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Progress Overview
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Review Mission have been presented in
bold script.

e The Progress Overview is upto December,
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been provided wherever possible.
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STATE No. of DPEP districts In the Pipeline Total
Andhra Pradesh 19 - 19
Assam 9 - 9
Bihar 27 - 27
Gujarat 3 6 9
Haryana 7 - 7
Himachal Pradesh 4 - 4
Kamataka 11 - 11
Kerala 6 - 6
Madhya Pradesh 34 - 34
Mabharashtra 9 - 9
Orissa 8 8 16
Rajasthan 10 9 19
Tamil Nadu 6 - 6
Uttar Pradesh 56 - 56
West Bengal 5 5 10
TOTAL 214 28 242




Planning and Management

Background

Decentralised planning has been a major thrust area in DPEP, with the district a unit for
planning. Unlike many other centrally sponsored schemes, in DPEP a great deal of choice and
autonomy vests with the district as well as with the states. This thrust in DPEP has matched
the general move towards decentralised administration that has followed the 73rd and 74th
amendment of the Constitution.

“Perspective plans” for each district are prepared before the project is sanctioned and annual
plans are prepared every year by the districts. A major focus at the national level has been on
capacity building of district teams to prepare annual plans. Large scale training programmes
have been carried out for all DPEP states by NSDART, Mussoorie (annexure I).
Simultaneously, programmes of various kinds for different kinds of issues and for specially
weak states have been carried out by NIEPA as well as TSG (annexure II and IIl). From the
national level there have been continued efforts to improve the planning capacities of district
teams. A manual for district teams to prepare annual work plans and budget proposals was
also prepared in January 1999 and shared with state and district teams. Subsequently, the
training module of NSDART was revised too and has been replaced by a new module in a
national workshop held in August, 1999.

A second major activity for planning and management has been the appraisal of plans madc
by the district teams. This has been crucial firstly, in providing feedback to the teams on the
plans made and secondly in avoiding mistakes that can occur because district planning is a
relatively new phenomenon. When the project began all plans were appraised at the national
level. However, since 1997-98 this appraisal was decentralised to DPEP-I states as well as
Uttar Pradesh, Bihar and Andhra Pradesh and at the national level only 10% of the plans werc
re-appraised. This year state appraisal will be conducted by Phase-II states also.

A third initiative in DPEP to encourage grassroot planning has been orientation of the state
teams in microplanning by NIEPA (annexure II). States have varied widely in terms of the
nature of the processes that they have followed in microplanning. For instance, in Karnataka
and Bihar microplanning is seen largely as a community mobilisation exercise, while in
Maharashtra the focus is on household surveys. An emerging issue and national activity has
been promoting greater use of these grassroot activities in annual workplan formulation. This
issues was taken up with the states in a workshop in January 1999 and again in January 2000.
There 1s some evidence that states are now modifying their planning processes to incorporate
grassroot level needs better.

DPEP has also evolved flexible project management structures which have allowed the
project to move forward at a fast pace. The programme management structure and staffing
position have been indicated in annexure IV. There is also evidence that aspects of thesc
structures are being considered by states for long term restructuring of their educational
management systems.

A major input in DPEP has been the setting up of SIEMATSs which the states have undertaken
with varying degrees of success. As for example, the SIEMAT’s in Uttar Pradesh and Bihar



and Himachal Pradesh are largely involved in planning, appraisal of AWP&B and capacity
building of state and district functionaries. On the other hand, West Bengal DPEP has
entered into an agreement with the Administrative Training Institute (ATI) for an interim
alternative arrangement to conduct training of primary education bureaucracy in the state till
a full fledged SIEMAT is set up under SCERT in the state. The success in establishing well
functioning SIEMATSs has however been limited, in spite of the fact that a major workshop on
the importance of establishing SIEMATSs was held in December 1998, and the issue was
taken up again with state education secretaries in February 1999 and October 1999. NIEP A
has also provided technical assistance to states in establishing these institutions. This issue 1s
discussed further in “emerging issues”.

Progress since last JRM
Improving capacities for annual work plan and budget formulation

Over the years, the experience with district planning has revealed that even the district is a
very large unit and much greater attention to needs of specific habitations and social groups
within a district 1s needed for UPE. Since the last JRM a consistent attempt has been made to
highlight this aspect of planning and to encourage district teams _to build in block specific
issues in their plans and to incorporate findings of village surveys-and school plans in annual
plans. A major workshop was held in December, 1999 to discuss how annual plans can be
made to focus more on the needs of children and particular social groups of in particular
regions. The importance of consultation and strategy formulation at the block and cluster
level was stressed.

Workshop on planning process, Delhi, December, 1999.’

The participants from Kerala and Tamil Nadu explained the existing planning process in the
states where substantial emphasis is given on micro level planning i.e. ‘school development
plan’, ‘cluster plan’ and its integration into AWP&B. A presentation was made highlighting
the process of planning which states may adopt to improve their plans. The main discussion
points were formation and capacity building of planning teams, creation and use of forums
and development of state resource groups, which can help state in planning, appraisal of
plans and capacity building exercises.

Some of the major outcomes of the workshop were:

e It would be necessary for the states to evolve modalities of feeding the information, needs |

and strategies worked out at the school and village level in to the AWP&B.

e The micro-level plans could be scrutinised at the cluster and block level and the AWP&B

could be based on the deliberations at the cluster and block level.
e Data collection through house to house survey is not adequate for the planning process. It

was decided that for forthcoming year’s AWP&B the states -would attempt to use the

available information (i.e. minutes of review meetings etc.) and prioritise their needs and
strategies in case house to house survey data is not available.

e Categorisation of habitations and villages with specific needs should be attempted and
habitation specific strategies can be formulated.

e It was also stressed that apart from adopting suitable planning process, the states should
evolve appropriate appraisal mechanisms .

e It was also suggested that documentation of existing planning process in the states might
be undertaken.

I~



As a result this year many states have chosen to follow a more rigorous process of planning.
Detailed processes of planning were described by Andhra Pradesh and Assam in a workshop
in February, 2000, in which much greater involvement of grassroot functionaries and
habitation specific planning has been attempted. Information about similar attempts has been
recieved from West Bengal, Himachal Pradesh, Uttar Pradesh and Karnataka also.

As a result of continuous interactions between TSG, MHRD and states, some of the states
have now started conducting workshops to enhance the capacity of district teams to prepare
annual work plans and to identify the needs of districts for preparation of need based plans.
These states seem to be less dependent on the national level institutions as far as training of
district teams is concerned.

[t was also found that two states, Orissa and West Bengal which have been special watch
states, had planning processes which were not well defined and comprehensive.
Consequently, a special workshop was held in January, 2000 to orient the district teams of
these states in the planning process and modalities of preparation of annual work plans and
budgets. Issues regarding needs identification and strategy formulation for specific areas were
again stressed.

Workshop on Planning Process and AWPB, Calcutta, January, 2000

e Participatory and interactive sessions were conducted to discuss the planning
process, planning for universal access, alternative schooling, and pedagogy
improvement along with presentations on planning process, content of AWP&B
and gender interventions.

e Modalities of preparation of a need based plan integrating information from house
to house survey, DISE etc. and establishment of linkages between information,
strategies and activities were discussed.

e The participants were given opportunity to interact with each other and to share
their views through group works and presentations. These group works
concentrated on appraisal of some of their own district plans of earlier years.

¢ This workshop was highly appreciated by the participants from each state due to
its participatory nature providing a scope for open discussions on AWP&B
preparation in general and planning process in particular.

Apart from these, an effort is being made to study the change in planning processes of some
of the selected states since inception of DPEP.

Improving appraisal capacities

The second focus area has been strengthening the appraisal capacities of states. It is envisaged
that such strengthening would not only help in decentralising the process of appraisal but also
aid better planning as state teams acquire tools and knowledge to scrutinize their own plans.
To this end, a three day workshop was held in February, 2000 in which the appraisal process
to be followed by the states was discussed in detail.



Workshop on Appraisal of AWP&B, Delhi, February, 2000

The workshop provided an opportunity for

e Discussion on appraisal process.

¢ Role of appraisers.

e Group work to actually appraise some previous years plans of alternative
schooling, pedagogy, civil works, planning and management.

e Financial appraisal.

Micro level initiatives

Another thrust area has been the strengthening of micro level planning. Many states like
Kerala, Tamil Nadu and Andhra Pradesh have made progress in identifying needs through
school level planning. NIEPA, TSG and the Bureau had jointly taken a micro level initiative
to enhance the capacity of school teachers and cluster resource persons in Banikhet Block of
Chamba district of Himachal Pradesh. A workshop was held in Banikhet in March 2000 to
continue the process. A state level workshop will be conducted soon to discuss the modality
of expansion of this work in other blocks/districts.

Sustainability

The issue of sustainability is seen as vital for DPEP-I states as well as Uttar Pradesh.
Sustainability studies have been undertaken by phase I states as well as U.P. The state
specific status of these studies is as follows:

Haryana - Sustainability report presented at a recent EC meeting. To be revised and re-
presented to Bureau.

Tamil Nadu - A state level committee has been set up. Report is ready. To be finally
approved and then sent to GOI.

Maharashtra - Study not yet completed.

Madhya Pradesh — The committee appointed for looking into sustainability issues has
submitted its report which is under consideration of the State Government.

Assam — The sustainability study has been completed and is under consideration of the State
Government.

Karnataka — The sustainability study has been completed and is under consideration of the
State Government.

Kerala — The sustainability study has been completed and is under consideration of the State
Government.

Emerging Issues

The thrust in planning has been to strengthen capacities at the state and district level to plan
and implement activities as per needs. However, in a field based programme like DPEP.

where new situations are encountered continuously, formalised training programmes
~ conducted by training institutes are of limited use. In fact, much of the expertise or
knowledge that has emerged in this area is based on experiences within the field. A great deul
of learning has taken place in many states. The strategy for capacity building therefore has
been to foster sharing among states and organise workshops where emerging issues can be
deliberated. The plan in the forthcoming year is to continue the dialogue on this issue with
state and district teams to provide greater focus to the planning process.



Setting up of SIEMATSs in DPEP, in spite of constant discussion with the states on this
subject, has been slow. Most of all, states appear to doubt the value of yet another institution
which may or may not bring about the required changes in the elementary education system.
The current financial constraints in many states add to the reluctance to set up these
institutions because of the financial implications that these may entail for the future. It may be
worthwhile at this point to continue to stress on the processes of planning and management
and the need for their improvement, rather than setting up of formal institutions. States have
been encouraged to form state resource groups which can provide guidance to the state in
planning and capacity building of functionaries at different levels. It is expected that if states
continue to undertake processes and activities for improving planning and management, thev
will be better able to define their own institutional needs and move towards addressing them.

Many states have conducted house to house surveys and microplanning on an extensive scale
but have not used the information fully at the time of plan preparation. Case studies are under
process to identify the constraints in using this information in collaboration with the MIS unit
(see information on MIS for more details). In the future, states will be facilitated in making
better use of these surveys in the future.

A final major issue that has emerged with DPEP is the need for adoption of some of the
positive management practices fostered in the programme by the regular system as well as
integration of the regular system with DPEP. This is being attempted by several states.



ANNEXURE 1

STATUS OF CAPACITY BUILDING FOR PLLANNING & MANAGEMENT

Activities

|

States

l Year

1.LBSNAA

Traiming on preparation of project plans

Karnataka,

Kerala, Tamil Nadu, Orissa,

Assam, Uttar Pradesh

Madhya Pradesh,

West Bengal,

Orissa,

Andhra Pradesh, Gujarat, Himachal Pradesh,

May 1996

June 1996

July 1996
September, 1996
Oct-Nov 1996
November 1996
December 1996

Refresher Course on AWP&B Madhya Pradesh, Tamil Nadu July 1996
Assam, Haryana, Maharashtra Sept. 1996
Refresher Coursc on AWP&B with Tamil Nadu, West Bengal May, 1997
special emphasis on data analysis and Karnataka July 1997
interpretation Maharashtra Aug-Nov. 1997
Bihar September, 1997
Training on preparation of AWP&B Karnataka August, 1996
Uttar Pradesh January 1998
Andhra Pradesh, Bihar May, 1998
Gujarat June 1998
West Bengal July 1998
Uttar Pradesh, Orissa Sept. 1998

Himachal Pradesh
Kerala

January, 1999
February, 1999

Training on AWP&B preparation with
spccial emphasis on data analysis and
interpretation

Bihar, :
Karnataka, Maharashtra, H.P., Orissa, Uttar Pradesh
Assam, Haryana,

June - July 1997
July, 1997
August, 1997

Training on Appraisal of Plans

Assam, Haryana, Karnataka, Kerala, M.P., Maharashtra,
Tamil Nadu, Andhra Pradesh, Gujarat, Himachal Pradesh,
Orissa, Bihar, West Bengal, Uttar Pradesh

Karnataka,

Haryana, Uttar Pradesh

Himachal Pradesh

| Tamil Nadu, Andhra Pradesh, Gujarat, Bihar,

/
[}

September 1997

October, 1998,
November, 1998
February, 1999




Activities States Year
West Bengal -
Project Planiing and Implementation Haryana June 1996
Madhya Pradesh September 96 and January 97
Trainings at LBSNAA on preparation of | Maharashtra Nov 98-Feb. 99,
AWP&B and appraisal of plans
Training for master trainers on Micro Tamil Nadu
Planning :
Training programmes for SPO & DPO | Uttar Pradesh

staff at SIEMAT, Allahabad

Training on preparation of perspective
plans

Uttar Pradesh

December 1998 and January 1999

Training on preparation of AWP&B as
per the new manual

Bihar (42), Himachal Pradesh (35), Maharashtra (18),
Kerala (13), Rajasthan (15), Bihar ()

May, 1999 to October, 1999

Training on preparation of AWP&B
as per the new manual and new
training module

Himachal Pradesh (15), Rajasthan (15), Bihar ( 25)

May, 1999 to March, 2000




STATUS OF CAPACITY BUILDING FOR PLANNING & MANAGEMENT : NIEPA

ANNEXURE 11

Activities

1

States

.

Year

NIEPA

Training on Decentralised Planning

Haryana, Kerala, Tamil Nadu,

August, 1996

Traiing on Educational Management

Kamataka

April and June, 1997

Training programmes on microplanning and
school mapping

Orissa, West Bengal,

Assam, Haryana, Maharashtra, Tamil Nadu, Andhra
Pradesh, Gujarat, West Bengal

Haryana, Kerala, Madhya Pradesh, Bihar, Uttar Pradesh

September, 1996

February, 1997

August, 1997

Workshop on District Planning under DPEP

Assam, Haryana, Kamataka, Kerala, Maharashtra, Tamil
Nadu

December 1997

National Workshop on school mapping and
microplanning

Assam, Haryana, Karnataka, Kerala, Maharashtra, Tamil
Nadu, A.P., Gujarat, Himachal Pradesh, Orissa, Bihar,
West Bengal, Uttar Pradesh

Assam, Haryana, Karnataka, Kerala, Maharashtra, Tamil
Nadu, A.P., Gujarat, Himachal Pradesh, Orissa, Bihar,
West Bengal, Uttar Pradesh

July, 1997

January, 1999

Training programme on methodology and Bihar 5-9 October, 1998
techniques of planning under DPEP field

bascd - held at DIET, Ranchi

Assistance given to West Bengal on Plan West Bengal October, 1998.

preparation

Training programmes on microplanning and
school mapping

Assam, Bihar, Gujarat, Haryana, Himachal Pradesh,
Karataka, Kerala, M.P., Maharashtra, Orissa, Tamil
Nadu, U.P. and West Bengal

9-11 August, 1999




TABLE - A : STATUS OF CAPACITY BUILDING FOR PLLANNING & MANAGEMENT BY TSG

ANNEXURE 111

Activities

States

Year

TECHNICAL SUPPORT GROUP

Assistance on Project preparation

Andhra Pradesh, Haryana, Gujarat, Himachal Pradesh, Orissa,

December, 1995

West Bengal
Haryana June 1996
Gujarat, Feb/Mar’96,
Andhra Pradesh, Oct. 1996
Himachal Pradesh, 1996-97
Assam, Jan. 1997
Uttar Pradesh Feb/Mar., 1997
Assistance on AWP&B preparation Haryana, Madhya Pradesh 1996-97
Karnataka, Jan-Feb 1997,
Orissa, Feb. and Sept. 1997
Assam, Madhya Pradesh 1997-98,
Mabharashtra, 1998-99,
Uttar Pradesh January, 1998
Andhra Pradesh, June 1997 and 1998-99
Himachal Pradesh, January, 1999
Bihar, February 1999
West Bengal December, 1998
. Orissa and West Bengal January, 2000
Refresher Training on preparation of AWP&B Tamil Nadu June 96
Tamil Nadu, Kamnataka August, 1996
Kerala Sept. 1996
Assistance provided on microplanning and | Himachal Pradesh 1996
school mapping
Assistance on revision of AWP&B Gujarat, June 1997
Madhya Pradesh, 1997-98,
Gujarat, Himachal Pradesh, Orissa 1998-99
Assistance on planning (Log frame approach) Andhra Pradesh, 1995
West Bengal 1996
Assistance on preparation of Implementation | Gujarat, Himachal Pradesh. Orissa 1996
Plan Orissa 1997-98




Activities States Year
Workshop on strategies for planning and | Orissa September, 1998
implementation at the SPO
Assistance on Perspective Plan preparation Orissa December, 1998
Resource support provided on plan preparation | West Bengal December, 1998
and 1implementation schedules
Assistance provided on DPEP planning process | Orissa April 27-29, 1999.
and perspective plan preparation.
Assistance provided on Appraisal of AWP&B. Andhra Pradesh May, 1999

Assistance provided on preparation of School
Improvement plan alongwith with NIEPA.

Chamba district, Himachal Pradesh.

9-10 June, 1999.

Resource assistance provided on planning
process and AWP&B preparation alongwith
LBSNAA (Based on new 8 day module)

Himachal Pradesh

October, 1999

Assistance provided on preparation of | Rajasthan December, 1999.
AWP&B alongwith LBSNAA.

Workshop on Plg. Process (National Level) All DPEP states. December, 1999.
Assistance provided for Internal Supervision | Orissa January, 2000.
Mission

National workshop on appraisal of AWP&B All DPEP states. February, 2000.

Assistance provided on preparation of school
improvement plan and cluster plans

Himachal Pradesh

March, 2000.
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National level

strCtires e The District Primary Education Programme (DPEP) was launched in 1994. DPEP has evolved elaborate

management structures starting from the centre right upto the village level to make DPEP activities decentralised
and sustainable. This is the first large scale attempt to invoke community participation for achieving universal
primary education.

e Starting with 42 districts in seven states, the progamme now extends to cover 214 districts in 15 states namely
Assam, Kerala, Kamataka, Haryana, Maharashtra, Tamil Nadu, Madhya Pradesh, Gujarat, Himachal Pradesh,
Orissa, Andhra Pradesh, West Bengal, Uttar Pradesh, Bihar and Rajasthan. 85% of the project cost is borne by
Central Government and 15% is contributed by the participating state. The Central Government share is sourced
through external funding.

e The DPEP Mission is the apex body in the structural arrangement for programme management. The General
Council and Project Board are the two bodies which deliberate on (i) policy issues, (ii) approval of project plans
and guidelines respectively. The last Project Board meeting was held in July, 1999.

e For implementing DPEP, a Bureau has been created in the Department of Education, Government of India. The
Bureau is accountable to the Project Board and the General Council for implementation of the programme.

e The Bureau is supported by a Technical Support Group which is placed at Ed.CIL and is the contracting agency
for providing professional support and technical assistance to the programme. It has 12 units which are staffed

. with professional personnel who provide support to the Bureau.

e To facilitate smooth implementation of the programme, continuous dialogue between the centre and state offices
are held through regular meetings and reviews, besides the visits of Bureau functionaries to the states. The other
modalities of sharing informations include quarterly MIS reports, Executive Committee meetings and General

Council meetings.




State level structures

Autonomous societies have been set up in the states for implementing DPEP. The state society comprises of two
bodies namely the General Council and the Executive Committee. Members of both these bodies include
representatives of NGOs, universities, national apex institutions such as NCERT, NIEPA, noted educationists,
teachers, women activists, and personnel from other state government departments as well as GOI. Each society
has devised and adopted its own set of financial, service and administrative regulations. The General Councii and
Executive Committee are chaired by the Chief Minister and the Chief Secretary/Education Secretary of the state

respectively.

The EC & GC meet regularly to review the progress of the programme, to accord approval of work plans and to
facilitate implementation. The focus of the meetings has been on the finalization and streamlining of rules and
regulations, discussion on staffing issues, developing and approving designs for project interventions and work
plans. The nature of the composition of GC and EC facilitate better co-ordination between various bodies and

promote convergence of services at various levels.

Management structures for DPEP have many common features across the states participating in the programme.
These common features include small staff size, linkages with the state departments of education and other
related departments, support structure for accounting and financial management at the state and district levels,
and consultancies for accessing expertise in key functional areas. With these commonalties, the actual
management arrangement in each state and district allows variation as suitable to the local conditions.

District/sub-district
level structures

A district DPEP committee with representatives from the district education department, NGOs, Panchayat
members, as well as functional areas is the apex body in the district. The committee is either headed by District
Collectors or Chief Executive Officers of the Zila Parishad. Each district has established a district
implementation committee which function as the Executive Body at the district level.

The district project offices, headed usually by the District Primary Education Officer, have been established as
separate structures in all the districts. Day-to-day implementation 1s managed by a full-time District Project
Coordinator placed in the District Project Office and Assistant Project Coordinators. For planning, each district
has constituted a planning team. Staff of the Department of Education posted in the district including supervisory
officials and functional specialists work closely with the district DPEP units.




Information on Staffing Pattern at SPO and DPO levels.

S. State SPO DPO
No.
Posts Posts Vacant Posts Posts Vacant
Sanctioned Sanctioned
1. Tamil Nadu 72 2 105 12
2. Assam 64 7 313 Y
3. Himachal Pradesh 40 11 73 N
4. West Bengal 16 - 60 .
5. Uttar Pradesh 41 5 226 4
0. Rajasthan 44 27 250 211
7. Karnataka 53 11 335 136
8. Kerala 65 1 16 184 R
| 9. Gujarat a1 -- 95 I
10. Bihar 28 8 347 6O
11. | Madhya Pradesh 52 - 399 s
12. Maharashtra 71 20 232 Hu
13. | Andhra Pradesh 85 16 418 us
14. Orissa 44 - 220 43
15. Haryana 51 5 99 N




Community Mobilisation and Participation

The District Primary Education Programme (DPEP) is aimed at fulfilling the commitment made in the
National Policy of Education (NPE), 1986 (as updated in 1992) which focuses on Universalisation o!
- Elementary Education (UEE). DPEP has emerged as a concrete strategy to accelerate the pace of Ut |-
- through decentralised approaches. The programme is based on participation of wide range of stakehlodcrs
in general and local communities in particular. From the point of view of sustainability of the programmc

as well as promoting the effectiveness of its interventions an active involvement of community is seen a-
a key ingredient for the success of DPEP.

Strategies on Community Mobilisation

- Though the nature and degree of community mobilisation and participation varies across the states there
exits some commonality. At the level of strategy formulation, states have followed two approaches. First.
use of the campaign mode to generate awareness as well as environment building. An extensive usc ol
print and visual media together with Bal melas Praveshutsavs, Kalajathas, have been initiated und
systematically held across all states. A recent trend however has been to focus the campaign block wisc
so as to lead to better targeting of intervention.

. A second aspect of strategy formulation has been the training component which has now been widch
applied. Almost all states have completed one round of training for VECs and have used the cascudc
model where in the BRCs and CRCs functionaries have been oriented as master trainers each state hs
developed its own contextual strategies in keeping with the decentralised approach in DPEP.

VEC c\)nstitution

‘The table on VEC constitution shows that till 1998-99, a total 192608 VEC have been formed in all -
states.

SL.No. State No of VEC Constituted
(Situation as of 1998-99)

L Assam 11046

2. Haryana 3470

3. Karnataka 24385

4, Kerala 2766

5. Maharashtra 14915

6. Tamil Nadu 10010

_. Madhya Pradesh 46284 *

8. Andhra Pradesh 10404

¢, Himachal Pradesh 2650

10. Gujarat 4343

11. Orissa 11183

12. Uttar Pradesh 17257

13. West Bengal 12373

14, Bihar 21522

Source: DISE 1998-99
* Situation as of 1997-98
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The VECs have been involved in a number of activities in the DPEP. The rage of intervention ..
histed below.,

e Construction activitics.

e Advocacy and environment building for enrolment and retention.
e Usc of School Improvement Grant.

e Monitoring of attendance of children and teachers.

e Voluntary contributions.

¢ Planning and Management/Microplanning.

e |dentification of Para Teachers/AS Centres.

Major development in the area of Community Mobilisation

e (Campaigns and mobilisation activities like kala-jathas, chinnara melas, ma-beti mcla-
children’s fair, VEC melas, participation in community festivals, rallies, padyatras, nukk:u!
nataks, door to door contacts, micro planning, enrolment drive etc. have been intensificd
Workshop, semminars convergence meetings and teleconferencing have also been organised.

e Training material on community mobilisation has been developed for master trainers and
VECs in almost all states.

e A number of master trainers VECs have been trained on community mobilisation, participation
and ownership issues.

Recent feedback form states

e A booklet Nai pahal (Haryana), Ahwan (Bihar) and Sudan (Tamil Nadu) for wider
dissemination on community based issues are being circulated.

e A state level conference on Sarva Siksha Abhiyan has been organised in Bihar.
e QGujarat has conducted Choudary Sammelans.
e West Bengal has organised folk festivals.

e In Orissa SPO plans to promote participatory planning process in villages throuui:
“Community Action Plan”.

¢ VECs in Andhra Pradesh have mobilised Rs. 1.5 crores donation from community.

¢ MTAs in Himachal Pradesh have shown over whelming response towards their rolc .
primarys schools.

e Karnataka has developed a gender focussed module for VEC training.

15



e Kerala has planned a tclcconference highlighting community mobilisation effort.

e Teleconference held on 29th-30th January 2000 in Haryana to highlight role of VECs.

Way ferward
e States to systematise documentation process.
e Verifiable indicators of community participation to be developed and monitored.
e Participation of women to be envisaged along with other components/ interventions.

e Training module to be refocused with emphasis on repeaters, drop outs as well
sensitisation on quality issues.

e Strengthening PRI-VEC interface.

16



COMMUNITY MOBILISATION & PARTICIPATION

Interventions

ASSAM

HARYANA

MADHYA PRADESH

MAHARASHTRA

TAMIL NADU

Administrative
arrangements

e PO in SPO looks
after community
mobilisation and
participation.

e Community
mobilisation &
participation in
DPO looked after
by Programme
Officer.

Resource Groups
constituted at state
and district levels
for training of
VECs.

Resource groups
are responsible for
developing &
implementation
strategies based on
feedback form
actual field level
experiences. The
Resource Group
also monitors and
evaluates activity
progress and
direction.

¢ Deputy Director
(Media) in SPO
looks after
community
mobilisation and
participation.

o APC, community
mobilisation in
DPO, in place.

¢ Media Resource
Group at State and
district levels
constituted to
advise on
Community
Mobilisation &
VECs also.

¢ SRG for VEC
training formed.

DPEP - 1
KARNATAKA K ERALA

e At the SPO level, e Personnel at state &
PO (Pedagogy and district level in
Training) monitors place to look after
training for VEC community
members and PO mobilisation
(Media and .
Documentation) * Block Advisory
handles Committee with
development of people’s .
materials for representatives
community constituted
mobilisation. * SRG, DRG & BRG

o At the district level,
Asstt. Project
Coordinator
monitors VEC
programmes.

® SRG at the state
level in place.

are in place

* Media in-charge in
SPO looks after
community
participation.

e SRG, DRG and
BRG formed.

e Under Mahila
Prabodhan
Programme (MPP)
Sanchalikas at
district and block
levels appointed.

» Media officer at
state & district level
look after
community
mobilisation.

¢ At SPO. MDO
looks after
Community
Participation.

o MDO at the district
level looks after
community
mobilisation.

¢ BRC personnel and
AEEOs at Block
level to carry out
community
mobilisation.
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luterventions

ASSAM

HARYANA

KARNATAKA

K ERALA

MADHYA PRADESH

MAHARASHTRA

TAMIL NADU

Community
Mobilisation
Material

Dcvelopment

Mecna comic books
and Meccena video and
audio casscttes in
local languages
developed.

Campaign matenials
in local languages and
dialects prepared.

Film on community
participation
prepared.

Posters prepared

Publication of VEC
Newsletter.

Health Awareness
Manual developed
with the help of
VHAL

Leaflet for
awareness on Self
Help concepts and
reference book for
Resource Persons on
guidelines.

[.eaflet and
guidebook
developed on
formation and
organising of women
groups.

An audio cassette is
in the process of
development for
awareness on DPEP
activities.

¢ Booklet Nai Pahal
is being published.

¢ Short films an
clippings in the
field of VECs,
girls education
and pedagogy
developed.

¢ Quarterly
magazines stating
importance of
community
mobilisation are
being published at
district CRC and
DIET level.

e Training modules
and materials
developed for
community
mobilisation and
awareness
creation.

Rural folk rates
and stories
collected for
parents and
community.

3 days 7 module
training film
produced for
training of
teachers and VEC
members.

Pamphlet on new
pedagogy given
to all parents.

¢ Brochures,
Pamphlets, folders
printed.

Publication of
Bulletin on
achievements of
DPEP published.

Development of
IEC materials such
as posters, handouts
brochures and
newspapers and
advertisement for
mobitlisation of
community for girls
education and UPE.

Panchayat Gazette,

a weekly bulletin, is
regularly published

and distributed.

¢ Folders, planners,
calendars printed.

¢ Hand books and
audio cassettes

developed.

e DPEP folders
developed.
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Pamphlets. posters and
handbills printed and
distributed

State Project office
devetoped six modules

.DPEP and nts

achicvements

-Micro Planning and

community

-Community and school

development.

Role of Community in
Universal primary
education.

-Community

Participation in
construction and other
activities of DPEP.

Role of responsibilitics
of VI.(s

One training module
has been developed on
the role of society on
school development.

Recently an SIM on
modules on community
development has been
developed and sample
of 500 copies were
printed.

Monthly New letters
published by DPEP in
all the seven Districts
VLC modules
trasslated in to English
(orientation Training).
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Interventions

ASSAM

HARYANA

KARNATAKA

K ERALA

MADHYA PRADESH

MAHARASHTRA

TAMIL NADU

Campaign and
other
mobilisational
activities

Conventions for women
members of VECs,
Mabhila Semites, NGOs,
ctc. organised at cluster
level.

Mass campaign by VEC
against sacial evils
launched.

Motivational programme
tor Tea Garden Area.

Health awareness
programme conducted.

VEC week celebrated.

Contact programmes in
tribal and tea garden
areas conducted.

Drop out prevention
drive organised.

Micro planning
initiated in all project
clusters except karbi
Anglong.

Shishu melas and
Sishu Sadan organised
in most of the districts.

Formation of Sishu
Sadan (Student Govt.)
in all the schoois is
nearly completion

279 Maa-Beti melas
conducted.

125 cycle rallies
organised.

275 puppet shows
arranged.

Nukkad nataks and
Kala jathas
organised.

Jhankies in all the
DPEP district on
Republic day.

Literacy day and
children day
celebrated.

Enrolment drive
launched with the
help of mothers to
conduct ‘on the spot’
admissions.

* 6029 villages covered

by Kala-Jathas.

e 809 Chinnara and
495 VEC melas
conducted with
focus on girl child
and SC/ST children.

¢ 75 Maa- Beti melas
organised.

* House-to-house campaign
conducted by volunteers.

* Micro planning used as an
effective mobilisation
activity.

Tribal volunteers
and instructors
activity involved in
community
mobilisation.

Convergence
meeting with PRIs
conducted.

Kalajathas of Jila
Saksharta Samiti mobilise
villagers through Nukkad
Nataks, folk songs and
folk dances.

Slogans and wall writing
undertaken

Door-to-door contact
organised.

Posters developed in local
Tribal dialect.

‘School chalo Abhiyan’
organised with emphasis
on tribal children

Mahila Shiksha Abhiyan
targeting at SC and ST
girls launched.

Shiksha Panchayats
organised at cluster level.

Bal Mela, Bal Panchayats,
Maa-beti Mela, sports and
cultural competitions
carried out.

:Make the school green &

clean campaign
undertaken with VEC
participation.

Lok Sampark Abhiyvan-Il,
a participatory
microplanning exercise is
being conducted to
develop school education
plan that will be
consolidate at cluster,
block and at district level
to form the district
education plans. This will
form the basis to plan for
UFE.

e Mahila Melawas,

Kishori Melawas
organised in all the
districts.

Pravesh Prachar Dindi
organised

Kala jathas and Bal
Anand Melawas
organised

Slogans and banners
used for community
mobilisation

Pad-yatras and
Prabhat Pheries were
undertaken.

Metric melas organised in
all the districts to mobilise
people.

BRC supervisors conducted
meetings with Panchayat
president, PTAs, VLCs,
NGOs.

‘Kalvi Kalai Vizha™. a
cultural programme was
aired.

DPEP staiis put up in ali
local festivals

Programmes broadcast in
local AIR.

Local newspapers are
extensively used to
communicate DPEP
achievements.

Multi-Media campaign
launched in Dharma puri
district.

Mass rellies organised at
districts level in which
deputy collector took part

Elementary ducation
Movement launched by
Chief Mmister to Achieve
Education for all

Enrolment drive
conducted in all the
schools.

Campaigns arc mounted
regularly at school level. A
sum of upto Rs. 1000/- is
granted for each of these
campaign.
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Participation
Community
Orgamsations

VECs reconstituted
in 3 DPEP-I district
and integrated with
MCs.

Formation of
Mothers™ forum in
tea garden areas.

Existing MC
merged with VECs
to avoid conflicts.

VEC forum at
block and district
levels constituted

Organisating the
formation and
revival of village
level women
bodies like Mahila
Samitees and
traditional women
groups.

Promoting the Self
Help Group
movement with
other like minded
organisations with
an education
focus.

e VCCs constituted
for civilworks with
women as head.

e There are 3125
VEC members-
women
representation is
30% to 40%.

¢ In most cases
School Betterment
Committee (SBC),
existing prior to
VEC, merged with
VEC.

e Four day tramning
for VEC members

given at BRC level.

¢ Seven modules
Video-film
developed by SPO

and VEC members,

¢ Panchayat-Block
District level
Monitoring
Committees formed
with representation
from PRI

In those habitations
where as & EGS
Schools are
running, School
management
committee formed
with the local panch
as Chairman and
guruji/teacher as
member secretary.
Parents & other
community
members. To date
22962 SMCS have
been found.

¢ Panchayati Raj
institutions actively
involved in DPEP,

e VECs in all DPEP-
IT districts
constituted.

¢ One round of
training to VECs in
DPEP-I1 districts
imparted.

® 22845 SMCs have
also formed in
DPEP-I & 11
districts in order
to over see proper
functioning of the
EGS schools.

e Mata - palak
sanghs formed on
experimental basis
at village level for
girl’s education.

e Workshop for
Jaunching Mother
parent association
mn all districts held
in June’99 at I[IE
Pune.

DPEP -1
Interventions ASSAM HARYANA KARNATAKA KERALA MADHYA PRADESH MAHARASHTRA TAMIL NADU
Community e | 1046VECs ® 3470 VEC formed. ¢ 24385 VECs * 31905 VECs e VECs constituted. ® 4915 VECs VLCs constituted in
constituted. constituted constituted. formed. all districts.

s PTAs, also exist.

¢ AL instructors and
SUPETVISOTS
appointed through
the VLC.

School grants spent
by Head Master
jomtly with
involvement of
VLC/ PTA.

17 class-rrom
building planned
for construction
using cost-effective
technology with
community
participation 12
works are in
progress.
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KARNATAKA
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MADHYA PRADESH

MAHARASHTRA

TAMIL NADU

Empowering
Community
Organisation
(VEC. MTA.
PTA. Panchayats
etc.)

Materal
development

¢ Training module
for VEC developed
in cooperation with
VHAI & NEIBM.

e Training module
developed for
Master Trainers for
VECs.

e Training modules
revised with the
content of
community
ownership.

Awareness
materials
developed and
distributed on
environment
awareness.

e Training module
for VEC under
revision.

¢ Training module on
Civilworks for
VCC developed.

e Booklet for VEC
developed.

o Folders on DPEP
printed.

¢ Data relating to
girls education
distributed to
VEC’s Mahila
Mandals.

e Training modules
and materials for
VECs developed.

Seven module
training film for
VECs prepared.

Material developed
to orient teachers.

Besides training
module - ‘Grama
Shikshana Samithi’,
self reading
material -
‘Nammura Shaale
Heegirali’,
‘Nammura jana -
Nammura Shaale’
and Naavu Kattuva
Shaale’ a
compendium for
supervising civil
works prepared.

Gender focussed
training module
for VEC
developed.

e Community
construction
manual for VECs
developed.

¢ Training manual and
posters prepared for
VECs.

» VEC diaries printed
and distributed in the
districts.

e Based on this
finalised material,
training of VECs
proposed in April-
June, 2000.

¢ Training modules

for VEC and
Mabhila Prabodhan
Programme
developed.

e Teachers

handbook on
MPP includes the
module on how to
conduct MTA
meeting.

e Teachers

handbook on Bal
Anand Melawa
produced.

¢ Training modules
for VEC developed
in all the districts.

e Training modules
for VEC prepared
at the state level.

* A revised training
module on
community
mobilisation was
developed at
district level for
VLC/PTA/
Panchayat
representatives.

¢ A quarterly
magazine Sudan is
being published.




training to VECs.

efforts is planned.

formats lor Village Education
Registers have been finalised in
this workshop.

— \ Mmcnnci i \
DPEP -1
Interventions ASSAM HARYANA KARNATAKA K ERALA MADHYA PRADESH MAHARASHTRA TAMIL NADU
Orientation/ . N?S "‘uirlling for all e Orientation and ® 51835 VEC e In Kasargod dist. : g‘g‘;;;f;’:j’” of VECs members e Training modules | * TTamiﬂglf‘OI' VLC on
VEC members organised s . " ooy micro- planning
‘s . I s : - ahavas &
| Tl'almllg,/ in all districts. gender Sensitisation members in DPEO 3 asa camp at * Orientation of BEOs and DPO for VEC and conducted
| \\'0&‘]’8]‘&6})% for programme for I and 29657 VEC panchayat level Stafl held at DIET Mahila Prabodhan
i N § ¢ Workshops conducted at o . ; _ oanised ¢ BRCs arc imparting
: various levels on VECs conducted. members in DPEP organised. + eRepulac quatterly mecung-cum Programme waining 10 VI.Cs.
Community rious fevemon I have been trained oricatation of VECSSMCs g 1o VI.Cs
) ) children’s participation e Training at BRC ave been - « Systematic cillage leve! developed.

O]'g'dﬂlS'dl]On activities resulting in the & as of 31.3.99, . ) ] e Onentation training of
creating of effective level on wall news- orientation . i\h’il\isl\:\ .l'u‘ncl;*.\_\uls at chuster VI Cs conducted 1 all
resource teams upto the letter for VEC in e Training on micro programmes ereorgimised dstricts
Brassroots, c . N : . : ¢ Constitution of ¥ECs which

one dlStl Ict plannlng mgamsed OIganlsed for previously was through o VILCs lmparted training
¢ Workshops for VEC conducted. Worksh VECs. nominations have heen made at Cluster level besides
forums on TL practices ® WOrkKshops elective. through teleconference
and ()pp().:lunltlt‘h for L Tl"all'llng module Orgamsed to s Schools Sl“ll:)]301t * MSA was taken up in the vear 350 DIETs members and
community . . N . N - . N , 1997, 98 and 99 to encourage " R - aes
Dill'lit‘il):lli()ll. Abhlyan p“'paled' 1dentlfy 1ssues al Gl OupS (SS(J) hd\/e out of school and nnenrolled DH.\\(IU\(.\ oty Iua:\"
the village level for begun to function 1n girls to come to the schools. partictpated
* Village and hamlet level State level micro-planning . many schools and « Institotional Reforms of School « One day orientation
awarencss programmes ‘kshop held . adb
dint i WOrKshop neld on made functional Management recently vaining 10 VLC
and interactive Ly . - R approved by State Government =0 R
programmes held for Mass MObll.lsatloﬂ * 4-days training for especially during VEC and to make school more njembers, five from cach
organising rural & Community the VEC members Kinginikkootam accountable to VEC. village.
communities Participation. at BRC level is ' * A workshop has been held : i
particularly women. P given ° Regular from 6th to 9th March® 2000 in * BRCs are 'Q}F?Ttll]g
. which experts from state and tramming to V0I.Cs
¢ Regular interactive * Teleconference PTA/MPTA district participated. ¢ 1
COSSIONS Wi :Cs - { isi . e One day training was
:f)s:::::::n‘i‘t'i:h l\llll;lflrg?ll‘d l;eld (2)30209th 30th ¢ Sglcd Vlsltsl:)f meetings held to ¢ The strategy for participatory aiven I(‘) 23300 Ena
. o y : ) 23
Jan to S to other : . : wicroplanning or Lok e’ -
Resource Group on hi l;l. ht th distri ised orient community Sampark Abhiyan (LSA) and PTA/VLE members.
school development. ighlight the 1stricts organised. on new pedagogy‘ orientation of VEC & SMC
conceptual . & was revicvtcd ?lld consolidated e 16491 VLC members
* Training on Health changes in * Four day training | , 4 tejeconference Ceperieneen e tele. Conferencing on
Awareness for Resource 14 . X . i ) community
. . for VEC members hlioh \
Persons, VECs and Strengthenlng Ot . BRC hlg lg tlng o Training modules for VEC, mobilisation
wamen groups. VECs. organised at community training f"f’f"'l"::f:'(i"’.v"“'i"g conducted.
Ievel- . . (ﬂ“'ll.“.ll’ll(\ xllld' LCm .
mobilisation participatory microplanning,
o A five days training materials, revised
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Interventions ASSAM HARYANA KARNATAKA K ERALA MADHYA PRADESH MAHARASHTRA TAMIL NADU
Orientation/Traini | e Orientation ¢ Theatre workshop o Teachers oriented ¢ Training of VECs . !\;asl?f[ 'Lrﬂ"ncrs o Five persons from e Training on micro-
Workshop for organised. at BRC level. on VIPP techniques | identifiedat the Block each district given planning conducted

ng/workshop for
staff:Master
Trainers

newly inducted
District Programme
Officers
{community
Participation &
VEC) organised.

Workshop to fine
tune training
framework &
monitoring
mechanism for the
VEC organised.

Orientation for
BLRG /CRCC on
community
participation
organised in all the
districts.

Reinforcement
TOT organised for
SRG.

Training on
Health and SHGs
for SRG and DRG
members.

Workshops on
Children
Participation
activities for SRG
and DRG
members.

e Master trainers
for VECs have
been trained in
four districts.

¢ Training on micro
planning organised.

¢ Micro-planning
conducted in 728
DPEP I villages &
664 DPEP 11
villages.

of micro-planning.

¢ Training of staff on
VIPP techniques
for micro-planning

¢ Workshop
organised to
develop materials
targeting parents,
public and opinion
makers.

¢ Workshop
planned for
moulde
development of
master trainers.

level and trained at
DIET

Meeting organised at the
state level with SRG for
Shiksha Panchayats.

Sahayoginies given
training at state level.

Regular monthly
meeting-cum-
orientation of
MTs/CACs at cluster
tevel.

MTs/CAC have also
been given 12 days
training at district level

:: on non-graded

Teaching Learning
Material.

MTs have been given
12 days training at
district level on
Seekhna Sikhana
Package of class V.

A non-graded
alternative schooling
package prepared by
State Academic Group
and coordinated by
SPQO and SSP training
package prepared by
SCERT.

District Academic
Groups and Block
Academic Groups have
been formed and
trained on issucs
velated to Quality
Watch.

training at state
level for VEC
‘ training.

¢ Block and cluster
level cascading
partiality
completed.

for staff trainers.

e First review
meeting of Media
and Documentation
officers was held.

o State Level
workshop on
Community
Mobilisation and
Participation
conducted and
Action Plan
developed.

e SRG meets
regularly to share
plan and monitor
progress.
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Arcas and
mstances of
Participation

Community
members (resource
persons) involved
in classroom
transactions as
volunteer teachers.

Resource persons
from the
community
participate in
teaching children in
the school on
various co-
curricular subjects
that community
perceives to be
crucial learning
inputs. These
include agriculture,
local folklore, items
of culture like wood
and cane craft, etc.

Community taking
up micro-projects
like sanitation and
health awareness
programmes,

¢ Door -to- door
survey by
teachers and
VECs conducted.

e VECs are
involved in
construction of
school building,
toilets, repairing
and water supply.

¢ VECs involved in
attitudinal change
and facilitation.

e Participatory
micro-planning:
Training imparted
n sample blocks.

¢ VECs involved
in
microplanning.

VEC has taken
decision for:
opening of NFE
centres based on
microplanning.

VEC involved in
microplaning and
civil works.

VEC has ensured
proper utilisation
of grant for school
development.

VEC involved in
organising
activities for
community
mobilisation
including
Kalajathas,
chinara melas .

VEC involved in
community
mobilisation on
gender issues.

o -VECs involved in
door-to-door
survey.

e VECs involved in
micro-planning
through VIPP
technique.

* VECs involved in
Civilworks.

e VECs involved in
monitoring the
programme.

e School
improvement grant
utilised by VECs.

e Preaparation of
AWP is done with
intensive
community
participation.

e Community
involved in grass
root level
planning.

o VECs participated in
Lok Sampark
Abhiyan .

¢ VECs involved in the
selection of teachers
in both SSKs and
ASs.

The Gram Shiksha
Sabha undertook
soctal audit of village
education.

VECs utilising School
Improvement Grant.

SMCs select the
teacher (guruji) for
the EGS school of
their community.

Community
demands for the
EGS school and
after the
recommendation of
Sarpanch they get
the school within 90
days.

Joint account of
local
panch/sarpanch with
EGS teacher and
CAC.

SMCs including
members from local
community
frequently
visit/monitor schools
of their area.

e VECs contribute Rs.
500 to recetve Rs.
2000 as School
1mprovement grant
from DPEP.

VECs are involved in
doing micro-planning
and school mapping.

VECs participating in
Civil Works

VECs contributed Rs
14 Jakhs in Nanded
district for school
development.

¢ VECs in many places
contributed to schoot
tmprovement
voluntarily.

VECs consulted in
utilisation of 4%
salary contingencies
to the teacher.

VECS are donating land
tor school building

In Dharmapuri district
VI.Cs have contributed
money far school
uniforms tor poar
children

For the first ime,
children from “lrufas
community™ traditional
snake catchers have
started going to the
school

NFE teachers appointed
with VLC consultation.

VIL.Cs mobilised local
contribution the torm of’
cash, land and labour
etc. also provided
additional buildings for
school.

PTA appointed PRA
teachers.

Nine construction works
completed by
community to provide
good quality and cost
ctlective buildings

17 additional schools
buildings interesting to
community using
innovative founds and
12 nearing completion.

Parents helping
teachers in the survey
work and in the
stoppage of dropout.
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Other activitics to

o [n sclected clusters in

e A grant of Rs. 11.5

e Microplanning

e Village level

e Volunteers from

¢ Local communities

o  Metric Melas

promote Tribal villages, lakhs has been outcomes used as monitoring system tribal communities have contributed conducted all the

Particination and commumty 1s relcased to the basic decision involving VECs appointed to about Rs. 7.5 clusters during

articipation danc ‘;"’f’l"c‘(’ " he districts as health making tools for and Panchayat mobilise and crores. March April.

Innovations :S;;g;:mc”:‘“ on e check up grant. VECs to identify developed. generate awareness e Enrolment
IR FE ' among thes
cnvuonment, places to (:ipen N ¢ Volunteers from £ .t»se Drive with
traditional health centres an hei tribal communities | O community

actice Car overseeing their . . L
gllltllcl;tqmrg ”L;u‘ll:x‘rc functioningg appointed to * Shiksha participation.
‘ ' ' mobilise these . Panchayats are

» Community based e In bellary district communities. being organised in

school health ] children get the which social audit

programme initiatea. camp from Vi“age Of
e VEC awards given. households for Panch/Sarpanch is

¢ evening classes. done through
¢ rocuson : g reading of

l()f‘om'nfuni‘ty - ¢ In Raichur district progress report o

: é’&?f&'::gzz in TL VEC mem!)ers their educational

Children %‘x)/lle)iﬂ;elr centre resulting in

°
Participation. or the development
purchasing of 2 of sense of

* Women orpanised durri (carpet) for responsibility

activitics. BRC. among the

community.

Networking « Steering Group at | ® NGO involved in « Collaboration with | @ NGOs are ¢ NGOs are » [IE, Pune, e Various local
the state and providing training local NGOs, such involved involved. conducted bodies and NGOs
district level. on micro-planning. aSGRagg;Zalr;T alongwith PTA training of DRG involved.

BGV ahila
~ ’ and for VEC.

e A number of ¢ Ig edia Resource d Samakshya, etc. , s MYRADA, an
NGOs from Toups at state an o Strong linkages o SCERT NGOs helping in
Assam & outside | CSmictlevels, * AIR, Doordarshan | i pRis developed VEC | VEC trainin

ssar?l (l)\lllltESIlBi/I constituted. and DAVP are ) traininp mo dulf; ' g
as we als d roped in. 8 | *Six Voluntary
arc involved. Agencies
involved in the
implementation

of IED.




DPEP - I1, HI& IV

Conmeiv Mobilisation & Anedhra Pradesh Gujarat Himachal Pradesh Orissa West Bengal {Uttar Pradesh Bilar Rajasthan
FEC Interveniions
Administrative * Community e Community | e Deputy s At state e State and e Senior e Media/Comm | ®PO of the
arrangements gﬁﬂﬂ‘:ﬁ:g: ias"d Mobilisation |  Project level core district Profession | unity rank of
beina looked after 15‘100ked officer in Group is coordinator al at the Mobilisation Assistant
by CMOs under after by OIC | e district formed to s in place. SPO looks | coordinator in | Director
gigDS“PCS”'isi?" Ofl' fe?cher; looks after adviseon | DRG afier the place at SLO looks after
h at Stat raimnin . . . .
ind Cionclztgrz\(c both at ét;he community community formed in functional and DLOS. community
e ilisati ilisati are: mobilisation
District level. State and mobilisation mobilisatio the district. area. « Core team on
. 4 Distrci n. o and
o Community istreit «SPD e District community S~ ;
Mobilisation and levels : *One : Ticatin participation
risalio ‘ assisted by | ¢ DRG and Communit mobilisation
articipation has Deput at SPO.
particip eBlockand | Media BRG puty & VEC
been looking after OCK an DPO y e At DPO, one
by Community cluster officer formed. . Mobilisati | functional in
o looking of the core
Mobilisation levels looks after on every DLO.
) . . after ) team member
Officers under the support is T
> pport 1s community . Coordinat :
Supervision of rovided by . . community oSRG/DRG assigned the
APCs at District p Y | mobililsatio S ors
s BRC & mobilisatio : formed. work of
level and under n. .. appointed. .
the Supervision CRC Co- n activities community
ocf State Projcct ordinators. | ¢ SRG and in districts. | « SRG and mobilisation.
Dircctor at State | At village DRG have BRG for * Resource
Level.
level the been VECs groups
e At present 19 formed. constituted constituteed.

Community
Mobilisation
Officers have
been working at
Districts and 2
community
mobilisation
Officers have
been working n
State Project
Office.

school Head
Masters and
teachers are
involved
directly in
community
mobhilisation
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Rajasthan

Commuma Mobilisation & Andha Pradesh Giujaral Himachal Pradesh Orissa West Bengal {ttar Pradesh Bihar
PEC hinerventiona
Community o Posters, Brochures, Brochures « DPEP posters ¢ Brochure on ¢ Training e Posters e Posters/pamphletsba | * Brochures
Mol _l_ L Desk calendars booklets, and leaflets DPEP module for dcvelopcd, nners developed in contaminy
lobilisation hightighting DPIEP pamphlets, prepared and ublished VEC training. every elementary
) ohjectives and role ol repared and distributed. p : o e Poster DLO:SLO ECE. | informaton
Matenal VI:Cs published. p. . o Construction competition Aps, oy
distributed. o Wall calendars o Leaflets, e e Booklets brochures SErEeR
Development o DPEP Newsletier icting DPEP manual for organised. hures
DPEP Newsletter depicting posters PR on DPEP published
brought out by SPO Calenders activities ) VCC training. (¥ publis
ghtout by STO. . calenders, and « Folders and distributed.
‘ printed. prepared and ;
o Preparation & distributed to the banners ¢ Hand book on printed on « A set of 5 books
production of’ Audio Audio schools and PRIs prepared. community School (related to VEC
Casscttes in tribal cassettes on by Sirmour, participation Improvement microplannin '
dialect in process. “Taliramat” Chamba and ¢ Audio and primary Grant. trainirlx)g manug;ll
e Production of short and _“Jamyo Kullu districts. cassettes education for o A training microplanning
film for propagation Karigarno o Kullu district developed. grass root module and a operational manual)
on VEC under Melo” are developed two . functionaries handbook developed and
process. produced audio cassettes  Collection of including VEC hace bZen distributed.
o . and 7000 based on Folk tribal songs. members.
e Video film on VEC . g developed. ¢ 3 audio cassettes
ERROE ) copies of the and Hindi songs
training programme o News letter ¢ 3 Posters for (Abhiyan geet,

developed.

Handbook for
guidelines on
enrolment &
retention.

A booklet on
containing success
stories printed and
distributed.

Another booklet
containing
guidelines for
enrolment,
rctention and also
role of Vidya
Volunteers was
developed and
distributed among
school committee
members for
guidance and
implementation.

same will be
distributed
to BRCCs &
CRCCs.

VEC Manual
developed
and
distributed
among VEC
and VCWC
members.

Training
modutle
developed at
the state
Project
Office and
distributed
to Chairmen
of
VEC/MTA/
PTA

focusing on the
importance of
education.

Workshops were
held in Chamba
and Sirmour
districts wherein
teachers
developed slogans
relating to
education for
community
mobilisation.

Introductory
handbook on
DPEP prepared
and circulated in
the districts.

published and
circulated.

¢ DPEP
message
disseminated
on textbooks
distributed.

teachers role,
community
contribution
towards school
infrastructure
and
communities
role in
universalising
enrolment.

Guidebook on
organisation of
training for
VEC members.

Shiksha geet mala,
Munia beti padhti
jaye) distributed in

every district.

5 Video films are

under production.

plays developed,
printed and
distributed.

Magazine BEP

Ahwan published
by SPO
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Community Mobilisation &
VEC Iterventions

Andhra Pradesh

Gujarat

Himachal Pradesh

Orissa

West Bengal

Unar Pradesh

Bihar

Rajasthan

Campaign and .

mobilisational
activities

Local artists from
villages used for
folk
performances.

Electronic and
print media utilised
to spread the
message of
importance of girl
child education.

Regional Sadassu
and vijayawada.
held at Kurnool .

State district and
mandal level
samminars were
conducted.

Out of 48338
School
Committee.
constituted in
primary upper
primary and
46533 joint
account opened.

Bal Mahotsava,
Prabhat Pheris,
Mashal yatras
undertaken.

Cultural talent
search activities
organisated.

Stalls setup in focal
popular fairs.

District level
awareness meeting
held to discuss

Kalajathas organised in
all the district

+ Wall writings and
hoardings put up

* Maa-beti melas. bal-
melas Balika melas
organised.

Enrolment drives held in
all dists.

Rallies held at block and
cluster levels

Kullu district put up
hoardings depicting

strategies.
DPEP objectives.
Awareness + Kullu district
programmes organised Competitions
organised. and cuitural activities
undertaken to mobilise
Special campaign §

launched for girls’
enroiment in
Dangs.

Chaudhary
Community
Sammelian
organised at
Dhaka Village of
Dhencera Block in
district
Banaskantha.

During Dec,’99-
Feb.2000 a total of
6 Mahila Jarguti
Sammeilans
organised in all the
three districts.

‘Katputli shows’ in
Dangs, ‘Bhawai’ in
Banaskantha are
being used as an
effective
communication
mode during
awareness
campaigns.

Exhibitions in DPEP
put up in local into the
Renuka fair in
Sirmour, Minijar fair
in Chamba and
Dussehra festival in
Kuliu district every
year.

Kullu and Slrmour
districts used
signboards for DPEP
objectives.

Bal Parvesh Mels
{children enrolment
drives) orgnised with
the help of banks and
other organisations

Meena week
celebrations in
September focussed on
the education of girl
child.

Sirmour district
organised block level
mahila and PRI and
sammellans to sensitise
the community.

Media campaign
Iaunched through point
media.

® Hoardings put up
at strategic
places.

o Sishu melas
organised at
block level.

o Women’'s
conventions,
Matru
Sammelans are
being organised.

Wall writings
undertaken in
some districts.

Enrolment drives
organised in all
the districts.

District block
and cluster level
conventions
orgnised.

¢ Poster and
hoardings
displayed.

¢ SPO organised
folk festivals
with the help of
folk artists from
Calcutta. More
than 300 spots
were covered in
5 districts.

One audio
cassette
developed with
9 folk songs.

¢ District
organised
rallies,
meetings,
pedayatras,
cultural
competitions::

2 day workshop
on stree corner
plays held in
Dec.
Participated by
11 groups
theaters fréom 8
districts.

‘Vidyalaya
Chalo®
campaigns
organised.

Ma-beti and
Baap-beti
melas
organised.

Audio-video
kit to mobilise
child labourers
under
preparation

Meena
campaign for
girls education
organised.

Cultural
activities
organised.

Intensive campaigns of three
types faunched for VEC
formation This involved
house-10-house contact for
VEC formation

.- Munia Beti campaign

launched

Wall writing, Padyatra. Bal
Mela. children palbies. sports
mecet. Ma-Beti mela. Audio
video campaign. enrolment
Duive. Prabhat Phenes. Street
Play ctc organised in cvery
district

State level Maa-Beti Mela
Bal Melas. organised

Praveshatsavas organtsed
every district

Exhibitions on UPE being put
up on 26" January & local
fairs

Innovative wall paintings done
in East Singhbhum district

Kalajathas formed in Gaya .
Bhojpur, Hazaribagh, East and
West singh bhun. and
mujafarpur

Jhankhis on UPE heing pat
up the occasion of Republic
Day/Independence Day
celehrations at the state and
district fevels.

A National Seminar on UPE
arganised.

A state level conterence an
Sarva Shiksha Abhivan
organised.

¢ Programme on

AIR broadcasted
on 2nd October,
1999 about DPEP.

e AID and NEWS in

various local and
National papers
published.
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Community Mobilisation & Andhra Pradesh Gujarat Himachal Pradesh Orissa West Bengal Uttar Pradesh Bihar Rajasthan
VEC Interventions
Community * 10404 VEC ¢ 4343 VEC | #2922 VEC ¢ 11183 VECs | ® 12076 VECs, | » 17257 * 33195 VEC * VEC and
Participation constituted in formed. constituted. constituted. & WECs VECs constituted. SMC for
Community all the districts. formed. constituted. S every school
Oroanisations o MTA, PTA | 2916 PTA e MTAs and o Mata Semities o th
& o Special teams | and Mahila | formed. PTAsare | ® VCC formed | 481 MTAs, | formed to run in the process
organised at Mandals constituted. for civil and 475 ALS and ECE of formation.
. * 2745 MTA
Mandal level cooperateing tituted works. PTAs centres.
for educating with VECs. constitited. formed. _ » 3 days
: ¢ VECs motivated .
community. . training of
v ¢ Community to run schools SMC i
¢ PTA meetings Contributio during teachers 18
being ns, both in strike in Bihar. | Planned.
organised in cash and oC .
all the schools. | Kkind, have ommunity ¢ 250 VECs
providing .
« VEC been ¢ constituted.
s . received for resource suppor
entrusted with at grass root
. school ne
supervising constructio evels.
effective .
.. n, which
functioning of h
ECE centres ave
’ enhanced
the sense of
ownership
among

people.
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Community Mobilisation & Andhra Pradesh Gujarat Himachal Pradesh Orissa West Bengal Uttar Pradesh Bihar Rajasthan
VEC Interventions
Empowering o Training 'e Meetings of o A two days e Manual for ¢ Development of | e Trainers ¢ Training module
Community module for Sur- Panchs training VEC training training module handbook for VEC and
Organisation (VEC, VEC traini and of module for prepared by for VEC f .. . .
MTA, PTA, Panchayats training Panchayats training of SIEMT training. or triimmg micro planning
etc.) prepared and organised in resource :  Manual of VECs . developed .
Material development prmted. all the districts. g’;:rg::agz;ngs * I?dorlx)l'rlgum.ty developed for developed. ] Training
e Training to . Vnicl;mTA developed. m:n;alls ation VCCtraining | o Trainer’s module on
a .
school i members were | » A VEC manual prepared by * SPO developed hand book commum?y
Committee given prepared atthe | the SPO. 3 posters for for MTA, construction
Chairperson adequate SPO and different target | py A process
organised at power and distributed by | ® MOd‘,“e on group namely. Teachers developed.
mandal level responsibilities | the districts for | training VEC | TeachersRole, o /% o,
. ) to play an the guidance of has been communtties gt ¢ Training
Training effective role VECs. prepared. rolein education modaule for
programme at in mobilisation universalising have been .
operational activities. ¢ Chamba, Kullu enrolment. developed. | Matasamitis
. and Sirmour These are developed.
le_vel_ held in 7 ¢ Gujarati districts printed and
districts. version of developed and distributed in
Manual for distributed districts.
VCWC rinted
members are grochures * SPO developed
prepared and among the handboo!( on
distributed. VEC members community
highlighting the participation
. o Gender role In primary
sensitisation responsibilities education for
programmes of VEC. grassroots-
for ‘Mahila level
Sarpanches’ ¢ Module on functionaries
and panchayat micro planning including, VEC
members will developed by members.
be held during NIEPA and '
March 13- adopted locally
16,2000 in also used to
district sensitise the
Panchmahal community.
at CRC levels
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Community Mobilisation &
FEC Interventions

Andhra Pradesh

Gujarat

Himachal Pradesh

Orissa

West Bengal

Untar Pradesh

Bihar

Rajasthan

Orientations Trainmg/
workshops lor Community
Organisation

¢ Gender
Sensitisation
programme for
VECs conducted.

An eight- day
orientation
workshop for all
VEC members
organised.

State level sharing
workshop
organised for
VEC chairmen,
NGOs, & Mahila
Mandal
presidents.

¢ Exposure tour of
VEC members to
M.P. organised.

e Training to
School
Committce
chairpersons of 7
districts its was
organised at
Mandal level in
august 1999,

e Similar training
has been
organised for
rest 8 districts in
Dec. 1999.

¢ Orientation
and training
workshop of
VEC, MTA &
PTA members
at CRC level
organised.

Monthly
meetings of
VECs, PTA &
MTAs were
organised at
school level.

Workshops
for women
sarpanches
and
Anganwadi
workers
organised.

On Nowv. 18,
1999 a
teleconference
was organised
on Role and
Function of
Village Civil
Work
Committee
(VCWC), at
ISRO
Ahmedabad.
VEC/VCWC
members
from all the
23 blocks
linked
through the
distant mode.

o Chamba district
organised one day
Mahila Mandal
Camps.

One day orientation
workshop for district
and State Project
Office functionaries
and organised in
Sept,1999 to clarify
the role of
community.

Community
mobilisation dealt
specifically during
district Resource
Group orientation
taken up by State
Project Office in
Sirmour (Jan, 2000)
and Chamba
(March, 2000)

Kullu district trained
96 VEC members for
preparation of Village
Education Plans.
Kullu district
completed training of
4974 VEC members
and 93 Resource
persons.

Kaza part of Lahaul-
Spitt district
completed training of
243 VEC members.
Chamba district
completed one day
training 10,000
members of YEC and
MTAs.

Sirmour distrlct
completed training of
3810 VEC members
and held 6 meeting
with Panchayat

Sirmour district
organised block level
Mahila Sammellan.

¢ Trainings of
VCC
Civilworks
organised.

¢ Training on
Micro-
planning and
school
mapping
organised.

o Training of
VEC’s
completed
in 7districts.

023600 VEC
members
were trained
till Dec.99.

3 days
Training for
VECs
members (7
from each
VECs) is
over in all
districts
except
Murshidaba
d.

e Regular
VEC
meetings
held.

¢ 2180 MTA
have been
trained.

¢ 1983 PTA
have been
trained.

¢ 13856
VECs
have been
trained..

® 362
women
motivator
groups
were
formed
and
trained.

¢ 5 days training
to VEC
members
initiated.

¢ Training
module on
VEC’s
disseminated in
districts.

* Workshops to
monitor
progress of
VEC formation
organised at
different levels.

¢ One-day
orientation to
newly
constituted/re-
constituted
VECs
organised.

¢ Orientation
programme
organised by
DPO (23 &
24th
September,
1999)
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Commumine Mobilisation & Andhra Pradesh Gujarat Himachal Pradesh Orissa West Bengal Untar Pradesh Bihar Rajasthan
VEC Interventions
Orientation/Training/wo | ¢ Training cum ¢ Orientation of | e Resource ¢ Training of SRG | e State level ¢ Training ¢ Quarterly state
rkshop provided for orientation }0 women DRG Persons for for VEC workshop for Workshop Level Resource
staff / Master Trainers members of local organised. . organised at s . Persons Training
bodies in educational & V_EC tragn.ng Stfte level dlSUl?t ' organised by Programme for
issues organised . * Training given training. ' functionaries SPO for VECs based on
¢ 250 SRG members Programmes o State level » Workshop on held ’m SRG. VEC Training
- i for MT role of media in Dec.’99. Module organised.
and Community ksh ; ! e SRG and
Mobilisation officers | organised in Workshop on community , « State Lovel
of DPEP trained at Dung. comr.n.um.ty mobilisation o State level BRG given “t/atek leve
SCERT. mobilisation organised. workshop training. P orkshop on
e Trainin . different strategies
g and with folk :
¢ SRG members include articipation e Training of - artists e 5 day ofV'EC formation
conducted 2 day orientation on P p BRG (Media) on ’ PLA/PRA and its )
training for Mandal irl child. IED organised. mass St level Traini implementation by
Education Officers iS | > bilisation i * State leve ramning DLOs organised.
and Mandal Resource o as aiso * One-day ::0 d‘ ‘:a, ':)n n workshop organised for
Persons. vil agien q orientation orear:iss:: s for district SRG and * Statelevel
. mapping an workshop for g ' functionaries | BRG. workshop organised
Head Masters school Ak « Worksh CMi to review the
attended the School improvement dlstrlct orkshop on on in « PLA training process of VEC
Committee training support project Community Dec., 99. . formation.
Programmes provided by functionaries Participation given to
e District team of local CRC’s. and state held in October o State level dlStrlc't . DISIT?CI-WTSC
ficers . 1999. Workshop coordinators identification of
Mandal Officers and ) project office f UTP
two other Resource | ® Katpuli Karya organised in e DRG trainin with Group and NGOs. RERAKS and
Persons were given Sibir organised 4 N 1nt g Theaters. ABIPRERAKS
training for 3 days at Dangs on Sept to clarify conducted in held.
on community Sept, 99, 60 role of Dec. 1999. « Training f
mobilisation for BRCC’s community. Uralnlni or
UPE. This included articipated tpre!'a $
one day exposuire p pated. organised.
E(S‘I})to MVF, an ¢ 30 days o State level
e intensive workshop on
e CMOofSPO & training different strategies
CMO of Chittoor programme of VEC.
attended National conducted for i
Workshop on Master o Monthly reflection
Community Trainers on of VE.C
ownership in DPEP. English coordinators at
ngils state level.

workbook for
Std. V.
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Rarostie

Conmuniny Mobilisation & Andhra Pradesh Gujara Himachal Pradesh Orissa West Bengal {!ttar Pradesh Bihar
FEC Inrerventions
Arcas and instance of e VECsinvolved indoor | e VECs involved in * Community particip | ¢ VEC o Community ¢ VECs involved | @ VECs
articipation Lo door surveys. door-to-door -ation in enrolment . . . . P - ) )
! ! surveys, village and and microplanning participating contributions ‘”lrm'c_“) participating in
o VECs involved in school mapping activities. in enrolment towards planning. micro-planning.
monitoring the ’ ' . - _
onitoring Li - ' o Al the new schools drive building e VECs involved
programme and micro | o VECs playing an running in the SuppOrt facili e VEC
planning. important role in community « VEC helping | ¢ o' o airiaton | participating in
o Construction of school attitudinal change donated rent free in selection of : i school
buildings done with (especially the accommodation S ) retention of X
active involvement of gender issue) Gl the A * Commumty children. 1mprovemem and
VECS, ' ' construction of instructors. mobilisation . community
¢ VECs involved in school buildings. for enrolment | * YECs involved mobilisation
e VECs involved in facilitation, o Land for o 442 AS £ £ in school '
enrolment drives. cnrolmenl and' construction of instructors of outo improvement. e VECs motivated
VECs of remote retention of children about 700 schools h b school boot

* VECs ‘_" 'f"‘_m‘ in schools. out of a total of ave been children. e 12723 VEC's to nun schools
villages pIdO\["‘dc free 808 donated by el‘lgaged by have durmg teachers
accommodation ¢ Community community free of e in Ri
facilities to the contribution for cost. The response VECs. complctcd ' strike in Bihar.
teachers. school building and hahs :)e:n o‘vel;( we | ® SPO plans to Microplanning. o All Civil Works

- repairing, both in whelming in Kullu ) .

* Local committees P f 3 Thi district (211/250). promote * 6834 VEC’s including
participated in white- cash and kind. This . . have d :
washing of school has enhanced the e Land for participatory ave drawn up construction of
buildings and keeping sense of pommuntty construction of planning VlHage_ BRCs entrusted
the premises clean ownership. school buildings process in Education to communit
and green. being leveled by Pl. y

¢ — : ans.
e VECs actively community. villages through
Village ¢ ittees i ed i 3 i

. \ Jl'ff.,il’f‘o".".,ﬁf;.ﬂ’ mvollvtd I(nd . « New schools being through o [n BEP2 Community
) Cs organs ) enroiment drives constructed with “Community rounds of Construction
community lunch for organising the participation . . lanni
children and parents. Praveshotshavs of community Action mlCl‘O[p ‘”:j"‘ng procedures.

- . and Prabhat through VECs. Plan.”. completed. 6
. s  VECs mobilised ) monthly urpate

hvsical and Pheries etc. . P
physical an s 18 VEP prepared of village
financial resources by Kuilu district &
for construction of while Sirmour records mode.
school buitlding/ district completed
additional 17 village ® 2068 schools

classrooms. The
contribution of
villagers in all
districts put together
is about 1.5 crores.
This has enhanced
the sense of
community
ownership.

education plans.

MTA have shown
over whelming
response towards
their role in
primary schools.

provided with
boundary walls
and 79 with
additional
classrooms
community
initiatives in
girls education.
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computerised.

School
monitoring
information
system which
have provisions
to monitor the
functioning of
school
committees 1s
being
operationalised.

Communiny Mobilisation & Andhra Pradesh Gujarat Himachal Pradesh Orissa West Bengal Uttar Pradesh Bihar Rajasthan
FEC Interventions
| Other activities to | ® VECs working o In Dangs a ¢ PTAs and ¢ PTAs and o Observed ¢ Moulvies e Mata Semites
promote with podupu total of 900 MTAs MTAs enrollment sensitised to | formed to run
Participation and laxmi groups to Sq.mtrs land formed to formed to week at mobilise the | ALS and ECE
Innovations tackle problem of | was donated promote promote district minority centres.
child labour, for school. wider enrolment, level. community.
¢ Region-wise eIn participation | retention and .G o Medi d * Theitrhe
School Panchamahal girl’s rass roots edia use wor shops for
Committee a contribution education. 1eve1. to change capacity
Sadarsulu of land worth | ® Girl child meetings mindsets building of
organised at six Rs. 34.6 lakhs week with PRI towards new cultural groups
places. was made by celebrated functionarie pedagogy. in 7 linguistic
R community. :;)] esensxtised z ;r_r:rin iy « Kalajathas zones held.
particulars of ¢In ity Jeaders organised, | ¢ Innovative
school Banaskanthaa | COmmMun ' focussing on | usage of local
committee contribution of | O gender irls folk forms to
members in land worth Rs. issues and gd _
respect of 835 3.10 lakhs was | education education. | spread the
Mandals made for new of girls in message of
collected and schools. Sept 1999. DPEP.
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Communitv Mobilisation & Andhra Pradesh Gujarat Himachal Pradesh Orissa West Bengal Uttar Pradesh Bihar Rajasthan
VEC hirerventions
Networking * Local NGOs, e Lok Jumbish | e Mahila * SPO drawing | ® NGOs, * NGO  Participation of | ® A strong
Mahila assisting in Mandals, up strategy youth clubs workshop at NGO workers, mteﬂmk ages
Mandals, Micro Yuvak to involve and other the state volunteers, envisaged at _
youth Planning. Mandals, NGO. groups level for youth clubs, cvery leve] Wlﬂ\
organisations « Various local Saksharata « NGOs are involved 1n their social workers, P anphayah Raj
and social : Samitiesand | . the strategic ICDS workers, Institutions.
: bodies and involved at . )
guilds NGOs A community involvement | youth
: . NGOs Y the district S : o
associated with S participating ; mobilisation n organisations,
) participating . level in . :
capacity : n . programme. community etc. in VEC
L in the . community I 4
building and . community N mobilisation | formation
: : campaign e mobilisation. | ¢ Network ) )
implementation mobilisation developed and capacity | campaign and
of DPEP ¢ Ahmedabad activities. durin ?FLC building of other
activities. Study Action and Pi C VECs community
« A.P. Housing Group being organised. molbivli'sation
. (ASAG) to . activities.
corporation help i reviewed * 93 NGOs
conducting © prgl . and proposal ¢ Networking
training Egm d un‘:tly activated. have been done with trade
programme for w srek ol received 4 unions, NGOs,
VEC members 0TS NGOs have | teachers
and masons on been associations,
low cost selected for youth clubs and
. construction Pilibhit NYKs.
technique. Deoria and
Basti
districts.
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Pedagogical Improvement

Overview

In the initial years of DPEP, almost all states attempted to review primary school pedagogy.
Firstly, this process was characterised by an attempt to seek wider consultations on pedagogic
processes by involving teachers, professionals from universities and colleges as well as
NGOs. Secondly, in an attempt towards decentralised action there has been an effort to
replicate such consultation and planning processes at the district level as well. The third
major effort has been towards replacing the administrative type of inspection of schools with
academic support to teachers by creating resource centres at the block and cluster levels.

