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N,S5.Ss CAMPS -« MAKING IT FUNCTIONsL AND EDUCATIONAL

Youth is an asset to a country, They are the
cream of the society, If proper direction is given, the

youth can achieve unachievables,
India has to grow and develop, Its needs are many,

If the energy of the youth is harnessed and directed
towards development, then the fruits of development will be

in our hands,

NeS.Ss Programmes aim at involving the educated

youlth in the nation building activities. It is now doing

a ggood work, The soul of its actions is its "Camps",

To make the camps better and make it more functional
and educational, a plan of action is given to make the N,S.S.

Camps benefit both the participants and the villagers,



TRAINING ROGRAMME OF N,S.S. 2ROGRAMME OFFICERS (ONE DAY)

1. Objective : A deep understanding of the rural
community.
Content ¢ An overview of the Rural Community.

Understanding the rural Community

a) through Social life

b) through Economic life

c) through Political life

d) through its festivals and functions.

Material ¢ Tool to study a village community.
Methodology ¢ A Discussion

Time ¢ One hour

Exercise ¢ Field study of the village,

To develop thé skills necessary for the
field work,

2., Objective

Content ¢ JIdentified skills
a) Communication
b) Listening
c) You and Group
Material ¢ Lead papers in the areas,
Methodlogy : a) Glancing the materials
b) Demonstrations
Time :  1Y¥2 hours
Exercise ¢ a) Communication : Communication - Question

and understand what you have communicated?
b) Listening : Take an exercise on listening
c) You and the group : Conduct a group
discussion,




3. Objective

Content

‘Material

Methodolegy

Time

Exercisze

a0

ao

(2]

-2 -

Developing action programmes in the
community,

a) A demonstration on problem
oriented approach,

b) A demonstration on value based

approach,

Mcdels of two approaches are given,

a) Selection a problem

b) Identify the solution (by the two
o methodologies)

c) Prepare.a report

d) Compare it with the.given model

6) Repeat it with different problems.

3 hours

On the basis of the survey you have
conductcd, identify some issues and treat
them in the one or the other approaches
for a solution and generate activities
with the cooperation of the participant

villagers in the process,
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Iraining Programme of N,S,S, Programme Officers

1.,Objective

Conteng

Exercise

aw

(One day)

A deep understanding of the

rural community.
An overview of the rural community.

Understanding the rural community

a) through Social life

b) through Economic life

¢) through Political life

d) through its festivals and functions.

Tool to study a village community,
A discussion
One hour

Field study of the village.



Arruiypd _edses sy

Fmw WSSGrLw e e Ggmma@m/dwédhm5mm
s Ly Aomrolypd edrke Hle vwdukd, 65 8 uGHsd
QETHELF ., - @6 Sefl sut Foruddd Qsdp, 9@ o FIlse
QArse Fad Hda Sadds Adsealysdd scladsems Arlgeme
q&d e Foroddd ue Feesdd odCadpisBsma ue AL dsae
aGds (pguyh,

St e st gt gt oot s Gt

1. Somrwd uddy hm Sy
R, Qur@mTgTg senly

3. &5 gy

4, godlud ganliy

5. OFraassd Adsrismsd
6. &b

7. Sdhaf

8.

whsea QsmLty FTEatisd

edoaurs seolieu’ udd ssadsd ATCLUUCLG G YSss
wgak) qowvw Caded., odiers seolyd CadCad Ugddmas e
eden dslu Ue QFuULsGBIE @ SGEGD.

— e gt ot o gt Dt P N

CosmiauL Gw@@w SCESSS
Ur&iH—-2 - Qun@mWQNU ey
umsb-3 - s geniiy ‘

Codadu sweliysed cda eu sealydsad seiedsem
Ceamis auden ¢ SLemg aneW gurmisd sobd, oF qis
Somy seeew urd thliug Qumrd srlied. dbl sHGULSS
QuUOTs 2U e liysea AgseOlyS@GSEG aqruukd SGtUkes Beth.



.

—

—

—
v

r2/

e TULSEW Slomnssd QUL

- w&sd Ogrms’, Qursans, sradsm, wralld, ol
. afwapoee asEL LGS ssad Ogrity Wb eluodsd.
LB B Curlearsassns widw Corrlded gis

L AumogSAen edo gr oib, aGsTeiolRde SIS 0suE .
3. Sooaidd Gubess Gsrdoisd updu. agly

aF:

—r

-

L[] . .-
STV EW QoeTs., |

-

——— e

fossh gouwpsndE)d oizd
QEGS S ok ymliy
QU , SksEt Smps epd

@ = rrafld 5
Fadtd Ogmiusd — 6., uTGSH Guds, GHSs uNdUGISD
B3OS, GodSd Cumdipome S i

smefliy e emsHey

QuTaama aFAsd, uddl, CumBs Seeowd, Fumd
S¥ash, Q56 drdgsd, SsmreEno esd, swemTud SLRSH,
Homnsdh aeguLh,

i st oy e Gy (e e mraa e -

S mnpss100T érey 1t 5 6

aasnsg OsmLty OsTdadsn i Butsd X

ahgassriins!  seLdsnotad, semunsd, apautad
Sy GU"G&!DGU#:%G*. et 2

aefnowra Cesmppnd, @Qafmowyrs CUSEH Queldmytsd ¢

%@m Q5ﬁuwﬁ*m$5@$@£ sdmuBu qrsJuGs SIS QB hrehared .

,.:‘ oon

gmﬁm;gw Quwﬁ;‘g§¢‘wgwnﬁmé &y, o 530 0 gaslgydren
é@dynm‘@L®$m: adAornds 035G aatsas & By
SN IDE @D .



—

/3/

Umsh-—2

Eoass sdooyd,  qudok edlevumatsad!

BaQFl, YaOFU

Fgroh edoema, srod abpes.

o) saLmbdGh Srdsasad eda osmity

srounsa asdsd ~ aosd, @mm; Swpsd, UbyOFLGSd
arddsmed pElua

eoLaounantsd oCs Aonindesd Cshpsaom?
FgyeLamnukd wrdph gduledmsr lalCurg ? adare?
qLwmearh Bevid '

GEsms Bwib

Gxmmad Bwid — ams sStedduatsd/unaeL el it

qpETEs fd - gqeof Atedduetsd/duseluetsd
M L 3Agdiy - wrond? aspsns ?

