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FOREWORD

The overwhciiing respoinse ihat Rajasthan council of
Pritnary Education received from people throughout the ten
DPEP districts and from others, even before the programme
is formally put to action, has made us all the more
determined and committed to the task ahead. Not that the

peopie who joined in laying the foundation of DPEP
Rajasthan are unaware of the growing expections and the
challenges in Frimary Education. They are the people whio
on the basis of their long and vared experiences have
‘;}lrough/y acquagnted themselves with the real issues in

education and the real potentiaiities of the school. They
have a kind of perception about what is going to happen
during the coming years in the field of education. The DPEP

plan formulation exercise has made the perception clearer
and more targetied. The plans prepared by the district core

teams form the essential base for this State Component
Plan.

What are the reai targets of District Primary Education-

FProgramime? What is iic agends that the Rajesthan Council

(]
of Primary Education has fixes ior itsell ?2 Kow ithat the
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are going to do for giving a beitter shape to the Primary

Education profile in the State.

Rajasthan Council of Primary Education, as stipulated
in its Memorandum of Association,, is established to function
as a social mission for bringing about a fundamental change
in the Primary Educ_ation Systerm, and through it, in the
overall socio-cultural situation. Tihe societal transformation
through education is no more just a distant ideal. Education
is now widely being accepted as a powerful and effective
medium of socio-economic chamge. The deprived groups
have found in education a vital sowrce of confidence building
and substantial support to the gradual strengthening of their
economic status. DPEP Rafasthan intends to wean away
these people from their passive _acceptance of whatever
facility is given to them from the above and from their
indifference to the actual implementation of the public
schemes. DPEP activities would involve the local people at
every step and more than that they will be capacitated and
empowered to make their active involvement an effective

instrument of change in.their lives and in the lives of their

children.

The best thing that might happen in improving the
present state of Primary Fducation through  OPEP
intervention is the capacity building of teachers and

educational institutions. Not that the DPEP is to bring aboul

Fd-Nole



g radical ahange in the pedagogical set up or in the amount
of teaching lerning material. It is just rmaking the existing
and the additional resowrces accessible to more and morc
children, having a maore efficient coordination between
various agencies involved, bringing about an attitudinal
change among teachers and supervisory staff, strengthening
all resource support insiitutions improving the teachers’
profile by making him more moiivated and responsive to
children’s learning requirements and that |/ belive would
bring ebout a world of change in the present scenario.
Similarly, DPEFP attempts to make the curriculum and the
teaching learning material more child friendly, class room

processes more activity based intresing and joyful.

! must make here a special mention of the girl child in
Rajasthan. In spite of all the concerted efforts made in the
past the girl child still appears to be deprived of schoot
accessibility. A/m»ost half of their total population are not
enrolled in the school and about 56% of the girls who are
enrolled drop out before completing their study upto class V.
The first generation learners who constitute more about .

/0% of the child population in 6-11age group have to

struggle with similar fate.

DPEP interrventiors are therefore primariiy focussed on
the deprived sections of children and the geographical arcas

not yet adequately covered by educational facilities.

Fd-Note



The State Component Plan also bears a téstimony (o our
sincere effarts for convergence with several governmental and
not non-governmental agencies interested in Primary Education
and woiking for the cause of the upliftment of the large

deprived segments of our population.

| sincerely acknowledge the hard work and important
contribution of all the district core team members, programme
personnel  and  supporting  personnel in producing  this
document. My -:pecia/ thanks are due to Sh. Privadarshi
Thakur, Secretary, Prifnary and Secondary Education of
Rajasrh—aflv, who was always with us to guide us in all the major
activities related to the pian formuiation. Sh. Subhash Garg
Speciai Secretary, Education has always been a source of
encouragement to us in the preparation of the p/anA right from |
the inception of RCPE. Dr. B. Shekhar Director, Secondary
Education Sh. D. R. Jodhawat, Director Primary Educatiori and
Dr. Sharad Purohit Diréctor, SIERT devotéd long hours cut of
their busy schedule enabling us to have a clear perception of

Primary Education related issues.

The DPEP Bureau and TSG have always been very
sympathetic to us and extended immense supporr at every step
enabling us to accomplish the task of plan formulation. | wish
to expres my thankfulness to Sh. R.S. Pandey Joint Secretary,
NMHRL and Mr. Dheer Jhingran, Dy. Secretary [or takiag

personal interest in the progress of DPEP Rajasthan.
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I must express nmy sincerc gratitude to the Hon'ble
Minister for Primary & Secondary Education, Rajasthan Sh.

Gulab Chand Kataria (or encouraying us (0 accomplish the task

in a decent and efticient manner. /)
(8. N.W/
Director
DATE: 16™ MAY, 1998 DPEP, JAIPUR .
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"ARISE, AWAKE
AND STOP NOT
TILL THE GOAL IS
REACHED..."

-SWAMI VIVEKANANDA



"EVERY VILLAGE
SHOULD MANAGE
THE EDUCATION
OF ITS OWN
CHILDREN... BIG

P X3

aAnd expensive
buildings are not
necessary for
educational
institutions."

- Mahatma Gondhi



INTRODUCTION

If you plan for one year, plant rice
If you plan for ten years, plant trees
If you plan for a hundred years, educate your children

"the State shall endeavour to provide, within a period of ten years
from the commencement of the constitution, for free and compulsory
cducation for all children until they complete the age of fourteen years ...."

- Article 45 of the Indian Constitution

EIUCATION is perhaps ihe oldest sabject in the worid. Pyer since
man has sei his teet on this planet, e has been educating himself to
understand this world and face its problems physically, intellectually,
emotionally and morally. It is another matter that his education has not
come to any logical conclusions in spite of the passage of billions of years.
It appears that the process of human education has absolutely no terminus.

"Education follows thé¢ laws of every human undertaking, growing
oid and gathering dead-wood. To remain a living organism. capable of
satislying with intelligence and vigour the requirements of individuals and
developing societics, it must avoid complacency and routine. It must
constantly question its objectives, its content and its methods."

,/So far cducation has been pre-dominantly the privilege of the male
child. the urban inhabitant and the well-to-do. \écndmjmbias, cliism and
cost of education have kept half of the humanity outside the school.

Education is a lifclong process for the students, the teacher and the
cducational administrator. In a modern society. one has to be learning from
the cradle o the grave. One must feorient oneself continuously or lose his
giip on life and s stark vealities,

URN
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PRESENT EDUCATIONAL SCENARIO IN RAJASTHAN

/The educational system in Rajasthan has registered a remarkable
growth over the past decadce, though the prevailing situation in the
state can hardly be regarded as satisfactory. Despite recording a
stgnificant increasc in the number of educational institutions (45%),
teachers (65%) and students (70%) during the past ten years and an
upward trend in enrolment and rctention figures, Rajasthan continues

to remain one of the most cducationally backward states of the
country.

/Literacy rate of Rajasthan (which is the second lowest in the
country) at 38.55% is substantially less than the national literacy
ratc of 52.21%. The state also has the lowest female literacy rate
with two districts, viz. Jalore, and Barmer, having female literacy
rates between 8 to 10%.

Total Literacy Campaigns (TLC) have been launched in all the
districts.Experience from the field suggests that as a result of
environment building, there is an increase in the enrolment of children
in primary schools in the TLC districts.

Access - Only 75% of rural habitations have primary schools within
a radius. of one kilometer and only 65% of rural habitations have

upper primary schools within the prescribed walking distance of 3
kms.

Enrollment - Gross enrolment ratio of boys~in 6-11 ycars of age
was reported to be 119% and 62% for girls. It has been reported that

more than 55% of the enrolled children drop out by the end of the
second year.

Gender and Regional Disparities -

“Even these modest achicvements are marked by stark regional and
sender disparitics. While the difference ‘hetween male and female
icracy rate is over 34%, the ruralfurban disparity 1s also striking:
the made Diteracy rate tor rurat arcas 15 47.5 1% whilce for urbanreas,
i 80,89 the c:mrcmivuﬁ" l'i';'_mt.'s for Temales is 11.54%, wnd
Eaaw, yl_-f;p:;(;ﬁvgly_%ccnr:iinj{ to thie 1991 Clencus, 1\7 out of 32



districts havc literacy rates below the state average, reflecting wide
mter-district variations.

< “l/nfrnstructure - The state has at present 33,801 primary school and

12692 upper primary schools. In addition, 16800 Non-formal
ducation (NFE) Centres are operational in the state. 27 District
Institutes for Education and Training (DIETSs) are functioning in the
state with the State Institute for Educational Research and Training
(STERT) as the apex body to impart training to tcachers.

Schemes - A number of schemes have been launched to improve the
cducational scene in the state by increasing emphasis on enrolment
and rctention through community participation. Notable among these
are Operation Blackboard, Border Area Development (Education
programme), Environmental Education, Tribal Area Development

Programme (TADP) Modified Area Development Programme
(MADP).

=  “Two ambitious innovations - "Shiksha Karmi Project” and "Lok

Jumbish" have started making noteworthy contributions in 1mprovmg
the educational scenario in the state.

Shiksha Karmi Project (SKP) was started in 1987-88 with the
objcctive of providing primary cducation to children living in remote,
hilly and inaccessible arcas. In select areas, the project aims to
revitalize and expand primary education through resolving problems
of teachcr absentecism, poor enrolment and high drop out, especially
of girls, with community support, i.e. active Village Education
Committees. Para teacher - a local youth (male/female) is identified
by the community, trained and given charge of the primary school
of the village. This para teacher is known as Shiksha Karmi and is
supported by a Sahyogi, who is located at the block headquarters. At
the district level, Shiksha Karmi Board, an autonomous body, runs
the project. Currently, this project is operational in 58 Panchayat
Samities of the state, running 2145 day schools, 3398 Prchar Shalas.

In the project arca, there is a marked improvement in school
attendance (85%) and achievement of minimum fevels of learning
among children studying in Shiksha Karmi schools.

-,
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Lok Jumbish aims to provide elementary cducation through mass
mobilization and participation of people. Itstrives for the completion
of clementary cducation by 6-14 vear old wirls and boys and to bring
qualitatve miprovement in schools and in the social environment. It
also endeavors for a reduction in construction cost of school building
through utilization of local materials and technologies. Currently
operational in 75 Panchayat Samitics, Lok Jumbish plans to cover
13 districts of the State by the turn of the century.

>

= Saraswati Yojana - An innovative scheme, "Saraswati Yojana", has
been recently launched to cnable girls living in far flung villages to
access cducation. Under this scheme, cducated women in rural
communitics are to be trained and entrusted with the responsibility
of educating 10-15 girls of their hamlets/villages in their own houses
or at a place decided by the community. This will encourage more
gu;ls to avail education oppoutunitics through informal
nmghbourhood set-ups. At present, 1220 S.Y. centres are functional.

= Early Childhood Care and Education (ECCE) activities -
Integrated Child Development Scheme is the largest ECCE
programme in the state. More than half of the needy child population
has been covered under various ECCE activities, but there is an urgent
need to extend its outrcach and upgrade its quality.

Constraints : High growth rate of population, a deep-rooted feudal
culture prohibiting frec participation of women, difficult terrain, harsh
climate, scattered population especially in desert arcas, ncglect of
the girl child, inadequate cducational infrastructure, particularly the
acute lack of women teachers, and meagre monctary resources are

some of the major hurdles in the.universalization of clementary
education in the state.

SPECIAL EFFORTS IN LAST 4 YEARS

Fhe state of affairs stated above has been a matter of serious concern
for the Staie Govl, as well as the people at large, and the seriousngss
of lhi‘s concern has l)m-n mcereasing, with the p:w;im' yc;n's the

-—-——""'_
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became evidentin the highest echelons of political and administrative
structurc ol the State Govt, This reflected itself in substantial
cnhancement of outlays available for the Education Scctor in the
State Budget, more than 60% of which go into Elementary Education

(EE). (The State Govt. spends nearly 22% of its cntire ?udgcl on
( (

Education, of which approximately 61% flows to EE).

the State Govt. formally dedicated its Annual Budget to Educat ion,
doubling the previous years P lay for Education o

Crores to Rs. 272 crores approximately. This trend continued in the
years 1995-96 and 1996-97 with Plan outlays of Rs. 311 crores and
Rs. 375 crores respectively: In the first year of the 9th Plan, i.c. the
current financial year, the Plan outlay for cducation is Rs. 216.85
crores which might appear to ve lower than the previous years Plan
outlay to the uninformed, but it has to be seen with the transfer of
Plan labilitics worth Rs. 229.89 crores to Non-Pian.

From 1992-93 to 1996-97 the sharc of EE on actual expenditure
basis is as under:

(Rs. in Crores)

Year Total Plan Lxpenditure Total Plan Tozal Non-Plan
on Education Expenditure on EE Expenditurc on EE
1992-93 126.03 4228 432.58
1993-94 157.17 61.66 563.85
1994-95 . 241.68 117.73 541.90
1995-96 317.96 201.12 74429
1996-97 371.98 201.12 335.14

As a result of the special emphasis oii education, particularly the
part relating to Universalisation of EE (UEE) the 8th Plan targets in
respect of opening of Primary Schools (PS) and upgradation of PS
to Upper Primary School (UPS) level werc over achieved. As against
the target of 3418 PSs. 5830 PSs were actually opened and 2649
upgradations to UPS were done against the target of 1420. Today
there is one PS in cach revenue village with a population of 150 in
tribal and desert arcas of the State, and 250 population in other areas.
There are no singlé tcacher schools. There is at lcast one UPS in
every Gram Panchayat arca.

¢
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In ordcr to improve the retention in schools through the input of
child-centred and activity-based teaching-learning the State Govt.
and thc UNICEF arc collaborating to implement a scheme called
Guru Mitra Yojana (GMY).

From the experience gained from special EE Projects covering about
15% of the villages in the State, the educational managers have come
to the conclusion that the following need to be pursued in a systematic

manner in a project format for UEE to be achieved in the forseeable
future:

(a) Intensive efforts to involve the local community, particularly

women in EE affairs on the basis of a genuine perception of
EE as a basic need.

(b) A fully-functional and active Village Education Committee
(VEC) doing SM/MP for every elementary school.

{c) Larger investment on intensive training of teachers for SM/
- MP and child-centred teaching-learning, and additional post
of teachers for the enhanced number of children in schools.

Larger investment on improvement of physical infrastructure,
equipment-base in elementary schools and provision of
teaching-learning material to needy children.

{e) Intensive training of tcachers for cvolving and practicing MLL
based teaching material and textbooks.

(f)  Larger investment on creation ef-nccessary supervisory

management structures to support and implement all the above
points.

in terms of investment on genuine requirements of EE sector State

has a 1‘airly commendable rcm"lrk !1 18 one of the ﬁrs; States to
apl 1 5 for

b_le_QLmQ__CJ_aL) Wthh the Cmtral Govt. i1s now askmg, other

States to emulate.



Rajasthan is also onc of the first States to have exposed
dmzmmmleiQQD_QLm_mmmmw_ﬂmLmWQh
village with a PS/UPS) short-1er
SM/MP realising that this is an essential mput in teachers lramm&
for moving at a faster pace towards UEE. These training courses
were organised recently, as part of the Praveshotsava (enrolment
Festival) organised during 1-14 July, 1997.

Y{ajaslhan is onc of the first States to have formally announced
the implementation of Compulsory Education Act in the State. In
the first Phase 2 districts, Jhunjhunu and Rajsamand will be covered
bx the legal provisions of the CPE_Act, 1964-which had till now
been lying unutilised on the statute books. This also reflects the

determination to move at a faster pace towards UEE which has
emerged of late.

The State Institute of Educational Research & Train’ilig
(SIERT) located at Udaipur is regarded as a premier {nstitute of its
type in the country. A comprehensive presentation on the training
capabilities of the SIERT would be made during discussions with
) ’E“I;IM_V_.FThere are 27 District Institutes of Education & Training (DIETS)
m the State which exclusively train elementary school teachers. In
addition to these there are 6 Colleges of Teacher Education (CTE)
and 4 Institutes of Advanced Studies in Education (IASE) which
have been strengthened through the Centrally Sponsored Scheme of
Tecacher Education. These DIETs, CTEs and [ASEs specialise both
in pre-service and in-service training. For training of teachers in
special projects like SK and LJ, there are about 7 NGOs which
function as resource centrcTFon training of teachers and master
trainers. There also 18 Pre-service training institutes for primary
teachers and 30 B.Ed. colleges which could, as and when needed, be

strengthened and empowered to take on larger numbers and diverse
training schedules.

The State Govt. has already sanctioned a project for setting up
a Computerised Management [nformation System (CMIS) connecting
one point in each district with the Directorate of Primary & Sccondary
Education at Bikaner and the State Fducation Deptt. in Jaipur. System
analysis has been alrcady mitiated and the CMIS can be suitably



strengthened and tpgraded as per requirement of higher investment
levels inspecial projects for primary cducation like when approved.

The facts stated above in this chapter, it is hoped, would establish
beyond doubt that achieving UL in the shortest possible time is
amongst the highest priority of the State Govt. today and cxternally
aided projects like DPEP would undoubtedly be of great assistance
in accelerating the pace in this regard. It may be mentioned that in
anticipation of cxternally aided projects for EE operating
simultancously in all districts of the State, sufficient provisions for
meeting the necessary State Share has been already made in the 9th
Five Year Plan of the State. It is proposed to expand such coverage
in 13 districts under LJ and in the remaining 19 districts through the
imstrumentality of DPEP, with SKP assisting in the remote and
difficult villages/pockets all over the State.

Yes, the climate is promising. Many achievements have been
made during the past decade or so. And commirements

Sfrequently reiterated.
v

But where are we at the moment?
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EDUCATIONAL PROFILE OF DPEP PHASIE 1 DISTRICIS.

A 71 i) “@""‘ ;
District FFemale Literacy GER . | l)mpout L Qut ot .\'Lht\()l“ ‘ ( Out ol school 7
ren x\QJM' , \V«:";m j{Q’(&j’\ 7 (n 111}1(1:3116;;(19 " Orl:u?f ]~hlooIL age ,—/ :
) Ponulation |
] B G B G | B G |
{
Lo Alwar 22.54 108.16 79.32 | 543 68.47 39 74 9.5 41.34
2. Bhitwara 16.50 104.72 61.02 | 60.66 05.00 29 66 2233 | 54.09
3. Thalawar 16.18 107.149 | 7547 | 54351 70.735 7 34 20.23 ; 4473 |
4. Jhnnjhena 25.54 71.53 73.3¢ 48.54 44.07 L 39 321 | S14S
5. Kota 37.56 99.15 92.45 4531 43.68 22 30 21.35 3191 |
6. Nagaur 133 108.5 74.70 50.59 65.42 ke 76 18.27 4470
7. Sikar 19.88 103.0 95.19 58.49 53.75 59 41 23.63 27.89
8. Siroh 16.99 116 69.56 63.56 73.78 07 22 14 47.82
9. Ganganagar 26.39 64.07 84.61 53.18 53.73 41 44 30.37 37.60
10. Tonk 15.24 106.25 60.81 60.80 64.70 17 40 21.23 54.05
T(T)T,-\ij 289 466
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THE DPEP STORY :

An Overview
* Main vehicle for smplementing UPE
Centic Facilillator

State : Prime Mover

Basic Concept

* Programme - not a project

* uilding an enabling environment to induce systemic changes in
attitudes, processes. structires...

* Decentralised planping and implementation

*

Capacity building of local community for cffective school
management

Specificity

* Targetting disadvantaged groups

- Gl child
- SC

- ST

- Minorities

- Working Children
Local solutions to local problems (contcxlualiiy)

Two directives

53

Clarity of Objectives

NS

Flexibihiy of means



AN EDUCATIONAL INTERVENTION HAS TO BE
CONTEXTUAL
(Contextuality is the cornerstone of DPEP)

An Educational System Model

1. CONTEXT 2.INPUT 3. PROCESS

There are numerous problem with education in Rajasthan. These have to
do with...

Diversity

0~ Scale
9 Access
O  Lack of community ownership
9/, Teacher related issues
a Poor infrastructure



O  Achievement Levels
O  Disparities at State Level

O  Quality of learning

25% 50% 75%
I [ |

—— GAP———
Adhieving Mastery Level of Learning

In{School | Drop o;lts

Enrolrmjent (40 lacs) Not
Enrolled

Access|to Schools (55 Lacs)

Total Chil{lren (6-11) (67 Lacs)

GIRLS BOYS

(The figures given here are approximate) >

Why emphasis on female literacy and education of girl child ?

z Female literacy in Rajasthan abysmally poor.
#  Regional and caste differences make it even worse.
“ Drop-out rate at primary and upper primary level is much higher

for girls.

4 Fifty out of Eighty one DPEP Phase 1 Blocks have lcss than fifteen



(N

pereent lemale literacy as per 1991 Cencus.

Higher Female lileracy is positively related io many social benefits
ke - small family size.

Children of cducated mothers are less pronc tnAnulcrnuurishmcnl..

The likelihood that a child will be immunized also increases with
mother's schooling.

Mothers' education has a dramatic ¢ffect on infent's survival.
frerulity rates fall as women receive more education.

Wonien's use of birth control rises with cducational level.

Schools fail at fairness where the girl child is

concerned...

Teachers Interaction With Boys With Girls
morc likely to... more likely to....
Subjects of discussion ....discuss facts & ideas ....discuss dress and
appearence
Typc of Activities ....encourage physical ...cncourage passive
activitics activitics & skill
Vait Time watt silently until ....Not to watt for
responds to question Iresponscs
Body fanguage . make cyce contact ....Not make cyce
contact
Speaking Time permit to speek longer L permits short

and more often responses
and less frequent
. FCLPONSC



PLANNING FOR INSTITUTIONAL CAPACITY-BUILDING OF
SELECTED KEY COMMUNITY INSTITUTIONS FOR EFFECTIVE
SCHOOL MANAGEMENT IN DPEP :

COMMUNITY

Not a homogencous group, it should be seen as a heterogencity consisting
of diverse interes{and power base.

EFFECTIVE SCHOOL MANAGEMENT
Not mere enrolment, it involves the total functioning of the school.

PARTICIPATION

*

*

It is a matter of process and degrees.
There should be no romantic idealisation.

Participation is not delcgation of responsibilities or offloading of
work.

1t should not be scen as mere material/financial contributions.

It should be seen as the "Sense of involvement” or "Emotional Bond"
between the local community and the school.

It 1s a process of eliciting initiatives from local community.

Participation is effective-only when authority and responsibilities
for decision making at basic level go hand-in-hand.

Creation of mere structures for participation can not ensure functional
participation.

An effort should be made to create a shared forum for all educational
issues of the village rather than a "Reductionist approach” to
components

Experiments with evolving a community bascd curriculum for
"village school" should be attempted.

To shake off the apathy and cynicisn of the people, the entry point
should be chosen sensitively. This could give messages in a positive
direction right from the begining.

There should be no alse promises. instead, limited claims be made
but positive dehivery should be ensured.



The approach tewards training should be extremely sensitive, the
trainer and taciiitator should be scea as a "roie model” by the
participants.

Pocal steengths civerse skilis of the community members should be
dentified and tuily vtilised for school dpgradation.

An effort should be made that the teacher 1s not very different from
the community cconomically. socially and culturally. If the teacher
is distanced in this seasce, itwould be very difficult for the community
o get a "sense of belongingness” which is pivotal for the entire
"community participation” paradigm. |

Simpler ways to involve parents and local community in school:

- Celebrating birthday of the child in school (the child can be told
in advance to bring his/her parents in the school, it can be cclcbrated
in a simple way in gencral assembly, other children would greet the
child, teacher may highlight the strong points of the child in front of
the parentsy.

Sharing the grici (teacher and a small group of older students
may visit the family in distress and cxpress their sympathy)

¥ Instcad of parent-tcacher association (PTAs), we may think of
having parent-teacher-student associations (PTSAS).

- Usc of community resources in day-to-day teaching i.c. retired
teachers, educated parents, old students, TLCvolunteers, social
waorkers, artisans, cte.

Mouthly activities in school for pregnant mothers, adolescent
girls, young parents and adult nco-literate; with full involvement of
ANM, AWW, T'LC and NIE workers.

- Prevention and identification of disabilitics in children through
commumty action.

~/
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Problem

Ca School attendance prevénts
children from caring for siblings

¢ School attendance prevents
children from attending to household
tasks:

, #  Preparation of food, planting and
{ carvesting, etc.

%  Curriculum requires that students :

enter at a particular age, attend school
virtually every day, continue without
_nteraption, complete an entire year or
fail

% Children pass the prescribed age
of entry.

& Failure is easy

Possible Solutions

Permit siblings to attend class

Set up day-care centers near school or
at work

Schedule school for morning or after-
noon only

Schedule school year around growing
seasons

Develop non-graded, unit-based cur-
ricula allow children to enter, progress
at own pace

Develop second-chance programs
Provide ways for children to join formal
schools later

Automatic promotion
Elimination of exams in early grades




THE COMMUNITY-SCHOOL RELATIONSHIP

1. NO RELATIONSHIP

—)

2. COMMUNITY PARTICIPATION IN SCHOOL

3. COMMUNITY PARTICIPATION IN SCHOOL AND
SCHOOL PARTICIPATION IN THE COMMUNITY

OR==3

C

A

4. THE SCHOOL SHOULD BE PART OF THE COMMUNITY




Reached

Reaching the unreached

Unreached

Reachable N Yet unreachable\
> &~ 7

1. Migratory Childrzn
2. Working Children

1 m-:-) 2 m> 3 %) 3. Street Children
“ 4. Tribals

5.9-11 age group non- enrolled girls

N
V4

Sustaining programs

Z
&

A

(Advocacy & Monitoring) Programme < N

Action Research
N

Advocacy & Monitoring



‘We need to focus on 4 Os of OUALITY

@ fmiprovement m Leacher Quality

7 . . .

p Fiprovement m Learnmyg Laviornmaent Qualily

/ Liprovement in School-Community relations Qualdily
B3

baprovement i Child Quality

Major Quality Issues arce ..

Comimunity - School Quality Learning Environment Quality
- : N * School's "academic climate™ and
Relevance of School Curriculum
management (teachers, parents,

* Panchayat:Nagarpahka/VEC/ headteachers)

MTA participation & community | * Opportunity to learn (time on task,

monitering of schoot effectiveness materials)

Al

) . , Infrastractural sapport : supply of
Perecived value ol edyentinn oo C
WCAChTTS, CIAsSTOOMS, TCSOUrCes.

i ) materials
Status of women

hmproved learmimg environment
(water santtation, buildings.
playground)

Teacher Quality

Child Quality

* ~e - Aw e N . .. .

Teacher Knowledge * Health & Nutritional Status
’ Pedagogic Skills * Burden of work

Classroom practices * Caring and nurturing practices at
.

Teacher motivation home/carly childhood

development

FOCUSSING "ACTIVE LEARNING CAPACIETY' OF THE CHILD

There has to be a major directional shift towards enhancing the active
learning capacity of the child. ALC involves a perception of lcarning
achievement in broadest sensce. not just factual recall but socially relevant
coinpetencies and skills such as higher ordes thinking skilis used ininquiry,
creatvity and problem solvine, The concept ol learning capacity also
svolves the chifd m "leamme o deam” cquipping the mdiv idual for fitelong,
wearnmg leading o community ecmpowerient.




WHAT ISACTIVE LEARNING CAPACITY OF THE CHILD?

Active 1’ Child's = Interact with . > Formal

Learning = Propensity . and the Resources Learning

Capacity f and Ability to - Takeoptimal 2 offered by any l Environment
’ advantage of | '> Non-formal

VARIABLE AFFECTING ALC

(Characteristics Children bring to the Classroony) | {Classroom characteristies)
J . \ ‘ N2
Primary Variablcs Secondary Variables Mitigating Variables
o N — N
- - Affect the physical well Aftects the child's relationship Classroom interactions
<D beimy of the learner with others and processes
e ; I
N J J T N J ¥ N2 J N2
Flealth Hunger Psycho- ECE Leaming Aptitude - Quality of Teacher Availabiliy Direct
Numrioen level Social -~ Receptivity Instruction Quality ot learming Services
Sratus Support materi! to school

SHIFT FROM "EDUCABILITY" OR"TEACHABILITY™
(WHERE A CHILD PASSIVELY RECEIVES INFORMATION FROM THE TEACHER)

TO
ACTIVE LEARNING CAPACITY

(WHERE CHILDREN ARE ACTIVELY ENGAGED IN EXPLORING STIMULL PROCESSING INFORMATION
AND EXERCISING THEIR CREATIVITY)

Focussing on ALC would be the central theme of the curriculum development, text book development, training and
convergence strategies of DPEP in Rajasthan.



Classroom
Characteristics

Characteristics Children Bring to the Classroom

Mitigating

Primary Variables Secondary Variables Variables

Intervention Strategics
(c.g. supplementation,

Health/Nutrition Child/Caretaker Schooling
Status Interaction <:> History

dcworming, sensory H
e || Active
y % @ @ initiatives) Lea rni ng
Classroom Ca paCIty

Characteristics
learning resources,
teacher quality,
curriculy, use of
instructional time)

Starting at Birth ﬂ Primary School Years ﬁ

Interventions that improve Child Quality and School Quality are :-

General HUnger . Learning
Support¢> Level Aptitude @Recepctiveness

CHILD QUALITY
1. Health and nutritional status

2. Emotional Intelligence

ALC depends on emotional intelligence. There are five main domains of emo-
tional intelligence:

Knowing one's emotions
Managing emotions
Motivating oneself
Recognizing emotions in others
Handling emotions

nhwbh =

IQ and Emotion Intelligence are not opposing competencies.

ALC here depends on several social and emotional measures:

1. Being self-assured and interested

L1



2. Knowing what kind of behaviour is expected and how t@ reitnin
the impulse o nusbehave.

3. Being able to wait, w tollow corrections and to turn to tcachers
for help.

4. Expressing need by getting along with other children.

" "How to learn” depends on seven key ingredients of E1:

.  Confidence

2. Cuniosity

3. Intentionality

4. Sclf-control

5. Relatedness

6. Capacity to communicate
7. Coopcrativeness

[uterventions in Kl in childhood:

The emotional lesssons of childhood can have a profound impact on tempera-
ment, either amplifying or muting and innate predisposition. As behaviour gencticists
observe, genes alone do not determine behaviour; our environment has imimense overall
efiect. Our emotional capacities arc not a given; with the right learning they can be
improved. There are more alarming deficiencics than lagging scores in maths and read-
ing, i.e. emotional literacy. Children of today are'doing more poorly in these specific
ways: v
Withdrawal or social problens,

Anxious and depressed
Attention or thinking problems
Delinquent or aggressive

RCUR OS] (\) -

These problerms, taken as a group, are barometer of a sca change.
iKids can be taught that:

I, You always have choices about how you respond to cimotions
Y

N9

How to manage cmotions, reahzing, what s behind a leeling
and learnmy wivys to handle anxicties, anger and sadness.

3. Learning to he a good histener and guestion-asker.

4

vd be



6.

Distinguishing between what someone says or does and your
own reactions and judgements.

Being assertive rather than angry or passive.

I.carning the arts of cooperation, conflict resolution and
negotialing compromise.

BEGINNING IN 'EMOTIONAL INTELLIGENCE' IN DPEP

Ed

' This may call for a change in the strategics of teacher training.
Special meetings with parents to tell them about what their
children are learning.

Thus, weaving the school, the parents and the community more
tghtly. ‘
Focussing on reshaping schools in building a "campus culture”
that makes it a “caring community”, a place where students
feel respected. cared about and bonded to classmales, teachers
and the school itself.

Sclected action rescarch projects with the help of state level
institutions.

PROPOSED STRATEGIES & INTERVENTIONS IN DPEP

I the above hackgound, in bricf, the main strategies in various compo-
nents of the proposed DPEP interventions are:

PRIMARY FORMAL EDUCATION

1.

J

Opening of new schools as per GOR norms, where it is not
avatlable.(1997 population base)

Twao tcachers in cach new primary school as per existing GOR

norms out of which one is a regular grade I wacker (1o be
appomted by the established GOR procedures) and the other

3 L



1s a 'para teacher' to be identitied and appointed by the VEC. The VEC will
be competent to remove him/her also.

Non-recurring grant of Rs. 10,000/- to cach new primary school.
MLL bascd text books.
Development of Guide Books for teachers and Work Books for children.

TLM grant to &l:( and tcachers, _ 7

N

ALTERNATIVE SCHOOLING

1. In keeping with the 'additionality of rcsources' principle of DPEP, it is
proposed that whatever is presently being spent on NFE by the Department
of Literacy & Continuing Education (GOR) in the phase I districts, would

) be made available to the RCPE to enable it to run a revitalised 'alternative

schooling' sctup. RCPE would bear the additional cost, if any, in running
of the A.S. centres.

2. Basically, two types of situations have been visualised,

(1) where school age-group children arc available for formal teaching but
'GOR norms do not permit opening of new primary school. In this situation,
it is proposcd that a full-day (6 hourly) A.S. centre will be started;

s (i1) where school age children are not-available for a regular 6 hours teaching
A\ ., (in case of working children and child labour), a_four hour A.S. centre has
i W 5 ~

o been proposed.

3. The text books to be used in A.S. would be the same as being used in
formal primary schools.

4. As the 6 hour AS. centre is akin to 'Divas Vidhyalaya' (Aangan Pathshala)
bemg run by Shiksha Karmi Project, the management of such centres (in
remote and difficuitarcas onlvy is proposed to be transfered to the Shiksha’
K Board.

W



Hoth the AS. workers (6 hourly and 4 hourly) would be

Cidentified and appointiment by the Local commnnity.

—~

L

LM gront to AS workers on the pattern of PEE.
Pcedagogic support and supervision by cluster level.

Incentives based on performance.

TEXT BOOK DEVELOPMENT

ECE

]

[ P)

12

Jutlding on the experiences of LIP, SKP, Sandhan, SIER'T &
other Hindi speaking DPEP states.

GOR committee to have a time-bound review of the various

ongoing text books and rccommend one set of,o(text book to
be operational in the entire state. 4

€
DPEP to develop work books for children and tacher guide
books.

)

l:@wsmg ECE as an integral part of the UPE strategy.

Ensuring complete convergence with the efforts being donc
by the Directorate of Women & Child, e.g.:

Svnchronsation of timings of AWC and primary scéool.

Additional traming support to all AWWs to take up ECE
activitics.

Supplementing the honorarium of the AWW additional Rs.
200/ per month to be borne by DPEDP for teking up BCE
activities dditionativy,

Noew 110 conires being pioposcd tor the same sties where



World Banic assisted 1CDS U would be operational in the

COMTE BRVe VOIS,

- FOLE kits o be devetoped by harnessing the skills of DWCRA

workers.

3. Joint trainings (ol ECE and School teachers) and supervision by
the cluster level.

4. Development of a 'learning complex’ in the village (ECE centre
to be situated in the premises of primary school).

TRAINING
1. Creation of a small training cell in SPO.

2. Converging the resources and institutional capabilities of SIERT

and DIETS.

3. A three tier model of training :

State Level Training of Key Resource
persons

District Level Training of Block Resource
Persons

BRC Level Training of Tcachers, AS workers,

ECE workers, community
mobilisers.

ISTF Al

Y



4. Developing BRC incach block (except where DIET is situated)
as a training institute catering to the training needs of primary
school teachers, AS workers, ECE workers and clected public
representatives,

5. Converging the SOPT and other ongoing (rainings  being
conducted by DIETS.

6. Training Durations (days) :

Category First Year Subsquent Years
Qv

Teacher 9 6 ¢
'Lv-Q

AS Worker 40 15

ECE worker 6 ) 6

ViEC 2 2

N (w
WO
PO AR N TINES ! 1

- "
y ’ F’NJ /\ -;\1'\\'\
- 2

COMMUNITY MOBILIZATION

I Recognising it as an integral part of the UPE strategy.

Q9]

Ensuring convergence (operational and financial) by the joint
efforts of community mobilization teams (CMTs) and
intersectoral facilitating teams (IFTs)

3. The source of the initial data base is the findings given by the
‘Praveshotsav' organised in July, 1997,

4. After the project becomes operational, it is intended that
detaled micro-planning and school mapping cfforts would be
undertaken with the help of the Tocal community.

N

it s desired that a follow up of the micro-planning excrcise
should be done every year.

LR R as|
PR



0. Assigning specific role to the community in identification,
appointment and removal of A.S. and ECE worker

N

7. A mcans of socio-cconomic transformation.

CIViL WORKS

1. Construction of BRC in every block (except where DIET is situated),
prefcrably in the premiscs of a UPS at the block HQ.

2. Construction of CRC, for an area covering 10-15 schools (radius 8
kms.), necessarily in the campus of a UPS.
3. Community Participation in civil, works (material or in kind) to be
y p
promoted at all levels, but not mgndatory.
4. Unit costs of various activitics under civil works are :-
(Rs. in lacs)
BRC ' 7.40
CRC 1.75
New Primary School
(\J \" 1 3room -+ | staff room and varendah) 3.75
. A \':
\ \F-‘” AN
if) g‘i \'\' {2 room + | stalf reom and varendah) 2.50
IR
: G a {1 room 1 1 staft room and varendah) 1.25
AN
‘)f\
\‘% {0’)

o]
(e
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Repairs-

Major

0.50
Minor 0.25
Thatch-
LECE and A.S. Centres 0.10
Drinking Water facility-
Hand Pump 0.45
ﬂggg_oxuxlccli()l1 0.15
Urinal facility- 0.05

CAPACITY BUILDING

»

SIERT

Provisions have been made as per the felt need. (strengthening of
computer lacilitics, training facilitics, hostel furniture, vehicle
on rent cte.)

DIETs

Again, provisions based on felt needs (vehicle on rent, computer

operator on contract. Civil works, furniture etc.) No formal taking
over.

BRC

A new centre to be established at block level with residential
tratmng facihities. Vehicle onorent for support and supervision
acuvities inhe block (tor 7 days in a month).



4. CRC

A new fevel of pedagogie support and supervision to be created
tor every 10-15 schools.

5 VEC

A community body to take care of all the educational aspects of
the village.

GENDER PERSPECTIVE & SPECIAL PROVISIONS FOR GIRL CHILD
1. Gender perspective across the DPEP interventions.

2. 100% preference to females in selection of AS and ECE workers

3. Ensuring full participation of women at VEC, CRC, BRC and
District level

4. Special incentives to SC/ST girls coming to primary formal schools
aina A.S. centres in blocks with less than 15% female literacy.

5. Special 'Condensed course' and 'bridge course' for drop-out girls...

on
w



THE TRANSFORMATION ATMFD AT:

From

TEACHER
A paid government servent

LEARNING
Rote Learning

SCHOOL
A dejected place

CHILDREN
Shy, hesitant and semi
literate

CLASSROOMS
Bare Walls, dilapidated

COMMUNITY ATTITUDES
Passive acceptance of
poorly implemented

govt. schemes

To

A 'Guru' of the past who was the
torch bearer of knowledge and
wisdom

Child centred, activity based,
joyful learning

A place for fun, joy, societal
interaction and learning in the
real sense.

Cheerful, inquisitive and with
high learning levels.

Colourful and attractive

Conscious, aware and sharing the
burden of UPE with the State

L

1




MATRIX
LINK BETWEEN ACTIVITIES/SUB-ACTIVITIES ENVISAGED TO CRITICAL COMPONENTS OF DPEP

Critical components of DPEP

No, Tit'e of Universal ' Universal | Qualitative Instituti- | Joyfut Community ( Teacher Gender
Activity /Sub Activily Enrolment R Retention { limprovement | onat Learning | Participation| Empowerment herspective
fcarning Capacity
H Devp.
+
1. Opening cf new v f 4 v v
Schools i
i
!
2. Opening of AS ‘ v : v v v v v
Centres
3. Interactve and v v v
continuous
training
4. Capacity building v v v v v v v
activities
5. 3chooi repairs % v v
»
6.  Additionai rooms v v v v g
7. Drinking Water 4 4 v
8. Urinals v v v
9.  School Management - v . v v v
& Micro-olanning
10. TLM Grants to
' 4 ' ' 7
1. £M18 .
12, Pedagoyic support "'
& supervision at v v / v v
CRCs R
13. Sirengirening ECE 4 ’ v v
past of ICDS.
P
14. Opening of new v v v v
ECE centres
15. TLM to SC/ST v % v v
Girls
16 Prkige
o0t el
courses (or . 2 v v
drop-out
children.
1“ l')
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Rajasthan : A General: View:
Geographical personality of Rajasthan
Spatial features, drainage and climate

. Vital statistics for Rajasth'm :
- 3;3--_5.Iﬂfergrat|0n of R‘:Jasthan

5'57@1,;;1:0 Dlstncts of DPEP ph'lsev .—I
_:Statlstlcs for DPEP dlStlICtb




2. RAJASTHAN : A GENERAL VIEW

Rajasthan - a synonym of sacrifice, Jouhar' and Valour and an admixture
of old and new, has imvincible forts of Chittorparh and Ranthambhor, the diverstlied
hictehts in the Arvalli horizons and depths i the Chambal ravines. The unending
ripples on the sand dunes of Thar desert, the alluvial plains of Ghaggar, Mahi, Ghamhir,
Banganga and Luni basing all add colour, glamour and fervour to the vistas ol the
State. The State geography has contributed much in building up the material history,
archacology, culture, socicty and all round development of its people and land. Not
only this, but it has also been the focus in safeguarding the people against the
mvasions from the north west. Positive checks have been registered in the past in the
transmission of aridity towards cast and drainage hydrology in India alongwith
Locust Swanm vieidity in turbans, cherished folk dances and folk lores, epical records
and unmatched terracotta samples that mint the geographical environment of past and
present.

s

2.1 Geographical Personality of Rajasthan

The State of Rajasthan in the Indian Union can well be compared to a dynamic
natural laboratory or a systematic documented cultural muscum.

The physical features of the State attribute to the physical net-work of the
country and the continent as well. The diagonally stretched, Aravalli ranges
contribute to sky-line not only of the state but of the country in general. It is the main
dividing line (water biscction) between the Bay of Bangal and Arbian Sea drainage
systems. “The extension of Aravalli's from South-West to North-East allows the
monsoon winds to pass through unobstructed glens of Rajasthan parallcl to
Humlayaq allowing condensation and rain to occur in this region. o

The Aravalli chain is also the guiding line for the castern odd plateau land of
Malwa, Bundetkhand, Baghcelkhand. Uppermal, and Vindhyan plateau. The castern
rolling platcan in vindhya's is essentially the product of Aravalli mountains and relates
to the history of earth. The Aravalli too exerts its antidotal effects against the various
Himalayan orogenies and acts elfectively in shaping and re-shaping the physical and
scomorpholocical contours of Rajasthan in particular and Indian in general since
Pre- cambrian era. It also governs the dramage system of Indian subcontinent. The
aurallel fiow of Chambal, Lunt and Panchnad is essentially the outcome of Aravalli's

cxtension thatalso controls the direction, dip and alignment ofboth river Yamuna and
Banas.

N
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The Aravalli happened to be the castern extrimily of mesozoic extension of sea
contributing, unlimited Gypsum, fuller's carth, and saline reserves in the western
reaion of Rajasthan. Nevertheless the Aravallis serve as the main source of most of
the nivers viz. Lant, Banas, Berach, Gambhir, Gambhiri, Sabi, Sota, Mahi, Morcl,
Bandi, Manshi, Sabarmati and Banganga in the State. Their valleys remind us of the
cradle of the people of Rajasthan throughout the history. Both agrarian and indistrial
socictics have been natured and nurtured along with their drainage pathways. The
mythological Sarswati and Dhrasadvati are also fed by these mountains and is claimed
that Pandavas remained here during exile.

To add, these mountain chains have also given an impetus to the vegetative
cover of the region, various types of plants of cconomic interests- viz., medicinal
herbs, Truits, furniture woods, and other forest products grow on the slopes and foot
hills of Avavallis. The vegetation as such has played a dynamic role in balancing the

population, air, water, land, health and riclics endowing prosperity to the people of
the arca.

Aravallis can well be said to be the 'treasure land' of essential precious,
muiii- dimensional and utilitarian mincrals. Several minerals viz. zine, copper, mica,
marble, granite, ete. have been uncarthed. There is a great scope of these minerals in
the des clopment of Rajasthan.

The district of Sri-Ganganagar, Bharatpur,Alwar, Dungarpur and Banswara along
with their plains have also been ascertained as an admixure of palacolithic, mesolithic,
neolithic and the recent civilsations. The human activities in the aforesaid plains are
congregated with those of Indo-gangethic and Gujrat plains. The agricultural
advancement, the commercial activities, and industrial development arc the main
achievements of the region. The religious and spiritual aspects in this materialstic
society have also not been left aside. Kalibanga and Pilibanga's archacological
remains date back to 4000 B.C. Giriraj & Govardhan are the sacrcd masters of Lord
Krishna's activities. CIMCO Wagon factory at Bharatpur. Copper compiex at Khetri,

and Lead and Zinc Smelters at Debari (Udaipur) arc among the national temples of
the present dav.

The Great Indian desert in the past, served as pathway for the invaders,
prigrims, and plunderers and imperialists rom central Asia when means of transport
were vares Nonwithstanding under the adverse environmental conditions the
comntinications ol people with their lugvage were m progress. Conscequently the

erst-while feudal princely states of Rajputana and the present day states rarely



subjugated i the past. Under all adeversities, the ecological balance has always been
matntained through out the entive Grreal Indiai Desert. The desert conditions of "Thayr!
do not orginate and operate in isolation but have their bearings on the whole
sub-tropical arid belt of the world. Synchronized with extreme temperatures, hot
sand, sand dunes, sand bars, sand busins, salinity and salline depressions,
fossil-dunes and carboniferous fossils, along with sandy birds, animals, grasses and
Zerophytic plants are all the contradistinctive peciliarities of the desert conducive to
the essentials of a balanced cco- system of the'Indian Sun- continent. The desert
summer conditions of low barometric pressure belt that exists along the borders of
Jodhpur and Bikaner districts regulate the onset and departure ormonsoon Hence
the Indian desert is of immense value and is &' pivot'of Indian economy'.

