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FOREWORD

The District Primary Education Programme (DPEP), implemented in six districts of Kerala
has initiated a variety of processes. systems and structures aimed at the qualitative improvement of
primary educa'tion in the state. Since the project is neaning its fag end in Phase | districts it is
imperative that steps are to be taken for the sustainability of various project initiatives both in DPEP

districts and non-DPEP districts.

This document is a prcr sal towards the same, being drawn up by functionaries from the
project, the educational system and others. It also suggests future activities, strategies and its

implication giving a time frame.

An exhaustive list of the people who have contributed to the present effort is attached.
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An Overview of the Report

in the present attempt to give a coherent framework to BDPEP Kerala's sustainability
initiatives, the vision, a cescription of the processes at work, concerns / limitations have
been systematically recorded. Tables. charts and statistics have been incorporated at the
necéssary points. While the fourth chapter lists proposals towards sustainability the next

“chapter presents the steps to be taken in the near future.
The report comprises the following chapters:
Chapter 1 presents the rationale and methodology of the Sustainability Plan.

Chapter 2 presents the vision that has been evolving through the project, that has

guiding its strategy and initiatives.
Chapter 3 describes the processes initiated through the project.

Chapter 4 makes an assessment of the relative success and problems with respect to
the process generated through the project, and further presents a biue print of

sustainability initiatives.

Chapter 5 discusses the implications of the sustainability initiatives suggested,
specifically presenting a list of immediate steps to be taken before a full-fledged

sustainabtility plan is ready.
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Chapter 1

WHY A SUSTAINABILITY PLAN?

1.1 Background
DPEP Objectives
District Primary Education Programme (DPEP) is a centrally sponsorecd
programme intended for the comprehensive development of primary education
and the various related institutions. DPEP was launched'in 149 selected dislricts
in the country. The objectives of the programme are:
ta;  To provide access for all children to primary education according to national
norms.
(b) To ensure retertion of all children in primary classes.
(c) To effect a substantial improvement in quality of education.
DPEP in Kerala
After 1957, Kerala made tremendous progress in expanding school facilities and
in improving enrolment in primary classes. Drop out rate was also brought to less
than 10%. However the achievement levels of students continued to be
pathelically low. So strategies (o improve learner achievement were given prionty
over allempts to increase eccess and retention in the state.
The District Primary Education Programme (DPEP) was launched in Kerala in
1994, and is being implemented in Maleppuram, Kasaragod, and Wayanac
districts under phase - and Palakkad, Idukki and Thiruvananthapuram districts in
phase-Il. A profile of the project districts are presented in Table. (Table-1.1)
DPEP Distnicts - A Profile
Table - 1.1
Population Literney Rare
Distrct No ot Schools
Male Fenule Tot SC ST Male | Female | Toud
Phuse |
Kisurygod 28803 | 42705 JI0THI0S Y 1T25) 3970 | 88971 76.29 8251 243
Wiavanad 341958 { 330170 | 672128 7356 22357 | 87.39 | 77.69 $2.73 250
Malapuram 15082801 1588050 | 3096330 31951 2115 ! 9208 | S4.09 87.04 1108
Phse 1]
Pulaklad FESSSI2E 1226413 | 23822551 80489 3075 ) 8724y A2 S1.27 “ou
Tduldd SARSRT2 | A32104 L 1QTSG60 | 2627401 o011 | 90.82 | 8296 S6.94 R
Trivandium FRI7300 11099036 | 29400301 66893 ERSS! 0284 S$3.76 80,22 IO

MWaorhine Draft - 13 0099 09:46 1




1.2

DPEP interventions both in hornzontal and vertical dimensions have started
vielding results in a number of cdirections. The serious debate that Kerziz
witnessed on the new pedagogic and curricular iniiatives of DPEP can be seen
2s an ample testimony to therr overall impact. Terms such as “experentizt
pedagogy”, and “activity based classroom”™ have gained currency among
teachers. parents and educationists genuinely concerned for the child. Not
withstanding a possible lack of consensus on pedagogic and curriculum
guestions, DPEP of Kerala seems clearly to have raised the level of professionai
discourse in this area. The profile of our primary classroom has changed radically
from what it had been a decade ago. '

An overview of the major milestones of the project and the various initiatives
undertaken is presented at the end of the chapter. see page 4.

Rationale

DPEP as a project is meant to raise the level of effectiveness of primary education
in the entire state; it is just a matter of strategy that the project concentrates on
the six educationally backward districts of Kerala. The project has a coherent
strategy involving intense inputs within a specific time frame. These inputs are
expected to trigger off a series of processes, leading to raised effectiveness of
the whole system permeating beyond the project districts and sustaining beyond
the project time.

DPEP phase | completes its project time in 2001. This, therefore, is the time to
consolidate our thinking related to ensuring sustainability of the various project
initiatives. It is necessary now to specifically address questions regarding:

1. Identification of the processes generated by the project which have
demonstrated their crucial linkages with greater effectiveness in the primary
education system;

2. Strategies for ensuring sustenance off such processes in the project districts;

3. Strategies for adoption of initiatives which trigger of such processes in the
non-project districts;

Formulating linkages between project initiatives and departmental structure:

n

Possibilities of linkages with Panchayati Raj Institutions (PRI);

o o

Creation of an enabling policy environment for sustainability of the project
generated processes.

The launching of experiential pedagogy in our primary schools effected visible and
desirable changes in the classroom. Since there has been a drastic deviation from
the conventional metricds of teaching, teachers actually involved in the
transaction of the curriculum face a host of problems both conceptual and
empirical. These are the issues to be addressed.

Moreover, the interventions initiated by DPEP have to be institutionalised.
modified or re-organised from the point of view of their sustamnability. For this we
have to be looking at the DPEP vision, its structures. functionaries and
interventions holistically and analytically. addressing every issue from the
perspective of sustainability.

Working Drealt - 141199 09:40 R



1.3

All the interventons that have felched achievements will have to he carried out
even after DPEP is withdrawn. How this can be done in the post-DPEP scenarno
is a serious concern. Besides we musi probe ceeply into an array of concerns
bearing in mind the post-DPEP scenano and the structures to be entrusiec for
carrying out the interventions. It is in this context that the present exercise on
sustainability of DPEP interventions has emerged.

The study addresses itself to the following guestions :

. What 1s the DPEP vision and what are the interventions that have beer
initiated so far in order to maternialise this vision?

. What are the gains we have made so far in terms of access. retention anc
quahty improvement?

. What are the factors that have contributed to these gains?

. How can these achievements be sustained?

- What are the mejor concerns and what strategies can be taken for
addressing these?

Methodology

Thinking on the issue of sustainability has been an on going phenomenon in the
project as well as in the educational policy making circles in the State. The result
was a spectrum of initiatives within the project and in the general system
However, now that the project period is ending, consolidation of this thinking is

imperative.

It was visualised that a sustainability plan must necessarily evolve out of the
collective perceptions of the functionaries of the project. those of the education
system in the State. and the major stake-holders. it should therefore be
generated through a process of consultation and collective reflection

The present report was generated through a consensual process. comprising of
two workshops. The first workshop was an in-house exercise with an active
participation of a cross section of project functionaries at the state, district and
sub-district levels, and the faculties of the State Councii for Education and
Training (SCERT) and the District Institute of Education (DIET) and Training

faculty.

in these workshops, the perceptions of the various participants were collated.
collected and presented in a coherent perspective. The second workshop was an
attempt to elicit reflections on the. above draft document from a spectrum of
people outside the project, SCERT and DIET functionarics, officials of the
Education Department, teachers, representatives of the PRIs and educators from
the higher education system. This report is a product of those tws intense steps

of this exercise.

This is not a final sustamabi!ity plan. ltis, in fact. a proposal to generate such a
plan. It presents in a coherent framework, the thinking consolidated through the
two workshops. It also ideniifies certain specific activities, including colisction of
additional evicances, substantiating broad arguments with objective information.
and wider and intensive consultations with those who would be involved in the

N arbice Deaft o 12711 99 9O-12n



sustaingbility mitiaives. It also presents 2 time frame within which these
additionel steps in the present exercise will be conducted.

CHRONOLOGY
1994-95
. Formation of PEDSK
. Pre Project Activities
* Decentralised planning programme
» Baseline studies conducted
» Study sharnng workshops
» Negotiations on signing the project agreement
= Signing of credit agreement for DPEP | districts
» Vilambara Jathas
* Pulling up systems in place
= Deploying key staff

* Planning of in-service training programme.

1995-96
- Starting of programme in phase | districts Kasargod, Malappuram, Wayanad
- Mobilisation/awareness programme
. Signing of project/credit agreement for DPEP 1l districts.
. Formation and orientation of BRC
- Joint Supervision Vision, Kerala 1995
- Formation and orientation of BRC, buildings
. Civil Works and construction of BRC
. Provision for drinking water/building/toilets

. Construction of classrooms/separation walls, compound walls, additionai
classrooms and CRC

- Construction and replacement of rented schools

. Setting up of Resource Centres

. Targeting interactions for girls and SC/ST.

. Social Assessment Study

. Pre appraisal Mission

. Printing and distribution of pamphlets

- Revision of training module/handbook-Karuka. Manchadi

= Textbook development process

MWorking Dealt- 14419 09:3¢ . 1



- Development of curriculum anc Teaching i Learning-Training matenal
. Free Texi books for girls 2nc trival stucents

. Grant 10 teachers enc schools

. Development of self learning matenal

. Chence in clessroom practices. child friendly and activity based

1996-97
. Baseline assessment study-DPEP It district
- Social Assessment Study-DPEP Il district
. Media Unit functional
- DPEP In-depth Review Mission, 1997

. Documentation of all the activities undertaken during llird, IVth, Vth Joint
Supervision Missions

. Curriculum/textbook development process

. Video documentation of training programme

. Launching of DPEP news letter-Karuka

. Spot Programme in Doordarshan

. CD ROM Project Presentation

» Completion of the Civil Works in Phase |

- Continuation of mobilisation/awareness campaigns

: Intensive in-service training for teachers

. Revision of Teaching/Learning, Training Materials

. Strengthening of Resource Cenlres

B Exposure Trips

. Computerizing of Text book production and distribution

. School based planning

. Karadu, Evaluation process

- Initiating Resezrch and Evaluation Programme

. Three day's Refresher Programme at CRC covering 28,000 primary schooi
teachers ’

. Tribal Link Language Materiat-An experiment (Wayanad)

= - Public Awareness Programmes Organisation (Palakkad)

. Special Campaign Programme n Tribal and Coastal Area

. School Mapping Programme (ldukki and Palakkad)

- Laurching of Multigrade Centres in Remcte areas in Phase | districts.

Waorkine Drealt - 14 1L99 09:40 2



1998-99

Grihasadas (Kasargod)
Ayalkoottams
Starting of new schools

Sample Monitoring and Evaiuation (SAME)

Ornentation for AEQ. and DEO

State Finance Study

Construction of New School! Buildings

General Body Meetting

Training of DPEP functionaries on Management, Procurement etc.,
Equipping Muttigrade Centres

Exposure trips to other projects

Equipping State Resource Group

Kinginikkoottam

Continuation of training programmé for teachers

Starting of Multigrade Centres in Phase |l districts
Integrated Education for the Disabled Children Programme
Formation of SRG, Pilot project launched in Edapal

Early Child-hood Care and Education formation of SRG, DRG. Module
prepared for training of Anganwadi teachers, training for Anganwadi teachers

Distance Education (DEP) & Teleconferencing Workshop to prepare
timetable for teleconferencing in DPEP district

Second Language Acquisition Proagramme (SLAP), Pilot programme in 60
schools

Headmasters' Training
Orientation of AEOs and DEO
Training for tribal volunteers

General Body Meeting

Warking Deafr- 141199 09:406



Chapter 2

THE VISION

The Vision has been evolving through the project. The project funcuonaries have
been constantiy refleciing on their goals and tasks, and through the process. have been
articulating the vision vath greater and greater clarity. In this chapter, we present the
vision as it has evolved. Any thinking on sustainability would necessarily have to keep the
vision as the backdrop.

What js the vision that guides DPEP in Kerala?

We want to see activity based, child centered experiential learning taking place in
the class roem. where children acquire knowledge and skills on ther own,
exercising their own innate potentialities.

We want to see our class rooms as learning centres where,

The child

. gains confidence in facing problematic situations.

. interacts freely, meaningfully and joyfully with his classmates, teachers and
the teaching learning materials.

. shows interest in interacting with groups and makes use of other resources
for expanding her knowledge.

. compares events, things, facts and findings and arrives at logical
conclusions.

. assesses her own progress in her work, identifies errors and rectifies them
with the help of peers, teachers, parents.

- undertakes tasks on her own without any hesitation.

. recognizes the peer group and gtvés due respect to elders and behaves
admirably.

. sciects reading malerials of her own choice.

We want to make our class rooms interactive centres where,

The teacher

- designs and implements activities taking into consideration the individual
differences of the ciild.

. elicits regular feedback and changes accordingly.

- helps and cuides the child as and where necessary.

MWourkine Drate- 14 1199 09:40



. improves herself based on systematically recorded observations.

. keweps reguiar contact with ine Scnool Support Group (SSG) mempers in
sociely and plens accorcingly ‘

. takes partin ieam thinking and collective planning with her co-workers in the
caily and weekly School Resource Group (SRG) meetings.

- holcs academic discussions with colleagues.
. makes use of reference books and other resources to update knowledge

- uses local resources fruitfully for planning and designing activities i the
class.

. facilitates the activities as one among the group during class room interaction
without any inhibition.

- proves herself a professional researcher.

- prepares Teaching Manual (TM) as an indicator to daily planning.
= takes up class room probiems for conducting action research.

. formulates innovative techniques and practices in the class.

. sets clear tasks and gives instructions which are pilched at the precise
learning capability of children.

We want schools to be enjoyable learning centres where

The Head teacher

. proves herself as an academician.

. makes others feel that she is a leader to the teachers in all academic and
related activities in the school.

" proves he is a good planner and encourages participatory pianning exercise.
. conducts monitoring and supervision of the work of the school effectively
- keeps good relationship with the society.

. keeps healthy relationship with the departmerital machinery of the system.
We want the parents,

- To participate in planning. implementing and evaluating school activitics.

. To periorm a roic complementary to that of the teacher.

- To take part in Parent Teacher Associations (PTA) meetings and puts
forward practical suggestions.

We want our community to

. feel ownership of the school.
. ‘with Panchayat Raj Institutions (PRI) and other organisations.

- actively participate in planning school development. plan &long with
PTA'MPTA and in the process oi development of the school.

Wathing Draft - 1451199 49:460 O



Chapter 111

3.0

3.1.

THE PROCESSES

An Overview

This chapter describes the processes generated through the project.

It takes up description of the process under curriculum renewal, teacher

empowerment, material development, community mobilisation, monitoring and
evaluation, other access / retention related initiatives, linkages with PRI and
management structures and processes

Curriculum Renewal Process

3.1.1.

Minimum Level of Learning (MLL) — Related Initiatives

While the stated programme objectives relating to access, enrolment and
retention have significant implications only in isolated backward “pockets”
in Kerala inhabited by socially disadvantaged groups, the major problem
to be addressed was identified as the deplorably low achievement levels
of children. Consequently, the thrust of programme implementation in
Kerala has been on improving the achievement levels of primary school
children.

The first major attempt to address the issue of low quality of primary
education in Kerala was taken up even before the inception of DPEP in
the state in 1993-94 with the adoption of MLL strategy. With the
assistance of UNICEF, a state - level workshop was orgenised at
Trivandrum in February 1993, for orienting the State-level functionaries of
the Education Department and selected DIET faculty from all the districts
on the MLL strategy for quality improvement. :

The national MLL document was adopted without any major mocifications
and translated into Malayalam. Aithough a formal revision of the
curriculum was not attempted, MLL textbooks and teachers' hand books
for grades | and Il were quickly developed by SIE and introduced in 20
schools in each district for field testing in the academic year 1994-95.
Text books were developed and introduced for grades lll and 1/ in the
same 20 schools during 1995-96 for field testing albng with a revised
version of grade | and Il text books and hand books. During the academic
year 96-97, MLL based text books were introduced in 100 schools in each
district. The expansion to cover all schools was scheduled to be
attempted during 97-98.

Worsing Deadt-11/1499 11:10 11



3.1.2

Building Child friendly Modes in Curriculum and Text books

1. Teachers Training

The first and second Joint Supervision Missions had commented on the
inadequacy of MLL based text books and the mode of teacher training.
both not being in conformity with child centered approaches. A major
repair job was taken up to address the issues highlighted by the Joint
Supervision Missions. Experts from outside the state were involved in the
effort, since it was thought that the expertise in the relevant institutions
within the state would thus get an opportunity to get explored to. and
creatively relate with the national experiences on innovative pedagogy.
Consequently, in January 96 Training of Trainers workshop was
organised in Malampuzha involving such experts. The participants
included a team from SCERT and DIET/BRC faculty from the DPEP
districts. The primary objective of this workshop was to expose them to a
variety of 'Training methods’. This may well have been one of the first
training programme organised in Kerala which was truly participatory and
experiential in nature. The secondary objective of the workshop was to
explore in a participatory mode the meaning and scope of activity based.
child centered pedagogy. At the end of the work shop, the team that
participated developed training modules to be used subsequently at
district and sub district levels.

2. Teacher's Hand Books

Feed back from the teachers pointed to the urgent need to revise the
teacher’ hand books to make them child friendly. Responding to this need
a series of interactive workshops were organised directly by DPEP
involving SCERT/DIET/BRC faculty and selected primary school teachers
taking up the development of a new set of teachers hand books.

“Karuka” the general handbook attempted to cover principles of child
centred, activity based pedagogy while the subject/grade specific
‘Manjadi’ suggested the classroom activities that could be attempted in
the class rooms for specific learning outcomes. Thus Manjadi attempted
to bring the general principles discussed in Karuka directly into the class
room. Teachers were encouraged to take up classroom activities on their
own rather than to directly replicate the classroom activities given in
Manjadi. The immediate result of tire revision of the teachers hand books
was a strong demand from the DPEP teachers for the renewal of the
primary school curriculum and text books.

The group of SCERT/DIET/BRC faculty and primary school teachers who
had been involved in the re-designing of the training modules and in the
development of Karuka and Manjadi emerged Into a strong state level
Resource Group (SRG) whose existence was subsequently formalised by
the state government.

Waorking Draft <1 171499 11:10 12



313

3. Curriculum / Text Book renewal

In Ociober 1996 the state government ordered that the complete revision
of the curriculum and text books be taken up, under DPEP with support.
from SCERT.

The curriculum/Text book development process was launched as a three

way process.

ii.

i,

At the Panchayat Level

Seminars were organised in DPEP districts at District/ Block/
Panchayat level on the theme "Textbook : why and for whom”. The
major suggestions from these seminars were consicered for
textbook revision.

From the Public

Feed back and suggestions from the public were sought through
press releases in majaor news papers. The responses were sharp
and constructive.

Survey among Teachers

DPEP conducted a survey covering 2,213 primary teachers across
the state to assess their impressions about existing curriculum and
text books.

Assumptions about the child, his/her learning process, teachers
and school education formed the foundation stone for curriculum
and textbook development. These were developed through a series
of workshops in which primary school teachers from different
districts participated. The main focus throughout this elaborate
process was on the 'CHILD’, her interests, capacities, her ways of
looking at things and the expectations of the society regarding her
schooling.

Several workshops were organised involving experts, DIET faculty
members and primary school teachers to prepare the curriculurmn,
textbocks and hand books. These textbooks were then tried out
improved and presented beiore the State Level Steering Committee
for Curriculurn Revision which unanimously approved them for use
in the DPEP districts during the school year 1997-'98 and after
further refinement in all districts in Kerala.

Second Language Acquisition Programme (SLAP)

English as a second language is introduced in Std IV and Arabic as an
optional language for some students from Std | onwards. While .the
holistic language approach prevailed in the teaching of the mother tongue

V3]
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for second language teaching by and large, the alphabetic method of
teaching was followed. No mgjor interventions had been mace in the arez
of teaching of these second languages. As regards Std V, children have
to learn Hindi 2s a compulsory language, apart from English.

The existing English language teaching package. it ignores the innzie
system of the child. which enables her to acquire a language. It may be
resolved through Cognitive Interactionist Approach which encourages
non-conscious acquisition of the language.

It was in this context that DPEP initiated the intervention in second
language teaching by proposing a project namely the Second Language
Acquisition Programme (SLAP). It sought to bring the transaction of
English and other second languages under the single roof of experientia!
pedagogy. A series of workshops were conducted towards this end.

The first step was to identify a group of teachers who could be trained as
resource persons in English through a selection workshop.

A state level conceptualisation workshop was conducted for these
persons. Based on the findings of the conceptualisation workshop a draft
approach paper on Second Language Acquisition was developed.

it was then presented and fine tuned in 2 seminar of experts. It was
decided that the new approach would be tried out in STD {V and V in sixty
selected schools in the project districts.

. A workshop for a core team of Resource Persons in English was
conducted for developing materials for the try out after identifying the
curricular statements for STD IV and V.

. After training the teachers, the programme was tried out in sixty
selected schools of 6 project districts.

All the process concerning SLAP were carried out as a joint venture of
DPEP and SCERT. Besides, the technical assistance of a consultant was
made available for conceiving and implementing the programme.

3.2 Teacher Empowerment

3.2.1 Teacher Training Programraes

The new curriculum and text books made it necessary for the teacher to
reassess the learning process in the classroom. His/her knowledge-base
about the children and how they learn. his/her strength and weakness for
arranging the learning experience including a substantially changed
attitude towards children proviced the main inputs for this change. The
training progranmimes were designed to equip teachers to transform the
classroom to one where the child is no longer a mere impersoneal listener
but 2 thinker and doer, actively involved in the learnin'g process. mentally
as well as physically. This in turn. meant that the teacher had to shift her
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3.2.4

own role trom that of an authoritarian expositor to that of a frienc anc¢

facilitator.

The approach to teacher training was experiential, the strategy was thza:
of promoting self introspection, analysis and planning for improvement.
The approach towards teachers was to collzborate in their self reflection
process and to provide continued support through BRC trainers’ visits to
classrooms.

For equipping the teacher with the understanding of attituces and skills
required for undertaking the new role and new set of tasks. a seres of
training programmes were conducted during the year.