FrgaBad,

t ot G s o At bt et —

edudddsms) UVudUGESD sGaEd ]

Yonpgas smalsd, mafard  Soalsd

rafad SealBeal UudUGEECe i dhmdas, ssamd
o 56T gemyd Lydsd.,

mafar soasamed nals gmwudm@.oéuw¢ umady

yonea/sofad sealSesm’ Uyducisaest upp e
QF LG SOS .

Hp s Ty bt s b bt b e

Suideh) Carw QFiuat wrt?
edetsrotsar ? Qadibints U tsenT?
gontsaa Brgl |

Cage Faowansedr. Groh . )

&b 2ea AEH es



/4/

- amwdunmﬁgﬁﬁ amzsd —~ QAsrizgewnsd/Smdsdszd/GisesS -
srntsd/adsd /Quisa/ndoart,

- apendsgsme) Atenddsoule Geplsuls & Qs GLIsUuGIpem ?
Qe en ) ,‘.,;d ?

- ae? eaa efiEgumrsd? }

- Qagouk Curg gfued alugadsd, qefasns gatsadd
QVESIUGD SRTgeadsd. '

- Qgnmunat cisRsd, gsd geoly, “srdsdtsd, agspsma
Qi ys,

- 2gd@d VIsde 0wy eda Ufhysd - afg geliuscalkd ?

~ eopluerzdi_d sraltucd Syt - SE085TE GGLE8S
Qsrdaiued vuddsd gesda algme SLAgIRSSA

- SOALOUGED, g3domniiBE edtm? MudlCw ?

&

— . oot ot Wt At it e

- wa3dy 2PUSSA Aumcdsd - UgtUditsdr — el Ugitsd

~ o Ausl QU wripd gRuledasr? g&? alCums ?

d@ eflg gy 2 o

IBp-F=1 ¥ OUTELSmad sLetuesruart urt? ats g lugiufid ?
v gesd vy wisd suiE?

-~ smelw 2Ppudd wrdpd eepluratsea adary urTaispg ?

—

= RPN — iR e ey — e g - —

- wmrt @mgé Qiwa? eedsns ? yrondsns ?

-~ @@ ehsruses Urddad aflasd

- whp sl S i unﬁMqﬁﬁ

- ehignwd srtts Qsrdsglsra ags 2.zal5d,

T G g gt it et )

~ ahenrut &CGpe oAmEsm? e nrdflS &Cepe ) UKo,
fpumerd &Lpmey Eluar,



/5/

~  &lepey Oumd acd alsib
T ysamd e er s @EE anul Gher LUwdisd
-~ Cao dlsvore &SUGraMHGE Cgea /amidly 2dazm?

U~ = A

- Gy;mss srhsal) aessm? pLig aGd eflsh?
g Fatsmed?

~  dorfu asakmaagtsdt — aautsageLwy S

~-  domips oICadnSEw awtsd UBG

~-  wrgé sdumd ardgd nssd - adsea Cut, aes!

.1000~2a QGued adireawdan rt

.501 —~ 1000. ewgrinmanepehsney it

@.100 = 500 egprerwsiome it
‘@.1oo;§@ S o nmerpdreres ot

R T A Kt e L N il — S 4

- erusgore STy Qsjuat adisea CuUr? gatsdd amssd

- wrudems vy Bsfe Aedyd elsd

- orudes be wsde Osduart edortsmotsan ?QudutsoroisonT ?

- oaeutsrort wsefe Osdas Horodest urddad elsd,

PR ~eT <hepe RN gy Tt e i s Qs Tt S s

-  aPuemer QFduet wrrt? amwnb?gm§$ sloplucptaag wmt?
- 2phugd QFdCarmanyd, eeplumatseayd euerald urdBad

aflc b,
- g8 dduy edubdeu Plodsshs.
- aueadad oo ptarssdsPed edar Qgmty
- QUESG wep aumerd &i_id e.diersr ?
- ggd eaLevumatsdg wrt? steluedguat wrt?

-~ 99 Quisl and alsh? gsarmd uwaeLGemd !

adsnmsd, g8 Qsduartt, uadsTmort, QuUrILISHD, OO IT



/6/f

~- ousenld QeLisrstadt ulg? .
~ gatsd wrt? edgitsrot, Gmdutsrod, umdsmot, goSlued
Q&Fedey mBGsheney 1t m@ Crmpnrsd QFduat, UGS Rroumsd

eFdiuat, oatse amssd, '

- Muser odtt ShEes seLouNEMsT?  adeg Owalytsadd
EeLOUOHADET? ' T

~ ousmear agF S5

~- aunadsma SL_6 a5 7 '

- gABEEd SeLisMpa! umdsmot, godud OsdeTdedoat
Ounrs wisdr, wdmart,

CUTSGUTER _@TFEI5d

-~ Q@SS  LyOTse arsadsd, saa e msHassd
~ QUG IESE Fnsadsd asdFrTsl UpduGIEmea .
wEsd Cundenoiddsrs, ounad Cunderodssms
gukd /Curlirt arsadsd] ogos/sdurt/amLes o msansd
—~ ara& wrt, aBCurt, sorhsd, cepluradtsd, aosrEs
gdsrMsd, uadsrort, gosud OsdardGhaat psadCwmrh
.S e usar s 2.peySer,

e Bt -t T o —

e aflmdup SsSWsma el S
= afkrihuph QFDuest
- afkrdbupo Wep S
~ Qurgars ekrhurluessOUued QUIGLSH
- akrdugd OFtwliunh QBisdh e S
- el UpSSmred Uweel Sha tsdr !
asd urLdsantsd, satCsmt, evmbupsmont, sEtCart

~ efrdugsdenmed aFHhUGh ameasd)
B pwTaee yr? e ?

Sevurameur ? ad?



