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PREFACE

Value Orientation: of Education; .commended: by various
high-powered Commissions and Colmmittees amd endorsed in
‘the National ‘Development Plans, during the last four decades,
has not. been implemented with all “seripusness, in: termus of
copcrete edycationgl programmes and activities. . The need for
launching the programme of Value Orjentation of Education,
incorporating upiversally acceptable human values, essentially
secular and multi-cultural, free from controversy, a3 an integral
component of the cutire cducational systeth; -has assumed: very
great urgency. This is particularly : because’ of the - growing
divisive forces, narrow, parochialism, separatist tendencies,
.considerable fall in moral, social, ethical ‘and national valyes
‘both in personal and public life. It is recognised that develop-
ment of human values through education is a task of national
importance.

. 2, One of the major; reasons for..absence of .action in . this

-erucial ‘area- has been lack of operatidnalisation ..of specific
.educational .. projects - and- programmes. . Fortunately, .some
.successful attempts have been. made to.operationalise . .educa-
tional activities and progranrmes leading to concrete programme
-of Edugation in Human Values. These could serve as the hasis
for mounting' programmes- at ..various lcvels.

3. Realising the urgent need for implementation of this
‘1mpottent programme—which has immense seed value for human
-resource development—the Planning Commission, as the
highest Policy and.Plapning Organisation in the country, felt
it very .necessary to_jnitiate action keepihg.in view the hard
reality that, .though Departments of. Education may be nodal
agengies, ,the . programme lends itself to. optimum inter-
departmental and inter-ministeriagl collaboration in _planning,
implementation and evaluatioi, Keeping this imperative in view,
the Planning .Cop issio‘n...fgt.m first  time, in their Eighth
Five Year Plan (1992—1997), incorpgrated the following very
important’ staterhent in thé Chapter o’ ‘Bducation :

“The significance  dt: Value' Bducation - has Yeen: kigh-
lighted by :several Comthitteed-ahd: Commissiows; on
Education. The Plonning Commission has recently
constituted a Core Group on Value Orientation in
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Education. The 1ecommendations of the Group
will be considered for implementation in consulta-
tion with the Ministry of Human Resource Deve-
lopment, U.G.C., Association of Indian Universities
(AIU) and N.C.ER.T.”

The Planning Commission’s comaitment to consider program-
mes of Value Orientation of Education for implementation, as
part of developmental planning and consultation with various
agencies, is thus reiterated. The composition of the Core
Group and its terms of reference are given in Appendix I.

4. The Core Group has representatives of the Union
Ministry of Human Resource Development, National Council of
Educational Rcsearch and Training, University Grants Com-
mission, Association of Indian Universities and Navodaya
Vidyalaya Samiti. Eminent educationists, with practical
experience of working in pace-setting institutions and organi-
sations who have made significant contribution in
developing concrete programmes of education in human values,
were also members of the Group.

5. The Report of the Core Group is in two Parts. First
Part presents a decep analysis of the current status of the
programme of Value Orientation of Education, synthesises the
suggestions made by various Committees and Commissions and
recommends a concrete Plan of Action covering all sectors of
education and active involvement anu participation of various
developmental agencies. The Second Part documents important
and relevant recommendations made by various Committees and
Commissions oh this subject and present profile of some of the
pace-setting institutions which have been doing pioneering work
in this field.

6. The Core Group realises that the Programme of Value
Orientation of Education has short, medium and long-term
impact on the quality of human resources development-—vital
for ‘man-making’ and ‘people building'—and for the growth
of the nation as a whole and as such recdmmends establish-
ment of a National Coordination Agency for Promotion and
Coordination of efforts in Value Orientation of Education by
various agencies, at all levels of education. However, keeping
in view the present resources crunch, the Core Group is of the
considered view that, in the initial stages, the Planning Com-
mission, as the highest Policy and Planning Organisation at
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the national level, should assume full responsibility for coordi-
pation and development of an integrated National Plan of
Action involving inter-ministerial and inter-departmental colla-
boration and for this purpose set up a Standing Committee on
Value Orientation of Education, within the Planning Com-
mission. The Standing Committee will be imvolved in drawing
up comprehensive plans and projects, at the macro and micro
levels, in close collaboration with various implementing igen-
cies and voluntary organisations and coordinate the activities
of several organisations, advise on the planning and monitoring
of programmes implemented by various agencies at all lcvels.
The earnest desirc of the Core Group is that this national
programme of considerable seed value, which has not received
adequate attention during the last four decades for one reason
or 3)6 other, should be planned and implemented on the right
lines and as an integral component of the programmes of
Education Departments and other developmental agencies.

7. 1 express my sincere thanks to the members of the Core
Group for sparing their valuable time and making their rich
contribution. Without their willing copperation and total
commitment, it would not have been possible tof bring out this
indepth and action-oriented Report.

8. Shri M. R, Kolhatkar, Adviser (Education) and Member-
Convenor organised several meetings of the Core Group, pre-
pared very stimulating discussion papers for the consideration
and reflection of the Group. 1 am cxtremely thankful to him
for his very able assistance.

9. We would like to place, on record, our deep and sincere
appreciation of the excellent contribution made by Dr. S. N.
Saraf, a Member of the Group, in the drafting of this Report.
Dr. Saraf's work involved intensive study and research of
numerous reports and documents over a long period of time and
was selfless. We have no adequate words to express our thanks
to Dr. Saraf.

October 29, 1992,
DR. D. SWAMINADHAN,
Chairman,
Planning Commission Core Group
on
Value Orientation of Education



CHAPTER 1

INTRODUCTION

1.01 Many high-powered Commisstons and Commiittees on
Educatirw, rinchuding, the Plasning Commission’s : Five . Years
Plans, kave been, stressing the urgeat meed for. Value
Orientafion of Education at all levels. Valie Orientation’ of
Education has assumed very great u gicncy The Group was
‘keen 10 mssess ‘as to why this mp programme of national
impor:ance comld not” make ‘much headway.

102 The Coré Group studied voliminous reports of
scveral Edugation Comrmssmns and. Committees set up by the
Goverpment from. time, to - time. The Gmup also had deep.
look a the. Five Ygar Plang drawn dip - since '1951. These-
reports prgvided excellent background to assess the national’
concern abau:. the urgency of impiementing the programme of
Valye Origntation. of . Education.”

1.03 After an intensive study of the outstanding recom-
mendations made by these Commitiees and Conimissions and
on:the-spot stady of some of the on-going successful prog-
rammes in this specific area and in coasultation With several
* implementation agencies, the Core’ Group has dra¥m up a Plan
of Action appropriate to all stages of educa“non An attempt
has also been mmade, after deep .study of hterature and on-the-
spot visits to pioneering institutidns, to clarify 'the concept of
values, which are essemally human, are almed at pmmotmg
tuman excellence through qussémmg of an,  person--
ality oa the basis of on-the-ground 'daily an round-the-ycar
‘educational. activities = and programmes, Expenmpmaum in:
+his ‘area has beea fruitful and.needs, to be given, a fair trial..

1:04" This Report, along with its valuable Annexures, is
the result of the imensivg, ;dx.%:qsflqps of .the Members of the

Crre Gropp in. srvem}] extensive - ;tudy,pf .the .rich
materials, Ieports,, pub, 1catmns§:ou,g};; .out by varloz;s Govcm
mx‘ﬂta} and; Ron-Governyne Qal, agencies and. qn-the:spot visits to

lonecrms
ms% ‘Brist, #”Epm of. ﬂ;‘&,ﬂ? visilg, bz?wm out
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the main areas of iaterest, have been included in Part 1I
(Annexures).

1.05 Chapiers II and HI of the Report incorporatg an in-
depth analysis of reflections of various Committees and Com-
missions before and after Independence. All these have indi-
cated their unanimity about the urgcncy of value Orientation
of liducation. The moot problem of conceptual framework-
which has impeded the progress-—-ls what and How. An at-

tempt has been made to examine these two vital issues in
Chapiers 1V and V.

1.06 Chapter 1V namely “Blossoming of Human Person-
ality-~Role of Human Values” and Chapter V “Conclusions
and Recommendations—Plan of Action” are based on an in-
depth study of exhaustive literature available on the subiject,
the highly useful background material provided by the Uni-
versity Grants Commission (U.G.C.), National Council of
Educational Research & Training (N. CERT. ), Association of
Indian Universities (A.1.U.), Navodaya Vldryalaya Samiti
.and the Ministry of Human Resource Development. Very
‘inspiring and thoughtful material provided by the members of
the Group and some pioneering institutions, which have done
commendable work in this area, has indeed been a source of
great inspiration.

1.07 The Core Group notes extreme inadequacy of value
oricntatiors in the process and programm.ing of the education
system. While some good initiatives have been taken by the
N.C.E.R.T., U.G.C., Navodaya Vidyalayas and other
pioneering institutions over the years with some positive re-
sults, but the task is enormous. The process of radical change,

in terms of implementation, in the entire educational system,
is inevitable and must begin now.

1.08 The Core Group is of the view that 1f Indla has to
live and grow as a strong and vibrant nation i the world,
befitting its rich and glorious past and look up to a bright
future, with a dignified place in the comity of nations, the entire
educational structure needs to be built on a sound and strong
foundation of a coherent system of human values. This should
form an integrated component of educational philosophy and
methodology where accent is on the growth of human excel-
lence. This will lead to the right kind of national integration
and development and beiter international understanding.



CHAPTER II

NATIONAL EDUCATION POLICIES
AND :
VALUE ORIENTATION OF EDUCATION

2.01 India attained its Independence on August 15, 1947
after great trials and tribulaiions lasting nearly three centuries
or so. The struggle for fredom ‘was largely through non-
violent methods, inspired by eminent national leaders—pro-
rinent among whom was Mahatma Gandhi, Father of the Na-
tion——who firmly believed in truth, right conduct, peace and
love for all.

2.02 The integrity of the nation, its rich culural past and
its compositeaess, Indian ethos and human values, equal res-
pect for all citizen, irrespective of caste, creed, colour, region,
religion and march towards a bright future, were some of the
basic considerations which the Constitution makers had in
mind while framing the Constitution of India, declaring India
as is Sovereign Republic.

2.03 Partly, because of foreign domination for a long
time, educational and social system in the country Iost its
national character, Before Independence, many attemp:s were
made by the British Government to give a new orientaiion to
our -educational system seeking the advice of many Commis-
sions and Commitiees. However, the question such ags the
{ollowing was not seriously considered. How can ecducatioa
promute national unity and Indian culture, integration of
the vast continent with various religious communities and
development of basic human values which is an essential pre-
requisite for social and national cohesion? This was not
considered seriously partly because of the adoption of a policy
of religions neutrality.

2.04 During the pre-Independence India, various Conumis-
slons like the Education Commission, 1882, Indian University

3
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Commission, 1902, Calcutta  University Commission,
19171919 etc,, could not make definite recommendations
about moral and ethical education. Same was the fate of the
Wardha Education Committee Report of 1939.

2.05 However, the Memorandum on the Post-War Educa-
tional Development (1944) (Sargent Commitiee, Report) ob-
served that “religion in the widest sense should inspite all edu-
cation and that a cumculum devoid of an ethical basis will
prove barren in the en The. Religious Educational Com-
mittee of the Central Advisory Board of Education 1945 re-
commended, &mong qthers thal iritual tegchings
common’ to-all rel; s, should be 4 mteg part thc curri-
culum and' fOpJ“ cliities of inktruction’ theréin shold’ he
the rcsponﬁib%ﬁt) o 1he Stare

- 206 It the' post-Indepeddcncc India, in the name of sceu-
larism, which was not correctly undesstood, hardly any serious
eﬁ'orts were madec to promote value orientation of education.
Tre University, Education Comm.ission (1948-49), was keen to
incosporate spmtual training in. the  curriculum of “educa-
tional institutions. . It recommended a numbcgmf .practical
suggestions .as’part of the cducational process, which are even
now very relevant. The - Secondary Education Commiission
(1952-53) observed that religious and moral instruction do
play an important role in the growth of character

2.07 With the setting up of the Comm!ttee on Religious
and Moral Education by the Mizistry of Education in 1959,
under the Chairmanship of Shri Sri Prakasa, *t; terms of fe-
ference of ‘the Committee were significant, name 1y, “motal and
spiritual values” which'did not  conflict “with Atniciés 28 " and
30 of the Constitution. The term religion \Was avoided, The
Committe affirmed as under :

“Many ills that. our- world of education and our society
as a whole is suffering today, resulting in wide-
spredd disturbance. and dislocation, .of life: are
mainly due to the gradua! disappearance of ' the
hold of basic principles: of religiou on the. hearts
of the people....The only cure, it seems to us.
is in deliberate inculcation of moral and spiritual
values from the em‘hes‘ ‘years of our lives”.

The Committee did propose concrete programmes ior
different stages of education.
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2.08:Sri . Prakasa Comnuttee’ recommendations  about

moral t?n% mé ﬁ‘&m‘: . begame av. m 1959, A large

numbet ns are. sull e

2.09 “Oné ‘of 'the’ sﬁbjéétg discussed  in the Conference of
Ministers of Educanon in Novembex 1%60. was the dis-
tressing “frei u ¢y with ‘Whi pixg. tendencies were making
themselves ’ réﬂa % ) :dt:;y Conference .
stressed ‘he' 1mportancq o thc of cation in ¢ounteract-
ing divisive trends and: in fostcnng

210 ‘National Infegration cmerged‘m 1960, 32 years ago as.
the major concern. A Committee was set up on May 15, 1961
under the Chairmanship--of Dr. Sampemanand to- study ' the
role of -education in promoting: the. process. of ‘emotional inte-
gration in ;n#ional life and to atlvise on -the positive educa-
tional programmes. foy  Yeuth in. - general -end students in
schools and- colléges -1n particular,  The Commmee subniitted
its Report containing 213 recommendations covering all- stages
of education including adult education, languages and scri
role -of - teachers; Youth: prograhunes-curriculim, text books
and other rcadmg -materials, ‘media  etc, Dri Smmd'
Committee, in ifs conchuding obscnunnns, made a pomled ‘re-
ference :to the role. of cducntmnad Jinstitutions n natiomal intec
gration when the general opinion was and 'is that *Bdutation
could not by itself achieve this: integtation™.

“We were often told durifig cur examination of wit-
nesses that education could not by itself achieve
this integralion. WHilé Wwe' are’ ot sehsible to
the reasons Which have Jed them té confe’'to' such
a conclusion, we consider this a narrow viéw t6
take. It may be that the present gcneratxon caught
in the trains and tenstons of & transitional period
in ‘our history is ‘confjised’ dnd bewildered, but ‘it
is' the duty of our édutationa] institutions to give
them 'a sesé of difecfion and a goal to ﬁvork for.
‘The “oriéntation of’ "clif “educitional system ‘which
we ' have ‘suggestedin ‘the” Réport catinot yield im-
mediatg results, but it i{ our ‘hope that odr  vecoini-
mendatrons"%ll ‘el in’ tht “fotig “run, to streng-
then 'the ‘feofing of national constiousness among
the young through the training they will receive
hereinafter.”
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The implicit fakh expressed by the Committeg in the edu-
cational sysg:l:; to help igr the long run to deliver the goods is
mspiring and worthy of pursuit. It is important that there is
a sense of direction and a definite goal to work for, whether
it is for promotion of national integration, spiritual and moral
values, pursuit of excellence, blossoming of human personality.
It, however, neceds to be reiterated that educational system,
unless solidly backed up by political will and community sup-
port, in all its manifestations, by itsclf will not be able to deli-
ver the goods. This is what has happened during the last
forty years of educational plonning in India.

2.11 The Report of the Committee on Emotional Inte-
tion, incorporating commendable recommendations, which still
have great relevance for value orientation of education was
submitted on August 30, 1962. It was on July 14, 1964, that
the Education Commission, under the Chairmanship of Prof.
D.S. Kothari, was set up with very wide terms of reference.

2.12 It could be concluded that the Reports of various
Commissions and Committees from 1947 to 1962, prior to the
setting up of the Education Commission in 1964, considered
the theme of value orientation in varying forms, first as reli-
_gious and moral teaching, then as moral and spiritual values,
national and social integration and later on as Emotional Inte-
gration. The treatment of the subject largely depended on the
terms of reference of the various Committees and Commissions.
This period-1947—64-could be treated as the first phase in
the movement for Value Orientation of Education. The second

phalscg 6l‘>‘egan with the sctting up of the Education Commission
in .

2.13 The Report of the Education Commission (1964—
6% centitled : “Education and National Development”, was
presented to Justice M. C. Chagla, the then Union Minister of
Education by Prof. 1. S. Kothari, Chairman of the Commission
in June, 1966. In his forwarding letter, Prof. Kothari mention-
ed that “in a rapidly changing world of today, one thing is ver-
fain : yesterday’s education system will not meet foday’s and
esven Jess so, the need of tomorrow”. Out of the seven areas,
to which Prof. Kothari referred requiring immediate action, was

“Stress on moral education and inculcation of a sense of
social responsibiljty. Schoole should recognize their
responsibility in facilitating the transition of youth
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from the world of schools to the world of work and

life™.
The Chairman of the Education Cdmmission y- empha-
sised that educational institutions have to re ir: role in

prepariag the youth to face both ‘work’, which should be com-

;;arcd to living and ‘life’ which is lnglm and more sublime than
‘living’.

2.14 The Education Commission (1964—66) very well
restated the rationale of value orientation in educational system
and gave us the nomenclature “Value Orientation of our Educa-
tional System”. Tt observed : ,

“Modernisation did; not mean-—least of all in our nation-
al situation—a refusal 1o recognise the importance
of or to inculcate necessary moral and spiritual
values and self-discipline. While a combination of
ignorance with goodness may be futile, that of
knowledge with a lack of essential values may be
dangerous”.

Apart from reiterating judicious combination of modernisa-
tion with spiritual values, the Education Commission -referred to
the weakening of social and moral valu¢s creating many social
and ethical conflicts in the western societies which is showing its
impact in the eastern countries at a rapid pace. It stated :

“The weakening of social and moral Values in the younger
generation is creating many serious social and ethi-
cal conflicts in western societies and there is alrcady
a desire among great western thinkers to balance the
knowledge and skills which science and technology
bring with the values and insights associated with
ethics and religion at its best, viz.; a search for the
know of the self, of the meaning of life, of the

of man to other homan beings and the
ul'linate reality. In the situation that is develop-
it is equally impertant for us to give a proper

value orientation fo onr educationsl s ystem

In the all comprehensive Chapter 1 “Education and National
Obwcﬁves", the Education Comm:sslon stated that “the destiny
of India is now being shaped in her classrooms™ and that the
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Commission believed that it “is no mere rhetoric”. Stating
‘social and national injegration’. as one of th@;).fpmbkm,s,. the
Education Comm,issioug"obse?rved?mat“ghc role .of edugation. ., in
achieving, Social .and national integratign was, even more. impor-
tant t%xin _écopomic _-growth  .and - political .challenges.
The reference made in this historic chapter are to such areas as
Social and National Integration, Education as Instrument of
Change, Relating Educatiop; tan Life, Needs, and Aspiration of
the People, Promoting National = Consciousness,,  Democratic
Values and Social, Moral and. Spiritual Values. The reflections
on these issues and major recommendatidns are perhaps as rele-
vant now as these were in 1966. For reference purposes, the
relevant extracts from this  chapter have been included in
Annexure L

2.15 The Education Commission, cxpressed the conviction
that India’s contribution shqluld not be only increasing ‘radc
and commerce, more food for all, better health and reasonable
standard of living but more than these material gains, she should
learn to harness science and not to be dominated by it. The
Commission observed :

“India has a unique adyantage with. her great tradition
of duty without self-involvement, .unacquisitive
temperament, tolerance, and innate love of peace
and reverance for .all living things. Too .often are
those precious assets forgotten .and. we tend to re-
lapse mnto moods of pessimism, fears and forebod-
mgs, discord and destructive criticism.. A new pride
and a deeper faith expressed in living far the noble
ideals of peace and freedom, truth and compassion
are npw needed”

1t may bg noted that the Education Commission emphasised
deeper faifh’in the noble idealslyalugs of peace, freedom, truth
and compassion. They also referred to the two World Wars
resulting in human killings, suffering of the spirit, and the har-
nessing of science to <upport rather than weaken our basic com-
mitment, to _cultural, and spiritual values. It reflected on the
imbalance between atom (scignce) and . shimsa (spirituality)
whe;c:t’{'}rg_mastqg{ of oyter space and the space within the heart
(not physical) are out of balance. Referring to India’s glorions
contribution to the world culture and “perhaps the grandest of
them all is the ideal of mon-vivlence and cOmpassion sought.
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35.‘? \and?qx d l‘Yedz by _gﬂdﬂhﬂ, Mﬁhav‘“‘% Naﬂak. Ka'bir y Vive-
ananda, Ramana Maharishi and Gandhi in ofir own times, and
which millions have striven to tollow after them”

2.16 The Commission was emphatic that science and spiri-
tuality should join together in creative synthesis of belief and
action and that is how mankind will be able td attain a new
level of purposefulness, prosperity and spiritual insight.  The
progress of science and technology will have to be combined
with the progress of the mind and spirit also.

2.17 As early as 1966, the Fducation Commission made
significant recommendations about “Lducation on Social, Moral
and Spiritpal Values™ in Chapter V11 on School Curricylum and
the use of direct and indirect methods in the teaching of human
values. ' ‘These methods are appropriate even now. The rele-
vant suggestions may be seen in Annexure I

'2.18 The Government of India constituted a Committee of
the Members of Parliament on Education on April 5, 1967 to
consider the Report of the Education Commission (1964-—&66)
and to prepare a draft of a Statement on National Policy on
Education for consideration.

2.19 This Committee, among others, stated that “the most
important and urgent reform needed js to transform the existing
system of .educaticn in order to strengthen national unity, nro-
mote sqcial integration, accelcrate economic growth and gencrate
moral, .sogial , and spiritpal = values”. Under the heading :
Strengthening Nations Unity, a number of valuable suggestions
were made. | These - are given in .Anpexure IL, -

2.20 In the last para 101, of their Report, published on 24th
Tuly 1967, the | Comrilitice of the Members of Parliament on
Fducation referfed to the handicaps of ap “economy of scarcity”
and ‘suggested that the ‘important measure to dvercome this
malady is to ‘“‘create a climate of dedication and sustained hard
work so that students, teachers and administrators invest them-
sclves in their tasks to make up for the shortcomings in material
resources”, It observed :

“There seems to be a pervading atmosphere of cynicism
at present. But a developing dountry like ours can-
not afford such luxuries. Idealism—for there is no
better word—is needed in our country, now more
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than ever, in every spbere of life, and especially in
education. The reconstruction of education thus
presents a supreme challenge to all of us who are now
called upon to create a system of education related
to the life, needs and aspirations of the people and
to maintain it as the highest level of efficiency. It is
upon our response to this challenge that the future of
the country depends”. ‘

The concern expressed by the Committee of the Member’s
of Parliament (1967), about the nced for promotion of values
and creating a system of education “related to the life, needs and
aspirations of the people”, and prompting idealism, was clear and
unambiguous.

2.2i The National Policy on Education, 1968, was bascd
on the outstanding Report of the Education Commission (1964-
66). After incorporating the consensus arrived at after long
debates and discussions at various levels—Ilasting for over two
years—~National Policy on Education 1968, did not overlook the
important aspect of Value Orientation of Education, even though
Policy Document is well known for its brevity. 1t stated that
the Government of India is convinced that a radical reconstruc-
tion of education on the broad lines recommended by the Educa-
tien Comamission is essential for economic and cultural develop-
ment of the country and for integration. It observed :

“A radical reconstruction of education will involve a
transformation of the system to relate it more closely
to the lifz of the people, a continuous effort to ex-
pand educational cpportunity, a sustained and inten-
sive effort to raise the quality of education at all
stages, an emphasis on the development of science
and technology, and the cultivation of moral and
social values. The Educational System must produce
young men and women of “Character” and “Ability”,
committed to national service and development”,

The emphasis in the National Policy on Education, 1968
was that education should promote both intuition and intellect
and produce young men and women of “Character” and “Abi-
lity”, who are committed to national service and development.
This could be done through a systematic introduction of Educa-
tion in Human Values.
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2.22 The Constitution of India, through 42nd Amendment in
1976, inserted Articles S1A and Part IV A and incorporated
Fundamental Duties for the first time. Text of Article 51A
nity be seen in Annexure III. The stress in the text, if pursued
with care, is on values, attitudes and behaviour patterns like no-
ble ideals of unity and integrity of India, harmony, spirit of com-
mon brotherhood, preservation of the rich heritage of our compo-
site culture, compassion for living creatures, scientific temper,
humanism, abjuring violence, pursuit of excellence, higher levels
of endeavour and achievement.

~ Fundamental duties are equally as important as fundamental
rights. These have to become part of our curriculum and con-
tenit of courses at all stages of education.

2.23 While the National Policy on Education was announced
in 1968, no serious and systematic  follow-up of the maojr re-
commendations was possible for a variety of reasons till 1985—a
gap of scventeen years.

2.24 The Seventh Five Year Plan (1985—90) referred to the
review of the National Policy on Education (1968) which was
long overdue. In fact, the N.P.E. 1968 had itself suggesied that
the educational policy should be reviewed after every five years.
These periodical reviews were not taken up for various reasons.
However, the first review was complafed in 1986, after 18 years.

2.25 Ministry of Education, Government of India, brought
out a document entitled : “Challengz of Edacation—A Policy
perspective” in August, 1985, The intention was that the document
should provide the basis for nation-wide dzbate which  would
facilitate the formulation of a new education policy. This docu-
ment 1eferred to “Values and Modernity™ in its first chapter. The
document mentions that thoughtful people in all walks of life
are greatly disturbed by the progressive erosion of values and the
resultant pollution of public life. It also bemonns the fact that
the crisis of Values is as pervasive in educational institutions,
teachers and students and that this could be a highly dangerous
development. It strongly expressed the opinion that there is a
widespread demand ‘‘that effective counter measures must be
takcn to educate people about the freedom struggle, the value of
national cohesion, the danger of communal and caste fragmenta-
tion and the need to strengthen the composite culture of India
to which people with diverse background have contributed”. The
3058 PC/92~-2.
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document pleaded (hat immediate efforts should be made to
bring home to the young to realise their full poteatial.

2.26 This document published in August 1985 was discussed
in depth in various fora, subjected 10 critical examihation at
diffcrent levels. Thereafter, National Policy on Education 1986,
was formulated and presented in May 1986,

2.27 The National Policy on Education, 1986 ohscrvcd that
“Education in India stands at the crogs roads today” and that
“neither normal linear expansion nor the existig pace and natu-c
of improvement can mect the needs of the students”. While deal-
ing with the ecssence and role of Education, N.P.E. 1986 stated
that in our national perception, education is essentially for all.
This is fundamental to our all-round development-material and
spiritual”. The N.P.E. 1986 felt that education has an accul-
turating role and its refines sensitivities and perceptions that cen-
ribute to national cohesion, a scientific temper and independencc
of mind and spirit”, which can further the goals of socialism,
secularism and democracy enshrined in our Cefistitution. It
further observed that “Education is a unique investment in the
present and the future.  This cardinal principle is the key to the
National Policy on Education”

2.28 In Part 1II, under the heading National System of Edu-
cation N.P.E. 1986, cbserved that the Nationa: Svstem of Edu-
cation will be based on national curricular framework besides
flexible components containing common core which would

“include the history of Indin’s freedom movement, the
Constitutional obligaticns and other contents essen-
tial to nuture national identity. These elements will
cut across subject arcas and will be designed to pro-
mote values such as India’s common cultural herit-
age, egalitarianism, democracy and secularism, equa-
lity of scx, protection of the environment, removal
of social barriers, ohservance of small family norm
and inculcation of the scientific temper. All educa-
nal programmes will be carried on in strict confor-
mity with secular values”.

The N.P.E. 1986 went further and observed that India has
always worked for peacc and understanding between nations,
trcating the whole world as one family. True to this hoarv
traditions, Education has to strengthen this world view and
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activate the youngor generations for international cdoperation
and peaceful co-existence. This aspect should not be neglecied
while developing educational programmes. Under the heading
Secondary ¥ducation, the N.P.E. 1986 observed that this stage
of education should provide stndents a sense of history and
national perspective and give them opportunities to understund
their constitutional duties and rights as citizens. It further sug-
gested that “Conscious internalisation of a healthy worth ethos and
of values of a humane and compesite culture” should be brought
about through appropriately formuleted curricula.

2.29 Tn Part VIII under the title, ‘Recrienting the Content
and Process of Education’, the N.P.E. 1986 begins by observing
that the existing schism between the formal system of education
and the country’s rich and varied cultural tradifons needs to be
bridged and that the present preoccupation with modem techno-
logies should not be allowed “to sever our new generations from
the roots in India’s history and culture, Deculturisation, de-
humanisation and alienation must be avoided at all costs”. Edu-
cation can and must bring about the fine synthesis between
change-oriented technologies and country’s continuity of cultural
tradition”. N.P.E., 1986 further laid down that “the curricula
and processes of cducation will be enriched by cultural content
in as many manifestations as possiblc”. Children will be enabl-
ed to develop sensitivity to beauty, harmony and refinement

2.30 In the section on Value Education, forming a segment
of Part VIII of the N.P.E. 1986, the following paras wcre
included in the Policy document,

Value Education :

“8.4 The growing concern over the erosion of essential
values and an increasing cynicism in society has
brought 10 focus the need for readjustments in the
curricwlum in order to make education a foiceful
tool for the cultivaticn of social and moral values™

“8.5 In our culturally plural society, education should
foster universal and eternal values, oriented towards
the unity and integration of our people. Such Value
Education should help eliminate obscurantism, reli-
gious fanaticism, violence, superstition and fatalisin™
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“8.6 Apart from this combative role, value educaiion
has a profound positive ccintent, based on our herit-
age, national goals, universal perceptidns. It should
lay primary emphasis on this aspect”.

The urgent need for fostering “universal and eternal values”,
criented towards the unity and integration of our people, based
on our heritage, national goals and universal perception was
clearly emphasised. N.P.E., 1986, in Part XII, under the head-
ing “The Future”, further observed that the future shape ot
cducation in India is too camplex to be envisaged with precision
and “yet given our traditions which has almost always put a
high premium on intellectual and spiritual attainment, we ars
bound to succeed in achicving our objectives”.

2.31 National Policy on Education, 1986 : Programme of
Action : N.P.E., 1986 was placed before the Parliament during
the Budget Session in 1986 anc it was adopted. However, the
Minister of Human Resource Development promised that he
would present, in the Monscon Session, a Programme of Action
for the implementation of the Policy. Immediately 23 Task
Forces were constituted consisting of eminent educational cxperts
and senior representatives of Central and State Governments.

2.32 In its introduction : The Programme of Action (P0OA)
document referred to an upsurge in favour of national integration
and adherence to certain national values and concerns; through
introduction of national values and concerns; through introduc-
tion of national core curriculum; an insistence on observance of
secular, scientific and moral valucs, inculcation of an understand-
ing of our composite culturs, within rich diversity. ... commif-
ment of the youth to manual work and social services etc. How-
ever, no specific Task Force was constituted to consider pro-
grammes relating to Value Orientation df Education.

2.33 In the Chapter entitled “The Cultural Perspective” at
the end, the following paragraph under the title : “Institutes
of Moral Education” was included. It reads as follows :

“A special place has been assigned to imparting of value
oriented education in the Educational Policy docu-
ment. A beginning would be made by instituting a
special study on Value Oriented Education. Based
on its analysis, it would. in  collaboration with
NCERT and State irstitutions, help in suggesting
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broad parameters of values or integrity, truth, devo-
tion, loyalty etc., with particular reference to their
embodiment in Indian heritage, so as to blend natu-
rally with the overall educational process”.

Tt was a very good suggestion and perhaps not pursued.

2.34 The Ministry of Human Resource Development’s March,
1988 publication : National Policy on Education—1986 :
Tmplementation Report does not refer at all to any follow-up
action either on N.P.E.'s 1986 specific recommendations referr-
ed 10 under the heading contained in the Document “Value Edu-
cation” or recommendations of the National Pelicy on Educa-
tion, 1986 : Programme of Action regarding Institutes of Moral
Education, quoted earlier. It was mentioned in the Programme
of Action Document 1986, that a beginning would be made by
instituting a special study on Value Oriented Education.

2.35 It was on May 7, 1990 tliat the Government of Jndia,
Ministry of Human Resource Development announced the sett-
ing up of yet another Committee under the Chairmanship of
Shri Ramamurti, to review the Naticnal Policy on  Education,
1986. The title of the Report of the Ramamarti Committee,
submitted on December 26, 1990 is “Towards an Enlightened
and Humane Society”. The Government of India Resolution
explained the need for the setting up of thc Committee within
four years of the publication of N.P.E. 1986.

2.36 The Ramamurti Committee, while referring to Value
‘Orientation of Education, explained that Education is a life-
long process of Learning to be by Learning to Become and,
therefore, it cannot take place only in educatiopal institutions.
The child has to be initiated to the world of knowledge. skills,
attitudes and values. IExplaining further implications of initia-
tion into the world of attitudes and values, the Commitice
observed that : :

“Education must further provide a climate for the nur-
ture of Values, both as a personalised set of values,
forming one’s character and including necessarily
social, cultural and national values, so as to have a
context and meaning for actions and decisions. and
in order to enable the persons to act with convic-
tion and commitment”,
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The Committee strongly felt that true sducation must huma-
nise the person and observed that, during earlier times, our
fdrefathers experienced an effortless harmony between themscl-
ves, others and nature. Feeling of universal compassion (love),
it was further mentioned, was one of the finest expressions of
the mind-set of our ancestors and of our cultural heritage.

2.37 In the Committee's view, value education is to be cons-
tructed as a continuous process which is to be sustained through-
out the process of growth of the individual from childhood to
adolescence, then to adulthood and €0 on. Realising the urgent
need for the right kind of value orientation of education, which
would help in the creation and sustenance of an enlightened and
human gociety, the Report made very significant observations.

“Inculcation of vulyes has to be seen as distinct from
the output of individual schemes and programmes
of school regimen. The hidden curriculum,. as dis-
tinct from the explicit ones obtaining in the class-
room situation. is much more important for the
development of balanced personality amongst the
students. It is also the role of value education to
bring about integration of the hand, head and heart
to ensurc that education does not alienate the stu-
dents from the family, community and life.  One
of the key roles of education should be creation of
a work culturc at zll stages of education so that the
individual develops into a socially and economically
useful human being with respect for the welfare of
all living beings (Sarva Bhoota Hitha). Above all
else, critical appreciatidn and concern for the cul-
tural and artistic heritage of the country has to be
instilled amongst the students. It is this package
of values which will help the creation and susten-
ance of an cnlightered and humane society in the
country™

These obscrvations need to be carefully spelt out while Tor-
mulating specific projects for value orientation of education

2.38 The Committee ceplored the growing malaise in modern
education as seen and practised merely or mainly as a means
of acquiring techno-informative knowledge and skills, with little
or no anchoring in the cultural roots of the covatry and its pers-
pectives. The Committee sugpested that the essential role of
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cducation is to help the students o develop not only a personal
identity but als¢ a social and rational identity including a set of
value perspectives and world  views linked to one’s cultural
tradition. The Committee was cmphatic in taking a holistic
view of man. It observed :

“The Committee views man as more than a mere re-
source, an cconomic commodity, and have stressed
the human and have put the accent on the cultural
and spiritnal as on science and technology for the
total education of the {otal person.”

While sufficient attention is paid to the development of the
individual through education, Ramwemurti Committece felt that
the social dimension of education necessitated that cducation
be essentially value-based. It further maintained that sduca-
tion has to be culturally coured and enriched.

2.39 The Committee has viewed culture from threc levels
of depth. Their analysis is worth quoting :

“A~The superficial or external level gives a sense of
identity t0 a community. group, region or nation.
In our case, the diffcrent kinds of distinctive
dresses, the way birth, marriage or death rites are
perfornied by different groups, food preferences and
preparations, celebration of festivals etc., fall into
this category and level.”

“B—At the deeper second level, the more substantive
aspects of a culture and its achievements are to be
found, such as the different dance forms, music
traditions, art and architecture, literature. as  well
as planning, systems of management etc.”

“C—At the third or dcepest level lie the foundation
valoes, world-views, perspective mind-sets, and the
philosophy of a people about the way they view
basic relations of life, retaticas and  after life.”

The Committec concluded that while the first two levels of
culture are being cttended to in our educational system through
curricular and co-curricular sctivities, the third and the deepest
lovel of foundational valtes should really be thought of in our
future planming.
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2.40 The Commiittee expressed its concern about the erosion
of social and moral vajues and commended some spiritual vilues
inherited from our past. It observed :

“When in 1937, Gandhiji prescnted his scheme of edu-
cation, he called it NAI TALIM, New Education.
This Nai Talim was education transfarmed to buiid
a new social order basrd on truth and non-violence.
If we do not want our education to become =
‘forceful tolol” for cocial transformation, there i3 no
way except to adopt the essential features of Nai
Talim with such adaptations as may be necessary
to meet contemporary needs. One obvious nesd
is to arrest the almost complete erosion of social
and moral” values. Trath and non-violence  arc
cverlasting spiritual values that we have inherited
from our past, but when applied to real lifs, thev
come closest to the values of modern scienc: and
democracy.  There are sure indications in the world
of thought that sooncr than later ground mazy be
prepared for an integration hetween science (trath)
and spirituality (unity of life). Democracy (non-
violence) may be a link between the two. That
may well lay the foundations of a new culture, tor
different {rom the onc in which we are living. For
a brighter India, we need a new culture vhich
combines the best in both science and spirituality.
Let our transformed education show the way.”

The Committee’s concern for the erosion of socisl and
motal values makes it 10 cnunciate the need for inculcating
spiritval velues like truth, nom-viclence and right conduct.

2.41 The Ramamurti Committce commended that the N.P.E,
1986 was clear on the cssential role of education as an accul-
turating process and its emphasis oo the development of human
resources through cducation and training. The Ramamurti
Committee in its concluding Chapter 3 entitled “Roles, Goals
and Values in Education”, tmade the following observations :

“The Committee is in basic agreement with the 19856
Policy Perspective and thrust but have eclaborated
on various key result areas which have not received
adequate ground level priority, such as redesion of
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curriculum and methoddlogies and a  machinery
for effective implcmentation. This the Commitice
feels, remains the great unfinished task.”

The concern voiced by the Committee it will be agreed. is
genuine, What is really urgent, as pointed out by the Cor-
mittee, is :

(i) Re-designing of curriculum and methodology, and

(ii) setting up of machinery ter eflective implementation.

2.42 In Chapter 12 entitled . “Content and Process of
Education”, the Ramamurti Committee recalls the modalitizs
envisaged by the N.P.E. 1986 cspecially the curricula to be
enriched by cultural content, value cducation to be given
significant place, environment conscicusness to be promoted ctc.
Specific recommendations made by the Committee regarding
culture content and Value Education are given in Annexure 1V,
From the point of view of implementation of the programme,
the recommendations provide very good guidelines.

2.43 After about six nionths of the submission of the
Ramamurti Committee Report, the Ministry of Human Resource
Develriment, at the request of the Central Advisory Board of
Education (C.A.B.E.), set up a Conurittee in July, 1991 under
the Chairmanship of Shri Janardhana Reddy, the then Chict
Minister of Adnhra Pradesh. This Committee considered
mcdification in the N.P.E. 1986, after taking into considcra-
tion the Report of the Ramamurti Committee and the relevant
deveiopments having a bearing on the policy and to make
recommendations regarding modifications tog be  made in the
N.P.E. 1986. The Rcport of Janardhana Reddy Committee
was submitted in January, 1992, and considered by the C.A.BE,
at its meeting held on May 5-6, 1992. While broadly endorsing
the N.P.E., C.A.B.E., has recommended a few changes in the
Pdlicy.

