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N.S.S. CAMPS - MAKING IT FUNCTIONAL AND EDUCATIONAL

Youth is an asset to a country. They are the 

cream of the society. If proper direction is given, the 

youth can achieve unachievables.

India has to grow and develop. Its needs are many.

If the energy of the youth is harnessed and directed 

towards development, then the fruits of development will be 

in our hands,

N.S.S, Programmes aim at involving the educated
\

youith in the nation building activities. It is now doing 

a ^ood work. The soul of its actions is its ’’Camps”.

To make the camps better and make it more functional 

and educational, a plan of action is given to make the N.S.S. 

Camps benefit both the participants and the villagers.



TRAINING ROGRAMME OF N.S^S. ?R(X^RAM1VIE OFFICERS (ONE DAY)

1 • Ob.iective

Content

Material

Methodology

Time

Exercise

2. Ob.iective

Content

Material

Methodlogy

Time

Exercise

A deep understanding of the rural 

community.

An overview of the Rural Community. 

Understanding the rural Community

a) through Social life

b) through Economic life

c) through Political life

d) through its festivals and functions.

Tool to study a village community.

A Discussion 

One hour

Field study of the village.

To develop the skills necessary for the 

field work.

Identified skills

a) Communication

b) Listening

c) You and Group

Lead papers in the areas.

a) Glancing the materials

b) Demonstrations 

1V2 hours

a) Communication i Communication - Question 

and understand what you have communicated?

b) Listening s Take an exercise on listening

c) You and the group : Conduct a group

discussion.
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3. Ob.iective 

Content

Material

Methodology

Time

Exercise

Developing action programmes in the 

community.

a) A demonstration on problem 

oriented approach.

b) A demonstration on value based 

approach.

Models of two approaches are given.

a) Selection a problem

b) Identify the solution (by the tv/o
methodologies)

c) Prepare a teiport

d) Compare it with the;-._giyen model

e) Repeat it with different problems.

3 hours

On the basis of the survey you have 

conducted, identify some issues and treat 

them in the one or the other approaches

1. o r a s o X u ui on and generate activities 

with the cooperation of the participant 

villagers in the process.
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Training Prog^ramme of N,S«S« Programme Officers

(One day)

1 • Ob.iective

Content

Material

Methodolop/’

Time

Exercise

: A deep ixnderstanding of the

rural commimity*

: An overview of the rural community.

Understanding the rural communitY

a) through Social life

b) through Economic life

c) through Political life

d) through its festivals and functions.

: Tool to study a village community#

: A discussion

: One hour

: Field study of the village.
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- rjSbjfiiemueniiiuM 'nu^p'h (̂̂ uC.Cbm(̂ ,̂rr ?erCiOurr§i ? eraiojrTSS?

*- ffllULDUmih Ĵ\oDfh
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ĵ7<̂ iud) Qurrnrr[lL.fi]3i^ ~ C?̂ 5rrnT̂ 6r!£5S6rr lurreî .eif? ujrr©^65/T>5 -
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s ĵyniA iJ}jj4<9^&n^  ̂ 0̂ <̂ tiJ ^ ^ Q m rfC u ^ ^  -  Qurrrrml-^

L/a>5(g^@ (̂ ilQy<̂  Qffd)€Ouu(b~5S}n)0;rr ?
GurrrimlL.'S^^m oi ff-’̂ sih/^rr^ ^isf.dU6r.uM Q^.rr^&^^fT?

€T€iei]rr&?
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TO DEVELOP THE SKILLS

NECESSARY FOR THE

FIELD WORK
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Content

Material

Methodology

Time

Exercise

; To develop the skills necessary 

for the field work.

: Identified skills

a) Communication

b) Listening

c) You and Group

; Lead papers in the areas,

s a) Glancing the materials

b) Demonstrations

: IV2 hours

• Communi cati on

Com unicate - Question and uhderstand 

what you have communicated?

b) Listening

Take an exercise on listening.

c) You and the Group 

Conduct a group discussion.