/7/

w2 el L

gh edusdw astlant gdRomuss) Tlseer Gurt

S rancdsra csadsd HeLdss Gy @rTHOySa/ pansd/
ESUOFem guisd Uunductad olsd/gsemd gatsd
ardderuld gruledor nrdntsd.,

Quraams HStea Mitauliuert,

L~ L — -

o diuder LG Fs Guisd - gsBs GUSSd
22GUrs@d L Cu A mar 2 Moy % er
Fndd FRFHSd agendsul L gl Crrisrsd
(2—15)  QuAGaTsTo samudsTs
Fps lpsmwdEmrs
antds Quissdde adons
FMal¥ SHaRsah seosn) sHafld sBsd gFuadrls Qsmirfy
Wi edor oodue Semva s QOUTaY TS ads ardhud
Carmssantsdr ? :
Aamy godud wrt gH8m s L gﬁmg gnéVumuwm
wrt o gite rs S @@uum'
s TipsE smdea @mduumsgm UDES apdssad
AUTGATSTT Faps BUEs@E I Cu oogurdp wrdn2sWsma
epeey TPUGESWISSEST?

e - e o o g —

GUgduepure Seoank uMseld Ours B CrmTdsd
Sradumpsner ?

Zomy LUGEFmuss zmwwﬁ pen
qatE@alLy rsl/atds @uqmm¢©% Q;NLﬂu a@Ln?



/8/

o et et o et

— it

—

piems  qennliy Wem S
o rhsdr-grd/ands eliymourd ThuGD alkmrey s 6

P -

Hg mws S gmﬂ&@muw”u@é

2Ed _anp

dfbdesurs acdap udsmtuia mepdd S8 Qup aweuyom?
eTaley gy ? |

grd eftdsd susdsd aiuciad Joddnasd
GriposedsiucL ugenutad wdad Ugdung uSsTussmt
%55"(«9 uJ {T@@;[HQ:'DQ‘ 56.;;

B2 sep _uron@wanh, pltarsd Qurdp sensGiimLCuurd
2005 S

—t—an

G Az A B eTdamp edhero ?

urorenan codiifat

siLndn endlmt

agrltd edrus seealsd wwhd Fors epesda aartsa
DEFGBIG OSTa_mHNag eTmmeand?

apmld napd sevatsa g Fons epaysd aadsa
LAIFGBEG QsTALTiDNAE TEmenh?

—— s e et e ey tt e

FO% SZradgmm e Tt A .

aee sdemert, Cumald @t aid ozt Aomn wACadnssNG
eaplivefsda wrt? adamm?

qAsTod - atdsd - grad soa - arddess sgb ey 5 B —
FnL Cuuwmer S.paysen

gt s@oLwy atds sed T fsald sdevydisains ?

a5 aodud sLASG edn &esMpa? gd?

Tarn godue) FLA5d wSFemer o UCUMTELIUGESSFDE ?

spruns Csitsd Coodsd/ Cumromlidsdsd wdsd UBS
Oumasmedd giuGtd ek ?



/9/

Cetsd Comssld udeominms gatsd dglamm @U(
CesEskpeart ? B

yEAG Msef; Qsduart wrt? ad ?

o Awed FLA5RT QFwd ALHSEHD, AFWHUTHSE(

ys@mLy qodud sSdiensd

g sad Fomn arddeasud ulG

Agmw wdmd brshd gaakd ndsdeCu 2w Unfhysd

awmea sfEG OFwdueGumt wrt? .

g4 OsmLty snsatsammed ordud sndsh gfuledmsm?
agarm? seoart ndmd ggdud LAz edmenlydsd —
ocdst o@pPsd wdomd godued sSLATMLGw edam Qsmirty
4odwed SLAZ@HD, 8rd agontiysah - godued S5k

wssE srdsd — godued SLAsAM artdsy Curomilid -
ogrsuekd FgiuGEAh PLd SAMnSE

aoduedd LAz QuMmS s UBG ¢

grdud Curorlidsd — GsrMdessd wriea? urGHsms -
wredSG aorsl QUIomlLAsd Be_Quosps”?
ahs ogodusd FHiISEald

CQurmomilL gl amuoyh amereysdr wee ?

Horn Noddmasd Csdu SHCHTLLSS - godwd Cumomi-
LAESGSS Qlepd osdelupshsm? :

~

-

o5 AN CumonlLdsd atdsh/2rd guluerdd Cesrdodpsm?
Tl mm ? . :

D35 sASpwl MU gns Quidolisdkl ung a5 ae

o dreng 7 o :

gqodued pamndsms wsh, grd, Qurd, Jorisfy SBseaSea
euRurslupsaasmd adued Uwd wrm? -

Faps Soumsda, ws, org, ohels aodstsd gSMmmS@ﬁgﬁ
qodued sLandassd aﬁm‘@gnLﬁQA

ygdud FLFAsd Oacukpd CrmesBisdr  adQadar ?



—— st Tt st

- passe Uhysoid updsewdsesd, unfeasd, Absemsd
aue Mok Ssrdsd abs amsuld & AGSTS 2ddme ?

- MerEsEsH gsmag wnrdmb edmsm?

a8 T Fed glURLUTSS QFTaAHLE ? ot 5elkh aqenliySsed

ngéuwm (pen

- Qsemed writ uwmmL%@nﬁ5w7

- a8 ys Msrish?

- gggnﬁgégmme_Gmn5@$¢

@mnégngm

B e e e G et ot

-~ swsmwd Qudns 3FwadCorE e amm$m

- swsrwisd geelkh ufRG oo oy Quab @Lm

- ogad sas atdsECGsne S Cume SuSs oL Cu TauTD
epey “HmdhFpma? |

- af, QuasH uBg, eNESumsdsd

~ susTwiAs adi/oud dee Quod @QLD

- uphuers UwEF aPSHH o~ AL RSeS|

-~  Q@depw adsme s S

- QuiesCurep ralsedamo opey wrE?

- el ardas Fwdd wdmh gsead Srids eprisGEed
FRsTuESH&H 2. oma omD

- aprdaEd, apendm odmnsd nmHme s a5 gemalid

vwereldasma ?

LSS SToemsd — UwkeL Ut wrt?

- y&w gepubre afiprdsd Tl mm gmvo&‘bgl 7

~ afs andsd Qs nrdniAsN owd Upd geLdhg? ademp?

~ serdsnpgies mdluptsd seaNs b mgmmms@m 6T e Qeneren ?