In the above context, the concrete steps that have been taken have been in terms of
development of new text books, orientation of teachers towards the new pedagogy (which
can broadly be defined as child centred, activity-based teaching learning), constitution of
state resource groups and district resource groups, initiation of sub district structures

1.e. block and cluster resource centres and provision of TLM and school grant to all schools
in DPEP districts.

Though these are broadly the types of efforts for pedagogical improvement that have been
made across DPEP states, the nature of efforts has varied widely from state to state in terms
of the approach adopted, the types of structures and processes created and progress made. For
example, some states have revised the existing textbooks while others have created entirelv
new text books. Still others did not give emphasis initially to text book renewal and it
featured only at a later stage. Similarly, some states adopted the MLL approach to teaching
learning while others developed their own activity-based approaches, drawing on the
experiences of local NGOs and other educational programs. The teacher training design.
duration, frequency and cascade has varied from state to state too. So has the staffing pattern
of the BRCs and CRCs, the selection procedure of its personnel and their role definition.
(Annexure 1 gives an overview of various state level activities in areas of training, textbooks
and resource support)

Textbooks

Though, as stated above, variations among states are wide, some general features of the
textbook renewal process are worthy of comment. A noteworthy feature of the process of
textbook renewal and material development adopted in the states was the fact that it was not
merely textbooks that were renewed but the process of making textbooks itself underwent a
sea change after much critical reflection. Firstly, in many states, resource groups that had
developed the overall pedagogic vision became pre-dominant in the textbook renewal process
also. This was a major shift from the earlier practice of constitution of expert committees ot
writers, which were supposed to follow the guidelines given to them. In state resource groups
the participation of teachers, NGOs, DIET faculty and other resource persons increased
considerably. Even where state resource groups were not the nodal agency, the agency
concerned, usually the SCERT, broadened its functioning style to include many kinds of
participants and partners. Secondly, the i1ssue of field trials and feedback from schools came
far more prominently on the agenda than earlier. In fact, field trials were initiated for the first
time in many states. Madhya Pradesh was one state that followed an intensive process of field
trials. Finally, some states, especially those who had mvolved teachers intensively in
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textbook development also made efforts to improve the capacities of the writers, specially in
Kerala and Haryana. D e

As a result of above processes, the nature of the new textbooks was significantly different
from the old ones. Language used was much simpler and closer to the child. The books now
offered space to build m the local context for classroom transaction. Attention was also paid
to illustrations and font size in an effort to make them more child friendly. Some states like
Kerala, M.P., U.P. and Haryana went in for integrated textbooks e.g. using the same Icsson to
transact language skills as well as environmental science skills, especially for the first two
classes. Teachers’ guides books were also developed to facilitate the classroom transaction.

Teaching learning materials

Simultaneously teaching learning materials other than textbooks began to play a crucial rolc
in classroom transaction. The “teaching learning material grant” of Rs.500/- to each teachcr
every year has allowed teachers to make as well as use different kinds of materials as per
need. Use of concrete materials especially for classes | and 2 is visible in classrooms today.
National, state, district and sub-district workshops have been organised to understand the
varied use of materials. Use of TLM grants has also been discussed in these workshops. For
example, Haryana organised a state level workshop on TLMs, for which a state: resource
group was constituted of teachers, BRC-CRC coordinators and DIET functionaries. This
resource group studied materials from across the country and then worked on mathematics
and science areca. Sets of materials and two draft books were developed. After a state level
workshop in which hands on experience was offered to tcachers, these books were reviewed
and later printed.

Training

Many states began their pedagogical renewal process with teacher training rather than
textbook development. In states such as Kerala, the need to change textbooks was an outcome
of a new pedagogic vision that evolved through training programmes. Consequently, the
orientation of teachers too began to emphasise the use of the new textbooks that were beimyg
developed in the state. In addition, various others types of needs of teachers also started
emerging, as for example, how to handle multigrade classrooms, how to prepare effective
teaching learning material, how to improve the situation in remote tribal schools cic.
Moreover, the presence of infrastructure and personnel at block/cluster resource centres madce
it possible to conduct frequent/recurrent training programmes to meet the emerging nceds of
the teachers. Teacher training no longer remained a one time activity but was now seen as an
ongoing process to be followed through school visits and monthly meetings conducted by
BRC-CRC coordinators. The scale of training increased manifold. States that had trained a
few thousand teachers per year trained a hundred thousand or more every year.

During this period many states also began to appoint para teachers on a large scale to bring
down PTRs and to provide teachers in remote, inaccessible areas. The tramtsneg:-of para
teachers posed a new and different kind of challenge than the training of regular government
school teachers. Training programs designed for them had to be for longer duration and morc
intensive. Briefly, teacher training improved radically, in qualitative as well as quantitative
terms.
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Resource Groups

State Resource Groups, or SRGs had been formed in most states in the early stages of the
program and have played a crucial role in the pedagogical renewal activities that were
mitiated. Textbook development, teacher training, material developmenl etc. no longer
remained activities of just one institution. Constitution of state resource groups in all states
ensured massive participation of teachers, district functionaries, NGOs and educationists.
However the structure and form of SRGs varied from state to state. Some states like Kerala
and Assam went in for a continuing and consistent SRG which met regularly to plan and
implement various pedagogic activities. There were other states like Gujarat which would tap
resource persons of their SRG as per need.

Similar resource groups were constituted at the district level (DRGs) too. The DRGs began to
play an active role, especially during teacher training programmes. In some states like Assam.
the DRG meets regularly every month to plan the academic activities to be implemented in

the district. However, in most other states the DRGs have not yet played a role beyond
training.

Resource Centres

The most challenging and exciting aspect of the program, however, can be said to be the large
scale operationalisation of grassroot academic resource centres i.e. BRCs and CRCs. These
structures have supported the overall pedagogical reform that the program has triggered and
have played a central role in helping the teachers in bringing about necessary changes in the
classrooms processes. Regular school visits by CRC coordinators and monthly meetings of
teachers have indeed made a very special contribution. Though these resource centres have
been established in all DPEP districts, they are at different stages of development and there
are significant variations in their activities. In some states steps have been taken for effective
school visits, academic discussions in monthly meetings, documentation of folklore and its
use 1n classrooms, establishment of maths lab, developing libraries etc. In some others, these
structures have taken up roles that are more administrative and supervisory in nature.
Similarly, the degree of community involvement in the functioning of these institutions
varies, as does the level of their autonomy.

The resource centres vary considerably in their focus, structure, activities and their role in the
system across states depends critically on the overall pedagogical vision of each state.
Notably, though each state engaged itself in all the aspects of pedagogical renewal. including
teacher training, textbook renewal, evaluation, TLM development etc.. each state had a
different focus determined by its context and vision which in turn influenced the evolution of
its sub district institutions. Bihar and Karnataka for example gave special importance to
teacher training. Not surprisingly, the block and cluster resource centres largely engaged in
training teachers through training packages developed by the state resource groups. The
structure also evolved and changed over time in response to the emerging roles of these
centres. Both in Kamataka and Bihar 3-5 resource persons were located at the BRC to
undertake continuous teacher training programmes for 20 days a month. Some states havc

constituted block and cluster resource groups to support the academic activity of BRCs and
CRCs.

As these structures became functional and started performing their roles many issues were

thrown up pertaining to capacity building, linkages with BEO and community etc. Factors
like how speedily the posts were filled up, where and hew the BRC & CRC staff werc
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expected to set up office, what funds they had at their disposal to tunction independently and
what kind of standing they had with respect to the local school inspecting staff and what was
their capacity to offer academic support to teachers also mattered a great deal. Efforts werc
then made to address these issues in national, state and district level workshops.

In the whole pedagogic reform process, the role to be played by the DIET particular]visuppor:
1o resource centres, is determined by the state, and in DPEP has varied from state to state. i-or
instance, in Kerala one DIET faculty member got permancently located at the BRC. In somc
other states such as FHaryana a ccll (having 5-6 mcmbers) was created in the DIET 1o
undertake DPEP activities. There were others where cach faculty member was appointed as «
liaison officer for 1 BRC. The programme has fostered these linkages and offers space 1o
further strengthen them. However this does remains an area of concern. '

To sum up, pedagogic reform has set in most DPEP states in the form of participatory teacher
training, development of activity based child friendly books & materials, creation of forums
for teachers to interact (BRCs & CRCs) and extension of onsite support. However thesc
cfforts need to be further strengthened and deepened to ensure sustainable qualitative
changes. Also in most states linkages with DIETs and SCERT need to be established.
fostered and strengthened.

National level interventions since last JRM

In November 1999 the pedagogy unit completed case studies of four DIETs and sub-district
resource centres in five states. These case studies brought out sharply the need to develop the
capacities of these resource centres as well as the DIETs. Consequently, a major focus arca
for the pedagogy unit since the last JRM has been helping states articulate a clearer vision of
resource centres and DIETs and mapping out a capacity building programme. At the same
time, as has been clear from the studies, capacities are seen to be fostered through interaction
with schools as well as with other resource persons and institutions. In other words. capacity
building is not seen merely in the form of pre designed training courses conducted by
resource institutions. It is rather seen as a continuous improvement in working as well as
understanding of the personncl in these resource institutions. Consequently, school lcvel
work to feed into the process of capacity building is an important ingredient as is widcer
exposure. Thus on the one hand, the attempt 1s to build capacities of resource personncl and
on the other to continue to focus on school based processes. Such as building school libraries.
teacher training, planning for school improvement etc.

In the last few months the main focus of national level activities has been on:
Strengthening of academic support system (Capacity building of resource centres)

Activities were 1nitiated as a follow up of the “national workshop on strategies for
strengthening resource centres’ held in October 1999 and the documentation “Glimpses from
the grassroots’” and “Meeting Challenges” brought out in November 1999. Thesttocuments
was shared with all state project directors, state secretaries and other concerned functionarics.
There are also plans to translatc these in Hindi to ensure a wider circulation.

Secondly, state level workshops were organised in Karnataka and Orissa. Discussions have
also been held with Andhra Pradesh and Maharashtra. The approach for doing:these state
level workshops has been to first of all asscss the status of the BRCs and CRCs, their staffing
and training levels, the work responsibilities assigned to them and their links with schools.
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BEO, DPO and DIETs. This is done through detailed field visits, classroom observation and
interaction with field functionaries at different levels. Based on field observations. these
workshops were then planned jointly with the state level functionaries. In Orissa the CRC
coordinators have been recently appointed and their first orientation training was to be
conducted, for which input was provided to the core teacher training group (CTT). The state
level workshop for the CTT group thus focussed on : sharing experiences of the first
orientation programme for CRCs in other states, role of CRCs in the overall pedagogical
intervention strategy of Orissa, the nature of school visits and monthly meetings to be
conducted by them and on the areas where their capacity needs to be built. Based on these
discussions the CTT developed the module for orienting CRC coordinators.

In the case of Karnataka field observations revealed many issues pertaining to resource
centres. Some of these included : lack of role clarity & need for academic capacity building
of CRCs and inadequate time available to BRCs for making school visits. The state level
workshop thus had a two fold objective. Firstly to understand and clarify the possible role of
resource centres in the pedagogical renewal processes initiated in Karnataka, secondly to
build the capacity of the CRCs to extend onsite support to teachers in the schools. So in a five
day workshops the participants for the first 3 days reflected mainly on the need, role &
problems of resource centres. Specifically on nature of school visits and monthly meetings to
be conducted by BRC and CRC coordinators. The remaining two days went in developing a
better understanding of the nature of learning process and of an activity based classroom.

In Maharashtra and A.P. in stead of organising state level workshops the assessment is shared
at the district and state level with concrete suggestions as to how they can further strengthen
these efforts through possible reorganization at field level, capacity building, strengthening
hinks between district, block, cluster and school, and so on.

We plan to continue this process in other states as well, and if necessary hold more
workshops like these.

School Libraries

Promotion of school libraries is another significant effort towards improvement of quality of
learning in schools. National and state level activities have been initiated in this respect.

To popularise books amongst children on a large scale two states namely West Bengal &
Maharashtra undertook mobile book exhibitions across DPEP districts. Maharashtra took up
the Mobile Book Van Exhibition Tour through its nine DPEP districts. It lasted four months
and came to an end in January 2000. A similar exercise was undertake in West Bengal in
1999. In both states the response has been extremely encouraging, West Bengal has moved
ahead with starting readers clubs in its five phase 1 districts, and Maharashtra is planning for
the same. Both in Maharashtra and West Bengal orientation programs were organised for the
state, district, block and cluster personnel about the necessity for library books in schools.
and how to use them to enrich the teaching learning process.

In February 2000 a 4-day national level workshop was held in New Delhi on ‘Role of

Libraries in Improvement of Learning in Schools’ in which 12 states participated. The
objectives of the workshop were:

—~ To build an understanding about conceptual issues related to reading and learning, such as
how children learn to read and the importance of books other than textbooks.
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—~ To familiarise participants with a range of children’s literature and to discuss how
teachers can use library books to make the teaching learning process more effective.

— To share experiences of some of the significant rural/school library programs

— To discuss issues related to organisation and managcement of school librarics, such as.
what type of books to be included, how to select books, how to distribute them to schools.
how to organise classroom activities, how to orient and support teachers, how to monitor
the libraries.

-~ Resource persons from academic institutions, NGOs and state project offices facititated in
developing this understanding.

After the workshop many more states have expressed that they would like toprovide Tibrary

books to schools and orient teachers and functionaries at various level on their importance

and use.

School Improvement »
The pedagogy unit has been seriously concentrating on improvement of the quality of
learning in schools and coming to grips with major issues by conducting school based
programmes. Two concrete programs have been taken up in two states at the micro level
one in Hardot district of UP and the other in Chamba district of HP:

In Hardoi in UP, schools have been taken up in three clusters. Varlous types of basic
inputs have been given, like, an initial survey of lcarning levels of children, condition
of schools and discussion with community, appointment of more teachers to reach to a
PTR of 1:40, appointment of appropriate CRCs, provision of some basic TLM, ctc.
After that a detailed week by weck remedial program has been formulated for
Language and Maths. A system has been put in place for regular monitoring of
schools and meetings of teachers and resource persons. This is a 4-month action
research project under the guidance of Prof. AK. Jalaluddin which comes to cnd in
May 2000. Its outcome may give us further directions as to what needs to be done on
a larger scale in terms of quality improvement.

The effort in Chammba in HP has been of a different nature, and it is being carried out
in collaboration with NIEPA and the Planning Unit of TSG. Here school teachers and
CRCs of two clusters have been asked to prepare detailed profiles of their schools
covering five broad issues: physical facilities, teachers and children, teaching lcarning
process, school management and links with community. The idea behind this was to
make teachers and field level functionaries realise the strengths, the weaknesscs of
their individual schools and to identify the needs i respect of the above arcas which
need to be addressed. The profiles are being followed up by preparation of school
development plans. The plans would have to be executed over a certain period.
therefore action points have been identified and prioritised, and the agency, whether
local or external, which would be contacted for taking action in a time bound manncr
has been identified. In this way it is hoped that these schools would be put on a path
towards improvement. In the past few months some of the needs that emerged in the
profiling process have already been addressed.
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Bringing out a newsletter

The sixth issue of the newsletter is presently under print. it focusses on story telling. In this
issue an effort has been made to bring to the readers experiences of professional story tellers.
teachers and educationists. Use of storytelling in classrooms has been explored in depth. The
circulation of our newsletter has increased to 2000. Special issues on mathematics learning
and school libraries are in the pipeline.

Organising exposition of teaching learning materials

An effort had been made to compile and catalogue teaching learning materials in the
pedagogy unit. As per need this material is displayed and shared with states. Recentlv on
request an exposition was organised in Assam.

Emerging Issues

The task of pedagogical renewal is vast, and many states have undertaken various renewal
processes with a fair amount of success. Consequently, the interventions at the national level
need to be strategic, facilitating state level activity. The most major national level activity is
seen as that of capacity building of resource persons. The emerging issues in this context are
as follows:

e Though efforts have been made towards capacity building of state, district and sub
district functionaries, there is a need to further strengthen these initiatives. A serious and
planned effort may need to be made ro build the capacity of state resource groups
themselves especially in phase Il states on busic pedagogy issues. In this context, effort
will continue in terms of keeping a debate alive through workshops, newsletters and
training programmes.

e The sustainability of pedagogic processes initiated under DPEP will depend to a great
extent on how will they get integrated with institutions like DIETs & SCERTSs which are
to carry these functions beyond DPEP. It has been felt that the institutional link of BRC-
CRC with DIET has either been absent in many cases or weak. In the coming vear
working with DIETs and SCERTs is going to be one of the important area of work in
DPEP.

e (Capacity building of BRCs & CRCs has also emerged as key issue that needs to be
addressed at the earliest by the most of the states. State and district level workshops need
to be organised to sort put administrative as well as academic problems beiny
encountered by resource centres. In fact, each state needs to chalk out a long term
capacity building plan for BRCs & CRCs. The national intervention will continue 1o
support these state level efforts to articulate and improve these structures.

42



Coverage/Rounds/Cascade

DPEP |

TEACHER TRAINING AND SUPPORT ACTIVITIES UNDERTAKEN DURING THE LAST YEAR
(PROGRESS SINCE 1.AST JRM INDICATED IN BOLD)

Annexure 1

ASSAM

HARYANA

KARNATAKA

KERALA

MADHYA PRADESH

MAHARASHTRA

TAMIL NADU

I and Phase Il have

the 6 days training
programme on

Dec- Jan 2000.

e In both phase I and
I1, teachers have
undergone a 3 day

for class I. This
training is ongoing.

Phase I
o After the need

specific training
modules were
developed. 10537
teachers have been
trained through this 7
day training
programme (Oct-
Dec’98.)

Phase 1

. 1.8 1925 teachers have
‘been trained for 7-9

.. days through the
‘Whole Se‘:hool
Approach’ training
(Oct-Dec'98))

b Cascade

e All teachers in Phase

been trained through

resource materials in

training on the newly
developed textbooks

assessment test district

\

s 14202 teachers
have been trained
for 10 days on class
I and class 11
textbooks (Tarang
1.

s 9000 teachers have
been trained for 10
days on class IIf, IV,
V textbooks.

» 2 days Refresher
training
programmes of 4
days each have
been organised for
teachers of classes |
and II.

» The state plans to
conduct an annual 18
days long training
programme to orient
teachers. The
programme will be
bifurcated in 10
days, 4 days, 2 days,
+ 2 days.

oML mRL R

Cascade

e 4959 teachers in
phase | and
3046 teachers in
phase [ have
undergone 6
days of training
in 98-99.

Teacher training is
an ongoing process
at the BRC.

e Teachers in one
block each of
phase | districts
have undergone
a 12 day training
by the SRG to
implement the
multigrade
project for
classes | and 2,
as practiced in
H.D. Kote.

e 3 days training
based on the 7
films developed
on gender, VEC,
pedagogy ectc.
has been
initiated. This
would cover all
teachers.

e Revised the grading
indices of terminal
evaluation and
trained all teachers
through CRCs.

Gave 5 day training
to all the teachers

of try out schools in
SLAP in 6 districts.

Conducted 5 day
orientation to all
heads of primary
schools.

Developed the
report of
Monitoring and the
Evaluation of
Kinginikkootam —
99

All 28000 teachers
were given training
on revised grading
indices at the time
of terminal
evaluation.

Conducted 5 day
teacher training for
28000 teachers for
Kinginikkootam /
Patanotsavam 1999
during April-May
1999.

i

Ce Tramed 3300 HMs

e 52868 teachers received S
days training on class V
TLM.

e 7335 teachers of SSKs and
Jhoolaghars trained.

e Under Quality Watch,
27515 gurujis of EGS
received 12 days training
on the TLM.

Based on the analysis of
Baseline Evaluation
results, every district
developed their own
training module to address
district specific problems
of classroom transaction.

The cluster academic
coordinators have been
trained directly by the
SRG for EGS.

e To address weaknesses
that emerged during
monitoring, 457 RPs
trained at the district level
for 3 days by the SAG. In
the second phase, Jan
Shikshaks from all
districts were imparted
training for three days at
the block level.

Under Quality Watch, an
Action Research

4 day workshop on
universalisa-tion of
Activity Based
Learning conducted.

4 day workshop for
development of
Content Enrichment
Tests in Science,
Maths and Language
conducted.

4 day workshop for
launching of mother-
parent Association in
project districts was
conducted.

3 day workshop for
RPs on strategies for
remedial teaching.

Meetings for
development of
training manual were
organised.

A meeting to finalise
training programmes
was organised by
MPSP, MSCERT and
DIET. ;

Review meetings of
subject experts from
four districts.

4 day waerkshop for
RPs on developing

activiey hank way

S-day training to 5933
teachers in Phase | and 1460
teachers in Phase [l districts
for class V textbook.

3 day booster training to 793
teachers in Phase I and 33
teachers of Phase H for 1V
std.

3 day training to 4284 English
teachers for Std. II.

3 day training to 3428 English
teachers for Std. IV.

3 day training to 4036 English
teachers for Std. V.

An adininistrative training
for 3 days to 2613 HMs.

2897 newly appointed
teachers given S day
Refresher training.

3 day training to 12087
teachers in joyful learning.
1244 teachers given training

for 2 days in activity based
teaching.

1849 teachers were provided

- training.in SC/ST coaching" -

classes. s

3 day training given'to 12836
teachers for TLM. ©




ru\SSAM s HARYANA ™ KARNATAKA KERALA MADHYA PRADESH MAHARASHTRA TAMIL NADU —[
Stute trains key resource |« CRCs worked as for cducational programme was initiated organised. o For large scalc training DTERT
persons \vh_o n turn Resource Persons Ieadershl.p n ’ in .fouf districts. The « Follow-up of trains the Key resource persons
truins district level team and they were PCdagO%‘C change objective of the prog. Was SMART-PT program from DIETS who train the BRC
of trainers. It1s this team trained at State Level (Sept. 99) to train the teachers with initiated by MSCERT faculty, who in turn train the
which trains tcachers. who in turn trained e 1-day CRC level reflective practlces.m . teachers.
the teachers at their . . all some of the educational o Third round of ‘ o
. Cuscade oricntation for a iviti has. TLM SMART-PT organised | ® For special training SPO trains
respective clusters. 28 000 teachers activities, such as, , . -PT organise ning
e Resource ()an’gg) Teachers trg., classroom in May-June 99 for BRCs who train teachers
persons at the _ transaction, achievement 98104 teachers of class
state level train | @ Identified training of children etc. V (24336 from DPEP
needs of teachers . districts) for 12 days.
the BRC faCUIty, Cascade
which in turn through 1V Internal o
trains the Academic Support — | For the training programme of
tcachers. DIET Mission EGS, the cluster academic Cascade:
faculty is (chord;nagorsharg tralnRed ¢ Master trainers at the
nominated as Cascad Plrect y by the State Resource statc level train the
nodal officers, ascade Jroup. district level resource
one per block. e SRG to BRC to persons, who train the
- teachers. block resource persons,
who in turn train the
teachers.
Focus
ASSAM HARYANA KARNATAKA KERALA MADHYA MAHARASHTRA TAMIL NADU
PRADESH
Phase 11 e Focus wason e The focus was on activity e Training on revised ¢ The training o First 7-days of s Booster training : reinforcing
o The focus was on usage of textbooks based teaching practices. grading indices at the focussed on tcacher- SMART-PT devoted skills imparted in in-service
g for tcachers of e time of terminal fearning materials of to enrichment of training
i cvolving strategies lusses | and 2 e The training is based on the aluation classes 1.V acher ) =
for tcaching in classes 1 and £ 7 films developed on gender cvalu ’ e v [.Cdc _cx_c?rz%c'tcncfle_s, e TLM activity based training.
multigrade situation |  Focus was on issues, role of VEC, and e Orientation to all heads | ¢ “Khoji Guruji” ]C,m;].nmf ) ays tor
and on approaches usage of textbooks pedagogical aspects. This of primary schools on concept is being te‘ac .mg_ Cgrnlr_gh
towards lang, maths for tcachers of would cover all tcachers. school management. used to get betier process in English.
and EV.S teaching. classes lIL IV& V. | | The 12-day training for e Decentralisation of academic results in
Strategies and . ) the schools, under
materials for » Focus was on hard teachers of one block in planning and Quality Watch
A ! spots for which DPEP I districts was focused implementation of NI y
initiating group and t o } . X S Programme.
== ) vidcocassettes on mtroducing the HD Kaote acadeniic activities.
sclf-learning were ) : " ] e
were used. block type (multitevel, self- speciatly teachoer
also discussed : g N . '
fearming material based) trarning. l

detanl

classroom methodology. l



Coverage/Rounds/Cascade

DPEP Il & 11

teachers have been trained.

e A 15 day module for VVs
has been developed.
Training will commence in
May, 2000 (during
vacation).

¢ Induction training to HMs
on management of primary
schools has been conducted.

Cascade:

e SRG trains DRG, which
trains MRG, which trains
teachers.

Lomrtmiae

¢ More than 4000 tcachers have
been trained on class |
textbooks in all the 3 DPEP
districts.

e 451 teachers of the trial schools
have been trained on the newly
developed class If textbooks.

Training for Vidya Sahayaks

s A ssix day orientation
programme for 3200 newly
appointed Vidya Sahayaks
held.

Multigrade training

» 6 days orientation has been
given to 60 teachers of pilot
schools in Multigrade Project.

Otl:ers

» A scven day training was given
10 3562 newly appointed
teachers.

¢ Training planned for English
teachers of class V.

Cascade:

¢ DIET prepared the module and
trained the master trainers who
in turn trained the teachers.
The training was given at the
cluster and block Jevel.

teachers(now

regularised) were
given a condensed
course of 90 days.

o Training of Teachers of
20 blocks (outof 33 in
DPEP districts) on the
maths class-1
supplementary book is
over.

¢ Training on TLM
Cascade:

e The training module
was developed by the
SRG. SRG then trained
some of the faculty
members from each
DIET at state level. The
DIET faculty tried out
the module with a
number of teachers. The
module was modified.
These resource teachers
and DIET members then
trained a resource team
at block level which
finally trained the
teachers.

There are plans to train
DIET faculty as
resource persons in
Qctober to March
period.

e 28243 teachers
have been trained
in the second
round.

©265 Sub
Inspectors have

also been trained.

Cascade:

e The core training
team (CTT)
trains the BRG;
the BRG trains
the teachers

in 18 districts.

e Second round of
teacher training
has been
decentralised at
block level. It is an
8 day
nonresidential
package with 2 day
additional in-built
input for BRC,
NPRC
coordinators for
better follow up of
training.

e 32583 teachers out
of 52377 have been
trained so far.

Cascade

The SRG trains the
Master Trainers at the
district level, who train
the teachers.

e Module and activity

bank developed for
teacher training.

« TLM guide book
developed.

s Reading material
developed.

e A 3 year upgraded
teacher training
package being
developed including
in 8 day teacher
training module for
first year, 10 day
module for second
year and 12 day for
third year.

Cascade
KRPs-RPs - Teachers

ANDHRA PRADESH GUJARAT HIMACHAL PRADESH | ORISSA UTTAR PRADESH WEST BENGAL BIHAR
e A 7-day training on class Textbook training e About 7500 teachers e 28030 teachers o Total no. of e 38102 teachers s 13433 teachers have
1H English and Class | e Mass teacher traini have undergone atleast have been teachers covered in trained until now. been trained
raining . . - vd .
Maths workbooks and planned for April-May 2000 15 days of training. trained in the 3 the first round of Remaining to be through the second
Class HI & 1V Tclugu round of motivational trained within round of 10 days
on new class I text books. e Volunteer . . -
readers held. §1309 training. training is 51206, March. training

programme( Ujala
1)

« Till date 80000
teachers have been
trained through the
first round of 10-day
training programme
(Ujala I).

Cascade

e The SRG trains the
BRG which mn turn
trains the teachers.




Focus

DPEP Il & III

ANDHRA PRADESH

GUJARAT

HIMACHAL PRADESH

ORISSA

UTTAR PRADESH

WEST BENGAL

BIHAR

e The 7-day content based
training covers the content
arcas + gender and
community mobilisation
1SSUCS.

s The new VV module will
have objectives of DPEP,
classroom organisation,
MGT, TLM, EVS, Language
and Maths component,
assessment techniques, child
labour and Janmbhoomi
1ssues.

Textbook Training

¢ The training focuses on the
transaction of thc newly
developed competency based

textbooks for ¢lass | and class I1.

Ortentation training for Vidva
Sahayaks

e Preparation and use of TLM for
classroom transaction. '

Multigrade Training

¢ Focuses on methods and
techniques related to Multigrade
Teaching

o Focus was on school readiness,
activity based teaching and use
of TLM.

¢ Focus on preparation and use of
TLM.

o The focus is to
strengthen
concept of
Activity based
teaching in
classes 3-5.
Gender, tribal
and multigrade
issues also
included.

The focus was on
developing an
understanding of
activity based
classroom.
Specifically on
activity based
teaching in
content areas of
classes 1&2.
Issue of
multigrade
teaching and
evaluation were

BE also addressed.

e The second round of
training focuses on
‘pedagogy’. The
module ‘Sabal’ is
based on 14
thematic papers has
been prepared which
focus on themes
such as “Activities’,
“TLM’, ‘Subversive
Messages in Class’,
‘Evaluation’,
*School
Development’.
There is special
focus on Maths
because the new
Maths textbooks for
classes II & I1I have
been introduced.

e The module has
been trialled in 4
districts.

e Natural learning
process of
children,
exploring how
language is
acquired by
children, what
mathematical and
science concepts
children already
have when they
come to school,
and the basics of
activity-based
learning in Lang,

" EVS and Math.

» In the second
round special
focus was on
classes 3-5.

e The focus is on
the following-
motivational
aspects,
attitudinal
change, school
management,
MLL, Lang,
Maths and
EVS teaching,
Multigrade
Teaching,
preparation of
TLM and
teaching of
values.
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CURRICULUM, TEXTBOOKS AND TLM

Clusses covered/Natiere of material & Process
DPEP |
ASSAM HARYANA KARNATAKA KERALA MADHYA MAHARASHTRA TAMIL NADU
PRADESH
o New textbooks for class 11 e Class [ & II textbooks & e Activity based « DPEP o Textbook for class | « Competency based e New Textbooks
introduced in Jan 2000. teachers guide books textbooks cum developed V introduced in Textbooks for Std. | for class V
« Resource materials to supplement reviewed and introduced in workbooks and teachers 1999-2000. to V have been translated into
class [ integrated textbooks all schoots of DPEP districts. x_cuchcrs guides handbool‘\'s and Teacher’s guide supph'ed to SC/ST Urdu, Telugu,
. . introduced for self fearning and girls. Kannada and
(introduced in Feb 99) were e A newly developed class Il lass I-1V | aterials f have been Malaval
developed and distributed to CRCs integrated textbook has been class in materials for developed for e  Teachers handbook Jalayafam,
L . I Kannada, Urdu students as part . distributed.
for trialling in the schools. Based on introduced on trial in 850 4 Marathi i £ SLAP class V. on SLM in Language
the feedback SCERT made the schools. z[])nPEP iir'at ..l l[n ° ) Al textbooks and and Maths for Std. I | » Text books for
necessary revisions in the material. It , . -0 distncts * Developed developed by class I to be
. ) o Tcacher’s handbook for class earlier. teacher . .
is now ready for print. . handbooks for . SCERT, Pune-being introduced state
HiI has been published. o handbooks have o A
: P o Similar draft parents. distributed to ali wide in 2000-01.
¢ Resource material for activity based . been translated L
. o e Curriculum for class 1V books developed ) DPEP districts.
teaching for all subjects in class developed. Processes for class V and » Developed into Urdu. e Language
[[{&IV has been developed (in two geveiopec. orclass v an handbooks for . ¢  Work for Std. I textbooks in
L initiated to develop class IV are being trialled Revised textbooks A L
parts) to supplement the existing . . . headmasters. SLM is completed by minority
. textbooks. ( Manuscript in in a block in of class [-1V were .
textbooks. Part I has been trialled, . S . . SCERT, Pune. languages in
# I its final stages) Mandya district. | * Developed introduced in 1998
printed & distributed to teachers. s . - . 200" Urdu, Kannada,
. . s o school visit in the entire state. . SARAS 200" 15 the
Part 11 is under preparation. ¢ Three day’s teleconferencing | « New books diary Fogramme Telugu and
X on use of textbooks was introduced for - Guides for [-IV prog Malayalam have
e Workbooks for ciasses 3&4 sed i llaborati . D lisati have b undertaken by TBB to
developed and under print organised in co aboration classes [ & I1in | ¢ Decentralisation have been improve the textbooks been prepared
: with I{GNQOU and ISRO. Tamil & Telugu. of Planning of introduced in d make (I for Standard |
s Process has been initiated to teachers schools along with and mare them more by DPEP.

develop resource materials for
class V.

* A state level workshop held to
prepare TLMs for multigrade
teaching.

Emerging issues
The teacher training and textbook

development processes have not been
in tandem. .

4 “There is too much focus on dcvciopin\:v
| redource materials and workbooks.

| - ~ [
Need and efficacy for such material

needs 1o be tested

G

i

e As a follow up of the state
level TLM workshop two
books “Nanhe Kadam
Vigyan ki Aur” and “Pitara
Kholen Ank Bolen”
respectively on science and
maths circulated to all the
teachers.

Lmerging issues

Though new integrated
textbooks with a holistic
approach have been introduced
more etforts arc nceded to

Posustain e the ficld.

U N U U SO Pp

« Kali Nali bi-
monthly teachers
magazinc and a
monthly wall
paper for
children is being
published by the
SPO. Districts
have initiated
processes to
develop simifar
matcrials.

training
undertaken.

text books

Supplementary
reading matcrial
for tribal students
in Jhabua district in
the local language
has been finalized.

effective, attractive,
lifc and activity
oriented.

» Post publication revised
cdition of textbooks of
Std. I. prepared

e The textbooks for std. 11
and I being revised on
the basis of feedback in
the previous year.

o First edition of
textbooks for std 1V und
V has been published.
Feedbaick being
collected
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e Class V Telugu
reader developed.

¢ Class 1V English
book developed.

e Class Il
Mathematics at
completion stage.

o All of the above 3
will be introduced
in 2000-01.

e Class Il EVS-1is
in development
process.

|

The new class |
textbooks have
becn introduced
in all DPEP
districts. State
wide
introduction is
planned in
2000-01.

New textbooks
for class Il
trialled in 300
schools. State
wide
introduction
planned in
2000-01.

(Language and
EVS will be
integrated, while
there will be a
separate book
for mathematics.

Awareness
materials on
MGT
developed for
the pilot
project.
Production of
audio/video
underway.

The new
texthbooks for
std. T are
under
preparation.

Teleconterencin

e Trialling of new maths
workbook containing
supplementary (class 1)
material is over.

e Class I textbook has
been developed and is
being printed.

¢ Class H textbook being
developed.

o Supplementary reading
material for class 1 & Il
has been developed and
is presently being edited.

e Curriculum for classes
HI -V is being
developed.

State level workshop on
TLM held.

» Supplementary reading
material based on folk
tales developed in

Chamba.
e Teachers guide book for
class I, I, 1] developed

by Chamba and shared
with other districts.

Emerging issues:

o Close linkage needs to be
established between the
process of teacher
training programs
(activity based classroom
practices) and the writing
of textbooks.

e The state has decided to

develop activity based
textbooks for the first
two grades.

e Class I, IT and 111 MLL

based textbooks have
been introduced state
wide.

As a follow up of the
state level workshop on
teaching learning
materials district, and
block level TLM
workshops were
conducted.

materials to facilitate

transaction of textbooks

of classes 3-5 have been
developed. 8 booklets
have been finalised and
are under print.

A newsletter (half
yearly) on classroom
processes has been
planned for teachers.
The first issue is ready
for printing.

Emerging issues

e The teacher training and
textbook development

processes have not been
in tandem.

The state needs to carcfully

review its past textbook
development processes.

4N

Supplementary resource

i

* Text books of Maths for
classes 11 & {11 have
been introduced state
wide.

e Textbooks for classes
L 11 & 111 for
language & EVS have
been field trialled and
finalised and
submitted to Basic
Shiksha Parishad for
approval.

The handbooks for
Math textbooks
(classes 2,3) are ready.

* TLMs melas have been
held at cluster block and
district level in all
project districts.

* Work undertaken to
develop supplementary
reading matcrial in local
dialects

® The class I textbooks
for Language and
Math revised by
WBBPE. To be
introduced from
May 2000.

s The Language
textbook has been
prepared in Bengali,
Urdu & Hindi; the
Maths textbook has
been prepared in
Bengali.

¢ Work on class II
textbooks started by
WBBPE.

o Six books introduced in
the year 2000 include:

a. Mathematics book for
classes 3& 4 in Hindi

b. EVS for class Hi (Life
Science and Social
Science)

c. Language book for
class 1l (Hindi &
Urdu)

s Processes have been
initiated to bring out
the following books (12
regional level
workshops have already
been held in this
regard.)

a. EVSclass 1V (life
science and social
science in Hindi & Urdu
only)

b. Language books in Hindi
& Urdu for classes I,
V. v

* Language textbooks
for class III under
print.  ( Urdu, Hindi
and Bangala)

e DIET-Ranchi in
collaboration with
Ranchi Tribal Research
Institute is developing
books (classes 1 to V) in
tribal languages
(Santhali, Ho, Mundari,
Uraon).
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¢ on TLM held | study the processcs initiated * A teachers guice book **
for over 1500 in states like M.P, Kcralg Sikhana Aasan Hai”,
tcachers, BRCs, and U.P before once again on teaching learning
CRCs. A similar initiating the process of materials has been
cxercise developing textbooks. : distributed to all the
undertaken on teachers in the

use of lash cards project districts.

and English

workbooks of e |0 books have been

introducced state wide
from Jan 99. These books
were introduced in old
BEP districts (7) last
year. These books
include language books
for class [ (Hindi, Urdu
and Bengali),
mathematics books for
class-1to 1l (in Hindi,
Urdu and Bangla), and
class Il languagc book in
Bengali.

class V.




STATE RESOURCE GROUP AND DISTRICT RESOURCE GROUP

DPEP |
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* Two state level o Asperneed the state | ® SRG trained to train | ¢ SCERT is supported by | ¢ The textbook bureau has e An SRG

resource groups
formed for textbook
development and
tcacher training at
SCERT. District and
block level resource
groups have been
formed.

e Cluster level resource
groups constituted of
voluntcer teachers (2
from each VEC) to
provide support to the
teachers in TLM
preparation. Thesc
volunteers have
undergone a three day
training on developing
resource materials.
Thesc teachers are paid
Rs. 3(/- per day for [5-
20 days in a month.

Fmerging issues

Though CLRGs and
BRGs arc functional,
their capacity building to
provide acadcmic
support to tcachers
TCIMAINS an issuc.

e A statc resource group
was constituted for
textbook
development, includes
teachers selected
through a test, block
and district personnel
and NGO
representatives.

e State resource group
was constituted to
facilitate the state
level TLM workshop.
There are plans to
constitute district
teams for the follow-
up activities of this
workshop.

used to constitute a
SRG. But now there
are plans to have a
consistent SRG.
DRGs and BRGs will
also be constituted.

heads of primary
schools.

¢ SRG trained to train
teachers of try out
schools in SLAP in 6
districts.

e A large and active
SRG (more than 100)
is involved in all
aspects of quality
improvement. It is
constituted of
teachers, BRC
trainers, DIET faculty
members and other
state level resource
persons

¢ 10 member corc
DRG has been
formed in all districts
consisting of DIET
faculty, trainers and
teachers.

a Technical Support
Group (TSG) which
includes experts from
across the country
including NGOs

state resource groups called
“Vidya Samiti” and “Vishay
Samitee”. These committees
are involved in text book
development and quality
control through feedback on
basis of which text book are
revised

consisting of
teachers, DIET
faculty,
members from
DTERT and
SPO and BRC
and CRC
faculty had
been formed for
textbook
development

At the state
level there is a
resource group
for multigrade
teaching and
district level
resource groups
have been
formed for the
same.
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» State Resource Group (SRG) e The SRG constituted * An SRG for ¢ SRG created for ¢ The SRG has e ADRGoOfI50 » Pedagogical
comprising of 35 members from for textbook renewal pedagogy exists development teacher developed the members constituted Improvement unit at
SPO, SCERT, SIET, IASE, CTE process consists of but it is being training programmes. second round for every district SPO is working in

and experts.

e 50 member DRGs constituted in
each district. DRG members
trained.

» MRGs constituted in every
mandal comprising 8-members
Team of 4 MRG and IMED
imparted training.

¢ All the Resource Groups will
provide training to all targetted
groups such as teachers, school
committee members, ECE
instructors, vidya volunteers etc.

NGO representatives,
DIET lecturers.
BRCs/CRCs,
teachers, members
from GCERT and
SPO, textbook board
and Mabhila
Samakhya.

» District Resource
Groups have been
constituted for
multigrade teaching
and for providing
academic support.

redefined. lItis
proposed to
include DIET and
SCERT faculty
members,
representatives
from NGOs,
persons from
outside the state.

e DRGs have been
established

A core team of the
SRG has also been
formed (CTT).

Expansion of core team
undertaken by
including § more
members.

District resource group
is constituted of BRC
coordinators, DIET
faculty, Sls,
headmasters and
teachers.(15-20
members). The DRGs
in the two districts
have been oriented on
monitoring and
academic support.
They are presently
engaged in monitoring
teacher training
programme.

Block Resource
Groups exist, but
presently the members
function only as master
trainers for teacher
training.

teacher training
module. A
subgroup of SRG
will work as
‘Master Trainers’
at state level.

* Plan to strengthen
BRGs. The BRGs
comprisc 2-3
members at
present, who are
MTs. Membership

to be enfarged to 5.
¢ SRG expanded by

10-12 members.

e DRG orientation is
complete.

* A subgroup of the
SRG has prepared
tcacher training
module, activity bank
and TLM guidebook.

e SRG comprises
selected KRPs
persons from
WBBPE, SCERT,
SPQO, Directorates
NGOs, academics.

closc association
with SCERT.

» Dcpending upon the
need, University is
also tapped. There
are plans to appoint
4 people in the unit.

¢ The DRG are

functional. The
members participate
in the regional level
workshops. These
include secondary
school teachers,
representatives from
NGOs, colleges etc.

e Block and cluster
rCSNUICE groups are
being formed.
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BLOCK RESOURCE CENTRE/CLUSTER RESOURCE CENTRE

Status and Staffing
DPEP |

In phase 11

e 29 BRC coordinators
and 562 CRC
coordinators arc in
position.

In phase 11

e 20BRC(BEOs)& 210
CRC Co-ordinators are
in position.

5 BRC position vacant &

67 CRC position vacant.

Emerging issue

No separate full time
person has been appointed
as a BRC coordinator in
Phasc 1l due to which it
becomes difficult to
initiate academic
activitics in the block.

position. 2 positions arc
vacant for BRC subject
faculty

In phase 1]

» 72 BRC co-ordinators,
425 BRC faculty and
798 CRC co-ordinators
are in position. 7
positions are vacant for
BRC subject faculty

4() BRCs were trained to
oricnt the new faculty of
Phasc 1.

are in position.

In phase Il

e Out of 492 planned
471 BRC staff in
position.

o 384 CRC secretaries
are in position.

All 3137 CRC
coordinators dre in
position.

In phase 11

Against 171 BRC
coordinator positions, 129
are filled. 42 BRC
accountant positions arc
vacant. All 3159 CRC
coordnator are in
position.

subject experts in
Phase II districts
completed.

* The role of BRC
coordinators has becen
defined.

e All 639 CRCs with
coordinators are
functional and monthly
meetings held
regularly.

ASSAM HARYANA KARNATAKA KERALA MADHYA PRADESH MAHARASHTRA TAMIL NADU

In phase | In phase 1 o [nphase ] In phase ] In phase | s All BRCs are In phase |

27 BRC coordinators | 28 BRC Co-ordinators | e 40 BRC co-ordinators, e Out of 476 planned, Against 198 posts of BRC func:;f)nal w1t'h * 70 BRC co-ordinators
and 418 CRC and 241 CRC Co- 238 BRC subject faculty | 373 BRC staff in coordinators 193 arc °°°.r.'“a.t°rs“";. . and 209 Teacher
coordinators arc in ordinators are in and 334 CRC co- position. filled. 30positions of BRC position in all districts. Educators (BRC
position. position. ordinators arc in o 380 CRC secretaries | 2ccountants vacant. ¢ Appointment of BRCs subject facuity) are in

position. 702 CRCC(s
and Asst. CRCCs have
been nominated; there
are 30 vacancies of
teacher educators

In phase Il

* 34 BRC co-ordinators
and 89 teacher
educators are in
position. 1023 CRC co-
ordinators and Asst.
CRCCs have been
nominated.
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Selection Procedure

e Recruitment was
done from among
the primary school
tcachers through
open sclection
process including
tests and
workshops

Capacity building

¢ Phasc Il BRC Co-
ordinators have been
given orientation
training of 6 days at
state level. CRC Co-
ordinators were
given S day
orientation at state
level and 5 day at
district level

« AIICRC
coordinators and
Headmasters of the
identified model
school underwent a
five day training at
the district level on
the concept & nature
of activitics that can
be initiated in a
model school.

Selection Procedure

* Mostly, secondary
school teachers have
been appointed as
BRC Co-ordinators in
phase-I districts. In
phase 11, BEOs arc
working as BRC Co-
ordinators.

¢ Selection of CRC Co-
ordinators in phase-II
was done through an
open test cum
workshop

Capacity building

e All the CRCs of
phase-1 & I recently
underwent a 5 days
training programme.
The focus of the
training programme
was on the roles and
functions of CRCs
besides also orienting
them on the new
textbooks of classes |
and 1.

e The state plans to
hold quarterly
training programmes
for the CRC
coordinators on
diffeéent pedagogical
issues depending
uponsthe cmerging
need

Selection Procedure

e High School Head Masters
appointed as a coordinators for
phase I & [l. In phase [, BRC
faculty was mostly drawn from
the High School teachers cadre.
However, a large no. of
resource person have had
primary school teaching
experience. In phase II, 50% of
the BRC faculty is drawn from
the primary school cadre. All
CRC coordinators are from the
primary school cadre.

Capacity building

e BRC co-ordinators have been
oriented to their role by the
state level resource group. The
BRC faculty has also been
oriented in preparation TLM in
a series of workshops organised
by SPO.

¢ Around 40 BRCCs from Phase
I were identified and trained to
orient the new faculty of phase
Il districts. They were also
involved in developing a school
observation too! used during
school visit by the new faculty.

e A state level workshop on role
of CRCs was held in Feb-
March 2000. Along term
capacity building plan for
CRCs was evolved. The first
step is to reorient the CRCs
through a training
programme.

Selection Procedure

e High school head

masters as coordinators
& high school teachers

as resource persons

were appointed at the

BRC.

¢ CRC coordinators

identified with the help

of BEOs.

Capacity building

e Conducted
orientation of

Educational Officers
& BRC coordinators

in two project
districts.

¢ BRC co-ordinators
have been oriented to
their role by the state
level resource group.
The BRC faculty has
also been oriented in

preparation of TLM in

a series of workshops
organised by SPO.

6 CRC mectings were

conducted in all project

districts upto
December, 1999.

Selection Procedure

BRC coordinators selected
from the cducation
department. CRC
coordinators are being
identified as per approval of
DIETSs, from primary
school teachers only.

Capacity building

Regular monthly meeting-
cum-orienttion of CACs
held at block level.

Block academic groups
have been constituted and
oriented on academic
monitoring, learner
evaluation, giving
academic support to
teachers to overcome
hard spots. The BAG
includes BRCC, BEO., 2-3
MTs and supervisors, 1-2
good teachers.

Three days training-cum-
orientation of Jan
Shikshak (CACs) held in
the month of Dec’99 on
community mobilisation,
new pedagogy and
academic monitoring.

One day training has been
held. Focus of training was
on DPEP concept and
monitoring, acadene
coordmation, CRC
actvines VEC role.

Selection Procedure

Coordinators and
recsource persons are
recruited on scniority
basis from graduate
teachers.

Capacitye building

BRC personnel has
been trained on their
job charts.

Selection Procedure

e B.T. Assistants have
been appointed as BRC
coordinators on the
basis of District
cducation officers
recommendation.

Primary school have
been appointed as
Teacher Educators on
the basis of the
Assistant Educational
Officer’s
recommendation.

* Senior most
Headmaster of primary
schools in that cluster
have been nominated
as CRC co-ordinators.

Capacity building
The BRC & CRC
staff has been
oriented to DPEP.
general
administration and
Supervision.

Monthly meetings
are regular.
Attendance has
increased
substantially.
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» Out of 508 posts of | » 23 BRCs and 482 ¢ 30 BRC coordinators | 85 BRC coordinators e 213 BRCs & 208 ABRCs are in e The BRC concept has e 630 Block
MRPs in S phase | full-time CRCs are in and 221 CRC are in position position. been dropped in West Resource persons
distric_ts 448 have position‘in gll the coordinators are in « 890 CRC e 1945 NPRCs are in position. Bengal. arc in position. (3
been filled. !n 1.4 DPEP districts. position. coordinators are in e There will be CLRCs, at each cevntre)
phase — Il districts, |, 53 sqqitional BRCs | 3 BRC & 178 CRC position. one for a cluster of 60- | 11 BEO is the
out of 1468 posts, {ABRCs) are in positions still vacant. . : 80 schools. A total of BRC Co-ordinator.
1441 have been . : 242 positions are still
filled. ppsn{lon (in all vacant. 196 CLRCs are to be . 24764CRC.s(not
districts) set up. full time) in
* 1164 Teécher e 32 CRCs are not ’ e 3 primary teachers position.
Centres n Phase-1 working full-time in have been appointed
and'37§2 in Phase- Banaskantha district; for each CLRC as
:llu?clilt;:]catls additional charge has Resource Teachers
been given to the (RTs). Total
e A grantof teachers. requirement for
Rs.2000/- provided teachers is 588. The
to all Teachers appointments started
centres. from Oct./Nov. 1999
. onwards (selection of
° MRP.S m.omtor RTs complete). CLRCs
functioning of TCs.
have started
functioning with CPC
and 3 RTs in position.
o Sl of schools of the
M concerned circle are the
Circle Project
Coordinator (CPC).
e The CLRC office
houses the office of the
SI of schools (Circle
Project Officer or
(CPQ).
e CLRC staff appointed
in all districts.
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o Experienced
Primary: Secondary
tcachers®are

“recruited through a
test followed by an
interview at district

level.
Onrientation

o All the MRPs arc
thoroughly oriented
at district level in
the areas of
pedagogy,
community
mobilisation,
alternative schools,
child labour
components etc.

These MRPs have
been conducting
training
programmes for
tcachers, ECE, AS
nstructors and
community
mobilisation
structures n
addition to

~ providing academic
support to teachers.

For ABRC,
candidates were
sclected in -
response to an
open
advertiscment; a
merit list was
preparcd for cach
district, and
personal
interviews were

held.

Orientation:

For ABRCs, there
was a 3-4 day
orientation
training at the
SPO

For BRCs and
CRCs, each
district had
conducted a 3-day
workshop where a
review of their
work was
undertaken: ideas
regarding their
strengthening
were also
discussed.

One day
workshop on
quality
achievement
held for BRCs &
CRCs.

« BT teachers with five years
of teaching experience were
selected on the basis of
BPEO (Block Primary.
Education officer)
recommendation.

Orientation

e All BRC coordinators have
been orientated about tasks
and for teacher training.

¢ No separate training for
CRCs. However a
teleconferencing on roles
and functions of CRCs was
done in Feb 2000.

e The BRC and CRC co-
ordinators after receiving
training from DIET are
imparting training to the
VEC members.

e Capacity buijlding
programme for CRC &
BRC coordinators to
develop school
improvement plans with
teachers has been initiated
in one block of Chamba.

Lmerging [ssues
o There has been a large turn
over of BRC and CRC

personnel in the past six
months.

e While CRCs are undertaking
school visits the system of
monthly meetings with
teachers has not been

operationalised.

e Primary schoo! teachers
were recrutted us BRC co-
ordinators through an open
selection procedure . The
participants underwent a
written and situational test.

« Matriculate teachers with
a minimum of 10 years of
experience have been
recruited as GRC
coordinators.

Orientation

e All BRCs have already
received ortentation. The
focus was on roles and
functions of BRCs
sensitising them to
pedagogical issues,
community participation,
planning and management,
micro planning, integrated
education, tribal issues etc.

» Package for training
newly appointed CRC
coordinators has been
developed and trialled.

Emerging issues

Though the CRC coordinators
have been appointed their
selection procedure has not
been as rigorous as in the case
of BRC coordinators. Proper
orientation and a series of
capacity building measures
may need to be adopted.

In all districts primary school =
hcad teachers have been Z
recruited as NPRC co-ordinators
and BRCs coordinators throughs
an open test cum workshop of 2-
3 days held at the DIET. The
participants went through a
written test, group discussion
and group work on various
issucs of pcdagogy.

wa

Onentation

5 day orientation programme for
BRC & NPRC coordinators has
been organised.

In order to strengthen DIET-BRC-
CRC linkages, 3 day trainer’s
workshops are being organised for
district team comprising of BRC,
CRC coordinators and DIET
faculty members.

BRCCs are supposed to receive
the 8-day training on pedagogy
designed for teachers.

A 2-day additional modulc has
been prepared which will be
transacted for BRCs in
continuation with the 8 day
teacher training.

Three primary
tcachers have,boen
selected as resource
teachers at CLRC.
Total requirement
for resource
teachers 1s 388. The
appointments witl
start from October
onwards.

The Sl of schools
will be Circle
Project coordinator
(CPC). CLRC
office will house
the office of SI
also.

e 10-135good
primary -,
school .
teachers were
identified in
cach block,
during the
programmes
of teacher
training.
Resource
persons were
short listed
for
appointment
as BRC
resource
person or
CRC Co-
ordinators.

Orientation
1396 CRCs have
already been
trained.
Emerging issucs
The CRC
coordinator is
not a full time
person due to
which regular
onsite academic
support to
teachers
becomes
difficult.
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Staffing Position of DIETs, BRC & CRC

Phase-1

State DIET BRC resource persons / Co-ordinators CRC
Planned In position Percentage Planned In position Percentage Planned In position Percentage
Assam T1+2 39 55 27 27 100 418 418 100
Haryana 55+21 43+ 15 78 28 25 89.2 266 241 91
Karnataka 108 84 777 280 278 99 339 334 96
Kerala 59 53 90 50 50 100 380 380 100
Madhya Pradesh 1157* 824* 71.2 198 193 97.4 3137 3137 100
Maharashtra 130 115 88.4 238 215 90.3 639 624 98
Tamil Nadu** 88 71 81 288 277 96 - - -

* Figures are for both Phase-1 & 1l district DIETs
**CRC coordinator is not a full time person




Staffing Position of DIETs, BRC & CRC

Phase II & 11

State DIET staff BRC resource persouns / Co-ordinators CRC Staff
Planned In position Percentage Planned In position Percentage Planned In position Percentage
Assam 92 74 80.4 29 26 89.6 585 562 96
Haryana*#**** 86+ 18 70+ 15 83 25 20 80 277 210 76
Karnataka 189 162 83.7 504 497 98.6 798 798 100
Kerala 63 55 87 60 60 100 384 384 100
Madliya Pradesh 1157* 824* 71.2 171 129 75.4 3144 3144 100
Maharashtra 104 90 86.5 312 267 85.5 651 539 83
Tamil Nadu** 66 53 80 136 116 ‘85 - - -
Andhra Pradesh -1 124 76 61 760 MRPs*** 565 MRPs 74
Districts I Expansion 343 171 50 2202 MRPs 1609 MRPs 73 Listed under BRC
Gujarat** 108 81 75 46 46 100 482 482 100
Himachal Pradesh 88 +12 62+7 69.0 33 30 91 399 221 55.4
Orissa 125+10 91 +10 83 85 85 100 1132 890 79
Uttar Pradesh 672 373 55.5 215 213 99 2109 1945 92.2
West Bengal 20 NIL 60 - - - 650 - -
CLRCs****
Bihar** - - - 630 630 100 2476 2476 100

*

* ok

Figures are for both phase-1 & 1l districts
CRC coordinator is not a full time person.

32 CRCs are not full time in Gujarat )
¥**  MRP= Mandal Resource Centre (2 MRPs for every Mandal Resource Centre at Mandal level; 40-50 schools)

#REE - CLRC = Circle Resource Centre (3 resource teachers for CLRC)
¥#EE% BEQs in phase I in faryana are functioning as BRC co-ordinators




Teachers Appointment

(Phase- I)
State Number of teachers (Non-DPEP fund) Number of teachers appointed through DPEP funds
i Planned In position Percentage Planned In position Percentage

Assam 10229 10229 100.00 NIL NIL NIL
Haryana 8269 - 0.00 660 - -
Tamil Nadu 43237 40925 94.65 3100 1026 33.10
Kerala 15526 4800 30.92 28 7 25.00
Maharashtra 62708* 58400* 93.13% 1899 1870 9847
Karnataka 82815 78058 94.26 2270 2246 98.94
Madhya Pradesh 84650%* 84650** 100.00** i ] N

* Cumulative figures (Both for Phase I and Phase 11)

** Regular teachers + Para teachers




Teachers Appointment
(Phase II & IIT)

Cumulative figures (Botk for Phase I and Phase 1)

A% Reawdar teacher + para teacher

FEE Proposed

State Number of teachers (Non-DPEP fund) Number of teachers appointed through DPEP funds
Planned In position Percentage Planned In position Percentage
Assam 16740 16740 100.00 NIL NIL NIL
Haryana 7596 7210 95 21 NIL NIIL.
Tamil Nadu NA NA NA 59 59 {00
Kerala NA NA N& NIL NIL NIL
Maharashtra* 62708 58400 2313 s | n 419
Karnataka 67784 63533 93.73 2867 2245 7830
Madhya Pradesh** 68065 68065 100.00 ; i ; -
Orissa NA 31872 NA NIL NIL NIL
Himachal Pradesh 8495 7483 §8.09 1616 1446 §9.48
Gujurat 26308 21286 80.91 NIL NIL NI
Andhra Pradesh  Phase-| 3316 3019 §8.94 NI NIL NII.
Phase-I{ 3969 612 §3.08
[ Uttar Pradesh 58297 34750 93.92 299 NIL BN
! West Bengal 52134 47568 9124 [ gopees NL o
[ Bihar 5690 NA 0 NIL NIL oL



Para Teachers (Phase-I)

State - Number of para teachers (Non-DPEP fund)
Planned In position Percentage
Assam 85 85 100.00
Harvana 3 - 0.00
1184* 0 0.00
Kerala 40 26 65.0
Madhya Pradesh 11869* 11746* 98.96*
* Teachers appointed through DPEP funds
Para Teachers
(Phase II & III)
State Number of para teachers (Non-DPEP fund)
* DPEP fund
Planned In position Percentage
Assum | ‘ 89 89 . 100.00
Haryana 100 89 89.00
Madhva Pradesh 8722%* 3520+ 40.36
Himachal Pradesh 744 670 90.05
Gujarat - 3391%* .
( Andhra Pradesh  Phase-! 3514 0.00
Phase-11 10021 8962 8943
| Gttar Pradesh o 1777* A » NA

Feachercappomted throueh DPET find



Distance Education Programme

Activities, Issues and Concerns

ACTIVITIES

Keeping in view the DPEP objcctives and its support to the DEP, the project set the focus on
“reviewing the ongoing training programmes and training plan in each state, identifying the types of
distance education materials and inputs which will strengthen and enrich the ongoing efforts towards
evolving on integrated, effective and sustainable training programme. The DEP activities have been
initiated both at the National and State levels so as to:

g Provide technical support in designing, developing, producing and delivering Distance
Learning (DL) inputs and materials.

- Build capacity among institutions and people in the States in various aspects of training
through distance mode.

- Assist in reducing transmission loss by suitable distance learning interventions, thereby
increasing consistency and quality of training efforts.

- Assist in augmenting the EMIS to incorporate data base related to training.

= Assist in assessing trainees’ performance for providing credits leading to certification.

The project has been focussing on capacity building among primary education personnel in respect of
developing knowledge and skills in preparing the print, audio, and video materials, and in producing
materials for the use in training programmes as well as by the personnel in primary education sector.
Efforts are directed towards developing multimedia package for training purposes. Teleconferencing
mode has also been used for capacity building among various sections -of the primary cducation
personnel, like, teachers, teacher: educators, non-formal education functionaries, -village' level
-committee members and parents of disabled children. '
Till now DEP has been providing support ta 14 states. The identification of the necds of a state is
done by the respective State In-charge with the help of Teacher Training Coordinator and Distance
Education Coordinator of the state. The cost of these programmes/materials is mainly borne by the
centre but some states do share the cost. Some states have extended the facilities to non-DPES
districts also. In this particular case the States bear the cost in-tespect of non-DPEP districts, The
project remains in constant touch-with the DPEP Bureau particularly the officer in-charge of the DEP
on one hand and State Project Directors on the other. At present, Distance Education Coordinators
have been appointed in 14 states: 12.are in position and 2 will join soon. '

3

i

fn the minal stages (1996-97; 4 months) the project took some time in cstablishing itself - hinng the
building, appointment of the Project Director and other s@zifi‘ at the centre and the state level ans
developing rapport with the states. A teleconference \\.'as;conduclcd on Fcbruary 26, 1997 which
helped i identifying 24 activities/issucs on which the states desired DEP's interventions.

During the year (1997-98) the DEP-ficlpedhe States-to devdlop five ycar comprehensive plans and the
Annual Work Plan and Budget (1997-98). Two technical workshops at Mumbai (April 29-May 2.
1997) and Delhi (June 19-21, 1997) were conducted with a view to identify training areas for various
functionarics engaged at primary level. Participants of these technical workshops were drawn [rom
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SCERTs DU s, SHO S and State DPEP. A 3-day ortentation progrannne for DEC was orzanis
-+ December, 1998 at New Dethi.

Capacrty Butlding activities were started during the wvosr (1 "")‘\'—‘3“\ Content briels were dovelaped
Gujarat, Himachal Pradesh. Andhra Pradesh, Uttar Pradesh, and Bibar, During this year, most ol e
states showed kecenness for development of self-instructional nmlcmls to support thelr ongoin.
Teacher Traming Programmes.  As a result the DEP provided necessary technical support (o
—conducting the training programmes to the smlcs of WestBenwal, Assam, Andhra Pradesh, (}ujm';xai,
Orissa, Himachal ‘Pradesh, Uttar Pradesh, and about 120 dmt sclf-instructional modules woere
developed. Later, editing workshop for these SEMs were held in Tamil Nadu, West Bengal, Assan:
Guarat, Onssa: Andhra Pradesh, and Hmmuml' Pradesh.. F 1d(1 Tryouts were also carmed out.
regards the capacity building in writing audio scripts, the States of Maharashtra, Madhya Pradesh. and
Tanil Nadu organised workshops. Maharashtra and Tamil Nadu also organised workshops for video
>c,1pl\\nlmg During this ycar. the DEP also organised workshops for previewing the video
programmes produced by State Institutes of Educational Technology and selected some wvideo
programmes- for. distribution.- The vidco programmes selccled for Gujarat were duplicated and
distributed among BRCs of DPEP districts.. Neeessary orientation was also given to BRC and CRC
personnel on how to use'these seleeted programmes. Some materials on contextual issues like gender
sensitisation (Ma Beti Mela and Girls” Education) and motivation (Prerna Geet) were developed for
Haryana.

Teleconferencing mode was used in organising programmes for primary school teachers of Tami!
_Nadu for_addressing _difficult spots in Mathematics. Also Mandal Resource Persons of Andh
Pradesh were addressed on 1ssues like “Innate Adilities and. Natural learning”, and “MGT and Actml;
Based Teachmo - Planning workshops for teleconference were also organised in Assam -and
Karataka. For Gujarat, DEP provided technical. support ih organising teleconference and in training
the resource persons and facilitators. A need assessment survey was also carried out in the State of
Orissa on a sample of 280 teachers in 6 DPEP districts. The survey helped in delineating the hard
spots in Maths, EVS, and Language. To address the difficulties of teachers, 32 draft modules in self-
mstructional style were also developed during 1998-99. The new Project Director joined the project
this financial year and appointments of some DECs also took place. A national level workshop was
organised on the theme “Professional Development of Primary Education Personnel through Distance
Education” at New Delhi with a view to elicit the action points in order to make the DEP =
programmes effective and efficient.

Capacity Building activities continued in the year 1999-2000 in some states where it could not be
started in the previous year. Besides developing scripts for SIM, Audio & Video, training in the use of
video programmes were also organised. Orientation of field functionaries on the role of DEP and
potentiality of distance education in training of primary education personnel was also taken up - thesc
groups include District Resource Group members, BRC and CRC Coordinators, and Resource Persons
and DIET faculty. For Orissa, 8 SIET programmes alongwith guidelines for their use were duplicated
and distributed to DIETs and BRCs. For Maharashtra, 5 CASP-PLAN programmes were distributed
to BRCs and DIETs and for Bihar 2 BEP programmes werc duplicated and sent to the state for
distribution among district and sub-district functionaries.

In this year, video documentation in the states of Assam, Gujarat, West Bengal, Uttar Pradesh, Bihar
has been done. Lot of print material developed as a by-product of capacity building, and on states’
demand, has been distributed. Teleconferences for the states of Tamil Nadu, Andhra Pradesh, Kerala.
Karnataka, Haryana, Assam, Orissa and Himachal Pradesh were conducted. Recording of thesc

teleconferences is under editing and shall be distributed among the relevant groups in respected states.
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Though a tcleconference was scheduled for Madhya Pradesh in the month of February, 2000 but due
to the non-availability of the transponder, the programme was cancelled. The DEP utilized the
presence the resource persons who had come to Delhi from Madhya Pradesh and video recorded aii
the sesstons. These video recording will be used in training of teachers.

The DEP also organises meetings of DECs and Teacher Training Coordinators at Delhi for meaningful
interaction and sharing the success and seeking solutions for unresolved issues. During this year, a 3
day Interactive Workshop was organised at New Delhi in the month of September, 1999.

ISSUES AND CONCERNS

The project envisages to support the States in their ongoing activities. The DEP is also responsible 1o
fulfil the demands of the states in respect of capacity building, development and distribution of Di
materials and conducting evaluative/feedback studies.

Distance learning materials may be the major tool of sustainability because thcse could be used as
refresher material by the teachers and other personnel even if the outside aid is not available. In this
context it 1s imperative that the district level institutions particularly DIETs should be strengthencd
with material and with adequate and empowered human resource. Given the role and structure of a
DIET 1t is supposed to possess every thing that could be required by the primary education personnel:
formal and non- formal sectors. The DEP on its part is directing its effort to build capacity of the
DIET faculty and equipping the DIETs with print, audio and video material. This material is alzo
reaching the teachers and other personnel in the states.

Though 1in the last two years considerable ground has been covered but still there is a long way to go
in order to make an impact on the system of continuous updation of teachers ' capabilities. To mecel
this objective the states' appreciation for the need of DL material and their initiative would provide
much needed impetus. Following actions may be worth considering:

g There 1s a need for regular system/means of assimilation of DEP activities with other areas hke,
media, IED teacher training etc. ‘The Distance Education Coordinator needs full and'equl
support of state DPEP for mtegmtmo DEP actwmes with the ongoing efforts of the state.

e Formation of State I\cqou“cc Group for DEP \v111 boost the activities of the DEP.

o The DEPs' capacity building efforts remained at State Level. The benefits are yet to percolaie
down to the district and sub-district levels. The DECs need support and structural acceptan“
to help organise thesactivities at the district and sub-district level.

ol Phasc I districts would rcquire vigorous cfforts for sustaining the system wWhile Phase 1!
districts would still need inputs for bmldmw up the structure and hence bifurcation of the
activitics for DPEP Phase I and Phase I districts is desirable.

¥

The DEP developed material can-only be distributed to a Iimited group; there is need for o
commitment {rom the State for wider dissemination of the materials: _The state may also
utilise the trained personnel for developing additional materials as per the specific needs of
different districts or even to modifv/adopt the existing available material 1o cater to distiiv
WISC variations. :

it States' support is required in asscssing the quual gains in quahty of eduumon duc to the DL
iterventions. :



b Feed back is also essenual on the utihity of DI material adveady supplicd. This will alse be
helpful s adopting/adapting matertals by the other states. DEP is encouraging sharing o
material amony states.

= [t s important that the mterventions should be relited 1o the cwrricutum of the schooh il
empowering the teacher to exploit the environment for developing desirable competencics.

- By and large the material 1s prcpamd m local fanguage. its pxoduction at the state levet ;«

= - desirable-and 1s thus economical too. 'T\floddhms for production of-distance learning materis!
particularly wdm programmes need 10 be made simpler. Presently considerable delav is bein
cxperienced at State level in this mumd

= If State DPEP owns DEP too, it should take necessary steps 1o allocate funds for Disianie:

_ . Leaming_interventions at the State gs well as district levels. . The Manual f{or Distrie:
- Functionaries for preparation of Amnual Work Plan & Budget provide proformac to prepar
the budget in respect of DL. Lxecutmo DEP- activities in states become-difficult 11" they
‘demand advance each time and accounts are not submitted i time. This also-delays the Mm'-
of claims for reimbursement from the Wox]d Bank.

As has been mentioned, DEP. is focussing on capacity: building, development and dissemination ot
print, audio and video materials. For this face to face and teleconferencing modes are being adopted.
The DEP has already put up DRSs in some states which are in Analog System. We were about 1o
initiate the process of putting up DRSs in the remaining state, bad new of non-availability of the
extended C-Band transponder has been received. As per ISRO requirements, we will-have to put up
Digital DRSs and-convert the present analdg to~digital.” Configurationtof such DRSs have beci
received from ISRO. Soon the process will start for procuring the required DRS. '

Teleconferencing is a powerful mode and we would like to continue with it as it covers a much larger
client group and save the dilution of transmission. This is an interactive mode where, presently, fax
and STD facilities are being utilised. We also intend to utilise internet facilities for interaction. This
calls for training of personnel in the use of computers at the level of DIET. Use of computer will also

facilitate each centre to down load questions asked via e-mail from all other centres and may be useful
for local discussion later on.

The capacity building activities will continue at the state level wherever they are still to culminate. 1=
other states the focus will now be on districts and sub-district agencies. A lot of video material is
being duplicated for distribution. Some print, audio and video materials have already bcen
distributed. The DEP will strive to collect the evidences of its utility.

Major focus of the DEP has been teacher training though other areas like VEC, IED and alternative
schooling, gender sensitisation have also been taken care of in some states. The DEP will also strive
to address the contextual issues through DL interventions.  Radio has a wider reach and is
economical. This medium shall be utilised in a big way. Development of a sample module is on in
Kamataka for district Gulbarga. The State Project Office, DPEP Karnataka has proposed as part ol
Distance Education Programme to utilize “Airtime” of AIR Gulberga for broadcasting 96 lessons lor
class IV children and teachers covering different identified hard spots in the curricular areas of Maths.
EVS, and Teaching Language (Kannada). Audio scripts developed on hard spots identified by
teachers and block resource persons will be given to AIR for production and broadcast. This will help
in developing district specific radio programmes in future. This experience would be utilised to make
the radio programmes for different client groups and efforts will be made to popularise them.
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DISTANCE EDUCATION PROGEAMME

' g‘\n‘uvﬁg the p‘z'oposc{leEP activities in the AWP&B of 1999-2000, many have been initiated, the details are provided in the enclosed table.

|
|

- Attemipts have also been made to provide pedagogic inputs in the training programmes organised, developed and conducted by different states

and in the dodumentation of good practices/success stories for wider circulation:

The following Table-1 refers to State Level initiated activities with the support of cere faculty of DEP during the period from April, 1997 to
March, 2000." Activitics organised from November, 1999 to March, 2000 are given in bold letters.

Table-1: Activities Initiated at the State Level

Activities Progress
Planning:
a) Workshop for DEP |
intervention for the states for
[ s Development of | Aclivity has been completed in all 14 DPEP states.

3‘- Editing of Sclf-Instructional

E,f;.\pncity Building:

Perspective Plan for DEP

« Finalisation of activitics for | Activity has been completed in all 14 DPEP statcs.

the current year “

by Preparation of AWP&B for \ Activity has been completed in all 14 DPEP states.
1999-2000.

o Development of content bricts | Activity has been completed in 11 DPEP states except in Haryana, Kerala and Karnataka.
for DL materials
o Training and Development - Activity has been completed i the states of Assam, Tamil Nadu, West Bengal, Andhra Pradesh, Himachal
Workshop for Self- | Pradesh, Orissa, Gujarat, Uttar Pradesh, Maharashtra Kerala and Haryana.
Instructional Matertals
Activity has been completed in the states of Assam, Gujarat, Tamil Nadu, West Bengal, Andhra Pradesh,
| Flimachal Pradesh. Orissa, Uttar Pradesh, Kerala and Maharashtra.

Materials




Training-cum-Development
Workshop for Audio Script
Writing

Preparation of  Production
Script for Audio programmes
Training-cum-Development
Workshop for Video Script
Writing

Preparation  of  Production
Script for Video Programmes
Training on use of Video
Programmes in Teacher
Training

Activity has been completed in the states of Maharashtra, Madhya Pradesh, Tamil Nadu, Orissa, Gujarat,
Andhra Pradesh and West Bengal.