14

)er on Intejrpersonal Communication

If one were to ask a group of people the question;

How could a person improve his ability to communicate?, 

the answers would probably be of the form; Speak more 

clearly, articulate the words more carefully think about 

vmat you want to say, don't use unfamiliar, technical jargon*-. 

There is no doubt that these will sei’ve to improve one's 

ability to communicate, yet communication is also influenced 

by interpersonal factors, V/e have already mentioned some of 

these factors,

A, Communication is much more than just the 

words that flow between people; all behaviour 

conveys some message, ioe, is a form of 

communication - words as well as feeling non­

verbal as v/ell as verbal cues.

B, People spend a good deal of en'̂ rĉ y ’’managing 

their communicatio: i.e, not spying what

they really mean or feel.

C, Listening is a selective process i.e. v/e hear 

what W0 want to hear.
D, Com.munication (and interpei-sonal relationships 

in general) is not a static process, rather, 

it is a dynamic process.

Although cook book-like statements about hov/ to be an effective 

communicator v/ould do an injustice to the dynamic nature of the 

communication process, it seems appropriate here to consider 

some characteristics of a relationship (between two or more 

people) in which all parties would be capable of improving the 

effectiveness of their interpersonal communications.



1, An awareness 'that I am a person with feelings and that 

I can live with the fact that my feelings influence me 

said my communication-*

2, A tolerance of other people*s feelings and an awareness 

that their feelings, which may be different than mine, 

affect their sending and receiving communications.

3, The intention as sender to build feelings of security 

in the receiver.

4. The intention, as a receiver, to listen from the 

sender*s point of view rather than to evaluate the 

communication from mine,

5. The willingness to take more than half the responsi­

bility for the effectiveness of communication whether 

as s ender or receiver,

6. The conscious effort to build feedback into all 

communications,

?• The ability to resist acting on and reacting to my 

assumptions about another person*s reasons behind a 

particular communication,

8, / recognition that communications are at best imperfect 

and the avoidance of undue cynicism resulting from 

difficulties or failures to communicate.

Improving one*s communication with others requires commitment 

to a process having the characteristics described. Such a 

process requires a climate that is trusting and supportive in 

order that the feedback, so essential to improving our ability 

to communicate, can be given and received in a way that encourages 

listening and acceptance rather than, increased defensiveness.

Exercise

Communicate - Question and understand what you have 

communicated?

- 15 -
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Paper on ”How to Listen”

A prisoner in a dungeon, tapping messages on the wall:

“Is anyone listening?” ”Can anyone hear me?” The despair in 

"‘"^^ling no one is listening. The thrill when he hears a tap; 

the joy when there*s a response.

The most neglected art, courtesy and necessity today 

is that of listening. If as a friend. Supervisor or teacher, 

you can do no more than be a good listener, you still have 

done much for many. Here are some considerations;

1. Hearing is not listening. Hearing doesn*t make 

communication; listening does.

2. Listening must take place at two levels: the level 

of words and the level of feeling. W e’re constantly 

speaking the language of feelings but rarely listening 

at that level. If you don*t understand how a person 

feels, you haven*t understood him.

3. -ou can*t listen to another unless you’re listening 

to yourself. If you can’t hear your own feelings, 

you’ll never hear his. Without an awareness of your 

own feelings, you’ll be sending signals to him that 

you yourself don’t perceive. You cannot communicate 

with another if your own communication system has 

broken do\m,

4. Exploration is one thing, argumentation another. 

Argumentation is the end of listening.

No man is an island. People need people and today, 

more than ever, people need listening,

6, The first duty of love is to listen. To listen is to 

underst^d. To understand is to listen.

Exercise : Take an exercise on listening

Prove the following: 1) Hearing is not listening
2) Two levels of hearing - Hearing works

- Hearing feelings
3) Argumentation is the end of the listening.



Paper on ”You and Group*^

Participation

One indication of involvement is verbal participation* 

Look for differences in the amount of participation among 

members.

1• Who are the high participators?

2* Who are the low participators?

3. Do you see any shift in participation e.g, highs become

quiet; lows suddenly become talkative. Do you see any

possible reason for this in the group*s interaction?

