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FOREWORD

The D istrict Primary Education Program m e (DPEP), implemented in six d is tric ts  of Kerala 

has initiated a variety of processes, system s and structures aimed at the qua lita tive im provem ent of 

primary education in the state. S ince the project is nearing its fag end in Phase I districts it is 

imperative that steps are to be taken for the sustainability o f various project in itia tives both in DPEP 

districts and non-D PEP districts.

This docum ent is a p rcr sal towards the same, being drawn up by functionaries from the 

project, the educational system and others. It also suggests future activities, s tra teg ies and its 

im plication g iving a time frame.

An exhaustive  list o f the people who have contributed to the present effort is a ttached.
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An Overview of the Report

In the present attempt to give a coherent fram ev/ork to DPEP K era la ’s susta inab ility  

initiatives, the vision, a descnption o f the processes at v/ork, concerns / lim ita tions have 

been system atically recorded. Tables, charts and statistics have been incorporated at the 

necessary points. While the fourth chap ter lists proposals tow ards susta inab ility  the next 

chapter presents the steps to be taken in the near future.

The report comprises the follow ing chapters:

C h a p te r 1 presents the rationale and methodology of the S usta inab ility  Plan.

C ha p te r 2 presents the vision that has been evolving through the project, that has 

guiding its strategy and initiatives.

C ha p te r 3 describes the processes initiated through the project.

C ha p te r 4 makes an assessm ent of the relative success and prob lem s with respect to 

the process generated through the project, and fu rther p resents a blue print of 

sustainability initiatives.

C ha p te r 5 discusses the im plications of the susta inab ility  in itia tives suggested, 

specifically presenting a list o f immediate steps to be taken before  a full-fledged 

sustainability plan is ready.
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Chapter 1

WHY A SUSTAINABILITY PLAN?

1.1 B a c k g ro u n d  

DPEP O b jec tive s

District Primary Education P rogram m e (DPEP) is a centra lly sponsored 

program m e intended for the com prehensive development of prim ary education 

and the various related institutions. DPEP was launched in 149 selected districts 
in the country. The objectives of the program m e are;

(cU To provide access for all children to primary education according to national 

norms.

(b) To ensure retention of all ch ild ren in primary classes.

(c) To effect a substantial im provem ent in quality of education.

DPEP in K e ra la

After 1957, Kerala made trem endous progress in expanding school facilities and 
in improving enrolm ent in pnm ary classes. Drop out rate was also brougfit to less 
than 10%. However the achievem ent levels of students continued to be 

pathetically low. So strategies to improve learner achievem ent w ere given priority 
over atten'.pts to increase access and retention in the state.

The D istrict Primary Education Program m e (DPEP) was launched in Kerala in 

1994, and is being implem ented in Malappuram, Kasaragod, and W ayanac 

districts under phase 1- and Palakkad. Idukki and Thiruvananthapuram  districts in 
phase-ll. A  profile of the project d istricts are presented in Table. (Tab le -1 .1)

DPEP Distncts - A Profile 
Table - LI

D istrict
Population UtcracT l^iite

■No ot Schools
‘Male Female Total SC' ST i\lale Female Toial

Phase I

52S8U3 542705 1071508 ! 7231 5970 88.97 76.29 82.5! j  1 ;

\V;jynn;xJ 341958 330170 672128 7556 22557 87.59 77.69 82.73 2

M nliipuiuni 1508280 1588050 3096330 51951 2115 1 92.081
84.09 87.<M 1108

P luviill

Palaklcul 1155822 12261 i 3 2382235 80489 5075 87.24 75.72 81.27 til)

k liiidd 5-15872 532194 1078060 26274‘ 691 1 90.82 82.96 8h.^)4 — 1

rnv'andiuin 1-M 759-1 149905(1 294(i(v'0 66895 3244 92.84 85.76 1 89.22



DPEP interventions both in horizontal and vertical d im ensions have started 
yie ld ing results in a number of d irections. The senous debate that Kerala 

v/itnessed on the new pedagogic and cu rricu lar initiatives of DPEP can be seen 
as ?n ample testimony to their overall impact. Term s such as "experiential 

pedagogy", and "activity based c lassroom " have gained currency among 

teacf^ers. parents and educationists genuine ly concerned for the child. Not 
v/ithstanding a possible lack of consensus on pedagogic and curriculum 

questions. DPEP of Kerala seems clearly .̂ o have raised the level of professional 
d iscourse in this area. The profile of our prim ary classroom  has changed radically 

from  what it had been a decade ago.

An overview  of the major m ilestones of the project and the various initiatives 

undertaken is presented at the end of the chapter, see page 4.

1.2 R a tio n a le

DPEP as a project is meant to raise the level o f effectiveness of primary education 
in the entire state; it is just a matter of s tra tegy that the project concentrates on 
the six educationally backward districts o f Kerala. The project has a coherent 
s trategy involving intense inputs within a specific  time frame. These inputs are 
expected to trigger o ff a series of processes, leading to raised effectiveness of 
the whole system permeating beyond the pro ject d istricts and sustaining beyond 
the project time.

DPEP phase I completes its project time in 2001. This, therefore, is the time to 
conso lidate  our thinking related to ensuring sustainability of the various project 
in itiatives. It is necessary now  to specifically address questions regarding;

1. Identification of the processes generated by the project which have 
dem onstrated their crucial linkages w ith  greater effectiveness in the primary 
education system;

2. Strategies for ensuring sustenance o ff such processes in the project districts;

3. Strategies for adoption of initiatives w hich trigger of such processes in the 
non-project districts;

4. Formulating linkages between project in itiatives and departm ental structure;

5. Possibilities of linkages with Panchayati Raj Institutions (PRl);

6. Creation of an enabling policy environm ent for sustainability of the project 
generated processes.

The launching of experiential pedagogy in our primary schools effected visible and 
desirab le changes in the classroom. Since there has been a drastic deviation from 
the conventional methods of teaching, teachers actually involved in the 
transaction of the curriculum face a host o f problems both conceptual and 
em pirical. These are the issues to be addressed.

M oreover, the interventions initiated by DPEP have to be institutionalised, 
m odified or re-organised from the point of view  of their sustainability. For this we 
have to be looking at the DPEP vision, its structures, functionaries and 
interventions holistically and analytically, addressing every issue from the 
perspective  of sustainability.



All the in terventions that have fetched achievem ents wii! have to be carried oui 
even a fte r DPEP is withdrawn. How this can be done in the post-D PEP scenario 
is a serious concern. Besides we must probe deeply into an array of concerns 
bearing in m ind the post-DPEP scenario and the structures to be entrusted for 
carry ing  out the interventions, tt is in this context that the present exercise or. 
susta inab ility  of DPEP interventions has emerged.

The study addresses itself to the following questions :

W hat IS the DPEP vision and what are the interventions that have been 
initiated so far in order to m aterialise this vision?

W hat are the gains we have made so far in terms of access, retention and 
qua lity  improvement?

W hat are the factors that have contributed to these gains?

How can these achievements be sustained?

W hat are the major concerns and what strategies can be taken for 
addressing these?

1.3 Methodology

Thinking  on the issue of sustainability has been an on going phenom enon in the 

pro ject as well as in the educational policy making circles in the State. The result 
w as a spectrum  of initiatives w ithin the project and in the general system 
H ow ever, now that the project period is ending, consolidation o f this thinking is 
im perative.

It w as visualised that a sustainability plan must necessarily evolve out of the

co llective  perceptions of the functionaries of the project, those o f the education 
system  in the State, and the major stake-holders. It should therefore be 
generated through a process of consultation and collective reflection

The present report was generated through a consensual process, comprising of 
two v/orkshops. The first workshop was an in-house exercise with an active 
partic ipation of a cross section o f project functionaries at the state, district and 

sub-d is tric t levels, and the faculties o f the State Council for Education and 
T ra in ing (SCERT) and the District Institute of Education (D IET) and Training 
faculty.

In these workshops, the perceptions of the various partic ipants were collated, 
co llected  and presented in a coherent perspective. The second w orkshop was an 

a ttem pt to elicit reflections on the above d.raft docum ent from  a spectrum of 
people  outside the project, SCERT and DIET functionaries, officials of the 
Education Department, teachers, representatives of the PRls and educators froni 
the h igher education system. This report is a product of those two intense steps 
of this exercise.

This IS not a final sustainability plan. It is, in fact, a proposal to generate such a 
p lan. It presents in a coherent fram ework, the thinking conso lidated through the 
tv/o w orkshops. It also identifies certain specific activities, including coiiection of 
add itiona l evidences, substantiating broad arguments with objective  information, 
and w ider and intensive consultations with those who would be involved in the



sustamabiliiy initiatives. It a lso presents a time frame w ith in  w hich these 
additional steps m the present exercise will be conducted.

1994-95

1995-96

CHRONOLOGY

Formation of PEDSK 

Pre Project Activities

Decentralised planning programme 

Baseline studies conducted 

Study sharing workshops 

Negotiations on signing the project agreement 

Signing of credit agreement for DPEP I districts 

’ V ilambara Jathas

■ Pulling up system s in place

■ Deploying key staff

• Planning of in-service training programme.

Starting of program m e in phase I districts Kasargod, M alappuram , W ayanad

M obilisation/awareness programme

Signing of project/credit agreement for DPEP II d istricts.

Formation and orientation of BRC 

Joint Supervision Vision, Kerala 1995 

Formation and orientation of BRC, buildings 

Civil W orks and construction of BRC 

Provision for drinking water/building/toilets

Construction of classroom s/separation walls, com pound wails, additional 
classroom s and CRC

Construction and replacement of rented schools 

Setting up of Resource Centres 

Targeting interactions for girls and SC/ST.

Social Assessm ent Study

Pre appraisal Mission

Pnnting and distribution of pamphlets

Revision of training module/handbook-Kaa//ca. M anchadi

Textbook developm ent process



1996-97

Developm ent of curriculum  and Teaching / Learn ing-Train ing material 

Free Text Dooks for girls and tribal students 

Grant to teachers and schools 

Developm ent of self learning material

Change m classroom practices, child friendly and activ ity based

Baseline assessment study-DPEP II district 

Social Assessm ent Study-DPEP II d istrict 

Media Unit functional 

DPEP In-depth Review M ission. 1997

Docum entation of all the activities undertaken during lllrd , IVth, Vth Joint 

Supervision M issions

Curriculum /textbook developm ent process 

Video documentation of training program m e 

Launching of DPEP news le tte r-K art//o  

Spot Programme in Doordarshan 

CD ROM Project Presentation 

Com pletion of the Civil W orks in Phase I 

Continuation of m obilisation/awareness campaigns 

Intensive in-service training for teachers 

Revision of Teaching/Learning, Training Materials 

S trengthening of Resource Centres 

Exposure Trips

Com puterizing of Text book production and distribution

School based planning

Karadu. Evaluation process

Initiating Research and Evaluation Programme

Three day's Refresher Program me at CRC covering 28,000 primary school 

teachers

Tribal Link Language Material-An experim ent (W ayanad)

Public Awareness Program mes Organisation (Palakkad)

Special Campaign Programme in Tribal and Coastal Area 

School Mapping Programme (Idukki and Palakkad)

Launching of Multigrade Centres in Remote areas in Phase I districts.
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1998-99

Grihasadas (Kasargod)

Ayalkoottams

Starting of new schools

Sample Monitoring and Evaluation (SAME)

Orientation for AEO. and DEO

State Finance Study

Construction of New School Buildings

General Body Meetting

Training of DPEP functionaries on Management. P rocurem ent etc..

Equipping Multigrade Centres 

Exposure trips to other projects 

Equipping State Resource Group 

Kinginikkoottam

Continuation of training program m e for teachers 

Starting of Multigrade Centres in Phase II districts 

Integrated Education for the Disabled Children P rogram m e 

Formation of SRG, Pilot project launched in Edapal

Early Child-hood Care and Education formation of SRG. DRG, Module 
prepared for training of Anganwadi teachers, train ing for Anganwadi teachers

Distance Education (DEP) & Teleconferencing W orkshop to prepare 

timetable for teleconferencing in DPEP district

Second Language Acquisition Programme (SLAP), P ilot program m e in 60 

schools

Headm asters’ Training 

Orientation of AEOs and DEO 

Training for tribal volunteers 

General Body Meeting
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Chapter 2

THE VISION

The ViSion has been evolving through the project. The project functionaries have 
been constantly reflecting on their goals and tasks, and through the process, have been 

articulating the vision v/ith greater and greater clarity. In this chapter, we present the 

vision as it has evolved. Any thinking on sustainability would necessarily have to keep ttie 

vision as the backdrop.

What is the v is ion  th a t  g u id e s  DPEP in K e ra la?

We want to see activity based, child centered experiential learn ing taking place in 
the class room, w here children acquire knowledge and skills on their own. 

exercising their own innate potentialities.

We w an t to see o u r  c lass  ro o m s  as lea rn ing  cen tres  where,

The child

gains confidence in facing problem atic situations.

interacts freely, m eaningfully and joyfu lly with his classm ates, teachers and 
the teaching learning materials.

shows interest in interacting with groups and makes use o f other resources 

for expanding her knowledge.

compares events, things, facts and findings and arrives at logical 

conclusions.

assesses her own progress in her work, identifies errors and rectifies them 

with the help of peers, teachers, parents.

undertakes tasks on her own without any hesitation.

recognizes the peer group and gives due respect to e lders and behaves 

admirably.

sclects reading m ateria ls of her own choice.

We w an t to mnke o u r  c lass  ro o m s  in te rac t ive  cen tres  where,

The teacher

designs and implem ents activities taking into consideration the individual 

differences of the child.

elicits regular feedback and changes accordingly, 

helps and guides the child as and where necessary.

. i rki i i ' j  Di - nO - N i l  09 ;4 (.



im proves herself based on system atically recorded obseryations.

^eeps re y jia r  contact '.vuh tne Scnooi Support G roup (SSG ) memoers m 

society and plans accordingly.

takes part m team thinking and collective p lanning with her co-workers in the 

ca ily and weekly School Resource Group (SRG ) m eetings.

holds academic discussions with colleagues.

m akes use of reference books and other resources to update knowledge

uses local resources fruitfully for p lanning and designing activities in the 

class.

facilitates the activities as one among the group during class room  interaction 
w ithout any inhibition.

proves herself a professional researcher.

prepares Teaching Manual (TM) as an indicator to daily planning.

takes up class room probiemis for conducting action research.

form ulates innovative techniques and practices in the class.

sets clear tasks and gives instructions which are pitched at the precise 
learning capability of children.

IVe w a n t  s c h o o ls  to be en joyab le  lea rn ing  c e n tre s  where

The Head teacher

proves herself as an academician.

m akes others feel that she is a leader to the teachers in all academic and 
related activities in the school.

proves he is a good planner and encourages participatory planning exercise, 

conducts monitoring and supervision of the w ork of the school effectively 

keeps good relationship with the society.

keeps healthy relationship with the departm ental m achinery of the system.

We w a n t the parents,

To participate m planning, implementing and evaluating school activities.

1 o perform  a roio complementary to that of the teacher.

To take part in Parent Teacher Associations (PTA) meetings and puts 

forward practical suggestions.

We w a n t o u r  co m m un ity  to

feel ownership of the school.

‘/.'ith Panchayat Raj Institutions (PRl) and other organisations.

actively participate in planning school developm ent, plan along with 

PTA 'M PTA and in the process of developm ent of the school.



Chapter III

THE PROCESSES

3.0 An Overview

This chapter describes the processes generated through the pro ject.

It takes up description of the process under curricu lum  renewal, teacher 

em powerm ent, material development, community m obilisation, m onitoring and 

evaluation, o ther access / retention related initiatives, linkages w ith PRl and 

m anagem ent structures and processes

3.1. Curriculum Renewal Process

3.1.1. M in im u m  Leve l o f Lea rn ing  (M LL) -  R elated In it ia t iv e s

While the stated program m e objectives relating to access, enrolm ent and 
retention have significant implications only in isolated backw ard  "pockets" 

in Kerala inhabited by socially d isadvantaged groups, the  m ajor problem  

to be addressed was identified as the deplorably low achievem ent levels 
of children. Consequently, the thrust o f program m e im plem entation in 
Kerala has been on improving the achievem ent levels o f prim ary school 
children.

The first major attempt to address the issue of low qua lity  of primary 

education in Kerala was taken up even before the inception of DPEP in 
the state in 1993-94 with the adoption o f MLL strategy. W ith the 

assistance o f UNICEF, a state - level w orkshop w as organised at 
Trivandrum  in February 1993, for orienting the S tate-level functionaries of 

the Education Department and selected DIET faculty from  all the districts 

on the MLL strategy for quality improvement.

The national MLL document was adopted w ithout any m a jor modifications 

and translated into Matayalam. Although a form al revision of the 
curriculum  was not attempted, MLL textbooks and teachers ’ hand books 

for grades I and II were quickly developed by SIE and introduced in 20 
schools in each district for field testing in the academ ic year 1994-95. 
Text books were developed and introduced for grades 111 and IV in the 

same 20 schools during 1995-96 for field testing a long w ith a revised 

version of grade 1 and II text books and hand books. During the academic 
year 96-97, MLL based text books were introduced in 100 schools in each 
district. The expansion to cover all schools was scheduled to be 

attempted during 97-98.



1. Teachers  T ra in ing

The nrst and second Joint Supervision M issions had com m ented on the 

inadequacy of MLL based text books and the mode o f teacher training, 
both not being in conformity v/ith child centered approaches. A major 

repair job was taken up to address the issues highlighted by the Joint 

Supervision M issions. Experts from outside the state were involved in the 

effort, since it was thought that the expertise in the relevant institutions 
w ithin the state would thus get an opportunity to get explored to, and 

creative ly relate with the national experiences on innovative pedagogy. 
C onsequently, in January 96 Training of Tra iners workshop was 
organised in Malampuzha involving such experts. The participants 
included a team from SCERT and DIET/BRC faculty from the DPEP 
districts. The prim ary objective of this workshop was to expose them to a 

variety of T ra in ing  methods'. This may well have been one of the first 

train ing program m e organised in Kerala which was truly participatory and 
experientia l in nature. The secondary objective o f the w orkshop was to 
explore in a participatory mode the meaning and scope o f activity based, 

child centered pedagogy. At the end of the work shop, the team that 
partic ipated developed training modules to be used subsequently at 
d istrict and sub district levels.

2. Teacher 's  H and  Books

Feed back from the teachers pointed to the urgent need to revise the 
teacher’ hand books to make them child friendly. Responding to this need 

a series of interactive workshops were organised directly by DPEP 
involving SCERT/DIET/BRC faculty and selected prim ary school teachers 

taking up the development of a new set of teachers hand books.

‘K a ruka " the general handbook attempted to cover principles of child 
centred, activ ity based pedagogy while the subject/grade specific 

'M anjad i' suggested the classroom activities that could be attempted in 
the c lass rooms for specific learning outcomes. Thus M anjadi attempted 
to bring the general principles discussed in Karuka  d irectly into the class 
room. Teachers were encouraged to take up classroom  activities on their 

own rather than to directly replicate the classroom  activities given in 
M anjadi. The immediate result of the revision of the teachers hand books 
was a strong demand from the DPEP teachers for the renewal of the 
prim ary school curriculum and text books.

The group of SCERT/DIET/BRC faculty and prim ary school teachers who 
had been involved in the re-designing of the train ing modules and in the 

deve lopm ent of Karuka  and M anjadi emerged into a strong state level 
Resource Group (SRG) whose existence was subsequently formalised by 
the state government.
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In O ciober 1995 the state governm ent ordered that the complete revision 

o f the curriculum and text books be taken up, under DPEP with support, 
from  SCERT.

The curriculum/Text book developm ent process was launched as a three 

w ay process.

/. A t the P anchaya t L eve l

Seminars were organised in DPEP districts at D istrict/ B lock/ 

Panchayat level on the theme "Textbook ; why and for whom". The 

major suggestions from these seminars were considered for 
textbook revision.

//. From the P u b l ic

Feed back and suggestions from the public were sought through 

press releases in m ajor news papers. The responses were sharp 

and constructive.

Hi. Survey  am o ng  Teachers

DPEP conducted a survey covering 2,213 primary teachers across 
the state to assess their impressions about existing curriculum and 
text books.

Assumptions about the child, his/her learning process, teachers 
and school education formed the foundation stone for curriculum  

and textbook developm ent. These were developed through a series 
of workshops in which prim ary school teachers from different 
districts participated. The main focus throughout this elaborate 
process was on the ‘C H ILD ’, her interests, capacities, her ways of 

looking at things and the expectations of the society regarding her 
schooling.

Several workshops were organised involving experts. DIET faculty 

members and prim ary school teachers to prepare the curriculum , 
textbooks and hand books. These textbooks were then tried out 

improved and presented before the State Level Steering Com m ittee 
for Curriculum Revision which unanimously approved them for use 

in the DPEP districts during the school year 1997-'98 and after 
further refinem ent in all d istricts in Kerala.

3.1.3 Second Language Acquisition Programme (SL.AP)

English as a second language is introduced in Std IV and Arabic as an 
optional language for some students from Std I onwards. V̂ v/hile the 
holistic language approach prevailed in the teaching of the mother tongue



for second language teaching by and large, the a lphabetic  method c: 
teaching was followed. No major interventions had been m ade in the area 

of teaching o f these second languages. As regards Std V. children have 

to learn Hindi as a compulsory language, apart from English.

The existing English language teaching package. It ignores the innate 

system  of the child, which enables her to acquire a language. It may be 
resolved through Cognitive Interactionist Approach w hich  encourages 

non-conscious acquisition of the language.

It was in this context that DPEP initiated the in tervention in second 

language teaching by proposing a project nam ely the Second Language 

Acquisition Program me (SLAP). It sought to bring the transaction of 
English and o ther second languages under the single roo f o f experiential 

pedagogy. A series of workshops were conducted towards this end.

The first step was to identify a group of teachers who could be trained as 
resource persons in English through a selection workshop.

A state level conceptualisation workshop was conducted for these 
persons. Based on the findings of the conceptualisation w orkshop a draft 
approach paper on Second Language Acquisition was developed.

It was then presented and fine tuned in a sem inar of experts. It was 
decided that the new approach would be tried out in STD IV and V in sixty 
selected schools in the project districts.

A workshop for a core team of Resource Persons in English was 
conducted for developing materials for the try out after identifying the 
curricular statements for STD IV and V.

After training the teachers, the program m e was tried out in sixty 
selected schools of 6 project districts.

All the process concerning SLAP were carried out as a jo in t venture of 
DPEP and SCERT. Besides, the technical assistance o f a consultant was 
made available for conceiving and implem enting the program m e.

3.2 Teacher Empowerment

3.2.1 Teacher Training Programmes

The new curriculum  and text books, made it necessary for the teacher to 
reassess the learning process in the classroom. H is/her knowledge-base 
about the children and how they learn, his/her strength and weakness for 

arranging the learning experience including a substantia lly changed 
attitude towards children provided the main inputs for this change. The 
train ing program m es were designed to equip teachers to transform  the 
classroom  to one where the child is no longer a mere impersonal listener 
but a thinker and doer, actively involved in the learning process, mentally 
as well as physically. This in turn, meant that the teacher had to shift her



own role from that o f an authoritarian expositor to that o f a friend and 
facilitator.

The approach to teacher training v^as experiential, the stra tegy was tha: 
of promoting self introspection, analysis and planning for improverr.ent. 

The approach tow ards teachers v/as to collaborate in their se lf reflection 

process and to provide continued support through BRC tra iners ' visits to 
classroom s.

For equipping the teacher with the understanding of a ttitudes and skills 

required for undertaking the new role and new set of tasks, a series of 
train ing program m es w ere conducted during the year.

3.2.4 K in g in ik k o o tta m

Kingin ikkoottam  addressed both the issue of upgradation of teacher skills 
for handling the real multi level and multi grade issues, and for trying out 

and developing strateg ies for managing group learning and trying out new 
strategies like team teaching. Thus K ingin ikkottam  1998 and 

Kingin ikkoottam  1999 are to be perceived as ‘hands on train ing’ 
program m es for em pow ering the teacher.

Through the process o f curriculum  revision, the learning opportunities to 

be provided for children had been introduced. This process comibined the 

learn ing process in the class room and outside. The teachers experienced 
a num ber of inability and anxieties. So it was decided that for making 
learning process m ore life oriented and contextual, the teachers should 
be given real opportunities to plan, tryout, evaluate and self design 
teaching learning strategies like conducting classroom  projects and field 
trips organising reading corner in the class, and developing and using of 
local texts.

Kingin ikkoottam  1998 was conducted in all the project schools during the 

last week of M ay’ 98 as a unique summ er schooling programme. This 
program m e was a multi dimensional one. For the teacher, it was a training 

program m e for 15 days o f which 5 days training was centralised and 10 
days training w as “hands on". This gave them an opportunity to observe 

ch ildren closely in their informal life situations and evolve nev/ strategies 
through tryout for transacting the curriculum  in conform ity with these 

informal situations. For the children it was a pleasurable learning 
program m e which gave them an opportunity to come out of the closed 

w alls o f the class rooms and mingle freely w ith nature, so that learning 

becam e more m eaningful, life oriented and joyfu l. For the parents it '.vas 
an awareness program m e which helped them realise their roie as 
com plem entary to that of the teachers in provid ing better learning 
experience to children.

As Kingin ikkoottam  was aimed at equipping teachers as better faciiiiators 
and researchers, the process employed for this purpose had to be



continuously monitored and evaluated. The structures involved were to be 
evaluated to know vv'hether they were capable enough to undertake the 
tasks entrusted with them. This pointed towards the need for an in bu:;i 
evaluation process to be conducted along with the Kinginikkoottam  

program m e at all levels. The strategies developed and used for 

m onitoring Kinginikkoottam  were.

Programme evaluation by SRG 

District level monitoring and evaluation cell 

VEC level monitoring team.

SPO Level monitoring 

Online feed back from functionaries 

Direct communications from  CDRG m em bers 

Video documentation of p rocess on a sample basis

A workshop was conducted for review ing the findings o f the team and for 

evolving tools for evaluating Kingin ikkoottam .

During the next academ ic year, Kingin ikkoottam  99 the programme was 

replicated with new thrust areas. The thrust area was continuous and 
comprehensive evaluation. The duration of the program m e was shortened 

for 8 days.

