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SHucatic© beirtfc t ccr.cvnr^it eMbJect in Indie, t îe State Goverronent 

canDot do everythin. vltf\ Ic  it , TJodar 0̂- 2̂+3 p&ttem  of dducitiwi,

the C«itpal GQV«rraierit has fcromlfcted aims o f ♦ducaticn et the pripisiry, 

secondfit/ and tertiary l ^ e l ?  and h«€ nswsA €ireae of studies iloz^ with 

their bro%d ob^^c-tives lor t?ie prioeiy end secondary stages. Die State 

Cil'Vernmtotp, aye l«ft  the work o f iBplecjeotatioi., Still th? Stite 

Govemwnts are ^iven Cr^e hend to modiiy the Central policies to ®iit 
the locftl ccaiditione.

Ofi its pert^ the Govt, of hejiipur ei.<pcrvers the Board o f Second&ry 

Sc^caticfi, )4ei^ipur to develop curricula for eeootidery ettge ( classes Xx 

&  X )  and hitirter secc«d£jy stfife'e ( classes XI &  X II )* Ihe sifK fto^iahed 

all tne eeccndary schools of Uje Stete with the oylleW. of differ'eit 
areas of studies alont.'with the instructicnal objectivet* { fra?«ed by the 

KCSFC, Ztelhi ) ior elaefes U  ^  X for their cctreiente for a-odiflcetion. i. 

threo“ dey discu5si<ai ty groups o f te&chevs ftcffi colleges, Bcnoojs and

Centre, Jicphal oc> the syllabi objectives alon^ith  the cccj^^ts 

received froa the eohtJoie Jtodified the syliefci end objectives.

WDRl tOiWjLl

Most of the stfetei hs«e %Irsody iaplernented the 10*^ patterc oi 

education. Ttie Central Ooverrceit is  pressin^j the £t?itee wiiich levt r.ct 

yet ioplo&^.ted it^to fast. The B £ ^  hcd q  mind to i^cpleusnt the ncv 

pattern in But under the circutietances when its Da^i wtio is  is\

charge o f curricultso dev^ofsnent is  in ftj^snd ( January •- May, 1'^79 ) ,  
it  ELijr not nov be possible to attain the target. Ihe table on the next 

pc-g give® schedule of work to be followed for ecrly iaplcPientKtiOTx 
o f the new pattern.

;aiTING OF Hi£.WCtIOk*l UIIHIALS

Text-hooks for et’iiente sssiti tetcher guide books will be writter by 

teecis of writers. writ^rp vill be teachers ( schools^ coHeiXes, J J U ,  
Goitre, lisph^ ) , preferably thoee who participated Iji fij»alisir.g the 

syllabi and in®txMctic«el objectives snd^workfihops organised un/ter tLie / 

GXfioinatiorL reforta pro^^raiiine. Ihey souid hfve clear ideas o f ttxe following :

( i )  general alAe ol aeconoary education,

(i i )  Inetrictior^i^ objectives oi ttie subjects,

^iii)^^tc-dat?ineas of ttie subject,
(iv ) the child p^cholosy,

(v ) the essvaroniDCnt,

(v i) the relevance ot his work with others o f hia tsLB a .d  other t<»am5

It mey not be very difficult tc find out teachers in v e ^^ d  tc ( i i i ) .  

Bet eooething Wio^alC be said ebcut (iv ).

Ihe vriter fleeted  wiil te j(iven a copy o f the Gr<*̂ lpî % oi bt^drnts 

i'jid Hethods of leaching ** together with the f o l l o w t

Contd. /- 2.
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” There ere nc ^^ounds for tUe ttiat eli imowled^ i8
OTgenised hiererctiicelly, thet children must te tfikeii thrcri;!^ 

it  step ^  step or, to c^tn^e the netsphor, thi t they t.aist buiid 
their kjiowl«dge brick brick, Ihi? ie cuoth^r bxob^jIl of thtt 

folVlore thfit has for too lor»g hiiidered the e e ta b li^a v t  o f q 

serious theoretical basis for the practice; of educetion. Toe 
reisdily it  ht.8 ttan as.*uD©d 'Uiet children cannot le c m  ’ y ' 

uiatil tiiey hffve leorpt « x ',o r  that certiiin ' axiboecte ' Cfii* 

not be brotched beioct certjkin havt b^cfi beguQ or ■^at

certain kinds of tqjic cswiot b« t6,ckled before a certain age 

has been reaAiod.

To 9cme extff".t the work of paychologista tfudi as Pis^eti ats. the 

development of children*g thinking hes reinforced this kind oi 

view, but peril^ 5  their findings have been int«rpretfd witn too 

little sqphiatication".

" IHeir Mor'k voul^ certainly seeo to aug^'est th&t ther^ is  e 
definite sequence to the acquieition by children of certain kinds 

of concept, and therefore that there gre certain p«ycholo£,ical 
ccfi aider at ions to be taken into acco\jnt ictc curTiculiJE< pl?jjiin<;. 

It does not foliov that there exist psychlogical ff.ctors which 
rijidly cc«itrcl the sequence in >rfiich we aiust preoent po^ils with 

the content o f tiieir cducstion. A gre^t deel nore work
neede to be d<»e in thif cs^a, but in the meentime it would 

seem safer to ls5ub«^ vttti Jercwe £iruner (i962 ), thft * any subject 

cfcn be tiught to anybody ct any age in saae forn that is honest 

81 vi inter&stiiig' (  T96S, P .124)j that it  is  possible tc devise 

versior.s o f any subject that will make it suitable for prcsfjita- 

ti«v to pupiis at etage ut developp.ent, i f  for other r^r.scn? 

it seoQF uerranted. The sdme ciaterial can and ^o uld  be presented 
again later ir. a  different vay sc that grtidutill^ the cenceptual 
progress w  are ofter can be attended to &eid our educational gofls 

fidiieved. This process of covering the eecie ground again a:^d 

again at differeirt levels o f complexity Eruner calls tne ' £|5lrel 

^ .̂tfGrriculuH. ' (  I960, 1966)

In t ^  sfiiae Ŝ une  ̂ wr crji continue ~

" The in the boo^s raifet allow theory to foll.ow frcei

practice, Scô e people may ergue : How oan you tetch logftrlthEs 

without doin^ indices ^ Bit this is  Tvot ^  ^ » p l e  we foliow 

in our own li^c^. How ocry of uf takb u course in teleoocffluni- 

cation before letrnin^ how to use a  tele?ihone ’  Shovlii & studeKt 
be denied z driving licwice becsuee h© could not follow the 

theory of the internal cooibistion en^^ice t Lotsajrith®® t^e an 

aid wt̂ iich open doors to oathGLtticfl hitherto unatttinable, as 
the c'esk calculftor. Ihis is not to d€oy that tnere is  sooe 

intrinsic value in studying the theory of logtj'ithnie. Put this 

tfil2 not be appreciated by msjccrity of pupils at the time 
when their use is tcijght, Motivaticn to learn mor4 about a 

theoretical basis nay case letter". "  Motivaticn for precticsl 
fcfiq>eriinct. will come first".

I f  history iii sciiOdls is  to have sî y c«sBain;5- to our pupils now 
end later it  rrust involve th®i activity; it  should not simply re­

t i r e  thaa to receivs infonnation »nd if^eas exclusively froc: so- 
cellod authoritative aoyrcea like teachcTS and text books, tut 

encourige thas tc paxticipr.te in deoieiDns about what they study 

and how they do it , in searchixife for evidence end in asking; 
<juestictia o f it , in  reccaistructing ( imaginatively ) •  past events, 

incidents^ develcptenta and lives; in puaeling out probleme; qxjI 
in putting their om  findings end views in various ways * .