~  Qory odmd — SEIUBFGBIGD 5@né&ﬁg§£@@¢ o dher
QsmLty

~ e gsad 3y gdsnsd wrea ?

- udCam SUdso ULSs PITVSd



IS pSE S T Qenean 7

FWsTwESR arasofh UG wre ?

e Curet vas epasd - AL sdMes, dsfeal umtes
ats atdsh ns a6 1nLien L a4&GBEpE ? 6T ?

opsflsnme AEsThssims qo s @mﬁﬂu@égﬁ@g? e ?
aks dBsmdsn s LS e 17 guehnen g5 wrew ?

10& o LBUIT (hS D g@@kﬁ%:@$@&éﬂwwﬁ ﬂmw@ﬂmw?

Qta Comakd, Shsa mewb, odefd ne&D5d, 5 e d o
UG Bomn snsry ool dfs gafkh g ?

DEECETe énﬁ&@&m'égﬁLﬁq

Merpsih, sardemogh, wnsh asduadmid Oty

€2 QgﬂLﬁg)\ :

e o R

shMes _ngdlysd

BAUIS T 5 enert) uﬁﬂ g@dﬁ*d&gmmﬁﬁ aleimm . ayenFms 7

20 @3GT a5EAD UpESd Ap s, smad udd BsP, adtsTed
udm e EhMEaSsSG TRUGSDE ?

yued&h nppartsaied cpay fee adamm oo ?

SLapeh LSHAYd gEard Uwmd dAs wee TFHUGIDE ?
ey udEd adamn odog? |

puley GCroges QFmllbd o Bipmm S -

e ey Tdemn urrttdseipmen ?-
umwgmnmhuwmmnmkm - Blomful uTLdsa. QUMD QLY ST
gmat % ofih G@m@n@ gt sem o tds SAHCamLL&SH
urtds Mmﬁbgn? '

A Mes ndliysd adann 535 medsOueFEpa ?

geaseld aowrdmd utenTa nrdpdsd edam? abs gqmald ?
g Fefet krarmed ediar sSdmd yree ?

vweroumd antdsnsd - eaemrm?



ulegslsmar Sdalum ? gsd Lwer ? -
QsTs@dsmar sdelur ? gsd Uwe ?

S edalluish E0D adamm odog ?

Codmsdeldag wrmt Qedshrtsda?

@l nliemy Wt aaIKortsd? ad? edamm?

. Edmayné. edrhe

wefls armdelkd gsemd ed_mah nAIY cTetrer ?
sl ERCUTesy Fre Tdammn odag ?.
ereleyrm  uyrret @ﬁg,unﬁumu ghuesdug ?
wSAw SFHndyy edfmesd wrea 7

0S54 Ogmity susedsd
FYPFE Q&STLITY TS eToma ? :
wn@é@gs sod pdardakd LSS wWESE SN Toamo .
urdldeu TiueLtasipen ?
A¢ersadsd urGeLw SCGOUT L QGAHpa
A¢ensais@olw DIODEED egwrdmt dee wre ?
gl uddy vl SACHETLILD eTehar ? ,
FUPSTWESH UDCup F5A5cfmmed Qsmsad ademm
vwauegsiuespea ?

o6 O rdepyd samowurseh, OsFLtyUGS Sy D Qg UGpEs
WeSWET ? Tdamp ?

*
*

*
KAk kKK
Kok Kok W

Kk Kok
*



TO DEVELOP THE SKILLS

NECESSARY FOR THE

FIELD WORK
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2. Objective To develop the skills necessary

for the field work,

Content ¢ Identified skills
a) Communication
b) Listening
c) You and Group
Material ¢ Lead papers in the areas,
Methodology ¢ a) Glancing the materials
b) Demonstrations
Time : 1¥2 hours
Exercise ¢ a) Communication

Com unicate = Question and uhderstand
what you have communicated?

b) Listening
Take an exercise on listening.

c) You and the Group

Conduct a group discussion,
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Paper on Interpersonal Communication

If one were to ask a group of people the question:
How could a person improve his ability to communicate?,
the answers would probably be of the form: Speak more
clearly, articulate the words more carefully think about
what you want to say, don't use unfamiliar, technical jargon, .
There is no doubt that these will serve to improve one's
ability to communicate, yet communication is also influenced
by interpersonal factors. We have already mentioned some of
these factors,

A, Communication is much more than just the
words that flow between people; all behaviour

conveys some message, i.e. is a form of
~communication - words as well as feeling non=~
verbal as well as verbal cues.,

B, People spena a good deal of enerev "managing
their communicatio: ", i,e. not seying what
they really mean or feel,

C. Listening is 2 selective process i.,e., we hear
what we want to hear,

D, Communication {and interpersonal relationships
in general) is not a static process, rather,
it is a dynamic process.,

Although cook book-like statements about how to be an effective
communicator would do an injustice to the dynamic nature of the
communication process, it seems appropriate here to consider
some characteristics of a relationship (bctween two or more
people) in which all parties would be capable of improving the
effectiveness of their interpersonal communications,
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An awareness that I am a person with feelings and that
I can live with the fact that my feelings influence me
and ny comnmunication.

A tolerance of other people's feelings and an awareness
that their feelings, which may be different than mine,
affect their sending and receiving communications.

The intention as sender to build feelings of security
in the receiver,

The intention, as a receiver, to listen from the
sender's point of view rather than to evaluate the
communication from mine,

The willingness to take more than half the responsi-
bility for the effectiveness of communication whether
as s ender or receiver,

The conscious effort to build feedback into all
communications,

The ability to resist acting on and reacting to my
assumptions about another person's reasons behind a
particular communication,

[/ recognition that communications are at best imperfect
and the avoidance of undue cynicism resulting from
difficulties or failures to communicate,

Improving one's communication with others requires commitment

to a process having the characteristics described. Such a
process requires a climate that is trustihg and supportive in
order that the feedback, so essential to improving our ability

to communicate, can be given and received in a way that encourages
listening and acceptance rather than increased defensiveness.

