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Foreword

Human rights, disarmament and new international economic order 
hay^e acquired new importance in the present day world. Creating aware­
ness iin our students about the contemporary world problems and making 
theim ^understand various aspects of these problems should go a long way 
in prom oting international understanding and world peace. From this 
poimt o f view NCERT readily agreed to implement the Unesco project on 
the study of world problems on behalf of the Indian National Commission 
for Cooperation with Unesco.

The Department of Education in Social Sciences and Humanities, 
NC’ER.T was assigned the responsibility for the project. I am happy to 
not<e tha t inspite of the limitation of time, the project has been success­
fully completed by the Department under the over-all supervision of 
Pro.f. B.S. Parakh. Dr. D. S. Muley, Reader, NCERT who worked as 
the project coordinator, has now come out with the final report. This, I 
hope, would be found to be useful in many ways.

Fo»r the implementation of the project we have received help and 
coo.peration from many persons and institutions. I would particularly 
like: to express my gratefulness to Prof. K. P. Saxena, Jawaharlal Nehru 
Uniiversity, New Delhi, Prof. M. Zuberi, Jawaharlal Nehru University, 
New Delhi, Dr. G. Pant, Jawaharlal Nehru University, New Delhi and 
Dr. V. N. Khanna, Deshbandhu College, New Delhi for preparing content 
material on human rights, disarmament and new international economic 
ord<er. Our thanks are also due to Shri S. H. Khan, Reader, NCERT 
who helped a great deal in developing evaluation tools. I am also grate­
ful to  Delhi Public School, Springdales School, Lady Irwin Higher 
Secondary School and Jamia Millia Islamia Higher Secondary School and 
thenr participating teachers for providing all the cooperation and help that 
we sought from time to time.

T.N. D har

Joint Director
New Delhi National Council of Educational
April 11, 1983 Research and Training
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CHAPTER 1

Introduction

The Explanation of the Implementation of Associated 
Schools Project at the National Level

As a follow-up of a Sub-regional Consultation Meeting on Associated 
Schools Experimental Activities relating to international understanding, 
peace and respect for human rights, held at the UNESCO Regional Office 
for Education in Asia and Pacific, Bangkok, Thailand from 2 November 
to 6 November 1982, Ministry of Education and Culture, Government of 
India, asked the National Council of Educational Research and Training 
(NCERT), New Delhi, in may 1982 as to whether it would be wiUing to 
implement a project on the study of contemporary world problems, and 
if yes, what framework for the work schedule would be? Thereupon 
NCERT communicated its willingness to implement the project and sug­
gested the following framework for the work schedule:

(i) Preparatory Phase : (May 1982-October 1982)—Identification of 
project schools; setting up of Project Working Committee and Task Force; 
development of appropriate materials/lesson plans/evaluation tools, and 
preparation of report of the preparatbry phase.

(/7) Implementation Phase: (November 1982-March 1983)—Field 
implementation; evaluation of impact on students and evaluation of the 
project; and final report.

Consequently, a contract was signed between Unesco and the Indian 
National Commission for Cooperation with Unesco, and a communication 
was sent to NCERT in June 1982 to start the Project. NCERT in turn 
assigned the project to its Department of Education in Social Sciences 
and Humanities.

General Statement on the Study of World Problems in 
Secondary Schools at the National Level

Mahatama Gandhi in one of his writings said :
“ I donot want my house to be walled in all sides and my windows to 
be stuffed. I want the cultures of all lands to be blown about my 
house as freely as possible. But I refuse to be blown off my feet 
by any. Mine is not a religion of the prison house. It has room



for the least of God’s creation but it is proof against insolent pride 
of race, religion, or colour.”

This quotation from the Father of the Nation represents the spirit of 
India. Since ancient times India has been a great believer in the essential 
unity of mankind. The old saying in Sanskrit, Vasudhaiva Kutumhakam 
(the world is one family) is an ample evidence of India’s belief in the 
underlying unity of mankind, irrespective of race, creed and nationality. 
The spirit of international understanding has been enshrined in the Indian 
Constitution in the form of article 51 which directs the state to promote 
international peace, security and maintain just and honourable relations 
between nations. This constitutional directive and other events in con­
temporary India such as the National Struggle for Independence and the 
basic principles of Indian foreign policy had a great influence in shaping 
the Unit on International Understanding in the social studies curriculum 
at the secondary level.

At all stages of schooling an independent unit covers the study of the 
United Nations, its organs and functions. Through the study of this unit 
interest in the world problems is promoted. These problems are under­
stood in the context of the basic principles of Indian foreign policy and 
the world politics.