Appendix I  shows workc^rds cn History.

* within brftcket is nine. Ccyitd, /- 4»
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(a ) T e ^  Books

hcEA text 1xoke “  suca ee &chvol Mvttieaatics Project boo*:B 

( sp al curric^UD ) - will be itade ijveilable to the writers eo ttiai 
they can \aaderstand tlie new techniques of writiyig tejrt books. Our text 

books shall be writtou unitwise^ eo that o unit may be ccvercd in  & 

period of 40 ninutes. Every unit will contaiii exercises for etudesita, 

Clag.^ee Vi end X  have ^parrte book9> Tt\e o£ ha8

been put in the fiyllabye, Hcwevcr, the writer? cai *chw%*e it.

(B )  Tfe£|Cher Guide Booke

T h ^  will be written in ^uch e aanner that teachers aey find theta 

very interesting wid twCLpful. JkTrey'S ’̂Ant w H l  be like  this ; teechore' 

activitiee-pa^e will ftce the correap«idiii<; p^^e of t^ie student teart suctt 
aa in the ceise cf 3 ^  tef.cher go.de fcodks. This errari^eEent csy Inhibit* 

teechere frcci acrappint, the V p e  o f teschtr fci;ide books produced by the 
hCS2tT, DEihi.

The guide bo oka w ill eu^, eet obiectavee th-e tehctter tf^ould keep 

in  mind while in  the class . w ill  filso provide suitcble backeroond 

infonaeticD which tfte teach^ p hirveelf lio-t bt able  to find

easily  in  t suitt.lle J cute.

(C )  E a u im g its  neceeeary for w riting lastructiotKl rvfitor’Ta t̂ii

~ ^  stencil

Eesides the typevTiters and duplicfetors > t/^cryimer ia  nf^oessaiy 

for vritiiife the inetruetiQi^ri m eterials. Tai.t laadiine ctn reproduce 

photograj^a, dioerspB; pr in ts , etc . very egieily and econom icuUy in  a 

a'cAori tiase. U iis  is  very essential, for

- the bocks ere to be written in  Menipvri flesiiuiu

*  the books w ill  be nodified at le est  twice at the er^duation 

stage, beside tiOdiiic£tic©s at thr vcitintc for tlio

approve! o f  the tesaa

- the books w il l  cocta^n Deny piiotcerepnc, cJxcxta, diagrec.e e t c . ,

( a  block costs txjre thsffv 30 /- , jsid thinX o f tixje too ) .
4

So the Board should purchase c/scanner icnripd ictely and tliis ^  eter)^ 
should be re&dy fcx vca^k ^  the last part of July, 1979. I

Contd, /- 5
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the writers w ill be aelected In the following aiaroer frco 

•eboold Bff)d college.

aabject School te&cher CoUe^/JNli teeobff

2 4

KaAlpurl (1) Z 4

M«iipi>ri ( n ) 1 2

SDciel Studies

I ,  Hietoiy 1 2

n .  Oeogrtphy 1 Z

I I I , avioe 1 1

Scisice

! •  Ph/sics 1 2

I I , Ch®iatry 1 2

III« Life dtiences 2 2

Hattiepetice 2 4

Health end Phyeical fiduceition 6*

Sociclly Uaeful Productive Wcrke 6*

Econonics 1 2

Hose Science 1 2

* it'itere for HevXtn «td FhyeicfiX Educetlon v i ^  te froo Pbyelcel

fi^icrticri Depcxtzcent ênd MedicLl t^pertsert. icd fcr S7FVj fk̂ oc. 
Ir)du8trlo8 and j^^icuXtxsre Departmet^te*

Text b o ^8  o f other eubject? wiXl be edopted iron, other Bcerde 
A0 fbllcvc I

( i )  As9onefie, Hindis Een^ali - hoard of Secondary BducAticn, Asem

( i i )  Ap , ansaai - "  "  Sd^ool "  Kageland

( i i i )  Pur.jeM .  n » »* r Pw jab

(iv ) Nepali,Urdu, Sanskrit - * "  Sacorv^ary W.B«

(v) UieKeL •  « ■ StfJool •  Mo»ctb» .

Ihe 47  writers should be pcid 0  Rs, ?C00/- po*̂  heedi Iheir work 

extends upto the end of fln&l laodertticf) of the books ( for botb 
clesrea ^  1  ).

Ihie ccbes to Jla. ( 1000x47 ) •  fts. 47|00CA«

Cootd. /- 6.
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Koft o f t^e ftchoole In H&r.ipur dc not Btre^o or M t  stuckr.te. 

Sattirijf ia  u n«w tom  ond Btiwuin^ ( 8»ctia. in out vccebCLftry ) ie 

prftctld d 1a a fev ec^ools. Scbool0 licvuig atre^JLs or otn«rwlee eeeŝ  
to tej d) c3t6 68 &0 units * ciirijig et ttie a<iddl« But aid

" bctt<ss" vill be too cpfft. It v i U  b« b«c&<sisry for th« teccti«r to 
t1«v hie d a 80 ea k coliecticzi of iiidivlducJ.5 feiid to xeco^iae izxilvi- 
dufiX differcdcet* UoPkcerdS} teufiteiching^ etc* bMR eug,.aeted

for teaching &i«ed ability Krcvpin^;?. But it  will be * l o %  way for 

U0 to £0« Ip tiie present eitu&tic s , tbe best etrtii6£/ will * (>i£jin̂  

at tj^e aiddlft " in th> norvtrl c Io m c  and ccvering t îe bcttoa " end 

"  top " in a tatoricfl else* vr^ry wook. 4. cle0. mould not ccctftin 
Bore than 35  studente ond tn© pace fthciild be occcrdlng to the text 

\coVi& vtki.tki iHcre written ^  th« iorn of ucitfi tc be covered in periods 

o f 40 Binuted.

Till now we are very touch conoerned w i ^  ourriculusi ccnt^t szid 

ve B6e the curriculum in terms of itt ca.tenteoil7 . lhi« cc«.c6m with 

QcTV’toit us to qot.etic7iB cnncefnir*^ gods of e<^ucetion upon
whicb pcrticultr dici&i«i£ U)culd b«> bF.sed, Me ahould Iccov tiwt -

"  Uhct is  icportent is sot th«t ve ^lo* Id  strive to « s u r «  

thbt Call ohildro: ae^iA^ilete & certain \ o ^ of knowled^, 

tut ttiet we abc ld  be «ndv€^(\kri2 4  tc the adocetio^al 
^oele; m d there aty t> ee sisny roe^e to th^se g o d e  te thore 

ere individual cbi^irFtt. What M tters  is  not thr.t l U  children 

stioiild Q knowledge of the a&in GT^^hte o f tne French 

Revolution tut thct th«y should nil be eble to thijik hieto^ 

rically sJvi hcve 9 develc^ing iznderstending o f ttie proidac« 

that ^fiet ctfi's ettapts to Ite m  to live with his follows; 

not thf.t they should all •* know •* Boyle’ s ia v ,  but tiiat they 

fihô U.d till be eble to thisV scientifically end (Ddofstcjid 

how am * 6 louiivled^ o f hio phyoicd &nvlrc«UBOnt ti£.0 been and 

is  beins devslopad; not th«t thoy dMuld h;ve learnt 

H s d e t 'e  solilo^i^, tut tnct tney stjould :*«Te been introduced 

to v d u e  litorcture wnich ie cepoble of inteiptetir..
Old €DricJinR hucscji l if^ . ^0 Jerooc Brunox* h&a said, * Wo tt^ach 

r subjQot not to prodice little  living lifarfirioe on thc.t aabject* 

^ t  r;t^ier to ^et e etudmt think oaUieij&ticelly for hi£iself, 
to con0ider mfttc're as en historien dces^ to take part in the 

proceer. o f ^owled|;e “  ti^ttin^. lowing is  a process^ not & 
pro(tuot ",

Bat we Gtrefs very nuch tc produce * little living libr erlM

* Ihe education oi a per sen ie neither an iffpoeition cn hia frcr. 