Exercise

Communicate - Question and understand what you have

communicated?
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Paper on "How to Listen™

A prisoner in a dungeon, tapping messages on the wall:

#Tls anyone listening?" "Can anyone hear me?" The despair in

“~eling no one is listening, The thrill when he hears a tap;

the Jjoy when there's a response,

The most neglected art, courtesy and necessity today

is that of listening, If as a friend, Supervisor or teacher,
you can do no more than be a good listener, you still have

done much for many, Here are some considerations:

1.

24

3

6.

Exercise

Hearing is not listening, Hearing doesn't make
communication; listening does, ,
Listening must take place at two levels: the level
of words and the level of feeling, We're constantly
gpeaking the language of feelings but rarely listening
at that level, If you don't understand hcw a person
feels, you haven't understood him,

.ou can't listen to another unless you're listening
to yourself, If you can't hear your own feelings,
you'll never hear his. Without an awareness of your
own feelings, you'll be gending signals to him that
you yourself don't perceive, You cannot communicate
with another if your own communication system has
broken down,

Exploration is one thing, argumentation another,
Argumentation is the end of listening. ,

No man is an island, People need people and today,
more than ever, people neced listening,

The first duty of love is to listen, To listen is to
understand, To understand is to listen.

¢ Take an exercise on listening

Prove the following: 1) Hearing is not listening

2) Two levels of hearing - Hearing works
- Hearing feelings
3) Argumentation is the end of the listening.
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Paper on "You and Group"

Participation

One indication of involvement is verbal participation,

Look for differences in the amount of participation among

members, |

1. Who are the high participators?

2, Who are the low participators?

3. Do you see any shift in participation e,g. highs become
quiet; lows suddenly become talkative, Do you see any
possible reason for this in the group's interaction?

4, How are the silent people treated? How is their silence
interpreted? Consent? Disagreement? Disinterest? Fear? etec,

5. Who talks to whom? Do you see any reason for this in the
group's interactions?

6. Who keeps the ball rolling? Do you see any reason for this
in the group's interactions?

Influence

Influence and participation are not the same, Some people
may speak very little, yet they capture the attention of the
whole group, Others may talk a lot but are generally not
listened to by other members,

7+ Which members are high in influence? That is, when they
talk others seems to listen,

8, Which members are low in influence? Others do not listen
to or follow them, Is there any shifting in influence?
Who shifts?

9. Do you see any rivalty in the group? Is there a struggle
for leadership? What effect does it have on other group
members? '

Democratic

Does anyone try to include everyone in a group decision
or discussion? Who expresses his feelings and opinions openly
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and directly'without evaluating or Jjudging others? Who

appears to be open to feedback and criticiéms from others?

When feelings run high and tension mounts, which members attempt
to deal with the conflict in a problem=solving way?

Decision=-making Procedures

Many kinds ofvdecisions are made in groups without
considering the effects of these decisions on other'members.
Some people try to impose their own decisions on the group,
while others want all members to participate or share in the
decisions that are made,

1. Does anybne make a decision and carry it out without

' ‘checking with other group members? (Self-aurhorized) For
example, he decides on the topic to be discussed and
immediately begins to talk about it; What effect does
this have on other group members? _

2. Does the group-drift from topic to topic? Why topic Jjumps?
Do you see any reason for this in the group's interactions?

3. Who.supports other member's suggestions or decisions?
Does this support result in the two members deciding the
topic or activity for the group (handélasp)? How does
this affect other group members?

L, Is there any evidence of a majority pushing a decision
through over other members objections? Do they call for
a vote (majority support)?

5. Is there any attempt to get all members participating in
a decision (consensus)? What effect does this seem to have
on the group?

6. Does anyone make any contributions which do not receive any
kind of response or recognition (plop)? What effect does
this have on the member?

Membership

A major concern for group members is the degree of
acceptance or inclusion in the group, Different patterns of
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interactioi. may develop in the group which clues to the

degree and kKind of membership.,

1. Is there any sub-grouping? Some times two or three members
may consistently agree and support each other or consistently
disagree and oppcse one another,

2., Do some people seem to be "outside" the group? Do some members
seem to be !in'? How are those "outside" treated?

3. Do some members move in and out of the group, e.g. lean
forward or backward in their chairs or move their chairs in
and out? Under what conditions do they come in or move out?

Feelings

During any group discussion, feelings are freqguently
generated by the interactions between members, These feelings,
however are seldom talked about, Observers may have to make
guesses based on tone of voice, facial expressions, gestures,
and many other forms of non-verbal ones.

1. What signs of feelings do you observe in group members:
anger, irritation, frustration, warmth, affection, excite=-
ment, boredom, defensivenecc, competitiveness, etc?

2, Do you see any attempts by group members to block the
expression of feelings, particularly negative feelings?
How is this done? Does anyone do this consistently?

Exercise

Conduct a group session, Be a member in the group,
Analyse the steps indicated in the paper,

"Can you now suggest what is a good group dynamics?"
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3. Objective

Content

Material

Methodology

Time

Exercise

0

[ 1]

Developing action programmes in

the community,

a) A demonstration on problem
oriented approach,
b) A demonstration on value based

approach,

Models ofltwo.approaches are given

a) Select a problem *{3*_‘ f o

b) Identify the soiuéioﬁ*z3§w£he two
methodologies)

c) Prepare a report
d) Compare it with the given model

e) Repeat it with different problems

3 hours.

On the basis of the survey you have

conducted, identify some issues and -

treat them in the one or the other
approaches for a solution and generate
activi ties with the cooperation of the

participant villagers in the process,

ck



Defining a problem

Formulating the hynothesis/es

S

Gathering data

Reporting data/findings

Se

Testing the hypothesis/es

Formulating a conclusion

Te

Stating one'!s commitment or applying
the conclusion
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SOME CONSEQUENCES OF RAPID POPULATION GROWTH

ON COMMUNITY HEALT!

pROBLEM

Objectives

The student should be able to:
1. Learn the different factors that cause population change.

