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Appendix a i
Preliminary Visit I 
Oct 8 to Oct 14, 2001

8 " 'October 2001.
A team o f three members consisting o f Aarti, Vandana and Bharti reached 

Chennai in the morning. The aim o f this preliminary visit was to understand the 

pedagogic interventions made by DPEP in Tamil Nadu. The State Project Office 

had ensured that the team was escorted to the hotel The accommodation that had 

been provided was excellent.

>  The State Project Office: Mr, Jaipaul o f the Distant Education Programme 

(DEF). escorted-the 4eam*ta the*office l)f*tKe ‘SlaAe* Project bvrector, Mr. 

Soundararajan, where Mr. Palaniandi & Mr. Chandrasekhar the Joint Directors, 

joined in for a brief introductory discussion on DPEP, Tamil Nadu. U was brought 

to our attention that the traditional SCERT came under a different nomenclature, 

DTERT, in Tamil Nadu. The Team was also informed DTERT trained all the 

teachers, including those working in DPEP districts, and that DPEP intervention 

basically involved text book developmenl, and the cascade stmcture o f  DPOs, 

BRCs and CRCs in DPEP districts. T!ie BRCs and their work has been so well 

received, that in 35 non-DPEP districts, similar structures have been introduced.

>  Meeting with personnel from various districts: A  meeting with some select 

personnel involved in DPEP from the districts, had been organized for our benefit. 

It was made clear to all the parties concerned that we were there to understand the 

process o f DPEP intervention in Tamil Nadu and the aspects involved. After a 

mutually satisfying discourse, in the presence o f the Director and Joint Directors, 

we took a temporary break for lunch, following which, it was suggested that 

perhaps the discussants would be more candid in the absence c f  the Director and 

the Joint Directors. The exchange o f information proceeded smoothly and we 

gained further insight about the pedagogic interventions undertaken by the DPEP.
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9‘  ̂October 2001

>  Meeting with the Director DTERT and DEE; a meeting was arranged for us to 

meet with the Director o f the Directorate o f the Elementary Education and the 

Director o f the DTERT to have a discussion with us in the DPEP office. The 

mutual respect shared was apparent and the importance o f DPEP, DEE and 

DTERT and the processes undertaken by each was made apparent clear. The 

willingness to share all information without any bias whatsoever was greatly 

appreciated. Some time was spent watching some o f the films that have been 

made as a collaborative effort o f various parts o f the cascade that has been created 

since DPEP was introduced in four districts o f Tamil Nadu in 1994. Reaching tiie 

Unreachable, based on lED activities, and CRC Independence day celebration and 

monthly meetings, films made on BRC, ABT, VLC, ECE and Gender: Depiction 

through drama, were some o f the movies shown to us. The team was informed 

about all the activities undertaken including Telerconfcrencing that* has been used * 

for addressing various issues.

10"’ October 2001

Our journey to the district o f Thiruvannamatai began at 6:45 A.M. Mrs. 

Balapushpam, the gender co-ordinator from the SPO, accompanied us.

>  DIET Kilpennathur: A meeting with the Principal o f the DIET and various other 

personnel had been organized, where we were given information regarding the 

Action-Research programme that has been adopted and the working o f D IE!' in 

DPEP districts. The team was readily provided with all the information we 

inquired about and were shown around the complex. After a brief lunch break 

during which we also planted trees in the beautiful residential campus, we came 

back to the DIET office for a brief, but extremely fruitful discussion with the 

faculty at DIET, some o f whom were also SRG members, part o f the text book 

renewal group. The discussion with the faculty increased our understanding o f 

teacher training and the steps involved in both pre-service and in-service training 

programmes.

>  Visit to an lED School: A  visit to a school, part o f  the lED school which also 

holds special coaching classes for SC/ST girl children was organized, where we
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were introduced to some o f the children who had benefited from the lED 

programme. We were also shown the meticulously maintained records regarding 

the performance o f each student, and the separate records o f the SC/ST girls.

>  Visit to an Alternative School: We were escorted to an alternative school near 

Satannur where classes are held late evening for children who cannot attend the 

regular schools. The brief interaction with the students and teachers left us 

extremely impressed with the motivation o f the students and the teachers

>  BRC Thandarampettu: The visit to the block was sadly incomplete as we could 

not see the block office owing to a power failure. We were, however, fortunate 

enough to meet Teacher Katherine about whom we had read a lot through Dr. C. 

Subrahmaniam in his report on Classroom oKservation in Tamil Nadu, h was an 

enlightening experience as she shared with us her experiences and opinion sincc 

DPEP intervention.

I " ’ O ctob er 2001

>  DPO Thiruvannamalai: All relevant documents pertaining to teacher training, 

VLC contributions, teacher tests for text book development, were made available 

to us, while we also got a chance to interact briefly with the Assistant Elementary 

Education Officers, and the Additional Assistant Elementary Education Officers 

o f  the district who are in involved in the monitoring process. However, the 

forthcoming state assembly elections made it difficult for us to spend much time 

in the DPO.

>  BRC Kilpennathur: The visit to the BRC proved more fruitful as nol onh- did we 

collect several relevant documents, we also had the good fortune o f interacting 

with some CRC coordinators who were extremely forthcoming with their 

responses.

>  School Visits: We visited a total o f three schools, one o f which was a contribution 

o f  the Village Level Community. We were duly impressed with the attractive 

building and the cost effective means o f making the learning process fun. The 

other two schools also boasted o f attractive TLMs displayed all around in what is 

known as disco pandal. We were also impressed with the level o f the students, as 

they all seemed proficient in whatever they had been taught. However, due to the
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fact that ours was just a preliminary visit, we could not spend much time in the 

schools.

12"’ October 2001
We returned to the State Project Office to complete our document coliection.

>  Meeting with Prof. Santhanam; We had the good fortune o f interacting briefly 

with Prof. Santhanam, who heads the research group at DPEP Tamil Nadu. That 

DPEP has been a success and that the people involved are dedicated to the cause 

o f primary education was evident for the pride in the revered professor's voice. 

He supplied us with some more documents regarding item banks and question 

banks for teachers. One o f the team members spent time interacting with Mr. 

Jaipaul and collected relevant documents readily provided by him. He provided 

us with exceptionally enlightening books that dealt with imiovative teaching 

techniques 9dopted.in4:lassFOom teaching. * '

With the guidance and help o f Mrs. Balapushpam, wc collected the rest o f the 

documents from the various departments in the State Project Office.

13"’October 2001
We returned to the State Project Office to convey our regards to tlic Director, Mr. 

Soundararajan and Joint Director Mr. Palaniandi, who gave us some more 

relevant documents that wc had asked for, since they had been unavailable on the 

previous day. We left the same night for New Delhi,
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Appendix a ii

Preliminary Visit II 
R. K. Agnihotri 

December 18 -  December 2 1, 2001

December 18, 2001

1 was received at the Airport by the Sumo Driver M. Arun; attempted 

conversation in Hindi-not possible; some conversation was effectively possible 

in English; a quick glimpse o f Chennai-it was devious from the hoardings and 

the conversations at Ashoka Hotel that here the first language was Tamil and 

second English; I was told that even Hindi Cinema was at the margins: only a 

couple o f  theatres showed Hindi Films; Common people saw mainh Tamil 

Films and programmes; Hindi was i f  at all the language o f some migrant 

groups from North India.

Around 8 p.m., Mr. G. Rajendran (whom 1 had recently met in Pune) o f  the 

curriculum (Textbook) Development wing came to see me with his daughter' 

Aparaa (Class IX ); he carefully tried to understand the focus o f  our study. He 

has been with the DPEP only for 2 years. He briefly explained to me the 

process o f textbook construction. The curriculum in the shape o f M L L  was 

taken as a given. There was, as was confirmed in several later discussions, no 

detailed debate in Tamilnadu as to the nature and structure o f  the curriculum. 

The process started with classes 4-5 and then moved an to classes 1-2 and 3. 

There was no particular logic that informed this decision. It was just that in 

1995-96, class IV  textbooks were due for revision. The most striking feature o f 

textbook development was the involvement o f primary school teachers and the 

DIET SRG. Very little outside support was sought in this connection. (.Aparna 

obviously hates school and Mathematics in particular. She enjoys painting and 

reading storybooks and wants to become a singer -not classical music so much 

but film songs. She feels there is so much pressure on her from her parents to 

perform well at school).
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December 19,2001 

B rief meeting with Mr. Soundarrajan, pervious SPD

From 10-2 p.m., there was a long meeting with SPD, Thiru Chandra Sekaran 

and his staff o f 16 people (see Nos. 17-30). Several issues were discussed in 

this meeting. I primarily described the details o f our study and sought their 

suggestions and consent. In general, there was considerable appreciation o f 

and interest in our work. I tried to emphasize that the ultimate purpose was to 

understand the pedagogical processes that have informed the DPEP 

intervention in Tamil Nadu so that other states and future programmes can 

benefit from their experiences both in terms o f their successes and failures. 

Mr. K, Natarajan (No. 23) very pointedly asked: what is the real objective? 

What do you really want to find out? I assured him that there was no hidden 

agenda; that all activities we undertake will be done with their collaboration; 

tools will be finalized in cqnsullatiQn.wiih.thenv san^ple wiH be sefecled, at 

random, in their presence; data will be collected jointly by our and iheir teams 

. under our collective guidance and supervision; and tliat at cach siage o f 

analysis, we should keep in touch. I explained that our primary purpose was lo 

understand the processes involved in curriculum, textbooks^ TLM . teacher 

training, classroom transaction, capacity building and support systems and 

learner achievement.

About the sample, we agreed to work in Tiruvannamalai and Cuddalore 

districts. I presented the following outline:

Study

D1

B1 B2 B1 B2

District

Random
Blocks

Random
Schools
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Total Number o f  Schools =  12

Teacher Interviews =  12x2 =  24

Classroom observations = Classes 2 & 4

1 2 x 2 x 3  observations = 72

Learner Achievement Tests only in Class IV (n = 30 per class app)

30x 12 = 360 Children.

There was a general agreement with this plan o f action but gradually several

important points emerged

e.g.

Rural / Urban / Tribal distinction 

Govt / Aided school distinction 

Multi / Monograde distinction

It seemed it was important to build these parameters into our sample design. 

About rural/urban, I was told, all urban blocks will automatically ha\ e large 

number o f rural schools built into them; we do need to take a tribal block; 

Govt/Aided; and multi/mono distinction was also considered to be very 

important. The office promised to provide all this information and we thought 

we could restructure the sample as follows :

Study

D1

Cuddalore 

(14 Blocks)

D2

Thiruvannamalai 

(18 Blocks)

Random

2 Districts

B1 B2 B3 B1 B2 B3

Multi M2 Mono Aided

6 Blocks

Tribal (Jawathu H ills)

Schools

4 Schools

20 ~ 24 Schools in all
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It was agreed that we will need about 15 teams each consisting o f  3-4 

metnbers; DPEP office agreed to arrange for at least 15 I earn Leaders whom 

we will train during Jan 3 -  Jan-11. During this period, ve will also pilot our 

questionnaires and conduct some important interviews; brain storming sessions 

at BRCs could be held during this period; a team o f 3-4 persons could come 

from Delhi to collect data and train the team leaders.

□ The actual study could be conducted during Jan 21 - Jan-31, 2002.

□ We may actually start Jan 5 & 6.

□ Several interesting features o f the programme emerged during our 

discussions:

1. The organizational structure was strikingly different from other stales. 

Tamil Nadu had decided to weave in the new stnictures into the existing ones.,

•It did not-invite l*AS oTfiters or olhet administrators to become the SPDs and 

create structures parallel to SCERT, DIET, Textbook corporations etc. Instead, 

they have a system o f a academic directors reporting directly to the secretary, 

education, Tamil Nadu SPD, DPEP is also the Director, primary education; 

similarly Director, Elementary Education is also the SPD for elementary 

education. There were nine directors in al I:

Directors

Primary Education 

Elementary Education 

Research &  Training (DIETs etc)

Examinations 

N on-formal Education 

Public Libraries 

Recruitment 1 

Recruitment 2

People evaded the question whether this system was better than the common 

IAS one, with parallel structures.

2. Most people were very excited with the textbook renewal process. They felt 

that they had established that tesu:hers could aetively particij^te in the
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textbook development process. The team was very carefully prepared through 

a process o f continuous screening and orientation workshops. It started with a 

process o f scouting for talented textbook writers. Teachers were given a 

variety o f texts and were then asked to prepare a lesson corresponding to a 

given competency. The books were then field-trailed.

3. In the afternoon (3 p.m. 6.30 p.m.), I had a long meeting with 11 SRG 

members (31-39, not 32 but including 3.5 and 30). They brought out clearly 

how they went through a series o f trainings in textbook writing making them 

largely activity based and child-friendly. In terms o f  the help received from 

outside Tamil Nadu resources they mentioned Subir Shukla and v '̂cre highly 

appreciative o f  his contribution to the whole process. He could demonstrate 

how to make the classroom really lively and meaningful for the child. They 

went through the following workshops with him:

□ Vision o f  a School

□ Attitudinal Change

□ Conceiving a Textbook

□ Actual writing o f the textbook.

Each workshop lasted 8-10 days. They also mentioned the help they received 

from Gomatinayakam (ELT), P K Srinivasan (Maths) and Saraswati o f  CRY, 

Amukta Mahapatra among others.

Activity was generally perceived as something involving dance, drama, role- 

play and self-learning. Deeper probing on the issue brought out certain 

examples e.g. trying to weave in Mathematics in stories (teaching say 6+4 by 

asking children to do so with stones or flowers and stories woven around 

them; science through songs e.g. a song about photosynthesis -  plants and 

roots song in Tamil Nadu, ‘My Information’ section at the end o f each lesson 

as ‘ Project work’ e.g. observing and wTiting about the functioning o f  a post- 

office or types o f rail; EVS could involve a visit to a fruit and vegetable 

vendor; yet it was often difficult for the SRG to show how a given 

competency would match a given activity.
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As we turned to the issue o f language, the complexity o f  the teaching-leaming 

situation surfaced even more strikingly. It seemed everybody was clear that 

spoken Tamil could not be written even though the best story writers would 

use spoken Tamil in their stories, for every lexical item, it seemed there was a 

spoken form and a written form. The children were to be encouraged to learn 

the standard, \STitten form. The ‘muhilingual’ and ‘ multidialectaF \ ariation 

including tribal languages was not considered to be a serious issue.

(Late evening. Apama brought her shy elder sister Archana (Class X ) along 

with Rajendaran and we talked about tneir interests. Archana again hated 

maths. She could not understand stocks and shares and brokerages. Yet she had 

done it 100 times and had mastered it. She was interested in Biology but had 

not heard about molecular biology. Nor had her father. Why should a girl 

interested in biology study slocks and shares!! Had dinner \vitb Shireesh at hvs •

' ' ’ place.^

December 20, 2001

What a long day! 6.30 a.m. -  11.30 p.m. Imleed one o f  the most exciting drives 

along the east coast road (ECR) from Channai to Cuddalore. During the day, I 

could manage to do the following >

Visit the Panchayat Union Primary School, Sangolikuppam, Cuddolore.

Visit the T L M  preparation 4-day workshop (Class I) at BRC, Paraiigipetti 

Block, Sammandam, and Cuddalore district.

Some further in sight into the IAS Vs. Ed. Type organisationed structures. 

Some felt that the IAS people are eventually cost* effective task-masters; they 

know how to get the work done and work in clearly defined outcome oriented 

frames; on the other hand, people working under pressure may not produce 

the required quality or may not report genuine findings. There should perhaps 

be something in between. It was also clear that government teachers etc. 

working on deputation in DPEP do. not get any extra allowances.
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A  combined meeting with the DPO and BRC Cuddalore was held. Mr. P. Babu 

(DPO, 04142-321093(r), 322912 (W )) and Mr. R. Guruchandran (BRC 

Supervisor) and the whole staff (No.l. 1-10) were extremely cooperative. I 

shared the plein o f the study with them and they offered to provide the team o f 

F 1 s we need during Jan 3-11 and Jan 21 -31.

It was clear that teacher training was a continuous and sustained acli\ ii> at the 

BRC. In fact, it was difficult to keep track o f the number o f trainings given to 

teachers. Every time a new book was introduced, training was organized for 

the teachers; there were ordinary trainings and booster training: SOFT, 

trainings for the gender and disabled, for TLM  preparation etc. As w e have 

already noticed teachers benefited a great deal from these trainings. They 

defmitely succeeded in making them sensitive to children: they also appeared 

to move towards classroom strategies that encouraged greater learner 

parV\c\pa\ion. B\it \\ was a\so dear that no significant break through had been 

achieved in terms o f conceptual clarity, and intellectual growth. The master 

trainers at the BRC had received several trainings themselves and were now 

continuously training teachers all the time. But they could not recollect a 

single exciting moment when they really felt that they had learnt something 

new. They were all for joyful learning, song, dance and activity-based seli- 

learning. But the instances they could site o f  really innovative activities were 

rather limited and naive. They felt it was a great activity to show pictures o f 

vegetables and fruits to children. When we told them that children already 

know the names o f these vegetables and may have actually seen them growing 

and being cooked, they looked a bit helpless. When we probed a little more, 

they came up with slightly more interesting ideas e.g. role-play and the use o f 

masks in story telling etc. In the case o f Language, our discussions with 

teachers and teacher-educators made it clear that their understanding o f 

language learning was based on the behaviorist principal o f  imitation, practice 

and reinforcement; they also believed that all the problems o f  language 

learning would be resolved i f  one could identify the ‘hard-spots* and apply the 

behaviorist principals for their resolution. They could not appreciate the result 

o f  recent research in language acquisition, which has emphatically shown that 

languages are best acquired in anxiety free situations when the input is
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pleasant, holistic and comprehensible and the focus is on the message rather 

than the form. The formal features o f language, even such features as the 

formal relationship between sounds and letters or such "hard-spots’ such as 

three ‘R ’ o f  Tamil, are best learnt when children are doing something that 

makes sense to them in a context that they fmd interesting. The Math resource 

person explained how she dealt with the concepts o f  place value. For example 

say the place value o f 9 in 98. Nine Bundles o f 10 each and eight single sticks 

were used. They were not sure whether this really helped the child to 

understand that the nine o f 98 was different from the 9 o f 89. They also told us 

how cutting a piece o f paper into 4 equal parts put across the idea o f V*.

In addition to conducting training with the help o f DIET faculty, BRC tries to 

keep the CRC active and alert. The Cuddalore BRC has 17 CRCs, each one ol' 

which consists o f 6-10 schools; at any given CRC. there will approximately be 

.40. teadiers.-CRG meets'oitce’ a month.'Tlkre are 6 persons o f the BRC. At 

least one BRC member is present at the CRC meeting: -

6 CRCs meet in week 1 

6 CRCs meet in week 2 

&  Last 5 CRCs meet in week V*

Total No. o f Schools in the Block == 129

One o f  the headmasters acts as the CRC coordinator. There may sometimes be

also an additional coordinator. The focus o f the CRC meeting is ‘ hard spots'.

Keeping the 'hard spot’ in mind, TLM  is prepared and a model lesson is tried 

out at the CRC. Teachers get Rs. 10/- per head to attend the meeting: Rs. 3/- 

per head is also spent on lea and snacks. The CRC meeting is never held on a 

working day; it has to be a Sunday or some other holiday. There are also 

attempts to involve VECs at the CRC level. In some villages, I was told VEC

& CRCs have collaborated on various issues e.g. repairing the school building 

etc. Sometimes really important issues are raised at the CRC level. One BRC 

person cited the example o f a tesacher who at a CRC meeting raised the 

problem from the class V language, book in which Narmada and Tapti had
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been shown as South Indian Rivers. He would not tell us how the issue was 

resolved etc.

It would appear that CRC is the very foundation o f the DPEP renewal process. 

And yet it is here that the performance seems to be away from satisfactory. It 

is very rare that a meeting is attended by more like a social rather than an 

academic gel together. Even at the highest level they could not elicit a clear 

vision o f the structure, role and functions o f CRCs. It seemed obvious to us 

that CRCs should have a small room, a small library containing reference 

books and maps etc., if  possible a computer but nobody seemed to even take 

these suggestions seriously. Most o f all, why should ‘hard spots’ be the focus?

The fact that not much constructive activity takes place at ihc CRC (or even 

the BRC) level became obvious when 1 visited an extremely outstanding 

sclwol-Panchayal Union Primary School, Sangolikuppam. U was a so it of 

surprise visit. Everything seemed perfect. Quiet, beautiful surroundings. All 

students in the class; almost every class had a room and there was a teacher in 

every class. One could immedfately notice the facilities o f  decent blackboards, 

toilet and drinking water. Since there were only 4 rooms for 5 classes, DPEP 

had constructed a beautiful, well-lit building with toilets-yet to be handed over 

to the school. The arrangements for the mid-day meal looked in order and 

children generally looked happy and cheerful. Headmistress Parvati seemed to 

be a highly motivated committed and bright teacher. W e apologized for 

disturbing her class, requested her to continue and quietly sat on the.lloor at the 

back o f  the class. It was class V.

Since exams were near, she was doing social science revision. Here's the rub. 

In a very pleasant, soft voice, she would ask a question e.g. Which is the 

smallest planet? And point towards a girl. The girl would get up, fold her arms 

into her empties and give the correct answer -  a single lexical item, A  sense o f 

satisfaction would ensue in the teacher and among the children. It continued: 

Which is the biggest planet? Planet farthest from the Sun? Snowy Planet? 

Which Planet has life? Who invented computer? Who discovered gravii\ ?
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It was class V. We thought we could do some simple Mathematics. W e started 

with

49

+ 58

Most children could solve it -

Some with some help and in considerable lime. We moved to the next;

68 - 49

This floored most. I think it was the writing system. Perhaps they are not used 

to it. And to the question which o f 1/3 & 1/5 is bigger, the unanimous answer 

was 1/5. In class IV, a child took quiet a while to IqcrUe ihe biggcsi muviber in;- 

lo W , 3896,1 lOU 3985,2999, 4561, 4448.

Another child*thought 1101 was the smallest.

In Class V, Mr. Rajendran explained

children

got the

1/3 / \ 1/5 point

Our last o f the day was another BRC -  BRC o f the Parangipettai Block at

Sammandam. A  4-day TLM  (Class I) workshop was in progress there. It was 
. / 

the 3' day. It was a joy to watch teachers sitting in groups o f 8-10 and making

TLM s for their schools. For each subject there was a separate group-long.

Mathematics, EVS etc. But it also looked very mechanical and often the

teachers could not explain why they were doing what they were doing. Some

Mathematics activities though mechanical looked interesting.
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D ecem b er  21, 2001

□ Met the DTERT Director

□ Mr. R. Kannan who agreed to give us all help and passed me on to

Mrs. S. Lakshmi, Joint Director, DTERT

□ Ms. S. Lakshmi was clear that the only thing that really mattered was

attitudinal change. Nothing else is really required. She herself

underwent that change in Amukta Mahapatra's training. I f  you believe, 

these are your children, you have lo make their future, then e\ erything 

else w ill follow. She also explained (everybody actually did. how the 

whole programme was hard-spots and MLL-based. “ We belie\ e in the 

M LL” is the slogan" only Pure famil is to be used” is the slogan. 

Handle the Hard-Spots' is the slogan.

□ Briefly met Mr. Soundarrajan again and he highlighted some o f the 

major achievements o f DPEP:

•>

■ Books are written by teachers

■ Every child has a book

■ Teaching is activity -  based

■ M L L ’ s are followed.

■ Cohort study imp.

■ Achievement tests show definite improvement.

□ Met P. Saraswati who was earlier associated with Allatipu. She hard

worked extensively on the textbooks, particularly classes-2 & 3. She

described to me in some detail the activities she had designed and how 

they favorably related lo Khushi-Khushi, Digantar and Lok .Uimbish 

books.
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Appendix a iii 
Pilot study 

6^ o f January ~ 9*** o f January 2002

Sunday, January 6, 2002

The team consisting o f Mr. Mohanasundaram and Ms. Vandana Pun reached 

Chennsii in the afternoon by Tamil Nadu Express. The day was utihzed in 

preparing for the pilot study, translation and sharpening the Tamil tools that had 

to be tested. The main focus was on translating the revised and re-revised tools 

into Tamil.

Monday, January 7, 2002

Escorted by two DPEP Personnel, the team visited a Pacnchayat Union school, at 

Maduravoyal, Chennai. This school is situated about 50 K.M. from Chennai, and 

consists o f  abQut. 1400 childron and 22 t^heVs.’ Our obJeGtivc was to test the 

tools in a rural school and also be able to Cmkh ‘.he pilot in the given time. The 

team was also able to elicit data from 5 Teachers, the Head Mistress and also 

tested the tool for the School profile. Hie tools that were tested -

1) Learner achievemeni - The learner achkvement tools were tested on 5 

sections o f  class IV. The tools were tested on 200 children were under the 

supervision o f the teachers and the Delhi team. The tools that were tested on 

students were:-

a) Student’ s profile- is a basic Perfonna about the student’ s background.
t

b) Mathematics test- was designed to test the performance and conceptual clarity 

o f the student about various concepts such as horizontal and vertical addition, 

subtraction, multiplication and division, fractions, shapes, decimals and basic 

mathematical properties.

c) Language tests- the basic test used for testing language skills was the cloze 

test. To be able to understand the form that would be most suitable for the 

students we gave them two different kinds o f cloze tests.
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i) Cioze 1- a typical doze test with the exception that v̂e introduced a 

picture before the test so that the students could a visual clue about the 

sloiy line.

ii) Cloze 2- h«:e we iatroduced two c lo s ^  related options with eada blank: 

ill) Picture situation test- in this test we gave a picture to the child and asked 

her to write a story based on the pictureL This was introduced uot only to test 

the writing skills o f  t ie  child but also see how innovatively can the child use 

his laogoage.

d) EVS- At first this test seemed to be the trickiest test to compose because EVS mcludes 
many inter-related concepts. Hence we felt that the best A ing to do was to introduce question 
based on the child’s immediate environment. To maintain a balance we picked at some basic 
concepts from the curriculum and textbooks and neatly wove them with the test.

and neatly wove them with the test.

2) Teacher Interviews: The team was ^ le  to record five teadier interviews. To 

maintaia a balance in A e  data, out o f the 22 teachers in ihe s<^ool we gave

<Sm. sheet to cnae tea<3ier from eadi slandered. It so tamed out * a t  there 

W'ere many qocotions that the teadiars were feeing problems w i*  ta the 

questionnaire- Hence they needed consiaat assistatice to tmd«stand tfi^ aim 

o f  liie questions.

3) CRC coCTdinator McFvi6w- we interviews the head mistress.

4) School Prol2e- is a geaieral questiom^e about the j&ctuai information o f  the 

scko^L

5) Classroom observations-

This Pilot study turned oui to be exiiemeiy benefidai in helping the team 

sharpen their tools and get a clearer picture about the structure o f  the study.

Later in the evening the team had an extensive meeting with Prof R. K.

Agnxbotri about me analysis o f  this pilot and the scmcrure o f  me overall smdy. A  

closer look at the Pliot analysis showed that there was a need to shaipen me 

Math, and the Language tools. Moreover we also felt that some cMdren had 

copied from each other, which would affect our analysis. Hence more tools were 

prepared and we decided to take a retest for Mathematics and Language with the 

same set o f  children who took the last test

^'.'-07. OZ 0 4 .02  'd^OOl 57P1475 M P C S

250



Tuesday, Jani:ai>' 8 , 2 0 0 2

An extaisiYe Tueeting was mranged at t ie  State Project office o f  DPEP Tamil 

Nadu vdlh many DIET meaonbers and Field fiivestigator^ from Tirovannanialai 

and Cuddfllore districts respectiveiy. These two districts had randomiy 

chosen for the study from the fom- Phase I districts in Tamil Nadu, The Team 

was joined by Ms. Kavitha in the nionnng so as to hdp in conductrcg the Master 

trainer interviews in TamiL The first haJf o f  the meeting was spent in explaiaing 

the structure o f  our study to all the members pres«it in A e  meeting so that we 

could get their perspective about our plans which would in turn help in cteating a 

collaborative imd^standing about the structure o f  DPEP,

In the later part o f the meeting all the members were divided into two groups. Each group 
consisted o f some DIET members, SPO Personnel, Field Investigators and two members o f 
the Delhi team. The objective was to critically analyze and sharpen all the sample tools 
prepared by the Delhi team for this study. Later all the DIET members were asked to fill the 
master trainer interview sheets and based on the sheets they were given a time slot for the 
next day so that we could talk to each one o f them individually at length. The following 
suggestions evolved out o f  this discussion :

22-'U'V -02 0 4 :0 3  'S 'US l .5791-175 M F C S  @ 0 0 3

1. Story writing based on the picture given 
(Demon and a man)

a. There should be 2 or 3 different pictures. The pictures should be the ones that the 
children are familiar with.

b. The picture given for {H-eliminary study has too many animals (the child is under 
pressure to write about each one o f  them. This w ill make them lose track o f the main 
theme, which the child proposed to Write). The number o f  animals can be reduced.

c. The size o f the picture may be enlarged. It should be a large, attractive and a colourful 
picture.

2.CIozeTest

a. The sentence should be short and ea^  to cooiprdiQid,

b. Expected word (to be fiUed in fte  blanks) *ould c<»ast o f  (hree or four 

words. I f  possible the w « d  can be a noun or a verb, insttad o f  conjmctiom.
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c. In a sentence Yeduhai and Monai could be avoided ( for eg; andha maraihil 

oru arakan irundhu vandhan)

d. Instead o f  words like irundhu vandhan, one could use irundhan.

e. Lx)ng and confusing can be avoided {avan palani paduthu kurataivittu 

thungikondirunthan)

3. Cloze il

a. Avoid long and complicated instructions

b. Instead o f instructions given for the preliminary test, we can simply wiitc 

Koditla idatbai lhahunda sol kondu nirapu

c. The words given in the brackets could be four instead o f two.

d. Avoid words like 'thinpatharku', instead words like 'unpatharku' could be used.

In the evening the team had a comprehensive discussion with Ms. Saraswathi 

who was one o f the state team members in llte textbook renewal process. This 

discussion was recorded on tape and all the team members got a chance to ask 

various questions about textbook renewal. Saraswathi was kind enou^ to 

explain the various processes o f renewal and the prospective o f the state in 

general about the curriculum and how they as a team they incorporated the MLL 

innovatively in their textbooks.

Wednesday 9“’ o f January 2002

Tliis day was marked with numerous activities that were going on at the same 

time due to paucity o f time.

□ Extensive interviews were conducted at the SPO Tamil Nadu with each DIET 

member present there so as to get an in-depth understanding about the 

Teacher training processes. Each interview was recorded on tape and on- 

paper. The DIET members from both these districts patiently explained the 

teacher training processes and their experiences as Master trainers in DPEP 

districts. Tlie Tamil speakers in the Delhi team conducted some interviews 

purely in Tamil.

□ We also got a chance to talk to one o f the Resource team members who 

talked about the textbook renewal process. The team also talked to Ms. 

Balapushpam about the textbook renewal process and her experiences with 

DPEP.
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□ The team baa an bigfaly beneficial disctJssioD with Dr. SaatiiaiLam, associate 

professor DPEP Tamil Nadu

□ While these intenniews were being conducted at the SPO, one o f the team, 

membere went badv to die same school and this time introduced tiie revised 

math and language tools to only 80 childreo. This time care was taken so that 

the children would not get a chance to cheat Each question was explained to 

diechildren.

□ W e also had a length}^ discussion with the fidd Tuvestigators and recorded 

their views about the tools and the structure o f the study.

The team left for Delhi ihe same ni^Jt On reaching Delhi ail the iaputs were 

carefidly incorporated into the study, the pilot study was anal̂ r-zed and final tools 

were prepared.
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Appendix a iv

Final Study 

24"' February -  3rd March 2002

24“' February, Sunday

The team consisting ofMr. Mohanasundaram. Mr. Jcyaselvin, Mr. Sivasankar and 

Ms. Vandana Puri reached Chennai in the morning Irom New Delhi. Betbre 

leaving for Chennai the team had made Xerox copies ol'all the tools. Later in the 

morning Ms Kavitha, Ms Smitha and Ms Sasirekha joined the rest o f the team 

from Coimbatore. The team then made 27 sets ol'all the tools. Uach bag consisted 

o f I VLC/ PTA/ Community leader and Mead Teacher/ CRC coordiiwtor 

questionnaire, \ School Prorile, 3 Classroom Observation questionnaires. 2 

teacher's questionnaires, 50 questionnaires o f all the learner achievement tools, 

one pen, extra sheets o f paper and a notebook for the Held investigator. These 

bags were then divided into two separate boxes for Cuddalore and 

Thiruvannamalai. In the evening Prof Agnihotri joined the team in Chennai. The 

team then got together and discussed the plan for conducting the study and each 

team member was assigned certain responsibilities. It was decided that Mr. 

Mohanasundaram, Ms Kavitha, Ms Sasirekha and Ms Sasirekha would go to 

Thiruvannamalai. This team would be led by Prof Agnihotri. Ms. Vandana, Ms. 

Shashi and Mr. Jeyaselvin would conduct the study in Cuddalore. fhe agenda ol 

this meeting was also to discuss the instructions for the Held investigators and to 

discuss each question o f the tools. One field investigator would take care o f one 

school and would be collecting the data over o f period o f three days. One the team 

members would supervise 3-4 schools during this time. The team members were 

also asked to interview and train the field investigators in the districts, interview 

the 2 teachers in each school, meet the head master o f the schools, conduct the 

Mathematics and Cloze tests, interview master trainers and resource group
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members, attend one CRC meeting and conduct a group discussion with the 

teachers there and also visit the BRCs and district offices.

25'*' February, Monday

The day began with a brief meeting with the State Projcct Director, Mr. 

Chandraselcaran, Dr. D. Ranjini Devi, Ms. A. Balapushpam, Mrs. Sugumari and 

Mr. Pichandi. The team had prepared lots o f all the urban and rural BRCs in 

Cuddalore and Thiruvannamalai. During this meeting the BRCs for both the 

districts were randomly selected. The aim was to make this study a collaborative 

effort and also to maintain a ‘ transparency. In Thiruvannamalai there were 18 

BRCs in alj Qut.of which on ly -3 BRCs were orban* aAd'orfly'one was a vV\ba\ 

block. Hence the BRCs selected in Thiruvannamalai were Chengam (rural), 

Cheyyar (urban) and Jawadhu Hills (tribal). In Cuddalore there were 14 BP.Cs out 

o f  which 11 were urban blocks. The BRCs selected in Cuddalore were Panruti 

(urban) and Annagramam (rural). It was also decided that Mr. Pichandi would 

accompany the Cuddalore team and Ms. Sugumari would go with the 

Thiruvannamalai team, to introduce the team to the District officials.