2.44 In regard 1o Value FEducation, the Report of the
C.AB.E. Committee on Policy (Janardhana Reddy Committee),
January, 1992, has made the following specific recommenda-
tions :
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Value Education

“16.3 The NPERC endorsed the provisions of the N.P.E.
relating to value education and wag appreciative
of the emphasis which N.P.E. placed on the unity
and integritK, of the country. Most of the valucs
which the NPERC felt should pervasively inform
the content and process of education are specifically
enumerated by N.P.E. The NPERC was of the
view that Value Education should not be confined
to the curriculum translated in the class room. It
suggested several other activities for promoting
values such as cstablishment of linkages between
the school and the coinmunity and extra-curricular
activities like community singing of folk songs.
These suggestions (R.N. 251-253) should be taken
into account while revising the Programme of
Action”,

(Page 58)

The latest National Policy on Education, 1992 document
is significantly clear in endorsing the recommendation of the
N.P.E., 1986, and Ramamurti Committec Report (1990) on
Value Education. It has observed that the suggestions should

be taken into account while revising the Programme of Action
document.

2.45 The serious concern exprassed by various high-powered
Commissions and Comumnittezs set up by the Government sirce
1947 has been corroborated by the National Educational Policv
documents presented to the nation from 1968 vnwards, regard-
ing the ineffectiveness of the cducational structure on the whole
to meet the demands of national development. The concern
is timely when we are fast moving towards the twenty first
century.



CHAPTER I
NATIONAL DEVELOPMENT PLANS
Value Orientation of Education

Need and Perspective

3.01 National development plans, in the earlier decades, ten-
ded to emphasise economic growth with all physical inputs —mate-
riul and monetary. Slowly, the concept of economic growth, with
social justice, emerged as the goal and objective of national deve-
Topment plans. After realising the imbalances resulting from this
obj:ctive, the urgency of manpower planning and human resour-
ces development emerged as the important parameters of national
plans.

3.02 The Education Sector, as part of the overall national
planning in the earlier phase, reflected to a’great extent, this kind
of approach. The emphasis was on the development of infra-
structure, construction of buildings, setting up of laboratories,
establishment of institutions and making available trained profes-
sional, technical and scientific manpower for various sectors of
development. The interaction between education and other sec-
tors of development was minimal.

3.03 Tn terms of allocations, resources for Education Sector,
as a whole, have not been sufficient—the situstion’ continues to
be the same. On the o'her hand, the growing concern expressed
for human resource development has been emerging as the key
for national development, and a top priority programme. Fortu-
nately, right from the launching of the First Five Year Plan in
1951, the education programmes invariably referred to Value
Orientation of Education, in one form or the other, though it
required more of investment of thought and planning, strong
d:termination and dedication, with minimum investment of funds.
This great concern for this area of national interests and priority
emerges from a deerfanalysis of several Plan documents, referred
to in this section.

21
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3.04 In the Chapter on Education in the First Five Year
Plan (1951-56), right in the beginning, it has been mentioned

that education is of basic importance in the planned development
of a nation. It further mentioned :

“It is essential for the successful implementation of the
Plan that the educational programmes help to train
the people to place responsibilities before rights and
to keep the self-regarding outlook and the force of
acquisitive instinct within legitimate bounds. The
education system should also satisfy cultural needs,
which is essential for the- healthy growth of a nation.
The system should stimulate the growth of the crca-
tive faculties, increase the capacity for enjoyment
and develop a spirit of critical appreciation of arts,
literature and other creative activities, The fulfil-
ment of the objectives mentioned above, will lead
to the development of an integrated personality in the
individual, which should be the first and foremost
aim of any system of education.”

It will be observed that the First Plan Document (1951)-
more than forty years ago, soon after the attainment of Indepen-
dence—beautifully stated the major objectives of Education in
India, “development of an integrated personality in the individual®,
which, cver the years, has been relegated to the background. If
concrete programmes had been formulated and implemented, per-
haps the situation would have been somewhat different.

3.05 The Second Five Year Plan (1956-61), in the Chapter
an Education stated that the system of education has a deter~
mining influence on the rate at which economic progress is
achieved and the benefits which can be derived from it. It also
referred to economic development making growing demands on
human resources. In a democratic set-up, quality of education
is an important element in the building up of values and attitudes.
The Chapter on Education closed with th following obseryations:

“Modern economic development calls for a wide diffusion
of the scientific temper of mind, a scnse of dignity
in labour and discipline in service, and a readiness
to adapt new techniques and new knowledge to the
necds of the people. These values and attitudes will
be realised in every day life in the measure in which

er
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they are expressed through educational ideals and
practices”.,

While references were made to the recommendations of the
University Education Commissicn and the Secondary Education
Commission regarding value orientation of education., nothing
was indicated about the ways and means of achieving the values
and attitudes.

3.06 The Third Five Year Plan (1961-66), presented in
1961, in its Introduction referred to the objective of development
to be leading a good life by the people which is intimately tied
up with, and dependant on, the maintenance of world peace.
Pcace, it was observed, assumes paramount importance and an
essential pre-requisite for national progress. It further observed
that India, with thousands of years of history, has its own cul-
tural roots with distinctive features which have been covered up
by widespread and appalling poverty and petrified to some ex-
tent by colonial rule. These distinctive and essential features of
the Plan were stated to be:

“A set of moral and ethical values which have governed
Indian life for ages past, even though pecpic may not
have lived upto them. These values are a part of
India’s thinking, even as, more and more, that think-
ing is directed to the impact of the scientific ané
technological civilisation of the modern world. To
some extent, the problem of India is how to bring
about a synthesis between these two. Probably, no
other country in the modern world would have pro-
duced a Gandhi, cven Tagore, who was typically
modern in his approach to life’s problems, was, at
the same time, steeped in India’s old culture and
thinking. This message is thus one of synthesis bet-
ween these two™.

The future of India, the Third Plan d~cument indicated,
would be conditioned by the cbjective of blending the old cul-
ture with modernity.

3.07 Development of the human being and the human perso-
nality, the Third Plan stated, is what counts, as is clear from the
following observation in the Plan document.

“Although planning involves material investment, even
more important is the investment in man. The
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people of India today, with all their burdens and
problems, live on the frontiers of a new world which
they are helping to build. In order to cross the
frontier they have to possess courage and enterprise,
the spirit of endurance and capacity for hard work,
and the vision of the future”.

The emphasis on the “investment in man”, was very clearly
felt and emphatically stated after the first ten years of planning
process.

3.08 In the Chapter on Education, the Third Five Year
Plan (1961—66), for the first time, reierred 10 “Education and
National Development”, which interestingly was tiie title of the
Education Commission Report (1964-66), later known as the
Kothari Commission Report. 1t was also recogpised that “Edu-
cation is the most important single factor in achieving rapid eco-
nomic development and technological progress in creating a social
order fourded on the values of freedom, social justice and equal
opportunity”. The aim of education, at all stages of education,
the Third Plan document observed, must be to develop both
skill and knowledge and a creative outlook, feeling of national
unity which stands above region, caste and language, and an
understanding of common interests an obligations.

3.09 The last section of the Chapter on Education refers to
National Integration, its urgent need, unity based on the conscious-
ness of a common cultural heritage, rich and compesite culture of
India—its essential features, particularly maintaining a balance bet-
wcen the material and the spiritual and the role of educational
institutions in bringing about national integration and social cohe-
sion. For its relevance to the formulation of concrete programmes
the Seciion on National Integration in the Third Plan, may be
seen at Annexure V.

3.16 The Fourth Five Year Plan (1969-74) was presented
after a Plan interregnum of three years, 1966-69. The foreign
aggressions on the borders of Indian territory in 1962 and again
in 1965 made the Indian planners to reconcile the competing
claims of development and defence. Drought, uncertainty of
forcign credits, recession followed each other and Jong-term plan-
ing bad to be vietually suspended for nearly three years.
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3.11 While the title of the Chupter on Education in the Third
Plan (1961-66) was “Education and Nationa] Development”, the
title of the Chapter on Education in the Fouith Plan (1969—74)
was “Education and Manpower”, The emphasis in the Fourth
Plan was on a suitably oriented system of education which can
facilitate and promote social change and contribute to economic
growth not only by training skilled manpower for specific tasks
of development but, what is perhbaps more important, by creating
the requisite attitudes and climate. It referred to the programme
of developing wider national outlook, both among student and
non-student youth by bringing them. together from different parts
of the country for studies, social service and recreation. The
Fourth Plan document did not make any direct reference to the
developraent and promotion of human values and ethos. Re-
commendations of the National Policy on Education, 1968 were

enerally referred to in the Educational Development Plans of
the Fourth Plan (1969-74).

3.12 The Fifth Five Year Plan (1975—80), known for its
brevity, did not elaborate any sectoral programmes and policies
but made brief references to various speciic priority areas.

3 13 In the Sixth Five Year Plan (1980—885), after a gap of
nearly 15 vears, in the Chapter on Education, it was mentioned
that Education is a seamless continuum of life-long learning,
which is essential for human resource development at every age
level and that it should form an effective mzans to improve the sta-
tus and chapter of living pattern of the people, “help intellectual,
social and emotional development of the individuals” and to ena-
ble them to meet their basic needs of daily life. One of the
perspectives of the programmes of human resources development
was to sensitise individuals “to ethical, social and cultural values
which go tc make an enlightened nation”.

3.14 In the realisation of this specific perspective, the Plan-
ing Commission suggested that educational system and program-
mes will have “to provide for a continuous process of life-long
education for physical, intellectual and cultural development of
people and inculcating in them capabilities to cope with dnd in-
fluence social change”, and “to promote respect for and belief in
values of national integration, gecularism, democracy and dignity
ot labour”. The Sixth Plan also suggested that educational sys-
tem and programmes should “support the growth gf arts, music.
poetry, dance and drama, including folk art as instruments of
culture, education and nationa] integration™.



26

3.15 In the section on Approach, the Planning Commission,
among other things, very clearly enumerated that it is. essential
also 1o transform the system of education qualitatively in terms
of its vaiue content, standards and relevanc:. to life. The role
of education to promote humanistic outlook, sense of brother-
hocd ond a commitment to ethical and cultural values needs to
be re-emphasised.

3.16 In the Planning Commissiorr document : “An Approach
to the Seventh Five Year Plan (1985-90), approved by the
National Development Council in July, 1984, it was stated that,

“Value Orientation of Education should constitute a
special thrust in the Seventh Plan, teacher educa-
tion, particularly being oriented for this purpose”.

3.17 In the foreword to the Seventh Five Year Plan (1985—
90), Volume. It dated 25th November, 1985, the then Prime
Ministers, Late Shri Rajiv Gandhi, as the Chairman of the Plan-
ning Commission, observed that the goal of development is
people’s material, cultural and spiritual fulfilment and that the
human factor is of supreme value. What was specifically obser-
ved 1s noted below :

“In the final analysis, development is not just about
factories, dams and roads. Development is basically
about people. The goal is the people’s material.
cultural and spiritual fulfilment. The human factor,
the human context, iy of supreme value. We may
pay much greater atlention to these questions in
future. The Seventh Plan proposes a bold initiative
in these areas.”

While emphasising that the goal is people’s material, cul-
tural and spiritual fulfilment, it was stated that the human fac-
tor and human content will be of supreme value.

3.18 Dr. Manmohan Singh, the then Deputy Chairman of
the Planning Commission, in the Preface to the same document,
observed that planning provides a framework of time and space
that binds sectors, regions and States together. By strengthen-
ing the social and cconomic future of the country as a whole
and of the different regions and states it makes a powerful
contribution to the goal of national integration. The Seventh
Plan, it was mentioned, would seek to facilitate development of
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the human potential in terms of self-respect, self-reliance and a
life of dignity.

3.19 Referring to the imperative of taking hard decisions to
mobilise necessary resources and tv sustain the tempo of moder-
nisation and social development, Dr. Manmohan Singh referred
to the Seventh Plan and suggested that there is need to “‘evolve
new structures, new attitudes, a new moral code, a new work
ethics, a sort of cultural revolution, if you wish, which lays
emphasis on dedication, commitment to national goals and pursuit

of excellence that we can make the best possible use of scarce
national resources”.

These observations formed the overall basis of the formulation
c¢f the Seventh Plan.

3.20 In the Chapter on Education, Culture and Sports, the
Scventh Five Year Plan, in the introductory portion, refers to
Education as developing basic skills and abilities and fostering
a value system conducive to and in support of national develop-
men! goals, both immediate and long-term. It further mentions
that “in a world where knowledge is increasing at an exponential
rate, the task of education in the diffusion of new knowledge and,
at the same time, in the preservation of what is basic to India’s
culture and ethos, is both complex and challenging”. It also
referred to the resolution on the National Policy on Education
adopted in 1968, which, among other things, had declared that

the cultivation of moral and social values would help the radical
reconstruction of education.

3.21 Dxﬁcuesmg the strategy and thrust areas, tae Seventh
Five Year Plan (1985—90) .nentions upgradation of standards
and modernisation at all stages of cducation with effective links
with the world of work aud with special emphasis on scicnce and
environment and on value oricntation.

3.22 While discussing the sectoral plans and programmes,
the Suventh Plan, under the hcading Elementary Education, has
roferred to the role of teachers ©s most ¢rucial in achiev’ 0g
universal elementary education, playing “a leading role in
improving the quality of primary education brmmng in environ-
ment and health cducatmn and value orientation”. It also
nientions and “early childhood’ eduvcation is 1mp0ffant both from
the point of view of perponahty development of the child and
for inculcating in the children & bealthy attitude to school-going
to help increasc their retenmtion rate in schools”.

3058 PC/92—3.
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3.22 While dealing with the Secondary Education Sector, the
Seventh Plan nientions :

“Education has a crucial contribution to make towards
promoting national ictegration, understanding and
a sense of togetheiness and harmony. There is,
therefore, great need for an integrated and value
oriented education with a national perspective. This
programme should be so designed that its varicus
threads can be woven into the curricular and co-
curricular activitics. Suitable revision of text books,
strengthening of schoo} libraries and training of
teachers would be important from this point of view™.

The need for an intcgrated and value-oricnted education with
a national perspective was very much underlined.

3.24 Under the Sector: ‘Un.versity Education’, no specific
reference has been made to value orientation of education. How-
ever, it has been mentioned in the Seventh Plan document that
training of teachers in higher cducation institutions needs special
attention. The Faculty Improvement Programmes will “be designed
to impart knowledge of new methods and techniques of teaching.
learning and evaluation, to develop a national value system™
and to prepare the teachers for the task of restructuring under-
graduate courses.

3.25 The Seventh Plan has also referred to the proposal of
establisting pace-setting model secondary schools, with emphasis
on Indiun values. Under the Section: ‘Other Programmes’. it
obscrves :

“To provide good quality, modern education with Indian
values to talented children, particularly from rural
areas, it is proposed to set up 432 model secondary
schools, one in cach district, during the Seventh Plan.
These schools will affer a common core curriculum.
ensuring comparability in standards and promoting
National Integration and National Values. They will
bring together students from different parts of the
country, providing cpportunities to talented children
to fully develop their potential”.

3.26 Again. under the heading ‘Art and Culture’, one of the
objectives mentioned is “introduction of a cultural component
into the educational system at different levels. The Departments
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«of Education and Culture would work together in close coordina-
tion for the inter-linking of education and culfure through
appropriate programmes”. It has also been observed that traditional
fairs and festivals which provide the continuing link with the
rich traditions of the past would be supported. Appropriate
programmes would be taken up to provide exposure of youth
to the cultural diversity of the country to raise their awareness
of the rich heritage that exists in the country.

3.27 The Seventh Five Year Plan (1985—90) stated that
the preservation, documentation and conservation of India’s
cultural heritage would continue to receive priority. The Plan
tecognised that strands of cultural heritage run through a wide
range of development sectors and programmes. These need to
be identified and demonstrated as diverse aspects of our. rich
tradition. It further observed that art forms and cultural institu-
tions provide a powerful medium to foster national integration
as well as national development.

3.28 The Seventh Five Year Plan (1985—90) suggested a
comprehensive review of National Education Policy, 1968. The
necessary machinery was set up and the National Policy of
Education 1986, became available in May, 1986.

3.29 As is clear, the Planning Commission, right from the
beginning, has been adequately scized about the urgent need for
the reorientation of education on the sound lines with sufficient
input of value-dimension.

3.30 In the First Five Yecar Plan, which became available
as early as 1951, the Planning Commission stated categorically
that for the successful implementation of the Plan, it
is essential that education programmes should help people
“to place responsibilities before rights”, “stimulate the
growth of creative fulfilment”, as the fulfilment of these
.objectives “will lead to the development of an integrated
personality in the individual which should be the first and fore-
most aim of any system of cducation”. The subsequent Five
Year Plan documents referrcd to moral and ethical values, the
impact of the scientific and technoiogical civilization of the
modern world and “the problem of India is how to bring about
a synthesis between these two, national integration and its
urgent need, unity based on the censciousness of a common
cultural heritage, maintaining a balance between the material
and the spiritual, help intellectual, soci?] and emotional deve-
Topment of ths individuals”. It was also mentioned that one
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of the perspectives of the programme of human resources
development was ‘to sensitise individuals “to ethical, social and
cultural values which go t0 make an enlighténed nation”.

3.31 The Seventh Five Year Plan (1985—90) referred to
the great need for an integrated and value-oriented education
with a national perspective, and to develop “a national value
systemn”, setting up of 432 model sccondary schools (Navodava
Vidyalayas), ome in each district, offering “a common curriculuin
ensuring comparability in  standards and promoting National
Integration and National Values™.

3.32 To a great extent, the reports of various Committees
and Commissions set up from time to time to review education
programmes and National Education Policy documents published
in 1968 and 1986, influenced the Planning Commission’s pers-
pectives in regard te the neglected area of “Value Orientation
of Education” and it is g¢raufying to note that it has been
referred to in the Plan decumperts.

3.33 Perhaps, the Planning Commission realised that the
programme of Value Orientation of Education has been merely
mentioned as a very small arca in the reports of Education
Ccommission and Committees and National Education Policv
documents. Various pious wishes have been expressed without
adequute plonning, management and funding. Realising the
urgent need for its development on very systematic lines, the
Planning Commission, as the  highest Planning and Policy
Organisation in the country, felt that this crucial area within
the sector of Education should be siudied by a Core Group.
which may recommend policies and programmes for imple-
mentation at various ‘evels. Accordingly. the sctting up of this
Core Group has been mentioned in the Eighth Five Year Plan
Report (1992—97) under the Education Sector.

3.34 The Core Group commenrds the extraordinary initiative
taken by the Planning Commission, in this pivotal arca. 1t is
an indication of their earnestness t¢ get the = programmes
¢ perationalised after taking an integrated view in consultation with
various implementing agencies. What is felt as crucial for the
operational plan to emerge is to deeply reflect, after consider-
able analysis and synthesis, on the theme of Value *Orientation
of Education and its major objectives. Tt is strongly felt that
the major objective is the blossoming of the human personality
through a well-thought out programme of ediication in human
values.



CHAPTER IV
BLOSSOMING OF HUMAN PERSONALITY
Role of Human Value

4.01 As stated earlier, reports or various Commissions and
Committees on [Education, right from the Radhakrishnan Com-
mission Report (1948-49), Kothari Commission Report (1964-
66) onwards to the National Policy or Education (1986). the
Ramamurti Committee Report (1990) and the C.A.B.E. Com-
rrittee on Policy Report (1992) have been stressing the urgent
need for value Orientation of Education. Likewise, the Plan-
ning Commission’s Five Yeurs Plan Reports, especially in the
chapters on Education, have been urging the need for this ima-
portant input in the Indian educational system.

4.02 The question, therefore, ‘s not why Value Orientation
of Education. Even before Independence, many educational
movements in the country had their focus on the development
of programmmes within the context of the then politico-sncio-
economic situation which, directly o1 indirectly, promoted values
and fostered hnman growth and personality development in line
with Indian ethos, values, religious, cultural and spiritual
heritage.

4.03 The operationalisaticn of the Value Orientation of
Education, namely, “How”—in terms of implementation of
programmes and projects— has been the moot question hefore
Educational Policy Planners and Administrators since the attain-
ment of Independence in 1947, Unfortunately. as an alterna-
tive to action and implementation. the terms ‘Values’ and *Secu-
larism’ have been interpreted, in  different ways. by various
bodies, on several occasions. after addpting our own Constitu-
tion in 1950.

4.04 The term ‘Secularism’. in the Indian Constitution. is
intended only to seccure that no discrimination is practised by
‘the State against any sect on grounds of religion or faith and
that people, belonging to all religious persuasions, are enabled
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to enjoy cqual freedom in the matier of practising and propa-
gating their religion. In the name of ‘secularism’, in spite of
the richest cultural and spiritual heiitage, the youth of tl}xs
country have been denied even the barest minimum opportunity
to imbibe simple basic values by imposing a taboo on all moral
and spiritual teaching in educational institutions. Secularism
means equal respect for all religions. Secularism within the
Indian context means comprehensiveness in which all religions
receive equal protection, treatment and respect. It also encou-
rages us to approach everything, whether material or spiritual,
with a sense of sacredness. Indian secularism encourages
unity of all religions and faiths and promotion of human values,
which are universal.

4.G5 Another argument put foith, rather with vehemence,
is : How can teachers along be charged with the responsibility
of inculcating human values in cducational institutions ? When
there are other two basic parameters, apart from the committed
teacher, who is the third basic parameter, for the development

of a sound value education. These two are enlightended com-

munities and motivated students.

406 The argument, articulated strongly, is while the whole
world s on the precipice of moral disaster and is enveloped
by dust of all sorts and the entire milieu is full of malice, mis-
trust, corruption, hatred, greed, power, politics, violence ctc.,
how can teachers alone be charged with the responsibility of
inculcating human valucs in educational institutions. It may be
true to some cxtent but stretching it too far may be putting
the cart beforec the horse and believing that through the right
kind of teachers and the best kind of education, the vicious
circle cannot be changed into a virtuous circle. It has to be
remembered that education is the manifestation of the perfection
alrcady cxisting in man. The Report of the Education Com-
mission (1964-66) begins with the sentence : “The destinv of
India is now being shaped in her classrooms. This, we believe,
is no more rhetoric”. Who shapes this destiny ? It is not the
chalk and talk, book and birch, the buildings, the laboratories.
the equipment, but the teacher with a vision, who has realised
}Sns ‘self' and loves his ‘students’ and his ‘subjects’, the three

s.

4.07 The tcacher is, no doubt, bound by the broad con-
tours of the curriculum proscribed by the authorities for the
subjects which he has to teach. But the most powerful influence.

w
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of his personality lies in the ‘hidden curriculum’ of his per-
sonality and behaviour and the silent message which the
students can and do get through his thinking, discipline of
mind and refinement of tastes. [ie s like the Sun which removes
darkness. Guru (Teacher) is like a lamp—if its flame is steady
and right, hundreds of lamps can b lit by it without, in any
way, diminishing its brightness. The word ‘Guru’ is Sanskrif.
Its English equivalent is Teacher. 1If the word ‘Guru’ is split
into two, namely, ‘Gu’ and ‘ru’; ‘Gu’ means ignorance and ‘ru”
means destroyer. Guru can destroy ignorance provided he
himself is not ignorant. Teachers must believe in and practice
human valwes. A teacher, like the Sun, is known for Nishkam
Karma, @ duty done as duty, as worship, as grateful homage
with no eye on the benefit therefrom. A teacher, like the Sunm,
causes the lotus buds to bloom and -pread fragrance, His com-
duct amd teachings are the rays which unfold the virtues und
develop talent,

408 Mahutma Gandhi, in his famous autobiography :
“My ¥ixperiments with Truth”, in Chapter XXXIII “As School-
masier”, has beautifully presented  the role of teacher and
heliewed that teacher is the real pivot. He wrote :

“Of 1ext-books, about which we hear so much, T aever
felt the want. I do not even remember having
made much usc of the books that were available : T
did not find it all necessary to load the boys with
quantities of books. 1 have felt that the true text
book for the pupil is his teacher. T remember very
little that my teachers taught me from bocks, but
I have even now a clear recollection of the things.
they taught me independently of book.” ...

In am educational system. With emphasis on development of
hunianistic values, a student can learr: in all possible ways
bv voice, by book, by machine, by investigation, but abowve
all, by example, for what the teacher is speaks so loudly that
the students camnot hear what he says. A brilliant teacher
comveys his life as his message.

409 Education, as stated carlier, is the manifestation of
the ‘perfection already in man. Tt is the true teacher, the Guruy,
»ho elps a pupil, as Bhagwad Gita has put it, to discover his:
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own personal philosopity or the invisible sun within him. The
role of the teacher kas been best described as under :

Gurur Brahma, Gurur Vishnu, Gurur Devo Maheswara
Gurur Sakshat Para Bruhamam
Tasmai Shri Guruver Namah

Salutations to that Noble Teacher who is Brahma,
Vishnu and Lord Parmeshwara
And who is verily the Superme Brahmam

4.10' Many Committees end Commissions have gone iato
the entire gamut of the role of teachers in the growth of natien
through an integrated development of the personality of their
students. N.P.E. (198G) has ohscrved,  “The status of the
teacher reflects the socio-cultural ethos of a society, it is  said
that no peonle can rise above the level of its teachers”. This
is a percnnial truth, N.P.E. (1968), prcsented to the nation
cighteen vears earlier to NP.E, (1986), made almost 2n
identical observation : “Of all the factors which determine the
quality of education and its contributions to national develon-
ment, the teacher is undcubtedly the most important. It is his
personal qualitics and character, his educational qualifications
and professional competence that the success of all educational
endeavours must ultimately depend”. This is more truc when
we discuss the subject of value orientation of education.

4.11 The Report of the Working Group to Review Teachers’
Training Programme (1983)* ha:z in the section on “The
Teacher and Tis Task”, beautifully presented the role of an
idcal Teacher and made  some  concrete  recommendations.
This Core Group would not like to repeat these observations
and recommendations. These are ever valid. Orientation of
teachers to value development is an important subject which
has beer referred to in the last chapter and needs to be consi-
dered on a priority basis.

4,12 There could be no better arthority than the N.C.E.R.T.
which, in one of their excellent documents, presented to the
High-Level Seminar on Moral Education held at Shimla in

*The "Chairman of the Working Group was Shri Kireet Joshi, the then
Educational Adviser, Ministry of Education and Culture.
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1981, stated other reasons for failure of previous attempts at
value oriefitation of education. These are

— Confusion about the definition of values,
— Non-clarity of the conceptual framework,

— Non-availability of  suitauble learningteaching
materials and training modules,

— A tendency to treat it as yet another subject,
— Lack of administrative inputs, an

— Absence of any crientation programme for teacher
educators, key level personnel and school teachers.

It would be right 1o state that, even after 11 years. the
position has not materially changed. Confusion about the defi-
nition of values, partly because of the proliferation of sub-values
ctc., has undoubtedly retarded .the development of programmes
rclating to valuc orientation of education. Fortunately, a con-
sensus is emerging about the basic core universal human values
which are acceptable for incerporation in  our learning und
teaching.

4.13 Non-availability of suitable learningjteaching matericls.
training modules, lack of administrative inputs, absencc of
orientation programme fer teacher educators, key level personuel
and teachers have emerged as major impediments in imple-
menting the programme. It is to be recognised that, to a qreat
extent, it is linked with the major problem about the prolifera-
tion of sub-values and confusion zbout their definition and
linkages with varions facets of human personalitv and objec-
tives of education. In the light of clarity, which is now emer-
ging, suitable recommendations have been made which are
incorporated in the last Section of this Report.

4.14 While reviewing recommendations  of the Education
Commission Report (1964-66) and National Policy on Edu-
catidn (1968), Late Prof. J. P. Naik, and eminent educationist,
in a detached but critical manaer and with an anguished hear:,
referred. in his monumental book : The Education Commission
And After” published in 1982, to the implementation of  re-
commendations relating to Value Orientation of Education.
He wrote :

“The main hitch has been that the implementation has
been very indiflerent.. ... The proposals were



36

also generally accepted in official as well as non-
official circles. Experimental work is very limited.
On the whole, one niight say that the educational
system is not as conscious of its responsibilities in
this matter as it should have been. and deliberate,
planned efforts at character-building are  minimal.
At the same time, events such as strikes by students,
teachers and Karamcharis, malpractices in exami-
nations, nepotism and even corruption within  the
system, feuds and rivahies among students and
teachers cxercise a  verv negative influence which,
in its turn, is strengthened by the untoward effect
of the mass media and of the general lack of
character within the wider society itself. There is
no reason to assume that the recommendations
of the Commission on this subject and their gencral
acceptance by all concerned have made any diffe-
rence to the overall picture”.

This is what Late Prof. J.P. Naik wrote in 1982, ten years
ago and after 14 years of the publication of National Education
Policy in 1968. This summing up is very valid even now.

4.15 Lack of serious and systematic efforts on the part of
Government to implement value-based cducation, in educational
institutions could be traced to the confusion about the definition
of values, non-clarity about he conceptual framework, and the
absence of a workable model wiin its ingredients.

4.16 The N.C.E.R.T. in their publication, “Documents on
Social and Moral and Spiritual Valucs in Education” (January,
1979) attempted to compile a list of values on the basis of
study of the Constituticn of India and reports, submitted by
various Committees and Conunissions of Education. A list of
82 instrumental values, given in the N.C.E.R.T. Document,
referred to above, may be seen at  Annexure-VI.  Actually
these values could be described more appropriately as
instrumental values, attitndes, behaviour patterns, habits
and sub-values. The intention of N.C.E.R.T. seemed to be
that the listing of values could be used as background material
for curriculum development for the promdtion of values as well
as provide a context in which the various terminologies pertain-
ing to values have been used by different Commissions and
Committees. Further, it could also serve as reference material
to the vescarchers working on the preblems of moral education.
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4.17 No doubt, one can go on enumerating values and add
new values to existing lists. The values can be classified us
spiritual, religious, moral, ethical, social, personal, political,
economic aesthetic and altruistic, and so an. The problem of
value education is not in enumeration or in classification of
values but in their inculcation. When we think of or talk abont
moral values, ethical values etc., we come to the irresistable
conclusion that these different types of values together counstitute
the totality of human values which reflect the major five facets
of human personality. The key to the development of human
personality is the inculcation of universal human values.

4.18 An important landmark was the organisation of
High Level Seminar on Moral Education by the NCERT in
Shimja in May, 1981 which was presided over by the then
Union Minister of Education, Shri S.B. Chavan. It was attended
by eminent educationists and repecsentatives of governmental and
non-governmental organisations. The Seminar preferred the
nomenclature : “Education in Human Values” to “Moral or
Spiritual Education”, which crested conceptual problems of
interpretation and consequently the implementation strategy
It was feht that “Education in Human Values” was dogma-free
and a secular concept.

4.19 After considering the lierarchy of values, presented
in thz N.C.E.R.T. document, the Shimla Seminar clarified the
concept of value-oriented ectucation and recommended that it
shouid be regarded essentially as an education for becoming
and self-exceeding. Value-oriented education should not only
provide information on values to students but, what is very
important that it should enable them to grow into beings and
transcend narrowness, selfishness and patrial ideas and attitudes.
The emphasis was on transcending partial ideas and attitudes
and promoting human values in totality.

4.20 Anocther important recommerndation of the Shimla
Seminar (1981) was to avoid segmental approach to value
oricintation but to udopt an inteorated approach -

“Therc should bz an integrated approach in the value-
oriented education programme. Instead of tackling
piece-meal such areas as awareness of ecology,
environmental protection, community development,
productivity, population stabilisation. aesthetic edu-
cation, national integration and international
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understanding etc., they should be handled in a
comprehensive manner under the broad = spectium
of social responsibility and inner development of

human personality”.

This is an important contribution of the Seminar. It rccom-
mended a holistic approach with emphasis on the inculcation
of basic universal human values among students enabling them
to face several personal, social, economic and potential lasks
with understanding. Summary of Recommendations of the
High Level Seminar, 1981 may be seen at Appendix VIL

421 The National Education Policy 1986 suggested that
the national system of education sbould be based on national
curricular framework, besides flexible components containing
common core which would include the history of India’s freedom
movement, the Constitutional obligations and other contents
essential to nurture national identity. The Policy recommended
some clements cutting across subject areas promoting values like
India’s cultural heritage, egalitarianism, democracy and secula-
rism, equality of sex, prdtection of cnvironment, removal of
social barriers, observance of small family norms and inculcation
of scientific temper. It would be appropriate to include materials
relating to these areas in text books and reading material at all
stages of education. Action has already been initiated by various
implementing agencies.

4.22 In the carlier chapters, while referring to National
Educational Policies and the emphasis on Value development,
it emcrged that the obiective of cducation. should move towards
the comple’s —rcn, optimum realisation of his innate capacities,
Man now is divided. He is exposed to division, tension and
discord on all sides throughout the world including TYndia.
There is artificial division between manual and intellectual
labour, the crisis of ideologies, the dichotomies between body
and mind or malerial and spiritual values.

4.23 In a pluralistic society like India, it is accepted that
there has to be an endeavour tq identify generally acceptable
universal human values and promote these within and outsid>
educational institutions at different levels. A critical study of
the contemporary Indian educational history would indicat: thot
no serious attempts were made to identify the universal human
values acceptable to a pluralistic society like India.
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4.24 The search for identifying upiversal human values
began with the publication of the Repcrt of the Education
Commission—( 1964-66). Inuially there was the cluster of
three values viz., moral, social and spiritual values. The Educa-
tion Commission (1964-66), in their introduction referred to
India’s unique advantage with’

“her great tradition of duty without self-involvement,
unacquisitive temperament, *tolerance (Righteous
Condact) : a new pride and a deeper faith ex-
pressed in living for the moble ideals of peace and
freedom, truth and compassion (love) are now
needed”,

The Commission also reflected on the imbalance between
atom (science) and ahimsa (spirituality), where the mastery
of outer space and space within the heart (not physical) are
out of balance. Referring to India’s glorious contribution to the
world cuiture, the Education Commission observed that :

“Perhans the grandest of them all is the ideal of mon-
violence and compassion (love) sought, expanded
and lived by Buddha, Mahavira, Nanak and Kabir,
Vivekananda, Ramana Maharishi and Gandhi in our
own times, and which rrillions have striven to follow
after them™.

As would be clear, the Education Commission presented,
after deep analysis, universal human values and ideals as
Peace, Truth, Love, Non-violence and Righteous Conduct.

4.25 The UNESCO’s famous Faure Commission, which
submitted its Report : “Learning To Be : The World of Edu-
cation : Today and Tommorrow” in 1972, referred to  two
Guestions, which arise when we analyse the ultimate aims of
an educational sys.em. ‘The first is as to what is their real
substance beyond the language in which they are formulated.
The second is who defined the ultimate aims. The Faure
Commission, while stating that the aims must be both specific
and general, pleaded that the aims can be specific if these are
dictated by history, traditions and cusioms, by social patterns,
economic and political system apd circumstances but caually
necessarily they have a general character. The Commission
observed : B '

“For in oqur time. education is an enterorise of nnl-
versal dimensions, huge and far reaching, implicit
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in which are aims which have um'verspl applicatios,
And these aims may be translated into the samc
explicit terms as certain of the great ideals typical

of makind today.

We see these universally valid aims in scientific human-
1sm. 1n the development of reason; in creativity
in the spirit of social responsibility; in the search
for balance among the various intellectual, ethical,
emotional and physical components of personality
and in a positive perception of mankind’s historic
fate”.

The Commission has favoured universally valid aims and
objectives of education which can be traaslated into the same
explicit terms reflecting the great ideals relevant to the con-
temporary mankind. They bemoaned over-estimating the
importance of improving technical aptitudes to the detriment
of other more human qualities. They urged combining the
scientific and poetical frames of mind as very essential and
also respect for the many sidedness of personality.

4.26 The Faure Commission went further and observed
after deep analysis of the cognitive, conative and ecffective
domains of a human personality :

“The physical, intellectual, emotional and ethical inte-
gration of the individual into a complete man is
a broad definition of the fundamental aim of cdu-
cation”.

The Commission stated that they found the above peda-
gogical ideal throughout history, in almost all countries, amang
philosophers and moralists and among mos: theoreticians and
visionaries of education. It continued to state that “it has
been one of the fundamen:al themes for humanist thouhgt in
all times. It may have been applied imperfectly, but it has
been fruitful and helped to inspire many of the noblest edu-
cational enterprises”, Here for the first time at the inter-
national level that too by a High Powered Education Com-
mission set up by UNESCO, the confirmation of the integra-
tion of human values being linked with physical, intellectual.
emotional, psychic and spiritual development of human per-
sonality to change an individual into a complete man, is
clearly perceived.
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4.27 As already referred to earlier, the Ramamurthi Com-
mittee. in its  Report (1990) on “Towards an  Enlightened
and Human Socie.y”, containing the review of the National
Policy on [Education 1986, observed that educatiop should
aurture a set of values, like thg feeling of universal compas-
sion (love), build up a new social order based on truth and
non-vielence which are everlarting spiritual values, prepare the
ground for an integration between sciece (truth) ad spiri-
tuality (unity of life), and democracy (non-violence) may be
a link between the two. The Rumumurthi Committee ‘‘views
men as more than a mere resource, an economic commodity”,
and has stressed the human with accent on the cultural and
spiritual as on science and technology. This will lead io total
education of the total persom. This, in other words, is  the
concept of an integrated education through human values so
that human personality blossoms.

4.28 In India, several pioneering efforts were made. before
and after Independence (947), by severa] institutions and
orgnisatioas, to develop operational plans where human values
were cffectively linked and integrated wijth educational prog-
rammes. The profile of some of these institutions has been
preseaied as part of this Report.

4.29 The development of physical, intellectual, emotional,
psychic and spiritual facets of a human being. on the right
lines, leads to an inlegrated human personality. Tt is only at
the level of human personality where a combination of cogni-
tive, affective and cOnative approaches have to be adopted,
that necessary changes can take place. The cognitive orienta-
tion which implies the knowledge that the realisation of the
true ‘self” (atman), is the real Truth (Satya). The matching
effect orientation—that all men have Atma (true self)—Ilead
to the concept of universal Love (Prema) and the inner ser-
enitv. i.e., Peace (Shanti), which implies man's equanimity
amidst sitvations of gain, loss. pleasure, pain. ioy. sorrow.
bharm, benefit. The Conative orientation, which is the logical
sequence of the cognitive and affective orientation consists in
doing one’s duty sincerely in a calm and detached manner
without anv thought of reward and personal gain which takes
the form of Righteous Conduct (Dharma) and love in action
which is Non-Violence (Ahimsa).
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4.30 Thus the consistently and sucessively derivative
pature of Cognitive, Affective and Conative aspects of the
orientatton of a human being lead to the grand and glorious
design of Truth, Righteous Conduct, Peace, Love and Non-
V.olence. They represent thg five inseparable fingers of the
integrated and indivisible human palm—the basic sources of
strength. This presentation is rational in an absolute and uni-
versal sense. Trugh is the basic clement, i.c., knowledge that
one is not an animal, but a man striving to reach the ultimate
cal of becoming divine—three stages of UncOnsciOusness,
%onscil!us!!ess and Supra-Conscionsness. the path which seeks
the sceret of merging with the divine as the aim, i.e., Satyam,
Shivam and Sundaram—Truth, Beauty and Goodness.

4.31 The five basic corc human values are universal anc
traascend all  distinctions of country, religions, castes and
crced. They embrace all beings, as their origin lies right
within each individual. In the arduous process of mergnig the
fceling of “I” in the “We”, and finally “He”, one has to pass
through compassion, renunciation, rectitnde, fortitude and pati-
ence. These five are the counterparts of Truth, Righteous Con-
duct, Peace, Love and Non-Violence with corresponding five
ideals of knowledge, skill, balance, vision and Oneness. In fact,
the enumeration of human values as five~-Truth, Righteous
Condu:t, Peace, Love and Non-violence are all facets of the
foundational humanness. They grow together. They are
inter-dependent. They are inseparable, but love is common.