2o Pinpoint the harmful effects of rapid population growth
on man's health and well-~being,

3+ Understand what problems result from overcrowding in a
community,

L, Identify government policies and solutions to health and
environmental problems caused by over population,

Procedures

1+ Recognizing and stating the problem

(a) Present the chart on the "Projected Population,
Philippines, 1960~-2000" (see below) or a similar one for your
own country., Explain that it is possible to estimate what the
population of a country or a certain place is going to be at
a certain time in the future, This is called population pro-
jection. These projections are made by demographers or experts
who study population change through mathematical analysis of data
on birth, death and migration rates over a period of time,

Ask the students, "To what year is population projected?
There are two guesses as to what our population is going to be
in the year 2000, What are they?"
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(o5 4 PROTECR POPBLATION

RIPPINIZS 1960-2000
a5 - PHIPPINES,1960-2008

85 4

654

27
25
sl
01
YEAR Y60 1970 . 1980 1990 2000

The guesses are:

1) If the present high birth rate and declining death
rate continue, our.population will be one-=hundred,
eleven million in the year 2000; or

2) If the birth rate decrease8 and the death rate
continues to decline, our population will be
72 million,

Questions:

a) Do you think these projections about future population
increase are also true for our town? In other words, do you
think the population of our town is going to increase in the
future?

b) Although it is true that the rate of population growth
of 3,01 per cent in 1960 has gone down to 2,64 per cent today
(1980) the present rate of population increase is still considered
bY demographers as rapid, We say that the Philippines has a
rapid population growth (RPG) :

c) Construct a model community indicating residentd@l areas,
rice fields, rivers, a market, a chuyrch, a hospital, a school,
a playground, etc,, with models, The houses have spacious yards
where families plant fruit trees and vegetables, In the backyards
there are pigpens and poultry houses, Ask pupils to talk about
the community. Lead them to discuss the relationship between
space and the number of people,
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Community which is not crowded -+ .+« Spacious backyard
yet

Then say: -

After 25 years, the number of families in the community
increased, Married children left their parents' homes and buillt
their own houses in the vacant areas, (As the teacher narrates, he
adds houses to the model community), Families from neighbouring and

far-off towns came to live here, Soon all the vacant spaces were
filled with houses,

After many years, every vacant space wgs filled, including

the backyards (add more houses), The houses now are built close
to one anotheqt :

el ettt - R )
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Ask quéstions to make the pupils aware of the problem = the
effects of RPG (rapid population growth) on the community as vell
as on the health of the people, You may ask: !

a) Why were more and more houses built in the community?
What caused the population to grow? Can you say that this
community has r apid population growth? Why?

b) If the population of the community increases at a
moderate rate or slowly, will the people be affected? Why?
Why not? - : '

c) If, on the other hand, the population grows rapidly and
continues to grow, will the people living in this community be
affected? If yes, how? .

This series of questions may lead the students to state
a problem or a number of problems, such as:

a) What are the effects of RPG on the community?

b) How does RPG affect the health and well=being of
the people in the community?

Since this is a health education lesson, the teacher leads
the class to decide to solve the second problem, She also informs
the class that the cther effects of RPG shall be taken up in
social studies,

2, Formulating the hypotheses

To formulate a hypothes is/hypotheses for the problem:
"How does RPG affect the health and well=being of the-people in
the community?", the class may be divided into several small
groups and each group be given an article to read on the topic,
"Effects of RPG" (the teacher provides the reading materials)
Each group is asked to note down the effects of RPG mentioned in
their respective reading materials, This task completed, each
group recorder writes his group's list of findings on the blacke
board while his group leader discusses/explains their list,

The list of tentative answers may be something like this

1. RPG may lead to food shortages and malnutrition

2o Too many pecple living in a community may result is
over=-growding,

3+ Over-crowding may contribute to the spread of communicable
diseases,

4, RPG may cause transportation problems,
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5; RPG meay make health services inadequate
6. RPG may lead to many environmental sanitation problems

7. Too many people may lead to inadequate school rooms
and facilities.,

8. Economic problems may be an effect of RPG
9. Too many people may cause pollution

Through guided dlscu551on, the pupils agree to trim
the list to the effects of RPG which directly affect man !'s hedlth
and weld=-being (Nos.%*,2,3,5,6 and 9), The others, like efBects
of RPG on transportatlon, economy and schools will be taken up
in social studles. -

In each of the tentatlve answers selected, the pupils
shall also find-“out what the government is a01ng to solve these
problems,: i

3¢ Gathering of data

oy

~*  You may ask the class how they plan 4o gather data to
;prov1de indepth discussion of the tentatlve answers.

oy

The puplls may suggest the fqllow1ng.

)(a) InV1te'the home economlcs teacher to talk about effects
~of .fooa shortages on man's health and well=being.

(b) Interview -officials at the local National Grains Authority
. office on the rice: and corn situation of our country and
prov1nces.

" (c) Draw plctyres of overcrowding in a household, bus, movie=
house, church, or squatter areas and tell. storles, 1nclud1ng
personal experiences, related to the situation depicted in
the pictures and their implications for the health of the
people,

(d) Conduct a field trip to a community to observe water supply;
refuse disposal; sewage disposal; insects and rat control;
water, soil and air pollution, .

(e) Interview the health officer or the sanltary inspector to
find out how many new health facilites have been built in the
community over a period of 10 or 20 years,

(f) Study government programmes for.primary health care.

(g) Interview the health officer to find out if there has been any
increase in local health personnel over the years, including
govt. and private physicians, nurses, dentists, midwives,
and sanitary inspectors.,
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It may be good to call attention again to the hypotheses
which should serve as guide for gathering information:
a) RPG may lead to food shortages and malnutrition

b) Too many people living in a community may result in
overcrowding,

c) Overcrowding may contribute to the spread of communicable
diseases,

d) RPG may make health services inadequate
e) RPG may lead to many environmental sanitation problems
f) Too'many people may cause pollutign {
After discussion on how to go about doing step three,
the class is divided into committees or groups to gather the
needed data,(Step three may take a week to finish)

by Reporting,data/fihdings

At this stage, the pupils are now ready to present the
data/information they have gathered, Various methods may be
used to present the findings, In this lesson, the committee
which worked on hypothesis No,1 invited the home economics
teacher to discuss the relationship between food, health and
school performance,

The committee, likewise, presented a table showing the
rice and corn production of the country and selected provinces
“for the period 1975=1981, Another member discussed government
programmes for food production, '