Recently the emphasis has shifted from mere study of the structure of 
the UN to the understanding of its positive role in solving world problems 
and the limitations it has in performing its role. Emphasis has also shifted 
from the study of major powers to that of Asian and African countries 
and their role in the maintenance of international peace and security. 
Thus, the world problems are studied at the secondary level in the context 
of Indian Foreign Policy and the UN. The study of world problems as 
an independent unit does not yet find a place in the curriculum of secondary 
schools in India.

Out of the three contemporary world problems namely human rights, 
disarmament and new international economic order (NIEO) that have been 
selected for study under the present project, human rights is the only 
problem which is studied in some form or the other at the secondary level. 
The study of citizens’ rights and duties in general and the study of Funda­
mental Rights and the Directive Principles of State Policy enshrined in the 
Indian Constitution gives students enough awareness of various civil, politi­
cal, social and economic rights. In the national context students are also 
made aware of various violations of human rights.

At the secondary level a course of world history has been introduced 
under the lO-f-2 pattern of schooling. As part of the study of world 
history students study the historical evolution of human rights and the 
gross violation of human rights in some parts of the world specially in the 
Union of South Africa.

Disarmament and NIEO are comparatively new and more difficult for 
students to comprehend. Hence the need for such an experimental
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INITRODUCTION

prroject to prepare, implement and evaluate material on these world 
problems.

The following units in Civics, History and Economics at the secondary 
lewel are best suited for linkages with the three themes;

S(ubj<ect Unit Grade

C.ivics 1. India and the World VIII
2. Govt, at the State and National 

Levels, fundamental rights and 
directive principles of state 
policy given in the Indian
Constitution IX-X

3. India and the United Nations IX-X
4. Social and economic challenges

before our country IX-X
HTisWry 1. Democratic and Nationalist
{W otld  Revolutions and Movements IX-X
HTisWry) 2. Socialist Movement and the

Russian Revolution IX-X
3. World after the Second World War . IX-X

Eaonamics 1. An Overview of the Indian Economy 
(Stage of Indian Economy with 
reference to developed and deve­
loping economy) IX-X

2. Foreign Trade IX-X

Definition of the Objectives and Scope of the Project

The objectives of the Project are as follows:
1. to develop pedagogically valid and tested learning-teaching mate­

rials on human rights, disarmament and new international economic 
order;

2. to make students study, reflect on and comprehend the various 
dimensions of three contemporary world problems;

3. to make them acquire competence to identify problems, analyse 
them and find the solutions in their respective context;

4. to develop in teachers the competence to teach such content areas;
5. to promote inclusion of study of world problems in the secondary 

school curriculum.
Stcope of the Project

Three world problems namely human rights, disarmament and new 
initernational economic order were selected for the project. Since the 
prroject was to be completed by March 1983 and since the funding for the



project was limited, only four schools* from Delhi were selected for field 
implementation. The selected schools included two Associated schools; 
one public school and one government-aided girls school. The leaning- 
teaching material was initially prepared iii English for implementation in 
the four schools of Delhi. The whole project material was then translated 
in Hindi language for try-out in another set of Hindi-medium sciools 
including two schools from rural areas. However, shortage of time did not 
allow us to implement the project in Hindi-medium schools.

Under the 10+2 pattern of schooling there is a system of general 
education upto Class X. Units such as India and the World, India and the 
UN, How nations work together for international peace and development, 
The world after the Second World War etc. form part of curriculum at the 
Secondary level. Though Class X would have been the ideal class for field 
implementation, but since students of this class are pre-occupied with their 
preparation for public examination, it was decided to implement the 
project in Class IX.

The karning'teaching material was implemented in nine class periods 
which included one period for pre-test, three periods for human rights, 
two periods for disarmament, two periods for NIEO and one period for 
achievement test.

*The list of participating schools is given in Appendix (i).
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CHAPTER 2

Implementation of the Project

Description of the Main Phases of the Project

1. Planning and Organisation
From the point of view of effective implementation of the project, 

NCERT set up a Project Working Committee. Care was taken to include 
in the Project Working Committee subject experts from the University, 
sclhooi teachers who were going to implement learning-teaching material, 
ex’.perts from the teacher training institutions for evolving methodology 
amd evaluation and few experts from the NCERT. The school teachers 
wlho were going to implement the material, were associated with the 
pnoject right from the initial stages with the result that on the one hand 
thte process of organisation and planning could be adjusted according to 
th(e real needs and on the other no need was felt for elaborate orientation 
o f  teachers for implementing the project.

The Project Working Committee in its two meetings on 26th July 1982 
amd 5th August 1982 designed and finalised guidelines for content, metho- 
do)logy, management and evaluation of the project.