4. How are the silent people treated? How is their silence 

interpreted? Consent? Disagreement? Disinterest? Fear? etc,

5. Who talks to whom? Do you see any reason for this in the 

group’s interactions?

6. Who keeps the ball rolling? Do you see any reason for this 

in the group*s interactions?

Influence

Influence and participation are not the same. Some people 

may speak very little, yet they capture the attention of the 

whole group. Others may talk a lot but are generally not 

listened to by other members.

7. Which members are high in influence? That is, when they 

talk others seems to listen.

8. Which members are low in influence? Others do not listen 

to or follow them. Is there any shifting in influence?

Who shifts?

9. Do you see any rivalry in the group? Is there a struggle 

for leadership? V/hat effect does it have on other group 

members?

Democratic

Does anyone try to include everyone in a group decision 

or discussion? Who expresses his feelings and opinions openly

- 17 -



and directly* without evaluating or judging others? V/ho 

appears to be open to feedback and criti^cisms from others?

V/hen feelings rim high and tension mounts, which members attempt 

to deal with the conflict in a problem-solving way?

Decision-making Procedures

Many kinds of decisions are made in groups without 

considering the effects of these decisions on other members.

Some people try to impose their own decisions on the group, 

while others want all members to participate or share in the 

decisions that are made.

1, Does anyjbne make a decision and carry it out without 

checking with other group members? (Self-aurhorized) For 

example, he decides on the topic to be discussed, and 

immediately begins to tall^ about it. What effect does 

this have o"n other group members?

2, Does the group drift from topic to topic? Why topic jumps?

Do you see any reason for this in the group's interactions?

3* Who.supports other member’s suggestions or decisions?

Does this support result in the two members deciding the 

topic or activity for the group (handtiasp)? How does 

this affect other group members?

4. Is there any evidence of a majority pushing a decision 

through over other members objections? Do they call for 

a vote (majority support)?

5. Is there any attempt to get all members participating in

a decision (consensus)? What effect does this seem to have 

on the group?

6. Does anyone make any contributions which do not receive any 

kind of response or recognition (plop)? What effect does 

this have on the member?

Membership

A major concern for group members is the degree of 

acceptance or inclusion in the group. Different patterns of
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interaction may develop in the group which clues to the 

degree and kind of membership,

1. Is there any sub-^grouping? Some times two or three members 

may consistently agree and support each other or consistently 

disagree and oppose one another,

2. Do some people seem to be "outside** the group? Do some members 

seem to be *in*? How are those ’’outside’* treated?

3. Do some members move in and out of the group, e.g, leaji 

forward or backward in their chairs or move their chairs in 

and out? Under what conditions do they come in or move out?

Feelings

During any group discussion, feelings are frequently 

generated by the interactions between members. These feelings, 

however are seldom talked about. Observers may have to make 

guesses based on tone of voice, facial expressions, gestures, 

and many other forms of non-verbal ones,

1. \Vhat signs of feelings do you observe in group members: 

anger, irritation, frustration, warmth, affection, excite­

ment, boredom, defensiveness, competitiveness, etc?

2, Do you see any attempts by group members to block the 

expression of feelings, particularly negative feelings?

How is this done? Does anyone do this consistently?

Exercise

Conduct a group session. Be a member in the group.

Analyse the steps indicated in the paper,

’’Can you now suggest what is a good group dynamics?"
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DEVELOPING ACTION PROGRAMMES

IN THE CCMMUNITY
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3. Objective

Content

Material

Methodology

Time

Exercise

Developing action programmes in 

the community.

a) A demonstration on problem 

oriented approach.

b) A demonstration on value based 

approach.

Models of.ltwo. approaches are given

Sl) Select a problem

b) Identify the solution (By the two

methodologies)

c) Prepare a report

d) Compare it vd.th the given model

e) Repeat it with different problems

3 hours.

On the basis of the survey you have 

conducted, identify some issues and 

tteat them in the one or the other 

approaches for a solution and generate 

activities with the cooperation of the 

participant villagers in the process.



1.