4.32 Revered Sri Sathya Sai Baba, Chancellor, Sri Sathya
Sai Institute of Higher Learning (Decmed University), Pra-
santhi Nilayam, established in 1981, has beautifully emphasised
the ;igniﬁcance of five universal human values in the following
words :

Truth, Righteous Conduct, Non-Violence, Peace and
Love are the five life breaths of every human
being. This is the truth which should be realised.
Among these five life breaths of a human being.
Love has a unique place.  Therefore, = establish
love firmly in your hearts.* o
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He further elaborates the significance of Love in the fol-
lowing inspiring words :

Love ag Thought is Truth,

Love as Action is Righteous Conduct,
Love as Feeling is Peace, and

Love as Understanding is Non-Violence.

Love which is selfless and spiritual, is the string of the
garland of human values.

Swami Vivekananda has observed :

“The word ‘Love’ is very difficult to understand. Every
act of love brings happiness. There is no act of
lovg which does not bring peace and blessedness
as its return. Real Existence (Sat), real know-
ledge (Chit) and real love (Ananda) are inti-
mately connected with one another, the three-in-
one, where one of them is, the others must be—
the existence-Knowledge-Bliss™.

Swami Vivekanaada’s definition of love, like that of Re-
vered Sri Sathya Sai Baba is all comprehensive—it is the final
stage of Ananda—Bliss.

4.34 The Report of the U.G.C. Committee on the In-
volvement of the Universities and College in the Promotion of
National Intergration (Justice M.H. Beg Committee) (1985),
has quoted a passage from Juan Muscro’s introduction to a
beautiful translation of the Bhagwat Gita, which refers to the
synthesis in the progress of science which has to be in harmony
with spiritual progress. Knowing more is important, but similarly
is living more. In order to know more and live wmore, loving
more is important. Juan Musrco writes :

“The true progress of man on earth is the progress of
an inner vision. We have a progress in science,
but is it in harmony with a spiritual progress. We
want a scientific progress, but do we want a moral
progress? It is mot enough to have more, or even
to know more, but to live more, and if we want

3058 PC/92—4.
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to live more, we must love more. Love is the
treasure hid in a field, and this field, according :o
the Gita, is our owa soul. Here the treasurg is
found for which the wise merchant ‘wen: and sold
all he had’. And, contrafy to the law of matter,
wheie to give more means to have less, in the
law of I9ve the more one gives the more one has.”

(Page 10)

The conceputal framework is very clear; love is hidden in
the trcasure of soul—*spirit’.

4.35 The common liuk of spiritual vision running through |h
all the religions, and the search for common goal—that is spiri-

tual love which is pure, has again been brought out in the
following observations of Juan Muscro :

*“The spiritual visions of man confirm and illumine each
other. We have the cosmic greatness of Hinduism,
the moral issues of Zoroaster, the joy in the Truth
of Buddha, the spiritual victory of Jainism, the
simple love of Tao, the wisdom of Confucius, the
poetry of Shinto, the One God of Israel, the redeem-
ing radiance of Christianity, the glory of God of
Islam. the harmony of the Sikhs. Great poems in
different languages havc different values but ihey
all are poclry, and the spiritual visions of man
coms all from one Light. In them we have Lamps
of Fire that burn to the glory of God”.

“The finite in man longs for the infinite, The Love
that moves the stars moves also the heart of man
and a law of spiritual gravitation leads his soul to
the Soul of the Universe. Man sees the sun by the
light of the sun, and ne sees the Spirit by the light
of his own inner spirit. The radiance of eternal
beauty shines over this vast universe, and, in mo-
ments of contemplation, we can see the Eternal in
things that pass away. This is the message of the
great spiritual scers: and all poetry and art and
beauty is only an infinite variation of this message”.

(Page 10)
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The lesson would seem to be clear. There is absolute umty
in all the religions and that these could become the basis of
our thought, feelings and actions to enable us to live in harmony
with ourselves, our neighbours, our country and the whole
world through Love. This unity in diversity is the basis of cdu-
cation in human values, which are universal.

4.36 Sri Aurobindo’s concept of integral education, with
five components, (a) physical (b) vital (c) mental (d) psychic
and (e) spiritual, is more or less the same as Revered Sri Sathya
Sai Baba’s integral philosophy with its implication. Sri Auro-
bindo adopted five-fold classification of human being and ex-
plained it in his own way as stated below :

“Education to be complete must have five principal
aspects relating to the frve principal activities of
human beings; the physical, the vital, the mental,
the psychic and the spiritual. Usually these phases
of education succeed each other in a chronological
order following the growth of the individual. This,
however, does not mean that one should replace
another but all must continue, complementing each
other, till the end of life”.

It is evident from the above observations that complete edu-
cation connotes realisation of the five-fold human potential, the
physical, the vital (emotional), the mental (intellectual, the psy-
chic and the spiritual.

4.37 The Working Group to Review Teacher Training Pro-
gramme (1983), after an indepth study of the situation, em-
phasised the “inner develooment of human personality” on the
right lines. The observations of the Group are pertinent fo the
development of the programme of value orientation of educa-
tion with particular reference to the basic core values. The
Working Group observed :

“If we analyse our human nature, we find there are
in us various energies which can be distinguishable
under various categories, such as physical, emotional,
mental, aesthetic, moral, and spiritual. These cnergies
are mostly Jatent in us and only a part of
them are actually active. Even the acfive part of
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our energics meed to be developed and directed to-
wards their highest development and towards their
highest point of fulfilment in their respective values.
But the best of education is not limited merely to
the development of our active energies but also to
bring out our latent capacities and lead them to
their righful goals and ideals.”

It may incidentally be observed that the analysis of the
human personality, as spelt out by the Working Group Report
(1983) comes closer to the five-fold aspects of human persona-
:33’1 namely, physical, intellectual, emotional, psychic and spiri-

4.38 The Working Group Report (1983), after a lot of
study, detailed analysis and deep thought, defined the term

‘self’, which has great relevance to the whole concept of human
values, as under :

“True self-hood” is the integrated centre in which varied
personalities are harmonised and integrated persona-
lity is thus a recognised ideal that the Indian edu-
cational thought has keld out as one of the supreme
spiritual values. In its fulness, the areca of inte-
grated personality connotes the perfection of a
four-fold personality that harmonises wisdom,
power, love and skill in works”.

On the basis of the analysis of an integrated personality,
the Working Group recommended “that the pursuit of this ful-
mess of integrated persomality may be regarded as one of the

highest values which should be pursued in our educational sys-
tem”.

4.39 The pursuit of the fullness of integrated persopality
on the right lines leads to identification and enunciation of the
basic universal core human values whose development through
Education has to be the ultimate objective. The Working
Group Report (1983), referred to “true self-hood” as the inte-
grated centre in which varied personalities are harmonised and
an integrated personality is a recognised ideal.  The Indian
cducational thoyght has held this as one of the sypreme spiri-
{ual values. Almost all the propbets, sages, saints, leaders and
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edu:atz’onzsts have stressed the need for spiritual education, “true
self-hood”, as an essential part of all-round education.

4.40 Late Prof. V. K. Gokak, an eminent poet and philoso-
pher, an outstanding academician, recipient of the Jannpeeth
Award, 1992, was the first Vice-Chancellor of the 3ri Sathya
Sai Institute of Higher Learning (Deemed University) estab-
lished in 1981. He has referred to the philosophy of education

of Revered Sri Sathya Sai Baba, particularly about spiritual edu-
«cation in the following words :

“Needless to say, there emerges from Baba’s tcachings,
a philosophy of education which like that of Maha-
tma Gandhi, Rabindranath Tagore and Sri Auro-
bindo, insists on the need for an all round educa-
tion of which spiritual education is an essential part.
We will ignore  these argumenis of the great only
at our own peril”.

“True self-hood”, in practical terms, means education of
the spirit which has been totally neglected, while attention is
-devoted to the training of skills and for gleaning and garnering
information. The seceker of the spirit has to pursue Truth,
Righteous Conduct, Peace, Love and Non-Violence. Late Prof.
Gokak has put it so beauitfully in the following words :

“Truth is that which is changeless, Vibhuti or ashes, are
the Truth of Matter. Truth is becoming, reduced
to impershable being. Santhi or Peace, in its lowest
aspect, is that equal state of mind which remains
unaffected either by joy or sorrow or by any other
pair of cpposites. In its higher and more positive
aspect, it is not exactly ananda but madhura ananda,
a sweet pledge of or prelude to delight. When you
apprehend the prevalence of God everywhere—entire
manifestation appears as the projection of Divinity.
Prema or love is nothing other than the flow of
soul itself. Non-violence is impersonal love uni-
versally diffused”.

Like the indivisibility of the personality and its integrated
nature, the basic human values are inter-linked and interrelated.

4,41 There is an organic link between the human values
and the human personality. Mental happiness comes from peace;



peace comes from live ; love is linked with non-vielence, non-
violence is the outcome of righteous conduct, righteous conduct
withiout truth cannot be thought of. One human value without
the other has no meaning.

4.42 Educational experts working actively in the field, and
particularly concerned with the implementation of the pro-
grammc of Education in Human Values, following the important
recommendations of the High Level Seminar on Value-Oriented
Education (1981), made an attempt to list all the 84 instrumen-
tal values, attitudes, behaviour patterns, habits and sub-values
(identified by the NCERT earlier), under the major components
of UNIVERSAL HUMAN VALUES based on World Reli-
gions and Faiths, National Cultures, lives and teachings of Pro-
phets, Sags, Seers, Scientists, great Teachers and men of emi-
nence in several fields. This is shown in the enclosed Table.



COMPONENTS VALUES*

World Religions  Eminent Leaders of World National Culture
Human Values
Human Personality
Educational Objectives
Humean Values Truth Righteous Conduct  Peace Emotional  Lov: Psychologi- Noa-Violence
Human Personality Intellectual Physical Skill Balance cal Vision Spiritval idextity
Educational Ideals Knowledge
| ‘ o !
Truthfulness Cleanliness Abstinence Sincerity Kindrness
Curiosity Hygienic Living Freedom from Kindness Courtesy
Quest for knowledge Dignity of Labour six sins to arimals Gonru Manners
Spirit of Enquiry I’roper utilisation Cultivation of Sympathy Helpfo'ness
Study of one’s self of time SiX virtues Friendship Fello + feeling
Discrimination Regularity Discipline Patrintism Gentlemen lines
Secularism Punctuality Purity Devotion Unwi!iingness
Respect for all Self help Endurance Tolerance to hu e
religions Self support Integrity Humanism Cons.ieration
Universal, el - ibedience Self discipline for others
existent truth Duty & loyalty Self contro! Readiness o
to duty Self respect cooperate
Simple living Awareness of Appreciation
Honesty dignity of of others
Prudence individual culture
Respect for others Concentration Compassion
Reverence Meditation Universal Love
Service to others Peace Awareness of
Self Confidence responsibility
Self Reliance of citizenship
Initiative Democracy
Resourcefulness Common good
Courage National
Leadership Awareness
Faithfulness National Unity
Justice National
Team work Integrity
Team spirit Away from
Equality Untouchability
Self sacrifice

and national prosperty

Social Service
Social Justice
Socialism
Solidarity

*Instrumental Values, attitudes, behaviour patterns, habits and sub-values listed in N.C.E.R.T. publication. Documents
on Social, Moral, Spiri‘ual Values in Education, 1979.
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From the table it may be observed that the five basic core
universal human values represcnt the quintessence of the Eastern
and Western Ethos, consistent with secularism to be perceived
as the goal to be reached. )

4.43 For purposes of clarity and in order to link human
values with ideals of education and various facets of human
personality, it has been possible to develop a model which is
based on pedagogical principles as indicated below :

Ideals of Education/Objectives Human Personality Human Values

1. Knowledge Intellectyal Truth

2. Skill Physical Righteous Conduct
3. Balance Emotional Peace

4. Vision Psychological Love

5. Identity Sniritual Non-Violence

Like the indivisibility of the personality and its integrated
natuie and the cohcrence of education, the universal human
values are inter-linked and inter-related. Education in human
values, when internalised, humanises a person and lays the solid
fcundations of a perfect and integrated person—the complete
man, with knowledge, wisdom, discrimination and experience.

4.44 Many pioneering eflorts have been made by some pace-
setting institutions and organisations, in different parts of the
country before and after Independence, in the area of Value
Orientation of Education. Brief profiles of some of these pioneering
efforts are presented in this chapter. The picture which emerges
indicates the basic approach and methodologies adopted and the
earnesiness with which innovative programmes have been imple-
mented with total gommitment. In addition, 'there are jmany
exemplers of several other institutions in the area of value edu-
cation like the D.A.V, School system, Bharatiya Vidya Bhavan,
Jnana Prabodhni, Pune, Braham Kumari’s Ishwariya Vishwa
Vidyalaya, Mount Abu, which also need to be studied.

Nai Talim Basic Education

4.45 Mahatma Gandhi, Father of the Nation, strongly believed
that cducation is the drawing out of the best in man and child,
body, mind and spirit. His greatest contribution in the field of
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revitalisation of education was Basic Education or thé Wardha
Scheme of Education or Nai Talim. Gandhiji was aware of the
socio-economic problems of his country—the majcrity of whom
were living in very poor conditions and particularly in villages.
He thought of a realistic plan of education which would make
the students, self-reliant, self-sufficient and self-empioved.
Gandhiji advocated craft-centered education. Basic education was
a rare combination of educational philosophy of idealisms,
(patticularly when analysing the aims of basic education), Reulism
(enabling self-inputs of self-employment), and Pragmatism
(practising of correlation of craft-centred education with academic
subjects).

4.46 Gandhiji had very high idealism in view while proposing
this novel system of education for the country. He believed in
God and in the spiritual unity of all human beings. For him,
Truth was the highest goal. He first observed “God is Truth”.
Later on, he realised that “Truth is God”. He firmly recom-
mended “Truth” as one essential ideal or value to be followed
practically in life. He further believed—and strongly so—that
anything can be achieved through Leve. Love was his religion.
He believed that through lLove, man attains Truth. Gandhiji
recommended Non-Violence as a positive attitude of tolerance
patience, perseverance, seclf-sacrifice and  self-suffering. For
Gondhiji Non-Vielence of Ahimsa, in practical terms was
‘Satyagraha’, which is a “method of security, a right by personal
suffering and not by inflicting injury on others”,

4.47 The immediate aim of Basic Education was to impart
training in citizenship, build character, give professional training
and impart culture. Gandhiji believed in learning by doing. He
wanted all knowledge to be correlated with craft which would
encourage self-activity. He believed that since experience is the
only teacher for man, self-experience is gained tMrough gainful
activities and craft work.

4.48 The practical application of Nai-Talim (Basic Educa-
tion) was demonstrated by Gaodhijs in his experiments in Ashram
life at Phoenix, Sabarmati and Sevagram. Nai Talim was hailed
ds the most appropriate instrument for providing the right type
of education in India under the then prevailing conditions es-
pecially keepinig in view the vision of the social and economio
order Gandhiji had placed before his people.
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4.49 Late Dr. Zakir Hussain, an eminent educational lumi+
nary, tried to givc practical shape to Gandhiji's educational
vision in terms of specific programtnes.at all levels of education.
This noble experiment was lauded by everyone. In spite of
indifference, we find some experimental institutions in Wardha,
the Gujarat Vidyapeeth and the Gandhigram Rural Institute,
are doing pioneering work.

4.50 Gandhiji had the vision of human excellence. His
emphasis on Truth, Non-Violence, Peace and Self-Service seem
to be the beacon lights in a world enveloped in-dafkness of vio-
lence, hatred, unrighteous action, selfishness, exploitation. It is
strongly being felt that the implementation of Gandhian values
like Trath Non-Violence, Peace and Self-Service, leading to
Love and Compassion are right values capabl> of leading to all
round growth and fulfilment of India and nations of the World.

4.51 The Ramamurti Committee Report of December 1990,
referred to in the earlier Chapter ITI, observed that Nai Talim
was presented by Gandhiji in 1937, This Nai Talim was “educa-
ticn transformed to build a new social order based on Truth
and Non-Violence”. It also observed that Trith and Neti-Violenee
are everlasting spiritual values that we have inhefiled from our
past, but when applied to real life, they come closest to the
values of modern science and democracy.

4.52 The Ramamurti Cormittce strongly recommended
reorientation of our educational system on the lines of the
philosophy which was the basis of Naf Talim.

Shantiniketan

4.53 A notable and pioneeting effort, lauded by all edu-
cationists, was the educafional experiment launched by
Rabindranath Tagdre in Shantiniketan. His personal experi-
ment in the traditional schools made Rabindranath Tagore feel
strongly that education should be a joyous experience for every
student and for all teachers where creativity should be the
ultimate objective. He strongly felt that students sholuld
;:ce]i(ve their lessons from a fliving teacher and not from text

yoks.

4.54 Education, according to Tagore, is that which pro-
duces a fulfiled man, devclops all capacitics of students, besides
the intellectual. He believed that ‘when heart and hand work
with head there will be completeness in education. Tagore
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felt that education should be imparted in natural surroundings.
He emphasised moral, spiritual, intellectual and physical deve-
lopment as the aims of education. He opposed the rigid
system of education and wanted students to learn in free natural
conditions and in a practical way. What Babmdran.ath ‘Tagor_e
felt in theory, he gave a practical shape to it by starting ‘Shauti-
niketan’ or ‘The Abode cf Peace’ in 1901, in a school with
10 boys. It combined home, temple and scho#l in one. The
children got love and affection and an informal education in
a homely atmosphere. They were free to express themsclves
throlgh creative work, sharing their joys and sorrows together.

4.55 In 1922, an Imstitute of Rural Reconstruction was
established (this was later renamed as Sriniketan) for rural
upliftment. In the same vear, he established a weekly boarding
school ‘Siksha Satra’. It was in 1922 that Shantiniketan Ashram
became Vishwabharati University with three sections : Path
Bhavan, Vishwabharati University and Rural Reconstruction
Institute. In the Path Bhavan, education is at the schocl stage
where the objective is the deveiopment of all round personality,
s3 that they grow physically, mentally, spiritually, emoctionally
and socially. 1In the Rural Reconsiruction Institute, education
and training is given in cottage industries.

4.56 Vishwabharati University is a pioneering institution
with an excellent record where art, religion, philosophy, langu-
age, hterature and culture arc tanght in different Departments.
The motto of Vishwabharati University is “Simple Living and
High Thinking”. Tagore, the realist maintained that ‘“our
education should be in full ‘ouch with our complete life,
economic, intellectual, aesthetic, sociai and spiritual and our
educational institutions shduid be in the heart of our socicty.
For, true education is to realise, at every stage, how our
training and knowledge have organic relations with our
surrounding™. Tagore’s cducational philosophyv, which he tried
to put to practice through Vishwobharati and succeeded to a
great extent, was bascd on cardinal principles or values which
he cherished all his life. Thesc were : freedom of mind, crea-
tive self-expression, communion with nature and man, a pro-
found humanism, internationalism and spiritualism.

Sri Avrobinde International Centre for Education, Pondicherry

4.57 Sri Aurobindois grand vision of integral education
took the concrete form of Awobindo Ashram with a  school



55

opened in 1943 which, in due course of time, has developed
into Sri Aurobindo International Cenire of Education. The
Centre is an integral part of the Ashram and serves as a field
for new cxperiments and researches in education. The objective
is tol evolve a system gf integral eclucation which will emphasise
the unity of ali knowledge and synthesisg the humanities and
the sciences, organise an enviroument and an atmosphere
afiordirg inspiration for the development of five essential aspects
of human personality namely the physical, the vital the mental,
the psychic and the spiritual and develdp the sense of unity
of mankind and of international understanding and collabora-

tion.

4.58 Sri Aurobindo’s creative philosophy attempted to shape
all aspects of the individual's personality in the global context
of life. He aimed at true knowledge. He believed that edu-
cation should not be sowmething faithful only to the past but
to the developing present of Indin, to her future need, to the

eatness of her coming self-creaticn and to her eternal soirit.
He firmly believed that mankind and its needs are the same
everywhere and the truth and knowledge are one and should
have no barriers of cokmiry. Truc basis of education is the
study of human body, mind and spiri:. Sri Aurobindo strongzly
belicved that a divine life in a material world implies necessarily
a union and fusion of the two ends of existence : the Spiritual
summit and the material base.

4.59 Sri Aurobindo believed that the first principle of true
teaching is that nothing can be tuught. Tt is, therefore, that in
the Aurobindo International Centre of Education, each student
is free to study any subject he chooses and at any given time.
He is encouraged to learn by himself, to progress at his own pace
and ultimately to take charge cf his dwn development. A
great stress falls npon the individuzl work by the students.
There are classes for discussions between teachers and students
and between students and students--Teacher has ap important
role to play. There are Rooms of Silence, Rdoms of Consnlta-
tion, Rooms of Collaboration and Lecture Room. The medium
of instruction at the Centre arc Fnglish and French. Besides
these languages. each student is encouraged to learn his own
mother tongue and Sanskrit. Some lcarn one or more other
languages of India or Europe.

w
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4.60 At preseat, the Centrs has provison for studies from
the nursery to the higher and advanced levels. It has facilitics
for humanities (including languages), sciences, -engineering,
technology and physical education and facilities for art, music,
dance, drama and sporcts. Facilities for carrying out the
pregramme of physical education are  numerons. The Centre
has well-equipped laboratories and « large library. The Centre
of Education awards no degrees or diplomas since one of the
objectives of the institution is to provide an atmosphere where
knowledge is sought for the sake of knowledge and for the
building of character. Research 1s being conducted at the
Ashram into the various problems that arise in the implementa-
tion of the integral view of cducation which have five aspects
namely, the physical, the vital, the mental, the psychic and
the spiritual. One of the important aspects of the Ashram is
its international character.

4.61 The various schemes of education in the Aurobindo
Ashram can be summed up in the following words of thz
Mother.

“As we rise to this depree of perfection which is our
goal, we shall perceive that the truth we seek is
made up of four major aspects. Love, Knowledge,
Power and Beawty. These four attributes of the
Truth will spontaneously express themselves in our
being. The psychic will be the vehicles of time
and pure love, the mind that of infallible know-
ledge, the vital will manifest an invincible power
and strength and the body will be the expression of
perfect beauty and perfect harmony”.

Dyalbagh Educational Institute

4.62 The Institute, which is a Deemed University since
1981, started as a Middle School in 1917, was raised to the
level of High School within six months and became a Degree
College in 1947. The Institute has Faculties of Art, Com-
merce, Management. Fducation, Engineering and Science. The
Core courses studied by all wndergraduate students include
Indian culture comparative study of religion, scientific methodo-
logy and rural development. The pursuit of the co-curricular
activities, aims a2t buvilding of an all round personality of
students through cultural and litcrary activities, games and
sports and social service. ’
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4.63 The objectives of the Institute’s educational pro-
grammes are the dovelopment of the complete man ipespective
of ‘caste, creed, race, religion, ecopomic position or social
status. The significant featuse of these programmes is incul-
cation of values which bring about physical, intellectual, eno-
tional and etnical integration. It is presumed to develep ihe
basic values of humanism, secularism and democracy, The
methods of learning Value education are varied and both direct
as well as indirect. The major emphasis is on work culture
of students who lead an austere, disciplined, dedicated and
productive life. Detailed profile of the Institute may be seen
in Annexure XVIIL

Banasthali Vidyapeeth

4.64 The Vidyapeeth was started in 1927. Its school
section was ecarlier affiliated to the Rajasthan Board of
Sccondary Education and the college section was attached to
the University of Rajasthan. In 1983, it got the status of a
Deemed University.

4.65 From the very beginning, the Institute, from the
Banasthali Vidyapeeth started experimentation for balanced
development of five aspects of education, viz.,, physical,
intellectual, moral, aesthetic and practical. In the develop-
ment of five-fold education, moral education occupies a very
significant place. The emmphasis in all curricular and co-
curricular activities is ¢n a judicious balance between science
and spirituality thus developing an ethos of peace, mutual
love and consideration, proper behaviour, development of
moral values embodied in simple living and high thinking.

4.66 The wmethodology of Value Orientation includes activi-
ties for students with emphasis on model behaviour. The
role of the teacher is important. Prayers constitute 3 verv
vital programme in thc Vidyapeeth,

4.67 The Vidyapeeth system accepts that values arisa
fram one’s attitude which in turn is the result of one’s cforts,
one’s environment and one’s inherited ‘Samaskaras’. It is
belicved that one’s effdrts and environment can definitely modify
an individual’s inherited ‘Samaskars’. Detajled profile of the
Institute may be seen in Anncxure XVI.
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Ram Krishna Institute of Moral and Spiritual Edvcation, Mysore

f the Institute was laid in

1968. Since the formal operationalisa_tion of the Institute,
several kinds of courses are being organised These include
10-month B.Ed. course affiliated to the University of Mysore
with compulsory Content-cumn-Methodology in moral and
spiritual education and a diploma in moral and spiritual edu-
cation of two months duration for in-service teachers of
secondary schools of the State of Karnataka. There arc also
national intcgration camps for boys and ‘Retreats’ for general

public.

4.68 The foundation stone O

4.69 Among the most prominent princ_iplt_:s promoted
during the activities are religious tolerance, dignity of labour.
individual discipline, inner peace, self-reliance and social

harmony.

4.70 The majar objective of the B.Ed. course is to provide
value education in.theory and practice. The Content coursc
endeavours to develop global outlook and the sense of
belongingness to the whole community. There is compulsory
study of moral and spiritual education. Daily routine of the
course starts with morning praver and includes activities like
meditation, Yoga classes, ‘Shramdan’, class lectures, indepen-
dent studies, music and bhajans and sports and games.
Detailed profile of the Institute is given in Annexure XVIII.

Rishi Valley School

4.71 Tt is a residential school affiliated to 1.Sc. Board. Tts
programmes and educational philosophy are inspired by the
educational philosophy of Shri J. Krishnamurti with emphasis
on producing integrated men and women. The significant
features of Shri J. Krishnamurti's educational philosophy
emerges to be education of total human being. '

4.72 Among the values emerging in the philosophy of
Shri J. Krishnamurti—the most impertant is knowing the ‘Self".
Without reading the book of life carefully, patientlv, hesi-
tantly, Shri Krishnamurti bclieves that ope will never be able
to do anvthing. The value frame of Shri Krishnamurti, though
not specifically elaborated, includes a search for truth. peace.
good conduct. Jove and non-violence. The emphasis is more
On experiencing these values by students. ‘
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4.73 Students are encouraged to be creators of values and
discoverers of truth rather than being passive recipient and blind
followers. Teachers role is that of a mediator and facilitator
rather than the dispenser of knowledge, manager of learning
environment. Detailed profile may be seen in Annexure XIX.

Sathya Sai Bal Vikas and Education in Human Values Programme

4.74 The Bal Vikas (Child Development) Programme was
started in 1968 when the Mational Policy on Education, 196S
was published. It was felt that while numerous reports and
recommendations regarding Value Orientation of Education were
available, concrete prograrames had not been devised. During
the past 24 years, this programme has been conducted informally
outside the school hours with cmphasis on the development of
the faculties and personality of the child.

4.75 The objective is that children. in their early impres-
sionable and formative years of life, should acquire and imbibe
right values of life, cultivate disciplined habits and start develop-
ing into an integrated personality blossoming mentally, emo-
tionally, intelleciually, ethically and spiritually.

4.76 The methodology adopted to put across the message
is through community prayers, group singing, story telling, group
activitics and silent sitting.

4.77 Education in Human Values programme has emerged
from the success in the implementaticn of Bal Vikas Programme.
In this programme, the main focus is on the teacher who can
convert the school into a virtual nursery of virtues and values.
The educational institutions run by Sri Sathya Sai Organisation
are implementing this programme. As o result of implementation
of the programme during the last decade or so, both conceptual
and operational framework of linkages of the programme has
emerged. As in the case of Bal Vikas Programme, training
programmes for teachers has been designed along with necessary
learning and evaluation materials. Details of the programme may
be scen in Annexure VIHI.

Sri Sathya Sai Institute of Higher Learning (Deemed University)

4.78 Right from its inception in 1981, the Institute has been
evolving scientific methoddlogy and implementing operational
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model of Value Orientation Programmes as d;;att of its regular
curricular and co-curricular activities under the direct guidance
of Revered Sri Sathya Sai Baba, the Chancellor.

4.79 The multi-faceted activities and _ programmes of the
Institute in its three campuses at Prasanthi Nilayam (Andhra
Pradesh), Anantapur (Andhra Pradesh) and Bangalcire
(Karnataka) daily, vear-round and special as well, in the hostels,
campuses, sports fields, in which the students and faculty
participate as an integral part of total education imparted at the
Institute including educational, cultural, creative and constructive
activitics as well as celebration of important national days and
festivals, are interwoven with the tapestry of the daily life of the
Institute, which is highly rich and fully educational.

4.80 The Institute shared its rich and rewarding experience
since its inception, in the U. G. C. Sponsored National Sym-
posium on Value Orientation of Higher Education held in Sep-
tember, 1987. The Association of Indian Universities collaborated
with the Institute in this National Symposjum which was attend-
ed by Vice-Chancellors, Educationists, Scientists, Management
Experts, Development and Policy Planners from different parts
of the country. The Svmposium discussed, in depth, and at great
length, the dcfinition of human values, their self-consistency,
universality and numerous operational techniques used at the
Institute to achieve the objectives. It also discussed as to how
these were incorporated methodically and in a systematic nan-
ner in the curricular, co-curricular and other educational pro-
grammes of the Institute.

4.81 The first specific recommmendation made by the National
Symposium (1987) in its Report presented in the Concluding
Session on September 26, 1987, for consideration and implemen-
tation by various educational institutions and appropriate autho-
rities, as an outcome of indepth deliberatidns, was :

“It is high time that the self-consistent and universal
system of values, which can be regarded as the basis
on which syllabi and courses of studies, can be
designed. The Sri Sathva Sai Institute of Higher
Learning has a five-fold svstem of values, which
is self-consistent and is able to sustain itself as a
workable theory of humar personality. These five
values in the system ere Truth, Rightgous Conduct,



61

Peace, Non-violence and Love. Thqse can be adopt-
ed'adapted by educational institutions”.

Ths emphasis was on the seclfconsistency of the five-fold
system of values and as the basis of workable theory of human
personality.

4.82 The Symposium also strongly recommended that Value
Oricntation, without being confined only to the tertiary level of
education, should be carried down the line to the level of se-
condary as well as primary education. In' other words, “there
shouid be a well chalked out programme for value impregnated
eduzation right from primary schocls to institutions of higher
learning”.

4.83 Prof. G. Ram Reddy, the then Vice-Chancellor, Indira
Gandhi National Open University, New Delhi and President,
Association of Indian Universities and presently Chairman, Uni-
versity Grants Commission, New Delhi, in his Inaugural Ad-
dress to the National Symposium as Chief Guest, ¢cn Septem-
ber 24, 1987 observed that, “in a plural society like India, there
has to be a constant endcavour to identify generally acceptable
values and promote them. So far as the individual values are
concerned, they may vary from society to society, religion to
rcligion. But some values, like Truth, Right Conduct, Peace,
Love and Non-Violence, should be free from controversy ; they
should be acceptable to all the people in the country”.

4.84 Dr. Shankar Dayal Sharma, the then Hon’ble Vice-
President of India, delivering the Sixth Annual Convocation
Address of the Institute on November 22, 1987 mentioned that
“true education is provided in the Institute which ensurss ab-
sorption of knowledge, accumulation of wisdom and appreciation
of the experience of ancient idezls of Sathya, Dharma, Shanti,
Prema and Ahimsa”. Shri R. Venkataraman, the then Hon’ble
President of India. delivering the Ninth Convocation Address
of the Institute on November 22, 1990 observed that the five
ideals are the foundation of this Institute and the secret of its
success. Hle i=lt that “if these weore to become the foundation
of our society, what wonders could be wrought !” Shri P. V.,
Narasimha Rao, Hon’ble Prime Minister of India, delivering
the Tenth Convocation Address on November 22, 1991 men-
tioned that the five human values aré “truly secular in character
and constitute the major bedrock of all the religions of the
3058 PC/92—6 ‘ '
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world”. He was glad to note that this Institute is trying to
.cnieve the blend between traditional values and modern scienti-
fic knowledge and commended the need for benefiting from the
expericnces of the Institute. Detailed profile of the Institutc may

be seen in Annexufe IX.

4.85 The Ministry of Human Resource Development depu-
ed a team of officers from the U. G. C. and N, C. E. R. T. w!
report on impottant features of the Institute in February-March,
1992, Extracts from the Report mav be seen in Annexurc X.
It is clear that the Institute’s innovative work in the field !
Value Orientation of Education has been highly commended.

Navodaya Vidyalayas

4.86 The Navodaya Vidyalavas havc been sponsored und
being implemented by the Government of India as the pace-
setting schools to promote ecxcellence, coupled with equity and
naticial integration, for the last six years, 1986 onwards. Thoy
numbet, at present, about over 275 and are likely to be set up
m all the districts of Tndia. These schools have been reorganising
the contenit and progess of education to convert ideas, concepts
and values. The promotion of value education in Navodaya
Vidyalayds, in its various facets, evolves round the five basic
htiman values, namely, Truth, Righteous Conduct, Peace, T.ove
and Non-Violence. ‘

4.87 The Navodaya Vidyalaya Samiti have noted, that
“some thinkers have classified the values as moral, social and
spiritual. Whatever the classification may be, these values cer-
tainly pramote freedom, thruth, honesty, hard work, fraternity,
self-discipline, responsibility, dcvetion to duty, love for onc’s
country, libefty of thought and expression, iustice. secularism,
care for public property, consideration for others, scientific tem-
per, team spirit, cleanliness, coopefativeness, service to the poo-
ple, environfental awareness and small family norms”. But
the objective is to promote human excellence.

4.88 There is'no fdrmal currienlum in Navodaya Vidvalavas
for the implementation of value education but the academic,
curricul#r and co-curricufar proerarhmes have an in-built svstem
to promote value edttcation in doy to day life in the institutions.
Children im Navodava Vidyalavas have an @oportunity of livine
in a wholesome community life. Morning assembly, P. T., Yrm,a..
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evening games, scout and guide activities, social service, cele-
beration of important days, creative writing, educational iours
etc. provide an opportunity to blocsom in physical, mental, emo-
tional, psychic and spiritual rezlms. Detailed note on promo-
tion of Value Education in Nuvodaya Vidyalayas may be seen
in Annexure XI.

4.89 The consensus seems to bé ¢lear, and urilambiguous that
the five universal human values of Truth, Rightedus Conduct,
Peace, Love and Non-Violence are acéeptable values free from
controversy, arc the accumulation of wisdom and appreciation
of the experience of ancient ideals and are trully secular in
character, constituting the major bed-rock of all the religions
of the world and lead to blossoming of human personality.



CHAPTER V

CONCLUSIONS AND RECOMMENDATIONS
PLAN OF ACTION
VALUES-EROSION-OVERALL-SCENARIO

~5.01 An intensive analysis of the policy statements and re-
commendations made by several Committees and Com-
missions, before and  after Independence (1947), Pre-
sented earlier in this Report, conclusively indicate thdt there
has been an almost unanimity about the need for valuc orien-
tation of education at every stage of education. Apart from
highlighting the need, concrete programmes for impiementa-
tion have been suggested. There is no dearth of exhortations
on the subject. The programme is generally “accepted” in offi-
cial as well as non-official circles. Sound academic spade work
to spell out the modalities, which is needed most, has been coa-
spicious by its absence. The main hitch has been that the imp-
lementation of programmes, suggested by various experts and
groups, has been half-hearted and very indifferent. Experi-
mental work is very limited.

5.02 One could say, whhout much fear of contradiction,.
that the educational system, on the whole, barring a few pio-
neering educational institutions, is not as conscious of its res-
ponsibilities in this matter as it should have been.. Planned
efforts at character building are minimal. What is further de-
pressing is that events such as strikes by students, teachers and
ncn-teaching staff, malpractices in examinations, nepotism, and
even corruption within the system and feuds and revalries
among students and teachers exercise a very negative influence.
In addition, this is strengthened by the untoward effects of the
mass media and the general lack of character within the wider
society at large.

5.03 A number of distinguished scholars and men of emi--
nence, including the reflections of various Committees and

64
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Commissions have touched upon numerous issues rcgaiding
the erosion that has taken place in the value system in our
country and what can be done to arrest this trend and, is fact,
reveise it. Whatever ideologies are adopted as the base for
development, these will not work unless they are based on a
system of moral and spiritual values, giving our socicty the
needed normative structure. After deep reflection, one can
come to the irresistible conclusion that the instruments, which
can build these values into the growth process, the growth pat-
tern and the growth structure, are Communication, Informa-
tion, Media and Education.

5.04 A number of Committees, and even the latest Rama-
murti Committee (1990), in their Reports, have lamentcd the
current state of affairs and observed that a few laws exist and
even those are not respected. There has been a growing bru-
talisation of the society. While science and technology have
made many seemingly impossible things possible but the human
and the humane have taken a back seat. Ramamurti Com-
mittee (1990), has made a touching statement in their Report
(page 20) in regard to the relevance of spirit in an age of
science. It deserves to be quoted :

“The honesty of science, in search of what is truth,
must find its reflection in persoaal and collective
lives, as against the large scale hypocrisy of
double standards and norms. Can such transfor-
mation take place without touching the deeper
self in us, the mind and the sprit of man, namely
what is spiritual ? We are not referring to the
role and relevance of religions here, but to the
legitimacy of the role and place of the spiritual
in an age of science, and perhaps, especially in
age of Science” (Page 23)

What the Ramamurti Committee observed in 1990, was
mentioned even in the Report of the Education Commission—
1964 66 (24 years earlier) about the urgent need for bringing
about balance between knowledge, values and insight which
will promote search for the knowledge of the self, of the
meaning of life, of the relationship of man to other human be-
ings and the ultimate reality. The University Education Com-
mission (1948-49) expressed almost similar thoughts moie than
40 vyears earlier. '
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5.05 It is clear that the total neglect of the value orienta-
tion of education programmes in our educational imstitutions
sincc Independence, in spite of the fact that several High-
powered Committees and Commissions and Gevernmenta)
statements had stated the need for it, has adversely affected
the entire educational system. This, in turn, has also affected
the entire national scenario at different levels—political,
social, economic—where human values have been completely
devaiued. In a way, the educational and national scenarios.
are inter-linked. It has very serious repercussions, some ot
which are presently being observed but most of these can
only be foreseen. It was forty five years ago that we woke to
freedom. At that time in the history of India, there were
hopes and an aura of idealism. We were proud of our cultu-
ral heritage and dreamt to build a new, strong, united India,
where there would be perfect blending of science and spiritua-
lity, no distinction of caste, creed, religion and language, and
an economic system based on egalitarian principles of justice:
and equality.

5.06 Science, technology and materialism have their own
rightful place but their total invasion in all walks of life—per-
sonai, social, political and economic—has created a vaccum.
Havimg conquered the outer space, we are farther from grasp-
ing the space within. In a tormented world, rampant with
erosion of values, wars cannot eliminate wars. Wars begin
in the minds of men and it is only in the minds of men that
the defences of peace can be built.

5.07 In this urgent task, the single and biggest roie is that
of educational institutions of all levels—fully backed by
teachers, parents, family, community, Governmental agencies,
Press and electronic media. This programme is to be taken
up in all seriousness. The political will to back up this pro-
gramme is a very essential ingredient for its success.