Activity has been completed in the States of Maharashtra, Madhya Pradesh, Tamil Nadu, Orissa, Gujarat,
Andhra Pradesh and West Bengal.
Activity has been completed in the states of Maharashtra, Tamil Nadu, Assam, Andhra Pradesh and Bihar.

Activity has been completed in the states of Maharashtra, Tamil Nadu, Assam and Andhra Pradesh.

Activity has been completed in the states of Gujarat, Andhra Pradesh, Maharashtra, Orissa and Bihar

Production and Distribution of
DL Materials:

Self-Instructional
Materials(SIMs) /Print
Materials

Audio Programmes

[ERTIERE AT £ YT

Video Programmes

Activity has been completed in the states of Tamil Nadu, Orissa, and Andhra Pradesh. SIMs are in the
process of printing in the state of Assam and Himachal Pradesh. Produced a Folder of ‘Maa Beti
Mela’ for Haryana and distributed among 900 teachers\teacher educators participated in
teleconferencing programme on ‘Gender Issues’. Further, reading materials in the form of SIMs
/Handouts were also prepared and distributed among the participants of the various
teleconferencing programmes, particularly for the states of Andhra Pradesh, Karnataka, Assam,
Orissa, Himachal Pradesh, Haryana, Kerela, and Tamil Nadu.

Production has been completed in the States of Maharashtra, Gujarat and West Bengal. Audio
programmes are in the process of production in the state of Orissa. Two sets of audio programmes to
support the manual on Joyful Learning have been developed and distributed in Tamil Nadu.

Five audio programmes (3 in M.P & 2 in Gujarat) were produced on sample basis during the workshop
organised for Training-cum-Development Workshop for Audio.

A preparatory workshop was organised at Hyderabad to produce audio programmes for
children on the Rhymes available in class II1 & Class IV Telugu Readers. Seventeen programmes
in draft form were recorded for review and finalisation. . :
Eight Video Programmes cach of 15-18 minutes duration has been produced 1 in llm arca ofMathcnmUc:
such as Mathematics Teaching - A Scenario, Place Value (2 Programmes), Addition, Sub-traction, !

~Multiphcation, Division. and IFracuon for Tamil Nadu and used i the Teleconterencing programine.




Produced four video programmes for teleconferencing in Assam. Five video clippings were
produced in Orissa and used in the teleconferencing programme on the pedagogy of Activity
Based Teaching and Learning. In Kerala, five video clippings were produced and used in the
teleconferencing programmes. Action has been initiated for the production of the following video
programmes: Five Programmes to address contextual issues for Orissa, one programme on Pocket
Board in West Bengal, six programmes on content and contextual issues in UP.

Action has been initiated for duplication and distribution of five video programmes in Assamees
to be used during training programmes in BRG/DIETs/DPOs.

Documentation:

a) Documentation and selection
of DL materials for distribution
for immediate use in the
teacher training programmes.

b) Practices/Activities

More than 100 Video Programmes have been identified from among the films developed/available at
the State Institutes of Educational Technology at Bhubaneswar, Ahmedabad, Lucknow, Hyderabad,
Pune and Bihar and other institutions. Video Programmes are on content enrichment, activity based
teaching-learning, contextual issues. Films produced by GIET, Ahmedabad, and SIET, Orissa has been
distributed to training centres (DIET/BRCs) along with user manuals. In Maharashtra, the video
programmes produced by CASP-PLAN, Mumbai have been distributed to BRCs and DIETs. In Bihar
2 BEP programmes have been duplicated and sent for distribution up to the CRC level.

Video Documentation of the Training Workshop for Pre-Primary and Primary Education Personnel on
developing educational materials for school readiness and activity based teaching was carried out in
Guyjarat.

Video Documentation of "Multi-grade teaching’ being practiced in Mysore district of Karnataka was
under taken. '

Produced two-video programme 1n the context of MGT and preparation of Low-cost, No-cost
Teaching Learning Materials for the state of Assam. These programmes essentially focus on the
documentation of good practices in the DPEP districts of the state.

Video documentation of 3 programmes; one on ‘Koshish’ and two on ‘Activity Based Teaching’ in UP
and one programme on ‘Mahila Shikshan Kendra’ in Bihar have been completed.

A video documentation of the events of Community Mobilisation and Awareness programme
through Folkform was carried out in the state of West Bengal.

Documentation of four video programmes on i) Civil Works, ii) Alternative School Systems, iii)
Village Education Committees: Constitution and  Functions, and iv) Teacher training &
Innovative Teaching Practices have been completed in Bihar.
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Action has been initiated by Distance Education Coordinators for documenting the existing Distance
Education Materials.

Feedback on usefulness of Video
Programmes

Feed back has been obtained from the teachers of Haryana, and Uttar Pradesh (On a sample basis) on
the selected video programmes of SIET, Lucknow, and Maths’ programme of ET&T regarding the
relevance and usefulness of the programme.

Feed back has been obtained from the BRC/CRC and DIET personnel of Gujarat on the relevance and
usefulness of few selected video programmes produced by GIET, Ahmedabad.

Feedback on effectiveness SIMs
distributed to Districts

Feedback on effectiveness of SIMs have been obtained from the BLRG members and teachers in
Ornissa. Feedback on SIMs distributed in the field also been obtained from teachers and MRPs of

3 districts in Andra Pradesh

Training of Teachers and
Teacher Educators through
Teleconferencing mode.

)
1)

i)
1)

In all, 17 programmes have been conducted (3 by DEP support) through teleconferencing mode.
More than 9000 primary education personnel (including Village Education Committee members
and some parents) of 9 states were orented/trained on different themes/arcas through
teleconferencing.

About 500 DIET faculty/BRC personnel were trained to act as facilitators in the training
programme.

More than 100 persons were oriented and trained to act as panelists in the training programme.
Self-instructional Materials, Video programmes, Activity Sheets, and Evaluation Tools were
developed for use in different teleconferencing programmes.

A Teleconferencing Programme was held on 15-16 March, 1999, and oriented about 650 Mandal

Resource Persons (MRPs) (40% coverage of the total number) of Andhra Pradesh rcgarding mnate

abilities and natural leaming experiences, school committee and Vidya Volunteers Scheme. Mult-

grade teaching and activities, and Role of MRPs in the utilisation of funds, teacher centres and

organisation of teacher training programme.
A teleconferencing programme for the Primary School Teachers was organised on 20-30 April *99 in

difficult areas of Mathematics teaching. More than 1000 teachers of Tamil Nadu and Pondichery |
attended the programme. Materials(print/video) developed as a part of capacity building activitics were

used as inputs.

A teleconferencing programme for DIET faculty (Elementary Teacher Educators) of Southern States on
Action Research was conducted on 24-26 May ‘99. About 1400 participants from the states of Kerala. -

- Karnataka, Tamil Nadu and Andhra Pradesh attended the programme. The material (print video) was
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developed and used as imputs.

A two day teleconferencing programme for teachers of Haryana was organiscd on 28-29 Junc "99 [or

discussing the issues and problems associated with the two text-books ‘Hast-Gaate® and *Antharag’ for !

Class | & 1. About 750 primary school teachers participated in this programme. A sct of SIMs were
developed and used as inputs.

One day teleconferencing programme on Altemative Schooling was organised on 30 June 99 for
discussing various issues with Alternative Instructors and teachers of Haryana. About 250 participants
benefited out of this programme. A set of modules were developed and distributed to all participants.
An interaction with Village Level Committee members (about 400) of Tamil Nadu state on Community
Mobilisation was conducted through a teleconferencing on 15-17 September '99. As inputs, print and
video programmes were developed and used in the programme. :

An interaction with Primary Education Personnel (about 900) of the state of Haryana on Gender Issues
was conducted through teleconferencing on 27-28 September ’99. A booklet containing a set of
modules was developed and distributed among participants. Video programmes were developed and
used as inputs.

A two-day teleconferencing programme was organised on 14-15 December, 1999 for the BRC

coordinators and DIET faculty (about 400) of the state of Kerala on multi-level activities, '

thematic integration, developing writing skills and teaching of mathematics.

A two-day orientation programme for Key Resource Persons and Resource Persons in Assam :
(about 500) on Teachers Resource Materials was organised on 20-21 December, 1999 through

teleconferencing mode.

A two-day teleconferencing programme was organised for the BRGs and DIET faculty (about

400) of Orissa state on 14-15 January, 2000 on Pedagogy of activity based teaching learning
process.

One-day interaction with primary school teachers (about 600) of Haryana on new pedagogy and '

TLM through teleconferencing mode was organised on 29" January, 2000.
One-day interaction with Village Education Committee members (about 350) of Haryana on

their roles, functions and contribution to school development through teleconferencing mode was

organised on 30" January, 2000.

A two-day orientation programme through teleconferencing mode was organised for the
CRCCs/BRCCs & DIET faculty (about 300) of Himachal Pradesh on their roles and functions
for DPEP on 16-17 February, 2000.



Three-day orientation programme was organised for primary school teachers and parents(one-
day) (about 833) of Tamil Nadu on Integrated Education of Hearing impaired Children from 29

February to 2" March, 2000.

DEP Supported Programmes

DEP provided all support to the State Project Office in Orientation of BRC/CRC Coordinators and
DIET faculty (128) on ‘the Role of BRC/CRC Coordinators in the use of TLM’ through
teleconferencing held on 16 February, 1999, for the state of Gujarat. About 450 persons from DPEP
and non-DPEP districts were benefited from this programme.

DEP also provided support to SCERT, Haryana for organising a one day teleconferencing on 5 May
’99 for the primary school teachers (more than 500) on Action Research and issues related to the
Competency Based and Committed oriented teacher education.

A teleconferencing programme was organised on 2-4 August 99 for primary School Teachers of
Karnataka (about 600) on topics like mathematics, my school, syllabus, etc. Primary school teachers
from eleven districts participated. The programme was initiated by the state DPEP, DEP provided all

the technical support.

Need Survey for Content
Upgradation

As per the requirement of the state of Orissa, a need survey for content up-gradation of Primary School
Teachers was under taken. Deficient competencies in the areas of Maths, EVS, and Language (Ornya) were
identified through administering diagnostic tests among the primary school teachers in 6 DPEP districts.
The report has been prepared and hard sports have been identified and finalised through interacting with

| the state and district level personnel. About 30 SIMs have been developed to address these areas.




Alternative Schooling

1. An overview

The first report on Alternative Schooling appeared in the 6™ JRM held in March 1997. The
AS programme under DPEP at that time was trying to define its scope in the context of UPE.
The DPEP states were yet to fully realise the necessity of Alternative Schooling programme
for ensuring universal physical access as well as universal enrolment. The DPEP states of
Madhya Pradesh (MP), Maharashtra and Assam had started about 4,000 centres covering
about 1,20,000 children. All these three programmes were largely within the framework of
bringing improvement in the centrally sponsored NFE programme based on the assumption
that the children who are to be covered can not attend full time schools as they may be
working so the school timings should be organised in the way which suits their convenience.
The framework has been one of accepting the social reality in which these children are placed
without questioning the very basis of this understanding and the result was part time schools.
While Assam and Maharashtra took help from IIE Pune and tried to emphasize on better
training and honorarium for NFE teachers, the MP Alternative School programme placed
emphasis on developing appropriate pedagogy also. Only two categories of children, those
from the unserved habitations and those who were engaged in household chores were covered
under these programme.

Within this period of three years since the 6" JRM (since March 1997) the programnie has
made impressive progress in its all dimensions. The coverage has increased almost fourteen
folds within this these years, {rom 1.2 Jakhs till March 1997 to about 16 lakhs now, and the
number of centres has increased from 4,000 to above 40,000. In addition there were about
20,000 bridge courses covering more than 4 lakhs children. After short duration bridge
course, children were put into formal schools.

In terms of the coverage of the diverse groups under AS there has been significant progress.
. . - . . *
Some of the groups covered can be divided into the following broad categorices:

1) Children in habitations unserved by formal schools.

1) Children engaged in household chores.

1) Child labour in organised and unorganised sectors

1v) Children who migrate seasonally with their families.

V) Deprived urban children, specially street children and sex workers’ children.
V1) Children for whom access {o cducation is restrained due to religious belicfs

and traditional practices of the community to which they belong and

vil)  Adolescent girls.

" Under each of these above categories there are many groups which need to be identified and strategics need to
be planned based on their specific nature.



1.1 The challenges

The challenges before the AS programme during this peried have been manifold. Some of the
important challenges which AS programime had to encounter have been the following:-

To break out of the restrictive framework of the then existing NFE schemic and create a
scheme with m-built flexibility which would be able to address the diverse nceds of the
different groups of out of school children.

To ensure quality of learning for children covered under AS which has implications for the
tcachers’ qualification, the process of their selection, their honorarium, training, academic
support ctc. and also on the issues such as duration of school hours and quality of TLMs etc.
Defining its place vis-a-vis formal school system, which has aspects, like,

Whether these (AS) are alternative specially in pedagogic terms to formal schools, because
there is a strong opinion that formal schools have failed to establish joyful and learning
oriented classroom processes.

Would the overall goal of AS be to ensure mainstreaming all children to the formal system at
the earliest possible stage or would it provide a parallel stream though which children could
complete even the elementary stage?

Will this weaken the formal system or can this be organised in a way that it can strengthen
the formal system?

What needs to be strengthened in the formal system and what needs to be changed etc.?

1.2 The scope

The AS programme during these years has been striving to outline its scope in the context of
UPE. The programme is in the process of carving out a place for itself. There has been an
effort to define the relationship vis-a-vis formal school which is delicate. The scope of AS
programme under DPEP has been and is still evolving can be put as follows:

¢ Coverage of habitations where regular schools cannot be established as per state
norms. These are full time alternative schools with local teachers.

¢ Mainstreaming of children into formal schools by organising residential camps and
bridge course to bring children to an academic level appropriate to their age and then
admitting them to formal schools.

¢ Certain groups of children who are in specially difficult circumstances and cannot
possibly attend formal schools are covered through AS which is specifically
formulated to cater to their needs.

¢ Most AS centres encourage children to join formal schools as soon as possible.
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In addition to this there are 1ssucs relating to its relation with formal schools. like:

¢ This mnovations mn teaching methods of cater to the multilevel situation are cssential,
The specific situation of a young committed para teacher and a favourable pupil-
teacher ratio (of 30:1 or 35:1) also make the implementation of alternative pedagouics
feasible. Some of these innovations could be very useful for the formal system also.

The clientele of AS 1s so diverse that no single strategy with routinised administrative
back up can fulfil the requirements of thesc groups. It has to be mnovative and
flexible, to be able to respond to the local requircments.  This has necessitated a
decentralised & flexible management structure with cmphasis on innovation and
community ownership. Many of these aspects could usciully be mcorporated with the

formal system.

To be able o learn from the formal system as well as to influence it m certam respects the AS
svstem has to work in close co-operation with the formal school svstem.‘This 1s also

necessary to achieve the goal of mainstreaming children into regular schools.

From the above discussion one must not get an impression that the progress in the
DPEP States has been uniform. The states are at different stages of development.
Within a state also all districts are not at the same level. Diverse pictures of progress

emerge across different DPEP states and districts.
An analytical overview of the Alternative Schooling Programme in DPEP states along
certain selected parameters is presented below:

'

. Universal Access
2.1 Physical Access

The foremost task before DPEP has been to cnsurc access o primary cducation for all
children in the 6-11 years age group. Thus, the provision of physical access 1.c. setting up of
schooling facility m habitations not covered by regular schools at the beginning of the project
period has been an important activity. Regular government schools can be sct up onlv m
habutations, which qualify as per the statc norms. The usual norm is of a populaton ol 300 1n
the habitation and @ mmimum distance of 1-1.5 kilometer from the nearest primary school.
For tribal and hilly arcas the norm is relaxed somewhat. Opening of new schools
habitations that quahfy to have a regular government school has been taken up on a priority

basis i all DPEP states.

Habitations that do not qualify for a formal scheol duc to the small population size have been
covered through alternative schools. often called community schools. Strategies like
Community Schools in Andhra Pradesh. Education Guarantee Schenie in Madhva Pradesh.
Contract schools i Maharashtra, Rajiv Gandhi Pathshala in Rajasthan cte. fall i these
categories. More than 30,000 alternative schools have been opened m such small un-served
rural habitanons covering little over 12 lakh children. Of these approximately 5,000 full-



time schools have been started during the last six months. The coverage ol such small
habitations is not complete in many states.

The carlier impasse of starting AS programme thai cxisted 1 Grissa has been resobved and
Alternative Schools i unserved habitations have been started in Orissa this year. The DPEP
im Tamil Nadu has decided to convert all the part time AS centres which are located
unserved habitations. mto full time community schools and all other such unscrved
habitations will also be covered by the full time Alternative Schools m the connung vear
Rajasthan has sctup 3,473 full time schools run by community teachers in unsecrved
habitations in the 9 DPEP districts. These schools are called Rajiv Gandhi Pathshalas. The
funding of these schools have come from the Panchayati Ray department of the Govl of
Rajasthan.

2.2 Access Restrained due to Factors other than Physical Access

The problems in participation of out of school children are not only on account of lack of
physical access. There 1s a large number of children who are out of school even in habitations
where formal schools exist. These children are not able to participate in the schooling system
on account of different reasons and variety of strategies for inclusion of these out of school
children has been imtiated in the DPEP states. The detailed write up on these strategics 1s
available in the document titled Every Child in School and Every Child Learning. Thus, the
alternative schooling programme under DPEP includes 2 clear strands :-

i. Alternative schools in small un-served habitations that do not qualify for a formal
school. '

ii. A variety of alternative schooling programmes for children who are not able to
participate in the formal system due to socio-economic and cultural barriers.

2.3 Children in specially difficult circumstances |

It has been seen that there are many groups of children who are in specially difficult
circumstances. These children can not be brought under the ambit of primary education
unless specific focussed efforts are made for covering these groups. Working with these
groups requires a different type of sensitivity, skill as well as preparedness. Keeping this in
view during the last National Co-ordinators Meet-cum-Workshop held at Bhopal, the
issue of covering these children was taken up. This workshop was held at Bhopal between
18"-22"* January 2000. On carlier occasions also (AS Co-ordinators Meet-cum-Workshop
on “Child Labour and Street Children” 4-7" September, 1997 in CIET, New Delhi and AS
Co-ordinators Meet-cum-Workshop on “Back to School” 6-9" June 1998 in NIRD,
Hyderabad, Andhra Pradesh) coverage of child labour & street children had been discussed
with the states. The main conclusions of the January 2000 workshop are given below.
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NATIONAL LEVEL CO-ORDINATORS MEET-CUM-W ORKSHOP ON MAINSTREAMING AND
THE COVERAGE OF CHILDREN WHO ARE IN SPic ] i, . A raNcs
It was felt that in the DPEP states where physical access has been ensured, there has been substantial
increase in enrolment but after a point the enrolment has stoppcd incraa&iug, because the groups which
are left out are in very difficult circumstances and they require specilic efforts. Keeping this i view, a 5

day. Co-ordinators meeting-cam-workshop on mainstreaming and coverage of children who are in
specially difficult circumstances was organised at Bhopal between 18 -220¢ January 2000. Some of the

main groups identified during the workshop which require special attention are,
Y

a) Children of families which migrate seasonally.

b) Children of nomadic communities like Birbors in Bihar, Gahia Lohars in Harvana etc.

¢) Children from communites ke Muslin, Naths, Rewnts, Thikars where traditional beliefs
and pracuces create obstacle for children’s education.

d) Depnved urban children which include slum children, street children, pladforn children,

children of sex workers etc.

Adolescent girls.

f) Cluld labour of different hues-children working in; factories, carpet industries, tamarind
processing and many small scale industries, dhabas, hotels, restaurants, rgpair shops,

garages, plantations, on bnck kiln sites and construction sites, and Wso those who are

engaged In cattle grazing, agricultural activities, tendu let and other muor forest produce

g
~—

collection ete.
After a through deliberation m the workshop suitable strategies were idenufied. Some of the man
conclusion of the workshop are following:

1) In DPEP states there is an awareness about the existence of these groups. However there is
lack of clear understanding and information about the exact size of these groups and the
nature of their problems. The DPEP states need to take steps to ascertain the extent as well
as the nature of the problem. Some in-depth studies will be required {or this purpose. This
1s an immediate task which has to be undertaken by different DPEP states.

2) It needs to be appreciated that the routine efforts will not bring any tangible results in case
of these categories of children. :

3) There has been very limited experience of government agencics taking up successful
programmes for these categories of children. Contrary to this, there are many success{ul
examples in the NGO sector for groups like child labour and strect children. Keeping thie
specific requirements in mind wherever NGOs arc available and working with such groups,
our effort should be

a) to support such NGOs, to expand their work

b) build partnership with NGOs and take up programmes in this arca.

4) Initially states can start such programmes on experimental basis and after a thorough
evaluauon, scaling up should be done.

5) Mobilisation of children their parents, employers, other stakeholders and community

large and ensuring their continuing support is very necessary. The strategies must
incorporate prov131on in terms of finance, time and manpower for this kind of mobilisation

and conunuing support.
6) Convergence with different agencies to be able to utilise different schemes of government

meant for these categories of children is necessary. :
7) The strategies designed should ensure the basic rights of the child; this has Lo be kept i

mind while deswrung strategxes
Sustainability of the initiatives was a major concern among the participants. The muain question was after
DPEP gets over how would these initiatives be sustained ? After discussion in the workshop cach state
prepared action plans to cover children who are in specially difficult circumstances {for detail report of
the workshop can be seen). Some initiatives have already been taken in DPFP stares to cover these
children but in the coming year special efforts will be required.
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A two day workshop was organised at SIEMA'T Allahabad by DPEP Uttar Pradesh on
1-12% January 2000 to discuss the education of child labour in six child Iabour endemic
districts viz. Allahabad, Bhadoi, Jaunpur, Mirzapur, Sonebhadra, Varanasi. This
workshop was an outcome of a meeting chaired by the National Human Rights
Commission attended by the Education Secretary, Government of India. A commitment
was made by the Department of Education to help preparation of action plans for the
six districts to ensure universal coverage of working children in thesc districis.

The workshop was attended by representatives; from the Departments of Education
and Labour of the Government of India, UNICEF, UNDP, State Project Office, DPEP
Uttar Pradesh and a team- from each district comprising the District Magistrate, Chief
Development Officer, officials from the education and labour department and NGOs,
faculty members of SIEMAT, Allahabad.

Action plan for all these districts were prepared during the workshop which included
organising meetings in all the districts by the District Magistrate with concerned
departments to finalise their respective action plans with time frames and
responsibilities allocated. ’

It was decided to adopt a campaign approach involving the different stakeholders, for
covering these children. It was also decided that the funding for the action plans can be
scught from the revised centrally sponsored NFE scheme (AIE), DPEP and NCLP or
other state government and centrally sponsored schemes.

However this is an area where much greater work nceds to be done in the DPEP states. It is
expected that during 2000-01 each state would take up experimental programmes for
coverage of such very disadvantaged groups of children and also support NGOs who
are already working for education of such children.

2.4 Working through National Core Group for Lep,wed JUivun Crtiwienl (o

There has been significant progress in preparing Calcutta city plan to cover Deprived Urban
Children. In Calcutta, using PRA techniques, a comprehensive assessment of out of school
children was done. A large number of NGOs under CLPOA were involved In this exercise.
More than 1.85 lakhs out of school children have been identified. The State Resource
Group, supporied by DPEP West Bengal, set up for this purpose, ias prepaved a pian to
cover more than 70,600 children from 141 slums of Calcutta. This nlan was placed
before the experts, in the workshop held on 15-16" ¥ebruary 2000 in Calcutta. This
plan is undergoing revisions, based on the suggestions in the workshop.

The workshop for Western region on Deprived Urban Children was held on 22-23"
October at Vadodara in which representatives from cities / towns of Gujarat, Rajasthan
and Maharashtra participated. The Surat Municipal Corporation has already started
planning exercise to cover Deprived Urban Children.

In Uttar Pradesh apart from Firozabad where an urban programme is operational, aa
initiative is being planned for Moradabad along with the labour department for
universal coverage.



in Andbs Cradestoaies L nouse to house survey conducted in part of Warangal city
(Warangal Fast) to identity out of school children and the available facilities, three
amps were planned tor the street children. Out of which one camp was started in the

month of December which is running suecesstully. Two morce camps will be started in the

nent vear.

In this a wen also e coverage of deprived urban children including street children states are

cxpected (0 tuke up some urban arca for intensive work during 2000-01.

2.3 Coverage through Alternative Schooling

Alternative Schools of different types were planned in DPEP Phase 1 and
Phase T districts, another 11500 centres are proposed in Rajasthan. West Bengal and Uttar
Pradesh under phase-11L Against this warget, a total of 40,943 alternative schools (which
mclude different type of strategies) have become operational covering more than 13,92.979
children. In addition more than 20,000 bridge courses (summer schools) were organised
which covered more than 4 lacs children. During the last six months more than 1,75,979
additional children were covered under the AS programme in different states.

Almost 115,000

DPEP, Himachal Pradesh has been mm‘ing very slow in operationalising their alternative
schooling strategics though the strategies and habitations for AS interventions have been

wdentified.

The DPEP states of Haryana, Bihar, Karnataka and Madhya Pradesh need to diversify their
strategies to cover special groups like child labour, children of migrating families etc.

Though Andhra has made a beginning to cover street children and migrating children in a few
pockets, therc s a necd for strategics for covering out of school children who are in the St+age
group i habitations where formal schools exist. Presently summer schools arc the only
strategy for out of school children in these habitations (apart from the NFE centres) to cover

children of 0-8 years age only.
Enrolment under AS

(State_ [ Total Bovs | Girls |
| Assam 1 [,S0612 | 70,788 | 79,824 (53%)
J "Gujarat j 23,648 N.A. J NAL
| Bihar 40,000 NA. | NA.
} IHaryana ,7 11,400 r N.A. I NA. |
Karnataka 15,836 7,037 | 8.799 (3. 5/) |
F Kerala | 2540 | NA. | NAL
Madhya Pradcsh [ 9,31,598 | 5,08018 | 1,23,580 (45. 57)”"
Maharashtra ,,,E,,,,,L,,,, 57, 000 | N.; .kj ) .\,:7\.
Tarul Nadu \ 31,161 | 14,717 | 16444 (53 %%
“Uttar Pradesh | 36,785 ] 19306 17479 (47, <1%)
Andhra Pradesh’ 1,03,213 | N.A. NAL
| West Bengal 36,880 N.A. NA.
Orissa 10,000 N.A. N.A. J
" [Rajasthan 1,42,300 NA. NA
B Total 15,92,979 ( 1

T About 4,12,000 children were covered through the 16.400 sunumer schools.



5. Quality Improvement

The quality of education provided to children through different strategies has remamed the
key issuc for the AS programme. All clforts to reach out to the different groups of out of
school children need to specially focus on various parameters related to quahity. An important
criticismi that has been often made agamst Non Formal Education programmes designed for
out of school children has been that these provide low cost and sccond rate, poor quality
cducation. Therefore it-has constantly been emphasised m DPEP to ensure that all aspeets
that contribute towards making an alternative schooling programme equivalent to- fornal
school arc addressed adequately, including the training and academic support for teachers. the
text books and TLMs, the duration and daily hours of school, honorarium of teacher cte.
There has been constant emphasis on quality of education provided under different strategies
of AS.in DPEP. The crnitical parameters which have been identified for initiating conerete
steps o ensure quality are

3.1 Teacher qualification, selection process and their roles

From the beginning there has been a concerted effort to ensure that teachers selected for AS
centres must posses essential qualities. Academic competence which to a great extent
correspond to their qualification has been the important issue before the programme. [n
almost all strategies. minimum qualification for AS teachers is matriculation (with a few
exceptions). In case suitable local candidates in backward areas are not available, a person
with lower qualification is selected.

Apart from formal qualification there are many other qualities which make a good teacher.
Comprehensive selection processes have been evolved under DPEP to ensure recruitment of
dedicated local persons. Selection processes have been designed which are transparent and
provide some safe guard against the pressure of local vested interests in the appointment. The
process of selection of Uttar Pradesh DPEP has also been adopted in Haryana & Gujarat.

3.2 Training of Teachers

There has been continuous cffort to improve training for teachers. A national level workshop
of AS coordinators’ was organised in 1999 at Jaipur to specially focus on the issue of
training, academic support and TLMs in the AS programme. There has been significant
improvement in the duration as well as content of training in various state programmes. But
this is an area where much more work is still required. The DPEP states of Gujarat and
Haryana have increased the duration of initial training of AS teachers to 30 days. The
duration of initial training for EGS teachers in Madhya Pradesh has also been increased to 20
days. Rajasthan has finalised the training module for AS instructors. The initial training
is for a period of 45 days. Orissa has decided on a 21 day initial training for AS
instructors.

The induction training of AS teachers in Karnataka and Andhra Pradesh i1s of only 6 and 7
days duration respectively and neceds to be strengthened.

Apart from the duration of training there has been stress to focus on aspects like allowing
children to learn at thewr own pace, multigrade / multilevel situations, use of a varicty of
TLMs and so on.



Some of te states hav e vrganised tele-conferencing to provide necessary academice support to

AS teachers.

States have colluborated with NGOs to benefit from the expertisc avatlable with them for
academic inputs. Some of the prominent NGOs associated with training programmes ol AS
teachers in DPEP are MUV, Foundation (Hyderabad), Bodh Shiksha Samiti (Jaipur). Diguntar
(Jaipur), IHE (Punc), CREDA (Mirzapur), Rishi Valley Education Society (Andhra Pradesh).
Gantar (G'L'ijzu'm) ctc.

3.3 Duration of the programme

While programmes initiated initially were of 2 years duration (except AS of Madhva
Pradesh) but due to continuous emphasis to increase the duration of the programme.
presently (exeept Prerana centres of Maharashtra, which 1s also likely to be reviewed and
NIE centres in Karnataka). the duration of all the strategies have been increased o 5 vears.
sSome of the programmes which were mitially planned for two years have been cxtended to
function as long as fearners arc avatlable in sufficient numbers, Alternative Schools which

have been opened in unserved habitations will be of permanent nature and many of them will

beecome formal schools in future.

! Textbook and TL My

Formal school textbooks are being used m Alternative Schools in most of the states. Under
some strategies special textbooks have been prepared (Assam, Bihar, Madhya Pradesh).
Maharashtra has used materials prepared by IIE, Pune in its Prerana Centres. Karmnataka has
prepared textbooks based on Khushi-Khushi of Eklavya (an NGO in Madhya Pradesh). Many
of the states like Kerala, AP and UP are using multigrade matenial kits adopted from the kits
prepared by the Rishi Valley Education Society. The quality of textbooks developed for
fearners at the AS centres in Bihar require a relook.

Tanl Nadu has prepared a special set of supplementary materials, for the AS centres.
Muaharashtra has prepared an instructors’ kit called “Sobti”. Gujarat has also prepared set of
cards for AS centres. Orissa is in the process of preparing brldgmg material for children

attending AS centres in different tribal areas.

Tamil Nadu has supplied workbooks to all the learners in AS centres. Haryana has prepared
scparate workbooks for learners of alternative schools. Madhya Pradesh has decided to adopt
textbooks, TLMs and the pedagogy of Alternative Schools for the EGS centres. ~

A workshop was organised in Delhi between 8"-11" February 2000 to discuss use of
school libraries in improving quality of learning. Decision to use many more books and
variety of TLMs in an organised way as a part of curricular activities to enrich learning
in the classrooms has been taken. Efforts this year will be to ensure supply of variety of

books and TLMs to the AS centres and prepare teachers for its use.

3.5 TIM Grant of Rs. 500 per annum

Most of the DPEP states, are providing TLM grants of Rs. 500 per annum to AS teachcrs.
This has been done after the decision in this regard was taken at co-ordinators’ meeting held
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at Jaipur. Fhis provision has already been used for creaung variety of TLNs by the teachers
mn AS programme of Tannl Nadu. The deaiston will help in mecting the material requirement
ol alternative schools to a great extent. DPEP states of Karnataka, Bihar and AP arve vet to
make these THNs grants available for AS teachers.

4. Academic Support and Supervision

Academic support tor AS teachers on a-regular basis 1s extremely crucial since their pre-
scrvice professtonal preparation 1s of @ much shorter duration compared to formal school
tcacher. Supervisors have @ major role n supporting the AS teachers academically. For this.
training of supcrvisors 1s crucial. A supervisor nceds to have regular contact with the
tcachers, as well as with the community. Supervisors must be fully equipped to help teachers
Cacademically. Training  of supervisor. therclore - acquires. important- place - the AS

programimec.

The provision for regular visit by teacher co-ordinators (supervisors) with a purposc to
provide on the site support to teachers as well as to make assessment of the training nceds for
teachers has proved very useful. The programme of monthly / fortnightly meeting of teachers
have also proved fruitful. Academic support system is still weak 1in UP, Bihar, Karnataka and
Haryana.

In most of the states a separate academic support system exists (1 teacher co-ordinator
supervisor for every 10 schools) for AS programme. However this system requires further
strengthening. If a supervisor i1s part-timc it would be difficult, for him to discharge his
_responsibilities effectively. A full-time supervisor for every 10-15 AS teachers is necded.
However some of the states need to reflect on role, training, work content as well as salary of
supervisors in the AS programme. States like Tamil Nadu, Madhya Pradesh and Assam have
full time supervisors. Haryana has decided to go in for appointment of supervisors but this is
yet operationalised. In the revamped centrally sponsored scheme of NFE, now called
Alternative and Innovative Education, provision of Rs 1,500 month has been kept for
the honorarium of supervisors. This should facilitate states in appointing full time
supervisors for AS.

5. Teachers’ forum for Reflection and Upgradation of their
Skills

It has been envisaged that if the teachers need to establish new practices deviating from the
established ones, they will require continuous sharing and reflections with their fellow
teachers as well as with the experts. This has been one of the reason behind organising
monthly meetings. These meetings of teachers along with the teacher co-ordinators apart
from experience sharing and learning from each others’ experiences, help teachers to work
together as a team. It also provides them with a forum for collective action. In a situation
where individual teachers have to start new practices (in a sense deviating from the normally
accepted course) this collective forum plays a pivotal role in providing them confidence and
support for innovations. This system of monthly meeting of teachers is in existence in most of
the states. The frequency of this meeting varies from fortnightly in AS scheme of Madhya
Pradesh, to monthly in Tamil Nadu and Assam. In some states, this monthly meeting has yet
to become a regular feature. There is a need to strengthen this aspect of the programme.
Supervisors role in facilitating this meeting 1s crucial. Teachers’ self-esteem, academic
competence, ability to take mtiatives etc. will depend very much on how these meetings are
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orgamsed. Experts to share mnovations can occasionally be invited to share various
mnovations in the field of education with the wcachers. This practice 1s vet to be started in the

stales.

6. Mainstreaming

,‘
Almost all the strategies under AS programme in different states envisage mainstreaming of
children m formal schools cither during the primary stage or at the upper primary stage.
Under AS programme there has been conscious effort to mainstrcam children in different
classes after they acquire corresponding levels of competence. DPEP states of Andhra
Pradesh. Uttar Pradesh. Guyarat and Maharashtra have spectfic strategics for mainstreaming
children from AS. In Madhva Pradesh since all EGS schools, are upto class V., the issue of

mamstreaming will arise only in class VI

In Andhra Pradesh the major strategy of the AS programme aims at mainstrcaming in the
formal schools. The alternative schools have been planned as feeder schools:iupto class I
only. The need for bringing improvement in the formal schools to accommodate such
children from class Il becomes urgent. It also needs to be ensured that all children who
complete class 1 actually enroll and continuc in the ncarby formal schools. Also in certain
arcas where physical access o a formal school is a problem, the alternative schooels will have
to provide cducation upto primary stage, this nceds to be looked into,

To censure effective mainstreaming there i1s a need for strengthening formal schools,
formalising the system of certification in AS. bringing flexibility in admission rules which
require attention of project functionaries and the state governments i many statcs.

7. Evaluation of the programmes

Evaluation of the strategics with a view to further strengthening or before scaling up the
programme 1s cssential. Apart from this, for any cffective programme it is necessary that it
remams sensitive to the local needs and also continuces to be flexible enough to mcorporate
changes. These changes can be mtroduced only after systematic cvaluation. Programmes
which have been operational for more than a vear need to be evaluated with a view to
strengthen them. Tamil Nadu, Madhya Pradesh and Assam have organised external
evaluation of their strategics. Most of the other states are yet to initiate action in this regard.

8. Sustainability

[t has been noted carlier that the gquestion of sustamnability ol various iniuatives after
completion of DPEP had been a constraining factor for expanding the AS programme, as well
as for making better academic and financial inputs in the strategics necessary to ensure
quality of education. Initiating suitable strategies for speciflc groups of children like, children
of migrating families, wage earning child labour, and children of some other deprived groups
has also been restricted to a large extent by the lack of flexibility in the centrally sponsored
scheme of NFE. The NFE scheme has been revised and a new scheme called Alternative and
Innovative Education (AIE) scheme is likely to be launched soon.

The revised scheme of Alternative and Innovauve Education makes provision for diversified
strategies and has flexible financial parameters. The new scheme is flexible enough (o
incorporate most of the strategies nitiated under AS programme. It has provided a range of



options. such as LGS, Back to School camps, Balika Shiviv, cte. Broad parameters have been
tard down within which states will have freedom to design strategies suitable to ther specific
needs. Some of the salient features of the schemie arer a) per child cost cetling of Rs. 8457
year for primary and about Rs. 1,200/- child/year for upper primary b) the mstructors could
be paid upto Rs. 1.000/- month and supervisors upto Rs. 1,500/ month ¢) provision of 30
days foundation tramning and about two. wecks traimng. i the cach of the subscquent years.
This should help DPEP states to overcome the hesitation over the oxpansion and
diversification of the AS strategies as well as making betier investments to improve quality.

9. Looking ahead
The review of progress across the states presents an uneven picture. While there are some
states which have made tremendous progress in providing access and are grappling with the
challenge of cnsuring quality, there are others which are yet to ensure universal physical
access. Similarly, some states have designed a variety of strategies which can mect the

~

requirement of differcnt groups of children while a few still continue with a 2 or 3 hours

night centres.  Some of the issues that need to be pursucd in the AS programme are as
foliows:

o The collective decision making forums like SRGs, DRGs, BRGs arc yet to take roots in
many states. In some states these arc yet to be cstablished or beconie functional.
Institutionalising these forums, remains the challenge for DPEP in the coming years.

e Strengthening of the training of AS teachers and supervisors is an issue that should
continue to receive attention in most states.

o Development of TLMs which are suitable in a multigrade / multilevel situation and
training teachers for being able to prepare such material as well as its effective usc is the
another challenge before the programme in most of the states. Preparing brnidging material
to overcome the gap between home language and school language specially for children
in tribal areas.

e Space provided to run AS centres in many cases is not suitable for organising teaching
learning activities. A relook on this issue will go a long way to strengthen the AS
programme. Some of the states have decided to use annual school improvement grants of
Rs. 2,000 to provide suitable place for alternative schools. Temporary structures can also
be created through convergence with other schemes, as has been the case in MP, Bihar
and Rajasthan.

e Linkages with the formal system and the centrally sponsored NFE scheme (AIE) need to
be strengthened.

e Coverage of some very deprived groﬁps of children remains limited. This will require
greater effort and preparation. This 1s also an area where the work of NGOs can be
supported by DPEP.



Alternative Schooling

- Statewise Progress Overview (upto March 2000)

DPEP Phase - 1

ordinator (State and
district)

C onstitution ot State

in place at state
and district

| SRG, DRG

ordinator
appointed,

U nnsultants as co-
ordinators at
district level

appointed

microplanning, is
appoinled incharge.
He is supported by
an Asst. Programme
Officer.

appointed (Part-
time)

Tribal co-ordinator
looks after AS. State

[L‘\’l’

[ coordinator not

appomted, district co-
ordinators are in place

State | Madhya Pradesh [ Tamil Nadu LKerala | Karnataka | Haryana Maharashtra | Assam
Coverage
Current status i.  AS5112 [ 1,302 100 multi-grade { 581 456 centres i.  NIE centres i.  NFE centres
ii. EGS17733 centres (Prerana centres (708)
All the schools 3,193) 1. Intervention in
have been ii.  Contract schools Makhtabs
merged with (172) (120).0f these 114
EGS and the new iii. Sugar schools (3) are currently
centres would iv. Mobile schools operational
come up as per (Ni]) iti.  AS Centres
the EGS norms v.  Brick kiln school (2,297)
(Nil)
vi. Condensed course
(3).
vii. Group residential
school (Nil).
viii. Seasonal Hostel
(Nih)
Total Children Enrolment for AS | 31,161 2,540 15,836 11,400 i. 55,111 1,50,612
Covered Through AS and EGS 9,31,598 . 1,740
iii. 80
. -
v, -
v, 75
Vit -
o Vill. --
ADMINISTRATIVE ARRANGEMENTS T
Appointiment of AS co- | AS co-ordinator State AS co- AS co-ordinator Consultant State Co-ordinator

State and District
ordmators in plac.

Resource Group (SRG)
& District Resource
Group (DRG)

{formed

alternate month.

<G, DRG formed;
SEG meeting every

SRG & NRG for AS
not formed. Mav not
be necessary.

SRG formed, DRG

not constituted

SRG & DRG
I constituted”

SRG & DRG have been
constituted -

SRG & DRG
constituted.




by SRG/ DRG

Jaipur

Digantar, Bodh, Lok
Jumbish, MV
Foundation, DDS &
Rishi Valley, Loreto
Sealdah.

programme
with Rishi
Valley School

Schools.

of SRG visited
Digantar.
Further
exposure visils
for entire SRG
to Bodh,
Digantar, Lok
Jumbish, Maya,
SKCV, MV
Foundation &
CWC.

IE Pune.
District level personnel visited

MV

[ State ] Madhva Pradesh’ Tamil Nadu I Kerala Karnataka LHaryana [ Maharashtra [ Assam
CAPACITY BUILDING
SRG / DRG Done by Digantar, Orientalion of SRG, - Not orientled Preliminary Orientation of AS functionaries | 0 dave, orentation of ail
orientation & Jaipur completed. orientation completed. funclicnaries completod,
meetings Orientation of DRG conducted for SRG members attend NDRG SRG funclional
completed. DRG & SRGs & DRGs. meelings.
SRG meelings - SRG meetings - | SRGC &DRG mect regularly
bimonthly. monthly.
Exposure visit Visited Digantar, Exposure visits to Exchange Visited Rishi Valley | Some members | Some AS functionaries visited Some SRG e DRG

members have visited T

M.

Completed

rural as ell as
urban arcas

ii. Tribal children
with special
focus on girls

iv. Children of
migratory
parents

v.  Children of
workers on brick
kiln sites

¢ Day schools for
Children from
schoolless
habitations.

e Girls doing
domestic work.

¢ Boys doing petty
jobs.

e Casual labour
children.

¢ Children helping
their parents.

where Lhere

are schools

labour (6-11) at sugar
factory.

iv. Children of migratory
labour. {0-11).

v.  Children of brick klin
workers. (6-11)

vi.  Children who migrate
scasonally.(6-11)

Vil
schools also cannot be
started.

Habitations whoere contract

5S¢ i\(‘(\'S

o Single teachnor
where TR s
ol lor

. Nultn teacher
where TR s

801

. Urban deprive

children

Visioning and Workshop held at Completed Completed Completed in Completed Compicted

Stralegyv RIE, Bhopal and August 99

panning DIET Raisen

worksop

[SSUL WOF EQUIVALENCE

Strategy *»  Dropouts &non- | ¢ Tor o Childrenwho ¢« Dropouts & | i, Drop oul & non-cnrolled i Ouatof school

(Profile of i, Schoolless starters. children of are engaged in non- children.(9-14) children.

target vroup) habitations Emphasis on schoolless household starters. ii.  Children of school less i, Children belonging
ii.  Working covering child tribal chores in habitations.(6-9) std. I & 1L e minority groups

children from labourers. habitalions. habitations itt. - Children of nugratory i Children of forma!

i

i
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State Madhya Pradesh 7 1 Tamil Nadu Kerala Karnataka | Haryana Maharashtra Assam
Duration of the i.  Syears | 5 vears 4 years 2 years 2 years (some of 1. 2vears 5 vears R
programme il.  Syears ‘ the centres . 6yvears
‘ which have i, 6 months
\ completed 2 iv. 10 monthsina
k years duration vear
! have been given v. 10 months
| extension). vi. 75-100 days in a
! vear.
School Hours i, Full time school ' 2 hours (under Regular school hours | 2 hours 3 -4 hours i.  2hours 3 hours in 2 shifts
ii.  Full time school | review). Full time ii. 4 hours
! schools in school iii. 6 hours
l less habitations iv. 4 hours
‘ (decision taken yet v. 6 hours
to be vi. 2hours
l operationalised)
No. of learners i. 35-50 20-30 25 15-30 20-30 i. 20 learners and 10 40
per centre ii.  25-40 in case of girls
ii. 10-20
iii. 4045
iv. 35
v. 40
’ vi. 10
Teachers i.  Matriculate Matriculate {few Matriculate SSLLC Matriculate i.  Matriculate Matriculate
qualification ii. Matriculate mstructors are ii.  Matriculate
trained graduates, iii. Regular school
12t pass. In the teacher
remote forest area v, "
instructors who have v,
not completed vi. Matriculate
matriculation have
also been appointed.
Honorarium for | . 1,000/- 500 2,000 1,000 800 i.  Rs.300/- 900
Teachers Per i, 1,000/- it.  Rs.500/-
Month (Rs.) | iii. Teacher on
, deputation.
- _ iv.
-~ v, " -
vi. Rs.30/- per day.
vii. Not worked out.




Maharashtra

State Madhya Pradesh Tamil Nadu Kerala Karnataka [—Inrv‘l}; 1 Assam
Duration of i 21 days initial 7 days inilial training, | Comprehensive 6 days (along with « Il daysinitial + i. 10 days of training | 3 day induction
training of training for AS | followed by 2 days of | training formal school iJ days every 6 in the first year & | training.

teachers instructors. 10 | training every e District level teachers) months 2 days of raining | 21 day pre-service
days of month. workshop (3 ' in the beginning training,.
training in the days) of the 2nd vear. 7 day refresher
following e 10day ) : traimning,.
years. internship in 5 day additional
ii. 10 days initial schools training for
training + 21 e Field exposure SUDCTVISOL.
days in the and training at
current year Rishi Valley
+  Onsite support
by DIET staff
Expenditure per i. 30,200 7530 25,200 20,000 22,0¢ 1. 10200 25900
school / per year ii. 14,860 i 6,000
. T T T H‘l\J“ "FU‘&'CT\(?I’ on 7T
l " deputation
1 iv. 6,000
v.  Teacher on
i deputation
‘ vi. o 4,000
Expenditure/chil | i 826 For stage I children 768 666 760 i 340 1036
d/yr. (Rs) i, 424 Rs. 300/ - for stage I1 ii. 600
children Rs. 560/-. + itl. * 750 (approximate)
f iv. 150
voo 750 (approximate)
B vi.o 400
Academic Support [ i.  Onesupervisor | 1 part-time Supported by DIET By BRC, BEO & CRC | Being .uipported by CRC 1 vo-ardinator for
and Supervision for every 10 supervisor for every : . DIET. DRU, BRC, every 10 centres.
centres. 8-10 schools. CRC supervisors Monthly meeting ot
ii.  EGSincharge being appointed instructors at
in DIET, BRC supervisor level and
and CRC BRC level.
coordinators DILRG & SLLRG
are responsible | members visit centres
- | oand provide on site
L stupport,
[ fonorarium of i. 1500 Part - time Not applicable Not applicable 1,5004 500 (T.A) Notapplicable P 1,500
Supervisor (Rs.) il. Notapplicable | supervisor

600+100 (T.A)

30




State

l Madhya Pradesh

Tamil Nadu

NMateraf 1)(*1”;;

U‘ﬂ"\l

Collaboration

Prepared m
collaboration with

Digantar.

i

Formal school toxt

Kerala

j Karnataka ] Iaryana

%\ \'131}1(11’%]1[1‘(1

4

T
i Assam

books and
workbooks Libraries
with around 10-15
bocks has been set
up at the AS centres

Adapted self learnimng,
material of Ryshi
Valley School
Translation of N1GLAL
material into Tamil.
TEAN for std. HT heing,

prepared.

Adaptation from L Formal school bools [
Fklavya’'s Khushi mewYused inclass 1
Khushi material. & 2. Workbooks have
T'eachers handbook is | been prepared to he
prepared for AS used along with these |
instructors monthly texthooks. i
meetings. ‘
|
|
\

P FEANT prepared In

HE. Pune.
B VS Rt developed
with district level

ledmes,

‘ e teatbooks

“ prepared larpely
bhased on NCER'
material. Formal
school teatbook tor
i \S centre )
additional book on
handwriting and ¢
drawing, book.
Supplementary

academic material for

children also
srovided.

with NGOs

Digantar, Rupantar,
Abhivavkiti

Tamil Nadu Science
Forum, SFRD,
Myrada, Kalvi
Kendra,
Kalaimangel, Bless

Rishi Valley

Rishi Valley Digantar, NSS

1 Pune, Janan
Prabodhini.

Srujonika, 1E Pune,
Bodh, Assam Gyan
Vigyan Samiti.




DPEP Phase - 11

State Himachal | Orissa Andhra Pradesh Gujarat Uttar Pradesh Bihar West Bengal Rajasthan
Pradesh
Coverage ‘
Current Not e« 380AS i.  ALS Centres / i, Vacational course i Shikshaghar - 740 Apna Child . Rajiv
Status operational centres Community Schools (80) ‘ i Balshala - 160 Vidyalava - Education Gandhi
ised opened in (2,214) ii. 230 Additional seats | | : ( 1431 Centre - 922 pathshala -
un-served | ii. Child Labour in 23 Ashram:shalas ‘111- Prehar Pathshala - 91 | Ajpana 3,473
habitation Programme Centres iii.  Back to school ~ Iv.  Makhtabs / Vidyalava -
s. (259) (870) ;! Madarasas - 13 966
il (Sun;mer Schools iv. ll)x‘idge ]COUII'S(ZS)(73) V. Rishi Valley - 58
16,557 v. Tent schoo . . )
iv. Transit?onal schools vi. Urban Area (60) Vi Camp - 1 (90 days)
(633) vii. Seasonal hostel
v. Residential camps (ground worK'being
for street children done). ?
1). :
vi. Residential camps 3
for migrant children
Nalgonda (3).
Total None 10,000 i.  Alternative schools / i.  Vacational course " ~_ | 36,785 _ 140,000 .. 36,880 o« 1,42,300
children (approx.) community schools (1600) : '
covered . (75{500) ii.  Addl seatsin|
through AS t ghﬂd Labour . Ashramshala (80).
rogrammes / Centres .
(8,713) iii. Back to scho?l o
iii.  Summer schools (20122)
(4,22,166) iv. Bridge course {1726)
iv. Transitional schools v. Urban Area
(9000) Programme (1200)
v. Camp for urban |‘
children (58) 1
vi. Camp (300) B

88




State Himachal T Orissa Andhra Pradesh \ Gujarat 1 Uttar Pradesh { Jiha i West Bengal | Rajasthan
, Pradesh i | B i i J
ADMINISTRATIVE ARRANGEMENTS T
Appointment AS coordimator Addl Director SO AS coordinator at Iribal coordinator State & district T A camtmator o8 LSt ovel & oot AScoordin e
of AS co- notm position mcharge tor AS districts & state mharge of ASindistricts ccoordinators i place state devel & detr Jevel AS appointoad ot e &
ordimator (State Tribal co- levels in place as we H as at state evel fevel nplace coordinators distrct leve
and district) ordinators in \ appomted
districts i barge \
for AS. e . | o
Constitution of SIRC/ DIRG noy SRCG consttuted SRRy & DR, SO canatitited but does Functional SEE L which ‘[ S, S Dy T\ RINEIRTA wa‘ru TG . i
State Resaurce constituted. but docs not mect constituted not meet regularly, mect regulariy. comstituted J : wu\ ¥ \ districts, constituted  constitutes!
Group (SR & regulariy raining for 10 meciings Gb S SRt be shotly
District days tor SRG held constituted
Resource members by Rishi \
Group (DRG) Vallev Education \ ‘
Society, Chittor
J /’\AI). l \
Visioning, & Conducted Conducted \ Orientation of Initial 1 day orientation \ Conducted a & dav J Completed \ A 2 day orlentation \ Orentation
strategy functionaries by was done workshop to arient AS was organised for warkshop o posed
bu]]ding NMVE tunctionares. district AS co-
workshop | . ordinators o
1SSUE OF EQUIVALENCE
Profile of the 1 Children fvom very Children of un- ‘ Children out of K Children migratory {i Children out of . For 9+ ynrlc Children of D For el fren
sroup small habitations served habitations school : potential ]\‘ to sugar factories school A-11 vears ' school Toss living v
i child labourers & from Dangs (3-10 \ it Chaldren from . Claldren of habitations sohool o
ldren ol child fabourers VT8 | minority community | SC/ST chitdren Drop out and habitat os
mig ety famihes b . “ age group 6-11 vrs net going b un-enrolled . For wer g
nr Children out ot ni. - Forscattered school as se huol children in childres
school some centre population 2-17 vrs. 1s more than | habitations . Childyoy ot
\ specifically for girls v, For girls 9+age k. awav, where school migraboy
l i {7-Hyrs) sroup . Children helpimgy enists Familie
‘I \ v Children M, v, Foroutof school thelr parents or D For chikidron
sugarcane farms - i children engaged m engaged in chitd trom nunority
those who have labour 9-14 yrs. labour Communitics,
! migrated from vioo Forout of school . Dropouts &
Pangs (6-14 yrs) children 6-14 vrs. highiv
v Children of famihes n\ln‘;{lndlnm
1 migrating to salt children.
| farms. . Children o
vi. Children of familics whoolloss
migratmg from habitations
= Panchmahal district.
Vi Children of slums m

small towns such as

Haripura & Godhara I

(h-14 vrs))

i

X0




Stale

schools (4

Himachal Orissa Andhra Pradesh Gujarat Uttar Pradesh Bihar [ West Lengai Rajasthan
|
Pradesh . ;
Duration of 10 montlis 5 years i.  Same as formal 60 - 90 days i-v 5ycars L 2ves (for | Same as formal Sanmi as

format

90

the schools. (5 years) i.  Syrs. P 9+ age ]
programme ii. Same as above. iii. Flexible as perage group vears). i schoals
iii. 60 days of the child children) |
iv. 6-7 months per yr. i Aars (for !
v. 8 months peryr. 0-8 vrs. |
vi. 6-7 months, peryr. Age |
vii. Move to'make this ~ aroap :
a recognised FS (5 childreny. i
yrs.) iii. Infour |
1| semesler
e S..
School hours | 10amto4 pm | Full time (5 i.  Full time i. 3hours’ i-iii - 4 hours i, 3hours Shouwssdaily & |1 o
in the hours) schools. community ii.  Full time iv. -~ 4 hours (inclusive of the (Apna) 200 davsina hours
geographically schools. (same as . time for community contact;. ii. 3 hours vear. i 4
isolated areas /" formal schools). iv. 3-4 hours v -- Residential (Angana) hours
ii. Formal school v. 3-4hours ____ . _ | vi-4hours Mata Samiti X
timing vi. Not worked out to decide
iii. “ vii. Full time school school
] timings.
No. of Minimum 5 Minimum of 25- | i. 40 (maximum) i.  10-15 per centres i 25 . 15-25 Each CEC will 25-30
learners / 30 learners ii. 35 ii. 9-10 seats"per . 25 . 15-25 have 100
centre iii. 20 school iii. 25 (only girls) children : 30 for
iii. 20-30 children iv. 25 class 1 & 50 for |
iv. 10-20 children v. 30 class {1 !
v. 120 per ASwith 3- | vi. 30 '
4 teachers "
Teacher Matriculation Matriculate i, Seniorschool i. SsC ” < rentermediate, for women i, Minimuw | Class 120 pass | Minimum
qualification with certified certificate (SSC). ii. SSC ‘ candidates relaxed lo std 1020, “m 8t women | qualificati
teacher ii. SSC iii. FS teacher 8t pass women also after " pass candidates of ] ons will be
training(if i, tv. SSC o ul?dergoing special training,. ~women the minimum | 81 passed,
matriculate are iv. v. SSC e {(50% of instructor would be i, Minimu age of 10 vears | relaxed in
not available v. 7 vi. Not worked out women). “m 8t will be | case of
than candidates vii. 1FS teacher on : pass appointed. Fremale
with 8 pass deputation + AS women | candidates
qualification teachers - SSC. Puplo 30
will be T N
engaged). !
l‘l




production of
['1‘[__\1‘ i

State I Himachal Orissa | Andhra Pradesh Gujarat Uttar Pradec<h i Bihar West Bengal Rajasthan
) ( Pradesh | j
Honorarium Rs. 800/ - Rs. 800 . 1,000 /- (Rs. 500/ - Rs. 1000 per month 1. 600/ - l o 400, - For " teacher | 1. 1600/ -
Per Month from DPEP & 500/- | Pavment in phases and i 600/- TR (S Rs. 1,000/ - . 600/
(Rs.) from the is performance linked it 600 + 300 for | for 1ind (Rs. 100/ -
community) additional Vhild care \ teacher Re. will be
it.  500/- worker, 800/ - added in
TI . 600 & additional A \ the
craft teachers + P following
100/ per month. i vears.
v 1200/ - for instructor
& 000 far helper, ‘
vi. 600/- L
Training 30 davs at the Induction i. 3 days initial 30 days of induction ¢ 30davs for o 20 davs i AT day i . v
Duration initiation training of 21 orientation + 10 training which will be instructors. foundation induction 1 diavs
days, this will be days every vear. followed by another 30 ) trainme + 3 davs training, | inda
followed by ii. Same as above. davs of training after six | 30+10 days for recurring Lraing for CEC E <
) 3 128 . me, tramning Lo
refresher iit. 7 davs months. teacher co-ordinator. (residential) every teachers. ' “ainin
training every v. 7 cia;’s Regular in-service 3 months + 10 l
six months. The l for l(“(u'l.n‘rx davs of refresher ! s outlen
AS instructors alongwith m.omh‘]/\' raining in a vear. l ased
will have a meeting at NPRC. v ’ | N
monthly . A woprake e . I dav ovanthly _ ',‘]‘:\m
meeling with the f _ ll,,‘uld e mecting of ALS o
supervisor. of ‘)va Ay lIleIl?y) et Lo, B
was lransacted witly . Caned
instructors sworking . I his amounts Lo ‘ i
1 i irozahad distraot total daration of \ nnin
\ { T2 davs (Apna ; e
‘ { \ l \‘ Vidvalava) ‘
5 t‘ ‘1 %’ 5‘ Shdavs &
i \ J ‘ l (Angna :
B S R o % L Mdvalava) I S
Paopendhiture Yol o he i Re 15725/~ 1o Rel 15,0000/ P Notvetworbed out o L9200 (i the first Ra. 2,000/ - Ly 020
e . work ed out per centre. [ Reo w0007 \ 1l " e 100/ contre vear) 7650 (in the grant Lo cac h 1 " 200
bl e i . Rs. 9,000/ | 16,625+ training, \ i 20,150/ contre \ following vear). CEC centre |
Vear (Rs) | ; coat, [ive 18450 7 contre ’ i ‘ everviear & |
! - | E l Voo 43000 7 camp ; Re. 3000 1oy ‘
‘ - i ! Voo Notvet workediout | rach |
: 1 | ‘ mstructor for ',
‘ | | | ‘
L { | 1 | {




State Himachal Orissa Andhra Pradesh Gujarat Uttar Pradesh Bihar West Bengal | Rajasthan
Pradesh : '
Exp. / Child "’ i.  Rs. 629(if the | i Rs. 375/ - i.  Notyel i. 614 i 462 (in the first vear). Not yel i 1LIS8T
/ Yr. (Rs)) centre has 25| ii. Rs.257/- worked ii. 614 382 {in the following year). | worked out i 720
children) 1. Rs.1,921/- ouf: iii. .- 1,430 TP '
i iv. 1,230
iii. 831 v. 1,433
’ vi. Nol yet
worked out
Academic By CRC and CRC co-ordinator. i.  Mandal Education o= NPRC Co- By ASRG who are retired Retired official ! Cluster
Support HT of nearest Incase there are more Officer (MEO) . ordinator primary school teacher. One who has incharge,
school than 5 centres per Mandal Resource T provides supervizor for four (o ten worked above | BRC
cluster an additional Person (MRP), Girl iii. One academic support. | cenlres supervisor. the level of coordinator,
supervisor will be Child Development ?supervis school District AS
appointed. Officer (GCDO) & orover ' inspeclor or alficer.
Mandal Literacy 10 ' PTTI trainer.
Organiser (MLO) centres.
provide academic
support. e - -
ii. Same as above.
.
iv.
Honorarium v Rs.1500 incase an Not applicable Rs. 2000/ |. Not applicable 500/ - 2,’000+‘i'.-\/ DA | N.A

of Supervisor

(Rs.)

additional
supervisor is
appointed

and RS 600
for travelling
allowance

'




A Hinathai ]w\ Orissill P i Andhra Pradesh "rCujaral Cttar Prade- T Binm Wedt Bengal ! Rajasthan
! Pradesh ! j‘ ‘ - ]L - | 7
 Material used None Formal school \ I Multigrade self i, Condensed Formal sche [ Books developed for Formal schoal | Fornd
textbooks will be learning Kits curriculum bhooks \ semoester | & semester textbooks at schoe
used at AS centres. prepared with formulated by Hindanguape, CEC contres, tentbooaks
i Additional teaching the help of Rishi GCERT. mathematios & EVS, !
!l learning material \' Valley. it.  Formal School \ o Books developed for i
I will be prepared. For |1 Same as above textbooks. semester T have been
‘ \ language teachingin | ;i Farmal i, Malerial being, ’ revised atter trialling, |
i tribal areas word textbooks. developed by «  Books developed for
cards on the same iv. Manual on GCERT and SPO semester [il printing
principles as the readiness & of DPEP. is in process.
formal school mtroduction. iv. To be worked . Additional reading,
textbooks will be out writing material
prepared in three v developed for Angana
dialects. vi. FSbooks schools.
vii. ”
Collaboration Aagragamee, MVF, Rishi Valley, Gantar involved for Nalanda, Bodh, None Not yol Collaboratio
wilh NGOk Ruchika, Ramji BGVS (AP), UNDP schools in Rann area CREDA, M\'], worked out n proposed
Yubak Sangh, PREM, | (Hyderabad) & 30 and seasonal Loreto School with
CYSD. Acharya more NGOs are community hostels. Sealdah, RVIC Aravali,
Harthar Shishu involved. Bodh,
Bhavan, Digantar.
Shikshasandhan.




Education of Tribal Children
Andhra Pradesh

Background

* Programme officers of SPO sent to ITDA (Integrated Tribal Development Agency)
arcas and collccted information on gencral, cultural and cducational aspects in tribal
arcas.

* There are 6 [TDAs in 6 DPEP districts.

Access

* The focus ull recently (before DPEP) was on opening of single teacher primary
schools in villages with more than 200 population and Ashram (residential) schools
for groups of small, scattered habitations.

= A large number of habitations having a population of less than 100 do not have
primary schooling factlity.

*  ‘Maabadi’ or community schools are proposed to be sct up in habitations where more
than 10 children are available. These schools will be opened in June/luly 2000 on
demand from the community after school mapping and the excrcise of rationalisaion
and relocation of schools.

* GERs of ST children ts high because of under age & overage children. GER for ST
girls is much lower than for boys (122.73 and 98.71 for ST boys and ST girls
respectively)

*  Dropout rates of ST children is high (ST boys-68.91 and ST giorls-75.59). Morc
analysis will be undertaken to get more useful information. District specific activitics
are proposcd for mandals with high dropout rates. The repetition rates in class-1 arc
high. Children sufter from malnutrition & frequent illnesses.

Community Participation

*  Formation of School Education Committecs (SECs) under AP School Education Act
199S. SECs arc not very active in some tribal areas.

=  Community mobilisation strategies would focus on bringing about attitudinal change
among parents towards girls” education .

= Modecl village approach is proposed during 2000-01.
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Quality Improvement

& Tclugu is spoken in most tribal arcas. However the language issue has not been
adequately addressed.  In Warangal and Adilabad, bilingual charts and TLM arc
being used.

Assam
Background:

e - At state level a coordinator looks after the tribal education component. In all the
districts (except Morigaon), the District Programme Officer incharge Community
participation looks after tribal education work. -

e No separate Resource Groups have been formed for this component.

Community involvement

o Awareness campaigns have been conducted in tribal languages.

e Special programme are organised during seasonal tribal festivals.

e Documentation of folklore, agricultural practices, cultural etc. in tribal villages has
been undertaken by the villagers themselves.

o Acknowledgement, involvement and revival of ¢ertain traditional system of
governance and community actions.

¢ Organisation of women’s groups.

Access

e 460 NFE centres are operational in tribal/tea garden areas in DPEP I districts

e 253 NFE centres are functional in DPEP II districts

e 480 Altemative Schooling centres are functional in such areas of DPEP I & 11
districts.

o A tribal dormitory called Terang in Morigaon district has been identified for an
innovative intervention.

Quality improvement

e In service tcacher training programmes are being conducted in Garo and Bodo
languages

o Supplementary materials and resource material have been translated / adapted in
Bodo and Garo.

e Earlier, linguistic mapping of 3 DPEP [ districts was carried out to address issues like
medium of instruction, teaching learning material etc.
s Language textbooks for Korbi language developed for classes | and I1.
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Bihar

Access

New schools are being opened in tribal schoolless habitations based on school
mapping. microplanning exercises.

Alternative Schooling Centres (ALS) have been provided in smaller tribal habitations
where schools cannot be opened.  However. children in specially  difficult
circumstances including children who migrate with their parents. child labour and
children of primitive tribes living on hill tops would need special attention.

Community Mobilisation

Vartous community mobilisation activities like folk songs. street plays, Bal meclas.
nukkads, cultural meets. A-V matertal display and demonstration at haat/bazar, door
to door campaigns are implemented throughout the year. Community/tribe leaders

have been associated 1n the mobilisation activities.

Quality Improvement

Posting of non tribal teachers in tribal arcas ts a scrious problem. Language is an
issuc in tribal areas. It has been addressed in DPEP tribal districts in the following

manner:-

= Sensitizing all educational functionaries on tribal language tssucs.
= Training coursc on tribal life and culture for teacher trainers, CRCC and BRCC.
= Crash Course at CRC/BRC level for non-tribal teachers  to sensitize them to

tribal culture, values, language and tradition.

= Development of Bridge Language Inventory (BLIs) and practise scssion at
DIET/BRC/CRC level.

It is felt that the present curriculum is not relevant for tribal districts.

The translation of textbooks developed under DPEP in tribal languages viz. Ho.
Mundart. Kuduk and Santhali has been completed. Development of language
textbooks in above four languages is underway. Supplementary reading material on
tribal language is available with tribal institutions like Tribal Research Institutc.
Ranchi University (tribal education department) etc. With some modification, these
materials can be very useful for schools. The DIETs in tribal districts are taking this
task on priority and would make such material available to schools. CRCs. BRCs.

Each BRC/CRC has a duplicating machine to preparc and circulate its own spectlic
newsletters, leaflets. short stories. songs, case studies elc.
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Gujarat

Backoround:

—_——

Tribal coordinators have been appointed at statc and district levels. They also
coordimate the Alternative Schoolingé Programmec.

Resource Groups have been constituted for tribal education at state and district levels.
The coordinators and Resource Group members have undergone several rounds at

ortentation. BRC and CRC coordinators have also been extensively imvolved and

oriented on Tribal Education issues. :
The tribal unit of Gujarat SCERT, Tribal Welfare Department and the tribal
department of Gujarat Vidyapith are actively tivolved. '

Community involvement

o With the help of NGOs the environmental building work was started in a few tribal
villages 1 Dang, Banaskantha and Panchmahal. Blockwise inventory for cach
district were prepared containing necessary information regarding various aspects of
iribal groups’ life and the events that these groups celebratc. The time and place of
celebration was also recorded. This information is very uscful for environment
building programmes.

; ; ,

¢« A one dav mobilisation programme was conducted in Panchmahal.  Auother
programme of ‘Bame Takora’ i.e., “knocking at the door”, was conducted in the
month of Jan-Feb 2000 in all the villages of the tribal areas in DPEP districts. The
programme increased people’s awareness and increased interaction-competition
between villages for enrolment.

Access

e Micro planning and school mapping exercise, have been started in all the tribal
villages. Door to door survey has been carried out for understanding patterns of
migration of tribal children.

e The following Alternative Schooling programmes have been mitiated.

No. of centres No.of children
a) Bridge Courses (Dang district) : 73 1726
(between April to June for
children who migrate between
Sept and March.
b) Back to School (all districts) : 432 9745

Programme
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Quality Improvement:

e Data collection work for collecting data an teachers’ knowledge of tribal languages
and tribal children’s knowledge of Gujarati language has been completed.  The
analysed information has been sent to all tribal schools.

e Tribal specific teaching learning material were developed n the district level
workshops in three districts.  An integrated workshop was organised for

tribal/gender[ED for preparation of TL.Ms.
I'rom Sept. 1999 to Feb. 2000. district wise workshops were organised for preparing
teaching learning materials with the help of teachers. This excrcise was undertaken
for preparation of materials and providing supplementary materials for lessons of
class I to V textbooks to introduce contextuality and additional activities for tribal
children. The material includes 200 flash cards which contamn words in Gujarati and
the local tribal language, a set of cards for counting and geometrical figures. These
materials have becn supplied to schools in tribal areas.

e A dictionary with tribal language words in Dang district is under preparation. This
will be printed and distributed to all primary schools i Dang district by June, 2000.

Himachal Pradesh

Background

The entire district of Lahaul-Spiti and 3 blocks of Chamba district are predominantly

tribal.
e The position of GER/NER and girls’ enrolment in tribal arcas 1s satisfactory.

¢ Bhoti — a language spoken in Spiti Valley is taught as an additional subject.

Access

¢ Formal Schools have been set up in all tribal habitations which did not have schools.

e Migratory Gujjar families require alternative arrangements which have not yet been

operationalised.

Community mobilisation
Formation of community based groups like VECs, PTAs, MTAs.

Kalajashta, Bal Melas. Ma Beti Melas have been used for environment building.
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Karnataka
Access

e As per state norms new schools have been started in all habitations with a population
0f 200 or more.

o Non formal education centres are being sct up in smaller habitations.

Quality Improvement

e Soliga language is spoken by tribals in Mysore and Chamarajanagar districts. A
special book for class-I has been prepared and introduced for Soliga language.

e A supplementary reading material detailing the cultural traits of different tribal
groups and given to teachers. Teachers have been trained (for 2 days) to use tius
material.

Kerala
Access

e All tribal habitations where formal schools could not bc opened have been provided
with Multigrade Learning Centres (MGLCs).

o The state has also planned some alternative centres for other deprived groups.

Communitv Mobilisation

e Holding of community mobilisation camps

o House to house survey of tribal volunteers

e Summer camps for tribal mothers

e Kalajathas and other folk art forms in tribal areas.

¢ Family meetings were also organised.

Quality Improvement

e The MGLCs have local instructors so language 1s not an issue.

e MGLCs have adapted self-lcarning materials of Rishi Valley.

- Madhya Pradesh

Backeround

- CAALELA Y

¢ A high icvel coordination committee at state level ensures inter-sectoral and inter-
deparumental coordimation between school education and tribal welfare departments.
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Community Involvement

e During July/August. 1999, a special enrofment drives called Mahila Shiksha Abhivin
(MSA) was organised in SC/ST arcas. Approximately 5 lakh ST children (307, of
them were girls) were enrolled as a result of MSA.

Access

e Outoftotal 5528 New Primary Schools, 1777 are opened in tribal arcas.

e 21 Ashram Shalas under DPEP-I and 73 under DPEP-II arc currently {unctional.

e Out of 22845 EGS Schools, 12285 are opened in tribal arcas.

e Problems of cducation of children of migrant familics of Jhabua district have been

studied. On the basis of local consultation, 1t is proposcd to sct up temporary Ashram
schools for migrant children to be managed by the local community and remedial
teaching courses to be organised on the return of fanulics after migration.

Quality Improvement

A teachers’ handbook called Bridge Language Inventory has been prepared in four
tribal languages Gondi (Shahdol and Betul) Kudukh (Raigarh), Baigani (Shahdol) and
Bhili (Dhar). ldentified teachers have undergone special training programme using
BLI for intcraction and transactional purposcs.

A teaching package ‘Dhum Dhama Dhum’ has becn translated in Gondi. ‘*Kopal
prepared by the SPO team is designed as supplementary rcading material for tribal
children.

The Class-1 textbook ‘Bharti’ has been translated into tribal languages.

Supplementary Teaching Learning Material for children of Jhabua has been prepared.
The District Project Office has published this material which has been introduced in
the schools of Jobat and Udaigarh Tribal Development blocks. Teachers have been
imparted training into the methodology of using this material.

Maharashtra

Background

The following districts have tribal population:

= Nanded district (Keriwat block 29.68%) - phase |
= Dhule (40.88"0 ST) and Gadchiroli (39.24% ST) - phase 1
Districts ' .

Several tribal languages are spoken in these districts including Gondi. Nanjura.
Dhulli, Pawari. Madiya, Hdabu, chatisgadi etc.
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o There s wstate level tribal coordmator. District level tribal coordmators huve not vet
been appomted in Dhule and Gadchiroli. A District Resource Group have been
constituted in Dhule and Gadchiroh districts. However, these groups do not meet
receularly.

= There have been several workshops and revicw meetings to review the progress on
tribal education issues and orient éducational administrators and teachers on tnibal
ISSHCS.

Access

196 ol the 200 regular schools prepared Hy tribal-areas have been already opened.
214 schools in tribal areas have been upgraded to include class V (256 had bem
proposed). :
15 Camp Residential Schools are pIOpOSGd to be established in the 3 dlstncts Thesc
arc yet to be sct up.