The committee members who gathered data on hypotheses
Nos,2 and 3 presented pictures of an overcrowded house, a movie=
house and a squatter area, Two members took turns to discuss
- the situations depicted in the pictures and their implications
for health, Some members dramatized getting a ride in a bus during
rush hour, Another member talked about government housing pro=
grammes,

One member of the committee which tackled hypothesis No,5
presented the Primary Health Care programme and the Sarikaya
project of the Ministry of Health, Another member presented data
on the number of government health centres and health personnel
in the area over a 20 year (1960-1980) period. The third member
reported on the present number of available physicians, dentists,
nurses and midwives in private and public practice in the town.
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v The copmittee in charge of gathering data for hypotheses
Nos.6 and 9 presented a two=part report: (1) current status of
the ‘water, sewage and drainage systems of the town based on their
field trip; and (2) suggestions on how to improve the present
environmental sanitation in the community,

5. Testing the hvpothesés

Following the committees! reports,the class discusses and
analyses the information presented to ascertain its utility and
reliability. '

Such questions as these are asked:

a) Did the committee consult several sources of information?
How would you evaluate the sources of information?
Are they reliable?

b) Were data/findings that support, as well as those that
did not support, the hypotheses presented?

The teacher then leads the class to analyse each of the
hypotheses in the light of the information presented,

Throughout the reporting, the pupils look at the hypo=-
theses written on the board and try to compare them with the
information presented, to find out to what extent the inforw.
mation supported/did not support the hypotheses,

6, Formulating concepts andAggneralizatidns (conclusions)

In the light of the information presented, the pupils
now decide whether to accept or reject the hypotheses or
gather further information on the problem(s). For those
which they have sufficient information on, they proceed to
accept or reject the hypotheses one by one, Ther they formulate
generalizations, as follows:

a) Long periods of food shortage either in quantity or
variety, lead to malnutrition.

b) An increase in population requires a corresponding
increase in food supplies,

c) Over=crowding is a condition favourable to the spread
of communicable diseases,

d) As the populaticn of a vomnunity increase, the environ-
mental sanitation needs of that community, likewise,
increcase,
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e) RPG brings about environmental sanitation problems
such as inadequate water supply, insect and rat
control, food sanitation and improper sewage
services,

f£) The government has taken steps to solve the problems
brought about by RPG, through programmes such as:
(1ist national programmes

7. Stating one's commitment

The pupils may commit themselves to pass on the
new knowledge they have just learned by explaining the
hayuful effects of RPG on man's health and well=being to
their parents, '
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VALUES PROCESSING ON FAMILY SIZE

Objectives

The student should be able to:

1+ Understand the many contra=
dicting values related to
population education;

2, Choose freely from these con-
tradicting values and adopt
those which he feels com-
fortable with; and

3. Determine one's values with
regard to family size,

Procedures

1. Choose freely

By and large, the birth of a child is the product of a
series of free choices, To begin with husband and wife choose
each other., Fortunately, with the advent of modern science, to
have or not to have a child, or to have a big or small family is
no longer beyond man's free choice, Death may be beyond his
power to prevent, but not birth or conception.,

2., Choose from alternatives

Values clarification relies on the wisdom of learners to
choose between conflicting values, Values clarification is,
however, especially necessary in population educgtion, as both
pro-natalist and pro=-big family size positions could be rationa=
lized: To undertake a discussion on this, the teacher can follow
a set of arguments as stated below:



Rationalization icr

Big family size

Spali family size

often die. Since
children oiten die, it is
necessary to have more
children to make sure that
someone will inherit the
family wealth,

Ry

preserved, rather need not
work so ha:d tc be able to
provide more. tian enough
for the femilye.

b) Economic Veiue

Economic asset and security
for old age; children are
econonic assets and are
social security for old age.

Higher stancdard of living,

Tiving expenscs are less when
you have a small family. The
familv cen save to have consumer
goods plus money for recreation,.



- 32 -

c) Family Welfare Value

ig famjlies are educative and
happy., The bigger the family
the more chances to learn from
one another, Furthermore, big
families are happy families,

Better child rearing and tene
sionless families, Children are
considered "jewels" not nuisances,,
hence reared better, There is

no tension brought about by
insufficient resources in the
family,

d) Marriage-Related Value

An only child is a spoiled
child, Children from smaller
families are prone to adjust=-
ment problems, hence less
likely to easily adjust with
their future spouses,

Happy dispositiong, Children

from smaller families are nore
unlikely to suffer tension
while being brought up, hence
are likely to have happy
dispositions,
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¢) Personality=~Related Value

Ego support. The more children, Self-actualized, The less the

the more husbands are able to number of children, the more
demonstrate their virility and likely will they realize their
manliness., ambitions,

f) Moral Values

God's will, Large families Morglly irresponsible., A

are God's blessing. person who has more children
than he can decently bring
up is morally irresponsible,
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g) Social Values

Attribute of status. Parents , Social problem. Pgrents with

of the.year awarGees are . big families are likely to
- those who have many successful add to social problems,
children,

The conflicting rationalizations presented above show
why the choice between small cad big family size becomes
difficult to make.in the context of developing societies, to
which many students in the Asia and Pacific region belong.

3., Choosing after thoughtful consideration of consequences

The advantage of value clarification is that it allows
learners to use both rational thinking and emotional awareness
in examining human behaviour, in this case, man's fertility=-
related behaviour., The learners are led to analyse the conse-
quences of the choice of each ¢f the alternatives, with reference
to their own lives, To follow through the discussion in step 2,
the teacher can ask the students the following questions:

Choice qi bigger family Choice of sméiier family size

1. Health Values

How will it affect the health If I only have one, what happens
of my wife, myself, and our “if he/she dies? Who will inherit’
children? ' my wealth? ‘



2. BEconomic Values

Can I afford it? Can I provide Who will take care of my wife
food, clothing, education = and myself during our old age?
a brighter future for them? Who will help me in ny farm

fanily business?

3« Religious Values

Will God really help me provide What will people say if I have
for all the children that he only one child? Will they brand
will bless my marriage with? me as weak or simply stingy?