Iptegrated Approach

3.08 This survey has also indicated that there can be no
one single method or agency which could be identified to pro-
mote education in human values. If there was one method or
one agency, the task would have been very easy. In fact,
a combination of methods and programmes and collaboration of
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various agencies if adopted and utilised judiciously, can pro-
mote and develop universal human walues through the >duca-
nonal processes. The whole educational process fromi ecarly
chiidhood to the highest degree and dectoral courses, in fact, is
one integrated whole and is indivisible—though the content
and metheidology of the value crientation programme would
differ from stage to stage.

5.09 For one reason or the other, excepting for a very few
pace-setting institutions, the value crientation programmes bhave
not been implemented cither in letter or in spirit. Some of the
pace-setting institutions, which have fried out the various gle-
ments of the programme and implementad these to toto with
worthwhile results, have been pioneers in an area which have
received jnadequate attention. The profiles of some of these
institutions* have been presented. A glance at these will indi-
cate that institutions have taken a holistic view and formmlated
action-packed programmes, fully integrated with curricular and
co-curricular actjvities and commended by distinguished cduca~
tionists and policy plunners.

Core Universzl Human Values

5.10 Righ. from the beginning, various Cc\mmittees and
Commissions have suggested -a large number of values, sub-
vajucs, attitudes, behaviour patterns etc. For a long time, our
search has been for universal human values under which various
cvb-values, instrumental values, habits, modes of conduct, atti-
tudes etc., cotald be appropriatlv placed.  An attempt has been
made to re-grovp these under five universal human values of
Truth, Righteous Conduct, Peace, Love and Non-Violence,
which arc directly linked with the recognised facets of human
personality like physical. ipicllectual, emotional, psvchic and
soirifun? and in line with the major universally acccpted objec-
tives of education namely.  development of skills, knowledge,
vision, balance and identity. ,

5.11 The reflections of eminent policy planners indicate that
human excellence which is and should be the obiective of afl
educational endeavolur can be uchieved through the pursuit of
vniversal human values, -

*The Cote Group did not have sufficient time to go to all such institu-
-Uons but the materigls received have been analysed and presented.
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5.12 The concern expressed about ideals such as environ-
mental safeguard, small family norms, protection of :}&tural en-
vironment, scientific temper, equality, liberty, fraternity ectc., 1s
very legilimate and needs to be looked into. The National
Education Policy, 1986 have identified India’s common cultural
heritage, social justice and compassion. democracy and egali-
tarianism, secularism, ginder equality, concern for the environ-
ment, social cohesion and national unity. population and qualitv
of life, and scientific  cutlook and  spirit of enquiry. “The
Natoinal Edocation Policy, 1986, as indicated earlier, suggsstzd
that learning materials  should be prepared and pedagogical
strategy developed so that the pollutans in India’s social environ-
ment like caste and class “arriers, religious fundamentalism, fa‘a-
lism, superstition and obscurentism, subjugation of women, fissi-
parous tendencies and alicnation, degradation of the environ-
ment, population explosion and  absence of scientific temrer.
spirit of enquiry and logicaliratichal thinking can be combatted.
This is comended.

S i3 However, the paramount need, which is very urgent,
is character formation and development. The old saying is
perhaps more relevant now.

If wealth is lost, nothing is lost;
if health is lost, soriething ic lokt;
if character is lost, everything is lost.

Noble Character is an index of integrated development of
huinan personality. It can be achicved if we deeply concentrate
on the growth of human values which are universal and neren-
nial, not bokind by time or space.

5.14 While the major universal human values. leading  to
character formation and devclopment have emerged, after consi-
derable analysis and synthesis, the profile of the types of curri-
cular and co-curricular programmes, undertaken by several paca-
setting institutions, which could be adapted and adobted bv
others have been referred to in the Anncxures VIII, IX, XI. X V]
XVII, XVIII, and XIX. ’

Role of Parents and Community

3.15 ‘As the father and mother, so the child’ is the common
saying. The vital human factor, on which depends the success
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of the programme, is = the active  participation of the parents
in particular and community at large. The community’s
readiness and acceptance is a  prerequisite for success. For,
otherwise, all that will be done within the educational seiting
may draw a blank within the family and in the community.
Concrete programmes to evolve an action-oriented strategy to
ensure a value-oriented milieu in the community and sociely
will have to be worked out in consultation with media und
public men. Parent-Teacher contacts, on a regular basis, in all
educational institutions have to be establiseed and strengthened.

5.16 Positive programmes ‘or direct involvement cf the
community, in its broadest sense, in promoting human values,
in and outside the education sector, will have to be formulated
by institutions according to their level. location and objectives.
Such efforts have to be recognised, appreciated and publicised
through Print and Flectronic Medic.

Teacher—His Role

5.17 As the teacher, so the taught. Teachess can make
and unmake a nation. They arc the real masons who can lay
the solid foundations of a nation committed to human values.
Commitment of teachers to value development has to bz obso-
lute. This commitment does not need any training or cvien-
tation. Teacher’s role has been presentad in an earlier section.
Over 40 lakhs teachers, who are the real custodians of 12 crore
students—the future of our nation—-can and shofuld play a
vital role in giving shape to a vibrant India in their classrooms.
National aspirations should override personal economic c¢onsi-
deration. Teachers alonc can lead the nation. This is no
1r)nore“a peroration or rhetoric but a fact which has to be realised

y all,

5.18 We may be able to identify the maior universal human
values and wolk out details of the various kinds of programmes
to be implemented, but it is to be recognised that in all adu-
cational activities and particularlv, in the area of value dissemi-
nation and promokion what connts most is the Teacher and his
tole directlv and indirectlv. Teachers’ personal. professional
and social life, in the first instance, is the crucial factor in the
oromotion of values among studcnts af various age-groups.
Suitable curricula, appropriate reading and instructional
‘materials, teaching aids ctc. are undoubtedly important but these
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cannot match the inspiring and committed teachers. One does.
not have tol delve deep to explain the significant ipfluence which
the personality, scholarship, humbleness and personal traits of
a teacher can have on the inculcation of human values among
students of all ages. The sensitive and impressionable mind
of a student is ever watchful of the persaal and professional
qualities of his teacher and it acts as the live wire. It is
recognised that the teacher assumes the role of a human bridge
between a student and the world of wisdom. The teacher of
today has to rediscover himself, and a good teacher knows that
example is more important than instruction. More powerful
than example is the influence that the teacher exercises upon
his students. The position of eminence which a teacher holds
in the programme of Value Oricntation of Education has been
referred to comprehensively in Section III of Chapter IV
entitled : “Blossoming of Human Personality—Role Human
Values”.

5.19 Tt is recommenced that excmplary work done by
teachers, directly or indirectly in this area, should be recognised
and rewarded, appropriately. The National Teachers Awards
should particularly recognise the work done by teachers and
institutions for promoting value orientation of educatidn. The
criteria have to be laid down carefully at the national level
in consultation with the Central and State Governments ond
Experts. Such laudable experiments should be disseminated
through the Print and Electroaic Media.

5.20 To the extent possible, the eniployment agencies, whe-
ther Governmental or non-Governmental, will have to evolve
various criteria for selection of tcachers at the time of initial
recruitment. It implies that, in the initial stages, the selection
of teachers for undergoing professional training and education.
or before taking up jobs, has to be done on the basis of
various abilities, aptitudes, skills and acceptable value systems,
conforming to the successful traits of an ideal teacher. The
criteria for sclection will have to be worked dut by the employing
agencics in consultation with Experts.  After joining the teaching
profession-—noblest of its kind--values need not necessarily be
sacrificed at the altar of monetary gains which, no doubt, are
important but it should not be made a2 condition or discharging
duties to the best of onc’s ubilities. Appropriate programmes
for teachers’ awareness cf their nivotel role need to be organi-
sed and promoted in the existing institutions with new
orientation.



1

5.21 In 1988-89, the number of institutions, enrolment and
teachers, at dit’ferent stages of education, is shewn ia the
follctwing Table :

Number of Institytions, Enralment and Teachers (1988-89)
{Figures jo lgkhs)

él, Item Elementary Seconaary Collcgz/- Total
No. " Universities
1 2 ; ; p p
1 lnst;t:tlons 6.92 0.73 0.07 1.72
2. Enrolment 967.00 185.00 35.00 1187.00
3 Tcachers 27 35 2.50 2.50 42.35

The total number of edugational institutions throughout the
country in 1988-89 was 7.72 lakhs, having over 42 lakh
teachers and with an enrolment of 11,87 crores of students.
In 1988-89, nearly one-seventh nf our total population was in
various kinds of educational imstitytions. Since 1988-89, the
overall numbers would have increased,

5.22 Evidently, it wolld be ctxremely difficult to  cover
these institutions in one attempt because of their spread through-
out India which is a vast country. Both the number and
geographical logistic would warrant takmg up initially an
intensive programme is e¢lected areas and in selected institu-
tions. where pilot experimental projects could be launched by
the Departments of Education, after requisite preparation in
terms of orientation|training of teachers, preparation of
materials, involvement of the community etc.

5.23 Through Electronic media, the other institutions could
sharc processes of these experimental projects as part of Special
Education programmes. This wouid mark the first phase of
their eventual participation in the programme. Such kinds of
programmes have heen detailed in the Sections relating to UGC
and NCERT.

Specific Educational Programme : Curricular and Co-Curricular
ngnmmes

5.24 The term Valug Education shduld not have a restric-
ted connotation like School Education. University Education,
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Agricultural ' Education, Technical Education, Social Education
etc. It is not to be treated in that sense. It is neither a stage
of education. nor a segment of education. Values have to
permeate all stages and within each sector and segment of
education. And what are these “Values” ? These have 0 be
related to the achievement of the growth of human personality
which is impregnated with “human” and not “animal” values.

5.25 Development of ‘Human Values’ has implications fcir
curriculum framing. The general consensus is that human
values should not be a distinct subject, to be taught by cnc
teacher, but rather a complex of themes which should permeate
various subjects constituting the curriculum. The Education
Commission  (1964—66), has, in its Report, referrcd to
Indirect, Direct and Integrated Methods of Instruction (Anane-
xure I). The Commission recommends :

“We attach great importance to the role of indirect
influence in building up good character. The
School atmosphere, the personality and behaviour
of the teachers the facilities provided in the school
will have a large say in developing a sense of
values. We would like to emphasise that conscious-
ness of values must pernmedte the whole curricuium
and programme of activities in the school. Tt is
not only the teachers in charge of moral instruction
who are responsible for building character. Every
teacher, whatever tie the subject he teaches, must
necessarily accept this responsibility”.

The Education Commission refers to schools. Actually the
Tecommendations have relevance for all kinds of institutions.
Many institutions have operationalised this concept when the
teacher, without any direct reference, touches on values, inherent
in a certain theme without trying to draw out the underlying
moral all the time. '

5.26 The Education Commission’s following observations
have great relevance for devcioping the programme of Educa-
‘tion in Human Values :

“The school assembly, the curricular and co-curricular
activitics, the celebrations of religious festivals of
all religions, work experience, team games and
sports, subject clubs, cocial service programmes—
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all these can help in inculcating the values of
cooperation and n:utual regard, honesty and inte-
grity, discipline and social responsibility. These
values have a special significance in Indian socicty
today, when young men and women arc passing
through a crisis of character”.

A close study of Annexures, which present the profiles of
lead institutions, indicates almost th¢ same kind of approach.

5.27 For instance, the suggestions regarding direct instruc-
tion are being followed in the Sri Sathya Sai Institute of Higher
Learning (Deemed University) through :—

(a) Having, after silent sitting for five minutes, Moming
Assembly Sessions daily for about 15 to 20 minutes
where mostly students and occasionally faculty
members, talk about eminent scientists, great gro-
phets, seers, saints, sages, great leaders, holy
scriptures, festivals und on such themes which are
general in nature but saturated with human values.
The students get an opportunity to present, in a
conherent manner, the role of the eminent persons,
importance of various historical events, festivals,
cultural functions belonging to all castes and
creeds,  This is done after thorcugh study and
preparation and sometimes these talks are brought
out in small monographs. These talks serve edu-
cational objectives besides developing basic human
values. TFor illustration purposes, a list of the topics
presented in the morning sssembly sessions. during
the Academic Session of the Sri Sathya Sai Insti-
tute of Higher Learning is given in Annexure XII.

(b) An Awareness Course for the students of all the
faculties, in the first four semesters, which exposes
them to spiritual, inspirational, cultural and
scientific ideas and development of mankind and
acquainting them with realities of this global village
we all live in. The emphasis is on the simultaneous
development of head, heart and hand. It is a non-
credit course, '

(c) Foundation Courses have been included in the
syllabi of professional courses ike M.B.A. and
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B.Ed. This is necessary because a number of
students who gét admission into professional courses-
but have not earlier gone through the Awareness
Course of the Institute. All students need to have
a solid basic grounding in fundamental values and
appreciation of ' their cultural Hheritage and chal-
lenges of life ahead.

5.28 The Core Group strongly recommends a well-thought
out prosramme of curricular and co-curricular activities, Aware-
ness and Foundation Courses, silent sitting, meditation, morning
assembly and intcgral items relating to $ports, games, yoga
classes, social work and self-reliance programthe, music and
drama, elocution, debates, declamations, symposia, musical
evenings, quizzes, observance of  festivals of various
religlons, national and international days, remembrance of
prophets, gages, saints, scientists apnd great leaders in an
appropriate manner, etc. These need to be formulated at the

institutional levels.

5.29 The educational institutions, whether at the school
or higher education or professional level, residential or non-
residential, urban or rural, government or mnon-government,
should adopt and adapt these programmes according to their
sizes, facilitics, locations etc.

- 530 It is, of course, true that implementation of most of
these suggestions would need morc investment of time, manage-
ment commitment to value development and teaching commu-
nities direct involvement in their promotion—and minimum of
financial investment. This is “man management” rather than

“money management”.

5.31 Teacher-Education Programmes : In 1988-89, the
number of Teachers Training Schools, Teachers Training Colleg-
es and University Acaddmic Staff Colleges was 992, 485 and
26 (1991-92 figures) respectively. The number of Training
Schools and Colleges would have since tHen increased. Selected
institutions, froth among these institutions, with necessary in-
frastructure, could be identified for providihg.

(a) pre-service education and trainin_g which incorporate
Value Educationi 4% #ff integfal comiponent of its
training programme, and
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(b) inservieé orientation of existing teachers in the
sehools|colleges which would be selected in the
first phase.

5.32 The Orientation Courses for about 40 to 50 teachers
of selected institutions whete the prograthme of vatue orienta-
tion would be taken up, need to be organised, These will be
of short duration, say about a week or so. In a year, at least
ten tb fifteen groups of teachers could be covered under this
Orientation Programme. This planning would have to be worked
out by Education Departments of the States in consultation with

(a) the selected tfaining institutions which would take
up the Orientation Programme, and

(b) the Resource Institutes which would arrange courses
for key-level personnel and prepare netcessary train-
ing material for training the faculty of selected
training institutions, to take up the in-service orien-
tation programme of teachers, in the initial phase.

5.33 The Teacher Education Institutions and the University
Academic Staff Colleges, by arid large, are pre-occupied with
pedagogical training and orientation. This has to undergo a
radicdl chatigé. Teacher’s réle of a change agent in the wider
sense of the teffi is to be accepted. Are these institutions pre-
pared for it 7 If tiot, we have to work ceaselessly towards, this
end at variods levels. The present programmes of Teacher Edu-
cation| Training aré hardly able to bring about such an atti-
tudinal change among the teachers. Additionally, these insti-
tutions Have been wotking in isolatioh almost in narrow grooves.
Teacher Education Institutions. including Academic Staff Col-
leges, must redesign their curricula and academic activities in a
manner which encomipasses fhe thitilti-dimeéhsiohal role teachers
have to play in a society where thers is rieed fot perfect blending
between scholarship and sétvicé witk accent on promotion of
human values N. C. I}E R. T. and other lead institutions, in
consultation with U. G. C., will have fo take follow-up action.

5.34 At btesent. theré are four Regional Colleges of Edu-
cationi, Staté Trstitutes of Edtcation;, Teacher cation Colleg-
es. Dhstriét Thdtitutés of Education and Training (DIET),
Teached Traifting Schools througheut the countrv. Acz?idem_]c
Staff Colleges cater to the need of college and university
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teaching personnel. By and large, these institutions, except the
Acalemic Staff Colleges, are concerned with the tarining of
fresh entrants to the teaching profession. Further, the present
pre-occupation of these institutions, is mainly with pedagogical
training. This has to undergo a radical change to incorporate
new pedagogical and training clements in the curricular and
co-curricular programme for orkiting new teachers to the
value systems and the methodology of teaching through direct,
indirect and integrated approaches. This involves a careful re-
view and revision of the existiag. syliabi. This work must be
taken up as carly as possible by the appropriate agencies.

5.35 Some good models of Teachers Education Training
Prcgrammes, incorporating the new approaches, are available.
These could be studied and then adoptedjadapted. The N. C.
E. R. T.,, it is recommended, may study various models
and after cvaluating quantum of value education component in
the syllabi of Teacher Education Programmes of the Regional
Colleges of Education and other pioneering institutions,
strengthen this component and make greater provision for
allocation of time for various programmes relating to value
orientation. Such a model could be considered by other insti-
tutions for adoption and adaptation.

5.36 The Ministry of Education Working Group to Review
Tcachers Training Programme (1983), made an indepth study
of the powerfu! trends which necessitate a periodic revision of
the contents of education and also a continuous refinement of
the lcarning teaching process etc. The Working Group has made
uscful recommendations (Annexure XIII) in regard to Teacher
Education Institutions which need to be considered for imple-
mentation, more specifically the following ones, after examining

the existing models.

(1) Teachers Training Institutions should offer two new
papers related to (a) Philosophy of Value Oriented
Education, (b) Psychology of Value Oriented Edu-
cation. In addit’on, optional paper on India and
Indian Values should be prescribed in lieu of one of
the existing papers.

(2) Pioneering and pace-setting Value Oriented inst'tu-
tions should be established, preferably one in -each
State, which should be utilised as Centres for tram-
ing teachers in the value orientation of -education.
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(3) A few national institutes of teacher education should
be designed and established, especially to educate
the staff of the Colleges of Teacher Education in
India.

In regard to (1) above, various operational models adopied
by some pioneering institutions, whose details need to be ob-
tained, may be considered as suggested earlier by a Group of
cminent educationists.  In regard to (2) above, instead of estab-
lishing new institutions, some of the existing pioneering and
pacc-setting institutions could be identified and developed as
Centres of Teacher Education in Value Orientation. Establish-
ment of new institutions would be time-consuming and is likely
to delay implementation of the teacher-orientation programme
which is a vital input for the success of value-orientation of
education.

5.37 Tle Ministry of Education Working Group to Raview
Teucher Training, 1983 also recommended, with a view of de-
stgning an integrated value-oriented curricula, the introduct'on
of two streams of teacher training  programmes, (i) five-year
t.acher education programmes after Senior Secondary, leading
to Master’'s Degree in Education, and (ii) two-year teacher edu-
cation programme after the first three years graduation, leading
to Master’s Degree in Education. In the light of the experience
of Regional Colleges of Education, this recommendation could
be censidered especially when it is realised that the existing short
course of une year are inadequate. ‘

5.38 The existing staffs of Teacher Training Institutions will
nced special Awareness Course which is referred to later on. It
is only after necessary Awareness Course, Human Values could
become an integral component of Teacher Education Instituticn
activities, :

5.39 What is important ‘s to organisc simultaneously intensive
in-service Orientat’on Courses for the existing teachers of selected
schools and colleges which, in the first phase, would like to in-
corporate value education activities in their on-go'ng educational
programmes. Some outstanding Teacher  Education Training
Institutions at the Higher and School Education levels and Aca-
demic Staff Colleges will have to be identified and selected, on
the basis of various criteria, to lundertake the orientation prog-
ramme of the teachers of selected institutions. After the programme

3058 PC/92—17.
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is implemented, evaluated and revised, if necessary, oriznt.-
tiun progro;mes for a large number of tcachers can be taken up.

5.40 The abov: recommendation can be implemented only

after the organisation of Foundation-cum Orientation Cours:z: in
Value Orientation of Education (or Education in Human Values)
for Faculty members of Sclecied Teacher Education Insttutions
which would be rcady to incorporate the programmie in their
academic work. The detalls can be  worked out by the
N.C.E.R.T. and other appropriate organisations.

5.41 The objectives, con‘ent and methodology of the Found -
tion-cum-O'entation Courses of about two weeks duration—both
theoretical and practical—will be worked out by Experts in thz
field. Further. these Foundation-cum-QOrientation Cources  wili
have to be organised by the existing pace-setting and pionceriicz
Teacher Education Institutions, which may include Regicnal
Colleges of Education and selected Academic Staff Colleues.
These will be selected on the basis of certain criteria, This prog-
ramme will naturally precede the  ciganisation of  Training
Courses for teachers of schocls  and colleges  which will be
selected in the first phase of ilie Orieniaiion Programme.

5.4Z Apart from the direct involvement of the  teaching
community, it is also necessary that edocational administrators.
media personnel (clectronic and print) at all levels should be
given an opportunity to know about the nature, scope and im-
portance of “value orientation of educaion” programmes. Th's
s very crucial for the succes; of the programme. Their idealism.
inrovativeness, competence #nd commitment, will be the driving
force for the promotion «f this important movement. This has
ta be not only rceognised, but also o-ganised on very sound
himes. This implies brief Hc'ent:tion of the key-level educationa!
administrators and planners iacluding media personnel, in the
basic philosophy :1.d pract'‘cal  implications of  education in
human values. Natjonal level institutions like the N.C.E.R.T..
N.CTE. NLEP.A. and other apnropriate key-level institu-
tions, supported by Experts in the field, should organise these
programmes.

Plan of Action

5.43 Earlizr in this Chapter, detailed references have been
miade to importan‘ areas like the adop..on of an integrated ap-
proach, consensus rcgarding the universal human values, pivotal
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yole of parents, community, teachers, ecucational admlnis ca-
ters, media personnel, variety of curricular and co-curricular edu-
cational activities in promoting, directly and indirectly, the prog-
remme. of Value Orientation of Education. Several nodal agen-
cies, doing pion¢ering work in. their allocated  fields, have an
iepertant role (o play in prowroting th2sz high priority program-
nie. This calls for a dynamic Plan of Action which has to b.
adopted by these agenc’es. 1be Core Group has identified the
major agencies and also the important programmes for considera-
tion and imple: . 1 1ation. Smic of the : gencies and the proposcd
Plan of Action are indicated below :

National Council of Educational Research & Training

5.44 Inclusion of appropriate  theaies  relating to hunan
values in the curriculum a* C.flerent stages of school education.
integrally interwoven with the formal vi: riculum of various sub-
jects, has to be given a very high paority by the NNCER.T.
The N.C.EE.R.T.'s Core Curriculum Proicct has already taken vp
the programme ™ value orientation of the curriculum at the
-primary, elementary and secondary levels, Suitable activities
and methods for different cizges have been indicatcd. Regional
end national Seminars organised to develop a national consen-
sus and State level capabilities are being developed to enhance
institutionalisation of value education in schools. Th¢ renewal of
teacher education curricula, Loth at the elementary and secondary
Jevels, to incorporate valuz education  components has baea
carried dut by the National Council for Teacher Education.
‘National level scrzzning of text books and other  instructional
I ulerjals, produced by diff2scnt States has  been carried out.
Prototype instructional resource support material in the area
-of value education for the use of Resotrce Persoriel has been
produced. A brief resume of the major actions taken by the
‘NCER.T. may te seen in the Annexure XIV. NCERT.
-cfforts certainly ceserve to be commceneded,

5.45 To what extent, the NPE, 1986 suggestizn that “cons-
-clous internalisation of a healthy work ethos”, and what is more
irportant, “valucs of a nhumane and c¢omposite culture”, have
‘been built into the curricular framework will have 1o be stulwd
intensively by th:. N.CE.R.T.

5.46 The Core Group suggests that the N.C.E.R.T. may identify
-existing books, pcems, storics, plays, pacbles, allegcries, mono-
-graphs, biographies, cassette tapes, documentaries, full future
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films relating to Viulue Orientation of Eiucation brought out by
various agencies. After review and intense study of there
materials, a programme may be drawn up to circulate these to
various institutions referred to earlier, which would be entrusted
with the Orientation of Teacher Education and other key-level
persomnel for dissemination. A time-bound programme may also
be taken up to produce such appropriate materials suitable for
school stage by various Departments of the N.C.E.R.T. Production
of exemplary material in various aspects of the theme of human
values, which can serve as a model for adoption and adaptation,
is also a top-priority programme and needs to be taken up.

5.47 The Cor¢ Group commends tte ¢fforts of the N.CE.R.T.
in the dissemin:iion of in*orn ation ab ut major imiovations and
projecis. It is recommended that, to begin with half-yeatrly
journal'magazine, about successful experiments, well known
methodologies, role of teachers, in promoting national integra-
tion, self-developmnet, students, participation in social and com-
munity service and village adoption programmes, role of sove-
ral scheol subjects in promoting value development directly and
indirecily etc., may be brought out and widely disseminated.
This will be a source of guidance and will stimulate further ex-
nciimentation by \arious oryuuisations & d institut’cns and pre-
sertation for wide- dissem ul'on for aloption|adaptation. The
N.C.E.R.T. can give due recognition to such institutions which
have and will do excellent work in the area of Value Orienta-
tion of Education consistently. The profiles of the success stcrics
need to be published and disseminated appropriately.

5.48 Learning and teaching materials and electronic media
aids conforming to the ages, abilities and comprehension of
students can be developed by teachers and heads of institutions,
in collaboration with Specialists in the area of human values,
in the form of learning modules, which can easily be understood.
This must be taken up urgently. While the N.C.R.T. has already
done commendable work in this area, it has to be pursued
vigorously in collaboration with National Institute of Educational
Technology, Regional Colleges of Education, S.C.R.T., S.I.E.,
pace-setting Training|Education Institutions, District Institute of
Education & Training (D.LLE.T.) and Voluntary Organisations
which have been doing pionecring work in this field.

5.49 Organisation of educational programmes through ex-
tension activities and community service during and along witlh
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academic work is a must. There ¢rc several instances of organising
such programmes within the normal schedule, with

the n very good
results, These have been identified and need to be taken up by
educational institutions depending upon their level, facilities, and

human expertise, Brief write-ups on such successful experiments
and video-recording of these case studies need to be taken up
by N.C.E.R.T., and widely circulated.

_ 5.50 As a corollary to the above recommendation, another
important step would be to promote pilot experimental projects
in the area of Value Orientation of Education, The Pilot Experi-
mental Projects should ve designed carefully by the N.C.E.R.T.
These can be taken up in different States on a selective basis and
at various levels of education including the Navodaya Schools,
Kendriya Vidyalaya and Sainik Schools, pace-setting schools set
up by Andhra Pradesh and Maharashtra Governments and other
States and sclected Government ang! non-Government Coll:ges.

5.51 The NNCER.T,, S.C.ER.T. and S.LLE.s’ can collaborate
with various Central agencies and local college authorities promo-
ting the pilot projects in specific locations in ten or fifteen geogra-
phical areas to begin with where a cluster of such institutions exist.
“The results of pilot projects, success stories, problem areas need
to be freely discussed in seminars and workshops on a conti-
mnuous basis and widely disseminated through the Print and
Electronic Media. Suitable awards, both at the National and
State Icvels, may be instituted and awarded to encourage indi-

viduals and institutions who have achieved success in their
programmes.

5.52 While Value Orientation of Education has to become
an integral component of thc programmes of various Depart-
ments of the N.C.E.R.T., including the Department of Educational
Technology, the Regional Colleges of Education, Field Services,
District Institutes of Education and Training (D.I.LE.T.), a Special
Cell, working directly under the Director of the N.CE.R.T.,
should be set up. The Core Group would like to recommend
strongly the need for the Special Cell to promote, oversee, collect
information and monitor the Value Orientation Programme
regularly and periodically report progress from various States|
Union Territories and Key-level institutions. In the N.C.ER.T..
Annual Reports, a special section may refer to various activities
undertaken and progress achieved in the area of Value Orienta~
tion of Education.
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5.53 The role of N.C.E.R.T. and the National Council of
Teacher Education would be to promote these innovative pro--
grammes through its SCERT’s, SIE’s, Regional Colleges of
Education, Siate Institute of Education and District Institutes of
Education & Training, as tar as the entire school stage is con--
cerned. It is a big challenge as well as an opportunity. N.C.ER.T..
can promote this programme in the Navodaya Schools, Central
Schools, Sainik Schools, in the Expirimental Schools attached to
the Regional Colleges of Fducation and other pace-setting schools
and institutions set up by the Central Ministries and State Govern-
ments and agencies in different States. In due course of time,
these can develop into operational models.

5.54 Some of the impoertant advance action areas in the
ficld of Teacher Education which, it is suggested, should be the
concern of the N.C.E.R.T., have been identified and listed and
may be seen in Annexure XV.

University Grants Commission

5.55 The University Grants Commission is committed to the
policy of value orientation of education as far as higher education
is concerned. They are of the view that “Value Orientation”
cannot be a subject as such and that the concept of basic values—
which are dogma-free—should be interwoven to various courses
at all levels in the colleges and universities.

5.56 As early as 1985, the U.G.C. set up a Working Group
on Value Oriented Education. In the light of the recommenda--
tions of the Working Group, a scheme was drawn up. It was
suggested that the contents of value education should include
the art and science of physical, vital, mental, aesthetic and spiritual
education which would bring out clear]ly the rationale of the:
pursuit of values relating to different aspects of the human
personality. A number of programmes were suggesfed for imple-
mentation, like writing of value-oriented books, collection of
bibliographical information about literature, more specifically of
poems with deep human and spiritual values, stories, plays,
parables, allegories, historical events, biographies of great pcr--
sonalities, production of cassette tapes, production of value-based’
documentary full feature films, publication of bulletins of Value
Oriented Education and support for seminars to universities on
the theme of Value Orientation of Education, The Working
Group recommended a Project of Value Orientation to be taken
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qubé the University of Rajasthan which was approved by the
U.G.C.

5.57 The University Grants Commissiop, under the revised
guidelines (1983) for restructuring of courses at the first degree
level in the faculties of Arts, Social Sciences and Sciences in
Universitics and  Colleges, suggested  that the under-graduate
ccurtes should consist of FFoundation Coutses, Core Courses and
Courses of applied nature, In the content of the Foundation
Cuurses, emphasis was to be on Value System of growth of moral
and spiritual ideas. It was also suggested that topics like resolu-
tion of conflicts in society, population, health and nutrition
education, growth and development of scientific ideas and social
and cultural history of India and science in everyday life should
be included in the Foundaticn Courses, which indirectly contri-
buie towards value system. By the end of March, 1990, 29 Uni-
versities and 209 Colleges had implemented this programme. In
Modhya Pradesh, all students arc required to study Foundation
Courses  as a part of their currictlum for the first degree
examination,

5.58 The University Grants Commission has also been
assisting Universities in organizing seminars and symposia on
Vulue Orientation of Education.

5.59 The National Policy of Education 1986, brings out the
crecial link between teacher motivation and quality of education.
There is need for further improving the status of teachers and
rrovision of opportunities for pretessional and career develop-
ment, It was suggested to organise specially designed orientation
rroprammes in teaching methodologies. pedagogy, educational
nsvehelogy for all new entrants and organise refresher courses for
«erine teachers to cover every teacher at least once in S years.
I* was also recognised that “decision makers and administrators
of higher education should also be provided opportunities to
attend specially designed Orientation Courses|Seminars.

5.60 In the Seventh Plan, the U.G.C. initiated a scheme
surrorting the establishment of . Academic Staff Collcges. in
diflerent Universities all cver the country to plan, organise,
imrlement. monitor and evaluate, on a regulag basis, academic
stoff orientation training programmes. At present there are only
45 Academic Staff Colleges in various universities.



84

5.61 The University Grants Commission, as the apex body
at the nativnal .cvel, must take a lcad role in the programme of
Value Oricntation of Education &t the higher education level. At
this hour of India’s hListory, higher education, the apex of the
educational system, has the major responsibility of providing cvery
year a large number of future teachers, leaders, scientists, tech-
nologists, policy planners, development economists etc. Univer-
sity Grants Commission must assume an active leadership in
this particular area. This has unfortunately been neglected uil
these years in spite of recommendations of various Commissions
& Committee. The following recommendations need to
taken up as a matter of urgency :—

&
<

(1) Carry out, in collaboration with N.C.E.R.T., its Re-
gional Colleges of Education, S.I.E.s etc., a com-
parative study of the content of M. Ed., and B. Ed,,
programmes of various universities and develop
self-contained Foundation and Awareness Courses
as well as specific programmes relating to “Educa-
tion in Human Values” for new entrants to the
teaching profession at the school stage. Some opera-
tional model courses, which have been worked out
by universitics and colleges and after considerable
cxperimentation, are alrcady available. Thess mav
be taken into consideration and working models
prepared. These working models should be made
available to all’ Universities|Colleges of Education
etc. The universities need to be specifically assisted
for undertaking similar small modules in-service
programmes for their existing teachers.

(2) Undertake an indepth analysis of the coatent of
courses of the existing Academic Staff Colleges in
order to study the extent to which the programmes
relating to Value Orientation of Education do figure
and whether they need to be augmented. Cn the
basis of this analysis and in consultation with
N.C.E.R.T., well established Academic Staff Col-
lezes and Colleces of Education of repute, a well-
designed course or modules should be prepared
incorporating value education, with clear aims and
objectives and content suitable for (a) new_entrants,
and (b) serving college|university teachers. Tt is
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suggested that various components of the Academic
Statf College Curricula, designed for fresh teachers
of the colleges, should be suitably modified to in-
«orporate material] relating to Indian culture and
cthos, Role and Duty of Teachers, Spiritualism and
Science, Youth Psychology and Learning, Great
Teachers of the World, Secularism, Indian Consti-
tution, Unity of India, Human Values and human
cxcellence etc. Some of these themes could be pre-
sented through the electronic and print media vn a
regular basis.

Implementation of earlier recommendations of
various Groups constituted by U.G.C. regurding
the writing of books, poems, stories, plays, parables,
allegories, monographs, biographies, production of
cassette tapes, documentary|full feature films relat-
ing to Value Qrientation of Education should be
carried out. Production of exemplary material, which
can serve as a model for adopjion|adaptation is
also a top priority programme. U.G.C. should p:¢-
pare a detailed Project Report, indicating the kind
of work, agency|agencies to be involved, expertise
required with a time bound programme. In this
important exercise, professional bodies, involved in
the production of materials for print and electronic
media, who are experts in this field, should be in-
volved right from the beginning.

Explore immediately the possibility of producing
audio-visual programmes, films, videos and docu-
mentaries on the theme of Value Orientation of
Education specifically about general awareness,
Indian culture, unity of faiths, character building,
human values, national ethos, great men of India
and the world, national integration, international
peace and cooperation etc., impact of consumerism,
national festivals etc., and showing these as part of
the U.G.C. national T.V. programmes for universi-
ties. :

Audio-visual and printed materials should also be
made available to Academic Staff Colleges which
will be expected 1o introduce these as part of the
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orientation programmes in Component A : Aware-
ness of linkages between society, environment,
development and education and Component B :
Philosophy of Education between society, Indian
Education, Indian Education system and Pedagogy,
Component C : Subject upgradation and Component
D: Management and Personality Development

between Society, FEnvironment, Development of
Education.

(6) Organise annual seminars of the heads of Academic

Staff Colleges, under the auspices of the National
Institute of Educational Planning and Administra-
tion, where the main theme would be the opera-.
tionalization of the programme of Value Orienta-
tion of Education. The NIEPA would also colla-
borate with the N.C.E.R.T., N.C.T.E., Department
of Educational Technology, National Institute of
Films and Television, Pune, Doordarshan, experts
in the field and well-known academicians working
in pace-setting institutions, in organising these semi~
nars.

(7) Initiate pilot prejects in selected universities and

(8)

(%)

‘institutions” of “higher learning, residentia] and non-
residential, urban and rural, to study the impact of
well-designed programme of Value Orientation of
Education on the students—present and alumni—
faculty, the parents and the community over a pe-
riod of time and disseminate information.

Publish quarterly or half-yearly bulletins, magazines
etc., to begin with, incorporating materials about
successful experiments, well known methodologies,
role of teachers in promoting national integration.
self-development, students participation in social
service etc., role of several subjects in promoting
value development directly and indirectly. This
project was recommended earlier as well. Details
of the publication could be worked out afresh by
the U.G.C., in consultation with experts.

Assist scholars in bringing out research studies on
the current developments ip the area of incorpora-
tion of Valuc Orientation in the courses of studies
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and co-curricular programmes in the Academic
institutions, including Engineering, Technical,
Management, Agriculture and Medical institutions
with suggestions for improvements, modification etc.
Eminent  scholars could be assisted to bring out
paper back editions of famous books and other
works of universal relevance.

(10) Due recognition should be given to such institutions
which have done outstending work in the area of
Value Orientation of Education consistently and
their profiles disseminated appropriately.

(11) The Foundation Course introduced by 209 col-
leges of 29 “Universities may be evaluated by the
U.G.C. If necessary, these could be revised and
updated in the light of similar courses in other
institutions incorporating material about cultural
and national heritage, vrity of faiths, unity of India,
basic universal human values and methods of their
inculcation. The intention should not be uniformity:
but an attempt has to be made that the courses do
reflect ideals in the concept of universal human
values. '

(12) Commend to the Vice-Chancellors of Central, State
and Deemed Universities the need for the imple-
mentation of this programme and seek their assis-
tance in working out details of different projects
with financial requirements. Reports on the imple-
mentation of programmes need to be sought and
annually the U.G.C. should prepare status report on
this subject to review the progress. This will help in
the dissemination of information and promote
speedy implementation. The profiles of several insti-
tutions presented in this report and information collec-
ted from other institutions, doing similar work,
should be disseminated through the publication of
brief reports.

(13) In the Annua! Report of the U.G.C.. an important
item of Value Orientation of Education, especially
innovations etc., should find a place of importance.
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5.62 It is strongly recommended that the U.G.C. should
set up a Resource Centre for Value Orientation of Education,
headed by a senior officer and a complement of technical staff
and Consultants, to) formulate the implementation of var_ious
projects and programmes, referred to abdve, under the direct
guidance of Chairman|Vice-Cha‘rman, after taking into con-
sideration the experiences of on-going programmes which have
been in operation in different universities. On the basis of the
on-going experiments, some of which are included in this
Report, detailed blue-prints shouid be prepared for U.G.C’s
approval and for consideration of Universities and other con-
cerned organisations. This Resource Centre will also work as
the Clearing House, be in touch with various organisations!
authorities, connected with the implementation of this programme
and take the necessary initiatives in formulating and promoting
projects in the codeges!universities. Two or three distinguished
Educationists, who have been involved in the area of Value
Orientation of Education, could be coopted as Consultanis to
the U.G.C. Resource Centre.

5.63 The National Resource Centre should be treated as a
nodal centre and set up urgently to expedite speedy implemen-
tation of the projects directly andior through the other ovro-

grammes of the University Grants Commission and in collabora-
tion with different agencies. :

Association of Indian Universities

5.64 The Association of Indian Universities (A.L.U.) is an
all India organisation of all the Universities, Institutes, Decmed
Universities, I.I.T.s etc., doing pioneering wérk in the area of
higher education. Due to its kcenness to promote the key
programme of “Education in Human Values” in the Universi-
ties, the A.L.U. collaborated with the Sri Sathya Sai Institute
of Higher Learning (Deemed University) in the cfganisation
of the National Symposiuta on Vaiue Orientation in Higher
Education held in September, 1987 and contributed substantially
10 the formulation of a Policy Frame in this area.