without nor t naturcl develo|s<B)t fVco within; it is i cdmbine** 
tion o f the two as tne growing/ develc^ijig Individu^ resets to 

his ®viroRO€ffit, tejchere, therefor©, wt oug&t not to be tom  

astmder 'uy ocking our eel vet whether we Aould ' teac^ * our pupils 

or let thab ' fir«d out' t h in ^  for theoeelves. Wc ought to be 

ej^erijoentin^ witb both approaches, raawibertng that the feost 

effective eocibin<,ticn for eich pupil w 'H  depend on h if w n  

0tyle of learning

ks ^ 6  oor«cezned to educr^c pupile. lo te educ^tet^ Dctn*' to oe 

aut<f](»»ous and sclf-prcpolling.

■ If our pu^ila Ic.fm evorytiiinfe under dureos end cĉ ’pulsiui, 

thcô  iji the end be veiy kr^wled^<^\lc bjt they will nerver 

be etiucetc<J

Ccntd. A  7



must try to cre&te situ&tions

” in which our pupil's learning is djicre&singly self-directed 
and self-propel!led, until eventually that education can go 
without us* we becoiLe superfluoes.lt is the educator's job to 
render his own services uiinecesstry

what is needed now is not people who c£n store knowledge, but

*' people who ctn use it intelligently tnd contribute to its 
continued expcncion, in all of there spuere s it is deer that 
the teacher c«.n no longer be merely e conservative agent for 
the trsnsmission of traditional skil'is, values and knowledge; 
he BTust set about _ roviding children with the abilities that 
will ensure continued developinent on all of these fronts. He 
must loo)  ̂ to the future rather than to the past

” “niere is a shift - fran a pedagogy wnich^ for tht̂  majority of 
secondary pu.pils, was concerned with the learning of standard 

operations tied to specific contexts - to a pedagogy which 
ejriphasises the exploration of principles, from schools which 
emphesise the teacher as a solution-giver to schools which 
ejiiphasise the teacher gs a protlon poser or creator

- 7 -

SOiOOL TĴ iE - T^^LE

lime-tabling will not be an e&ey tak in view of the introduction 
of new areas such as Physical ^ d  Health Elducation end Socially Useful 
Productive Work, A model time-table, to be pr^ared by experienced 
headmasters will be made availalle to schools, i^p^ndix IV ehows 
the time-table of Fairlop Secondary Girls' School, Ebgland.

Ihe Bogird has taken up examination reform programii.e with the help 
of "the NCERT, Delhi* In the first phase, key persons and the teachers 
have been given training in the techniques of settirig improved type of 

question papers, ^nd the Board has alrt-tidy introduced the new form of 
cjoestion papers in its High School Leaving Certificate Exeminatiori. The 
new type of question papers consisting of two sectionsof different 
duratioijs, one section consisting of objective and very short answer 
type quc stions only end the otiier section short answer and a limited 
number of essay type questions attempt to essese students not only 
knowledge and updersttnding but also application and skill aspects.
So far we have been concerned with assessing cognitive aspects only.
Ihe next phase of the programme will attempt to meesure the affective 
domain and psychomoter aspects.

Examination will not be a one shot affair. Students will be 
exeiTiined every chapter during the normal clcss period. The m? rks of 
these class assessrtents should count for 50% of ttie final examination 
at the end of class IX . 50% of the test examination ( in claes X )
should eI s o  go to the class aesessments administered during the 
courses of class X.

Contd. /- 8
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Cf WRiTIKG OF BXKS

4, isdeting o£ cJll of vritere w iU  1>6 held end ixi this
teetijij^ the maatars v ill  b« let tâ cvm their schedule oi work. All tl» 

relsted p6per« viXl be given tc th ®  - for Developing and
inplementing- feccndary Curriculua Mavipar, Grouping of students 

and Methods o f Teaching ond esctracts c f  the Writing of Inetructicr.al 
Material f. Ihe Beet m g will chalfe-cat & gwertl prc^aaae ol 

vorlang for writui^ the bocks* Ihe progrtAae vill be esaentiallf 

follows i-
f

A tt«ober of t  Til? tSfciD 16 sBsljsned tht task of writing er* 

outline oi fa cb^pter/unit. ^  number of units mdkes a  cb^iptet 

Uife xniHit^r of w it s  will, be detemined ly the rJiiffb#r of 

periods { of 40 iLinutee dureticn ) ellotid tc the chcptar,

^  in

(B) - Tbe outjiyie ie  dificuseed by tbe teiffli scrutinized

for uioderation.

(C) •  Ihei, tht cMxac develops the ch^ter which includes

eacercieee at th« end of « c h  *01111, teacher guides, and

6 pOSt-tfcPt.

(C) - When conploted, the chapter i?  igciri aiecussed aî d mcdferEted 

by the te«jb<

♦̂0I:£â  T m  BEFORE r m i

Thirty teadiers ( Mostly Hesdnasters) from Schools cntJ Colleges/ 
tJniversity will be invited to dircuss end modi rate the bookc in  & 

•workshop { for e^ch hock ) held for ten days. Ihe teLB ti’e»bers will 

el do ptrticipate. Jheee workshops will ex£Suine

- cont«it'5 validity tnd rellfiiility

- logical or^fijusttion

- p^cftolcgically relevant

- ec^rurccy snd euitabilii^ of len^&ge

*• f»eqiit̂ co

- Understchding and Critical thiaking.

Koderation Before Triol sWol(^ be organised in gale mmner. 

£i3uc£)tion Kinietcr ttcy be y?qjeated “to inGUgurate the two-Wfeek 

Workshop, which w ill be att^ded ^  Headjoaeterf. ^ e  insuiiircl 
function will be attended ly high-'ape in tiie field of odxicttion.

The closing function oiy be ae well orgtnieed in fectival style.

Ihe EducetiiWi Secret<,ry acy be in*»ited to close the Vorkahop.
Audios (Vid other icedi(< £?hould be used to dia^ininate the idec^ in 
the new curriculun.