The later part o f the day was utilized in making arrangements for travel, boarding 

and lodging and in preparing other documents for the field trip. Unfortunately due 

to Prof. Agnihotri’ s ill health he had to leave for Delhi that evening.

26“’ February 2002

The Thiruvannamalai team accompanied by Ms. Sugumari left for district in a car 

early in the morning and the Cuddalore team left for the district around 8 in the 

morning in a bus.

255



Thiruvannamalai

The team reached the DPO, Thiruvannamalai by noon. After a brief introduction 

with the DPO personnel and the field investigators, the team prepared chits o f all 

the CRCs and schools under the 3 BRCs that were selected, keeping in mind the 

mono and multigrade distinction. Since we wanted to maintain a fair 

representation o f the rural sectors we had decided to pick 2 CRCs and 9 schools 

from these 2 CRCs in the rural block (Chengam) in Thiruvannamalai. However 

only 1 CRC (3 schools each) were to be selected from the urban and the tribal 

BRCs. The team then randomly picked the CRCs and schools in the presence o f 

the DPO personnel. Hence in the urban BRC (Cheyyar), Giridhranpet CRC was 

selected. Here we selected one monogradc school and two multigrade schools. In 

the rural block (Chengam), we selected Pinjur and C. Sorpanandal CRCs where 9 

schools were picked out in all, three monograde and six multigrade. Alanjanur 

CRC was selected in the tribal BRC (Jawadhu Hills) where one monograde and 

two multigrade schools were picked out randomly. Once the CRCs and the 

schools were selected 15 field investigators were interviewed and selected. Then 

each o f  them were given one bag, trained with all the tools and were given

e.xplicit instructions for the data collection (see appendix I o f  this report for the 

field investigator instructions).

According to the original plan the core team was supposed to divide in such a way 

that 2 people get to take care o f the rural block and one each take-care o f  the 

urban and the rural block, so that the whole study is conducted simultaneously 

within a span o f 3 days. However when we reached the district and the schools 

were picked out we realized that the schools in the Jawadhu Hills were situated at 

vast distances and that it would be impossible for one person to supervise all the 

three schools within the given span o f  time. Keeping all the field problems in 

mind it was decided that all the members would leave for the tribal BRC that day. 

A t the same time the Cheyyar field investigators were asked to begin their work 

on the 27^ morning and Chengam field investigators were asked to wait for the
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j ; : :t ; ack. The team then left for the tribal block and reached there late at

1 i ed DPO, Cuddalore by an express bus in the afternoon. Mr.

1 u: 'i disced the team to the DPO personnel. After a brief discussion with

c d onnel Mr. Pichandi left for Chennai. The team then prepared the

mc CRCs and schools in rural and urban BRCs. The aim was to select 1 

: t lu'ols in each BRC. Out o f these 6 schools two would be monograde 

u vever when the CRCs were randomly picked, h was noticed that 

Cg the urban block did not have any monograde schools. Hence it 

t!)c team would select 2 CRCs iri tl^ urbpnjjlock. The GRCs-that

* * ’ u U were Candhi Road and Melapalayam in the urban BRC (Panruti)

: t i ; c a i-A ttai in the rural block (Annagramam). Once the CRCs and schools 

: i;‘ team met some master trainers and also spoke to the DPO

; , Vu : :eam also got a chance to attend a teacher training camp on

and niskiiig question papers.

r"ebii;;^ry 2002

; vaohu ‘ luls while one o f the team members conducted interviews with BRC 

; i r and tlve officials there others were given specific school duties for the

I in i ‘t daia collectioiL On the way the team bought many pencils and erasers for the

cinidr'c-ih hiS. Sasirekhareports:

i Id a Mono Grade school in Jamuna Maruthur. There were about 73 

stud nEs m class 4 (we conducted the test for only 50 students). The school 

has 4 teachci^ who come to teach the 4* standard students. The school
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with 5 classes has only 4 teachers. The first and the second standard are 

mostly clubbed together. I f  one teacher happens to be absent then the 

school needs to be run by the remaining three, which becomes difficult. 

The high student teacher ratio puts pressure on both the student and the 

teacher. Though the drop out rate is about 5 to 10 percent, the rate o f 

absentees is high. The students enmass absent from school, when there is a 

festive o f any sort o f function in the village. The students are usually 

above age for the particular class. Majority o f the students are t'lrsi 

generation learners. The teachers opined that the enthusiasm created 

among the students and parents in sending the students to school is mainly 

because o f the mid day meals programme and only little enthusiasm is 

crcated by DPEP. This is quite evident from the fact that after the meal, 

the children absent themselves from the school.

They have hand made teaching learning material, which are either made 

by them or by the children. The materials are kept under lock and key. 

When asked about they opened the cupboard and showed. The 4“  ̂standard 

teacher proceeded to teach English using the ‘ aid’ and after the class, 

teacher asked questions based on the lesson taught. The children could not 

answer any questions and afler prompting the students repeated the words 

teacher used for prompting. They also formed words using mono or bi 

syllables. For eg. bat, rat, cat etc. When asked to form words on their own. 

they looked blank for sometime and after the hints a child just said ‘ shin'.

When asked the teacher about changes in teaching process, student teacher 

relationship, and impact o f the new syllabus on students, the teacher said 

that the intervention through DPEP has been useful to them. Bu they failed 

to state the ways it has been useful. They said that the maintenance o f 

official records and the number o f meetings to be attended has distanced 

the student teacher relationships.
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In the morning, paper VII (maths) was distributed among the students and 

in the evening paper VIII (story writing) was given to the 4‘'̂  students.

After finishing this, we returned to T.V. Malai and discussed the day’ s 

happening and the procedure for the next day.’

According to Ms. Kavitha:

‘ In Javadi Hills I proceed to a multi grade school, which is about 5 Kms from 

the town. The school has strength o f about 50 students with 13 students in 

class 4. It has two teachers; one for class 1,2,3 and the other for classes 4 and

5. When we went for the study, the teacher for classes 4 and 5 was on leave.

I'he teacher present was under immense pressure to look after and teach all 

the students studying in different grades. The time I was there, 1 could see the

• • hardship undefwfint'by tKe leadheV aWi sometimes had to use harsh measures 

to keep the students under control. While he was attending one class, the rest 

o f the students were either playing or doing something on their own.

The students were all from the tribal community and they were first 

generation learners. The teacher said that the students do their learning only in 

school. As soon as they go back home they need to take care o f household 

work that they have little time to go back to their books. Some o f  them walk 

about 5 Kms from their village to attend classes and by the lime they go back 

home they become very tired. All these are reflected in the students. The 

students do not come to school regularly. Many o f them absent themselves for 

months because their parents are seasonal employees in the nearby states. 

Though the school has a dropout rate o f about 15 %, the absent rate far 

exceeds this.

Though a majority is above age for the classes they find it difficult to cope 

with the syllabus. The words used in the lessons are different from the 

colloquial words used. For eg. While explaining a question on festival
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regarding ‘pongal’ in the test paper -  ‘about myself ’ -  the class 4 students 

found it difficult to comprehend the name o f the festival. It is important to 

note here that the festival is famous and celebrated throughout the state using 

the name pongal. Using the field investigator the festival was explained using 

the words somewhat similar to what they use.

There are quite a few teaching learning iiiaterial. The material on display is 

changed according to the syllabus to be taught that week. The rest o f the 

materials are kept inside the cupboard. The teaching learning materials are 

hung at a distance not reachable to the children. They are kept for the benefit 

o f  the visiting officials and only rarely to the benefit o f students. The teacher 

expressed dif'ficulty to cope with the officials if  the material is either missing 

or being torn or misplaced.

I conducted the test VI! and VIII. The students sat blank for about 15 

minutes, after which the questions were repeated and explained again. 1'he 

investigator and I went individually lo the students and explained the 

questions. Some wrote the question and some came to me asking me lo 

explain. A student told me that if  I could help him by explaining then he 

would be in a position to complete the paper. He could understand clearly 

when things are repeatedly explained to him.’

The rest o f the team visited other schools in the area and collected data.

Cuddalore

The day began with a school visit. This school was within the premises o f the 

District office. The team spoke with the teachers, head masters and also visited all 

the classrooms. Class 2 and 3 were being conducted in the same hall. The team 

members sat behind the class and saw how the teachers were explaining the
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concept o f addition to children. They also saw the notebooks o f some children 

who were eagerly willing to show what they have learned.

Then the team interviewed and selected 12 field investigators for the study. Each 

field investigator was given one bag and was assigned a school. After this the 

field investigators were trained with the all the tools and instructions. They were 

also told that which member from the Delhi team would visit their school on what 

date and time so that the Mathematics and Cloze test could be conducted in their 

presence. Once the training was over the team members met some master trainers 

and resource group members.

28''; February 2002

Thiruvannamalai

Three members o f  the team reached the Chengam BRC and from there they left to 

the schools that were allotted to them for the supervision o f data collection. 

Unfortunately this was the ‘pay-day’ and many head teachers were not in the 

schools. Even the supervisor o f  the Chengam BRC had left for Thiruvannamalai. 

Hence some teacher educators helped the team in providing basic information 

about the schools they had to visit on this day. Mr. Mohan reports:

M reached the Panchayat Union Middle School, Pinjur by 11:30 in the 

morning. The field investigator had already completed one classroom 

observation by that time. Due to shortage o f rooms the class IV was being 

conducted in the ‘noon-meal programme’ building. The room was very 

' small and had a concrete roof, in the classroom there was a blackboard on 

the wall, a table and chair for the teacher but there were no cupboards, 

racks and benches. In all there were 26 students present.
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Pinjur is a small village located about 10 km from Chengam. It appeared 

that most o f these students in class IV belong to poor-economic 

backgrounds. After a quick chat with them I found out that most o f them 

belong to agricultural farm worker families. They were all in school 

uniforms but were extremely shabbily dressed. I distributed ilie 

mathematics test to all o f them. Then 1 illustrated each question on ilie 

blackboard so that they understand the questions that were being 

addressed to them. For the last question on geometric shapes I drew 

various shapes on the blackboard and asked some children to come to ilie 

blackboard and tick mark all the circle. One student stood up and said ihat 

there were 10 circles where as I had made only 2 circles, one small and 

one large. To this the entire class shouted and said ‘ Sir, she doesn’ t know 

anything’ . When I questioned the child as to how she came to this 

conclusion she said ‘ the smaller circle is one and the larger one is nine and 

when you add both they become ten’ . It was an indeed strange association 

o f  shapes and numbers. Due to inadequate space within the classroom 

some children were asked to sit outside in the veranda to write the test. 

After this test we gave some rest to children. When they came back we 

again had a brief chatting session with them and made the environment 

light. Then the children were given the cloze test. Once that was collected 

I had a discussion with a few teachers about various issues that they had 

highlighted in their questionnaires.’

Ms. Sasirekha Reports:

‘ 1 first went to a monograde school in Chengam. There are ver\- few 

students in the classes. The school was about to be shut down permanently 

but due to the effort o f the headmistress the school is revived and got some 

more students admitted. The problem is that the students belong to the 

muslim community and they needed a urdu teacher to teach them. The
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headmistress said that the DPEP programme gave them a urdu teacher to 

teach the teachers. The tamil taught to them does not reach them as 

quickly as they learn urdu. Now the school has got another teacher on a 

contract basis through parents teachers association in tliat area. Earlier the 

school had only one teacher cum headmistress but now there are about 

three teacvers. The teachers find it difficult to teach in the mono grade 

school. They feel that the students do not get enough attention and it puts 

lot o f pressure on the teachers. The school building is also in a dilapidated 

condition. There is only few teaching learning material. The students made 

few o f them. When the test papers were given the students were restless 

and tried to copy from each other.

In the next school that 1 visited there were three teachers. The 4"' and 5"' 

•standard teatchfer’cum’ h^dmisuess, and another teacher to look after

l,2and 3̂*̂  standard students and the other teacher is a 12 pass student who 

is nominated by the parent-teacher association. The second teacher is 

suffering from hearing problem, so she does not understand what the 

students are asking. The school is run by the Panchayat union and is in a 

dilapidated condition. Though they have been given a new building they 

are yet to shift in that. The students are usually left to themselves and 

seems to be lacking interest and enthusiasm. When the test was gi\ en to 

the children there was not enough space in order for the children to sit 

spaciously. They sat in a cramped manner and difficult to monitor them 

against copying. None o f them had pencils or erasers. The teacher show ed 

me the teaching learning materials. She said that ‘aids’ are kept inside the 

rooms only to be shown to be the visitor. She also said that the materials 

had to be kept under lock and key because o f the rats.

My next destination was another monograde school in Chengam. This 

school has a reputation o f being a good school .The enrolment rate is 

usually high in this school .The teachers show a lot o f enthusiasm in the
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process o f  teaching. They said that the results from the school are usually 

high. The teaching learning material is hung up in the school. It did not 

seem that the teachers and students use the ‘aid’ . When the test was given 

to the children they were so enthusiastic in doing it. The asked me for 

more tests. The other section students came and complained to me saying 

that they have been neglected by not giving the test to them. The students 

usually change after their primary schooling from this school as this 

school does not have till 12“' standard.'

Similarly the rest o f the team visited other schools in the BRC.

C uddalore

Ear\y moming the team left for the schools. 4Iach member was responsible for 

supervising 4 schools over a period o f two days. The field investigators had 

already begun their work. Ms Vandana reports:

‘ Mr. Babu was kind enough to accompany our team till the schools. Once 

we reached the schools, few teacher educators were asked to take o\ er in 

helping us. While Ms Smitha and 1 were in the urban block, Mr. Selvin 

had to visit the rural block today. The first school that I visited was .A V 

Middle School in the urban BRC o f Cuddalore. This was a missionary 

school. It was an extremely clean and quite school. The primary sections 

were seated in big halls that were bifurcated with the help o f temporary 

partitions. These halls had tin roofs but none o f them had any electric 

supply. All the classroom were well equipped with all kinds o f TLMs. 

The children seemed to be exceptionally well dressed, well behaved and 

quite. All o f  them had arranged their slippers outside their classrooms in 

neat rows. This school was till class 10. the middle school had a multistory 

building. They also had a kindergarten for small kids. The school was 

exceptionally large and had a very large play ground also. After each

264



period one found the children Nvalking silently in straight lines and also 

found some o f them cleaning their classrooms.

When I entered the classroom all the children got up to wish me and then 

quietly settled in their places on the floor. Since I am not a Tamil speaker 

one o f the teacher educators translated whatever 1 said for the children. 

After a brief discussion with the head mistress and the teachers 1 then 

distributed the mathematics papers to the children. The field investigator 

and the teacher educator Mr. Satyamurthi helped in explaining the 

instructions to the children. We also explained all the questions to the 

children. Once the mathematics tests were over we collected the sheets 

and gave a break to the children. Once they re-collected vve then 

distributed the cloze test to them. 1 asked Mr. Sat̂ ârnurthi to v r̂it  ̂ a few. . 

senletvces from the textbook on the board and with the help o f that we 

explained the instructions for the cloze test to the children. I then got an 

opportunity to talk to one teacher, since the others were not familiar with 

English. He explatr^d to me how he makes the use to various readily 

available items like wall clocks, stones, marbles etc. to make the students 

understand various concepts in mathematics, fhc teacher seemed to feel 

that it was the low motivation levels in the parents that led to a low 

performing child. He also fell that the teacher trainings conducted by 

DPEP were extremely beneficial but they were too many in number. This 

he felt interfered with his teaching-time.

1 then visited another urban school in Panruti. This school was ver> near 

the first school that I visited. On reaching the school I felt that this school 

was on the other end o f the contrast with the first school that 1 visited. The 

whole school was located under one tin roof shed. It was a big hall again 

partitioned with small brick walls. But these partitions made the 

classrooms extremely small. There was no space for the children to sit. 

They seemed to be extremely uncomfortable. The teachers reported that
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due to scarcity o f space they could hardly conducted any group activity.

There was no playground, water facility, electric supply or toilets. In fact 

the amount o f TLM that one would find in other DPEP schools was also 

bare minimum. After conducting the learner achievement tests 1 found that 

the head master was extremely unhappy at the performance o f his 

students. His unhappiness was showing in the fact that he almost hit a 

child but stopped when we saw me looking towards him. Unfortunately 1 

could not communicate with the teachers since they were not families with 

English.’

According to Mr. Selvin:

‘ A multigrade school in Thirasu belonged to Annagramam BRC was the first 

school that I visited. The school has three teachers (one male and two lady). 

The school has a well-maintained garden and the environment around the 

school was very clean. The school occupies central positron in the village and 

it is very near to the street ir^bited by the individuals from land-owning 

community. Location o f the school is not far away from the main road. 

Moreover, the CRC is situated within 3 KM radius. Since it was my first 

school I visited the school along with the Field Investigator concerned. This 

made me familiar with the situation and gave an opportunity to discuss the 

kind o f information our team was looking for in the fieldwork at Cuddalore. 

While we were near the school, we saw the Head Master of-the school 

conducting prayers in front o f the flag podium. The students maintained 

complete silence. Once the prayer was over the students went back to their 

respective classrooms in a very orderly fashion. In all division, the number 

students were almost same ranging from number 20 to 25. There was a notice 

board in the school wall bearing the title daily news. Every day student leader 

o f  the school paints the national headlines. The main news covered during the 

day we visited the school was on Union budget, India's victory in cricket 

against Zimbabwe and defeat ii> Hockey etc. The school have a small
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playground, a recently built water tank, separate kitchen and two halls with 

proper veranda for conducting classes for five divisions. Since, big halls were 

converted into classrooms, there was no proper screen or division between the 

classes.

The Head master o f the school took lot o f care to maintain good environment 

in the school. Clean playground and a small garden all were good indication 

for his interest in maintaining a good environment in the school. He is from a 

nearest village called Kanissapakkam taking care o f the fourth standard. Fifth 

and third, first and second were conducted by other two teachers respectively. 

School VLC is not very active. They come only for the meetings the HM said. 

Every time teachers has to go and pursue the community leaders for the 

meetings. The community leaders are not consistent enough to commit 

themselves in the development o f tlie school.. Even Uieji HM is 4'ronv the * 

nearest ViWage, he explained a lot about the problems he faced during his stay 

as HM in this school. He made a lengthy narration o f how a nearest landowner 

off-planted a well-grown tree planted inside the school ground simply because 

it over-covered a portion o f his field.

Comparing to often division enrolment in the fourth standard is low. 

Generally during the festival and cropping seasons the enrolment reduce upto 

20 percent he said. The HM o f the school expressed his thanks and witnessed 

a distinct change in the attitude o f the teachers. He also praised DPEP because 

after its implementation he witnessed a drastic decrease o f school dropouts. 

While discussing all these things with us he always had an eye on his students. 

They sit in their respective groups (four groups) and discussing a TLM  

material on how to construct a meaningful sentence by using cards. He 

understood activity-based learning as a practice that stimulates a student by 

involving him with his own environment. He made a few comments on DPEP 

also. Particularly, the training programs are very useful and he also praises for 

the teaching techniques he leamt after the implementation o f  DPEP. Before 

the implementation o f DPEP, the teachers covered only the syllabus, but



without proper tools and techniques. At the same time, DPEP training is 

almost like an interpolation, in a short duration the teachers were suppose to 

learn many things.

In the afternoon, I went to another school at Kandarkottai, which was a mono

grade school. Weekly CRC meetings are being conducted in this school 

because o f its immediate access to local transport facility. During the time o f 

my visit there was no HM. Later I came to know that he went to get the salary 

o f his fellow teachers. There w js huge noise around the school. Since, there is 

no proper compound wall around this school the youths from the nearest Dalit 

colony congregated inside the school ground for making fun.

The school strength in each classroom ranges from 40 to 50. In the fifth 

standard there were two division each covering 20 to 25 students. The male 

and female student ratio was almost equal on comparing other schools that I 

have visited. As student’s strength in the fourth standard was in large number,

I was not able to spend mtK^ ttnfie with the teachers. TIk  teachers understood 

activity based learning as an experience by making the participation o f 

students in the whole process o f  making study tools. For teaching mathematics 

concepts they prefer basic tool counting frames. Teachers expressed their 

success in getting the support o f the parents after the implementation o f 

DPEP. Students were not attentive. While answering the sheet, students tried 

to work it out the answers in group. Since, the class room was ver>' small all 

o f  us failed to maintain the examination order while they were filling up the 

answer sheets.’

1" o f  March 2002

Thiruvannamalai

This day was allocated for data collecting in Chengam. Ms. Kavitha reports:
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‘ Mono Grade School in KonankuttaU Panchayat School: The school has two 

teachers-one for classes 1,2 and 3 and the other for classes 4 and 5. The school 

has just one building with a partition. The classes for the lesser grades are 

usually held outside under the tree. The teacher finds it difficult to monitor all 

the classes at the same time. The maintenance o f records and files by the 

headmistress and the number o f meeting to be attended leaves the entire 

school under the control o f one teacher. On those days the children are not 

taught anything because the teacher had to look after the students.W^hen the 

test was given the students sat outside in a line and tried their best to attempt 

the questions without any prompting. Though the headmistress was anxious 

about the test and tried to help them at times, the invigilators aborted the 

altempt.There are quite a few students in classes 2 and 3, who are from a 

community o f bricjc ipakecs. After* a 4ot'of persliaSioh tliey are sending their 

children to school. The teaching learning materials are kept inside the 

cupboard. I was shown the materials after sending all the children outside. 

When I talked to the teachers they told me that it is difficult to show the 

children all the ‘aid* materials as it tends to wear and tear. I'hey are shown 

only the stern ones- wooden stand containing letters, which are used to form 

words. While I was waiting for my t^m  members, the headmistress insisted 

that I should see the way the children make words. The child made words that 

are o f two syllables e.g. rat, mat, bat, bus, boat etc. She said that the number 

o f  children have not increased or decreased over the years. The school has 

been there for about 20 years and has about 80 students since then. The DPEP 

has not increase the enrolment or decrease the drop out rate but has increased 

the enthusiasm among the students in the learning process.’

According to Ms. Sasirekha:

‘Melpennathur; The teachers in the school are newly appointed. They have 

been recruited by DPEP a year ago. When I started talking to them, they did 

respond positively, but were always skeptical about me. They answered in
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monosyllable and half way through expressed their unwillingness to part with 

any sort o f information, as they are quite afraid. Then I conducted the tests.’

Similarly the other team members collected data from the schools that were 

allocated to them.

Cuddalore

Since Mr. Selvin and Ms. Smitha were to visit the rural schools, lhe> left with 

the teacher educators for Annagramam and Ms. Vandana went to ilie urban 

block. Mr. Selvin reports:

‘ In the next day, I visited Periyapalli Pattu Panchayat Union school 

situated 3 KM away from Kandarkottai school, which is also, a 

multigrade. Even though, there were about three teachers in the school, 

the Head Master was not in a situation to respond to our visit. 1 had an 

informal discussion with the other two teachers, who share all school- 

related responsibilities. The fourth school Pizhavanoor is also a 

multigrade school. Four teachers are working in the school. Because o f 

the time constraint, 1 was not able to spend much time with the teachers 

there. A  separate teachers interview was taken by the Field Investigator 

concerned.

1 feel that the teachers are overburden with works other than teaching. A few 

o f the teachers I met, felt that some time they had to do the accountant’ s job 

also. They are not in a position to enhance their academic sensitivity by 

using libraries and other modes o f academic activities. Another important 

issue raised by many teachers I have met was that o f the environment in 

which DPEP has been implemented. The program is introduced in the 

context where primary school system had already been in deterioration 

because o f  the insufficient work force. So in order to facilitate the teaching
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process more effectively, all multi>grade schools should be made into mono

grade schools. Sufficient number o f teachers in the school will enhance the 

overall concentration o f  the student. It will also facilitate teacher-student 

interaction more effectively. The teacher student ratio must be at 1:20.’

According to Ms. Smitha:

‘On the 1st o f March i visited two otiicr schools that were situated in the 

Kandarkottai CRC. First i went to a multigrade Panchayat Union School 

and then to a monograde Panchayat Union School. After conducting the 

mathematics and cloze tests in both these schools i also interx iewed 

.some teachers. Both these schools seemed to have the basic
' ■ ' ■ .........................• *

• nifrastructQre’aiid (he’ lead\crs seemed to be extremely motivated. ‘

Ms. Vandana reports:

‘ I had to supervise two schools in the urban block. The first school 

seemed to be an extremely old and well-reputed school. The children 

were In proper uniforms and were well behaved. They had concrete 

buildings and had ample TLM. While conducting the learner 

achievement tests i noticed that the girls were much more weaker than 

the boys. It just so happened that there were 25 girls and 35 boys. 

However the girls didn't seem to know answers for more than one sum 

in the mathematics test. In spite o f explaining the sum on the blackboard 

by replacing the original numbers in the questionnaire by other numbers 

none o f them were able to answer. On the other hand the boys seemed to 

be extra bright. With the help o f a teacher educator i was able to speak 

with one o f  the boys. He told me that his house was 7 k.m. away from 

the school. On the days that he could not get a bus he walks it to school. 

This boy attracted my attention because while writing the picture story
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he asked for 2 extra sheets and even filling those pages he didn’ t feel 

satisfied and wanted to write more. When i asked the teacher educator to 

translate the story for me into English it seemed to be an extremely 

creative piece o f  writii^.

After such an astonishing encounter when i went to the next school it 

was a major let down: This school had a building but there were only 7 

children in class^lV. None o f  these children wrote a single word in any 

o f  the learner achievement tests. I got all blank sheets back. The teaciier 

seemed to be an extremely hard working and motivated teacher and the 

room was well organized with a steel cupboard, racks, beautiful and 

really creative TLM. When i asked the tcacher as to why were the 

children not writing anything in spite o f explaining each question to 

them so carcfuHy she said lhal \\ was fau\\ o f their parents. She \c\\ 

that even after putting so much eflbrt none o f  these children aciually 

wanted to study. What astonishes me is the fact that when these children 

don’ t even know how to write a single word how were they promoted to 

class IV  at all. Tfwse kind o f  experiences again put a question mark on 

the whole system o f evaluation in primary education.’

Once all the team members and the field investigators had finished the data 

collection process they were asked to collect at the DPO Cuddalore in the 

evening. At the DPO the team members collected the bags from the field 

investigators and they were also given their remuneration for the elTon that 

they had put in. The team also promised to send their certificates for being a 

part o f  this study. After this the team met some tcacher educators.
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2"̂  ̂March 2002

Thiruvannamalai

The team was supposed to attend a CRC meeting. However when they 

reached the CRC they were told that the meeting had been postponed. B>’ the 

time the team reached another CRC the meeting was already over. Then the 

team left for the District office at Thiruvannamalai. After reaching the DPO 

the team members got a chance to meet Mr. Balraman the District coordinator. 

After a detailed discussion Mr. Balraman gave us some important documents 

about the district profiles. After which the team left for Chennai.

’Cciddalbre

Half the team attended a CRC meeting while others met BRC coordinators,

• teachcr educators, resource persons and textbook writers. The team attended and

took part in the discussion held at a CRC meeting in Pcriyakankulam Kuppam.

The basic idea o f this visit was to know about the functioning o f CRC meetings.

We had an informal audio recording o f our discussions with the teachers

assembled there. The questions sve raised in the forum were;

1) how to do they think one should teach EVS to children- with TLM  or with the 

situation prevailing in the school surroundings.

2) the teachers opinion about the student field trip?

3) how they explain abstract concepts like truthfulness, sincerity etc to the 

students, and how do they make TLM  materials for explaining these concepts?

4) What are the general problems o f the teachers in preparing the TLM  and 

implementing it?

5) Whether teachers include students to make TLM ? if  such exercises are given 

what will be the outcome and what is their opinions?
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We came into the venue during the middle o f the meeting. One o f the participants 

was presenting an overview on the recent union budget and presented a brief idea 

o f how this budget is going to act upon Primary School Education scenario.

Then, teacher educators introduced new TLM  materials to the teachers attending 

the meeting. A  model o f preparing TLM  related to language teaching was 

presented. The presented TLM raised a point about making Ihe students to 

identify the words and its difierence to the other words. The difference between 

the consonant ku and kuu are taught through pronouncing them again and again. 

Such differences are also taught by drawing word boxes in the ground and making 

the students to play into it. Here, the students are made to identify the alphabets. 

Like if  the teacher says ka then the student should step into the box in which ka is 

written. In the initial stage the teacher him/herself pronounce the consonant and 

step into the box. In the same way tlie words arc taught. Like i f  the teacher says 

kiuhi} (sea) first the student should step into the box in which ka is written, then to 

da, and then /.

In order to make a meaningful sentence, first many different words will be written 

on a small sheet o f paper. The teacher will give the sheet to the students and then 

he/she made the student to join much combination o f words. First some meaning 

patterns are taught and the students are made to repeat them. Then they are given 

exercises.

For example

Silanthi Pulllai Paranthathu

Pasu Valai Thintathu

Paravai Vekammai Pinnum

Here the students are made to pick out the words in the boxes and arrange them in 

a sequence, which is meaningful. Other means is inserting cards. One cards 

carries picture o f  the object and the other one respective name. Students are made
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to joint the suitable inserting cards. Poems are taught by making them into 

conceivable rhymes units.

After the meeting and the interviews the team left for Chennai. Both the teams 

reached Chennai by night. Half the team left that very day and others left for 

Delhi the day after.
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1. There are 27 schools in all. 15 in Tiruvannamalai and 12 in Cuddalore. Each FI 

will take over one school. In each block we have one urban CRC and one rural 

CRC and in each CRC we have to cover one monograde school and two 

multi grade schools. The aim if  this study is to understand the consequence o f 

DPEP’ s intervention in Primary school education scenario in Tamilnadu.

2. A monograde school is where one teacher takes care o f just one class in one 

classroom. Whereas a multigrade school is where one teacher takes care o f  more 

than one class in the same classroom.

3. There are ten tools in all that you have to gel lllled u|d:-

Instructions for the Field Investigators

Total Number o f tools to be filled by one FI 

in one school

I VLC/PTA \

2 Head teacher/ CRC 

coordinator

I

3 School profile I

4 Classroom

observations

3

5 About myself -  

students o f class 4

50

6 My world -EVS 50

7 Mathematics 50

8 Reading

comprehension

50

9 Writing skills 50

10 Teachers 2
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4 When you enter the village/ vicinity o f  the school, please ask for the VLC/PTA 

head or the person who is the senior most member o f  the village Panchayat and 

has seen the evolution o f  this school from the its beginning. First o f  all interview 

him/her and make your position in the area comfortable and amiable. Please fill in 

this interview sheet number I /yourself by asking the questions verbally The aim 

o f  this interview is to understand the view o f the community about the school, 

education system as a whole, their views about the role o f  DPEP intervention in 

primary school education in their community, the communities contribution to the 

school, the community’s view about educating children and the history and 

development o f  this school.

5 Then visit the school and build a rapport with the school head teacher/ head 

master/ teachers. Get the head teacher interview sheet (tool-2) filled b>‘ the Head

. Master/.Mistress/-Head Tcifchlir.'Please’ fi(l in ihis interview sheet yourself by 

asking the questions verbally. I f  the head master o f  this school is also the CRC 

coordinator then mention that in your comments in tl\e interview sheet. Do not 

hesitate in giving any kind o f  relevant information at the backside o f  the interview 

sheet. Please inform the headmaster that this is not an evaluation o f their school in 

particular and this study will not result in any monitory benefits for the school.

6 After this please fill up the School profile (tool -3 ) with the help o f  the I lead 

Master in your own handwriting. Please visit the whole school and get an 

overview o f  the school and give your comments i f  any, about the school at the 

backside o f  the school profile.

7 Then Please visit class 4 and fill in the classroom observation data sheet in this 

class for just one period (30-45 mins). The data sheet has to be filled up in your 

own hand. Please sit at the backside o f  the class keeping in mind that you do not 

influence or disturb the proceedings o f the classroom and fill up all the questions 

in the data sheet. Then note all the relevant information about the classroom 

transactions such as the method used by the teacher to explain the concept, the
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way Teaching learning material is used by the teacher to explain the concept, the 

response o f  the children to the classroom transactions, i f  the children were 

encouraged to ask questions in the class, i f  the teacher used some unique 

technique to explain a concept etc. Please note all your comment at the end o f  the 

data sheet and do not hesitate i^ using more paper in need be.

Lckrncr achievement

A ll the learner achievement tools (tool number 5, 6, 7, 8. 9) liave to be filled 

up by the students themselves by the students o f class 4.

A ll these Learner achievement tests have to be given to the same children. I f  

the school has more than one section in class 4 DO N O T give one test to one class 

and the other test to the other class. The same children have to be tested with all 

tools.

Do not let the teacher prompt any answers to the children. While conducting 

the tests please ask the teacher to leave the classroom.

Be very careful that the children do not cheat from one another. Make the 

children sit at a distance from each other so that they do not gel a chance lo chcal.

Do not let the chikSren do any rough work anywhere else exccpt the answer 

sheet. All the rou^i work sTiduld be done on the answer sheet that we have 

provided.

I f  the child does not know a particular infonnation ask him/ her to leave it

blank. Do not give any suggestions or any kind o f help during this lime

Once the children have been able lo complete it please count the sheets and

pul them back into the packet and seal the packet immediateh’.

I f  the children do not understand the question please explain it to them on 

the blackboard but be careful not to lead the children to the answer.

Each data sheet consists o f  basic information like the name o f  the child, 

name o f  the school etc. all this has to be filled by the children themselves in each 

data sheet they have been given.
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8 Af-er this please select one section in class 4 and distribute the “ about m yself’ 

tool (tool number-5). Please ask the children to fill this information in their own 

hand and supervise the class. During the time the children art filling tliis profile 

make yourself familiar with the children with the help o f the teacher. This siiould 

take about 15 mins.

9 Now please ask the teacher to leave the class and distribute the tool number 6. 

which is called “ my world” . Ask the children to fill this test in their own 

handwriting. This test should take about 30-45 mins. Do not rush the cliildrcn to 

fmish the test, let them take their time. Once the lest is fmished please put ii back 

into the packet and seal the packet immediately,

10 Then Please give the mathematics test- tool number 7 to the students. This test

• w ill’ b^ admlnrste'red only in presence o f a Dc\hi Team member. This should 

take about 30-45 mins. DO NOT let the children do any rough work outside the 

data sheet. The children might face some problem with the sums that ha\e been 

given horizontally. Ask them to do the sum the way they wish to do it in the given 

space.