5.65 During 1986-87. the A.LU. cdastituted a  Sub-
Committee on Education in Human Values. A comprehcnsive
note on “Education in Human Values” by the Association of
Indian Universities may be seen in ‘the Annexure XX. A
number of Seminars have also been crganised by the A.LU. in
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different Universities on the subject of Education in Human
Values. The status of the recommendations of the Seminars
for implementation in various Uliversities is not known.

5.66 A.LU. had drawn up certain strategies and modalities
for change, and also the kinds of specific educational pro-
grammes—curricular and co-curricular—which may be imple-
mented in order to bring about thc desired change. It is
recommended that the A.LU. may collect information from the
Universities, specifically in regard to the implementation of
programmes, spelt out by it and other experts, which promote
human values. This inforination should provide basis for
discussion in the Annual meetings of the ALU,, in regard to
the progress of implementation of tae programme of Education
in Human Values.

5.67 The issues of the journal “University News”, published
by the A.LLU., may also cover subjects and projects pertaining
to the concept and implementation of these programmes in a
regular column on Education in Human Values. This will
provide a continuous network of information. The results of
the findings of the impact of value oricntation programmes and
projects would thus be widely disseminated among the University
community.

5.68 A.LU. has taken considerable initiatives, with some:
good results, on mounting studies and researches relating to
Economics of Education, Employment patterns, examination
rcforms and other topics of interest in the field of Thigher
cducation. It is recommended that the A.L.U. may consider the
possibility of setting up an Educstion in Human Values Cell as
a ‘think tank’ and carry out field-studies on the subject of
Education in Human Values, which would bring cut a compara-
tive analysis of the programmes and projects being implemented
in India and countries abroad in thic specific area and suggest
an operational Plan of Artion which can be considered in depth
and implemented. The results of this field-oriented studv,

when completed, should be widely disseminated through its
journal.

Navodaya Vidyalayas

5.69 As stated earlier, Navodaya Vidyalayas already set up-
by the Government of India in 275 Districts—the intention is
to cover al} the districts of the country—have been pioneers in
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organising the content and process of education to convert
ideas, concepts and values evolving round the five basic human
values of Truth, Righteous Conduct. Peace, Love and Non-
violence. A comprehénsive note on Navodaya Vidyalayas has
been included in Annexure XI.

5.70 Ia the light. of its objective, Navodaya Vidyalaya
Samiti organised Orientation courses for their teachers and
Awareness courses fdr their Principals in 1988 with very good
results. The approach to value orientation and the strategy
adopted are commendable and should be pursued by other
institutions in the country. It is recommended that :

(1) The Navddaya Vidyalaya Samiti should take up a
comprehensive Flan of Orientation of their teachers
on the pattern of the 1988 model, to cover all the
teachers during a 5 year period. Teachers of the
reighbclarhood  schools may also be given an
opportunity to attend such Orientation courses.

(2) Similarly, Awareness programmes for the officers
of the Navodaya Vidyvalaya Samiti and Principals of
Navoidaya Vidyalayas should be arranged at the
national level, preferably by the N.LE.P.A.
N.C.E.R.T. and Voluntary Organisations, which
have done commendable work in the area of promo-
tion of Education in Huoman Values Programmes.

(3) The Navodaya Vidyalayas should prepare resource
matcrial regarding the concept and methodology in
the arca of Education ¢f Human Values, in the
form of capsulesiinodules for the use of heads of
Institurions and tcuchers, in  consultation  with
experts working in the field. These materials
could be used in the Orientation and Awarencss
courses modified and up-dated from time to time.

(4) Well-designed research projects may also be taken
up in selected schools to find out the impact of
the programme of Valre Orientation on the beha-
viour pattern, academic achievements and intuitive
development of the students periodically, which
would indicate the effectiveness of the programme
and suggest measures for improvément. The results
of these studies may be widely disseminated.
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(5) In view of the urgency of the task, and the
Navodaya Vidyalayas being pace-setting institutions,
it is recommended that 1 compact unit dealing
with. Education in Human Values, with good
resource personnel, may be set up in the Navodaya
Vidyalaya Samiti also which will be solely res-
ponsible for  promcting this  programme in
Navodaya Vidyalayas in its various aspects in con-
sultation with Experts.

(6) Therc are a large number of schools like Kenariya
Vidyalayas, Sainik Scheobls, Railways Schools ctc.,
run ty Central Government Organisations and Statc
Governments like Andhra Pradesh and. Maharashtra
in different parts of the country. It is recommended
that Navodaya Vidayalaya Samiti, in collaboration
with N.C.E.R.T., Regional Colleges of Education,
lead institutions and Experts, organise Awarencss
Courses for the heads of. these institutions. These
schools may also be supported by the Navodava
Vidyalaya Samiti in organising Orientation C Courses
for teachers of these institutions in different regions.

(7) It is strongly recommended that a National Level
Workshop may be organised annually with the
purpose of evolving a strategy which reinfdrces and
enriches the existing curriculum while imparting it
a new dimension of values. Apart from preparing
the curriculum, appropriate teaching and rcadmo
materials should be prepared by Experts in the
light of the recdmmendations of the Workshoo. The
recommendation of these Workshops and  the
materials, which. mav be prepared, should be
widelv disseminated.

5.71 In all the programmes and activities recommended
abcwve, Navodaya Vidyalava Samiti should seek the technical
support of the N.C.E.R.T., which has a network of institution:
in all the States and Umon Territories.

Media : Information and Broadcasting
5.72. Thc advent of satellite T.V. and. Cable netwque. on

the Indian scene is posing a serious threat in that it has,
and will have, a tremendous poiential to spread the ideas of
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consumerism, exhibitionism, violence. western life styles
ctc., through the commercial channel. The latest policy of
allotting time to commercial enterprises on T.V., and Radio
may further complicate the matter. The emergence of these
networks and latest policy decisions will assume more significance
in view of the role of electronic media which is more vital now
as it reaches the masses extensively.

5.73 The meaningful collaboration of various developmental
agencics, particularly of the Media, Publicity, Information and
Broadcasting, Television, Radio, Press and other formal and
informal agencies is to be mobilised to develop appropriate pro-
grammes relating to values and their development on a continu-
ous basis in asssociation with Education Departments of States
and Experts in the feld. These agencies and their programmes
have an important role to play in the promotion of values among
the public, parents, teachers, the ccmmunity as a whole and the
students. Without their active collaboration, the single-handed
efforts of Education Departments, may yield only partial divi-
dends.

5.74 The role of T.V. aud Films in promoting human valuzas
cannot he over-emphasised whether the viewers are children,
women. vouth or adults. The present serials on the T.V., pro-
duced for specific purposes, are having their impact—both short
and long term. For instance, presentation of a short film like,
“To Sir, With Love”—the story cf a Principal and his love for
his work and his students can make a durable impact on the
minds of students as well as teachers. Likewise, watching short
films like “Mujhe Jawab Do”, depicting the life of a deveted
Principal whose commitment is absolute, can be a source of joy
for those who watch it. Such films. serials and documentaries
produced for the T.V. network can regularly be shown to
students of all ages and tcachers of all institutions.

5.75 In order to enrich the Valuc Oriented Programme, mass
electronic media, such as Doordarshan and All India Radio can
play a vital role.  Even a sercne and short programme for five
to ten minutes, shorn of exhibitionism evervday or alternately
on T.V. can have a vital impact on the entire rural and arban
community. At present, some very useful serials are being
telecast for the general nublic which have very healthy influence.
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5.76 Some arrangements could be made to prepare brief
capsules of these telocasts to make « lirect impact. These
could be regularly programmed and become a part of the curri-
cular and co-curricular pregramme of educational institutions.

5.77 Special programmes dcsigned to expose the media per-
sonnel to the objective and need for promoting this national
innovative project and its nation-wide dissemination will have
to be organised at both national and State levels.

5.78 With the active support of media, which has direct
impact on the formation .of habits, attitudes, abilities and under-
standing on all age-groups, this programme stands a good chance
of success.

5.79 The Ministry of Information and Broadcasting, through
its several media units namely, All India Radio, Doordarshan,
Press Information Bureau, Publications Division, Research and
Reference Division, Directorate of Advertising and Visual Publi-
city, Song and Drama Division, are creating a climate of aware-
ness of the directions of development and ensure people’s parti-
cipation in the implementation of Government’s policies, plans
and programmes. For instance, Directorate of Advertising and
Visual Publicity (D.A.V.P.), for promoting national integration
and communal harmony brought out a  number of booklets,
pamphlets and brochures, in order to strengthen the sense of
onecness and national unity and nraking people aware of the
conseqeences of parochial attitude and regionalism. Similarly,
the Song and Drama Division utilises live media, specially the
folk and traditional media, to create awareness among the masses
regarding various programmes of socio-economic significance.
For this purpose, it utilises a widc range of traditional stage
forms such as drama, dance-drama, puppets, folk recitals etc.,
besides light and sound programmes. ‘

5.80 In view of the important role of the Ministry of Infor-
mation & Broadcasting, in promoting high priority national pro-
grammes and the extensive network it has throughout the
country, and the pioneering and effective work which it can do,
it is strongly recommended that a detailed Plan of Action may
be worked out to promote the high-priority programme of Value
Orientation of Education through the media. The Planging
Commission, through the provosed Standing Committee, could
take necessary initiative to help in preparing a detailed Plan of
3058 PC/92—8.
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Action and a follow-up action programme in collaboratidn with
various implementing agencies in the light of the recommenda-
tions of the Core Group.

5.81 National Book Trust : The National Book Trust was
established in 1957. Its objective is the promotion, publication
and dissemination of nationally important series of books. Since
it is the only crganisatior: engaged in publishing in English, Hindi
and various other Indian languages, it caters to all segments of
society. In the process, it promotes national integration and
fosters a sense of unity and oneness by providing a common core
of reading materials to people all over the country. Books of
the Nehru Bal Pustakalaya series for children, which stand out
for quality of the text and illustration has been published. Books
relating to popular Science, Young India Library and India—
the Land and the People—have  been accorded high priority.
National biographies have been brought out. The Core Group
commends the efforts of the National Book Trust and recom-
mends that books and materials on themes, appropriate to hurnan
values and relevant for teachers and children, may be brought
out in consultation with appropriate authorities and agencies.

5.82 Similarly, there are some premier organisations like
Sahitya Academy etc., which have brought out inspiring bio-
graphics of various saints, sages, leaders etc.  Such programmes.
suiting the needs of students, at various  stages of education.
need to be promdited.

Ministry of Human Resources Development

5.83 The Ministry of Human Resources Development. in
their Central Plan have included the scheme of strengthening of
culturelartivalues in Education to assist voluntary agencics to
undertake value educatiy projects for school students. The
scheme aiming at bridging the schism between formal school
system and the country’s rich and varied cultural heritage has
assisted a large number of solunraryv aeencies and institutions.
A number of well-known institutions have been financially
assisted to develop several projects with emphasis on valu: edu-
cation. The scheme is being reformnlated so that a fresh com-
poncnt of revitalising training of in-service teachers of  oart,
craft, music and dance is added. This is a laudable effort. The
Eighth Plan has recommended that the contents of adult 2duca-
tion would also include inculcation of  values like secularism,
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national integration, scientific temperament, small family norm,
concern for environment conservation, cultural appreciation and
so on. It is recommended that such programmes should be
given high priority in planning and budgeting.

National Coordination Agency

5.84 All the suggested measures, programmes and projects
should be taken up systematically and simultaneously in order
to save time, energy and resources and there should be co-ordi-
nation between different inputs and agencies, and dissemination
of information about success stories. This would undoubtedly
ensure success in implenientation.

5.85 It is necessary zlso tc have a close coordination aniong
various implementing agencies at the national level, namely the
Ministries of Human Resources Development and Information
and Broadcasting, U.G.C.,, NCER.T., AILU, Navodaya
Vidyalaya Samiti and at the State level like State Governments,
S.C.ER.TsS.LEs, Regional Colleges of Education, Training
Colleges'Schools, State, Central and Decmed Universities, Aca-
demic Staff Colleges, Union Territory Governments, pioneering
institutions and different agencies. within and outside India,
‘which have taken up this programme in a systematic manser.
For this purpose, a National Coordination Agency may have to
be established as soon as possible, Due to present resuorces
crunch, perhaps it may not be possible to set up the Agency
immediately. However, at least during the Eighth Plan, a
beginning mav be made through the setting up of a Standing
Committee under the auspices of the Planning Commission, to
initiate cdordination and promotion of value orientation of edu-
cation.

Standing Committee : Role of Planning Commission

5.86 The Ministries of Human Resource Development and
Information and Broadcasting, U.G.C., N.C.EER.T., NLE.P.A:,
A1.U,, Navodaya Vidyalavas. Kendriva Vidayalayas etc., have
been suggesting different kinds of programmes and projects and
taking varied action to promote the value orientation of
education.  Morcover, there has been no coordination among
the various policy-making, funding and  implementation
-agencies.  The nature of imiplementation of the suggestions is
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not fully known. If an overall view of the implementation of
the programmes relating to Value Orientation of Education has
to be taken-—these have to be complementary—an integrated
Programme of Action is required. Iu the absence of this, it
is felt that “‘therc has been no time-frame, no goal posts, no
milestones and no periodical mouitoring”. This has been one
of the major reasons for slow/indifferent progress of the pro-
gramme of Value Orientation of Education.

5.87 The Deputy Chairman, Planning Commissinn,
Shri Pranab Mukherjec, in the = Preface to the Eighth Plin
(1992-93) under the ‘title “The New Role” has stated that “the
Planning Commission will play an integrative role and help in
the development of a holistic approach to the policy fromulatien
in critical areas of development”. To meet this new role, it is
strongly recommended that, at least during the Eighth Plan, the
Planning Commission as the highest Policy and Planning Agency,
at the Natinnal Level, should set up a Standing Committee on
Value Orientation of Education  under the Chairmanship of
Member dealing with this sulject.

5.88 The Standing Committec will have representatives of
the Ministry of Human Resource  Development, inclnding
Departments of Education, Cultuze and Sports, Ministry of In-
formation and Broadcasting, University  Grants Commission,
National Council of Educational Research and  Training,
National Institute of Educaticnal Pianning and Administrazion,
State Education Departments and well-known pioneering educa-
tional institutions, like Navodaya Vidyalayas etc., and eminent
Educationists working in this specific area.

5.89 The broad objectives of the Standing Committee, as
commended, should be the fellowing :

(i) to focus attention on the need for promoting the
core ‘progriamihe of Value Orientation of Education;

(ii) to provide an overall view of several issues, pro-
grammes and prcjects—not segmented accordine to
specific "areas of ditferent operational agencics-—
both at the Centre and the States;

(ili) to draw up comprchensive Plans and Projects, at
the macro and micro levels, in collaboration with
various implementation agencies;
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(iv) to coorllinate the activitics of several organisatiocs,

(v) to promote the development of specific: projects in
this area through disscminatlon and discussions;

(vi) to advise on planning and mdnitoring of the pro-
ammes being implemented by various agencics at
all levels;

(vii) to mobilise necessary - rescurces to promote the
programme at different levels.

‘The Core Group urges that this imporiant recommendatioh
should be implemented with all seriovsness and within minimum
possible time.

5.90 In view of the very important objectives of the propos-
ed Standing Committee, it is recommended that a small unit
‘with a  Senior Consultant with usual professional and
.administrative support, should be set up to provide necessury
‘support to the Standing Committee,

5.91 The Planning Commission, in the Eighth Five Year Plan
(1992-97), has identified several salient features of the Plan,
‘One of these of “human development” as the Core of all develop-
ment efforts. The Core Group would like to urge that the Eighth
Five Year Plan be remembered for having initiated this extraordi-
nary process of providing solid support to the right kind of
“Human Resource Development”, which is an important objec-
tive of our Planning leading to “National Development” in the
right sense of the term. While there is a feeling that education
-could not, by itself, promote values of the right kind, the Core
‘Group does not fully share this view. We strongly believe that,
while the nation, by and large, is caught in a maze of strains and
tensions of various hinds, the educational system should give a
sense of direction to achieve the desired goals.

Epilogue

5.92 Let it not be said that yet another Report on Value
Orientation of Education was published, shelved and respectful
inattention given to it. An intensive study of this Report will un-
mistakably indicate that the setting up of Commissions and Com-
‘mittees has always been an alternative to action. Planning Com-
‘mission, in view of its urgency, should itself initiate necessary



98

action in this area and pilot the project, with various inputs, as
recommended in the Report, so that it establishes its solid and
meaningful identity.

5.93 Finally, the Core Group would like to reiterate that the
urgent need for Value Orientation of Education should not be
merely a matter of brave declarations. We feel that the pro-
gramme needs patience, careful and comprehensive planning. It
needs to be built into our educational system, our media institu-
tions, our cultural organisations, in the teaching of sciences and
humanities, in all kinds of educational, social and political en~
deavours so that they have cumulative impact on the minds of
our children and youth when they are receptive and uncorrupted:
by cynicism. If we have the necegsary determination and firm
commitment then “we shall overcome”. Now or never. This is
crucial for our swmvival.
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ANNEXURE 1

EDUCATION ON SOCIAL MORAL AND
SPIRITUAL VALUES* '
EDUCATION COMMISSION (1964-66)

8.94 A serious defect in the school curriculum is the absence
of provision for education in social, moral and spiritual values.
In the life of the majority of Indians, religion is a great moti-
vation force and is intimately bound up with the formation of
character and the inculcation of ethical values. A national system
of education that is refated to life, needs and aspirations of the
people cannot afford to ignore this purposeful force. We recom-
mended, therefore, that comscious and organised attempts be
made for impartmg education in social, moral and spiritual,
values with the help wherever possible, of the ethical teachings
of great religions.

8.95 Education throvgh Indirect Methods.—This education,
we believe, should be provided both by direct and indirect
methods, by suggestion as well as by discussion and teaching. We
attach great importance to the role of indirect influence in buil-
ding up good character. The school atmosphere, the personality
behav'our of the teachers, the facilities provided in the school
will have a large say in developing a sense of values. We would
like to emphasisc that the consciousness of values must permeate
the whole curriculum and the programme of activities in the
school. It is not c¢nly the teachers in charge of moral instruction
who are responsible for building character. Every teacher, what-
ever be the subject he teaches, mwst necessarily accept this res-
ponsibility. He must ensure that, in the teaching of his particular
subject and in his dealings with his pupils, fundamental values
such as integrity and social responsibility are brought out. The
teacher need not, we can even say that he should not, try to draw
out the underlying moral all the time, but if he has given same
thought to the values underlymg the scope of his subject and his

*Report of the Educafion Commisgion-~1964-66 on “Educaiion énd
National Development, Government of India, Ministry of Education 1966,
Extracts—pp 187-189—~Chapter : School Curriculum.
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work as a teacher, they will imperceptibly pass into the teaching
and make an ;mpsct on the minds of his students. Moreover a
sense of purpose should inspire all school activities and must be
reflected in the life tone and atmosphere of the school The
schooi asscmbly, the curricular and wcgr.ricular activities, the
celebration of religious festivals of all religions, work expericnce,
team: games and sports, -ubject clubs, social service program-
mes—all these can help ir inculcating the values of cooperation
and mutual regard, honesty and integrity, discipline and social
responsibility. These values have a special significance in Indian
society today, whea young men and women are passing through
a crisis of characta.

8.96 Direct Instructioz of Moral Values.—In addition to this
indirect approach for inculcating moral and spiritual values, we
consider that specific provision for direct moral instruction in
the school programmes is highly desirable. We agree with the
recommendation of the Sri Prakasa Committee that one or two
periods a week should be set aside in the school
time-table for instruction in moral and spiritual values. At the
primary stage, all instruction will generally be imparted through
Interesting stories, including stories drawn from the great re-
ligions of the world. At the secondary stage, there may be
frequent discussions between the teucher and the pupils on the
values sought to' be inculcated. Whatever be the method of
teachirg, it should not lead to moral instruction being divorced
from the rest of the curriculum or being confined to a single
period. If the values are to become a part of the student’s cha-
racter, an all-embracing treatment of the moral way of life is
needed.

8.97 Relation Between Moral values and Religion.—Therz
will be natural points of correlation between the moral values
sought to be inculcated and the teachings of the great religions.
Stories drawn from the great religions of the world will be most
appropriate in a discussion of moral values and of problems in
life. All religions stress certain fundamental qualities of character,
such as honesty and truthfulness, consideration for others. re-
verence for old age, kindiess {0 animals, and compassion fcr
the needy and the suffering. In the literature of every religion,
the story or parable figures promirently as a means of impressing
an ethical value on the followers. The narration of such stories
by the teachers at the right moment in the programme of moral
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education would be most effective, particularly in the lower
classes.

8.98 At a later stage, accounts of the lives of great religions
and spiritual leaders will find a natural place. Some of these may
be included in the study of social studies or literature, but it is
essential that all important religions are represented properly in
the programme, Similarly, the celebrations of the festivals of diffe-
rent religions will afford opportunities for the narration of iaci-
dents from the life history of the leaders of these religions. In
the last two years of the seconcary school, a place should be
found for the study of the essential teachings of the great re-
ligions.

Creative Activities

8.99 We have given some attention in the preceding dis-
cussion to the subject areas of languages, science and mathe-
matics, social studies, work-experience, social service, phvsical
education and moral and spiritual valves, since we fee! they
require a new orientation in the school curriculum. There are
two other subject arcas—arts and ce-curricular activities—vhich
we shall now consider very briedy fo round off the discussion.

8.100 Art Education,—In an age which values discovery
and invention, education for creative repression acquires added
significance. Unfortunately, the finc arts are too often regarded
as frills added to ‘real’ education and are neglected because they
are not examination subjects. Adequate facilities for the training
of teachers in music and the visual arts do not exist. The neg-
Ject of the arts in education impoverishes the educational pro-
cess and leads to a decline of zesthelic tests and values. We
recommend that the Government of India should appoint a ~om-
mittee of experts to survey the present situation of art education
and =xplore all possibilities for its extension and systematic dJde-
velopment. In this connection, we commend the establishment of
Bal Bhavans in all parts of the country with substantial support
from the local community. Art departments at the university
level should be strengthened at a few selected centres and re-
search in these fileds should be cncouraged.

8.101 Co-curricular Activities. —With regard to co-curricular
activities, some of them have already been referred to In our
discussion of programmes of work-experience, social service and
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physical education. We conceive of the school curriculum as
the totality of learning experience that the schodl pro.
vides for the pupils through all the manifold activities in ‘the
school or outside, that are carried on under its sypervision. From
this point of view, the distinction between curricular and extra-
curricular work ceases to exist, and a school camp and game
and sports are curricular or rather co-curricular activities. There
are, however, certain activities of this type such as ‘hobbies of
different kinds, debates, dramas which have more of the quality
of play than of work and which give greater opportunities for
creative self-expression. Every school should organise a variety
of such programmes so that cvery child in it may be able to
take up something suited to his tastes and interests.



ANNEXURE 1l

NATIONAL POLICY ON EDUCATION*, 1967

1. Education 'is a powerful instrument of national develop-
ment—social, economic and cultural. The highest priority should,
therefore, he accorded td the development of a national system
of education which will —--

accelerate the transformation of the existing social
system into a new cne based on the principles of
justice, equality, liberty and dignity of the indivi-
dual, enshrined in the Constitution of India;

provide adequate and equal opportunity to every
child and help him to dcvelop his personality to
its fullest;

make the rising generation conscious of the funda-
mental unity of the country in the midst of her rich
diversity, proud of her cultural heritage and confi-
dent of her great future; and

emphasize science and technology and the cultiva-
tion of moral, social and spiritual values.

Transformation of the Education System

2. From this point of view, the most important and urgen!
reform needed is to transform the existing system of education
in order to strengthen national unity, promote social integration,
accelerate economic growth and generate moral, social and «spiri-

tual values.

Strengthening National Unity

3. Education should deepcn national consciousness, promote
a proper understanding and appreciation of our cultural heritage

“Report of the Committee of Members of Parliament of Ed.l*l(;;t)ion, 1967,
Ministry of Education, Government of India.
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and inspire a faith and confidence in the great future which we
can forge for ourselves. These cbjectives should be achieved by
a carefully planned study of Indian languages, literature, philo-
sophy and history and by introducing students to India’s achi-
sveuients, in the positive science, architecture, sculpture, painting,
music, dance and drama.

4. All students should be given appropriate courses in citi-
zenship which emphasise the fundamental unity of India in
the midst of her rich diversity. These should include a »siudy
of the Freedom Struggle, the Constitution, the noble principles

enshrined in its Preamble and the problems and programmes of
national development.

5. National and Social Service, including participation in
meaningful and challenging programmes of community service
or national reconstruction, shouldd be made an integral part of
education at all stages; and suitable projects for this purpose
should be designed and carried out in the context of local con-
ditions and available resources.

6. Etforts should be made to promote greater knowledge,
understanding and appreciation of the different regions of India
by including their study in the curricula ; by the exchange of
students and teachers and by giving them opportunities and faci-
lities for oducational and study tours; and by the maintenance

of all India institutions which bring together students from diffc-
rent regions.

7. Curricular and co-curricular programmes sould include
the study of humanism based on mutual appreciation of ititer-

national cultural values and the growing solidarity of mankind.
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“Text of 42nd Amendment—Article 51-A—Fundamental Duties

incorporated in the Constitution, 1976.
PART IVA

FUNDAMENTAL DUTIES

51. A. It shall be the duty of every citizen of India—

(a)

(b)
(c)
(d)
(e)

to abide by the Constittion and respect its ideals
and institutions, the National Flag and the Natjonal
Anthem;

to cherish and follow the noble ideals which inspired
out national struggle for freedom;

to uphold and protect th: sovereignty, unity and
integrity of India;

to defend the country and render national service
when called upon to do so;

to prdmote harmony and the spirit of common bro-
therhood amongst all the people of India trans-
cending religious, linguistic and regional or sectional
diversities; to rendunce practices derogatory to the
dignity of women;

(f) to value and preserve the rich heritage of our com-

(g)

(h)

pdsite culture:

to protect and improve the natural environment in-
cluding forests, lake, rivers and wild life, and to
have compassion for living creatures;

to develop the scientific temper, humanism and the
spirit of inquiry and reform;

(i) to safeguard public property and to abjure violence;
(j) to strive towards excellence in all spheres of indivi-

dual and collective activity so that the nation cons-
tantly rises to higher levels of endeavour and achi-

evement;
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ANNEXURE IV

Sectio III—Content and Process of Education : Chapter 12+
(Ramamurti Committee, 1991).

Culture Content

12.3.1 N.P.E. and P.O.A. have dealt with the question of
enrichment of the curriculum by culture content etc., at two
levels. At one level, India’s common cultural heritage has
been identified as one of the elements of core-curriculum. The
NCERT while preparing the model syllabi and exemplary
instructional packages is to appropriately include this core in
the content of education. At another level (Para 8.1 to 8.3
of N.P.E.). a synthesis has been envisaged between change
oriented technologies and cultural traditions through education
and establishment of linkages between the university system and
institutions of higher learning in art, archaeology and oriental
traditions. So far as cultural content of education is concerned,
apart from the commcin cultural heritage, diversities of the
cultural traditions in India are as important. The oral aad
fold traditions also symbolise thie vibrance of Indian culture as
distinct from text book culture.

12.3.2 Following up on NPE stipulation for synthesis
between change oriented technologics and cultural  traditions,
the Department of Culture formed two committees and also
prepared certain schemes such as production of cultural resoui-
ces and software for education ; review of text books ; introduc-
tion of cuttural components in schools under minimum cultura!
content programme ; introduction of courses in colleges and
universitics ; courses on archaeological engineering etc. These
schemes involved coordination with asencies like Centre for
Cultural Resources and Training (CCRT), NCERT (CIET),
Archaelorical Survey of 1India, etc. However. the Planning
Commission was unable to allccate resources and advised the

*Extracts from the Report of the Ramamurti Committee entitled : “To;
wards an Enlightencd and Human Society™, December, 16, 1991—Chapter 12,
pages 275277,
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‘Department of Culture to secure the resources from the Depart-
-‘ment of Education. The Department of Education was also
unable to provide resource support, apparently on account of
inadequacy of rcsources for its own priority areas.

;Recommendations

(i) The cultural content of cducation should wciude
not merely the common cultural heritage of India as
a whole but also diversities of cultural traditions of
all parts -of India, particularly those symbolisad by
the oral and folk traditions.

{(ii) In conveying to the student community, through
the content of education, the cultural traditions of the
country, the need for acceptanceirejection of the
same based on critical analysis should also be
inculcated.

(iti) The Department of Education should take upon
itself the primary respoensibility of linkages between
the university system and institutions of higher
learning as c¢nvisaged in the NPE instead of leaving
it as a sectoral responsibility of the Department of
Culture.

"Value Education

12.4.0 The modality envisaged in the POA for value edu-
cation is also the inclusion of the same in the core-curriculum te
be followed up by production of exemplury instructional packa-
ges by the NCERT. In the sume way as unity. of culture has
been sought to be projected, in the area of value education
also the emphasis on unity, that is, on unity and integration
of the people (para 8.5 of NPE). This is indeed appropriateiv
so. However, value education should be much more broad-
‘based. The modality of imparting education on these values
cannot also be confined to the translation of the core-curriculum
into instructiohal packages.

Recommendations

(i) Democracv, secularism, socialism, scientific temper,
cquality of sexes, honesty. integrity. courage and
justice (fairness), respect for all life forms, ditferent
cultures and languages (including tribal) ectc,
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constitute mosaic of values which is vital to the:
unity and integrity of the country. The content and:

ocess of education shauld be all pervasively
Informed by these basic values.

(ii) Imparting of value ecucation should be an integral
part of the entire educational process and school
climate, as distinct from dissemination of values
through special classes or lectures in mokrality or
through mechanical text book-based learning
methods. Some of the specific activities that could

be promoted in this context are:

Establishinent of linkage between the school and’
the community to stress the harmony and inter--
dependence between human. being and nature ;

— Narrating stories, including folk tales depicting:
heroism, of martyrdom and supreme self-sacrifice
on the part of great personalities belonging to

different rcligions and regions etc. ;
— Community singing of folk songs ;
Study of classical traditions of India as part of
social sciences ;
- Systematic and greater exchange of students:
within a region and between regions ;

— Encouraging schools and colleges to take up pro--
jects on States or regions of the country other

than their own.

(iii) In value education, importance should also be givenr
to ‘hidden—curriculum’, whether it be inside the-
class room situation or outside. Subtle inculcatiomr
of values contributing to the development of total
personality of the individual should be organised.
These values would encompass a wide range of
attributes such as courtesy in person to person
interface, a result oriented behaviour, personal and
intellectual integrity, magnetic conduct etc. In
other words, the overall output of hidden curriculum
shall be what is normally understood by the use of
the expression ‘Tchzeely.



ANNEXURE V

NATIONAL INTEGRATION*

66. The success of economic planning in India will largely
depend upon our capacity 1o hold together as a nation in the
midst of diversity of language, region, caste and religion. Unity in
a democracy must be based on the consciousness of a common
cultural heritage and commonly accepted future goals and on
an constant effort to realise them. India has a rich and compo-
site culture to which every secticn of the community has con-
tributed and of which it has every reason to be proud. The
essentials of this culturc are broad-mindedness and mutual tole-
rance, balance between the material and the spiritual ; and the
cooperative way of life in which various individuals in a group
are bound together by commoenly accepted rights and obliga-
tions. India’s future goals are embodied in the Constitution
and her development plans are among the principal means
for realising them.

67. Educational institutions havc a vital role to play in
bringing about national integration and social cohesion among
the younger generation. The schodl programme shounld bhe
designed to awaken in the pupils an awareness of national
oneness and for this purpose, in.ludes community living based
on cooperative self-help and democratic principles, the study
of India’s history and culture in the curricolum at various
stages of education and suitable text books to inculcate moral
and social values among students. The school programme has
to be supplemented by other activities such as programmes for
bringing students together on a common platform and enabling
them to gain first-hand knowledge of the diversified culture of
the country through educational tonrs, the development of
modern Indian and classical languages and making their rich
store-house of literature available to larger numbers in different
parts of the country through trunslations and the revival and
development of India’s compotite cultural heritage through fine

~ *Third Five Year Plan—Planning Commission, 1961-Pages 692-693.

115



116

arts, dance, drama, music and literature. Various steps taken
to create more widespread understanding of the Plan among
students are intended to strengthen the forces af integration and
national unity in a positive and constructive manner. One State
Government has recently approved a scheme of 100 scholar-
ships a year to be given to graduate and post-graduate students
from different States with provision for residential facilitics.
Proposals on these lines can be of great value in promoting
national integration. '

The question of achieving emotional integratidn and pro-
moting national consciousness is at present being studicd by a
special committee, with reference to the system of education
and educational policics and programmes will need to be

r%vicwed further in the light of such recommendations as it may
ofter.
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ANNEXURE VI

List of Values in Alphabetical Order*
Abstinence.

Appreciation of Cultural Values of others.
Anti--Untouchability.
Citizenship.

Consideration for others.
Concern for others.
Cooperation.

Cleanliness.

Compassion.

Common cause.

Common good.

Courage.

Courtesy.

Curiosity.

Democratic decision-making.
Devotion.

Dignity of the individual.
Dignity of manual work.
Duty.

Discipline.

Endurance.

Equality.

Friendship.

Faithfulness.

Moral and Spiritual Values in Education, 1979.
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25. Fellow-feeling.

26. Freedom.

27. Forward look.

28. Good manners.
29. Gentlemanliness.
30. Gratitude.

31. Honesty.

32. Humanism.

33. Hygienic living.
34, Initiative.

35. Integrity.

36. Justice.

37. Kindness.

38. Kindness to animals.
39. Loyalty to duty.

40. Leadership.

41. National unity.

42 National consciousness.
43. Non-violence.

44. National integration.
45. Obedience.

46. Peace.

47. Proper utilisation of timc
48. Punctuality

49. Patriotism

50. Purity

51. Quest for knowledge
52. Resourcefulness

53. Regularity

54. Rcspect for others

55. Reverence for Old age



56.
57.
58.
59.

61.
62.
63.
64.
65.
66.
67.
68.
69.
70.
71.
72.
73.
74.
75.
76.
77.
78.
79.
80.
81.
82.
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Sincerity

Simple living

Social justice

Self-discipline

Self-help

Self-respect

Self-confidence

Self-support

Self-study

Self-reliance

Self-control

Self-restraint

Social Service

Solidarity of mankind

Sense of social respoasibility

Sense of discrimination between good and bad
Socialism

Sympathy

Secularism and 1espect for all religions
Spirit of enquiry

Team work

Team spirit

Truthfulness

Tolerance

Universal truth

Universal love

Value for national and civic property



ANNEXURE VII

Summary of Recommendations of the High Level Scheme on
Value Oriented Education (Shimla, May 27-28, 1981).

During the two
and principles of n

-day discussion on the ‘basic concepts, issues
roral cducation and the needed action in this

ficld, the following points emerged as consensus :—

1.

Provision for value-oricnted education should be

made throughout the country with due regard for
flexibility of approach.

Value-oriented cducation should be regarded essen-
tially as an education for becoming and self-exceeding.
It will not only provide information on values to
students, but also for enabling them to grow into
beings and transcend narrowness, selfishness and
partial ideas and attitudes. It should be viewed in
the context of the present situation of man and the

evolutionary process going on within him and his
society.

Value-orientation should be the main focus of
education.

This value-orientation should be not only for the
children who are in the schools but also for those
who are outside. Even parents should be involved in
it. In fact, the whole society has to be involved in
the programme of value-oriented education.

The learning process itsclf has a great bearing on the
value-orientation of children. All activities in the
school-curriculum making, instructional techniques
and cvaluation, etc,, should be so designed that
they lead to the spontaneous development of desirable
values.

There is a need for producing literature qspecially
designed for the value-orientation of education.
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11.

12.

13.
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All teachers in the schools should be regarded as
teachers of value-educaticn and all subjects including

physical education can be used for inculcation of
right values,

There should be an integrated approach in the value-
oriented education programme. Instead of tackling
piece-meal areas such as awareness of ecology,
environmental protection, community development,
productivity, population stabilisation, aesthetic
cducation, national integration and international
understanding etc., they should be handled in a
comprehensive manner under the broad spectrum of
social responubility and inner development of human
personality, Concerned Ministries of the Government

should cooperate with one another in this building
task.

There should be foundation courses both at the
secondary schools and universities, aiming at giving
the children basic knowiedge about India, its peoule
and cultural tradition. The course should also aim
at making students feel proud of their country and
responsible for the uplifiment.

Some pilot projects for school improvement should
be taken up and the Government of India should
constitute a Steering Committee for this purpose.

There is a nced for establishing a resource centre
for literature on value-criented education. Besides
printed matter, this centre should also produce 35 mm
films emphasising desirable values. An effective
distribution system for making these materialy avail-
able in all corners of the country should be
developed.

Special schocls, designed for value-oriented educa-
tion should be established. Every State should nave
at least one institution which may impart value-

oriented education for nursery to the post-graduate
level.

Special teacher-orientation programmes should be
taken up at the State lcvel to train teachers m the
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15.
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effective methods of development of value among
students and teachers.

Some case-studies of schools, where value-education
is being imparted successfully, should be taken up.

There should be a national council for discipline
consisting of people who would have moral authority
in their own right, and who could guide development
of value-education programmes. Members of this
Council could be invited by State educational autho-
rities and other agencies concerned with education
for guidance and advice.

There should be an education for the enforcement of
law. A code of conduct for every class of persons
should be developed and value-education programme
for the whole society should be so designed that
cverybody learns to respect the socia] order.



ANNEXURE VIII

Sri Sathya Sai Bal Vikas and Education in Human Valaes
Programmes* :

1
Bal Vikas Programme

As an operational measure to incorporate human values in
educational activitics, the programme : Sri Sathya Sai Bal Vikas
(Child Development Movement) was started in 1968. It
synchronised with the publication of the Government of India
National Policy on Education, 1968.

2. While several Reports and Policy documents were available
in large numbers suggesting the nced for taking concrete measures
to implement value orientation programme at various stages of
education, necessary initiatives were not forthcoming.

3. Revered Sathya Sai Baba, after considerable experimenta-
tion, concretised and operationalized the programme known as
Bal Vikas Programme. In this programme, perfect synthesis has
been evolved in developing linkages of the five human values
namely Truth, Right Conduct, Peace, Love and Non-violence
with their counterpart traints of human personality and ideals of
cducation through suitable instructional materials, adequate
teaching devices and exemplary behaviour of teachers who are
the kingpins of the programmes.

4. During the past 24 years, this movement has been fast
spreading in 'ndia and abroad. It is an informal kind of pro-
gramme conducted outside the schools, As the name itself implies,
it is the cxpansion and development of the faculties and persona-
lity of the child. The main objective of the programme iy to
make children, in their early, impressionable apd formative years
of life, aware of their divine nature and potentialities, while

*Paper preparcd by Prof. S.N. Saraf, Former Vice-Chancellor, Sri Sathya
‘Sai Institute of Higher Learning (Deemed University), Prasanthi Nilayam,
Andhra Pradesh—515 134,
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living a life of righteous conduct and selfless service to others.
The intention is that the children should acquire and imbibe
right values of life, cultivate disciplined habits and start develop-
ing into integrated personalities blossoming mentally, emotionully,
intellectually, ethically and spirituslly. This is one of Revered
Baba’s concept of evolution of man from that of the animal siage
to the divinz stage and the conviction that man can, through
proper guidance, rise to divinity which is inherent in him.

5. The metholodolgy adopted to put across the message is
through community prayers, group singing, story telling, group
activities and silent sitting. It is an integrated approach. The
salient features are summarised briefly.