A number of systems, concepts and strategies have emerged since the 
experiential pedagogy came in to being. These are Reading Corner, Waii 
Magazine, Class/school M agazine, C lass News Letter, My 
story/songs/environm ent/book, D iary Writing, Field trip, Teaching Manual. 
My children, School Resource G roup (SRG), School annual plan, Class 
teacher system, School Support G roup (SSG), Class PTA. 
Pravesanotsavam, Teacher/school grants, beautification of schools. 
C luster Resources Centre(CRC), On-site support, w eekly planning a: 
BRC level, Panchayat/B lock/D istrict/M onitoring cell, VEC/BAC. The 

process and context of these are being refined continuously in all training 
program m es including Kinginikkoottam .

As a teacher support material, an issue o f Karuka  was published as 
Kinginikkoottam  Special.

3.2.5 K a la r i

One of the findings o f the Internal Academ ic Support M issions v/as tha: 
trainers were not able to give adequate academ ic support and guidance 
to teachers mainly because they did not have any first hand expenence ^ 
transacting the new curriculum . Some of ihe trainers were high schoc' 
teachers who did not have any experience in teaching children at tr.e 
primary level.



In order to em power the professional skill o f the tra iners, a unique 

programnne namely 'K a la ri' VJ3S im plem ented. Each tra iner vvas assigned 
work in a school for 15 days w here he had to transact the curriculum. 

Everyday the trainers and the class teacher jo in tly p lanned for classroom  

facilitation and d iscussed issues. W hen the trainer handled classes, the 
teacher documented the process.

3.2,6 A ra n g u

Another innovative teachers train ing program m e nam ely. "Arangu" was 

conducted exploring curriculum  statem ents through m usic, dance and 

other forms of fine art. This prograrrim e was conducted  and video­

documented in May 98.

3.2.7 Narayam

Till now only teachers o f Std l-IV in the pro ject d istrict w ere  given training 
in the new pedagogy. In the year 1998-99, children w ho emerged out of 

activity-based classroom s in STD IV had natura lly reached Std V where 
they had to be taught by teachers who knew nothing about the new 

pedagogy.-

In order to address this issue a w orks liop  for giving pre lim inary orientation 

to teachers of Std V in the project d istricts was conducted in October 
98 ,The program m e nam ed as "N arayam " was conducted as an attem pt to 
innovate the curriculum  for upper prim ary classes in tune with that of S td ’s 
I-IV. This was necessary in order to sustain the pedagogical renewal 

processes that had already been carried out in the prim ary classes(i.e., 
S td ’s I-IV).

3.2.8 Evaluation

The new pedagogy envisages learning and evaluation as complem entary 
to one another in the sense that every learning activ ity is an evaluation 
activity. At the same time, our children had to face term-end 

examinations. In this direction a workshop for fo rm ula ting strategies for 
evaluation was conducted in February '99.

3.2.9 Grants

Each primary school in the project district was given an yearly grant of 

Rs.2000/- which the schools used for possessing better infra structure by 
purchasing furniture, carrying out school beautification programmes, 

buying books for the school library etc.

A Teacher Grant of Rs.500/- was given to teachers to encourage them to 

procure raw m aterials to prepare Teaching Learning M aterials of a new 
text books, handbook, learning m aterials, m onitoring aids for the renewed



curriculum. These were developed through a process o f conso la tion  m the 
teacher them selves played the reading part.

3.2.10 Extension of Teacher Training Programmes to non D PE P Districts

The primary curriculum  for 1-IV standards was im p lem ented  in all non- 

DPEP districts in 1998-99. The training during that year w as planned and 
conducted by 3C E R T making use of the services o f D IET faculty 
members who were acting as SRGs during 1997-98 in DPEP districts. 

During 1998-99 further co-ordination between SC E R T and DPEP 
functionaries was explored through developm ent o f teacher training 

modules jointly.

3.2.2 Resource Groups

State Resource Group, which had been set up by the state governm ent to 
provide academ ic support for the programme developed into a strong, 
creative and com m itted team, as they got totally involved in the pedagogic 

renewal process. The SRG confidently and successfu lly  met the 
challenges in spite of a number of hindrances which are only to be 
expected in a major change process.

Processes were initiated for operationalising DRGs (D is tric t Resource 

Group). BRGs (Block Resource group), Panchayat R esource  Groups 
(PRGs) and School Support Groups (SSGs). For deta ils  see 3.10 

M anagerial S tructures, Page 32-33.

7. B lo c k  R esource  Centres (BRC)

Block Resource Center (BRC) is established in each block. BRC is the 
teacher training center in each BRC. BRC co-ord ina tor is in charge of 

BRC. He is in the rank of AEO. One faculty m em ber o f D IET is also 
placed as academ ic co-ordinator in each BRC. Academ ic activities within 

the block is co-ordinated by him. Expert prim ary school teachers are 
selected from the schools in the block and employed as BRC trainers in 
BRC. Each trainer is given charge of one Panchayat w ithin a BRC and in 
charge of three or four schools. Trainers conduct school v is its  for 5 days 
and conduct review and planning once in a week. .A hall is provided for 
the use of training, an office room and toilet facility are provided in each 

BRC.

2. C lus te r  R esou rce  Centres (CRC)

Five schools are brought under a Cluster and the most convenien t school 
to which the teachers belonging to other schools can reach is selected as 
C luster Lead School. The headmaster in the lead school is responsible for 
organising cluster meetings every month. BRC tra iners lead the
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discussion in the cluster. C lassv/ise teachers assem ble in CRCs they can 
a lso plan for the next month. One classroom  building is provided in each 

cluster. This room is used for the meetings.

Efforts were also made to strengthen support structures like BRCs and 

CRCs. BRC trainers were provided several rounds of training apart from 

involving them in the preparation of training m odules, developm ent of text 

books, hand books, video films etc. Efforts w ere  also made to streamline 
com m unication channels betv/een all levels so that information about the 
nature of changes taking place in the c lass rooms and problems 

encountered could be immediately passed on to all levels for prompt 

responses.

3.3 Material Production

DPEP has revolutionized the method of teaching, having brought into the field a 
new philosophy of child oriented education. This has necessitated the 
developm ent.

3.3.1 K aruka , M a n c h a d i-  T eache r H and B o oks

W hen it was learnt that the existing Hand books of MLL text books were 
not helpful to teachers for transacting the a c tiv ity . oriented and child 
centred Pedagogy, it was decided that hand books be prepared to help 
the teachers. Karuka, a General Hand Books to all teachers and 

M anchadi a specific handbook for language. M athem atics, Environmental 
Science of I to IV classes were developed with the help of primary 

teachers.

Now, the Government of Kerala has taken steps to m ake available a few 
expert teachers who can effectively m onitor the classroom  activities in 

each block

3.3.2 K ara /ta  The V ideo

For supplementing the in-service inputs in the context of possible 
transm ission losses, 10 short video films w e re  produced. These films 
were designed also for public viewing through Dooracarsan for 

fam iliarising the public about the new pedagogy. Academ ic suppori for 
this innovative and multi-media approach in teacher training was provided 

by SRGs who developed the overall approaches, and w'rote up the 

scripts.

3.3.3 A m m a  A riyan

Conventional examination sys,tem best serves as effective niters for 

filtering out some students as "block heads" w'ho are destined to be failed. 
Examinations are purely content oriented and v\/hat is tested is :ne ability



of ch ildren to memorize reproduce in v/riting information they were able to 
store through crude methods.

Consequent to the pedagogic renewal process there was a pressing need 

to revam p the conventional exam inations. D PEP visioned activity based 
evaluation and training program m es v/ere organised for equipping 
teachers with strategies for conducting them.

Since teachers are transacting well defined, curricu lar statements and not 

the content o f the text book, a grading system  was evolved which would 

help the teacher know exactly v/hat the achievem ent levels of the children 

are. The aim of conducting evaluation is not to fail certain weak students 

but to plan and implement learning activ ities so that the child acquires 
what each of the curricular statements stands for. This will be recorded in 

Am m a Ariyan, a document which substitu ted the conventional progress 

cards.

3.3.4 K a ru ka  - The News Le tte r (K in g in ik k o o tta n  S pec ia l)

In the SRG/DRG training workshops, m odules for Kinginikkootlam  were 

developed. The module provided the detailed frame w ork of all activities 
to be conducted each day, the order of the activ ities etc. Modifications of 
the m odule were brought about at each BRC. A Kinginikkoottam  special 
issue o f Karuka-Ne\Ns letter was brought ou t for the use of teachers as 
va luable source material for planning strategies of Kinginikkoottam  during 
1998 and 1999,

The form at of the special issue was that of a m agazine than that of a hand 
book. Special efforts were made to break the rigidity o f hand book by 
including stories, riddles, folklore, and local knowledge, cluster activities 

for teachers, inventories, checklists etc.

Learn ing activities were developed centering on the them e ‘My Village’ 
during 1998. Based on this central theme, other them atic areas were 
identified. Using each sub thematic areas, the concepts, skills, information 

and processes that children had to acquire were mapped. The activities 
w ere integrated. During 1999. the theme selected was ‘W hen rain comes'. 
There was another package of activities for which the theme was 

Independence day,

3.3.5 The E vo lv in g  Text Book (ETB)

The materials for the use of learners of English at Stage1(i.e. STD IV and 
V) have been developed using the concept o f an evolving textbook.' The 

Second Language Acquisition Programme' (SLAP) has conceived as a 
process-oriented syllabus, wnich included a variety of linguistic tasks to 
be carried out by the learners both individually and in-groups. The 
m ateria l named as "My English Book" conta ins a series of spiraled 
lessons of an ended nature, which allow the learners to interact with them



in a num ber of ways. The material elevates the learner to the status of the 
creator of the text book from  that of the passive recipient.

3.3.6 The E n g lish  T ea che rs  C om pan ion

The teacher support m ateria ls developed as part o f SLAP is nam ed as 
English Teacher C om panion, It contains a variety of learning activ ities 

meant for facilita ting the acquisition of English. The strategies used are in 

conform ity w ith those of the whole language approach. The m atenals 
make use of the sam e Curriculum Statements used in the existing 

textbook.

3.4 Community Mobilisation / Awareness

Though the rate of school enrollm ent in Kerala in general is very high and that of 

dropout relatively low, there have been a few pockets where m ore attention was

to be paid in these areas o f intervention. A variety of mobilisation./awareness
program m es were organised as a part of launching the program m e.

3.4.1 H ouse to H ouse  S u rve y

Both in phase I and phase II o f DPEP, house to house surveys covering 
every household in the project districts were conducted for generating
awareness as well as for gathering data at the household level with
regard to the school children and potential drop outs. This exercise was 
undertaken in DPEP 1 & 2 districts as part of program m e implementation. 

The data from the survey was used for a variety o f interventions such as 
forecasting school enrolm ent, identifying problem  pockets, organising 

prevention drives.

3.4.2 S ch oo l S u rvey

Data related to enrolled students, infrastructure availab le at the school etc 

was gathered through a school survey covering every primary school in 

the project d istricts. The summary data from  the survey was used in 
form ulating d istrict plans. After further analysis this was put to a variety of 
uses while planning interventions at the school level.

3.4.3 V ilam bara  Ja tha  o r E n ro llm e n t cam pa igns

The Vilambara Jatha  was conducted in DPEP districts for m.aking parents 
aware of the need of quality primary educat-'on and their role and 

responsibility in realising this need. Special enrollm ent campaigns were 
conducted at the beginning of school year. These include home visits and 

otf'.er awareness program m es

All the districts developed, printed and distributed pam phlets containing 
information on the various activities being taken up in the distric: under 
the program m e and soliciting public support for the efforts.



specia l campaigns were organised in backward tribal pockets and tne 

coastal areas in the districts. Volunteers vjere  deployed in these pockets 
for m aking household level, efforts to prevent dropout and for ensuring 
total enrollment.

3.4.4 P ra vesa no th sava m  - In tro d u c in g  the  s c h o o l to  nev/ com es

The Pravesanothsavam  was conceived as a readiness programme for 

children newly enrolled in schools. Most children feel uncomfortable with 

the rigidity and formalism  of the school atm osphere as they are 
transplanted from an informal and friendly atm osphere at home. The 
school and the teachers are apparently ‘a lien ’ to them. The first week of 
the academ ic year was set apart for fam iliarizing children with school by 
making the atmosphere as friendly and informal as possible. ‘New 
com ers’ were welcomed to school by giving them toys, balloons and 
sweets. Parents were seen showing much enthusiasm in 

Pravesanothsavam.

3.4.5 O th e r A w a reness  In itia tive s

During the process of curriculum  revision, feedback and suggestions from 
the public were sought through press releases in major newspapers. The 

responses were sharp and constructive.

A survey was conducted covering 2,213 Primary School Teachers across 
the State to assess their impressions about existing curriculum and text 
books.

Kinginikkoottam  Programme 1998 and 1999 also served as an awareness 
programme, which helped the parents realise their role as complementary 
to that of the teachers in providing better learning experience to children.

The success of the Kinginikkoottam  Program me was also ensured by the 

visits of monitoring cells at Panchayat, block and district levels. The team 
visited the schools at random and encouraged the teachers and parents 

and local public ’

3.4.6 C o n s titu tio n  o f V illage  E d uca tio n  C o m m itte e s  (VECs)

VECs were constituted so that there will be more involvement in and 

owning up of the programme from the part o f functionaries of the local Panchayat. 

The VECs are also envisaged as bodies for monitoring the programme at frequent 

intervals.



3.4.7 Self Management School by 2000 AD

To nnake the quality im provement in itia tives sustainable m the long run it 

w as necessary to systematically involve the com m unity m ore and more in 

the planning and implementation o f interventions. It was also necessary to 

transfe r the DPEP vision to the local com m unity so that it would ultimately 

own the change process. T o  transfer the vision to all levels and to ensure 

com m unity ov^nership. a program m e was initiated to facilitate the 
developm ent o f school based perspective  plans for every school in the 

DPEP districts. This programme which was named as Se/f Managem ent 

Schoo l by 2000 AD  was received w ith much spirit and enthusiasm  by the 
comm unity.

3.4.8 Awareness Programmes in Non-DPEP Districts

As part of extending the new curriculum  and pedagogy to non-DPEP 

districts, certain Grama Panchayats took initiative to organise Adhyapaka  
Sangam am  {teachers’ conference) at Panchayat Level and DIET Faculty 

m em bers addressed the teachers explain ing the concepts and details of 
pedagogic renewal. Pamphlets explain ing the strategies regarding the 

new curriculum  were distributed to parents in the PTA meetings. Certain 
G ram a Panchayats prepared on activ ity calendar for the academ ic year 
and distributed it to all schools.

Since systematic and well p lanned public awareness program m e have 
not been initiated in non-DPEP districts, a certain am ount of anxiety 
prevails among parents in the new Teaching Learning Strategies, revised 
role of text books and mode of evaluation. Patanotsavam -1999 organised 
in non-DPEP districts in the first w eek of June, provided occasion for the 

parents to co-operate with teachers in the activities o f the schools.

3.5 Monitoring and Evaluation

A num ber o f studies have been conducted since the launching o f the project in 
o rder to assess the status of the project at specific points and to monitor the 
in terventions that have been initiated at various points of time.

3.5.1 State Level Studies

As part from House to House Survey, Baseline Assessm ent Stndy and 
Social Assessm ent Study, the fo llow ing studies were also conducted.

Sta te  F inance  S tudy  - DPEP-H

A State Level Finance Study was conducted to access the state capacity 
to sustain the quality of education and to meet the increased financial 

needs that may arise to provide quality education at the levels of 

secondary, university, etc.
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S tud y  on u t i l isa t ion  o f  Teacher G rant and  S c h o o l  G ra n t

To assess the effectiveness of the utilisation of teacher g ran t and schooi 
grant, this study was conducted with ihe help of C -G ra f. Departm ent o: 

Future Studies. University of Kerala. Detailed gu ide lines were preparec 

relating to the use of grants, after the results of study w ere  analysed.

S tud y  on P e rcep t ion s

A study on perceptions/relations of students, teachers, parents and the 

community towards new methods of teaching / learn ing m aterials and 
classroom evaluation process was taken up through the Departm ent of 

Future Studies. University of Kerala.

3.5.2 Studies in DPEP districts

As part of monitoring and evaluation of classroom  practices the following 

arrangements were done in DPEP districts;

a) Teacher Education profile

b) Observation Schedule of classroom practices

3.5.3 Review Meetings

Quarterly meetings of d istrict officials are organised fo r the assessm ent of 
progress on monitoring and evaluation of c lassroom  activities DPCs. 
Programme Officers and DIET principal attended the m eeting. They are 
expected to submit quarterly reports of their d istricts for future 
assessment, on the basis of this, a team verified the quality of field 
interaction through their visits.

3.5.4 The internal Academic support Missions

The professional calibre of the teacher has been conce ived  as the most 
important factor in implementing the project. A num ber of strategies have 
been developed at various points of time to em pow er the teacher.

In the years 1997-98, and 98-99 various teacher tra in ing programmes 

were organised based on the academic studies conducted  in the previous 
four years to identify the training needs of the teachers.

The first Internal Academ ic Support Missions w as constitu ted to assess 
the impact of activity based evaluation. Necessary changes were maoe in 
implementing evaluation programme based on the find ings o f the mission.

The second Academ ic support mission conducted  a holistic study 
touching every stage of the implementation of the pro ject. Its findings 
stressed the need for more programmes for deve lop ing  teachers skills. 
The Kinginikkoottam  programme was organised as a hands-on training 

program m e for teachers as it was found that a good num ber of teachers



confronted w ith problenns in in^plementing child centered activ ity  oriented, 
experiential pedagogy. The main objective of the programnne v/as to give 

more input to teachers in conceiving and im plem enting program m es such 

as reading corner, project, field trip, multi level teachings, peer-learning, 

team - teaching group-work, the hands on training program m e founded in 

empowering the teacher to take up the role of a researcher v/ho can 

identify problems and develop solutions to these by herself.

The third academ ic study assessed the achievem ent o f learners and 

proposed suggestions for enhancing the effectiveness of all components 

involved in transacting the curriculum.

There was a m isleading propaganda against DPEP interventions from 

certain quarters on grounds that experiential pedagogy has brought down 

the achievement levels o f children. The fourth internal academ ic mission 

was constituted to find out what the reality was and what exactly  has been 

happening in the class rooms.

The reports of the internal academ ic support m ission reflect the 
professional and academ ic calibre that the SRGs have acquired in such 
an incredibly short period. The tools for the study were developed by 
SRGs themselves.

BRC co-ordinators were to be properly oriented so that they would be 
able to effectively m onitor various program m es at BRC level. Keeping this 
in view an orientation programme for BRC co-ordinators w as conducted in 

tv/o speils during the second week of June 1998.

From ihs experience o f Kinginikkoottam  1998, it was realised that 
m.onitonng of the programme has to be strengthened. So during 1999. 
m onitoring was done at various levels by m onitoring cells constituted at 
Panchayat. B iock and District Levels (PMC, BMC and DM C). AEOs also 

participated in the Monitoring Programme.

3.5.5 Sample Monitoring and Evaluation (SAME)

A national workshoo on monitoring and evaluation was conducted during 
June ‘98. There were delegates from Assam. M adhyapradesh and Kerala. 

The body of participants included DPEP functionaries such as SPDs, 
Programme Officers, delegates representing the European Commission 
NCERT experts and SRGs. The participants shared their experience with 
DPEP and realized the need for evolving an e ffective device for 
monitoring and evaluating the programme. The w orkshop reviewed in 

depth interventions and vyorked out the dynam ism  that result from the 

interaction of these components. Each state proposed its "way forward" 
keeping in m ind how the interventions of DPEP could be sustained in the 
D istrict project period and what the role of D lETs would be in the context 

of DPEP.



Strategies have been conceived for m onitoring the Second Language 
Acquisitions Progrannme. a major intervention undertaken during the year, 
which brings the transaction of English under experiential pedagogy. '

3.5.6 Monitoring and Evaluation in non-DPEP Districts

Patanotsavam  (the equivalent activ ity o f Kinginikoottam  in non-DPEP 

districts) was conducted in all schools of non-DPEP districts during the 

first week of June 1999. SCERT m onitored and evaluated the teacher 
training during May 1999 and also Patanotsavam  during June. The 

evaluators were DIET faculty m em bers w ho were trained for the same by 
DPEP functionaries. Now Governm ent o f Kerala has taken steps to make 

available a few expert teachers who can effectively monitor the class 
room activities in each block.

3.6. Distance Education Programme (DEP)

The DEP activities have been initiated in the State with a view to support the 
ongoing teacher training programme, so as to reach large number of teachers and 

o ther personnel in the shortest possible time with m inim um  transmission loss.

3.6.1 Material Production and distribution

Action has been taken to develop D istance Learning Materials such as Self 

Instructional Materials (SIM), Audio/Video Program m es and Multimedia Packages 
through capacity building activities in certain d ifferent areas/concerns of teachers 
and others. Once the materials are ready, it has been decided to

Supply of SIMs to teachers d irectly and

Supply of SIMS/Audio/Vide/M ultim edia Packages to CRCs / BRCs 
and DIETS and

Give training through different m odes such as face to face training, 
teleconferencing etc., for the effective use of these materials for Self 
Learning and in training situation.

3.6.2. Extension to non DPEP Districts

It has been proposed to distribute m ateria ls to DlETs of DPEP districts 
and extend training to teachers educators of the districts through different 
modes including teleconferencing mode. For this, the state has already 
initiated action for the procurement of D irection Reception System (DRS) 

for non-DPEP districts.



3.7 Access, Retention and Related Initiatives

3.7.1 Girls Education

1. S e ns it isa t ion  P ro g ra m m e s

The National Policy on Education envisions education as an effective too! 

of w om en's equality and empowerment. It a lso envisages ecua: 
participation in developm ental process by access to legal literacy anc 
information (relating to their rights and entitlements in society). W ith this ;n 

view DPEP Kerala has taken up sensitisation program m es for elim ination 

of gender bias in teacher training programmes. A sensitisation package 
and m odule are prepared at the state level.

2. Vo lun teers

Volunteers have been appointed (mainly in coastal and tribal areas) for 

m obilisation efforts and also for organising enrolm ent drives to ensure 
girls enrolm ent and reduction of drop-outs. District R esource Groups give 
training to these volunteers in a need-based manner.

3.7.2 Early Chilhood Care And Education (ECCE)

W ith a view to strengthening the existing Anganwadi Centres. capac:iy 
building of functionaries (Anganwadi Workers and helpers) is taken up 
through the convergence mode. Essential learning m ateria ls are also 

supplied to these centres. State Resource Groups and D istrict Resource 
Groups comprising of people from the departm ent of social welfare. 
SCERT, Child Developm ent Centre. NGO etc., are form ed for imparting 
intensive participatory training. They prepare the m odule for training anc 

also help departm ent in the preparation of learning m aterials for me 
centres. Presently, pre-school education is not given much importance in 

these centres as the workers have to attend to other areas like healih. 
nutrition, immunization etc.,

3.7.3. Integrated Education for Disabled (lED)

DPEP Kerala launched lED Programme as envisaged in the N atio ra  

Policy of Education 1986. The programme was launched in the State .r. 
1999.

D is t r ic t  Leve l F un c t ion a r ies

A State Level Technical Support Group comprising experts from, differe-': 

areas and heads of various departments have been form ed. Since o tre r 
agencies too are working in ihe area they are also involved in ine 
activities so that sharing of experience takes place and duplication 
activ ities are avoided. Resource materials for conducting survey are a.sc
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developed and supplied. A State Level Orientation Programme v/as 
organised for capacity building of district and block level functionaries.

P i lo t  P ro jec t

As a pilot project. Edappal block in M alappuram District was identified for 

im plem entation. A block level organising comm ittee was constituted for 

im plem entation. An awareness campaign for com m unity leaders, sociai 

w orkers. NGOs. d istrict/b lock/gram a panchayat m em ber was organised 

subsequently. A house to house survey followed by medical detection 
camps (in which 472 cases vyere identified) was also established. 

Teacher training program m es are also planned. In the light of the 

experience of the pilot project it is decided to extend the programme to a)l 

blocks in Phase I and districts and selected blocks in Phase II distncts 
Since the program m e was initiated late, an exhaustive and 
c o m p re h e n s i^  strategy is yet to be formulated as regards sustainability.

3.7.4 Tribal Education

Tribal Education is a m ajor intervention under DPEP. Almost all the 

d istricts have tribal population. W ayanad district is having the highest 
tribal population-neady 52,000. DPEP has initiated a number of 
Program m es in this field.

The Tribal Education Unit. DPEP prepared a background paper on tribal 
education which will be refined in a larger consultative meeting. A State 
Tribal Resource Group will be formed shortly.

Certain specific initiatives were undertaken by DPEP in the field, which 
are as follows;

1. Free supply of Learning Materials

In order to facilitate enrollment and retention of girls, free notebooks 
and textbooks were supplied to them. SC/ST students, who 
represent the weak stratum of the society, were also provided with 
free note books and text books.

2. Multigrade Learning Centres

.As already m entioned there are a few geographically isolated areas 
in the project districts, where children have had no access to primary 
education simply because of the distance to the nearby school. 
Those who took pains to some how get enrolled in a school could not 
reach there everyday and eventually children hailing from these 
isolated areas happen to be at various levels of academic 
achievem ent. At the same time, opening a regular school was not a 
feasib le idea. This problem was overcom e by opening 48 Multigrade 
Centres (fVlGLCs) in DPEP 1 & !l districts A single teacher will be 
handling children belonging to various levels and age groups (hence 
m ultigrade) in these centres. Special learning materials for children m
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these centres v/ere supplied free of cost. A lso instructors selectec! 
from the locality v/ere given training to teach in these centres

Prior to innplementing these program m e, centres where MGLCs v/ere 
to be opened had been identified. A lso instructors v/ere selected and 
given training.

MGLC materials were initia lly developed w ith the technical 
assistance of the experts involved in the Rishi Valley project. Initially 
m aterials for grade I v/ere developed. M ateria ls for grade II and III 
have been developed by a core group of our own SRGs.

i  D is tr ic t 1 S c h o o l

1
N u m b e r o f  

S tu d e n ts
No. o f  ST  

s tu de n ts

1 Kasargode I 10 j1 238 1 208
1
1 W ayanad i 1 2 0 0  1i 193

1 Malapuram 1 10 300 1' 255

! Palakkad 1 11 i{ 211 I 195

1 Idukki
1
1 - -

i
1 Trivandrum 1 117 i 108

Prelim inary works has been started for opening MGLC at Idu.kki.