Climatically too, the Statc of Rajasthan has an amalgamation of Arid, Semi- arid
vertical midst estending from Sri-Ganganagar to Dungarpur and sub-humid east of
Kota, Jhaiawar and Banswara district respectively. These climatic divisions prevail in
the complete Indian climatic system. The sct of these three different climates are
responsible for varied crops, crop-combinations, cropping patterns, soil types, flora
and fauna of this subregion, which culturally amounts to our ecological habitat and
mchie. customs and costumes, food- habits and livliihood.

Conciudingly. the spatial features and climatic conditions are the fundamental
units thatdelimit our social, cultural and physical activitics. Millets arc the main crops
ofand zone whereas rice and maize are the chiel’edibles in sub-humid region. Camel
t5 the beast of burden of desert while bullocks are deployed- in sub- humid areas of
the State. Livestockssheep and goat rearing is common in arid west that cater the
miik,mutton and wool demand of the people in India. 'GANGA RISHALA' a Camel
uinit of Bikaner has been serving the cause of national defence is an outcome of the
arid region. The national bird' peacock’ and the state bird great Indian Bustard
"GODAWAN" are the symbolic ideals of the State. All these potential contra
distinctions. cumulatively influcuce the national, the continental and the global biotic
and abiouc activities, to a very large extent. Last but not the least, in its industrial
progress. agneultural attamments, scientilic advancementand socio- cultural persuits,
Rajarthing hios persatls cmerged out s o ceopraphical pantograph amongst the

he Indian Unron,
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VITAL STATISTICS OF RAJASTIIAN

(S.No. ftem Year Unit Rajasthan
I.  Arca 1991 Square Kilometrgs 342,239
2. (A) Total Population 1991 Number 440605990

(3) Density of Population 1991 Per Sq. Km. 129(persons
3. Cities and towns 1991 Per Sq. Km. 222
4. Sex Ratio 1991 Per 1000 910

Birth rate 1995 | Per 1000 239,

Death rate V95 Per 1000 7.34~
5. Villages 1991 Number 39%810
6. (A) Total cropped land 1990-91 | Lac Hectares 193.8

(BB) Net Area Sown 1990-91 | Lac Hectares 163.77
7. Groos Area lrrigated 1994-95 | Lac Hectares 58.15
8. Arcaunder:

(1) Foodgrains

(including Pulscs) 1994-95 | Lac Hectares 129.26

(11) Oil Secds 1994-95 | Lac Hectares 3492

(in) Cotton 199495 § Lac Hectares 04.86

(1v) Sugarcanc 1994-95 | Lac Hectares 0.22
9. Production :

(1) Foodgrains

(including Pulscs) 1994-95 | Lac Tonnes 117.10

(11) O1l Seeds 1994-95 | Lac Tonnes 28.34

(111) Cotton 1994-95 | 000 Bales 149

(1v) Sugarcane 1994-95 | Lac Tonnes 9.87
10.  Livestock 1992 [Lakh No. 484.46
1. Co-operative Societies

(Credit & non Credit) 1994-95 | Number 20184
[2. Sale value of minerals

(Major minerai only) [994-95 | Lakh Rupees 32968.01
13, Registered tuctories [994-95 | Number 842
i Literacy f991  IPereentage 3855
15, Percapita ncome 1991 Rupcees only 4191

" [ o8]




2.2 INTEGRATION OF RAJASTHAN

The present State of Rajasthan is, infact, a combination of some 22 princely

States, big & smaller and the centrally administerd area of Ajmer. The intcgration of
erst-while princely states and the British administerd area of Ajmer into the present
State of Rajasthan is a story of continuous development and growth n response to
the five feelings of people of this region. The integration was achicved in following

Slages :

(a)

(¢)

(¢)

(d)

“I'he United States of Rajasthan -- Inaugurated on 25th March, 1948 the
United States of Rajasthan was originally formed by the smaller carstwhile
States in the Southern-East namely Banswara (including Kushalgarh), Bundi,
Dungarpur, Jhalawar, Kishangarh, Kota, Pratap Garh, Shahpura and Tonk.

Scecond Rajasthan Union -- Soonaftercreation ol united States of Rajasthan
the ruler of " Mewart also expressed willingness to join the Rajasthan Union.
As "Mewar' was a very big native state, the Maharana of Mewar was
declared as Rajpramukh. The then Prime Minister Pandit Jawahar lal Nehru
inaugurated this second Rajasthan Union on 18th April 1948.

Greater Rajasthan Union -- Sccond Rajasthan Union comprised only
Southern & South-Eastern parts of the present State . Negotiations were
still going on to convince the 3 major States of Rajputana viz. Jaipur, Jodhpur,
Bikancr. also Jaislmer to join the United States of Rajasthan. Ultimately on

12th March 1949 a greater Rajasthan came in existence with merger of the
atorcsaid states.

Integration of Matsya Union -- By March 1948 almost all States of
Rajputana had been integrated into Rajasthan. The Matsya Union formed
of 4 smaller States of South-East Rajasthan ( Alwar, Bharatpur, Karauli.
Dholpur) was the only exception.On 15th May 1949 the Matsya Union too
cotintegrated mio Rajasthan,

.
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(¢) Addition of Ajmer -- On November 1, 1959 Ajmier the centrally adminstered
part of "C" State Abu, a part of Bombay State and Suunel Tapa of the
Mandsor district of formal Madhay Bharat were also integrated with
Rajasthan following the recommendations of the States re-organisation
Commission. Fhe sub division o/ SIRONT was taken away from Rajasthan
and mcluded in tie State o Madhy Pradesh. |

This is how the present State of Rajasthan assumed its administrative shape and
the cultural unit.

2.3 Administrative Divisions

Administratively the State is divided into 6 divisions and 32 districts. Rajasthan
was the first State to start Panchayati Raj. The dream of democratic decentralization
was materialized with the inauguration of the Panchayati Raj by the then Prime
Minister Fandit Jawahar lal Nehru on 2nd Oct. 1959 at Nagaur. Presently, the Panchdyati
Raj 1s a well Knit system organised into 32 Llla Parishads, 237 Panchyat Samitis and
9185 Gram Panchayats.

Rajasthan has 3.42crore hectares.geographical area, out of which 50% area is
culturablesThe /\grlcultmal production of the state mainly depends upon south-cast
monsoon rain. The rainfali behaviour generally remains abnormal, being irregular,
scanty. untimely, uncvenly distributed with prolonged drought periods and
occastonal local floods (Japur 1981, Jodhpur 1990). The average rainfall for the
State is 58.64 cms. conscquently, the water resources of the state are very much
lmited and meagre comprising only 1% of the national gross water resources. The
extremes of femperature, pressure, winds, rainfall, cloudiness cte. have caused the
land ol Ryjasthan through mechanical rock weathering, chemical disintegration,
crosion and mass wasting. This whole process of weathering and disintegration
coupled with sun-shine and isolation demanded tor the need of rrigation in the State.
The nrrigation faciiitics available are neither equally distributed in the state nor {ully

dependable. It is due 1o uneven distribution of rains coupled with dependability of
rigation mirastructure,

In DEE ni-shell the geographical conditions have not only determined the
ceot 1(WI. social, and cultural scciinio of the state but have also adverscely effected
Hie Dterney, Renosthan e considered one of the educationally backward states havine
vibcraesy percentsre 340 onby The famnle Titeraey 1w only 20% 0 In other words 4 out
of evers Sowomen e dhterate i tng State, Thus eftorts like Universlization of

PrimaryBiementany Bdacanion ave the first neeessity Tor development of Rajasthan.
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§ S.No. Name of Arca | Population Literacy Sex | No. of

} district (sq. kmi) perccntagc Gi{M I ratio | villages

I

iil Alwar 8380 1320287 43.09160.98122.54 { 880 [1946

| 2 Bhilwara 10455 311144 31.65(45.95(16.50 945 1565

| |

F 3 Sriganganagar 20634 {552112 41.82155.29{26.39 | 877 [4438

E

‘!4 Jhalawar 6219 150963 3294148221 16.18} 918 | 1448

l 5 Kota 12436 |739835 47.88164.03 1 29.50! 887 | 1881

h :

i

L 0 Nagaur 17718 1342636 31.80149.35| 13.29; 942 | 1374

!

.7 Sikar 7732 1387521 |42.29|64.13| 19.88| 946 | 931

£

' 8 Sirohi 5136 |127582 31.94146.24| 1699 949 1 440

9 Tonk 7194 190-:20 3307150641 15241 923 1 1019 '
10 dhunjhunu 5928 |325044 47.001068.32| 25.54; 931 824 ‘

|
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Rajasthan happens lon of the most backward states of India as far as
cducation in concerned.  Today, Rajasthan's literacy rate at 38.8 percent is the
sccond lowest in the country and 13.3 pereentage points below the national average
of 52.1 pereent. The female literacy rate of 20.8 percent is the lowest in the country
and 1.6 pereentage poimnts beiow the national average female literacy rate of 39.4
nereent. .

Priniary ducation in Rajasthan s characterized by low participation high
drop out rates and unsatisfactory scholastic achicvcmcnls.‘\’{hc gross cnrollment
ratio in the State in 1991, was stated to be 65.6 percend (6-11 years age group), which
is lower than the national average o759 pcrccnl&ﬁw pereentage of enroliment of
givis at the voper primary stage ( 11-14 age eroup ) 15 17.29, which is alarmingly low.
The overall picture is that not more than 15 percent girls and 25 percent boys
complete 8 years of education before they reach 14 years of age.

Rurai girls in Rajasthan usually do not go beyond primary school, and that too if
itis Tocated close o their homes. Even where a girl lives close to a middle school,
she is not sent there after reaching puberty and soon-after, she is sent to her
husband's home, thus ending any possibility of further learning.  Another major
deterrent, for girl children to attend schools is the lack of women teachers, since
parenis prefer to send their daughters to all girls schools.

~femalce literacy in Rajasthan presents a dismal picture and therefore poses a
major challenge. Despite the fact that rural women do possess remarkable skills and
exhibit wise management of resources and that their survival strategics against all
hardships imposed by adverse geographical conditions and recurrent droughts, are
remarkable. The fact remains that, in the present situation their inability 1o have
access to the written word 1s a major handicap.



( SCENARIO OF PRIMARY EDUCATION

General education Scenario

Districtwisc literacy rate

Organisational structure of education :  State
Organisational structurc of education : District
Educational institutions . Schools
Enrolment

Districtwise number of students

The teachers

District number of teachers

FFemale hiteraey

Education {for scheduled castes

Educaton for scheduled tribes

izducation for handicapped

Izducational facilities for minority groups
Aiming of Micro-Planning

Educational schemes

Free distribution of textbooks

Shiksha Karmi Project

Lok Jumbish
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STAPE WISE FITERACY RATE IN INDIA

1991

A\ States Literacy Rate Raking on National Level
Uniion Territories Male | Female Total Male Female Total
B Andra Pradesh 5513 3272 44 04 6 7 6
)2 Arunachal Pradesh ) 51.45 29.69 41.59 | 6 4
)3. Assam G1.87 43.03 52.89 9 10 10
4. Bihar 52.49 22.89 3K.48 2 2 i
)5, | Goa 83.64 67.09 75.51 27 27 27
6. | Gujrat 73.12 48.64 61.29 19 16 18
)7. Hariyana 69.10 40.47 55.85 16 9 il
)8. Himachal Pradesh | 75.36 52.13 63.86 21 20 21
DY, Karnataka 07.26 44 .34 56.04 13 11 12
10. Kerala 93.62 86.17 89.81 31 31 31
11. Madhya Pradesh 58.42 28.85 44.20r 8 S 7
it
12. | Maharastra 76.56 52.32 64.87 22 21 22
3. | Mampur 71.63 47.00 59.89 18 ) ¢
F4. | Meghalaya 53.12 44.85 49.10 3 12 9
S0 Mijoram 85.01 78.00 82.27 29 30 30
1G. | Nagaland 67.62 54.75 61.65 14 22 19
17 Orrisa 63.09 34.68 49.09 10 8 S
IS, j Punjab 65.60 50.41 58.51 il 18 5
19. Rajasthan 54.99 20.44 38.55 5 1 2
20. ! Sikkim 65.74 46.69 56.94 12 14 13
b1 | Tamilnadu 73750 5133 | 62.66 | 20 19 20
22 Tripura 70.58 49.65 60.44 17 17 17
3. | Uttar Pradesh 55.73 2531 41.60 7 3 5
—
D 4 West Bengal 67.81 46.56 57.70° 5 i3 P4
S, Andman Nikobar 75.99 05416 73.02 23 24 24
L6, | Chandigarh S2.04 72.34 T7.81 25 28 28
127 Dadar Nagae Tivelt | 53,50 20,98 0.7 4 - 3
AN RSN S200 ] ey | 7800 2 2 20
o man & Deev N2 ool So ZAUNY 26 AT B
SIEN Fakhva Doeen SIS 7789 S1U7N AU 2 2
N Pandichien ’.'*1.(‘.\_‘!‘_“(_71(.;'_'5 74.74 2 2z ir 2s
EINIREA 64,13 19,29 52.21 - - f -
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EDUCATIONAL STATISTICS Of RAJASTHAN

(i thoascands)

1996-97
DISTRICT WISE. UITERACY RATE IN 1991
ES.Nu. District Rural Area Urban Area Total o
T M F T M F T M I

i Biare 2307 3759 8.84 67.01 78.70 5347 4173 54.63 2703
2 2089 43.00 9.31 3389 69.83 36.88 3478 51.30 17.33
3. Gurgs i 33,75 S 50.07 19.50 64.18 74.17 52.36 41.82 55.29 26.39
4 Hamnranzarh {Inchfded in Ganganggar District)
s Jhasnibunu 44.65 66.23 22.04 58.79 76.01 39.36 47.60 68.32 25.54
6. Sikar 39.03 61.80 15.42 55.40 72.70 30.82 42.49 064.13 19.88
7. Adiner 3510 54.97 1396 7649 87.56 6407 5234 68.75 345
8. Abvar 38.02 56.76 16.73 72.73 84.86 57.89 43.09 60.98 22.54
S. Biharatour 373 3843 1243 63.37 77.07 47.25 4296 62.11 19.64
1. Diipur 3101 47.13 9.89 3431 66.64 39.36 3509 5045 15.25
I Jaipur 3503 5552 1232 67.69 7923 3436 © 50.38 66.67 3L
il Dausa 339 3415 10.90 6083 78.07 41.01 36.87 50.75 14.15
13 Bannar 13.79 31.83 420 59.84 76.96 3940 2298 36.56 7.68
i4 Jusaliver 2310 3792 4.71 66.49 80.89 47.21 3005 4199 11.28
15, Jajore 2036 306.20 585 53.86 72.32 3279 23.76 3897 773
16. lodhpur 26.00 4382 649 66.33 784+ 5193 40.69 36.74 2258
1" Pa'i 3013 43.63 1147 56.91 7427 37.68 35.96 3442 1697
18. Nagaur 28,14 45.76 9.75 51.05 67.64 32.54 31.80 49.35 13.29
19, Sirali 23,08 30.57 9,23 67.33 R2.78 49.72 3104 46.24 16,99
0. Bundi 2602 H0.65 939 63.87 7854 4709 3275 4740 16.13
2] Jhatavwar 26.32 41.89 9.29 67.70 §1.19 52.67 32.94 48.22 16.18
22, Kota 38.30 57.74 " 16.39 71.42 82.84 58.14 55.24 70.66 37.56
23 Sawaimadhopur 3131 49.82 937 6041 76.32 41.96 25.86 5394 14.52
24 Karauli (Inchifded in Sawaimgdhopur District)
25, Tonk 28.29 45.68 9.48 55.78 70.90 39.15 33.67 50.04 15.24
26. Banswara 2046 33.70 8.87 7745 87.09 66.85 26.00 38.16 1342
2T Bhilwura 2431 38.36 9.61 61.89 76.13 45.90 31.65 45.95 16.30
RS Chiorgarh 2730 4437 10.55 08.88 82.18 53.81 3428 50.55 17.15
2. Doongarpir 2701 4226 11.92 7391 8550 60.90 3055 4571 1540
0. Udaipur RANE 3897 10.08 76.01 36.16 64+ 3490 48.73 2041
3L Baran 3193 4995 1225 62.09 7127 .75 36.57 53.76 17.22
RN Rajsamand 2820 46.00 10.87 67.96 83.19 5142 33.09 30.66 15.54

RAJASTHAN 30.37 47.64 11.59 65.33 78.50 i)ﬁ 38.55 54,99 20.44
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It is not that scriousness of the situation was not realised, or efforts were not
madc. 1tis, inlact, result of such cfforts that the state has registered some impressive
achicvements in the ficld of education as a whole since 1995, The total number of
boys schools has risen from 4,679 10 47034 and of girls schools from 464 to 4392.
Stmilarly, enroliment rates have gonce up from 3.43 and 0.66 lakh respectively for |
boys and girls o 54.79 and 22.49 lakhs. The number of teachers has increased from
20,110 to 2,'66,502.‘{iteracy levels have risen from 14.4 percent for males and 3.00
percent for females in 1951 to 55.1 percent and 20.8 percent respectively.

Difference between rural and urban arcas are striking. The male literacy rate for
urban areas is 78.50 percent while in rural areas it is 47.64 percent. The
corresponding figures for female arc 50.24 percent and 11.59 pcrcent.“’fﬁere are
wide variations in literacy rates among rural areas: for example, there arc over 800
villages in all the districts without even a single literate male. Out of the 37,889
inhabited villages-in Rajasthan, 5,458 (14 percent) have no litcrate female.

The major causes for Rajasthan's educational backwardness may be summrised
as follows .

- Social conscrvation and rigidity.

- Difficult geo-climatic conditions.

- Neglect of education in pre-independence cra.

- Insufficient educational infrastructure.

- Unsatisfactory quality of education

- Non-involvement of village community in education

- Centralised and unresponsive management structures.

- Lack of educational oppourtunities for women and disadvantaged sections
of socicty

W
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Organisational Structure

Primary and Secondary Education in Rajasthan is organised into the following 5
Dircctorate's and 4 Autonomos bodics.

1. Dircctorates

i. Director of Scconday Education

ii. Director of Elementary Education

il.  Director of Literacy and Continuing Education
iv.  Director of Sanskrit Education

v.  Director of Bhasha Vibhag

2. Autonomos bodies

i.  Board of Secondary Education
i Rajasthan State Textbook Board
i Shiksha Karmi Project

iv Lok Jumbish v
v Balika Shiksha Foundation A\

In Secretariate, the Secretary, Primaiy and Sccondary Education ig assisted by
special Secretary, Dy. Sceretaries and Assistant Sccretaries. Earlier, fhey’ used to be
on]y@Directorate for Elementary & Secondary Education. In 1 a separatc
Directotate was organised for Elementary Education. Both the Dircctorates are
stationed at Bikaner. For Educational Administration the State is divided into 6 ranges
viz, Jaipur, Jodhpur, Udaipur, KotayAjmer and Churu ( for Bikaner).Each range is
fooked after by Dy. Director. In districts, therc ar¢ DEOs for every 150 Sccondary
and Senior Scecondary schools (both  girls and boys). The DEO is §§ assisted by
Additional DEO. For cvery 300 Primary and Upper Primary schools, there is one
DEO( £le who is assisted by Additional DEO, Sr. Dy. DEOs and SDIs.

[n Rajasthan, all the primary schools in rural arcas have been transfered to
Panchayati Raj Institutions. Thus, they are in control and supervision of Zila Parishad
adinPanchayat Samitis. In cach Zial Parishad there is one Sr. Dy. DEO. In the filed the
Priniary Schools are supervised by BDOs and SDIs. 1t is worth mentioning that the
primary schools of town (urban arcas) arc in the control of Education

i e - ~ey s A
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ORGANISATIONAL STRUCTURE OF EDUCATION DEPARTMENT, RAJASTHAN

EDUCATION MINISTER
(§

SECRETARY (P&S Edu

, . , 1. Board of Sec. Edu.
SPL.SECRETARY ‘
£ 2. State Text Book Board
DY.SFE{ RETARIES 3. Shiksha Karmi
_ ¥
e 4. Lok Jumbish
ASSTTAECRETARIES : 5. Balika Shiksha
| Foundation
2 O (8 ¢
DIRECTOR ‘ DIRECTOR DIRECTOR DIRECTOR DIRECTOR
See.lidu. Elementary Edu. Lit. &cont. edu. Sanskrit Edu. |} Bhasa Vibhag
£) [§) O (3
2 L Jt. Director Addl. Director Dy.Director
Lddl Director SIERT O *
3) > O Y 3
- Dy. Director - : - DEOs
Jt. Director IASE T3 Literacy Non Formal
- 0 3 0 3] 3]
Dv. Director ED-CIL CEO| - DEO Dv.Director Jt. Director
8] U Y Y [T
.[ DIET Schools Schools of Asstt. Director Dv.Director
under 7.0 Edu. Deptt. (Y] T
DLCO - Asstt. Director
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ORGANISATIONAL STRUCTURE

OF EDUCATION
IN
DISTRICTS
$ ¢ O
DEO (SEC.) DEO (ELE.) CEO ZP
y) 3
O ADDL. DEO SR.DY.DEO
O O
ADDL. DEO SR.DY. DEOs BDOs
T y O
SDIs SDIs
SR.SECONDARY & 0 | Q
SECONDARY SCHOOLS UPPER PRIMARY SCHOOLS PRIMARY SCHOOLS
(GI RLS & BOYS) & PRIMARY S‘CHOQLS ‘ UNDER P_RI'S IN
OF URBAN AREAS RURAL AREAS
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Dircctorate of Literacy and Continuing Iiducation is divided into two main
wings viz, litcracy programme and Non-Formal Liducation. Though the Dircctor and
Additional Dircctor supervise both  the wings but in the filed they have differeni
organisational structures. There are separate Dy. Director, Assistant Director and
District Literacy Compaign Officers (D1.COs). The Non-Formal Education is
supcrvised by Dy. Directors at the range level and Assistant Directors in the Districts.

The organisational structure for Sanskrit Department does not exist in each
district. The DEOs and Dy. Directors have been stationed only in the districts/ranges

where Sanskrit Schools/Colleges are running. Director Bhasha Vibhag is a stationed
at capital.

The Secondary Board of Education is responsible for conducting
cxaminations of Secondary and Sr. Sccondary classes. It is stationed at Ajmer.
Printing and distribution of the core textbooks of school level is the responsibility of
Rajasthan Textbook Board (RSTB) located at Jaipur. LJ and Shiksha Karmi project,
the two important innovative cfforts in the ficld of Primary Education are conducted
with their headquarters at Jaipur. Details of these interventions have been given in the
turther paragraphs.

Educational Research and Training is the responsibility of State Institute of
Educational Rescarch and Training (SIERT) Udaipur. In the districts DIETS have
been established to regulate the in-service training of teachers. Punculity and regular
attendance on the part of tcachers, effective supervision and inspection by the
sub-division and district levels officers and coordination in between the various
branches of the education system are the basic defecencies at the grass-root level
which have adversely effected the quality of education at primary level.

3.2 The Schools
‘/f\;mcnlloncd mn thelablc(l99() 97) thercare 33,801 primary sche schools 12,692 Upper
Primary Schools, 3,501 Secondary Schools, "1404 Sr. Secondaly Schools and 27

Navodya Vidalayas in the State. Thus, there are more than 50,000 schools of various

levels. In other words the number of schools have gone up by 10 times as compared
to 1951.
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EDUCATIONAL STATISTICS OF RAJASTHAN
1996-97
NUMBER OF EDUCATIONAL INSTITUTIONS

S.No. | Description Govt. Non Govt. Total
01. PRE-PRIMARY SCHOOLS

BOYS 12 2 14

GIRLS 6 8 14

TOTAL 18 10 28
:)%/ PRIMARY SCHOOLS

BOYS | 28877 2675 31552

GIRLS 1909 340 2249

TOTAL 30786 3015 33801
03/ UPPER PRIMARY SCHOOLS

BOYS 9222 2087 11309

GIRLS 1088 _ 295 1383

TOTAL 10310 2382 12692
04. SECONDARY _SCHOOLS

BOYS 2552 507 3059

GIRLS _ 371 71 442

TOTAL 2923 578 3501
05 SR.SECONDARY SCHOOLS

BOYS 839 261 1100

GIRL 215 89 304

TOTAL 1054 350 1404
006,

INSTITUTIONS

[.A.S.E. 2 2 4

CoiLE. ) 6 6

EDUCATIONAL COLLEGI ; 32 32

DIET 27 - 27

SCHOOLS 8 10 18
07. NAVODAYA_VIDIHYALAY 27 - 27

it




EDUCATIONAL STATISTICS OF RAJASTHAN

1996-97
SNo, District Pre Primary Upper " Secondary | Senior Total
Primary Primary Secondary
01. Bikancr - 833 315 116 39 1303
02. Churu - 953 420 105 48 1526
03. | Ganganagar - 1363 522 103 45 2033
04. Jhunjhunu 1 1052 570 170 84 1827
0S. Sikar - 1182 459 170 47 1858
06. Ajmer 11 1236 436 154 86 1923
07. Alwar - 1835 820 184 70 2909
08. Bharatpur ! 1235 514 144 47 1941
09. Dholpur - 612 200 48 17 877
10. Jaipur 1 2289~ 988 326 160 3764
1. Pausa - 784 358 S0 31 1253
12 Barmicr - 1608 408 80 23 2119
13. Jaisalmer - 4406 132 26 9 613
14. Jalore - 701 272 57 22 1052
15. Jodhpur 8 1356 554 151 67 2136
16. Pali - 1004 399 116 44 1563
17. Nagaur 2 1378 510 156 48 2094
18. Sirohi - 407 156 58 18 639
19. Bundi - 719 235 59 22 1035
20. Jhalawar - 993 239 49 25 1306
21. Kota 1 780 324 128 59 1292
22. Sawaimadhopur - 1375 569 152 43 2139
23. Karauli (Included in §awaimadhopur District)
24, Tonk - 785 312 71 - 32 iZ()()
25. Banswara - 1137 391 73 35 1636
26. Bhilwara 1 1334 499 138 52 2024
27 Chittorgarh - 1414 439 99 47 1999
28 Doongarpur - 882 290 65 25 1262
26 Udaipur 2 1028 5S4 183 70 2737
30 Baran . 765 L 240 1 63 19 1087
31 Rajsamand - 746 271 3 20 1119
32. Flanumangarh 6OV 340 HO4 41 lioe
;”: P
TOVAL i 28 33801 12692 . 3501 404 SHdla¢
e ; ,




EDUCATIONAL STATISTICS OF RAJASTHAN
1996-97

ENROI.MENT

(In Lauacs)
(\)//1/ E G > 6-11 YEARS
BOYS 42.85
GIRLS . 23.71
TOTAL 66.56
02. E GROUP : 11-14 YEARS
_.BOYS B 15.16
" GIRLS 5.75
TOTAL 20.91
03. AGE GROUP : 14-17 YEARS
BOYS 9.138
GIRLS 2.688
TofAL

11.826

t.‘n &
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EDUCATIONAL STATISTICS OF RAJASTHAN

1996-97

DISTRICT WISE NUMBER OF STUDENTS
) (In thousandsy
S.No.p District Pre-Primary to V Class VI to Vil Class IX to XII
Boys Girls Total Boys Girly Total Boys Girls |, 1otal
}--- — - - ’
|

0} Bikancr 109 ol 164 208 160 58 58 10.1 o338
(. Clivr 159 9 8 S1.4 249 04 0 6 06
03. Ganganagar 109 72 181 50.6 21.7 72.3 26.0 11.2 | 37.2
U4 Jhuribhunu 181 112 293 64.6 23.7 §7.3 48.0 18.3 C66.3
0z, Sikar 204 113 317 70.8 19.4 90.2 46.4 8 56.2
(0. Apirr 8 118 B 604 353 ™7 92 173 ATy
07. Abwar 233 138 371 100.8 40.3 141.1 62.2 15.3 - 78.5
1\ Bharatpur 167 S 255 617 20.7 &84 457 96 ; 553
3] Dholpur Y 37 122 AR 64 K7 163 29 ' 191
10, Jupur 312 189 K8) 1643 AT RROA 100X 370 I N
1. Dausa 133 Vs R 333 209 w34 M6 43 389
12 Iuner 126 5 171 M7 50 06 183 2 Ak
i3 Jaiahmer 41 16 57 86 33 12.1 sS 12 70
14 Julore I Ky 134 250 147 06 107 13 ; i
15 Jodhpur AR 1M 2 906 359 1133 372 130 i o2
16, [?ah 161 8 4 402 12.7 629 263 30 ; 313
17. Nagaur 203 94 297 62.2 15.9 78.1 37.8 3.9 33.7
I5. Siroht 80 37 117 17.1 7.3 244 11.0 3.0 ! 14.0
19, Bundi o7 41 (8 233 87 20 138 34 ! 172
20. Jhalawar 92 46 138 28.1 8.9 7.0 15.2 3.3 18.5
Tl Kota 137 102 239 49.0 21.7 70.7 33.8 14.9 48.7
A Sawaimacdhopur 183 8 20 824 n7 103.1 H4 72 316
Rt} Karauh (Inclfided in Sawaimadhopur Dist ict)
24, Tonk 99 58 1587 38.4 12.0 50.4 21.4 4.8 26.2
Y Banswara 121 (o) 189 253 82 333 173 60 33
20. Bhilwara 134 51 185 42.7 15.3 38.0 26.3 8.7 35.0
20 Chutorgarh 130 B L) 76 140 516 42 &1 323
o Doongarpur ) 5 153 239 96 o 355 14.7 32 | 199
. Udaipur 171 108 ) 559 2238 Y 319 136 453
), Rajsarmand &4 g 124 306 128 54 123 38 16.1
3. Barn 8 H 128 254 13.1 3R3 143 31 174
2 Hanumanginh 8 R 133 36.7 17. M 240 75 315

Total 4285 2371 6656 [1516.0 575.0  |2091.0 913.8 268.8  |1182.6




En-spite of mercase in number the ratio in between the various types of schools

s less as compared 1o the ratio envisaged in the New Education Pollcy, as
nun(mm(lumlu

Ratio of Schools Ratio of NEP Ratio of Rajasthan
I Primavy/Upper primary - 21 2.66:1
2. Upper Primary : Scc. 2.5:1 3.62:1
3. Sce. o Sr.Secondary 2511 2.49:1

[t may be noted fron: the table for districtwise number of schools that Alwar,
Jatpur, Udaipur, Bhilwara, Quwzximudhopur, Jodhpurand Sri Ganga Nagar have more
schools as compared 1o the districts such as Sirohi, Dholpur, Jaislmer, cte.

I3 The Teachers

In all types of schools - primary, upper primary, sccondary and sr,
sccondary- the ratio between male and female tcachers is approximately 3 : 1. In-
primary sctioois the number of _female teachers is 27,282 as against 07,772 male
teachers. Atupper primary level the numbers for female and male teachers are 22,982
and (_):%__(_\_‘lx respectively. Although, the State Government is trying to increasc the
Cry ol female teachers through reservations in teachers - training colleges and
reeruitment but  because of the distance factor and non availability of qualified
teachers in the backward districts there is still wide gap in the total numbers of male

and female weachers. IUis evident from the table showing teachers working in various
types of schools.



EDUCATIONAL STATISTICS OF RAJASTHAN
1996-97

NUMBICR OF TEACHERS

S.No. | Description _Govt. Non Govt. Total
01. PRE-PRIMARY SCHOQOLS
MALE 15 28 43
FEMALE 139 72 211
TOTAL : 154 100 254
ozj PRIMARY _SCHOOLS
MAIE 57492 10270 67762
; FEMALLE 20256 7026 27282
: TOTAL 77748 17296 95044
03. UPPER PRIMARY SCHOOLS
MALE 54248 14413 68661
FEMALE 13682 9300 22982
TOTAL 67930 23713 91643
0. SECONDARY SCHOOLS
| MATLL 27380 4033 31413
5 FEMALL 6623 3931 10554,
TOTAL 34003 7964 41967
05, SR, SECONDARY_SCHOOLS .,
MALE 21684 4653 26337
FEMALL 6357 4900 11257
PO AL 25041 Y553 37594
S R . e




EDUCATIONAL STATISTICS OF RAJASTHAN
1996-97
DISTRICT WISE NUMBER OF TEACHERS p ,

- Ji thousands)
f IRNTE Prnerice: Pre-Primary Prinnny Upper Primary Seccondary Sy Sccondary | Grand=torai
vpor | T ™ FoloT | m ¥ T M F T M FooT | ¥ T
I Becmer - : <1 1482 093 | 25451 1638 | 1132 270 84 735 [378 N 31 R SRS b NI<
2 Chars . - - 1212 600 | 2730 2281} 4| 2723 1072 163 {233 EHY 24 e At ) N
Fro Gancanagar - - < [ 2140 | 1166 | 3306 | 2188 1325 3513 | 811 397 | 1208 00 302 1202 |} 3839 3390 929
IR FTE R EHE ! ! 2 | 2076 8542930 3068 | 77113839 | 1615 284 1 1899 1 1300 357 0 1eST L oSeen 1267 105327
B3 Sitar - - - | 2771 672 | 3443 30031 367 3370 | 1600 239 | 1839 | 1065 139 | 1204 | 8239 1417 9830
i, A I Colas | 2634 | 2359 | 4993 | 2452 13| 4195 1201 731 1032 | 1857 | 1062 2610 1 IR SN0 RTEL
87 Ao - - . | 4089 | 1353 | 5442 | 4488 | 1272 5760 1 1615 499 | 2114 | 1360 402 1 1962 11732 3326 1527
h2 Diveratpu Lo 27 2890 $35 | 3425 3340 { 02 ) 4042 | 1SS 2 [T40 1 10N M RIS Wi SN Ut
1. Pralpn . - <12 198 | 1640 (1481 141 ] 12891 496 91 N7 i 7 473 1w WD 3w
I, et S p g | 475 | 3170 7916 | SI2E 35954 87161 2540 1708 | 423 | 278 | 2395 ) B U S (& SR I Uk
I IDRITRN - - - | 1935 207 22320 336 | 207 W3 O9M 174 [148 638 "t i R ThL BT
2 i - - - | 2163 S04 2667 2024 | 210) 2243t 638 4 A2 +1 t03 4 ! AN uuy o Bl
£ ARSI - - - 593 IS 781 629 @] TN 260 R BN 137 37 174 v N AN
B Jwere - . - | 1319 287 1606 | 1338 2001 133 326 57 303 REN N RN RN R L
P Tochpur 2 sy | ] 36 | 2558 ] 5822 1635 | 1310} 1ot 1299 696 | 1993 209 “Oo U YOS BN
EY [ : -1 239 5801 3100 270 337 Rdee 1088 172 1230 St iIR” ST I T el
17 Nagaer 2945 634 1 35791 2925 449 3374 | 1595 234 11829 930 fo0 | 1090 1 5395 1477 9871
G Sirohi L[ 20 |27 868 318 11861 9631 179 1142 | 372 126 698 37 17 487 | 1774 766 3540
i9.  Bund: - . - 1391 5190 20107 1299 S19] 181} 499 193 692 433 108 M3 R KR SR
Lo dhalawar - - - 12104 647 [ 2751 1417 343 | 1760 | 421 104 515 415 123 538 43537 1217 55%4
1. Kem 1|24 |25 | 2036 9352971 1833 1002 | 2835 | 1025 782 | 1807 964 992 | 1956 | 3839 373§ 9397
22 Sawaimadhopur - - - 3384 513 ] 3897 3261 376 3857 | 1406 171 1577 %1 21 178 o T 1049
23 Karaul: (Inkleded) in Sagaimadhgpur District)
24 Tonk - - - | 1608 539 [ 2147 1881 404| 22831 663 166 829 600 128 728 | 4732 1137 5989
A Hanwarn - - -1 1609 7720 2381 1900 327 42| 682 256 918 O+ 221 S63 SARAREE BN O
6. Bhilwara - 3 312145 | 11613306 2537 1074 3611 | 1267 337 | 164 988 348 1336 | 6v37 1943 9880
2 Chaorcarh - - - 1947 041 | 2888 | 2237 73| 2% 95l 243 174 ST M [131 ACO M A NN
e (M;unngPnl - - -] 182 614 2436 18IS o3| 28T} 6O L4 AN 4903 N 360 TR s M90S
29, Udaipar b oo e | 1927 | 4673 | 2301 | 1236 | 37 481 975 | Mo | I3 817 MR YT dees (304
3 darap - . - | 1838 414 22521 13241 N8| 1ot2 | 370 164 PRE} R I 421 STUIN BP0
it Rl - : - I 461 1690 | 1479 ] IR IReT 603 [42 ARR 32 [40 632 AR B U
32 elinumangerh - - - 1w 78] 2170 1848 39 0 922 204 ] 11N 020 210 ARy RN\ S B SR
TOTAL 33 1 1254 67762 127282 95044 |68661 22982 91645 B1413 (10554 41967 26337 11257 [37304 [194116 72186 266502




Yoo Female diteracy

he Bicwaey profile of whinen i Rajasthan continues to be very poor. The

Fornade diesiey tate (o e staic as o whole is 2008 pereent. However, ihis figure

niakes the wide region and caste based variations that exist among dilTerent groups of
women hiteracy rate very trom 7.7 percent (Jalore) 10 37.7 ] pereent (Ajmer) for females.
“Out of the 37889 inhabited villages in Rajasthan, 5458 (14 percent) have no literate
leniades and 39 percent of Jaisimer's villages have no literate females. More than 46
pereent of ail viilages have less than 1O percent female fiteracy and only 6 pereent
have ferab: Licracs levels higher !h;m 30 pereent. In Chohtan Block (Barmer district)
the fuimade Bierney e is as fows as 2.2 pereent,

<

caturc 1s the widening gap in literacy. The 1991 census

that the female literacy rate is 34.2 percentage points less than the male literacy
rate of 53,1 percent. This is higher than the gender gap of 30.7 percentage points in
the 1951 census. when the female literacy rate stood at 13.99 percent as againsta ratc
ol ALT6 Tor mades. The gender gap i- also wide in terms ol educational ~'l|'uclm"
Gut olaiotal ol 3TSTE privary sehools, only 1650 are girls schools. This gap h
been steadity increasing since 1951 when 10.42 pereent of all schools were xonls
schools in 1990 this figure tell to 4.064 percent.

I

Avery d ISLUU.(WIHU i

i

shows

32.4.1 Efforts for female literacy

With a view 10 boost up female literacy special efforts have been made during
the last 4-5 years under the following schemes, specially designed for the purposc :

% Intensive Girls' enrolment campaign.

Ii. Attendance Scholarships to girl students

i Dattak Palak Yozana (financial assistance to targeted 11.000 girls from

economically weaker sections)

i Upgradation of merit scheme for girls

v Free distribution of books and uniforms

p e Non-tormal cducation centres for reducing the drop-out rate among girls

b Fterveniions for women's education and empowerment through mnovative
seivrimes hike Shiksha Koy and ok Jumbish,

ot '

cocttonal sad Techniea! Fdacatien forwomen .



3.5 ¥dacation of Scheduled Castes

1]
(RS N

than ranks cighteenth in the country with the concentration ot its
akhs seheduled caste population in 1991, constituting 17.29 pereent

ajus
THO8
ol the il population ol the state and 5.50 percent of the total scheduled
caste population ol the country. In rural arcas of the state the percentage of
scheduled castes to the total population was l 7.98 . In urban areas this
oroporbon coastituted 14.95 percent.

-

The literacy rate of scheduled castes in the state, as per 1991 census,

was 20.29 percent for all persons, 42.38 percent formales , and 8.31 percent
for Temmales as compared to the  litcracy rate of general population which

constituted 38.55 percent for all persons, 54.93 percent for males and 20.44

ercent for females.

Enrohnent of scheduled caste children, as in the case of other
cducationally bachward states, is far behind that of the children belonging to

RS PR

ceneral category, The similar situation persists in case of enroliment ratio.

mnroipient of Scheduoied Caste Children (1993)
iniakbs

sducation Siege Enrelment
[3‘)‘\/(3 (IH] 5 l()tdl

Py SRR 204 .09
L160-10) (11.93) (14.82)

Dipur Prians 206 (.45 2.55
{(15.07) (U.70) (t4.13)

Sceonduary 0.54 0.09 (.93
(1579 (8.82 (16.93)

Pl S cconiiny (.1 1y 0l 01
(.37 (<411 (10.06)

Seote s Broares e parentheses denote percentage of enrolement ol scheduled

i
-



caste children to total enrofinent i the state.

Crross cnrohment ratio of scheduled caste students hoth at primary and
upper priniary slages are considerably lower as compaicd to the oross
crvobinent vabions of ol stiadents b the state.

Gross Enrolment Ration (1993-94)

l-ducation stage SC clildren All chiidren
Boys Girls Jotal Boys Girls fotal
Primary classes 11209 40.2 77.6 119.5 609
1.0
classes (1-V)
Cipper Priary h9 .2 ' 6.2 438 70.8

RA 339

3.6 Fducatien of Scheduied Tribes

/lk "o w:u.mn of scheduled tribes accordis 5 to 1991 census was 54.75
taichs. constituting 12,44 percent to the total population of the state and 8.08
pereent 1ot } ol tribe population of the country. In the Indian Union, the
state ranked fourteenti, in terms of its scheduled tribe population in 1991.

The Titeracy rate of scheduled tribes comprises 1944 pereent for all
persons, 3320 percent for males and 4,42 percent lor females in 1991
comparatively much §<m or than that ot state overall Hiteracy rate of 38,35
pareent for all persons, S4.99 pereent jor ales and 20.44 percent for females.
Simitarty, scheduied wribes are most educationally backward in the state as
the pereentage of cnrolciment of ST student 1o total enrolment in the state af
primary sinee was ondy 1040 percent and that of upper primarny stages, ©.7

poreent i 190594 The Corresponding Heoares in case of ST oirds was only



S pereont st pranary et 009 percent at upper primary stage.

At he upper primary staece the comparatve picture ol enrolment ratios
of ST students shows a turther dechne, where 1t constitutes only 42,85

percont i respect of all civildren, 6719 percent for boys and 16.36 percent
for girls. The main reasons for lower participation of scheduled tribe
students are poverty, lack of courage, inaccessibility to cducation, non
avatlabiiity of educetional lacilitics, and lack of implementation of
development programmes for STs. The percentage of scheduled tribe
teachers in respect of total teachers in the state was 4.9 in primary, 3.5 in
upper primary, 2.7 ia secondary and only 1.3 in higher secondary schools.
The correspondimg figures i case of female scheduled tribe teachers were
i

only™1.35, 0.65, 0.52 and 0.14, respectively, in primary, upper primary,

sccondary and higher secondary schools in the state. This poor participation
o acheduled tribes students as well as tcachers, requires more cfforts on the
part of the state government for the development of  educational programmes
for scheduied tribes in the state.

3.7 Special Schemes tor SC/ST

Soeoe
:

et development programme have beenglaunched by the
covernmen® oo coitboration with the Social Welfare Department, Education
Denarument and Scheduled Castes Corporation for providing cducational

faciites o SC/ST. Some ol the main schemes arc:

cvelopment Approach (MADA)

>
P

Fhes scheime has been functiening since 1978-79. Undcer this schieme
= b
<4 MIATIA clusters have been entabiished covering 3589 villages of 13

AR S A 5 Y PP SR
duairions oy astinnn .

A

T O PR 1 TN . . STy AR
Proeg ti b onirichiec ot Provranmne Tor SO/

Fhe programime bas been taunched i three districts of the state with the

TR L N i HERY e ’ q eyt N EE R *  yt e e . » } : ‘.
Prironcin assstance of the coniad covernmaent, Under this scheme <0 SCand
- ol . roL . - | L ; Lo A . | T TN -3 ‘3 . : Lot
crd s B i G o e by o D Didsis Ghanernit every yoar, ey
i
s

S e O i onedin and irecsinp cte. upto class X



Rural. Blent scholerships Scheme

The students upto cighth standard ol rural arcas are cligible for this
schelarship, The students selecied ilnouagh a competitive test organiscd by
the SIER'Y Udaipur get Rs. 3G/ per month in secondary, and Rs. 60/- per
month in higher sccondary classes as scholarship.

Navodya Vidyalayas

Navodya Vidyalayas offer the best type of education for rural talented
children including SC/ST students, who arc sclected through a written test.
The sclected students are cligible for frec accomodation, free meals and
cducation . These schools are financed by the central government.,

Pre-matric Scholarship Scheme for SC/ST students

.

Two'types of prematric scholarships, namely ordinary and special are
given to the SC/ST students.

3.8 Education of Handicapped

A centrally sponsored scheme for handicapped children was started in
the upper primary schools of the six districts of Rajasthan in the yecar 1988.

These districts are (i) Ajmer; (ii) Kota;(iii) Jaipur ;(iv) Jodhpur;(v) Udaipur
;(6) Bikaner .

Students with specific disabilities are imparted education along with
normal students in these schools. Specially trained teachers who use
necessary teaching aids suitable to the disabilities are employed for teaching
handicapped students. The_academic help and guidance to teachers is.
provided by special teachers and officers of training institutes. About 90
students in each school are covered under this scheme. In the year 1988-89,
this scheme was extended to 10 more upper primary schools in 10 districts
ol the state including Chittorgarh, Banswara, Dungerpur, Bhilwara, Pali,
Barmer . Dholpur, Ahvar, Tonk and Bundi, and later on . to 16 government
upper priary schools and six sccondary schools where 910 partiaily dumb
and deal physically-deformed and-mentally retarted chifdren werd provided 7
cducation.