Kinginikkoottam

Kinginikkoottam addressed both the issue of upgradation of teacher skills
for handling the real multi level and multi grade issues, and for trying out
and developing strategies for managing group learning and trying out new
strategies like team teaching. Thus Kinginikkottam 1998 and
Kinginikkoottarn 1999 are to be perceived as ‘hands on treining'
programmes for empowering the teacher.

Through the process of curriculum revision, the learning opportunities to
be provided for children had been introduced. This process combined the
learning process in the class room and outside. The teachers experienced
a number of inability and anxieties. So it was decided that for making
learning process more life oriented and contextual, the teachers should
be given real opportunities to plan, tryout, evaluate and seif design
teaching learning strategies like conducting classroom projects anc field
trips organising reading corner in the class, and developing and using of

local texts.

Kinginikkoottam 1998 was conducted in all the project schools during the
last week of May' 98 as a unique summer schooling programme. This
programme was a multi dimensional one. For the teacher. it was a training
programme for 15 days of which 5 days training was centralised and 10
days training was “hands on”. This gave them an opportunity to observe
children closely in their informal life situations and evolve new strategies
through tryout for transacting the curriculum in conformity with these
informal situations. For the children it was a pleasurable learning
programme which gave them an opportunity to come out of the closed
walls of the class rooms and mingle freely with nature, so that lezming
became more meaningful, life oriented and joyful. For the parents it was
an awareness programme which helped them realise their role as
complementary to that of the teachers in providing beiter learning

experience to children.

As Kinginikkoottam was aimed at equipping teachers as better faciiiziors
and researchers, the process employed for this purpose had o be
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3.2.5

continuously monitored and evaluated. The structures involved were to be
evaluated to know whether they were capable enough to uncertake the
tasks entrusted with them. This pointed towards the need for an in bui:
evaluation process to be conducted along with the Kinginikkoottam
programme at all levels. The strategies developed and used for
monitoring Kinginikkoottam were,

»  Programme evaluation by SRG
. District level monitoring and evaluation cell

*  VEC level monitoring team.

. SPO Level monitoring

. Online feed back from functionaries
. Direct communications from CDRG members

= Video documentation of process on a sample basis

A workshop was conducted for reviewing the findings of the team and for
evolving tools for evaluating Kinginikkoottam.

During the next academic year, Kinginikkoottam 99 the programme was
replicated with new thrust areas. The thrust area was continuous anc
comprehensive evaluation. The duration of the programme was shortenec

for 8 days.

A number of systems, concepts and strategies have emerged since the
experiential pedagogy came in to being. These are Reading Corner, Waii
Magazine, Class/school Magazine, Class News Letter. My
story/songs/environment/book, Diary Writing, Field trip, Teaching Manuai.
My children, School Resource Group (SRG), School annual ptan, Class
teacher system, School Support Group (SSG), Class PTA
Pravesanotsavam, Teacher/school grants, beautification of schools.
Cluster Resources Centre(CRC), On-site support, weekly planning z:
BRC level, Panchayat/Block/District/Monitoring cell, VEC/BAC. Thes
process and context of these are being refined continuously in all training
programinies including Kinginikkoottam.

As a teacher support material, an issue of Karuka was published as
Kinginikkoottam Special.

Kalari

One of the findings of the Internal Academic Support Missions was thz:
trainers were not able to give adequate academic support and guidance
to teachers mainly because they did not have any first hand experience '~
transacting the new curriculum. Some of he trainers were high schoc!
teachers who did not have any experience in teaching children at ire

primary level.
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3.2.6

3.2.7

3.2.8

3.2.9

In order to empower the professional skill of the trainers. a unique
programme namely ‘Kalari” was implemented. Each trainer was assignec
work in 2 school for 15 days where he had to transact the curriculum,
Everyday the trainers and the class teacher jointly planned for classroom
facihitation 2nd discussed issues. When the trainer handied classes. the
teacher documented the process.

\

Arangu

Anocther innovative teachers training programme namely, “Arangu”™ was
conducted exploring curriculum statements through music, dance and
other forms of fine art. This programme was conducted and video-

documented in May 98.

Narayam

Till now only teachers of Std I-IV in the project district were given training
in the new pedagogy. In the year 1998-99, children who emerged out of
activity-based classrooms in STD 1V had naturally reached Std V where
they had to be taught by teachers who knew nothing about the new

pedagogy-

In order to address this issue a workshop for giving preliminary orientation
to teachers of Std V in the project districts was conducted in October
98.The programme named as “Narayam” was conducted as an attempt to
innovate the curriculum for upper primary classes in tune with that of Std's
I-IV. This was necessary in order to sustain the pedagogical renewal
processes that had already been carried out in the primary classes(i.e..
Std's 1-1V).

Evaluation

The new pedagogy envisages learning and evaluation as complementary
to one another in the sense that every learning activity is an evaluation
activity. At the same time, our children had to face term-end
examinations. In this direction a workshop for formulating strategies for

evaluation was conducted in February '99.

Grants

Each primary schicol in the project district was given an yearly grant of
Rs.2000/- which the schools used for possessing better infra structure by
purchasing furniture, carrying out school bGeautification programmes.
buying books for the school library etc.

A Teacher Grant of Rs.500/- was given to teachers to encourage them to
procure raw materials to prepare Teaching Learning Materials of a new
text books, handbook, learning materials, monitoring aids for the renewed
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3.2.10

3.2.2

curriculum. These were developed through a process of consolation in the
teacher themselves played trhe reading part. '

Extension of Teacher Training Programmes to non DPEP Districts

The primary curriculum for 1-IV standards was implemented in &ll non-
DPEP districts in 1998-99. The training during that year was planned and
conducted by SCERT meking use of the services of DIET faculty
members who were acting as SRGs during 1997-98 in DPEP districts.
During 1998-99 further co-ordination between SCERT and DPEP
functionaries was explored through development of teacher training
modules jointly.

Resource Groups

State Resource Group, which had been set up by the state government to
provide academic support for the programme developed into & strong,
creative and committed team, as they got totally involved in the pedagogic
renewal process. The SRG confidently and successfully met the
challenges in spite of a number of hindrances which are only to be
expected in a major change process.

Processes were initiated for operationalising DRGs (District Resource
Group). BRGs (Block Resource group), Panchayat Resource Groups
(PRGs) and School Support Groups (SSGs) For details see 3.10
Managerial Structures, Page 32-33.

1. Block Resource Centres (BRC)

Block Resource Center (BRC) is established in each block. BRC is the
teacher training center in each BRC. BRC co-ordinator is in charge of
BRC. He is in the rank of AEOQ. One faculty member of DIET is also
placed as academic co-ordinator in each BRC. Academic activities within
the block is co-ordinated by him. Expert primary school teachers are
selected from the schools in the block and employed as BRC trainers in
BRC. Each trainer is given charge of one Panchayat within a BRC and in
charge of three or four schools. Trainers conduct school visits for 5 days
and conduct review and planning once in a week. A hall is provided for
the use of training, an office room and toilet facility are provided in each
BRC.

2.  Cluster Resource Centres (CRC)

Five schools are brought under a Cluster and the most convenient s~hool
to which the teachers belcnging to other schools can reach is selected as
Cluster Lead School. The headmaster in the lead school is responsible for
organising cluster meetings every month. BRC lrainers lead the
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discussion in the cluster. Classwise teachers assemble in CRCs they can
also plan for the next month. One classroom building is provided in each
cluster. This room is used-for the meetings.

Efforts were also made to strengthen support structures like BRCs and
CRCs. BRC trainers were provided several rounds of training gpart from
involving them in the preparation of training modules, development of text
books, hand books, video films etc. Efforts were also made to streamline
communication channels between all levels so that information about the
nature of changes taking place in the class rooms and problems
encountered could be immediately passed on to all levels for prompt

responses.

3.3 Material Production

DPEP has revolutionized the method of teaching, having brought into the field a
new philosophy of child oriented education. This has necessitated the

development.

3.3.1

3.3.2

Karuka, Manchadi - Teacher Hand Books

When it was learnt that the existing Hand books of MLL text books were
not helpful to teachers for transacting the activity oriented and child
centred Pedagogy, it was decided that hand books be prepared to help
the teachers. Karuka, a General Hand Books to all teachers and
Manchadi a specific handbook for language, Mathematics, Environmental
Science of | to IV classes were developed with the help of primary
teachers.

Now, the Government of Kerala has taken steps to make avazileble a few
expert teachers who can effectively monitor the classroom zctivities in

each block

Karuka The Video

For supplementing the in-service inputs in the context of possible
transmission losses, 10 short video fiims were produced. These films
were designed also for public viewing through ‘Dooradarsan for
familiarising the public about the new pedagogy. Academic suppori for
this innovative and multi-media approach in teacher training was provided
by SRGs who developed the overall approaches, and wrote up the
scripts.

Amma Ariyan

Conventional examination system best serves as effective filters for
filtering out some students as "block heads” who are destined to be failed.
Examinations are purely content oriented and what is tested is ine ability
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3.3.4

of children to memorize reprocuce in writing mnformation they were able to
store through crude methods.

Consequent to the pedagogic renewal process there was a pressing neec
to revamp the conventional examinations. DPEP visioned activity based"
evaluation and training programmes were organised for equipping
teachers with strategies for conducting them.

Since teachers are transacting well defined. curricular statements and not
the content of the text book. a grading system was evolved which would
help the teacher know exactly what the achievement levels of the children
are. The aim of conducting evaluation is not to fail certain weak students
but to plan and implement learning activities so that the child acquires
what each of the curricular statements stands for. This will be recorded in
Amma Ariyan, a document which substituted the conventional progress
cards.

Karuka - The News Letter (Kinginikkoottan Special)

In the SRG/DRG training workshops. modules for Kinginikkoottam were
developed. The module provided the detailed frame work of all activities
to be conducted each day. the order of the activities etc. Modifications of
the module were brought about at each BRC. A Kinginikkoottam special
issue of Karuka-News letter was brought out for the use of teachers as
valuable source material for planning strategies of Kinginikkoottam during
1998 and 1999.

The format of the special issue was that of 8 magazine than that of 2 hand
book. Special efforts were made to break the rigidity of hand book by
including stories, riddles, foikiore, and local knowledge, cluster activities
for teachers, inventories, checklists etc.

Learning activities were developed centering on the theme ‘My Village’
during 1998. Based on this central theme, other thematic areas were
identified.'Using each sub thematic areas, the concepts, skills. information
and processes that children had to acquire were mapped. The activities
were integrated. During 1999, the theme selected was ‘When rain comes’.
There was another package of activities for which the theme was
Independence day.

The Evolving Text Book (ETB)

The materials for the use of learners of English at Stagei(i.e. STD IV and
V) have been developed using the concept of an evolving textbook. The
Second Language Acquisition Programme (SLAP) has conceivec as a
process-oriented syllabus, wnich included a variety of linguistic tasks to
be carried out by the learners both individually and in-groups. The
material named as "My English Book" contains a series of spiraled
lessons of an ended nature. which allow the learners to interact with them
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3.4

3.3.6

in 2 number of ways. The material elevates the learner 10 the sigius of the
crezator of the text book from that of the passive recipient.

The English Teachers Companion

The teacher support materials developed as part of SLAP is nemed as
English Teacher Companion. [t contains a variety of learning activities
meant for facilitating the acquisition of English. The strategies used are in
conformity with those of the whole language approach. The materials
make use of the same Curriculum Statements used in the existing

textbook.

Community Mobilisation / Awareness

Though the rate of school enroltment in Kerala in general is very high and that of
dropout relatively low, there have been a few pockets where more attention was
to be paid in these areas of intervention. A variety of mobilisation/zwareness
programmes were organised as a part of launching the programme.

3.4.1

3.4.2

3.4.3

House to House Survey

Both in phase | and phase Il of DPEP, house to house surveys covering
every household in the project districts were conducted for generating
awareness as well as for gathering data at the household level with
regard to the school children and potential drop outs. This exercise was
undertaken in DPEP 1 & 2 districts as part of programme implementation.
The data from the survey was used for a variety of interventions such as
forecasting school enrolment, identifying problem pockets, organising

prevention drives.

School Survey

Data related to enrolled students, infrastructure available at the school etc
was gathered through a school survey covering every primary schoot in
the project districts. The summary date from the survey was used in
formulating district plans. After further analysis this was put to @ veariety of
uses while planning interventions at the school level. '

Vilambara Jatha or Enrollment campaigns

The Vilambara Jatha was conducted in DPEP districts for making parents
aware of the need of quality primary education and their role and
responsibility in realising this need. Special enrollment campaicns were
conducted at the beginning of school year. These include home visits and
otlier awareness programmes

All the districts developed. printed and distributed pamphlets containing
information on the various activities being taken up in the disiric: under
the programme anc soliciting public support for the efforts.
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3.45

3.4.8

Special campaigns were organised in backward tribal pockets and the
coastal arezs in the districts. Volunteers were deployed in these pocke!s
for making household level efforts to prevent dropout and for ensuring

total enrollment.

Pravesanothsavam - Introducing the school to new comes

The Pravesanothsavam was conceived as a readiness programme for
children newly enrolled in schools. Most children feel uncomfortable with
the rigidity and formalism of the school atmosphere as they are
transplanted from an informal and friendly atmosphere at home. The
school and the teachers are apparently ‘alien’ to them. The first week of
the academic year was set apart for familiarizing children with school by
making the atmosphere as friendly and informal as possible. ‘New
comers’ were welcomed to school by giving them toys. balloons and
sweets. Parents were seen showing much enthusiasm
Pravesanothsavam.

Other Awareness Initiatives

During the process of curriculum revision, feedback and suggestions from
the public were sought through press releases in major newspapers. The
responses were sharp and constructive.

A survey was conducted covering 2,213 Primary School Teachers across
the State to assess their impressions about existing curriculum and text
books.

Kinginikkoottam Programme 1998 and 1999 also served as an awareness
programme, which helped the parents realise their role as complementary
to that of the teachers in providing better learning experience to children.

The success of the Kinginikkoottam Programme was also ensured by the
visits of monitoring cells at Panchayat, block and district levels. The team
visited the schools at random and encouraged the teachers and parenis
and local public’

Constitution of Village Education Committees (VECs)

VECs were constituted 530 that there will be more involvement in and

owning up of the programme from the part of functionaries of the local Panchayzt.

The VECs are also envisaged as bodies for monitoring the programme at frequent’

intervals.
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3.5

3.4.7

3.4.8

Self Management School by 2000 AD

To make the quality improvement initiatives sustainable in the long run it
was necessary to systematically involve the community more and more in
the planning and implementation of interventions. It was aiso necessary to
transfer the DPEP vision to the local community so that it would ultimately
own the change process. To transfer the vision to all levels and to ensure
community ownership, a programme was initiated to facilitate the
development of school based perspective plans for every school in the
DPEP districts. This programme which was named as Self Management
School by 2000 AD was received with much spirit and enthusiasm by the

community.

Awareness Programmes in Non-DPEP Districts

As part of extending the new curriculum and pedagogy to non-DPEP
districts. certain Grama Panchayats took initiative to organise Adhyapaka
Sangamam (teachers’ conference) at Panchayat Level and DIET Faculty
members addressed the teachers explaining the concepts and details of
pedagogic renewal. Pamphlets explaining the strategies regarding the
new curriculum were distributed to parents in the PTA meetings. Certain
Grama Panchayats prepared on activity calendar for the academic year
and distributed it to all schools.

Since systematic and well planned public awareness programme have
not been initiated in non-DPEP districts, a certain amount of anxiety
prevails among parents in the new Teaching Learning Strategies, revised
role of text books and mode of evaluation. Patanotsavam-1999 organised
in non-DPEP districts in the first week of June, provided occasion for the
parents to co-operate with teachers in the activities of the schools.

Monitoring and Evaluation

A number of studies have been conducted since the launching of the project in
order to assess the status of the project at specific points and toc monitor the
interventions that have been initiated at various points of time.

3.5.1

State Level Studies

As part from House to House Survey, Baseline Assessment Sinigdy and
Social Assessment Study, the following studies were also conducted.

State Finance Study - DPEP-II

A State Level Finance Study was conducted to access the state capacity
tc sustain the quality of education and to meet the increased financial
needs that may arise to provide quality education at the levels of

secondary, university, elc.

to
3
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3.5.2

3.53

3.54

Study on utilisation of Teacher Grant and School Grant

To assess the effectiveness of the utilisation of teacher grant and schooi
grant, this study was conducted with ihe help of C-Graf. Department of
Fulure Studies. University of Kerala. Detailed guidelines were preparec
relaling to the use of grants, after the resuits of study were analysed.

Study on Perceptions

A study on perceptions/relations of students, teachers, parents and the
community towards new methods of teaching / learning materials anc
classroom evaluation process was taken up through the Department of
Future Studies, University of Kerala.

Studies in DPEP districts

As part of monitoring and evaluation of classroom practices the following
arrangements were done in DPEP districts:

a) Teacher Education profile

b) Observation Schedule of classroom practices

Review Meetings

Quarterly meetings of district officials are organised for the assessment of
progress on monitoring and evaluation of classroom activities DPCs,
Programme Officers and DIET principal attended the meeting. They are
expected to submit quarterly reports of their districts for future
assessment, on the basis of this, a team verified the quality of field
interaction through their visits.

The Internal Academic support Missions

The professional calibre of the teacher has been conceived as the most
important factor in implementing the project. A number of strategies have
been developed at various points of time to empower the teacher.

In the years 1997-98, and 98-99 various teacher training programmes
were organised based on the academic studies conducted in the previous
four years to identify the training needs of the teachers.

The first Internal Academic Support Missions was constituted to assess
the impact of activity based evaluation. Necessary changes were maae in
implementing evaluation programme based on the findings of the mission.

The second Academic support mission conducted a holistic study
touching every stage of the implementation of the project. Its findings
stressed the need for more programmes for developing teachers skills.
The Kinginikkoottam programme was organised as a hands-on training
programme for teachers as it was found that a good number of teachers
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3.5.5

confrontec with problems in implementing child centered activity oriented.
experiential pedacogy. The main objective of the programme was to give
more input to teachers in conceiving and implementing programmies such
as reading corner, project. field trip, multi level teachings. peer-learning.
team - tezching group-work. the hands on training programme founded in
empowering the teacher to teke up the role of a researcher who can
identify problems and develop solutions 1o these by herself.

The third academic study assessed the achievement of learners and
proposed suggestions for enhancing the effectiveness of all components
involved in transacting the curriculum.

There was a misleading propaganda against DPEP interventions from
certain quarters on grounds that experiential pedagogy has brought down
the achievemnent levels of children. The fourth internal academic mission
was constituted to find out what the reality was and what exactly has been
happening in the class rooms.

The reporis of the internal academic support missicn reflect the
professional and academic calibre that the SRGs have acquired in such
an incredibly short period. The tools for the study were developed by
SRGs themselves.

BRC co-ordinators were to be properly oriented so that they would be
able to effectively monitor various programmes at BRC level. Keeping this
in view zn orizntation programme for BRC co-ordinators was conducted in
two speils during the second week of June 1998.

From the experience of Kinginikkoottam 1998, it was realised that
monitoring of the programme has to be strengthened. So during 1999,
monitoring was done at various levels by monitoring cells constituted at
Peanchavat. Block and District Levels (PMC, BMC and DMC). AEOs also
participated in the Monitoring Programme.

Sample Monitoring and. Evaluation (SAME)

A national workshop on monitoring and evaluation was conducted during
June '98. There were delegates from Assam, Madhyapradesh and Kerala.
The body of participants included DPEP functionaries .such as SPDs,
Programme Officers. deiegates representing the European Commission
NCERT exparts and SRGs. The participants shared their experience with
DPEP and reclized the need for evolving an effective device for
monitoring and evaluating the programme. The workshop reviewed in
depth interventions and worked out the dynamism that result from the
interaction of these components. Each state proposed its "way forward”
keeping in mind how the interventions of DPEP could be sustained in the
District project period and what the role of DIETs would be in the context
of DPEP.
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3.6.

3.5.6

Strategies have been concerved for monitoring the Second Language
Acquisitions Programme, 2 major intervention undertaken curing the year,
which brings the transaction of English under experiential pedagogy.

Monitoring and Evaluation in non-DPEP Districts

Patanotsavam (ihe equivalent activity of Kinginikoottam in non-DPEP
districts) was conducted in all schools of non-DPEP districts during the
first week of June 1999. SCERT monitored and evaluated the teacher
training during May 1999 and also Patanotsavam during June. The
evaluators were DIET faculty members who were trained for the same by
DPEP functionaries. Now Government of Kerala has taken steps to make
available a few expert teachers who can effectively monitor the class
room activities in each block.

Distance Education Programme (DEP)

The DEP activities have been initiated in the State with a view to support the
ongoing teacher training programme, so as to reach large number of teachers and
other personnel in the shortest possible time with minimum transmission loss.

3.6.1 Material Production and distribution

Action has been taken to develop Distance Learning Materials such as Self
Instructional Materials (SIM), Audio/Video Programmes and Multimedia Packages
through capacity building activities in certain different areas/concerns of teachers
and others. Once the materials are ready, it has been decided to

3.6.2.

. Supply of SIMs to teachers directly and

. Supply of SIMS/Audio/Vide/Multimedia Packages to CRCs / BRCs
and DIETs and

. Give training through different modes such as face to face training,
telecorferencing etc., for the effective use of these materials for Self
Learning and in training situation.

Extension to non DPEP Districts

It has been proposed to distribute materials to DIETs of DPEP districts
and extend training to teachers educators of the districts thiouch different
modes including teleconferencing mode. For this, the state has already
initiated action for the procurement of Direction Reception System (DRS)
for non-DPEP districts.
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3.7

Access, Retention and Related Initiatives

3.71

3.7.2

3.7.3.

Girls Education

1. Sensitisation Programmes

The National Policy on Education envisions education as an effective too!
of women’'s equahly and empowerment. it also envisages ecua:
participation in developmental process by access to legal literacy anc
information (relating to their rights and entitlements in society). \Vith this :n
view DPEP Kerala has taken up sensitisation programmes for eliminzticn
of gender bias in teacher training programmes. A sensitisation packace
and module are prepared at the state level. ’

2. Volunteers

Volunteers have been appointed (mainly in coastal and tribal areas) for
mobilisation efforts and also for organising enrolment drives to ensure
girls enrolment and reduction of drop-outs. District Resource Groups give
training to these volunteers in a need-based manner.