3. Special Campaign Programmes

Special campaigns were organised in backward tribal pockets and 

the coastal areas in the districts. Volunteers were deployed :n these 
pockets for making household level efforts to present drop-out and 
for ensuring total enrollment. 205 such volunteers in the districts 
organise Kalajathas, Ayalkkoottam s, Sahavasa Camps to ensure 
access and retention

4. Tribal link Language Materials

Multi lingual situation in the classroom  w as found to be one of the 

reasons for dropout. Children speaking tribal languages round it 
d ifficult to comprehend what was transacted in the regional language 
(Malayalam). In order to overcom e this problem, materials m tribal 
link language was developed and used in Palakkad, Wayanad and 

Kasargod disiricts. Teachers were given training in the tribal 
language so that they could establish friendly rapport with children,

5. Mid-day meal

Children attending MGLCs hailed from socially and economically 
poor conditions. These parents most often found difficult to feed 

them. It was a felt necessity that they should be provided v/ith mid 
day meal at school. But since MGLCs did not fall under the mid day 
meal scheme pf the government. DPEP took initiative to get



G overnm ent sanction, for providing m id-day m eal to children 
attending ^y1GLCs.

6. Sahavasa  C am p

Sahavasa  Camp of tribal parents are organised at VEC  level by the 
tribal volunteers 2-3 times in a year. In these cam ps mothers 
especia lly from tribal settlements v/ere given orientation on 

educational needs and social change they v/ere a lso provided with 

working lunch and tea. M ooppans  (Heads) of the settlem ent will also 

participate. This is organised under the leadership of Panchayat 

President Members, Headmasters and teachers.

7. Ayalkoottarn

To m obilise community participation and to a ttract the parents to 
general stream of education. Ayalkkoottam s  are conducted 20-30 

families assemble together and discuss the need for educating 
children. Tribal Volunteers organise this program m e with the suppon 
of VEC m embers. Educational problems of children o f the locality will 
be discussed in detail. Motivation and participation is the basic object 

of this activity.

8. Special Teacher Training Course (TTC) for Teacher Absenteeism

Teacher absenteeism  is a serious issue in tribal area. Hence from 
the very beginning DPEP initiated special program m e for this. Tribal 
candidates were selected by a committee and the course was 
organised by the DIET. The candidates were given free boarding and 
lodging at the DIET hostel.

The intention of DPEP is to utilise these trained pupils in tribal area 
schools where teacher absenteeism  is a serious issue. So far DPEP 
has trained 240 students.

3.8 Givi! Works

There were several significant changes initiated by DPEP in civil works, 

which stemmed from the recognition that good education requires not only 
an enlightened Education Policy, good syllabus and com petent teachers 
but also a Vv'eii conceived, elegantly designed child friendly bui 

econom ical school building.

Identifying inadequacies, increasing allocation for building activates 

com m unity participation developm ent child friendly designs etc were 

same of the interventions made in this sphere .

3.8.1 S ch oo l M app ing
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School M apping w as done in both DPEP I and DPEP II c.s'.ncis v/ith a 

view to identifying the areas where children live in geographica lly isolated 

pockets. These w ere areas where new schools have to be opened.

3.8.2 Civil Works

Allocation for civil w orks is restricted to 24%  of the total project cost. 
Qualitative im provem ent in learning can be enhanced by prov ding school 
buildings suitable to the pedagogical and local interest. The fundam ental 
principles of DPEP is reflected in the area o f civil works p rogram m e in its 
involvement of com m unity local specificality, decentra lisation etc.. Civil 
W orks include construction  of Resource Centres (BRC and CRC), new 
school buildings, repairs and providing o f toilets and drinking water 
facilities, separation v/alls, compound walls etc.

3.8.3 Design Renewal

Kerala was the first to initiate steps in this direction. Necessr.ated by the 
demands o f an activ ity based, child centered pedagogy tnere  was a 
breaking away from  conventional designs. A national w orkshoo on Design 
Renewal Process in Civil W orks was conducted by DPEP m November 
1996. The w orkshop included architects, engineers, DPEP functionaries, 
Teachers, parents and the community.

3.8.4 Cost Effective Construction

Kerala is well below the expected level of infrastructural recu irem ent for 
the schools. The dem ands are many and the resource nmited. Cost 
effectiveness in construction is one way to solve the problem . A large 
number of schools under DPEP has used cost effective technology in 
construction w herever possible. Consultants were appointed :o render on 
site support and provide supervision to PTAs.

3.8.5 Community Participation

A rem arkable feature of the Civil W orks process under DPEP was the 
active involvem ent of the community. The entire construction v.-as taken 
up by the com m unity. The design aspect was also d iscussed by the 
community. The construction of school buildings is the responsib ility of 
the comm unity. So PTAs and VECs were asked to s ra re  the 
responsibility o f school construction.

3.8.6 Improved Design based on Evaluation

The new designs were appreciated by teachers and commun^:y. Since the 
process is a continuous one, a second initiative to further m prove the 
design based on evaluation of existing designs was taken up. This 
process has to continue even after the project period. A series of 
consultative m eetings with the Department of PW and Genera Education 
has to be made in order to orient them.
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3.9 Linkage with Panchayat Ra] Institution (PRI)

D ecentralization has been one of the areas of em phasis in the implementation o*' 
DPEP in Kerala. The Panchayats w ere encouraged to play as active role ;n 

facliliating the reveal process in prim ary education. The village Education 
C om m ittee ( V E C ). The Block Advisory Com m ittee and the D istrict Advisory Body 

are the m ajor peoples organisation given responsibilities in this process.

3.9.1 Village Education Committee

In DPEP districts Village Education Com m ittee (VEC) is formed in each 
Panchayat with President of the Gram a Panchayat as C hairm an and one of the 

c luster level school Headmaster as the Secretary. All ward m embers, selected 

head teachers, representatives of Teacher Associations and Non Governmental 
O rganisations and educationalists are m em bers of VEC.All the Project activities in 

the Panchayats are implemented though VECs and m onitored by a monitoring 
com m ittee constituted for the purpose. The fund for construction of new school 
build ing and Multi-grade Learning Centres is related to VEC Secretary/President 
and the construction is done under the responsibility o f VEC. VECs meet every 
month.

3.9.2 Block Advisory Committee (BAC)

The Block Advisory Committee (BAC) is constituted in every block as Block 

P resident as Chairman and Academ ic C o-ordinator of BRC as the Secretary. In 
addition to VEC level monitoring, BAC has constituted a Block Level Monitoring 
Team  to monitor the programmes in b lock level.

3.9.3 District Advisory Body (DAB)

D istrict Advisory Body (DAB) is constituted with Jilla Panchayat President as 
chairm an and all District Project C o-ord inator as the convenor. All D istrict levei 
academ ic meetings are chaired by Education Standing Com m ittee Chairman of 
the District.
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3.10 Management Structures and Process.

The D istrict Primary Education Program me of Kerala is being run in the State 

through PEDSK-a registered society. The day-to-day m anagem ent is the 
responsib ility  of State Project Office at the State Level and the D istrict Project 

O ffice at the district level. Please see the Chart showing the M anagem ent 

S tructu res in DPEP. *

3.10.1 State Project Office

The State Project Office is headed by State Project D irector, supported by 
D irector (Operations), Finance and Adm inistrative O fficer .Programme 
O fficers and support staff. The m em bers of the staff are on deputation 
from  the Gen. Education Department. Few of them have been deputed 

from other departm ents also.

Functions of State Project Office

Providing resource support to D istrict Project Office 

Providing leadership to D istrict Level Programmes.

Adm inistrative and financial control of DPO

The SPO is governed by General Body chaired by the C hie f M inister of 
the State and Governing Body chaired by Education Secretary of the 
State and the State Project d irector is the m em ber Secretary of General 

Body and Governing Body.

3.10.2 District Project Office

DPO is headed by District Project C o-ordinator assisted by an Additional 

D istrict Project Co-ordinator (DIET Principal), P rogram m e Officers. 
F inance Officer and other supporting staff. The members o f the staff are 
on deputation generally from the General Education Departm ent, sonie of 
them have also been deputed from other departments.
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In the D istrict there is a District Advisory Body chaired by the President of 
D istrict Panchayat. D istrict Collector is the Vice C hairm an. The other 

m em bers of the D istrict Advisory Body are Educationa l Standing 

Com m ittee Chairm an of the district. Members of the D istric t Education 
Standing Com m ittee. Deputy Director of Education. D istric t Education 

Officers, Representative of Assistant Educational O ffice rs . Teachers’ 
Unions. NGOs. D istrict heads of the various departm ents etc.. The DPO 

functions on the advise of the District Advisory Body. The implem entation 

of the various district programmes are decided by the district 

Implementation Com m ittee chaired by the District Collector.

Functions of DPO

Total im plem entation of the district specific p rogram m e as planned in 
the Annual v\/ork Plan and Budget

Providing resource support to the Block Resource C entres, C luster 

Resource Centres and other substructures.

M onitoring and supervision of Block Resource Centres. Cluster 

Resource Centres, VECs and other substructures.

3.10.3 Block Resource Centre

The program m es chalked out in the Annual W ork Plan is carried out 
through the DPO, Block Resource Centres, CECs, VEC s and other 
substructures.

Block Resource Centre is headed by a Co-ordinator (Adm inistration) who 

is in the rank of Assistant Educational Officer and is deputed from the 
General Education Department. The Academic activ ities o f the Block 

Resource Centre is carried out under the leadership of the Academ ic Co­
ord inator who is on working arrangement and is a faculty m em ber of the 
DIET.

In the block there is a Block Advisory Com m ittee sim ilar the District 
Advisory Board. The Block Panchayat President is its chairm an and other 
mem bers are Education Standing Committee Chairm an other block 

presidents. AEO, Representative of Teachers Union. NGO. BDO, ICDS 
Officer, Two educational experts. BRC Co-ordinator is the convenor of the 

committee.

3.10.4 Village Education Committees

Village Education Com m ittees are co-terminus w ith G ram a Panchayat 

and is headed by Grama Panchayat President. The m em bers of tl .e VEC 
are Grama Panchayat Educational Standing Com m ittee Chairm an, ail the 
Primary School Headmasters, all PTA Presidents, all M PTA Presidents. 
Two Educational Experts. BRC Trainer a social worker. The lead school 
head master is the convenor of the Committee. The VEC is responsible



for m onitoring the school level activities, cluster level activ ities, school 
teacher grant d istribution, monitoring the utilisation of school/teacher 

grants. The funds for construction and school developm ent flo'.vs through 

the BRCs.

3.10.5 Cluster Resource Centre

Cluster Resource Centres are substructures In the BRC. Their functions 

are m ore as well as of academic m anagerial. This includes gathering of 
information from schools. The academ ic functions of VEC has been spelt 

out earlier. C luster Resource Centres are constituted for every 5 schools. 

The headm aster of the lead school is its convenor and  the other 

headm asters its m em bers. The C luster Resource Centres are responsible 
for convening m onthly meetings of teachers and organising seminars, 

teacher training etc.

There is a District Resource Group in the district consisting of selected 
academ ic co-ordinators, selected trainers, Program me Officers and 
experts in the intervention areas of DPEP. They decide the quality and 

standard of district level programmes.

3.11 Managerial Functions

Project Board

State Appraisal Team  
A

District Advisory Body

ducational Plann/no

Acc. No. ^
Date;

documentation

Workshop consolidating block and

district level plans  

A

Block Advisory Committee  

A

Village Education Committee

(Panchayat Members)
A

School

(SSG, PTA, Educationalists)
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Planning and Financial Management

The p lanning process in DPEP is district specific, partic ipatory and highly 

decentra lised. The the schools are identified as the basic units. Needs are 

identified at the grass root level le., school. There is a school plan preparation 
team at the school level consisting of SSG m em bers. PTA members. 

Educationa lists. The needs are identified w ithin the broad framev/ork and 

m andate  of DPEP.

A fter identify ing the needs at the school, these are consolidated at the VEC level 
w ith the partic ipation of Panchayat m embers. The plan is then discussed at the 

Block Advisory Committee where some prioritization takes place. A v;orkshop is 

organ ised for consolidating the various block level plans and a draft district plan is 
developed. This plan comes up for discussion in the D istrict Advisory Body. 

Incorporating the suggestions of DAB makes final version o f the District Plan. A 

State Appra isa l Team then appraises the plan. The plan modified on the basis of 
appra isal of the State is then sent to MHRD for approval. The process of appraisal 
is based on discussion and examination of documents.

Strengths

1. Decentra lised, need based, participatory and d istrict specific planning.

2. Needs of the district are identified, prioritised and addressed in a 

system atic way

3. Needs that could be addressed by Panchayats are excluded from 
AW PB

Limitations

Total involvem ent of Panchayat Raj Institutions as envisioned has not been 
achieved.

The participation of mam stream education departm ent officials has been 
very lim ited, presently no formal provision exist for their mandatory 

partic ipation in the planning process.

Project guidelines and procedures at times don ’t allow for incorporating 
certa in needs later identified.

Non DPEP System

In the non DPEP system the planning is not decentra lised and participatory. The 

planning is basically done at the level of the D irectorate for the Deputy Directors 

o f Education and at SCERT. The Planning is highly centralised and the 
partic ipatory process is minimal so it can be said that the role for planning for the 
DDE, DEO. D IET is not very significant.



Chapter - I V

SUSTAINABLITY INITIATIVES

This chapter gives an account of the achievem ents of project interventions so far 

and the contributory factors. Also, it contains an account of the m ajor concerns where 

more em phasis will have to be paid during and after the project both in DPEP and Non- 

DPEP districts.

4.1 Teacher Training

4.1.1 Achievements

It was a longstanding com pla int from teachers and teacher organisations 
that they to lose instructional days when they attend long periods of 

teacher train ing twice or thrice in a year. DPEP rose to the occasion to 
meet this dem and by organising teacher-training program s for five days 

during sum m er vacation. This facilitated the teachers to utilise a part of 
their vacation for academ ic discussions and related w orks and also to 
make good the loss of instructional days in schools. This vacation course 
which was just before the reopening of the schools, gave a fresh look to 
the classroom  activities and enabled the teacher to act im m ediately with 
full v igour and enthusiasm  obtained from the training.

The initial intensive course, as well as the subsequent booster courses 
and cluster meetings succeeded in developing the concepts of Local Text; 

Them atic Integration. Multi Level Activities in the teachers. They could 
also gain confidence in preparing Teaching Manual, for p lanning AB class 

and also Ente Kuttikal. It can be claimed that a good percentage of 
practicing teachers now successfu lly plan meaningful activ ities in the 
class and handle child centered activity oriented classes.

The advantage of collective planning and team work was greatly felt by 
the teachers. The individual efforts in preparing and collecting the 

necessary inputs for classroom  planning has been lessened. At the same 

time quantum  of input was enhanced.

The teachers identified the role of the text book as one among the various 
relevant tools in the teaching learning p.''ocess. They also gained practical • 
experience in the proper use of each learning material.

The relevance of continuous evaluation in the teaching learning process 

was realised, the teachers gained skill in developing and practice 
evaluation tool and practicing it in the class.



I ne rote oi society in the process of education v/as recognised and 
opportunities for tfne partic ipation of society in school activities utilised.

The series of in service courses, cluster m eetings, d iscussions, collective 

planning exercises. SRG m eetings etc developed confidence in the 
teacher to take up the activ ities in full sw ing for the total improvement of 

school. They helped her to identify herself as a potential teacher and also 
made her aware of her w eakness in certain areas.

The teachers gained practice in dealing with children in a democratic way 

which helped to develop a co-operative attitude among the learners.

Teachers conceptualized the curricular approaches to mother tongue, 
environment education and mathematics in the light o f norms of revised 
curriculum.

Some teachers took up action research on the academ ic issues in their 
own class.

It is a notion among teachers and parents that only the teacher who 
covers the portions given in the text book, is a good teacher. After lengthy 

discussions related to acquiring of skills and com petencies, and when 
they practiced it in the actual class, they d iscovered that acquiring 
competencies will autom atically lead to m eaningful learning and unless 
experiential learning is effected in the class, affective and psychomotor 
domains will not be developed. As such, teachers realised that helping the 
children to acquire the stated com petencies related to each discipline is 
what is really needed rather than finishing the teaching topics in the texts.

No where in the history o f teacher training in Kerala, we had a system of 
preparing teacher training module after assessing the needs of participant 

teachers. But each DPEP training module was designed and finalized 
only after getting feed back from the teachers as to their needs for the 

class.

4.1.2. C o n tr ib u tin g  fa c to rs

1. R esource  G roups

In DPEP programme, the State Team. D istrict Team and Block Level 

Team are a heterogeneous group. State Resource Team consists of 
State officials as well as sta ff from DIETs and B.RCs and schools, Districi 
Resource Team consists o f members from DIETs, BRCs. and School 
Teachers / Head Teachers. BRC team consists o f BRC staff and expert 
practicing teachers.

This team has deferential levels of experience and as such each one 
could contribute from his own level and at the same time develop a power 
to think subsequently and plan in the same range. This also enhances 

acceptability of the Resource Group by the participant teachers and



trainers. M oreover each Resource Group develops ov/nership of the 

program m e, as it is brainstorm ed, p lanned and v/orked out bv 

them selves.

D ifferent levels of training are m onitored v/ith reference to monitoring tool 

prepared for the purpose. This feed back enables DPEP to effect 

appropria te  changes v/hen the next set of tra in ing is planned.

2. F in a n c ia l  A ss is ta nce

The financial back up and flexib ility provided by the pro ject to meet the 

enorm ous expenditure for each and every com ponent relating to training 
was a contributing factor.

3. P a r t ic ip a to ry  Tra in ing  M e th o d o lo g y

The approach to teacher training w as experientia l, the strategy was that 

of prom oting introspection, analysis and p lanning for improvement. The 

approach towards teachers v^as to co llaborate in their self-reflection 

process and to provide continued support through BRC trainers' visits to 

classroom s.

For equipping the teacher with the understand ing attitudes and skills 

required for the new role and the new set o f tasks, a series of training 
program m es were conducted during the year.

4. H an ds-on -E xper ience  a n d  T ry -ou ts

Kinginikkoottam  was an attempt to address both the issue o f upgradation 
of teacher skills for handling the real multi level and multi grade issues, 
try-out and develop strategies for m anaging group learning and try out 

new strategies like team teaching. Thus Kinginikkoottam  1998 and 
Kinginikkoottam  1999 are to be perceived as ‘hands on training' 
program m e for empowering the teacher.

For the teacher, Kinginikoottam  w as a training program m e for 15 days of 

w hich 5 days training was centra lised and 10 days training v/as "hands- 
on” . This gave them an opportunity to observe children closely in their 
informal life situations and evolve new strategies through tryout for 
transacting the curriculum in conform ity with these informal situations.

5. K a la r i

in order to empower the professional skill o f the trainers a unique 
program m e namely Kalari was im plem ented. Each trainer was assigned 
v^ork in a school for 15 days w here he had to transact the curriculum. 
Everyday the trainees and the class teacher jo in tly  planned for classroom 

facilitation and discussed issues. W hen the trainer took classes the 

teacher documented the process. Im plem enting agencies include DRG, 
BRC. teachers. School Resource G roup and PTA.



6. Procedure  in s e le c t ing  the R esource  P e rsons  (R P s) f o r  tra in ing  

p re pa ra t ion  o f  m ate r ia ls  etc.

It has been a practice of field testing the material w hether it is a training 
nnodule. text book, evaluation tool or the like. This enabled us to evaluate 

the process and redesign or restructure the draft m aterial and  to ensure 
that it IS need based. Sim ilarly v/hen the teacher training is in full swing, a 

monitoring team was entrusted to visit the centres and evaluate the 
process. Field testing and feedback gave confidence to the Resource 

Group.

These RPs in due course were capacitated for taking up a variety of 
challenges like developing training modules , conducting in depth  studies, 

monitoring, developing tools, evolving new strategies and producing 

learning materials.

During the rest o f the project period, implementing agencies w ill be State 

Project Office (SPO), D istrict Project Office (DPO). D IET B lock Resource 
Centres. After the Project Renewal, role of State P ro ject O ffice and 
D istrict Project Office will have to be taken up by SCERT and  DIET. D.D. 
(Education) and A.E.Os and Panchayat Raj institutions.

7. In v o lv e m e n t o f  s take  h o lde rs

Stake holders are involved in planning and im plem enting and the follow 
up activities of all the academ ic and managerial functions.

SRG, BRG, DPO and VEC will be the implementing agenc ies during the 
project penod, but there after SCERT, DIET, AEO and PRI will have to 
take up the responsibility.

8. C on t in u o u s  a nd  C om prehens ive  Eva lua t ion  (CCE)

We have realised that the teacher becoming a researcher is a cyclic 

process identical with the process of continuous and com prehensive 
evaluation. It involves process of careful planning and im plem entation, 

evaluating its impact and shortcom ings and further p lanning and 

implementation based on the findings. We have a lready floated the 
concept of CCE as an activity not distinct from any learn ing  activity. In 
other words, every learning activity is an evaluation activ ity  and vice 

versa. When CCE is implemented successfully, it inevitab ly elevates the 
teacher to that o f a researcher. This was how CCE becam e a central 
concept of Kinginikkoottam  99.

The implementing agencies will remain the same during and after the 

project. The agencies are SRG, DRG, BRG, DPO and SPO.



Teacher T ra in ing

1. Negative and  p e s s im is t ic  a t t i tude  o f  ce rta in  te a c h e rs  and  o the r  

func t ionar ies .

Even though a m inority, they keep aloof from change. The ir attitude at 

times affects the smooth flow of the training program m es.

2. Non a c c e p ta b i l i ty  o f  s o c ie ta l  in te rv e n t io n s  to the  ac t iv i t ie s  o f  

school.

Certain sections among the teachers feel that academ ic program m es are 

purely official and form al in nature and people representatives, or 
educationists other than their Head Teacher, or AEO are not authorised 

for attending or m onitoring their work. So they do not 
cooperate during the m onitoring by VEC m em bers or tra iners.

3. Shortage o f  a c a d e m ic a l ly  p ro f ic ie n t  t ra in e rs

The transaction of the present curriculum  dem ands a lot of academic 
brilliance on the part o f the teacher. Teachers stand at various levels in 
term s of their professional skills and aptitude. The im provem ent is to be 

effected by the constant encouragem ent, guidance and support provided 
by the trainers. But in spite o f the incentives offered to trainers, at present, 
it is felt that expert teachers do not come forward to accept the trainers’ 
job.

4. Shortage o f  t ime fo r  teacher  t ra in ing  a t the  b lo c k  leve l

More often the duration o f teacher training and the content o f the module 

does not tally. It is felt that certain important areas had to be attended fully 
or at least partly by the end of the training course. This badly affects the 
quality of the training program m e.

5. Teacher s c a rc i ty

It is certainly a paradox, that even though there are a num ber of trained 

teachers waiting for a chance, a lot o f teacher vacancies exist especially 
in Kasaragod, Idukki, W ayanad. etc. Absence of the teacher in the 
classes naturally affects our endeavours.

6. O u tdated  c u r r ic u lu m  fo r  p re -se rv ice  t ra in in g

Though primary schools in Kerala, and teachers in service, moved far 
ahead in the area of curriculum  transaction m echanism , fresh teachers 

adding up the teacher com m unity come out with certificates after 

assim ilating only the outdated teaching m ethods and approaches 

Revising the TTC curriculum  to meet the challenges of the time remains a 

far cry.

W orking  n ra ft ( IM ./ l 1/99- 11:14) 40



InitiatiM-s l ’ roj)o.se(l fo r  T eac iR T  T r a i n i n g

The reasons for sustaining the efforts in teacher train ing are that the 
strategy ensures

Need based training

Development of research attitude among teachers and trainers. 

Development of ownership 

Making it locally specific 

Maintenance of standards 

Sharing of materials

1
1 D uring  Pro ject P e r iod 1 A f te r  P ro je c t  Per iod

{ ■ Collecting issues from the field 1 • Same may be repeated.
j by direct study. Academic

1

1 missions. OSS, CRC review
I

1 and feed back etc.
1
I ■ Identify training objectives from
j  the collected issues.

1 • Develop strategies, process j i
; and materials for realising the j
i objectives. 1
1 ' i

j * Ensure the participation of 1

1 members from different strata, | j

I from school to state office. \ ;

1 Proposa l fo r  non -D PE P d is t r ic ts  j

All activities after project period in DPEP d istrict should be followed in !
1 non- DPEP districts

. . . . .  i

During the rest of the project period, the program m e should be taken up 
by the existing structures nam ely DRG, BRG, BRC, CRC. The same 
structures are to be sustained.

iiiitiati\e.s ProjXjsed for Par t ic i| )a to ry  T r a in i n g  .M ethodo logy

The reasons for sustaining partic ipatory training m ethodology are that

The methodology of training is in tune with the expected teaching 
learning process.

The method maintains the dem ocratic nature of the training process.

Skills and attiiudes of the teacher are developed through this 

method.



The process of equipping the DRG by SRG and BR G  by DRG and 

the teachers by DRG is to be sustained. State R esource Group 
(SRG) includes members from DPEP State O ffice. SCERT, DIET, 

trainers and expert teachers. D istrict Resource G rouo (DRG) 

includes all faculty members of DIET, m em bers from  BRC and 

selected teachers. Block Resource G roup (BRG) inc ludes all trainers 

of BRCs and selected teachers. This m echanism  is to be sustained.

D u r in g  P ro jec t Period A f te r  P ro je c t  P e r iod

Assessm ent of Training needs 

Preparation of module and 
materials by SRG 

Conducting training at 
different levels 

Financial assistance from 
DPEP

District, Block and Gramma 
Panchayat assistance may 
be sought for both finance 
and monitoring 

Augm enting DIET and BRCs

One trainer for each  Panchayat 

T ra iner must be a person with 
academ ic ca liber among 
prim ary school teachers 
(present tra iners have to be 
considered)

Selection of trainers to be
undertaken by D IET

Academ ic leadersh ip  by DIET
faculty m em ber

BRC to be deve loped as a
‘Centre of A cadem ic
Excellence’

Financial ass is tance  to met by 
Panchayat and department. 

Sufficient funds are to be 
allotted to m eet the expense of 
the training program m e. 

Sufficient num ber of DIET 
faculty m em bers has to be 
posted proportionate  to the 
num ber of BRC.