Caotd. A  9
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TRi/i

HBvaag ccopltted moderction of text bo<k£ of the stuiieiits end 

te^cn^r^s guide-bo eke, Uie books need to be. tried out c.t repi^eeent^rtlve 

groopa of ffchoola tc gather ovidenoes thet would identify ttie inatractiontil 
Bftteriele r.e * g 6 ^ "  or " bad " ,  *• effective" or " ineffective Ihe 

instructicocl raatericls for cites IX will be tried out in 24 Bchot»le in 

the m&nner indicated in the fol^owin^ tcbie in f^eb, i960 - Dec, ?9S0 end 
thosfc for c1q88 X It* those 24 Bchocie in the etme citnnej' in Feb, 1981 - 

ttec, 1981.

o f thfe school

Ifb ^e c t

yrbw2

1
1

! Hill

11

j 1. Qi^linh

2. Kanipuri (l)
! % %

3* M®ip«ri (ll)
"e %

; 4» Mi thsLiitlCis
"lO

s „

j 5* Science
^13 ^14 ^15

 ̂6 . Sociol Sciences
Sl6 Si7 «18

1 7 . Health &  Physic &1 Ec’ucg^ 1

ticn
1
1

^19 ^  i

8. Si^M
^22 %  ; ^  !

IhlE trrang€B.ent re<jAlr%.s ^e c itJ  exatijii tion ( echool F in d  ) in 
19tV82 in th*. subject© ( nsw tyilobi ) for tht ediocls wbt»r© the ncfw 

inatructiontl materirjs had bten tried ci’t . Tor ir.et:nce, etuc’ents ot 

^cliocle S 2̂ will hfve * tho school fintl

eaeaoir-etion, 1981'82, in tbc n ^  eyilebue of acthoritics, while hrviî ê  

the old ^ l ic b i  for the reft of the aubjecte.

While tryiiifj out the instnictiontl c.c-teriels, threii types of 

etadecioea will be coHect»j : judgw>entcl evidence, observetionel CiVlo 

clcr.c* iind etuOent leemln^' evidence. Uho will respond wh&t kind of 
©ridenctf is  ollustrctec’ ty th< fcdlowlr.g ttble- Ihe relcvent inetrujrcnte 

for ^ethering the evidences - Fore P , Fort taid Fore R ert at p j .^ ^ . l V H  

The fcTC8 for c?QCh uoit/chfcpter wijl be oanplcted by the concecms fmd 
sent to the <?ia*riculuE centre juet ccMnplctiAg* tijo unit/efteptcr.

Ccfitd* /- 10



C U H ‘ cn^TTKFjA 4  T T ? ? ?  O F  T’K B I E D  A T  T P I A L  5 ? AGE

Jlld ^en t«il  Bvldencc O b se rv a tio n a l  Bvid'^nce H trdent  Lear  
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Fbrn P : Teacher^ 8 Report 

M m  . ...................

......................

Axbjcct . ................... (JiUt/Qi^ter

Wuipfcdr of atudmtfi using tb« cheq^t^r...................

Dfite « • « • • •

TiAe ttiion to teach tbd unitc/cbepter

-  11 -

Tffin 1 l2 3 1Itotel

MDilTE
1 ! 1

Plsa^e m«k9 lfflB«diate notee. I f  the ^o c «  provided for eu^estion 

i0 not fiufflcient, there i0 space st tbe end of tbifi booklet.

A. ire tAere any errore in this chapter ? Yee/Ko

dugt.esticna fbr correct m g these errors or in a d e ^ c c ie e ................

& • Dd the eec^oce of the chapter a^^e^r to be appropriate frcs the 

viewpoint of the student ? £ea/^o

P r ^ a e l e  for iaproving the interoaJ rrlaticna the

of the ^ a p t e r ...................................... ...  . • ,

C» u  Are the e:q>l«iaticn6 6  illustrations clear ? Yes/^o

2 . What detailed porta are in need of ij^rovesent ?

diggeeticns

D. 1, toe chajter »t about the r i ^ t  level of difficulty for the 

atudents ? YeeAio

Z» tfiat detailed parto are to diflict^t ?

3 . ttiat detailed pafta are too e e ^  ? 

dc^gestion^ for sodificatione . . . .

f

Contd. /- 12



£• 1« Do tue dtudcntd thle cbe^ter inter eetiz^ ? ! « ^ l o

2 . Uhich port« do the atudente £ind noft i n t e r ?

3« Uhieh detsUed p«rts do the stud«r.te tiod le^at istereetiiig ?

F. 1. What special teschin^ protleae do ycu hcive with this ch^ter  ?

* *  • • • • • • • «  » * • • •  ( •

2 . lihftt ^ e c ie l  featt^res of the chi9>t«r eccount for tr«9a teachir.^ 

problene ? . ...................................

3* Do you need ^€ ci«I retr&ining to t«ich this ehepiter ? YesAo

Suggestions toT tt«&crier treuuj^ • • . . .......................

Sug^estlcne fbr ch^igee in the chapter ...........................

0 . How relevant is  this chapter to ^ e  etu^tot'e lAtereeta, needc, 

and a^riratioiis

- 12 -

Su^edticos for 4̂  ctis^gee .......................

H« Uhet is your ever ell JudgEwts and views about this e£iii>ter ?

dLiggestions tor any changoe

D o es^^  chapter sid the w&ys is ubich it  is  taii^iit cttsr^e the 
role of stuc^ents and teachers ?

2 . Are the ch^n^p likely to Bake new protleoa thcit were not 

originally forese<'n ?

To vhai extent do asteriale m l  the suggestions in the teac'>er'8 

guide cr.cairiige developffient of the followir.g cognitive procesecs :

(a.) Cbaarvin^ or percelvlivg ; .................... ... . . • .

(b) listening : ..................................

(e ) Discuasing: ...................................

(d) Defining and ej^anding key teras m 6 concepts

(e ) Contrasting and cco^erlng : • ................... ...  • .

{£) Reco^iaing a protlefe for fVrtaer inquiry

^  wbat exto t  do the saterisls or suggestions in the

teaoher's guide encourage rtudents to eaqplore, clariiy^ and act s

(a ) c«i their own values .............................................

(b ) cn values held by ctbera s t .

(e) on the presents ti<n of sdtemative and ccoflicting points 

o f view • * • • • • • » • • • • « •

«pper)dix n  is  an f'SccAple to elicit rescticns Ircn teachers con­

cerning their use o f s new progreSibe.

Contd. /- t3



For i dtudsnt^ d report

......................

School...................

a ib j«c t ...................  Onit/c*iapt«r

I ^ t e ......................

C. K  At9 the «0̂ X«Dcticei£ tc illufitratiois clear you ? YesAo

2. Vtfiere are th^y most d e e r  ?

3* kfcere ere trmy leaft olear t

O. 1. Qe you find the chj^ter too eaq/ t Yea/^Jo

2« Do you fij:d the chapter too difficult 7 ^ee/No

tftiich parts ot the chapter are too e»ay ?

• • •  • •

Vliicb ptiP^a ot c2iaptar are too dlcciiult ?

• * • • • • •  » •

h . 1. Pb you find the cti^er  intereEtu^ 7 Xee/Ho

Zm tiftiich parta of the ch^ter  are soat interesting ?

» •  • • • • • • • « •

3« Wiich p&rta of the chapter are leaft intereating ? 

* • ♦ • • • » • • •  •

Kov does this ch^ter relate to the kinda of thinga you woxdxl 

Xikc to leam  ?

# • • • • «  » • • •

- 13 -

Torn Qg i Stud€Ot^a repca*t

Check the ^propricte box.

teac^w aaka R a t i o n  that cauae ms think 
about things tbet we have loamed in other 

ch«^ters.

2» It  I  dco't agree with ubat ny teadiar asya> 

he w&nta ae to se^ ao. > .

3 . My job ia  to copy down and nenioriee what 

the teacbcf tel]a»

4« l ^ h  o f ouâ  clftEfe tiae ia  cperit in  lifftenu^ 
to our teadher tell ua about the chapter.