11. Start the day with the reading comprehension test- tool number 8. This test 

will be administered only in the presence o f a Delhi Team member. .-\sk the 

children to first read the whole passage once. After that ask them to read it again 

and then start filling up the blanks. The children have to fill in only one word in 

each blank. Incase they do not understand what word to fill in ask them to leave it 

blank and move on to the ne.xt blank. Take the data sheets after 30-45 mins and 

seal it in the packet.

12 After this give the children the tool number 9 called the writing skills. Here 

there is a picture and the children have to write a story based on the picture. There 

is no word limit. The children can write as much as they wish to in 30 mins. Once
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this has been done please make sure that the children have used the correct 

number in each test they have taken and seal the data sheets in the packets.

13.some time between the learner achievement tests your have to conduct two 

more classroom observations in class 4. This means that you do one classroom 

observation in one period and the next one in the next period. Once you are done 

with this please seal these 3 classroom observations with the school profile.

14. After this you should talk to two teachers in the school. Please ask the 

teachers to fill in the teacher interview sheet -tool number 10 in iheir own 

handwriting. Please inform the teachcrs that we are not looking for exact numbers 

o f trainings or net/ gross incomes, fhey can write approximate amounts.

15. I f  there are any comments that you wish to give do not hesitate in putting 

them down on a paper and scaling it with the other tools.

Once everything is over please seal all the tools and return them to the Delhi team 

on the 27“’ evening.
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Appendix b

I. V illage Level Committee / Parent Teacher Association / 
Community Leader

Date :

1. Name :

2. Address

3. Age :

4. Sex :

5. Education:

6. Occupation;

7. Income (per month approx):

8. Name o f the Village 

District:

9. Leader of:

10. Position:

11. How may PPEP  Schools are there under your village?

12. Number o f children who benefit from these schools?

13. Explain how your VLC / PTA has contributed to this school?

14. In your personal view have the standards o f Primary school education unproved 

with the DPEP interventions? Comments.

15. How important is it for a child to go to school in your view?

16. While helping the school, what were the kind of problems faced by you and your 
organization from the community and from the authorities?
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17. How has this school benefited the ST / SC girls, children who work during the 
day and also physically and mentally challenged children in your village?

18. What are the other kinds o f facilities / help you would like to provide to this 
school?

19. Your suggestions for the improvement o f this school?

20. Your suggestions about the improvement o f the stale o f Primary Education in 
your district as a w'hole?

21. Narrate the story o f the development o f this school from its beginning till now.
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I .  ^ijrTLD<K / QuroGfDfTfT ai^tKLb /

& Q p^n{U ^  ^a>G06urr

1. Q u u j i t

2. (yD<R6U(fl

3. QJUJ^

4 ufTcb

5.

6. Gl^fT^eu

7. LDrr̂ Qj0LDrrc5TLb (Ĝ frQTnLiLDrr<s)

8. <̂ CriTLD̂ 6̂ffT QuLUfT

lJD fr< oU L -L -li)

9. ^SnCU îLD 6y<̂ <ft@LD ^^LDUL4

10.

11 r 'iiav̂ GmcinL-iu ^fxrtLo^^d) 2_sir€iT LOfrojilL.^ Q^m_<sffi<s «sb®Sl^ <1^

> ; U <;ii(5SLb U 6TT6lfl«€rfl6^ CT0^€0Cfl«6ir)a:

12 „L,u usTTCfflaciflecTrTeu uujOTQugULb uDrrGRn'GUfraeiflcsT Qiorr^^ (STSJ^ajuflaQna:

15 . : ir A';c5€]nL_uj ^[fn’LDa sid)€51a / QufbGpfrit ^<#)ffiuj(T @fB^u

C TeyG U frp  GUCITLD CcfffT^^ciT€TT§l €filar<K«LDfrfi&<S a « i-p f i j«€ T T
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14. LDfTCUlll-^ Q f̂TL_<S<gi« ^lll_^^65T €UrTuS)6Urra Q^ITl_.ftau UGTT6lfl<S ^d)6lSl ÎJ

(yi65TG65TpfDLD ^6?ni_r5§)6TT€rT (̂T CTcisTUffj ^ ^ uulI l .

C T 6C T (oI^?

-2-

15. u<sircifl«@ff Qff€b̂ ĉi)(p€iJ65in'®Lb CTgcrû i ^ 0  (oT6ij(oU€TT<SL|
(y)«<^uj^§l0jLb Gijfnjjr&^^ CT60Tgy <50§j< îSiT«(srT?

16. usiT0f\a@ E-^eSlaijLDfra QffiudiuQibQurrQ^^, ff(ip^irujih iDfbptb ^^arrifl^SGir 

®0|B§I OTdi€u«nsujrr€5r LSlq’ff^Gnaraa^OT s_iiJ5i(^6Di_uj

^6DLDUL|ijb (3r5fflilL_§j?

17. e_riia&ciT îjtTUD^^®S)0«@Lb SC/ST Quak @jpf5«n^«€rr, u«oS1^ GQja>€0«@ff 
Qffcugilii) 0j^^Gn^«cir uD|i)piii @uj€Ofr« ueiTCifl

CT6iJ€U6in«uSi  ̂ uuj@j€rrcfr^fT« @ 0r5§) 6iJ0^n)§j?

18. ®f5^u LJSTTeifla,@ Gojp CTeyeû aiLifrcffi €Uff̂ «G6iTrr/e_̂ 6]S)a(o6TTrr jlnyaiSfr 
Qs^UJlU S_(oTT6I?IT«6TT?
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19. usTTcrfluSlGifT (ipgcrCpCTTfDjp^^pffirra jSriiaiciT <9«u@iLb ^ (̂5<so(TaF6D«5T«6Tr ujironGu?

-3-

20. e_rEJ<seiT L D fT O J i lL ^ ^ d )  s_efTCTT Q ^n -L_««« «d)®ffluSl€5T (Sleina)

S_UJft€l^<5@ f̂^5iSTr â f0®Sl0L£>LjL£> ^ (̂S60ITff«n65T<R€iT LUfTĈ nGU?

21- @[5^LJ uOTGif) rbiT6ifl05l0fB^ @rBr5n’6TT aj0nor.<s«Rn-i_ cucrrfT#^ j^ 0

ft£in̂ yjrr.<s&<5 Qa^ffcw^K^ftCTT..........................................

285



II. Head Teacher/ CRC Coordinators

Date:

1. Name o f  the School:

2. Name o f  the Head Teacher:

3. Address:

4. Age:

5. Sex:

6. Educational qualifications:

7. Number o f  years you have been teaching:

8. You have been the Head Master o f this school since:

9. Number o f  teacher training camps attended by you:

10. Income (per month approx):

11. Number o f  teachers who work in thic school: 

and number o f  students in your school:

12. Do you leach any class? I f  yes which subject?

13. What is the selection process o f a head master?

14. What according to you, is the ultimate aim o f education?

15. Are you happy with the M LL  system?

16. How important is role learning in primary education?

17. On a four-point scale given below, please indicate to what extent the DPEP teacher training 
programmes have been useful for the teaching community in general.

4 3 2 1
exceptionally useful very useful slightly useful not useful at all

18. What is the role of a head teacher in a school?

19. What are the kinds o f problems faced by you as a head teacher?
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20. Are you satisfied with the text books prescribed to your students?

21. How do you manage unruly children?

22. What are the kinds o f  innovative activities in the teaching-learning process lliat 'lave been 
introduced by you in your school?

23. Do you receive sufficient support from the BRC/ CRC?

24 Are you satisfied with the teacher training packages introduced by DPEP?

25. What is your future plan for the improvement o f your school?

26. Have you been able to support any under privileged children in your school? How?

27. Have the DPEP training camps made a potent change in the attitude and caliber o f the 
teachers? How?

28. How  often are the CRC meetings held and what are the kinds o f  activities that are conducted 
here?

29. Have you got any help from the community to develop your school?

30. What are yogr comments-about theOPEP System as a What are your suggestions for
ils further development?
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11. ^6mC0€lT)lB / C R C  ^0r&J<^6ir)6OOrUUrT€lTIT

1. uciiailuSlc&i Quujt̂

2 .  ^ ( 5 iD 6 0 < s iD L D  ^ ^ ^ ( ^ r ? l u j r f l < s i n  Q u l u i t

3. (ipaGiirfl

4. 6ULUg)J

5. uird)

6. 5>&i<sS\̂ S)(S)̂

7- ĉ <fl(flujrTrT£bLj u«wflujrTfi)f5̂ U-i c: «̂n5r@asiflOT erewrsoTflacinaa 

Q. udrofkiSa) êmcuoniD :̂̂ r̂fluLJfTfi<su uaRjHiufTrDfD̂  O0in_fij^laj cî osin'Q

9. (̂i««6TT <9ia)f6g>iQ&fT«OTL_ c^^Hluju LiuSlji)̂  (yy<Sfvib*«fl«fT GTeOTewjflsiGn®

10. iDfr̂ 6U0LDffQfiLb (Ĝ frijtru.iLDiTa»)

11. u^dfluSl^ LJOR̂ Lirfkqib <^^{fliuiTaaf)«»T 
IDfDplJb LOITC60T6U/LDfT666refi)UJIT«&oflaT QlOnr̂  ̂CT6)̂ €58f)aona

12. /|Fy«6TT ^^fT€U^ GU@UlSlw «ff)LSI«^|5lT«€Trir? OTCsfla) UITL-Lb?

13. ^«D6oaf)LD ^:^^iflujiT OTdiajrrp (S^ircq QaFi£jujLJu0^n)rrrT?

14. d&^oSluSl^ @p^UJIT65T Gl3fr««Lb 6T65ip ^f^«6TT fitupGUgJ OT^CmOT?

15. UL_aF<s arbfD  ̂^6ua@ (M LL ) ^ cjdldul] 0r5l̂ g>) jlr̂ -̂ Gtr Q̂ rfl€fil«.̂ l(5iT<acrrfT?

16. Q̂ iTL-a.<%<?> <*(si)Gii3luS)6b LD687uufii_m Qffuĵ §) ®jT)n)ci) (rote learning) (ipemn) 
(y^a^uj^gjtsiiii  ̂ ».̂ jrrujii;;'x,/j>(ra> ?>_cnGTr5;i?
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i ;  L D n Q J l l l _ . ^ ,  « . d ) 0 L l l 0  ^ : ^ ^ l f l u j r T  u u s i j p i l  ( y ^ c S j I T l b a d T

I jiu6iQjGii(5ir;'/,n<‘3> tvciu Gl̂ fciiQa.AuuLlQeTTfoTr 4 - i_|eiTofl ,̂ (SiTQ̂G<a>rT6\5l6v)
(^ -p o ii i l  s c a le ) iV.njî 'hdt ^|6ir6SL_(>) CTRisT&iXiflGfXoM <ajtli_uSlLl0i> <ftnLli_6mi3.

/I 3 2 1
6̂6fl<5ilrT)Lji-j Qirrojriî j liSlaemii ^f^^errCoj ULu<airT)(T)gj

LJUJg)|dr6TT̂ | ULUg)|giT(STTgii ULUgudTCTTgJ

18. UQTQfluSlcb (̂SirxSUSmLO {̂̂ (fltflujIT 0̂QJfflC6T urtij(3) GTSfcTSn?

19. ^ 0  «̂;y)gi)0nLD ;̂̂ ilfflujijfT<5, f̂ijasTT <STdJ6U6«n«ujrT«n iSlij.ffilcinciSTacŝ en'̂  Gr&iTffjgjGiTGTTgj?

?0. LDne50T6ijfT«,(g5a@u urflĵ â cŝ rj QeujujuuLl^CTStT ufiL.ijq̂ d̂&reja&€iT
(̂Tfijadr LoaitSemiDcij Ĝni_iT,g>iQTaf(T<3iaTn?

21. alL(5i<&(5 @̂ (i,«rv̂ a&or)6iT 6Tuuiq.ff ffi£>n6ifl*̂ (§iT«OT?

22. @uuciT6ifluSl©) &tbjD^-sri)iSl^^^ jSlai^eSl  ̂ r̂tjacirira) u@^^uuil@6iT6Tr
qgJClDLDlUnCBT Q & U J ^ U fT @ a 6TT UJITCnGU?

23. ĉinnSiuju uuS\jf)#l onLDiuib / udreif)^ Q^rr@ui_|« «0^^fiijjsi| onLDLury<SB€!f)L_uSl0f5̂  (BRC/CRC) 
Gun^LDnan .^^u<si| <£lcir)L_a<̂ lfT)5jiT?

24. lditguiIl-^ Q^jni_«>ai« acbeiSl̂  ^ili_ii> |̂<fil(y3<auu(9̂ îix4ciT6iT ^^< f̂flujfT uuSliT)<#).ft 
<5.L.i_<sî jj<*fair ^nrii^m iX)66T(Sl«n!D6iJ6y)i_r&̂ dr€!TfTfteiTfT?

289



-3-

25. u6TT6ffluSl̂  (y)«nG0nfT)fD̂ {̂T)<s&fT6in 2s_rij«(CT5or)L_uj cr^r îrcô  ^ilL_ib crrsisTOn?

26. 2_nij<s66iT u6n-6ffluS)6« eF(y5̂ iruj ^u^fglcjnaxsu^uGnuff @̂ fj)«n̂ <5)CiT GT<syGg«;iib
<:5>jQJITa(CTF,«@ £_rBJ«6TriT^ ^  CT6ij6Unp?

27, iDnreuLli—̂  Q f̂ri_«<s&a ««}eSl^ LJuSljb̂ l (ipa&fTii><ft6tr ,̂ l̂rflujiT<5€rfi<ai uxanuuircffieDixy
uifbpLD f̂DCSHDuSlo) i£l««Q f̂r0tD(TfDfD0on  ̂^rbu^^^u^cfrcrr f̂r? erweuagjj?

26. G l^ ir^ u q a  «0 ^ ^ fr iu c i|  onixxua crciieucrrGq (tpovD i^L-Q up^esTn iesT?

crdJ€kJO)«ujireffT QffujQ}uir(^adr r&i_^^u0^^pen?

29. si-fiwBciT UOTofiuSlOT 6uetriTff#la@ ^KS^gaib 2L.«6®Sl«dr ff(yi^mu^^«TffiL-ib @0jBgj 
Qufi)f6J©« f̂5iT«6TriT?

30. §>il(5iQuDrr^^LDiT« Lonr©jLlL_^ Q ^ fT L .s « «  ao)eS)^ ^ilL_^6y)iDUL| a-rya&eir ^ (n ^^ iaac iT

OTOT65T? @ ^ ^ i 1 l_LD G lDg^LD  SUOTfTff^lQun) § fij«56 tr aia.n) €5 )0 LbqLD ^ ^ ( p 6UITâ €ir)65T«(SiT UJir®n6ll?
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1. Date o f Visit:

2 . Name o f the field investigator:

3. Name o f the School:

4. School Code:

5. District:

5. BRC:

7. Village:

%. Rural/ Urban/ Tribal:

9. School was established in the year:

; 0. Type o f  school:
a) Boys: b) girls: c)_co-ed:

11 Classification o f  the school according to the last achievement lest
High achievement school: Low achievement school:

12 Name o f  the Head Master:

13 Distance o f the school from
a) D IET:.......................................km
b) BRC:........................................ km
c) CRC....^.................................. km

14 Total number o f  students in the school...................
a) In class 1
b) In class II
c) In class 111
d) In class IV
e) In class V

15 Does the school have a building?

16 Number of Classrooms in the school?

17 Number of other rooms in the school?

18 Does the school have a play ground?

19 Number of toilets?

20. Is muhigrade teaching practiced in this school? If so in which classes?

III. School Profile
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21. Number o f  teachers in the school? Does each class have at least one teacher? 
Comments?

22. Does the school have electricity?

23. Does each classroom have a
a) Fan:
b) Cupboard:
c) Racks:
d) Mats, durries, desks:
e) Water:
f) Library:

24. Does the school have a boundary wall?

25 Approximately how many surprise visits have you had from the DPEP
personnel in the last year?

26 How many physically and mentally challenged children arc there in this
school and what are the facilities made available for them?

27 There are how many ST/SC children in this school? What is the ratio o f
ST/ SC boys vs. girls?

28 What has been the role o f  VLC/ PTA in this school's development?



I I I .  U€!T€lflff

1. uiriT6!r)6UuSlili_

2. «6rr l̂UCurrerrifiCTr Quiuir

3. uoTcfluSlew Q u iu it

4. udreif)uS)<^

5. LDJTCaJLlL_lb

6. ^QtrfSluju uuSl|b<S 65)LDUJii) (B R C )

7. ^[TiriDib

8. 2fliij<5Lb / J5 «crii5 / Tribal

9. uoTcif) Q^rrL-iiisuuLlL.

1 0 . udrerî uSlevr aj€v>s: g|) ^ 0 uire>0 a@u>

11. «^9>U€q^«nc»»*(S»ir^ci»««n6l^oii|: ® u D # c ^ .o t  ‘̂ 4

«9t) aL.ujiT «:9{aiL-eq^a>o>Li udrc^ «^£nt_ei|j§l6»6ou uorcA

12. uotc<B^ 0 cncoo)U> Quiuir

13. uar£ri)uSleS)0i^^ Q^ireneoo^:
D IE T ....................... ^ . i5 .  B R C .« ---------- ...^.iB . @> C R C __________ S.iB.

14. udrof) u îrcsBreyiraGiflc  ̂ Qu>rr^^ crcmoR^Bacna;

c9|) 6U@UL4 I
6U@UL4 II

S) 6U@LJq 111
F) QJ@uq IV
CL.) €U@L1L4 V

15. u«T6ifi«(5^ Q^rri5^« «ilif^i_LD sa_«raT|5(r?

16. u«T6ifluSI« SL.OTOT €u@ui_| otcwtgwIFIAgds:

17. U«T6lfluSl^ SL-OTOT IDfD  ̂ c5H<Ŝ n)«6<BOT €T€WrCTrfl«a>«:

18. u0Tcif)a@ 6fi)€9)6rrujtrLl(̂  69)Lô (rei?u> SL-OTcrr̂ rr?

19. UOTdfluSlTO SL-«T6tT «^6iJ6«>pa»6iT CT^^£«)€«r?
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2 0 . u d r « f l u S l »  U « 6U (5 U L j  «(T )iS 1̂ ^ 6 > (m u lt ig rad e  teach ing )  j5 « D L _ Q u p ^ t D ^ f T ?  c ^ l i >

6T6)̂ la) 6u@uq«dr?

-2 -

21. uoTGifluS)̂  eT^̂ €S)€et , :̂^ îflujiT&dr ucs^qiR^n)mTaciT? ^djQ€UiT0 Gu0uqa0ib 
@6®>fDjB̂ uil<5=u>iT« ^ 0  c_dTOTfri]riT? «0^§j«an.n)G^ih.

22. udreifluSlo) i^^«rrg'6u«^ s-dreir^n’?

23. ^ ^ Q 6 u rr0  oj^uucnrpuSlg^lLO ^^aoOTi_6U^(i$id> creneu s-circiresr:

uSldtreSt̂ ffl
*€U IT  c ^ c o iD ir if l

@) <5460iDinfi
17) utriLJ, ^aT6fi)inuL{aOT, QiDen^aciT

S2_) s,ekres^f[ e n 9 0  

2£H) ^COSLD

24. uoT6ifi6nuj9 Aii)(^ iD^&^aeuiT &_dr6nr̂ iT?

25. ^tltucirerfia^ iDiraiilL.0 Q ^ iT L _««a  ao)€fi)^ ^ lLl.  (ipOT6srji$)cfi)uiS)Q>60fr
ufiir^tj utrn̂ eneuuSli-w ai_^^ 6r^^a)6sr(tpfis>f0 ^'e«>L.Qupp§]?

26. &.L.M iDcsrcuonb ^ ^ i g l u j  @iucoir« e r ^ ^ e n a r  Guir ueirdRuS)^

uuSl^^^^)€8rri:? «^€u ira^a«ira  Q»i£j§| ^Q^uuLl(gl«r€rr eu«^scirujira>€u?

27. uefr6^u9tt c_oraT ^o-frefilL- u)|i)pd) iDoncoGUir^ (SC/ST) ^ ir ir ^^  0 ^ t 5 o n ^ « d r

c r ^ ^ c n e s T  (S u i t ?  ^ e u i r a c ^ M  Q u o o t  e S i ^ ^ r r ^ ^ i T q ' i h  c r d j e u o r e i i ?

28. @j5^u udrcifluSlOT GLOijbu(rLl(gia0 ^ijrriD« *^©S1« @(i^ / QutbCSfDrriT ^^ ifliu jr  
ui5J@ 6T6ij6uiTpnr« @0/5§I 6U0^)otp§ j?
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N am e o f  the School: Date :
Address;

Monograde: Yes/NO

1. Class and section:

2 . Children Present Enrolled

Boys

Girls

ToC a l’

3. Blackboard (Number, condition, placement, duster, chalk e t c . ) :

IV. Classroom Observation

4. Sitting arrangements (Rows, boys and girls separate, crowded, mats, durries, floor 
etc .) :

5. Learning corners and T L M  :

6. Other facilities (Electricity, fans, books, paper, colours, racks, etc.)

1. Physically and /or mentally challenged (Number, care, facilities etc.) :
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8. A  brief description o f what transpired in the class keeping the following questions 
in mind. (What was the subject, topic, concept etc ? How was it being taught ? 
How was the textbook or TLM  used ? How was the blackboard used? In what 
ways did the children participate ? How many ? What kind o f  questions did the 
teacher ask ? etc . )

9. About the teacher: 
Name:

Male/ female: 
Educational Qualifications: 

No o f trainings received:

Age :

10. On the five-point scale given after each statement, circle the appropriate place.

5= to a great scale 
4= to a considerable scale 
3= to some extent 
2= very little
1 = not at all

• You should substantiate your mark with notes later, 

i) To what extent were the children attentive tn the class?

5 4 3

ii.) Does the teacher encourage students to ask questions?

5 4 3

iii). Does the teacher use the blackboard skillfully?

5 4 3 2 1

iv ). To what extent does the teacher use materials other than the textbooks?

5 4 3 2
v ). To what extent are the students involved in the classroom activities?
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vi). To what extent is the use of TLM  effective?

5 4 3 :

v ii ) .  Does the teacher encourage group activities in th e  classroom?

5 4 3 2

v ii i ) .  To what extent is the teachcr kind and affectionate to the children?

■ ■ I'
4 3 2 1

ix) To what extent does the teacher make a special effort to help children who seem to be 
lagging behind?

x). To  what extent is there a meaningful relationship between the activity/ meihod used 
by the teacher and what she wishes to teach?
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I V .  6 i i@ u u 6 5 )p  e - jf )g iG iB n ’<R<K6b
(CLASSROOiVl OBSERVATION)

UCTl QLJUJfT:
(yDSicuifl

§>iT6Li@uq* ĉ ld / @d)e«60

1. 6U@LJ1_| . LSlffla-l :

2. iD(Tcror€ii|T«6!T 6U06si«
r-̂ |j6ttOT&6TT
QusocraciT
QiDrT^ îi)

3. «0 L b u 6 i)o n « (  Gr6WT65Bf1«6infl&. ,^«nLD©S1i_Lb. i_6rui_fT. £fit«  CufTciiiDonojSiCTT )

4. LDfroOTGUtraoflaT @ 0 a 6 5 i «  ^ o n tB u q  (  6iiifl«naHijfra, ^cwr-Qutawr

a«.Ci_QiBrf)«^o>*r«.. «̂r>{r0Sl(fluq. uniu iDjDpLb ^cng^^crrib GutiOTfDoneuactT)

5. a p q )^  (yjon^aciT (  learning a>rncrs ) iDpffgUi ^©DORFraa^eSl^GTr (  'J F.M ):

6. iSln) €u&^<a«5Tr ( uSlsiTâ rrgLD. u5)«>i6ali1r51. q^^ ftri'ssrr. a.nS^[i). ojewreccrfijaGiT. 5> il0  ^soirrrn^sGTT 

(5urr<si7iT)<sy)6u<56ir );

2_L _d) LDlTjpLb LDGDTC ĴCfTn.S< l̂ (gjS illflllJ @UJ«OfT<R ,g^rF>6r(^a.€iT  ( <ST€5CT6Ccfl&^^&. s ? u G 6 f lu q ,  l9  "  v^je-^loCT 

Courrs5in>6in6ij<adr )
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8. 6U0uuaifD6r (g,̂ 6\5l€b ^̂ <fl(fltij{T-LDiTe5BT6ijfTft6ifloni_Giuujfr«>i «(T)n)6b €U06wsrfer>68T
G*CT6iS)a6y)6n iDon^^ Q<s.fT«OT(5i 6TQ̂ 3)6i]ib (6u@uu€«(pu9«) ajbiSaauuCi 

uiTi_Lb. u (T i _ ^ ^ 6y > « )u q .  <a0 ^ ^ r r « « L b  c r & ic s i?  iDfDpLD ^ e n e u  G reucurrp a jD L S la a iu u C L -g , )?  

unL-uqjjff^aLD LompLD afDjD̂  *f])LS)^^^ gĵ 65BT&«06iSl<ft6ir 6rai€urrp 2_uGuj(T̂ <a<suuCL_g>i? 
& 0 Lbueu€iD<fc(sy)uj a _ u G u j n ^ ^ ^  ©S l^tb  c r d ja j i r p  ^ 0 f b ^ ^ ?  CTcjfrQcjsTesTafT 6u ^ < 56 ffla )

LDjDpiis CT^^cmcuT @ ^ fi )C r )0 abOT jS a ^ p c ^ a & a f)^  u f^G<s6jf)n)aTiT? c ;^rf)fflu jfT  OTdjGuen^iurrorr

C o < s i s i T ( s f i l < 5 « n € t T f t  @ ^ f ^ 6 y > ^ * e i f t L _ L b  G « i l i _ i T i T ?  C T O T U € 3 5 T 6 u j T ) « r > n )  i g l a i c s T c f i l c b  Q a f T G r r c i r G q u b  ) .

9. ^ i)(¥ liu65>5ru  urf)f§l :

Q u u j it ;

,^6ror / QueccT . cuiugj:

ad)©S1̂

Qu(i)jD uuSlff>^a«f)«in OT«a5T65Dfl«a').5:
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to. ^ 6)̂  €U0 ih Gadr®S)a<gii> £Cpy> Qanr0 asuuil0 6 T6nr 5-qOTcr?i ^erreqCairc^lo)
( 5 -point scale) c_ot6 it Quir0 |̂î u>iraT̂  crar jli&iadr a 0 ^ii> OT«wra>6wr euili_i£)0 a. Giogyib ^liiacrr

Qffiuiqib ^diQojiT0 c^oreSil^ CTflOTa(â aaircBT CL.ai5̂  airq-̂ BoriBi icnoriF (^^uufra ct(^^6^ld

5 = 1^0150 / ^a>Q)^n)[5^ «^OT6^a0
4 = 0f§luiSlili_ ^6 rr€q «0
3 = ^g-6rT6^a0

2 = liSlaff^ifiluj c916»T6M«@
1 = @w«n€0

L c9|C(Teqa0 qj0U iS1o) @0a@u> 0^j5on^adr «^^if)iuiT j5u^^ib uiTL-^cn^a a«.iTt5^
Acyet^a^cvTfDtnraar eren jSiiiaOT airenr^j^trscnr?.

ft. «ii(§ijiSlw mjmm (UMRtfiksir. d m u L ^ ^  o )0 u q
e r ^  sfiEaauIiij0^S|Dir^

--------- 1
3 .

ill eu0UiSlo> c.c3t6(t a0ihu6ocnaenuj eu^uuir^iuiT «9)QT6i]a0 ^ p ib u t . cjjG iutrau  

u@^§j^paiT?

iv. unv^q^^aiBiaonciTjl ©̂Slij- ajbj!)^ ajbiSl^^o) ^«n6OTaa0®Sla6nar 6U0uurr f̂flujiT 6rt5̂  
^OTGi|a0 €U0utS)^ cuj(»iurrauu0^^^n){riT?
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V. € u @ u u « n n ) a p  Q € F iu R > u iT ® « o f l^  € u @ u i_ { «  (g y ? f& a> 0 a d T  c r r^ ^  ^ a r 6 i j « @  c% ,* T € u ^ g jL _ g a L b . 

Fr-®U(rL_®L.g)JLb Uf^C«<T)<fi65Tp6«TIT?

vi. 6u@uu«r)fDuSlw s3L.OT«rr sii)ip^ §|€n6wr««0®Sl«OT gt̂ q, ,54SfTci|«@ «fi)LSl^^ga«@
U U J g )ia n L _ lU ^ ir«  S2_«T6rTG5T?

vil €U0UUGnpuS)d) 0 r̂&€S)^acrr 0(tpaaanra Q<FUJMu0CLî (i)0 cu^uurr îfliuiT 
cfliaau>etf)«^p(rn^

MIL «y0LAad) ft.dT6rr i5^ cf̂  ui8o{L.̂ ptiD. uiMFQ^gpiib. «${Gu^a«iT
l&Q)ain  ̂ «^a«o)|D(qL.^u> €u0uufr^(kiri' QflniMOirjDp̂ jDflr̂

be QiD^c^riraa s jb ^ ib  0^^6S )^|««fr creuC^gpitA

L|fntL|t0 6u«^«!onb aiDiSl«a ^^ ^ lu ir  î cî BuuCi-. (iptL̂ b̂ acnr c r ^
c^«T6q«@ GiorpQsiraT̂ IDiriT?

X. ^ ^ iL iiT  ermosf sp tSiaa G&)a)^^fiorjpirG9ir « ^«n c8ra  aji)tSaa c^ieuir

G L o ri)Q « fr« T (g 5 ib  Q f f iu ^ u r r ® /( ip a > j ! ) ( m c ih o d ) « @ ib  c_«TGfr Q^autrL\

*i_«Tcrr îT»
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Date:
V. About Myself

1 Name:

2 Address:

3 Age:

4 Male/ Female:

5 Class:

6 Name o f the school and address:

7 Number o f siblings:

8 How many siblings go to school?

9 Father’s name:

10 Father’s Education:

11 Father’s Occupation:

12 Father’ s hicome:

13 Mothers name:

V4 Mother’ s Education:

15 Mother’ s Occupation:

16 Mother’s Income:
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V. OT6isr65)6BILJ U(T)f51

1. QuujfT :

2. (y^acyff]

3. GULUgii :

4 . «^ < o5 cr fr  / Qu6wr655TfT

5 . 6 y @ U L |  :

6. u6Tr<sifluS)6irr Q u lu it .

7. 2_L_€5nSln)iB(S^frn'a€iT CT^^o^ccrCSufT?;

Qa^Q)U6un'€B6n- G u it?

9. QuiufT

10. ^rB «n^uS l^  ^ 0 #  :

n .  r̂B65)^uS)<o8T Q ^n-^d ) :

12. ^rB^D^tiSldrr LDfT^6y0Lorr€5Tub :

13. ^ITuSl65T Q u LU fT  ;

14. ^ { tuSIgst

15. ^nruSlGiFT

16. ^fTuS)€6T LDfT^6U0LDfT0fTLb :
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Name of the student: Class:
Name of the school: Date:

VI. M y World

,1. What is your teacher’ s name?

2. Do you have a library in your class? Have you ever-borrowed books from there?

3. Do you enjoying coming to school? Why?

4. What do your parents want you to be when you grow-up?

5. What are your hobbies? What is your favorite game?

6. Do you have any pet animals at home or near your house? What do you know about them?

7. Who is the head o f  your village?

8. Have you seen a postman? What does he do?

9. How many members are there in your family? How many o f them are older than you and 
how many are younger?

10. What language/ languages are generally spoken at
a) Your school:
b) A t home:
c ) With your friends;

11 How many colors are there in our national flag?

12 Match the following

farmer makes pots
fisherman construction worker
carpenter food producer
potter fish
mason wood

13 Can you name your neighboring districts?

14 What do you do on Pongal?

15 what is the difference between an ancient man and the modem man?
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LDfTGBcreyrflcisT Q uluit: <sy@uL|;

UGTTGifluSlesr Q uiu fr;

. 2_6ffT  ̂ 6y0UUIT(#)lfluJlf)6^ QUUU!T <5T̂ 65T?

VI. CTOT Si_6 0 aiLb

2. s_6»T^ u6TT6if)uSld) pTcuaLD a_6n-6iT̂ iT? ^  Lj^^aiiiisieiT ct®^5>iu  uiq.uu§|

a_6!kL_rr?

3. uGTToflacg) €iJ0eu§] 2_0st«@ LD^{jpi=^ujir« gj-crrcrr îr? q ’m ?

4  $  Qu^ujGU€yrrr65T iSlfp® 6r€OT«T€Ufr« G6u«k®ih crcwp a_€r QufbGn)tnTa6fr
Cfi) 0LbLj^pfnTffi€TT?

5. sa_^g)j0nL-uj Quir(^g^<2uiT^«ciiT ermGSfl %L.€Sim^u iSjq.^0 cSla^orujirC® erm esf?

6. S^65T«0U 6lSl6Ulil(5 / UpCRCUftcfr SL€W cStllf^-CfiDfT C^«>60§1

c910^^6oCoUJfr @0®^65Tn)65T6Urr? ^6S)6U«65>6nrU UIT)t§l S_€5T«(ff,^ 6^(Lp^-

7. 2_€ifT <̂ lfrfTLD̂  ^6«6U(Syff)^ QuiUtT OT65T6ST? •

8. ^urrd)aiiTcr6y)(7 ^  ufr(T^^0«R«d9ff){ruj{T? ^ 6 U 0 6 it>l_uj (5€iJ€y)60 crcirrQrr?
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9. 2_6»T GT̂ €̂1D60T GuiT SL6iT€rT«JTIT? ^GUITftGjfld) a_6I(T6D6BT̂ 9iL_U Quff)LU<SUIT<K<STT

<sr^^€D65T Qurir? î l̂itJSuiTaicjT <sr^^6inaT (Suit?

10. <^(S^ Qarr@«aiLJUL_@<OT€TT ^ GTcirronr Qmir^uSId) <2u5v<̂ ĉ :a?rTuj:

SL.m eSilu^Q)

& .m  ucrrerfluS)^

@ )  a _ ^  fB6WTUtT8i(6l5l_€ifT I

11. r&LD  ̂ Co^^uj® Q«iriq-uS]€i) cr^^sriOT n̂>rBjaiCTr a_dT<aT65T?