4, Prizing‘and cherishing

Values do not include only rational choices, but feelings
as well, When feelings are added to one's rationalization of
fertility<related values, then one becomes fully aware of what
he/she prizes and cherishes., The teacher askes the students
whether the values they have discussed are ones that they prize
and cherish,

5. Publicly affirming

If one considers a value important, such as the preference
for small family size, then he/she will not be ashamed to talk.
about it publicly, not only to help further clarify his own values,
but, more important, to help others clarify their own fertility=-
related values, The teacher suggests that to publicly affirm the
values developed, the students should strive to disseminate them
to as many people as possible,

6. Acting

"The proof of the pudding is in the eating", is a saying that
applies here, In family planning there is always a gap between
knowledge, attitude and practice. It is only when the learners get
married that they can prove if, in fact, a small family size norm
has been internalized by them,

7. Pattern of life

Fertility related wvalues are not and should not be inde-
pendently reflected and derived, They must be part of the overall
development goals of families, communities and nations, Fertility-
related values must be seen as a part of the overall pattern of
life of the people, This should not only be the ultimate goal
of wvalues clarification, but of population education as well.,
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IRAINING OF NSS VOLUNTEERS IN THE

(Duration of Camp = (roughly) = 16 days)

1st day » Fore noon session = 2 hours -

Introduction - Knowing each other - (games)
(See Annexure I)

2nd & 3rd days - Field work - Conducting the survey as per
the tool. |
4th day = Fore noon - Finalising the village survey report
by the different groups.
4th day = Afternoon session - Studying the group report,
~ to have comprehensiveness.,
(1) To look at it comprehensively
(2) To identify some important issues
(3) To analyse some problems in all its facts
5th to 8th days =~ Group work and ac¢tivities.
9th day - Evaluation reporting.
10th day = A function to mark the effect.

Note: In the evening several simulation games could be
organised in the camp. Everyday's programme also could be
evaluated. Students can be given responsibilities in turn
to organise various activities in the camp in gfoups in-
volving the local villagers, The villagers should form
part in each group with the student volUnteers; Each group
should plan its activity in its own way and complete the
work, There should be no competition but co operation,

The activity organised and conducted during the camp should
leave some identifiable marks in the village community.

At the end of the camp, there may be activities 1like

B Play festival

Exhibitions

Cultural shows

Series of special meetings to high- light

some developmental activities of the villages.

HWN -
e
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;
UNDERSTANDING ONESELF AND OTHERS IN A GROUP

* The volunteers go through a process of looking at
themselves and others in the group while being con=-
scious of their own individual identities,

* The prbcess is designed to help the volunteere gain
confidence in themselves, and to assist each of them
to relate to the others, This will encourage their
functioning as a group.

EXBRCISE 1: ENTERING INTO AN_INFORMAL ATMOSPHERE
OBJEC TIVE Time 15 mts,
To enter into a learning environment

EXERCISE

The trainer displays pictures, posters

of village events, happenings and scenes,
charts on topics 1like literacy with statis=-
tics and so on to add colour and to en-
liven the room. The trainer moves about
talking informally to the trainees.

EXERCISE 2: INTRODUCING ONESELF

OBJECTIVES Time 15 mts,

A* To feel at ease
* To realise the importance of one's own self,

EXERC ISE

The trainer and the trainees sit in'a circle

and share their names,

NOTE

* The trainer should 31t in the 01rcle and
introduce hlm/herself as well,

* The trainer should participate in as many
activities as possible throughout the
training.



EXERCISE 3: GETTING TO KNON EACH OTHER

QBJECTIVES Time 30 mts,
To find out as much as possible about

the other person.

EXERC ISE

The trainer asks the trainees to choose partners
and form pairs. In each pair they are asked to
find out their partner's names, the names by
which they are known at home, the names by which
they would like to be known during the training
programme, and anything else of interest,

The trainees return to the circle and introduce
their partners to the whole group.
* Did yoy like this activity? Why?
*  Did you like to introduce yourself to
the group? Why?
* Did you have difficulty in introducing
your partner? Why?
* Did you like introducing yourself to your
partner? Why?
Was the time enough?

*

=

OTE

* Be quick and casual when asking questions,
* Give time for the trainees to responsa,

EXERCISE 4: ANXIETY SHARING

OBJECTIVES o - Time 1 hgur

?\pwn feelings in the group

* To expr5§§“5T§7Ee ‘
*  To be aware of his/Her own emotions
* To feel that he/she is cared for

For the trainer:
* To assess the emotions of the trainees,
EXERCISE
The trainees are asked to sit in small groups
of three, and each group is asked to share two
anxieties they may have at the moment with the

others, Enough time is given to the trainees



EXERCISE 5;
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for this purpose. They came back in a large
group and are asked to share the nature of
their anxieties. The trainer lists the anxieties
on the board, ; '
Ask for comments in general on the list of
anxieties listed on the board., The other

questions would be:

* Was it useful to share your anxiety?

*¥ Was it easy to share what you felt?

* How did you feel about listening to other's
anxieties?

* What do you think about the other member's
response to your sharing of anxiety?

NOTE ‘ . LR

IR SO v .
The trainer should join in this activity and
share:his/hér anxiety also, The trainer must
realise that dealing with people's feelings
calls for sensitivity and respect. If stronger
feelings are expressed by the trainees, more
time and attention must be given. On occasions,
it may become necessary to spend time with the
trainees outside the session,

It will be necessary to continue the stress on
deliberate efforts in getting to know each other,

SHARING EXPECTATIONS

OBJECTIVES Time 30 mts,

* To begin to understand one's expectations
from the training progfamme,

* To meke a commitment towards sharing res-
ponsibilities for his/her learning,

EXERC ISE

The trainer writes on the board: 'One thing
I would like to do in the next 10 days is
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The trainer then suggests that each trainee
completes the sentence, When all the trainees
finish writing on the board, the trainer ini-
tiates discussion on scme of the following:

Most common expectations

*  Whether it would be possible to fulfil
these expectations within the duration
of the training programme,

NOTE

It is very likely that the trainees would be
puzzled and confused in being asked for their
expectations, Also, their expectations may
still be very limited and unrealistic, The
trainer would therefore need to encourage them
to think a little more by asking: "Is this all?"
"Is there anything more?" Expectation-sharing
need not be a one-~time exercise, but can be
done periodically,
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