1i
Defining a problem

2, Formulating the hypothesis/es

3. Gathering data

4. Reporting data/findings

5. Testing the hypothesis/es

Formulating a conclusion

7. Stating one’s commitment or applying 
the conclusion



S a m  CONSEQUENCES OF RAPID POPULATION GROWTH
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ON COMMUNITY HEALTH

Ob.iectives

The student should be able to:

1* Learn the different factors that cause population change.

2. Pinpoint the harmful effects of rapid population growth 
on man’s health and well-being.

3. Understand what problems result from overcrowding in a 
community.

4. Identify government policies and solutions to health and 
environmental problems caused by over population.

Procedures

Recognizing and stating the problem

(a) Present the chart on the "Projected Population, 
Philippines, 1960-2000” (see be}.ow) or a similar one for your 
own country. Explain that it is possible to estimate what the 
population of a country or a certain place is going to be at 
a certain time in the future. This is called population pro­
jection. These projections are made by demographers or experts 
who study population change through mathematical analysis of data 
on biiTth, death and migration rates over a period of time.

Ask the students, what year is population projected? 
There are tv/o guesses as to what our population is going to be 
in the year 2000. Wiat are they?”



Pf^PO'Bcn POPt>LATtoN 

. PHlUPI>tNei.\\9&O*20M
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The guesses are:

1) If the present high hirth rate and declining death 
rate continue, our. population will be one-hundred, 
eleven million in the year 2000; or

2) If the birth rate decrease? and the death rate 
continues to decline, our population will be 
72 million.

Questionsi

a) Do you think these projections about future population 
increase are also true for our town? In other words, do you 
think the population of our oown is going to increase in the 
future?

b) Although it is true that the rate of population growtt 
of 3.01 per cent in 1960 has gone dov/n to 2*64 per cent today 
(1980) the present rate of population increase is still considered 
by demographers as rapid. We say that the Philippines has a 
rapid population growth (RPG)

c) Construct a model community indicating residential areas, 
rice fields, rivers, a market, a ch'urch, a hospital, a school,
a playground, etc,, with models. The houses have spacious yards 
where families plant fruit trees and vegetables. In the backyards 
there are pigpens and poultry houses* Ask pupils to talk about 
the community* Lead -tiiem to discuss the relationship between 
space and the number of people.
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Community which is not crowded 
yet

Then say:■

Spacious backyard

After 25 years, the number of families in the community 
increased. Married children left their parents* homes and buiilt 
their own houses in the vacant areas. (As the teacher narrates, he 
adds houses to the model community). Families from neighbouring and 
far-off towns came to live here. Soon all the vacant spaces were 
filled with houses.

After many years, every vacant space wqs filled, including 
the backyards (add more houses). The houses now arfe built close 
to one another.
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Ask qugstions to make the pupils aware of the problem - the 
effects of RPG (rapid population growth) on th^ community as v^ell 
as on the health of the people. You may ask; '

a) Why were more and more houses built in the community?
What caused the population to grow? Can you say that this 
community has r apid population growth? Why?

b) If the population of the community increases at a
moderate rate or slowly, will the people be affected? Way?
Why not?

c) If, on the other hand, the population grows rapidly and 
continues to grow, will the people living in this community be 
affected? If yes, how?

This series of questions may lead the students to state 
a problem or a number of problems, such as2

a) What are the effects of RPG on the community?

b) How does RPG affect the health and well-being of
the people in the community?

Since this is a health education lesson, the teacher leads 
the class to decide to solve the second problem. She also informs 
the class that the other effects of RPG shall be taken up in 
social studies,

2, Formulating the hvT)otheses

To formulate a hypothes is/hypotheses for the problem:
”How does RPG affect the health and well-being of the'people in 
the community?”, the class may be divided into several small 
groups and each group be given an article to read on the topic, 
"Effects of RPG” (the teacher provides the reading materials)
Each group is asked to note down the effects of RPG mentioned in 
their respective reading materials. This task completed, each 
group recorder writes his group's list of findings on the black­
board while his group leader discusses/explainstheir list.