07T toachors ave hean e aieter] cnctes TR 1y ol ] A

f N - K — it i ~ e

A total of 541 NFE/Prerana centres are plesently ﬁmctlomn0 in the tribal areas of
these 3 districts with a total enrolment of 13,147.

88 contract schools for children in the age group 6-9 years (Class I & II) in schoolless
habitations where new schools cannot be started as per state norms.

Community involvement: - . . : -

Orientation of VEC members and other community leaders has been proposed in
Gadchiroli.

Bal Anand Melwa (children’s fairs) have been held with the involvement of
community members.,

Various competitions based on tribal culture and traditions, Kalajatha and
Kalapathak enrolment drives have been held.

Quality Improvement:

Language Resource Group (LRGs) in tribal languages have been formulated and
mobilised. v

Muitizade teaching (MGT) project was implamented i the 1998-9% i 3 sclected
blocks of these 3 dxstncts with 50 schools in each district.

Training of non tribal teachers in local language is being taken up.

Development of glossary and hand books in tribal languages is being undertaken.
Personality development camps for tribal students have been proposed.

More work needs to be done on language issues and materials including the
Alternative Schooling kit for tribal languages.
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Orissa

Background

Tribal Coordinators are in place both at state and district Ievels

.

* State Resource Group and District Resource group for tribal education are in place.
There are 15 SRG members and 350 District Resource group members in 8 DPEP
district distributed in 55 tribal dominated Blocks.

* The Tribal Coordinators and the District Resource Groups have received scveral
rounds of orientation at State level and participated at National level.

* A number of NGOs like Sikhva Sandhan, Bharat Gyan Vigyan Samiti and
Agragamme are actively involved in almost all activitics being undertaken for tribal
education.

= Academy of Tribal Dialects and Culture (ATDC) Deptt. Of Welfare, Govt. of Orissa
1s a nodal agency at the state level on promotion of tribal Language, culture and
education. The ATDC has been providing technical support to DPEP in promotion of
tribal Education in many activities.

Access

* 400AS centres have been opcned in DPEP districts of Orissa in schoolless

habitations. A majority of which are in tribal arcas.

Community Involvement

Special guidelines for adoption of micro project arcas to create awareness among
tribal people has been developed by SPO and thc Tribal coordinators/BRC
coordinators/Kendra School Headmasters/VECs have undertaken awarencss
campaign in tribal areas. :
A video film on tribal education has been prepared by DPEP, Orissa.

Meeting on traditional tribal leaders have been conducted to use the strength of the

tribal community for primary education.
Traditional singers meet 1s organised to use them as barcfoot communicator for

spread of educational awareness
Collection of indigenous knowledge from the community has been initiated in
districts for cight tribal languages. After collection of language material, in May

2000, these will be transformed into language teaching-learning, materials.

N

Quality Improvement

Out of 87 Blocks in the 8 districts, 55 Blocks are with high tribal population. In thesc
55 Blocks. one round of training of teachers (including Ashram School teachers) on
Attitudinal 1ssues has been completed. About 20,000 teachers have been oriented in

these blocks.
The network of district resource group members consists of 350 persons and block
resource group is working to ensure a strong follow-up of the initial trainmg

programime. Their activities would include:
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= There will be two DRG workshops at district Tevel

= There will be two workshops at Block level 1o identify Block specific tribe
specthic issucs and to formulate strategies identilying the priovity areas.

CRC coordmators role i addressing irtbal issues has been defined.  In the
monthly mcetings of the CRC coordinators with the teachers attitudinal issucs
would be discussed.

Limguistics survey and mapping was completed by ATDC. 25 blocks with 60-S0%
ribal population have been surveyed and the gap of home languaze and school
fanguage was assessed.

Preparation of Tribal Language Traming module in Saora language for training of

non tribal teachers. The traming module has been developed with the help of tribal

teachers and national level resource persons. Similar language training modules will
oc¢ prepared for Juang, Kuvi, and Santali this ycar.

= A primer for class 1 has been developed in Saora language for children teachers hard

book to use the saora primer.

Similar language training modules, language primers and self learning materials will

be prepared for Juang.  Kuvi and Santal languages. Documentation of folklore in

Saora community has been undertaken on a small scale and the tales and songs have

been utilised for self learning materials.

* A booklet on communicative conversation in tribal languages have been prepared and
distitbuted n the DPEP districts to print and disseminate these materials among the
teachers to help them inter act with tribal children.

» The CRC coordinators Training module addresses the tribal education issues, as out
of 1132 CRCs more than 700 CRCs are with high tribal population.

» Research and evaluation: Research and evaluation on SC/ST education is being

undertaken DIETs Keonjhar, Kalahandi, Bolangir. Three independent researches

have been commissioned i Gajapati to assess the status tribal education in Gajapati.

TAMIL NADU

e Only 2 blocks have a concentrated ST population viz. Kalrayan hills (Villupuram
district) and Javadu hills (Thiruvannamalar district).

*» The GER/NER and repetition rates in these 2 blocks are better than the rates for non-
ST areas. However, the dropout rates of ST children arc higher.

* Awareness campaigns and enrolment drives have made a good impact in these
blocks.

Access:

» Alternative Schooling (AS) Centres have been set up for out of school children. The
total ST enrolment in AS centres in the districts of Thiruvannamalai, Villupuram,
Dharampuri, Perambalur, Pudukottai 1s 27684.

Quality Improvement:

Not much work has been undertaken specifically for tribal areas. However, new
material has been developed for the AS programme.



Gender & Early Childhood Education

Gender : Introductory Remarks

Educational statistics across the country have shown serious differences: disparities in the
educational status of boys and girls. Major indicators continuc to be adversc for girls.
There 1s ample evidence to show that girls remain educationally backward as compared
to boys despite the fact that both are from similar socio-cconomic backgrounds. A girl
suffers  the consequences of her gender. And  although  changes i cducational
achievement of girls, since independence, have been sigmficant. gender disparities still
persist. Pockets of alarmingly low enrolment of girls and low literacy rates of women still
exist 1 most districts. Another disturbing factor has been the low participation of” girls
belonging to the Scheduled Castes (SC) and Scheduled Tribes (ST) in primary education.

This has been the background for the focus on girls in the District Primary Education
il

Programme.

While DPEP targets educationally backward districts with temale hieracy below the
national average, 1t stresses on education for girls and for socially disadvantaged groups

(DPEP Guidelines, p.4).

In compliance with the programme’s thrust on girls, it’s objectives have been emphatic
about the nced to specially focus on issues of girls’ education to incrcase their level of
participation n primary cducation and also address the existing gender disparitics n
cnrolment, retention and achievement.

In DPEP, interventions have. consequently, sought to improve the overall access.
retention and learning levels of all children with particular stress on the reduction of
gender gaps m all these areas. Equity has been the guiding spirit of the programme.

The programme covers 214 districts spread over 135 States and of these 200 districts have
female literacy rates below the national female hiteracy rate. Another 28 such districts in
four States are in the pipeline.

Strategy

The accumulated distortions of the past have largely been the result of the significant
burden of work that the girl child faces, which precludes her being made available for
regular studies. The care givers apathy to education for girls. m terms of its uttlity for
their future life and also that education is a male prerogative, has inhibited access. Social
factors like early age of marriage, threat perceptions to their security outside the family
have further confined them to their homes.

Under the programme, the strategy for Gender/Girls” Education has been to address both
the generic and the specific issues. While the generic is expected to cover'benefit all
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girls in anv district, the specific essentially counters the difficulties faced by girls of
certain socio-cconomic groups, in particular pockets.

The Generic The Specific
Seeks to integrate the gender perspective Targets the resistant and disadvantaged
in the activities of various functional groups, often dispersed in remote and
areas such as community mobilisation, difficult areas. This has entailed
alternative schooling, special focus . _ . _ .
groups (Tribal, IED, SC Minorities, e intensive gnd imnovative efforts at micro
etc.), teacher training, textbooks, VEC level for future .u[)scallng
training, civil works, research . . . . o structural reinforcement at sub district
et : level for continued focus on girls’
education
e mobilisation of village women/ women's
groups to pursue issues of girls’
education

Thus, interventions for girls’ education have either been linked and integrated or
independent, with separate physical and financial targets against which their progress has
been monitored.

A clear shift from the generic to the specitic becomes necessary at a particular stage ol
programme implementation. Such a shift usually becomes visible around the third year.
At this juncture the programme begins targeting specific groups of girls, typically
- minorities, and Scheduled Castes- Scheduled Trlbes and -adadescent: girls in-areas of low
enrolment or high repeaters/drop out. :

In the initial phases of the programme, therefore, the thrust-is on- generic issues. To
counter the prevailing atmosphere against girls’ education. those mast closely concerned
with. the issue have been targeted. These include the care givers, the teachers and
educational administrators and the overall community.

Further, the DPEP gender strategy has drawn upon the experience of the Mahila
Samakhya programme, a women’s education and empowerment programme. Mahila
Samakhya has dcmonstrated that emp’owerin(7 poor women results na. clear articulatcd

= i Bihar, MS vas an integral comp’onenl of the Bihar Educaiion P/'()jecl and continues
t0 he so under DPEP. Though not routed through a separate register ed socierv, MS in

<A Rihar Jias adeptedthestructival features-of-the MSnationalseheme— - SEEE. S

o dn=States -such ~as Assam and  Madhya -Pradesh-—-DPIEP—has - funded--and—set -up—4-
autononious  Mahile Samakiya Societies along the lines of the National Mahila
Samctkiva Scheme and an Mol between hoth societies guide the operation linkages.

* In Karnataka, Gujarat and Andhra Pradesh. where autonomous Mahila Samakina

— ==Societicswere ulready in place priov to DPEP, the modalities of - MS-DPEP interfuces

convergence , are in the process of being concretised. MS, i all three stares, has tricd

to select DPEP disiricts for its expansion to fucilitate such sviergy. In Karnataka, for

instance, MS and DPEP expansion into Bellary district, ar ihe same time, resulied in a
il prvolvement of each other in the wicro-plaaning process.,
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The Planning process has speciiically integrated the concerns brought out by the Gender
and Social Assessment Studies. State as well as district plans have been structured to
focus on gender issues both as w specitic area of concern with independent interventions
targeted at gnls and as wn tegrated  gender perspective in different programme
components. An engendered process of plannig, implementation and monitoring has
been ensured i DPEP.

1l

Interventions

With this overview. we now take a look at the concrete steps taken in the programme (o
improve upon the enrolment. retention and achievement of girls.

Integration ot the gender perspective has taken place in Key aredas like civil works,
training of teachers, cducational administrators, academic support functionaries and VEC
members, text books and TL N, community mobilisation. alternative schooling, etc.

Large scale community mobilisation activities have been undertaken to build an
environment m favour of girl’s education. Various measures have been adopted to build
community and peer pressure to enroll girls. To facilitate a gender focused approach to
community mobilisation. states have developed print and audio video material, besides
using existing material such as UNICEF's Meena package.

Different social groups in Gujarat have traditionally kept their girls out of school. DPEP
Gujarat has 1dentified some of the social groups who have traditionally resisted girls’
education and strategised tor bringing them into school. Summelans had been organiscd
amongst the various groups which have successfully created a general awareness about
girls’ right to be educated.

A Rabari Sammelan was organised in Banaskantha district in which the community
leaders took the charge of convincing the gathering at the sammelan about the importance
and benefits of getting girls educated. In fact, during the sammelan itself, the community
leaders announced the proposal for setting up of the Hostels for girls at Radhanpur.
Today 465 girls and 340 boys are enrolled in these hostels (7).

In Himachal Pradesh the mvolvement of women in the support systems tor the schools
through the interventions of the MTAs has been significant.  Women are able to spend
more time on children’s education as compared to the men who keep busy with outdoor
activities. States have developed special training modules for the members of MTAs and
other grassroots women'’s groups. Module development workshops have been organised
in Himachal Pradesh, Maharashtra, Orissa and Uttar Pradesh.

Incentives like the mid day meal. uniforms. scholarships. book banks. textbooks provided
by the Government of India, State Governments or DPEP have also persuaded familics to
send girls to school. Girls have been receiving free textbooks in all the States either as a
part of State provided incentives or through DPEP. A few states have also provided other
educational incentives such as note books/writing material, etc. DPEP has also mitiated a



system of giving awards to schools with the best enrolment and retention of girls in the

states of Orissa, Uttar Pradesh and West Bengal.

Apart from providing separate toilets for girls, special efforts have been made by most
states to involve active participation of women in the management of construction work.

The process of textbook development and revision has entailed integration of gender
sensitive content. States have developed gendered checklists and guidelines for this
purpose. The teams have been sensitised and Resource teams for gender have sought to
be integrated in the process of textbook revision to ensure gender sensitivity.

According to the mid term assessment studies gender gaps in achievement levels have
narrowed considerably. This, however, remains an area of concern as there is scope for
improving the overall achievement levels. Thus, the focus in the states is gradually
making a shift from enrolment and retention to the learning situation in the classroom..
Efforts are being made through studies to identify factors that restrict the learning
process of girls mainly on account of the way they are treated in the classroom by
teachers and peers and the use of stereotypical impressions. Kerala and Uttar Pradesh
have completed such studies and are well informed of the issues to address in the
classroom and school. Kerala is designing a teacher training programme based on the
fimdings of such a study.

Teacher sensitisation and training, text
books revision, VEC training, micro
planning have also been focus areas.
Special gender training modules and
handbooks ~have- been ~developed - fo’r"

In building a gender perspective in education
through sensitisation of teachers, DPIP
" Karunataka has included issues such as :

*  What is gender ¢

different training-programmes. In the on . What is women s status ?

going in -service training of teachers = How is women's status assessed ?
gender concerns have been mtegrated s nstitutional analvsis

The - ¢oncerns - sougjht to be add_eSSed ﬂ " NO);zE;fxmmunenland development
lave included the need for the education * Whatis cinpowermien:

of ¢irls and the significant social and *  [ducation and empowernient

i

familial disadvantages that they face in
the educational process. It is expected to enable different sections to accordingly address

these issues and make concerted attempts. té prevent discrimination against girls. i the-.

school in terms of access to facilities, oppo:tumty to pmxmpalc in the learning process
and reinforcement of gender steleotyped peleeptlons

i

The.objectives of the module in West Benga]_js;_j to lielp teachers

= understund-the various dimensions of inequiality between sexes in the Indian context

undersiand and-analvse their own biases and perceptions aboui gender roles in view of

the changing requirements of a democratic, just, egalitarian, techiological sociery

= develop and-plan practical interventions (n curriculuny and develop « sense of sclf-
respect i gf—/'/.v so thar they crovw up 1o be persons in their oven richi.




Muany such cefforts have served to bring in larger numbers of girls to schools. This has
often been supplemented by other programme interventions like the opening of new
schools'AS. But. pockets of resistance continue in almost all areas. The specific reasons
for such pockets have varied considerably across States and mclude resistance of specific
communities duc to deep rooted social beliefs and practices as well as wage labour in the
ceonomically more disadvantaged sections of society.

'

States arc encouraged to use the data generated through the EMIS as well as the
houschold survey data for 1dentitication of the pockets with poor participation levels of
girls i primary education. It 1s through the analysis of such micro level data that more
spectfic problems are being identified and addressed.

A cluster approach has been inttiated in AP, Assam. Orissa. UP. Gujarat, West Bengal.
Arcas of low enrolment of girls have been identified using the EMIS data, where plans
are developed  focusing on individual children to address specific issues and ensuring
follow up. The key feature 1s community involvement and the target is UPE i these

clusters.

Model Cluster Development Approach in Uttar Pradesh

Specitic pockers and populuarion seerions in the DPEP districts of Uttar Pradesh showed very low female
literacy rates, especially amone SCs and minorities. This swas a conccrn. 1o tackle the severiny of the
problen in these pockets, DPEP began working intensively in nwo clusicrs of eight 1o ten villages cach in
all the programme districts. Efforts are made to provide all possible inputs, maintaining regulai- contact
i closely monitoring the progress-impact using an operational mechanisin designed for the purpose.
Through this approach attempis are being made to improve givls ' participation in primary education.

As wcnvities tensifv in these villages, various needs and prioritics begin wntolding. Consequent clforis

are directed ar responding to the needs thar emerge by providing necessaiy support either directlv through
the project or by affecting convergence with other programmes. In the initial phase the focus was on
argmenting the levels of ¢irls " aceess 1o primary education either by enrolling in the formal schools or by
serting e elrernative schoofing conmres. The next phase focuses on retention of the girls in school and their
achiovemeoent levels,  Every thrust area is worked upon in close association with the parents and the
communitv. The programme triggers off the process and guides it for the community to take on and carrv
Jorward. Being a micro level initiative, what began as a concern for girly” participation levels in primary
cducation. has iranstormed into a concern for every child.. Consequent to initial efforts there has not only
becn a spurt i cirolment but wniversal enrolment has been achioved in 6970 of the Gram Panchayvats
covered
JHE sl CproriCiec G DUy paiase s panied S way jor upscadiig fec approdcd o additional clusieins
over the project period whereby 13 clusters in each district were taken up in 1999-2000).

)

Despree the initial succeess in 30 clusters byoway of significant gains in cnrolment, difficulty to retain the
At this stage, a retention straregy was ovolved.  The retention straregy

stedents in o schools remained.
Based on

cenvisages shared responsibilities of the community, teachers and the grassroots groups.
mformation of atiendance registers, children’'s atrendance is monitored. Monthlv markings are given o the
children-green, yellowe, red. Obvioushe children are being motivated o achicove a green mark at the cnd of a
month

Thehrao Parikramas (rerention march) have been organised in the villages by the school going children
and reachers, VEC, MTA and Women Motivator Group members.  Homes of children who have been
trregular are targeted, and reachers meet the parents to motivate them while the children shout slogan eic..
Inorder to create a givl friendly environment in the school, special sensitisation programmes for reachers

have been developed.

108




Access of girls to primary cducation has been improved through specially designed
alternative schooling models. These have been designed to address parental concerns of
girls safety (all girls schools, especially for the 9+ girls) like the Angana Vidyalays in
Bihar, the burden of werk (flexible timings), using Madarsas to address the concerns of
minorities (Assam, MP). AS in smaller habitations like the EGS in MP, UP and AP have
provided community schools closer to habitations, saving girls from travelling largc
distances from their villages. Combined ECE and AS centers in UP and Gujarat to
facilitate the attcndance of girls with younger siblings.

Angana Vidyalayas

Modelled along the lines of the Jagjagi centres initiated by the Mahila Samakhya programme under the
Bihar Education Project, the Angana Vidvalayas in Bihar target out of school adolescent girls. They aim
to motivate adolescent girls in rural areas to enroll and go through schooling up to Class V. The facts
that the curriculum imparts life skills along with the regular primary education content, the instructors of
the Angana Vidyalayas are women and that the management of these centres rests with the mata samitis,
makes this an unique intervention.

The girls who have benefited most from this intervention are in the age group of 9 vears and above, who
are from the most underprivileged and marginalised groups in society. They usually live in unreached
habitations or are unable to access schools as they work along with their parents or have been debarred
from attending school on grounds of social and religious beliefs or are married/ engaged at a very voung

age.

By entrusting the responsibiiity of running the AS centres to the mata samitis, community involvement in
the enrolment and retention of the children is enxiied. It is also ain empeovering process for the women
themselves as they take all decisions regarding the education of their children. The instructor of Anganu
Vidyalayas, the saheli (friend) is at least middle school pass and belongs to the same community as that
of the children. She undergoes a 30 days foundation training which is followed by regular refresher
trainings. The Angana Vidyalyas have covered more than 10,000 girls from 467 cennres and more such
centres are to be operationalised in the coming year.

Share of Girls’ Enrolment in AS Centres of some States

State Girls’ Enrolment in AS Centres
1. Assam Out of 1,50,612 students enrolled 1n AS centres 79,824 arc
girls (53%)
2. Karnataka Out of 15,836 children enrolled m AS centres 8799
(55.5%) are girls
3. Madhya Pradesh QOut of 9,31,598 students enrolled in AS centres/EGS,
) 1 4.23,580 (45.5%) arc girls
4. Tamil Nadu Qutof 31,167 children, 16,444 children arc girls, 1.c. 53%
5. Uttar Pradesh Qut of 306,785 children cnrolled in AS centres 17,479 arc
airls (48%)

The reeruttiment of female teachers in the formal primary schools and para teachers in
alternative schools have alleviated concerns for safety among parents. Stales are
gradually moving towards formal policy statements in this regard, particularly insofar as
recruitment of para tcachers is concerned.




However, the proportion of female teachers in the tormal svstem in DPEP districts
continues 1o be low. The growth rate of female teachers has not been significant. The
representation of female teachers stands at 330 or more in Gujarat. Harvana. Himachal
Pradesh, Karnataka, Kerala and Tamil Nadu. In the other states.  the proportion of
fcmale teachers is as low as 17 % in West Bengal, 22° in Bihar, 23% in Orissa, 25 o in

i , . o .
Madhya Pradesh. 26% in Assam and Uttar Pradesh and 27, in Maharashtra.

An increase n the proportion of female teachers with respect to the teachers appointed
under DPEP in Haryana, Kamnataka and Tamil Nadu 1s scen. In Madhva Pradesh the
increasc 15 margimal with respect to the overall representation of female teachers in the
state (27°0). including DPEP districts. Some of the other states have cither not furmshed
the information or have not yet recruited regular teachers i the formal schools and have

tried to overcome teacher shortage by providing para tcachers.

N
N

As compared to the formal schools, there are explicit state policics to recruit larger
numbers of female teachers in the alternative schooling centres. For example, in Bihar the
mstructors of the Apna and Angana Vidvalavas arc all women and so 1s the case in the
Shishue Shiksha Kendras of West Bengal.  Gujarat has recently introduced the policy o
give overriding preference to women for the twachers™ position in the alternative
schooling centres. Simularly, Uttar Pradesh has also cnsured increased representation of
women tcachers in the alternative schooling centres. According to the norm in Madhya
Pradesh, 1f there 1s need for two teachers in the EGS schools, one of them is a woman.
Further, one of the two teachers in the alternative schooling centres in the state is a
woman. In Assam, nearly 50 per cent of the teachers in the AS centres are women. In
Karnataka preference is given to appointment of female tecachers belonging to SC/ST and

other backward groups.

Among girls, SC/ST girls have invariably remained most backward. Onc of the reasons
tor their backwardness stems from the fact that they do not get requisite support in their
educational pursuits at home. To make up for this, DPEP Tamil Nadu has provided
spectal coaching classes to SC/ST girls in Cuddalore, Dharmapuri. Thriuvannamalal and
Villupuram. The 1921 special coaching centres are spread over all the 72 blocks in these
districts. A centre can be started with a minmmum ot 20 SC ST aurls from Classes LIV
and V.
)Y

The coaching classes are held on all working days for an hour and a halt, immediatelv
after school gets over. One of the teachers in the school. usually a resident of the locahity.
is made the teacher of the special coaching centre.

The teacher needs to be adequately equipped to manage multi-grade teaching situations
which is an imperative of scheme. Evidently, the pedagogic challenge 1s immense.
Hence teachers have been specially trained in multi-grade teaching to cope with girls of

three different classes.
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A spccially prepared Teachers’ Handbook has been developed and circulated to all the
target tcachers, wherein detailed guidelines on the different competencies in the major
subject areas for the three classes, have been provided on a prioritised basis. A suggested
month wise time frame for transacting the different units along with evaluation
approaches has also been provided in the document.

Areas of Concern

Since the programme started at different points in times and have different problems, the
situation today varies considerably in the States. The interventions mentioned in the
paper have been undertaken by various states under DPEP, but not all States have
undertaken all the activities mentioned above. The results, though positive, are uneven
across the States, districts and clusters.

1. The district plans now need to ensure specific strategies in areas of low enrolment/
high dropout of girls — particularly SC and ST girls.

2. States which have not made the transition to specific strategies after three years, need

to accelerate their transition.

[t is important that all States have holistic plans to ensure that gender goals are met.

Mainstreaming of concerns in all programmatic areas, addressing specific concerns ol

communities and adequate outlay/expenditure must all be integrated for

comprehensive results.

4. Low proportion of female teachers, often despite supportive policy pronouncements,
remains a concern. More so in the alternative schooling system.

5. Decveloping a clear understanding of classroom processes is a priority if achievement
levels of girls are to show significant improvement. This is particularly true of the
Phase [ districts.

L3

Early Childhood Education : Introductory Remarks

In recognition of the expressed view of the National Policy on Education (1986/1992)
view of ECCE as a support programme for universalisation of elementary education and
women’s development, ECE in DPEP is scen as a vital input towards preparing children,
particularly f{irst generation learners, for primary school through school readiness
programmes and facilitating the participation of children, particularly girls. 1n primary
school by relieving them of sibling care responsibilities. ECE assumes importance n the
context of the latter as a major deterrent to girls attending school has been the burden of
sibling carc. ECE activities under DPEP have been designed to relieve them of this
responsibitity during school hours.

The guiding principles have been to :

v avoid duphication and support expansion of ECE i villages that are not covered by
[CDS

= cmphasisc the pre-school aspect of ECCLE and support development of pre-school
material and training of funcuionarics and not provide nutritional inputs



*strengthen ves between anganwadis and primary schools through training of 1CDS

workers

Strategy

The ICPS programme of the DWCD. has been the largest Government initiative on ECE.
ICDS centers are opened in villages with a population of 1000 and above (750 in tribal
areas). They provide a package of services including: pre school component. The
programme 1s currently seeking to cover all districts in the country.

DPEP has opted to strengthen the ICDS pre school component in arcas where there arc
[CDS centers. However, i arcas where there are no AWC, DPEP has opened new ECE
centers. The programme’s approach to ECE has broadly focused on the following :

e Experimentation with alternative, cost eftective modcls for providing ECE

e Strengthening ECE i the existing ICDS programuime or with other departments in the
State, in a convergenee mode. through training and other 1mputs

= Strengthening the pre-school component m the formal schools

The state wise details of the approach adopted are as given in the Table below :

State Approach to ECE
Andhra Pradesh Experiment with own ECE model and convergence with ICDS
Assam Experiment with own ECE model and convergence with ICDS
Bihar Experiment with own ECE model and convergence with ICDS
Guyjarat Experiment with own ECE model and convergence with ICDS
Haryana Convergence with [CDS
Himachal Pradesh | Experiment with own model
Karnataka Convergence with ICDS and experiment with own ECE model
Kerala Convergence with ICDS
Maharashtra Convergence with ICDS and setting up ECE centres
Madhya Pradesh Experiment with own ECE model
Orissa Experument with own ECE model and convergence with ICDS
Tamil Nadu Convergence with ICDS
Uttar Pradesh Convergence with ICDS
West Bengal Convergence with [CDS — yet to take off

Interventions

DPEP has been training the ECE worker and Helper in both the centres started and those
attached to the ICDS programme. Training modules along the hines of the NCERT model
have been developed in consultation with ICDS functionaries with help from specialised
organisations/institutions. Pre-school kits and teaching-learning material have also been
developed through a similar consultative process. The centres started by DPEP and those
Anganwadi Centres covered through convergence are being given education materials.
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The new centres receive grants to meet operational costs. Some of the states arc also
provided annual grants to the Anganwadi Centres as contingency or even to replenish
TLMs. Construction of ECE centres was taken up by a few states to ensure their location
in the schocl premises. Community contributions such as material, labour and finance
supplemented this move by the programme.

The cost of running the programme has been varied as the states have developed their
own models and financial framework.

Community involvement is an integral clement of the ECE programme in DPEP.
Community based organisations such as the Village Education Committecs, Mother
Teacher Associations, Mothers’ Groups, etc., have been closely involved in the entire
process of establishment of the centres, running them and also in securing community
support for early childhood education. This has resulted in some degree of community
ownership, particularly in the case of the centres started by the programme. In a way this
programme has provided a forum for the women in the village which has enabled them to
discuss various issues pertaining to their lives and that of education of girls. Such
coming together of women has often shaped into organised women’s groups which arc
now assisting in regular monitoring, material development, providing nutritional support.
organising events in the centre and so on. Apart from this, a certain focus on adolescent
girls has also been generated and there are examples of specific interventions for this
group of girls in some states.

Strengthening of Anganwadi Centres

Convergence with ICDS through strengthening the ECE component of Anganwadi
Centres, has been attempted by way of co-ordination of timings between AW Centres and
primary schools — honorarium paid to AW Worker & Helper, training of AW Workers &
Helpers, provision of pre school kits, joint monitoring.

ECCE in DPEP States —~Coverage through Convergence

State Convergence
DPEP 1 DPEP 11 Total
Andhra Pradesh Data not available
Assam 402 645 1047
Bihar (DPEP I1I) 3849
Gujarat 5317 3317
Haryana 3701 4066 77067
Karnataka 743 1712 2455
Kerala Data not available
Maharashtra S587 6852 13,439
Orissa 2400 (300 AW centres per district) 24000
Tamil Nadu 7176 2461 9657
Uttar Pradesh 2100 2100
Tatal 50.011




Honorarium Paid to ICDS Functionaries

State ICDS Worker ICDS Helper
Honorarium Honorarium
Assam No pavment No paviment
Gujarat No payment No paviment
Hayyana 200.00
Karnataka 300.00 250.00
Orissa 200.00 75.00
Uttar Pradesh 130.00 75.00

Opening of new ceniers

[n non-1CDS areas. opening of ECE centres and providing for induction and refresher
traming of ECCE workers as well as teaching learning materials have been the main

mmtiatives under DPEP.

ECCE in DPEP States —Coverage in Unserved Areas

State New Centres

DPEP 1 DPEP I1 Total
Andhra Pradesh 1950 485 2435
Assam 750 1470 © 2220
Bihar (DPEP III) 778
Gujarat 20 ECE cum AS centres in Banaskantha & 20)

Panchmahal District
Himachal Pradesh 158 158
Karnataka 3 38
Maharashtra 203 342 545
Madhya Pradesh 4008 287 (Jhoolaghars) 4295
Orissa 10 10
Total 10,254
Personnel Attached to ECE Centres Started by DPEP & their Honorarium
State ECE Worker ECE Hclper
) Number Honorarium Number Honorarium

Andhra Pradesh
Assam™ One 700.00 One 500.00
Bihar One 500.00
Gujarat One 600.00
Karnataka ** One Nursery As per regular One 400.00

trained teacher scale for teacher
Maharashtra One 500.00 - -
Madhya Pradesh Onc 400.00. One 200.00
Orissa One 400.00 One 200.00

g ‘A Supervisor is provided for every 10 Mukulika Centres and 1s paid Rs 1500.00 per month
o Follows the pattern of the PPC run, by the Education Department, Government of Karnataka.
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Convergence with DWCD : Some Issues

Many issues pertaining to the question of sustaining DPEP’s efforts have been discussed
with the Department of Women & Child Development at the national level and certain
joint decisions have been taken by both the Departments. The Department of Women &
Child Development has issued a D.O. letter No.4-3/90-NT dated 206.3.98 addressed to all
State Secretaries of the Department of WCD/ Social Welfare/Education (copy attached).
This letter highlighted the following decisions that were jointly taken by the DWCD and
the Departmeént of Education, GOI. ‘

1. Joint Planning, Mapping and Sharing of Resources
* Location of the Centres

* Timing of the Centres

Joint Community Mobilisation efforts

Fund allocations

Joint training and monitoring

TR

This letter requested that a state level meeting of the Secretaries/Directors of WCD/Social
Welfare and DPEP/Primary Education/Rural Development (for Panchayati Raj)/HRD be
convened at the carliest, to finalise joint follow up action in the state, based on the above.

Follow up meetings have been held to review the progress and state specific experiences.
Convergence has not always been possible in all the states. Convergence issues that
persist and merit national level intervention are as follows :

= It is necessary to work towards creating an understanding on convergence
between the ICDS and the DPEP at the National, State and District levels, and
develop a clear operational framework, such that implementation is possible at the
district and sub-district levels.

=  Further ways of reaching smaller habitations, where the service i1s of utmost
importance, may be considered. If there is an assurance of sustenance, DPEP can
start ECE Centres in some such needy pockets which do not otherwise conform to
the norms followed for starting ICDS Centres.

»  Make use of the department’s Creche and Day Care Scheme to ensure child care
support during school hours.

Letters have been written to States by the Government of India to facilitate the process of
convergence between departments in

Areas of concern

ECE nterventions have focussed largely on coordination with the 1CDS programme. At
this juncture, the phase | districts need to make plans to  ensure sustainability of DPEP
mterventions i LCL, both m coordmation with 1CDS and where the programme has
opened new centers.



Gender & ECE

STATES - DPEP I

GENDER ASSAM HARYANA KARNATAKA KERALA MADHYA MAHARASHTRA TAMIL
INTERVENTIONS PRADESH NADU
Staffing Position
State 'Gender e In Place e |n Place e In Placc (Sr. P.O. for e In Place (One cach ¢ [n Place o [n Placc e In Place (One for
Co-ordi e SCERT - One each SFGs) for Gender and e State Advisor in place Women
o-orainator for gender & ECE ECE) at SPO Development and
one Assistant WDO
for Gender & ECE)
District Gender e In Place e In Place ¢ In Place (APC in each e In Place (Holding e In Place (28) e In placc o In Place
di district) additional charge) e One WDO per
Co-ordinator district
. g 304 Sahyoginis at o Inplace 73 Taluka
S stric . yog |
Sub District selected clusters Sanchalikas

Resource Groups
(Gender & ECE)

* SRG (Gender &
ECE)

e DRG(Gender &
ECE) for all

e State & District
Gender Resource
groups constituted

e Separate groups are
not in place for
Gender and ECE

e SRG for gender and
ECE constituted

¢ District Resource
Groups have been
sctup in Trivandrum
and Palakkad
districts

State and District
Resource Groups for
gender and ECCE in
place.

Resource Groups for
Gender and ECE
constituted at State
and Distriet tevels

10 member State
Resource Groups for
Women's
Development & ECE
in place meets, every
six months.

12 members District
Resource Groups for
Wonmen's Develop-
ment & ECE
constituted. Meets
Lwice d year

Community
mobilisation
Material
Development

¢ Materials with
gender focus -
print, audio/video -
developed in 2/3
languages & widely
distributed/used.

¢ Songs and Strect
plays on the need
for educating girls
and women
prepared.

e Completion of

» Gender sensitive
material developed -
Poster, Brochure,
Folders

¢ 3 Gender specific
Brochures
> Girls’ education and

women’s

empowerment

through DPEP
~ Laws for women
~ Agencies working

e Gender perspective
integrated in all
training modules &
materials developed for
community
mobilisation and
awareness creation
Rural folk tales &
stories by elders
collected to emphasise
need for parents &
community to nteract

Audio tapes on
girls’ education
developed in
Tikamgarh and
Ratlam
Brochure on girls’
education
developed in
Rajgarh and
Shehdol

Gender specitic

dwareness naterd

Handbook for
Sahayogini,
Taluka/zila Mahila
Sanchalika and
project personnel
distributed upto
school level. The
handbook explains
how to establish
communication with
parents, VEC
members,Panchayvat

Awareness
campaigns at cluster
level-1023

P




GENDER ASSAM HARYANA KARNATAKA KERALA MADHYA MATEARASHTRA TAMIL
INTERVENTIONS PRADESH NADU
feature film on for women with the growing girl & seripts preparcd members and
girls education & » Two folders child . community. It also
. community parti- for parents and ¢ A 7 modulc training covers formation of
Com."f"“{ty cipation “Pakhi” tcachers on the film with in built MTA, their role in
mobilisation by Jahnu Baruah importance of gender focus produced promoting girls’
Material cducating girls for training of teachers cducation
Dev@]()plne”[ and VEC mcmbers.

Interaction at Sub-
district level

Special campaigns
for SFGs including
religious leaders,
teca gardens, tribal
and riverine areas
Mecna campaign
Women’s
awareness camps
and follow up
mectings

Maa Beti mela at
block level

Micro planning in
low female
literacy villages
and those villages
with high
concentration of
SFGs.

Capacity building
of women’s
groups. They are
now involved in
school related

o Maa-Beti melas,

cycle rallies, puppet
shows, Kalajathas,
etc. conducted

e Mahila sashakti

Karan Saptah

e Massive enrolment

drive organised with
the help of mothers
and women VEC
members

Cultural troupes have
performed kala jathas
in all districts. In all,
the troupes
performed in 1380
villages during this
financial year.

233 and Shikshakara
Mclas conducted  with
girl child & SC/ST
children focus

VEC melas - 164

16 Ma Beti melas
Micro Planning with
gender focus
completed in specific
blocks

e Special campaign in
coastal and tribal
areas

Female volunteers

posted in the Muslim

arcas of Kasargod
and Wayanad
District & block

mectings of rcligious

leaders in Kasargod
and Wayanad
Grihasadas being
conducted with

involvement of VEC
& volunteers (10 -15

women per mecting
Conduct of meclas,
rallics, Kalujathas,
ete.

Mabhila Shiksha
Abhiyan Phasc 11
Shiksha Panchayat
Conduct of mclas,
rallics, kalajathas,
cte.

Maa — Beti Mclas
organised in some
districts

Mahila Shiksha .
Abhiyans Phase HI
Shiksha
Panchayats

School Chalo
abhiyaas in all the
districts

Conduct of melas,
rallies, Kalajathas
targeted mainly at
women and airls
Celcbration of
International
Women's Day
Celebration of Balika
Din on January

13,1999

Mahila and Kishori
Mela was organised
at the times of
enrolment drives.
Retention drives for
girls held separately

Mobrasation of VLCs
and PTAs

Block tevel
AWAICNCSS Campa-
igns organised in alt
districis.

Melas, Rallies,
Kalajchas organised
at Block level
Special involvenient
of VI.Cs in
enrolment of giris

activities
Community ¢ Sclf Help Groups ¢ Door to door campaign| * In Bellary district e PTAs inall schools Mahila Shiksha e 12593 MTAs in Door s door
Participation formed. They are for girls’ enrolment by|  children get the lamp e MPTAs in majority Abhiyan, Shiksha place in 9 districts campai for girls”
schools Panchayat and MTA has adopted 10 enrohent by wonien

showing interest in
girls’ education and
school issucs .
They go on school
Visits, cnsure
tcacher attendance,
monitor the village
study hour

women members of
Panchayat

Elected women
members pursuing
girls’ education
Celebration of Special
days are girls
cducation like Duolak

from the village
houscholds for the
cvening classcs as
there is power
breakdown.

In Raichur district
VEC members pooled
in their TA/DA for

e Support from the
community is

being arranged for

helping poor

children to pursuc

studies

formation of Mahila
Samoohs

girls of migrant
families in
Bhokandhar village,
Jalna district,
provides them food

ete. These girls have |

thus been retained in

membors of
Panchuyat
Community support

for uet

o for SO

scho!

TN Todicis

RIS




GENDER ASSAM HARYANA KARNATAKA KERALA MADHYA MAHARASHTRA TAMIL
INTERVENTIONS PRADESH NADU
Manyjira etc. purchasing a durri school. to schools
(carpet) for the BRC.

VEC e VECs involved in ¢ VEC training » VECs are sensitising | « MPTAs & PTAs * . VECsensurce = Onc day orientation = Basic training
teacher addresses issues of Mother and other alongwith VECs arc girls” enrolment provided to MTA & imparted to VEC
sensitisation, home girls’ education & community leaders actively involved and regular PTA members by members at CRC
visits, awareness women. * VEC meetings, VEC with educationof the attendance and MPP Co-ordinator level.
campaigns for o Both basic and melas and Chinnara children formation of and Block Mahila = VLCand PTA
girls” education refresher training of melas are used to Mabhila Samooh Sanchalika constituted and are

e VECs, Mothers’ VEC members promote gender = Panchayat and = Monthly meetings of functioning in cvery
Groups and other completed equity. MSA training, MTAs are held for Primary school. They
Wwomen’s groups e VECs involved in » Basic training to Shiksha every class to follow are functionting as
are working closely motivating parents VECs has been given. Panchayat - . up the progress of the registered societics
in some places for to educate girls and Gender focus is special training children and their
promoting girls’ re-examine the role inbuilit, special for women participation in
cducation of women in society training is planned members. school activities.

e Formation of 1020 for 2000-2001 in view *  Special training | = Pursuc enrolment and
Mothers’ groups of panchayat for newly elected retention of girl

e Women VEC elections women children
members panchayat
convention held members

Pedagogy » Gender sensitisa- * Gender training of * Gender concerns " Om? day ) » Gender sensitisation | s Gender module » Module prepared and
tion intcgrated in IBT teachers, VEC integrated in the in- brainstorming of cluster teachers included in the in- distributed all the

Training of
academic staff

training for
teachers, Sls, Dls,
BEEOs, DIET
personnel, princi-
pals & Instructors
of BTCs. BRCCs.
CRCCs.
Classroom centred
Teacher training
Completed basic
teachers training in
DPEP Il and
refresher training
in DPEP I.

“members, Education
Administrators &
DIET faculty
completed, using the
package Dasha and
Disha
Gender training of’
district and sub
district level
functionarics, teachers
& grassroots level
functionaries through
tele-conferencing

service teachers
training programmc
The 6 day teacher
training module has
an inbuilt component
of gender

[

session held to
discuss ways to
sensitise the
teachers on gender
issues

» Gender sensitisation
module integrated in
teacher training
programme.

service teachers’
training programme -
SMARTPT.
Training of all
teachers on
Sankalp'98

schools.

» Gender perspective
integrated in training
programmes for
teachers, CRCC,
BRCC, Educational
Admunistrators,
SCERT and DIET
faculty and project
personncl.

Muaterial

developnient

Gender information
kit gender bias in
textbooks & their
alternatives by SCERT
o Mujhe Padna Hain (1
Want to Studv) — a

¢ Video recording of
gender issues (role
play) for use in tele
conferencing
completed

e 7 module video film

Sankalap/Agenda
1998 - 10 command-
ments for the class-
room to ensure girls®
participation.

e T'cachers handbook




GENDER
INTERVENTIONS

ASSAM

HARYANA

KARNATAKA

KERALA

MADHIYA
PRADESH

MATLARASHTRA |

TAMIL
NADU

gender module for
the tele conferencing
on girls’ education

produced is used for 3
days film based
training

on MPP covers ways
of conducting MTA
nicetings

e Efforts madc to use

eSome material

Handbook for

Teacher support e 2 booklets - on ¢ Specific material to o Chiguru : Resource

material educating girls & a teachers on how to Book for teachers. ‘she’ wherever “he’ developed carlier is Suhayogini, CRCCs
compilation of handle textbooks/ » Manthana : Resource has been used in the being used by the and teachers finalised
stories of girl curriculum & extra Book for Traincrs of teachers handbook districts afier scrutiny by the
recipients of curricular activities teachers. e Short stories MPP Advisory
national bravery without any gender e Scven module film — invited to scnsitise Commitice.
award bias “Before we begin the teachers on gender e Handbook

e Tcacher lesson...” alongwith 3 discrimination "Margdanshika” for
Sensitisation days training dcsigned which will be Sahavoginis and
material on how to for tcachers. screened by an project personnle.
reduce gender bias expert committee. e A booklet based on
in classroom textbook focused |
activitics -gender issuces

- “Samantechva
whatever” (on the
way to equality)

Textbooks ¢ Textbook » Textbooks for o All text books of o Efforts made to use e SCERT has e Gender review of s Gender neutral
devclopers classes I-V reviewed standards [ to 1V in ‘she’ wherever *he’ completed gender textbooks textbooks upto Class
provided with to eliminate gender Kannada, Urdu, has been used in the analysis of text o Gender perspective Vo—all subjects
checklist of "dos’ bias Marathi, Tclegu and textbooks books built into the process
&'don’ts’ Tamil reviewed for * All textbooks for of textbook

¢ Textbook for class climination of gender Classes I to 1V development
III and 1V and bias. A gender reviewed for * The process has
ECE are going to resource person, elimintation of been completed for
be reviewed associated with Text gender bias all text books for

Book Committee Classes |-V
Management o Use of gender o Gender analysis of ¢ On-going cfforts to e Intcgration of the e On going cfforts 1o o Efforts being made to | o Inteeranon of gender
Planning analysis of EMIS EMIS data and sensitise the planning gcpdcr perspective integrate the gender integraie the gender concerns attempted
o data for planning cohort studies used process being attempted perspective perspective. o AWPE includes o
Integration of stratesies f for planni o . . . i . Sonre ) A, R
. gies for or planning « Interventions for girls [nterventions for Separate Chapter A chapter in the chapter on gird civild

gender perspective girls’ education e Provision for’ integrated in the girls’ cducation in in AWPB spelling AWPB details specific interventions.
in plan formulation | e Separate chapter educational various activities the district plans out interventions strategies for gird

in AWPB incentives & other proposed in the e Focussed inter- for women & girls children

detailing girl-child support for girls in AWPB ventions for girls

specific the AWPB. included in the
. interventions AWPDB 1999-2000
Capaciny Building * Modulcs developed | e Gender Training  Gender training e Gender sensitsation | e Gender truining

Preparation of
aender braining

for teachers,
Educational

manual and package
for cducational

modules - Head
Teachers, Tcachers

built into the tramning
progranue for

module for DIET
faculny & Educanio-
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module Administrators, administrators Educational Admini- tcachers and nal Administrators
VEC members. etc. | e Section on strators & VECs educational e Gender Module
girls’education and « Scssions on social managers incorporated in

Capacity Building
Preparation of
gender training
modulc

Sensitisation
programmes for
DPEP personnel

Workshops

e Gender sensitisa-
tion built into the
planning and
introspection
workshop for
DPEP personnel

* Orientation of
Gender SRG &
DRG

Workshops on
planning activities
and review of
progress held
regularly at the
State level

3 day State level
Seminar on
Gender Equity
Issues

gender 1ssues in the
teacher training
module Tarang

Gender sensitisation
program for district
and sub district
project staff
Training on girls’
education of project
personnel through tele
conferencing
Gender sensitisation
of BRCCs, CRCCs
and adminis-trators
through the package
Dasha und Disha.

Material development
workshop for
teleconferencing on
girls” education

mapping in the VEC
training module have a
gender and caste focus.
Separate sessions on
incquality in access &
participation in"
schools.

Gender training of
teacher, Head teachers,
BRCC, CRCC and
VEC

Repeated focus in all
review workshops
involving BRC and
project personnel.
BRCs, BEOs and
CRCs trained to use
MIS data from gender
and ECE perspective.
State level workshop
on use of MIS data

Workshop with
support from
NIPCCD on
strengthening
collaboration between
DWCD and
Education
Dcpartment of
implementation for
ECE.

e Statc workshop on
gender and women's
empowerment.

» Five days workshop
on strategising and
planning for girls’
cducation and ECCL
{ including fields
visits to 1dduki
district)

e Gender sensitisation
of district gender co-
ordinators

¢ Gender sensitisation
of BRCCs

e Training for role
clarification of
Gender Co-
ordinators.

e Sahayoginis
undergone training
on gender
sensitisation

e Gender
coordinators
trained for thrift
and credit groups

¢ 2 day SSK
orientation
programme for
DRG in May 99

e 2 day SRG
workshop for
preparation of
Sahyogini
evaluation format
in December 99

e 2 day orientation of
gender coordina-
tors for quality
water.

SMART PT.

One day orientation
of Sahayoginis.

3 days gender
sensitisation module
for CRCC/BRCC
developed at SPO

Three days gender
training of personnel
Training of
Sahayoginis
Training for
implementation of
Sankalp 1998
About 85
district/Taluka
Mahila Sanchalikas
went on exposure
visit to Nanded
district and saw
sugar school and
met MTAs, in
February 2000.

Job chart for CRCC's
to guide them to
meet MPP objectives
Review meeting of
Zilla Mabhila
Sanchalika & Media
and Documentation
Incharge

Mahila Prabodhan
Programme — Case
Study workshop
Mahila Prabhodhan
Programme
meeting

]’:‘(l'i
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Networking » Networking with « Resource Persons for | ¢ MS, SRC, NIAS,CLR | »  Linkages with e Linkages with » TISS, SPARC, BMC, | » Convergence with the
NGOs; NEIBM, gender programmes (Pune), CRY and institutions of Action Aid Eklavya, CLR Pune, SNDT Social Weifare
MS, Women’s drawn from DWS, BGVS have been repute, Govt. Depts., TISS, SNDT University. Department and
Studies Centre, NCERT, TSG involved in various experts of child University, FRCH e Life skill carichment voluntary agencies
Gauhati University Ed.CIL, & NGOs activitics development and Punc & other State programme for adole- attempted.
e Convergence with | « Womens’ Education child psychology agencics scent girls developed | @ DTERT and DIET
Social Welfare Cell in SCERT « Networking being with the help of faculty assist in
department. for planned with NGOs vocational traming training
health departiment of Govt. Programnics.
of Maharastra & -
SNDT Colleee, Punc.
MIS e From EMIS & e Through EMIS s Through village e Through EMIS ¢ EMIS and Lok e Through EMIS o EALIS & compuisory
A\;a[]ubj[j[y of VEC survey « Through cohort study I]qupil\g and EMIS Sampark Abhiyan e Through Micro- registrution of
Gender * Through house to and house to house » Micro Planning data data Planning and House chiidrenn schoo!
survey data « Gender disparity e The IPMS has to Housce survey QOINg age (MIcro-

desegregated data

house survey data

reports are generated
for Districts, blocks

attempts to integrate
gender concerns

plannina)
Through cohort study

and CRCS. through LSA and
MSA data
Mahila Samakhya | * Operational in one s MS working district e MS operational 2 ¢ MS opcrational in 3 « MPP operationalised
] block in 3 DPEP [ resource persons on DPEP districts. DPEP districts in linc with MS
districts in one microplanning with Personnel at statc o MS support drawn e The MPP has located
block DPEP and district level upon for conducting functionarics at
» Expanded to 2 « MS resource book on selected Mahila Shiksha district, cluster and
DPEP Il districts gender, ‘Kusuma’ Abhiyan and block fevet. Sabavoguis
» An integral part of distributed to all BRCs Sahayogini training Sahavoginis work m
DPEP’s gender and CRCs. ¢ Formation and school level
strategy. * MS representation in training of Mabhila
VEC being considered Samoohs and Sclf
Help Groups
Innovation e Shiksha Scvikas in | e Special coaching for » Mectings with reh- e Providing primary = Lite skill enrich-ment | » 2840 Special Conching

10 villages

* Moktabs as AS for
girls’ education

» SHGs pursuing
girls’ education

» Follow up action to
ensure retention of
girls enrolled.
through the special
enrolment drive.

1

girls’ in urban slums

e Special interventions
for girls working in
brick kilns

gious leaders, pla-
cement of volunteers
in coastal & muslim
dominated arcas in
Kasargod, Malapp-
uram and Wayuanad.,
House Visits made
regularly by
volunteers to motivate
dropout children &
parents towards
primary cducation

school facilitics
within Madarssus
Sahayoginis placed
in | block of DPEP
districts as per MS
modcl
o Ashram Shalas for
girls i wribal pockets

programme for out of
school giris.
Pre-vocational
training to out of
school airls

Gender specific in -
puts provided n
clusters selected fo

UPL

Centres for SCST
wirls. (U233 airls
covered by these
centres. Teuchers
ramed in muligrade
teaching

To prevent dropouts &
Cnsure restiar
attendunce local eseort
systemmple-mented
on e hasisn 3

hiochs s T3 schools
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Alternative ¢ Drop out girl * Working girls, girls o Dropout girls working | « The multigrade ¢ Girls benefiting e Girls in Prerna ¢ Out of the total of
SL'II()()IiIlg children and engaged in sibling girls & girls cngaged in centres in s;hool- from 11,579 Shishu Centres and Contract, 31,161 children,
working girl carc/domestic chores, sibling carc/domestic less habitations Kendras Summer Sugar, 16,444 children are
children arc who are drop outs, chores and cattle rcach out to SC/ST ¢ 3647 girls admitted Mobile, Ashram girls, i.e. 53%
benefiting who do not have grazing arc the main and Other girls in the in 21 Ashramshalas Schools e Tne AS centre for
e Around 50% AS access to schools are beneficiaries of AS 8-12 years age ® 46% of the children | ¢ 43% students enrolled muslim adolescent
Instructors the main beneficiaries | o 581 NFE centres are group. enrolled in the AS n AS Centres are girls girls in Ramanathan
recrutted are of AS operational * 46% of the children Centres/EGS are Puram district
women * 66% of the chiidren e Out of 15,836 enrolled in the AS girls » One AS centre for
e 539, of the enrolled in AS students in AS centres Centres are girls * 4,23,580 girls being girls engaged in

children enrolled
in AS Centres are
girls

Centres are girls

8799 are girls
Preference is given to
appointment of
female instructors
belonging to SC/ST
and other backward
groups in AS

educated in 22,845
EGS.

beedi rolling in
Dharma puri district
131 AS centres being
run exclusively for
girls by lady
instructors.

62% teachers of AS
centres are women.

Research and
Evaluation

Survey on language
and girl child issues
Open evaluation of
NFE centres

Study on gender
bias in classroom
transaction

In the sample
monitorng
conducted in the
last 5 months
cmiphasis has been
given to analysts of
attendence,
enroliment and
drop out of girls
students

Study on ECCE by
Santek Consultants
Pvt. Lid, N. Delhi
Study on Gender
Disparities in District
Kaithal, Department
of Women’s Studics,
NCERT

A study on observation
of the use of new text
book in Kolar district
by Ms. Prema Clarke.

Studies proposed on

the functioning of —

» grihasadhas

~ volunters for
Tribals and girls

» Anganwadi
centres

~ classroom
cnvironment vis-
a-vis pirls’
learning.

Study being

conducted in cach

district to find out

the real class-room

situation regarding

gender bias

Effect of Bal Mela in
bringing back
children in school of
vitlage Dupada, Distt.
Shajapur,

Study on tribal girl
child  Distt. Sidhi,
Impact of EGS. AS,
NFLE and SSK on
girls™ enrolment.
Impact of SSK
Udaipura and
Obaidullagany Blocks.
Distt. Raisen

Status of education of
women and girls
working in stone
mincs

Contribution of
Alternative schools in
UPE in Mandsaur.
with reference to
girls” education

Impact of gender
sensitisation ol
parcnts and teachers .

Rural Girls entangled
in the chain of social
customs.

School activitics with
reference to Gender.
Role of female
members in VECs.
ST girls™ partici-
pation in other
activities in school.
Education of retarded
girl children.

Factors contributing
towards enhancement
of girls’ attendance.
Action research on
dropout and retention
of girl students,
Osmanabad district.
Study on enrolment,
attendance and
retention

Study of Enrolment
and retention of girls
in primary schools in
the coastal villages of
Cuddalore.
Comparative study of
learning achicvement
of SC/ST girls of
Thiruvannamalai
Evaluation of the
Local Escort System
Study on functioning
of special couaching
centres for SC/ST
girls

2




STATES - DPEP — 1

ECE
INTERVENTIONS

ASSAM

HARYANA

KARNATAKA

KERALA

MADHYA
PRADESH

MAHARASHTRA

TAMIL
NADU

ECCE

» Mahila Pragati
Manchas & Balika
Surobhi Manchas
started in Dhubri

¢ SRG members
trained in NCERT

o 2220 ECE centres
established

e 1047 AW Centres
covered through
convergence

e Mothers’ Groups
taking keen
interest in girls’
education

eSupervision and
monitoring mech-
anism revised
through a three day

workshop which is
uniformly adopted.

*Training modules

developed for :

- Foundation
Training of new
ECE Workers

- Refresher
Training of old
ECE Workers

-In-service ECE
Supervisors

-5 day training of
ICDS workers

-CRCC & Kamaan
teachers on ECE

Mapping of ECE

centres in all

district is in
progress

3701 Anganwadi-
Centres covered by
DPEP to strengthen
their ECE component
Five days Training of
AW Workers
completed. Helpers,
Supervisors and
CDPOs have also
been trained

Rs 200/- being paid to
AW Workers for
extending the timings
of Angan- wadi
Centres

Play way material/
teaching aids,
teaching Kits
provided to 3701
Anganwadi Centres
SCERT providing
special training on
material develop-
ment in blocks
adopted by it

Tat patis provided to
3867 AWCs.

TLM developed
through workshops
with AWW
Permission granted
to open AWC in
Primary Schools
Filmshows and
puppet shows being
organised at AWCs

The 45 ECE Centres
established, 38
sustained.

Undcr convergence

with ICDS, 2455 AW

Centres supported by

DPEP as follows :

» Provision of monthly
honorarium to
AWW (Rs.300/-)
& Helper (Rs.250/-
) for 10 months for
cxtending the
timing of AW
Cenires to match
school timings

»Rs 2000.00 provi-
ded for material
purchase (one
time)

Collaborating with

CRY, CLR, Pune,

DSERT & NIPCCD in

formulating ECE

training module

ECE unit at DTERT is

the resource centre for

ECE

Refresher course in

arranged for AWW

and AWH. They also
attend monthly
interactive meeting at

CRC level.

¢ Manual developed
for the usc of
Anganwadi/ Balwadi
teachers

e Training of ICDS
Supervisors from
DPEP I districts

¢ Training module

. for AW Workers
developed

¢ Involved in
Government of
Kerala’s cfforts to
develop the pre-
primary curricu-
lum

e TLLM developed for
pre-school centres

¢ A monitoring tool,
for periodic
assessment of the
pre-school
component of AWC
developed.

* 4008 ECE Centres
(SSKs) set up and
run by DPEP in
phase I with 137910
girls

Training of SSK
Teacher and
Sahayika

7 days refresher
training to tcachers
and 3 days rcfresher
training to Head
Teachers of schools
to which SSKs are
attached

Books and
cducational material
provided to SSKs
Around 287
Jhoolaghars being
run as child care
centres with 4201
girls in Phase 11

ECE centres started in
DPEP districts - 343
Balwadi Tuis paid Rs
350/ per month - to
be increased to Rs
500/- per month from
June™99.

Rs 500/- provided for

- toys and other

contingent
expenditure.
Training provided to
anganwadi workers
twice in a year.

Toys arc provided to
AW Centres.
Convergence with
ICDS in 15,439 AW
centres

MTAs in some
places pro-ﬁding .
nutritional inputs to
children at ECE
centres .
DPEP starts ECE
centres to mect the
gap in need after
ICDS and Zila
Panchyat divides -on
their share.
Subsequently, these
are taken over by
cither the ICDS or
Zila Panchayat

» Foldcers, posters
printed and stickers
on ECE prepared for
ericouraging the
enrolment of girls
children.

Audio and Video
casscites on ECE
were bought &
supplied to the
District Programrae
Co-ordinators.
Prepose to supply the
same to the BRCs wind
ECE centres,

9637 Anganwadi
centres being covered
for sirengthening.
Training to ECE and
Balwadi workers
completed in Phuse |
and 11 districts.
Training module fo
ECE developed by
DPEP and DTER™.
Revised module on
the basis of “themes'’
under preparation by
DPEP & DTERT.
Monitoring and
supcervision being
undertaken by DPEEP
functionarics.

Steps taken to suppls
play materials worth
Rs. 1000~ to all the
2401 RCE contres of
Phase 1T districts.
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DPEP I1 & III STATES

District Gender
Co-ordinaror

ordinator for
Gender and ECE

e Three Mandal
Resource Persons
are positioned for
monitoring all

activities of DPEP.

girls’ education &
ECE are priorities

ordinators in place

districts (One
being looked after
by DIET lecturer)

GENDER ANDHRA BIHAR GUJARAT HIMACHAL ORISSA WEST BENGAL UTTAR PRADESH
INTERVENTIONS PRADESH PRADESH
Staffing Position e In Place — Three e In Place e In Plice e In phice e In Place hSlulc Co- e In Place e In Place
Bt . co-ordinators for e Scparate ECE Co- ordinator for Girls’ Senior Professional - 1
State Gender Gender and ECE ordinators in place Education and Consultant - |
Co-ordinator Programme Assistant
for ECE. Overall co-
ordination by Addl
Drrector (General)
e In Place - one co- | ® ECE /Gender Co- ® [n Place e In place in 2 e In Placc * InPlacc e In place

Resource Groups
(Gender & ECE)

Four member
SRG constituted
which meets once
every month.
¢ Five member
DRG constituted
which meets once
every month.
Eight member
MRG constituted
which meets once
every month.
(The resource
groups are common
for Gender and
ECE)

State Resource
Group and District
Resource group
under Mahila
Samakhya (MS)
formed.

State and district
Core Teams of MS
in place

SRG and DRG for
ECE constituted

* SRG - Gender
« DRG - Gender

¢ SRG for gender or
ECE in place

¢ SRG (gender) meets
twice a year. Facilitate
implementation, monit-
oring & develop-ment
of training modules

* SRG(ECE) meets
every quarter. Helps in
planning, training and
monitoring.

e Gender DRG in place
—8 members

* Gender BRG in place
~7 members

¢ BRG assists in VEC
& teacher training,
orientation of MTA/
PTA, Mabhila Samitis.
Helps in enrolment
drive s & girl child

*16 member SRG
constituted —
quarterly
meetings .

oSRG actively
involved in
programme
planning and
development of
gender training
modules

¢11 member DRG
in place -
monthly
meetings

*15 member BRG
formed -
monthly meeting

¢ 25 member SRG for
Gender & ECCE
constituted Members
oriented.

e Members assist in
conducting community
mobilisation campaigns,
material development,
review progress and
planning, training
ECCE workers, VEC
members, women’s
motivator groups.
Quarterly meetings are
held.

e DRGs meet once a

month

¢ 215 BRGs formed —mect

every month
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Resource Groups
(Gender & ECE

PRADESH

v

wecek. Visits schools to
ensure attendance of " -
girls. :

e DRG attends district

level programmes and
co-ordinates between
BRG and Gender
Coordinator.

Community
mobilisation
Material
Development

Gendcr aware
material developed
Chapter on girls’
education
included in
handbook for
school committees

¢ ‘Munia Beti’ audio
cassettes &
calendars
*Akansha’~ Audio &
video cassettes
Quarterly news letter
being published
Audio-Video
casscttes on gender
developed/
disseminated

» Some gender aware
comimunication
material developed

sSlogans highlighting
importance of girls
education’developed
& used

eCalendars focussing
on girls’ education
developed by
Chamba and
Sirmour district

eAudio Cassettes
with songs on
gender issues devel-
oped and used by
Kullu district

s Printed materials
produced and
distributed to
MTAs, VECs,
Teachers. Leatlets
displayed at Melas,
enrolment drive
week and local
festivals

¢ Organisation of
Meena campaigns
during celebration
of “Girl Child Week’

s Posters & audio

cassetles develo-
‘ped for commu-"
aity mobilisation

o Meena audio

video material
given to districts

 Mcena shows

Jeld inalld6e . .

GPs of Bankura,
14/16 in
Birbhum,

16/25 in Cooch
Behar,8/19 in
Murshidabad,
9/19 in South 24
Parganas.

» Posters. Audio Cusseties,

Abhiyan Geet

“» Mcena Video Casselics

Mahila Samakhva
Bulleting and magazines
madc available to teachers

Interaction at Sub
District level

Balika Melas,
Rallies, Meena
Campaigns and
enrolment drives
conducted in 18
districts.

Meetings held with
villagers, school
committee chair-
persons and
teachers. Parents
interviewed to elicit
their attitude
towards girls’
education.

Reasons identified
for girls lagging
behind in education

‘Munia Beti’
Campaign in SC,ST
OBC and minority
areas
Prabhat Pheris,
Padyatras Bal
Mclas and Ma-Beti
melas at block and
district level.
¢ 1983 Mabhila
Samoohs under MS
functional at the
village level.
Jagjagi/Bal Jagjagi
centres
Mahila Shikshan
Kendra at 8 places

¢ Rallics, Prabhat
Pherias, Publicity in
Haats, Tamasha Party,
Mecna Campaign,
awarencss campaigns
& Rangla- Rangli
programme
Congregations among
-Rabari, Thakore,
Machi, etc.
Chaudhari congre-
gations in Dhakha,
district Banaskantha,
focussing on reten-
tion of girls. utilised
for improving the
school in Dhakha.
Need for AS ccntre.

e Mcena week
celebrated in Sirmour

e Cluster level Ma-beti
Melas organised

e Block level Mahila
Sammclans. _

o International
Women's Day

e District & block level
Bal Mclas

o Girl Child Week

* Village rallies by
school children with
focus on girls
education

* Bal Parvesh Melas to
ensure enrolnfent of
girls.

« Block level. Women

» Community
mobilisation with
gender focus
Ma-Jheea (Mother
daughter) Mclas in
tribal arcas

Women’s conven-
tions, Pada.Yutra- &
rallies at block and
cluster level with help
of Mahila Mandal,
NGOs, ICDS
functionaries

Special enrolment
drive for givi children
in July

Regular commu-
nity meetings in
focus blocks of

' Bankura and

Bribhum
Block level Maa
o Meyve melas in

-1 focus block (all

districts) & 48
GPs of Cooch
Behar

In Murshidabad,
anvareness camps
for parents &
community and
door to door
campaign for

airls’ education

Public mecting, film
shows, rallies & village
meetings 1o creaie
awareness about DPEP and
gender issues

Meena Campaigns — 337
villages

Conduct of Mclas(330
villages), rallies,
Kalajathas (194 villages).
Ma Leti melas Women's
parliament - 222 villages
Enrolment drives =213
blocks

619 retention drives
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Interaction ar Sub
District level

Conference at
Sirmour district

¢ 12 Mahila Mandal
Camps and teacher
sensitisation for1823
teachers in Chamba
district

Block/municipali
ty level meetings
held regularly in
Cooch Behar
GP meeting held
in South 24
Parganas.
DPEP stalls on
girls’ education
put up in fairs/
exhibitions

Community
Participation

¢ There are many
examples of
community
donating land, cash
and other building
material

There are 2180
Mothers’
Associations in 12
districts. They
support the
effective
functioning of
ECE centres.
Balika Melas
organised by the
community in
Kurnool and
Srikakulam
districts. The
community took
upon itself to
enroll and
mainstream girls
in primary schools

*Mata Samiti members
run the Angna and
Apna Vidyalas.

»ECE centres
established and
managed by Mata
Samitis.

*There arc examples
of community
providing waste
materials for
preparing play
materials, learning
kits and aids for
the centre.

sManagement of
ECE centres
opened by DPEP
rest with Mothers’
Committee.

* MTAs getting
involved in issues
concerning girls’
cducation — ensurc
regular attendance

o Mahila Mandals are
enrolling students
and keeping watch
on their retention

L]

MTAs and community
contributing funds for
school repair |
boundaries, etc.
Women have trying to
create awareness on il
effects of alcoholism
and the importance of
girls” education

In Dhenkanal, a lady
VEC member provi-
des 3 hours coaching
to children of her
village . She watches
their attendance to
prevent drop outs.
VECs engage lady
teachers by paying a
honorarium of
Rs.400/- per month.
Qualified girls are
taking classes volun-
tarily in the nearest
primary schools.
MTA members
collected wood from
nearby forest to a
fence their school.
100% cenrolment of
girls achieved in
certain villages/
schools.

e Community coming
forward to support
preparatory classes for the
out of school children and
providing escorts to girls
and child care facilities in
villages where the model
cluster approach is being
implemented.
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I’EC » Statutory School » Active participation | ¢ VIIC, MTAs, PTAs e Women VEC e [ssucs of yirls’ » Gender sensiti- o A fullsession of the VEC
Committees of MS in VEC lformed members sensitised cducation built into SULon INcorpo- Ctraining module focuses
constituted with meetings and ¢ MS represcntative in o MTAs & PTAs VEC training puckage. rated i the VEC on girfs” education.
50% women activitics. MTAs formed o MTAs lor all 1 waming module. 13856 VECS out of 14,659
¢ School committee » Women constitute ong » Weekly village visits e Training modulce for primary schools. o Gender modiile given hasic training.
formed and third of VEC by MS and DPEP MTAs developed Around 11,000 developed fer * VECs help increase
members trained. members (5/15 to personnel in ¢ VEC members MTAs arcin place VIEEC in Birbhum encolment and retention
Girls’ education 7/21) Banaskantha and given-second round | » MTAs motivate - | * MTAs formed in]  of girls, ensures
was discussed * Onc post of Panchmahal and work of trainingiand parents to cnrol their Cuooch behai, participution of women
separatcly in their chairperson/Vice with women’s groups inpjutsincludcd children, look _imo Have regular and girls in educaiional
training Chairperson of VECs | for awareness creation gender specific school devclopment mectings programnies, supcrvise
« School committee earmarked for women|  on girls’ education issues issues. They meet | = VECsgiven | schools and AS, provide
members are * At lcast two women + Monthly VEC once a month. topics such as escorts, encourage out of
responsible for members from each n\eetings lield in ¢ VECs pursuc en rolling gil Is, scliool gil'lS to ] 0in AS
enrollment and VEC being imparted Kullu with active enrolment of girl planning reten- centres, convene meetings
retention of girl professional training. women’s children - often tion, community with women catalyst
children. * VEC women participation through campaigns in role, problems aroups.
members take active « With women’s Jocal markets, mclas girls face, rea- e 2180 MTAs formed
. partin orientation representation in and Jatras.. . wex = - o | ~SONSLOr.girls natl.e 362 women motivator
trainings PRIs as pradhans/ | * Inputs being given coming to school | groups formed & trained
up-pradhans and for change of for discussion and 30 core teams
members, they attitude of parcents with public formed and traincd.
hold the position of | towards education of | ® Mecetings with
Chairperson of their daughters. teachers to
VECs » Teachers meeting discuss: irregular
organised attendance of
« Joint training of girls. mativating
MTA and ICDS girls
Mahila Mandal * VEC members
¢ VECs monitor “_'““'Cd mn
attendance of girls (‘()()ch{‘]clmr
and cases of girls S (_'0”1”““““ )
likely to drop out 10””‘_‘(1 ”t. Gr
are taken up on level in Birblhivm
' priority - Q11~e member
" from cach
GramSansad
invited to work
on gender issues.
Pc'dagogv e The integrated L Ge'ndcr s_cnsitisation s Gender sensiti-zation . Tca.chcrs motivated » Draft lcnc’hcr raining  f Teacher training | o s}n.T,\'fm%Al;.;L G0 dans
'/‘/'al'nmg Of modglc for Fca-Chcr training imparted to package for teachers agumsl. gcnsicr bras package & handbook module A“‘”h |11mm"u tor feaeners, ‘
- training which tcachers/ drafted Also given inputs on | e [n attitudinal traimng | gender focus provides vie i day sos
ucadenic Smff includes a gender programme o Gender sensiti-zation the importance of of teacher m tribal ‘ dratied crlsT educaineg
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Pedagogy component personncl. o module for BRCCs & girls’ retention areas one day devoted |= Trialling of e Sabal, a 8 days module
Training of distributed to all = Gender sensitisation CRCCS dev.clopcd & | e Draft mOdUI,e. on. to gende.r issues module over at a for teachers includes a
o tcachers. forms part of all inte-grated in the tra- gender sensitisation | e Orientation of BRCCs workshop chapter on inadvertent
academic staff e Two days train-ing training modules. ining programme. of teachers has been included one day for * Gender training messages.
of MEOs - covered | ® 758 Jagjagi teachers | o District & Block level prepared. This will gender issues module for
ECE & girls’ trained meetings on gender be finalised in a teachers finalised
cducation * 1220 female ALS issues — for planning workshop scheduled along with
¢ All DGCDO's, instructors/220 and implementation for 30-31 March. handbook

SRGs given 2 days
oricntation on
gender issues
Training module
Amma Nannu
Badiki Pamppave
developed for
training MRPs,
Head teachers and
teachers. Same
module used for
SRG and DRG
members.

ECE instructors
trained.

One day out of the
10 days teacher
training package
devoted to gender
scnsitisation and
girls’ education
District level
orientation of
teachers on gender
sensitisation were
conducted in all
the four DPEP
districts for
District Resource
Groups.

Teacher Support
Material

Book on TLM,
‘Shikhane Asha

. Hai’ developed

with focus on
gender issues
Book on TLM
“Shikhana Asan
Hai” address
gender issues

Some handouts
prepared

« Handout on “Why
girls’ education and

- gender issucs in
primary education **

distributed to BRCCs.

» Stories of
bravery of girls
under
compilation

Handbook developed by
USAID being trialled in

onc cluster in Sitapur

Teacher training material
of all clusters (Model
Cluster Approach)
developed

Texthooks

Class V Telegu
and Class 11
Mathematics
textbooks
reviewed for
elimination of
gender bias

Gender issues
addressed in the
revised curri-culum
and text books of
formal primary
schools and AS
Centres

e Existing Class !

textbooks reviewed &
changes suggested.
Changes &
supplementary
material to be made
available to teachers

o Class | textbooks &

Teacher hand-books
being trialled in few
blocks

Gender focus and
climination of bias
ensured

The teams working
on curriculum and
text book renewal
were sensitissed
towards gender
senstive issues and
they were
motivated to

e Review of textbooks
for climination of
gender bias under-
taken by SCERT

= Class |
mathematics and
language text
book has been
reviewed

Checklist of *dos” and
don’ts’ developed for
authors of textbooks to
ensure gender neutrality
All textbooks developed
for classes I, Il and [11 have
been reviewed for
climination of gender bias
2 district gender co-
ordinators arc members of
the SRG for textbook




-

GENDER ANDHRA BIHAR GUJARAT HIMACHAL ORISSA WEST BENGAL UTTAR PRADESH
INTERVENTIONS PRADESH PRADLSH '

Texthooks perform their tasks foe Texthaoks for Classes 1V
in such a manner and Vocinder preparaiion
so that the end review e for elimiation
products are bias
free

Management ¢ Efforts arc on to ¢ Efforts arc on lo e Scparate provision for | e Effortsarc on to e Efforts arc on to * Specitic S on 1o sensiise

Planning Scnsitise the Sensitysc the gil‘ls’ education n\qde Scn51t?sc the sensitise the planning 1 activities and U onrocees

Integration of gender planning process planning proccss in AWPB ulol_\g \v:th planning process process fl“(w.’:lmnfx hes s e

T e Secparate chapter on | © AWPB mukes integrated activitics e AWPB makes o AWPB mukes included mothe provi roens for anl

perspective in plan girls’ cducation in separate provisions |e Efforts on to sensitise scparate provisions separatc provisions “AWPE 1999- eductiion h

formulation AWPB for girls’ cducation the planning process. for girls’ education for girls” cducation 2000 and the

Design and budget and MS : Perspective

for specific activities Plans of the

to enhance girl child expansion

participation rules - districis .