12. Q u r r0 ^ ^ « ;

c 9 j )  SL4p€kJlt - lD «k u ir6 n «H  QflFUJUGUIT (  )

- &vlu^L_ (Ssucoa) QiFujucyir ( )

@ ) - a_€WT€q îrcrfluJlb UuSllfl@UGU!T ( )

PF) (^IU€UiT - l£ m  lS)tq.UU6UIT (  )

SL.) Qsn'^^^iriT - L0(^6U€n€a Q^tuuGuiT ( )

13. SL.€9T«0^ Q^rfljS^ ^ 0 ^ ^  22_OT6rr ^SO LDfr6UtlL_rEiaafl€5T OuiUfTffiCDGT 

OT(^gJ.

14. Qurrreja^ u«OTii^c'oiffi r^rroreirT  ̂ ^  crmesr Q s l̂lĵ ituj?

1 5 .  «;;^^a5fT60 LD65fl^ga«@Lb ^IT)«fr6U LD6Bfl^g)J«50LD a_6rr€rT G € U p U I T @ 5 i ^ ^ ' v ' . I  <ST(^gjai.
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Vn. My Mathematics

Name o f the student:

1. 496 
+ 215

Class:
Date:

2) 814
-346

3) 298 + 
634

5) 962-473 = 

7) 38X27 = 

9) 7 X

4) 729 + 674 =

6) 93 X  6 =

8) 168 - 7 =

= 63

10) Choose the biggest and the smallest number among the follow ing

* 0 ’ ' 3 7 S 6 , 2989, 8912,5799
Biggest Maniher ' Sm alkst num ber

ii) 6.75, 0.72, 8.09, 3.79,8.90

iii) 2 , I , 4 , 5 , 2
T "  T "  ” T  “ T

iv ) 2435,2431, 4412, 2453, 4421

11) Somu carried 583 coconuts in his bullock cark to the market. There he sold 359 coconuts 
to Murugan. N ow  how many coconuts are there with somu?

12) Which o f  the following are triangles? Tick them.

C O
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VII. OTssr <9iesi^^ih

W rressreiifffis ir G tu u jfr : e u (^ u i_ l.

:

1) 496
+ 215

2) 814
-  346

3) 298 +
634

4) 729 +  674 =

5 ) 962 -  473 = 6) 93 X 6 =

7) 38 X 27 = 8) 168 7  =

9) 7x =  63
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W ). ^ < s ijQ (o ijn (r^  <oUffl(stsi<3FuSl^Lb ^ ^ m e tr l6)<^u

Q u r f lu j  CT««nr, uS l& i^& nS iu j erreimT €T€s>eu crcSrj^/ iS fiG isr(g lLS )u }-^^  

g ij^ < s n  <9iL-L__GUffl€^s)<sF<^^ Q ^ fjrr& i €T (i^^<oyLb.

iJSi&u 
QuiRuj eresBT

ii9«<s=
OTCTOT

3786, 8839, 2989, 8912, 5799
'

6.75, 0.72, 8.09,, 3.79, 8.90

2 1 4  5 2 

2 6 3 2 4
.  • • •

.  . t , .•„.

n • • *

ff) 2435, 2431, 4412, 2453, 4421

11) G<3FfT(ŷ  ^Gisr LDiTLL(gi<oU(omuf.uSld) 583 Q^mi^rrajsi^isfr (^p^S i 
Q « » ^ € w (5 )  Q<3F(ĉ fonrdir. 359 Ĝ mi<sfirTCLJSi(̂ €fr

(s S !^ ^  cS tilju -rT d sT . Gf9^rT(yy<sSlL-Lb ^ ^ < s r r

G f̂5J<3firTUj<9i<5Tnr

12 ) ^(STTGrr (syLq^ioUfhjsiGifli^ (ip<^Q sirr<sm fm <9i(^ (oT cisxoii

(^/r5?o5?Ll_(5)c9;/TLl_(5)c^.
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Vni, Reading Comprehension

Name o f the school: Date:
Name o f the student:

1. Please read the following passage carefully once.
2. Read it again the second time then fill up the blanks. 

Write only O N E  W O R D  in each blank.
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^6ffluSl<jr Quiurr: eu(g,uLj ;

QuiLifT: :

1. c_«Tcrr «on ^u  u^^on iu  (U)^d)m^a)n) &€U6griDtrau uicu g-i-GcgT ctcd^ iliib rQtjuunrGas.

2. uSeiOTfftib f̂ (ififU>onn) «GU65TUiir«u iSlpGa Garrin îlL. @i_rEJffi6y)6rr r9(rui4«,

3. ^ ^ Q 6 u t T 0  G « i r i f } j l i _  @ L .^ ^ § y L D  QuiT(tfi^|^i£>nrp ^ ^ Q f f i r o )  ldC ® G i£> e r ( ^ § j « .

V I I I .  uiy.^(S^6ifr • GlairejMGufiBT!

^ u Q uit( ^ § j iBifl ^[ij(Sc6 Qa^sor^ (Sftrri^ewujij uitit^ ^

(Sajrr^Guj! a-6wgji6B)i_iu (jpaih eTbiifiuerreî

Q̂rfliLiiflrr? a>6OT6B)6in-u GurrecTfD (jp® ^ip(g6B)L.uj (SsuQpir®

•jBirdfr* a _ e i r ^

@iT6a)60Li(Sun-6U _____________________ (girewfioiqib (S6uQn)f6J@ib

QmL±.0Amm, ( » r d f p  ___________________  ( S u ^ ^ .  ig ffl
3

C T ^ fb a rra  g l s i i s i j f l r p __________^ G u a i ^ f i ) § i  f i r e ir p

Qfi5iri|l CT6WT6OTflu __________________ . (olJOpiJ) IBfft (o£6fr^6B)UJU
I  ̂ ■

urrfT^gi, ______________________ (yjijL^QaifraniT® aiuSip Q u ir(ijg i
6

iil«s6 ijii) g l 6fffl60)LD iu fr« _____________________ __________ ^^(rrekp. ah_ri51uj^.
7

(o®iri|l a6JOT«6»)6Tr __________________ Qpi^4Q««rfflnfr®
8

g l ^ 60)6BTU U fTIT^^ fBlO
9
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(SiD6V) u iriu ^ § ] ^ ^ 60)6irr eiirruSleb _____________
10

@ ly . iu ^ .  ^ u O u r T ( ip § l  (o6Ull6lDL rBITUJft6Tr ^ 61) ______________________

QarremiT® eujB^einr. jBrfl (omgyib
12

@i^uj§j. fBifluS)6OT QjrruS]66)0^^ (ofl&rr  ̂ FBrflerouJLi
13

(BrfKSiu! fS ^L.(S6ii6OTrL_mi). ____________________  fBmuaemeTru
14

ufTiT^^I (S «r r^  6T6?rrA@ 2_rfl5iDLDiurr6aT^
15

QflFlTfib 6T6BTP ah_fj)lÛ . 6U(5ff6lD6ffruSl6b

glffflFLDUj^^^ 6)Ti)rr^§j Qumii

g l »  «6D)^6B)Uj (oiDgyib «|bu6a)fln'iuir»^ Q ^ uiti5 § i CT(ig§j. .  .
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IX. I can write a story!

Name o f the school : 
Name o f the student:

Class:
Date:

took at the picture given below and write a story based on it.
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IX . fjrrOTT <R6y)^  C T (I|)§1(36U(55T!

uotoAuSIot Quujtr: 
LDireoorcurfteiT Q u L u rr ;

6u@uq:

s_6 n-€rr u i_^ «f)^ u  urrir^^i 9 0  &er)^ cr(^§j.
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X. Teachers

Name of the school: Date:

1 Name:

2 Address:

3 Age:

4 Sex:

5 Educational qualifications:

6 Income (per month approx):

7 How long have you been leaching?

a) Classes taught (tick mark)

b) Number o f  Years taught:

1 2 3 4 5 6 7 8

• • *

8 Number o f  teacher training camps attended by you:

a) In service:
b) Pre service:

i) Block level:
i i) District level:
iii) State level:
4v) National level:
v ) others:

9 Do you have access to any library? Which one? How often do you consult it !*

10. How often are the block level meetings held? Please mention some o f the issues 
discussed at these meetings.

11 How often are the cluster level meetings held? Please mention some o f the issues 
discussed at these meetings.

12. How frequent are the follow-up visits (per month)? Are they helpful?

13. Did you get any grant for the TLM ? How much? What did you buy?

14. How w ill you describe the kind o f  language you wish school children to learn? Is 
language teaching the primary focus o f  your teaching?
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15. Do you have enough classrooms in your school?

16. Does your school have a teacher for each class?

17. Is there a blackboard in each class?

18. Does the school have a play ground?

19. What are the school hours? Are you happy with it?

20. What according to you, is the ultimate aim o f education?

21. Are you happy with the MLL system?

22. How important is rote learning in primary education?

23. On a four-point scale given below, please indicate to what extent the DPEF tcacher 
training programmes have been useful for the teaching community in general.

4 3 2 I
Exceptionally useful very useful slightly useful not useful at all

24 How do you make your timetable? Have the DPEP trainings helped you in 
anyway so that you can plan your timetable efficiently?

25 Do you maintain any wTitten records o f  your teacher learning processes? Do you thinii it is 
helpful in anyway to maintain such a record? Who gave you the concept o f  maintaining such 
a record?

26 Have you as a teacher evolved under the DPEP trainings? How? Give
examples? •

27 How do you deal with translating a concept into understanding in a child?

28 How do you decide what TLM  you need for which class and subject?

29 How do you buy/ make a TLM ? Give examples.

30 Do you face any difficulties with the authorities? Are you able to convey your 
problems to them? Are your problems looked into?
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i " ' • :rc r c a y clianges made in the curriculum?

V : V i i k : c > i ;:!urc v; text ration o f the textbooks under DPEP?

"„vl- l ;! • ;n -s a whole and suggestions for further
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X. c:^^lrfluj(Ta6rr (TEACHERS)

u 6TT6rfluS)ein O u o j i t  :

1. Quojri
2. eSil@

3 . GUUJgJ

4. U(T»)

5 . a c b o S ) ^

6 . 6U0ir>(T65TUi (Gfi&fffrtTujiiifra)

7. ^ryfl&CTT CT^^€V)C0T ft^<)ttttT(Qft6rriT^

^ # lff lu ju  u«rafhiSlo) £-drafri-«6n?
1 2 3 4 5 6 7 8

ajbiSl^^ €U0UL|a66iT @f5luSl®«E)

c ^ )  arpiS)^^ CTorarGRif)a€na

8. iliijadT ufSjGafbjD «;^^lifluju LJuSljbilaBoflcirr crcwrorfito* 
ueRsf) (tpOTUuSlibi)

c ^ )  ucmfluSaH-u uu9{i) l̂

2. ujireuili- ^cireSlw
3 .  u>irjSiQ) <:9 |o r G S ) ^

4 .  C ^ j^ ^ u j  «9 tareiS lQ )

5 . lSIjd

9 . ^ 0 ) & ^ 0 ^ a a 6 n  ^ o n ^ p e q if la H D  /  Q ffo>€U ^iD 0  e u m u u q a c i r  c-cirO TcvrQ jiT?

&.arcirQ^Q{fl^ e r ^  picoaiiiach? Qpicnp ^coo^o^  s-uQujtr^utSiTaeTr?

10. ^ c iT fS lu j ^ c f r e S l c o r r a T  c th c u j®  (BRC) « h il i_ rB J « 6 ir  o t ^ ^ o d o t  ( jp cn n ) r& C T )L .Q u p ^ jD § i?  

@«5h.ilL_rBJ«afl^ @L.LbQufbn) ^lo) ©Sleurr  ̂ ôocouuiaoncrr @f5)uLS]L_6qijb.

1 t Q ^ i r @ u q ^  a ( ^ ^ ( r u j 6 L |  e n iD iu a  (CRC) A L ilL _ fi)a 6 ir  C T ^ ^en c o r ( ^ e n p  ( B o n i _ Q u p ^ n [ } ^ ?

@L_ibQufbjD ^€0 ©Slcuii^ ôoo)uqa5on6iT @f§liliLSlL_6qih.

12. OT^^cnofT (ipoop u6ir6rfi-uirrira>QJuSii_w |B«ni_Qug)|il(D§i? ^ o n o j  uujgiieirciT^fra @ 0 «^ n )^ fT ?
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13. aiT)jDW gjon6TOr««06iSl«(a5««fr6BT (TLM) c_^6iSI^ 0^(T6r>« ScTSM̂ &Ŝ ejn̂
<siaj6U6TTeL|? c5M̂ (̂!p60u> r̂iiascTT otoiot Qufr0il«6)nerT 6Ufifij@̂ {§fTft6iT9

14. u«5Trerfl«@^f6on^<ft6iT 6Taj6fi)uLi6UL|dT<OT QLOfr^lonuja « f f ) «  G«J6tot@Qld<55t 6Sl0Lbi_|^f5rir«€TT? QiDfr^ 

OTonrugj «(i)LS)^^«Sla) LSliĵ frGsnjDfrffi a_dr6iT̂ {T?

15. 2.rij«6rr udrcffluS)^ G^cnajaGajDn) ^ € tr6 q 4 @  GU@uu«njpa6TT

16. a.r5j«€iT ucirafluSlcu ^a iQ eurr^  €U@LJL}«@iii ^  ^^)rfliu iT @0«^aifDfrcrir?

1/. 9ajQ6Utr0 6u@uuon(DuSl§;jib &0ibu6oana e-ctror̂ nr?

eu0ULt€v^a€rf)aT Qidit̂

Ai@tln-|€&€if(̂  Qu>(r00 
LDirasreuiTaaf^ Qldit̂  cromaoAaena 
o^Laja^£&«ifi€VT CTO^aoBaa>a 
G o jp  ^ o )0 }a c i r  @0ulS)€9t crcm cB iD M a

Q^inliq.
®n«>5ii>

19 2î .(iia<3tr uOTofla^ eSlcncmuml® ©DUD̂ rramb a-drcrr f̂f?

20. ucTrofla0^ (5^trilL_ib s_dTcn-̂ rr?

Bl. uciT6 ifl«f«.i_ Geueneo CrstrLO ototgh?  <^l§| s_f5ja5(6|5«@ LO^tpeuiren^tra S-crrerr^ir?

f

22. acboSluSloT ^iq.uu6Jn«_« @j5)«G«fr6ir CTcsrp i|fii«€rr @©offiB§) a«.paj^ ot̂ odop?

23. ‘@6n(D f6^uilff« arbpd) ^€ 0 «@ * (M L L ) ^ othduli i|fiia€iT ©S l0 ti)u^^«*^rr« s_6iT6!T r̂T?
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24. O0 nL_«aa &£u«SluS)w ‘io68Tuum_ib Q€rlj§i apfD^’ (rote learning) e iw u § i erjh^ ^€rr€L|«@

(y )«^ iu^§ieD -i5 6umuf30^rr« @ 0 «^ jD § i?

25. O T ^ ^ c i T G q ^  iDfTGULli—̂  aweiS)^ ^ i1 l_ ^ ^ 65T ^^r flu jtr  uuS/d^I (ip«mbfiB6tT

uajgacrreirisire OTOTU^cncwa Q«ir®««ULiil06irOT 4-q6ir«fl ^6TT6^G«fro51^
(4-point scale) ̂ CT^L-UJiraru u®^^Gqib.

4 3 2 1 .

cuinijr^ lilacqLD t̂SÎ crrCGU uyjcCTfprD̂
uujgacireiTgi uujgii6n’®r§! LRugjjdrGiTgj

26. &.iiMB(ô 6nL-Uj 6BITQ) ^ili_Qj£n«oorcv)UJ crdjeSl^ Qju^euaxD^jSiTa^ arrco îlL-GuencBsranuj  ̂
^klL-u9il0 Qji:^6uonLouu )̂M ukfreutli^ C^rrL.^a «d >c^  ^klL.u uuSrb^adr cr^ojcnauSIGco^ib 
sL.^e^Lb €u^csni> c2L.drOTe>iT<sufr?

27. ojipd} «{D iS)^w  Q^,(l(tpa){Da6ir <;rC»j&g)iu> uj9C€yLli(i|.Q) CT(tp^Uneu^^ € U ( ^ ^ i r a 6im?

^cucuflip er(tp^ eu0OJ^ c jE iotg i)^  crojajcnauSKpCDgpni) uuj«9Taf)s0ib crctra a0§f^ ir«eirn? 
^ ^ € U frp  u^G eu ilu fM  c r ( i^ L i  (St-tg^tih crokessr^o)^ c j i io (a ^ 0  tuinV?

28. LDfTGuilL-^ 0 ^ r i _ a « a  «Q)aSl^ uuSlfb^laonciru Qufbp^OT 6U(niSlcorr«

QpOTi5l0i^CT)paS)i_a= i)fDi^Q^iT0 c^^lifiujijtrau urfloRjnj6l̂ §i6iraf(T«€rr(i? OTcueLnrga CTCBTû oncora: ^co 
ffiT<OTpa(^i_«T Q̂ if)®S)ii4rEja€iT.

29. @\pji)On^a»(6i5e  0  c r a f l^ ^  Ljifttqmirp g>0  « 0 ^ ^ ir « a ^ 6n ^ u  OuiT06iTqifluj 6r(5»^gj 6S)6TTa@6U6n ^  OT^sufrp 

^ry«6TT CDaojn r^^rSfrsdr?
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30. CTfbQ^fT)^ Q j 0 u q  LDfbpub u tT i_0^ !i)0  ot« ftO « ft̂ <S0I « (b n )^  gj6n€WJTa«0oSla6iT C ^ tiicu

C T 6 l ( T U 0 6 D 6 5 T  C T G U G U f T g U  ( i p i q . 6 t (  Q f f U J ^ r S j T a C T T ?

31. CTdjGurrp «{T)fD6b «(f)iS1^^6b §i6n«Rrr&<50€sSl«€«€Tr ©Slor>o)s@ €unr&j@̂ f6iT«6ir / euiq.6U6nu>«̂ i5ri:adT?

32. 5̂>{̂ ffifrff)«€tTfrd) ^giDiijacir gK]^g>itjb a_6rori_nr? a.fij«(a56)nL.uj iSlcrff̂ sncffraoncrr
Q^rfleSlaa (yiuj.^p^n? sa_rii«OT iSlr/̂ l̂cŝ oiT asussTlaauu^^rD îT?

33. ufTi_^^LLL_^^d) cjC^guLO LDfrpptBjaCTr QmuujLJUi_G6Li€ror®Lb cr^jp « 0 ^ ^ «  Qarrcwr̂ crrafiTaerrfT?

34. iDireuilt-^ Q^(ri_aaa acboS)^ ^iLHnflsauuilL, ufrL.p?^aeiflM &-6(reiT uuib i0{bpib um-ib
@en€uadr CTorcsr «<r|^S^iTadi?

35. «s>jL_fwaiT0 (g^^cn^ancrr jli^adr sruu»n.ff suwofla^iraar?

36. ^h1©Qldit^^ijoit« LDiTcuili-  ̂ ^ilt_ ^̂ ôDuouLj £_iii«6ir €&0^^4«CTr ermesO
GiDgMib GUGnrTff̂ iqiD ^iii«OT «*UD6iSl0ijbL4Lb ^̂ Ĝ©)ir€Fon€5i«€iT ujtrsncu?
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1. Name:

2. Address:

3. Age:

4. Sex:

5. Education:

6. Income (per month approx):

7. When and how were you appointed as a Master Trainer?

8 Number o f  teacher training camps conducted by you:

In service/ pre service:
Block level:
District level:
State level:
National level:

9 What are the various kinds o f trainings held under DPEP? What are the types o f 
trainings that you conduct?

10. What is the frequency and duration o f these trainings? And where arc the>' held?

11 Who organizes these trainings?

12 What according to you is the basic objective o f conducting a teaclier training 
camp?

13 What is the kind o f support that you are provided by at the school/ block/ district/ 
state level?

14 I f  a training is need based, who decides what the needs are and how?

15 How do you decide the methodology and framework o f  conducting training?

16 Have these DPEP training camps made a potent change in the attitude and caliber 
o f  the teachers? How?

XI. Master Trainers
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17 How is a master trainer selected? What should be her qualifications?

18 What are the kinds o f methods you adopt to translate a curriculum so as to make it
understandable to the teachers?

19 What are the kinds o f training materials used in such trainings? How is the 
training material prepared?

20 How do you keep a feed back on these trainings?

2 1 Are these trainings evaluated?

22 Do you interact with the trainee after evaluating her? Do you have a personal 
rapport with the trainees?

23 How useful are-these trainings according to you?

24 Would you suggest any change in the trainini* packages o f the ore service and in
service trainings?

25 What are the kinds o f  problems you face as a Master trainer?

26 Your comments about the DPEP system as a whole and suggestions for further 
development.

27 How important is rote learning in primary educzttion?

28 On a five^point scalfe given below, please indicate to what extent the DPEP teachcr 
training programmes have been useful for the teaching community in general.

5 4 3 2 . 1
very useful slightly useful no major not very useful not useful at all

difference

29 What according to you, is the ultimate aim o f education?
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1. Name:

2. Address;

3. Age:

4. Sex:

5. Educational qualifications:

6. You have been a part o f this team since:

7. State/ District/ BRC/ CRC:

8. What are the kinds o f duties that have been assigned to you?

9. How were you selected as a resource group member?

10. What is the feed back process o f DPEP all about? Arc you a part o f it? How bcuet'iciiil is it? 
Comments?

11. Have you been a part o f  the textbook development process o f DPEP? I f  yes then

a) How do you make sure that M LL ’ s suggestions are incorporated in the textbooks?

b) What class books and subjects have you been involved with?

c) How do you make a content child friendly in a text? Give examples?

d) How do you make sure that the textbooks are child friendly?

e) How do you decide the text vs. picture ratio in a textbook?

0  What are the considerations that are kept in mind during the textbook renewal 
process?

g ) What are the kinds o f  problems faced by you during the textbook renewal process?

h) How do you make sure that the language used in the text can be understood by all 
children?

12 have you been a part o f  the teacher training process under DPEP? I f  so then

a) What are the various kinds o f trainings organized under DPEP?

b) I f  a  training is need based, who decides what the needs are and how?

XII. Resource Group Members
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c) How  do you decide the methodology and framework o f conducting training?

d) What do you think are the overall positive factors o f a teacher training camp

e) Have these DPEP training camps made a potent change in the attitude and caliber o f
the teachers? How?

f) What is the frequency and duration o f  these trainings? And where are they held?

g) How do you keep a feed back on these trainings?

h) Are these trainings evaluated? How?

i) Do you interact with the trainee after evaluating her? Do you ha\'e a personal rapport 
with the trainees?

j )  Would you suggest any change in the training packages o f the pre scrvice and in 
service trainings?

13. Whai are the kinds o f problems you face under the DPEP system?

14 hpvy Kas.the DPEP.’s pedagogical intervention? iifTam*il Nadu helped \v\ Vhc PYvmiwy school 
education scenario?

a) How important is role learning in primary education?

b) What according to you, is the ultimate aim o f education?

15 Your comments about the DPEP system as a  whole and suggestions for further 
development.
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DPEP Tamil Nadu
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Pilot Study-Mathematics 
DPEP Tamil Nadu
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Pilot Study-Cloze test I
DPEP Tamil Nadu
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Pilot Study-Cloze test II
DPEP Tamil Nadu
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Pilot Study-Writing Skills
DPEP Tamil Nadu
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Samples of Learner Achievement 

Writing Skills (Tool EK, Translated stories)

School Code - TRMU 2

A  tiger had been living in a forest. Something in his mind had been bothering him 

for a long time. Determined to find an answer, one day, it went far into the forest. 

At one place there was a gathering o f  an elephant, a deer, a wolf, a snake and a 

rabbit. They all saw the tiger rushing towards them. ‘ O ! Raja is coming” , 

announced the elephant. “ Raja! You look anguished. Please tell us why” , the 

elephant enquired the tiger. “ Tell me one thing who did come first into this world
, . ............................

-  my mother or I? Tell me’\ tlje tiger .spoke ils tnmd, the'qucslion that had been 

bothering him. Since the bear did not know the answer, it just gave a blank look. 

As the bear could not reply, the tiger became very furious. So it began to chase 

the bear. The bear too, having sensed the impending danger, took to its heels at 

once. On its way, the bear fell into a tank and the water was o f  deep blue in 

colour. The tiger missed the bear and the bear too began to swim across the tank 

to a different plape. After a while it caitie'odt o f  the water and it was surprised to 

see his entire body in blue colour. The bear became extremely happy about this 

and thought it was the best way to escape the tiger. It began to walk into the forest 

again. At one place the elephant, the deer, the tiger, the snake and the w o lf were 

all there and they all saw the bear at a distance. They could not recognize the bear 

and the tiger said, “ look there, a new animal has arrived in the forest” . 

Immediately the elephant asked others not to allow the new animal to go 

anywhere out o f  the forest.
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School Code - CUMO 2

It was a small forest next to a village. Animals like elephant, snake, leopard, bear 

and deer were all living there. O f them, the elephant and the deer were friends. 

The snake and the leopard ^ re  friends. Elephant was the chief o f its group. The 

leopard was the chief of its group. Animosity between the groups was w'cll known 

and frequent clashes between the groups were also not uncommon. One day as 

usual the two groups were fighting and the bear had come there for the first time.

It called both the leaders and asked, “wouldn’t both o f you ever live in peace and 

harmony?” That night both the groups could not sleep. Each group determined to 

do something and took a decision. Do you know what did they decide? *‘We both 

should never fight again, instead tinite and live in peace”, the leopard expressed 

its wish to the elephant. Do you know what was the elephant's response? “Even I 

have ceme here to meet you exactly with the same intention” , the elephant 

revealed its mind. While these two leaders met and discussed, thp bear overheard 

their whole conversation hiding behind a thick bush. Once the leaders spoke their 

minds, the bear came out of the bush and asked them, “now that both o f you have 

come together, you would not forget to accommodate me in your group, I 

suppose”. Thereafter they ail lived together

School Code - TRMU 4

In a forest an elephant, a rabbit and a deer were all good fnends. One day they

were playing together happily. Suddenly a tiger came there. Arrival o f the tiger

scared them all. They started shivering on seeing the tiger approaching them. On

its way, a snake hanging from the branch o f a tree hissed at the tiger loudly. The

tiger too roared back at the snake angrily. The rabbit got frightened hid behind the

elephant and screamed, “my dear elephant friend, please tell the together to go

away from this place somehow”. The rabbit thought for a while and said, “O
3 6 0



elephant friend, O elephant friend, you ask the tiger a question and i f  the tiger 

answers correctly we all will leave the forest immediately. So please ask him a 

question” . On hearing this conversation the tiger responded, “ You don't need to 

ask me any question. I will ask you to perform some task like lifting something 

1 i f  you all show me you can lift that thing I will leave this forest on my own” , 

ay, tell us what to lift” , asked all o f them. The tiger showed them a tree and 

■n d “ you have to lift that tree only”  On hearing this, the elephant laughed 

i :ontrollably. The tiger got angry and shouted, “ Hey! Elephant. Why did you 

* The elephant replied, “ 1 will lift that tree right now". Its friends asked the

; )hant, “ are you alone going to lift the tree?”  “ Yes”  said the elephants and lifted 

: . tree by its trunk and threw it far away. Excited friends clapped their hands 

; l ously. Tiger saw this event and said, “ it is not the end o f  it. you have to 

bnn yet another task.” All o f  them asked the tiger what more they had to do.

" ou have to climb upto the end o f  the topmost twig o f  the tree without breaking 

■ ven crushing ai\y o f them”  the tiger. '^If you could not climb so you all 

. U have to leave the (brest at once” . The tiger warned them. Suddenly everyone 

’ : rd a giggle. All o f  them looked up and saw the snake giggling, “ Have you all 

■ otten me or what, see, right now 1 can do this task all alone”  said the snake 

i started moving up the tree in a lightening speed and completed the task 

i Vorilessty. Seeing this the tiger left the forest at once. After the tiger’ s departure, 

:  ̂r t h«m started to play happily once again.

H j (  >dc -CU M O  1

ru 3 3 / a little deer was playing alone in a forest. Later on, a snake came and

---- - . . . . . .  . . .  . .̂J

To^ciher Then a befar came there. The little deer saw the fat bear and asked 

cur ously, “ O Bear brother! How did you get such a big pot belly?”  "1 ate a lot 

> cl that is why my belly is big” , replied the bear. “ Would my tummy too get big 

i f  1 ai: o eat a lot o f  food”  enquired the little deer. “ Yes”  said the bear. After a
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while an elephant came there and as soon as it approached them it asked, “ why do 

you all crowd this place?”  Little deer replied that there was nothing like that. 

Infuriated by this response the elephant shouted, “why do you all hide it from me? 

There must be something” . On hearing the elephant shouting, a tiger came 

running to the spot immediately. The snake, on seeing the tiger, began to shiver. 

“ Who did shout inside the forest?”  roared the tiger angrily. “ Oh tiger brother! 

How is that your teeth are all white and sparkling?”  the little deer enquired the 

tiger. “Everyday I use Colgate to brush my teeth”  replied the tiger. At once, all o f  

them left the place and went to a nearby shop to buy ‘Colgate’ .

School Code-CUM Ol

A  deer was grazing all alone in a forest. There was no noise, it appeared still and 

strangely quiet. The deer felt something and got suspicious. Suddenly a lion 

emerged from behind the bushes and began to chase the deer. The deer ran for its 

life and on its way it saw a cave. It went into the cave to hi^. A bear had been 

living in that cave for a long time and the deer approached it for help. It requested 

the bear, “Bear brother, a hon has been after my life, please save me” . The bear 

said “my dear friend, listen to me. Even my life is also in danger here. I have been 

leading an uncertain life here and very often get cau^t between life and death 

situations. But I can show you a way out. I have an elephant fnend who lives in 

the forest. I can entrust you with him. That much I can do for you nov/’. On 

hearing this the deer became very sad. Sensing the fear of the deer the bear 

quickly responded, “you need not have to worry. My friend would not do any 

harm to you. He also has a snake fnend v^th him”.

School Code-TRMU 4

362



One day an elephant walked deep into the forest. Suddenly there came a tiger, and 

it scared the elephant Fri^tened elephant immediately took to its heels. It started 

running as fast as possible. A  snake saw the elephant and shouted, “ don’ t run. 

Stop!”  As soon as the elephant headed to the snake, the tiger began to chase the 

elephant again. On its way a fox asked the tiger. “ Why are you chasing the poor 

elephant? What harm did the elephant do to you?”  Irritated by this, the tiger began 

to chase the fox now. Both started running and the tiger found it too tough to run 

after the fox. The tiger, however, thought that somehow it ought to catch this fox 

and did not know what to do since the fox disappeared into the bushes 

somewhere. The tiger embarked on an extensive hunt for the fox but it could not 

find it. Ultimately it gave up the search and left the place disappointed

School Code - CUMO 2

One day there was nobody in the forest. Suddenly there was noise and all the 

animals ran towards that direction. They all saw to their surprise a snake hanging 

down from the branch o f  a tree. In the crowd there was an elephant, a bo^r, a deer 

and a tig^. They aH saw the snake. The tiger walked upto the ielephant and said, 

“ dear elephant friend. Hunting for food everyday has become a tedious task for 

me. For a change, let me hunt this snake today. Moreover, the snake looks very 

pretty. But the snake is up there in the tree. That too it looks like a python. 1 am 

dead scared even to go near. Tell me how to hunt the snake?”  Elephant began to 

think about it. Meanwhile the bear came with an idea and suggested, “ let us break 

the tree and throw a big stone on the snake to immobilize it and then we are can 

eat” . A ll o f  them accepted the bear’ s idea and were about to embark on the task. 

“ Before we break the tree, let us ask the snake what its last wish is,”  said the 

elephant and asked the snake for it last vrish. The snake thought for a while and 

said to himself, ‘ the only way to escape is leaving the tree at once. But it seems,
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difficult since the whole o f my tail is too tightly coiled around the branch and 

even a slight move to unwind would alert all o f them’ . After on while the snake 

said, “ I don’ t have any last wish” . Immediately the elephant broke the tree as 

suggested by the bear. But in the end the snake escaped from the spot quietly. 

Everybody scolded the bear and all o f them left the place disappointed.
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Appendix e i

Teaching and Learning Strategies 

Ms. Saraswati

When we look at the nature o f teaching learning processes adopted in some well 

functioning schools the common elements o f the teaching learning process are: uses o f 

material other than textbooks;Space for the child to articulate and express closing o f  gap 

between the teacher and the child; innovative efficient classroom opportunity for peer 

learning. However the meaning form and manifestation o f these elements differs from 

school to school depending upon the teachers underlying assumptions and beliefs about 

how children learn. Hence a deeper understanding o f the learning will help in developing 

a repertoire o f activities around it.

Often overtly^ concerned with content, tho process o f learning ‘gels igrior^.* T!\e*process 

always affects the content. Therefore the content and pedagogy are complementary parts 

o f the same whole. Both are incomplete without each other and therefore stated alone 

they are meaningless.

The Pedagogy

- Child is the center o f the teaching learning process. In this sense learning is viewed as 

an activity by the child rather than imparted by the teacher and hence the need to shift 

from textbook based lecture-oriented teaching where the child is a passive recipient to a 

more exploratory learning style.

-. Learning is not to be equated with recalling facts. Those facts are easily forgotten. 

Mind retains information by linking new information with existing knowledge. I f  

students do not make such linkages and association, it is unlikely that they will retain or 

apply what they are learning. Thinking skills develop from how we question, respond and 

interact with children.
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. -Learning is not linear with a right answer to a question but exploratory process. 

Emphasis is on articulation and expression, rather than on forcing children to arrive at the 

right answer determined by the teacher. Textbooks are just a beginning or initiation point 

for creating, building interesting learning situations allowing the children to create, 

innovate and express themselves. Classroom transaction is not limited within the 

boundaries o f  the lesson -  it is the discussion among the children which becomes central

-Children feel the freedom to articulate their views when they are free from the fear o f 

being reprimanded for incorrectness. In a non- threatening and supportive environment 

children feel confidant and thus take part in learning activities. . Where errors are being 

looked upon as a necessary step in the whole learning process- this changing view is 

important in the cognitive as well emotive content. It frees the child to be active and free.

Freedom o f pace o f  learning; different children have different pace o f learning. 

