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Progress Overview

The activities undertaken after last Joint 
Review Mission have been presented in 
bold script.

The Progress Overview is upto December, 
1999. However, the latest information has 
been provided wherever possible.
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STATE No. o f  DPEP districts In the Pipeline Total
Andhra Pradesh 19 - 19
Assam 9 - 9
Bihar 27 - 27
Gujarat 3 6 9
Haryana 7 - 7
Himachal Pradesh 4 - 4
Karnataka 11 - 11
Kerala 6 - 6
Madhya Pradesh 34 - 34
Maharashtra 9 - 9
Orissa 8 8 16
Rajasthan 10 9 19
Tamil Nadu 6 - 6
Uttar Pradesh 56 - 56
West Bengal 5 5 .10
TO T A L 214 28 242



Planning and Management

Background

Decentralised planning has been a major thrust area in DPEP, with the district a unit foi' 
planning. Unlike many other centrally sponsored schemes, in DPEP a great deal o f choice and 
autonomy vests with the district as well as with the states. This thrust in DPEP has matched 
the general move towards decentralised administration that has followed the 73rd and 74th 
amendment o f the Constitution.

“Perspective plans” for each district are prepared before the project is sanctioned and annual 
plans are prepared every year by the districts. A major focus at the national level has been on 
capacity building o f district teams to prepare annual plans. Large scale training programmes 
have been carried out for all DPEP states by NSDART, M ussoorie (annexure I). 
Simultaneously, programmes o f various kinds for different kinds o f issues and for specially 
weak states have been carried out by NIEPA as well as TSG (annexure II and III). From the 
national level there have been continued efforts to improve the planning capacities o f district 
teams. A manual for district teams to prepare annual work plans and budget proposals was 
also prepared in January 1999 and shared with state and district teams. Subsequently, the 
training module o f  NSDART was revised too and has been replaced by a new module in a 
national workshop held in August, 1999.

A second major activity for planning and management has been the appraisal o f plans made 
by the district teams. This has been crucial firstly, in providing feedback to the teams on the 
plans made and secondly in avoiding mistakes that can occur because district planning is a 
relatively new phenomenon. W hen the project began all plans were appraised at the national 
level. However, since 1997-98 this appraisal was decentralised to DPEP-I states as well as 
Uttar Pradesh, Bihar and Andhra Pradesh and at the national level only 10% o f the plans were 
re-appraised. This year state appraisal will be conducted by Phase-II states also.

A third initiative in DPEP to encourage grassroot planning has been orientation o f the stale 
teams in microplanning by NIEPA (annexure II). States have varied widely in terms o f the 
nature o f  the processes that they have followed in microplanning. For instance, in Karnataka 
and Bihar microplanning is seen largely as a community mobilisation exercise, while in 
Maharashtra the focus is on household surveys. An emerging issue and national acti\ ity has 
been promoting greater use o f these grassroot activities in annual workplan formulation. This 
issues was taken up with the states in a workshop in January 1999 and again in January 2000. 
There is some evidence that states are now modifying their planning processes to incorporate 
grassroot level needs better.

DPEP has also evolved flexible project management structures which have allowed the 
project to move forward at a fast pace. The programme management structure and staffing 
position have been indicated in annexure IV. There is also evidence that aspects o f these 
structures are being considered by states for long term restructuring o f  their educational 
management systems.

A major input in DPEP has been the setting up o f SIEM ATs which the states have undertaken 
with varying degrees o f success. As for example, the SIEM AT’s in Uttar Pradesh and Bihar



and Himachal Pradesh are largely hwolved in planning, appraisal o f AWP&B and capaciu 
building o f state and district functionaries. On the other hand. West Bengal DPEP has 
entered into an agreement with the Administrative Training Institute (ATI) for an interim 
alternative an*angement to conduct training o f primary education bureaucracy in the state til! 
a full fledged SIEMAT is set up under SCERT in the state. The success in establishing well 
functioning SIEMATs has however been limited, in spite o f the fact that a major w'orkshop on 
the importance o f establishing SIEMATs was held in December 1998, and the issue was 
taken up again with state education secretaries in February 1999 and October 1999. NIEPA 
has also provided technical assistance to states in establishing these institutions. This issue is 
discussed further in “emerging issues” .

Progress since last JRM

Improving capacities fo r  annual work plan and budget form ulation

Over the years, the experience with district planning has revealed that even the district is a 
very large unit and much greater attention to needs o f specific habitations and social groups 
within a district is needed for UPE. Since the last JRM a consistent attempt has been made lo 
highlight this aspect o f planning and to encourage district teams to build in block specific 
issues in their plans and to incorporate findings o f village surveys -and school plans in annual 
plans. A major workshop was held in December, 1999 to discuss how annual plans can be 
made to focus more on the needs o f children and particular social groups o f in particular 
regions. The importance o f consultation and strategy fonnulation at the block and cluster 
level was stressed.

W orkshop on planning process, Delhi, December, 1999.

The participants from Kerala and Tamil Nadu explained the existing planning process in the 
states where substantial emphasis is given on micro level planning i.e. ‘school development 
plan’, ‘cluster plan’ and its integration into AWP&B. A presentation was made highlighting 
the process o f planning which states may adopt to improve their plans. The main discussion 
points were formation and capacity building o f planning teams, creation and use o f forums 
and development o f state resource groups, which can help state in planning, appraisal o f | 
plans and capacity building exercises. !
Some o f the major outcomes o f the workshop were: |

• It would be necessary for the states to evolve modalities o f feeding the information, needs |
and strategies worked out at the school and village level in to the AWP&B. |

• The micro-level plans could be scrutinised at the cluster and block level and the AWP&B i
could be based on the deliberations at the cluster and block level.

• Data collection through house to house survey is not adequate for the planning process, li
was decided that for forthcoming year’s AWP&B the states would attempt to use the ■
available infomiation (i.e. minutes o f review meetings etc.) and prioritise their needs and 
strategies in case house to house survey data is not available.

• Categorisation o f habitations and villages with specific needs should be attempted and 
habitation specific strategies can be fonnulated.

• It was also stressed that apart from adopting suitable planning process, the states should 
evolve appropriate appraisal mechanisms .

• It was also suggested that documentation o f existing planning process in the stales might 
be undertaken.



As a result this year many states have chosen to follow a more rigorous process o f planning. 
Detailed processes o f planning were described by Andhra Pradesh and Assam in a workshop 
in February, 2000, in which much greater involvement o f grassroot functionaries and 
habitation specific planning has been attempted. Information about similar attempts has been 
recieved from West Bengal, Himachal Pradesh, Uttar Pradesh and Karnataka also.

As a result o f continuous interactions between TSG, MHRX) and states, some o f the states 
have now started conducting workshops to enhance the capacity o f district teams to prepare 
annual work plans and to identify the needs o f  districts for preparation o f  need based plans. 
These states seem to be less dependent on the national level institutions as far as training o f 
district teams is concerned.

It was also found that two states, Orissa and West Bengal which have been special watch 
states, had planning processes which were not well defined and com prehensi\c. 
Consequently, a special workshop was held in January, 2000 to orient the district teams of 
these states in the planning process and modalities o f preparation o f annual work plans and 
budgets. Issues regarding needs identification and strategy formulation for specific areas were 
again stressed.

W orkshop on Planning Process and AWPB, Calcutta, January, 2000

• Participatory and interactive sessions were conducted to discuss the planning 
process, planning for universal access, alternative schooling, and pedagogy 
improvement along with presentations on planning process, content o f  AWP&B 
and gender interventions.

• Modalities o f preparation o f a need based plan integrating information from house 
to house survey, DISE etc. and establishment o f linkages between information, 
strategies and activities were discussed.

• The participants were given opportunity to interact with each other and to share 
their views through group works and presentations. These group works 
concentrated on appraisal o f some o f their own district plans o f earlier years.

• This workshop was highly appreciated by the participants from each state due to
its participatory nature providing a scope for open discussions on AWP&B 
preparation in general and planning process in particular.________________________

Apart from these, an effort is being made to study the change in planning processes o f some 
o f  the selected states since inception o f DPEP.

Improving appraisal capacities

The second focus area has been strengthening the appraisal capacities o f  states. It is envisaged 
that such strengthening would not only help in decentralising the process o f  appraisal but also 
aid better planning as state teams acquire tools and knowledge to scrutinize their own plans. 
To this end, a three day workshop was held in February, 2000 in which the appraisal process 
to be followed by the states was discussed in detail.



W orkshop on Appraisal of AWP&B, Delhi, February, 2000

The workshop provided an opportunity for
• Discussion on appraisal process.
• Role 01 appraisers.
• Group work to actually appraise some previous years plans o f alternative 

schooling, pedagogy, civil works, planning and management.
• Financial appraisal.___________________________________________________________

Micro level initiatives

Another thrust area has been the strengthening o f micro level planning. M any states like 
Kerala, Tamil Nadu and Andhra Pradesh have made progress in identifying needs through 
school level planning. NIEPA, TSG and the Bureau had jointly taken a micro level initiati\ e 
to enhance the capacity o f school teachers and cluster resource persons in Banikhet Block o f  
Chamba district o f Himachal Pradesh. A workshop was held in Banikhet in March 2000 to 
continue the process. A state level workshop will be conducted soon to discuss the m odalit\ 
o f expansion o f  this work in other blocks/districts.

Sustainability

The issue o f  sustainability is seen as vital for DPEP-1 states as well as Uttar Pradesh. 
Sustainability studies have been undertaken by phase I states as well as U.P. The state 
specific status o f these studies is as follows:

Haryana - Sustainability report presented at a recent EC meeting. To be revised and re­
presented to Bureau.
Tamil Nadu - A state level committee has been set up. Report is ready. To be final 1\ 
approved and then sent to GOl.
Maharashtra - Study not yet completed.
Madhya Pradesh -  The committee appointed for looking into sustainability issues has 
submitted its report which is under consideration o f the State Government.
Assam -  The sustainability study has been completed and is under consideration o f  the State 
Government.
Karnataka -  The sustainability study has been completed and is under consideration o f the 
State Government.
Kerala -  The sustainability study has been completed and is under consideration o f the State 
Government.

Emerging Issues

The thrust in planning has been to strengthen capacities at the state and district level to plan 
and implement activities as per needs. However, in a field based programme like DPEP. 
where new situations are encountered continuously, fonnalised training programmes 
conducted by training institutes are o f limited use. In fact, much o f the expertise or 
knowledge that has emerged in this area is based on experiences within the field. A great deal 
o f learning has taken place in many states. The strategy for capacity building therefore lias 
been to foster sharing among states and organise workshops where emerging issues can be 
deliberated. The plan in the forthcoming year is to continue the dialogue on this issue \wih 
state and district teams to provide greater focus to the planning process.



Setting up o f SIEMATs in DPEP, in spite o f constant discussion with the states on this 
subject, has been s!ov/. Most o f all, states appear to doubt the value o f yet another institution 
which may or may not bring about the required changes in the elementary education system. 
The current financial constraints in many states add to the reluctance to set up these 
institutions because o f the financial implications that these may entail for the future. It may be 
worthwhile at this point to continue to stress on the processes o f  planning and management 
and the need for their improvement, rather than setting up o f formal institutions. States ha\ e 
been encouraged to form state resource groups which can provide guidance to the state in 
planning and capacity building o f functionaries at different levels. It is expected that if  states 
continue to undertake processes and activities for improving planning and management, the>' 
will be better able to define their own institutional needs and move towards addressing them.

Many states have conducted house to house surveys and microplanning on an extensive scale 
but have not used the information fully at the time o f plan preparation. Case studies are under 
process to identify the constraints in using this information in collaboration with the MIS unit 
(see information on MIS for more details). In the future, states will be facilitated in making 
better use o f these surveys in the future.

A final major issue that has emerged with DPEP is the need for adoption o f  some o f  the 
positive management practices fostered in the programme by the regular system as well as 
integration o f the regular system with DPEP. This is being attempted by several states.



Activities States Year
LBSNAA
Training on preparation of project plans Karnataka, May 1996

Kerala, Tamil Nadu, Orissa, June 1996
Assam, Uttar Pradesh July 1996
Madhya Pradesh, September, 1996
West Bengal, Oct-Nov 1996
Orissa, November 1996
Andhra Pradesh, Gujarat, Himachal Pradesh, December 1996

Refresher Course on AWP&B Madhya Pradesh, Tamil Nadu July 1996
Assam, Haryana, Maharashtra Sept. 1996

Refresher Course on AWP&B with Tamil Nadu, West Bengal May, 1997
special emphasis on data analysis and Karnataka July 1997
inteip relation Maharashtra Aug-Nov. 1997

Bihar September, 1997
Training on preparation o f AWP&B Karnataka August, 1996

Uttar Pradesh January 1998
Andhra Pradesh, Bihar May, 1998
Gujarat June 1998
West Bengal July 1998
Uttar Pradesh, Orissa Sept. 1998
Himachal Pradesh January, 1999
Kerala February, 1999

Training on AWP&B preparation with Bihar, June - July 1997
special emphasis on data analysis and Karnataka, Maharashtra, H.P., Orissa, Uttar Pradesh July, 1997
interpretation Assam, Haryana, August, 1997
Training on Appraisal o f Plans Assam, Haryana, Karnataka, Kerala, M.P., Maharashtra, 

Tamil Nadu, Andhra Pradesh, Gujarat, Himachal Pradesh, 
Orissa, Bihar, West Bengal, Uttar Pradesh 
Karnataka,

September 1997

Haryana, Uttar Pradesh October, 1998,
Himachal Pradesh November, 1998
Tamil Nadu, Andhra Pradesh, C'jujarat, Bihar, February, 1999 |



Activities States Year
West Bengal —

Pioject Planning and Implementation Haryana 
Madhya Pradesh

June 1996
September 96 and January 97

Trainings at LBSNAA on preparation of 
AWP&B and appraisal o f plans

Maharashtra Nov 98-Feb. 99,

Training for master trainers on Micro 
Planning

Tamil Nadu

Training programmes for SPO & DPO 
staff at SIEMAT, Allahabad

Uttar Pradesh

Training on preparation o f perspective 
plans

Uttar Pradesh December 1998 and January 1999

Training on preparation o f AWP&B as 
per the new manual

Bihar (42), Himachal Pradesh (35), Maharashtra (18), 
Kerala (13), Rajasthan (15), Bihar ( )

May, 1999 to October, 1999

Training on preparation o f AWP&B 
as per the new manual and new 
training module

Himachal Pradesh (15), Rajasthan (15), Bihar (25) May, 1999 to March, 2000



Activities States Year
NIEPA
Training on Decentralised Planning Haryana, Kerala, Tamil Nadu, August, 1996
Training on Educational Management Karnataka April and June, 1997
Training programmes on microplanning and 
school mapping

Orissa, West Bengal,

Assam, Haryana, Maharashtra, Tamil Nadu, Andhra 
Pradesh, Gujarat, West Bengal

Haryana, Kerala, Madhya Pradesh, Bihar, Uttar Pradesh

September, 1996 

February, 1997

August, 1997
Workshop on District Planning under DPEP Assam, Haryana, Karnataka, Kerala, Maharashtra, Tamil 

Nadu
December 1997

National Workshop on school mapping and 
microplanning

Assam, Haryana, Karnataka, Kerala, Maharashtra, Tamil 
Nadu, A.P., Gujarat, Himachal Pradesh, Orissa, Bihar, 
West Bengal, Uttar Pradesh

Assam, Haryana, Karnataka, Kerala, Maharashtra, Tamil 
Nadu, A.P., Gujarat, Himachal Pradesh, Orissa, Bihar, 
West Bengal, Uttar Pradesh

July, 1997 

January, 1999

Training programme on methodology and 
tcchniqucs of planning under DPEP field 
based - held al DIET, Ranchi

Bihar 5-9 October, 1998

Assistance given to West Bengal on Plan 
preparation

West Bengal October, 1998.

Training programmes on microplanning and 
school mapping

Assam, Bihar, Gujarat, Haryana, Himachal Pradesh, 
Karnataka, Kerala, M.P., Maharashlra, Orissa, Tamil 
Nadu, U.P. and West Bengal

9-11 August, 1999



Activities States Year
TECHNICAL SUPPORT GROUP
Assistance on Project preparation Andhra Pradesh, Haryana, Gujarat, Himachal Pradesh, Orissa, 

West Bengal
December, 1995

Haryana June 1996
Gujarat, Feb/M ar’96,
Andhra Pradesh, Oct. 1996
Himachal Pradesh, 1996-97
Assam, Jan. 1997
Uttar Pradesh Feb/Mar., 1997

Assistance on AWP&B preparation Haryana, Madhya Pradesh 1996-97
Karnataka, Jan-Feb 1997,
Orissa, Feb. and Sept. 1997
Assam, Madhya Pradesh 1997-98,
Maharashtra, 1998-99,
Uttar Pradesh January, 1998
Andhra Pradesh, June 1997 and 1998-99
Himachal Pradesh, January, 1999
Bihar, February 1999
West Bengal December, 1998

• Orissa and West Bengal January, 2000
Refresher Training on preparation o f AWP&B Tamil Nadu June 96

Tamil Nadu, Karnataka August, 1996
Kerala Sept. 1996

Assistance provided on micropianning and Himachal Pradesh 1996
school mapping
Assistance on revision o f AWP&B Gujarat, June 1997

Madhya Pradesh, 1997-98,
Gujarat, Himachal Pradesh, Orissa 1998-99

Assistance on planning (Log frame approach) Andhra Pradesh, 1995
West Bengal 1996

Assistance on preparation o f hnplementation Gujarat, Himachal Pradesh, Orissa 1996
Plan Orissa 1997-98



Activities States Year
Workshop on strategies for planning and 
implementation at the SPO

Orissa September, 1998

Assistance on Perspective Plan preparation Orissa December, 1998
Resource support provided on plan preparation 
and implementation schedules

West Bengal December, 1998

Assistance provided on DPEP planning process 
and perspective plan preparation.

Orissa April 27-29, 1999.

Assistance provided on Appraisal o f AWP&B. Andhra Pradesh May, 1999
Assistance provided on preparation o f School 
Improvement plan alongwith with NIEPA.

Chamba district, Himachal Pradesh. 9-10 June, 1999.

Resource assistance provided on planning 
process and AWP&B preparation alongwith 
LBSNAA (Based on new 8 day module)

Himachal Pradesh October, 1999

Assistance provided on preparation of 
AWP&B alongwith LBSNAA.

Rajasthan December, 1999.

Workshop on Pig. Process (National Level) All DPEP states. December, 1999.
Assistance provided for Internal Supervision 
Mission

Orissa January, 2000.

National workshop on appraisal of AWP&B All DPEP states. February, 2000.
Assistance provided on preparation of school 
improvement plan and cluster plans

Himachal Pradesh March, 2000.



Togranune Maihagement Sti .fetures

National level 
structures The Dislricl Primary Education Programme (DPEP) was launched in 1994. DPEP has evolved elaborate 

management structures starting from the centre right upto the village level to make DPEP activities decentralised 
and sustainable. This is the first large scale attempt to invoke community participation for achieving universal 
primary education.

Starting with 42 districts in seven states, the progamme now extends to cover 214 districts in 15 states namely 
Assam, Kerala, Karnataka, Haryana, Maharashtra, Tamil Nadu, Madhya Pradesh, Gujarat, Himachal Pradesh, 
Orissa, Andhra Pradesh, West Bengal, Uttar Pradesh, Bihar and Rajasthan. 85% o f the project cost is borne by 
Central Government and 15% is contributed by the participating state. The Central Government share is sourced 
through external funding.

The DPEP Mission is the apex body in the structural arrangement for programme management. The General 
Council and Project Board are the two bodies which deliberate on (i) policy issues, (ii) approval o f project plans 
and guidelines respectively. The last Project Board meeting was held in July, 1999.

For implementing DPEP, a Bureau has been created in the Department o f Education, Government o f India. The 
Bureau is accountable to the Project Board and the General Council for implementation o f the programme.

The Bureau is supported by a Technical Support Group which is placed at Ed.CIL and is the contracting agency 
for providing professional support and technical assistance to the programme. It has 12 units which are staffed 
with professional personnel who provide support to the Bureau.

To facilitate smooth implementation of the programme, continuous dialogue between the centre and state offices 
are held through regular meetings and reviews, besides the visits of Bureau functionaries to the states. The other 
modalities o f sharing informations include quarterly MIS reports, Executive Committee meetings and General 
Council meetings.



State level structures Autonomous societies have been set up in the states for implementing DPEP. The state society comprises o f two 
bodies namely the General Council and the Executive Committee. Members o f both these bodies include 
representatives o f NGOs, universities, national apex institutions such as NCERT, NIEPA, noted educationists, 
teachers, women activists, and personnel from other state government departments as well as GOI. Each society 
has devised and adopted its own set o f financial, service and administrative regulations. The General Council and 
Executive Committee are chaired by the Chief M inister and the Chief Secretary/Education Secretary o f the state 
respectively.

The EC & GC meet regularly to review the progress o f the programme, to accord approval o f work plans and to 
facilitate implementation. The focus o f  the meetings has been on the finalization and streamlining o f rules and 
regulations, discussion on staffing issues, developing and approving designs for project interventions and work 
plans. The nature o f the composition o f  GC and EC facilitate better co-ordination between various bodies and 
promote convergence o f services at various levels.

Management structures for DPEP have many common features across the states participating in the programme. 
These common features include small staff size, linkages with the state departments o f  education and other 
related departments, support structure for accounting and financial management at the state and district levels, 
and consultancies for accessing expertise in key functional areas. With these commonalties, the actual 
management arrangement in each state and district allows variation as suitable to the local conditions.

District/sub-district 
level structures

A district DPEP committee with representatives from the district education department, NGOs, Panchayat 
members, as well as functional areas is the apex body in the district. The committee is either headed by District 
Collectors or Chief Executive Officers o f the Zila Pari shad. Each district has established a district 
implementation committee which function as the Executive Body at the district level.

The district project offices, headed usually by the District Primary Education Officer, have been established as 
separate structures in all the districts. Day-to-day implementation is managed by a full-time District Project 
Coordinator placed in the District Project Office and Assistant Project Coordinators. For planning, each district 
has constituted a planning team. Staff o f  the Department o f Education posted in the district including supervisory 
officials and functional specialists work closely with the district DPEP units.



Information on Staffing Pattern at SPO and DPO levels.

S.
No.

State SPO DPO

Posts
Sanctioned

Posts Vacant Posts
Sanctioned

Posts \  acanl

1. Tamil Nadu 72 2 105 i :

2. Assam 64 7 313 3N

3. Himachal Pradesh 46 11 73 s

4. West Bengal 16 - 60 --

5. Uttar Pradesh 41 5 226 41

6. Rajasthan 44 27 250 21 1

7. Karnataka 53 11 335 13(̂

8. Kerala 65 16 184 34

9. Gujarat 41 - 95 1 !

10. Bihar 28 8 347

11. Madhya Pradesh 52 - 399 52

12. Maharashtra 71 20 232

13. Andhra Pradesh 85 16 418 9S

14. Orissa 44 - 220 45

15. Haryana 51 5 99 IS



Community Mobilisation and Participation

The District Primary Education Programme (DPEP) is aimed at fulfilling the com mitment made in ihi 
National Policy of Education (NPE), 1986 (as updated in 1992) which focuses on Universalisation til 
Elementary Education (UEE). DPEP has emerged as a concrete strategy to accelerate the pace o f L EI 
through decentralised approaches. The programme is based on participation o f w ide range o f  stakehlodci s 
in general and local communities in particular. From the point o f view o f sustainability o f  the programme 
as well as promoting the effectiveness o f its interventions an active involvement o f  community is seen 
a key ingredient for the success o f DPEP.

Strategies on Community Mobilisation

Though the nature and degree o f community mobilisation and participation varies across the states there 
exits some commonality. At the level o f strategy formulation, states have followed two approaches. Fii si. 
use o f the campaign mode to generate awareness as well as environment building. An extensive use oi 
print and visual media together with Bal melas Praveshutsavs, Kalajathas, have been initiated aiui 
systematically held across all states. A recent trend however has been to focus the campaign block \\ iŝ , 
so as to lead to better targeting o f intervention.

A second aspect o f strategy fomiulation has been the training component which has now been w ideK 
applied. Almost all states have completed one round o f training for VECs and have used the cascade 
model where in the BRCs and CRCs functionaries have been oriented as master trainers each state Ikin 
developed its own contextual strategies in keeping with the decentralised approach in DPEP.

VEC in s titu tio n

The table on VEC constitution shows that till 1998-99, a total 192608 VEC have been formed in all N 
States.

SI.No. State No o f VEC Constituted  
(Situation as of 1998-99)

Assam 11046
0 Haryana 3470
3. Karnataka 24385
4. Kerala 2766
5. M aharashtra 14915
6. Tamil Nadu 10010

M adhya Pradesh 46284 *
S. Andhra Pradesh 10404
9 Himachal Pradesh 2650
10. Gujarat 4343
11. Orissa 11183
12. Uttar Pradesh 17257
13. West Bengal 12373
14. Bihar 21522
Source: DISE 1998-99

* Situation as of 1997-98



The \  l'C\s ha\ c been involved in a number o f activities in the DPEP. The rage o f intervention ai . 
hstcil below.

Construction activities.

Ad\ ocacy and environment building for enrolment and retention.

Use o f School Improvement Grant.

Monitoring o f attendance o f children and teachers.

\'o luntary  contributions.

Planning and Management/Microplanning.

Identification o f Para Teachers/AS Centres.

Major development in the area of Community Mobilisation

• Campaigns and mobilisation activities like kala-jathas, chinnara melas, ma-beti mehl^ 
children’s fair, VEC melas, participation in community festivals, rallies, padyatras, nukkiti i 
nataks, door to door contacts, micro planning, enrolment drive etc. have been intensitlcii 
Workshop, semminars convergence meetings and teleconferencing have also been organised

• Training material on community mobilisation has been developed for master trainers aiui 
VECs in almost all states.

• A number o f master trainers VECs have been trained on community mobilisation, participation 
and ownership issues.

Recent feedback form states

• A booklet Nai pahal (Haryana), Ahwan (Bihar) and Sudan (Tamil Nadu) for wider 
dissemination on community based issues are being circulated.

• A state level conference on Sarva Siksha Abhiyan has been organised in Bihar.

• Gujarat has conducted Choudary Sammelans.

• West Bengal has organised folk festivals.

• In Orissa SPO plans to promote participatory planning process in villages throuui; 
“Community Action Plan”.

• VECs in Andhra Pradesh have mobilised Rs. 1.5 crores donation from community.

• MTAs in Himachal Pradesh have shown over whelming response towards their role i: 
primarys schools.

• Karnataka has developed a gender focussed module for VEC training.



• Kerala has planned a IclcconTerence highlighting community mobilisation effort.

• Teleconference held on 29lh-30th January 2000 in Haryana to highlight role o f  \T C s .

Way fcr>^ard

• Stales to systematise documentation process.

• Verifiable indicators o f community participation to be developed and monitored.

• Participation o f women to be envisaged along with other components/ interventions.

• Training module to be refocused with emphasis on repeaters, drop outs as wcl 
sensitisation on quality issues.

• Strengthening PRI-VEC interface.



COMMUNITY MOBILISATION & PARTICIPATION

DPEP- I

Inii’rvcntions A SSA M H ARYA N A K AR N ATAK A K E R A L A M AD H YA PR A D E S H M A H A R A SH TR A TAM IL SADL

Administrative
arrangements

• PO in SPO looks 
after community 
mobilisation and 
participation.

• Community 
mobilisation & 
participation in 
DPO looked after 
by Programme 
Officer.

• Resource Groups 
constituted at state 
and district levels 
for training of 
VECs.

•  Resource groups 
are responsible for 
developing & 
im plem entation  
strategies based on 
feedback form  
actual field level 
experiences. The 
R esource Group  
also m onitors and 
evaluates activity 
progress and 
direction.

•  Deputy Director 
(Media) in SPO 
looks after 
community 
mobilisation and 
participation.

•  APC, community 
mobilisation in 
DPO, in place.

•  Media Resource 
Group at State and 
district levels 
constituted to 
advise on 
Community 
Mobilisation & 
VECs also.

• SRG for VEC 
training formed.

•  At the SPO level, 
PO (Pedagogy and 
Training) monitors 
training for VEC 
members and PO 
(Media and 
Documentation) 
handles
development o f  
materials for 
community 
mobilisation.

•  At the district level, 
Asstt. Project 
Coordinator 
monitors VEC 
programmes.

•  SRG at the state 
level in place.

Personnel at state & 
district level in 
place to look after 
community 
mobilisation

Block Advisory 
Committee with 
people’s 
representatives 
constituted

SRG, DRG & BRG 
are in place

Media in-charge in 
SPO looks after 
community 
participation.

SRG, DRG and 
BRG formed.

Under Mahila 
Prabodhan 
Programme (MPP) 
Sanchalikas at 
district and block 
levels appointed.

Media officer at 
state & district level 
look after 
community 
mobilisation.

• At SPO. .\IDO 
looks after 
Community 
Participation.

• MDO at the district 
level looks after 
community 
mobilisation.

• BRC personnel and 
AEEOs at Block 
level to carry out 
community 
mobilisation.



Community
Mobilisation

Material
DcN'clopment

• Mecna comic books 
and Mccna video and 
audio cassettes in 
local languages 
dcN'cloped.

• Campaign materials 
in local languages and 
dialects prepared.

• Film on community 
participation 
prepared.

• Posters prepared

• Publication o f  VEC 
Newsletter.

• Health Awareness 
Manual developed 
w'ith the help of 
VHAI.

• Leaflet for  
awareness on Self 
Help concepts and 
reference book for 
Rcsoiircc Persons on 
guidelines.

• Leaflet and 
guidebook  
developed on 
form ation and 
organising of women 
groups.

• An audio cassette is 
in the process of 
developm ent for 
awareness on DPLP  
activities.

• Booklet Nai Pahal 
is being published.

• Short films an 
clippings in the 
field o f VECs, 
girls education  
and pedagogy  
developed.

• Quarterly  
m agazines stating  
im portance of 
comm unity  
mobilisation are 
being published at 
district CRC and 
DIET level.

• Training modules 
and m aterials 
developed for 
com m unity  
m obilisation and 
awareness 
creation.

' Rural folk rates 
and stories 
collected for 
parents and 
com munity.

' 3 days 7 module 
training film  
produced for 
training of  
teachers and VEC  
members.

Pamphlet on new 
pedagogy given 
to all parents.

• Brochures, 
Pamphlets, folders 
printed.

• Publication of 
Bulletin on 
achievements of 
DPEP published.

• Development of 
lEC materials such 
as posters, handouts 
brochures and 
newspapers and 
advertisement for 
mobilisation of 
community for girls 
education and UPE.

• Panchayat Gazette, 
a weekly bulletin, is 
regularly published 
and distributed.

• Folders, planners, 
calendars prmted.

• Hand books and 
audio cassettes 
developed.

• DPEP folders 
developed.

• Pamphlets , posters and 
handbills printed and 
distributed,

• State Project office 
developed six niodLiles :

1. DPfiP and its 
achievements,

2. Mici'o Planning and 
communiiy,

3. Community and school 
development.

4. Role o f  Community in 
Universal primary 
education,

5. Community 
Participation in 
construction and other 
activities o f  DPEP.

• Role o f  responsibilities 
o fV L C s

•  O ne training module 
has been developed on 
the role o f  society on 
school developm ent.

• Recently an SI.M on 
m odules on com m unity  
devclopntent has been 
developed and sam ple 
o f 500 copies were 
printed.

• M onthly New letters 
published by DI’FJ* in 
all the seven Districts 
V I,(' m odules 
trasslated in to Kn^lish 
(orientation T raining).



Campaign and 
other
mobilisational
activities

•  Conventions for women  
members o f  VEC's, 
Mahila Sem ites, NGOs, 
etc. organised at cluster 
level.

•  Mass campaign by VEC  
against social evils  
launched.

•  Motivational programme 
for Tea Garden Area.

•  Health awareness 
programme conducted.

• VEC week celebrated.

•  Contact programmes in 
tribal and tea garden 
areas conducted.

• Drop out prevention 
drive organised.

• M icro planning  
initiated in all project 
clusters except karbi 
An {-ion}-.

•  Sliishu m elas and 
Sishii Sadan organised  
in m ost o f  the districts.

•  Form ation o f  Sishu  
Sadan (S tudent (ilovt.) 
in all the schools is 
nearly com pletion

• 279 M aa-Beti m elas 
conducted.

• 125 cycle rallies 
organised.

•  275 puppet shows 
arranged.

• Nukkad nataks and 
Kala jathas 
organised.

•  Jhankies in all the  
DPEP district on 
Republic day.

• Literacy day and 
children day 
celebrated.

• Enrolm ent drive  
launched with the 
help o f m others to 
conduct ‘on the sp ot’ 
adm issions.

•  6029 villages covered  
by K ala-Jathas.

•  809 Chinnara and  
495 VEC m elas 
conducted with 
focus on girl child  
and SC /ST children.

•  75 M aa- Beti m elas 
organised.

•  House-to-house campaign 
conducted by volunteers,

•  M icro planning used as an 
effective mobilisation 
activity.

•  Tribal volunteers 
and instructors 
activity involved in 
com m unity  
m obilisation.

•  Convergence  
m eeting with PRIs 
conducted.

• Kalajathas o f  Jila 
Saksharta Samiti mobilise 
villagers through Nukkad 
Nataks, folk songs and 
folk dances.

• Slogans and wall writing 
undertaken

•  Door-to-door contact 
organised.

• Posters developed in local 
Tribal dialect.

• ‘School chalo Abhiyan’ 
organised with emphasis 
on tribal children

• Mahila Shiksha Abhiyan 
targeting at SC and ST 
girls launched.

• Shiksha Panchayats 
organised at cluster level,

•  Bal M ela, Bal P anchayats, 
M aa-beti M ela, sports  and 
cu ltu ra l com petitions 
ca rried  out.

•  M ake the school green & 
clean cam paign 
u ndertaken  w ith VEC 
partic ipation .

•  Lok S am p ark  A bh iyan -ll, 
a partic ip a to ry

‘ m icroplanning  exercisc is 
being conducted  to 
develop school education  
plan th a t will be 
consolidate a t c luster, 
block and a t d is tr ic t level 
to form  the d istric t 
education  plans. This will 
form  the basis to plan lor 
I IRK.

•  Mahila Melawas, 
Kishori Melawas 
organised in all the 
districts.

• Pravesh Prachar Dindi 
organised

• Kalajathas and Bal 
Anand Melawas 
organised

•  Slogans and banners 
used for community 
mobilisation

•  Pad-yatras and 
Prabhat Pheries were 
undetlaken.

' Metric melas organised in 
all the districts to mobilise 
people.

BRC supervisors conducted 
meetings with Panchayat 
president, PTAs, VLCs, 
NGOs.

‘Kaivi Kalai V izha’. a 
cultural programme was 
aired.

DPEP stalls put up in ail 
local festivals.

Programmes broadcast in 
local AIR.

Local newspapers are 
extensively used to 
communicate DPEP 
achievements.

M ulti-Media campaign 
launched in Dhanna puri 
district.

Mass rellies organised at 
districts level in wliicli 
deputy collector took part.

[ilenientary l-diicatioii 
Movement launched by 
( 'iiie f Minister to Achicvc 
[Education for all.

Enrolm ent drive 
conducted in all the 
schools.

( am paigns are m ounted 
regularly  at school level. A 
sum  of upto Rs. 1000/- is 
gran ted  for each of these 
cam paign.



Community
Participation
Communily
Organisations

•  1 I0 4 6 V E C S  
constituted.

• VECs reconstituted 
in 3 DPEP-I district 
and integrated with 
MC's.

• Formation of 
Mothers* foaim in 
tea garden areas.

• Existing MC 
merged with VECs 
to avoid conflicts.

• VEC fomm at 
block and district 
levels constituted

• Organisating the 
form ation and 
revival o f village 
level women  
bodies like Mahila 
Samitees and 
traditional women 
groups.

• Promoting the Self 
Help Group  
m ovem ent with 
other like minded 
organisations with 
an education  
focus.

• 3470 VEC formed.

• VCCs constituted 
for civilworks with 
women as head.

• There are 3125 
VEC members- 
women
representation is 
30% to 40%.

• 24385 VECs 
constituted

• In most cases 
School Betterment 
Committee (SBC), 
existmg prior to 
VEC, merged with 
VEC.

• Four day training 
for VEC members 
given at BRC level.

• Seven modules 
Video-film 
developed by SPO 
and VEC members.

• 31905 VECs 
constituted.

• Panchayat-Block 
District level 
Monitoring 
Committees formed 
with representation 
from PRI.

• In those habitations 
where as & EOS 
Schools are 
running, School 
management 
committee formed 
with the local panch 
as Chairman and 
guruji/teacher as 
member secretary. 
Parents & other 
community 
members. To date 
22962 SMCS have 
been found.

• VECs constituted.

• Panchayati .Raj 
institutions actively 
involved in DPEP.

• VECs m all DPEP-
II districts 
constituted.

• One round of 
training to VECs in 
DPEP-II districts 
imparted.

• 22845 SM Cs have 
also formed in 
DPEP-I & II 
districts in order 
to over see proper 
functioning of the 
EGS schools.

• 14915 VECs 
formed.

• Mata - palak 
sanghs formed on 
experimental basis 
at village level for 
girl’s education,

• Workshop for 
launching Mother 
parent association 
in all districts held 
in June'99 at HE 
Pune.

VI.Cs constituted ui 
all districts.

• PTAs, also exist.

• AL instructors and 
supervisors 
appointed through 
the VLC.

• School grants spent 
by Head Master 
lointly with
inx olvcment o f  
VLC/ FT A.

• 17 class-rrom  
bu ild in g  planned  
for construction  
using cost-effective  
technology with  
com m unity  
participation 12 
w orks are in 
progress.



Empowering 
Community 
Organisation
(VEC, MTA, 
PTA. Panchayats 
etc.)

Material
de\elopm ent

• Training module 
for VEC developed 
in cooperation with 
VHAI &NEIBM.

• Training module 
developed for 
Master Trainers for
VECs.

• Training modules 
revised with the 
content of 
community 
ownership.

• Awareness 
materials 
developed and 
distributed on 
environm ent 
awareness.

• Training module 
for VEC under 
revision.

• Training module on 
Civilworks for 
VCC developed.

• Booklet for VEC 
developed.

• Folders on DPEP 
printed.

• Data relating to 
girls education 
distributed to 
VEC’s Mahila 
Mandals.

•  Training modules 
and materials for 
VECs developed.

• Seven module 
training film for 
VECs prepared.

• Material developed 
to orient teachers.

•  Besides training 
module - ‘Grama 
Shikshana Samithi’, 
self reading 
material - 
‘Nammura Shaale 
Heegirali’, 
‘Nammura jana - 
Nammura Shaale’ 
and Naavu Kattuva 
Shaale’ a 
compendium for 
supervising civil 
works prepared.

•  Gender focussed  
training m odule 
for VEC  
developed.

Community 
construction 
manual for VECs 
developed.

Training manual and 
posters prepared for 
VECs.

VEC diaries printed 
and distributed in the 
districts.

Based on this 
finalised material, 
training o f  VECs 
proposed in April- 
June, 2000.

• Training modules 
for VEC and 
Mahila Prabodhan 
Programme 
developed.

• Teachers 
handbook on 
MPP includes the 
module on how to 
conduct MTA 
meeting.

• Teachers 
handbook on Bal 
Anand Melawa 
produced.

' Traming modules 
for VEC developed 
in all the districts,

' Training modules 
for VEC prepared 
at the state level.

A revised training 
module on 
community 
m obilisation was 
developed at 
district level for 
VLC/PTA/ 
Panchayat 
representatives.

A quarterly 
m agazine Sudan is 
being published.



Orientation/ 
Training/ 
workshops for 
Community 
Ori^anisation

• 3 days training for all 
V EC m em bers o igan ised  
in all districts,

• W orkshops conducted <it 
various levels on 
cliildreirs participation 
activities resulting’ in the 
creating o f effective 
resoui'ce teams upto the 
•jrassroots.

• orkshops for VEC  
forums on T l, practices 
and opportunities for 
community 
|)articipation.

• Village and hamlet level 
awareness programmes 
and interactive 
programmes held for 
organising rural 
communities 
particularly women.

• Regular interactive 
sessions with VECs and 
communities through 
Resource (jroup on 
school development.

• Training on Health 
Awareness for Resource 
Persons, VKC s and 
>voiiien groups.

* Orientation and 
gender Sensitisation 
programme for 
VECs conducted.

• Training at BRC 
level on wall news­
letter for VEC in 
one district 
conducted.

' Training module 
Abhiyan prepared.

' State level 
workshop held on 
Mass Mobilisation
& Community 
Participation.

Teleconference 
held on 29th-30th  
Jan, 2000 to 
highlight the 
conceptual 
changes in 
strengthening of 
VECs.

A five days 
training to VECs.

• 51835 VEC 
members in DPEO-
I and 29657 VEC 
members in DPEP-
II have been trained 
as of 31.3.99,

• Training on micro 
planning organised.

• Workshops 
organised to 
identify issues at 
the village level for 
micro-planning .

• 4-days training for 
the VEC members 
at BRC level is 
given.

• Field visits of 
VECs to other 
districts organised.

• Four day training 
for VEC members 
organised at BRC  
level.

»In Kasargod dist. 
"Sahavasa camp” at 
panchayat level 
organised.

' Systematic 
orientation 
programmes 
organised for 
VECs.

' Schools Support 
Groups (SSG) have 
begun to function in 
many schools and 
made functional 
especially during 
Kinginikkootam.

' Regular 
PTA/MPTA 
meetings held to 
orient community 
on new pedagogy.

A teleconference 
highlighting 
community 
mobilisation  
efforts is planned.

O rie n ta lio n  o f  V E C s m em b ers  
o rg a n ise d

O rie n ta tio n  o f  B E O s an d  D P O  
s ta f f  h e ld  at D IE T

•  R e g u la r  q u a r te r ly  m c c tin g -c u n i 
o r ie n ta tio n  o f  V E C s'S M C 's  at 
v illag e  level

SUikslui (*jineh;iyiits :it eUistvr 
level organised.

( oiiMitiition of VKCs >vliieli 
previously was thrnugli 
iioniinatloiis have been made 
elective.

M SA was taken up in the year 
1997, 98 and 99 (o enconra"e 
(Mil of school and iinenrolled 
girls to come to the schools.

Institutional Reforms of School 
Management recently 
approved by State Government 
VEC  and to make school more 
accountable to VEC.

A workshop has been held 
from 6th to 9th March' 2000 in 
which experts from state and 
district participated.

The strategy for participatory 
niicroplanningor I,ok 
Sampark Abhiyan (LSA ) and 
orientation of VEC  & SM C 
was reviewed and consolidated 
on the basis of the past 
experiences.

I'rainin" modules for V'KC, 
training module for involving 
enmmunity and V fX  in 
participatory niicroplanning. 
training materials, revised 
formats for Village Education 
Registers have been finalised in 
this workshop.

Training modules 
for VEC and 
Mahila Prabodhan 
Programme 
developed.

• Training for VLC on 
micro- planning 
conducted.

•  BRCs arc imparting 
training to Vl.C's.

• ( )ncnlation training o f  
\ ' l ,C s  condLictcd in all 
districts

• VLC's imparted training 
at Cluster le \e l besides 
through teleconference. 
350 DIFi'fs members  and 
prcsKienls o f \  illages 
participated.

• One day orientation 
training to V'LC 
members, t l \e  I'rom each 
village.

• BRCs are imparting 
training to VLCs.

•  One day training was 
given to 2.3.V)0 
P'I 'A/VI.C members.

• 16491 VLC m em bers  
tele. C onferencing on 
com m unity  
inobilisntion  
conducted.



Oricntalion/Traini 
ngAvorkshop for 
stafl'M asler 
Trainers

• Orientation 
Workshop for 
newly inducted 
District Programme 
Officers 
(community 
Participation & 
VEC) organised.

• Workshop to fine 
tune training 
framework & 
monitoring 
mechanism for the 
VEC organised.

• Orientation for 
BLRG / CRCC on 
community 
participation 
organised in all the 
districts.

• Reinforcement 
TOT organised for 
SRG.

• Training on 
Health and SHGs 
for SRG and DRG  
m em bers.

• W orkshops on 
Children  
Participation  
activities for SRG  
and DRG 
members.

Theatre workshop 
organised.

M aster trainers 
for VECs have 
been trained in 
four districts.

•  Teachers oriented 
at BRC level.

•  Training on micro 
planning organised.

•  Micro-planning 
conducted in 728 
DPEP I villages & 
664 DPEP II 
villages.

• Training of VECs 
on VIPP techniques 
of micro-planning.

• Training of staff on 
VIPP techniques 
for micro-planning

• Workshop 
organised to 
develop materials 
targeting parents, 
public and opinion 
makers.

• W orkshop  
planned for 
moulde
development of 
master trainers.

• Master Trainers 
identified at the 
level and trained at 
DIE'I

• Meeting organised at tine 
state level with SRG for 
Shiksha Panchayats.

• Sahayoginies given 
training at state level.

•  R egular m onthly  
m eeting-cum - 
orientation o f  
M Ts/C A C s at cluster  
level.

•  IMTs/CAC have also  
been given 12 days 
train ing at d istrict level 
on non-graded  
T each ing  Learning  
M aterial.

•  M Ts have been given  
12 days train ing at 
district level on 
Seekhna Sikhana  
Packagc o f  class V.

•  A non-graded  
alternative schooling  
package prepared by 
State A cadem ic (Jroiip 
and coord inated by 
SPO  and SSP training  
package prepared by 
SC ER T.

•  D istrict A cadem ic  
G roups and Block  
A cadem ic G roups have 
been form ed and 
trained on issues 
related to Q uality  
W atch.

• Five persons from 
each district given 
training at state 
level for VEC 
training.

• Block and cluster 
level cascading 
partiality 
completed.

• Training on micro­
planning conducted 
for staff trainers.

<* First review 
meeting of Media 
and Documentation 
officers was held.

• State Level 
workshop on 
Community 
Mobilisation and 
Participation 
conducted and 
Action Plan 
developed.

• SRG meets 
regularly to share 
plan and monitor 
progress.



D P K P - 1

Areas and 
instances o f 
Participation

•  C om m u n ity  
m em b ers (resou rce  
p ersons) involved  
in c lassroom  
tra n saction s as 
v o lu n teer  teach ers.

• R esource persons  
from  the  
com m u nity  
partic ip ate  in 
teach in g  ch ild ren  in 
the sch oo l on  
variou s co- 
cu rricu lar  su bjects  
that com m u n ity  
p erceives to  be  
cru cia l learn in g  
inputs. T hese  
inclu de a gr icu ltu re, 
local fo lk lore , item s  
o f  cu lture like w ood  
and cane cra ft, etc.

•  C om m u n ity  ta k in g  
up m icro-projects  
like san ita tion  and  
health a w aren ess  
p rogram m es.

• Door -to- door 
survey by 
teachers and 
VECs conducted.

• VECs are 
involved in 
construction of 
school building, 
toilets, repairing 
and water supply.

• VECs involved in 
attitudinal change 
and facilitation.

• Participatory 
micro-planning; 
Training imparted 
in sample blocks.

• VECs involved 
in
microplanning.

• VEC has taken 
decision for 
opening of NFE 
centres based on 
microplanning.

• VEC involved in 
m icroplaning and 
civil works.

• VEC has ensured 
proper utilisation  
of grant for school 
developm ent.

• VEC involved in 
organising  
activities for 
com m unity  
mobilisation  
including  
Kalajathas, 
chinara melas> •

•  VEC involved in 
com m unity  
mobilisation on 
gender issues.

• -VECs involved in 
door-to-door 
survey.

• VECs involved in 
micro-planning 
through VIPP 
technique.

• VECs involved in 
Civilworks.

• VECs involved in 
monitoring the 
programme.

• School 
improvement grant 
utilised by VECs.

• Preaparation of 
AW P is done with 
intensive 
com m unity  
participation.

• Comm unity  
involved in grass 
root level 
planning.

• VECs participated in 
Lok Sampark 
Abhiyan .

• VECs involved in the 
selection o f  teachers 
in both SSKs and 
ASs.

• The Gram Shiksha 
Sabha undertook 
social audit o f  village 
education,

• VECs utilising School 
Improvement Grant.

• SM Cs select the 
teacher (guruji) for 
the EGS school of 
their com m unity.

•  Com m unity  
dem ands for the 
EGS school and 
after the
recom m endation of  
Sarpanch they get 
the school within 90 
days.

• Joint account of 
local
panch/sarpanch with 
EGS teacher and 
CAC.

• SM Cs including  
m em bers from local 
com m unity  
frequently
visit/m onitor schools 
of their area.

• VECs contribute Rs. 
500 to receive Rs. 
2000 as School 
improvement grant 
from DPEP.

• VECs arc involved in 
doing micro-planning 
and school mapping.

• VECs participating in 
Civil Works

• VECs contributed Rs.
14 lakhs in Nanded 
district for school 
development.

• VECs in many places 
contributed to school 
improvement 
voluntarily.

•  VECs consulted in 
utilisation o f  4% 
salary contingencies 
to the teacher.

•  Vl-X's are donating land 
for .school building.

• In Dharmapuri district 
VI.C’s have contriliLited 
money (or .school 
uniforms for poor 
children

• I'or the tlrsl tune, 
childi'cn from ■Mmla.s 
comm unity” traditional 
snake catchers ha\ e 
started going to the 
school.

•  NFli teachers appointed 
with VI.C consultation.

•  Vl.Cs mobilised local 
contribution the form of  
cash, land and labour 
etc. also provided 
additional buildings foi' 
school.

• PTA appointed PRA 
teachers.

•  Nine construction works 
completed by 
community to provide 
good quality and cost 
effective buildings.

• 17 additional schools 
buildings intercstin}; to 
com m unity using  
innovative founds and 
12 nearing com pletion.

• Parents helping  
teachers in the sur\e>  
work and in the 
stoppage o f dropout.



Other activities to 
promote
Participation and 
Inno\ ations

•  In selected clusters in 
Tribal villages, 
community is 
involved in 
documenting on the 
subjects, e.g.
en\ u onment, 
traditional health 
practices, folk art, 
folklore and culturc.

• Community based 
school health 
programme initiated.

• VEC awards given.

• Focus on 
C om m unity  
Participation in TL  
activities and 
Children  
Participation.

• VVonu'M organised  
activltic.s.

A grant o f  Rs. 11.5  
lakhs has been  
released to the 
districts as health  
check  up grant.

•  Microplanning 
outcomes used as 
basic decision 
making tools for 
VECs to identify 
places to open NFE 
centres and 
overseeing their 
functioning.

• In bellary district 
children get the 
camp from village 
households for 
evening classes.

• In Raichur district 
VEC members 
pooled their 
TA/DA for 
purchasing of a 
durri (carpet) for 
BRC.

•  V illa g e  leve l 
m onitorin g  system  
in v o lv in g  V E C s  
and Panchayat 
d evelop ed .

•  Volunteers from  
tribal com m unities 
appointed to 
mobilise these 
communities.

•  V o lun teers from  
tribal com m u n ities  
appointed  to 
m o b ilise  and 
generate aw areness  
am on g  these  
com m u n ities .

•  Shiksha 
Panchayats are 
i)eing organised in 
which social audit 
of
Panch/Sarpanch is 
done through 
reading of 
progress report o 
their educational 
centre resulting in 
the developm ent 
o f sense of 
responsibility 
among the 
com m unity.

L ocal co m m u n ities  
have contributed  
about Rs. 7 .5  
crores.

M etric M elas  
conducted  all the 
clusters during  
M arch April.

E n r o lm e n t  
D riv e  w ith  
co m m u n ity  
p a r tic ip a tio n .

Networking • Steering Group at 
the state and 
district level.

• A number of 
NGOs from 
Assam & outside 
as well as NEIBM 
are involved.

•  N G O  in v o lv ed  in  
provid ing  training  
on m icro-p lann ing.

•  M ed ia  R esou rce  
G roups at state and  
district lev e ls , 
constituted.

•  Collaboration with 
local NGOs, such 
as Rangayana, 
BGVS, Mahila 
Samakshya, etc.

•  AIR, Doordarshan 
and DA VP are 
roped in.

• NGOs are 
involved 
alongwith FT A 
and

• Strong linkages 
with PRJs.

NGOs are 
involved.

• HE, Pune, 
conducted 
training of DRG 
for VEC.

• SCERT 
developed VEC 
training module.

• Various local 
bodies and NGOs 
involved.

• MYRADA, an 
NGOs helping in 
VEC training.

• Six Voluntary 
Agencies 
involved in the 
implementation 
oflED.
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11 . ( '  Imci vciuions

Administrative
arrangements

► C om m unity  
Mobilisation and 
participation is 
b cm g looked after 
by CM  Os under 
the supcr\ 'is ion o f  
SPD at State level 
and Collector at 
District level.

• C om m unity  
M obilisation and 
participation has 
been looking after 
by C om m unity  
Mobilisation 
Officers under the 
Supervision o f  
A PC s at District 
level and under 
the Supervision 
o c f  State  Project 
Director at State 
Level.

At present 19 
C om m unity  
Mobilisiil ion 
Officers  have 
been work ing  at 
Districts and 2 
com m unity  
mobilisation 
Officers have 
been w ork ing  in 
Slate Projcct 
Office.

► Community 
Mobilisation 
IS looked 
after by OIC 
(Teachers’ 
Training) 
both at the 
State and 
Distrcit 
levels.

• Block and 
cluster 
levels 
support is 
provided by 
BRC&
CRC Co­
ordinators.

At village 
level the 
school Head 
Masters and 
teachers are 
involved 
directly in 
community 
mobilisation

»Deputy 
Project 
officer in 
the district 
looks after 
community 
mobilisation

• SPD
assisted by
Media
officer
looks after
community
mobililsatio
n .

SRG and 
DRG have 
been 
formed.

At state 
level core 
Group is 
formed to 
advise on 
community 
mobilisatio 
n.

DRG and
BRG
formed.

• State and 
district 
coordinator 
s in place.

• DRG 
fonned in 
the district.

• One 
Deputy 
DPO 
looking 
after
community 
mobilisatio 
n activities 
in districts.

• Senior 
Profession 
al at the 
SPO looks 
after the 
functional 
area.

• District 
Communit
y
Mobilisati
on
Coordinat
ors
appointed.

• SRG and 
BRG for 
VECs 
conslituled

• Media/Comm  
unity
Mobilisation 
coordinator in 
place at SLO 
and DLOS.

• Core team on 
community 
mobilisation 
& VEC 
functional in 
every DLO.

•SRG/DRG
fonned.

• PO o f the 
rank of 
Assistant 
Director 
looks after 
community 
mobilisation 
and
participation 
at SPO.

• At DPO, one 
o f the core 
team member 
assigned the 
work of 
community 
mobilisation.

• Resource 
groups 
constituteed.
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C o n in u i i i i t y
Mobilisation

Material
DcNclopmcnl

•  I’Dslcrs, Bnicliiircs, 
Desk calciulars 
highlighting 
(ibjcclivcs and role o f  
VI'C's published.

• DPIii’ Newsletter 
brought out by SI’O.

• Preparation &. 
production o f  Audio 
(.'assettes in tribal 
dialect in process.

• Production o f  short 
tllm tor propagation 
on VEC under 
process.

• Video film on VEC 
training programme 
developed.

•  Handbook for 
guidelines on 
enrolment & 
retention.

• A booklet on 
containing success 
stories printed and 
distributed.

• Another booklet 
containing 
ouidelines for 
enrolment, 
retention and also 
role of Vidya 
Volunteers was 
developed and 
distributed among 
school committee 
members for 
guidance and 
implementation.

Brochures 
booklets, 
pamphlets,  
prepared and 
distributed.

Calenders
printed.

Audio 
cassettes on 
“T aliram at” 
and “Jam yo  
Karigarno 
M elo” are 
produced  
and 7000 
copies o f the 
sam e will be  
distributed  
to BRCCs & 
CRCCs.

VEC M anual
developed
and
distributed  
am ong VEC  
and VCW C  
m embers.

Training  
m odule 
developed at 
the state 
Project 
O ffice and  
distributed  
to Chairmen  
of
VEC/IMTA/
PTA

• DPEP posters 
and leaflets 
prepared and 
distributed.

• Wall calendars 
depicting DPEP 
activities 
prepared and 
distributed to the 
schools and PRIs 
by Sirmour, 
Chamba and 
Kullu districts.

• Kullu district 
developed two 
audio cassettes 
based on Folk 
and Hindi songs 
focusing on the 
importance of 
education.

• Workshops were 
held in Chamba 
and Sirmour 
districts wherein 
teachers
developed slogans 
relating to 
education for 
community 
mobilisation.

• Introductory 
handbook on 
DPEP prepared 
and circulated in 
the districts.

•  B rochure on  
D P E P  
pu blished .

•  L eaflets, 
posters, 
calenders, and 
banners 
prepared.

•  A u d io  
cassettes  
d evelop ed .

•  C o llec tio n  o f  
tribal so n g s.

•  N e w s  letter  
pu b lish ed  and 
circu lated.

•  D P E P  
m essa g e  
dissem inated  
on  tex tb ook s  
distributed.

•  Training  
m odule for 
VEC training.

• Construction  
manual for 
VCC training.

•  Hand book on 
com m unity 
participation  
and primary 
education for 
grass root 
functionaries 
including VEC  
members.

•  3 Posters for  
teachers role, 
com m unity  
contribution  
towards school 
infrastructure  
and
com m unities 
role in
universalising
enrolm ent.

• G uidebook on 
organisation of 
training for 
VEC members.

Posters
developed.

Poster
competition
organised.

Folders 
printed on 
•School 
Improvement 
Grant.

A training  
m odule and a 
handbook  
have been 
developed.

• Posters/pamphlets ha 
nners developed in 
every
DLO SLO ECE, ,

• Booklets brochures 
on DPEP published 
and distributed.

• A set of 5 books 
(related to VEC, 
microplanning, 
training manual, 
microplanning 
operational manual) 
developed and 
distributed.

• 3 audio cassettes 
(Abhiyan gcet, 
Shiksha geet mala, 
Munia beti padhti 
jaye) distributed in 
every district.

• 5 Video films are 
under production.

• plays developed, 
printed and 
distributed.

Magazine BEP 
Ahwan published 
by SPO

Brochure.s
containing
elementar;.
information
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Orissa fVesl Bengal Ullar Pradesh

Hoardings put up • Poster and • ‘Vidyalaya
at strategic hoardings Chalo’
places. displayed. campaigns

organised.
Sishu melas • SPO organised
organised at folk festivals • Ma-beti and
block level. with the help of Baap-beti

Women’s
folk artists from melas
Calcutta. More organised.

conventions. than 300 spots
Matru were covered in • Audio-video
Sammelans are 5 districts. kit to mobilise
being organised. child labourers

• One audio under
Wall writings cassette preparation
undertaken in developed with
some districts. 9 folk songs. • Meena

Enrolment drives • District
campaign for 
girls education

organised in all 
the districts.

organised
rallies,

organised.

District block meetings, • Cultural

and cluster level pedayatras, activities
organised.

conventions cultural

orgnised. competitions;

Campaign and 
other
mobilisational
activities

• Local artists from 
villages used for 
folk
performances.

• Electronic and 
print media utilised 
to spread the 
message o f  
importance o f  girl 
child education.

• Regional Sadassu 
and V ija y a w a d a ,  
held at Kurnool .

• State district and 
mandal level 
samminars were 
conducted.

• O ut o f 48338  
School 
C om m ittee  
con.stituted in 
prim ary upper  
prim ary and 
46533 joint 
account opened.

•  Bal M ahotsava, 
Prabhal Pheris, 
Mashal yatras 
undertaken.

•  Cultural talent 
search activities 
organisated.

•  Stalls setup in local 
popular fairs.

• District level 
awareness meeting 
held to discuss 
strategies.

•  Awareness 
programnics 
organised.

• Special campaign 
launched for girls’ 
enrolment in 
Dangs.

• Chaudhary 
Community 
Sammellan 
organised at 
Dhaka Village of 
Dhencra Block in 
district 
Banaskantha.

• D uring D ec,’99- 
Feb.2000 a to tal of 
6 M ahila J a rg u ti 
Sam m ellans 
organised in all the 
th ree d istric ts.

• ‘K atpu tli s h o w s 'in  
Oangs, ‘B haw ai’ in 
B anaskan tha  a re  
being used as an 
effective 
com m unication  
mode during  
aw areness 
cam paigns.

Kalajath^ organised in 
all the district

Wall writings and 
hoardings put up

Maa-beti melas. bal- 
melas Balika melas 
organised.

Enrolment drives held in 
all dists.

Rallies held at block and 
cluster levels

K ullu  d is tr ic t p u t  up  
h o a rd in g ] d ep ic tin g  
D P E P  objectives.

K ullu  d is tr ic t 
o rgan ised  C o m p e titio n s  
an d  c iiitu ra l ac tiv ities 
u n d e r ta k e n  to  m obilise 
communit>-.

E x iiib itions in  D P E P  
p u t u p  in tocal in to  the  
R en u k a fa ir  In 
S irm o u r , M in ija r  fa ir 
in C h a m b a  an d  
D u sseh ra  festival in 
K uiiu  d is tr ic t every 
year.

K ullu  an d  S irm o u r 
d is tr ic ts  used 
s ig n b o ard s  fo r D PE P  
objectives.

Bal P arvesh  M ela 
(c h ild ren  en ro lm en t 
d rives) o rgn ised  witii 
th e  help  o f  bani<s an d  
o th e r  o rg a n isa tio n s

M eena week 
ce leb ra tio n s  in 
S ep tem b er focussed on 
th e  ed ucation  o f  g irl 
child .

S irm o u r d is tr ic t 
o rg a n ise d  b lock  level 
m ah ila  an d  P R I an d  
sam m ellan s  to  sensitise 
th e  com m unity .

M edia ca m p aig n  
lau n ch ed  th ro u g h  poin t 
m edia.

2 day workshop 
on stree corner 
plays held in 
Dec.
Participated by 
11 groups 
theaters from 8 
districts.

In te n s iv e  c a m p a ig n s  o f  th ree  
ty p es la u n c h e d  fo r VEC' 
fo rm a tio n  T h is  in v o lv e d  
h o u se - io -h o u se  c o n ta c t for 
V E C  fo rm a tio n

, M u n ia  B eti c a in p a ig n  
lau n ch ed

W all w r itin g , P a d y a tra , Bal 
M ela , c h ild re n  p a lb ie s . sp o rts  
m ee t. M a-B eti m ela . A u d io - 
v id eo  cam p.n ign . e n ro lm e n t 
D rive. P rab h a l P h e n e s , S tree t 
Play  etc  o rg a n ise d  in e \e iy  
d is tric t

S ta te  level M aa -B e ti M ela  .
Bal M elas. o rg a n ise d

I’la v e sh o tsa v a s  oi ga iiisc ti u\ 
ev e ry  d is tric t

E x h ib itio n s  on  U P E  be in g  put 
up  on  2 6 “' J a n u a ry  &  local 
fa irs

In n o v a tiv e  w all p a in tin g s  do n e  
in E ast S in g h b h u m  d is tric t

K a la ja th as  fo im e d  in G a y a  , 
B h o jp u r, H a z a rib a g h , E ast and  
W est s in g h  b h u n , and  
m u ja fa ip u r

.lliiilikhl.<i on IH’ i': hvin;: pnl 
up the occasion of Kcpiihlic 
D.Tj’/lndcpendencc Day 
celebrations at the state and 
district levels.

■A National Seminar i 
organised.

state level eonrcrcncc < 
■Sarvii ShikshM .\bhiyan 
organised.

|I|*K

Programme on 
AIR broadcasted 
on 2nd October, 
1999 about DPEP. 
AID and NEWS in 
various local and 
National papers 
published.



Coininiinitv Mohilisdiion ct 

/ /;'(’ hucrvcntions

Community
Participation
C o m m u n ity
O rg a n isa tio n s

• 10404 VEC 
constituted in 
all the districts.

• Special teams 
organised at 
Mandal level 
for educating 
community.

• PTA meetings 
being
organised in 
all the schools.

• VECs 
entrusted with 
supervising 
effective 
functioning of 
ECE centres.

• 4343 VEC 
formed.

• MTA, PTA 
and Mahila 
Mandals 
cooperateing 
with VECs.

• Community 
Contributio 
ns, both in 
cash and 
kind, have 
been
received for 
school 
constructio 
n, which 
have
enhanced 
the sense of 
ownership 
among 
people.

• 2922 VEC 
constituted.

• 2916 PTA 
formed.

• 2745 MTA 
constituted.

• 11183 VECs 
constituted.

• MTAs and 
PTAs are 
constituted.

• 12076 VECs, 
& WECs 
formed.

• VCC formed 
for civil 
works.

17257
VECs
constituted.

481 MTAs, 
and 475 
PTAs 
formed.

• 33195 VEC 
constituted.

• Mata Semities 
formed to run 
ALS and ECE 
centres.

• VECs motivated 
to run schools 
during teachers 
strike in Bihar.

• Community 
providing 
resource support 
at grass root 
levels.

• VEC and 
SMC for 
every school 
in the process 
o f formation.

• 3 days 
training of 
SMC is 
planned.

• 250 VECs 
constituted.



DPEP - II, III&IV

Coninnmiiy Mobilisation & Andhra Pradesh Gujarat H im achal Pradesh Orissa West Bengal Uttar Pradesh Bihar Rajasthan

VF.C Interventions

Em pow ering • Training ' •  M eetings o f •  A two days • Manual for •  Development o f • Trainers • Training module
Com m unity module for Sur- Panchs training VEC training training module handbook for VEC andO rganisation (VEC, 
MTA, PTA, Panchayats VEC training and o f  

Panchayats
module for 
training of

prepared by 
SIEMT.

for VEC 
training. for training micro planning

etc.) prepared and organised in resource of VECs ■ developed .
Material development printed. all tlie districts. persons for 

VEC trainings
• Community 

Mobilisation
•  Manual 

developed for
developed.

• Training
• Training to •  VEC, MTA 

and PTA 
members were

developed. manual
VCC training • Trainer’s module on

school • A VEC manual prepared by •  SPO developed hand book community
Committee given prepared at the the SPO. 3 posters for for MTA, construction
Chairperson adequate SPO and

•  M odule on 
training VEC  
has been  
prepared.

different target PTA, process
organised at 
mandal level. 
Training 
programme at

power and 
responsibilities 
to play an 
effective role 
in mobilisation

distributed by 
the districts for 
the guidance of 
VECs.

group namely. 
Teachers Role, 
communities 
role in
universalising

Teachers 
for girl’s 
education 
have been

developed.

• Training 
module for

operational 
level held in 7

activities. 

• Gujarati

•  Chamba, Kullu 
and SIrmour 
districts

enrolment. 
These are 
printed and

developed. mata samitis 
developed.

districts. version of 
Manual for

developed and 
distributed

distributed in 
districts.

VCWC printed
•  SPO  developedmembers are brochures

prepared and among the handbook on

distributed. VEC members community

•  Gender
highlighting the participation

role in prim ary
sensitisation responsibilities education for
program m es of VEC. grassroots-
for ‘Mahila level
Sarpanches’ • Module on functionaries
and panchayat micro planning including, VEC
members will developed by members.
be held during NIEPA and
March 13- adopted locally
16,2000 in also used to
district sensitise the
Panchmahal community.
at CRC levels
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i r.C Interventions

O ncntalioiv Training/ 
workshops for Communily 
Oraanisalion

•  Gender 
Sensitisation 
programme for 
VECs conducted.

• An eight- day 
orientation 
workshop for all 
VEC members 
organised.

•  State level sharing 
workshop 
organised for 
VEC chairmen, 
NGOs, & Mahila 
Mandal 
presidents.

• Exposure tour o f  
VEC members to 
M.P. organised.

•  Training to 
School 
Committee 
chairpersons o f ?  
districts its was 
organised at 
Mandal level in 
august 1999.

• Sim ilar training  
has been 
organised for 
rest 8 districts in 
Dec. 1999.

•  Orientation 
and training 
workshop o f  
VEC, MTA & 
PTA members 
at CRC level 
organised.

• Monthly 
meetings o f  
VECs, PTA & 
MTAs were 
organised at 
school level.

•  Workshops 
for women 
sarpanches 
and
Anganwadi
workers
organised.

•  O n N o v . 18, 
1999  a
teleconference 
was organised 
on Role and 
Function o f  
Village Civil 
Work 
Committee 
(VCWC), at 
ISRO
Ahmedabad.
VECA^CWC 
members 
from all the 
23 blocks 
linked 
throiiuh (he 
tii^iLiiii in o d f .

•  Chamba district 
organised one day 
Mahila Mandal 
Camps.

•  One day orientation 
workshop for district 
and State Project 
OfTice functionaries 
and organised in 
Sept, 1999 to clarify 
the role o f 
community.

• Community 
mobilisation dealt 
specifically during 
district Resource 
Group orientation 
taken up by State 
Project Office in 
Sirmour (Jan, 2000) 
and Chamba 
(March, 2000)

•  Kullu district trained 
96 VEC members for 
preparation of Village 
Education Plans. 
Kullu district 
completed training of 
4974 VEC members 
and 93 Resource 
persons.

• Kaza part of Lahaul- 
Spiti district 
completed training of 
243 VEC members. 
Cham ba district 
completed one day 
training 10,000 
members of VEC and 
MTAs.

• Sirm our district 
completed training of 
3810 VEC members 
and held 6 meeting 
with Panchayat

• Sirmour district 
organised bloci( level 
Mahila Sammellan.

• Trainings of • 23600 VEC
VCC members
Civilworks were trained
organised. till Dec.99.

• Training on • 3 days
Micro­ Training for
planning and VECs
school members (7
mapping from each
organised. VECs) is 

over in ail• Training of 
VEC’s

districts

completed
except
Murshidaba

in Tdistricts. d.

> Regular 
VEC 
meetings 
held.

• 2180 MTA 
have been 
trained.

' 1983 PTA 
have been 
trained.

13856 
VECs 
have been 
trained..

362
women
motivator
groups
were
formed
and
trained.

5 days training • Orientation
to VEC programme
members organised by
initiated. DPO (23 &

24th
Training September,
module on 1999)
VEC’s
disseminated in
districts.

Workshops to
monitor
progress of
VEC formation
organised at
different levels.

One-day
orientation to
newly
constituted/re­
constituted
VECs
organised.
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Orientation/Training/wo 
rkshop provided for 
staff / Master Trainers

•  Training cum  
orientation to women 
members o f  local 
bodies in educational 
issues organised .

•  250 SRG members 
and Community  
Mobilisation officers 
o f  DPEP trained at 
SCERT.

•  SRG members 
conducted 2 day 
training for Mandal 
Education Officers 
and Mandal Resource 
Persons.

•  Head Masters 
attended the School 
Committee training 
Programmes

•  District team o f  
Mandal Officers and 
two other Resource 
Persons were given 
training for 3 days 
on community  
mobilisation for 
UPE. This included 
one day exposure 
visit to MVF, an 
NGO.

•  C M O o fS P O &  
CMO o f Chittoor 
attended National 
Workshop on 
Community 
ownership in DPEP.

• Orientation o f  
DRG
organised.

•  Training 
Programmes 
for MT 
organised in 
Dung.

•  Training 
include 
orientation on 
girl child, lED, 
AS as also 
village 
mapping and 
school
improvement 
support 
provided by 
local C R C ’s.

•  Katpuli Karya 
Sibir organised 
at Dangs on 
Sept, 99, 60 
BR C C ’s 
participated.

• 30 days 
intensive  
training  
program m e  
conducted for  
M aster  
Trainers on 
English  
workbook for 
Std. V.

• Resource 
Persons for 
VEC training 
given training.

' State level 
workshop on 
community 
mobilisation 
and
participation
organised.

One-day 
orientation 
workshop for 
district 
project 
functionaries 
and state 
project ofilce 
organised in 
Sept to clarify 
role of 
community.

' Training o f  SRG 
for VEC 
organised at 
State level.

Workshop on 
role o f  media in 
community 
mobilisation 
organised.

Training o f  
BRG (Media) on 
mass
mobilisation in 
the districts 
organised.

Workshop on 
Community 
Participation 
held in October 
1999.

DRG training  
conducted in 
Dec. 1999.

• State level 
workshop for 
district 
functionaries 
held in
Dec.’99.

• State level 
workshop 
with folk 
artists.

• State level 
workshop  
for district 
functionaries 
on CM in 
Dec., 99.

•  State level 
W orkshop  
with Group 
Theaters.

• Training 
workshop 
organised by 
SPO for 
SRG.

• SRG and 
BRG given 
training.

• 5 day 
PLA/PRA 
Training 
organised for 
SRG and 
BRG.

• PLA training 
given to 
district 
coordinators 
and NGOs.

• Quarterly state 
Level Resource 
Persons Training 
Programme for 
VECs based on 
VEC Training 
Module organised.

• State Level 
Workshop on 
different strategies 
of  VEC formation 
and its
implementation by 
DLOs organised.

• State level 
workshop organised 
to review the 
process of  VEC 
formation.

• District-wise 
identification of 
UTPRERAKS and 
ABIPRERAKS 
held.

• Training for 
Utpreraks 
organised.

• State level 
workshop on 
different strategies 
of VEC.

• Monthly reflection 
of VEC
coordinators at 
state level.

n
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Areas ;i i k 1 inslancc ( if  
parlicipalnin

• Vl-X's involved in door 
10 door surveys.

• V l 't 's  involved in 
m onito ring  the 
p rogram m e and m icro 
p lanning.

• C onstruction  o f  school 
bu ild ings done with 
ac tive involvem ent o f  
VF.Cs.

•  VI£Cs involved in 
en ro lm ent drives.

• V liC s o f  rem ote 
v illages p rovide tree 
accom m odation  
facilities to the 
teachers.

• Local com m ittees 
partic ipa ted  in w h ite­
w ash ing  o f  school 
bu ild ings and keeping  
the prem ises clean 
and green.

•  V illage com m ittees in 
som e cases organised  
com m unity  lunch for 
ch ild ren  and parents.

• V K C s m obilised  
p h y s ica l a n d  
(In an c ia l re so u rc e s  
fo r c o n s tru c tio n  o f 
schoo l b u ild in g / 
a d d itio n a l 
c la s s ro o m s. T h e  
c o n tr ib u t io n  o f  
v il la g e rs  in  all 
d is tr ic ts  p u t  to g e th e r  
is a b o u t  1.5 c ro re s . 
T h is  h a s  e n h a n c e d  
th e  sense  o f 
c o m m u n ity  
o w n e rsh ip .

•  VH('s involved in 
door-lo-door 
surveys, village and 
school mapping.

•  VHC's playing an 
important role in 
attitudinal change 
(especially the 
gender issue)

•  VEC's involved in 
facilitation, 
enrolment and 
retention o f  children 
in schools.

•  Community 
contribution for 
school building and 
repairing, both in 
cash and kind. This 
has enhanced the 
sense o f  community  
ownership.

• VEC.’s actively 
involved in 
enrolment drives 
organising 
Pravcshotshavs 
and Prabhat 
Pheries etc.

•  Community particip 
-ation ill enrolnienl 
and niicroplanning 
activities.

• All the new schools 
running in the 
community 
donated rent free 
accommodation 
till the
construction of 
school buildings.

•  Land for 
construction of 
about 700 schools 
out of a total of 
808 donated by 
community free o f  
cost. The response 
has been over 
whelming in Kuilu 
district (211/250).

• Land for 
construction of 
school buildings 
being leveled by 
communit}'.

•  New Khoois beinK 
constructed with 
the participation 
of community 
through VECs.

• 18 VEP prepared 
by Kuilu district 
while Sirmour 
district completed 
17 village 
education plans.

• MTA have shown 
over whelming 
response towards 
their role in 
primary schools.

• VEC 
participating 
in enrolment 
drive

• VEC helping 
in selection of 
AS
instructors.

• 442 AS 
instructors 
have been 
engaged by 
VECs.

• SPO plans to 
promote 
participatory 
planning 
process in 
villages 
through 
“Community 
Action 
Plan.”.

Community
contributions
towards
building
support
found.

Community 
mobilisation 
for enrolment 
of out of 
school 
children.

• VFX's involved 
in micro­
planning.

• VECs involved 
m facilitation, 
enrolment and 
retention of 
children.

• VECs involved 
in school 
improvement.

• 12723 VEC's  
have
completed
Microplanning.

• 6834 V E C ’s 
have drawn up 
Village 
Education 
Plans.

•  In B E P 2  
rounds of 
microplanning 
completed. 6 
monthly urpate 
o f  village 
records mode.

• 2068 schools 
provided with 
boundary walls 
and 79 with 
additional 
classrooms 
community 
initiatives in 
girls education.

• VECs 
participating in 
micro-planning.

• VEC 
participating in 
school
improvement and
community
mobilisation.

• VECs motivated 
to run schools 
during teachers 
strike in Bihar.

• All Civil Works 
including 
construction of 
BRCs entrusted 
to community 
through 
Community 
Construction 
procedures.
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O ther activities to • VECs working •  In Dangs a •  PTAs and •  PTA s and •  O bserved •  M oulvies •  M ata Sem ites
p r o m o te with podupu total of 900 M T A s M TA s enrollm ent sensitised  to form ed to run
Participation and laxmi groups to Sq.mtrs land formed to form ed to v^eek at m obilise the A LS and ECE
I n n o v a t io n s tackle problem of 

child labour.

• Region-wise 
School

was donated 
for school.

• In 
Panchamahal

promote
wider
participation

promote 
enrolment, 
retention and 
girl’s

district
level.

• Grass roots

minority
community.

•  M edia used

centres.

• Theatre 
workshops for

C om m ittee a contribution
• Girl child

c?
education. level to change capacity

Sadarsulu of land worth meetings m indsets building of
organ ised  at s ix Rs. 34.6 lakhs week with PRI towards new cultural groups
places. was made by celebrated functionarie pedagogy. in 7 linguistic

•  B iodata  
particulars o f  
sch o o l 
com m ittee  
m em bers in  
respect o f  835

community.

• In 
Banaskantha a 
contribution of 
land worth Rs. 
3.10 lakhs was

to sensitised 
the
community 
on gender 
issues and 
education

s and
community
leaders.

•  Kalajathas 
organised, 
focussing on 
girls
education.

zones held.

•  Innovative 
usage of local 
folk forms to 
spread the

Mandals made for new of girls in message of
c o lle c te d  and schools. Sept 1999. DPEP.
com puterised .

•  S ch o o l
m onitoring
inform ation
sy stem  w h ich
have prov ision s .

to m onitor the
function ing o f
school
com m ittees is
being
operationalised .
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Andhra Pradesh Gujarat H im achal Pradesh Orissa West Bengal Ultar Pradesh Bilwr Rajasthan

N etw orking • l.ocal NGOs, 
Mahila 
Mandals, 
youth
organisations 
and social 
guilds
associated with
capacity
building and
implementation
ofDPEP
activities.

• A.P. Housing 
corporation 
conducting 
training 
programme for 
VEC members 
and masons on 
low cost 
construction 
technique.

• Lok Jumbish 
assisting in 
Micro 
Planning.

• Various local 
bodies and 
NGOs 
participating 
in the 
campaign

• Ahmedabad 
Study Action 
Group 
(ASAG) to 
help in 
community 
based civil 
works.

• Mahila 
Mandals, 
Yuvak 
Mandals, 
Saksharata 
Samities and 
NGOs 
participating 
in
community
mobilisation
activities.

• SPO drawing 
up strategy 
to involve 
NGO.

• NGOs are 
involved at 
the district 
level in 
community 
mobilisation.

• NGOs, • NGO • Participation of • A strong
youth clubs workshop at NGO workers. interlink ages
and other the state volunteers. envisaged at
groups level for youth clubs. every level with
involved in their social workers. Panchayati Raj
the strategic ICDS workers. Institutions.
community involvement youth
mobilisation in organisations,
programme. community etc. in VEC

• Network 
developed 
during TLC
on H  PT C

mobilisation formation
and capacity 
building of 
VECs

campaign and 
other
community

a lX U  1

being
reviewed

organised. 

• 93 NGOs

mobilisation
activities.

and proposal • Networking
activated. have been 

received 4 
NGOs have 
been
selected for 
Pilibhit 
Deoria and 
Basti 
districts.

done with trade 
unions, NGOs, 
teachers 
associations, 
youth clubs and 
NYKs.



Pedagogical Improvement

Overview

In the initial years o f DPEP, almost all states attempted to review primary school pedagogy. 
Firstly, this process was characterised by an attempt to seek wider consultations on pedagogic 
processes by involving teachers, professionals from universities and colleges as well as 
NGOs. Secondly, in an attempt towards decentralised action there has been an effort to 
replicate such consultation and planning processes at the district level as well. The third 
major effort has been towards replacing the administrative type o f inspection o f  schools with 
academic support to teachers by creating resource centres at the block and cluster levels.

In the above context, the concrete steps that have been taken have been in terms o f 
development of new text books, orientation of teachers towards the new pedagogy (which 
can broadly be defined as child centred, activity-based teaching learning), constitution of  
state resource groups and district resource groups, initiation of sub district structures
i.e. block and cluster resource centres and provision of TLM and school grant to all schools 
in DPEP districts.

Though these are broadly the types o f efforts for pedagogical improvement that have been 
made across DPEP states, the nature o f efforts has varied widely from state to state in temis 
o f the approach adopted, the types o f structures and processes created and progress made. For 
example, some states have revised the existing textbooks while others have created entirely 
new text books. Still others did not give emphasis initially to text book renewal and ii 
featured only at a later stage. Similarly, some states adopted the MLL approach to teaching 
learning while others developed their own activity-based approaches, drawing on the 
experiences o f local NGOs and other educational programs. The teacher training design, 
duration, frequency and cascade has varied from state to state too. So has the staffmg pattern 
o f the BRCs and CRCs, the selection procedure o f  its personnel and their role definition. 
(Annexure 1 gives an overview o f various state level activities in areas o f training, textbooks 
and resource support)

Textbooks

Though, as stated above, variations among states are wide, some general features o f the 
textbook renewal process are worthy o f comment. A noteworthy feature o f the process o f 
textbook renewal and material development adopted in the states was the fact that it was not 
merely textbooks that were renewed but the process o f  making textbooks itself underwent a 
sea change after much critical reflection. Firstly, in many states, resource groups that had 
developed the overall pedagogic vision became pre-dominant in the textbook renewal process 
also. This was a major shift from the earlier practice o f constitution o f expert committees o f 
writers, which were supposed to follow the guidehnes given to them. In state resource groups 
the participation o f  teachers, NGOs, DIET faculty and other resource persons increased 
considerably. Even where state resource groups were not the nodal agency, the agenc\' 
concerned, usually the SCERT, broadened its functioning style to include many kinds o f 
participants and partners. Secondly, the issue o f field trials and feedback from schools came 
far more prominently on the agenda than earlier. In fact, field trials were initiated for the first 
time in many states. M adhya Pradesh was one state that followed an intensive process o f field 
trials. Finally, some states, especially those who had i-nvolved teachers intensively in



textbook development also made efforts to improve the capacities o f the writers, specially m 
Kerala and Haryana.

As a result o f above processes, the nature o f the new textbooks was significantly differcm 
from the old ones. Language used was much simpler and closer to the child. The books now 
offered space to build m the local context for classroom transaction. Attention was also paic! 
to illustrations and font size in an effort to make them more child friendly. Some states like 
Kerala, M.P., U.P. and Haryana went in for integrated textbooks e.g. using the same lesson t o  

transact language skills as well as environmental sciencc skills, especially for the Hrsl t w o  

classes. Teachers’ guides books were also developed to facilitate the classroom transaction.

Teaching learning materials

Simultaneously teaching learning materials other than textbooks began to play a crucial role 
in classroom transaction. The “teaching learning material grant” o f Rs.500/- to each leachci- 
every year has allowed teachers to make as well as use different kinds o f materials as pci- 
need. Use o f concrete materials especially for classes 1 and 2 is visible in classrooms today. 
National, state, district and sub-district workshops have been organised to understand the 
varied use o f materials. Use o f TLM grants has also been discussed in these workshops. For 
example, Haryana organised a state level workshop on TLMs, for which a state resource 
group was constituted o f teachers, BRC-CRC coordinators and DIET functionaiiies. This 
resource group studied materials from across the country and then worked on mathematics 
and science area. Sets o f m.aterials and two draft books were developed. After a state level 
workshop in which hands on experience was offered to teachers, these books were reviewed 
and later printed.

Training

Many states began their pedagogical renewal process with teacher training rather than 
textbook development. In states such as Kerala, the need to change textbooks was aw oulcomc 
o f a new pedagogic vision that evolved through training programmes. Consequently, the 
orientation o f teachers too began to emphasise the use o f the new textbooks that were bcmg 
developed in the state. In addition, various others types o f needs o f teachers also started 
emerging, as for example, how to handle multigrade classrooms, how to prepare effective 
teaching learning material, how to improve the situation in remote tribal schools etc. 
Moreover, the presence o f infrastructure and personnel at block/cluster resource centres made 
it possible to conduct frequent/recurrent training programmes to meet the emerging needs oi' 
the teachers. Teacher training no longer remained a one time activity but was now seen as an 
ongoing process to be followed through school visits and monthly meetings conducted bv 
BRC-CRC coordinators. The scale o f  training increased manifold. States that had trained a 
few thousand teachers per year trained a hundred thousand or more every year.

During this period many states also began to appoint para teachers on a large scale to brmg 
down PTRs and to provide teachers in remote, inaccessible areas. T h e p a r a  
teachers posed a new and different kind o f challenge than the training o f regular government 
school teachers. Training programs designed for them had to be for longer duration and more 
intensive. Briefly, teacher training improved radically, in qualitative as well as quantitative 
teiTns.



Resource Groups

State Resource Groups, or SRGs had been formed in most states in the early stages o f the 
program and have played a crucial role in the pedagogical renewal activities that were 
initiated. Textbook development, teacher training, material development etc. no longer 
remained activities o f just one institution. Constitution o f state resource groups in all states 
ensured massive participation o f teachers, district functionaries, NGOs and educationists. 
However the structure and form o f SRGs varied from state to state. Some states like Kerala 
and Assam went in for a continuing and consistent SRG which met regularly to plan and 
implement various pedagogic activities. There were other states like Gujarat which would tap 
resource persons o f their SRG as per need.

Similar resource groups were constituted at the district level (DRGs) too. The DRGs began to 
play an active role, especially during teacher training programmes. In some states like Assam, 
the DRG meets regularly every month to plan the academic activities to be implemented in 
the district. However, in most other states the DRGs have not yet played a role beyond 
training.

Resource Centres

The most challenging and exciting aspect o f the program, however, can be said to be the large 
scale operationalisation o f  grassroot academic resource centres i.e. BRCs and CRCs. These 
structures have supported the overall pedagogical reform that the program has triggered and 
have played a central role in helping the teachers in bringing about necessary changes in the 
classrooms processes. Regular school visits by CRC coordinators and monthly meetings of 
teachers have indeed made a very special contribution. Though these resource centres have 
been established in all DPEP districts, they are at different stages o f  development and there 
are significant variations in their activities. In some states steps have been taken for effective 
school visits, academic discussions in monthly meetings, docum entation o f folklore and its 
use in classrooms, establishment o f maths lab, developing libraries etc. In some others, these 
structures have taken up roles that are more administrative and super\qsoi-y in nature. 
Similarly, the degree o f community involvement in the functioning o f these institutions 
varies, as does the level o f their autonomy.

The resource centres vary considerably in their focus, structure, activities and their role in the 
system across states depends critically on the overall pedagogical vision o f each state. 
Notably, though each state engaged itself in all the aspects o f pedagogical renewal, including 
teacher training, textbook renewal, evaluation, TLM development etc.. each state had a 
different focus detemiined by its context and vision which in turn influenced the evolution of 
its sub district institutions. Bihar and Karnataka for example gave special importance to 
teacher training. Not surprisingly, the block and cluster resource centres largely engaged in 
training teachers through training packages developed by the state resource groups. The 
structure also evolved and changed over time in response to the emerging roles o f  these 
centres. Both in Karnataka and Bihar 3-5 resource persons were located at the BRC to 
undertake continuous teacher training programmes for 20 days a month. Some states have 
constituted block and cluster resource groups to support the academic activity o f  BRCs and 
CRCs.

As these structures became functional and started perfomiing their roles many issues were 
thrown up pertaining to capacity building, linkages with BEO and com m unity etc. Factors 
like how speedily the posts were filled up, where and how' the BRC & CRC staff were



expected to set up office, what funds they had at their disposal to function independently and 
what kind o f standing they had with respect to the local school inspecting staff and what was 
their capacity to offer academic support to teachers also mattered a great deal. Efforts were 
then made to address these issues in national, state and district level workshops.

In the whole pedagogic refomi process, the role to be played by the DIET particularly fsuppo' ! 
to resource centres, is determined by the state, and in DPEP has varied from state to stale, lo; 
instance, in Kerala one DIET faculty member got permanently located at the BRC. In some 
other states such as Maryana a ccll (having 5-6 members) was created in the D ili! lo 
undertake DPEP activities. There were others where each faculty member was appointed as a 
liaison officer for 1 BRC. The programme has fostered these linkages and offers space lo 
further strengthen them. However this does remains an area o f concern.

To sum up, pedagogic reform has set in most DPEP states in the form o f participatory teacher 
training, development o f activity based child friendly books & materials, creation o f foriinis 
for teachers to interact (BRCs & CRCs) and extension o f onsite support. However these 
efforts need to be further strengthened and deepened to ensure sustainable qualitative 
changes. Also in most states linkages with DIETs and SCERT need to be established, 
fostered and strengthened.

National level interventions since last JRJM

In November 1999 the pedagogy unit completed case studies o f four DIETs and sub-distriei 
resource centres in five states. These case studies brought out sharply the need to develo]) the 
capacities o f these resource centres as well as the DIETs. Consequently, a major focus area 
for the pedagogy unit since the last JRM has been helping states articulate a clearer vision of 
resource centres and DIETs and mapping out a capacity building programme. At the same 
time, as has been clear from the studies, capacities are seen to be fostered through interaction 
with schools as well as with other resource persons and institutions. In other words, capaciiy 
building is not seen merely in the form of pre designed tvainirig courses conductcd by 
resource institutions. It is rather seen as a continuous improvement in working as well as 
understanding o f the personnel in these resource institutions. Consequently, school level 
work to feed into the process o f capacity building is an important ingredient as is wider 
exposure. Thus on the one hand, the attempt is to build capacities o f resource personnel and 
on the other to continue to focus on school based processes. Such as building school libraries, 
teacher training, planning for school improvement etc.

In the last few months the main focus o f national level activities has been on:

Strengthening o f  academic support system (Capacity building o f  resource centres)

Activities were initiated as a follow up o f the “national workshop on strategies Ibi- 
strengthening resource centres” held in October 1999 and the documentation “Glimpses from 
the grassroots” and “Meeting Challenges” brought out in November 1999. ThSfe^'‘ti'OCLifnenls 
was shared with all state project directors, state secretaries and other concerned functionaries. 
There are also plans to translate these in Hindi to ensure a wider circulation.

Secondly, state level workshops were organised in Karnataka and Orissa. Discussions have 
also been held with Andhra Pradesh and Maharashtra. The approach for dQjng:i.th,ese state 
level workshops has been to first o f all assess the status o f the BRCs and CRCs, their staffing, 
and training levels, the work responsibilities assigned lo them and their links with schools.