Upto 1991, twenty two upper primary/secondary schools were
functioning purely for handicapped students in the state. Special provisions
are made for medical check-up of these students. Conveyance facilities are
also provided to the needy students.

2.9 Fducarionnl Facififies for Minority Groups

Lo promote the language of minority groups, academies such as Rajasthan
Urdu Academy and the Rajasthan Sindhi Academy have been
established. The main functions of these institutions include publication of
literature, honouring men of letters for functioning of these minority
inst lUUOnb, separate administrative posts have been creatced in the
Education Department . Special training schools for the training of teachers
are being run by the state government. One such school is
functioning at Aimer, wherc tcachers are being trained to teach Urdu, Sindhi
and Punjabi.

3,00 Adiming at Micro- Planning and better Teacher performance

Despite the various efforts and achicvements, the pace of educational expansion
his hu o orelativelly slow. At the same time, the impact of this expansion has been
dituted by nopulation increases and wastage within the educational system. Keeping
th}s view the following strategics have been proposed in the Plan of Action 1992

within the broad strategy of district planning :
_adeption of altenative channcls of schooling ;
_micro-planning through the involvement of tcachers and the community ;

_making parents aware about their responsibility for ensuring the completion of
elementary education by their children

00
‘it



_ cstablishing linkages between programmes of literacy and UEE in TLC districts;
improving school facilities;

trodueing M1L at the primary and upper primary stage;

B revising the process and conteni of clementary cvaluations ;

. introducing continuous and comprehensive evaluations ;

_  modilymg teachers's programmes appropriately ; and

Launching amission to achicve the goals indicated in the revised NP,

—

Rajastfian has also adopted the district approach to planning the basic principal
ol which is that the community is the best judge and resource for Education For All
“(EFA). The NPE 1986 advocated the establishment of a democratically constituted
District Board of Education (DBE) and the opening of District Institutes ol Education
and Training (DU 1) vespectively for education management and pre-service and
m-service tnining. At present there are 30 operational DIETS in the State. The DPEP
s infact a further step towards the goal of universalisation of Primary Education
through grass-root planning and decentralised management of education.



3.11 Educational Schemes

Other than, A formal system of education., there are many special schemes which

have been implmented in the State during the Jast five years as additional cfforts
towards uniersalisation ol clementry education and strengthening the existing
structure. Stiree the formulation of the NPE there has been a tremendous increase in
the centrally <ponsored schemes also ; these includes

A. Operation%? Black Board
b.  Teacher Education
c.  Vocational Education
A~ Border Arca Development (Educational ) Programme
¢.  CLASS Project for Computer Education
f.  Improvement of Science Education
g.  Environmental Education
1. Education Technology

i.  Integrated Education for Physically handicapped and disabled children.
J. Upgradation of Merit of SC and ST children

k. Non-Formal Education
4. Acult Literacy

Gut of e schemes being implemented currently, the following innovative
programmes arcwerth meniioning in detaii. Detailed mention of Shisha Karmi Project
and Lok Jumbish is specially required as the DPEP has to take strength from their
cxperiences.

Joria P DIETRIDIVTTON OF TEXNTBOOKS

Rajasthan is one of the fow states in the country where texts books are provided
frec of cost for all the children (Boys & girls) of 1 to V standard and girls of VI to
VT standard studving in covernment schools. Started from 1994 this scheme has
proved very effeetive as ar is mercase i enrolinient and retention and decrease in
drop-oui rate 15 concerned. Number of effective teaching-days have also increased. The ¢
hotable feature of the scheme is that books are made available to the students right on
the day of adinission. Thus every yearabout 55-5% lakh children studying in 47,000
primary aud upoci primiy schools are benitted.



FREE DISTRIBUTION OF TEXTBOOKS

Numbecer of Children benefitted

Distribution (s, in faest

(In Lucs))

CLASS CATEGORY 1994-95 1995-96 1996-97 1997-98
] Boys & Girls 13.03 18.16 20.12 20.34
2 Boys & Girls 09.29 12.57 12.43 12.51
3 Boys & Girls 07.14 08.83 08.55 08.23
4 Boys & Girls 06.14 07.19 06.96 06.49
5 Boys & Girls 05.42 06.19 06.19 05.78

Total 41.02 52.94 54.25 53.35
6 Girls Only 01.46 01.49 01.72 01.70
7 Girls Oniy UL 01.31 01.41 01.42
] Girls Only 00.96 01.07 01.12 01.19

Others 00.50

Total 03.54 04.34 04.25 04.31
GRAND TOTAL 44.56 57.31 58.50 57.66

Number of books Distributed/Amount of books

YEAR 1994-95 1 9‘%5-‘)6 1996-97 1967-98
Total No. of books for frce  132.16 171.15 171.01 171.00
Disuibution.
Amount of the hooks for free 976.00 1345.00 1514.00 1450.00



3.11.2 v{shikshu Karmi Project (S

Primary cducation in rural areas of Rajasthan suffer from three major problems.
They are :

i Absense of teacher i.e. tcacher absentism
1 Low enrolment
ut IHigh drop-out rate

In the remote areas of Rajasthan where the villages are isolated and far flung
from each other because of the harsh geographical features of the land, the primary
schools that were set up, soon found themselves non-functional. Trained teachers,
both men and women from outside refused to come to these schools. The
circumstances not only had an adverse effect on enrolment but also added to- the
number of school drop-outs.

To overcome these problems the Shiksha Karmi Programme was launched as
aitiovaiive iulerveniion. Staried in the year 1987 with financial assistance of SIDA,
the origin of SKP can be traced to the succesful experiment carried out by a voluntary
agency Social Work Rescarch Centre (SWRC), Tilonia in Ajmer district. The crucial
innovation in. Silora block was the substitution of the primary school teacher by an
cducational worker usuaily o focal person of the village. On the same pattern SKP
was started as Pt Project by the Government ol Rajasthan July, 1987, As per
procedure, proposals are received from the controliing authority of the schools. In
Rajasthan, the primary schools in rural arcas are run under the administrative control
of the Panchayat Samits. ' hus, the Block Development Officer submits a proposal
referring to the problematic schools. Such schoolsare then transferred to SKP. Under
the SKP books, copics and other teaching icarning materials are provided to children
frec of cost.

Diffcrence hetween the SKP and the formal svsteny is well-marked in terms of

nrocedures practices and mles acreflected hereunder



Relaxation in Qualifieations for Teachers

For the Shiksha Karmis (as the teachers arc called in SKP) the mimimum
qualification is Standard VI or the men in the case of women it is Standard V.

Training : A Continuous Process

After identification, the designated Shiksha Karmi has to 'undergo a training.
Trainings of SKs has a fourfold objectives :
- Upgrading their initial gualifications.
- Continualiy improving and promoting tcaching ability.
- Reinforcing the solidarity among SKs so as to enable them to play the role of a
social activist.
- Providing environment and support to them.

SKP : A partnership Modecl

SKP s a good example of co-ordinated cfforts of governmental and

non-povernmental agencies. While man and material are the responsibility of the
government, trmnng s looked atter by Sandhan (an NGO) and cvaluation and
monitoring by the Institute of Development Studies, Jaipur.

Coniinuous Monitoring and Evaluation

Unlike the scheols of Panchayat Samitis or educational department, the schools running
under SKP are subject to constant monitoring and cvaluation. This has helped a lot in
overcoming the deficienzies.

Prehar Pathshaia -

A non-forriat education component in the SKP is the functioning of Prehar Pathshalas.
These cim i providing cducation of grality comparable to the formal system to all
out-of-schoot children, particlarly those who have dropped out of school, working
children, yirls vho can net attend day schools and those children who live in remote
and inaccessinle areas of the desert end hilly blocks. In these Pathshalas curriculum
ppro V standond s completed voithin two vears. They generally run in the cvening
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diahila Proshiibhan Kendras (Women Traiiting Centres)

The main ohjective of the MPK is to identily and train women to become teachers in
the Shiksha Karmi schools. Though itis still casier to find educated men in the villages
itis extremany ditlicultto identily literate women in remote villages. To improve girls
envohmentand facilitate extension of education in remote villages, seven centres have
been started where identilicd women stay for a minimum period of 6 months to 2
years and attain the level of Standard V. After completion of this course, these women,
identified for teaching in SKKP schools-have to undergo a 37 days tcachers training
organised by Sandhan. This course is residential.

Angan Pathshala (School in Courtyard)

Under this scheme, a woman teacher has been identified for teaching, who can start
classes in her own house. Such Pathshalas have been started in the farflung arcas
where the number of eligible children is comparatively less.

Mahila Sahayogi

On experimental basis in seven Block Mahila Sahayogis have been attached with the
prehar pathshalas, Mahila Sahayogi is generally an aged lady of the same village
cuipioyed 1o cscort the girls who come to atiend tie prehar patiishaias and also iooks
after smaller children accompanying older girls in the day schools.

[§) lroinn I

The Shiksha Karmi Programme has shown gieat promisc in the last 6-7 years. The
holistic approach of the programme has, perhaps for the first ttme in Rajasthan,
brought together people rom difterent backgrounds and disciplines in a co-operative
cffort W use education for intervention. The project is jointly funded by SIDA and
the government of Rajasthan. One notable feature of the project is that the village-
schuols wieh hive been adopted by SKP have been successful in attracting more

than 90 pereent eligible children in their respective villages at some place.



3.11.3 [.ok Jumbish

Lok Jumbish Project aims at achieving the target of "Education For All" (EFA)
in Rajasthan by 2000 A.D. through people's mobilization and their active participation.
Universalisation of primary Vducation, as per the objectives of Lok Jumbish can be
undgerstood in the foilowing three terins -

I. Universal access for ali children upto the age of 14 through the school system as

far as possible. and through alternate and complementary non-fromal education
- programmes wherever necessary : (Plea for enrolment)
y

Universal participation of all children till they complete primary education j(efforts
forretention)

Universal achicvement of a leve! which should correspond as closely as possible
to the nationally accepted minimum levels of learning (Concern for quality)
With such objectives, the project was launched in June 1992. It is jointly funded
by SIDA, Governement of India and the State Government (Rajasthan) in the ratiofi
320 The project presupposes that the creation of people's movement will generate a
stimulus for human development which |, in turn, will contribute to a basic

socio- economic changes. The main strategics adopted by the Lok -Jumbish are as
follows :

z;. People's Participation : Through compaigning awareness has been created in the
villages. The village community'has heen motivated to the extent that they have started
participating in the micro-level planning for primary education in thcir arca. School-
mapping and beneh-mark surveys have been conducted with the help of community.
With such efforts priorities have emerged,

b. Decentralisatien : Committees involving community, voluntary organisations,
public representatives, local functionaries of.cducation and devlopment departments
and other sections and individulas of the socicty, interested in cducation have been
constituted at the Block and Village level. The Village Education Committee (VEC) is
sunposed to have key vole in the micro-planing for education. In fact. the decisions
or plans Gnolised at VIEC Tevel have to be dovetailed in the Block level plans.



c. Training for Teachers : With a view to involve teachers, change their attitude
towards educational reforms and to improve their teaching skills, inservice training
for primary school teachers has been considered as one of the important inputs for

the sucess of project. It is something untraditional restoration of teachers' status and
creation of their professional pride.

-

d. Improvement of Quality of Primary Education : Improvement of quality of
primary education is the prime concern of Lok Jumbish ; efforts are being made
through aiming at achievement of minimum levels of learning, improvement in teacher
-performance, modification in curriculum and contents and preparation ofsuitable
reading material. A State Resource Committee has been constituted to take care of all
these aspects. In the light of Prof Dave Committee Report, Minimum Learning Levels
(MLL) have been finalised and accordigly textbooks been prepared.

e. Evaluation : Evaulation is a continuing and in-built acitivity in the instructional
process and management. In the schools adopted by Lok Jumbish, a system of
quarterly, half yearly and annualy evaluation of the students has becn introduced.Such

evaluation aims at measuring the competencies gained by the child withing the given
period.

[ —

f. Women's Development : Participation of women has been seen as an integral
part of LJ acitivities. Most of the blocks covered under Lok Jumbish have taken up
systematic programmes for women's development. Women's groups have been formed

and establishement of field centres has been seen as a support mechanism for women's
dcvelopment.
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4. PLANNING PROCESS OF STATI: COMPONENT PLAN

Peoples’ participation is the parameter to judege a plan formulated with the process
of decentratised planning. To what extent a plan will prove to be problem specific,
mcaniglull and sustainable in the long run, this largly depends upon the amount of
information (statistics) gathered from different sources, consultations held with the
stake holders and vadidation ol assumptions through primary surveys. Thus a state
component plan which, infact, visualizes a mechanism whereby the district
investment proposals and the state level interventions are interwoven through a
common thread running between /(u,n, also has 10 evolve a planning process. It is
only then the strategics, interventioits and investment proposals envisaged for various
arcas such as institutional capacity building, awarcness campaigns, special awareness
to address gender equity and issues of children, improved teaching-learning
materials including MLL based text-cum- exercise books, effecitve monitoring
system, meaningfull tcacher-training programmes and evaluation and research are

realistic. Ncedless to mention, this has a direct bearing on the acheivement of the
objectives, goal's and specific targets of the plan.

In the background of educational scenario of Rajasthan which puts the state in
the category of most educationally backward States of India, the District Primary

Education Programme (DPEP) has been thought of as an instrument to
Universalisation of Primary Education (UPE).

The DPEP support replicable,sustainable and cost cffcctlve programme
development and implementation in order to :

*  reduce differences in enrolment, drop-out and learning achievements between
gender and social groups to less than five percent.

¥ reduce overall primary dropout rates for all students to less than 10 percent

*

raisc average achicvement levels by at Ieast 25 pereent over measured baseline
levels by ensuring achicvement of basic literacy and numeraey competencies

and a minimum of 40 percent achievement levels in other competencies by all
primary school ¢children,

provide access tor all children to primary schooling or its cquivalent
non-formal education,

[talso seeks to strenghthen the capacity of national, state and district institutions
and organisations for the planning, management and evaluation of primary education.

A |



In Rajasthan, the DPEP 1s a "new borne baby". Thus the foundation
process and the process of planning have come up simultancously as is reflected
from the under :

Project Identification Mission visited on 11-13 August, 1997 and 13-15
October, 1997 to explore the possibilities of launching DPEP IV in Rajasthan.

The PIM (Project Identitication Mission)and the GOR agreed to start DPEP
interventions in 1Y selected districts of the State ( the rest 13 districts are being
covered by LIP). Out of which DPEP phase-lT would be opeational in 10
districts vz, Sikar, Jhunghunu, Alwar, Kota, Sri-Ganganagar, Tonk, Jhalawar,
Bhilwara, Nagaur and Sirohi.

A registered society called " Rajasthan Council of Primary Education " (RCPE)
has been registered under the Societies Registration Act on 3rd Nov. 1997 to
carry out the activities of the programme.

The officials of the State Education Department, selected for district core teams
were sent to LBS, NAA, Mussooric in two batches (15-22 Nov. 1997 and 15-22
Dec. 1997) for more focussed orientation on district planning.

As per the Aide- memorie issued by the World Bank, it has been envisaged that
4 pre- project studies be conducted prior to the actual implementation of the
programme. After several rounds of discussions with MIRD, GOI and other
partners, the studies were assigned to the agencics mentioned under.

S.No. Name of the study

Agency Identified

SOCIAL ASSESSMENT STUDY Institute of Development Studies

(IDS), Jaipur.

SIERT,Udaipur

Centre for Applied Research and
Study (CARS), Jaipur

Initially it was proposed to hirc a
consultant Mr, U. Prabhakar Rao
Retd. from NCERT, New Dclhi.
Later on the status position
regarding in regard o preparation,
printing and distribution of books
by RSTB was submitted to GOIl/
World bank

BASELINE ASSESSMENT STUDY
STATE FINANCE STUDY

STUDY OFF INSTRUCTIONAL
MATERIALS READABILITY

A




The first state level workshop for the orientation of State and District level
officials related to DPEP was organised on 9-10th Jan. 1998in Jaipur. It was
participated by the members of district core teams, officers from the
department of Education, Panchayati Raj and Women & Child Development
Government ol Rajasthan, experts from L2d-Cil Delhi, Consultants from Institute
of Development Studices,Jaipur, many NGOs, representatives from Govt. of
India and District Project Co-ordinator form Kerla. The main focus of the work-
shop was on district level planning in Primary Education and secking

community support for UPE. Various stages of Planning process were
discussed at length.

On 02.02.1998 a onc day orientation programme was organised for senior
officers of the Education, Panchayati Raj and Women and Child development
departments for conceptulisation of the programme and process of district
planning so that they can guide and facilitate the district teams wherever needed.
With a view to provide guidance to district teams and ensuring timely
completion of plan formulation work senior officers of the Education and
Panchayati Raj were nominated as officers-in-charge for different districts.

The officers -in-charge for various programmes at SLO discussed outlines of
the draft State Component plan with the Education Secretary, Government of
Rajasthan on 19.02.1998 in a meeting specially held for the purpose. For

convergence with various ongoing Educational schems/programmes such
clarifications were utmost necessary.

On 6-7 March,1988 a visioning Workshop was organised for improvement of
mitial drafts for various chapters of the State Component Plan.Participated by
eminent National level subject experts such as Shri Vijay Shanker Vyas ( Ex.
Director IIM Ahmedabad and IDS Jaipur), DR Udai pareek (H.R.D. expert),
Shri Daya Ram (Ed-Cil, Delhi) Sh. S. Banerjee (Plan Costing expert), Shree
Dheer Jhingran, Dy. (Secretary GOl and Former State Director of Assam DPEP),
Shri Rohit Dhankar (Digantar) and Shri. Yogendra Singh (Bodh) the workshop
discussed strategies and decided state intetventions for cach programme.
Sessions were devoted to costing and budgeting also.

* On 19398 the Institute of Development Studics (IDS) Jaipur organised a
meceting, of NGOs who had been assigned responsibility of Social Assessment
ol DPEP Districts, Bducation Scerctary, GOR and Programme Officer of DPED
also participated. "The social reasons affecting Primary Education in the rural
arcas were analysed at length alongwith suitable remedial stragtegics.

P}l\
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The State Planning tcam specially constituted for DPEP met on 26th March, 1998,
It is a body having cducational experts, NGOs working in the field , persons
from innovative programmes like Lok Jumbish and Shiksha Karmi and
representatives from the concerned government departments. Main thrust of the

discussions was on the strategies and interventions to be fmalised for the State
Component Plan.

To have detailed discussions on gender perspective of the primary/
elementary education a three day seminar was organised at state level office of
the RCPE from 30th March to Ist April 1998. Subject experts from various
organisations viz Ms. Deepa Das and Sh. Daya Ram from Ed-Cil,Delhi, Dr.
Santosh Kumar from H.C.M., RIPA, Jaipur, Ms Shobhita Rajan (IDS Jaipur),
Ms. Kum Kum Shrivastav (Vihan Jaipur), Ms Vimla Jain (WDRDA, Ajmer),
Ms. Komal and Ms. Madhumita Pal (BGVS) activily participated in the
seminar. After having discussed various aspects of the issue and keeping in view
the fact that 6-11 age group is formative stage it was decided that for DPEP the
focus should be on girl child education, minimisation of gender prejudices and

inculcation  of healthy thoughts reagrding sex and not merely women
cmpowcerment.

The State Component Plan is, in fact, supplementation of the cfforts--
Strategies, Interventions and activities, being proposed in the District Plans
under DPEP. Thus the base for strategies in all areas have to come from the
districts. This could be possible in two ways.

The programme officers of State Level Office (SLO) go to districts to
have on the spot feedback.

The District Core Teams laden with information gathered through PRA and
consultations come to SLO with sufficient information.



With a view to have maximum participation it was decided to go both ways.
Thus all the programme officers visited districts (one P.O. for two districts) in the
2nd wecek of March and 3rd week of April 1998. The district teams were called to
SLO on 13th and 14th April 1998. Cost -Norms for various activities were indicated
to them so that uniformity may be maintained. The teams were again called from
20.04.98 10 24.04.98 with their first drafts of plans. This was the opportunity when
the process of dovetailing of district plans with that of State and Vice Versa was

completed. The process was facilitated by Dr. Ram Chandran and Dr. A.K. Khan of
LBS, NAA Mussoorie also.

On 4th May all the district teams appeared with their final drafts. All the costing
tables were put in the Computer System to have final shape. Mr. Khan from LBB,
NAA Mussoorie facilitated the finalisation of Costing tables. After having the district

plans completed, strategies/interventions for the State level Component Plan were
given a present shape.

This 1s how the State Componcent Plan for DPEP Phasc-1 of Rajasthan came in
to present shape.
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CONVERGENCE OF EFFORTS
CONCEPT

Convergence is an approach to social change that enables an organised
community to give cffective attention to the specific factors of their
backwardness and to proceed collectively to fulfil their rights, prominently
including rights of women and the child. It is not a programme but a strategy
to carry out any social intervention. It is a strategic process to assist people
in assisting themselves.

Convergentaction at community level seeks to reverse the conventional
process of social development, by letting the people (organised, aware and
active) play the lead role, in partnership with retrained Govt. functionaries
and community level workers. There is a legitimate concern that, excepting
some cases where dedicated social activities and voluntary agencies have
worked steadily for years, there exists no so much "community spirit", as
exploitation by whoever has powered, and therefore conflict. The basic
solvent for old problems of this nature is the opportunity for the poor to
organise themsclves, with the women's group in the fore front, their positive
influence on the general assembly of the Gram Sabha and the peaceful,
patient pursuit of democratic procedures, consistent with the rule of law.

Substantial financial resources are presently available for tackling
poverty in on its multiple dimensions ( for education, health, employment,
drinking water, sanitation and allied social concerns). There would be much
larger inflow of funds in future. This calls for urgent convergence strategies
designed to bring together these elements at community level, as well as

promote transparency, accountability and effectiveness in the way local
and other resources are actually used.

Convergence is easier said than done. At times convergence of efforts
is seen at the implementation level but there is an urgent need to devise
convergence strategies at levels of policy planning.

Processes and Structures

E 3

By cmphasizing social communication for team-building and
community initiative; enpowerment of the community would be attempted
by constituting a "Community Mobilization Team".



The composition of the team can be:-

Two representatives from the Gram Sabha (atleast onc female).
Two Ward Members of the Gram Panchayat (atleast one female),
A representative of youth organisation;

Social worker/activitist.

The functions of the CMT may include:-

Mobilization of community i

Advocacy on local social development issues

Consensus on, and articulation of key issues

Awareness building among people on priority issues.
Liaising with the intersectoral facilitating team of the Village.

The CMT has becn envisaged as a "catalytic agent of change".

Intersectoral Facilitating Tecam (1FT)

This 1s a team of local level functionaries from various department
who work in a narrow compartmental perspective without much co-

ordinat

ion. The convergance strategy envisages the formation of trained

facilitating tcams of different line workers to establish, linkages among

themselves, promote co-ordination, productivity and improved outreach
of social services.

Composition of IFT:

School teacher

AWW/ECE worker
Multi-purpose health worker
Nomince of local NGOs

FForest, soil conservation worker

Functions of IFT

Liaising with CMT/Gram Panchayat

IFacilitating Plan of Action jointly with CMT/Gram Panchayat
Efficient and timely inputs

Demand articulation for education, health, sanitation, etc.
Informing and motivating the community

Involving the community in Planning and Implementation



- Social communication

The IFT will facilitate "informed decision making" by the Gram
Panchayats.

In our community mobilization strategics for UPE, a concious effort
would be made to build on the interventions of CMTs and IFTs.

CAN WE ADVOCATE THE EDUCATIONAL IMPACTS
MODEL (EIM) IN ALL THE STATES?

EIM is a policy dialogue to increase the effectiveness of educational
administrators in budget negotiations. More money for education will
incrcase the latitude needed to address equity issues. Education
Administrators often lack the capacity to present the arguments that are
buttressed by economic logic or data. Although, research shows that
education is the most profitable form of social investment available, in a
room full of lions, c¢ducation too often is a lamb. Eim helps people
understand, how spending on education can encourage development.

It is a general model based on empirical data from 80 countries
that show:

enrollment in education grow principally as a result of increased
supply;

rates of completion increasc with increased spending per student;

education of women delays marriage age and contributes to increase
female participation in the labour force;

participation rate have an indircct but positive effect on growth of

GNP per capita.

However, management and policy reforms should precede increased
allocations.

-7
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In this chapter, convergence both operational and financial have been
discussed. At the State level, we have had discussions with various partners

in the UPE efforts and tried to work out various convergence strategies in
detail.

CONVERGENCE ISSUES WITH DIFFERENT AGENCIES

A. DEPARTMENT OF EDUCATION

1. Full utlisation of the existing teaching and supervision structure.

2. Creation of Structures and trying out such activitics by DPEP
which can be assimilated by the department when the programme phases
out.

3. Strengthening the institutional capacity of various State level
organisations of the department to enable them to shoulder future
responsibilities. '

4.  Most of the project staff on deputation from the department of
education so that at the end of the project, the same functionaries can enrich
the department.

5. Thedistrict and State level officials of the department are involved

in the overall planning, implementation, monitoring and review of the
strategies of DPEP.

B. SIERT and DIETSs

. Full utihzation of the expcrtics and capacities of these institutions.
2. No lormal taking overs of DIETS, instead a detailed plan to strengthen
the SIERT and DIETSs as per the felt needs.

3. Full convergence of all the ongoing training programmes run by DIETs
and SIERT tailored to the DPEP needs.

4. Strengthening the training and supervision capabilities of these
institutions by giving them more opportunities of interactions with
institutions of National and International repule.

O
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C. UNICEK
* DPEP to continue to strengthen key aspects of "Guru Mitra” initiatives.
A two days teachers' orientation - cum - training package, to focus on
Health & Nutrition inclusive of ECE & IHygicene education. The activity
would be undertaken in 50 out of the 81 blocks under DPEP who have less
than 15 percent female literacy as per 1991 census. The cost of this training
is estimated to around Rs. 60.00 lacs which would be borne by UNICEF.

*

*

Related to the above, UNICEF could also help us in developing a

learning package, which would encourage teachers to develop activities/
games for the children on the same themes.

<

For Sanitation Packages for schools, UNICEF will consider providing
Rs. 2500/~ with matching grant of Rs. 2500/- per unit, coming from DPEP
for construction of sanitary training, with priority for girls schools. 500
such sanitary facilities may be supported by UNICEF. This could be as ten
demo units for cach of the 50 blocks. (with less than 15% female literacy)

*

*  Teachers' orientation may be supported to the tune of Rs. 2 lacs in

conjunction with a learning package for pupils, based on child-to-child
principles upto a maximum of Rs. 5.00 lacs.

*  UNICEF would also like to invest some resource on good quality
documentation in order to be able to establish, workable models.

*  For Child Rights through Advocacy, UNICEF is proposing a TOT on
CRC for DIET personnel for two days for each of the 10 districts.

*  Drawing on the PIED experience, a one-day input in TOT on early

detection of impairment, parent counselling, referral and integration
techniques.

D. LJP

. No reinventing of the wheel. DPEP would like to build on all the
experiences and experties gained by L1 in the following scetors:

- Community mobilization;

- Curriculum development:



- Dcvelopment, adaptation and implementation of MLLs;

- Teacher traming (motivational and skill development);

- EMIS;

- Insights into activitics relating civil works;

- Conceptulisation, selection, training and monitoring of "Sahaj
Shiksha Kendras™;

- Building partnerships with other institutions at National and
International level working in the same field;

-~

2. Building partnerships in planning, implementing, monitoring and
reviewing various DPEP strategies.

3. Free and frequent exchange of ideas and innovations.
4.  Sharing in research activities.

E. SHIKSHA KARMI PROJECT

1. Partnerships in conceptuhisation and development of the A.S. strategies.
Drawing from the successful interventions of Shiksha Karmi like :
- Identification of local youth as para teacher;
- Involvement of local community in the selection of para
teacher;
- Rigorous in-service training of para tcacher involving various
multi-grade and integrated teaching methodologies;
- Development of teaching-lcarning aid from locally available
low cost material as a contineous process;  *-
- Continuous cvaluation of lcarncrs;
- Involvement of local community in the day to day school
management and utilisation of community resources;
- Continuous upgradation of the skills of the para teacher by
regular in-service training;
- Continuous pedagogic support; etc.

g
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3. Maintaining parity as far as honorarium, induction and training of
para tcacher 1s concerned.

4. Transferring the management of 6 hourly A.S. centres (day schools)
to Shiksha Karmi Board ,(As the 6 hours A.S. centre of DPEP is
almost similar to a day-school run by Shiksha Karmi Board)

5. Contineous sharing of innovations and field experiences.
0. Partnerships in planning, implementation and monitoring of various
strategies

F. ONGOING AREA DEVELOPMENT SCHEMES IN THE
DISTRICTS

Funds & expcerties available in ongoing developmental schemes

in the district would be fully utilised in DPEP. Some of the examples are
given here:

- School development funds available in JRY, EAS, RELIEF,
MPLAD, TSP, MADA, MEWAT etc. An average of the availability per
year during the preceding 4-5 years has been assumed to be 'would be
available' during the DPEP intervention period also.

- Duplication would be avoided at all cost.

G. Department of Women and Child Development

- Partnerships in planning, implementation and monitoring of
ECE and women development activities;

- Strengthening the ECE capabilities of the working AWWs by
imparting supplementary training;

- Syncronising the timings of A" ngan Wadi centres and the
primary schools;

- Joint trainings, supervision and support of primary school
teachers and Angan Wadi Workers;

- Common supcrvisory level at Cluster for pre-primary
education, primalry cducation and A.S. activities;

- Provision of ECE kits to all existing Angan Wadi centres;

- Development of ECE Kits by drawing strengths from DWCRA
vocational experties;

<D
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- Contincous and free exchange of innovations and reszarches.

- As far as possible, the ECE centre will be located in the
premises of the primary school so thata ""Learning Canplex"
can be developed and the transition of the child fron home
to ECE centre and finally to the primary school tecomnes
smooth.

_ Monthly outing day of ECE children and class I and 1l students
may be organised jointly.

- Certain common celebrations by the VEC (Republc Day,

Independence Day, Children's Day, Bal Melas, Heath Day,
Literacy Day etc.) involving the children of ECE centre,
primary school and the A.S. Centres would be exremiely
beneficial in establishing smooth functional relationship
among the three wings.
- The prime concern of the training stretagy shoud be to
visualize the teacher (including ECE worker and AS. para
teacher) as a facilitator of the learning process ratler than
the sole source of knowledge for the student.

H. TRIBAL SUB PLAN (TSP)AREAS
- No duplication of efforts, instead, trying to fill the gaps
- "Ashram Shalas" run by TSP to be strengthened;

- Supply of free teaching-learning material to tribal girls vith less
than 15% femalc literacy (1991 Census);

- Joint supervision and support;

1. DPIP (District Poverty Initiative Project)
The project aims at:
- Sustainable income generating micro-enterprise activitics for the
rural poor;

- Provision of small scale infrastructure and social servic:s to fill
development gaps, aim that benefiting the rural poor and the depiivedl.

- Capacity building of the identified poor and the develgpme:ntal
institutions of the area.

- Building social cohesion among the identificd communitics..
* Qutofthe ten phase | districts of DPEP, DPIP would be impl:memted
in two districts i.c. Tonk and Jhalawar. Initial planning for the DPHP in
these two districts have been done. We in DPEP, propose to have
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"cperational and linancial convergence” specially in the areas of capacity
building & training and empowering community facilitators in the two
distucts.

The State Govt. had undertaken TL compaigns in all the districts of
the State and seven districts are currently in the post literacy phase. There
are several areas where DPEP can build on the strengths of total literacy
«comaigns in the districts and areas of functional convergence can be:-

*  The mass community mobilization done by TLC can prove to be very
concucive for launching DPEP-and can avoid teething troubles.

*  The capacity building in the field of creation of environment for TLC
(Kak Jathas, Street plays, Cycle Rallies, Mahila Sammelans, Seminars,
Masiaal Yatras, brain storming sessions, slogan writing by students and
villases, songs, film shows, puppet shows, dance-dramas, nukkad nataks,
Prathat Ferrics, Exhibitions, Poster competctions, Audio-Visual aids etc.)
hias created a very positive atmosphere in the community that DPEP
inteventions are likely to be welcomed as a much needed supplement. The
«chaices of the community being a concious aware and active partner to

shar the burden of UPE rather than being passive recipient of government
delieries arc morce bright

*  The 1EC materials prepared during the campaign can be utilised and

furtler modified in DPEP.
* Sharing of innovations in various strategies of community

imoblization.

K Integrated Education for Disabled (LE,D,)

An effort would be made to build on the experiences of IED and
suplment the interventions through DPEP activities.

L. HEALTH

Schools contain the single largest captive audience. Vital health
imaseges can be converted into small activities for the school children and



- be made a part of the class room processes.

*  Joint trainings of Health, ECE and primary education workers after
caretully designing the module, can be extremely useful.
* Health cducation topics should be integrated across the
curriculum.Small booklets entitled 'Health into Maths', 'Health into Science'

and "Health into Language can be developed in co-operation with SIERT
. —and UNICEF.

M. PHED o .

- Under the provisions of the 10th Finance Commission, an attempt

“was made to provide Hand Pumps to primary schools. Besides, the ongoing
world bank project in this sector give priority to digging of Hand Pumps in
primary schools, It is envisaged to have full co-ordination between the two
projects at the district level after joint planning.
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6. STATE INVIESTMENT PROPOSALS

‘The District Primary Education Programme (DPEP) is based on district

specific plans, with specific activities, clearly defined responsibilitics, definite time
schedule and specific targets. Each district plan is prepared within the major strategy
framework and is tailored to the specific educational needs and potentials of the
district. However, there are certain areas for which common strategies are formulated
and interventions are effected on uniform pattern. Such functions are assigned to the
Statc level. Plan for these arcas is formulated as State Component Plan. In the State
Component Plan for the 10 DPEP districts of the first phasc strategics interventions
and investment proposals are outlined for the following areas .

*

Strategies to address access, retention, and enrolment to

primary education issues in the context of objective socio-
economic realitics of the State.

Strategics to develop improved teaching-learning material
including MLL based textbooks/workbooks.

Strategies to address the educational needs of the children of 3-6
age groups and 9-14 age groups through selected expansion of
Larly Childhood Education and Alternative School Mdalities.

Strategics for targeted interventions to address to female literacy

through focussed cfforts for gender awareness and girl child
cducation.

Strategies to develop state, district and sub-district institutional

capacity for effective planning, implementation and monitoring
of all programmes.

Spccial awareness campaigns to address to gender, equity and
issucs of children with mild to moderate learning disabilitics.



Strategies to develop cffective PMIS, FMIS and EMIS at
various level for the monitoring of the programme.

Strategies to ploughback findings of the rescarch and evaluation
endeavours 1n the system so as to use the feedback for improved

planning, implementation and fme tunning of the programmes at
all levels.

Strategies related to awareness campaigns for achievements of
the objectives of DPEP through integrating culture,
communication and concept of continuing education .

Strategies related to building and strengthening of state
institutional capacity to (a) appraise and supervise the
implementation of district level programmes (b) provide techincal
support for programme management, instructional material
development, improved teaching, improved planning,
~ management, research and evaluation.

Strategies to ensure the supporting role of state investment
proposals to the district investment proposals and to ensure that
technical assistance is provided to the districts to carry out tasks
undcertaken by them.An effective monitoring machanisms need to

be established so as to ensure the achivement of tasks by the
district/state.

Stratcgies and interventions to facilitate community participation
in planning and implementation of the district investment plans

Stratcgics to create a well developed system of teacher training
aiming at conceptual clearity, skill development, growth of

personal qualitics and equip him/her for child centred joyful
tcaching learning,

Strategics to develop distance education programme as
additionality in efforts for [L.LR.D.
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6.7 PRIMARY FORMAL EDUCATION

A qualitative primary cducation for all the children in the age group of 6 to 11
years still continues to be the biggest challenge for the education system of Rajasthan.
Inspite of the remarkable expansion of the clementary education system in the last

few decades, a very large number of State's children continue to be out of school.
The growing needs of primary education have not been met by all the efforts made so
far and there continues to be fairly large gaps in achicvement levels. Of all children
cnrolled in primary schools, a very high percentage drop-out even before reaching
class V. Among those remaining in school, a very large percentage do not attain the
academic achicvement levels which is expected of them at various stages. Many of
schools continue to lack appropriate facilities that could attract children in schools.

Hence the District Primary Education Programme aiming at Universalisation of
Primary Lducation.

6.1.1 STATUS POSITION OF FORMAL PRIMARY EDUCATION

As illustrated in the educational profile of the state, the primary cducation in
Rajasthan is organised in two main streams. All the primary schools of rural areas
have been transfered to Panchayati Raj Institutions. Management supervision and
control of these schools is the responsibility of Panchayat Samiti and Zila Parishads.
For this, ofticers from the education department have been posted in Zila Parishads
and Panchayat Samitis. At district level there is one Sr. Dy. District Education Officer
attached with Z.P. Each Panchayat Samiti has 2-3 S.D.Ls to assist B.D.O. in
supervision & control of schools. They are, infact, Education extension officers. Out
of 34,000 government run |'7rim‘zlry schools about 28,000 schools arc under the
control of PRIs. Remaining ones situated in municipal towns arc under the control of
education department. As all upper primary and sccondary/sr. secondary schools

whether located in rural arcs arc controlled by cducation department, the primary
sections of such schools are under department.

C-2
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PRIMARY FORMAL EDUCATION AT A GLANCE

Formal Primary Education in Rajasthan : An outline

1)  Pre-Service Training -

) Recruitment

i) Induction Training

Adoption of MLL curriculum and books : Committee to review
DPEP to prepare & distribute workbooks

Field Trialling of Workbooks

Teacher-Guide for every PST ASPT

Preparation of supplementary reading material

Educational incentive to the girls belonging to SC/ST Community in the
blocks having female literacy less than 15%

Learners evaluation

Role of DIETS, BRC & CRC in evaluation process.




For supcervision of 300 Primary (in towns) and upper primary schools there is
one DLO (Ele.) assisted by Addl. DEO, Sr. Dy. DEO and SDIs. Recently a separate
Dircectorate has been established for elementry education.

Pre- Service Training

In Rajasthan for recruitment of teachers, training in education is a pre-requisite.
There are two types of training courses :

() BSTC - Basic School Teaching Certificate
() B.Ed - Bachlor of Education
BSTC

Conducted in District Institute of Educational Training (DIET) it is a two years
course. For admission the Director of Education issues an advertisement in the state
level news papers. Applications are submitted to the concerned DIET. after security
of applications admissions are cleared on merit basis. Each DIET has been allotted
60 seats. With a view to provide more opportunities to the girls BSTC
training schools have been established on every range HQs. (Jaipur, Ajmer, Jodhpur,
Kota, Udaipur and Churu). In addition to these there are some private BSTC schools.
About 2700-2800 boys/girls obtain this certificatc every year.

B.Ed :

This one year course for Bachlor's degree is conducted by some 50 Teachers-
Training Colleges, both governmental and Private, aﬂullcdlcd different Universities of 7 ,D
the state. 'To regulate the admissions in these Colleges an entrance test is organiscd by
one of the Universities, as per directions of the state government. EAch College has

been alloted 50 seats. Thus about 2500 Candidates get Degree in Educatioin
(Teaching).

-
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Recernitment :

For third grade tcachers recruitment applications are submitted to District
Lducation Otticer (Ele.) . After scruitiny of applications a day is fixed for interview
/ and verifications of transcripts. To minimise the chances of one district the same day

is fixed for all districts. For selection, apart from percentage of marks obtained in
- qualifying examinations, due weightage is given to rural area and home district.

Teachers for the schools of Panchayat Samithis are recruited by Zilla Parsshad
through an open competetion. Here also weightage is given for home district.

Second grade teachers are recruited by the Dy. Director Education within the
range . Out of the total vacancies for lind grade teachers 50% posts are filled up by

promotion from the Illrd grade teachers. The reamaining posts are given to those
who stand in merrit.

Induction Training :

Approximately 40-50 percent trained teachers (Both- B-Ed & BSTC) are
absorved for employment. For the newly recruited teachers there is provision of
induction training ot 10 days duration organised in concerned DIETS. For old~'
teachers an in-service training of 21 days is organised. The DIET Principal asks the
DEOs for proposal. In spite of provisions for in-service training there is very
discouraging response from the teachers. From DEO also there is no persuance.

With the result the in-service training of the teachers is almost negligible looking into
huge number of the teachers of Illrd and lInd grade in the state.

The interventions which have to be designed and implemented at the state level
in the filed of Primary Formal [ducation would include mainly :

(1) Devclopment & Production of Teaching-Learning material (TLM)

(11) Broad strategics for learner's cvaluation.
(111) Comprchensive planning for training and development of training modules

-
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6.1.2 Development and Producetion of TIM

Importance of TLLM

TLM has a key role in the Education system specially at primary level. Textbook
bascd on core-curriculum is the most important TLM. Besides, the workbooks,
supplementary reading material and the Teacher - Guides are also required for an
cficetive system of Primary Education where tcaching is by and large multigrade. A
good TLM helps creating a joyful and activity based teaching/ learning . Thus in
order to achicve the goal of universalisation of Primary Education in DPEP
development of a good quality TLM becomes very important. Needless to mention,
it creates in environment for a quality education.

Existing situations

(a) Main Stream schools of PFE

All the Main Stream schools of Primary Formal Education are following
core-curriculum developed by the State Institute of Educational..ResourCE & Training
Udaipur based on New Education policy. This curriculum was ‘introduced by the
State Govtvernment in the year 1990-91. As per system,the manuscripts are prepared
by SIERT through the inhouse and outside experts. The curriculum has been so
developed that 70% content is National specific following the pattern developed by
National Council of Educatiorf Research & Training. The reamaining 30% is local -
specific. The manuscripts so prepared are reviewed in SIERT. Final manuscripts are
sent to State Govt. for approval. Another copy of the manuscript is sent to Rajasthan
State Textbook Board Jaipur which'is responsible for printing and designing of these
textbooks. After manuscript is approved by the State Government the RSTB go
ahead with printing of the books. As on date there is no effective system of trialling
of these books. Of course every year books arc got reviewed by RSTB and feed
back from the tcachers is collected by the SIERT.Thus review and updation is a
constent process. As these books arc in use for the last 5-4 years the trialling process
have notany relevance.



(b) Schools of LJP Blocks

In Lok Jumbish Project the MLL strategy has been adopted for core-
curriculum .Accordingly the textbooks have been prepared. The textbooks were trialled
in sclected blocks before approval and commissioning by the Statc Govt. for the
main strcam schools. So far MLL based books for mathematics have been
introduced in class [ & 2 of the mainstream schools.

Revision/Development of curriculum for DPEP

The need to lay down minimum levels of learning (MLL)emerge from the basics
concerned with the irrespective of €asticreed,location or sexs; all children must be
given access to cducation of 4 comparable standard. The MLL strategy for
improving quality of Elementry Education is an attempt to combine quality with
equity. It lays down learning outcomes in the form of competence or levels of
learning for each Stage of Primary Education. The strategy also Qréérilﬁps the
consideration of measure that will be ensuring the achievement of thesé Tevels by
children both in the formal schools as well as NFE centres. In a nut-shell the focus of
MLL surategy is on the development of competency based teaching & learnings. It is
in this back ground that most of the DPEP states have followed MLL curriculum.
However, varying obscrvations have been made at different forums regarding
suitability and meaningfulness of the MLL based curriculum. In this background it is
proposed that a detailed analysis is done in regard to core-curriculum in specially
organised workshops. The job of curriculum development will be assigned to a
core-tcam at SLO.

Constitution of Core-team for curriculum & TLM

For all functions relating to PFE the core tcam will play a key sole. It would be a
sort of "Thick Tank" for all arcas such as development of curriculum, textbooks,
Teaching-learning material and training.It would be a resource group at SPO for
planning and implementation of all activities concerning Primary Formal Education. Thus
its consitutions is being proposed keeping in view the size and constant availability
of the team members. The core team will be constituated on the strength of
experience and expertise of the individuals and organisations :

I.  SIERT =2 Mcembers

2. ‘leachers = Primary/Upper primary schools =2 members
3. Sandhan = | member

4. NGOs I member

5. LJ.b. 1 member

6. S.K.P. = | member

7. Subject expert (Gender) = | member

8 Dprep =

5 members (Programme officers)

o
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The core team will have comparative study of curriculums of MLL strategy,
curriculum developed by SIERT and the curriculums being followed in other DPEP
Hindi speaking States. The recommendation of the core team will be placed before
an academic commitee.

~onstituti  Academic C .
1. NCERT = | Mcmber

2. TSG =1"

3. Education Department =1"

4. SIERT =]"

5. NGOs =2" .
6. RSTB =1"

7. Teachers =2"

8.  Educationist =1"

9. Community =2"

10. IASE =1"

11. Sandhan =1"

12. LJP =1"

13. Shiksha Karmi Project =1"

14.. DPEP States, Bihar & M.P. =2"

Total = 18 Members

Finalisation of curriculum

The core team at SLO while doing ground work for identification/revision/
development of curriculum will keep in view, the following important aspects :-

_ Assumptions on how children learn (Child's cognitive development process)
_ Teaching methods (Activity basced, information based, competency based)
_Identifications of arcas (Topics. Skills | eradation)

_ Suggestions about activities

— Assumptions regarding multigrade situations

”n!
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_Assumptions regarding the load of school bag

_ Prelimenary assessment of the existing levels of the learning achicvements.
_  Modilications suiting to local environmenlt.

_Assumptions for the competency based TLM's, other then teaxtbooks, to make
the educational process joyful.

The core curriculum would be finalised through participatory process in a series
of workshops attended by members of core tcam, academic committee and subject
experts. In these workshops teachers from project districts will also participate so
that grass root level inputs are used cffectively. The final stage cousultations will be
held with the technical supports group of MHRD New Delhi.