All the facilities existing in DPO 
and SPO are to  be distributed 
to the agencies.

P roposa l fo r  non -D PEP d is t r ic ts

All activities after project period in DPEP district shou ld  be followed 
in non- DPEP districts.

Civil structures and other facilities 
should be made available in non-

available in tfie  DPEP district 
DPEP districts a lso.

1 Jiitiative.s Proposed  lo r  H a iu ls  on expe r ie nce  a n d  try-out.s

The 'hands-on-experience and try-outs are to be sustained.

To develop skills, confidence and clarity o f concepts.

To sustain the dynamic nature of the training program m e.

To realise the scope and lim itations o f the innovative ideas 
developed.



To realise an e ffective class.

To realise an effective attitude among teachers. 

To involve connmunity in scnool activities.

D u r in g  P ro je c t  P e r io d A f te r  P ro je c t  Per iod

Fram ing the objective from field 
issues.

Selecting appropriate strategies 

D eveloping tools 

Im plem enting, collecting feed 
back

D issem inating the findings

Provision to be ensured in 
PRl plan for providing 
appropriate inputs in lerms of 
m aterials, train ing, monitoring 
etc.

The strategy of 
im plem entation is same as in 
the project period

P ro p o s a l  fo r  non-DPEP d is t r ic ts

All activ ities after project period in DPEP district should be followed 
in non- DPEP districts

In it ia t ive .s  rropo .sed  tor Selection o f  R e so u rc e  Persons

The same procedure is to be sustained in order to

Utilise the practical experience of the RPs 

Ensure acceptability

Ascerta in  ownership among the Resource Groups.

Develop dem ocratic approach in planning im plem entation and feed 
back.

D u r in g  P ro je c t  P e r io d A f te r  P ro je c t  Period

i "  Identification of capable continuously and taken up
; personnel rectifying m easures

I “ Selection of the personnel
I through assessing field
I perform ance and selection work
1 shopj
i • The perform ance of the RPs
1 snould be evaluated
i continuously and rectified.

P ro p o s a l  fo r  non-DPEP d is t r ic ts

Identification of capable personnel through assessing the fied 
perform ance and selection work shop

The perform ance of the RPs should be evaluated continuocsiy and 
rectifying m easures taken up

The

Initia(i\ es Pro j)osed lor  In vo lvem en t  o f  S ta k e  IioIderN

strategy of involving stake holders will have to be sustained to.

Ensure transparency,

Ensure need based planning.



Ensure quality.

Develop a positive attitude.

Promote capacity developm ent of stake holders.

D u r in g  P ro jec t P e r io d A f te r  P ro je c t  Period

: ■ Ensure participation from 1 ■ Same to be continuec
cross-section of society and
departm ents

P ro p o s a l  fo r  n on -D PE P d is t r ic ts

All activities after project period in DPEP district should be followed 
in non- DPEP districts.

In i t ia t iv e s  Propo.sc(l to r

C o n t in u o u s  a n d  C o n ip r e l ie n s iv e  E v a lu a t io n  (C C K )

The system  of evaluation is to be sustained because.

CCE is an inevitable part of activ ity based pedagogy.

It helps to assess teacher herself, pupil a tta inm ent and learning 
activity.

■ It helps teacher to plan scientifically.

Transform s the teacher to a researcher.

It helps the teacher to assess the achievem ent o f the cnild in a 
system atic and scientific manner.

D ur ing  P ro jec t P e r io d A f te r  P ro je c t  Period

Evaluation of the present status 
of C.C.E has to be made at 
various levels.

Based on this, further tools, 
strategies, training materials etc 
to be developed.

Ente Kuttikal, Amma Ariyan  and 
related records and docum ents 
of C.C.E to be redesigned, and 
dissem inated among parents 
and community.

The relevance of existing term 
evaluation is to be re-exam ined 
based on the success of C.C.E 

Till the C.C.E is institutionalized 
the activity based term and 
evaluation is to be continued. 
The evaluation tools may be 
developed at the school level

Ensure conduct of C.C.E by 
the different implemer.iing 
agencies at all levels.

P ro p o s a l  fo r  non -D PEP d is t r ic ts

Process, tools and strategies of C.C.E has to be disseminated to 
non-DPEP districts.



4.2. Materials

4.2.1. A ch ie ve m e n ts

1. D eve lopm en t o f  lea rn ing  m a te r ia ls  fo r  m u l t i -g ra d e  lea rn ing  

centres (MGLCs)

For the first time in Kerala. DPEP succeeded in developing suitable seif 
learning materials for the use of children in the M ultigrade Learning 

Centres of the project districts. These materials enable the children to 
learn and move on to higher levels of learning at their ow'n pace. They 
enable the instructor in the center to facilitate their learning in different 

groups or individually.

2. Skil l  to deve lop  tra in ing  m o d u le s

The constant practice of designing train ing m odules, conducting training, 
getting feed back, revising the module, assessing the need of the 
participants etc. helped the resource groups to acquire module 

developing techniques as per the needs of the participants.

3. P rocess D ocu m e n ta t io ns

This v^as again a novel attempt in the field of conducting of educational 
programmes, as against usual practice of keeping a report of the 

programme. Hence, two or three participants in the group are entrusted 
the task of recording the whole interactive process of the programme in 
detail. This helps us a lot in re-designing of the program m e further by 
identifying the slots where alternate strategies or interventions are to be 
introduced after getting feed back from the field.

4. A c t iv i ty  o r ie n te d  Text Book  /  H a n d  b oo k

Introduction o f the revised activity oriented text book is a m ilestone on the 
road to learner achievements. The traditional content oriented text were 
replaced by child friendly and activity oriented text book. Though it 
created sharp criticism from several quarters the critics them selves later 
realised the trem endous possibility of the child to develop her imagination 

and creative talents and the possibility for the teacher to manipulate it 
constructively. Similarly, the text related hand book containing sample 
activities for the teacher to initiate her action and to develop on her own 

was the need of the time. This was also accom plished by DPEP.

The hand books and text books are always subject to revision. The 
process adopted for developing the text books and hand books was 
identification of efficient teachers, other experts, giving them training, 
productions of text books and hand books, trialling and refining anc 
finalisaiion. SCERT should take up the initiatives for preparation anc 

revision of the books in the post project penod.



5. P a r t ic ip a t io n  o f  p r im a ry  teachers in  the p re p a ra t io n  o f  text book

A pertinent point to rem em ber here is the nature  of the team  of writers 

who prepared the text books and hand books. The ‘Yashpa i Committee" 

had specifically suggested that teachers should be involved in the 
process of w riting text books, because nobody other than the practicing 

teacher would have im m ediate and direct 'fee l' o f the c lass room situation 

and pulse of the children. Hence DPEP included about 50 practicing 
teachers along with experts in the field for preparing text books and hand 
books.

6. L o c a l  tex t d e v e lo p m e n t

The teachers identified the relevance o f ‘local texts ' in the process of 
class rooms interaction and gained practice in producing local texts and to 
help the children to develop local texts and the techn iques of using it in 
the class effectively.

7. P a m ph le ts  fo r  p a re n ts  and  p u b l ic

Even after the im plem entation of the revised curriculum , text books and 

teaching learning strategies, many a people are not aware o f the positive 
aspects of the said programmes. M oreover there occurred sharp 
critic ism s and m isinterpretations from certain corners. To address this 
issue, pam phlets describ ing the sign ificance o f the new curriculum 
transaction m ethods were prepared, printed and d istributed among 

am ong the parents and the local public. This served as an effective tool 
for parental awareness.

■8. D e v e lo p m e n t o f  ‘A m m a  A r iy a n ’

This was a novel ‘achievem ent card' o f the child addressed to the mother, 
in which the achievem ent level of the child is recorded in. At present after 
each term end evaluation, the class teacher prepares Am m a Ariyan  and 

inform s the m others of the children in her class to have a gathering on a 
particu lar day. From our experience, most o f the m others very eagerly 

and anxiously com e and discuss academ ic progress of their children with 
the teacher and obtain advises and instructions from the concerned 
teachers as to how to help the child a t home. Am m a Ariyan  has been 

h ighly appreciated by (he parents.

9. D e v e lo p m e n t o f  ‘Teach ing  M a n u a l ’ a nd  ‘E n te  K u t t i k a l ’

As against the traditional teaching notes of the teacher which was 
genera lly written m echanically, and produced before the Head Teacher, 

DPEP developed a 'teaching m anual’ which gives provision for the 
teacher to w^ite the class room teaching learning process in detail in 
‘activ ity  page’ and also the responses and nature of interaction of the 
ch ild ren in the ‘response page’. This practice gives the teacher enough



confidence and strength in m oving on to the class and also (t serves as a 
feed back for him to refine and redesign the activities and strategies m the 
following class. Meanv/hile, 'Ente Kuttikaf  served as a filler for the teacher 

to document the learning progress and related data pertaining to her 
student. All these had augm ented the teaching learning process adding to 

the fruitful interaction of the parent -  child -  teacher -  trio and fulfilling the 

pedagogic vision of DPEP.

10. P repa ra t ion  o f  e va lua t ion  to o l  bank

The realisation that teaching and evaluation are two sides of the same 

coin, awakened the teachers to design suitable evaluation activities for 
the use in the class. To initiate their actions and to persuade for 
developing the most appropriate learning evaluating activity for the 
different competencies, DPEP developed a sam ple evaluation activity 
bank and printed and distributed to teachers. This enabled them to design 

new com petency based activities.

11. F lo u r is h in g  o f  c rea t ive  ta len ts  o f  teachers as w e l l  as ch ild ren

The revised text books dem ands the creatively of the pupils as well as by 
the teachers. To make the child actively involving in the learning process 
mentally and physically, the teacher could not help taking the role of the 
facilitator and creative thinker. Through Interactions especially during 
language classes children got ample opportunities for developing and 
flourishing their creativity and increasing creative imaginations.

12. P ro d u c t io n  o f  ‘S e lf  M a n ag em en t Schoo l-2001 ’ D o c u m e n t

This was one of the best occasions DPEP provided for the school 
authorities, the parents and the benefactors of the community to sit 
together and think seriously for acquiring se lf su ffic iency by the school 
within a stipulated time. Though most of the schools could not move 
forward as planned, it was undoubtedly a fruitful exercise in gaining 
experience in Planning and Management.

13. A p p ro a c h  p a p e r  on s e c o n d  language  a c q u is i t io n  p ro g ram m e  

(SLAP)

Developed an approach paper on second language acquisition 
programme. This presents a holistic vision of the transaction of all second 
languages in general with special emphasis on English. The paper has 
been made as comprehensive as possible covering all aspects of second 
language acquisition program m e. The paper shows how the Whole 
Language Approach can be extended to the dom ain of second languages 
thus bringing the transaction of all second languages under the single roof 
of experiential pedagogy.



14. My E ng l ish  B o o k  (s tage  1)

DPEP has developec m ateria ls for the use of learners of standard IV & V 

in the tryout schools. The curricu lar statem ents used in this m ateria ls are 
the same ones which form  the basis o f existing text books. My English 
book has been developed purely from  the ch ild ’s point o f view using the 

concept of evolving text book. This would elevate the child to the status of 
the creator of the text book from that of the passive recip ient of a 

prescribed text book.

15. E ng lish  teacher 's  C o m p a n io n  (s tage I)

This is a teacher support material fo r helping teachers o f Std. IV & V in 
transacting the curricular statem ents in English using the strategies of 

Whole Language Approach.

4.2.2. C oncerns

1. Non ava i lab i l i ty  o f  Kannada , T am il  m ate r ia ls  in  t im e

Though the materials are produced in the state unit accord ingly to 
schedule, the translation of m ateria ls to Kannada and Tam il producers 

further delay and so these m ateria ls are not made availab le in Tamil 
medium schools and Kannada m edium  schools in time. Hence com plaints 

are always heard from these corners.

2. Ineffect ive  use o f  the m a te r ia ls

It is understood that many a time, some m ateria ls prepared and 

distributed after strenuous effort are not being used e ffective ly or properly 
so as to fulfil the objective. Teachers, trainers. D IET faculty and others, all 

are in the same boat in this regard.

3. Under u t i l isa t ion  o f  the m a te r ia ls

Some materials can be used in d ifferent class ranges when very little 
alterations are made in the text/nature of the materials. But many trainers 
and teachers are incapable of doing this exercise. Hence they dem and 

new materials in each operation.

4. Sca rc ity  o f  read ing  m a te r ia ls  fo r  low e r  c lasses

Reading corner has been evolved w idely in the schools, but it is felt that 

we are unable to provide suffic ient reading m ateria ls o f good quality, 

especially to lower classes.

5. E xp lo r ing  the p o s s ib i l i t y  o f  u s in g  loca l re s o u rc e s

The gap between the teacher and the society is not yet bridged fully. 

Hence the teacher is not in a position to utilise e ffectively the real local 
resources for the benefit o f the school.



6. N ew s le t te r  no t ta rgeted

Eventhough 3 newsletter is being released, it has not acquired the 

qualities of a newsletter in its full sense. Role identifications of different 

elements in the newsletter is not yet done. The target group also is not 

fixed.

7. Under u t i l isa t ion  o f  aud io /v ide o  casse t tes

The use of audio video materials are not as w idespread as printed 

materials

8. A bsence  o f  m echan ism  fo r  d is s e m in a t in g  in n o v a t io n s

There is no mechanism to identify the practic ing teachers who are doing 

innovative tasks and to document it and to dissem inate among others.

9. A bsence  o f  sou rce  books

Source books pertaining to the basic philosophy behind the curricular 
approaches are not made available to tra iners/D IET staff.

4.2.3. Initiatives proposed

l i i it iative.s P roposed lo r  C'hild CtMitered A c t iv i ty  Based C u r r i c u l u m

The child centered activity based curriculum  and, the processes of 
developing and revising it should be sustained since,

it considers the nature, abilities and process of learning of the child 

it helps to develop concepts skills and values.

I t  fulfills the current needs and aspirations o f the society.

I t  promotes self learning.

D ur ing  Pro ject Per iod A f te r  P ro je c t  Pe r iod

Curriculum revision (1 to 4 std.) 
should be undertaken as a jo in t 
venture of SCERT, DPEP,
DIET etc.
Curriculum preparation for Std.
5 to 7 should be undertaken as 
a joint venture of SCERT and 
DPEP to provide a meaningful 
continuation of LP Curriculum 
DPEP can contribute in the on­
going discussion upon the draft 
of the curriculum perspective 
document.

S tudies and revision process 
of curriculum  should be 
continued

Proposa l fo r  non -D PE P d is t r ic ts

Same curriculum and learning process can be extended



cs i ’ roposccJ lo r  C i i i l d  C e n te re d  A c t iv i t y  Based 

I 'ex t  1^)0ks vS: H a n d  B o oks

This process is ;o be sustained because.

The writing group contains expert practicing teachers 

The process is system atic and scientific

Capabilities the teachers, trainers and o ther in the team  to take up 
sim ilar tasks in future

D ur ing  Pro ject Pe r iod i A f te r  P ro je c t  P e r iod

; • Text Book, Hand Book revision Same strateg ies should be
• (Std. 1 to 4) is to be undertaken continued
: by SCERT & DPEP jointly.

• ■ The process of revision has to
i keep the steps followed in the

production stage.

! ■ Reactions can be collected by
: keeping revision copies at

various levels.

1 • Camera copy of Text Book and
■; Hand Book may be developed
1 centrally. Printing and
i distribution is to be entrusted

with District Panchayat |

P ro po sa l  fo r  non -D P E P  d is t r ic ts

. ■ Same Text Book and Hand Book can be utilised.



l i i i t in t iv e s  P roposed  lo r  Pul)Iishin<^ .Jour iu i l  a n d  Ne\%s l .c t te r

Publication of journals and nev/s letters is to be sustained because 

Innovative ideas and practices can be shared through journals ,

Action research results etc.. can be disseminated th rough newsletter. 
SCERT, DPO. SPO. DIET will have to take up the task during Project 

period and DIET, SCERT v.'ill do it in the post Project period.

D u r in g  P ro je c t  P e r iod A fte r  P ro je c t  P e r io d

1 • System atic publication. SCERT should be

I • Major areas to be included in strengthened and

! the journal are restructured so as to
undertake these and other

1 ■ Suggestions and clarifications research
I about the curriculum  practices.

1 ■ Activ ity packages on difficult
• areas such as integration.

pro ject in EVS etc.

1 - Research findings by practicing
teachers and experts.

Them e based activ ity packages 
on celebrations, festivals etc.

Later, the findings and practice 
of ideas and materials in 
journals may in turn influence 
Text Book, Hand Book revision

P ro p o s a l  fo r  non-DPEP d is t r ic ts

Same may be utilised.

In it ia t ive .s  P r 0 j)0 !>e{l for  L ib r a r y  and  r e a d in g  m a te r i a l  s upp ly

Process of selecting books to be used in classes as reading materials is 

to be sustained, since

As per the new approach Text Book has only a limited roll. Other 
reading materials have to play a significant role.



Teachers have to be helped for selecting suitao le reading materials 
for children and for them selves

The process is to be accom panied by SCERT. and DPEP during 

project period and SCERT and DIETs a fte rw arcs.

D ur ing  P ro jec t P e r iod A f te r  P ro je c t  Pe r iod

Graded reading m aterials for j

children, reference m aterials for i 

teachers may be developed I
through a series of workshop so \

I
as to set a trend in the !
publication field.

Since our pedagogy is being 
practiced in several foreign 
countries, supplem entary 
reading materials are available 

in other languages. Steps may 
be taken to transcribe them.

Preparation of list o f suitable 

materials may be retained.

A pub lica tion w ing comprising 

experts m ay be constituted in 
SC ERT to m eet the 

increasing dem and.

P ro p o s a l  fo r  non -D PE P d is t r ic ts

Same can be made available.



The practice of formation and utilisation of local texts which includes 
m ateria ls collected and prepared by teachers and children is to be 

sustained

to make learning activity locally specific. 

To arouse interest among children, 

to ensure contextually of learning

j D uring  Pro jec t Pe r iod A f te r  P ro je c t  Period
1
j ■ Intensive further training for Sam e activities may be
! teachers in this direction may continued.

be provided.

Exhibitions of local texts at I
j various levels. 11
j ■ Selection and printing of

children’s writings and pictures
at state level.. i1
fvlaterials prepared by children
may be evaluated and

i considered for scholarships

! P roposa l fo r  non -D P E P  d is t r ic ts

I “ Same may be extended



Initinti\ L‘S IVoposcd  for T eac i i in g  .M a n u a l ,  E n tc  K itn ik a L

A m n iu  A r iy a n

The tools are to be sustainec for the follov/ing reasons

The flexible m iu re  of TM gives freedom for teachers

TM reflects Continuoo's and C om prehensive  Evaluation (CCE) 
findings

It germ inates ideas and concerns to be d iscussed  in SRG and CRC 
m eetings

■ EK provides a clear picture of the ach ievem ents and limitations of 
each and every child.

EK plays a major role in making class PTA fruitful.

Am m a Ariyan  provides the parents a c lea r p icture  w here the child 
stands and what to do next.

1 D u r in g  P ro jec t  Period i A f t e r  P ro je c t  P e r io d

Class PTA, SRG and CRC j • Sam e m ay be done. Pnnting of

m ust be strengthened and A m m a  Ariyan  can be done with j

j m onitored
j

j the help of G ram a Panchayat \
1

I - fviore studies may be
j ; 
1 ;

! launched to improve PM, EK i

and ‘Am m a Ariyan

P roposa l fo r  non -D PE P d is t r ic ts  j

Same may be extended.

W orkino 1), lift ( lU . ' l  1/99 - 11:14) 54



Preparaiions and proper utilisation of self learning m ateria ls will have to 
be continued as

The m ethodology of learning in MGLC is solely depended on these 
materials

For effective learning to take place these materials are  needed in 
general stream aiso.

During daily planning session of teachers, children can make use of
It.

During  P ro jec t  Pe r iod
1

1 A f te r  P ro je c t  P e r io d
I

i ■ Preparation of remaining 

materials for fvlGLC

Training for MGLC instructors

Proposed agencies may 

prepare the m ateria ls by the 
financial help o f PRI

! ■ Study and penodical revision 
j may be undertaken.

1

1

j

! ■ Preparation of sufficient number 

! of materials for general stream

1
i1
I j

P ro p o sa l  fo r  non -D PEP d is t r ic ts

] '  Same may be extended and used



Preparation of evaluation tools by practis ing teachers 

I? ensures suitability and accuracy o f the tool 

The teacher can evaluate herself, w hich builds confidence 

It helps to design further learning activ ities

D ur ing  P ro jec t Period j A f te r  P ro je c t  Pe r iod

i • Training to increase clarity in 
i curnculum  statements and 
1 learner achievements among
1 teachers
11
1 ■ Strategies and Materials have 

to be developed to evaluate 
areas like personal and social 

; development, health and 
I hygiene etc..

! ■ Tra in ing and CRC/PRC level 
sittings may be continued

1
i1

j Proposa l fo r  non -D P E P  d is t r ic ts

1 - May be extended

In i t ia t iv e s  Proposed  fo r  Process D o c u m e n t a t i o n

Process of documentation of all activities is to be sustained as documents 
are needed for further reference and corrective m easures.

D ur ing  P ro jec t Pe r iod  | A f te r  P ro je c t  P e r iod  \
— " ■■■ ■ ■ ■ '  ----------------------- -----------------------  "■ I

Process should be j 
strengthened |

Sam e may be continued |

Proposa l fo r  non -D P E P  d is t r ic ts

Same may be extended j



In i t ia t ives  P ro posed  fo r  

Second  l . a n ” i ia«e  Acc ju is it ion  P r o g r a m m e  ( S L A P )

The approach for Second Language Acquisition and Learner materials 

(My English Book) and Teacher Support M ateria l (English Teachers’ 
Com panion) has the following distinctions

The process of acquisition of the Second Language is the same as 

that of mother tongue.

Transaction of second language is brought under the Whole 

Language Approach.

The transaction of all Second Language is brought under

experimental pedagogy.

i  D ur ing  P ro jec t P e r iod A f te r  P ro je c t  Pe r iod

Fine tuning of the materials 
and strategies for the 
transaction of English in 
standards IV'^ and V'^ (Stage 

1)

Dissem ination of same 
m ateria ls to all districts

Refined materials and 
strategies to be disseminated 
in all schools of the project 
districts

Developing materials and 
strategies for standards VT’' 
and VlT''' (stage 2)

Developing materials and 
strategies for the transaction 
of other second languages 
(Sanskrit, Hindi. Urudu and 
Arabic for standards V ‘" , VI""
& v i r

P ro po sa l fo r  non -D PE P d is t r ic ts

Same .may be done

4.3. Process Evaluation

4.3.1. Achievement

1. Im p ro vem en t o f  t ra in ing  m o d u le s  etc. a f te r  tr ia l l ing

It has been a practice of field testing the material whether it be a training 
module, text book, evaluation tool or the like. This enabled us to evaluate 

the process and redesign or restructure the draft material and to ensure 
that it is need based. Sim ilarly when the teacher training is in full swing, a 
m onitoring team was entrusted to visit the centres and evaluate the



process in to. Field testing and feed back gave confidence  to :ne 
Resource G roup.

2. C o n d u c t  o f  eva lua t ion  b y  ex terna l a g e n c ie s

M ore often the teacher training, trainers tra in ing. Sahavasa Camp, etc 

w ere m onitored by agencies v;ho are not d irectly  involved in design ing the 
process. This ensur-od transparency in the p ro ject activities.

3. C ap ac i ty  g a in e d  b y  the R esource  G ro u p  in  p ro c e s s  e v a lu a t io n

Regular m onitoring was conducted by the team  consisting of m em bers 

from  the resource group including DIET sta ff and BRC staff. Repeated 

occurrence o f acting as process a evaluator has capacita ted them  for 
conducting process evaluation in a system atic m anner.

4.3.2. C o n tr ib u t in g  F a c to r

1. P a r t ic ip a t io n  o f  c o m m u n ity

VEC  level evaluation team consisted of representatives o f parents and 
Panchayat m em bers. Their participation in such program m es created a 
feeling of ow nership among them as well as the partic ipants in the 

program m e.

2. P ro c e s s  E va lua t ion

During the distribution of text books, a set of text books in all c lasses has 

been intentionally issued additionally in all CRCs. This w as considered as 
a revision copy, in which the teachers in the C R Cs are expected to note 

down the areas and strategies, which are to be revised fo r the next year 
as and when they get feed back from their own classes throughout the 

year.

A  few clusters did this work appreciably well. But this work w as not 

considered during the process of revision of text book.

4.3.3. C o n ce rn

M onitoring Com m ittee includes peoples' representatives. Quiet often it is 
found difficult to make them available w hen the d ifferen t training 

program m es are on.

4.3.4. P ro p o se d  In it ia tiv e s

Process evaluation is to be sustained as it adds advantage to the conduct 

o f the program m e



4.4. Support Mechanism

4.4.1 A c h ie v e m e n t

1. S e l f  S u p p o r t in g  M ech an ism  fo r  Teachers

Live class room interactions necessitated the teacher to plan thoroughly, 

design appropnate activities, get immediate feed back and redesign 
activities, provide additional help to low achievers, provide challenging 
tasks to high achievers, etc. This was achieved through the preparation of 
teaching manual and maintaining Ente Kultikal. These two records are 

earm arked as two important ‘ Teacher docum ents’.

2. C o llec t ive  P lann ing  by  Teachers

The possibility of holding academ ic discussions was greatly explored in 

the school context. The realisation of their own academ ic growth through 
sharing of ideas and classroom  experiences was a great achievement. 

This m otivated the teachers to practice daily planning in the last period of 

the day in the school itself.

3. R ead iness  to accep t d i f fe re n t  leve ls  o f  m o n i to r in g  and  s u p p o r t  

sys te m

Form erly many teachers were resistant to accept any person other than 
their inspecting officers to observe their classes and to com m ent on their 
work. But as a result of trainer interventions, they do not feel uneasy to be 
observed by trainers, academic experts, educationists, and also they 

accept creative suggestions and constructive critic ism  from the 
Panchayat level monitoring team which included people representatives.

4. D eve lop  a b i l i ty  to use lo c a l  resources

C ollective planning, and interaction with SRG members and other support 

system s, helped the teacher to identify and utilise the local resources to 

enrich the class room processes.