BEO, DPO and DIETs. This is done through detailed field visits, classroom observation and 
interaction with field functionaries at different levels. Based on field observations, these 
workshops were then planned jointly with the state level functionaries. In Orissa the CRC 
coordinators have been recently appointed and their first orientation training was to be 
conducted, for which input was provided to the core teacher training group (CTT). The stale 
level workshop for the CTT group thus focussed on ; sharing experiences o f the first 
orientation programme for CRCs in other states, role o f CRCs in the overall pedagogical 
intervention strategy o f Orissa, the nature o f school visits and monthly meetings to be 
conducted by them and on the areas where their capacity needs to be built. Based on these 
discussions the CTT developed the module for orienting CRC coordinators.

In the case o f Karnataka field observations revealed many issues pertaining to resource 
centres. Some o f these included : lack o f role clarity & need for academic capacity building 
o f CRCs and inadequate time available to BRCs for making school visits. The state level 
workshop thus had a two fold objective. Firstly to understand and clarify the possible role o f 
resource centres in the pedagogical renewal processes initiated in Karnataka, secondly to 
build the capacity o f the CRCs to extend onsite support to teachers in the schools. So in a five 
day workshops the participants for the first 3 days reflected mainly on the need, role & 
problems o f resource centres. Specifically on nature o f school visits and monthly meetings to 
be conducted by BRC and CRC coordinators. The remaining two days went in developing a 
better understanding o f  the nature o f learning process and o f an activity based classroom.

In M aharashtra and A.P. in stead o f organising state level workshops the assessment is shared 
at the district and state level with concrete suggestions as to how they can further strengthen 
these efforts through possible reorganization at field level, capacity building, strengthening 
links between district, block, cluster and school, and so on.

We plan to continue this process in other states as well, and if necessary hold more 
workshops like these.

School Libraries

Promotion o f school libraries is another significant effort towards improvement o f quality of 
learning in schools. National and state level activities have been initiated in this respect.

To popularise books amongst children on a large scale two states namely West Bengal & 
M aharashtra undertook mobile book exhibitions across DPEP districts. M aharashtra took up 
the M obile Book Van Exhibition Tour through its nine DPEP districts. It lasted four months 
and came to an end in January 2000. A similar exercise was undertake in W est Bengal in 
1999. In both states the response has been extremely encouraging. West Bengal has moved 
ahead with starting readers clubs in its five phase I districts, and M aharashtra is planning for 
the same. Both in M aharashtra and West Bengal orientation programs were organised for the 
state, district, block and cluster personnel about the necessity for library books in schools, 
and how to use them to enrich the teaching learning process.

In February 2000 a 4-day national level workshop was held in New Delhi on ‘Role of 
Libraries in Improvement of Learning in Schools’ in which 12 states participated. The 
objectives o f the workshop were;

-  To build an understanding about conceptual issues related to reading and learning, such as 
how children learn to read and the importance o f books other than textbooks.



-  To familiarise participants with a range o f children’s literature and to discuss how 
teachers can use library books to make the teaching learning process more effective.

-  To share experiences o f some o f the significant rural/school library programs
-  To discuss issues related to organisation and management o f school libraries, such as.

what type o f books to be included, how to select books, how to distribute them to schools.
. . . .  . • f .;•( -;h

how to organise classroom activities, how to orient and support teachers, how to monhoi- 
the libraries.

-  Resource persons from academic institutions, NGOs and state project offices facihtalcd iî . 
developing this understanding.

r v l  -r

After the workshop many more states have expressed that they vv/ould like to 'provide 1ibrar\ 
books to schools and orient teachers and functionaries at various level on their importance 
and use.

School Improvement I ■ "

The pedagogy unit has been seriously concentrating on improvement o f the quality of 
learning in schools and coming to grips with major issues by conducting school based 
programmes. Two concrete programs have been taken up in two states at the micro level 
one in Hardoi district o f UP and the other in Chamba district o f HP;

In Hardoi in UP, schools have been taken up in three clusters. Various types o f basic 
inputs have been given, like, an initial survey o f learning levels o f children, condition 
o f schools and discussion with community, appointment o f more teachers to reach lo a 
PTR of 1:40, appointment o f appropriate CRCs, provision o f some basic TLM, etc. 
After that a detailed week by week remedial program has been formulated for 
Language and Maths. A system has been put in place for regular monitoring of 
schools and meetings o f teachers and resource persons. This is a 4-month action 
research project under the guidance o f Prof. A.K. .lalaluddin which comes to end in 
May 2000. Its outcome may give us further directions as to what needs to be done on 
a larger scale in terms o f quality improvement.

The effort in Chariiba in HP has been o f a different nature, and it is being caiTied out  
in collaboration with NIEPA and the Planning Unit o f TSG. Here school teachers and 
CRCs o f two clusters have been asked to prepare detailed profiles o f their s c h o o l s  
covering five broad issues; physical facilities, teachers and children, teaching l e a rn in g  
process, school management and links with community. The idea behind this w a s  lo 
make teachers and field level functionaries realise the strengths, the w e a k n e s s e s  o f  
their individual schools and to identify the needs in respect o f the above areas whicl i  
need to be addressed. The profiles are being followed up by preparation of school  
development plans. The plans would have to be executed over a certain per iod ,  
therefore action points have been identified and prioritised, and the agency, w h e t h e r ̂ . !TaiJtr u»fw ik' :i; \
local or external, which would be contacted for taking action in a time bound manner 
has been identified. In this way it is hoped that these schools would be put on a paili 
towards improvement. In the past few months some o f the needs that emerged in llic 
profiling process have already been addressed.



Bringing out a newsletter

The sixth issue o f the newsletter is presently under print. It focusses on story telling. In this 
issue an effort has been made to bring to the readers experiences o f professional story tellers, 
teachers and educationists. Use o f stoiytelling in classrooms has been explored in depth. The 
circulation o f our newsletter has increased to 2000. Special issues on mathematics learning 
and school libraries are in the pipeline.

Organising exposition o f  teaching learning materials

An effort had been made to compile and catalogue teaching learning materials in the 
pedagogy unit. As per need this material is displayed and shared with states. Recently on 
request an exposition was organised in Assam.

Emerging Issues

The task o f pedagogical renewal is vast, and many states have undertaken various renewal 
processes with a fair amount o f success. Consequently, the interventions at the national level 
need to be strategic, facilitating state level activity. The most major national level acti\ ity is 
seen as that o f capacity building o f resource persons. The emerging issues in this context are 
as follows:

• Though efforts have been made towards capacity building o f state, district and sub 
district functionaries, there is a need to further strengthen these initiatives. A serious and 
planned effort may need to be made to build the capacity o f  state resource groups 
themselves especially in phase II  states on basic pedagogy issues. In this context, effort 
will continue in temis o f keeping a debate alive through workshops, newsletters and 
training programmes.

• The sustainability o f pedagogic processes initiated under DPEP will depend to a great 
extent on how will they get integrated with institutions like DIETs & SCERTs which are 
to carry these functions beyond DPEP. It has been felt that the institutional link o f BRC- 
CRC with DIET has either been absent in many cases or weak. In the coming year 
working with DIETs and SCERTs is going to be one o f the important area o f work in 
DPEP.

• Capacity building o f  BRCs & CRCs has also emerged as key issue that needs to be 
addressed at the earliest by the most o f the states. State and district level workshops need 
to be organised to sort put administrative as well as academic problem s being 
encountered by resource centres. In fact, each state needs to chalk out a long temi 
capacity building plan for BRCs & CRCs. The national intervention will contimie lu 
support these state level efforts to articulate and improve these structures.



TEAC H ER TRAINING  AND SU PPO RT A C T IV IT IE S U N D E R T A K E N  DURING THE LAST YEAR  
(PRO G R ESS SINCE LAST JRM  IN D IC A T E D  IN BOLD)

A nnexure 1

Co vcrage/Rounds/C ascade  

DPEP 1

ASSAM

• All teachers in Phase
1 and Phase II have  
been trained through  
the 6 days training  
program m e on 
resource m aterials in 
Dec- Jan 2000.

• In both phase I and  
II, teachers have  
undergone a 3 day  
training on the newly  
developed textbooks 
for class I. This 
training is ongoing.

Phase I

• After the need 
assessment test district 
specific training 
modules were 
developed. 10537 
teachers have been 
trained through this 7 
day training 
programme (Oct- 
Dec’98.)

Phase II

_• 19 ^ 5 1 teachers have 
beeh trained for 7-9

,, ,da>̂ s througli the 
‘Whole School 
Approach’ training 
(Oc;-Dcc'9S.)

(  c tscd d c

HARYANA

14202 teachers 
have been trained  
for 10 days on class
1 and class II 
textbooks (Tarang  
II).

9000 teachers have 
been trained for 10 
days on class III, IV,
V textbooks.

2 days Refresher  
train ing
program m es o f 4 
days each have 
been organised for 
teachers o f classes I 
and II.

The state plans to 
conduct an annual IS 
days long training 
programme to orient 
teachers. The 
programme will be 
bifurcated in 10 
days, 4 days, 2 days, 
+ 2 days.

K ARNATAKA

• 4959 teachers in 
phase I and 
3046 teachers in 
phase II have 
undergone 6 
days o f  training 
in 98-99.

Teacher training is 
an ongoing process 
at the BRC.

• Teachers in one 
block each o f  
phase I districts 
have undergone 
a 12 day training 
by the SRG to 
implement the 
multigrade 
project for 
classes 1 and 2, 
as practiced in 
H.D. Kote.

• 3 days training 
based on the 7 
films developed 
on gender, VEC, 
pedagogy etc. 
has been 
initiated. This 
would cover all 
teachers.

KERALA

Cascculc

• Revised the grading  
indices o f term inal 
evaluation and 
trained all teachers 
through CRCs.

• G ave 5 day training  
to all the teachers 
o f tr>' out schools in 
SLA P in 6 districts.

• C onducted 5 day  
orientation to ail 
heads o f prim ary  
schools.

• D eveloped the  
report of
M onitoring and the  
Evaluation of 
K inginikkootam  -  
99

• All 28000 teachers 
were given training  
on revised grading  
indices at the tim e  
of term inal 
evaluation.

• Conducted 5 day 
teacher training for 
28000 teachers for 
Kinginikkootam / 
Paianotsavam 1999 
during .April-May
1999-

• T r a i n e d  3 5 0 0  11M s

M ADH YA PRADESH

• 52868 teachers received 5 
days training on class V 
TLM .

• 7335 teachers o f SSKs and 
Jhoolaghars trained.

• Under Q uality W atch, 
27515 gurujis o f EGS 
received 12 days training 
on the TLM .

•  Based on the analysis of  
Baseline Evaluation  
results, every district 
developed their own 
train ing m odule to address 
district specific problem s 
o f classroom  transaction.

• T he cluster academ ic 
coordinators have been 
trained directly by the 
SRG for EGS.

• To address weaknesses 
that em erged during 
m onitoring, 457 RPs 
trained at the district level 
for 3 days by the SAG. In 
the second phase, Jan 
Shikshaks from all 
districts were imparted  
training for thi^e days at 
tiie block level.

• Under Quality W atch, an 
.Action Resciirch

M AH ARA SH TRA

4 day workshop on 
universalisa-tion of 
A ctivity Based 
Learning conducted.

4 day workshop for 
developm ent of 
C ontent Enrichm ent 
T ests in Science, 
M aths and Language 
conducted.

4 day w orkshop for 
launching o f m other- 
parent Association in 
project districts was 
conducted.

3 day workshop for  
RPs on strategies for 
rem edial teaching.

M eetings for 
developm ent of 
training manual were 
organised.

A m eeting to finalise  
training program m es 
was organised by 
M PSP, M SCERT and 
DIET. I

Review m eetings of 
subject experts from  
four districts.

4 day workshop for 
RPs on (le\elopin«  
acti\ it\ iiank was

TAM IL NADU

5-day training to 5933 
teachers in Phase I and 1460 
teachers in Phase II districts 
for class V textbook.

3 day booster training to 793 
teachers in Phase I and 33 
teachers o f  Phase II for IV 
std.

3 day train ing to 4284 English 
teachers for Std. III.

3 day training to 3428 English 
teachers for Std. IV.

3 day training to 4036 English 
teachers for Std. V.

An adm inistrative training  
for 3 days to 2613 HMs.

2897 new ly appointed  
teachers given 5 day 
Refresher training.

3 day training to 12087 
teachers in joyful learning.

1244 teachers given training  
for 2 days in activitv' based 
teaching.

1849 teachers were provided  
train ing in SC/ST coaching • 
classes.

3 day t ra in in g  given to '12836 
teachcrs  fo r  T LM .



State trains key icsouicc 
persons who in turn 
trams district level team 
o f  trainers. It is this team 
which trains tcachers.

CRCs worked as 
Resource Persons 
and they were 
trained at State Level 
who in turn trained 
the teachers at their 
respective clusters.

Cascade

• Resource 
persons at the 
state level train 
the BRC faculty, 
which in turn 
trains the 
teachers. DIET 
faculty is 
nominated as 
nodal officers, 
one per block.

for educational 
leadership in 
pedagogic change 
(Sept. 99)

• 1-day CRC level 
orientation for all 
28.000 teachers 
(June’99)

• Identified training 
needs o f  teachers 
through IV Internal 
Academic Support - 
Mission

Cascade

•  SRG to BRC to 
- teachers.

program m e was initiated  
in four districts. The  
objective of the prog. W as 
to train the teachers with 
reflective practices in 
som e o f the educational 
activities, such as, TLM , 
Teachers trg., classroom  
transaction, achievem ent 
of children etc.

Cascade

For the training programme of 
EGS, the cluster academic 
coordinators are trained 
directly by the State Resource 
Group.

organised.

Follow-up o f  
SM A R T-PT program  
initiated by M SCERT

Third round o f  
SM ART-PT organised 
in May-June 99 for 
98104 tcachers o f  class
V (24336 from DPEP 
districts) for 12 days.

Cascade:

• Master trainers at the 
state level train the 
district level resource 
persons, who train the 
block resource persons, 
who in turn train the 
teachers.

For large scale training DTERT 
trains the Key resource persons 
from DIETS who train the BRC 
faculty, who in turn train the 
teachers.

For special training SPO trains 
BRCs who train teachers

Focus

ASSAM HARYANA KARNATAKA KERALA M ADHYA
PRADESH

M AH ARASH TRA TAM IL NADU

P hase  II

• The focus was on 
evolving strategics 
for teaching in 
multigrade situation 
and on approaches 
towards lang, maths 
and EVS teaching. 
Strategies and 
materials for 
initiating group and 
sclf-lcai ning were 
al.so tii.sciis.sed in 
dclail.

Focus was on 
usage o f  textbooks 
for teachers of  
classes 1 and 2.

Focus was on 
usage o f  textbooks 
for teachers o f  
classes 111, IV & V.

Focus was on hard 
spots for which 
videocassettcs 
wcic used.

The focus was on activity 
based teaching practices.

The training is based on the
7 films developed on gender 
issues, role o f  VEC, and 
pedagogical aspects. This 
would cover all tcachers.

The 12-day training for 
teachers o f  one block in 
DPEP I districts was focused 
on introducing the HD Kote 
block type (multilevel, self- 
learning material based) 
classroom methoclolo'jv

• Training on revised 
grading indices at the 
time o f  terminal 
evaluiition.

• Orientation to all heads 
o f  primary schools on 
school management.

• Decentralisation of 
planning and 
implementation o f  
academic activities, 
specially teachci 
traininu

The training 
focussed on teacher- 
learning materials of 
classes I-V.

“Khoji Guruji" 
concept is being 
used to get better 
academic results in 
the schools, under 
Quality Watch 
Programme.

First 7-days of 
SM ART-PT devoted 
to enrichment of 
teacher competencies, 
remaining 5 days for 
teaching learning 
process in English.

Booster training ; reinforcing 
skills imparted in in-service 
training

TLM  activity based training.
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DPEP II & III

AN DH RA PRADESH

• A 7-day training on class
III English and Class I 
M aths w orkbooks and 
C lass Ml & IV T clugu  
readers held. 81309  
teachers have been trained.

• A 15 day m odule for VVs 
has been developed. 
T raining will com m ence in 
M ay, 2000 (during  
vacation).

• Induction training to HMs 
on m anagem ent o f  prim ary  
schools has been conducted.

Cascade:

• SRG trains DRG> which 
trains MRG, which trains 
teachers.

G U JA R A T

T e x tb o o k  tr a in in g

• M ass teacher training  
planned for April-M ay 2000 
on new class I text books.

• More than 4000 tcachcrs have 
been trained on class 1 
textbooks in all the 3 DPEP 
districts.

•  451 teachers o f  the trial schools 
have been trained on the newly 
developed class II textbooks.

Training fo r  Vidya Sahayaks

• A six day orientation  
program m e for 3200 newly 
appointed Vidya Sahayaks 
held.

M u lt ig r a d e  tr a in in g

•  6 days orientation has been 
given to 60 teachers o f  pilot 
schools in M ultigrade Project.

O th e r s

• A seven day training was given 
to 3562 newly appointed 
teachers.

• Training planned for English 
teachers of class V.

Cascade:

• DIET prepared the module and 
trained the master trainers who 
in turn trained the teachers.
The training was given at the 
cluster and block level.

H IM ACH AL PRADESH

• About 7500 teachers 
have undergone atleast
15 days o f  training.

• V olunteer  
teachers(now  
regularised) were  
given a condensed  
course of 90 days.

• Training o f  Teachers o f  
20 blocks (out o f  33 in 
DPEP districts) on the 
maths class-! 
supplementary book is 
over.

• Training on TLM

Cascade:

•  The training module 
was developed by the 
SRG. SR G then trained 
some o f  the faculty 
members from each 
DIET at state level. The 
DIET faculty tried out 
the module with a 
number o f  teachers. The 
module was modified. 
These resource teachers 
and DIET members then 
trained a  resource team 
at block level which 
fmally trained the 
teachers-

• There are plans to train 
DIET faculty as 
resource persons in 
Octobcr to March 
period.

O R ISSA

28030 teachers 
have been 
trained in the 3*̂*̂ 
round of 
training.

28243 teachers 
have been trained 
in the second 
round.

• 265 Sub 
Inspectors have 
also been trained.

Cascade:

• The core training 
team (CTT) 
trains the BRG; 
the BRG trains 
the teachers

UTTAR PRADESH

• Total no. o f  
teachers covered in 
the first round of 
m otivational 
training is 51206, 
in 18 districts.

• Second round of 
teacher training  
has been 
decentralised at 
block level. It is an
8 day
nonresidential 
package with 2 day 
additional in-built 
input for BRC, 
NPRC
coordinators for 
better follow' up of 
training.

• 32583 teachers out 
of 52377 have been 
trained so far.

Cascade

The SRG trains the 
Master Trainers at the 
district level, who train 
the teachers.

W EST BENG AL

38102 teachers 
trained until now. 
Rem aining to be 
trained within  
M arch.

M odule and activity  
bank developed for 
teacher training.

TLM  guide book  
developed.

R eading m aterial 
developed.

A 3 year upgraded 
teacher training 
package being 
developed including 
in 8 day teacher 
training module for 
first year, 10 day 
module for second 
year and 12 day for 
third year.

Cascade

KRPs-RPs -  Teachcrs

BIHAR

13433 teachers have 
been trained 
through the second  
round o f 10 days 
training
program m e( Ujala
H)
Till date 80000 
teachers have been 
trained through the 
first round o f  10-day 
training programme 
(Ujala 1).

Cascade

• The SRG trains the 
BRG which in turn 
trains the teachcrs.

as



Focus

DPEP II & 111 

ANDHRA PRADESH GUJARAT HIM ACHAL PRADESH ORISSA UTTAR PRADESH W EST BENGAL BIHAR

The 7-day content based 
training covcrs the content 
areas + gender and 
community mobilisation 
issues.

The new VV module will 
have objectives o f  DPEP, 
classroom organisation, 
MGT, TLM, EVS, Language 
and Maths component,  
assessment techniques, child 
labour and Janmbhoomi 
issues.

Textbook Training

•  The training focuses on the 
transaction o f  the newly 
developed competency based 
textbooks for class I and class II.

Orientation training fo r  Vidya
Sahayaks

•  Preparation and use o f  TLM for 
classroom transaction.

M ultigrade Training

• Focuses on methods and 
techniques related to Multigrade 
Teaching

Focus was on school readiness, 
activity based teaching and use 
o fT L M .

Focus on preparation and use o f  
TLM.

• The focus is to 
strengthen 
concept o f  
Activity based 
teaching in 
classes 3-5. 
Gender, tribal 
and multigrade 
issues also 
included.

The focus was on 
developing an 
understanding o f  
activity based 
classroom. 
Specifically on 
activity based 
teaching in 
content areas o f  
classes 1&2.
Issue o f  
multigrade 
teaching and 
evaluation were 
also addressed.

The second round o f  
training focuses on 
'pedagogy’. The 
module ‘Sabal’ is 
based on 14 
thematic papers has 
been prepared which 
focus on themes 
such as ‘Activities’, 
‘T L M ’, ‘Subversive 
Messages in Class’, 
‘Evaluation’,
‘School
Development’.
There is special 
focus on Maths 
because the new 
Maths textbooks for 
classes II & 111 have 
been introduced.

The module has 
been trialled in 4 
districts.

Natural learning 
process o f  
children, 
exploring how 
language is 
acquired by 
children, what 
mathematical and 
science concepts 
children already 
have when they 
come to school, 
and the basics of  
activity-based 
learning in Lang, 
EVS and Math.

In the second 
round special 
focus was on 
classes 3-5.

The focus is on 
the following- 
motivational 
aspects, 
attitudinal 
change, school 
management, 
MLL, Lang, 
Maths and 
EVS teaching, 
Multigrade 
Teaching, 
preparation of 
TLM and 
teaching o f  
values.



CDRRICULU M , TEXTBO O K S AND TLM

( lusscs cuvcrcd/N alurc o j iiidlcnal A  Procc.ss 

DPEP I

ASSAM

• New textbooks for class II 
introduced in Jan 2000.

• Resource materials to supplement 
class I integrated textbooks 
(introduced in Feb 99) were 
developed and distributed to CRCs 
for trialling in the schools. Based on 
the feedback SCERT made the 
necessary revisions in the material. It 
is now ready for print.

• Resource material for activity based 
teaching for all subjects in class 
III&IV has been developed (in two 
parts) to supplement the existing 
textbooks. Part I has been trialled, 
printed & distributed to teachers.
Part II is under preparation.

• W orkbooks for classes 3&4 
developed and under print.

• Process has been initiated to 
develop resource m aterials for 
class V.

• A state level workshop held to 
prepare TLlMs for m ultigrade 
teaching.

Emerging issues

The teacher training and textbook 
development processes have not been 
in tandem. ;

There is too much focus on dcve|opinj 
resource materials and workboofe. 
Need and cfficacv for such niatcriai 
needs 10 be Icsicd. j

H ARYANA

Class I & II textbooks & 
teachers guide books 
reviewed and introduced in 
all schools o f  DPEP districts.

A newly developed class 111 
integrated textbook has been 
introduced on trial in 850 
schools.

T eacher’s handbook for class 
III has been published.

C urriculum  for class IV 
developed. Processes 
initiated to develop class IV 
textbooks. ( M anuscript in 
its final stages)

Three d ay ’s teleconferencing 
on use o f  textbooks was 
organised in collaboration 
with IGNOU and ISRO.

As a follow' up o f the state 
level TLM  workshop two 
books “ Nanhe Kadam  
Vigyan ki A ur” and “ Pitara 
Kholen Ank Bolen” 
respectively on science and 
m aths circulated to all the 
teachers.

E m erging issues

Though new integrated 
textbooks with a holistic 
approach have been introduced 
more efforts are needed to 
susiain It in ihc field.

K ARN ATAK A

Activity based 
textbooks cum 
workbooks and 
teachcrs guides 
introduced for 
class l-IV in 
Kannada, Urdu 
and Marathi in 
DPEP districts 
earlier.

Similar draft 
books developed 
for class V and 
are being trialled 
in a b lock in 
M andya district.

New books 
introduced for 
classes I & II in 
Tamil & Telugu.

Kali Nali bi­
m o n th ly  teachers 
magazine and a 
monthly wall 
paper for 
children is being 
published by the 
SPO- Districts 
have initiated 
processes to 
develop similar 
materials.

KERALA

• DPEP  
developed  
teachers 
handbooks and 
self learning 
m aterials for 
students as part 
of SLAP.

• Developed 
handbooks for 
parents.

• Developed 
handbooks for 
headm asters.

•  Developed  
school visit 
diar>’.

• Decentralisation  
o f Planning of 
teachers 
training
u ndertaken.

M ADH YA
PRADESH

• T extbook for class 
V introduced in 
1999-2000.

• T each er’s guide  
have been  
developed for 
class V.

• All textbooks and 
teacher
handbooks have 
been translated  
into Urdu.

• Revised textbooks 
o f  class I-IV were 
introduced in 1998 
in the entire state.

• Guides for I-IV 
have been 
introduced in 
schools along with 
text books

• Supplementary 
reading material 
for tribal students 
in Jhabua district in 
the local language 
has been finalized.

M AH ARASH TRA

Com petency based 
Textbooks for Std. I 
to V have been 
supplied to SC/ST  
and girls.

Teachers handbook 
on SLM  in Language 
and M aths for Std. I 
developed by 
SC ERT, Pune-being 
distributed to all 
DPEP districts.

W ork for Std. II 
SLM  is com pleted by 
SC ERT, Pune.

‘SARAS 200' is the 
programme 
undertaken by TBB to 
improve the textbooks 
and make them more 
effective, attractive, 
life and acti\ ity 
oriented.

Post publication revised ! 
edition o f  textbooks of | 
Std. 1. prepared i

The textbooks for std. 11 
and III being revised on 
the basis o f  feedback in 
the previous year.

First ecjition of 
textbooks for std IV und 
V has been published. 
Feedback being 
collccicd.

T A M IL NADU

New Textbooks 
for class V 
translated into 
Urdu, Telugu, 
K annada and 
M alayalam , 
distributed.

Text books for 
class I to be 
introduced state 
wide in 2000-01.

Language 
textbooks in 
m inority  
languages in 
Urdu, Kannada, 
Telugu and 
M alayalam  have 
been prepared  
for Standard I 
bv DPEP.



( '/asses covered/Nalure o f m aterial c6 Process 

DPEP li & 111

ANDH RA PRADESH

• Class V T elu gu  
reader developed.

• Class IV English 
book developed.

• C lass II 
M athem atics at 
com pletion stage.

• All o f the above 3 
will be introduced  
in 2000-01.

• C lass III EVS-I is 
in developm ent 
process.

G UJA R A T

• The new class 1 
textbooks have 
been introduced 
in all DPEP 
districts. State 
wide
introduction is 
planned in 
2000 - 01 .

• New textbooks 
for class II 
trialled in 300 
schools. State  
wide
introduction  
planned in
2000- 01.

(Language and 
EVS will be 
integrated, while 
there will be a 
separate book 
for mathematics.

• Aw areness 
m aterials on 
M GT
developed for 
the pilot 
project. 
Production of 
audio/video  
underway.

• The new  
textbooks for 
std. Ill are 
under
p rep a ra t io n .

• Tclcconfcrcnciii

H IM ACH AL PRADESH

• Trialling o f  new maths 
workbook containing 
supplementary (class 1) 
material is over.

•  Class I textbook has 
been developed and is 
being printed.

•  Class H textbook being  
developed.

• Supplementary reading 
material for class I & II 
has been developed and 
is presently being edited.

•  Curriculum for classes
III - V  is being 
developed.

•  State level workshop on 
TLM held.

• Supplementary reading 
material based on folk 
tales developed in 
Chamba.

• Teachers guide book for 
class I, II, 111 developed 
by Chamba and shared 
with other districts.

Em erging issues:

• Close linkage needs to be 
established between the 
process o f  teacher 
Iriiimng programs 
(acliviiy ba.scd classroom 
practices) and the writing 
of textbooks.

ORISSA

• The state has decided to 
develop activity based 
textbooks for the first 
two grades.

•  Class I, II and III MLL  
based textbooks have 
been introduced state 
wide.

•  As a follow up o f the 
state level workshop on 
teaching learning  
m aterials district, and 
block level TLM  
workshops were 
conducted.

•  Supplem entary resource  
m aterials to facilitate 
transaction o f  textbooks 
o f classes 3-5 have been 
developed. 8 booklets 
have been fm alised and 
are under print.

• A newsletter (half  
yearly) on classroom  
processes has been 
planned for teachers.
The first issue is ready 
for printing.

Em erging issues

• The teacher training and 
textbook development 
processes have not been 
in tandem.

The state needs to carcrully 
review Its past tex tbook 
dcN ciopmcnt processes.

UTTAR PRADESH

' Text books o f  Maths for 
classes II & 111 have 
been introduced state 
wide.

' Textbooks for classes 
I, II & III for  
language &  EVS have 
been field trialled and 
finalised and 
subm itted to Basic 
Shiksha Parishad for 
approval.

The handbooks for 
Math textbooks 
(classes 2,3) are ready.

TLMs melas have been 
held at cluster block and 
district level in all 
project districts.

Work undertaken to 
develop supplementary 
reading material in local 
dialects

W EST BENGAL

The class I textbooks 
for Language and 
Math revised by 
W BBPE. To be 
introduced from  
May 2000.

The Language 
textbook has been 
prepared in Bengali, 
Urdu & Hindi; the 
Maths textbook has 
been prepared in 
Bengali.

V^ork on class II 
textbooks started by 
W BBPE.

BIHAR

• Six books introduced in 
the year 2000 include:

a. Mathematics book for 
classes 3& 4 in Hindi

b. EVS for class III (Life 
Science and Social 
Science)

c. Language book for 
class II (Hindi &
Urdu)

• Processes have been 
initiated to bring out 
the following books (12 
regional level 
workshops have already 
been held in this 
regard.^

a. EVS class IV (life 
science and social 
science in Hindi & Urdu 
only)

b. Language books in Hindi
& Urdu for classes HI, 
IV, V

• Language textbooks 
for class III under 
print. ( Urdu, Hindi 
and Bangala)

• DIET-Ranchi in 
collaboration with 
Ranchi Tribal Research  
Institute is developing  
books (classes I to V) in 
tribal languages 
(Santhali, Ho, Mundari, 
Uraon).

4S



ANDH RA PRADESH G UJAR AT

g on TLM held 
for over 1500 
teachers, BRCs, 
CRCs. A similar 
exercise 
undertaken on 
use o f  lash cards 
and English 
workbooks of 
class V.

H IM ACUAL PRADESH ORISSA
study the processes initiated 
in states like M.P, Kerala 
and U.P before once again 
initiating the process o f  
developing textbooks.

m  i AR PRADESH W ES 1 BENGAL BIHAR

A teachers guide book “ 
Sikhana Aasan Hal”, 
on teaching learning  
m aterials has been 
distributed to all the 
teachers in the 
project districts.

10 books have been 
introduced state wide 
from .Ian 99. These books 
were introduced in old 
BEP districts (7) last 
year. These books 
include language books 
for class I (Hindi, Urdu 
and Bengali), 
mathematics books for 
class-1 to n  (in Hindi, 
Urdu and Bangla), and 
class II language book in 
Bengali.



STATE RESOURCE G RO UP AND DISTRICT RESOURCE GRO UP

DPEP I

• Two state level 
resource groups 
formed for textbook, 
development and 
tcachcr training at 
SCERT. District and 
block level resource 
groups have been 
formed.

• Cluster level resource 
groups constituted o f  
volunteer teachers (2 
from each VEC) to 
provide support to the 
teachers in TLM 
preparation. These 
volunteers have 
undergone a three day 
training on developing 
resource materials. 
These teachers are paid 
Rs. 30/- per day for 15- 
20 days in a month.

/^merging issues

TRough CLRGs and 
BRGs arc functional, 
their capacity building to 
provide acadcmic 
support to teachers 
remains an issue.

A state resource group 
was constituted for 
textbook
development, includes 
teachers selected 
through a test, block 
and district personnel 
and NGO 
representatives.

State resource group 
was constituted to 
facilitate the state 
level TLM workshop. 
There are plans to 
constitute district 
teams for the follow- 
up activities o f  this 
workshop.

As per need the state 
used to constitute a 
SRG. But now there 
are plans to have a 
consistent SRG. 
DRGs and BRGs will 
also be constituted.

SRG trained to train 
heads o f  prim ary 
schools.

SRG trained to train 
teachers o f try out 
schools in SLAP in 6 
districts.

A large and active 
SRG (more than 100) 
is involved in all 
aspects o f  quality 
improvement. It is 
constituted o f  
teachers, BRC 
trainers, DIET faculty 
members and other 
state level resource 
persons

10 member core 
DRG has been 
formed in all districts 
consisting o f  DIET 
faculty, trainers and 
teachers.

•  SCERT is supported by 
a Technical Support 
Group (TSG) which 
includes experts from 
across the country 
including NGOs

The textbook bureau has 
state resource groups called 
“Vidya Samiti” and “Vishay 
Samitee” . These committees 
are involved in text book 
development and quality 
control through feedback on 
basis o f  which text book are 
revised

An SRG 
consisting o f  
teachers, DIET 
faculty, 
members from 
DTERT and 
SPO and BRC 
and CRC 
faculty had 
been formed for 
textbook 
development

At the state 
level there is a 
resource group 
for multigrade 
teaching and 
district level 
resource groups 
have been 
formed for the 
same.



AN DH RA PRADESH

State R esource G roup (SRG) 
com prising o f  35 m em bers from  
SPO , SC E R T , SIET, lA SE , CTE  
and experts.

50 m em ber DR C s constituted in 
each district. DRG m embers 
trained.

M RG s constituted in every 
m andal com prising 8-m em bers 
Team  o f4 M R G  and IMED  
im parted training.

All the R esource G roups will 
provide train ing to all targetted  
groups such as teachers, school 
com m ittee m em bers, ECE  
instructors, vidya volunteers etc.

G UJAR AT

The SRG constituted 
for textbook renewal 
process consists o f  
NG O representatives, 
DIET lecturers, 
BRCs/CRCs, 
teachcrs, members 
from G C ER T and 
SPO, textbook board 
and Mainila 
Samakhya.

District Resource 
Groups have been 
constituted for 
multigrade teaching 
and for providing 
academic support.

H IM ACH AL
PRADESH

An SRG for 
pedagogy exists 
but it is being 
redefined. It is 
proposed to 
include DIET and 
SC ER T faculty 
members, 
representatives 
from NGOs, 
persons from 
outside the state.

DRG s have been 
established

ORISSA

• SRG created for 
development teacher 
training programmes.
A core team o f  the 
SRG has also been 
formed (CTT).

• Expansion o f  core team 
undertaken by 
including 8 more 
members.

• District resource group 
is constituted o f  BRC 
coordinators, DIET 
faculty, Sis, 
headmasters and 
teachers.(15-20 
members). The DRGs 
in the two districts 
have been oriented on 
monitoring and 
academic support.
They are presently 
engaged in monitoring 
teacher training 
programme.

• Block Resource 
Groups exist, but 
presently the members 
function only as master 
trainers for teacher 
training.

UTTAR PRADESH

The SRG has 
developed the 
second round 
teacher training 
module. A 
subgroup o f  SRG 
will work as 
‘Master Trainers’ 
at state level.

Plan to strengthen 
BRGs. The BRGs 
comprise 2-3 
members at 
present, who are 
MTs. Membership 
to be enlarged to 5.

SRG expanded by 
10-12 members.

W E ST  BENGAL

A DRG o f  150 
members constituted 
for every district

DRG orientation is
complete.

A subgroup o f  the 
SRG has prepared 
teacher training 
module, activity bank 
and TLM guidebook.

SRG comprises 
selected KRPs 
persons from 
WBBPE, SCERT, 
SPO, Directorates 
NGOs, academies.

BIHAR

Pedagogical 
Improvement unit at 
SPO is working in 
close association 
with SCERT.

Depending upon the 
need. University is 
also tapped. There 
are plans to appoint
4 people in the unit.

The DRG are 
functional. The 
members participate 
in the regional level 
workshops. These 
include secondary 
school teachers, 
representatives from 
NGOs, colleges etc.

Block and cluster 
resource groups are 
being formed.



BLOCK RESOURCE CEN T R E /C L U ST E R  RESOURCE CENTRE

Slalus and Staffing  

DPEP I

ASSAM HARYANA KARNATAKA KERALA M ADHYA PRADESH M AH ARASH TRA T AM IL NADU
In phase  /

•  27 BRC coordinators 
a n d 4 I S C R C  
coordinators arc in 
position.

In p h a se  II

• 29 BRC coordinators 
and 562 CRC 
coordinators arc in 
position.

hi phase I

• 28 BRC Co-ordinators 
and 241 CRC C o ­
ordinators arc in 
position.

In phase II

• 20B R C ( B E O s ) & 2 1 0  
CRC Co-ordinators arc 
in position.

5 BRC position vacant & 
67 CRC position vacant.

Em erging issue

No separate full time 
person has been appointed 
as a BRC coordinator in 
Phase II due to which it 
becomcs difficuh to 
initiate academic 
activities in the block.

In phase I

40 BRC co-ordinators, 
238 BRC subject faculty 
and 334 CRC co­
ordinators arc in 
position. 2 positions arc 
vacant for BRC subject 
faculty

In phase II

• 72 BRC co-ordinators, 
425 BRC faculty and 
798 CRC co-ordinators 
are in position. 7 
positions are vacant for 
BRC subject faculty

40 BRCs were trained to 
orient the new faculty o f  
Phase II.

In phase I

•  Out o f 476 planned, 
373 BRC staff in 
position.

• 380 CRC secretaries 
are in position.

In phase II

• Out o f 492 planned  
471 BRC staff in 
position.

• 384 CRC secretaries 
are in position.

In phase I

Against 198 posts o f  BRC 
coordinators 193 arc 
filled. 30positions o f  BRC 
accountants vacant.

All 3 !37  CRC 
coordinators are in 
position.

In phase 11

Against 17! BRC 
coordinator positions, 129 
are filled. 42 BRC 
accountant positions arc 
vacant. All 3159 CRC 
coordinator are in 
position.

• All BRCs are 
functional with 
coordinators in 
position in all districts.

• Appointm ent of BRCs 
subject experts in 
Phase H districts 
com pleted.

• The role of BRC 
coordinators has been 
defined.

• All 639 CRCs with 
coordinators are 
functional and monthly 
m eetings held 
regularly.

In phase I

• 70 BRC co-ordinators 
and 209 Teacher 
Educators (BRC  
subject faculty) are in 
position. 702 CRCC’s 
and Asst. CRCCs have 
been nom inated; there 
are 30 vacancies of 
teacher educators

In phase II

• 34 BRC co-ordinators 
and 89 teacher 
educators are in 
position. 1023 CRC co­
ordinators and Asst. 
CRCCs have been 
nom inated.



Selection Procedure and C apacity B uilding

DPEP 1

ASSAM

Selection Procedure

• Recruitment was 
done from among 
the primary school 
tcachcrs through 
open selection 
process including 
tests and 
workshops

C apacity huilding

• Phase II BRC Co­
ordinators have been 
given orientation 
training o f  6 days at 
state level. CRC Co­
ordinators were 
given 5 day 
orientation at state 
level and 5 day at 
district level

• All CRC 
coordinators and 
Headmasters o f  the 
identified model 
school underwent a 
five day training at 
the district level on 
the concept & nature 
o f  activities that can 
be initiated in a 
model school.

H ARY ANA

Selection P rocedure

•  Mostly, secondary 
school tcachcrs have 
been appointed as 
BRC Co-ordinators in 
phase-I districts. In 
phase II, BEOs are 
working as BRC Co­
ordinators.

• Selection o f  CRC Co­
ordinators in phase-11 
was done through an 
open test cum 
workshop

C apacity bu ild ing

• All the CR C s o f  
phase-I & II recently 
underwent a 5 days 
training programme. 
The focus o f  the 
training programme 
was on the roles and 
functions o f  CRCs 
besides also orienting 
them on the new 
textbooks o f  classes I 
and II.

• The state plans to 
hold quarterly 
training programmes 
for the CRC 
coorclinators on 
diffefcnt pedagogical 
issues depending 
upon«lhc cniL'iging 
need

KARNATAKA

Selection Procedure

• High School Head Masters 
appointed as a coordinators for 
phase I & II. In phase I, BRC 
faculty was mostly drawn from 
the High School teachers cadre. 
However, a large no. of 
resource person h;n e had 
primary school teaching 
experience. In phase II, 50% o f  
the BRC faculty is drawn from 
the primary school cadre. All 
CRC coordinators are from the 
primary school cadre.

Capacity building

• BRC co-ordinators have been 
oriented to their role by the 
state level resource group. The 
BRC faculty has also been 
oriented in preparation TLM in 
a series o f  workshops organised 
bySPO.

• Around 40 BRCCs from Phase
I were identified and trained to 
orient the new faculty o f  phase
II districts. They were also 
involved in developing a school 
observation tool used during 
school visit by the new faculty.

• A state level workshop on role 
of CRCs was held in Feb- 
March 2000. A long term  
capacity building plan for 
CRCs was evolved. The first 
step is to reorient the C RCs 
through ;i training 
|)rogi-ntnino.

KERALA

Selection Procedure

•  High school head 
masters as coordinators 
& high school teachers 
as resource persons 
were appointed at the 
BRC.

• CRC coordinators 
identified with the help 
o f  BEOs.

C apacity building

• Conducted  
orientation o f  
Educational O fficers 
& BRC coordinators 
in two project 
districts.

• BRC co-ordinators 
have been oriented to 
their role by the state 
level resource group. 
The BRC faculty has 
also been oriented in 
preparation o f  TLM in 
a series of  workshops 
organised by SPO.

6 CRC m eetings were 
conducted in all project 
districts upto 
Decem ber, 1999.

M ADH YA PRADESH

Selection Procedure

BRC coordinators selected 
from the education 
department,  CRC 
coordinators  are being 
identified as per approval of  
DIETs, from primary 
school teachers only.

C apacity build ing

R egular m onthly m eeting- 
cum -orienttion o f CACs 
held at block level.

Block academ ic groups 
have been constituted and 
oriented on academ ic  
m onitoring, learner  
evaluation, giving  
academ ic support to 
teachers to overcom e  
hard spots. The BAG  
includes BRCC, BEO, 2-3 
MTs and supervisors, 1-2 
good teachers.

Three days training-cum - 
orientation o f Jan 
Shikshak (C A C s) held in 
the m onth o f D ec’99 on 
com m unity m obilisation, 
new pedagogy and  
academ ic m onitoring.

One day training has been 
held. Focus o f  training wa.s 
on DPEP concept and 
inoiiiloring, acadcmic 
coordination, CRC'
.iciiVI1IC.S. V’j-'C ro k \

M AH ARASH TRA

Selection Procedure

Coordinators and 
resource persons arc 
recruited on seniority 
basis from graduate 
teachers.

( 'a p u c ily  b u ild in g

BRC personnel has 
been trained on rheir 
job  charts.

TAM IL NADU

Selection Procedure

• B.T. Assistants have 
been appointed as BRC 
coordinators on the 
basis o f  District 
education officers 
recommendation.

• Primary school have 
been appointed as 
Teacher Educators on 
the basis o f  the 
Assistant Educational 
Officer’s 
recommendation.

• Senior most 
Headmaster o f  primary 
schools in that cluster 
have been nominated 
as CRC co-ordinators.

Capacity building

The BRC & CRC 
staff has been 
oriented to DPEP. 
general
administration and 
Supervision.

M onthly mceting.s 
are regular. 
Attendance has 
increased 
substantiallv.



SidlKs and Shiffin^  

DPEP II

ANDHRA PRADESH

Out of 508 posts o f  
M RPs in 5 phase I 
districts 448 have 
been tilled. In 14 
phase -  II districts, 
out o f 1468 posts, 
1441 have been 
filled.

1164 Teacher  
Centres in Phase-I 
and 3752 in Phase-
II districts 
functional

A grant of 
Rs.2000/- provided  
to all Teachers 
centres.

M RPs m onitor  
functioning o f TCs.

G UJARAT

23 BRCs and 482 
full-time CRCs arc in 
position in all the 
DPEP districts.

23 Additional BRCs 
(ABRCs) are in 
position (in all 
districts)

32 CRCs are not 
working full-time in 
Banaskantha district; 
additional charge has 
been given to the 
teachers.

HIM ACHAL
PRADESH

• 30 BRC coordinators 
and 221 CRC 
coordinators are in 
position.

3 B R C &  178 CRC 
positions still vacant.

O RISSA

• 85 BRC coordinators 
are in position

•  890 CRC  
coordinators are in 
position.

242 positions arc still 
vacant.

UTTAR PRADESH

213 B R C s &  208ABRCs are in 
position.

1945 NPRCs are in position.

W EST BENGAL

The BRC concept has 
been dropped in West 
Bengal.

There will be CLRCs, 
one for a cluster o f  60- 
80 schools. A total of  
196 CLRCs are to be 
set up.

3 primary teachers 
have been appointed 
for each CLRC as 
Resource Teachers 
(RTs). Total 
requirement for 
teachers is 588. The 
appointments started 
from Oct./Nov. 1999 
onwards (selection o f  
RTs complete). CLRCs 
have started 
functioning with CPC 
and 3 RTs in position.

SI o f  schools o f  the 
concerned circle are the 
Circle Project 
Coordinator (CPC).

The CLRC office 
houses the office o f  the
SI o f  schools (Circle 
Project Officer or 
(CPO).

CLRC staff appointed 
in all districts.

BIHAR

630 Block 
Resource persons 
are in position. (3 
at each centre)
The BEG is the 
BRC Co-ordinator.

2476 CRCs(not 
full time) in 
position.



A N D H R A  P R A D E S H  C l' .I A R A T

• ■ Hxperienced"'
Primary/ Seco n d ary  
tca ch c r^a re  
recruited th rough  a 
test fo l low ed by an 
interview at district 
level.

Orientation

• All the M R P s are 
thoroughly  oriented  
at district level in 
the areas o f  
pedagogy ,  
c om m unity  
mobilisa tion , 
a ltem ative  schools,  
child labour 
c om ponen ts  etc.

• T h ese  M R P s  have  
been conduct ing  
training
p ro g ram m es  for 
teachers,  ECE, AS 
instructors and 
com m unity  
m obilisa tion 
structures in 
addition to 
prov id ing  academ ic  
support to teachers.

.  Fo rA B R C , 
candidates were 
selected in -  
response to an 
open
advertisement; a 
merit list was 
prepared for each 
district, and 
personal 
interviews were 
held.

Orientation;

• For ABRCs, there 
was a 3-4 day 
orientation 
training at the 
SPO

• For BRCs and 
CRCs, each 
district had 
conducted a 3-day 
workshop where a 
review o f  their 
work was 
undertaken; ideas 
regarding their 
strengthening 
were also 
discussed.

• One day 
workshop on 
quality 
achievem ent 
held for BRC s & 
CRCs

H liV lA C H A I. P R A D K S H

• JBT tcachers with five years 
o f  teaching experience were 
selected on the basis of  
BPEO (Block Primary 
Education officer) 
recommendation.

Orientation

• All BRC coordinators have 
been orientated about tasks 
and for teacher training.

• No separate training for 
CRCs. However a 
teleconferencing on roles 
and functions of CRCs was 
done in Feb 2000.

• The BRC and CRC co­
ordinators after receiving 
training from DIET are 
imparting training to the 
VEC members.

•  Capacity building  
program m e for CRC & 
BRC coordinators to 
develop school 
im provem ent plans with 
teachers has been initiated  
in one block of Chamba.

E m e rg in g  Issues

• There has been a large turn 
over o f  BRC and CRC 
personnel in the past six 
months.

•  While CRCs are undertaking 
school visits the system o f  
monthly meetings with 
tcachers has not been 
operationalised.

O R I S S A

• Primary school teachers 
were recruited as BRC co­
ordinators through an open 
selection procedure . The 
participants underwent a 
written and situational test.

• M a tr icu la te  teachers  with 
a m in im u m  of 10 years of 
experience have  been 
recru i ted  as C R C  
coord ina tors .

Orientation

• All BRCs have already 
received orientation. The 
focus was on roles and 
functions o f  BRCs 
sensitising them to 
pedagogical issues, 
community  participation, 
planning and management, 
micro planning, integrated 
education, tribal issues etc.

• Package for training  
newly appointed C R C  
coordinators has been 
developed and trialled.

E m e rg in g  issu es

Though the CRC coordinators 
have been appointed their 
selection procedure has not 
been as rigorous as in the case 
o f  BRC coordinators. Proper 
orientation and a series of  
capacity building measures 
m ay need to be adopted.

I J 'n  A R  P R A D E S H

• In all districts p r im ary  school  ̂
head teachcrs have been : 
recruited as N P R C  co-o rd ina to r i  
and B RCs coord ina tors  th ro u g h |  
an open test cum  w o rk sh o p  o f 2 -  
3 days held at the DIET. The  
participants went  through a 
wri tten test, g roup  discussion  
and group work  on various 
issues o f  pedagogy .

Orienta tion

• 5 day orientation programme for 
BRC & NPRC coordinators has 
been organised.

• In order to strengthen DIET-BRC- 
CRC linkages, 3 day trainer’s 
workshops are being organised for 
district team comprising o f  BRC, 
CRC coordinators and DIET 
faculty members.

• BRCCs are supposed to receive 
the 8-day training on pedagogy 
designed for teachers.

• A 2-day additional module has 
been prepared which will be 
transacted for BRCs in 
continuation with the 8 day 
teacher training.

W ES r  B E N C A l.

Throe primary 
tcachers have.been 
selected as resource 
teachers at CLRC. 
Total requirement 
for resource 
teachcrs is 5SS. The 
appointments will 
start from October 
onwards.

The SI o f  schools 
will be Circle 
Project coordinator 
(CPC). CLRC 
office will house 
the office of  SI 
also.

B I H A R

• 10-15 ̂ ood- 
primary". .;  
s c h o o l ; 
tcachers \vxrc 
identified in 
each block, 
during the 
programmes 
of teacher 
training. 
Resource 
persons were 
short listed 
for
appointment 
as BRC 
resource 
person or 
CRC Co­
ordinators.

Orientation 
1396 CRCs have 
already been 
trained.
Emerging issues 
The CRC 
coordinator is 
not a full time 
person due to 
which regular 
onsite academic 
support to 
teachers 
becomes 
difficult.



S ta ffin s Position o f  DIETs, B R C  & CRC

Phase-1

State DIET BRC resource persons / Co-ordinators CRC

Planned In position Percentage Planned In position Percentage Planned In position Percentage

Assam 7 1 + 2 39 55 27 27 100 418 418 100

Haryana 55 + 2! 43 + 15 78 28 25 89.2 266 241 91

Karnataka 108 84 77.7 280 278 99 339 334 96

Kerala 59 53 90 50 50 100 380 380 100

M adhya Pradesh 1157* 824* 71.2 198 193 97.4 3137 3137 100

Maharashtra 130 115 88.4 238 215 90.3 639 624 98

Tamil Nadu** 88 71 81 288 277 96 - - -

* Figures are fo r  both Phase-1 & II district DIETs 
**CRC courdinator is not a fu ll time person



StafruiP  Position o f  D IE Ts, B R C  & C RC

Phase II & III

State DIET staff BRC resource persons / Co-ordinators CRC S taff

Planned In position Percentage Planned In position Percentage Planned In position Percentage

Assam 92 74 80.4 29 26 89.6 585 562 96

Haryana***** 8 6 + 1 8 7 0 +  15 83 25 20 80 277 210 76

Karnataka 189 162 85.7 504 497 98.6 798 798 100

Kerala 63 55 87 60 60 100 384 384 100

M adhya Pradesh 1157* 824* 71.2 171 129 75.4 3144 3144 100

Maharashtra 104 90 86.5 312 267 85.5 651 539 83

Tamil Nadu** 66 53 80 136 116 85 - - -

Andhra Pradesh -1
II Expansion

Districts

124
343

76
171

61
50

760 M R P s* * *  

2202 MRPs

565 M R P s  

1609 M R P s

74
73 Listed under BRC

Gujarat** 108 81 75 46 46 100 482 482 100

Himachal Pradesh 8 8 +  12 62 + 7 69.0 33 30 91 399 221 55.4

Orissa 125 + 10 9'l + 10 83 85 85 100 1132 890 79

Uttar Pradesh 672 373 55.5 215 213 99 2109 1945 92.2

West Bengal 20 NIL 60 - - - 650
CLRCs****

- -

Bihar** - - - 630 630 100 2476 2476 100

* Figures ore fu r both phase-/ d  / /  districts
** CRC coordinator is not a f id  I time person.

32 CRCs are not fu l l  tim e in Gujarat 
*** M RP= M anda! Resource Centre (2 M RPs fo r  eve iy  M andal Resource Centre at M andal level; 40-50 schools) 
**** CLRC = Circle Resource Centre (3 resource teachers fo r  CLRC)
***** BEO s in phase II in Haryana are function ing  as BRC  co-ordinators



State Num ber o f teachers (N on-D PEP fund) Num ber o f teachers appointed through DPEP funds

Planned In position Percentage Planned In position Percentage

Assam 10229 10229 100.00 NIL NIL NIL

Haryana 8269 - 0.00 660 - -

Tamil Nadu 43237 40925 94.65 3100 1026 33.10

Kerala 15526 4800 30.92 28 7 25.00

Maharashtra 62708* 58400* 93.13* 1899 1870 98.47

Karnataka 82815 78058 94.26 2270 2246 98.94

Madhya Pradesh 84650** 84650** 100.00** - - -

* ( iiiiiiilalivc fi}^iircs {Both fo r  P/uise /  and Phase II)
Regular tcachers + Para teachers



State Num ber o f teachers (N on-D PE P fund) N um ber o f teachers appointed through DPEP funds

Planned In position Percentage Planned (n position Percentage

Assam 10740 16740 100.00 NIL NIL NIL

Haryana 7 5 % 7210 95 21 NIL NIL

Tamil Nadu NA NA NA 59 59 100

Kerala NA NA NA NIL NIL NIL

Maharashtra* 62708 58400 93.13 1487 672 45.19

Karnataka 67784 63533 93.73 2867 2245 78.30

Madhya Pradesh** 68065 68065 100.00
- - -

Orissa NA 31872 NA NIL NIL NIL

Himachal Pradesh 8495 7483 88.09 1616 1446 89.48

Gujarat 26308 21286 80,91 NIL NIL NIL

Andhra Pradesh Phase-1 3316 3019 88.94 NIL NIL NIL

Phase-11 3969 612 83.08 1

Uttar Pradesh 58297 54750 93.92 2991 NIL Nil,

West Bengal 52134 47568 91.24 800*** NIL NIL

Bihar 5690 NA 0 NIL NIL NIL

C untu la livc  fig u re s  (B o tk  fo r  P hase  /  a n d  P hase  II) 
* *  R eg u la r lea ch cr  +  p a ra  f£aeher  

'*** P ro p o sed



Para Teachers (Phase-I)

State Num ber of para teachers (Non-DPEP fund)

Planned In position Percentage

Assam 85 85 100.00

HLiryana 3 - 0.00

1184* 0 0.00

Kerala 40 26 65.0

Madhya Pradesh 11869* I 1746* 98.96*

* Teachers appointed through DPEF funds

Para Teachers 

(Phase II & III)

State Num ber o f para teachers (Non-DPEP fund) 

* D P E P fund

Planned In position Percentage

Assam 89 89 100.00

Haryana 100 89 89,00

Madhya Pradesh 8722* 3521 * 40.36

Himachal Pradesh 744 670 90.05

Gujarat - 3391* -

Andhra Pradesh Phase-1 3514 0.00

Phase-ll 10021 8962 89.43

lillar Pradesh \111* NA NA,

' I iMi iu'is :i|)|n)iiiU'ci lliioiii'li I )l’l I' liind



Distance Education Programme

Activities, Issues and Concents 

ACTIVITIES

Keeping in view the DPEP objectives and its support to the DEP, the project set the focus on 
“reviewing the ongoing training programmes and training plan in each state, identifying the types of' 
distance education materials and inputs which will strengthen and enrich the ongoing efforts towards 
evolving on integrated, effective and sustainable training programme. The DEP activities have been 
initiated both at the National and State levels so as to:

Provide technical support in designing, developing, producing and delivering Distance 
Learning (DL) inputs and materials.

Build capacity among institutions and people in the States in various aspects o f  training 
through distance mode.

Assist in reducing transmission loss by suitable distance learning interventions, theiebv 
increasing consistency and quality o f  training efforts.

Assist in augmenting the EM IS to incorporate data base related to training.

Assist in assessing trainees’ perfomiance for providing credits leading to certification.

The project has been focussing on capacity building among primary education personnel in respect ol' 
developing knowledge and skills in preparing the print, audio, and video materials, and in producing 
materials for the use in training programmes as well as by the personnel in primary education sector. 
Efforts are directed towards developing multimedia package for training purposes. Teleconferencing 
mode has also been used for capacity building among various sections o f  the primary educatioii 
personnel, like, teachers, teacher; educators, non-fomiall education functionaries, village', level

■ committee members and parents o f  disabled children. |

Till now DEP has been providing support to 14 states. The identification o f  the needs o f  a state is 
done by the respective State In-charge with the help o f  Teacher Training Coordinator and Distance 
Education Coordinator o f  the state. The cost o f  these programmes/materials is mainly borne by tlic 
centre but some states do share the cost. Some states h p e  extended the facilities to n o n -D P tj '  
districts also. In this particular case the States bear the cost in’H'espect o f  non-DPEP districts, The  
project remains in constant touch with the DPEP Bureau particularly the officer in-charge of  the DF:P 
on one hand and State Project Directors on the other. At present, Distance Education Coordinators 
have been appointed in 14 states; 12.are in position and 2 wijl join soon.

I
I

in the initial stages (1996-97; 4 months) the project took some time in establishitig itself - hiring ihc 
building, appointment o f  the Project Director and other staff al the centre and the state level and 
developing rapport with the states. A teleconference w 'as;conducted on February 26, 1997 whicl; 
helped in identifying 24 activities/issues on which the states desired D liP ’s inlerventions.

During the year (1997-98) the DEP-4ielped4he States to develop five year comprehensive plans and the 
.'\nnual Work Plan and Budget (1997-98). I 'wo technical workshops al Mumbai (April 29-.May 2. 
1997) and Delhi (.lune 19-21, 1997) w'crc conducted with a view to identify training areas for \ arious 
functionaries engaged at primary level. Participants o f  these technical workshops were drawn fixMn



S(. 1:!\ 1 s. D ll:  Is , S i l\ Is ,  ;iiul Suuc D P liP . A J-dav oriciiialitin pi'oiua.inn'.c !'c'M’ D liC  wr.s oi 
2-413cccmbcr, 1 998 at New Delhi.

Capacity B u ild in ”  activities were started tluriii”  the vcar (1 99S-99V ( ’op.icnl briefs were 'ie\'e!njveti 
(lUjaral, lliiiiacha! Pradesh, Andhra Pradcsii, Uttar PradiCsiu arid Biiuir. During th.is year, most o fiiiv ' 
states siiowed keenness for development o f  self'-instriictional materials to support their oimonvj 
I'eacher Train ing Programmes. y\s a result the D E P  prox'ided necessary teclinical suppt)rt Ic-: 

,eo!]ducting the training programmes to the states o f West- Bengal; Assam, Andhra Pradesh, Ciujara.i' 
Onssa, Him achal Pradesh, Uttar Pradesli, and about 120 draft self-instructional modules were 
developed. Later, editing workshop for these S IM s  were held m Tam d Nadu, West Benga.l, Ass;i;:;_ 
Ckijarat, Onssa; Andhra Pradesh, and Hmiachal! Pradesh.. Field 'Fryouts w’ere also carried out. ,\:- 
regards the capacity building in waiting audio scdipts, the Stales o f IVlaharashtra, M adhya Pradesh, aiui 
Ja m d jN a d u  organised workshops. Jv laharash tra ’and 'fam il Nadu also organised workshops for video 
scnptwriting. During this y e a r ., the D E P  also organised w'orkshops for preview ing tlie videe. 
programmes produced by State Institutes o f Educational Technology and ^'elected some vidcc' 
programmes- for .distribution.' The video programmes selected I'or Gujarat Were duphcated and 
distributed among B R G s  o f D P E P  districts. Necessary orientation w-as also given to B R C  and CRC 
personnel on h o w to  uscthese selected programmes. Som e materials on contextual issues like gender 
sensitisation (M a  Beti M e la  and G ir ls ’ Education) and motivation (Prerna Geet) w^ere developed for 
Haryana.

'feleconferencing mode w'as used in organising programmes for prim ary school teachers o f 'fam il
.^Nadu..ioi:_addre.ssin^_difficult. spots in Mathematics. Also Mandal R^-soui-ce P-ersons o f  Andh.ia
Pradesh were addressed on issues like “Innate Abilities and:Natural learning”, and “M G T and A ctiv ity  
Based Teaching” .- Plamiing workshops for teleconferOTce were also organised in Assam-.and 
Karnataka. For Gujarat, DEP provided t£chnical..siipport in organising teleconference and in training 
the resource persons and facilitators. A  need assessment survey was also carried out in the State o f  
Orissa on a sample o f  280 teachers in 6 D PEP districts. The survey helped in delineating the hard 
spots in Maths, EVS, and Language. To address the difficulties o f  teachers, 32 draft modules in self- 
instructional style were also developed during 1998-99. The new Project Director joined the project in 
this financial year and appointments o f  some DEGs also took place. A national level workshop was 
organised on the theme “Professional Development o f  Primary Education Personnel through Distance 
Education” at N ew  Delhi with a view to elicit the action points in order to make, the D E P ’s 
programmes effective and efficient.

Gapacity Building activities continued in the year 1999-2000 in some states where it could not be 
started in the previous year. Besides developing scripts for SIM, Audio & Video, training in the use o f  
video programmes were also organised. Orientation o f  field functionaries on the role o f  DEP and 
potentiality o f  distance education in training o f  primary education personnel was also taken up -- these 
groups include District Resource Group m embers, BRG and GRG Goordinators, and Resource Persons 
and DIET faculty. For Orissa, 8 SIET program mes alongwith guidelines for their use were duplicated 
and distributed to DIETs and BRGs. For Maharashtra, 5 GASP-PLAN programmes were distributed 
to BRGs and DIETs and for Bihar 2 BEP program mes were duplicated and sent to the state for 
distribution among district and sub-district functionaries.

In this year, video documentation in the states o f  Assam, Gujarat, West Bengal, Uttar Pradesh, Bihai' 
has been done. Lot o f  print material developed as a by-product o f  capacity building, and on stales’ 
demand, has been distributed. Teleconferences for the states o f  Tamil Nadu, Andhra Pradesh, Kerala. 
Karnataka, Haryana, Assam, Orissa and Himachal Pradesh were conducted. Recording o f  these 
teleconferences is under editing and shall be distributed among the relevant groups in respected states.



Though a Iclcconfercncc was scheduled for M adhya Pradesh in the month o f  February, 2000 but diu- 
to the non-availabihty o f  the transponder, the program m e was cancelled. The DEP utilized the 
presence the resource persons who had come to Delhi from M adhya Pradesh and video recorded aii 
the sessions. These video recording will be used in training o f  teachers.

The DEP also organises meetings o f  DECs and Teacher Training Coordinators at Delhi for meaningful 
interaction and sharing the success and seeking solutions for unresolved issues. During this year, a ?. 
day Interactive W orkshop was organised at N ew  Delhi in the m onth o f  September, 1999.

ISSUES AND CONCERNS

The project envisages to support the States in their ongoing activities. The DEP is also responsible lo 
fulfil the demands o f  the states in respect o f  capacity building, development and distribution o f  01 
materials and conducting evaluative/feedback studies.

Distance learning materials may be the m ajor tool o f  sustainability because these could be used as 
refresher material by the teachers and other personnel even i f  the outside aid is not available. In this 
context it is imperative that the district level institutions particularly DIETs should be strengthened 
with material and with adequate and empowered hum an resource. Given the role and structure o f  a 
DIET it is supposed to possess every thing that could be required by the primary education personnel: 
formal and non- fonnal sectors. The DEP on its part is directing its effort to build capacity o f  the 
DIET faculty and equipping the DIETs with print, audio and video material. This material is also 
reaching the teachers and other personnel in the states.

Though in the last two years considerable ground has been covered but still there is a long way to go 
in order to make an impact on the system o f  continuous updation o f  teachers ' capabilities. To meci 
this objective the states' appreciation for the need o f  DL material and their initiative w-'ould provide 
much needed impetus. Following actions m ay be worth considering:

There is a need for regular system/means o f  assimilation o f  DEP activities with other areas like 
media, lED teacher training etc. H^he Distance Education Coordinator needs- full and equal 
support o f  state DPEP for integrating DEP activities with the ongoing efforts o f  the stale. '

Formation o f  State Resource Group for DEP will boost the activities o f  the DEP.

The DEPs' capacity building efforts remained at State Level. The benefits are yet to percolaic 
down to the district and sub-district levels. The DECs need support and structural acceptance 
to help organise the'activities at the district and sub-district level.

Phase I districts w^ould require vigorous efforts for sustaining the system while Phase 1! 
districts would still need inputs for building up the structure and hence bifurcation o f  liic 
activities for DPEP Pltase I and Phase II districts is desirable.

The DEP developed material can only be distributed to a limited group; there is need for ;i 
commitment from the State for wider dissemination o f  the materials; ,_The state may aisu 
utilise the trained personnel for developing^ additional materials as per the specific needs oI' 
differenl districts or even lo modify/adopt the existing available nialerial lo cater lo disirKi 
w'ise varialions.

States' support is required in assessing the qctual gains in quality of education due to tlie l)l _ 
intervcn.lions. ‘ : . •



I'ccci hack is also essential on llic ulilily o f 'D L  niatcrial aii'cady supjilicd. Tliis wiil a!se b-/ 
helpful in adopling/adapling nialcrials by ihc other stales. l)hP  is encouraging shaiing oi 
material among slates.

It IS important that thic inter\'enticns should be related to llie curriculum o f  the sciuu;!. l i .l;-. 
em powering th.e leaclier to exploit the environment for developing desirable compeleneies.

^  By and large the material is prepared in local language, its j-iroduction at the state le\el i -
 ̂ - desirable^and is thus economical loo. jModalities for prochictic^n o&distance learning maienal 

particularly video programmes need to, be made simpler. Presently considerable delay is beiii:: 
experienced at State le\’cl in this regard.

' If State DPEP owns DEP too, it should take necessary steps to allocate funds for Disiaivc; 
Leaming_interventions at the State as well as district levels. The Manual for Disinci

■ Functionaries for preparation o f  Annual Work Plan & Budget^' provide proformae to prepare 
the budget in respect o f  DL. Executing DEP; activities in states become difricull if ib.e\ 

’demand advance each time and accoui|ts are not submitted in time. This also-delays tke filing 
o f  claims for reimbursement from the World Banlc.

As has been mentioned, DEP, is focussing o^ capacity.: building, development and disserainatixm o;' 
print, audio and video materials. For this face to face and teleconferencing modes are being adopicci. 
The DEP has already put up DRSs in some states which are in Analog System. We were about to 
initiate the process o f  putting up DRSs in the remaining state, bad new o f  non-availability o f  th.c 
extended C-Band transponder has been received. As per ISRO requirements^ we will have to pul up 
Digital D R S s  and -convert the present analo'g to 'd ig ita l . '  Configura tion-of such DRSs have been 
received from ISRO. Soon the process will start for procuring the required DRS.

Teleconferencing is a powerful mode and we would like tc  continue with it as it covers a much larger 
client group and save the dilution o f transmission. This is an interactive mode where, presently, fax 
and STD facilities are being utilised. W e also intend to utilise internet facilities for interaction. This 
calls for training o f personnel in the use o f computers at the level o f DIET. Use o f  computer will also 
facilitate each centre to down load questions asked via e-mail from all other centres and may be useful 
for local discussion later on.

The capacity building activities will continue at the state level wherever they are still to culminate, hi 
other states the focus will now be on districts and sub-district agencies. A lot o f video material is 
being duphcated for distribution. Some print, audio and video materials have already been 
distributed. The DEP will strive to collect the evidences o f its utility.

M ajor focus o f  the DEP has been teacher training though other areas like VEC, lED and alternative 
schooling, gender sensitisation have also been taken care o f  in some states. The DEP will also strive 
to address the contextual issues through DL interventions. Radio has a wider reach and is 
economical. This medium shall be utilised in a big way. Development o f a sample module is on in 
Karnataka for district Gulbarga. The State Project Office, DPEP Karnataka has proposed as part ol 
Distance Education Programme to utihze “Airtime” o f AIR Gulberga for broadcasting 96 lessons loi 
class IV children and teachers covering different identified hard spots in the curricular areas o f Maths. 
EVS, and Teaching Language (Kannada). Audio scripts developed on hard spots identified by 
teachers and block resource persons will be given to AIR for production and broadcast. This will helj^ 
in developing district specific radio programmes in future. This experience would be utilised to make 
the radio programmes for different client groups and efforts will be made to popularise them.



D IS TA N C E  ED UCA TION PR O G RAM M E

! Anioiig the proposed DEP activities in the AW P&B o f  1999-2000, many have been initiated, the details are provided in the enclosed table. 
I Attempts have also been made to provide pedagogic inputs in the training programmes organised, developed and conducted by different states
I and in the dodLimcntation of'good practices/success stories for w ider circulation;

T!ic following TabIc-1 refers to State Level initiated activities with the support o f  core faculty o f  DEP during the period from April, 1997 to 
M arch, 2 000 . ' 'A c tivities organised from Novem ber, 1999 to M arch, 2000 are given in bold letters.______________

Table-1 : Activities Initiated at the State Level

A cti\ i t ies Progress

P lann ing :

a) W orkshop for DEP 
intervention for the states for

I e Devejppment o f  
Perspective Plan for DEP 

• Finalisation o f  activities for 
the current year

b) Preparation o f  AVVP&B for 
1 1999-2000.

Activity has been completed in all 14 DPEP states. 

Activity has been completed in all 14 DPEP states. 

Activity has been completed in all 14 DPEP states.

C ap ac ity  Building:

• Development of content bi'icfs . 
for DL materials

• 'Training and Development 
W orkshop for Self- 
Instructional Materials ,

• Editing o f  Self-Instructional 
.Materials

Activity has been completed in 11 DPEP states except in Haryana, Kerala and Karnataka.

Activity lias been, completed in the states o f  Assam, Tamil Nadu, West Bengal, Andhra Pradesh, Himachal 
Pradesh, Orissa, Gujarat, Uttar Pradesh, Maharashtra Kerala and H aryana.

Activity has been completed in the states o f  Assam, Gujarat, Tamil Nadu, West Bengal, Andhra Pradesh, 
Mimachal Pradesli, Orissa, Uttar Pradesh, Kerala and M ah arash tra .



• Training-cum-Development 
Workshop for Audio Script 
Writing

• Preparation o f  Production 
Script for Audio programmes

• Training-cum-Development 
W orkshop for Video Script 
Writing

• Preparation o f  Production 
Script for Video Programmes

• Training on use o f  Video
Program mes in Teacher 
Training______________________

Activity has been completed in the states o f  Maharashtra, M adhya Pradesh, Tamil Nadu, Orissa, Gujarat, 
Andhra Pradesh and W est Bengal.

Activity has been completed in the States o f  Maharashtra, M adhya Pradesh, Tamil Nadu, Orissa, Gujarat, 
Andhra Pradesh and W est Bengal.
Activity has been completed in the states o f  Maharashtra, Tamil Nadu, Assam, Andhra Pradesh and Bihar.

Activity has been completed in the states o f  Maharashtra, Tamil Nadu, Assam and Andhra Pradesh. 

Activity has been completed in the states o f  Gujarat, Andhra Pradesh, Maharashtra, O rissa and Bihar

Production and Distribution of 
DL Materials:
• Self-Instructional 

Materials(SIMs) /Print 
Materials

• Audio Programmes

Video [^rourammes -

Activity has been completed in the states o f  Tamil Nadu, Orissa, and Andhra Pradesh. SIMs are in the 
process o f  printing in the state o f  A ssam  and H im achal P radesh . Produced a Folder o f  ‘Maa Beti 
M ela ’ for Haryana and distributed among 900 teachers\teacher educators participated in 
teleconferencing programme on ‘Gender Issues’. F u rth er, read ing  m aterials in the form  of SIMs 
/H andou ts w ere also p rep ared  and d istributed  am ong the partic ipan ts  of the various 
teleconferencing program m es, particu la rly  for the states of Andhra Pradesh, Karnataka, Assam, 
O rissa, H im achal P radesh, H ary an a , K erela, and Tam il N adu.
Production has been completed in the States o f  Maharashtra, Gujarat and W est Bengal. Audio 
programmes are in the process o f  production in the state o f  Orissa. Two sets o f  audio programmes to 
support the manual on Joyful Learning have been developed and distributed in Tam il  Nadu.
Five audio programmes (3 in M.P & 2 in Gujarat) were produced on sample basis dunng the w'orkshop 
organised for Training-cum-Development Workshop for Audio.
A p re p a ra to ry  w orkshop was organised a t H yderabad  to produce ^udio program m es for 
children on the Rhym es available in class HI & Class IV  Telugu R eaders. Seventeen program m es 
in d ra ft form  w ere recorded for review and finalisation.
Eight V ideo Programmes each o f ]  5-18 minutes duration lias been produced in' the area o f Mathematics 
such as Mathematics Teaching - A  Scenario, Place Value (2 Progranmies), Addilion, Sub-lraclion, 
M u llip lica lion , Dix isi^oii, and r^V_actioiWbr Tamil Nadu and used in ihe Teleeon(erencuiu pi'ogi'aninie.



Produced four video programmes for teleconferencing in Assam. Five video clippings were 
produced in Orissa and used in the teleconferencing programme on the pedagogy of Activity 
Based Teaching and Learning. In Kerala, five video clippings were produced and used in the 
teleconferencing programmes. Action has been initiated for the production o f the following video 
programmes: Five Programmes to address contextual issues for Orissa, one programme on Pocket 
Board in West Bengal, six programmes on content and contextual issues in UP.
Action has been initiated for duplication and distribution of five video programmes in Assamees 
to be used during training programmes in BRG/DIETs/DPOs.____________ __________

Documentation:

a) Documentation and selection 
o f DL materials for distribution 
for immediate use in the 
teacher training programmes.

b) Practices/Activities

More than 100 Video Programmes have been identified from among the films developed/available at 
the State Institutes o f Educational Technology at Bhubaneswar, Ahmedabad, Lucknow, Hyderabad, 
Pune and Bihar and other institutions. Video Programmes are on content enrichment, activity based 
teaching-learning, contextual issues. Films produced by GIET, Ahmedabad, and SIET, Orissa has been 
distributed to training centres (DIET/BRCs) along with user manuals. In Maharashtra, the video 
programmes produced by CASP-PLAN, Mumbai have been distributed to BRCs and DIETs. In Bihar
2 BEP programmes have been duplicated and sent for distribution up to the CRC level.
Video Documentation o f  the Training Workshop for Pre-Primary and Primary Education Personnel on 
developing educational materials for school readiness and activity based teaching was carried out in 
Gujarat.
Video Documentation o f  'M ulti-grade teaching’ being practiced in Mysore district o f Karnataka was 
under taken.
Produced two-video programme in the context o f MGT and preparation of Low-cost, No-cost 
Teaching Learning Materials for the state o f Assam. These programmes essentially focus on the 
documentation o f good practices in the DPEP districts o f the state.
Video documentation o f  3 programmes; one on ‘Koshish’ and two on ‘Activity Based Teaching’ in UP 
and one programme on ‘M ahila Shikshan Kendra’ in Bihar have been completed.
A video documentation of the events of Community Mobilisation and Awareness programme 
through Folkform was carried out in the state of West Bengal.
Documentation of four video programmes on i) Civil Works, ii) Alternative School Systems, iii) 
Village Education Committees: Constitution and Functions, and iv) Teacher training & 
Innovative Teaching Practices have been completed in Bihar.



Action has been initiated by Distance Education Coordinators for documenting the existing Distance 
Education Materials.

Feedback on usefulness of Video 
Programmes

Feed back has been obtained from the teachers o f Haryana, and Uttar Pradesh (On a sample basis) on 
the selected video programmes o f SIET, Lucknow, and M aths’ programme o f ET&T regarding the 
relevance and usefulness o f the programme.
Feed back has been obtained from the BRC/GRC and DIET personnel o f Gujarat on the relevance and 
usefulness o f few selected video programmes produced by GIET, Ahmedabad. ____________________

Feedback on effectiveness SIMs 
distributed to Districts

Feedback on effectiveness o f SIMs have been obtained from the BLRG members and teachers in 
Orissa. Feedback on SIMs distributed in the field also been obtained from teachers and M RPs of
3 districts in Andra Pradesh

Training of Teachers and 
Teacher Educators through 
Teleconferencing mode.

i) In all, 17 programmes have been conducted (3 by DEP support) through teleconferencing mode.
i) More than 9000 primary education personnel (including Village Education Committee members

and some parents) o f 9 states were oriented/trained on different themes/areas through 
teleconferencing.

i) About 500 DIET faculty/BRC personnel were trained to act as facilitators in the training
programme.

i) More than 100 persons were oriented and trained to act as panelists in the training programme.
i) Self-instructional Materials, Video programmes, Activity Sheets, and Evaluation Tools were

developed for use in different teleconferencing programmes.

• A Teleconferencing Programme was held on 15-16 March, 1999, and oriented about 650 Mandal |
Resource Persons (MRPs) (40% coverage o f the total number) o f Andhra Pradesh regarduig innate i
abilities and natural learning experiences, school committee and Vidya Volunteers ScheiDc. Multi- ;
grade teaching and activities, and Role o f MRPs in the utilisation o f funds, teacher centres aiid |
organisation o f teacher training programme. i

• A teleconferencing programme for the Primary School Teachers was organised on 26-30 April ^99 in I
difficult areas o f Mathematics teaching. More than 1000 teachers o f Tamil Nadu and Pondichery I

attended the programme. Materials(print/video) developed as a part o f capacity building activities w ere ;
used as inputs.

• A teleconferencing programme for DIET faculty (Elementary Teacher Educators) of Southern Slates on 
Action Research was conducted on 24-26 May ‘99. About 1400 participants from the states of Kerala, 
Karnataka, Tamil Nadj.i and Andhra Pradesh aUended the programme. The material (pi inl \ ititx)) w as



developed and used as inputs.
A two day leleconl'ercFicing programme for teachers oI'Haryana was orgainscd on 2(S-29 June loi 
discussing the issues and problems associated with the two text-books ‘Hast-Gaate’ and 'Antharag’ for 
Class 1 & II. About 750 primary school teachers participated in this programme. A set of SIMs were 
developed and used as inputs.
One day teleconferencing programme on Alternative Schooling was organised on 30 June ’99 for 
discussing various issues with Alternative Instructors and teachers o f Haryana. About 250 participants 
benefited out o f this programme. A set o f modules were developed and distributed to all participants.
An interaction with Village Level Committee members (about 400) o f  Tamil Nadu state on Community 
Mobilisation was conducted through a teleconferencing on 15-17 September ’99. As inputs, print and 
video programmes were developed and used in the programme.
An interaction with Primary Education Personnel (about 900) o f the state o f Haryana on Gender Issues 
was conducted through teleconferencing on 27-28 September ’99. A booklet containing a set of 
modules was developed and distributed among participants. Video programmes were developed and 
used as inputs.
A two-day teleconferencing programme was organised on 14-15 December, 1999 for the BRC 
coordinators and DIET faculty (about 400) of the state of Kerala on multi-level activities, 
thematic integration, developing writing skills and teaching of mathematics.
A two-day orientation programme for Key Resource Persons and Resource Persons in Assam 
(about 500) on Teachers Resource Materials was organised on 20-21 December, 1999 through 
teleconferencing mode.
A two-day teleconferencing programme was organised for the BRGs and DIET faculty (about 
400) of Orissa state on 14-15 January, 2000 on Pedagogy of activity based teaching learning 
process.
One-day interaction with primary school teachers (about 600) of Haryana on new pedagogy and 
TLM through teleconferencing mode was organised on 29̂  ̂January, 2000.
One-day interaction with Village Education Committee members (about 350) of Haryana on 
their roles, functions and contribution to school development through teleconferencing mode was 
organised on 30*'' January, 2000.
A two-day orientation programme through teleconferencing mode was organised for the 
CRCCs/BRCCs & DIET faculty (about 300) of Himachal Pradesh on their roles and functions 
for DPEP on 16-17 February, 2000.



Need Survey for C ontent 
U pgradation

Three-day orientation programme was organised for primary school teachers and parents(one- 
day) (about 833) of Tamil Nadu on Integrated Education of Hearing impaired Children from 29̂ ^
February to 2" March, 2000.

PEP Supported Programmes

• DEP provided all support to the State Project Office in Orientation o f BRC/CRC Coordinators and 
DIET faculty (128) on 'the Role o f BRC/CRC Coordinators in the use o f TLM ’ through 
teleconferencing held on 16 February, 1999, for the state o f Gujarat. About 450 persons from DPEP 
and non-DPEP districts were benefited from this programme.

• DEP also provided support to SCERT, Haryana for organising a one day teleconferencing on 5 May 
’99 for the primary school teachers (more than 500) on Action Research and issues related to the 
Competency Based and Committed oriented teacher education.

• A teleconferencing programme was organised on 2-4 August ’99 for primary School Teachers o f 
Karnataka (about 600) on topics like mathematics, my school, syllabus, etc. Primary school teachers 
from eleven districts participated. The programme was initiated by the state DPEP, DEP provided all 
the technical support.

As per the requirement o f  the state o f Orissa, a need survey for content up-gradation o f Primary School 
Teachers was under taken. Deficient competencies in the areas o f Maths, EVS, and Language (Oriya) were 
identified through administering diagnostic tests among the primary school teachers in 6 DPEP districts. 
The report has been prepared and hard sports have been identified and finalised through interacting with 
the state and district level personnel. About 30 SIMs have been developed to address these areas._________



Alternative Schooling

I. An overview

The first report on Alternative Schooling appeared in the 6'̂  ̂ JRM held in March 1997. The 
AS programme under DPEP at that time was trying to define its scope in the context o fU P E . 
Tlie DPEP states were yet to fully realise the necessity o f  Alternative Schooling programme 
for ensuring universal physical access as well as universal enrolment. The DPEP states o f  
Madhya Pradesh (MP), Maharashtra and Assam had started about 4,000 centres covering 
about 1,20,000 children. All these three programmes were largely within the framew'ork o f  
bringing improvement in the centrally sponsored NFE program me based on the assumption 
that the children who are to be covered can not attend full time schools as they may be 
working so the school timings should be organised in the way which suits their convenience. 
The framework has been one o f  accepting the social reality in which these children are placed 
without questioning the very basis o f  this understanding and the result was part time schools. 
While Assam and M aharashtra took help from HE Pune and tried to emphasize on better 
training and honorarium for N FE  teachers, the M P Alternative School program m e placed 
emphasis on developing appropriate pedagogy also. Only two categories o f  children, those 
from the unserved habitations and those who were engaged in household chores were covered 
under these programme.

Within this period o f  three years since the JjRl/I (since March 1997) the program me has 
made impressive progress in its all dimensions. The coverage has increased almost fourteen 
folds within this these years, from 1.2 lakhs till March 1997 to about 16 lakhs now', and the 
number o f  centres has increased from 4,000 to above 40,000. In addition there were about 
20,000 bridge courses covering more than 4 lakhs children. After short duration bridge 
course, children were put into fomial schools.

hi temis o f  the coverage o f  the diverse groups under AS there has been significant progress. 
Some o f  the groups covered can be divided into the following broad categories:*

i) Children in habitations unserved by fomial schools.

ii) Children engaged in household chores.

iii) Child labour in organised and unorganised sectors

iv) Children who migrate seasonally with their families.

v) Deprived urban children, specially street children and sex w'orkers’ children.

vi) Children for whom access to education is restrained due to religious beliefs
and traditional practices o f  the community to which they belong and

vii) .^dolcscent girls.

■ U n d e r  each of th ese  a b o v e  c a te g o r ie s  th e re  a r e  m a n y  g r o u p s  v\'hich n e e d  to be ideiiti l 'ied a n d  s t r a te g ie s  n e ed  to 
be p la n n e d  b ase d  on  th e i r  spec if ic  n a tu re .



/ . /  I'lie challenges

'rhc challenges beibrc the A S  programme ciuriiig this period h;ive been nKinifold. Some o f the 
important challenges which A S  programme had to encounter have been the ibllowing:-

To break out o f the restrictive framework o f the then existing N F E  scheme and create a 
scheme with in-built flex ib ility which would be able to address the diverse needs o f the 
different groups o f out o f school children.

To ensure quality o f  learning for children covered under AS which has implications for the 
teachers’ qualification, the process o f  their selection, their honorarium, training, academic 
support etc. and also on the issues such as duration o f  school hours and quality o f  TLM s etc. 
Defining its place vis-a-vis formal school system, which has aspects, like,

Whether these (AS) are alternative specially in pedagogic terms to formal schools, because 
there is a strong opinion that fomial schools have failed to establish joyful and learning 
oriented classroom processes.

Would the overall goal o f  AS be to ensure mainstreaming all children to the formal system at 
the earliest possible stage or would it provide a parallel stream though which children could 
complete even the elementary stage?

Will this weaken the foraial system or can this be organised in a w ay that it can strengthen 
the formal system?

W hat needs to be strengthened in the formal system and what needs to be changed etc.?

1.2 The scope

The AS program me during these years has been striving to outline its scope in the context o f  
UPE. The program m e is in the process o f  carving out a place for i tse lf  There  has been an 
effort to define the relationship vis-a-vis formal school which is delicate. The scope o f  AS 
program me under DPEP has been and is still evolving can be put as follows:

♦ Coverage o f  habitations where regular schools cannot be established as per state 
nomis. These are full time alternative schools with local teachers.

♦ M ainstreaming o f  children into formal schools by organising residential camps and 
bridge course to bring children to an academic level appropriate to their age and then 
admitting them to formal schools.

♦ Certain groups o f  children who are in specially difficult circumstances and cannot 
possibly attend formal schools are covered through AS w hich is specifically 
formulated to cater to their needs.

♦ M ost AS centres encourage children to jo in  formal schools as soon as possible.



In addilion to this there are issues relating lo its relation w ith formal seliools, like;

♦ This mno\ alions in teaching methods o f  eater to the multilevel situation are esscniial. 
The specific situation o f  a young committed para teacher and a faxourable pujiil- 
teacher ratio (o f3 0 ; l  or 35;1) also make the implementation o f  alternatixe pedagogics 
feasible. Some o f  these innovations could be very useful for the formal system also.

♦ The clientele o f  AS is so diverse that no single strategy with routinised administratix e 
back up can fulfil the requirements o f  these groups. It has to be mno\ ati\ c and 
nexible, lo be able to respond to the local requirements. This has necessitated a 
decentralised & ilexible m anagement structure with emphasis on inno\alion and 
community ownership. Many o f  these aspects could usefully be incorjioralcd w iih the 
formal system.

To be able to learn from the fomial system as well as to inlluencc it in certain respects the .AS 
s>stem has to work in close co-operation with the formal school system.‘^'fhis is also 
necessarx to achiexe the goal o f  mainstream ing children into regular schools.

I roni the above discussion one m ust not get an im pression th a t the progress in (he 
DPF]P States has been uniform . The states are  at d ifferen t stages of de\elopnient. 
W ithin a state also all districts a re  not a t the sam e Ie\el. Diverse pictures of progress 
emerge across d ifferen t D PEP states and  districts.

An analytical o\ erview of the A lterna tive  Schooling P rogram m e in DPF.P states ah)ng 
certain selected p aram eters  is p resen ted  below:

2. Universal Access

2 .1 Pli ] 'sical A ccess

The foremost task before DPEP has been to ensure access to primaiy education for all 
children in the 6-1 1 years age group. Thus, the provision o f  physical access i.e. setting up ol' 
schooling facility in habitations not covered by regular schools at the beginning o f  the project 
period has been an important activity. Regular government schools can be set up onl\ in 
habitations, w hich qualily as per the state norms. 7die usual norn] is o f  a populaiion o f  3()(> in 
the habitation and a minimum distance o f  1-1.5 kilometer from the nearest pnm ar\  school. 
I'or tribal and hilly areas the norm is relaxed somewhat. Opening o f  new sciiools in 
habitations that qualify to have a regular gox ernment school has been taken up on a priority 
basis in all DPEP states.

Habitations that do not qualify for a formal school due to the small population si/c  ha\ c been 
co\ cred through alternative schools, often called comm unity schools. Strategies like 
Communit)' Schools in Andhra Pradesh, Education Guarantee Scheme in M adina  Pradesii. 
C'ontracl schools in Maharashtra, Rajiv Gandhi Pathshala in Rajasthan etc. fall in these 
categories. More than 30,000 alternative schools have been opened in such small un-ser\ed 
iiiral habitations covering little over 12 lakh children. O f th ese approxim ate!) 5,000 full-



time schools h;n e been sta rted  diirin«  tiie last six m onths. The coverage o f  such small 
habitations is not complete in many states.

The earber impasse o f  starting AS program me that existed in Orissa has beeri resoh'cci ancl 
Alternative Seliools in unserved habitations have been started in Orissa this year. The DPbP 
in Tamil Nadu has decided to convert all the part time AS centres which are located in 
unserved habitations, into full time comm unity schools and all otlier such unserxcd 
habitations will also be covered by the full time Alternative Schools in the conung year, 
Rajasthan has setup 3,473 full time schools run by community teachers in unserved 
habitations in the 9 DPEP districts. These schools are called Rajiv Gandhi Pathshalas. I'hc 
funding o f  these schools have come from the Panehayati R.aj department o f  the Govt, of  
Rajasthan.

2.2 Access Restrained due to Factors other than Physical A ccess

The problems in participation o f  out o f  school children are not only on account o f  lack of 
physical access. There is a large num ber o f  children who are out o f  school even in habitations 
where formal schools exist. These children are not able to participate in the schooling systejn 
on account o f  different reasons and variety o f  strategies for inclusion o f  these out o f  school 
children has been initiated in the DPEP states. The detailed write up on these strategies is 
available in the document titled E very Child in School and  Every Child Learning. Thus, the 
alternative schooling programme under DPEP includes 2 clear strands

i. Alternative schools in small un-served habitations that do not qualify for a formal 
school.

ii. A variety o f  alternative schooling program mes for children who are not able to 
participate in the fonnal system due to socio-economic and cultural barriers.

2.3 Children in specially difficu lt circum stances

It has been seen that there are m any groups o f  children who are in specially difficult 
circumstances. These children can not be brought under the ambit o f  prim ary education 
unless specific focussed efforts are m ade for covering these groups. W orking with these 
groups requires a different type o f  sensitivity, skill as well as preparedness. Keeping this in 
view during the last N ational C o-o rd inato rs M eet-cum -W orkshop held at Bhopal, the 
issue o f  covering these children was taken up. This workshop was held at Bhopal between 
18“’-22"^ Ja n u a ry  2000. On earlier occasions also (AS Co-ordinators Meet-cum-W orkshop 
on “Child Labour and Street Children” 4-7^’’ September, 1997 in CIET, N ew  Delhi and AS 
Co-ordinators M eet-cum-W orkshop on “Back to School” 6-9^’̂ June 1998 in NIRD, 
Hyderabad, Andhra Pradesh) coverage o f  child labour & street children had been discussed 
with the states. The main conclusions o f  the January 2000 workshop are given below.