Capacity building * Gender strategy * Training Modules of | ¢ Training modules and |  Training modules | « Gender training * ‘Gender e Schoo! +weoment o SRG

Preparation of paper modified BRC Resource handbooks devcloped for personnel have Modules for scnsitis:qion —Pedusony - 1o oboune

der trainin » Teachers’ training persons, teachers, » Gender sensitisation a gender focus teachers developed module for eirls™ aricipation

gen g VECs Educational of teachers started. s Gender component teachers ciasstean:s elongv.:th

module

included gender
sensitisation —
modules developed
Three days
Gender
sensitisation of
SRG and DRG
using the module
Amma Nannu
Badiki Pamppave

Administrators and
CRC Co-ordinators
include orientation
on gender.—

Selected female
teachers trained as
MTs who have
completed training

of female teachers in

all three
districts.Male
teachers will be
trained in April
2000.

integrated in
training module for
BRCCs & CRCCs.

finabised
Workshops on
enrolment and
retention of
girls conducted
in districts
AMOoONng women
members ef
VEC/\WEC
women
members of
panchayats
Trained on
cirls education
Instruction
manual for

. teacher trainers

and reading
material for
teachers
developed
Comprehensive
handbook on
cender heing

developed

other i suus
Two &
tisatior:
Adminsiy
projeci personnel by MS

I day ¢oentation to listrict
coordinitors m AN,
Community Participaiton

& Genla

IS (n) -
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Sensitisation e District GCDOs All SPO. DPO and Gender sensitization ¢ Dy. Project Officer e Sensitisation for
programmes for imparted 8 days programme workshop for project in-charge of . universalisation by
2 L training & went on personnel imparted personnel teachers training, SIEMAT for Educational
DPEP personnel cxposure visit to professional 7 days conceptual RPs & DIET Administrators, SCERT

and others

Workshops

Kerala.

Refresher training
to SRG on gender
in January 1999
DRG trained at
state level, who in
turn trained
MGCDOs and ECE
mstructors
Training of ECE
instructors and
MGCDOs
conducted between
January and March
1999

Workshop on
development of
village profile.

training in which
gender
sensitisation is an
integral part.
Training modules
developed for
Mata Samitis
Jagjagi teachers
Sahyoginis

National Seminar
on UPE where
special emphasis
was given to
gender issues
Special women
issue of-'SPO
quarterly
magazine BEP
Ahwan
addressing girls
education and
women
empowerment
issues brought
out.

workshop an
integrating gender in
DPEP

Gender sensitiza-tion
of all BRCCs &
CRCCs

One day DRG
training

Second round of
DRG training also
completed
Personnel in the
programme
received 3 days
gender training
Mahila Sarpanch
and Panchayat
members of Panch
mahyal gender
sensitised

personnel oriented
to ECE

* A two days
workshop on 15" -
16" November,
1999 to train
Master Trainers in
MTA training was
organised at
Sarahan block of
district Sirmour
where all stay and
food arrangements
for the participants
were made by
community.

Nearly 30
participants along
with 16 local
community

State level workshop
to evolve gender
strategy

District & Sub-district
personnel oriented on
gender issues in
Gajapati

State level workshop
to develop gender
strategy & plan of
action for integrating
gender perspective in
the implementation of
DPEP

Workshop to develop
training & sensitisa-
tton materral for
MITA and PTA and

» | day state level
work-shop on
girls’ education
State level
workshop on
gender issues for
DPOs, Dy.
DPOs and
district Gender
Co-ordinators.
2 days planning
workshop on
girls® education
for state &
district Co-
ordinatars and
Resource Group
members

and DIET faculty and
project personnel

Two days workshop on
gender for DPEP per-
sonnel of Firozabad,
Hardoi and Sonbhadra
Two days workshop on
community convergent
action to introduce con-
cept of convergence &
relevance of PRA in
working with commu-
nities in Firozabad, Hardoi,
Sonbhadra

1983 PTAs formed,
oriented n girls’
education

1 day planning work-shop
by MS for district Gender
Coordinators

3 days State level gender
orientation workshop for
district Gender Co-
ordinators and SRG
members

State level workshop to
develop training and
sensitisation material for
BRCC, CRCC, Women
Forum, MTA, PTA and
other motivator groups.
Workshop to finalisc
training & sensitisation
material for BRCC,
CRCC, Women's Forum,
MTAPTA and other

s
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members strategise for model e Onc day motivator groups and
deliberated for two cluster approach orientation strategise for model cluster
days on different through field visit and workshop of approach through field
issues related to interactions Gender Co- visit and interactions.

.

girl child, their
upbringing and
their proper
schooling.

To build up the
capacity of
CRCCs, BRCCs,
DIET faculties and
Project Personnel,
three district level
workshops were
held which
targeted as proper
functioning of
MTAs, involving
community in girl
child issues, and
involving more and
more female
resource persons in
different
orientation/
trainings and
workshops as
detailed below:
Workshop on Role,
Function and
Responsibilities of
MTA in school
development at
BRC Sarahan on
15.11.1999
Workshop cum
Re-oricntation
Programme for
BRC(s at DIET
Shamlaghat on 26
to 27" November,
1999

th

Seminar on women's
empowerment in the
context of DPEP
Conceptual
workshop on role
and functions of
Gender resource
groups etc.

ordinator key
functionaries of
DPO and SPO .
Workshop on
strategies held in
Birbhum.

3 day workshop
for trial of
module for
primary
teachers.

e Module finalisation
workshop for WMG,
MTA, teachers,
BRCC/CRCC
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Networkt'ng ¢ Seva Bharti Nellore | ®» Linkages with MS, | e Linkages with MS, * Working through » Linkages established * Linkages with e Technical support drawn
e HRESS and AWTC and NGOs NGOs, Academic cxisting structures with existing Mabhila government from SIE , SIEMAT,
UNDP, Kurnool Institutions etc. such as Mahila & Samitis departments and SCERT, NGOs, Mahila
o Initial support e State leve] integration Yuvak Mandals & | e Support drawn from NGOs, Dept. of Samakhya, TSG, Ed.CIL,
taken from SRC, meeting between Saksharta Samittis the DWCD, Orissa Women Studies, BETI, NYK, Departments
Andhra Mahila DPEP and MS Mahtla Ayog, Mabhila Jadavpur of Social Welfare, Health,
Sabha. involving District Samabaya Nigam, University and Labour, etc.
» Representatives of functionaries from 3 UNICEF, Depts. of Calcutta
Mahila Samakhya districts. Women's Studies,& University,
participated in « Collaborating with Psychology, Utkal UNICEF
induction training Early Child University, SRC for
programme on Development Adult Education,
gender strategies Learning Resource SCERT (ECCE Unit)
and ECE . Centre, MS Xaviers Institute of
University Baroda Management, Nalini
Devi Women’s B.Ed.
College, CAS in
Psychology, Lutheran
World Service.
¢ Experts from the
field of social science
MIS o Available from the e Available from the ¢ Available from the = Available from the P Available from the | o Available from EMIS and
Availabilin ()/' EMIS and micro EMIS and micro EMIS data EMIS data monthly /annual Micro Planning data and
. C planning data planning data in * Gender analysis of returns of Directorate of Basic
Gender selected areas. EMIS data carried Department of Education, GOUP
desaggregated data out to identify 5 School Edu-cation. | e House to house survey data
and use of, MIS schools in each GOWB

data for
implementation

block where girls’
participation in
Class HI is
negligible.

Data from house to
house sur-veys in
selected blocks
Data used for
selection of blocks
and activity areas
in AWP&B 2000-
2001

Mahila Samakhya

e Linkages being
strengthened

* MSKs running in 8
places

® MS actively in-
volved i meetings &
activities of VECs

s Jagjagi and Bal
Jagjagi Kendras run
hy MS

» Linkages established

o Close operational linkages
— MS is represented in the
Gender SRG
- MS provides support in
of material development
and training modules

]lih])
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Innovation e Positioning GCDO | = ‘Friendship Camp’ = Special mobilisation | e [nitiatives in one * Initiated activities to | « Working in- e Init'ated activities to run

at MRC
e Monitoring GCDO
training
programmes with
support of SRC,
AMS, Hydcrabad
Village/area/girl
speciic strategies
are being imple-
mented cent per-
cent enrolment
and retention
achieved in some.
Efforts are or to
improve
achievement
levels.
Convergence
being worked out
with Health
department to
tackle problems
faced by girls.

organ-ised at State
level for the
adolescent girls of
Urban Schools and
rural Jagjaggi.

State level Maa-Beti
Mela organised.
One block in each
district selected for
focused gender
interventions
Mahila Shikshan
Kendra for girls
Mahila diwas
organised in all
project districts
Text book
distribution among
girl children
monitored through
revised PMIS
format.

efforts through
meetings among
Rabaris, Thakores,
Machis & tribals to
enrol children and
regularise their
attendance

Mabhila sangam
programme :
educated girls are
mobilising families
in Dangs to ensure
enrolment and
regular attendance
of girls. Has led to
100% enrolment in
45 villages, opening
of 7 AS centres,
enrolment of 144
girls, re-enrolment
of 20 children and
ensuring regular
attendance.
Adopted the Focus
Area approach
covering 218 villages
- achieved universal
enrolment in all

75 AS centres set up
in the Focus area
villages. 67%
children enrolled
are girls

In the Focus Area,
schools upgraded to
Class V. This has
benefited many drop
out children.

14 Mahila Jagriti
Sammellans held in
Focus Area villages
of Panchmahal.

backward block to
inculcate a scientific
temperament
among girls

By consistent
efforts lady
teachers were
mobilised to come
forward to accept
the responsibility
of working as
BRCC and CRCC.
29 CRCC are now
female teachers.
Number of female
resource persons
indifferent
trainings
workshops have
increased
manifolds.

run the Model
Village/School
Development
Approach for Girls’
Education around
five schools in all
DPEP districts (435
schools). It is
targeted to achieve
100% enrolment
and retention in
these schools.

tensively in two
blocks in each
district to cover
ST, SC,
minority girls

s Block
Committees
have been
constituted .
Meetings of
DRG and Block
Committee
members held
regularly.
Monthly
meetings also
held with
District co-
ordinators.

the Model Cluster
Approach for Girls
Education in two clust-crs
in all DPEP & BEP
districts (04 clusters)
Flexible timings have been
introduced in 17 schools.
Enrolment has been
universalised in 69% of
gram panchayats covered
Escorts being provided
Retention marches
started

Community based
attendance monitoring
system being used

The strategy now
extended to 15 clusters in
each district - Basic
activities in Progress —
selection of clusters, 720
MTAs and 83 WMG
formed. Village meetings
held. Core teams formed.
Active Schedule worked
out.
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Alternative o 45Y% students e Special modules for | e Alternative School e All Shiksha e 2 days workshop to
Schooling enrolled in AS Angana Vidyalaya for 9+ girls set up in Sahayikas develop AS module for
attached to the

centres

for 9+ girls -
modelled after
Jaggjagi of MS

590 Angana
Vidayalas cater to
9+ girls — drop-outs
as well as illiterate
Apna & Angana
Vidyalayas have
female instruc-tors
only & are under
the mana-gement of
MTAs

selected villages

¢ To encourage better

enrolment of girls i

Alternative Schools

incentive to
Instructors have
been proposed

* Out of 2637 student
enrolled in AS
centres 1442 are
girls (55%)

n

Shishu Shiksha
Kendras are
wonmen

working girls in Firozabad
and Moradabad

Prahar Pathshalas (9 - 14
years girls) , Balshala (3-
11 years), Maktabs
specially address girls in
different age groups
Muslim girls are being
reached through Moktabs
& Madarssas

Research and
Evaluation

e A study on The
Impact of ECE
Centres on the Girl
Child at Primary
Level completed by
the Andhra Mahila
Sabha

Following studies are

In progress :

e Convergence of
activities of DPEP
and Child Welfare
Department with
special reference to
ECE.

e Long term
qualitative study on
ECE centres.

e Quick mini

qualitative study

on the placement
of under and over
aged children

Class I pupil in

ECE and bridge

course centres

respectively
improve the

Study of problems
in the education of
Mulsim girls
completed

o Study on Problems o
Girls’ Enrolment in

f | Studies in progress or

planned.

Panchmahal by DIET |e Abseenteeism in

& Gujarat
Vidayapeeth
completed

girl students
particularly in
agreecultural and
labour class
families in Sirmour.

e FEducational
problems of girls
among Gujjars.

e Educational
problem of the
children with
special reference to
Girl Child in rural
areas of Kullu.

o Gender scnsitisation
in primary schools
in Himachal
Pradesh : Towards a
new curriculum.

Identification of
strategy for
improving enrolment
and retention of girl
child. (distt Bolangir)
Analysis of problems
in the enrolment and
retention of girls
from weaker
sections.(DIET
Kalahandi)
Effectiveness of
strategies for
improving enrolment
and retention of girls
(DIET Sambalpur)
As study of
effectiveness of
parent-teacher
association in
achieving
universalisation of
Elementary
education in primary
schools. (DIET,
Kconjhar)

Causes of fow
enrolment and

Study on low
participation of
girls in Primary
Education by
ISI

Indepth study
to ascertain
reasons for low
enrolment and
high drop out
rates of girls
and other issues
effecting girls’
education, has
been under
taken in the
selected blocks
for focused
intervention for
girls.

» Study on
impact of
WBDPEP
activities on
girls
retention/drop
out doncin
Birbhum.

* The comparison between
formal and non-formal
education in Relation to
Girls’ Education SCERT
A study on repetition and
Dropout among minority
students

Job Involvement and
Problem of female teacher
A study of environmental
awareness among primary
grade girls students &
their parents in Varanasi
A study of socio-cultural
context of female school
dropouts in Etawah
district, UP

* Role of community and
other factors in promoting
primary education among
muslim girls in the district
of saharanpur

Improving effectiveness of
Early Childhood Care and
Education in UP

A study of enrolment,
attendance and Retention
in Primary Schools in
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quality of primary retention of the SC relation to incentive
education and ST children with schemes

special reference to
girls and suggestions
on the strategies to
be taken for their
improvement .
(DIET Keonjhar)

Sample study of dropout
in six BEP districts of UP
A study of classroom
processes in EFA
supported and non-EFA
districts of UP.

Making a Difference —
Document on the
experiences of UPBEP and
DPEP in the area of girls’
education revised and
updated.




ECE
INTERVENTIONS

ANDHRA
PRADESH

BIHAR

GUJARAT

HIMACHAL
PRADESH

ORISSA

WEST BENGAL

UTTAR PRADESH

ECE

e Training of ECE
instructors and
class I teacher
Mothers’ Asso-
ciation members
trained

¢ ECE instructor
training packages
containing
mannual, activity
bank and calendar
developed
Timings of ECE
Centres synchro-
nise with FPS
timings

Formats used for
monitoring ECE.
Visits by MRI's &
GCDOs are chan-
nels of feedback
2180 ECE centres
established by
DPEP

Rs.400.00 and
Rs.200.00 paid as
honorarium to
ECE instructor
and Ava
respectively
Propose to
strengthen
Anganwadi
Centres

* Induction &
recurrent training of
ECE & Anganwadi
workers.
Training of ICDS
Supervisors, AWTC
Instructors.
Supply of Playing
kit to AW centres
(Non-World Bank)
and ECE centres.
= 778 ECE centres
set up in districts
» Convergence in
3849 Anganwadi
Centres
» Rs.8100.00 given
to each Mata
Samiti for pur-
chasing necessary
equipment for the
centres.
* The trainers, team
of ECE, with
specific training on
monitoring of ECE
centres, work as
ASRG. A format is
being used for the
same.
District level
training of Helpers
& State level
training of 1CDS
Supervi-sors
proposed during
1999-2000
» Training module
developed for
ECE/AW workers/
AWTC/ICDS/ECE
personnel

¢ ECE Training module
developed in
collaboration with
Early Child Deve-
lopment Learning
Resource Centre, MS
University Baroda
Training of 6000
ECE Worker in AW
Centres, Balwadi
Centres, privately run
centres and
Municipality run
centres completed
One kit per AW
Centre provided at a
cost of Rs 310.00
Monthly ECE
Newsletter being
published

® 20 ECE cum AS
centres set up in
Banaskantha (5)
and Panchmahal
(15) districts.
Training of ECE
and AS teachers for
these centres
completed. ECE kit
and Rs.1000.00 per
centre provided for
educational toys,
charts, picture story
books etc. Material
provided to AS
centres as per
norms.

600 children
enrolled in ECl
section and 2906 girls
enrolled in AS
section.

* Training module for
ECE workers
o State representatives
participated in
national workshop on
ECE at NCERT
2400 AW centres
covered for
strengthening ECE
AW workers given
10 days training on
pre school education
Handbook for pre
school education
provided to all AW
workers
All Play and TLM
developed during
training has been
taken by AW
workers for use in
her centres
For extended
training of AW
Centres worker and
Helper are paid Rs.
200 and Rs.75 per
month respectively

e Strategy for
convergence
with the
Department of

‘Social Welfare
is being finalised
AW workers
have been
trained in
Bribhum and
Coochbehar
districts using
own modules.

Rs.5000/-provided for
educational toys and other
TLM+ annual contingency
of Rs.1500/-

Rs.250/- prorata
honorarium paid to
Anganwadi Worker and
Rs. 125 to Helpers

2100 Anganwadi centre
covered for
strengthening the
ECEcomponent

1006 AW Workers given
orientation training.
Traiing of 1094 AW
workers is in progress.

PES i




DPEP IV STATE

(GEN DER INTERVENTIONS | RAJASTHAN
}FStafﬁng Position
State Gender Co-ordinator » In place
District Gender Co-ordinator |« 1In place

Resource Groups

(Gender and ECE)

= SRG for ECCE and Gender constituted. SRG has 10 — 12 members and meets thrise a year.
DRG has 8-10 members and meets twice a year.

Community Mobilisation

Material Development

= In the process of development Material from various states being collected for the purpose.

Capacity Building

Sensitisation programmes for
DPEP personne/

W0°rk5/70p

= Gender workshop organised for state district level personnel in September, 1999,

* One day meeting of gender experts for preparation of gender awareness material

= Three days workshop for preparation of village approach module.




Integrated Education for the Disabled

Introduction

Although DPEP was imtated in India in 1994, Integrated tducation for the Disabled
was formally added as a programme component in 1997, To begin with. states were
provided assistance m preparation of action plans. By 1998 many states had mitiated
surveys and formal assessment camps and evolved strategies to provide resource support

to chiuldren with special needs.

Ditferent surveys on disabled children in the country give different estimates. The study
ot the National Sample Survey Organization i 1991 estumated the blind population at 4
million. The same study also estimated that 3% children i India have delaved
milestones, duc to which they are likely to suffer from mental retardation. On the other
hand. the study of Dr. Madan Mohan , now accepted by the Munustry of Health estimates
the number of blind persons at 12 nullion. A study in 6 districts in Kerala conducted by
the Government of Kerala (1997) says that the 10% of the school goimg children have
[carning disabilities. A smular study conducted in Bangalore puts the estimate at 6%, A
study conducted by Indian Council of Medical Research (1983). estimated that 6.8% of
population in the urban arcas and 10.8% of population in the rural arcas have significant

hearig loss.

ndia has 300 mullion children between 0-14 years of age. 1t we go by the UN estimatc.
that about 10% of the child population has some impairment. we¢ have to consider 30

million children with special needs.
Rationale of IED under DPEP

DPEP 1s a centrally sponsored scheme that aims at Universalization of Primary Education
(UPE) and onc of its component 1s Integrated Education of the Disabled. UPE cannot be
achicved until and unless 10% of children with special needs are integrated in the

cducation system.

KD euidelines under DPEP

Y
“To provide for the Integrated Education of the Disabled Children. DPEP will fund
mterventions for the Integrated Education of primary school going children with
itegrable and mild of modcrate disabilities. Towards this end DPEP will support:

I Community Mobilization and Early Detection
(1) Interventions for the community mobihsation and parent contact 1o
identify tvpe. degree and extent of disabilitics amongst the primary level
age group. .
(11) Early detection of disabilities amongst pre-scholars and provision for
‘ necessary skill building for the parents and the children of ECCE and
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school rcadiness programmes started under DPEP.

In-Service Teacher Training

(i1)  Development of skills and competencies for early detection of disabilities,
functional assessment, use of aids and appliances, implementation of
individualized education plans and monitoring of progress in all primary
school teachers through in-service teacher training programmcs.

Resource Support

(iv)  Garnering resource support for integrated education at block/district level
through arrangements with NGOs and other organisations having expertise
in this field.

(v) Strengthening of DIETs in the field of Integrated Education to facilitate
development of suitable in-service training modules, providing training to
master trainers and continuous resource support to BRCs and CRCs for
integrated education.

(vi) A Programme Ofﬁcel for Integrated Education at the DPEP district project
office.

(vit) The setting up of an advisory State Resource Group for integrated
education in DPEP with at least three experts in this {ield.

(viii) An apex level resource group at the national level to provide guidance,
technical and academic support to Integrated Education under DPEP.

Educational Aids and Appliances

(ix)  Provision of essential rehabilitation and educational aids and appliances to
primary school children, as per an approved list. Such items may be
purchased through DPEP funds subject to first assessing available aids and
“appliances under existing schemes.

Architectural Designs

(x) Development of innovative designs for primary schools and removal of
architectural barriers in schools to provide an enabling environment for
children with disabilities”.

tional fevel interventions

A number of workshops conducted to discuss major issucs on 11D like supply of aids
and appliances, education of children with special needs, curriculum transaction,
resource support, IED in MIS and pre- integration skills

School Readiness manual prepared by National Institute of the Mentally Handicapped
A studv conducted on Integrated Studies for Moderately Hearing Impatred Childrén

A study conducted on the status of Integrated Education in 78 schools of § districts in
Tamil- Nadu

A booklet on pre- integration training prepared by the 1ED unit

A handbook on lTearnig disabilities prepared by the TED unit

A handbook for resource teachers prepared by the TED unit



Fechnica! support provided 1o different states.

Steps taken up by the states

ttrastructure ( consultants. SRG, DRG. IED coordinators at the SPO, DPO) for 11D
i place mall the states.

Sarvevs have been conducted in all the states.

Convergenee to provide aids and appliances to disabled children is in process.
Resource support being provided to disabled children either through resource teachers
or through NGOs.

Trammg module being developed by all the states.

Teachers have been oriented in nearly all the states.

Convergencee has been sought with RCI to conduct bridge courses where no resource
support is avatlable.
have been conducted in all the states, with focus on

Awareness programme

community mobilisation and parental counselling

DPEP approach

LD was imtally miroduced m the states in a small way by taking one block/cluster as o
pilot project i cach DPEP district. After the implementation of 1ED programme in this
block. it was planned that the 1IED programme would be expanded to cover all the blocks
in the district i a phased manner by the end of the project period. Table no. I shows the
initial catchment area, expansion plans and approach adopted in IED by various

states.
Table 1: DPEP coverage and approach adopted by the states for [IED

State Initial catchment area | Expansion plans Approach ]

I, Assam I cluster in 3 districts of | 2 blocks and 10 | Training of the key resource '

Sonitpur.  Darrang and | clusters in each | persons and convergence \\*ith'

P Goalpara. Then 5 clusters | district the  different  departments |

2 biocks mocach of the NGOs. Agencies, RCLL f

3 distriets were chosen ?

2. Andhra I mandal in cach of the 3 | I mandal in cach | Resource support with the

Pradtfesh

districts  of  Warrangal,
arimnagar and Kurnool. 1
more mandal m these 3

of the 19 disricts

help of a team at the mandal
level to reach out to children
with special needs.

districts chosen
3 Bihar I eluster m cach of the 17 | 1 block in cach of | Linkages with different
districts the 17 districts departments and — resource
support to disabled children

being provided by training the |

CRCCs.

|
f
i
|
J
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4. Gujarat

1 block in each of the 3

districts of Dang,
Panchamahal and
Banaskantha. . Then 5
more blocks chosen in

each of these 3 districts

All the blocks in

the 3 districts of

Dang,

Panchamahal and

Banaskantha

Linkages with different
departments and  resource
support to disabled children
by recruitment of three
resource teachers at the block
level.

5. Haryana | Initially 2 blocks were | All the blocks in | Convergence with different
chosen in the 3 districts | all the districts NGOs and resource support to
of Gurgaon, the children with special
Mahindergarh and needs being provided by
Hissar. Then the resource teachers who are in
proramme was expanded the  process of  being
to 15 blocks in 7 districts appointed.

6. Himachal | 33 educational blocks in Convergence with the IEDC

Pradesh | the 4 districts of Kullu, schemes and other
sirmour, Chamba and departments. Resource
Lahual- Spiti support to children being

provided by conduction of

bridge courses through RCI
and national institutes.

7. Kamatak {1 Dblock in Bangalore |1 block in each | Convergence with NGOs,
a Rural district district which 1s also imparting
tramning and resource to

disabled children.

8. Kerala 1 block in Mallapuram Convergence with different
district. Now the agencies and training of key
programme has  been resource persons to impart
launched in 30 more support to disabled children.
blocks. 25 blocks in
DPEP- 1 districts and 1
block each in each of the
5 DPEP- I districts

9. Madhya I block ecach in cach of Convergence with NGOs and

Pradesh | the 19 districts the ongoing IEDC scheme.
10. Maharash { | cluster in each of the 9 Convergence  with  various
tra DPEP  districts  were departments/agencices.
chosen. Now  the Resource  teachers  being |
programme  has  been appointed to provide support. !
expanded to 1 block cach
i these 9 districts

1. Orissa 1 block 1 cach of the § | Under the | Convergence with the social

districts Opecration welfare departments and the
Empowerment other agencies, besides  the

HY



scheme.  all the
blocks m all the
districts will be

taken up

CComergence

recruitment of resourey

reachers at block level.

with the 1EDC

L 12 Ruajasthan ¢ 2 blocks in 2 districts

{' : cscheme,

- .

!‘ 13 Tunul 1 block in each of the 7 | 2 more blocks i ~bntire implementation of the

! Nadu | districts. cach of the 7 111D programme to the NGUs

5 ‘ districts Cuppointed  for the  chosen

;7 o # B WWJR{)I«)L‘!\‘ i the district. B

[ 14, Luar P2 bloeks i cach of the 5 | Expansion  plans |+ Convergence with the 1CDS

i Pradesh | districts of Hardoi, Basti, | to cover 17 more | olficials to integrate children

| I Siddarth Nagar. Bareilly | districts | the special needs in the ave

, and Sonbhadra [group 0-5 1 the Anganwad

i centres. Convergence  with

! different agencies i process.

f I Majority of the work e this

i J [arca 1s being done by the

1 - chosen NGOs. -
15, West I block in cach of the 5| 4 more blocks | District Level Resource

’ Bengal distiicts of  Birbhum, | cach ot the 5| Group  bemg  formed by

! Bankura,  Murshidabad, | districts of | convergence with NGOs who

f Cooch Behar and South | Birbhum, are providing resource support |

| 24 Parganas Bankura, to children with special needs.

' Murshidabad,

| Cooch Behar and 3

| South 24 ‘

[ Parganas I B

State specific progress and issues:
Assam
L

been enrolled in schools.
o  Tecacher traimmg not yet started

courses will be conducted with the help of RCI soon.

¢ Convergence through local agencies/ NGOs/ national imstututes to g

appliances to disabled children.

About 1082 children have been identificd through survey, out of which 1000 have

3 Key resource persons have been trained in cach of these three districts. Readiness
centers also opened to impart pre-intcgration training to disabled children.

Bridec

agive airds and



Issucs

¢ Non- availability of master trainers and medical experts at the state and district level.
A strategy to be chalked out for tlits.

Andhra Pradesh

e About 1597 children have been identified through survey, out of which 679 have been
enrolled.

e All the general teachers in phase I mandals given orientation.

» 3 resource teachers and one psychologist appomted in every mandal to provide
resource support to the disabled children.

* Aids and appliances being provided through Janam Bhumi Scheme.

Bihar

e 744 children identified in 17 clusters. Survey going on in the chosen blocks.
¢ 595 CRCCs trained.

e Resource support will be provided through three CRCCs in the chosen block who
have been trained on disability management with the help of a manual.
e (Convergence with NGOs/ local agencies established to provide aids and appliances.

Issues

e The state should chalk out a strategy to provide aids to disabled children
e The modality of the functioning of the CRCC’s to be made clear.

Gujarat

e 19143 children identified in the pilot block, out of which around 17231 enrolled
e General teacher training will be started soon.

« Resource teachers appointed in {ive blocks of the 3 districts.

e Convergence with IEDC cell, GCERT and NGOs to provide aids and appliances.

Issues

« The state should plan on giving aids to the disabled children soon
e Tcacher training should start soon as the module has alrcadyv been prepared

Harvana

e Around 3520 children identificd, out of which 2109 enrolled

e 19000 general teachers tramed and 225 CRCC's given a 5 day orientation

e 18 resource tecachers appomted, but only 3 arc functional. Recruitment off more
resource teachers in progress.



s 99T e and apnhances provided with the help of local Red Cross and other NGOs.

Himachal Pradesh

o 0l ciitarendenutied. out of which 1849 enrolled

s luei oereral teachers tramed.

»  Bridee course conducted with the help of RCILL 26 teachers have been given trining
m the arca of MR and 21 teachers in the area of locomotor impairment.

e Aids and appliances already provided to some children with the assistance of NGOs
and rotary club. Convergence 1s going on for the same.

Issues

e The distriict coordinators tor 1ED should be appointed. as they can help m betier
plannimg and management ot the programme at the district level.

Karnataka
o 777 the school children identified i the pilot block.

o 00 teachers tramed in the Magadi block
source teachers will be provided by Scva- in Action, a NGO assisting in the 112D

s Re
programme. Interviews for resource teachers m the newly chosen block conducted..

e Comvergence with NGOs, local agencies and national institutes for aids und
apphances.

Issuces

e The modality by which these resource tecachers will function to be specificd.  In
DPEP. the resource teachers will operate in an itinerant mode, being moblile and
going to every school in the block giving their inputs. [f these resource teachers are
already working in general schools, their mobility will be restricted

Resource teachers should be in place as soon as possible tn other blocks. where
competent NGO's are not available. Posts have been created for the resource teachers.
The plan of expansion highly depends on them.

e Scva- in- Action can be hired as an agency at the state level for material development

) - . PN
and for the purposc of training.
Kerala

338 chuldren identificd i the pilot block. out of which 472 cnrolled in the schools.

o |
Survey gomg on in the other blocks
o 13848 teachers trained in 30 blocks.
e 125 Kkey resource persons, who will provide resource support have been trained.
e 19 aids and appliances given out to children in the pilot block. But convergence s

going on with NGOs local agencies and other institutes for more equipment..



Issues

The state should have shown successful integration of disabled children in the onc
block choscn by now.

More cffective convergence needs to be done with the local bodies and NGO’s. The
state has a good network of NGO’s that nceds to be tapped.

More modification of pedagogical strategics to make them more disabled friendly
Placement of sufficient and competent staff in SPO and DPO

Convergence with National level institutions needs to be done.

Madhva Pradesh

e Information not available on teacher training, provision of aids and appliances to the
disabled children.

e Survey conducted.

e Resource support will be provided through NGOs.

Issues

¢ The state so far has no plan of action. The state should chalk out a plan by selecting
the catchment area, conducting survey, converging with various departments and by
recruiting resource teachers.

[ ]

The state also has a very good network of NGO’s and resource teachers should not be
a problem. The state also has 62 trained teachers under IEDC who should be muade
use of.

Maharashtra

« 15200 children identificd through survey m all the districts, out of which 10496
enroiled

e All the cluster heads and CRCC’s in all the districts bemg provided o 3 da
orientation. 2420 have been trained so far

¢ Resource teachers being appointed i the chosen blocks to provide resource support.

« Convergence being sought out with Mmistry of Social Welfare for ards and
appliances.

Issues

»  Constant momtormyg i terms of whether or ot miceration hus hoon sohienod o e

classrooms and schools alter disabled chifdren have boen vovonree suppor



(rissa

G40 chnddren dentified and 2052 ¢luldren enrolled

a nthe pries bieo

»  Around Zeon coneral teachers have been traied i the chosen pilot blocks.

s 24 resource teachers have been appointed i these blocks (w3 per block).

»  Convergence s bemng sought out with the Social Welfare Department. training centers
Lo . . . . .
for the teachers of the Deaf tor heanng aids and other appliances.

Issues

e \numpact study needs to he done on the effectuiveness of the TED programmed.

Rajasthan

e SUIVCY 1 Progiess.

Tamil Nadu

Adlthe veneral teachers moall the distriets have been given a two day orientation.
Resource support is bemyg provided through agencies: NGOs appointed inall the
seven blocks tor implementation ot the 1ED programme. _

Aids and applhiances being given i convergence with the NGOs/ agencies appointed
for 1ED.

93575 children tound totally enrolled m all the districts

Tamil- Nadu is considered to be a model as far as the implementation of the IED

programme is concerned.

Uttar Pradesh

Around 18773 children identified in these blocks, out of which 1681 enrolled in three
districts m three districts of Basti, Stddharth Nagar and Barcilly.

555 general teachers and 41 master trainers trained in the chosen five districts.
Resource support being provided with the help of NGOs being appointed for every
district,

Axds and appliances will be sought with the assistance of these NGOs.

West Bengal

In the pilot block, 8375 children were wdentitied, out ol which 4325 were assessed.
and 2372 were found suitable for mtegration.

Once day orientation progranmuime on disability for the primary school teachers ongomng
i Murshidabad district (311 primary school teachers) and Birbhum district (400
primary school teachers).

Resource support will be provided by selected NGOs. which will act as the district

fevel resource organization.
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e Convergence is going on with the ADIP scheme of Ministry of Welfare to provide
aids and appliances to disabled children. Around 606 aids and appliances have been
distributed with the help of NGOs.

STATUS OF IDENTIFIED AND ENROLLED DISABLED
) . CHILDREN IN DPEP (MARCH, 2000)
80000
68823
70000 -
60000 -
50000 -
40000 - 34264
30000 -
20000 A
10000
0
Number of children identified Number of children enrolled

e 477 children have been enrolled and 2095 more arc expected to be enrolled this year.

Achievements:

¢« In some schools, parental and teacher observation has been that because of the
enrollment of disabled children, the enrollment of non- disabled children has also
increased. But this cannot be generalized.

o The total carollment indicates that more orthopacdically handicapped children have
been enrolled than other disabled children

e  Wherever. teacher training has been conducted so far, there 1s a good amount of
awarencss about education of the disabled children among general classroom teachers

¢ Hcads of the schools are gencrally more supportive of the mtegrated education for the
disabled children, wherever oriented

e Parents of the disabled children have more acceptance and cxpectations of thewr
disabled children, wherever parental counsclling has taken place

e Community @warencss programmes have been conducted my all the states. Haryuna.
W Bengal and Tamil- Nadu can be constdered model states i this respect

s The mteraction between the disabled children and non- disabled children 1s sencrathy
vood m those schools, where disabled children have been enrolled

s DPEP has also mercased mulu- sectorad convergence with other departments hke

health, weltare, ICDS.



The NGO mvolvement has started o DPEP tor the mplementation of the [ED

programime. but it needs to be strengthened

Concerns, Challenges

Adequate resource support 18 not available for disabled children. The genceral teacher
i mulugrade setting with no resource teacher and a five dayv orientation cannot be
cxpected to provide quality education to children with special needs.

Under the law, every teacher teaching children with special needs must like @ medical
doctor have a recogmzed qualification and also be registered with RCE A faree
number of teachers in DPEP have received only short sensitization  courses.
Theretore, short term courses or other strategies need to be looked o m
collaboration with RCLL 1f quality education 1s to be imparted to disabled children.
Progress of the TED programme as far as cxpansion or upscaling goes has been very
slow m nearly all the states

Number of disabled children actuallv placed in schools is less.

No mmpact study has been donc in those states where resource support has been
provided to children with special needs. A study nceds to be done to assess the
cffectiveness of the programme. '

No cffective monitoring mechanism has been developed.

The role of community i the mplementation of 11D programme needs (o b

N

L
strengthened.
School and home visits for cffective parental counselling needs to be made by

resource teachers, wherever they are available.

Action points for future

The two nadal munistrics of Education and Social Justice and Empowerment need o
converge on the issues of provision of aids and appliances to disabled children and
placement of non-integrable children in special schools.
Enrollment of children who are found to be integrable after the identification and
survey should be followed up
The cxpansion of the [ED programme to the other blocks
vigorously taken up
,Convergence has also to be established with organizations like National Open School,

districts should be

which has started marginal programme for children with special needs.

Convergence of IED programme with all the other functional arcas within DPEI
should be considered and also followed up thoroughly

More emphasis needs to be placed on the classroom management of children with

)

spectal needs.

htegrated education can only be successful with the help ot resource teachers
Hence. adequate number of posts of resource teachers and inerant teachers should be
created. This issue needs ta be forcibly taken up

Man power development needs to be emphasized for improving the quality of

- education to children with special needs.
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e An cvaluation study should be done to scc the operational value of five day
orientation given to general teachers.

e The use of ECCE centers should be extended to impart pre-integration training to
children with special needs.

e Alterative schools should also be used to reach out to disabled children.

e The utility of pedagogical experimentation being carried out in DPEP should also be
evaluated for children with special needs.

e A research study should be taken up by those states where children with special needs
have already been placed in DPEP schools

o Wherever resource support has been provided to children with special needs, an
impact study should be done to assess the effectiveness of the [ED programme

e Action research should be undertaken with experienced NGOs/experts in the area of
special education.

e An effective monitoring system should be developed at the DPO, BRC, CRC and
school level and strengthened by gradual capacity building exercises

o The programme should be constantly monitored to give it a continuing thrust

Conclusion

Considering that IED has been actually in operation for a little over two years, the
development scems consistent with prevailing attitudes. However, progress in upscaling
the IED programme has been slow. Vigorous steps are needed to upscale the programme
and greatly extend coverage. No country can afford to overlook the latent potential of
10% of the child population that is expected to suffer from some impairment likely to
lead to a disability. This calls for consideration, adaptation of new techniques and
technologics to educate students with disabilities. Intensification of research designed to
develop new approaches should be of higher priority area.



Integrated Education of the Disabled

PROGRESS OVERVIEW OF DISABILITY INTERVENTIONS: DPEP-1 STATES

DPEP - I STATES

Assam

Harvana

Karnataka

Kerala

Madhya
Pradesh

Maharashtra

Tamil Nadu

SRG o place

DRG 1n place

{ED consultant at
SPO exits

District
coordinators for
IED in place

S clusters chosen
im 3 districts  to

launch the
programme

A state level
orientation
workshop for

resource  persons
lunctionaries
conducted
fxposure
(LD coordmmator o
Hyderabad
arranged

Survey of

disabled children
completed in the
catchment _area.
1085 children
identified, out of
which

visit of

SRG in place
Has IED co-
ordinator in all
the districts

Survey has
been done all
the districts.
Around 5520
children  with
special  needs
identified.
Formal
assessment  of
identified
children done
Auds and
appliances
provided to 430
identified
disabled
children.

About 22 visual
ards, 60 hearing
aids  and 230
orthotic aids
distnibuted

Convergence 1s
being  sought
with VATTOUS

DIET has started in-
service teacher
training

1 block chosen in 1
district of the state
for IED.

Formation of block
consultative
committee and core
group completed
Detailed survey
conducted in the
chosen block. 777
children identified
in school

Training  material
prepared by Seva in
Action.  a NGO
hired to assist the
IED programme
Prototype  posters
for Inclusive
Education prepared
Assessment kit for

resource  tcachers
prepared.

Preparation of list of
material for

resource  conter at

SRG 1n place

IED  Co-ordinator  at
SPO in place

DRG in place

District co-ordinators for
IED in place

I block chosen in
Malappuram district for
IED

Village volunteers
trained to give assistance
in conducting the survey
Survey conducted m the
chosen block. 1221
children identified
Medical detection camp
has been conducted in
Edappal Block in
Malappuram district.
427 children. who need
aids and  appliances
identified

Parent in VEC exists
Resource support from
NGOs m [ED activities
is being solicited
Expansion of IED

mtervenuons o other

The state
has selected
one block
each in 19
districts
SRG formed
A cell for
handicapped
children has
been
cstablished
at all  the
BRCs. The
main
purpose aim
behind
establishmen
t of this cell
s to collect
database of
the
handicapped
children
attending
the school
and monitor
the progress
of these
children J

An Integrated

Education Cell

for the Disabled

exiIsts mn
MSCERT
State Resource

Group tormed.
District Resource
Group formed.

A pilot  study
done n
Osmanabad

district for

mtegration  and

identfication  of

cducationat needs

Grundelines on
1D receved
from GOl and
circutated to
districts after
translation

I cluster chosen
mn 9 districts for
[ED programme.
IED  programme
15 bemng upscale
to one block in
every district.

Responsibilities of

State Project
Director. District
Project Co-
ordimator. DIET
personnel and
BRC/CRC
persounel  detailed
out

SRG n place
District coordinators
for IED in place

An D Coordinator
at SPO i place

1 block chosen in all
the distriets for IED

Survey  has  been
done 1o idenuty
children with mild
and moderate

disability in school{
in all the districts ™
9353

children with
disabilitics who are
enrolled i school,
wentified in all the
districts. Out of this
IR children

i28

wdentificd o the




DPEP -1 STATES

Assam Haryana Karnataka Kerala Madhya Maharashtra Tamil Nadu
Pradesh
approximately NGOs/ existing DIETs & BRCs blocks has been finalised throughtout Survey chcsen blocks
487 are enrolled schemes for the completed. Materials for IED survey their completed on all already enrolled in
in sehools provision  of Rendering and interventions in the schooling the 9 districts. schools
Formal assessment aids and textbooks to audio regional language tenure. Around 14749 Two week training
of the disabled appliances nedium for visually medium  have  been Identificatio children programme . for
children completed Post of handicapped completed n of the identified in "all master trainer has
in the catchment resource children done Teachers training for disabled the districts. Out been done
area teachers Several rounds of IED at the state level children in of these, 10068 Orientation
Creation of approved. intense  interaction during vacation planned the age children are programme for state
disabled friendly Interviews in with BRC and CRC for all the 6 districts group 5 to enrolled in and district officers
schools being progress coordinators for Orientation for DPEP I4 years is school and 4681 completed
taken into account General teacher identifying functionaries and completed are out of school Some medical
3-day orientation training module committed teachers officials  has  been The out of Formal assessment camps
programme for key prepared. to function as conducted school assessment  for also conducted
resource teachers. children disabled children Supply of aids and

reSOUrce  persons
completed.  These
resource  persons
would assist
teachers n
handling  children
with special necds.

Development ol

module for training
of VEC
members/CRCC,
BRCC completed
One day
orientation on [ED
for all AS workers
completed.
Community
awarencss

Prouranmmes

Teacher
training
conducted.

Two day
orientation

programme has

been organised
for VEC's and

Sparents of
disabled
children at
Gurgaon

VEC has parent

of a disabled
child

A national level
TEM exhibition
was  conducted
m Gurgaon in

Informal interaction
with teachers
identified by BRC
and CRC
coordinators +
administering of a
simple test to assess

their aptitude/
interest for
functioning as

resource teachers on
a  voluntary basis
without
compromising
regular teaching
work in school

2 month training on
the basis of the

Second spell of

community mobilisation
programme conducted
Setting up of Resource
Center in Edappal
Block is in progress
Posting of resource
teachers under progress.
Survey and  formal
assessment of children
with  special  needs
completed in all districts
A module based on the
needs and the problems
of children with special
needs for general
teachers  has  been
planned.

State level workshop for

with special
nceds have
also been
identified so
that they can
be brought
into regulare
schools
Identificatio
nof the in
the  school
going
disabled
children has
also been
done with
the held of
school

in all district
planned for
November, 1999.
Aids and
appliances

provided to

disabled children
in school in the
Yevati cluster of
the Osmanabad
district

Convergence  is
being sought for

aids and
appliances for
other clusters

with Ministry of
Social Welfare

appliances to the
disabled children in
progress
Campaign and
Metric Mela at
block level has been
done

IED made an
important part of the
on- going
community
mobilization
programmes,  with
extensive use of
media

Training module on
IED prepared and
distributed to all
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idenuficauon,

teachers in a

Through

Famil Nadu

weachers. A 2 day
orentation  to o all
veneral teachers for
all the
conpleted

disteiets
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DPEP - I STATES o -
Assam Harvana Karnataka Kerala Madhya [ Maharashtra
. Pradesh
conducted.  VEC May 1999 A training package developing strategies on teachers { o Warkshop
mambers have special stall for prepared by Seva- quality improvement of along  with ‘ conducted to plan
been  oriented on TLM for in-Action underway disabled children the strateay for 1ED
various disabilities disabled The state is taking completed in September. VECs/Panch | & Sensitization
and need of special children  was up a special 99. avat tammg of district
attention  towards displayed to programme for Two day interaction members of officrals
disabled cluldren acquaint the training 400 camp of state core team the undertaken in
The incluston of at teachers for teachers 1n Magadi for curricwlum with the concerned Joh, 98
fcast one parent of preparing TLM block with the help SRG  conducted in village o Planning
a  child  with for disabled of Seva in Action. September, 99. The Mission assistance
disability in the children. Parent  in  VEC Residential  workshops has mecting with the
VEC  has  been | « The state is also CXIsts on  modification  of identified 3 SRG conducted in
tuken up with the conducting Full inclusion of strategies for curriculum NGOs April. 99
povt. of Assam and different children with ransaction and material working —in | e pog for resource
instructions to that competitions special  needs  in deveclopment on special the field of | teachers
clfect have  bheen for disabled general  classroom education conducted disability  to | sanetioned.
issued children n along  with  the The state also  plans work in 10 ] o prcoss for
Folders  an cach Dance. Drama, resource support i preparation and trialling districts. ‘ appointing
arca of disability to Poctry,  Hand the chosen  blocks of  Activity Bank for Fhe  NGOs yesource  teachers
be  wcluded Wiriting and expected by disabledd  children  in have been \ and district
DPREP prepared tor ganies November. 1999 November, 99. \ assigned  the coordinatorsn
seneral teachers, to o provide 4 The state plans to A camp for developmyg ‘ task ”'A\ procress
Creneral hanic free upscale 11D for  Term  Evaluation preparing Recruitment rales
mlormation civironment o activitics 1o one Matenals also planned. contextual 1 crrculated  to o all
booktel on children wath block i cach The state also plans to “‘3.“}‘_”‘5 ' distriets
disabifity for special - needs. district: create posts upscale the IED {raining s Through  design
ceneral awvareness 243 ramps have for 2 yesource programme to 30 more programmc rencwal. access
prepared been teacher  per block blocks - all the hlocks on IEDC tactlitics 1o
Convergence (o constructed. 45 and 1o have close DPEP-1 districts and one I l)“S_Cd on children with
procure ands and resouree centers coordination  with cach from 3 DPEP-II | “?“Ch “?“." disabilities are
applrances with have also been the Dept. of districts Mt “ll! .P"O"‘d“ l heing  taken  mo
available  agencies made.” Disabled.  Welfare Thiruvananthapuram., L lrammigg - te account
has heen done. e Action plan tor for  the  tmely Idukki and Palakkad ‘ 25 selected '
|
A
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Assam Harvana Karnataka Kerala Madhya Maharashtra Tamil Nadu
Pradesh
Larly detection assessment and support of aids and Community awareness block. innovation fund, of IED in 7 DPEP
centers (5 in cach placement  of appliances. To programmes, setting up These prototype schools districts
disabled begin with, focus of block level organising teachers constructed in In the pilot blocks,

districts)  opened
for imparting pre-
integrution skilis to
identified disabled
children.

Home visits (190
in Darrang, 120 in
Goalpara and 109
n Sonitpur)
completed.

School visits (42 in
Darrang, 47 in
Goalpara und 56 in
Sonitpur)
completed.

Al the  selected
BRCCs. around 50
and CRCCs, 151 n
number have been
oriented on [ED
The  state  has
upscaled  the
progranume to |

block in cach of

these 3 districts

YWorkshop on
chalking out a
strategy to
ronverge with

RCI for resource |

support

chiidren in
DPEP-] & I
districts
prepared.

506 more aids
and appliances
have been
given to the
disabled
children, thus
bringing the
total to 956
Interviews for

resource
teachers

conducted, but
only 3 are

functional  so
far

CRCC’s given
a 5 day
orientation

2 day
orientation
programme
for all general
teachers in
DPEP I and II
districts
conducted.

will be on  2-3
contiguous  clusters
of the identified
block

Idea of specially
qualified teachers
has been dropped
in  view of the
paucity of qualified
candidates. Now it
is proposed to re-
orient teachers
who have
undergone a 42
day training. For
this purpose, cach

district is to
identify  suitable
NGO for
conducting various
programmes in
IED.

committee, survey and
data collection,
convergence with other
agencies, conduction of
medical detection
camps, procurement and
supply of aids and

appliances, orientation
programmes for
teachers,  headmasters

and parents, setting up
of DRG and placement
of resource teachers will
be completed by
November, 99 in newly
chosen blocks

Updated survey report
in the pilot block show
that 1358 children have
been identified in all,
out of which 472
children arc enrolled in
schools. 19 aids and
appliances have also
been given out.
Selection or Resource
Teaches in each BRC
by giving 10 days
Intensive Training
during March 99. Now

would act as
a Resource
Group for
giving
training to
other
teachers in
future. The
field visits
are
currently
being done
and the
training
would be
taken up in
June-July
2000.

Jalna district
Training manuals

prepared.

A 3-tier academic
structure to
provide resource
support to
children with
special needs has
been planned.
This will include
support to

disabled children
through resource
teachers, cluster
resource  center
coordinator  and
general teachers.
General  teacher
training planned
in November, 99.
Updated survey
report has
identified 15200
children, out of
which 10496
enrolled in
schools and 4074
out of school.
More

1588 disabled

children enrolled
in schools

A 3 day Distance
Education
Programme
conducted on IED
for 200 parents
and 700 teachers
on hearing
impairment

10888 general
teachers are given
training at the
BRCs in handling
and teaching
disabled children
Monthly magazine
distributed to all
the 7 DPEP
districts

The state plans to
select another 2
blocks for
expansion in each
of the DPEP
districts with the
help of the same
agencies  already
assisting in  the
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Assam

conducted in

Haryana

Karnataka

Kerala

Madhva
Pradesh

Maharashtra

Tamil Nadn

February, 2000
With the help of
readiness centers,
interventions

have been
initiated in 87
schools of
Darrang, 50
schools of
Goalpara and 57
schools of

Sonitpur district
In the module for
Mass Teachers

Training,

component of
IED has bheen
included for

general awarencss
of  teachers on
1D

4 day  general
teacher  training
completed

160  aids and
appliances  given
out

World  Disabled
Day observed  ~
Enrollment weck
observed with
commuity

So far, 4585
disabled

children have
been assessed.
997 have been
provided aids
and appliances

and 630 out of

school disabled
children have
been enrolied
Photo Identity
Card Scheme
launched in all
the DPEP
districts

A tournament
for disabled

children

organized  at
the state,
district and

block level in
December., 99

90 teachers have been
identified form 30
BRCs.

Planning workshop for
Module Development
of Master Trainers
Training

State Level Workshop

on Module
Development of IEDC
Master Trainers

Training Programme
organised. 20 National
Experts have presented
their papers on various
disabilities.

Workshop for scruting
and finalisation  of
MTT modules-
conducted on October
1999

State Level MTT
Programme-
conducted on
November 1999 in two
cycles DPEP-1 & 1I
districts respectively,
IEDC Teacher
Training Materials
printed and supplied in
three languages.
Placement of Resource
Teachers in 30 Blocks

information
being  collected
through  miro-

planning
exercises
Al the cluster
heads and

CRCC’s  being
given a 3 day
orientation on
IED in all the
districts. 2420
oriented so far
Recruitment  of
27 resource
teachers at the
rate of 3 per
block ( 1 blo¢ck in
Y districts)
expected  to be
completed by
March. 2000
Further state
fewel planning
through SRG
arranged

implementation of
the IED
programme.
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Assam Harvana Karnataka Kerala Madhya Tamil Nadu
Pradesh
participation was parlially
The state plans to completed.

upscalc the
programme to 2
blocks and 10
clusters in each
district. This will
be facilitated by

opening of

readiness centers,

disbursement  of

aids and
appliances and
training of 150
school teachers.

¢ Setting up of Rescarcc
Research Centres on in

- finction in 30 BRCs in

order to provide
additional  infrastructure
facilities in those BRCs
steps have been taken
from the State Project
Office to complete them by
the end of March 2000.
Task Analysis Camp, in
order to uplife the
academic achievements of
disabled children in
general schooling.

A state level 3 day camp
has been designed to
impact training on
monitoring and evaluation
on IEDC.

State evaluation team has
been set up under the
control of IEDC unit in
the State Project Office.

It is proposed to conduct
on Impact Assessment of
IEDC Activities with the
help of an External
Expert, for necessary
expansion during 2000-
2001.
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DPEP ILIH & IV STATES

Convergence hz\s&

of children  with

survey o the

wdentified
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L |
Andhra West Bengal Gujarat Himachal Pradesh T Orissa T Uttar Pradesh ] Bihar Rajasthan
Pradesh
e Adwvisory s 2 workshops | ¢ SRG m IED coordinator at SRG exists Core group at District b \
Committee conducted  on place SPO in place DRG i place il the state teved coordmator mplementat
has  been IED  regarding | o IED House to house the 8 districts exist s i place on started
set up at the coordinators survey on IED in IED coordinator at BRG is being Linkages sinee l
the  state methodology at the 33 blocks of 4 SPO in place planned — for established October. ‘
level and the district level districts in Recruitment of effective with NGOs 1999 |
s SRG in catcgorics  that n place progress district level 11D implementatio o form. Programnic l
place can be included | o Structure 28 blocks of co- ordinators noof the TED SR, officer for |
s DRG in under from village Sirmur, Chamba & completed programnie Expected PKE is !
place itegration  of level to state Kullu chosen for Recruitment o) 3 Approach o he looking 1
¢ Mandal children  with level formed implementing IED resource  teachers paper for ! completed after the |
level special nceds and their 765 chtldren with n everv  cho-on mtegrating | SOON. T1ED j
advisory e SRGinplace functions disabilities blocks c})mp]m,‘.,q children  with \ 1 cluster programme
committec | * DRG in place also identified so far. State FeSOLICE mild and \ chosen -who is in ’
in place e Identification prescribed out of which a directory has been modcerate \ cach of the pusitiu.n ‘
s Survey in | and asscssment | ¢ Workshops large number are formed. Disict disabihiues has 17 districts RCK"""}‘""»‘“ |
mandal  of in onc block n conducted already in school and  block  level been prepared | Survey t of lla.I)
all the 3 every  district to plan a Formal assessment directory 15 under 2 h]ocks%‘ completed coordinator i
districts completed strategy for of all identified preparation. chosenin & in cach (,1*‘ at the state ¢
conducted. | o 5703  disabled IED disabled  children 1 block chosen i | districts for | the 1= ‘ level and
787 children e 5 more i progress in the district of all the 8 the LD l clusters. ! resource
children identified. out blocks entire state districts programme | T4 | teachers at
i dentified of which 2106 chosen in Convervence  with Survey Lo Dhstrict children 1 the block
in the are enrolled in all  the 3| JEDC scheme has | disabled  children, coordinator m identified fevel |
: chosen school districts for | been  sought 1o | hoth in and our of Bareilhy in in 16 “PP{'“‘"»“’ ’x
\ mandals. o Convergence IED make  use  of | school 15 place clusters. tt“v h‘(..
out ol has been sought | o Survey provisions 1 completed. 6449 Survey FFormal SRG in
‘ which =429 with  National completed, available under children have been | . formats for assessment place
| are Institutes and in the this scheme for identified. Y17 identification camps  for
l cnrolled m leading  NGOs chosen area disabled children ‘ Formal assessniont developed the
' schools., for procurement | ¢ Around
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Andhra West Bengal Gujarat Himachal Pradesh Orissa Uttar Pradesh Bihar Rajasthan
Pradesh
116 are out of  aids and 10.000 also been sought special  needs  is chosen blocks children
ol school appliances. disabled with the scheme to going on and 2052 completed. . conducted
and 242 are | o Sensitization children make use of children, already 18,167 n 3
n the age- module for already available resource enrolled in schools children clusters
range of 0- different target found teachers for the have been assessed identified. s Draft of the
G years, groups prepared enrolled in purpose of training Convergence is | Hand book to module to
e 2 day | « A module for schools Convergence is being sought with sensitize train
orientation general teacher from the 3 being sought with the Social Welfare classroom Cluster
of general training has districts ~ of the Health Department, 3 teachers Resource
‘teachers been prepared Dang, Department, Social Training Center for~ developed. Center
done o Teachers Panchamaha Welfare the teachers of the This will be Coordinato
o A child orientation  in ] and Department & Deaf and RR.T.C. distributed to r, who will
developnme progress to Banaskantha NGOs to procure have been all the teachers act as
nt clinic enable total Recruitment aids and appliances contacted for in the 5S-day resource
was acceptance  of for resource Hitaishee club has supply of * ~ training teacher
‘apened at such children in teachers, agreed to provide individual hearing programme. prepared
o MOGM school.  So far three  cach spectacles and aids to the hearing Folders on | « Parent of a
Govt, 311 teachers for VI. HI, magnifying glasses impaired children various disabled
Hospital. have been MR to partially sighted and wheel chairs to disabilities child exists
Wirrangal trained in disability children children with OL developed in all
for  carly Murshidabad for each five Rotary club has Educational  aids Component of VEC’s
interventio district and 400 blocks  for agreed to provide and TLM  for IED added in | « Component
n in m Birbhum. Panchamaha prosthetic and speeial children is Aaganwadi of IED
identificati | o Sensitization of | and orthotic aids to being ‘prepared by training added
on and different target Banaskantha disabled children. the resource module in the VEC
assessment groups: are This process has teachers The ICDS training
of disabled Punchayat, completed also started Training  module officials  are module
children VI, DPEP Resource Convergence is for master trainers being ¢ Posts for
e Darental personnel, teachers for going on with Ali prepared contacted  to recruitme
counselling Aaganwadi remaining Yavar Jung Master trainers integrate nt of 3
1 progranung worker, Lwenty National Institute identified to impart children with resource
| S teachers blocks will for Hearing training to general special needs teachers
‘ conducted planned and be  selected Handicapped  to teachers in 0-5 age- per block

and wili be
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Andhra West Bengal Gujarat Himachal Pradesh Orissa Uttar Pradesh | Bihar 7‘, Rajasthan —1
Pradesh o .

Second being in  position procure hearing General tcacher eroup  m the \';mmmm\“ -
phase  of implemented soon. aids for hearing training module Aganwad) ¢ The :

teacher Development of Procedure impaired children under prepaiation, center. I he program |

training module and for 4 day module for 5-dav seneral ramme  will me  has |

completed resource sanctioning resource  persons teacher framing be mmparted o been | :|
in materials done of posts i being prepared planned in the Aazanwads expanded l.
Warrangal A booklet on undergoing. Training of master October- workers 10 to 1 block !
& Kurhoof disability Decision 1o trainers conducted November 19, deal e e Survey

districts management receive in October, 1998 One day vaming of childien and

Supply of for Aaganwadi pedagogical 2 day module for parents of disabled Sensitization assessie

aids and and grass root support general teachers children 1. heing on 1ED ¢iven nt

appliances level  workers from 1EDC being prepared conducted in to 4757 VECS initiated

through prepared Cell, Guidelines for different blocks Formal in this

Janam Information GCERT. orienting with the help of assessment of new hlock ‘

Bhoomi in booklet on the Gandhinaga community on [ED resource  reachers Jdisabled ¢ Componu |

the 3 facilities r. A developed to facilitate parents children nt of 1ED |

districts of available for technical Resource  persons of  the lsabled completed added

Kurnool. the disabled person will identified trom the children v home the catchment | o« in the

Karimnaga prepared be mainstream of managemenl of area CRCC

r and District  level appointed in general  teachers, disabled children. Convergence training

Warrangal. Fesouree DPEP  cell who will act as Communii 1S gomg on modulc. I

60 hearing organisation o assist master trainers mobilisation with  difterent 1200 @

atds and 64 have heen IEDC Ceil. With the help of programme-  are agenuics o CRCCy |

orthotic cngaced in cach Formal RCL. one month conducted onan procure aids oriented

ards  given block 0 assessiment bridge courses are ON-going  process and so far

out. provide all the going on being  conducted alongwith other apphances. ¢ Final ‘

Successful resource Aids  and for these resource DPEP intervention Training ot draft  of

integration support. appliances persons. DRC. IED  and Master the

of disabled 4 new blocks to be Trainine has Special  Teachers. Trainers  on CRCC

children 1n selected for provided to alreadvv been IED are directly D training

schools  in expanding  the the "~ condu'cted in the associated - completed. 41 module

the 1ED. thus identified area  of  mental explamng the role Master tamers prepared

catchment making a total disabled retardation and ol VEEC members tramed 3

arca

children by

1[ .
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achieved of 5 Dblocks March, 99 locomotor and community 5-day general CRCC’s
«  Rescarch programme through impairment. 26 members on [ED teacher have been
study  on | e Survey in these convergence teachers have been for their appraisal training chosen
the effecrs new blocks Component given training on and better completed  in from
of initiated of IED MR and 21 cooperation.  The October every
micgration | e New school incorporated teachers on OH. parents of disabled Resource block,
on the buildings being in the ICDS 3-day training of childre has been support from who have
educational constructed ' training DIET lecturers, taken as one of th&"|  NGOs being been
, social and under . module BRC’s and CRC'’s members of the sought for given
personality WBDPEP are Provision of has been done. VEC. IED is also children with training
developme free from ramps in From each DIET, a component under special needs on the
ntooaspects phyvsical new schools two lecturers have the VEC members Till now in basis of
of children barriers Parent in been trained on 3-day training DPEP 798 this
with (e Parent in VEC VEC IED. programme. children with module
special eXists So far, The state also Posters and special and these
needs has | o In  the pﬂot 19143 plans 10-day slogans have been children have CRCC’s
been § block, updated | disabled training for master prepared and been will act as
undertaken | survey report children trainers on IED in distributed in the integrated  in resource
*  Appointm shows that identified November- public in local DPEP schools teachers,
ent of 8375 children in the 3 December, 99. language. IED NGOs that till - some
consultant have been districts Around 10,000 component  has will  provide policy
to plan identitied through general teachers been explained in resource decision
and « The screening survey, out shall  be given the district level support have is made
exeeute report from all of  which training on IED in melas, exhibitions, been identified on the
the the  districts 17231 January 2000. World ~ Disabled in the districts recruitme
activitics shows that enrolled in All  the CRCCs day and district of Hardoi & nt of
tor 4525 " children schools shall be trained on level Utsavs. Bareilly. these
‘edueation were  assessed The module [ED in January- Publication are Ramps have teachers
of children and 2572 were for genceral February, 2000. made in local news been 10 days
Swith found “suitable teacher SRG and DRG papers on the IED constructed in Ujala 11
special for integration training have been formed activities  of the prototype training
educationa | o« 477 children has been for effective districts concerned. buildings, module
I needs haye been prepared planning and Workshop of which will be also
‘ SRG  organized provides
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Andhra West Bengal Gujarat Himachal Pradesh Orissa [l Uttur Pradesh

__ Pradesh | e
3 resource enrolled in the and implementation of for further 1 repheated
teachers primary printing the 1IED planning \i all schoni
and 1 schools and and programme Oricntation of hiildins
psychologi 2095 are distribution A detailed survey DPCs. DPOs. { «  Component of
st will bhe expected to be of this report shows that BRC. SI of [ED Bas heen
recruited enrolled  this module to 2047 children schools, 1CDS added m el
at  every yvear the schools have been supervisors. HI baoks
mandal to children with will be done identified, out of CDPOs on 1ED | o Ekxpansion
provide mild and soon which 128 are component i plans to cover
resource moderate The  state severely disabled clubbed with | 17 more
support disabilities has and are out of other \ districts

e  Survey have already planned to school and 70 are interventions l o A detailed
was been enrolled upscale the pre- school General  teacher 1 survey report
conducted in primary programme disabled children training started. | shows that
in three schools to all the Orientation given In all the districts, | 18773
additional (Bankura- 64 blocks  of to engineering the general ! children have
mandals disabled the 3 staff on barrier teachers of the heen
of children distriets free environment pilot block have | identificd  in
Karimnag cenrolled. 142 1 The  posts 10 day training been given a =1 the  districts
ar, Birbhum, 56 in for of master trainers day orientation | of ‘
Kurnnol Cooch- Bcehar, resource conducted. who on disability | Sonbhadra.
and 145 in teachers for will also act a management.  So | Barcilly,

! Warranga Murshidabad all the 23 ‘[ resource teachers | far. 2000 cceneral \ Basti and

; 1. 1597 and 70 in blocks for Two days training teachers have | Siddharth

’ children South 24 Panchamah module prepared been imparted | Nagur
identilied Parganas al and for orientation of this training fe 18601 have

< through Pre- Banaskanth general teachers The state  has | heen enrolled
survey integration a in  the  state. launched thel in schools in
and 079 skills is being sanctioned. Sirmour  district Operation 1 the  districts
children - imparted = to Appeintme.. completed the Empowerment | . =of Basti.
enrolled so the disabled nt will bhe first round of programmic in 10 \ Siddharth
far. children at made in the orientation of districts.  Under ‘\ Nagar and
Survey home month  of general teachers. this. all the Barcilly.
still going So far through Aprik 2000 \

children who are

Bihar

T

I‘{:;imlhun

adequate

discussio
non kDb
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on convergence. ! day The state has integrable will be 912  general
Handbook 25 morce orientation visualised to brought to teachers have
to teachers hearing  aids, workshop establish resource schools and been trained
on 24 crutches on learning room each at 114 provided resource so far
children and  callipers disability education blocks support. Till now, 892
with and 17 - conducted headquarter Convergence with children with
special wheelchairs/ in The IED the IEDC scheme special needs
needs tricycles have February, component shall has been sought. have been
developed been 2000  for be implemented integrated in
Module on distributed teachers, in 4 DPEP district DPEP schools
special A detailed principals by taking up one 13856 VECs
educationa monitoring and block in each given

I needs for, and cvaluation educational district for orientation on
telecounfere system for IED administrat intensive IED so far
nce is for- all  the . Ors. implementation. :

developed levels has been For this

Plans to
extend

1ED to

other
mandals 1
in
pipeline.

developed at a
workshop
conducted in
February,
2000

convergence with
IEDC has been
sought for
resource teachers
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Media

Communication and media stratcgy of DPEP 15 designed o sensitise, mobilise and
motivatc the stakcholders. community, opinion leaders and the public for achieving the
goals ofithe programme. The media strategy and plan have been designed to address the

following objectives:

Sharing and disscminating information about the programme for increasing public

*
AWarencss.

. Using the media as a plattorm for advocacy and developing media packages m
support of DPEP.

. Encourage and support cffective participation of all in achieving the goal of
Universahisation of Primary Education (UPE).

. Increasc visibility of the programme, project achievement of programmie and

highlight issues and challenges in primary ceducation.
. Mobilisc opinion makers, legislators and policy makers
-Motivate the community, NGOs, local bodies. implementing agencics and all
stakcholders.
Capacity building of the state and other decentralised levels i effective usce of

media.

Thesc objectives have been focussed in media plans at the village, block, district. state
and national levels. This comprehensive communication process around the DPEP has
witnessed the emergence of many successtul media campaigns at various levels.

DPEP adopts multi-media campaign approach with strong media advocacy, employing a
wide range of vehicles of communication from folk and traditional media to electronic
media outdoor publicity and print media. At grassroot level, emphasis is on effective usc
of folk, traditional media and local art forms to spread the message of primary education.

A massive multi-media campaign for DPEP is planned under the proposed Sarva
Siksha Abhavan with additional funds available in the Department of Flementary
Education, Government of India for Media Advocacy.
i

Print Media: At national level and also in states, cfforts have been made to get coverage
i dailics and perodicals through press releases and features. press tours and press
conferences. Ot late. there 1s great media mterest - clementary cducation. This
cmphasis on developmental communication. especially in education, has helped the
proeramic to highlight some of the success stories and also challenges and concerns i

primary cducation,
Newsletters: At national level two monthly newsletters are published - “DPEP Calling™
(English) and “Chunouti” )Hind: with total print order of over 10,000. *“DPEP

Calling™ is now available on Internet. Most of the states and many districts publish
monthlv DPEP newsletters. In some states. there are regular newsletters and magazines
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on functional areas like civil works, alternative schooling, gender and pedagogy. Some
states bring out special magazines for stakcholders.  For cxample DPEP Karnataka
publish ‘Kalinali’ magazine for teachers and a wallpaper for children.

Publications and Brochures: Over the last 6 years, DPEP has brought out 15
publications. These are

DPEP Moves on...;

Three Years of DPEP: Assessment and Challenges;

Access and Retention: Impact of DPEP;

Three Years of DPEP and Leamers’ Achievements — A Overview (NCERT)

A Mid-Term Assessment Survey — An Appraisal of Students’ Achievement

(NCERT)

Reaching Out Further — Para Teachers in Primary Education: An Overview;

Civil Works under DPEP — An Overview;

Access and Retention under DPEP — A Trend Analysis (NIEPA);

Building Rural Primary Schools - Towards Improved Designs.

0. Reaching Out Further - Para Teachers in Primary Education: An In-depth study of

Selected Schemes.

11.  Meeting Challenges: Documentation of Positive Practices in four DIETs.

12. Trends in Access and Retention — a study of Primary Schools in DPEP Districts
(NIEPA)

13. Glimpses from the Grassroots: A Synthesis — Based on Case Studies of Successful
Practices at Local Resource Centres.

14.  Option for Change: Innovations and Experiments in DPEP

15. Every Child in School and Every Child Learning

Lo
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All the DPEP states have published a number of publications. Examplc: ‘Ratna Pakshi’
and ‘Chiou-Chiou’ (Karnataka), ‘Badhte Kadam’ and ‘Astha Ke Ayam’ (Haryana),
‘Dharanakal Vasthuthakal’ (Kerala), ‘Karadeepika’ (Andhra Pradesh).

Publicity material:  DPEP states have brought out a range of publicity material
imcluding brochures, leaflets, booklets, handbills, posters, folders and pamphicts for
creating awarcness about primary education.

Electronic media: At national level, DPEP has produced a number TV spots which
had been telecast on Doordarshan.  Discussions arce on with Prasar Bharati

Corperation to telecast/broadcast TV/Radio spots on DPEP in Doordarshan/AIR at
concessional rate on vearly contract. Efforts have been initiated to telecast these TV
stots in Satellite Channels free of cost, under social cause advertisement.

All the states have produced TV spots/AlR jingles  and these are telecastbroadeast in
Doordarshan, satethite channels/AIR by states, besides projecting the activities using

these chunnels through news reports, talks, discussions and documentarics,



Audio-Video Material: DPEP now has rich depository of audio-video material in
states on various subjects for various stakeholders. Most of the states have developed
and produced a number of audio-video cassettes and distributed to BRC/CRC centres.
These are used for training and for creating awareness. Example: ‘Ahban’r Surcre’
video (Haryana). "Baa Thengi Kaliyoke™ — audio (Karnataka). ‘Patanotsavam’ - vidco
(Kerala), *Bal Geet’ - audio (M.P.), *Anpadh Nahi Rehena” - video (M.P.). “Anand Dai
Shikkshg™ (Maharashtra), *Meena’ - video (Andhra Pradesh & Gujarat)l, “Shiksha Geet'.
"Abhivan Geet” and “Munta Beti” — audio (Bihar). ‘Diwas Swapna’ - audio (Gujarat).

Films: States have developed and produced tilms on DPEP. Example: ‘Towards Better
Tomorrow’  (Harvana) , ‘Malka” and ‘Once Upon a Time' (Karnataka), ‘Koshish’
(U.P.), "Pokhi” (Assam). Some states have even produced featurc films on DPEP.

At national level. films on girl child, civil works, pedagogy and good schools have been

produced and shared with statcs.

Outdoor Publicity: As most of the DPEP districts are rural and backward, outdoor
publicity has a special role to play mn DPEP. States use a range of outdoor publicity
vehicles including posters, hoardings, cinema slide, postal articles, post offices, railway
stations, bus panels. floating balloons, fairs and melas, exhibitions, mctal posters on trecs.

competitions ete. widely.

Advertising: DPEP also docs social advertising through Doordarshan, Sateilite
channels, cable channels and AIR, mostly free of charge. Advertising in print media is

also done.

Traditional Media: Apart from using print media and clectronic media, folk and
traditional media and local art forms are widely used in all states for community
mobilisation.  Puppet shows, nukkad nataks, melas, kalajathas, are among the other
vehicles used for creating awareness.  Other exaples are: chinara mela  (Kamataka),
shiksha paati (M.P.), folk festival (A.P. & West Bengal) khel utsav and mushairas (Bihar)
and haat (Gujarat).

in Maharashtra. personnel testimony of illiterate village women as against girls who
study was found to be very cffective in motivating girls’ education. In Karnataka, DPEP
districts in the state brought together theatre activists to create some highly effective
street heatre. Plays and songs were developed in a serics of workshops with reputed
thcalrc)pcrsons. writers, artists and teachers. Dalit writer K Ramiah was commissioned to
collect stories and poems in workshops with traditional village storytellers.

DPEP on Internet: A Website on DPEP has been developed and sufficient information

has been posted on the site. The site can be reached at www.education.nic.

in/htmbhveb/eleedud.ht

government media agencies have been

Government Media Agencies: Various
For examplc.

cxtending their co-operation in putting the DPEP across the media.
Ministry of Information and Broadcasting has assured media support of all units of the
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Ministry including Doordarshan, AIR, Song and Drama division, DAVP and Field
Publicity to DPEP. Press Information Burcau (PIB), Government of India conducted
press tours to Assam and Karnataka in January-February, 1999 to highlight achievements
of project. SPDs were co-opted as members in the Inter-Media Publicity Co-ordination
Committee (IMPCC) constituted by the Ministry of Information and Broadcasting to co-
ordinate media activities and to launch multi-media campaign in states in thrust areas.