Early Chilhood Care And Education (ECCE)

With a view to strengthening the existing Anganwadi Centres, capacuy
building of functionaries (Anganwadi Workers and helpers) is taken vp
through the convergence mode. Essential learning materials are also
supplied to these centres. State Resource Groups and District Resource
Groups comprising of people from the department of social welfzre.
SCERT, Child Development Centre, NGO etc., are formed for imparting
intensive participatory training. They prepare the module for training anc
elso help department in the preparation of learning materials for e
centres. Presently, pre-school education is not given much importance i
these centres as the workers have to attend to other areas like heaii.
nutrition, immunization etc.,

Integrated Education for Disabled (IED)

OPEP Kerala launched IED Programme as envisaged in the Natiorz
Policy of Education 1986. The programme was launched in the State .-
1999.

District Level Functionaries

A State Level Technical Support Group comprising experts from. differe~:
areas and heads of various departments have been formed. Since otrar
agencies too are working in ine area they are also involved in -
activities so that sharing of experience takes place and duplication =*
activities are avoided. Resource materials for conducting survey are 2.s2
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cdeveloped 2anc supphted. A State Level Orientation Programme wes
organised for capacity building of district and block level functionzries.

Pilot Project

As 2 pilot project, Edappat block in Malappuram District was identified for
implementation. A block level organising committee was constituted for
implementation. An awareness campaign for community leaders, socia
workers, NGOs, districtblock/grama panchayat member was organisec
subsequently. A house to house survey followed by medical detection
camps (in which 472 cases were identified) was aiso establishecd.
Teacher training programmes are also planned. In the light of the
experience of the pilot project it is decided to extend the p'rogramme to ali
blocks in Phase | and districts and selected blocks in Phase Il districts
Since the onrogramme was initiated late, an exhaustive anc
comprehenéive strategy is yet to be formulated as regards sustainability.

Tribal Education

Tribal Education is a major intervention under DPEP. Almost all the
districts have tribal population. Wayanad district is having the highest
tribal population-nearly 52,000. DPEP has initiated a number of
Programmes in this field. '

The Tribal Education Unit, DPEP prepared a background paper on tribal
education which will be refined in a larger consultative meeting. A State
Tribal Resource Group will be formed shortly.

Certain specific initiatives were undertaken by DPEP in the field, which
are as follows:

1. Free supply of Learning Materials

In order to facilitate enrollment and retention of girls, free notebooks
and textbooks were supplied to them. SC/ST students, who
represent the weak stratum of the society, were also provided with
free note books and text books.

2. Multigrade Learning Centres

As already mentioned there are a few geographically isolated arecs
N the project districts. where children have had no access to primary
education simply because of the distance to the nearby school
Those who took pains to some how get enrolled in a school could not
reach there everyday and eventually chidren hailing from these
isolated areas happen to be at various levels of academic
achievement. At the same time, opening a regular school was not a
feasible idea. This problem was overcome by opening 48 Multigrade
Centres (MGLCs) in DPEP | & !l districts A single teacher will be
handling children belonging to various levels and age groups (hence
multigrade) in these centres. Special learning materials for children in
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these centres were supplied free of cost. Also instructors selectec
from the locality were given traimng to teach in these centres

Prior to implementing these programme, centres where MGLCs were
to be opened had been identified. Also instructors were selected and
given training.

MGLC matenals were initially developed with the :echnical
assistance of the experts involved in the Rishi Valley project. Initizlly
materials for grade | were developed. Materials for grade !l and Il
have been developed by a core group of our own SRGs.

District i School Number of i No. of ST
: Students i students
: Kasargode { 10 | 238 ; 208
: Wayanad | 1q, ,r 200 5 1€3
| Malapuram 10 | 300 | 285
| Palakkad R 211 L 196
éldukki -- - -
i Trivandrum 7 { 117 108

Preliminary works has been started for opening MGLC at tdukki.

Special Campaign Programmes

Special campaigns were organised in backward tribal pockets ang
the coastal areas in the districts. Volunteers were deployed in these
pockets for making household level efforts to prevent drop-out and
for ensuring total enroliment. 205 such volunteers in the districts
organise Kalajathas, Ayalkkoottams, Sahavasa Camps to ensure
access and retention

Tribal link Language Materials

Multi lingual situation in the classroom was found to be one of the
reasons for dropout. Children speaking tribal languages found it
difficult to comprehend what was transacted in the regional language
(Malayalam). In order to overcome this problem, materiais i tribal
link language was developed and used in Palakkad, Wayanad and
Kasargod disiricts. Teachers were given training in the tribal
language so that they could establish friendly rapport with chicren.

Mid-day meal

Children attending MGLCs hailed from socially and ecoromically
noor conditions. These parents most often found difficult 0 feec
them. It was a felt necessity that they should be provided with mic
day meal at school. But since MGLCs did not fall under the mid dey
meal scheme of the government, DPEP took initiative 0 ge:
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Government sanction. for providing mid-day meal to chilcren
attending MGLCs.

6. Sahavasa Camp

Sahavasa Cemp of tribal parents are organised at VEC level by the
tribal volunteers 2-3 times in a year. In these camps mothers
especially from tribal settlements were given orientation on
educational needs and social change they were also provided with
working lunch and tea. Mooppans (Hezds) of the settiement will also
participate. This is organised under the leadership of Panchayat
President Members, Headmasters and teachers.

7. Ayalkoottam

To mobilise community participation and to attract the parents to
general stream of education, Ayalkkoottams are conducted 20-30
families assemble together and discuss the need fur educating
children. Tribal Volunteers organise this programme with the suppori
of VEC members. Educational problems of children of the locality will
be discussed in detail. Motivation and participation is the basic object
of this activity.

8. Special Teacher Training Course (TTC) for Teacher Absenteeism

Teacher absenteeism is a serious issue in tribal area. Hence from
the very beginning DPEP initiated special programme for this. Tribal
candidates were selected by a committee and the course was
organised by the DIET. The candidates were given free boarding and
lodging at the DIET hostel.

The intention of DPEP is to utilise these trained pupils in tribal arez
schools where teacher absenteeism is a serious issue. So far DPEP
has trained 240 students.

3.8 Civil Works

3.8.1

There were several significant changes initiated by DPEP in civil works.
which stemmed from the recognition that gcod education requires nct only
an enlightened Education Policy, good syilabus and competent teachers
but also a weli conceived, elegantly designed child friendly bui
economical school building.

ldentifying inadequacies, increasing allocation for building activates
community participation development child friendly designs etc were

same of the interventions made in this sphere .

School Mapping
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3.8.2

3.8.3

3.8.4

3.8.5

3.8.6

School Mapping was done in both DPEP | and DPEP It c.sincts with &
view to identifying the areas where children live in geograph:caily isolatec
pockets. These were areas where new schools have to b‘e openec.

Civil Works

Allocation for civil works is restricted to 24% of the total sroject cost.
Qualitative improvement in learning can be enhanced by prov.ding school
buildings suitable to the pedagogical and local interest. The fundamental
principles of DPEP is reflected in the area of civil works programme in its
involvement of community local specificality, decentralisaticn etc,. Civil
Works include construction of Resource Centres (BRC and CRC), new
school buildings, repairs and providing of toilets and drinking water
facilities, separation walls, compound walls etc.

Design Renewal

Kerala was the first to initiate steps in this direction. Necess:iatec by the
demands of an activity based, child centered pedagogy inere was a
breaking away from conventional designs. A national workshoo on Design
Renewal Process in Civil Works was conducted by DPEP :n November
1996. The workshop included architects, engineers, DPEP functionaries,
Teachers, parents and the community.

Cost Effective Construction

Kerala is well below the expected level of infrastructural recuirement for
the schools. The demands are many and the resource iImiied. Cost
effectiveness in construction is one way to solve the protiem. A large
number of schools under DPEP has used cost effective technology in
construction wherever possible. Consultants were appointed o render on
site support and provide supervision to PTAs.

Community Participation

~

A remarkable feature of the Civil Works process under DP=P was the
active involvement of the community. The entire constructior was taken
up by the community. The design aspect was also discussec by the
community. The construction of school buildings is the resconsibility of
the community. So PTAs and VECs were asked to snzre the
responsibility of school construction.

improved Design based on Evaluation

The new designs were appreciated by teachers and communrity. Since the
process is a cortinuous one, a second initiative to further mgrove the
design based on evaluation of existing designs was taken up. This
process has to continue even after the project period. ~ szries of
consultative meetings with the Department of PW and Generz ZZucation
has to be made in order to orient them.

S
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3.9

Linkage with Panchayat Raj Institution (PRI)

Decentralization hzs been one of the areas of emphasis in the implementation o°
DPEP in Kerale. The Panchayats were encouraged to play as active role :n
faclihating the reveal process in primary education. The village Educztion
Committee ( VEC) . The Block Advisory Committee and the District Advisory Bocy
are the major peoples organisation given responsibilities in this process.

3.9.1 Village Education Committee

In DPEP districts Village Education Committee (VEC) is formed in each
Panchayat with President of the Grama Panchayat as Chairman and one of the
cluster level school Headmaster as the Secretary. All ward memb‘ers, seleciec
head teachers, representatives of Teacher Associations and Non Governmental
Organisations and educationalists are members of VEC All the Project activities in
the Panchayats are implemented though VECs and monitored by a monitoring
committee constituted for the purpose. The fund for construction of new schoo!
building and Multi-grade Learning Centres is related to VEC Secretary/President
and the construction is done under the responsibility of VEC. VECs meet every
month.

3.9.2 Block Advisory Committee (BAC)

The Block Advisory Committee (BAC) is constituted in every block as Block
President as Chairman and Academic Co-ordinator of BRC as the Secretary. In
addition to VEC level monitoring, BAC has constituted a Block Level Monitoring
Team to monitor the programmes in block level. ‘

3.9.3 District Advisory Body (DAB)

District Advisory Body (DAB) is constituted with Jilla Panchayat President as
chairman and all District Project Co-ordinator as the convenor. All District levei
academic meetings are chaired by Education Standing Committee Chairman of
the District.

2
|
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3.10

Management Structures and Process.

The District Primary Educetion Programme of Kerala is being run in the State
through PEDSK-a registered society. The day-to-day management is the
responsibility of State Project Office at the State Level and the Distnct Project‘
Office at the district level. Please see the Chart showing the Management
Structures in DPEP. :

3.101

3.10.2

Ttam 2= 1 Ot \SFRC.

Tostrct Fro wct OMew 1OPC,

Biocx Fesource Cantre Binck Resoutce Canire
3RZ . 3FC N

Viiage Egucston “Miane Ecucation “Elage Bcucaunon Village Egucaten
Turtes Camentiee Cotrennten Tonenttes
VECH VEC-N fEC.1 VEC 1.
Parents Patenta Sarents Parents Pacents Paients Dacenis '
Teacner Teavnoms Tracners Teacrers Teai ners Teacners RETITTN
Assuaatcn ASSUCIAlon AssnCision Assoc:ahion (- | AssoCiaton Assoaation Association ‘
PTA PTAN PTA PTAN PTAG PTAN EAREY

State Project Office

The State Project Office is headed by State Project Director, supported by
Director (Operations), Finance and Administrative Officer Programme
Officers and support staff. The members of the staff are on deputation
from the Gen. Education Department. Few of them have been deputed
from other departments also.

Functions of State Project Office
- Providing resource support to District Project Office
. Providing leadership to District Level Programmes.

. Administrative and financial control of DPO

The SPO is governed by General Body chaired by the Chief Minister of
the State and Governing Body chaired by Education Secretary of the
State and the State Project director is the member Secretary of General
Body and Governing Body.

District Project Office

DPO is headed by District Project Co-ordinator assisted by an Additional
District Project Co-ordinator (DIET Principal), Programme Officers,
Finance Officer and other supporting staff. The members of the staff are
on deputation generally from the General Education Department. some of
them have also been deputed from other departments.

)
[y
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3.10.3

3.10.4

In the District there is 2 District Advisory Body chaired by the President of
District Panchayal. District Coilector i1s the Vice Chairman. The other
members of the District Advisory Body are Educational Standing
Committee Chawrman of the district, Members of the District Education
Standing Committee, Deputy Director of Education, District Education
Officers, Representative of Assistant Educational Officers, Teachers'
Unions. NGQs, District heads of the various departments etc., The DPO
functions on the advise of the District Advisory Body. The implementation
of the wvarious district programmes are decided by the distrnct
Implementation Committee chaired by the District Collector.

Functions of DPO

. Total implementation of the district specific programme as planned in
the Annual work Plan and Budget

. Providing resource suppori to the Block Resource Centres, Cluster
Resource Centres and other substructures.

" Monitoring and supervision of Block Resource Centres, Cluster
Resource Centres, VECs and other substructures.

Block Resource Centre

The programmes chalked out in the Annual Work Plan is carried out
through the DPO, Block Resource Centres, CECs, VECs and other
substructures.

Block Resource Centre is headed by a Co-ordinator (Administration) who
is in the rank of Assistant Educational Officer and is deputed from the
General Education Department. The Academic activities of the Block
Resource Centre is carried out under the leadership of the Academic Co-
ordinator who is on working arrangement and is a faculty member of the
DIET.

In the block there is a Block Advisory Committee similar the District
Advisory Board. The Block Panchayat President is its chairman and other
members are Education Standing Committee Chairman other block
presidents, AEO, Representative of Teachers Union, NGO, BDO, ICDS
Officer, Two educational experts. BRC Co-ordinator is the convenor of the
committee. '

Village Education Committees

Village Education Committees are co-terminus with Grama Panchayat
and is headed by Grama Panchayat President. The members of tl.e VEC
are Grama Panchayat Educational Standing Committee Chairman, ail the
Primary School Headmasters, all PTA Presidents, all MPTA Presidents.
Two Educational Experts, BRC Trainer a social worker. The lead school
head master is the convenor of the Committee. The VEC is responsible
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3.10.5

for monitoring the school level activities, cluster level activities. schoo!
teacher grant disiribution, monitoring the utilisetion of schootileacher
grants. The funds for construction and school cevelopment flows througn
the BRCs

Cluster Resource Centre

Cluster Resource Centres are substructures in the BRC. Their functions
are more as well as of academic managernal. This includes gathering of
information from schools. The academic functions of VEC has been speit
out earlier. Cluster Resource Centres are constituted for every 5 schools.
The headmaster of the lead school is its convenor and the other
headmasters its members. The Cluster Resource Centres are responsible
for convening monthly meetings of teachers and organising seminars,
teacher training efc.

There is a District Resource Group in the district consisting of selected
academic co-ordinators, selected trainers, Programme Officers and
experts in the intervention areas of DPEP. They decide the guality and
standard of district level programmes.

3.11 Managerial Functions

ducational Planning any
g >
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Planning and Financial Management

The planninc process in DPEP is cistrict specific. participatory anc highly
decentralisec. The the schools are icentified as the basic units. Needs are
identified at the grass root level ie., school. There is a school pian preparation
team at the school level consisting of SSG members. PTA members,
Educationalists. The needs are identified within the broad framework and
mandate of DPEP.

After identifying the needs at the school, these are consolidated at the VEC level
with the participation of Panchayat members. The plan is then discussed at the
Block Advisory Committee where some prioritization takes place. A workshop is
organised for consolidating the various block level plans and a draft district plan is
developed. This plan comes up for discussion in the District Advisory Body.
Incorporating the suggestions of DAB makes final version of the District Plan. A
State Appraisal Team then appraises the plan. The plan modified on the basis of
appraisal of the State is then sent to MHRD for approval. The process of appraisal
is based on discussion and examination of documents.

Strengths

1. Decentralised, need based, participatory and district specific planning.

2. Needs of the district are identified, prioritised and addressed in a
systematic way

3. Needs that could be addressed by Panchayats are exciuded from
AWPB

Limitations

. Total involvement of Panchayat Raj Institutions as envisioned has not been
achieved.
. The participation of main stream education department officials has been

very limited, presently no formal provision exist for their mandatory
participation in the planning process.

. Project guidelines and procedures at times don't allow for incorporating
certain needs later identified.

Non DPEP System

In the non DPEP system the planning Is not decentralised and garticipatory. The
planning is basically done at the level of the Directorate for the Deputy Directors
of Education and at SCERT. The Planning is highly centralised and the
participatory process is minimal so it can be said that the role for planning for the
DDE, DEO. DIET is not very significant. ‘
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Chapter - 1V

SUSTAINABILITY INITIATIVES

This chepter gives an account of the achievements of project interventions so far
and the contributory factors. Also, it contains an account of the major concerns where
more emphasis will have to be paid during and after the project both in DPEP and Non-

DPEP districts.

4.1 Teacher Training

4.1.1 Achievements

It was a longstanding complaint from teachers and teacher organisations
that they to lose instructional days when they attend long periods of
teacher training twice or thrice in a year. DPEP rose to the occasion to
meet this demand by organising teacher-training programs for five days
during summer vacation. This facilitated the teachers to utilise a part of
their vacation for academic discussions and refated works and also to
make gobd the foss of instructional days in schools. This vacation course
which was just before the reopening of the schools, gave a fresh look to
the classroom activities and enabled the teacher to act immediately with
full vigour and enthusiasm obtained from the training.

The initial intensive course, as well as the subsequent booster courses
and cluster meetings succeeded in developing the concepts of Local Text;
Thematic Integration, Multi Level Activities in the teachers. They could
also gain confidence in preparing Teaching Manual, for planning AB class
and also Ente Kuttikal. It can be claimed that a good percentage of
practicing teachers now successfully plan meaningful activities in the
class and handle child centered activity oriented classes.

The advantage of collective planning and team work was greatly felt by
the teachers. The individual efforts in preparing and collecting the
necessary inputs for classroom planning has been lessened. Al the same
time quantum of input was enhanced.

The teachers identified the role of the text book as one among the various
relevant tools in the teaching learning process. They also gained practical -
experiehce in the proper use of each learning material.

The relevance of continuous evaluation in the teaching learning process
was realised. the teachers gained skill in developing and practice
evaluation tool and practicing it in the class.
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4.;1,2.

1ne rote o1 sociely in the process of education was recognised and
opportunities for the participation of society in school activities utilised.

The series of in service courses. cluster meetngs, discussions. collective
planning exercises. SRG meetings etc developed confidence in the
teacher to take up the activities in full swing for the total improvement of
school. They helped her to identify herself as a potential teacher and aiso

made her aware of her weakness in certain areas.

The teachers gained practice in dealing with children in a democratic way
which helped to develop a co-operative atlitude among the learners.

Teachers conceptualized the curricular approaches to mother tongue.
environment education and mathematics in the light of norms of revised

curriculum.

Some teachers took up action research on the academic issues in their

own class.

It is a notion among teachers and parents that only the teacher who
covers the portions given in the text book, is a good teacher. After lengthy
discussions related to acquiring of skills and competencies, and when
they practiced it in the actual class, they discovered that acquiring
competencies will automatically lead to meaningful learning and unless
experiential learning is effected in the class, affective and psychomaotor
domains will not be developed. As such, teachers realised that helping the
children to acquire the stated competencies related to each discipline is
what is really needed rather than finishing the teaching topics in the texts.

No where in the history of teacher training in Kerala, we had a system of
preparing teacher training module after assessing the needs of participant
teachers. But each DPEP training module was designed and finalized
only after getting feed back from the teachers as to their needs for the

class.

Contributing factors

1. Resource Groups

In DPEP programme. the State Team, District Team and Block Level
Team are a heterogeneous group. State Resource Team consisis of
State officials as well as staff from DIETs and BRCs and schoe!s. District
Resource Team consists of members from DIETs, BRCs. and School
Teachers / Head Teachers. BRC team consists of BRC staff and expert
practicing teachers.

This team has deferential levels of experience and as such each one
could contribute from his own level and at the same time develop a power
to think subsequently and plan in the same range. This also enhances
acceptability of the Resource Group by the participant teachers and
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trziners. Moreover each Rescurce Group develops ownership of the
programme, as it Is brainstormed, planned and workec oul by
themselves.

Diiferent levels of training are monitored with reference to monitoring too!
prepared for the purpose. This feed back enables DPEP to effect
appropriate changes when the next set of training Is plannec.

2.  Financial Assistance

The financial back up and flexibility provided by the project to meet the
enormous expenditure for each and every component relating to training
was a contributing factor.

3. Participatory Training Methodology

The approach to teacher training was experiential, the strategy was that
of promoting introspection, analysis and planning for improvement. The
approach towards teachers was to collaborate in their self-reflection
process and to provide continued support through BRC trainers’ visits to
classrooms.

For equipping the teacher with the understanding attitudes and skills
required for the new role and the new set of tasks, a series of training
programmes were conducted during the year.

4. Hands-on-Experience and Try-outs

Kinginikkoottam was an attempt to address both the issue of upgradation
of teacher skills for handling the real multi level and multi grade issues,
try-out and develop strategies for managing group learning and try out
new strategies like team teaching. Thus Kinginikkoottam 1998 and
Kinginikkoottam 1999 are to be perceived as ‘hands on training’
programme for empowering the teacher.

For the teacher, Kinginikoottam was a training programme for 15 days of
which 5 days training was centralised and 10 days training was “hands-
on”. This gave them an opportunity to observe children closely in their
informal life situations and evolve new strategies through tryout for
transacting the curriculum in conformity with these informal situziions.

5. Kalari

In order to empower the professional skill of the trainers a2 unique
programme namely Kalari was implemented. Each trainer was assigned
work in a school for 15 days where he had to transact the curriculum.
Everyday the trainees and the class teacher jointly planned for classroom
facilitation and discussed issues. When the trainer took cilzsses the
teacher documented the process. Implementing agencies include DRG.
BRC. teachers, School Resource Group and PTA.

%)
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6. Procedure in selecting the Resource Persons (RPs) for training

preparation of materials etc.

It has been 2 practice of field testing the material whether it 1s a training
module. iext book, evaluation tool or the like. This enabled us to evaluate
the process and redesign or restructure the draft material and to ensure
that it is need based. Similarly when the teacher training is in full swing. a
monitorng team was entrusted to visit the centres and evaluate the
process. Field testing and feedback gave confidence to the Resource

Group.

These RPs in due course were capacitated for taking up a variety of
challenges like developing training modules , conducting in depth studies.
monitoring, developing tools, evolving new strategies and producing
learning materials.

During the rest of the project period, implementing agencies will be State
Project Office (SPO), District Project Office (DPO), DIET Block Resource
Centres. After the Project Renewal, role of State Project Office and
District Project Office will have to be taken up by SCERT and DIET. D.D.
(Education) and A.E.Os and Panchayat Raj institutions.