The list of tentative answers may be somethinpf; like this

1, RPG may lead to food shortages and malnutrition

2, Too many people living in a community may result is 
over-xjrowding,

Over-crowding may contribute to the spread of communicable 
diseases,

4, RPG may cause transportation problems.



5. RPG may make health services inadequate

6. RPG may lead to many environmental sanitation problems

7. Too many people may lead to inadequate school rooms 
and facilities.

8. Economic problems may be an effect of RPG

9. Too many people may cause pollution

10.And others.

Through guided discussion, the pupils agree to trim 
the list to the effects of RPG which directly affect man *s h e ^ t h  
and weiaii-being (Nos,:t,2,3,5,6 and 9)* The others, like effects 
of RPG on transportation, economy and schools will be taken up 
in social studies, ■ . •

In each of the tentative answers selected, the pupils 
shall also find-out what the government is doing to solve these 
problems.^

3. Gathering: of data

■ \ You may ask the class how they plan ‘to gather data to
..î jrovide indepth discussion of the tentative answers*

The pupils may suggest the following: ^
r ■ . ■

(a) Invite the home economics teacher to talk aliout effects 
of rfood shortages on man*s health and well-being.

(b) Interview officials at the local National Grains Authority 
. office on the rice and c o m  situation of our coiintry and

provinces. '

(c) Draw pict^ures of overcrowding in a household, bus, movie- 
house, church, or squatter areas and tell*stories, including 
personal experiences^, related to the situation depicted in 
the pictures and their implicatiohis for the health of the 
people,

(d) Conduct a field trip to a community to observe water supply; 
refuse disposal; sev/age disposal; insects and rat control; 
water, soil and air pollution,

(e) InteiTview the health officer or the sanitary inspector to 
find out how many new health facilites have been built in the 
community over a period of 10 or 20 years,

(f) Study government programmes for primary health care,

(g) Interview the health officer to find out if there has been any 
increase in local health personnel over the years, including 
govt, and private physicians, nurses, dentists, midwives,
and sanitary inspectors.
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It may be good to call attention again to the hypotheses 
which should serve as guide for gathering informations

a) RPG may lead to food shortages and malnutrition

b) Too many people living in a community may result in
overcrowding,

c) Overcrowding may contribute to the spread of communicable
diseases.

d) RPG may make health services inadequate

e) RPG may lead to many environmental sanitation problems

f ) Too many people may cause pollution (

After discussion on how to go about doing step three, 
the class is divided into committees or groups to gather the 
needed data, (Step ijiree may take a week to finish)

Reporting data/finding^

At this stage, the pupils are now ready to present the 
data/information they have gathered. Various methods may be 
used to present the findings. In this lesson, the committee 
vfhioh vforked on hypothesis No,1 Invited the home economics 
teacher to discuss the relationship between food, health and 
school performance,

Tlie committee, likewise, presented a table showing the 
rice and corn production of the country and selected provinces 
for the period 1975-1981, Another member discussed government 
programmes for food production.

The committee members who gathered data on hypotheses 
Nos,2 and 3 presented pictures of an overcrowded house, a movie- 
house and a squatter area. Two members took turns to discuss 
the situations depicted in the pictures and their implications 
for health. Some members dramatized getting a ride in a bus during 
rush hour. Another member talked about government housing pro^- 
grammes.

One member of the committee which tackled hypothesis No,5 
presented the Primary Health Care programme and the Sarikaya 
project of the Ministry of Health, Another member presented data 
on the number of,government health centres and health personnel 
in the area over a 20 year (1960-1980) period. The third member 
reported on the present number of available physicians, dentists, 
nurses and midv/ives in private and public practice in the town.
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The coî iEaittee in charge of gathering data for hypotheses 
Nos.6 and 9 presented a tv/o-part report: (1) current status of 
the v/ater, sewage and drainage systems of the town based on their 
field trip; and (2) suggestions on how to improve the present 
environmental sanitation in the community,

5. Testing the hypotheses

Following the committees* reports,the class discusses and 
analyses the information presented to ascertain its utility and 
reliability.