4 .4.2. C o n tr ib u tin g  fa c to rs

1. Head  Teachers ' On Site S u pp o rt

Head Teacher’s On-site Support is to be strengthened and sustained, as 
Head Teacher is the prime agency to extend support to the teachers 

constantly.

G ram a Panchayats should m onitor the functions of Head Teachers.

2. In v o lv e m e n t o f  C lass P T A ’s

Head Teacher,' Grama Panchayats and DIET should m onitor this after 

pro ject period.



3. In vo lvem en t o f  PTA/M PTA in  s c h o o l  A c t iv i t ie s

Head Teachers. Teachers and G ram a Panchayats have to see that the 
invoivement is effected for a betterm ent of school.

4. S choo l S u pp o rt  G ro u p  (S.S.G.)

SSG has a wide spectrum  of m em bership covering teachers retired 

hands. PTA member, ward m em ber, experts and other professional and 
well-w ishers of the school which will lead to local resource mobilisation 

and improved community support and monitoring.

5. S choo l R esource  G rou p  (SRG)

6. C lus te r  R esource  Cen tre  (CRC)

Cluster Resource Centre (CRC) is generally comprised o f 6 to 8 nearby 
schools. Monthly meetings of teachers in each cluster.

7. Village E duca t ion  C o m m it te e  (VEC)

VEC is the Panchayat level body. President o f Grama Panchayat is the 
chairm an of VEC. One Head Teacher in the Panchayat is the secretary

o f VEC. All the members of the Panchayat, selected Head Teachers,
educationists, representatives of teacher organisation, non governmental 
organisations are the m embers.

8. B lo ck  R esource  C entre  (BRC) and  B lo c k  R esource  G rou p  (BRG)

BRC is the academic centre in the block. Teacher training. CRC 

meetings, monitoring schools and the Project activities in each BRC are 

stored by BRC. It is adm inistered by a official in the rank o f AEG. One 
faculty member of DIET is the academ ic co-ordinator in each BRC. 

Expert teachers are selected and appointed as trainer in BRC. These 
trainers and selected expert teachers constitute the block Resource 
Group.

9. B lo ck  A d v is o ry  C om m it tee  (BAC) a nd  B lo c k  M o n i to r in g  Cell

Block Panchayat President is the chairman of the BAC, Standing 
Committee Chairman AEG, Academ ic Co-ordinator in the BRC. 
representatives of teacher association, selected l-Iead Teachers, 

educationists are members. BRC co-ordinator is the convenor. BAC is 
convened at least once in three m onths and plan and review the activities.

10. D is tr ic t  P ro je c t  O ff ice

All the project activities are implem ented through DPO, D istrict Project 
Co-ordinator is in charge o f the office. Finance Officer, Program m e Officer 

and clerical staff are functioning in the office. An MIS is also attached to



this office. Principal DIET is placed as the A cd itiona l D istrict Project 
Co-ordinator,

Presently most of the academ ic, monitoring and co -o rd ina tion  of various 
activities are being done by D istrict Project Office.

11. D is t r ic t  -ns t i tu t ion  o f  E d uca t io n  and  T ra in ing  (DIET)

DIET is the academ ic centre of the excellence in the distnct. Seven 

faculties are functioning in the DIET. In Service T eache r Training for 

prim ary school teachers are convened as per the approved annual plans. 
Pre Service Teacher Training is also conducted in the D IET. Educational 

Research is also entrusted to the faculty members. All academ ic activities 
under DPEP are stared by DIET. Faculty m em bers are placed in charge 

of each BRC Academ ic Co-ordinators, Academ ic M on itoring  is done by all 

the sta ff m em bers of DIET.

Conference of all educational officers in the D istrict, including Deputy 
D irector o f Education is held at DIET. P lanning o f educational 
Program m es is done periodically under the leadership of Deputy Director 

of Education.

12. State  P ro je c t  O ff ice  (SPO)

All the activities of the Project are done at State Level by State Project 
Office. The functions of the office have to be taken up by SCERT and 
S IEM AT after the Project Period.

13. A n n u a l  w o rk  Plan and  B u dg e t P repa ra t ion  (AW P B)

The preparation of AWPB is prepared in a partic ipatory process with the 

help of all DPOs, BRCs, DIET, VECs and PRI.

A fter the Project period, the same process is to be sustained, starting 

from schools to PRI, Blocks and district and then to be consolidated in the 
SCERT. The process is to be sustained because

Participatory planning process is inevitable for the effective 
im plem entation of any programmes.

Functionaries and stake holders develop a sense o f ownership.

Need based porticipatory planning

4.4.4. C on ce rn s

1. N on  c o nve rg en ce  o f  p ro je c t  s t ru c tu re s  w i th  P a nch a ya t Raj 

In s t i tu t io n s .

In the very year of launching the proje^jt in Kerala, DPEP kept the 
structures and m echanisms in place. But convergence in functions of



these structures like BRC. CRC. VEC etc with the G ram a Panchayat is 

not yet made  possib le in its true sense.

2. The s t ru c tu re s  are n o t  s e l f  o p e ra t io n a l

Though vve have been operationalising units right from top to bottom, it is 
felt that unless actions are triggered or instructions are released from the 
state unit, d istrict units w ill not start working and this hab it continues to the 
lower most unit-school. DPO, DIET, BRC. CRC. VEC. school all these 
units should have a self operating m echanism  and trend, in addition to the 
usual state triggered operations.

The issues arising in different levels of activities in CRC, BRC, DIET 
etc are left unattended to by the hierarchical system . Sometimes the 
system  fails to act promptly. Rectification process is not being done.

Many instructional days are lost for teachers for a ttend ing inservice 
courses. Teachers hesitate to attend this train ing on Saturdays and 
Fridays.

Shortage o f trainers in BRC's affect the onsite support system. There 
may be schools where the teachers do not get O .S.S for months.

The Prim ary Section attached High Schools and H igher Secondary 
Schools are badly in need of an academ ic supervisor. It is a dismay 
that the prim ary sections in a lm ost all high schools are ill managed 
and unguided.

Teacher train ing strategies and m aterials for second language 
acquisition have been evolved and are being tried out in selected 
sixty school of the project districts. After the try out the refined 
strategies and materials are to be d issem inated. Anxiety is being 
expressed by teachers .handling English, Hindi. A rabic. Urdu, and 
Sanskrit for this inordinate delay,

BRC and AEO office still keep distance in provid ing combined 
academ ic inputs in their jurisdiction. It is high time that AEO and BRC 
co-ord inator has to move hand in hand.

The role o f DIET is not yet redefined as per the changed academic 
structure in the district.

The selection of BRC co-ordinator is not on the basis of academic 
calibre or brilliance.



In i t ia t iv e s  P ro posed  lo r  S u p p o r t  .M ec i ian is in

During  P ro jec t  P e r io d A f te r  P ro je c t  P e r io d

The educational Project 
formulation can be done with 
the help of DPEP 
functionaries by the Village 
Education Com m ittee and 
Educational Task Force free 
of the Panchayat.

The financial and technical 
support of implementing the 
Educational Plans o f PRI can 
be done by DPEP.

Ayalkkoottam  so formed has 
to be linked with activities like 
MGLC, field trip. 
Kurunnukoottam  etc..

Orientation Programmes can 
be conducted on Pedagogical 
changes in Ayalkkoottam.

Activities like Panchayath  
Mela. Kadamkatha, Kali, 
Nadan Padal, interview with 
freedom fighters etc., can be 
conducted.

Educational Pro jects so formed 
in Ayalkkoottam  should include 
items to sustain the aspects of 
Curriculum renev/al. Activ ities 
like Panchayath Mela. 
Kadamkatha. Kali. Nadan  
Padal, interview w ith freedom  
fighters etc.. can be conducted.

P ro p o s a l  fo r  non-D PEP d is t r ic ts

The same activities described above can be planned and executed.



D ur ing  P ro jec t  Pe r iod A f te r  P ro je c t  P e r iod

Head Teacher should be 
equipped for the effective 
monitoring and support 
through Kalari training and 
other sim ilar training 
programmes.
The BRC trainer and Head 
Teacher should plan and 
im plem ent on-site support 
jo in tly and share their 
observation in the weekly 
SRG meeting to find out 
solutions.

Also the sam e strategy 
followed during the Project 
period can be m ade use of

P ro po sa l  fo r  non-DPEP d is t r ic ts

On-site support can be given to the Head Teachers through training 
program m es organised at Panchayat level by DIETs.
The sub district level trainer and Head Teacher can plan and 
execute on-site support.

I i i it iafive.s P roposed  fo r  In v o lv e m e n t  o f  Clas.s P l 'A

Involvem ent of class PTA in effective learning is to be sustained because 

For effective learning, orientation o f parents is h ighly needed.

Parents can understand class room process and realise their role in 
the learning process of child.

This forum helps to share children’s achievem ents and drawbacks.

D ur ing  P ro jec t  P e r iod A f te r  P ro je c t  Pe r iod
Thorough planning for class 
PTA may be done in the CRC 
meetings.
Arrangem ents for exhibiting 
materials, utilising EK and 
Amma Ariyan  may be 
undertaken by SRG.
Parents may be invited to 
participate in all learning 
activities.
The Head Teacher may take 
up the role of implementing 
this programme in an effective 
manner.

The sam e plan and activities 
described during the Project 
period can be executed.

Proposa l fo r  non-DPEP d is t r ic ts
The same plan and activities described during the Project period can 
be executed.
The process of PTA. MPTA may be converged to concentrate to the 
class PTA.L___



Involvem ent of PTA in school activities is to be susta ined, since total 
participation of parents in school activities enhances the quality.

D ur ing  P ro je c t  Period A f te r  P ro je c t  P e r io d

Steps can be taker; to 
form ulate and strengthen 
School Support Group.

O rientation may be given to ! 
PTA m em bers regarding this so ; 
that SSG can be sustained : 
effectively.

Proposa l fo r  non -D PE P d is t r ic ts

The same process can be done.



The service of SSG is to be sustained to

For prompt com m unity intervention in school activities

It will also help in m anaging a situation related to teacher absence.

It can help in school based planning which has a larger bearing on 
the im provement o f facilities, infrastructure and environment.

It helps for better feed back and interaction with school and 
community.

1 D ur ing  P ro je c t  P e r io d
1--------------------------  " -  ------- ---------- '■ ------------ -----------------

i A f te r  P ro jec t  P e r io d  j

1 - Identification of The Prime concern of the SSG |
1 responsibilities of SSG ! may be the same.

members and to provide | j
orientation on these aspects

I -  Involving them in school I

i development program m es I
j Academ ic Activities and i

weekly SRG m eetings
1 ■

Developing and providing 1

handbook on rules and 1

responsibilities and aspects 1

related to effective com m unity
1
I

support ! :

i "  Helping them in developing a !

i monitoring tool 1
f

Involving them in teacher
j training activities and cluster

meetings

Identifying appropriate RPs 1
from among the SSG to
familiarise different m ateria lise
(Leaflets, Am m a Ariyan  etc.,)
in PTA, M PTA meetings.

" Field trips to SSG m em bers in
neighborhood schools.

t

! ■ Initially steps to m ake SSG a
1

statutory body. !

P ro p o s a l  fo r  non-DPEP d is t r ic ts  j

The formulation of SSG. Initiation has to be done by AEO, DD. DIET 
and Panchayat and a strategy may be evolved for the execution of 
the same.



I i i i t in t ivcs  P roposed  fo r  T he  S cho o l  R e so u rc e  ( i r o u p

W herever school resource group is functioning, the achievem ent level of 

pupils has been found significantly improving. This body has therefore to 

be activated and sustained.

School Resource Group meeting is convened (weekly and daily planning 
of School Resource Groups)

Helps in collective planning and review of c lassroom  activities.

Helps teacher significantly by analysing problems and good 
experiences

Identifies issue which needs discussion at CRC

The intervention has been readily accepted by the teaching 
comm unity

During the Project period, Head Teachers, tra iner and resource group 
convenor will be the implementing agencies during project period. Head 
Teachers and Convenor will take up the responsib ility after the Project
period.

D ur ing  P ro jec t  P e r iod A f te r  P ro je c t Per iod

The School Resource Group The activities o f School

may be enabled to develop a Resource Group can be

knowledge base on various continued.

i aspects such as Yaspal
; Committee Report, Language |
j Approach etc.,

They may be given chances i
1

to act as resource persons in
!

Cluster meetings.
!

j

They can organise innovative |
1
\

1

Programmes like 'Kalari ' for |
!

i
managing self managing | 1

activities while planning takes j

place. 1
I

Steps has to be taken to j
1

make the School Resource j

Group Statutory Body. |

P ro p o sa l  fo r  non-D PEP d is t r ic ts
............  1

The positive aspects of SRG meeting has to be highlighted. {



The system  is to be sustained, as it

Helps to find solution for school based issues 

Helps to share innovative practices & findings

; D u r in g  P ro je c t Period A f te r  P ro je c t  P e r iod

I ■ A study to look into the A se lf m anaging CRC should
; fo llow ing aspects has to be be established.

initiated -

L inkage v\/ith Panchayats (PR i)

i ■ W hether to nnake Panchayat
1 areas a unit of CRC

Effective CRC meetings j
How to m ake CRC a resource

1!

centre.

Steps has to be taken to make
CRC a statutory body i

P roposa l fo r  non -D P E P  d is t r ic ts

Explore the possibility of setting up of CRC (build ings & functions)
w ith the help of Panchayat

O rientation to the Presidents and Standing C om m ittee Chairman of
Panchayats.



P roposed  for \ i i lagc  E d u c a t io n  C o n i r i i i t t e e

This system is to be maintained because

It is 3 body for effective comm unity involvem ent in the functioning of 
schools

There has been instances of successful m onitoring by Panchayat 
Monitoring Cell (PMC), a cell under VEC

VEC helps improvement of enrolm ent and retention

VEC forms a link with Grama Panchayat

D uring  P ro jec t  P e r iod A f te r  P ro je c t  P e r io d

In the case of Village Education 
Committee (VEC) steps should 
be taken to merge VEC with 
Panchayat Education 
Committee (PEC).

The PRC members may be 
given orientation for effective 
school monitoring.

Monthly review and sharing of 
experience meeting of PMC 
can be conducted. Steps may 
be taken to initiate steps to 
make PMC a Statutory Body. 
The PMC should act as a feed 
back mechanism and pressure 
group for bringing issued of 
schools to the notice of 
Panchayat.

An academic body namely 
Panchayat Resource Group 
(PRG) can be formulated.

The same aspects o f VEC, 
PRC. PMC and PRG 
discussed above can be 
followed.

P ro po sa l fo r  non-DPEP d is t r ic ts

Steps may be taken to constitute VEC, PMC and PBG and other 
strategies described above can be initiated at the earliest.



I n l t i a t h c s  P ro posed  fo r  B lock  R e s o u rc e  ( "e n t r e  

Iiiiti;Ui\ eN Proj)ose(J for  B lock  R e s o u rc e  G r o u p

This system is to be sustained because

Prime agency to identify the training needs of teachers and arrange 
training programme accordingly.

Agency to provide on-site support to teachers.

Block level Agency to provide academ ic leadership.

Agency to mobilise and m onitor the functions o f VEC. PMC, CRCs 
etc

D ur ing  P ro jec t  P e r io d A f te r  P ro je c t  Per iod

i ■ Ensures one trainer for each 
CRC

Each trainer selects one school 
from his cluster to tryout the 
floated ideas such as SSG. 
SRG, CPTA, Head Teachers 
Monitoring, time m anagem ent, 
school plan etc..

Identify the specific issues of 
the school and plan on-site 
support systematically

Identify the specific issues of 
the school and plan on-site 
support systematically

Joint visit of co-ordinatcrs and 
academic co-ordinators to 
strengthen on-site support of 
trainers and school level 
activities

The BRC co-ordinators 
appointed should be a person 
with academ ic excellence. The 
post of BRC adm inistrative co ­
ordinator has to be fo llow up 
from array the creative & 
talented, Head Teacher and 
Teachers from Primary 
Schools.

The BRC should be the block 
level R esource  Centre. The 
BRC co-o rd ina tor should be a 
person w ith academ ic 
excellence selected from 
Prim ary Teacher. The 
num ber o f BRC trainers 
should be proportional to the 
num ber o f schools and VECs. 
In the case of municipalities 
and corporations the number 
o f tra iners m ay be one per 
ten schools. One DIET 
faculty m em ber will be the 
B lock Level Academ ic Co­
ord inator.

P ro po sa l  fo r  non -D PE P  d is t r ic ts

A similar strategy and set up can be form ulated.



hiitiati\es Pro jx jsod for B lock A(l\ iso ry  C o m n i i t t e e  and  

B lock M o n i to r in g  C e l l  (B .M C )

Block Advisory Committee and Block M onitoring Cell are to be sustained 

because it i

Ensure the community participation in b lock level activ ities.

To converge PRI facilities to schools

D ur ing  Pro jec t Period A f te r  P ro je c t  P e r iod

j ■ The BAC and the BMC will • These in itia tives are to be
1 have to be strengthened for continued
1 planning, implementing and
1 monitoring the programme.

For this a few initiatives are
1 suggested;
1
I ■ Orient the role and 1

j functions of BAC and
1 ' BMC. !1

■ Provide opportunity to
1

participate in BRC level
training

In order to establish linkage
i between BMC and Panchayat
1 Monitoring Cell, the BMC
} convenors may be the BMC
! members.

j  P roposa l fo r  non -D PEP d is t r ic ts

j ■ In non-DPEP districts BAC and BMC should be constitu ted and the
1 members should be given adequate train ing so that these bodies
j function effectively with those in DPEP district



If D istrict Project Office as such is impossible to be susta ined the dunes, 
responsibilities and initiatives has to be sustained e ither through merger 

or through convergence of D IE t, PRI and Education Departm ent.

D ur ing  P ro jec t P e r iod A f te r  P ro je c t  P e r iod

The principal in the ADPC of 
the project has to be oriented 
and equipped to meet the 
scenario and ADPC has to be 
entrusted with some of the 
academ ic activities.

A detailed process 
documentation of various 
initiatives and activities taken- 
up by District Project Office has 
to be done and compiled so that 
it become available even after 
the project period This can be 
transferred to the proposed 
programme cell in DIET.

Since the BRC's and C RC ’s 
have to be make self 
sustainable in terms of 
academic activities a conscious 
decentralising exercise has to 
be originated in D istrict Project 
Office.

A program m e cell comprising 
the present Program me 
O fficers w ork ing  in the District 
P ro ject O ffice r’s may be 
constitu ted at D IET to 
oversee academ ic planning. •

The existing documents. MIS 
unit, vehic les etc. may be !
a ttached to the Programme ■
Cell. ,

A  corpus fund to take care of 
the annual expenditure may 
be provided.

Program m e advising '
com m ittee shou/d be j
s trengthened. !



All the DIET faculty m embers are to be regularly capacitated anc all the 

functions are to be sustained. DIET is to be strengthened so as to take 

up more specific academ ic activities of the district. It is

To provide the academ ic leadership to BRC and CRCs.

To identify the training needs at district level, block level and school 
level.

To develop and distribute various materials required for the 
academic purpose.

Various input related to curriculum  revision of pre-service  and in-
service training has to be given by DIET based on their feed back 
and experience and try-outs

I D uring  P ro je c t  P e r iod A f te r  P ro je c t  P e r iod

1 • A visioning workshop to out line 
} a perspective in the existing 
1 end emerging scenario of DIET 
1 must be conducted.

DIET should be a self 
sufficient body to under take 
the emerging, challenges 
such as

The faculty members should be 
equipped to face the emerging 
challenges.

The existing unit of DIET should 
be restriction In the light of new 
curriculum and teaching 
learning process.

DIET should be made into a 
Districts Resource Centre.

The staff pattern of DIET should 
be restructured in proportion to 
the number of sub districts and 
teachers.

Identification teachers need

Designing training 
programme

Developing teacher 
supporting m aterials.

Monitoring Block Level 
Activities.

Under take the academic 
functions carried out by 
District Project O ffice during 
the project period.

Preparing AW PB.

Innovative Pre-service 
training (lab; TTI)

Recommended the changes 
in primary and pre-service 
curriculum by conducting 
studies and try-outs.



ln it i:U i\fs proposed  for  S ta te  P ro je c t  O f f i c e

Academ ic co-ordination and monitoring of va rious activ ities are done a: 
state level by State Project Office. And these functions have to be 
sustained.

Com m itted and research mmded State Resource G roup has been 
evolved. With the help of this group, activity b-3sed curriculum  and related 
m ateria ls were evolved. Hence the functions o f State Pro ject Office have 
to be retained.

D ur ing  P ro je c t  Period A f te r  P ro je c t  Per iod

Curriculum  and training material 
developm ent activity has to be 
entrusted to SCERT who will in 
turn do this job, with the help of 
‘SR G ’.

The Managerial and 
Adm inistrative aspect has to be 
looked in to by this SIEMAT (A 
new body which has to be 
formed during the pr.oject 
period)

Annual Work Plan & Budget 
preparation has to be done at 
various levels (school). PEC, 
BRC, DIET) with the 
participation of state holders 
which should be 
com plem entary with the PRI 
concerned.

State should initiate discussion 
w ith planning board.

Academ ic Resource Group 
and the Method Resources 
availab le at S tate  Project 
O ffice  may be distributed to 
S C E R T and SIEMAT.

The curriculum  and related 
m ateria ls have to be 
period ica lly revised an the 
basis of researches and the 
feed back from  the field 
continuously

During the project period a large contingent o f teachers/teacher educators 
and other personnel will be given training to develop and use different 
kinds of distance learning materials. The d irectory of such personnel v;i!i 

be available for using their service in future. Further a large variety of 
m ateria ls developed during the project period will also be available, which 

could continuously be used by the trained personnel (if required).



4.5. Access and Retention

No other means for primary education except these schools

D ur ing  P ro jec t P e r io d A f te r  P ro je c t  Per iod

Civil works should be 
completed by DPEP, The child 
friendly school building has to 
be ensured

All the infrastructure facilities 
should be provided by DPEP.

Appointment of teaching and 
non-teaching staff should be 
done by the Educational 
Department.

Steps can be initiated to open 
new schools in remote tribal 
and backward areas.

All the ongoing activities will 
be the responsibility of the 
Educational Department

P roposa l fo r  non-D PEP d is t r ic ts

Grama  Panchayat of non-DPEP District should locate such 
inaccessible and remote areas and initiate steps to open new Govt. 
Primary Schools
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4.5.2 M u lti-g rade  L ea rn in g  C en tres

in certain areas no other prim ary education facilities exist except these 

Multi-grade Learning Centres. The geographical and cultural barriers 

prevent the children from getting enrolled in the nearby schools. Tne 

students of the locality belong to d ifferent age groups. Suffic ient number 

of children of the same age group is not available in these schools to have 

separate classes for each grade

D ur ing  P ro je c t  P e r io d A f te r  P ro jec t  P e r io d

All the civil works should be 
completed by dPEP.

Necessary infrastuctural 
facilities should be provided by 
dPEP.

Self learning m aterials for 
Grade III to IV should be 
developed, supplied and the 
instructors trained in using the 
materials

Recurrent training and cluster 
v^orkshops should be 
conducted

Monitoring through Panchayats, 
BRCs and DIET should be 
strengthened

Steps should be initiated to 
renew the SLM materials in the 
light of field experience.

More centres may be opened in 
the remote areas that lie yet 
inaccessible to prim ary 
education

Convergence should be 
established for provid ing noon- 
meal, uniform, learning 
materials infrastructure facilities 
with various departm ents 
including planning board.

Steps should be completed to 
make necessary am endments 
in the General Education Rules 
to make the centres statutory

The learning centres run by 
ITDP should be augmented 
properly

The provision of civil works, 
infrastructural facilities, 
learning m aterials, noon-feed, 
uniform , utensils, honorarium 
for instructors should be 
included in the PRI plan.

Separate funds should be set 
apart for the sm ooth 
functioning o f these centres :n 
the EdI. Plan o f Grama  
Panchayats concerned 
m aking necessary 
amendments. In the 
Janakeeyaasuthranam,

Ensure m onitoring with the 
help of PRI, BRCs and DIET



Inaccessible areas should be identified through school mapping and 
Multi-grade Centres may be opened in the light of experiences in 
DPEP Districts

Inaccessible areas should be identified through school mapping and 
Multi-grade Centres may be opened in the light o f experience in 

! DPEP Districts

4.5.3 ECCE

Processes  to be m a in ta ined , s t re n g th e n e d  a n d  a d o p te d

The District Resource Group for ECCE is to be m aintained and through 

proper convergence m easures. The DRU o f the D IET may be converted 
for ECCE, so that DIET and ICDS offic ia ls may join together to form the 

District Resource Group. The Anganwadi w orkers may be provided with 
periodical training for updating their know ledge. The new scientific child 
friendly play way method o f pre-school education is to be sustained.

Now the remaining 42 Com m unity Developm ent Blocks are being taken 
up for the im plem entation of ICDS and few of these along with certain 

urban and coastal projects where already ICDS has been implemented 
earlier are also taken up under the W orld Bank funding programme. In 
these blocks the infrastructure of the Anganwadi centers need to be 
strengthened and the workers may be given intensive training for getting 
equipped towards the new approach of pre-prim ary education.

P oss ib le  Cost E f fec t ive  A l te rna t ives

The World bank funding through ICDS projects wherever.applicable may 
be utilised for the equipping of D istrict Resource Group and training or 

Anganwadi workers. The local bodies also may be entrusted for taking up 
the training program m es and supply of materials by including under 

women and child welfare schemes.



The focus should be on developing skills, concepts attituaes among pre- 
prim ary teachers (Anganwadi & Balav/adi) to prepare the pre-school 
children for pnmary education.

To develop school readiness among pre-school children

■ The pre-primary education has to be made scientific  and child 
friendly in tune v/ith revised prim ary curricu lum

D uring  P ro jec t P e r iod

Workshop for developing a 
pre-primary approach 
considering the nature and 
mental development of the 
child

The approach should 
comprise vision about Nature 
of child

Activities (Reading, Play)

Atmosphere

Teachers role

Role of parents

Role of society

Nature of materials

The participants of the 
workshop should be a m ixture j 
of experts, primary school j 
teachers, pre-prim ary school 
teachers, ICDS official etc..

Preparation of training m odule 
for pre-primary teachers 
based on the output of the 
workshop (module should be 
prepared by the above 
mentioned mixed group)

Organise a training 
programme for selected group 
and conduct pre-primary 
classes on pilot program m e

Collect feed back for the pilot 
programme and revise the 
approach of strategies.