Challenges Ahead: DPEP is one of the largest programmes of its kind in the world and
also one of the most successful schemes in the country. But it has not received the kind
of media attention, it should get, at national and international level. The visibihty of the
programme has to be increased to motivate the project {functionaries, besides creating a
positive environment for achieving the elusive goal of Universalisation of primary
education. Therefore the level, degree and depth of media projection have to increase.
" DPEP is a success story in primary education and media should generate the succcss
stories of the programme.

7/



DPEP 1| STATES

Media Activity ASSAM | HHARYANA KARNATAKA KERALA | M TN
Administrative | Media co-ordinator at | MC at SPO 1n place MC at SPO m | MC at SPO in | Media Co-ordmator at - Media co-ordinator at | Media ¢ o-
Arrangement SPO inplace place place. Apart fiom | SPO i place ESPO n place. Media | oordinato at

the Media Officer. I? incharge mn all \ SPO m poace: !
a Media Assistant Pdistricts | Also o phuce ‘
has  also  been i ‘ 10 all 7
appointed o o dstnes
Publicity o DIPLP Overview, Diaries. calendars. posters. | o Kali Nali, | & Karuka. a | o Pamphlets e Pamphlets. L l’mnphlvlﬂ
material a booklet slogans. pamphlets, monthly magazine  for newslette hooklets and folders. posters. folders.
developed produced in newsletter Nanhe Kadanm at teachers, registered  and brochures \ calendars and POSteT s
(Print) English. district and cluster level bimonthly being  brought published and 1 planners. slozans handiudls
Assamese and Set of  posters under wallpaper for out distributed i created in - lamil
Bodo production children; e Multi-colow “Panchayan ¢ Monthly:Ouarter and
o Alban, a Transtations of DPLP pictorial posters. gazeue’” i ! v nmugaze Lagh-Ti
newsletter n publications in HHindi under modules v brochures. newsleter published by | & State
Assamese  and production monitor  civil leaflets and published B DPEP-T districts. newsletter
Jodo is DPLEp guidelines works for booklets SPO: also e Booklet on How Stdar s
published  and JIPRASHIKA has  been VECs produced published by to conduct “"Bal published
distributed to published produced e A booklet on some districts. Anand Melawy” by the
| BRC & CRC Three years of Jiprashika Ki | ® Rama Pakshi. new pedagogy | ®  Success  stories -ready for SPO on a
Co-ordinators, Udaan. Astha Ke Avam. collection  of targeting and  contribution distribution quarterly

‘. tcachers, VEC Badhte Kadam have incen folk stories parents, public of the districts. SPO. basis

: members developed and published produced and  opinion Panchayats & | o Greetings on | * Monthly

| e Posters and Five types of books on DPEP | ® ‘Chiou-Chiou’ makers  was community are DPEP for elected magazine

banners  were and Civil Works in Haryana a booklet published and also given in this representatives published
also distributed. have been prepared. printed based on distributed. gazetie. It s during winter in all
e  Posters relating and circulated. children’s e The matter for mailed  to all assembly - SPO. seven
to Community Two newsletters ‘Utkarsh’ paintings  has another villages. e Media DPEP
Participation. “Sangi Sathi" are published been brought booklet on | e l’u‘bli‘camm ‘ of Advocacy districts
Girls Many posters, brochures and out. new pedagogy Mission ‘1“’\”19‘\' workshop held | o Set of 2
Education, fact  folios have been |® ‘Hadi  Badi was developed i the  SCER' for district RPs posters
ECE. AS. TED developed and printed and Ranganataka magazine in November. developed
are under distributed by the districts. galn’ “‘\’h"“kf}“k e Teacher’s and
printing. -Quarterly magazines are also produced by . P_alqsh ' handbook  on distributed
¢ Table calender being published at district. Rangayana o .o Various Bal Anand
and Activity ('R(? and DIET levels. published. i pubhications  and Melawa
calendar have | \ brochures  bemg produced.
been developed. developed A
printed and 1 block cluster “
distributed. | levels, i |
‘ U
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Vedin AcUvity | ASSAN] HHARYANA KARNATAKA KERALA M.P. MAH. T.N.
Audio Nideo | e Abbmar - Surere, Film 10 Malka, film on the Radio Bal Geet, audio tape of Audio cassettes Motivatio
" omaterizl cducauonal eliminate girl  child  was programmes to songs  distributed to developed nal films

viden cassetie, gender bias s made by M S support  teacher schools;  video  film Anand Dai and slides
produced and under Sathyu and training; 10 Anpadh  Nahi  Rehena, Shiksha, audio Multi-
dist ibuted production telecast on DD 1 episodes to (training film on VEC cassette for media
among the CRC, audio cassettes and DD 9 support in-service telecast on Doordarshan teachers programm
; I3 teachers developed Audio  cassettes teacher  training Radio Jingles in local distributed to all e on
«  Pducational Video  films for children were based on teacher dialects are being aired on schools DPEP in
s on o BCH and radio produced, and handbooks under AlIR. Film on DPEP English
NEEL Tribal jingles songs were production Talks on primary produced. Audio-
Fducntion. Char. produced collected in a . Video films on education In T.V. Multigrade cassette of
Contmunity Quarterly workshop by K teacher  training Educational cassettes on teaching  video songs for
i Participation and video Ramiah strategies joyful leaming, prepared film completed. Joyful
; one.documentary newsmagazine Baa Thengi produced,  video by NCERT were Learning
on- cducation s on DPEP Calivoke,  audio documentation of distributed in  all the
cwrrently  under activities cassctte of songs textbook DPEP districts for
production. produced produced developing showing teachers and
. The il An audio. A film  Once process done. children.
“Tovards a cassette of Upon A Time was ‘Patanotsavam’ Preparation of audio
Dotter jingles is produced by 1999-2000 a cassette on classroom
Tomerrow” was being NDTV programme transaction and teaching
i used  during an circulated 7 module films involving the of Maths, Language and
: awareness about primary for training of teachers, parents Environmental study for
| progiramme. cducation. teachers and VEC and students teachers and students.
| o A {iim *Pokhi™ Short films members covered in the A Short introductory film
| ! by noted and  clippings produced print. as well. as ‘Neev’ made by
E ( filmmaker Shri‘ in the field of ‘Kathe Kathe the visual media. Madhyam on EGS
: | Jharn Boruah pedagogy. Karanda® & ‘Patanotasavam’ schools.
f completed. ’ uirls education huyyo Huyyo was also  video Formation and
; | and . VECs Maleraya’ audio documented. distribution of audio
| have been cassctte for Arrangements are cassettes of educational

<1c§c10pc<1_ and
shown to keep
the people in
touch with the
educational
activities. -

children
produced.

made to telecast
the documentary
on Doordarshan,

Asianet and
Soorya T.V.
Talks and

nterviews  werce
broadcast in AIR
and Visual Media.

songs to the districts and
block headquarters on
Republic day.
Production of five
educational films on the
basis of teleconferencing
held in the month of
January 2000.
Production of other 14
short educational films.

145




(46

| Media Activiy | ASSAM | HARYANA KAR. KIRALA MP T VAL I\ ]
Advertising ] o [llustrated o lloardings placed TV spots on DPEP Radio jinvles T\‘ »  Radio Adon AR on prime
shides to be | o Series  of  radio Jingles mitiauves telecast on m local jmeles tme slots
used in produced Asianet. soon 1o be dhalects. I and |V Sponsored pages m
Cinema halls telccast on Spots: " spalson famil dartica,
e Iloardings Doordarshan. Ad o campaion | Doordarsh oating balloons
with  DPEP Radio  spots  also to matk an and with - DPEP oz
messages produced vewrs of Rapy | city cable mstalled far 10 dus
*  Radio jingles. Steps have been taken Crandn ! Slogans 1M and
to bring out materials Prathmik developed Awareaess material
targeting the opinion Shiksha and displayed at Annual
makers and public Mission in published Pongal Tourist
entitled ‘DPEP- national Trade Fair
Samsayangalum newspapers Sun TV used for
Utharangalum’ spots
(DPEP-Doubts  and Metal posters nailed
Answers). o trees
Trainings  and e S-day workshop on Media advisory board | ¢  Four days Media Review  meetings
workshops material development with at SPO formed workshop on Advocacy and orientation
special emphasis on girls’ 3-day workshop *Education training programmes for
education during February 1999 for A" in the conducted district media
* A state level workshop was to develop publicity month of for officers held
organised on the art of materials. March 2000. District Capacity  building
making puppets and their Media Advisory Board Media In- workshops
presentation in April 1999, Meetings are charge-n organised for district
to make the teachers organised in districts Dec. 1998 Media Officers
proficient  in preparing to cnsure the support Workshop Four day
teaching aids. of media. for community
A National Seminar { developin mobilisation and use
on Primary ‘ ¢ Media of media workshop
Education is planned Advocacy organised at  state
in April in Plan level: training  for
Association with the conducted mounting special
- Press Club of i campaign  for TED
Trivandrum. - undertaken
L




ANSAN 1 HARYANA KARNATAKA KERALA M.P. MAH. T.N.

o Interviews  calks. | e Tarang, teacher | ¢  Supplementar | » Interviews/articles | e  AIR and | «  Akashwani o  Talks and
! documentaries on training  programme y material In newspapers on Doordarshan used and Interviews on
} subjects related 1o covered by Star News process of teacher  training, for  programme Pradakshi Doordarshan
1 DPEe schemes |« Panel discussicns and incorporating revision of publicity through news s Art festival in
l were  telecast on interviews  organised folk  stories textbooks, radio spots. harnessed to conjunction
| Guwzhaty on electronic media covered by and television | o  Telecast of films; disseminate with AlIR,

Noaordurshim e  State level function Star News broadcasts, regular | «  Newspaper information Pondicherry
= A Ol sher i for the handicapped | s Malka, a film newspaper articles campaign carried about DPEP | e  News
Moricaon R children was covered on girl child and syndicated by 65 papers at | * Syndicated features  on
| Flmmaier Chandra and relayed by the telecast  on columns in State level; also at columns in DPEP
| Naravan Baruah Ztlk, STAR. JAIN Doordarshan newspapers district level newspapers, broadcast on
e Spotiilms made by and DD-1 TV |« DPlay on | » Pedagogical e A programume radio AIR Chennai
DPEP have heen channels. DPEP reforms widely ‘Shiksha  Patti’ programmes | e  Phone in
telecast on GDID + Jhankies have been objectives written about in started to establish that deal programmes

o Talks and organised in all the broadcast on newspapers direct contact with with  issues on radio
discussion DPEP  districts on AIR s  Wide publicity clusters and like  mult- organised

organmised on radio the Republic day. e Al India given to training schools. For this, teaching and [ &  Advertisemen

e Arlicies and | ¢ Meetings  of  State Radio, programme on a separate post gender t on AIR to

features  published Level Media Gulbarga Doordarshan; box number has produced address
mo Enghish o and Resource Group broadcast 13 Asianet, AIR and been given to all and telecast specific
Assuimnese were  held  DMRG episodes from print media the teachers and on prime 1ssues like
NEWEPAPCTS and  DARG  have Baa Bale | »  Press meet Gurujis  to write time  slots. child labour
e Convervence with been  merged into Shalege in arranged about their 26 episodes | 4 Coverage of
Dircctorate of single  multipurpose March 1999 e TV spots produced achievements of radio all important
“ Information & Block  Mobilisation and telecast direct to SPO programmes events in
Brozdeasting, Resource Group e Articles on DPEP direct mailing to broadcast. print media
Field Publicity (BMRG) to look after published n select teachers | ¢  Docudramas in the State
DAV D, the educational Kerala Calling, every week on produced & Districts.
e Radin taiks needs. Vanitha, India specific theme to
Teday elicit their
response
Asom Sahityva Sabha, | Local NGOs: Sanjivini in | Myrada Vikasana, DPRO, Govt of MP, | Local AIR | Anganwadis,
INIPOC, PRI Mahendar-garh mobilised Samuha, BGVS, PIB, AIR, | stations and | health department.
Suvidya CRY, Doordarshan, MP | newspapers state resource
CLR. ISEC, Adivasi Lok Kala centre for NFE
NUAS, Mabhila Parishad, NGOs,
l Samakhya, Vigvan Jathas and
VGKK and SRC.
NGOs.
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DPEPIT & TH STATES

Media ANDHRA PRADESIH GUJARAT H.P. ORISSA WEST BENGAL BITTAR U.P.
Activity .
Admn. Media Co-ordinator in place Media « Co- | MediaCo-ordinator m | Media  Co- | Media Co-ordinator — in | Media  Co- | MC in place
Arrangement ordinator in | place. Gender Coordinator | ordinator in | place ordinator  in
place at District Level to look | place place at
after media activities. SLO/DPO

Publicity e Publicity material with focus on girl child | ¢  Posters, e Handbook on DPEP in | Posters. e Pamphlets.  leaflets, | »  Pamphlct | Pamphlets
material ¢ Posters dealing with issucs like enrolment | folders. H.P. was  developed. | pamphlets, brochures. folders. rural | s. folders. | folders,
developed and retention pamphlets, printed and circulated hand-outs: newspaper posters. posters,
(Print) e Desk calendar. diaries and brochures leaflets. banners. | ¢ Calendars, posters. { diaries and | ¢ Mohile book | newsletier. greeting

e State DPEP Newsletter “Chadavu” | hoardings  and | cards/folders and stickers | calendars exhibition organised | calender cards;

published every month wall paintings depicting DPEP aims & NC\\"Slcllcl‘ combining activities like | published. National-

e Comprchensive  handbook  on  school | ®  The monthly | objectives and | published awareness generation, | ¢ Quarterly | level poster

education committees; [land book on | issues of | achievements prepared and community mobilisation, | magazine competition

activities by SEC Prathmik printed and distributed to preparation & use of TLM | “BEP organised

e Eight types of posters on various themes | Shikshan all  primary  schools. ete. Awahan™ s

and issues Sarvani, the | education offices and PRIs. e 2 booklets on 1ED | being

e  Booklet on civil works magazine for | ¢«  Kullu displayed glow and 1 on TL.M published | published.

e Printed a manual ‘Karudeepika® for the DPEP sign boards at all bus o 1 poster of TED. 3 of |« Newslet

training of school committce members. Also | functionaries stands and  important Community Mobilisation | er - at West

book highlighting success story of one school regu]-arly publlclplaccs. and 1 poster on Gender | Singhbhum,

committee as narrated by PI'A President was published fr‘om e Sirmour, Chamba & developed and distributed | Bhojpur.

given to all school committee members. State Project Lahau}—Spiti prepared to districts. Munger.

e Purchased and supplied 4 books to all O,fﬁce‘, The | hoardings aﬂd displayed on s 2 books titled | Muzaffarpur.

MRCs. circulation of the | the road side and public “Janaganer Gaya.

o Printed and disiributed a folder on | MA837In¢  has | places Angshagrahan and | Rohtas. East

suggestions for Service Improvement and on crossed  10.000 | ¢ Kullu and  Sirmour Training module of VEC | Singhbum.

National Textbooks to all School Committee | SOP'C™: Analso made badges for printed. Dumika —and

Chairpersons and teachers. I;nghsh PPEP Personnel. o TIN cuide-book | Ranchr beng

» A handbook for school committees on | | Asa7me to bels  Sirmour district published and distributed. | brought out.

UEE was printed and supplied to all school leb]l%I]Cd soon. developed slogans oo * 2 books utied “Kajer

committee chairpersons. e The DPEP aims & objectives. Madhyame Shiksha ’

e Academic calendar for school committees document —on | Selected slogans have been Sahayika® Module - T and

community painted on the road side

was prepared. printed and supplied to all
school committee chairpersons.

e Seif appraisal proforma for School
Committee members was printed and supplied
to all School Committees

mobilisation  in
district

Banaskantha was
published in
Gujarati
English.

and -

walls.

® The Newsletter
““‘Hamara School”
published
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selected readings module

I published  and
distrnibuted
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*

VOIRA PRADESH

GUIARAT

ILP.

ORISSA

WEST BENGAL

BIHAR

U.P.

Friime oo VEC produced: Short
vaimine s and pngles under
production

Duplicored o video casseties on
Gl Chil

to the sdistricts tor wide use

“Meeona and supphied
Lwareness campaigns and

ramme. e,

A video film to hring awareness
among parents s under process of
makin.

Audie cassettes on DPEP
activizics and on Girl Child were
developed by 20 districts -
Kurmoot and Warangal.
Multimedia package of DPEP
activities and best practices was
developed.

Videe documentation of TLM
process  and  field  testing ot
TLN i schools,

Mcena campaigzn
used: cassettes of

joviul learning

recorded i local
dialects by districts:

Divas Swapna,
audio  cassette  on
child centred
activities being

produced; Video
films on community
mobilisation
prepared.

Prepared a video-
film  on  Rajpur-
Mahila  Sammelan
and Raban Mabhila
Sammelan organised
in Banaskantha.
Audio cassettes of
Garbas and plays are
under  preparation
and those will be
distributed to all the
BRC and CRC co-
ordinators.

Video  films  on
community

- mobilisation and

gender education

prepared.

Kullu district
developed  two
audio  cassettes,
one in Hindi and
one in local
dialect  Kullvi,
for mobilisation
Video cassettes
highlighting the
various progress
under DPEP
have been
prepared by all
the districts.

Two audio
and video
cassettes —
one  each
on Girl
Child and
Tribal
Education
developed

One video film of
Book  Exhibition
has been produced.
Audio cassette of 9
folk songs by folk
artists of repute on
DPEP messages
has been produced.
Documentation
through video
medium on World
Disabled Day
completed

‘Meena’ cassettes
duplicated and
campaigns is on in
different districts.
One video film on

activity based
teaching learning
produced,
duplicated and
distributed to
districts.

2 audio-cassettes
produced. One
comprising, 22
songs on
identification of 18
districts of W.B.
and  the  other
comprising one
Radio play and one
talk  show  on
different aspects of

pedagogy.

Audio
cassettes
of songs
n local
dialects
developed
Productio
n of films
In process.
A set of 6
audio
cassettes,
on
Shiksha
Geet,
Abhiyan
Geet and
Munia
Beti
campaign
and
women
empower
ment
developed
and being
used n
mobilisati
on.

Video spots
of one
minute  on
girls
education
are  ready
for
telecaste by
doordarsha
n  during
Prime Live.
Good
practices of
using BRG

to prepare
TLM and
simultaneo
usly
provide
training to
teachers
video
documente
d

11 mmute
film  with
the
“Koshish’
ready.
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Media ANDHRA GUIARAT H.P. ORISSA , WEST BENGAL | BIHAR l‘ tp.
Actvity PRADESH L . |
Trainings and Workshop on material One- day slogan | o 3-day T- Use of medin and | Fheatre and  music | o 04 days
workshops development for writing  workshop workshop development Mi workshops for workshop
drawing teachers from organised by the on documents  discussed | development  of  scripts on
primary schools, the Sirmour  district Communit m two  state  level organised. Regional community
best drawing  was and 200 slogans y workshops Jheatre workshops being mobilisatio
developed  into a were developed. Mobilisatio | e = 2-day workshop with organised  for  capacity n and
poster Kullu district also n and folk artisis - Augzust butllding  of  culturad puarticipatio
developed  songs Participatio and festival for days sroups  at devel of n and use
related to DPEP to n and Use with folk artsts held linguistic zones. of  media
mobilise of  Media i Sept. participated Four plays printed and conducted
community. conducted. by 160 artsts  in disseminated for
State level collaboration wth the impromptue
workshops I-olk and Tribal performances by local '
to develop Cultural Centre cultural aroups in
scripts - for { & A d-day workshop on Vajjica. Angika.
plays  and audio  script writing Bhojpurt  and  Magaht,
Kalajathas held m December. Plays n Santhali.
Bangla, Oriya. Maithii:
and Khoratha have also
l, _ been developed. 1
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GUIARAT

toury o

PIUSY

R

and
districies radio mnterviews
of N mernbers

sreanised: cxnbitions

arcunised for publicny
Puthished the
I

disiricte

actiaiics of some

focal

ated

and pational newspapers.

A press tour s bemng
oreainsed with slate

media persarned.
Newspapers clippings

{rom districtys was
collected, compited and
arlvsed. Action was
tiken by

sectoral

concerned
officers

accordingly towards

adverse comments.

Nagar

proaress of

Major events.
NUNTTHRIS and
workshops were

through
and

projected

NCWSPUPETS
Doordarshan.
Major events
publhished wn Lnglish
and Gujaratr dailies
through news release,
To provide  support
to 1CDS, and socual

welfare Balwadis,

monthly Gujarati
periodical
“Balmande” is

brought  out  since

Oct. 1999,

1.0 ORISSA WEST BIHAR [N
BENGAL

Doordarsha Radio and local DPLP Newspapers,  radio Reports an

n mobilised newspapers activities and Doordarshan project

1o telecast mobilised to covered 1n harnessed for media interventio

DPLEP support the print and advocacy. ns sent 1o

fitms. enrolment drive. electronic Success  stories  on news

Hindi press media. BEP activities papers.

in ‘ published in Publication

Chandigarh newspapers. of Shekshik
Jalandhar The  private TV | Prekshak

and channel, - Patna city i

Dharamsha news, has covered

la along events organised

with  AIR under DPEP.

Shimla

being used
0
disseminate
information
about
DPEP.
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Media Activity AP GUJARAT H.P. ORISSA W.B. BIHAR U.P.

Networking Govt  Depts  like Gujarat SCERT, Public UNICEF, NGOs, youth Political parties | SIET, Lucknow,
Health, Education, Ravi Mathai Centre Relations SIET, clubs Trade unions, | Labour
Women and Child for Educational Department, Academy of Convergence NGOs Department
Welfare, Social Innovation, local Youth services Tribal Dialect meeting  with Teachers GOUP to address
Welfare, Tribal NGOs like Avaj; and Sports and Culture, Natya Academy Associations problem of child
Welfare, local department, SCERT, local Youth Clubs, | labour in 0S5
NGOs, Mahila TLC, PRI, NGOs, AIR NYKs districts of U.P.
Mandals and youth NGOs, teacher established
organisations; MVF unions etc.

Foundation

Hyderabad, NGOs,
Department of Adult
Education.

Programme

managers of
UNICEF,  UNDP
and MVF are
involved in planning
the strategies for

community
mobilisation
Networking  with
UNDP for

development and
improving the self-
appraisal forms for
school committees.

RAJASTHAN

Administrative arrangement:

No separate media co-ordinator is in position. D.D. project is looking after the programme.

Publicity Material:

Brochure containing information about DPEP is published

Advertisement:

Advertisements in local and national newspaper published.

Press and Mass Media

DPEP launched on 2™ October, 1999 by Chief Minister of Rajasthan in which 10-15 thousand villagers participated.
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RESEARCH AND EVALUATION

1. BACKGROUND

The research and evaluation agenda in the DPEP works within a three-pronged focus.
First, it attempts to encourage use research based inputs in both planning and
implementation processes within the programme frame for better targeting and
monitoring of intervention. Second, it seeks to promote the capacity of stakeholders in
developing methodological skills in evaluation and action researches as well as
promote institutional development through training. Thirdly, it also seeks to
encourage and widen the base of research in primary education through institutional
development, by networking with institutions.

The national level strategy for R&E has been to (a) promote and conduct qualitative
research programmes / need-based studies, (b) provide support to DPEP states and
districts in institutional development and capacity building in research & evaluation,
(c) dissemination of research findings and networking with institutions, (d) provide
forums for interaction to promote cross-state sharing through national workshops /
seminars.

2. TRENDS IN RESEARCH IN DPEP : AN OVERVIEW

Considerable expansion of the research base has been witnessed as is evident from the
range of multitude of studies conducted under DPEP. A recent compilation of
researches conducted under DPEP during the period 1994-1999 showed the following
scenario.

DISTRIBUTION OF DPEP-SPONSORED RESEARCH STUDIES & ACTION RESEARCH DURING 1994-99

A B C D ) E

. No.

State/Institution

Andhra Pradesh

National-
level
{NCERT,
NIEPA &
Ed.CIL)

State-level

(SCERT,

RIE, SIE,
SIEMAT etc)

NGOs/
Research
Institutions/
Individuals

District-level
(DIET,
BRC/CRC)

University/
college

Total
Research
studies

Action
research

-

02

02

Assam

02

15

09

08

34

14

Bihar

03

25

Gujarar

28

18

Haryana

24

01

31

149

Himachal Pradesh

06

51

Karnataka

01

02

]

16

L I ol Bl Bl B Ead o

Kerala

04

01

03

07

23

A4

Madhya Pradesh

05

1

—_
o

Maharashtra

03

03

01 °

07

01

—
—

Ornissa

06

21

27

—
[3d

Tamil Nadu

05

05

108

—
Rt

Untar Pradesh

08

01

03 -

12

—_
&

West Bengal

02

02

20

....
o

Ed.CIL

15

15

—_
o

NCERT

27

27

—
~N

NIEPA

02

02

Total

44

51

66

32

21

214

400
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VCCORDING TO THE FIELD OE STUDY

2Bt TION OF DPEP-SPONSORED RESEARCH STUDIES CONDUCTED DURING 1994-99,
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Plainning & | Society, Teacher Pedagogy: Others r Towal
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aNsessIent surv ey CNTANY ¢ hierature review

several pomters 1o the

show the

R&E Coordinators Mecting Theme

ollowmy :

directions that the Research and Evaluation agenda has taken

There appears a definitive shift over the past years in the base of rescarch
bemg triggered and generated from the national level to the state, district
and sub-district level. The number of studics carried out by the states
together with the swell in action researches being conducted point to the.

Phere s growing numbet of studies / researches tn aveas on planning and

pedagogy
¢

to focus on.

. which highlights the priority arecas that states have felt the need

The rescarch agenda from the national level has stressed on various
thematic arcas. For mstance, listed below are the topics of the R&E

Coordimators Mecting.

[ NMecting

i
2" Neeting

P\ ectng

i

4" N ecting

SN ecnng

; o' Mectng

"Inter-state Sharmg Meet”
"Researches on Giel Clald
Education”

“Monttormg & Evaluation”
"Capacity Building Lttorts for
Impact Assessment o DPEP”
"Devetopine Guidehnes for Pupil
Evaluation ar Primay Tevel”
"Utilisation of Rescarch Findings
in Policy Makimg, Implementation
of DPEP activities and insttutional

development”

i 7]):1[0

June-Julv'o?

October'o™

March'os
Seprember’os

Mavmo

Feb." 2000

N
4
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A number of states have initiated Pupil Evaluation (particularly CCE) as a
follow-up of the 5" Research & Evaluation Coordinators Meeting on
"Developing Guidelines for Pupil Evaluation at Primary Level". Thesc arc
— Uttar Pradesh

— Himachal Pradesh

— Andhra Pradesh

—  Tamil Nadu

— Bihar

Action Research has been promoted with the help of national apex
institutes and a number of action research have been initiated. NCERT,
SIEMT and SCERT have initiated and undertaken decentralised training
for grassroot level practitioners in action research.

DEVELOPMENTS IN THE LAST SIX MONTHS

Documentation of researches conducted under DPEP (Research Abstracts
in Primary Education : 1994-99)

Sixth meeting of R&E Coordinators in the Utilisation and Dissemination
of Research Findings, held at Aurangabad in February 2000

SCERT stepped up their training in research methodology and action
research

RESU helped in screening research proposals and formulating design of
studies

Training of DIET level functionaries in research methodology has taken
place in Tamil Nadu

Assisting states in use of BAS & MAS findings (Andhra Pradesh)
Workshops organised in Uttar Pradesh to draw up scheme of CCE

Start up of activities in Rajasthan

Most states have stepped up training and conduct of sharing workshops on
action research.

ISSUES AND CONCERNS

States' need to systematically document and disseminate researches carried
out

Forums / workshops required on the usc of rescarches

Step up required in training in research methodology.

Increasingly, a nced has been felt to follow-up on a major area :

- A more focussed approach towards the need for dissemination and
discussion of research at sub-district centres / BRC / CRC.



Research & Evaluation

Introduction

]

Cardinal objectives for national component of research and evaluation are (1) promotion of qualitative rescarch
projects, (it) promotion of action research by teachers and other practitioners, (iii) conduct need-based
evaluations and special studies, (1v) support participating DPEP states and districts in institutional development
& capacity building and (v) dissemination of research findings and nctworking. An overview of various

strategies developed and employed with by inventorics and their outcomes are discussed in the text given
below. '

In the DPEP Bureau, MHRD, a Director looks after Rescarch, Evaluation and Studies activities under the
JS(DPEP). Research, Evaluation and Studies Unit (RESU) functional from March. 1995 in Ed.CIL’s TSG with
consultants and other required support. DPEP CRG in NCERT is involved in conduct of researches in
pedagogic areas, training state and district level personal in action rescarch, rescarch methodology, conduct of

Researches in School Effectiveness. NIEPA also has a rescarch component under DPEP resource support.

Action Research

CRC/BRC and DIET level through training programmes by NCERT from 1995-96 onwards. NCERT has

states. Different states are adopting different strategies for the actual conduct of research.

Lucknow, Uttar Pradesh have emphasised decentralised training for grassroot level pracuuoners and teachers in

Gujarat - 18, Haryana - 149, Himachal Pradesh ~ 51, Karnataka — 16, Kerala 23 and Tamil Nadu - 108.

DPEP initiated capacity building efforts for promoting action research among tcachers and other practitioners at |

NCERT has been offering training in action research for DPEP states. SIEMAT-Allahabad and SCERT-

action research. There has been a spurt in the number of action rescarches in many states e.g. Assam — 14,

learner achievement surveys, and conducting annual regional, national and international Seminars on -

developed a module on Action Research Technology. This module is widcly disseminated as an NCERT .
publication. Various cfforts made for promoting action rescarch are bearing results and a spurt of researches on
1ssues which are very close to actual teaching-learning conditions and processcs can be observed in most of the

| Promotion of Qualitative

|
|
ii
| Research

DPEP first addressed the issue of promoting qualitative research in elementary education through a national
seminar on priority areas for research in January’96. As resulted strategy, two schemes PROMOTE and
INSPIRE were announced for supporting researches by established researchers and mainstream educational
and research institutions. The schemes could attract the attentién of universitics, public and private research
institutions and NGOs. 15 studies were commissioned after a three-ticr scrutiny and evaluation procedure. The
ilist of studies commissioned reflect the wide spectrum of concerns in programme implementation from

| pedagogy, curricula and teacher education, society cconomics and education as well as educational planning |




1

2.
3.
4

6.

~1

and management. Simultaneously, NCERT is also involved in conducting research activities through the DPEP
component. A pecent compilation-of 214 researches done at National level showed the break-up of DPEP
studies in the following priority areas.

e Planning & Management in elementary education : 44
e Society, Economics & Education in elementary education : 52
o Teacher Education & Training : 34
e Pedagogy : Curriculum, Textbook & Other Materials : 50
e Others (BAS/MAS, Civil Works, Alternative Schooling/Schools etc.) : 34

The following research studies were completed at the national level by 1999 :

Study on lateral entry of children in primary schools in Haryana conducted by RESU

Study on Double Shift Schools in Assam and Madhya Pradesh by CEAR, New Delhi.

Study on role of Panchayati Raj in teacher accountability by MPISSR, Ujjain, Madhya Pradesh.

Study for developing an effective communication strategy for DPEP by Centre for Media Advocacy, New
Delhi.

A Report for District Pimary Education Programme Integrated Studies for Moderately Hearing Impaired
Children.

Study on effectiveness of Mini teachers in Multigrade classrooms by M: J. Phule Institute, Kolhapur,
Maharashtra

Study on Costliness of Primary Education : An Enquiry into the Private and Social Cost of Primary
Education by Centre for Multi-disciplinary Development Research, Dharwad, Karnataka

Study on Home and School Interactions for Optimizing Integrated Development of Primary School Child
by Department of Education, Panjab University, Chandigarh

Evaluation of MLL in two districts of Gujarat conducted by HDFS, Faculty of Home Science, MS

- Umiversity, Baroda, Gujarat
. Assessment of teacher knowledge of content arca and pedagogy in mathematics at the primary school stage

conducted by Institute for Development and Communication, Chandigarh

. On-the-jobh support required for elementary tcacher educators conducted by Vidya Bhawan G.S. Teacher’s

College, 1ASE, Udaipur, Rajasthan

. A Study on School Efficiency, Prof. Nallagounden, University of Madras, Chennai
. Teacher absenteeism in primary schools: A field study in select districts of MP and UP conducted by

Development & Research Services, New Delhi

. Internal Efficiency of Primary Education in Phase I DPEP districts by RESU, New Delhi
. Study of Participation of Children i Primary Education in two districts of Uttar Pradesh by DRS. New !




Mounitoring and Evaluation

i
i
|
|
|
|
N
|
|

Delhi.

seminar, this year's topic was "Indicators of Quality Education at Elementary Stage”. At the national level,

NIEPA and TSG are also associated with a study on participation of children in primary schooling it sclect |
! states. NIEPA is also involved in a study of content analysis of VEC traming modules for DPEP state-
!

] Two major studies were undertaken and completed in 1999-2000 :

(Assam, Andhra Pradesh, Gujarat, Kerala, Madhya Pradesh and Uttar Pradesh)
(2) Study of Community Mobilisation and Empowerment for Universalisation of Primary Education in 6
States (Assam, Bihar, Gujarat, Himachal Pradesh, Karnataka and Uttar Pradesh).

7/\757-5‘132111 of the IDR, several studies were conducted. » T

I. Expenditure Analysis of DPEP Phase-1
i 2. Trends in Access and Retention : A Study of Primary Schools in DPEP Districts
| 3. Internal Efficiency and Cohort Drop-out Rates at Primary Level of Education in Phase-! DPE |
Districts for 1996 & 1997
| 4. Students' Achievement under MAS : Appraisal in Phase-11 States
5. A Study on Community Mobilisation and Empowerment for Universalisation of Primary
i Education : A Synthesis Report
} 6. Para Teachers in Primary Education : An In-depth Study of Selected Schemes
7.

Every Child in School and Every Child Learning : Diverse Strategies for Universalising Access to
Schooling

. 8. Research Abstracts in Primary Education (1994 - 1999)

‘ Options for Change : Innovations and Experiments in DPEP

. Glimpses from the Grassroots : A Synthesis Baseline Case Studies of Successful Practices at Local
Resource Centres in Assam, Bihar, Kerala, Karnataka and Madhva Pradesh

11. Bringing Girls Centre Stage : Stragegies and Inventions for Girls' Education in DPEP

12

2. Study-of the Support Systems and Processes which-d/nderpin DPEP's Pedagogical Strategy in Six
States : A Synthesis Report

13. Status and Processes of Textbook Renewal in DPEP
14. Meeting Challenges : Documentation of Positive Practices in Four DIETS

|

g f
| NCERT has conducted a study on classroom processes in DPEP-1 states. In addition. as part of the internation:} |
t

|

ﬂ

(1) Study of Support Systems and Processes which Underpin DPEP's Pedagogical Strategy in 6 States |

i

I
|




- Using the Ouicomes of Research ] In the current year, all national level activities have had thrust for sharing of experiences across the states and

CNetworking

creating resource base across the country through effective networking. In research and evaluation, may
significant publications and reports were made public during this period. These include a module on Action
Research Technology by NCERT, compendium paper presented in the 3" International Seminar, 1997.
NCERT, compendium of paper and Report of Seminar on Innovative Practices in Pupil Evaluation May, 1998
by M.S. University of Baroda, Report on Training programmes for Action Research by NCERT, Status cum
Trend reports on Research in Elementary Education from 8 DPEP states and a national overview, workshop on
Research and Evaluation Priorities in Primary Education by DPEP Tamil Nadu, Print and Video reports of
Sample Monitoring and Evaluation (SAME) 1998 by DPEP Kerala, Action Research Approach by DPEP
Karnataka etc. . NCERT has also brought a list of ‘hard spots’ observed in DPEP I MAS results for further

dissemination.

Pupil Evaluation : Report of the proceedings and papers presented in the national seminar on Innovative
practices in pupil evaluation, May 1998 was published by M.S. University of Baroda (host of the seminar) and
the same was disseminated to national and state level institutions and selected DIETs in the last quarter of 1998.
RESU has also reviewed the current practices of pupil evaluation in all DPEP states with information collected
from respective state Education Departments, DPEP SPOs and SCERTs. A report of the same was prepared
and presented in a meeting of SPDs organised by DPEP Bureau. Reports were also circulated to various state
level institutions

States have also initiated efforts for developing appropriate pupil evaluation strategies, which are suitable to the
pedagogic renewal undertaken by-the states. Kerala has changed the pupil evaluation mechanism at the primary
level to activity based evaluation. Andhra Pradesh conducted a seminar cum workshop where new strategies

“were explored. Assam (SIE, Jorhat) held a state level seminar in March, 1999 on pupil evaluation. Uttar
Pradesh had initiated preparation for reorganising the pupil evaluation system also as part of the pedagogic

rencwal.

In Uttar Pradesh, two workshops have been organised by SCERT to draw up a scheme of CCE at
primary level for implementation in all schools, starting with a few schools on experimental basis in

2000-01.

From the national level concerted efforts are made for developing alternate strategies in selected theme areas.
Seminars and workshops are conducted at national as well as state level. State DPEP offices have also initiated
cfforts for effective linkages with the university system. DPEP Tamil Nadu has organised two such interactive

“seminar cum workshops the most recent being in September, 1999, wherein university faculty members have |
~assembled to conduct researches as per the emerging research priority in the project which need immediate -
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|

| Himachal Pradesh-DPEP also have organised meetings with the universitics and other leading sociul science

| attention. Universities - SPO meetings have resulted i a spurt of rescarch activitics & projects as prioriy areais

arc now being explored for in-depth research by mstitutions. Efforts to network with the Universities have also
borne fruit with the nresentation of DPEP Research Agenda at the Annual Mecting of Vice Chancellor's in
1998. SIE Jorhat, Assam, SCERT Bhopal, MSERT, Maharashtra, SCERT. Lucknow. and SCERT. Harvana and

and educational research institutions.

Seminars

| (‘apm;ity Blulrlm.r: '

| component of research, DPEP sponsored seminars to reputed institutions in different parts of the ¢ wuntry. A

Capacity building has been central to the DPEP processes. The component of rescarch and evaluar

I . _ -
Under the aegis of DPEP, NCERT organises international research seminars every year on sclected themes

related to school effectiveness. The fifth seminar in this series was held in the month of July, 1999 in New
Dethi and the focus of the seminar was Researches on issues related to school effectiveness. Under th - national

national seminar on Researches and Innovations on Problems of Home and School Language at priniary level
was conducted by Central Institute of Indian Languages (CIL), Mysore in December, 1998.

A seminar on Cost and Wastage in Primary Education was held. Institute of Economic and Socii Change
(ISEC), Bangalore hosted seminar in  August, 1999, It was attended by cconomists, social scientisis. DPEP
project functionaries. More than 20 papers were presented. The meeting provided and opportanity for
academics, projects stakeholders and policy makers to exchange views on conceptual 1ssues in costs, dropouts.

Sixth Meeting of Research & Evaluation Coordinators was held from February 17 to 19. 2000 at

Aurangabad. Apart from reviewing the research work done in the different states, the mecting had
focussed discussion on the theme 'Utilisation and Dissemination of Research Findings'.

m s also |

developed from the very beginning to augment the existing skills in the institutions and indiv duals for

undertaking qualitative and uscful research activitics. All DPEP states have recognised  the
concentrated cfforts for skill development of personnel in action rescarch. rescarch methodology o |
assessment. A review of the current status reveals that most of the states have directed their efforts. o far, for |
capacity building for assisting the teachers to undertake action research programmes. The other arc + of focus |
being research methodology and evaluation technigues. The states have been drawing the expertise of NCERT. |
RIEs, local universities, research and educational institutionssand individual experts for the capacits building |
efforts. NCERT has an 8 day orientation programme on action rescarch and research methodology. itered 10!
all DPEP states. Various SCERTs have stepped up their training in research methodology «:1d action
research training. RESU helped in screening rescarch proposals and formulating research ¢ signs fior
studies undertaken by SIEMAT (U.P.), in training of DYET level staff in Research Methodolog: i dani
Nadu and assisting Andhra Pradesh in workshop on use of MAS and BAS findings.

aeed for
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DPEP — 1 STATES

Haryana

Karnataka

Kerala

Madhya Pradesh

Maharashtra

Tamil Nadu

& officer in
SPO and DPOs m

| vlace.

PoSIE Jorhat has a
separate
component for
R&d:.

- Steerimg Group
\ g ¥
fur Research at

SPO.

- Programme officer

(R&E) in SPO.

- SIEMT in SCERT
hub of R&E
activities.
Consultant for
R&E.

- State Resource
Group in Research
set up by SPO.

-R&E an additional
I charge to the AO
in SPO.

-Each functional
area in SPO
addresses R&E
issues individually.

- A separate unit for
R&E set up in
DSCERT

-Research Resource
Group set up by
SPO.

- Programme officer
(R&E) in place in
SPO and DPOs.

- In SPO level,

internal and
external
monitoring and
evaluation looked
after by each unit.

- Research Advisory
Committee set up
by SPO.

- Cansultant (R&E)
in place in SPO.

-Each functional
area addresses
R&E issues
individually.

-SCERT is the
nodal agency in
promoting
research.

-Research Advisory
Committee set up
at SCERT & SPO.

-EREM wing
established in SPO
with Consultants.

-DTERT & each
DIET has

coordinators for
R&E.

- Research Advisory
Committee set up
by SPO.

BRCs and

pracusing

- Research - District Research -RIE Mysore - Internal Academic - District Research
Advisory Group ‘Groups set up. identified as Support Missions Group set up.
set up hy SHE supporting focusing on

" Jorhut. institute. Momtoring &
Evaluation of
i pedagogic issues.
} —
|
|
i
| - SIE DIETS, - SCERT, DIETs, - SCERT, DIETs - SPO, DIETs, SCERT, SPO, - DIETs, BRCs / -SPO, BRCs &
|

BRCs teachers.

and practising
teachers.

BRCs, CRCs and
selected teachers.

DIETs, DPO, CRCs
and teachers.

CRCs teachers.

CRCs and selected
teachers.

|
roeachers.
- S currenty
providing distret-

- 149 action rescarch
studies completed.

1

- SPO unit for R&E
provided training

1 w5 each DIET

- 38 studies with
teams constituted
by teachers,

L

- Under Quality
Watch, an Action
Research

- 72 action research
studies. initiated
by S districts, 42

-SPO R&E wing
conducted training
workshops in all
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DPEP -1 STATES

Assam

Wise training.
7

- 14 action research
studics completed
n various
districts in the
current year.

BTC instructors
of all 19 BTCs of
Assam oriented
on Action
tesearch
methodology.

Action Research
Proposals have
been developed

by the instructors, -

DIET Faculties
and BRC
coordinators.

Four Research
studies

completed on the |

low enrolment of
students in three
DPEP phase-I
districts of.
Assam.

In'the Trahiing, 7

Haryana

- Sclei;’}ed DIET
faculty members of
al] 8 districts
trained in action
rescatch b

g y
SIEMAT,
AII_ah‘abad.

-SIEMT Bhiwani
undertook and
completed the
following studies :

1. Study of

-~ »incidence of
drop-outs
among girl
students in
village Haroli of

“district

Fatchabad.

~

An evaluation
study. of the
incentive scheme
"teacher grant of
"Rs.500/-.

- The following
studics arc being

- conducted by
SIEMT :

1. Availability &
utilisation of
infrastructural
Aacilities in
primary schools.
Study of

Lncidence of

Karnataka

personnel with the
help of RIE
Mysore in action
research.

- A report on action
research published
and disseminated
upto BRC level.
14 studies on at
present.

- Collaboration
with RIE Mysore
on action
research Report
has been
disseminated

- Kannada version
of Action
Research reports
has been
disseminated
through Kali
Nalli teachers
Magazine.

- An observational
study on the use of
new textbooks in
Kolar district (by
Prema Clarke).
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Kerala

CRC/BRC
personnel and one
DIET faculty
completed.

- Fresh training
conducted in
February’99 by
SPO.

- 21 studies
initiated. Districts
also conducted one
round of training
for teachers.

-23 action research
studies were at
various stages of
completion during
1999.

- Action
undertaken to
revamp Research
& Evaluation
activities with
close emphasis
and empowering
of Teachers and
Trainers.

-Madhya Pradesh

programme was
initiated in four
districts, namely,
Betul, Raisen,
Rajgarh and
Shahdol. Thirty
schools in one of
the blocks of each
district
comprising of ten
primary schools,
ten alternative
schools and ten
education
guarantee schools
were taken for
action research
programme.

- Draft report of
Impact Evaluation
of DPEP prepared.

- Survey to collect
data for Learner
Evaluation &
Impact of
Classroom
processes &
practices
completed.

- Data on attendance
monitoring in
sample districts
ongoing.

- More than 30
studies conducted
by independent

agencies to

cvaluate primary

Maharashtra

has been
completed.

- SCERT has taken
over the training
and monitoring
responsibility.

Tamil Nadu

districts. All BRC
coordinators
trained in the
action research
training. /08
completed.
Training given to
BRC/ CRC and
Teacher educators
for training
teachers in action
research.

- 108 action
research studies
completed.
Another 32 Action
Research projects
under way.

- Brief abstracts of
completed ‘Action
Research’ projects
under way.

- Eight action
research projects
on gender related
themes were
undertaken.

- 157 action
research
proposals have
been completed.
Brief abstract of
action research
project has been
prepared by way
of

|
]




DPEP — I STATES

Assam

Haryana

drop-outs
among girls
students in
village Ramphul
Khera of Sirsa
district.

- 125 primary
teachers / head-
teachers / CRC
coordinators
were trained in
action research.
About 150 action
research studies
were undertaken
by them and
DIET lecturers.
These studies are
almost complete
and their reports
would be
available by
March, 2000. It is
proposed to
extend the
programme next
year when 350
teachers are
proposed to be
trained in action
research.

Karnataka

Kerala

Muaharashtra

Madhya Pradesh

schooling & AS.

- Districts have also
conducted 20
studies i the arca
of gender ECE &
Tribal Education.

‘

Tamil Nadu

documentation.

Saction rescarch
papers were
presented in thie
National R&E
coordinators

mieeting.

A screening
comimittee hus
shortlisted 8§
proposals out of
which five have
been launched.

Training is
imparted to BRC
functionarics in
the EMIS data

analysis,

A general report
and special
report on gender
perspective have
Leen brought out.

Item bank
developed for all
thie subjects for
Std T eh.

During 1997-98. 4

cohort study wiis
conducted in Y
blocks oi 3 DPEP
districts to assess
the efficiency of
the schasls and

the achievenend



DPEP —~ 1 STATES

Assan

-

Haryana

Karnataka

Kerala

Madhya Pradesh

Maharashtra

Tamil Nadu

levels of the
children. Since
the model cohort
study conducted
clearly depicted
the status of the
schools, the study
was extended to
all the 106 blocks
during 1999-2000
by collecting data
from all the
primary schools.

|
|
i

-
RN

Promotion of Research
in Primary Education

) Straregy

- SPO, through a
workshop
identified priority
arcas for research.
Lach year major
and minor studies
planned and
budgcted by SPO
R&E unit.

- 34 total research

-SCERT and
SIEMAT
prioritised areas for
research in 1998.
From SPO,
activities are
primarily based on
suggestions offered
by JSMs and

__Cxperts in various

functional areas.

Researchers are
also invited to
submit proposals
on important
1SSues.

- A state level
Resource Group
guides in
identifying areas
for research and
engaging
institutions.

- Emerging research
necds during
programme
implementation
addressed with
priority.

- A recent meeting
in SPO identified
12 areas of priority
for research.
External and
internal
institutions will be
involved in the
conduct of these
research studies.

- Emerging research
needs addressed
on priority.

- SCERT pursuing
own research
agenda under
DPEP.

- Each functional
unit in SPO plans
for research
studies in the
AWP&B.

- Districts have also
conducted studies
in the area of
Gender, SSK,
Tribal Education.

- Workshops were
conducted at
district and state
level for
prioritising areas.

- Reputed
institutions
involved at state
level. In district
level, mostly done
by system
functionaries.

- A state level
review of activities
conducted in
January, 1998.

-R&E wing
identified areas for
research and
pursued the same
till 1997.

- Research Advisory
Committee set up.
Strategy being
developed and
areas identified.

stuchos done. 14

- 31 total research

__studies done, 149

-4 total research

_ studies done. 16

- 7 total research
I studies done. 23

- 11 total research

- Workshop on
development of

- 5 total research
studies done. 108
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DPEPY -1 8TATES

Assam

action researches
completed.

- Four rescarch
studies on L.P.
schools with
enrolment below
40 and schools
having extremely
poor girls
enrolment have
been completed.

ineradia

action researches
compicted.

Haryana Karnataka
action researches action researches
completed. completed.

. . i .
1 - Schooling process - MLL, use of

- Studies on 1HEDC

Madhva Pradesh

studhies done.

|
\
I
|
I
\
|
1
"o One rescarch
: study was
conducted in
1999, Two
rescarch studies
WEIe in progress.
In total, 11
research studies
have been
completed so Tar.

foSchoal

Maohurashtia

content twsi for

Betd i Nav 1avus

(ontent
enrichment test
was adiministered
and hard spots
shared with ficld
functionaries.

One day meeting
of Rescarch
Assistant held in
IFeh. 2000,

panti N
JUhL Tosu
Codi Lo
Dy B

Boihe L
RIS
uideniek
IDIRSS ‘.!

Give rescareh
study conducted
in 1999, Nine
rescarch studies
Were i progress.,
Threce rescarch
studies were ta
launchicd durine
196922004, In
tatal, five
rescareh studies
have been
completed so tur
and presented in
the National
Rack
Coordinatars

Nieeting,

Five formal

resedireh
Jrrogranines
shordisted to be
undortaken by
Laiversin
rescarch schioiars
and profesors o

cdueation.
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DPEP — I STATES

Assam Haryuna Karnataka Kerala Madhya Pradesh Maharashtra Tamil Nadu
retention. and effect on blackboard, use of Women effectiveness, education, in Chennai on
community learning, gender support material, empowerment, classroom migratory pattern, Research &
participation, bias in matenal, ribal education, ECCE and Tribal processes, access and Evaluation

role and function of | achievement of Education successful retention, learning Priorities in

teacher
motvation, socio-
cultural mfluence,
NIE, classroom
transacuon’
processes, early
childhood ~
education etc.

DPLEQs, TNA of
teachers, TNA of
disabled children,
development of
tests in Hindi,
mstitutional
development, role
of VECs, change in
attitude of teachers,
absenteeism,
vocabulary
enrichment,
delegation of
powers, oral
arithmetic, use of
the material, co-
curricular activities
ete.

- School and

teachers’ grants

competencies,
classroom
practices etc.

- Gender and

Equity issues in
universalisation

programmc under

DPEP.
- Teaching of
Malayalam &
maths, teacher
education,
classroom
processes,
functioning of
CRC and school
resource groups

alternate education
programmes efc.

- Baseline
evaluation study

needs of tribal
children,
workload,
mtroduction of
textbooks etc.

- Migration pattern,
school efficiency,
state finance etc.

Primary Education
(Dec. 9%)
identified 22 arcas
under enrolment.
retention and
equity concerns;
pedagogical
renewal and
school
infrastructure and
school community
linkages them.

- Local escort
system, dropout
phenomenon,
enrolment and
retention,
functioning of
VLCs etc.

- Proposals
shortlisted by
screening
comnmittee, eight
studies are to be
launched shortly

Vo cleaderiie Maonitoring

oV odos and Mediods - Monthly review

meeting at block,
DPO and SPO

- Monthly review
meeting at block,
DPO, SPO and

- Monthly review
meeting at block,

- Monitoring review | - Monthly review
meelings at meeting at block,

- Monitoring review
meetings al

- General review
meetings at all

levels of district/state, district/state DPO and SPO DPO, SCERT and
L numagement “SCERT levels. SCERT levels. level. Calendar of | SPO level. SCERT level. level. g
Losructure. ol Lo activitics drawn ¢ ) . o |
ruture | -SCERT and DIET | - Resource groups acuvities drawn at | gy pyg oy | - SCERT and - DIETs and BRC('s |

S
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DPEP -1 STATES

Assam

- CRC meeting in
every month.

- EMIS for
monitoring
enrolment and
retention,
teachers etc.,
PMIS for
monitoring,
physical and
financial targets
of programme
implementation.

Monitor of civil
works by
Engineering
Wing of DPEP.

- Also involved in
Sample
Monitoring in
districts.

2" pational
workshop on
Sample
Monitoring and
Evaluation
(SAME) was
conducted in
Guwahati in
January’99.

Haryana

personne] also
involved in
academic
monitoring.

- EMIS for
monitoring
enrolment and
retention, teachers
etc., PMIS for
monitoring,
physical and
financial targets of
programme
implementation.

- Specific studies
also conducted in
districts by DIETs,
DPO and BRCs on
retention,
enrolment etc.

Karnataka

undertakes
academic
monitoring.

EMIS for
monitoring
enrolment and
retention, teachers
etc., PMIS for
monitoring,
physical and
financial targets of
programme
implementation.

'

Research studies
are discussed at
BRC/CRC level
to aid academic
monitoring.

Kerala

each level.

Monitoring visits
by district and
state resource
group members,
visits by nodal
officers from
SPO.

Report (print &
video) of the
workshop on
sample
Monitoring and
Evaluation
(SAME)
organised in
August, 1998 by
Kerala SPO
released.

Evaluation
Comumnittee set-up
at State, District
& Block levels
representatives of
teachers,
educators and
PRI
representatives
Sor aclhieving.

Madhya Pradesh

monitoring
enrolment and
retention, teachers
ete., PMIS for
monitoring,
physical and

financial targets ol

programme
implementation.

- DPOs involved
academic and

physical targets

monitoring
through
BRCs/CRCs and
schovoilg.v

- Also involved in
Sample
Monitoring
districts.

n

- Attendance
Monitoring
collected at
present from
sample districts.

data 1s

NMabiarashtra

DI Ts alse
nwvolved m
academic

monioring.

- EMIS for
monitormg
enrolment and
retention, teachers
etc., PMIS for
monttoring,
physical and
financial targeis of

programme

implementation.

- Model cluster
approach adopted
for the
monitoring.
Presently.
Strategy
developed ina
workshop and by

Cimplement.

- Competencey
based guestion
banks. Cluster
level bank
available at cach
cluster.

Tamii Nudu

mvohved m
schon!

monorng

- EMIS 1or
monitoring
cirohment and
retention, teachers
etc., PMIS for
montoring.
phvsical and
financial targess
of programime
implementation.

- BRCs mvolved m
monitoring
access, retenuen
and acadene
1S3UCS.

- Special serices on

gender and other

cquity concerns

prepared and
E training
imparted in the
PoOEMITS data

anaiviis,

- To test the
stutdents!
acldcevement, it
has been
planned to
conduct a test
for the Std. vV
stugents i oall
schools nseven

DPEP distric,



DPEP ~ 1 STATES

Assam

Harvana

Karnataka

Kerala

Madhya Pradesh

Maharashtra

Tamil Nadu

- For conducting
the test. a model
question paper
has been
prepared and is
being sent to
schools for
guidelines. Based
on the model
question papers,
a test will be
conducted in the
month of April
2000.

i
|
i
!

i

{

! -

E 5. dmpact Assessment
i

L) Evaluaiions

o ool
Underiaken

0. Nensorking

- Functioning of
SCERT, DIETs,
BRCs. CRCs,
Community
Mobilisation and
functiomng of
ViEC, impact of
new teaching
learning practices,
cnrobment and
retention,
teaching
mathematics and

language.

i

- Teacher Training,
Civil Works,
DIETs, CRCs,
BRCs, Anganwadi
worker training,
Competency skills
m maths and
language, Learner
Achievement.
School and
Teacher Grant.

- Evaluation of
ongoing training
programmes
conducted to
improve
competency of
primary school
teachers

-MLL
Competencies and
textbooks,
classrooms
processes, Access
Enrolment and
Learning
Achievement,
School and
Teacher Grants.

-MLL based
textbooks,
Changed
pedagogy, School
& Teacher Grants,
VECs, Learning
Achievement,
Classroom
Processes, Teacher
Training,
Management
Processces.

-On all interventions

in Gender, Media,
Tribal, Alternative
Education and
Civil Works by
respective units in
SPO. Classroom
Processes by
external
institutions.

-Access, Enrolment
and Retention.
Utilisation of
infrastructure grant
Baseline test for
Multigrade
schools, cohort
study on
attendance, field
testing of
textbooks.

- Leamer

Achievement,
Access, Retention;
School and
Teacher Grants,
NFE, Study on
Local Escorts.

- A Resource

- - 4 msututions

- A state level

- SPO has denutied

- Resource Inventory

-SPO R&E unit has

-A state level




Assam

Haryana

DPEP - I STATES

Karnataka

Kerala

!
Madhya Pradesh!

Inventory of
institutions
developed by
SPO from within
States and
outside. This
expertise is used
for R&E
activities. SPO
utilised series of
post-graduate
students of all
universities for
various research
needs. Study on
VEC completed
i 1998,

identified as part of
state level capacity
building
programme.
Networking
established with
national level
mstitutions also.
Regular interface
organised with the
institutions and
universities.
SCERT &
SIEMAT are also
undertaking
activities for
enhancing the
limited resource
base in the state by
cross interaction
between national

Resource Group
Meet in Research
organised by SPO
R&E wing. RIE
identified for
associating in R&LE
activities and
involving in
capacity building
programmes.

-RIE has been

actively
collaborated
guiding of DPEP

researchers.

institutions,
universities and
experts for various
R&E activitices.
On action
research, working
closely with
universily
departments of
education. 24
national and state
level resource
centres tapped for
various capacity
building and

. planning’and

implemegtation
needs in R&E.

of rescarchy
INStutions
develope:d by SPO.
Lixternal
INSUULGES 4I'¢
mainly urd for
cvalaatiosn,
Presently.
networki;:¢ s also
establisho:i with
Educatic:.
Departnicatis of
leading wiiversitics
n the statz for’
assistance i R&E
activities.

Maharashtra

a resouice panel of

16 mmstiuilons
which s utihsed
for R&L acuviies
as well as capacity
buildine, SCERT
also has
undertasen an
initiative for
mnterface with
unversitics.
SCERT organised
a mecting with
universities and
other leading
mstitutions for
exploring of
collaboration.

Tumil Nada
Work-iop

PUTRUDOE S BN
Viacu whaly g

(H’:’
PATTIS AN Ol ail
leadimy
urversiies mhe
state
December9s.
Priovitvireas
rdentitied o
urther action.
Sccond workshop
cld

held m March 99,

and state level .

published in the
journal published
by DPEP Assam.
Findings are used
in developing

strategies for area

specific
interventions by
districts.

- Dissemination of
the researches
conducted was

workshops on all
major evaluations.
Evaluations on
teacher training
used for refining
the programmes.
Findings published
in in-house
Jjournals.

conducted
concurrently and
the results are used
for mid course
corrections and
changes in
methodology.

-On action research,
a report is
published by the
SPO with RIE

i Mysore and widely

undertaken by
teacher and BRCs
shared in CRC
Meet with
teachers.
CTOHCUI'I'CHl leld
external
evaluations
conducted during
teacher training
programmes
helped mrevising

for mid-ccurse
corrections and
changes i
approach.

In-house journals
are carryizg the

major ot wmes for

turther us: .

109

|
I
I
|
|
i
'
|
|

F-Districts have

workshops on
leamers

~achievement and

social assessment
studies and
findhines used
during AWP
preparation.

institutions. |
. . . o T
Dissemination and use - Research - SCERT conducted | -Most of the Results from the | -Concurre:t -SCERT organmised | - Sharnng workstop
of outcomes outcomes are dissemination evaluations are action researches evaluatioss used dissemination Cooon v nndigs ot

MAS orzanised at

the BROC Tevel

Siuirinyg
waorkshops
planned for LLES
studyy EMIS data
artlvsis, study on
“hard spots” and
completed
district based

. . P
FOSCUATCl Ntes,
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Assam

organised m the
sccond SAME

workshop.

DPEP — I STATES

Karnataka

Kerala

Madhya Pradesh

Maharashtra

Tamil Nadu

disseminated. SPC

also published
some of the study
reports

-Karnataka has
disseminated
research studies
which werce
published.

the planning and
conduct of the
programmec.
Outcomes of
major studies are
disseminated
through print
media also.

sharmg action

research outcomes.

-State level
workshop on MAS
sharing held.




Andhra Pradesh

N
Bihar

DPEP — LI, II1 AND IV STATES

Gujarat

Himachal Pradesh

Orissa

Rajasthan

1. Organisation &
Management

(i) Staffing

(ii) Other Institutions
Rule

(it Advisory Group

- SPO : Resecarch &
Evaluation Cell was
cstablished at SPO.
Two Lecturers are
working in this eell.

- DPO : At district level,
onc DIET Lecturer was
identified as Rescarch
& Evaluation
Coordinator and all arc
In position.

- R&E units have been

formed in the SCERT
and DIETs. SCERT
continues to icad the
R&E programmes in
coordination with
DPEP.

Rescarch

- SPO : Suate Level
Rescarch Advisory

- State Resource
Persons in place in
SPO.

- Sclection process for
Rescarch Associates
initiated.

- SIEMAT, SCERT
Universities and
Research
[nstitutions are
being involved in
cvaluation.

- Statc Evaluation
Team constituted
and trained. The
NIRD, Hyderabad.
provided resource
support for the

training of SET
members,

- State Resource
Group in place.

R&E Assit. in
place. SPO sct
up SRG for
R&L.

- Statc Rescarch
and Advisory
Commiltce sct
up by SCERT in
coordination
with SPO.

- State Resource
Group formed.

- R&E Cell in SPO
and DPO, one
Evaluation
Coordinator in
SPO and onc in
each DPO working.

- NCERT and H.P.
University.

- Capacity building
in action rescarch
taken up with the
help of NCERT
and HPU.

- DIETs arc actively
participating in the
programimes.

- Rescarch Advisery
Commitice sct up at
state fevel.

171

s

- Dy. Dircctor |-
for R&E in 1
SCERT. |
|

- Research

Advisory
Committee

Rescarch and
Evaluation Officer ar
SPO is in process.

At State level, SIERT

having separate wing
SJor Research and
Evaluation Officq
and orlrer supporting
staff is in position.

‘At District level -
“District Education
Research Forum’ is
u"ar/;ing wunder the
guidgnce of principal

"DIET and DEO.

It is planned to
sponsor innovative
and Action Research
Studies at Micro
level.

Uttar Pradesh

AN 2 !
West Benoal

1
Aot Director
looks alier R&E
component i the
SPO

SHEMAT
sanplemenis and
momtors the R&E
procranimes, Cor
Rosoues Growps

setap adl DHITs.

- Rescarch Caid
consisling of
fetlows ong

Omde ai SPO

looks aiter the

Ll

Co Collaboration

with FIMICU RS
School of Wamen
Ntudices,
Judavpur
University &
School of Women
Studivs. Caleutta
{"niversiiy,
Presideney

Cotlege.




DPEP - {1, I AND IV STATES

Andbra Pradesh Bilar Gujarat Himachal Pradesh Orissa Rajasthan Uttar Pradesh West Bengal

Commitice was setup. Separate committee | | Reoular meetings
. » bl
cxists for SCERT of RAG held

) & SIEMAT

formed.

- DPO A DIstiet
Level Advisery
Committees wit

|
|
!
1
i
|
|
4
i
i
!

i 3
maembers constituted
under the
Chairmanship of the
District Collector,

|

ICvaluation

I

, ~raialion

- 5PO: State Level
Evaluation Core Team
(SECT) was formed
with functionaries of
SCERT and SPO.

- DPO: At District
level, District
Evaluation Cora Teams
(DECT) were formed
with 22 members (2 i

MRPs).

|

\

- District Evaluation 1

‘ Teams (DET)Y with |

‘ 20 members were

. constituted for !
Collection of {
Rescarch and

. Evaluauon Data

| (Teachers of primary

schools).
W
- SCERT, DIET, - Acution rescarch - Till date, 20 - Capacity building - SCERT - - Core Resource - Action researches
MRPs and Teachers.  training conducted Action " in action research oricnted Groups in DIETs planned at CLRC
| | " the traini I for district and Rescarches have taken up with the primary are oricnting level. Areas arc
b n the tratming 3 .
i s ‘ programme for sub- been already help of NCERT school head- BRC/CRC level good practices m
programmes | L N
| progra | district planned. 3 completed. 100 and HPU. teachers and people and classroom.
orcanised to the ¢ ! § e . . . . .
! W . . ¢ more courses being more action , DIET faculty conducting action enrolment and
i Districts Fyaluation U o - Workshops on o X
o . oofTered in the rescarches are to : for action ‘ ) research. drop-out ctc.
! Peams. during i N X n action rescarch B § 54
| o , Loocurrent vear. he carried ount, rescarch. 23 e
Vgust’O8 o Ocr', ’ i i have been - SCERT &

“ ]7.]




DPEP —II, III AND IV STATES

Andhra Pradesh Bihar Gujarat Himachal Pradesh Orissa Rajasthan | Uttar Pradesh ; West Beaaal

;he [:la.rtlc'lpants of the | _ 38 Action Research . conducted. action ] SIEMAT conduct
ive districts were : rescarch yrogramrmme for
oriented on Action .Stuc'lles.uqderway - 273 teachers / BRC brojects I lion rescar !
e in districts. / CRC / DIET projects _ action research ;
: Research lect trained i completed. cvery year. 200 |
Methodology in - State level Action tfc lfl‘relrls f””:f“ In Two studies completed !
addition to evaluation Research Group e fie (l ot action workshops in current vear. |
strategies. formed and trained. rescarch. held. n ) ;
120 acti aarcl - SIEMAT oremusad |
- A five-day training- - District level - ac '0“]”51““ ¢ : workshop on :
. ’ c {
cum-workshop on Action Research 5 l(IIO])SCS ‘_CI"C opet ‘conduct of priority |
Action Research was Group formed and an l:.esea'l ch need hased |
organised from trained. working in rescarches with i

yrogress. ; Ny
prog nstitutes’NGO™s in

May 1999,

9.11.98 to 13.11.98 in
collaboration with

9 action research ;

NCERT to SPO, were launched out i Workshop on
SCERT, DIET . of which, 6 have Research |
functionaries and been completed. Methodology in ;

MRPs and Teachers. February 2000,
26 Action Research !
Projects were . .

developed in this ‘
programme. '

- A pre-launching ' ;
session for the Action ?
Rescarchers was ‘
organised at SPO on
3.2.99 t0 4.2.99. !

- Reports of 7 action
research projects
were received and the
other 19 projects are :
being carried out for ‘ ;
which reports are :
awaited.

- Proposed to organise
a three day training ‘
programme in Action
Research for teachers
under capacity
building, in all the
DPEP districts.

* 1
i I
‘ R ! SEeN mON e e M
State level workshop | - 20 minor - Seven research o
' H RRNY
i .

(iij Activiries conducred - Sharmg Workshop - Tele-
held i March 1999 to conferencing on with collaboration
_action research o NCERT at Kultu completed

researchos projects have heen

cornpleted during

disseminate findings of




i

Andhra Pradesh

the study on District
level support to DPEP.

Traiming at NIRD
Hyderabad on data
analysis techniques for
DIET fecturers. SPO &
SCERT stalt.
Conducted a two day
sCminar on strategics
for puptl cvaluation at
primary stage in the
context of DPEP on
28.1.99 and 29.1.99.

A workshop for the
capacity building of
the state and district
level functionarics was
conducted at NIRD,
Hyderabad from 8.3.99
to 13.3.99 on data
analysis of SPS.

Bilar

Gujarat

held.

e

Himachal Pradesh
i Sept’oy

- Twao district fevel
workshkups were
conducted at Kullu
and Nahan in
Julv'99 and
Jan." 2000
respectively.

Block feved
warkshop was
organiscd af Anni
(Kullu) in Dec.'99.

Orissa

and shared.

To build
capacity af
institutional
fevel in
Action
Rescarch
inodule on
Action
Rescuarch
Methodotog
Vowas
developed
and
reviewed,
The module
is again ficld
-tested
before 2
aroup of
participants
drawn from
the DIET
/ST schools.
Printing of
the module
is being
done.

T promate
capaciiyv to
undertake
Action
Research
amonyg the
practitioner
s and the
nrimary
school
feachers, i
module on
" Action
Research
Methodoloy

AN

Rajasthan

Ui Pradesh
Liec, todann 2o,
Sercening of the
recenved proposais
on the adveirtised
subjects
completed for the
aporisal ol

PR

Wi Shentiiied o
st les of ead

s et fes ol

S i edaal
sesoaicliers Tn
Pec tdentitied,
oo e Ui
Feseoareh

s

Mideterm

Assessend

Speaen

catipicted.

T fotlowing
Nctiey were

Y
Vit i o

Roie ot
Danchuyatin
HRITARTES
cdecation by
PENTO g s tate

et otfice

Stoay on sensder
Inseres it

Bioshonnn
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TrToETT T - T T ~r
E Antihra Pradesh Bihar Gujarat Himachal Pradesh Orissa Rajasthan Uttar Pradesh West Bengal
L developed.
: it has been
reviewed
twice and
field tested
‘ during a
workshop.
: After
: printing of
i the module,
District level )
f Master
trainers will
be oriented
i on the
i module.
e e S |
S Promorion of '
Research / Studies in
Primary Eduncation
f N B Newtworking with - Draws from the - Research Advisory - To promote - - Intotal. 13 - Through
different mstitations at experience of BEP Committee sct up to research research studies workshops and
State and Natonal - research prioritise the arca. studies and conducted by RAG meetings.
I Level for undertaking programme. Priority built capacity SIEMAT are priorities being
: i Researclhon DPEP arcas for the year of district and available. identified.
ACHNVILICS. devetoped tn sub-districts .
3 . i meeting at SPO with . instrutes. i ldCl][lll({&llOI] and
- Fundme external abd district and state l}\.\‘ds ol spectal
S house researches on level particin: focus groups. role
N R . cvel participunts. .
the feli needs of DPEP. of VEC for
. - T'raining in ! providing
i I:ncour;x‘gm; Action “methodology in [ effective
| Researchat researchin } intervention.
i institutional IC\.'c?I by education is being
‘; huilding cupacities. organised. r - 40 arcas finahised
1 - | for research.
| - Draw experiences of
} APPEP Rescarch - One research
{0 Progrannnes in study completed
i designmg financing ! in 1999. Two
Cand sundimg the ‘ rescarch studies
Rescarch activitics. | ‘ WETC 1N Progress
- Priorvitising the areas : ' while one w .
. o0 ) ; slated to startin
of resear L:h :m\\‘ ‘ | Octoher 1999,
undertaking quick ‘ ! | |
! | Tl date three

e shovt term




DPEY — 11, HI AND IV STAavEs

e . e -

Andhra Pradesh Bihar Gujarat Himachal Pradesh ! Orisya : Rajasthan i Uttar Pradesh MWoest Benund
researchers. ‘ i ; ‘ !
- Utilising the findings " I ;
of the researches in ‘ i ; '
the preparation of 3 ‘ ;
AWP&B as a } |
feedback for mid- i
course correction. !
- Periodical review of ! ;
the quality of ?
researches being done |
by a team of experts. i
(i) Studies Complered ar - Of the 10 studies - 0 studies (including - Draft Report of - 9 studics - 23 short-term | - Sharing workshop
State Level clearced by the State baseline) completed. Baschne commissioned out rescarch “ .ol Research !
Level Research 12 studies planncd Asscssment of which, 3 projects are " findines held in
Conunittee during incurrent year of Survey has been completed (one of conducted ’ January 1999, . o
1997-98, 8 were taken which, three prepared. which being through the Lo i 5““'-‘» e b
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DPEP —II, II1 AND IV STATES

E Andhra Pradesh Bihar Gujarat Himachal Pradesh Orissa Rajasthan Uttar Pradesh West Bengal
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o Warmaal district were level. primary schools NGO.
recenved ) m U.P. Sampark.
: - Four studies
were finalised 5. Problems and
‘ to be prospects of
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! DIET faculty ,
; members of 6. Documentation
! Keonjhar of the Model
! district. Cluster .
i Approach in
i - A study on Begumganj
; "Causes of Cluster. Hardoi
Low .
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and of the Model
Retention of Cluster .
SC Children" App{oach in four
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Andhra Pradesh

Bihar

research.

Research based on
the findings of
EMIS data.

4. Impacr Assessment

(ir Strategy

- Longitudinal Surveys
lo cvaluate the
progress in the
implementation of
DPEP. in terms of 1ts
goals under
quantitative strand.

lLong term and shart
term gualitative
evaluation stwdies for
mpact assessment off

State Level
Evaluation Tcams
formed.

Gujarat

P AN IV S1avtes

Himachal Pradesh

- Ficld visi by
SRG members.

- Conduct of

appraisal studies.

- Feadback from
BRC'CRCs.

Exvaloation to be
taken ap.

Assessment of
teacher training
programnies.

Evaluation of
textboolss.

Evaluation of
workshops.

|
i
I
i
!

Orissa
I project

Institutional
deveiopment

2 projects.

Four
research
proposals
areidentilicd
and agencies
to conduct
the rescarch
projects are
hieing
finakisced +o
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b
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DPEP —II, III AND 1V STATES

Andhra Pradesh
DPEP mtervenuons
under gualitative
strand. '

Capacity building of
State and district level
fancuenaries on
evaluation techmques.

Bihar

Gujarat

Himachal Pradesh

Orissa

impact
studies.