(a) Community prayers promote faith and devotion,
improve memory and concentration, sharpen intui-
tion and instil a humble and spiritual conception of
the fatherhood of God and brotherhoocd of man.
Group singing promotes devotion and reverence,
develops a musical sense and harmonious develop-
ment of body, mind aund spirit. It also helps cont-
rol of outer senses and further concentration and
meditation. - '

(b) Story telling and study of lives of great men and
scriptures  kindles the spirit of enquiry, promotes
clearer, sharper and purer ideals, encourages feelings
of oneness with the world, widens horizons of
knowledge and understanding.

(c) Group activities promote discipline, abstract think-
ing, discriminative puwer, increases adjustment level,
help understanding of environment and facilitate
smooth and better %earning of social rules and obli-

gations.

(d) Silent sitting helps in increasing attention span by
control of outer senses, improve memory and con-
centration power, encourages introspection and
spirit of enquiry and shamens both intellect and
intuitive powers.

6. The programme runs informally outside the school ho-irs.
The Bal Vikas Programme has spread to almost every district
in India and a large number of overseas countries. Detailed
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guidelines for the training of teachers and preparation of lcarn-
ing matcrials has been undertaken zccording to  different age-
groups attending the Bal Vikas Programme. The role of par-
enis and teachers has been very well defined,

7. The evaluation of this programme carried out so far
indicates that it promotes Deha Vikas (Physical Development),
Mano Vikas (Mental Development), Budhi Vikas (Intelligence
Development), Bhav Vikas (Emotional Development) and Atma
Vikas (Spiritual Development) among the children in a subs-
tantial manner. Rescarches carried out to find out the impact
of this programme has conclusively proved that the experimental
group of students, who had undergone the course, have shewn
a more positive attitude towards their parents and teachers, a
better adjustment Jevel, a greater rise in moral development and
an increasing trend towards introversion, significantly greater
acsthetic values and less moneymindednes.

8. The young students who have attended the Bal Vikas
ciasses and their parents all cver the world have paid glowing
tributes to the richness of the programme and its impact. It has
helped the students to discover their real identity, improve theis
behaviour, intellect and intuition. For them it has been a com-
plete transformation. The parents cqually have expressed their
gratitude to the programme for making their homes vibrant and
worth living. Bal Vikas children have brought about a cam-
rlete transformation in their homes and in their neighbourhood.
Their homes have becomz sweet homes where nothing but love
vibrates. The children are always guided by Revered Baba’s
message :

“Begin like a lamp at home, carry the light outside,
become a street light serving as an example and
guiding others. Emulate the Pole Star which is a
light unto the whole world™.

11

Education in Human Values Programme

9. Yet another broad based pragramme of Education in
Human Values (E.H.V.) has emerged from the success in the
implementation of Bal Vikas Programme. A model curriculum
and methodology has been designed, developed and tested. The
3058 PC’92—10.
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focus, in this programme, is cn the teacher who can covert the
school into a virtual nursery of virtues and values. The cmp-
hasis is on development of characier, The programme involves
the orientation of teachers to use a combination of various teach-
ing mecthodologies for value orientation. The teachers are also
encduraged to bring cut values inherent in the text books se
that all curricular opportuniiies arc optimally utilised. As in
the case of Bal Vikas Programme, training programme for
E.H.V. Teachers have been designed along with the necessary
lcarning and evaluation naterials.

10. At present, the programmé iy becoming popular in over-
seas countries and creating an awareness among the young boys
and girls of their potential 1o become ideal human beings
Within India, all the institutions run by Sri Sathya Sai Orgo-
nisation in different States are implementing the programme of
Education in Human Values with greai success.

11

Summation

11. A word about Bal Vikas and E.H.V. Teachers, who
are volunteers belonging to various professions. They are the
embodiments of ideal teachers, Their happiness lies in what
they are doing. They like the children. Teacher’s role is nre-
eminent. He effects those “inner processes which”, as Hegel
made clear, “cannot in principle be made subject to external
control, for they are just in essence, pracesses germane
to independence, to  autonomy, to self-control”. Anart
from the inspiring materials used in the classes, the creative
instructional techniques utilised to put across, the message of
human values, the Bal Vikas and E.H.V. Teachers have, through
their personal touch. made the programmes what they are to-
day. They are trulv the insiruments being used by Revered
Baba for converting the I.H.V. and Bal Vikas movements (Child
Development Programme) into Lok Vikas movement (Peo-
ples Development Movement). For, is it not true that Child
is the Father of Man.



ANNEXURE IX

SRI SATHYA SAI INSTITUTE OF HIGHER LEARNING
(Deemed University) *

Profile and Schedule of Work
I

Profile

1. Sri Sathya Sai Institute of Higher Learning, founded by
Revered S5ri Sathya Sai Baba, was inaugurated on November
22, 1981. It is an autonomous body recognised as a Deemed
University by the Ministry of Education of the Government of
India. The Institute has Leen admitted as a regular member
of the Association of Indian Universties.

2. The Institute is a non-profit autonomous Institution
having three separate residential campuses at present. Its two
campuses for men are at Prasanthi Nilayam, Andhra Pradesh
and at Whitefield, Karnataka (near Bangalore). The third
campus for women is located at Anantapur, Andhra Pradesh.

3. The Institute subscribes whaily to the concept and prac-
tice of national integration and has adopted an open admission
policy, based on merit, cncouraging the enrolment of boys and
girls irrespective of parental income. class, creed, religion or
region,

4. The Institute has dedicated itself to the imparting of a
form and style of Education, described as ‘Intergral’, which
encompasses the pursuit of knowledge paving the way to the
imbibing of Wisdom, inculcation of the traits of duty and JSevo-
tion and the virtue of simple living, illumination of the mind

‘Papef prepard by Prof. S.N. Saraf, Former Vice-Chancellor, Sri Sathya
Sai Insititute of Higher Learning (Dcemed University), Prasanthi
Nilayam, Andhra Pradesh—515 134,
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through meditation, development of health through games and
yoga practice, participation in social service and field work in
selected areas and cultivation of a sense of unity with all fellow
~ beings irrespective of individual religious faith.

Value Orientation

5. In addition to formal instruction in Languages and Core
subjects belonging to various Disciplines, the students get,
through a Course spread over two ycars and designed as *Awore-
ness’, an exposure to Indian culture and spirituality as well as
Thoughts that underpin unity of all faiths the cultural heritage
of mankind, Inspirational Literature of the world, the
work of eminent men and women in the world of science and
the imperative of the synthesis of science with spirituality.

6. Students, both at the under-graduate and postgraduate
levels, are excmpted from payment of all fees such as iuition
fees, and special fees for laburatorics, library, reading room,
sports, games, audio-visual facilitics, extra-curricular activitics
and internal assessment.

7. The Institute has placed in position a band of highly
competent and motivated Faculty Members engaged in scholar-
ly endcavours in their arcas of expertise together with an intense
interest in training the students entrustea to their care to pick
up knowledge and skills so as to become good citizens and
worthy representatives of the System of Education that shapes
their character and talents.

Infegrated Curricula

8. The Institute has, from the outset, been offering the
five-year Integrated programmes of studies, enabling the stu-
dents enralled in the B.A. B. Sc./B. Com. Courses to continue
at the Master’s Degree. At the Prasanthi Nilavam Campus, be-
sides the B.A./B. Sc./B. Com. courses. the Institute provides
for the M.A. Degree in English Language and Literature,
M.Sc. Degree in Science Subjects viz . Mathematics, Physics. Che-
mistry and Bio-Sciences, the M. Com. Degree and. in addition.
a two-year course leading to vhe awaré of the Mast~1r’s Degrce
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Business Administration. The Brindavan Campus has piovi-
sion for the B. Sc. and B. Com. courses. The Anantapur Cam-
pus also oflers the B.A./B. Sc./B. Com. Courses, besides M.A.
in Philosophy, English i.anguage and Literature and Telugu
Language and Literature and M. Sc. in Home Science and B.
Ed. Degree Course. The Institute has initiated steps to start
the M.A. Degree Course in Economics.

9. The Prasanthi nilayam Campus has research scholars
working for the Ph. D. Degree in all its Faculties. The thrust-
areas in the Faculty of Science are : Artificial Intelligence ;
Parallel Processing and Pattern Recognition ; Optics and Laser
Systems ; Medicinal Chemistry and Natural Products ; and
Microbiology and Genetics.

Special Facilities

1. Centre for Computer Science

10. The Sri Sathya Sai Centre for Computer Science in the
Prasanthi Nilayam Campus was inaugurated by the Revered
Chancellor in June, 1988. The chief objective of the Centre
is to provide sound and durable base for imparting training in
the use of computing to scholars of the Institute in  areas of
relevance.

11. A useful range of hardware facilities, inclusive of a
Super-Mini System with a numbers of terminals attached to it
and several IBM-Compatible Personal Computers (PCs. PC-
ATs : 286, 386 & 486 Svstems) and associated peripherals,
has been established and is in day-to-day use at the Centre.
Scveral Software Packages, duly licensed, have been acquired
and a few more have been locally developed.

1. Planetarium

12. A modern Planetarium has been set up in the Prasan-
thi Nilayam Campus. The Spitz Space System 512 employed in
the Theatre provides a Star-ficld on 4054 images including 88
recognised Constellations and 57 Navigational —Stars, besides
Globular Clusters and Open Clusters. the Milky Way Galaxy,
the Magellanic Clouds and several Nebulae of different tvpes.
With Computer control and over 20 special-effect projects,
almost any celestial or mateorological observation can be rcopro-
duced on the indoor sky.
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NI Museum of Eternal Heritage

13. Inaugurated by Revered Sri Sathya Sai Baba on No-
vember 19, 1990, the Museum of Eternal Heritage in the
Prasanthi Nilayam Campus is 2 treasure-house of priceless items
that speak eloquently of the many facets of man’s eulture as it
has evolved civer the centuries. The focus is on the Unity that
binds all the Faiths in the World.

Games and Cultural Activities

14. In consonance with the dictum that a healthy mind
resides in a healthy body, the Institute provides facilitics for
sports and athletics. The students and the faculty are encou-
raged to organize and take part in a variety of cultural pro-
grammes. A highlight ¢f the annual activities is a week-long
celebration in the month of January in which the Students and
Staff of the three Campuses come together and hold contests
in Sports and Cultural Programmes. The Chancellor presides
over the activity and gives away prizes to those who excel.

Evaluation

15. All the students are continually evaluated, periodically
examined and awarded grades not only in respect of their
academic performance but also on the basis of their attendance
at classes, prayer and meditation sessions, behaviour, social
work and participation in Games and Athletics. This consti-
tutes an important feature of the Scheme of Integral Educa-

tion.

Statutory Bodies

16. To fulfil its responsibilities as a Deemed University, the
Institute has set up the required Statutory Bodies; the Govern-
ing Body, the Academic Council and the Boards of Studies
pertaining to the disciplines in which instruction is offered. The
Gaverning Body has distinguished educationists, Vice-Chancel-
lors and a representative of the Government of India as its
members. The Academic Council and the Boards of Studies
have academicians of repute from prestigious Indian education-
al institutions and eminent leaders from Industries.
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Recognition by various Universities

17. The degrees awarded by the Sri  Sathya Institute of
Higher Learning (Deemed University) have been recognised by
various Universities in the country. The graduate of this Insti-
tute have been admitted for advanced specialized Courses  of
Study by Universities both in India and abroad. They have
been recruited for service in Government and R & D Institutions
in the country. Several M.R.A. Graduates have been sclected
for responsible positions in Companies|Industrial Enterprises all
over India.

Annunal Convecation

18. The Convocation, a  glittering  ceremony held in the
Prasanthi Nilayam Campus of the Institute takes place every year
on 22nd November. The venue is usually the Poornachandra
Hall where an audience exceeding 50,000 is present; and on
special occasions, in the Hill-View Stadium, where more than §
lakhs of people attend. The Chancellor presides over the func-
tion and delivers a Divine Discourse. Ten Convocations have
been held since the inception of the University. A galaxv of
distinguished citizens and eminent personalities in the public life
of the country have been the Chief Guests who delivered the
Convocation Addresses. Among these are Hon'ble Sri P. V.
Narasimha Rad. Prinmie Minister of India, Hon’ble Shri R. Ven-
kataraman, the then President of India, Hon'ble Dr. Shankar
Daval Sharma. the then Vice President and presentlv President
of India, Hon'ble Shri K. Brahmananda Reddy, the then Gover-
nor of Maharashtra. Hon'Hle Shri S. B. Chavan, the then Chief
Minister of Maharashtra. Dr. (Mrs.) Madhuri R. Shah, the then
Chairperson of University Grants Cemmissioti. Shri Mabharaf
Krishan Rasgclra, the then India’s High Commissioner in the
United Kingdom and Shri N. A. Palkhivala, the eminent jurist.

19. Rieht from its incention in 1981. the Sri Sathva Sai
Inctitnte of Higher Leaming (Deemed University), has been
evolving scientific mcthodolovy and implementing operational
model of Value Orientation Programmes as part of its regulat
cnrricular and co-curricular actions. The kinds of activities—
daily, vear-round and special—in the Campuses and hostels have
heen  briefly stated below.
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Schedule of Work in the Institute Campuses

20. Daily Schedule.—Being a  residential ~ University, the
students programme in the thice campuses at Prasanthi Nilayam,
Anantapur, A.P. (for girls), Brindavan, Karnataka (for bov:)
is packed from 5.00 a.m. in thc morning till 10.00 p.m. in the
evening with a varicty of curricular and co-curricular activitics.
Participation in these activitics develops in them the correct
perspective and a balanced view of achieving physical, emotional,
psychic, intellectual and spiritual perfection. Time is so judi-
ciously distributed between different activities that the studen:s.
even though busy, feel relaxed. Tt is emphasised that rest is
when there 1s change in work. It is on the basis of this cardi-
nal principle that the activities are organised.

21. In every activity, both in the hostels and the Campuses,
students participate to their full capacity. There is minimum
dependence on hired labour in the laboratories, hostel, mainien-
ance of lawns and campus sites which are largely maintained by
the students under the overall supervision of faculty members.
Revered Chancellor’s Observation : “Hands that help are hotier
than lips that pray” are alwavs the motivating force”.

22. Self-Reliance.—The daily programme of self-reliance in
the hostel revolves around such activities like catering of teod
in the dining hall, gardening, operation and maintenance of
audic-visual aids, managing  stationery stores and fruit stalis
organising health care in the dispensary, looking after office ur-
keep, guest reception, maintenance of telephones, looking after
work connected with plumbing and repair and maintenance of
library and reading room.

23. Other activities relating to self-reliance and co-curricular
programmes, which are undertaken once a week in the Prasan-
thi Nilayam Campus, cre  maintenance of Vidyagiri Stadium.
lawns, quadrangle, pordens, auditorium, orayer hall  (fover),
plants and fences. electric installation and  plumbing. andin-
visual 2quipment and develdpment of horticulture around library
building. organisation of dramatics. photographv. painting. vilco
films, slides of educational, cultural and inspiring topics. The
Vidvagiri Stadium in the Prasanthi Nilavam Campus took its form
in 1983 mainly because of the efidrts of students. They cleared
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up the thorns, bushes and all that within a fortnight’s time. The
stadium was a plane below a hill and it was built with sieps
carved out of the hill. In November 1983, it was possible tor
six thousand children, who came from all over India and otei-
seas alongwith one thousand teachers, to stage a wonderful edu-
cational and cultural rally round the theme of “Education in
Human Values”. More than fifty thousand persons, coming
from all over the world, watched the rally in the stadium.

24. Social Service Weeks.—During social - service weeks,
students get an opportunity of repairing roads, buildings, cleaning,
white washing, organising medical camps, tree plantation, cte.
During festivals and other functions, the management of stage,
including electric installation, audio-visua! equipment and other
aspects of dramas are lcoked after by the students. The students
are also available on special occasions for serving the poor in
ierms of distribution of clothes, food, maintenance of gencral
traffic, orderly movement of crowds, catering, seating ctc.

25. 1n the hostels, the life beings ar 5.00 a.m. with devotional
music and assembly in the prayer hall, Likewise, in the Campuses,
the academic work Lugms at 8.35 a.m. with sﬂent sitting of five
minutes following by talksjaddresses The students sit in regular
rows at least five minutes before 8.45 a.m. The journey from
the hostels to the campuses is orderly, perfect and in absolute
cilence.

26. Thought for the Day.—On arrival in the Campuses. the
students and Faculty members are grected and warmly welcomed
with “Thought for the Day” written cn a black board in legible
handwriting. This is a regular featurc. Quotations from the
sayings, books, and talks of Revered C hancellor and other sages.
saints, seers, scientists and leaders relevant to the occasion are
written. These thoughts are deeply inspiring and create the ap-
propriate atmosnhere. Quotations are designed to develop memory,
to promote analytical thinking, to cstablish high ideals and enable
the students and the faculty to relate to the highest in themselves.
Besides, most of the Faculties have their own Boards where
quutdtions brief articles and bicgraphic sketches of men of
eminence are exhibited for some period of time and are changed
at regular periodic intervals. These thoughts, quotations, bricf
articles and biographic sketches introduce the students subtly to
the world of learning and real life. Among other things, it
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develops self-awareness, clarity about many imponderable jssucs
and self-motivation. A record of the Thoughts is maintained in
a regular form.

27. Silent Sifting.—One of the most important features of
the morning community prayer meetings is observing silent sitting
for five minutes. This is emphasised because it gives to those
assembled in the prayer hall some time to look inwards and
reflect on the reality of life. In silent sitting, one can realise a
perfection, cspecially since noise is so polluting. Silence literally
means absence of all sounds and noise, stillness, noiselessness.
The inner astral sense is a perfect rest. Inner silence is also
necessary for attaining wisdom. The University Education Com-
mission, 1948-49 set up by the Ministry of Education, Gcivern-
ment of India, strongly commsznded silent meditation in
educational institutions.

28. Morning Assembly Address.—In order to encourage
meaningful patticipation of the students, they are encouraged to
address the morning assembly sessions daily for about 15 to 20
minules on important themes relating to unity of faiths, great
leaders of the world, eminent scientists, sages, saints, patriots,
thinkers, philosophers and their own personal experiences. An
illustrative list of the topics presented in Morning Assembly may
be seen in Annexure XII. Talks about sages, saints, apostles,
public mcen, social workers, etc., are not only confined to India
but to other parts of the world which proves that, even though
geographically men of eminence may belong to different parts
of the world. they have in fact one goal and philosophy in
common which is to serve man and woild. These talks are based
on an in-depth study of the lives of’great men in various spheres
of human activity with a view o bringing out the good qualities
and values actually lived by them which contributed to their
greatness as inspiring leaders. The pérsonalities covered have
been cminent leaders and, therefure, a source of inspiration.
Instead of dwindling into a daily ritual, this active participation
of students in the daily morning assembly gives them an occasion
to scarch in the library and elsewhere for books and materials,
not containing moral lessons. but lives of great rien given as
things of sunreme interest—lives which exemplify the living of
great thoughts and noble cmotions. Tt migkes them teflect on
various aspects of the lives of great men, select and sift what is
relevant for the occasion, collect their thoughts and present these
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in a coherent manner before the mixed audience of Faculty
members, students and sometimes outside guests. Apart from the
fact that opportunities are given in putlic speaking on topics of
human values, participation in the morning assembly stimulates
intellectual excellence and promotes intuitive abilities both among
tihe speakers and the listeners. The subjects covered in these talks
are organised in such a way that they not only inspire and
instruct but enable ore to reflect on the imperatives of abiding
human values. Thé studentsewho participate in the morning talks
feel inspired afnid accept it both as a chéllenge and an opportu-
nity. It is a delight to watch the young boys and girls to express
themselves on subjécts which have ethical values and have
universal appeal.

29. Thursday Assemblies.—On Thursday, which is
generally observed as the day of the Guru, duration of the
Morning Assembly sessions is cne hour. Apart from silent
sitting, some devotional songs in appreciation of the glory of
the God and Sarva Dharma prayers are sung. It is belicved
that songs, éspeciaily devotional, speak the language of the heart.
Singing together 1emoves barriers and promotes peace and love.
Songs flow from creative silence of the spirit. The
general experience is that music and group singing are
the most powerful weapons to put the human systéem in har-
moay and rythm. Thereafter, a distinguished speaker is re-
quested 'to talk on his thrilling personal experiences, messages
from our sacred scriptures, the service rendered by noble
persons which make our lives worthy of living aad of service
to the common man. The speakers on Thursday, includes
not only learaed scholars from various educational institutions
but people of all ranks including eminent educationists, judges,
engineers, doctors, business managers, administrators. diplo-
mates, scientists, social workers, etc., not only from with’'n the
country but from all over the world who visit the Campuses
from time to time.

30. Another successful innovation recently inttoduced is
that, on Thufsddy, the students, themselves organise symposia
on themes relating to science and spirituality, tradition and
madernity, role of ethical values in blossoming human excel-
lence: diccitiline aad dutv indispensible for perfection. Four
fo five studetits take part In the Svmposia and nlace their
poinf of view before the Facultv, students and distinguished
gucests.
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31. The talks in the daily morning prayer sessions and on
Thursdays are generally of a high level and inspiring. ~ Words
liow from the hearts permeated with conviciion and transmit
the message from heart to heart—speech being “heartificial”
rather than *“artificial”. :

32. Revered Chancellor graciously agrees to deliver dis-
courses on themes appropriate to specific occasions to the
Faculty members, students and distinguished guests hailing
from various parts of the world. His messages have the great-
est impact—these not only inform and instruct but transmutz
and transform bringing about a metamorphosis in human cha-
raciet and behaviour. Hig talks relate to the importaace of
cducation, qualities of leadership, role of teachers, studeats
and society and the purpose of life in the wider context. His
addresses broadly cover the spiritual and philosophical basis
of human values, their implication for day to day life and
their incorporaiion in  our thinking, feeling and action. He
also gives benedictory addresses on special occasions. For
instance on Gurupoornima, the need for paying our homags to
great teachers is  spelt out. The Revered Chancellor also
addresses on such occasions as Vinayaka Chathurthi, Muhar-
ram, Dasara, Christmas, Mahasivrathi, Ugadi, Onam, Bhogi,
Sri Ram Navami, Krishna Janamashtami, Milad-un-Nabi. ctc.,
when the accent is on fully grasping the significance of these
festivals on achieving excellence, in secular and spiritual spheres
of our life and follow, in spite of various attractions and dis-
tractions, the footsieps of great seers and sages.

33. On Republic and Independence Days, qualities of tho
true leaders are cxplained by the Vice-Chancellor and members
of Faculties. Invariably in the evenings students present cul-
tural programmes.

34. Sarva Dharma Prayer : The morning assembly addres-
ses are followed by Sarva Dharma Prayer. Sarva Dharm~
Prayer itself is a reminder of the essential unity of different
faiths despite apparent differences in the details of rituals.
worship, etc. Tt is firmly believed, like our old sages and saint:
and ¢ven our modern leaders like Mahatma Gandhi, Vinoba
Bhave. etc., that prayers and hymns elevate the mind, illumine
tha intellect, sublimate the senses, purify the heart, awaken
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the soul and help in establishing rapport with ourselves. Ten-
nyson has said : “More things are wrought by prayer than this
world dreams of’. When thg heart is soaked in pure love it
cannot be contaminated by egoism and its evil consequences.
Whe1 we pray for the welfare of the humanity without bring-
ing ourselves in, we offer ourselves for selfless service. This
is expressd in the prayer “Loka Samastha Sukhino Bhavanthu”,
which meaas “May all denizens of all the world be happy”.
One has to pray for all. This is what the Revered Chancellor
emphasises in His Discourses.

35. The important prayer which is daily sung by our stu-
dents, apart from theg Sarva Dharma Prayer, is :

Asathoma Satgamaya —Lead me from untruth to truth

Thamasoma Jyotigramay —Lead me from darkness to light

Mrithioma Amritamgamaya -— Lead me from death to
immortality

And it is sung with deep conviction and reverence.

36. The Institute Campuses have a special meeting plaqe
or what is generally called Foyer where the atmosphere is
conducive for introspection and gencrating internal vibrations.

37. The Morning Assembly Sessions are iavariably looked
forward by the Faculty and studeats alike with great eagerness
ss these provide an extremely serene and vibrant atmosphere,
ever remembered and a very good augury for the daily curri-
colar and co-curricular programme in and outside the campus.

38. National Science, National Teachers and National
In:egration, Independence and Republic Days are observed in
a befitting manner. Everything is organised by the students
themselves. Dramas and plays about the lives of great mean
and their messages, debates and guizzes on current issues. prac-
tical projects depicting the importance of values, exhibition on
important themses. musical evenings. cultural events. sports and
games are regularly organised jointly by the studeats and staff
in al the campuses.

39. Annual Sports of the Institute, regularly held from
11th to 14th January, is always an imporiant event when
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students from all the campuses congregate in the Prasanthi-
nilayam Campus for four days. Students of all* Facuities takc
active part in important sports and games.

40. The most outstanding features of life in the three
campuses is discipline at all stages and in every activity.

Awareness Programme

41. Overall Purpose.—One of the unique features of the
Institute is the Awareness Course. Students in the Institute
come from different places and different regional, cultural and
social backgrounds. The Awareness Programme serves as
equalising and blending process that brings them all to an
Institute known for its highest and noblest philosophy. This
means bringing them to a high level of awareness of the im-
portant fields of human understanding—the humanities, sci-
ences and human values. Awareness Course constitutes an essen-
tial component of integrated curricula against a background of
comprehensive and general education. This programme is
based on the true needs of the students, exposing them to great
spiritual, inspirational, cultural and scientific ideas ‘and deve-
lopments of mankind and also acquainting them with the real-
ities of this global village we all live in. The student advanced
from general principles, concepts and theories to advanced
learning processes of individual research, independent
study and area of specialisation. Tt is also linked with the
theory and practice of Total Education, which has recently
emerged as an innovation of great educational potential. The
Awareness Programme tries to highlight the importance of five
basic human values and their relationship with the develop-
ment and blossoming of the human personality.

42. Duration and Content.—These Awareness Course
cover the first four semesters, i.e., under graduate programme.
The important departure in these Awareness Courses, from
other Foundation Courses elsewhere, is purposeful cultivation
in the student of a very broad view of the human condition.
this view is inter-disciplinary, in that it cuts across all academic
lines. It is cross-cultural in that it includes the great contri-
butions of cultures spanning a vast range of space and time.
It is inter-faith in that it brings out the unity of all the great
world religions, It is trans-personal in that it provides a link
of understanding that reaches upto the highest plane of spiritual
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experience. At the same time, it is practical in that it fosters
the devélopment skills that are directly applicable to relieving
human misery and distress wherever they may be found. It is
a non-credit Course but there 1s continuous internal evaluation.
Bulk of the programme -evaluation is done through debates,
symposia, discussions, simulaticn exercises, quizzes and free-
essay, spontaneous creative expressions. Two periods in a weel
are allocated to this work. The Course work is handed on
an inter-disciplinary basis and subjects are taken by various
staff members with relevant background, Audio-visual aids ars
frequently used.

43. The emphasis is on the simultaneous development of
head, heart and hand. The classes are characterised by spon-
taneity and free flow of ideas and students are encouraged to
express themselves in & number of creative ways. Students’
interest is stimulated through the presentation of films, special
lectures, seminars, dramatic presentations, poetry readings, ctc.

Foundation Courses in Professional Studies

44. Need.—The Awareness Course is an integral compec-
nent of studies in the five-year integrated programme, covering
under-graduate studies. General Foundation Courses have
been included in the syllabi or professional courses, namely the
Faculties of Business Management and Education. This has
been done partly because a number of students, who seek and
get admissiom into professional course, have not gone through
Awareness Course of the Institute, and partly because of the
need to give solid basic grounding in fundamental values and
arpreciation of the cultural heritage and challenges ahead.

45. M.B.A. Programme.—In the Foundation Courses of
the MBA Programme, emphasis is on the role of Indian cthos
and values, great Indian leaders, biographical and case
studies, self-awareness and personal growth, groun dynamics,
strategy, structure and management of change.

46. B. Ed. Programme.—In the Foundation Course of the
B. Ed. Programme, students are exposed to an overall know-
ledge about our land and people. Indian Culture and Consti-
tution. world perspective covering physical. commercial and
gengraphical features, world races, major religious of the world,
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lite;ature and arts, land-marks in the study of science, spiri-
tuality and science, nature of man, Indian and Western view
points, transformation of man, self-fulfilment, national sysiem
of education, Sri Sathya Sai Modcl of Education, insights into
the personal philosophy of life, etc. :

47. In the B. Ed. Programme, in addition to Foundation
Ccurse, therc is one important course relating to “Education
in Human Values”, which introduces the students to the con-
cepts of values, need for value-based education, unity of faith,
values enshrined in the Constitution, organisation of values
under five core sectors of Truth, Righteous Conduct, Feace,
Love and Non-violence, methods and techniques of teaching
human values in the schools and their evalvation, There are
practical exercises as well. Scme Universities have iniroduced
this course in their B. Ed. Programmes.

48. In the course leading to  Master’s Degree in
Commerce, a specific course in “Business Environment and
Ethics” has been included with the objective of introducing the
students to get an insight into the concept and significance of
business environment, s0cCio-cconomiic  environment, state
policies, business and ethics.

Integral Items of Education

49. The philosophy of cducation of the Institute is based
on the appreciation of the need o provide full scope for the
development of mind and heart. Discipline, duty and adherence,
to basic human valuss as the best qualities of students in the
Institute, are deeply appreciated. These are being observed in
various situations in the hostel, in the playground and in the
campuses and during the organisation of festivals and other
important functions, It is precisely because of the importance of
these activities for the overall development of personality that
the Institute attaches great importance to integral items of edu-
cation like Yogasanas, games and sports, attendance in morning
prayers and meditation, attendance in universal prayers and
participation in morning assembly talks, attendance in classes
and social work!self-reliance programmes. These are incorporated
in the total system of education in the Institute.

50. Sports and Games.—Students are encouraged to play
sports and games both in the mornings and evenings on the play
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ficlds. Students forin themselves into house teams. and conduct
tournaments between the teams. An annual tourpament and
athletic meet is organised every year from 11ith to 14th January
and students who distinguish themselves are awarded certificutes
of merit.

51. Yoga Classes.—The Institute provides lessons in- the
Philosophy of Yogasanas and physical fitness exercises. Students
are welcome to join these classes to improve their ‘health® and
physical fitness and advance further in Yoga. ‘

52. Social work & Self-Reliance Programme.—The Institute
sccks to shape students who are - sensitive to and aware of the
- problems of the people living arcund them in society. Through
the social work and extension programmes, students learn to help
the poor. the unfortunate, the disabled and the sick. Under
self-reliance programme, kitchen &nd catering service is efficiently
operaied by students themselves, It is amazing to find that nearly
500 students finish their dinner within one hour, leaving the
dining floor and steel plates on which food is served spick and
span. Seniormost students, post-graduate and research scholars
can be scen serving students in the junior classes. Each one,
during his stay, has to take his turn in all the self-reliance
programme.

53. Extra-Curricular Activities

(a) Music & Drama.—Appreciation of fine arts, music
and drama plays an important role in the develop-
ment of a cultured personality. Several cultural pro-
grammes are organised at the Institute during the
course of the year. Tulented students are encouraged
to participate and give performances. These func-
tions are organised and managed by students them-
selves. The Institute’s social and cultural events
teach many essentiai facts such as shouldering a
variety of responsibilities, an attitude of willingness
to work as a team and a spirit of cooperation.

{b) Elocution, Debate and Quiz.—Students interested in
public speaking participate in elocution and debate
contests, The inter-campus competition is organised
every year in all these items. Geood speakers are
chosen to address Jarge - gatherings on imporfant
occasions and festivals,

3088 PC/52—11.
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54. Students ure continuously asscssed on these items. Whilz
75 per cemt marks are reserved for acudemc items, 23 per cent
marks ar¢ earmarked for integral items which help in promoting
institution. The Institute has adopted items and devices which
can reasonably be combined with academic side. The intuitive
items can be summed up by descrioing them as Discipline, Duaty
and Devotion. The cbmboﬁents of the’ integral items,- partieularly
for social servicesiself-felignce progtummies, Which are assessed,
are punctuality, regularity, couritsy, enthusiasm in mastering
skills, initiative, willingness and promptness in serving, efficiency
and quantum of service. Under games, ' sports and yogasanas,
the components assessed are punctuality, learning of skills,
practice of skills, fair play discipline. self-control, teamr work.
Attendance i morning prayers, universal prayers and class
atteddance are also dssessed. <

55. The grades awarded for these ilems are taken into
account dnd figure separately in the final grade statement rcport
‘of the student. Integral c¢ducation connotes the cultivation of
both seculdr and spiritual values which madke the students evolve
into good citizens with a high scnse ‘ol sdcial responsibility.

56. Sri Sathya Sai All-Rounder Awards.—To give recogni-
tion to students who have achieved excellence in the academic
field and are known for exemplary behaviour, the University
has instituted Sri Sathya Sai All-Rounder ‘Award in the form
of Gold Medal and a cash prize. Criteria laid down for this
prestigious Award are: devotion and discipline, attendance at
morning prayers, -campus prayers, meditation etc., behaviour,
towards teachers, elders and fellow stucents, participation in socizl
work and self-reliance programmie, proficiency-in sports or elo-
cution or such-other cxtra-curricular activities. Every year,
three -students are cligible for the Sri Sathya Sai All-Roundsr
Award—two boys and one girl- from the Women’s Campus 2t
Anantapnr

Sn‘m‘m‘ti‘gn‘ :

57. A number of eminent dignitaries have visited the Institute
on a numbgr of occasions since its inception. The appreciation
of some of the eminent perscnalities about the entire work ethos
and philosophy of the Institute, given below, needs reflection:
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58. Dr. Shankar Dayal Sharma, the then Hon’ble Vice-
President of India delivering ihe Sixth Annual Convocation
Address of the Institute on November 22, 1987, mentioned :

‘The Sri Sathya Sai Institute of Higher Learning is a
unique institution. Under the guidance of the Re-
vered ‘Chaucelior, true education is provided here,
education’ that ensures absorption of knowledge.
accumiulation of wisdom and appreciation of the ex-
perience or ancient ideals of Sathya, Dharma, Shanti,
Prema and Ahimsa”.

Dr. Sharma observed that true cducation is provided by
living through the experiences of ancient ideals of Truth,
'nghteous ‘Gonduct, Peace, Ldve and Non-violence.

59. shri R. Venkataraman, the then Hon’ble President of
India, delivering the Ninth Convocation Address of the Institute
on November 22, 1990, obscr\'ed:

“I find that the best advice that can be given has already
been made available in the shape of five great ideals
which ‘Sri Sathya Sai Baba has described as Sathya,
Dharma, Shanthi, Prema and Ahimsa. These five
ideals are the foundation of this Institute and the
secret of its success. If they were to become the
foundation of our society, what wonders could be
wrought !”

~ 60. Shri P. V. Narasimha Rao, Hon’ble Prime Minister of
India, delivering the Tenth Convocation Address on November
22, 1991 referred to the five human values, as the major bed-
rock of all the religions of the world in the following words :

“This hallowed Institute, Sri Sathya Sai Institute of
Higher Learning, is a pioneering and unique Scat of
Learning. Bhagwan’s emphasis on five universal valucs
of Sathya, Drama, Shanti, Prema and Ahimsa is
truly secular in character, and these constitute the
major bed-rock of all the religions of the world”.

The Hon’ble Prime Minister further stated that the social,
ethical and spiritual values can best be pursued by the adoption
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and practice of five human values which are truly seeular in
character and can be universal. He pleaded :

“We must preserve the traditional values which we have
but . assimilate them with the developments in
modern science and technology. Preoccupation with
modern technology cannot be allowed to sever our
new generation. There are roots in Indian history
and culture. I cm glad that this Institute is trying to
achievc this blend between -traditional values and
modern scientific knowledge™.

61. Commending the all-round progress of the Institute, and
to the immensity of the task, in view of large number of insti-
tutions throughout the country, Shri P. V. Narasimha Rao
wondered how the massive structure can be transformed from
one where values are completely lost to one where values are
completely cherished. He observed : «

“The task is an absolutely stupendous one and, if there
is a small glimmer of hope, it comes from an Insti-
tution like this. We would like to glimmer from
here. .. .. There is no other way. This then is the
magnitude of task bcfore us and there is no use
getting daunted by thc magnitude. We have to
Illxlakc a beginning some¢where; and that somewhere is

ere”.

The Hon'ble Prime Minister, it 1s evident, fully understood
the immensity of the task.



ANNEXURE X

Extracts from the Brief Report on important Features of Valuc-
‘Based Education in Sri Sathva Sai Institute of Higher Learning,
Prasanthi Nilayam by Prof. M. R. Chilana, Professor, N.C.E.R.T.
and Dr. P. H. Sethumadhava Rao, Joint Secretary, University
Grants Commission, submitted to the Ministry of Human Re-
source Development, Government of India, New Delhi on
March 13, 1992.

The Institute believes in promting national integration ia
the best possible way. As such it follows the policy of open
admission and attracts students to jogn their studies from all
parts of the country. The admission is made purely on the basis
of merit irrespective of ircome, class, creed and religion.

Sri Sathya Sai Institute of Higher Learning accords very
high priority to the programme of value education. The
students have uniqué opportunity to live in a wholesome com-
munity life and pursue the academic excellence, knowledge and
wisdom combined with values like duty and devotion. They
also learn meditatidn, yoga, games and service to the community
along with other seekers of truth.

Many special features of the Institute contribute to make
the campus atmosphere conducive for intellectual growth and
value development among the students. The Institute is unique
indeed for having excellent laboratories. The Centze for Com-
puter Science is comparable with the best of such centres in other
parts of the country. The Institute has a modern Planctarium
which helps in increasing understanding of the basic concepts of
astronomy, mathematics, science and other related disciplines.
The Spiritual Museum cn the campus imparts knowledge of
human values inherited from vedic times. The Institute = has
highly dedicated, competent and niotivated teachers drawn from
different parts of the country.. What makes the institution most
unique is its focus, in addition to academic excellence, on the
development of correct attitudcs and values among the students

145



146

in order to shape them as leaders in scientific, civic and profes--
sional enterprises.

The Committe¢ Members discovered that the programmes.
of value education in the Institutc . are pot é%adlgs but they
stem from the fundamental Sai Philosophy of Educaliofi Which is
known as “INTEGRAL. "EDUCATION”. The major goal of
the system is - transformation of both the individual and the
society, truly emrerging from the general philosophy of life, the
theory. of integral education stands for full blpssominl% of human
excellence so as to nurture human personality in all. aspec{s—
physical, mental, emotional, phychic and spiritual. This experi-
ment in_ iptegral education- placcs hyman values at the . fore-
front. The envisioned goal of Sri Sathya Sai system of educa-
tion is all-round development of individual so that he may be
able to play a dynamic role in service of the society.

The Institute provides a very befitting answer to an important:
question as to what should constitute the ‘CONTENT’ .of value
education for our secular society with diverse backgrdund of
many religions and cultures.. Based on research and long ex-
perimentation, Sathya Sai organisation ‘has evolved a framework
of five basic values of ‘TRUTH, . RIGHTEOUS:. CONDUCT,
PEACE, LOVE AND NON-VIOLENCE’. Named as ‘EDU-
CATION FOR HUMAN VALUES’, the programme aims at
harmonious development of an individual at cognitive, effective
and conative levels. The assimilation of these values.. assures
best possible nurturing of a human personality resulting in the-
resolution of inner and owter canflicts. This full vision  of
human potential and social needs provides prodigious foundation
for further work in other parts of the country.