Extend the training and 
practices to all pre-prim ary 
schools

Distribute play material in tune 
with the approach

A f te r  P ro je c t  P e r iod

M onitoring

Recurrent Teaching

D istribution of materials

O nsite support

The activities should be 
continuous



Develop and distribute a 
handbook for pre-primary 
teachers in tune with the nev/ 
approach

Establish an onsite support 
m echanism

P ro po sa l  fo r  non-D PEP d is t r ic ts

M onitoring 

Recurrent Teaching 

D istribution of materials 

Onsite support

The activities should be continuous.

4.5.4 Activities for ensuring total enrollment and retention

I D u r in g  P ro jec t  Per iod A f te r  P ro je c t  P e r io d
\
1 • Enrollment campaign with the Enrollm ent cam paign with the

I help of volunteers, PRI and help o f vo lunteers, PRI and

I NGOs ! NGOs
1

Preveshanotsavam Preveshanotsavam

Special campaign in tribal. Special cam paign  in tribal,

coastal and other backward coastal and o the r backward

! areas w ith the help of areas w ith the help of

1 volunteers and NGOs volunteers and NGOs

P ro po sa l fo r  non-D PEP d is t r ic ts

Enrollment campaign with the help of vo lunteers, PRI and NGOs 

Preveshanotsavam

Special campaign in tribal, coastal and o ther backw ard  areas with 

the help o f volunteers and NGOs



D ur ing  P ro jec t Per iod A f te r  P ro je c t  P e r io d

Continue the free supply of ! •  The program m e m ay be
text book and note book for 1 continued w ith the help of
SC/ST G irls ; Social W elfare D epartm ent.

; ■ Initiate Steps for convergence
1 PRI

\ activities with the concerned j

i departm ent !
i

I P roposa l fo r  non -D PE P d is t r ic ts
j ! 

i ♦ The program m e may be continued with the help of Socia l W elfare
I Departm ent, PRI

In te g ra te d  E d uca tio n  fo r  D isab led  C h ild re n  (lED C)

D u r in g  P ro je c t  Pe r iod A f te r  P ro je c t  P e r io d

I  ■ Identification of children with The program m e should be

1 mild and m oderate disability continued with the help o f 1

! through, survey, medical concerned departm ent ’

! detection camp

j ■ Distribution of aids and I
}

1 appliances to children
1 concerned

1 •  Teacher Training
1!

I ■ Awareness creation to i

I parents and society
\

i

I

1 ■ Establish on-site support to j

i teachers, through sub district

centres with the help of i

I special teachers

I ■ C onvergence activities with
i the Social Welfare
j Departm ent, Planning Board,
1 Health Department and NGOs

i P roposa l fo r  non-D PEP d is t r ic ts  1

I ■ The programme should be continued with the help o f concerned i

departm ent



4.6. Civil Works

4.6..1 A sse ss in g  the needs o f s c h o o ls  th ro u g h  a p a r t ic ip a to ry  p ro ce ss  

Such 3 process is helpful in finding and fulfilling the actual needs. 

This avoids the m isuse of money

During P ro jec t  P e r io d A f te r  P ro je c t  P e r io d

DPEP should strengthen 
already existing m echanism  of 

this type.

SSG can undertake this task 
and suggestions may be 
consolidated by VEC

SSG can do the planning 

process initially and 

consolidation may be done as 

part of the Panchayat 
planning process

P ro p o s a l  fo r  non -D PEP d is t r ic ts

SSG can do the planning process initially and consolidation may be 
done as part o f the Panchayat planning process

4.6.2 C o n s tru c tio n  o f c h ild  and  e c o -fr ie n d ly  c la ss ro o m s  

It accelerates learning process 

It follows low-cost building construction methodology.

During P ro je c t P e r io d

To continue constructions 
already started

Need identification can be with 
the participation of PRIs and 
new constructions may be 
started.

All I and II standards of Govt. 
Schools can be furnished neatly 
(light -w e igh t chairs for 
children, heavy disp lay boards 
which can also be used for 
partition purpose, class almirah, 
good blackboard etc)

Outdoor classes under trees 
may be started as a pilot 
programme

A f te r  P ro je c t  P e r io d

All need assessm ent is 
through partic ipatory process 

A society for eco-friendly 
construction may be started 
at block/Dist. level

Construction may include 
classroom s, com pound wall, 
separation walls, drinking 
eater facility, toilet, outdoor 
classes, sm okeless choola 
etc

P ro p o s a l  fo r  non-D PEP d is t r ic ts

All need assessm ent is through participation.

A society for eco-friendly construction may be started at block/Dist. 
level

Construction may include classrooms, compound wall, separation 
walls, drinking water facility, toilet, outdoor classes, sm okeless 
choola etc



4.6.3 P ra c tice  o f c o n s tru c t io n  by p e o p le s ’ p a r t ic ip a tio n  

It IS cost benefit

It develops an attachment to the school 

It m oves towards self managing com m unity

; D u r in g  P ro jec t Per iod i A f te r  P ro je c t  P e r io d

! ■ M onitoring of construction 

i activ ities has to be

! strengthenedi

‘ - As a part o f participative 
i p lanning such practice is 

! a lready started. The same 

i m ay be continued and i 
1 strengthened

Pro po sa l fo r  non-D PE P d is t r ic ts

As a part of participate planning such practice is a lready started. The 

sam e may be continued and strengthened

4.8 Management

The system  o f decentralised and participatory planning is a good practice to be 
sustained, in the final years of the project active invo lvem ent of DDE, DEOs and 

Panchayat Raj Institutions should get sufficient hands on experience for planning 
process. Hence  it is necessary to give intense capacity  build ing exercise for 
equipping the departm ental functionaries and the resource  groups. In the 
subsequent w ork plans there should be program m es for developing greater 
cohesion am ongst the various departmental functionaries, Panchayat Raj 

Institutions and other related bodies.

4.8.1 Post Project Period - Initiatives Proposed

DPEP and non-DPEP districts have a sim ilar pattern o f Resource Groups 

at the three levels namely District. Block and G ram a Panchayat.' The 

same structure should be retained.

More em phasis should be given for capacity build ing exercises for the 

resource groups.

4.8.2 Financial Management

Funds are obtained from Govt, o f India as grant to State 

G overnm ent. 15% of the budgeted am ount is m et by the State
exchequer and 85% of the funds by G overnm ent o f Indie.

• . Funds are allocated to DPO by SPO based on the Annual Work Plan
■ and Budget. The funds allocation to DPO in the early years were 

tied ie..for a specific purpose. On the basis o f the review  meeting of 
the DPCs, it was understood that the tied nature of funds did not 

o ffer the flexibility. Nov̂  ̂ the fund released to the D istrict is untied. 

D istrict Project Office is also placing untied funds to the BRCc.



S tre n g th  /  C o n tr ib u to ry  Factors

3) Funds allotted are untied-flexible.

b) N egotia tion possiole

c) M id course correction.

d) System  of audit-internal and external, annual audit by Charted 
Accountants and also by the Accountant General of Kerala

e) Accountab ility  is through monthly subm ission of Statement of 

expend iture  by the District Project O ffice and in case of the schools, 
it is based on the submission of utilisation certificates.

L im i ta t io n s  /  C oncerns

Initial a llo tm ent in the early years was tagged but this has since been 

corrected.

S y s te m  in  the  D epartm en t

a) Am ount allocated as per State Budget by DPI to DDE

b) DDE hands it over to Grama Panchayat and in turn its given to the 

schools

c) The financial transaction is through Govt. Treasury-the process is 
tim e consum ing and cumbersome

d) The system  of audit is departmental and also by Accountant Genera! 

o f Kerala.

In i t ia t iv e s  P ro p o s e d

G ovt, o f Kerala should look at its own funds flow system which is 
rigid and compartmentalised and should make it faster flexible and 

efficient.

F inancial powers to be given to Panchayat Raj Institutions additional 
funds required for providing physical facilities to schools should be 

m obilised by the Panchayat itself.

Funds should be set apart from the project for developing the 
capacity and skills of the PRls for carrying out those activities in the 

post project period.

4.8.3 Supervision and Monitoring 

A c h ie v e m e n ts

DPEP has introduced several new monitoring and supervision 
m echanism s. These include information technology based system such 
as PM IS, EMIS and other processed based mechanisms.



1. IT b ase d  m o n i to r in g

F’ MIS and EMIS are being made operational in the State and in the 
Districts. PMIS v/as initially used for financial m anagem ent. Novy it is 

effectively used for physical managem ent. EMIS is used for m onitoring 

school and educauonal outcomes. The detailed database of the various 
schools that are period ica lly updated helps to monitor the progress and 

grass root level and for taking up the corrective steps. The State Level 

and District Level M onitoring is done with the help of EMIS. PMIS datas 

Datas are collected from  the d istricts and used for p lanning purposes and 
monitoring.

2. P rocess  b a s e d  m o n i to r in g

Programme O fficers of the State will visit the district at least once in a 

month to assess the achievem ents of the programme. There are m onthly 

review m eetings at the State level and D istrict level. In these meetings 
problems will be discussed in detail and suggest corrective  measures. In 

the State Project O ffice there is Co-ordination between Logistical Staff. 
Programme O ffice r’s, Finance and Accounts O fficer, D irector 
(Operations) and State Project Director. And also there exist C o­
ordination between units. The units will share the deta ils of activities 
undertaken.

Monitoring com m ittees are constituted at the District level b lock level and 
Panchayat level for m onitoring the DPEP programme. The D istrict Level 
M onitoring team consists of the D istrict Panchayat Presidents, members 
of Educational Standing Committee, DPC, DDE, DEO s, Programme 
Officers and two m em bers from the District Im plem entation Committee. 
The Block level m onitoring team consists of the B lock Panchayat 
Presidents, Educational Standing Committee m em bers, BRC Co­
ordinators, AEO s, Trainers and representatives of Head, Teachers. The 
Panchayat M onitoring Team consists o f the G ram a Panchayat 
Presidents. Educational Task Force Convenor, Trainer and Head Teacher 

Representatives. These comm ittee periodically m onitor the various 

activities of the DPEP. The reports of these comm ittees are discussed in 
the review m eetings and appropriate remedial actions initiated.

At the state level Iniernal Support M issions are conducted for taking stock 
ihe academ ic and other allied activities and corrective m easures resorteo 

to based on the internal support m ission. The monitoring o f the classroom 
activities is m ore of less in the rorm of peer review rather than an 
inspection by a control and a hierarchy based system.

L im i ta t io n s  /  C on ce rn s

In general it is felt that there is a weak program m e evaluation in the 

project because.



PMIS and EMIS data are not utilised to the optimunn at the State Level 
and at D istrict Levels for Planning and M onitoring.

Review  meetings snould be done on the basis of a tool and it should be 
made effective by identifying the im pedim ents.

The tendency on the part of tne partic ipants at the time of reviev/ for 

exaggeration should be curtailed. A segm ent of the teaching community 

still resents the monitoring of class room  activities by committees 
consisting peoples representatives.

The pre occupation of peop les representa tives restricts their participation 

in monitoring.

The feed back of the monitoring com m ittee is not studied and addressed 

immediately.

S ys tem  in the D epar tm en t

The  supervision and monitoring is done by the educational officers. 
Educational Officers are pre-occupied w ith adm inistrative and service 
matters, they hardly find time for supervision and m onitoring. In case of 
the Assistant. Educational Officers w ith the creation of the post of Senior 
Suptt in AEO ’s offices, the adm inistrative burden has been transferred to 
the Sr. Supdts. and AEOs find am ple time for supervising the academic 

activities.

Com m ittees at various levels headed by peoples representatives have 
been constituted and are functioning akin to the DPEP district, hence the 

same structure could be continued w ith better involvem ent of educational 

officers of the district and sub district.

P o s t Pro jec t  Pe r iod

The existing system of m onitoring and supervision could be allowed to 

continue with total involvement of the PRIs. Educational Officers and 
DIET Faculty members. A vision building exercise is necessary for all the 

functionaries involved.’

4.8.4 C o -o rd in a tio n , C om m un ica tion  and lin ka g e s  

A c h ie v e m e n ts

Co-ordination is established in the system  through the periodic review 
meetings. Every month there is a review  of academ ic and administrative 
co-ordinators at the DPO level. These m eetings review the academic 
issues, problem identified at the school CRC and BRC level and evolve 
methods for addressing these problems. The review m.eetings of block 
and Panchayat level monitoring com m ittees have been useful in co­

ordination with the PRIs and other agencies involved.



Panchayat Raj Institutions at D istrict. Block and G ram a Panchayat level 

have been useful in bringing about co-ord ination at the conr.munity level 
and w ith the various departm ents working under them.

In the Block level there is M onitoring C om m ittee v/hich advises the 
im plem entation of the activities at block level.

There exists co-ordination with D IET and DIET Staff. Augmenting DIET is 

an activity under AW PB of all the district. D IET sta ff is .vorking as 

Program m e O fficer’s in the slate and in district. D IET Principals are called 

frequently for discussion with State Project D irector and District Project 

Co-ordinator. DIET has also a m ajor role in the planning of activities. The 
co-ord ination in DPEP is more on a lateral nature where as in the 

departm ent it. is hierarchy based.

DAB and DIG plays a significant role for Co-ord inating the peoples 
representa tives heads various departm ents at D istrict Level and NGOs in 

the com m unity level.

D DE's are the adm inistrative heads of revenue district and DEO’s are 
heads of education districts. DEOs are co-ord inating the acacemic co­
ordination o f the Educational d istricts. AEOs are the Adm inistrative and 
Academ ic Heads of prim ary schools. In the Genera! Education 
Departm ent there is an Adm inistrative System  with D irector o f Public 
Instruction. Deputy D irector of Education. D istrict Education Officer and 

Additional Educstion O fficer as main functionaries. There are periodical 

conferences and review m eetings of officers at state, distnci. education 
d istrict and sub district level. The co-ordination in the deoartment is 

h ierarchy based.

L im i ta t io n  f  Concerns

Alienation of Departmental O fficers from the main stream of DPEP 

activities.

Low participation of teachers.

4.9 Linkages with Panchayat Raj Institutions

4.9.1 P la n n in g

In i t ia t ive s  P ro po sed

The PRIs should take up the ownership of the schools in their locality and 
are responsible to do the needful for the overall development of these 
institutions.

As far as Planning is concerned, it can be viewed in two dimensions.

1. Plan for the building up of infrastructure* facilities

2. Plan for the building up of quality improvement.



An exercise of total school planning may be undertaken in all schools 
every year after visioning a school. The visionmg exerc ise  and planning 
for the same m ay be undertaken jointly by teachers and the m em bers of 
the society of the catchment area of the school. Issues/prob lem s may oe 
identified at the school level vy/hich needs to be addressed during that year 
after priortisation. Panchayat level planning exercises m ay be undertaken 
by incorporating the suggestions/needs at the school level.

The PRI’s can prepare a school wise data base and the data profile v/itn 
regard to the schools can be used for further planning.

The PRIs can be taken initiative to conduct Kalamela. Sports etc.. at 
Panchayat level so that the school becomes a place for comm unity 
developm ent.

The deve lopm ent year plan can be done in a c luster and Institutional 
Planning can be strengthened by PRIs.

4.9.2. T ra in in g

The teacher training is considered to be a crucia l facto r for quality 
improvement. Need based, locally relevant training program m e is very 
rare. At present this training is given at block level and the role of PRI in 
the organisation of these training is minimal.

In i t ia t ives  P ro p o s e d  .

In order to tackle this problem the Panchayats can be given the role of 
organising the training programmes. The fund utilisation, selection of 
teacher &RP etc.. can be done in consultation w ith DPEP, DIET. 
DDE/DEO /DEO. A well equipped Panchayat C om m unity Hall has to be 
built to cater the in-service training and other com m unity basec 
programmes.

After the Project Period also the same procedure can be continued, but 
the consultation has to be done with DIET. D D E/DEO /AEO . The non 
Project D istricts can also continue the same procedure.

4.9.3 Monitoring

PRI institutions have a role to play in monitoring ihe academ ic activities of 
the primary schools. The concept of Panchayat Education Centre (PEC) 
moved by peoples Planning Campaign of the State may be made use of 

effectively.

In i t ia t ives  P ro p o s e d

In DPEP d istrict there is already PMC working during Kinginikkoottam  
activities. An attem pt was made by non DPEP districts also to constitute 
Panchayat level monitoring committees and mos: of them  have done that.

Panchayat m ay be authorised to form Panchayat M onitoring Committee 
(PMC) as a subcomm ittee of the PEC consisting o f a practic ing teachers.



academ icians, public men. retired teachers etc.. they m ay be oriented 
properly on the various aspects to the m onitored in schools/classes. 
They tem may visit schools weekly/biv/eekly depending upon the 
necessary.

4.9.4 Printing and Distribution of Text Books

There are nearly  150 titles of text books to be printed and distrtouted by 
the Departm ent o f Education. On an average the num ber of copies to be 
printed are approxim ately 4 to 5 lakhs. Every year there are complaints 
about the delay in printing and distribution of text books.

Hence it may be explored whether the printing and d istribution of all text 
books be entrusted to District Panchayats. This arrangem ent could be 
same for all d istricts including DPEP districts.

4.9.5 Finances

As of now, the control and supervision of prim ary schools has been 
entrusted to G ram a Panchayats by the State G overnm ent. As part o f the 
Peoples P lanning Campaign a major chunk of State finances has been 
transferred to the Panchayat Raj Institutions. Hence their funds may be 
made use o f in d ischarging their duties in the field of P rim ary Education.

Apart from this, the training cost of teachers m ay be handed, over to the 
Panchayats by the Education Department. A lso  the Granria Panchayat 
vyill have to appropriate funds for filling short term  / long term  vacancies of 
teachers in schools.

PRI may further explore the possibility of pooling the local resources, like 
human labour, m aterials for building, toilet facilities, noon meal scheme 
etc., so that the school has healthier a tm osphere a better place for 
children to learn.

4.9.6 Communication

DPEP Kerala constituted a Media Advisory Com m ittee consisting of 15 
members. The objective of the committee is

To review the on-going communication related activ ities.

To build capacity for Media Advocacy at d istrict and state level.

To build professional capacities of Media O fficers at State and 
Distnci.

To establish a Co-ordinaied approach between the districts facilitated 
by the State Level Office. Printing and D istribution of Pamphlets. 
Docum entation of the proceedings of DAB and DIC meetings and 
other program m es, printing of Periodicals and News Letters at State 
and D istrict level.

In the St^3te Project Office, there is intra and inter unit 
com m unication. The review meetings play a m ajor role in



corr.munication. DAB and DIC meetings helps to com m unicate  the 
ce:a:ls of activities.

In the General Education D epartm ent there is a PRO who is co-ordinating 
the communication activities. Only print media is used for com m unication. 
Electronic media is rarely used. The monthly review m eetings and 
Periodical conferences help foî  comm unication.

L im ita t ion  /  C oncerns

Poor comm unication with General Education D epartm ent 

Weak media operations at the early stage.

Weak response to public criticism s.

In effective orientation and participation of comm unity.



Chapter V

IMPLlCATIOiNS

5.0 Overview of the Chapter

The Sustainability Initiatives articulated in Chapter IV have a few implications. One, in 

ternns of certain pre-requisite steps, such as creation of an enabling policy environment; 

two, in terms of creating a preparedness in the system atic structures, and three, in terms of 

a few imm ediate steps that need to be taken before a full fledged sustainability plan is given 

shape. The sections within this Chapter are dedicated to these aspects.

5.1 P o lic y  and  S tru c tu ra l im p lic a tio n s

5.1 .1 D ece n tra l ise d  s t ru c tu re  o f  E d u c a t io n a l  a d m in is t ra t io n .

The analysis o f the m anagem ent processes clearly establishes that certain 

processes initiated by DPEP had been effective and successful and beyond the 
pro ject jurisdiction in bringing in more professionalism  in the sector. These include 

the processes of planning, monitoring, decision m aking etc.

In order to sustain these beyond the project period, it is essentia l to involve the 
educational adm inistration as well as the PRIs in the process.

A detailed study on the current educational m anagem ent practices should identify 
stum bling blocks. The revision of policy related to the role and responsibilities of the 
educational adm inistrators is needed in this respect. It would also involve devolution 
of certain additional powers at the local and sub-district levels. This would also 
mean change in many existing mechanisms of fund follow and monitoring in the 

education departm ent. At present, it appears that these functionaries at the district 

level are mainly handling the adm inistration and are not involved in many other 
technical activities of the sector. The exact nature and direction of policy changes 
required may be determ ined after further evidence is collected through existing 

research studies and fresh research initiatives if needed.

5.1.2. D ecen tra l ised  s tru c tu re  o f  academ ic  in s t i t u t io n s  a n d  activ it ies

Decentralisation is important not only for adm in istrative/m anageria i structures/ 

processes but also for the academ ic processes and structures and assigned 

functional autonom y at various levels. The relevance as well as the limitations of 
the sub-district structures are pointed out in the respective section. The limitciiions 
posed by somewhat rigid system of departm ent division and planning the activities 

at the DIETS have also been discussed. Some policy and st.ructural changes would 
be desirab le to attain the reform being aimed at in the prim ary educaiion sector. 

This would mean a review of the present system of SCERT/D IET anc other sub- 

’ structures like BRC and CRCs at both the DPEP and the non-DPEP disincts.



M echanism s v/ould have to be built not only for the effective academ ic processes 
but also for e ffic ient coordination with other m anagem ent processes that influence 
the delivery o f academ ic functions. In order to suggest the appropriate policy 
suggestions, it is essentia! to understand further the existing processes, practices 
and structures in a professional manner. Active participation of o ther departments 

in educationa l activities is also essential. A fter the project oeriod the structural 

im plica tions denote the devolution of the state and D istrict Project Offices. At the 

state level pedagogic aspects are to be adopted to SCERT. Academic 
M anagem ent by SIEM AT and Administratory aspect by the Educational directorate, 

likew ise in the d istrict also. Similar measures may be taken at the district level.

M easures and m echanisms are to be initiated for effective coordination and 

com m unication between PRIs, administrative and academ ic institutions (vertical 

and horizontal).

In order to enable a holistic outlook towards the e lem entary education and facilitate 

the coordinated actions, the Government of Kerala may need to initiate some of the 

policy/structura l changes or develop certain guidelines. The experience of Grama 
Panchayats in Pathanamthitta District and the Block Panchayats like Thodannur 
(K o z h ik o d e ), and D istrict Panchayats like Thrissur. is worth studying in this regard.

5.2 Financial Implications

It is im portant for the G overnm ent of Kerala to ascertain financial im plications for the post­

project period activ ities in order to know the post-project liabilities and the preparedness of 
the G overnm ent o f Kerala to bear the same. For the project period, the final sustainability 

plan should provide the pointers towards activities that may be initiated during the project 
period. Later the d istricts and state should take those into consideration while formulating 
their future AW P&Bs.

The ana lysis so far has indicated that the total post-project financial liabilities can be 

ascertained only a fte r understanding the financial

im plications of the suggested course of action for DPEP districts in the post- 

pro ject period, and

im plications of the suggested course of action for the non-DPEP districts in the 

post-pro ject period.

These im plica tions can be understood only if there is further clarity regarding the following;

The activ ities that would have been undertaken by then by the time through 

programimes for the DPEP as w'ell as non-DPEP districts.

The existing process of fund flow and trend of expenditure in the non-DPEP 

districts.

The existing process of fund flow and expenditure trend in the DPEP districts.

The process of fund flow and trend in the budgetary allocation by PRIs. and,

The cost-e ffective  alternatives that have been suggested for many activities by 

the susta inab ility  plan.

The estim ation of financia l implications also requires the translation of the suggestions 

made for the post-pro ject period into activities,-items and the calculation o f likely unit costs.



However, considering the tentative nature of such estim ations, it is better to provide an 
indicative pattern rather than the defin ite  activ ities and sub-activities. P robably the best v.ay 

to do this is the level wise (district, b lock, c luster, village, school, teacher) costing. Howe .er. 

for certain itenns. level wise ana lysis nnight not be the most appropriate method. :'or 
example, teachers' salary for Multi G rade Centres. These teachers are appointed under ;ne 

DPEP and the programme has been bearing their salary cost. In viev/ of the need and me 

suggestion made to continue with them  in future, this liability would have to be passed on 

the GOK after the project period. This, therefore, cannot be estimated on the basis of ie.e l. 

There could be several other activ ities of the sim ilar nature.

Thus, the estimation of liabilities require som e degree o f finality in the suggestions m.ade 

and also the judgem ent regarding several aspects including the likely unit costs and the 

appropriate m ethod to arrive at the sam e. Since the present analysis is lim ited in the sense 
that several suggestions need further enquiries before being given a final shape, it is 

difficult to undertake (he financia l analysis. Many of these suggestions serve as 
assum ptions for estimating certain costs and likely expenditures and hence are critical.

Another point that becomes im portant for the financial analysis is the im plication for the 

state educational as well as overall budget in order to see w hether the state can take me 

additional liabilities or not. For this, the tota l estim ated annual post-budget financia l liabilities 

(for all the DPEP and the non-DPEP d istricts) have to be exam ined against the trend in tne 

state

Overall budget.

Educational budget, and 

Primary education budget.

Therefore, the present report does not contain the financial analysis because of me 
lim itations posed by these factors. However, a num ber of activities would be initiated in near 

future that would facilitate the financia l analysis at the time o f the final report.

5.3. Capacity Building Imperatives

The pro ject has generated a range o f new processes which will need adoption and 

continuing support from existing resource institutions, the system s adm in istrative machinery 

and Panchayat Raj institutions. This needs a certain institutional preparedness, in terms of 
m otivation and competence, for these new processes to be effectively assim ila ted into the 

institutional structure. Capacity build ing of SCERT and D IET faculty, functions of the 

departm ental structures and representatives of PRI, therefore, assum es great significance 

as a pre requisite for ensuring sustainability.

However, in order to ensure ownersh ip  of these initiatives by existing structures, these 
capacity building exercises should be treated as a part of Institutional Development 

Strategies that each of these structures should generate through co llective  reflection and 

introspection. The initiative in this regard will have to be taken by the p ro ject and the State 

System  well within the few months left before the project closes down.