N a t io n a l  L e v e l  C o -o r d in a t o r s  M e e t -clim -W o r k s  m o p  o n  M a in s t r e a m in g  a n d  
THE C o v e r a g e  OF C h i l d r e n  WHO ARE IN SI :

b)

d)

It was felt that in the D PEP states where physical access has been ensured, there has been substantial 
increase in enrolment but after a point the enrolment has stopped increasing, because the groups wliich 
are left out are in ven^ difficult circumstances and the)^ require speciiic ellons. Keepiiig diis in vie\A', a 5 
da)-. Co-ordinators meeting-cum-workshop on mainstreaming and co\-erage ol children who are in 
specially difficult circumstances was organised at Bhopal between 18*'’ -22"‘’ J.inucu'\' 2000. Some of die 
maia groups identified during the workshop which require special attention are,

.1

a) Children of families which migrate seasonally.

Cliildren of nomadic communities like Bir!x)}'s in Bihar, Gaiim  Lohars in Han^ana etc.

Children from communities like Muslmi, NatJjs, Remvis, TLukurs -^'here i radii ional beliels 
and pi'actices creaie obstacle for children’s education.

Depii\-ed urban chUclren which include slum children, street childi'en, plailorm children, 
childi-en of sex workers etc.

e) Adolescent girls.

1) Qiild labour of different hues-children working in; factories, cai-pet indusines, lamaimd 
processing and many small scale industries, dliabas, hotels, resiauranis, ri^air shops, 
garages, plantations, on brick kiln sites and consti'uction sites, and also tlu^se who arc- 
engaged in cattle grazing, agricultural activities, tendu let and other minor Icmvsi pnxluce 
collection etc.

Alter a through deliberation in the workshop suitable strategies were identilied. Some ol the main 
conclusion of the workshop are following:

1) In DPEP states there is an awareness about the existence of these groups. H ou ever there is 
lack ol clear understanding and information about the exact size of these groups and the 
nature of their problems. The DPEP states need to take steps to ascenam the exient as ^̂ ’e]] 
as the nature of the problem. Some in-depth studies will be required lor this purpose. This 
is an immediate task which has to  be undertaken by different D PEP states.

2) It needs to be appreciated that the routine efforts will not brin^  ̂.my i.mgible resuks in case 
of these categories of children.

3) There has been very limited experience of govemment agencies taking up successlul
programmes for these categories of children. Contrary to tliis, there are many successful 
examples in the N G O  sector for groups like child labour ^md street children. Keeping ilie
specific requirements in mind wherever N G O s are available and working with such grc^ups,
our ellort should be

a) to support such N G O s, to ej^and their work
b) build partnership with N G O s and take up programmes in tliis area.
4) Initially states can start such programmes on experimental basis and after a thorough

evaluation, scaling up should be done.

5) Mobilisation of children their parents, employers, other stiikeholders and comlllunit^• at 
large and ensuring their continuing support is ven^ necessar}^ The strategies must 
incorporate provision in terms of finance, time and manpower for this kind of mobilisation 
and continuing support.

6) Convergence with different agencies to be able to  utilise different schemes of govemment 
meant for these categories of children is necessar)^

7) The strategies designed should ensure the basic rights of the child; tliis has to be kept in 
mind wliile designing strategies.

Sustainabilit)- of the initiatives was a major concern among the participants. The main question \̂ -as after 
D PEP gets over how would these initiatives be sustained ? After discussion in the workshop L-ach state 
prepared action pkms to cover children who are in specially difficult circumstances (for detail repon of 
the workshop can be seen). Some initiatives have already been taken in D PEP srares to co\’er 
children but in the coming }^ear special efforts will be required.



A {̂ (̂) (lay ^^oi■kshop was organised at SI EM A r  A llahabad b}’ DTEP U tta r P radesh  on 
11-12‘ ' Ja n u a ry  2000 to discuss the education o fciiild  labour in six ciiild iaboui- endciiiic 
d istricts viz. A llahabad , Bhadoi, J a u n p u r , M irzap u r, S onebhadra , V aranasi. T his 
w orkshop was an outcom e of a m eeting chaired  by the N ational H um an R ights 
Comm ission attended  by the Education Secretary , G overnm ent of India. A com m itm ent 
was m ade by the D epartm en t of E ducation to help p repara tion  of action plans for the 
six d istricts to ensure universal coverage of w ork ing  children in these distrlcLs.

7 he w orkshop was attended  by represen tatives; from  the D epartm ents of E ducation  
and L abour of the G overnm ent of Ind ia , U N IC EF, UNDP, S tate P ro jec t Office, D PE P 
U ttar P radesh and a team  from  each d is tric t com prising the D istrict M ag istra te , C h ie f 
D evelopm ent Officer, officials from  the education and labour d ep artm en t and N G O s, 
faculty m em bers of S IEM A T, A llahabad.

Action plan for all these d istricts w ere p rep a red  d u ring  the w orkshop w hich included 
organising m eetings in all the d istricts by the D istrict M agistrate  w ith concerned 
departm ents to finalise the ir respective action plans w ith tim e fram es and  
responsibilities allocated.

It was decided to adop t a cam paign approach  involving the d ifferent s takeholders, for 
covering these children. I t  was also decided th a t the funding for the action plans can be 
sought from  the revised centrally  sponsored N F E  schem e (AIE), D P E P  and N C L P  or 
o ther state governm ent and  centrally  sponsored schemes.

However this is an area where m uch greater work needs to be done in the D PEP states. I t  is 
expected th a t du rin g  2000-01 each sta te  w ould take  up experim ental p rog ram m es for 
coverage of such very d isadvan taged  g roups of children and also su p p o rt N G O s who 
are already w ork ing  for education of such children .

2 .4  Working through N ational Core Group fo r  Li’eu Uioa/i

There has been significant progress in preparing Calcutta city plan to cover Deprived Urban 
Children, hi Calcutta, using PR A  techniques, a comprehensive assessment o f  out o f  school 
children was done. A  large num ber o f  N G O s under CLPOA were involved in this exercise. 
M ore than 1.85 lakhs out o f  school children have been identified. T he S tate  R esource 
G ro u p ,  su p p o r te d  by D P E P  W est  Beiigai, set up  fo r  t ’lis pu rp o se ,  has p r e p a r e d  a p lan  to 
cover m ore  th a n  70,GC0 ch ild ren  f rom  141 slursis of C a lcu tta .  This plan  w as p laced  
before the experts, in the w orkshop held on 15-16^’’ F eb ru ary  2000 in C alcu tta . This 
plan is undergoing revisions, based on the suggestions in the w orkshop.

The w orkshop for W estern  region on D eprived U rban  C hildren was held on 22-23'^’ 
O ctober a t V adodara  in which represen tatives from  cities / towns of G u ja ra t, R ajasthan  
and M ah a ra sh tra  partic ipa ted . The S u ra t M unicipal C orporation  has already  started  
planning exercise to cover D eprived U rban  C hild ren .

hi Uttar Piadesh apart frciii Firozubad where an urban programme is opcratiorial, aii 
initiative is being p lanned  for M orad ab ad  along with the labou r d ep artm en t for 
universal coverage.



Vjidiii i ; radcHii. a<<( * /luuse to house survey conducted in p a rt of W arangal city 
(W aiangal Kast) to i(kiuii> out of school children and the available facilities, three 
cam ps wei e planned for the street children. O ut of which one cam p was started  in the 
month of DeceiDhcr w li i i i i  is j successfully. Tw o more camps w ill be started in the
next }'car.

In diis area also. i.e. ecnerage ol 'deprixed urban children including street children states are 
expectcd to take up some urban area for intensive work during 2000-01.

2.5 Coverage through A lternative Schooling

.Almost 1,15,{)()() .Alternativ e Schools o f  different types were planned in DPEP Phase I and 
l^hase II distncls, another 1 1,5(H) centres are proposed in Rajasthan. West Bengal and Uttar 
r^radesh Lnidei' phase-III. Agamst (his largct, a total o f  40/)43 alternative schools (which 
include different type o f  strategies) ha\ e become operational co\’ering more than 15,92.979 
children, in addition more than 20,000 bridge courses (summer schools) were organised 
which covered more than 4 lacs children. D uring the last six m onths m ore than 1,75,979 
additional children w ere co\ ered under the AS program m e in different states.

DPEP, Himachal Pradesh has been moxing very slow in operationalising their alternative 
schooling strategies thougli the strategies and liabitations for .AS interventions ha \e  been 
identiiled.

The DPEP states o f  Haryana, Bihar, Karnataka and Madhya Pradesh need to diversify their 
strategies to cover special groups like child labour, children o f  migrating families etc.
Though Andhra has made a beginning to cover street children and migrating children in a few 
pockets, there is a need for strategies for covering out o f  school children who are in the 8 ^age 
group in habitations where formal schools exist. Presently summer schools are the only 
slvatcgy for out. o f  school ehildvcn in these habitations (apart from the NFE centres) to cover 
children o f  6-8 years age only.

E nrolm ent under AS

State Total Boys Girls
■Assam 1,50612 70,788 79,824 (53%)
Gujarat 23,648 N.A. N.A.

13ihar 40,000 N.A. N.A.
1 laryana 11,400 N.A. N.A.
Karnataka 15,836 7,037 8,799 (55.5%)
Kerala 2540 N.A. N.A. :
Madhya Pradesh 9,31,598 5,08,018 4,23,580 (45.5%) :

Maharashtra 57,006 N.A. N.A.
famil Nadu 31,161 i 14,717 16,444 (53 %)
Uttar Pradesh 36,785 19,306 17,479 (47.51%)
Andhra Pradesh* 1,03,213 N.A. N.A. ;
West Bengal 36,880 N.A. N.A. 1
Orissa 10,000 N.A. N.A.
Rajasthan 1,42,300 N.A. N.A.

Total 15,92,979
. - ....................................

,Al>out 4 ,1 2 ,0 0 0  c li ik lrcn  w ere  c o v e r e d  th ro im h  tlie 16,400 s u m m e r  schools .



J . Q u nlit}’ I 111pr0 v e m eiit

The ciuality o f cciucatioii pi'ox'itlctl lo chikircn through din'crcnt slralcgics has remained ihe 
key issue for the A S  programme. A l! cfforls to reach out lo the cHn'ercnt groups o !'ou t o f 
school children need to specially focus on various parameters related to quality. An impoiia.nt 
criticism  that has been often made against Non Pormai IZducation programmes ciesigned for 
out o f school children has been that these provide low cost and second rate, pooi' cjuality 
education. I'herefore it ‘ lias constantly been emphasised in D P E P  to ensure that all aspects 
that contribute towards making an alternative schooling programme equivalent to - foi'irial 
school are addressed adequately, including the training and acadcn.iic support for teachers, ihe 
text books and T LM s , the duration and daily  hours o f school, honorarium o f teacher etc. 
There has been constant emphasis on quality o f  education provided under di fferent strategies 
o f A S  in D P E P . The critical parameters w hich  have been identified for initialing concrcte 
steps to ensure quality are ;

3.1 Teacher qualification, selection process and their roles

From the beginning there has been a concerted effort to ensure that teachers selected for A S  
centres must posses essential qualities. Academic competence which to a great extent 
correspond lo their qualification has been the important issue before the programme. In 
almost all strategies, minimum qualification for AS teachers is matriculation (with a few 
exceptions). In case suitable local candidates in backward areas are not available, a person 
with lower qualification is selected.

Apart from formal qualification there are m any other qualities which make a good teacher. 
Comprehensive selection processes have been evolved under DPEP to ensure recruitment o f  
dedicated local persons. Selection processes have been designed which are transparent and 
provide some safe guard against the pressure o f  local vested interests in the appointment. The 
process o f  selection o f  Uttar Pradesh DPEP has also been adopted in Haryana & Gujarat.

3.2 Training o f  Teachers

There has been continuous effort to improve training for teachers. A national level workshop 
o f  AS coordinators’ was organised in 1999 at Jaipur to specially focus on the issue o f  
training, academic support and TLM s in the AS programme. There has been significant 
improvement in the duration as well as content o f  training in various state programmes. But 
this is an area where m uch more work is still required. The DPEP states o f  Gujarat and 
Haryana have increased the duration o f  initial training o f  AS teachers to 30 days. The 
duration o f  initial training for EGS teachers in M adhya Pradesh has also been increased to 20 
days. R ajasthan  has finalised the tra in ing  m odule for AS instruc to rs. T he initial tra in ing  
is for a period of 45 days. O rissa has decided on a 21 day initial tra in ing  for AS 
instructors.

The induction training o f  AS teachers in Karnataka and Andhra Pradesh is o f  only 6 and 7 
days duration respectively and needs to be strengthened.
Apart from the duration o f  training there has been stress to focus on aspects like allowing 
children to learn at their own pace, multigrade / multilevel situations, use o f  a variety o f  
TLM s and so on.



Some ol'thc siaic^ ha\ c organised telc-confcrencing to provide necessary academic supporl lo 
AS teachers.

States h a \e  collaborated with \ G O s  to benefit from the expertise available with them lor 
academic ir.[)iits. Some o f  the piominent NGOs associated with training programmes ol' AS 
teachers in DPhP are VLV. Foundation (Hyderabad), Bodh Shiksha Samiti (Jaipur), Digantar 
(Jaipur), HE (Pune), CREDA (Mirzapur), Rishi Valley Education Society (Andhra Pradesh). 
Gantar (Gujarat) etc.

J. 3 D uration o f  the program m e

While programmes mitiated initially were o f  2 years duration (except AS o f  Madhya 
Pradesh) but due to continuous emphasis to increase the duration o f  the programme, 
presently (except Preraiia centres o f  Maharashtra, wJiich is also likely to be reviewed and 
NFI: centres in Rarnataka). the duration o f  all the strategies ha\ e been increased to 5 years. 
Some o f  the programmes w hich were initially planned for two years have been extended lo 
function as long as learners are available in sufficient numbers. Alternative Schools which 
have been opened in unser\ ed habitations will be o f  pemianent nature and many o f  them will 
become formal schools in f'uture.

3.4 Textbook and TLMs

Forma! school textbooks are being used in Alternative Schools in most o f  the states. Under 
some strategies special textbooks have been prepared (Assam, Bihar, M adhya Pradesh). 
Vlaharashtra has used materials prepared by HE, Pune in its Prerana Centres. Karnataka has 
prepared textbooks based on Khushi-Khushi o f  Eklavya (an NGO in M adhya Pradesh). Many 
o f  the states like Kerala, AP and UP are using multigrade material kits adopted from the kits 
prepared by the Rishi Valley Education Society. The quality o f  textbooks developed for 
leamevs al the AS ccntres in Bihar require a relook.

Tamil Nadu has prepared a special set o f  supplementary materials, for the AS centres. 
Vlaharashtra has prepared an instructors’ kit called “Sobti” . Gujarat has also prepared set o f  
cards for AS centres. Orissa is in the process of preparing bridging material for children  
attending AS centres in different tribal areas.

Tamil Nadu has supplied workbooks to all the learners in AS centres. Tlaryana has prepared 
separate workbooks for learners o f  alternative schools. M adhya Pradesh has decided to adopt 
textbooks, TLMs and the pedagogy o f  Alternative Schools for the EGS centres.

A workshop was organised in Delhi between February 2000 to discuss use of
school libraries in improving quality o f  learning. Decision to use m any more books and 
variety o f  TLM s in an organised way as a part o f  curricular activities to enrich learning  
in the classrooms has been taken. Efforts this year will be to ensure supply o f  variety of  
books and TLM s to the AS centres and prepare teachers for its use.

3.5 TLM  Grant o f  Rs. 500 p e r  annum

Most o f  the DPEP states, are providing TLM grants o f  Rs. 500 per annum to AS teachers, 
fhis has been done after the decision in this regard was taken at eo-ordinators’ meeting held



;il Jaipur. 1 his pro\ ision has already been used for ei'ealiiig variety ol '1 'LM s by the leaehers 
in AS progi'aiiii-iie o f  Taini! Naciu. The decision will help in meeting the material retiuu 'em eni 
ol'Lilternative schools to a great extent. DPKP sta tes  oT K iirnn tnka , B ih a r  and  AP are  > et to 
m ake  these 11,Ms ^l aiits a^ a ilable  Tor AS teachers .

4. A c a d e m i c  S u p p o r t  and  S u p e r v i s i o n

Academic support tor AS teachers on a regular basis is extremely crucial since theu' pre­
service professional preparation is o f  a much shorter duration compared to formal school 
teacher. Super\'isors have a major role in supporting the AS teachers academically. In^r tins, 
training o f  super\ isors is crucial. A supervisor needs to have regular contact with the 
teachers, as well as with the community. Supervisors must be fully equipped to help teachers
acadeni i c a j __Xraji.iijig o f  ..supervisor, therefore acquires -importaiU- place -in- liic AS
programme.

The provision for regular visit by teacher co-ordinators (supervisors) wdth a purpose to 
provide on the site support to teachers as well as to make assessment o f  the training needs for 
teachers has proved very useful. The programme o f  monthly / fortnightly meeting o f  teachers 
have also proved fruitful. Academic support system is still weak in UP, Bihar, Karnataka and 
Haryana.

In most o f  the states a separate academic support system e.xists (1 teacher co-ordinator / 
supervisor for ever>- 10 schools) for AS programme. H ow ever this system requires furtlier 
strengthening. If  a supervisor is part-time it would be difficult, for him to discharge his 
responsibilities effectively. A full-time supervisor for every 10-15 AS teachers is needed. 
H owever some o f  the states need to reflect on role, training, w ork  content as well as salary o f  
supervisors in the AS programme. States like Tamil Nadu, M adhya Pradesh and Assam have 
full time supervisors. Haryana has decided to go in for appointment o f  supervisors but this is 
yet operationalised. In the revam ped centrally  sponsored  schem e of NFE, now called 
AUernatW e nnd Inno \i\tive E ducation , provision of Rs 1,500 m onth  has been kept for 
the hono rarium  of supervisors. This should facilitate states in appoin ting  full time 
supervisors for AS.

5. Teachers’ forum for Reflection and Upgradation of their
Skills

It has been envisaged that if  the teachers need to establish new  practices deviating from the 
established ones, they will require continuous sharing and reflections with their fellow 
teachers as well as with the experts. This has been one o f  the reason behind organising 
m onthly meetings. These meetings o f  teachers along with the teacher co-ordinators apart 
from experience sharing and learning from each o thers’ experiences, help teachers to work 
together as a team. It also provides them with a forum for collective action. In a situation 
where individual teachers have to start new practices (in a sense deviating from the normally 
accepted course) this collective forum plays a pivotal role in providing them confidence and 
support for innovations. This system o f  monthly meeting o f  teachers is in existence in most of 
the states. The frequency o f  this meeting varies from fortnightly in AS scheme o f  Madhya 
Pradesh, to monthly in Tamil Nadu and Assam. In some states, this m onthly meeting has yet 
to become a regular feature. There is a need to strengthen this aspect o f  the programme. 
Supervisors role in facilitating this meeting is crucial. T eachers’ self-esteem, academic 
competence, ability to take initiatives etc. will depend very m uch on how these meetings are



organised. E:\pcrts to share innoxations can occasionally be invited to share various 
innox ations in the field o f  education with the teachers. I 'his practice is yet to be started in the 
stales.

6. Mainstreaming
. I

Almost all the strategies under AS programme in different states envisage mainstream ing o f  
children in formal schools either during the primary stage or at the upper primary stage. 
Under AS programme there has been conscious effort to mainstream children in different 
classes afler the\' acquire corresponding levels o f  competence. DPEP states ol' Andhra 
Pradesh, la ia r  Pradesh, Gujarat and Maharashtra h a \e  specific strategies for mainstreaming 
children from AS. In Madhya Pradesh since all EGS schools, are upto class V, the issue o f  
mainstreaming w ill arise only in class

In Andhra Pradesh the major strategy o f  the AS programme aims at mainstreaming in the 
formal schools. The alternati\e schools have been planned as feeder schools.:iipto class II 
only. I'he need for bringing impro\ement in the formal schools to accom m odate  such 
children from class 111 becomes urgent. It also needs to be ensured that all children who 
complete class II actuall)' enroll and continue in the nearby formal schools. Also in certain 
areas w here physical access to a formal school is a problem, the alternative schools w'ill have 
to provide education upto primary stage, this needs to be looked into.

To ensure e ffec tne  mainstreaming there is a need for strengthening formal schools, 
formalising the system o f  certification in AS, bringing flexibility in admission rides w hich 
require attention o f  project functionaries and the slate governments in many states.

7. Evaluation of the programmes

Evaluation o f  the strategics with a \ ie\v to further strengthening or beibre scaling up the 
pro'granime is essential. Apart from this, for any effective program m e it is necessary that it 
remams sensitiNe to the local needs an.d also continues to be flexible enough to incorpoi'atc 
changes. These changes can be introduced only after systematic exaluaiion. Programmes 
which have been operational for more than a }'ear need to be evaluated with a view lo 
strengthen them. Tamil Nadu, Madhya Pradesh and Assam have organised external 
evaluation o f  their strategies. Most o f  the other states are yet to initiate action in this regard.

8. Sustainability

li has been noled earlier iliai llic question o f  sustainabilily o f  \ciriou.^ niiiiaiivcs alter 
completion o f  DPEP had been a constraining factor for expanding the AS programme, as w/el l 
as for making better academic and financial inputs in the strategies necessary to ensure 
quality o f  education. Initiating suitable strategies for specific groups o f  children like, children 
o f  migrating families, wage earning child labour, and children o f  some other deprived groups 
has also been restricted to a large extent by the lack o f  flexibility in the centrally sponsored 
scheme o f  NFE. The NFE scheme has been rex ised and a new scheme called Alternative and 
Inno\'ati\ e Education (AIE) scheme is likely to be launched soon.

The revised scheme o f  Alternatixe and Inno \a i i\e  Education makes provision for diversified 
strategies and has flexible financial parameters. The new scheme is fiexible enough to 
incoiporate most o f  the strategies initiated under AS programme. It has provided a range o f



o)Mions, such as i'X iS. B;ick lo School camps, Bahka Sh iv ir, clc. Broad paraniclcrs ha\’c been 
laid down within w liich stales w ill ha\’c freedom lo design strategies suitable to iheir specific 
needs.'Som e o f the salient features o f  the schci'iie are; a) per child cost ceiling o f Rs. S45/- 
year for })rimary and about Rs. 1,200/- cbiikl/ycar for upper jirim ary b) th.e instructors coukl 
be paid upto Rs. 1.000/- month and supervisors upto Rs. 1,500/- month c) pro\'ision o f 30 
days foundation training and about Iwo.: weeks training, in the cach o f the subsequent years. 
This should help D P E P  states to overcom e the h.esitation o\'er the e.xpansion and 
diversification o f the .AS strategies as w e ll as making better iin  estments lo improx e Liualiiy.

9. L o o k i n g  ahead

The review  o f progress across the states presents an uneven picture. W h ile  there are some 
states which have made tremendous progress in providing access and are grappling with tlie 
challenge o f ensuring quality, there are others which are yet to ensure universal pliysical 
access. S im ilarly , some states have designed a variety o f  strategies which can meet the 
requirement o f different groups o f children w h ile  a few still continue with a 2 or 3 hours 
night centres. Some o f the issues that need to be pursued in the A S  progranime arc as 
foliows:

• The collective decision making forums like S R G s , D R G s , B R G s  are yet to take roots in 
many states. In some states these arc yet to be established or become functional. 
Institutionalising these forums, remains the challenge for D P E P  in the coming years,

• Strengthening o f  the training o f  AS teachers and supervisors is an issue that should 
continue to receive attention in m ost ,states.

• Development o f  TLM s which are suitable in a multigrade / multilevel situation and 
training teachers for being able to prepare such material as well as its effective use is the 
another challenge before the p rogram m e in m ost o f  the states. Preparing bridging material 
to overcome the gap between hom e language and school language specially for children 
in tribal areas.

• Space provided to run AS centres in m any cases is not suitable for organising teaching 
leaming activities. A relook on this issue will go a long way* to strengthen the AS 
programme. Some o f  the states have decided to use annual school improvement grants of 
Rs. 2,000 to provide suitable place for alternative schools. Temporary structures can also 
be created through convergence w ith  other schemes, as has been the case in MP, Bihar 
and Rajasthan.

• Linkages with the fomial system and. the centrally sponsored NFE scheme (AIE) need to 
be strengthened.

• Coverage o f some very deprived groups o f  children remains limited. This w ill require 
greater effort and preparation. Th is  is also an area where the work o f N G O s can be 
supported by D P E P .



A ltern a tiv e  S ch o o lin g
S ta te w ise  Progress O v e rv ie w  (up to  M arch 2000) 
D PEP P h ase - I

C overage

C u r r e n t  statvis 1. AS 5112 
ii. E G S 17733 
All th e  sch o o ls  
h a v e  b e e n  
m e r g e d  w i th  
EGS a n d  th e  n e w  
c e n t re s  w o u l d  
c o m e  u p  a s  p e r  
th e  EGS n o r m s

1,302 100 m u l t i - g r a d e  
c en t res

581 456 c en t res i. Nl-E cen tres i. NFE cen tres
(P re ran a  cen tres (708)
3,193) ii. In te rv e n t io n  in

ii. C o n t r a c t  schoo ls M a k h ta b s
(172) (120).of these  114

iii. S u g a r  schoo ls  (3) are  cu rren t ly
iv. M obi le  schoo ls o p e ra t io n a l

(Nil) iii. AS C e n tre s
V . Brick k iln  school  

(Nil)
(2,297)

vi. C o n d e n s e d  co u rse  
(3).

vii. G r o u p  re s id en t ia l  
scliool (Nil).

viii . S easona l  H os te l
(Nil)

T o ta l  C h i ld r e n  
C o v e r e d  T h r o u g h  AS

E n r o lm e n t  for  AS 
a n d  EGS 9,31,598

31,161 2,540 15,836 11,400 I.

ii.
iii.
i\'.
V .

\'i.

55,111
1,740
80

75

1,50,612

\'ii, -  
v i i i . -

A D M I N I S T R A  I IV E  A R R A N G E M E N T S
A p p cH n lm en t  o( AS co- 
o r d i n a l o r  (Slali'  a n d  
d is l r if l )

AS c o -o rd in a to r  
in p lace  a t  s ta te  
a n d  d is t r ic t

^l-ite  AS co-
o i d in a l o r
. tppoinlc 'd ,
( o n su  Itanls as cn- 
cn 'd ina tors  at 
1.11 s t r ic t  level

AS c o -o rd in a to r  
a p p o in t e d

C o n su l  ta nt 
m ic r o p la n n in g  is 
a p p o in t e d  incharge .
1 lo is s u p p o r t e d  by 
an  Asst .  P r o g r a n im e  
Officer.

Sta te  C f) -o rd ina to r  
a p p o in t e d  (Part- 
t ime)

Tribal c o -o rd in a to r  
looks a f te r  AS. Sta te  
level c o o r d in a to r  n o t  
appo in tc 'd ,  d is tr ic t  co­
o r d in a to r s  a re  in p lace

Slate a n d  District 
o rd in a to rs  in plac

C o n s l i lu l io n  oi SUUe 
!\t's(uu'cc' Cjrou[i (‘̂ l \C) 

1 '>isLriti R esource  
C.roup (DRG)

D R G
!orni( 'd

"''ixG, D R G  fo rm ed ;  
m e t ' l in g  ever \ '  

1 lo rna te  m o n th .

SRG c<r DRG for AS 
not  l o rm e d .  M av not 
he n ecessa r \ ' .

SRG fa rm e d ,  DRG 
no t  c o n s t i tu ted

^RG DRG 
c (iiisl i tuled

SRG DRG h a v e  been  
consti  lu ted

SRG DRG 
const i tu ted .



C A P A C  I T Y  B U I L D I N G

SRG /  DRG
o r ie n ta t io n  & 
m c e t in o s

Hxposii re visi t 
bv S R C /  DRG

X’is ion ing  a n d  
Sirateg,\' 
planninp-, 
w o rk s '  i' 'p

D o n e  by D ig a n ta r ,  
J a ip u r

N'isited D ig an ta r ,  
Jaipur

W o r k s h o p  h e ld  a t  
RIE, Bhopal  a n d  
DIET R a isen

O r ie n ta t io n  of SRG, 
c o m p le te d .  
O r i e n ta t i o n  o f  DRG 
c o m p le te d .  D R G  & 
SRG m e e t in g s  -  
b im o n th ly ._________
E x p o su re  v isits  to 
D ig a n ta r ,  B odh ,  Lok 
Ju m b ish ,  MV 
F o u n d a t io n ,  D D S & 
Rishi Valley,  Loreto  
S ea ldah .

C o m p le t e d

Ex ch an g e  
p r o g r a m m e  
w i th  Rishi 
Vallc'V School

C o m p le te d

N o t  o r ien ted

Visited  Rishi Valley 
Schools.

C o m p le t e d  in 
A u p u s t  99

I’l'oiiminary 
oi ' ien ta l ion  
c o n d u c te d  for 
SRGs & DRGs. 
SRG m ee t in g s  - 
m onth lv-
S o m e  m e m b e rs  
t)f SRG v isi ted  
Diganla i '.
I'Ll rthcr
e x p o s u r e  visits  
lor  c'ntiro SRC', 
lo l)odh, 
Dif^antar, Lok 
Ju m b ish ,  M aya ,  
SKCV, MV 
F o im d a t io n  & 
CVVG.
C o in p le ted

O r ie n ta t io n  oi AS f n i n i i o n a n e s  
co m p le te d .
SRG m em bc! 's  a l l e n d  DRCi 
m ee t in g s .
SRG & DR G ineet reiuilai K’

So m e  AS functioiiai-ic's 
HE Pune .
D is tr i c t  l e \ ' e l  [ ' >ersoi inel  v i s i l c d  

MVb'.

C o m p le te d

(-1 dtU'*-., oru’nl 
luncliendi 'i i 's  
.SRG ) unc tion

<1 t i o n  

r

D! cl i 1
ietfd.

S o m e  I'-c 

i n e n i b ' . T s  l i . r  

['nni'.

[)i\G
e  \ ' i s i

C o m p ie te d

I S S U E  O F  E Q U I V A L E N C E

Strategx' 
(Profile  of 
t a rg e t  ^ ro u p )

Schoolless  
h a b i t a t io n s  
W o r k in g  
c h i ld re n  from  
ru ra l  as ell as 
u r b a n  a rea s  
Tribal c h i ld re n  
w i th  spec ia l  
focus on  girls  
C h i ld r e n  of 
m ig ra to r ) '  
p a re n t s  
C h i ld r e n  ol 
w o r k e r s  on  brick 
kiln  sites

E)ropouts  & n o n ­
s ta r te rs .  
E m p h a s i s  on  
c o v e r in g  ch ild  
lab o u ie rs .
D ay  schoo ls  for 
C h i ld r e n  from  
sch o o l le ss  
h ab ita t io n s .
G ir ls  d o in g  
d o m e s t i c  w o rk .  
Boys d o in g  pe t ty  
jobs.
C a su a l  l a b o u r  
ch ild ren .  
C h i ld r e n  h e lp in g  
the ir  pa ren ts .

For
c h i ld re n  of
schoo l less
tr ibal
h ab ita t io n s .

C h i ld re n  \vho 
are  e n g a g e d  in 
h o u s e h o ld  
ch o res  in 
h ab ita t io n s  
w h e r e  there  
a re  schools

D ro p o u ts  & 
n o n ­
sta r te rs .

i. D r o p o u t  &'non-('n;-o!l('d 
c h i ld r e n . (9-1 -1)

ii. C h ik ii 'en  of school  les.s 
h a b i ta t io n s . (6-9) std .  1 oc II.

iii. Child i 'cn  of ni)g,i'aloi \ 
l a b o u i ' . ( 6 - r i ) at sus><ir 
factor) '.

iv. C h i ld re n  of n i ig ra lo r \ '  
laboui' . (6-Ll).

v. C h i ld re n  of brick klin 
workei 's .  (6-1 1)

vi. C h i ld re n  w h o  n u g ra te  
sea sona l lv .(6 -11)

vii. M ab i ta t ions  w'hen.' con trac t  
schoo ls  also, c an n o t  he 
s ta r ted .

C ) j t  ol  s c h o o l

c l ' i i l d r e n .

C h i ld re n  helongnv,;
I'.' n i i n o r i t \ '  g r o u [ x s .

C iiili.ir(,'n ol l orni e. !

. s c h o o l s

• .Sins ' le tt' iH i'.i 
v \ ' he r e  P  I’R is 

bO;! or
• III III l i ' dche i '  

w h e r e  I ’ I I\ is 

80:1

• L.’r b a n  L!e(M i\ ei 

c h i k l r e n



S ta te M a d h y a  P r a d e s h  j T a m i l  N a d u K era la K a r n a t a k a H a r y a n a M a h a r a s h t r a A ssam
D u ra t io n  o! llie 
progrcimiTK'

i. 5 y e a r s  | 5 vea rs
ii. 5 y e a r s  ;

1

1
1

4 years 2 y ea rs 2 y e a rs  (som e of 
the  c en t res  
w’hicli h a v e  
c o m p le te d  2 
y e a rs  d u r a t i o n  
h a v e  b e en  g iven  
ex tension ) .

i. 2 \ ears
ii. 6 v ea rs
iii. 6 m o n th s
iv'. 10 m o n th s  in a 

\ e a r  
V. 10 m o n th s  
vi. 75-100 d a y s  in a 

\ ’ear.

5 vears

School 1 lo u r s i. Full t im e  schoo l  1
ii. Full t im e  school

2 h o u r s  ( u n d e r  
rev iew).  F u l l  t im e  
s c h o o ls  in  sc h o o l  
less  h a b i t a t i o n s  
( d e c i s io n  t a k e n  y e t  
to b e
o p e r a t i o n a l i s e d )

R eg u la r  schoo l  h o u r s 2 h o u r s 3 - 4  h o u r s i. 2 It o u rs
ii. 4 h o u r s
iii. 6 h o u r s
iv. 4 h o u r s  
V. 6 h o u r s  
vi. 2 h o u r s

3 h o u rs  in 2 shifts

N o .  of le a rn e r s  
p e r  cen tre

i. 35-50 
li. 25-40

20-30 25 15-30 20-30 i. 20 l e a rn e rs  a n d  10 
in case  of gir ls

ii. 1 0 - 2 0
iii. 40-45
iv. 35
v. 40
vi. 10

40

le a c h e r s
q u a l i f ic a t io n

i. M a t r ic u la te
ii. M a t r ic u la te

M a tr ic u la te  (few 
m s t ru c to r s  a re  
t ra in e d  g r a d u a t e s ,  
12'*' p a ss .  In  the  
r e m o te  fo res t  a rea  
i n s t ru c to r s  w h o  h a v e  
no t  c o m p le te d  
m alrii  u la l io n  h a v e  
a lso  b e en  a p p o in t e d .

M a tr ic u la te 5SLC M atr ic u la te i. M a tr icu la te
ii. M a tr ic u la te
iii. R e g u la r  schoo l  

teacher
iv. "
V .

vi. M a tr icu la te

M atr icu la te

H o n o r a r iu m  for 
Feachers  Per  
M o n th  (Rs.)

I. 1 ,000 /-  
ii. 1 ,0 0 0 / -

500 2,000 1,000 800 i. Rs. 5 0 0 / -
ii. Rs. 5 0 0 / -
iii. T ea ch e r  on  

d e p u ta t io n .
iv. "
V .

vi. Rs. 3 0 / -  p e r  day .
vii. N o t  w o r k e d  out.

900



D u ra t io n  of 
t ra in in g  of 
t eachers

E x p e n d i tu r e  p e r  
s c h o o l /  p e r  y e a r

E x p e n d i t u r e / c h i l  
d / y r .  (Rs)

A c a d e m ic  S u p p o r t  
a n d  S u p e rv i s io n

1 lo n o ra i 'u in i  of 
S u p e rv i s o r  (Rs.)

i, 21 d a y s  init ial 
t r a in in g  fo r  AS 
in s t ru c to rs .  10 
d a y s  of 
t ra in in g  in the  
fo l lo w in g  
years.

ii. 10 d a y s  init ial 
t r a in in g  + 21 
d a y s  in the 
c u r re n t  y e a r

i. 30,200
ii. 14,860

i. 826 
ii. 424

O n e  s u p e r v i s o r  
fo r  eve ry  10 
cen tres .
EGS in c h a rg e  
in  DIET, BRC 
a n d  CRC 
c o o rd in a to r s  
a r e  r e sp o n s ib le

i. 1500
ii. N o t  a p p l ic ab le

7 d a y s  init ial t r a in in g  
fo l lo w e d  by  2 d a y s  of 
t r a in in g  e v e ry  
m o n th .

7530

F o r  s ta g e  I c h i ld r e n  
Rs. 3 0 0 / -  fo r  s t a g e  II 
c h i l d r e n  Rs. 5 6 0 /

1 p a r t - t i m e  
s u p e r v i s o r  fo r  e v e ry  
8-10 schools .

P a r t  -  t im e 
s u p e r v i s o r  
600+100 (T.A.)

C o m p r e h e n s iv e
t ra in in g
• D is t r ic t  level 

w o r k s h o p  (3 
days)

• 10 d a y  
in te rn sh ip  in 
schoo ls

• Field  e x p o su re  
a n d  t ra in in g  at 
Rishi Valley

• O n s i te  s u p p o r t  
by DIET staff

25,200

768

S u p p o r t e d  by  DIET

N o t  ap p l ic ab le

6 d a y s  (a long  w ith  
fo rm a l  school  
teachers)

20,000

666

By ^R C ,  BEO & CR C

N o t  a p p l icab le

1 1 d a y s  initial -t 
10 d a y s  e v ery  6 
iv.onths

22, 0C

760

Being , ,v:pported b 
DIET. DRU, BRC, 
C R C  s u p e r v i s o r s  
b e ing  a p p o in t e d

1,5004 500 (T.A.)

i. 10 d a y s  of t ra in in g  
in the  lirsi. \ 'e a r  &
2 d a y s  of t i 'a ining 
in the  b e g in n in g  
of the  year.

1.

ii.
iih'

iv.
V.

10200
6,000
T e a c h c r  on 
deputa t ion ,  
6,000
T e a c h e r  on 
d e p u ta t io n  
4,000

i. 340
ii. , 600
iii. ' 750 (appi 'ox in ia te)  
IV.  150
\'. 750 ( a p p ro x im a te )
vi. 400
CRC

. \ ’ o t  a p p l i c ' c i b l e

3 J a y  ini-luction 
t ra in ing .
21 d a y  pre -se rv ice  
tra in ing .
7 ciav r e fre sh e r  
t ra in ing .
5 ciav a d d i t io n a l  
t rd in in g  lor 
su ;x 'rv isor.

25900

1036

1 I 'o -o rd in a lo r  lor 
ever \ '  10 centres .  
M o n th ly  n u 'c t in g  ot 
in s t ru c to rs  at 
s u p e r v i s o r  le\-el a n d  
BRC level.
DLRG c'c SLRC 
m e m b e rs  \ 'is it  c en tres  
a n d  pjoxMiie on site 
sLiĵ iporl.



S t a t e _____

MciU'i uii i>

M a d h y a  P r a d e s h

P i c ' p a i c e i  in 

(. ( i lKihoi ' dl ion v\ ' iIIt

I 'anii l N a d u

l'( II i i u i l  S( l u i o !  l i ' x t  

h(H lixs cind
w<M khouks.  ! , ib ra r ie s  
w i th  a r o u n d  10-15 
b o o k s  h a s  b e e n  set 
u p  at th e  AS c e n t r e s

K e ra la

Acldptccl self Ictii'ninj', 
m aU 'n a l  of Rishi 
Vall('\- School 
I ran s la l io n  of NlGl 
m ate r ia l  into I amil.  
i I ,M for std .  Ill IxMnPj 
p repu  ri'il.

Karnataka I lai  vana
A d a p ta t io n  from 
[.■ k lav \-a 's  Khush i  
K hush i  matc-rial.
I eacl'iers h a n d b o o k  is 
p r e p a r e d  for AS 
in s t ru c to rs  m o n th lv  
m ee t ings .

I 'ornidl Si hool  l iooks 
(new )  u se d  in class 1 
(V 2. W o rk b o o k s  h a \ c  
been prepareel  to bi' 
used  aloni", w ith  th('s<' 
tex tbooks .

.VI a l l  a r a s l i t r a

1 1 ,\1 preptU'ed b\' 
111:, kune .
\  1 kit devc'lopeLl 

W i t h  ehstrict lev('l 
l( 'ams.

A ssa m
\ i ' W  t e x t b o o k s  

p r c p d r e d  larj>/.‘l\ 

bcis('ti o n  \ C  l'.l\ 1 

m a t e r ia l ,  k o r m a l  

S(, b o o l  t e x t b o o k  b r 

.Â̂  (('ntri' 1 
cu ld i tu 'n a l  b o o k  on  

h a n d w r i t i n p ,  a n d  i 

d r a w m p ,  b o o k .  

S u p p l ( ' m e n t a r \ '  

a c a d ( ' m i c  m atc ’rial for  

( h i l d r e n  a l s o  

p r o v ic i e d . ________

C o l la b o ra t io n  
w i th  N G O s

D ig a n ta r ,  Fxupantar, 
A b h iv a v k i t i

T am i l  N a d u  Science 
F o ru m ,  SFRD, 
M y r a d a ,  Kalvi 
K e n d ra ,
K a la im a n g e l ,  Bless

Rishi Valle\ ' Rishi  V’allev D ig a n ta r ,  NSS 111', I’une ,  j a n a n  
P iab o d li in i .

S ru jon ika ,  IIH Pune, 
13odh, A ssa m  C y a n  
\  igyan  Samiti.



C o v e r a g e
V a ca t io n a l  c o u rse  
(80)
230 A d d i t io n a l  sea ts  
in 23 A s h r a m  i^halas 
Back to schoo l  -  
(870) ■ J.
b r id g e  courses(73)

V .  'l en t  sch o o l  (3) .
vi. U r b a n  A re a  (60)
vii. S e a so n a l  ho s te l  

( g r o u n d  w o r k  b e in g  
done) .

C u r r e n t
S la tu s

Not
o p e ra t io n a l
ised

380 A S  
c e n t r e s  
o p e n e d  in  
u n - s e r v e d  
h a b i t a t i o n

V I .

ALS C e n t r e s  /  
C o m m u n i t y  Schools  
(2,214)
C h i ld  L a b o u r  
P r o g r a m m e  C en tre s  
(259)
S u m m e r  Schools  
(16,557)
T r a n s i t io n a l  schoo ls  
(633)
R e s i d e n t i a l  c a m p s  
f o r  s t r e e t  c h i l d r e n  

(1).
R e s i d e n t i a l  c a m p s  
f o r  m i g r a n t  c h i l d r e n  
N a l g o n d a  (3).________

i. S h ik s h a g h a r  -  740

i i .  Balshala -  160

i i i .  P re h a r  P a lh sh a la  -  91

i v .  iVlakhlabs /  
iVladarasas -  13

V. Rishi Valley  -  58

v i .  C a m p  -  I (90 days)

A p n a
V id y a la \ ’a
1431
Angaiia
V i d v a k n a
9 6 6 ’

C hik i  
k d u c a l io n  
Ccnti 'c  -  922

Rajiv
Gcmdhi
p a t h s h c i k i

3,473

T ota l  
c l i i ld ren  
c o v e re d  
th r o u g h  AS

N o n e 10,000
(approx .)

Alternative schools /  
community  schools 
(75,500)
Child Labour 
Programmes /  Centres 
(8,713)
Summer schools 
(4,22,166)
Transitional schools 
(9000)
Camp for urban  
children (58)
C a m p  (300)__________

V aca t io n a l  cou i;se • 
(1600)
A d d l .  sea ts  in  o 
A s h r a in s h a l a  (80). ' 
Back to schoo l  
(20,122) . 
B rid g e  co u rse  (1726) 
U rb a n  A rea  
P ro g rc im m e  (1200)

36, 785 .40,0.00.. 3.6,S.S.Q 1,42,300



S ta te H i m a c h a l
Pradt'^h

O ris s a A n d h r a  P r a d e s h  C^ujarat U ttar  P r a d e s h B ih a : W e s t  B e n g a l a j n s t h o n

A D M I N I S T R A T I V K  A R R A N G E M E N T S
/ \ ) ' p o \ n l n ’n ' n t A S  ( o o r d i n . i l o r A d d ! .  l ) i n ' (  l o r S I ’f ) A S  c o o r d i n a t o r  a t ! n b a l  ( o o r d i n a t o r S t a l e  d i s l n c t I 1 ' ( i n  i i n a l '  ' i '  il S i , l i e  l e v e l  f-,’ 1 ) | ' , l r u  1 . • \ S  i d o r d m . c  ! ',

(>l A S r o - i i o l  i n  ) ) o s i t i o n i n c l i a r j ’ c  h u  A S . d i s t r i c  t s  &  s t a t e i n (  h i i r ) ' / ' o f  A S  i n  d i s t r i c t s ( o o r d i n a l o i  s  i n  p l a i  <• s l a t r  i i ’V . ' l  , c  d l ' . l r n  I I r v . - l  A S a  p p :  l i n l r d  ,i ‘ ;. 1 li ■

( M ' c l i n a U ' ! '  ( S t a l l ' T r i b a l  c o ­ l e v e l s  i n  p l a c i , - . a s  w e l l  a s  a t  s t a t e  l e v e l . l e v ^ I' i i n  p l a i ' c . 1 111 i n l i n a t o r s d i s l n c t  l e \  r :

a n t i  d i s t r i c t ) o r d i n a t o r s  i n  

d i s t r i c t s  i m  ' n a i f ’ i '  

f o r  A S .

a p p o i n t e i . 1 .

C ( i i \ s ! i l u U o n  o l S l \ (  . /  1 ) 1 \ ( . n o l S 1 \ G  c o n s l i l u t r d S R C  , D R r , S \< , 1 < i n s t i t u t e ( . i  I n i t  d o e s I n m r t i o n a i  S R i  , w I i k  I i si-. ;i: . .'V I ) [ ' ’ f , [ 11\ ( 1 111 p h a s i  ■ 1 S R ( . , ' v  1)1-1 1

S t . i t i '  I \ c s ( n n r i , ' r o n s l i t n l . ' d . b u t  d o i ' s  n o t  n u ' c t c o n s t i t u t i ' d . n < i t  m e e t  r e j ' . u l a r l y . m e i ' t  r ( ' j ' , u l a r l \ . I ' o n s l l t l l l i ' d  I'’ i ' ; ' , u l a | - ( l i s t r u  t s ,  c o n s t i i u t i - i l . c o n s t i t u t i ' d

( , i ( ) u  1'  ( s u e  i )  & n - ) ’ u l . i r l y . i r a i n i n ; ’, f o r  1 0 n i l ■ i ' l i n ) ; s  o l  S | - : r  , S[ - ’(  , t o  b e  s h o r ( l \ -

1 ) i s l i  ii t d a y s  f o r  S R C . j h r ! I d . <1  i n s t i t u t e t i .

R i ' s ( u n \ X ' m e m b e r s  b y  R i s h i

( " > n n i ’| i  ( I  ) R (  . ), \ ’a l l t ’\- H d u c a t i o n

S ( x : i e t \ ' ,  C h i t t o r  

A .  P .

V i s i o n i n g  & C o n c i u c U ’d C o n d u c t e d O r i e n t a t i o n  o f I n i t i a l  1 d a \ '  o r i e n t a t i o n C o n d u c t e d  a  h  d a \ ' m i p l e t e d . A  2  d a \  o r i e n t a t i o n O r i e n t a t i o n

s t r a t e g y f u n c t i o n a r i e s  b \ ' w a s  d o n e w o r k s h o p  t o  o r i e n t  . -XS w a s  o r g a n i s e L l  k ' r w o r k s l i o p  p v .  I ' o s e d .

l i u i k i i n g M V F f u n c t i o n a r i e s . d i s t r i c t  A S  c o ­

v v o r k s l i o p o r d i n a t o r s

I S S U H  O I -  H Q U l V A L l i N C l -

P r o f i k '  o f  t h e (. h i U i r r n  l c ( ' m  v e i ' v C h i l d r e n  o l  i n v C h i l d r e n  o u t  o f I. C h i l d r e n  m i g r a t o r y i C h i l d r e n  ( H i t  o f • I ' o r  y * g i i i s . •  C l i i l d r e n  o f •  ! \ i r  c h i  11 i I ' c n

s n u i l l  h a b i t a t i o n s . s c r v c t l  h a l ' t i t a t i o n s s c h ( V ) ]  : p o t ( ’ n t i a ) t o  s u g a r  f a c t o r i e s s c h o o l  (-^A 1 X’l ' t i r s . s (  h o o l  l e s s l i \ ' i n ; ;  i; 1

c h i l d  l a b o u r e r s f r o m  p a n g s  ( 8 - 1  n 11 . C h i l d r e n  f r o m • ( ' I ' i i k l r e n  o l h a b i t a t u m s s c h o o l .  ,

( ’h i K . l r i , ' i j  o l c h i l d  l a b o u r e r s v r s . ) m i n o n t \ -  c o m m u n i t \ ' S C / S l ' ,  c h i l d r e n •  D r o p  o u t  a n d h a b i t i i l i .  n s .

i n i j M ' a l i M j ;  l a n i i l u ' s . 11

i n .  ( . ' h i l d r e n  o u t  o l

s c h c ’i o l  s o m e  c e n t r e  

s p e c i f i c a l h ’ f o r  g i r l s

a g e  g r o u p  h - 11 \ t s . 

i i i .  I ' o r  s c a t t e r e d

p o p u l a t i o n  3 - 1 1  \ t s . 

I V.  F o r  g i r l s  9 + a g e

n o t  j ’ o i n g  ti 1 

s c h o o l  a s  s c h ( > o l  

i s  n i o r e  t h a n  1 

k m .  a w a \ ' .

u n - e n r o l l e d  

c h i l d r e n  i n  

h a b i t a t i o n s  

w h e r e  s c h o i ' l

•  i ’o r  'vs i 1 ' i i n j ' ,  

c h i l d r e n

•  C h i l d i ' . i . o t  

m i ; . ; r a t i ". \

( 7 - 1 4  y r s . ) g , r c H i p • C h i l d r e n  h i ' l p m g , I ' v i s t s I ' a m i l u "

i \ - .  C h i l d r e n  a t \ ' .  I ' o r  ( H i t  c ' f  s c h o o l t h e i r  p a r e n t s  o r •  I ’o r  c h i K l r i ' n

s u g a r c a n e  l a r m s  - c h i l d r e n  e n g a g e d  i n e n g a g e d  i n  c l i i k l t r o m  n u n o n t \ '

t h o s e  w h o  h a x ' e l a b o u r  \  r s . l a b o u r . c o m m u n i t i e s .

m i g r a t e d  f r o m \ ' i .  I ' o r  o u t  o t  s c Ik ' o I • P r v ^ p i H i t s

D a n g s  ( h - 1 4  v r s . ) . c h i l d r e n  6 - 1 4  \  r s . h i g h l v

C d i i l d r o n  o i  f a m i l i e s m a  r g j i n a l i s e d

m i g r a t i n g  t o  s a l t c h i l d r e n .

f a r i T i s . • C h i i i . i r e n  o l

VI .  C h i ! d n . ’n  o f  f a m i l i e s s c l n H i l l e s s

m i g r a t i n g  f r o m h a b i t a t i o n s .

1
1

P a n c h ^ ^ a h a !  d i s t r i c  t.  

VI )  C h i l d r i ' n  o f  s l u m s  i n  

s m a l l  t ‘ H \ - n s  s u c ! i  a s  

1 i a r i p u r a  &  ( j o d h a r a  

( ( ■i - i a  v r s . )
______________________________________________



R a j a s t l i a n  

j S a n i f . i s

I iD i 'n ict i
! srhdol.s

D u r a t i o n  o f  

th e
p r o g r a m m e

10 inon tl is 5 y e a r s S a m e  as fo rm al 
schoo ls .  (5 years)  
S a m e  as above.  
60 d a y s

I V .

V.

vi,

v i i .

60 - 90 d a y s  
5 yrs .  . ^
F lexible  as p e r 'a g e  
of th e  child'
6-7 m o n th s  p e r  yr. 
8 m o n th s  p e r  yi'. 
6-7 m on th s ,  p e r  yr. 
M o v e  to m a k e  this  
a recognisejd  FS (5 
yrs.)

1 -  V D \ ' e a r s 2 )’rs (i(ii-
9 +

j’jl'OU p 

c h i l d r e n )

3 \T s  (for

6-8 VIS.
A g e  

griiuî  
c f i i i d  n : n ) .  

I l l  l O L I l '  

s e m e s t e r  

s.

S a m e  .!.s lo i' i. ia l  

scI iooLs  (4 

\ 'ea  I's).

S c h o o l  h o u r s 10 a m  to 4 p m  
in  the
g e o g ra p h ic a l ly  
i so la te d  a rea s

Full  t im e  (5 
h o u r s )  schools .

Full  t im e  
c o m m u n i ty  
schoo ls ,  (sam e  as 
f o r m a l  schools) .  
F o rm a l  school  
t in i in g

3 h o u r s  '
i. Full  t im e
ii.
V .  3-4 h o u r s  

V .  3-4 h o u r s

i- ii i -  4  h o u r s

iv  — 4 h o u r s  ( i n c l u s i v e  o! th e  

t i m e  fo r  c o m m u n i t y  c o n t a c l j .

v  — R e s i d e n t i a l

v i  -  4  h o u r s

vi. N o t  vvorke;|l o u t
vii. Fu ll  t im e  schoo l

i. 3 hcHu's 

( A p n a )

ii. 3  h o u r s  

( A n g a n a )

_Nla ta_Samit i  

to  d e c i d e  

s c h o o l

t i m i n g s ._______

3 h o L i i s  d a i l ) '  

2 0 0  d a w s  in a 

\ ’ear .

(->
h o u r s

4

h o u r s

N o .  o f  

l e a r n e r s  /  

ce  l i tre

M i n i m u m  5 M i n i m u m  of  25- 
30 lea rn e rs

40 (m a x im u m )
i. 35
ii. 20

10-15 p e r  cen tres
9-10 s e a ts 'p e r  
sch o o l
20-30 c h i ld ren
10-20 c h i ld ren
120 p e r  AS w i th  3- 
4 teachei-s

i. 25

ii. 25

iii. 25
iv .  , 25  

V. 3 0  

v i .  3 0

i. . 15  -  25

ii. 1 5 - 2 5  

( o n h '  g ir l s )

[ • a c h C E C  u'll l  

h a v e  100  

c i i i l d r e n  ; 5 0  I'oi' 

c l a s s  1 cc 5 0  for  

e l a s s  11.

T e a c h e r

q u a l i f i c a t i o n

M a tr ic u la t io n Matriculate 
with certified 
teacher 
training(if 
matriculate are 
not available 
than candidates 
with 8‘'’ pass 
qualification 
will be 
engaged).

u.
iii.
iv.
v.

S e n io r  school  
cert if icate  (SSC). 
SSC u.

v.
v.
vi.

»!■

SSC V 
SSC
FS teach e r  
SSC 
SSC
N o t  w o r k e d  o u t  
1 FS teach e r  on  
d e p u ta t io n  + AS 
teach e rs  -  SSC.

' I n t e r m e d i a t e ,  fo r  w o m e n  

c a n d i d a t e s  r e l a x e d  to s td  It-'i’ 

8"' piass w o m e n  a l s o  a f t er  

u n d e r g o i n g  s p e c i a l  t r a in i n g .  

(5 0%  o f  i n s t r u c t o r  w o u l d  be  

w o m e n ) .

V l i m m i r  

m  8"’ 

p a s s  

w o m e n  

M i n i m u  

m 8“' 
p a s s  

w o m e n

■Glass  1 2'>’ p a s s  

w o m e n  

c a n d i e i d t e s  ot 

t h e  m i n i m u m  

a g e  o f  -10 N’e a rs  

\v i l l  b e  

a p p o i n t e d .

2 5 -3 0

. M i n i m u m  

q u a l i t i c a t i  

o n s  w i l l  b e  

8 ’'’ p a s s e d ,  

r e l a x e d  in 

I case? ('[

{ t e m a l e  

j ca i u i i Ll i Ues  

I u p t o  5 ' ‘'

: c l a s ' . .



1 l o n o r a i ' i u  ni 

P e r  M o n t h  

(R s .)

Rs.  8 0 0 / - Rs. 800

r a in in g
D u r a t io n

30 da\’S at the 
initiation

W t ll'i- ( ■( I ( )l| I

11.

iii.

1,000 / -  (Rs. 5 0 0 / -  
f roni D l ’L'P & 500/-  
f ro m  the  
communilA '.)
5 0 0 / -

Rs. 1000 p e r  montlT 
P a \ 'm e n t  in p h a se s  an d  
is p e r fo r m a n c e  l inked

Induction 
training of 21 
days, this will be 
followed by 
refresher 
training every 
six months. The 
AS instructors 
will have a 
monthly
m e e t in g  w i th  th e  
s u p e r v i s o r .

Rs. 15,725/- 
per ( tMilre.

u.

iii.
iv.

3 d a v s  initial 
o r ien ta t io n  + 10 
d a v s  every  \ 'ear.  
S a m e  as above .
7 d a y s  
7 d a v s

l̂ ., 13,()()()/- 
Rs. 4,(.lf)()/ 
Rs. ()()()/.-

30 d a \  s of in d u c t io n  
t r a in in g  w h ic h  w ill  be 
f o l lo w ed  by a n o th e r  30 
d a v s  o f  t r a in in g  afte r  six 
n io n th s .

6 0 0 / -

6 0 0 / -

6 0 0  -f- 3 0 0  (or  

a d d i t i o n a l  t h i i d  t a r e  

w’o i k e r .

6 0 0  & a ( .k l i l i o n a l  3 

c ra l t  l e a c h ( 'r s  ■'

1 0 0 / -  pel' m o n t h .

1 2 0 0 / -  lo r  in s l r i u  lor  

&; (lOO for  helpcM'. 

6 0 0 / -

30 d a \ ’s lor 
in s t ruc to rs .

30-(-10 d a \ ' s  lor  

tea ch  e  r c o - o  r d i n a Io r . 
R e g  111 a r i n - s e  r̂ ' i c e  

fo r  t e a c h e r s  

a l o n g w i t h  m o n t h l \ '  

m e e t i n g  a t  Xl^ RC.

s e p a r a t e  m o d u l e  

for  1 5 (.la\'s tra in inj'  
v\’<is transcK te(J w i t h  

i n s t n i i  toi's w 'o r k in i ’ 

in ! n i l / , i l l , \ d  (l i stru  1.

\ (  il \'e(  \V( »i f <h | ( )i 11

16,625-1- t r a in i n j ’

C O ‘ . t .

I5, M)(! / , ,.|ilre
1 5 , ' ^ ( K )  /  , e n l l - e

2 0 .4 5 0  /  ( e n t r e

18 .450  /  I ‘Miiic 

43,0('0 / t >unp
X o l  \'( ‘1 WO I 4.:e(J. o u t

40(V -
4 0 0 / -

:^ '0  d a \ - s  

l o u n i . i a t i o n  

t r a i n i n j ’, + 3 d a v s  

r e c u r r i n s ’ t r a i n i n g  

( r e s i d e n t i a l )  e v e n ’ 

3 m o n t h s  + 10 

d a \ ' s  ol r t ' f r ( ' s h ( ' r  

IrLimine^ in  a \ ' e a r .
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Education of Tribal Children

A ndhra Pradesh

B ackground

■ Programme officers o f  SPO sent to ITDA (Inlegraled Tribal Dex elopmenl A g c n c \ ) 
areas and collected information on general, cultural and educational aspects in tnbai 
areas.

■ There are 6 (1 DAs m 6 DPEP districts.

Access

■ The focus till recently (before DPEP) was on opening o f  single teacher pru7iar\ 
schools in villages with more than 200 population and Ashram (residential) schools 
for groups o f  small, scattered habitations.

■ A large num ber o f  habitations having a population o f  less than 100 do not have 
primary schooling facility.

■ 'M aabad i’ or community schools are proposed to be set up m habitations where more 
than 10 children are available. These schools will be opened in .Uine/.Iuly 2000 on 
demand from the community after school mapping and the exercise o f  rationalisaion 
and relocation o f  schools.

■ GERs o f  ST children is high because o f  under age & overage childvcu. G E R  for ST 
girls is much lower than for boys (122.73 and 98.71 for ST boys and ST giils 
respectively)

■ Dropout rates o f  ST children is high (ST boys-68.91 and ST giorls-75.59). More 
analysis will be undertaken to get more useful information. District specific activities 
are proposed for mandals with high dropout rates. The repetition rates in class-I arc 
high. Children suffer from malnutrition & frequent illnesses.

Colnnulll^t^ Participation

■ Formation o f  School Education Committees (SECs) under AP School Education Act 
1998. SECs are not \ ery active in some tribal areas.

■ Community mobilisation strategies would focus on bringing about attitudinal change 
among parents to\\ ards girls’ education .

■ Model \ illage approach is proposed during 2000-01.



A  Tclugu is spoken in most tribal areas. M owevcr the language issue has p.ot been 
adequately addressed. In W arangal and Adilabad, bilingual charts and T L M  arc 
beinu used.

Assam
B ack g ro u  lul:

• • At state level a coordinator looks after the tribal education component. In all the
districts (except Morigaon), the District Programme Officer incharge Community 
participation looks after tribal educatioii work. -

• No separate Resource Groups have been formed for this component.

C om m unity  involvem ent

• Awareness campaigns have been conducted in tribal languages.
• Special programme are organised during seasonal tribal festivals.
• Documentation o f folklore, agricultural practices, cultural etc. in tribal villages has 

been undertaken by the villagers themselves.
• • Acknowledgement, involvement and revival o f certain traditional system o f

governance and community actions.
• Organisation o f w om en’s groups.

A ccess

• 460 NFE centres are operational in tribal/tea garden areas in DPEP I districts
• 253 NFE centres are functional in DPEP II districts
• 480 Alternative Schooling centres are functional in such areas o f DPEP I & II 

districts.
• A tribal dormitory called Terang in Morigaon district has been identified for an 

innovative intei-vention.

Q uality  im p rovem ent

• In service teacher training programmes are being conducted in Garo and Bodo 
languages

® Supplementary materials and resource material have been translated / adapted in 
Bodo and Garo.

• Earlier, linguistic mapping o f 3 DPEP I districts was carried out to address issues like 
medium of instruction, teaching learning material etc.

® Language textbooks for Korbi language developed for chisses I and 11.



Bihar
Access

• New schools arc being opened in tribal schoolless habilalions based on school
mapping, inicroplanning exercises.

• Alternative Schoohng Centres (ALS) have been pro\ ided in smaller tribal habitations
where schools cannot be opened. However, children in specially difnciilt 
circumstances including children w'ho migrate with iheir parents, child labour and
children ofprimitix e tribes living on hill tops would need special attention.

Commum'tv iNlobilisation

• Various communit)' mobilisation activities like folk songs, street plays, Bal melas, 
nukkads, cultural meets, A-V material display and demonstration at haat/bazar, door 
to door campaigns are implemented throughout the year. C'ommunity/tribe leaders 
ha\ e been associated in the mobilisation activities.

Quality Improvement

Posting o f  non tribal teachers in tribal areas is a serious problem. Language is an 
issue in tribal areas. It has been addressed in DPEF^ tribal districts in the following 
manner:-

=> Sensitizing all educational functionaries on tribal language issues.

=> Training course on tribal life and culture for teacher trainers, CRCC and BRCC.

Crash Covwse at CRC/BRC level fov non-tvibal Icachcvs lo sensiVizc Vhem \o 
tribal culture, \ alues, language and tradition.

=̂> Development o f  Bridge Language Inventor}’ (BLIs) and practise session al 
DIET/BRC/CRC level.

It is felt that the present curriculum is not relevant for tribal districts.

The translation o f  textbooks developed under DPEP in tribal languages viz. Ho. 
Mundari, Kuduk and Santhali has been completed. Development o f  language 
textbooks in abo\ e four languages is underway. Supplementary reading material on 
tribal language is available with tribal institutions like Tribal Research Instiluic. 
Ranchi Universit> (tribal education department) etc. With some modification, these 
materials can be \ ery useful for schools. The DIETs in tribal districts are taking this 
task on priority and would make such materia! available to schools, CRCs, BRCs.

Each BR C 'C RC has a duplicating machine to prepare and circulate its own specific 
new sletters, lealleis, short stories, songs, case studies etc.



Gujarat

Background:

® Tribal cooixliiialors have been appointed at state and district levels. I 'hey also
coordinate the Alternative Schooling; Programme.

» Resource Groups have been constituted for tribal education at state and district levels.
I'he coordinators and Resource Group members have undergone several rounds al 
orientation. BRC and CRC coordinators have also been extensively involved and 
oriented on Tribal Education issues. '

a The tribal unit o f  Gujarat SCER'F, Tribal Welfare Department and the tribal
department o f  Gujarat Vidyapith are actively iiivolved.

Com m unity involvem ent

• With the help o f  NGOs the environmental building work was started in a few tribal
villages in Dang, Banaskantha and Panchmahal. Blockwise inventory for each 
district were prepared containing necessary information regarding various aspects of  
tribal groups' life and the events that these groups celebrate. The time and place o f  
celebration was also recorded. This information is very useful for environment
building programmes. |

f ■
^ A one day mobilisation program m e was conducted in Panchmahal. Another

programme o f  ‘B am e T akora’ i.e., “knocking at the door” , was conducted in the 
month o f  Jan-Feb 2000 in all the villages o f  the tribal areas in DPEP districts. The 
programme increased peop le’s awareness and increased interaction-competition 
betw'een villages for enrolment.

Access

Micro planning and school mapping exercise, have been started in all the tribal 
villages. Door to door survey has been carried out for understanding patterns of 
migration oTtribal children.

The following Alternative Schooling programmes have been initiated.

a) Bridge C ourses (Dang d istrict)
(between April to June for 

children who migrate betv/een 
Sept and Marcli.

No. o f  centres 
73

N o.o f  children 
1726

b) Back to School (all d istricts)
P ro g ra rn iie

432 9745



• Data collection work for collecting data an teachers’ know ledge o f  tribal languages 
and tribal children’s knowledge o f  Gujarati language has been completed. The 
analysed information has been sent to all tribal schools.

• Tribal specillc teaching learning material were developed in the district level 
workshops in three districts. An integrated workshop was organised for 
tribal/gender I ED for preparation o f  TLMs.

• From Sept. 1999 to Feb. 2000, district wise workshops weie organised for preparing 
leaching learning materials with the help o f  teachers. This exercise was undertaken 
for preparation o f  materials and providing supplementai v materials for lessons o f  
class 1 to V textbooks to introduce contextuahty and additional activities for tribal 
children. The material includes 200 flash cards which contain words in Gujarati and 
the local tribal language, a set o f  cards for counting and geometrical figures. These 
materials have been supplied to schools in tribal areas.

► A dictionary with tribal language words in Dang district is under preparation. This 
w'ill be printed and distributed to all primary schools in Dang district by June, 20()().

Himachal Pradesh

Background

• The entire district o f Lahaul-Spiti and 3 blocks o f Chamba district are predominantly 
tribal.

• The position o f GER/NER and girls’ enrolment in tribal areas is satisfactory.

• Bhoti -  a language spoken in Spiti Valley is taught as an additional subject.

Access

• Fomial Schools have been set up in all tribal habitations which did not have schools.

• Migratory Gujjar families require alternative arrangements w hich have not yet been 
operationalised.

Com m unity mobilisation

• Formation o f community based groups like VECs, PTAs, MTAs.

• Kalajashta, Bal Melas. Ma Beti Melas ha\ e been used for environment building.
\



Karnataka
Access

• As per state norms new schools have been started in all habitations with a population 
o f 200 or more.

• Non formal education centres are being set up in smaller habitations.

Quality Im provem ent

• Soliga language is spoken by tribals in Mysore and Chamarajanagar districts. A
special book for class-I has been prepared and introduced for Soliga language.

• A supplementary reading material detailing the cultural traits o f different tribal
groups and given to teachers. Teachers have been trained (for 2 days) to use tliis 
material.

K erala
Access

• All tribal habitations where formal schools could not be opened have been provided 
with M ultigrade Learning Centres (MGLCs).

• The state has also planned some alternative centres for other deprived groups.

Commwnitv MobiUsatiou
Holding o f community mobilisation camps 

House to house survey o f tribal volunteers 

Summer camps for tribal mothers 

Kalajathas and other folk art forms in tribal areas.

Family meetings were also organised.

Q uality  Im provem ent

• The MGLCs have local instructors so language is not an issue.

• MGLCs have adapted self-learning materials o f Rishi Valley.

Ma^dhya Pradesh
B ackground

® A high icvcl coordination committee at stale level ensures inter-sectoral and inlcr- 
deparUnental coordination between school education and tribal welfare deparUncnts.



Coniniunitv Iiivolvement

• During July/August. 1999, a special enrolment drives called Mahila Shiksha Abhixan 
(MSA) was organised in SC/ST areas. Approximately 5 lakli ST children (50"(i of 
them were girls) w ere enrolled as a result o f MSA.

Access

• Out o f total 5528 New Primary Schools, 1777 are opened m tribal areas.

• 21 Ashram Shalas under DPEP-I and 73 under DPEP-Il arc currently funclional.

• Out of 22845 EGS Schools, 12285 are opened in tribal areas.

• Problems of education o f children of migrant families of Jhabua district ha\ e been
studied. On the basis o f local consultation, it is proposed to set up temporary Ashram 
schools for migrant children to be managed by the local community and remedial 
teaching courses to be organised on the return o f families after migration.

Quality Iinprovenieiit

• A teachers’ handbook called Bridge Language Inventory has been prepared in four 
tribal languages Gondi (Shahdol and Betul) Kudukh (Raigarh), Baigani (Shahdol) and 
Bhili (Dhar). Identified teachers have undergone special training programme using 
BLI for interaction and transactional purposes.

• A teaching package ‘Dhum Dhama Dhum’ has been translated in Gondi. 'Kopal' 
prepared by the SPO team is designed as supplementary reading material for tribal 
children.

• The Class-I te.xtbook ‘Bharti’ has been translated into tribal languages.

•  Supplementary Teaching Learning Material for children o f jhabua has been prepared. 
The District Project Office has published this material which has been introduced in 
the schools o f Jobat and Udaigarh Tribal Development blocks. Teachers have been 
imparted training into the methodology o f using this material.

Maharashtra
Background

• The following districts have tribal population:

=:> Nanded district (Keriwat block 29.68%) - phase 1
D hule(40.88‘’oST )andG adchiro li(39 .24% ST ) - phase 11
Districts

• Se\eral tribal languages are spoken in these districts including Gondi. Nanjura. 
Dhulli, Pawari. Madiya, Hdabi, chatisgadi etc.



® ’Flicrc IS 11 sialc level tribal c(X')i\liiialor. District level tribal coordinators lui\'c not vei 
beei'i appointed in Dhulc and Gadchiroli. A District Resource Group have been 
constituted in Dhule and Gadchiroli districts. However, these grouj:>s do not meet 
regularly.

» I'iiere have been several workshops and review meetings to review the progress on 
tribal education issues and orient educational administrators and teachers on tribal 
issues.

A cccss

• 196 oLlhc 200 regular schools-preparcd m.tribal areas Irave been-ah'cady opened. '
214 schools in tribal areas have been upgraded to include class V (256 had been 
proposed). :

• 15 Camp Residential Schools are proposed to be established in the 3 districts. These 
are yet to be set up.

 ̂ 7 0 1  teachers hav-: CPEP in arc:;,;.
• A total o f  541 NFE/Prerana centres are presently functioning in the tribal areas of 

these 3 districts with a total enrolment o f  13,147.
• 88 contract schools for children in the age group 6-9 years (Class 1 & II) in schoolless 

habitations where new' schools cannot be started as per state norms.

C om m unity  involvem ent: - -

• Orientation o f  VEC members and other com m unity  leaders has been proposed in 
Gadchiroli.

• Bal Anand M elw a (children’s fairs) have been held with the involvement o f  
community members.

• Various competitions based on tribal culture and traditions, Kalajatha and 
Kalapathak enrolment drives have been held.

Q uality Im provem ent:

® Language Resource Group (LRGs) in tribal languages have been formulated and
mobilised.

® Muitig 'ade teaching (MGT) project vvas implem ented in the 1998-99 in 3 selected 
blocks o f  these 3 districts with 50 schools in each district.

• Training o f  non tribal teachers in local language is being taken up.
• Development o f  glossary and hand books in tribal languages is being undertaken.
• Personality development camps for tribal students have been proposed.
• More work needs to be done on language issues and materials including the 

Alternative Schooling kit for tribal languages.



Orissa

Background

■ Tribal Coordinators are in place both at state and district levels
■ State F^esource Group and District Resource group for tribal education are in place. 

There are 15 SRG members and 350 District Resource group members in 8 DPRP 
district distributed in 55 tribal dominated Blocks.

■ The Tribal Coordinators and the District Resource Groups have received several 
rounds o f  orientation at Stale level and participated at National level.

■ A number o f  NGOs like Sikhya Sandhan, Bharat Gyan Vigyan Samiti and 
Agragamme are actively involved in almost all activities being undertaken for tribal 
education.

■ Academy o f  Tribal Dialects and Culture (ATDC) Deptt. 01' Welfare, Govt, o f  Orissa 
IS a nodal agency at the state level on promotion o f  tribal Language, culture and 
education. The ATDC has been providing technical support to DPEP in promotion of 
tribal Education in many activities.

Access

■ 400AS centres have been opened in DPEP districts o f  Orissa in school less
habitations. A majority o f  which are in tribal areas.

Community Involvement

■ Special guidelines for adoption o f  micro project areas to create awareness among
tribal people has been developed by SPO and the Tribal coordinators/BRC
coordinators/Kendra School Headmasters/VECs have undertaken awareness 
campaign in tribal areas.

■ A video film on tribal education has been prepared by DPEP, Orissa.
■ Meeting on traditional tribal leaders have been conducted to use the strength o f  the

tribal community for primary education.
■ Traditional singers meet is organised to use them as barefoot comm unicator for 

spread o f  educational awareness
■ Collection o f  indigenous knowledge from the community has been initiated in 8 

districts for eight tribal languages. After collection o f  language material, in .Ma\ 
2000, these \̂ ill be transformed into language teaching-learning, materials.

Quality Improvement

■ Out o f  87 Blocks in the 8 districts, 55 Blocks are with high tribal population. In these 
55 Blocks, one round o f  training o f  teachers (including Ashram School teachcrs) on 
Attitudinal issues has been completed. About 20,000 teachers have been oriented in 
these blocks.

■ The network o f  district resource group members consists o f  350 persons and block 
resource group is working to ensure a strong follow-up o f  the initial trainmg 
programme. Their activities would include:



Thci'c Will be two D lvG  workshops al t iis lrid  level
'Fhcrc w'ill be two workshops al f^lock level lo iclenlify l^lock speeillc iribe 
Sj)ccific issues and lo fornuilate slralegies ideiH ilying ihe ]:>riorily areas.
C R C  coordinators role in addressing tribal issues has been deHned. In ihe 
monthly meetings o f ihe C R C  coordinators with ihe leachers atliludinal issues 
would be discussed.

• Linguistics SLHA’ey and mapping was completed by A l 'D C .  25 blocks with 60-S()'/o 
tribal population have been sur\'cyed and the gap o f home language and school 
language was assessed.

■ Preparation o f  I'ribal Language Training module in Saora language for training of  
non tribal teachers. The training module has been developed with the help o f  tribal 
teachers and national level resource persons. Similar language training modules wmII 
be prepared for Juang, Kuvi, and Santali this year.

" A primer for class I has been developed in Saora language for children leachers hard
book to use the saora primer.

“ Similar language training modules, language primers and se lf  learning materials wiU
be prepared for Juang. Kuvi and Santal languages. Documentation o f  folklore in 
Saora comm unity has been undertaken on a small scale and the tales and songs have 
been utilised for self learning materials.

■ A booklet on communicative conversation in tribal languages have been prepared and 
distributed in the DPEP districts to print and disseminate these materials among the 
teachers to help them inter act with tribal children.

■ The CRC coordinators Training module addresses the tribal education issues, as out 
o f  1132 CRCs more than 700 CRCs are with high tribal population.

■ Research and evaluation: Research and evaluation on SC/ST education is being 
undertaken DIETs Keonjhar, Kalahandi, Bolangir. Three independent researches 
have been commissioned in Gajapati to assess the status tribal education in Gajapati.

TA M IL NADU

» Only 2 blocks have a concentrated ST population viz. Kalrayan hills (Yillupuram
district) and Javadu hills (Thiruvannamalai district).

• The G E R /N ER  and repetition rates in these 2 blocks are better than the rates for non- 
ST areas. However, the dropout rates o f  ST children are higher.

• Awareness campaigns and enrolment drives have m ade a good impact in these 
blocks.

Access:

• Alternative Schooling (AS) Centres have been set up for out o f  school children. The 
total ST enrolment in AS centres in the districts o f  Thiruvannamalai, Villupuram, 
Dharampuri, Perambalur, Pudukottai is 27684.

Q uality  Im p ro \ em en t:

Not much w^ork has been undertaken specifically for tribal areas. However, new
material has been developed for the A S  programme.



Gender & Early Childhood Education

Gender : Introducton  Remarks

Educational statistics across the countiy have shown serious dincrenccs. disparil'ies in the 
educational status o f  boys and girls. Major indicators continue to be adverse for girls. 
There is ample evidence to show that girls remain educationally backward as compared 
to boys despite the fact that both are from similar socio-economic backgrounds. girl 
suffers the consequences o f  her gender. And although changes m educational 
achiex emcnt of'girls, since independence, ha \e  been sigmllcanl, gender disparities still 
persist. Pockets o f  alarmingly low enrolment o f  girls and low literacy rates o fw o m en  still 
exist in most districts. Another disturbing foctor has been the low participation o f  girls 
belonging to the Scheduled Castes (SC) and Scheduled l^ribes (ST) in primar\' education. 
This has been the background lor the focus on girls in the District Primar>- Hducation 
Programme.

While DPEP targets educationally backw’ard districts with fcniaie lileracy below ihc 
national average, it stresses on education for girls and for socially disad\ antaged groups 
(DPEP Guidelines, p.4).

In compliance with the programme’s thrust on girls, it’s objecti\ es ha\ e been emphatic 
about the need to specially focus on issues o f  girls’ education to increase their le\ el o f  
participation in primary education and also address the existing gender disparities in 
enrolment, retention and achievement.

hi DPEP, interventions have, consequently, sought to improxe the overall access, 
retention and learning levels o f  all children with particular stress on the reduction of' 
gender gaps in all these areas. Equity has been the guiding spirit o f  the programme.

The program me covers 214 districts spread over 15 States and o f  these 200 districts ha\ c 
female literacy rates below the national female literacy rate. Another 28 such districts m 
four States are in the pipeline.

Strategy

The accumulated distortions o f  the past ha \’e largely been the result o f  the signincaiii 
burden o f  work that the girl child faces, which precludes her being made a\ ailablc for 
regular studies. The care givers apathy to education for girls, in terms o f  its utility for 
their future life and also that education is a male prerogative, has inhibited access. Social 
factors like early age o f  marriage, threat perceptions to their security outside the famil\ 
have further confmed them to their homes.

Under the programme, the strategy for Gender/Girls’ Education has been to address both 
the generic and the specific issues. While the generic is expected to covedl^cncfit all



girls in any district, the specific essentially counters the difficulties faced by girls ol 
certain socio-economic groups, in particular pockets.

The Generic

Seeks to integrate the gender perspective  
in the activities o f  various fu n c tio n a l 

areas such as coniuninity m obilisation, 
alternative  schooling, specia l fo c u s  
groups (Tribal, lE D , SC  M inorities, 

etc.), teacher training, textbooks, VEC  
training, civil works, research  . . .

. etc

The Specific

Targets the resistan t and  d isadvantaged  
groups, often d ispersed  in rem ote and  
difficu lt areas. This has en ta iled

•  in tensive and  innovative  efforts at m icro  
level fo r  fu tu r e  upscaling

•  stru c tu ra l re in forcem ent at sub d istrict 
level f o r  con tinued  fo c u s  on g irls ’ 
education

•  m obilisa tion  o f  v illage w om en / w o m e n ’s 
g roups to p u rsu e  issues o f  g irls ’ 
education

Thus, interventions for girls’ education have either been hnked and integrated or 
independent, with separate physical and financial targets against v^hich their progress has 
been monitored.

A clear shift from the generic to the specific becomes necessary at a particular stage of 
programme implementation. Such a shift usually becomes visible around the third year. 
At this juncture the programme begins targeting specific groups o f girjs, typically 
minorities, and Scheduled Castes- Scheduled Tribes and a d ^ s c e n t  eirls in areas o f low 
enromient"or high repeaters/drop out. i ~

In the initial phases o f the programiiie, therefore, the thrust is oil-generic issues. To 
counter.the prevailing atmosphere against girls’ education, those most closely concerned 
with, the issue have, been targeted. These 'include the care givers, the teachers and 
educational administrators and the overall community.

Further, the DPEP gender strategy has drawn upon the experience o f the Mahila 
Samakhya programme, a w^omen’s education and empowerment programme. Mahila 
Samakhya has demonstrated that emplDwering poor women results in a.clear articulated 
demandTor educational=opportunities for themselves and their children, especially girls; "

In Bihar, M S  was an in tegral com ponent o f  the B ihar E duca tion  P roject and continues 
to be so under D PEP. Though n o t.rou ted  through a sepai'a te reg istered  society, M S  in 

JMJmi^iax-(j4 {^ m Uhe--s{-ru€iuml4'eatur^-s ĵ/-fj4 î4S-»-aUQ^uiL'>idie4}w-.— -----—-
• i^^.4fj-^^iates-sue-lr-us Assam  and M adhya--Pr-adesh.—DPE-P—Jias fu n d e d - a n d - s e i  -up'- 

autor.onious M ahila Sanuikhya Societies a long ihe lines o f  the iK'aiional M ahila  
Sam akhya Schem e and an M oU  between both societies gu ide the operation linkctges.

’ In KajiuUaka. Gujarcit and A iulkra Pradesh, where au tonom ous M ahila Sanuikhya  
--Societies were-ah'eiuly in p lace  prio r  to DPEP, the m odalities o f ■ M S-D P E P -in lerjace- 

convergence  , (we in the process o f  being concretised. MS, in a ll three states, has H'icd 
to select DPI:P districts foi' its expansion to fa c ilita te  such synergy. Pn Kai'iuitaki.!. for  
instance. M S and DPEl^ expansion into Bcllary district, at the sam e time, resulted in a 
r.uuuui in]'o!\\:’iuerii o f  each other in the m icro-planning j'l'occss.

l o S



The Planning proccss lias .^pcciilcall}' integrated the concerns brought out by the Gender 
and Social Assessment Siudics. State as well as district plans h a \e  been structured to 
locus on gender issues both as a specific area o f  concern w ith independent interventions 
targeted at giiis and as an integrated gender perspectixe in different programme 
components. An engendered process o f  planning, implementation and monitoring has 
been ensured m DPEP,

11
Interventions

With this over\’ie\v, we now take a look at the concrete steps taken in the programme to 
improve upon the enrolment, retention and achie\ ement o f  girls.

hitegration o f  the gender perspecti\e has taken place in ke\ areas like civil works, 
training o f  teachers, educational administrators, academic support functionaries and 
members, text books and TL.M, community mobilisation. alternati\ e schooling, etc.

Large scale community mobilisation activities have been undertaken to build an 
environment in favour o f  girl's education. V'^arious measures have been adopted to build 
community and peer pressure to enroll girls. To facilitate a gender focused approach to 
community mobilisation, stales ha \e  developed print and audio video material, besides 
using existing material such as L'NlCEF's Meena package.

Different social groups in Gujarat have traditionally kept their girls out o f  school. DPEP 
Gujarat has identified some o f  the social groups who have traditionally resisted g irls’ 
education and strategised for bringing them into school. Saniniehiiis had been organised 
amongst the various groups which have successfully created a general awareness about 
girls’ right to be educated.

A Rabari Saninwlan  was organised in Banaskantha district in which the comm unity 
leaders took the charge o f  convincing the gathering at the saniniclan about the importance 
and benefits o f  getting girls educated. In fact, during the saniniclan itself, the community 
leaders announced the proposal for setting up o f  the Hostels for girls at Radhanpur. 
Today 465 girls and 340 boys are enrolled in these hostels (7).

In Himachal Pradesh the invoh ement of women in the support systems for the schools 
through the interventions o f  the MTAs has been significant. Women are able to spend 
more time on children’s education as compared to the men who keep busy with outdoor 
activities. States have developed special training modules for the members o f  M TAs and 
other grassroots w om en’s groups. Module development workshops have been organised 
in Himachal Pradesh, Maharashtra, Orissa and Uttar Pradesh.

hicentives like the mid day meal, uniforms, scholarships, book banks, textbooks provided 
by the Government o f  India, State Governments or DPEP have also persuaded families to 
send girls to school. Girls have been receiving free textbooks in all the States either as a 
part o f  State provided incentives or through DPEP. A few states have also provided other 
educational incentives such as note booksAvriting material, etc. DPEP has also initiated a



system o f giving awards to schools with the best enrolment and retention o f girls in the 
states o f Orissa, Uttar Pradesh and West Bengal.

Apart from providing separate toilets for girls, special efforts have been made by .most 
states to involve active participation o f women in the management of construction work.

The process o f textbook development and revision has entailed integration o f gender 
sensitive content. States have developed gendered checklists and guidelines for this 
purpose. The teams have been sensitised and Resource teams for gender have sought to 
be integrated in the process o f textbook revision to ensure gender sensitivity.

According to the mid term assessment studies gender gaps in achievement levels have 
narrowed considerably. This, however, remains an area o f concern as there is scope for 
improving the overall achievement levels. Thus, the focus in the states is gradually 
making a shift from enrolment and retention to the learning situation in the classroom.. 
Efforts are being made through studies to identify factors that restrict the leaming 
process o f girls m ainly on account o f the way they are treated in the classroom by 
teachers and peers and the use o f stereotypical impressions. Kerala and Uttar Pradesh 
have completed such studies and are well infonned o f the issues to address in the 
classroom and school. Kerala is designing a teacher training programme based on the 
fmdings o f such a study.

Teacher sensitisation and training, text 
books revision, VEC training, micro 
plamiing have also been focus areas.
Special gender training modules and 
handbooks have been^’na^elopeg  fo r , 
different training-programmes. In l ie  on] 
going in service training o f Teaphers,^ 
gender concerns have been integrated.
The concerns ■ sought to be addressed 
liavc included the need for the education 
of girls and the significant social and 
familial disadvantages that they face in 
the educational process. It is expected to enable different sections to accordingly address 
these issues and .make concerted altempts to-prevent discrimination against girls .in the 
school in terms o f access to facilities, opportunity to participate in the learning proccss 
and reinforcement o f gender stereotyped perceptions.

In build ing  a gender perspective  in education  
through sensitisa tion o f  teachers, D PEP  
Karnataka has included  issues such as :

■ What iY gender
■ What is wouieu ’s status ?
■ H ow  is w om en 's  sta tus a ssessed  ?
■ Institutioncd analysis
■ W onTen’s niovenient and  deyelopnicjit 
" What is cnipow d'nicni
■ Education and em pow ernieni

The^ohjcctives o flh e  niodule in \Vest Bciigcdjs to help teachers ̂ _______  ____ _____

■ uiiderslaiulUhe various dim ensions oj' inecpiality betw een sexes ui the Indian con text
® undei'stand and  analyse their owi] biases and  perceptions al)oui gcndci' roles in \'lcw o f

the changing  requii'cm enfs o f  a dem ocratic, Just, egalitcwicui, tcchrioiogical socie ty
■ develop a m h p la n  prac tica l inter\^entioiis in cuii'iciiluin am i develop a sense o f  selj- 

respcct in g irls so that they up to he p ersons in their ow}i rigln.



\hin> such ctTorls ha \e  scn  ed to bring in larger numbers of  girls to schools. This has 
often been supplemented by other programme interventions like the opening o f  new 
schools AS. But. pockets o f  resistance continue in almost all areas. The specific reasons 
for such pockets have \ aried considerably across States and include resistance o f  specific 
communities due to deep rooted social beliefs and practices as w ell as wage labour m the 
ccoiiomicall} more disadvantaged sections o f  society.

I f
Stales are encouraged to use the data generated through the EMIS as well as the 
household sur\ ey data for identification o f  the pockets w ith poor participation levels o f  
girls in primary education. It is through the analysis o f  such micro level data that more 
specific problems are being identified and addressed.

,\  clusrcr approach has been initiated in AP, Assam, Orissa. UP, Gujarat, West Bengal. 
.\reas of' low enrolment o f  girls ha\ e been identified using the EMIS data, where plans 
are de\ eloped focusing on individual children to address specific issues and ensuring 
follow up, fhc key feature is community involvement and the target is UPE in these 
clusters.

M odel Cluster Developm ent Approach in Uttar Pradesh

S/>cclf/c p o c k a s  u /h l p o p u h ir io n  s c c t io is  m  th e  D P E P  d is tr ic ts  o f  L 'tn ir P ra d esh  s h o w e d  v e ry  /(n\- fc /iu d c  
H icrncv I'dfcs, c sp c c u d ly  iiu io n g  SC s a n d  n n norities. This Mas a co/icci'n. To ta ck le  th e  s e v e r i ty  o j the  
p ro h lc iu  in th e se  p o c ke ts . D P E P  beg a n  w o rk in g  in te n s iv e ly  in t^vo c lu s te rs  o f  e ig h t to ten  v il la g e s  ea ch  in 
a ll  th e  p i-ogi-anniie  d is tric ts. E jjo rts  a re  m a d e  to  p ro v id e  a l l  p o s s ib le  inputs, m a in ta in in g  re g u la i' c o n ta c t  
a n d  c losel} ' m o n ito r in g  th e  p ro g i ess im p a c t u s in g  a n  o p e ra tio n a l  m e ch a n ism  d e s ig n e d  f o r  th e  p u rp o se .  
T hrough  th is  a p /v o a c h  a tte m p ts  a re  b e in g  m a d e  to  im p ro v e  g ir ls  'p a r t ic ip a tio n  in p r im a r y  e d u c a tio n .