New concepts, strategies and techniques are introduced at the pace that is most 

appropriate for those children who are then able to move forward without failure. 

Students can progress at their own rate o f learning.

Different children have different learning styles. Research shows that when 

instruction matches with child’s learning preferences, achievement increases and 

behaviour improves. Providing many different types o f strategies, activities and 

experiences- something for everyone should form part o f our instruction. Instead 

o f  repetitive exercises such as copying the same thing again and again, a range o f 

teaching and learning approaches- group work, role plays, games, experiential 

activities, individual study and teacher input are offered to suit the learning styles 

o f  children.

The curiosity, sense o f wonder inherent in children needs to protected and 

nurtured. Successful teachers capitalize on student’s interests and curiosity as they 

model the learning process. With effective instructional strategies, we can 

motivate students and foster their desire to learn. Their quest for knowledge and
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curiosity about the world are natural human attributes. We can feed that curiosity 

and facilitate that quest.

■It becomes difficult to separate the content, material and transaction all three being 

interlinked and interdependent. Use o f variety o f learning material in a creative 

way helps in holding children’s attention, stimulates their interest and allows the 

teacher to conduct many activities. When material is interactive, in the sense that 

children can use and manipulate it; it generates group and peer learning as all 

members jointly find answers and solutions. Material often takes the children and 

teacher beyond the textbook and therefore does not confine the teacher and the 

children within the limits o f the book. Also material also offers multiple entry 

points and does not direct the child towards just one answer.

Shift to a more active, exploratory learning style with extensive use o f  TLM  

necessiates changes in classroom organization also. When children sit in groups 

and are allowed to freely interact with each other, not only does the atmosphere 

become more joyful but the prime purpose o f learning gets a boost. Children are 

more creative and* their communication skills get expanded. In shared learning 

teacher does not rem îin the sole authority. Peer groups become an important and 

valuable source o f  Knowledge.

Centrality o f the child in the teaching and learning process changes the role o f the 

teacher in the classroom thereby bringing about significant changes in the teacher 

child relationship. When the nature o f transaction is such that it encourages 

children to articulate their views and raise questions it ir^vitably creates spaces 

for an open and friendly dialogue between the teacher and child thereby reducing 

the distance. Children join hands with the teacher in enriching learning 

environment in the classroom The teacher no longer stands at a distance near the 

blackboard, but sits with the children in a circle. With children put into groups and 

given responsibility o f their own learning, not only are they engaged at a much
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higher level, the teacher is able to attend to other tasks such as observing and 

assessing children, providing help where necessary. There is space for self

learning tasks, teacher assisted tasks peer group tasks in the transaction.

- Children’s learning is holistic and not segmented in nature. Competencies do not 

necessarily get acquired by children in a sequence from one competency to 

another and then to another unidirectionally. Instead children need to move back 

and forth in a kind o f spiral form within the same learning area again and again in 

order to learn well. At the same time they can pick up many competencies from 

one activity lesson or experience.

- Often instead o f  rigid division o f knowledge into subjects, the teacher is 

extremely comfortaT)le using the same text to develop language skills, 

mathematical abilities and so on.

Each child is capable o f  learning. Each has special strengths and abilities. Each needs to 

experience success and security in the classroom. And each child needs to be valued and 

loved and accepted.

The lessons given in the textbooks are just a beginning point for creating, building 

interesting learning situation. In classroom the teacher has to devise many other related 

activities as suited to their environment.
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F om birth to school language is the foundation o f so many activities and experiences. 

Lstening and speaking are prerequisites to discussing any subject as well as forming 

bonds with peers. Reading and writing are fundamental ways o f taking in new 

irformation and sharing own ideas and understanding. Whole o f language -  listening, 

sfeaking, writing and reading are interrelated, developing together each as important as 

tlie other.

H3 W does language come alive to children? How does it grow and develop to become not 

jiBt a life long skill but a life long friend? It is not out o f copying or memorising a few 

wards. It grows out o f life, out o f its needs and experiences. To help children to speak 

wth self confidence, to express their ideas and tjioughts., tp nijake sense.of.what they-read,* 

to use language creatively are some o f the main goals o f language learning. Activities 

ned to be structured such that there is space for all these in the classroom. Content and 

msthod are inseparable parts o f language learning and each as important as the othct .. 

Tie existing methods adopted in classrooms need to change to achieve the above goals. 

Tie new books have been structured in such a way as to elicit children’ s curiosity, 

thnking and creative skills.

1 Stories - Children are always attracted to stories. What makes them hear and read 

stories again and again? Can we structure our lessons in such a way that they read them 

agiin and again? With this view in mind a number o f stories have been inchided in the 

teitbooks book.

Activities that can be undertaken based on stories: Page no

1 .Telling the story in own words 2,3 book ii

2. Arranging the story events in sequence 32,49, 64 book ii

Language skills
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57, 83 book iii

3. Searching for words from the story 49, 64 book ii

59 book iii

4.Enacting the characters, events o f the story 31, 48,109 book iii

5.Drawing the events/characters o f the story 8  book ii, 104 book iii

6 .Hear part o f the story and guess the ending 70, 8 8  book ii

82 book iii

7. change the ending o f  the story

8 . Extending the events o f the story 94 book ii

28, 48 book iii

9. Giving titles for the story 23 book ii, 80 book iii

10.Telling the main idea o f the story/ giving

opinion about main characters 77, 82, 84 book iii

11. Join unrelated words and create sentences /stories 65 book ii

22, 114 book iii

12. Each one add a line and create story in group 80 book ii

Group discussion in training

- I f  children have to listen with interest how should story telling be?

- Is it important to have a moral at the end o f each stor>'?

II Use o f pictures - Pictures greatly enhance children’ s interest, observation skills, 

imagination and foster language skills.

Activities based on pictures Page no.

1. Talking/asking questions about the picture 6 , 7, 24, 25 book ii

12, 13, 74, 75 book iii
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2. Writing the names o f  those depicted in the picture

and classifying them 71, 72 book ii

3. Writing sentences about those depicted in the picture 16, 17, 18 22, 95 o f ii

119 book iii

4. Writing the events o f the story based on the picture 23, 49 book ii

37, 43, 115 book iii

5. Looking at the picture and identifying similarities

and differences 50, 51 book ii

6 . One person describes the picture and other identifies it 42, 80 book ii

4, 5, 35 book iii

7. Observing the picture and saying whether given

sentences are correct / their category 4 1, 50 book ii

8 . Looking at the picture and completing the dialogues 13, 85 book ii

9. Looking at the picture and writing related words 26, 27 book ii

10.Looking at the pictures and writing composition 90, 91 book iii

11. Looking at the picture and guessing previous and past events

12. Following the given instructions and drawing/ 8 - 10, 22,72,73 o f  ii

Colouring activity 4, 5,11, 6 6  104 o f  iii

13. One person draws and the other writes sentences about it 16 book iii

14. Craft activities 35, 36, 56 book ii

99,112 book iii

Group discussion/activity in training

- How can the pictures given for oral activity in the initial pages be used later on for 

writing and reading activities?

-What activities given above can be conducted as group activities?

- Using a given picture how would you conduct activities for children o f different levels?
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- Let one person draw any line, others add on and complete a group drawing

I I I  Songs/poem - This is an important medium in language learning. Children respond 

easily to the rhythm o f songs and poems and these get imprinted in their minds easily. 

Children can also feel the richness o f the language thru these. Apart from the ones given 

in the textbook a number o f poems can be shared with the children depending on the 

lesson and activity in progress.

Activities using songs

- Acting out the songs, drawing the situation depicted in the song.

- Searching for rhyming words from the poem

- Mixing up the various lines o f the poem and children arranging them in the sequence.

- Listening to simple lines o f the poem and extending them further

Group activity in training

Identify songs that can be used in the course o f  some lessons /stories

- Take the rhyming sentences in page 19-20 and extend them further

Identify other simple poems which can be further extended by children from your 

poem collection

IV  Dramatization - A  lot o f learning takes place from day to day incidents o f  life.Drama 

is an ideal tool to create/ simulate situations that are closer to life

Activities based on drama Page no

1. Listening to instructions and acting them out 5,21 book ii

30,49 book iii

2. Enact various scenes- railway stations, market, hospital 12, 13 book ii

12, 13 book iii

3. Acting out various emotions, miming, imitating sounds 30, 31 book iii

4. Acting out the events o f stories 31, 48, 99,112 o f  iii
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Group discussion/ activity in training

Does drama constitute merely memorizing a set o f dialogues and act out in the 

stage? How can it be used in the classroom situation for fostering language 

development? What sort o f environment in the classroom will prompt children to 

participate in drama spontaneously?

Which lessons in the textbook lend scope for dramatization.

Each participant writes an instruction on paper and puls it in a box. The others 

read and enact one by one.

xperiences around school

)oi environment and surroundings provide an excellent resource for exploration and 

« se.rvation. These can be material for extensive investigation and discussion.

j1 iv kies around school environment Page no

aiu/e walk/observing birds, animals, objects around; 34, 36,42, 89 o f  iii

V ri ling, drawing, grouping, describing them 8,98, 119 book iii

‘ -inparing and contrasting objects in the 50, 51 book iii

environment

jis to bus stand, market, post office 24, 25 book ii

1 2 , 13 book iii

i cracting with neigbours, friends and 28, book ii

gailiering material/ information 15, 98 book iii

<; rm  p activity in training

- Each group goes out and lists all that they see in the environment in a limited time. 

See which group has made the longest list?

- Let one person describe an object and others guess what it is.

~ Keep a few objects in the middle o f the group and compare and contrast them.

- What are the activities that need to be planned/done before and after a field trip?
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V I Sharing about oneself - Children have a wealth o f information to share about their 

families, friends, home, environment and these they are always eager to share i f  given 

an opportunity. They have opinions, views to offer on many things and it is important 

to elicit these while undertaking the activities o f the lesson.

Activities Page no

Children sharing their interests/ 7, 26, 28, 32, 54, 59 book ii

experiences/ hobbies/ perceptions/

imagination /thinking 8 , 21,42, 71,82, 92, 98, 104, 105, 115 book iii

V II  Question answers - At the end o f the lessons a number o f questions have been 

given. It is important to phrase the questions differently and encourage children to 

respond in their own words rather than reproduce what is memorized. Open-ended 

questions help children to think and give their own views. Encourage children to 

formulate their own questions - What, When, Where, How, Why

Group work in training

Take a lesson picture and see how many questions can be asked from the material

V II  Meanings

Children hear a number o f words in their day to day lives. For many o f them they may 

not know the meaning, but from the context children make out the meaning. Hence while 

introducing new words, simultaneously contexts have been given so that children could 

apply what they learnt.

Page no - 65, 78, 79 o f book ii

3, 22, 29, 35,49, 58, 60, 105 book iii

V I I I  Games - Children always participate in games eagerly. Learning becomes pleasant

and enjoyable. Hence a number o f games, riddles and pu2zles have been
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given in the book. These can be easily extended to many other lessons

Page no - 18, 34, 38, 39,42,65, 79 book ii

8 , 16,22, 35, 36,49, 59,6 6 , 70, 76, 106,114 book iii

Group activity in training

Create more puzzles similar to what is given in 34, 39, 65, 79 o f book ii

- Create more riddles in 17,66 o f  book ii, 4, 14, 15 o f book iii 

Share other games that can be added on to the lesson

IX Use of news paper/books and other material

Every child would like to read story books eventually and one o f the goals o f 

language learning is to take them from their textbooks to reading other material.

- OpportuHities-for exploring other material fie^d to be giveti m tlk classroom itself

Page no

Activities using newspapers 9, 36,37, 38, 59 o f book ii

books and other material 8,70,98 o f book iii

Group activity in training

What activities can be held in the classroom using newspapers and story 

books for reinforcing the activities o f the lesson?

Make a news paper o f the workshop activities similar to the one given in 

page 94 o f book iii

What activities can be done in the classroom to cultivate extra reading habits?

The above list o f  the activities have been given to serve as reference material during 

lesson planning. Teachers can use any o f these or add on others to make learning 

meaningful and interesting for children.
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Appendix e ii

Comparison of old and new Tamil text books

Class IV

Mr. Mohanasundaram

When Lesson 6  in the old text and Lesson 17 in the new text are compared, the 
number o f  polysyllabic words seems to be more or less the same. But, it should be 
noted that the number o f  words/sentence is significantly more in the case o f the old 
textbook.

The story in the old text is said in passive voice. Hence, very few punctuation marks 
are used, otherwise, punctuation marks and linkers are used wherever necessary. 
Students would face lexical complexity while reading the story, since the lesson has 
significant number o f complex words for which they need the help o f the teacher.

The story in the New text is said in Active Voice. Hence, lot o f  punctuation marks are 
used, the linkers are used wherever necessary. The story is more like a conversation, 
hence children would be very familiar with the spoken form that is used in the story. 
Since there are very few complex words they would not require the help o f the 
teacher to understand the sentence.

LE TTE R  W R IT IN G

Old Text Books 
(I t ’ s a letter from the Child's Uncle)

New Text Book 
(The Child writing a letter to 

her friend)

Variables Parti Part II Part I II P a r t i Part II Part III

No. o f paragraphs 1 1 2 2 2 2

No. o f  words 2 0 45 24 32 32 30

No. o f  sentences 4 7 4 6 6 6

Words/sentences 5 6.43 6 5.33 5.33 5.0
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P O L Y S Y L L A B IC  WORDS

Trisyllabic 33

Tetra 15

Penta or more 6

Tera

Penta or more

Tri

2 1

10

29

Since the letter is from an elderly person the 
standard o f  the language is comparatively 

high. Few tough words are found in the letter

The sentence structure is simple. It is 
simple in lexical terms too.

STORY

Old Text Books 
Lesson 6  - W ork  is Worship (pg. no. 15)

New Text Book 
Lesson 17 • Empt>’ Dial (pg. no. 78)

Variables Part I Part II Part 111 P a r t i Part II Part 111

No. o f paragraphs 4 3 3 4 7 8

No. o f words 160 132 116 60 65 72

No. o f sentences 24 15 18 9 13 16

Words/sentences 6.7 8 . 8 6.4 6.7 5.0 4.5

P O L Y S Y L L A B IC  WORDS

T  risyllabic 116 Tri 8 8

Tetra 45 Tetra 44

Penta or more 2 1 Penta or more 35*

In this lesson, the polysyllabic word 'Aattukutti* has been used 13 times. Whereas in 
the old text all the 21 penta syllabic words are different. The polysyllabic word



'Aattukutti' which means 'Lamb' cannot be replaced with another any other equivalent 
word in Tamil which would be less complex than ’Aattukkutti’.

P O E T R Y

Old Test 

Lesson 2: Girl is no less than Boy! 

Poet: C. Subramaniya Bharathiyar

New Text 

Lesson 6 : Drum 

Poet: C. Subramaniya Bharathiyar

V A R IA B LE S

No. o f  paragraphs 4 8

No. o f  words 60 55

No. o f  sentences 1 0 \4

Word/sentence 6 3.78

Polysyllabic words

Trisyllabic 16 7

Tetra 2 2 13

Renta or more 2 4

Both the poems are that o f the 'Tagore o f South' Mahakavi Subramaniya Bharathiyar.

In the poem o f the old text, he addresses the issue of'gender discrimination directly 
and he sounds aggressively positive in that poetry. So, many complex words are seen 
in the poem and hence the children would encounter lexical complexity.

In the new text, a simpler poem o f Bharathi is chosen. In this poem, he addresses 
'Racial discrimination' very subtly. Very few complex words are found.
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Appendix e Hi 

Introduction to the Concept o f Addition 

Class-I TO  Class - IV.

CLASS - 1

Lesson No. 5 is the first one on this topic. The earlier lessons have already trained the 

student to repognize a numeral in terms o f  the quantity o f objects the numeral 

represents. Now she is able to relate a given number to the corresponding quantity o f 

objects.

In the given illustration, two sets o f objects (in picture) o f the same kind in different 

quantities put together gives the total (represented by the number only). Under each 

set the corresponding numeral is given and in between the two numerals '+' sign is 

placed and after the second numeral sign and the numeral (sum) are shown. There 

are two such’ illustratiohs'arid h i^ y  ek c fc i^ ’ o f the‘ same Itind but o f  ^iflerent 

varieties are there for the chiId,to practice. Gradually the numbers placed below each 

set o f objects are moved away and placed along side the illustrations and thus the 

addition pattern/form (structure) is introduced.

In the illustrations and in the exercise the objects in the picture are placed in four 

different positions. Initially in the horizontal form o f addition (i.e. 2+2 -  4) the 

pictures o f  objects are placed ju^t on top o f each addend. In the second type the two 

sets o f pictures o f objects representing the addends are removed from the numerals 

and are placed on the left side and numbers to be added are shown on the right side. 

The two sets o f pictures are also separated by a wavy line. In the following few 

illustrations even the wavy line which earlier separated the pictures vertically, now 

slightly moved horizontally such that each set o f picture is placed against each 

addend to be added in the vertical format. Finally, the set o f  pictures o f  objects are 

arranged in a row against each addend. Thus the idea is to train the child to do 

additions with numerals alone and not just by counting the objects in the picture.

Once the child learns to do additions with the help o f objects and numbers; can now 

be trained to do addition operation with numbers alone. Such exercises follow the
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last two pages o f this chapter. In one set o f exercises he finds the sum o f  given 

numbers, in another type o f exercise he learns to write the missing +, == signs at the 

appropriate places and finds the sum. There is another type o f exercise in which the 

child out all those sets o f numbers whose sum is 9 and colours the appropriate boxes 

in which they are given. In another exercise one o f addends remains the same number 

(i.e. 2) and is to be added to 1,2,3,4,5,6,7 and as he adds each o f them he observes the 

sum in each operation progresses from 3 to 9.

This lesson has introduced the concept o f addition - 1-digit addition o f two numbers 

whose sum does not exceed 9. Zero as one o f  the addends is also introduces with 

appropriate illustrations.

The next chapter on Addition is lesson No. 12. This again is a 1-digit two numbers 

addition lesson but the sum exceeds 9. The child has by this time been introduced to 

the concept o f 2-digit numbers. He can recognize the numeral 10 and the concept o f

10. Such as so many units (ones) make 10 and the place value o f a digits in a given 

number as tens and ones. Also he can write numbers up to 20 in ascending and 

descending order and can compare 2-digit numbers up to 20.

This chapter on addition also follows the same method as the earlier one in using 

pictures o f  objects to illustrate addition operations. And there are exercises with 

numbers alone.

This lesson has five new types o f exercises on addition and one o f them is an activity 

based exercise. In one type, the child has to tick the sums with correct answers; in 

another he has to match the sums with the set o f addends. And the third type from the 

given numbers (0-9) the child makes his own addition details. In the activity based 

exercises the child is asked to read the spots on the face o f the each dice ever>' time he 

throws and writes the sum in the given table. And the last exercise is a verbal 

statement with a mixture o f numbers and pictures. This exercise does not use + or = 

signs as the given statement implies addition. In order to do this exercise on his own, 

he must have already acquired reading and comprehending skills in language.
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In Class II, addition operation taught begins with two 1-digit numbers addition (sum 

up to 19) and progresses to addition o f three 1-digit numbers and finally to addition 

by three 2-digit numbers (sum not exceeding 99). There are three lessons (Nos. 2,4 

and 6) one on each o f them.

In the first chapter or addition (Lesson No. 2) introduces one o f the properties o f 

addition. That's two numbers added in either order give the same sum. First form 

exercises o f this chapter demonstrate this property o f addition. The given illustrations 

consist o f  pictures o f objects to enable the child to count and the corresponding 

addends to do the exercise. The addends are also placed in different orders to 

demonstrate and to practice to see that the sum remains the same.

All -the exercises: consisfof sihgte digit 1 i\umbeT addition and the sum do not exceed 
>

9. Use o f  number o f smaller value and keeping the sum low make things easier for the 

child to do the exercise on his own and thus learns the logic behind such operation 

without much difficulty.

In another kind o f exercise the child learns to double a number that is, he practices to 

add a number to itself and observes the sum.

The next set o f  exercises uses an interesting TLM - Ten Segmented Frame', a 

rectangle frame divided into ten squares o f  equal size and the round tokens as objects 

to be used for counting. Through this activity the child learns to recognize the 

numeral 10 and the quantity it represents. The rotation often as '10' is one o f the most 

confusing form o f representing the quantity o f ten, because to the child the two 

numerals individually mean different values. By keeping the sum constant as 10, the 

nine exercises given-under this type familiarizes tlie child with are possible 

combinations o f  addition o f two numbers which makes 10.

Once he leams to recognize 10 as ten tokens placed one in each square o f the frame, 

chapter moves to the next stage o f addition o f two numbers whose sum is more than 

10 and less than 18. In the given exercises one o f addends is kept as 9 and the child

CLASS II
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learns to add the other addend by using the Ten Segmented Frame. The end o f  this 

chapter has four verbal problems o f addition along with pictures o f objects.

The second chapter on addition is lesson no. 4 and it introduces addition o f three 1 - 

digit numbers. This chapter ruses flash cards for selecting the numbers to learn 

addition o f three and in the illustration is kept under 18.

The illustration shows that addition o f three numbers involves two steps. First add 

any two numbers and add that to the remaining number to get the sum. This chapter 

encourages the child to select the three numbers from the flash cards and make all 

possible combinations o f placing them to make the addition detail.

The other kinds o f  exercises in this chapter include one o f matching the three addends 

with its sum given in jumbled order and other is colouring the exact number o f boxes 

in the given table corresponding to the number stated in the verbal problem and 

answering the questions and in the exercise.

The third chapter on addition is lesson no. 6 and it introduces o f 2-digit numbers.



Appendix e iv 

TAMIL CLASS IV (NEW)

Exercises -  Variety

I l^TORIES

Activities that can be undertaken based on stories:

Page No.

1. Arranging the story events in sequence 7, 4, 50

2. Write Story in ov/n words 52

3. Searching for words from the story 21

4. Enacting the characters, events o f the story • 81

5. Hear part o f  the story and develop it into a story, guess ending 82

6. Change the ending o f the story 55, 72

7. extending the events o f the story 56

8. Giving titles for the story 7

9. Tellingthestory by.cbangiog.theeyents/obgects.Gfthegiv€n*st©ry 8;56 • • *

10. Join unrelated words and create stories / sentences 22, 45, 50

11. Each one add a line and create story in a group 31

12. collection o f more such stories 4, 41

13. Collect more picture of interesting events / scenes

and ask questions to a group and make them answer 14

14. Narrate an event happened on way to school, 22

15. Gather stories from the children’ s magazines on animals, birds etc. 22

16. Conversion o f the given story into a dialogue form 40

17. Fill the blanks and continue the story and give a title to the story 51

IIIICTURES

Acivities based on Pictures:

Page No.

1. lalking / asking question about the picture 10,11,12,13

2. Vriting a story based on series o f pictures 52

3. Vriting names of those depicted in the picture 12

4. Vriting sentences about those depicted in the picture 12, 8

5. Vriting the events of the story depicted in the picture 12
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6. Looking at the picture and identifying, similarities and differences 36

7. Looking at the picture and writing related words

8. Following the given instructions and drawing / colouring activity 4,22,25,37.63

9,13,56,57

I I I  SONGS

Activities that can be undertaken based on songs:

1. Acting out the songs

2. Searching for rhyming words, from the poem

3. Write the interesting lines from the poem

4. Make your own drum / instruments following the 
given instruction and sing the songs and sing

5. Gather local folk songs and sings

Page No. 

9,26,59 

24,85 

24

26

26

IV . D R A M A T IS A T IO N

Drama is an ideal took to create/simulate situations that are closer to life 

Activities based on Drama

1. Enact various scenes-railways stations, markets hospital 13,17,35

2. Acting out various emotions, mining, imitating sounds 35

3. In an open ended drama, i f  you participate how would 
you act out your role to change the course o f  an event

4. Change the characters o f  the drama and narrate the story

5. Writing about many other similar characters o f  the drama

28

30

30

V. EXPERIENCES AROUND TH E  SC H O O L

School environment provides an excellent resource for exploration and observation. 

Activities based on school environment:

1. Nature walk/ observing birds, animals, objects around; 
writing, drawing, grouping, describing them 44

V I. A C T IV IT IE S  T H A T  C AN  BE U N D E R TAK E N  A T  H O M E

Follow the instructions and prepare some drinks using the material 
available at home.

41
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VII. SHARING ABOUT ONESELF 

Activities

Children sharing their interests / experience / hobbies 
/ perceptions / imagination/thinking

1. Write names and experience o f tourist places visited 68

2. Give a running commentary o f a cricket match between
teams o f  India and Sri Lanka 44

3. Continue the conversations between two persons 51

4. Write a reply to the letter o f  the lesson 63

5. Each one write a few sentences about an object/
animal and exchange script and read 63

6. Write are the events took place at home in a diary 71

VIII. QUESTIONS ANSWERS

At the end o f  each lesson a number question have been given

1. dpci\ en^ted questions help children to think and give their own view

2. Encourage children to formulate their own question -
What, When, How, Why, Where 18

3. Answer from the set o f given statements and frame
suitable questions and answers 18,25, 51,82

IX. WORD / SENTENCES / MEANINGS

Children hear a number o f  words -  may not a known the.rneaning o f  all, but from the 

context children make out the meanings.

1. Make all possible words, writing the all / some letters
from the given word 76

2. Writing an essay using the given words 37

3. Write many sentences describing an event/ thing using given words 40

4. Write appropriate meanings o f  homonym to fill the blank 66,76

5. Use the given letters to form different names o f the same
thing (e.g. names o f  flowers) 66

6. Select from the lesson different nouns and verbs 67

7. Write palindromes 75

8. Create word — staircase from pair o f  words - in each set the
first word is the last word o f  the previous pair set o f words 77
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9. Make words from the given set o f letters and pick out 
the nouns, and verbs

X. G AM ES

88

Games o f all sorts interesting to kids. Learning become pleasant and enjoyable. Hence 
a number o f Games, Riddles, Puzzles, humors/jokes.

Cross Words Puzzles 31,46,56,62,83,85,88,89

Types

1. Letters in each square and follow the instruction to find out 
the answers (words)

2. Typical cross word with clues (Across up and down)

3. Clues given for across only;

Riddles

Humor/Jokes

Write ‘ cause and effect’ sentences in two different cards in a group 
when one read a ‘ cause’ sentence and the related ‘effect’ card holder 
read it aloud

31,89 

46, 83 

62

73,74.75, 77 

32,33

-Writing names o f  all games into individual games/sports and team ones 35

68

Use o f  adjectives, and adverbs is a group one says a noun 67

X I. USE O F  NEW SPAPER/BOOKS AND O TH ER  M A T E R IA L S

Opportunities for exploring other materials need to be given in the classroom itself

Activities:

1. Using flash cards o f  words to form new sentences in a group 9

2. Answering questions looking at billboards advertisements 16

3. Acting out various radio and television advertisements 16

4. Identifying and writing various modes o f advertisement 17

5. How would you advertise i f  you were to own different shops 18

6. Write various catchy captions in advertisements 18

7. Write some interesting events o f the day from the newspaper 37

8. Give a write-up on the headline news item of the day 37

9. Gather news items and pictures relating to sports games from newspaper 37

10. collect many puzzles from children’ s magazines 77
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XII. PUNCTUATION MARKS

1. Read the sentences and punctuate them accordingly 7,45
2. Read a passage and punctuate them 21,71

There are many exercises on the following in each lesson

1. Comprehension question at the end o f each lesson

2. Fill in the blanks 7,29,35,41,75

3. Cloze test type fill in the blanks 61

4. Word meanings 3,7,13,22,25,30,36,41,45,50,57.62,67,75,80

5. Opposite words 30.40,61,70,75

6. Spoken into formal words, 29.55,70,81

7. Separate the words 3,21,25,29,36,45.56,62,65,71.80
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Appendix e v 

Approaches in the Revised Textbooks

Constraints/gaps in the old books ii and iii

- The lessons and exercises did not lend scope for interactive, activity -based 

learning.

There was very little space for expression o f children or for fostering child’s 

creativity. Exercises chosen were o f memorization type - meanings, opposites, 

joining up words and separating them. Activities were exam oriented meant to test 

the child’ s memory rather than help them to learn.

The activities were teacher centered and had little to interest children. What the 

children ought to know was thrust on them irrespective o f  whether they 

understood them or not.

- The methodology o f learning and teaching was neglected compared to the 

content.

- There was one to one relationship between the competency and the lesson. Often 

lessons were contrived to meet the needs o f the competency and were not 

presented in away that will kindle the interest o f the child. It had very little to do 

with how children learn.

- The pictures were not helpful in stimulating children’s imagination.

- Language used in the books was often formal and difficult.

Concerns which the new books tried to address

- How the child would relate to learning was the main focus. Learning o f the child
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was central and not just teaching.

The methodology o f classroom transaction, the process o f  learning was given 

equal importance.

Since the focus is on helping children to learn, lessons are structured in away 

that will interest them, arouse their curiosity and bring about learning in a 

spontaneous and non-threatening manner.

Variety o f formats were used to make the lessons interesting. The book has 

something to offer to each child, who can relate to the book in its own way. Role 

o f pictures in stimulating children is recognized.

. Exercises give spacQ to the- child’s creative "potential, *make them 'think sTnd 

discover their own capacities and talents. And to let the teacher too discover the 

potential o f  their children.

Many o f the activities were intended to broaden the perspective o f the teachers 

and clarify that children can be helped to learn in many different ways.

Activities aim at facilitating child-to-child interaction, teacher-child interaction, 

greater participation o f children in classroom transaction and close the doors for 

the earlier memorization/copying type o f activities.

Diverse activities were introduced to take care o f the learning needs many 

children and to minimize the monotony o f the classrooms

Teachers get ideas for structuring group activities and engaging children in self- 

learning. Often lesson activities assume that there is one teacher for one class and 

he or she is available to the children all the time. However this is not so. Many o f  

the activities can be used for multi-grade situations.
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A  number o f games are included to make children, parents and teachers aware 

that games are an integral part o f the learning process.

Making the book simple and demystify learning to reduce the burden o f non

comprehension. Parents too who are educated to a limited extent can comprehend 

simple concepts given in the books. Since many children would be first 

generation learners making them feel that they are capable o f learning is 

important.

- Compartmentalization o f language learning into listening, talking, reading and 

writing is minimized and these run throughout the book rather than restricted to 

the beginning o f the book.

- Though the pattern o f  allotting one lesson for one competency is continued in 

some cases, other activities which the lesson lends scope are included to make 

learning spiral. The fact that one activity can cover many competencies and that 

competencies are interrelated is being recognized. Lessons and activities have a 

broader focus compared to the previous one.

- There is an attempt to link lessons and child's own experience and knowledge 

rather than carrying on teaching and learning as an isolated activity. Giving 

contexts, pictures, stories to which children respond naturally make learning less 

theoretical and abstract.

In general the books aimed at engineering certain changes in the teaching and 

learning processes. Contents and activities o f  the book could vary over time 

depending on the groups. However some o f the pedagogic concerns that are 

addressed above would remain. The books if  supported with other mechanisms- 

training inputs, manuals and improved evaluation methods provide a number o f  

opportunities for those who want to practice activity based teaching and learning.
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An overview o f the revised book - 2 (Tam il language)

l.Competency -Requests, Instructions, Commands

The old book ii listed instructions (page 8) - wash your hands, wash your glass, bring the 

book etc to the children. Pictures were given and teachers were asked to assess whether 

children were able to perform the actions.

The new book ii lists a set o f commands for a variety o f movement activities (page 5 new 

book ii). Pictures are given to help the child and the teacher, 

form a train, go like a bus:

All types o f walks - fast walk, slow walk, backward walk, forward walk

- J ump, jump forward, jump backward, stand I ike statue.

. This is furthec reinfoeced thru another movement -activftyMir lesson *10 (page 21). Hefe * 

commands are given to rows o f children -jump like a frog; move like an elephant; run 

like a deer; gallop like a horse etc.

A  story situation is built in page 8 o f  new book ii. Here a cat’s instruction on what to be 

drawn around her house is listed- draw two trees; draw birds; draw windows etc. In page 

9 children are given space to draw around the house and cotour. Another activity 

suggested in page 9 is pasting and drawing activity using newspaper. Instructions for 

making a paper boat again figure in page 36 as part o f an activity for a poem on using 

waste paper creatively.

A  conversation where an elderly person requests for help is given in page 4 with a 

suggestion that similar events be enacted in the classroom. This is further reinforced in 

lesson 23 (pages 82, 83 and 84) for a related competency o f  making,polite conversation. 

Here a parrot talks to a visitor and each time the parrot talks the little girl corrects it, 

helping it to add please, thank you etc. The uncle goes back impressed by the parrot’s 

talk. In the old book ii this was dealt in lesson 29. It contains an address to children as to 

how they should behave i f  they have to be considered as good children.
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The English Text book iii covers instructions and commands through a game (page 4, 5 

and 14, 15 o f Book iii). Requests are communicated thru a polite elephant, which gets 

into a bus (page 6, 7, 8). The new book iii (Tamil) has instructions for making colour 

from flowers, fruits etc in lesson 3. Lesson 2 is about a child explaining how musical 

chairs was played in their school. Suggested activities for this lesson include playing the 

above game and describing it; sharing rules o f other games they play; sharing games 

which are played with songs; cutting pictures from the sports pages o f news papers 

(Page 8 o f book iii)

Comments -  Comparatively there is a greater variety in the lessons and activities, which 

are for both the body and the mind. There is greater scope for the child to participate 

spontaneously in these activities. Activities are built in spirally for reinforcement and are 

not forgotten after the oral section. Besides the intended competency they cover other 

skills. The contents o f the lesson are introduced in a non-didactic way.

2. Competency • understanding simple questions, dialogues,

gathering information about familiar things, answering in complete sentences

The old book ii (page 8)gives some isolated pictures and a set o f questions- W

hat is the colour o f the shirt? What is the bird doing? Is there water in the glass? What is

the man cutting?

The new book ii (pages 6, 7) gives pictures several on one theme - games played by 

children. The suggested activity include children asking questions and talking what is 

happening in the picture; sharing details o f the games they play and the friends with 

whom they play; and the material they use for playing. They also list the names o f other 

games they knew.

This is further reinforced in lesson 11, which is about gathering information. Pages 24 

and 25 give a composite picture where children again ask questions Activities include
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children doing a project o f  collecting all the details about the buses in their area; making 

a web o f related words around a theme-bus, tree, house (page 26,27V. children 

interviewing each other and finding about each other’s interests (page 28). Many o f these 

reinforce and give opportunity to ask questions.For gathering information competency 

the old book ii (lesson 13,14) gave information about a lion, parrot, TV and farmer and 

children were expected read and discuss the details given in the lesson. Activities 

suggested were meanings, opposites, fill in the blanks.