7. Involvement of stake halders

Stake hoiders are involved in planning and implementing and the follow
up activities of all the academic and managerial functions.

SRG, BRG. DPO and VEC will be the implementing agencies during the
project period, but there after SCERT, DIET. AEO and PRI will have to
take up the responsibility.

8. Continuous and Comprehensive Evaluation (CCE)

We have realised that the teacher becoming a researcher is a cyclic
process identical with the process of continuous and comprehensive
evaluation. It involves process of careful planning and implementation,
evaluating its impact and shortcomings and further planning and
implementation based on the findings. We have already floated the
concept of CCE as an activity not distinct from any learning activity. In
other words, every learning activity is an evaluation activity and vice
versa. When CCE is implemented successfully, it inevitably elevates the
teacher to that of a researcher. This was how CCE became a central
concept of Kinginikkoottam 99,

The implementing agencies will remain the same during and after the
project. The agencies are SRG, DRG, BRG. DPO and SPO.
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4.1.5.

Concerns

Teacher Training

1. Negative and pessimistic attitude of certain teachers and other
functionaries.

Even though a minority, they keep aloof from change. Their attituce at
times affects the smooth flow of the training programmes.

2. Non acceptability of societal interventions to the activities of
school.

Certain sections among the teachers feel that academic programmes are
purely official and formal in nature and people representatives, or
educationists other than their Head Teacher, or AEO are not authorised
for attending or monitoring their work. So they do not
cooperate during the monitoring by VEC members or trainers.

3. Shortage of academically proficient trainers

The transaction of the present curriculum demands a lot of academic
brilliance on the part of the teacher. Teachers stand at various levels in
terms of their professional skiils and aptitude. The improvement is to be
effected by the constant encouragement, guidance and support provided
by the trainers. But in spite of the incentives offered to trainers, at present.
it is felt that expert teachers do not come forward to accept the trainers'

job.

4. Shortage of time for teacher training at the block level

More often the duration of teacher training and the content of the module
does not tally. it is felt that certain important areas had to be attended fully
or at least partly by the end of the training course. This badly affects the
quality of the training programme.

5. Teacher scarcity

It is certainly a paradox, that even though there are a number of trained
teachers waiting for a chance, a lot of teacher vacancies exist especially
in Kasaragod, Idukki, Wayanad. etc. Absence of the teacher in the
classes naturally affects our endeavours.

6. Outdated curriculum for pre-service training

Though primary scheols in Kerala, and teachers in service, moved far
ahead in the area of curriculum transaction mechanism, fresh teachers
adding up the teacher comﬁwnity come out with certificates zfter
assimilating only the outdated teaching methods and approaches
Revising the TTC curriculum to meet the challenges of the time remairs 2

far cry.
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4.1.4.

Initiatives proposed

Initiatives Proposed for Teacher Training

i
The reasons for susteining the efforts in teacher training are that the

strategy ensures

. Need based traiming

. Development of research attitude among teachers and trainers.

. Development of ownership
. Mzaking it locally specific
. Maintenance of standards

. Sharing of materials

i During Project Pericd

After Project Period i

» Collecting issues from the field
by direct study. Academic
missions, OSS, CRC review
and feed back etc.

* ldentify training objectives from
the collected issues.

i = Develop strategies, process
; and materials for realising the
! objectives.

* Ensure the participation of
members from different strata,
from school to state office.

Same may be repeated.

' Proposal for non-DPEP districts i

non- DPEP districts

All activities after project period in DPEP district should be followed in

During the rest of the project period, the programme should be taken up
by the existing structures namely DRG, BRG, BRC, CRC. The same

structures are to be sustained.

initiatives Proposed for Participatory Training Methodology

The reasons for sustaining participatory training methodology are that

. The methodology of training is in tune with the expected teaching

learning prccess.

. The method mantains the democratic nature of the training process.

. Skills and attiudes of the teacher are developed through this

method.
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The process of equipping the DRG by SRG and BRG by DRG and
the teachers by DRG is 'o be sustained. State Resource Group
(SRG) includes members from DPEP State Office. SCZRT, DIET.
trainers and expert teachers. District Resource Greouo (DRG)
includes all faculty members of DIET, members from BRC and
selected teachers, Block Resource Group (BRG) includes zlt trainers
of BRCs and selected teachers. This mechanism is t0 be sustained.

During Project Period After Project Period

Assessment of Training needs '« One trainer for each Panchayat

Preparation of module and ' * Trainer must be a person with
materials by SRG academic caliber among
primary school teachers

Conducting training at
different levels ! (present trainers have to be
considered)

Financial assistance from
DPEP = Selection of trainers to be

District, Block and Gramma undertaken by DIET

Panchayat assistance may «  Academic leadership by DIET
be sought for both finance faculty member

and monitoring ; = BRC to be developed as a

Augmenting DIET and BRCs ! 'Centre of Academic
Excellence’

= Financial assistance to met by
Panchayat and department.

»  Sufficient funds are o be
allotted to meet the expense of
the training programme.

«  Sufficient number oi DIET
faculty members hes to be
posted proportionate to the
number of BRC.

* All the facilities existing in DPO
and SPO are to be distributed
to the agencies.

Proposal for non-DPEP districts

All activities after project period in DPEP district should e followed
in non- DPEP districts.

Civil structures and other facilities available in the DPEP district
should be made availeﬁle in non- DPEP districts aiso.

Initiatives Proposed for Hands on experience and try-outs

The hands-on-experience and try-outs are to be sustained,

To develop skills, confidence and clarity of concepts.
To sustain the dynamic nature of the training programme.

To realise the scope and limitations of the inncvative ideas
developed. ’
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. To realise an effective class.
. To rezlise an effective attitude among teachers.

. To involve community in school activities.

During Project Period After Project Period
« Framing the objective from field = Prowvision to be ensured in
ISSUes. PRI plan for provicing
»  Selecting appropriate strategies appropriate inputs in terms of
; materials. training. monitoring

. = Developing tools
: . etc.
.+ Implementing, collecting feed
back

o The strategy of
= Disseminating the findings :
i

implementation is seme as in
the project period

' Proposal for non-DPEP districts

| = All activities after project period in DPEP district should be followed
: in non- DPEP districts

Initiatives Proposed for Selection of Resource Persons
The same procedure is to be sustained in order to
. Utilise the practical experience of the RPs
. Ensure acceptability

. Ascertain ownership among the Resource Groups.

. Develop demecratic approach in planning implementation and feed

back.
During Project Period | After Project Period
*» Identification of capable * continuously and taken up
§ personnel rectifying measures

I = Selection of the personnel

through assessing field

performance and selection work

: shop

» The performance of the RPs
should be evaluated
continuously and rectified.

Proposal for non-DPEP districts

= Identification of capable personnel through assessing the fie d
periorrmance and selection work shop

| = The performance of the RPs should be evaluated continuousiv and

rectifying measures taken up

Initiatives Proposed for Involvement of Stake holders
The sirztegy of involving stake holders will have to be sustained ‘o.

- Ensure transparency,

. Ensure need based planning,
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Ensure quality,

Develop a positive attituce.

- Promote capacily development of stake holders,

During Project Period ' After Project Period

Ensure pearticipation from ! »  Same to be continues
cross-section of society and
departments

Proposal for non-DPEP districts

All activities after project period in DPEP district should be fcllowed
in non- DPEP districts.

—————s

Initiatives Proposed for

Continuous and Comprehensive Evaluation (CCE)

The system of evaluation is to be sustained because,

CCE is an inevitable part of activity based pedagogy.

It helps to assess teacher herself, pupil attainment and !earning
activity.

it helps teacher to plan scientifically.
Transforms the teacher to a researcher.

It helps the teacher to assess the achievement of the cnild in a
systematic and scientific manner. ‘

During Project Period After Project Period

Evaluation of the present status | = Ensure conduct of C.C.E by
of C.C.E has to be made at the different implemeniing
various levels. agencies at all levels.
Based on this, further tools,
strategies, training materials etc
to be developed.

Ente Kuttikal, Amma Ariyan and
related records and documents
of C.C.E to be redesigned, and :
disseminated among parents
and community. i
The relevance of existing term :
evaluation is to be re-examined :
based on the success of C.C.E
Till the C.C.E is institutionalized
the activity based term and '
evaluation is to be continued.
The evaluation tools may be , :
developed at the school level | j

Proposal for non-DPEP districts

Process, tools and strategies of C.C.E has to be dissemina:eZ to
non-DPEP districts.
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4.2.

Materials

4.2.1.

Achievements

1. Development of learning materials for multi-grade learning

centres (MGLCs)

For the first time in Kerala. DPEP succeeded in developing suitable seif
learning materials for the use of children in the Mulligrade Learning
Centres of the project districts. These materials enable the children to
learn and move on to higher levels of learning at their own pace. They
enable the instructor in the center to facilitate their learning in different
groups or individually.

2. Skill to develop training modules

The constant practice of designing training modules, conducting training.
getting feed back, revising the mocule, assessing the need of the
participants etc. helped the resource groups to acquire module
developing techniques as per the needs of the participants.

3. Process Documentations

This was again a novel attempt in the field of conducting of educational
programmes, as against usual practice of keeping a report of the
programme. Hence, two or three participants in the group are entrusted
the task of recording the whole interactive process of the programme in
detail. This helps us a lot in re-designing of the programme further by
identifying the slots where alternate strategies or interventions are to be
introduced after getting feed back from the field.

4. Activity oriented Text Book / Hand book

Introduction of the revised activity oriented text book is a milestone on the
road to learner achievements. The traditional content oriented text were
replaced by child friendly and activity oriented text book. Though 1t
created sharp criticism from several quarters the critics themselves later
realised the tremendous possibility of the child to develop her imagination
and creative talents and the possibility for the teacher to manipulate i
constructively. Similarly, the text related hand book conizcining sample
activities for the teacher to initiate her action and to develop on her own
was the need of the time. This was also accomplished by DPEP.

The hand books and text books are zhwvays subject to revision. The
process adopted for developing the text books and hand books was
identification of efficient teachers. cother experis. giving them training.
productions of text books anc¢ hand books, trialling and refining anc
finalisation. SCERT should take up th‘e initiatives for preparation anc
revision of the books in the post project period.

Working Dratt (1H4/11/99 - 11:14) 43



5. Participation of primary teachers in the preparation of text book

A pertinent point to remember here is the nature of the team of writers
who prepared the text books and hand books. The "Yashpal Committee’ -
had specifically suggested that teachers should be involved in the
process of writing text books, because nobody other than the practicing
teacher would have immediate and direct ‘feel” of the class room situation
end pulse of the children. Hence DPEP included abcut 50 practicing
teachers along with experts in the field for preparing text books and hand
books.

6. Local text development

The teachers identified the relevance of ‘local texts' in the process of
class rooms interaction and gained practice in producing local texts and to
help the children to develop local texts and the techniques of using it in
the class effectively.

7. Pamphlets for parents and public

Even after the implementation of the revised curriculum. text books and
teaching learning strategies, many a people are not aware of the positive
aspects of the said programmes. Moreover there occurred sharp
criticisms and misinterpretations from certain corners. To address this
issue, pamphlets describing the significance of the new curriculum
transaction methods were prepared, printed and distributed among
among the parents and the local public. This served as an effective too!
for parental awareness.

‘8. Development of ‘Amma Ariyan’

This was a novel ‘achievement card' of the child addressed to the mother.
in which the achievement level of the child is recorded in. At present after
each term end evaluation, the class teacher prepares Amma Ariyan and
informs the mothers of the children in her class to have a gathering on a
particular day. From our experience, most of the mothers very eagerly
and anxiously come and discuss academic progress of their children with
the teacher and obtain advises and instructions from the concerned
teachers as to how to help the child at home. Amma Ariyan has been
nighly appreciated by the parents.

9. Development of ‘Teaching Manual’ and ‘Ente Kuttikal’

As against the traditional teaching notes of the teacher which was
generally written mechanically, and produced before the Head Teacher.
DPEP developed a ‘teaching manual’ which gives provision for the
teacher to write the class room teaching learning process in detail in
‘activity page’ and also the responses and nature of interaction of the
children in the ‘response pace’. This practice gives the teacher enough
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conficence and strength in moving on to the class and also it serves as a
feed back for him to refine and redesign the activiies and strategies in the
following class. Meanwhile. "Ente Kuttikal served as a filler for the teacher
to document the learning progress and related data pertaining to her
student. All these had augmented the teaching learning process adding to
the fruitful interaction of the parent — child — teacher — trio and fulfiling the
pedagogic vision of DPEP.

10. Preparation of evaluation tool bank

The realisation that teaching and evaluation are two sides of the same
coin, awakened the teachers to design suitable evaluation activities for
the use in the class. To initiate their actions and to persuade for
developing the most appropriate learning evaluating activity for the
different competencies, DPEP developed a sample evaluation activity
bank and printed and distributed to teachers. This enabled them to design
new competency based activities.

11. Flourishing of creative talents of teachers as well as children

The revised text books demands the creatively of the pupils as well as by
the teachers. To make the child actively involving in the learning process
mentally and physically, the teacher could not help taking the role of the
facilitator and creative thinker. Through Interactions especially during
language classes children got ample opportunities for developing and
flourishing their creativity 2and increasing creative imaginations.

12. Production of ‘Self Management School-2001' Document

This was one of the best occasions DPEP provided for the school
authorities, the parents and the benefactors of the community to sit
together and think seriously for acquiring self sufficiency by the school
within a stipulated time. Though most of the schools could not move
forward as planned, it was undoubtedly a fruitful exercise in gaining
experience in Planning and Management.

13. Approach paper on second language acquisition programme

(SLAP)

Developed an approach paper on second language acquisition
programme. This presents a holistic vision of the transaction of all second
languages in general with special emphasis on Engiish. The paper has
been made as comprehensive as possible covering all aspects of second
language acquisition programme. The paper shows how the Whole
Language Approach can be c«tended to the domain of second languages
thuis bringing the transaction of all second languages under the single roof
of experiential pedagogy. )
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4.2.2.

14. My English Book (stage 1)

DPEP has developec materials for the use of learners of standarg IV & V
in the tryout schools. The curricular statements used in this matenals are
the same ones which form the basis of existing text boo{«s. My English
book has been developed purely from the child’'s point of view using the -
concept of evolving text book. This would elevate the child to the status of
the creator of the text book from that of the passive recipient of a
prescribed text book. ‘

15. English teacher’s Companion (stage |)

This is a teacher support material for helping teachers of Std. IV & V in
transacting the curricular statements in English using the strategies of
Whole Language Approach.

Concerns
1. Non availability of Kannada, Tamil materials in time

Though the materials are produced in the state unit accordingly to
schedule, the translation of materials to Kannada and Tamil producers
further delay and so these materials are not made available in Tamil
medium schools and Kannada medium schools in time. Hence complaints
are always heard from these corners.

2. Ineffective use of the materials

it is understood that many a time, some materials prepared and
distributed after strenuous effort are not being used effectively or properly
so as lo fulfil the objective. Teachers, trainers, DIET faculty and others. all
are in the same boat in this regard.

3. Under utilisation of the materials

Some materials can be used in different class ranges when very little
alterations are made in the text/nature of the materials. But many trainers
and teachers are incapable of doing this exercise. Hence they demand
new materials in each operation.

4. Scarcity of reading materials for lower classes

Reading corner has been evolved widely in the schools, but it is felt that
we are unable to provide sufficient reading materials of good quality,

especially to lower classes.

5. Exploring the possibility of using local resources

The gap belween the teacher and the society is not yet bridged fully.
Hence the teacher is not in a position to utilise effectively the real local

resources for the benefit of the schoal.
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4.2.3.

6. Newsletter not targeted

Eventhough 2 newsietter is being released. it has not acqurred the
guzlities of & newsletler in its full sense. Role identifications of different
elements in the newsletter 1s not yet done. The target group also 1s not
fixed.

7.  Under utilisation of audio/video cassettes

The use of audio video materials are not as widespread as pnnited
materials

8. Absence of mechanism for disseminating innovations

There is no mechanism to identify the practicing teachers who are doing
innovative tasks and to document it and to disseminate among others.

9. Absence of source books

Source books pertaining to the basic philosophy behind the curricular
approaches are not made available to trainers/DIET staff.

Initiatives proposed
Initiatives Proposed for Child Centered Activity Based Curriculum

The child centered activity based curriculum and, the processes of
developing and revising it should be sustained since,

. it considers the nature, abilities and process of tearning of the child
» it helps to develop concepts skills and values.
. it fulfills the current needs and aspirations of the society.

. it promotes self learning.

During Project Period o After Project Period
. Curriculum revision (1 to 4 std.) | = Stludies and revision process
should be undertaken as a joint of curriculum shouid be
venture of SCERT, DPEP, continued
DIET etc.

= Curriculum preparation for Std.
5to 7 should be undertaken as
ajoint venture of SCERT and
DPEP to provide a rmeaningful
continuation of LP Curriculum

= DPEP can contribute in the on-
going discussion upon the draft

. of the curriculum perspective

document.

Proposal for non-DPEP districts

= Same curriculum and learning process can be extended
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Initiatives Proposed for Child Centered Activity Based

Text Books & Hand Books

This process is io be sustained because.

The writing group contains expert practicing teachers

1

The process is systemalic and scientific

Capabilities the teachers. trainers and other in the team to take up

-similar tasks in future

During Project Period

|

After Project Period

Text Book, Hand Book revision
(Std. I to 4) is to be undertaken
by SCERT & DPEP jointly.

The process of revision has to
keep the steps followed in the
production stage.

Reactions can be collected by
keeping revision copies at
various levels.

Camera copy of Text Book and
Hand Book may be developed
centrally. Printing and
distribution is to be entrusted
with District Panchayat

i

Same strategies should be
continued

Proposal for non-DPEP districts

Same Text Book and Hand Book can be utilised.
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Initiatives Proposed for Publishing Journal and News Letter

Publication of journals and news letters is to be sustained beczuse

. Innovative ideas and practices can be shared through journals

- Action research results etc., can be disseminated throuch newsletter.
SCERT, DPO. SPO. DIET will have to take up the task during Project
penod and DIET, SCERT will do it in the post Project per:od.

During Project Period After Project Period

* SCERT should be
strengthened and
restructured so as to
undertake these and other
research

. Systematic publication.

= Major areas to be included in
the journal are

about the curriculum practices.

|
1
i
i = Suggestions and clarifications
1
t
I
H

«  Activity packages on difficuit
areas such as integration, g
project in EVS etc.

= Research findings by practicing
teachers and experts.

= Theme based activity packages
on celebrations, festivals etc.

f * Later, the findings and practice !
of ideas and materials in

' journals may in turn influence
Text Book, Hand Book revision

Proposal for non-DPEP districts

'« Same may be utilised.

Initiatives Proposed for Library and reading material supply

Process of selecting books to be used in classes as reading materials is
to be sustained, since

*  As per the new approach Text Book has only a limited roll. Other
reading materials have to play a significant role.
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Teachers have 10 be helpecd for selecting suitzole reading materiais
for chilédren and for themselves

The process is 1o be accompanied by SCERT, znd DPEP during
project period and SCERT and DIETs afterwarcs.

During Project Period ' After Project Period

Graded reading materials for | = A publicztion wing comprising
children, reference materials for | experts may be constituted in
teachers may be developed .‘ SCERT to meet the

through a series of workshop so ‘ increasing demand.

as to setatrend in the
publication field.

Since our pedagogy is being
practiced in several foreign l
countries, supplementary
reading rnaterials are available
in other languages. Steps may
be taken to transcribe them.

Preparation of list of suitable
materials may be retained.

Proposal for non-DPEP districts

Same can be made available.
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Initiatives Proposed for Local Text

The practice of formation and uttdisation of local texts which inclucdes
meaterials collected and prepared by teachers and children is to be
sustained

. to make learning activity tocally specific.
. To arouse interest among children.

- to ensure contextually of tearning

During Project Period After Project Period
. Intensive further training for = Same activities may be
teachers in this direction may continued.
be provided.

= Exhibitions of local texts at
various levels.

= Selection and printing of
children’s writings and pictures
at state level.

» Materials prepared by children
may be evaluated and
considered for scholarships

Proposal for non-DPEP districts

= Same may be extended
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Initiatives Proposed for Teaching Manual, Fnre Kurniikal.

Amara Arivan

The tools are to be sustainec ior the following reasons

The flexible nawre of TLi gives freedom for teachers

TM reflects Continvous and Comprehensive Evaluetion (CCE)
findings

It germinates ideces and concerns to be discussed in SRG and CRC
meetings

EK provides a clear piciure of the achievements and limitations of
each and every child.

EK plays a major role in making class PTA fruitful.

Amma Ariyan provides the parents a clear picture where the child
stands and whal to do next.

During Project Period i After Project Period
I
Class PTA, SRG and CRC i« Same may be done. Printing of
must be strengthened and Amma Ariyan can be cone with
monitored i the help of Grama Panchayat

More studies may be i
launched to improve PN, EK
and ‘Amma Ariyan

Proposal for non-DPEP districts

Same may be extended.
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Initiatives Proposed for Preparation of Self Learning Materials
Preparauons and proper utilisation of self tearning materials will have to
be continued as

= The methodology of learning in MGLC is solely depended on these
materials

. For effective learning to take place these materials are needed In
general siream aiso.

- During daily planning session of teachers, children can make use of
it

During Project Period After Project Period :
Q. Preparation of remaining = Proposed agencies may
materials for MGLC prepare the materials by the :

= Training for MGLC instructors financial help of PRI

i = Study and periodical revision
may be undertaken.

»  Preparation of sufficient number
{ of materials for general stream

Proposal for non-DPEP districts

i = Same may be extended and used
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Initiatives Proposed for Preparation of Evaluation Tools
Preparation of evzluation tools by praclising teachers

= Il ensures suitebility and accuracy of the tool

. The teacher can evaluate herself, which builds confidence

. It helps to design further learning aclivities
During Project Period ' After Project Period

L Training to increase clarity in * Training and CRC/PRC level

I curriculum statements and 1 sittings may be continued
learner achievements among i
teachers

« Strategies and Materials have

to be developed to evaluate

areas like personal and social
g development, health and !
i hygiene elc.. '
)
t

Proposal for non-DPEP districts

¢ = May be extended

Initiatives Proposed for Process Documentation

Process of documentation of all activities is to be sustained as documents
are needed for further reference and corrective measures.