. Is cu 'tiv i/ii's m tc n s ijv  in th e se  vd lages. va rio u s n eed s a n d  p r io r i t ie s  b eg in  u n fo ld in g . C o /is e q u e n f c ffo i’is 
a re  d ir e c te d  a t r e sp o n d in g  to th e  n eed s th a t e m erg e  b y  p r o v id in g  n e c e ssa ry  su p p o r t e ith e r  d ir e c t ly  th i'o iigh  
th e  p r o je c t  o r  b v  a ffe c tin g  c o n v e rg e n c e  w ith o th e r  p ro g ra m m e s . In th e  in itia l p h a s e  th e  f o c u s  w as on  
a iig m e n iin g  th e  lev e ls  o fg i i 'l s  ' a ccess  to p r im a r y  ed u ca tio n  e ith e r  b y  e n ro llin g  in th e  fo r m a l  sc h o o ls  o r  by  

.sc/ioo/jiig cLiifi'c.s. The nex t p h a se  fo c u s e s  on  re ten tio n  o f  th e  g ir ls  in s c h o o l  a n d  th e ir  
a c h ie v e m e n t levels. E v e iy  th ru st a rea  is w o rk e d  u p o n  in c lo se  a sso c ia tio n  w ith  th e  p a r e n ts  a n d  th e  
c o n u n u n iiv . The /.>rogr(nnme tr ig g ers o f f  th e  p ro c e ss  a n d  g u id e s  it f o r  th e  co n u n u n ity  to  ta k e  o n  a n d  c a n y  
fo rw a rd . B e in g  a m ic ro  le v e l in itia tive , w h a t b eg a n  a s  a  c o n ce rn  f o r  g ir ls  'p a r t ic ip a t io n  le v e ls  in p r im a r y  
ed iica t/o n . h a s  tran .s fo rm ed  in to  a c o n cern  f o r  e ve rv  ch ild .. C o n se q u e n t to in itia l e ffo r ts  th e r e  h a s  n o t o id v  
been  a sp in 't in e n ro lm e n t h u t iin ivei'sa l e n ro lm e n t h a s been  a c h ie v e d  in 69'',, o f  th e  G ra m  P cu ich a va ts  
c o \'c / \ 'd

i i i c  p i . ' s U i w  / ' / (Va t' a: liu> piut . se na.s p i ive i i  i nc  w a v  !i>r i i p s e a n u g  / /, \ i:p/>rth/en !o a i l d i l i o m i l  e l us f i  rs 

o v e r  th e  pr(.)ject p e r io d  w h e re b y  15 c lu s te rs  in each  d is tr ic t w e re  ta ken  up  in l ')9 9 -2 0 0 0 .

D e sp ite  th e  in itia l  su c c e ss  in JO c lu s te rs  b y  )vav o f  s ig n ific a n t  g a in s  in en ro lm en t, d iff ic u l ty  to  re ta in  th e  
s tu d e n ts  in scho()ls  rem a in ed . . It th is  sta g e , a  re ten tio n  s tra te g y  w as evo lved . The re te n tio n  s tra te g y  
e n v isa g e s  s h a r e d  re sp o n s ib ilitie s  o f  th e  co m m u n ity , te a c h e r s  a n d  the  g ra ssro o ts  g ro u p s . B a se d  on  
in fo rm a tio n  o f  (iifen d a n ce  reg isters, c h ild re n 's  a tte n d a n c e  is m o n ito red . M o n th ly  m a rk in g s  a re  g iv e n  to  th e  
c h ild rc n -g re e n . vcllow . red. O b v io u sly  ch ild ren  a re  b e in g  m o tiv a te d  to iichii-vc a g re e n  m a rk  a t  th e  e n d  o f H  
m o n i h .

T h eh ra o  f \ i / 'ik r a m a s  (re ten tio n  m a rch ) h a v e  been  o rg a n ise d  in the  v ilh ig es by  th e  s c h o o l  g o in g  c h ild re n  
a n d  tea ch ers . VEC. M TA a n d  IVomen M o tiv a to r  G ro u p  m em b ers . H o m es o f  ch ild re n  w h o  h a v e  been  
ir re g u la r  a re  ta rg e ted , a n d  tea ch ers  m e e t th e  p a re n ts  to  m o tiv a te  th em  w h ile  th e  c h ild re n  s h o u t  s lo g a n  etc..

in  o rd e r  to  c re a te  a  g ir l  fr ie n d ly  e n v iro n m e n t in th e  sch o o l, s p e c ia l  se n s itisa tio n  p r o g r a m m e s  f o r  te a c h e r s  
h a v e  b een  d e ve lo p e d .



Access o f  girls to primary education has been improved through specially designed 
alternative schooling models. These have been designed to address parental concerns of 
girls safety (all girls schools, especially for the 9+ girls) like the Angana Vidyalays in 
Bihar, the burden o f  v/ork (flexible timings), using Madarsas to address the concerns of 
minorities (Assam, MP). AS in smaller habitations like the EGS in MP, UP and AP have 
provided com m unity schools closer to habitations, saving girls from travelling large 
distances from their villages. Combined ECE and AS centers in UP and Gujarat to 
facilitate the attendance o f  girls with younger siblings.

Angana Vidyalayas

Modelled along the lines o f  the Jagjagi centres initiated by the Mahila Samakhya programme under the 
Bihar Education Project, the Angana Vidyalayas in Bihar target out o f  school adolescent girls. They aim 
to motivate adolescent girls in rurcd areas to enroll and go through schooling up to Class V. The facts 
that the curriculum imparts life skills along with the regular prim aiy education content, the instructors oj 
the Angana Vidyalayas are women and that the management o f  these centres rests with the mata samitis, 
makes this an unique intervention.
The girls who have benefited most from  this inten>ention are in the age group o f  9 years and above, who 
are from the most underprivileged and marginalised groups in society. They usually live in unreached 
habitations or are unable to access schools as they work along with their parents or have been debarred 
from attending school on grounds o f  social and religious beliefs or are married/ engaged at a very young 
age.

By entrusting the J'esponsibility o f running the AS centres to the mata samitis, community involvement in 
the enrolment and retention o f  the children is ens’ucd. It is also an empowering process fo r  the women 
themselves as they take all decisions regarding the education o f  their children. The instructor o f  Angana 
Vidyalayas, the saheli (friend) is at least middle school pass and belongs to the same community as that 
o f the children. She undergoes a 30 days foundation training which is followed by regular refresher 
trainings. The Angana Vidyalyas have covered more than 10,000 girls from  467 centres and more such 
centres are to be operationalised in the coming year.

S hare  of G irls ’ Enrolm ent in AS C entres of some States

S tate G irls’ E nro lm en t in AS C entres
I . Assam Out o f  1,50,612 students enrolled in AS centres 79,824 arc 

girls (53%)
2. Karnataka Out o f  15,836 children enrolled in AS centres 8799 

(55.5%) are girls
3. M adhya Pradesh Out of  9,31,598 students enrolled in AS centres/EGS, 

4.23,580 (45.5%) are girls
4. Tamil Nadu Out of 31,167 children, 16,444 children are gu'ls, i.e. 53%
5. Uttar Pradesh Out o f  36,785 children enrolled in AS centres 17,479 ai c 

girls (48%9

The rccruitmcnl o f  female Icachers in the formal primary schools and para teaciicrs m 
alicrnalivc schools have alle\-iated concerns for safety among parents. Stales arc 
gradually m oving towards formal policy stalements in this regard, particularly insofar as 
recruitment o f  para teachers is concerned.



I'knvc\er, the proportion o f  female teachers in the foriiial sxsteni in DPEP districts 
continues to be low. The growth rate o f  female teachers has not been significant. The 
representation o f  female tcachers stands at 33"o or iiiore m Gniarat, Haryana. Himaciial 
Pradesh, Karnataka, Kerala and Tamil Nadu, hi ihe other states, the proportion ol' 
female teachers is as low' as 17 % in West Bengal, 22"'u in Bihai'. 23'’o m Orissa, 25 "o in 
.VladHya Pradesh, 26%  in Assam and Uttar Pradesh and 2"̂  ‘’o in .Maharashtra.

An increase in the proportion o f  female teachers w ith respect to the teachers appointed 
under DPEP in flaryana, Karnataka and Tamil Nadu is seen. In Madh>a Pradesh the 
increase is marginal w'ith respect to the overall representation of female teachers in the 
state (27%),  including DPEP districts. Some o f  the other states ha\ e either not furnished 
the information or have not yet recruited regular teachers m the tbrmal schools and ha\ e 
tried to overcome teacher shortage by pro\ iding para teachers.

As compared to the formal schools, there are explicit state policies to recruit larger 
numbers o f  female teachers in the alternative schooling centres. For e.xample, in Bihar the 
instructors o f  the Apnci and A/igcina Vidyalayas are all women and so is the case in the 
Shishii Shikshci K cudras  o f  West Bengal. Gujarat has recentK introduced the policy to 
give overriding preference to v^'omen for the teachers' position in the alternatixe 
schooling centres. Similarly, Uttar Pradesh has also ensured increased representation o f  
women teachers in the alternative schooling centres. .According to the norm in MadhvaC? w J
Pradesh, if  there is need for two teachers in the EGS schools, one o f  them is a woman. 
Further, one o f  the two teachers in the alternative schooling centres in the state is a 
woman. In Assam, nearly 50 per cent o f  the teachers in the AS centres are women. In 
Karnataka preference is given to appointment o f  female teachers belonging to SC/ST and 
other backward groups.

Among girls, SC/ST girls have invariably remained most backward. One o f  the reasons 
for their backwardness stems from the fact that they do not get requisite support in their 
educational pursuits at home. To make up for this, DPEP Tamil Nadu has provided 
special coaching classes to SC7ST girls in Cuddalore, Dharmapuri, Thriuvannamalai and 
Villupuram. The 1921 special coaching centres are spread over all the 72 blocks in these 
districts. A centre can be started with a minimum o f  20 SC SI' girls from Classes 11!,1\' 
and V.

The coaching classes are held on all working days tor an hour and a halt', immediatcK 
after school gets over. One o f  the teachers in the school, usually a resident o f  the loca lit \ . 
is made the teacher o f  the special coaching centre.

The teacher needs to be adequately equipped to manage multi-grade teaching situations 
which is an imperative o f  scheme. Evidently, the pedagogic challenge is immense. 
Hence teachers have been specially trained in multi-grade teaching to cope with girls of 
three different classes.



A specially prepared Teachers’ Handbook has been developed and circulated to all the 
target teachers, wherein detailed guidelines on the different competencies in the major 
subject areas for the three classes, have been provided on a prioritised basis. A suggested 
month wise time frame for transacting the different units along with evaluation 
approaches has also been provided in the document.

Areas of C oncern

Since the programme started at different points in times and have different problems, the 
situation today varies considerably in the States. The interventions mentioned in the 
paper have been undertaken by various states under DPEP, but not all States have 
undertaken all the activities mentioned above. The results, though positive, are uneven 
across the States, districts and clusters.

1. The district plans now need to ensure specific strategies in areas o f low enrolment/ 
high dropout o f girls -  particularly SC and ST girls.

2. States which have not made the transition to specific strategies after three years, need 
to accelerate their transition.

3. It is important that all States have hohstic plans to ensure that gender goals are met. 
Mainstreaming o f concerns in all programmatic areas, addressing specific concerns of 
communities and adequate outlay/expenditure must all be integrated for 
comprehensive results.

4. Low proportion o f female teachers, often despite supportive policy pronouncements, 
remains a concern. M ore so in the alternative schooling system.

5. Developing a clear understanding o f classroom processes is a priority if  achievement 
levels of girls are to show significant improvement. This is particularly true o f the 
Phase I districts.

Early  C hildhood E ducation  : In tro d u c to ry  R em arks

In recognition o f  the expressed view o f  the National Policy on Education (1986/1992) 
view of  ECCE as a support programme for universalisation o f  elementary education and 
wom en’s development, ECE in DPEP is seen as a vital input towards preparing children, 
particularly first generation learners, for primary school through school readiness 
programmes and facilitating the participation o f  children, particularly girls, in primary 
school by relieving them o f  sibling care responsibilities. ECE assumes importance in the 
context o f  the latter as a major deterrent to girls attending school has been the burden of  
sibling care. ECE activities under DPEP have been designed to relieve them o f  this 
responsibility during school hours.

The guiding princii:>les have been to :

“ a\'oid duplication and support expansion o f  ECE in villages lhal arc not cox ered b\ 
ICDS

■ emphasise the pre-school aspect o f  ECCE and support development o f  pre-scliool 
material and training o f  fimctionaries and not provide nutritional iiiputs



strcngiiicn lies bclwccii anganwadis and primary schools through training o f  IC'DS 
workers

Strateg}

The IC PS  programme o f  the DWCD. has been the largest G o \ernm en t initiative on ECE. 
ICDS centers are opened in \ il!ages with a population o f  1 ()()() and above (750 in tribal 
areas). They pro\ ide a package o f  services including’ pre school component. The 
programme is currently seeking to co\ er all districts in the country.

DPEP has opted to strengthen the ICDS pre school component in areas where there are 
ICDS centers. Howexer, in areas where there are no AWC, DPEP has opened new ECE 
centers. The program me's approach to ECE has broadly focused on the following :

• Experimentation witii alternative, cost effective models for providing ECE
• Strengthening ECE in the e.\isting ICDS programme or with other departments in the 

State, in a con\ ergence mode, through training and other inputs
■ Strengthening the pre-school component in the fonnal schools

The state w ise dciails o f  the approach adopted are as given in the Table below ;

State Approach to ECE
Andhra Pradesh Experiment with own ECE model and convergence with ICDS
Assam Experiment with own ECE model and convergence with ICDS
Bihar Experiment with own ECE model and convergence with ICDS
Gujarat Experiment with own ECE model and convergence with ICDS

Haryana Convergence with ICDS
Himachal Pradesh Experiment with own model
Karnataka Convergence with ICDS and experiment with own ECE model
Kerala Convergence with ICDS
Maharashtra Convergence with ICDS and setting up ECE centres
Madhya Pradesh Experiment with own ECE model
Orissa Experiment with own ECE model and con\ ergence with ICDS
Tamil Nadu Convergence with ICDS
Uttar Pradesh Convergence with ICDS
West Bengal Convergence with ICDS -  yet to take off

Interventions

DPEP has been training the ECE worker and Helper in both the centres started and those 
attached to the ICDS programme. Training modules along the lines o f  the N C ERT model 
have been developed in consultation with ICDS functionaries with help from specialised 
organisations/institutions. Pre-school kits and teaching-learning material have also been 
developed through a similar consultative process. The centres started by D PEP and those 
Anganwadi Centres covered through convergence are being given education materials.



The new centres receive grants to meet operational costs. Some o f the states are also 
provided annual grants to the Anganwadi Centres as contingency or even to replenish 
TLMs. Construction o f ECE centres was taken up by a few states to ensure their location 
in the school premises. Community contributions such as material, labour and finance 
supplemented this move by the programme.

The cost o f running the programme has been varied as the states have developed their 
own models and financial framework.

Community involvement is an integral element o f the ECE programme in DPEP. 
Community based organisations such as the Village Education Committees, Mother 
Teacher Associations, M others’ Groups, etc., have been closely involved in the entire 
process o f establishment o f the centres, running them and also in securing community 
support for early childhood education. This has resuUed in some degree o f  community 
ownership, particularly in the case o f the centres started by the programme. In a v/ay this 
programme has provided a fomm for the women in the village v/hich has enabled them to 
discuss various issues pertaining to their lives and that o f  education o f girls. Such 
coming together o f women has often shaped into organised v/om en’s groups which are 
now' assisting in regular monitoring, material development, providing nutritional support, 
organising events in the centre and so on. Apart from this, a certain focus on adolescent 
girls has also been generated and there are examples o f  specific interventions for this 
group o f girls in some states.

Strengthening o f  Anganwadi Centres

Convergence with ICDS through strengthening the ECE component o f Anganwadi 
Centres, has been attempted by way o f co-ordination o f  tim ings between AW Centres and 
primary schools -  honorarium paid to AW Worker & Helper, training o f AW Workers & 
Helpers, provision o f pre school kits, joint monitoring.

ECCE ill DPEP States -Coverage through Convergence

State Convergence
DPEP I DPEP 11 Total

Andhra Priidesh Data not available
Assam 402 645 1047
Bihar (D PEP  III) 3849 I
Gujarat 5317 5317
Haryana 3701 4066 7767
Karnataka 743 1712 2455
Kerala Data not available
MaharaslUra S5S7 6852 15.439
Orissa 2400 (300 AVV cenU'cs jier disiricl) 2400

Tamil Nadu 7176 2461 963^
IJUar Pradesh 2100 2100

Total 50.011 1



Honorarium Paid to ICDS Functionaries
State IC D S W o r k e r IC D S  H elper

H on orar iu m H o n o r a r iu m

Assam No payment No payment
Gujarat No payment No payment
H^i/-yana 200.00
Karnataka 300.00 250.00
Orissa 200.00 75.00
I 'ttar Pradesh 150.00 75.00

O pening  oj new  ccnicrs

In non-JCDS areas, opening o f  ECE centres and providing for induction and refresher 
training o f  ECCE workers as weil as teaching learning materials have been the nuiin 
initiatives under DPEP.

E C C E  ill D P E P  States  - C o v e r a g e  in U n se rv e d  A reas

State New Centres \

DPEP I DPEP II Total
Andhra Pradesh 1950 485 2435
Assam 750 1470 • 2220
Bihar (DPEP III) 778
Gujarat 20 ECE cum AS centres in Banaskantha & 

Panchmahal District
20

Himachal Pradesh 158 158
Karnataka 38 38
M aharashtra 203 342 545
Madhya Pradesh 4008 287 (Jhoolaghars) 4295
Orissa 10 10

Total 10,254

Personnel Attached to ECE Centres Started by DPEP & their H onorarium
S tate ECE Worker ECE H elp er

Vi Number Honorarium Number H o n o r a r iu m

Andhra Pradesh
Assam* One 700.00 One 500.00
Bihar One 500.00
Gujarat One 600.00
Karnataka ** One Nursery 

trained teacher
As per regular 

scale for teacher
One 400.00

M aharashtra One 500.00 - -

Madhya Pradesh One 400.00 One 200.00
Orissa One 400.00 One 200.00

A Supervisor is provided for every 10 Mukulika Centres and is paid Rs 1500.00 per montli 
Follows the pattern of the PPC mn, by the Education Department. Government of Karnataka.



Coiivergence witli DW CD : Some Issues

Many issues pertaining to the question o f  sustaining D PEP’s efforts iiave been discussed 
with the Department o f W omen & Child Development at the national level and certain 
joint decisions have been taken by both the Departments. The Department o f  Women & 
Child Development has issued a D.O. letter No.4-3/96-NT dated 26.3.98 addressed to all 
State Secretaries o f the Department o f W CD/ Social W elfare/Education (copy attached). 
This letter highlighted the following decisions that were jointly taken by the DWCD and 
the Department o f Education, GOI.

1. Joint Planning, M apping and Sharing o f Resources
■ Location o f the Centres
■ Timing o f the Centres

2. Joint Community M obilisation efforts
3. Fund allocations
4. Joint training and monitoring

This letter requested that a state level meeting o f the Secretaries/Directors o f W CD/Social 
Welfare and DPEP/Primary Education/Rural Development (for Panchayati Raj)/HRD be 
convened at the earliest, to fmalise joint follow up action in the state, based on the above.

Follow up meetings have been held to review the progress and state specific experiences. 
Convergence has not always been possible in all the states. Convergence issues that 
persist and merit national level intervention are as follows :

■ It is necessary to work towards creating an understanding on convergence 
between the ICDS and the DPEP at the National, State and District levels, and 
develop a clear operational framework, such that implementation is possible at the 
district and sub-district levels.

" Further ways o f reaching smaller habitations, where the service is o f utmost 
importance, may be considered. If  there is an assurance of sustenance, DPEP can 
start ECE Centres in some such needy pockets w'hich do not otherwise conform to 
the norms followed for starting ICDS Centres.

■ Make use o f  the departm ent’s Creche and Day Care Scheme to ensure child care 
support during school hours.

Letters have been written to States by the Governnient o f  India to facilitate the process of 
convergence between departments in

Areas o f  concern

E C E  interventions have focussed largely on coordination with the IC D S  programme. At 
tlris juncture, (he phase 1 districts need to make plans to ensure sustainabilit>- o f  D P E P  
intcrx'cnlions ui LC!L, both in coordination with IC D S  and where tlie programine has 
opened new centers.



Gender & EGE

STATES - DPEPI

G ENDER ASSAM H ARYANA KARNATAKA KERALA M ADHYA M AH ARASH TRA TAM IL
INTERVENTIO NS PRADESH NADL

Staffing Position
State Gender •  In Place •  In Place • In Placc (Sr. P.O. for • In Place (One cach • In Placc • In Placc • In Placc (One for

Co-ordinator •  SCERT -  One each SFGs) for Gender and • State Advisor in placc W omen
for gender & ECE ECE) at SPO Developm ent and 

one Assistant W DO  
for G ender & ECE)

District Gender • In Place •  In Place •  In Place (APC in each • In Place (Holding • In Place (28) • In place • In Place

Co-ordinator district) additional charge^ • One W DO  per
district

Suh District • 304 Sahyo}*inis a< 
selected clusters

• In placc 73 Taluka 
Sanchalikas

Resource Groups • SRG (Gender & • State & District •  Separate groups are • SRG for gender and • State and District •  Resource Groups for • 10 m em ber State

(Gender &  ECE) ECE) Gender Resource not in place for ECE constituted Resource Groups for Gender and ECE Resource G roups for
•  DRG(Gcndcr& groups constituted G ender and ECE • District Resource gender and ('X'Cl- in constituted at State W om en’.s

ECE) for all Groups have been  
setup in Trivandrum 
and Palakkad 
districts

placc. and District levels Developm ent & ECE 
in place meets, every 
six months.

• 1 2 m em b ers  District 
Rc.sourcc ( irou p s  lor 
W o m e n 's  [ ) c \ c l o p -  
ment & H('i; 
constituted.  Meets 
tw ice  a vear

Community • Materials with • Gender sensitive • Gender perspective • Audio tapes on • Handbook for • Awareness
mobilisation gender focus - material developed - integrated in all girls’ education Sahayogini, cam paigns at cluster

Material print, audio/video - Poster, Brochure, training modules & developed in T aluka/zila Mahihi level-1023
developed in 2/3 Folders materials developed for Tikam garh and Sanchalika and

Development languages & widely • 3 Gender specific community Ratlam project personnel
distributed/used. Brochures mobilisation and • Brochure on g irls’ distributed upto

• Songs and Street >• Girls’ education and awareness creation education school level. 1 he
plays on the need w om en’s • Rural folk talcs & developed in handbook explains
for educating girls empowerment stories by elders Rajgarli and how to establish
and women through DPEP collected to emphasise Shehdol com m unication with
prepared. r' Laws for women need for parents & • Gender spceil'ie parents, VE(

• C om pletion of r- Aycncics workinu comnninitv id intcrac! ;i\\ arcncss malci lal incini)ers,Paniha> ;it



G E N D E R
IN T E R V E N T IO N S

Community
mobilisation
M ateria l
D evelopm ent

Interaction at Sub ­
district level

fea tu re  film on 
girls education  & 
co m m u n ity  p a r t i ­
cipation  “ P a k h i” 
bv J a h n u  Baruali

S p cc ia l  ca m p a ig n s  
for  S F G s  in c lu d ing  
re l ig iou s  leaders,  
tea gardens ,  tribal 
and riverin e areas  

M e e n a  ca m p a ig n  

W o m e n ’s 
a w a r e n es s  c a m p s  
and f o l l o w  up  
m e e t in g s  

M a a  Bet i m e la  at 
b lo c k  leve l  

M icro planning in 
low fem ale  
literacy villages 
and those villages 
with high 
concentration of 
S F G s .

C apacity building  
of w om en’s 
groups. They are 
now involved in 
school related 
activities

for w o m e n  
> T w o  fo ld ers  

for parents  and  
te achers  on the  
im p ortan ce  o f  
ed u c a t in g  gir ls

• M aa-Beti melas, 
cycle rallies, puppet 
show s, K alajathas, 
etc. conducted

• M ahila sashakti 
Karan Saptah

• M assive enrolm ent 
drive organised with 
the help o f m others 
and wom en VEC  
m em bers

with  the g r o w in g  g n i  
child  .
A 7 m o d u le  train ing  
fi lm w ith  in built  
g e n d e r  fo cu s  p rodu ced  
for train ing o f  teachers  
and V E C  m em b ers .

Cultural troupes have 
perform ed kala jathas 
in all districts. In all, 
the troupes 
perform ed in 1380 
villages during this 
financial year.
2 3 3  and Sh ikshakara  
M ela s  c o n d u ctcd  with  
girl ch i ld  &  S C / S T  
child ren  fo c u s  
V E C  melas - 164 
16 M a  B et i  m e la s  

M icro  P lann in g  w ith  
g e n d e r  focu s  
c o m p le te d  in s p e c i f i c  

b lo c k s

•  S p cc ia l  c a m p a ig n  in 

coastal and tribal 
areas

•  F e m a le  vo lu n te er s  
p os ted  in the M u s l im  
areas o f  K asargod  
and W ayan ad

•  D is tr ict  &  block  
m e e t in g s  o f  re l ig iou s  
leaders  in K asargod  
and W ayan ad

•  G rihasadas  b e in g  
co n d u cted  with  
in v o l v e m e n t  o f  V E C  
&  v o lu n teer s  ( 1 0 - 1 5  
w o m e n  per m e e t in g )

•  C o n d u ct  o f  m elas ,  
ral lies,  Kalajathas,  
etc.

& scri |)ts  prc |)aicd

•  M ahila  S h iksha  

A b h iy a n  Phase  II

•  S h ik s h a  Panchayat

•  C o n d u ct  o f  m elas ,  
rallies,  kalajathas ,  
etc.

•  M aa -  Beti M ela s  
organ ised  in s o m e  
distr icts

• M ahila  Sh iksha  
Abh iyans  Phase  HI

• Shiksha  
Pan ch ay a ts

• School C halo  
ab h iy an s  in ail the 
distr icts

m em b e rs  and 
c om m unity .  It also 
covers fo rm ation  of 
MT.'v, their  role in 
p ro m o tin g  g ir ls ’ 
education

C o n d u cl  o f  nickis, 
ral lies,  Kalajathas  
targeted m ain ly  al 
w o m e n  and girls  
Celeb rat ion  o f  
Intcrnaiional  
W o m e n ' s  Day  
Celeb rat ion  o f  Balika  
Din on .lanuary 
3 ,1 9 9 9
M ahila  and  Kishori  
Mela was organised 
a t  the times of 
en ro lm en t  drives. 
Retention  drives for 
girls held separa te ly

Mobii i. sation o f  \ ’LCs  
and P T A s  
B lo c k  level  
awaren.ess  c a m p a ­
igns  or gan ised  in all 
distr ic is .
M e l a s ,  Ral l i es ,  
Ka l a j ; u h as  o r g a n i s e d  
at B l oc k  lc\ 'cl 
Special involven'icnt 
o f  VLCs in 
e n ro lm en t  of ^iris

Community
Participation

S e l f  H e lp  G roups  
form ed .  T h e y  are 
s h o w in g  interest  in 
g i r l s ’ educat ion  and 
s c h o o l  i s su es  .
T h e y  g o  on  s ch o o l  
vis its ,  ensure  
teacher  attendance ,  
moni tor  the v i l la g e  
s tudv  hour

•  D o o r  to d o o r  c a m p a ig n  
for  g i r l s ’ en ro lm en t  by  
w o m e n  m e m b er s  o f  
P an ch ayat

• E lected  w o m e n  
m e m b er s  pursuing  
g ir l s ’ educat ion

• C e leb ra t ion  of Special 
days  a rc  girls 
educa tion  like Duolak

In B e l lary  distr ic t  
children  g e t  the lam p  
from the v i l la g e  
h o u s e h o ld s  for th e  
e v e n in g  c la ss e s  as  
there is p o w er  
breakdow n.
In Raichur dis tr ic t  
V E C  m em b ers  p o o le d  
in their T A / D A  for

P T A s  in all s ch o o ls  

M P T A s  in majority  
s c h o o ls
S u p p o r t  f rom  the 
c om m unity  is 
being a r ra n g e d  lor 
helping poor 
children  to i)ursuc 
studies

M ahila  S h iksha  
A b h iyan ,  Sh iksha  
Panchayat and 
formation o f  Mahila  
S a m o o h s

• 12593 M TAs in 
place  in 9 districts

• iMTA has adopted  11) 
girls of m igran t  
families in
B h o k a n d h a r  \ illagc, 
J a in a  districi, 
proN'ides them food 
etc. These i îrLs ha\ L- | 
thus been re ta ined in I

D o o r  1'.! l ioor
lor  girl.' , '  

cn i ' o ln : cnt  by  \'vOiVicn 
'nernboi 'S o f  
i’ancha \ ' a t .  
C om n v j r i i i v  sii})port 
)br gouii:̂
^ c h o l a : s i ' i p  tor  S C  S T  

gi r l s,  p r o v i d i n g  toi l e t s  
;aci!i;:c< unJ I'Liriiiiuic

5 (b)
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M anjira etc. purchasing a durri 
(carpet) for the BRC.

school. to schools

VEC •  VECs involved in 
tcachcr
sensitisation, home 
visits, awareness 
campaigns for 
girls' education

• VECs, Mothers ' 
Groups and other 
w om en’s groups 
are working closely 
in some places for 
promoting girls ' 
education

• Form ation o f 1020 
M others’ groups

•  W om en VEC  
members 
convention held

•  VEC training 
addresses issues of 
g irls’ education & 
women.

• Both basic and 
refresher training of 
VEC members 
completed

•  VEC s involved in 
m otivating parents 
to educate girls and 
re-exam ine the role 
of wom en in society

■ VECs are sensitising  
M other and other 
com m unity leaders

• VEC m eetings, VEC  
m elas and Chinnara  
m elas are used to 
prom ote gender  
equity.

■ Basic training to 
VECs has been given. 
G ender focus is 
inbuilit, special 
training is planned  
for 2000-2001 in view  
o f  panchayat 
elections

MPTAs & PTAs 
alongwith VECs arc 
actively involved 
with educationof the 
children

• VECs ensure 
gir ls’ enrolment 
and regular 
attendance and 
formation o f  
Mahila Samooh 
Panchayat and 
MSA training, 
Shiksha 
P an ch ay a t- 
special training 
for women 
members.
Special training  
for newly elected  
wom en  
panchayat 
m em bers

One day orientation 
provided to MTA & 
PTA members by 
MPP Co-ordinator 
and Block Mahila 
Sanchalika
Monthly meetings o f  
MTAs are held for 
every class to follow 
up the progress o f  the 
children and their 
participation in 
school activities. 
Pursue enrolment and 
retention o f  girl 
children

Basic training 
imparted to VHC 
members at CRC 
level.
VLC and PTA 
constituted and are 
functioning in every 
Primary school. They 
are functionting as 
registered societies

Pedagogy
Training o f  
aciuknuic s la f f

•  Gender sensitisa­
tion integrated in 
training for 
Icachers, Sis, Dls, 
BEEOs, DIET 
personnel, princi­
pals & instructors 
o fB T C s,  BRCCs, 
CRCCs.

• Classroom ccntred 
Teacher training

• Completed basic 
tcachers training in 
DPEP 11 and 
refresher training 
in DPEP I.

Gender training o f  
JBT teachers, VEC 
members.  Education 
Administrators & 
DIET faculty 
completed, using the 
package Dasha and 
Disha
Gender training of 
district and sub 
district level 
functionaries, teachers 
& grassroots level 
functionaries through 
tele-conferencing

Gender concerns 
integrated in the in- 
service teachcrs 
training programme 
The 6 day teacher  
training m odule has 
an inbuilt com ponent 
o f gender

One day 
brainstorm ing  
session held to 
discuss ways to 
sensitise the 
teachers on gender

Gender sensitisation 
o f  cluster tcachers 
Gender sensitisation 
module integrated in 
teacher training 
programme.

Gender module 
included in the in- 
service teachers’ 
training programme 
SMARTPT. 
Training o f  all 
teachers on 
Sankalp’98

Module prepared and 
distributed all the 
schools.
Gender perspective 
integrated in training 
programmes for 
teachers, CRCC, 
BRCC, Educational 
Administrators, 
SCERT and DIET 
faculty and project 
personnel.

M aterial
developm ent

Gender information 
kit gender bias in 
textbooks & their 
al te rna t ives  by .S('HRT 

M ujhe Padna Hain (I 
W an t  to Stu(iv) -  a

Video recording o f  
gender issues (role 
play) for use in tele 
conferencing 
completed
7 m odule  video film

Sankalap/Agenda 
1998 -  10 command­
ments for the class­
room to ensure girls' 
participation, 
rcachers handbook
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gender m odule for 
the tele conferencing  
on g irls’ education

produced is used for 3 
days film based  
training

on M P P  c o v e r s  w a y s  
o f  c o n ck i c t i ng  M T A  
n i e e l i n u s

Teacher support 
m ateria l

• 2 booklets - on 
educating girls & a 
compilation o f  
stories o f  giri 
recipients of  
national bravery 
award

• Teacher 
Sensitisation 
material on how to 
reduce gender bias 
in classroom 
activities

• Specific material to 
teachers on how to 
handle textbooks/ 
curriculum & extra 
curricular activities 
without any gender 
bias

• Chiguru ; Resource 
Book for teachers.

• Manthana ; Rcsourcc 
Book for Trainers o f  
teachers.

• Seven module f i lm -  
“Before we begin the 
lesson.. .” alongwith 3 
days training designed 
for tcachers.

• Efforts made to use 
‘she’ wherever ‘he' 
has been used in the 
teachers handbook

• Short stories 
invited to sensitise  
teachers on gender  
discrim ination  
which will be 
screened by an 
expert com mittee.

• S o m e  ma t e r i a l
d e v e l o p e d  e a r l i e r  is 
b e i n g  u s ed  b y  the  
d i s t r i c t s

• H a n d b o o k  for  
S a h a y o g i n i ,  C R ( X ' s  
an d  t e nc he r s  f i na l i s ed  
aftei '  s c r u t i n y  b y  the  
M P P  A d v i s o r y '  

C o m m i t t e e .

• H an d b o o k  
’’M a r y d a n s h ik a ” for 
Saha^owjnis and  
projec t  personnle.

• A booklet based on 
textbook focused 
g en d er  issues 
' ‘Sainantecl iya  
\ v h a t e \e r ” ( on the 
way to equality)

Textbooks • Textbooi< 
developers 
provided with 
checklist o f  ’d o s ’ 
& 'd o n ’ts ’

• T extbook for class 
III and IV and 
ECE are going to 
be reviewed

• Textbooks for  
classes I-V reviewed  
to elim inate gender  
bias

• All text books o f  
standards 1 to IV in 
Kannada, Urdu, 
Marathi, Telegu and 
Tamil reviewed for 
elimination o f  gender 
bias. A gender 
resource person, 
associated with Text 
Book Committee

• Efforts made to use 
‘she’ wherever ‘he ’ 
has been used in the 
textbooks

• All textbooks for 
Classes 1 to IV 
reviewed for 
elimintation of 
gender bias

.  S C E R T  has  
c o m p l e t e d  g e n d e r  
a na l y s i s  o f  text  
b o o k s

• G e n d e r  review'  o f  
t e x t b o o k s

• G e n d e r  p e r s pe c t i \  c 
b i n h  into t he  p r o c e s s  
o f  t e x t b o o k  
d c v c l op i i i e n t

• ' fh e  ])roeess has 
been completed for 
all te.\t books for 
Classes 1 - \ '

• Geiuler  neu tra l  
tex tbooks upto C.'lass 
\ ' .  -  all subjects

M anagem ent
Planning
In tegra tion  o f  
g en d er perspective  
ill p lan  form ulation

• Use o f gender  
analysis o f EM IS 
data for planning  
strategies for 
g irls’ education

• Separate chapter  
in AW PB  
detailing girl-child  
specific  
interventions

• G ender analysis of 
EMIS data and 
cohort studies used 
for planning

• Provision for 
educational 
incentives & other  
support for girls in 
the AW PB.

• On-going efforts to 
sensitise the planning 
process

• Interventions for girls 
integrated in the 
various activities 
proposed in the 
AW PB

• Integration of the 
gender perspective 
being attempted

• Interventions for 
gir ls’ education in 
the district plans

• Focussed in te r ­
ventions for girls 
included in the 
AW PB 1999-2000

•  O n  g o m g  e f f o r t s  to 
i n t e g r a t e  t he  g e n d e r  
p e r s p e c t i v e

• S e p a ra te  C h a p te r  
in A W PB  spelling 
out in te rventions 
for vvoineii & f^irls

• l : t I o r t s  b e in g  m a d e  to 
i n t e g r a t e  the  g e n d e r  
p e r s p ec t i v e .

• A c h a p t e r  in the  
A W P B  det a i l s  
s t r a t eg i es  for  girl  
chi ldi ' cn.

• I n t e g r a i i on  o f  g e n d e r  
c o n c e r n s  a t t e mp t e d

• A W P B  i nc l udes  ;i 
c h a p t e r  on giri  ci i iki  
spe c i i l c  i n t e r \ ' en t ions .

Capacity Building
Preparciiion o f  
gender li-aining

• Modules developed 
for teachers. 
E d u c a t i o n a l

• Gender Training 
manual and package 
for educational

• Gender training 
modules -  Head 
Tcachcrs, Teachers

• G e n d e r  s ens i t i s a t i on  
bui l t  into the  t r a i n i nu  
p i o g r a i n m c  for

• G e n d e r  t r a i n i ng  
m o d u l e  tV)|- DlF/ l '  
facLilt)- l:ducii tu>-

5 (d)



Educational Admini­
strators & Vf£Cs

• Sessions on social 
mapping in the VEC 
training module have a 
gender and ciiste focus. 
Separate sessions on 
inequality in access & 
participation in ' 
schools.

• Gender training o f  
teacher, Head teachers, 
BRCC, CRCC and 
VEC

• Repeated focus in all 
review workshops 
involving BRC and 
project personnel.

•  BRCs, BEOs and 
CRCs trained to use 
MIS data from gender 
and ECE perspective.

•  State level workshop  
on use o f M IS data

W orkshop with 
support from  
N IP C C D on  
strengthening  
collaboration between  
DW CD and 
Education  
Departm ent o f  
im plem entation for 
ECE.

module

Capacit}' Building
Prcparalion oj 
gender (raining  
niodu/e

Sensitisation  
program m es for  
D PEP pei'soiuiel

Workshops

Administrators,  
VEC members, etc.

• Gender sensitisa­
tion built into the 
planning and 
introspection 
workshop for 
DPEP personnel

•  Orientation of 
Gender SRG & 
DRG

Workshops on 
planning activ ities 
and review o f  
progress held 
regularly at the 
State level 
3 day State level 
Sem inar on 
G ender Equity 
Issues

administrators
• Section on 

girls’education and 
gender issues in the 
teachcr training 
module Tarang

Gender sensitisation 
program for district 
and sub district 
project staff 
Training on girls' 
education o f  project 
personnel through tele 
conferencing 
Gender sensitisation 
o fB R C C s,  CRCCs 
and adminis-trators 
through the package 
Dasha and Disha.

Material development 
workshop for 
teleconferencing on 
gir ls’ education

State workshop on 
gender and wom en 's  
empowerment.
Five days workshop 
on strategising and 
planning for girls’ 
education and ECCE 
( including fields 
visits to Idduki 
(listricl)

tcachers and
educational
managers

• Gender sensitisation 
o f  district gender co­
ordinators

• Gender sensitisation 
o fB R C C s

• Training for role 
clarification o f  
Gender Co­
ordinators.

• Sahayoginis 
undergone training 
on gender 
sensitisation

• G ender  
coordinators 
trained for thrift 
and credit groups

• 2 day SSK  
orientation  
program m e for  
DRG in May 99

• 2 day SRC  
workshop for 
preparation of 
Sahyogini 
evaluation format 
in Decem ber 99

• 2 day orientation of 
gender coordina­
tors for quality 
water.

nal Administrators 
' Gender Module 

incorporated in 
SM AR T PT.

' One day orientation 
o f  Sahayoginis.
3 days gender  
sensitisation module 
forC R C C /B R C C  
developed at SPG

Three days gender 
training o f  personnel 
Training of 
Sahayoginis 
Training for 
implementation o f  
Sankalp 1998 
A bout 85 
district/Taluka  
M ahila Sanchalikas 
w ent on exposure  
visit to Nanded  
district and saw  
sugar school and 
met M TAs, in 
February 2000.

Job chart for CRCCs 
to guide them to 
meet MPP objectives 
Review m eeting of  
Zilla M ahila 
Sanchalika & Media 
and Docum entation 
Incharge
M ahila Prabodhan 
Program m e -  Case 
Study workshop  
M ahila Prabhodhan 
Program m e -  
meeting



Networking

MIS
A va ilab ility  o f  
G ender
desegrega ted  data

Mahila Samakhya

Networking with 
NGOs, NEIBM, 
MS, W om en’s 
Studies Centre, 
Gauiiati University 
Convergence with 
Social Welfare 
department, for 
health

From EM IS & 
VEC survey 
Through house to 
house survey data

Operational in one 
block in 3 DPEP I 
districts in one 
block
Expanded to 2 
DPEP II districts 
An integral part o f  
D P EP’s gender 
strategy.

• Resource Persons for 
gender programmes 
drawn from DWS, 
NCERT, TSG 
Ed.CIL, & N G O s

• W om ens’ Education 
Cell in SCERT

Through EM IS 
Through cohort study 
and house to house 
survey data

MS, SRC, NIAS, CLR 
(Pune), CRY and 
BGVS have been 
involved in various 
activities

Through village 
mapping and EM IS 
Micro Planning data 
G ender disparity  
reports are generated  
for Districts, blocks  
and CRCS.

MS working district 
resource persons on 
microplanning with 
DPEP
MS resource book on 
gender,  ‘Kusum a’ 
distributed to all BRCs 
and CRCs.
MS representation in 
V E C  being considered

Linkages wilh 
institutions of 
repute, Govt. Dcpts. 
experts o f  child 
development and 
child psychology

Through EM IS

MS operational 2 
DPEP districts. 
Personnel at state 
and district level 
selected

Linkages with 
Action Aid Eklavya, 
TISS, SNDT 
University, FRCH 
Pune & other State 
agcncics
Networking being 
planned with NGOs

• EM IS and Lok 
Sampark Abhiyan 
data

• The IPMS has 
attempts to integrate 
gender concerns 
through LSA and 
MSA data

• T I S S ,  S P A R C ,  13MC,  
C L R  P u n e , . S N D T  
Un i ve r s i t y .

• Li fe  ski l l  e n r i c h m e n t  
p r o g r a m m e  for  a d o l e ­
s ce n t  g i r l s  d c \  clopcci  
wi t h  t he  he l p  o f  
\ ' oca. t ional  t i a i n i ng  
d e p a r t m e n t  o f  ( jo\ ' t .  
o f  M a h a r a s t r a  &. ' 
S N D T  C o l l e e e ,  Pune .

• T h r o u g h  f : M l S

• T h r o u g h  .Vlicro- 
P l a n n i n g  an d  H o u s e  
to H o u s e  s u r \ ’cv

• MS operational in 3 
DPEP districts

• MS support drawn 
upon for conducting 
Mahila Shiksha 
Abhiyan and 
Sahayogini training

• F orm a tion  and
tra in ing  of Mahila  
Sanioohs and  Self 
Help G ro u p s______

• M P P  o p e r a t i o n a l i s e d  

in l ine wi t h  M S

• T h e  M P P  has  l oca t ed  
f u n c t i o n a r i e s  at 
d i s t r i c t ,  c l u s t e r  and  
b l oc k  le\ ' cl .  Sahav 'Ogi /  
S a h a y u g i n i s  w o r k  at 
s c h o o l  l e \ ’cl.

« C’o n \ ' c r g e n c c  wi t h  the 
S oc i a l  W e l f a r e  
D e p a r t m e n t  an d  
v o l u n t a r y  agencic. ' i  
a t t e mp t e d .

- D T K R T a n d  DIKT 
facult}' assist in 
training' 
j ) ro«ra tnm ts .

• E M  IS compui .Nory 
regi . s t rat ion o f  
c h i l d r e n  in s choo l  
g o i n g  a ge  ( mi c r o -  
p l a n n i n g )

• T h r o u ^ i i  c oh o r t  s t u d v

Innovation • Shiksha Scvikas in 
10 villages

• Moktabs as AS for 
girls’ education

• SHGs pursuing 
girls’ education

• Follow lip action to 
ensure retention of 
girls enrolled, 
through the special 
enrolm ent drive.

Special coaching for 
girls’ in urban slums 
Special interventions 
for girls working in 
brick kilns

Meetings with reli­
gious leaders, pla­
cement o f  volunteers 
in coastal & muslim 
dominated areas in 
Kasargod, Malapp- 
uram and Wayanad., 
House Visits made 
regularly by 
volunteers to motivate 
dropout children & 
parents towards 
primary education

• Providing primary 
school facilities 
within Madarssas

• Sahayoginis placed 
in 1 block of DPEP 
disti’icts as per MS 
model

• A s h r a m  S h a l a s  foi 
g i r l s  in t r ibal  p o c k e t s

Li fe  ski l l  c n r i c h - m c n t  
[ ) r o g r a m m c  for  out  o f  
s c h o o l  girl s.  
P r c - \ ' o c a t i ona l  
t r a i n i ng  to out  o f  
s c h oo l  gi r l s  
G e n d e r  .speci fic in - 
pu t s  prcn i dcd in 
c l u s t c i s  s e l e c t ed  loi 
URL.

284f) .SjX'Cial C o a  
Cc^ I r c^  for  SC/'S' l 

gi r l s.  0 9 2 5 5  gi r i s  
co\ ' c rc t i  b\ '  t hese  
centre.^.  T e a c h e r s  
t r a ined  in mul t igr :  
t eacl i i ng.

T o  p i e \  cnt  d r o p o  
ensui ' c  r e gu l a r  
a t tdv. i ai i cc  local  e 
s \  siei ' i  i n i p i c - m c r  
on li lai I 'asiS in 3

lit. &

<cort
■cd



g f:n d e r

IN TERVEN TIO NS

Alternative
Schooling

Drop out girl 
children and 
working girl 
children are 
benefiting 
Around 50% AS 
Instructors 
recruited are 
women 
53%  of the 
children enrolled  
in AS Centres are 
girls

Working girls, girls 
engaged in sibling 
care/domestic chores, 
who are drop outs, 
who do not have 
access to schools are 
the main beneficiaries 
o f  AS
66%  of the children 
enrolled in AS 
Centres are girls

Dropout girls working 
girls & girls engaged in 
sibling care/domestic 
chorcs and cuttle 
grazing are the main 
beneficiaries o f  AS 
581 NFE centres are 
operational 
Out o f 15,836 
students in AS centres 
8799 are girls 
Preference is given to 
appointm ent o f  
fem ale instructors 
belonging to SC/ST  
and other backward  
groups in AS

The multigrade 
centres in school- 
less habitations 
reach out to SC/ST 
and Other girls in the 
8-12 years age 
group.
46%  of the children  
enrolled in the AS 
Centres are girls

G irls benefiting  
from  11,579 Shishu 
K endras
3647 girls admitted  
in 21 Ashram shalas 
46%  o f the children  
enrolled in the AS 
Centres/E G S are 
girls
4,23,580 girls being 
educated in 22,845  
EGS.

Girls in Prerna 
Centres and Contract, 
Summer Sugar, 
Mobile, Ashram 
Schools
43% students enrolled 
n AS Centres are girls

•  O ut of the total o f  
31,161 children, 
16,444 children are 
girls, i.e. 53%

• Tne AS centre for  
m uslim  adolescent 
girls in Ramanathan  
Puram district

• One AS centre for 
girls engaged in 
beedi rolling in 
Dharm a puri district

• 131 AS centres being 
run exclusively for 
girls by lady 
instructors.

•  62%  teachers o f AS 
centres are women.

Research and 
Evaluation

Survey on language 
and girl child issues 
Open evaluation of 
Nl'l-; centres 
Study on gender 
bias in classroom 
transaction 
In the sample 
monitoring 
conducted in the 
last 5 months 
emphasis has been 
given to analysis of  
attendencc, 
enrollment and 
drop out o f  girls 
students

Study on ECCE by 
Santek Consultants 
Pvt. Ltd, N. Delhi 
Study on Gender 
Disparities in District 
Kaithal, Department 
o f  W om en’s Studies, 
N( 'I 'R T

A study on observation 
o f  the use o f  new text 
book in Kolar district 
by Ms. Prema Clarke.

Studies proposed on 
the functioning o f  -
> grihasadhas 

volunters for 
Pribals and girls

> Anganwadi 
centres

r  classroom
environment vis- 
a-vis girls' 
learning.

Study being  
conductcd in each 
district to find out 
the real class-room  
situation regarding  
gender bias

• Effect o f  Bal Mela in 
bringing back 
children in school of 
village Diipada, Distl. 
Shajapur,

• Study on tribal girl 
child Distl. Sidhi,

• Impact of EGS, AS, 
NFL andSSK on 
girls' ciirolntciil.

• impact ol'SSK in 
Udaipura and 
Ohaidullaganj filocks. 
Distt. Raiscn

• Status ofeducation of 
women and girls 
working in stone 
mines

• Contribution of 
Alternative schools in 
UPE in Mandsaur. 
with reference to 
girls' education

•  Im pact  o f  g ender  
sensi t isa t ion  o f  
parcnls  j i k I leachers  .

•  Rural Girls entangled 
in the chain o f  social 
customs.

• School activities with 
reference to Gender.

• Role o f  female 
members in VECs.

• ST girls ' partici­
pation in other 
activities in school.

• Education o f  retarded 
girl children.

• Factors contributing 
towards enhancement 
o f  girls’ attendance.

• Action research on 
dropout and retention 
of  girl students, 
Osmanabad district.

• Study on enrolment, 
attendance and 
retention

' Study o f  Enrolment 
and retention o f  girls 
in primary schools in 
the coastal villages of 
Cuddalore.

’ Comparative study of 
learning achievement 
ofS( '/ s" r girls o f  
I'hiruvannamalai 
I'A’aluation o f  the 
Local liscort System 
Study on functioning 
o f  special coaching 
centres lor S( VS I' 
girls



ECE
IN TER V EN TIO N S

ECCE • Mahila  Pragati 
Manchas & Balika 
Surobhi Manchas 
started in Dhubri

• SRG members 
trained in NCERT

• 2220 ECE centres 
established

• 1047 AW Centres 
covered through 
convergence

• Mothers’ Groups 
taking keen 
interest in girls’ 
education

•Supervision  and  
m onitoring m ech­
anism  revised  
through a three day  
workshop which is 
uniform ly adopted. 

•T rain ing  m odules 
developed for :

- Foundation  
T raining o f new  
ECE W orkers

- Refresher  
Training o f old 
ECE W orkers

-In -serv ice  ECE  
Supervisors 

-5  day training o f  
ICDS workers 

-C R C C  &L K a m a a n  
teachers on ECE

■ M apping of ECE  
centres in all 
d is t r i c t  is in 
progress___________

• 3701 Anganwadi 
Centres covered by 
DPEP to strengthen 
their ECE component

• Five days Training o f  
A W  Workers 
completed. Helpers, 
Supervisors and 
CDPOs have also 
been trained

• Rs 200/- being paid to 
A W  Workers for 
extending the timings 
o f  Angan- wadi 
Centres

• Play w ay m aterial/ 
teaching aids, 
teaching kits 
provided to 3701 
A nganw adi Centres

• SC ERT providing  
special train ing on 
m aterial develop­
m ent in blocks 
adopted by it

•  Tat patis provided to 
3867 AW Cs.

• TLM  developed  
through workshops 
with AW W

• Perm ission granted  
to open AW C in 
Prim ary Schools

• Film shows and 
puppet shows being 
organised at AW Cs

• The 45 ECE Centres 
established, 38 
sustained.

• Under convergence 
with ICDS, 2455 AW 
Centres supported by 
DPEP as follows :
>  Provision o f  nionthly 

honorarium to 
AW W  (Rs.300/-)
& Helper (Rs.250/- 
) for 10 months for 
extending the 
timing o f  AW  
Centres to match 
school timings 

> R s  2000.00 provi­
ded for material 
purchase (one 
time)

• Collaborating with 
CRY, CLR, Pune, 
DSERT & NJPCCD in 
formulating ECE 
training module

• ECE unit at DTER T is 
the resource centre for 
ECE

• R efresher course in 
arranged for A W W  
and AW H . T hey also 
attend m onthly  
interactive m eeting at 
CRC level.

• Manual developed 
for the use of 
Anganwadi/  Balvvadi 
teachers

• Training o f  ICDS 
Supervisors from 
DPEP I districts

•  T raining m odule
. for AW  W orkers

developed
• Involved in 

G overnm ent of 
K erala’s efforts to 
develop the pre­
prim ary curricu­
lum

• TLM  developed for 
pre-school ccn trcs

• A m onitoring tool, 
for periodic  
assessm ent o f the 
pre-school 
com ponent o f AW C  
developed.

- 4 0 0 8  ECE Centres  
( S S K s )  set up and 
run by D P E P  in 
phase I with 13791 0 
girls
Training o f  S S K  
T eacher  and 
Sah ay ik a
7 d a y s  refresher ■ 
training to tcachcrs  
and 3 d a y s  rcfresiicr  
training to Head  
T ea c h e rs  o f  s c h o o l s  
to w h ic h  S S K s  arc 
attached  

B o o k s  and 
educat ion a l  material  
provided  to S S K s  

Around 287 
Jhoolagliars being 
run as child care 
centres with 4201 
girls in Phase 11

• ECE centres started in 
DPEP districts - 545

• Balwiidi Tais paid 'Rs 
350/- i)cr niontli -  to 
be increased lo Rs 
500/- per month from 
.lune'99.

• Rs 500/- provided for
..toys and otiier .........

contingent
expenditure.

• Training provided to 
anganwadi  workers 
twice in a year.

• Toys are provided p  
AW Centres.

• Converf^eiice with 
iC DS in 15,439 A W  
centres

• M T A s in some 
places p ro v id in g '  
nu tr i t iona l  inputs  to 
cli ildrcn a t  ECE 
centres

• D P E P  s ta r ts  EC E 
ceiitrcs to meet the 
»ap in need a f te r  
ICDS and  Zihi 
Pan ch y a t  divides -on 
th e i r  share.  
Subsequently ,  these 
a re  taken  over by 
e i the r  (he ICDS or 
Zila Panchava t

• Fo lders ,  posters  
printed and stickers  
on E C E  pi'cpared for 
CTicouraging the 
e n r o lm en t  o f  girls  
children.

•  A u d io  and V id e o  
c asse t te s  on ECE  
svere bo u g h t  &  
supph’cd to the 
Dis tr ict Programivic  
C o-ordinators .  
P rop ose  to su p p ly  the 
sa m e  to the B R C s  and 
E C E  ccntrcs .

•  9 6 3 7  A n g a n w a d i  
ccntrcs  be in g  c o v c i c d  
for s trengthening .

• T ra in ing  to E CE and 
B a lw a d i  w orkers  
c o m p le te d  in Phase  1 
and II districts.

•  T ra in ing  m o d u le  for 

ECE de\ 'c Ioped  b> 
D P E P  and D T E R T ,

• R e v ise d  m o d u le  on 

the basis  o f  ' th em es '  
under preparation bv 
D P E P  & D T E R T .  
M o n ito r in g  and  
su p er v is io n  being  
undertaken by DP1:1' 
functioiiarics.

• S tep s  taken to sup;'i> 
play [Tiaterials wortii  
Rs, I ()()(),/- to all the 
2461 HC'E centres  o f  
Phase  11 distj'icts.



n}> Position
State G ender  
C o-ordinator

District G ender 
Co-orditiator

In Place -  I'll tee  
co-orclinafors lor 
G ender and ECE

In I’kicc
Scpauiic [•('I: Co­
ordinators in place

• In Place In place

• In Place -  one co­
ordinator for 
G ender and ECE

• Three M andal 
Resource Persons 
are positioned for 
m onitoring all 
activities o f DPEP. 
girls’ education & 
ECE are priorities

• E C E/G ender  Co­
ordinators in place

In Place • In placc in 2 
districts (One 
being looked after  
by DIET lecturer)

In Place State Co­
ordinator foi Girls’ 
Education and 
Programme Assistant 
for ECE. Overall co­
ordination by Addl. 
Director (General)

In Place

In Place

in Placc

• In Place 
Senior Professional -  1 
Consultant - 1

In place

Resource Groups 
(Gender & ECE)

•  Four m em ber 
SRG constituted  
which meets once 
every month.

• Five m ember 
DRG constituted  
which meets once 
every month.

• Eight m ember 
MRG constituted  
which meets once  
every m onth.

(The resource 
groups are com mon  
for G ender and 
ECE)

State Resource 
Group and District 
Resource group 
under Mahila 
Samakhya (MS) 
formed.
State and district 
Core Teams o f  MS 
in place
SRG and DRG for 
ECE constituted

SRG -  Gender 
DRG -  Gender

SRG for gender or 
ECE in place

SRG (gender) meets 
twice a year. Facilitate  
im plem entation, m onit­
oring & develop-m ent 
of training m odules 
SRG(ECE) meets 

every quarter. Helps in 
planning, training and 
monitoring.

•  G ender DRG in place 
- 8  members

• G ender BRG in place 
- 7  m embers

•  BRG assists in VEC  
&. teacher training, 
orientation o f IMTA/ 
PTA, M ahila Samitis. 
Helps in enrolm ent 
drive s & girl child

>16 m em ber SRG  
constituted -  
quarterly  
m eetin g s.

'SRG actively 
involved in 
programme 
planning and 
development o f  
gender training 
modules
11 m ember DRG  
in place -  
monthly 
m eetings 

• 15 m ember BRG 
formed -  
m onthly meeting

•  25 member SRG for 
Gender & ECCE  
constituted Members 
oriented.

• M em bers assist in 
conducting community 
m obilisation cam paigns, 
m aterial developm ent, 
review progress and 
p la n n in g , training 
ECCE workers, VEC  
m embers, w om en’s 
m otivator groups. 
Q uarterly meetings are 
held.

• DRGs meet once a 
month

• 215B R G s fo rm ed -m eet  
everv month



Resource Groups 
(Gender & E CE

Community
mobilisation
Material
Development

Interaction at Sub 
District level

■ Gender aware 
material developed

■ C hapter on g irls’ 
education  
included in 
handbook for  
school com m ittees

Balika M elas, 
Rallies, M eena  
Cam paigns and 
enrolm ent drives 
conducted in 18 
districts.
M eetings held with 
villagers, school 
com m ittee chair­
persons and  
teachers. Parents 
interview ed to elicit 
their attitude  
towards g irls’ 
education.
Reasons identified  
for girls lagging 
behind in education

‘Munia 5 e t i ’ audio 
cassettes & 
calendars
‘Akansha’-  Audio & 
video cassettes 
Quarterly news letter 
being published 
Audio-Video 
cassettes on gender 
developed/ 
disseminated

• ‘Munia Beti’ 
Campaign in SC,ST 
OBC and minority 
areas

• Prabhat Pheris, 
Padyatras Bal 
Melas and Ma-Beti 
melas at block and 
district level.

• 1983 Mahila 
Samoohs under MS 
functional at the 
village level.

• Jagjagi/B alJag.jagi
centres

• M ahila Shikshan  
Kendra at 8 places

Some gender aware 
communication 
material developed

• Rallies, Prabhat 
Pherias, Publicity in 
Haats, Tamasha Party, 
Meena Campaign, 
awareness campaigns 
& Rangla- Rangli 
programme

• Congregations among 
-Rabari, Thakorc, 
Machi, etc.

• Chaudhari congre­
gations in Dhakha, 
district Banaskantha, 
focussing on reten­
tion o f girls, utilised  
for im proving the 
school in Dhakha. 
Need for AS ccntre.

• Slogans highlighting  
im portance o f girls 
education'developed  
& used

• Calendars focussing  
on g ir ls’ education  
developed by 
C ham ba andj 
Sirm our district

•A ud io  Cassettes 
with songs on 
gender issues devel­
oped and used by 
Kullu district

• Meena week 
celebrated in Sirniour

• Cluster level Ma-beli 
Melas organised

• Block level Mahila 
Samniclans.

• International 
Women’s Day

• District & block level 
Bal Melas

.  Girl Child Week
• Village rallies by 

school children witii 
focus on girls 
education

• Bal Parvesh Melas to 
ensure enrolnient of 
girls.

• Block level.Women

week. Visits schoois to 
ensure attendance of ;
girls- .

• DRG attends district 
level program m es and 
co-ordinates between 
BRG and G ender  
C oordinator.

Printed m aterials 
produced and 
distributed to 
M TAs, VECs, 
Teachers. Leailets 
displayed at M elas, 
enrolm ent drive  
week and local 
festivals 
O rganisation of 
M eena cam paigns 
during celebration  
o f ‘Girl Child W eek’

C o m m u n i t y  
m o b il i sa t io n  with  
g en d e r  focu s  

M a-Jh eea  (M oth er  
d aughter)  M ela s  in 
tribal areas  

W o m e n ’s c o n v e n ­
tions,  Pada:Yatra &  
rallies  at b lock  and 
c luster  leve l  w ith  help  
o f  M ahila  M andal ,  
N G O s ,  I C D S  
funct ionar ies  

S p ec ia l  e n ro lm en t  
dr ive  for giri children  

in Julv

• Posters & audio 
cassettes devclo-

.....ped for co'm m u-'
. nity  mobilisation
• M eena audio 

video material 
given to districts

• M eena shows 
.held iu.allJ.6„.„.
GPs of Bankura. 
14/16 in 

Birbhu m,
16/25 in Good! 
Bellar,8 /19 in 

' iMursliidabad, 
9/19 in South 24 
Parganas._______

Posters.  A u d io  C asse ttes ,  
Abhi)'an Gcct  

M ee n a  V id e o  Casse ttes  

M ahila  Sainakliya  

B ulle t in s  and n iagaz in cs  
m ad e  a \ a i la b le  to teachers

• Regular com m u­
nity m eetings in 
focus blocks of 
Bankura and 
Bribhuni 
Block level Maa
0 M eye m elas in
1 focus block (all 
districts) & 48 
GPs of Gooch 
Behar
In M urshidabad, 
aNvareness camps 
for ))arents & 
com m unity and 
door to door  
cam paign for 
,''ir is’ ediicatioi!

• P ub l i c  i nce t i ng ,  t l lm 
s h o w s ,  r a l l i es  & \ i l l aec  
m e e t i n g s  to c r ea t e  
a w a r e n e s s  a b ou i  D P E P  a nd  
g e n d e r  i s sues

• Meena C am p a ig n s  -  357 
villages

• C onduc t  of .Melas(350 
villages), rallies, 
K a la ja thas  (194 villages).

• Ma beti melas W 'omen’s 
pa r l iam en t  -  222 \ illages

• E nro lm en t  driNX 'S  -  2 1 5 
blocks

• 619 reteiilioii drives



Interaction at Siih 
D istrict level

Conference at 
Sirmour district 

» 12 Mahila Mandal 
Camps and teacher 
sensitisation fori 823 
teachers in Chamba 
district

B lock/m unicipali 
ty level m eetings 
held regularly in 
Cooch Behar 
GP m eeting held 
in South 24 
Parganas.
DPEP stalls on 
girls’ education  
put up in fairs/ 
exhibitions

Community
Participation

•  There are many 
examples of  
community 
donating land, cash 
and other building 
material

• There are 2180 
M others’ 
A ssociations in 12 
districts. They 
support the 
effective  
functioning o f  
ECE centres.

•  Balika M elas 
organised by the 
com m unity in 
Kurnool and 
Srikakulam  
districts. The 
com m unity took 
upon itself to 
enroll and 
m ainstream  girls 
in prim ary schools

•Mata Samiti members 
run the Angna and 
Apna Vidyalas.

■ECE centres 
established and 
managed by Mata 
Samitis.

•There arc examples 
o f  community 
providing waste 
materials for 
preparing play 
materials, learning 
kits and aids for 
the centre.

■Management of 
ECE centres 
opened by DPEP  
rest with M others’ 
Com m ittee.

MTAs getting 
involved in issues 
conccrning gir ls’ 
education -  ensure 
regular attendance

• Mahila Mandals are 
enrolling students 
and keeping watch 
on their retention

• MTAs and community 
contributing funds for 
school re p a i r , 
boundaries, etc.

•  Women have trying to 
create awareness on ill 
effects o f  alcoholism 
and the importance o f  
gir ls’ education

• In Dhenkanal, a lady 
VEC m em ber provi­
des 3 hours coaching  
to children o f her 
v illa g e . She watches 
their attendance to 
prevent drop outs.

•  VEC s engage lady 
teachers by paying a 
honorarium  of 
Rs.400/- per month.

• Q ualified girls are 
taking classes volun­
tarily in the nearest 
prim ary schools.

•  M TA m em bers 
collected wood from  
nearby forest to a 
fence their school.

• 100% enrolm ent of 
girls achieved in 
certain villago.s/ 
schools.

Community coming 
forward to support 
preparatory classes for the 
out of  school children and 
providing escorts to girls 
and child care facilities m 
villages where the model 
cluster approach is being 
implemented.



VEC • Statutory School 
Committees 
constituted with 
50% women

• School com m ittee 
form ed and 
m em bers trained. 
G irls’ education  
w as discussed  
separately in tlieir  
training

• School com m ittee  
m em bers are 
responsible for 
enrollm ent and 
retention o f girl 
children.

■ Activc participation 
o f MS in VEC 
meetings and 
activities.

■ Women constitute one 
third o f  VEC 
members (5/15 to 
7/21)

■ One post o f  
chairpcrson/Vice 
Chairperson o f  VECs 
earmarked for women

■ At least two women 
members from each 
VEC being imparted 
professional training.

■ VEC wom en  
m em bers take active  
part in orientation  
trainings

VEC, M'l'As, PTAs 
I'ormcd
MS representative in 
MTAs
Weekly village visits 
by MS and DPEP 
personnel in 
Banaskantha and 
Panchmahal and work 
with w om en’s groups 
for awareness creation 
on girls’ education

• W o m e n  VlilC' 
m em b ers  scnsili sccl

• M T A s  & P T A s  
formed

• Train ing m o d u le  for 
M T A s  d e v e lo p e d

• VEC members 
given second roun d
of tra in in gaiid
inputs included  
gender specific  
issues

• M onthly VEC  
meetings held in 
Kullu with active 
w om en’s 
participation

• W ith w om en’s 
representation in 
PRIs as pradhans / 
up-pradhans and 
m em bers, they 
hold the position of 
Chairperson of 
VECs

Issues  ()('yiri.s’ 
c d u ca l io n  built into 
V E C  training packagc .  

M TAs lor all 
prim ary .scliools. 
a\  round 11,000 
M TAs are in place 
M T A s  m ot iva te  ■ 
parents  to ,enrol ihcii' 
ch ild ren ,  lo ok  into  
s c h o o l  d e v e lo p m e n t  
is sues .  T h e y  m eet  
o n c e  a m onth.

V E C s  pursue  
en ro lm en t  o f  girl 
children  -  often  
th rough ca m p a ig n s  in 
local markets ,  m e las
and ja tras -  - --------------

Inputs being given 
for change of 
attitude of parents 
towards education of 
their daughters. 
Teachers meeting 
organised  
Joint training of 
M TA and ICDS 
M ahila Man da I 
VECs m onitor  
attendance of girl.s 
and cases of girls 
likely to droj) out 
are taken up on 
prioiit}'

> ( i c n c k ’i scn'si l i- 
s a l i on  i i i corpo-  
ralci i  m ihc V l i C  
t r a i n i n g  iTrOciulc.'

• G e n d e r  mo t l u k '  
d e v e l o p e d  iV.r 
VIEC in B i r b l i u m 

' M T A s fornied in 
C'oocli i)eh;ii-.
H a\  e reguhw 
meetings 

' V E C s given 
to])ics such as 
enroll ing  girls, 
p lann ing  re ten ­
tion, cotnm unity  
r o l e , p roblem s 
girls face, rea- 

. ._sonslor girls noL 
coming to seiiool 
for discussion 
with public  
Meetings u i lh  
teaciiers to 
discuss: i rrcgulai  
a tten d an ce  of 
girls, ino ti \a t ing  
girls
VEC' niemljers  
t ra ined  in 
Cooclibeiiai'  
C om m it tee  
foi nied at GP 
lc\'cl in Birbhiini 
One nietnl)er 
from eacii 
G ra m S a n sa d  
in\ ited to \vork 
on "e iu le r  issues.

• A i'lill session ol' the
. tr:n ii ing niiuliiic focuses 

on g i r ls ’ education.
13856 \ 'E C s  out of 14,659 
gi\'cn basic train ing.

• \'’ECs hel|) increase 
e n ro lm en t  and  retention 
of girls, ensures 
IKirticipation of women 
and  girls in educationaI 
p ro g ram m es ,  su pervise 
schools and  AS, p ro \  ide 
escorts,  enco u rag e  out of 
seliool girls to join .AS 
centres ,  con\ ene meetings 
with women catalyst  
groujjs .

• 21S0 M T A s form ed
• 367. \vomen m otiva tor  

g roups  formed & tra ined  
and  30 core teams 
formed and trained.

Pedagogy
Training o f  
academ ic s ta f f

T h e  integrated  
m o d u le  for tea-cher  
tra in ing w h ich  

m c lu d cs  a r en d e r

■ Gender sensitisation 
training imparted to 
teachers/ 
programme

•  G en d e r  sen s i t i -za t ion  

p a ck a g e  for teachers  

drafted
• G en d er  scnsi l i ' / .a t ion

Teac h e rs  m ot ivated  
against  gen d er  bias 

A ls o  g iv e n  inputs on 
the im portance  o f

Draft teachcr irainiiK 
p ack agc  & handbook  

In att itudinal  irannng  
oCicat'hcr in inhal

T e a c h e r  t i a i n i ng  

m o d u l e  w all 
g e n d e r  Incus  

d r a l l ed .

S i i i k s ! i o J a > - a ,  a  i D 

i i u u i u i c

| i r(i\ 'Kics OIK' i;
l: ii I s '  c d i K: <i i

icaL'iicrs,



G ENDER
INTERVENTIOINS

Pedagogy
Training o f  
academ ic s ta f f

component 
distributed to all 
teachers.

• Two days train-ing 
o f  MEOs -  covercd 
ECE & girls’ 
education

• All DGCDO's,  
SRGs given 2 days 
orientation on 
gender issues

• Training m odule 
Amma Nannu 
Badiki Pamppave 
developed for 
training IMRPs, 
Head teachers and 
teacliers. Sam e 
m odule used for 
SRC; and DRG  
members.

personnel.
Gender sensitisation 
forms part o f  all 
training modules. 
758 Jagjagi teachers 
trained
1220 fem ale ALS 
instructors/220  
ECE instructors 
trained.

module for BRCX’s & 
CRCCs developed & 
inte-grated in the tra­
ining programme. 
District & Block level 
meetings on gender 
issues -  for planning 
and implementation

girls’ retention
• Draft module on 

gender sensitisation 
o f  teachers has been 
prepared. This will 
be finalised in a 
workshop scheduled 
for 30-3! March.

• One day out o f  the 
10 days teacher 
training package 
devoted to gender 
sensitisation and 
girls’ education

• District level
orientation o f  
teachers on gender  
sensitisation were  
conducted in all 
the four DPEP  
districts for 
District Resource  
Groups.____________

areas one day devoted 
to gender issues 
Orientation o f  BRC'Cs 
included one day for 
gender issues

Trialling o f  
module over at a 
workshop 
G ender training  
m odule for  
teachers finalised  
along with 
handbook

Sabal, a 8 days module 
for teachers includes a 
chapter on inadvertent 
messages.

Teacher Support 
M ateria l

Book on TLM , 
‘Shikhane Asha 
H ai’ developed  
with focus on 
gender issues 
Book on TLM  
“Shikhana Asan 
Hai” address 
gender issues

Some handouts 
prepared

Handout on “ Why 
girls’ education and 
gender issues in 
primary education “ 
distributed to BRC'C's.

Stories of 
bravery o f girls 
under  
com pilation

Handbook developed by 
USAID being trialled in 
one cluster in Sitapur 
Tcacher training material 
o f  all clusters (Model 
Cluster Approach) 
developed

Textbooks Class V Telegu 
and Class II 
M athem atics 
textbooks 
reviewed for 
elim ination o f  
gender bias

Gender issues 
addressed in the 
revised curri-culum 
and text books o f  
formal primary 
schools and AS 
Centres

Existing Class I 
textbooks reviewed & 
changes suggested. 
Changes & 
supplementary 
material to be made 
available to teachers 
Class I lextbooks Si 
Teacher hand-books 
being trialled in few 
blocks

Gender focus and 
elimination o f  bias 
ensured
The teams working  
on curriculum  and 
text book renewal 
were sensitissed  
towards gender  
seiistive issues and 
they were 
m otivated to

Review o f  textbooks 
for elimination o f  
gender bias under­
taken by SCERT

■ Class I 
m athem atics and 
language text 
book has been 
reviewed

Checklist o f  ‘d o s’ and 
d on’ts’ developed for 
authors o f  textbooks to 
ensure gender neutrality 
All lextbooks developed 
for classes I, II and !!! have 
been reviewed for 
elimination of gender bias 
2 district gender co­
ordinators are members of 
the SRG for textbook



G E N D E R A N D H R A B IH A R G U J A R A I H IM A C H A L O R I S S A W FS ' ! '  BENGA L UT' l A!'! P i - t ADF. SI l

I N T E R V E N T IO N S PR A D E SH PRA D ESH

T e x tb o o k s p e r fo rm  the ir  tasks 
in such a m a n n e r  
so th a t  the  end 
p ro d u c ts  a re  bias 
f iee

! • Tcxt i ) -  
a n d  \ ’ 
r e v i t \ \  
o f  gL-n

j oks  l o r  (, ' las jes l \ '  
c i i d c r  p r e p a r a t i o n  
0',! f o r  e l i mi ^ . a t i o i i  
i i r  i )ias.

M anagem ent • Efforts arc on to • Efforts arc on to • Separate provision for • Efforts are on to • l i lTorls ai'c on !o • Spcei l ' i c • l;^rr(ir! e on lo st -is;!isc

Planning
In tcg i'd tio ii o f  g e n d e r  
p e r s p e c t iv e  in p la n

sensitise the sensitise the girls’ education made sensitise the s ens i t i s e  Ihc  p l a n n i n g ac i u ' i t i c s  unci the  pii '..'u.inu pi 'occ' -s

planning proccss planning proccss in AWPB along with p l a n n i n g  p r o c c s s p io c c s s • A Wi - ; ' :nal^es se| )::i , ; ic

• Separate chaptcr on • AW PB makes integrated activities • AW PB makes • A W P B  m a k e s inc lu i l cd  111 ihc pl'(l\'l I n i '  uii : . /

girls’ education in separate provisions • Efforts on to sensitise scparate'provisions s e p a r a t e  p r o v i s i o n s  ' ■ ■■AWPB 1999-  ■ educ: :
fo rm u la tio n AW PB for girls’ education the planning process. for girls’ education for  g i r l s '  e d u c a t i o n 2 0 0 0  and  the
D e sig n  a n d  b u d g e t and MS Pc r s pc c i i x ’c

fo r  s p e c if ic  a c tiv it ie s Pl a n s  o f  the

to e n h a n c e  g ir l  c h ild e x p a n s i o n

p a r t ic ip a tio n  ru le s di s t r i c i s

Capacity building • Gender strategy ■ Training Modules of • Training modules and • T ra in in g  modules • G e n d e r  t ra in in g ■ G e n d e r • Sc h o o ! p l a c e m e n t  i:̂ :' S i ^G

Preparation o f  
gender ti^aining

paper modified BRC Resource handbooks developed fo r  pe rsonnel  have M odules for sensitisation - P c d a ; “  to ob;  r'v'O

• Teachers’ training persons, teachers, • G e n d e r  sensitisation a g e n d e r  focus teachcrs  developed module  for gi r l s '  ; a r t i c i pa t i on  ui
included gender VECs Educational of teachers  s ta r ted . • G e n d e r  c o m ponen t teachcrs cl ass  10 .urs a l o n g v , :;!)

m o d u l e sensitisation - Administrators and Selected female in teg ra ted  in finalised o t h e r  i. si ;es

modules developed CRC Co-ordinators teachcrs  t r a in e d  as tra in in g  m odule  for • W o rk sh o p s  on • T w o  d. \ ' s g e n d e r  sci i si -

• T h re e  days include orientation M Ts who have B R C C s & C R C C s. en ro lm en t  and t isat ior. o f  Eduea t i o i  .al

G e n d e r on g e n d e r - completed  t ra in in g l etention of A d m i n

sensitisation  of of female teach e rs  in girls conducted pro j ec t  pei ' sonne!  b;.' M S

S R G  a n d  D R G all th ree in districts • 1 da \ '  (.■n e n t a t i o n  to listrict

using the  m odule d is tr ic ts .M ale am ong  ^vomen coordi i i atoi'S in AS.

A m m a  N a n n u teachers  will be m em b ers  of C o n i i m r’ari iei(vii !On

B a d ik i  P a m p p a v e t r a in ed  in Apri l 1 VEC7W LC iS: Gen-, ! c 1
2000. • >\onicn 

m em b ers  of 
pa iichayals  
Trained on 

girls education
• Instruction  

m anua l  for
. teacher  t ra in e rs  

and  read ing  
m ateria l  for 
teachers  
(Ie\ eloped 

■ ( , ' (im|)i-clu'nsi\c i
linnclhdok (III 1 
; ^ c ' i i i l t ' i ' l u ’i i i ^  1 

(Ic’N I ' l i i p i ’d 1

1̂1 I ! I 5 in)



HIM ACHAL
PRADESH

Sensitisation 
programmes fo r  
DPEP personnel 
and others

Workshops

• District GCDOs 
imparted 8 days 
training & went on 
exposure visit to 
Kerala,

• Refresher training 
to SRG on gender 
in January 1999

• DRG trained at 
state level, who in 
turn trained 
MGCDOs and ECE 
instructors

• Training o f  ECE 
instructors and 
MGCDOs 
conducted between 
January and March 
1999

W orkshop on 
developm ent of 
village profile.

All SPO. DPO and 
programme 
personnel imparted 
professional 
training in which 
gender
sensitisation is an 
integral part. 
Training m odules 
developed for 
M ata Sam itis 
Jagjagi teachers 
Sahyoginis

National Sem inar  
on UPE where 
special em phasis 
was given to 
gender issues 
Special women 
issue o f SPO  
quarterly  
m agazine BEP 
Ahwan
addressing girls 
education and 
women
em powerm ent 
issues brought 
out.

• Gender sensitization 
workshop for project 
personnel

• 7 days conceptual 
workshop on 
integrating gender in 
DPEP

• Gender sensitiza-tion 
o f  all BRCCS&  
CRCCs

• One day DRG 
training

• Second round o f  
DRG training also 
completed

• Personnel in the 
program m e  
received 3 days 
gender training

• M ahila Sarpanch  
and Panchayat 
mem bers o f Panch 
m ahyal gender  
sensitised

Dy. Project Officer 
in-charge of 
teachers training, 
RPscS: DIET 
personnel oriented 
to ECE

* A two days 
workshop on IS**" -  
16“' November, 
1999 to train 
M aster Trainers in 
MTA training was 
organised at 
Sarahan block o f  
district Sirm our  
where all stay and 
food arrangem ents 
for the participants 
were made by 
com munity.
Nearly 30 
participants along 
with 16 local 
coinnuinitv

' State level workshop 
to evolve gender 
strategy
District & Sub-district 
personnel oriented on 
gender issues in 
Gajapati
State level workshop 
to develop gender 
strategy & plan o f  
action for integrating 
gender perspective in 
the implementation of 
DPEP
Workshop to develop 
training & sensitisa­
tion material for 
MTA and PTA and

• I day state level 
work-shop on 
g irls’ education 

’ State level 
workshop on 
gender issues for 
DPOs, Dy.
DPOs and 
district Gender 
Co-ordinators,
2 days planning 
workshop on 
gir ls’ education 
for state & 
district Co­
ordinators and 
Resource Group 
nicmbcrs

• Sensitisation for 
universalisation by
SI EM AT for Educational 
Administrators, SCERT 
and DIET faculty and 
project personnel

• Two days workshop on 
gender for DPEP per­
sonnel o f  Firozabad,
Hardoi and Sonbhadra

• Two days workshop on 
community convergent 
action to introduce con­
cept o f  convergence & 
relevance o f  PRA in 
working with comm u­
nities in Firozabad, Hardoi, 
Sonbhadra

• 1983 PTAs formed, 
oriented n g irls’ 
education

• I day planning work-shop 
by MS for district Gender 
Coordinators

• 3 days State level gender 
orientation workshop for 
district Gender Co­
ordinators and SRG 
members

' State level workshop to 
develop training and 
sensitisation material for 
BRCC, CRCC, Women 
F'orum, MTA, PTA and 
other motivator groups. 
Workshop to finalise 
training & sensitisation 
material for BRCC, 
CRCC, W omen's I'orum, 
M TA, P TA and olhcr



m embers
deliberated for two 
days on different 
issues related to 
girl child, their 
upbringing and 
their proper 
schooling.
To build up the 
capacity of 
CR CCs, BRCCs, 
DIET faculties and 
Project Personnel, 
three district level 
w orkshops were 
held which 
targeted as proper  
functioning o f  
M TAs, involving  
com m unity in girl 
child issues, and 
involving more and 
m ore fem ale  
resource persons in 
different 
orientation/ 
trainings and 
workshops as 
detailed below: 
W orkshop on Role, 
Function and 
Responsibilities of 
M TA in school 
developm ent at 
BRC Sarahan on 
15.1L1999  
W orkshop cum  
Rc-oricntation  
Program m e for 
BR C T ’s a t  DIE I 
Sham laghat on 26"' 
to  27"' N o v e m b e r ,

strategise for model 
cluster approach 
through field visit and 
interactions 
S e m i n a r  o n  w o m e n ’s 

em pow erm ent in the 
context o f DPEP  
Conceptual 
workshop on role 
and functions of 
G ender resource  
groups etc.

One day 
orientation 
workshop of 
Gender Co­
ordinator key 
functionaries of  
DPO and SPO . 
Workshop on 
strategies held in 
Birbhum.
3 day workshop  
for trial o f  
m odule for 
prim ary  
teachers.

motivator groups and 
strategise for model cluster 
approach through field 
visit and interactions. 
M odule fmalisation 
workshop for WMG, 
M TA, teachers, 
BRCC/CRCC



Networking • Seva Bharti Nellore
• HRESS and 

UNDP, Kurnool
•  Initial support 

taken from  SRC, 
A ndhra Mahila 
Sabha.

• Representatives of 
M aliila Sam akhya  
participated in 
induction training  
program m e on 
gender strategies 
and E C E .

Linkages with MS, 
AW TC and NGOs

Linkages with MS, 
NGOs, Academic 
Institutions etc.
State level integration 
meeting between 
DPEP and MS 
involving District 
functionaries from 3 
districts.
Collaborating with 
Early Child 
Development 
Learning Resource 
Centre, MS 
University Baroda

Working through 
existing structures 
such as Mahila & 
Yuvak Mandals & 
Saksharta Samittis

• Linkages established 
with existing Mahila 
Samitis

• Support drawn from 
the DWCD, Orissa 
Mahila Ayog, Mahila 
Samabaya Nigam, 
UNICEF, Depts. o f  
W o m en ’s Studies,& 
Psychology, Utkal 
University, SRC for 
Adult Education, 
SC E R T (E C C E  Unit) 
Xaviers Institute o f  
Management, Nalini 
Devi W om en’s B.Ed. 
College, CAS in 
Psychology, Lutheran 
World Service.

• Experts from  the 
field o f social science

Linkages with 
government 
departments and 
NGOs, Dept, o f  
Women Studies, 
Jadavpur 
University and 
Calcutta 
University, 
UNICEF

•  Technical support drawn 
from SIE , SIEMAT, 
SCERT, NGOs, Mahila 
Samakhya, TSG, Ed.ClL, 
BETI, NYK, Departments 
o f  Social Welfare, Health, 
Labour, etc.

M IS
Availahility o f 
Gender
d e s a g g r e g a t e d  d a ta  

a n d  u s e  o f ,M I S  

d a ta  f o r  

im p le m e n ta t io n

Available from the 
EMIS and micro 
planning data

Available from the 
EMIS and micro 
planning data in 
selected areas.

• Available from the 
EMIS data

Available from the 
EMIS data 
G ender analysis o f  
EM IS data carried  
out to identify S 
schools in each 
block where g irls’ 
participation in 
Class HI is 
negligible.

Available from the 
monthly / annual 
returns o f  
Department o f  
School Edu-cation, 
GOW B 
Data from house to 
house sur-veys in 
selected blocks 
Data used for 
selection o f blocks 
and activity areas 
in AW P& B 2000- 
2001

•  Available from EMIS and 
Micro Planning data and 
Directorate o f  Basic 
Education, GOUP

• House to house survey data

Mahila Samakhya Linkages being 
strengthened

MSKs running in 8 
places
MS actively in­
volved in meetings &. 
activities o f  VEC's 
Jagjagi and Bal 
Jagiagi Kendras run 
bv MS

Linkages established Close operational linkages
-  MS is represented in the 

Gender SRG
- MS provides support in 

o f m aterial developm ent 
and training m odules



Innovation •  Positioning GCDO 
at MRC

• Monitoring G ( ’DO 
training
programmes with 
support o f  SRC, 
AMS, Hyderabad

• V'illage/area/girl 
speciic strategies 
are being im ple­
mented cent per­
cent enrolm ent 
and retention  
achieved in some. 
Efforts are or to 
im prove  
achievem ent 
levels.
Convergence  
being worked out 
with Health 
departm ent to 
tackle problem s 
faced by girls.

• 'F riendship C am p’ 
organ-ised at State 
level for the 
adolescent girls of  
Urban Schools and 
rural Jagjaggi.

■ State level Maa-Beti 
Mela organised.

■ One block in each 
district selected for 
focused gender 
interventions

■ Mahila Shikshan 
Kendra for girls

■ M ahila diwas 
organised in all 
project districts

■ T ex tb o o k  
distribution am ong  
girl children  
m onitored through  
revised PMIS  
format.

Special m obilisation  
efforts through  
m eetings am ong  
Rabaris, Thakores, 
M achis &  tribals to 
enrol children and  
regularise their  
attendance  
M ahila sangam  
p ro g ra m m e: 
educated girls are 
m obilising fam ilies 
in Dangs to ensure  
enrolm ent and  
regular attendance  
o f girls. Has led to 
100%  enrolm ent in 
45 villages, opening  
o f 7 AS centres, 
enrolm ent o f 144 
girls, re-enrolm ent 
o f 20 children and 
ensuring regular  
attendance.
Adopted the Focus 
Area approach 
covering 218 villages
-  achieved universal 
enrolment in all 
75 AS centres set up 
in the Focus area  
villages. 67%  
children enrolled  
are girls
In the Focus Area, 

schools upgraded to 
Class V. T his has 
benefited m any drop 
out children.
14 M ahila Jagriti 

Sam m ellans held in 
Focus Area villages 
of Panchm ahiil.

• Initiatives in one 
backward block to 
inculcate a scientific 
temperament 
among girls

• By consistent 
efforts lady 
teachers were  
m obilised to com e 
forward to accept 
the responsibility  
o f working as 
BRCC and CRCC. 
29 CRCC are now  
fem ale teachers.

• Num ber o f fem ale 
resource persons 
indifferent 
trainings 
workshops have 
increased  
m anifolds.

■ Initiated activities to 
run the M odel 
Village/School 
Developm ent 
Approach for G irls’ 
Education around  
five schools in all 
DPEP districts (435 
schools). It is 
targeted to achieve  
100% enrolm ent 
and retention in 
these schools.

Working in­
tensively in two 
blocks in each 
district to cover 
ST, SC, 
minority girls 
Block
Committees 
have been 
constituted . 
Meetings of 
DRG and Block 
Committee 
members held 
regularly. 
Monthly 
meetings also 
held with 
District co­
ordinators.

Initiated activities to run 
the Model Cluster 
Approach for Girls 
Education in two clust-ers 
in all DPEP & BEP 
districts (64 clusters) 
Flexible timings have been 
introduced in 17 schools. 
Enrolm ent has been 
universalised in 69% of 
gram panchayats covered 
Escorts being provided 
Retention marches 
started
Com m unity based 
attendance monitoring 
system  being used 
The strategy now  
extended to 15 clusters in 
each district - Basic 
activities in Progress -  
selection o f clusters, 720 
M TAs and 83 W M G  
formed. Village meetings 
held. Core teams formed. 
Active Schedule worked 
out.
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Alternative • 4Syo students • Special modules for • A lternative School • All Shiksha • 2 days workshop to
Schooling enrolled in AS Angana Vidyalaya for 9+ girls set up in Sahayikas develop AS module for

centres for 9+ g i r ls -  
modelled after 
Jaggjagi o f  MS

• 590 Angana  
Vidayalas cater to 
9+ girls -  drop-outs 
as well as illiterate

• Apna &  Angana 
Vidyalayas have 
fem ale instruc-tors 
only & are under  
the m ana-gem ent of 
MTAs

selected villages
•  To encourage better 

enrolm ent o f girls in 
Alternative Schools 
incentive to 
Instructors have 
been proposed

•  O ut o f 2637 student 
enrolled in AS 
centres 1442 are 
girls (55% )

attached to the 
Shishu Shiksha 
Kendras are 
women

working girls in Firozabad 
and Moradabad

•  Prahar Pathshalas ( 9 - 1 4  
years g i r ls ) , Balshala (3- 
11 years), Maktabs 
specially address girls in 
different age groups

• Muslim girls are being 
reached through Moktabs 
& Madarssas

Research and • A study on The •  Study o f problem s • Study on Problems o f Studies in progress or •  Identification o f ■ Study on low ■ The com parison between

Evaluation Impact o f  ECE in the education of Girls’ Enrolment in planned. strategy for participation of form al and non-formal
Centres on the Girl M ulsim  girls Panchmahal by DIET •  Abseenteeism in im proving enrolm ent girls in Prim ary education in Relation to
Child at Primary! com pleted & Gujarat girl students and retention o f  girl Education by G irls’ Education SCERT
Level completed by Vidayapeeth particularly in child, (distt Bolangir) ISI • A study on repetition and
the Andhra Mahiia completed agreecultural and • A nalysis o f  problem s ■ Indepth study Dropout am ong minority
Sabha labour class in the enrolm ent and to ascertain students

Following studies are families in Sirmour. retention o f girls reasons for low • Job Involvem ent and
in progress : •  Educational from  w eaker enrolm ent and Problem of female teacher
• Convergence o f problems o f  girls sections.(D IET high drop out ■ A study o f environmental

activities o f  DPEP among Gujjars. Kalahandi) rates o f girls awareness among primary
and Child Welfare • Educational • Effectiveness o f and other issues grade girls students &
Department with problem o f  the strategies for effecting g irls’ their parents in Varanasi
special reference to children with im proving enrolm ent education, has ■ A study o f socio-cultural
ECE. special rcfcrencc to and retention o f girls been under context of female school

• Long term Girl Child in rural (DIET Sam balpur) taken in the dropouts in Etawah
qualitative study on areas o f  Kullu. • As study of selected blocks district, UP
ECE centres. • Gender sensitisation effectiveness o f for focused ■ Role o f  com m unity and

• Q uick mini in primary schools parent-teacher intervention for other factors in prom oting
qualitative study in Himachal association in girls. prim ary education among

on the placem ent Pradesh : Towards a achieving ■ Study on muslim girls in the district

o f under and over new curriculum. universalisation o f im pact of o f saharanpur

aged children Elementary W BDPEP ■ Im proving effectiveness of

• Class I pupil in education in prim ary activities on Early Childhood Care and

KCK and bridge schools. (DIET, girls Education in UP

cdiirso con (res Koonjhn r) retention/drop ■ A study o f enrolm enl.

rcsi)cctivcly • ( iuises of Ion out done in attendance and Retention

itnpiox c (he | enrolment and Birbhutn. ill Primary Schools in

! IS



quality o f prim ary  
education

retention o f the SC 
and ST children with 
special reference to 
girls and suggestions 
on the strategies to 
be taken for their  
im p rovem en t.
(DIET Keonjhar)

relation to incentive  
schem es
Sam ple study o f dropout 
in six BEP districts o f UP 
A study o f classroom  
processes in EFA 
supported and non-EFA  
districts o f UP.
M aking a Difference -  
Docum ent on the 
experiences of UPBEP and 
DPEP in the area of g irls’ 
education revised and 
updated._________________



ECE Training o f  ECE 
instructors and 
class i teacher 
Mothers’ Asso­
ciation members 
trained
ECE instructor 
training packages 
containing 
mannual,  activity 
bank and calendar 
developed 
I'imings o f  ECE 
Centres synchro­
nise with FPS 
timings
Formats used for 
monitoring ECE. 
Visits by MRPs & 
GCDOs are chan­
nels o f  feedback 
2180 ECE centres 
established by 
DPEP
Rs.400.00 and 
Rs.200.00 paid as 
honorarium  to 
ECE instructor  
and Ay a 
respectively  
Propose to 
strengthen  
Anganwadi 
Centres

■ Induction & 
recurrent training o f  
ECE & Anganwadi 
workers.