Such questions as these are asked:

a) Did the committee consult several sources of information? 
How would you evaluate the sources of information?
Are they reliable?

b) Were data/findings that support, as well as those that 
did not support, the hypotheses presented?

The teacher then leads the class to analyse each of the 
hypotheses in the li.ght of the information presented.

Throughout the reporting, the pupils look at the hypo­
theses written on the board and try to compare them with the 
information presented, to find out to what extent the infor­
mation supported/did not support the hypotheses,

6, Formulating concepts and generalizations (conclusions)

In the light of the information presented, the pupils 
now decide whether to accept or reject the hypotheses or 
gather further information on the problem(s;. For those 
which they have sufficient information on, they proceed to 
accept or reject the hypotheses one by one. Then "Uiey formulate 
generalizations, as follows:

a) Long periods of food shortage either in quantity or 
variety, lead to malnutrition.

b) An increase in population requires a corresponding 
increase in food supplies,

c) Over-*croiy\d.ing is a condition favourable to the spread 
of communicable diseases,

d) As the .population of a oomniiolty increase, the environ­
mental sanitation needs of that community, likewise, 
increase.
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e) RPG brings about environmental sanitation problems 
such as inadequate water supply, insect and rat 
control, food sanitation and impropei* sewage 
services,

f ) The government has taken steps to solve the problems 
brought about by RPG, through programmes such as; 
(list national programmes)

7, Stating one*s commitment

The pupils may commit themselves to pass on th$ 
new knowledge they have just learned by explaining the 
hai^ful effects of RPG on man*s health and v/ell-being to 
their parents.
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VALUES PROCESSING ON F/iMILY SIZE

Ob.iectives

The student should be able to:

1k Understand the many contra­
dicting values related to 
population educationj

2. Choose freely from these con­
tradicting values and adopt 
those which he feels com­
fortable with I and

3. Determine one»s values with 
regard to family size.

Procedures

Choose freely

By and large, the birth of a child is the product of a 
series of free choices. To begin with husband and wife choose 
each other. Fortunately, with the advent of modern science, to 
have or not to have a child, or to have a big or small family is 
no longer beyond man^s free choice. Death may be beyond his 
power to prevent, but not birth or conception,

2. Choose from alternatives

Values clarification relies on the wisdom of learners to 
choose between conflicting values. Values clarification is, 
however, especially necessary in population educc^tion, as both 
pro-natalist and pro-big family size positions could be rationa­
lized: To undertake a discussion on this, the teacher can follow 
a set of arguments as stated below:



Rationalization lor
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Big family size Spaii fainily size

a ) K G a l til,. V a lu G

Ch4.1dren often die. Since 
cnilcLren o1 1en oie,,, 1 1 is 
necessary to have more 
children to make sure that 
someone v/il3. inherit the 
family wealth.

Family boalt^d is ensured. 
The mcxh^r^s h6;all U:i is 
preserved^ Father need not 
work so ha::'d xc be able to 
provide mere, than enough 
for tiriG familyc-

b) Economic Value

Economic asset and security 
for old age; children are 
economic assets and are 
social security for old age.

Hi°:her standard of living. 
t a ^ n g  expenses are less when 
you have a small family. The 
family can save to have consumer 
goods plus money for recreation.
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c) Family Welfare Value

Bxg families are eduoative and 
happy, The bigger the family 
the more chances to l e a m  from 
one another. Furthermore, big 
families are happy families.

Better child rearing and ten-* 
signless families  ̂ Children are 
considered "jewels” not nuisances,, 
hence reared better* There is 
no tension brought about by 
insufficient resources in the 
family,

d) Marriage«»Related Value

An only child is a spoiled 
chiId, Children from smaller 
families are prone to adjust­
ment problems, hence less 
likely to easily adjust with 
their future spouses.

ILappy dispositions. Children 
from smaller families are more 
unlikely to suffer tension 
while being brought up, hence 
are likely to have happy 
dispositions.



e) Personality-Related Value
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Ego support. The more children, 
the more husbands are able to 
demonstrate their virility and 
manliness.

Self-actualized, The less the 
number of children, the more 
likely will they realize their 
ambitions.

f) Moral Values

God*s will, Large_families 
are God*s blessing.