The core curriculum, so developed/revised will be adopted for DPEP districts
with the approval of Education department and the State Govt. of Rajasthan.

For conceptual clarity the process of finalisation/development of curriculum has
been illustrated also.

0.1.3  Development of TLMs

For an activity based and joyful learning it is proposed to prepare the
following TLMs .

| Core text book
I Workbooks

Il Supplementary reading materials
IV Teachers guide

V' Other teaching- learning materials.
(I) Core Text books

Core text books will reflect the curriculum which will be finalised by the Core-
team/Academic commiittec in a participatory manner with the consat of the State
government. There may be three situations: '

(a)  Standards/subject in which MLL based or some other existing curriculum has
been adopted in full and for which books are available having full contents of the
curriculum.

an
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{b) Standards/subjccts wherc curriculum has been modified and accordingly books
also are needed to be ammended.
(c) Standards/subject for which new books have to be prepared.

The books which are available, modified or prepared altogether new will
be judged from the following angles :

) The content of the book provides scope for achieving various
competencies of the respective standard and subject.

(1D It is suitable irom the view point of development level and  interest of
child.

(111 Environmient relevance is well retiected 1n the content.

(V) The content will also be examined interms of quantum of information,

sequence and suitability of concepts. )
(V) Language and sentence formation are very around. It is very important
aspects in regard 1o a textbook for primary standard.

(VD It has to be examined whether the book is actually addressed to the child .
The writing style should be child friendly motivating their participation
through activitics, exercises or workouts.

(VID) The book should facilitate the learners evaluations through questions and
unit tests.

(VI The visuals/illustrations arc an cffective Tanguage for communication. Thus
ithas to be seen whether the illustrations arc suitable from the view point of
sizc, colour, printing quality, clarity and placement.

(IX) It will also have to be scen whether the children accept the book; there is
contstant intcraction of the child with the book.
TEXT BOOKS AND GENDER ISSUES :

A good textbook is essentially an exercise in goal preception and goal
communication. These goals social, constitutional, ethical and human-should be clearly
reflected/stated and delined as claborately as possible. Thus shile preparing
manuscripts or reviewing the existing textbooks, the issuces related to these
goals,especially o gender equality, should always be kept in view. It needs to be
rcalised that the school textbooks can play a vital role towards creation of an
cnvironment conducive to the cause of gender cquality in the Indian socicty.

ARe
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MLL based books developed by L.J. P,
Subject Class Field Commissioning
Testing by GOR

Language

Apni bhasha (Hindi)
Apni bhasha (Iindi)
Apni bhasha (Hindi)
Apni bhasha (Hindi)
Apni bhasha (Hindi)

Mathematics

Ganit part
Ganit part
Ganit part
Ganit part
Ganit part

1
111
v

I
11
v

Environmental studics

Khoji Pothi
Khoji Pothi
Khoji Pothi

1l
v
\V/

4 Yrs.
4 Yrs.
3 Yrs.
2 Yrs.
1 Year

4 Yrs.
4 Yrs.
3 Yrs.
2 Yrs.
1 Year

3Yrs.
2\rs.
I Year

Not
Not
Not
Not
Not

Commissioned
Commissioned
Not
Not
Not

Not
Not
Not

G




Language

Hindi
{hindi
Hindi
Hindi
Hindi

Mathematics

Ganit
Ganit
Ganit

Environment studies

Paryavaran Adhyan
Paryavaran Adhyan
Paryavaran Adhyan
Paryavaran Adhyan
Paryavaran Adhyan

the State Government.

I
1
v

1l
v

111

* For class T and I mathematics prepared by L.J.P. has been commissioned by

All books commissioned by
GOR for use in the primary
schools of the State.




6.1.4 A Pragmatic approach to Curriculum/Textbooks

Regarding Curriculum and Core textbooks Rajasthan has a distinct scenario.
LJP has developed MLL based books for Ist to 5th standard in all the subjects. They
arc being used in LIP blocks only. In other government schools, all over state, the
books which have been developed by SIERT and printed by RSTB are in use. If
MLL bascd LJP books arc adopted for DPEP districts there will be two types of
curriculum & books for the same standard. It may create confusion and practical
problmes because of the fact that DPEP will cover all schools in 19 districts. Because
ol limited number this problem was not faced in case of LIP. Besides, there are, as
mentioned carlier, varying obscrvations regarding suitability of MLL based
curriculum. If these books are adopted, modifactions will be necssary. Only then
these can be used for DPEP. But this may create many practical problems. On the
. contrary if new books are developed it may take very long time. Besides, it will fead
to a situation in which LJP, SKP and DPEP have their own curriculum and set of
books. The areas/schools which remain uncovered will follow the existing SIERT
curriculum and books. This is not at all a desirable situation.

Keeping in view the distinct situation of Rajasthan in regard to use of
textbooks and experiences gained by Lok Jumbish and Shiksha Karmi, it is
proposed that the State Government should constitute a committee to finalisc a
uniform curriculum and book pattern. Constituted under the chairmanship of some
Sr. Officer from GOR, this committee would include members from SIERT, LJP,
DPEP, Shiksha Karmi, Sandhan,Dircctor literacy and continuing education,
representative of the Director, Elementary Education, some NGOs and
cducationists. While examining the books already developed by SIERT & LJ, the
books developed by other agencies/NGOs like Eklavya (Bhopal) and other DPEP
Hindi speaking States too would be taken into consideration. This committee
having asistance of subject cxperts would submit suggestions for curriculum,
books and workbooks within a duration of 3-4 months. The committee will also
cnsure that some contents arc developed in the textbooks which can help
developing sense of citizationship in the child. The child should atleast devclop
sense at this formative stage as how to "live in the society” without creating

problems for others. Subject/standardwise teacher guides will also be prepared
by the committee.
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In a nut-shell it has been thought of having a uniform curriculum and
book scheme for the whole State irrespective of arcas covered under various
projects/schemes like D.P.EPLLJ.PL,S.K.P. ctc. Once the curriculum and
manuscripts arc finalised the printing of books would be done by RSTB and
given to students of 1 to V standard free of cost under the distribution of free
textbooks scheme of GOR. In case some new books are developed the cost of
trialling for those books would be borne by DPEP. Likewise the cost of workbooks

distributed to children and teachers' guides given to the teachers of primary
schools and A.S. would be borne by DPEP:

As at this stage itis not certain whether DPEP would adopt the existing
books developed by LJ or SIERT, or would be required to prepare new books, in
part or full, the strategies for all possible situations are being outlined.

0.1.5 Workbooks
Regarding workbooks there are three main issues:-
(a) To identify the subjects/topics in which workbooks have to be provided.

(b) Itisto be decided whether the workbooks will be attached with the book or be

kept separate.There may be an inbuilt system of work exercises after each
chapter of the book.

(¢) Scparate workbooks have to be prepared for cach subject or, a classwise
’ volume containing Workbooks for all subjects.

These issues will be discussed in the workshop to be participated by core tcam
members, members of Academic committee, subject experts and persons from
organisations such as LJP and Shiksha Karmi Project who have gained valuable
cxperience in the field.



Preparation of Workbooks
(A) ldentification of Writers/Reviewers

The job of preparation of workbooks will be assigned to Resource persons.
These  will be subject experts having experience of book writing in their
respective arcas. There may be 3 or 4 persons for one workbook. The SIERT,RSTB
and DIETS will also be represented as instiutional members in these groups. The
curriculum core team will function as thc Co-ordinator in between the various

resource groups. Some NGOs and VEC members will also be involved in writing/
reviewing of books.

(B) Orientation of Writers/Reviewers

The subject experts and the representative of the institutions which have been
identified for preparing books/workbooks will be imparted a training in an orientation
programme so that the requirement in regard to content, language, illustrations and
sequencing ol the books may be uniform in all books being developed for DPEP
districts. In these orientation programmes the artists will also be invited with a view to
have proper co-ordination in between the Author and Artist. Only then it will be

possible to have illustrations suiting to the requirement of the content and scope of
the book/workbook.

(C) Workshops for development of textbooks/workbooks

Standard and subjectwise workshops would be organised at SLO and also on
regional basis for preparation of manuscripts. These workshops will be in serics,
duration of onc workshop may be 4 to 7 days as per requirement. Some NGOs, VEC
members, primary teachers, subject experts will also be there as special invitees.
These workshops will be steered through curriculum core team which will  form a
"Kernel" for textbook/workbook development . The outcome of these workshops

will be the first draft, Such draft may be updated/improved by the curriculum
core-team.

(D) Vetting of drafts at State level

The manuscript prepared in the workshop will be updated and improved by the
members of Academic committee and subject experts. Drafts may be sent to all
concerned  persons well inadvance so that they may have a thorugh study and may
come in the meetings fully prepared to contribute maximum possible. Observations/
comments of these experts may be discussed at length before arriving at the stage of
final draft.



(EK) Finalisations of Drafts

The vetted drafts will be shared by a joint group of experts from SIERT, RSTB,
Education department, TSG & SLO. The RSTB will be essentially involved at the
stage of improving of drafts as well so that designs, illustrations and colours used in
the pictures be determined as per the requirement of printing technology.

The process of preparation of manuscripts has been clarified through an
illustration.

10
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6.1.6 Field testing /Trialling of the books/workbooks

() The manuscripts of the core textbooks/workbooks will be handed over to
Rajasthan State Textbook Board for printing. As these books/workbooks would
te required for trialling purpose, the numbers will be limited.

(II) Trailling of books/workbooks would be done in selected schools; five schools
may be selected in each district. The selection would be on random basis in
such a way that different regional entities are reflected therein.

(Il) The books/workbooks will be distributed among students of the schools so
selected at the beginning of academic year. After a minimum period of 6 months
from the date of distribution, a short term evaluation of the textbooks/work-

books will be undertaken with a view to have feed back from the teachers,
pupils and parents in the following manner :

(a) Teachers will be asked to fill up a self- administered questionnaire prepared
for evaluation of the content, information, sequence, language etc.

(b) Semi- structured interview schedules will be prepared for having feed back
firoim the pupils.

(C)Feed back from parents in regard to suitability of books/workbooks from
the view point of home work will be gathered through interviews.

(IV) The feed back obtained from all the 50 schools will be consolidated and
analyscd by the core tcam for curriculum and textbook development at SLO.

(V) Apart from the aforesaid short term cvaluation in the schools, feed back will
also be obtained from subject experts on content, illustrations,design,writing

style , child centeredness and joyful learning aspects of the textbook/work-
books.

(V1) In the light of feed back obtained from various sources/processes, the books/
workbooks will be revised.
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6.1.7 Commissioning of hooks Workbooks by Government of Rajasthan

(VII)  These books or better to say printed manuscripts will be submitted to
Government ol Rajasthan Tor approval as the State Government is
appropriate authority (o prescribe textbooks for school level. If there are
some observations/comments from the State Government the manuscripts
will “again be  placed for revision/updation before the core team and
academic committee at SLO. After having necessary modifications the books/
workbooks will again be submitted to Government of Rajasthan for
approval. After approval the textbooks/workbooks will be printed by the

Rajasthan State Textbook Board in adequate numbers for being
distributed in the primary schools.

(VII) Once the curriculum is finalised and the core textbooks/workbooks are
commissionced, the function of further review ‘of curriculum and revision/
updation of books/workbooks will stand transfered to the State Institute of
Educational Research and Training Udaipur which is formally responsible for
this aspect of primary cducation in the State of Rajasthan. From the view
point of sustainability of the DPEP efforts also such transfer is desirable.

Various steps for preparation and field trialling of books/workbooks have
been tllustrated with a view to clarity the time frame.

6.1.8 Constant review and updation of the textbooks/workbooks

The system of the constant review and updation of the textbooks/workbooks
will be outlined so that the managers of textbooks production agency may
take care in future. In this regard it is purposed that :

(1) Periodical updation and evaluation of the textbooks will be done before the
reprinting stage. Periods for updation may be different for each subject/title
as per the nature of the subject. Thus books on social sciences, may be
required to be updated every yecar while in case of natural sciences,
mathematics or languages, the span may be more.

(1) Criticism and suggestions on the content and quality of textbooks/workbooks
may be mvited from teachers.students and parents every year, taken from a
random sample of schools, and the data be computerised to apprise future
reviewers/aathors about the vends of content analysis.

(i) Thereviewer will notonly comment and report but will rewrite the text and, if
necessary, revise the fanguage and contents. The author(s) and reviewers(s)
will have continuous joint meetings as often as required

4 0,
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(tv) While reviewing a textbook/workbook due weightage will be given to (a)
Acsthetics (b) Technology (¢) Longevity (d) Newer materials (¢) Price structure
() Umtormity of style (g) Future needs of future children.

(v) A system of constant cvaluation of the new titles by an independent external
agency will be developed. While conducting such evaluation the clientele group
of the users (Teachers, Students, Parents) will be consulted. Suitable techniques
will be adopted for preliminary surveys and trialling. [t has to be judged as to
what extent a particular book has been able to achieve the goal in terms of
imparting the information, knowledge and wisdom.

6.1.9 Developments of TLMs other tIici)/i textbooks/Workbooks

A. Supplementary Reading Material

Itis proposed to provide 70-80 pages as supplementary reading material to each
child of 1ilrd to Vth standard. It will be in form a small book containing colourful
illustrations. Mam focus of this extra-curricular reading material will be on sparking

for inculation of moral values and sense of citizenship. Such proposal is based on the
following general observations :

_ Core textbooks impart knowledge on subject ; there is not so much
concern for total developmerit of the child.

B Age-group 6-14 1s formative stage in human life. The thoughts, values and
impressions of this age go life long.

Aiming this, and also qualitative achievements and childcentred joyful lcarning
supplementary reading matcrial will be developed through visioning workshop and
sharing of expcrience with the other DPEP States. State level core team for
curriculum and TLM will coordinate such workshops. Teachers from primary and
upper primary schools may also be requested to prepare supplementary reading
matcerial in the high of their own experiences of class rooms. Some NGOs who have
developed such materials will also be associated. Local Tevel seminars may also be
arranged to know the responses of chitldien, teachers and parents.

e
-
. -



B. Teacher support material

For an effective teaching, the teachers also require some guidance. This
objective will be achieved through introduction of teacher guide. Needless to
mention, to make the class teaching most relevant, effective and conducive to the
requirement of the children, the teacher guide will be a sort of distance education tool
or training through printed material. The type and format of teacher guide will be

devcloped in the workshops participated by members of core team, subject experts
from SIERT, DIETS ctc. The workshop would :

[dentify the subjects/ chapters in which teacher support material is required.

_ Finalise the format of material whether it is to be prepared in combined form or
subject wise separately.

_ Decide as to how the teacher- support material so prepared will be used at CRC
also as training material.

OTHER TLMS
Other teaching- learning materials will be prepared by the primary school tecacher
as low cost tecaching aids from the annual grant of Rs. 500/- per teacher with the

help of locally available material. Guidance will be provided to them by BRC
,CRC and also DIETS in the inservice training programmes.

6.1.10  Assignment of responsibilities in regard to development of TLMs

Core textbooks/workbooks

Preparation of manuscripts

SEO (SRG) SIERT

Printing of manuscripts = RSTB

Field railling -~ - =  DIEFTS,.BRC,CRC
Revision of manuscripts = SLO
Adoption/commissioning = The State Government
Printing of books = RSTB

Regular revision and updation = SIERT

Teacher guides/supplementary reading materials

Preparation of teacher guide =  SLO(Core lcam//\cadcmi}zéommillce)/
SIERT

Printing of tcacher guide = RSTB /

Distribution and supply =  DPC/BRC/CRC



6.1.11  Some desirables regarding preparation of Textbooks/Workbooks

At the stage of preparation of manuscripts, absence of a system of rigorous

scarch and identification of subject experts for writing and reviewing the textbooks
and other skilled staft, otten creates problems. The textbooks/workbooks are often
below the standard nceded to meet the requirements of curriculum and minimum

levels of learning. Keeping all these aspects of manuscript preparation in view the
following precautions will be taken.

1)

i)

The writing of textbooks/workbooks will be assigned to those, preferably school
teachers, who have developed professional expertise in the area. The agencies
responsible for textbook production (SLO) will prepare a panel of textbook/
workbook writers and reviwers on the basis of subject expertise,
teaching expcrience and command of language.

Trairiing for textbook/workbook writers and reviewers will be essential. As the
issues of content, load,design and format have serious implications on the cost
of printing and production, and the lack of professional skills in editing,

cartography, design and layout can entail conflicting requirements, training will
scck to address these issucs.

Manuscripts will be prepared in workshops arranged subject-wise or
book-wisc. The writers who have undergone training will be invited to

participate in such workshops. The artists, catrographers and designers will also
be associated at this stage.

The textbook/workbook writers will make conscious efforts to take examples/
illustrations from the surrounding socio- cultural- geographical environment.

Each manuscript, so prepared, will be subjected to an effective review by trained
reviewers, who in addition to their expertise in the subject and command on the
language, are also in know of the objectives of the textbook/workbook,
requirements of the clientele group and environment dimensions.



6.1.12

NORMS OI° PFIEE FOR DISTRICT PLANS

Corc textbooks will be given free of cost to each child under the free
distribution of textbooks scheme of the State government.

Workbooks will be given to all children of Ist to Vth standard. Preparation
of manuscripts, ficld trialling and printing of the workbooks will be done
centrally at SLO. However, the cost ol Workbooks distributed to the
students in a district would borne by the concerned district. Accordingly
cxpenditure has been booked in the plans of districts.

Teacher guide will be brepared and printed by SLO. The cost of guides
distribuied to the teachers will be borne by the concerned district.

As per guidelines of DPEP each teacher will be given grant of Rs. 500/- per
annum for TLM.

Keeping in view the fact that in Rajasthan, the DPEP intervention is
basically a plan of strengthening gender perspective, it was decided to
provide exercise books and stationary free of cost, as an educational
incentive to the girls belonging to SC/ST community in the blocks

having female literacy less than 15%. The classwise cost for these items
would be as under :

i Classes | & 11 Rs. 50/-
i Classes 111 Rs. 65/-
m Classes IV & V Rs. 90/-



New 871 schools to be opened under DPEP would be provided one
teacher in the regular grade and the other as parateacher @ Rs. 1350/-
p.m. This is in keeping parity with SKP. In case any revision in
honourarium is done by SKP, that would be applicable to DPEP also.

All the new schools would be provided a lumpsum. grant of
Rs. 10,000/- for furniture and equipments as per the GOR norms.

Likewise for every newly added class room a provision of Rs. 2,500/-
would be made.

Use of the grant of Rs. 500/- per year for TLM to every teacher would

be verified by the concerned VECs and counter signed by the concerned
CRC Co-ordinator.

Replenish grant would be Rs. 1000/- per year per school for one third
schools (old schools) A+
&

. Each VEC will be provided a grant of Rs. 2000/- per year per school for
educational and developmental activities of the school. Out of this amount
Rs. 500/- will be earmarked for purchase of items relating to school
library. Regarding selection of books for school library, decision will be
taken by a committec at the state level office.
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0.1.13 Learners' evaluation

For an clfcctive implementation of programme aiming at substantial
improvement in quality of education and to cnable children to achicve essential
levels of learning, a comprehensive system of learners' evaluations is a necessity. It
should be capable of making an objcctive assessment of the level of competencies,
the learner has developed in the given duration. It has to be designed in such a way
that it becomes an activity integrated with class teaching taking care of scssional
tests alongwith annual examination.

The existing system of evaluation

In Rajasthan Primary Education in rural areas is the responsibility of Panchayati
Raj Institutions. The schools are controlled and supervised by the Panchayat Samities.
Teachers are recruited by the Zila Parishads . Annual examinations also are
conducted by the Zila Parishad. it is the responsiblity of Zila Parishad to get the
papers set for various subjects of Sth standard and distribute them to different
Primary Schools through the concerned Panchayat Samities. Examination scheme is
formulated for the whole district. Answer books are assessed locally and the results
arc prepared /declared by the school itself. The question papers are traditional.
Some 8-10 questions arc given, out of them five are to be answered. Most of the
questions  are to be attempted with descriptive answers. They are neither objective
nor standard. In short,it is in fact an evaluation of cramming capacity and essay

writing and not an objective test of the competencics the child has developed in
various arcas.

With a view to involve and introduce an objective system of evaluation of
lcarners' achievement in schools DPEP proposes to involve DIETS, BRC and CRC
also. It is proposed to constitute an academic committee at district level with the
following membership.

District academic committee

L. Principal DIET B Coordinator
2. DEO Elementary _ Member

3. 5Sr.Dy.DEO  (Z.P) B Member

4. DIET faculty  (Two) B Members

5. BRC Coordinator (One by rotation) _ Member

0.  CRC Coordinator((Onc by totation) Member

7. Teachers (Two by rotation) Members
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6.1.14  Conduct of Examinations at schooly

Although the evaluation system for DPEP districts will be finalised by the
State level core team for Curriculum & TLM. However the following basic principles
will be kept in view while outlining the procedure {or learners' evaluation.

1. Concurrent evaluation would be done by the teacher for overall performace
of the child. Weightage be given to the child's participation in the school
development activities, disciplin} clealiness and behaviour.

i Formal Tests may be organised atlecast twice before half yearly
cxaminations.

il Marks for monthly tests, half yearly and Annual examination be devided in
such a way it may lead to a regular teaching- learning process throughout
the year.

iv All tests/examinations should be internal except the annual examination for

V standard in which papers will be got set by District Academic Committtee

and answer books be assessed not by the concerned teacher but by the
teachers of the schools located within the same cluster.

v Question papers will be sct on the pattern of baseline studies so as to
assess the conpetencies achieved by the children.

The assessment of answer sheet will be planned at CRC in such a way that the
tcachers of one school cvaluate the answer book of another school. Student wise
performance will be maintained in the schools. Quarterly and halfyearly assessment
would be donc by the school on the guidclines given by the district evaluation
committec. Some marks may be ycarmarked for such intermediary exams. The
progress of students will be shared with the pupils/parents/VECs at the school level.

The school -wise performance will also be shared at BRC level in between
CRCs and resource persons of BRC so as to assess the training necds of teachers of
those school having low achicvement percentage. At district level the district
academic committee will also have feedback from BRCs/CRCs regarding
perfornimee oi'schools: Accordingly suppestions wili be given io DPC for academic
supportto the mstitutions having low aclnevement level.



6.1.15 Institutional Role in Evaluation Process

"The school headmasters will be asked to create an opportunity atlcast once in a
year when competencies achicved by children may be demonstrated before the
community. Such an opportunity may be a small function in the begining of
academic session. All parents be invited. This will create confidence in the

community in regard to functioning of school, performance of teacher and
cducational achiecvements of the children.

Functions

{ the District Academic
(1) Preparation of assessment papers on the pattern of baseline studies. The
question papers will be designed in such a way that they will assess the learning -
levels of children and competencies attained by them in various areas/subjects.

(II) Review/moderation of papers with the help of subject experts

(1) Format designing for the answer sheets , printing of question papers and other
stationery

(I1V) Distribution of question papers to the BRCs for onward transmission to CRC/
schools

Evaluation : IFunctions of BRC

(1) Coordination of activities in between district academic committee and CRC in
regard to examinations.

(1) Supply of question papers to CRCs/schools within its jurisdiction

(III) Preparations of answer sheets on the design prescribed by the district academic
committee

(IV) Maintenance of schoolwise record regarding to 5th standard annual

examinations C Voo
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Evaluation : Functions of CRC

(1) To get the annual examinations conducted for the 5th standard in the schools
within its jurisdiction

(1) To supply the question papers and answer shects to the schools

(I11) Maintenance of consolidated record of examinations

(IV) School wise achievement percentage will be collated at CRC for sharing with the

teachers in the monthly meetings/training of teachers. Accordingly remedial
mcasures to increasc the level will be taken, -«

Orientation of teachers

For an effective implementation of new scheme of evaluation, it is desirable
that the scheme and strategy is well taken at all levels - from district to primary

school. For this purpose the following orientation programmes are proposed to be
conducted.

Orientation programme Organisation level

I. Programme for coordinators of District Academic Committce SLO
2. Programme for members of district academic committee DIET
3. Programme for the block level coordinators and

resource person. DIET
4. Orientation of primary school teachers CRC

For continuation of the system and sensitisation of teachers to understand
the need and importance ofand objective evaluation of the learners, the activitics will
be inbuilt in the BRCand CRC training module. Such a competency based evaluation
of the Iearners will be extended to the private and aided schools also in course of time
so that achievement level may be uniform through out the DPEP district.

1
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6.2 Training

When we think of education, we think first of teachers. It is hard to think of
quality education in DPEP taking place without a dedicated, committed and
professionally competent cadre of teachers, imperative to steer the programme
successfully. The teacher is the most crucial person if learning outcomes of a child
going to school has to be improved. [fow a tecacher conducts his class will determine
the kind of learning that takes place. Thus training is the most important intervention
for improvement ol Primary Formal Education.

In this background the approach of the training in DPEP has to be holistic. It
will aim at inculcating skills in teachers as well as development of teacher as a person.
In the existing situation a teacher hardly gets an opportunity for inservice training.
Rather his motivation is adversely affected because of local conditions in Panchayat
Samittis. Already his educational level is low. 1t goes down year after year for want of
any refreshing clement in his educational persuits. Besides, Teachers' vision is very
narrow. She/he is basically a subject teacher, not knowing his role as guide of the
children and leader of the community. To address this situation a strategy for a
permancent and effective system of teacher- training nceds to be ivolved.

Apart from the training of teachers the persons to be engaged in management
and supcervision of primary schools will also be considered ; suitable training/

oricntation programmes will be organised for them also. These may be :

1) Co-ordinators of BRC, CRC

11) Resource persons of BRC

i) Faculty of DIETS

1v) Inspecting officers and functionarics of education department
v) Members of VIEEC

vi)  ALS. Para-tcachers

vin) ECLE/ Anganwari workers

vii) Community mobilization croups

e
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(TRMNINGATA A )

Approach & philosophy of Tcachers' training
Focus of teachers training

Constitution of training Cell at SLO
Identification of training nceds
Preparation /Printing of training modulcs
Training methodology

Training material- Print, audio, video
Training apparatus

Training resources and development
Duration of training programmcs

Venuc of training

Honorarium to resource persons

Follow up action/impact assessment of training
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Teacher training
0.2.1 Olbjectives

The whole emphasis of teacher-training will be on teachers' recognition of the
centrality ol their position in the DPEP. Having this approach in the background the
objectives of the teacher-training programme may be outlined as under.

1) Toraisc achievement level of the learners

-

i) To improve teachers' performance in the class room

i) To motivate them for full participation in the evolution/implementation of active
lcarning- approaches and Child- Centered pedagogy

iv) Toincrease school effectivencss through changes/modifications in teaching and
learning practices

v) To develop teachers' personality so as to make them feel that they are friend,
philosopher and guide to the students and well wisher of the conmmunity.

6.2.2  Approach and philosophy

In an integrated teacher training programme there may be different scts of
persons with different levels . At grassroot level there may be primary school teachers
and A.S.para Teachers. At block level master trainers and resource persons of BRCs
have to be given orientation. At district level the DIET faculty, members of District
Project team and other district level officers who are engaged in affairs of primary
cducation will be imparted training in specific perspective of DPEP. The situation has
(o be that one who is a trainer/teacher at one level, he/she becomes learner at other
level. Thus the message which has to go through these trainings programmes will be
that class teaching- Icarning sheould not'be  instructional or directive one way
communication but it has to be a joyful activity. The approach and philosophy of the
teachers' training is well rellected in the following :

1) Teaching will emerge out as a real activity not by merely lecturing but through a
creative teaching - class control and instructions will be replaced by
co-operation, sharimg and outlook of progress.

i) The achievement of the MLL/decided competencies will be the aim of TLMs
utilized in the class room i a process of teaching.



i) Process of teaching - learning will be a joyful activity. The teachers/supervisors
cndeavour to bring out a perspective change in the primary cducation system
with a mission zcal.

iv) The trainees will have faith in the training and their resource persons; this has to
£0 1 bottom - up direction. The teachers/A.S. para teachers will take the
training sicercly and will have faith in their resource persons.

v)  The teachers/trainers will develop a positive outlook, will work in a creative
manner and make efforts to improve rrimary cducation sustem 1
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Broadly the focus of tramning would be teacher empowerment in a long - term
perspective. The target group would be all teachers of primary schools and those
teachers of middle schools who teach primary sections.The strategy would
involve focussing on content identification for the training., encompassing
emerging issucs like MLL, competency based teaching, continuous comprehensive
evaluation, use of low cost teaching-aids, teaching of language, maths, EVS, child
centered and activity based teaching, multigrade teaching, medium of instruction among
minoritics/tribals/cthnic groups cte. Focus would also be on sequencing and phasewise
coverage. Periodic reflections and interaction between trainers and
programmec personncl will also be a matter of focus to initiate a process of learning-
feedback-learning,

The teacher training will address the following five major areas :

1) Concepts, (including what a joyful activity, child centeredness, teacher-child and
child-child relationship, investigating a theme that is relevant and contextual,
establishing dialogue and communication etc.)

1) Skill, i.c. to do or make happen the above as intended, collect, differentiate, short
and use materials available in school-surroundings, prepare songs, stories, cards,
pictures ctc. use such songs, pocms, stories, cards ctc.

i) Information (In respect of universalization of Primary Education - DPEP, MLL,
the educational scene, need of basic education for development etc.)

V) Attitade Glowards community, class-caste contradictions, pender, disadvantaged
scections ol socicty cle.)

v)  Personal qualitics ( Punctuality, performance. participation, professional
competence, daily attendance, clcanliness cte.)



6.2.4 Management of training

The whole organisation and management of the training programmes meant for
tcachers and cducational managers/supervisors will be planned and implemented
after having considered the following aspects in detail .

1) Constitution of SRG and training Cell
1) Identification of training needs

i11) Preparation/printing of training modules
1v) Training methodology

v) Traming matcrial

vi) Procurement of training apparatus

vii) Availability of training resources

viil) Duration of training

1x) Venue of traming programmes

x) Honorarium to the resource persons

x1) Follow up action/impact assessment of training

i) Constitution of SRG training Cell : Planning and implementation of all training
activitics will be co-ordinated by a SRG for training. Apart from programme officers
for DPED stationed at SPO there may be persons from SIERT, NGOs and training
institutions. In terms of size and participation, it has to be constituted in such a way
that it can meet frequently. Also its members have to guide the district level managers

and trainers. It is proposed to have this resource group with the following
membership.

SIERT (Incharge PST) =
Sandhan (Incharge training) =
NGO =
L.J.P.(Incharge training) =
S.K.P. (Incharge training) =

I member
1
1
1
1
6. H.C.M., RIPA (Training experts on Gender) = 1 "
2
5

I

~

. Teachers (Primary/ upper primary) =
8. DPEP (Programme ofticers) =

members
members

Apparently, as far as institutional representation is concerned, it may look as
repetition of the core team constituted for curriculum and TLM of PFE. However,
persons would be different depending upon their interest and expertise.

Forcaving o conerete shape to the traiming cfforts o DPEP a training cell will
be constituted at state fevel. Consisting 4-5 subject experts (Cosultants) this Cell
would be responsible for developing training mdules, impart intensive training to key
resource persons and have constant review ol training programmes and their impacts
with the help of State level institutions alrcady working in the ficld.

[T
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ii) Identification of training needs :

For a purposclul training, identification of training necds is very essential
otherwise the objectives of the training can not be achieved. The resource group for
traming ina workshop organised at the state level will prepare initial note on needs of
the training for different sections such as teachers, A.S. para teachers, BRC and
CRC coordinators and district level functionaries.Simultancously the process of
identification of training needs will be held at the district level and BRC. The findings
will be communicated to SLO. Also the resource group members may participate in
the workshops held at district level. I sort, for identification of needs teachers,
trainers, DIETS, SIERT, subject experts and NGOs' will be involved. Feedback

from BRCs and district level be carefully considered at SLO to assess the training
needs of teachers-and other target groups.

iii) Preparation/printing of training modules :

On the basis of training needs so identified suitable training modules will be
prepared. The existing training modules being used at SIERT and DIETS will also be
consulted for the purpose. As L.J.P. and Shiksha Karmi have gained valuable -
experiences in this arca, their experiences will be utilized for the purpose. Besides, the
training modules dcveloped by other DPEP states (like Ujala by BEP) and NGOs

-would also be reviewed and used in DPEP training programmes. The suitable
training modules can be adopted after having necessary modifications. The modules
may be for both - first training and also the successive short duration training. While
designing the training module it would be kept in view that there is a natural process

of ransmission loss down ward. After finalisation the training modules for different
programmes will be got printed at state level.

iv) Training methodology :

The training methodology will be participative and experiental with minimum
lectures. As the teacher training is built on the experiences of tcachers and look upon
teachers as resource persons, proper emphasis will be laid on making the training
“activity based and sensitive towards the needs of children. Training modules will aim
at promoting development of an attitude of child centeredness and  building of
competence tn core curricutunt and textbooks depending upon the requirement and
icasibility. The following imcthods will be used in the traiming programmes

. -t

a. Lecturing _ bh™  Role plays

¢c.  Sunulations d.” Casce studies

. Group discussions . Experience Shinmyge

Audio- Visual md.



v) Training material :

The resource group for training at SLO with the help of SIERT, DIET, Training
experts, NGOs and teachers will prepare training matcerial for different levels. It may
be in-print, audio or video form. In addition to what has been prepared at SLO, the
DIETS and BRC will also prepare as per their requirement some training materials
with the help of locally available material. The training material prepared by SLO will
be sent to concerned levels. After having feedback about the training tools necessary
modification will be done therein.

vi) Procurement of training apparatus :

Itis proposed to provide training apparatus to various levels as under :

a. Statelevel = Video camera, slide projector,0.H.P., flip chart and
whitc board
b. District level = O.HLP. thip chart and white board
Video facility on rent
c. BRClevel = O.LLP., flip chart and black board
d. CRClevel = Black board and flip chart
(r )
Training : Cost norms for Appratus
T.V. Rs. 18,000.00
VCP _ Rs. 8,000.00
ACP ) ~ Rs. 3,000.00
Camera Rs. 7,000.00
OHP Rs. 10,000.00
FLIP Chart Rs. 3.000.00
White Board Rs.  8.000.00
Black Board Rs. 1,000.00
Planner Board Rs. 2,000.00
N\ — e =
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vii) Training resource and staff development

As mentioned in the chart of training interventions for PFE, the resource
persons for state level training would be drawn from organisations such as SIERT,
Udaipur, H.C.M., RIPA (Jaipur), 1.D.S. (Jaipur) and some NGOs of repute. The
individuals who have excelled in the respective areas will also be involved in these
training programmcs .For district level training the DIET faculty, DPEP core team
and resource persons drawn from outside will satisfy the needs. At BRC level
subject/arca wise resource persons will be engaged on contract basis. At CRC level
the BRC co-ordinators, CRC co-ordinators and NGOs, if required will address the
orientation programmes designed for VEC members etc.

To address the training needs of manpower deployed to implement DPEP it is
essential to develop resource persons from within the organisation. In this
background exposure visits would be arranged to leading Training Institutes within
and outside the Contry, specially the developed Countries.

viii) Duration of training

Though it will be finally decided by the state resource group and training Cell,
the tentative duration of training for different level is proposed as under :

\v3

a.  Traming for DIET faculty = 006 days N o

p.  Traming lor BRC co-ordinators = |0 days ,:\ *

>, Traming for CRC co-ordinators = 10days

d.  Traming for resource persons of BRC = 06 days

¢.  Traing for primary school teachers = 006 +3 daysn first year, 6 days in
subsequent years

. Training the Para- tcachers for A.S. = 30 days in first year, 10 days in
subsequent years \\:\ X

g Orientation to VEC members = )2 days .‘ N\;Q N

Detarls ol proposcd triming, progranume have been given in the training
mterventions tor PEL i the further paragraphs,
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ix) Venue of training programmnies : Q‘\

The state level training programmes would be held at Centre for Education
Management (CEM), State Institute for EducationRescarch and Training (SIERT)
Udaipur, state level office of Rajasthan Council of Primary Education, Jaipur (RCPE)
and 1.C.M., RIPA, Jaipur. At district level the training programmes would be
organiscd in respective DIETS. At block level where most of the training
programmes for tcachers are to be held, the BRC building will be the venue. Like
wise the cluster resource persons will be the place for orientation of VEC members.

x) Honorarium to the resource persons

Keeping in view the honorarium given by the State Governement for its training
programmes conducted at training institutions and the prevelent scales of LJP and
SKP the lollowing Scale of honorarium is proposcd for the resource persons invited
to take sessions in the training programmes of DPEP.

State level programmes- Rs. 300/- per day for R.P. from outside
Rs. 200/- per day for R.P. from Rajasthan

Districtlevel programmes Rs. 150/- per day

xi) Follow up action/impact assessment of training

The threat of routinised training is a very rcal onc . Thus, all steps will be taken
to prevent its degenceration. It will be made possible by linking teacher training with a
continuous monitoring of class room processcs so that the impact of training can be
ascertained. The training should be  remedial ; it should address itself to specific
class room academic problems. Also there may be some distinctive problem in
different regions. Some problems come only from the clientele groups of teacher i.e.
the student or the conumunity. Thus, a system will be involved to have an impact
assessment of traming. After four months ot the training the impact would be
assessed through visionary changes and responses from the student and



the community. Of course the impact on academic empowerment will be judged only
after having results of annual examinations. The machanism of impact assessment of
training is reflected by the following illustration :

Impact Assessment of Teacher- training

Teacher

/ . ,

Parents
M)
3
Students VEC/Community
K
Results

School environment

Questionnaiers and interview schedule will specially be prepared for impact
assessment. Response of students, parents and Community from the schools/
villages sclected on random basis will be gathered through these questionnaicers/
schedules. Analysis of training impact would be the responsibility of DIET. BRC and
CRC will be assisting in gathering the responses.
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6.2.5  ORGANISATION OF TRAINING PROGRAMMES

Training programmes for various categorics of teachers and supervisors will be
organised on cascade module, as mentioned under :

SLO : Training Cell

N
DIET/DISTRICT LEVEL RESOURCTE PERSONS
(Key Resource Persons)
N7
BRC RESOURCE PERSONS
(Master Trainers)
87
TEACHERS
(PST, AS PT, ECL)

_ The state resource group on training consisting persons from
SLO,SIERT,Training institutes, NGOs, subject experts and professionals
from academic institutions having expericnce in teacher - training will be
involved in designing the total training programmes under DPEP. Each
member of the state resource group would be capable of imparting quality
training in the allotted arcas . Short duration orientation of the training
programmes would be held at state level office of DPEP, Centre for
Education Management, H.C.M. RIPA or SIERT Udaipur. The SRG,
training cell as a state core team for training would be responsible for
imparting training to DIETS/District level master trainers.

_ The district level master trainers would be drawn from DIETS, NGOs,
district project office of DPEP. other DLOs and also working and retired
Principals of schools as and when required. Training programme for dis-
trict level master trainers can be organised even at District Head Quarters.
Duration would depend upon the scope of training areas.



The district level training institute (DIET) will be responsible for organising
training programmes for BRC co-ordinators, resource persons of BRC,
co-ordinators ot CRC and district level officers. Duration for the training
of BRC and CRC co-ordinators would be 10 days
The resource persons identified to work, as trainers in the training
programmes to be organised at BRC will be on contract. They may be
working or retired personnel of education department, other
departments and NGOs . Besides 10 days-initial training the BRC resource

persons would be provided refresher training every year at DIETS, SIERT
or Centre for Education Management (CEM).

BRC would be the main training level in the whole DPEP programme having
the responsibility of imparting training to primary school teachers. Every
primary school teacher would be asked to undergo a training of 06+3 days.
For as paratcachers the duration of training programme would be 30 days
as they do not have any pre-service training. In subsequent years refresher
courses will be organised. The traiming will be residential. In the evening
cultural programmes will be organiscd by the participants.

0.2.6 The training institutions

1. State Institute of Educational Research and Training (SIERT)

Located at Udaipur, State Institute of Educational Research and Training is
the appex Institution of the Education Department for educational training and
research. There are well developed units for Book writing/reviewing and teacher
training, being the regular features of the Institute. The existing books being used in
the schools of the states have been prepared by SIERT. The only disadvantage is its
location. However, regional training programmes and the assignments relating to
curriculum and development of books will be assigned to STERT.



2.  Centre for Educational Management (CIEM) %

Sctting up of a Centre for Educational Management (CEM) is in the process at
the level of State Government. The objectives for which this centre is being
cstablished are : |

1) to serve as a Centre of excellence in educational management ;

i) to plan, organisc and sponsor programmes of (raining and professional
development for persons engaged in management of education

i) to provide technical support for planning and management of education ;

v) to undertake and sponsor research in educational management with a view
to bringing about improvement in efficiency of the system, human resource
capability and effectiveness of the educational processes ;

V) to estabhish networks with appropriate institutions and agencies and to serve
as a resource centre for innovations in management of education ;

Vi) to evolve machanisms to promote and facilitate people's participation in
the process of decentralised management of education

vii) to contributc to the development of planning and management capability of
non- government organisations and voluntary agencies in order to enable
them to play an optimum role in education ;

viii) to endcavour to reorient educational administration so as to make

cducation an instrument for empowerment of women and the less
privileged scctions of society ;

1X) to refurbish educational management in order that it may integrate with the
new management prespectives being devloped under Lok Jumbish and

Shiksha Karmi programmes and other innovative projects ;

to undertake such other activities as may be necessary and conducive to
the realisation ol the objectives mentioned above,
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It is proposcd that instead ol establishing a scparate SIEMT capacity and
experience of CEM may be utilized for DPEP also.For establishing CEM an amount
of Rs. 3 crores is earmarked; Rs. | crore every ycear for 3 years from 1991 to 2001.
This provision will be in addition to Rs. 2.00 crores from LJP and Rs. 60 lakhs from |
SKP. The CEM building will be constructed in Shiksha Bhawan Campus. After its
completion educational planning and management and all state level training
programmes would be assigned to CEM. As it would be located at Jaipur and will
work in close haison with DPEP, the disadvantage of distance in case of SIERT
(Located at Udaipur) will be minimized. The CEM will have capacity to organise long
duration residential training programmes even for the BRC co-ordinators and CRC -
Coordinators, if required.

3. DIET

Each DPEP district has District Institute of Educational Training (DIET). The
role of DIET under DPEP in regard to training may be outlined as under :.

Training/refresher courses to BRC co-ordinators and CRC co-ordinators

_ Orientation/training to the resource persons ol BRC

_ Orientation/refresher courses to DLOs, master trainers and public
representatives, whenever required

Action rescarch

_ Helding monthly mectings of BRC co-ordinators

/
/

Visits (o BRC for participating meetings and training programmes



Planning and implementation of learners evaluation (PFE/A.S/ECE)at the end
ol session

Adoption of some schools by DIET facultics for spot guidance

Providing assistance to BRC/CRC in preparation of annual work plan

Unfortunately most of the DIETS in the state are unable to give outputs to the
required level in the arcas of planning management, rescarch and training. One of
the basic reason is that DIETS do not/can not excrcise autonomy to sclect
personnel who have commitment for training and who can inspire participants in
a training programme. This has laid to routinisation of training in DIETS. For a
programme like DPEP where it is utmost necessary to raise the level of
motivation and subject expertisc to tcachers, the DIETS will have to be
strengthened in both ways of men and material. In the district plans such

provision has been made. 1f nced be, some of the DIETS may be adopted for
the duration of programme.

Block resource centre (BRC)

For every CD block (@ where DIET exists) thére would be one Block
Resource Centre. It will be the most important level as far as training to primary
school teachers and A.S. para teachers is concerned. It will have its own
building with proper facilities for residential training. The BRC buildings will be
located preferably in the campus of upper primary school at the block hq. so
that there may be proper linkage in between training and teaching. In a situation
where all the primary schoal teachers belong to schools run by P.R.1., linkage
between the two organisations ( BRC and PS) is also nccessary. Affairs of
BRC would be looked after by a BRC co-ordinator. Support services may be

hired locally. BRC co-ordinator will be appointed after proper screening . He/
she may be

——
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from Educational Department and also some other department.Each BRC will
have three resource persons. They will be subject experts in language (Hindi),
maths./scicnce and environmental studies. Two out of three resource persons

will be engaged on contract basis. The resource persons may be working or

retired persons of Education Department, other departments and also from NGOs.
BRC will perform the following functions :

Training to primary teachers, A.S. para tcachers and incharges of ECCE/A.W.W.
Recurrent/refresher programmes to primary school teachers

Hold monthly mectings of CRC Co-ordinators

Guidance and technical support of CRCs

Visits to CRC atleast once in a month

Visits to a primary schools (minimum 3 schools a month)

Adoption of one school in every cluster to be developed as model school
Co-ordination with P.R.1. and other organisations located at Block HQs.
Providing linkage between CRCs and schools on one hand and the DPC and
DIET at the other

Cluster Resource Centre (CRC)

Success of the whole DPEP programme depends upon the successful function
of CRC which will be very important link in management of primary education
at grassroot level. One CRC will be established with every 12 to 16 schools.
CRC co-ordinator will be a Sr. tecacher of the rank of upper primary school

head master who would be choosen from the arca through a screening process.
CRC will be established in one of the primary/upper primary schools having
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central location. The room(s) which will be constructed for CRC will be
attached to the school building so that alter the DPEP intervention is over the
room(s) can be used as classroom depending upon the requirement. The CRC
co-ordinators will be more then trainer or manager. Through training
mterventions it will be ensured that this very important link of management
works well.

The CRC co-ordinator is expected to discharge the following functions :

Pedagogic Support and Supervision

Within the cluster the CRC Co-ordination will be the main source for pedagogic
support to all three franches of primary cducation viz Formal Schools,
Alternative Schools and lzarly Child iducafion Centres. Once inamonth he will
hold review meetings ol teachers and A.S. para-tcachers. Though such meet-
ings and regular visits to school/A.S. Centres/ECE Centres the CRC Co-ordinator
will make clforts for qualitativé improvement of Primary Education . He will
adopt on school to develop it as a model school.