■ Training o f  ICDS 
Supervisors,  AWTC 
Instructors.

■ Supply o f  Playing 
kit to AW centres 
(Non-World Bank) 
and ECE centres.

■ 778 ECE centres 
set up in districts

■ C onvergence in 
3849 A nganwadi 
Centres

■ R s.8100.00 given 
to each M ata 
Sam iti for pur­
chasing necessary  
equipm ent for the 
centres.

■ The trainers, team  
of ECE, with 
specific train ing on 
m onitoring o f ECE 
centres, work as 
ASRG. A form at is 
being used for the 
same.

■ District level 
training o f Helpers 
& State level 
training of ICDS 
Supervi-sors 
proposed during  
1999-2000

• Training module 
developed for 
E( E/AW workers/ 
AW T C /IC D S/E ( E 
personnel

• ECE Training module 
developed in 
collaboration with 
Early Child Deve­
lopment Learning 
Resource Centre, MS 
University Baroda

• Training o f  6000 
ECE Worker in AW 
Centres, Balwadi 
Centres, privately run 
centres and 
Municipality run 
centres completed

•  One kit per AW 
Centre p rov ided  at a 
cost o fR s 3 1 0 .0 0

• Monthly ECE 
Newsletter being 
published

• 20 ECE cum AS  
centres set up in 
Banaskantha (5) 
and Panchm ahal 
(15) districts.

• T raining o f ECE  
and AS teachers for 
these centres 
com pleted. ECE kit 
and Rs. 1000.00 per 
centre prov ided  for 
educational toys, 
charts, picture story 
books etc. M aterial 
provided to AS 
centres as per 
norms.

• 600 children  
enrolled in EC E  
section and 296 girls 
enrolled in AS 
section.

• Training module for 
ECE workers

• State representatives 
participated in 
national workshop on 
ECE a tN C E R T

• 2400 AW  centres 
covered for 
strengthening E C ^

• AW  workers given  
10 days training on 
pre school education

•  Handbook for pre 
school education  
provided to all AW  
workers

• All Play and TLM  
developed during  
training has been 
taken by AW  
workers for use in 
her centres

• For extended  
training o f AW 
Centres w orker and 
Helper are paid Rs. 
200 and Rs.75 per 
month respectively

> Strategy for 
convergence 
with the 
Department o f  

■ Social Welfare 
is being finalised 

' AW  workers 
have been 
trained in 
Bribhum  and 
C oochbehar  
districts using 
own m odules.

• Rs.5000/-provided for 
educational toys and other 
TLM+ annual contingency 
o f  Rs. 1500/-

• Rs.250/- prorata 
honorarium paid to 
Anganwadi Worker and 
Rs. 125 to Helpers

• 2100 Anganwadi centre  
covered for  
strengthening the 
ECEcom ponent

•  1006 AW  W orkers given 
orientation training. 
T raiing o f 1094 AW  
workers is in progress.



GENDER INTERVENTIONS RAJASTHAN

Staffing Position

State Gender Co-ordinator 

District Gender Co-ordinator

- In place 

■ In place

Resource Groups 

(Gender and ECE)

- SRG for ECCE and Gender constituted. SRG has 10 -  12 members and meets thrise a year. 
DRG has 8-10 members and meets twice a year.

Community Mobilisation 

Material Development

- In the process of development Material from various states being collected for the purpose.

Capacity Building

Sensitisation programmes for 
DPEP personnel

Wori<shop

- Gender workshop organised for state district level personnel in September, 1999.

> One day meeting of gender experts for preparation of gender awareness material 

■ Three days workshop for preparation of village approach module.



Integrated Education for the Disabled

Intioductioii

.Mlliougli DP[:P was initiated in India in 1994. Inlegralcd L:dLicalion for the Disabl ed  
was  rormall} added as a programme component  in 1997. To begin with, stales were 
pro \  ided assistance in preparation of  action plans. By 1998. many slates had initiated 
siir\ eys  and formal assessment camps and e\ oI\ ed strategies to pro\ ide resource support 
l(̂  ch i ld ren  wiili spec ia l  needs.

Dilicrent s i i r \e \s  on disabled cliildren in the country g i \e  different estimates. The slLid\ 
of  the National Sample Sur\ e>- Organization in 1991 estimated the blind population at 4 
million, riie same stud\' also estimated that 3*̂ 0 children m India have delayed 
milestones, due to v\hich the\- are likely to suffer from mental retardation. On the other 
hand, the study o f  Dr. Madan Mohan , now accepted by the Ministry o f  Health estimates 
the niimber o f  blind persons at 12 million. .A study in 6 districts m Kerala conducted by 
the (iox ernmenl o f  Kerala (1997) says that the 10% of  the school going children ha\ e 
learning disabilities. .A similar study conducted m Bangalore puls the estimate at 6 ‘’(.. .A 
study conducted by Indian Council o f  Medical Research (1983). estimated that 6 .8‘’o of  
population in the urban areas and 10.8% of  population in the rural areas have signillcant 
liearing loss.

India has 300 million children between 0-14 years o f  age. If we go by the UN estimate, 
that about 10% o f  the child population has some impairmenl. we have to consider  30 
million children with special needs.

Rationale ot lED  under DPEP

DPEP is a centrally sponsored scheme that aims at Universalization o f  Pr imary Education 
(UPR) and one o f  its component is Integrated Education o f  the Disabled. UPE cannot be 
achieved until and unless 10% of  children with special neetls arc integrated in the 
education system.

I I ] G u i d e l i n e s  u n d e r  D F K P
> !

‘̂ 'fo pro\ ide for the Integrated Education o f  the Disabled Children, DPEP will fund 
mlervenlions for the Integrated Education o f  primary school going children with 
mlegrable and mild o f  moderate disabilities. Towards this end DPEP will support:

1 C O n in iu n it)  M o b iliz a t io n  a n d  E a r ly  D e te c t io n
(i) Interxentions for the community mobilisation and parent conlact to 

identify type, degree and extent o f  disabilities amongst the prirTiary level 
age group.

(ii) Early detection o f  disabilities amongst pre-scholars and provision for 
necessaiA skill building for the parents and the children o f  ECCE and



school readiness programmes started under DPEP.

2. In-Service Teacher Training
(iii) Development o f skills and competencies for early detection o f disabilities, 

functional assessment, use o f aids and appliances, implementation of 
individualized education plans and monitoring o f progress in all primary 
school teachers through in-service teacher training programmes.

3. Resource Support
(iv) Garnering resource support for integrated education at block/district level 

through arrangements with NGOs and other organisations having expertise 
in this field.

(v) Strengthening o f DIETs in the field o f Integrated Education to facilitate 
development o f suitable in-service training modules, providing training to 
master trainers and continuous resource support to BRCs and CRCs for 
integrated education.

(vi) A Programme Officer for Integrated Education at the DPEP district project 
office.

(vii) The setting up o f an advisory State Resource Group for integrated 
education in DPEP with at least three experts in this field.

(viii) An apex level resource group at the;national level to provide guidance, 
technical and academic support to Integrated Education under DPEP.

4. Educational Aids and Appliances
(ix) Provision o f essential rehabilitation and educational aids and appliances to 

primary school children, as per an approved list. Such items may be 
purchased through DPEP funds subject to first assessing available aids and 
appliances under existing schemes.

5. Architectural Designs
(x) Development o f  innovative designs for primary schools and removal of  

architectural barriers in schools to provide an enabling environment for 
children with disabilities” .

National ievei in terventions

* A number o f  workshops conducted to discuss major issues on lED like supply o f  aids 
and appliances, education o f  children with special needs, curriculum transaction, 
resource support, lED in MIS and pre- integration skills

• School Readiness manual prepared by National Institute o f  the N4enlally Handicapped
® A study conducted on Integrated Studies for Moderately Hearing Impaired Chiidi'cn
« A study conducted on the status o f  Integrated Education in 78 scliools o f  S dislricls ui

Tamil- Nadu
® A booklet on pre- integration training prepared by the lEL) unit
® A liiindbook oii learning disabilities prepared by the ll:J3 unil
e A liaiidb()i;)k for resource teachers prcjiared by the IlZf) unil



i cchnica! >Lippori prox ided to different states.

Steps taken up by the states

» IrilraNinicUiie ( consultants, SRG, DRG. lED coordinators at the SPO, DPO) for IF I) 
i> ii] I'tlacc in all the states.

» S,ur\ CVS ha\ e been conducted in all the states.
» ('on\ crgcnce to pro\ ide aids and appliances to disabled children is in process.
• Resource support being pro\ ided to disabled children either through resource teacliers 

or through NGOs,
• Tnnning module being developed by all the states.
• Tcachci-s ha\ e been oriented in nearly all the states.
« C'on\ crgcncc has been sought with RCl to conduct bridge courses where no resource

sujiport IS a\ ailable.
• Awareness programme ha\ e been conducted in all the states, with focus on 

communiiy mobilisation and parental counselling

DPFP approach

l l ' l)  wi'iS imlially mtroduced in the states in a small way by takmg one block/cluster as a 
pilot projeci in each DPEP district. After the implementation o f  lED programme in this 
block, it was planned that the lED programme would be e.xpanded to cover  all the blocks 
in the district in a phased manner by the end o f  the project period. Table no. I shows the 
initial catchment area, expansion plans and approach adopted in lE D  by various 
states.

Table I: DPEP coverage and approach adopted by the states for lE D

State Initial catchment area Expansion plans Approach
1. Assam 1 cluster in 3 districts o f  

Sonitpur, Darrang and 
Goalpara. fhen 5 clusters 
ill 2 blocks in each o f  the 
3 districts w ere chosen

2 blocks and 10 
clusters in each 
district

Training o f  the key resource 
persons and convergence with 
the different departments 
.'NGOs. Agencies; RCl.

1

2. Andhra 
Prad'esh

i

1 mandal in each o f  the 3 
districts o f  Warrangal, 
arimnagarand Kurnool. 1 
more mandal in these 3 
districts chosen

I mandal in each 
o f  the 19 disricts

Resource support with the 
help o f  a team at the mandal 
level to reach out to children 
with special needs.

j
!

3. Bihar 1 cluster in each o f  the 1 7 
distncL^

1 block in each o f  
the 1 7 districts

l inkages w'ith differciil j 
departments and resouicc ■ 
support to disabled children i 
being provided by training the 
CRCCs.



4. Gujarat 1 block in each o f the 3 
districts o f Dang, 
Panchamahal and 
Banaskantha. . Then 5 
more blocks chosen in 
each o f these 3 districts

All the blocks in 
the 3 districts of 
Dang,
Panchamahal and 
Banaskantha

Linkages with different 
departments and resource 
support to disabled children 
by recruitment o f three 
resource teachers at the block 
level.

5. Haryana Initially 2 blocks were 
chosen in the 3 districts 
o f Gurgaon, 
M ahindergarh and 
Hissar. Then the 
proramme was expanded 
to 15 blocks in 7 districts

All the blocks in 
all the districts

Convergence with different 
NGOs and resource support to 
the children with special 
needs being provided by 
resource teachers who are in 
the process o f being 
appointed.

6. Himachal 
Pradesh

33 educational blocks in 
the 4 districts o f Kullu, 
sinnour, Chamba and 
Lahual- Spiti •

Convergence with the lEDC 
schemes and other 
departments. Resource 
support to children being 
provided by conduction o f 
bridge courses through RCl 
and national institutes.

7. Kamatak 
a

1 block in Bangalore 
Rural district

1 block in each 
district

Convergence with NGOs, 
which is also imparting 
training and resource to 
disabled children.

8. Kerala 1 block in M allapuram 
district. Now the 
programme has been 
launched in 30 more 
blocks. 25 blocks in 
DPEP- 1 districts and 1 
block each in each o f the 
5 DPEP- II districts

Convergence with different 
agencies and training o f key 
resource persons to imparl 
support to disabled children.

9. N4adhya 
Pradesh

1 block each in each o f 
the 19 districts

Convergence with NGOs and 
the ongoing lEDC scheme.

IvO. Maharash 
try

1 cluster in each o f the 9 
DPEiP districts were 
chosen. Now the 
programme has been 
cxi:>andcd to 1 block each 
in llicse 9 districts

C’onvergence with various 
departments/agencies. | 
Resource teachers being i 
appointed to provide support.

1 1. Orissa

i11

1 block in each o f the 8 
districts

Under the 
Operation  ̂
Empowerment

Convcrgcncc with the social 
v/cli'arc departments and t!ic 
other agencies, besides the



'raniil i 1 block in each o f  the 7
I

Nadu I  dislncts.

14. Ullar . 
Pradesh

5. West 
Bengal

2 blocks in each o f  the 5 
distncis o f  Mardoi, Basti, 
Siddarth Nagar, Bareilly 
and Sonbhadra

scheme, all ilic : rccriiiiment ol' resom'c. 
blocks in all Uic : icaclicrs at block le\ el. 
districts Will be 
taken up

; C'i't.n\ergence with ihe II.iDC
i sclienie.

2 more blocks in I I jiiirc implementation o f  ihc 
each of  the  ̂ | 11 1) programme to the NCiOs 
districts I appointed for the chosci;

i [ilock in the district.

1 block in each o f  the 5 
districts o f  Birbhum, 
Bankura, Murshidabad, 
Cooch Behar and South 
24 Par^anas

Expansion plans I C'oinergence with the K'DS
to cover 17 more | ofllcials to integrate children
districts ! ihe special needs in the age

group 0-5 in the Anganwadi 
centres. Convergence wiih 
different agencies in proces^. 
.Maiority o f  the work in this 
area is being done by  the 
chosen NGOs.

4 more blocks in District Le\el Lvcsoiircc
theeach ot 

districts ol
Birbhum,
Bankura, 
Murshidabad,  
Cooch Behar and 
South 24
Parganas_________

CiroLip being formed b\ 
co inergence with NGOs who 
are providing resource support 
to children with special needs.

State specific progress and issues: 

.\ssan i

• ,^bout 1082 children have been identified through surx ev, out o f  which 1000 ha\ c 
been enrolled in schools.

• Teacher training not yet started
• 3 Key resource persons have been trained in each o f  these three districts. Readiness 

centers also opened to impart pre-integration training to disabled children. Bridge 
courses w ill be conducted with the help o f  RCl soon.

• Coinergence through local agencies/ NGOs/  national institutes to g i \ e  aids and 
appliances to disabled children.



• Non- availability o f master trainers and medical experts at the state and district level. 
A strategy to be chalked out for this.

Andhra Pradesh

• About 1597 children have been identified through survey, out o f which 679 have been 
enrolled.

• All the general teachers in phase I mandals given orientation.
• 3 resource teachers and one psychologist appointed in every mandal to provide 

resource support to the disabled children.
• Aids and appliances being provided tlii'ough Janam Bhumi Scheme.

Bihar

• 744 children identified in 17 clusters. Survey going on in the chosen blocks.
• 595 CRCCs trained.
• Resource support will be provided tlii’ough three CRCCs in the chosen block who 

have been trained on disability management with the help o f a manual.
• Convergence with NGOs/ local agencies established to provide aids and appliances.

Issues

® The state shoxild chalk out a strategy to provide aids to disabled children
• The modality o f the functioning o f the CRCC’s to be made clear.

G u ja ra t

• 19143 children identified in the pilot block, out o f  v/hich around 17231 enrolled
• General teacher training will be started soon.
» Resource teachers appointed in five blocks o f  the 3 districts.
• Convergence with lEDC cell, GCERT and N GOs to provide aids and appliances.

issues

« The slate should plan on giving aids to the disabled children soon
® Teachcr training should start soon as the module has already been prej-iarcd

H aryana

® Around 5520 children idcnlificd, owl o f  which 3! 09 enrolled
• 19000 general leachers trained and 225 C R C C ’s given a 5 day orienlalion
• IS resource teachers appoinled, but only 3 arc riinclion.al. Rccruitrncnl of  more 

rcsourcc teachers in progress.



• 9'  ̂ ’ : : .I’K! :i['nlianccs pi'o\ ided w ith the help o f  local Red Cross and othci' NGOs.

Hiniach;ii l^raclesh

® cIj.'(irc!! idcnlincd. oul of'which 1849 enrolled
a 1 (if )U(  ̂ icachers trained.
® Bridue course conducted with the help o f  RCI. 26 teachers have been given training

in the area of  MR and 21 teachers in the area o f  locomotor  impairment.
• Aids and apphances alread}' provided to some children with the assistance o f  NGOs

and roiarx ckib. Convergence is going on for the same.

Issues

• The disn ici coordinators Tor I ED should be appointed, as they can help in beller 
phinning and management  of  the programme at the district level.

K a r n a tn k a

• 77 '̂ III ihc school childi'cn identified iji the pilot block.
• 40(1 leachcrs trained in the Magadi block
• Resource icachers will be provided by Seva- in Action, a NG(3 assisting in the 114)

programme. Interviews for resource teachers in the newly chosen block conducted..
• Coinergence with NGOs, local agencies and national institutes for aids and 

appliances.

Issues

• fhc modahl \  by which these resource teachers will function to be specified. In
DPE1\ the resource teachers will operate in an itinerant mode, being moblile and
going to every school in the block giving their inputs. If these resource teachers are 
already working in general schools, their mobility will be restricted

• Resource teachers should be in place as soon as possible in other blocks, where 
competent NGO's  are not a\ ailable. Posts have been created for the resource teachers. 
The plan c>rexpansion highly depends on them.

• Se\ a- in- .Action can be hired as an agency at the state level for material development  
and for the purpose ol'training.

Kerala

• 1358 children identified in ihc pilot block, out o f  which 472 enrolled in the schools. 
Sur\ e\' going on in the other blocks

• 13848 teachers trained in 30 blocks.
• 125 key resource persons, w ho will provide resource support have been trained.
• 19 aids and appliances gi \en out to children in the pilot block. But convergence is 

going on with NGOs local agencies and other institutes for more equipment..



• The state should have shown successful integration o f  disabled children in the one 
block chosen by now.

• iMore effective convergence needs to be done with the local bodies and N G O ’s. The
state has a good network o f  N G O ’s that needs to be tapped.

• More modification o f  pedagogical  strategies to make them more disabled friendly
• Placement o f  sufficient and competent  s taff  in SPO and DPO
• Convergence with Nat ional  level institutions needs to be done.

M adhya Pradesh

• hiformation not available on teacher training, provision o f  aids and appliances to the 
disabled children.

• Survey conducted.
• Resource support will be provided through NGOs.

Issues

• The state so far has no plan o f  action. The state should chalk out a plan by selectmg 
the catchment  area, conducting survey, converging with various departments and by 
recruiting resource teachers.

• The state also has a very good network o f  N G O ’s and resource teachers should not be 
a problem. The state also has 62 trained teachers under lEDC who should be made 
use o f

M aharash tra

«■ 15200 children identified throuiih survev in all the disU'icis, out o f  wiiicli l()4^)(i
en roiled

• .Ml the cluster heads and C R O C ’s in all ihe disU'icis being provided a 3 da\ 
orientation. 2420 have been trained so far

• ivcsoLirce teachers b e i n g  a p p o i n t e d  in the  c h o s e n  blocks U'l provide resource suppon, 
Con\-ergence b e i n g  s o u g h t  ou t  w i th  Ministry of  S ockiI Welfare for aids  and 
aj:>!.)liances.

Issues

• C'onstant monitoring in terms o f  vvhetlv'*- or nol i’̂ legi-alio:: has been ac!iie\'cd ;lic 
classiXHims a.nd schools alter disabled children !k!\'c been r.'source suopor'..



Oi'issii

« in iIk' pi I. - K. (>4 -iw chikircii identified and 2052 children enrolled
• Around * _:.::icral icachcrs ha\ c been trained in the chosen pilot blocis.s.
a 24 rcsoiircc ica.chei's 'lax c been appointed in these blocks {(a 3 per block).
• Con\ ei'gciicc being sought out witli the Social Welfare Department, training centers 

fof'the teachers o f  the Deaf k)r hearing aids and other appliances.

Issues

• An unfKici siuci  ̂ needs lo be done on the eiTecti\’encss o f  the lED programmed.

R a ja s th a n

• Surv ey in pi'ogrcss.

I'arnil Nadu

• ,\ll the gcneiaii leachers in all the thstricts ha \e  been given a two day orientation.
• Resource supjXMl is being proxided through agencies; NCiOs appointed in all li’ic 

seven blocks for implementation ol ' the lED programme.
• Aids and appliances being given in convergence with the NGOs/ agencies appointed 

lo r lED.
• 9575 children found totally enrolled in all the districts
« Famil- Nadti is considered to be a model as far as the implementation o f  the IKD 

programme is concerned. 

Littar Pradesh

• Around 18773 children identified in these blocks, out o f  which 1681 enrolled in three 
districts in three districts o f  Basti, Siddharth Nagar and Bareilly.

• 555 general teachers and 41 master trainers trained in the chosen five districts.
• Resource support being provided with the help o f  NGOs being appointed for evcr\ 

district.
•  A k Is and appliances will be sought with the assistance o f  these NGOs.

West Bengal

• In the pilot block, 83"5 children were identified, out o f  w hich 4525 were assessed, 
and 2572 were found suitable for integration.

• One day orientation programme on disabilitv for the pnmarv school leachers ongi^iiig 
in Murshidabad district (311 primary school teachers) and Birbhum district (400 
primary school teachers).

• Resource support will be provided by selected NGOs, wiiich will act as the district 
level resource ory,anization.



Convergence is going on with the ADIP scheme ol' Ministry o f  Welfare to provide 
aids and appHances to disabled children. Around 66 aids and appliances have been 
distributed with the help o f NGOs.

• 477 children have been enrolled and 2095 more are expected to be enrolled this year.
Achievements:

• In some schools, parental and teacher observation has been that because o f  the 
enrollment o f  disabled children, the enrol lment  o f  non- disabled cliildren has also 
increased. But tb.is cannot be generalized.

• The total enrollment indicates that more orthopaedically handicapped children have 
been eni'olled thaii other disabled children

• Wlierever, teacher training has been conducted so far, there is a good amount  of  
awareness about education o f  the disabled children among general classroom teachers

• Heads o f  tfie schools are generally more supportive o f  the inlegi ated education for the 
disabled cliildren, wherever  oriented

® Parents of  the disabled children have more acceptance and cxi^ectalions o f  tb.cir 
disabled children, wherever  parental counselling has taken piacc

• Communily iiwareness programmes have been conduclcd in all ihe slates. Mary;uiLi. 
\V. Bengal and Tamil- Nadu can be considered model siaies in ihis respccl

® T h e  m t c r a c l i o n  b e l w e c n  th e  d i s a b l e d  c h i l d r e n  a n d  n o n -  d i s a b l e d  c h i l d r e n  is gei i cr ; i l l \  

g o o d  m llic^sc scb .oo ls .  w h e r e  d i s a b l e d  c h i l d r e n  h a v e  b e e n  e n r o l l e d

® D P l ' P  has  a l s o  i n c r e a s e d  m u l l i -  s e c t o r a l  c o n \ ' e r g e n c e  w i l b  o i i i c r  d e n a r i m c n l s  l ike 

heal l l i ,  VN’e l fa re ,  ICDS.



• The NGO in \u l \emci i l  has slarlcci in DPf-P for the iniplcmentation of  ihc lED 
progi'aninic, but it needs to be strengthened

Coiicci IIS/ Challenges

• Adeqaale resonrec support is noi a\ aiiabie for disabled chiidrcn. The general teacher 
in'u niultigrade selling wilh no resource teacher and a fi\ e day orientation cannot be 
expected to pro\ ide quality education to children with special needs.

• I ’nder ihe law , e \c ry  teacher leaching children with special needs must like a medical
doctor ha \e  a recognized qualillcalion and also be registered with RCl. A large 
nuniber o f  teachers in DPEP have received only short sensitization courses. 
Therefore, short term courscs or other strategies need to be looked into in
collaboration with RCI, ifquaiitx- education is to be imparted to disabled (.'hildren.

• Progress o f  the lED programme as far as expansion or upscaling goes has been \ erv 
slow in nearly all Ihe stales

• Number o f  disabled children actually placed m schools is less.
• No impact study has been done in those slates where resource support has been

provided to children with special needs. A study needs to be done to assess the 
cfTecli\ eness o f  Ihe programme.

» No effectix e monitoring mechanism has been de\ eloped.
• The role o f  community in the niiplemcnlation o f  IIT) programme needs to be 

strenglhened.
• School and home visits for efrcctive parental counselling needs to be made by 

resource teachers, wherever  the\' are available.

Action points for future

The iwo wodal ministries o f  Educalion and Social just ice and Empowerment  need to 
converge on the issues o f  provision o f  aids and appliances to disabled children and 
placement o f  non-integrable children in special schools.
Enrollment o f  children who are found to be integrable after the idenliHcation and 
siu‘ve\ should be followed up
The expansion o f  the TED programme to the other blocks districts should be 
\ igorously taken up

^.Convergence has also to be established with organizations like National Open ScIkx L̂ 
which has started marginal programme for children w ith special needs.
Convergence o f  lED programme wilh all the other functional areas w ithin DPEd^ 
should be considered and also followed up thoroughly
More emphasis  needs to be placed on the classroom management o f  children w ith 
special needs.
Integraled education can only be successllil with the help o f  resource ieachers. 
Hence, adequate number o f  posts o f  resource teachers and iiincrant teachers should be 
created. This issue needs to be forcibly taken up
Man power development needs to be emphasized for improving the qualitv of  
educalion to children wilh special needs.



An evaluation study should be done to sec the operational value o f five day 
orientation given to general teachers.
The use o f ECCE centers should be extended to impart pre-integration training to 
children with special needs.
Alternative schools should also be used to reach out to disabled children.
The utility o f pedagogical experimentation being carried out in DPEP should also be 
evaluated for children with special needs.
A research study should be taken up by those states where children with special needs 
have already been placed in DPEP schools
Wherever resource support has been provided to children with special needs, an 
impact study should be done to assess the effectiveness o f the lED programme 
Action research should be undertaken with experienced NGOs/experts in the area o f 
special education.
An effective monitoring system should be developed at the DPO, BRC, CRC and 
school level and strengthened by gradual capacity building exercises 
The programme should be constantly monitored to give it a continuing thrust

Conclusion

Considering that lED has been actually in operation for a little over two years, the 
development seems consistent v/ith prevailing attitudes. However, progress in upscaling 
the lED programme has been slow^ Vigorous steps are needed to upscale the programme 
and greatly extend coverage. No country can afford to overlook the latent potential of 
10% of the child population that is expected to suffer from some impairment likely to 
lead to a disability. This calls for consideration, adaptation o f new techniques and 
technologies to educate students with disabilities. Intensification o f research designed to 
develop new approaches should be of higher priority area.



Integrated Education of the Disabled

PF^O G R E SS O V E R V IE W  O F  D IS A B IL IT Y  IN T E R V E N T IO N S ; D P E P - 1 S rA  I ES

D P E P - 1 S T A T E S

Assam H a r v a n a K a rn a ta k a K era la M a d h y a
I’ra d csh

M a lia ia s h tr a 1 an iil N ad u

S R ( j  in p lac e  
D R G  in p la c e  
I E D  c o n s u l t a n t  at 
S P G  ex its  
D is t r ic t
c o o r d in a to r s  for  
lE D  in p la c e  
5 c lu s te r s  c h o se n  
in 3 d is t r ic t s  to 
l a u n c h  the
p r o g r a m m e  
A s ta te  leve l  
o r i e n ta t io n  
w o r k s h o p  for 
r e so u rc e  p e r s o n s  
l u n c l io iu u ic s  
c o n c lu d e d  

I ' .xposure  v is i t  o f  
ll-.l) c o o r d in a to r  to 
H y d e r a b a d  
a r ra n g e d
S u r v e y  o f
d isa b le d  c h ild r e n  
c o m p le te d  in th e  
c a tc h m e n t  a r ea .  
1 0 8 5  c h ild r e n  
id e n t if ie d , o u t  o f  
w h ich

SRCi in p lac e  
H as I E D  c o ­
o r d in a to r  in all 
the  d is t r ic t s  

S u r v e y  has  
b e e n  d o n e  all 
the  d is tr ic ts .  
A r o u n d  5 5 2 0  
c h i ld re n  w i th  
sp ec ia l  n e e d s  
iden t i f ied .

F o rm a l
a s s e s s m e n t  o f  
iden t i f ied  
c h i ld re n  d o n e  
A id s  and
a p p l ia n c e s  
prov ided  to 4 5 0  
id e n u f ie d  
d i s a b le d  
c h i ld ren .
A b o u t  22  v isua l  
a ids ,  6 0  h ea r in g  
a ids  a n d  2 30  
o r th o  tic a id s  
d i s t r ib u te d  
C’o n x e r g e n c e  is 
b e in g  so u g h t  
vMlh v a r io u s

D I E T  has s ta r ted  in- 
se rv ice  t e a ch e r  
t ra in in g
1 b lo c k  c h o se n  in 1 
d is tr ic t  o f  the  s ta te  
fo r  lE D .
F o r m a t io n  o f  b lo ck  
c o n su l ta t iv e  
c o m m i t t e e  a n d  co re  
g r o u p  c o m p le te d  

D e ta i l e d  su rv e y  
c o n d u c te d  in the 
c h o s e n  b lo ck .  777 
children identified 
in school
T ra in in g  m ate r ia l  
p re p a re d  by S ev a  in 
. '\c tion . a N G O  
h ired  to assis t  the  
lE D  p r o g r a m m e  
P ro to ty p e  p o s te rs  
fo r  h ic lu s iv e
E d u ca t io n  p re p a re d  
A s s e s s m e n t  kit for 
re so u rc e  tea ch e rs  
p rep ared .
P re p a ra t io n  of list o f  
m a te i ia l  for
r e so u rce  cen te r  at

S R G  in p lace
lE D  C o -o rd in a to r  at
S P G  in p lace
D R G  in p lace

D is t r ic t  c o -o rd in a to r s  for
lE D  in p lace

1 b lo c k  c h o se n  in 
M a l a p p u r a m  d is t r ic t  for  
lE D

V il la g e  v o lu n te e rs
t ra in e d  to g ive  ass is tan ce  
in c o n d u c t in g  the  su r \ 'ey  

S u rv e y  c o n d u c te d  in the 
c h o se n  b lock .  1221 
ch i ld ren  iden t i f ied  
M e d ica l  d e te c t io n  c a m p  
has  b e e n  c o n d u c te d  in 
E d ap p a l  B lo ck  in 
M a la p p u ra n i  district .  
42 7  ch ild ren ,  w h o  need  
a ids and  a p p l ia n ce s  
iden t i f ied
P a ren t  in V E C  ex is ts  
R e so u rc e  su p p o r t  f rom  
N G G s  in lE D  ac t iv it ies  
IS b e in g  so l ic i ted  
E x p a n s io n  o f  lE D  
in te iA cntions  in o th e r

1 he sta te  
has se lec ted  
on e  b lo ck  
ea ch  in 19 
d istr ic ts  
S R G  fo rm ed  

A cell for  
h a n d ic a p p e d  
ch ild re n  has  
b een
esta b lish e d  
at all the  
B R C s. T h e  
m ain
l>urpose a im  
b eh in d  
e sta h lish m e n  
t o f  th is cell 
s to co llect  

d a ta b a se  o f  
tlie
h a n d ic a p p e d  
c h ild ren  
a tten d in g  
the sc h o o l
and  n io n ito r  
the p r o g r ess  
o f th ese
c h ild re n

A n  In teg ra ted  
E d u ca t io n  Cell' 
for the  D isa b led  
ex is ts  in
M S C 'E R T  

S ta te  R e so u rc e  
G r o u p  form ed .  
Dis t r ic t  R e so u rce  
G r o u p  form ed .
A p i lo t  s tudy  
d o n e  in
O s m a n a b a d  
dis tr ic t  for
in te g ra t io n  and  
id en t i f ic a t io n  o f  
e d u ca t io n a l  needs  
(iui( .lc lines on 
i r . l )  r e c e i \ e d  
from  (j(31 and 
c irc u la ted  to 
d is tr ic ts  a f te r  
t ran s la t io n  

1 c lus te r  c h o sen  
in 9 d is tr ic ts  for 
lE l )  p ro g ra m m e .  
Il:L) p ro g ra m m e
IS be ing  u psca le  
to one  b lock  in 
e\  ci \ d istric t.

R esp o n s ib i l i t ie s  o f
Slate
Director .
Pro ject
ord ina to r .
p e rso n n e l
B R C /C R C

P ro jcc t
D istr ic t

C o-
D I E f

and

de ta i ledp e rso n n e l  
out
S R G  in p lace  

Distr ict  c o o rd in a to rs  
for IFiD in p lace  

A n  IE.I) C o o rd in a to r  
at S P O  in p lace  

1 b lo ck  c h o se n  in all 
the d istr ic ts  for lED  
Surx'cy h.as been  
d o n e  to iden tify  
ch i ld ren  w ith  mil  
and  m o d e ra te
d isab il i ty  in school-' 
in all the districts '" ' 
9.^53 ch ild ren  wit! 
disabil i t ies  v\ho an 
en ro lled  in school ,  
iden tif ied  in all the 
disti icts. Out o f  thb  
1 ' 1 <S ch ild ren
identif ied  in l i i e



a p p r o x i m a t e l y  
4 8 7  a r c  e n r o l l e d  
in sc h o o ls
F o rm a l  a s se ssm e n t  
o f  the  d isa b le d  
c h i ld ren  c o m p le te d  
in the  c a t c h m e n t  
area

C re a t io n  o f
d isa b le d  f r ien d ly  
sc h o o ls  b e in g  
tak e n  into a cc o u n t  
3 -d ay  o r ien ta t io n  
p r o g r a m m e  for k ey  
re so u rce  p e rso n s  
c o m p le te d .  I 'h e s e  
resou.rce p e rso n s  
w o u ld  assis t
teach e rs  in
h a n d l in g  c h i ld ren  
with  spec ia l  needs .  
D cvelo]om ent o f  
m o d u le  for t ra in ing  
o f  VL-C
m e m b e r s / C R C C .  
I3R C C  c o m p le te d  

O n e  day
o r ien ta t io n  on lE D  
ib r  all A S  w o rk e r s  
c o m p le te d .
C o m m u i i i ty
a w a r e n e s s

p r o g r a m i r i e s

N G O s /  ex is t in g  
s c h e m e s  for the

o f
and

of

p ro v is io n  
a ids
a p p l ia n ce s  
P o s t  
r e s o u r c e  
t e a c h e r s  
a p p r o v e d .  
I n t e r v i e w s  in 
p r o g r e s s  
G e n e ra l  t e a ch e r  
t ra in ing  m o d u le  
p rep ared .  
T e a c h e r  
t ra in ing  
co n d u c ted .

T w o  day
or ien ta t io n  
p r o g r a m m e  has 
be en  o rg a n is ed  
for V E C 's  and  

■ p a ren ts  o f  
d isab led  
c h i ld ren  at 
G u r g a o n  

V E C  has  p a ren t  
o f  a d isab led  
ch ild
A n a tio n a l  level 
T E M  ex h ib i t io n  
w as  c o n d u c te d  
in G u ru a o n  in

D IE T S  & B R C s  
c o m p le te d .  
R e n d e r in g  
t e x tb o o k s  to a ud io  
m e d i u m  for  v isu a l ly  
h a n d ic a p p e d  
c h i ld re n  d o n e  
S e v e ra l  ro u n d s  o f  
in te n se  in te rac t ion  
w i th  B R C  a n d  C R C  
c o o rd in a to r s  fo r  
id e n t i fy in g  
c o m m i t t e d  teach e rs  
to fu n c t io n  as 
r e so u rc e  teachers .  
In fo rm a l  in te rac t ion  
w i th  teache rs
id en t i f ie d  b y  B R C  
a n d  C R C
c o o rd in a to r s  + 
a d m in i s te r in g  o f  a 
s im p le  test  to a ssess  
th e i r  a p ti tu d e /
in te res t  for
fu n c t io n in g  as
r e so u rc e  t each e rs  on  
a voluntaj-y  bas is  
w i th o u t  
c o m p r o m is in g  
r e g u la r  t e a ch in g  
w o r k  in sch o o l  

2 m o n th  t ra in in g  on  
the  bas is  o f  the

blocks has been finalised 
Materials for lED survey 
and interventions in the 
regional language
medium have been 
completed
Teachers training for 
lED at the state level 
during vacation planned 
for all the 6 districts 
Orientation for DPEP 
functionaries and
officials has been 
conducted
Second spell of 
community mobilisation 
programme conducted 
Setting up of Resource 
Center in Edappal 
Block is in progress 
Posting of resource 
teachers under progress. 
Survey and formal 
assessment of children 
with special needs 
completed in all districts 
A module based on the 
needs and the problems 
o f children with special 
needs for general 
teachers has been 
planned.
State level workshop for

throughtout 
their 
schooling  
tenure. 
Identificatio  
n o f the 
disabled  
children in 
the age 
group 5 to 
14 years is 
com pleted  
The out of 
school 
children  
with special 
needs have 
also been 
identified so 
that they can 
be brought 
into regulare 
schools 
Identificatio  
nof the in 
the school 
going  
disabled  
children has 
also been 
done with 
the held of 
school

Survey
completed on all 
the 9 districts. 
Around 14749 
children
identified in all 
the districts. Out 
of these, 10068 
children are 
enrolled in 
school and 4681 
are out of school 
Formal
assessment for 
disabled children 
in all district 
planned for 
November, 1999. 
Aids and
appliances 
provided to 
disabled children 
in school in the 
Yevati cluster of 
the Osmanabad 
district

Convergence is 
being sought for 
aids and
appliances for 
other clusters 
with Ministry of 
Social Welfare

chosen blocks 
already enrolled in 
schools

• Two week training 
programme for 
master trainer has 
been done

• Orientation 
programme for state 
and district officers 
completed

• Some medical 
assessment camps 
also conducted

• Supply of aids and 
appliances to the 
disabled children in 
progress

• Campaign and 
Metric Mela at 
block level has been 
done

• lED made an 
important part of the
on­ go in g
community 
mobilization 
programmes, with 
extensive use of 
media
Training module on 
lED. prepared and 
distributed to all



D P E P - 1 STATES
Assam H arvana

c o n d u c te d .  V E C
m a m b e r s  h a v e
b e en  o r ie n te d  on 
v a r io u s  d isab il i t ie s  
and  n e ed  of' spec ia l  
a t ten t io n  to w a rd s  
d i s a b le d  c h i ld re n  
T h e  in c lu s io n  o f  at 
least  o n e  p a r e n t  o f  
a ch i ld  w i th  
d isab il i ty  in the  
VEC' has  b e e n  
taken  up  w ith  the  
govt,  o f  A s s a m  a n d  
in s t ru c t io n s  to tha t  
elT ccI  h a v e  b e en  
issued
I 'O ld e is  o n  e a c h  

area  o f  d i s a b i l i t y  to  

b e  m c l u d e d  in 

I p i c p a r c d  lor

i ! c n c i a l  i c a c h e r s .

( n.'iK.'ial 
ll]|(M nUIIUMl 
bd o k lc l  on
d isab il i ty  for
y.cnci a! a w a r e n e s s  
p rep ared .
( 'onvi 'i  i 'cn c e  to 
| ) iocu re  a ids  and  
a p p l ia n c e s  w ith  
av a i lab le  a s^ 'nc ies  
has b een  d o n e .

K arnataka

M a y  1999. A 
spec ia l  stall  for 
T E M  for
d isa b le d  
ch i ld re n  w as
d i s p l a y e d  to 
a c q u a in t  the 
t e a c h e r s  for  
p re p a r in g  T E M  
for d isa b le d  
c h ild ren .

•  1 'he s ta te  is a lso  
c o n d u c t in g  
d if fe ren t  
c o m p e t i t io n s  
I'or d isab led  
c h i ld ren  in 
D an ce .  D ra m a ,  
Poe try ,  H a n d  
VVnting and  
g a m e s  

1o p io v id c  a 
h;uiii ' i  l ice  
e i i \ iK in n K ’Ml \o 
ch i ld ren  w 1th 
spec ia l  needs .  
24.^ ra m p s  have  
been
c o n s t ru c te d .  4.S 
r e so u ic e  cen te rs  
h a \ e  a lso  been  
m a d e , ’

• Actu>n p lan  lor 
id en t i f ic a t io n .

t ra in in g  p ack a g e  
p r e p a r e d  by  Seva-  
in -Action  u n d e rw a y  
7'he sta te  is tak in g  
up  a spec ia l  
p r o g r a m m e  for 
t ra in in g  4 0 0
te a ch e rs  in M a g a d i  
b lo c k  w ith  the  he lp  
o f  S e v a  in A ct ion .  
P a re n t  in V E C  
ex is ts
Full  in c lu s io n  o f  
c h i ld ren  with
spec ia l  n eeds  in 
g e n e ra l  c la s s ro o m  
a lo n g  with the 
r e so u rce  su p p o r t  in 
tlie ch o se n  b locks  
e x p e c te d  by
N o v e m b e r .  ! ‘.)99 
The slate  p lans  to 
u p sca le  lid.)
aetiviMcs u> one 
b lo ck  in each
distr ic t ;  c rea te  posts  
for 3 le sou rce  
te a c h e r  per b lock  
and  to have  c lose  
c o o rd in a t io n  with  
the  Dcpi.  o f
D isab led .  W elfa re  
for the t im e lv

K erala .Madhya
Pradesh

d e v e lo p in g  s t ra teg ies  on 
q u a l i ty  im p r o v e m e n t  o f  
d i s a b le d  ch ild ren
c o m p le te d  in S e p tem b e r .  
99.

T w o  d ay  in te rac t ion  
c a m p  o f  sta te  co re  tea m  
for  c u r r i c u lu m  w ith  the 
S R G  c o n d u c te d  in 
S e p te m b e r ,  99.
R es id en t ia l  w o rk s h o p s  
o n  m o d if ic a t io n  ol' 
s t ra teg ies  fo r  c u r r i c u lu m  
t r an sac t io n  a n d  m ate ria l  
d e v e lo p m e n t  on  spec ia l  
ed u c a t io n  c o n d u c te d  
T h e  sta te  a lso  p lan s  
p re p a ra t io n  a n d  tr ia l l ing  
o f  A c t iv i ty  l^ank for 
d isa b le d  ch i ld ren  in 
N o v e m b e r .  99.
A c a m p  for d e \e l o p in g  
for Term F.valuation 
.Vlaterials a lso  p lan n ed .  
I 'h e  s ta te  a lso  p lans  to 
u p sc a le  the  1I:D 
p r o g r a m m e  to 30 m ore  
b lo c k s  - all the  b lo ck s  in 
D PEF-1 d is tr ic ts  and  one  
e ac h  f ro m  3 I) P E P - 11 
d is t r ic ts  of
r h i i m  a n a n th a p u ra m .  
Idukki  a n d  P a lak k a d

M aliaraslitra

in
of
to
10

teachers 
along with 
tlie
VECs/Panch
ayat
members of 
the
concerned 
\ illage 
The Mission 
has
identified S 
Nc;os 
working 
the field 
disability 
n o rk  in 
districts.
Ihe N (,()s 
h a \e  been 
assigned the 
task of
preparing a 
contextual 
teacher's 
training 
program m e 
on IE1)( 
based on 
\\hich they 
will provide 
training to 
25 selected 
teachers in a

fam il Nadu

W 'orkslmp 
eo iu luc ted  to p lan 
slraicg}' for l i d )  
Seiis it i / .a tion 
tra in inu  o f  dis tr ic t  
of'ficials
u n d e r ta k e n  in 
f c b ,  9X 

P lann ing  
ass is tan ce  
inee l ing  with  the 
SR( 1 c o n d u c te d  in 
.April. 9 ‘)
Post for re so u rce  
I e u c  Ik 'I's 

.^anclionetl.
P rocess  !'or
a p p o in t in g  
re so u rce  teache rs  
and  d istr ic t
co o rd in a to r s  in 
p rogress .
Kecri i i lm eiu  rules 
e i i c u la le d  to all 
lii.'^tncls
T h ro u g h  des ign  
renew a l .  access  
facili t ies to
ch i ld ren  with 
d isab il i t ie s  are 
b e in g  taken  into 
a cc o u n t  
1h ro u u h

t e a c h e r s ,  ,-\ 2 d a y  

o n e n t a l i o n  t o  al l  

g e n e r a l  t e a c h e r s  fo r  

al l  th.c d r s u i c i s  

c o m p l e t e d  

. A g e n c i e s  a p p i M n i e d  

II I a l l  t h e  7 b lo . , ' ks  

c h o s e n  foi  e f f e e l ; \ e  

i i n p l e n i e n t a l i o n  ol '  

live I f . D  p r ( . ) g r an i i nc .

I l i e s e  a g e n c i e s  : irc 

p r o \ i ( l i n g  al l

r e s o u r c e  s u p p o r t  t o  

d i s a b l e d  chiUl r - en

I l l c l l K i l l l l J .  ' ' U P i ' -

I r o n i  r e s o u i e e

l e a c h e i s .  IP ' Ps  ;'.re 

b e i n g  p r e p a r e d  h \ '  

r e s o u r c e  t e a c h e r s  

f(' i i n d i v u i n a l

I ecord. -i ,

R a i n i ^ s  ! i a \  e b e ' u  

c o n s l r u c i e d  in f> 

s c h o o l s  !(' p r o \ ; , l e  

b a r r i e r  f r ee  a e c e - - .  

P a r e n t  in \ ' i  (

I h e  s l a t e  h a s  a h o  

d e \ e l o p e d  a

n i o n i t o r i n u  

m e c h a n i s i n  w i t h  t h e  

h e l p  i d ’ S R t i ' D R C i  
m e m b e r s  t o  a s s e s s  

t h e  i m p l e m e n t a t i o n



• l ia i iy  d c tc c l io n  
cci i te rs  ( 5 in each  
d is tr ic ts )  o p e n e d  
Ibi' im p a r t in g  pre-  
in teg ra t io n  ski l ls  to 
id en t i f ied  d isa b le d  
c h ild ren .

• H o m e  N’isits (190
in D a r ra n g ,  130 in 
G o a lp a ra  a n d  109 
in S o n i tp u r )
c o m p le te d .

9 S c h o o l  x'isirs (42 in
D a r ran g ,  47  in 
G o a lp a ra  an d  56 in 
So n i tp u r )  
co m p le te d .

0 .All the  se lec ted
B R C C s .  a ro u n d  50 
and  C R C C s ,  151 in 
n u m b e r  l)a\'c b een  
o r ien ted  on  lE D  

» ' r i i e  s t a t e  h a s
u])sca!c(i the
l^r o ' ^r a mmc  to 1 
b l o c k  in c a c h  o f  
th e s e  3 d i s t r i c t s  

*■ W o r k s h o p  on
c h a l k i n g  out a 

s t r a t e g y  to
c o n \ ' c r g e  w i t h  

R C I  f o r  I ' c s o ur c c  

S'I p[~)ort ________ _

a s s e s s m e n t  an d  
p l a c e m e n t  o f  
d i s a b le d  
ch i ld re n  in
D P E P -I  &  II 
d is tr ic ts  
p rep ared .

50 6  m o re  a ids 
and  a p p l ia n ce s  
ha v e  b e en
g iv e n  to the 
d isa b le d  
c h i ld ren ,  thus 
b r in g in g  the 
total  to 95 6  
Interviews for 
rcsoiircc 
teachers 
coiuluctcd, but 
only 3 are 
functional so 
far
C R C C ’s given 
a 5 clay 
orientation 
2 day
orientation 
program m e 
for all genera! 
teachers in 
DPEP I and II 
districts 
conducted.

su p p o r t  o f  a id s  and 
a p p l ian ces .  T o  
b eg in  w ith ,  focus  
will  be  o n  2-3 
c o n t ig u o u s  c lus te rs  
o f  the  id en t i f ied  
b lo ck

Idea of specially 
qualified tcachers 
has been dropped 
in view of the 
paucity of qualified 
candidates. Now it 
is proposed to re­
orient teachers 
w'ho have
undergone a 42 
day training. For 
this purpose, cach 
district is to 
identify suitable 
NGO  ̂ for
conducting various 
program m es in 
lED.

Community awareness 
programmes, setting up 
of block level organising 
committee, survey and 
data collection,
convergence with other 
agencies, conduction of 
medical detection
camps, procurement and 
supply of aids and 
appliances, orientation 
programmes for
teachers, headmasters 
and parents, setting up 
o f DRG and placement 
of resource teachers will 
be completed by
November, 99 in newly 
chosen blocks 
Updated survey report 
in the pilot block show 
that 1358 children have 
been identified in all, 
out of w'hich 472
children arc enrolled in 
schools. 19 aids and 
appliances have also
been given out.
Selection or Resource 
Teaches in each BRC 
by giving 10 days 
Intensive Training 
during M arch 99. Now

block.
These 
teachers 
would act as 
a Resource 
G roup for 
giving
training to 
other
teachers in 
future. The 
field visits 
are
currently  
being done 
and the
training 
would be
taken up in 
June-July  
2000.

innovation fund, 
prototype schools 
constnicted in 
Jalna district

• Training manuals 
prepared.

• A 3-tier academic
structure to
provide resource 
support to
children with 
special needs has 
been planned. 
This will include 
support to
disabled children 
through resource 
teachers, cluster 
resource center 
coordinator and 
general teachers.

• General teacher 
training planned 
in November, 99.

• Updated survey
repo rt has
identified 15200 
children, out of 
which 10496 
enrolled in
schools and 4074 
out of school. 
M ore

of lED in 7 DPEP 
districts
In the pilot blocks, 
.1588 disabled 
children enrolled 
in schools
A 3 day Distance 
Education 
P rogram m e 
conducted on lED 
for 200 parents 
and 700 teachers 
on hearing
im pairm ent 
10888 general 
teachers are given 
train ing at the 
BRCs in handling 
and teaching
disabled children 
M onthly magazine 
distributed to all 
the 7 DPEP 
districts
The state plans to 
select another 2 
blocks for
expansion in each 
of the DPEP 
districts with the 
help of the same 
agencies already 
assisting in the



c o n d u c te d  in
F e b r u a r y , 2 0 0 0  

W ith  th e  h e lp  o f  
r e a d in e s s  c e n te r s ,  
in te r v e n t io n s  
h a v e  b een
in it ia te d  in S I  
s c h o o ls  ot
D arranj>, 50
sc h o o ls  o f
G o a lp a r a  and  57  
sc h o o ls  o f
S o n itp u r  d is tr ic t  

In  th e  m o d u le  for  
M a ss  T e a c h e r s  
T r a in in g ,  
c o m p o n e n t  o f  
lE D  h a s b een  
in c lu d e d  for
g e n e r a l a w a r e n e s s  
o f  te a c lie r s  on  
I E l)
4 d a y  g e n e ra l
(eaclier (raining
c o m p le te d
160 a id s  and
a p p lia n c e s  g iv en
ou t
W o r ld  D isa b le d  
D a y  o b se r v e d  
E n r o llm e n t w eek  
o b se r v e d  w ith  
c o m m u n ity

S o  fa r , 4 5 8 5  
d isa b led  
c h ild r e n  h a v e  
b een  a sse s se d .  
99 7  h a v e  b een  
p r o v id e d  a id s  
and  a p p lia n c e s  
an d  6 3 0  o u t  o f  
sc h o o l d isa b led  
c h ild r e n  h a v e  
b een  e n r o lle d  
P h o to  Id e n tity  
C a r d  S c h e m e  
la u n c h e d  in a ll 
th e  D P E P  
d is tr ic ts  
A to u r n a m e n t  
fo r  d isa b le d  
c h ild r e n  
o r g a n iz e d  at 
th e  s ta te ,
d is tr ic t  and  
b lo c k  leve l in 
D e c e m b e r . 99

90 te a c h e r s  h a v e  b een  
id e n tif ie d  fo rm  30  
B R C s.
P la n n in g  w o r k sh o p  fo r  
M o d u le  D e v e lo p m e n t  
o f  M a ster  T r a in e r s  
T r a in in g
S ta te  L e v e l W o r k sh o p  
on M o d u le
D e v e lo p m e n t o f  lE D C  
M a ste r  T r a in e r s
T r a in in g  P r o g r a m m e  
o r g a n ise d . 20  N a tio n a l  
E x p e r ts  h a v e  p r e se n ted  
th e ir  p a p e r s  on  v a r io u s  
d isa b ilit ie s .
W o r k sh o p  for  sc r u tin g  
an d  fin a U sa tio n  o f  
M T T  m o d u le s-
c o n d u c te d  on O cto b er
1999
S ta te  L ev el M i l  
P ro f'ra m m c-  
c o n d u cte d  on
N o v e m b e r  19 9 9  in tw o  
cy c le s  D P E P -I & !I 
d is tr ic ts  r e sp e c tiv e ly .  
lE D C  T e a c h e r
T r a in in g  M a ter ia ls  
p r in ted  and  su p p lie d  in 
th ree  la n g u a g e s . 
P la c em e n t o f  R e so u rc e  
T e a c h e r s  in 30  B lo ck s

in fo r m a tio n  
b e in g  c o llec ted  
th r o u g h  m iro-  
p la n n in g  
e x er c ise s  

A ll the c lu ster  
h ea d s and
C R C C 's  b e in g  
g iv en  a 3 day  
o r ie n ta tio n  on  
I E D  in all the  
d is tr ic ts . 2420  
o r ie n te d  so  far  
R e cr u itm e n t o f  
27  reso u rce  
te a c h e r s  at the  
ra te  o f  3 per  
b lo c k  ( 1 b lo c k  in
9 d istr ic ts)
e x p e c te d  to be  
c o m p le te d  l)y 
M a rch . 2000  
F u rth er  state  
k‘\ e l  p la n n in g  
th ro u g h  SK (;  
a rra n g ed

im p le m e n ta tio n  o f  
th e  I E D
p r o g r a m m e .



p a r t i c i p a t i o n  

T i ie  s t a t e  p l a n s  to 
u p s c a l c  th e
p r o g r a m m e  to 2 
b lo c k s  a n d  10 
d u s t e r s  in e a c h  
d i s t r i c t .  T h i s  ^vill 
be  f a c i l i t a t e d  by 
o p e n in g  o f
r e a d i n e s s  c e n t e r s ,  
d i s b u r s e m e n t  o f  
a id s  a n d
a p p l i a n c e s  a n d  
t r a i n i n g  o f  150 
s c h o o l  t e a c h e r s .

was parlially
completed.

• Setting up of Researcc 
Research Centres on in 
Unction in 30 BRCs in 
order to provide 
additional in frastructu re  
facilities in those BRCs 
steps have been taken 
from  the State Project 
Office to complete them  by 
the end of M arch  2000. 
T ask Analysis Cam p, in 
o rder to uplife the 
academic achievements of 
disabled children in 
general schooling.
A state level 3 day camp 
has been designed to 
im pact train ing on 
m onitoring and evaluation 
on lEDC.
State evaluation team has 
been set up under the 
control of lED C unit in 
the State Project Office.
It is proposed to conduct 
on Im pact Assessment of 
lED C Activities with the 
help of an External 
Expert, for necessary 
expansion during 2000- 
2001.



F K U G R E S S  O V E r n  lE W  O F  D IS A B IL IT Y  I M E R V  E N  I IO N S : D P E T  II. I l l  & I \  S I A I I S

A d v i s o r y  
C’o n im iU e c  
lias b e en  
se t  u p  at 
the  s ta te  
leve l
SKCi in
p lace
D R G  in
p l a c e
M andal
leve l
a d v is o r y
committee
in p lace
S u r v e y  in 1
m a n d a l  o f
all  the  3
d is t r ic t s
c o n d u c te d .
7S7
c!ii ldrc/i  
id en t i f ie d  
in the
c h o se n  
mandaLs. 
ou t  oC
w Inch -4 2 9  
are
e n r o l l e d  in 
s c h o o ls .

2 w o r k s h o p s  
c o n d u c te d  on 
IHD re g a rd in g  
the
m e th o d o lo g y  
a n d  the
c a te g o r ie s  th a t  
can  be in c lu d e d  
u n d e r
in te g ra t io n  o f  
c h i ld re n  w i th  
sp ec ia l  n e e d s  
S R G  in p lac e  
D R G  in p lace  
Id en t i f ica t io n  
a n d  a s s e s s m e n t  
in o n e  b lo ck  in 
e v e ry  d is tr ic t  
c o m p le te d  
5703  d i s a b le d  
c h i ld ren  
iden t i r ied ,  out  
ol' w h ic h  210 6  
are e n ro l l e d  in 
school

C (M i\ergencc  
has b e en  so u g h t  
with  N a t io n a l  
In s t i tu tes  an d  
lead in g  N G O s  
for p ro c u re m e n t

S R G  in
p lace
lE I)
co o rd in a to r s  
at the
d is t r ic t  level 
in p lace  
S t ru c tu re  
f ro m  v illage  
level to state  
leve l  fo rm ed  
a n d  their  
fu n c t io n s  
a lso
p re sc r ib e d  
W o rk s h o p s  
c o n d u c te d  
to p lan  a 
s t ra teg y  for 
I ED

5 m o re  
b lo ck s  
ch o sen  in 
all th e  3 
d is tr ic ts  loi 
IE I)
S u rv e y  
c o m p le te d ,  
in the
ch o se n  area 

A ro u n d

• IF-D c o o r d in a to r  at 
Sr^O in p lac e

• H o u s e  to  h o u se
su rv e y  o n  lE D  in 
33 b lo c k s  o f  4 
d is t r ic ts  in
p ro g re s s

• 28 b lo c k s  o f  
S i rm u r ,  C h a m b a  &  
K u l lu  c h o s e n  for 
i m p le m e n t in g  lE D

• 76 5  c h i ld ren  w ith  
d isab il i t ie s  
id en t i f ie d  so far. 
ou t  o f  w h ic h  a 
large  n u m b e r  are 
a l r e a d y  m school

• F o m ia l  a s se s s m e n t  
o f  all iden t i f ied  
d isa b le d  c h i ld ren  
in p ro g re s s  in the 
en ti re  sta te

• C o i n e r g e n c e  with
sc h e m e  has 

b e en  so u g h t  to 
n iak e  use  o f  
p ro v i s io n s  
a v a i l a b le  u n d e r  
this s c h e m e  for 
d isa b le d  c h i ld ren

•  C  o n v e r u e n c e  has

SRCj ex is ts  
D R G  in p lace  in all 
the 8 d is tr ic ts  
lE D  co o rd in a to i  at 
S P O  in p lace  
R e c r u i tm e n t  o f  
d is t r ic t  leve l  11 1) 
co- o rd in a lo rs  
c o m p le te d  
R e c r u i tm e n t  ol 3 
r e so u rc e  teach e rs  
in e v e ry  cho  L-n 
b lo c k s  c o m p l d r ; !  
S ta te  resoi';!ce 
d i rec to ry  has been  
fo rm ed .  D isi i ic t  
and  b lock  level 
d i rec to ry  is uinler 
p rep a ra t io n .
1 b lo c k  c h o se n  in 1 
dis tr ic t  o f  all tlio S 
d is tr ic ts

Surx'c}’ lor
d isa b le d  cli ili iicn. 
b(jth in and  oiM of  
sch o o l  IS
c o m p le te d .  6449  
c h i ld ren  ha \  e been  
iden tif ied .

F'ormal a s se ssm e n t  
o f  ch i ld ren  with

 ̂ ore  g r o u p  at 
the s ta te  l e \ e i  
exis t
I^RCj is bciiiL; 
p l a n n e d  for 
ef ! e c l i \ e  
i m p l e m e n t a t i o  
n o f  the  U'd) 
p r o g r a m m e  
A p p r o a c h  
p a p e r  f(„- 
integral  mg 
ch i l dr en  w iih 
mi ld  and 
m o d e r a t e  
di sabi l i t i es  has 
b een  p r ep ar e d  

2 b l o ck s
ehosei)  di 5 

dist r ict s  for 
tlie I Id)
pr o gr an i n i c  
Disi i ici
c o o r d i n a t o r  111 
Ba ie i l l v  )D 
p lace  

S i u \ e \ -
f or mat s  fiM- 
i dent i f icat ion  
d e \ e l o p e d  
‘'>ur\o\- in the

District  
coord ina to i  
s in p lace  
L in k ag es  
e s tab l ished  
with N ( j ( ) s  
to form. 
SR G .
I'̂ .x peeled  
to be
c o m p le te d  
soon.
1 c lus te r  
c h o sen  in 
each  o f  the 
1 7 d istr ic ts 
S urvey  
c o m p le te d  
m each o f  
the 1 ~
clusters.
744
c h ild ren  
iden tif ied  
in 16
clus ters .  
Fo rm a l  
a sse ssm e n t  
c am p s  ftti 
the
iden tif ied

l id )
im ple inen ta t  
ion s ta r ted  | 
s ince  i
O cto b er .  I
I 9 9 9

Proj^ram m e  
ol fleer  lor  
PFE  is I
lo o k in g  
a lte r  th e  j
lED '
p r o g r a m m e  j
. w h o is in I
p o s itio n  I
R ecru itn icn  
t o f  I E l)  
c o o rd in a to r  
at the sta te  1
l e \e l  and I

reso u rce  |
teacluM's at 
the lilock  
level
a p p ro v e d  j
b y  E(
S R (;  in  
p la ce



A i u l l i r ; ’.

P r n dc ' s h
1 1 6 arc out  
o f  school  
a nd  242 arc 
in iItc a^^e- 
r an gc  o f  0 - 
6 years .

• 3 day  
or i en ta t i on  
o f  genera l  
t eacher s  
d o n e

• A  chi ld  
d e v e l o n i n c  
nt  clni ic 
w'as
opericci at

® M G M
Govt ,  
Mospi tal .  
Wa' r ranyal  
lor  ear ly 
in te r vcn t io  
n in
idenlil ' icati  
on anti 
a s s e ss me n t  
o f  d i sa bl ed  
ch i l dr en

• Parenta l  
c o u n s e l l i n ” . 
I ' rograinrne  
s
c on ck i c t e d i

o f  a ids  a n d  
app l i an ce s .  
Se ns i t i z a t i o n  
m o d u l e  for  
d i f f ere nt  targe t  
g r o u p s  p r e p a r e d  

A  m o d u l e  for  
g e n e r a l  t ea ch er  
t ra i n i ng  has  
b e e n  p r e p a r e d  
T e a c h e r s  
o r i en t a t i on  in 
p r o g r es s  to 
e n a b l e  total  
a c c e p t a n c e  o f  
s uc h  c h i l d r e n  in 
school .  So  far 
311 t eacher s  
h a v e  b een  
t ra i ned  in
M u r s h i d a b a d  
dist r ict  a n d  40 0  
in B i r b h um .  

Se ns i t i z a t i o n  o f  
d i f fe r en t  t arget  
g r oups :  
P an c ha ya t ,
VPX:,  D P l ' P  
p e r so nne l ,  
y \ag ; inwadi  . 
woi 'ker ,  
t eacher s

. p l a n n e d  and

10,000 
di sab led  
ch i l dr en  
a l r eady  
fo und  
enrol l ed  
school s  
f r o m  til 
dist r icts 
D a ng ,
P a n c h a m a h a  
1 a nd
Banaska.n lha  
R e c r u i t m e n t  
for r e sou rce  
t eachers ,  
three  eac h  
for VI,  HI,  
iMR
disabi l i ty  
i br  e ac h  five 
b l ock s  for  
Panchai r i aha  
1 and
B a n a s k a n t h a  
are
c o m p l e t e d  
R e so ur c e  
t eacher s  for 
r e m a in i ng  
t we nty  
b l ock s  wil l  
be s e l ec ted  
and  will  be

also been sought 
with the scheme to 
make use of 
available resource 
teachers for the 
purpose of training 
Convergence is 
being sought with 
the Health
Department, Social 
Welfare
Department & 
NGOs to procure 
aids and appliances 
Hitaishee club has 
agreed to provide 
spectacles and 
magnifying glasses 
to partially sighted 
children
Rotary club has 
agreed to provide 
prosthetic and 
orthotic aids to 
disabled children. 
This process has 
also started 
Convergence is 
going on with Ali 
Yavar Jung
National Institute 
for Hearing
Handicapped to

special needs is 
going on and 2052 
children, already 
enrolled in schools 
have been assessed 
Convergence is 
being sought witl^ 
the Social Welfare 
Department, J  
Training Center for 
the teachers of the 
Deaf and R.R.T.C. 
have been
contacted for 
supply of
individual hearing 
aids to the hearing 
impaired children 
and wheel chairs to 
children with 01. 
Educational aids 
and TLM for 
special children is 
being prepared by 
the resource
teachers
Training module 
for master trainers 
prepared
Master trainers 
identified to impart 
training to general 
teachers

chosen blocks
completed.
18,167
children
identified.
Hand book to
sensitize
classroom
teachers
developed.
This will be
distributed to
all the teachers
in the 5-day
training
programme.
Folders on
various
disabilities
developed
Component of
lED added in
Aaganwadi
training
module
The ICDS 
officials are 
being
contacted to 
integrate 
children with 
special needs 
in 0-5 age-

ni

children 
conducted 
in 3
clusters 
Draft o f the 
module to 
train 
Cluster 
Resource 
Center 
Coordinato 
r, who will 
act as 
resource 
teacher 
prepared 
Parent o f a 
disabled 
child exists 
in all
VEC’s 
Component 
of lED 
added 

the VEC 
training 
module 
Posts for 
recmitme 
nt of 3 
resource 
teachers 
per block



A n d h ra
P ra d esh

W est B e n g a l G u ja r a t

S e c o n d
p h a s e  o f
t e a c h e r
t r a i n in g
c o m p l e t e d
in
W a r r a n g a l  
&  Kurihool  
di s t r ic t s  
S u p p l y  o f  
a ids  an d 
a p p l i a n c e s  
t h r o u g h  
J a n a m  
B h o o m i  in 
the 3 
di s t r ic t s  o f  
Kur n oo K 
K a r i m n a g a  
r and
W ar r a n g a l .  
()()• he ar i ng  
a ids  an d 64 
or thot i c  
a ids  g i ven  
out .
S u c c es s fu l  
i n te gr at i on  
o f  d i sa bl ed  
c h i l d r e n  in 
s c h o o l s  in 
the
c a t c h m e n t
area

b e in g
i m p l e m e n t e d  
D e v e l o p m e n t  o f  
m o d u l e  an d 
r e s o u r ce  
mat e r i a l s  d o n e  
y\ b o o k l e t  on 
d i sabi l i ty  
m a n a g e m e n t  
for A a g a n w a d i  
a n d  g r as s  r oot  
level  w o r k e r s  
p r e p a r e d  
I n f o r m a t i o n  
b o o k l e t  o n  the 
faci l i t ies 
a va i l ab le  for  
the d i s a b l e d  
p r e p a r e d  
Dis t r i ct  level  
r e sour ce  
o r ga n i s a t i o n  
h a \ e  been
e n g a g e d  in eac h  
b l ock  to
p r o v i d e  all the 
r e sou rce  
suppor t .
4 n e w  b lo ck s  
se l e c t ed  for  
e x p a n d m g  the 
IHD.  ^ thus  
m a k i n u  a total

H im a c h a l P ra d esh

in pos i t ion  
soon.  
P r oc e d u r e  
for
sa n c t io n in g  
o f  pos t s  is 
u n d e r g o i n g .  
D e c i s io n  to 
rece ive  
p e d a g o g i c a l  
s up p o r t  
f r o m  l E D C  
Cel l ,
G C E R T .
G a n d h i n a g a
r.
t echni ca l  
p e r s o n  wil l  
be
a p p o i n t e d  in 
D P E P  cel l  
to assi s t  
IE D C  Cell .  
F o rm al  
a s se s s m e n t  
g o i n g  on 

Ai ds  a n d  
a p p l i a nc es  
to he
p r o v i d e d  to 
the ■' ' 
i dent i f ied  
d i sa bl ed  
c h i ld ren  bv

O riss;

p r o c u r e  h ear i ng  
a ids  for h ea r i ng  
i mp a i r e d  ch i l dr en  
4 d a y  m o d u l e  for 
r e s ou r ce  p er sons  
b e i n g  p r epar ed  
T r a i n i n g  o f  m as te r  
t ra iners  c o n d u c t e d  
in O c t o be r ,  1998 
2  d a y  m o d u l e  for  
ge ne ra l  t ea che rs  
b e i n g  p r ep ar e d  
G u i d e l i n e s  for  
o r i en t i ng
c o m m u n i t y  on  l E D  
d e v e l o p e d  
R e s o u r c e  pe r so ns  
iden t i f ied  f r om the 
m a i n s t r e a m  o f  
ge ne ra l  t eachers ,  
w h o  NN'ill act  as 
m a s t e r  t rainers  
W i t h  the he lp  o f  
RC' l .  one  m o n t h  
b r i d g e  c our se s  are 
b e i n g  c o n d u c t e d  
for  t hese  r e sou rce  
pe rsons .

T r a i n i n g  has
a l r e ad y  b e e n
c o n d u c t e d  in the 
a rea  o f  ment a l  
re t a r da t i on  and

I t t a r  P r a d e s h

( j e nc r a l  ; cacher
t ra i ni ng  m o d u l e
u n d e r  p r epa i at ion .  
5 - d a y  j c n e ra l  
t ea ch e r  n a in i ng  
p l a n n e d  in
O c tob ci  - 
No \ ' e mb c !  , ’i9.
O n e  day  ini in!ng of  
pa r en t s  of d i sab led  
c h i ld r en  r, be ing  
c o n d u c t e d  in
d i f f e r en t  b l ocks  
wi th  the iiclp o f  
r e so ur ce  ^cachers 
to facilitat.- pa rent s  
o f  the .Hsabled 
c h i ld ren  oii h o m e  
m a n a g e m e n t  o f  
d i sa bl ed  c lnldren.  
C o m m u n i i \  
mobil isatUMi 
p r o g r a m n i o -  are 
c o n d u c t e d  (in an 
o n - g o i n g  pr ocess  
a lo n g w i t h  o t her  
D P E P  intei \ e n t i o n  
D R C .  II ; i) and  
Spe c ia l  T ea ch er s .  
l E D  are di rect ly  
a s so c i a t ed  • -^n 
explaimni . '  the role 
o f  V'I'X' m e m b e r s

g r o u p  ni tl'ic 
A g a n w  adi 
center .  II ic 
t ra ining will 
be i mp a r t ed  to 
the .Aaganwadi  
w o r ke r s  lo
(leal wn'p, ^ueh 
childi ' cn.  
Sensi t i / . a t ion 
on 1 1 : 1 ) g i ven 
to 4 7 5 7  VI-X's 
f o r m a l
a s s e s s m e n t  o f  

d i s a b l e d  

c h i l d r e n  

c o m p l e t e d  in 

t h e  c a l c h m e n t  

a r e a

( ' o n v e r g e n e e  

IS g o i n g  o n  

w i t h  d i f t e r e n t  

a g e n c i e >  t o  

p r o c u r e  a u l s  

a n d

a ppl i ances .  
Tr ai n i ng  
.Master 
Tra i ner s  
l E D
c o mp l e te d .  41 
Vlaster  t rainers  
t ra ined

B ihat

ot

on

san ct io ned

Ih e
p ro g ra m  
m e has 
been
ex p a n d ed  
to 1 b lock  
S u r \ e> 
and
a ssess in e
nl
in itia ted
in tliis
new l)loek
C o m p u n e
nt o f  JED
add ed
in tlie
C R C (
tr a in in g
m o d u le .
1300
(  R ( ( s
o r ien ted
so f a r

F inal
d r a ft  ol 
the
CRC(
tr a in in g
m o d u le
p rep a red
3

R a ja sth a n



A n d h r a  
P r a d e s h ___
a c h i e \ ’c d  

R e s e a r c h  

s t u d y  o n

t h e  e l T c c i s  

o f

i n t e g r a t i o n  

o n  t h e

e d u c a l i O ! i a l  

, s o c i a l  a n d  

p e r s o n a l i t y  

d e \ ’e l o p i n e  

111 a s p e c t s  

o l '  c h i l d r e n  

w i t h  

s p e c i a l  

n e e d s  h a s  

been
u n d e i ' t a k e n  

A p p o i n t m  
cnt of
CO n s u l t a n t  
to p l a n
a n d
e x c c u t e

th e
a c t i \ ’i tics

■for
e d u c a t i o n  
o f  c h i l d r e n  
\vi(h 
sp e c ia l  
e d u c a t i o n  a 
I n e e d s  
A t e a m  o f

o f  5 b locks  
p r o g r a m m e  
S u r v e y  in these 
n e w  b l ocks  
ini t iated 
N e w  s chool  
b u i ld i ng s  b e i ng  
c on s t r uc te d  ' 
u n d e r  , 

' W B D P E P  '"are 
free f r om
pl iysical  
bar r i e r s
Pa i en t  in V E C  
exis ts
In the pilot 
block, updated 

. survey report 
shows that 
8375 children 
have been 
identified 
'fhe screening 
report from all 
the districts 
shows that 
4525 children 
were assessed 
and 2572 were 
found suitable 
for integration 
477 children 
ha>e been

Ma r c h ,  99 
t h r o ug h  
c o n v e r g e n c e  

C o m p o n e n t  
o f  I ED 
i nco r po r a t ed  
in the I C D S  
t ra in ing 
m o d u l e  
P r o v i s i o n  o f  
r a m p s  in 
n e w  s c ho o l s  
Pa r en t  in 
V E C
So far,
19143
disabled
children
identified
in the 3
districts
through
survey, out
of which
17231
enrolled in 
schools 
The module 
for general 
teacher 
training 
has been 
prepared

locomotor 
impairment. 26 
teachers have been 
given training on 
MR and 21 
teachers on OH.
3-day training of 
d ie t  lecturers, 
BRC’s and CRC’s 
has been done. 
From each DIET, 
two lectiu'ers have 
been trained on 
lED.
The state also 
plans 10-day
training for master 
trainers on lED in 
November- 
Deceniber, 99. 
Around 10,000 
general teachers 
shall be given 
training on lED in 
January 2000.
All the CRCCs 
shall be trained on 
lED in January- 
F’ebruary, 2000. 
S R G  an d  D R G  
h a v e  b een  fo rm ed  
fo r  e ffe c t iv e
p la n n in g  and

and community 
members on lED 
for their appraisal 
and better
cooperation. The 
parents of disabled 
childre has been 
taken as one of th^ 
members of the 
VEC. lED is also 
a component under 
the VEC members 
3-day training 
programme.
Posters and
slogans have been 
prepared and 
distributed in the 
public in local 
language. lED 
component has 
been explained in 
the district level 
melas, exhibitions, 
World Disabled 
day and district 
level Utsavs. 
Publication are 
made in local news 
papers on the lED 
activities of the 
districts concerned. 
W o r k sh o p  o f  
S R G  o r g a n iz e d

5-day general 
teacher 
training 
completed in 
October 
Resource 
support from 
NGOs being 
sought for 
children with 
special needs 
Till now in 
DPEP 798 
children with 
special
children have 
been
integrated in 
DPEP schools 
NGOs that 
will provide 
resource 
support have 
been identified 
in the districts 
o f Hardoi & 
Bareilly. 
Ramps have 
been
constmcted in 
prototype 
buildings, 
which will be

C R C C ’s
h a v e  b een
c h o se n
fr o m
e v e r y
b lo c k ,
w h o  h a v e
b e e n
g iv en
tr a in in g
o n  th e
b a s is  o f
th is
m o d u le  
a n d  th e se  
C R C C ’s 
w ill a c t  as  
re so u r c e  
te a c h e r s ,  
till so m e  
p o licy  
d e c is io n  
is m a d e  
on  the
r e c ru itm e  
n t o f
th e se  
te a c h e r s  

10 d a y s  
U ja la  II  
tr a in in g  
m o d u le  
a lso
p r o v id e s



3 r e so u r c e
te a c h e r s
and  1
p sy c h o lo g i
St w ill be
r e c r u ite d
at e v e r y
m a n d a l to
p r o v id e
r e so u r c e
su p p o r t
S u r v e y
w a s
c o n d u c te d  
in th r e e  
a d d itio n a l  
n ia n d a ls  
o f
K a r in in a g
ar,
K u rn n o l
and

ari an<4a 
I. 1597
ch ild  reII 
id e n t ilie d  
th r o u g h  
su r \  ey  
an d  6 7 9
c h ild r e n  -  
e n r o lle d  so  
tar .
S u r  \ e> 
still g o in g

e n r o lle d  in th e  
p r im a ry  
sc h o o ls  and
2 0 9 5  are
e x p e c te d  to  be  
e n r o lle d  th is
y ea r
c h ild re n  w ith
m ild  and
m o d e r a te  
d isa b ilit ie s  
h a v e  a lr e a d y  
b een  e n r o lle d  
in p r im a r y  
sc h o o ls
(B a n k u r a -  64  
d isa b led  
c h ild re n  
e n r o lle d . 142 I 
B ir b h u n i. 56  in  
C’o o c h - B eh a r . 
145 in
M u r sh id a h a d  
and 70 in 
S o u th  24
P a rg a n a s  

P re-
in te g ra tio n  
sk ills  is b e in g  
im p a r ted  to  
the d isa b led  
c h ild r e n  at 
h o m e
So  tar th r o u g h

and
p r in tin g
and
d is tr ib u tio n  
o f  th is  
m o d u le  to  
th e  sch o o ls  
w ill b e  d o n e  
so o n
I’he sta te  
h a s
p la n n e d  to  
u p sc a le  the  
p r o g r a m m e  
to  a ll the  
b lo c k s  o f  
th e  3
d is tr ic ts  
T h e  p osts  
for
r e so u r c e  
te a c h e r s  for  
all th e  23 
b lo c k s  for  
P a n c h a n ia h  
al and  
B a n a sk a n th  
a
sa n c tio n e d .  
A p p o in tm e . 
nt w ill be  
m a d e  in the  
m o n th  o f  
A p ril, 2 0 0 0

im p le m e n ta t io n  o f  
th e  lE D
p r o g r a m m e  
A  d e ta ile d  su rv e y  
r ep o r t sh o w s th a t  
2 0 4 7  ch ild re n  
h a v e  b een
id e n t if ie d , o u t o f  
w h ic h  128  are  
s e v e r e ly  d isa b led  
an d  a re  o u t o f  
sc h o o l a n d  70  are  
p r e - sch o o l
d isa b le d  c h ild r e n  
O r ie n ta t io n  g iv en  
to  e n g in e e r in g  
s ta f f  on  b a r r ie r  
fr ee  e n v ir o n m e n t
10 d a y  tr a in in g  
o f  m a ste r  tr a in er s  
c o n d u c te d . w h o  
w ill a lso  act a 
r eso u r ce  te a ch er s  

Fwo d a y s  tr a in in g  
m o d u le  p r e p a r ed  
fo r  o r ie n ta tio n  o f  
g e n e ra l tea ch ers  
in the s ta te . 
S ir m o u r  d is tr ic t  
c o m p le te d  the  
first ro u n d  o f  
o r ie n ta tio n  o f  
g e n e r a l te a ch er s .

for  fu r th er
p la n n in g
O r ie n ta t io n  o f  
D P C s. D P O s. 
B R C , SI o f  
sc h o o ls , K  1)S 
su p e r v iso r s .
C D P O s on 1I:D  
c o m p o n e n t  
c lu b b ed  \vith  
o th er
in te r v e n tio n s  
G en er a l te a ch er  
tr a in in g  s ta r ted . 
In a ll th e  d is tr ic ts ,  
th e  g en era l
te a ch er s  o f the  
p ilo t b lo ck  ha v e  
been  g i \e n  a 5 
d a y  o r ie n ta t io n  
on (lisabilitN
m a n a g e m e n t. So  
far . 200 0  g en era l  
te a ch er s  have  
b een  im p a rted  
th is tra in in g  
T h e  sta te  has  
la u n ch ed  the  
O p e ra tio n  
E m p o w er m en t  
p r o g r a m m e  in 16 
d istr ic ts . I n d er  
th is . all the  
ch ild re n  w h o  are

i'citIiciUlh! Ill I 
al l  s c l i o d i  I 
biii lcl i i r .^s,

( ' o n i p o i i c n l  o !  I
!!•.!) l i a s  h c c i i  ■ 

adclcci  in clas- ,  | 

1 1 1  b o o k s .  i

E x p a n sio n  i 
platis to (.'OM i I 
17 m ore  ! 
d istr ic ts  

A d eta iled  | 
su r v e \  rep ort ! 
s h o \\s  that I 
18773  I
c h ild re n  ! ia \e  i 
been
id en tified  in 
th e  d istr ic ts  
o f
S on b liu d ! a. 
B a re illv .
B asti and
S id d h a r lh
.Nagai-
1861 iiave  
been  e n ro lled  
in sch o o ls  in 
the d istr ic ts  

- o f  B a sti. 
S id d h a r th  
N a g a r  and  
B a r e i lh .

B ihar

a d e q u a te  
d isc u ss io  
n on I ED



A i u i h r a
Pi'acicsii
on
Mandbook 
to teachers 
on
cliiklren
with
special
needs
de\eloped
M odule on
special
educationa
1 needs for
teleconfere
nee is
de •̂elope(l
Plans to
extend
I ED to
other
inandals is 
in
p ip e l in e .

convergence.
25 more
hearing aids, 
24 crutches 
and callipers 
and 17
wheelchairs/ 
tricycles have 
been ■ 
distributed 
A detailed 
monitoring 
and evaluation 
system lor lED 
for all the 
le\e!s has been 
(ievciopcd at a 
workshop 
conducted in 
February.
2000

1 day
orientation
workshop
on learning
disability
conducted
in
February,
2000 lor
teachers, 
principals 
and
educational
adm inistrat
ors.

The state has 
visualised to
establish resource 
room each at 114 
education blocks 
headquarter 
The lED
com ponent shall 
be im plem ented  
in 4 DPEP district 
by taking up one 
block in each 
district for
intensive 
im plem entation. 
For this
convergence with 
lE D C  has been 
sought for
resource teachers

integrable will be 
brought to
schools and
provided resource 
support.
Convergence with 
the lE D C  scheme 
has been sought.

912 general 
teachers have 
been trained  
so far
Till now, 892 
children with 
special needs 
have been 
ftltegrated in 
DPEP schools 
13856 VECs 
given
orientation on 
lE D  so far



Media

Communication and media strategy o f  DPEP is designed to sensitise, mobilise and 
motivate the stakeliolders. community, opinion leaders and the public for achieving the 
goals of,the programme. The media strategy and plan have been designed to address the 
fo 11 owi ng ob I ecti \ es :

• Sharing and disseminating information about the programme for increasing pubhe 
awareness.

• Using the media as a plattbrm for ad\ocacy and developing media packages in 
support o f  DPEP.

• Encourage and support effective participation o f  all in achieving the goal ol 
Universalisation o f  Primary Education (uPE).

• increase \ isibility o f  the programme, project achievement o f  programme aiul 
highlight issues and challenges in primary education.

• Mobilise opinion makers, legislators and policy makers
• ' .Motivate the community, NGOs, local bodies, implementing agencies and ail

stakeholders.
• Capacitx' building of  the slate and other decentralised levels in effective use t>f 

media.

These obJecti\ es have been focussed in media plans at the village, block, district, state 
and national le\els.  This comprehensive communicat ion process around the DPEP has 
witnessed the emergence o f  many successful media campaigns at various levels.

DPEP adopts multi-media campaign approach with strong media advocacy,  employing a 
wide range o f  \ ehicles o f  communication from folk and traditional media to electronic 
media ,outdoor publicity and print media. At grassroot level, emphasis is on effective use 
o f  folk, traditional media and local art forms to spread the message o f  pr imary education.

A massive multi-media campaign for DPEP is planned under the proposed Sarvn 
Siksha Ablunan with additional funds available in the Department o f  Elementar\  
Education, Government o f  India for Media Advocacy.

V *
Print Media: At national level and also in states, efforts have been made to get coverage 
in dailies and periodicals through press releases and features, press tours and press 
conferences. O f  late, there is great media interest in elementary education. This 
emphasis on developmental communication, especiallv m education, has helped ihc 
prograiiiiMc U) highhght some of  the su-ccess stories and also challenges and conce!'n>. iii 
primary education.

Newsletters: .At national level two monthly newsletters are published -  'D P EP  Calling” 
(English) and “Chunouti” )Hindi with total print order o f  over 10,000. “ DPEP  
Calling” is now available on Internet. Most o f  the states and many districts publish 
monthK' DPIiP newsletters. In some states, there are reuular newsletters and maua /mes



on functional areas like civil works, alternative schooling, gender and pedagogy. Some 
states bring out special magazines for stakeholders. For example D P E P  Karnataka 
pubUsh ‘Kalinali’ magazine for teachers and a wallpaper for children.

Publications and B rochures: Over the last 6 years, DPEP has brought out 15
publications. These are

1. DPEP Moves on...;
2. Three Years o f DPEP; Assessment and Challenges;
3. Access and Retention: Impact o f DPEP;
4. Three Years o f DPEP and Learners’ Achievements -  A Overview (NCERT)
5. A Mid-Term Assessment Survey -  An Appraisal o f Students’ Achievement 

(NCERT)
6. Reaching Out Further -  Para Teachers in Primary Education; An Over\new;
7. Civil Works under DPEP -  An Overview;
8. Access and Retention under DPEP -  A Trend Analysis (NIEPA);
9. Building Rural Primary Schools - Towards Improved Designs.
10. Reaching Out Further - Para Teachers in Primary Education; An In-depth study of 

Selected Schemes.
11. Meeting Challenges; Documentation o f Positive Practices in four DIETs.
12. Trends in Access and Retention -  a study o f Primary Scliools in DPEP Districts

(NIEPA)
13. Glimpses from the Grassroots; A Synthesis -  Based on Case Studies of Successful 

Practices at Local Resource Centres.
14. Option for Change; Innovations and Experiments in DPEP
15. Every Child in School and Every Child Learning

All the DPEP' states have published a num ber o f publications. Example; ‘Ratna Pakshi’ 
and ‘Chiou-Chiou’ (Karnataka), ‘Badhte K adam ’ and ‘Astha Ke Ayam’ (Haryana), 
‘Dharanakal Vasthuthakal’ (Kerala), ‘Karadeepika’ (Andhra Pradesh).

Publicity m aterial: D P E P  states have brought out a range o f  publicity materia!
including brochures, leaflets, booklets, handbills, posters, folders and pamphlets for 
creating awareness about prim ary education.

Electronic m edia: At national level, D P E P  has produced a number T V  spots which
had been telecast on Doordarshan. Discussions arc on P rasar B harati
C orporation  to te lecast/broadcast T V /R adio  spots on D PEP in D oordarshan/A IR  at 
concessional rate on yearly contract. E fforts have been in itia ted  to telecast these T \  
slots in Satellite Channels free of cost, u n d e r social cause advertisem etit.

A ll the states have produced T V  spols/AlR- jm gies and tlicsc are tciccasi/broadcasl ni 
Doordarshan, salellite channels/A IR by states, besides projecting the acLix’ities usnig 
iiicsc channels through news reports, tahcs, discussions and dociinieniancs.



Audio-Video Material: DPEP now has rich deposilory o f audio-video material in
states on various subjects for various stakeholders. Most o f the states have developed 
and produced a number o f audio-video cassettes and distributed to BRC/CRC centres. 
These are used for training and for creating awareness. Example: ‘A hban’r Surerc' 
video (Haryana). 'Baa Thengi Kaliyoke’ -  audio (Karnataka), T atanotsavam ’ video 
(Kerala), 'Bal Geet’ -- audio (M.P.), ‘Anpadh Nahi Rehena’ -  video (M.P.), ‘Anand Dai 
Shikksh^’ (Maharashtra), ‘Meena’ -  \ideo (Andhra Pradesh & Gujarat)!, ‘Shiksha Geet', 
'Abhiyan Geet' and 'M unia Beti’ - audio (Bihar). ‘Diwas Swapna’ - audio (Gujarat).

F ilm s:  States have developed and produced films on DPEP. Example: ‘Towards Better 
Tomorrow’ (Haryana) , ‘Malka’ and ‘Once Upon a Tim e” (Karnataka), ‘K oshish’ 
(IJ.P.), ‘Pokhi" (Assam). Some states have e\en  produced featLU'e films on DPEP.
.At iialion'al le\ el, films on girl child, civil works, pedagogy and good schools have been 
produced and shared with states.

Outdoor Publicity: As most o f the DPEP districts are rural and backward, outdoor
publicity has a special role to play in DPEP. States use a range o f  outdoor publicity 
vehicles including posters, hoardings, cinema slide, postal articles, post offices, railway 
stations, bus panels, floating balloons, fairs and melas, exhibitions, metal posters on trees, 
competitions etc, widely.

Advertising: DPEP also does social ad\ertising through Doordarshan, Satellite 
channels, cable channels and AIR, mostly free of charge. Advertising in print media is 
also done.

Traditional Media: Apart from using print media and electronic media, folk and 
traditional media and local art forms are widely used in all states for community 
mobilisation. Puppet shows, nukkad nataks, melas, kalajathas, are among the other 
vehicles used for creating awareness. Other exaples are: chinara mela (Karnataka), 
shiksha paati (M.P.), folk festival (A.P. & West Bengal) khel utsav and mushairas (Bihar) 
and haat (Gujarat).

hi Maharashlra. personnel testimony o f illiterate village women as against girls who 
study w as found lo be \ ery effective in moti\ ating girls’ education. In Karnataka, DPEP 
districts in the state brought together theatre activists to create some highly effective 
street tlieatre. Plays and songs were developed in a series o f workshops with reputed 
theatre persons, w riters, artists and teachers. Dalit writer K Ramiah was commissioned to 
collect stories and poems in workshops with traditional village storytellers.

DPKP on Internet: A Website on DPEP has been developed and sulTicient information
lias been posicd on the site. The site can be reachetl at ww w.education .nie . 
iii/litml\veh/eleedu4.ht

Government .Media .Agencies: Various government media agencies have been
extending their co-operation in putting the DPEP across the media. For example. 
Ministry o f Information and Broadcasting has assured media support o f  all units o f  the

http://www.education.nie


Ministry including Doordarshan, AIR, Song and Drama division, DAVP and Field 
Publicity to DPEP. Press Infomiation Bureau (PIB), Government o f  India conducted 
press tours to Assam and Karnataka in January-February, 1999 to highlight achievements 
o f project. SPDs were co-opted as members in the Inter-M edia Publicity Co-ordination 
Committee (IMPCC) constituted by the Ministi-y o f  Information and Broadcasting to co­
ordinate media activities and to launch multi-media campaign in states in thrust areas.