The page 12 and 13 o f new book ii was about understanding conversation and dialogues. 

One example is given and pictures o f other situations are given for children to predict and 

enact the conversation. Book iii gives a picture o f a railway station for children to enact 

the dialogues in a railway station and similar places (Pagesl2, 13). Lesson 10 is about 

answering in full sentences. It has a poem format where a child attempts to copy the 

-aotions-of varrous anhnals: Many'pittiflreS/ 6ontekts* are givetx irv *22 ami 23 \o 

prompt children to write full sentences. Late chapters too reinforce it.

Comments - Instead o f  isolated pictures and putting in disjointed questions and 

interpreting the competencies literally, the new textbooks present contexts/composite 

pictures to enable children to respond naturally and more holistically. The distinctions 

between activity and lesson start getting blurred and the lesson itself is introduced as an 

activity in some cases. Opportunities are built in for the child to share own experiences/ 

understanding rather than treating lessons as isolated learning activities. Though 

apparently one lesson had been allocated for each competency, it covers man\ others.

3.Competencies -  correct pronunciation

The previous books ii had three lessons for focusing on closely related letters- one for 

two types o f  ‘ na’ , the other for two types ‘ ra’ and the third one was for closely related 

‘ las’ and ‘zha’ letters. However the lessons were contrived to focus repeatedly on these 

letters. The exercises suggested involved grilling o f letters, words and sentences 

involving the above letters.
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In the new book ii also the group chose to maintain the focus on these letters in separate 

chapters. However stories and poems, which naturally had a greater spill o f these letters, 

was chosen to make the natural and interesting for children.

The lesson 9 o f book ii has a poem. The fantasies and o f a aspirations o f a rat are 

depicted. The poem has a number o f words that contain ‘na’ letters. Activities included 

children sharing their o w t i  aspirations; writing words and sentences based on the pictures; 

riddles and a game o f rhyming words. (Pages 16, 17,18).

Lesson 12 is about a magic mango that rolls on, challenging children on its way to catch 

it. Eventually it escapes, sleeps and sprouts into a fresh mango plant. A  number o f words 

with various types o f Ma' figured in them. Exercises include sequencing the story events; 

searching and locating a given set o f words from the lesson; crosswords; tilling in tl\e 

blanks etc

Lesson 17 is a story about a young horse, which is hesitant to cross a river. It is in a 

dilemma whether to listen to the advice o f the buffalo that says that the water is only knee 

deep or to the advice o f a little mongoose which says it will be washed away. Eventually 

the mother makes the horse compare its own size with that o f  the other two different 

animals. Activities include questions, rhyming words, taking a reference point - 

mongoose and listing the animals bigger and smaller than it (page 54), deleting one letter 

and discovering new words, a game (page 56).

These competencies figure in book iii and the lessons 6,7 and 11 cover it.

Comments The lessons have story formats to which children would relate to naturally 

rather than a contrived one to achieve the focus. Lessons and exercises are broad based

and offer a variety. It introduces several contexts/ pictures for children to think, discuss,

read and write rather than and repeatedly grill letters, words, and sentences o f the above 

letters. The emphasis was that children get to see these words in several contexts and
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lessons and gain confidence in using them correctly over time. However as even older 

children make errors in using these closely related letters, the predominant view is that 

correctness o f pronunciation is an important component. In repeated grilling, expression 

o f children is sacrificed. Often closely related words/ similar sounding words are focused 

and existing training strategies too reinforce this point o f view.

3. Competency - reading o f big and small letters; reading signs and advertisements;

The old book ii covered this lesson in page 44-48 where advertisements containing both 

types o f letters were given. Children had to answer questions about the details given in 

the advertisements. The new book ii structures the lesson in the form o f a presentation by 

a child where he explains about a group activity they did in school. Each group cut 

headlines from newspapers and pasted them on cards. The teacher calls out a particular

• letter and'groups search ft)r\vdrds starting with tfvat letter m iVie cuttings. The \esson has a 

note to the teacher for undertaking similar activity in the classroom. A  closely related 

lesson figures in lesson 15 o f  book iii. A  young boy is looking for his lost elephant and 

each time he is told that it was spotted near a particular sign post and when he goes there 

he is directed to a new sign post. In the course o f  the lesson children get to read various 

sign posts. (The previous book gave a list o f traffic rules and road signs).

Comments- Unlike the previous book the activities do not end with the children reading 

a few big letters and small letters printed in the textbook but goes beyond it. For eg when 

they undertake the activity o f browsing through newspapers they would come across 

many things to which they can relate in their own way. Playing the game o f searching for 

particular words (page 38 and 39) would foster many other language skills.

There are other examples o f activities that do not end with reading the contents o f the 

lesson. The activity o f  magazine making (62-65 o f book iii)is not only is about reading 

handwriting, but about many other creative activities I f  such an exercise is undertaken 

every two months, children get to read not merely different types o f handwriting again 

and again, but their creativity gets a boost. Book iii (page 98) has a suggestion for
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children to form their own library from the material in their environment, so that library 

reading becomes a sustained activity. In book iii lesson 18 suggests a field trip and lesson 

20 gives ideas for dramatization. Most lessons include a number o f group-based activities 

so that these become part o f classroom strategies. Many o f these are intended for 

broadening the perspective o f the teachers so that they make them as part o f their 

activities. However these need to be supported through training interventions.

4. Competency -reading aloud stories and poems; writing simple words and 

sentences; recognizing not so frequently used letters; dictation

Lesson 12 is a poem on trees planted by grandpa, grandma and all other family members 

and about the fruits and vegetables they gave. Activities include substitution table, ticking 

the correct sentences after observing the picture (Page 41); writing the appropriate name 

o f the fruit / vegetable in the table based on its taste and colour (page 42); game with 

flash cards where one child describes a picture and others identify the fruit or vegetable. 

Lesson 16 is a fantasy type o f story. Activities include arranging the events o f the story in 

sequential order; searching for words ending with the same rhyme from the lesson; 

narrating the story events in the picture (page 49); identifying sentences that are realistic 

and those that are based on imagination (page 50). Though the above lessons were meant 

for reading there is space for the child to think, to speak, read and write.

Lesson 18 features a quiz program on TV wherein names and other details o f  National 

leaders figure in. In the process some letters which are used less frequently, are covered. 

Suggested activities include collecting pictures o f National leaders and writing their 

names; sharing about favorite TV programs; circling some rare letters from a given set o f  

words (page 60).

Lesson 19 is story o f  a caterpillar, which eats and eats, grows fatter and refuses to play 

with the bee and the squirrel that invite her. They see it disappear into a pupa and wonder 

about it. One day to their surprise a caterpillar emerges from it. Activities include writing



activities such as sequencing o f events; searching for rhyming words; riddles; identifying 

the root word; word play (page 64, 65, 66, 67)

For the dictation competency the old book ii had a poem. Exercises had meanings; list o f 

words for dictation etc. Old book iii had a chapter on uses o f electricity and in the course 

o f the lesson a number o f Tamil names for items which have popular English names such 

as Mi?;i. grinder, iron box, TV, telephone, computer, light, fan, video, radio etc. As 

opposed to this the new book iii features a story (lesson 20) Activities include writing the 

names o f the pictures in the correct category (page 71 and 72); drawing as many items as 

possible using a circle and writing their names (last part page 72) etc. In all these 

activities the child gets to write the words on their own and is a different form o f 

dictation. The new book iii does not have a separate lesson for dictation, but includes it as 

apart o f exercises o f other lessons. Page 59 o f book iii gives a set o f words and asks 

chUtiren to \wr\te them, locate the words in the dilYerent chapters o f the book and check 

the answers on their own.

Comments- Helping children to learn rather test them or load them with memorization 

type o f  activities, use o f  methods which are less threatening, greater diversity in activities 

are some o f  the features. When the lessons/ activities/ pictures are interesting 

involvement springs from the child’s own initiative and is not necessarily teacher 

directed. The methodology o f learning gets as much important as the content. Since many 

o f the learners are first generation learners, language used is simpler compared to the 

earlier books.

5. Competency - descriptive sentences; repeating sequential events, answering 

What, How questions

Lesson 21 depicts a set o f animals trying to figure out the mysterious animal hiding 

behind a bush. Each one sees a part and speculates what it could be. Finally when a 

Dinosaur emerges, they all run away. Exercises involve filling in the appropriate 

descriptive words (page 78); searching for the opposites from a table and filling in the
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words and sentences (page 79); a group activity where each one says a line and builds a 

story (page 80); describing one animal shown in the composite picture and asking others 

to locate it (similar to card game in page 42).

These competencies are reinforced in new book iii. Lesson 1 has a poem about animal’ s 

displaying their varied talents. Exercises include children describing the given scene, one 

child drawing a picture and others describing it. Lesson 9 depicts a conversation between 

two birds, each claiming its own tree to be the greatest. Activities include children 

observing trees and documenting the colours o f their fruits and flowers (page 34); an oral 

group activity where each child takes a slip and talk about their greatness (page 35); 

taking one name and adding all the descriptive words that go with it (page 36); describing 

the events o f the picture (page 37). Lesson 18 is about children describing a tleld trip they 

undertook. A  number o f  key words, pictures and situations are given to enable children to 

write compositions. (Pages 91,92 and 93).

Lesson 24 is a chain story for the competency o f  sequencing events correctly. Wherever 

there was a story in the previous pages sequencing activity was included as part o f the 

exercises. Page 89 includes one more such exercise.

Lesson 25 is about a set o f  children who see an elephant that has fallen into a ditch and 

want to help. As part o f the lesson what and how questions figure in. These get further 

reinforced in lesson 16 and 21 o f new book iii too.

Comments - Children can describe, narrate a number o f things. Only when cornered and 

put in unnatural situations that they go blank or fumble. The exercises and pictures are 

intended to stimulate and make it possible for many children to participate and succeed 

rather than a few.

The lessons and activities are intended to promote greater teacher- child and child to 

child interaction, activity based learning rather than rote methods, greater variety in
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methods and material to make the classroom process a more dynamic one. It places 

greater faith in the capacities o f the child and recognizes that a child has a right to 

interesting learning. It gives greater space for the child to respond to things in their own 

way. A  number o f games are included to break the monotony and make learning fun. 

These with training inputs and better evaluation methods have the polential to improve 

classroom transaction.

English book 3

- There is a combination o f whole language and phonetic approach.

While accommodating the 65 competencies, child’s nature and level were taken 

into consideration compared to the previous book, which looked at things from 

the competency point o f view.

- Competencies were combined rather than dealt in isolation in each lesson.

■ ‘ * Activities v/ere biiWt in sp\ra\\y for mnforcement in the \ater lessons.

Each page does not end with reading the words or repeating after the teacher as in 

the previous book but has something for the child and the teacher to do. These 

extension activities give space for going beyond what is given. There is space for 

interaction, thinking, recall and application.

That rural children need to listen and speak the language before they can read and 

write was recognized and these activities run throughout.

Pictures have been used extensively for easy comprehension. Keeping the 

material simple to make it easier for the child, the teacher and the parent was 

attempted.

The book provides a number o f contexts, stories, pictures to enable children to 

respond. A  wide range o f games and activities figure in class i, ii and iii (Tamil) 

class iii (English). These constitute a good variety and a teacher can use/ apply 

these for not only the lessons in which they are given but in any other lesson.. The 

books also serve as a means for capacity building o f teachers in undertaking 

participatory learning and enlighten parents about different ways o f learning.

Maths book -Issues that were o f concern were
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Making math learning simple, interesting and meaningful;

- Adding contexts thru pictures / words to help children comprehend the abstract 

concepts and link it to their environment.

Helping children see patterns, inter- relationships; make the contents 

mathematically oriented.

- Making math enjoyable was one o f the concerns. Games and activities were 

included for this end.

- Activities that ensure that learning does not stop with the problems given in the 

text books, but goes beyond it. Children are also encouraged to formulate their 

own problems. Self-learning and group learning were built in.

- Teachers and parents get number o f ideas about classroom transaction.

Social sciences book iii

As compared to the previous book which was content heavy that went above the head o f 

children the present book contains many improvements.

- Content is introduced through varied formats -  stories, conversation, pictures etc

- Methodology for classroom transaction was taken into consideration while 

introducing the content. An attempt has been made to incorporate what the child 

knows in the learning process and build the lesson on it.

- The lessons were introduced in a simpler manner to facilitate easy understanding 

and reducing the burden on the child.

- The activities o f the lessons provide a number o f opportunities for the child to 

explore the environment, undertake projects, interact with a wide range o f people 

and draw inferences from their personal experiences. In this way learning is made 

practical, life oriented, relevant and interactive.

- The approach used in the book is to make the child start from immediate 

surroundings and then apply to larger contexts such as village, district, state and 

country.

Evaluation exercises are in built in the lessons and also reinforced at regular 

intervals
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For English, maths and science a number o f models and references from other states 

and countries were available. However in the case o f social sciences and Tamil 

references for material that uses alternative teaching strategies were minimal. Often 

existing textbooks become the model. Altering the existing books does pave the way 

for the future
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Appendix e vi 
NEW  T A M IL  TE X T BOOK 

LESSON N0.17 BABY HORSE TH A T  CROSSED THE R IVER
{aaiToik katanta kuttik kutirai)

“Mother! Mother! I am grownup now! Can I do some help to you?” said the baby horse.

“ Yes! Of-course. You could drop this small bag o f paddy at the rice mill” , said the mother.

The baby horse felt very happy. It walked carrying the bag o f paddy.

On the way a river.

‘The river may be too deep!’ The baby horse was hesitant to cross the river.

‘ Whom to ask?’ Looked around.

A bull was grazing nearby.

“ Bull brother! Bull brother! Could 1 be able to cross this river?”

“ Yes! Of-course. There is only knee-deep water. You can easily cross the river” .

The baby horse was about to get into the river.

“Stop! Don’t get into the river” . The baby horse turned to look at the direction from where the 
voice came.

Under the tree a mongoose.

“ Don’ t believe this bull’s words! Yesterday this river has washed away my friend” said the 
mongoose.

The baby horse is confused again.
‘To cross the river or not!’

Went back to its mother; narrated the events; the mother laughed.

“ How big is the bull! How small is the mongoose! Think for a while.
On your own you wilt understand whether you can cross the river or not” , said the mother.

The baby horse has come out o f  its confusion.
Crossed the river with the bag.

EXERCISES (pageno.54)
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.COMPREHENSION QUESTIONS:

1. Where did the baby horse go?
2. Why was the baby horse hesitant to cross the river?
3. Who said to whom? What?

“ You can easily cross the river” .
“ Stop! Don’t get into the river” .

4. What was the advice o f the mother horse?

II. READ ALOUD THE FOLLOWING WORDS WITH CORRECT PRONOUNCIATION.

kariarai
(room)

(stain)

marai 
(hide, 
the Veda) 

cirpi tarai
(jail) (floor)

karai aaru 
(dissolve, (river, heal) (charred, burnt) 
bund, melt, 

used up)
i i r a i . . • kuunu • • • • 'virr • • • • 
(screen, (say, aspect, (spread, expand) 
curtain) a heap)

narai nuum
(grey hair) (hundred)

can
(yes, correct, slide)

eeru van
(climb, rise, (line, stripe, 

run over) tax)
III. TAK E  PART IN GROUP DISCUSSION AND M AKE THE FOLLOWING LIST:

LIST OF AN IM ALS LARGER/BIGGER 
THAN MONGOOSE

LIST OF AN IM ALS SM ALLER TH AN  
MONGOOSE

IV. JOIN THE WORDS TO MAKE SENTENCES: page no.55

kaakam
(Crow)
iaamarai
(Lotus) parantatu

paruntu (flying)
(Eagle) malarntatu
mallikai (blossom)
(Jasmine)
muUai
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(Jasmine)
kuruvi

(Sparrow)

kaakam parantatu

mallikai inalarniaiu

(Crow has flown) 

(Jasmine blossomed)

5. Delete the middle letter o f the word. Write the new word in the blank.
avarai
(beans)
kazutai
(donkey)

(year)
ka(al
(sea)
lavalai
(frog)
pancu
(cotton)

arai
(h a lf)

katai
(story) 

aa^u 
(dance) 

kal 
(stone) 

lalai 
(head) 

pacu 
(cow)

6. FILL IN THE BLANKS (given passage not from the text) (page no55)

A picture o f  a cock is given alongside the text with the blanks. It narrates the features and food 
habits o f the cock. There are five blanks to be filled) The answers i.e., five words are given at the 
end o f  the text within brackets.

7. LET US PLAY . (page no.56)

• Students are to stand in a circle.
• One o f  them tells the name o f a BIRD and the rest o f them spreads their hands in a flying 

motion and say “parapara^' ( “ Fly! Fly!” ) and go around the circle like flying.
• In case o f a animals name being uttered, the rest o f them have to say “na(a naia" ( “walk, 

walk” ) and walk around the circle.
• The person who mess up the action and the chorus is considered to be out and loses the 

chance o f  continuous play,

8. Pictures on paper cutting to make shapes, dolls, dominos etc., ( only pictures and no 
descriptions are given).
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end o f the lesson

Comparison o f Old Tamil Text Book and the New text book o f class II.
In the old the lesson 11. “ Is the River Sleeping?”  and in the new Lesson no. 17. “ The Baby horse 

that crossed the River”  are compared.

OLD T/B NEW  T/B

Total Number o f Paragraphs 5 15

Total Number o f Sentences 19 41

Total number o f words 98 149

Words / sentence 5.15 3.63

PO LLYSYLLAB IC  WORDS:

3 syllables 30 52
4 syllables 13 25
5+ 8 9
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Appendix evil
AN OVERVIEW OF THE OLD AND THE NEW MATHEMATICS TEXTBOOKS

Class I ClassII Class I I I Class IV
SI.No. Description OLD NEW OLD NEW OLD NEW OLD NEW
1. Name o f the karjiakku karkanfu kat^akku kaijcan^u ka^akku karkanfu — karkanfu

Book
2. Years o f First Edition First Edition Revised First Edition 2001 First Edition First Edition Revised

Publication 1996 2000 Edition 1999 Reprint 2002 1997 2001 Edition 1999
Reprint 1998 Reprint 2000 Reprint 2000 Reprint 2002

3. Copy Right Govt., o f TN Govt., o f TN Govt., o f TN Govt., o f TN Govt., o f TN Govt., o f TN Govt., o f TN
4. Published by TN Text Book TN Text Book TN Text Book TN Text Book TN Text Book TN Text TN Text

Corporation Corporation Corporation Corporation Corporation Book Book
Corporation Corporation

5. Lessons — DPEP (TN ) DPEP (TN ) DPEP (TN ) DPEP (TN )
Production for the Govt., o f for the Govt., o f for the Govt., for the Govt.,

TN ------- TN o fT N — OfTN
6. Based on MLL MLL MLL M LL MLL MLL MLL
7. Composition Text Book Text Booli Text Book Text Book Text Book Text Book Text Book

o f the Team Writers: one Writers: Eight Writers: Writers: Writers: Writers: Writers:
o f  Writers lecturer from Teachers o f One Asst., Seven Teachers o f One Asst., Eight Eleven

a DIET; different Professor o f Primary & Middle Professor o f Teachers o f Teachers
One Teacher primary & DTERT; one schools; Two DTERT, one Primary, from
o f a middle middle schools; teacher o f a lecturers o f head teacher o f Middle Primary,
school; One Artist. primary DIETs; Two a primary Schools; Middle
Suoervisor; SRC school. Artist school. Two Artists schools; two
one lecturer o f Members: Two Supervisors: SRG Members: Supervises: SRG artists.
a DIET; Lecturers o f one senior 'Fhree lecturers o f one asst. Members: SRG
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Tfain
Leader: one
Senior
Lecturer,
DIET.

different
DIETS.

lecturer o f a 
DIET; one 
Asst Prof, o f 
DTERT.
Team Leader: 
Addl. Director 
o f DTERT

DIETS. professor, 
DTERT one 
maths teacher 
o f a higher 
secondary 
school.
Team Leader: 
Addl. Director, 
DTERT

Two
lecturers o f
different
DIETS,

Members: 
four lecturers 
from DIETs; 
one person 
from a BRC, 
Banruti, 
Cuddlalore.

8. CONTENTS There are 24 There are 18 There are 22 There'are 15 There are 48 There are 20 There are 20
Lessons each Lessons, 3 lessons each lessons, which lessons each lessons begin lessons and
one named on Review known by the include on Recall known by the with Recall are
the Exercises one name o f the Exercise as the competency Exercise as interestingly
competency after the 6‘" 11* competency first le.sson. Eight covering Five the first named and
imparted in & IS* on four major Revie>v Exercises areas such as lesson; 8 hence not
them covering lessons.Three areas at frequent Whole Review strictly
four main pages o f ‘Play namely: whole intervals. Lessons numbers- Exercises at known by the
areas such as with Numbers’ numbers- are known by the numerals; frequent name o f
Whole at frequent numerals; name o f Basic intervals operation or
Numbers & intervals. vyhble operation/concepts Operations; after each the concept;
Numerals; Covers 24 numbers: for e.g. Addition, Measurements; lesson. Five Review
Whole competencies o f basic Place Value and Fractional Covers 48 Exercises
Numbers - four broad areas operations; so on.'Covers 22 Numbers and competencies one after
Addition, namely measurements; competencies Geometric distributed every two
subtraction; 1. Whole and geometric distributed in shapes know into different lessons;
Measurements Numbers & shapes. different lessons. each one. lessons. The covers 56
& Geometric Numerals; . lessons are competencies
shapes 2.Whole • known by the distributed
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Nunibers-
Addition,
Subtraction;
3.Measurements
4.Geometric 
shapes. Includes 
numerous 
appropriate, 
interesting 
colourful 
pictures and 
illustrations.

name o f 
concept/ 
operation.

across
different
lessons.

9. Lesson
Arrangement

Unidirectional 
i.e. one to one 
relationship 
between the 
competency 
and the lesson

Spirally
arranged

Unidirectional 
i.e. one to one 
relationship 
between the 
competency 
and the lesson

Spirally arranged Unidirectional 
i.e. one to one 
relationship 
between the 
competency 
and the lesson

Spirally
arranged

Spirally
arranged

10. Total
Number o f 
Pages 
(Contents 
only)

92 pages 90 pages ,116 pages 106 pages 154 pages 136 pages 98 pages



Appendix e viii
AN OVERVIEW OF THE OLD AND THE NEW EVS TEXT BOOKS

Class I OassU Class in Class IV
8.
n

Description OLD NEW OLD NEW OLD NEW OLD NEW

1 Name of the 
Book

cuuznilaiyiyal vaanavil cuuznilaiyiyal \’mnavil cuuznilaiyiyal Not
availa
hie

Not
a\>ailabl
e

en ulakam

2 Years of 
!*ublication

First Edition 
1995

First Edition 2000 First Editibn 1999 
Reprint 2000

First Edition 2001 • Revised Edition 1999; 
Reprint 2000

Revised Edition 1999 
Reprint 2001

3 Copy Right Govt., of TN Govt., of TN Govt., of TN Govt., of TN Govt., of TN Govt., of TN

4 Published by TN Tect Book 
Corporation

TN Text Book 
Corporation

TN Text Book 
Corporation

TN Text Book 
Corporation

TN Text Book 
Corporation

TN Text Book 
Corporation

5 Lessons
Production

DPEP(TN) ' 
for the Govt., of 
TN

DPEP (TN)
fcM* the Govt., of TN •

DPEP (TN)
for thte Govt., of TN

6 Based on MLL MLL MLL MLL MLL MLL

7 Composition of 
the Team of 
Writers

. . .  ........................ ,

Text Book Text Book Text Book Text Book Text Book Writers: Text Book Writers: T
Writerst Three Writers: Nine Writtrs; Writers; One lecturer of the 

SPD, DPEP, Chennai 
an(i one h«id teacher of 
a middle school. 
Superyisojs; One Field 
Consultant of DPEP 
and one lecturer of a 
DIET Team Leader: 
The Director of Primary 
Education.

Teachers of Primary, 
Middle schools, three 
artists.
SRG Members: Three 
lecturers of DIETs.^ 
Two members of BW 
Sankarapuram and 
Tiruvennainallur

Lecturers from
diets;
One head 
teacher of a 
middle School

Teachers of 
different primary 
& middle schools; 
One Artist.
SRG Members:

One Lecturer 
from a DIET; a 
head taic^r of a 
middle sctlool. 
SuDervis^:

Seven Teachers of * 
Primary & Middle * 
sdiools; Four 
Artists;
SRG Members:

Two Lecturer of 
DIETs; the 
Women 
Development 
Officer of the 
SPD of DPEP

One lecturer of a 
DIET and'one 
asst., head teacher 
of a higher 
secondary schdol.

One addnl 
Director of the 
Dept., of School

Two Sr. lecturers of 
DIETs; and the 
Women 
Development 
Officer at the 
SPD,DPEP,
Chennai

Addl. Director of 
the Dept., of 
School 
Education.

-  ..........................................
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Education
CONTENTS There are 13 

lessons and the 
contents are 
mostly pictures. 
The type of 
exercises given 
at the end of 
each lesson are 
not appropriate 
to the level of 
class I because it 
asks the students 
to vmte the 
names of objects 
etc and at this 
stage they may 
not have 
acquired the 
writing skills.
The 13 lessons 
cover six broad 
areas of 
competencies 
such as 
awareness of 
about one’s body 
and its parts; 
one’s family and 
neighbors and 
the relationships; 
local festivals; 
one’s natural 
environment- 
ocal land 
features river, 
pond, common

There are 15 
lessons and 3 
exercises one 
each after every 
5‘*’ lesson. 
Concepts and 
themes are 
illustrated through 
interesting 
pictures.
Exercises are of 
verbal or just 
marking a tick 
type. Full page 
pictures; cartoon 
story formats 
have been 
adopted to 
illustrate the 
concepts. Covers 
15 competencies 
but the book does 
not mention the 
competencies 
explicitly 
anywhere in the 
book.

There are 16 
lessons and each 
lesson is known 
by the 
competency 
taught in it. The 
lesson content are 
statement of 
facts/dcflnitionan 
d pictures to 
complement each 
other. Each 
concept/ theme of 
a lessons is 
fragmented into 
different 
components/ 
parts and treated 
individually and 
hetice the lesson 
on the whole 
resembles a mere 
collection of 
information/ 
facts. Exercises at 
the end of each 
lesson are of fill 
in the blanks; 
stating the given 
statement as 
true/false, 
matching etc.. 
Covers 16 
competencies in 
six areas such as 
awareness about

There are 15 
lessons, two review 
exercises and one 
tossing- game. 
Though this book 
also covers the same 
competencies as the 
old book, this book 
employs different 
approa< î  ̂to 
handle jthe th ^ e  of 
the subject in eadi 
of its le^ n . The 
name of each lesson 
is attrac^ve and 
imaginative. Each 
lesson, the theme/ 
concept is treated as 
a whole through 
interesting contexts, 
stones, dialogues 
and so on. Verbal 
presentation of each 
lesson is
complemented by 
series of colourful 
pictures that fit 
exactly to the format 
adopted in each 
lesson. The 
exercises are built- 
in in each lesson 
content and are 
imaginatively 
disgned.

There are 22 lessons 
covering six major 
areas of competencies. 
The first area of the 
competency: road 
safety and social values 
and customs and under 
this there are four 
lessons. The first 
lessons describe various 
social values and 
customs in an attempt 
to oilttvate the socially 
accepted behavior in 
the child. Lessons are 
mostly narrative in 
nature. The next two 
lessons deal with 
road/trafBc rules and 
how important it is for 
everyone to follow in 
order to avoid accidents 
and related discomforts. 
The second area of 
competency is on 
various aspects of local 
socio-civic environment 
and the functioning of 
various institutions such 
as local panchayat, post 
office primary heahh 
centers, police station, 
courts, banks etc., The 
third area is on various 
occupations, workers 
and their importance to

There are 18 lessons." 
lesson contents are nc 
monotonous narrative 
descriptions; there are 
formatted into 
interesting contexts, 
story format, 
conversation/ dialogu* 
format and are 
interactive in nature.' 
exercises are all built- 
the lesson and at the e 
of each lesson also 
contain activity based 
exercises in addition t 
the comprehension, f 
in the blank types. 
Topics covered indue 
local and national 
festivals features of et 
festival and festival 
seasons, various 
agricultural implemen 
equipments and agri 
products and their 
relationship given in a 
dialogue format, on ci 
amenities, on tribal 
culture, road safety- 
forms of various 
accidents and first-aid 
procedures, on ancien 
man- his life and the 
modes of modem 
transportation, variou 
occupations and work
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animals birds 
and so on.

one’s well being; 
body parts; 
neighbourhood 
occupations; 
festivals; 
observation of 
living and non
living; sources of 
water and 
pollution etc., 
population 
explosion and 
control; earth 
and sky and so 
on.

our life* agriculture, 
carpentry, masonry, 
weaving, pottery and a 
lesson on agriculture 
and allied occupations. 
The fourth area focuses 
on map reading, various 
features of the district 
etc., The fifth one is on 
the relationship 
between man’s past and 
present, describing 
various aspects of the 
life of the ancient man 
and an exclusive lesson 
provides some simple 
facts about Indus valley 
civilization. The last 
area is on the 
consequences of 
population growth and 
the importance of 
population control and 
the virtues of small 
family. _____________

-  tools and machines 
used, local self- 
governments- electior 
polling of votes, 
democracy, structure 
government and loca 
bodies, climate, 
monsoon and time, ea 
and natural resources 
our country, soil and 
water resources, 
minerals; importance 
cultural life such as 
music, art and sculptu 
and so on.

Lesson
arrangement

Unidirectional as 
per the 
competency

Spirally arranged Uflsdirectional as 
per the 
competency

Spirdly arranged Unidirectional as per 
the competency

Spirally arranged

Total pages 42 58 102 90 100 86
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Appendix e ix
AN OVERVIEW OF THE OLD AND THE NEW TAMIL TEXT BOOKS

Class I OassII Class III Class IV
Description OLD NEW OLD NEW OLD NEW OLD NEW

1 Name of the tamizp tamiz amutn tamizp pcmtaniail tamiz amutu tamizp paatanmtl tamiz amutu tamizp tamiz amu
Book paalanuul paatamiul

2 Years of First Edition First Edition 2000 Revised Edition First Edition 2001 First Edition 1997 First Edition Revised Revised
Publication 1995 Reprint 2001 1999 Reprint 1998 2001 Edition 1990 Edition 19

Reprint 1998 Reprint 2000 Reprint 1997 Reprint 2C
3 Copy Right Govt., of TN Govt., of TN Govt., of TN Govt., of TN Govt., of TN Govt., of TN Govt., of'

4 Published by TN Text Book TN Text Book TN Text Book TN Text Book TN Text Book TN Text Book TNTextE
. Corporation Corporation Corporation Corporation Corporation Corporation Corporatic
5 Lessons — DPEP (TN) DPEP (TN) DPEP (TN) DPEP (T>

Production for the Govt., of for the Govt., ofTN for the Govt., for the Cjo
TN ------ ofTN — ofTN

6 Based on MLL MLL MLL MLL MLL MLL MLL

7 Composition of Text Book Text Book Text Book Text Book Writem Text Book Text Book Text Book Text Boot
. the Team of Writers: Two Writers: Eidit Writers: Nine Teachers of Wjiters; * Writers: Seven Writers: one Writers; T

Writers Lecturers from Teachers of One Lecturer Primary & Middle One lecturer of a Teachers of PG Tamil Teachers (
DIETs; One different primary from a DIET; a schools; one Artist DIET; one head Primary, Teacher and a Primary,
Tamil Teacher & middle schools; head teacher of a SRG Members; teacher of middle Middle teacher of Middle
from a Higher Four Artists. higher secondary Two Sr. lecturers school Schools; Three higher schools, th
Secondary SRG Members; school. and a lecturer of Supervisors; one Artists secondary artists.

✓

School One Lecturer of a Suoervisors: two DIETs; one asst, head teacher SRG Members: schools SRO
SuDervisor: DIET; One lecturers from consultant, DPEP, of a higher Two senior Supervisors; Members:
Two lecturers Educator from a DIETs Chennai; One secondary school; lecturers of one head four DIET
from DIETs; DIET; One Team Leader; consultant from a lecturer of a DIETs, one teacher and a lecturers
Team Leader; Consultant of the' one Retd., CRY, Chennai DIET, Team consultant of Tamil teacher
one Retd. SPD-DPEP Professor of Leader; one the SPD; one of higher
Professor of Tamil Professor of consultant secondary
Tamil Tamil. from CRY, schools: Team
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CONTENTS There are 19 
lessons one each 
fora
competency- 3 
rhymes, 2 
picture stories, 
one conversation 
format based on 
picture; 
answering 
simple questions 
based on 
pictures; reading 
common letters 
of alphabets, 
simple words; 
copying vowels, 
consonants, 
writing simple 
words, 
sentences.
Covers 9 broad 
areas com 
competencies.

There are 18 
lessons, a table of 
vowds and 
consonants, a 
poem; two 
activity based 
learning exercises 
(5 pages). The 
lesson could be 
classified into: 5 
rhymes, 3 picture- 
stories; 2 activity 
bas^ command 
& instructions; 
one on 
conversation 
based on pictures; 
5 cartoon stories;
2 lessons of 
questions based 
on pictures; one 
lesson of word 
game to be played 
in a group. 
Exercises are . 
built-in the lesson 
itself Covers 19 
competencies of 9 
areas such as

There are 33 
lessons including 
thrw poems. The 
book begins With 
a three p%e 
review ex^cises 
on recogt^zing 
the letters. There 
are 8 rhymes-in 
all; 2 picture 
stories; 4 stories; 
one on comniand 
and instructions;
S lessons of 
information abmit 
animals etc., one 
conversation. 
Each lesson has 
exwcises which 
are of
comprehension 
type questions; 
word meaning, 
opposites; reading 
sentences; fill in 
the blanks and so 
on.