Community Mobilization

The CRC Co-ordinator will act as a link between the community on one hand
and the DPEP and the District Administration on the other. He will motivate the
VEC for environment building and universal enroliment, have meectings with
community/caste leaders for motivating them to get involyed in the management
of schools and Universalisation of education | assist a developing a mechanism
for sharing of local resources, attend VIEC mieetings and organise orientation
programmes at CRC for member of VEC.

CRC Co-ordinator will be the most important link at the grass-root level to give
feedback for monitoring and evaluation of the programme.

The teachers' evaluation as per dircetions of the District Academic Committee
would be managed by him within the cluster.

The CRC Co-ordinator will play a vital vile in ensuring proper convergence in
between the three streams - The formal. AN, and FCE.

He-She will be i constant touch with the BRC attend monthly mecetings therein

and keep BRC posted with the grass-rootrealities in regard to teaching, learning
and training.

: ,} re



Trammg Interventions for PEE (Norms)
/Arca/ Clientele Venue l)uration\
Scope oroup
A. STATE
LEVEL
1. Professional training to state level SLO finctionaries SLO, Jaipur 3 days
DPEP personnel
L. Prolessional training to district level DPO functionaries RIPA Jaipur 3 days
DPEP personnel
3. Orientation programme for Core teany/ Mcembers coreteam/ | RIPA, Jaipur 3 days
Academic Committee Academic Committee -
4. Orientation programme for textbook/ Writers/Reviewers/ SIERT, Udaipur | 5 days
workbook Writers
5 Training on lecamers' evaluation Members of District SIERT, Udaipur | 3 days
academic Committee
§ Traming of key resource persons Key resource persons | SIERT, Udaipur | 6 days
from Districts
7 Training on managing DIETS for DIET Principals and SLO, Jaipur 3 days
DPEP on faculty
S Oricntation of oflicers of cducation Dy. Directors, DEO's | RIPA, Jaipur 2 days
department of 10 DPEP districts
D Orientation of District Collectors & Collectors, CEOs RIPA, Jaipur 1 day
CEOs
STATE LEVEL {WORKSHOPS
| Workshop for Cun‘iclulum/(é% - SRG. Core team SLO, Jaipur 3 days
development members
D Workshop to finalise strategy for LE Subject experts RIPA, Jaipur 3 days
and preparation of model question paperg DIET Principals. DEQs
3 Workshop for development of teacher Subjectexperts SIERT, Udaipur | 6 days
gude in 3 basic arcas Core -tcanumembers
} Warkshop for development of context Texthook Warkbook | SIERT,Udaipur | 6 days
books/workbooks Writers.revienwers,
Artists
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>
Area/ Clientele Venue Duration
Scope group
5 Worksliop for finalisation of Corc-tcam SLO, Jaipur 6 days
manuscripts of textbooks/workbooks| academic committee
0 Workshop to tinalise strategy for LE | Core-tcam RIPA Jaipur 3 days
and preparation of model question subject experts
7 Workshop on identification of Training Cell; SLO Jaipur 5 days
training nceds and preparation of subject experts,
traming modules trainers, cducationist
8  Visioning workshops for Need SIERT,DIET,BRC, |[RIPA Jaipur 5 days
Assessment Distance Education CRC,NGOs
(DEP) Programme
9  Workshop to develop questionnaires/| SIERT,DIET,RIPA, |SLO,Jaipur 5 days
interview schedules for DEP BRC
10 Data analysis workshop SIERT,DIET,BRC, |SLO,Jaipur 5 days
CRC
il Planning & strategy workshops IGNOU.AIR, SLO, Jaipur 3 days
for DEP Doordarshan,
SIERT, Training Cell
12 Skill development cum training DIET,BRC SIERT,Udaipur | S days
workshops for Capacity building
in three arcass of DEP-Print,Audio
and Video
I3 Workshop for developmentof SIM | SIERT,DIETS,BRC | SIERT,Udaipur | 5 days
for DEP and CRC
14 Workshop to develop questionnaires | Trg. Cell, SIERT, RIPA Jaipur 3 days
for impact assessment of teachers' | DIET
raiming




/Arca/Scopc Clientele Venue Duration \

group
E e
I.Gender DIET,BRC,DPC | DIET 03days
2. Training of BRC BRC Distt. HQs. 10 days
Co-ordinators Coordinators
3. Training of resource | Resource persons " 06 days

persons engaged for BRCs
with Gender input (Master trainers)
( Intwo batches)

4. Orientation on D.L.O.s,CEQ, " 02 days
DPEP implementatio DEOS, CDPO,
with Gender input CMHO, C.P.O,,

S.D.0O.,B.D.O.
C. Block level
I. Training of CRC CRC Coordinators| BRC 10 days
Coordinators (One batch of 20.as Refresher Course
with Gender input per requirement) 5 days
2. Training of Primary | Two batches BRC 06 days
School Tcachers at a time,onc batch Refesher course 3+3
of 20 teachers days

(as per requirement)

3. Training of Para Two batch at a time] BRC 30 days
Teachers for A.S.  {one batch of 20 Refresher course 10
Teachers. ) days

(as per requircment)

H. Training of ECL Twobatchesata  |BRC Jdays+3  days
AWW time, one batch of
20

________________________________________________________________________________________________________




-

-

Area/Scope

5. Asstt. CRC

Coordinator

6. P.R L. functionaries

7. Monthly meeting ;
review cum -
orientation for CRC

Clientele
group

Two batchesata
time, one bitch of
20

Two batchesata
time, one batch of
20. mcmbers of
P.S.members of
standing conunitted
on Education,
Female Sarpanch,
Female Panch

ALL

Co-ordinators

D. Cluster Level

i. Orientation to
Community

2. Monthly mecting ;

revicw cum -

3. Orientation of
B.N. S.

oriecntation forP..S.T.

VI:Cmembers
One batch o 36-3
VECs
ALL

>

Charrmen and
Seerelaries of
B.N.S.

Venue

_____________

BRC

BRC

CRC

CRC

CRC

Duration

6 days+3 days

2 days

02 day

()2 day

01 day

01 day




Norms [or State Level Training Programme

Participants of training programme

Lodging
Boarding
T.A.

Res

Lodging
T.A.

Llonorarium

Docuinentation

Contingency

Arrangements of visits of experts
from other educational interventions.
¥ r———— 1 PANT -
)

?

=

P et e —. Sl Sl

Rs. 100/- per day
Rs. 100/-per day
Rs. 500/- per person

RTDC (Rs. 500/- per day)
Rs. 6,000/-

from State Rs. 200/- per day
out side State Rs. 300/- per day

National level programmes
Rs. 10,000/-

other programmes

Rs. 5,000/-

National level programmes
Rs. 100/- per person

other programmes
Rs. 50/- per person

Rs. 2.00 Lakh per year

v~ .




6.2.7 DISTANCE EDUCATION PROGRAMME

Target Groups

The clientele groups of different categories to which intensive training
intervention is to be made under DPEP in the 10 districts of first phase would be as
under. Approx. no. of cach group which will have to be covered in five years would
be as mentioned against that category.

. Primary School Teachers : . 37800
2. A.S. Para tcachers 3000
3. ECE/AWW Instructors 12000
4. BRC Co-ordinators 80
5.  CRC Co-ordinators 1035
6. DIET faculty 50
7. Master Trainers 300
8. Subjcctwise resource persons of BRCs 225
9. VEC/PTA Mcmbers 12000 VECs

Needless to mention that for most of these groups refresher courses will also
have to be arranged frequently. Since training requirements are very large and volume
will be still greater when remaining 9 Districts are also taken under the umbrella of the
DPEP, any single approach would not suftice. Hence, it is desirable to go also for
Distance Education Programme (D.E.P.) as additionality in efforts for H.R.D.
Formulation/Implementation of the-D.E.P. will be designed in consultation with Indira
Gandhi National Open University New Dethi, ALLR. Doordarshan and NCERT.

6.2.8 Goals of Distanee Education Programme in D.P.E.P.

[. Strengthening and supplementing the ongoing training programmes by using
distance learning inputs and materials leading to the establishement of a suitable
systcm of inscrvice training.

2. Assisting in reducing transmission loss by suitable distance learning
nterventions.

3. Improving effectiveness of the teaching learning process
4. Increasiyg consistency and quality of training programmes
5. Building capacity of institutions at all fevels in designing, developing,

production, and achicving distance Iearning inputs and materials
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It 1s proposed to initiate the Distance Education Programme from the second
year of the project. By that time DPEP will take its shape at all levels i.e.District,
Block, Cluster and Village . Also by then the training programmes will start to
commence. Thus, the teachers, BRC and CRC co-ordinators and other concerned
persons will be able to identify the gaps or the deficite areas in the existing training

programmes where Distance Education Programme interventions are required.

DISTANCE LEARNING INPUTS/MATERIALS QOF DEP

(— e e )
L Nodel point [ Input/materials Infrastructure
- _/
Home | Sclfinstructional material(SIMs)
news-letters/periodicals,Radio
programmecs.
School |T-L activitics normal facilities available
CRC Audio programmes, ACPs, Audio cassettes and
Recading materials, recading materials, library
SIMs, group
discussion, g
/
BRC Video programmes, VCP, T.V. Library, ,seminar
additional reading material, group | facility
activities or discussions
DIET Video programmes, V.C.P.,, T.V,,library facility
Group activitics and
discussions
= - =/



6.2.9 PROJECT ACTIVITIES O DEP

- Interaction between DPEP personnel and Distance Education /Teacher
Education experts for deciding and developing suitbale strategies;

~

- development and production of DL inputs and materials(print and non- print
including audio and video);

- capacity building on designing, devcloping, producing and delivering DL inputs
and materials.

- orientation of BRC and CRC personnel on developement and delivery of DL
Inputs;

- Augmenting MIS in relation to data on training of the target groups ;

- Organisation a few training programmes on experiental basis on DL inputs and
matcrials.

6.3.0 - Strategies/Activities for Distance Education Programme (D.E.P.)

| Needs Assessments

Basically the Distance Education Programme (D.E.P.) is meant to strengthen
and supplement the on going training programmes in the arcas such as preparation of
training modulces, teaching learning process, development of TLMs, organisation of
training programmes, community mobilisation, institutional developments, gender
approach, decentralised education management ete. As the Distance Lducation
Progranume (D1 P0) 15 not to be designed for the first year of the DPLEP, the duration
and budgceting schedule will be only for four years.

1



Budgeting f

(1) "The Distance Education Programme (D.1:.P.) will be initiated in the second ycar
with identification of needs. Activitywise budget for various necds identified
through visioning workshops is proposed as under :

(a) Two 5 days visioning workshops of participants from SIERT/DIETS/Selected
BRCs/sclected CRCs/trainers/teachers/NGOs. In cach workshop about 30 - 40
participants. - %3

! ;.’, Y, :

Expenses @ Rs. 25,000/~ per workshop

25,000 x 2 =50,000/-

Rs. 50,000/-

(b) One five days questionnaire preparation workshop
of about 30 - 40 participants from SIERT/DIET/

CEM/H.C.M. RIPA/sclected BRCs/selected CRCs/
trainers eic.

Expenses Rs. 25,000=00

Rs. 25,000/-

(c) Printing and distribution of questionnaires
in all 10 district. @ 1,000/- questionaire
per district + 3,000 extra copies.
(Total 13,000 copics) ‘

- Rs. 40,000/-

(d) Data analysis and printing of requirements of - Rs.25,000/-
Distance Education Progtamme (D.E.P.)
interventions. Participants from SIERT, DIETS,
selected BRCs/CRCs/trainers etc.

TS
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() Planning and strategy meetings : For giving a final shape to to Distance
Education Programme (DD.E.P.) high level planning and strategy meetings would be
held. These meetings will be participated by the officers and subject experts from
Indira Gandhi National Open University, All India radio, Doordarshan and programme
officers of DPEP. Number of these high level planning and strategy meetings may be
one in the second year two in this year followed by a meeting every year in fourth
and fifth year. No. of participants will be approximately 15 and expenses Rs.
25,000/~ per meeting. Thus the total budget for four years high level meeting is
proposed Rs. 1.25 Lacs.

(111) Capacity building activities:
With a view to built capacity among State/District level functionaries and
personnel of the Education Department in the 3 distinct areas of print, audio and

video it is proposed to organise the following workshops :

Second year of DPEP

(@) Two 5 days skill development cum training workshops
in cach area (print, audio and video) separately. M
Participants about 25 and 5 experts in cach werkshop.—
Cost of each workshop is approximately 40,000/- mcluding
expenses on experts, tryout modules and teetmical support.

06 x 40,000 = 2,40,000/- - 2,40,000/-
Third year of DPEP

Onc 5 days skill development cum training workshop in all
the 3 areas separately.

Cost- 03 x 40,000/-=1,20,000/-

- 1,20,000/-
Fourth year of DPEP
Once 5 days skill development cum training workshop in all
the 3 arcas separaltely.
Cost- 03 x 40,000/~ -1.20,000/- - 1,20,000/-



(IV) Development and procurement of materials

(a)

Print

Cost -- 3 x 25,000/- =75.000/- --

Cost -- 10,000 x 10 ~

3 workshops of 5 days duration for development and production of self
instructional material (SIM) related to teacher training modules. The workshops
would be participated by experts from CEM/SIERT/DIETS/BRC/CRC/

Lducationist/ teachers/ rescarchers ete.

75,000/-

Printing of SIM and additional rcading materials for
distribution in all the 10 Districts ( 10,000 copies)

-- 1,00000/-

Total

(b) Audio

@ Rs. 5,000/- per programme

5 Cassettes in third ycar
5 Cassettes in fourth year
5 Cassettes in fifth year

15 Cassattes

Cost -- 15 (Cassattes) x 5,000/-

Duplication cost @ Rs. 30/- per cassatie.

per cassette for one thousand.

Cost -- 1,000 x 30 x 15=4,50,00/-

--1,75,000/-

10 cassettes audio programmes of 15 - 20 minutes duration.

- 75,000/-

4,50,000/-



(¢) Yideo

_ Video programme of 15 to 30 minutes duration.
@ Rs. 25.000/- per programme

5 Cassettes in the third year
5 Cassettes in the fourth year
5 Cassettcs in the fifth year

15 programmés

Cost -- 15 (cassettes) x 25,000/-=3,75,000/- - 3,75,000/-

(V) Purchase of llardware

Colour T.V. (SPO, DIETS BRCS}
11 X 18,000=

- 1,98,000/-
l -
_ V.C.P. (SPO, DIETS,\BRCs)
11X 8,000= \/ -~ 88,000/-
_  ACP (SPO, DIETS, BRCs CRCs)
1125 X 3000= -~ 33,75,000/-
Total - 36,61,000/-
(V1) Monitoring and review relating to D.E.P,
@ Rs. | Lakh for three years
Cost -- 1 Lakh x 3 =3 Lac -~ 03.00 Lakhs
_Impact studies/Rescarch regarding DUEP. for 3 Years.
e Rs. 1S Lakh per year
1,50,000 x 3 4.50,000/- -- 04.50 Lakhs
Fotal --  07.50 Lakhs



(N
(1)
(111)

(1V)

(V)

(VD

Cansolidation_of cost for various areas

N

Need Assessment =Rs.
Planning and strategy meetings =Rs.
Capacity building =Rs.
Development and procurement of = Rs.
matcrials.
Purchase of Hardware =Rs.
Monitoring/Impact studies/Research =Rs.
Total =Rs.

1.40 Lakh

1.25 Lakh

4.80 Lakhs

10.75 Lakhs

36.61 Lakhs

7.50 Lakhs

62.31 Lakhs
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0.3 ALTERNATIVIEESCHOOQOLING PROGRAMME

In compliance of the Directive contained in article 45 of the Constitution, the
National Policy ol Education (NP15) 1986 gave priority to Universlisation of
Elementary Education (UELE). For achicving UEE in its entirety
(Access, retention and achicvement), the NPE envisaged free and compulsory

cducation of satisfactory quality for all children upto 14 years of age before the
commencement of the 21 centuary.

Unfortunately, a large number of children of the age group 6 to 14 years of
our society specially girls, SC/ST/0BC, Minority, working children and poorer
sections living in rural areas arc out of school and have remained deprived of
primary education due to poverty and various physical socio- economic,
geographical and psychological reasons.

NPE for the first time acknoweldges that, it may not be possible to provide
primary schools in all habitations, and it would also be unrealistic to expect
working children and girls who attend to their siblings and are engaged in other
domestic works, to attend whole day formal schools. It is, therefore, envisaged
that a effective and systematic programme of Alternative Schooling will be launched

for these children. For effective monitoring the number of A.S. intervention will
be limited to about 3000 in ten district.

0.3.1 Wiy Alternative Schooling

The need of Alternative Schooling approach emerge from the heterogenous

structure of our society. Some of the factors which emphasizes the needs of
Alternative Schooling System are :-

(1) ltis unrealistic to expect working children and girls who attend to their sib-
lings and are engaged in other domestic works, to go to whole day school.

(1) Abscnse of formal schools within the reach ( walking distance) of children,

() Limitations of Government to open schools for small habitations because it
Is not cost ellective.

(iv) Rigidity in formal school system regarding time, duration etc. It does not suit
working children.



(v) Failure of formal school system in -
(a) imparting quality cducation .
(b) creating good academic environment in schools.

(v1) Teachers absentism in remote arcas . Lack of interest and attitude of teachers
towards teaching, also results in incffectiveness of school and drop-out
children.

Itis therefore, envisaged that a large effective and systematic programme of
Alternative Schooling should be launched.

6.3.2 Learning from ongoing Programmes

To develop effective Alternative Schooling Programme under DPEP, it is

necessary to learn {from the strengths and weaknesses of the ongoing programme
in the state, like ; ‘

(1) NFE run by GOR
() Lok Jumbish Parishad (Sahaj Siksha Programime)
(1) Shiksha Karmi Project ( Angan Pathshala and Prahar Pathshala)

(iv) Other independent Alternative Schooling Programmes run by NGOs, like
Bodh and Digantar, Jaipur

Under DPEP, 1t 18 proposcd to develop an cifective Alternative Schooling
Programme for the different clientele, incorporating different aspects of these
ongoing programmes.

6.3.3 Present Statiis

* In Rajasthan as per estimate, there are about 100.82 lakh children in 6 to 14

age group, out of which 51.74 lakh are boys and 49.08 lakh are girls in the year
1995-906.

* Inspite of many cfforts still there are about 40.93 lakh children, out of which
12.21 lakh boys and 28.22 lakh girls arec out of school. (Source of
data- Dircectorate, Primary & Sccondary Lducation, Bikaner publication)

* AL present about 17,600 NEL centres are sanctioned, out of which 16,100
centres are functional. Twenty NGO's are running about 1300 centres.

* In January 1997, the total enrolliment in non-formal centres 1s about 5.10 lakh
children, out of which 2.19 fakh boys and 2.91 lakh arc girls.
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The NFE Scenario in Rajasthan

1 )
S.No. Description Boys Girls Total
Ol. 0-14 age group 51.74 lakh 49.08 lakh 100.82 lakh
population
02. Out of school 12.21 lakh 28.22 lakh 40.93 lakh
population
03. Total Enrollment (02,19 lakh 02.91 lakh 05.10 lakh
in NFFE centres .
04. No. of NFE centres
run by .
(1) Govt. -—-- ---- 1 16,100(functional)
(17,600) (sanctioned)
L (1) NGO ---- -—-- 1,300
L )
6.3.4 PROBLEMS AND ISSUES :

- The following are the major areas of concern --

(1)

(i)

(i)

(iv)

(V)

Lack of cquivalance with formal school system in facilities
and in achievement. The community perceive NFE as a
second grade education.

Mostly the centres are running in night, which lacks effectivity

and regularity

Negative attitude and low motivation towards NFE among
the community.

Low cducational background. capacity and honorarium to NFE

istructor.,

Lack of effective supervision, incentives and administrative

support.



(vi) Lack of convergence with other educational interventions.
(vil) Insuflicient training inputs to NFE instructor and supervisors

(viil) Poor facilities at NFE centres and building is also a major
cause of concern

(ix) Rigidity of formal school timing, illitcracy of parents, social
customs and traditions are other major issues.
6.3.5 TARGET :

In order to achieve 100% GAR, it is necessary to provide educational
facilities in all types of habitations and situations ;

(a) For small habitations, situated in remote and inaccessible areas, where
population is less than state norms and openning of formal school may
not be viable and cost effective .

Strategy : Here Shiksha Saiyum Sevi School run by a local Para teacher(6
hourly) will be opened.

(b) For working children of all types/ Age group 6to 11 years whose own
routine does not match with the timings of formal schools.

Strategy-Shiksha Saiyum Sevi School ( 4 hourly) will be opened by
VLEC. Exact ime will be decided by VEC.

(¢) For migrant children Age group 6 to 1 lyears-Families migrate for 3-4
months.

P

Strategy : (1) Shiksha Saiyum Sevi School ( 6 hourly ) run by parateachers
will be opened. This school will be closed at the time of migration.

(i1) Hostel will be provided to migratory children for 3-6 months on the
basis of actual need. Provided the Jocal community comes out for sup

port
(d) FFor lelt out/dropped out children and for working children
Age group 6 lo S & Y 1o 1]
Stratepy @ (1) Back 1o school pacakape will be given in the form

ol condensed course Tor 2 1o 3 months for boys and girls separately as
per need. (i) Bridge Course - Ttis planned to fillup the gap after drop-
ping out by giving 6 months or one year course . Bridge course depend-
ing upon the age and need of the children.



0.3.0

CONCEPT

The Alternative Schooling in DPEP Rajasthan is characterized by ;

6.3.7

FFlexibility : inorganisational and operational modules, full frecdom to
determine time, venue and duration as per learner's convenience.

Freedom of learning pace : Learners Iearn at their pace.

Decentralisation @ In management structure and financial powers.
Handing over powers upto the lowest level i.e. village level to VEC.,

Relevance of curriculum and instructional methods

Equivalance with formal schooling ( Same text books and evaluation
procedures).

Community participation - AS.will run, supervised and monitored by
community .

Planning Process:

In evolving the plan and strategies following steps were followed :

(1)

(i)

(iii)

(1v)

Wide consultations in stafl mectings and suggestions by Dircctor, DPEP,
helped in formulating the outline programme of A.S.

The outline concept and strategies regarding A.S. were presented in a

one day meeting with the Education Secretary, GOR and chairman
executive committec RCPE.

A meeting was held on 06.03.98 to finalise the State Component Plan in
RCPE offfice at Jaipur. in this meeting the technical support was pro-
vided by M.H.R.D., Ed-Cil, Director NFE, GOR and. representa-

tives from NGO's, like Digantar,Bodh . Valuable suggestions were given
to improve the programme.

The AS. Strategies have been discussed with State Planning Team on
20.03.98 1 RCPL office Jaipur

Keepmg in mind all suggestions, which emerged from various above
mentioned meetings and discussions. the A.S. State Component Plan
was formulated.



6.3.8 Opening of Alternative Schools :

The following four major stratecgies ot Alternative Scools have been
proposed in all the DPEP districts for providing cquivalent primary cducation to
all the remaining deprived children, working children, left outs & drop-outs, and
migratory childrens as per arca specific need.

1.

Shiksha Saiyum Sevi School (6 hourly)- A full day school of
6 hours where about 20 or mare school going children are
available. '

These will be opened for remote habitations and migratory
population.

Shiksha Saiyum Sevi School (4 hourly)- The exact time will
be decided by VEC. It will be opened where about 15-20

children's are available.The clintele will be working and non
enrolled children.

Back to school programme - (1)A condensed course -It will
start for boy and girls of 6 to 8 and 9 to 11 age group on
[5-20 children as per age, academic level and neced. The
duration will be 2-3 months.

(11) Bridge Course - It will start for drop-out and non-enrolled
children . The duration of this course will be six month. The
children will be prepared for admission in formal schools .

Adoption of Maktab/Madarasa- After consultations with
the local community these will be opened in some minority
dominant areas.

The opening of these Alternative Schools will be need based
which emerge after school mapping and microplanning cxer-
ciscs m the concerned village or Dhani Al A.S. will be phased

in first three years of project period. No new A.S. will be opencd
in 1V & Vth ycar.

’ r
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6.3.9

Academic Support

A State Resource Group (SRG) has been sct up by Director RCPE
consisting of’;

l.

O

~

Dy. Director A.S. from SPO

Assistant Director A.S. LJP

Sceretary SKIB

Yogendera Upadha§3, Bodh (NGO)

Rohit Dhankar, Digantar (NGO)

Representative from Lok Shiksha Sansthan (NGO)

Dy. Director, NFE GOR

Simillarly District Resource Group (DRG) has been constituted by Director
RCPE which include ;

l.

Principal DIET

One NGO working in District
Renowned Educationist of district.
Representative of SKB
Representative of NFE (AD NFE)
A.S. programme oftficer of DPC

These Resource Groaps will meet quarterly for providing academic

guidancce and to discuss all the issuc concerning ALS.
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6.3.10 Characteristics of Shiksla Saiyum Sevi School (6 hourly):

Shiksha Saiyum Scvi School will be {full time day school run by Para-
teachers in remotc and inaccessible arcas where opening of formal school may
not be viable and cost clfective as per State norms. It will provide equivalence in
all educational aspects with formal schooling.

Place : A.S. will be opened 1 a place where VEC proposes. DPEP may
construct A.S. building where there are 80 to 100 children and thatched shed
where there are 40-50 children. The shed will be constructed in 60% areas of total
demand as per following norms- (1) In general aréa- 50% by DPEP + 50% by .
convergence from community. (i1) In tribal, Dang & Mewat area- 80% by DPEP +

20% by convergence from community. Convergence may be in the form of labour
or cash.

Duration : Shiksha Saiyum Sevi school will run for 6 hour as per rules and
regulation of formal school. The time of A.S. will be decided by VEC.

Para- teachers selection:

The Para tcachers will be selected as per following norms:
(i) 100% Preferance will be given to females (Within this, priority to SC/ ST/
Minority).
(11) The VEC to prepare a pancl of eligible candidates which will be counter-
signed by the CRC facilitator and sent to the Block Selection Commiittee.
(i1i) The Block Sclection Committee will be as under:

*  District Project Coordinator

*  Representation of Collector

*  Representation of DWDA

*  One Sarpanch nominated by the BEC
*  Shiksha Karmi Sahyogi

*

State Nominee

(1v) Preierence will be given to a restdent ol the same village .If not
available,then resident of the same Panchayat or same Clustrer.

(v) Il any disagrecement in the proposal by VEC, forwarding by the CRC
facilitator and approval by the Block Scelection Committee (BSC) will be referred
to the exccutive comnnttee at the district fevel,

Quaiification .

The quahfication ofmale and female para-teachers will be X1 pass which
may be relaxed in case ol female upto VT pass i suitable candidates are not
avatlable Appomtmentand removal will he done by VEEC. They will be appointed



for one ycar and if found sutable a fresh appomtment may be done by the VEC.

Curriculum: The cducation imparted in these schools will be of equivalent nature
to the primary cducation being provide in the formal schools. So the curriculum
of formal schools will be adpted as such. The duration will be of five years.

Hounorarinm : 'The Para- teachers will be paid an honorarium @ Rs. 1350/- per
month in keeping parity with the on going honorarium rates in SKP .This amount

will be released to the joint account of the VEC. The montly honorarium will be
paid by VEC.

Incentive : 'I'o promote retention and quality education, the incentive of Rs. 300/

- per year will be given to parateacher. It will be given on 75% achievement and
retention.

Training : The parateachers will be given foundational training of 30 days at
BRC. The training will address the issucs of A.S. concept, structure, pedagogy,
academic transaction with multi group teaching and continous learner evaluation

ctc. The training modules for Para teachers will be developed in a state level
workshop.

The second induction training for Para-teachers will be organised in
winter vacation for 10 days. So in first year the training duration will be of 40 days

in two phases. In subsequant years a training of 15 days will be organised in
vacations every year as a refresher course.

Nature of training : The nature of training will be residential in which
participants have to reach by previous day evening.

Time Schedule : The Parateachers will be selected & trained twice a year as per

following schedule : Ist [Ind

(1) Identification,selection : March, April Oct.,Nov.

(1) Training : May & June, Nov.,Dec.
" training should end latest by 20 th June. 20th Dec.

(111) Formal appointment by VEC : From 1st July 25th Dec.

(1v) Centre starts functioning i, Tthiluly 2nd Jan.

Lxposure visit: The cducational visits  will be organised to study and
compare the work done inother Districts/State. "The exposure visits will be organ-
ised as per following norins :-

(1) - Intra District Visit - 4 batches for 10 persons every year for 2 days.

() Inter District Visit - 4 batches for 10 persons every year for 3 days.

(1) Inter State Visit - I batch for S persons every ycar tor 6 days.
2T
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Planning and Review meetings : A onc day planning and review meeting at
CRC will be held every month for ten months in a year. It will evaluate the work
done in last month and plan for the next month.

Lvaluation :The following process will be adopted for evaluation :

I. Continous evaluation :

The teacher will adopt the method of continous evaluation during teaching-
lcarning process in class room. Studentwise apd classwise record will be
maintained in which cvaluation chart will be prepared weekly as per comptencies.

2. Monthly Mounitoring :

The cluster incharge will check the achievement level of children filled by
Parateacher by talking and asking questions to childrens.

3. Linking with District level common examination scheme

Alternate schools will be linked with departmental comman examination sys-
tem. For half yearly and Annual examinations the paper will be taken from district
common paper scheme. There will be two advantage by linking with district level

examination scheme -(i) it will support back to school programme
(11) convergence with Education Department .

4. Evalaution by Community :

The performance of students achievement will be shown to the community
by school. The school will celebrate the "Community day" before half yearly and
"School day"” before annual examination, in which all parents, VEC members and
other community people will be invited. On Community day and School day the
children will show their various competencies acquired during the session such as
debate, lecture,poetry, oral question answer session, play and cultural activites.

By this community will own the A.S. The cognitive and non-cognitive aspects
will be evaluated.

5. Class & 11 students will be evaluated as per norms and scheme by Parateacher
and cluster facthitator.

6. T'he competent children will be admitted to formal schools on the basis of
cvaluation.
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,— =~
— -
e



Stipervision :

A strong supcervision system is to be developed for A.S. in DPEP which is
as follows ;

i. Cluster incharge : e will supervise every A.S. once a month.

2. Block co-ordinator : He will also supervise the A.S., whenever visit the
village.(Minimum 3 Visits a month)

3. District programme co-ordinator will supervise atleast 10% A.S. in a
month .

4. Programme Olficer for A.S. will supervise atleast 30% A.S. in a
month .

Management : The management of Alternate schools will be the responsibility of
local VEC/WEC. -

Procurement : Responsibility of procurement for A.S. will be given to the DPC
through District Procurement Committee as per list annexed.The
Committee member are :
(1) District Project Coordinator
(i) Principal DIET or representative
(1) Programme Officer A.S.
(iv) A.O. of the DPC office
(v) Nominec of the Distt. Collector

Procurement as per list will be done by 30th June.

Migratory Population : A six hourly Ss school will be opened for migratory
children. These families migrate during sowing and harvesting season for 2 to 3
months. So for children this period will be treated as vacation . The VEC will
supervise and monitor these schools. In some places as per need hostels @ Rs.
500/- per learner will be opcned for 3 to 6 months.

0.3.11 Shiksha Saiyum Sevi School (4 hourly):

These school will be opened for working children in rural and urban
arcas. Here children will be grouped in 0 to 8 and 9 to 11 age group. It will also
provide equivalence with formal schools. These schools will run for 4 hours by
Para-tcachers. The exact time will be decided by VEC as per area and children's

BRI
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needs. The working children's mental set up is higher and the exact teaching hour
in formal school is also 4 hour. The rules regarding qualification, selection
procedure appointment , mode of payments and removal of para- teachers will be
same as per Shiksha Saiyum Sevi School. The supervision, evaluation and

monitoring will be on same pattern. Here parateachers will be given honorarium @
1,000/- per month.

0.3.12 STRATEGILS FOR URBAN AREA

There is large population of 6 to 14 age group children in Urban areas who
are out of school due to many rcasons such as :

(1) earnming wages i.e. working children
(i) social customs and traditions
() carring for siblings at home

The children in above categories may be non cnrolled or drop-out from the
schools at different stages.

In muncipal areas ward education committees will be constituted.
Strategies :

Since NFE centres of 2-4 hour in night are not viable and sucessful due to
many reasons. The follwing strategics are proposed ;

1.BACK TO SC11001. PROGRAMME

Back to school programme has been proposed as major intervention for
working children and girls.

>

Objectives : The basic objectives of this programme under DPEP is to

prepare drop-out children of age-group 6 to 8 and 9 to 11 years to join the
mainstream.

luterventions:

(1) Condensed course - It will run for 6 to 8 and 9 to 11 years boys and girls
(if needed separately). The duration of course will be 2 to 3 month. It may be in
sumimer or at any convenient time. The main aim of this course is to  prepare
boys and girls Tor higher classes as per their age and get admitted in school in
July. run by paratcachers . 'This strategy will be used for drop-out children whose
gap period alter droping from school is not much. So children will be prepared
for next class as per their standard and age.



(1) Bridee Coumese - For drop out and non enroticd boys and girls of age group 9
to 11, specially for girls will be organised for six month. The duration and venue
will be decided by negotiation with the community . It is proposed to plan the
Bridge course from January to Junc or any other suitable duration to be

conducted in the premises ol primary school in day time or any place agreable or
suggcested by the community.,

2 Adoption of Maktabs as a Alternate School

Minority girls and boys attend regularly maktabs in morning/evening run
by community in a room attached to Mosque or in a separate premises. Here
Molvi Sab used to teach Holly Quran and Urdu language. These maktabs mostly

runfrom 7AM to 9AM in morning and 5PM to 6 PM in the evening (time may vary
as per scason).

Strategies: ) “
(1) By survey identify and enlist the maktabs. _T
(i) Identify the children ofiig,c group6to8and9tollin Mohalla

or village through school maping and microplanning exercise.

(11i) By consultation with community people adoption of maktabs
by designating these as Altenate Schools. B

(iv) Train Molvi Sab who is atlcast VIII pass in A.S. curriculum
and designate as Para-teacher. If Molvi Sab is not qualified
tﬁ;h any qualified Minority lady may be sclected and trained.

(v) In first year on pilot basis 20 maktabs will be selected in mi--

nority concentrated districts and designate them as
Alternate School. ‘

. (vi) The teaching learning material and other facilities as givenina
Alternate School will be given.
3 Urdu medium A.S. :

In minority arca on community demand urdu can be adopted as medium of
instruction in Alternate Schools..

4 Shiksha Saiyum Sevi school (4 hourly):

As per norms given before. This will be for working children in muncipal
arcas. The exact time will be decided by VEC/WEC.

.
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6.3.13 Converpenee:

The issue of convergence with on goimny projects like LJP & SKB, NFE
programme of Government of Rajasthan and with NGO working in the field of
Alternative Schooling is a major concern during planning process. The effective and
functional convergence is to be achieved at State and District level for sucessful
implementation of the programme and to avoid duplication of efforts.

To ensure convergence with concern agencies, a state level resource group
1s to be constituted which includes members from Lok Jumbish Parishad, Secretary
Shiksha Karmi Board, three NGOs from Bodh, Digantar and Lok Shikshan Sansthan
and representative from government NFE programme. Thearea in which convergence
is to be expected arc trainings, adoption of curriculum, textbooks and other tecaching
learning material. While framing the rules and adoption of the process regarding
A.S. the weakncss and strengths of these on going programmes will be kept in mind.
The experience of NGOs will also be taken into consideration while implementation
of A.S. programme. The efforts will be made to keep simillarity in different common
areas of Alternative Schooling like payment of honorarium, curriculum, TLM, training
costs etc. A decision will be taken regarding functioning of Government run NFE in

the DPEP districts. It is proposed to transfer funds to DPEP and give powers to
reorganise their functioning,

It 1s proposcd that six hourly SS school (in remote and difficult areas only)
will be transfered to Shiksha Karmi Board. The SKB will run and manage these
schools for this required funds will be transfered to Sccretary SKB. These schools
will be supervise jointly by SKB and DPEP.

WITH UNESCO

In Jhalawar and Tonk districts the "Community Learning Centres" will he
developed with the help of UNESCO. )
Criteria for sclection of Districts

Both these districts arc educationally backward. The criteria for selection

arc:
l. Both these districts arc SC/ST dominant arca.
2. The literacy rate in Jhalawar and Tonk is 32.94, 33.6 respectively. The

female literachy percentage is lowest in both the districts which is 15.24 in
Tonk and 16,18 m Jhatawar. In Manoharthana block of Jhalawar, female
Biteracy is 3% only.



3. The nunority population is about 7% and in Tonk about 11.2%

Lack of awareness imong conimunity

h) Childlabour arca

Sanctions :

UNESCO, sanctioncd 2000 dollers which is about 8 lakhs per district for
developing " Community Learning Centres' . Vor various activitics (o improve
the conditions of common people in the districts, R Takh per ycar will be given.

0.3 14 SUSTAINABILITY ISSUES :

Sustainability is the one of the major issucs in the field of Alternate

Schooling System. What will happen after project period about Alterna-
tive Schooling, para-teachers and sheds 2

| Alternative Schooling -- It is planned 10 phased out the Alternative
Schools alter 5th year as per need. If the arca comes undet State norms
then these alternate schools may be converted into formal schools by
GOR.

2. A.S. sheds are constructed with the help of community in the ratio
stated belore so these will be continued to be used in AS..

3

. Para teachers -- Al qualificd para-tcachers who completes

successfully 5 years as a para- tcacher will be given bonus marks for
selection as aregular teacher.



Managen}ent Structure

|

v Technical support
State level ———= Director € SIERT
¥
Dy. Director -A.S. | 1. Training of resource persons

k / 2. Developing teacher handbook

and workbook

3. Technical guidance
4. Action Research

District level F——=| District projcct coordinator DIET
S
Programme officer AS I. Training of Master trainers

2. Action Research

3. Developing module
4. Supervision

5. Technical support to trg.camps

and academic guidance

Block level ————c{ Block Resource coordinaton€e—

BRC

1. Training of para-tcachers

2. Supervision A.S.
3. Monthly planning review

> —

N

Cluster level F———-—=24 Cluster Resource coordiantorfe— | CRC

1. Supervision of A.S.

2. Acadentie guidance

3. Community Mobilisation

VIEC] 4. Monthly planning & review
mectings

5. Academic supportto AS.

Village leve| sdAS Parateacher| |AS Paratcacher L. Appointiment & removal of
4 hourly AS 6 hourly AS paratcacher

2. Monitoring &supervision ol AS
3. Construction of Shed

k A, School mapping & micro-planning 5. Orpanising varousactivities lnnmhili‘/_ccnnnnunilyJ
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0.3.15 STATIE INTERVIENTIONS

Itis the herculain task to provide primary education to all children of 6 to 11
age group in near futurc. A systematic, innovative and flexible interventions in
Alternative School System is needed. The main focus of these interventions is the
most disadvantaged groups in society, especially the girl children .

A well thought out State intervention is necded to run effective Alternative
- Schooling System in DPEP, Rajasthan. The districts plans and State
interventions are interwoven  through a common thread running between them,
The State interventions in the field of Alternative Schooling also set the tone &
tenor of the approach of DPEP. Through State interventions, we proposed to
develop and implement in 10 districts of DPEP, a flexible equivalent and cost
effective programme to ensure 100% Access to the children of 6-11 age group.
The State intervention proposals in corporate :

1. To provide equivalence with the formal education system it is

decided to adopt the curriculum of formal education as such.
But for drop-out children at different stages and for children
who have never joined the school, the State has planned to
prepare  a separate curriculum known as Condensed/Bridge
Course. The syllabus lor these courses will be designed ina 6
days state level workshop and it will be reviewed in third year
as per ficld perception.

The State will develop teaching learning material (TLM) for
Alternative Schools such as teachers hand book, and

supplementary reading materials in the form of workbook. The
material will be common for PFE and A.S.

The State will develop and review the evaluation techniques
and exammaton system for A.S. and decide linkage with
district common paper scheme.

Strategy : 3 days workshop will be organised
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Development/Review of various training modules is the
responsibility of State. The State will develop and review the
training module for A.S. paratcachers of the following durations
(1)30 days Foundational training module.

(11) 10 days induction training module .

(111)15 days refresher course module .

Strategy _ The six days workshops for A.S. parateachers
will be organised at State level to develop training module.
Three days review workshop will be organised in the third
year of implementation on the basis of field reactions.

An cffective system of MIS will be developed by the State.
The various formats for flow of informations from bottom to
top and vice versa will be developed in a workshop. State will
cnsure the use of various informations gathered from the ficld.
Strategy -3 days workshop is proposed. The prepared
proformas will be reviewed in 3 days workshop organised in
third year on the basis of field reactions.

State will develop a comprehensive document describing
various aspects of A.S. such as aims, objective, rules and
regulations & different formats etc. A 3 days workshop is

proposcd for this. The document will be reviewed in third year
of implementation.

For sucesstul implementation of the programme a regular
monitoring system is necessary. So the evaluation and
monitoring proformas will be developed at State level with the
help of on going projects and SIERT Udaipur.

Strategics A 3 days workshop will be organised for develop-
ing proformas,and a3 days review workshop in third year of
implementation.,
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10.

1.

12.

13.

14.

The State will arrange to print and distribute the following TLM-

(1) Handbook for A.S. Paratcachers

(1) Classwise Supplementary reading matcerial in the form of
workbook for childien

(111) Hand book of A.S. rules and regulation.

It will be the duty of State to collect and dessimmiate the work
done by DPEP districts and other agencies in the field of
Alternative Schooling. FFor this the State will publish a
quarterly news letter.

The State will inttiate and promote the short research projects,
action rescarch/studies, on new and innovative-A.S. strategy

with the help of SIERT Udaipur and DIETS of respective
district. \

The State will develop quality Audio & Video programmes on
various aspects of ALS. and distribute to the districts.

For sharing of ecxperiences and effective implementation one

day Quarterly meetings will be organised by the State with -

(i) District core team which include DPC and A.S. programme
officer. '

(11) A combincd onc day quarterly meeting of State resource
group and district resource group will be organised

(111) A two days half yearly meetings with NGO's working in
the field of A.S. will be organised.

The State will organisc the two days annual conference for
convergence and sharing of expericnces with all concern agen-
cics working at State level in the ficld of A.S.

A National Conference (two days) will be organised annually
for convergence & sharing of experiences. The participants
will be from other DPEP States, GOl and NGO's.



I5.

16.

17.

18.

19.

20.

The State resource group and District resource group will be
constituted by Dircctor RCPE. These resource groups will
mect quartely to discuss about the various aspects of the A.S.
programme. At the same time resource groups also gave input
in the arcas of conceptualisation, planning, training, material
development, management and supervision. These will be help-
ful in improving the quality of the programme.

Involvement and networking with NGO's will be decided by
State. NGO's may be helpful in trainings and development of
TLM cte. Context specific innovations will be encouraged and
supported. Efforts will also be made to facilitate the district

interaction with the ongoing innovative A.S. interventions of
the NGO's in DPEP districts.

State will initiate the school mapping and microplanning
activitics to find out the actual need of A.S. in remote areas.

Responsibility of procurement for A.S. will be given to the
District Project Co-ordinator through a committee consitituted
by Dircctor, RCPE. The State will prepare the list of items to
be procured for the A.S.

EXPOSURE VISITS : State will organise visits to the areas
where excellent work has been done in the filed of Alternative

Schooling. These visits may be to the other DPEP states where
cxccellent wm;k has been done in the ficld of A.S..

MODERNIZATION OF MAKTAB: The state will organise
one day nced assessment mectings with minority community
for modcrnalisation of Maktabs in various districts having siz-
able minority population.

Innovations : To initiate innovations in the ficld of A.S. a
lumpsum Rs. 30 Lakhs is kept.

i
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DETAILS OF STATE LEVEL ACTIVITIES.

COMPONENT - ALTERNATIVE SCHOOLING

5.No Activity Technique | Duration |Quality Parameters
1 |Development/Review of curriculum of condensed 1 bridge Workshop 6 days Quality Improvement
course
2 |Development/Review of training module for Para teachers
1} 30 days Foundational training module Workshop 6 days Capacity building
IH) 10 days.
lI1) 15 days subsequent training module
3 |Development and review of the evaluation techniques Workshop 3 days Quality Improvement
4 |Development/Review of monitoring and MiS proformas Workshop 3 days Capacity building
5 |Developing/Reviewing rules for Aiternative shooling Workshop 3 days Publicity
Documentation of Hand book
6 Printing - {I) Monitoring and MIS Performa RST1B/OPEN | 3 montts --do--
(1) Hand book for rules & regulations TENDER
7 |News lelter {quaterly) Print RSTB/OPEN | Quarteriy Publicity
TENDER
8 |Action Research / studies for improving of AS DIET/NGO |lind year to| Quality Improvement
, 5th year
9 |Developing Audio and video casseltes NGO lind Year { Quality Improvement/
’ Publicity
10 jMeetings with '
() State with Distt. Core team Quarterly 1 day Capacity Building
(1) State with SRG & DRG Quarterly 1 day
(1) State with Other Agencies Half yearly 2 days
11 {Annual conference - for convergence with all concern 2 days Capacity Building
agencies at state level
National conference for convergence with other DPEP state 2 days Capacity Building
GOl and other agencies. )
10 days Capacity Building
13 |Study visit - Inter state -
14 {innovation Research 5 Year | Quality Improvement/ |
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0.4 Gender Perspective in ducation

Defining Gender
Gendecr is not a synonym of Sex.
Gender is not another word for women,
Sex refers to biological/physical differences between male and female.