T

f During Project Period After Project Period
; = Process should be « Same may be continued
? strengthened

' Proposal for non-DPEP districts

i = Same may be extended
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t » Developing materials and

———

Initiatives Proposed for
Second Language Acquisition Programme (S1LAP)
The approach for Second Language Acquisition and Learner materials

(My English Book) and Teacher Support Material (English Teachers’
Companion) has the following distinctions

. The process of acquisition of the Second Language is the same as
that of mother tongue.

. Transaction of second language is brought under the Whole
Language Approach.

- The transaction of all Second Language is brought under
experimental pedagogy.

During Project Period After Project Period
. Fine tuning of the materials = Dissemination of same
and strategies for the materials to all districts

transaction of English in
standards V" and V" (Stage
1)

*» Refined materials and
strategies to be disseminated
in all schools of the project
districts

; strategies for standards VI7

! and ViI" (stage 2)

= Developing materials and
sirategies for the transaction
of other second languages
(Sanskrit, Hindi, Urudu and
Arabic for standards V", VI®
& vi©

Proposal for non-DPEP districts

= Same may be done

4.3. Process Evaluation

4.3.1.

Achievement

1. Imprevement of training modules etc. after trialling

It has been a practice of field testing the material whether it be a training
modute, text book, evaluation tool or the like. This enabled us to evaluate
the process and redesign or restructure the draft material and to ensure
that it is need based. Similarly when the teacher training is in full swing, a
monitoring team was entrusted to visit the centres and eveluate the

I
wn
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4.3.2.

4.3.3.

4.3.4.

process in to. Field testing and feed back gave confidence to :ine
Resource Group.

2. Conduct of evaluation by external agencies ‘

More often the teacher training. trainers training, Sahavasa Camp. eic.
were monitored by agencies who are not directly involved in designing the
process. This ensurad transparency in the project activites.

3. Capacity gained by the Resource Group in process evaluation

Regular monitoring was conducted by the team consisting of members
from the resource group including DIET staff and BRC staff. Repeated
occurrence of acting as process a evaluator has capacitated them for
conducting process evaluation in a systematic manner.

Contributing Factor

1. Parlicipatibn of community

VEC level evaluation team consisted of representatives of parents and
Panchayat members. Their participation in such programmes created 2
feeling of ownership among them as well as the participants in the
programme.

2. Process Evaluation

During the distribution of text books, a set of text books in all classes has
been intentionally issued additionally in all CRCs. This was considered as
a revision copy, in which the teachers in the CRCs are expected to note
down the areas and strategies, which are to be revised for the next year
a2s and when they get feed back from their own classes throughout the

year.

A few clusters did this work appreciably well. But this work was not
considered during the process of revision of text book.

Concern

Monitoring Committee includes peoples’ representatives. Quiet often it is
found difficult to make them available when the different traming

programmes are on.

Proposed Initiatives

Process evaluation is to be sustained as it adds advantage to the conduct

of the programme

Workine Draft (114711799 - 11:14) 30



4.4.

Support Mechanism

4.4

4.4.2.

Achievement

1. Self Supporting Mechanism for Teachers

Live class room interactions necessitated the teacher to plan thoroughly.
design eppropnate activities, get immediate feed back anc redesign
activities, provide acditional help to low achievers. provide challenging
tasks to high achievers, etc. This was achieved through the preparation of
teaching manual and maintaimng Ente Kuttikal. These two records are
earmarked as two important ' Teacher documents’.

2. Collective Planning by Teachers

The possibility of holding academic discussions was greatly explored in
the school context. The rezalisation of their own academic growth through
sharing of ideas and classroom experiences was a great achievement,
This motivated the teachers to practice daily planning in the last period of
the day in the school itself.

3. Readiness to accept different levels of monitoring and support
system

Formerly many teachers were resistant to accept any person other than
their inspecting officers to observe their classes and to comment on their
work. But as a result of trainer interventions, they do not feel uneasy to be
observed by trainers, academic experts. educationists. and zlso they
accept creative suggestions and constructive criticism from the
Panchayat level monitoring team which included people representatives.

4. Develop ability to use local resources

Collective planning, and interaction with SRG members and other support
systems. helped the teacher to identify and utilise the local resources to
enrich the class room processes.

Contributing factors

1. Head Teachers' On Site Support

Head Teacher's On-site Support is to be strengthened and sustained. as
Head Teacher is the prime agency to extend support tc the teachers

constantly.

Grama Panchayats should monitor the functions of Head Teachers.

2. Involvement of Class PTA’s

Head Teacher, Grama Panchayats and DIET should monitor this after

project period.
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3. Involvement of PTA/MPTA in school Activities

Head Teachers. Teachers and Grama Panchayats have to see that ine
involvement 1s effected for 2 betterment of school.

4. School Support Group ($.S.G.)

SSG has a wide spectrum of membership covering teachers retired
hands. PTA member, ward member. experts and other professional and
well-wishers of the school which will lead to local resource mobilisation
and improved community support and monitoring.

5. School Resource Group (SRG)

6. Cluster Resource Centre (CRC)

Cluster Resource Centre (CRC) is generally comprised of 6 to 8 nearby
schools. Monthly meetings of teachers in each cluster.

7. Village Education Committee (VEC)

VEC is the Panchayat level body. President of Grama Panchayat is the
chairman of VEC. One Head Teacher in the Panchayat is the secretary
of VEC. All the members of the Panchayat, selected Head Teachers,
educationists, representatives of teacher organisation, non governmental
organisations are the members.

8. Block Resource Centre (BRC) and Block Resource Group (BRG)

BRC is the academic centre in the block. Teacher training, CRC
meetings. monitoring schools and the Project activities in each BRC are
stored by BRC. It is administered by a official in the rank of AEO. One
faculty member of DIET is the academic co-ordinator in each BRC.
Expert teachers are selected and appointed as trainer in BRC. These
trainers and selected expert teachers constitute the block Resource

Group.

9. Block Advisory Committee (BAC) and Block Monitoring Cell

Block Panchayat President is the chairman of the BAC, Standing
Committee Chairman AEQO, Academic Co-ordinator in the BRC.
representatives of teacher association. selected !dead Teachers.
educationists are members. BRC co-ordinator is the convenor. BAC is
convened at least once in three months and plan and review the activities

10. District Project Office

All the project activities are implemented through DPO, District Project
Co-ordinator is in charge of the office, Finance Officer, Programme Officer
and clerical staff are functioning in the office. An MIS is also attached to
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4.4.4.

this office. Principal DIET 1s placed as the Acditiong! Disirict Project
Co-orcinator.

Presently most of the acacemic, monitoring and co-ordination of various
activities are being done by District Project Office.

11. District{nstitution of Education and Training (DIET)

DIET is the acacdemic centre of the excellence in the district. Seven
faculties are functioning in the DIET. In Service Teacher Training for
primary school leachers are convened as per the approved annual plans.
Pre Service Teacher Training is also conducted in the DIET. Ecducational
Research is also entrusted to the faculty members. All academic activities
under DPEP are stared by DIET. Faculty members are placed in charge
of each BRC Academic Co-ordinators, Academic Monitoring is done by all
the staff members of DIET.

Conference of all educational officers in the District, including Deputy
GCirector of Education is held at DIET. Planning of educationa!
Programmes is done periodically under the leadership of Deputy Director
of Education.

12. State Project Office (SPO)

All the activities of the Project are done at State Level by State Project
Office. The functions of the office have to be taken up by SCERT and
SIEMAT after the Project Period.

13. Annual work Plan and Budget Preparation (AWPB)

The preparation of AWPB is prepared in a participatory process with the
help of all DPOs, BRCs, DIET, VECs and PRI.

After the Project period, the same process is to be sustained. starting
from schools to PRI, Blocks and district and then to be consalidaied in the
SCERT. The process is to be sustained because

- Participatory planning process Is inevitable for the effective
implementation of any programmes.

. Functionaries and stake ho!ders develop a sense of ownership.

. Need based participatory planning

Concerns

1. Non convergence of project structures with Panchayat Raj
Institutions.

In the very year of launching the projett in Kerala, DPEP kept the
structures and mechanisms in place. But convergence in functions of

C;\
v
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these structures iike BRC., CRC. VEC etc with the Grama Panchayat is

2.

. not yet mace possible n its true sense.

The structures are not self operational

Though we have been operationalising units right from top to bottom. it is
felt that uniess actions are triggered or instructions are released from the
state unit. district units will not start working and this habit continues to the
lower most unit-school. DPO, DIET, BRC. CRC. VEC. school all these
units shou!d have a self operating mechanism and trend. in addition to the
usual state triggered operations.

The issues arising in different levels of activities in CRC. BRC, DIET
etc are left unattended to by the hierarchical system. Sometimes the
system fails to act promptly. Rectification process is not being done.

Many instructional days are lost for teachers for attending inservice
courses. Teachers hesitate to attend this training on Saturdays and
Fridays.

Shortage of trainers in BRC's zaffect the onsite support system. There
may be schools where the teachers do not get O.S.S for months.

The Primary Section attached High Schools and Higher Secondary
Schools are badly in need of an academic supervisor. It is a dismay
that the primary sections in almost all high schools are ill managed
and unguided.

Teacher training strategies and materials for second tanguage
acquisition have been evolved and are being tried out in selected

‘sixty school of the project districts. After the try out the refined

strategies and materials are to be disseminated. Anxiety is being
expressed by teachers handling English, Hindi, Arabic. Urdu, and
Sanskrit for this inordinate delay.

BRC and AEO office still keep distance in providing combined
academic inputs in their jurisdiction. It is high time that AEO and BRC
co-ordinator has to move hand in hand.

The role of DIET is not yet redefined as per the changed academic
structure in the district.

The selection of BRC co-ordinator is nct on the basis of academic
calibre or briliiance.
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4.4.5

Initiatives proposed

Initiatives Proposed for Support Mechanism

During Project Period

After Project Period

The educational Project
formulation can be done with
the help of DPEP
funcuonanes by the Viliage
Education Committee and
Educational Task Force free
of the Panchayat.

The financial and technical
support of implementing the
Educational Plans of PRI can
be done by DPEP.

Ayalkkoottam so formed has
to be linked with activities like
MGLC, field trip,
Kurunnukoottam etc..

Orientation Programmes can
be conducted on Pedagogical
changes in Ayalkkoottam.

Activities like Panchayath
Mela, Kadamkatha, Kali,
Nadan Padal, interview with
freedom fighters etc., can be
conducted.

.

Educational Projects so formed
in Ayalkkoottam should include
items to sustain the aspects of
Curriculum renewal. Activities
like Panchayath Mela,
Kadamkatha. Kali. Nadan
Padal, interview with freedom

fighters etc., can be conducted.

Proposal for non-DPEP districts

The same activities described above can be planned and executed.
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Initiatives Proposced for Head Teachers On Site Support”

During Project Period After Project Period
* Head Teacher should be * Also the same strategy
equipped for the effective followed during the Project
monitoring anc suppori period can be made use of.

through Kalari fraining and
other similar training
programmes.

The BRC trainer and Head
Teacher should plan and
implement on-site support
jointly and share their
observation in the weekly
SRG meeting to find out ,
solutions. |

Proposal for non-DPEP districts

On-site support can be given to the Head Teachers through training
programmes organised at Panchayat level by DIETs.

The sub district level trainer and Head Teacher can plan and
execute on-siie support.

Initiatives Proposed for Involvement of Class PTA

Involvement of class PTA in effective learning is to be sustained because

For effective learning, orientation of parents is highly needed.

Parents can understand class room process and realise their role in
the learning process of child.

This forum helps to share children’s achievements and drawbacks.

| During Project Period ; After Project Period

{ = Thorough planning for class i » The same plan and aclivities
PTA may be done in the CRC described during the Project
meetings. period can be executed.

Arrangements for exhibiting
materials, utilising EK and
Amma Ariyan may be
undertaken by SRG.
Parents may be invited to !
participate in all learning :
activities.

The Head Teacher may take
up the role of implementing
this programme in an effective
manner.

Proposal for non-DPEP districts

The same plan and activities described during the Project period can *
be executed. ) ‘

The process of °TA. MPTA may be converged to concentrate to the
ciass PTA.
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Initiatives Proposed for Involvement of PTA

Involvement of PTA in school activities 1s 1o be sustained. since totai
participation of paren's in schoot activities enhances the quality.

During Project Period After Project Period

.. Steps can be t2ken to
: formulate and strengthen
' Schoo!l Support Group.

' = Orientation may be given to

: PTA members regarding this so
i that SSG can be sustaned '
? effectively.

Proposal for non-DPEP districts

*» The same process can be done.
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Initiatives Proposed for School Support Group
The service of SSG is to be sustained to

v For prompt community intervention in school aclivities

. It wili also help in managing a situation refated to teacher absence.

. It can help in school based planning which has a larger bearing on
the improvement of facilities, infrastructure and environment.

. It helps for better feed back and interaction with school and
community.

. During Project Period | After Project Period

+  Identification of +  The Prime concern of the SSG |

responsibilities of SSG may be the same.

members and to provide
orientation on these aspects

= Involving them in school!
development programmes
Academic Activities and
weekly SRG meetings

= Developing and providing
handbook on rules and
responsibilities and aspects
related to effective community
support

= Helping them in-developing a
monitoring too!

* Involving them in teacher
training activities and cluster
meetings

= ldentifying appropriate RPs
from among the SSG to
familiarise different materialise
(Leaflets, Amma Ariyan etc.,)
in PTA, MPTA meetings.

= Field trips to SSG members in
neighborhood schools.

= Initially steps to make SSG a
statutory body.

Proposal for non-DPEP districts

and Panchayat and a strategy may be evolved for the execution of
the same.

«  The formulation of SSG. Initiation has to be done by AEO, DD. DIET |

i
1
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Wherever school resource group is functioning, the achievement level of

Initiatives Proposed for The School Resource Group

§

oupils has been found significantly improving. This body has therefore to
be activated and sustained.

School Resource Group meeting is convened (weekly and daily planning
of School Resource Groups)

Helps in collective planning and review of classroom activities.

Helps teacher significantly by analysing problems and good
experiences :

Identifies issue which needs discussion at CRC

The intervention has been readily accepted by the teaching
community

During the Project period, Head Teachers, trainer and resource group
convenor will be the implementing agencies during project period. Head
Teachers and Convenor will take up the responsibility after the Project

period.

! During Project Period ! After Project Period
i . The School Resource Group * The activities of School

| may be enabled to develop a Resource Group can be
' knowledge base on various continued.

i

I

aspects such as Yaspal
Committee Report, L.anguage
Approach etc.,

They may be given chances
to act as resource persons in
Cluster meetings.

They can organise innovative
Programmes like "Kalari’ for
managing self managing
activities while planning takes
place.

Steps has to be taken to

make the School Resource
Group Statutory Body. - ;

Proposal for non-DPEP districts

o et T

The positive aspects of SRG meeting has to be highlighted.
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Initiatives Proposed for Cluster Resource Centre
The system i1s to be sustainec. s it

. Helps to find solution for scnool based issues

. Helps to share innovative practices & findings

During Project Period After Project Period

. = A study to look into the » A self managing CRC should
i following aspects has to be be established.

I initiated - r

« Linkage with Panchayats (PRI)

= Whether to make Panchayat
areas a unit of CRC

» Effective CRC meetings

= How to make CRC aresource
centre.

»  Steps has to be taken to make
CRC a statutory body i

Proposal for non-DPEP districts

* Explore the poAssibility of setting up of CRC (buildings & functions)
with the heip of Panchayat

= Orientation to the Presidents and Standing Committee Chairman of
Panchayats.
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Initiatives Proposed for Village Education Committee
This system is to be maintainec because

. It is 2 body for efiective community invoivement in the functoning of
schools

= There has been instances of successful monitoring by Panchaya!
Monitoring Cell (PMC). a cell under VEC

. VEC helps improvement of enrolment and retention

. VEC forms a link with Grama Panchayat

i

During Project Period i After Project Period
* Inthe case of Village Education | » The same aspects of VEC,
Committee (VEC) steps should PRC, PMC and PRG
be taken to merge VEC with discussed above can be
Panchayat Education followed.

Committee (PEC).

* The PRC members may be
given orientation for effective
school monitoring.

« Monthly review and sharing of
experience meeting of PMC
can be conducted. Steps may
be taken to initiate steps to
make PMC a Statutory Body.
The PMC should act as a feed
back mechanism and pressure
group for bringing issued of

! schools to the notice of

| Panchayat.

= An academic body namely
Panchayat Resource Group
(PRG) can be formulated.

Proposal for non-DPEP districts

« Steps may be taken to constitute VEC, PMC and PBG and other
strategies described above can be initiated at the earliest.
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Initiatives Proposed for Block Resource Centre

Initiatives Proposed for Block Resource Group

This system 1s to be sustained because

Prime agency to identify the training needs of tezchers and arrange
training programme accordingly.

Agency to provice on-site support to teachers.
Biock level Agency to provide academic leadership.

Agency to mobilise and monitor the functions of VEC, PMC, CRCs
etc

During Project Period After Project Period

Ensures one trainer for each » The BRC should be the block
CRC ‘level Resource Centre. The
BRC co-ordinator should be a
person with academic
excellence selected from
Primary Teacher. The
number of BRC trainers
should be proportional to the

Each trainer selects one school
from his cluster to tryout the
floated ideas such as SSG,
SRG, CPTA, Head Teachers
Monitoring, time management,
school plan etc.,

ldentify the specific issues of
the school and plan on-site
support systematically

In the case of municipalities
and corporations the number
of trainers may be one per
ten schools. One DIET
faculty member will be the
Block Level Academic Co-
ordinator.

Identify the specific issues of
the school and plan on-site
support systemeatically

Joint visit of co-ordinaters and
academic co-ordinators to
strengthen on-site support of
trainers and school level
activities

The BRC co-ordinators
appointed should be a person
with academic excellence. The
post of BRC administrative co-
ordinator has to be follow up
from array the creative &
talented, Head Teacher and
Teachers from Primary
Schools.

Proposal for non-DPEP districts

A similar strategy and set up can be formulated.
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Initiatives Proposed for Block Advisory Committee and

Block Monitoring Cell (BM)

Block Advisory Committee and Block Monitoring Cell are to be sustainec
because it )

. Ensure the community participation in block level activities.

. To converge PRI facilities to schools

During Project Period | After Project Period
| =  The BAC and the BMC will | » These initiatives are to be
E have to be strengthened for continued

planning. implementing and
monitoring the programme.
For this a few initiatives are
suggested:

i * Ortent the role and
functions of BAC and
BMC.

= Provide opportunity to
participate in BRC level
training
= In order to establish linkage

between BMC and Panchayat

Monitoring Cell, the BMC

convenors may be the BMC

members.

Proposal for non-DPEP districts

= In non-DPEP districts BAC and BMC should be constituted and the
members should be given adequate training so that these bodies
function effectively with those in DPERP district
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Initiatives Proposed for The District Project Office

If Disinct Projeci Oifice as such is impossible to be sustained the dutes.
responsibilities and initiatives has to be sustained either through merger
or through convergence of DIET, PRI and Education Department.

During Project Period

After Project Period

The principal in the ADPC of
the project has to be oriented
and equipped to meet the
scenario and ADPC has to be
entrusted with some of the
academic activities.

A detailed process
cocumentation of various
initiatives and activities taken-
up by District Project Office has
o be done and compiled so that
it become available even after
the project period This can be
transferred to the proposed
programme cell in DIET.

Since the BRC's and CRC's

have to be make self

sustainable in lerms of

acacdemic aciivities a conscious

decentralising exercise has to

be originated in District Project
ffice.

A programme cell comprising
the present Programme
Officers working in the District
Project Officer's may be
constituted at DIET to
oversee academic planning.

The existing documents. MIS
unit, vehicles etc. may be
attached to the Programme
Cell.

A corpus fund to take care of
the annual expenditure may
be provided.

Programme advising
committee should be
strengthened.
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Initiatives Proposed for DIET

All the DIET faculty members are to be regularly capacitatecd anc all the
functions are 1o be sustained. DIET is to be strengthened so as to take
up more specific acacemic activities of the district. [tis

To provide the academic leadership to BRC and CRCs.

To dentify the training needs at district level. block tevel and school
level.

To develop and distribute various matenals reguire¢ for the
academic purpose.

Various input related to curriculum revision of pre-service and in-
service training has to be given by DIET based on their feed back
and experience and try-outs

During Project Period After Project Period
A visioning workshop to out line | = DIET should be a self
a perspective in the existing ) sufficient body to under take
end emerging scenario of DIET the emerging, challenges
must be conducted. such as

The faculty members should be | = lIdentification teachers need
equipped to face the emerging . Designihg training

challenges. programme
The €X5$1iﬁ9 Uﬁ“ of Q'ET should | . Developing teacher
be restriction in the light of new supporting materials.

curriculum and teaching

. *«  Monitoring Block Leve!
learning process. oring Block Leve

Activities.
DIET should be made into a

Districts Resource Centre. *  Under take the academic

functions carried out by

The staif gattern of DIET §hould District Project Office during
be restructured in proportion to the project period.
the number of sub districts and

teachers. = Preparing AWPB.

= Innovative Pre-service
training (lab: TT1)

» Recommended the changes
in primary and pre-service
curriculum by conducting
studies and try-outs.
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Initiatives proposed for State Project Office

Academic co-orcination and monitoring of various activities ere cdone z:
stete level by Stzte Project Office. And these functions have to be

sustained.
i

Commilted and research minded State Resource Group has been
evolved. With the heip of this group, activity based currjculum and related
materials were evolved. Hence the functions of State Project Office have
to be retained.

; During Project Period | After Project Period

; = Curriculum and training material | = Academic Resource Group

; development activity has to be and the Method Resources

{ entrusted to SCERT who will in available at State Project

! turn do this job, with the help of Office may be dislributed to

| 'SRG. SCERT and SIEMAT.

i » The Managerial and « The curriculum and related

' Administrative aspect has to be materizls have o be
looked in to by this SIEMAT (A periodically revised an the
new body which has to be basis of researches and the
formed during the project feed back from the field
period) continuously

*  Annual Work Plan & Budget
preparation has to be done at
various levels (school). PEC,

| BRC, DIET) with the

i participation of state holders

which should be

complementary with the PRI
concerned.

= State should initiate discussion
with planning board.