There is also a need for intense capacity building among structures in non-OPEP districts, 

to enable effective adoption of DPEP initiatives in the entire state. As a part of sustainability 

exercise, this may find place in the AW P & B for 2000-2001. One m ay also explore



possibilities of deploying savings accrued on the year from  the project funcs for this 

purpose

5.4 lnpu{s for the Additional Evidences Required / Next steps

The process adopted so far for the developm ent of Susta inability Plan has clearly sho.vn 

the need (or several simultaneous professional activities to be undertaken m immediate 

future in order to substantiate som e of the observations and m ake the suggestions more 
specific and pointed. These could be in the shape of few sm all studies and other initiatives 
of consultative processes. These are;

1. Professional and participatory review of the present educational administrative 

system and processes in the light of the emerging role being suggested by the 

present report.

2. Professional and participatory review of the academ ic processes, structures and 

cost-effective alternatives. This would include study o f both the DPEP and the non- 
DPEP initiatives. The study should assess the whole  process including the 

e ffectiveness of the initiative (i.e. teacher training), fund flow and aspects of co­

ordination.

3. Understanding or the initiatives related to Peoples’ plan - the process, mandate, 

capacities etc.

4. Review of the existing and likely in itia tives/program m es/capacities of the 
departm ents such as Social Welfare, Scheduled Castes and Scheduled Tribes. 
W om en and Child W elfare, Health, Labour and NIC. This should be undertaken v^iih 
a view  to identify potential linkages with the prim ary education sector in future and 
also the activities that are essential to strengthen the potentia l linkages.

5. Analysis of the state budgetary process and the expenditure trends (total, education 
and prim ary) including the process followed by PRIs at d ifferent levels and the trends 

for allocation to education at respective levels: the analysis of process as well as 

expenditure trends for Non-DPEP districts vis a vis all the activities linked to primary 
education; the analysis of trends in DPEP expenditure.

All these initiatives must review the existing research, evaluation and any other relevant 

reports/docum ents that are already available before designing and starting the fresh 

analysis.

• Once all these analyses are available, it is important that these are further reviewed and 

im plem ented in a professional m anner to develop the final Susta inability plan.



TIME FRAME

1

i

Initial P lanning workshop for Developm ent of a Draft Report 28.9.99 to 02.10.99

2
✓

D evelopm ent of the Draft Report on Sustainability 03.10.99 to 06.10.99

3 Discussion of the Draft Report with Govt, of India 12.10.99

4 Redrafting the Report a fte r input from Govt, o f India Before 20.10.99

5 C irculating the report am ong the Departm ents of Education, 

P lanning, Panchayat, SC/ST, Social W elfare Health., etc., w ith 

a questionna ire

Before 25.10.99

6 Collecting and com piling report and studies already 

undertaken by different agencies on various aspects of 

Prim ary Education, M anagerial S tructures, C lassroom 

Process etc..

7 Internal study of the strengths and weakness of classroom  

processes

Between 20.10.99 to 

20.11.99

8 Professional evaluation of classroom  processes and 

e ffectiveness o f various structures

Between 20.10.99 to 

20.11.99

9 D iscussion w ith  representatives from SPO, BRC, CRC, 

School, C om m unity Leaders, Peoples Representatives

Before 30.11.99

10 Finalisation o f the report Before 20.12.99

11 Sharing w orkshop with officials of Planning Board. Panchayat 

SC/ST, Social W elfare, Health

Before 31.12.99

12 Sharing W orkshop with DPEP functionaries Before 10.01.2000



GLOSSARY  

Lis t  o f  A b b r e v i a t i o n s

1 A A : Adm inistrative Assistant

A B ' Activity Based

ADPC Additional D istrict Project Co-ordinator

AEO 1 Assistant Education O fficer

AW PB I Annual W ork Plan and Budget

BRC j Block Resource Centre

CDRG j Co D istrict Resource Group

CRC Cluster Resource C entre

D AB ! D istrict Advisory Board

DDE Deputy D irector o f Education

DEO District Educational Officer |

D ie j D istrict Im plem entation Committee

DIET 1 D istrict Institution for Education and Training j

DPC District Project Coord inator j

DPEP
I

District Primary Education Programme

DPI j D irector of Public Instructions i

DPO
I

District Project O ffice I

DRG District Resource Group

DRS Direct Reception System

DRU

ECCE Early Child-Hood Care and Education

EMIS Educational M anagem ent Information System  i

ICDS I

lED Integrated Educational for Disabled j

ITDP I

MGLC 1 fvlulti-Grade Learning Centres .

M LL M inimum  Level of Learning

M PTA M other Parent Teachers Association

NGO 1 Non G overnm enta l Organisation |

OSS i On-site Support

PEC I Panchayat Education Committee



PEC

1 PED SK Primary EcJucation Deve lopm ent Society of Kerala

i PMC Panchayat M onitoring C om m ittee

1 PMC

1 PMIS Project M anagem ent Inform ation System

PMIS Programme M anagem ent Inform ation System

PRC ! Panchayat Resource.G roup

PRG ! Panchayat Resource G roup

PRI 1 Panchayat Raj Institutions

PRO i Public Relation Officer

PTA j Parent Teachers Association ■

RPs
} ! 
i Resource Persons

RPs Resource Persons |

SA M E ! Sam.ple Monitoring and Evaluation i

SIE i1
SIM 1 Self Instructional M ateria ls ■

SC ERT j State Council of Educational Research and Tra in ing ;

SLM Self Learning M aterials |

SPO
1

State Project O ffice !

SRG School Resource Group !

SSG i1 School Supports Group ;

TM !1 Teaching Manual

VEC j............. . 1
Village Education Com m ittee





What needs to be sustained?
TOci c h a r  T r a  i n  i n n

W hat needs to  be 
susta ined?  

(Facto rs/ p rocess/ 
P ractice / s truc tu re / 

M ateria l ctc.)

Idcnlificntion of training 

needs and preparation 

of modules accordingly 

by need based teachcr 

training

Justifica tio?!

To ensure need-based training 

To develop research attitude 

among teachers, and trainers 

To develop owner-ship 

To make it locally specific 

To moinloin standards 

To share materials

Participatory training 

methodology

Methodology of training is in 

tune with the expected leaching 

learning process.

To maintain the democratic 

nature of the process of 

training.

Skills and attitude of the teacher is. 

developed through

Im plem enting  A gency

D uring
P ro jcc t

8RG V 

DRG 

SRG 

DRG

A fte r
P ro jcc t

BRG

CRC

SRG

DRG

S tra teg ies

D uring P ro ject Period

• Equipping • Equipping

DRG by SPO. DRG by

SCERTand SRG. (SRG

SRG includes

' Equipping members

BRG by DRG from

and DPO SCERT,

• Equipping DIET.

le.'icher by

BRG and BRC

Collecting issues from the field by direct study, 

Academic missions. CSS. CRC review and

• feed back etc! consolidation at Dist. Level

• Identify training objectives from the collScfed 

issues.

• Develop strategies, process and materials 

for realising the objectives.

• Ensure the participation of members from 

different strata, from school to state office.

• Assessment of Training needs

• Preparation of module and materials by SRG

• Conducting training at different levels

• Financial assistance from DPEP

• District, Block and Gramma Panchayat

assistance may be seeked both for finance and 

monitoring

• Augmonling DIET and BRCs

A fte r P ro jcc t Period

' Collecting issues from the 

field by direct study.

Academ ic missions, OSS. 

CRC review i^nd feed back 

.etc

• Develop slratcgles, i)rocess 

and materials for realising the 

objectives. >

Ensure the participation of 

members from different strata, 

from school to District and to 

slate office.

' Identify training objective 

from the collected issyes

One trainer for each 

Panchayat s

Trainer must be a person'^with 

academic caliber from pHmary 

school teachers (present 

trainers have to be faculty 

member of DIET should be 

the Trg. Co-ordiiia lor 

considered)

' Selection of trainers should be

Proposa l fo r 

non-DPEP d is tric ts

• All activities after 

project period in DPEP 

district should bo 

followed in non- DPEP 

districls

All aclivilies after 

project period in 

DPEP district 

should be followed 

in (^on- DPEP 

dislricls.

Civil slruclures and 

olhor l;u'.ililit)s 

available in the 

[DPEP dislricl 

should be made 

avail:il)lo in non-



Hands-on-experience and 

'!7 -outs.

;Eo; Kinginikootam, Kalari

/

Experiential training process 

Periodical updating of the 

academic competencies of 

the teachers is ensured.

To capacitate the teacher to 

optimum level.

To develop the skills, confidence 

and clarity of concepts 

To sustain the dynamic nature of

SRG

DRG

BRG

Trainers, 

Teachers, 

AEOs etc.)

• Equipping 

BRG by 

DRG 

(DRG

includes all 

DIET Staff, 

selected 

teachers, 

trainers etc) 

• Equipping 

teachers by 

BRG

SRG

DRG

BRG

Hands-on-experience should be gained 

along with the training/teachers learning 

process. The following steps should be

Done by DIET

• Academ ic leadership should 

be given by DIET faculty 

member

• Some programme and 

strategies

• BRC has to be'doyeloped as a 

‘centre of academic 

excellence’

• Financial assistance should be 

met from Panchayat and 

department.

• Sufficient funds are to be

allotted to meet the expense 

of the training programme 

designed by concerned \ 

agency. \

• Sufficient number of DIET 

faculty members has to be ‘ 

posted proportionate to the 

number of DRC.

• All Iho facilities existing iii

DPO and SPO has to be 

distributed to the agencies 

supposed to perform the said 

activities.

Provision should be 

ensured in PRI plan for 

providing appropriiilo

DI'EI’ also

Similar slrucluro 

and strategies for 

DPEP and non 

DPEP districts.

All activities after 

project period in 

DPEP district 

should be followed 

in non-DPDP 

districts

Civil slructures and 

other facilities 

available in DPEP 

district should bo 

made available in 

non-DPEP districts 

also.

All aclivilios ai’tcr 

project period iti 

DF^EI^ dislricl



utc.)

The procedure in 

se'-ocling the RPs for 

training, material 

preparation etc.

Uuj ifjiruiKi
•To realise the scope and lim ilalions 

of Iho innovalivc ideas developed.

• To realise an effective class.

>To realise an effective attitude 

among teactiers.

To utilise the practical exper.ence 

of the RPs

' To ensure acceptability

• To ascertain ownership among the 

resource groups

• To develop democratic approach in 

planning, implementation and feed 

back

V

snd Teachers 

School 

Resource 

Group 

PTA

SPO

DPO

DIET

BRC

Involvement of 

stakeholders in 

planning, implementing 

and follow up activities

Continuous and 

comprehensive 

Evaluation

To ensure transparency 

To ensure need based planning 

To ensure quality 

To develop a positive attitude 

’ Capacity development of stake 

holders

C.C.E is an inevitable part of 

activity based Pedagogy 

It helps to assess teacher herself, 

pupil attainment and learning 

activity

I! Iu;lps U;iic;lu;r lo i)l;in 

scientifically 

Raises the teacher as a 

researcher.

It helps the teacher tc assess the

SRG

BRG

DPO

VEC

SRG

DRG

BRG

DPO

SPO

And

TeacJiers

School

Resource

Group

PTA

SCERT

DIET

AEO

DDE

PRl

re:a;ne-cJ

• Framing the objective from field issue.*^

• Selecting appropriate strategies

• Developing tools

• Implementing, collecting feed back 

Disseminatingting the findings

SCERT

DIET

AEO

PRl

PEC/VEC

Identification of capable personnels 

Selection of the personnels through assessing 

the field performance and selection work 

shop

' The performance of the RPs should be ’ 

evaluated continuously and take up rectifying 

measures if needed

Ensure the participation from cross-session of 

society and departments

Inpuls In lum vj ol 

m aterials, training, 

monitoring etc.

■ The strategy of

implementation is-same 

as in the project period.

The strategy to continue

Ensure the participation from 

cross-section of society and 

department

SRG

DRG

BRG

PRl

PEC

Evaluation of the present status of C.C.E is 

required which has to be consolidated at 

various levels.

Based on this, further tools, strategies, training 

materials etc need to be developed.

'Enle kutlikal', 'Amma Ariyan' and related 

records and documents of C.C.E need lo be 

redesigned, which has to be disseminated 

among pareiits and community.

Ensure conduct of C.C.E by 

the different implementing 

agencies at all levels.

tuUmvuil 
nni\- O l’E I’ 

distncls

Identification of 

capable

Perso(\nels through 

assessing the field 

performance and 

selection Vi/ork sliop 

• T lie  performane 

of the RPs should 

be evaluated 

continuously and 

take up rectifying 

measures

All activities after 

project period in 

DPEP district 

should be followed 

in non- DPEP 

districts.

Process, tools and 

strategies ol C.C.E 

has to bo 

disseminated to 

iu )n-l')l’E I' (listiicis



ac/Kcvcnionl/progres-s of (fu- child 

in t'l ;;yslomalic and scionlific 

nu in iicr ofitJ lo c;ive .'Uilable 

remedial measures

• T?'.e reterance o? existing term evaluation is lo

be re-examined based on the success of 

C.C.E

• Till the C.C.E is institutionalized; the activity

based term and evaluation is to be 

continued. The evaluation tools may be 

developed at the school level



Support ry7echanism & community Participation
W hat needs to 

be
su s ta ln e d ? (F a c t 

o rs /P rocG ss/ 
P ra c tice /S tru c tu  
re/ Mcitorial etc)

J u s tif ic a tio n s

Im p lem en ting  
___ A g ency

D uring
P ro jec t

A fte r
P ro jec t

S tra teg ies

D uring  P ro je c t pe riod A fte r  P ro je c t pe riod

P ro po sa l fo r 
non-D PEP 

d is tr ic ts

Development of 

’Aynlkkoottoin' a iu l its 
funcliofiing

Ayalkkoottom plays a key role in 
the on- going planning process 
in the state. So education 
should become an agenda of 
AyalkkooUom

Those who cannot participate in 
PTA or SSG may get a chance 
to take part in school activities.

Since Panchayat plans are 
originated in Ayalkkoottom, this 
body has to be properly 
connectec with educational 
practices.

Grama 
Panchayat 
. DPEP 
volunteers

Grama

Panchayat,
Convergence between DPEP 

functionaries and planning bodies 

has to be developed 

In the formation of projects, VEC 
and educational task force of ■*' * 
Panchayat can work together.

DPEP can extend financial and 
technical support in implementing 
the educational plans of PRls

Ayalkkoottom formed as part of 
people’s planning has to be linked 
with activities like MGLC, field trip, 
'Kurunnu koottom' etc.

Orientation programmes can bo 
conducted on pedagogical changes 
in Ayalkkoottom

EducaticxiQl projects forniod in 
Ayalkkoottom  should include items 
lo sustain the aspects of curriculum 
renewal

Activities like'-E^azhanchol tvlela’, 

'Kalam kalha-keli' 'Nadan Pattu' 

competition, interview with freedom 

fighters etc can be conducted.

San'io can bo 
done

Headmaster's On-sile 

Support

Involvement of class 
PT A in effective 
learing

Headmaster is Uie prime 

agency to extend support to the 

teachers constantly.

BRC, 

PMC, Hfvl

BRC, PMC, 

HM

For effective learning, orientation 
of parents is highly needed.

P arents cnn un ders 'and  class 

room  process and rea lise the ir 
tok; in the* Ica in iiK j p io co ss  of 
child.

HM

Teacher

BRC

HM

Teachers.

Trainers,

Grama
Panchayat

Equip headmasters for the effective 

monitonng and support through 

Kalari training etc.

BRC trainer and Headmaster should 

plan and implement on-sile support 

joinlly and share their observation in 

the weekly SRG meeting to find out 

solutions

Equip headmasters for the effective 

monitoring and support tlirbuoh 

Kalari training etc. s

BRC trainer and Headmaster Should 

plan and im plement on-site su()po(t 

jo intly and share their observation in 

the weekly SRG meeting to find out 

solutions

Through planning for class PTA in 
the CRC meetings.

Arrangements for extiibiling 
materials, utilising EK and 'Amma 
Ariyan' may be undertaken by SRG

Parents may be invited to

Same may be done

As class PTA activities gaiii 
strength. MPTA may be dissolved

Same may bo 
cxtendod



7 / i c .  In t l.  m  I n . ' I p i :  t o  l . t h l i ' j  

r . h i l d r i j r i ' s  n c / i i o v c r n c n t s  n n t l  

(/fjwb.'jukc.

j:.arr.c:pat«» iru all lic-ammg ac0v\0'c3. 

A c  car p'cture of learning activHies 
may bo presented in the class PTA 
to realise their role in activities of 
the child at home.

Involvement of PTA in 
school activities

Total participation of parents in 
school activities enhances the 
quality

HM,
Teacher.
BRC

HM,
Teacher

BRC

PTA can take initiative to formulate 
and strengthen SSG

Orientation may be given to PTA 
members

SSG should sustain and act effectively Same may bo 
done

School Support Group For prompt community 
intervention in school activities

SSG l^as a wide spectrum of 
membership covering teachers 
retired hands, PTA member, 
ward member, experts and 
other professional and well- 
wishers of the school which will 
lead to local resource 
mobilisation and improved 
community support and 
monitoring.

It v/ill also help in managing a 
situation related to teacher 
absence.

It cai'. help in school based 
planning v/hich has a larger 
nearing on the improvement of 
facilities, infrastructure and 
environinent.

It helps for belter feed back and 
interaction with school and 
community.

VEC
PRI
BRC

PRI
VEC
BRC

Identification of responsibilities of 
SSG members and to provide 
orientation on these aspects to 
them
Involving them in school 
development programmes, 
academic activities and weekly 
SRG meetings 
Developing and providing 
handbook on rules and 
responsibilities and aspects related 
to effective community support 

Helping them in developing a , 
monitoring tool.
Involving them in teacher training 
activities and cluster meetings 

Identifying appropriate RP's from 
among the SSG to familiarise 
different materials(leaflets, Amma 
Ariyan etc) in PTA, MTA meetings 
Exposive trips to SSG members in 
neighbourhood good schools. 

Initiating steps to make SSG a 
statutory body

Initiate steps for 
formntion o( 
SSGs through 
AEO, DD, and 
Panchayath and 
evolve a suitable 
strategy for the 
sanie.



< j U M I J )

(weekly nnd daily 
SRG)

Cluster Resource 
Centre (CRC)

Village Education 
Centres (VEC)

Block Resource

I in 'iliv i; p l.in iting  iind  
tcv icw  of clar.:.room activities.

h i c lp s  t e a c h e r  s i n n i f i c o n t l y  b y  

analysing problems and good 
experiences

Identifies issue wtiich needs 
discusi'-ion at CRC

The intervention has been 
readily accepted by the 
leaching conim unily

Helps to find solution for school 
based issued

Helps to share innovative 
practices & findings

It is a body for effective 
community involvement in the 
functioning of schools

There has been instances of 
successful monitoring by 
Panchyat Monitoring Ceil 
(PMC), a cell under VEC

VEC helps improvement of 
enrolment and retention

VEC foims a link wilh Grnmo 
I ’;inc.h;iy;il

Prime agency to identify the 

training needs of teachers and

H M
SRG
Convenor
Trainer

HI 1̂1
Traine-r
SRG
Convenor

BRC
VEC

BRC
Panchayat

District

BRC
VEC

BRC
Panchayat

DIET. DRG,

.̂'oirnjOriimg cij-saroom acS-xm«as 
viriiJ-G SRG pi-anmng.
Develop a knowledge base on 
various aspects such as Yespal 
commitiee report, languages 
approaches.

Giving them chance to act as 
resource persons in cluster 
meetings
Explore the possibilities of 
entrusting teacher grant through 
SRGs

Organising innovative programmes 
like 'Kalari' for managing self 
managing activities while planning 
takes place.

Initiate steps to make it a statutary 
body

A study to look into the following 
aspects should be initiated
- linkage wilh Panchayats (PRI)
- Whether to make panchayat area 

a unit for CRC
- Effective CRC Meetings
- How to make CRC a resource 

Centre

Initiate steps to make it a statutory 
body

Steps should be taken to merge 
VEC with Panchayat Education 
Committee (PEC)
Equipping PMC members for 
effective school monitoring.
Monthly review and sharing meeting 
of PMC is required.
Initiates steps to make PMC as a 
statutory body.

The PMC should act as a feed back 
mechanism and pressure group for 
bringing issues of schools to the 
Dolico of [)ancli:iy;U 
Handouts to be distributed to VECs 
and PMCs.

An academic body namely 
Panchayat Resource Group (PRG) 
comprising of________ ____________

Ensure one trainer for each CRC.

Sam«j as \n Cot‘jn \n  b

A Self managing CRC should be 
established

Same as in Column 5

BRC should be the block level

V * O a t \ lv O  rtf t tX IC V R

o l SU G  tnooUny 
lo  bu

and 
tl^e procGSS 
needs lo be 
introduced in non^ 
□PEP districts.

Explore the 
possibility of 
setting up of 
CRC(buildings & 
functions) with 
ihe help o( 
panchayat 
Orientation to 
presidents and 
standing 
com m ittcc 
chairman of 
panctiayaths of 
non-dPEP 
districts

VEC, VEC 
Executive 
Commitiee. PMC 
and PRG should 
bo constituted.

•A similar sol



C'.-mn; / lnuck 
R a ' j a u r c a  C j r o i i p

Block Advisory 

Com niillee and Block 

Monitoring Cell

,in ;in ( jo  lr;jin ir)'j pruyrirnm c* 

a c c o r d i n g l y .

Agency to provid.-; on-sile 

support to teachers.

Block level Agr^ncy to provide 

academic leadership.

Agency to mobilise and monitor 

the functions of VEC, PMC. 

CRCs etc.

Project 

Office, 

DIET. 

DRG, PRI

Ensure tin; community 

participation in block level 

activities.

P R I

District

Project

Office,

DIET,

DIET. DDE, 

BRC

£^ch  ta-'a-ef streets one school 

from his cluster to tryout the floated 

ideas such as SSG, SRG. CPTA. 

Headmaster’s monitoring, Time 

Management. School Plan etc.

Equipping the SRG convener as an 

"School level trainer” by giving 

chance to plan and organise CRC 

workshop, to attend weekly SRG 

convener’s meeting, etc.

Identify the speciHc issues of 

schools and plan On-site Support 

Systematically.

Joint visit of Co-ordinators and 

academic co-ordinator to 

strengthen On-site Support of 

Trainers and School Level 

Activities

Steps should be initiated to appoint 

a person with acadeniic excellence 

in the post of BRC Co-ordinators.

The post of the BRC Administrative 

Co-ordinator has to be filled up 

from among Headmasters and 

Teachers from Primary Schools.

The administerial and managerial 

support needed for BRC is a crucial 

one and the personnel identified for 

the same should be efficient and 

capable.

Orient the role and functions of BAC 

& BMC

Provide opportunity to participate in

Rcsourco ConVfo. \

BRC Co-ordinatlor should be o 

person with academ ic excellence 

selected from primary teachers.

Number of BRC trainers should be 

proportional to the number of 

schools and VECs.

In the case of municipalities and 

corporations the number of trainers 

may be one per ten schools.
•S •

One DIET fa'culty^member will be 

the Block Level Academ ic Co­

ordinator

Orient the role and functions o( BAC 

& BMC

Provide opportunity to porlicifi.ilt! in

vio \vo

ot >n 

non-DPEP 

district.

l.^AC .ind 

HMC r.liotild 

Ih>



Functions of State 

Project Office.

Processes of Annual 

V^ork Plan and 

Budget preparation

on ihair Ic-jd back ana  
exptricnce and Iry-ouls

Academ ic co-ordination and 

monitoring of various activities 

are done at s-tate level by State 

Project Office. And these 

functions have to be sustained. 

Committed and research 

minded State Resource Group 

has been evolved. With the help 

of this group, activity based 

curriculum and related materials 

we.'e evolved. Hence the 

funi‘;tions of State Project Office 

have to be retained.

Parlicipatory planning process District

is inevitable for the effective Project

implementation of any Office.

programmes. DIET,

Functionaries and stake holders Schools,

develop a sense of ownership. VEC,

f'ioed based participatory BRC. PRI

planning

Stale

Project

Office,

PEDSK,

MHRD

SCERT, 

Government 

, f^HRD, 

SIEMAT

School. 

DEC, BRC, 

DIET. PRI

The staff pattern of DIET should be 

restructured in proportion to the 

number of sub districts and 

teachers.

Curriculum and training material 

development activity has to be 

entrusted with SCERT who v/ili in 

turn does this job, with the help of 

'SRG'.

The fvianagerial and Administrative 

aspect has to be looked into by the 

SIEMAT (A new body which has to 

be formed during the project period)

Annual Work Plan & Budget 

preparation has to be done at 

various levels (school, PEC, BRC. 

DIET) with the participation and ' 

slake holders which should be 

complementary with the PRI 

concerned.

Slate should initiate discussion with 

planning board.

Innovative Prc-sorvicc training 

TTl)

Recommend changes in primary 

and pre-service curriculum by 

conducting studies and try outs.

Academ ic Resource Group and the 

material resources available al 

Stale Project Office may be 

distributed to SCERT and SIEMAT. 

The curriculum and related 

materials have to be periodically 

revised an (he basis of rcscarchos 

and the feed back from the field 

continuously.



M d fv r id is

W hat needs to he sus ta ined  

(Factors / P roccss / s truc tu re  / 

m ateria l ctc.)

1. a) Child centered aciivity based 

curriculum

b) The process of develO!);ng

curriculum (considering 

suggestions from teachers, 

parentD, educationalists etc.

c) Methodology of Revising 

curriculum (considering the 

chcnge in the needs of tl-e 

society and field reactions)

2. a) Child controd, aclivily ba;;ed 

Text Docks and Hand books, 

b) The process of developing 

Text Book and Hand book 

(identification of efficient 

teachers, other experts 

their training —^  production 

of Text book and Mand book 

—̂  trialing —^  Finalisalion)

Ju s tif ic a tio n

it considers the nature, abilities 

and process of learning of the 

ch.ld

It helps to develop concepts, 

skills and values 

It fulfils ttie current needs and 

aspiratir ns of the society 

It promoios self learning

To realise chi:d -  ceni:;r_u 

activity based curriculum and 

pedagogy

Text Book should consider the 

nature, and attainment level of 

Uie child. Hand book should 

trigger the abilities and 

research r.ientality of the 

teachers. To realise these 

demands, representation of 

teachers is unavoidable.