Gender is the socially constituted differences between women and men.
These differences reflect each society’s interpretation of biological difference.

The male and female of the human species are biologically similar in most
ways except reproduction. Gender difference underplays these similarities and
overplays the differences, which affect the relations of cveryday life.

6.4.1. Status of Women in Rajasthan

In Rajasthan, in common with many other parts of the country, the status of
women has largely been determined by patriarchal values which have accorded an
inferior position to women and has denied them cqual access and control over
crucial resources. This has been reinforced by the past thousand odd years of
history, which have shaped and -enhanced feudal norms still prevalent in
contemporary society. These include aspects like — female infanticide, seclusion
(purdah), sati, low educational opportunities for women and low value placed on

the girl child which have contributed to the marginalization of women in
Rajasthan.

Situated in the north west ol India, the State of Rajasthan lies in the arid and
semt arid regions that form the major part of the Thar desert. The state was formed
in 1956 by integrating the erstwhile princely states of Rajputana and the centrally
administered territory of Ajmer Merwara. The total population of the state,
according to the 1991 census, is 43,880.040 persons [22,935.895 males,
20.944.745 females]. The state comprises 30 revenue districts, 237 community



development blocks and 37,890 inhabited villages. The state is characterized by
extreme social and cconomic backwardness, poor hiteracy rates particularly among
women, high infant mortality, and unfavourable sex ratio, low per capita income
and madequate network of roads and under-developed communication systems.

The peculiar geographic character of the descrt state makes it doubly
difficult to deliver basic services such as education, health, water and roads to all
people. An even greater barrier to education is the low status accorded to women,
starting from birth and continuing through different phases of their lives leading to
a vicious circle of poverty, deprivation and death.

By all commonly accepted indicators of the status of women, Rajasthan
ranks lowest in the country. :

Sex Ratio: Rajasthan reported a sex ratio of 913 females per 1000 males in
1991 as compared to 919 females to 1000 males in 1981, recording a decrease of 6
females for every 1000 males. During the census of 1991, the sex ratio is higher
than the state average {913] in the districts of Dungarpur, Banswara, Udaipur, Pali,
Sikar, Sirohi, Chittorgarh, Nagaur, Bhilwara, Jalor, Chury, Tonk, Ajmer and
Jhalawar [Table 1]. The other districts have recorded lower sex-ratio than the state
~average with Dholpur district as the lowest having a sex-ratio 796 females per
thousand. It is to be observed that the tribal district of Dungarpur which was the
only district in 1971-1981 to have a sex-ratio favouring females, has lost its status

in 1991 and the sex ratio even in this district has not turned out to be favouring
males.

It is also to be noted that while the sex-ratio in 3 districts namely Dholpur,
Jalore and Kota has remained unchanged during the decade 1981-91, five districts
namely — Ganganagar, Ajmer, Pali, Bhilwara and Bundi have reported an increase
in the female ratio ranging from 2 females for every 1000 males in Ajmer district
to 11 in Pali district. In the remaining 19 districts this ratio has fallen over the last
decade. The variation of decrease being one female for 1000 males in Jaisalmer
and Chittorgarh districts too as high as 48 in Dungarpur.



Discrimination against women begins at and, sumetimes, before, the birth of
the child, and reflects traditionally low status of women in orthodox and patriarchal
society ol Rajasthan Incidents of female infanticide, more recently of female
focticide reflect this attitude in its mostextreme and violent form. More prevalent

are the lack of education and the custom of carlymarriage of girls leading to high
risk births and a high IMR.

RAJASTIIAN

Table I: Sex Ratio and Density of Population, 1981, 1991

District Sex Ratio Density
[Females per 1000 males] {Persons per Sq. Km.|
1981 ~ 1991 1981 1991
RAJASTHAN 919 913 100 128
Ganganagar 874 878 98 127
Bikaner 891 {7 A 44
Churu 954 940 70 91
Jhunjhunu 956 949 204 2064
Alwar 892 KK9 209 273
Bhartpur 848 815 256 325
Dholpur 796 796 193 247
Sawai Madhopur 867 857 146 186
Jaipur 894 K2 244 335
Sikar 963 952 178 238
Ajmer 922 924 170 203
Tonk 928 925 109 135
Jaisalmer 811 810 6 9
Jodhpur 909 904 73 93
Nagaur 958 949 92 121
Pali 946 957 103 120
Barmer 904 891 39 50
Jalour 942 942 85 107
Sirohi 963 950 106 127
Bhilwara 942 y 946 125 . 152 °
Udaipur 977 9606 136 167
Chittorgarh 951 950 114 127
Dungarpur 1045 997 181 232
Banswara 984 969 176 229
Bundi KR7 801 110 138
Kota 8RS SK8 123 163
_Jhalawura 926 918 126 1M
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0.4.2 Infant and Child Mortality

In the first two years of the last decade, the IMR curve for the country was
higher than that of Rajasthan. Since 1983, however, the states IMR have remained
persistently higher than the national figure although following a downward curve
from 1984. Provisional SRS figures for 1989 reveal that Rajasthan IMR is the
fourth highest amongst the states. Some of the key variables associated with IMR
arc the socio-cconomic status and the community, the age of marriage,

. occupational status and educational levels of the mother and access to safe
drinking water.

The difference in the mortality rate between the girl and boy child continues
to grow, clearly indicating a syndrome of neglect that operates throughout her life -
from childhood, through adolescence into womanhood. The impact of the social
bias in Rajasthan against the girl child reflects itself in the increasing female
mortality rate in the 10-14 and 15-19 age groups. Neglected, undernourished over
worked and married long before she is a woman, she faces a high risk of early
pregnancy at the end of which both she and the child might not survive, thus
completing the vicious circle that began with her own birth.

6.4.3. Access to Health and Nutrition

Although, no representative data is available on the nutritional status of the
population in Rajasthan, sample studics indicate that women and girls are gencrally
at the bottom, when daily food is distributed in poor households. In addition,
because of the low value attached to a girls life right from birth, health care, even
when it is available does not reach a large proportion of the female population in
the state. A discase often goes unreported when the patient is a woman. It is not
surprising to find that women in Rajasthan suffer from health problems rooted in
their subjective experiences as women, many of which are largely neglected in the
official efforts as they requirec much more than clinical solutions. The fact that a
young girls becomes part of the health cover, mostly as a pregnant woman is a
vindication of the traditional attitude towards women - that women arc useful only
in their reproductive capacity and only in relation to the men as wives and mothers.

~o»
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6.4.4. Education

Despite various efforts for educational development of Rajasthan the state
continues to be one of the most educationally backward areas in India, particularly
with regard to women’s education. Cultural norms have reinstated that education is
not necessary for women. According to the 1991 tensus Rajasthan ranks second

lowest in overall literacy with a literacy rate of 38.8% with only Bihar having a
lower literacy rate.

Female literacy in Rajasthan is lowest in the country. The districtwise
literacy rates indicate that Jalore district has the lowest in Barmer district at 4.20%
Jalore and Barmer are the only single digit female literacy district in the country
and so are in lowest female literacy percentage districts in the country.

The gap between the male and female literacy rate in Rajasthan has risen by
4 percentage points between 1981 and 1991. The situation with respect to SC and

ST is 4.42%. Of every 100, out-of school-children in the 6-14 age group as many
as 70 are girls.

It is not that the severity of the problem has not been looked into or efforts
been not made. Rajasthan has registered impressive achicvements in the field of
education as a whole since 1951. The total number of boys’ school has risen from
4679 10 45191, and of girls’ schools from 564 to 3326. Similarly, enrolment rates
have gone up from 3.43 and 0.606 lakh respectively for boys and girls to 54.79 and
22.49 lakh respectively. The number of teachers has increased from 20,110 to
2,07,113 a 10-fold increase. As a result of these and other massive efforts, the
male and female literacy rates, which were merely 14.44% and 3.0% respectively
in 1951, have now increased to 55.07% and 20.84% respectively.

However despite these huge strides having been taken, many major
challenges still confront educational planners and administrators. The most
daunting of these is the literacy profile for women.



FFemale Titeracy in still the lowest in India. The 1991 census data also point
to the widening gender gap in literacy in Rajasthan. The female literacy rate is
now 20.84%, against that of 55.07% for malcs, with a gap of 34.23 percentage
points. This is higher than the gender gap of 30.77 percentage points in the 1981
census, when the female literacy rate stood at 13.99 against a rate of 44.76% for
malces. Morcover, the number of female illiterates at nearly 17.5 million is more

than male illiterates by 4.7 million ¢ven though the fcmale population is less than
the male population by 1.9 million.

The gender gap in cducation infrastructure i1s also wide, with only 1650
girls’ schools out of a total of 31511 primary schools that this gap has also widened
over the years is borne out by the fact than in 1951 10.42% of all schools were
girls’ schools, whereas in 1990, girls’ schools constituted only 4.64% of total

schools. Comparative enrolment rates for boys and girls also show wide
disparities.

In addition to rural-urban disparities in female literacy there are also regional
and caste-based variations. Moreover, 15 districts are still without girls’ degree
colleges. In addition, enrolment rates for SC boys and girls vary widely, at
101.28% and 34.95% respectively for classes 1 to V and 56.27% and 7.72%
respectively for classes VI to VIII. This compares unfavourable with the all India
figures of 122.68 and 80.60 respectively, and 61.40 and 33.28 respectively.

... The above data suggest that strides - made in the overall education situation in
Rajasthan have not been able to carry its women along, leading to a comparative
neglect of women’s education. This situation has led to a recognition of the need

for accelerated gender-specific efforts and special interventions in the field of
education.

Primary Education in Rajasthan is characterized by low participation, high
drop: out rates and unsatisfactory scholastic achiévements. The gross enrollment
ratio in the State in 1991, was stated to be 65.6 percent [6-11 years age group],
~which 1s lower than the national average of 75.9 percent.  The percentage of
enrolment of girls at the upper primary stage [11-14 age group] is 1729, which is
alarmingly fow. The overall picture is that no more than 15 percent girls and 25



pereent boys complete 8 years of education before they reach 14 years of age.
Approximately 6200 revenue villages and about 20,000 small habitations, do not
have primary school facilities.

Rural girls in Rajasthan usually do not go beyond primary school, and that
too 1f it is located close to their homes. Even where a girl lives close to a middle
school, she is not sent there after reaching puberty and soon after, she is sent to her
husbands’ home, thus ending any possibility of further learning. Another major
deterrent, for girl children to attend schools is the lack of women teachers, since
parents prefer to send their daughters to all girls schools.

Female literacy in Rajasthan presents a dismal picture and therefore poses a
major challenge. Despite the fact that rural women do possess remarkable skills
and exhibit wise management of resources and that their survival strategies against
all hardships imposed by adverse geographical conditions and recurrent droughts,
arc remarkable. The fact remains that, in the present situation their inability to
have access to the written word is a major handicap.

6.4.5. Women’s Work

The gender division of labour within houschold and community is reflected
in the nature of women’s work in Rajasthan. Women in Rajasthan have always
had a difficult time providing for the survival needs of the family due to the desert
conditions prevalent here. The Arravalis divide Rajasthan into two almost equal
parts. The north-western part consists of the Thar desert and south-eastern part
consists of semi-arid and mountainous region. It is in this difficult terrain that
women forage for fuel, fodder and water needs of the family. The fetching of
water 1s the duty of the woman of the house who generally carrics it in a pitcher on
her head. In the descrt areas women walk upto six-eight kilometres every day to
bring water. Women collect water mainly for cooking and drinking and use little
water as possible for other houschold uses because of the scarcity of water.
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Fucl requirements for the family again make a demand on the rural women.
It 1s a common sight in the village to have groups of young girls and women
sctting out of collect wood twigs and cow-dung. Most rural women walk 7-10 km
on days they sct out to collect wood. Along with collection of fuel, women are

also mainly responsible for animal husbandry in Rajasthan. Washing, cleaning and
providing watcr to the cattle is their task.

At onc time, common property resources not only provided fuel and fodder,
food, timber, water but also employment to the poor in Rajasthan.. Village
pasturcs, community forests, wastclands and threshing grounds ponds and tanks,
all served to make womens’ work that much easier by being more accessible.
However through the years, with increasing privatization of these resources, there
are less and less areas available for community use. This has meant that women
and girls must go further away from home in search of essentials such as water,
fucl and fodder. They must spend more time on each activity, taking away from
them the time for leisure activities like singing dancing. embroidery, Mandna
which had carlier served as an alleviation of their hardships.

6.4.6. Employment

The total work participation rates between 1981 and 91 increased from
30.61% to 38.54%. Whecreas the male participation rate has gone down marginally |
from 50.90% in 81 to 49.07 in 91, there is a substantial increase in womens’
participation rates which rose from 21.06% to 27.01 during the same period in
Rajasthan. This trend is more conspicuous in rural areas which recorded about 8%
increase in female participation rates against less than 2% in urban areas.

However, majority of the female workers seem to come from the marginal
worker catcgory rather than from the main woikers both in rural as well as at the
overall level. Whercas in the urban areas the picture seems to be the reverse.

The proportion of women working as agricultural labourers and cultivators
has increased over the decade as against the decline in the household industry as
well as other activity. This holds good for both rural and urban arcas.
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On the whole, data indicates that “women’s” participation rates are
increasing and there is a shift towards agriculture activities. It also shows that
most of the rural women are seasonal workers rather than regular workers as it
comes out from their being largely marginal workers. This is mainly due to the
seasonal nature of agricultural activities in rural areas and increased participation
over the period in cultivation and agricultural labour activities might have

aggravated this problem of seasonal unemployment. And, the situation in urban
areas 1s the reverse.

In the cities, women work as construction labour, as domestic labour, in
factories, in handicraft centers and home based contract work. Women are mostly
employed as cheap labour and are paid much lower wages for the same job that
would bring better remuneration to a man.

GER / NER of Girls and Boys in 10 DPEP District of

Rajasthan
[DISTRICT GER NER B
| B G T B G T
ALWAR 100.7 | 803 1912 [80.6 |642 [729
BRHILWARA 103 16155 183.17 |80 4801 |64.87
JIUNJIIUNU 98.18 193.64 |95.91 |67.72 | 6548 |66.60
KOTA 103,77 [94.10_ | 80.94 | 7332 |77.36_|83.06
NAGOUR _——— 110232[60.86 |85.12 7827 |51.15 | 65.12 |
SIKAR 7719992 1189.24 194.73 | 74.94 | 6600 |71.04
SIROHI 110 |64 $$.14 | 64.6  |3538 |61.7
| SRIGANGA-NAGAR [ 101.6 1942 1982 17622 |70.68 |73.65
JHALAWAR 11042 7173 88.06 | 81.28 | 55.94 | 62.16
LUTONK 95.75 |55.89 | 76.62 [80.56 |44.53 | 60.06
\-\ Y \“ EN
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As n reflected froms the table there is a wide gap in between the enrolliment
ratios for boys and girls . Specifically in Bhilwara , Sirohi , Jhalawar and Tonk the
situations is worst it is worth mentioning that while in the first three distt. There is
a sizable trible population , in Tonk it is dominance of Muslim population .In this
background plans of this distt. Have to focus on the girl child education. Otherwise
also Gender equality is visualized as an integral part of the overall DPEP
Programme design. Focussed planning for the girl child is considered as crucial

for removal of disparitics between gender and social groups through increased
‘enrolment and retention of girls in Primary School.

Keeping this all in view there is argent necessity to addréss all the
problem/issucs affcctin;a access, enrollment and retention of girl child of the age
group 0-11. Area wise issues and strategy / Interventions are outlme at a glance in
the following pages:

6.4.7.... ADDRESING THE GENDER ISSUE AT A GLANCE:

A, Access:
[ssues - School less habitations

- Habitation not having facilities conductive for
girls

Strategy

Teachers / Para teachers should be preferably
females

New buildings easily approachable for girls

A S in the locality of focussed group

Provision of escort / animator for the girls of
focussed group



B. nrolmenr

Issues: : Low girls enrollment | retention and gender gap
-Problem of child labour
-Lack of awareness
_ -Lack of community involvement in school
activities
Strategies:

- 30% members of "'women in VEC
- Women groups (Mahila Mandals)
- Awareness Campaigns by youth forum

(Nehru Yuva Kendra)

- Meetings with Caste /Community/ Religious
leaders

- Meena Campaigns in  collaboration ' with
UNICEF

- Special activities organised in focus group
localitics by VEC/Youth forum

- Distributions of Self-Instructional Material
- Orientation programmes for PRI members

- Involvement of girl child activist

e



Skill based cducation will be provided to
adolescent gl

ln@nl o' NGO's for environment creation

Special programmes for identification of drop
out girls go back to school campaigns

Check list of do’s and don’t for teachers , A.S.
workers ECL workers cte. to ensure gender
cquality at there work place

Gender sensitization of all concernds (At block
and Distt. Level)

Special coaching facilitics for SC/ST girls who
arc weak in studices

Addressing nceds of adolescent girls specially
in SC/ST minority arcas

Orientation of members old Madarsa
Association in the selected areas

Health /IEC orientation of VEC members
Involvement of Girls Volunteer

Organisation of Bal melas of school and cluster
level help of NGOs

Advocacy/awareness  creation —  material
development on girls



C_QUALITY:

Issue:

Dcvelopment of special interaction module for
the orientation ot VEC members and elected
PRIs towards gender

Provision of toilets (Urinals) for girls

Increasing community participation in school
management

Micro planning for girl education

Syncronization of ICDS and ECE- 2 hours
more for AWW — additional payment of Rs.
200/- p.m. given, strenghthning ICDS
One ECE kit for each AWC and ECE

Common curriculum development for ECE at

the state level with the help of UNICEF and
DWCD cte.

Special micro planing for ECE in sclected
cluster of low female  literacy block
Qualitative achievement are low

Review of curriculum and books in gender
persepective
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Strategy:

Additional teachers, as far as possible, should be
female

Rendering the curriculum more relevant to
Girl’s daily lives and aspiration

Focus on the participation of girl child in the
teaching learning process

Unstructured learning focussing on gender

Provision of stationary (Books from the Govt.)
to the focus group of the disadvantaged SC/ST

girl child in the distt./block having literacy less
15%

Intensive gender input in the training module
{or teachers

TLM, Workbooks, Supplementary reading
material focussing on gender sensitization

Research at BRC and DIET level to enrich
gender perspective in the education

Social recognition of girls securing highest
marks in the school at V standard

Making the girl child monitor of the class

Girl child to lead the prayer

_Encouragement to volunteer the community

service for teaching/village art/story telling,
tield visits in the activity

Provision of weighing machines, height chart,
eye test chart \Muror ete. In the pre primary
school.



D CAPACITY BUILDING:

Issue: - Minimum participation of women in organisation
& management of affairs of education

Strategy:

- Involvement of women members of VEC in
deciding sites for A. S. centers and requirement
of A.S. para teacher

- Supervision of Civil Construction by female
VEC members/women groups.

- Mother association’s involvement in running of
schools and ECE centers.



GENDER PERSPECTIVE IN DPEP: FUNCTIONAL RELATIONSHIP
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WORKSHOS / TRANNING FOR GENDER AWARENESS

Sr.No. Area/Subject Duration Venue
1 Gender Sensitisation of SLO 3 days SLO
functionaries
2 Gender Sensitisation of District 3 days SLO
: Level Functionaries ( Programme
Officers & DPC)
3 Workshop for Review of 6 days , RIPA
Textbooks in Gender Perspective
4 Workshop fo Preparation of 6 days RIPA
Trainning Module on Gender
5 Action Research by some NGO - -
of repute
6 Coordination meeting with State 1 day SLO
level functionaries of DWCD,
social welfair etc.
7 National Workshop on Gender 3 days RIPA
Perspective in Primary Education
8 Study visit for interventions in 6 days Other States

Genders
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Early childhood eduaction is not a new concept and in the form of
pre-primary education it has always led the educationists to explore the
hidden potentialities and other dimensions related to child's presentation
during the most crucial and formative years of growth. The state Govt. in
pursuance of the national policy of education has shown its willingness to
share the responsibility of mother and child care. Some voluntary agen-
cies in assistance with the social welfare department have been running
balwadis and day care centers for children below the age of 6 years. The
department of Women and Child Development under the ICDS programme
has started a numbér of ECCE centers have reached. The grass root level
and are at present functioning in villages having a population above 800.

~< The Department of Education has been running a few pre-primary
schools with a special status given to them .These schools 08 in all are
located at divisional headquarters and a few other cities.

The role of Anganbari centers ,Balwadis day care centres and pre-
primary schools in the overall development of a child can not be over
emphasised. Their impact on enrollment and retention is equally impor-
tant. Early childhood care and education is a very helpful intervention in
attaining the goals of Universalisation of primary education. In the con-
text of UPE and quality education the impact of early childhood care and
pre primary school is reflected in the following wings:

1. They bring about the desired school preparedness in the children
before they formally join a school.

2. The drop out rate is effectively checked at primary level if the

children have successfully gone through the pre-primary education
process.

(W8]

The quality element at primary level gets a strong support . If the

child's induction to formal education is preceded by early childhood
education .

4.  Larly childhood dcfinitely improved girls enrollment and retention
the girls who are held back at home or withdrawn from school to
look after there younger brothers and sisters are freed from this re-

sponsibility when the younger once start going to ECE centers or
pre-primary schools.
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In Rajasthan where an enrollment of girls in 6-11 age group and there
retention specially in 9-11 age group is extremly low the operationalisation
of early childhood education center is expected to play a very significant
role. Despite the multi ponged concerted efforts in this direction only 55%
to 60% of the girls in 6-11 age group are enrolled in primary school and
about 40% of them drop out before the complete 5 years of schooling.
Hence if early childhood education center attested to existing and all the
new schools start functioning if will have a two fold impact on strengthen-
ing the enrolement position. On the one hand the younger boys and girls
below 6 years of age will get familiar and friendly to school environment
and will expectedly large no. difficulty in a smooth transition to class I
from the ECE centers on the other hand the mothers will feel more at ease

in sending the elder brothers and sisters to school and will let them stay
there for the entire school years.

In Rajasthan already a number of programmes of early child-
hood care and education are being implemented under ICDS. Over 191
universalisation ICDS III 1999 to 2001 projected, covering 124 develop-
ment blocks and 11 urban areas are operationed in Rajasthan.33 addi-

tional blocks are going to be included in this school during the next 2
years .

At present the following schemes are being operationalised for
ECCE programmes :

1. Integrated child development scheme.

2. Assistance to vofuntary organisation for conducting early child-
hood care and education ceters .

3. Balwadis and day care centers runs by voluntary agencies with
Govt. assistance.

4. Pre primary schools runs by coeducation department and other
Govt. and Non Govt. agencies .

5. Maternal and child health services through primary health center
and sub centers and other agencies to help children in the age group of 0-

6 years, and pre school for non formal cducation for children in the age
group 3 1o 6 ycars .



6.5.2

‘There is a next work of Balwadi / Day care centers / Creches
runs by NGO's with financial assistance from state social welfare advi-
sory board . Thcse centers covers children upto the age of 6 years. One
center normaly consist of a unit size of 25 children. At present 100 nutri-
tion centers are in operation bencefiting a targeted no. of 4615 children
daily. Ncarly 200 NGO's arc runing creches / day care center benefiting
over 12000 children,

Some pre primary schools are also being run by the privately
managed schools various NGO's are runing approximately 160 child edu-
cation centers all over the state. But the children in the age group 3-6
attendig these pre primary schools do not make a significant number .

Because of the excessively large amounts changed by the schools they are
not within the reach if common people.

0.5.1 THE OBJECTIVES OF THE ICDS MANAGED ECCE
CENTERS ARE :

To improve the level of health and nutrition among the children of
0-6 years. "

To lay the foundation of sound physical,mental and social develop-
ment of the children.

To reduce the child mortality rate and mal-nutrition.

To check the tendency of drop out.

To develop the knowledge and ability of heath and nutrition among

the mothers so that they could pay more attention towards the gen-
eral health and nutritional needs of the children.

PROBLEMS AND ISSUES OF ECCE:

1. The objectives of the ICDS managed ECCE centers/Anganbaris are very prac-

tical aniningd relevant to strengthning primary education . In practice these ceters
are mainly engaged in the supplying nutrition to children and conducting pre-pri-
mary educational activities are not followed in a regular and systematic way. The
children do not stay at Anganbari centers for the stipulated duration of time . The
teaching learning material placed at the disposal of the centers are not adequately
used. The Anganbari workers need regularly spaced refresher training so that they
might get well equipped to make the activities at the center joyful for the children.



DPEP on the other hand realizes that the carly childhood activities if
fully exploited can have a creative and formative impact on children
lecading to subscquent quality improvement at primary school level.

2.1:CCL centers are available only at selected places in rural and
urban arcas. An cven distribution and broad based availability of these
centers are needed . As ol now there is a scarcity of this facility across the
project arca.

3. The community has not fully accepted the norms of these centers.

A kind of negative attitude and low motivation regarding ECCE prevail in
the parents.

4.The prevailness of unscientic child care prevents the effectively of
the center.

5.The Anganbari workers need better education background supported
and rec enforged by an efficient support system of regular in service
training.

6. Though ECI: aim at supporting the main strcam of primary educa-
tion there is a seviour  lack of convergence.

7. The ECCE also suffer from the lack of resource support like pre
primary play material kit.

6.5.3 PROCESS OF EVOLVING STRATEGIES:

DPEP in Rajasthan therefore intends to strengthen the early child-

hood education though a regular progamme for emporvent of Anganbari
workers.

All Anganbari workers presently working with the ICDS progamme
will be Brought under the capacity building progamme of DPEP . An in
service training of 6 days duration will be provided to them at the block

resource center teaching learning material specially designed for early
childhood will be provided to them.

While involving strategies wide consultations were held with con-

cerning persons and administrators presently engaged in to ICDS
progamme, AWTCS,SIERT

represcntatives and NGO's for obtaining in debth information and joint
plan of action.
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Taking mto account all the suggestions amerged at the above men-
tioned constitutions it is planned, to build a support base at the state level
oflice . This support group will collect all possible relevent technical and
management related information from various sources and send them to
district level for their use.

6.5.4 MAJOR INTERVIENTIONS:

I. Covergence with state and district level officios of women and
child development department (ICDS officials).

2. Placing Anganbari workers for a minimum of 6 days induction
training followed by 6 days refresher training in subsequent years in con-
vergence with the women and child development department.

3. Development of instructional material for use of trainners and
trainees.

4. Providing Materials for children picture book, picture card , poster,
play material and toys.

5. Support to the ICDS managed Anganwadis and the newly devel-
oped Mabhila Bal Vikas kendra with the pre school kit material costing Rs.

500/- annualy. The kit would be preferably developed by using the exper-
tisc of DWCRA groups.

0. The Anganwari workers will work with the children at the center
for two more hours. For this additional work and insentive of Rs. 200/-
p.m.will be paid to them. A

7. Thus the ECE progamme implemented by the department of women
and child development, the ECE progamme being launched by the DPEP
and the crach and day care scheme supported by under ICDS will jointly
work to achieve the objectives of strengthning pre primary education and
UPE. Joint planing and mapping exercises will be done by DPEP and
ICDS for opening new ECE centers and reinforcing the old once.

8. Similarly the timing of the LCE centers will be Jointly determined
according to the local feasibility. Possible coordination will be mentained

in the time shedule of Anganwari centers .and the DPEP sponsored ECE
centers.

9. Joint community mobilisation efforts will be made by the deptt. of
women and child development and DPEP.

10 Some books have been identified by the ICDS for new Anganwari
for the year 1999-2000 and 2000-2001. New school being opened through
DPEP intervention in these blocks will be given a ECE center for 1 year
(1998-99) and 2 years (1998-2000) respectively

10



Lach of these ECE centers attached to a primary school will be named
as Mabhila Bal Vikas Kendra . It will be provided with a thatched room
cost as 10000/-per unit .

'l The ECE woker---PRIERAK working at the Mahila Bal Vikas
Kendra attached to the primary school will be paid an honorarium of Rs.

400/- p.m..The Prerak would be recruited as per procedure laid down for
para teachers.

The villages where there is no ICDS centers an ECE centers namely
Mahila Bal Vikas Kendra are proposed but these centers will presently
confined to the blocks identified the department of women and child de-

velopment for opening of ECCE centers under ICDS III in the year 1999-
2000 and 2000-2001.
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0.5.5. Certain criteria were used (o open_a new ECE centers such ays

l.ow female literacy  arcas at Block will be identifted in the first
level.

Habitations with low enrolment ratio of girls and high dropout rate
will be selected in those blocks identified (1) where S.T.
Population 1s 25% and the population was scattered in desert and
hilly arca where population was 300 .

- Where no ECE facility is avatlable in habitation.

Community mobilization, involvement and active participation
have been visualized by all districts as a major input in the overall
implementation of the programme. This is to be realized through
cmploying locally available workers and constitution of mother
associations. These associations will play a key role in the managing
and monitoring of the ECE centers’workers and related activities
through.

— Identification of location.

— Identification of Instructors and selection.

— Giving monthly salaries to both from DPEP fund.
— revicwing and monitoring ECLE centers.

The state plans to open a total number of 7110 ECE centers in
project period in the expansion District .

6.5.6 Training

Training forms a major part of the entire programme,
determining to a large extent the success of the same. A number of
inputs/activities are to be undertaken for different functionaries at all
levels i the state/district. This necessarily calls for a certain level of
readiness in terms of strategy, content and methodology to be used.
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Training strategy
L.evels
Institutions/Persons

1. State
>
2. District |+
BRC

|
|
x

CRC
4. SN
5. Village

Habitaion }—-—>

State resource center — State Resource group
Women & child development officer

Girl child Development Officer/Programme Officer/
ICDS/'WCDP/AWW.

!

Resource Person

Girl child Officer ICDS Supervisor
| !
ECE Prerak Women group
AWW, Female Members of
_ VEC

PTA — Mother

| ‘.L

ECE Instructors AWW 1 Mother VEC Female
Members, Women Group.
Monthly Mccting




The over all trmning strategy is a three tier cascade model with
the Stale consciously attempting to reduce “Dilution” cffects by
mvolving district level resource persons within the State resource
group. A varicly of functionarics arc to be mvolved at all the levels
and therclore the training component should cater to the training
needs of all functionaries presented in Flow Chart. This becomes an
important issue particularly if ECE is to merge with ICDS in the
future. It calls for a carcful examination by the State of the ICDS
functionary’s roles, functions and tasks, as this has definite
implications not only for training but monitoring and supervision at all

levels.  The state may consider completing this exercise before the
development of the Training Programme.

In detail training project cost estimate has been separately put
under major head Training in the State Component.

For effective implementation of ECE  activities, induction
training nceds to be followed up by onsite academic support
particularly as the worker will be a local person not highly qualified as
her AWW counterpart. The state has planed that the Primary School
Teachers would perform this specific role.

However the state should consider the feasibility of using their
services as

» The Primary School and ECE timings coincide.
e Most ol schools are cither two or three teachers schools.

Therefore the Primary School Teacher being able to spare time

for providing guidance and support within' ECE centers to the worker
becomes a debatable issues.

As a follow up of induction training, refresher courses have
been planned for all BRC, CRC, village leve! functionaries. However,
all such courses need to be preceded by a well planned assessment
study Tor different level/functionaries. It was agreed that the state
would conduct these studies through the DIET faculty, the rescarch
and evaluation fund provided forin the budget.



6.5.7 Monitoring and Evaluation

The objective of school readiness can be successtully realized
only 1t monitoring and evaluation are addressed on a priority basis.
These two aspects need to be concretized into a proper action plan.
The quality of training and its ultimate transaction within ECE centers
requires that both the DPEP and ICDS functionaries jointly develop
the following.

- A systematic, feasible, and practicable plan for monitoring,
supervision and evaluation.

A practical feed back mechanism within and cross all levels of
operation.

— Monitoring indicators that are appropriate for each level of
functioning.

Simple monitoring performs for various aspects i.e. training,
quality of ECCE programme, linkages etc.

Assessment procedures for classroom processes and programme of
children learning.

Betore lunching other new ECE centers in the second year of
the Project. It is agreed that the State would consider whether the
convergence workshop in the first year should be spread over three or
four meeting focusing on the above aspects. To strengthen this
further, an evaluation study needs to be carefully planned out of the
funds allocated to each D.LE.T. for research and evaluation from the
frst ycar itsclf.  This would provide a valuable input into refresher
training programmes scheduled in the second year of the programme
and thereafier.



Active women ol community and mother of PTA have been
visuahized as “Managers” and “Monitors” of ECE center/activities. To
facilitate this work casy to monitor indicators ol a usable nature nced
to be developed for classroom processes and progress of Pre-
schoolers, followed by specific training for the same.

6.5.8 Convergence with ICDS

The 1ssue of convergence becomes very significant as ECE is
being run where as ICDS is primarily under the Department of
Woman and child Development. If the convergence mode is to be
adopted then joint collaboration between the DPEP and ICDS across
all levels of functioning is crucial for planning a holistic convergence
strategy, from the very beginning. The process of the merger needs to
be dctailed out and provided for at the initial planning stage itself.
This will only serve to lead to better ownership of the ECE by the

ICDS and will also reduce administrative problems at the time of
merger.

To facilitate effective collaboration and co-ordination the state
needs to consider the constitution of some mechanisms in terms of
committees that could provide a regular forum for planning
monitoring and review of the plan. The convergence workshops
planned for every year should be spread over 2-3 meeting could be
.used as an avenue for planning and kind of an action plan/activities.

Clear cut roles functions and tasks need to be delineated for
both DPEP and ICDS functionaries especially in relation to training,
Training Material, ECE kit, Monitoring and supervision, based on a
need assessment survey of the ECE component of ICDS in a
collaborative mode with ICDS Departments.

-



Sr.No. Areal/Subject Duration Venue

1 Workshop for delopment and 6 days SIERT
review of curriculum. ECE & )
ICDS

2 Workshop for preparation of 6 days SIERT
tainning modules of ECE & ICDS

3 Workshop for Orientation and 6 days SLO
review of ICDS kit / ECE

4 Coordination meeting with State 2 days SLO
level functionaries of DWCD &
Others

5 National level workshop for 3 days OTS
development of ECE ( Pre
Primary Education)

6 Action Research - -

7 Study Visit 7 days -

8 Documentation - -

9 Printing of Picture books/ review 3 days SLO

for ECE and ICDS
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6.0 COMMUNITY MOBILISATION

Ragasthan Conncil of Prniny Education views community participation as an
tmportant poal in itsclf not just a process.

Local community would be an cqual partner of DPEP — playing an active role
in promoting enrolment, retention, achicvement and school effectivencss.

With community’s presence in all the major scctors of educational endearours
the school and the teacher will certainly be imbited with a new vigour and confidence.
They will no longer remain alicnated or isolated.

Empowcring the community is thercfore a major comcr stone of the entire
DPEP office.

DPEP statc component plan intends to clicit active and real involvement of the
community in gencral and that of the deprived groups and women in particular. The
purposc of cmpowering the community is (o avail its wholesome participation in the
development process, in strengthening primary cducation.

DPEP firmly belicves that the community will eventually own the programme, it
will become the leading partner in managing the school and making it a sclf sustained
orcan.  Sharing  of  cexpenienees with - stakeholders community mcmbers  and
understanding of ground reahitics through their perception is often more elfective than
finding solutions clswhere. Community’s involvement facilitates local solutions of local
problems which are more real.

What is participation

Community participation is a dynamic concept and should not therefore, be
confirmed to somckind of cstablished and accepted defination. Furthermore, the genuine

participation must be clearly distinguished from the ‘manipulative’ or the controlled
participation.

Participation as involvement sharing ¢xpericnces community becoming an
cqual partner and regrious groups and individuals as stakcholders.

2. Participations as contribution: voluntary contribution to commonly agrecd
upon project.

3. Participation as Organisation: Institutions and structures like village
Education Committee, PTAs. MTAs, women groups, youth groups etc, are
internally coneeived and gradually take shape as a result of the process of
participation,

4. Participation as a method of empowerment :As a commonly accepted

process of development it enables the community groups — specially the
deprived scctions to gain control over  the  life—situations, resources,
iformation, objectives and the strategres.
DPEP Rajasthan would  design the process and structures of  community
participation with il the above mentioned modes adopted ina balanced form.



Alter the process of community participation has firmly established itself and
takes root at the grass=root tevel its quality, character and intensity will emerge by itself.
DPEP will mitiate the preliminary exercise in the following three directions.

A
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Nule-level imvolvement ol peaple
the people at all levels, such as -
¢ Plan formation

S Maximum possihle active imvolvement of

¢ Developing programmes
¢ Implementation
¢ Monitoring, continuous evaluations and feed back.
Empowenment of deprived and marginalised groups will mean focusing on:
Sharing complete information base
Active role in decision making
Having a stake in the institutions
Devceloping critical awarencess
Building individual and collective capacity to transform their present life
situation.
Organisations

Organising people structures and institutions ensuring optimum
level of decentralisation so that development plans arc desiged at the
bottom and implemented at the desired levels.

In short the organisational process of community participation
must be designed n such a way that it enables the pecople to act

collectively in decision making, to negotiating on equal terms and in
questioning the unfair and unjust things.

*

¢ & & o

Who will participate

* 6 ¢ & & & & & O O O o

Children

Parents

Elected PRI's

Women groups

Youth groups

Social women/activist
NGOs ,
Retd. Govt. functionteny »
Artsans

Ethnic and cultural groups
Teachers associations
Lx-students

All stakcholders

It has been constantly obscrved  that inspite of more and more

decentrahised approach in every scctor of public life. large number of people
continue to be excluded from the benefits of development, specially the poorer
and the weaker sepments of society.

Henee the following, categorics will be enconraged to participate:
¢ the poor and the nuganahised
¢ Women

Vs )



¢  Scheduled castes and scheduled tribes
¢ Minontics
.

Rural people

&

The disabled
The common obstacles to community participations specially in the
context of Rajasthan DPEP district must be throughly identificd.

1. Socio-cultural

2. Pshychology of alicnation, and indiffcrence.

3. Politicial  administrative

4. Flows in project mechanisim

5. Vulnerability of achicvements as they are not always properly

assimiated replicated and sustained.

IFactors promoting community participation

. L Mcchanisims of participatory approach are incorporated in the plan
itself.
2 Centrality of pcople
3. Arca specific methods and modes
4 Usc of locally available resources
5. Knowldege of local language. culture and environment.
6. Headway to women and margimalised scgments of socicty
1. Patience, perseverance and politeness.

The state component plan intends to create the following structures based
on the above mentioned principles of community participation.

1. Village Education Committce

2. Ward Education Committee

3. Block Education Committec

4. District Education Committee

5. State Icvel Education Committee and the Goveming body.
CRC

CRC facilitation
Sector supervisor of ICDS Education Exccution officer.

BACKGROUND, PRESENT POSITION AND RATIONALE OF COMMUNITY
PARTICIPATION

.

The local community used to a have an all-cmbracing contribution in making
primary education functional when education system was not so neatly institutionalized
in Rajasthan. The village elders were free to decide how and even what their young ones
would be taught. Premises of the tocal school or Madarasa were built by the joint efforts
of the local people and also maintuined by them. The village teacher was employed on
local basis, the terms and conditions of his working were settled by the village elders or
the parents. We have enough evidences to show that the local teacher commanded some
degree of respect and was properly remunerated to maintain himself and his family. The
remunceration given ta the teacher was not invariably in the form of money — it could be

263 |



m kind or by way of giving him a small picce of land often attached to the school. The

tcacher could formulate his owan curricula or could adopt the one framed by his illustrious
predecessors.

Wilth the advent of school as institution coming into a systematic existence, an all
pervasive change -gradually ook hold of primary cducation. The change added some
positive dimensions to primary education but at the same time put it in the hands of some
remote authority and the local people got somewhat alicnated from the education of their
own children. In the far flung areas of Rajasthan the local schools whether privately run
or govl. managed got alienated from the local community.

[ﬁlough primary cducation in the rural arcas of the entire State has been entrusted
to the cire of the Panchayat Raj Department the local community, public representatives
or the Gram Panchayats appcear to have very little to contribute in the decision making as
far as the total working of primary school is concerned. The reason behind this lack of
participation is not so much of their keepirig pre-occupied with other developmental
programmes as their being nor properly oriented in cducational planning and its
exceution. Whatever little information they gather about the total education scenario and
the quality aspects of the primary education is from unsubstantiated general sources and
not through a systematic training proccsa
A
Education has a very vague connotation angd relevance for a big part of our rural  $
urban population. The “mysiic’ ingredients and methods of education make them
suspicious about its rcal effects on the life of their children. They may feel themselves
culturally very sound. socially sccure and economically self/dependent in.their own way,
the alien education system dees not promise o add much to their unenviable living

standards. In their social milicu education docs not scem to fill up any serious gap or
vacuum.

@16 constituents of our primary education therefore nceds' continuous self-evaluation

with a view to make it more acceptable, comprchendible meaningful and preciscly
purposcful for the large number of first generation learners.

Our community mobilization technique therctore need 1o adopt more imaginative
and effective communication skills to reach those who are standing by and looking at
school with a lot of suspicion and misunder.

It is widely agreed that i institutions related to primary education are to have a
lasting impact on the functional aspect of its qualitative and quantitative growth they
must get their sustenance from the local community. Unless the working and the
character of the school is based on the local context and unless local community is
actively involved in the major decision making process the school will remain rootless
and m a neglected state of le‘f.liri:)
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Praveshotsavs

An amportant breakthrough has been made possible through the innovative
experiments undertaken during last two  years® cnrolment campaigns conducted  at
grassroot levels by the deptts. of Primary l:ducation and Rural Development. Through
school mapping, and micro planning cxercises at nearly cach of the thirty three thousand
villages the actual information about enrolment figures, about not enrolled children in 6-
I'l age- group, number of drup outs and about the retention rate etc. were gathered,
catchment arcas of cach of the primary schools was clearly demarcated and strategies
aimed at universalisation of primary education were cvolved. Successful accomplishment
of this large scale excrcise was made possible mainly because of equally large size
community involvement at every step.

<

Shiksha Karmi Board

We have before us the success stories of Shiksha Karmi Board-managed schools
and Prahar Pathshalas. Right from the identification of villages/areas where Shiksha
Karnu schools are carnestly needed to make primary cducation functional to sclection of
locally available young men and women to act as Shiksha. Karimis, their training and
operationalisation of academic and co-curricular activitics everything is planned and
implemented in close co-operation of the village cducation committee and the gram
sabha. Activities rclated to school supervision academic support system and procurement

of tcaching learning material arc also finalized in consultations with the local community
and public representatives.

Lok Jumbish Parishad

The initial action for environment building and survey is preceded by various
community mobilisation related activities which include making individual or group
contact programmes. The block steering group as well as the mobilising agency jointly
work for creation of environment to enthuse the local pcople. At all the levels of Lok
Jumbish management community mobilisation is an essential part of the series of
activitics. For instance, during all the stages in the process of school mapping and micro
planuing the local community is neeessarily involved, the core teak of 8-9 persons

camprising of men and women in equal number, known for their commitment to
devlopment of the village.

.

Community mobilisation in Lok Jumbish primarily aims at putting trust in pcople
and in return weaning them away from their passivity and their indifference to school
development to children’s enrollment and to the relevance and quality of education. For
community mobilisation purpose Lok Jumbish activities employs various strategies and
modes including traditional forms of comumunication group meetings, gram sabha,
clectronic media as well as folk songs and dances.
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Hence the pattern of people’s participation being adopted by Rajasthan Council of
Primary Education is aimed at societal transformation which will largely depend on the
extent of community mobilization and sharing of expericnces with the stakeholders, the
community 1 general and with specialists and teachers.

The DPEP efforts

Since the prevailing situations in the total educational scenario in the rural and
urban Rajasthan arc more or less identical and becausc there is a marked similarity in the
goals of DPEP, Education Dcpartment, Rural Development Department, Lok Jumbish
Parishad and Shiksha Karmi Board, we can broadly draw-upon the experiences gained in
the past through various ecducational programmes with regards to community
mobilization. DPEP, Rajasthan can also improve upon the stratcgies adopted by others
Keeping in view the resources carmarked for different activitics and the goals envisaged
by us.

DPEP will base its community mobilization programme on the firm belief that the
parcnts if properly informed take a genuine interest in any honest attempt at
strengthening the primary education infrastructure for their children and the community
at large may come to rcalize what it has at stake in a project of this magnitude. We also
belicve that the success of our endcavour will largely depend on the extent the
community owns the programmes launched by DPEP. In fact it is the community who
will determine what they exactly need and how best their cducational aspirations can be
met. A strong collective feeling of affiliation to the programme and linkage between the
community on on¢ hand and the objectives and strategices on the other 1s cssential if we
atm at universalization of primary education and its qualitative upgradation through
social transformation. Coilective fecling of affiliation to these endeavours necessarily
implics an environment in which every scgment of the community sharcs the same
objectives. First essential condition for ensuring this sort of linkage therefore is to take
people in confidence, to tell them in clear terms all about the goals, the objectives and the
processes of this programme. Sccondly, brozd-based groups, individuals and institutions
representing all sections of the community are assimilated at different levels right from
the grassroot so that they can put a joint effort to achieve the DPEP goals.

PROBLEMS AND ISSUES : Relevance of Primary Education

1. Altempts at universalization of primary cducation made in the past could achieve
only partial success because they were mostly supply-oriented, not genuinely
demand-oriented. The community always remained a passive recipient or ‘taker’
of whatever delivered to them by way of educational infrastructure ~ a highly
formalized school system, an alien pedagogy, the building, the teacher, the
curriculum or the range of unfamihar teaching learning material. The planning
process e the educational sector was almost a one way affair, no perceptible
mechamsm was cvolved o involve the commumity an the cexecution, or
nanagctment of the progrianune to make it sustinable. The people were left to
feel that they had hittle at stake and that somebody or some system beyond their
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perview actually owned the programme and it was none of their business 1o
mterfere with the state of alfairs.