5« Noat of the <|isaticiii6 that wc bok in olaaa are 

to clear ^ a t  the teacher or text haa tcld 
ua*.

teata c f t ^  aak ua to write out definitiona 

of t«n.a«

Txue

r i

j

a
H I  Be

I

O  O

Contd, /-



Fom ^  i Poet test

Xhifi will be of thirl^ miTutee duration snd to be ddnini^tercd 

at tfte end of every ch^ter . iJstructional neterial writers w H l  ^.repai 
tnie test*

A  iaodel cf student* s report ia given at ^jpendia H I

•  u  -

f

Foud R j Te&n mGnber/Inapector/Headaastw/S.I.E./TfaiJ^ing College 
Teacher's report.

...............

Ibfiigziation • • • •

Subject Unit/cti^t«r

School vistted . . •

I^t© • . .  ̂ .

D. 1, Is the cftopter at about the rigftt level of diffici^ty for 

tile students ? ies/^Jo

2 , fcihat detailed parte ere too difficult ?

3. hhat detailed parte SPe too easy ?

SsAggftslions S ot  modifications

h . 1. Do the stu<teite find tfte ctiepter/wvit iiiteresting 1 Yes/^io 

2. Uiich detailed parts do they find most interesting ?

%  Uhich detailed parts do they find least interestu^g ?

F. 1. ybc^ speoial te&chiDgfproblena aT'e te ase r6 likely to have 

with this chapter ?

Z, Uiat f e c ia l  features of the ch^ter account for these 

teaching problens 7

Suggestions for teacher trainuig

G» How relevant is  this cb^ter  to the stijjents’ ir^tererts, needs ̂  

and aspirations ? •

S ^ e s t io n s  for changes that woiild zoake it  more relevant . • .

Conta. A  15
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H , 1. Ito the cheater and the ways in which it  ifl taught cttonge the 
role of ptadente &  teachers ?

2 , jtT‘ the changed lUfaZy to is«ke n$6/ problea^ tiiat were iict
originally foreeeen ?

hOISU TIU  AFTER T R I^

It ie  ioi^ortent that the cuiriculw teao attempts to relate 

the formative test (poet test of the etudente) reeolts to the judgeoacte 

of the teachers and etudente veil 46 to the clfissroom obaerr&ticnal 

recordB.

I f  the tiyout grcup of studeats gets at least 70% eorrect on 

each di«^ter in  the post teste ̂  that ch^t€T is  e&tisfect^y gad needs 

no ffodifictftion, I f  much less is  found, then the chapter should be 
revised wh«*e the results indicate this is  aecessery. I f  60^ of *ttie 

tiyout students find the chapter intereetiiig, this ie s&ti^aetory*

Here agein changes shall be osade i f  the student results are below 

this level*

rmSUTlOf!

I^ansletion of books ttoa Man^iuri to English vill be done 

by four persons each book. Two will be teachere of English language 

^their iDottier tongue is  Kenipuri) and the other tuo will be subji^ct 

teAOherd, I b ^  vill work in the following manner :

- One unit treaaleted ty a subject teaeher is  checked by 

a language teadior.

- uint tr an elated by e language teacher ia  checkt^d by 

a subject teacher.

Treneletors should be given bt the rate ef 250 per hesd. 

Hie work will be tren^ating a book, (for both classes &  X)»

the coat of trenel&tion of a book •  1̂ . (2f)Cx4)

b: is. 1000

* cost of tr®slatics3 of 10 booke »  10*000.

PRU.TING

The booke moderated finally after the trial stage will be 

given to t^ie printing/pubiishing flims for printing and produci^ 
the booke* ds,a8es 11^411 have ecparate books. ^

DBSIRIHJTION

the books for class J3C aAouId he published that vill 

be availgble at th^ Aopa in July, I9l1 for introductioi in  19S2,

Caitd 16



NUMBER CF TLiOiiRS

The iruinbere of teacher fi re faired under the n©w curriculuzD 

is  £16 fcUowe :

- 76 -

Subject No. of teachers

Science 3

Mathenfetics 2

Hesl'Ui and pt^sicel .

fiaucation

Sbcielly Usefbl
1

Productive Work

Eor Q-ther e\ibj^cts, the existing number of etefi will be ^uflicicnt 

Ihis frrorigaueit I f  for one^eecticn-school. There ere schocle wfiicK hsvc j 
surplus tea<2her8 m  Science arid Mathecietics. Ihey should be properly ' 

deployed.

1

ECJJIPMENTS I

Ihere are ecnooJs which heve enc>ugh facilities for science practict 

But many o f the echoolf in Manipiar hsve no euch fscilitiefl. Schools sboul 

bo properly equipped well in edvtnoe before intrcduction of -Qie curric‘Jl'J 

in 19$2. This ehculd be done in July, 1981. Kquipments for ai?W are alec 

to be aqjplied bry the Oovemflent in July, 19^1.

m O O a  EI53GA11C1J

The observer ̂ 8 Judgficents and inferences obtp.in^d frca observation 

ol teachers snd students using tha instructi<7nal ae-terials in the clssecj 

and tb© teecners' reports on using nev a&teyiBls will give 

l e ^ s  in deti^raining uhat kind of ixt*service or pre^servicc trs ijiing tesc 
need.

(a ) T^einin^ College

Ihe only trfining college of seccndery school t^achtxa in hanipur 
which if, affiliated to the Geuheti Universi'ty, ^ssam efaoiild"‘be brought 

into tflrect iiwolvcoeTAt witii tht curriculum prevalent in the State.. Ihis 
beccfflies more neccsesry ^©citl3y when sr^as like PhyeiGt-l tfid Health 

S3ucation and Socially Useful Productive Work are introduced in tht 

curricTiluB end wh«i syllcbi of the trtditionsl subjects hcve t>een gros-tlj 

enr'ched. The college, which i& not &till having its science dcpertnsnti 
?BUst open fell the facilities for giving trrining teachers to tfe£ch effec 

ell the school eubject^.

To involve college in the HeQipur situation, weys oust be sou| 

to bring it  under the Centre, Imphal. The one^yoar F .T . course etuj

give acre weightsge to the professions! training, Ihc Principal of t^e 

college must be eeked to orient the course so that the products of tht 

coUoge cen utilise to the mesimm the training when they go b^ck to the 

cladees.

C«itd. /- 17
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A Teachers Training Committee 'sn&y be formed consisting of the 
following members,

1. Secretary of Education - Chairman.
2. Director of Education (Secondary ) - Member.
3. Chairman, E.S.E.M, - Member.
4- Deputy Director of Educaticai (S) - Member.
5. S .R .C ., SIE - Member.
6. Inspectors of Schools - Member.
7. 6 Heamasters - Member.
£. Principal, P.G.T, - Secretary.

9. Academic Officer, BSEM - Member.
10, Principal, B.T.C. - Member.

Bjnctions

- Review of the programiies undertaken ty the P.G.T.

- See ways &  mesns of developing programmes for P.G.T. 
for producing eflective teaching.

(b) Teacher Centre

A teacher centre should be opened with the Board of Secondary 
Education. The centre will provide opportunites for secorujary school 
teachers to exchange ideas, acquire new skills and further their own 
developiiient.

Junctions of the centre will be -

(i) iî ccess to new materials and curricula ; The centre will 
serve as a library.

(i i )  3cill Learning : Teachers can develop skills involved 
in the use of new materials.

(i i i )  Renewal, rejuvenation ; Centre may servy the function 
of generating a new start, a reconception of one’s role 
as a teacher.