I

During the project period a large contingent of teachers/teacher ecucators
and other personnel will be given training to develop and use differen:
kinds of distance learning materials. The directory of such personnel wili
be available for using their service in future. Further a large variety of
materials developed during the project period will also be available. which
could centinuously be used by the trained personnel (if required).
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4.5.

Access and Retention

4.5.1

New Schools in remote inaccessible areas

No other means for primary education except these schools

During Project Period After Project Period

Civil works should be "+ All the ongoing activities will
completed by DPEP. The child be the responsibility of the
friendly school building has to Educational Department

be ensured

All the infrastructure facilities
should be provided by DPEP.

Appointment of teaching and
non-teaching staff should be
done by the Educational
Department.

Steps can be initiated to open
new schools in remote tribal
and backward areas.

e e e S e i o et 1 e i+ e o

Proposal for non-DPEP districts

Grama Panchayat of non-DPEP District should locate such
inaccessible and remote areas and initiate steps to open new Govt
Primary Schools
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4.5.2

Multi-grade Learning Centres

In certain arees nc other primary education facilities exist except these

Multi-grade Learning Centres. The geographical and cultural barriers

prevent the chidren from getting enrolled in the nearby schools. Tre

students of the locality belong to different age groups. Sufficient numboer

of children of the same age group is not available in these schools to have -
separate classes for each grade

During Project Period After Project Period
i » . All the civil works should be +  The provision of civil works.
completed by dPEP. infrastructural facilities,

learning materials. noon-feed. :
uniform, utensils, honorarium
for instructors should be
included in the PRI plan.

» Necessary infrastuctural
facilities should be provided by
dPEP.

= Self learning materials for
Grade il to IV should be
developed, supplied and the
instructors trained in using the

= Separate funds should be se:
apart for the smooth i
functioning of these centres :n :
the Edl. Plan of Grama i

materials
o Panchayats concerned
= Recurrent training and cluster making necessary
workshops should be amendments. In the
conducted Janakeeyaasuthranam, |

*  Monitoring through Panchayats,
BRCs and DIET should be
strengthened

= Ensure monitoring with the
help of PRI, BRCs and DIET

= Steps should be initiated to
renew the SLM materials in the
light of field experience.

= More centres may be opened in
the remote areas that lie yet
inaccessible to primary
education

» Convergence should be
established for providing noon-
meal, uniform, learning
materials infrastructure facilities
with various departments
including planning board.

= Steps should be compleated te
make necessary amendments
in the General Education Rules
to make the centres statutory

= The learning centres run by
iITDP should be augmented

properly

Workine Draft (114/11/99 -11:14)



4.5.3

Proposal for non-DPEP districts

» Inaccessible areas should be identified through school mapping 2nc
Multi-grade Centres may be opened in the light of experiences in
DPEP Districts

» Inaccessible areas should be identified through school mapping anc
Multi-gracde Centres may be opened in the light of experience in
DPEP Districts

ECCE
Processes to be maintained, strergthened and adopted

The District Resource Group for ECCE is to be maintained and through
proper convergence measures. The DRU of the DIET may be converted
for ECCE, so that DIET and ICDS officials may join together to form the
District Resource Group. The Anganwadi workers may be provided with
periodical training for updating their knowledge. The new scientific child
friendly play way method of pre-school education is to be sustained.

Now the remaining 42 Community Development Blocks are being taken
up for the implementation of ICDS and few of these along with certain
urban and coasta! projects where already ICDS has been impiemented
earlier are also taken up under the World Bank funding programme. In
these blocks the infrastructure of the Anganwadi centers need to be
strengthened and the workers may be given intensive training for getting
equipped towards the new approach of pre-primary education.

Possible Cost Effective Alternatives

The World bank funding through ICDS projects wherever applicadle may
be utilised for the equipping of District Resource Group and training of
Anganwadi workers. The local bodies also may be entrusted for taking up
the training programmes and supply of materials by including under
women and child welfare schemes.
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The focus should be on developing skills, concepts athituces among pre-
primary teachers (Anganwadi & Balawadi) to prepare the pre-school
chitdren for primary ecucation.

To develop school readiness among pre-school children

The pre-primary education has to be made scientific and child
frniendly in tune with revised primary curriculum

During Project Period

After Project Period

Workshop for developing a
pre-primary approach
considering the nature and
mental development of the
child

The approach should
comprise vision about Nature
of child

Activities (Reading, Play)
Atmosphere

Teachers role

Role of parents

Role of society

Nature of materials

The participants of the
workshop should be a mixture
of experls, primary school
teachers, pre-primary school
teachers, ICDS official etc.,

Preparation of training module
for pre-primary teachers
based on the output of the
workshop {(module should be
prepared by the above
mentioned mixed group)

Organise a training
programme for selected group
and conduct pre-primary
classes on pilot programme

Collect feed back for the pilot
programme and revise the
approach of strategies.

Extend the training and
practices to all pre-primary
schools

Distribute play material in tune
with the approaci

Monitoring

Recurrent Teaching
Distribution of materials
Onsite support

The activities should be
continuous
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454

"« Deve'op and disirbute 2
handboox for pre-primary
teachers in tune with the new
approach '

= Esteblish an onsite support
' mechanism

Proposal for non-DPEP districts

“ = Monitoring
- = Recurrent Teaching
«  Dustribution of materials

= Onsite support

= The activities should be continuous.

Activities for ensuring total enroliment and retention

During Project Period After Project Period

| = Enrollment campaign with the = Enrollment campaign with the
| help of volunteers, PRI and help of volunteers, PRI and
: NGOs NGOs
)
L'« Preveshanotsavam = Preveshanotsavam
»  Special campaign in tribal, = Special campaign in tribal,

coastal and cther backward
areas with the help of
volunteers and NGOs

coastal and other backward
areas with the help of
volunteers and NGOs

Proposal for non-DPEP districts

=  Enrollment campaign with the help of volunteers, PRI and NGOs

«  Preveshanotsavam

= Special campaign in tribal, coastal and other backward areas with
the help of volunteers and NGOs
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4.5.5

4.5.6

Free supply of Text books and note books for SC/ST and Girls

During Project Period

!

After Project Period

Continue the free supply of
text book and note book for
SCI/ST Girls

Initiate Steps for convergence
activities with the conceried
department

1

|
|
;

The programme may be
continued with the help of
Social Welfare Department.
PRI

Proposal for non-DPEP districts

P

The programme may be continued with the help of Social Welfare

Department, PRI

Integrated Education for Disabled Children (IEDC)

During Project Period

After Project Period

ldentification of children with
mild and moderate disability
through, survey, medical
detection camp

Distribution of aids and
appliances to children
concerned

Teacher Training

Awareness creation to
parents and society

Establish on-site support to
teachers, through sub district
centres with the help of
special teachers

Convergence activities with
the Social Welfare
Department, Planning Board,
Health Department and NGOs

The programme should be
continued with the help of
concerned department

Proposal for non-DPEP districts

The programme should be continued with the help of concerned

department
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4.6. Civil Works

4.6.1

4.6.2

Assessing the needs of schools through a participatory process

Such & process 15 helpful in finding and fulfilling the actual needs.

This avoids the misuse of money

During Project Period

After Project Period

DPEP should strengthen
already existing mechanism of
this type.

SSG can undertake this task
and suggestions may be
consolidaled by VEC

SSG can do the planning
process initially and

consolidation may be done as

part of the Panchayat
planning process

Proposal for non-DPEP districts

SSG can do the planning process initially and consolidation may be
done as part of the Panchayat planning process

Construction of child and eco-friendly classrooms

It accelerates learning process

It follows low-cost building construction methodology.

During Project Period

After Project Period

To continue constructions
already started

Need identification can be with
the participation of PRIs and
new constructions may be
started.

All f and !l standards of Govt.
Schools can be furnished neatly
(ight —weight chairs for
children. heavy display boards
which can also be used for
partition purpose. class almirah,
good blackboard etc)

Qutdoor classes under trees
miay be siarted as a pilot
programme

All need assessment is
through participatory process
A society for eco-friendly
construction may be started
at block/Dist. level

Construction may include
classrooms, compound wall,
separation walls, drinking
eater facility, toilet, outdoor
classes, smokeless choola
etc

Proposal for non-DPEP districts

All need assessment is through participation.
A society for eco-friendly construction may be started at block/Dist.

level

Construction may include classrooms, compound wall. separation
walls, drinking water facility, toilet, outdoor classes, smokeless

choola etc
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4.8

4.6.3 Practice of construction by peoples’ participation

. It1s cost benefit

- It develops an attachment to the schootl

. It moves towards self managing community

During Project Period L After Project Period

;= - Monitoring of construction i »  As a part of participative

i ; . .

i activities has to be i planning such practice is

} strengthened ' already started. The same
may be continued and
| strengthened

Proposal for non-DPEP districts

= As apart of participate planning such practice is already started. The
same may be continued and strengthened

Management

The system of decentralised and participatory planning is a good praclice to be
sustained. in the final years of the project active involvement of DDE, DEOs and
Panchayat Raj Institutions should get sufficient hands on experience for planning
process. Hence it is necessary to give intense capacity building exercise for
equipping the departmental functionaries and the resource groups. In the
subsequent work plans there should be programmes for developing greater
cohesion amongst the various departmental functionaries, Parchayat Raj
Institutions and other related bodies.

4.8.1 Post Project Period - Initiatives Proposed

DPEP and non-DPEP districts have a similar pattern of Resource Groups
at the three levels namely District. Block and Grama Panchayat. The

same structure should be retained.

More emphasis should be given for cezpacity building exercises for the
resource groups.

4.8.2 Financial Management

. Funds are obtained from Govt. of India as grani to State
Government. 15% of the budgeted amount is met by the State
exchequer and 85% of the funds by Government of Indiz.

» . Funds are allocated to DPO by SPO based on the Annual Work Plan
-and Budget. The funds allocation to DPO in the early years were
tied ie..for a specific purpose. On the basis of the review meeting of
the DPCs, it was understood that the tied nature of funds did not
offer the flexibility. Now the fund released to the District is untied.
District Project Office is also placing untied funds to the BRCc.
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4.8.3

Strength / Contributory Factors

2) Funds ellotted are untied-flexible.
b) Negotiation possioie

c) Mid course correction.

d) System of audit-internal and external, annual audit by Charted
Accountants and also by the Accountant General of Kerala

e) Accountability is through monthly submission of Statement of
expenditure by the District Project Office and in case of the schoals,
it is based on the submission of utilisation certificates.

Limitations / Concerns

Initial allotment in the early years was tagged but this has since been
corrected.

System in the Department

a) Amount allocated as per State Budget by DPI to DDE

b) DDE hands it over to Grama Panchayat and in turn its given to the
schools

c¢) The financial transaction is through Govl. Treasury-the process is
time consuming and cumbersome

d) The system of audit is departmental and also by Accountant General
of Kerala.

Initiatives Proposed

- Govt. of Kerala should look at its own funds flow system which is
rigid and compartmentalised and should make it faster flexible and
efficient.

. Financial powers to be given to Panchayat Raj Institutions additional
funds required for providing physical facilities to schools should be
mobilised by the Panchayat itself.

. Funds should be set apart from the project for developing the
capacity and skills of the PRIs for carrying out those activities in the

post project period.
Supervision and Monitoring
Achievemaeiits

DPEP has introduced several new monitoring and supervision
mechanisms. These include information technology based system such
as PMIS, EMIS and other processed based mechanisms.

Working Draft (114/11/99 - 11:14) S4



1. IT based monitoring

PMIS and EMIS are being made operational in the State and in the
Districts. PMIS was mitially used for financial management. Now it s
efiecuvely used for physical management. EMIS is used for monitoring
school and educauonal outcomes. The detailed database of the various
schools that are periodically updated helps to monitor the progress and
grass root level and for taking up the corrective steps. The Stzte Level
and District Level Monitoring is done with the help of EMIS. PMIS catas
Datas are collected from the districts and used for planning purposes and
monitoring.

2. Process based monitoring

Programme Officers of the State will visit the district at least once in a
month to assess the achievements of the programme. There are monthly
review meetings at the State level and District level. In these meetings
problems will be discussed in detail and suggest corrective measures. In
the State Project Office there is Co-ordination between Logistical Staff.
Programme  Officer’'s, Finance and Accounts Officer, Director
(Operations) and State Project Director. And zlso there exist Co-
ordination between units. The units will share the details of activities
undertaken.

Monitoring committees are constituted at the District level block level and
Panchayat level for monitoring the DPEP programme. The District Level
Monitoring team consists of the District Panchayat Presidents, members
of Educational Standing Committee, DPC, DDE, DEOs, Prograimmme
Officers and two members from the District Implementation Commitiee.
The Block level monitoring team consists of the Block Panchayat
Presidents, Educational Standing Committee members, BRC Co-
ordinators, AEOs, Trainers and representatives oi Head Teachers. The
Panchayat Monitoring Team consists of the Grama Panchayat
Presidents. Educational Task Force Convenor, Trainer and Head Teacher
Representatives. These committee periodically monitor the wvarious
activities of the DPEP. The reports of these committees are discussed in
the review meetings and appropriate remedial actions initiated.

Al the state level Internal Support Missions are conducted for taking stock
the academic and other allied activities and corrective measures resorieq -
to based on the internal support mission. The monitoring of the classroom
activities is more of less in the form of peer review rather than an
inspection by a control and a hierarchy based system.

Limitations / Concerns

In general it 1s felt that there is a weak programme evaluation in the
project because,
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4.8.4

PMIS and EMIS czie are not ctililsed to the optimum at the State Level
and at Disirict Leve!s for Planning and Monitoring.

Review meetings sriould be done on the basis of a tool and it should be
made effective by identifying the impediments.

The tendency on the part of tne participants at the time of review for
exaggeration should be curtailed. A segment of the teaching community
still resents the monitoring of class room activities by committees
consisting peoples representatives.

The pre occupation of people’s representatives restricts their participation
in monitoring.

The feed back of the monitoring committee is not studied and addressed
immediately.

System in the Departrnent

The supervision and monitoring is done by the educational officers.
Educational Officers are pre-occupied with administrative and service
matters, they hardly find time for supervision and monitoring. in case of
the Assistant. Educational Officers with the creation of the post of Senior
Suptt in AEO's offices, the administrative burden has been transferred to
the Sr. Supdts. and AEOs find ample time for supervising the academic
activities.

Committees at various levels headed by peoples representatives have
been constituted and are functioning akin to the DPEP district, hence the
same structure could be continued with better involvement of educational
officers of the district and sub district.

Post Project Period

The existing system of monitoring and supervision could be allowed to
continue with total involvement of the PRIs. Educational Officers and
DIET Faculty members. A vision building exercise is necessary for all the
functionaries involved:

Co-ordination, Communication and linkages

Achievements

Co-ordination is established in the system through the periodic review
meetings. Every month there is a review of academic and administrative
co-ordinators at the DPO level. These meetings review the academic
issues, problem identified at the school CRC and BRC level and evolve
methods for addressing tivese problems. The review meetings of block
and Panchayat level monitoring committees have been useful in co-
ordination with the PRIs and other agencies involved.
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Panchayat Raj Institutions at District. Block and Grama Panchayat level
have been useful in bringing about co-ordination at the community ievel
and with the various cepartments working under them.

in the Biock level there I1s Monitoring Committee which advises the
implementation of the activities at block level.

There exists co-ordination with DIET and DIET Staff. Augmenung DIET is
an activity under AWPB of all the district. DIET staff 1s working as
Programme Officer’s in the state and in district. DIET Principais are called
frequently for discussion with State Project Director and District Project
Co-ordinator. DIET has also a major role in the planning of activities. The
co-ordination in DPEP is more on a lateral nature where as in the
department it, is hierarchy based.

DAB and DIC plays a significant role for Co-ordinating the peoples
representatives heads various departments at District Level and NGOs in

the community levei.

DDE's are the administrative heads of revenue district and DEO’s are
heads of education districts. DEOs are co-ordinating the acacemic co-
ordination of the Educational districts. AEOs are the Admiristrative and
Academic Heads of primary schools. In the Genera! Education
Department there is an Administrative System with Director of Public
Instruction, Deputy Director of Education, District Education Officer and
Additional Educction Officer as main functionaries. There are periodical
conferences and review meeti‘ngs of officers at state, districi. education
district and sub district level. The co-ordination in the department is
hierarchy based.

Limitation/ Concerns

= Alienation of Departmental Officers from the main stream of DPEP
activities.

. Low participation of teachers.

4.9 Linkages with Panchayat Raj Institutions

4.9.1

Planning
Initiatives Proposed

The PRIs should take up the ownership of the schools in their !ocaiity and
are responsible to do the needful for the overall development of these

institutions.
As far as Planning is concerned. it can be viewed in two dimens:ons.

1. Plan for the building up of infrastructure facilities

2. Plan for the building up of guality improvement.
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493

An exercise of total school planming may be undertaken in all séhools
every year after visioning a school. The visioning exercise and planning
for the seme may be undertaken jointly by teachers and the members of
the society of the calchment area of the school. Issues/problems may ne
identified at the school level which needs to be addressed during that year
after pniprtisation. Panchayat level planning exercises may be unceriaken
by incorporating the suggestions/needs at the school level.

The PRI's can prepare a school wise data base and the data profiie witn
regard to the schools can be used for further ptanning.

The PRIs can be taken initiative to conduct Kalamela. Sports etc., at
Panchayat level so that the school becomes a place for community
development.

The development year plan can be done in 2 cluster and Institutional
Planning can be strengthened by PRIs.

Training

The teacher training is considered to be a crucial factor for quality
improvement. Need based, locally relevant training programme 1S very
rare. Al present this training is given at block level and the role of PRI in
the organisation of these training is minimal.

Initiatives Proposed

In order to tackle this problem the Panchayzats can be given the role of
organising the training programmes. The fund utllisation, selection of
teacher &RP etc., can be done in consuitation with DPEP, DIET.
DDE/DEQ/DEO. A well equipped Panchayai Community Hall has to he
built to cater the in-service training and other community basea
programmes.

After the Project Period also the same procedure can be continued. but
the consultation has to be done with DIET. DDE/DEO/AEO. The non
Project Districts can also continue the same procedure.

Monitoring

PRI institutions have a role to play in monitoring the academic activities of
the primary schools. The concept of Panchayat Education Centre (PEC)
moved by peoples Planning Campaign of the State niay be made use of

effecuvely.

Initiatives Proposed

In DPEP district there is already PMC working during Kinginikkoottam
activities. An attempt was made by non DPEP cdistricts also to constituis
Panchayat level monitoring committees and mos: of them have done thai.

Panchayat may be authorised to form Panchayat Monitoring Committee
(PMC) as a subcommittee of the PEC consisting of a practicing teachers.

[
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4.9.5

4.9.6

academicians. public men, retired teachers etc., they may be onented
properly on the various aspects to the monitored in schools/classes.
They tem meay wist schools weekly/biweekly depending upon the
necessary. '

Printing and Distribution of Text Books

There are nearly 150 titles of text books to be printed and distributed by
the Department of Education. On an average the number of copies to be
printed are approximately 4 to 5 lakhs. Every year there are complaints
2bout the delay in printing and distribution of text books.

Hence it may be explored whether the printing and distribution of all text

"books be entrusted to District Panchayats. This arrangement could be

same for all districts including DPEP districts.

Finances

As of now, the control and supervision of primary schools has been
entrusted to Grama Panchayats by the State Government. As part cf the
Peoples Planning Campaign a major chunk of State finances has been
transferred to the Panchayat Raj Institutions. Hence their funds may be
made use of in discharging their duties in the field of Primary Education.

Apart from this, the training cost of teachers may be handed, over to the
Panchayats by the Education Department. Also the Grama Panchayat
will have to appropriate funds for filling short term / long term vacancies of
teachers in schools.

PRI may further explore the possibility of pooling the local resources. like
human fabour, materials for building, toilet facilities, noon meal scheme
etc., so that the school has healthier atmosphere a better place for
children to learn.

Communication

DPEP Kerala constituted a Media Advisory Committee consisting of 15
members. The objective of the committee is

. To review the on-going communication related activities.

. To build capacity for Media Advocacy at district and state level.

. To build professional capacities of Media Officers at State and
District.

. To establish a Co-ordinated approach between the districts facilitated
by the State Level Office. Printing and Distribution of Pamphlets.
Documentation of the proceedings of DAB and DIC meetings and
other programmes, printing of Periodicals and News Letters at State
and District level.

. In the State Project Office. there is intra and inter unit
communication. The review meetings play a mgjor role in
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communicatiorn. DAB and DIC meetings helps to communicate the
ce:ezils of activities.

In the General Educetion Depariment there is a PRO who is co-ordinating
the communication activities. Only print media is used for communication’
Electron:ic media is rarely used. The monthly review meetings anc
Periodice! conferences help fo! communication.

Limitation/ Concerns

. Poor communication with General Education Department
. Wezx media operations at the early stage.

. Wezk response to public critiqisms.

. In effective orientation and participation of community.
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Chapter V

5.0

IMPLICATIONS

Overview of the Chapter

The Sustainability Initiatives articulated in Chapter IV have a few implications. One, in
terms of certain pre-requisite steps. such as creation of an enabling policy environment;
two, in terms of creating a preparedness in the systematic structures, and three. in terms of
a few immediate steps that need to be taken before a full fledged sustainability plan is given
shape. The sections within this Chapter are dedicated to these aspects.

51

Policy and Structural Implications

5.1.1 Decentralised structure of Educational administration.

The analysis of the management processes clearly establishes that certain
processes initiated by DPEP had been effective and successful and beyond the
project jurisdiction in bringing in more professionalism in the sector. These include
the processes of planning, monitoring, decision making etc.

In order to sustain these beyond the project period, it is essential to involve the
educational administration as well as the PRIs in the process.

A detailed study on the current educational management practices should identify
stumbling blocks. The revision of policy related to the role and responsibilities of the
educational administrators is needed in this respect. it would also involve devolution
of certain additional powers at the local and sub-district levels. This would also
mean change in many existing mechanisms of fund follow and monitoring in the
education department. At present, it appears that these functionaries &t the district
level are mainly handling the administration and are not involved in many other
technical activities of the sector. The exact nature and direction of policy changes
required may be determined after further evidence is collected through existing
research studies and fresh research initiatives if needed.