Some privileged scetions of community remained as usual the chief beneficiarics
ol cducational programmes, while the traditionally deprived groups could not
lcarn to take initiative.  In Rajasthan an extra ordinarily large numbers of girls
residing in Lar [lung arcas, the tribals, the scheduled caste, the scasonal farm
labourcrs, the floating population ol cattle biceders and grazers and the extremely
poor scction of people have remained deprived of the primary education. They

could not cither send their children to school or did not find the schooling relcvant
cnough to make them stay there for long.

Gender bias:- The female segment of the community which not only make half
of our population but has the greater potentiality of cffecting the quantum and

character of primary cducation has always been left out of the planning-
implementation revicw process.

Considering the present status and the limited role given to women in community
alfairs, the female literacy percentage remaining as low as 20% is not very
surprising. Despite various efforts being made in the field of girls education their
rcal enrolment in primary school is only 50%. The drop out rate among girls of 8-
Pl age group is alurming in almost all rural areas of the state. Depsite the on-
¢oing multifarious programmes in the ficld the parents, especially the mothers do
not {ind the present education system relevant enough to send their daughters to
school.Hence, while formulating the community mobilization programme special
altention is nceded to eliminate the prevailing gender discrimination and
inequality. Larger participation of women in village cducation committees
holding Mahila Utsav activities, formation of Mother-Teacher Associations,
catalogue community opinion through indigenous cultural forms and use of tribal
festivals and folk art to popularize notions of girl child education are some of the
important mcasures being included in the community mobilization programme.

Children with moderate learning disability are proved too vulnerable to continue
upto a meaningful or purposeful standard of lcarning. They always feel segregated.
Our cducation system could not fully integrate them with their peer groups.

Teachers not adequately motivated or not very well oriented with the content and
pcdagogy failed to make an impact on the community — especially in the remote
rural arca. The teachers who do not belonging to the places where they are posted,
specially in tribal arcas remain immune to the real needs of the children and the
parents. They find themsclves incapacited to have a direct and spontancous
communciation with the children. This results in a big cultural gap between pupils
and teacher which deteriorates the quality of education.

Insufficient and uninspiring teaching Icarning malcerial - or too expensive for a
village level primary school. : — e



7o o Instotahty the lcwning process is not a joyful acuvity for the child.

7,

Academic achicvements are cither mediocre or much below average and this
makes society demotivated.

9. Commumty at farge is not involved in formulating need based and contextualized

teaching leaming material.

10.  The problem of first generation learners proves a serious bottleneck that requires
* vigorous community participation. The programmes related to school enrolment
and retention cover only the litcrate and semi-litcrate sections of the community.
Our communication strategies and use of multi media fail to reach the larger
scctions of illiterate scctions whose children arc expected to join the schools as
first generation leamcrs. According to 1981 census the total literacy percentage
in Rajasthan was only 34%. Children of the nearly 70% traditionally illiterate
parents have now rcached the age groups of primary school entrants. For them
the world of litcracy and cducation is completely an unfamiliar zone. Community
mobilization programmes have to adopt some imaginative innovations and
communicative technigues to generate the required amount of faith in education
among thesce first gencration learners and their parents

COMDMIUNITY MOBILIZATION & ENVIRONMENT BUILDING

Rajasthan Council of Primary Education considers that a proper disscmination of
information regarding both the challenges and achicvement in the prevailing primary
education scenario is an cssential part of the community participation. Pcople at large
must be told not only about the actual state of primary education in the state but also
about the innovative approaches and practices being adopted throughout the country,
about the degrees of success achicved, and about the nature of responses reccived from
different scctions of the socicty. For example, the joyful — activity-bascd teaching
lcarning approaches advocated anil practised by the Guru Mitra Yojana and the Shiksha
Karmi Board have successluily created a learning environment in scveral parts of the
state. People must know about these innovations Similarly, the parents, the teachers, the
cducationist and planners and  administrators can immensely  benefit if they are
adequately and properly informed about the programmes being undertaken by the DPEP.

Community Mobilization related programmes  the strategics, activities and the
financial weightage -- arc formulated on the basis of past experiences gained from the
mnovative  practices adopted by various agencies - like O.B.B., Total Literacy
Progranmne, Non-Formal Educanon, Lok Jumbish, Shiksha Karmi and scveral others.
T hese capenianices can be sumimed up in e foliowing conclusions:-



¢ involvement of VE(”s in planning-process and mobilization-drives resulted in

bringimg about the desired levels of motivation in different scctions of society —
specially among the target groups ke scheduled caste, tribals and the minoritics.

Provision of a well delined role to the VECs has proved quite clfective. The financial
powcer, the advisory and limited supervisory role given to them have brought out
some positive changes in the primary and upper primary schools of the State.

Involvement of local community through the School Developmacnt Committees etc. in
exceution of civil works has reduced the wastage and in some instances cven doubled
thie resource mobilization capacities.

STRATEGIES

1. Village Education Committee will be constituted as a support for each school. It
will be a broad-based democratically constituted body giving due rcpresentation to
various scctions of the socicty. Due care will be taken to encourage the deprived
scetions, youth associations, women members and minorities, so that their maximum
participation is ensured. The clected public representatives of Gram Panchayat will
also be given a respectable representation in the VEC.

The role and constitution of the VEC is given in the annexure.

2. Similarly the constitution and role of Block Level and District Level Education

Committees will be an essential part of the cntire community mobilization
programme.

The village level community mobilization activitics will be undertaken by the CRC

_coordinator and the Asstl. Co-ordinator. No formal recruitment of ‘Pracheta’ or
‘Prerak’ is envisaged in D.P.E.P. set up.

MICRO. 3. The CRC will arrange ward wise mectings and discuss with the village
PLANNING & clders, public representatives and youth workers about the developmental
ENROLLMENT | activitics related to the school and also about the constitution of Village
CAMPAIGNS | Education Committee, its responsibilitics and power. He will contact the
l\r:l\}(l)llélc\i:\wa families -- those who are traditionally active in sending their childrep to

OF THE school and spccially those who are indifferent in this respect. Besidces
COMMUNITY contacting individual influential mecmbers of the village the CRC

coordinator will also approach the vouth clubs — and other active or
dormant forums at the village level. He will also keep in regular touch with the
persons associated with T.L.C. Health, DWCRA Anganwadi and everyone who has
sonething to contribute and who appears o be interested in primary education and
well being of children.



GENDER FOQUINTY
& WOMEN
FMPOWERNMENT

4. (1) The rural women are generally too cager to be invited and given an
opportunity at any social occasion. Enrolment campaigns, when their sons

and daughters are ceremoniously taken to school for the first time i1s one

such occasion.  Construction of the school building or part of it,
cleetrification of school building, launching of new water supply facility in the school
are other important occasions when the village women may be asked to join the
school family and make it a social happening with their sheer presence, their
traditional folk songs, with their customary artistic decoration work on the school
gate, the school boundary or the prayer platform.

(1) Annual enrollment campaigns organised at village/ward level in two rounds — one

before the’commencement of school session and the other in the month of August or
first week of September.

CULTURAL& | 5. (1) Panchayat samiti and district level rallies and educational
SOCIAL cultural functions will be held at lcast once a year. D.P.E.P. goals and
FUNCIIONS on going programmes and achicvements will be highlighted in these
functions.

(11) At least 30% women representatives in the VECs and other committees.
(111) Formation of Mother-Teacher Associations.

0. (1) Newsletters and Bullctins to be published at District and
HARNESSING State levels
MULTIMEDIA .

(i1) Repertory Groups, Kala Jatthas will be activated and
through various artistic performances like, puppet shows, folk songs,
Bhajans and plays the message of literacy, education and sans............ will

be sprcad in different sections of the community.

(i) Information dissemination — even pedagogy discussed.

(lv)  Bringing maximum transparency in the programme.

(v) Preparing  mcedia  packages/write-ups  to- act  as  strong advocacy
matenal/support material in favour of the programme.

(vi)  Creatingt awareness which may reflect in better response from teachers and
educationists, in increased enrolment of children.

(vii)  Paving the way for maximum popular participation in the form of
material/monctary contribution or creative suggestions.

(viii)  Encouraging focus groups traditionally deprived of literacy and access to
primary cducation.

Formation of state level Media Advisory and Community participation group for
policy planning and monitoring the implementation at various levels. Documentation
of the deliberations and recomendations ol consultations at various levels
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CLIVITIES

Using traditional communication forms. For enviromment building at village and ward
level utmost care will be Tor environment building at three traditional communication
forms and art performances. The message conveyed through these performances. The
message conveyed  through these performances may be cither based on well-
estabhished and all acceptable cultural heritage. 1 contemporary media and art forms
messages they are are (o be carcfully screened belore usc.

FFolk songs

Puppet shows

Melas

Joining local festivals  sclling up booths/camps or centers to raise awarencss.

School children. even thongh may not he so perfect at artistic folk performances, can
prove very mspiring and motivating il allowed to patticipate in local festivals— of
cowrse with pre-planned messages intelligently and beautifully included in their
performances.

V.E.C.s/cluster co-ordinators to be sanctioned funds/budgets for this kind of activities
related "community mobilization. (Example  Gangour mela and girls of the local
school pariticpating with school’s scparatc procession. Mahaveer Jayanti, Id. ctc.)

The village/ward level enrollment campaigns will naturally follow their community
mobilisation and enrolment building activities. But they would not mean that they are
always mutually exclusive. In fact some element of environment building activities
would always accompanist the enrollment campaigns.

Formation of Media Advisory Group at State Level Office: In addition to engaging
distinguished persons as consultants the programme officers working at State/District
level must be trained and scnsitized to communication and community mobilization.

Completc information aboutl the target groups, their socio-cultural patterns, their

specific needs and responses to such endeavours to be maintained at State/District
level offices.

Complete information on strategy to be formulated by the state office and all the
programme officers to be provided with detailed sets of information modules so that

frequent and varicd repetitions of the new techniques and methods get desired
responsc.

Distributing Posters- and brochures. New posters and brochures containing additional
information about the progress in enrollment physical asscts, quality improvement
and mvolvement of target groups ete will be produced and distributed.

Performing plays and skits  Bhajan Mandalis: Local youth ex-students and even
. . . . FTY . . .
boys and girls enrolled in formal primary schools and A.S will be given training at

"~
Sty



block level cluster level. These groups will perform within the cluster and assists in

AWUICNEsSs campuigns.

9.

IFilm shows: Video cassettes and audio casscttes will be produced at state level. Local

dialects and cultural variations will be given their due weightage. So that these film
shows and folk songs etc. successfully spread the desired message to the people.

10.

members of various committcs.

Role of CRF in Community Mobilisation

News letters — Monthly or fortnightly to be published and circulated to all
stakeholders — VEC members, school, C.R.C.s, B.R.C:s.

Block and district level

Effectivieness

Cluster

.~ Objectives Strategics Acltivities

‘Uce — Enrolemin Retention | Clusterisation  Of 12-15 | Holding Monthly Meetings Of

kAs.ne!"‘Quality Schools Formal School Teachers/A.S
Instructors/Anganwari Workers

S o L And Village Level Workers.

Supervision  And  Support | School Within 8 Km’s { Two Day Training Of ,Vec

System For School | Radius Covered By One

Mcmbers On School Mapping
And Micro Planning

Convergence At Village Level | One Day Quarterly | Subsequent  Three  Quarterly
Training  For  V.E.C.} Meeting Of V.E.C. Members.
AMembers

Participation Sharing | One Day Monthly | Continuous Pedagogic Support

Cxperiences And Community | Mecting of AS. | To Pfe As And Ece In The

Mobilisation | Instructions Clustera.

Sharing Local Resources With
Schools

One Person Posted At Cre

School To School

To Keep Moving From L

Additional Tlm

evelopment Sharing And
Effective Use Of Tl

Use Of Community Resources
In Teaching Lcaming Proccess.

t :
Interaction With Bre.

~
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CRC CALENDER (MONTHLY)

SN LACTIVITIES - MONTHLY
.| MONTHLY MEETINGS WITH TEACHERS | | DAY
2. [ QUARTERLY MEETING WITIH VEC MEMBERS VECs | [+1 DAYS
GROUPED TOGETHER. AT ONE PLACE OR HOLDING
SEPARATE MEETINGS DURING COORDINATOR'S VISITS
___JroscnooLs _
3. | CO-ORDINATION WITH BRC 1+1 DAYS
4. | MONTHLY MEETINGS WITH A.S. INSTRUCTORS 1 DAY
5. | PEDAGOGIC SUPPORT TO
______ . SCHOOLS
2. ASCENTRES
|| 3. ECE CENTRES
4. SCHEDULED 8 DAYS
- 5. UNSCHEDULED 8 DAYS




OBIECTIVES

BLOCK RESOURCE CENTRE,

6. STRATEGIES

ACTIVITIES

_ EXPERIENCES.

IN SERVICE {9 DAY INITIAL TRAINING | TWO  WEEKS AND
TRAINING OF | FOLLOWED BY ONE WEEK | ONE  WEEK N
TEACHERS FOR | ANNUAL  TRAINING  FOR | WERVICE TRAINING
THEIR EVERY TEACIHER WITH ‘THE HELP OF
EMPOWERMENT MT’S AND
INVOLVEMENT  OF
R _ BRC CO-ORDINATOR
PREPARING TRAINING OF CRC  CO- | MATERIAL
SUPERVISORY — AND | ORDINATORS PRODUCTION
SUPPORTING SYSTEM. | e _
COLLECTING EDUL T IMPROVING DEVISING LOW | EVALUATION OF
DATA AND | COST TLM TEXTBOOKS  AND
ANALYSING IT FOR f TEACHERS GUIDE.
OPTIMU, USE OF
AVAILABLE
FACILITIES
COMMUNITY HOLDING BLOCK LEVEL | MAINTAINING
PARTICIPATION EDU. COMMITTEE | EXAMINATIONS
MEETINGS. RECORDS OF
SCHOOLS AND
KEEPING A CLOSE
VIGILANCE ON IT.
TLM  PRODUCTION | TRAINING OF A.S. | ASSISTANCE IN
AND REVISION INSTRUCTIORS/MAHILA EVOLVING PROPER
GROUPS/ECE WORKERS. CONTENT AND
METHODOLOGY FOR
A.S. INSTRUCTORS
TRAINING THROUGH
PARTICIPATORY
APPROACH.
ALTERNATIVE CONTENT IDENTIFICATION | SHORT TERM
SCHOOLING AND DEVISING PROPER | TRAINING FOR
METHODOLOGY ON | SUBJECT TEACHERS.
| PARTICIPATORY BASIS.
SHARING Ol o
RESOURCES AND




FUNCTIONS OF V.E.C.

_\J

9.

10.

11.

12.

Help in village level Micro planning, School mapping & Determination of
Catchment Arca.

School Construction Site Selection for PFI, AS, ECE - Management and
Accounts in Co-operation with Member Sceretary

Obtaining maximum enrolment and retention.
Ensuring maximum enrolnent and retention.
Encouraging effeclivity and punchtuality of tcachers.

Procurement of low cost teaching-lcarning material and other educational
facilities.

Holding or co-operating in school level cultural programmes & tournaments etc.
Arranging cducational tours of V.E.C. members.

Taking care of the Alternative Schools, Anganwadi Centers etc. and evaluation of
their performance & achicvements.

Tcachers Awards.

Prizes to talented students.

Review of Enrolment Register, Drop out Regi.

Arranging Mahila Utsava and Bal Mclas.

Attending 2 days V.E.C. training at CRC level.
Identifying qualified para tcachers, ECE workers '(Preaks).

Ensuring optional utilisation of Communtity Resources in effecting teacher
learning at PFE/AS/ECE




VILLAGE EDUCATION COMMITTEE

I Elcction (may or may not be already clected PRY1) Chairman
2. : Schcdulcd_c—uslc meniber Member
3. Scheduled Tribe Member Mcmber
4. Woman Representative Mecmber
5. OBC/Minority representative * . Member
0. - Anganwadi Worker, Member
7. -~ Retired teacher/Govt. employee Member
8. Youth club/yvouth orgamzation Member
9. — Woman Aclivist Member
10. Central or State Govt, Employee Mecmber

(Post master Railway, Roadways, Soldier, Policeman)

1. Headmaster Member Sccretary

Note :

1. 1/3 women representative.

2. I not by clection through Gram Sabha or the Gram Panchayat, then by cooption.

Voluntary scrvices of retired persons for the education department of the village. In every
vitlage there are such willing persons to who would arc to be associated with and work
from the school m accomplishing various acltivitics.

* The exisung PTA’s will be merged with VEC’s clection is the norm for the
formation of a VEC and the cvent is preceded by campaigning in the village. The
statutary body will be made responsible for alternative schools and ECE.



ROLE OF BIOCK LEVEL EDUCATION CONMMIUTTIER

9.

Helping the B.R.CL Tevel timing campaigns,

Convergence with resources at Panchayat Samit level for school buildings and
procurcment of T.1..M. '

Procuring land for new school building/and B.R.C.
Advisory role in assisting VEC and W.E.C.
Combined efforts towards community mobilization.
Involvement in the recruitment of para teachers.

Procuring support of public representatives and institutions for strengthening
DPEP acitivities.

Assisting the DPO in identifying the genuine and bonafide NGO’s working in the
field of cducation.

Holding consultation/block fevel mectings.

[SNE
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BLOCK LEVEL EDUCATION COMMIUTTEE

l. PRADITAN PANCHY AT SAMITI CHAIRMAN

%)

VIKAS ADIKARI DY. CHAIRMAN

[

SARPANCH OF GRAM PANCIIAYAT -

3 MEMBER
(NTLEAST 2 FEMALL)
4. MEMBER’S OF ZILA PARISHAD - 2 MEMBIR
(ATLEAST ONE FEMALLY)
5. MEMBER OF PANCHYAT SAMITI 2 MEMBER
(ANTLEAST ONE FEMALL)
0. EDUCATIONIST MEMBER
7. WOMAN ACTIVIST MEMBER
8. MINORITY REPRESENTATIVE MEMBER
9. SR.DY.D.EO. MEMBER
10. PRINCIPAL OF SR. SEC. SCHOOL MEMBER
11 C.D.P.O. OF BLLOCK MEMBER
12. MEDIAL OFFICER (INCHARGE OF PHCC) MEMBIER
13. PRACHETA (W.D.P) MEMBER
14. B.R.C. COORDINATOR MEMBER
SECRETARY

[ATLEAST 173 PERSON ARE S.C. & S.T 1/3 women.)
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6.7.1

6.7.2

1)

6.7 CIVIL WORKS

In Rajasthan a large number of Primary schools arc in dilapidated condi-
tions. Some schools arc having no class rooms, some need additional rooms.
Most ol the Primary schools are not having drinking water and sanitary fa-
cilitics. The obtaining conditions arc great— obstacles inachiceving goals of
UPL especially. Inthe past the community 1s hardly — involved in design-
ing or construction process of school buildings impending the very basis of
community involvement/ ownership in the school building. A school build-

ing 1s not simply a physical structure but also mirrors significant concept
about schooling.

(a) Schooling is not just rote lcarning of printed matter. It is a total expe-
rience where the child's imagination and personality should be encouraged
to respond to his physical - environment. ‘The school building cmbodics an
important aspect of this environment.  Hence the school building and its
space must relate positively to the curiosity of the child and help stimulate
his creativity,

(b) The centrality of the learner is crucial. This implics that his scale agro-

nomics and requirement must influence the design of the classroom making
it a place of learning rather than a place of teaching.

(c) Educational processes help to integrate communities. Recognizing this
fact, DPEP aims at involving the people in every way. With the devolution
of power to the Panchayats, the Building Programme Implementation is also
envisaged through the democratically elected Gram Panchayats. With this
comprchensive devolution of the Building Programme to the people it is
envisaged that the programme may infact emerge as a people's movement.

A decision regarding the location of school buildings taken sensitively can
well be a vehicle of social change.

People's Participation

The organisational manifestation of DPEP school buildings repair /
additions will be the Village Education Committee. People connected with
the basic educational system will be re-oriented to perceive a shift of ac-
countability from a hicrachical system of government bodies and inspectors
to an organised forum of the village community. In turn, the people will
design measure for full participation in educational and building construc-
ton acuvities.
Feeling of OWNING ilie building

Inorder that there s ageneral fechng of "ownership™ in the villages, it would
be a good idea to ask for voluntary contributions for the school building in
the foltowing possible manner ;-

Ffforts to be made to take people’s contribution in cash or kind even i the
form of "Shram Dan® or any uscful maierial for the school.

219
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Pcople’s contribution will be most effective when there s an atmosphere of
pleasure in the village i.e. at the time of marriages, crops, Religious and
National festivals.

Contributions from ix-students by organising some function / mecting.

Itorts be made to get at feast Rs. 10/- per annum or which ever is possible
from cach family of the village.

Villagers be encouraged to contribute thie School Development Fund in the
memory of their ancesstors.

Rajasthan has a long glorious tradition of eminent local Bhamashah mak-
ing liberal contribution towards construction of school buildings. They are
mainly the pcople who have been successful in the business enterprises and
arc willing to sharc the good fortune with community specially for
children. Most of the school buildings in the state have been constructed
and donated to Education Department by these Bhamashah. Hence the strat-
cgy will be to identify such Bhamashah's at local level, make them earnest
appeal for the cause of education and on the basis of clear proposal of
intencives & awards to make them agree for making such contribution.

Intencives (1) Engraving the names of Donor on the school board.

(2) Honouring them at State / District / Block / Cluster /
Village level.

The Strategy

Based on these concepts, strategies have been drawn on two primary fronts,
namely, the design of the school and the Implementation and Management
of the programme. The strategies are characterized by contextualisation,
simplicity of procedure and transparency of operation.V.E.C./community
shall be actively involved in all the activites of Civil Work.

The design strategy will-involve analysis of cxisting designs, examination
of the process of implementation, evolution of norms, evolution of a design
brief and development of design concept framework.

All the Districts under DPEP shall have sufficient numbers of Engineers
and their scrvices  would be provided to them for supervison of works
and technical support to VEC/BNS.

Since under DPEP financial guidclines, the civil works have to be restricted
to the maximum It of 24% of the total project, convergence shall be
arranged at State and District level to get more clasrooms constructed /
repaired with the fund provided under DPEP.

LENAY
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Under DPEP priority shall be accorded to construction of School,
additional class rooms, water and sanitation facilities, BRC, CRC,
in schools.

6 Mostof the civil works shall be completed in first three years of the
project.
7 LEflorts shall be made to use cost effective techniques in construction
and designs suited to agro-climatic conditions will be prepared.
8  Expericnces gained in other DPEP states would be shared.
[0 National level experts may also be consulted
[T Building on Lok Jumbish Expericnce:-
In the last 5 years , Lok Jumbish has developed many successful strat-
egies in civil works for schools. DPEP intends to build on experi-
ences rather than duplicating the same cfforts. In all the policy plan-
ning / workshops / discussions Lok Jubish will be requested to be a
partner.
6.7.4 Salient Feature of the design strategies:
o Evolution of norms for location site planning, class room and
other spaces.
n Evolution of Geological, Climatological, cultural and social pa-
rameters for designs.
& Building Element Vocabulary based on Local Materials, Crafts
and Techniques.
L Improvement and Improvisation in the Local Building Element
Vocabulary to result in technicaly sound proposal.
] A holistic visualisation of all spaces in the campus.
n Development of a design concent and prototype.
Essential inclusion of a defining enclosure, toilets, Water sup-
ply. electricity and landscaping in the design.
B

All provisions in the design to be made within the cost ceilings.

"l



6.7.5 STATE LEVEL ACTIVITIES

I.  The State Project Office, would head the organisational hierarchy of
the Management Agencies in the Programme. The State Project office shall
prepare programme plans for the overall Project Duration, Project targets,
physical and financial for each year, finalise and approve building pro-
gramme at Block and village level, arranges and regulate finances,
monitor reveiew and update the Building Activity & maintain record of
progress and achievement. The State Project office shall reveiw the Pro-
gramme Quarterly and would also see that the grass root implementation of
the pgrogramme is being done within the ambit-of the Manual derised and
if the manual is to be updated and revised, they would scrutinize proposals
and submit it to the civil works committee and through that to the EC, if a
policy corrective is required. The SPO is also responsible for the
orientation and training of the district level teams involeved in civil works.

2. Atechnical unit of RCPE in terms of a core cngineering input shall be
available at District levels. This technical unit shall be working directly
under the State Level technical unit to plan, strategies, help in implementa-
tion at the block and village levels and monitor the construciton programme
advising the release of funds to the District Project Office.

6.7.6 DISTRICT LEVEL ACTIVITIES

*  One block resource centre shall be constructed in each community devel-

opment block except where DIET is existing.

*  For every 10-15 Primary schools one cluster Resource centre shall be es-

tablished in one of the c¢lementary school campus sclected by the concerned
teachers themselves. " District have proposcd that approximately all of the
CRC would need actual construction. They have further propsoed that the newly
constructed CRC would also serveas  additional class room when they are not
being used for training purpose.

* School buildings/additional class-rooms will be constructed through VECs.

*  Water and sanitation facilities shall be provided to schools having large

number of girl children. Convergence shall be obtained.

A
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6.7.8 TRAINING QI ENGINELRSS/ARCHITIECTS:

We arc using coslt clfective technology in civil work in every deistrict. So, we pro-
pose Lo train notonly VEC & Masons but also Engineers at State level. The cost of
tramimg, required to impart (raining to Engineers has been separately put under ma-
Jor head "Tram ing' in the State Component.

6.7.9 STUDY TOUR - EXPOSURE VISITS

In order sto familiarisc with the Civil Works donc in other states Engineers would be
sent to study their experiences in cost-effective technology. The T.A. and D.A. and
other Institutional cost will be provided to the concerned. 1t has met under project

management cost of S.L.O./D.P.O. level as well from the study tour cost kept under
major head training.

6.7.10  DESIGN ‘
1. School building and class room with ECE class room.

The school buidling has 2 class rooms, a verandah and a teacher room. One
class room for 50 children for multigrade teaching and the other of smaller size has
been designed with provision for further expansion and construction of class rooms
in future. The space requirement, light and ventilation size and shape of room, sill
level, for windows, size of Black Boards and its height from floor level area of cup-
board and clear height of roof have been fixed as per 1.S. 882 - 7/1978. space be-
tween the window sill and floor along the peripheri of class room has been utilised
for black board to be used by the children. All new school building will have one
seperate class room with verandah for E.C.E.

Three alternative designs have been preparcd and published in the construc-

tional mannual. (Design plan of class room and school building as per annexures.
CW-1).

2. CLUSTER RESOURCE CENTRE (CRC)

A Cluster Resource centre has been designed having a meeting hall for 40-50
nos. of pcople at a time, one resource room and a verandah.

The CRC building will be constructed in one of the school premisses of the
village so that the building can be used as a part of the school in future.

(Design plan of CRC as per annexture CW -2)

0 0N
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BLOCK RESOURCE CENTRE (BRC)

This 1s a teachers training centre at Block level assuming that 40 teachers
will be trained at a time. Thus the building is designed for a lecture hall,
two seperate dormetories for male and female teachers with toilet blocks
for their stay during training period, office rooms a store, a kitchen block

with a covered passages. The clectricity and water supply shall also be
provided.

The building is also proposed to be constructed in the premises of a Upper

Primary School at the block head quarter. (Design plan is as per annexure
CW-3)

THATCH ROQOI CLASS ROOM :-

At the places where there is a demand for school and as per norms a school
can not be opend, a thatched roof open class room will be provided to meet

the space requirement for AS centre. A lumpsum provision of Rs. 10000/-
has been kept for the purpose.

For A.S accomodation as far as possible, would be provided by the
community. Where it is not available a thatched root class room would be
provided and the cost of which will not be more than Rs. 10,000/-. Thatch
roof class rooms will also be provided involved proimary schools where
new ECE centres are to be opened. Part of this would be born by the VEC/
Community in the following manner :-

1) In tribal mewat, Dang Areas 80% by DPEP and 20% by community.
1) In other arcas on 50%-50% basis.

However the number of Isuch sheds will not be more than 60% of the total
number of AS centes in the District. The decision as to where DPEP
contribution has to be given, will be taken at DPO level.

}3’ 0,!
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6.7.11 DIRLCTION QI TIRD DIEPARIMISNT .-

‘The ministry of HRD, Department of Education GOl New Delhni had
dirccted that new class rooms designs need to be explored in order to
provide better teaching learning environment. The thrust of these designs
should be :-

I. Addressing pedagogical needs.

2. Physiological comlort

3. Auractive for children

4. Cullture and local specifice design.

5. Cost effectivencss.

6.7.12  Based on the above the design under DPEP will have the following
special features :

1. Appropiate space with possibility of expansion :-

‘The building has three/two class rooms a verandah and a teacher's room.
~ One room will be used for LCL.
Rooms are will ventilated and lighted.
2. Water and Sanitation facilities.

¢ Drinking 'waler facility

School has toilets.

Nirror in one of the rooms will be provided. The children can see their
Lace which will definitely create a sense of cleaniness.



Storage space

Built in Almarahs in walls are proposed for storing teaching learning material

and aids as well as . open almirahs in walls tor storing shools bags for children
ol class | & 11

Built in Shoe racks in verandah walls have been proposed so that the children
can put their shoes properly betore entering the class rooms.

Convergence of ECI:-
New Primary school will have one room with Verandah for ECE

Convergence of Health Issues : -

Health Chart will be provided on the wall of one room.
Eye test chart will be provided on the wall.
Multigrade Teaching Facilities:-

Four black boards in cach room, one i verandah and one on the outside wall
atl a suitable height

Black Board between the windows sill level & floor through out the
periphery of room wall. On the pattern of "Guru Mitra” being experimented
with the assistance of UNICEL in Rajasthan.

Joyful Learning Iinvironment:-
The window sill level s kept 600 mm. above the floor level so that the child

can sce the outside world casily. The design shall confirm to the idea that the
school s a place of Tearning rather than place of teaching,

[ A}
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0.7.13  PROPOSED _AREA _NORMS _FOR _ VARIQUS
BUILDINGS:-

A, Primary School

Class Roont - 500 sq. 1.

Class Room - 300 sq. fi.
Teacher's Room - 150 sq. ft.
Verandah - 150 sq. ft.
Wall @ 15% S 150 sq. Mt

- 1200 sq.1t.

ECE Room with
Verandah - 300 sq.11.

(i) Provision.has been kept for further construction of class Tgoms in
future. -7 -

.. . Rar s T . . . P - .
(1) One biggersize class room for 50 children for multigrade teaching.

B. Cluster Resource Centre

Ead

(i) Meeting Hall for 40-50 nos. of people - 500 sq.ft.

(11) Resource Rogm ) - 100 sq. ft.
(i) Walls / Verandah - 150 sq. ft.
750 sq. ft.



C.  Block Resource Centre

1) Tramning Hall for 40 nos. - 500 sq. It
i) Dormectary (men) 1 No. for 28 nos. - 540 sq. ft.
111) Dormetary (Women) | No. (12 No.s) - 288 sq. ft.
1v) Resource Room ' . 120 sq. ft.
V) Library - 120 sq. ft.
Vi) Kitchen / stone - 144 sq. ft.
vii) General store - 90 sq.ft.
vili) Toilet blocks - 300 sq. ft.
1X) Cover a verandah - 240 sq. ft.

Total carpet area - 2342 sq. fi.

walls & circulation 20% 408 sq. fi.

2,810 sq.11.

0.7.14 Strategy of Construction :

Participatory approach in the decision regarding location of building and
the process of construction will be adopted. By encouraging the
participation of Toca community including clected public representative.
It1s envisaged that the butlding programme shall emerge as a concrete
manifestation of peoples movement and shall also reflect certain
mclhinations towards desirable social change,

The Village Education Committee shall select the sites, designs,

™ oawy ’

s -



technology, madalitics and manner ol excecution, transmit progress report, make
payments and mamtain account for activitics ol the construction work. Bhawan
Nirman Samiti of VISC will get the work excceuted. BNS, a sub committee of
the VEC, has been entrusted the responsibility to exccute the civit works. The
charimen of the VEC will be the chairmen of the proposed BNS. The headmaster/
scmior teacher will be the member seeretary.

BRC will be constructed by BRC construction committee a sub-committee of
Block Level LEducation Committee. Pradhan who is the chairmen of block
level education committee will also be the Chairmen of BRC construction

commitlee, BRC coordinator will be member scerctary and other members will
be as in BNS.

BRC construction committee and the VEC will submit the progress report to

DPO andSPO.

The civil works at district level shall be monitored by the Assistant Engineer
and one Junior Engincer for every 20 works. One supervisor for every 4 works
has been proposed for planning, implementation and supervison of civil work
including recording the measurcinents, assessments of-quantitics for procurement
of the materials and day to day work schedule.

At state level SPO will be staffed with an Engineer (civil works) and one
Assistant Engineer for planning implementation, design, training / workshop

review of physical and financial progress and execution of all civil works
including field visits.

Repairs to the schools : -

A. lumpsum provision has been provided for repairs to the existing school.
The repairs will be taken after prepring the detailed estimates for repair of
indivisual building & getting the same santioned by the competant authority.

Minor Repair - Repair of damaged plaster. pointing, floor, roof leakage, joinary,
white washing etc.. repair of existing hand pump comes under "minor repair".
Repair of hand pump is essentially a part of repair programme. A lumpsum
provision of Rs. 25000/- as unit cost has been kept for the purpose.

NMajor Reparr - Replacement of broken stone slab of the roof, tumon masonry,
replacement of joinry items, floor. uplifung the building clevation ete. comes
under major repair. A lumpsum provision of Rs. 50,000~ as unit cost has been
kept for the purpose.,

219



6.7.16 FUNDS 11,01

Sro
DPO

DISTRICT SCHOOL CAMPUS DEVELOPMENT SOCIETY
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JOINT ACCOUNT OF VEC & HEAD MASTER JOINT ACCOUNT OF BRC
CONSTRUCTION COMMITTEE

AND BRC COORDINATOR

The funds would flow in three stages of 30%, 40% & 25% ech and 4th
installment of 5% will be released on completion certificate from J.En and
submission of final account by VEC. The disbursing office has to transmit
the funds within a week in case utilization of 75% of the funds released
carlier is available. The disbursing office would hold the funds only in case
utilization is not upto 75% of the funds that have been released earlier or the
physical progress does not mateh with financial expenditure. Certification
about progress ol work 1o a satisfactory quality level will have to be done by
competent authorities, usually from the District Project Office.
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District School Campus Development Society:-

District School Campus Development Society will be constituted and will be
registered at district level. This socicety will be a forum for convergence of
resources lor school campus development. Separate bye laws will be framed for
the society.

Lxecutive structure of the sociel

I. District Collector - Chairman

2. Dastrict Project Coordinator - Member Sceretary
3. Elected Public Representative (Two Nos.) - Member

4. Lducationist (Two Nos.) - Member

5. Principal DIET . - Mcmber

6. All DEO (Elc.) - Member

7. CEO Zila Parishad - Member

8. Social Workers - Mcember

9. Project Director (DWDA) - Member

10. Dy. Director - 1ICDS

Members at serial no. 3, 4,8 will be coopted by the socicty in its {irst meeting.

The BRC construction committee and VEC/BNS would maintain a separate
account of funds reccived under this programme. The funds could only be drawn
through the joint signatures of the Chairman and secretary i.e Head Master / Sr.
Teacher of School. The BNS and BRC construction committee would follow the
procedures given in the manual for keeping the accounts.

The accounts received by the District Project Office shall be transmitted to the
SPO for overall record and Monitoring.

Aa training programme for training ot personncl’s in the ficld of construction,
supervision, accounting and review will be developed at state level. These
programmes would be organised at the District and Cluster levels.

The efficiency and quality of construction will be ensured strengthening the
technical support to the building programmes :
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Const in Lacy

New School building
(a) 3 rooms including 317 3.75
one ECE room
2987.25 30.63
(b) Two rooms including one 612 2.50
ECE room
Add! Class Room 1902 1.25 2385.96 24.46
Drinking Water in School :
(a) Water Connection from 0.15
PHED & Storage Tank
2856 708.30 - 07.26
(b) Installation of Hand Pump 0.45
BRC Building 78 7.40 578.68 05.93
C.R.C. Buildings 1024 1.75 1796.76 18.44
Repairs of school building
(a) Minor Repair 0.25 2383 714.50 06.76
(b) Major Repair 0.50
Thatch Roof Class Rooms
(a) Alternate Schools 0.10 3285 25345 07.34
(b) ECE : _{f 0.10
Urinals 4518 0.05 244.88 02.51
- ~
Boundary Wall K’ (900 ! 81.00 0.83
Qo Qo
TOTAL ? 9750.78
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6.7.18 Convergence and Gap.

Huge requirement of civil works has been projected on the basis of requirement

and survey. But it is not possible to meet all the requirements through DPEP
due to financial constraints.

All the districts have proposed to cover some of the requirements through

convergence by other schemes of state 1.e. Xth finance commission, basic

minimum service programme. DRDA schemes such as JRY,EAS, Famine Relief,

Battis Zila Battis Kaam, RD schemes, MP/MLA development funds etc. and
also through public contribution.

The break up of total requirements and provision and DPEP, expected

convergence and likely uncovered gap have been tabulated in the following tables
1&2 both componant wise and District wise.

Table No. 1 Component wise break up.

Component Requirement DPEP Comvergence Gap
in lacs.

New school building 4235.25 2987.75 253.0 994.50
with ECE Room.
Add. Class Rooms 6652.96 2385.96 2032.75 2235.25
Drinking Water in 1521.45 708.30 333.15 510.0
School
BRC Building 578.68 578.68 - -
CRC Building 1796.76 1796.76 - -
Repairs of School Build| 1378.00 714.50 186.50 457.00 »
Thatch roof classroom 527.10 253.45 172.75 101.30
( for AS and ECE in
old schools) .
Urinals 490.63 244.88 102.95 142.80
Boundary Wall 900.00 81.00 719.00 -

TOTAL 17991.73 9750.78 3800.10 4440.85
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Duc consideration would be given to guidelines for slection of sites as per
constructional manual. It has been agreed by the state that prioritics and guide lines
for sclection of sites shll be strictly followed at the time of implementation of the
programme.

6.7.19  PHASING

All civil works are proposed to be completed in first three years of the programme
and have been phased as below : -

1998 - 99 1999-2000 2000-2001 2001-2002
( 4 months) ( 8 months)
(5% of Total project cost)  ( 40%) (40%) (15%)

In the first year pre-construction activities, approval of designs, trainin to VEC/BNS
and BRC construction committee, selection of sites and construction of school,
additional rooms, arrangement of drinking water, construction of urinals, construction
of BRC, CRC will be taken. The activity schedule for the first year is at
annexure...................

The state will ensure that all the civil works shall be completed in first three years of
the project period and pre-construction activities including innovation for low cost
techniques should be completed in first year.

6.7.20 INNOVATION FUNDS

The civil works innovation fund of Rs. 50 lacs shall be utilised to explore all
posibilitie for low cost techniques, cost effective designs construction of prototype
structures and to conduct training / workshop on such techniques. The following
activities will be completed by the end of first year of the programme.

Develop low cost construction Technique :
Promoting - Traditional Construction Technique by the Community.
Designing Prototype

Promoting Healthy Competitions among BNSs and other agencies involved in
the construction.

Promoting Action Research in this field.

The local community members who have been traditionaly involved in these
activities will also be assoiciated in conducting action researches.

=



Civil Works Plan (Under DPEP)

District 8RC ' CRC I NEW PRIMARY SCHOOL | Additional | Sheds | Drinking | Urinals | Repairs | Boundary AMOUNT IN LACS
5 | Three Room ] Two Room |Classrooms| for AS| Water Wall CIVIL WORKS  |[COST OF PROJECT] o
S UAR ol s r 0.00 75 ' 208 226 300 680 60 L.S. 959.35 5014.93 19.13
ST LnARA 14 ‘ 110 67 60 101 440 66 415 | 232 L.S. 960.00 4626.76 20.74
CoLRbAR g ! 96 | 64 56 141 336 80 120 351 L.S. 950.94 3858.87 24.02
J- = o NoRUN G w0 | 000 67 164 674 830 751 275 0.00 963.00 400545 | 24 04
{‘43'-’ g {l 60 100 47 50 211 } 135 500 370 L.S. 967.60 4114.21 | 24.00
LISAUR 1) ’ 125 16 70 100 440 400 500 400 L.S. 982.66 4438.40 22.10
3 <aR 7 ! 100 i 24 102 188 530 296 296 171 L.S. 981.36 4326.97 22.68
SRiat 5 t 49 2 15 451 240 400 170 170 L.S. 956.20 3962.87 24.20
ST CANCGANACAR G ! 142 0.00 120 248 129 0.00 29 0.00 L.S. 960.00 4071.92 23 57
TINK 5 ] 90 44 0.00 251 240 349 1057 | 354 L.S. 957.65 4000.03 23.94
Yol (Physical) 73 : 1024 317 612 1902 3466 9658.76 42420.41
Total (Financial) i
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GAP Under Civil Works (in financial terms)

Vajue in Rs. L3~
District ! Repars Toilets Drinking Water Addl. Classrooms i 8idg.‘or Blcg.less Schools i Thateh Room Srecs
I ! and New Schoots !
2 !akhs @ lakhs B lakhs @ lakhs D laxhs |
Req. |Ccnvg.l DPEP GAP Req. Convg. OPEP GAP Reg. Convg. DPEP Gap Regq. Convg. DPEP Gap Req. | Convg. ppPeP Gap | Req. | comvg EEEH
| : | I f i
600 0| 87.15 0 3400 33.15] 23715 1€2.15 75 0 152 770 260 1407 Si c 4478 et 2t sl Pl ci3
22 r0es] ap28] 4390l 10 2075} 13.15 2310 0 231 o] 1636.25]  s0000[ 12623 201.28) of  so1zs < BN -5l 22
Lonigrzl 17375 5500 2.50 6.00] 465C] S0l 438 2400] 33200f 12089l 174c0| 18475 385 0 9.2 388.C = : .
b co3csl rsap0| 7510 37.55 37.53 of 3 ccel 1587 0ol 525218 81.25] 20500 A 187 5] 32 ol 3 !
TR o] 25¢0 0.00 25.6C 0 4575 0co 4575 000 6c 50! 0.00 GZ.SC[ SRR ¢ C'] ! : !
B S 5.00 25.00f 50.0] Z:200 £83) 1200 12:;.(41 21828 625] 12509 I H 5! FRp I R =
P T] 1 R eo] 0 33.80 of 540 0.00 59 aol 57 a:»l 5 e:vl w80l 138 ca} ToosETsl sy i R R .
TR B 8.50 0 8.5C of  tIvio 200] 12 co] oL 42531 88370 A S5 e N ! e «
c B J1 3935 37.90 1.45 0 :335] 2285 0.C0 000 000 3G S Ned e e ERE ERE !
, DS o] 6285 10.00 5285 o v c0| 2235 82 35 000|  Soocd] 186250 3137% B 85 L] oci N NN 5 Iz }
) TTTI| I3 00| 44585| 10095|  24488| 14280] Ti:eb| 33315 70B.2C[ 51000 66C:<l| 203275) 228588 oiflf 123503 25300 cseiis| TR NI TITE lii :
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MANAGEMENT INFORMATION SYSTEM

(MIS)

1/
< 1
M I S
(Management) (Information) (System)

g 4 Iyt

SPO SPO SPO
Computer
g s $
DIET <9 DPO [=| NIC NIC DPO [Manual
1§
@ @ Manual
BRC DPO BRC
@ @ @ Manual
CRC BRC CRC
T . $ | &
L3 (8) 0 CRC| . O (8] (3,
PFE AS ECE @ PFE AS ECE
(3] 8] [8)

PFE AS ECE

1. SPO : STATE PROJECT OFFICE 2. DPO : DISTRICT PROJECT OFFICE

3. BRC : BLOCK RESOURCE CENTRE 4. CRC : CLUSTER RESOURCE CENTRE

5. PFE : PRIMARY FORMAL EDUCATION 6. AS :  ALTERNATIVE SCHOOL

7. ECE : EARLY CHILDHOOD EDUCATION 8. NIC : NATIONAL INFORMATICS CENTRE
9. DIET : DISTRICT INSTITUTE FOR

EDUCATION & TRAINING
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Informtion is power

[nformation includes data + analysis : For collection of informaiion, a powerful
system is to be developed. The information is not too large; not too short,
Comprehensive and useful. The system arc both mannual and computers. For
analyzing the information again a devoted management is necessary i.e. at each
stage, a strong body must be needed. If the micro level management will take keen
interest while collecting the data and send the accurate information to macro level
management and the macro level management will take a timely decision after getting
the info, the project will be successtully implemented.

Why Computers

-~

The main aim for adopting computer based MIS is to consolidate and compile
all educational projccts for decision making. The success of a project depends upon
the accurate information.Due to lack of information in appropirate form and right
time, we are not in a position to take right decision at right time.

Manually, maintaining a large volume of data, consolidate and compile the
same is tedious'and time consuming. So with the help of latest computing tools, we
not only solve the problems but also take decision well in time. This in turn will help
us to implement the project more effectively.

Data Collection

For computer based MIS, the data collection plays an important role. The micro
level information should reach the top management in a proper data collection format.
While developing the computerized data collection formats, cach & every minute
field must be taken into account. The minute (@?\/i“ escful for analysis. |

s
oo

Two types of formats may be developed. One is for '"Master Information’ and
another one is for transaction info. The collection for master info is one time job and
the collection for transaction info is as per the DPEP-1V guide lines.

S/W development

Once the computerized data collection format finalized, the SPO will go for
software development. The s/w must be integrated & uscr friendly. Primarily, the
EMIS developed by NIEPA will be followed with minor changes keeping the state
scenario in mind. A new 'Data Capture Format' (DCF) is being developed for
collecting the school mapping, and micro planning information of the 'School
Catchment Area'. ’
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EMIS (Kducational Management Information System)

This is an integrated and user friendly software facilitics the following

information systems.