(iv) MaterigD-S Development : Teacht-rs may use the centre 
to dev^op apparatus or specific materiais which' they 
can take back to their own classes.

(v) In- service education z Workshops, seminars, short 
courses, etc. The first four fxmctions will give clues 
to what kind of inservice training will have to be 
organised.

There shall not be heavy financial burden to open the 

Teacher Centre. The existing staff of the Board can manage. Only 
an office assistant will help the Academic Officer in running the 
Centre, A big roor«: only has to be provided for this Centre.

Not only the Centre will help the teachers in their personal 
and professional development but also it will help greatly the Board 
in taking up educatio.ial programmes. If the Centre works successfully, 
similar Centres at Districts shoiild be opened.

Contd. /- 19



of all Mooi^sry BchocQ.0 oi Maoipyr will be given ori€Cl4i 

for two week 6 under tha n«w cw ricu lm . Iht iaatructors v ill  \m  the text* 

book authors. Ibis kiAd o^ pro^rteie ih<7uld be contj^«d until U I  te^d 
( Secoadery ) arc covered.

r

!MFUKIt(IATSJ«

lb€ nev currlculitt Cor cleat IX will b® ia^laaoited in and fcB 

clftaf X It  19^3 in all secondar/ achools of But the achocl* vSi(

tried out the new text bo ^a  for claas IX in 19€0 end for cleas in 19^' 

will have separtte axauiin^ticTi ( Hi^h X^caving CM'tificet^ fotaKi*
natitm ) in 19^2 for l&c trial eubjecta* Fbr Sehocla S^q >

will nbVB now «orllehad for Hpthaoeticfi Id tia« R^1C examinaticn 1962, 

«Aiile bevisig tht ciXd ^fll(bi for the r«pt oi objects , Thta Eirgngmtnt 

will have to con tim e  till 19£3.

in  Implcr>entation Congiittee for SicaidAiy CurrieuluD abwld t>e 
fcn&ed with Secretary q£ &SoeetioB, Mavipur u ; ita Chaii'Ban.

I^e Coflunittet will ccnsifit o f the following Keiobere :

1* Secretax7  ol E^caticci Qovl. of Hwlpur - Chaircoen

2. Ch{jlzin«)^ - Hcnfcer.

3« Director of iLducetion ( QLotf̂ Atsry ) •  Xoaber.

4* Deputy Director of Bdu cation ( Secondary ) - Meabcr.
5« Daputy Director of Educaticni ( p].anniftg ) -

6. principal, P.G^T. College - Member*

7 . Senior JUs^crcti Officcri

S, ^adcssic O ff ic e  •  Heisbcr.

- 1 8 -

lizneticna of tho Ccnriltte&

- to suggest way a end meana for aucceaaful ioplomoritetion 

of the curriculus&

- to review periodxcally tiie program i of i&rp3.^ontation»

dP?K X H ^JL  COST FOE DLWIUSJ^G W i. t£N CURaia'UJH 

( TO 9E TK£. BOiJU) SCONUIBIT SICC^TICH, lUKmni)

1» Remuneration to luatructicc^ aat'ri«] uritera »  Ra« 47^000

2 . Reantficreticn tc iransletors •  10,000
3* Moderation before trial ■ Rr« 3^000

4* £(^ipB6nta &  vjateriala required for tnc work

o f davelcp»wt ( stencil scconer ) a Ba. 25>OiO

Contd. /- 20
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or E^P£^D^ORE ^  h& W hU ' IN 10 i.G€ClUK7 WH2LE 

©KMC^UJt-i ( 10 IE IHS

aviHfi^arr of N^ipt/R )

1. ildditioaal x^chtste ( 9$ch sdwol }

( i )  Science - 2

(11 ) ^iOQia^y UsefQl Prc<tuctin«

»<ork - 1

(ili) Physical &  H«ralth bduccticvi'' 1

2 . Bou^sacnts for sclent en(i

3 . Oriontatiork of teftchere to the new curriculujo.

Ufsai^ct^

Lcwy^ i>rieA : HAdtook o f  CurriculuEB £veiIUEtien *  UNS5C0 

2 . KeI2y# « *V.  s Kixod^i^billty Groq>4ng - ri^rper &  Hou Publifiber^*

lh«cT7 ^  practice .

3« t>«C. ( Te«ebing QrAipe - V^vid &  Charles

( Koldl'igs) L td . LotjdcQ.

4 . LValUftioT) in  Curriculum ^^r c X o ^ iw t  t % ^ l v c  c b g o  3tud i«9  -

School Council; fiiglsD^.

5* ^riculuB Bv^u^tion lo*t)By : & Itopllceticms - School Cornell

6i filiaobetii ;*Ih-B«r7ice £ducetion £  ?fefcf)crs* Centre -

?r«£s, London.

^  -

S« Kftbachandre Sinsn>

^cadealc Officer,
Board of Secoidsiy Sluc&tiot.,
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APFBNDIX r

Roman Britain  Workedrd 5

HADRIAF'S WAI.L 

(Pict*are)

‘Ibis is a p ’cture of a  part o f Hadrian’ s Wall as it  is now,
You c&n also  see the ru in s  o f the Roman fort at fioueeetea^a.

Have a copy of A Soldier on Hadrian 's Wall by p . Taylor on 
jrour table*

Thing? to do

t Write down th^se s-’ntences and f i l l  in the n issin f  words.
P&tfee 14 ar^d 16 of A Soldier  on Hadrian 's ^ s l l  w ill  help you,
(a ; Hadrian 's  Wall was built f r o m ........ ... in  the e^st to
. ......................  in the west* I t  is  ........................  ffiiles lon^*

(b) It  was made o f ......................

(c ) It measures ...............  feet high a n d ......... .. feet thick.

(d) In front of the wall «aa a  ......... .. and ^sehinc  ̂ i t  «as
a « • • « « • ■« » « »

2 Imaffine that you are the Ttonar o fiicer  in char^i.- of buidiag 
the w all . Write a letter to a friend in Rome tellin g  him wh&t 
the varioxis bm ldings  are on the wall and what they are used 
for* You can find out about these buildings in  your book,
pp lf^-20*

3 Draw a diagram of one of the buildings In  your lettS ' . Ijabel 
a l l  'he  parts and eizes of i t .  I f  you prefer* make a model of 
it to scale .

$

A Draw and colour a picturc ^ho^ing a scene from V'adriari'e W all , j 
porhaps an enecny attack or soldiers iflarohing along it- Prom thd 
picture on this card ir^ft'Tire what it  must have been l ik e  on the 
v a i l ,

A rriddle-level card should alS6  be at-’ ractlve, with .a.
cr'p'Mnation of illustration  and text , but reed not be so specific 
or detailed in ite  ^fuidanco. Info^w tior- eeacching quefftioee can 
be fr ”"Gd so as to encourage detail'^d investigstionr grp^ter
rf»ng^ o f hoods fo r  conSMltatiot^ should he recom ended (for which pi 
references n-^ed not be so frequ'^nt). Guidance towgrds relevant 
section? or chapters, or preferably enccure.gaacnt to mbs the iy^deTi 
ip n^ore appropriate. *Questions domf'nding deduction and Judgenert 
should be increased > and tho use o f docuoentary evidence is of 
ccntral iffport'^nce. Kost pupils in a nixed-ability group w ill  work' 
a t  this level, or c«n be ancourered to reach it , and it is a  cruc^ 

in  the development of h istorical inqidry. A variety of taskaj 
iF needed, and suggertione should be made about iaaginative work, 
written or p ic to r ia l , g iv ing  le?*® g>^idaisc6 than tho f ir s t  level 
csrd on what to include and le^»vin^ choice of fo/mat - eg new?papei
report, d iary , eyewitness account - mor^ oprn.