5.1.2. Decentralised structure of academic institutions and activities

Decentralisation is important not only for administrative/manageriai structures/
processes but also for the academic processes and structures and assigned
functional autonomy at various levels. The relevance as well as the limitations of
the sub-district structures are pointed out in the respective section. The limitaiions
posed by somewhat rigid system of department division and planning the activities
at the DIETs have also been discussed. Some policy and structural changes would
be desirable to attain the reform being aimed at in the primary educzuon sector.
This would mean a review of the present system of SCERT/DIET anc other sub-
structures like BRC and CRCs at both the DPEP and the non-DPEP disiricts.
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5.2

Mechanisms would have to be built not only for the effective academic processes
but also for efficient coordination wiin other management processes that influence
the dehvery of academic functions. In order to suggest the appropriate pohicy
suggestions, it is essential to understand further the existing processes. practices
and structures in a professional manrer. Active participation of other departments
in educational activities 1s also essentiel. Aiter the project oeriod the structura
implications denote the devolution of ihe state and District Project Offices. Al the
state level pedagogic aspects are to be adopted to SCERT. Academic
Management by SIEMAT and Administratory aspect by the Educational directorate.
likewise in the district also. Similar measures may be taken at the district level.

Measures and mechanisms are to be initiated for effective coordination and
communication between PRIs, administrative and academic institutions (vertical

and horizontal).

In order to enable a holistic outiook towards the elementary education and facilitate
the coordinated actions, the Government of Kerala may need to initiate some of the
policy/structural changes or develop certain guidelines. The experience of Grama
Panchayats in Pathanamthitta District and the Block Panchayats like Thodannur
{Kozhikode) , and District Panchayats like Thrissur, is worth studying in this regard.

Financial Implications

It is impartant for the Government of Kerala to ascertain financial implications for the post-
project period activities in order to know the post-project liabilities and the preparedness of
the Government of Kerala to bear the sam-e. For the project period, the final sustainability
plan should provide the pointers towards activities that may be initiated during the project
period. Later the districts and state should take those into consideration while formulating
their future AWP&Bs.

The analysis so far has indicated that the total post-project financial lhabiliies can be

ascertained only after understanding the financial

. implications of the suggested course of action for DPEP districts in the post-
project period, and

. implications of the suggested course of action for the non-DPEP districts in the
post-project period.

These implications can be understood only if there is further clarity regarding the following:

. The activities that would have been undertaken by then by the time through
programmes for the DPEP as well as non-DPEP districts,

=  The existing process of fund flow and trend of expenditure in the non-DPEP

districts,
. The existing process of fund flow and expenditure trend in the DPEP districts.
. The prozess of fund flow and trend in the budgetary allocation by PRIs, and.

- The cost-effective alternatives that have been suggested for many activities by

the sustainability ptan.

The estimation of financial implications also requires the translation of the suggestions
made for the post-project period into activities/items and the calculation of likely unit costs.

G2



5.3.

However, considenng the tentative nature of such estimations. it is betier to provide an
indicative pattern rather than the cefinite aclivities and sub-activities. Probably the best way
to do this is the level wise (district. block, cluster. village. school. teacher) costing. Howeer,
for certain items, level wise zanalysis might not be the most approprizte method. for
example, teachers’ salary for Multi Grade Centres. These teachers are appointed under ne
DPEP and the programme has been bearing their salery cost. In view of the need and ne
suggestion made to continue with them in future. this hability would have to be passec on
the GOK after the project period. This. therefore. cannot be estimated on the basis of ie.el.
There could be several other activities of the similar nature.

Thus, the estimation of liabilities require some degree of finality in the suggestions mece
and also the judgement regarding several aspects including the likely unit costs anc :he
appropriate method to arrive at the same. Since the present analysis s limited in the sense
that several suggestions need further enquiries before being given a final shape. it 1s
difficult to undertake the financial analysis. Many of these suggestions serve as
assumptions for estimating certain costs and likely expenditures and hence are critical.

Another point that becomes important for the financial analysis is the implication for the
state educational as well as overall budget in order to see whether the state can take the
additional liahilities or not. For this, the total estimated annual post-budget financial liabilities
(for all the DPEP and the non-DPEP districts) have to be examined against the trend in the

state

- Overall budget,
. Educational budget, and

=  Primary education budget.

Therefore, the present report does not contain the financial analysis because of e
limitations posed by these factors. However, a number of activities would be nitiated in near
future that would facilitate the financial analysis at the time of the final report.

Capacity Building Imperatives

The project has generated a range of new processes which wiil need adoption and
continuing support from existing resource institutions, the systems administrative machinery
and Panchayat Raj institutions. This needs a certain institutional preparedness. in terms of
motivation and competence, for these new processes- to be effectively assimilated into the
institutional structure. Capacity building of SCERT and DIET faculty, functions of the
departmental structures and representatives of PRI, therefore, assumes great significance
as a pre requisite for ensuring sustainability.

However, In order to ensure ownership of these initiatives Dy existing structures, these
capacily building exercises should be treated as a part of Institutional Developmant
Strategies that each cf these structures should generate through collective reflection ard
introspection. The initiative in this regard will have to be taken by the project and the Staie
System well within the few months left before the project closes down.

There is also a need for intense capacity building among structures in non-CPEP districts.
to enable efiective adoption of DPEP initiatives in the entire state. As a part of sustainability
exercise, this may find place in the AWP & B for 2000-2001. One may also explore



5.4

" possibilities of deploying savings zccrued on the year from the project funcs for itus

purpose
Inpufs for the Additional Evidences Required / Next steps

The process adopted so far for the develcpment of Sustainability Plan has clearly sthown
the need for several simultaneous professional activities to be undertzken in immediate
future 1n order to substantiate some of the observations and make the suggestions more
specific and pointed. These could be in the shape of few small studies and other initiztives

of consultative processes. These are:

1. Professional and participatory review of the present educational administrative
system and processes in the light of the emerging role being suggested by the
present report.

2. Professional and participatory review of the academic processes, structures and
cost-effective alternatives. This would include study of both the DPEP and the non-
DPEP initiatives. The study should assess the whole process including the
effectiveness of the initiative (i.e, teacher training), fund flow and aspects of co-

ordination.

Understanding oi the initiatives related to Peoples’ plan - the process. mandate,

L

capacities etc.

4. Review of the existng and likely initiatives/programmes/capacities of the
departments such as Social Welfare, Scheduled Castes and Scheduled Tribes,
Women and Child Welfare, Health, Labour and NIC. This should be undertaken with
a view to identify potential linkages with the primary education sector in future and
also the activities that are essential to strengthen the potential linkages.

5. Analysis of the state budgetary process and the expenditure trends {lotal. educetion
and primary) including the process followed by PRIs at different levels and the trencs
for allocation to education at respective levels; the analysis of process as well as
expenditure trends for Non-DPEP districts vis a vis all the activities linked to primary
education; the analysis of trends in DPEP expenditure.

All these initiatives must review the existing research, evaluation and any other relevant
reports/documents that are already avzilable before designing and sterting the fresh

analysis.

Once all these analyses are available, it is important that these are further reviewed and
implemented in a professional manner to develop the final Sustainability plan.




TIME FRAME

)

Initial Planning workshop for Development of a Draft Report

28.9.991002.10.99

’

03.10.99 to 06.10.99

2 | Development of the Draft Report on Sustainability
3 | Discussion of the Draft Repbrt with Govt. of India 12.10.99
4 | Redrafting the Report after input from Govt. of India Before 20.10.99
5 | Circulating the report among the Departments of Education, Before 25.10.99
Planning, Panchayat, SC/ST, Social Welfare Health., etc., with
2 questionnaire
6 | Collecting and compiling report and studies already
undertaken by different agencies on various aspects of
Primary Education, Managerial Structures, Classroom
Process etc.,
7 | internatl study of the strengths and weakness of classroom Between 20.10.99 to
processes 20.11.99
8 | Professional evaluation of classroom processes and Between 20.10.99 to
effectiveness of various structures 20.11.99
g | Discussion with representatives from SPO, BRC, CRC, Before 30.11.99
School, Community Leaders, Peoples Representatives
10 | Finalisation of the report Before 20.12.99
11 | Sharing workshop with officials of Planning Board, Panchayzai Before 31.12.95
SCI/ST, Social Welfare, Health
12 § Sharing Workshop with DPEPR functionaries Before 10.01.2000




GLOSSARY

List of Abbreviations

| AA Administrative Assistant
AB Activity Based o7 :
ADPC | ‘Additional District Project Co-ordinator |
AEO Assistant Education Officer 3
AWPB i Annual Work Plan and Budget i
BRC i Block Resource Centre |
CDRG Co District Resource Group
CRC Cluster Resource Centre
DAB District Advisory Board
DDE Deputy Director of Education B
DEO District Educational Officer
DiC District Implementation Committee
DIET District Institution for Education and Training
DPC District Project Coordinator
DPEP District Primary Education Programme
DPI i Director of Public Instructions
DPO District Project Office '
DRG District Resource Group
DRS Direct Reception System
DRU
ECCE Early Child-Hood Care and Education
EMIS Educational Management information System |
ICDS _ |
IED Integrated_éd—mational for Disabled l
ITDP |
MGLC ; Multi-Grade Learning Centres N ;

‘MLL Minimum Level of Learning —
| MPTA Mother Parent Teachers Association ‘

i NGO

Non Governmental Organisation

i 0SS

On-site Support

PEC

Panchayat Education Commitice




PEC

' PEDSK Primery Ecucation Development Society of Kerala
i PMC Pancherzt Monitonng Commuttee
pmc
i PMIS Project hianagement Information System
! PMIS Pregramme Management Inform3tion System
PRC ! Panch.ayat Resource.Group '
PRG o Panchavat Resource Group
PRI 'l Panchéyat Raj Institutions
PRO | Public Relation Officer
PTA , Parent Teachers Association
RPs Resource Persons
RPs Resou;c:z Persons
SAME Sample..ﬂ:4onitoring and Evalustion
SIE
SIM Self lr;;;ructional Materials
_SCEE ‘i State 6ouncil of Educational Research and Training
SLM j Self Lé;rhing Materials
SPO | State Project Office
SRG School Resource Group
SSG School Supports Group
™ Teacr;r;g Manual
VEC Village Ecducation Committee
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Teacher Training

What needs to be sustained?

What needs tc be
sustained?
(Factors/ process/
Practice! structure/
Material etc.)

!

Justification

Proposal {or
non-DPEP districts

identification of training
needs and preparation
of modules accordingly
by necd hased teacher

training

. To ensure nced-based lraining
To develop research attitude
among léachers, and trainers
To develop owner-ship
To make it locally specific

* To mainlain standards

* To share malerials

* Ali aclivitics alter
project period in DPEP
district should be
{ollowed in non- DPEP

districls

Parlicipatory training
methodology

» Methodology of training is in
lune with the expecled teaching
learning process.

+ To maintain the democratic
nature of the process of

training.

+ Skills and attitude of the teacher is.

developed through

I Implementing Agency Strategies :
gruc:jicnt?t P‘r\cf)tjgrct During Project Period After Project Period
r Collecting issues from the field by direct study, » Collecting issues rom the
BRG BRG Academic missions, CSS, CRC review and field by direct study,
DRG CRC - leed back etc: consolidation al Dist. Level Academic missions, OSS,
SRG SRG + Idenlily training objeclives from the coligcled . CRC revicw qnd feed back
DRG ORG issues. elc ’
+ Develop strategies. process and malerials + Develop strategles, process
for realising the objectives. and materials for realising the
- Ensure lhe parlicipation of members from objeclives. .‘
different strata, from school lo state olfice. + Ensure the participation of
members from dillerent strata,
from school to Dislrict and to
state office.
« Identify training objective
from the collected iss'Qes
* Equipping + Equipping | « Assessment of Training needs + One trainer for each
DRG by SPO, | DRG by | - Preparation of module and materials by SRG Panchayal L
SCERT and SRG. (SRG | . conducting training at different levels » Trainer must be a person*with
SRG includes + Financial assislance from DPEP academic caliber from ptimary
* Equipping members - District, Block and Gramma Panchayat school teachers (present
BRG by DRG | from assistance may be seeked both for finance and Irainers have lo be faculty
and DPO SCERT, monitoring member of BIET should be
+ Equipping DIET, » Augmenting DIET and BRGs the Trg. Co-ordinalor
teacher by considered)
BRG and BRC

+ Seleclion of lrainers should be

« All aclivitics alter
project period in
DPEP district
shouid bc {ollowed
in non- DPEP
dislricls.

« Civil struclures and
other {acitihos
available in the
DPEP district .
should be made

available in non.




TTHRER Gmtncta also

» Simiar struclure
and slralegies lor
DPEP and non
DPEP districts.

Experiential training process

+  Periodical updating of the
academic competencies aof
the teachers is ensured.

+  To capacilate the teacher lo
optimum level.

Trainers,
Teachers,
AEOs etc.)
+ Equipping
BRG by
DRG
(DRG
includes ail
DIET Staff,
selecled
teachers,
trainers elc)
+ Equipping
teachers by
BRG

Done by DIET

+ Academic leadership should
be given by DIET (acully
memben:

* Some programme and
strategies

+BRC has to b‘éé'de(oloped asa
‘centre of academic
excellence’

* Financial assistance should be
met from Panchayég and
department.

+ Sufficient funds are to be
aliotted to meel the expense
of the training programme
designed by concerned
agency. ‘;

» Sufficient number of DIET
faculty members has lo be \
posted proportionate to the
number of BRC.

+ Ali the facilitics existing in
DPO and SPQO has to be
distributed 1o Ihe agencies
supposed o perform the said

aclivities.

* All aclivities after
project period in
DPREP district
should be followed
in non-OPDP
districls

. Civil'slruclurcs and
other facititics
available in DPEP
dislrict should be
made available in
non-DPEP districls
also.

~ands-on-experience and
iry-0uls.

{Eg: Kinginikootam, Kalari

+ To develop the skills, confidence
and clarity of concepts

+ To sustain the dynamic nature of

SRG
DRG
BRG

SRG
DRG
BRG

Hands-on-cxperience

should be gained

along with the lraining/teachers learning

The

process.

following sleps should be

« Provision shouid be
ensured in PRI plan for

providing appropriate

« All activities ailer

project period in

DPER distnet




ate.)

il:t: tl‘m'un(; {,;{(Ii‘]l.)l(;:’_‘]ii'.
«To realise the scope and limitations
of the innovalive ideas developed.

« To realise an effective class.
+To realise an effective atlitude

among teachers.

e e e e
and Teachers |

School
Resource
Group
PTA

" ang
Teachers
Schoo!
Resource
Group
PTA

rel3ined

- Framing the objective from field issues
» Selecting appropriate straiegies

« Developing loals

+ Implementing, collecting feed back

+ Disseminatingting the findings

Inputs In teams of
malerials, teaning,
monitoring clc.

+ The strategy of
implementation is- same

as in the project period.

T shoutd be tohwoy
i non- DPEP

aisincls

The procedure in
se'acling the RPs for
training, meterial

preparation etc.

* To ulilise the practical experence
of the RPs

* To ensure acceptability

+ To ascertain ownership among the
resource groups

+ To develop democrzatic approach in
planning, implementation and feed
hack

\

SPO
DPO
DIET
BRC

SCERT
DIET
AEQ
DDE

PRI

+ Identificalion of capable personnels

+ Selection of the personnels through assessing
the field performance and selection work
shop i

+ The performance of the RPs should be d
evalualed continuously and take up rectifying

measures if needed

The strategy to continue

+ Identification of
capable

* Personnels through
assessing the field
performance and
selection work shop
+ The performane
of the RPs should
be cvaluated
continuously and
take up reclilying

measures

“lnvelvement of

stakeholders in

planning, implementing

and follow up activities

"~ To ensure transparency

+ To ensiire need based planning

+ To ensure quality

+ To develop a positive atlitude

+ Capacily development of stake

helders

SRG
BRG
DPO
VEC

SCERTY
DIET
AEOQ

PRI
PECNVEC

+ Ensure the participation from cross-session of

society and departments

» Ensure the parlicipation from
cross-section of sociely and
department '

project period in
DPEP district
should be followed
in non- OPEP

districts.

Continuous and
comprehensive

Evaluation

+ It helps to assess leacher herself,

L it helps the leacher tc assess the

« C.CE is an inevitable part of
activily based Pedagogy

pupil attainment and learning
aclivity
o U helps lencher to phm

scientifically

Raises the teacher as a

researcher.

SRG
ORG
BRG
DPO
SPO

TSR SRR

SRG
DRG
BRG
PRI
PEC

+ Evaluation of the present status of C.C.E is
required which has {o be consolidated at
various levels.

+ Based on this, further toals, strategies, training
malerials ctc need to be developed.

+ ‘Enle Kultikal’, "Amma Ariyan’ and related
records and documents of C.C.E need 1o be
redesigned, which has to be disseminated

among parents and community.

« Ensure conduct of C.C.E by
the dilferent implemenling

agencies at all levels.

“UProcess, ools and
strategies of C.C.E
has to be .
disseminated to

non-DPEDN distnels




in a sysicmalic
manner and (o

remedial measures

and

Give

N ii'é-t;tuvt;y}icl;i/;;fggj[égg of e child

scientific

~titable

I« The relevance of exising term evaluation is to
be re-examined based on the success of
C.CE

- Till the C.C.E is inslitutionalized; the aclivily
based term and evaluation is to be
continued. The evaluation tools may be

developed at the school level




SO Fieclsanismt & Comimunity Parcicipation

What needs to
be
sustained?(Fact
ors/Process/
Practice/Structu
rel Material etc)

Justifications

Implementing

Strategies

During Project period

After Project period

Proposal for
non-DPEP
districts

Development of
"Ayaikkoottom' and ils
functioning

Ayalkkootlom plays a key role in
the on- going planning process
in the state. So education
should become an agenda of
Ayatkkooltom

Those who cannot participate in
PTA or SSG may get a chance
to take part in schocl activities.

Since Panchayat plans are
originated in Ayalkkoottom, this
body has to be proverly
conneclec with educalional
praclices.

Convergence between DPEP
functionaries and planning bodies
has o be developed

In the formation of projects, VEC
and educational task force of < -
Panchayat can work togelher.

DPEP can extend financial and
technical support in implementing
the educational plans of PRIs

Ayalkkoottom formed as part of
peopla’s planning has lo be linked
wilh activities like MGLC, field lrip,
‘Kurunnu koottom' etc.

Orientation programmes can be
conducled on pedagogical changes
in Ayalkkoottom

Educational projects formed in
Ayalkkoottom should include items
lo sustain the aspects of curriculum
renewal

Aclivities like“Razhanchol Mela’,

N
‘Katamkatha keli' ‘Nadan Pallu’
competition, interview with freedom

fighlers elc can be conducted.

Samo can be
done

Headmaster's On-site
Support

Headmasler is the prime
agency lo extend support to the
leachers constantly.

Equip headmasters for the effective
monitoring and support through
Kalari training etc.

BRC trainer and Headmaster should
plan and implement on-site support
jointly and share their observation in
the weekly SRG meeting to find out
solutions

Y
Equip headmasters for the effeclive

monitoring and support through

Kalari training etc. \

BRC trainer and Headmaster Should
plan and implement on-site support
joinlly and share their observalion in
the weekly SRG meeting to find out
solutions

Involvement of class
PT A in effective
learing

For effective learning, orientation
of parents is highly needed.

Parenls con unders!and class

room procaess and realise their
tole in the learning process of
child.

Agency
During After.
Project Project
Grama Grama
Panchaya! | Panchayal,
, DPEP
volunteers
BRC, BRC, PMC,
PMC, HM HM
HM HM
Teacher Teachers,
BRC Trainers,

Grama
Panchayat

Through planning for class PTA in
the CRC meetings.

Arrangements for exhibiting
malerials, utilising EK and "Amma
Artyan' may be undertaken by SRG

Parents may be invited to

Same may be done

As class PTA activities goin
strength, MPTA may be dissolved

Same may be
extended




o Thin oo m heips (o sharo
chuldren's acliavernents and
drawhacks.,

D3Ot v il l-c.arnmg acovitms,
A cear gicture of leaming activiiies
may be presented in the class PTA
to realise their role in activities of
the child at home.

involvement of PTA in
school activities

« Total parlicipation of parents in
school activities enhances the
qualily

HM,

Teacher,

BRC

HM,
Teacher

BRC

FTA can take initiative to formulate
and strengthen SSG

Orientation may be given to PTA
members

SSG should sustain and act effectively

Same may be
done

School Supporl Group

+ for prompt community

intervention in school aclivilies

+  SSG has a wide spectrum of

membership covering teachers
relired hands, PTA member,
ward member, experts and
other professional and well-
wishers of the school which will
lead to local resource
mobilisation and improved
community support and
monitoring.

+  Itwill also help in managing a

situation related to teacher
absence.

« It car help in school based

planning which has a larger
nearing on the improvement of
facilities, infrastructure and
environment.

+ It helps for better feed back and

interaction with schoo! and
community.

VEC
PRI
BRC

PRt
VEC
BRC

{dentification of responsibilities of
SSG members and 1o provide
orientation on these aspects to
them |

Involving them in school
development programmes,
academic activities and weekly
SRG meetings

Developing and providing
handbook on rules and
responsibilities and aspects related
to effective community support
Helping them in developing a .
monitoring tool.