Challenges A head: DPEP is one o f the largest programmes o f its kind in the world and
also one o f the most successful schemes in the countiy. But it has not received the kind 
o f media attention, it should get, at national and international level. The visibihty o f the 
programme has to be increased to motivate the project functionaries, besides creating a 
positive environment for achieving the elusive goal o f Universalisation of primary 
education. Therefore the level, degree and depth o f  media projection have to increase. 
DPEP is a success stoiy in primary education and media should generate the succcss 
stories o f the programme.



M e d i a  A c t iv i ty A S S A M M A R Y A N A K A R N A T A K A K E R A L A M .P. j M A H . r.N
A d m in is t r a t iv e M e d ia  c o - o rd in a to r  at M C  at S P O  in p lace M C  at S P O  in M C  at S P O  m M edia  ( 'i)-(.)rdmator ai 1 Meiiia  c o -o rd in a to r  al M edia  ( 'o-
A r r a n g e m e n t S P O  in p lace p lac e p lace .  .Apart f iom S P O i n p l a c c S P O  in p lace.  .Media ordinaKM at

the  .Media Oi'ficer. i in ch a ig c  ni all S P O  111 I' .ice;
a M e d ia  A ssis tan t d ih tnc ts .Also in r ia e e
has a lso  been in all
a p p o in te d districts

P u b l ic i ly •  O v e rv ie w , •  D ia n e s ,  c a len d a rs ,  poste rs . •  K a h  N ah \ •  K a ru k a .  a • Pan iph ie ts . • Pam ph le ts . • Pam p h le ts
m a te r ia l a b o o k le t s lo g a n s ,  p a m p h le ts ,  m o n th ly m a g a z in e  for new slc t te i bfiokle ts  ami folders ,  poster '). folders.
d e v e lo p e d p r o d u c e d  in n e w s le t t e r  N a n h e  K a d a m  al tea ch e rs . r e g is te red  and hr('>ehures j ca len d a rs  and postei N,
(Prin t) E n g lish . d is t r ic t  a n d  c lu s te r  level b im o n th ly b e in g  b rough t pub l is l ied  and 1 p lan n e rs ,  s lo g an s h andb il ls

A s s a m e s e  and •  Se t  of p o s te r s  u n d e r w a l lp a p e r  for o u t d is t r ibu ted . c rea ted in 1 amil
H o d o p ro d u c t  ion ch i ld ren ; • ■ M u l t i -co lo u i " P an e h ay a i • M ontl i ly  Ouai  tei and

• Ahhcin.. a • I r a n s la t io n s  o f  D P l ’P p ic to r ia l poste rs . g a /e t l c "  !'■> a ly n i a g a / in e b.ngli-.h
nevvsleltc!' in p u b l ic a t io n s  in H in d i  u n d e r m o d u le s  to b ro c h u re s . n e u  sle tler p u b l is h ed  by • Slate
A s sa m e se  and p r o d u c t io n m o n i to r  civil leaf le ts  and p u b l i s h e d  by D l^E P -l  districts. new sle tter
i io d o  is •  DIM'P g u id e h n e s w o r k s  for b o o k le t s SPO ; al:.n • B o o k le t  on Hov\ Siicldi is
p u b l i s h e d  and . I IP R A S H IK A  h as  b e e n V E C s p ro d u c e d p u b l is h ed  by to c o n d u c t  “ lial p u b l ish ed
d is t r ib u te d  to p u b l i s h e d p r o d u c e d •  A b o o k le t  on so m e  distr ic ts . A n a n d  M e la w a " by  the
B R C  &  C R C • T h r e e  y ea rs  o f  J ip ra sh ik a  Ki •  R a tn a  P a ksh i, new" p e d a g o g y • S u c c es s  s to n e s - rea d y  for S P O  on  a
C o -o rd in a to r s , U d a a n .  A s th a  K e  A y a m , c o l l e c t io n  o f ta rg e t in g and  c o n tr ib u t io n d is t r ibu t ion q u a r le r ly

i
i teach e rs ,  V E C B a d h te  K a d a m  h a v e  b e e n fo lk  s to r ies p a ren ts ,  pub l ic o f  the  d istr ic ts. SPO. basis
1
i m e m b e rs d e v e lo p e d  a n d  p u b l i s h e d p r o d u c e d a n d  o p in io n P a n c h a y a ts  & • G re e t in g s  on • M o n th ly
1

•  P o s te r s  a n d •  F iv e  ty p e s  o f  b o o k s  o n  D P E P •  ‘C h io u - C h io u ' m a k e r s  w as c o m m u n i ty  are D P E P  for e lec ted m a g a z in e
b a n n e r s  w e re a n d  C iv i l  W o r k s  in  H a r y a n a a b o o k le t p u b l i s h e d  and also  g iv e n  in this r e p re se n ta t iv e s p u b lish ed
a lso  d is t r ib u ted . h a v e  b e e n  p re p a re d ,  p r in te d b a se d  on d is t r ibu ted . gaze tte .  It is d u r in g  w in ter in all

•  P o ste r s  r e la t in g a n d  c i rcu la ted . c h i ld r e n ' s •  T h e  m a t te r  for m a i le d  to all a s se m b ly  -  SPO . seven

to  C o m m u n ity •  T w o  n e w s le t t e r s  ‘U tk a r s h ' p a in t in g s  h a s a n o th e r villages . •  M ed ia D P E P

P a r t ic ip a tio n , 'S a n g i  S a th i ’ a re  p u b l i s h e d b e e n  b r o u g h t b o o k le t  on • P u b l ica t io n  o f .4 d v o c a cy d istr ic ts

G ir ls •  .Many p o s te rs ,  b ro c h u re s  and out. new' p e d a g o g y M iss io n  act iM ties w o r k sh o p  held •  Set o f  2

E d u c a tio n , fact fo l ios  h a v e  b e e n •  ‘H a d i B a d i w as d e v e lo p e d in the  SCTdM for  d istr ic t  R P s posters
E , A S , lE D d e v e lo p e d  an d  p r in te d  and R a n g a n a ta k a m a g a z in e in N o v e m b e r . de v e lo p ed

a re  u n d e r d is t r ib u te d  b y  the  d istr ic ts . g a in ' ' ‘S h a ik sh ik •  T e a c h e r 's and

p r in tin g . •  -Q u a r te r ly  m a g a z in e s  a re  a lso p r o d u c e d  by P a lash " . h a n d b o o k  on d is t r ibu ted

•  TabFe c a le n d e r b e in g  p u b l i s h e d  at 'd is tnct . R a n g a y a n a • - V a r io u s B al .Anand
and  ,4 c t iv ity C R C ^ an d  D I E T  levels . p u b lish e d . p u b l ic a t io n s  and M ela w a
c a le n d a r  h a v e b ro c h u re s  b e in g p ro d u ced
b een  d e v e lo |)e d . dcvch^pei.i at

p r in te d  and b lo ck  c lus ic r

( l is lr ib iile d . lcvel>. j 1



M e d i a  A c t i \ ' i i v , ' \ S S A M

! /\Ul. i lO  

' inaLCi'i;
X ’ ici CO • A b l u i a r  S iu 'c r c .  

C ( . iu c a i i o n a l  
v i d e o  c a s s c i l c .  
p i ' o d i i c c d  a n d  
d i s l :  i b u l c d  
a i i i o i t ! :  t l ic  C R C ,  
r' lxC.b l e a c h c i ’S 
l l d u c a l i o n a l  
f ' l lm s  Oil I ' X ' l : .  
N I ' B ,  d ' n b a l  
I ' d u c a i i o n .  C h a r .  
C ' o n i n n i i i i t y  
I ^ u ' t i c i p a l i o n  a n d  
onc.̂ diOcunK'mary 
o ! i '  e d u c a t i o n  is 
c u r r c n l l y  u n d e r  
p r o d u c l i o i i .
Tlie r i lm
" ’roN'.ards a 
B e i t e :
T ' o n i o r r o w "  w a s  
u s e d  d u r m g  an  
a w 'a r e n e s s  
p r o jM ' a n m ie .
A fi lm  “ P o k h i ” 
b> n o t e d

S h r i
Jb.ann P)Ofuah 
c o n iu k ' t i 'd .

H A R Y A N A

[•ilm to
e l i mina t e
g e n d e r  b ias  is
u nd e r
p r o d uc t i o n
a ud i o  casset t es
d e ve l o p e d
\ ' ' ideo f i lms
and radio
j i n g l e s

p r o d u c ed
Qu a r t e r l y
v i deo
nev. ' smagaz i ne  
on ^ D P E P  
act ivi t ies  
pi’o d u c e d  
A n  a ud i o  
casset t e  o f  
j in g l e s  is
be ing  
c i r cu la t ed  
abo ut  p r i m a r y  
e duca t i on .

Sh or t  f i lms  
and c l i pp ing s  
in the f ield o f  
jK’da g og y .  
g u l s  e du ca t i o n  
mid . V k C s  
h a ve  , be en  
d e v e l o p e d  and 
s h o w n  to k eep  
t he  p e o p l e  in 
loLich wi th  the 
e d uca t i on a l  
act ivi t ies.  ■

K A R N A T A K A

l U a l k a ,  film on the 
girl child was 
made by M S 
Sathyu and
telecast on DD 1 
and DD 9 
Audio cassettes 
lor children were 
produced, and 
songs were
collected in a 
workshop by K 
Ramiah
Beta T h e n g i
K a liy o k e ,  audio 
cassette of songs 
produced
A film 0 } T c e  

U p o n  A  T i m e  was 
produced by 
NDTV
7 module films 
for training of 
teachers and VEC 
members 
produced
‘Katlie Kathe 
K aran d a’ & 
huy}’() Muyyo 
M nleraya’ audio 
cassctte for
chiklrcn 
produced.

Radio
programmes to 
support teacher 
training; 10
episodes to
support in-service 
teacher training 
based on teacher 
handbooks under 
production 
Video films on 
teacher training 
strategies 
produced, video 
documentation of 
textbook 
developing 
process done. 
‘Patanotsavam’ 
1999-2000 a 
programme 
involving the 
teachers, parents 
and students 
covered in the 
print as well as 
the visual media. 
‘Patanotasavam’ 
was also video 
documented. 
Arrangements are 
made to telecast 
the documentary 
on Doordarslian, 
Asianet and
Soorya T.V.
Talks and
interviews were 
broadcast in AIR 
and Visual Media,

B a l  G e e t ,  audio tape of 
songs distributed to 
schools; video film 
A n p a d h  N a h i  R e h e n a ,  

(training film on VEC 
telecast on Doordarshan 
Radio Jingles in local 
dialects are being aired on 
AIR.
Talks on primary 
education In T.V. 
Educational cassettes on 
joyful learning, prepared 
by NCERT v/ere 
distributed in all the 
DPEP districts for 
showing teachers and 
children.
Preparation of audio 
cassette on classroom 
transaction and teaching 
of Maths, Language and 
Environmental study for 
teachers and students.
A Short introductory film 
‘Neev’ made by
Madhyam 
schools. 
Form ation 
distribution 
cassettes of

on EGS

and 
of audio 

educational
songs to the districts and 
block headquarters on 
Republic day.
Production of five 
educational films on the 
basis of teleconferencing 
held in the m onth of 
Jan u ary  2000. 
Production of other 14 
short educational films.

Audio cassettes 
developed 
Anand Dai
Shiksha, audio 
cassette for
teachers
distributed to all 
schools
Film on DPEP 
produced. 
Multigrade 
teaching video 
film completed.

Motivatio 
nal films 
and slides 
Multi- 
media 
programm 
e on
DPEP in 
English 
Audio­
cassette of 
songs for 
Joyful 
Learning



M e d ia  A e lw ily  

A d v c r l i s i i i ”
A S S A M

Il lu s t ra ted  
s l id es  to be 
u se d  in
C 'inem a ha lls  
I lo a rd in g s  
w i th  b iM :p
m e s s a g e s  
R a d io  j ing les .

l A R Y A N ' A

! l o a id in g s  p lac ed  
Se r ies  o f  rad io  
[ iroduced

jingles

K A R . Kr;RALA
T V  sp o ts  o n  DPI'.P 
in i t ia t ives  te lecas t  on 
A s ian e t .  so o n  to be 
te lecast  on
D o o rd a rsh a n .
R a d io  spo ts  l i I s o  

p ro d u c e d
S teps  have  b e en  taken  
to b r in g  o u t  m ate r ia ls  
t a rg e t in g  the  o p in io n  
m a k e r s  a n d  p u b l ic  
en ti t led  'D P E P -
S a m s a y a n g a lu m  
U t h a r a n g a lu m '  
( D P E P - D o u b t s  an d  
Answers).

M.P.  i M A H . r .N,
Ra di o  iniules ! • R ad io • , \ d  on AI R on pni i ie
in local 1 ingles t ime slots
dialects,  i \ '  1 a n d  1 V • S p o n s o r e d  pages  m
spots; sp(Us on Tarni!
. \ d  cari ipi i iyn j 1 ) ( )ordarsh lloal ing bal loons
to mai k  4 an and With DP1-;P iouo
y eai s  oi'  R a p \ ’ ci ty cable instal led for 1 0 d;r. s
( iandhi • S l o g a n s • l l . M  and
Pr a t hmi k d e v e l o p e d . ' \warei iess  material
Sh i ksha and d is p l ay e d  at Annua l
Mi ss ion  in p u bl i s h e d Ponga l  l o u r i s t
na t iona l T r a d e  Fai r
n e w s p a p e r s • S u n  T V  used for

spots

M e ta l  p o s te r s  nailed  
to trees

Trainings
workshops

and 5-day workshop on 
material development w'ith 
special emphasis on girls’ 
education
A sta te  leve l  w o r k s h o p  w as  
o r g a n is e d  on  the  ai1 o f  
m a k in g  p u p p e t s  a n d  their  
p re se n ta t io n  in A p r i l  1999. 
10 m a k e  the  teach e rs  
p ro f ic ien t  in p re p a r in g  
teach in i i  aids .

Media advisory board 
at SPO fornied 
3-day workshop 
during February 1999 
to develop publicity 
materials.
M e d ia  A d v iso ry  B o a rd  
M e e t in g s  are
o rg a n is ed  in d is tr ic ts  
to e n su re  the su p p o r t  
o f  m ed ia .
A National Sem inar 
on Prim ary
Education is planned 
in April in 
Association with the 
Press Club of 
T rivandrum .

Four days
workshop on 
‘Education 
for Air in the 
month of
M arch 2000.

M e d ia
A d v o c a c y
t ra i ni ng
c o n d u c te d
for
D is tr ic t  
M e d ia  In- 
c h a rg e - in  
Dec. 1998 

W orkslu^p 
tor
clevelopin 
g M e d ia  
A d \ 'o c a c y  
Plan
co n d u c te d

R e v ie w  m ee t ings
and  o r ien ta t ion
p r o g r a m m e s  for 
d is tr ic t  m ed ia
ofl 'icers he ld  

C a p a c i ty  b u i ld in g  
w o rk s h o p s  
o rg a n is ed  for d istr ic t  
Vledia OtTicers 
1-our day
c o m n u in i iy  
m o b i l i sa t io n  and  use 
o f  m ed ia  w o rk sh o p  
o rg a n is ed  at state  
le \c l ;  t ra in ing  for 
m o u n t in g  spec ia l  
c a m p a ig n  for IF.D 
un d e r tak en



! ! '! to i ' ' . ' ie \ ' 's  ' t a l k s .  
c lo c i iM ' .c n ta n c s  o n  
s u b j e c t s  r e la t e d  to  
[’) P 1: ! ’ s c h e m e s  
w e r e  t e l e c a s t  o t i  
(jiiv.'ahati 
! ) i '> o r ( !a rs l ian  
A  ! i l i i i  s h o t  i l l  
M o r i ' j a o n  b y
f i l p . i i n a k e r  ( ' h a i i d r a  
N a r a y a i i  P ) a m a l i  
S p o t  f i l m s  m a d e  b y  
D P l ' . i '  h a \ -e  b e e n  
t e le c r i s t  o n  ( i D ! )  
T a l k s  a n d
d i s c t i s s i o n  
o r g a .m s e d  o n  r a d i o  
/X j ' t i c le s  a n d
fe a tu i 'c s  [ T i ib l i s h e d  
in  ! i d i g l i s h  a n d  
A s s a m e s e  
n e w s j ) a p e i ' s  

(> )n \ 'c ! '« e i ice  \vit!i 
D i r e c t o r a t e  of' 
In l 'on iK it io i i  & 
B i ' o ; ! d c : i s l i n » ,

l ’ u t ) l i c i t \ '

1) A\  P.
R a d io  t a lk s

A s o m  Sa.lntya Sabha .  
i M p r c .  P i n '

Tarang, teacher
training programme 
covered by Star News 
Panel discussions and 
interviews organised 
on electronic media 
Stnte level function 
for (he handicapped 
children was covered 
and relayed by tiie 
ZEE, STAR, JAIN
and DD-I I'V
channels.
Jhankies have been 
organised in all the 
DPEP districts on 
the Re[)ublic day. 
Meetings of State
Level Media
Resource Group 
were held DMRG 
and DARG have
been merged into 
single m ultipurpose 
Block Mobilisation 
Resource Group 
(BMRG) to look after 
the educational
needs.

L.ocal N G O s ;  Sanj iv i ni  in 
M a h e nd  a r- u a r li m o b i 1 i se d

Supplementar 
y material 
process of 
incorporating 
folk stories 
covered by 
Star News 
M a l k a ,  a film 
on girl child 
telecast on 
Doordarshan 
Play on
DPEP 
objectives 
broadcast on 
AIR
All India 
Radio, 
Gulbarga 
broadcast 13 
episodes from 
Baa B a l e  

S l u i l e g e  in 
March 1999

Myrada Vikasana, 
Samuha, BGVS,
Suvidya CRY,
CLR. ISEC,
NUAS, Mahila
Samakhya,
V'GKK and
NGOs.

Interviews/articles 
in new'spapers on 
teacher training, 
revision of
textbooks, radio 
and television 
broadcasts, regular 
newspaper articles 
and syndicated 
columns in
newspapers 
Pedagogical 
reforms widely 
written about in 
newspapers 
Wide publicity 
given to training 
programme on 
Doordarshan; 
Asianet, AIR and 
print media 
Press meet
arranged
TV spots produced 
and telecast 
Articles on DPEP 
published in
K e r a l a  C a l l i n g .  

V a n i t h a ,  I n d i a  

T o d a y

AIR and
Doordarshan used 
for programme 
publicity through 
spots.
Telecast o f films; 
Newspaper 
campaign carried 
by 65 papers at 
State level; also at 
district level 
A programme 
‘Shiksha Patti’ 
started to establish 
direct contact with 
clusters and
schools. For this, 
a separate post 
box number has 
been given to all 
the teachers and 
Gurujis to write 
about their
achievements 
direct to SPO 
direct mailing to 
select teachers 
every week on 
specific theme to 
elicit their
response

DPRO, Govt of MP, 
PIB, AIR,
Doordarshan, MP 
Adivasi Lok Kala 
Parishad, NGOs, 
Vigyan Jathas and 
SRC.

Akashwani
and
Pradakshi
news
harnessed to 
disseminate 
information 
about DPEP 
Syndicated 
columns in 
newspapers, 
radio
programmes 
that deal 
with issues 
like multi­
teaching and 
gender 
produced 
and telecast 
on prime 
time slots. 
26 episodes 
of radio 
programmes 
broadcast. 
Docudramas 
produced

Local AIR
stations and
newspapers

Talks and
interviews on 
Doordarshan 
Art festival in 
conjunction 
with AIR,
Pondicheny 
News
features on 
DPEP
broadcast on 
AIR Chennai 
Phone in 
programmes 
on radio 
organised 
Advertisemen 
t on AIR to 
address 
specific 
issues like 
child labour 
Coverage of 
all im portant 
events in 
prin t media 
in the State 
& Districts.

Anganwadis, 
health department, 
state resource 
centre for NEE



A d m n .
A r r a n g e m e n t

M e d ia  C o - o r d in a to r  in p lac e M e d ia
o rd in a to r
p lace

C o ­
in

M e d i a C o - o r d in a to r  in 
p lace .  G e n d e r  C o o r d in a to r  
a t  D is t r ic t  L e v e l  to  look 
a f te r  m e d ia  ac t iv it ies .

M e d ia  C o ­
o rd in a to r  in 
p lace

VIedia Co-ciiciii iator 
p lace

m M e d ia  C o ­
o rd in a to r  in 
p lace  at
SI.X)/T)PO

M C in p lace

P u b l ic i ty
m ate r ia l
d e v e lo p e d
(Prin t)

• Publicity material with focus on girl child
• Posters dealing with issues like enrolment 
and retention
• Desk calendar, diai ics and brochures
• State DPEP Kewsletter “Chadavu” 
published every month
• Comprehensive handbook on school 
education committees; Hand book on 
activities by SEC
• Eight types of posters on various themes 
and issues
• Booklet on civil works
• Printed a manual ‘Karadeepika’ for the 
training of school committcc members. Also 
book highlighting success slory of one school 
committee as narrated by P TA President was 
given to all school committee members.
• Purchased and supplied 4 books to all 
MRCs.
• Printed and distributed a folder on 
suggestions for Service Improvement and on 
National Textbooks to all School Committee 
Chaiipersons and teachers.
•  A handbook for school committees on 
IJEE was printed and supplied to all school 
committee chairpersons.
• Academic calendar for school committees 
was prepared, printed and supphed to all 
school conmiittee chaiipersons.
• Self appraisal proforma for School 
Committee members was printed and supplied 
to all School ('ommittees

•  Pos te rs ,  
fo lders ,  
p a m p h le ts ,  
l eafle ts ,  b a n n e rs ,  
h o a r d in g s  an d  
w a l l  p a in t in g s
•  T h e  m o n th ly
issues  o f
P r a th m ik  
S h ik sh a n  
S a rv a n i ,  the 
m a g a z in e  for 
D P E P
fu n c t io n a r ie s  
re g u la r ly  
p u b l i s h e d  f rom  
S ta te  P ro je c t  
O ff ice .  T h e  
c i r c u la t io n  o f  the  
m a g a z in e  has  
c r o s se d  10 ,000  
co p ie s .  A n
E n g lish
m a g a z in e  to be  
p u b l i s h e d  soon .
•  T h e
d o c u m e n t  on  
c o m m u n i ty  
m o b i l i s a t io n  in 
d is t r ic t
B a n a s k a n th a  w as  
p u b l i s h e d  in 
G u ja ra t i  and  
E n e l ish .

•  H a n d b o o k  on  D P E P  in 
H .P .  w a s  d e v e lo p e d ,  
p r in te d  a n d  c i rc u la ted
•  C a le n d a r s ,  poste rs ,
c a r d s / fo ld e r s  a n d  s t ickers  
d e p ic t in g  D P E P  a im s  & 
o b je c t iv e s  and
a c h ie v e m e n t s  p r e p a r e d  and  
p r in te d  a n d  d is t r ib u te d  to 
a ll  p r im a r y  schoo ls ,  
e d u c a t io n  o f f ice s  a n d  PRIs .
•  K u l lu  d i s p l a y e d  g lo w  
s ig n  b o a r d s  at all bu s  
s ta n d s  a n d  im p o r ta n t  
p u b l ic  p laces .
•  S i rm o u r ,  C h a m b a  &.
L ah a u l -S p i t i  p re p a re d  
h o a r d in g s  a n d  d i sp la y e d  on 
the  ro a d  s ide  an d  p ub l ic
p la c e s
•  K u l lu  a n d  S i rm o u r
a lso  m a d e  b a d g e s  for 
D P E P  P e rso n n e l .
•  S i r m o u r  d is tn c l
d e v e lo p e d  s lo g a n s  on 
D P E P  a im s  &  ob jec t iv e s .  
S e l e c t e d  s lo g a n s  h a v e  been  
p a in t e d  o n  the  ro a d  side 
walls .

•  T h e  N e w s le t te r
“ H a m a r a  S c h o o l”
p u b l i s h e d

Posters ,
p a m p h le ts ,
h an d -o u ts ;
d ia r ies  and
ca len d a rs
N e w s le t te r
p u b l i s h e d

•  P am p h le ts .  leafle ts,  
b ro c h u re s ,  folders ,  inra l  
n e w s p a p e r
•  M o b i le  boo k
e x h ib i t io n  o rg a n is ed  
c o m b in in g  act iv i t ies  like 
a w a re n e s s  g e n era t io n ,  
c o m m u n i ty  m o b il i sa t io n ,  
p re p a ra t io n  & use  o f  T L M  
etc.
•  2 b o o k le ts  on  lE D  
and  1 on T l  .M p u b l i s h e d
• 1 postc i  o f  ir-T). 3 o f
C :onnnun ii \  M o b i l isa t io n  
and  1 pos te r  on G e n d e r
d e v e lo p e d  and  d is t r ib u ted  
to districts.
•  2 b o o k s  t i t led  
‘J a n a g a n c r
A n g sh ag rah an . '  and
T ra in in g  nmelule o f  V E C  
prin ted ,
• T l .M  g u id e -b o o k  
p u b l ish ed  and d is t r ibu ted .
• 2 b o o k s  t it led ‘K a je r
.Madhya m e S h ik sh a
S a h a \ ' ik a '  M o d u le  - I and  
se lec ted  re ad in g s  m o d u le

i p u b l ish ed  and  
d is tr ibu ted .

• P a m p h le t  
s. folders ,  
poste rs ,  
new sle t te r ,  
c a len d e r  
p u b l ish ed .
•  Q u a r te r ly  
m a g a z in e  
“ B E P
A w a h a n "  is
be in g
pu b l ish ed .
• N ew s le t t  
er at W es t  
S in g h b h u m .  
Bhojpur. 
M u n g e r .  
M u z a ffa ip u r .  
Gaya.
R o h t a s .  E as t  
S i n g l ih u m .  
D u m k a  ami
Ranclii beinu 
b ro u u h l  out.

Pam phle ts  
folders, 
posters, 
greet ing  
cards; 
Nationa l-  
level pos te r  
co m p e t i t io n  
o rg an ised



!-'ilin or.
ii'aiiiiiU’
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D u p l i . ; : ;  
( i i i i  C h i

Id  i h i '  
a w a i ’c n c  
l i ' a i n i i i i ! .  
A vidoo 
a m o i i ^  n 
m a k in g : .  
A lid id

(icN'Ci'dpC
K u 1'!10('!

M u l t i m r

cle\-elo])c 
\'icic(,! ci 
[ ) r o c c ' : s  

T L M  i;i

\ ’i 'A’ p i ’O L i i iced :  S ho i l  
n i i i i s  a n d  j i n u l e s  u n d e r
U! ;

.,;d a '. ' ide i)  c a s s e u c s  o n  
id " M c c n a "  a n d  s u p p l i e d  
d i s i n c i s  to,;- w i d e  u se  in  
■s c a . n ip a i u n s  a n d  
eie.
f i l m  to  b r i n e  a w a r e n e s s  

a .ren ts  is u n d e r  p r o c e s s  o f

c a s s e t !e s  o n  f ) P I ‘ P 
a n d  o n  C.i ir l  C d i i ld  w e r e  

b_\' 2 d i s i r i e l s
a n d  W 'a r a n g a l .  
d i n  p a c k i i g e  o f  D P K P  
: a n d  b e s t  p r a c t i c e s  Avas 
'fl-
o c u n i e n l a t i o n  o f  7 ’L M  

a n d  field tes ( i i i<4 o f  
s choof s .

M c e n a  c a m p a i g n  
used;  casset t es  o f  
joyful  l earning
r e co r de d  in local 
d ia lect s  by  dist r icts:  
D iva s S w d p n a ,  
a u d io  casset t e  on 
chi ld  c en t red
act ivi t i es  be ing  
p r od u c e d ;  V i d e o  
f i lms on  c o m m u n i t y  
mob i l i sa t i on  
pre par ed .
P re p a r e d  a v i d e o ­
f i lm on  Ra jp ur -  
M a h i l a  S a m m e l a n  
a n d  Ra bar i  M a h i l a  
S a m m e l a n  o r g an i s e d  
in B a n as k an t h a .  

A u d i o  casset t es  o f  
G a r b a s  a n d  p l ays  are 
u n d e r  p r ep ar a t i o n  
a n d  t hose  wil l  be 
d i s t r ibu t ed  to all the 
13R C  and  C R C  c o ­
ordinators .
Vi d e o  f i lms on 
c o m m u n i t y  
m ob i l i s a t i on  and  
g e n d e r  e du ca t i o n  
p i ep ar ed .

K u l lu  d is tr ic t  
d e v e lo p e d  tw o  
a u d io  casset tes ,  
o n e  in H in d i  and  
o n e  in local 
d ia le c t  K u l iv i ,  
for  m o b i l i sa t io n  

V id e o  casse t tes  
h ig h l ig h t in g  the  
v a r io u s  p ro g re s s  
u n d e r  D P E P  
h a v e  b een
p r e p a r e d  b y  all 
the  dis tr ic ts .

T w o  a u d io  
a n d  v id eo  
c asse t te s  -  
o n e  e a c h  
on  Girl  
C h i ld  and  
T r ib a l  
E d u c a t io n  
d e v e lo p e d

O n e  v id eo  f i lm  o f  
B o o k  E x h ib i t io n  
has b e en  p ro d u c e d .  
A u d io  casse t te  o f  9 
folk so n g s  b y  fo lk  
artis ts  o f  r ep u te  on  
D P E P  m e s s a g e s  
h as  b e e n  p r o d u c e d .  

D o c u m e n ta t io n  
th ro u g h  v id e o  
m e d i u m  o n  W o r ld  
D isa b le d  D a y  
c o m p le te d  
‘M e e n a ’ c asse t te s  
d u p l ic a te d  a n d  
c a m p a ig n s  is o n  in 
d i f f e re n t  dis tr ic ts .  

O n e  v id eo  f i lm  o n  
a c t iv i ty  b a s e d  
tea c h in g  l e a rn in g  
p r o d u c e d ,
d u p l ic a te d  a n d  
d i s t r ib u te d  to 
dis tr ic ts .
2 a u d io -c as se t te s  
p ro d u c e d .  O n e  
c o m p r i s in g  22 
so n g s  on
id en t i f ic a t io n  o f  18 
d is t r ic ts  o f  W .B .  
a n d  the  o th e r  
c o m p r i s in g  o n e  
R a d io  p lay  a n d  o n e  
talk  s h o w  on  
d i f fe re n t  a sp e c ts  o f  
p e d ag o g y .___________

A u d io  
c asse t te s  
o f  so n g s  
in local 
d ia lec ts  
d e v e lo p e d  
P ro d u c t io  
n o f  f i lm s 
in p ro cess .  

A se t  o f  6 
au d io  
casse t tes ,  
o n
S h ik sh a
G eet ,
A b h iy a n
G e e t  a n d
M u n ia
B e ti
c a m p a ig n
a n d
w o m e n
e m p o w e r
m e n t
d e v e lo p e d  
a n d  b e in g  
u sed  in 
m o b il isa t i  
on .

V id e o  sjTOts 
o f  one
m in u te  on 
gir ls
e d u c a t io n  
are  re ad y  
for
te lecas te  by  
d o o rd a rs h a  
n d u r in g
P r im e  Live.  

G o o d
p ra c t ic e s  o f  
u s in g  B R G  
to p re p a re  
T L M  an d  
s im u l ta n e o  
u s ly  
p ro v id e  
t ra in in g  to 
t each e rs  
v id eo  
d o c u m e n te  
d.

1 1 m i n u t e  

f i l m  With  

th e

’K o s h is h '
ready.



T ra in in g s  an d  
w o r k s h o p s

A N D M R A
P R A D E S H

W o r k s h o p  on  m ate ria !  
d e v e lo p m e n t  for
d ra w in g  te a ch e rs  f rom  
p r im a r y  sc h o o ls ,  the  
b e s t  d raw 'ing  w as  
d e v e lo p e d  in to  a 
p o s te r

O n e -  d ay  s logan  
w r i t in g  w o r k s h o p  
o rg a n is e d  b y  the 
Sn-m our d is t r ic t  
a n d  2 0 0  s lo g a n s  
w ere  d e v e lo p e d .  
K u l lu  d is tr ic t  a lso  
d e v e lo p e d  so n g s  
re la ted  to D P  BP to 
m o b i l i s e  
c o m m u n i ty .

3 -day
w o rk s h o p
on
C o m m u n i t
y
M o b il isa t io  
n and
P ar t ic ipa t io  
n and  U se  
o f  M e d ia  
c o n d u c ted .  
S ta te  level 
w o rk s h o p s  
to d e v e lo p  
sc r ip ts  for 
p lay s  and  
K a la ja th a s

n ie c i ia  a n d
d e v e lo p m e n t  o f
d o c u m e n ts  d isc u sse d  
in tw o state  l c \ e l  
w o rk s h o p s
2 -d a y  w o rk s h o p  with 
folk artisis  in 
and  festival to ' davs  
with  folk arlisls held 
in Sept.  p a r t ic ip a ted  
by  160 artists in 
c o l l a b o ra t io n  w th  the 
I 'o lk  an d  fr iba l  
C u l tu ra l  C en tre  
A 4 -d a y  w o rk s h o p  on 
a u d io  scr ip t  w r i tm e  
h e ld  ni D e ce m b er .

1 heatre  and  m usic  
w o rk s h o p s  for
d e v e lo p m e n t  o f  scrip ts  
o rg a n is ed .  R eg iona l  
f h e a t r e  w o rk s h o p s  be ing  
o rg a n is e d  for capacity  
b u i ld in g  ol' cultural 
g ro u p s  at le\L'l ol 
l ingu is t ic  zones ,  
f o u r  p lay s  p r in ted  and 
d is se m in a te d  for
im p ro m p tu e
p e r fo rm a n c e s  by local 
cu l tu ra l  g ro u p s  in 
V a j j ica .  A ng ik a .
n h o jp u r i  and  M agah i.  
P lays  in San ihal i ,  
r^angla, O riya ,  .Vlaithili 
an d  K h o ra th a  have  a lso 
been  d e \  e loped .

04 days
w o rk s h o p
on
c o m m u n i ty  
m ob il isa t io  
n and
pa rn c ip a t io  
II an d  use
ol m edia
c o n d u c ted
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s e c to r a l  olTiccrs
a c c o r d i  n^ l \ '  t o w a i 'd s  
a ch 'e r s e  c o n in i e n t s .

M a j o r  event s ,
s e mi na r s  and
w'orksl iops we re  
p r oj ee te d  t hr o ug h  
newspapei ' s  an d 
D o o rd a rs ha n .

.Vlajor ev en ts
pubhsl ' . ed in Ihigl i sh 
and  ( j uja ra t i  dai l ies  
t l i rough n e w s  release.  
To p r o v id e  s u pp o r t  

to I C D S ,  and  social  
\N'elfai'e l ^a lwadis ,  a 
m o n t h l y  Gujara t i  
pe r iodica l
“ I3a lmand i r ” is
b r ou g ht  out  suice  
Oct .  1999.

D o o rd a r sh a  
n m o b i l i se d  
to te lecas t  
DP!{P 
films.
Hindi  p ress  
in
C h a n d ig a r h  
, . la landhar  
and
D h a r a m s h a  
la a lo n g  
w ith  A I R  
S h im la  
b e in g  u sed  
to
d is se m in a te
in fo rm a t io n
a b o u t
D P E P .

R a d i o  and local  
n e w s p a p e r s  
m o b i l i s e d  to
su p p o r t  the
e n r o l m e n t  dr ive.

W E S T
B E N G A L

D P E P  
ac t iv i t ie s  
c o v e r e d  in 
p r in t  and  
e lec t ro n ic  
m ed ia .

N e w s p a p e r s ,  rad io  
and  D o o r d a r s h a n  
h a rn e s s e d  fo r  m ed ia  
a d v o ca cy .
S u c c es s  s to r ies  on  
B E P  ac t iv i t ies
p u b l i s h e d  in
nev /sp ap e rs .
T h e  p r iv a te  T V  
c h an n e l ,  - P a tn a  c ity  
n e w s ,  has  c o v e re d  
ev en ts  o rg a n is e d  
u n d e r  D P E P .

Re p o r t s  on
projec t
interx’ent io
ns sent  to
ne ws
papers .
Publ i ca t i on
o f  S he k sh i k
Pr ek sh a k



Net work ini> Govt Depts like 
Health, Education, 

and Child 
Social 
Tribal 

local 
Mahila 

and youth 
MVF

Women 
Welfare,
Welfare,
Welfare,
NGOs,
Mandals 
organisations; 
Foundation 
Hyderabad, NGOs, 
Department of Adult 
Education. 
Programme 
managers of
UNICEF, UNDP 
and MVF are 
involved in planning 
the strategies for 
community 
mobilisation 
Networking with 
UNDP for
developm ent and 
im proving the self­
appraisal forms for 
school com m ittees.

Gujarat SCERT, 
Ravi Mathai Centre 
for Educational 
Innovation, local 
NGOs like Avaj;

Public 
Relations 
Department, 
Youth services 
and Sports
department, 
TLC, PRI,
NGOs, teacher 
unions etc.

UNICEF,
SIET,
Academy of 
Tribal Dialect 
and Culture, 
SCERT, local 
NGOs. AIR

NGOs, youth 
clubs
Convergence 
meeting with 
Natya Academy

Political parties 
Trade unions, 
NGOs 
Teachers 
Associations 
Youth Clubs, 
NYKs 
established

SIET, Lucknow, 
Labour 
Department 
GOUP to address 
problem of child 
labour in 05 
districts of U.P.

RAJASTHAN Administrative arrangement:
Publicity Material:
Advertisement:

No separate media co-ordinator is in position. D.D. project is looking after the programme.
Brochure containing information about DPEP is published
Advertisements in local and national newspaper published.

Press and Mass Media DPEP launched on 2"*̂  October, 1999 by C hief M inister of Rajasthan in which 10-15 thousand villagers participated.





Research And Evaluation

1. B a c k g r o u n d

The research and evaluation agenda in the DPEP works within a three-pronged focus. 
First, it attempts to encourage use research based inputs in both planning and 
implementation processes within the programme frame for better targeting and 
monitoring o f intervention. Second, it seeks to promote the capacity o f stakeholders in 
developing methodological skills in evaluation and action researches as well as 
promote institutional development through training. Thirdly, it also seeks to 
encourage and widen the base o f research in primary education through institutional 
development, by networking with institutions.

The national level strategy for R&E has been to (a) promote and conduct qualitative 
research programmes / need-based studies, (b) provide support to DPEP states and 
districts in institutional development and capacity building in research & evaluation, 
(c) dissemination o f research findings and networking with institutions, (d) provide 
forums for interaction to promote cross-state sharing through national workshops / 
seminars.

2. T r e n d s  in  R e s e a r c h  in  DPEP : A n  O v e r v i e w

Considerable expansion o f the research base has been witnessed as is evident from the 
range o f  multitude o f  studies conducted under DPEP. A recent compilation o f 
researches conducted under DPEP during the period 1994-1999 showed the following 
scenario.

D is t r ib u t i o n  o f  D P E P -s p o n s o r e d  R e s e a r c h  S t u d ie s  &  A c t io n  R e s e a r c h  d u r in g  1994-99
A B C D E

s. No. State/Institution National- 
level 

(NCERT, 
NIEPA & 
Ed.CIL)

State-level 
(SCERT, 
RIE, SIE, 

SIEMATefc)

N G O s/
Research

Institutions/
Individuals

District-level
(DIET,

BRC/CRC)

University/
college

Total
Research

studies

Action
research

1. Andhra Pradesh - 02 - - - 02 -

2. Assam - 02 15 09 08 34 14
3. Bihar - 03 25 - - 28
4. Gujarat - - - - - - 18
5. Haryana - 24 06 01 31 149
6. Himachal Pradesh - - - - 51
7. Karnataka - 01 - 01 02 04 16
8. Kerala - 04 - 03 07 23
9. Madhya Pradesh - 05 03 03 11
10. Maharashtra - 03 03 - 01 07 01
11. Orissa - 06 - 21 - 27
12. Tamil Nadu - 05 - 05 108
13. Uttar Pradesh - - 08 01 03 ■ 12 20
14. West Bengal - 02 - 02 -
15. Ed.CIL 15 - 15
16. NCERT 27 - 27
17. NIEPA 02 - - - 02

Total 44 51 66 32 21 214 400
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SL'vcial (X)inicrs lo tiic directions that the Research and Eivaluation agenda lias laken 
show [he lb How ing :

• There appears a dellnitive shift over the past years in the base o f  research 
being triggered and generated from the national level to the slate, district 
and sub-district level. The number o f  studies carried out by the stales 
together with the swell in action researches being conducted point to the.

• rhcrc IS growing number o f  studies / researches in areas on planning and 
pedagogy, u hich highlights the priority areas that stales have fell the need 
to focus on.

• The research agenda from the national level has stressed on \arioiis 
(licmatic areas, b'or instance, listed below' are the topics o f  the R&F: 
Coordinators Mcctiim.
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d e v e lo p m e n t"



• A number o f stales have initiated Pupil Evaluation (particularly CCE) as a 
follow-up o f the 5̂ '̂  Research & Evaluation Coordinators Meeting on 
"Developing Guidelines for Pupil Evaluation at Primary Level". These arc
-  Uttar Pradesh
-  Himachal Pradesh
-  Andhra Pradesh
-  Tamil Nadu
-  Bihar

• Action Research has been promoted with the help o f national apex 
institutes and a number o f action research have been initiated. NCERT, 
SIEMT and SCERT have initiated and undertaken decentralised training 
for grassroot level practitioners in action research.

3. D e v e l o p m e n t s  in  t h e  L a s t  S ix  M o n t h s

• Documentation o f researches conducted under DPEP (Research Abstracts 
in Primary Education : 1994-99)

• Sixth meeting o f R&E Coordinators in the Utilisation and Dissemination 
o f Research Findings, held at Aurangabad in February 2000

• SCERT stepped up their training in research methodology and action 
research

• RESU helped in screening research proposals and formulating design of 
studies

• Training o f DIET level functionaries in research methodology has taken 
place in Tamil Nadu

® Assisting states in use o f BAS & MAS findings (Andhra Pradesh)
• W orkshops organised in Uttar Pradesh to draw up scheme o f CCE
• Start up o f activities in Rajasthan
• M ost states have stepped up training and conduct o f sharing workshops on 

action research.

4.  I s s u e s  a n d  C o n c e r n s

States' need to systematically document  and disseminate  researches carried 
out
Forums / workshops required on the use o f  researches 
Step up required in training in research methodology.
Increasingly, a need has been felt to follow-up on a major  area ;
-  A more focussed approach towards the need for dissemination and 

discussion o f  research at sub-district centres / BRC / CRC.



Research & Evaluation

Introduction

Action Research

Promotion o f Qualitative 
Research

Cardinal objectives for national component of research and evaluation are (i) promotion of qualitative research 
projects, (ii) promotion o f action research by teachers and other practitioners, (iii) conduct need-based 
evaluations and special Studies, (iv) support participating DPEP states and districts in institutional development 
& capacity building and (v) dissemination o f research findings and nctwoiking. An overview o f various 
strategies developed and employed with by inventories and their outcomes; are discussed in the text given 
below.

In the DPEP Bureau, MHRD, a Director looks after Research, Evaluation and Studies activities under the 
JS(DPEP). Research, Evaluation and Studies Unit (RESU) functional from March, 1995 in Ed.ClL/s TSG with 
consultants and other required support. DPEP CRG in NCERT is invoKcd in conduct of researches in 
pedagogic areas, training state and district level personal in action research, i cscarch methodology, conduct of 
learner achievement surveys; and conducting annual regional, national and international Seminars on 
Researches in School Effectiveness. NIEPA also has a research component under DPEP resource support.

DPEP initiated capacity building efforts for promoting action research among tcachers and other practitioners at | 
CRC/BRC and DIET level through training programmes by NCERT from 1995-96 onwards. NCERT has 
developed a module on Action Research Technology. This module is widely disseminated as an NCERT ; 
publication. Various efforts made for promoting action research are bearing results and a spurt o f researches on : 
issues which are very close to actual teaching-learning conditions and processes can be observed in most of the 
states. Different states are adopting different strategies for the actual conduct of research.

NCERT has been offering training in action research for DPEP states. SIE.MAT-Allahabad and SCERT- 
Lucknow% Uttar Pradesh have emphasised decentralised training for grassroot level prauiuioners and teachers in I  
action research. There has been a spurt in the number of action researches in many states e.g. Assam -  14, i 
Gujarat -  18, Haryana -  149, Himachal Pradesh -  51, Karnataka -  16, Kerala 23 and Tamil Nadu 108. |

DPEP first addressed the issue o f promoting qualitative research in elementary education through a national 
seminar on priority areas for research in January’96. As resulted strategy, two schemes PR O M O TE and 
IN SPIR E were announced for supportm.g researches by established researchers and mainstream educational 
and research institutions. The schemes could attract the attenti'mi of uni\ ersities, public and private research 
institutions and NGOs. 15 studies were commissioned after a three-tier scrutiny and evaluation procedure. The 
list o f studies commissioned reflect the wide spectrum of concerns in programme implementation from 
pedagogy, curricula and teacher education, society economics and p lica tio n  as well as educational planning



iind management. Simultaneously, NCERT is also involved in conducting research activities through the DPEP
con'iponent. A Recent compilation o f 214 researches done at National level showed the break-up o f DPEP
studies in the following priority areas.

« Planning & M anagem ent in elementary education : 44
• Society, Economics & Education in elementary education : 52
• Teacher Education & Training : 34
• Pedagogy : Curriculum, Textbook &  Other Materials : 50
• Others (BAS/M AS, Civil Works, Alternative Schooling/Schools etc.) : 34

The following research studies were completed at the national level by 1999 :
1. Study on lateral entry o f children in primary schools in Haryana conducted by RESU
2. Study on Double Shift Schools in Assam and M adhya Pradesh by GEAR, New Delhi.
3. Study on role of Panchayati Raj in teacher accountability by MPISSR, Ujjain, Madhya Pradesh.
4. Study for developing an effective communication strategy for DPEP by Centre for Media Advocacy, New 

Delhi.
5. A Report for District Primary Education Programme Integrated Studies for Moderately Hearing Impaired 

Children.
6. Study on effectiveness o f  Mini teachers in Multigrade classrooms by M; J. Phule Institute, Kolhapur, 

Maharashtra
7. Study on Costliness o f Primary Education : An Enquiry into the Private and Social Cost o f Primary 

Education by Centre for Multi-disciplinary Development Research, Dharwad, Karnataka
8. Study on Home and School Interactions for Optimizing Integrated Development o f Primary School Child 

by Department o f Education, Panjab University, Chandigarh
9. Evaluation of MLL in two districts o f Gujarat conducted by HDFS, Faculty o f Home Science, MS 

: University, Baroda, Gujarat
10. Assessment of teacher knowledge o f content area and pedagogy in mathematics at the primary school stage 

conducted by Institute for Development and Communication, Chandigarh
1 1. On-the-job support required for elementary teacher educators conducted by Vidya Bhawan G.S. Teachcr’s 

College, lASE, Udaipur, Rajasthan
12. A Study on School Efficiency, P ro f Nallagounden, University o f Madras, Chennai
13. Teacher absenteeism in prim aiy schools: A field study in select districts o f MP and UP conducted by 

Development & Research Services, New Delhi
14. Internal Efficiency o f Primary Education in Phase I DPEP districts by RESU, New Delhi
15. Study of Participation o f Children in Primary Education in two districts o f Uttar Pradesh by DRS. New



Delhi.

N C E R T  has conducted a study on classroom processes in DPEF^-I states. In addi t io n ,  as part o f the inlcrnalinn;  ! 
seminar, this year's topic was "Indicators o f  Q uality Education a! Elem entary Stage". .At the national !c\ . !. 
N IE P A  and T S G  are also associated with a study on participation o f children in prmiary schoohng ii' selccM' .i 
states. N IE P A  is also involved in a study o f content analysrs o f V E C  trammi! modules for D PH P  staU: ^

Tw o m ajor studies were undertaken and com pleted in 1999-2000 :
(1) Study of Support System s and Processes which Underpin D P I.P ’s I’edagogical Strate«y in 6 States 

(Assam , Andhra Pradesh, G ujarat, Kerala, M adhya Pradesh and Uttar Pradesh)
(2) Study o f C om m unity M obilisation and Em pow erm ent for Universalisation of Primary Education in 6 

States (Assam , Bihar, G ujarat, H im achal Pradesh, Karnataka and Uttar Pradesh).

M o n ito r in g  a n d  E valuation As a part of the IDR, several studies were conducted.

1. Expenditure A nalysis o f DPEP Phase-I
2. Trends in Access and Retention : A Study of Primary Schools in DPEP Districts
3. Internal Efficiency and Cohort D rop-out Rates at Primary Le\ cl of Education in Phase-1 DPI I

Districts for 1996 & 1997
4. Students' A chievem ent under MAS ; A ppraisal in Phase-II States
5. A Study on C om m unity M obilisation and F>mpowerment for Universalisation of Primary 

Education : A Synthesis Report
6. Para Teachers in Prim ary Education : An In-depth Study of Selected Schem es
7. Every Child in School and Every Child Learning : Diverse Strategies for Universalising Access to

Schooling
8. Research A bstracts in Prim ary Education (1994 - 1999)
9. O ptions for C hange : Innovations and Experim ents in DPEP
10. G lim pses from  the G rassroots : A Synthesis Baseline Case Studies of Successful Practices at I.ocal 

Resource Centres in Assam , Bihar, K erala, K arnataka and M adhya Pradesh
11. Bringing Girls C entre Stage : Stragegies and Inventions for Girls' Education in DPEP
12. Study of the Support System s and Processes w hich U n derp in  D PE P’s Pedagogical Strategy in Six 

States : A Synthesis Report
13. Status and Processes o f Textbook Renewal in DPEP
14. M eeting C hallenges ; Docum entation of Positive Practices in I our DIETs



Using the OutcoiiK’s o f  Research

Networking

In llie current year, all national level activities have had thrust for sharing o f  experiences across the stales and 
creating resource base across the country through effective networking. In research and evaluation, may 
significant publications and reports were made public during this period. These include a module on Action 
Research Technology by NCERT, compendium paper presented in the International Seminar, 1997. 
NCERT, compendium of paper and Report of Seminar on Innovative Practices in Pupil Evaluation May, 1998 
by M.S. University of Baroda, Report on Training programmes for Action Research by NCERT, Status cum 
Trend reports on Research in Elementary Education from 8 DPEP states and a national ovei*view, workshop on 
Research and Evaluation Priorities in Primary Education by DPEP Tamil Nadu, Print and Video reports of 
Sample Monitoring and Evaluation (SAME) 1998 by DPEP Kerala, Action Research Approach by DPEP 
Karnataka etc. . NCERT has also brought a list of ‘hard spots’ observed in DPEP I MAS results for further 
dissemination.

Pupil Evaluation : Report o f  the proceedings and papers presented in the. national seminar on Innovative 
practices in pupil evaluation, May 1998 was published by M.S. University o f  Baroda (host o f  the seminar) and 
the same was disseminated to national and state level institutions and selected DIETs in the last quarter of 1998. 
RESU has also reviewed the current practices o f  pupil evaluation in all DPEP states with information collected 
from respective state Education Departments, DPEP SPOs and SCERTs. A report o f  the same was prepared 
and presented in a meeting o f  SPDs organised by DPEP Bureau. Reports were also circulated to various state 
level institutions

States have also initiated efforts for developing appropriate pupil evaluation strategies, which are suitable to the 
pedagogic renewal undertaken by-the states. Kerala has changed the pupil evaluation mechanism at the primary 
level to activity based evaluation. Andhra Pradesh conducted a seminar cum workshop where new strategies 
were explored. Assam (SIE, Jorhat) held a state level seminar in March, 1999 on pupil evaluation. Uttar 
Pradesh had initiated preparation for reorganising the pupil evaluation system also as part o f  the pedagogic 
renewal.

In Uttar Pradesh, two w orkshops have been organised by SC ER T to draw up a schem e o f CCE at 
prim ary level for im plem entation in all schools, starting with a few schools on experim ental basis in 
2000- 01 .

From the national level concerted efforts are made for developing alternate strategies in selected theme areas. 
Seminars and v/orkshops are conducted at national as well as state level. State DPEP offices have also initiated 
efforts for effective linkages with the university system. DPEP Tamil Nadu has organised two such interactive 
seminar cum workshops the most recent being in September, 1999, wherein university faculty members have 
as^enib 1 ijct researches as per the emerging research priority in the project which need immcdiate



Sem inars

Capacity BuihUn^

aUcnt.ion. Universities - SPO meetings have resulted in a spurt of research aclivitics & projects as pruH itx are;is 
are now being explored for in-depth research by nistitutions. Efforts to network with the Linivcrsilies iiave also 
borne fruit with the presentation o f  DPEP Research Agenda at the Annual Meeting of Vice Chancellor’s in
1998. SIB Jorhat, Assam, SCERT Bhopal, MSERT. Malwashtra, SC'ERT. Lucknow, and SCER'f, Haryana and 
Himachal Pradesh-DPEP also have organised meetings with the universities and other leading soci;;l science 
and educational research institutions.

Under the aegis of DPEP, NCERT organises international research seminars every year on selected themes 
related to school effectiveness. The fifth seminar in this series was held in the month of July, 19‘>0 m New 
Delhi and the focus o f  the seminar was Researches on issues related to school effectiveness. Under ilv national 
component o f  research, DPEP sponsored seminars to reputed institutions in different parts of the c 'untry. A 
national seminar on Researches and Innovations on Problems of Home and School Language at pniwary level 
was conducted by Central Institute o f  Indian Languages (CHL), Mysore in December. 1998.

A seminar on Cost and Wastage in Primary Education was held. Institute of Economic and Soci; 1 Change 
(ISEC), Bangalore hosted seminar in August, 1999. It was attended by economists, social scientists, DPEP 
project functionaries. More than 20 papers were presented. The meeting provided and oppo!‘unity for 
academics, projects stakeholders and policy makers to exchange views on conccptual issues in costs, dropouts.

Sixth M eeting o f Research & Evaluation C oordinators was held from February 17 to 19. 2000 at 
A urangabad. Apart from review ing the research w ork done in the different states, the meeting had 
focussed discussion on the them e ’Utilisation and D issem ination of Research F indings’.

Capacity building has been ccntral to the DPEP processes. The componen! of research and c\ aluai 
developed from the very beginning to augment the existing skills in the institutions and indi\ 
undertaking qualitative and useful research acti\itics. All DPL'P stales ha\c recognised the 
concentrated efforts for skill development of personnel in action research, research methodology > 
assessment. A review of the current status reveals that most of the states have directed their efforts, 
capacity building for assisting the teachers to undertake action research programmes. The other an 
being research methodology and evaluation techniques. The states have been drawing the expertise 
RIEs, local universities, research and educational institutions^nd individual experts for the capaci! 
efforts. NCERT has an 8 day orientation programme on action research and research methodology, 
all DPEP states. Various SC ER T s have stepped up their training in lesearch m ethodology r- 
research training. RESU helped in screening research proposals and form ulating research d 
studies undertaken by SIEM A T (U.P.), in trainin<^ of D IFT le\ el staff in Research Methodoloii 
Nadu and assisting Andhra Pradesh in workshf>p on use of M AS and BAS rmdings.

oi

^n IS also 
duals  loi- I 
need !or i 
id impact  I
0 far, for |
1 ot' focus I 
NCHRT. I 
building }

d l e r e d  lo | 
id aetifHi ;
sjons '
in



A,s.s:ii51 H nryana K arnataka Kerala M adhya Pradesh M aharash tra Tamil Nadu

M a i i i i ' . ’c n i c i ’t

:  ' :i  S i d f f i n: : - ofi'icer in 

S I K )  a n d  l i P O s  in 

p l a c e .

- Programnie officer 
(R&E) in SPO.

- R&E an additional 
charge to the AO 
in SPO.

-  Programme officer 
(R&E) in place in 
SPO and DPOs.

-Consultant (R&E) 
in place in SPO.

-EREM wing 
established in SPO 
with Consultants.

!  f i l l  f J i ' iwr  I n s t i t u t i o n s  H o l e

1

- S i  I: J o rh a t  h a s  a 

s e p a r a t e  

Cvoniponent fo r

I
1

- SIEMT in SCERT 
hub of R&E 
activities. 
Consultant for 
R&E.

-Each functional 
area in SPO 
addresses R&E 
issues individually.

- A separate unit for 
R&E set up in 
DSCERT

. - In SPO level, 
internal and 
external 
monitoring and 
evaluation looked 
after by each unit.

-Each functional 
area addresses 
R&E issues 
individually.

-SCERT is the 
nodal agency in 
promoting 
research.

- DTERT & eacli 
DIET has 
coordinators for 
R&E.

■ ( : i i j  .■U!\'!m >!'v Gi ' out ) - S t c e r m g  G r o u p  

foi' i v c s e a r c h  at 

S P O .

- State Resource 
Group in Research 
set up by SPO.

-Research Resource 
Group set up by 
SPO.

- Research Advisory 
Committee set up 
by SPO.

-Research Advisory 
Committee set up 
at SCERT & SPO.

- Research Advisory 
Committee set up 
by SPO.

■

- R e s e a ! 'c h  

A c lx ' is o ry  ( j r o u p  

set  u p  l iy  S l l :  

i  J o i i i a l .

-  District Research 
Groups set up.

-RIE Mysore 
identified as 
supporting 
institute.

- Internal Academic 
Support Missions 
focusing on 
Monitoring & 
Evaluation of 
pedagogic issues.

- District Research 
Group set up.

2.  . i c t ln!!  R e s e a r c h  

[ ’r o ^ f d i n  nu'S

' I'l; ( )nc ! \ i ! i ( ; n ( i l  L c \ ' e i s  
i  ^  .  1 

! n s t i ' i i l K i n s  j

■ I

- SI1-. Dir.Ts, 
anci 

p ra c t i s in  e  

[ e a c h e r s .

-  SCERT, DIETS, 
BRCs teacliers.

-SCERT, DIETS 
and practising 
teachers.

-SPO, DIETS, 
BRCs, CRCs and 
selected teachers.

SCERT, SPO, 
DIETS, DPO, CRCs 
and teachers.

- DIETS, BRCs /  

CRCs teachers.
-SPO, BRCs& 

CRCs and selected 
teachers.

!;:)  , - ! ( / . " i ' V  i n n d u r i c d -  S! !i cu!  rei it l\ '  

p! i i \  itiinji d i s i n c l -
- 1 4 9  a c l i t in  l e s e a r c l i  

s t u d i e s  c o m p l e t e d .

_ _ _ _ _ _ 1 _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

- SPO unit for R&E 
p r o v i d e d  training 
to  5 e a c h  DIET

- 38 studies with 
teams constituted 
by teachers.

- Under Quality 
W atch, an Action 
Research

- 72 action research 
studies, initiated 
by 5 districts, 42

-SPO R&E wing 
conducted training 
workshops in all



Assam

wise  tra in inu

- 14 a ct ion  r e s e a r c h  
s t ud i es  c o m p l e t e d

i in v ar ious  
dis t r ict s  in the 
cur ren t  year .

- B T C  i ns t ruc t ors  
o f  all 19 B T C s  o f  
A s s a m  o r i e n t e d  
on  A c t i o n  
r e se a r c h  
m e t h o d o l o g y .

- In flie Trai i i ihgV 
A c t i o n  R e s e a r c h  
P r o po s a l s  h a v e  
b e e n  d e v e l o p e d  
■by the ins t ructors , -  
D I E T  Facu l t ies  
a n d  B R C  
coor d i na to r s .

- Foui-  R e s e a r c h  
s t u d i e s
com j) le tccI  o n  th e  
low  e n r o l m e n t  of' 
s t u d e n t s  i n  t h r e e  
D P E P  p h a s e - I  
d i s t r i c t s  of . 
A s s a m .

Haryana

- S e l e c j t e d D I E T  
f acul ty  m e m b e r s  o f  
all 8 di st r ict s  
t ra ined in ac t ion  
reseai^ch b y  
S I E M A T ,  
Ai la i mbad .

- S I E M T B h i w a n i  
u n d e r t o o k  and  
c o m p le te d  the  
follo'vving s tu d ie s  :

1. S tu d y  o f  
'■incidence o f

d r o p -o u ts  
a m o n g  girl  
s tu d e n ts  in 
v i l la g e  H a r o l i  o f  
distr ict  
F a te h a b a d .

2. A n  e v a lu a t io n  
s tu d y  o f  the  
in c en t iv e  s c h e m e  
' teh ch er  g r a n t  o f

■ Rs.SOO/-.

- T h e  fo l lo w in g  
stu d ie s  are  b e in g  
c o n d u c te d  by  
S I E M T  :

1. A v a i la b i l i ty  &  
u ti l isa t io n  o f  
in fr a s tr u c tu r a l  

i fac il i t ies  in 
p r im a r y  sc h o o ls .

Study of 
i i ! c i ( i c i u - t '  o f

K a r n a t a k a

personnel with the 
help of RIE 
Mysore in action 
research.

- A report on action 
research published 
and disseminated 
upto BP.C level.
14 studies on at 
present.

- C o l l a b o r a t io n  
w ith  R I E  M y s o r e  
on a c t io n  
r e s e a r c h  R e p o r t  
has  been  
d i s s e m in a te d

- K a n n a d a  v e rs io n  
o f  A c t io n  
R e s e a r c h  r e p o r ts  
has been  
d i s s e m in a te d  
th r o u g h  K a li  
N a ll i  t e a ch er s  
M a g a z in e .

■ An observational 
study on the use of 
new textbooks in 
Kolar district (by 
Prema Clarke).

K e r a la

CRC/BRC 
personnel and one 
DIET faculty 
completed.

- Fresh training 
conducted in 
February’99 by 
SPO.

-21 studies 
initiated. Districts 
also conducted one 
round of training 
for teachers.

-23 action research 
studies were at 
various stages of 
completion during 
1999.

- A c t io n  
u n d e r t a k e n  to  
r e v a m p  R e s e a r c h  
&  E v a lu a t io n  
a c t iv i t ie s  w ith  
c lo se  e m p h a s is  
and e m p o w e r in g  
o f  T e a c h e r s  and  
T r a in e r s .

M a d h y a  P r a d e s h

p r o g r a m m e  w a s  
in i t ia te d  in  f o u r  
d is tr ic ts ,  n a m e ly ,  
B e tu l ,  R a is e n ,  
R a j g a r h  an d  
S h a h d o l .  T h ir t y  
s c h o o ls  in  o n e  o f  
the  b lo c k s  o f  e a ch  
d is tr ic t
c o m p r is in g  o f  ten  
p r i m a r y  sc h o o ls ,  
ten  a l t e r n a t iv e  
s c h o o ls  a n d  te n  
e d u c a t io n  
g u a r a n t e e  s c h o o ls  
w e r e  t a k e n  fo r  
a c t io n  r e s e a r c h  
p r o g r a m m e .

- Draft report of 
Impact Evaluation 
of DPEP prepared.

- Survey to collect 
data for Learner 
Evaluation & 
Impact of 
Classroom 
processes & 
practices 
completed.

• Data on attendance 
monitoring in 
sample districts 
ongoing.

• More than 30 
studies conducted 
by independent 
agencies to 
evaluate primary

M a h a r a s h t r a

has been 
completed.

SCERT has taken 
over the training 
and monitoring 
responsibility.

T a m i l  N a d u

districts. All BRC 
coordinators 
trained in the 
action research 
training. 1 0 8  

completed. 
Training given to 
BRC/ CRC and 
Teacher educators 
for training 
teachers in action 
research.

-108 action 
research studies 
completed. 
Another 32 Action 
Research projects 
under way.

- Brief abstracts of 
completed ‘Action 
Research’ projects 
under way.

- E ig h t  a c t ion  
r es e a r c h  pro je c ts  
on  g e n d e r  re la ted  
t h e m e s  w e r e  
u n d e r ta k e n .

- 1 5 7  a c t io n  
r es e a r c h  
p r o p o s a l s  h a v e  
b e e n  c o m p le te d .  
B r ie f  a b s tr a c t  o f  
ac t io n  r e sea r ch  
p r o je c t  has  been  
p r e p a r e d  by w a y  
o f



A s s a m H a r y a n a

d r o p - o u t s  
a m o n g  g ir ls  
s tu d e n ts  in  
v i l la g e  R a m p h u l  
K h e r a  o f  S irsa  
d is tr ic t .

1 2 5  p r i m a r y  
t e a c h e r s  /  h e a d -  
t e a c h e r s  /  C R C  
c o o r d in a t o r s  
w e r e  t r a in e d  in  
a c t io n  r e se a r c h .  
A b o u t  15 0  a c t io n  
r e s e a r c h  s tu d ie s  
w e r e  u n d e r t a k e n  
b y  t h e m  a n d  
D I E T  le c tu r er s .  
T h e s e  s tu d ie s  are  
a lm o s t  c o m p le t e  
a n d  th e ir  r e p o r ts  
w o u ld  be  
a v a i la b le  b y  
M a r c h ,  2 0 0 0 .  It is 
p r o p o s e d  to  
e x t e n d  the  
p r o g r a m m e  next  
y e a r  w h e n  3 5 0  
t e a c h e r s  are  
p r o p o s e d  to be  
t r a in e d  in a c t io n  
r e s e a r c h .

K a r n a t a k a K era la M a d l iy a  Pi adesh

sc h o o l in g  &  AS.
• D is t r ic ts  l iave a lso 
c o n d u c lc d  20 
s tu d ies  in the a iea  
o f  g e n d e r  F,CC & 
T r ib a l  IZducalion.

M a h a r a s i i tra

d o c u m e n t a t i o n .

- 5 a c t io n  rc .seurcli  
p a p e r s  Nserc 
p r e s e n t e d  in tiie 
.N ational
c o o r d i n a l o r s  
m e e t in g .

- s c r e e n i n g  
c o n in i i t t e e  h a s  
s h o r t l i s t e d  8 
p r o p o s a l s  o u t  o f  
w l i ich  l l \  e h a \  e 
b e en  h n i n c h e d .

- T r a i n i n g  is 
i m p a r t e d  to BRC' 
f u n c t i o n a r i e s  in

I the  E M  IS d a t a
I a n a i \ ' , s i s .!
I  - .A g e n e r a l  re [ )o r t  
I a n d  sp e c ia l  
I r e j i o r t  on g e n d e r  
, p e i ' s i ) e c t i \ ’c h a \ 'e  

b e e n  b r o u g l i t  o u t .

j - I t u m  b a n k  
j t le\  e lo p e d  l'oi- all 
I t lie s u b j e c t s  for  
I S t d .  I toV.

I - D u r i n g  1997-98 .  a 
! c o h o r t  s tu i i )  w as 
I c o n d u c t e d  in 9 
I b lo c k s  o i ' 3 D P K P  

d i s t r i c t s  to assess  
: the  efl ' ic iency ol'

I h e  s c  11 (Mils ii(i 

t Ik ‘ a cl I i c \  l' I! u' !i i



I  3. P r o tn o t io n  o f  R e s e a r c h  
I in P r i m a r y  E d u c a t i o n

I (i) S lra ieg ) '

K a rn a ta k a

SI-’O, th roug li  a 
w o rk s h o p  
iden t i f ied  p r io r ity  
areas  for research .  
!:ach y e a r  m a jo r  
and  iriinor s tud ies  
p la n n e d  and 
b u d g e te d  by  S P O  
R&ii: unit.

."̂ 4 lt)U'.l I ' e s e a i e h  

s Ui che s  d o n e ,  14

■ S C E R T  and  
SIE iM A T
p rio r i t i s e d  a rea s  for 
re sea rc h  in 1998. 
F r o m  SP O ,  
ac t iv i t ies  are 
p r im a r i ly  b ase d  on 
su g g e s t io n s  o ffered  
b y  J S M s  and  

. .experts in va r ious  
fu n c t io n a l  areas.

R e se a rc h e r s  are 
a lso  inv ited  to 
su b m i t  p ro p o sa ls  
on  im p o r ta n t  
issues.

3 1 l o la l  I 'escarch  

s t u d i e s  d o n e .  149

■ A state level 
Resource Group 
guides in 
identifying areas 
for research and 
engaging 
institutions.

Emerging research 
needs during 
programme 
implementation 
addressed with 
priority.

4 total re sea rch  
s tud ies  d o n e .  16

K era la

• A recent meeting 
in SPO identified 
12 areas of priority 
for research. 
External and 
internal
institutions will be 
involved in the 
conduct of these 
research studies.

7 total l e s ca rch  
s tud ies  done .  23

M a d h y a  P ra d esh

- Emerging research 
needs addressed 
on priority.

- SCERT pursuing 
own research 
agenda under 
DPEP.

■ Each functional 
unit in SPO plans 
for research 
studies in the 
AWP&B.

■ Districts have also 
conducted studies 
in the area of 
Gender, SSK, 
Tribal Education.

lolal re sea rch

M a h a r a sh tr a

- Workshops were 
conducted at 
district and state 
level for
prioritising areas.

■ Reputed 
institutions 
involved at state 
level. In district 
level, mostly done 
by system 
functionaries.

■ A state level 
review of activities 
conducted in 
January, 1998.

W o r k s h o p  on 
d e  1 o p m e n t  o f

T a m il N ad u

leve ls  o f  the  
c h i ld r e n .  S in ce  
th e  m o d e l  c o h o r t  
s t u d y  c o n d u c te d  
c le a r ly  d ep ic ted  
the  s ta tu s  o f  the  
sc h o o ls ,  the  s tu dy  
w a s  e x t e n d e d  to 
all th e  10 6  b lo ck s  
d u r in g  1 9 9 9 -2 0 0 0  
b y  c o l l e c t in g  data  
f r o m  all the  
p r i m a r y  sch o o ls .

• R&E wing 
identified areas for 
research and 
pursued the same 
till 1997.

Research Advisory 
Committee set up. 
Strategy being 
developed and 
areas identified.

5 total icscarch 
studies (lone, lOS



A s sa m

a c t io n  r e sea rc h es  
c o m p le te d .

F o u r  re sea r ch  
s tu d ie s  on  L .P .  
sc h o o ls  w ith  
e n r o h n e n l  beh)w  
40  and  sc h o o ls  
h a v in g  e x t r e m e ly  
p o o r  girls  
e n r o lm e n t  h a v e  
been  c o m p le te d .

H a r y a n a

ac t io n  r e se a rc h es  
c o m p le te d .

i C a r n a t a k a

a c t io n  r e sea rc h es  
c o m p le te d .

a c t io n  rc sca rc h cs  
co m p lc ic d .

sUidics dop.c.

O n e  I 'c sea rc i i  
s t u d y  \N’;is 
c o n d u c t c d  in 
1999. 'I^v() 
r e s e a r c h  s in d i e s  
>vere in p r o g r e s s .  
In  t o ta l ,  11 
r e s e a r c h  s t u d i e s  
h a \ 'e  b e e n  
c o m p l e t e d  so f a r .

ct)iiU:ni I'Ji' 
I'.ciii li! Ma\' I

- { Oiilciil 
e n r ic h n ie i i !  lest 
w;iN ;i(!ministci'C'(! 
a n d  li;!i'd sp o l s  
s i i a r c d . \ \ i t h  fiehl 
I’u n c l  io n a r i e s .

- O n e  da>’ in e e t i i i ” 
o f  R e s e a r c h  
.A ss is tan t  iield in 
F e b .  2!) 00.

- O n e  I'cs i i i f c l i  

s ! u d \ '  c o i id i i i ' i c 'd  

in  ] 999. N i n e  

r e s e a r c h  s t u d i e s  

■.■»ere in  p i ' o ” res> .  

' r i i r e e  r es c 'a i 'c h  

s t u d i e 5  \ \ c i  c t(i 

h u i i i c l i e d  d u r i i i ” 

1999-20(!ti.  In 

t o t a l .  f i \ o  

rcs i^ arc!!  st u d i c s  

liiis'c i'-ei.'i! 
cor.]j)k'l i. '(i  so  

aiit i  | ) ! ' c s e n t e d  in 

t l i e  N a t i o n a l

( ' o o i  -di i i a t o r s

A ic ' i ' l in ” .

r ' i ' . ' t ’ io i ' ip . a!  

[-L'SL'arrh 

|)r()j4i';in;in(.‘S 
s h o r t l i s t e d  t o  b e  

n n d i M  t a k e n  !)}

ii ;i i \ i T s i  [ \

r c ' s c a r c l i  > i . ' h o h i r s  

a n d  [ ) r < i I c n s o r s  (; 1 

o ( ! i ; c a  l i o n .

(!i!j Ar ray  III f or  fhc - Hnrolii^erit. __ - S ch o o l in g  p ro c ess  ' - N4LL, tise ol - S t u d i e s  cm 11',! K - Sciu'ol



(/iirrc/a )cdr

! 4. A c d d c n i i c  M o n i to r im
I!
\ Mdi'ics and Methods

I'ctcnlion.
c o m n n i n i l y
p a r t i c i p a i i o n ,
t e a c h e r
n i o i i \ a l i o n ,  s o c i o -  
c i i l t i i i ' a l  i i i l l u c n c e ,  
N l ' i ' ,  c l a s s i ' o o n i  
i r a n s a c t i o i i '  
p r o c e s s e s ,  e a r l y  
c h i k i h o o c i  ' 
e c l u c a i i o n  e tc .

- C i e n e i a l  l e v i e w '  
n i c e t i n g s  a t  a l !  
levels ol' 
m a n a g e m e n t  
s i r u c t i i i ' e .  ’

11 a rvaiia

and  e f le e t  on 
lea rn ing ,  g e n d e r  
b ias  in m a te r ia l ,  
ro le  and  fu n c tio n  o f  
DP.liOs, 'I 'NA o f  
teach e rs ,  T N A  o f  
d i sa b le d  c h ild ren ,  
d e v e lo p m e n t  o f  
tests in H ind i ,  
in s t i tu t io n a l  
d e v e lo p m e n t ,  role  
o f  V E C s ,  c h a n g e  in 
a t t i tu d e  o f  teache rs ,  
a b se n te e ism ,  
v o c a b u la iy  
e n r ic h m e n t ,  
d e le g a t io n  o f  
p o w e rs ,  oral 
a r i th m e t ic ,  u se  o f  
the m a te r ia l ,  co- 
c u r r i c u la r  act iv i t ies  
etc.

S c h o o l  a n d  
t e a c h c r s ’ c r a n t s

K a n ia t j ik a

- M o n i to r in g  re v ie w  
m e e t in g s  at 
d is tr ic t /s ta te ,  
S C E R T  levels.

- S C E R T  and  D l h  T

b lac k b o ard ,  u se  o f  
s u p p o r t  m a te r ia l ,  
tribal e d u ca t io n ,  
a c h i e v e m e n t  o f  
c o m p e te n c ie s ,  
c la s s ro o m  
prac t ices  etc .

G e n d e r  an d  
E q u ity  i ssu es  in  
u n iv er sa l isa t io n

K c r a h i

- M o n i to r in g  r e v ie w  
m ee t in g s  at 
d is tr ic t /s ta te  
S C E R T  levels.

^  R e so u rc e  g ro u p s

W o m e n  
e m p o w e r m e n t ,  
E C C E  and  T r iba l  
E d u ca t io n  
p r o g r a m m e  u n d e r  
D P E P .

- T e a c h in g  o f  
M a la y a la m  &  
m a th s ,  t e a c h e r  
ed u c a t io n ,  
c la s s r o o m  
p r o c es se s ,  
fu n c t io n in g  o f  
C R C  an d  sc h o o l  
r e s o u r c e  g r o u p s

M a d h y a  P ra d esh

e f fec t iv en ess ,  
c la s s ro o m  
p ro c esse s ,  
s u c c ess fu l  
a l te rn a te  e d u c a t io n  
p r o g r a m m e s  etc.

- B a se l in e  
e v a lu a t io n  s tu d y

M o n th ly  rev iew  
m e e t in g  at b lock ,  
D P O  and  S P O  
level.  C a le n d a r  o f  
act iv i t ies  d ra w n  at

M a h a r a s h t r a

- M o n th ly  rev iew  
m e e t in g  at b lo ck ,  
D P O ,  S C E R T  and  
S P O  level.

- E M IS  for

e d u c a t io n ,  
m ig r a to r y  pa tte rn ,  
a c c es s  and  
r e ten t io n ,  lea rn in g  
n e ed s  o f  tr ibal  
c h i ld ren ,  
w o rk lo a d ,  
i n t ro d u c t io n  o f  
t e x tb o o k s  etc.

M ig ra t io n  pa t te rn ,  
s c h o o l  e f f ic ien cy ,  
s ta te  f in a n c e  etc.

T a m i l  i \ a d u

- M o n th ly  r e v ie w  
m e e t in g  at b lo ck ,  
D P O ,  S P O  and  
S C E R T  level.

- S C E R T  and

in C h e n n a i  on 
R e s e a r c h  & 
E v a lu a t io n  
P r io r i t ie s  in 
P r im a ry  E d u c a t io n  
( D e c . ’98) 
iden t i f ied  22 a reas  
u n d e r  en ro lm en t ,  
r e te n t io n  and  
e q u i ty  c o n ce rn s ;  
p e d a g o g ic a l  
r e n e w a l  an d  
sc h o o l
in f r a s tm c tu r e  and  
s c h o o l  c o m m u n i ty  
l in k a g e s  them .

■ L o c a l  e sc o r t  
sy s te m ,  d ro p o u t  
p h e n o m e n o n ,  
e n r o lm e n t  a n d  
re ten tio n ,  
f u n c t io n in g  o f  
V L C s  etc.

P r o p o sa ls  
sh o rt l is ted  by  
sc r e e n in g  
c o m m it t e e ,  e igh t  
s tu d ie s  are  to be  
la u n c h e d  sh o r t ly

- M o n th ly  review- 
m e e t in g  at b lock ,  
D P O  and  S P O  
level.

- D IE I 's  and  B R C s



Assam

CRC meeting in 
every month,

EMIS for 
monitoring 
enrolment and 
retention, 
teachers etc., 
PMIS for 
monitoring, 
physical and 
financial targets 
of programme 
implementation.

Monitor of civil 
works by 
Engineering 
Wing of DPEP.

Also involved in 
Sample 
Monitoring in 
districts.

2”'̂  national 
workshop on 
Sample
Monitoring and 
Evaluation 
(SAME) was 
conducted in 
Guwahati in 
January’99.

H aryana

personnel also 
involved in 
academic 
monitoring.

■ EMIS for 
monitoring 
enrolment and 
retention, teachers 
etc., PMIS for 
monitoring, 
physical and 
financial targets of 
programme 
implementation.

• Specific studies 
also conducted in 
districts by DIETs, 
DPO and BRCs on 
retention, 
enrolment etc.

K arnataka

undertakes
academic
monitoring.

EMIS for 
monitoring 
enrolment and 
retention, teachers 
etc., PMIS for 
monitoring, 
physical and 
financial targets of 
programme 
implementation.

Research studies 
are discussed at 
BRC/CRC level 
to aid academ ic 
m onitoring.

Kerahi

each level.

■ Monitoring visits 
by district and 
state resource 
group members, 
visits by nodal 
officers from 
SPO.

Report (]:>rint & 
video) of the 
workshop on 
sample
Monitoring and 
Evaluation 
(SAME) 
organised in 
August, 1998 by 
Kerala SPO 
released.

Evaluation  
Com mittee set-up 
at State, D istrict 
<& Block levels 
rep resent ati t ’ es o f  
teachers, 
educators and  
PR I
representatives 
fo r  achievint^.

M adhya Pi iulcsh

moiiitoj'ing 
enrolment and 
retention, tcachers 
etc., PMIS for 
monitoring, 
physical and 
financial targets of 
programme 
implementation.

• DPOs involved in 
academic and 
physical targets 
monitoring 
through
BRCs/CRCs and 
schools.

■ Also involved i.n 
Sample 
Monitoring in 
districts.

Attendance 
Monitoring data is 
collected at 
present from 
sample disli'icts.

Maiiai ashtra

D l H T s  a l s o i n v c ) ! \ ' c d  Ml

i j i v o l v c d  in s c i i o o !

a c a d e m i c I ' n o n i i o n n y .

n i o n i l o i ' n i i i .
j - I ' .MIS l o r

- E.MIS l o r  . 1 i r . on i t o i ' i n ; ^

m o n i t o r u i g e n r u i n i e n t  a n d

e n i o l n i e n t  a n d re  te n i l  o n ,  t e a c l i e r s

r e t e n t i o n ,  t e a c h e r s e t c . ,  P.MIS f o r

e t c . ,  P.MIS f o r m o n i t o r i n g .

m o n i t o r i n g , p h y s i c a l  a n d

p h y s i c a l  a n d f i n a n c i a l  l a r g e ' s

f i n a n c i a l  t a r g e t s  o f o f  p r o g r a m m e  |

p r o g r a m m e i m p l o m e n i a t i o n .  !

i m p l e m e n t a t i o n .
- B R C ! s  i n \ ' o l \ ' e e i  in j

- M o d e l  c l u s t e r m o n i t o i a n g  |

a p p r o a c h  a d o p t e d a c c e s s ,  I ' e i e n i i o n

f o r  t h e a n d  a c a d e m i c  ^

i n o n i i o r i n g . issues.
Presently. 
Strategy 
developed m a 
workshop and by 
implement.

Competency 
based (.jucstion 
banks. .Cjusler ■ 
le\'el bank 
available at each 
clustei'.

Special sci'ics on 
gendei- and othei' 
ecjiiii)' conccrns 
pi'epai'cd and 
trainini; 
imparted in tiic 
KMIS (lata 
an a I} :; is.

'I'o test tiie 
stiidents' 
acliievcinent, it 
has been 
planned to 
conduct a test 
I'o!' the Std. 
stiHicnts in al! 
scliools in SL'\’cn 
DIM'T diMiias.
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F o r  c o n d u c t in g  
the  test,  a m o d e l  
q u e s t io n  p a p er  
has  been  
p r e p a r e d  and is 
b e in g  sent  to 
sc h o o ls  for  
g u id e l in es .  B a sed  
on  the  m o d e l  
q u e s t io n  p a p e r s ,  
a test  will  be  
c o n d u c te d  in the  
m o n t h  o f  A p ri l  
2 0 0 0 .

5. h n p a c t  A s s e s s / n c u t

i ( i i )  E v a l i i a f i o i i s  

' i h u u n ' i c i k c n

■ F u n c t i o n i n g  o f  
S C E R T ,  DIETS,  
B R C s ,  C R C s ,  
C o m m u n i l y  
Mo b i l i s a t i o n  and  
f un c t i o n i n g  o f  
V E C .  i mp a c t  o f  
n e w  icacl i ing 
Ic ar mn g  joi'acliccs, 
c i i ro l mc nl  aiui 
rclcntioi i .
It’a c h  m g

m a t h e m a t i c s  and 
l a ne ua uc .

T e a c h e r  Tr a i n i ng ,  
Civi l  W o r k s ,  
DI ETS,  G R C s ,  
B R C s ,  A n g a n w a d i  
w o r k e r  t r aining,  
C o m p e t e n c y  skil ls 
in m a t h s  and 
l a ng ua ge ,  L ea r ne r  
A c h i e v e m e n t ,  
Sc ho ol  and 
T e a c h e r  Cii'ani.

Evaluation of 
ongoing training 
programmes' 
conducted to 
improve 
compctency of 
primai-y school 
(caclic'rs

-MLL
Competencies and 
textbooks, 
classrooms 
processes, Access 
Enrolment nnd 
Learning 
Acliievement, 
School and 
Teacher Grants.

-MLL based 
textbooks. 
Changed
pedagogy, School 
& Teacher Grants, 
VECs, Learning 
Achievement, 
Classroom 
Processes, Teacher 
Training, 
Management 
Processes.

■ On all interventions 
in Gender, Media, 
Tribal, Alternative 
Education and 
Civil Works by 
respective units in 
SPO. Classroom 
Processes by 
external 
institutions.

-Access, Enrolment 
and Retention. 
Utilisation of 
infrastructure grant 
Baseline test for 
Multigrade 
schools, cohort 
study on 
attendance, field 
testing of 
textbooks.

Learner 
Achievement, 
Access, Retention; 
School and 
Teacher Grants, 
NFE, Study on 
Local Escorts.

.A R e s o u r c e - 14 insiUul ions - A  state le\'cl - S P O  has ident i f ied - R e s o u r c e  I n v e n t or y  I - S P O  R & E  unit  has - A state le\ el



DPEP - 1 Statms

j

i
I

Assam H aryana K arnataka Kerala M adhya P radesh '
!

M a i i a r a s h ^ r a 1 T a n i i i  N a ; i u

Inventory of identified as part of Resource Group inst i tut ions , o f  researclV a r e s o ur ce  panel  ol' j u'oi'ln-;i;op
institutions state level capacity Meet in Research uni ver s i t i e s  and inst i tut ioi is 1 j 6 i ns t i iui ions oiyani^.-d wiih the
developed by building organised by SPO exp er ts  for  va r i ous d cve l opc i i  by SPO. 'whicl i  IS ut i l i sed part!Cii)an:s m' ail
SPO from within programme. R&E wing. RIE R & E  act ivi t ies. Exte rna l 1 I \&H aclix' il ics ' leauinn
States and Networking identified for On ac t ion inst i tut ioi . s  are 1 as w'cil as c ap ac i i y i uni\'crsiiics in ihc
outside. This established with associating in R&E resea rch ,  w o r k i n g m a i n l y  iir .:(l ibi' buildin; ' , ,  SC’£r;R'[' s tate in
expertise is used national level activities and c los el y  wi th eva l ua t ion . a!s() has j D e e e m b e r ' 9 8 .  '
for R&E institutions also. involving in un i ver s i ty Pr esen t ly , underla.ken an 1 Pricn'itv a ieas
activities. SPO Regular interface capacity building d e p a r t m e n t s  o f n e tw or k i ; : g  :s also ini t iai i \ ' c  for 1 ulent i f ied h.);'
utilised series of organised with the programmes. education. 24 establ islK a widi in te r face  wi th i fiirtlvjr act ion.
post-graduate institutions and - RIE has been

na t i ona l  a nd  s tate E du ca t i c : . univers i t i es . ! S e c o n d  wct rkshop
students of all universities. level resource Depar tnic,ut s  o f S C E R T  o r g a n i se d held in M a r c h ‘99.
universities for 
various research

SCERT & 
SIEMAT are also

actively 
collaborated 
guiding of DPEP 
researchers.

c en t res  t a pp e d  for 
v a r i ou s  c apa ci t y

l ea d i ng  u a ive rs i t i e s  
in the stai  2 f o r ..........

a n i ee i ing  \K'ith 
u n i v er s i t i es ’aird

j
1

needs. Study on 
VEC completed

undertaking 
activities for

building and 
. planning^nd

a ss i s t an ce  in R & E  
act ivi t ies .

o th e r  l ead i ng  
ins t i tu t ions  for

i
i

j

in 1998. enhancing the ' ;; implementation e xp l o r i n g  o f
limited resource needs in R&E. co l l a bo ra t i on .
base in the state by
cross interaction
between national
and state level
institutions.

' 7. D i s s e m i n a t i o n  a n d  u s e - Research - SCERT conducted -Most of the - R esu l t s  f rom the - Concur rc! : t -SCT'RH'  oi 'ganised 1 - Shai 'niy work>i ;np

o f  o u t c o m e s outcomes are dissemination evaluations are ac t ion  r ese a r c he s e va l u a t i on s  used d i s s e m i n a t i o n ! on ti;c ri inhiig^ i)i’
published in the workshops on all conducted u n d e r t a k e n  by I'or mid-Cf. i i rse w'or kshops  on M A S  o rg a n i s ed  ai
journal published major evaluations. concuiTently and teacher and BRCs c or rec t i oi ' s  and learners . the BI I C Icvei.

by DPEP Assam. Evaluations on the results are used s h a re d  in C R C c h a n g e s  i n ................ ■ a c h i e v e m e n t  and
- S h a r i n g\ Findings are used teacher training for mid course Meet with a pp ro ac h . social  a ssessmer . i

in developing 
strategies for area 
specific
interventions by 
districts.

- Dissemination of 
the researches 
conducted was

used for refining 
the programmes. 
Findings published 
in in-house 
journals.

corrections and 
changes in 
methodology.

-On action research, 
a report is 
published by the 
SPO with RIE 
Mysore and widely

t eachers .
C o n c u r r e n t  and 
externa!  
e va l ua t i ons  
conductcci  d ur in g  
t ea ch er  t ra in ing 
pr og ra ni n i es  
he lped  in r evi s ing  i

- I n -h ou se  j o u r n a l s  i 
are car ryi ; .g  the ! 
m a j o r  oui: ; ,!ncs Ic)!' 
f u i lh e r u s > .  |

i

s t ud i es  and 
Hiulmus useii  
(hi r ing A W T   ̂
p r epar at i on .

■ - Dist r ict s  ha\ ' e  
o rg a n i s ed  
di .^seminai ion 
\vorkshon> ior

r k s  h ops  
p l a n n e d  lui'  I.l-.S 
s l u d \  . iTMiS liaLi 
a n a l \  .',is. si mi \' on 
• h a r d  s[ji/t>.‘ an(i  
c o m p l e t e d  
d i s t r ic t  Inised 
r e sca  r c a  si an n's.



As'snni

o r g a n i s e d  in the  

s c c o n c l  S A M i ' ,  

■A’oikshoix

HarN'ann K ainataka K erala M adhya Pradesh M aharash tra Tamil Nadu

clisseniinated. SPO 
also publisl'ied 
some of the study 
reports

-K arnataka has 
disseminated 
research studies 
which were 
published.

the planning and 
conduct of the 
programme. 
Outcomes of 
major studies are 
disseminated 
through print 
media also.

sharing action 
research outcomes.

-State level 
workshop on MAS 
sharing held.



I. O rganisa tion  & 
M a n a g em en t

(i) Siajfuig

(ii) O ther Institutions
Rule

d in  A dvisory Group

Andhra  Pradesli

SPO : Research & 
Evaluation Cell was 
established at SPO. 
'I'wo Lccliircrs are 
working in this cell.

DPO : At district level, 
one DIET Lecturer was 
identified as Research 
& Evaluation 
Coordinator and all are 
in position.

- R&E units have been 
formed in the SCERT 
and DIETS. SCERT 
continues to lead the 
R&E programmes in 
coordination with 
DPEP.

R cscarch

- S P O  : Siaic  Level 
Rcscarch Advisory

State Resource 
Persons in place in 
SPO.

Selection process for 
Research Associates 
initiated.

SIEMAT, SCERT 
Universities and 
Research 
Institutions are 
being involved in 
evaluation.

State Evaluation 
Team constituted 
and trained. The 
NIRD, Hyderabad, 
provided resource 
support for the 
training of SET 
members.

State Resource 
Group in [)hice.

G uja ra t

- R&E Assn. in 
place. SPO set 
up SRG for
r & l;.

■ State Rcscarch 
and Advisory 
Committee set 
up by SCERT in 
coordination 
with SPO.

State Resource 
Group formed.

Hiniaclial Pradesh

- R&E Cell in SPO 
and DPO, one 
Evaluation 
Coordinator in 
SPO and one in 
each DPO \vorUin<

NCERT and H.P. 
University.

Capacity building 
in action re.scarch 
taken up with the 
help of NCERT 
and HPU.

DIETs are actively 
participating in the 
programmes.

Research Advisory  
Conin ii llcc  scl up : 
slate level.

Orissa

Dy. Direclor 
for R&E in 
SCERT.

Rescarch  
A dvisory  
Connninci'

R a ja s th a n

Rcscarch and  
E valua tion  O fficcr at 
SP O  is in />roccss.