Contd



RoB’ftD B r it a in  W orkeard  5

HAlV.IAr'S WAII^

(P ic t u r e )

T M 6  iP  a  p ic t u r e  o f  part o f  B id r ia r * 8  W a ll  today*

Read

A S o l d i e r  on H ad ria n *e  Wal'^ by  D , T ay lo r  
Roman B r it a in  by  E *  M it c h e ll

Ro*rfin B r lt ia n  t»y J .  L i v e ;s i d g e ,  pp-35
riie RoniaEe in  S c o tla n d  by 0 * T h o nso n , Chapter J

7Hlnge to  do

1 Anawer these  qi^eetions as  f u l l y  aa  you  can i
(a j  Why d id  H adrian  b u ild  a  w a l l  a cro ss  B r it a i n  ?

( b ;  I f  you  wer« an eneoy of the Ronena t r y in g  to break

through  th e  w a l l  fron  the  n c r t L , where do you th in k
It s  w eakest  poiiite would b e ?  Tou  w i l l  ne<2d to f l n d _

infornjatioD  about the v ario u s  fo rte  and  deff'noes a lo r ^  
the  w a l l ,

(c )  A n o th e r  w a ll  w ;s  b u i l t  twenty years  l a t e r  by t ‘*.e 

Roipers ir. S c o tla n d *  W h ich  Sm peror b u i l t  I t  ? Why 
was i t  b u i l t ?  How d i f f e r e n t  was it  from  E a d r ia r *e  
V a i l ?

?  I r ^ g in e  t h a t  you a r e  th e  Hoiaan o f f i c e r  in  charge o f 

b u i l d i n g  H a d r ia n ’ s W a l l .  W r it e  a  report to  tjie fc p e r o r  

t o l l i n g  'ita  why yOM d e c id e d  t o  th e  frotk

t u r f  to  s t o n e  and  to  a l t e r  the  e is e s *

5 Draw a  diagram  o f  a  cro cs- sectio n  o f  the w a l l ,  or o f a 
f o r t ,  and l a b e l  it  c a r e f u l ’̂ y . I f  you p r e f e r ,  o ak e  a  s c a le  

n o d e l  o f  i t .

4 B it h e r , ae the rLoman o f f i c e r ,  w r ite  an en try  fo r  your 

d ia r y  dee c r i b  i n f  a ^  t u c id e n t  or the w a l l .

O r , draw and colour a  picture, o f  the in c id e n t *
Do b o th  o f  these  i f  you w is h ,

F i n a l l y , fo r  those  p u p ils  vho q u ic k ly , need  loi'fl d ir e c t io n  

but c o n sid e rab le  c t ia u lu s  in  d is c u a e io D , a  workcard should  
le a v e  tDucb to t h e  indiv id tial i n i t i a t i v e  and  p r e d lle c t io r r r A  

w id e  range o f  booke and  o ther  eo urcrs  sh o u ld  b e  reconnender^. 
w ith  page e rd  chapter  re fero n ces  o h ly  where indexes  a r e  poor 

or u n a v a i l a b l e . Wore d e t a i l e d  and s o p h is t ic a t e d  w r itt e n  woric
i s  t o  be e n c o u j«p e d , w ith  quoetioae  r e q u ir in g  a  problec-^PTjlvioM

or d iv e r g e n t  t h in k in g  a p p r o a c h . H ere  the  aim  ie  to develop  ■
h i s t o r i c a l  e k i l l e  nnd research  te o h n iq u es , sucb  ss  the

q u e s t io n in g  o f  ev idence  and  the  h a n d lin g  o f  c o n c l ic t ln g  

a c c o u a t s , a r d  in t e r p r e t a t io n  and  Judreipent. P u p ils  should  
be u r ^ e d  to  p la n  the d e t a i l  o f  t h e i r  own w ork , and the wRyo 

in  w hich  they  m i ^ t  express t h e i r  fin d ii ;g s  and  i d e a s . They 

should  b e  encoiiragsd to  sec  t h a t  in  t h e i r  work non-writ4e«- 

act*ivif^.AS a r e  £ lao  v a l id *  I f  t h e i r  t r a i n i n g  Vas been  sound 
they w i l l  S p o t  the  p o s s i b i l i t i e s  fo r  r e c o n s t r u c t in g  h i s t o r i ­

ca l  e v e n ts , changes and  p e r s o n a l it ie s  im a g in a t iv e ly , acd  the 

te a c h e r  oan e*^phaeise the  ia p o rtan c e  o f  f in e r  p o in ts  o f 
h i s t o r i c a l  in q u ir y  in d is c u a s io r  w ith  in d iv id ija ie  or ssiall 
^proops, r- th»r  than  s p o i l i n g  t h is  out on the c a rd .

____
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The teacher raufit be sensitive to the developir.fT requtrsaj^nts 
of pupile working at this level io particular , and herp the 

of optional oarrts is a  cieans of providiog for th® very 
i^pid  worker• But invoetigatiorj in depth is to be ^Tged for 
eacla chosen topic of etudy, in order to exhaust th^ range 
o f poaetbili-ties I ’ volvc'd rath or thau to rush too hastily 
to ar^otber tonic.
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Roinan Britain  Workc<‘>rd 5

KADRlAvtg VALI

(Picture)

Consult the books in  the claea history libiery  oyi Ptocan 
B rita in , in particular The Rooan Prontiero of Britain by 
D *R . W ilson) The ^oman Icrperial A m y  of the Piret and 
Socond Centuries by (?• Weisetor; The Bomans to BcotleT^$ 
by 0* Thomson; Handbook to the Jcoisan tfali by I .A .  Bichroonj

1 Why did Hadrian but Id a v a il  across B ritain  between tlrfl 
Solway and the Tyne? Why vi^re no other routee suitahl^ll

2 ?ind a picture of s British  h 111-fort ( 0{i Haiden Cnstld 
or Hod flill ) and compare it  w ith  Hou6^stc^^e es a for'i 
fica tio n . Illustrate  your answer.

3 I f  you were an energy of the RoKuana tyytrig to brsak 
through the w b H  fron the north, whsra do you think 
ite veakoet poln-ts vould bo? toy?

4 The Bmpc^or Antoninus Tins decided to build a wall ir
Scotland in  abovit A3> *142. Imagine and writ© a conver­
sation betweon Antorm us and his senior advisor abo\>t 
building  the wall in Scotland in which they discuss 
vhy Hadrian 's ’'»all 1b  no lone“'er su itable , and in what

ways the new wp.ll should bo diffe* .snt#

5 5 ith e r , rako a scale model or drew a  ::icture of part
of Hadrii'?n*e Wall* Do both i f  ycu w ish .



Table ff®0(er*p';y Progrfm Monitoring Fora

Pleaae ticV the most appropriate reepcnse to each qvestlbn 

Tlok box 1 for Definitely Yes ___________________________________

Tick boK ? for Probably Yes

Tick box 3 for Don’ t know ___

Tick box 4 for Probably Bo ^  

Tick box 5 for Definitely' To

— 1

'I'

intexcBting?

Uas th'trs cno'^gh gruld-'ince od  the linlt(e)?

5* Dl<3 yov’ find  the lay cut of *ho uriit(e) 
satisfactory?