There are 27 lessons 
and one poetry 
section consisting 
three poems. In all 
there are five 
rhymes/songs; two 
lessons on 
following/understan 
ding commands and 
instructbns; two 
Irasons on narrating 
various activities in 
the given pictures; 
two lessons of 
simple
conservations; eight 
stories; two lessons 
of picture-song 
combination; most 
of the lessons have 
exercises at the end 
consisting items like 
fill in the blanks; 
writing the names of 
objects in the given 
picture; simple 
crosswords; group 
activities/ games, 
story-telling word

There are 37 
lessons, one word 
dictionary; a 
poetry section of
5 poems; 2 
revision tests; one 
recall exercise in 
the beginning of 
the book. Covers 
19 competefwies 
of 9 lu'eas such as 
listening; 
speaking; 
reading; writing; 
comp- rehension 
of ideas, 
functional 
grammar; self- 
learning;
language use and 
vocabulary 
control. The end 
of each lesson has 
two parts- one 
contains word 
meaning, 
opposites, 
separation of 
words, words in

Chennai Leader: one 
head teacher of 
a higher 
secondary
school_______
There are 20 
lessons 
consisting 6 
songs, one 
letter writing, 2 
stories, lessons 
imparting 
moral values 
and a 
biography.
Most of these 
are of narrative 
type. A
separate poetry 
section of 4 
poems. There 
is no mention 
of competency 
in the book.
The end of 
each lesson has
3 parts- in one 

them word 
meaning, 
exercises on 
opposites, 
grammar, 
separate the 
words,fill in
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Listening, 
Speaking, 
Reading, Writing, 
Comprehension, 
functional 
grammar, self 
learning, language 
use and 
vocabulary 
control.

meanings and so on. 
The book contains a 
lot of colourful, 
interesting and vivid 
pictures and covers 
19 competencies of 
9 areas.

spoken and 
formal form. All 
these items are 
solved illustra
tions for the 
students to 
become aware of 
The other part 
known as 
language
exercises contains 
the usual 
comprehension 
question, fill in 
the blanks and 
other writing 
exercises.

the blanks are 
^ en , the 
other part has 
comprehens
ion questions 
and the third 
part is on 
grammar such 
as vocabulary, 
opposites, 
make 
sentences, 
prefixes, 
suffixes etc.,
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Appendix e x
- ~  ̂ > Copies of Chapters (Old and New Textbooks)

1 1 -  cS a > P  § f r r ^ © < ^ ln 3 ^ fT ?

Qs^cbeoijunr @ 0  ojew flaiT . «^ 6 U!t sfirnr Q f f ^ e o

f§l^)6l>T^3rT!T. ^ e i r p  (o6U6lD60UJfT6TTa606Tr

Q8=6mp[rir.

Geij^oOGOUJncTT^sYT @65)rDj5^6UiTa6Tr. a i^u S leb

6^fr <̂ 1—{5§ l Q ff^ eo C o a ie m ii).  ® ® J 5 ^ § ] .  9 ©

S61i5lD60UJfr6TT, “ gLUiT! cS (fcp  Q u r reO S O lT ^g j. J5lb6^lJD

6iSl(i|jr5J.!0 6)Sl©Lb. si§i (Surraeorrih**
6T6i}TfDrT6ifr. §JTr5J0̂ !D3rr? ufrrr” ereirgy eiiesirflaaiT
<3in.f$l6 r̂rfr.

c^fbnSleirr ai65)iruS^ @ 0  Q ffiir e T T e r fl^ il^ L - . ^ L _ f5 ^ § j .  

e r Q ^ § l  jS le inp  c^ ifcpp e w o j^ f r s ir .

«- ifir  6T6irjr) @661u_iL_6ifT L|«D«iL|ib 6T(J|>I5^§i. “ gu jrr, 

6i S 1 ^ ^ 0 a ^ n [ ) § l * *  CT65T ^ 6 1 1 6 ^  €UJ5^ITfiiT.
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6K6Jnrf)<KIT CTfij0<F QfffibfiO l§)CT)6BT̂ f̂TfT?

cSy,) :̂5̂6UIT CT̂ 6̂?n6BT (S€U6W)60lUfT6TT«6in6rr GffeifTfDtTfT?

@ )  C€U«D60ajrr6TT£3i6TT 6T U U L q . U U L _ l _ a j i T « 6Tr?

FT-) Q p ^ f ib  (S 6U O T )6\)UJIT6TT CTCTTfiWT Sin.f^lfiOTfrfiin’?

2-) GeuemeouJiTeh ct̂ sidctt î ifleb fimcû F̂Tfiin?

s m )  @ l7O T D T l_[T 6iJ§J («6U6W 60UJIT6TT CTCOTfiOT eWvjl5l6«TfT6BT?

2. <?iflujr;6iJT e:iSl(nni_.ff!r>uj «rr©^gij 6T( f̂iic‘i.

1. Qs^ebsouuiT ujirfr?

1. (f̂ 0 ciSliurrufTifi.

2. ^ 0
3. (SfiiisineoujtTsiT. --------------------------------

2. <26U6Tn60UJIT6TT c5j}?P CT6Vrp «n.n5)uj§j b76in?

1. 605̂ 60 CTfiifTnjj jSnr îx̂ -iû iTeb.
2. S rffiT CT6BT£JJ 9 6 6 ) 6 7 (^ J 5 3 ^ f 7 6 b .

3. cS^Sl (Su^iuem^a -— -

3. c3ii)D?6'Sl0 !5§j r-iffr CT̂ irrrr) ŝ\Sl 6T(i|>t5^§| 6jctt?

1* Sî j>p C«ITÛ gJL_OTT
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“ c^ ih ijD fr! c^LD iD rr! ^rr65T^rrd^T Quifluj<sy65Trr<K 

(oLKsrTfTfbgj 0 S)l _ G l_G66t ! 2 _ rE i« (€ f5 ffi@  ( ^ ^ r r o j g i

^rr|7rr6TTLDrr<5. ^ Ijfilu j Q f^ o )

Qpil<SJ01_(S5)LU ^ i f l ^ l  ^ ^ G O uSIq )  @ p « ^ 6 ) S ] l l @

6 U 0 ^ p f r u j r r ”  (srdyrn )^  ^ r r u j®  @ ^ 6 6 ) 1 7 .

@ ^ 0 ) 9 -< s@  < m 0

Qr5<a) (ip La )i_6 S )U J<F  5 l̂di5 § j Q « y ^ p g j .
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(fillin’ ^ ^ L D  ^ ^ < 5 L D rr< s  ^ 0 < 5 @ C L D r r ! ’  

<^jT)65)n)<K <5I_<9Sa^ ^LUfBJi^lLUgj @ lllfj_<5  (g ^ G ID IJ ...

^ lurrffli— Lb G<sil<EBQ)rrLb?’  ^ 0 L b L S lu  

u r r f T ^ ^ g j . ,

ĉ 0 G « eb ^ 0  <Krr6W6fTLDrr@ q d )  G iD U jiB gj 

.. Q<Krr0iin’ i i :| -0 ^ ^ § j .

“ «5fr6W6TT ^ « ^ O T r r r !  «sfra)crr ^crorcom 'fr!

CrCffTCffTfTQ) <51_<5<K (ip  ILj LD fT ?  ”

^irg-fTGiTLDrr®. <5vm  (ip^n5J<EBrra) 

<oII€?DI7^rr65T &_6TT6TT§j. ^  (o T G lf l^ d )

c ^ f i )a ) {D f f i  <EBi_<5<5€orrLi)L” .

^ p r S l d )  

Q ffd jT fD g j.

jS l^ l  ^ fD fB j< 5 fr (5 ^ '

Q jiB ^  (3 ^ rr«< fi< 5

@ L U | . « ’ @^65)|J’ ^ 0 L D lS lu  

u r r iT ^ ^ g j . ;
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LD|7^^6irr ^ i f l .

ffifra)(otT Q<Ffrd)QJ6iy)^ fD i iu r r G ^ !  

G p f b p  <svm  r5€wru<o5)0yT' 

Q <3=drrp0S1 ilL_§j”  CTcin-pgj d rfl.

@ l1 ii^<K @ ^ 6 ^ )I7 < S @  LS6ff5T©Lb ^ ^ L J U L D .

< 5 L _u u ^ fT , G o jiO T L - frL D fr ! ’

c^LDLDrr(s£li_Lb Q<9^(SffrfDgi; r5i_i5^<50)^<5 

«g^n51iu§j.. ^rTiLi<5 @^<S5)I7 < # l( f l^ ^ g j.

“ <5rra)(5rT <̂ qjqj<oTT<oL| Gurflujgj! <Sffl 

GrdjQjcrT€Li <#lr51uj§j! un'ir. ^fr)65)n)
2_6ijT65TfT(a) <SL_<S<S ^ lU ^ L D f T  ^U JC O fT^fT  

GTisijTugj ^ o n ^ Q & i  n i f l i q i i ) ”  CTgirrrDgj ^rru j<5

• • • ’ @ ^ u u i i >  * ’̂ r e j ’̂ u j g ]

QpL_€5)L_U_|L_65T  

« l _ f 5 ^ § l .
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^•|T)6^ip «5  <KL_<5<5^ ^LUrBJ<®UJgJ @llu:|_<5 @ ^ 0 ) 1 7 . . .

^LurrfflLLD G iSLlffiGOrrLD?’ ’ ^ 0 L b i 5 1 u  

u n r i t ^ ^ g j .^

^ 0  <sfr€ff)<STTLDrr(5 q d )  G LDUJ^gj 

. Q < s r r 6 6 ^ U |.0 |B ^ g j .

“ arroDGrr c^^Rn’coffrrr! <srr(S5)€rT ^ e w T O T 'fr ! 

^ f b ^ f D  (oTCffrCOTfrd) (5I_<5<K (ipU|.LL|LDrr?”

^n-i7fr<oTTLDfr<5. (s rm  ( i p ^ f i j f f i r r ^

 ̂ GUGoq-^rrdn' ^ m e n § \ .  ^  G TG rfl^o)

c^ jT )65 )n [)« ffiL-«<5<a)rrijb” . .

c ^ f b f S e b  

ijpiBj^fiF Q «F6iyTp§i,

1060! i:c:^jT)j51<a) ^ p r E j « r r ( 2 ^  

(gq-Q ) O lJB^ "p65)<£F GfBfF<5^1ffi

@ lL ii:|-«  @ ^ 0 ) 9 -  ^ 0 l i ) l 5 i u  

u r r i T ^ ^ ^ . :
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1. @L_U]_<s @ ^ 0 ) 1 7  CTfEjG<K Q<5drrrr)gj?

2 . (KL_<sas^ ^LurBJ-Sujgj

3 .  lu r r fT ,  L u r r f f l i_ L b  Q < ?rr< o 5 T < o c rg j ?  < o y m 7

♦ ‘ (| CTcrfl^cb (SL_<K«<sonrtb’ .
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^ (5 1 0 4 6 ^ )1 7  l u r r g j ?

6  2. Qffrrpffi®5)6rra: ffifliLirreffr f^66]uLjL.«rr u ^ ..

s W m
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LDCOp

^l6ID0s ^ o )IJ
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îflanuJ6fi]L_u Quifluj 
efileotii^sdr ££]0 )fil@SOT
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;u 0 iB g J U fD J 5 ^ § j

•LD d )G 6 l0 )« uDGOiirfb^gl

^ Q }G 5 )Q )

j@ 0 ® S 1 \

§ . j5 © e fil^  e-OTCTT ^ « )L - « @ l jb  L j^ lU

Qa^irQ)€8)€0 6T (ip^ .

65 0^65)^ 

^ 6 5 5 r ©

<5L-€l)

^QJ Siy)€l) 

u r r i _ < s b

U

C ff ir r U ^ l lL -  @ L - j5 € 5 )^  jgl5TU L-l.

G < s r r ^  ^ 0 ________________

___________________

c ^ € ir r r r d )____________________

^ § j _________________ , ____________
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ufD<gs<s (ipi£^ujiT§i. 
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7. eSt«)6 iTUJrr®G6ijmbl

Q J L lL _ L D r r < S  f9G bp rBJ<5BG TT ;

2_ fE J (5 € T fld ) ^ 0 6 U f T  ^ 0  

upoDGuuSlCTT Quujc5)I7<f Q .g 'fr^ S ''

LD fT lfDG U IT  ‘ u f D U j p ’ ( o T G i r p  Q a f T O T ®

upuugj Gurrcoff ŝ nirSI <5ii0«5.
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8. Qffuugi urriT.
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Z ,  Q u e w r

^ g iD erru LS leb C T ^eo  ?

( îl>(£lujuf! (if)Qp^u>

0g)jrsJ^L.ft (9>ftQflurilii|.ft 0ihi£)ujti)!

i|gtb$8)u>u LSî irftOOT CuiruSlcDT
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G)i>irî j,.

3 ULii iiiflftrcwii fL ® 4.
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5S65̂ <Ŝ  QoBrr(5l<K0ii) rBsb€DunrL-@ 

1DIT<S5)€0 ( | p ( ^ ^ L b  o S IO D G rrU U fT L l©  -

6y ^ a « u  u@ ^^<5Q<snr€TT(Q5 unruurr.

21.u5]irffi6TflL_^^^ ^6OTLj G6Il@ )jLb - Q^UJSIlljb 
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uirft̂ îTiT. “s,TOT«r uĵ jSl. uD€wfl OTil© c^ «u  C5un̂ n)Ĝ > 
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CTĝ LDLÎ  _
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uufuGufTLo! îfluGurrijb!

(̂ gi/Qjsir

<55̂ oOL~ vijcS/

< ^ £ ] /a /6 ^

, / y c ^ ' ^ - /  i \ <  C/ >=r=-_-r:.

■ ^ i T r ^ ( S .

CTCTTOTT ‘9 0  (iP^LD l̂loSliJjrTl 

[ J f i j s  ^ f iC e c r  ^;y,u CurrsifTn) 

@ L qS1 <^6mL_®@ijb’ €T<OTp 

(STQ^^u CufrCluf0^^rij«.
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<^) m m  j>s9)L. ^njuuiriii? ûQuT(!̂ &tr<S)£9)ar n^puiraj?

SCT)t_iS6h 66)|D0Lb Qurr06TTS6^

❖ y,««o)L_ y,«<ft6rT, y,ffafijLD. LDfTCT̂ coscrr, y , f fQ ff« O T ©

^  ................................................................................ ...............................
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4 ĝ gOTpgigfr

40

4 0  gl®)

4  g |o ir  g l i _  L D ^ q  

.4 u ^ ^ a ig fr -

0  <^gOTpa^<sfr •

u^^<sF,Grr <̂ <oo‘i p<g;€fr

6 7

91 gl<s\3

9

91

55 Co<9;rrLi|_i_li__ 5

^ L _ L D ^ u q

(5W

CBa;rTL£ (̂5b(S\)(T  ̂ 5  

g | l _ L D ^ U H

^<S<olT <o5T rni <9i GIT

70



I .
7 g lL _  LJD^UL^

<^SOTp<S(oiT

m



32

2 g | i _  ix i^ lu q

3 ® |L -  

3 u ^ ^ ts c fr .

69 glsa

6  @1— u D ; ^ q

9 g)®sr g l i _  u i^ lu M

u ^ ^ a is f r

1 O



tKJ\

GTQ5OT, <57 Q515T

^QTtl__ULJi_‘j.__ CTS^T.

^L ._  L Gli<5iy)GWi

1 2 3 4 5 8 7 8 9
u  

10 1

H 12 13 14 15 16 17 18 19 2 0  1

21 22 23 24 25 26 27
1

28 29 3 0  1

31 32 3 3 3 4 35 36 3 7 3 8 39 4 0  1

41 4 2 4 3 4 4 45 4 6 4 7 4 8 49 5 0  1

51 52 53 5 4 55 56 57 5 8 59 6 0  1

ei 62 6 31 6 4 65 66 6 7 6 8 69 7 0  I

71 72 7 3 7 4 75 76 7 7 7 8 79 I
81 8 2 8 3 8 4 8 5 8 6 8 7 8 8 8 9 9 0  1

91 92 93 04 95 96 97 9 8 99 100 1

^ L _ l l__SUG^DOTCToJcb 1 (y^^(SV) 100 (y51i|_UJ

<oT6Q5r<9>GTr ^_GTT SIT <ottT.

5 5 < 3 i(g  (yif5<5Tr>^uj <oT<5w- 5 4 -  

5 5 ^ ^  <oT€wr 56.

5 4 4 @ ld  5 6 «@ ii )  ^<om L_uuLlL_ (siem  55.

A
9 '>1

2 6 « @  (y i^<5w ^ u j  (sreror
<• ■> ■ -  ̂- 

3*2a;@ ctcw t

■•:' „ ■; S ■■;• '4%
9 7 < ^ @ ld  9 9 4 @ i b  ^ « n u _ u u L ^ L ^  ct,€sw 

7 3 ^ 0  (ip i5c is^^u j OTcror 

8 1 ^ @  (ip^CS^^UJ CT6W5T 

1 0 0 ^ (^  ( i p iB ^ ^ U J  CTSQor 

4 1 « @  OT66OT

5 0 « @  ctor Ŝ ;
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surfkB̂ â uSlcb <ST(i^^<3i : 40, 42, 39, 41, 43* 

§ l ^ r a @  ajrf)®s><3= : f i ^  . [~42] , [ i l ]  , [ i o ]  , .

'§|fDra@ 6urf)®s>̂ u51<sb OTQ^^<9i : 36, 38, 35, 37, 39

6yrfto5>«9F : |39

cyrflonaFuSlGb (oTQ^^ai : 34, 30, 32, 33, 31

6ijrf)€5>a= :



%

• 30, 2(6, '32, 24, 28'

jnsR>#i!̂ rCT : 6®» 50, 20, 40. 30-
j 6 f . >  ■ V ’- ‘

? 75. 85. 7(R ^0, 30-

g | / D « @  curffe«^9a9^ 2 5 .  4 0 .  3 0 .  2 0

«urf)on  ̂ : 40. 35. 30. 25. 20«
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Appendix f 
Mean Scores and the Correlation Matrix

N um ber  o f  v a l i d  o b s e r v a t i o n s  ( l i s t w i s e )  = .00

V a l i d
V a r i a b l e Mean S t d  D ev Minimum Maximum N

VAROOO l l V a r i a b l e i s  m i s s i n g f o r  e v e r y c a s e .
VAR00021 1 .4 4 .5 0 1 . 0 0 2 . 0 0 719
VAROOOOl 1 . 5 0 .5 0 1 . 0 0 2 . 0 0 719
VAR00004 1 . 5 3 .50 1 . 0 0 2 . 0 0 719
VAR00003 1 . 7 0 1 . 4 8 1 . 0 0 6 .0 0 505
VAR00013 1 . 7 7 . 42 1 . 0 0 2 . 0 0 719
VAR00023 1 . 9 7 1 . 4 5 1 . 0 0 5 . 0 0 719
VAR00002 2 . 1 1 .6 9 1 . 0 0 3 . 0 0 719
VAR00015 2 . 2 4 2 . 1 9 1 . 0 0 15 .0 0 719
VAR00016 5 . 6 1 1 . 8 3 2 . 0 0 8 . 0 0 719
VAR00014 8 . 0 3 5 . 3 7 . 0 0 1 7 .0 0 719
VAR00024 1 0 . 7 9 7 . 8 7 :0 0 3 5 .0 0 719
VAR00009 1 2 . 0 3 1 1 . 6 3 .0 0 8 0 .0 0 692
VAR00005 1 8 . 2 5 1 7 . 8 3 .00 7 4 .0 0 709
VAR00006 3 2 . 6 0 2 7 . 1 6 .00 1 0 0 .00 709
VAROOOlO 3 6 . 8 3 3 3 . 6 5 .0 0 1 0 0 .00 634
YAR00019 3 8 . 3 3 6 . 8 4 2 6 . 0 0 4 9 .0 0 719
VPiROOOll  ■ * ’ ’ S . 63 * '  '26’ QO * * € 8 .V 0 r • 1 1 3
VAR00018 3 9 . 7 5 5 . 9 0 2 7 . 0 0 4 9 .0 0 719
VAR00022 4 1 . 3 8 1 0 . 6 2 2 6 . 0 0 5 8 .0 0 719
VAR00007 4 7 . 1 0 2 4 . 9 5 .00 9 6 .0 0 706
VAR00008 5 0 .1 7 2 2 . 8 0 .00 9 0 .0 0 683
VAR00012 5 8 . 9 5 1 9 . 5 7 3 0 .0 0 10 1 .00 719
VAR00020 1 1 6 . 6 2 1 6 . 6 8 8 3 . 0 0 1 4 4 .00 719

L a b e l
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- - Correlation Coefficients - -

VAROOOOl VAR00002 VAR00003 VAR00004 VAR0000 5 7AR00006

VAROOOOl 1 .0 0 0 0  
( 719)  
P= .

- . 0 1 6 4  
( 719 )  
P=  .6 60

- . 0 2 6 4  
( 505)  
P= .555

.0375  
( 719)  
P= .315

.0351  
( 709)  
P= .350

.0647  
! 709)  
P= .0 85

VAR00002 - . 0 1 6 4  
( 719)  
P= .660

1 .0 0 0 0  
{ 719 )
P=  .

. 5847  
( 505)  
P=  .000

.0785  
( 719)  
P= .035

.2920  
{ 709)  
P= .000

.262 2  
f 709 )  
P= .000

VAR00003 - . 026 '4  
( 505)  
P=  .555

.584 7  
{ 505 )  
P=  .0 00

1 . 0 0 0 0  
( 505)
P=  .

.3191  
( 505)  
P= .000

- . 0 2 8 6  
( 495)  
P= .525

- . 0 3 5 3  
( 495)  
P= .434

VAR00004 .0375  
( 719 )  
P= .315

.0785  
( 719 )  
P=  .0 35

.3191  
( 505)  
P=  ^000

1 . 0 0 0 0  
( 719)  
P =  .

- . 0 3 7 2  
( 709)  
P= .323

. 0273  
( 709 )  
P= .4 68

VAR00005 .0351  
( 709 )  
P =  .350

.2920  
( 709 )  
P=  .0 00

- . 0 2 8 6  
( 495)  
P= .5 25

- . 0 3 7 2  
( 709)  
P =  .323

1 . 0 0 0 0  
( 709)  
P= .

. 9232  
{ 709 )  
P= .0 00

VAR00006 .0647  
( 709 )  
P =  .085

. 2 6 2 ^ -  
( 709 )  
P=  .0 00

- . 0 3 5 3  
( 495)  
P= .434

.027 3  
{ 709)  
P =  .468

.9232  
( 709)  
P= .0 00

1 . 0 0 0 0  
( 709 )  
P *  .

VAR00007 - . 0 6 2 7 ,  
( 706)  
P =  .096

. 2806  
( 706 )  
P=  .0 00

- . 0 4 5 8  
( 492)  
P= .311

.0139  
{ 706)  
P= .713

.5899  
{ 704)  
P= .000

. 6190  
( 70 4 )  
P= .000

VAR00008 .0804  
( 683)  
P= .036

.1184  
( 683)  
P=  .002

- . 2 5 8 1  
{ 473)  
P=  .000

- . 0 5 1 7  
( 683)  
P= .177

.4489  
( 676)  
P= .000

.4712  
1 676)  
P= .000

VARQ0Q09 - . 0 3 3 0  
( 692)  
P= .387

.17 62  
( 692)  
P= .0 00

.1 106  
( 482)  
P=  .015

- . 0 4 3 0  
( 692)  
P=  .259

.3291  
( 685)  
P= .000

.3727  
( 685)
?=  'o o o

VAROOOlO .0505  
( 634)  
P= .204

.1652  
( 634)  
P= .000

- . 1 9 7 4  
{ 424)  
P=  .0 00

- . 1 1 0 4  
( 634)  
P=  .005

.269 9  
( 629)  
P= .000

.316 4  
( 629)  
P= .0 00

VAROOOl l
( 0)  
P= .

( ’ 0)  
P= .

( 0)  
P=  .

( 0) 
P=  .

( ’ 0)  
P= .

( 0) 
P= .

( C o e f f i c i e n t  / ( C a s e s ) / 2 - t a i l e d S i g n i f i c a n c e )

" . " i s p r i n t e d  i f  a c o e f f i c i e n t c a n n o t  b e c o m p ute d
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Corr el ati on  Coefficients

VAROOOOl VAR00002 VAR00003 VAR00004 VAR0000 5 VAROOGO

VAR00012 - . 0 0 9 7  
V 719)  
P= .794

.3165  
( 719)  
P= .000

.6508  
( 505 )  
P= . 0 0 0

. 5465  
( 719)  
P= .000

- . 1 0 2 1  
( 709)  
P= .007

- . 0 6 5 6  
( 709 )  
P= .081

VAR00013 .0306  
( 719)  
P= .412

- . 2 6 2 6  
( 719)  
P= .000

.1 3 6 8  
( 505 )  
P= .0 0 2

.5797  
( 719 )  
P= .000

- . 1 2 8 4  
{ 709 )  
P= .001

- . 0 5 5 3  
( 709 )  
P= .141

VAR00014 .0446  
( 719)  
P= .233

- . 2 0 2 6  
( 719)  
P= .000

- . 4 2 4 3  
{ 505 )  
P= -0 0 0

- . 0 2 8 4  
( 719 )  
P= .447

- . 0 3 8 2  
( 709)  
P= .309

- . 0 3 5 3  
{ 709 )  
P= .348

VAR00015 - . 0 4 3 4  
( 719)  
P= .246

.0547 
( 719 )  - 
P= .143

- . 1 8 7 5  
( 5 0 5 )  
P= . 0 0 0

- . 4 6 0 9  
( 719 )  
P= .000

- . 0 8 4 1  
( 709)  
P=  .025

- . 0 9 8 9  
{ 70 9 )  
P= .0 08

VAR00016 .0170  
( 719)  
P= .649

.0444
I 719) 
P= .234

.0527  
( 505 )  
P= .2 37

.-57 65 
( 719 )  
P= .000

- . 1 4 6 5  
{ 709 )  
P= .000

- . 1 3 4 0  
( 70 9 )  
P= .0 0 0

VAR00017 .0105  
( 719)  
P= .779

.2099  
( 719 )  
P= .000

.370 2  
( 5 0 5 )  
P= . 0 0 0

- . 0 4 5 0  
( 719)  
P= .228

.1188  
( 709)  
P= .002

.1232  
( 709 )  
P= .0 01

VAR00018 - . 0 1 4 1  
( 719)  
P= .706

.4015  
( 719 )  
P *  .000

.3 3 1 3  
( 505 )  
P= .0 0 0

.2287  
{ 719 )  
P= .000

- . 0 4 8 2  
( 709 )  
P= .200

- . 0 3 6 1  
( 7 0 9 )  
P= .3 37

VAR00019 - . 0 3 7 9  
{ 719)  
P= .310

.3104  
( 719 )
P *  . 000  

* * * • « «

. 454 1  
( 505 )  
P= . 0 0 0

- . 1 2 4 9  
( 719)  
P=  .001

.1028  
( 709)  
P= .0 06

. 1054 
( 709 )  
P= . 0 0 5

VAR00020 - . 0 1 7 0  
{ 719)  
P= .649

.34 00  
( 719 )  
P *  .0 00

. 4 3 0 9  
( 505 )  
P=  .0 0 0

* * * • « •
. 0145  

{ 719 )
P=  .699

*0 6 4 8  
( 709)  
P= .085

* . 0 7 1 6  
( 7 0 9 )  
P= .0 57

VAR00021 - . 0 1 8 0  
( 719)  
P= .629

.2262  
( 719 )  
P »  . 000

- . 2 5 3 0  
{ 505 )  
P «  . 0 0 0

- . 3 4 7 1  
( 719 )  
P= .0 00

.2417  
( 709 )  
P= .0 00

.2 5 3 8  
( 7 0 9 )  
P= . 0 0 0

VAR00022 - . 0 6 3 9  
( 719)  
P= .087

.576 0  
i 719 )  
P= .0 00

. 3 7 0 8  
( 505 }  
P= .0 0 0

- . 0 5 4 1  
( 719 )  
P=  .148

.2283  
( 709 )  
P= .000

. 174 7  
( 7 0 9 )  
P= . 0 0 0

( C o e f f i c i e n t  / ( C a s e s ) / 2 - t a i l e K j i S i g n i f i c a n c e )

" . "  i s p r i n t e d  i f  a c o e f f i c i e n t c a n n o t  b e c o m p u te d

467



Mar b P b b  I o r  m ;j A : NUUWb Hf- . s e  b . IJ P a g e

-  -  Co r r c;: e: t i o n  C o e f f i c i e n t s -

VAPOOOOl VAR00002 VAR00003 VAR00004 VAR00005 VAR00006

VAR00023 . J l25  
719)  

P= .738

.2103  
( 719)  
P= .000

- . 1 0 3 0  
( 505)  
P= .021,

.2218  
( 719)  
P=  .000

.29 50  
( 709 )  
P= .0 00

. 3227  
( 709 )  
P= .0 00

VAR00024 .0610  
( 719)  
P= .102

.2374  
( 719)  
P= .000

- . 2 7 9 5  
( 505)  
P=  .000

.0609  
( 719)  
P= .103

.2480  
( 709 )  
P= .0 00

.1907  
( 709 )  
P= .000

( C o e f f i c i e n t  / ( C a s e s ) / 2 - t a i l e d S i g n i f i c a n c e )

" . "  i s  p r i n t e d  i f  a c o e f f i c i e n t c a n n o t  b e c o m p u te d

VAR00007 VAR00008 VAR00009 VAROOOlO VAROOOl l VAR00012

VAROOOOl - . 0 6 2 7  
( 706 )  
P=  .096

.0804  
( 683)  
P =  .036

- . 0 3 3 0  
( 692)  
P =  .387

:0 505  
( 634)  
P =  .204

( 0)  
P= .

- . 0 0 9 7  
( 719 )  
P= .794

VAR00002 . 2806  
( 706 )  
P= .0 00

.11:84 
( 683)  
P =  .002

.1762  
( 692)  
P =  .0 00

.165 2  
( 634)  
P =  .000

( 0)  
P= .

. 31 65  
( 719)  
P= .0 00

VAR00003 - . 0 4 5 8  
( 492)  
P= .311

- . 2 5 8 1  
( 473)  
P= .000

.11 06  
{ 482)  
P *  .015

- . 1 9 7 4  
( 424)  
P =  .000

( 0)  
P= .

.650 8  
( 505)  
P= .0 00

VAR00004 . 0139  
( 706 )  
P= .713

- . 0 5 1 7  
( 683)  
P= .177

- . 0 4 3 0  
( 692)  
P= .259

1104 
( €34)  
P= .005

( 0)  
p= .

. 54 63  
( 719 )  
P= .000

VP.R00005 . 589 9  
( 704 )  
P= .000

.4489
( 676)  
P= .000

.3291  
( 685)  
P= .000

.26 99  
( 629)  
P= .000

( 0)  
p= .

- . 1 0 2 1  
( 709 )  
P= .007

VAR00006 . 6190  
{ 704 )  
P= .0 00

.4712  
( 676)  
P=  .000

.3727  
( 685)  
P=  .000

.3164  
( 629)  
P= .0 00

( 0)  
P= .

- . 0 6 5 6  
( 709 )  
P= .081

VAR00007 1 . 0 0 0 0  
( 706 )  
P= .

. 4616  
( 673)  
P= .000

. 34 02 
( 683)  
P=  .000

.3 909  
( 628)  
P= .000

( 0)  
p= .

- . 1 3 7 7  
( 706 )  
P= .000

( C o e f f i c i e n t  / ( C a s e s ) / 2 - t a i l e d S i g n i  f i c a n c e )

" . " i s  p r i n t e d  i f  a c o e f f i c i e n t c a n n o t  b e co m pute d



2':» Mar >/ SPSS f o r  MS WINDOWS R e l e a s e  6 . 0

-  -  C o r r e l a t i o n  C o e f f i c i e n t s  -  -

P a g e  5

VAR00007 VAR00008 VAR00009 VAROOOlO VAROOOll VAR00012

VAR00008 .4616  
( 673)  
P= .000

1 . 0 0 0 0  
( 683)  
P= .

.421 9  
( 676)  
P= .000

.5054  
( 627)  
P= .000

(
P=

0)
- . 2 1 7 6  

( 683)  
P= . 0 0 0

VAR00009 .3402  
( 683)  
P= .000

. 421 9  
( 676)  
P= . 0 0 0 .

1 .0000  
( 692)
P=  .

.3726  
( 632)  
P= .000

t\
P=

0)
. 1 2 5 9  

{ 692)  
P= .001

VAROOOlO .3909  
( 628)  
P= .000

.505 4  
( 627)  
P= .000

.3726  
( 632)  
P= .000

1 . 0 0 0 0  
( 634)  
P= .

(
P=

0)

- . 0 6 3 1  
( 634 )  
P= .112

VAROOOl l
( 0)  
P= .

( 0)  
P= .

( 0)
P=  .

( 0) 
P=

1.
(
P=

0000
0) ( 0)  

P= .

VAR00012 - . 1 3 7 7  
( 706)

. P=  .000

- . 2 1 7 6  
( 683)  
P= .000

.1259  
{ 692)  
P=  .001

- . 0 6 3 1  
( 634)  
P=  .112

(
P=

0)
1 . 0 0 0 0  

( 71 9 )
P= .

VAR00013 - . 0 5 4 9  
( 706)  
P= .145

.0013  
( 683)  
P= .974

- . 0 2 7 0  
( 692)  
P= .478

- . 1 1 9 3  
( 634)  
P= .003

{
P=

0)
. 1 3 4 5  

( 7 1 9 )  
P= . 0 0 0

VAR00014 .1190  
• X * 7 0 6 r  • 

P= .002

.11 16  
•( • e83-) * * 
P= .0 03

- . 0 2 1 4  
(* 692)  • 
P= .574

.2765  
* r  *63'4)* ■

P=  .000
t •
P=

.Q). .
- . 4 2 0 4  

■( * 719^ • 
P= . 0 0 0

VAR00015 - . 0 1 7 5  
( 706)  
P= .642

.0451  
( 683)  
P= .239

- . 0 2 6 6  
( 692)  
P= .485

.2069  
{ 634)  
P= .000

(
P=

0)
- . 2 9 8 4  

( 719 )  
P= .0 0 0

VAR00016 - . 1 6 8 7  
( 706)  
P= .000

- . 0 9 6 4  
( 683)  
P= .012

- . 0 1 7 6  
{ 692)  
P=  .644

- . 1 9 1 3  
( 634)  
P=  .000

(
P=

0)
. 448 2

{ 71 9 )  
P= -0 0 0

VAR00017 .1378  
{ 706)  
P= .000

- . 0 2 9 2  
( 683)  
P= .447

.0292  
( €92 )  
P= .443

.2573  
f 634)  
P= .000

(
P=

0)
. 0 4 3 0

( 7 1 ^ )
P= . 2 4 9

VAR00018 .0092  
{ 706)  
P= .806

- . 0 6 5 0  
( 683)  
P= .090

.0113  
( 692)  
P= .766

.0847  
( 634)  
P= .033

(
P=

0)
. 2047  

( 719 )  
P= .0 0 0

( C o e f f i c i e n t  / ( C a s e s ) / 2 - t a i l e d S i g n i f i c a n c e )

" . " i s p r i n t e d  i f  a c o e f f i c i e n t ca n n o t com pute d



Mar j /  oFbb  r o r  Mb WiNUOWb K e x e a s e  o . u

-  -  C o r r e l a t i o n  C o e f f i c i e n t s

VAR00007 VAR00008 VAR00009 VAROOOlO VAROOOl l VAR00012

VAR00019 .1024  
( 706)  
P= .006

- . 0 9 2 7  
( 683)  
P= .015

.0860  
( 692)  
P= .024

.1363  
( 634)  
P= .001

(
P= .