Rajasthan

Uttar Pradesh

West Bengal

(i) Ivatuations Planned

Sheing Undertaken

School & Pupils
Survey (SPS) 1o study
‘the progress of
enrolment and
retention by using four
tools. viz.. Schools
Questionnaire.
Classroom Observation
Schedule. VEC Survey
Schedule and |
Houschold Survey
Schedute. This is a
fongitndmal study.
[First survey was
condueted during -
1998-99

Prepared leming
achicvement tests for
classes [ Vin
Languawe. Maths, EVS
Fand [T a woikshop
ormusad Tom 24.2.99
10 272,99 The tests
are o be admnmstered
i sample schoals for

feld tesung.

Three Tong torm

auahitative studies on
the impact of teacher
traning. new schools
and &2
been taken up by the
SCERT. Mvderabad

entres have

sve shositen

e Sudies were

MLL evaluation
(1998) completed.

|
MLL evaluation
(1999) completed.

External evaluation
of MS complete.

Programme
evaluation by
external agencies
initiated.

Pupil's evaluation
plan in various
stages of
implementation in
the district.

internal cvaluation
of MS completed.

Evaluation of
Programmes hy
State Evalinition
team initiated.

Mid-Term
Assessment Study is
being undertaken.

- Teacher
traimng, ECCE
centres, Teacher
Grant,
Community
Mobilisation,
Areas
Enrolment,
Pupil
Achievement,
Classroom
Processes.

- Teacher training .

- Continuous
Comprehensive
Evaluation.

To monitor
the research
activities at
the district
level, a state
level meeting
was held
where the
district
project
teams, which
include on
faculty
member
from the
DIET/ST
school
concerned
and District
Tribal
Coordinator,
were invited
for
identification
of district
based
rescarch
projects.

Keonjhar
district has
already
taken up six
studies and
Gajapati
taken up 2
studies. Most

_of the studies

- Classroom process,
sustainability,
teacher training.

- Community
library, ECCE &
Shikshaghar
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DPEP — 11, HI ANp IV STATES

Andhra Pradesh

~the DI'EP districts in

tken up by the Iistrict

Eyaluauon and they i
AUC T POSIesSs
personnel.
Fvaluation activities
being curried out/
proposed :

Hdentilteation of
action points on the
findings of the
evaluation impact
assessment studies as
a feedback tor
planning and
implementation.

Dissemination ol
outcomes ol Mid-
term Asscessment
Survey (MAS) i
conducted in DPEP
phase-I district to all
the state.

Bihar

Gujarat

Himachal Pratlesh

Orissa

Rajasthan

Uttar Pradesh

West Bengal

identified to
be
undertaken
at the district
are based on
EMIS data
analysis
Synopses of
District level
research
studies are
evaluated at
the SPO.

- Initiative is

also being
taken for
analysis of
DISE data to
provide
various
indicators on
enrolment,
retention,
dropout etc.

Resource Inventory of
mdividuals and
IVITHONS was
deveioped and

turntshed

NGOs. professional
oréanmsutions at state
and natonal fevels are
imvoived m R&E

programines

- Has a network with
R&E mstitutions.
=fTorts made for
widening the same.

Networking is
established with
universities.
Other arcas
being explored.

- Networking
established with
HPU. NCERT, RIE-
Ajmer and NGOs.

Two day
workshop on
developing
areas for
institutional
linkage has
heen
organised
and
recommenda
tions are also
placed
before the
Govt. for
appraisal.

Abstract of
the Mid-
Term

Assessment |

- Has developed a
resource mmventory.
Invitations sent to
rescarchers and
institutions for
participation in
R&E activities.

- ASIEMT actively in
collaboration with
UP SPO.

- SPO is taking help
of some renowned
statistician and
schotars in this
regard.
collaborating with
IHINICUIST ete




DPEP —IL, HI AND IV STATES

Andhra Pradesh

Bihar

Gujarat

Himachal Pradesh

Orissa
Survey of
five phase-1
districts has
been
developed
and
disseminated
to all
quarters for
necessary
strategy
formulation
for
remedying
the gaps in
the students’
achievement
level.

Initiatives
are also
being taken
to
commission
research
studies
through
external
agencies like
Universities,
Xavier
Institute ete.

Rajasthan

Uttar Pradesh

Woest Bengal



Civil Works

Introduction

The construction programme under DPEP, apart from being the single largest component,
has a distinct role to play in furthering the objectives of the programme. This is also a
component, which has shown steady progress (both in physical and financial terms)
across all districts in the programme. About 35 thousand new school buildings, 39
thousand additional classrooms, and 15 thousand resource centres (BRCs, CRCs,
MRCs, CIRCs) are planned to be constructed under DPEP in addition to other smaller
constructions like toilets, water supply facilities, repairs, ECCE centres, boundary walls
etc. Of this 20 thousand new school buildings, 20 thousand additional classrooms and 7
thousand resource centres are already complete or in progress.

Progress of various civil works components

Physical Progress
DPEP I,ILIILIV &
DPEPIV up wB Exp.districts
DPEP-I DPEP-II DPEP-III Raj (Exp) | (Exp) (UP&WB)
ltem Tar | Com P Tar Com P Tar | Com P Tar Tar Tar Tar Com P
BRCs/MRCs/ CLRCs 424 | 370 f 40 | 1932] 844 | 597 | 189} 39 | 150 84 456 129 | 3214 | 1253 | 7e7
CRCs/NPRCs 987 | 924 | 63 | 4658 } 2777 793.| 1581] 40 | 358 | 1041 4023 0 12290 ] 3741 | 1214
New Sch¥ol Buiicings | 4598 | 4326 | 309 | 10759 ] 5189 | 3327 [ 2283} 10 0 993 2795 497 {21925 9525 | 3638
Buildingless schools 729 | 508 | 216 | 7978 | 2807} 3285 533 | 11 25 178 3256 385 | 13059} 3326 | 3526
Addl. Class Rooms 6766 | 6397 | 327 | 14577 | 7490 | 5404 { 3080 30 | 188 | 1057 | 12271 | 1081 | 38832 13917 | 5619
Toilets 7107 | 6379 453 | 22310| 6933 | 7384 | 6881 75 { 132 { 6000 | 15589 ] 57887 | 13387 { 7969
Drinking Water 4731 1 3785 806 | 13413|.3260 | 2214 { 6813| 97 | 120 | 1911 5770 0 32638 | 7142 | 3140
Repairs 4053 ] 2000} 101 | 25213) 2219} 4023 © 0 v o} © o 29286 5208 | 1i2s
: Financial Progress  (Rs.inlucsy
Allocation 30847 72729 14718 8597 | 25311 | 4578 156780
Expenditure 26696 39759 2723 0 0 0 69177

Note: as per progress reports from states as on 31.12.99 & perspective plan

However, the contribution of DPEP is not limited to the sheer number of infrastructure
Sfacilities provided. The programme has been able to go beyend numbers and
concentrate ~on processes that lead- to a qualitative improvement of the school

infrastructure - improvements which are in tune with the ncw pedagogy and at the sanic,

time sustainable. Attempts have been -made under the programme to critically .examinc
various issues related to construction such as aesthetics, functionality, cost-cffcctivencss
in design as well as modalities and agencies for construction.

The focus of the civil works programme has shifted over the. years. In the initial one or
two vyears, the priority was to arive at the most appropriate implementation
arrangements. Therealter design issues were taken up scriously and i the past one vear
there has been a lot of stress on issues of cost-cffectiveness and sustainability. Each ol
these processcs - be it the involvement of community i consiruction or the cfforts
towards reducing cost of construction - also followed a development cuive. ' '
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The Cross State Sharing Workshops, organised at the National level once a year
provided an important opportunity to the states fo learn from one another and finetune
their own systems. These workshops have responded to the priorities expressed by the

state civil works personnel.

Overview of National Workshops

The first Cross State Sharing
Workshop on Civil Works was
held in Thiruvananthapuram,
Kerala in August 1997. It was the
first time when engineers and
consultants from state, district
and ~block levels had the
opportunity of interacting on a
common platform. Basic
implementation issues.  like. the
following were the focus of-the

The second National
workshop was organised in
July 1998 at Patna. Having
addressed the basic
implementation issues in the
first workshop, this workshop
looked at broader aspects of
design development and cost-
effective constructions.
‘Experiences of ‘the  ‘design

The third Cross State Sharing
Workshop was  held in
Chandigarh in "August 1999.
This was held at a time when
most of the initial Phase 1
districts had completed their
construction activities and the
rest were midway through
their constructions. Therefore
this workshop,  while still

workshop. renewal - exercise undertaken | emphasising  on . issues like
e . Procurement Procedures with | by the “various  states . were | cost-effectiveness, focused the
: special emphasis ~ - on | shared and the participants discussions towards the topics
vcommunity participation. were exposed -to various cost- | of Child-friendly schools,

e Supervision procedures and | effective ' construction | Maintenance and
requirements. technologies. Sustainability - topics which

e  Planning and phasing of civil'| The . workshop discussions | would influence |
works. focused -on the following | mainstreaming of the DPEP
issues: initiatives and  carrying them

e . Repairs forward - beyond .the project

¢ Engineers Training period

e Innovation fund

Community Participation

School construction in rural areas is usually managed by various government and
panchayat enginecring departments like the PWD, RES, ZPED, PRED etc. Howcever,
prior to DPEP. the villagers who are the real beneficiaries and stakeholders of the
building had very little say in the construction process and were not cffectively involved.
Ownership was therefore lacking with the school building vicewed as a ‘sarkari” property
by the villagers.

DPEP sought to bring about a change in this approach. Construction of schools in-
most DPEP states was given to the village education committees. 1t was not a new idea
as similar cfforts had earlicr been made in the Bihar Education Project and the Lok
Jumbish project. But this was the first time the coneept was tried out in a project of such a
large scale. About 63% of the total amount of DPEP construction were done through the
community viz. VEC/VCC/PTA/BNS. An immense trust was placed on them: there was
initially some scepticism in a few states, but the experience proved o be ven
cncouraging, both-in terms of the quality of construction and the feching of ownership
generated among the community. In many states community has contributed in terms of
and, Tabour and matertals. More than the mproved gqualitv, the sense of pride and
ownership 1s clearly visible - 1t s
school”.

no longer a “sarkart” property but Shemara (o)




Community contribution in DPEP

Andhra  Pradesh: Community is West Bengal : A lot of community
contlibuting a minimum amount. of Rs.. contribution is being. available . for
25000 per  class roomi: Thls is through cash constructlon of addi
or shramdan, The first mstallment of the There are some insf

funds from the programme is released
after the community con_tnbgtxon -amount
has been deposited into the ‘account of
District/ additional project . co- ordmat01

This contribution amount ‘is transferred
into the account of VEC after submission of

prov1ded Rs 1 lalxh;f

construct an addxtlonal V¢ ‘andah

accounts for the fund released by the DPEP. Rajasthan: the State Plans to collect 50
In some places contribution is not in cash per cent of the total cost for
but through shramdan. Thé community constructing - AS centres from  the
constructs the building upto- plinth level “community. In tribal and,Mewat
‘under the superv1510n of DPEP _engineers regions . the commumty ‘ is
‘Wlth _prior written’ mformatxon to:the APC. - envisaged to be 20 per cen with DPEP
In*such cases, ‘money is realeased after contributing 80 per. cent of 1€ cost.
completion of - the bulldmg upto plinth

\level

While the basic idea of community participation has definitely proved its worth, two
factors have clearly emerged as determinants of the success of the system.

Actual representation of the community

The quality and progress of construction i such a community-basced system depends a
great deal on the efficiency of the VEC (or its sub committee: responsible for
construction). Effective mobilisation of the VEC and adequate training to them on
constructional aspects is therefore very important.

It is also important that the members of the VEC be truly representative of the village of
work. If the people associated with the construction are not from the village or school
concerned, the sense of ownership generated 1s much lower — this has been observed in
Maharashtra where the Gram Panchayat (who are the implementing agency), in spite of
being a community body, is not truly representative of the village. On the other hand
Haryana and many other states seems to have benefited from the system of having a local
lady as the head of the Village Construction Committee (VCC)." ‘

Similarly, in cases where the village -sarpanch is the head of the construction sub-
committee, the involvement of the ‘real’ village committee in day to day decision making
is greatly reduced. In many statcs, this problem has been resolved by involving the
Sarpanch in a ceremonial fashion but retaining the: financial powers with the head lcachu
and another member of the VEC. |

Provision of teclinical support

VEC works also depend a great deal on the provision of proper technical supervision.
Where adequate technical staff are able to provide regular supervision for the works,-the
results have been quitc remarkable. The system of in-house engincers for site
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supervision, mostly on a contract basts, has proved to be thc most effective system and 1s
being followed by most states. These engincers function as technical resource persons to
guide the community. The most common pattern has been to provide onc Junior
Engineer/ TRP (or an engineering personnel of the same level) per block for supervision
in addition to one Assistant engineer at the district level for monitoring.

States like Karnataka, Tamil Nadu, Madhya Pradesh and Uttar Pradesh however do not
have in-house engineers. In Kamataka and Tamil Nadu constructions are being done by
regular government departments (ZPED and PWD respectively) and not through the
community. While it has been possible to ensure reasonable quality of construction in
these states through proper monitoring, the cost of construction has been more and there
has been much lower community involvement. This was proved in Tamil Nadu, where on
taking up 33 works through the community on an experimental basis, a savings between
12% to 13% was achieved, maintaining similar if not better quality of construction.

The Tamil Nadu: experlence of Commumty Participation

All constructions in DPEP I was 'done through the Public Works Department (PWD) A
traditional rectangular design was adopted and conventional construction systems were
used. The quality of construction was reasohably good. The cost of a school building varied
from Rs. 4.5 lacs to Rs.:5.5 lacs whlch with the area provided, worked out to be Rs. 403 to
Rs. 422 per Sq.ft.

However, in DPEP 11, 33 schools wele taken up for construction through the community on
an experimental basis. The cost of these- construchons varied from Rs. 3.8 lacs to Rs. 5.0
lacs, which works out to be Rs. 357 to Rs. 367 per Sq.ft, a savings of around 12-13%. The
quality of construction was as good as, if not bettm than the PWD 1vorks.

In Madhya Pradesh and Uttar Pradesh while constructions are being done through the
VECs, technical supervision rests with the Rural Engineering Service or other
government departments. These engineers are expected to undertake the DPEP works in
addition to their own departmental work - the community in such cases does not receive
adequate technical support. While the situation is better in MP with an effective
monitoring system, the implementation - supervision - monitoring arrangement in UP
is a point of concerin.

Apart from the technical support, VEC/VCCs are provided with construction manuals in
the local language and training during the work. ‘All states have developed their
community construction manuals, based on a-draft manual prepared at the National level.
States. which have in-housc engineers, have also provided training to them on how o
work with the community. A traimning film on the role and responsibility of engineers was
also developed at the National level to hetp in such traiing. —

Designs
A mayor contribution of DPEPR has been in the arca of school desizns. Conventional
school designs across the country have two or three rectangular classrooms with a nurrow

verandah i the front. DPEP has been able to make a shift from this traditional *hox
tvpe’ buidlding to a miore functional and clild friendly schooel. These schools with wide
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verandahs, big windows, children’s chalkboards, display and storage shelves etc. has a
positive impact on the learning environment of the school. These schools are definitely
more attractive to the children.

A school building is the most significant, lasting and fundamental teaching resource - the
concern under DPEP, thercfore, has been to provide a built environment for the child to
learn and the tcacher to teach. In terms of design this would mean:

e The school should be designed to the size and scale of the child. It should provide
spaces for individual groups of children to read, write, display and store materials
comfortably.

e The leaming space must be designed with consideration for multi-grade situations,
large or small class sizes etc. '

e The design should respond to furnitureless situations (which are common n rural
areas) by examining the chalkboard height, provision of in-built sitting spaces, quality
of floor etc.

e The school should incorporate necessary features to facilitate both access and learning
for the disabled child.

e To provide for adequate learning spaces within limited resources, schools may
include a combination of covered, semi-covered and open spaces.

e Emphasis to be laid to the design of external spaces also which can be developed to
be used as tcaching spaces or student activity spaces.

Primary schoolin Gujarat -
Cost-effectiveness

through architectural design,
mcreasing usable space within
the same investment ruo :f{"‘;‘fg&w‘«\
had 'J./" YACE

Cost effectve and atvractive design o a sehool building from Gujarat
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Design Renewal facts:

About a hundred new designs have
been developed. ™

Around 50 consultants were involved
in the process.

In Tamil Nadu, Maharashtra and
Haryana the office of the Chief
Architect (PWD) were involved in the
preparation of designs.

Madhya Pradesh developed district
specific designs.

Himachal Pradesh developed site
specific designs.

Most states developed a-number-of
design options to choose from.

A manual giving broad guidelines for
school designs was devcloped at.the

Most of these issucs have been addressed by
the designs developed under DPEP. Thesc
designs have been developed through
architects appointed by the states, who in
turn, have taken into consideration district
and regional variations, local conditions and
requirements. Design workshops were held
in Kerala, Madhya Pradesh, West Bengal
and Karnataka to discuss various design
options. The whole process has thrown up a
number of interesting designs, each suited to
a different condition and requirement.
Details of the design process, the designs
developed and the various issues addressed
lhave all been documented at the National

National level.

s . Design Workshops were held in -
Kerala, Madhya Pradesh, Karnataka
and West Bengal and Bihar.

¢ A workshop was held Wlth children in
Uttar Pradesh to find out how a child
likes his/her school to be. -

level in a book titled ‘Building Rural
Primary Schools’. This documentation is
the first of its kind, which specifically deals
with designs of rural primary schools.

Yet, the most interesting aspect of this experience has been the fact that these child
sensitive, functional and attractive buildings do not necessarily have a huge cost
implication. The buildings under DPEP, with the new designs, have been constructed
within a cost varying from Rs.200 to Rs.250/sqft, which compares well with any other
rural/panchayat Raj construction. In most cases, these buildings have been constructed
by the local community with only technical support from Junior Engineers. This bears
testimony to the fact that these designs are neither ‘fancy’ nor difficult to construct.

Wiile the designs for the new schools being constructed under DPEP have clhanged
from the traditional box type, the challenge now is to make the huge number of
existing school buildings. child friendly. This 1s possible by addition of small child
friendly eclements to the emslmo schools - elements that are not very costly but ca
significantly contribute to enhance the.school environment. A few such elements hl\L
external chalkboards, amphitheatre, chabutras and play elements (slides, swings, play
walls, sand pits etc.) were demonstrated 1n three sites in the Kaithal district of Haryvana
as part of the National Workshop (1999) on Civil Works. States were advised 1o put up
similar demonstration sites, at lcast one school pier block by utilising the civil works
Innovation fund at the state and district tevels. Such clements can be incorporated in o
much larger number of butldings using other sources of funds.
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Incorporation of child friendly elements in a school in Maharashtra

Incorporation of child friendly elements, as the next step towards design development,
has been taken up by most states, albeit on an experimental basis. Madhya Pradesh has
taken a lead in broadbasing such elements by providing activity centres which would be
an open area enclosing the school, with plantation and playing aids, encouraging activity
based learning. Orissa and Maharastra have decided to incorporate such elements in

their school designs so that all schools constructed under DPEP are provided with such
elements.

A handbook/ manual for engineers on child friendly elements has also been prepared (in
both English and Hindi languages). This manual is a combination of photographs,
technical details (mostly graphical) and brief information about the elements. A brochure
and a CD-ROM on such elements have already been shared with State Project Dircctors
and State Education Secretaries.

Cost Effectiveness

Cost-effectiveness in construction is another area where a lot of innovative ideas have

“been tried out under' DPEP. As the ceiling for civil work activities is fixed in a district,
any savings generated helps the district to- construct more out of the same amount of
funds. Reducing cost of constructions has therefore been a conscious strategy in all DPEP
states - quite an achievement considering the fact that construction activities in
government programmes usually tend to be expensive. Various steps have been taken
. across states (o reduce the cost of construction through a varicly of measures including
modifications in architectural designs, rationalisation of structural designs, usc of local
materials and cost-effective technologies. Community construction has also resulted in
COSt savings. o
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Architectural designs have been modified to ensure maximum usable space within the
samce investment. Many of the new designs developed are a combination of closed and
open learning arcas like ciassrooms, verandahs, pavilions and courts. The funds, which
would have been used to construct two classrooms accommodating 80 students, have
rather been used to construct a classroom, a wide verandah and a pavilion
accommodating 120 students.

Structural designs have been rationalised in Orissa, Haryana, Tamil Nadu and
Maharashtra. The overdesigned structures have been simplified to rationalise the use of
cement and steel, which are the most expensive materials. Savings to the tune of 23%
have been possible in one particular design of Orissa (about 47% reduction in the cost of
structural elements). In Haryana and Tamil Nadu savings in the range of 5 to 7 % have
been achieved while in Maharashtra it is about 15%. A similar exercise is presently being
undertaken to rationalise the BRC designs of Uttar Pradesh and Orissa.

Use of locally available materials 1s being encouraged as a means of cost reduction.
Stones are being used in stone intensive areas of Maharastra, Karnataka, Andhra Pradesh,
Haryana and Madhya Pradesh replacing RCC and thereby reducing cost. In Himachal
Pradesh, mud is being used in Lahul & Spiti, stone and wood in Kullu, dry stones in
Chamba and bricks in Sirmour. Bamboocrete walls have replaced brick walls and CGl
sheets replaced RCC roof in Assam. Use of these local materials has helped in significant
cost reduction.

District level studies 1.e. resource mapping to identify locally available materials &
technologies have been conducted by UP, Karnataka, Assam and MP. The samec
exercise is being planned in Bihar and Rajasthan.

Use of Cost-effective constriction technologies is being seen as a significant area of cost
reduction. The initial hurdles in adopting cost-effective technologies have been overcome
and with extensive orlentation and training, many states are now I a position to take up
large-scale construction through such technologies. Large scale constructions using
alternate technologies is already on in Bihar. Kerala, West Bengal, Haryana and
Orissa have already started taking up works through such technologics — use of cost
effective technology on a large scale 1s expected in the 38 districts of UP under DPEP 111
Individual efforts by the field cngineers in using such technologics to reduce costs arc
also noticed in Andhra Pradesh, Haryana, Himachal, Madhya Pradesh, Tamil Nadu
and Karnataka. '

"~ Use of cost effective teé}fhologies under DPEP

¢ InBihar, all constructions aré being done with cost-cffective technologies. All the 192-
BRCs have stub foundation, yat-trap bond walls and filler slabs. Around 46 school
‘buildings and 200 CRCswhich are in“progress now also have stub foundations and rat-

Ctrap w aHs This is apart from the large numbex of cost-effective constriictions done

1 under BEP,

» In Andhra Pradesh, a number of technologies have been used in the school
constructions to reduce costs. Under foundation, stub foundations have been used in
150 sites and arch-foundation in 25 sites. Insuperstructure, fly-ash bricks have been
uscd in 35 schodls while'rat- trap brick w vork has been’ adopted in 25-30 schools in
Warangal districl. Filler slabs have been used for roofing in 50 schools,
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In Kerala, cost-effective technologies like rat-trap bond walls and filler slabs were used
in the school constructions of Mallapuram district (around 100 schools). In the
expansion districts also, similar technologies are being used in the constructions of
Pallakad and Trivandrum (around 300 schools, additional rooms and BRCs).

e 19 out of the 30 constructions taken up in Tamil Nadu through the community have
used cost-effective technologies of stub foundation, rat-trap bond walls and filler-slabs.

»  About 20% of the 429 school buildings presently under construction in the expansion
districts of Karnataka are using filler slab roofs and arched openings. This is apart from
the 4 buildings constructed as prototypes for cost-effective technologies.

e All the 123 school buildings in progress in Maharashtra expansion districts are usmg
stub foundations to reduce cost.

o In Uttar Pradesh, 5 prototype buildings have been constructed using various
technologies like rat-trap bond walls (both in stone and brick), filler slab roof, stone patti
roof and brick corbelled roof. It is expected that around 7000 schools would be
constructed using these technologies in the near future.

o In WestBengal all CLRCs and school bull ings targetted in 1999-2000 are being
constructed (around 250) with rat- trqp ler slab roofs. 5 prototype buildings
using these technologies are being construct chof the districts. ©

o Orissa is also expected to take up constructi ound 300 school buildings using

cost-effective technologies. ‘ ‘

LO

While a number of steps have been taken by states to reduce the cost of construction. a lot
more still needs to be done. Most states are still experimenting with alternative
technologies and upscaling will take some more time. Many states are facing problems
because engineers and decision-makers are still skeptical in absence of proper codes and
standards on many of these technologies. Earnest efforts arc also being made at the
national level towards popularising cost-effective constructions. States are provided with
resource support for training of engineers in alternative technologies. Reference materials
i terms of documents, publications, manuals, photographs ol actual works and films
have been shared with the states. Recently an initiative has also been taken for codifying
some of these technologies - networking has been established with the Burcau of
Indian Standards and other National level Institutions working in this ficld.

Convergence

The number of school buildings and additional classrooms malke a significant impact on
the overall physical access situation - the access of students te basic infrastructural
facilitics. However, the extent to which DPEP has been able ro make an impact
depends on the infrastructural situation existing hefore DPEP and the kind of
investments made through other schemes over and above DPEP. Thus in some Stios
(Tamil Nadu. Guyarati it has been possible 1o reduce the gap substantially throush ihe
programume nierventions while in other cases (Assam. Orissa), the existing gap was so
huge that the DPEP contribution could make onlyv a limired impact.

DPLEP has therefore mitated steps 1o converge with other government schemes in order
narow the infrastructure eap. In many districts, water supply and sanitary works are

hooxisting government schemes. Convergence has also been

hemge taken up throwy
Child Development

cstablished with the D\;m‘lmcnts of Tribal Weltare and Women and

o avord duplhication ot etiors,
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U.P is executing all the School Buildings through convergence with JRY. 40% of the
amount 1s DPEP contribution and remaining 60% is from JRY funds.

Andhra Pradesh has proposed to undertake all the repair works through the other
‘schemes like Janmabhoomi. But a clear strategy for the identification and implementation
.of these works nceds to be worked out. =

in West Bengal. funds for construction are also being provided through the State plan
iacluding the BMS (Basic Minimum Scheme) scheme.

However definite data on how much fund is being provided under the various schemes
for school/ classroom construction is not available in most cascs. In some states it is

possible that availability of funds for school infrastructure through other schemes may
have reduced in the DPEP districts.

Infrastructure gap & Civil Works ceiling

One specific area, which has not been given adequate attention and importance, is u
proper assessment of the infrastructure available in a district and consequently the gap
that exists even after the DPEP interventions. The EMIS data available at the district
level provides information on the infrastructure situation but such information is not
adequately analysed. Though the general feedback from the ficld is that a huge gap stll
exists in most districts, the same is not backed up by data or studies.

A study in this direction was however commissioned at the National level a couple of
years back which looked into eight sample districts in detail. The study concluded that
substantial gap in infrastructure would still remain after DPEP and recommended an
enhancement of the 24% ceiling prescribed in the project guidelines.

Based on this study and a demand from most states to enhance the ceiling. the
Department of Education has proposed for a revision of the ceiling for Civil works

from 24% to 33.33% of the project cost. However any such enhancement would be with
- : the following conditionalities:

e each district has to draw up a detailed primary infrastructure plan with clear
identification of needs and the contribution of additional DPEP allocation and other
sources towards achieving this plan.

®

The district should have spent at least 50% of its non civil works-project management
allocations (i.e. out of the 70% project cost) of the total project cost.

e All additional works should be undertaken through community/ Panchavat

construction.
e Repairs and maintenance would be given a high priority
e cost-effective technologies would be used for all new works
[

appropriate child friendly clements to be incorporated in all new works constructed
through the additional funds.

At this point of time, when the civil works programme is on its way to completion in

most districts, the focus has shifted to more systemic issues of maintenance and
sustainability.
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Repairs & Maintenance

Assam and Gujarat have developed a comprchensive repairs management system.  This
involves a survey of repair requirements, an accurate estimation of costs for these,
prioritisation, implementation and monitoring including pre and post repairs photographs.
However, repairs remain an area, which has not received adequate priority in most states.
* States like Madhya Pradesh and Karnataka discontinued with repairs in the expansion
districts in spite of having a fairly large repairs programme in the Phase 1. Some states,
which have proposed repairs in their work plans, have not worked out a proper system for
implementation. It is specially an area of concern for Uttar Pradesh which, inspite of
having a large number of repairs, is yet to work out a proper strategy.

Maintenance of created assets is extremely important, specially when the asset is a
primary school building which is supposed to last for a considerable period of time.
However, a large number of school buildings become dilapidated duc to lack of proper
and regular maintenance. The most common reason cited for this is lack of adequate
funds, which is truc to a large extent. However, a more important reason is the lack of
responsibility and ownership of the stakeholders towards the school.

Maintenance has been an area in which adequate thinking has not been done by any of the
states. This was, therefore, taken as’a focus area for discussion at the third Cross Statc
Sharing Workshop. The thrust was on the one hand to look for options of buildings
rcquiring less maintenance and on the other hand to look for alternate funding and
implementation systems. The major recommendations were as follows:

e A maintenance (Annual/Bi-annual) fund is mandatory with every ncw construction. It
can be built within the estimate itself or allocated separately.

e [Existing buildings also needs adequate provision for maintenance.

e Funds for maintenance have to be generated from within the community - mnovative
ideas need to be thought of for the same.

e All maintenance works are to be implemented through VEC/VCC.

e A maintenance manual needs to be developed with all design details and given to the
community at the time of hand-over of the building.

e Design and construction (materials, technologies) should be done in such a way that it
requircs less maintenance.

Sustainability

A number of innovative ideas have been explored and significant efforts made in the area
of civil works and many of thesc efforts have yiclded very positive results. The whole
approach of looking at civil works as 2 means ¢ achieving the programme objectives,
and not mercly as acertain number-of sbuildings to be Constructed, 1s -itsell. quite
siunificant. It is time nosw, therefore, to look at ways and means to sustain -and replicate
the gains acctmnulated.-Unless steps are taken ih this direction. these initiatives would

remain as onc-ume achicvements. This issuc. was also discussed in the Natonal
Workshop and the following recommendations were arrived at regarding sustaining the
vartous DPEP mmtiatives  of - child-friendly - and  functional .designs, .cost cllective
consiructions and community involvement i consiruction.



e Dissemination of information - the achievements, specially in the field of designs and
cost-effective constructions, arc to be documented and shared with all agencies:
departments/ individuals concerned with primary school construction,

¢ Sensitisation - administrators at all levels, engineers, Panchayat bodies and end users
are to be sensitised on the merits of the new designs and the advantages of cost-
effective constructions through documents, exhibitions, seminars, workshops and
training programies.

* A set of guidelines is to be drawn up for school design, which will take into account
all such issues addressed by the DPEP designs.

e All similar Centrally Sponsored Schemes should be influenced to allow design
flexibility, follow a proper design development process and build on the DPEP
achievements.

e Steps should be taken to empower the VEC/ VCC/ PTA/ School committees and
recognise them as a legal body to take up construction and maintenance work of
schools under the overall control of the Panchayat.

e Efforts are to be made to validate and codify the various cost-effective technologies
being used under DPEP, so that these become acceptable to the Govt. Engineering
departments. This will also ensure such technologies getting included in the
curriculum of engineering schools. National level organisations, working in this field.
can also be roped in for this purpose

Where we stand now

The development and diversification of the civil works programme as described above
has been followed by all the states but to various extents and with varying degree of
success. The Phase I districts could not take advantage of the design renewal while some
of the DPEP II states have come up with very interesting designs. Tamil Nadu has
understood the benefits of community participation in construction only recently while
Karnataka still continues construction through the govcmment departments. States are
also at various levels in their efforts towards cost- effectlvehess with states hke Bihar wayv
ahead of states like Uttar Pradesh. Therc are also new districts entering into the
programme.

The major activities that have been initiated in the past six mounths of the programme
are as follows;

At the National Level:: : ,

e Manual for engineers developed on Child-friendly elements.

e Initiatives taken towards todification ofcost cffective technologies. Network
established with other related Institutions working in this {icld.

e -+ Co-ordinated action with-Ministry of-Rural Development to look-into thespossibility

of influencing the design of primary schools constructed through schemes under
Rural Development

At the State level:

~e - Assame New.set ofdesipns being developed for small one-room school buildimus 1o
be constructed in villages where the likely enrolment is fow.,
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e Haryana: Prototype construction demonstrating cost-cffective technologies started.
More technology works being taken up in Mahendragarh and Bhiwani district. Child
(ricndly elements being constructed in Gurgaon distriet.

o Karnataka: Three-day training of engineers conducted on cost-citective technologics
and child friendly elements.

e Kerala: One day workshop with architects, engincers and PTA members conducted
on making schools more child friendly.

e Maharastra: Rationalisation done of existing school design. The savings thus
generated to be used to provide child friendly elements. The rationalised design and
the proposals for child friendly elements discussed at a state level meeting of
englicers.

¢ Madhya Pradesh: A scrics of regional district level workshops held with villagers to
demonstrate child friendly elements in ‘activity centres’. A number of such centres
started.

¢ Himachal Pradesh: New designs developed by INTACH for Chamba and Kullu
districts - the designs are child centered and keeping with local materials and
traditions. Prototypes based on these designs started.

e Orissa: Two five-day hands-on training programme conducted for engineers on cost-
cftective technologies and child friendly elements. Rationalisation of BRC design
being done.

« Woest Bengal: Prototype constructions along with on-site training for engineers
started i all the five districts.

o Uttar Pradesh: Prototypes constructed to demonstrate desiens and technologics
completed and cvaluated by an expert comniittee. The same were accepted with minor
modifications to be replicated in a large scale. The BRC design being rationalised at
the National level to look mto possibilities of reducing cost.

e Bihar: Evaluation of Community constructions (i.c. BRCs) above US$20,000 has
been done and report forwarded to World Bank.

Rajasthan: Consultants appointed for resource mapping and design development.

The main arcas of concern at this point of the programme arc as follows:

o Slow progress of BRC constructions in almost all Phase 1 districts.

o Thedispute over BRC constructions in Malarastra still remains unresolved.

«  Progress of state level construction activities like SIEMAT & SCERT is very slow
in many of the states.

e Start-up activities have been very slow in Rajasthan.

e Overall progress is very slow in Biliar,

»

UP yet to develop ani appropricic-supervision and monitoring strategy. :

o Many schools in-Audhra Pradesh and West Bengal lave been found to be
constructed without toiler and water supply facilities.

e Convergence continues to be aweak area in DPEP civil works in miost states.

«  No proper strategy on muaintenance of infrastructure formudated by any o staie.
Repairs continue to receive least priorvity amongst DPEP activitios,

s Jhe straiegy on sustaining the efforts in desien renewal wud cost reduciion needs o

o presued more actively at the National and State level.



DPEP Progress Overview - Physical and Financial Status

|
| .
DPEP-I L Assam Haryana Karnataka Kerala
w Planned : Planned Planned Planned
g upto o % of uplo ' Y% of upto upto % of
I 1998-99 1= Comp. comp. 1998-99 P Comp. comp. 1998-99 P Comp. % of comp.| 1998-99 IP Comp. comp.
"BrRCs  } 20 g 11 55.00 28 0 28 | 100.00 40 5 35 87.50 25 0 25 100.00
T CRCs ) 320 | 55 | 265 | 8281 266 0 266 | 100.00| 234 8 226 96.58 167 0 167 | 100.00
Addl. Classrooms | 117 | 30 | 87 | 7436 | 805 29 754 | 93.66 16 0 16 100.00 684 31 572 | 83.63
Nevs Schools/
Buldingless schoc's | 522 206 312 | 59.77 169 1 167 | 98.82 461 25 435 94.36 212 21 173 81.60
Toilets “ees o218 | 374 | 56:33 | 1990 | .43..| 1902 | 9558 | 798 38 754 94.49 107 6 101 | 94.39
T Dpnking Water Provided in all schools&CRCs 755 1 744 | 9854 798 38 754 94.49 78 9 60 76.92
Repars | 193 | 97 82 42 49 608 0 410 | 67.43 212 4 199 93.87 49 0 1 2.04
'j . TotaVapp. L o Total/app. {. Total/app. Total/app.
Financial Progress| project _ Project | Project Project
(in Rs. lacs) Outiay Exp [%ofexp| Outtay | Exp |%ofexp| Cutlay Exp % of exp Outlay Exp % of exp
75 on31.12.99 | 3076.21 2181:61:1170.92| 3225.54 “{ 30242 93.76 | 2944.823 2756.55 |  93.61 1788.19 1570.1| 87.80
DPEP- Madhya Pradesh Maharashtra Tamil Nadu ‘ '
;L Planned Planned Planned
Upto oA wmeeendee L % of upto » % of upto
: 1998-99 P Comp. i comp. 1998-99 1P Comp. comp. 1998-99 IP Comp. % of comp.
RRCs t 10 0 198 |l 100.00 [ 42 76 71 0 71 100.00
CRCs R | .z
‘addl. Claserooms | 3365 | 163 | 3185 || 94.65 | 1017 69 | 947 [ 9312 | 842 1 841 99.88
- “‘i - ! Source of Information: State Progress
Mew Schools/ | , ' Reports as on 31.12.99 received by
sildingless schoolsff 3503 170 3383 1] 96.49 441 86 355 | 80.50 TSG (Civil Works)
T Tolets 1 2485 | 119 | 2224 | 89.50 | 1063 19 1044 98.21
Crinking Water T T T 08 125 | 959 | 86.79 | 1083 | 685 378 35.56 Shaded figures are areas of concern
"Repairs ﬂ 2106 1 0 | 1485 | 7051 | 933 | 0O 814 | 87.25 )
' Total/app. - : ‘ Totallapp. | - Total/app.
Financial Frogressll  prgject Project Project
(in Rs. lacs) [ Outlay . Exp % ofexp|{ Outlay Exp |%ofexp; Outlay Exp % of exp
A5 0n 371289 11806 44 © 1111054 | 93.35 | 4462.17 30234 | 67.76 1 3058.00 3052 99.80 T
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DPEP Progress Overview - Physical and Financiai Status

196

EXPANSION Assam Haryana Karnataka orala
DISTRICTS i
Planned % of Planned % of Planned Plannad | |
upto comp. & upto comp.& upto %o of (Bslte :
, 1998-99 P Comp. P 1998-99 P 1998-99 P Comp. | comp.d IP | 15085y
BRCs 29 14 0 48.28 lwdiagh s gkl ] 132:005 59 21 9 50.85 30
vvvvvvv CRCs 217 154 36 87.56 308 154 M‘E_)(T “7:JZ2 270
AddI. Classrooms 420 390 6 94.29 | 301 155 26 | 6013 | 139 32 101 | 9568 | 299
New Schools/ s e
Buildingless schools | 139 111 0 79.86 | .69 ¢ 00 p1r3a| 622 301 166 75.08
Toilets 411 294 72 89.05 | 1530 585 | 321 | 59.22 622. Provided for all schoo!
Drinking Water 561 87 355 78.79 835 248 116 43.59 622 buildings.
Repairs 828 577 185 92.03 1000 71 129 20.00 4 --7 0] 2 28.57
. Total/app. Total/app. Total/app. Total/aps.
Financial Progress | project Project Project Project
(in Rs. lacs) Outlay Outlay Exp |%ofexp| Outlay Exp % ofexp | Outlay
Ason 31.12.99 | 3468.60 2098.56 630.91 [ 30.06 | 5658.8 1609.85'| *-28.45: 7| 18460
EXPANSION Madhya Pradesh Maharashtra Tamil Nadu
DISTRICTS
Planned % of Planned % of Planned Expenditures buoked by Ke
upto comp.& upto comp.& | uplo _ _ o %oi 3 Dbased on thegutiisation certic
1998-99 P Comp. P 1998-99 P Comp. P 1998-99 iP Comp. | comp.& 1P | received from implenienting agoncios.
BRCs 171 43 128 | 100.00 [F5739 . [0 | ‘0 [10.00 34 21 13 10000 § T
CRCs R i
Addl. Classrooms | 1765 | 568 | 1197 | 100.00 | 490 193 | 10 | 4143 ] 407 169 | 238 | 10000 7
New Schools/ Source of Inforiat 5
Buildingless schools 2466 1186 1280 | 100.00 420 169 2 40.71 ‘ ) Reports as on 51.12
Toilets 1650 220 121 | 2067 441 190 251 1000 | )
Drinking Water 1490 521 279 | 53.69 | 441 398 43 | 100.00 Shaded fiqures are arcas of con:
Repairs 550 0 0 0.00 I
Total/app. Total/app. Total/app.
Financial Progress | project Project Project
(in Rs. lacs) Outlay Exp % ofexp| Outlay Exp | %ofexp| Outlay Exp % of exp
Ason 31.12.99 | 9635.55 6765.73 | 70.22 | 3509.10 733.7 [120.914] 2101.00 1350 . | 6428 | |



DPEP Progress Overview - Physical and Financial Status

DPEP-IT Andhra Pradesh Gujarat Himachal Pradesh Orissa
Planned » . % of Planned % of Planned Planned
upto : ‘ i | comp.& upto - xf . comp.& upto % of upto % of
1998-99 P Comp. P 1998-99 « P Comp. iP 1998-99 P Comp. comp.& IP 1998-99 1P Comp. | comp.& IP
~ BRCs/MRCs . 990 304 657 97.07 14 4 5 64.29 | | 45 pi li33e3in| 86 67 0
CRCs : - 183 84 44 69.95 903 136 606
~ Addl. Classrooms: 4165 .826 3313 | 99.38 114 43 71 | 100.00 81 26 5 38.27 534 422 45
New Schools/ . _ '
Buildingless schools | 7371 | 2127 | 5083, | 97.82 | 168 | 102 64 98.81 425 255 132 91.06 969, 412
Toiiets 1349 | 299 | 463 | 56.49 553 103 450 | 100.00| 461 103 237 73.75 1235 810 425 | 100.00
~ Drinking Water - 1192 | 275 575 | 71.31 348 258 90 [100.00| 504 96 179 54.56 342 46 54 29.24
Repairs o 513 190 343 | 103.90 372 52 158 56.45 1285 845 64 70.74
Total/app. ' Total/app. ‘ Total/app. Total/app.
Financial Progress Project Project | Project Project
{in Rs. lacs) Outlay ‘ Exp | | % ofexp| Outlay : Exp |%ofexp| Outlay Exp % of exp Outlay Exp % of exp
Ason 31.12.49 1 17661.11 13456.1 | 76.19 | 1790.3 904 | 50.49 | 2953.36 1071.9 36.29 4789.42 1816.3 | 37.92
DPEP-II Uttar Pradesh West Bengal Bihar (DPEP-III)
Planned 1 : % of Blanned ™ % of Blanned Source of Information: State Progress
upto . 1| comp.& upto comp. & upto % of Reports as on 31.12.99 received by
1598-99 | 1P Comp.: (P 1998-99 P Comp. P 1998-99 P Comp. comp.& IP TSG (Civil Works)
BRCs/ CIRC 245 1 el i) 0,00 196 98 17 58.67 189 150 39 100.00
CRCs/NPRCs -t 2116 -1212--1- -804~ | 100.00 e 1012 358 40 39.33 Shaded figures are areas of concern
~ Addl Classrooms 4473 | 2020 | 2300 | 96.58 | 1241 474 98 | 46.09 | 780 27.95
""" New Schoois | T T o T
Suildingless schools | 36 1952 | 1231 | 87.76 478 147 24 |'3577 | 1068 i 431
O Toilets | 14469 | 4368 | 69.38 1385 132 75 14.95 T
CDrinking Water | 3260 | 210 | 1111 | 40.52 2140 | 120 97 10.14
Repairs o 522 0 449 | 86.02 Expenditures booked by Bihar is
) Totarapp ; Totallapp " Total/app. based on the utilisation certicates not
Financial Progr2ss | prgject ' ‘ Project Project against advances given for
(in Rs. lacs) Outlay Exp % of exp| Outlay Exp |%ofexp| Outiay Exp % of exp censtruction.
Ason 31.12.59 11268325 8252.31 | 65.06 | 4294.90 1611.3 | 37.52 | 14717.80 27227 | 18507
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Assam

Haryana

Karnataka

Kerala

Number of works in DPEP | still remains
incomplete. In DPEP Il construction of all
components are in progress. However
progress is slow and expenditure is very
low. Progress has been hampered by
shortage of funds at State level. Frequent
transfer of Deputy Commissioners and
District Project Co-ordinators also delay
approval of construction targets.
Construction of SIEMT in progress. Little
efforts have been made towards
convergence.

DPEP | works are nearly complete.
While the warks being executed
through the community in DPEP 1l are
picking up, progress of BRCs and
school buildings are very slow. Overall
expenditure level for DPEP Il is low.
Progress and quality of construction of
the SIEMAT building is good. .
Prototype constructions through the
Innovation fund has started.

DPEP | works are almostithrough.
Progress of schools, addl. class rooms
and CRCs in DPEP il is satisfactory
while BRC progress is slow. The
implementing agencies have been
slow in submitting utilisation
certificates thereby reflecting a very
low expenditure figure. Construction of
DSERT is in progress.

A number of repair works propuscd i

Phase lis yel to stad. Progress in
DPEPR Iiis picking up. The works i
these districts are being underntakern
with design and supervision from
consultant agencies. Canstruction of
SCERT/ SIEMT has not started.

SLeS Show!i
expenditure und
continues to be the sa
but their performance hiis
duc to & very cifecivs v

system

Maharashtra

‘Tamil Nadu

Andhra Pradesh

Gujarat {

Mimacha! Pradesh

The dispute over the DPEP | BRC
construction is still unresolved and work
held up in spite of the very strong
recommendation of the 2nd IDR Mission.
Progress is also slow in DPEP II.
Construction of schools have started but
BRCs are still in the bidding stage. The
state shows one of the lowest
expenditures both in DPEP | & II.
Tendering process for proposed
I'renovation of MIEPA & construction of
quarters', have started.

)
l

DPEP | works are nearly complete.
Progress of DPEP Il works is
satisfactory. Community participation is
planned in a small way - 30 works
using appropriate cost-effective
technologies have been taken up. The
results have been very encouraging
and the state should look into the
possibility of taking up more such cost
effective works through the community.
Repairs is one area neglected in DPEP
Il that should be given priority.

Overall progress of work is satisfactary
with most of the works complete orin
progress. Schools in DPEP-il are
however being constructed with out
toilet & drinking water provision.
Internal class room elements like
adequate storage, display & children's
chalk board are also missing in many
class rooms.Cost effective
technologies are being used in a
number of waorks.

Construction of schdols, CRCs anc
other smaller works have started
white progress of ERCs is slow.
Districts have been surveyed for
repair and additional classroom
requirements so that the gap
remaining after DPEP can bie met
from the state funds. :

JCra

N P I I,
HNnoved, {houg
Vo o

o

materials (stone, mud, wood)

positive feature i the consto

a

35 of BRC constr

I progress of o o s nas

of this state:. Constructens using loos

materials and cost-aiiective

technologics have st

and soon W starl in Kuby i

decided that DPEPR
repiceten e St
scheme for nen

b b
Senaen Or CONSII

| Orissa

Uttar Pradesh

West Bengal

Binar |

-, Rajasthan

IProgress is picking-up. Construction of
fCRCs and additional classrooms are
mainly in progress - a very few new/
buildingless schools are complete with
alarge number yet to start.. Construction
of school buildings are proposed through
cost-effective technologies. BRC
constructions have commenced.

Progress of new schools, additional
classrooms and NPRCs is satisfactory
while only one out of the 215 BRCs
have started - this is an area of
concern. Supervision however
continues to be weak. It has been
recently decided to engage Jal Nigam
as a supervision agency for the VEC
constructions. This is apart from the
supervision of the BRCs which also is
with the same agency. Planning of civil
works for the new districts have not yet
started.

Construction activities have picked up
remarkably in the last six months. All
targetted constructions
(schools,addIn.rooms and CIRCs) are
expected to be in progress by March
31st. Effective corivergence has been
established with other s¢chemes - there
are also evidence of significant local
contribution.. However toilets and
water supply provisions receive a iow
pricrity and most schools-are withouit
these basic facilities. Cost effective
technologies are being used in a

rumber of works

|

All the works are being undertaken
through the commurity and with cost-
cifective techr}ologies_ Engineers
have been oriented and trained in
these technologies. Guality of work is E
commendcable but overall progress is
very slow with very low expenditure.
Tihe evaluation of BRC constructions
{as Community constructions beyond
the normally prescribed limit) has
been completed and the report has
been submitled to the Bank.
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DPEP Progress Overview - Cost-Effectiveness

Andhra Pradesh

Gujarat

Himachal Pradesh

Orissa

Uttar Pradesh

Now, improved
designs & Child
friendly
le/emenfs

New designs are being used.
However in a hurry to complete
construction, many of the finer
points of these designs (storage,
display area, childrens
chalkboard etc.) are being
missed out. Efforts towards

Jmaking the school child friendly

are rare.

Construction of schools and
BRCs are as per new designs.
Various child friendly elements
are built into the designs. There
are also plans to incorporate
such elements in the exisiting
schools through the repairs
programme.

The initial designs developed
were site specific and were
replicated where site conditions
are similar. In other sites simple
rectangular designs are being
used incorporating pedagogic
elements like storage, display
etc. New designs are being
developed by INTACH -
prototypa construction of the
same has started.

New designs are being used.
Various child friendly elements
have been built into these
designs. All the school! buildings
coming up will be constructed
along with child friendly
elements.

Presently the earlier BEP school
design is being used, suitably
modified to include storage and
display. New designs, for which
prototypes have been
constructed, will be used in the
expansion districts. No positive
steps have yet been taken
towards incorporating child
friendly elements in schools.

Efforts towards
cost-
effectiveness

The huge targets and the short
time frame-of.the civil works
programme did not allow
initiation of innovation fund
activities. However, cost-
effective technologies are being
jmplemented where ever

‘|possible - this is mainly being

done at an individual level.

The new designs beéing used are
fairly cost-effective. A.
rationaliation exercise.is being
conducted to further optimise
costs. Implementation of cost-
effective technologies in regular
construction is being planned.

1

Locally available materials like
stone (Chamba, Kullu) and mud
(Lahul & Spiti) are being used in
most of ihe constructions,
thereby reducing costs. INTACH
has been involved for devefoping
cost effective design options
using local materials and skills.
Protypes based on these design
options are being constructed.

Around 25% savings was
achieved through rationalisation
of one of the existing designs -
the rationalised design is being
implemented in field. The
present BRC design is also
being rationalised.
Implementation of cost-effective
technologies in large scale is
being planned.

Prototype schools demonstrating
cost effective technologies and
improved designs have been
constructed. Large scale
constructions based on these
would be taken up in the
expansion districts. The BRC
design is however not very cost
effective and is being looked
into.

;Enginccrs
j;rraf‘n/ng in Cost-
leffective
‘Iec/mo/ogios

Two batches of orientation
training for engineers have been
conducted. Masons are also
being trained at the Nirmithi
Kendraos

A state level, hands-on training
camp is being planned in late
March 2000, followed up by
intensive, district level/ on-site
support. Child friendly elements
will also be discussed in this
training programme.

A state level, Engineers' hands-
on training in appropriate
technolojies was organised.
Another round of on-site
demonst-ation, specially of the
child friendly elements, may be
required during the prototype
construcions.

A state level training of
engineers on appropriate
tecnologies and child friendly
elements was conducted. This
hands on training will now be
followed up by on-site support to
be provided by these agencies
for a period of three months.
Constructions by using these
technologies are expected to be
commenced during the month of
March.

Training of engineers on cost-
effective technologies was
conducted during the prototype
constructions. However the
training had limited use as the
technologies were not used in
the other constructions of the
district. An extensive training
programme needs to be planned
for the engineers of the
expansion districts where these
technologies would be used on a
larger scale.
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West Bengal

Bihar

Assam

Haryana

Karnataka

Use of new,
improved
designs and
child friendly
elements

The community can choose from
a number of design options that
have been developed for both
schools and CIRCs. Most of
these designs address the basic
pedagogic issues. Child friendly
elements can be observed in a
few schools - efforts are on to
incorporate these on a larger
scale.

BEP designs were being used
for construction till now. Efforts
have been initiated to develop
fresh designs, further improving
on the earlier designs. It is being
planned to use innovation fund to
incorporate child friendly
elements.

New designsare being
implemented in DPEP 1l with
minor modifications. A further set
of school designs (1 room) are
being developed to be used in
places where the likely
enrolment is low. Child friendly
elements are being tried out on
an experimental basis on a few
sites. .

The new designs being used
under DPEP Il (both schools and
BRC) are basically modifications
of the earlier designs,
incorporating necessary
pedagogic elements. An
hexagonal school design was
also developed but is rarely
being used. After the prototypes
on child friendly elements
constructed in Kaithal, more
schools have been taken up in
Gurgaon.

The three new school and BRC
designs developed were
modified based on the reactions
from the field level engineers -
modified designs are now being
used. Child friendly elements are
being tried out in one school on
an experimental basis but the
state needs to think of upscaling
these to other schools.

Efforts towards
cost-
effectiveness

Prototypes using cost effective
technologies are being
constructed in all the districts by
specialised agencies.
Meanwhile, technologies are
being used in all DPEP
constructions targetted during
1999-2000. There is a proposal
to share this experience with
other govt. implementing
agencies.

All constructions are through
alternative technologies and
significant savings have been
achieved, even after maintaining
a high quality of construction.
There has been reports of
demand being created on other
agencies to adopt similar cost-
effective technologies.

The designs being used in DPEP
Il use local materials like
bamboocrete and has very little
use of RCC, thereby making the
structures quite cost-effective.
The new single room designs
being developed is also aimed at
optimising investment in sparsely
populated areas.

New designs with technologies
were proposed after a thorough
resource mapping exercise -
prototype based on one such
design has started. Apart from
the prototype, implementation of
cost-effective technologies has
started in a small scale in two
districts. An exercise for
rationalisation of structural
designs and specifications have
also been taken up to reduce the
cost.

Alternative technologies like filler
slabs are being used in the
DPEP constructions in certain
blocks. Tara Nirman Kendra was
appointed as a consultant
agency to suggest cost-effective
designs and technologies -
prototypes have been
constructed on these proposals.
These designs, if replicated, can
result in significant cost savings.
The state is however yet to work
out a strategy for such
replication.

Engineers
training in cost-
effective
technologies

A round of orientation training on
cost effective technologies has
been conducted for the
engineers. Extensive on-site
training for the engineers is
being conducted during the
prototype constructions in each
district. Another workshop is
being planned soon to sensitise
engineers on child friendly
elements.

Intensive training programmes
have been undertaken by DPEP
Bihar at regular intervals. A 12
day training programme followed
by two 5 day hands-on training
programmes has been
conducted for engineers, prior to
start of construction..

A 2-day orientation training
followed by a 3-day technical
training has been imparted to the
engineers. Training on quality
control was also conducted.
There is also a plan to have a
workshop on child friendly
elements.

Engineers have undergone
hands-on training in appropriate
technologies. A follow up training
may be needed once a
significant number of works start
in the field using such
technologies. Incorporation of
child friendly elements may also
be discussed in the same
training.

Training of engineers (ZPED,
KLAC and DPEP engineers) in
cost-effective technologies was
conducted in January by Tara
Nirman Kendra, the agency
involved in prototype
constructions. However more
follow up trainings may be
needed if such technologies are
to be adopted in the works.
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]

Kerala

Maharashtra

Madhya  Pradesh

Tamil Nadu

Rajasthan

Use of new,
improved
designs and
child friendly
elements

L

New designs are being prepared
Ly the consultanis. These
designs are sometimes modified
{0 suit locat site conditions. Many
of the classrooms however lack
display, storage and other child
sensitive facilities. Recently a
workshop was held at the state
level to discuss possibilities of
incorporating child Friendly
elements in schools.

New designs are being
implemented in DPEP-II districts.
Child friendly elements (both
internzl and external) have been
incorporated in these designs
and will be constructed along
with the school buiiding.

A large number of new designs
have been developed and are
being used in the constructions.
However some of these designs
have been modified to suit local
requirements and preferences.
The state have also initiated
efforts towards school campus
development which involves
incorpcration of child friendly
elements in 'activity centres’

New designs are being
implemented in expansion
districts. Child friendly elements
are being tried out in schools
constructed through the
community.

New designs are being
prepared with emphasis on
child-friendliness. The
consultants have been briefed
extensively on all design
aspects, and the designs are
expected to include all
necessary features.

Efforts towards
cost-
effectiveness

Cost-effective technologies like
rat-trap bond and filler slabs are
being used in the reqular DPEP
constructions but in a-limited
way. The state has not yet used
the Innovation fund - this can be
used to explore possibilities of
further cost reduction,

Construction of BRCs in DPEP |,
which were based on cost-
effective technologies, has been
discontinued. Under DPEP 11, the
structural designs have been
rationalised resulting in
significant cost savings. Using
stone for construction in stone
intensive areas and using stub
foundations where soil conditions
permit are the other steps being
taken towards cost reduction.

Local materials like stone is
being used in construction in
many cf the stone intensive
districts. Such buildings are cost-
effective and qualitatively better.
A series of regional workshops
have been held recently to
explore possibilities of cost
reduction through use of local
materials and alternate
technologies.

The State has taken up
construction of thirty schools
through the community using
various cost-effective
technologies. Significant cost-
savings (approximately Rs. 1.0
lac per building) as compared to
PWD construction has been
achieved . Rationalisation of
existing structural designs and
specifications has also been
taken up as efforts towards cost
effectiveness.

Resource Mapping is being
conducted, and all
construction will be taken up
using local and cost-effective
technologies.

Engineers
training in cost-
effective
technologies

There is no clear strategy for the
training of engireers. There is no
plan to use the innovation fund
for the same.

An initial round of orientation
training was imparted to the
engineers. Recently a workshop
was held with the engineers on
rationalisation of design and
incorporation of child friendly
elements. However the state
needs to think of & proper
training programme for the
engineers on cost effective
technologies.

The regional workshops
discussed the training and
orientation that would be
required at various levels before
construction through alternate
technologies is taken up. District
level workshops have been held
on activity centres which
discussed options for low cost
constructions ard child friendly
elements.

DPEP engineers have
undergone a two day training in
appropriate technologies.A
training on child friendly
elements may be planned. A
sharing workshop with PWD
engineers may be planned to
share the experiences of cost-
effective technologies and child
friendly elements.

After the Resource mapping
Exercise is completed, a
decision will be made on the
technologies to be used.
Training for these
technologies will then be
finalised.
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Procurement and Disbursement

Procurement

IDA procurement procedures as spelt out in the respective Project Agreements for each Phase of
IDA assisted DPEP are followed by State Implementation Societies, while Procurement
guidelines similar to IDA guidelines finalised by DFID are followed by DPEP, West Bengal and
Andhra Pradesh. The Procurement and Disbursement Unit established within TSG functions as
the nodal point for facilitating procurement clearances from funding agencies, wherever
required, and lodgement of claims for reimbursement of expenditure. Besides, the unit also
provides assistance to the States in finalising the procurement proposals e.g. This year assistance
was provided to DPEP, Bihar for procurement of textbooks through BSTBPC Ltd. under national
competitive bidding procedure, DPEP, U.P. for procurement of computer hardware and software
under ICB, DPEP, Tamil Nadu for procurement of equipment for MTV Studio in DTERT,
DPEP, Karnataka for procurement of student workbooks and teacher guides. Assistance was
also provided to the States in finalising a number of consultancy assignments.

With the objective of acquainting the DPEP functionaries with the procurement and
disbursement procedures of the funding agencies, a National Level Workshop was organised in
Delhi in September 1999 with the participation of resource persons from the World Bank and
Ministry of Finance, GOL In all 28 persons from 10 DPEP States attended the programme. [n
addition Statc Level Workshops on procurement and disbursement were organised in Bihar,
Himachal Pradesh, Andhra Pradesh, West Bengal and Maharashtra during 1999-2000. It is
proposed to organise a training programme in Rajasthan and U.P. to familiarise the DPEP
functionaries in the two States with the IDA procurement and disbursement pIOCCdUltS and the
requirements connected with financial management systens.

Efforts are under way in DPEP, U.P. and DPEP, Rajasthan to award consultancy assignment
through short listing: process for development- of ‘computerised financial management system
which is a pre-requisite for 1mplementatmn of LACI in the two States.

Fxpenditure and Disbursement (IDA Credits)

DPEP-1

Expenditure

The cumulative expenditure upto 29-2-2000 1s Rs."581.76 crores which is about 65.95% of the
EFC approved project cost of Rs. 882 crores and 71.73% of the SAR target of  Rs. 811 crores
upto March 2000. )

The AWP&B for 1999-7000 is Rs. 230.44 crores and expenditure during the period ull  29-2-
2000 is Rs. 104.75 crores~which isabout 45%. There is a gencral slump in the expenditure level
mainly because the civil.construction in all the States is almost over. However the expenditure
has been on the rise v the-last four months and it 1s hoped that the momentum will be sustained
i the coming (iancial year resulting in better performance in.terms of expenditure. During the

o,



current ycar the performance of States of Haryana, Kerala and Maharashtra in terms of
cxpenditure has been found to be rather unsatisfactory.

Disbursement

As a result of low level of expenditure, the disbursement targets could not be achieved. Against
the SAR target of US $ 46.95 million for the year 1999-2000 a disbursement of US $ 23.900
million could only be achieved which is 54%. The cumulative disbursement upto 29-2-2000 1s
estimated to be US $§ 131.759 million which is about 66.93% of the SAR target of US $ 196.83
million leaving a backlog of US $ 65.09 million.

Madhva Pradesh

The cumulative expenditure upto 31-12-99 1s Rs. 324.09 crores which is 73.28% of thc AWP&DB
of Rs. 442.29 crores upto 31-3-2000. Against the AWP&B of Rs. 117.7 crores for the year

1999-2000 the Project has achieved an expenditure of Rs. 52.47 crores (44.58%) upto December,
1999.

DPEP-II
Expenditure

The Project has performed well in terms of expenditure during the year 1999-2000. The project
has incurred an expenditure of Rs. 767.97 crores upto 29-2-2000 against the EFC approved
project cost of Rs. 2340.92 crores, an achievement of 32.65%. However, the achievement
against the Planned Budget upto 31-3-2000 is 62.47% of Rs. 1223.34 crores and 90.92% of the
SAR target of Rs. 844.70 crores which is considered satisfactory.

* The performance of the States of Haryana (29.76%), Maharashtra (44.78%) & Assam (45.6%) in
terms of expenditure is however, not considered satisfactory. '

Dishursement

Against the SAR target of US $ 94.15 million upto 31-3-99, the Project achieved a disbursement
of US S 80.126 million (85.10%). The SAR target for the ycar 1999-2000 1s US S 70.45 nulhon
which is likely to achieved fully. The cumulative disbursement upto 31-3-2000 works out to US
€ 150.48 million (91.42%) against the SAR target of US § 164.6 million.

DPYEP-111

Expenditure.
Fhe expenditure s at fow fevel. The Project has mcurred an expenditure of Rso 8343 crores
aoainst the Planned Budgct of Rs. 200,10 crores upto 31-3-2000. The achrevement s 41437

The achievement agiunst the EFC approved costis 13.12%,

N
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Disbursement
Due to low Jevel of expenditure the disbursement level 1s also low. Against the SAR target of
US $ 65.25 million upto 31-3-2000, the Project has achicved a disbursement of US § 16.951

million (25.98%).

APERP (Education Component)

Expenditure

Against the Planned AWP&B of 308.38 crores upto 31-3-2000, the Project has reported an
expenditure of Rs. 229.39 crores upto 29-2-2000. The achievement is 74.38%.

Disbursement

The cumulative disbursement is US $ 48.033 (78.36%) against the SAR target of US $ 01.295.

DPEP Rajasthan

The Project is in the initial stages of implementation. An expenditure of Rs. 2.33 crores upto
February, 2000, has only been reported. Reimburscment claim for Rs. 1.93 crores equivalent to
US §$ 0.443 million has been lodged.

DFID Aided Projects

1. Andhra Pradesh District Primary Education Project

Against an expenditure target of Rs. 162.89 upto 31-3-2000, the Project has incurred an
expenditure of Rs. 91.90 crores (56.42%) upto 29-2-2000. This has generated a
reimbursement of Rs.z78.12 crores. :The DFID have disbursed £ 9.128 million (Rs. 69.14
crores). Disbursement against reimbursement:claims of Rs. 8.98 crores is awaited.

o

West Bengal District Primary Education Project

Against an expenditure target of Rs. 136.95 upto 31-3-2000. the Projcct has incurred an
expenditure of Rs. 43.69 crores (34.09%). This  cxpenditure has  generated
reimbursement claims to the tune of Rs. 38.84 crores. The DFID has disbursed £ 2.941
million (Rs. 20.61 crores). Disbursement against reimbursement claims amounting to Rs.
18.23 crores 1s awaited.

Details available in Statements A to D.



Procurement & Dishursement

Fxpenditure Targets (SAR) and Actuals

(IDA Assisted)

Statement — "4’

(Rs. in Crores)

e e SPEP DPEP —II DPEP — 111 APERP Education
(Credit No. 2661 — IN) (Credit No. 2876 — IN) (Credit No. 3012 - IN) companent
| Targets Actuals Targets Actuals Targets Actuals Targets Actuals

Tlgoa 95T 22:40 | 2.67(11.92%) - - - .
C199s 96 | 9v.22 | 7032 (30. 87%) | . - - - .
09 97 3721 11263 37 (92.10%) 40.95 5.23 (12.77%) - -

1997 98 | 17115 | 153.02(89.40%) | 18200 | 123.04(67.60%) | 31.33 | 436 (13.92%)

g‘“woé 99 191.27 | 124.62 (65.14%) | 259.00 | 339.76 (131.18%) | 102.00 | 42.70 (41.86%) | 12638 | 12638 (100%)

119992000 189.75 | 104.76(55.21%) | 362.75 | 299.84 (82.66%) | 159.03 | 38.37(24.13%) | 182.00 | 103.01(56.60%)
Camulative up{f ST1.00 | 581.76 (71.73%) | 84470 | 767.97(90.92%) | 292.36 | 85.43(29.22%) | 30838 | 2293907435%)
Narch, 2000

S Pernod

Actual oy k'ld ture upto 7/“()00

Others

EC Assisted DPEP
“Madhya Pradesh

DFID Assisted DPEP
Andhra Pradesh

DFID Assisted DPEP

West Bengal

o Targets Actuals JTargets 1 Actuals Targets | Actuals
Epro 3 ‘\/’()\;« o »3(_’],() l,,_ o 7’7() ( 5 ((\7 73‘%,) 51.72 77 45 (‘gg ( 7(»/“) 16.48 7 20 (43 ()()“/”)
999 | 11134 | 95.81(80.05%) 55.05 33.94 (61.65%) 4995 17.04 (34.11%)
C1099-2000 117.7 ) ! 4 52 47 (44.58 56.12 | 30.51(54.36%)* | 2052 31,43 (30.43%)"
Cunmuiative 1.1pl,o 19068 g 377.33 (77/0) 162.89 {\ 01.90(56.42%) 136.95 4569 (34.09%)
March. 2000 |

Tetials . v nditre 1//)1<) 2/2000.(

#)MP \/)cn(//m/e upto 12/99.
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IDA Credit No - 2661 - IN - DPEP-1

Expenditure Forecast and Actual

Rs. in Crores
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in Croras

Rs.

IDA Credit No. 2876- IN - DPEP-II

E)'(péln diture Forecast and Actual
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in Crores

Rs.
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14.36(13.92%)

[DA Credit !

Expenditure Forecast and Actuals

47.06(35.30%)

292.36

85.43 (29.22%)

11997-98
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1999-2000

V0.3012-IN-DPEP-IHI (Bihar)
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Expenditure under DFID Assisted Projects
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Disbursement Targets (SAR) and Actuals

(IDA Assisted)

Statement -- 13"

(US $ in Million)

P —

Financial Year ; DPEP -1 DPEP - 11 DPEP - 111
(Credit No. 2661 — IN) (Credit No. 2876 — IN) (Credit Ne. 3012 — IN)
- . Targets Actuals Targets Actuals Targets Actuals
o 199495 - - 84.0 ~ ~ n —
1995 - 96 $27.85 $8.905 (31.97%) - - - -
199697 $34.30 $37.563 (109.51%) $7.50 = = =
199798 . $ 41.00 $36.969 (90.17%) | $36.85 $16.103 (36.30%) $3.5 —
1998 - 99 $ 45.75 $24.422(53.38%) |  $49.80 | $64.023(12857%) | $24.00 | $7.891(33.33%)
1999-2000 $43.95 *$23.900 (54.37%) | $70.45 *$70.022 (99.40%) | $37.75 * $9.060 (24%)
Cumulative upto $196.85 $131.759 (66.93%) $164.6 $150.48 (91.42%) $065.25 $16.951 (25.98%)
March, 2600

) upto December, 1999,

(DFID assisted)

(Rs. in Crores)

Andhra Pradesh

West Bengal

Upto31/3/99

19992000

Targets Actuals Targets Actuals
Rs.80.00 Rs.52.18(05.2%) Rs.44.00 Rs.20.60 (45.45%)
Rs.29.94 (62.37%) Rs.60.00 Rs.18.24 (30.4%)

; Rs.48.00
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Disbursement Targets & Actuals

(5 in Million/ Rs. in Crores)

\[ Financial Year ' Netherlands Grant for Gujarat IDA Credit No. 3103-IN
State APERP — Education Component
Target - Actuals Target : Actuals
Upto 1997-98 $5.0 $2.118(43.6%) - ‘ _
1998-99 $40 $3.579(89%) $26295 ©  $20.956(79.69%)
1999-2000 $4.6 $4.915(106%) $35.00 ©  $27.077 (77.36%)
Cumulative upto $13.0 S 10.612 (78.02%) $61.295 1 $48.033(78.36%)
March, 2000 ’1 B







Disbursement Targets and Actual
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Statement ‘C°

Financial Information
Project Phase-1
IDA Credit 2661-IN

Project Starting date : 1994-95

I.1 Eixpenditure by Project

S e , B (Rs. In Lakhs)
‘; S.No. 1 Name of the State l bmce PrOJLLt Start |
‘ | | Planned h.;;g;( | Expenditure | Expenditurefrom | TotalExp. % Budget
l W | Wi e e M
]\ ! Assam \ 960)5. 8;__ l‘\ 6045.28 7 1} 501.13 | 75%6@_} 7777777‘.7784‘5() E
q 2 | Haryana N - 1 10814.68 } 6134.98 j 1100.93 1‘ 723591 , 066.91 ﬂ
[ A e . ) e L Lo S R .
[ 3 ¥ Kammataka B i : 14369.34 * i 10814.47 L 2196.73 l ‘:Ol 1.20 i L)f) 55
4| Kenla + 7417.99 E 494277 | 1130.58 { 607335 8187
| 75 | Maharashtra o m1—5;99.77;8— - 9826.67 11 2446.64 | ]227’1?] _L“ o 7‘).7()7
6| TamilNadu 9853.13 | 720174 | 172266 892440 i 57
7‘_¥ | Natlondl Compomm l 3278.24 273424 1 ;77;13.0() “‘ ’()47’;8"4’ o ‘)2‘)7 |

(*) Subject to allocation of additional funds
MP — Expenditure upto 12/99.






Financial Information

State : Assam
Project Starting date : 1994-95
Status upto : February, 2000

Project phase :

(Rs. i lakhs)

|

| Total
Category Project Budget Expenditure % Budget ¢
- cxpended :
1. Civil Works o 3018.00 2370.16 78.53%
2. Equipment, vehicles, books and 1986.60 890.02 44.80
furniture ~
3. Consultant services, fellowships and 2781.50 551.21 19.82
training
4. Incremental salaries, honoraria for 4787.85 3735.02 78.01
volunteers, consumable teaching
i matenals and operation and
; maintenance costs
1( Total 12573.95 7546.41 60.02
| Add 3% contingencies approved by 377.21
BFC f
12951.16 |

20




Financial Information

Statc : Harvana
Project Starting date : 1994-95
Status upto : February, 2000

Project phase :

(Rs. in Takhs)

Total o

Category Project Budget Expenditure Y% Budgct

) expended

1. Civil Works 3452.36 3028.82 87.73

2. Equipment, vchicles, books and 1694.55 606.79 35.81
furniture | o

3. Consultant services, fellowships and 1918.45 §83.49 46.03
tralning -

4. Incremental salaries, honoraria for 7315.60 2716.81 3714
volunteers,  consumable  teaching j
materials and operation and
maintenance costs

Total 14381.02 723591 50.32

Add 3% contingencies approved by 431.43

EFC o

14812.45 I
Financial Information
State : Karnataka Project phase : I

Project Starting date : ~~ 1994-95
Status upto : February, 2000

i
I
:
!

_(Rs. in lakhs).

I o . . : Total

| Category Project Budget Expenditure- | % Ble‘gCil‘éiDp‘_ll;l;‘t{
1. Civil Works 314505 277891 BRI
2. Equipment, vehicles. books and 840.89 2321.04 | 2700
_furniture L j -

i 3. Consultant services, fetlowships and 1760.50 | 1324.81 | 73

. taining . I ]

| 4. Incremental salaries, honoraria  for 7358.42 | 0580.44 SO

: volunteers.  consumable tcaching ! '

" materials and © operation . and ! ‘

L _anienance cosis | T i .

Total 13104.84 | 1301120 99.2!