A t S ta le  level, S l l iR T  
h a v in g  separate wing  
f o r  R esearch and  
E valua tion  OJficc\ 
a n d  o ther supporting  
s ta f f  is in position.

"At D istrict leve l"
“D istrict E ducation  
R esearch F orum  " is 
\yori<ing n n d e r  the  
g u id a n ce  o f  principa l 

' d i e t  a n d  DEO.

It is p la n n e d  to 
sponsor innova tive  
a n d  A ctio n  Research  
S tud ies at M icro  
level.

L'ttar Pradesh

J o i n i  D i r ec l o r  

l o o k s  a f t e r  R & L  
c n n i p o n c n !  in ihc 
,S1'().

SILVIAT 
i n i p l c mc i i i s  a nd  
1)10)11 l o i s  i hc  R & L  
j i i ' i C ' o i ' v  
ixc>oiii c 0 ( j;'oi;p>; 
sc;  ;in iii ;iil [)IL' IV

- Rcs ea r c i i  (.'cl 

CollSiSlliiC ol 
foMo'.vs on. 
( i i iulc ai S i ' ( : 
liHiks ai l ci  ill 

ILxR.

( ' o l i ah f ) f ; i t i o i i  
N' i th l l . M f .  LSI. 
.ScliDul ol W' lUiiei i  
St  lidit"-.
. i ; i ( ia\  | i i i r  
1. i i i cc t  s i t y  & 

S c h o o l  o f  NN oi i ici i  

.'■itiulii.s. C a l c u t t a  
L u i s  c r s i i y .  

I ’rcsit ici iCN 

("ol lcj i c.

\ (  i-. a



Aru!hr:i I’radesli

Conim iU cc \s 
formed.

- DI'O : A I Districi 
Level Ad\'isOi')' 
(joi iii iiiuccs w'illi 5 
mciiibcrs consiiliited  
iiiicicr tiie
C h a ir m a n s l i ip  o f  tiie 
Dis tr ic t  C ollector .

Illation

- SPO : Slate Level 
Lvakiaiion Core Toani 
(SECT) was formed 
with funetionaries o f  
SC E R T  and SPO,

- D P O  : At District 
level. District 
Evaluation Core Teams  
(D EC T) were formed 
witli 22 m em b eis  (2 
DIE i^eciurers and 20 
MRPs).

- Disti'ict Evaluation 
Teanis  (DE T) with 
20 members were  

, constituted for 
Collection o f  
Research and 

. Evaluation Data 
(Teachers o f  jirimary 
schools) .

Bil'.ar G II jiirat l ! i m n c l i a l  P n u l c s h Or i s . s a

setup.

R a j a s t h a n D ttar  Pradesh

Separate commit tee  
exists  for SCERT  
& S I E M A T

W e s t  B e n g a l

R e g u l a r  m e e t i n g s  

o f  R A G  h e l d .

S C F J r i ' ,  D I E T ,  

M R P s  a n d  T e a c h e r s .

I n  t h e  t r a i n i n g  

p r o g r n i n m c s  
o r g a n i s e d  to  t h e  
D i s l r i c i s  I'.N a l i i a l i oM 

I ' e a m s ,  d n r i n g  
A\ i ;Mist ' ' )S to

Action research 
training conducted  
for district and 
programme for sub­
district planned. 3 
more courses being  
o'Tered in the 
currcnt vear.

Till date, 20  
Action
Researches have 
been already 
completed.  100 
more action 
researches are to 
be ciu'i’ii.’d (.lilt.

C a p a c i ty  bu i ld in g  
in action  research  
tai<cn up w ith  the  
help  o f  N C E R T  
and  H P U .

V V o r k s l i o p s  on  
a c t i o n  r e s e a r c h  

li:!\ c b e e n

- SCERT  
oriented 
primary 
school  head- 
teachers and 
DIET faculty 
for action 
research. 23

Core Resource  
Groups in DIETs  
are orienting  
BR C/CR C  level 
people  and 
conducting action 
research.

SC E R T  &

- Action researches 
planned at CLRC  
level. Areas are 
good practices m 
classroom,  
enrolment and 
dro|i-out etc.



( i i )  A c i i v i t i e s  c <j h d u c t e d

Andhra Pradesh

the participants of the 
five districts were 
oriented on Action 
Research 
Methodology in 
addition to evaluation 
strategies.

A five-day training- 
cum-workshop on 
Action Research was 
organised fi om 
9.11.98 to 13.11.98 in 
collaboration with 
NCERT to SPO, 
SCERT, DIET 
functionaries and 
MRPs and Teachers. 
26 Action Research 
Projects were 
developed in this 
programme.

A pre-launching 
session for the Action 
Researchers was 
organised at SPO on 
3.2.99 to 4.2.99.

Reports of 7 action 
research projects 
were received and the 
other 19 projects are 
being carried out for 
which reports are 
awaited.

Proposed to organise 
a three day training 
programme in Action 
Research for teachers 
under capacity 
building, in all the 
DPEP districts.

Sharing Workshop  
hold in March I‘)‘)Q lo 
(.hssciiiiiialc rinchn'js o f

Bihar

38 Action Research 
Studies underway 
in districts.

Stale level Action 
Research Group 
formed and trained.

District level 
Action Research 
Group formed and 
trained.

Gujarat

Tclc-
confcrcncing on 
aciion research

Himachal Pradesh 

conducted.

273 teachers / BRC 
/C R C /D IE T  
lecturers trained in 
the field of action 
research.

120 action researcli 
synopses developed 
and research 
working in 
progress.

9 action research 
were launched out 
of which, 6 have 
been completed.

- SlJlc level workshop  
with collaboralion 
or N CERT ai K iiIIli 

1 -11

Orissa

action
research
projects
comple ted.
'rwo
workshops
held.

20 niinoi' 
r e s c a  rclic.s 
coi npU' l i ' i i

Rnjasti ia ii

.SIBMAT contliici. 
piograiiirnc for 
aciion research 
cx'ci'v year. 200  
stiKiies com ple ted  
ill cui'rent year.

SIB M A T o r g a n is jd  
worksliop on 

• conduct o f  pi iOMt}' 
need based 
researches w ilh 
nistitutcs-'NGO's in 
May l ‘)99. 
NN'orksiiop on 
l \c search  
;Metiiodol()t;y in 
FelM'uarv 2000.

- .Se\ en  r e . seare l i  

p r o j e c t s  l icei i  
enn i  p l c l e i ! d ii ri iii;



A iu lh ra  P iad cs l i

llie study on Dislricl 
level support to DPEP.

Training at NIRD  
Hyderabad on data 
analysis  techniques for 
l l U n  lecturers. SPO & 
SCBRTstalT .

CondLicled a iwo tiay 
seminar on strategics  
for pupil evaluation at 
primary stage in the 
context o f  DPEP on 
28 .1 .99  and 29.1.99.

A workshop for the 
capacity building o f  
the state and district 
level functionaries was  
conducted at NIRD,  
Hyderabad from 8.3 .99  
to 13.3.99 on data 
analysis  o f  SPS.

liiiuir GII j a rat

hel d. 111 S e p t . '99,

' 1 (l i . st r icl  It 'M'l 
\\ '0 i k.sli0 ps  M e r e  

c o i u l i i c t c d  a t  Ku l l i i  
i i iul  .Nal iai i  in 
, I i i !y' ' )9 l i iul  
.hm.’2()0() 
r e s p c c i i ' i  e l \ .

B l o c k  k ' vc i

or<;ani sc ' d  a t  . ' . iii ii  
( K u l l u )  in D e c . ' 99 .

Ori.s.sa 

a n d  . s h a r e d .

i'o h u i i d  
r a p a r i l y  a l  

i n s t i l  i i l ioi i al  

l e ’.'i'l in 
. U i i o i i  
Rc ' s c a t e l l .  a 
i i i o d u l e  on  
.Act ion 
R e s e a r c h  

.Mc l i i i i do l on  
\ w a s  
( i c Nc l o pe d  
a n d

r c \ ' i e \ \  ed.  

1 ' h e  m o d u l e  
is af^riin Held 

- t e s t e d  
h e l o r e  a 

” r o u p  o f  
j ia r t ic ip a iits  
d r a w f i  f r o m  
t h e  DlF. ' l '  

/.S'i' scliOoLs. 
P r i n t i n ' ;  o f  

t h e  m o d u l e  
is hein«^ 
d o n e .

p i ' o m o l e  

e a p a e i i N  lo 

u n d c M t a k e  
, \ e l i o n  

l ^ e s c a r c i t  

amon j j ;  t h e  
p r a c t i t i o n e r  

s a n d  ( he  
p r i m  a r \  
sei' .o(>l 
t e a c h e r s ,  a 
m o d u l e  on  
' ' , \ e l i (Mi  
l - i e s e a r c h  
iNiediodoio'̂

R a i a s i  ha i l I : !ai '  I ' l ' adcs i i  

D i ' i . (o . )ai i . ' 2ih) i . ‘. 

Scri'cniu” ol liu'
I ec('i\ c(l pro|ios;iis 
on t he a(! v ert isc,; 
s ii!) i I'c t s 

o II1 ;ii i'I L'li I (/I' I h f 
p;iro\ ill 1)!

’ i-; A (  '.

■.t iM-nual

i<i li'-.ini'
\\ I" ;, i I'M t i ii I'd :i 1

ills rii'! Ir\ ri,

1 I.". ;':i; t i 1 ITS h :iI 
i'Ci ::

;uv;.,.sals.
Miu-icnn 
A I' :i 1

i' i 1:1 i ;! i e t (' 11.

1 !l, lollnw ill''

mii.aiv'i! :

i. R' i 1 01
p:ii;ciia \ at in
|)i'Mn.w\
■̂li i! e:\ I iiiii liN 
!!,'.!(' a! -I;itc 
p r.' I IT! o 111 Cc.

r .N! ;.;i\ ml Lli'iulci 
issiii-s a ;  

liiridillli:.



! A m i  l i r a  i’ r i i d c s h

. I ‘ r u n i ( i i i ( i n  o f

Research / Srinlics in 
I ’rintar\' lidtication

:) S:r(i;c'̂ y Nciwui ' kiny \vil!i 
diiTcrciii  il ls ' iUil ions ai 
Slaie ami  Nat iona l  ■ 
L,c\'cl Cor uiKlcrUiking 
Rcseai 'ci! on DPf l P 
acl ivi i ics.

I ' ui iding cxlci 'nai  alicl 
in house  I'cscai'clics on 
the fell ncci is o f D P F P .

l i nc ou r au i ng  A c u o n  
Rcscarci i  a t , 
institii ' iional level by 
hin ld in i ’ capaci t i es ,

Draw exper i ences  o f  
A P P H P Resear ch  
ProurLiinnies in 
(lesiunnig.  nna n c n i g  
and g a i d m u  llie 
!s.ese.ucii ael i \  ilies.

I’i ' i()i' ilisiii<4 t he  a r e as  
1)1’ iH'Scai cli a n d  
i m d e n a k i i i i ;  t | i i ick 
:iiid sIkmm i c n n

B i h a r

Draws from ihc 
expcricncc o f  BEP 
research
programme. Priority 
areas for the year 
developed in a 
meeting at SPO with 
district and slate 
level participants.

T r a i n i n g  in 

m e t h o ( i o l o ; 4y in 
r e s e a r c h ' i n  
e d u c a t i o n  i.s !)cin<> 

o r j ^ a i i i s ed .

Gujara t H im ach a l  P r ad e sh

Research Advisory  
Committee  set up to 
prioritise the area.

Orissa

deve lop ed .
It has been  
rev iew ed  
tw ice  and  
Held tested  
d u r in g  a 
w o rk sh o p .  
A lter
pr in t in g  o f  
the m od u le .  
D istr ict  leve l  
M a ster  
trainers  will  
be or iented  
on the  
m od ule .

- To promote  
research 
studies and 
built capacity  
o f  district and 
sub-dislricls  
itistidilcs.

R ajas th an Uttar  Pradesh

- In total. 13 
research studies  
conducted by 
S I E M A T a r e  
available.

W e s t  B e n s a l

Through 
workshops and 
RAG meetings ,  
priorities being 
identilled.

Identiflcalion and 
needs o f  special 
focus groups, role 
o f  VEC for 
provitli ng 
effective  
intervention.

46  areas finalised 
for research.

One research 
study comple ted  
in 1999. T w o  
research studies  
were in progress  
while  one  u as 
slated to start in 
Oeiohcv V m .

Till date three



(ii) Studies Completed a! 
State Level

Aiul l i ra Priuicsh 

r esea rcher s .

lltilisin<j (he nudiiij js 
of  the r esea rches  in 
tlie p r ep a r a l i on  of  
A W I ‘&I i  as a 
feedback  lor  mid-  
cour se  cor rect ion.

Per iod ica l  rev iew  o f  
the quali t) ' o f  
r es ea rch es  b e in g  done  
by a team  o f  experts .

Cu  j a r a t

O f  the 10 studies  
clcared by the State 
Level Research  
Conim itlcc  during
1997-98,  8 were taken 
up by different 
networking  
institutions. Later, two  
studies  were dropped. 
O f  the 8 studies taken 
up, 7 were completed  
and reports received.  
Tlic report o f  one study 
is awaited from 
SCERT.

Out o f  Ihc I 5 sliitlics (7 
external and S inhouse)  
for which  proposals  
were received,  the 
Stale  level Research 
C om m ittee  cleared 7 
studies (3 external and 
3 inhouse)  and they 
were taken up during
1998-99.  These  studies  
arc at different stages  
o f  progress.

At the district level. 7 
research studies in 
VVarangal and 8 studies 
HI \'' i/ianagaram arc in 
progicss .  Reports ol'4

6 studies  (including  
baseline) completed.  
12 studies planned  
in current year o f  
which,  three 
completed.

Study on education  
o f  minority girl 
children and culture 
o f  marginalised  
com m unities  
comple ted.

Draft Report o f  
Baseline  
Assessm enl  
Survey has been  
prepared. 
Observation o f  
M H RD, Ed.ClL  
and N C ER T  has 
been received.  
Final rcpoi t to 
be ready by 
March 2000.

MKl-Tcrni 
Assessment  
Survey (M A S )  
iniliaicti by 
G CERT and 
DPEP on 
Seplembcr 1.
1999 and has 
been completed  
and report has 
com e oul.

Stale level 1-4; 
districl le\ cl 
125; BRC'/CRC 
level lOO: 200  
rescaichcs in ihc 
pipeline.

I l iniaciial  I’radesl i  Oris.sn Ka  j a s l l i a i i I i ' ri . 'dc.sli W cs;  He

9 stu dies
con iin iss ioned  out  
o f  which ,  3 
coi i iplc tcd (one o f  
w hich being  
'Util isat ion o f  non  
h u m a n  resources  
at p r im a ry  stage  
o f  education ') .

i ^

23 s h o r t - t c r n i ! - S h a r i i i i i  >No r k s h o p - MLS oi '  c \ ;  . : ; r "
r e s c a  rc l i of ’ Kc. sear c l i J o : u :  1-i',
p r o j e c t s  a r c : n i i ( l i i i ” .s h e l d  ill I i s : .
c o n d u c t e d ■ l a i u i a r y  ;
t h r o u g h  t h e ; j - SiiUlN'  lill ( . ( ' lui l ' l

f a c u l t y i - I'Ol low'l l!U SUlJlCS I oil e . \ i s ; i i i ^

m e m b e r s  o f i ia\  c b e e n d i s l r i c ' . s  l ioiu-  1)S'

D I E T / S T co i i i ’piclci l  : t IS! .

s c h o o l s . 1 1. M a k i n g  a i - . M i d - l c r m
R e s e a r c l i ( l i l Te r ence a s s c s s n u - n t
a b s t r a c t s  a r e d o c u m e n t  on s u r v f \  ill L'xisi i i i^
p r e [ ) a r e d  a n d i I he  c.vperic' iu'c' .s : ( h ' s i r i d s  i>\ S l ' ( ).
wi l l  h e  I

1 ; o r i ' P B K P a n d
p r i n t e d  a n d  { 1 D l ’ K P i n t h c - SiiKi;c:s

. s h a r e d  b y  ( h e  ! a r i ' a  o f  ' g i r l s ’ lo >:;iM .

d i s l i ' i c l  a n d c (! c 1 (■; 1 (1 () M
s t a l e  le\ ' cl  j rt.'\ i st ' d ani l
r u n c l i o n a i i e . s . U|)il: ' ric(l.

l ) i s i r i c( - N\  ise ,'M'Ci:!! ri : ! i i i rai
m e e t i n g s  on ; c o n i e x l  o f  femai - j  , M \ l ;  ■

m o n i t o r i n g  ol' I s c h o o l  i . i ropouts 1
t h e R & F o f  Klaw ail i
a c t i \  i t i es

O;

^^'cre h e l d  a t ; ' !nip! ' 0\!!] i :
1

• M . ' . , ui . ..1 •

t h e S i ’O t o  ̂ ol' icc' iiv c n c s s  ol  : ; i 11,

c^’a l u i ! ( e  d u ' ' ' jail;, ciiik!ii(HXi !

r e s e a r c h  ! ca r e  ;nul ' '  ̂ ;

[ p r op o s a l s  ; CiiiK'a;loii in 1. f’  ̂ > 1 i 'J

a n d
!'■,' ‘I" llM",

p r e p a r a t o r y
! ’ l ! o l  I ’ i o i C C !  o!'

a c ( i \ ' i l i e s  Id
he  d o i u '  al



Ai u l h r ; ' .  I’ r : u l es l i

.I'l'i.'-' ii: ! <>cnsJor 
( 'urrcm )'ccr

si'iuiK’s coi i iplcicd in 
\\';i!';M!u:il ti ist i icl  were
i'CCCl\Oil.

TcLichci Mol ival ioi i .  
Class  room Pract ices.  
Teacl iniu riiiviroiiincnl, 
Texlin>ok akiai ion.  
roni!iiu!iii>' 
I’ai' ticipalioii 111 scliool 
dc\-elo| inieiu.
•educat ion o f  girls,  
chi ld l abo’ar. cl i ikiren 
wi th special  educa t ion  
needs  and cohor t  
analysi s  o fdr opo i i t s .

liihnr Ciij iirat H im ach a l  Pradesh O rissa R ajas than U ttar  Pradesh W e s t  Bengal

the dis tr ic t girls o f  upper education by
level. primary schools NGO,

in U.P. Sampark.
- F ou r  s tudies

w ere  finalised 5. Problems and
to be prospects o f
c o m m is s io n e double  shift
(1 th rou gh  the schools .
D I E T  faculty
m e m b e r s  o f

6. Documentation  
o f  the ModelK e o n jh a r

dis tr ic t.
Cluster
Approach in

- A s tu d y  on Begumganj
" C a u se s  o f Cluster, Hardoi
Low

7. DocumentationE n r o lm e n t
*111 f 1 o f  the Model<1111.1
R etent ion  o f

Cluster

S C  C h i ld ren "
Approach in four

will  be
districts.

u n d erta k en
by th e R & E
w in g  o f
S I E ^

- Conim im ity - Teaching- - D o c u m e n ta t io n  o f - G ir ls  child - District based - Comparative

Participation in Learning all the 9 stu dies e d u c a t io n  : 5 sample  studies on study o f  drop­

schools . Processes  & and projec ts enrolment trends. outs. special needs

- Type o f
Pupil
Acli icvcmenl.

im p lem en ta t io n  o f  
the research - T rib a l  child

dropout and 
transition rates in

o f  minority girls.

Management ( P\ I. Gender. findings  to im p rove e d u ca t io n  : 4 class l-V  and VI-
and Govt. ) ot' Wastage. the learn ing projec ts VIII conducted.
schools . Multigrade ac h ie v e m e n t  o f  the - D isabled - The role and

1

- Evaluation o f Teaching, s tudents . ch i ld ren  : 1 contribution o f
programmes and Gonimunity

D o c u m e n ta t io n  o f project Vil lage Education
pupil's evaluation is related issues.

all the action - T ea c h e r C om m ittee  in the
trained in the current researches  and tra in ing  : 8 developm ent o f
vear. ■implementation o f projec ts Primary education

- The tiainmg o fS i ' iT
, , , I »1 , 1 1 «1 1

findings /resul ts . and their
- A lter n a t iv e relationship with

completed.  Inteinai
I » , 1  ̂ , 1 - Im p lem en ta t io n  o f sch o o l in g  : 2 the Panehayati Rajam! exlei nal M A S projects System.evaluation planneti. * f indings/resii lt s .

'v' ! I ' \ >I  ̂ ' I ■ 1 T 1 e- - C o m n u m it } ’ - Communitv
- C'onlinuoiis m oh i i i sa t ion  : ■ i’ai'ticipalion m 1 1^A'l'iarale ageii'.la lor (■()tiiprclu'n':i\ 0 ' i 1



4.  l / i i / x i c i  . I s s i ' s s i n e i i l

III Slr(ilCi:\'

A iu lh i  ii Pi fulcsh

Longiliidiiial Sur\'eys  
to evaluate the 
progress in the 
implcmenta lion o f  
DPEP. in terms o f  its 
goals  under 
quantitative strand.

Long tcriii and sliorl 
lerni qualilali\'C 
evaluaiion siLidics for 
ini|iacl asscssnicnl o f

research.

R e s e a r c h  b a s e d  o n  
t h e  fltuli i if>s o f  
K M  I S  d a t a .

( i i i j a  m l 1 l i n i a c h a l  r r a d c s h

State Level  
Evaluation Teams  
formed.

Field visit by 
SRG members.

Conduct o f  
appraisal studies.

Feedback from 
BR( 'C R C s.

a l u a l i o i i  lo  lu'  

t a k e n  u p .

A s s e s . s n i e n l  o f  

t e a c l t e r  t r a i n i n '  
p r o g r a n i n i e s .

E n a l u a t i o n  of 

t e x t b o o k s .

K \ a l w a ( i o n  o f  

\ v ( ) r k s h o p s .

0 ) ‘i ssa  

I p r o j c c i

I n s l i l u l i o n a l  
d {' \ 'cl(ip nu ' i i  I 

: 2 prdji'Cls.

hai l

I- o u r  

r e s e a r c h  
p r o p o s a l s  

a r e  i d e n t i l l e d  

a n d  a g e n c i e s  

(0 co i u l i i c t  

l i ie I ' eseaj ' c l i  
p r o j c e l s  a r e  

b e i n g
l i n a l i s e d  lo 
I ' ond i i c l  
i' \ ;ibialiiin

lli'ClCIli 
1 i O :

; irpi '0\ cnici ' i  
g!';in;s bv llic 
''■|liage Lducation
('('ninmicos.

’I .) p!ai:



A i u IIi i m I’ r a d f s h

DPL'.r iincrvciiiions  
under qualiuuivc  
strand.

C'apacilN' buildine o f  
Slate and district level 
ruiicti(;naries on 
e\'aluation tccliniciiios.

Biliar

(iij Evaluaiinns P!<iiun’d 
/ hcin;  ̂ i UtdL’rtakcn

Scliooi & IHipils 
Survey (SPS) to study 

'the pro;:ress o f  ' 
enrolment and 
retention liy using four 
tools . \ iz.. Schools  
Questionnaire.  
Classi'ooni Observation  
Schedule .  VEC Survey  
Schedule  and . , 
Household  Siu'vey 
Schedule.  This  is a 
longitu(.linal study.
I'irsi sin'\'c\' was  
conducted during ■ 
I99S-9').

l’re|iared learning 
achicN'Cinent tests for 
classes  I to V in 
Language. .Vlaths. liVS  
I and II in a u'oi'kshop 
oi'ganisod from 24.2 .99  
to 2 7 . 2 . 9 9 ,  The tests 
are to he adininistei'ed 
in san!j)le schoo ls  for 
lick! testnig. ■

' Tl'.rcc long tci'ui 
qualitative studies on 
tiie impact o f  teacher 
traniing, new schools  
a.nd liC'!' ccnires  have  
I'cen taken uj) by the 
SCLRT. ll'.'derabatK

I". \ c s'  lOVi 'C'l'i'. 

c u a h i a i i x  e s u i d i e s  w e r e

MLL evaluation
(1998) completed.

I
IMLL e va lu a t ion
(1999) c o m p le ted .

External evaluation 
of MS complete.

Programme 
evaluation by 
external agencies 
initiateti.

Pupil's evaluation 
plan in various 
stages'of
implementation in 
the district.

Internal evaluation 
of iMS completed.

F.valiiation of  
P r o g r a m m e s  by  
S tate  Evali ia t io i i  
(cam initiated.

Vlid-Tcrm
.Assessment Study is 
bciiK’ luidcrtakcn.

Gujarat

Teacher 
training, ECCE 
centres, Teachcr 
Grant, 
Community 
Mobilisation, 
Areas 
Enrolment,
Pupil
Achievement,
Classroom
Processes.

H im a ch a l  Pradesh

- Teacher training .

- C o n t in u o u s  
C o m p r e h e n s iv e  
E valuat ion .

O rissa

im p act
studies .

T o  m o n ito r  
the research  
activ it ie s  at  
the distr ic t  
level , a s tate  
level m e e t in g  
w as held  
w here  the  
distr ic t  
projec t  
team s ,  w h ich  
in c lu d e  on  
faculty  
m e m b e r  
from the  
D I E T /S T  
school  
c o n cern ed  
and Dis tric t  
Tribal
C o o r d in a to r ,  
w ere  in vi ted  
for
ident if ica t ion  
o f  dis tr ic t  
based  
research  
projects .

K eo n jh a r  
distr ic t  has  
a lready  
taken up six  
s tudies  and  
G a jap ati  
taken up 2 
s tudies .  M o st  
o f  tlic st iidirs

R ajas than U ttar  P radesh

Classroom process, 
sustainability, 
teacher training.

Community 
library, ECCE & 
Shikshaghar

W e st  B en sa i



ern-orkin'^

A iu lh in  I’ inclcsh 15ihar G u jara t H im ach a l  Pradesh O ris sa Rajas than Uttar Pradesh W e s t  Bengal

i taken up In' ilic DisU'i'.'i ident if ied  to
aliialioii l!ic\' j be

arc III i-ii'oyrcss u n d erta k e n
! pC!'S<l!l!lci. i at the distr ic t

- !''.\'aluutioii al'tiN'ifics

1I ai e based  on
EM IS data

' h c in <4 ca.rricd out / !
analys is

' pi'oposec! : S y n o p se s  o f

i 1. Idc ii t il lcatio ii  ol' D is tr ic t  leve l

1 act ion  poin ts  on tiic rcsearcii

fnulinj^s o f  t!ie j s tud ies  are

e \a i i ia t io n  im[Kict 11 e va lu a ted  at

‘ a s se s s m e n t  stu dies  as 1
i

the S P O .

a feed b ack  Tor
1

- In it ia t ive  is
1 p lu i in in ” and ■

i also be ing
im p le tn en ta t ion . ■

taken for

2. D is sem in a t io n  o f an alys is  o f

1 o u t co m e s  o f  .Vlid- D IS E  data  to

i term A sse ssm e n t p r o v id e

S u r v e y  (M A S ) var ious

i c o n d u cted  in D l ‘F.1’ in d icators  on

phase-I  dis tr ic t  to all e n r o lm en t ,

.......file DPKP dis tric ts  in retention,

! tile sta le .
I

d r o p o u t  etc.

1 - Resource In\’Ciii()i'y o f - Has a network widi - Networking is - Networking - T w o  day - - Has developed a - SPO is takmg help
i indi\'idual;', and ! R&E mslilu iions. established with established w'ith w o r k sh o p  on resource inventory. o f  som e renowned

mviial ioiis  \\as Efforts made for universities. HPU. NCERT, RIE- d e v e lo p in g Invitations sent to statistician and
tievc ioped and wid ening the same. Other areas Ajmcr and NGOs. areas  for researchers and scholars in this
I'ui'mshcd, being explored. inst i tutional institutions for regard.

1 - NGOs. professional
l in kage  lias participation in collaborating w ith
been R&E activities. IIMC. ISI etc.

1 oi'ganisaiions at slale o rgan ised /
j and naiional levels  are 1 and - p l E M T  active ly m
j involved m i\c'cH r ec o n im e n d a collaboralion with
j pro era nun OS. 
i 1
1

i

i

i
i

tions are also  
placed  
befo r e  the  
G ovt ,  for 
app raisa l .

- /U)s lrnct o f  
liie M id-  
l e r in
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Civil Works

Introduction

The construction programme under D P E P ,  apart from being the single largest component, 
has a distinct role to p lay in furthering the objectives o f  the programme. This is also a 
component, w hich  has shown steady progress (both in physical and financial terms) 
across all districts in the programme. A b o u t  35  th o u sa n d  n ew  sch o o l  bu ild ings, 39  
th o u sa n d  ad d it io n a l  c lassroom s, a n d  15  th o u sa n d  reso u rce  centres (B R Cs, CRCs,  
M R C s, C lRC s) are  p la n n e d  to be  co n s tru c ted  u n der  D P E P  in addition to other smaller 
constructions like toilets, water supply facilities, repairs, E C C E  centres, boundary walls 
etc. O f  this 20 thousand new school buildings, 20 thousand additional classrooms and 7 
thousand resource centres are already complete or in progress.

P r o g r e s s  o f  v a r io u s  c iv i l  w o r k s  c o m p o n e n t s

Physical Progress

DPEP-l DPEP-ll DPEP-lll
DPEPIV

Raj
UP

(Exp)
WB

(Exp)

DPEP I,II,111,IV & 
Exp.distrlcts 

(UP&WB)

Item Tar Com IP Tar Com IP Tar Com IP Tar Tar Tar Tar Com IP

BRCs/MRCs/ CLRCs 424 370 40 1932 844 597 189 39 150 84 456 129 3214 1253

CRCs/NPRCe 987 924 63 46 58 2777 793̂ 1581 40 358 1041 402 3 12290 3741 1214

New Schfeol Buildings 4598 4326 309 10759 5189 3327 2283 10 993 2795 497 21925 9525 362
Buildingless schools 729 508 216 7978 2807 3285 533 11 25 178 3256 385 13059 3326 3526

Add!. Class Rooms 6766 6397 327 14577 7490 5404 3080 30 188 1057 12271 1081 388 32 13917 5919

Toilets 7107 6379 4 53 2231 0 6 93 3 7384 6881 75 132 6000 15589 57 8 8 7 13387 7969

Drinking Water 4731 3785 806 13413 326 0 2214 6813 97 120 1911 5770 326 38 7142 3140

Repairs 4053 29 9 0 2 5 2 1 3 2 2 1 9  1023 520 9

Financial Progress ( Rs  in h i c o

Allocation 30847 72729 14718 8597 25311 4578 156780

Expenditure 26696 39759 2723 69177

Note: as per pro^i css repoi ts tVoiii states as on 31 .12.99 &  pci spective plan

H ow ever, the con tr ibution  o f  D P E P  is n o t  l im ited  to the sh eer  n u m b er  o f  in fras tru c tu re  
fac il i t ie s  provided .  The p r o g r a m m e  has been able  to g o  b eyo n d  n u m b ers  a n d  
concen tra te  on p ro ce sse s  tha t  lead- to a qualita tive  im p ro vem en t  o f  the sch o o l  
in frastructure  - improvements wdiich are in tune w ith the new' pedagogy and at the same, 
lime sustainable. Attempts have been-made under the programme to critically-exam ine 
various issues related to construction such as aesthetics, functionality, cost-effcctivencss 
in design as v/ell as modalities and agencies for construction.

The focus o f the c iv il works programme has shifted over the. years. In the in itial one or 
Iw'o years, the priority was to arrive at the most appropriate implemenlatioii 
arrangements, 'fhereafter design issues were taken up seriously and in the pasl one yeai; 
there has been a lot o f stress on issues o f  cost-effectiveness and sustainability. Each o f 
these processes - be it. the involvem ent o f  cojnmunity in con.suiiction or the efforls 
towards reducing cost ofconstruction - also followed a de\'clo]')mc!it curve., ;



The C ross  S ta te  S h a v in g  IVorkshops, o rgan ised  at the  N a tio n a l  leve l  o n ce  a y e a r  
p r o v id e d  an im p o r ta n t  o p p o r tu n ity  to the states to learn f r o m  one a n o th er  a n d  f in e tu n e  
the ir  ow n system s. T hese  w orkshops  have respon ded  to the  p r io r it ies  e x p r e s se d  by the  
sta te  civil w orks p erson n el .

Qvci vicvv of National W orkshops
The first Cross State Sharing 
Workshop on Civil Works was 
held ill Thiruvananthapurain, 
Kerala in A ugust 1997. It was the 
first time when engineers and 
consultants from state, district 
and block levels had the 
opportunity o f interacting on a 
common platform. Basic 
im plem entation issues like the 
following were the focus o f the 
v^orkshop.
• Procurement Procedures with 

special emphasis on 
community participation.

• Supervision procedures and 
requirements.

• Planning and phasing o f civil 
works.

The second National 
workshop was organised in 
July 1998 at Patna. Having 
addressed the basic 
im plementation issues in the 
first workshop, this w orkshop 
looked at broader aspects of 
design developm ent and cost- 
effective constructions.
Experiences of the design 
renewal exercise undertaken 
by the various states were 
shared and the participants 
were exposed to various cost- 
effective construction
technologies.
The workshop discussions 
focused on the following 
issues:
• Repairs
• Engineers Training
• Innovation fund

The th ird  Cross State Sharing 
W orkshop w as held in 
C handigarh in A ugust 1999. 
This was held at a time when 
most of the initial Phase 1 
districts had  com pleted theii 
construction activities and the 
rest were m idw ay through 
their constructions. Therefore 
this w orkshop, while still 
em phasising on issues hke 
cost-effectiveness> focused the 
discussions tow ards the topics 
of C h ild -friend ly  schools. 
M aintenance and
S usta inab ility  - topics which 
w ould  influence
m ainstream ing of the DPEP 
initiatives and carrying them 
forw ard beyond the project j 

period !

Com m unity  Partic ipation

School construction in rural areas is usually managed by various government and 
panchayat engineering departments like the P W D , R E S ,  Z P E D , P R E D  etc. However, 
prior to D P E P ,  the villagers who are the real beneficiaries and stakeholders o f the 
building had very little say in the construction process and were not e ffective ly  involved. 
Ownership was therefore lacking w ith the school building viewed as a 'sarkarC  properly 
by the villagers.

D P E P  so u g h t  to b r in g  a b o u t  a change in this approach. C onstru ction  o f  sch oo ls  in 
m ost D P E P  sta tes  was g iven  to the  village education  com m ittees. It was not a new idea 
as sim ilar efforts had earlier been made in the B ihar Education Project and the Lok 
.lumbish project. Bu t this was the fu'st time the concept was tried oui in a project o f such n 
large scale. About 6 3 %  o f  the total amount o f D P E P  construction were done through ihc 
com m unity viz. V E C / V C C / P T A / B N S . An immense trust was placed on them: Ihcrc ^̂ ■as 
in itially some scepticism in' a few stales, bul the e.xpcncncc proved to be vcr\ 
encouraging, bolh i,n terms o f the cjualily o f consiruclioii and ihc feeling o f  o\\ iici'si^jp 
generated among ihe com m unity. In many stales communi!\' !ias contributed in icnr.s I'.f 
land, laboLU' and materials, .\4ore llian the inijirovcd qualilw  the sense o f  -pruie aiui 
ownershij') is clearly visib le - it is no longer a ^sarkari' property bul (c'lii! )
school’ .



Community contribution in DPEP

Andhra Pradcsli; Community is
contiibuting a minimum amount of Rs. 
25000 per class room. This is through cash 
or shramdan. The first installment of the 
funds from the programme is released 
after the coimnunity contribution amount 
has been deposited into the account of 
District/ additional project co-ordinator. 
This contribution amount is transferred 
into tlie account of VEC after submission of 
accounts for the fund released by the DPEP. 
In some places contribution is not in cash 
but through shramdan. The community 
constructs the building upto plinth level 
under the supervision of DPEP engineers 
with prior written information to the APC. 
In “such cases, money is realeased after 
completion of the building upto plmth 
level.

West Bengal : A lot of community 
contribution is being available for 
construction of additional classrooms. 
There are some instances where DPEP 
piovided Rs. 1 lakh for construction of 
one additional classroom and the 
community contributed :Rs. .30,000 to 
construct an additional verandah.

Rajasthan; the State Plans to collect 50 
per cent of the total cost for 
constructing AS centres from the 
community. In tribal and Mewat 
regions the community share is 
envisaged to be 20 per cent wath DPEP 
conti'ibutlng 80 per cgnt of the cost.

While the basic idea o f  community participation has defmilely proved its worth, two 
factors have clearly emerged as determinants o f  the success o f  the system.

Actual representation o f  the community
The quality and progress of construction in such a community-based system depends a 
great deal on the efficiency of  the VEC (or its sub committee responsible for 
construction). Effective mobilisation o f  the VEC and adequate training to them on 
constructional aspects is therefore very important.

It is also important that the members o f  the VEC be truly representative o f  the village of 
v/ork. If  the people associated with the construction are not from the village or school 
concerned, the sense o f  ownership generated is much lower -  this has been observed in 
Maharashtra where the Gram Panchayat (who are the implementing agency), in spite of 
being a community body, is not truly representative o f  the village. On the other liand 
Haryana and many other states seems to have benefited from the system o f  having a local 
lady as the head o f  the A^illage Construction Committee (VCC).

Shiiilarly, in cases where the village sarpanch is the head o f  the construction sub­
committee, the involvement of the ‘real’ village committee in day to day decision making 
is greatly reduced. In many states, this probleni has been resolved by involving the 
Sarpanch in a ceremonial ^fashion but retaining thq financial powers with the head teacher 
and another member o f  the VEC.

P/'O\'ision o f  icclinica! supporl
V E C  works also depend a great deal on the provision o f proper technical supervision. 
W here adequate t;^echnical staff are able to provide regular supervision for the works,-the 
results have been quite remarkable, l l i e  systcni of in-house engineers for site



supervision, mostly on a contract basis, has proved to be the most effective system and is 
being followed by most states. These engineers function as technical resource persons to 
guide the community. The most common pattern has been to provide one Junior 
Engineer/ TRP (or an engineering personnel of the same level) per block for supervision 
in addition to one Assistant engineer at the district level for monitoring.

States like Karnataka, Tamil Nadu, Madhya Pradesh and Uttar Pradesh however do not 
have in-house engineers. In Karnataka and Tamil Nadu constructions are being done by 
regular government departments (ZPED and PWD respectively) and not through the 
community. While it has been possible to ensure reasonable quality o f  construction in 
these states through proper monitoring, the cost o f  construction has been more and there 
has been much lower community involvement. This v/as proved in Tamil Nadu, where on 
taking up 33 works through the community on an experimental basis, a savings between 
12% to 13% was achieved, maintaining similar if not better quality o f  construction.

The Tam il Nadu experience o f G om m uiiity Participation

All constructions in DPEP I was done through the Public Works D epartm ent (PWD). A 
traditional rectangular design was adopted and conventional construction systems were 
used. The quality of construction was reasonably good. The cost of a school building varied 
from Rs. 4.5 lacs to Rs. 5.5 lacs which, w itli the area provided, w orked ou t to be Rs. 403 to 
Rs. 422 per Sq.ft.

However, in DPEP II, 33 schools were taken up  for construction through the com m unity on 
an experim ental basis. The cost of these constructions varied from Rs. 3.8 lacs to Rs. 5.0 
lacs, which w orks ou t to be Rs. 357 to Rs. 367 per Sq.ft, a savings of around 12-13%. The 
quality of construction ^vas as good as, if not better than the PWD \vorks.

In Madhya Pradesli and Ultar Pradesh while constructions are being done through the 
VECs, technical supervision rests with the Rural Engineering Service or other 
government departments. These engineers are expected to undertake the DPEP works in 
addition to their own departmental work - the community in such cases does not receive 
adequate technical support. While the situation is better in MP with an effective 
monitoring system, the  im p lem enta tion  - supervis ion  - m o n ito r in g  arra n g em en t  in UP  
is a p o in t  o f  concern.

Apart from the technical support, V E C / V C C s  are provided w ith construction manuals in 
the local language and training during the w'ork. A ll states have developed their 
community construction manuals, based on a draft manual prepared at the National level. 
States, whicli have in-house engineers, have; also provided training to them on how to 
work with the com m unity, A  training film  on the role and responsibility o f engineers was 
also dc\'cloped at the National level to help in such training. —

D esigns

A majoi' coiUnbulion o!' D P E P  has been in tlie area oi' school designs. Convenlioiial 
school designs across liie country have two or three re c ta n g u la r  ciassroonis w itlr a narrow 
\ crandah in. llic front. D P E P  has been able to m a k e  a shift f r o m  (his traditional 'box  
type' biiii(li/ig to a m o re  fu n c t io n a l  a m i ch ild  f r ie n d ly  school. These schools with wiiic



verandahs, big windows, children’s chalkboards, display and storage shelves etc. has a 
positive impact on the learning environment of the school. Hiese schools are definitely 
more attractive to tlie children.

A school building is the most significant, lasting and fundamental teaching resource - the 
concern under DPEP, therefore, has been to provide a built environment for the child to 
learn and the teacher to teach. In terms of design this would mean;

• The school should be designed to the size and scale of the child. It should provide 
spaces for individual groups of children to read, v /̂rite, display and store materials 
comfortably.

• The learning space must be designed with consideration for multi-grade situations, 
large or small class sizes etc.

• The design should respond to fumitureless situations (which are common in rural 
areas) by examining the chalkboard height, provision of in-built sitting spaces, quality 
of floor etc.

• The school should incorporate necessary features to facilitate both access and learning 
for the disabled child.

• To provide for adequate learning spaces within limited resources, schools may 
include a combination of covered, semi-covered and open spaces.

• Emphasis to be laid to the design of external spaces also which can be developed to 
be used as teaching spaces or student activity spaces.



Design Renewal facts:
• About a hundred new designs have 

been developed.
• Around 50 consuhants were involved 

in the process.
• In Tamil Nadu, Maharashtra and 

Haryana the office of the Chief 
Architect (PWD) were involved in the 
preparation o f designs.

• Madliya Pradesh developed district 
specific designs.

• Himachal Pradesh developed site 
specific designs.

• Most states developed a number of 
design options to choose from.

• A manual giving broad guidelines for 
school designs was developed at the 
National level.

• Design Workshops were held in 
Kerala, Madhya Pradesh, Karnataka 
and West Bengal and Bihar.

• A v.'orkshop was held with children in 
Uttar Pradesh to find out how a child 
likes his/her school to be.

Most o f  these issues have been addressed by 
the designs developed under DPEP. These 
designs have been developed through 
architects appointed by the states, who in 
turn, have taken into consideration district 
and regional variations, local conditions and 
requirements. Design v/orkshops were held 
in Kerala, Madhya Pradesh, West Bengal 
and Karnataka to discuss various design 
options. The whole process has thrown up a 
number o f  interesting designs, each suited to 
a different condition and requirement. 
D etails o f  the design process, the designs  
developed and  the various issues addressed  
have a ll been docum en ted  a t the N ational 
level in a book titled  ^Building R ural 
P rim ary S c h o o ls ’. This docum entation is 
the f ir s t  o f  its kind, which specifically deals 
with designs o f  rural p rim ary  schools.

Yet, the most interesting aspect o f  this experience has been the fact that these child  
sensitive, fu n ction a l and  attractive buildings do not necessarily  have a huge cost 
im plication. The buildings under DPEP, with the new  designs, have been constructed  
within a cost varying from  R s.200  to Rs.250/sqft, which compares well with any other 
rural/panchayat Raj construction. In most cases, these buildings have been constructed 
by the local community with only technical support from Junior Engineers. This bcp.rs 
testimony to the fact that these designs are neither ‘fancy’ nor difficult to construct.

While the designs fo r  the new schools being constructed under D P E P  have changed  
from  the traditional box type, the challenge now is to m ake the huge num ber o f  
existing school buildings, child friendly. This is possible by addition o f  small child 
friendly elements to the existing schools - elements that are not very costly but can 
significantly contribute to enhance the.school environment. A  few such elements like 
external chalkboards, amphitheatre, cliabutras and p lay elements (slides, swings, play 
\\^alls, sand pits etc.) w'cre demonstrated in three sites in the K aithal disti'ict of H aryana 
as part o f the Natiotiai Workshop (1999) on C iv il W orks. States were advised to pul up 
sim ilar demonstration siteis, at least one school per block by utilising the c iv il works 
Innovation fund at the state and district le\'els. Such elements can be incorporatcci in :i 
much larucr number ofbu ild inus usiiv' other sources o f funds.
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Incorporation o f  child friendly elements, as the next step towards design development, 
has been taken up by most states, albeit on an experimental basis. M adhya Pradesh has 
taken a lead in broadbasing such elements by providing activity centres which would be 
an open area enclosing the school, with plantation and playing aids, encouraging activity 
based learning. O rissa and M aharastra have decided to incorporate such elements in 
their school designs so that all schools constructed under DPEP are provided with such 
elements.

A handboolc/ manual for engineers on child friendly elements has also been prepared (in 
both English and Hindi languages). This manual ,is a combination o f  photographs, 
technical details (mostly graphical) and brief information about the elements. A brochure 
and a CD-ROM on such elements have already been shared with State Project Directors 
and State Education Secretaries.

Cost Effectiveness

Cost-effectiveness in construction is another area where a lot of innovative ideas have 
been tried out under DPEP. As the ceiling for civil work activities is fixed in a district, 
any savings generated helps the district tô  construct more out of the same amount of 
funds. Reducing cost o f  constructions has therefore been a conscious strategy in all DPEP 
states - qu ite ' an achievement considering the fact that construction activities in 
government programmes usually tend to be expensive. Various steps have been taken 
across states to reduce the cost of construction through a variety of measures including 
modifications in arcliitectural designs, rationalisation of structural designs, use of local 
nialerip.ls and cosi-effective technologies. Commuiuty constriiclion has also resulted in 
cost savings.



Architectural designs have been modified to ensure maximum usable space w itliin  the 
same investment. M any o f  the new designs developed are a combination o f  closed and 
open learning areas like classrooms, verandahs, pavilions and courts. The funds, which 
would have been used to construct two classrooms accommodating 80 students, have 
rather been used to construct a classroom, a w ide verandah and a pavilion 
accommodating 120 students.

Structural designs have been rationalised in O rissa, H aryana, Tam il Nadu and 
M aharashtra. The overdesigned structures have been sim plilled to rationalise the use o f 
cement and steel, w hich  are the most expensive materials. Savings to the tune o f  2 5 %  
have been possible in one particular design o f Orissa (about 4 7 %  reduction in the cost o f 
structural elements). In  Haryana and Tam il Nadu savings in the range o f 5 to 7 %  have 
been achieved w hile  in Maharashtra it is about 15%. A  sim ilar exercise is presently being 
undertaken to rationalise the B R C  designs o f U ttar Pradesh and Orissa.

Use o f  locally available materials is bemg encouraged as a means o f cost reduction. 
Stones are being used in stone intensive areas o f  Maharastra, Karnataka, Andhra Pradesh, 
Haryana and M adhya Pradesh replacing R C C  and thereby reducing cost. In H im achal 
Pradesh, mud is being used in Lahu l &  Spiti, stone and wood in Ku llu , dry stones in 
Chamba and bricks in Sirm our. Bam boocrete walls have replaced brick walls and C G I 
sheets replaced R C C  roof in Assam . Use o f these local materials has helped in significant 
cost reduction.

District level studies i.e. resource mappin2 to identify locally  available materials &  
technologies have been conducted by UP, K arnataka, Assam  and MP. The same 
exercise is being planned in Bihar and R ajasthan.

Use o f  Cost-effective construction technologies is being seen as a significant area o f  cost 
reduction. The initial hurdles in adopting cost-effective technologies have been overcom e 
and with extensive orientation and training, m any states are now in a position to take up 
large-scale construction through such technologies. Large scale constructions using 
alternate technologies is already on in Bihar. K er a la ,W est Bengal, H aryana and 
Orissa have already started taking up works through such technologies - use o f cost 
effective technology on a large scale is expected in the 38 districts o f U P  under D P E P  111. 
Individual efforts by the field engineers in using such technologies to reduce costs arc 
also noticed in A ndhra Pradesh, H aryana, H im achal, M adhya Pradesh, Tam il Nadu 
and K arnataka.

Use of cost effective tecHnologies iinder DPEP - ■

• In Bihar, all co nsttuc tions ar^ being done Vvith cost-effective tcchnologiles. All the 192' 
BRCs have stub  £Q undation,Tat-trap bon d  vvalls and  filler slabs, Arouivd 46 school 
build ings and  200 G'RCs-which a re  in progress now  alsoIvave stub  fOuntTatiolis and  rat- 
trap  walls. This is a p a r t from .the large n u m b er of cost-effective constructions done 
u n d er BRP. :

e In A n d h ra  P radesh , a n u m b er of technologies have been used in the school=_
constructions to reduce  costs. U nder foundation , stub foundations have been used in 
150 sites and  arch-foundation  in 25 sites. In su p ers tru c tu re , fly-ash bricks have been 
Lised in 35 schools vvhile*rat-trap b rickw 'o richas been ado p ted  in 25-3t) scliools in 
VVaranjral district. I'iller slabs have been used for roofing in 50 scliools.



• In Kerala, cost-effective technologies like rat-trap bond walls and filler slabs were used 
in the school constructions of Mallapuram district (around 100 schools). In the 
expansion districts also, similar technologies are being used in the constructions of 
PaUakad and Trivandrum (around 300 schools, additional rooms and BRCs).

• 19 out of the 30 constructions taken up in Tamil Nadu through the community have 
used cost-effective technologies of stub foundation, rat-trap bond walls and filler-slabs.

• About 20% of the 429 school buildings presently under construction in the expansion 
districts of Karnataka are using filler slab roofs and arched openings. This is apart from 
the 4 buildings constructed as prototypes for cost-effective technologies.

• All the 123 school buildings in progress in Maharashtra expansion districts are using 
stub foundations to reduce cost.

• In Uttar Pradesh, 5 prototype buildings have been constructed using various 
technologies like rat-trap bond walls (both in stone and brick), filler slab roof, stone patti 
roof and brick corbelled roof. It is expected that around 7000 schools would be 
constructed using these technologies in the near future.

• In West Bengal all CLRCs and school buildiiigs targetted in 1999-2000 are being
constructed (around 250) with rat-tr|yp ^ d jfller  slab roofs. 5 prototype buildings 
using these technologies are being consteicfed in each of the districts. o

• Orissa is also expected to take up construc^pn pf aroimd 300 school buildings using 
cost-effective technologies.

While a number o f  steps have been taken by states to reduce the cost o f  construction, a loi 
more still needs to be done. Most states are still experimenting with alternalivc 
technologies and upscaling will take some more time. Many states are facing problems 
because engineers and decision-makers are still skeptical in absence o f  proper codcs and 
standards on many of these technologies. Earnest efforts are also being made at the 
national level to\\ards popularising cost-effective constructions. States are provided with 
vcsouvce support, for training o f  engineers iu allemative technologies. Retercuce miUevials 
ni terms o f  documents, publications, manuals, photographs o f  actual works and Hlms 
ha\ e been shared w ith the states. R ecently an initiative has also been taken fo r  codifying  
som e o f  these technologies  - netw orking has been established with the Bureau o f  
Indian Standards and other N ational level Institutions working in this field.

Convergence

The number o f  school buildings and additional classrooms make a significant impact on 
the oxcrali physical acccss situation - the access of students to basic infrastructural 
facilities. However, the extent to which D P E P  has been able to m ake an im pact 
depends on the in frastructural situation existing before D P E P and the kind o f  
investm ents m ade through other schem es over and above DPEP. Thus in some 
( TlhuiI .\'(u/u. (iiiidrai) ii Ims been possible lo reduce ihc g,np substaii/uilly ihrou^^h ihc 
pi'ogrcuiuuc inicrvcmions while in other Ccises (Assam. Orissa), ihc c.xis/ing giip w as so 
Inline i/ial l/ie DPI'P (‘oniribiuion could make only a linuicd impLic i.

D IH iP  has iherelbrc initialed steps lo converge with other gox crnmcnl schemcs in order u,' 
narrow the infrasirucuire gap. In many districts, water supplx and sanitary works arc 
being taken up ihrougli existing go\’ernment schemes. Con\crgencc has also been 
cslablished w illi ilic neparlmonts o l'T riba l W elfare and W om c!i and Child Dexelonnicni 
U' a\oid duplicalion ni'cl'ioris.



U.P is executing all the School Buildings through convergence with JRY. 40%  of  Ihc 
amount is DPEP contribution and remaining 60% is from JRY funds.
Andhra Pradesh has proposed to undertake all the repair works through the olhcr 
‘schemes like Janmabhoomi. But a clear strategy for the ideiitification and implcmcniaiion 
.of these works needs to be worked out. " ’
in  West Bengal, funds for construction are also being pro\idcd through the Stale plan 
Including the BMS (Basic Minimum Scheme) scheme.

However definite data on how much fund is being provided under the various schcrncs 
for school/ classroom construction is not available in most cases. In som e states it is 
possib le  that availability o f  fu n d s  fo r  school infrastructure through other schem es may 
have reduced in the D PEP districts.

Infrastructure gap & Civil Works ceiling

One specific area, which has not been given adequate attention and  im portance, is a 
proper assessm ent o f  the infrastructure available in a district and consequently the gap  
that exists even after the D P E P interventions. The EMIS data available at the district 
level provides information on the infrastructure situation but such information is not 
adequately analysed. Though the general feedback from the field is that a huge gap still 
exists in most districts, the same is not backed up by data or studies.

A study in this direction was however commissioned at the National level a couplc of 
years back which looked into eight sample districts in detail. I'he study concluded lhal 
substantial gap in infrastructure would still remain after DPEP and recommended an 
enhancement o f  the 24% ceiling prescribed in the project guidelines.

Based on this study and a demand from most states to enhance the ceiling, the 
D epartm ent o f  Education has p roposed  fo r  a revision o f  the ceiling fo r  Civil works 
from  24%  to 33.33%  o f  the pro ject cost. However any such enhancement would be v\ uh 

: the following conditionalities.

• each district has to draw up a detailed primary infrastructure plan w'ith clea!' 
identification of needs and the contribution of additional DPEP allocation and other 
sources tow^ards achieving this plan.

• The district should have spent at least 50% of its non civil works-project managemeni 
allocations (i.e. out o f  the 70% project cost) o f  the total project cost.

• All additional works should be undertaken through community/ Panchaxat
construction.

• Repairs and maintenance w'ould be given a high priority
• cost-effecfive technologies would be used for all new works
• appropriate child friendly elements to be incorporated in all new works constructed

through the additional funds.

At this point o f  fime, when the civil works programme is on its way to completion in 
most districts, the fo cu s  has sh ifted  to m ore system ic issues o f  m ain tenance and  
sustainability.



Repairs & M aintenance

Assam eind Gujarat have developed a comprehensive repairs management system. This 
involves a survey o f  repair requirements, an accurate estimation of costs for these, 
prioritisation, implementation and monitoring including pre and post repairs photographs. 
However, repairs remain an area, which has not received adequate priority in most states. 
States like Madhya Pradesh and Karnataka discontinued with repairs in the expansion 
districts in spite of having a fairly large repairs programme in the Phase 1. Some states, 
which have proposed repairs in their work plans, have not worked out a proper system for 
implementation. It is spec ia l ly  an area  o f  concern f o r  Uttar Pradesh  which, insp ite  o f  
having a large  n u m b er  o f  repairs, is y e t  to w ork  out a p r o p e r  strategy.

M aintenance of created assets is extremely important, specially when the asset is a 
primary school building which is supposed to last for a considerable period of time. 
However, a large number of school buildings become dilapidated due to lack of proper 
and regular maintenance. The most common reason cited for this is lack of adequate 
funds, which is true to a large extent. However, a more important reason is the lack of 
responsibility and ownership of the stakeholders towards the school.

Maintenance has been an area in which adequate thinking has not been done by any of the 
states. This was, therefore, taken as'a focus area for discussion at the third Cross State 
Sharing Workshop. The thrust was on the one hand to look for options of buildings 
requiring less maintenance and on the other hand to look for alternate funding and 
implementation systems. The major recommendations were as follows:
® A maintenance (Annual/Bi-annual) fund is mandatory with every new construction. It 

can be built within the estimate itself or allocated separately.
® Existing buildings also needs adequate provision for maintenance.
® Funds for maintenance have to be generated from within the community - innovative 

ideas need to be thought of for the same.
® All maintenance works are to be implemented through VEC/VCC.
® A  maintenance manual needs to be developed with all design details and given to the 

com m unity at the time o f  hand-over o f the building.
® Design and construction (materials, technologies) should be done in such a w'ay that it 

requires less maintenance.

Sustainability

A  number o f  innovative ideas have been explored and significant efforts made in the area 
o f c iv il works and m any o f these efforts have yielded very positi\'e results. The Vvholc 
approach o f looking at c iv il w'orks as a m.eans d f achieving the programme objectives, 
and not m erely as a 'ce rta in  num ber-of/buildings to b e ‘Tx^nstructed, is- itse lf quite 
significant. It is t im e  n o n \  therefore, to look  a t  ways a n d  m ea n s  to susta in  a n d  replicate  
the g a in s  acc iim ula ted .  lJulGSS steps are taken lii this direction, these initiatix es would 
rcuKun as one-time achicvem cnls. 'Fhis issue; was also ciiscussccl in ihtc National 
VVorksiiop and the fo llow ing recommendations were arrived at regarding sustaining the 
various D P liP  initiatives of- child-friendly ■ and functional - designs,. xost effective 
coiisiriictions :uid coinnuin ity involvem ent in construction.



•  Dissemination of information - the achievements, specially in the field of designs and 
cost-effective constructions, are to be documented and shared with all agencies 
departments/ individuals concerned with primary school construction.

•  Sensitisation - administrators at all levels, engineers, Panchayat bodies and end users 
are to be sensitised on the merits o f  the new designs and the advantages of cost- 
effective constructions through documents, exhibitions, seminars, workshops and 
training programmes.

•  A set of guidelines is to be drawn up for school design, which will take into account 
all such issues addressed by the DPEP designs.

•  All similar Centrally Sponsored Schemes should be influenced to allow design 
flexibility, follow a proper design development process and build on the DPEP 
achievements.

•  Steps should be taken to empower the VEC/ VCC/ PTA/ School committees and 
recognise them as a legal body to take up construction and maintenance work of 
schools under the overall control o f  the Panchayat.

•  Efforts are to be made to validate and codify the various cost-effective technologies 
being used under DPEP, so that these become acceptable to the Govt. Engineering 
departments. This will also ensure such technologies getting included in the 
curriculum of engineering schools. National level organisations, working in this field, 
can also be roped in for this puipose

W here  we stand now

The development and diversification o f  the civil works programme as described above 
has been followed by all the states but to various extents and v/ith varying degree of 
success. The Phase I districts could not take advantage of the design renewal while some 
of the DPEP II states have come up with very interesting designs. Tamil Nadu has 
understood the benefits o f  community participation in construction only recently while 
Karnataka still continues construction through the government departments. States are 
also at various levels in their efforts towards cost-effectivehess with states like Bihar way 
ahead of slates like Uttar Pradesh. There are also new districts entering into the 
programme.

The major activities that have been initiated in the past six nw nt/is o f  the progranimc 
are as fo llon ’s;

At the National Level; -
• Manual for engineers developed on Child-friendly elements.
• Initiatives taken towards codification o f :  cost effective technologies. Network 

established w’ith other related Institutions working in this field.
« : Co-ordinated action with Ministry ofvRural Development to look-into the^^ossibiHly 

of intluencing the design o f  primary schools constructed through schemes under 
Rural Developmenl.

A1 tlie Slate level;
,« A-ssani;- NeW:,:Sel oLilesigns beiiig,devekii:5iKj..for,,sinalL,one-rooni school-huildmus !o 

he constructed in \'i!laizes where the likely cnrolnicnl is low.



« l la rvana: Pro lo lypc construction demonstrating cosl-cflcctivc icclinologies started. 
More technology works l:>eing taken up in Maliendragarh and I3hiwani district. Child 
friendiy eleinents being constructed in Gurgaon district.

• K arnataka: Three-day training o f engineers conducted on cost-eftcctive technologies 
and child friendly elements.

• Kerala: One day workshop with architects, engineers and P T A  members conducted 
on making schools more child friendly.

• M aliarastra: Rationalisation done o f existing school design. The savings thus 
generated to be used to provide child friendly elements. The rationalised design and 
the proposals for child friendly elements discussed at a state level meeting o f 
engii'ieers.

• Madhya Pradesh: A  series o f regional district level workshops held with villagers to 
demonstrate child friendly elements in ‘activity centres’ . A  number o f  such centres 
started.

e Himachal Pradesh: N ew  designs developed by IN T A C H  for Chamba and Ku llu  
districts - the designs are child centered and keeping w ith local materials and 
traditions. Prototypes based on these designs started.

• Orissa: Tw o five-day hands-on training programme conducted for engineers on cost- 
effective technologies and child friendly elements. Rationalisation o f B R C  design 
being done.

• West Bengal: Prototype constructions along with on-site training for engineers 
started in all the five districts.

« Uttar Pradesh: Prototypes constructed to demonstrate designs and technologies
completed and evaluated by an expert committee. The same were accepted with minor 
modifications to be replicated in a large scale. The B R C  design being rationalised at 
the National level to look into possibilities o f  reducing cost.

« Bihar: Evaluation o f Com m unity constructions (i.e. B R C s )  above USS20,()00 has
been done and report forwarded to W o rld  Bank.

• Rajasthan: Consultants appointed for resource mapping and design development.

"Fhc main areas o f concern at this point o f  the programme are as follows:
« Sl{.nv progress o f  B R C  constructions in almost all Phase I I  districts.
o The dispute over B R C  constructions in M aliarastra still remains unresolved.
*- Progress o f  state level construction activities like S I  E M  A T  & S C E R T  is very slo)v

in m any  o f  the states.
e Start-up activities have been very slow in Rajasthan.
® Overall progress is very slow in Bihar.
• UP yet to develop an appropriate-supervision and  m onitoring  strategy.:
® M any schools i n ‘A n d h ra  Pradesh and  AVest B enga l  have been f n i n d  to he

constructed without toilei and  water supply facilities.
® Convergence continues  to be a weak area in D P E P  civil works in most states.
® .\V> proper strategy on m ain tenance  o f  in frastructure f )r in u ln ted  by any state.

Repair'^ continue  to I'cceive least priority am ongst D P I'P  activities.
I'he sirategy on sustaininL^ the efforts in design renewal and  cost reduc(i(ni needs to 
he pursued  m.oi e actively at rhe National and  State level.



D P E P - ! Assam Haryana Karnataka Kerala
1 Planned 
1 ■ uplo 
ii 1998-99 IP Coifip.

% of 
comp.

Planned
upto

1998-99  ̂ IP Comp.
%  of 

comp.

Planned
upto

1998-99 IP Comp. %  of comp.

Planned
upto

1998-99 IP Comp.
%  of 

comp.

B R C s 20 8', ' 11 55.00 28 0 28 100.00 40 5 35 87.50 25 0 25 100.00
C R C s 320 55 265 82.81 266 0 266 100.00 234 8 226 96.58 167 0 167 100.00

Addl. C la s s ro o m s 117 30 . 87 74.36 805 29 754 93.66 16 0 16 100.00 684 31 572 83.63

N e w  Sch o o ls/  
B u ilc iin a iess  sch o o ls

1
522

i

206 312 59.77 169

1.

1 167 98.82 461 25 435 94.36 212 21 173 81.60
T o ile ts @64 ■■‘•-218- 374 ' - 56:33 1990 .43. . 1902 95.58 798 38 754 94.49 107 6 101 94.39

D rinking V^Vater Provided in all schools&CRCs 755 1 744 98.54 798 38 754 94.49 78 9 60 76.92
R e p a ir s 193 97 82 42.49 608 0 410 67.43 212 4 199 93.87 49 0 1 2.04

1 Financial Progress' 
(in Rs. lacs)

• Total/app, 
Project 
Outlay Exp %  of exp

Total/app.
Project
Outlay Exp %  of exp

Total/app.
Project
Outlay Exp %  of exp

Total/app.
Project
Outlay Exp %  of exp

A s  on 31.12.99 3076.21 ,2181.61 1.70.92 * 3225.54 3024.2 93.76 2944.823 2756.55 93.61 1788.19 1570.1 87.80

D P E P - 1 Madhya Pradesh Maharashtra Tamil Nadu
Planned
U'̂ tO %  of 

comp.

Planned
upto

1998-99
%  of

Planned
upto

1998-991998-99 IP^ Comp. IP Comp. comp. IP Comp. %  of comp.

B R C s  I 198 0 198 100.00 1 ® 2 4.76 71 0 71 100.00
C R C s  j

Addl. C la s s ro o m s  i 3365 163 3185 94.65 1017 69 947 93.12 842 1 841 99.88

N e w  Sc lioo ls/, 
B u i'd in g ie s s  sch o o ls 3506 170 3383 96.49 441 86 355 80.50

Source of Information: State Progress 
Reports as on 31.12.99 received by 
TSG  (Civil Works)

T o ile ts 2485 119 2224 89.50 1063 19 1044 98,21
DriHKing VVater m 1105 125 959 86.79 1063 685 378 35.56 Shaded figures are areas of concern

R e p a irs ” 2106 1485 : 933 . 0 814 87.25

Financial Progress 
(in R g . lacs)

Total/app. ■ 
Project 
Outlay Exp %  of exp

Total/app. 
Project 
Outlay . . Exp %  of exp

Total/app.
Project
Outlay Exp %  of exp

A s on 31.12.99 1 1896.44 11105.4 93.35 4462.17 3023.4 67.76 3058.00 3052 99.80



E X P A N S I O N

D I S T R I C T S
Assam Haryana Karnataka K voraia

Planned
upto

1998-99 IP Comp.

%  of 
comp. & 

IP

Planned
upto

1998-99 IP Cornp.

%  of 
comp.S 

IP

Planned
upto

1998-99 IP Comp.
%  of 

codip.cS. IP

PIsnnec:
upic

199S-riU

11

IP
0 ;

Cor-lp. 1 COMlO.i
BRCs 29 14 0 48.28 . 25.■■ ■ , 8 ' ■ 0 - S32.00: 59 21 9 50.8;')

^”"7 9 .2 2 "'’"'
:u) 7

4

2;i y.'ii /) 
120 i 
14 5 i >c

CRCs 217 154 36 87.56 308 154 90 270
Addl. Classrooms 420 390 6 94.29 301 155 26 60.13 139 32 101 95.68 ■ 299

New Schools/ 
Buildingless schools 139 111 0 79.86 . 6 9 ‘ 12 0 17.39 622 301 166 75,08 44 8

1

27.27
4 ’3 ■' 
3 '

Toilets 411 294 72 89.05 1530 585 321 59.22 622 Provided for ail school 
buildings.

235 38 72
Drinking Water 561 87 355 78.79 835 248 116 43.59 622 297 23 Su

Repairs 828 577 185 92.03 1000 71 129 20.00 ■ _.._7 0 ■ 2 28.57 ■ 449 97 152 4n

Financial Progress 
(in Rs. lacs)

Total/app.
Project
Outlay Exp %  of exp

Total/app.
Project
Outlay Exp %  of exp

Total/app.
Project
Outlay Exp %  of exp .

Total/apo.
Prcject
Outlay Exp %  0: e>.p

As on 31.12.99 3468.60 897:65 25,88 2098.56 630.91 30.06 5658.8 1609.85 28.45^ ‘ 1846,8 1309.8 70.92

E X P A N S I O N

D I S T R I C T S
Madhya Pradesh Maharashtra I ami! Nadu

Planned
uplo

1998-99 IP Comp.

%  of 
comp.& 

IP

Planned
upto

1998-99 IP Comp.

%  of 
comp.& 

IP

Planned
uplo,

' 'l 993-99 iP Comp.
% of 

comp.S IP

Exf.;0n(jitur6S bijOKGcl oy K 3 '  

' based on tiie'utilisalicn ce 
recoiviDd from iiripieiiienLing

■p.ataka ;s 
rticates 
ago! icics.

BRCs 171 43 128 100.00 39 0 0 0.00 34 21 13 100.00

-—  ----  ----
CRCs

P ro g re ss  
sivec; by

Addl. Classrooms 1765 568 1197 100.00 490 193 10 41 . 43 4 07 169 238 ■ 100.00 '
New Schools/ 

Buildingless schools 2466 1186 1280 100.00 420 169 2 40.71
Source of Infonriaiion; State;
R e p o r ls  as on 31,12.99 rocs

Toilets 1650 220 121 20.67 44 f 190 251 100.00 '
Drinking Water 1490 521 279 53.69 441 398 43 100.00 Shaded figures are areas 0: cor,corn

Repairs 550 0 0 0.00

Financial Progress 
(in Rs. lacs)

Total/app.
Project
Outlay Exp %  of exp

Total/app.
Project
Outlay Exp %  of exp

Total/app.
Project
Outlay Exp %  of exp ____ ___ __  ..... . . _____As on 31.12.99 9635.55 6765.73 70.22 3509.10 733.7 20.91 2101.00 1350 . 64.26

l U



D P E P - l i Andhra Pradesh1,
Gujarat Himachal Pradesh Orissa

Planned
upto

1998-99 IP
i

Comp.

%  of 
comp.S 

IP

Planned 
upto ' k 

1998-99 - IP Comp.

%  of 
comp.& 

IP

Planned
upto

1998-99 IP Comp.
%  of 

comp.& IP

Planned
upto

1998-99 IP Comp.
%  of 

comp.& IP

B R C s / M R C s  . 990 304 657 97.07 14 4 5 64.29 ■ 3 4 ‘ 33;33> 86 67 0 77.91

C R C s 183 84 44 69.95 903 136 606 82.17

Addl. C lassroom s- 4165 ••826 3313 99.38 114 43 71 100.00 81 26 5 38.27 534 422 45 87.45

N e w  Sch o o ls/  
B u ild in g less  schoo ts 7371 . 2127 5083, 97.82 ,168

—  f 

102 64 98.81 425 255 132 91.06 969 118 1 12.28

T o iie ts 1349 299 463 56.49 553 103 450 100.00 461 103 237 73.75 1235 810 425 100.00
Drinking W a te r  ' 1192 275 575 71.31 348 258 90 100.00 504 96 179 54.56 342 46 54 29.24

R e p a irs 513 190 1 343 103.90 372 52 158 56.45 1285 845 64 70.74

Financial Progress 
(in Rs. lacs)

Total/app,
Project
Outlay

f

Exp %  of exp

Total/app.
Project'
Outlay Exp %  of exp

Total/app.
Project
Outlay Exp %  of exp

Total/app.
Project
Outlay Exp %  of exp

A s on 31.12.99 17661.1 1 13456.1 76.19 1790.3 904 50.49 2953.36 1071.9 36.29 4789.42 1816.3 37,92

D P E P - l i Uttar ^radesh w êst Benga B ihar { DPEP-II
Source of Information: State Progress 
Reports as on 31.12.99 received by 

TSG  (Givi! W o rk s )

Planned
upto

1998-99 IP
i

Comp.'

% o f
comp.&

IP

Planned^ 
upto 

1998-99 , ■ IP Comp.

% o f
comp.&

IP

Planned
upto

1998-99 IP Comp.
% o f  

comp.S IP

B R C s /  C iR C 2̂ 15:'.; :| d: ' 0 1 0.00 196 98 17 58.67 189 150 39 100.00
C R C s / N P R C s ■■■2116' -■-..212..... • --1904-- 100.00 1012 358 40 39.33 Shaded figures are areas of concern

Addl. C la s s ro o m s 44 73

3 6 2 7 
"” ''V2738’’ ’ 

3260""’

2020

1952
’' 44 (3 9 '

2^0'’

2300 96.58 1241 , 474 98 46.09 780 188 30 27.95

N e w  Schools-' 
B u ild in g less  sch o o ls  

To ile ts 
D rinking W a te r  

R o [)a irs

1231 
' 4368

87.76 478 147 24 35.77 1068 25 21 4.31
69.38 1385 132 75 14.95

Expenditures booked by Bihar is 
based on the utilisation certicates not 

against advances given for 
construction.

1111 40.52 2140 120 97 10.14
522 0 449 86.02

F in a n c ia l  P r o g ro s s  
(in R s . la c s )

Total./app.
Project
Outlay Exp %  of exp

Total/app.'"' 
Project ' 
Outlay Exp %  of exp

Total/app.
Project
Outlay Exp %  of exp

A s on 31.12.^.9 12683,25 8252.31 65.06 4294.90 1611.3 37.52 14717.80 2 7 2 2 J 18.50 \



Number of works in D P E P  I still remains 
incomplete. In D P E P  II construction of all 
components are in progress. However 
progress is slow and expenditure is very 
low. Progress has been hampered by 
shortage of funds at State level. Frequent 
transfer of Deputy Commissioners and 
District Project Co-ordinators also delay 
approval of construction targets. 
Construction of S IE M T  in progress. Little 
efforts have been made towards 
convergence.

Maharashtra

D P E P  I works are nearly complete. 
W hile the works being executed 
through the community in D P E P  II are 
picking up, progress of B R C s  and 
school buildings are very slow. Overall 
expenditure level for D P E P  II is low. 
Progress and quality of construction of 
the S IEM A T  building is g ood .. 
Prototype constructions through the 
Innovation fund has started.

Tamil Nadu

D P E P  I works are almosttthrough. 
Progress o f  schools, addl. class rooms 
and C R C s in D P E P  II is satisfactoi7  
while B R C  progress is slow. The 
implementing agencies have been 
slow in submitting utilisation 
certificates thereby reflecting a very 
low expenditure figure. Construction of 
D S E R T  is in progress.

A number of repair works proposed ii 
Phase 1 is yet to sta.'l. Progress in 
D P E P  ii is picking up. The works iii 
these districts are being undertaker; 
with design and supervision from 
consultant agencies. Construction ot 
S C E R T / S IE M T  has not started.

Andhra Pradesh

[ Pi ogress O! V.GiKS i
jdisiricts is ijwOG, ulib o' :::
jslrUGS siiov.'iiiC sa:;r̂ iar;;;;7 
jexfjendituro under D P E P  li R iiS  
continues to bo the S!ipcr\''ision hca: 
but their performr;;;ce f;r;s i/!ipro'.'t,'C 
duo to a very cfteclivc mor::‘onr;G 
svstem.

Gujarat H iiriachal Pradesh
The dispute over the D P E P  I B R C  
construction is still unresolved and work 
held up in spite of the very strong 
recommendation of the 2nd ID R  Mission. 
Progress is also slow in D P E P  II. 
Construction of schools have started but 
B R C s  are still in the bidding stage. The 
state shows one of the lowest 
expenditures both in D P E P  I & II. 
Tendering process for proposed 
'renovation of M IE P A  & construction of 
quarters', have started.

D P E P  I works are nearly complete. 
Progress of D P E P  II works is 
satisfactory. Community participation is 
planned in a small way - 30 works 
using appropriate cost-effective 
technologies have been taken up. The 
results have been very encouraging 
and the state should look into the 
possibility of taking up more such cost 
effective works through the community. 
Repairs is one area neglected in D P E P
II that should be given priority.

Overall progress of v;ork is satisfactory 
with most of the works complete or in 
progress. Schools in D PEP-ll are 
however being constructed with out 
toilet & drinking water provision, 
internal class room elements like 
adequate storage, display & children's 
chalk board are also missing in many 
class rooms.Cost effective 
technologies are being used in a 
number of v^orks.

Construction o.f schools, C RC s ana 
other smaller works have started 
while progress of B R C s  is slow. 
Districts have been su.’̂ v'eyed for 
repair and additional classroom 
requirements so that the gap 
remaining after D P E P  can l:|3 met 
from the state funds.

Overall progress of civ:; work;; nas 
improved, though exponoiture renv-in; 
io'.v. Progress of BF\C coiistructicn is c 
co.ncern; Use of locally uvaiin'oie 
materials (stone, mud, wood) iias oee 
a positive feature in the constrLCcions 
of this state. Constructions usin:: locai 
materials and cost-effective 
technologies have started in Cnnm:;;- 
and soon to start in Kuiij, It nas 
decided that D P E P  cosigns v/oulii ::-u 
repiicateo m :he State innciciJ S B V J  
sciieme for r:cristnict'n:: ci;-u;sr(jOi*ns,

Orissa Uttar Pradesh West Bengal B iha i Rajasthan
Progress is picking-up. Construction of 
C R C s  and additional classrooms are 
mainly in progress - a very few new/ 
buildingless schools are complete with 
alarge number yet to start.. Construction 
of school buildings are proposed through 
cost-effective technologies. B R C  
constructions have commenced.

Progress of new schools, additional 
classrooms and N P R C s  is satisfactory 
while only one out of the 215 B R C s  
have started - this is an area of 
concern. Supervision however 
continues to be weak. It has been 
recently decided to engage Ja l Nigam 
as a supervision agency for the V E C  
constructions. This is apart from the 
supervision of the B R C s  Vv/hich also is 
with the same agency. Planning of civil 
works for the new districts have not yet 
started.

Construction activities have picked up 
remarkably in the last six months. All 
targetted constructions 
(schools,addin.rooms and C IR C s) are 
expected to be in progress by March 
31st. Effective convergence has been 
established with other schem es - there 
are also evidence of significant locai 
contribution.. However toiiets and 
water supply provisions receive a low 
priority and most schools are without 
these basic facilities, Cost effective 
technologies are being used in a 
',um‘)er works,

-......... r(^Q.......

All the works are being undertaken 1 Sanitation ond ',va!or s.,pply wt't-
through the comfTiunity and with cost- 
effective techr|ologies. Engineers 
have been oriented and trained in 
these technologies. Quality of work is 
com.mendable but overall progress is 
very slow w'ith; very low expenditure. 
Tiie evaluation of B R C  constructions 
(as community constructions beyoi'd 
the normally prescribed limit) has 
been completed and the refiort has 
been submittetl to tlio Bacik.

have begu.'i. Resource iMappinc; is 
under way. Designs are also ouinc 
developed for schools and resource 
centres, There has been delay due to 
late appointment of cor,suitan;e.



Gujarat

New, i m p r o v e d  
des igns  & Chi ld  
f r iend ly  
e lements

New designs are being used. 
However in a hurry to complete 
construction, many of the finer 
points of these designs (storage, 
display area, childrens 
chalkboard etc.) are being 
missed out. Efforts towards 
making the school child friendly 
are rare.

Construction of schools and 
B R C s  are as per new designs. 
Various child friendly elements 
are built into the designs. There 
are also plans to incorporate 
such elem ents in the exisiting 
schools through the repairs 
programme.

The initial designs developed 
were site specific and were 
replicated where site conditions 
are similar. In other sites simple 
rectangular designs are being 
used incorporating pedagogic 
elements like storage, display 
etc. New' designs are being 
developed by INTACH - 
prototype construction of the 
sam e has started.

New  designs are being used. 
Various child friendly elem ents 
have been built into these 
designs. All the school buildings 
coming up will be constructed 
along with child friendly 
elements.

Presently the earlier B E P  school 
design is being used, suitably 
modified to include storage and 
display. New designs, for which 
prototypes have been 
constructed, will be used in the 
expansion districts. No positive 
steps have yet been taken 
towards incorporating child 
friendly elements in schools.

Ef for ts  towards  
cost-
e f fec t iveness

The huge targets and the short 
time frsime of' the civil works 
programme did not allow 
initiation of innovation fund 
activities. However, cost- 
effective technologies are being 
implemented where ever 
possible - this is mainly .being 
done at an individual level.

The new designs being used are 
faidy cost-effective. A . : 
rationaliation exercise, is being 
conducted to further optimise 
costs. Implementation of cost- 
effective technologies in regular 
construction is being planned.

Locally available materials like 
stone (Cham ba, Kullu) and mud 
(Lahul & Spiti) are being used in 
most of the constructions, 
thereby reducing costs. INTACH 
has been involved for developing 
cost effective design options 
using local materials and skills. 
Protypes based on these design 
options are being constructed.

Around 2 5 %  savings was 
achieved through rationalisation 
of one of the existing designs - 
the rationalised design is being 
implemented in field. The 
present B R C  design is also 
being rationalised. 
Implementation of cost-effective 
technologies in large scale  is 
being planned.

Prototype schools demonstrating 
cost effective technologies and 
improved designs have been 
constructed. Large scale 
constructions based on these 
would be taken up in the 
expansion districts. The B R C  
design is however not very cost 
effective and is being looked 
into.

Two batches of orientation 
training for engineers have been 
conducted, M asons are also 
being trained at tlie Nirmithi
Kendras,

I Engineers  
t ra in ing  in 
effect ive  
te c l in o loq

Cost-

A state level, hands-on training 
camp is being planned in late 
March 2000, followed up by 
intensive, district level/ on-site 
support. Child friendly elements 
will also be discussed in this 
training programme. :

A  state level, Engineers' hands- 
on training in appropriate 
technologies was organised. 
Another round of on-site 
demons!-nlion, specially of the 
child friendly elements, may be 
required during the prototype 
constructions.

les

A  state level training of 
engineers on appropriate 
tecnologies and child friendly 
elem ents w as conducted. This 
hands on training will now be 
followed up by on-site support to 
be provided by these agencies 
for a period of three months. 
Constructions by using these 
technologies are expected to be 
comm enced during the month of 
March.

Training of engineers on cost- 
effective technologies was 
conducted during the prototype 
constructions. However the 
training had limited use as the 
technologies were not used in 
the other constructions of the 
district. An extensive training 
programme needs to be planned 
for the engineers of the 
expansion districts where these 
technologies would be used on a 
larger scale.



Use o f new, 
improved 
designs and 
child friendly 
elements

West_______ Bengal
The community can choose from 
a number of design options that 
have been developed for both 
schools and CIRCs. Most of 
these designs address the basic 
pedagogic issues. Child friendly 
elements can be observed in a 
few schools - efforts are on to 
incorporate these on a larger 
scale.

________Bihar_______
BEP designs were being used 
for construction till now. Efforts 
have been initiated to develop 
fresh designs, further improving 
on the earlier designs. It is being 
planned to use innovation fund to 
incorporate child friendly 
elements.

_______ Assam_____
New designsare being 
implemented in DPEP 11 with 
minor modifications. A further set 
of school designs (1 room) are 
being developed to be used in 
places where the likely 
enrolment is low. Child friendly 
elements are being tried out on 
an experimental basis on a few 
sites. .

_______Haryana______
The new designs being used 
under DPEP II (both schools and 
BRC) are basically modifications 
of the earlier designs, 
incorporating necessary 
pedagogic elements. An 
hexagonal school design was 
also developed but is rarely 
being used. After the prototypes 
on child friendly elements 
constructed in Kaithal, more 
schools have been taken up in 
Gurgaon.

______Karnataka_____
The three new school and BRC 
designs developed were 
modified based on the reactions 
from the field level engineers - 
modified designs are now being 
used. Child friendly elements are 
being tried out in one school on 
an experimental basis but the 
state needs to think of upscaling 
these to other schools.

Efforts towards 
cost-
effectiveness

Prototypes using cost effective 
technologies are being 
constructed in all the districts by 
specialised agencies. 
Meanwhile, technologies are 
being used in all DPEP 
constructions targetted during 
1999-2000. There is a proposal 
to share this experience with 
other govt, implementing 
agencies.

All constructions are through 
alternative technologies and 
significant savings have been 
achieved, even after maintaining 
a high quality of construction. 
There has been reports of 
demand being created on other 
agencies to adopt similar cost- 
effective technologies.

The designs being used in DPEP 
II use local materials like 
bamboocrete and has very little 
use of RCC, thereby making the 
structures quite cost-effective. 
The new single room designs 
being developed is also aimed at 
optimising investment in sparsely 
populated areas.

New designs with technologies 
were proposed after a thorough 
resource mapping exercise - 
prototype based on one such 
design has started. Apart from 
the prototype, implementation of 
cost-effective technologies has 
started in a small scale in two 
districts. An exercise for 
rationalisation of structural 
designs and specifications have 
also been taken up to reduce the 
cost.

Alternative technologies like filler 
slabs are being used in the 
DPEP constructions in certain 
blocks. Tara Nirman Kendra was 
appointed as a consultant 
agency to suggest cost-effective 
designs and technologies - 
prototypes have been 
constructed on these proposals. 
These designs, if replicated, can 
result in significant cost savings. 
The state is however yet to work 
out a strategy for such 
replication.

Engineers 
training in cost- 
effective 
technologies

A round of orientation training on 
cost effective technologies has 
been conducted for the 
engineers. Extensive on-site 
training for the engineers is 
being conducted during the 
prototype constructions in each 
district. Another workshop is 
being planned soon to sensitise 
engineers on child friendly 
elements.

Intensive training programmes 
have been undertaken by DPEP 
Bihar at regular intervals. A 12 
day training programme followed 
by two 5 day hands-on training 
programmes has been 
conducted for engineers, prior to 
start of construction..

A 2-day orientation training 
followed by a 3-day technical 
training has been imparted to the 
engineers. Training on quality 
control was also conducted. 
There is also a plan to have a 
workshop on child friendly 
elements.

lo t)

Engineers have undergone 
hands-on training in appropriate 
technologies. A follow up training 
may be needed once a 
significant number of works start 
in the field using such 
technologies. Incorporation of 
child friendly elements may also 
be discussed in the same 
training.

Training of engineers (ZPED, 
KLAC and DPEP engineers) in 
cost-effective technologies was 
conducted in January by Tara 
Nirman Kendra, the agency 
involved in prototype 
constructions. However more 
follow up trainings may be 
needed if such technologies are 
to be adopted in the works.





Use o f  new,  
im p rov e d  
des igns  and  
ch i l d  f r iend ly  
e lements

Ef for ts towards  
cost-
e f fect iveness

Engineers  
t ra in ing  in cost-  
ef fect ive  
techno log ies

New designs are being prepared 
i;y !he consultanls. These 
designs are sometimes modified 
to suit locai site conditions. Many 
of the classroom s however lack 
display, storage and other child 
sensitive facilitiies. Recently a 
workshop w as held at the state 
levei to discuss possibilities of 
incorporatin.g child friendly 
elements in schools.

New designs are being 
implemented in DPFP-11 districts 
Child friendly elem ents (both 
internal and external) have been 
incorporated in ?hese designs 
and v;ill be constructed along 
with the school building.

A large number of new designs 
have been developed and are 
being used in the constructions. 
However some of these designs 
have been modified to suit local 
requirements and preferences. 
The state have also initiated 
efforts towards school campus 
development which involves 
incorporation of child friendly 
elements in 'activity centres'

New designs are being 
implemented in expansion 
districts. Child friendly elements 
are being tried out in schools 
constructed through the 
community.

New designs are being 
prepared with empf^asis on 
child-friendliness. Tfie 
consultants have been briefed 
extensively on all design 
aspects, and the designs are 
expected to include all 
necessary features.

Cost-effective technologies like 
rat-trap bond and filler slabs are 
being used in the regular D P E P  
constructions but in a limited 
way. The state has not yet used 
the Innovation fund - this can be 
used to explore possibilities of 
further cost reduction.

Construction of B R C s  in D P E P  I, 
which were based on cost- 
effective technologies, has been 
discontinued. Under D P E P  II, the 
structural designs have been 
rationalised resulting in 
significant cost savings. Using 
stone for construction in stone 
intensive areas and using stub 
foundations where soil conditions 
permit are the other steps being 
taken towards cost reduction.

Local materials like stone is 
being used in construction in 
many of the stone intensive 
districts. Such buildings are cost- 
effective and qualitatively better. 
A series of regional workshops 
have been held recently to 
explore possibilities of cost 
reduction through use of local 
materials and alternate 
technologies.

The State has taken up 
construction of thirty schools 
through the community using 
various cost-effective 
technologies. Significant cost- 
savings (approximately Rs. 1.0 
lac per building) as compared to 
P W D  construction has been 
achieved . Rationalisation of 
existing structural designs and 
specifications has also been 
taken up as efforts towards cost 
effectiveness.

Resource Mapping is being 
conducted, and all 
construction will be taken up 
using local and cost-effective 
technologies.

There is no clear strategy for the 
training of engineers. There is no 
plan to use the innovation fund 
for the same.

An initial round of orientation 
training was imparted to the 
engineers. Recently a workshop 
was held with the engineers on 
rationalisation of design’ and 
incorporation of child fri'endly 
elements. However the state 
needs to think of a proper 
training programme for the 
engineers on cost effective 
technoloqies.

The regional workshops 
discussed the training and 
orientation that would be 
required at various levels before 
construction through alternate 
technologies is taken up. District 
level workshops have been held 
on activity centres which 
discussed options for low cost 
constructions and child friendly 
elements.

D P E P  engineers have 
undergone a two day training in 
appropriate technologies.A 
training on child friendly 
elem ents may be planned. A 
sharing workshop with PW D  
engineers may be planned to 
share the experiences of cost- 
effective technologies and child 
friendly elements.

After the Resource mapping 
Exercise is completed, a 
decision will be made on the 
technologies to be used. 
Training for these 
technologies will then be 
finalised.





Procurement and Disbursement

Procurem ent

IDA procurement procedures as spelt out in the respective Project Agreements for each Phase of 
IDA assisted DPEP are followed by State Implementation Societies, while Procurement 
guidelines similar to IDA guidelines finalised by DFID are followed by DPEP, West Bengal and 
Andhra Pradesh. The Procurement and Disbursement Unit established within TSG functions as 
the nodal point for facilitating procurement clearances from funding agencies, wherever 
required, and lodgement o f  claims for reimbursement o f  expenditure. Besides, the unit also 
provides assistance to the States in finalising the procurement proposals e.g. This year assistance 
was provided to DPEP, Bihar for procurement of textbooks through BSTBPC Ltd. under national 
competitive bidding procedure, DPEP, U.P. for procurement o f  computer hardware and software 
under ICB, DPEP, Tamil Nadu for procurement of equipment for MTV Studio in DTERT, 
DPEP, Karnataka for procurement of student workbooks and teacher guides. Assistance was 
also provided to the States in finalising a number o f  consultancy assignments.

With the objective of acquainting the DPEP functionaries with the procurement and 
disbursement procedures o f  the funding agencies, a National Level Workshop was organised in 
Delhi in September 1999 v/ith the participation of resource persons from the World Bank and 
Ministry of Finance, GOI. In all 28 persons from 10 DPEP States attended the programme. In 
addition State Level Workshops on procurement and disbursement were organised in Bihar, 
Himachal Pradesh, Andhra Pradesh, West Bengal and Maharashtra during 1999-2000. It is 
proposed to organise a training programme in Rajasthan and U.P. to familiarise the DPEP 
functionaries in the two States with the IDA procurement and disbursement procedures and the 
requirements connected with financial management system.

Efforts are under way in DPEP, U.P. and DPEP, Rajasthan to award consultancy assignment 
through short listing process for development of computerised financial management system 
which is a pre-requisite for implementation of LACI in the two States. _

Expenditure and D isbursem ent (IDA Credits)

DPEP-I

Expenditure ^

The cumulative expenditure upto 29-2-2Q00 is Rs. 581.76 crores which is about 65.95% of tiie 
EFC approved project cost of Rs. 882 crores and 71.73% of the SAR target of Rs. 811 'crorcs 
upto March 2000. '

The AWP&B for 1999-2000 is Rs. 230.44 crores and expenditure during the period till 29-2- 
2000 isRs. 104.75 crores^yhich is about 45%. There is a general slump in the expenditure level 
mainly because the civil,construction in all the States is almost o\'cr. However the ex[iendilui;c 
has been on the rise in the-iast four months and it is hoped that the momentum will be sustained 
in the coming fmancial year resulting in better performance in.terms of expenditure. During lire

S o l



current year the performance of Slates of Haryana, Kerala and iMaharashtra in lernis of 
expenditure has been found to be rather unsatisfactory.