0)
. 1961  

( 719 )  
P= .000

VAR00020 .0913  
( 706)  
P= .015

- . 0 7 0 1  
( 683)  
P= .067

.0487  
{ 692)  
P=  .200

.1645  
{ 634)  
P= .000

(
P= .

0)
. 1 6 7 3  

( 71 9 )  
P= .000

VAR00021 .3850  
( 706)  
P =  .000

. i 4 2 2  
( 683)  
P= .000

.2006  
{ €92)  
P= .000

.4034  
( 634)  
P= .000

(
P= .

0)
- . 1 0 0 6  

( 719 )  
P=  .0 07

VAR00022 .1624  
( 706)  
P= .000

- . 0 5 1 2  
( 683)  
P= .181

.0891  
t 692)  
P= .019

.2001  
( 634)  
P= .000

(
P= .

0)
. 2 5 4 7  

( 719 )  
P=  .000

VAR00023 .3511  
{ 706)  
P=  .000

.2071  
( 683)  
P= .000

- . 0 5 8 6  
( 692)  
P= .124

- . 0 4 1 7  
( 634)  
P= .295

(
P=  .

0)
- . 3 2 3 8  

( 719 )  . 
P=  .0 0 0

VAR00024 .202 0  
( 706)  
P=  .000

.2550  
( 683)  
P=  .000

.0339  
{ 692)  
P=  .373

.238 0  
( 634)  
P= .000

{
P=  .

0)
- . 1 4 6 7  

( 719 )  
P= .0 0 0

( C o e f f i c i e n t  / ( C a s e s )  / 2 - t a i l e d  S i g n i f i c a n c e )

"  . " i s  p r i n t e d  i f  a c o e f f i c i e n t  c a n n o t  b e  com puted
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- - C orrelation Coeffi:ients

VAR00013 VAR00014 VAR00015 VAR00016 VAR00017 VARGOO

•.'AROOOOl .0306  
( 719)  
P= .412

.0446  
( 719)  
P= .233

- - 0 4 3 4  
( 719)  
P= .246

.0170  
( 719)  
P= .649

.0105  
( 719 )  
P= .7 79

- . 0 1 4 1  
( 719 )  
P= .706

YAR00002 - . 2 6 2 6  
( 719)  
P= .000

- . 2 0 2 6  
( 719 )  
P= .0 00

. 0547  
( 719)  
P= .143

.0444  
( 719)  
P= .234

.209 9  
( 719 )  
P= .000

.401 5  
( 719 )  
P= .0 0 0

YAR00003 . 1368 
( 505)  
P= .002

- . 4 2 4 3  
( 505)  
P =  .0 00

- . 1 8 7 5  
( 505)  
P= .000

.0527  
( 505)  
P=  .237

.37 02  
( 505 )  
P= .0 00

.3313  
( 505 )  
P= .0 00

YAR00004 .5797  
( 719 )  
P= .000

- . 0 2 8 4  
( 719 )  
P »  .447

- . 4 6 0 9  
{ 719)  
P=  .000

.5765  
( 719)  
P=  .000

- . 0 4 5 0  
{ 719 )  
P=  . 2 2 8 '

. 2287  
{ 719 )  
P= .0 0 0

VAR00005 - . 1 2 8 4  
( 709)  
P= .001

- . 0 3 8 2  
( 709 )  
P =  .309

- . 0 8 4 1  
( 709)  
P=  .025

- . 1 4 6 5  
( 709)  
P=  .000

.11 88  
( 709 )  
P=  .002

- . 0 4 8 2  
( 709 )  
P= .2 0 0

YAR00006 - . 0 5 5 3  
( 709)  
P= .141

- . 0 3 5 3  
( 709 )  
P =  .348

- . 0 9 8 9  
( 709)  
P=  .008

- . 1 3 4 0  
( 709)  
P= .000

.1232  
( 709 )  
P=  .0 01

- . 0 3 6 1  
( 709 )  
P= .3 37

VAR00007 - . 0 5 4 9  
( 706)  
P= .145

.1 190  
( 706 )  
P =  .0 02

- . 0 1 7 5  
( 706)  
P=  .642

- . 1 6 8 7  
( 706)  
P= .000

.1378  
( 70 6 )  
P=  .0 0 0

.0092  
( 706 )  
P= . 8 0 6

VAR00008 .0013  
( 683)  
P = ’ .974

. 1116  
{ 683)  
P «  .0 03

.04 51  
( 683)  
P=  .239

- . 0 9 6 4  
( 683)  
P= .012

- . 0 2 9 2  
( 683)  
P *  .4 47

- . 0 6 5 0  
( 683)  
P= .0 9 0

VARD 0009 . . -1.027-0 . 
t 692)  
P= .478

. * - . 0 2 1 4 .  . 
t €52 )
P *  .574

.-..02JS6. . 
1 692)
P=  .485

. - . 0 1 7 6  . 
t 692)
P=  .644

. . .0 292 . 
[ 69 2 )  
P= .4 4 3

. . . 0 1 1 3  
t 692 )  
P= .7 6 6

VAROOOlO - . 1 1 9 3  
( 634)  
P= .003

.276 5  
( 634)  
P «  .0 00

.20 69  
( 634)  
P=  .000

- . 1 9 1 3  
( 634)  
P= .000

. 257 3  
( 634 )  
P «  . 0 0 0

. 0847  
( 634 )  
P= .0 3 3

VAROOOll
( ’ 0) 
P= .

( * 0 )
P «  .

( * 0)  
P=  .

{ * 0)  
P= .

( ' 0)  
P= .

( * 0)  
P= .

( C o e f f i c i e n t  / ( C a s e s ) / ^ t a i l e d S i g n i f i c a n c e )

" . " i s p r i n t e d  i f  a c o e f f i c i e n t c a n n o t  b e com pute d
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 ̂  ̂ Mar  02 SPSS f o r  MS WINDOWS R e l e a s e  . 0

-  -  C o r r e l a t i o n  C o e f f i c i e n t s

P a a e  ©

VAR00013 VAR00014 VARCOOl5 VAR00Q16 VAR00017 VAR00018

VAR00012 . 1345  
( 719)  
P=  .0 00

- . 4 2 0 4  
( 719)  
P= .000

- . 2 9 8 4  
( 719)  
P= .000

.4482  
( 719)  

P =  .000

.04 30  
( 719)  
P= .2 49

.20 47  
( 719 )  
P= .000

VAR00013 1 .0 0 0 0  
{ 719)  
P=  .

- . 0 7 3 9  
( 719)  
P= .047

- . 2 7 5 5  
( 719)  
P= .000

.6806  
( 719)  
P =  -000

. 1783  
( 71 9 )  
P= .0 00

.421 6  
( 719 )  
P= .0 0 0

VAR00014 - . 0 7 3 9  
( 719 )  
P =  .047

1 .0 0 0 0  
( 719)  
P= .

- . 0 2 3 5  
( 719)  
P= .529

- . 1 7 4 5  
i  719)  
P =  .000

- . 4 2 5 0  
{ 719 )  
P= .0 00

- . 3 1 2 8  
( 719 )  
P= .0 0 0

VAR00015 - . 2 7 5 5  
( 719 )  
P =  .0 00

- . 0 2 3 5  
( 719)  
P= .529

1 .0 0 0 0  
( 719)  
P= .

- . 3 9 3 9  
( 719)  
P =  .000

- . 0 1 1 2  . 
{ 719 )  
P= .7 65

- . 0 7  4 5 
( 719 )  
P= .0 4 6

VAR00016 .680 6  
( 719 )  
P =  .0 00

- . 1 7 4 5  
{ 719)  
P=  .000

- . 3 9 3 9  
{ 719)  
P= .000

1 .0 0 0 0  
( 719)  
P =  .

- . 0 0 0 7  
( 719 )  
P= .9 85

. 4 6 2 6  
( 7 1 9 )  
P= .0 0 0

VAR00017 .1783 
( I I S )

P= .000 . ^

-.4250 
( 719) 
P= .000

-.0112 
( 719) 
P= .765

- . 0 0 0 7  
( 719)  
P= .985

1 .0 0 0 0  
( 719 )  
P= .

. 6 3 2 5  
( 719 )  
P= . 0 0 0

VAR00018 .4216 
( 719) 
P*= . 000

-.3128 
( 719) 
P= .000

-.0745 
( 719) 
P= .046

.4626 
( 719) 
P= .000

. 6325  
( 719 )  
P= .000

1 . 0 0 0 0  
{ 719 )  
P= .

VAR00019 .1973 
( 719) 
P« .000

-.5605 
( 719) 
P» .000

.0465 
( 719) 
P= .213

.1133 
( 719) 
P« .002

.8885 
( 719 )  
P= .0 00

. 6782  
( 719 )  
P= .0 0 0

VAR00020 .2901
( 719) 

.000

-.4837 
( 719) 
P- .000

-.0110 
( 719) 
P= .768

.2098 
( 719) 
P * .000

. 9252  
( 719 )  
P= .0 00

.8 4 4 9
( 719 )  
P= .000

VAR00021 -.4141 
{ 719) 
P= .000

.1535 
( 719) 
P- .000

.0934 
( 719) 
P= 012

-.3428 
{ 719) 
P -  .000

. 1828  
( 719 )  
P= .0 00

- . 1 3 4 3  
{ 719 )  
P= . 0 0 0

VAR00022 -.0834 
( 719) 
P= .025

-.0465 
( 719) 
P« .213

.2253 
( 719) 
P= .000

.1379 
( 719) 
P «  .000

.2837  
( 719 )  
P= .0 00

. 3648  
( 7 1 9 )  
P= . 0 0 0

(Coef£icient / (Cases) / 2-tailed Significance)

" . " is printed if a coefficient cannot be computed
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29 M^jr 02 SPSS f o r  MS WINDOWS R e l e a s e  6 . 0

-  -  C o r r e l a t i o n  C o e f f i c i e n t s  -  -

Pa g e  9

VAR00013 VAR00014 VAR00015 VAR00016 VAR00017 VAR00018

VAR00023 .030 5 .0469 - : 0 4 3 8 - . 2 4 1 9 - . 0 0 8 1 - . 0 8 6 7
( 719 ) ( 719) ( 719) ( 719) ( 719) { 719)
P= .414 P=  .209 P= .241 P -  .000 P -  .828 P= .020

VAR00024 .2936 .2081 - . 1 8 4 4 .4103 .1569 .2587
( 719) ( 719) ( 719 ) ( 719) ( 719) ( 719)
P= .000 P=  .000 P= .000 P= .000 P= .000 P= .000

{ C o e f f i c i e n t  / ( C a s e s ) / 2 - t a i l e d S i g n i f i c a n c e )

" . " i s p r i n t e d  i f  a c o e f f i c i e n t c a n n o t  be co m pute d

VAR00019 VAR00020 VAR00021 VAR00022 VAR00023 VAR00024

VAROOOOl - . 0 3 7 9 - . 0 1 7 0 - . 0 1 8 0 - . 0 6 3 9 .0125 .0610
( 719) ( 719) ( 719) ( 719) { 719) ( 719)
P=  .310 P=  .649 P= .629 P= .087 P=  .738 P= .102

VAR00002 .3104 .340 0 ' .2262 .5760 .2103 .2374
( 719 ) ( 719) ( 719) ( 719) ( 719) ( 719)
P= .000 P= .000 P= .0 00 P=  .000 P=  .000 P= .0 00

VAR00003 . 4541 .4309 - . 2 5 3 0 .3708 - . 1 0 3 0 - . 2 7 9 5
{ 505) ( 505) ( 505) { 505) ( 505) ( 505)
P=  .000 P=  .000 P= .000 P= .000 P= .021 P= .000

VAR00004 - . 1 2 4 9 .0145 - . 3 4 7 1 - . 0 5 4 1 .2218 .0609
{ 719) ( 719) ( 719 ) { 719) ( 719) ( 719 )

' p*= \q&i ’ ■ ? = ' . 6 ^ 9 ’ • . p=*.ooo • •P=*̂  .148 • •P=» .-000 • • P -  ^ 1 0 3 .  .

VAR00005 .1028 .0648 .2417 .2283 .2950 .248 0
( 709) { 709) ( 709) ( 709) ( 709) ( 709 )
P=  .006 P=  .085 P= .000 P= .000 P=  .000 P= .000

VAR00006 . 1054 -0716 .2538 .1747 .3227 .1907
( 709) ( 709) ( 709 ) ( 709) ( 709) ( 709 )
P=  .005 P= .057 P= .0 00 P= .000 P =  .000 P= .0 00

VAR00007 . 1024 .0913 .3850 .1624 .3511 .202 0
( 706) ( 706) ( 706) { 706) ( 706) ( 706 )
P=  .006 P=  .015 p= ;oot) P^  .000 P =  .000 P= .0 00

( C o e f f i c i e n t  / ( C a s e s ) / 2 - t a i l e d  S i g n i f i c a n c e )

" . "  i s p r i n t e d  i f  a c o e f f i c i e n t c a n n o t  Ije computed
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29 Mar 02 SPSS for MS W I N D O W S  Rele a s e  6.0 Paae 1.0

-  -  C o r r e l a t i o n  C o e f f i c i e n t s  -  -  

VAR00019 VAR00020 VAR00021 VAR00022 VAR00023 VAR00024

VAR00008 - . 0 9 2 7  
( 683)  
P= .015

- . 0 7 0 1  
( 683)  
P= .067

.1422  
( 683)  
P= .000

- . 0 5 1 2  
( 683)  
P= .181

.2071  
( 683)  
P= .000

{
P=

.2 550
683)
.000

VAR00009 .0860  
( 692)  
P= .024

.0487  
( 692)  
P= .200

.200 6  
( 692)  
P= .000

.0891  
{ 692)  
P =  .019

- . 0 5 8 6  
( 692)  
P= .124

{
P=

. 0339
692)
.373

VAROOOlO . 1363 
( 634)  
P= .001

.1645  
( 634)  
?= .000

.4034  
{ 634)  
P= .000

.2001  
( 634)  
P= .000

- . 0 4 1 7 ,  
( 634)  
P= .295

(
P=

.2380
634)
.000

VAROOOl l
( 0) 
P= .

{ 0) 
P=

( 0)  
P= .

( 0) 
P= .

( 0)  
P= .

(
P=

0)

VAR00012 .1961  
( 719)  
P= .000

.1673  
( 719)  
P= .000

- . 1 0 0 6  
{ 719)  
P= .007

.2547  
( 719)  
P=  .000

- . 3 2 3 8  
( 719)  
P= .000

{
P=

.1467
71 9)
.0 0 0

VAR00013 .1973  
( 719)  
P= .000

.2901  
( 719)  
P= .000

- . 4 1 4 1  
( 719)  
P -  .000

- . 0 8 3 4  
( 719)  
P=  .025

.0305  
( 719)  
P= .414

(
P=

.2 9 3 6
719 )
.000

VAR00014 - . 5 6 0 5  
( 719)  
P= .000

- . 4 8 3 7  
( 719)  
P= .000

.1535  
( 719)  
P= .000

- . 0 4 6 5  
( 719)  
P=  .213

.0469  
( 719)  
P= .209

(
P=

.2081
719 )
. 0 0 0

VAR00015 .0465  
( 719)  
P= .213

- . 0 1 1 0  
( 719)  
P=  .768

.0934  
( 719)  
P= .012

.2253  
( 719)  
P=  .000

- . 0 4 3 8  
( 719)  
P= .241

(
P=

.184 4
719)
.0 0 0

VAR00016 .113 3  
( 719)  
P=  .002

.2098  
( 719)  
P= .000

- . 3 4 2 8  
( 719)  
P= .000

.1379  
( 719)  
P= .000

- . 2 4 1 9  
( 719)  
P= .000

(
P=

.4 1 0 3
71 9 )
.0 0 0

VAR00017 .8885  
( 719)  
P=  .000

.9252  
( 719)  
P=  .000

.1828  
( 719)  
P=  .000

.2837  
( 719)  
P=  .000

- . 0 0 8 1  
( 719)  
P= .828

{
P=

.1 5 6 9
719 )
.0 0 0

VAR00018 .6782  
( 719)  
P=  .000

.8449  
( 719)  
P= .000

- . 1 3 4 3  
( 719)  
P= .000

.3648  
( 719)  
P=  .000

- . 0 8 6 7  
( 719)  
P= .020-

(
P=

.2587
719)
. 0 0 0

( C o e f f i c i e n t  / ( C a s e s ) / 2 - t a i l e d  S i g n i f i c a n c e )

" . "  i s p r i n t e d  i f  a c o e f f i c i e n t c a n n o t  b e co mputed
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-  -  C o r r e l a t i o n  C o e f f i c i e n t s

29 M ar 02 SPSS ior MS W I N D O W S  f-olease 6.0 Fc.ge 11

VAR00019 VAR00020 VAR00021 VAR00022 VAR00023 VAR00024

VAR00019 1 .0 0 0 0  
( 719)  
P= .

.9494  
( 719)  
P= .000

.1646  
( 719)  
P= .000

.4 608 
( 71^;  
P= .000

- . 1 5 6 9  
( 719)  
P= .000

. 1023  
( 719)  
P= .0 06

VAR00020 . 9494 
( 719)  
P= .000

1.0000  
V 719)  
P= .

.0817  
( 719)  
P= .029

.4136  
( 719)  
P= .000

- . 0 9 7 7  
( 719)  
P -  .009

. 1863  
( ^1 9 )  
P= .000

VAR00021 .164 6  
( 719)  
P= .000

.0817  
( 719)  
P= .029

1.00 00  
( 719)
P= .

.2132  
{ 719)  
P= .000

.1218  
( 719)  
P -  .001

.226 7  
( 719 )  
P= .0 00

VAR00022 .4608  
( 719)  
P= .000

.4136  
■; 719)  
P= .000

.2132  
( 719)  
P= .000

1 .0000  
( 719)  
P= .

- . 2 3 5 0  
( 719)-  
P= .000

. 3146  
( 719)  
P= .000

VAR00023 - . 1 5 6 9  
( 719)  
P= .000

- . 0 9 7 7  
( 719)  
F= .009

.1218  
( 719)  
P=  .001

- . 2 3 5 0  
( 719)  
P= .000

1 .0 0 0 0  
{ 719)  
P= .

.1 172  
( 719 )  
P= .002

VAR00024 . 1023 
( 719)  
P= .006

.1863  
719)  

P=  .000

.2267  
( 719)  
P= .000

.3146  
( 719)  
P= .000

.1172  
( 719)  
P= .002

1 .0 0 0 0  
( -^19) 
P= .

( C o e f f i c i e n t  / ( C a s e s ) / 2 - t a i l e d S i g n i f i c a n c e )

" - " i s p r i n t e d  i f  a c o e f f i c i e n t c a n n o t  be computed
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Appendix g

List of Addresses

1. Tam il N adu- DPEP/ DTERT/ DIET

1. Thiru. Chandrasekaran, 
State Project Director

District Primary Education Programme, 
College Road,
DPI Campus,
Chennai-600006 
E mail- dpeptn(ajvsnl.com

044-^278068; 
8241504; 
8253684(o) 
F a x -8202257 
4719422 (R)

2. Thiru P. Soundararajan, 
Ex-State Project Director

District Primary Education Programme, 
College Road,
DPI Campus,
Chennai-600006 
E mail- dpeptnf^^'snl.com

044- 8278068; 
8241504; 
8253684 (o) 
F ax -8202257 
5558913 (R)

3. Dr. D. Ranjini Devi 
Secretary/Deputy Director,

District Primary Education Programme, 
College Road,
])PI Campus,
Chennai-600006 
i  mail- dDeDln(a), vsnl.com

044-8278068; 
8241504; 
8253684 (o) 
F ax -8202257

4.
■'i

Tmt. A. Balapushpam, 
Woman Development 
Officer

District Primary Education Programme, 
College Road,
DPI Campus,
Chennai-600006 
E mail- dDentn(S),vsnl.com

044-8278068; 
8241504; 
8253684(o) 
F ax -8202257 
4769134 (R)

5. Dr, M R. Santhanam, 
Consultant Professor

District Primary Education Programme, 
College Road,
DPI Campus,
Chennai-600006 
E mail- dDCDtn(^,vsnl.com

044-8278068; 
8241504; 
8253684 (o) 
F ax -8202257

6. P. Parumal
Media and Documentation 
Officer

District Primary Education Programme, 
College Road,
DPI Campus,
Chennai-600006 
E mail- dpeDtn(a),vsnl.com

044-8278068; 
8241504; 
8253684 (o) 
Fajc- 8202257

7. E. Bemen Jeyaraj 
Teacher Training Wing

District Primary Education Programme, 
College Road,
DPI Campus,
Chennai-600006 
E mail- dDeDtn(S).vsnl,com

044-8278068; 
8241504; 
8253684(0) 
Fax- 8202257

8. Manjulasivasubramanian 
Joint Director,
(Planning Wing)

District Primary Education Programme, 
College Road,
DPI Campus,
Chennai-600006 
E mail- dDeDtn(«),vsnl.com

044- 8278068; 
8241504; 
8253684(o) 
F ax -8202257
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9. K. Natarajan 
Lecturer, PMT Wing

District Primary Education Programme, 
College Road,
DPI Campus,
Chennai-600006 
E mail- dpeptn(a),vsnl.com

044- 8278068; 
8241504; 
8253684 (o) 
Fax- 8202257

10. V. Bikshandi, 
AMDO

District Primary Education Programme, 
College Road,
DPI Campus,
Chennai-600006 
E mail- dpeptn(^,vsnl.com

044-8278068; 
8241504; 
8253684(o) 
Fax- 8202257

11. R. Ganegan, 
Planning Assistant, 
PMT Wing

District Primary Education Programme, 
College Road,
DPI Campus,
Chennai-600006 
E mail- dpcplnf^.vsnl.com

044-8278068; 
8241504; 
8253684 (o) 
Fax- 8202257

12. M. Ayyasamy, 
Planning Assistant, 
PMT Wing

District Primary Education Programme, 
College Road,
DPI Campus,
Chennai-600006 
E mail- dpcplnricT), vsnl.com

044- 8278068; 
8241504; 
8253684 (o) 
Fax- 8202257

■ ' \ i . M. Kalh\rve\vi 
Consultant Planning

District Primary Education Programme, 
College Road,
DPI Campus,
Chennai-600006 
E mail- dpcptn(a),vsnl.com

044-8278068; 
8241504; 
8253684 (o) 
F a x -8202257

14. C.S. Sukumari 
S.W.D, D.P.L.A,

District Primary Education Programme, 
College Road,
I>PI Campus,
Chennai-600006 
E mail- dpcplnf̂ T), vsnl.com

044- 8278068; 
8241504; 
8253684(o) 
Fax- 8202257

15. D. Meera,
Research Assistant, 
EMIS Wing

District Primary Education Programme, 
College Road,
DPI Campus,
Chennai-600006 
E mail- dpeptn(if),vsnl.com

044-8278068; 
8241504; 
8253684 (o) 
Fax- 8202257

16. G. Rajendran,
Curriculum Development 
Wing

District Primary Education Programme, 
College Road,
DPI Campus,
Chennai-600006 
E mail- dpeptni®, vsnl.com

044- 8278068; 
8241504; 
8253684(o) 
Fax- 8202257 
8235418 (R)

17. Mr. R. Kannan 
Director, D.T.E.R.T.

D.T.E.R.T. 
College Road, 
DPI Campus, 
Chennai-600006
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i  mail- dDeotn(a),vsnl.com

18. S. Lakshmi D.T.E.R.T.
College Road,
DPI Campus, 
Chennai-600006 
i mail- dt>eDtn(a).vsnl.com

044-4933473

19. D.V. Balaraman 
Researchs Assistant
E.R.E.M.

District Primary Education Programme, 
College Road,
)PI Campus,

Chennai-600006 
E mail- dDeotn(S),vsnl .com

044- 8278068; 
8241504; 
8253684 (o) 
F a x -8202257

20. Mr. Perumal,
Teacher Training Officer

District Primary Education Programme, 
College Road,
DPI Campus,
Chennai-600006 
E mail- dDeDtn(^,vsnI.com

044-8278068; 
8241504; 
8253684(o) 
F a x -8202257

21. Mr. C.V. Seshadri 
Consultant

.District Primary Education Programme, 
College Road,
DPI Campus,
Chennai-600006 
E mail- dDeDtn(V»,vsnl.coni

044-8278068; 
8241504; 
8253684(o) 
Fax- 8202257

22, Mr. Benson Jeyaraj 
Assistant Teacher Training 
Officer

District Primiffy Education Programme, 
College Road,
DPI Campus,
Chennai-600006 
E mail- dDeDtn(«),vsni.com

0 4 4 -S278068; 
8241504; 
8253684 (o) 
F a x -8202257

23. P.S. Grover 
Consultant Planning

District Primary Education Programme, 
College Road,
DPI Campus,
Chennai-600006 
E mail- doentnfrt^'snl.com

044-8278068; 
8241504; 
8253684 (o) 
Fax- 8202257

24. P. Babu
District Project Consultant 
& District Elementary 
Education officer

District Primary Education Programme, 
AEEO Office Complex, 
Periyakanganankuppam, 
Cuddalore-607001

04142-322912(0) 
321093 (R)

25. V. Srinivasan 
P.P.C. In charge

District Primary Education Programme, 
AEEO Office Complex, 
Periyakanganankuppam, 
Cuddalore-607001

04142-322912(0)

26. R. Guruchandran 
Supervisor, B.R.C.

District Primary Education Programme, 
AEEO Office Complex, 
Periyakanganankuppam, 
Cuddalore-607001

04142-322912(0)

27. P. Prema District Primary Education Programme, 04142-322912(0)
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Women Development 
Officer

AEEO Office Complex, 
Periyakanganankuppam, 
Cuddalore-607001

28. K. Ravichandran 
Assistant

District Primary Education Programme, 
AEEO Office Complex, 
Periyakanganankuppam, 
Cuddalore-607001

04142-322912(0)

29. R. Sudagopal 
Assistant

District Primary Education Programme, 
AEEO Office Complex, 
Periyakanganankuppam, 
Cuddalore-607001

04142-322912(0)

30. J.Vijay Shree, 
Junior Programmer

District Primary Education Programme. 
AEEO Office Complex, 
Periyakanganankuppam, 
Cuddalore-607001

04142-322912(0)

31. S.K. Thulasidass 
Teacher Educator 
Block Resource Centre

District Primary Education Programme. 
AEEO Office Complex, 
Periyakanganankuppam, 
Cuddalore-607001

04142-322912(0)

• *32. P'. Satyamurtliy, 
Teacher Educator

District Primary Education Programme. 
Panruthi,
Cuddalore

04142-
345191(R)

33. P. Rajakkannu, 
Teacher Educator

District Primary Education Programme, 
Panruthi,
Cuddalore

04142-
349154(R)

34. R. Jayaraju, 
Teacher Educator

District Primary Education Programme, 
Panmthi,
Cuddalore

04142-
331303(R)

35. Mrs. C. Saroja 
Lecturer,

DIET, Vadalur, 
Cuddalore District

36. Ms. Saraswati 
Textbook writer

57/ 5A Ranga Road, 
Abhiramapuram, 
Chennai 600018

044 -4992704
(R )

37. Mr. Mahadevan 
Lecturer

DIET, Chennai

38. Mr. A. Vijay Kanthi 
Lecturer

Hobart Training School 
Chennai

39. Mrs. M. Kamini Devi 
Senior Lecturer

DIET,
Ranipet, Vellore.

40. Mr. N. Narayanaswamy 
Senior Lecturer

DIET, T. Kalluppatti, 
Madurai
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.
41. Mr. Venkatachalam 

Senior Lecturer
DIET, Kumuiur, 
Trichy.

42. Mr. C. Subramaniam 
Senior Lecturer

DIET, Thirumoorthy Nagar, 
Chennai.

43. Mr. Kumaresan 
BRC Supervisor (Retd.),

Kaveripattinam
Dharmapuri

44. S. Natarajan 
Sr. Lecturer

D.I.E.T.
Thirumoorthy Nagar, 
Coimbatore District

45. T. Dhanuslikodi, 
Sr. Lecturer,

D.I.E.T.
Sivaganga District 
Kalagarkoil-630 537

46. C. Balaiah 
Sr. Lecturer

D.I.E.T.
Padukkottai-622 004

47. V.R. Narayanasamy 
Senior Lecturer

D.I.E.T.
T. Kaiiupatti 
Chennai- 625 702

48. Dr. S. Muthukrishnan 
Senior Lecturer

D.I.E.T.
Vadalur

04142-3359394
(R )

c 49. M. Ramamurthi 
Lecturer

D.I.E.T.
Vadalur

04142-345276
(R )

50. R. Anbazhagan 
Lecturer

D.I.E.T.
Vadalur

04142-359394
(R )

51. S. Kothandanaman 
Lecturer

D.I.E.T.
Vadalur

04142-60300
(R )

52. M. Mathiazhagan 
Lecturer

D.I.E.T.
Vadalur

04142-369430
(R )

53. G. V. Balasubramanian No. 1, M.K. Madnali St., Gidangal-1, 
Tindnanam

54. R. Duraisamy Kailakurichi, Villupuram 04151-28029

55. J. C. Johnmary lyrin 
Lecturer

D.I.E.T, Kilpennathur 
Tiruvannamalai

04179-23207

56. R. K. Dhanalakshmi D.I.E.T, Kilpennathur 
Tiruvannamalai.

57. R. Somasundaram 
Lecturer

D.I.E.T, Kilpennathur 
Tiruvannamalai
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58. Ilangovan
Lecturer

D.I.E.T, Kilpennathur 
Tiruvannamalai

59. Pavazada Kundrk D.LE.T, Kilpennathur 954175-29417
Lecturer Tiruvannamalai

60. Dr. P. Ramalinkam D.I.E.T, Kilpennathur 04179-42308
Lecturer Tiruvannamalai

B. Field Investigators

1. R. Annadurai C/o Mr. C. Raman, 
Pothuvoy Village 
Thadakam (Post) 
Thiruveinnamalai District

2. N. Thavamani No. 2, Brahmin Street 
Pernamallur Post 
Thiruvannamaiai District-604503

3. P. Vijay Asokan Sadathangal Village 
^ernamallur Post
Thiruvannamaiai District- 604503

4. A. Santhimathi ^emamallur North Post 

Thiruvannamaiai District- 604503
5. D. K . Kum ar No. 4 Thirukoilur Road, Azeez colony 

New Aswani Store 
Thiruvannamaiai District- 606601

6. K. Tam ilselvan No. 12Tirukkoilur Road 
Thiruvannamaiai District- 606601

7. C. Adhiseshan C/o Mr. Chinnappa 
Kolavoor Village 
Pulivanadal Post
Thiruvannamaiai District- 606904

8 . A . Seenuvasan A. Seenuvasan 
No. 194 T.A. Nagar 
Thiruvannamaiai District- 606601

9. M . Annam alai Mettukarkonam Village 
Karkonam Post
Thiruvannamaiai District- 606751

10. C. Annam alai Koludampattu Post 
Sathanur Dam 
Chengam Taluk
Thiruvannamaiai District- 606706

11. D. Murugesan No. 10 Ghandhi Nagar 
Virappanur Salai 
Jamimamarthur, Polur Taiuk 
Thiruvannamaiai District- 635703

12. P. Narayanam oorthi No. 9 Ghandhi Nagar 
Virappanur Salai 
Jamunamarthur, Polur Taluk 
Thiruvannamaiai District- 635703
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13. G. Thamizharasi
14. T. Kalaivani
15. K. Mahalakshmi
16. R. Eswari 96 Pudu Nagar, Pathi St. 

Vadalure- 607303
04175-359752

17. G. Indira 7, Veludaiyan Pathu St. 
Vadalure- 607303

04175-359441

18. V. Balamurugan 55 North Street 
Parwathipuram- 607303

04175-359131

19. K. Saravanan M -II99 T.N.H.B. 
Velisemmandalan 
Cuddalore -  607001

04175-310059

20. M. Muruhesan 222 Methu Street 
Komangalam'

04175-31485

. 21. R. Magesh Rayanllur Post 
Kattumannar Koil Taluk 
Cuddalore

22. R. Gnanajothi 2, Jothi Nagar 
Vadalure

23. R. Premasantha 55, Kantha samny Street 
Nellikuppam

04175-372524

24. M. Rajamanikkam 

•

66/1/7 Santhirasllam 
Kamaraj street 
Kantha Sarny Puram 
Ulindupet 
Vilupuram

04175-20013

25. M. Tamil Ganthi 204/1 Main Road 
Nallure and Post 
Virudllachallam Taluk 
Cuddalore

04175-49321

26. G. Thara 2A Pondy Road
Munjakuppam
Cuddalore

04175-333346

27. S. Kalase Karathasam Palaiyapathu 
Movur and Post 
Kattumannai

04362-354967
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Appendix h

INDIA
States and Union Territories

PAKISTAN
ARUNACHAL PRADES

ARABIAN SEA

LAKSHADWEEPSt 4
, h a n n a i i ^
'(Madrasjr PONDICHERRY 

. . . . ( Puduchchory)
{Pondichcrry) |v  TAMILNApCT^ k a RAIKAL

(Pondichcrry)

T h iruvan anlh ap uram ^

P ori Blair 

ANDAMAN & NICOBAR ISLANDS

a
M a ^ n ^

Copyright (C ) M apionce India Limilod 2 0 (
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Pw K^ Lake

D Chaaud 
(Madras)

Source- http://www.cs.ulk.edu/~siddhart/tamilnadu/geography.html
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