The content, v.'riting style, 

illustration, lay out etc. 

contributes riu ch  for the qunlily 

o( Text l5ook and Hand Book. 

To improve the quality of Text 

Hook and Hand Book, trialing is

Im plem entation  Agency

During P ro ject

DPEP, SCERT, 

DIET etc.

A fte r P ro ject

SCERT, DIET 

etc.

DIET etc. ctc.

S tra tegies

D uring  P ro jcc t period

Curriculum revision (1 to 4 std.) should 

be undertaken as a joint venture of 

SCERT, DPEP, DIET etc.

Curriculum preparation for Std. 5 (o7  

should be undertaken as a joint venture- 

of SCERT and DPEP to provide a ’ ’ 

meaningful continuation of LP 

Curriculum

DPEP can contribute in the on-going 

discussion upon the draft of the 

curriculum perspective document.

; .. r iu i . j  r^-vision (Sid. I

lo -i) is to be undertakeri t^y SCERT & 

Df-^EP jointly.

The process of revision lias to keep the 

steps followed in the production stage. 

Reactions can be collected by keeping 

revision copies at various levels. 

Camera copy of Text Book and Hand 

Book may be developed centrally. 

Printing and distribution is lo be 

entrusted with District Panchayat

A fte r P ro jcc t 

period

Studies and 

revision 

proccss of 

curriculum 

should be 

continued

Same slratoQles 

stiould be
S

continued

P roposa l for non- 

DPEP d is tric ts

San\e curriculuii^ 

and learning 

proccss can bo 

extended

Same Text [3ook 

and t kind Book can 

bo utilised.



3. Publi'Jvng jouinal ,tnd nows Icllor Innovative ideas and praclices 

can be shared through a 

journal.

Acli'.'i(ies can be disseminated 

through a news teller

Slate Project 

Office. SCERT, 

District Project 

Office, DIET. BRC

SCERT. DIET Systematic publication.

Major areas to be included in the 

journal are

Suggestions and clarifications about the 

curriculum practices.

Activity packages on difficult arpas such 

as integration, project in EVS etc. 

Research findings by practicing 

teachers and experts.

Theme baseii activity packages on 

celebrations, festivals etc.

Later, the findings and practice of ideas 

and materials in journals may in turn 

influence Text Book, Hand Book 

revision

SCERT should be 

strengtliened and 

restructured so as 

to undertake these 

and other 

research activities

S :in ic may bo 

utilised.

4. a) Library and reading material 

supply

b) Preparation of list of books 

that can be used in classes 

through a selection process

As per the new approach Text 

Book has only a limited roll. 

Other reading materials have to 

play a significant role.

Teachers have to be helped for 

selecting suitable reading 

materials for children and for 

themselves

DPEP, SCERT, 

Balasahithya 

Institute etc.

SCERT, 

Balasahithya 

Institute etc.

Graded reading materials for children, 

reference materials for teachers may be 

developed through a series of 

workshop so as to set a trend in the 

publication field.

Since our pedagogy is being practiced 

in several foreign countries, 

supplementary reading materials are 

available in other languages. Steps 

may be taken to transcribe them. 

Preparation of list of suitable materials 

may be retained.

A publication wing 

comprisiAng 

experts may be 

constituted in
S

SCERl^ to meet 

the increasing 

demand. '

Same can be made 

available.



5. T/io pr.'iciico ol kxnmlinn nnd 

ulilisalion of local (ex(s which 

includes materials collecled and 

prepared by teachers and 

children.

Teaching Manual, Ente Kuttika!, 

Amma Ariyan

(o (noko learning activity locally 

specific.

To a.''Ouse interest among children, 

to ensure contextuality of learning

Teachers and 

children, Local 

bodies, P. T. A

Teachers and 

Children. Local 

bodies, P. T.A

Intensive further training for 

teachers in this direction may 

be provided.

Exhibitions of local texts at 

various levels.

Selection and printing of 

children's writings and pictul'es 

at state level.

Materials prepared by children 

may be evaluated and 

considered for scholarships

Same activities may 

be continued.

Class PTA, SRG and CRC 

must be strengthened and 

monitored. More students may 

be launched to improve, PM, 

Ente Kuttikal and Amma Ariyan

Same may be done. 

Printing of Amma 

Ariyan can be done 

with the help of 

Grama Panchayal

Same may bo 

extended

Same may bo 

extended.

Reading Materials

Preparation of Self Icarninrj materials

A study may be conducted to 

findout existing doubts among 

parents and community 

Needed various materials may 

be produced (Print. Audio & 

Video)

Parents handbook must be 

distributed without delay 

Activities to ensure 

assimilation, proper utilisation 

the material through, class PTA

Proposed Agencies 

may continue the 

process

Samee may bo 

disseminated

F^rc()nrn!ion of rcMnnining 

nuitnilnln M(".l 

1 tnlnliR) f()i M(,U () liif.litii:li)in  

Study and periodical revision 

may be undertaken 

_lfrcparation of sufficient

Piopostul 

m.iy [iH'it.iU! lilt) 

by Iho 

financial help of PRl

S.imn nuiy hn 

I'y tnnilm l anil uni>



r... member of materials for 

general stream
1

Preparation of Evalualioti (ools • Training lo increase clarily in 

curriculum statements and 

learner achievements among 

teachers

Training and 

CRC/PRC level 

sittings may be 

continued



Civif wan'cs -'-y
r  \Nh^{ needs to he 

susta ined? 
(Factors/Proccss/ 

Practicc/Structurc/ 
Materials etc. )

Assessing the 

needs of 

schools through 

a participatory 

process

Justifications

Such a process is 

helpful in finding'and 

fulfilling the actual 

needs.

This avoids the 

misuse of money

Implementing Agency

During
Project

DPEP, 

gS G ,V E C

After Project

SSG ward

development

committee,

panchayat

vikasama
samathi

Strategies

During Project Period

DPEP should strengthen already 

existing mechanism of this type. 

SSG can undertake this task and 

suggestions may be consolidated 

by VEC

After Project Period

SSG can do the planning 

process hiitially and 

consolidation may be done as 

part of the Panchayat planning 

process

Proposal for 
non-DPEP  

districts

Same process 

may be extended

Construction of 

child and eco- 

friendly 
clnssroorrifi

11 accelerates learning 

process

II follows low-cosi 
l)iiik ling conslruclion 

methodology.

DPEP, 

VEC, BRC

Education

department,

Grama
Panchayat,

Peoples

committee,
Block/D istrict

level
construction

society

To continue constructions already 
started

Need identifcation can be with the 
participation of PRls and new 

constructions may be started.

All 1 and 11 standards of Govt. 
Schools can be furnished neatly 
(light -w e igh t chairs for children, 
heavy display boards which can 

also be used for partition purpose, 

class almirah, good blackboard 
etc)

Outdoor classes under trees may 

be started as a pilot program m e

All need assessm ent is 

thorough participatory 
A society for eco-friendly 

construction may be started 
at block/Dist. level 

Construction may include 

classrooms, compound wall, 
separation walls, drinking 

eater facility, toilet, outdoor 

classes, sm okeless choola 

etc

Same activities

Practice of 
construction by 

peoples’ 

participation

it is cost benefit 

It develops an 

attachment to the 

school

It moves towards self 
managing community

DPEP, 

BRC, SSG

PEC. SSG

Grarna

Panchayat

Monitoring of construction 

activities has to be strengthened
As a part of participative 

planning such practice is 

already started. The same 

may be continued and 
strengthened.

Same as in DPEP 

districts



Wh a t  needs to be Sus t a i n e d
Tribal Educa t i on

W h a t  n e e d s  t o  be  
s u s t a i n e d  ? 

( F a c t o r s / P r o c e s s / P r a c t  
i c e / M a t e r i a 1 s e t c . ; )

J u s t i f i c a t i o n I m p l e m e n t i n g
A g e n c y

S t r a t e g i e s P r o p o s e d  f o r  n o n -  
d P E P  D i s t r i c t s

D u r i n g A f t e r D u r i n g A f.t e r

S a h a v a s a  C a m p s  a n d  
A y a 1 k 0 0 11 a m s

T o  e n s u r e  p a r t i c i p a t i o n  
o f  t r i b a l  p a r e n t s  
No  m o t i v a t e  t r i b a l  
p a r e n t s
T o  o r i e n t  t he  p a r e n t s

T r i b a l  
V o l u n t e e r  
, T r a i n e r  
a n d  V E C

V E C • V E C  o r i e n t a t i o n
■ H o u s e  to h o u s e  s u r v e y
• I d e n t i f i c a t i o n  o f  p a r e n t s
■ H o u s e  v i s i t  by  v o l u n t e e r s
• F r e q u e n t  c o n t a c t  w i t h  

O o r u m o o p p a n s
• C o n d u c t i n g  T r i b a l  

S p e c i f  i c K a l a j a t h a

• S t r e n g t h e n i . n g  of  
V E C s

• H o u s e  to h o u s e  
s u r v e y

• I d e n t i f i c a t i o n  of  
p a r e n t s  '■

• H o u s e  v i s i t  by  
v o l u n t e e r s

• F r e q u e n t  c o n t a c t  
w i t h  O o r u m o o p p a Q S

■ C o n d u c t i n g  T r i b a l  • 
S p e c i f i c  K a l a j a t h a

Al l  a c t i v i t i e s  in 
d P E P  D i s t r i c t s  
s h o u l d  be f o l l o w e d  
i n n o n - d P E P  
D i s t r i c t s  t h r o u g h  
V E C s

!

T e a c h e r  A b s e n t e e i s m  
( d P E P  t r a i n e d  T T C  
h o l d e r s )

• T o  e n s u r e  t h e  a v a i l a b i l i t y  
o f  t e a c h e r

• T 0 r e m o v e  t he  
b a c k w a r d n e s s  o f  t r i b a l  
a r e a  s c h o o l s

■ T o  i m p a r t  q u a l i t y  
e d u c a t i o n  f o r  a l l  t i m e s

D P C V E C ■ S . S . L . C  / P D C  P a s s e d  
t r i b a l s  s e l e c t e d  f r o m  t h e  
t r i b a l  s e t t l e m e n t s

• T r a i n i n g  a l  D I E T
• C a m p a c i t y  t r a i n i n g

■ T r a i n i n g  a t  D I E T
■ I d e n t i f i c a t i o n  of  

c a n d i d a t e s  by  V E C
• A p p o i n t m e n t  t h r o u g h  

V E C s

T h e r e  i s s h o r t a g e  of  
, t e a c h e r s  in t r i b a l  

a r e a  s c h o o l s .  T h i s  
a c t i v i t y  in d P E P  
d i s l r i c l  s h o u l d  bo 
f o l l o w e d  in n o n -  
d P E P  d i s t r i c t s

F r e e  s u p p l y  o f  t e x i  
b o o k s  a n d  n o ! e  b o o k s  
( T r i b Cl 1 S t u d e n t s )

* T o  e n s u r e
on r o l l  m e n  I / r e t e n t i o n

• T o  m o t i v a t e  t r i b a l  p a r e n t s  
■ T o  e n s u r e  p a r t i c i ( n a t i o n  of

t r i b a l  p : \ r e n t s

D P C V E C • P u r c h a s e  o f  t e x t  b o o k s  
f r o m  t e x t  b o o k  
d e p a r t m e n t

• D i s t r i b u t i o n  t h r o u g h  
s c h o o l  s o c i e t i e s

• P u r c h a s e  of  t e x t  
b o o k s  f r o m  t e x t  
b o o k  d e p a r t m e n l

• D i s t r i b u t i o n  t h r o u g h  
s c h o o l  s o c i e t i e s

A l l  n c t i v i t i o s  in 
d P E P  f ) i s t r i e l s  
s h o u l d  be  l o l l  o w e d  
in n o n - d P E I ’ 
D i s t r i c t s



M u l l i g r a d e  L e a r n i n g  
C e n t r e s

■ J u s t i f i c a t i o n  to e n s u r e  
e n r o l m e n t / r e t e n t i o n

B R C ,
M G L C
i n s t r u c t o r

V E C • V E C  o r i e n t a t i o n
■ I d e n t i f i c a t i o n  o f  c e n t r e s
• I d e n t i f i c a t i o n  of  

i n s t r u c t o r s
■ S c h o o l  m a p p i n g
• V E C  l e v e l  m o n i t o r i n g

■ V E C  o r i e n t a t i o n  
• I d e n t i f i c a t i o n  of

c e n t r e s
■ I d e n t i f i c a t i o n  of  

i n s t r u c t o r s
■ S c h 6 b l  m a p p i n g
■ V E C  l e v e l  

m o n i t o r i n g

Al l  a c t i v i t i e s  in 
d P t  P D i s t r i c t s  
s h o u l d  be f o l l o w e d  
in n o n - d P E P  
D i s t r i c t s

P r i n t i n g  a n d  D i s t r i b u t i o n  
o f  M G L C  M a t e r i a l s

T o  e n s u r e  e n r o l m e n t  a n d  
r e n t e n t i 0 n

D P C
V E C

V E C ■ P r e p a r a t i o n  o f  m a t e r i a l s  
by  S P O

■ P r i n t i n g  o f  m a t e r i a l s

• P r e p a r a l ' i o o  of  
m a t e r i a J s  a l  B R C s

Al l  a c t i v i t i e s  in 
d P E P  D i s t r i c t s  
s h o u l d  bo f o l l o w e d  
in n o n - d P E P  
D i s t r i c t s

L i n k  l a n g u a g e  M a t e r i a l T o  e n s u r e  p r o p e r  
c o m m u n i c a t i o n

D P C
B R C

V E C • S t u d y  on t r i b a l  d i a l e c t  
S t u d y  on t r i b a l  c u l t u r e  
D i s c u s s i o n s

• S t u d y  on  t r i b a l  
d i a l e c t

• S t u d y o n t r i b a l  
c u l t u r e

Al l  a c t i v i t i e s  in 
d P E P  D i s t r i c t s  
s h o u l d  be  l o l l o w o d  
in n o n - d P E P  
D i s t r i c t s

P r e p a r a t i o n  o f  M G L C  
m a t e r i a l

T o  a w a r e  e n r o l m e n t  a n d  
r e t e n t i o n

S P D V E C P r e p a r a t i o n  o f  M a t e r i a l  
by  S P O  

■ P r i n t i n g  a n d  D i s t r i b u t i o n  
by  D P C

P r e p a r a t i o n  of  
M a t e r i a l  by  D IE 'R , 
P r i n t i n g  by  V E C  ’

Al l  a c t i v i t i e s  in 
d P E P  D i s t r i c t s  
s h o u l d  be f o l l o w e d  
in n o n - d P E P  
D i s t r i c t s



A c c e s s  -j? i c e  v a n  C / o n

V i'lu ll l i o n  dr. t o  ho  
S 115 t n i n c c i ?

( r  ,1 a I n r 'j /1^ r o c 0 s /
P r a c ( I c c / S i r u c ( u r 0 / 

____ M a I cr|ii[_G I ____

N e w  S c h o o l s  in 
r e m o t e  i n a c c e s s i b l e  
a r e a s

M u 11 i - g r a ci e 
L e a r n i n g  C e n t r e s

J u s  I I f  ic n  110 II

No o t h e r  m e a n s  f o r  p r i m a r y  
e d u c a t i o n  e x c e p t  t h e s e  s c h o o l s

No  o t h e r  p r i m a r y  e d u c a t i o n  f a c i l i t i e s  
e x i s t  e x c e p t  t h e s e  f v t u l t i - g r a d e  
L e a r n i n g  C e n t r e s .  T h e  g e o g r a p h i c a l  
a n d  c u l t u r a l  b a r r i e r s  p r e v e n t  t he  
c h i UJ r o n  i r o m  ( jo t l i t ic j  e n r o l l e d  in t he  
n e a r b y  s c h o o l s .  T h e  p u p i l s  o f  t he  
l o c a l i t y  a r e  o f  d i f f e r e n t  a g e  g r o u p .  
S u f f i c i e n t  n u m b e r  o f  c h i l d r e n  o f  t he  
s a m e  a g e  g r o u p  i s n o t  a v a i l a b l e  in 
t h e s e  s c h o o l s  to h a v e  s e p a r a t e  
c l a s s e s  f o r  e a c h  g r a d e

I p I 0 m e n t i n g 
Agency

Dur i ng
P r o j c c t

D P E P ,
P R I ,
I T D P ,
E d n .
D e p t .

D P E P ,
I T D P .
P R I ,
F o r e s t
D e p a r t m
e n t ,  E d n .
Departm
e n t  a n d
Social
W e l f a r e
Depar tm
e n t

A f t e r
P r o j e c t

P R I ,
I T D P ,
E d n .
D o p t

S t r a t c g I 0 s

D u r i n g  p r o j e c t  
p e r i o d

E d n .
D e p t .
P R I ,
S o c i a l
W e l f a r e
D e p t .
D I E T .
I T D P .
F o r e s t
D e p t

C i v i l  v / o r k s  s h o u l d  
be  c o m p l e t e d  by  
D P E P .  T h e  c h i l d  
f r i e n d l y  s c h o o l  
b u i l d i n g  h a s  to be 
e n s u r e d  
A l l  t he
i nf rast ructure 
f a c i l i t i e s  s i io u ld  
be p r o v i d e d  by  
D P E P .
A p p o i n t m e n t  of  
l e a c h i n g  a n d  n o n ­
t e a c h i n g  s t a f f  
s h o u l d  be  d o n e  by  
t he  E d u c a t i o n a l  
D e p a r t m e n t .
S t e p s  c a n  be 
i n i t i a l e d  t o o p e n  
n e w  s c h o o l s  i n 
r e m o t e  t r i b a l  a n d  
b a c k w a r d  a r e a s .

Al l  t h e  c i v i l  w o r k s  
s t i o u l d  be  c o m p l e t e d  
by  d P E P .
N c c u s s n r y  
i n f r a s t u c t u r a l  
f a c i l i t i e s  s h o u l d  be 
p r o v i d e d  by  d P E P .  
S e l f  l e a r n i n g  
m a t e r i a l s  f c  G r a d e  
I I I  to IV s h o u l d  be 
d e v e l o p e d . s u p p l i e d  
a n d  t he  i n s t r u c t o r s  
t r a i n e d  in u s i n g  t he  
m a t e r i a l s

A f t e r  p r o j e c t  p e r i o d

Al l  t h e  o n g o i n g  
a c t i v i t i e s  w i l l  be  t he 
r e s p o n s i b i l i t y  o f  t he 
E d O c a l i o n a l  
Depar tment

T h e  p r o v i s i o n  of  
c i v i l  w o r k s , ^
i n f r a s I r u c t u r 01 
l i i c i l i t i e s ,  I c i i r n i n y  
m a t e r i a l s ,  n o o n -  
feed, uni form,   ̂
utensi l s,  honorar i um 
f o r  i n s t r u c t o r s  
s h o u l d  be i n c l u d e d  
in t h e  P R I  p l a n .  
S e p a r a t e  f u n d s  
s h o u l d  be s e t  a p a r t  
f o r  t h e  s m o o t h  
f u n c t i o n i n g  o f  t h e s e  
c e n t r e s  i n t t i o Ed l .  
P l a n  o f  G r a m a  
P a n c h a y a t s  
c o n c e r n e d  m a k i n g  
n e c e s s a r y  
a m 0 n d m o n I s

Proposa l  for 
n o n - D P E P  d i s t r i c t s

G r a m a  P a n c l i a y n t  of  
n o n - D P E P  D i s t r i c t  
s h o u l d  l o c a t e  s u c h  
i n a c c e s s i b l e  a n d  r e m o t e  
a r e a s  a n d  i n i t i a t e  s t e p s  
to o p e n  n o w  G o v t .  
P r i m a r y  S c h o o l s

I n a c c e s s i b i c  a r e a s  
s h o u l d  be  i d e n t i f i e d  
t h r o i H i h  s c h o o l  m . i p i n g  
a n d  f v l u l t i - c j K i do  C e n t r e s  
m a y  be o p e n e d  in t he 
l i g h l  o l  e x p e r i e n c e s  in 
d P E P  D i s t r i c t s .



E C C E
D e v e l o p i n g  s k i 11 : j , 
c o n c e p t s  a t t i t u d e s  
a m o n g  p r c - p r i rn a r y 
l e a c h c r s  
( A n g a n w a d i  &
B a I a w a  d I ) t o 
p r e p a r e  I h e  p r e ­
s c h o o l  c h i l f l r o i i  l ot '  
p r i m a r y  ( , - d u c a l i o n

T o  d e v e l o p  s c h o o l  r e a d i n e s s  
a m o n g  p r e - s c h o o l  c h i l d r e n  
T h e  p r e - [ ) r i m a r y  e d u c a t i o n  h a s  
t o  b e  m a d e  s c i e n t i f i c  a n d  c h i l d  
f r i e n d l y  i n t u n e  w i t h  r e v i s e d  
pr imary curr i culum

D P E P ,
I C D S

D R I ,
I C D B

•  R e c u r r e n t  ■; r  .t  i n  i n  g  

a n d  c I i-i s t e I 
v . ' o r k s t i o p s  s h o u l d  b e  
c o n d u c t e d

• M o n i t o r i n g  t h r o u g t'l 
P a n c h a y a t s ,  B R C s  
a n d  D I E T  s h o u l d  be 
s t r e n g t h e n e d

• S t e p s  s h o u l d  be 
i n i t i a t e d  to r e n e w  
t he  S L M  m a t e r i a l s  in 
t h e  l i g h t  o f  f i e l d  
e x p e r i e n c e .

• fv lo re  c e n t r e s  m a y  be 
o p e n e d  in I ne 
r e m o t e  a r e a s  t h a t  l i e 
y e t  i n a c c e s s i b l e  to 
p r i m a r y  e d u c a t i o n

■ C o n v e r g e n c e  s h o u l d  
be e s t a b l i s h e d  f or  
p r o v i d i n g  n o o ri - 
m e a l ,  u n i f o r m ,  
l e a r n i n g  m a t e r i a l s  
i n f r a s t r u c t u r e  
f a c i l i t i e s  w i t h  
v a r i o u s  d e p a r t m e n t s  
i n c l u d i n g  p l a n n i n g  
b o a r d .

• S t e p s  s h o u l d  be 
c o m p l e t e d  to m a k e  
n e c e s s a r y  
a m e n d m e n t s  in t he  
G e n e r a l  E d u c a t i o n  
R u l e s  to m a k e  t he  
c e n t r e s  s t a t u t o r y

T h e  l e a r n i n g  c e n t r e s
r un  by  I T D P  s h o u l d  be
a u g m e n t e d  p r o p e r l y

W o r k s h o p  f o r  
d e v e l o p i n g  a p r e ­
p r i m a r y  a p p r o a c h  
c o n s i d e r i n g  t h e  
nature and mental  
d e v e l o p m e n t  o f  t h e  
c h i l d .  T h e  a p p r o a c h  
s h o u l d  c o m p r i s e  
v i s i o n  ; i t ) O u l

N a t u r e  o f  c h i l d  
A c t i v i t i e s  ( R e a d i n g ,  
P l a y )
A t ni  0 s p h e r e 
T e a c h e r s  r o l e

I n t t i ( j
J a  n ii k o 0 y .i a s u ( /w ;i n .i in

■ E n s u r e  m o n i t o r i n g  
w i t h  t h e  h e l p  of  
P R I ,  B R C s  a n d  
D I E T

■ fvl 0 n i 10 r i n g
• R e c u r r e n t  T e a c h i n g
■ D i s t r i b u t i o n  o f

mater ial s
• O n s i t e  s u p p o r t

T l i e  a c t i v i t i e s  s h o u l d  
b o  c o n  t i n i i o i i s

1 n  .1 c c .  f  ; i  M  I )  1 1> . 1 1 1) .1 :> 

v>t\uulit lu! u l u n U l u i d  
l l u o n i | l '  ' . i chool  i nap i i u j  
and M u l t i - g r a d e  C e n t r e s  
n^ay bo o p e n e d  in 
l ight  of eXperie 11 ce • Ih 
D P E P  D i s t r i c t s

S a m e  a s  i n C o l u m n  G



A c t i v i t i e s  f or  
e n s u r i n g  t o t a l  
enrol lment  and 
r c I o n  l i o n

E n s u r e  t o i a i  e n r o l m e n t  a n d  r e t e n t i o n D P E P ,
P R I ,
N G O s

P R I , 
N G O s

R o i ‘3 o f  p a r e n t s  
R o i o  o f  s o c i e t y  
Mature o f  mater ials

The p a r t i c i p a n t s  of  
the w o r k s h o p  s h o u l d  
bo a m i x t u r e  of  
ex p e r t s ,  p r i m a r y  
s c h o o l  t e a c h e r s ,  
p r e - p r i m a r y  s c h o o l  
t e a c h e r s ,  I C D S  
o f f i c i a l  e t c . ,

P r e p a r a t i o n  o f  
t r a i n i n g  m o d u l e  f o r  
p r e - p r i m a r y  
t e a c h e r s  b a s e d  on 
t he  o u t p u t  o f  t he  . 
w o r k s h o p  (n ro d u le  
s h o u l d  be p r e p a r e d  
by  t he  a b o v e  
m e n t i o f i e d  m i x e d  
g r o u p )
O r g a n i s e  a t r a i n i n g  
p r o g r a m m e  f o r  
s e l e c t e d  g r o u p  a n d  
c o n d u c t  p r e ­
p r i m a r y  c l a s s e s s  on 
p i l o t  p r o g r a m m e  
C o l l e c t  f e e d  b a c k  
f o r  t he  p i l o t  
p r o g r a m m e  a n d  
r e v i s e  t he  a p p r o a c h  
o f  s t r a t e g i e s .
E x t e n d  t h e  t r a i n i n g  
a n d  p r a c t i c e s  to al l  
p r e - p r i m a r y  s c h o o l s  

D i s t r i b u t e  p ! a y  
m a t e r i a l  i n t u n e  w i t h  
t he  a p p r o a c h  
D e v e l o p  a n d  
d i s t r i b u t e  a 
h a n d b o o k  f o r  p r e ­
p r i m a r y  t e a c h e r s  in 
t u n e  w i t h  tt’ie  n e w  
a p p r o a c ti 

' E s t a t ) l i s l i  an  o n s i t e  
p o r t  m o c h a n i s m

' E n r o l l m e n t  c a m p a i g n  
w i t h  t he  h e l p  of  
volunteers,  R I and 
N G O s  

' P r c v c s h a n o l s o v a m  
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