4 . ’-̂ ould you prefer to have the objective core 
precisely stated?

5* Did you find basic resource^* (including 
booke) easy to fird?

6 , Would you like  Pore ancillary  o^terlals 

to y o u ? (If  ao, specify at end of 
cueetlorraire)

-»5 4 3 2 1

□□□D
□ □□0 □
□

—

□n U
□ □□□□

U  □

□  □ n o
Dia you think the unit too diffictilt for 
your pupIIP?

ted yo^ir teacblnf « '7 lo?

10* Did the uclte tn thie course cnoourage you 
to a lter  your S i /2  syllabus at a ll?

11 . Do you thick meeting vitb other teachers 
atteinptirif these unite wo\ild holp yow 1t) 
your teaching of it?

12* Do you think the course of URits ie  genor- 
a lly  too long?

1
i

J , □ a

□ □ □ □ I

□ □ n L

□ □ □ □

0  □
—

□

□ J -T

D
Source ; B , J  .McOetterick, "Geography Pro^rarrme Monitoring Jor^ ’ 
(Soott:*eh Centre for Social Subjects, •lo r & Q h ill  College, 6lar>
197 5 ) • Mimeo graph j<3 •
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Fiff, 6  S ix t h  ^orm  M athGrnatlcs: fonu  D 

¥ ^c&p :e  ♦. • . . . .  7 .  • — ^  ^
Trial no. . . .

Rftme

This iB not a test Qnd there are no ’ r i ^ t '  or 'wrong' anevers, 
Vould you l/><3ioatr tJpe decree to which you %gr©o or disagree with 
the gtatensente in qvotation oarka on the scalo explAin^d on th ii^  
shsct. (Thle is included below#)

1 'The qtieetions were guitQ intereeting’ Agree dlsJ

Q  □  □  □  O""
2. 'The queetlone were d iXficult  to

ur^deratard* Agree di?4i

u  □  □
3 ' I  would have preferred straight 

exercises without the probleos'

4 ' I  would ] ike to try a package on 
fl'*other topic'

Agree

Agree

□ DQ
diB2
gr^c

\
dlSB

r r d

5 . ’ looking at iftathematics in this w*»y
one can realty f^ee *rbat it  Is  ^ettin^  Agree 
p t '

6 ' I  coul^ not ?ee th^ wood for the

__ _ a w

u n n u c
dia-
artfl

Vould you tiok the appropriate tox or delete the i napproprl^to 
phrase: Yea

7 'MatheEatios is lay favouri^Q alxth fora eubj«ot'

8 ’H'^thematics is the sixth  for® eunject 1 like 
leaet *

□ □ 
□

9 ' I  worked very h&rd/quito hard/not 'very herd on the paok?/*©' 
l6 ‘ I  generally find roatbenatice hard going/fs-irly hard/quite ecisi

Hsijjf? any other school euhjects or topics in  current a ffa ire  or , 
fonerai sk ills  and knowledge which you find  Inters tings

foTlld yott comment on th© following etat^.mente:

I  *The pAcVa^ee brings out the uSe of mathems.tics and makee the 
subject more interecting^ .............................. ...................................... ..

2 'The package would be improved i f  there vere no "prohleJ??B" in 
it  but no re concentration on straight algebra’

Any other coonf=nts on the pac’-ages

Which 0ub;fects beside w t ^ e ^ t i c s  are you stuf’ylnr a't A lev--l?

Oontd /-
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Answering code for the questionnairo

T o  a n s w e r  t h e  q u e s t i o n ^  o n o  p u t s  a  t i c k  Id  o o e  o f  t h e  a p a c o s ;  

A ^ r e e  _  „  _  ^  ___  d i s a g r e e  m eans ' I  a r r e e  v e r y  m uch*

Agre'^ dlaagree ’ I  agret.' with reaer'yations

□ ODDD

‘gree

□  □ □ □ □
r—I dieagroe

*I n e it h e r  a g re e  ror  diPagre* * 

' I  d ia ag re o  sonew h^t*

Agree disag^iee * I  d is a g r e e  etron/?ly^
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AF?''VT>11 i r  

F A im O ?  SBC05T3ARY G IR IS ' SCHOOL

Kosday

Tuesday

Wednesday

Tb\areasy

Priday

Tear 5o
M /fi e e 

E 2 W M

Year 4

B B M K 
M M e e

Tear 5 Tear 2

o
P- B K M 
H n  e e

/
E B F F 
P P e e

S S ;r s  
Pt6 F e

F

e
M M Pe Pe 

Pe Pe M W

M W Pe Pe 
Pe P© K M

W W Pe Pe 
P« Pe K M

E B Fre P 
Fro F B £

Tear t

E S P F 
P P  e e

W K Pe Pe 
Pe Pe M M

B E P F 
F F  e e

K  M P© Pe 

Pe Pe M K

Proposed Timetable ^llooation 1975-^
Key
H »  Humanities (Rietory, t>eo^rapby* Sociology, Religious 

Education)
& s  SngXisb 
M* K&theiD&ticfi 
0=  Ifein optione
Xa; Science (General Science, Ho»e EGorooice)
Fa French
As Arts (Art, FTueio> Kover-ent, larara, Bn^lish)

Fre« ft-ench Studies 
Pe* physical BducPtion (©ee also Hoveoent)

Needlecrafta occnjr within Home Bconon?lc8 or witfaia Arts.
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"Tq erpand the Fairiop ■timetabl©^ the explanation of a 
sample situation may aervQ to . For instaroe tht?
letter denote^? Humanities. Por our pvirpoaes we uQd this 
word to describe the subjects Hi£5tory, Geography, Sociology 
and RellpioviB Bducatior In the f ir s t  three years of th<̂  achool. 
Pour apaciaiiete fora a te&a' and tbey w ill  a l l  be vorking 
Bifflultaneously in the sace ago ^roup* I f  they wish to g^vR-s_ 
leoture to start the aeseion and follow it up with vork-sheats 
in  the four subjects> the ti:.ie^table allows th is . I f  they each 
wish to teach fo r  o«e lesson one ciese in the year ^o u p >  the 
tjnjet^ble w ill  allow  this,.-If owtside spoalcer ie to ad^refiQ
the year group he can easily  be aocomodated
sim ilarly educational visits can be aggan^^:*^ for~tJie half day 
without any other subject teacher being inconvenienced*

Tne advantage of this flexible  arrangeroent, only 
poeeible of because of vtixed a h ility  grouping for a conmen 
currl0*1̂ 1 uffi, are very obviouc* It  is a  positive erjcoui^gement 
to any group of s t a ff  who wieh to write a theicatic syllabus.
The iDo^t recent sxeiKple of the use o f this was when I  saw a 
year group workiag on the thecie o f  V e a i t h / p o v e r t y T h e  
flietory syllabus wea a fa irly  etraightfoivord chronological 
story of thp British  altitude to poverty and wealth over the 
poet few centuries, w ith  emphasis on the church assunption 
o f raeponfiihility fo r  the poor followed by state rosponsibiii-  
ty , !The geographical syllabus dealt with areas of the world 
with natural resources a ad tha developcient of trade. The socio­
logy teacher used the local environment in which to find 
examples of poverty and wealth and took discussion lessons on 
deprivation, huinan needs, family l i f e ,  environaental hardship 
and So forth. The R%E, teacher pave lesso^is on the holy pover- 
th ideas that St . Francis and other saints end ascetics h&ve 
e^remplified.

- M-R. Horne
The Read teacher
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