Disbursement

As a result o f  low level o f  expenditure, the disbursement targets could not be achieved. Against 
the SAR target of US $ 46.95 million for the year 1999-2000 a disbursement o f  US $ 23.900 
million could only be achieved v/hich is 54%. The cumulative disbursement upto 29-2-2000 is 
estimated to be US $ 131.759 million which is about 66.93% of the SAR target of US $ 196,85 
million leaving a backlog of  US $ 65.09 million.

M adhva Pradesh

The cumulative expenditure upto 31-12-99 is Rs. 324.09 crores which is 73.28% of the AWP&B 
of Rs. 442.29 crores upto 31-3-2000. Against the AWP&B of Rs. 117.7 crores for the year 
1999-2000 the Project has achieved an expenditure o f  Rs. 52.47 crores (44.58%) upto December,
1999.

DPEP-II 

Expenditure

The Project has performed well in terms of expenditure during the year 1999-2000. The project 
has incuiTed an expenditure o f  Rs. 767.97 crores upto 29-2-2000 against the EFC approved 
project cost o f  Rs. 2340.92 crores, an achievement of 32.65%. However, the achievement 
against the Planned Budget upto 31-3-2000 is 62.47%) of Rs. 1223.34 crores and 90.92% of the 
SAR target o f  Rs. 844.70 crores which is considered satisfactory.

The performance of the States o f  Haryana (29.7^%), Maharashtra (44.78%) & Assam (45.6%) in 
terms of expenditure is however, not considered satisfactory.

Dishiiisenient

Against the SAR target of US S 94.15 million upto 31-3-99, the Pi-oject achieved a disbursemcnl 
of US S 80.126 million (85.10%). The SAR target for the year 1999-2000 is US S 70.45 million 
which is likely to achieved fully. The cumulative disbursement upto 31-3-2000 w'orks out to US 
S 150.48 million (91.42%) against the SAR target of US S 164.6 million.

DPEP-IH

Expenditu re

The cxpciidiUi re  is at low level.  The i^'oject luis incur red  an cxpe i id i iu re  o f  !\s. 85.43 crorcs  
I'.gainsl the Planned P-ucigci o f P . s .  206.10 cro rc s  up io  31-3-2{)0(). Ti ic achiex'enieri l  is 41.4?"o. 
The achieve inep. l  aga ins t  the !£! ' (’ ap p r o v e d  cosl  is 13.12'/i).



Due to low level of expenditure the disbursement level is also low. Against the SAR target of 
US $ 65.25 million upto 31-3-2000, the Projeet has achieved a disbursement of US S 16.951 
million (25.98%).

APERP (Education Com ponent) 

Expenditure

Against the Planned AWP&B of 308.38 crores upto 31-3-2000, the Project has reported an 
expenditure of Rs. 229.39 crores upto 29-2-2000. The achievement is 74.38%.

D isbursem ent

The cumulative disbursement is US $ 48.033 (78.36%) against the SAR target o f  US S 61.295. 

DPEP Rajasthan

The Project is in the initial stages of implementation. An expenditure of Rs. 2.33 crores upto 
February, 2000, has only been reported. Reimbursement claim for Rs. 1.93 crores equivalent to 
US S 0.443 million has been lodged.

DFID Aided Projects

1. A ndhra Pradesh D istrict Prim ary Education Project

Against an expenditure target of Rs. 162.89 upto 31-3-2000, the Project has incurred an 
expenditure of Rs. 91.90 crores (56.42%) upto 29-2-2000. This has generated a 
reimbursement of Rs.i78.12 crores. ?The DFID have disbursed £ 9.128 million (Rs. 69.14 
crores). Disbursement against reimbursement;claims of Rs. 8.98 crores is awaited.

2. West B engal D istrict Prim ary Education Project

Against an expenditure target of Rs. 136.95 upto 31-3-2000, the Project has incurred an 
expenditure of Rs. 45.69 crores (34.09%). This expenditure has generated 
reimbursement claims to the tune of Rs. 38.84 crores. The DFID has disbursed £ 2.941 
million (Rs. 20.61 crores). Disbursement against reimbursement claims amounting to Rs. 
18.23 crores is awaited.

Details available in Statem ents A to D.



E xpenditure Targets (SAR) and Actuals 
(IDA Assisted)

l-’iniinciai Year

1994 95'

1995 96

1996

’r 9 ^ ”"9S'

T99S^-“~99'

19 99-2 0 0 0

Cuniulative iipto 

■March. 2000

DPEP -  I 

(Credit No. 2661 -  IN)

I'arsets

2i>';40

Actuals

- 2 . 6 7 ( 1 1 . 9 2 % )  '

99.22

37.21

171.15

191.27

189.75

811.00

70.32 (30.87%)-

126.37 (92.10%)

153.02 (89.40%)

124.62 (65.14%)

104.76(55.21%)

DPEP -  II 

(Credit No. 2 8 7 6 - I N )

Targets

40.95

182.00

259.00

362.75

581.76 (71.73%) 844.70

Actuals

5.23 (12.77%)

123.04 (67.60%)

339.76 (131.18%)

299.84 (82.66%)

767.97 (90.92%)

DPEP -  III 

(C redit No. 3 0 1 2 - I N )

Targets

31.33

102.00

159.03

292.36

Actuals

4.36 (13.92%)

42.70 (41.86%)

38.37 (24.13%)

85.43 (29.22%)

Statement -  ‘A '

(Rs. in Crores)
APERP Education 

Component

Targets

126.38

182.00

308.38

Actual.s

126.38 (100%)

103.01(56.60%)

229.39(74.38%)

.Acliuil c.xpcndilure uplo 2/2000.
Others

rcnod EC  Assisted DPEP D FID  Assisted DPEP DFID Assisted D PEP !

Madhvii Pradesh Andhra ’radesh West Bengal
i "Pargets • Actuals 'Fargcts Actuals Targets Actuals

I ijMo 1 ...... i .........261.04 229'.05’(87'75y^0 ......... 27.45 (33.07%) 16.48~’..... ' 7.20 (43.69'M.)
I99N-99 I' r r i3 4 " i 95.81 (86.05%) 55.05 33.94 (61.65%) 49.95 17.04 (34.11%)
99-2 000 1 117.70 !i 52.47 (44.58%) 56.12 30.51 (54.36%)* 70.52 21.45 (30.42%,)*

( 'u;riwlat!\'e uiilo : 490.08 377.33 (77%) 162.89 91.90(56.42%) 136.95 45.69 (34.09%.) |
March, 2000

•\ciaals cxiH'itclilurc iipio 2/2()00.('''''^)MP cxpciiditiu'e iipto 12/99.



Expenditure Forecast and Actual

Rs. in Crores
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Expenditure Forecast and Actual
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IDA Credit No.3012-!N-DPEP-m (Bihar) 

Expenditure Forecast and Actuals
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A PERP - Education Component 
IDA C red it No. 3103-IN
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Expenditure Position ofDPEP-I in Madhya Pradesh (EC Assisted)
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Expenditure under DFID Assisted Projects
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Disbursement Targets (SAR) and Actuals 
(IDA Assisted)

(US $ in Million)
Financial Year D P E P -  I D P E P - I I DPEP -  III

(Credit No. 2661 -  IN) (Credit ^fo. 2876 -  IN) (Credit No. 3 0 1 2 - I N )
Targets Actuals Targets Actuals Targets Actuals

: l ‘)94— 95 - ----- ..........$ 4.0 — — - -

1995--96 $27.85 S 8.905 (31.97%) — - - -
' 1996 -  97 S 34.30 S 37.563 (109.51%) $ 7.50 — — -

1997 -  98 . S41.00 $ 36,969 (90.17%) $ 36.85 $ 16.103 (36.30%) $ 3.5 —
1998 - 99 S 45.75 $ 24.422 (53.38%) $49.80 $ 64.023 (128.57%) $ 24.00 $ 7.891 (33.33%)

1999-2000' S 43.95 * S 23.900 (54.37%) $ 70.45 *$70,022 (99.40%) $ 37.75 * $9,060 (24%)
Ciinuilalive upto $ 196.85 $ 131.759 (66.93%) $ 164.6 $150.48 (91.42%) $ 65.25 $ 16.951 (25.98%)

March, 2000
1 .iiptQ Deceniber,..1999,

(DFID assisted)
(Rs. in Crores)

A ndhra  Pradesh West Bengal
Targets Actuals Targets Actuals

3to 31/3/99 i Rs.80.00 Rs.52.18(65.2%) Rs.44.00 Rs.20.60 (45.45%) |
999-2000 1 Rs.48.00 Rs.29.94 (62.37%) Rs.60.00 Rs. 18.24 (30.4%)





(S in Million/ Rs. in Crorcs;
F inanc ia l  Y e a r Netherlands Grant for Gujarat 

State
IDA Credit No. 3103-lN 

APERP -  Education Componenl
T arget ■ Actuals T arget Actuals

U p to  1997-98 $ 5.0 $ 2 ,1 1 8 (4 3 .6 % ) - 1

1998-99 $ 4 0 $ 3.579(89%) $ 26.295 1 $20,956 (79.69*!'i.)

1 9 9 9 -2 0 0 0 $4 .6 $ 4.915(106%) $ 35.00 i $27,077 (77.36%)
Cumulative upto 

March, 2000
$ 13.6 $ 10.612 (78.02%) $ 61.295 I $ 48.033 (78.36%)

i
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Financial Inform ation  
P ro ject Phase-I 

IDA C red it 2661-IN

I:.I R xpcnditurc by Projcct

'ro jcct S tarting date ; 1994-95 

(Rs. In Lakhs)

S.No.
!

Name ot the Slate i Since P roject Start
..... ]

j

1

Planned budget 
till 31-3-2000

E xpenditure  
till 31-3-1999

Expenditure from 
4/99 to 2/2000

l otal Exp. 
Upto 2/2000

Vo Budget 
expended

1 Assam 9605.89 6045.28 1501.13 7546.41 78.56

2 Haryana 10814.68 6134.98 1100.93 7235.91 i
1 1 ! i

66.91 1

Karnataka
; [ 

14369.34 * 10814.47 2196.73 13011.20 90.55

4 Kerala 7417.99 4942.77 1130.58 6073,35 81.87

5 Maharashtra 15399.18 9826.67 2446.64 12273.31 i 79,70

6 Tamil Nadu 9853.13 7201.74 1 1722.66 1 8924.40
i

1 9057

7 National Component 3278.24 2734.24 313.60 3047.84
T

92.97

8 MP EC Grant 44229.02 32408.59 5247.02 i 37655.61
I

85.14
1

Sub ject to allocation of additional funds 
MP -  Expenditure upto 12/99.





Status upto ; February, 2000
!Rs.  in l akhi

Total
Category Project Budget Expenditure %  Budget 

expended
1. Civil Works 3018.00 2370.16 78.53
2. Fiquipment, vehicles, books and 

furniture
1986.60

i

890.02 44.80

3. Consultant services, fellowships and 
trainine

2781.50 551.21 19.82

4. Incremental salaries, honoraria for 
volunteers, consumable teaching 
materials and operation and 
maintenance costs

4787.85 3735.02 78.01

Total 12573.95 1546A \ 60.02
Add 3 %  contingencies approved  by 

1 EFC
311.21

\
12951.16 1



(Rs. in lakhs)
Total

Category Project Budget Expenditure % Budget 
expended

1. Civil Works 3452.36 3028.82 87.73
2. Equipment, vehicles, books and 

furniture
1694.55 606.79 35.81

3. Consultant senuces, fellowships and 
training

1918.45 883.49 46.05

4. Incremental salaries, honoraria for 
volunteers, consumable teaching 
materials and operation and 
maintenance costs

7315.66 2716.81 37.14

Total 14381.02 7235.91 50.32
Add 3%  contingencies approved  by
EFC

431.43

14812.45

F inancia l In form ation

State : K arn a tak a
Project Starting date ; ___1994-95
Status upto : February, 2000

Project phase

(Rs. in lakhs)
1 T otal '

Category Project F3udget Exi;cnditure ■ %  ,Budget expcndci!
1. C iv il Works 3145.03 2778.91 8K..'(
2. Equipment, vehicles, books and 

furniture
840.89 2321.04 276.(1!

I 3. Consultant services, fellowships and 
i train inu

1760.50

i

1324.81 1 . 7 ^

I volunteers, consumable teacliing
I materials and ' operation . and
I maintenance costsI_____  ____________  _________  __ -̂---------- -------  ---------- —:--------5—r

I I 'o tal _  _____________________L
 ̂ Add 3*/o c0ntiii<’c55cies approxcd  b \’
: VA-(

3104.84
393.15 I 

13497.99



F in an c ia l In fo rm a tio n

I Category
1. C iv il W orks
2. Equipment, vehicles, books and 

furniture
3. Consultant services, fellowships and 

training
4. Incremental salaries, honoraria for 

volunteers, consumable teaching 
materials and operation and 
maintenance costs

Total
Add 3%  contingencies approved by 
EFC

T otal
Project Budget

2141.20
747.76

812.27

3220.82

8922.05
267.66

9189.71

Expenditure
641.24
610.82

2143.92

1677.37

6073.35

%  Budget e.xpcndc^
76.();
34.‘);

1 IcS. 

52.1 )N

6 8 . ( 1' ’

Slate : M ah arash tra
Project Starting date ; __ 1994 - 95
Status upto ; February, 2000

Financial Inform ation

Project phase :____1__ _

(Rs. in lakhs;
Total

C a t e g o r y ----- . LProject Budg&t - Expend itw e - %  BLKlg(3t expeiKk‘4-
I . C iv il Works 4332.10 3029.25 69.v).^
2. Equipment, vehicles, books and 

furnituic
633.05 957.93

r '  .. . . . . . . . . . . . . . . . . . . . . . .

!
I5I..-.:

3. Consultant services, fellowships and 
training

1006.88
!

922?7(r 91

4. Incremental salaries, honoraria for 
volunteers, consumable teaching 
nvalenals and operation and 
maintenance costs

12078.821 ; 
1 i1 i

I

7363.43
i
[ i

60.'m,

; Total 1 18050.85 [2273.31 '( 67.')'?
.\d d  3 ‘M) contingencies approved  b>
Kl-X'

1 541.52 

18592.37

i



(Rs.  in lakhs)

T otal
Category Project Budget Expenditure % Budget expended
1. Civil Works 2935.22 3012.50 102.63
2. Equipment, vehicles, books and 

furniture
2519.43 301.97 1 1.9̂ J

3. Consultant services, fellowships and 
training

948.84 467.42 49.2()

4. Incremental salaries, honoraria for 
volunteers, consumable teaching 
materials and operation and 
maintenance costs

5826.81 5142.51 88.26

T otal 12230.30 8924.40 72.97
A dd 3%  contingencies approved by 
EFC

366.91

I 12597.21

Financial In form ation

State : N ational C om poiicnt
Project Starting date : ___ 1994 - 95
Status upto : February, 2000

Project phase ;

(Rs.  in Uik'ns)

■ .r i T otal
: . <Gateg0ry- : -v ; - ...MFM--eteet4Ri!dge1 itt ire--1 R i id oeLex nend:

1. C iv il W orks
1"̂---L---------- i-------3.---- i

1!__________________̂____________________
2. Equipment, vehicles, books and 

j furniture

!
I
i

1

ii !

1 3. Consultant services, fellowships and 
training

6440.38 3110.94 1 4S,

4., Incremental salaries, honoraria for 
volunteers, consumable leaching 
materials and operation and 
maintenance costs ! :

i
■

, 1

1 Total , - i 6440.38 j 3110.94 I 48.
Add W o  contingencies a p p io \e d  b\ 

! r  FT'
i 193.21 i ■ 1

I A V,
' 6633.59

• - * ------ : - ■ -..........



Project Starling date ; ____1994 - 95

Status Liplo : December, 1999

C'ategor\'

1. C iv il W orks

lo ta l
Project Budget

12250.10

Expendilui

(Rs. Ill lakliM)

%  Budget 
expended

2. Equipment, vehicles, books and 
furniture

3069.72

3. Consultant services, fellowships and 
training

2923.99

4. Incremental salaries, honoraria for 
volunteers. consumable leaching 
materials and operation emd
m aintenance costs ______ ______________ ^

i Ota!

630.87

49874.68 3 7 6 5 5 . 6 1 85.14

Note : l-'or 1-X" assKstcd DPKP in .Madhya F̂ radesh, category wise detaiLs are not a\'ailable as reinibursenient 
procedure is not applicable m this case.



Financial Inform ation  
Project Phase-II & III 

IDA Credit 2876-IN, 3012-IN

E xpend iture by Project
(Rs. In Lakhs)

S.No. Name of the State Since P roject Start
S.No. Planned budget 

till 31-3-2000
Expenditure as 

on 31-3-1999
Expenditure 

from April 99 to 
F e b ,2000

Total Exp. 
Upto 2/2000

% Budget 
expended

1 Assam 9031.44 2195.19 1923.16 4118.35 45.60
2 Haryana 5667.07 894.53 634.57 1668.81 29.76
oJ Karnataka 17161.47 7017.49 4902.88 11927.05 69.50
4 Kerala 6179.40 2435.16 1239.79 3839.90 62.14
5 ' Maharashtra 8145.67 2083.38 1564.48 3647.86 44.78
6 Tamil Nadu 4460.05 1447.77 I 1442.64 2890.41  ̂ ....... 6 4 ^ i

: 7 Madhya Pradesh 25048.33 9732.49  ̂ 5856.31 1 15588.80 : 62.23
i 8 Himachal Pradesh 6993.03 3387.06 1 1550.21 4937.27 70.60
1 9 Orissa 8923.84 3263.97  ̂ 1470.53 ' 4734.50 1 53.05
i 10 Gujarat 5858.97 2993.58 ! 1906.79 1 4900.37 1 83.64
! ' '

...
Uttar Pradesh 24378.33 11029.70 7209.93 r  T x239.oT ' ! ........7!),4K’’"

1 National Component ■ 486.70 i 183.20 120.53 303.73 62.41
1 13 i Andhra Pradesh 11403.22 6138.77 3051.39 9190.16 80,59

14
1

West Bengal 9476.00 1 2423.81 1 2145.19 : 4569.00 : 48.22
A FLRP 30837.74 ; 12637.20 10301.11 : 22938.31 74.38

11 D PEP-III
1 B ihar ■ 20609.90 1 4706.54 i 3836.35 1 8542,89 i - ...... 41.45

R ajasthan N.A. i 232,86 1 92,97 --
O f i s s i i  e x p c ' t i d i l i i r c  ui i l t i  2 0 0 0 .



( Rs. m lakh ,,
I otal

Category Project Budget 1 1-xpendilure %  Budget expel id L ' u

1. Ci\ il Works 3635,60 1 1161.83 1 3 1.‘ (̂

2. Liquipmenl. \ ehiclc.s. books, furmtiirc 2^27.48 1128.62 i 4 1 -
and materials

3, C'onsullants' ser\ ices 400.25
j

51.97 I2,v>

4. l-'ellowships and training 1497.09 1 279.38 1 S. ( ) <"

5. Incremental staff salaries incremental
..........1

7372.90 1 1496.55 U  2 ( 1,  ̂ ;

honoraria for \oliinteers. incremental
i
1

operation and maintenance costs

Total 15633.32 4118.35 26.34

Financial Inform ation

Stale : H ar\ ana
Projcct Starling dale : 1 - 97
Status Liplo ; Febniarx . 2()()()

! Category

Project phase :

CiN'il Works

2. Equipment, \chicles. books, furniture 
and materials

3. C\:>nsullanls' ser\ ices

4. Fellowships and trainnig

5. Incremental statT salaries mcremenial 
honorarui for \olunteers. incremental 
operation and maintenance costs

Total

Project [^udg(^ 

209S .5 ( )

1 1S9.470

:n)0.50()

929.633

5029.090

9547.253

lo ta\
b.xpendilure

495.78

445.64

.61

103.59

1668.81

II

(Rs. in lak

%  Budget expended

622.19 I

I 7.4N



Projecl Starting date : ____ 1996 - 97
Status iipto : February, 2000

(Ivs, in kikhs)
i’otal

Category Project Budget Fxpcnditui'e % Budget ex pencicd

1. Civil Works 5658.su ; 1()43.47 29.i)4

2. Equipment, vehicles, books, furniture 
and materials

4376.93 I 1715.04 39.18

3. Consultants’ services 229.81 8.86 3.86

4. Fellowships and training 1545.82 721.61 46.68

5. Incremental staff salaries incremental 
honoraria for volunteers, incremental 
operation and maintenance costs

12265.95 7838.07 63.90

Total 24077.31 11927.05 49.54

F inancia l Inform ation

State : Kerala
Project Starting date ; ____ 1996 - 97_
Status up to : February, 2000

Projcel ph.a.se

T ota\
Category Project Budget Expenditure % Budget expended
1. Civil Works 1831.350 853.00 46.58

2. Equipment, vehicles, books, furniture 
and materials

1597.086 858.56 53.76 1

1
3. Consultants’ serx ices 381.800 21.41 5.()1

4. Fellowships and training 3990.625 1355.68 33.97 1

5. Incremental staff salaries incremental 
honoraria for volunteers, incremental 
operation and maintenance costs

1657.667 751.25 45.32

Total 9458.528 1 3839.90 40.60



State ; Maharashtra
Project Starting date :

Project phase :___ II
1996- 97

Status upto ; February, 2000
(Rs. in lakhs:

Total
Category Project Budget Expenditure % Budget expended
1. Civil Works 3511.100 929.88 26.48

2. Equipment, vehicles, books, 
furniture and materials

2204.750 265.51 12.04

3. Consultants’ services 56.720 3.75 6.61

4. Fellowships and training 1592.600 290.23 18.22

5. Incremental staff salaries incremental 
honoraria for volunteers, 
incremental operation and 
maintenance costs

8406.626 2158.49 25.68

Total 15771.796 3647.86 23.13

State : Tamil Nadu

F inancia l In form ation

Project phase : II
Project Starting date ; ____ 1996 - 97
Status upto ; February, 2000

(Rs. in lakhs)
Total

Category Project Budget Expenditure % Budget expended
1. Civil Works 2101.00 1535.00 73.00

2. Equipment, vehicles, books, furniture 
and materials

2439.04 472.53 19.3~

3. Consultants’ services 85.00 11.70 13.70

4. Fellowships and training 1205.57 168.10 13.94

5. Incremental staff salaries incremental 
honoraria for volunteers, incremental 
operation and maintenance costs

3413.71 703.08 20.00

Total 9244.32 2890.41 31.27



F iiu in c ia l In lo r  m at ion

St;!tc ; M a d in  a Pradesh 
Project SUirling dale ;

Projccl phiisc ____

Stains uplo ; F'cbniar\-, 2000
( Ill lakhs !

lo la l
Category 

1. C iv il Works

Project Budget

9634.95

Expenditure

6250.56

%  Budget expended 
64. ST

2. Equipment, vehicles, books, furniture 
and materials

4128.61 3069.90 74.36

3. Consultants’ ser\'ices1 185.45 62.87 33.90

4. Fellowships and training 5085.47 1211.20 23.81

’ 5. Incremental staff salaries incremental 
honoraria I'or \oliinteers, incremental 
operation and maintenance costs

27075.27 4994.271 18.44

Total 46109.75 15588.80 33.81



(Rs .  in l akhs

Total
Category Project Budget Expenditure % Budget expended
1. Civil Works 2953.36 1168.51 39.5"

2. Equipment, vehicles, books, furniture 
and materials

1590.17 889.55 55.94

3. Consultants’ services 102.00 25.65 25.15

4. Fellowships and training 1322.34 214.55 16.23

5. Incremental staff salaries incremental 
honoraria for volunteers, incremental 
operation and maintenance costs

6960.24 2639.01 37.92

T otal 12928.11 4937.27 38.19



ProjCct i:>hasc ;____

Tot-,)!
Category Projcct Budget L'.xpcnditurc /'() fiudgci C.\peiKk\;

1. C iv il Works 4789.42 1 2169.73 45.3(i

2. Equipnienl, veliicles, books, furniture 
and materials

4981.20 1 182.77 23.74

3. Consultants’ services 139.18 11.42 8,21 ;

4. Fellowships and training 5540.09 557.94 1U.()7 :

5. Incremental staff salaries incremental 
honoraria for volunteers, incremental 
operation and maintenance costs

7562.10 812.64 10.75 ;

Total 23011.99 4734.50 20.57



State : Gujarat Project phase ; II
Project Starting date : 1996 - 97
Status Lipto : February, 2000

(Rs. in lakhs)
Total

Category Project Budget Expenditure % Budget expended
1. Civil Works 1934.30 1053.79 54.48

2. Equipment, vehicles, books, furniture 
and materials

1525.73 1238.04 81 .1 4

3. Consultants’ services 127.60 10.51 8.24

4. Fellowships and training 1216.46 424.03 34 .8 6

5. Incremental staff salaries incremental 
honoraria for volunteers, incremental 
operation and maintenance costs

4763.35 2174.00 45 .6 4

Total 9567.44 4900.37 51.22

F inancia l In form ation

State : Uttar Pradesh Project phase ; 11
Project Starting date : 1996 - 97
Status upto ; February, 2000

(Rs. m lakhs)
Total

Category Project Budget Expenditure % Budget expended
i 1. Civil Works 12738.92 8392.97 6 5 .8 8

2. Equipment, vehicles, books, furniture 
and materials

7774.29 2789.25 35.8 8

3. Consultants’ services 524.05 60.36 1 1.52

4. Fellowships and training 4588.10 1242.74 2 ^ . 0 9

5. Incremental staff salaries incremental 
honoraria for volunteers, incremental 
operation and maintenance costs

31129.69 5754.31 18.48

Total 56755.05 18239.63 32.14



State : National Component TDEP) Project phase : II
Project Starting date ; 1996 - 97
Status upto ; February, 2000

(Rs. in lakhs )
Total

Category Project Budget Expenditure % Budget expendec
1. Civil Works

2. Equipment, vehicles, books, furniture 
and materials

43.60

3. Consultants’ services 0.33

4. Fellowships and training 79.29

5. Incremental staff salaries incremental 
honoraria for volunteers, incremental 
operation and maintenance costs

180.51

Total1 1987.00 303.73 15 .2 ‘



Project Starting date : ____ 1996 - 97
Status upto ; February, 2000

(Rs. m lakhs)
T otal

Category Project Budget Expenditure % Budget expended
1. Civil Works 3670.70 3657.54 99.64

i 2. Equipment, vehicles, books, teaching 
materials and furniture

483.278 703.75 145.62

3. Consuhants’ services, training, 
workshops and fellowships,

2199.806 795.09 36.14

4. Incremental staff salaries incremental 
honoraria for volunteers, incremental 
operating and maintenance costs

10918.820 4033.78 36.94

Total 17272.604 9190.16 53.20



Project phase : I (DFID -  Grant)

Total
Category Project Budget Expenditure % Budget 

expended
1. Civil Works 4294.90 2565.36 59."3

2. Equipment, vehicles, books, teaching 
materials and furniture

781.198

3. Consultants’ services, training, 
workshops and fellowships

7462.927 2003.64
>

4. Incremental staff salaries incremental 
honoraria for volunteers, incremental 
operating and maintenance costs

7091.266
J

Total 19610.291 4569.00 23.27



State ; A ndhra  P radesh
(Andhra Pradesh Economic Restructuring Project -  Education Component)

Project Starting date : 1998-99 
Status upto : February, 2000

(Rs. in lakhs)
T otal

Category Project Budget Expenditure 
(Rs. in lakhs)

% Budget 
expended

a. Civil Works 13527.00 14630.43 108.15

b. Equipment, vehicles, books, teaching 
materials and furniture

5959.00 1751.83 29.40

c. Consultants services and Training 17781.00 2275.27 12.80

d. Incremental staff salaries incremental 
honoraria for volunteers, incremental 
operating and maintenance costs

19883.00 4280.78 21.53

Total 57150.00 22938.31 40.14



(Rs. in lakhs)
T otal

Category Project Budget Expenditure % Budget expended
1. Civil Works 14882.00 1912.19 12.84

2. Equipment, vehicles, books (except 
textbooks), teaching materials and 
furniture

2820.00 1487.79 52.76

3. Textbooks 7518.00 2513.23 33.43

4. Consultants’ services, training, 
workshops and fellowships, except for 
Parts B.5(a) and (b), and Part C.4 of 
the Project

9205.00 414.37 4.5()

5. Incremental staff salaries incremental 
honoraria for volunteers, incremental 
operating and maintenance costs

30692.00 2215.31
i

Total 65117.00 8542.89 13.12



Stale ; RajasUiaii
Project Starting date :
Status iipto : February, 2000

T otal !
Category Project Budget Expenditure % Budget

_ _ _ _ _ _  . 1 ,  I

1. Civil Works 8650.87 0 -

2. Equi}3menl, vehicles, books, furniture 
i and iVlatenal

6306.78 16.97
1

0.27%

3. Consultant services, fellowships 
training, workshop, research & 
evaluation

11110.72 33.41 0.30 1
1

1

4. Staff salaries, honorarium operation
and uid,inLciiauce costs

14928.25 182.48 1.22%

Total 40996.62 232.86 0.57%





Management Information System

Context

Tlie Management Information System has been an integrated part o f the management in DPI:f\ \- 
part of the program m e’s continuous, concurrent and regular monitormg, two systems ha\c  bcci; 
designed, field tested and put in place. These are, an Educational Management Information S\slcni 
(EMIS) also known as District Information System for Education (DiSE). and Project managcmcii; 
information (PMIS). The EMIS is an annual infomiation system which provides detailed informaimi; 
about schools. The PMIS focuses on progress in project interventions, and is quarterly.

Educational Management Information System

Since the EMIS is a school based information system, a uniform approach has been put in phK> 
throughout the project area. A detailed software viz. District Information System for Educalio. 
(DISE) was developed by NIEPA for this purpose. The source of EMIS data are the schools whiC' 
have in primary classes and are recognised by the State Government. The system is funclK'ini!: 
satisfactorily in the whole project area. Information is collected from schools annually as on 3'* 
September. While some states such as Orissa, Gujarat, Himachal Pradesh are able to produce disii k ; 
level reports within the next six months, states with many districts in DPEP such as Madhya Pradcsi' 
and Uttar Pradesh take longer. Attempts are being made to streamline data collection and compilalu')!! 
in these states. Since the last year and a half the focus has been to encourage states to analyse, use an J 
desseminate this data, bringing findings to the notice o f policy makers. Some states have bcc': 
successful in doing so (see table A for details). To help states analyse their own data, a slate lc\ , : 
software (STEPs) has also been developed.

Post Enumeration Suryev (PES)

To confiim the veracity o f DISE data collected in the DPEP districts, a sample survey was conduciLHi 
in five phase I states and one phase II state for the data o f the year 97-98. A sam pk  (5%') of schoo l 
were selected from two districts o f the state. The sampling was random and systematic covering all il;- 
blocks o f randomly selected DPEP districts. A fresh Data Capture Format (DCF) o f DISl: \\;r 
administered in each o f  such schools and was filled up with 30.09.1997 as the record date. The sam. 
was compared with similar data collected through DISE DCF with the same record date. The dat.i 
were then compared to find out the extent o f deviation, issues, suggestions, etc. The PES wa- 
conducted in Assam, Himachal Pradesh, Karnataka, Kerala, Madhya Pradesh and Tamil Nadu.

The summary o f PES observations were ;

The enrolment and teachers-in-position data had minimum variation suggesting that the qualitv 
o f DISE data is dependable. However, there were wide inter-state variations in the qualit\ of 
data. In case o f teachers in place, the variation between PES and DISE ranged between 0.3% m a 
district in Tamil Nadu and 19.2% in a district in Assam. Similarly, extent o f variation in DISl: 
and PES with respect to enrolment ranged between O.l%o in a district in Tamil Nadu and 8.7“o in 
a district in Assam.

In most o f the schools, records are maintained, are in good conditions and are updated from time 
to time.

In Kerala, a very high proportion o f head teachers were reportedly not trained for DISE DCl 
filling exercise. Similar was the scenario in Madhya Pradesh. In Assam, a very high proportion of 
head teachers were reported to have been trained for the puipose.



A computerised PMIS was developed in and was in place till March 1999. It followed a unifonri 
approach to capture details, largely financial, pertaining to each intervention and sub-intervention 
However, it was found with experience that a uniform approach to collect PMIS data in different statc:  ̂
and even different districts within a state did not provide a good picture, and importantly, was no\ 
necessarily useful to the states and districts. Moreover, it was felt that the PMIS needed to reflect tin 
progress o f activities in each o f the interventions rather than mere financial progress. It was decided 
that at the national level, each state needed to report on some key indicators. However, states also net\l 
to develop their own specific indicators for their use.

Hence, with effect from April 1999, a new PMIS format to cater to the need at the national level w a  ̂
developed in consultation with all functional units. The feasibility o f furnishing the data in the reviscel 
PMIS proforma was discussed in a national level workshop with participants from each stale 
implementing DPEP. The general consensus was that the system was quite easy to implement ami 
handy as a summarised scenario. States have been encouraged to develop their own systems. v\ liik 
providing the required output to the national level. States such as West Bengal and Karnataka aiv 
developing their own state specific PMIS, which will also fulfil national requirements.

A state wise status note on the process followed in EMIS and PMIS for each state is in table A.

Progress made since last JRM

A major area o f work since the last JRM has been fostering the development o f  a state specific Projce i 
Management Information Systems. A process o f  sensitising the functionaries at the state and distric i 
project offices to have an appropriate PMIS to suit their information need has started. The matter w a  ̂
discussed at length in West Bengal as a test case. The need to develop a state level system that makes 
the reports required at the national level while catering to additional information need at the state and 
district levels was explained. Various aspects pertaining to the system like feasibility, frequenc\ . 
sourcing, compliance, checks and controls and usage were discussed in detail. As a fallout, the state 
has initiated development o f a detailed PMIS that is likely to be ready soon and would cater to tlu 
detailed as well as summarised information need o f the functionaries implementing DPEP in the stale 
Besides, it would also meet the information need o f the national level.

A national level workshop was held in January 2000 to sensifise states to issues for a state level P M IS  
Input was sought from other functional areas, e.g., alternative schooling, pedagogy, civil works etc. U ' 
help states develop effective monitoring systems.

The important highlights o f the national level workshop are summarised below :

•  The base data to provide informafion to the national level are already available at the stale 
level.

•  The states feel the need o f having systems to provide information at the national, state anu 
district levels for project monitoring assessment and evaluation.

•  Some states like Karnataka, West Bengal, Maharashtra, etc. started development o f compiitei 
software to process the data pertaining to PMIS for national, state and district levels.

• Some states initiated process of identification of information need, functional 
unitwise, alongwith frequencies, sources and compliance process so that su ita b k

______ software could be developed for the state specific PMIS.___________________



The MIS iinil. in cc'kmxIiikiIioii w ith the planning iinit and the allernalixe school unit alx) allenipi..; 
sort out problems that many states appear to be facing with househoki surveys. The main prohk'iii ; 
the hmited use o f the data available. Notably, since the EMIS is a school based data system, it docs ni 
pro\ ide mformation about out o f school children. Authentic information regarding this is a\aihib! 
only in household surveys. Case studies to see why household surveys are not being utilised ti 
planning and implementation have been undertaken. These are expected to be complete bv end < 
April. At the same time, a committee o f group o f experts is working towards the development o! 
possible household based data system. There are major logistical problems in systemi/.ing houschoi 
le\el data collection, since there are huge cost and manpower need implications. The results of li: 
case studies will be placed before these experts. Finally, a core group is also examining v\a\> i 
streamline the school based EMIS.

Em erging issues

Three major issues form the agenda for the next six months ;

•  Firstly, support \m 11 be continued to states to facilitate the development of state specific Proic,
Management Information Systems. States will be encouraged to identify their information nccd> , 
all levels, and de\ elop efficient and effective information systems.

•  Secondly, the existmg schools based EMIS will be streamlined to meet more information need 
Consultations with various user groups i.e., states, and other functional areas have already begun

•  Finally, a household based data system will be developed and trialled in a small area. This sx sici
will seek to capture infonnation regarding access and out o f school children, which is not casi i 
available in the school based information system.



Table A : A statement showing statewise status o f MIS implementation, data usage and emerging issues is given below :

j State
!

Impiementat
EMIS

ion of
PMIS

Data usage Issues

Assam •  Regular. The DISE 1999- 
2000 data has been 
collected and fed in.

•  The quality o f data 
however, was not found to 
be very good as per the 5% 
sample check

Regular. Received 
data upto the third 
quarter of 1999- 
2000.

The DISE data are analysed and are discussed even 
at the highest level o f state administration. Attempt 
is made that school management decisions are taken 
on the basis of data analysis. The problems o f single 
teacher schools, high PTRs, etc. are brought out 
through such analysis and dessimination.

•  The quality of 
EMIS data needs 
improvement.

•  State level PMIS 
data system needs 
to be developed.

Haryana •  Regular. The DISE 1999- 
2000 data are expected to 
reach the national level by 
month end.

Not regular. No 
PMIS data has been 
shared for the year 
1999-2000 excepting 
qtr. 1.

Limited use being made o f data. •  State level PMIS 
needs to be 
developed.

Kamataka •  Regular. The DISE 1999- 
2000 data excepted to reach 
the national level by month 
end.

•  Quality o f data was found 
to be good in the 5% 
sample check.

Not regular. For 
1999-2000, only the 
1̂  ̂quarter’s data 
have been made 
available.

The data generated through MIS are used 
extensively. The process o f AWP&B is MIS data 
based. Besides, teachers’ training and deployment is 
also based on the MIS data. DISE be implemented in 
non-DPEP districts also.

•  A detailed state 
specific PMIS 
system is being 
developed. The 
same may be put in 
place urgently.

Kerala

i11

•  Regular. DISE 1999- 
2000 data expected to 
reach by March end 
2000.

•  Quality o f DlSli data has 
been found to be mixed.

Regular Not evident. •  Usage o f MIS data 
and analysis needs 
to be encouraged.



State Implementat on of Data usage Issues

Madhya
Pradesh

___________ E M \S

•  Regular but with 
considerable time lag. 
DISE 1999-2000 data are 
expected to reach by end 
April 2000.

•  DISE data quality as 
suggested by the PES 
was mixed.

________PM IS
Regular. 1 DISB data have l)ccn analysed by the SIH) cind 

shared with tiie DPOs. The school inforniation 
system has been miplemented in the Allei'native 
Schools also. After compilation, these data would 
also be analysed and shared whh DPOs,

•  Vacancies in phase 
1 II need to be tilled

up.
•  Data needs to be 

made a\'ailable on 
time.

1 •  Quality of data 
needs to be 
addressed.

Maharashtra •  Regular. DISE 1999- 
2000 data expected to 
reach by April 2000.

Not regular. For 
1999-2000, only 1̂ ‘ 
Qtr. data are 
available.

Extensively used especially for teacher 
rationalisation and deployment. Besides, the data are 
used for preparation of the AWP&B.

•  Non-compliance of 
PMIS.

•  Manpower not in 
place in phase II 
district.

Tamil Nadu •  Regular. DISE 1999- 
2000 data expected to 
reach by the month end.

•  As suggested by the PES, 
quality o f DISE data was 
very good.

Regular Extensively used for AWP&B.
The state has also conducted a cohort study to study 
retention and repetition, identilled a number of 
schools, block-wise, that merit immediate attention.

•  May develop state 
specific PMIS.

Andhra
Pradesh

•  Regular. However, since 
the school based data are 
not collcctcd through 
DISE, there are problems 
in reading the data.

Not regular. In fact, 
so far no PMIS 
report reached (he 
national level.

i

While preparing the AWP&B, prioritisation is done , 
on the basis of EMIS data. i

• Better 
implementation o f 
D IS f: and

• Dexelopmcnt of 
state specilie P M IS ,





State Implementat
EMIS

ion of
PMIS

Data usage Issues

Bihar •  Regular. However, the lag 
time is high.

•  Quality of data needs 
improvement.

Not regular. In fact, 
so far no PMIS 
report reached the 
national level.

The analysis of the data has been shared with the 
State Government functionaries. The teachers 
rationalisation and infrastructural issues identified 
by the analysis are used in the AWP&B.

•  Vacancies need to 
be filled up.

Gujarat Regular. DISE 1999-2000 
data have been shared.

Not regular. So far, 
data for qtr. 2 of 
1999-2000 has only 
been received.

The analysis of data (to be used while preparing 
AWP&B) has been initiated.

•  State specific PMIS 
may be developed.

Himachal
Pradesh

•  Regular. DISE 1999- 
2000 data have been 
shared.

•  Quality o f DISE data, as 
suggested by PES, was 
mixed.

Data for quarter 3 o f 
1999-2000 has only 
been received.

The process o f analysing MIS data to use for 
preparation o f AWP&B 2000-01 has been initiated.

•  State specific PMIS 
may be developed.

Orissa Regular. DISE 1999-2000 
data have been shared.

Not regular. Data are analysed and discussed. However, better 
utilisation o f such analysis by users is needed.

•  Further sensitisation 
o f the users needed.

•  State specific PMIS 
may be developed.

Uttar.Pradesh •  Not regular. DISE 1998-99 
reached here quite late. For 
1999-2000, the same are 
expected to reach by this 
month end.

•  Quality o f data needs 
improvement.

•  Regular but data 
are not consistent.

The states’ SIEMT has reportedly initiated a module 
o f data analysis to meet the infonnation need of 
AWP&B.

•  Manpower needs 
to be put in place.



Implementation of
EM IS

Not regular. Incomplete 
DISE 1998-99 reached here 
quite late. 7'he same for
1999-2000 is expected to 
reach by the month end.

PM IS
•  Regular. Received 

information for all 
the quarters till 
quarter 3, 1999-
2000 .

•  The new PMIS is 
being
computerised so 
that the
information need 
o f different 
functional units at 
the DPO/SPO 
levels may be met-

Data usage

Not evident as yet. However, tlirough state level 
workshops, information and analysis ofdata had 
been disseminated with the district level 
functionaries.

Issues

I ' i n a l i s a t i o n  o f  the  
s t a l e  s p c c i l i e  P M I S .



Supervision
Strategies

Supen ision in DPEP has Ihe twin objectives o f monitoring the progress o f the programme 
and assessing and fulfilling needs that arise as the programme progress. DPEP provides for 
regular Supervision Missions to assess progress towards DPEP’s objective and identified 
thematic areas. This effort towards ensuring accountability at all levels sets the programme 
apart from earlier attempts to achieve UEE. hiformation on the progress o f the 
implementation o f the Programme components is required on a continuous basis and fairly 
rapidly. This ensures technical support in key areas, from the national level to states and 
districts. The availability o f infonnation and ideas enable states and districts to take mid­
course corrective actions.

Initially Supervision Missions used to visit the states quarterly. Two o f the quarterly 
missions used to be Joint Supervision Missions (JSM) and the other two Internal
Supervision Missions. The Intemal Supervision Missions were conducted by the
Government o f India. The Joint Supervision Missions, renamed as Joint Review Mission, 
since the 8th Mission, are manned with the nominees o f funding agencies and Go\ ernment 
of India. So far 10 JRMs have been mounted. Some o f the JR M ’s perform the functions oi' 
an Indepth Review Mission (IDRM). 6th JSM and the 10th JRM were such missions for 
Phase I and II districts respectively. The system o f biannual Joint Review Missions is 
continuing whereas it has been decided in 1997 that ISMs would not be organized every half 
yearly as it used to be. Now ISMs would be launched by the Bureau as a targeted mission 
for specific purposes as and when required.

State’s Role

In addition to the JSM ’s and the ISM ’s the states and the Bureau have their own 
mechanisms o f supervising the programme. On the part o f States, these include monthly 
review meetings, special state missions to districts, visits by the slate project office
I'unctionaries to the districts, the EMIS and the PMIS reports etc.

Bureau's Role

Internally, the Bureau also monitors the progress o f the programme through visits. Each 
Deputy Secretary Director monitors some states on a long term basis. The Director/Deputy 
Secretar\- in charge o f a state is also nominated on the E.xccutive Committee o f that 
particular slate. States are usually visited two or more times during the year and states with 
special problem more often.

State visits by the Bureau

The Bureau representatives regularly attended Executive Committee meetings in the states 
during the past si.x months. Special efforts were made to monitor Orissa & West Bengal 
through \ isits and w orkshops.

Supervision Training

To develop the expertise in the area o f Supervision, an orientation package has been 
designed in consultation with the LBSNAA. Five programmes reaching out to about 100



people have been conducted. The duration o f each programme lias been seven days and it 
included mock supervision exercises and field visits. The briefing of mission members and 
collation o f reports was supported by LBSNAA. This resource pool has been used in ISMs 
in the past and would be tapped for organizing targeted internal missions in future.

Role of the Unit

The Appraisal & Supervision Unit assists the DPEP Bureau in the organization o f each 
mission. It provides support to Internal Supervision Mission as well as Joint Superv ision 
Missions. While the unit acts as nodal point, individual members across all the units o f 
TSG are responsible for compiling information pertaining to DPEP implementation for the 
state / functional area assigned. Ed.CIL provides logistic support to the Missions.

Future Strategy

The Joint Review Missions shall continue to be launched twice a year. The DPEP Bureau 
plans to monitor the progress o f the states closely, based on the feedback received through 
MIS reports or otherwise and would launch Supervision M issions in the states as per the 
requirements.

Further refinement o f J.R.M. mechanism is under consideration as with the expansion o f the 
programme to almost half o f the country, JRMs may not be able to cover all states and 
districts in all missions. Therefore, there may be a need for mounting regular Stale 
Supervision Mission.

JR M ’s : So far 10 JRM/JSM have been launched. The following table provides information 
on various JR M ’s and their focus areas.

1995 1996 1997
Joint
Supervision  
/ Review  
Missions

1st JSM -  March,
1995. (Led by IDA)

Ilnd JSM 
September, 1995. 
(Led by EC)_______

Ilird  JSM  -  June-July,
1996. (Led by GOI)

IVth JSM 
1996

Oct.-Nov.

Yth JSM - M arch, 1997. iLcd b' 
IDA)

Vlth JSM -  Sep.-Oct.. 1997. (I.e. 
by EC) In-depth Review Mission

Priority 
Areas for 
the JSMs

The first two 
focussed on
reviewing the 
process o f putting 
the system in place 
and identifying 
priority areas for 
capacity building 
and the beginning 
o f the programme 
implementation.

The third and fourth 
supervision missions 
focused on the 
progress o f
implementation and 
reviewed follow up on 
the recommendations 
of the earlier mission 
on various aspects of 
the programme.
Assessing progress of 
implementation was 
also a focus area.

The 5th JSM focussed on areas o; 
Pedagogical Improvement aiui 
Annual Work Planning. Assessing 
progress o f  implementation \\a- 
also a focus area. The \  111 
focussed on assessing the progi c>'- 
made identification o f constrain;' 
and the area o f critical aciioi 
along with assessing I’n. 
sustainability o f achie\emein> 
The IDR visited all the slaic> 
where the programm e was n' 
implementation.



Joint
Supervision  
/ Review  
Missions

_________ 1^98_________
Vllth JSM -  March, 
1998. (Led by GOI)

V lllth JRM October 
November, 1998. 

(Led by DFID)

____________ 1999
IXth JRM -  April, 
(Led by World Bank)

999.
__________2000

Xlth JRM -  March 
April, 2000. (I.ed b\ 
GOI)

Xth JRM & Ilnd 
November, 1999. 
EC)

IDRM - 
(Led by

Priority 
Areas for 
the JSMs

Vllth JSM focussed on 
reviewing the overall 
progress o f the 

I implementation of the 
I  programme, 

particularly since the 
last JSM, highlight the 
constraints, and offer 
suggestions to
overcome these
constraints. To assess 
the extent to which the 
recommendations of 
last JSM implemented.

Focus for VIII JRM
are:

1. To assess the
extent to which 
DPEP is making
progress lowavds 
its objectives.

2. The extent to
which decision 
making has been 
decentralised and 
resourced to
support the
process, to date 
and what has been 
learned from that 
experience.

3. To gauge the
extent to which
PMIS and EMIS
and qualitative 
indicators are 
feeding into
improved planning 
and management.

4. To identify
constraints which

• To assess DPEP’s progress 
towards Programme’s 
objectives.

• To assess the extent to 
which an increase in the 
level o f community 
involvement can be 
perceived at the school 
level.

• To assess effort o f states 
particularly DPEP-1 and 
UPBEP for sustainability 
ofDPEP.

• To assess financial status j
o f Programme
Implementation.

Focus for Xth JRM & 2nd
IDRM are :

• To assess progress towards 
the DPEP’s objectives 
concerning access and 
enrolment, retention and 
learning outcomes, with 
particular reference to the 
programme’s target groups 
(girls, SC and ST children, 
children with disabilities 
and working children)

• To assess the extent to 
which evidence o f and 
planning for improved 
quality in terms o f “ inside 
the school” -  processes 
and school/community 
interaction can be 
perceived.

• To assess the extent to 
which increased capacities 
to facilitate and enable 
school improvement and 
community ownership can

To review the 
efforts made and 
interventions 
initiated particular!) 
since the previous 
JRM  to consolidate 
the programme  
gains and address 
critical gaps in terms 
of progress towards 
D P EP’s objectives.

To assess extent to 
which institutions al 
various levels ha>e 
been created and 
strengthened in 
planning and
m anagement ol 
primary education 
(institutional 
development and 
reforms).

To assess extent to 
which efforts are
made to sustain
DPEP activities and 
processes beyond tin 
project period,
particularly in
DPEP-I and UPBFP. 

' To assess the status 
of the programme  
implementation and 
the extent to which 
funds have been
utilised.



are impeding 
progress to suggest 
follow up activities 
to improve
perfomiance.

5. To assess the
extent to which 
DPEP is
influencing the 
mainstream 
education system.

6. To discuss
progress towards 
cost effective 
strategies for the 
utilisation o f
resources.

be perceived in the DPEP 
states and districts.
To assess the extent to 
which conditions to sustain 
DPEP activities after the 
programme ends have been 
created, particularly in 
DPEP I and UPBEP states 
and districts, and efforts 
and progress made in 
terms o f maximising the 
program m e’s impact on 
the primary education 
system as a whole.

Internal Supervision Missions : The system o f regular I.S.Ms. was discontinued in 1997. 
Now, only targeted I.S.Ms. are mounted. So far, 5 regular I.S.M ’s and 5 targeted hiternal 
Supervision Missions have also been launched to various states. These Missions have been 
launched either on the recommendation o f Joint Supervision Missions / Joint Review 
Missions or by the Bureau itself The main reason for launching these missions have been to 
identify the constraints and the issues resulting in slow pace o f implementation.

The dates o f these targeted ISMs are as follows :

Haryana Gujarat Orissa Maharashtr Orissa
December 13 - June 23 - January 16 -  24, a January 1 7 - 2 0 ,
15, 1995 July 2, 

1997
1998 March 3 - 9 ,  

1999
2000

Haryana ISM Gujarat ISM Orissa ISM (January Maharashtra Orissa ISM
(December (June -  July 1998) : An Internal ISM (March (January 2000) :
1995) : This 1997) ; This Supervision Mission 1999) ; In a An Internal
mission was mission was to Orissa was bid to Supervision
launched to launched on launched in January, improve the Mission visited
report on the the 1998. This was pace o f Orissa during

1 actions taken recommend necessitated by a implementati January 2000 as
; since the Joint ation o f recommendation o f on o f the the 10th JRM could

Supervision JSM the In-depth Review programme. not visit the state
Mission o f suggesting Mission (October, the DPEP because of the
September 1995 the Bureau 1997). This Mission Bureau Cyclone. The
in relation to its to pay has observed that launched an objectives of the
recommendation special the implementation Internal mission were (1) to
s and the attention to o f programme in Supervision assess programme
activities the state o f Orissa is far behind Mission to implementation in

i undertaken in j Gujarat, a the schedule and M aharashtra the existing 8
1 DPEP in this 1 close therefore it in March districts (2) to

period as well as monitoring recommended that a 1999. The assess the state of
to form its own and GOI Internal Mission was preparedness in the



I  assessment o f 
I major issues 
 ̂ arising in the 
 ̂ course o f

programme 
I implementation.
1 The Missions in 
I its report,
I described the 
i  various steps 
I taken by the 

state in response 
to the

I recommendation 
s o f previous 
JSM. These 
actions included 

i appointment o f 
; key project 
I personnel,
I initiating the 
I filling o f teacher 
i vacancies, a ban 

on transfer o f 
teachers and 
other staff

: engaged in 
I DPEP work 
; w ithout the 

I  permissions o f 
the State Project 
Director, steps 
initiated to 
create a separate 
cadre for DIET 
faculty at the 

i state level in 
order to recruit 
professionally 
competent 
faculty for the 
DIETS.
strengthening o f 
SCERT and 
orientation o f i 
VEC members 
to cite a few.

technical 
support as 
the mission 
found the 
progress to 
be relatively 
slow. The 
mission 
recommend 
ed
launching o f 
an ISM 
after a 
period o f 
three 
months. 
Accordingly 
, the GOI 
launched 
the Mission 
which 
expressed 
its
satisfaction 
over the 
steps
initiated by 
the state on 
the
recommend 
ations o f 
JSM.

Supervision Mission 
may be'm ounted in 
about 3 months time 
to monitor the 
implementation 
progress in key 
areas -  pedagogical 
renewal area, civil 
works, orientation o f 
project management 
staff and stake 
holders, regarding 
DPEP objective and 
strategies. The 
Internal Mission 
however found that 
after September
1997, things have 
moved faster in the 
state and activities 
related to civil 
works, media
campaign and
training have been 
taken in a big way. 
This could be seen 
by the expenditure 
pattern o f the state. 
As against on^y 3.50 
crores expenditure 
during first six 
months (i.e., April to 
September 1997) the 
expenditure during 
the next three 
months (i.e.,
October to
December 1997) has 
gone upto 8.54 
crores.

The Union
Education Secretary 
visited Orissa and 
held indepth
discussions.

assigned the 
tasks :
• To assess 

the
progress in 
each major 
interventio 
n of
DPEP.

• To assess 
the
progress in 
Phase-1 
districts 
towards 
achieving 
o f DPEP 
super 
goals.

• To 
identify 
constraints 
in
achieving
the
progress.

• To suggest
measures 
to speed 
up the
implement 
ation of
the
program m 
e.

The mission 
submitted its 
report
highlighting
the
constraints
and
suggested 
measures to 
speed up the 
implementati 
on o f the 
programme.

proposed 8
expansion districts, 
particularly 
whether the
conditions for the 
existing districts 
have been fulfilled 
(3) to identify 
constraints in 
achieving progress 
in respect of (1) & 
(2) above (4) to 
suggest measures to 
speed up
implementation of 
the programme 
and reach stage of 
readiness for
expansion. The 
team held
discussions with the 
state officials and 
during visit to 
Keonjhar district 
held wide -  ranging 
discussions with 
community 
representatives, 
teachers, CRC and 
BRC coordinators 
and district
functionaries 
including the DIET 
faculty at
Keonjhar. The 
team identified 
immediate steps to 
be taken on a 
priority basis and 
also assessed the 
status of DPEP 
implementation. 
The report of the 
mission was shared 
with the state 
authorities and the 
Bureau. The report 
of the IS M  is 
annexed.





Sn T icRNAL S u p e r v i s i o n  M i s s i o n  R e p o r t , O r i s s a  

/  _7^/^ January, 2000

An Internal Supervision Mission visited Orissa for 17-20 January, 2000, as the lO' '̂ JRM was 

unable to visit the state because o f the cyclone. The GOl team comprised o f  Ms. Rashmi 

Sharnia, D irector (EE.I), Dr. M adumita Bandyopadhyay, Consultant (Planning), Ms. Vipasha 

Agnihotri, Consultant (Pedagogy), Mr. Kailashpati Jha, Consultant (Planning), and from the 

state, SPD Orissa Mr. Vijay Arora joined the team. The team visited Keonjhar district and met 

with community representatives, teachers, CRC and BRC coordinators, district functionaries 

including the DIET faculty at Keonjhar, and discussed its findings with the Chief Secretary, 

Orissa as well as Secretary School and M ass Education. The team identified “immediate steps” 

to be taken on a priority basis and also assessed the status o f DPEP implementation.

Since the visit o f  the 9'*' JRM to Orissa in March 1999, the following positive changes have

come about;

a) 663 formal primary schools have been started as per State Government norms.

b) 50 alternative schools have been established in each district, most instructions 

have been appointed and were being trained at the time o f the visit.

c) Cluster coordinators have been identified and assigned clusters.

i'he above steps indicate significance progress in universalising access to primary schools and 

setting in motion basic processes for pedagogic reform. It is hoped that these processes will be

continued.

'A i::ic iiiany is.sucs thril enuMgcd during the visit, the team identified some steps that need to be 

LiPi.Icilakcn urgently which are stated below:

1. IriHiiedinte Steps

iosucs regarding the education o f  tribal children are the most important in the state. The 

■: i Golem o f  access is most acute in tribal areas as is the issue p f  drop out. M oreover, because



tribal children often speak a language other than Oriya which is the medium o f  instruction in 

the schools, they may need special attention in term s o f  teaching learning materials and 

teaching learning processes in the classroom. It may also be necessary to  address the issue o f  

attitudes towards tribal children. A special focus on tribal children is therefore extremely 

desirable. This focus needs to remain central in all strategies, particularly the next steps 

suggested below:

The state has recently identified cluster coordinators. These coordinators may need to be 

assessed over a short period o f  time as to their actual capacity to  deliver. Notably the state 

has also identified outstanding primary school teachers as part o f  block resource groups. 

Some o f  these have been selected as CRC coordinators but it is not clear w hether the best 

possible persons Jiave been selected as CRCs in each cluster. With the help o f the CTT 

(core teacher training group) the state may scrutinise the actual performance o f  the CRC 

soon and make changes wherever necessary. The development o f the resource centres, 

particularly the capacity building o f  cluster coordinators, may be crucial for improving the 

pedagogic processes in the primary schools. Orientation o f  the new CRCs in the teaching 

learning process and classroom transaction as well as their role needs to be undertaken 

urgently.

« So far the involvement o f  D lETs has been minimal in DPEP. Though some D IET faculty 

members have been involved in teacher training on an individual basis and are also keen to 

be a part o f  the pedagogic improvement in DPEP, the D IET as an institution has not yet 

played the role it is capable o f  playing. As the state is in the process o f  activating its BRCs 

and CRCs the DIETs may also be involved in this process. The capacity o f  the D IET 

faculty in the teaching learning process may also be enhanced and their responsibility 

tow ards BRCs and CRCs as well as the quality o f teaching learning process in schools may 

be articulated clearly.

® 1 he stale has recently identified instructors for alternative schools. The instructors are also

receiving some basic orientation. In the next few months, to establish alternative schools o f 

a good quality it may be advisable to provide much more intensive orientation to the 

instructors, give more thought to the teaching learning materials to be used in the 

alternative schools, specially since many o f  them are in the tribal areas and also evolve an 

effective support and supervision system. In other words, now that a large number o f



alternative schools and instructors have been idenlificd the quality o f these schools needs 

to be the major focus area,

T he state is now in a position to plan in a much more specific and focused manner than 

earlier. I^'xtensive household surveys have been conducted and the EMIS .system is lully 

operational. District teams and VECs have received some orientation. Sub-district 

structures have been put in place. It should now be possible to evolve highly focussed 

slraicgics targeted at specific habitations and specific groups o f  children. It should be 

possible to disseminate findings o f  the household surv^eys and EM IS data widely as well as 

to discuss it and ibrmulate strategies in village, sub-district and district forums. Particularly 

issues relating to drop out, which is a major problem area, may need to  be addressed in a 

iiriiii;ati()n specific nianncr. Most needy habitations may need to be identified and focussed 

on. The district may develop resource groups or other modalities to work at drop out 

issues in habitations with a larp_,e number o f  drop outs.

Si:i(E5s of iDipIcnicntaJioji jind

Projcct issues

100% posts are reported to be filled at the SPO level but 25% posts are still vacant at the 

district level. I'hese need  fo be fi l le d  up fo r  speedy im plementation o f  the program m e. Full 

time District Project Co-ordinators have now been placed and have also received an initial 

orientcition in a workshop conducted jointly by GOI, W est Bengal and Orissa.

i'he project in the state has a long history o f  frequent transfers which has been commented 

upon by several JRMs. M oreover, the implementation o f the project in Orissa has been slow 

a’.id ihc Slate has remained in the “special w atch’’ category (or the last three JRMs. Currently, 

tl'iC expenditure is only 18.5% o f  the total project cost. Frequent transfers have slowed down 

the project considerably. It is very strongly recom m ended that adhoc transfers should  not now  

he undertaken till the project end.



So far GOI has released Rs, 4537.89 lacs for the project and GoO has released 596.14 lac 

which is 11.6%, against a total release o f  money amounting to Rs 5134.03 lacs. The team was 

informed that several audits through the state financial department, auditor general and the 

slate education department o f the project are in proccss. I'hc reports o f  these auclils imiy he 

iiuiJe available to (j()/.

JiiuS M asiiigciiicnt

The state and districts are about to begin their exercise for ibrmulating annual plans for 2000-

2001. So far the house hold survey and micro-planning exercises carried out at the village 

level have not been used adequately in plan formulation. The team saw some evidence o f their 

use in locating nevv̂  schools and alternative schools but not in planning other interventions. It 

is strongly recom m ended that a m odality fo r  usin^ inform ation available from  these villw.^^e 

level data in this y ea r 's  annual work j)lan fo iniu la tion  m ay be evolved. This would allow the 

plans to be far more focussed. For instance, specific community mobilisation activities in 

ixiniciilar pockets and habitations rather than uniibrm activities all over the district need to be 

underiakcn. I'or such a disaggregated and  fo cu ssed  interventions appropriate sub district 

foru.ms m ay be needed. It was also found by the team that house hold surveys have not been 

shared with the communiiy and VECs. These have been com puterised by the district project 

office but pertinent information has not been shared with agencies that can take action and 

used. This is a process that the state may like to set in motion. Loccd needs and  strategies m ay  

then be reflected in the annual plans. The planning process in the state needs considerable 

attention. Particularly, adequate planning teams need to be I'ormed and oriented and plans that 

address specific needs ratlier than taking o f  uniform activities need to be promoted.

SIEM AT in Orissa is functioning as part o f  the State project olTice. Out o f  23 sanctioned posts 

in SlEM .Af 15 are in position. SPO is presently incharge as director. It is yet to be registered 

as an autonom ous society. So far the state has not considered the issue o f  reforming 

management structures and processes in any depth. There have also been many convergence 

problems at all levels among various functionaries.



At present at the state level there is an attem pt to develop forums for different state 

oi ganisalitMis to discuss issues. At the district level a limited amount o f  convergence lias been 

ciltcmptcd by individual olTicers, particularly DMs. However systems for such convergence are 

not yet in place. More important, the possible change in the management o f  schools and shift 

U) a supportive and enabling management style rather than an inspectorial one is yet to be 

conceptualised and put in place. Considering the growing number o f resource support 

institutions at all levels, this is an issue on which deliberations can be undertaken

Access and  A lte rna tive  Schooling

663 formal primary schools have been started as per state norms in D PEP districts. Teachers 

have been posted fiom nearby schools. With a very small exception most o f  these are single 

teacher schools. The state m ay like to p lan  specially fo r  the training o f  teachers in these 

schools as well as equipping in them with adequate teaching learning m aterials and  other 

facilities. Construction o f  buildings o f  79 new schools have been started. These may be 

undertaken at a priority basis.

The state is in the process o f establishing 50 alternative schools in each district in schooless 

habitations which do not qualify for formal schools under state government norms. W e 

observed an initial orientation training for newly selected alternative school instructors.

The rapid establishment o f  new schools and alternative schools have been a m ajor steps 

tow ards ensuring a greater access in Orissa. The state may also pay attention to maintaining 

quality o f  these schools. Particularly, since alternative schools are a new initiative, w e would 

like to draw attention to the following issues:

=> In some villages local teachers as per prescribed qualifications are not easily 

available. These are also often areas where the local language is significantly 

difl'erent from Oriya and the impact o f  a teacher recruited from outside the village 

who does not speak the local language can be poor. This issue may be considered 

in depth, before outsiders are appointed to these schools,

=> At present the state has provided five days’ initial orientation to  the newly selected 

instructors. In  the near fu tu re  more rigorous training m ay be necessary. Since 

alternative school have also been started in other states, O PEPA  may like to  find



out the training procedures followed by states that have conducted the program m e 

succcssllilly.

:-> So far the state intends to use textbooks o f NFE centres in the new AS centres, 

lliis slralcgy may need moic discussicni as NI'Ia eaters to the children upto the age 

o f  14 and many o f these schools are located in tribal areas where children speak a 

language that is dilTerent from Oriya.

=> A supervision and support system for these AS centres is yet to be evolved. This 

may be given priority to ensure proper functioning o f  AS centres and to  ensure that 

the children do not dropout o f  these centres because o f  inadequate quality. The 

team was informed that Village Education Com m ittees will be expected to 

supervise alternative schools. In this case it may be necessary to  orient the VECs in 

such supervision.

Mechanisms for tracking and strategies for out o f  school children in habitations

covered by formal schools need to be developed. At the district as well as the state

level extensive household data as well as school based data has been computerised. 

In the district visited clear information regarding number o f  un-enrolled children 

and those who have dropped out o f  school was available at the district level. 

H owever, this has not been used in a focused manner. It may be worthwhile to 

select habitations with highest problems o f non-enrolm ent and drop out and w ork 

systematically in these. It may also be w orthwhile to  create forums at the district 

and sub-district level to discuss habitations specific issues and undertake focussed 

activities.

=> At present there is only a single strategy in alternative schooling i.e. that o f 

providing access to unservec habitations. A ttention may need to be paid to  the 

children o f  migratory groups or working children.

C o m m u n ity  M obilisatio .i

1 iie state has an old tradition o f Panchayat and block level elected bodies. These are fairly

aciive in school education. It was found during the visit that VECs have been form ed, trained

and h- been using the Rs.2000 grant.

i s i



in one o f the schools, visited, the Village Education Committee members said that they 

wanted another round o f training. It was also found that the household survey conducted had 

not been shared with the Village Education Committee and orientation regardmg drop out and 

school attendance is yet to be given. Given (he strong fradiHon o f  commutiify j)ar(icipation in 

Orissa, (his is a  resource (ha( (he SPD m ay hke to tap.

Further, so far community mobilisation strategies have been o f  a general nature i.e. uniform 

strategies have been undertaken for all communities. M ore focussed strategies for villages with 

high drop out or with other social problems may be planned.

T rib a l E duca tion

Linguistic mapping and survey has been completed. Teachers in tribal dominated areas have 

undergone attitudinal training. Attempts have also been made to develop materials and primers 

targeting tribal areas. However, there is a need to  have an area specific holistic approach for 

tribal habitations integrating all interventions such as Gender, Alternative School, Pedagogy, 

lED, Community Mobilisations.

Spoken language in most tribal areas is not standard Oriya. Due to this, children cannot 

communicate with teacher and consequently drop out o f  the school. Some eiTort has gone in 

addressing this issue by developing primers in saura for Gajapati and Raigarh districts. Similar 

efforts may need to  be taken up for Juang, Munda, Parojas and many other languages, 'ihe  

state m ay continue to prom ote this activity.

Pedagogy

O t’.aJiiy o f  Schools

Although the : talc has conducted several rounds o f tcacher training the impact was not clearly 

visibic in terms oi the quality o f  the school. Pcuticularly, it was fo u n d  that considerable bias 

ah out tribal children cuid their capacity to learn exists am ong teachers. This issue m ay need  

to })c lack! intensively. Further, the teaching learning process in the schools visited was 

along traditional lines even though attem pts had been m ad e 'to  sit children in groups and



provide them with the teaching learning material. However, there was not genuine learning 

activity in which children as well as teachers w ere actually participating. A grccU deal o f  

efforts is y e ( fo go into itvproving the qualify o f  the schools.

7 'eacher Appointm ents

A large number o f  posts o f  teachers are still vacant. The state government luid decidcd to 

appoint 14000 para teachers. H owever this has not yet taken off because o f litigation and 

other problems. It is hoped that the process o f  recruitment will be expedited.

Pedagogical Renewal Process

The focus o f the pedagogical renewal process in Orissa has been on teacher training. Three 

rounds o f  teacher training have been conducted, exposing teachers to  activity based pedagogy, 

approaches to language, maths, EVS teaching, multigrade issues etc. However the textbook 

renewal process has not been in tandem with the tcachcr training. Presently the textbooks 

provide limited scope for practising activity based teaching in the classroom. The state may 

need  to undertake a review o f  its textbook renewal strategy and  initiate necessary action. A 

study o f the textbook renewal process o f states like Madhya Pradesh and Kerala itiay also be 

useful,

7 'caching Lecuiiing M aterials

Ar, cllbrt has been made to motivate teachers to use teaching learning materials for classroom

• refiisaction through teacher training and also through block and cluster level TLM workshops, 

i iowcver presently the focus seems to be on developing paper based material such as charts o f 

leaders, fruits, drawing for story telling, fiash cards etc. Producing such material is not only 

veiA' time consuming but also lacks durability (flash cards made out o f paper do not last long).

1 lie state may need to consider production o f some o f  the materials centrally at the block or 

district level. Possibility o f using material other than paper may also be explored. The fo c u s  

needs to be on the use o f TLM in the teaching learning process rather mere production o f  the 

same.



Jiesource Centres

CRC coordinators have been recently appointed. Selections have been done through 

interviews at the district level. It was found during the district visit that some o f these 

coordinators are not primary school teachers and as yet the coordinators are not clear about 

their role. The stale m ay need  to ensure that the best possible persons have been selected as  

CRC coordinators. In this regard the w orkshops used in Kerala and Assam to identify the 

strengths o f resource persons may also be conducted. Since the state has a good core teacher 

training group (CTT), its help may be taken in the screening. It would also be worthwhile to 

tap the block resource group which is already trained in pedagogic issues. Training and  

orientation o f  CRC coordinators is a  priority area.

The state may like to articulate its plans for making the BRC a stronger academic resource 

centre. Several possibilities are being explored at present. It needs to be ensured that the B R C  

emerges as a strong a n d  viable academ ic resource rather than an administrative office.

It: S 'oi) 'cmciU o f  Dll', I's

I'hin.s rue aibot for greater involvement o f DIETs at an institutional level in DPEP. However, i f  

D ili is  arc ‘n be involved in pedagogic renewal processes the capacity building o f  D IE T  

le teaching learning process is essential. This may be undertaken in term s o f  

programm es as well as greater involvement o f  DIET faculty in state level 

}u_da^o£; :.i renewal processes such as development o f  textbooks, teacher training modules, 

resoLirce ceritres etc. Establishm g linkages between DIET, B R C  and  CRC (regular m eetings  

(’h:.) cspcaa lly  fo r accidcmic purposes will not only fac ilita te  greater involvem ent o f  this 

insn iudon but will ensure quality academ ic resource support to teachers.

S iule Resource Group

A strong stale resourc" ^roup (CTT) has evolved in the process o f  developing teacher training 

modules and conducting training. However presently the activities o f  this resource group are 

iestricted to  training only. It w ould be worthwhile to involve this core group in other areas o f  

oedagogical r e n c .a l  such as developing CRCs, BRCs, textbooks, organising district 

r'-^'kshops etc. Regular meetings at the state level, building their capacity through w orkshops.



exposure visits etc. will help in further equipping the CTT to undertake the above mentioned 

(J  activities.

M uhigrade Issue

There are a large number o f  small multigrade schools in DPEP districts. For such schools 

which have 30-50 students across grades with a single teacher a different teaching 

methodology is required. Though the multigrade issue has been addressed through teacher 

training, it requires much more focussed attention in term s o f methodology, materials, 

academic support and supervision.

Girls’ Education/G ender

Efforts have been made to address the gender issue in the teacher training programme. A 

training module for the M TAs has also been prepared at the state level. Also five villages in 

each block having low enrollment o f  girls have been taken as model villages for gender 

intervention. A core team has been constituted at the village level to undertake various 

activities. However, this core team has not been trained in some o f  the districts including the 

district visited. Proceedings o f one general body meetmg for the model village approach 

highlights some key issues raised by the community. H owever no action was planned or 

implemented on the basis o f  these issues. It was also observed that the infonnation available in 

the house to house survey has not been used to formulate the intervention strategies for girls’ 

education.

K-.vtiy ChikJhood Care & Education (ECCE)

The state has taken initiative to integrate the pre-school education and formal education by 

undertaking some activities for ECCE. These include constituting a state core group, training 

o f  anganwadi workers, developing supervision and monitoring format, procuring education 

kit, extending timings o f  anganwadi centres etc. The field interactions o f the team revealed 

that there is a need to further equip these centres with play material for children. The state 

plans to undertake this activity.



In the district visited w e found that the VEC has made a request to  have same timings for 

school and anganwadi centres because many o f the children are unable to  attend the school as 

they are engaged in taking care o f the siblings. A close coordination between anganwadi 

centre, teachers and  VEC merfthers m ay help in bringing these children to the school.

Integrated Education for Disabled (IKD)

The state has evolved a holistic intervention strategy for lED. It includes identification o f  the 

mild and m^oderate disabled children special training and orientation o f  teachers, VECs, 

parents, supplying aids, creating awareness, etc. This strategy is being implemented on a pilot 

basis in one block o f each district. However lack o f  supply o f aids and appliances to  the needy 

children has posed a problem. For example, 605 children in the district visited by the team, 

require these aids but the district has not been able to provide for them. In absence o f  these 

aids it will not be possible to integrate these children in schools. The SPO m ay need  to help  

flie district in procuring these aids from  the concerned institutions.

Civs! W orks

The visiting team  had an opportunity to  see one new school, three CRC buildings and one 

ongoing construction o f  BRC. At CRC there is one main meeting hall and attached to  it is a 

small CRC office. The state m ay consider developing a  hbrary or an activity room in the 

office or m eeting hall. It was observed that instead o f  undertaking construction o f  schooless 

buildings the focus has been on construction o f  CRCs. It is important that the issue o f  

sc/joolless buildings is taken up on priority. Some o f  the other concerns include;-

® Progress o f  B R C s a n d  New School buildings: Progress is found to be very slow.

According to the progress report as on 30.09.99, construction o f  only 27 BRCs out o f  86 

proposed and 135 new school buildings out o f  734 proposed has commenced. N one o f  the 

new school buildings are complete yet.

•  Construction o f  CRCs: According to  the progress report as on 30.09.99, the number o f

CRC constructions that have been initiated are m ore than that o f  target. Total number o f 

CRCs that are completed and are in progress are 1034, where as the target is 908.



® Level o f expenditure is found to be low. As per the progress report, an expenditure o f  only 

Rs. 1735 lacs has been incurred against a total project outlay o f Rs. 5092.

® The new school designs may incorporate as many child friendly elements as possible. All 

future school building constructions may be undertaken as per these designs.

M anagem ent Information System

^I'he MIS system in the state was found to be highly effective. A dequate data is available on 

most counts. Before collecting and  com piiierising more data, e.g. GIS, use o f  existing data  

m ay be ensured.



Appraisal

Objectives

The appraisal o f Perspective Plans paves the way, after certain formalities, for starting implementation 
of DPEP in a state. The perspective plans as prepared by the state and district teams present the issues, 
the strategies and interventions aimed at resolving the issues and the financial implications thereof

Strategy

The states and districts that intend to launch DPEP, prepare the draft perspective plans. In case the 
states have difficulty in preparing the plans, the Planning Assistance Missions are launched by the 
Bureau to help states prepare the plans. On receiving the plans, the Bureau launches pre-appraisui 
missions which go to the state, make field visits, discuss the issues with the district and the state le\ ci 
officials and submit reports to the DPEP Bureau. The draft plans are then revised in the light o f the 
recommendations made by the Pre-appraisal M ission for assessment o f  the Appraisal Mission. The 
Appraisal Missions present their report to the Bureau and discuss it in the presence o f the officials of 
the state. These appraisals are followed by the Appraisal M issions o f the funding Agencies who alsc' 
share the report with Government o f India. In the case o f DFID assisted projects, a joint GOI-DFll) 
appraisal mission is mounted. After a nod from Government o f India and the funding agencies, llie 
states start implementation o f the programme.

Appraisal Training

Following the successful completion o f DPEP-II national appraisals, it was agreed that the distriei 
and state plans o f  all the expansion districts for DPEP-I States, Orissa, U.P. and Bihar (D PEP-llii 
would be appraised by National teams and IDA will only review a sample o f the national appraisai 
reports. This implied that the Bureau and TSG had to gear up to meet the challenge.

To facilitate quality appraisal o f these expansion districts preparedness to implement DPEP, the 
Appraisal and Supervision Unit within the TSG undertook a series o f activities. Realizing that the task 
on hand is mammoth, the Unit designed a comprehensive 5-day familiarization programme, conducted 
with the assistance o f the LBSNAA, Mussoorie. The programme included an orientation to DPEP, an 
introduction to the general appraisal process and DPEP specific requirements, such as financin! 
appraisal; functional area component appraisal; report writing and a session on team ethics. Fi\ e 
programmes were held during the period o f May-December, 1997 leading to the creation o f a resourc. 
pool o f  80 persons, the fifth one was held in September, 1997.

The participants for these programmes were carefully identified. The effort was made to tap ihi 
national expertise available in educational financing, planning and management, special programmes 
for focus groups, pedagogical and other school effectiveness issues by involving them in these 
trainings. This familiarization programme also helped the DPEP Bureau and TSG to identify quahi\ 
appraisers that is critical in team formation.

Appraisal Handbook

As a ready reckoner for appraisers, the Appraisal Unit within the TSG developed an "Appraisai 
Handbook'. Having been prepared with assistance from the Bureau, this handbook includes sections 
on appraisal process, the assessment o f  components from various angles and content and structure of 
the expected national report. The purpose o f  the handbook is to highlight the specific requirements (il 
DPEP appraisal and provide ready guidelines to every appraiser going to the field.



Future Interventions :

It is planned to launch G.O.I. Pre-Appraisal Missions to Rajasthan and Gujarat in April, 2000 
A joint GOI-DFID appraisal mission to Orissa is expected in May, 2000.

Future Strategies

Involvement of T .S.G ’s functional units in the desk/summary appraisal for W est Bengal, Orissa 
and Rajasthan by way of inviting their comments or inclusion of these in core in-house appraisal 
teams has proved to be very encouraging. Valuable inputs, received from functional units, w ere 
helpful in accomplishing the task as these cover almost entire gamut of the programme. W e 
intend to follow the same in future.

Status of Appraisal

Appraisal o f expansion districts

Satisfied with the pace o f implementation o f the programm e and ii  ̂
coverage, the GOI decided for the expansion o f DPEP into more districts oi 
DPEP-I states and Orissa, the states where the programme was already undci 
implementation. Accordingly, National Pre-appraisal and Appraisal M issionn 
for Appraisal o f expansion districts in the DPEP-I states and Orissa w ei\ 
launched during January -  July, 1997 followed by the missions from IDA foi 
the expansion districts.

Appraisal o f U.P. and Bihar

National Pre-appraisal and Appraisal Missions for the states o f  U.P. anu 
Bihar were launched during January -  July, 1997. As in the case for tlu 
expansion districts, these missions were also followed by IDA missions. A.s ;i 
result 15 districts in U.P. and 17 districts in Bihar were selected for the 
implementation o f the programme.

The ambitious schedule o f mounting missions, many a times simultaneous u* 
several states was undertaken. It was decided that each appraisal team woliIJ. 
have at least four members o f  whom one will be an architect/civil engincci 
another a social sector expert, one expert in pedagogical renewal processL- 
and an economist/planning experts. However, the size o f the mission w a- 
extended to 8-10 in M.P., U.P. and Bihar to cater to large number o f district .' 
to be appraised in these states.

Whereas the pre-appraisal missions had been o f approximately 12-14 da\ > 
duration, the appraisal missions typically lasted for 16-18 days. The resouiw  
persons for those missions were drawn from the pool that was developer! 
through ‘familiarisation’ programmes. For the sake o f  maintaining 
continuity, efforts were made to retain the same team for both pre-appraisal 
and appraisal. The process o f  appraisal was very dem anding and asked for 
rigour as well as professional competence. The W orld Bank reviewed the 
process through extensive visits and complimented the work undertaken b\ 
the Bureau/TSG.

During 1997 a total o f 22 pre-appraisal and appraisal missions were launclieo 
for the appraisal o f expansion districts. This is a landmark in the nationa!



capacities for appraising such project.

The plans for introducing DPEP in A.P. in 14 more districts were pi\ 
appraised by a GOI mission in November, 1997 which was later joined !'•- 
the World Bank team. In January 1998, the appraisal was conducted. Due i. 
the large number o f districts involved, the mission comprised o f 8 e x p e r - 
drawn from various fields. The World Bank reviewed the appraisal proce>- 
later in February 1998.

Pre-appraisal missions to U.P. and Rajasthan were launched in M a\ anJ 
June, 1998 respectively for appraisal o f plans for three districts o f U.P. an.- 
ten districts o f  Rajasthan.

The unit participated in a G.O.I.-W orld Bank M ission (Decem ber 1998) b 
U.P. to assess districts Bahraich, Barabanki and Rampur for inclusion n-; 
DPEP-Il and recommended positively to G.O.I.

1999 A Govt, o f India Pre-Appraisal M ission to U.P. was launched in May-jun-. .
1999 to appraise the plans o f  38 districts to bring these districts under DPE!’ 
fold with W orld Bank funding. A striking feature o f these proposals has been 
that unlike the other proposals, they proposes an average expenditure o f R> 
20-25 crores, almost half o f the upper ceiling as envisaged in D PEi’ 
guidelines by cost-saving devices. Subsequent to this, the Bank completed its 
appraisal in Sep., 1999. The unit also helped the state in brining out tlv. 
costings in standardised format.

An in-house appraisal o f  plans for 5 districts in West Bengal was carried oi;i 
in August 1999. The unit helped in this process by way o f  providing 
appraisal inputs. The plans including the costing tables were fmalised in 
consultation with State Project Office and the Bureau.

2000 Orissa : A Desk review o f plans for 8 districts o f Orissa was carried out 
in January / February. Suggestions were made to revise the plans.

Rajasthan : A summary review o f Perspective plans o f 9 districts of 
Rajasthan was carried out in February / March.

Gujarat : Desk appraisal o f plans o f 6 expansion districts in Gujarat is 
expected in April, 2000.





RECOMMENDATIONS OF lOTH JRM AND FOLLOW UP ACTION 
NATIONAL LEVEL

Area Recommendations Action Taken
ALTERNATIVE
SCHOOLING

The Mission has observed a considerable expansion 
o f Alternative Schools in most States that have 
extended educational opportunities to some 
communities for the first time. However, whilst 
recognising the contributions o f AS to universalising 
access, the EE I Bureau might encourage the States 
to further develop context-specific strategies with 
appropriate resources to ensure education o f 
comparable quality for all children on a sustainable 
basis, with particular reference to the most deprived 
children such as street children, migrants and 
working children.

Under AS programme, there has been continuous emphasis for 
developing context specific strategies; As a result variety o f strategies, 
responding to the specific needs have been started in the states. But there 
are many groups which still remain uncovered. In the years 1997 and
1998, national level workshops were organised to cover the most difficult 
groups like child labour and street children. In the last national workshop 
held at Bhopal in January 2000, the issues concerning coverage of 
children who are in specially difficult circumstances were discussed. 
This category includes groups like, child labour, street children, children 
who migrate with their parents and children to whom education has been 
denied due to religious beliefs o f the community. Participants identified 
specific groups in their respective states and also prepared action plans. 
(Detail can be seen in the workshop report).

Equivalence and sustainability are other important issues which were 
dealt at length in the workshop. On earlier occasions also the issue of 
equivalence and making adequate investments to achieve it, were 
discussed with the DPEP states. The sustainability o f AS strategies has 
been a major constraining factor for diversification o f strategies under 
AS, as well as for making necessary investments for achieving 
equivalence. The existing centrally sponsored NFE scheme has been 
revised and the new scheme called Alternative and Innovative Education 
(AIE) encourages adoption o f diverse strategies for catering to diverse





groups o f children. In the new scheme there is a substantial increase in; 
per child cost, the honorarium of teachers and supervisors, and the over 
all cost o f the programme. Duration o f foundation training and 
subsequent training every year has also been increased. This scheme 
which is likely to be implemented from the next financial year, to a great 
extent, should be able to remove the barriers which have been stopping 
states from diversifying the AS strategies as well as making better 
investments to achieve equivalence.____________________________

PLANNING Lack o f funds has hampered the State DPEP 
Societies from implementing planned activities this 
year. As a matter o f urgency, the GOI needs to 
ensure the timely release o f funds to the State 
Societies, and Assam, Bihar, Haryana, Maharashtra 
and Rajasthan need to pay the 15% share if  they 
expect the funding agencies to continue their 
support. It is furthermore suggested that for the time 
being Orissa and West Bengal continue as special 
watch states.

Since Orissa and West Bengal were designated special watch states in the 
last JR_M, a special workshop for both these states to help them improve 
their planning processes was organised in January, 2000 at Calcutta. 
Moreover, an Internal Supervision Mission visited Orissa *in January
2000 and made detailed recommendations to streamline and improve 
programme implementation.

At the national level, issues regarding improving the teaching learning 
process were raised and discussed in workshops, trainings etc. on the one 
hand and on the other hand, states were facilitated in building capacities 
o f resource persons._________________________________

The Mission acknowledges the progress made by 
some DPEP-I States to review the sustainability o f 
DPEP gains. There is, however, an urgent need for 
the DPEP-I States that have not yet conducted 
sustainability studies do so now. The States that 
have undertaken sustainability studies need to 
formulate, on the basis o f the findings, a time-bound 
plan to consolidate the DPEP gains and sustain the 
initiated change processes. In this context, the States 
may wish to consider fijrther strengthening 
communication, co-ordination and co-operation 
among key resource institutions and facilitate the 
formulation and implementation o f institutional 
development plans o f DIETs and other envisaged 
district level resource institutions.

Sustainability studies are being carried out by phase-I states.



PEDAGOGY

MANAGEMENT
INFORMATION
SYSTEM

States and Districts may like to strengthen the 
designed training modules and material to : (I) 
enable teachers to better relate training and integrate 
textbooks and TLMs to children learning outcomes; 
(ii) ensure that classroom assessment skills are 
developed and used, such as continuous student 
assessment; (iii) ensure effective teaching in 
multilevel/multigrade situations and (iv) ensure that 
strategies are developed for enhancing the skills of 
trainers and educational administrators at the block 
and cluster levels to enable them to fulfil their roles, 
especially in providing on-site support to teachers 
and schools.
The Mission has observed a wide variety o f data in 
circulation providing information on enrolment, 
repetition, retention and attendance. The Mission 
furthermore acknowledges the EE I Bureau plans to 
further develop the progress review mechanisms for 
DPEP. In this regard, the EE-I Bureau and the States 
may wish to (i) rationalise DISE data with other 
management information systems currently in use, 
(ii) continue efforts to improve the reliability o f the 
available data, and (iii) further integrate the findings 
o f the micro-planning exercises for the fomiulation 
o f subsequent AWPBs. The Mission hopes that in 
the further there will be a better utilisation and 
analyses o f available data at state and district level 
to set p riorities. and to respond to local-specific 
needs.

This was undertaken in the following ways :
(a) States (Karnataka, Orissa, Andhra Pradesh and Maharashtra) were 

facilitated in defining roles o f resource persons, specially at the 
cluster and block level and articulating capacity building needs.

(b) A special workshop was held in February, 2000 to discuss reading 
skills among children and the role of school libraries in promoting 
these skills.

(c) School level initiafives to improve the teaching learning process 
were undertaken in collaboration with states in Uttar Pradesh and 
Madhya Pradesh.

(d) A magazine on pedagogic issues “Issues in Pedagogical 
Improvement” was continued. The recent issue focussed on 
storytelling.____________________________________________________

The following measures have been taken to improve the EMIS data base:
(a) The current school based data capture format is being revised in 

consultation with units dealing with various major interventions, to 
provide more relevant information.

(b) Case studies have been undertaken in three states to assess how well 
household surveys have been used for planning and to locate problem 
areas in using these.

(c) A committee has been formed to examine the possibility of 
improving a data system based on household surveys which will 
provide better understanding about out o f school children.

(d) In various planning workshops the issue o f integrating information 
available at the habitation level into annual work plans has been 
addressed. Many states have informed the Bureau that the planning 
process for the year 2000-01 attempts to integrate habitations specific 
informafion.



ABBREVIATIONS AND ACRONYMS

AEO Assistant Education Officer GCERT Gujarat Council of Educational Research and Training
ARG Academic Resource Group GOI Government of India
AS Alternative Schooling HM Head Master
AWPB Annual Work Plan and Budget HT Head Teacher
AWW Anganwadi Worker ICB International Competitive Bidding
BEO Block Education Officer ICDS Integrated Child Development Scheme
BEP Bihar Education Project IDA International Development Agency
BIU Block Implementation Unit IGNOU Indira Gandhi National Open University
BRC Block Resource Centre IIM Indian Institute of Management
CHT Centre Head Teacher ISEC Institute of Social and Economic Change
CRC Cluster Resource Centre JRM Joint Review Mission
DEO District Education Officer JSM Joint Supervision Mission
DPEP - CRG DPEP -  Core Resource Group LBSNAA Lai Bahadur Shastri National Academy of Administration
DIET District Institute of Education and Training MHRD Ministry of Human Resource Development
DOE Department of Education MIEPA Maharashtra Institute of Educational Planning and 

Administration
DPIU District Programme Implementation Unit MIS Management Information System
DPO District Project Office MLL Minimum Levels of Learning
DRG District Resource Group MS Mahila Samakhya
EC Executive Committee MT Master Trainer
ECE Early Childhood Education MTC Mother-Teacher Council
Ed.CIL Educational Consultants India Limited NTC National Competitive Bidding
EFA Education For All NCERT National Council for Educational Research and Training
EMIS Educational Management Information System NEEM National Elementary Education Mission
G(' Governing ( ouncil NEG National Expert Group



g i
z
m
>

1 o  
I o

NFK Non Formal Education SPD State Project Director
NGO Non-Governmental Organisation SPO State Project Office
NIBM National Institute of Bank Management SRG State Resource Group
NIĈ National Informatics Centre ST Scheduled Tribes
MEPA National Institute of Educational Planning and Administration TLC Total Literacy Campaign
NRRC National Research and Resource Centre, Mussoorie TLM Total Literacy Mission / 

Teaching Learning Material
NSDART National Society for Promotion of Development Administration, 

Research and Training
TOR Terms of Reference

ODA Overseas Development Administration TRI Tribal Research Institute
PMIS Project Management Information System TOT Training of Trainings
FRA Participatory Rural Appraisal TSG Technical Support Group
PRI Panchayat Raj Institution TWD Tribal Welfare Department
PTA Parent Teacher Association UEE Universalization of Elementary Education
PWD Public Works Department UNDP United Nations Development Programme
RIE Regional Institute of Education VEC Village Education Committee
SC Scheduled Caste VEP Village Education Plan
SCERT State Council of Educational Research and Training VHAI Voluntary Health Association of India
SDP School Development Plan VIPP Visualization in Participatory Planning
SIEMT State Institute of Educational Management and Training VTM Village Teacher Motivator
SIS State Implementation Society