Involving them in teacher training
activities and cluster meetings
Identifying appropriate RP's from
among the SSG to familiarise
different materials(leaflets, Amma
Ariyan elc) in PTA, MTA meetings
Exposive trips to SSG members in
neighbourhood good schools.
Initiating steps to make SSG a
stalutory body

Iniliale steps for
formation of
SSGs through
AEQ, DD, and
Panchayath and
evolve a suilable
strategy for the
same.




s 10 Lelleslive planiming ond H M T HiM Nz Drioeg ghe classrogm acivites Same as in Column D Ponstivo anpacin
CGroup review of classroorn activilies. SRG Tramner whibe SRG planming. ol SRG meolng
{(weekly and daily : Convenor SRG Develop a knowiedge base an has o bo
SIRG) Helps teacher significantly by Trainer Convenoer various aspects such as Yespal highlighted and
analysing probleras and good commillee report, languages the process
experiences approaches. neceds o be
Giving them chance 0 act as introduced in non-
+ ldenlifies issue which needs resource persons in cluster DPEP districts.
discussion at CRC meetings
Explore the possibilities of
+ The intervention has been entrusting teacher grant through
readily accepted by the SRGs
teaching communily Organising innovalive programmes
hke ‘Kalari' for managing self
managing activities while planning
takes place.
Initiate sleps to make it a statutary
body
Cluster Resource « Helps to find solution for school BRC BRC A study to look into the following A Self managing CRC should be + Explora the
Centre (CRC) based issued VEC VEC aspects should be initiated established possibilily of
- linkage with Panchayats (PRI) selting up of
+  Helps to share innovative - Whether to make panchayat area CRC({buildings &
practices & findings a unitfor CRC functions) with
- Effective CRC Meetings the help of
- How to make CRC a resource panchayat
i Cenlre + Orientation to Ihy
presidents and
Initiate steps to make it a statulory - standing
body committee
. chairman of
panchayaths of
non-¢PEP
. districls
Village Education - Itis a body for effective BRC BRC Steps should be taken to merge Same as in Column 5 VEC, VEC
Centres (VEC) community involvement in the Panchayat | Panchayat VEC with Panchayat Education Exccutive
functioning of schools Committee (PEC) Committee, PMC
Equipping PMC members for and PRG should
*  There has been instances of effective school monitoring. be constituted.
successful monitoring by Monthly review and sharing meeting
Panchyat Munitoring Cell of PMC is required.
(PMC), a cell under VEC inilioles sleps to make PMC as a
stalutory body.
¢+ VEC helps improvement of The PMC should act as a feed back
enrolment and retention mechanism and pressure group for
bringing issues of schools to the
¢+ VEC fosms a link with Grama nolica of panchayat
Fanchayal Handouts to be distributed to VECs
and PMCs.
An academic body namely
Panchayal Resource Group (PRG)
comprising of :
Block Resource *  Prime agency lo identify the District DIET, DRG, Ensure one trainer foreach CRC. *  BRC should be the block feve « A similar sot
training needs of teachers and




/ Coanrtzes 7 1H0CK SN {tinmng programme Project PRI . Sach tainer selects one schoal Resource Cenue. up should bo

Resource Group accordingly. Office, from his cluster to tryout the fioated | «  BRC Co-ordinatior should be a hought ot in
[ * Agency lo provid = on-site DIET, idcas such as SSG, SRG. CPTA, person with academic excelience non-OPEP
support to teachers. DRG, PRI Headmaster's monitoring, Time selected from primary teachers, district.
* Block level Agency to provide Management, School Plan etc. «  Number of BRC trainers should be
academic leadership. *  Equipping the SRG convener as an proportional to the number of
< Agency to mobilise and monitor “School level trainer” by giving schools and VECs.
the functions of VEC, PMC, chance o plan and organise CRC | In the case of municipalities and
CRCs etc. workshop, 1o atiend weekly SRG corporations the number of trainers
convener's meeting, etc.
- g may be ons per ten schools.
*  Identify the specificissues of .. : Y
d y Ihe spe - *  One DIET faculty member will be
schools and plan On-site Support the Block Level Academic Co-
Systematically. ordinator
. Joint visit of Co-ordinators and
academic co-ordinator lo
strengthen On-site Support of
Trainers and School Level
Activities
. Steps should be initiated to appoint
- 2 person with academic excellence
in the post of BRC Co-ordinators.
. The post of the BRC Administrative
Co-ordinator has to be filled up -
from among Headmasters and
Teachers from Primary Schoots.
. The administerial and managerial
support needed for BRC is a crucial
one and the personnel identified for
the same should be efficient and
capable.
Block Advisory . Ensure the community District DIET, DOE, +  Orient the role and funclions of BAC | *  Orient the role and functions of BAC | « BAC and
Committee and Block participation in block level Project B8RC & BMC & BMC BMC should
Monitoring Cell aclivities. Office, +  Provide opportunily to participate in | *  Provide opportunity 10 participate m b
DIET, constifulod




on thew leed back and
experichee and try-outs

Resource Centre

The staff pattern of DIET should be
restructured in proportion to the
number of sub districts and
leachers.

Prepanng AWPQ,

Innovalive Pre-service training (lah:
T

Recommend changes in primary
and pre-service curriculum by
conducling studies and try outs.

runctions of State
Project Office.

Academic co-ordination and
monitoring of various activities
are doﬁe al sltate level by State
Project Office. And these
functions have to be sustained.

Committed and research
minded State Resource Group
has been evotved. With the help
of this group, aclivity based
curriculum and related materials
we'e evolved. Hence the
functions of State Project Office
have to be retained.

State
Project
Oflice,
PEDSK,
MHRD

SCERT,
Government
. MHRD,
SIEMAT

Curriculum and training material
development activity has lo be
entrusted with SCERT who will in
turn does this job, with the help of
‘SRG".

The Managerial and Administrative
aspect has to be looked inlB i;y> the
SIEMAT (A new body which has to
be formed during the project period)

Processes of Annual
Work Plan and
Budget preparation

Participatory planning process
is inevitable for the effective
implemenltation of any
programmes.

Functionaries and stake holders
develop a sense of ownership.
Need based participatory
planning

District
Project
Office,
DIET,
Schools,
VEC,
BRC, PRI

School,
DEC, BRC,
DIET, PRI

Annual Work Plan & Budget
preparation has to be done at
various levels (school, PEC, BRC,
DIET) with the participation and
stake holders which should be
complementary with the PRI
concerned.

State should initiate discussion with
planning board.

Academic Resource Group and the
material resousces available at
State Project Office may be
distributed to SCERT and SIEMAT.

The cyrriculum and related
malerigls have to be periodically
revised _\an“lhe basis of researches
and the feed back from the field
continuously.
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What needs to be suslained

{Factors / Process / structure /

materia! etc.)

Justification

Implementation Agency

Strategies

During Project

After Project

During Project period

Afler Project

period

Proposal for non-
DPEP dislricts

a)

c)

Child centered aclivity based

curriculum

The process of developing
curriculum {considering
suggestions from ‘eachers,
parenis, educationalists ete.

Methodolegy of Revising
curriculum (considering the
chenge in the needs of the

sociely and field reactions)

= it considers tha nature, abilities
and process of learning of the
ch.d

= It helps to develop concepls,
skills and values

= |t fulfils the current needs and
aspiralicns of the society

=t promoias self learning

)

a)

D)

Child cenlred, activily based
Text Bocks and Hand hooks.
The process of developing
Text Book and Hand hook
(identification of clficient
teachers, other experls —
their training —=> produclion
of Text book and Hand book
—> trialing —> Finalisation)

. To realise child — cenizisd
activity based curriculum and
pedagogy

. Text Beok should consider the
nature, and atlainment level of
the child. Hand book should
trigger the abilities and
research mentality of the
teachers. To realise these
demands, renresentation of
feachers is ur.avoidable.

. The content, writing style,
illustration, lay out etc.
cortributas ruch for the qualily
of Taxt Boot and Hand Book.

. To improve the quakty of Text

Book and Hand Book, trialing is

DPREP, SCERT,

SCERT, DIET

DIET elc. cle.

DIET cue. etc.

Curriculum revision (110 4 sld‘)‘s_hould
be undertaken as a joinl venture of
SCERT, DPEP, DIET elc.

Curriculum preparation for Std. 5 to'7

should be undertaken as a joint venlure .

of SCERT and DPEP to provide a
meaningful continuation of LP
Curriculum

DPEP can contribute in the on-going
discussion upon the draft of the
curriculum perspective document.

. Studies and
revision
process of
curriculum
should be

conlinued

Do a e, viald GO0 Tevision (Sid. |
o 4} is to be undertuken by SCERT &
DPERP jointly.

The process of revision has to keep the
steps followed in the produclion stage.
Reactions can be collected by keeping
revision copies at various fevels.
Camera copy of Text Book and Hand
Book may be developed centrally.
Prinling and distribution is to be
entrusted with District Panchayat

Same slrategics
should\bc

continued
\

Same curriculum
and learning
process can be

extended

Same Text ook
and Hand Book can

Le utitised.
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3. Publishing jouinal and news letter | e

incvitable.

Innovative ideas and praclices
can be shared through a
journat

Activities can be disseminated
through a news leller

State Project
Office, SCERT,
District Project
Office, DIET, BRC

SCERT, DIET

Systematic publication.

Major areas lo be included in the
journal are

Suggestions and clarifications about the
curriculum practices.

Activity packages on difficult argas such
as integralion, projeqt in EVS elc.
Research findings by praclicing
teachers and experts.

Theme basell activity packages on
celebralions, festivals elc.

Later, the findings and practice of ideas
and malerials in journals may in turn
influence Text Book, Hand Book
revision

.

SCERT should be
strengthened and

reslructured so as
to undertake these
and other

research activilies

Same may be
ulitised.

4. a) Llibrary end reading malerial .
supply

b) Preparation of list of books

that can be used in classes

through a selection process °

As per the new approach Text
Book has only a limited roli.
Other reading materials have to
play a significant role.

Teachers have to be helped for
selecting suilable reading
materials for children and for
themselves

DPEP, SCERT,
Balasahithya
Institute etc.

SCERT,
Balasahithya
Institule etc.

Graded reading materials for children,
reference materials for teachers may be
developed through a series of
workshop so as to set a trend in the
publication field.

Since our pedagogy is being pracliced
in several foreign countries,
supplementary reading malerials are
available in other languages. Steps
may be taken to transcribe them.
Preparation of list of suitable malerials
may be retained.

A publication wing
comprisiAng
experts may be
constiluted in
SCER‘( to meet
lhe increasing
demand.\ 8

Same can be made

available.
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5. Tho praciico of formation and
ulilisation of local texts which
includes malerials collecled and
prepared by teachers and

children.

to maka learning activity locally
specific.

To arouse inlerest among children.

lo ensure contextuality of learning

Teachers and
children, Local
bodies, P. T. A

Teachers and
Children, Local
bodies, P. T.A

Inlensive further training for
teachers in this direction may
be provided.

Exhibitions of local texis at
various levels.

Selection and printing of
childran’s writings and pictutes
at state level.

Matlerials prepared by children |
may be eya'luated and

considered for scholarships

Same aclivitics may

be continued.

Same may be

extended

Teaching Manual, Ente Kultikal,

Amma Ariyzn

Class PTA, SRG and CRC
must be strengthened and
monitored. More students may
be faunched to improve, PM,
Ente Kuttikal and Amma Ariyan

Same may be done.
Printing of Amma
Ariyan can be done
wilh ‘\hc help of

Grama Panchayat

Same may be

exlended.

Reading Materials

A study may be conducted o
findout existing doubts among
parents and community
Needed various materials may
be produced (Print, Audio &
Video)

Parents handbook must be
distributed without delay
Activilies to ensure
assimilation, proper ulilisation
the material through, class PTA

Preparation of Scif Icarning materizls

Preparation of remaining
matothiabs for MOLC

Fraining for MGLG Insluciors

Study and periodical revision
may be undertaken

Preparation of sutficient

Proposed Agencies
may conlinue the

process

Propasied agencios
tey preopang thao
maledala by the

financial help of PRI

Samee may be

disseminated

Same gy bn

sodnndod i tmm




member of materials for
general stream

i
|
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Preparation of Evaluation {ools

Training 1o increase clarily in
curriculum statements and
learner achievements among
leachers

Training and
CRC/PRC level
siltings may be

continued
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What needs to he

Implementing Agency

sustained? Strategies Proposal for
(Fac{ors/Proccss/ Justifications During . ‘ . . . ' no‘n-D'PEP
Practrcc./Structurc/ Project After Project During Project Period After Project Period districts
Materials etc.)
Assessing the + 3uch a process is DPEP, SSG ward + DPEP should strengthen already | SSG can do the planning Same process
needs of helpful in finding and SSG.VEC | development existing mechanism of this type. process mitially and may be extended
schools through fulfilling the actual committee, + SSG can undertake this task and consolidation may be done as
a participatory needs. panchayat suggestions may be consolidated | part of the Panchayat planning
process + This avoids the vikasama by VEC ‘ . .process
misuse of money samathi O .
Construction of | « It accelerates learning | DPEP, Education + To continue constructions already | « All need assessment is Same aclivities
child and eco- process VEC, BRC | department, started thorough participatory
friendly ' + 1t follows low-cost Grama - Need identifcation can be with the | + A sociely for eco-friendly
clhssrooms huilding construction Panchayat, participation of PRIs and new construction m\ay be started
rmethodology. Peoples constructions may be started. at block/Dist. level
committee, « All T and Il standards of Gowt. + Construction may include
Block/District Schools can be furnished neatly classrooms, compound wall,
level (light —~weight chairs for children, separation walls, drinking
construction heavy display boards which can ealer facility, toilet, ou}door
society also be used for partition purpose, classes, smokeless choola
class almirah, good blackboard elc
etc)
+ Outdoor classes under trees may
be started as a pilot programme
Practice of « It is cost benefit DPEP, PEC, SSG + Monitoring of construction + As a part of participative Same as in DPEP
construction by | » It develops an BRC, SSG | Grama activilies has to be strengthened planning such practice is dislricls
peoples’ atitachment to the Panchayat already starled. The same

participation

school
* it moves lowards self
managing community

may be continued and
strengthened.




Tribal Education

What needs to be Sustained

What needs to be
sustfained ?
(Factors/Process/Pract
ice/Materials etc.,)

Justification

Strategies

During

Proposed for non-
dPEP Districts

After

Sahavasa Camps and
Ayalkoottams

To ensure participation

of tribal parents

No motivate tribal
parenls

To orient the parents

VEC orientation

House to house survey
Identification of parents
House visit by volunteers
Frequent contact with
Oorumooppans
Conducting Tribal
Specific.Kalajatha

Strengthening of
VECs :
House o holuse

survey
Identi!icz\xlion of
parents

House visit by
volunteers

Frequent contact
with Oorumooppaqs
Conducting Tribal -
Specific Kalajatha

All activities in
dPEP Dislricts
should be lollowed
in non-dPEP
Districts through
VECs

Teacher Absenteeism
(dPEP trained TTC
holders)

To ensure the availability

of teacher

To remove the
backwardness of tribal
area schools

To impart qualily
education for all times

S.S.L.C /PDC Passed
tribals selected from the
tribal settiements
Training at DIET
Campacity training

Training at DIET .

Identification of
candidates by VEC
Appointment through
VECs

There is shortage of
leachers in tribal
area schools. This
aclivily in dPEP
district should be
followed in non-
dPEP dislricts

Free supply of text
books and notlc books
(Tribal Students)

To ensure
cnrollment/retenlion

To motivate lribal parenls
To ensure parlicipalion of

tribal parents

implementing
Agency
During After
Tribal VEC
Volunteer
, Trainer
and VEC
DRC VEC
DPC VEC

Purchase of text books
from text book
department
Distribution through
school socielies

Purchase of 1exl
books from texl
book department
Distribution through
school societics _

All aclivities in
dPEP Districts
should be Tollowed
in non-dPgpP
Districts




‘ Mulligrade Learning

» Justification to ensure BRC, VEC VEC orienlation VEC orientation All actlivities in
Centres enrolment/retention MGLC Identification of centres tdentification of dPEP Dislricls
Instructor Identification of centres should be followed
instructors identification of in non-dPEP
School mapping’ instructlors Districts
VEC level monitoring Schbol mapping
VEC level
monitoring
Printing and Distribution! To ensure enrolment and DPC VEC Preparation of matevials’ Preparation of All activities in
of MGLC Materials rentention VEC by SPO materials at BRCs dPEP Districls
Printing of materials should bo followed
in non-dPEP
Districts
Link language Material To ensure proper DPC VEC Study on tribal dialect Study on Iribal All actlivities In
communication BRC Study on tribal culture dialect dPEP Districts
Discussions Study on tribal should be followed
culture in non-dPEP
Districts
Preparation of MGLC To awere enrolment and SPD VEC Preparation of Material

material

retention

by SPO
Printing and Distribution
by DPC

Preparation of

Material by DIETR,
Printing by VEC

All activities in
dPEP Districts
should be followed
in non-dPEP
Districts




! what neads to be

Sustained?
(Faclors/Prucos/
Practice/Structure/
Material elc.)
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Justificalion

Implementing

During project
period

Strategles

After project period

Proposal for
non-OPEP districts

New Schools in
remole inaccessible
areas

No other means for primary
educalion excepl these schools

'

Civil works should
be compleled by
DPEP. The child
friendly school
building has to be
ensured

All the )
infrastructure
facilities should
be provided by
DPEP.
Appointment of
teaching and non-
teaching staff
should be done by
the Educational
Department.
Steps ¢an be
initiated to open
new scheols in
remote tribal and
backward areas.

All the ongoing
activities will be the
responsibility of the
Edudéalional
Department

Multi-grade
Learning Centres

No other primary education facilities
exist except these Multi-grade
Learning Cenlres. The geographical
and cultural barriers prevent the
children irom getling eocolled in the
nearby schools. The pupils of the
locality are of different age group.
Sufficient number of children of the
same age group is not available in
these schools to have separate
classes for each grade

_Agency
During After
Project Project
DPEP, PRI,

PRI, {TDP,
ITDP, Edn.
Edn. Dept
Dept.

DPEPR, Edn.
ITDP, Dept,
PRI, PRI,
Forest Social
Departm Welfare
ent, Edn. | Dept,
Departm DIET,
ent and ITDP,
Social Forest
Welfare Dept
Departm

ent

All the civil warks
should be completed
by dPEP.
Neoccessary
infrastuctural
facilities should be
provided by dPEP.
Self learning
malerials for Grade
It to IV should be
developed, supplied
and the instructors
trained in using the
materials

N

* The provision of
civil works,
infrostructural
lacilities, lcarning
materials, noon-
feed, uniform, s
utensils, honorarium
for instruclors
should be included
in the PRI plan.

* Separate funds
should be set apart
for the smooth
functioning of these
centres in the Ed!L.
Ptan of Grama
Panchayats
concerned making
necessary
amendments

Grama Panchayat of
non-DIPEP District
should Iocatle such
inaccessible and remote
arcas and iniliale steps
to open new Govt.
Primary Schools

Inaccessible arcas ™
should be identified
through school maping
and Multi-grode Centres
may be opencd in the
light ol experiences in
dPEP Districts.




© e Recurrent irarning

and cluster
workshops should be
conducled

« Monitoring through
Panchayals, BRCs
and DIET should be
strengthened

» Steps should be
initiated to renew
the SLM malerials in
the light of field
experience.

* More centres may be
opened in Ine
remote areasthat lie
yel inaccessible to
primary education

* Convergence should
be established for
providing noon-
meal, uniform,
learning mgzterials
infrastructure
facilities with
various departments
including plarning
board.

» Steps should be
completed to make
necessary
amendments in the
General Education
Rules to make the
centres statutory

The learning centres

run by ITDP should be

augmentled properly

o e

In the
Janakceyaasuthranam

* Ensure monitoring
with the help of
PRI, BRCs and
DIET

AY

ECCE
Devetoping skills,
concepts attitudes
among pre-primory
leachers
(Anganwadi &
Balawadi) to
prepare the pre-
school chitdren for
primary cducalion

To develop schoo! readiness
among pre-school children
The pre-primary education has
to be made scientific and child
friendly in tune with revised
primary curricufum

DPEP,
ICDS

DRI,
ICDB

* Workshop for
developing a pre-
primary approach
considering the
nature and mental
development of the
child. The approach
should comprise
vision aboul

« Nature of child

* Activities (Reading,
Play)

 Atmosphere

* Teachers role

\

* Monitoring

* Recurrent Teaching

* Distribbution of
materials

*» Onsite supporl

The aclivities should
be continuouns

Inacceasnibliy arean
should e tdaantileed
through school maping
and Multi-grade Centres
may be opencd in the
light of experience i
DPEP Districis

-

Same as in Column §




Actlivities for
ensuring total
enrollment and
retention

Ensure toltal enrolment and retention

PRI,
NGOs

DPEP,

Rala of parents
Raole of sociely
MNature of matenals

The participants of
the workshop should
be a mixture of
experts, primary
school teachers,
pre-primary school
teachers, ICDS
official etc.,

Preparation of
training module for
pre-primary
leachers based on
the outpul of the .
workshop (nrolule
should be prepared
by the above
mentioned mixed
group)

Organise a training
programme for
selected group and
conduct pre-
primary classess on
pilot programme
Collect feed back
for the pilot
programme and
revise the approach
of strategies.
Extend the training
and practlices to all
pre-primary schools
Distribute play
material in tune with
the approach
Develop and
distribute a
handbook for pre-
primary teachers in
tune with the new
approach

Establish an onsite

PRI,
NGOs

support mechanism

Enrollment campaign
with the help of
volunteers, PRI and
NGOs
Preveshanotsavam
Special campaign in
tribal, coastg!l and

Same as an Column b

Same

as o Colamn

P

J
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‘l

/Frcc supply of Tex!
| books and nole

I books for SCIST
and Girls

Ensure relabion

PR,
Social
Welfare
Depart
ment

i
i
|

1

cihaer Dachward
are3s with tnge help
of volunteers and
NGOs

Continue the free
supply of text book
and note book for
SC/ST Girls
Initiate Steps for
convergence
activilies with the
concerned
department

The programme may
be contlinued wilh the
help of Social Welfare
Department, PRI

IEDC

« Ratention of children with
moderale disabilities

integrate there with the other
chitdren

DPEP,
NGOs,
Heallh
Departm
ent

Sacial
Welfare
Depart
ment
Health
Deport
ment

identification of
children with mild
and moderate
disability throtgh,
survey, medical
detection camp
Distribulion of aids
and appliances to
children concerned
Teacher Training
Awareness creation
to parents and
society

Establish on-site
support to teachers,
through sub distirict
centres with the
help of special
teachers

Same as in Column 6

Convergence
activities with the
Social Welfare
Department,
Planning Board,
Heallth Department
and NGOs

The programme .
should be continued
with the help of
concerned department

Same as in column 5
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OTHER AREAS / PRACTICES TO BE CONSIDERED
FOR RESTRUCTURING BEFORE THE PROJECT PERIOD

SUGGESTED STRATEGIES

Melas such as.youth festival, sports, Sasthramela etc.,
+ L.S5.8., U.S.S. Examinations and scholarships
Enrolments
+ School assembiy and uniform
Audit

Workshop/Seminars/Discussions/ etc., have to be

organised for debating on the scope of areas/praclices
enlisted

Pre Service Curriculum

Make a critical analysis of the present pre-service

curriculum in the light of aclivity Pedagogy and teacher
training.

Cevelop a front line curriculum L, using the lindings of
the study.

Faculty wise training package of DIET

State fevel workshop should be organised on the

relevance of faculty based training instead of need
based training
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