¢

* 6 6 ¢ 0 0o

infrastructurc information
tcacher's information
students information
budget information
expenditure information
manpower information
statistical information

general information

These can be updated casily. The following points should be kept in mind while

implementing the software: -

=
>
=
=
=
P

scparate data capture formats should be provided to DPO

DPO will distribute the same to VEC through BRC and CRC

training on filling up of the formats to DPO staff, NIC officials at SPO
training on filling up of DCF will provide to BRC, CRC and VEC staff
sfw training to NIC ollicers and staff of DPO at SPO

computer awareness training to DIET staff/BRC coordinators/CRC coordinators
at DPO

Responsibilities for implementation

(1)

at SPO level:
1. Finalizing the local changes in EMIS developed by NIEPA.
2. Establishing computer centres at all levels.

3. Planning and cxecution of various training and work shops relating to
EMIS

4. Analysis and feedback of DPO report
5. Report generation and distribution

Monttoring and evaluation
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(ii)) at DPO level

data collection

—

o

data entry

[

checking and editing
4. waming rclated to EMIS and data entry
computer awarencess training to DIET statf/BRC & CRC coordinators

6. report generation, transmission and distribution

U

(iii) at BRC level

I. data collection

2. training to CRC facilitators related to EMIS

(iv) at CRC level
1. data collection
2. waimning to VEC staff related to EMIS

(v) at VEC level

1. data collection

Data Entry & Processing

Once the data coilected in the computer designed format, the data entry work
should be taken up by the DPO. The check lists wili be generated for manual checking.

After checking the data, editing will take place. The edited data can be used for
processing and transmission.

lntcrl}xcc with NIC

NIC having nation wide sattehite based communication network. NIC can play
a vital role at the time of implementation i.e. data entry, processing and transmission.
NIC professionals can easily handle the database and network management. Once
fed the data, reports can be generated in different formats. There are many probabilities
but the best onc will be used for decision making. If the analysis is good, decision
taken by the higher authorities will always give good results.

The SPO & DPO will be connected with NICNET using a telephone line through
modem. The consolidated and compiled inforiiation can be transmitted to SPO.
SPO may agam transimit the same to GOR/GOT using, the same media.



DPO ———— NIC Distt. UNIT o———= SP()  ——a NIC RSU &—— GOl
Modem NICNIST Modem NICNET

Review Committee

Reviewing the system at regular intervals will also give good results. Atleast, a
review conumittee may be constituted at SPO & DPO level. The committee will sit
once in a month and review the merits and demerits of the EMIS.

(i) at SPO level
(1) Director DPEP
(2) Manager Systems, DPEP
(3) State Informatics Officer (NIC)

(4) Mecmber from education department -

(ii) at DPO level
(1) District Project Coordinator
(2) District Informatics Officer (NIC)
(3) Principal DIET
(4) District Education Officers
(5) .BRC Coordinator

Training/Work shops

The success behind any project is timely monitoring, evaluation and decision.
For this, training/work shops will be ¢ nducted at regular intervals at each
management level. Training will not onl fiiternal but also external i.e. out side the
block, district and state. This type of training culture will not only help the staff to
improve their ability but also boost up their confidence. They can freely exchange
their views. Time to time guide lines regarding EMIS will also give them moral
boost up. Computer awareness training must be arranged to DPO staff, BRC and
CRC coordinators at DIET with the help of NIC officials.

NICNET connectivity

O telephone line will be provided at both ends i.e. SPO & NIC RSU for state
level and DPO & NIC Distt. Unit at district level.

O MODEM should be provided at SPO, DPO, NIC RSU AND NIC DU.
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R P



flardware

(i) atSPO level

(ii) at DPO level

Software

SPO & DPO Level

Man Power

(i) at SPO level

(i) at DPO level

UpPS & A/C
(i) atSPO level

(i) at DPO level

PENTIUM

Nodes

Printers

(one line & one laser)

PENTIUM
Nodes
Printers
(Desk Jet)

MS - Windows
MS - Office
EMIS s/iw

Foxpro

Bilingual word processor

Manager (Systems)
Programmer

Asstt. Programmer
Data Entry Operators

Data Entry Operator

2 KVA UPS
AIC

0.5 KVA UPS
A/C

oo
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02
04
02

01l
02
0l

01
02
0l
03

02
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Furniture

(i) atSro
Computer tables
Printer tables
SDU
Vacuum Cleaner

(ii)) atDPO
Computer tables

Printer table
SDhuU

Stationary and Consumables

Sufficient budget will be provided for purchasing the computer stationary and
consumables like floppies ctc. to SPO and DPO.

MIS is interrelated between three component i.e. relation between management,
information and system. If any one of the above component is weak, implementation

at each level is a tough task.

If we strictly follows the procedure given in the MIS right from the beginning,
implement in a planned manner and review the progress at regular intervals, the
project can be implemented smoothly & successfully.

Budgeting

I. The hardware part has been taken in the budgeting for SPO and DPO.
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2.

For various tramings/orientations, the estimate is as follows:

S.No. Activity Duration | Participants | Cost
(in lucs

0l. Adaptation of EMIS 2 days 15 020

developed by NIEPA
02. Orientation of SPO staff 3 days 20 0.10
03. Orientation of DPOs staff 3 days 50x2 1.00
04. Oricntation of

BRC facilitators 2 days 45x2 1.00
05. Refresher workshops _

in districts 2 days - 2.00
00. Visits to other DPEP

States & National

Institutes - - 5.00
A. Stationary & Consumables
B. Printing of Data Capture Formats - 20.00
C. Other Consumables - - 5.00
D. Contingencies - - 10.00

TOTAL 44.30
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6.9 MONITORING IEVALUATION AND RESIEARCH

Tomimimisc the delays and improve delivery an efficient system of information from
the Towest to highest level, is most essential. A well developed system of
monitoring is desirable for all programes, but in casc of time or target bound
programmcs it is indispensable.  Keeping the factors such as human element and
unforescen circumstances in view it can be said that no time or target bound
programme, these days, is expected to get completed without proper monitoring and
review. Considering the massive scale ol operations involved as well as the amount of
risk and investment involved in the progranime, it is very cssential that the DPEP
interventions are adequatcely supported by a well defined and developed system of
monitoring and cvaluation inbuilt in the programme.  Besides, as this educational
programme has to face many challenges, specially during its implementation phase,
this will require rescarch bascd answers to numerous questions emerging at
grassroots level. Satisfactory response and remedial steps to such problems is
essential for credebility of the programme.

0.9.1 MONITORING

Monitoring is basically a process designed to keep a close watch on the
implementation of the programme, to identify weaker arcas and take timely
corrective measures wherever needed.

OBJECTIVES OF MONITORING

To conduct periodic checks of the strength and shortfalls, if any, in the ongoing
activities / programume and to take timely corrective measures.

- To build a system of accountability at different levels and areas of the
programme implementation.

To demonstrate achievement of the programnie in a given time frame.
To provide learning experiences for others involved in similar projects.
MONITORING TECHNIQUES

There are many monitoring techniques such as PERT, CPM. GANTT, MOST OR
LOB. However, keeping in view nature of the project (DPEP) and the kind of
manpower being employed to implement this programme, a very simple technique
having the following five steps is proposed for Rajasthan.
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i) Identification ol arcas Tor monitoring
i) Fime framing for cachactivity

m)  Ireed back

iv)  Review

V) dentification of weaker arcas and remedial steps

IFeedback is the most important aspect of monitoring. Unless a correct picture of
day-to-day progress of the work completed is available, no proper follow up action
10 expedite the remaining process can be undertaken to ensure completion of the task
in time. Thus the intensity and seriousness of cfforts would naturally be in proportion
to the urgency of the remaining task and time left for the purpose. For feedback there
will be arcgular flow of information from the all concerned units actually engaged in
implementation of the programme. While designing the proformas for (cedback the
following guidelines wiH be kept in view.

- Regularity and uniformity with regard to time and type of information
respectively.

- Separate proformas be devised for collecting different types of information.

- Columns of proformas to provide complete information so as to facilitate the
analysis process.

- Questions will be designed in such a way that they will elicit pin-pointed
information,preferably in form of figures indicating progress at a particular time.

- The columns of statements meant for review will be identical to those of the
proformas meant for feedback so as to facilitate the analysis of figures.

MANAGEMENT INFORMATION SYSTEM (MIS)

To apply the aforesaid monitoring technique in a'scientific way a Comprehensive
Management Information System (MIS) consisting of the E MIS, P MIS and F MIS
softwares shall be implemented in all the DPEP districts to monitor the progress in
key areas using critical indicators. Qualitative data from the CRC, BRC and district
level will be collected on the aforesaid formats every month.  Additional
imformation will also be collected through -
(@) Monthly review mieetings of the district project co-ordimators (DPC)
(b)  Field visits of project personnel.
(Y Freld visits ofexternal consultants.

Keeping in view the importance of NMIS it has been dealt within a separate
chapter.

[AJE )
t .



MAIN FEATURES OF 'THE MONITORING PROCESS :
The main feature of the monitoring process shall consist of the following :

Identifying units involved in the DPEP implementation including linkages and
commitments.

- Identfying indicators on which feedback is required.

- Identifying personnel both at the SLO and at the district level and defining their
role in monitoring.

- Developing simple structured proforma for reporting.

Determining periodicity of reporting depending upon itemn, information need and
the stage of implementation.

Analysing information in terms of project process, positive and negative cle-
ments, extent of shortfalls, reasons, and corrective actions.

- Developing simple reporting format on follow up action.
- Sharing of information with key personncl.

- Seuling up data storage and retrieval facility.

0
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6.9.2 Evaluation

Evaluation is a process of analyzing and interpreting the information to judge the
degree of success achieved in the programme. While evaluating the process on the
basis of feedback received the following points have to be kept in view

M Target of work to be done

(1D Total number of Staff engaged in the work

(i) Working Capacity (all individuals and cach group)

(IV) Optimum out-puts ‘

V) Time scale prepared in context of various stages of the programme
(VD Urgency, ifany

The basic objective of evaluating is not merely knowing as to what has been

done so far ; it should rather be to know what ought to have been done by now and
what remains undone. '

A well designed evaluation programme examines

Policy/Plan document
Implementation process
Time frame & Target

Sustamability of the project in terms of inputs, out come and long term impact

OCaw>

Evaluation process

As per system evaluation will be conducted at different stages of the programme.
Both, concurrent and impact evaluation shall be conducted after having considered
various aspects mentioned in the carlier paragraph. The concurrent evaluation shall be
conducted by the monitoring, evaluation and rescarch cell constituted at SLO. While

responsibility of impact evaluation shall be assigned to some external agency. Such
an evaluation may be conducted in alternative ycars.

The concurrent evaluation shall focus on critical issues viz Acccess, Enrollment,
Development of children with special focus on target groups and methodologies
adopted such as Formal and Alternative Schooling. As evaluation has to be a
dynamic and development oriented process. It is proposed to have concurrent
cvaluation twice a year.

A



The impact evaluation shall be more comprehensive and will include all the
major programmes/activitics undertaken in district. This will include the following
programmecs

Primary Formal Education

Alternative Schooling !

ECCE

Community Mobilization

Capacity building 8
Gender aspects ' Q (é\jn

Training,

OPmoaw>

On the pattern of Baseline survey which has been conducted by the SIERT to -
assess the achievement level of children, it is proposed to conduct a Midline &
Endline survey. It is only with such surveys that the true picture of qualitative
improvement in the primary education with DPEP interventions will emerge. The
Midline survey will be conducted in the 3rd year of the project implementation while

the Endline survey after 5 years duration as by that time the project implementation
process would be over. ‘

The data collected through the concurrent evaluation exercise shall be discussed
in the Reflection cum Planning Meetings (RPM) organised at SLO. District Project
Coordinators will also present their observations/experiences in these meetings after
having initial sharing of views at SLO. The findings of the monitoring and evaluation
exercises will be placed before the State Planning Board and governing council so
that corrected measures, if required, may be taken timely.

6.9.3 Research

~

There is a serious derth of research on pedagogical and non -pedagogical issues
influencing quality of primary education. It is in this background that many of the
strategies/interventions in DPEP are based purely on assumptions. In order to
validate these assumptions and also to seek answers 1o numerous pertinent issues
emanating from variety of context specific fictors it is necessary that the DPEP
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6.10 Management & State Institutional Capacity Building

Management for carrying out the vast ficld of UPE and quality improvement in
the academic achicvements of primary school students accompanied with the desired

level of soctal change has been the primary goal of Rajasthan council of Primary
Education implementation machinery from its inception,

As the DPEP guideline states “the most important characteristic of management
will be its mission mode” RCPE is therefore dctermined to save itself from the
bureaucratic quagmire of controlled and guided movement. The management strucutre
will make all possible cfforts to be independent, dynamic and self-generating in
performance and decision-making. This dynamism is blended with a unique self imposed
discipline in which every member of the staff in whatever capacity he is working will feel
the pride of the successful accomplishment of a task, of a goal and of a mission.

-

Rajasthan Council of Primary Education

The state level body to implement the District Primary Education Programme
RCPE 1s an autonomous society registered society under the Societies Registration Act.
The functions of the council are undertaken directly by the council office at Jaipur
through its staff. The stipulated functions as determined by the council can zlse be

undertaken and accomplished by other institutions, agencics or individuals supported by
the council.

The Governing body, headed by the Education Minister, Primary and Secondary
Education Department and consisting of several ex-officio directly or indirectly
connected with the task of education and child development and some other private
members who have distinguished themselves in the field of education. The Governing

Body is responsible for the overall policy making matters, and for guiding. reviewing the
project. ’

The Exccutive Committee is similarly structured with the Education Secretary as
its Chairman and the Director, DPEP as its member Secretary. The affairs of Primary
Education has proposed by DPEP are finally decided by the Executive Committee which

meets once in each quarter of the ycar. The Structure of the State Level Project Office is
given in the following performa:
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STAFFING PATTERN FOR S.L.O

SN A . NAMEOFTHEPOST Number | Total
A, MANAGEMENT
DIRECTOR A 1
ADD. DIRECTOR;OSD 1 2
B. PROGRAMMES
PROGRAMMES OFFICERS (DY. DIRECTORS) 7
ASSTT. PROGRAMME OFFICERS 7 14
C. CONSULTANTS (ALL PROGRAMMES) 7 7
D. CIVIL WORKS
SUPDT. ENGINEER 1
ASSTT ENGINEER 2
JEN 2
DRAFTSMAN 2 7
E. MIS
MANAGER INFORMATION TECH. 1
PROGRAMMER 1+1
DATA ENTRY OPERATOR 2+2 7
F. ACCOUNTS
FINANCIAL ADVISOR & CAO 1
ASST. ACCOUNTS OFFICER 1
JRACCOUNTANT 2
CASHIER I 5
G. ADMINISTRATION
ADM. OFFICER 1
EST. ASSISTANT 1
PURCHASE/STORE KEEPER 1 3
H. AUXILLIARY STAFF
RECEPTIONIST-CUM-TEL.OPERATOR 1
LIBRARY ASSISTANT 1
P.S. TO DIRECTOR 1
STENO-CUM-COMPUTER OPERATOR (FOR ADDL. DIRECTOR 5
PROGRAMME OFFICERS)
DRIVERS 3
ASSISTANTS ON CONTRACT s
CHAWKIDARS 712 =
PIIOTOCOPIER OPERATOR FERE 19
1 | TRAINING CELL e
STENO T o o 7 2
ASSISTANT 1 3
N
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malerial world. He is not just a bundle of some capacities, abilities and
capabilities but as integrated system of inherited potentialities ready for
interaction in an every changing environment around.

Besides this, {¢achi arni 'OCESS 1S iotic. There is mutual
dependence, the teaching depends on previous learning and learning on the
amount of tcaching. The development of other aspects of personality make-
up such as aspirations, ambitions, wishes and desires, various attitudes and

motivations are also symbiotic. The interrelation goes on incessantly.
Communication plays a great role in these processes. [t js effective

only if we use the media ggggrdmg_tg_.i. ¢ stages of development of the
child.

At initial stage, we have a general system of education where concepts
are developed through books, oral talks and explanations and audio-visual
aids. Various electronic and print media become useful at the higher stages.

In a nutshell, the importance of forms of media depend on the stage of
education.

Instructional media in the form of computer, radio, television radio
vision, tap-slides, programmed texts, records, dial access, meet-me bridge,
print, telephone, OHP, teletext etc. continue to affect the vibrating nervous

tissue of the educable youth. These media can be used 1o add clarity and
isi resentati f conten ing teachin i
nhance leamnin ing it as an ai demonstr:

Guiding Principles in using Media in various DPEP interventions-

L. Modern children and aduits are caught up in a web of messages,
information and entertainments of all kinds and of different origin.
All these can change the values of impressionable young people.

2. Paradoxically, schools remain aloof, rigid and unchanging even in
the midst of a global communtcation revolution. Unfortunately, the

C:AMHN\DIRECTOR.PM5
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schools have remained walled of from that society of which they are
an integral part.

The main issue before us is not one of how to bring media in
ucational setting in ing school i
f how ring ional chan

’
]

=€ m or to j rdize a teacher'
to professional peer.

The educational system needs to be redefined in the face of media of
the day. In order to inculcate scientific outlook, democratic approach
and a scnse of social responsibility among children is to be developed.
So if some headway is to be made in developing an approachment
between the school and the socicty, the teachers and the educators
need at look afresh at the experiences which today's child brings to
school.

Just introduction of electronic media into the teaching-learning
process i1s not necessarily the key to bringing the media into the

mainstream of education, it_is teachers' recognition 1
that media has on the students who come to their classrooms,

Visual communications usually are identified with entertainment.
Entertainment usually gives us pleasure while education may be

pleasurable, painful. "The enjoyment of educational experience comes

mostly from its clarity and design in exposition and the relevancy of
the values, idcas express he life of the reader, vi i "

It is not nccessary to make learning fun, but it is important to make
the teaching-lcarning process real, pleasurable, lively and challenging,

Schools:

- can help children to use mass media in a meaningful way;

- may be helpful in providing children the information available
in current mass-media.

could also help children to avoid content that are not beneficial

CAMHNADIRECTOR.PMY



from cducational point of view and that arc manipulative; and
may also awaken a desire in children to affect the mass-media,
to demand mass communications of a high acsthetic
informational and ethical level.

ring media, society and schools cloger
people is also very important. Thercfore, all authors, script-writers,

cartoonists, producers of advertisement and editors should assume
the role of educators.

10.  Different non-media and electronic media which can be used in
primary education are:

Non Electronic Media - Games and plays
- Charts & posters
- Books
- Puppet plays
- Songs, dances and rhymes
- Drama and role play
- Field trips

Electronic Media - Audio-tapes
- Films
- Projects
- Video-tapes
- Radio
- Television

I'T. Itis essential that teachers are provided with more facilities for using
these media. A short term training programe of {eachers for handling
media is essential. DPLP lays especial emphasis on the use of non-
electronic media by the teachers in the classrooms.

2. Community cooperation is also very necessary in this direction.
Voluntary organizations can arrange communily-awareness
programmes in this connection.

C:\MHN\DIRECTOR.PMS
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13.  Media primarily uses three senses - hearing, seein

combinations of these. Likewise, media have been classified in four
major categories on the basis of the senses stimulated in the learner:

(1) Visual media

(i1) Audio or sound media

(i) Tangible items

(iv) Audio-visual and tangible con)billalions

Visual Media:

(a) Printed material - books etc.

(b) Flat - print graphics - photographs, charts, diagrams, maps, posters,
murals

(c) Projected images - slides, film strips, OHP

Audio or Sound Media:
(a) Remote Access - radio, telephone, dial
(b) Local Access - Record and tape players, disc players and phonograph

Tangible Items:

(a) Real Things - specimen, skeleton objects, equipments etc.
(b) Model - mock-ups, reconstructions

(c) Museums, field laboratories, simulation devices

Audio-Video Tangible Combination:
(a) Movies and televisions

Budgetary provision for various media related iSSUG‘_S have{ been made
wle ) € g t- .
under the relevant programme heads e.g. text book delivery, training, distance
education programme, gender, community mobilisation etc.
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STATE COMPONENT PLAN
(DPEP)

Consolidated Costs
(Rs. In lakhs]
{ 1ST YEAR 2ND YEAR 3RD YEAR 4TH YEAR 5TH YEAR 6TH YEAR
S.No. (1998-99) (1999-2000) (2000-2001) (2001-2002) (2002-2003) (2003-2004) TOTAL
Programmes PHY. FIN. PHY. FIN. PHY. FIN. PHY. FiIN. PHY. FIN. PHY. FIN. PHY. l FIN.

y |Primary Formal Education 15.94 189.62 21.44 21.44 22.64 5.66 276.74
, |Training 10.80 51.75 94,75 45.96 44.76 32.21 280.23

Alternative Schooling |
3 12.44 34.26 38.26 34.26 24.26 2923 163.71
4 |Gender perspective of Education ¢ 161 2 80 175 261 050 G as! 9.72
5 |Early Childhood & Education 223 3.69 2.04 3.69 0.66 0.2¢ 12.52
g |Community Mobilization 13.90 23.20 13.00 19.40 4.60 140! 75.50
7 |Civil Works (Innovation Fund) 5.00 40.00 500 | 50.00
8 |Management Informations System 26.30 4.50 4.50 4.50 4.50! 44.30
9 |Monitoring Evaluation and Research 1.00 22.00 51.50 61.50 21.00 32.00! 189.00

Management and Capacity Building —
10 |of State Institutions 389.81| 125.50 120.10 120.10 111.50 64 4 931.15

Total 452.73 519.12 352.34 313.46] 234.42| 160.30] {2032.87
: ™
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PROJECT COST (DPEP) :
RAJASTHAN

Primary Formal Education
e : (Rs. In lakhs)
UNIT 1ST YEAR 2ND YEAR ! 3RD YEAR 4TH YEAR STH YEAR 6TH YEAR ! Caia-
cost / (1998-99) (1999.2000) ' (2000-2001) {2001-2002} {2002-2003) 12003-2C04) i TOTAL gory
S.No. COMPONENT / ACTWVITY H PHY. FiN. PHY. ~ FIN. | PHY. FIN. PHY. FIN. PHY. FIN. PHY. FIN. i PHY. FIN. RA

Orentztion Frog-amme for Core-teanvAcademic] _N_] ’ ' !

1 jCommittee (3days) unit batch cost f0.48 \ 2] 096 2| 0098 1{__048 1] 048 1] 048 ol o0 7] 336
Onentation programme  for textbooksiworkbook N ’

2  [Writers/Reviewers/Artists- 5 days 0.88 1 088 1] 088 1] 088 1} 0.88 1] 0.88 0 0: 5| 440

3 Curriculum develocment/finalisation (3 days) 0.38 S22 0.76 1 0.38 0f 0.00 0} 0.00 0 0.00 0 O‘i 3 1.14
Printing of curriculum Rs. 12.00 per book (20,000 2.40 0 I

4 ibooks) 0.00 0.2] 240 0] 0.00 0] 0.00 0.1 1.20 0 ol 03 360
Developmentravision of core textboaks. Unit cost for 1.00 5 |

5 one book 5.00 8 8.00 0| 0.00 0} 0.00 0 0.00 0 0l 13| 13.00

6 tWorkshop for ‘inaiisation of manuscripts 0.61 0 0.00 6] 3.66 0] 0.00 0} 0.00 0f 0.00 ol ___ ol 6] 3.66
Printing of core text books for trialling, coloured book, 5.00 !

g  (per book Rs. 25/-. Unit cost 20,000 No. 13| 65.00 | 65.00
Develcpment of Workbook- Unit cost for one Work 1.00 5 5.00 | [

8 iBock 8 8.00! 0] 0.00 0 0.00 0 0.00 0 0 13{ 13.00

9 IWorkshops for finalisation of manuscripts 0.61 0 0.00 6/ 3.66! 0j 000 0| 000 91 __0.00 0 i 6 366
Printing of Workbook for trialling- each tile 20,000] .00 o 0.00 13| 52.00 0 !

10 Inos (cost Rs. 20/- ser Book) 0.00 0] 0.00 0] 0.00 0 0! 13/ 52.00
Cost of organisation and Management of field triailing 0.75 0 0.00 26 i

11 of textbookAVerkbook 19.50 0 0.00} 0] 0.00 0 0.00 0 0: 261 19.5C
iDevelopment of leacher guide in three basic areas 1.00 0 0.09 3 3.00 0 '

12 glanguage. Maths, EVS(unit cost per area) 0.00 0 0.00 0 0.00 0 ol 3 3.00
{Printing of teacher guide for PST, AS PT for trialling. 1.50 0 0.00 0.1 1.50 0 i

13 'Unit cost for every 10,000 (@ 15/- per book) 0.00 0{ 0.00 0] 0.00 0 0! 0.1 1.50
.Workshop to finalise strategy for LE and preparation 0.60 0 0.00 2 | j

12 __lof modet question papers 1200 1| 060 1] 060 1 o060l o o 3.00

15 |Training of learners evaluation- unit Batch cost 0.48 0 0.00 1 0.48! 1l 048 1| 0.48 1] 0.48 0 ol 1.92
lLeamers Evaiuation for every 1000 students of V 0.05 0 0.00 , |

16 istandard @ Rs. &- 200/ 10.00i 200/ 10.00] 200| 10.00 200{ 10.00 0 0i 800/ 40.00
Salary.aliowances of consultants Rs. 2.00 lacs per 2.00 2 '

17 Iperson J 1.34 2|  4.00 2] 400 2] 400 2] 400 2] 266 __10{ 20.00

18 IContingency i 2.00 5.00! 5.00 5.00 5.00 3.00! 25.00
| Total 4 15.94 189.62/ 21.44 21.44 22.64 5.661 276.74]




DAJAWITIAN __
STATE COMPONENT PLAN (Rs. In lakhs)

Maijor H i : Traini
UNIT 1ST YEAR 2ND YEAR 3RD YEAR 4TH YEAR 5TH YEAR 6TH YEAR Cate-
' cost (1998-99) (1999-2000) | (2000-2001) { (2001-2002) | (2002-2003) | (2003-2004) TOTAL  |gory
S.No| COMPONENT / ACTIVITY PHY. | FIN. | PHY.[ FIN. | PHY.| FIN. PHY. FiN. PHY. FIN. PHY. | FIN. | PHY. | FIN. |RA
Cost of subject experts| 2.00 5 3.35 5 10 5
(Consultants) for training cell, unit
1]cost per person 10 5 10 5 10 5] 6.65 25 50
Professional training to State level
2|DPEP Personnet 0.36 11 0.36 2l 0.72 2] 0.72 11 0.36 1 0.36 0 0 7l 2.52
Professional training to District level
3ipersonnel 0.63 11 0.63 2] 1.26 2l 1.28 1] 0.63 1 0.63 0 0 71 4.41
4{Training of key resource persons 0.79 2| 158 2] 1.58 2| 158 2| 1.58 2] 1.58 0 0 10 7.9
Training of managing DIETS for]
5|pPEP 0.52 1] 0.52 2] 1.04 2]  1.04 1] 0.52 1 0.52 0 ¢ 71 3.64
Orientation of Officers of Edu. Deptt.
6{On DPEP implementation 0.57 1| 057 2] 114 2] 1.14 1| 057 1| o057 0 0 7| 3.99
Orientation of District Collectors &
7|CEQOs on DPEP implementatipn 0.28 1] 0.28 1 0.28 1 0.28 1 0.28 1 0.28 0 0 s 1.40
Exposure visits to intemational
training  instittutions  for  staff]
g|development ( unit cost-one year) 20.00 1 20 1 20 1 20 1 20 1 20 5/ 100
Workshop for identification  of]
training needs and preparation of|
9|training modules 0.51 11 0.51 2| 1.02 1 0.51 11  0.51 1 0.51 0 0 g8 3.0
Printing of training modules. Cost
20/- per book, unit cost for 5000
10]books 1.00 0.05 1] 0.05 1 0 0 0 0 0 ol 01 2
11|Need Assessment DEP 1.15 0.25} 1.4
Workshop to develop
questionnarefinterview schedule for]
impact assessment of teachern l
12]training 0.6 0.6 0.6 1.2
Planning and strategy meetings for]
13IDEP : 0.25 1] 0.25 2 0.5 1] 0.25 1 0.25 51 1.25
14{Capacity buidling for DEP 2.4 1.2 1.2 4.8
Development and Procurement of]
15]materials in print, audio and video 1.75 8 10.75
Purchase of hardware  for
161{audio/video 36.61 36.61
nitoring/impact studie:
17 ggp/tmgpimhp s 5 5 5 2.5 17.5
18| Training apparatuses 1 1
19|Reproduction/Zeroxing
a- Machine 1.5 ‘ 0 15
b- Paper 0.06 0.06 : 0.06 0.06 0.08 0.3
20|Contingency/operative cost 2 5 5 5 5 3 25
Total 10.8 51.75 94.75 45.96 44.76 32.21| 280.23




PROJECT COST (DFEP) - ALTERNATIVE SHCOOLING

{Rs. In lakhs)

ORIT 1ST YEAR 2ND YEAR 3RD YEAR 4TH YEAR 5TH YEAR 6TH YEAR CATO
COMPONENT / ACTIVITY cost {1298-99) (1999-2000) (2000-2001) (2001-2002) (2002-2003)- (2003-2003) TOTAL EGORY
1 Development/Review of cumcutumof
Bndge / Condensed course 0.42 1 0.42 1 0.254 2 0.674 NR
2{ Development;Review of training
module for Parateacher 0.24 1 0.24 1 0.165 2 0.405 NR
3 Developmentreview of the
revaluation technique. 0.255 1 0.255 1 0.255 2 0.510 NR
41 Development and review of
monitoring & MIS proformas™ 0.165 1 0.165 1| 0.165 2 0.330) _NR
S Development/Review rules for AS 0.165 1 0.165 1 0.165 2 - 0.330 NR
SPRINTING {!) Monitoring and MIS
proformas Q.10 10 1.00 10 1.00 20 2.000 NR
(1) Hand Book for rules & Regulations 2.00 1 2.00 1 2.00 2 4.000
(PER
5000/-) NR
7|NEWS letter (magzine) quarterly + other
matenais 3.00 1 - 0.50 4 10.50 4 10.50 4 10.50 4 10.50 4 10.50 21 53.000 R.
8 Action Research / Studies for -
improving of AS -1.00 1 1.00 1 1.00 1 1.00 1 1.00 1 1.00 4 5.000 R.
Y Developing Audio/Video Cassettes 0.50 1 0.50 1 0.50 1 0.50 1 0.50 4 2.000 R.
10{Meetings -
(1) State with District Coreteam one day
quarterty 0.20 2 0.40 4 0.80 4 0.80 4 0.80 4 0.80 2 0.40 20 4.000 NR
(1) State with SRG & DRG one day
quarterly. 0.15 2 0.40 4 0.80 4 0.80 4 0.80 4 0.80 2 0.40 20 4.000 NR
(1) State with other Agencies (NGO's
etc.) one day half yearly. 0.228 1 0.228 2 0.456 2 0.456 2 0.456 2 0.456 1 0.228 10 2.280 NR
(IV) With minonty people for maktab )
one day (twice) L.S. . 0.10 12 1.20 12 1.200] NR
111 Annual Conference for convergence
with all concem agencies at state
ievel 0.70 1 0.70 1 0.70 1 0.70 1 0.70 1 0.70 5 3.500 NR
12}National conference for convergence ‘
with other DPEP state, GOI & other .
agencies. 1.50 1 1.50 1 1.50 1 1.50 1 1.50 1.50 5 7.500 NR
13| Inter State Stucy Visit L.S. 2.50 1 2.50 2 5.00 5.00 2 5.00 2 5.00 1 2.50 10 25.000 NR
14{Inncvation L.S. 30.00 10.0C 10.00 10.00 30.000 NR
15 Shanng Experiences L.S. 3.00 1 3.00 1 3.00 1 3.0C 1 3.00 1 3.00 1 3.00 2 18.000 NRj
Per]
year]
16{Opening of Community Leaming Centres . 2 16* 2 2* 2 2" 2 2" 2 2" 2 2 -2 26" NR
at Tonk & Jhalawzr. 8.00 Per district L.S. T
TOTAL 12.44 34.26 38.26 . 34.26 24.26 20.23 163.70



DETAILS OF STATE LEVEL ACTIVITIES COST
COMPONENT - GENDER DISPARITY IN EDUCATION

) (Rs. In lakhs)
i ICATE-
l UNIT 1ST YEAR 2ND YEAR 3RD YEAR 4TH YEAR 5TH YEAR 6TH YEAR
‘ cosT (1998-99) (1999-2000) (2000-2001) (2001-2002) | (2002-2003) | (2003-2004) TOTAL GORY
Na.
| MENTMCTMTY PHY.| FIN. PHY. | FIN. | PHY. | FIN. | PHY. { FIN. | PHY.| FIN. [ PHY. | FIN. | PHY. FiN. Ril
* {Gender Sesitisayfen of SLO 0.40] 1.00[. 0.40 1.00] 0.40 2.00 0.80] NR
:Functionartes:
|
2* ;Gencer Sersitisation of District Level 0.60 3.00] 1.80 3.00, 1.80 6.00 3.60] NR
Functionaries
3 |Workshop for Review cf Text Books in 0.3111.00; 0.31 1.00, 0.31 2.00 0.62] NR
Gender Prosparity.
+ 1\Workshop for Preparaticn ot Tranning 0.55( 1.00[ 0.55 1.00] 0.55 2.00 1.10] NR
Modules on Gender
5 iCoordination Mee:ing with State level 0.30] 1.00{ 0.30 1.00f 0.30 2.00 0.60] NK
|functionanies cf C\WCD. Sccial Welfare
;:'C ’
< ;National Worksnog on Genger 0.50 1.00| 0.50 1.00 0.50] NR
‘Perspective in Pnmary Education.
T 'Acton Researcn roougn Best NGOs 0.20 1.00| 0.20{ 1.00] 0.20] t.00} 0.20[ 1.00{ 0.20f 1.00{ 0.20; 5.00 1.00f NR
3, Stuey Visit 0.25 1.00] 0.25] 1.00] 0.25 1.00; 0.25{ 1.00] 0.25/ 1.00{ 0.25 5.00 1.25] NR
i
= jeumpsum Cost for centingency of total cost 0.235 0.05 0.05 0.05 0.05 0.05 0.25] NR
|
1.61 2.80 1.75 2.61 0.50 0.45 9.72
GRAND TOTAL
N_TE ~No..shopw. be_elint ee atc_ss, Jp_so)c iy . 'C_id._og_mr_O _ce_vill_art _pa_ _ _ _2_) D - - .



DETAILS OF STATE LEVEL ACTIVITIES COSTING

COMPONENT - EARLY CHILD EDUCATION ( ECE )
Unit L. 1ST YEAR IIND YEAR| HIRD YEAR IVTH YEAR VTH YEAR VITH YEAR Categ
L ory
COST (1998-99) (1998-99) {1998-99) {1998-99) (1998-99) (1998-99) | TOTAL
SR. COMPCONENT/ PHY. FIN. [PHY.|FIN.| PHY. ]| FIN. | PHY. FIN. PHY. FIN. PHY. | FIN. | PHY. FIN. R/l
NO. ACTIVITIES
1 Workshop for 0.69 1 0.69 11 0.69 2 1.38
DevelopmeniReview of \
ECE Curriculum .
2 Workshop for preparation 0.69 1 0.69 11 0.69 2 138
of trainning modules i -
ECE/AWW.
3* [Workshop for Crientation 0.44 3] 1.32 3 1.32 6 2.64
"land review of ECE kit.
4 |Coordination meeting with 0.11 1 0.11 1] 0.11 1 0N 3 0.33
state level functionaries of
BWCD and others.
5 [National Level VWorkshop 0.29 1 0.29 i 1 0.29
to developinent of ECE for |
pre-primary school |
6 |Action Research ' 0.21 1] 0.21 11 0.21 1 0.21 1 0.21 0.2° 5 1.05
7 |Study Visi 0.25 1 0.25 1] 0.25 1| 0.25 1 0.25 1 0.25 5] 125]
2 |Printing of P ciure books 1.60 1| 1.60 11 ¢ 160 2 3.20
for ECE/ AV C & Review
9  jDocumeniatan 0.2 1 0.20 1] 0.20 11 0.20 1 0.20 1 0.20 5 1.00
GRAND TOTAL 2.23 3.69 2.04 3.69 0.66 0.21 12.52

Note : Workshob will be hedl in 3 Batchs (20 persons) onlv DPC and Proaramme Officer will participate.
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A TAT NENT PLAN
\, i
0
6}% (DPEP)
Major head : M.L.S.
/ (Rs. In lakhs)
V4 18T YEAR 2ND YEAR 3RD YEAR 4TH YEAR 5TH YEAR 6TH YEAR
S.No. [ (1998-99) (1999-2000) (2000-2001) (2001-2002) (2002-2003) (2003-2004) TOTAL
Comptnent/Activity. PHY. FIN. PHY. FIN. |PHY. FIN. PHY. FIN. | PHY. | FiN. | PHY. | BN | PHY. | A

Pfinting of cata Captule i
1 \ formats — 20.00 | anes

Other Consumables |
2 1.00 1.00 1.00 100 1.00 | s

Contingencies . |
3 2.00 2.00 2.00 2.00 2.00 oo

Training ‘
4 2.30 0.50 0.50 0.50 0.50 o230

Visits

5 s 1.00 1.00 1.00 1.00 1.00 ' 503
Total 0.00 26.30 4.50 4.50 450 4.50 RS




PROQJECT COST (DPEP) :
' RAJASTHAN

Major Head : Monitoring/Evaluation and Research

(Rs. in lakhs)
UNIT 1ST YEAR 2ND YEAR 3RD YEAR 4TH YEAR 5TH YEAR | 6TH YEAR ! jCate-
cosT (1998-99) (1999-2000) (2000-2001) {2001-2002) {2002-2003) | (2003-2004) | TOTAL ‘qory
S No. COMPONENT !/ ACTIVITY PHY, FiN. PHY. FIN. PHY. FiN. PHY. FIN. PHY. | FIN. FHY. | FIN. | PHY. + FIN. [RI

Training/\Workston  for  state . ] ;

1 researchers at state level 0.5 1 0.50 2 1.00 1 .50 1 0.50 i gl 250
Research on identfied i |

2 issues/areas 5 1 5.00 2| 1000 1 5.00 | 3io20.0C
Impact evaluation of various ! i

3 comgonents 20.0C 20.00 ! | boac e

4 Concurrent evaivation 5 1 5.00 2 10 00 2 10.06 2i 10.00 1 5.0 22000
Mid term and End term study | |
for assessing achievement level i !

5 15.00 20.00 I 35.0C
Documentationscissemination of] ;

S MER reports 2.00 2.00 2.00 2.00 1.50 {882
Study  tours(Assam, Waest | .

7 Bangal. Bihar & Ketla) 2.00 200 2.00 2.00 I8.0¢

g Seminars/conferences 2.00 2.0uU 2.9 2.C0 0.53! ! SASC,
Operative | . | } B

9 excenses/nnainnansy 0.50 5.00 500 5.00 i 500 508 25,50
Total 1.00 22.00] | 51.50 61.50| r 21.00] | 32.00] [ 189.001

¥
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BENEEFLTS & RISKS

L. INTRODUCTION

DPEP interventions visualize a number of benefits to the districts un-
der coverage in terms of access, retention, achievement, capacity building
and community mobilization hitherto never introduced at such large scale.
The programme cnvisages scveral risks and benefits considering the pre-
vailing State scenario. An effort would be made to maximise the benefits
and minimise the risks in the given scenario.

2. BENEFITS

* A Strong Political Will

In the carly 90's a new sense of urgency and determination for
universalization of primary education become evident in the highest
echclons of political and administrative structure of the State.
Currently the State Govt. is spending nearly 22% of the entire budget
on education, of which approximately 61% flows to elementary
education. The Annual Budget for the year 1994-95 was formaly
dedicated to education by the State Govt., by doubling the previous
ycar's plan allocation for education. The plan expenditure on
education which was Rs. 126.03 crores in the year 1992-93 rose to
Rs. 371.98 crores in the year 1996-97. As against the target of 3418
new primary schools in the 8th Five Year Plan, the primary schools
actually opened were 5830. By and large all the habitations with 250
population in general areas and 150 in tribal and desert arcas have
been covered by opening of primary schools. Almost each Gram
Panchayat is having a Upper Primary School.

*  Positive Efforts by the Deptt. of Education in the previous years-
- For the last two years, the department has been conducting
"Praveshotsav” in which an attempt is made 1o mobilize the local
community by using the technigques of school mapping and micro
plannmg. In the year 1995-90_ the exercise was inittated by covering
tour sclected blocks of the State; in the next vear (1996-97) the entire
Statc was covered under this.
ot

i



- For the last four yvears, the State Govt. is distributing free text
books to all the boys upto class Vth and girls upto class Villth,

- A single day entry system for recruitment of teachers has been
initiated to avoid duplication of sclection of the same candidate.

Lessons learned by innovative projects like - Shiksha Karmi and
Lok Jumbish

- Lok Jumbish. operational in 75 blocks has successfully
experimented several strategies in the field of community
mobilization, curriculum development, teacher training, learners'
evaluation, civil construction work and action research. We intend
to build on the experiences of Lok Jumbish in these areas.

_ Shiksha Karmi could prove that a less qualified local youth if
traincd properly and supervised systematically can give much better
results. This has also established thatif village community is involved
in the selection of the para teacher and the day to day school
management, the results can be surprising. Taking a clue trom this,
DPEP intends to take the A.S. workers and para teacher in the formal

primary schools on the same selection pattern involving the local
community.

Massive pre service training structure

Rajasthan has a massive structure of pre-service teacher training with
30 DIETs, 4 IASEs, 6 CTEs and 30 B.Ed. Colleges. There is no
primary school tecacher who has not undergone pre-scrvice teacher
training.

Institutional Capacity of the State level Organisations

- The SRR, sttuated at Udarpur is one ol the best state institute
working for cducational rescarch and traming,



- Certain other institutions like - Sandhan, State Resource Centre
(SRC), Institute of Development Studies (1DS) and some good NGOs

have chstinguished themselves in the ficld of development of TLM,
training and rescarch.

* TLC efforts

All the 32 districts of State have undergone the total litcracy
campaigns and 7 of them are under the post literacy stage. These
campaigns have done wonderful mass awakening as far as literacy
and education is concerned.

Vast NGO infrastructure

Fortunatelly Rajasthan has a number of committed NGOs working
in the field of pre-primary education, primary education, health and
nutrition, water and sanitation etc. DPEP proposes to learn from their
experineces and take them along in this journey of UPE by involving
them in the overall planing, implementation, monitoring and review
of the programme.

Community Involvement in School Construction Activities

- There is a history of monitary contributions from the community
for school development in the State. Various Total Literacy
Campaigns could tap huge finances from this resource.

Lok Jumbish could also establish that community involvement
In various construction activities relating to schools can do wonders.
The BNSs of LJ have quite successfully completed the school
construction activities in the project villages.

-

Universalization of ICDS

Rajasthan has a massive structure of 1CDS in the State and it is pro-
posed to be universalized in the next two years. DPEP proposes to strengthen
the coverage for pre-primary education activitics using the ICDS structure.



Universalization of Women Development Activities
All the districts of the State are proposed to be covered under the
DWDA programme. We in DPEP, would like to build on the experiences

of the programme, specially in empowerment of women and vocational
cducation activities for girls.

RISKS

The implementation of a programme of such a magnitude pre-sup-
poses a devoted, commited, honest and professionally competent cadre of
functionarics at almost ever level. Thus, the well conceived idea of "Mis-
sion-Mode" has to be the haot the attitude, words and deeds of the func-
tionaries.

b Scale

The massive scale at which the programme activities would be
undertaken may put a question mark on the quality aspect.

Terrain

Difficult terrain of the State having far flung inaccessible areas may
also pose problems in effective implementation and monitoring. The eco-
nomic constraints also restrict us in providing appropriate infrastructural
support.

*  Orientation towards Process

Primary education renewal cfforts, being process intensive, take longer
time to produce tangible results. At times, the process is so long that it is
difficult to sustain the motivation level to the end. Furthermore, the "proc-
ess indicators” are difficult to measure unlike the "outcome indicators"

*  Assimilation by the ongoing primary education system

The entire success of the programme lics in initiating, trying out and
implementing such strategies which arce finally assinmifated by the ongoing
system. The purpose of DPEP is not to create a parallel system which may
create sustainability problems. A conscious clfort in this direction has un-
dergone in designing various strategies of DPEEP.

aOr
’ ‘
. ¢



Linking the financial provisions under DPEP to

administrative units :

The DPEP financial provisions or for the administrative units i.c. the
district. At times, it is in utter disregard to the actual requirement of the
arcy, especially where the size of the district is very big.

*  Actual delivery to the stakeholders

Various community mobilization initiative in the past have indicated
that the community wants actual delivery of services. At times, in initial
over enthusiasm, in working with the community (during various PRA and
PLA activitics), various promises are made to the community which are
generally not fulfilled. Therefore, a strict care has to be taken that no falsc
promises are made to the community by the grass root workers during
mobilization activities and minimal actual delivery of services is ensured.

*  Bleak female literacy scenerio

As mcentikoned in carlier chapters. the abysmally low female literacy
coupled with social practices disadvantageous to femalcs, dose not present

a very healthy scenerio where full participation of half of the humanity can
be elicited in educational upliftment.

Free and frank exchange with other partners at National and
International level ‘

Unless an inbuilt system of free and frank exchange of innovations
and ideas is established and sustained among various partners working at
National and International level; and a coninuous process of HRD of en-
sured, the efforts in totality are not likely to produce desirable results.
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