While the programme broadly encompasses the above stated
basic values, sihcerity for the causc in the Institute is evident
from the course content which lists ‘sub-values’ under each of
the five major values. The sub-values are also truly secular and
universal in character. For instance, sub-values for developing-
‘LOVE’ include caring, compassion, generosity, sharing, patience,
tolerance, kindness, forgiveness and many others. Under
‘PEACE’ some values ‘are humility. self-discipline,  patience,
contentment and endurance. Similarly, sub-values of honesty,
integrity, self-knowledge,  selfranalysis and synthesis under-
‘TRUTH’ ; of duty, ethics, gratitude, sacrifice and simplicity



147

under ‘RIGHT CONDUCT’ and. coucern for, life, brotherhood,
social justice and service to othets arg identified under ‘NON-
VIOLENCE'. These are only examples of the sub-values which
have been developed: after intensive work of more than a decade.
Discussion with teachers revealed that any list of values could
in no way be claimed, as exhaustive. Teachers are supposed to
develop their own values as per needs of the students and the
circumstances in which instructions are conducted.

Anofther very significant aspect of the programme is ‘HOW’
of value education. This includes both the curricular revision
and the co-curricular aspects of the instructional programme.
In an ideal condition value education should constitute an inte-
gral part of the educatiGnal curriculum. However, the common
core components may be cmphasised in some separate sessions
also. The Committee was informed that teachers in the Insti-
tute follow all the three methods of direct instructions, indirect
teaching and mixed techpiques of both while dealing with the
nature of values to be imbibed by the students. The maximum
impact was of the personal .. example of the,, teachers, The
methods followed by the teachers for value education are report-
ed to be stories, role play, dramas, skits, silent sitting, naticmal
and devotional aspects and other such activities. The students
also hold discussions on the lives of eminent personalities like
prophets and scientists as well as social workers. Sarva Dharma
Prayer is conducted in the Institute with great sanctity. As far
as the college students are concerred, the faculty members in-
formed that lectures, round table conferences, formal and infor-
mal seminars and extension lectures are organised.

The Institute recognised that the teacher is the kingpin of
the value education programme. In addition to his knowledge
and understanding, his feelings. actions and personal life influence
the students great deal. Thus, teacher is recognised as the nost
important in the programme. In the Sai Philosophy of Educatiom
a teacher has been described a:?Creator, Preserver and Destroyer
of viriues of wisdom and of faith in the hearts of the children
High priority is. therefore, given to the training of tcachers at
rre-service level in value education. The syllabus for B.Ed. in-
cludes a full paper on value-based education. - The panee ¥
devoted to understanding -the- meaning, scope and organisation
of values. It also includzs meaning and scope of five basic human
valuee and methods and technigues of teaching Wuman wvatlues,
Tools for evaluation in human values include oral, written an®



148

ubservation forms. Studenis are expected to understand evaluation
at cognitive, affective and conative levels. Besides the full paper,
general foundation courses are prescribed in both the semesters.

ese courses provide the background of Indian culture, Indian
Constitution, World Perspective and relationship of spirituality
and scicnce. Another clective paper is on moral and spiritual
education, Major themes in the paper are yoga, the system .of
Indian philosophy, the sacred texts of Hindus, unity of religion
and spiritual leaders of the world.

In order to facilitate the work of teachers for imparting vaiuc
education, Sri Sathya Sai Society has prepared manuals for.
teachers. The publications include introduction to the basic
values, methodology for tcaching-learning interactions and
evaluation of the outcomes. They include illustrations, quotations,
poems and drawings. Similarly, lesson plans have been detcloped
at differcnt places of cxperimentation by the society.

Daily routine of the students is one of the striking aspects of
the work of the Institute. Since the Institute is residential, the
students get up early in the morning. In fact, their day starts at
5.00 AM., commencing with ‘Suprabhat’. The students arc
taught yoga asanas. They have breakfast in the dining hail at
8.00 AM. in the morning. The activities of the schools and
colleges commence with a prayer followed by a talk given by a
student for about 10 minutcs. Thereafter they go to different
classes. There is a lunch break from 11.30 AM. {o 12.15 P:M.
The afternoon classes star¢ at 2.15 P.M. There are gamcs during
the day. In the cvening, students assemble in the ‘Mandir® (o
have the blessings of Sri Sai Buba. The students take their zeuts
silently and are scen engaged in their studies even while they
are in the premises of the Mandir. Thus, they do not waste iim=
in any way, After the dinner, they go te bed by 9.00 P.M. Students
are allowed to meet their parenis'guardians only on Sunduys.
They can go out with their parents only after secking permissinon
from their respective wardens. Evervday there is a “Thought for
the Day’ which proves as a source of inspiration. The Institute
has many other good practices like silent sitting, community
prayzr and occasional addresses by eminent persons. Special pro-
grammes of longer duration are held on Thursdays, including
quizzes, debates, dramatic presentations and symposia etc.

/:\mth.er salieqt feature of the Institute is semester system of
studies with continuous and comprehensive internal evaluation.
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Laudable work has been done in the Institute for development
of question banks. Adoption of grading system cnsures higher
degree of objeciivity in the evaluation of performance of the
students, The Institute has always held examination peforms as
an integral part of educational initiative and innovaticus. ~"An
important point in this regard is that students are tested not only
in their academic achievements but they are also tested in integral
items such as yoga, asanas, games and sports, attendance at
universal prayer, meditation, readings on unity of religions,
attendance in classes and contribution in self-reliance programmes.
Statement of grades clearly indicates the grade securéd in these
items as well as in the academic areas. This enables the employers
to select appropriate candidates for their jobs.

Another very significant yearly feature of the Insiifute of
Higher Learning is organisation of a summer course attended
by the faculty members and the students, including those newly
admitted, of all the three campuses. The course iy hield in
Brindavan Campus and it is addressed by prominent expertts,
guest speakers and selected tcachers, It may be worthwhile to
have an intensive study of the summer course during the period
‘when it is organised. This study will have a great potential for
drawing lessons for organisation of similar courses at other
places. .

A course on Awareness Programme is also an important
feature of the education system of Sri Sathya Sai Institute of
Higher Learning. This course is spread over iwo years. /t is an
excellent exposure to Indian culture as well as an opportunity
for bringing better understanding of cultural heritage of mankind.
The first semester is devoted to the Indian spiritual expariences.
The second semester intends to acyuaint the students with the
cultural heritage of mankind. The third semester is devoted to
the themes related literature of the world. The fourth semester
revives the fundamental concepts in physical sciences and life
sciences. An intensive study of this programme will provide many
ideas for developing a suggested programme for college students
as well as for students of higher: secondary classes.

Important events of the Institute are another source = from
where a lot of implications can be drawn for spreading the mes-
sage to other institutions. Through these nrogrammes, the Insti-
tute provides to the students experiences of the ideals of higher
values which are essential in life. An impressive feature in this
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regard is annual festival of sports, games and cultura] activitizs
organised in the second week of lanuary every year. In this
programme, students of all the thiee campuses assemble at Pra-
santhi Nilayam to participate in various activities and to- exhibit
their talents. This is another important occasion when the Reve-
red Chancellor presides over the function and blesses the students
and the staff. Bakrid, Muharram and Milad-un-Nabi are the
Muslin: festivals celebrated on the campus. Christmas is ceie-
brated with great zeal and fervour. Maha Shivratri, Ram Nava-
mi, Sri Krishna Janmashtami are also celebrated. The major
national events are ' the celebration of Independence Day.-and
Republic Day. The attempt, therefore, is to turn the holidays
intoc holy days.

The work of Sri Sathya Sai Society in value educatien extends
beyond the portals of schools and colleges. Their educational
programmes extend value education activities to the special nezds
of the youth, women, parents and other such groups. The Sai
Education Philosophy lays special stress on the role of the youth
in improvement of the society as also to help them make the
fullest use of their precious yeats. Social service by the youth
in villages is considered a significant spiritual exercise. Similarly,
vital role is expected to be rlaved by the women. In order to
recognise the prominence given to women, a special campus has
been cstablished so that girls may develop desirable qualities for
meeting their sacred task of establishing better homes. Similarly,
unique role of parents has been visualised, especially for their
help to their children to grow in amity and brotherly understand-
ing of one another. Deeper studies may be made of the pro-
gramme of value education for such sectors which fall under the
arena of non-formal cducation.

Keeping in view the magnitude of the task of value education
undertaken by Sri Sathya Sdi Instituie. there ate many. implica-
tions for extending the influence of -these programmes. to, schobls
of all categories in the country., The programme of value edn-
cation of the. Institute at primary level is really pioneering hecause
of the intensive nature of the activities undertaken such as types
of values and sub-values, mehodology of teaching and earning.
evaluation, teachers’ hand books and lesson plants etc. Detailed
write-ups of these may be made and disseminated far and wide in
the country.  Navodaya Vidyatayas may wserhans be the best
beneficiaries to learnt from ‘these” programmes. National levet
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institutions like the N.C.E.R.T. may also have conducted experi-
ments to try out some of their programmes as educational inter-
ventions in the area of value education. Similarly, programme or
value education in secondary and senior seconday sections of the
Institute may be studied.. It will be of special significance for the
schools to study the programme of daily routine of the students
as well as the impact of the celebration of important yearly
events in the Institute. Many lessons can be drawn from the
Awareness programme as well as sumnier course for different
types of schools in the counlry.

.There are also many implications of the findings for the cdu-
cation system at the college and posi-Graduate leves. The Uni-
versity  Grants | Commission  kas  taken. two important
steps for implementing valye education: (i) requesting universi-
ties to introducs a ‘oundation course, and (i) to request the
uniyersities to have a minimum of 180 wark days. However, the
Committee observed that the Sri Sathya Sai Institute has more
than 200 working days and the examinations are conducted
regularly on the dates announced by the Institute. The results
are also declared on the scheduled dates. If a holiddy has to
be observed in the Institute for any rcason,. it is made up by mak-
ing Sunday as a working day. The. Institute confinues to work
with the semester and grading system, though some of the uni-
versities have reverted back to the old system. Other unigque
featyres of the Institute such as imparting an Awareness pro-
gramme in the form .of Foundation Courses, the examihation
rcforms, integration of science and spirituality can be followed
by other colleges and universities with suitable adaptations to:

their own conditions.



ANNEXURE XI

NAVODAYA VIDYALAYA
Promotion of Value Education*
INTRODUCTION
Schemes and its Objectives

1. The National Policy on Education, 1986 envisaged
establishment of pace-seiting schools to provide opportunitics
to children with special talent or aptitude to proceed at a faster
pace, by making good quality education dvailable to ‘them,
irrespective of their capacity to pay for. * In pursuance of this
objective, it was decided to set up on an average one Navodaya
Vidyalaya in each district of the country during the Seventh
Five Year Plan period. The objectives of the scheme arc to
provide good quality modern education to the talented children
predominantly from rural areas, without regard td their family’s
‘socio-economic condition to ensure that the students of Navodava
Vidyalaya attain a reasonable level of competence in three langua-
ges as envisaged in the Three- ‘Language Formula and to serve
in each district as focal point for improvement of quahty of
school education in general through sharingg of experiences and
facilitics. The main features of the Navodava Vidyalaya
Scheme are :

— Establishment of one Navodaya Vidyalava on an
average in cach district ;

— Reservation of geats in favour of children belon;:mL
to Scheduled Castes and Scheduled Tribes in pro-
portion to their Ppopulation in the concerned district,
subject to a minimum of the natichal average |

— Admission primarily of children from rural areas
with restriction of admission of children from urbin
areas to a maximum of one fdurth ;

‘Papcr prepared by thc Nawodaya Vldyalaya ';amm
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-— Efforts to ensure that at least one-thitd of the
students in the Vidyzalayas are girls;

— Admission by a test conducted in the concerned
district that would largely be non-verbal and class-
neutral ; '

— Free education including bolarding and lodging as
well as expenses on uniforms, text-books, stationery
etc. ; :

— Migration of 30 per cent students from one
Navodaya Vidyalava to another Navddaya Vidyalaya
in a different linguistic region for a period of two
years at Class IX level : )

— Fully residential, co-educational and to have all
the four streams-—Humanities, Commarce, Science
and Vakational.

-.2. An autonomous organisation was set up in February,
1986 1o establish and manage Navodaya Vidyalayas. Minister
for Human Resource Development is the Chairman of the
organisation. So. far 280 Navodaya Vidyalayas have been
sanctioned in 29 States and Union Territories i.e., upto 1991-92.
Fifty more Navodaya Vidyvalayas arc proposed to be opened
during 1992-93 and sanction crder in respect of 16 have
alrcady been issued. ' S :

3. Admission in Navodava Vidyalayas is at the level . of
Class VI and the basis of admission is a test conducted by
the National Council of Fducational Research and Training.
The medium of the test is mother-tongue or the regional
language of the child. The test is conducted in 18 Indian
languages, is objective in nature and is so designed to ensure
that talented children from rural areas are able to compete
without suffering a disadvantage. All children who have studied
in and passed Class V from any recdgnised school of | that
district are eligible to appear. Admission of 5 per cent children

tolented in sports is provided through a scheme formulated by
Sports Authority of India.

) 4. At present, 78,149 students are studying in 280 Navodaya
Vidyalayas and about 16.000 more are likelv to join in the
current academic session. Out of these, 77.45 per cent of the
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students are rural ; 20.35 per cent are Scheduled Castes:; 10.76
per cent Seheduled Tribes and 28.44 are girls. A study of
200 Vidyalayas has revealed that 40 per cent of the students
belong to families with income below poverty line and 10 per
cent ‘of them are first generation learners. :

5. National Integration is onc of the important features of
the scheme and it initially provided for migration of 20 per
dent of tht students for ‘a- périod of four years at the level of
Cliass 1X from a Navodaya  Vidyalaya - located in a Hindi-
speaking area to a Vidyalaya in a non-Hindi speaking arca and
vice versa.

6. The success of the scheme shall depend to a large extent
on the high academic standard and on the output of the siu-
dents. For this, a system of continuous comprehensive evalua-
tion, remedial classes fof slow learners, extra reading material
in the libraries, bridge course to cover the gap between State
and NCERT Syllabii and activity based enrichiment material
are prepared by the Samiti. Pre-service and in-service courses
for teachers is a regular feature of Navodaya Vidyalaya Samiti
and generally the teachers have to undergo the - in-service
courses after a period of three years. Thé duration of the
pré-service courses fot teachers is generally three weeks and
the duration of in-service coursé is two weeks. Pre-service and
in-service courses are also, organised for the Prinicipals on the
same lines. Resource persons for these courses are generally
drawn from the organisations like NCERT, CCRT, CBSE. SAT.
KVS, Universities, Colleges, besides the resource persons of

the Samiti.

7. One of the important cbjectives of the Navodaya Vidya-
layas “is to serve ip each district as focal points for improve-
ments in quality of schiool education in general through sharing
of experiences and facilities”. '

For the fulfilmemt or ts oojective, the following activitics
bave beer ‘ introduced :

(a) Eradication' of illiteracy within a radius of one-
and-a-half kilometer to begin with.

(b) Moabile library scheme to distribute books to the
' children and the villagers dn Yoan for a few days.
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(¢) Deployment of video and audio casscttes and other
equipment for the henefit of the children and
teachers of local schools.

(d) Coaching of the children of other schools for entry
into Navodaya Vidyalayas.

(e) Inviting childien of other schools on the occasion
of exhibitions and dkher functions.

| § |
Promotion of Value Education

8. In a world rankling with dehumanisation, destruction
and violence, the role of educatich to promote values in social
life is- of utmost importance. Values imbibed in the early days
of the education of a chikl, make him disciplined. balanced and
a law abiding citizen. There is today, as never before. an
upsurge in favour of the natiohal integration and adherence
to certain national valucs. This is visible in things such as
introduction of-national curriculum, emphasis on the observance
of secular, scientific and moral values, inculcation of an under-
standing of our composite culture, ancient heritage and its
rich diversity. Of late, it is being realised that the awareness
to proteet the planet earth, its flora and fauna and its rich
environment is directly linked with the question of the survival
of human race. " The obscrvance of small farmily norms  and
stress on the commitment of our vouth to manual work and
social services are other important areas which deserve immediate
attention in a country like ours. Since education is an
effective means of cénvertmg ideas, concepts and values into
reahty, the reorganisation’ of the content and proces$ of cdu-
cation in order o focus on the .1bove lines has to be given the
highest pndnty ‘

Board Tenets of Value Education

9. All values can be broadly classified into five basic
values viZ., . TRUTH, RIGHTEOUS “CONDUCT. PEACE.
LOVE a.nd NON-VIOI'ENCE. ' The other Valucs asmented
with these five basic valugs are given below :

TRUTH .—Honesty, Integrity, Self-Knowledge, - Self-
analysis and Synthesis.
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RIGHTEOUS CONDUCT.—Duty, Ethics, Gratitude,
Sacrifice and Simplicity.

PEACE .- --Humility, Self-discipline, Paticnce, Content-
ment and Endurance. : :

LOVE.—Caring, Compassicn, Generqsity, Sharing,
Patience; Tolerance, Kindness, Forgiveness etc.

NON-VIOLENCE.—Concern for life, Brotherhood,
Social Justice, Service to dthers etc.

Some thinkers have classified the values as mciral, social
and spiritual. Whatever the classification may be, these values
certainly promote freedom, truth, honesty, hard work, fraternity.
self-discipline  (punctuality), responsibility, devotion to duty,
love for one’s country, liberty of thought and  expression,
justice, non-violence (including non-retaliation), secularism,
care for public property, censideration for others, scientific
temper, team spitit, cleanliness, codperativeness, service to the
people, environmental awarencss and small family norms etc.

Value Education in Navedaya Vidyalayas

10. In Navodaya Vidyalayas, there is no formal curriculum
for the implementation of value education but the academic,
curricular and co-curricular programmes have an inbuilt system
to promote value education in day-to-day life. The . basic
thinking behind this is that values are imbibed through ' the
activities and cannot be learnt in a formal way. They are
caught and not taught.

11. Academic Programmes and Value Education in Navodaya
Vidyalayas.—Children in Navodaya Vidyalayas have an oppor-
tunity to live in a wholesome community life. The 24 hour
contact of the students with the teachers and fellow students
have a driving force of promoting academic excellence and
environmental understanding in them. This residential set up
of life also enriches values like duty, obedience, responsibility
and devotion in day-to-day work of the students in their houses.
The daily rdutine is highly disciplined which normally starts
at 5.30 AM. and goes upto 9.30 PM. Children wash their
own clothes, clean their own utensils and are responsible for
the cleanliness of their dormatories and surrounding areas, which
diﬁm'tcl'y promate the valuz of dignity of labour and self
reliance.
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Morning assembly in Navodaya Vidyalayas provides an
opportunity to children to blossom in physical, mental and
cmotional realms. PT., Yoga, evening games, ScoutiGuidse
activities, N.C.C.. and programmes of social service definitely
carry them a long way to build a strong value system.. Co-
curricular activities like debates, declamations, singing, dancing,
music, quiz competitions ctc., have a strong impact in promoting
the social values in Navodaya Vidvalaya children.

12. Social Service in Navodaya Vidyslayas.—Navodaya
Vidyalaya children have been participating in the activities of
the neighbouring villages, interacting with the people and going
forward for social services such as plantation, cleanliness,
Adult Literacy Programmes, Education of the girl child etc.

13. Education of Values through celebration of important
days.—Navodaya Vidyalayas celebrate all important days,
national days and festivals in the Vidyalaya itself. Celebration
of these days fosters love for the country among the students.
They develop great respect for the national heroes who fought
during the freedom movement. Celebration of these days also
promotes sense of national integration and feeling of oneness
and fraternity, secularism and respect for other religions.

14. Navodaya Vidyalayas and National Integration.—Pro-
motion of national integration has been a very important aspect
of the philosophy of Navodaya Vidyalayas. There is a system
of the migration of 30 per cent students for a period of two
vears at Class IX level from Hindi speaking areas to non-
Hindi speaking areas and vice-versa.  These children stay in
Navodaya Vidyalayas and interact with their peer groups in
particular and social environment in general. This definitelv
strengthens in them love and affection for the people of other
States and brings them closer to national unity. The narrow
walls of creed. religion, and langnage are also demolished
through this integrated living.

15. Inculcation of values through NCC|Scout/PT|Yoga
Evening Games.—These activities area powerful medium for
character building. self-reliance, social service and leadership. -
Sports and games help in truth, punctuality, promoteness,
attentiveness, alertness, cooperation, coordination. discipline,
tolerance and togetherness. They also teach children to bear
defeat with dignity and celebrate victory with grace.

3058 PC/92—12.
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16, Incpication of valmes ﬂu'oﬂ? , creative writings.—Creu-
tive writiufuin the Vidyalaya magazine, periodicals, aews bulle-
tin, news letter, display boards etc., trains the young minds to
express themselves frecly and  cncourage the art of wriling
amqng the students.

17. Education Tours.—Navodaya Vidyalaya children are
being provided the facilities for visiting histotical monuments,
museum of national history, zoological and botanical gardcas,
wild forests, temples, mosques, c‘tlwr and other. places of
social and cultural imporfance. This has an impact on their
value educaticn, They are exposed to the environment which
helps them to come closer to the society. They take interest
in the people and the problems of the community and sogiety.
They get the opportunity to learn and appreciate the gifts and
beauty of nature. This :«lsqf promotes qualities of leadership
and fellowship among Navodava Vidyalaya children.

18. A Committce is being constituted to study the different
aspects of value education in Navodaya Vidyalayas which will
suggest ways and means to design a curriculum for the promo-
tion of these values in a systematic manner in the curricular and
co-curricular prograummes of Navodaya Vidyalayas.



ANNEXURE XIt
List of Topies presented in Morning Assembly Sessions
' at |
Sri Sathya Sai Institute of Higher Learning

For illustrative purposes, a list of topics on which presen-
tation were made in the Daily Morning Assembly duting the
Academic Session—1987-88, mostly by students, is given below.

Eminent Scientists.—Srinivas Ramanpjam, G. W. Leiburz,
J. B. S. Haldane, T. R. Sheshadari, C. V. Raman, J. C. Bose,
Albert Einstein, Charles Darwin, Issac Newton.

Great Prophets, Seers and Saints.—Iord Rama, Lord
Krishna. Mahavir Jain, Mahatma Budhha, Lord Jesus Christ,
Prophet Mohammad, Guru Nanak, Zorostra, St. Peters, Swaui
Vivekananda, Sri Auiobindo, Yogananda Paramahansa, Bhakta
Ramdas, Saintless Lalleswari, Poothana, Narsi Mehta, Bharatha.
Bhishma, Vidura. Dharamraja, Yogi Vemani, Chaitanya Maha-
‘prabhu, Sant Tulsidas, Sait Francis of Assissi, Kalidas, Saint
‘Tukaram, Sri Ramana Mabharishi, Angada.

Great Leaders.—Mahatma Gandhi, Abraham Lincoln, Wins-
‘ton Churchil, Lala Lajpat Rai, Bal Gangadhar Tilak, B. C. Paul,
‘Shivaji, Sarojini Naidu. Netaji Subhas Chander Bose.  Sardar
Bhagat Singh, Maulana Abdul Kalam Azad, Khan Abdul Gaffar
Khan, Munshi Prem Chand, Pandit Jawaharlal Nehru, Sardar
‘Patel, Dr. S. Radhakrishnan, Dr. Zakir Hussain.

Holy Scriptures.—Geeta, Vedas, Puranas, Ramayana, Quran,
Bible, Granth Sahib.

Festivals.—Janmashtami, Ramanavami, Christmas, Holi,
‘Shivaratri, Onam, Guru Nanak Jayanti, Deepavali, Dussehcra,
Easter, Gandhi Jayanti, Milad-un-Nabi, Guru Purnima, Republic
.and Independence Days etc.
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General Themes.—Patriotism Unity of Religion; Hard
work and not luck brings success; Love for all, Cleanliness;
Charity; Self-Reliance; Sublimation of Ego; Concentration;
Silent Sitting, Democracy and Spirituality; Intuition and Faith;
Human Values in Daily Life; Homan Values thr@ugh Literature;
Physics; Chemistry, Bio-Sciences; Mathematics; Youth and Non-
Formal Education; National Character and Crisis; Service to
Man is Service to God; Silence; Faith; Power of Prayers; Spiri-
tuality in Daily Life; Efficiency; Feeling in Action; Right Atti-
tude towards Duty etc.

This programme of Morning Assembly Talks, mostly by
students, relates to the Prasauthinilayam Campus of the Insti-
tute. The other two Campuses have almost similar Morming
Assembly Programmes.



ANNEXURE XII1
* Recommendation of ‘Report of Working Group
To
Review Teachers’ Training Progarmme

(In the Light of the.Nccd for Value Orientation, 1983)

1. The curriculum relating to value education and to the
study of Indian culture, recommended in earlier chapters should
be immediately implemented in all the teacher’s training insti-
‘tutions. '

2. Until the training institutions are remodelled on new
lines, as suggested in the Report, an interim measure is recom-
mended, under which the teacher’s training institutidn should
-offer three new papers related to (1) and .(2) Philosophy and
Psychology of value-oriented education, and (3) India and
Indian values as optional papers in place of any other three
‘papers which are at present prescribed in the teachers’ training
programme. In addition, teachers’ training instituticns may be
recommended to incorporate in their total programme of teachers’
education as many elemenis as possible from amongst all the
various suggestions that have been made in his report in regard
to value-education.

3. Simultaneously, efforts should be initiated, without delay
to introduce two streams of teacher training programmes : i)
‘five-year teacher-education programmes. after Senior Secondary,
leading to Master’s Degree in Education, and (ii) Two-Year
‘Teacher Education Programme, after the first three-year Gra-
duation of Five-Year Post-Graduation, Ileading to Master’s
Degree in Education. These programmes would be designed on
‘the basis of the pedagogical ideas and value-oriented curricula
-suggested in this. Report. ‘

4. A provision may also be made on an optional basis for.
‘the two-year teacher-training programme in such a way that a
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teacher-trainee could complete the full programme in two phases,
the first phase being of one-year duration, and the second phase
of not more than five-year duration through summer courses or
year programme copld be covered through summer courses ot
other short-term oounres. Those who have completed the first
year programme could have the possibility of appointment as

teachers on probation.

5. Pioneering and pace-setting value-oriented _ institutions
should be established, preferably one in each State, which
should be utilised as centres for traiping teachers on the basis
of the new ideas and value recommended in the Report.

6. A few national institutes of teacher education sheuld be
designed and established, especially tq educate the staff cf
the colleges of teacher education in India.

7. An All-India Public Examination for the evaluation of
teacher trainees should be instituted, which would have novel
features ‘such as the combination of the written test with oral
test and submission of a project report, all of which would have
a special thrust towards the promotion of excellence, value--
education and a sound acquainiunce with Indian and Indian

values.

8. Measure should be taken to eliminate various evils and
deficiencies which are growing alarmingly in teachers’ traming:
institutions. :

9. The above recommendations can be effectively imple-
mented if a further propogal is implemented. The propasal is.
that the Central Government shaukl, by the exercise of its power
under concurrency, create a national organisation, which would
have the following obiectives :

(a) To keep 'under review the institutions and pro-
grammes of teacher education in the country at all
levels and to maintain high standards of teaching.
research and examination in fhe field of teacher
education with a view to developing attitudes, skills
and personality which would reflect the imags of
the teacher embodied in- this report. '

(b) To establish and to  maintain, (i) Institute of
Teacher Education -desined especially to cducate:
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the staff of the colleges of teacher education ia
India; and ¢#) pace-setting model ibstitutions of
teacher education, - preferably one in each State
which shobld be utilised as centres for training and
radiating new ideas and values in the region on
the lines recommended in this Report.

(¢) To. provide asid-—financial, material and human-—
and advice necessary for coordination and mainte-
nance of high standsrds of teaching, examination
and rescarch and to. stimulat. thinking on problems
of teacher-cducation.

(d) To function as an accrediting authority with powers
to recognisc or derecognise teacher training msti-
tutions and degree awarded by them.

(¢) To conceive ¢ff and implement programmes of
strategic importance for bringing the existing teu-
cher cducation insthutions to conform to the aims
and obijects laid down by the Council.

() To organisc preparation and publication of variety
of resource material including material for audio-
visual aids and usc of cducational technology neces-
sary for promoting high  standards of work in
teacher training insiitutions.

(g) To organise or support seminars, conferences,
symposia as also to set up committees and panels
for the promotion of the objectives, functions and
activitics of the Council.

(h) To perform such other functions as may be con-
ducive to the realisation of the aims objectives
of teacher education visualised by the Council on
the lines recommenrded in this report.

10, It is further recommended that the present  National
Council of Teacher Education may itsclf be constituted as the
abe c-mentioned national organisation with these differences in
its ceonctitution that it should have, in addition to present com-
nosition which consists of Union Minister of Education as Presi-
dent and 40 other members, an Executive Body consisting of a
full-¢‘'me Chaiyman and five full time Members to be appointed
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by the Central Government, which should have the power to
appoint standing committees and other committees for carrying
out varicus functions and responsibilitiecs. The Member-Secre-
tary of the Council will also be the Member-Secrctary of the
Executive Body. The Chairman and Members should be cminent
educationists, teachers and educational administrators.

Considering the fact that teachers are destiped to nlay a
major role in the shaping of the future, and considering the
fact that value-oriented ecucation is indispensable in shaping
this future on those lines which will ensure’ the survival and
progressive realisation of the most cherished ideals of mankind,
a special appeal is made to ihc government to take
urgent steps to implement the recommendations made in the
report,



ANNEXURE X1V
National Council of Educational Research & Training
Follow-up Action on Development of Values
Implementation of National Policy on Education, 1986

Apart from its regular activities and programmes aimed at the
-qualitative improvement of school education like reform of
curricula, development of instructional materials, teacher
trammg, extension and research activilies to facilitatc imple-
‘meniation of value education in  schools, actions at various
Jevels and of different kinds have been taken by the N.C.ER.T.
A brief resume of major aciions is given below :

(i) Towards the implementation of the recommendations
of the National Policy on Education, 1986,
NCERT has developed the Framework of National
Curriculum for Elementary and Secondary Educa-
tion. This Framework, apart from presenting
Jetailed curriculum, guidelines on general education
arcas pertaining fo all stages of school education,
has particularly emphasised the policy thrust on the
development of values in school education. The idea
of common core cutlined in the policy has been
developed further and the core values that should
inform the content and process of education thrclugh
the general education stage, have been claborated.
Objectives specific to the developmént of character
values have also been included under general objec-
tives of schdol education. Alternative suggestions
on the incorporation of core eclements in general
content have been given with reference to primary,
clementary and sccondary levels. The value dimen-
sion has been brought out clearly in the statement
of obijectives of different school subjects constitu-
ting the general education programme and suitable
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activities and methcds for the different stages have
also been indicated.

Primarily through its regional and national seminars.
on school curricula, NCERT has been able to
overcome much of the contentiousness surrounding
value education issues especidily the issue of the
actual values to be transmittéd through school edu-
cation and develop a national consensus on the core
elements of the national curriculum.

(iit) The National Curriculum Framework was designed

by the NCERT to provide guidelines and indicate:
directions towards the qualitative reform. of school
curricula covering all aspects including value edu-
cation throughout the ecocuntry. The different state
school system and the Central Board of Secondary
Education have ecither revised their school curri-
cula or are at various stages of the revising exercise
aided by the N.C.F, guidelines. Although approa-
ches to value education in different state school
systems still differ, they refleet  in varying degrees
the National Policy on Education and NCF think--
ing on the concept and practice of value education..

(iv) NCERT has stimulaied national thinking and arti-

(v)

culation of national concerns on the various aspects
of value cducation in schools like the concept and
objectives of value e¢ducation, its content and me-
thods, role of the teacher etc., through various
forms involving teachers, teacher trainers, educa-
tioral thinkers, planners and administrators.

NCERT has undertaken several actions aimed at
the enhancement of stale level capabilities to carry
out various actions involved in the institutionalisa-
tion of value education in schools. In the area of
teacher training, NCERT has carried out for the
National Council for Teacher Ecucation (NCTE}
severa] activities like renewal  of teacher education:
curricula both at the clementary and secondary
levels incorporating vulue  education components,
development of courses and text  books. It has
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worked with thc different universities in the coun-
try to incorporate the NCTE thinking in their tea-
cher education prggrammes.

(vi) NCERT has carried out national level screening of
text books and cther instructional materials produced
by the different states in the country to remove
gendar bias, and other distortions that come in the
way of prmnrmon of secularism, social cohesion and

national unity.

(vii) NCERT has produced prototype “instructional resour-
ce support material in the area of value education tor
the use of educational planners and administrators,
teachers feacher trainers, and students in the formr
of reading materials, etemp?ar units, source books,
audio-visual material etc. It is expected that thase
materials will enthuse the States to develop their own
materials or modifyiadapt them to suit their specific
needs and requirements.

(viii) The Central Institute of Educational Technology
(C.LE.T.), a constituent ‘unit of the NCERT has
produced a wide range of educational technology
material—films, video programmes, charts slides,
film-strips pertaining to different areas of learning
in the general curriculum. including Value Educa-
tion.

(ix) NCERT has produced rccarded cassettes of 15 com-
munity spngs in 12 different Indian languages to
instil in children the spirit of unity and love for
the counfry. Teachers are trained in specially orga-
nised camps in tenching children to sing these songs
as part of their cuiricular programme. The songs
are chosen for their message of universal love, unity

and patriotism.



ANNEXURE XV

TEACHER EDUCATION PROGRAMME
‘Advance Planning by N.C.E.R. & T.

Intensive

Programmes requiring advance planning  before

implementation
J. Teacher Orientation and Training

(i)

(ii)

(iii)

(iv)

)

Identification existing training materials for tea-
chers, heads of institutions and other key-levcl
functionaries, their adaptation or adoption and
preparation of additional appropriate learning and
instructional materials. for Orientation and Training
Courses for various levels of personnel. These will
have to be produced in appropriate modules and
guide books.

Oricntation and Training of  key-level personnel,
e.g., administrators, policy planners, teaciier
cducators of State Departments of ‘Education at
Regional levels. Regional Orientation and Train-
ing Courscs to  be foilowed by State level prog-
rammes.

Selection of existing institutions fully conversant
with this kind of work, setting up of new institu-
tions to undertake activities at (i) and (ii).

Developing guidelines for orientation of subject
teachers as to how (o utilise the existing curricula
for inclucating important human values.

Organising short training programmes for the pro-
duction of non-traditiona] instructional materials
like charts, picture, books, slides, documentaries,
films, skits, dramas, audio-visual aids, videos, tapes,
radio programmes. programme learning materials
on themes relevant to vulue orientation, specifically
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(vii)

(viii)
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for State level functionaries working in SCER & Tsi
SIEs and leading Teacher Education Institutions
etc.

Preparation of suitable orientation programmes and
modules for in-service training of teachers.

Modification and revision of the existing curricula
and courses of studies and programme of activitics
of over 1000 teachers education institutions in the
country to incorporate* both theory of value-
oriented education and effective techniques of its
introduction in educational institutions and pre-
paration of standard reading materials covering
both theory and practice.

Designing various kinds of measurement techni-
ques and- tools to assess the impact of the prog-
ramrae on general bchaviour pattern of the  stu-
dents and teachers within and outside the schools
after ‘the proggamme s initiated.

II. Curricnla Revision and Learning Materials

(ix)

(x)

(xi)

Identification and finding out the suitability of
existing reading and learning materials, text books,
supplementary readers about the biographies of

‘prophets, saints, mnational and spiritual leaders
“and men of eminence in all  walks of life

for the use of students at different stages of edu-
cation and preparation of new materials. The pro-
duction|printing of these materials will have to be
done by the state Governments and other imple-
menting agencies. '

Working out model integrated curricula incorporat-
ing appropriate themes relating to values in diffe-
rent subjects of sciences. humanities, languages
and in co-curricular programmes.

Preparing guide books for use. of schools spelling
out various kinds of . extension activities, manuwal
work, community service which can be organised

*The Government of Karntaka and the University of Himachal Pradesh
have introduced an additional subject entitled *Education in Human Values®
in the curriculum of Teacher education Instiiutions covering both practical
and the oretical of the theme.
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by students, according to their educational levels,
interest and abilities, as part of value orientation of
educational system and presenting thesé in the form
of small publications and demonstration. The guide
books, fo be practical, could be based on the actual
éxperiments being cartied out with suceess by some
institutions. :

Drafting booklets about comparative study of
world religious televant to the mental abilitics of
students at different stages of education in simple
understandable language to be made as supplemen-
tary reading materials.

(xiii) Writing pamphlets on thc value of parent-teacher

1. Media

coopération, the kinds of programmes which can be
taken up to promote character development, better
learning milieu at home, ensuring public participa-
tion in educational programme, prepatation of guide
books for parents. These pamphlets should draw
upon some of the successful experiments within and
outside India.

(xiv) Developing collaboration with organisations and

agencies dealing wifh mass media, radio, television,
press, newspapers, With a view to exploring various
kinds of programmés of value education within and
outside educational institutions’ and providing appro-
priate software matcrisls to thesé agencies.

TV. General Awareness

$4%]

‘ (xvi)

Commissionting case studies of such institutions
where valué education is imparted v a successfui
manmer. Findings of such studies can be muade
available to the administrators, planners, heads of
institutions and teachers appropriate forms. This
would throw up valuablé material i regard to speci-
fic techniques and  procedures  which have becn
found useful.

Collection of information abdut value orientation of
education in diff¢rent countries add their dissemina-
tion in appropriate forms. ‘ ‘



ANNEXURE XVI

BANASTHALI VIDYAPEETH*
(Deemed University)

Valuec Oriented Education Programme
Basis for Values

Banasthali Vidyapeeth is a unique institution for education
and training of girls. It was started in 1927 by Pt. Hira Lal
Shastri, a distinguished social reicrmer and educationist. The
Vidyapeeth aims at full and balineed development of the
personality of every student. lis goal is mamed as “Punch-
mukhi Shikshan”. From the very beginning, the institution
started oxperimentation for balanced development of five aspec's
of education, viz., physical, intellectual, moral, aesthetic and
practical. - The Vidyapeeth has studcnts from primary classcs to
post-graduate classes. Jts School Section was earlier affiliated
to the Board of Secondary Education, Rajasthan and the
College Section was attached to thc University of Rajasihan.
However,; effort of the Vidyapeeth succeeded for getting autono-
my as it got the status of Deemed University on October
25, 1983. This provided an opportunity to the institution for
having freedom to experiment and innovate.

Major Institutional Objectives

The Constitution of the Vidvapceth lays down that one of
its premier aims is the synthesis of scicnce and spirituality. This
includes striking of a: balariee beétweén. material and spiriiual
values. By spiritual aim. the interpretation of Vidyapeeth is not
attaining the Moksha. Rather it focuses on developing a moral
sense which can be derived by emphasising the spirit of uriver-
sal onehess. Thus universal oneness is considered as “beha-
vioural spirituality”. They reccignise that over emphasis  on

*This paper has been written by Dr. Mulk Raj Chitana, Professor of
. education, N.CER.F., New Dolhi.

171



172

science and technology in the modern world is posing a great
problem for value education. The Vidyapeeth aims at inculcat-
mg values among students by developing particular ethos in all
its activities in the classroom, during the co-curricular activities,
in the hostel life and in other such programmes outside the class
room. The emphasis is on the ethns of peace, mutual love and
consideration, proper behaviour and such moral values as lead
to realisation of the spirit embodied in “Simple Living and High

Thinking”.
Value Education Approaches

The Vidyapeeth is of the view that value orientation should
not primarily be a separate activity like any other content. it
should form an integral part of one's personality. They believe
that development of values will generally depend on two things ;
first is the ethos in which one lives and the second is the persons
with whom one comes into contact with. They feel that value
orientation is affected by four factors i.c., one’s ‘“‘Samskaras”,
Family Ethos, Social Ethos and Ethos of the Educational Insti-
tution where one is getting education. Thus, role of the educa-
tional institution is to provide proper atmosphere for the growth
and development of an individual who is eager to receive the
total ethos of the institution in conformity with the aforesaid
views on values. The teachers take due care for planning of
the programme of cclebrating festivals and other activities like
games, cultural programmes and dramas, besides normal instruc-
tion in the classroom. They don’t consider value orientation us
a separate programme like any other content, but an intcgral
part of education. This enablcs the Institution to exhort the
teachers to themselves practice the values in their thoughts, speech,
actions and e¢motions.