NCERT also set up a Task Force which in its first meeting on 21st 
Amgust 1982 prepared and finalised a general format for classroom lesson 
plans and evaluation scheme. The Task Force also prepared major under- 
staindings in the areas of human rights, disarmament and the new inter- 
naitional economic order on the basis of which content material was 
developed. The learning-teaching material and also the detailed procedure 
foir implementing the project were discussed and finalised by the Task 
Force in its two meetings on 23 and 24 December 1982.

The implementation of learning-teaching material was to start in 
Ncovember 1982 but due to the IX ASIAD (Asian Games) held in Delhi 
from  19 November to 4 December 1982 the schedule of implementation 
wais postponed by about a month. As per revised schedule the.implement- 
atiion started in January 1983 and was completed in the first week of March 
19>83.

2. Content and Method Applied
(a) C ontent Selection

Disarmament : Since mankind is confronted with a choice either to 
hailt the arms race and proceed to disarmament or to face annihilation of



the human race, all efforts in the disarmament process aim at removing 
the threat of a World War—a nuclear war. The unbelievably destructive 
capacity of the modern nuclear weapons has made it imperative to consider 
nuclear disarmament as the most acute and urgent tasks of the present 
day.

Being a developing country with finite resources, India considers socio­
economic development of its people as the first national priority and there­
fore she would sincerely prevent herself from being involved in the 
wasteful and dangerous arms race. The close relationship between expen­
diture on armament and economic and social development, is easier to 
understand in the Indian context.

India being presently engaged in the task of social and economic recons­
truction of its society, has great stake in world peace and security. One 
of the constitutional directives laid down in the Indian Constitution to the 
Government is to promote international peace and human brotherhood. 
Thus, the basic tenet of India’s foreign pohcy has been to ensure that war 
is no longer considered as an instrument for settling international disputes, 
and this is the ultimate objective of disarmament also.

It is necessary to understand that there are some real obstacles to 
disarmament, such as states seeking security, the size and complexity of 
the arms race, lack of political will, and vested interests which want to 
perpetuate the arms race. In such a,situation, it appears that the UN has 
a central role of primary responsibility. But then, the duty of governments 
and peoples of the various countries of the world to contribute to efforts 
in  the field of disarmament cannot be over-emphasized.

New International Economic Order : India’s major concern about socio­
economic development of its people, in fact, runs across all the three 
major themes. The national effort in the area of economic reconstruction 
is thwarted to a great extent by the present international system of 
economic and trade relations, which has so far worked in favour of the 
affluent countries and against the poor and developing countries. Lasting 
international peace can be ensured if inequalities between the industrialized 
countries of the North and the developing countries of the South in terms 
of national income and standard of living, are reduced. The UN General 
Assembly’s call in 1974 for the creation of new international economic 
order, therefore, aims at coordinated and planned change in international 
economic structures and institutions, that would take into consideration 
the interests of all countries, developing and developed. India has been 
taking a leading role in various efforts and negotiations that are going on 
in international forums towards establishing a new international economic 
order. Common efforts by all nations will be necessary to assure adequate 
world food production and the availability of energy and other pre­
requisites to development.

Human Rights : The study of Human Rights does not pose much of a 
problem, mainly because, in India, students have been studying about
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im plem enta tion  of the  pro ject  • 7

citizen’s rights and duties right from their primary grades. Study of the 
Constitution of India and the Fundamental Rights of Citizens, incorpo­
rated therein, forms an important part of the curriculum at all the stages 
of schooling. Since the Constitution of India recognizes and guarantees 
more or less all the important human rights mentioned in the Universal 
Declaration of Human Rights, it is interesting for students to compare the 
two documents.

Some schools in India observe 10 December as the Human Rights Day. 
It is all the more interesting for them to study hovî  the Universal Declara­
tion of Human Rights, the International Covenant on Economic, Social 
and Cultural Rights, the International Covenant on Civil and Political 
Rights, and the optional protocol to the International Covenant on Civil and 
political Rights, together make up the International Bill of Human Rights.

The roots of the concern for human rights can be traced to the 
humanist traditions of world history including Indian history. Though 
all the civilized countries of the world today recognise and guarantee 
basic human rights, there are some governments such as the Government 
of Union of South Africa, which deny these rights to their citizens. Denial 
of human rights by such governments should be strongly condemned.

Recognizing and guaranteeing human rights by the national consti­
tutions and governments is one thing and creating proper social conditions 
in the society so that all sections may enjoy the human rights equally, is 
another. With the support of the Constitution, law and government, 
India is presently engaged in creating these proper conditions. The task 
is difficult because of India’s long history and tradition, and its poverty 
and illiteracy, but the growing awareness of the people of their rights 
should make the task easier. Thus, besides government, people can play 
an important role in making it possible for all sections of the society to 
enjoy human rights equally. There is -a need to understand that unless 
economic and social disparities are removed from the society, enjoyment 
of human rights will continue to be the privilege of the few.