CAdd 3% contingencies approved by

CEFC

393.15

1349799




Financial Information

State : Kerala
Project Starting date :
Status upto : February, 2000

1994 -95

Project phase :

_ (Rs.n lakhy)

Add 3% tonlm;,cnuu dp[)l oved by |

AN}
o

1839237

‘1 B B Total B
K Cc legory Project Budget | Expenditure | % Budget expended
E 1. Civil Works 2141.20 1641.24 | o T00s
,‘FZ. Equipment, vchicles, books and 1747.76 610.82 3490
L){unmtmc B
3. Consultant services, fellowships and 1812.27 214392 PIS A~
EL o Uammﬂ o o
i 4. Incremental salarics, honoraria for 220.82 i677.37 2.0
| voluntecrs,  consumable  teaching
! materials and operation and
l— malntenance costs o
. Total 8922.05 6073.35 6807
. Add 3% contingencies approved by 267.66
EFC _
| 918971 .
Financial Information
State : Maharashtra Project phase: |
Project Starting date : 1994 - 95
Status upto : February, 2000
) ) _ (Rs.in Jukhs)
‘7____ Total -
;”_ngtc_gorv = — - ;—PIOJCCl Budgc& - Expendie -1 % Budeet expended - —
1. Civil Works 433210 3029.25 ) OY 5
2. Equipment, vehicles, books and x 633.05 957.93 RSB
- lumituie ‘ | o - o )
: 3. Consultant services, fellowships and ' 1006.88 922.70 ‘ O
: traiing ; R R
4. Incremental salarics, honoraria for | 12078.82 736343 | PRy
volunteers,  consumable  tcaching E !
matertals  and  operation and !
~ |ngmvuglmnu costs ___; o ‘ o -
loial N 12273.31 | 67.9v



Finai

1cial Information

State : Tamil Nadu
Project Starting date : 1994 - 95
Status upto : February, 2000

Proj

ect phase :

(Rs. in lakhs)

Total

Category Project Budget Expenditure | % Budget expended
1. Civil Works 2935.22 3012.50 102.63
2. Equipment, vehicles, books and 2519.43 301.97 1.9y

furniture -
3. Consultant services, fellowships and 948.84 407.42 49.26

training
4. Incremental salaries, honoraria for 5826.81 5142.51 88.20

volunteers,  consumable  teaching

materials and operation and

maintenance costs -
Total 12230.30 8924.40 72.97
Add 3% contingencies approved by 366.91
EFC

12597.21

Financial Information

State : National Component
Project Starting date : ~ 1994-95
Status upto : February, 2000

Proj

ect phase :

(Rs. 1 lakhs)

- ? Total -
=Category-—— - = ProjeetBrdeet—- |-Fxpenditure- L % Rudgetexpendedco
1. Civil Works B B R
2. Equipment, vehicles, books and
furniture o
3. Consultant services, fellowships and 0440.38 | 311094 ‘ RENINGS
training _ » ' ' L
4. Incremental salarics. honoraria for ‘
volunteers,  consumable  teaching :
materials and operation and ‘\
| maintenance cosls i I R
Total , _ | 6440.38 . 3110.94 48,30
. Add 3% contingencies approved by F93.21 !

FFC

N
s

)

663359



I

i
|
|

|

- - Total
- Category Project Budget Expenditure Yo Budgot
: S - expended
1. Civil Works — 12250.10 | )
| 2. Equipment, vehicles, books and 3069.72
furnituyre ) ) o
5. Consultant services, fellowships and 2923.99
~traming, >— B
© 4. Incremental salaries. honoraria for 31630.87
~ volunteers.  consumable  teaching |
materials and operation and
_maintenance costs _ o
Total | 49874.68 37655.61 85.14

Financial Information

State : Madhva Pradesh

Project Starting date @ 1994 - 95

Status upto : December, 1999

Project phase :

1

(Rs. m lakhs)

Note : For EC assisted DPLEP m Madhya Pradesh, category wise details are not available as reimbursement

procedure 1s not applicable n this case.




Project Starting date : 1996-97

Financial Information
Project Phase-11 & [
IDA Credit 2876-IN, 3012-IN

Expenditure by Project

Statement ‘D’

B . (Rs. In Lakhs)_
[ S.No. } Name of the State Since Project Start 1\
~ S.No. % Planned budget | Expenditure as ‘Expenditure Total Exp. % Budget |
i till 31-3-2000 on 31-3-1999 from April 99 to Upto 2/2000 expended
- Feb, 2000 B
|1 | Assam 9031.44 2195.19 1923.16 411835 45.60
i1 2 | Haryana 5667.07 894.53 634.57 _1668.81 2976
|3 | Kamnataka 17161.47 7017.49 4902.88 C11927.05 0 6950
', 4 |Kerala 6179.40 2435.16 1239.79 | 383990 6214
|5 ! Maharashtra 8145.67 | 2083.38 | 156448 | 3047.86 . 4478 |
6| Tamil Nadu 4460.05 | 1447.77 | 1442.04 289041 (481 |
7| Madhya Pradesh 25048.33 973249 | 5856.31 | 1558880 (223
8§ | Himachal Pradesh 6993.03 3387.06 | 155021 | 493727 70.00
"9 | Orissa 8923.84 3263.97 1470.53 473450 5305

10| Gujarat 5858.97 2993.58 1906.79 1 490037 . 83.04

A1 Uttar Pradesh | 2437833 11029.70 720993 18239.03 7049

12 | National Component “ - 486.70 183.20 120.53 3083 0241
13| Andhra Pradesh 1140322 | 0138.77 C 305139 9190060 8059
| 14 | West Bengal 19476.00 | 2423.8] 214519 4569.00 : 45.22
i 1o ~ APERP L 30837.74 1263720 1030111 2293831 7438
‘ B _...DPEP-III S S SO S

] " Bihar | 20609.90 470654 383635 854289 4143
~ Rajasthan. | NA.

Orissa expenditure upto Janwary, 2000,

225

23280

19297



Financial Information

State - Assam PI'QIICCI ])hLlSC o ”
Project Starting date 1990 - 97
Status upto : February, 2000
I . I X . (Rs o fakh,
| L , ‘ I Total
( dlL”Ol\ - Pm]ui Budwc 7 l \pmdllurc TL o Buducl expende
(1\11\/\011\\ \(M\()(l ]1()1 b i AT
2. bEquipment. \thgln\ books. furniture 272748 H’\() | 41 3
cmd malumlx ; L
(onsull mt\ SCTVICes 4()() ’w ! il 97 [2o
4 l CHO\\ ships Jnd ihlll]m*‘ 14‘)7 ()‘) i ’7‘) 38 INNRY
e L _ . f S
hS lnuunulml stall salaries muumnml 7373.‘)( ! 14‘)()‘)5 i« YRS
honoraria for volunteers, imcremental ! :
opcmllon dnd mamlm nee costs i
Total 15633.32 | 41 18 35 26.34
Financial Information
State - Harvana Project phase:
Project Starting date : 1990 - 97
Status upto : February, 2000
- S (Rs. m lakhei
| e o o, Yot
‘ (Alwony ) 7 o ,,,‘ Ployul Bud%l I Expenditure | % Budget expended
L Civil Warks 2098. 50| 495.78 ARRS
U R J— ‘ —
2. Equipment. \thdm lmol\\ lmmluu 11\‘)47() ! 445.04 AT AT
and mater 1als f
3. Consultanis” services wL)() 500 ‘ 101 (0.5 4
4 rcllow&hlps Jnd traming, ‘)“) (» 33 l()» 591 PEa=
3. Incremental stalt w] s merement 1| W“) (M 62219 P2y
honorarta for volunteers. meremental |
opuLmon ‘md nMamenancee COSLS j l
loml 9347.253 1668.81 | 17.48

N
3
(g



Financial Information

State ; Karnataka
Project Starting date : 1996 - 97 _

Status upto : February, 2000

Project phase:

{Rs.in lakhs)

—— S S IR
. - ['otal o
| Category o _|ProjectBudget [ Fxpenditure T% Buduct expended
I Cial Works 505880 | 1043.47 2904
2. Equipment, vehicles, books, furniture 4376.93 | 1715.04 3910
and materials
3. Consultants’ services 22981 8.80 386
4. Fellowships and training 1545.82 721.61 40.68
5. Incremental staff salaries mcremental 12265.95 7838.07 63.90
honorarta for volunteers, incremental ;
operation and maintenance costs |
Total ' 24077.31 11927.05 49.54 |
v Financial Information
State : Kerala Project phase: i
Project Starting date : 1996 - 97
Status upto : February, 2000
fRe i lnlthoy
B Total
Category Project Budget Expenditure | % Budget expended
1. Civil Works 1831.350 853.00 46.58 |
2. Equipment, vehicles, books, furniture 1597.086 858.56 53.76
and materials
3. Consultants’ services 381.800 . 2141 3.0!
4. Fellowships and training 3990.625 1355.68 33.97
1
5. Incremental staff salaries incremental 1657.667 751.25 45.32 ‘
honoraria for volunteers, incremental ‘
operation and maintenance costs | 1
| Total 9458.528 3839.90 40.6‘0J

221



Financial Information

State : Maharashtra

Project phase: II

Project Starting date : 1996 - 97
Status upto : February, 2000
(Rs. in lakhs)
L Total ]
Category Project Budget | Expenditure | % Budget expended
1. Civil Works 3511.100 929.88 26.48
2. Equipment, vehicles, books, 2204.750 265.51 12.04
furniture and materials
3. Consultants’ services 56.720 3.75 6.601
4. Fellowships and training 1592.600 290.23 18.22
5. Incremental staff salaries incremental 8406.626 2158.49 25.08
honoraria for volunteers,
incremental operation and
maintenance costs
Total 15771.796 3647.86 23.13
Financial Information
State : Tamil Nadu Project phase : I
Project Starting date : 1996 -97
Status upto : February, 2000
_ (Rs. n lakhsy
Total -
Category Project Budget | Expenditure | % Budget expended
1. Civil Works 2101.00 1535.00 73.00
2. Equipment, vehicles, books, furniture 2439.04 472.53 19.37
and materials
3. Consultants’ services 85.00 11.70 13.70
4. Fellowships and training 1205.57 168.10 13.94
5. Incremental staff salaries incremental 3413.71 703.08 20.04
honoraria for volunteers, incremental
| operation and maintenance costs
Total 9244.32 2890.41 31.27

228



Financial Information

State - Madhva Pradesh
Project Starting date

Status upto : February. 2000

o 1996 -97

Project phase t

'l:L)lzll

(Rsm Iakhes

| Category N _| Project Budget | Expenditure _

1 Civil Works 9634.95 0230.36

2. Equipx{ém, vehicles. books, furniture 4128.01 36%\99() 5

I and materials

. 3. Consultants’ services N ¥1875“.:3_ N 775%77‘“
4. Fellowships and training 5085.47 - ”7172*1;.27077A o

honoraria for volunteers, mcremental
operation and maintenance costs

S Incremental staff salaries mcremental !

2707527

4994 27

| Total

46109.75

15588.80

7o Budget expended



Financial Information

State : Himachal Pradesh Project phase : II
Project Starting date : 1996 - 97
Status upto : February, 2000
{Rs. in lakhs»
Total
Category Project Budget Expenditure | % Budget expended
1. Civil Works 2953.36 1168.51 3957
2. Equipment, vehicles, books, furniture ’ 1590.17 889.55 55.94
and materials
3. Consultants’ services 102.00 25.65 2513
4. Fellowships and training 1322.34 214.55 16.23
5. Incremental staff salaries incremental 6960.24 2639.01 37.9Z
honoraria for volunteers, incremental ‘
operation and maintenance costs . ‘
Total 12928.11 4937.27 38.19
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Financial Information

State : Orissa Project phase:_ 11
Project Starting date : 1996-97
Status upto : January, 2000
. o iRs i Laich
Totat
| Category Project Budget | Lxpenditure | %o Budget expendaed |
1. Civit Works 478942 216973 4330
| 2. Equipment, vehicles, books, furniture 4981.20 1182.77 2374
and matcrials
3. Consultants’ services 139.18 11.42 8.2
4. Fellowships and training 5540.09 557.94 10.07
5. Incremental staff salaries ncremental 7562.10 812.64 10.73
honoraria tor volunteers, incremental
operation and maintenance costs
Total 23011.99 4734.50 20.57

23)



Financial Information

State : Gujarat

Project Starting date : 1996 - 97

Status upto : February, 2000

Project phase :

I1

(Rs. in lakhs)

Total
 Category Project Budget Expenditure | % Budget expended
1. Civil Works 1934.30 1053.79 54 48
2. Equipment, vehicles, books, furniture 1525.73 1238.04 81.14
and maternals
3. Consultants’ services 127.60 10.51 8.24
4. Fellowships and training 1216.46 424.03 34.86
S. Incremental staff salaries incremental 4763.35 2174.00 45.64
honoraria for volunteers, incremental
operation and maintenance costs
Total 9567.44 4900.37 51.22

Financial Information

State : Uttar Pradesh
Project Starting date :
Status upto : February, 2000

1996 - 97

Project phase :

11

(Rs. in lakhs)

B Total
It_CategoLy Project Budget Expenditure | % Budget expended
| 1. Civil Works 12738.92 8392.97 ' 63.88
' 2. Equipment, vehicles, books, furniture 7774.29 2789.25 358N
and materials
3. Consultants’ services 524.05 60.36 1152
;1. Fellowships and training 4588.10 1242.74 27.09
S. Incremental staff salaries incremental 31129.69 5754.31 1S.48
honoraria for volunteers, incremental
operation and maintenance costs
Jotal 56755.05 18239.63 32.14
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Financial Information

State : National Component (DEP)
Project Starting date : 1996 - 97
Status upto : February, 2000

Project phase :

I1

(Rs. 1n lakhs)
Total B
Category Project Budget Expenditure | % Budget expended
1. Civil Works
2. Equipment, vehicles, books, furniture 43 .60
and materials
3. Consultants’ services 0.33
4. Fellowships and training 79.29
5. Incremental staff salaries incremental 180.51
honoraria for volunteers, incremental
operation and maintenance costs
| Total 1987.00 303.73 15.29




Financial Information

State : Andhra Pradesh

Project Starting date : 1996 - 97

Status upto : February. 2000

Project phase : [ (DFID — Grant)

(Rs. in lakhs)

Total

234

Category Project Budget enditure | % Budget expended
1. Civil Works 3670.70 3657.54 99.04
2. Equipment, vehicles, books, teaching 483.278 703.75 145.62
materials and furniture
3. Consultants’  services, training, 2199.806 795.09 36.14
workshops and fellowships,
4. Incremental staff salaries incremental 10918.820 4033.78 30.94
honoraria for volunteers, incremental
operating and maintenance costs
Total 17272.604 9190.16 53.20




Financial Information

State : West' Bengal
Project Starting date : 1997 - 98
Status upto : February, 2000

Project phase : I (DFID — Grant)

(Rs. in lakhsy
Total
Category Project Budget Expenditure % Budget
expended
1. Civil Works 4294 .90 2565.36 59.72
2. Equipment, vehicles, books, teaching 781.198 |
materials and furniture
3.  Consultants’  services, training, 7462.927 | 2003.64
workshops and fellowships
4. Incremental staff salaries incremental 7091.266
honoraria for volunteers, incremental J
operating and maintenance costs
Total 19630.291 4569.00 23.27
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Financial Information

State : Andhra Pradesh

(Andhra Pradesh Economic Restructuring Project — Education Component)

Project Starting date : 1998-99
Status upto : February, 2000

(Rs. in lakhs)
Total B
Category Project Budget Expenditure % Budget
(Rs. in lakhs) expended B
a. Civil Works 13527.00 14630.43 108.15
b. Equipment, vehicles, books, teaching 5959.00 1751.83 29.40
materials and furniture
c. Consultants services and Training 17781.00 2275.27 12.80
d. Incremental staff salaries incremental 19883.00 4280.78 21.53
honoraria for volunteers, incremental
operating and maintenance costs
Total 57150.00 22938.31 40.14
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Financial Information

State : Bihar

Project Starting date :

1997 -98

Status upto : February, 2000

Project phase :

III

(Rs. in lakhs)

Total
Category Project Budget Expenditure | % Budget expended
1. Civil Works 14882.00 1912.19 12.84
2. Equipment, vehicles, books (except 2820.00 1487.79 52.76
textbooks), teaching materials and
furniture
3. Textbooks 7518.00 2513.23 33.43
4. Consultants’  services, training, 9205.00 414.37 4.50
workshops and fellowships, except for
Parts B.5(a) and (b), and Part C.4 of
the Project
5. Incremental staff salaries incremental 30692.00 2215.31 7.22
honoraria for volunteers, incremental !
operating and maintenance costs
Total 65117.00 | 8542.89 13.12

2%




Financial Information

State : Rajasthan
Project Starting date : 1999-2000

Status upto : February, 2000

(Rs. in lakhs)

Total
Category Project Budget Expenditure Yo Budget
Sl
1. Civil Works 8650.87 0 -
2. Equipment, vehicles, books, fumiture 6306.78 16.97 0.27%
and Matenal -
3. Consultant services, fellowships 11110.72 33.41 0.30
training, workshop, research &
evaluation B
4. Staff salaries, -honorarium operation 14928.25 182.48 1.22%
and juatnicinance cosis ;
Total B 40996.62 232.86 0.57% |
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Management Information System

Context

The Management Information System has been an integrated part of the management in DPIP. A~
part of the programme’s continuous, concurrent and regular monitoring, two systems have beer
designed, field tested and put in place. These are, an Educational Management Information Svsier:.
(EMIS) also known as District Information System for Education (DISE). and Project managemer:
Information (PMIS). The EMIS 1s an annual information system which provides detailed informatio:
about schools. The PMIS focuses on progress in project interventions. and 1s quarterly.

Fducational Management Information Svstem

Since the EMIS is a school based information system, a uniform approach has been put in plac.
throughout the project area. A dectailed softwarc viz. District Information System for Educutio:.
(DISE) was developed by NIEPA for this purposc. The source of EMIS data arc the schools whict
have m primary classes and are rccognised by the Statc Government. The system s functionin
satisfactorily i the whole project area. Information is collected from schools annually as on 3t
September. While some states such as Orissa, Gujarat, Himachal Pradesh are able to produce distric:
level reports within the next six months, states with many districts in DPEP such as Madhya Pradesis
and Uttar Pradesh take longer. Attempts are being made to streamline data collection and compilatior:
in these states. Since the last year and a half the focus has been to encourage states to analyse. usc an.
desseminate this data, bringing findings to the notice of policy makers. Some states have boer
successful m doing so (see table A for details). To help states analysc their own data. a state lev.
software (STEPs) has also been developed. A

Post Enumeration Suiver (PES)

To confirm the veracity of DISE data collected in the DPEP districts. a sample survey was conductcd
1 five phase [ states and one phasc [l state for the data of the year 97-98. A sample (3%) of schooi-
were selected from two districts of the state. The sampling was random and systematic covering all U
blocks of randomly selected DPEP districts. A fresh Data Capture Format (DCF) ot DISE wu
administered in each of such schools and was filled up with 30.09.1997 as the record date. The san:
was compared with similar data collected through DISE DCF with the same record date. The dati.
were then compared to find out the extent of dewviation, issues, suggestions. etc. The PES wu-
conducted in Assam, Himachal Pradesh, Karnataka, Kerala, Madhya Pradesh and Tamil Nadu.

The summary of PES observations were :

' ® The enrolment and teachers-in-position data had minimum variation suggesting that the qualitv
: of DISE data i1s dependable. However, there were wide inter-state variations in the quality of
data. In case of teachers in place, the variation between PES and DISE ranged between 0.3% i a
district in Tamil Nadu and 19.2% in a district in Assam. Similarly. extent of variation in DISL:
and PES with respect to enrolment ranged between 0.1% in a district in Tamil Nadu and 8.7% in
a district in Assam.

® In most of the schools, records are maintained, are in good conditions and are updated from time
to time.

e In Kerala, a very high proportion of head teachers were reportedly not trained for DISE DCt:
filling exercise. Similar was the scenario in Madhya Pradesh. In Assam. a very high proportion of
head teachers were reported to have been trained for the purpose.
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Project Management Information System

A computerised PMIS was developed in and was in place till March 1999. It followed a uniforn:
approach to capture details, largely financial, pertaining to each intervention and sub-intervention
However, it was found with experience that a uniform approach to collect PMIS data in different statc-
and even different districts within a state did not provide a good picture, and importantly, was not
necessarily useful to the states and districts. Moreover, it was felt that the PMIS needed to reflect the
progress of activities in each of the interventions rather than mere financial progress. It was decidcd!
that at the national level, each state needed to report on some key indicators. However, states also necl
to develop their own specific indicators for their use.

Hence, with effect from April 1999, a new PMIS format to cater to the need at the national level wu~
developed in consultation with all functional units. The feasibility of furnishing the data in the reviscd
PMIS proforma was discussed in a national level workshop with participants from each stai
implementing DPEP. The general consensus was that the system was quite easy to implement and
handy as a summarised scenario. States have been encouraged to develop their own systems. whil
providing the required output to the national level. States such as West Bengal and Karnataka ar
developing their own state specific PMIS, which will also fulfil national requirements.

A state wise status note on the process followed in EMIS and PMIS for each state is in table A.
Progress made since last JRM

A major area of work since the last JRM has been fostering the development of a state specific Project
Management Information Systems. A process of sensitising the functionaries at the state and district
project offices to have an appropriate PMIS to suit their information need has started. The matter wa-
discussed at length in West Bengal as a test case. The need to develop a state level system that makes
the reports required at the national level while catering to additional information need at the state and
district levels was explained. Various aspects pertaining to the system like feasibility, frequency.
sourcing, compliance, checks and controls and usage were discussed in detail. As a fallout, the statc
has initiated development of a detailed PMIS that is likely to be ready soon and would cater to the
detailed as well as summarised information need of the functionaries implementing DPEP in the staic
Besides, it would also meet the information need of the national level.

A national level workshop was held in January 2000 to sensitise states to issues for a state level PMIS.
Input was sought from other functional areas, e.g., alternative schooling, pedagogy, civil works etc. L
help states develop effective monitoring systems.

The important highlights of the national level workshop are summarised below :

® The base data to provide information to the national level are already available at the statc
level.

e The states feel the need of having systems to provide information at the national, state and
district levels for project monitoring assessment and evaluation.

e Some states like Karnataka, West Bengal, Maharashtra, etc. started development of computci
software to process the data pertaining to PMIS for national, state and district levels.

e Some states initiated process of identification of information need, functional
unitwise, alongwith frequencies, sources and compliance process so that suitablc
software could be developed for the state specific PMIS.
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The MIS umit i coordimation with the planning unit and the alternativ e school umt also attempic
sort out problems that many states appear to be facing with houschold surveys. The main problens
the hmited use of the data available. Notably, since the EMIS 1s a school based data system. it docs 1.+
provide information about out of school children. Authentic information regarding this is availah!
only i houschold surveys. Case studies to see why houschold surveys arc not being utilised i
planning and implementation have been undertaken. These arc cxpected to be complete by end o
April. At the same time, a committee of group of experts is working towards the devclopment o
possible household based data system. There are major logistical problems in systemizing houschoi:
level data collection. since there are huge cost and manpower nced implications. The results ol 1
case studies will be placed before these experts. Finally, a corc group is also examining wavs i
streamline the school based EMIS.

Emerging issues
Three major 1ssues form the agenda for the next six months :

e Firstly, support will be continued to states to facilitate the development of state specific Proro.
Management Information Svstems. States will be encouraged to identify their information necds
all levels, and develop efficient and cffective information systems.

e Sccondly. the existing schools based EMIS will be streamlined to mcet more information nced
Consultations with various user groups 1.c., states, and other functional areas have already beuun

® Finally. a household based data system will be developed and trialled in a small area. This svsier:
will seek to capture information regarding access and out of school children, which is not casiiz
avallable in the school based information system.
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Table A : A statement showing statewise status of MIS implementation, data usage and emerging issues is given below :

State B lrmplémeiit’ation of o Data usage Issues
B EMIS PMIS

Assam e Regular. The DISE 1999- | Regular. Received The DISE data are analysed and are discussed even | o The quality of
2000 data has been data upto the third at the highest level of state administration. Attempt EMIS data needs
collected and fed in. quarter of 1999- 1s made that school management decisions are taken improvement.

o The quality of data 2000. on the basis of data analysis. The problems of single | State level PMIS
however. was not found to teacher schools, high PTRs, etc. are brought out data system needs
be very ;ood as per the 5% through such analysis and dessimination. o be developed

g .
sample check

Haryana e Regular. The DISE 1999- Not regular. No Limited use being made of data. e State level PMIS
2000 data are expected to | PMIS data has been needs to be
reach the national level by | shared for the year developed.
month end. 1999-2000 excepting

qtr.1.

Karnataka e Regular. The DISE 1999- | Not regular. For The data generated through MIS are used e A detailed state
the national level by month 1* quarter’s data based. Besides, teachers’ training and deploymentis | system is being
end. have been made also based on the MIS data. DISE be implemented in | developed. The

e Quality of data was found available. non-DPEP districts also. same may be put in
to be good in the 5% place urgently.
sample check.

Kerala e Rcgular. DISE 1999- Regular Not evident. e Usage of MIS data

2000 data expected to
reach by March end
2000.

e Quality ol DISL data has

been found to be mixed.

and analysis needs
to be encouraged.




State

Pradesh

Madhya

|

—

® Rcgular but with

Implementatjon of

considerable time lag.

DISE 1999-2000 data are
expected to reach by end

April 2000.

DISE data quality as
suggested by the PES
was mixed.

| PMIS
cgular.

Data usage

» DISE data have been analysed by the SPO and

" shared with the DPOs. The school information

" system has been mplemented in the Alternative

- Schools also. After compilation. these data would
~also be analysed and shared with DPQOs.

Maharashtra

Regular. DISE 1999-
2000 data expected to
reach by April 2000.

1999-2000, only 1™
Qtr. data are
available.

Andhra
Pradesh

Tamil Nadu ]

Regular. DISE 1999-
2000 data expected to
reach by the month end.

As suggested by the PES,
quality of DISE data was

_verygood.
® Regular. However, since

the school based data are
not collected through
DISE, there arc problems
in reading the data.

Regular

Not regular. In fact,
so far no PMIS
report rcached the
national level.

Not regular. For o

Extensive]i‘/rﬂs’éd especially for teacher
rationalisation and deployment. Besides, the data are
used for preparation of the AWP&B.

Extensively used for AWP&B.

The state has also conducted a cohort study to study

retention and repetition, identified a number of
schools, block-wise, that ment immediate attention.

While ;ﬁeparing the AWP&B. prioritisation is done

on the basis of EMIS data.

Issues

L ® \acancies i phase
| [l need to be filled
oup

I @ Data needs (o be
madce available on

time.

|
; ® Quality of data
I needs to be
addressed.

' ® Non-compliance of !
PMIS. “
® Manpowcer not in
place in phase 11 1
district. *

1

|

1 ® May devcelop state
spectfic PMIS.

- ® Better
implementation ot
DISE and

e Development of
state spectfic PNIS.






reached here quite late. For
1999-2000, the same are
expected to reach by this
month end.

® Quality of data needs
improvement.

are not consistent.

of data analysis to meet the information need of
AWP&B.

State Implementation of o Data usage ﬂ Issues
| EMIS PMIS
Bihar e Regular. However, the lag | Not regular. In fact, | The analysis of the data has been shared with the o Vacancies need to
time is high. so far no PMIS State Government functionaries. The teachers be filled up.
¢ Quality of data needs report reached the rationalisation and infrastructural issues identified
o national level. by the analysis are used in the AWP&B.
improvement.
Gujarat Regular. DISE 1999-2000 Not regular. So far, | The analysis of data (to be used while preparing ® State specific PMIS
data have been shared. data for gtr. 2 of AWP&B) has been initiated. may be developed.
1999-2000 has only
been received.
Himachal e Regular. DISE 1999- Data for quarter 3 of | The process of analysing MIS data to use for ® State specific PMIS
Pradesh 2000 data have been 1999-2000 has only | preparation of AWP&B 2000-01 has been initiated. may be developed.
shared. been received.
e Quality of DISE data, as
suggested by PES, was
mixed.
Orissa Regular. DISE 1999-2000 Not regular. Data are analysed and discussed. However, better e Further sensitisation
data have been shared. utilisation of such analysis by users is needed. of the users needed.
e State specific PMIS
may be developed.
Uttar.Pradesh e Not regular. DISE 1998-99 Py Regular but data The states” SIEMT has reported]y initiated a module ° Manpower needs

to be put in place.




étaié

_Implementation of

EMIS

PMIS

Data usage

West Bengal

® Not regular. Incomplete
DISE 1998-99 reached here
quite late. The same for
1999-2000 is expected to
reach by the month end.

information for all
the quarters till
quarter 3, 1999-
2000.

® The new PMIS 1s
being
computerised so
that the
information need
of different
functional units at
the DPO/SPO
levels may be met.

® Not cvident as yet. However, through state level

workshops, information and analysis of data had
been disseminated with the district level

functionaries.

Issues

Finalisation of the

state specific PMIS.



Supervision
Strategies

Supervision in DPEP has the twin objectives of monitoring the progress of the programme
and assessing and fulfilling needs that arise as the programme progress. DPEP provides for
regular Supervision Missions to assess progress towards DPEP’s objective and identified
thematic arcas. This effort towards ensuring accountability at all levels sets the programme
apart from carlier attempts to achieve UEE. Information on the progress of the
implementation of the Programme components is required on a continuous basis and fairly
rapidly. This ensures technical support in key areas, from the national level to states and
districts. The availability of information and ideas enable states and districts to take mid-
course corrective actions.

Iniially  Supervision Missions used to visit the states quarterly. Two of the quarterly
missions used to be Joint Supervision Missions (JSM) and the other two Internal
Supervision Missions. The Internal Supervision Missions were conducted by the
Government of India. The Joint Supervision Missions, renamed as Joint Review Mission.
since the Sth Mission, are manned with the nominees of funding agencies and Government
of India. So far 10 JRMs have been mounted. Some of the JRM’s perform the functions of
an Indepth Review Mission (IDRM). 6th JSM and the 10th IRM were such missions for
Phase | and II districts respectively. The system of biannual Joint Review Missions is
continuing whereas it has been decided in 1997 that ISMs would not be organized every half
vearly as 1t used to be. Now ISMs would be launched by the Burcau as a targeted mission
lor spectific purposes as and when required.

State’s Role

In addition to the JSM’s and the ISM’s the states and thc Burcau have thcir own
mechanisms of supervising the programme. On the part of States, thesc include monthly
review meetings, special state missions to districts, visits by the state project office
functionaries to the districts, the EMIS and the PMIS reports etc.

Bureau's Role

Internally. the Burcau also monitors the progress of the programme through visits. Each
Deputy Secretary /+ Director monitors some states on a long term basis. The Director/Deputy
Secretary in charge of a state 1s also nominated on the Exccutive Committee of that
particular state. States arc usually visited two or more times during the year and states with
special problem more often.

State visits by the Bureau

The Bureau representatives regularly attended Executive Committee meetings in the states
during the past six months. Special efforts were made to monitor Orissa & West Bengal
through visits and workshops.

Supervision Training

To develop the expertise in the area of Supervision, an orientation package has been
designed m consultation with the LBSNAA. Five programmes reaching out to about 100
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people have been conducted. The duration of each programme has been seven days and it
included mock supervision exercises and field visits. The briefing of mission members and
collation of reports was supported by LBSNAA. This resource pool has been used in ISMs
in the past and would be tapped for organizing targeted internal missions in future.

Role of the Unit

The Appraisal & Supervision Unit assists the DPEP Bureau in the organization of each
mission. It provides support to Internal Supervision Mission as well as Joint Supervision
Missions. While the unit acts as nodal point, individual members across all the units of
TSG are responsible for compiling information pertaining to DPEP implementation for the
state / functional area assigned. Ed.CIL provides logistic support to the Missions.

Future Strategy

The Joint Review Missions shall continue to be launched twice a year. The DPEP Bureau
plans to monitor the progress of the states closely, based on the feedback received through
MIS reports or otherwise and would launch Supervision Missions in the states as per the
requirements.

Further refinement of J.R.M. mechanism is under consideration as with the expansion of the
programme to almost half of the country, JRMs may not be able to cover all states and
districts in all missions. Therefore, there may be a need for mounting regular State
Supervision Mission.

JRM’s : So far 10 JRM/JSM have been launched. The following table provides information
on various JRM’s and their focus areas.

1995 1996 1997 N
Joint Ist JSM - March, | [Ilrd JSM - June-July, | Vth ISM - March, 1997. (Led b
Supervision | 1995. (Led by IDA) | 1996. (Led by GOI) IDA)
/ Review
| Missions [Ind JSM — | IVth JSM - Oct.-Nov. | VIth JSM -- Sep.-Oct.. 1997 (L.¢d
‘ September, 1995. | 1996 by EC) In-depth Review Mission
‘ (Led by EC) o
Priority The first two | The third and fourth | The 5th JSM focussed on areas o
Areas for focussed on | supervision missions | Pedagogical Improvement and
i the JSSMs reviewing the | focused on the | Annual Work Planning. Assessin:
| process of putting | progress of | progress of implementation wus
the system in place | implementation and | also a focus area. The \'lil
and identifying | reviewed follow up on | focussed on assessing the progros-
priority areas for | the recommendations | made identification of constrain::
i capacity  building | of the earlier mission | and the area of critical action
and the beginning | on various aspects of | along with assessing the
of the programme | the programme. | sustainability of achievements
, implementation. Assessing progress of | The IDR wvisited all the states
| implementation  was | where the programme was
i also a focus area. implementation.
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1998

S 7 , 1999 2000

. Joint VIlith JSM  — March, | IXth JRM - April, 1999, | XIth JRM - March -

- Supervision | 1998. (Led by GOI) (Led by World Bank) April, 2000. (Led b

/ Review | GOIl)

1Missi0ns Villth JRM - October | Xth JRM & IInd IDRM -

] November, 1998. | November, 1999. (Led by

| (Led by DFID) EC)

]

| Priority VIith JSM focussed on | e To assess DPEP’s progress | » To  review  the

| Areas for reviewing the overall | towards Programme’s efforts made and

' the JSMs progress of the objectives. interventions

f implementation of thel e To assess the extent to initiated particularlh
programme. | which an increase in the | since the previous

, particularly since the level of community JRM to consolidate

| last JSM, highlight the involvement can be the programme

| constraints, and offer perceived at the school gains and address

i suggestions to level. critical gaps in termy

: overcome these | o To assess effort of states of progress towards

| constraints. To assess particularly DPEP-I and DPEP’s objectives.
the extent to which the UPBEP for sustainability | ~ To assess extent to
- recommendations  of | of DPEP. which institutions at

- last JISM implemented.

Focus for VIII JRM

arc:

1. To assess  the
extent to  which
DPEP is making
progress  towards
its objectives.

2. The extent  to
which decision
making has been
decentralised and
resourced to
support the
process, to date

and what has been
lcarned from that
cxperience.

To  gauge  the
extent to which
PMIS and EMIS
and qualitative
indicators are
feeding
improved planning
and management.
To identify
constraints  which

(OS]

mnto

e To assess financial status
of Programme
Implementation.

Focus for Xth JIRM & 2nd
IDRM are :

e To assess progress towards

the DPEP’s objectives |
concerning access and
enrolment, retention and

learning outcomes, with
particular reference to the
programme’s targel groups
(girls, SC and ST children,
children with disabilities
and working children)
To assess the cxtent
which evidence of and
planning for 1mproved
quality in terms of “iside
the school” proccsses
and school/community
interaction can be
perceived.

To assess the extent to
which increased capacities
to facilitate and enable
school 1mprovement and
community ownership can

1o |

|
|
|
!
I
|
)
!

various levels have
been created and
strengthened in
planning and
management ol
primary  education
(institutional
development and
reforms).

~ To assess extent to
which efforts are
made to  sustain

DPEP activities and
processes beyond the
project period.
particularly in
DPEP-I and UPBEP.

~ To assess the status
of the programme
implementation and
the extent to which
funds have been
utilised.

248



are impeding
progress to suggest
follow up activities
to improve
performance.

To  assess  the
extent to which
DPEP is
influencing the
mainstream
education system.
To discuss
progress  towards
cost effective
strategies for the
utilisation of
resources.

be perceived in the DPEP
states and districts.

To assess the extent to
which conditions to sustain
DPEP activities after the
programme ends have been
created, particularly in
DPEP I and UPBEP states
and districts, and efforts
and progress made in
terms of maximising the
programme’s impact on
the primary education
system as a whole.

Internal Supervision Missions : The system of regular [.S.Ms. was discontinued in 1997.
Now, only targeted 1.S.Ms. are mounted. So far, 5 regular [.S.M’s and 5 targeted Internal
Supervision Missions have also been launched to various states. These Missions have been
launched either on the recommendation of Joint Supervision Missions / Joint Review
Missions or by the Bureau itself. The main reason for launching these missions have been to
identify the constraints and the issues resulting in slow pace of implementation.

The dates of these targeted ISMs are as follows :

Haryana Gujarat Orissa Maharashtr | Orissa
- December 13 — | June 23 - January 16 ~ 24, a January 17 - 20,
- 15, 1995 July 2, 1998 March 3-9, | 2000
1997 1999
Haryana  ISM | Gujarat ISM | Orissa ISM (January | Maharashtra | Orissa ISM ¢
(December (June — July | 1998) : An Internal | ISM (March | (January 2000) ‘
1995) This | 1997) : This | Supervision Mission | 1999) : In a| An Internal
mission was | mission was | to Orissa  was | bid to | Supervision
launched to | launched on | launched in January, | improve the | Mission visited
report on the | the 1998. This  was | pace of | Orissa during -
actions taken ; recommend | necessitated by a | implementati | January 2000 as
' since the Joint | ation of | recommendation of | on of the | the 10th JRM could
Supervision JSM the In-depth Review | programme, | not visit the state
Mission of | suggesting | Mission  (October, | the DPEP | because of the
September 1995 | the Bureau | 1997). This Mission | Bureau Cyclone. The
in relation to its | to pay | has observed that | launched an | objectives of the
recommendation | special the 1mplementation | Internal mission were (1) to
s and the [ attention to | of programme in | Supervision assess programme
activities  the state of | Orissa is far behind | Mission  to | implementation in
undertaken  in @ Gujarat, a |the schedule and | Maharashtra | the existing 8
DPEP in this : close therefore it | in March | districts 2) to
period as well as | monitoring | recommended that a | 1999. The | assess the state of
to_form its own | and GOl Internal | Mission was | preparedness in the
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| major
" arising
- course

assessment  of
i1ssues
in the
of
programme

. implementation.
. The Missions in

;1S

reportt,
described the
various steps
taken by the
state in response
to the

recommendation

+s of previous

~ISM.

i key

- initiating

These
actions included
appointment of
project
personnel,

the

© filling of teacher

! vacancies. 4 ban
on transfer of
lcachers and |
other staff |
cngaged in

i DPEP work
without the
permissions  of

- the State Project
Director.  steps
initiated to

faculty
¢ state
. order to

crcate a separate
cadre for DIET
at the
level 1n
recruit
professionally
competent
faculty for
DIETs.
strengthening of
SCERT and
orientation  of

the

- VEC members -
" to cite a few.

technical
support  as
the mission
found  the
progress to
be relatively
slow. The
mission
recommend
ed
launching of
an ISM
after a
period  of
three
months.
Accordingly
the GOl
launched
the Mission
which
expressed
its
satisfaction
over the
steps
initiated by
the state on

the
recommend
ations of
JSM.

Supervision Mission
may be mounted in
about 3 months time

. to  monitor the
implementation
progress in  key

areas — pedagogical
renewal area, civil
works, orientation of
project management
staff and  stake
holders, regarding
DPEP objective and
strategies. The
Internal Mission
however found that
after September
1997, things have
moved faster in the
state and activities

related to  civil
works, media
campaign and

training have been
taken in a big way.
This could be seen
by the expenditure
pattern of the state.
As against only 3.50
crores  expenditure
during  first  six
months (i.e., April to
September 1997) the

expenditure  during
the next three
months (.e.,
October to
December 1997) has
gone upto  8.54
crores.

The Union

Education Secretary
visited Orissa and
held indepth
discussions.

assigned the
tasks :

e To assess
the
progress in
each major
interventio
n of
DPEP.

To assess
the
progress in
Phase-1
districts
towards
achieving
of DPEP
super
goals.

To
identify
constraints
n
achieving
the
progress.
To suggest
meastlres
to  speed
up the
implement
ation  of
the
programm

e.

The mission
submitted 1ts
report
highlighting
the
constraints
and
suggested
measures to
speed up the
implementati
on of the
programme.
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proposed

expansion districts.
particularly
whether the
conditions for the
existing districts
have been fulfilled
) to identify
constraints in

achieving progress .
in respect of (1) &

(2) above (4) to
suggest measures to
speed up
implementation of
the programme
and reach stage of
readiness for
expansion. The
team held

discussions with the
state officials and -
during visit to
Keonjhar district
held wide — ranging
discussions with
community
representatives, ‘
teachers, CRC and
BRC coordinators
and district -
functionaries .
including the DIET
faculty at
Keonjhar. The
team identified
immediate steps to
be taken on a
priority basis and -
also assessed the
status of DPEP
implementation.
The report of the
mission was shared
with the state
authorities and the
Bureau. The report-
of the ISM s
annexed.






AVVEXURE

INTERNAL SUPERVISION MISSION REPORT, ORISSA

17" —20™ January, 2000

An Internal Supervision Mission visited Orissa for 17-20 January, 2000, as the 10™ JRM was
unable to visit the state because of the cyclone. The GOI team comprised of Ms. Rashmi
Sharma, Director (EE.1), Dr. Madumita Bandyopadhyay, Consultant (Planning), Ms. Vipasha
Agnihotri, Consultant (Pedagogy), Mr. Kailashpati Jha, Consultant (Planning), and from the
state, SPD Orissa Mr. Vijay Arora joined the team. The team visited Keonjhar district and met
with community representatives, teachers, CRC and BRC coerdinators, district functionaries
including the DIET faculty at Keonjhar, and discussed its findings with the Chief Secretary,
Orissa as weli as Secretary School and Mass Education. The team identified “immediate steps”

to be taken on a priority basis and also assessed the status of DPEP implementation.

Since the visit of the 9" JRM to Orissa in March 1999, the following positive changes have

come about:

a) 663 formal primary schools have been started as per State Government norms.
b) 50 alternative schools have been established 1n each district, most instructions
have been appointed and were being trained at the time of the visit.

c) Cluster coordinators have been identified and assigned clusters.

‘The above steps indicate significance progress in universalising access to primary schools and
setting in metion basic processes for pedagogic reform. 1t is hoped that these processes will be

contiuced.

Cite many issucs that emerged during the visit, the team identificd some steps that need to be

1

undeitaken urgently which are stated below:

1. Inimediate Steps
i

fssucs fegarding the cducation of tribal children are the most important in the state. The

probiem of access 1s most acute in tribal areas as is the issue of drop out. Moreover, because
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tribal children often speék a language other than Oriya which is the medium of instruction in
the schools, they may need special attention in terms of teaching learning materials and
teaching learning processes in the classroom. It may also be necessary to address the issue of
attitudes towards tribal children. A special focus on tribal children is therefore extremely
desirable. This focus needs to remain central in all strategics, particularly the next steps

suggested below:

The stafe has recently identified cluster coordinators. These coordinators may need to be
assessed over a short period of time as to their actual capacity to deliver. Notably the state
has also identified outstanding primary school teachers as part of block resource groups.
Some of these have been selected as CRC coordinators but it is not clear whether the best
possible persons have been selected as CRCs in cach cluster. With the help of the CTT
(core teacher training group) the state may scrutinise the actual performanée of the CRC
soon and make changes wherever necessary. The development of the resource centres,
particularly the capacity building of cluster coordinators, may be crucial for improving the
pedagogic processes in the primary schools. Orientation of the new CRCs in the teaching
lcarning process and classroom transaction as well as thetr role needs to be undertaken

urgently.

o So far the involvement of DIETs has been minimal in DPEP. Though some DIET faculty
memnibers have been involved in teacher training on an individual basis and are also keen to
be a part of the pedagogic improvement in DPEP, the DIET as an institution has not yet
piayed the role it is capable of playing. As the state is in the process of activating its BRCs
and CRCs the DIETs may also be involved in this process. The capacity of the DIET
faculty in the teaching lcarning process may also be enhanced and their responsibility

towards BRCs and CRCs as well as the quality of teaching lecarning process in schools may

be articulated clearly.

s The state has recently identified instructors for alternative schools. The instructors are also
receiving some basic orientation. In the next few months, to establish alternative schools of
a good quality it may be advisable to provide much more intensive orientation to the
instructors, give more thought to the teaching learning materials to be used in the
alternative schools, specially since many of them are in the tribal areas and also evolve an

effective support and supervision system. In other words, nqw that a large number of
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alternative schools and instructors have been identified the quality of these schools needs

to be the major focus area.

The state is now in a position to plan in a much more specific and focused manner than
carlier. Extensive houschold surveys have been conducted and the EMIS system is fully
operational. District teams and VECs have received some orientation. Sub-district
structurcs have been put in place. It should now be possible to evolve highly focussed
straicgics targeted at specific habitations and specific groups of children. It should be
possible to disseminate findings of the household surveys and EMIS data widely as well as
to discuss it and formulate strategies in village, sub-district and district forums. Particularly

1Ssu

¢

s relating to drop out, which 1s a major problem area, may need to be addressed in a
habitation specific manner. Most needy habitations may need to be identified and focussed
on. The district may devclop resource groups or other modalities to work at drop out

lesuos 1 habitations with a larpe number of drop outs.

Sintus of Progranunce Implementation and Suggestions

Projoct Issues

100% posts are reported to be filled at the SPO level but 25% posts are still vacant at the
district level.  These need 1o be filled up for speedy implementation of the programme. Full
time District Project Co-ordinators have now been placed and have also received an initial

orientation in a workshop conducted jointly by GOI, West Bengal and Orissa.

r——

he project in the state has a long history of frequent transfers which has been commented
upon by several JRMs. Moreover, the implementation of the project in Orissa has been slow
and the state has remained in the “special watch™ category for the last three JRMs. Currently,
the cxpenditure is only 18.5% of the total project cost. Frequent transfers have slowed down

the project considerably. 1t is very sirongly recommended that adhoc transfers should not now

be undertaken till the project end.
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So f‘ai‘ GOLl has released Rs. 4537.89 lacs for the project and GoO has released 596 .14 lac
which is 11.6%, against a total release of money amounting to Rs 5134.03 lacs. The team was
informed that several audits through the state financial department, auditor general and the
state education department of the project are in process. The reports of these audits may be

aede available to GO

Plaaning and Mauagement

The state and districts are about to begin their exercise for formulating annual plans for 2000-
2001. So far the house hold survey and micro-planning exercises carried out at the village
level have not been used adequately in plan formulation. The team saw some evidence of their
use in locating new schools and alternative schools but not in planning other interventions. /7
iy strongly recommended that a modality for using information available from these village
level data i this year’s annual work plan formulation may be evolved. This would allow the
plans to be far more focussed. For instance, specific community mobilisation activities in
paracalar pockets and habitations rather than uniform activities all over the district need to bc
underiaken. For such a disaggregated and focussed diiterventions appropriate sub districi
Jorwins may be needed. 1t was also found by the team that house hold surveys have not been
shared with the community and VECs. These have been computerised by the district project
office but pertinent information has not been shared with agencies that can take action and
used. This is a process that the state may like to set in motion. Local needs and strategies may
then be reflected in the annual plans. The planning process in the state needs considerable
attention. Particularly, adequate planning teams need to be formed and oriented and plans that

address specific needs rather than taking of uniform activitics need to be promoted.

SIEMAT in Orissa is functioning as part of the State project oflice. Qut of 23 sanctioned posts
m SIEMAT 15 are in position. SPD is presently incharge as director. It is yet to be registered
as an autonomous society. So far the state has not considered the issue of reforming
management structures and processes in any depth. There have also been many convergence

problems at all levels among various functionaries.

A



At present at the state level there is an attempt to develop forums for different state
organisations to discuss issues. At the district level a limited amount of convergence has been
attempted by individual ofticers, particularly DMs. Towever systems for such convergence are
not yet in place. More important, the possible change in the management of schools and shift
to a supportive and enabling management style rather than an inspectorial one 1s yet to be
conceptualised and put in place. Considering the growing number of resource support

institutions at all levels, this ts an issue on which deliberations can be undertaken

Aceess and Alternative Schooling

663 tormal primary schools have been started as per state norms in DPEP districts. Teachers
have been posted fiom nearby schools. With a very small exception most of these are single
teacher schools. The state may like to plan specially for the training of teachers in these
schools as well as equipping in them with adequate teaching learning materials and other
Jacifities. Construction of buildings of 79 new schools have been started. These may be

undertaken at a priority basis.

The state is in the process of establishing 50 alternative schools in each district in schooless
habitations which do not qualify for formal schools under state government norms. We

observed an initial orientation training for newly selected alternative school instructors.

The rapid establishment of new schools and alternative schools have been a major steps

towards ensuring a greater access in Onssa. The state may also pay attention to maintaining

quality of these schools. Particularly, since alternative schools are a new initiative, we would
like to draw attention to the following issues:

= In some villages local teachers as per prescribed qualifications are not easily

available. These are also often arcas where the local language is significantly

different from Oriya and the impact of a teacher recruited from outside the village

who does not speak the local language can be poor. This issue may be considered

in depth, before outsiders are appointed to these schools,

— At present the state has provided five days’ initial orientation to the newly sclected
mstructors. /n the near future more rigorous training may be necessary. Since

alternative school have also been started in other” states, OPEPA may like to find
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out the training procedures followed by states that have conducted the programme

successiully.

~»  So far the state intends to use textbooks of NFE centres in the new AS centres.
This strateay may need more discussion as NEL caters to the children upto the age
of 14 and many ol these schools arc located in tribal areas where children speak a

language that is different from Oriya.

=> A supervision and support system for thesc AS centres is yet to be evolved. This
may be given priority to ensure proper functioning of AS centres and to ensure that
the children do not dropout of these centres because of inadequate quality. The
team was informed that Village Education Committees will be expected to
supervise alternative schools. In this case it may be necessary to orient the VECs in

such supervision.

=  Mechanisms for tracking and strategies for out of school children in habitations
covered by formal schools need to be developed. At the district as well as the state
level extensive houschold data as well as school based data has been computerised.
In the district visited clear information regarding number of un-enrolled children
and those who have dropped out of school was available at the district level.
However, this has not been used in a focused manner. It may be worthwhile to
select habitations with highest problems of non-enrolment and drop out and work
systematically in these. It may also be worthwhile to create forums at the district
and sub-district level to dAiscuss habitations specific 1ssues and undertake focussed

activities.

= At present there is only a single strategy in alternative schooling i.e. that of
providing access to unservec habitations. Attention may need to be paid to the

children of migratory groups or working children.

Community Mobilisation

‘{he state has an old tradition of Panchayat and block level elected bodies. These are fairly
active n school education. It was found during the visit that VECs have been formed, trained

1

end b~ heen using the Rs.2000 grant.

25¢(



in one of the schools, visited, the Village Education Committee members said that they
wanted another round of training. It was also found that the houschold survey conducted had
ot been shared with the Village Education Committee and orientation regarding drop out and
school attendance is yet to be given. Given the strong iradition of community participation in

Orissa, this is a resource that the SPD may like 1o tap.

Further, so far community mobilisation strategies have been of a general nature 1.e. uniform
strategies have been undertaken for all communities. More focussed strategies for villages with

high drop out or with other social problems may be planned.

Tribal Education

Linguistic mapping and survey has been completed. Teachers in tribal dominated areas have
undergone attitudinal training. Attempts have also been made to develop materials and primers
targeting tribal areas. However, there is a need to have an area specific holistic approach for
tribal habitations integrating all interventions such as Gender, Alternative School, Pedagogy,

IED, Community Mobilisations.

Spoken language in most tribal .areas is not standard Oriya. Due to this, children cannot
communicate with teacher and consequently drop out of the school. Some effort has gone in
addressing this issue by developing primers in saura for Gajapati and Raigarh districts. Similar
cfforts may nced to be taken up for Juang, Munda, Parojas and many other languages. 7/e

State may continue to promote this activity.

Pedagogy

Crality of Schools

Al - ~ i N .

Atthough the state has conducted several rounds of teacher training the impact was not clearly
visibie in terms of the quality of the school. Particularly, it was found that considerable bias
abaut iribal children and their capacity 1o learn exists among teachers. This issue may need

fe he tuck! infensively. Further, the teaching learning process in the schools visited was

-~

along traditional lines even though attempts had been made-to sit children in groups and
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provide them with the teaching learning material. However, there was not genuine learning
activity in which children as well as tcachers were actually participating. 4 great deal of

efforts is yet fo go inte improving the guality of the schools.

Teacher Appointments

A large number of posts of teachers are still vacant. The state government had decided to
appoint 14000 para teachers. However this has not yet taken off because of litigation and

other problems. It is hoped that the process of recruitment will be expedited.

Pedagogical Rencewal Process

The focus of the pedégogical renewal process in Orissa has been on teacher training. Three
rounds of teacher training have been conducted, exposing teachers to activity based pedagogy,
approaches to language, maths, EVS teaching, multigrade issues etc. However the textbook
renewal process has not been in tandem with the teacher tramning. Presently the textbooks
provide limited scope for practising activity based teaching in the classroom. 7The state may
need (o undertake a review of its textbook renewal strategy and initiate necessary action. A
study of the textbook renewal process of states like Madhya Pradesh and Kerala may also be

useful.

lTeaching Learning Mawerials

An cellort has been made to motivate teachers to use teaching learning materials for classroom
fransaction through teacher training and also through block and cluster level TLM wor'kélxops‘
riowever presently the focus seems 1o be on develaping paper based material such as charts of
leaders, fiuits, drawing for story telling, flash cards etc. Producing such material is not only
very time consuming but also lacks durability (Rash cards made out of paper do not last long).
The state may nced to consider production of some of the materials centrally at the block or
district level. Possibility of using material other than paper may also be explored. 7he focus
needs to be on the use of TLM in the weaching learning process rather mere production of the

SUie.
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Kesource Centres

CRC coordinators have been recently appointed. Selections have been done through
interviews at the district level. 1t was found during the district visit that some of these
coordinators are not primary school teachers and as yet the coordinators are not clear about
their role. 7he state may need 1o ensure that the best possible persons have been selecled as
CRC coordinators. In this regard the workshops used in Kerala and Assam to identity the
strengths of resource persons may also be conducted. Since the state has a good core teacher
training group (CTT), its help may be taken in the screening. It would also be worthwhile to
tap the block resource group which is already trained in pedagogic issues. Training and

orientation of CRC coordinators is a priority area.

The state may like to articulate its plans for making the BRC a stronger academic resource
centre. Several possibilities are being explored at present. /1 needs to be ensured that the BRC

emerges as a strong and viable academic resource rather than an administrative office.

Grvalvement of DIl

Phs are atoot for greater involvement of DIETS at an institutional level in DPEP. However, if
DIilTs aie 9 be fnvolved in pedagogic renewal processes the capacity building of DIET
S w teaching learning process is essential. This may be undertaken in terms of

osrogrammes as well as greater involvement of DIET faculty in state level
pedacog: U renewal processes such as development of textbooks, teacher training modules,
resource centres ete. fustablishing linkages between DIET, BRC and CRC (regular meetings
ce) especially for academic purpeses will not only facilitate greater involvement of this

msietution but will ensure quality ac:-demic resource support (o teachers.

Stute Resource Group

A strong state resourc” sioup (CTT) has evolved in the process of developing teacher training
modules and conducting training. However presently the activities of this resource group are
restricted to training only. /t would be worthwhile to involve this core group in other areas of
nedagogical reneal such as developing CRCs, BRCs, textbooks, organising district

rkshops ete. Re ular meetings at the state level, building their capacity through workshops,
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exposure visits etc. will help in further equipping the CTT to undertake the above mentioned

activities.

Multigrade Issue

There are a large number of small multigrade schools in DPEP districts. For such schools
which have 30-50 students across grades with a single teacher a different teaching
methodology is required. Though the multigrade issue has been addressed through teacher
training, it requires much more focussed attention in terms of methodology, materials,

academic support and supervision.

Girls’ Education/Gender

Efforts have been made to address the gender issue in the teacher training programme. A
training module for the MTAs has also been prepared at the state level. Also five villages in
cach block having low enrollment of girls have been taken as model villages for gender
intervention. A core team has been constituted at the village level to undertake various
activitics. Howcever, this core tcam has not been trained in some of the districts including the
district visited. Proceedings of one general body meeting for the model village approach
highlights some key issues raised by the community. However no action was planned or
implemented on the basis of these issues. 1t was also observed that the information available in

the house to house survey has not been used to formulate the intervention strategies for girls’

cducation,

iarly Childhood Care & Education (ECCE)

The state has taken initiative to integrate the pre-school education and formal cducation by
undertaking some activities for ECCE. These include constituting a state core group, training
of anganwadi workers, developing supervision and monitoring format, procuring education
kit, extending timings of anganwadi centres etc. The field interactions of the team revealed

that there is a need to further equip these centres with play material for children. The state

plans to undertake this activity.
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In the district visited we found that the VEC has made a request to have same timings for

{ . school and anganwadi centres because many of the children are unable to attend the school as

they are engaged in taking care of the siblings. A4 close coordination between anganwadi

centre, teachers and VIEC members may help in bringing these children to the school.

Integrated Education for Disabled (1£D)

The state has evolved a holistic intervention strategy for 1ED. It includes identification of the
mild and moderate disabled children special training and orientation of teachers, VECs,
parents, supplying aids, creating awareness, etc. This strategy is being implemented on a pilot
basis in one block of egch district. However lack of supply of aids and appliances to the needy
children has posed a problem. For example, 605 children in the district visited by the team,
require thesc aids but the district has not been able to provide for them. li absence of these
aids it will not be possible to integrate these children in schools. The SPO may need. to help

the district in procuring these aids from the concerned institutions.

Civil Works

The visiting team had an opportunity to see one new school, three CRC buildings and one
ongoing construction of BRC. At CRC there is one main meeting hall and attached to it is a
small CRC office. The state may consider developing a library or an activity room in the
office or meeting hall. 1t was observed that instead of undertaking construction of schooless
buildings the focus has been on construction of CRCs. /1 is important that the issue of

schwolless buildings is taken up on priority. Some of the other concerns include: -

o Progress of BRCs and New School buildings: Progress is found to be very slow.
According to the progress report as on 30.09.99, construction of only 27 BRCs out of 86
proposed and 135 new school buildings out of 734 proposed has commenced. None of the

new school buildings are complete yet.

e Construction of CRCs: According to the progress report as on 30.09.99, the number of
CRC constructions that have been initiated are more than that of target. Total number of

CRC:s that are completed and are in progress are 1034, where as the target 1s 908.
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o Level of expenditure is found to be low. As per the progress report, an expenditure of only

Rs. 1735 lacs has been incurred against a total project outlay of Rs. 5092,

o The new school designs may incorporate as many child friendly elements as possible. All

future school building constructions may be undertaken as per these designs.

Management Information System

The MI1S system in the state was found to be highly effective. Adequate data is available on
most counts. Before collecting and computerising more data, e.g. GIS, use of existing data

may be ensuied,.
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Appraisal
Objectives

The appraisal of Perspective Plans paves the way, after certain formalities, for starting implementation
of DPEP in a state. The perspective plans as prepared by the state and district tearms present the issues.
the strategies and interventions aimed at resolving the issues and the financial implications thereof.

Strategy

The states and districts that intend to launch DPEP, prepare the draft perspective plans. In case the
states have difficulty in preparing the plans, the Planning Assistance Missions are launched by the
Bureau to help states prepare the plans. On receiving the plans, the Bureau launches pre-appraisal
missions which go to the state, make field visits, discuss the issues with the district and the state level
officials and submit reports to the DPEP Bureau. The draft plans are then revised in the light of the
recommendations made by the Pre-appraisal Mission for assessment of the Appraisal Mission. The
Appraisal Missions present their report to the Bureau and discuss it in the presence of the officials of
the state. These appraisals are followed by the Appraisal Missions of the funding Agencies who alse
share the report with Government of India. In the case of DFID assisted projects, a joint GOI-DFID
appraisal mission is mounted. After a nod from Government of India and the funding agencies. the
states start implementation of the programme.

Appraisal Training

Following the successful completion of DPEP-II national appraisals, it was agreed that the distric
and state plans of all the expansion districts for DPEP-I States, Orissa, U.P. and Bihar (DPEP-11i;
would be appraised by National teams and IDA will only review a sample of the national appraisi!
reports. This implied that the Bureau and TSG had to gear up to meet the challenge.

To facilitate quality appraisal of these expansion districts preparedness to implement DPEP, the
Appraisal and Supervision Unit within the TSG undertook a series of activities. Realizing that the task
on hand is mammoth, the Unit designed a comprehensive 5-day familiarization programme, conducted
with the assistance of the LBSNAA, Mussoorie. The programme included an orientation to DPEP, an
introduction to the general appraisal process and DPEP specific requirements, such as financii
appraisal; functional area component appraisal; report writing and a session on team ethics. Fivc
programmes were held during the period of May-December, 1997 leading to the creation of a resourcc
pool of 80 persons, the fifth one was held in September, 1997.

The participants for these programmes were carefully identified. The effort was made to tap the
national expertise available in educational financing, planning and management, special programmes
for focus groups, pedagogical and other school effectiveness issues by involving them in thesc
trainings. This familiarization programme also helped the DPEP Bureau and TSG to identify quaht.
appraisers that is critical in team formation.

Appraisal Handbook

As a ready reckoner for appraisers, the Appraisal Unit within the TSG developed an ‘Appraisai
Handbook’'. Having been prepared with assistance from the Bureau, this handbook includes sections
on appraisal process, the assessment of components from various angles and content and structure of
the expected national report. The purpose of the handbook is to highlight the specific requirements of
DPEP appraisal and provide ready guidelines to every appraiser going to the field.
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Future Interventions :

It is planned to launch G.O.1. Pre-Appraisal Missions to Rajasthan and Gujarat in April, 2000.
A joint GOI-DFID appraisal mission to Orissa is expected in May, 2000.

Future Strategies

Involvement of T.S.G’s functional units in the desk/summary appraisal for West Bengal, Orissa
and Rajasthan by way of inviting their comments or inclusion of these in core in-house appraisal
teams has proved to be very encouraging. Valuable inputs, received from functional units, were
helpful in accomplishing the task as these cover almost entire gamut of the programme. We
intend to follow the same in future.

Status of Appraisal

1997

Appraisal of expansion districts

Satisfied with the pace of implementation of the programme and it~
coverage, the GOI decided for the expansion of DPEP into more districts ot
DPEP-I states and Orissa, the states where the programme was already undc:
implementation. Accordingly, National Pre-appraisal and Appraisal Mission~
for Appraisal of expansion districts in the DPEP-I states and Orissa werc
launched during January — July, 1997 followed by the missions from IDA fo:
the expansion districts.

Appraisal of U.P. and Bihar

National Pre-appraisal and Appraisal Missions for the states of U.P. and
Bihar were launched during January — July, 1997. As in the case for tht
expansion districts, these missions were also followed by IDA missions. As
result 15 districts in U.P. and 17 districts in Bihar were selected for the
implementation of the programme.

The ambitious schedule of mounting missions, many a times simultaneous to
several states was undertaken. It was decided that each appraisal team would
have at least four members of whom one will be an architect/civil enginccer
another a social sector expert, one expert in pedagogical renewal processc-
and an economist/planning experts. However, the size of the mission wa-
extended to 8-10 in M.P., U.P. and Bihar to cater to large number of district-
to be appraised in these states.

Whereas the pre-appraisal missions had been of approximately 12-14 day -
duration, the appraisal missions typically lasted for 16-18 days. The resource
persons for those missions were drawn from the pool that was developed
through ‘familiarisation” programmes. For the sake of maintaming
continuity, efforts were made to retain the same team for both pre-apprais:
and appraisal. The process of appraisal was very demanding and asked for
rigour as well as professional competence. The World Bank reviewed the

process through extensive visits and complimented the work undertaken b-
the Bureaw/TSG.

During 1997 a total of 22 pre-appraisal and appraisal missions were launchced
for the appraisal of expansion districts. This is a landmark in the nationa!
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capacities for appraising such project.

1998

The plans for introducing DPEP in A.P. in 14 more districts were pic
appraised by a GOI mission in November, 1997 which was later joined -
the World Bank team. In January 1998, the appraisal was conducted. Duc :.
the large number of districts involved, the mission comprised of § exper:-
drawn from various fields. The World Bank reviewed the appraisal proces-
later in February 1998.

Pre-appraisal missions to U.P. and Rajasthan were launched in Mayv and
June, 1998 respectively for appraisal of plans for three districts of U.P. and
ten districts of Rajasthan.

The unit participated in a G.0.1.-World Bank Mission (December 1998) 1.
U.P. to assess districts Bahraich, Barabanki and Rampur for inclusion i
DPEP-1I and recommended positively to G.O.1.

1999

A Govt. of India Pre-Appraisal Mission to U.P. was launched in Maxy-Junc.
1999 to appraise the plans of 38 districts to bring these districts under DPE#
fold with World Bank funding. A striking feature of these proposals has bec::
that unlike the other proposals, they proposes an average expenditure of R~
20-25 crores, almost half of the upper ceiling as envisaged in DPEP
guidelines by cost-saving devices. Subsequent to this, the Bank completed 1<
appraisal in Sep., 1999. The unit also helped the state in brining out the
costings in standardised format.

An in-house appraisal of plans for § districts in West Bengal was carried ou:
in August 1999. The unit helped in this process by way of providing
appraisal inputs. The plans including the costing tables were fmalised in
consultation with State Project Office and the Bureau.

2000

Orissa : A Desk review of plans for 8 districts of Orissa was carried out
in January / February. Suggestions were made to revise the plans.

Rajasthan : A summary review of Perspective plans of 9 districts of
Rajasthan was carried out in February / March.

Gujarat : Desk appraisal of plans of 6 expansion districts in Gujarat i<
expected in April, 2000.
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RECOMMENDATIONS OF 10TH JRM AND FOLLOW-UP ACTION

NATIONAL LEVEL
Area Recommendations Action Taken
ALTERNATIVE The Mission has observed a considerable expansion | Under AS programme, there has been continuous emphasis for
SCHOOLING of Alternative Schools in most States that have | developing context specific strategies: As a result variety of strategies,

extended educational opportunities to some
communities for the first time. However, whilst
recognising the contributions of AS to universalising
access, the EE I Bureau might encourage the States
to further develop context-specific strategies with
appropriate- resources to ensure education of
comparable quality for all children on a sustainable
basis, with particular reference to the most deprived
children such as street children, migrants and
working children.

responding to the specific needs have been started in the states. But there
are many groups which still remain uncovered. In the years 1997 and
1998, national level workshops were organised to cover the most difficult
groups like child labour and street children. In the last national workshop
held at Bhopal in January 2000, the issues concerning coverage of
children who are in specially difficult circumstances were discussed.
This category includes groups like, child labour, street children, children
who migrate with their parents and children to whom education has been
denied due to religious beliefs of the community. Participants identified
specific groups in their respective states and also prepared action plans.
(Detail can be seen in the workshop report).

Equivalence and sustainability are other important issues which were
dealt at length in the workshop. On earlier occasions also the issue of
equivalence and making adequate investments to achieve it, were
discussed with the DPEP states. The sustainability of AS strategies has
been a major constraining factor for diversification of strategies under
AS, as well as for making necessary investments for achieving
equivalence. The existing centrally sponsored NFE scheme has been
revised and the new scheme called Alternative and Innovative Education
(AIE) encourages adoption of diverse strategies for catering to diverse
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igroups of children. In the new scheme there is a substantial increase in;
per child cost, the honorarium of teachers and supervisors, and the over
all cost of the programme. Duration of foundation training and
subsequent training every year has also been increased. This scheme
which is likely to be implemented from the next financial year, to a great
extent, should be able to remove the barriers which have been stopping
states from diversifying the AS strategies as well as making better
investments to achieve equivalence.

PLANNING

Lack of funds has hampered the State DPEP
Societies from implementing planned activities this
year. As a matter of urgency, the GOI needs to
ensure the timely release of funds to the State
Societies, and Assam, Bihar, Haryana, Maharashtra
and Rajasthan need to pay the 15% share if they
expect the funding agencies to continue their
support. It is furthermore suggested that for the time
being Orissa and West Bengal continue as special
watch states.

Since Orissa and West Bengal were designated special watch states in the
last JRM, a special workshop for both these states to help them improve
their planning processes was organised in January, 2000 at Calcutta.
Moreover, an Internal Supervision Mission visited Orissa ‘in January
2000 and made detailed recommendations to streamline and improve
programme implementation.

At the national level, issues regarding improving the teaching learning
process were raised and discussed in workshops, trainings etc. on the one
hand and on the other hand, states were facilitated in building capacities
of resource persons.

The Mission acknowledges the progress made by
some DPEP-I States to review the sustainability of
DPEP gains. There is, however, an urgent need for
the DPEP-I States that have not yet conducted
sustainability studies do so now. The States that

have undertaken sustainability studies need to |

formulate, on the basis of the findings, a time-bound
plan to consolidate the DPEP gains and sustain the
initiated change processes. In this context, the States
may wish to consider further strengthening
communication, co-ordination and co-operation
among key resource institutions and facilitate the
formulation and implementation of institutional
development plans of DIETs and other envisaged
district level resource institutions.

Sustainability studies are being carried out by phase-I states.

267




PEDAGOGY

States and Districts may hke to strengthen the
designed training modules and material to : (I)
enable teachers to better relate training and integrate
textbooks and TLMs to children learning outcomes;
(11) ensure that classroom assessment skills are
developed and used, such as continuous student
assessment; (iii) ensure effective teaching In
multilevel/multigrade situations and (iv) ensure that
strategies are developed for enhancing the skills of
trainers and educational administrators at the block
and cluster levels to enable them to fulfil their roles,
especially in providing on-site support to teachers
and schools.

This was undertaken in the following ways :

(a) States (Karnataka, Orissa, Andhra Pradesh and Maharashtra) were
facilitated in defining roles of resource persons, specially at the
cluster and block level and articulating capacity building needs.

(b) A special workshop was held in February, 2000 to discuss reading
skills among children and the role of school libraries in promoting
these skills.

(c) School level initiatives to improve the teaching learning process
were undertaken in collaboration with states in Uttar Pradesh and
Madhya Pradesh.

(d) A magazine on pedagogic issues “Issues in Pedagogical
Improvement” was continued. The recent issue focussed on
storytelling.

MANAGEMENT
INFORMATION
SYSTEM

The Mission has observed a wide variety of data in
circulation providing information on enrolment,
repetition, retention and attendance. The Mission
furthermore acknowledges the EE I Bureau plans to
further develop the progress review mechanisms for
DPEP. In this regard, the EE-I Bureau and the States
may wish to (i) rationalise DISE data with other
management information systems currently in use,
(i1) continue efforts to improve the reliability of the
available data, and (iii) further integrate the findings
of the micro-planning exercises for the formulation
of subsequent AWPBs. The Mission hopes that in
the further there will be a better utilisation and
analyses of available data at state and district level
to set priorities.and to respond to local-specific
needs.

The following measures have been taken to improve the EMIS data base:

(a) The current school based data capture format is being revised in
consultation with units dealing with various major interventions, to
provide more relevant information.

(b) Case studies have been undertaken in three states to assess how well
household surveys have been used for planning and to locate problem
areas in using these.

(¢) A committee has been formed to examine the possibility of
improving a data system based on household surveys which will
provide better understanding about out of school children.

(d) In various planning workshops the issue of integrating information
available at the habitation level into annual work plans has been
addressed. Many states have informed the Bureau that the planning
process for the year 2000-01 attempts to integrate habitations specific
information.




AEO
ARG
AS
AWPB
AWW
BEO
BEP
BIU
BRC
CHT
CRC
DEO
DPEP - CRG
DIET
DOE

DPIU
DPO
DRG
EC
ECE
Ed.CIL
EFA
EMIS
GC

ABBREVIATIONS AND ACRONYMS

Assistant Education Officer
Academic Resource Group
Alternative Schooling

Annual Work Plan and Budget
Anganwadi Worker

Block Education Officer

Bihar Education Project

Block Implementation Unit
Block Resource Centre

Centre Head Teacher

Cluster Resource Centre
District Education Officer
DPEP - Core Resource Group
District Institute of Education and Training
Department of Education

District Programme Implementation Unit:
District Project Office

District Resource Group

Executive Committee

Early Childhood Education

Educational Consultants India Limited
Education For All

Educational Management Information System

Governing Council

GCERT
GOI
HM

HT

ICB
ICDS
IDA
IGNOU
IIM
ISEC
JRM
JSM
LBSNAA
MHRD
MIEPA

MIS
MLL
MS

MT
MTC
NTC
NCERT
NEEM
NEG

Gujarat Council of Educational Research and Training
Government of India

Head Master

Head Teacher

International Competitive Bidding

Integrated Child Development Scheme

International Development Agency

Indira Gandhi National Open University

Indian Institute of Management

Institute of Social and Economic Change

Joint Review Mission

Joint Supervision Mission

Lal Bahadur Shastri National Academy of Administration
Ministry of Human Resource Development |

Maharashtra Institute of Educational Planning and
Administration

Management Information System

Minimum Levels of Learning

Mahila Samakhya

Master Trainer

Mother-Teacher Council

National Competitive Bidding

National Council for Educational Research and Training
National Elementary Education Mission

National Expert Group
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NFE
NGO
NIBM
NIC
NIEPA
NRRC

NSDART

ODA
PMIS
PRA
PRI
PTA
PWD
RIE
SC
SCERT
SDP
SIEMT
SIS

Non Formal Education
Non-Governmental Organisation
National Institute of Bank Management
National Informatics Centre

National Institute of Educational Planning and Administration

National Research and Resource Centre, Mussoorie

National Society for Promotion of Development Administration,

Research and Training

Overseas Development Administration

Project Management Information System
Participatory Rural Appraisal

Panchayat Raj Institution

Parent Teacher Association

Public Works Department

Regional Institute of Education

Scheduled Caste

State Council of Educational Research and Training
School Development Plan

State Institute of Educational Management and Training

State Implementation Society

SPD
SPO
SRG
ST
TLC
TLM

TOR

TRI
TOT
TSG
TWD
UEE
UNDP
VEC
VEP
VHAI
VIPP
VTM

State Project Director
State Project Office
State Resource Group
Scheduled Tribes

Total Literacy Campaign

Total Literacy Mission /
Teaching Learning Material

Terms of Reference

Tribal Research Institute

Training of Trainings

Technical Support Group

Tribal Welfare Department
Universalization of Elementary Education
United Nations Development Programme
Village Education Committee

Village Education Plan

Voluntary Health Association of India
Visualization in Participatory Planning
Village Teacher Motivator