Mnior Content Areas

From the very beginning, Banasthali Vidyapeeth has strcssed
the need for study of Indian culture and nationalism. They
have been of firm view that for the country to become truly free.
it is necessary to acquaint the students with Indian culture. They
consider nationalism as an attitude of oneness, a sense of be-
longingness to the nation and affinily to the country. They con-
sider nation not only as a geu-political concent, but essentially
a cultural concept. The Indian view cf life is glso given due
importance as far as the content of valuc orientation programme
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is concerned. -In this connection, they give due consideration to
cultural roots of the nation in the Hindu view of life. They do
give importance to the study of the development in the country
through centuries which has been dynamic and open. Thus,
they give ample regards to the Hindu spirit of adaptation and
assimulation. The five characteristics of Indian culture emphasised
by the Vidyapeeth are ‘Totality’, ‘Depth’, ‘Tolerance or Genero-
sity’, ‘Receptivity to Learn’ and ‘Avoiding extremes to maintain
balance’. This balanced view of life has been accepted as ex~
pressed in the four ‘Purusharthas’, i.e., ‘Dharma, ‘Artha’, ‘Kama’
and ‘Moksha’. The Vidyapeeth considers it equally important
to include value system which is characterised by the aspiration
of modern society. These values include admiration for mo-
dern science and technology, egalitarianism, economic justice,
socio-religious and cultural freedom and secularism.

Specific Methods Followed

The methodology of value orientation includes activities for
students with emphasis on model beheviour, The teachers and
students have to be vigilant to ensure that general behaviour of
the students is intelligent and based on mutual cooperation. It
is emphasised that students should be able to discriminate as to
what is the right and what is the wrong behaviour. The Vidya-
pecth considers that the role of teacher is very important in this
regard. The teacher should set an example for the students to
emulate. Prayers constitute a very vital programme in the
Vidyapeeth., They consider educational essentia'ly as a human
process for development of valucs. They feel that values have
to be based on moral norms. They also consider that religicus
and spiritual values are very imnortant. Therefore. the empha-
sis is on such prayers which refer to all important religions.
Thus students follow ‘Sarva Dharma Prarthana’ on the lincs
advocated by Gandhiji. Simidirly,  studen's ond feachers ex-
plain quotations from almost all religions. Obviously, these
prayers and quotations show respect for all and offend wvcne.
The staff and students take utmoct core that relicious sentiments
of others are not hurt, In activities like prayers and cultaral
programmes, the Institution encourages voluntary participation

rather than compulsion to attend.

Informal Integral Evaluation
The methods of evaluation are informal and integral rather
than formal and limited to the end-of-the-year summative ¢va-

3058 PC/92—13.
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luation. The behaviour or students is watched by teachers and
they are corrected whenever deviation from the norm is found.
The emphasis is on helping students to be good individuals and
good citizens. Efforts are made to check such tendencies which
disturb the family life and social ethos. However, the cours.
on Indian heritage is examined through written tests.

Not Rducation Alone

Development of integrated and balanced personality is the
main aim of education in Banasthali Vidyapeeth. So, in the
development of five-fold education, moral education occupies a
very significant place. Since education is the development of
total personality, it is cvident thar right development implics
‘Right Values’. The Vidyapeeth system accepts that values
arise from one’s attitude. This attitude is, in turn, the result
of one’s efforts, one’s environment and one’s inherited ‘samskaras’.
They have strong belief that one’s efforts and environment can
definitely modify an individual’s inherited ‘Samskaras’. There-
fore, role of cducation is considered significant in the formation
of values. Apart from the role of value cducation, the univer-
sity authorities believe that there is need for substantial change
in the society. They are of the opinion that looking at the
broad social sitvation, there is a fot of deferjoration. The indis-
creet multiplication of wants is the basic cause for increase in
the desires. This has happened because of the misuse of mo-
dern technology in producing a large variety of unnecessary
goods and services. They ure, therefore, of the opinion that
unless this social background is taken carc of and properly
regulated, substantial change in the society may not be possible
only through education.



ANNEXURE XVIi1
DAYALBAGH EDUCATIONAL INSTITUTE

(Deemed  University)

Basic Education

Dayalbagh Educational Tnstitute is now a Deemed Univer-
sity. It was started as a Middle School in 1817 by Sir Sahib Ji
Maharaj and the Fifth Guru of Radhaswami Faith. The social
was raised to the level of High School within six months. It
became an intermediate cellege in 1922 and a Degree college in
1947, In the year 1981, the Institute was notified as a Decmed
Unjversity,  The Institute is a good cxample of dedicated and
sincere cfforts in building up an integrated educational complex
consisting of Faculty of Art, Faculty of Commerce and Manage-
ment, Faculty of Education, Fuculty of Engincering and Faculty
of Scicnce.

[he Institute has the unique distinction of combaning aca-
demic excellence with human values and prineiples related with
our maodern times.  The Tastitute is a fine example of dedicated
and sincere effort in building up an integrated educational com-
plex. Their programme of Work, Experience, service to  the
community and combining education with values of all teachings
related with ‘Sant Mat® are well known  to the people in Tadiy
and abroad.

Distinctive Programmes

Besides different facultics, as stated above. various compo-
nents of the programmes at undergraduate  level include aca-
demic study of two major subjects and two courses to be selec-
ted from mtcr—dlscxplmary and dncmllary electives. Work-basc 1

"I'hxs paper has hem writien by Cr. Mulk Ra} (,hn.ma ]’rofesw:r of
Edueation, N.C.E.R,T., New-Delhi.
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training includes a Work Experience course related to one of
the major subjeets opted by the students. This enables studeats
to work with their own hands and to develop skills as well as
generate a spirik  of sclf-reliance. The core-courses studied
compulsorily by all undergraduate students include Indian cul-
ture, comparative study of religions, sgientific methodology and
rural development. The pursuit of co-curricular activitics aims
at building of an all-round personality of students through cul-
tural and literary activities, games and sports, and social service.
The other programmes in the Institute are P.G. Diploma in
Computer Science and Application and P.G. Diploma in Teatile
Designing and Printing. A significant feature in all these pro-
grammes is inculcation of values among students so that they
can become complete men and bring about physical, intellectual,
emotional and ethical integration. They are supposed to deve-
lop the basic valucs of humanisin, secularism and democracy.

Major Objectives

The objectives of the Dayalbagh Fducational Institute (DE))
are development of the complete man irrespective of caste,
creed, race, religion, economic position or social status, Specific
objectives of the DEI in terms of value education are imparting
of education of excellence with ethical values for contemporary
relevance. This includes nurturing of scientific temper, and
training a person to live in technology-oriented society. It is
also an important objective to provide human touch among the
students so that thev can mellow down the harshness of the
mechanical work. This is done through the study of Humanities
and Social Sciences. Promoiion of cultural heritage of the
country 1s an important objective of the Institute so that students
may develop pride for the national ethos and may be saved
from loosing their moorings. A special attempt is made in the
Institute to cultivate an understanding of various beliefs so that
students roay develop an  attitude of tolerance. National
integration is one of the important poals of instructions in that
Institute. ‘Ahimsa’ is another objective and teachers are
encouraged to promote principles of temperance and non-
violence. Last, though not the lezst, the ’Institute aims at
getting the students interested in understanding the problems of
rural areas so that thcy can eentribute to the village economy
and help thc people in the Backward areas.
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Value Content

The Institute does not make any direct attempt to tcach the
ethical and moral values to the students. The spirit of these
values is ingrained in all aciivities of the students under the
%l;tidance of their teachers. Thus, the values are morc lived
than talked about. Tn many cases, students discover ethical
‘values and social goals with the help of their teachers. The
core courses provide the majcr pace for promoting value edu-
cation. They include cultural education, cémparative study of
religions,  understanding of scientific methodology, gencral
knowledge, current affairs and rural development. These courses
bring about general awareness about the Indian culture. The
students are also acquainted with basic tenets of major religions
and underlying fundamental unity among them. In under-
standing these aspects, scientific methods are made use of
another important feature in the content is Work Experience
Programme. This programme is rclated to major subjects and
it is focused on developing skills both for sclf-employment
as well as for better employability. In this area, knowledge
is also related to practical life. Tn order fo understand rural
development, the theoretical study zs well as practical work is
undertaken by the students through cultural opérations, national
adult educational programme, national scrvice scheme, extension
activities and research programmes. The students attempt to
take technology to the villages through regular activities as well
as through special camps. Another way to learn values is by
participation of students in cultural aciivities like debates, essav
writing, story writing, poetry recitation, celebration of national
davs and organisation of mwusic, sports and games.

Methods Followed

The methods of learning value education are varied and
both direct as well as indirect. The major emphasis is on work
culture of students who lead an austere, disciplined, dedicated
and prdluctive lifc. They live in a harmonious atmosphere.
Cooperative community life is a sipnificant feature. Since the
Institute provides opportunities for mixing up of studeats of
different ages, as well as different disciplines, there are opprr-
tunities of living like in a familv. The infrastructure of agri-
culture, industry. education, technical institutions. art and culre
and such tvpes of other subjects provides an excellent oppor-
tunity for inter-linking of resources which ultimately leads to
development of complete personality of the individuals.
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is heartening to find. that there are no student unlons or
staﬂ »assommons which lead to strikes and halting of woﬂ:
Of course, there ate representatives of staff as well as stadents
on the Academic Council, the Governing Bodies. and various
other -committecs. . Though there has been selﬂ&m any strike by
the students, they are. free to put up their grievances, .
are - very cooperative in extendl;lg all help to the Institute
anthorities. It may be mentioned in this regard that this type
of discipline ﬂows down from the excellent management. . It
may be relevant to mention that the key posts of Dlrectot,
Registrar and Treasurer are honcrary. So, only those persons
are appointed who are committed to the objectives of the
Institute, Non-denominational pravers are also an Important
source of learning values. The other learning ptocesseq include
group discussions, seminars, home and library = assigaments,
practical work in the field and. extension lectures by experts.

Evaluation Procednres

1t is realised by the Institute that intangible human quali-
tics like values are difficult to be assessed ; but there & are
attempts to follow integrated cvaluation procedures . This type
of evaluation is more formative than its being summative alone:
All the components of learning, are cvaluated. The evaluation
is continuous with varied modes of testing spread over in every
'semester.  There are two semesters in a year. It may also
be mentioned that the students attend for more than 200 working
days in a year with an average of six hours daily schedule.
It may be pertinent to mention that overall evaluation of the
university is very high in the eyes of society in general -and.
employers in particular. It has been reported several times
that students are selected only because of the personal qualities
which : they have imbibed during their student days. Their
qualities of being sincere workers and committed professional
endes; the employers and so they are preferred for selection
10 jobs,

General Observations

The Dayalbagh Educmmnai ln'mture has eamed a. umque
name for its comtribution to produce men with academic excel-
lence ond who have sound basc i human vglues. The Institute,
however. experiences some diﬂiculﬁes in keepmg its ‘position as
it is. The major difficulty in this regard is the = selection .of
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right type of teachers. This difficulty is specially felt while

‘teachers for non-traditional subjects like Comparative
Stady of Religions. The difficulties are also cfeated by oter
sister Universities who refuse to provide equivalence to the
Degree of this Deemed University. The University authoritics
also find that their proframmes of studies appear more tough
to those students who come from traditional schools and colleges
andénrol for further studies. This difficulty is further increased
because the students in DEI come not cnly from locul areas
but also from other parts of the coun rdv University
authorities also feel constraints with regard to getting sufticient
fund from the UGC both for Plan and Ndn-Plan grants. Thnis
is reported to be the common difficulty of most of the Deemed
Universities. - In spite of these difficulties, the work of the
University has been highly appreciated. It has been generally
accepted that the tranquil atmosphere of the Institute keeps
the people not only free from tension but it alsoPpaves the way
for innovative work and blossoming of creative ideas. The
discipline and work ethos of the Institute are really striking
It is a unique education institution as it integrates instructions
with work experience.  The task of the InstituMon appears to
be exalting of human spirit.



RAMAKRISHNA INSTITUTE OF
MORAL AND SPIRITUAL EDUCATION®, MYSORE
(Valne Orlentation 1s the Miscion)
A Unigue Institute

The Ramakrishna institute of ‘Moral and Spiritual Educa-
tion, ‘Mysore 'is  unique ‘for its being solely dedicated to ghe
cause of meosal and .spiritual values. Because of its pioneeting
and valuable work in this field, it has eamed ‘the distinction

for singular devotion to help in the development of ideal human
bmm Founded en the philosophy of Sri Ramakrishna
Paramhans, the twin goals of sclf-realisation and service ' to
mankind appear to be major guidelines for the organisation.
,Of course, the Institute undertakes ' variety &f services such
as education, medical assistance, cultural and religious pro-
grammes, rural development and relicf work and helping people
suffering from natural calamities likc earthquakes, floods and
epidemics. An important consideration 'in all its activities is to
respond to the clarion call of Swami Vivekananda who wanted
to rebuild the nation on the laudable values of ancient Indian
culture mixed with the relevant need of today, which is charac-
ferised by scientific_and technological advancement. Thus the
Jofty principles of Swami Vivekananda are a blend of the
ancient wisdom as well as the modern needs of the country.
In order to carry out the work on the afpresaxd lines, the
Ramakrishna Mission realised that education’is the most appro-
priatc medium. Further, the Institution feels that training of
teachere is the most important need for cffective value educa-
tion. In pursuance of this gosl. the foundation stone of
Ramakrishna Institute of Moral and Spiritual Fducation

f RIMSE) was laid in 1968 and the bmldmg was ready in
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ties of RIMSE has a very long experience in  organising
varied activities including “special experiments and extenston
work in the field of moral and spiritual education, Their prog-
ramme of ‘Retreats’ attracts men of great repute for upgrading
their conciousness. ‘Retreat’ means to withdraw the mind from
the outer world, to look within in order to understand one’s
nature; 10 dweﬁ on different aspects of divinity, to intrespect of
om’s sole in the world and to preparc omesclf for discharging
one’s respensibilities. The dusation of these retreats varics
from 3 to 10 days to meet the needs and demands of different.
groups of participants, The success of these programmes = also:
attracts a large number of teachers. This has lead to requests
from many schools and other educational institutions to arrapge
similar progeammes for their students as well as teéachers. Some:
national and. Statc level educationists as well as eminent people
from the areas of science, technology, humanities and arty have
also gome through this experiment. They evince great interest
in the programme and offer support and cooperation for similar
activities, The experience of Ramakrishua Ashram shows simi-
lar results in the field of medical health and relief work. As far
asmmalandspum.ldwdopmmtmconwmed,themm
otganised direct activities in their own schools as well as ex-:
tends help waliotherswhoapproachthem

Vlhemm
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education of two months duration for in-service teachens
of secondary schools of the State of Karnataka. ‘Retreats’ for
general public are organised twice a year for the duration of five.
days each. National Integration camps for boys are held for
the duration of ten days. ‘Retreat’ for the Ramakrishna Vidya-
shala is regular feature of RIMSE. Their extension activities
are organised through Vivekananda Tarun Sangh which is a
Sunday School for local, primary and secondary school students.
They also go to local communities for extending help and
assistance and to provide relief work. All the courses mentioned
above are fully residential. Among the most prominent princi-
ples promoted during the activities arc religious tolerance, dign-
ity of labour individual discipline, inner pace, self-reliance and
social harmony.

B. Ed. Values

RIMSE has the distinction of being one of the Institutions
in the country which has introduced in its curriculum, compuls-
ory instruction for moral and spiritual education, both in the
content and methodology. The miajor objective of the B.Ed.
Course is to provide value education in theory and practice to
those who opt for the teaching profession. This programme is
being truly followed as recommended by Kothari Commission.
The course also imptesses upon the young teacher-trainees the
importance of national unity and it goads them to get intercsted
in the rich cultural heritage of the country. They also get to know
the problems of Indian Society such as social barriers, environ-
mental destruction, hampering prejudices and devastating effect
of caste consideration and self-interest at the cost of social
development.  Besides, they work in positive directions to deve-
lop among the trainees, healthy attitude towards life, sensitivity
towards environment and spirit of service to the community. In
fact, the course endeavours to develop global outlook and sensc
of belonging to the whole humanity. The B.Ed. Course is
affiliated to the University of Mysore and it differs from other
colleges as far as compulsory study of the major religions of
the world and stresses on the essential unity in all these reli-
gions so as to foster a sense of brutherhood of man and father-
hood of God. Due focus is given on the social problems which-
hinder moral education such as drug addiction, drinking, cor-
ruption. environmental pollution and decline in moral values.
The students are given special training in preparation of suitable
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instructional ‘materials, "Daily .routine of the coutse starts with
a morning prayer and it includes many activities dike meditation.
yoga classes, ‘sharamdan’, tlass lectures, independent studies,
music and - bhajans and sports and games. These activitics
promote desire’ for. exceilence, . spirit- of ' patriotism, semse of
equality, dignity of labour and-spiritual upliftment.

For_in-service Teachers

The success of B.Ed. Course in' RIMSE has moved the
Education Department of Kamatuka State to seek their help
in ig-service education of teachers.. The. Qovernment of Kaur-
nataka deputes 200 teachers every year for a two month Dip-
loma Course in Moral and Spiritua' Education. In:each of
these four courses of two months- duration, the purpose is to
enlarge the outlook of teachers” and to -stimjulate them for
thinking on different dimensions’of moral and spiritual "train:
ing of students. The training programmes include regular -dis-
courses and discassions on prominent world religions and their
common universa] teachings tegavding: the -moral and spiritual
path 10 be followed for the well-being and progress of man-
kind. India’s cultural heritage is given special importance so
that glorious past of the country is properly wunderstood by
students.  Similarly, biographies of great men include saints
and scientists as well as philosophets and’ statesmen to provide
inspiration to students 't0o emulate their examples.

Methodology of moral education is also given due import-
ance. Spetial lectures -are arranged by expert guest speakers,
Periodical screening of films of .- moral and spiritual values is
also done. There is a very: close coordination-of .in-service
teachers with the faculty and students of the B.Ed. wing of

RIMSE.
Covering the Youth

Apart from the teachers at the pre-service and in-service
levels, RIMSE organises programmes for college and school
students from different parts of the country through ‘Retreats’
and ‘National Integration Camps’. The duration of these courses
and camps varies from 8 to 10 days. These programmes aim
to impress upon the young minds the greatness of all religions
and the need for tolerance and acceptance of the views of
others. The importance of moral values and character is also

3058 PC/92—15
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stressed during the programmes. The young students engage
in social service and go to villages to serve the community ani
the poor at the time of nawral calemities. The youth is also
helped in understanding importent needs of the country like
national integration, preservation of environment and promolio:
of human.rights. The teaching and learning methods followed
during these summer “‘Retreats’ and ‘National integration
Camps’ include class room lecture:, discussion on subject of
national importance and cultural heritage of India. They ure
also provided training in yogasapas.

Other related activifies

The othker activitics of the lastitute include extension acti-
vities, organisation of national scminars and provision of h:lp
to the community in the cvent of natural calamities. Tiic
RIMSE also provides extension scivices to sghool children of
several other institutions. The children from primary and
high schools visit the Institutc on Sundays to participate in the
Community prayer and to get instructions on moral education.
The Institute has a special section in their library devoted 1o
children of different age groups. They arc also shown films
and given -'opporwnitics for social service. A national seminar
on Value Oricntation was also held by RIMSE. 1t discussed
several important issues related to value-orientation in teacher
education, elementary education, sccondary and higher second-
ary education, higher cducation and technical education. It
also discussed basic aims of value oriented education and re-
scarch in value oriented education. The Institute undoubtedly
has men of talent and experience with a high sense of service.
They are quite competent io work for the cause of value cdu-
cation in the country.



ANNEXURE XIX
RISHI VALLEY SCHOOL*

(Experimental Approach to Value Education)
Philosophical Basis

The Rishi Valley School (RVS) is a residential institution
afiiliated to the ISC Board. Its zctivities reflect philosophy of
education of Jiddu Krishnamurti (JK) of The&sophical Society
of India. The students of the school take SLLC Examination
at Standard X and the Plus Two Lxamination at Standard XII
based on the curricula set by the Board. The programmes
and activities of the school are mspirea by the educational
philosophy of JK, a well known thinker and philosopher of
our times. According to JK. “Education 1s not merely a
matter of training the mind; its purpose is not to prodace
mere scholars....but integrated men and women”. Free-
‘dom is the major key to achieve the dbjectives of JK’s philo-
sophy through education. He holds, “There must be absolute
freedom, from all sense of natiunalitics, racial prejudices, reli-
gious beliefs and faiths, if one is not capable of doing this
with honesty and integrity, it is better to keep away from this
place. Essentially, one has the insight to see that ‘knowledge
is the enemy of man’. The intention of the school obviously
is to awaken the intelligence of rhe child. The school environ-
ment and ieacher must help the child to flower in goodness.
It is also the intention of the school to develop global outlook
of the child rather than limiting him to narrower considera-
tion. This naturally requires ‘an atmosphere of freedom and
responsibility, a spirit of enquiry without bias and a concern
for man and environment being integral to the scheme of
education’. The significant features of JK's educational philo-
sophy therefore, emerge to be education of the total human

*This paper has been written by Dr. Mulk Raj Chilana, Prifessir of
Education, N.C.E.R.T., New Delhi.
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Yeing; inculcation among children a love for nature and res-
pect for all forms of life; creation of an atmosphere of iove,
order, freedom - without fear of licence, avoidance from condi-
tioning the child in any type of religious dogma or political or
social prejudices and teaching without the motive of reward
or comparison.

- Maih ' Objectives

The major aim of education 1s ‘Freedom from the Self”.
JK considers this.as the true function of every man. In order
to achieve thi$ objective, it is expected that a school shapes
the child a good human being capable of thinking objec-
tively in ‘contrast to thinking emotionally and subjectively.
The system of education also emphasises search for the truth
in the real sense. JK recommends to the students; to
read the book of life. The book he stresses, is ‘YOU’
i.c., the child himself., He says “ ‘YOU are that Book. It is aot
printed by. any publisher. It is not for sale. You can’t go to any
analyst because his book is the same as yours”. In ordeg to
achieve this objective, JK advises ‘Look into Yourself’. This
means that apart from the physical existence, one has to see
the contradictions-also in oneself, This will lead to understanding
of conflicts in the self. This will lead to understanding of the
order. For achieving this objective. JK advises the development
of ‘Religious. Mind’. To develop this mind, one has to take cure
that this ig not the ritualistic mind but it is the mind which is
free. This mind does not undertake practices as suggested by
others, With this mind the book of self is to be studied. The
objective of this education is, also. to .abhor his dependence om
any ‘type of ‘authority’, may it be.a priest or a philosopher or
a group. JK also suggests an uaderstanding .of the relationships
in action. He mentions, about the significance of seeing in you
how fears arise. He also emphasises.that it is possible to be
free from fears. For this; it s necessary not to rum away: but
to observe, to look, to listen and to understand what the book
is saying. At this juncture; he considers time as a very significant
dimension of life. The relation of time and ‘thought ‘must also
be determined. Emphasising the significance of meditation, he
defines it as stopping of time E84 bis advice is ‘not td be caught
in ume’. This will lead tn freedom from self.
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Value Edncation

‘The School does not- believe in any sort of preseription of
values. It strongly gois against conditioning of anmy type. How-
ever, among the values emerging in the philosophy of JK, the
most important ‘is “knowing the self. He emphasises reading of
the book of life. He is of the view that without reading that book
carefully, patiently, hesitantly, onc can never be able to do
anything. JK also reiterates thé necc for an individual to change
the society. According to him Society is corrupt, immoral. There
is a great deal of poverty, injustice and so on, Any serious man
would be concerned with things as they are in the world at
present, with " all"'thé chados, corruptior, war....”. The society
in which we live iy brought about by each one of us, by our
parents, grand parents and'so on. JK also mentions the need
for peace in the world. War, in his opinion, is the greatest crime.
Removal of the fear is. according to him, the most needed value.
He feels that m order to bring change in the society, first of all,
a student must be able to read the book i.e., himself. But student
must also be able to understand the society to which he and
his parents have the responsibility for'its development in the
present form. In' order to do so, the school must be able to
develop a student into a ‘First-Hand Person’, and not a second-
hand human being who is influenced by the thoughts of others.
Thus the value frame of JK, thcugh not specifically elaborated,
includes a search for truth, peate, goéd conduct, love and non-
violence.

Learning Methods

The school oractises experimental approach to the realisatron
of values ‘of lifé in ‘an open learning climate. In order to achieve
the objectives of value' education, methods of open discussions
and dialogues are encouraged. There is no prescription for stu-
dents to follow and every one is encouraged 1o question, to
inyestigate in order to realise the values, This is dope to make
students free from ‘emotional 'thinking ~and producing human
minds that are objective. honest srid have integrity in words and
deeds. An open and frank dialogue between the teacher and
student ‘serves as a means -of yalue' inculcation. The dialogue is
taken as 4 form of communication m which questions and answers
coritinge “till & Queéstion is left without am answer. Thus. the
question is’ suspended between two persons ipvolved in the pro-
cess of questioning and answeripp. This is, in fact, a form of
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dialogue in which an investigatiod reaches a certam point of
intonsity and depth which then has aquality which taught can
never reach. Another strategy which is adopted for value incul-
cation is the cooperation among individuals for sharing of ideas,
information and, perspectives. Thus the academic involyement
provided in the school is conducive to value realisation rather
than value prescription and direct teaching. In order to practise
the cooperative methods of learning and self-introspection, JK
stresses the importance of the art of listening, the art of observa-
tion and the art of learning. According to him, “Listening implics
not to interpret what the book is saying. Just observe it as you
would observe a cloud, about palm leaves swaying in the wind,
or the beauty of the sunset; you can’t alter it”, He also stresses
the cultivation of mind which is aware and awake. About the
art of learning, he says, “Man is never free from the known-:
sc. our learning becomes mechanigal. The art of learnin§ implies
something totally different. l.ea:nh_\‘% means enquiry into the
limits of knowledge and muving”. Thus the learning methods
should revolve around the active participation -of students anda
teachers. There is emphasis on objective thinking and conditions
ing is-avoided. There is no considération for ready made answers.
Students are encouraged to be creators of values and discoverers
of truth rather than being passive recipients and blind followers.

Major Activities

Besides providing a learning environment conducive to realisa-
tion of values and use of strategies like dialogues and discussions,
RVS conducts experimental sessions for students to create an
awareness about self and the world around them. There is
emphasis on objective thinking and sharing. of experiences. The
RVS also has a study contre in. which there is ample literature
by J. Krishnamurti. There is also multi-media leaming material.
The study centre is regasded as a place: of learning, austere
living and inward discipline. The students have to work without
a Guru, without a  and without a formal system of edu-
¢8tion. All this is done through questioning, doubting, investiga-
ting and drawing one’s -own eonclusions about the  realitics of
life. Besides the st‘udenrs, the study centre is open for'the common
people of the society. The iphere of the school also provides
a ‘unique opportunity for development of self. The Institution is
full of trees; birds and the beauty of nature. There is quietness
all round, external beauty, tranquility and silence. Apart from
the external silence, cmphasis' is laid on inner beauty and love.
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Love and ‘compassion are pursucd as means for the nowering of
goodness-'in ‘an’ Individual. The schoo! environment discourages
cramming which leads to captivity of the mind. Compctition is
completely avoided. There is contmuous emphasis on awakening
of the mind.

Teacher’s Role

In order to impart valise education the teacher’s role is that
of mediator and facilitator rather than the dispenser of knowledge.
He has to.develop himself not only as a good questioner, but he
should™ also learn to give explanations which are open-ended.
This will énable the students to get an opportunity to explore
and find out. In this way, the teacher has to assume the role of
a co-leamner in the class room. For dialogue, the teacher has
to be a good communicator. More than his questions his answers
sbould lead to further questioning by students. He will be a
successful teacher if he can encourave the spirit of enquiry among
studenits by questioning answers more rather by answering the
questions, In the RVS, teachers make deliberate efforts to create
a facilitative and participative learning environment. The teacher
is a sort of manager of a variety of learning resources rather
than himself being the sole rcsource of learning. Thus, the
teacher helps and guides the students in their search for the
mission life ﬂu‘oug% exploration and enquiry rather than by
providing ready made answers. YK condemns mere acqurisition of
knowledge which leads the mind to become dull. Such acquisition
dictates conduct of life and, therefore, limits experience : wherzas
learning is limitless.

Some Implications

In the Rishi Valley School, realisation rather than preaching
of values is given more impottance. There is more emphasis on
value-charged school environment which is created by providing
a lot of functional autonomy to teachers and learning autonomy
to students. This enables students to discover their values instead
of being indoctrinated into the samc. Some universal values like
truth. love, peace and non-violence are considered essential part
of education, but the emphagis is more on experiencing these
values by the students, rather than those bring prescribed in the
curriculum and reinforced  through the lectures of teachers.
Similarly, proper behaviour by-students is considered very. impor-
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tant fo1 creating a_good society. The teacher is such a school

atmosphere-agsumes the rolorof .manuger of learning envircament.
He iIs the medititor ‘a8’ well ap facdRator-of learning. An atmosc
phere ‘of free ‘dialogaes between- students and teaghers -is praise,
wotthy, but this requires exposure. of the teachers to  bettar
interactive learning strategies. For success of value: realisation
strategies as practised in RVS, there is a need for special crecd
of teachers who can assum_q‘thgmgq!c;; of being educators, guides,
co-learners with students, "Coritinféicy managers and objective
thinkers..  This. wounld require teachers wha are continuously
growing in theic profession and are fully vigilant about the needs
of students. They hayé to be fully aware ‘of the individual necds
as well as social problems of the human beings. Their skill lies
in successfully fulfilling both. the objectives, and not accomplish-
ing one at the cast of the other, Thus, ‘,cxpe‘;%meptal approach to
value education is an admirable way to develop universal vatues
which will become an integral part of the life of an individual,



ANNEXURE XX

ASSOCIATION OF INDIAN UNIVERSITIES

“Educgtion n Human Values”

I In 1986-87, on a grave congern being expressea by
members about declining moral values ‘in’ cvery-sphere of Human
activity, the Association of Indian Universities (AIU) constitut-
ed a sub-committee on Education and Human: Values. A back-
ground paper was preparét by the AIU Secretariat for the con-
sideration Of thi¥ committee. The following tentative conclu-
sions emerged In the sub-Commiltee meeting :

(i)

(ii)

(i)

(iv)

A foundation course in moral and value education
should be provided in all universities and colleges.
The course content should cover such aspects as
History of Indian Freedom Movement, Indian Cul-
tural Ethos, Scientific Qutlook to Life and Environ-
ment etc.;

Training-cells in institutions of higher education.
should be set up and workshops|seminars should be
organised on- continuing basis;"

Curriculum for moral education should be develop-
ed such that the nceds of all the sections are satis-
fied;

In our pluralistic society. there i1s an urgent need
to develop proper understanding betweén the people,
froifi 'd;ferent social ‘aad cilturat batkgrounds. To
this end in view, jt is imperative to impart educa-
tiori ‘on all the major religidhs of the country. The
ritaal ‘aspects ~ should “however be separated and
#voided. " The promotjon of common and vital cle-
ments of all the religions of ‘the cotihtry would hope-
fully lead to national integration. =
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These recomnmendations of the sub-committee were approv-
ed by the AIU Standing Committee meeting on September 23,
1987 and the need for good foundation course at undergraduatc
and postgraduate levels was emphasised for education and
human - values.

II. The AIU also,cpliaborated in a  UGC  sponsored

National Symposium on Value Orientation of Higher Education

d by Sri Sath Sa: Institute of Higher Learning duripg
September 24— 26,

HI. In a scminar organiscd by the AIU on the monitoring
and Implcmcntatmn of thé National Policy on Education. 1986
held at Madurai Kamraj University from Iuly 2527, 1988, the
following was recommended on Education in Human Values :
Value Orientation for Teachers

1. Immediate steps have to be taken to gnve boith
pre-service and periocical in-service training to
teachers with snecxal teference to value onented
education.

2. At the time of selection of teachers due importance
must be given to candidates who are value oriented.

3. In the programmes of academic staff colleges value
education should be an important component.

Co-curriqular and Extra Cuorricular Activities for Value
Orientation

1 Co-curricular and extra-curricular activities like
NCC and NSS as well as sports and games and
cultural programmes should be encouraged.

2. These programmes shduld be further expanded to
cover larger number of students and. should be made
more eﬁecnve Credit system may. be introduced
for pamcxpaung in these activities, as-was done dur-
ing the initial -period of N.C.C.

IV. The question was aguin raised in 1991 in the ATU
Standing Committee in its meeting held on April 19, 1991. It
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resolved that the President be guthbdrised to constitute a Com-
mittee to consider the question in'all its details and make recom-
mendations thercon. It was also suggested that the Committec

should :
i)

(ii)

(iit)

attempt to identify the core activities which ought
to be covered in the curriculum in any university.
The curriculum should be extremely flexible.

Consider the desirability of making it a part of the
teachers training programme under the Academic
Staff Colleges.

Should also consider the proposal for establishing
a Centre for Educatioh in' Human Values and
National Integraticn.

Ultimately the question of ‘education in human values’ was con-
sidered at a National Seminar in September, 1991. The Semi-
nar made the following recommendations :

Strategies and Modalities for Change

1.

It is true that no societal environment for upholding
morality or care valves exists in our society today.
There is total breal.down df the socializing function
of ‘family’. Society by itself cannot give any train-
ing.  With institutionalizaticia of religion, religion
has lost most of its appeal and purpose and religious
cducation its proselyting  influence. In politics,
there is very litile choice, they can neither provide
precept nor example.

In such an environment, an gppropriate pedagogy
kit is most essential for fransmitting values; Person-

‘al contacts and relationship of the student with the

téacher needs to be drastically re-shaped and the
quality of intellectual dialogue improved. As such,
teacher-student ratio may have to be reviewed.
Teacher is the best text book. Teacher-student
interface, therefore, requires ta be resurrected.

Foundation course with a heavy input of Indian
tradition and culture ought to be introduced.
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Pedagogy for conveymg it to the students in an
effective manncr, would, howevyer, have to be chang-

ed with greater emphasis on example than’ on per-

v

cepts..

The pedagogy n our education at all levels ougnt
to nurture an attitude of dissent and questionmng
when political leadership has ‘miserably fafled. The
double standards need to Be exposed without any
compromise.

The capacity to distinguish between good and bad
has toagc dgveiope‘d“ either through religious educa-
tion or otherwise. In fact, professional ethics also
requires a judgement between good and bad. Each
profession and vocation must, therefore, have its
code of ethics.

Popular, exira-curricular lectures with ethical con-
tent ought td be orpanised for the benefit of adole-
scent students.

The teachers ought to be exposed through training
as to what and how haye the moral values to b
inculcated. App%gprigscy bedaggg" for the 'Sdl?‘lse
ought te be dewloped.

N.S.S. could .be a good iraining forum and it ought
to be shaped accordingly. '

Small residential institutes and schools guided by
dedicated and mdtivated people who enjoy public
life ‘have been founded fo be veneration the best
places for 'initiating change. ‘

It requires an in-depth study as to what makes cer-
tain better-operating instifutions do better than the
rest. 'What s 'there in ‘their pedagogy course con-
tent, ehvifoninent, featherd and ‘minagement which

‘accounts fot theit better perforthati¢e dnd if it could

be'emulated by othe maiutes ?
The right fime to inculcate values and culture is

-carly teens (say upto seventeen years of age) in

homes and schools. This has been established bv
psychologists and "educationists afl “over the world.
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13, Adcostability of teacHery —must be established

glm )" spproptiate  modalities; An unworthy
o

wclier gannot be expected ‘0 transiit values to
the students.

14 It does not work to put up impractical and too high
ideals which canndt be attained by the cotfiiiton man.

15  The promotion of culfere dnd valoes should not be
overt, otherwise it would loose its appeal.

Some specific values were also identified

1. Equality : The Constitutional value of equality i.c., re-
moval of discrimination in all  aspects of fife and as between
groups and groyps and man and man found unanimous approval
with the Seminarists.

2. Liberty and Liberation : Similarly, the value of liberty
and liberation was supported by all as something basic.

However, it wis emiphacized that the process and sense of
liberation has. to take into account the hold of tradition on our
minds, attitudes and behaviour. Down-right condemnation of
tradition would be. difficult. But .if the process of liberation
and removal of discrimination, tradition comes as a constraint.
modalities will have to be evolved.to get over them, as our
social reformers did.

_ 3. Attitude towards women : Traditions die hard. Three
to fotir generations are required for change if ingrained attitudes
towards certain values.

A partial solution . to initiate change may be .in exposing
;vomen to different situations in the society tt(l)1 enable therré 'éd
ace people, succeed and gain confidence in the process. Side
by side, the boys should g taught as to how to behave with
the dpposite sex, in various situations.

4. 'Work ethi¢cs : A view was. e;prsssaq hat a proper
harmony between cuitural and z::’z;h emic H:c_tmnegﬁ lg an
institution. -wes aecassaty.. Culture withbot basic wark by a
Derson?hpwhatever field of agtivity; eoult Hardly be commended.
It has also to be noted that marketing (consumerist) cultiee
which is around us devalues culture itself.
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The correlation between skill and work ethics was also
highlighted during the discussions. It was also noted that there
could be grades of skill. Work and learning should gd together
1o inculcate work ethics. In the two-fold function of education
‘individual acquisition of knowiédge and skills’ from one
important component.

5. Sportsman spirit.—It is necessary to develop a sports-
man spirit amongst our youth—bealthy competitidn, :00sing
gracefully, to observe discipline of the body and the mind, to
strictly observe the rules of the game.

6. Emphasis on Duty.—All rights flow from duties. One
has a right td the fruits of one’s duty. Hence duties are of
primordial importance. ‘ :

7. Truth and search for truth-—as an  objective to. aftain
excellence.

8. Tolerance—to cnable man to understand another.

9. Harmony within society and the God’s creation.

10. Compassion for all. particularly for the disadvantaged.
11. Fulfilment of constitvtional obligations.

12. Perpetuation of life and its creativity.

13. One should not stand ‘prejudice and the related moral
improverishment that accompanies it. However, shedding away
of prejudice from our minds cannot be possible through a
yearly youth festival or similar programmes. An entire peda-
gogic curriculum spread over an academic calender is necessary
for the purpose, festival being its culminatioh.

The values which the Constitution of India emphasizes are
the following :

(i) to uphold and protect the . sovereignty, unity and
integrity of India : o

(i) to defend the country and render national service
when called upon to do so ;



(iii)

(iv)

v)

(vi)
(vii)

(viii)

(ix)

(x)
(xi)

(xii)

(xiii)
(xiv)

(xv)
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to promote harmony and the spirit of common
brotherhood amongst all the people of India trans.
cending all divisive fuctors and forces ;

to renounce practices clerogatory to the dignity of
women ;

to value and preserve the rich heritage of our
composite culture : to protect the monuments and
places of urtistic and historic interest ;

to protect and improve the natural environment and
to have compassion for living creatures ;

to develop the scientific temper, humanism and the
spirit of enquiry and reform ;

to safeguard public property and to abjure violence :

1o strive towards excellence in all spheres of indivi-
dual and collective activity ;

equality and cbsence of all discrimination ;

freedom of assemblv, speech, movement, farming
associations, religions, life and personal liberty ctc.

protection of interests of minorities ;

promotion of justice op the basis of equal oppor-
tunity :

promotion of erucational and economic interest of
SC, ST and weaker sections ;

promotion Jf international peace and security.

These recommendations were subsequently considered by
the Standing Committee and approved on 20-12-1991.
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