MorQlly irresponsible, A 
person who has more children 
than he can decently bring 
up is morally irresponsible.
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g) Social Values

Attribute of status. Parents 
of the-y;ear awardees are 
those wliQ have many successful 
children.

Social problem. Parents with 
big families are likely to 
add to social problems.

The conflicting rationalizations presented above show 
why the choice between small r.iid big family size becomes 
difficult to make ..in the context of developing societies, to 
which many students in the Asia and Pacific region belong,

3* Choosing after thoughtful consideration of consequences

The advantage of value clarification is that it allows 
learners to use both rational' thinking and emotional awareness 
in examining human behaviour, in this case, man’s fertility- 
related behaviour. The learners are led to analyse the conse^ 
quences of the choice of each of the alternatives, with reference 
to their own lives. To follow through the discussion in step 2, 
the teacher can ask the students the following questions:

Choice of bigger family Choice of smaller family size

1• Health Values

i t  a f f e c t  t h e  h e a l t h  
O f‘ m y  w i f e ,  m y s e l f ,  a n d  o u r  
c h i l d r e n ?

If I only have one, what happens 
if he/she dies?, V̂ ho will inherit 
my wealth? : '
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2. Economic Values

Can I afford it? Can I provide V/lio will take care of my wife 
food, clothing, education - and myself during our old age?
a brighter future for them? Who will help me in ray farm/

family business?

3* Religious, Values

Will God really help me provide What will people say if I have
for all the children that he only one child? Will they brand
will bless my marriage with? me as weak or simply stingy?

4. Prizing and cherishing

Values do not include only rational choices, but feelings 
as well. When feelings are added to one’s rationalization of 
fertility*i«related V alues, then one becom.es fully aware of what 
he/she prizes and cherishes. The teacher askes the students 
whether the values they have discussed are ones that they prize 
and cherish.

Publicly affirming

If one considers a value important, such as the preference 
for small family size, then he/she will not be ashamed to tailkl- 
about it publicly, not only to help further clarify his own values, 
but, more important, to help others clarify their own fertility- 
related values. The teacher suggests that to publicly affirm the 
values developed, the students should strive to disseminate them 
to as many people as possible,

6, Acting

”The proof of the pudding is in the eating”, is a saying that 
applies here. In family planning there is always a gap between 
knowledge, attitude and practice* It is only when the learners get 
married that they can prove if, in fact, a small family size norm 
has been internalized by them,

7, Pattern of life

Fertility related values are not and should not be inde­
pendently reflected and derived. They must be part of the overall 
development goals of families, communities and nations. Fertility- 
related values must be seen as a part of the overall pattern of 
life of the people. This should not only be the ultimate goal 
of values clarification, but of pop^iLation education as well.
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TRAINING OF NSS WLUNTEERS IN THE

^OSESS QF EDUSATieN ANB ACTlVfnia 

(Duration of Camp -  (roughly) »  10 ia y s )

1st day Fore noon session - 2 hours -

Introduction - Knowing each other - (games)
(See Annexure I)

2nd & 3rd days - Field work - Conducting the survey as per

the tool.

4th day - Fore noon - Finalising the village survey report

by the different groups.

4th day - Afternoon session - Studying the group report,

to have comprehensiveness.

(1 ) To look at it comprehensively

(2) To identify some important issues

(3) To analyse some problems in all its facts 

5th to 8th days - Group work and activities.

9th day - Evaluation reporting.

1 0th day - A function to mark the effect.

l^Qte* In the evening several simulation games could be 

organised in the camp. Everyday*s programme also could be 

evaluated. Students can be given responsibilities in turn 

to organise various activities in the camp in groups in­

volving the local villagers. The villagers should form 

part in each group with the student volunteers. Each group 

should plan its activity in its own way and complete the 

work. There should be no competition but co operation.

The activity organised and conducted during the camp should 

leave some identifiable marks in the village community.

At the end of the camp, there may be activities like 

1. Play festival 

2* Exhibitions

3. Cultural shows

4. Series of special meetings to high light 

some develoomenta 1 activities of the villaaes^
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i
UNDERSTANDING ONESELF AMD OTHERS IN A GROUP

The volunteers go through a process of looking at 

themselves and others in the group while being con­

scious of their own individual identities.

The process is designed to help the volunteers gain 

confidence in themselves, and td assist each of them 

to relate to the others. This will encourage their 

functioning as a group.

EXeaCISB 1;

EXERCISE 2:

Time 15 mts

ENTERING INTO AN INFORMAL ATMOSPHERE 

OBJECTIVE

To enter into a learning environment 

EXERCISE

The trainer displays pictures, posters 

of village events, happenings and scenes, 

charts on topics like literacy with statis­

tics and so on to add colour and to en­

liven the room. The trainer moves about 

talking informally to the trainees.

INTRODUCING ONESELF

OBJECTIVES Time 15 mts

* To feel at ease

* To realise the importance of one’s own self*

EXERCISE

The trainer and the trainees sit in’ a circle 

and share their names,

NOTE

* The trained should sit in the circle and 

introduce him/herself as well.

* Thê  trainer should participate in as many 

activities as possible throughout the 

trc?in ing.
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EXERCISE 3; GETTING TO KNOW EACH OTHER

OBJECTIVES Time 30 mts.

To find out as much as possible about 

the other person.

EXERCISE

The trainer asks the trainees to choose partners 

and fnrm pairs. In each pair they are asked to 

find out their partner*s names, the names by 

which they are known at home, the names by which 

they would like to be known during the training 

programme, and anything else of interest.

The trainees return to the circle and introduce 

their partners to the whole group,

* Did yoy like this activity7 Why?

* Did you like to introduce yourself to

the group? Why?

* Did you have difficulty in introducing

your partner? Why?

* Did you like introducing yourself to your

partner? Why?

* Was the time enough?

NOTE

* Be quick and casual when asking questions,

* Give time for the trainees to response,

EXERCISE 4; ANXIETY SHARING

OBJECTIVES . Time 1 hour

* To express his/her pwn feelings in the group

* To be aware of his/her own emotions

* To feel that he/she is cared for

For the trainer:

* To assess the emotions of the trainees,

EXERCISE

The trainees are asked to sit in small groups 

of -Uiree, and each group is asked to share two 

anxieties they may have at the moment with the 

others. Enough time is given to the trainees
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for this purpose. They came back in a large 

group and are asked to share the nature of 

their anxieties. The trainer lists the anxieties 

on the board.

Ask for comments in general on the list of 

anxieties listed on the board. The other 

questions would be:

* Was it useful to share your anxiety?

* Was it easy to share what you felt?

* How did you feel about listening to other’s 

anxieties?

* What do you think about the other member 

response to your sharing of anxiety?

NOTE

The trainer should join in this activity and 

share?his/her anxiety also. The trainer must 

realise that dealing with people’s feelings 

calls for sensitivity and respect. If stronger 

feelings are expressed by the trainees, more 

time and attention must be given. On occasions, 

it may become necessary to spend time with the 

trainees outside the session.

It will be necessary to continue the stress on 

deliberate efforts in getting to know each other.

EXERCISE 5: SHARING EXPECTATIONS

OBJECTIVES Time 30 mts

* To begin to understand one’s expectations 

from the training progfamme.

* To make a commitment towards sharing res­

ponsibilities for his/her learning.

EXERCISE

The trainer writes on the board: ’One thing 

I would like to. do in the next 10 days is



The trainer then suggests that each trainee 

completes the sentence. When all the trainees 

finish writing on the board, the trainer ini­

tiates discussion on some of the following:
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IJbst common expectations 

Whether it would be possible to fulfil 

these expectations within the duration 

of the training programme.

NOTE

It is very likely that the trainees would be 

puzzled and confused in being asked for their 

expectations. Also, their expectations may 

still be very limited and unrealistic. The 

trainer would therefore need to encourage them 

to think a little more by asking: *’Is this all?” 

”Is there anything more?’* Expectation-sharing 

need not be a one-time exercise, but can be 

done periodically.
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