There is a close relationship between Disarmament, New International 
Economic Order and Human Rights. The solutions to these problems 
alone can ensure world peace and international understanding.

Thus, the above-mentioned concepts and understandings formed the 
core of the content material that was developed for the project. Care was 
taken to ensure that the essential understandings* get adequately reflected 
in the content material. Need and importance of such a content material 
can be appreciated in the Indian context where textbooks and textual 
material play a central role in students’ learning.
(b) M e th o d o lo g y  S e le c t io n

The Indian National Commission for Cooperation with Unesco has 
been taking an active interest in curricular improvement concerning edu-

♦The list of major understandings for each theme is given in Appendix (ii).



cation for peace, international understanding and human rights. In 1965, 
the Commission had organised a National Seminar which recommended 
specific instructional items for different levels of schooling. These recom­
mendations were later incorporated in school curricula in the new pattern 
of schooling, popularly known as the 10+2 pattern, by the National 
Council of Educational Research and Training (NCERT) and its counter­
parts in the States.

The learning-teaching material for the project was structured in two 
portions namely, content and methodology. It was considered necessary 
to first develop content material in the form of textbook chapters on the 
three themes covering their essential aspects. The content material was 
developed with the help of three subject experts from the university system. 
On the basis of the content material, the project school teachers constructed 
classroom lesson plans with detailed methodology.

For field implementation two approaches were proposed to be adopted. 
The main approach was to treat each of the three themes as a separate 
topic with its specific and unique aspects as well as its relationship with 
the other themes. This approach was to be further supplemented by 
linking the three themes to the existing curriculum units in different subject 
areas at the secondary stage. However, some difficulties were visualised 
in adopting the second approach particularly in terms of its evaluation and 
also in view of the fact that Indian school system is an examination 
oriented system and that what is not examined in the public examination 
is not taught in the classroom and what is not included in the curriculum 
is not examined. Moreover, for linking the three themes to the existing 
curriculum it was essential to start a field implementation at the beginning 
of the academic year i.e. July. This was not possible this year because of 
the delay in starting the project itself. Nevertheless, efforts were made 
to establish linkages wherever possible.

While constructing class-room lesson plans the project school teachers 
were advised to make wide use of audio-visual material which they pro­
posed to collect from the UN Information Centre, Unesco Library and 
Foreign Embassies in Delhi. It was also proposed that in order to 
promote an enquiry approach students could be asked to collect relevant 
articles, news items and cartoons from newspapers and magazines. 
Students might also be asked to prepare some aid material such as picture 
charts as a part o f practical activities. They could also be asked to under­
take a study of socio-economic conditions of the weaker sections of the 
society in the neighbourhood or a study of the conditions in which 
children of the weaker sections Uve. Involvement of the community in 
some form such as inviting an expert to speak to students on world pro­
blems could also be the part of methodology.
Evaluation

The following evaluation scheme was drawn up for evaluating the 
learning-teaching material and the project in all their aspects :

O ' STUDY OF WORLD PROBLEMS IN SCHOOLS



I- Pre-try-out test of learners
II. Try-out of material and methods

(a) preparation of tools for evaluation by teachers 
{b) preparation of tools for karners’ evaluation 

(/) tools for evaluation of learners 
(/i) tools for evaluation by learners

III. Orientation of teachers
IV. Actual try-out

{a) recording observations by teachers about learners’ performance 
and their own performance after each lesson 

{h) learners’ evaluation (Ilb)
(c) recording the findings in the given tools (Ila)
Analysis of the findings of the try-out and preparation of report

VI. Review of the material and method in the light of evaluation 
WII. Project evaluation by participants 

{a) preparation of tools
{h) analysis of findings and prepg.ration of report.

V III. External evaluation of the project.
Educational and Reference Materials Used

In most of the schools charts and small booklets were widely used for 
diifferent themes. The main source of these materials was UN Information 
Centre, New Delhi. In some schools films and photo-albums were also 
ujsed. Some aid material such as charts, models, sketches etc. were pre­
pared  by students themselves.

The content material and a few reference books were supplied by the 
National Council of Educational Research and Training, New Delhi. The 
dietails of this material are given in Appendix (iii).
4}. Impact on School Life and Community 
Pre-test*

Before trying out the content material, a pre-test was given to students 
w ith  the objective of finding out how much they knew about the world 
p)roblems. The project school teachers found the pre-test very useful 
firom the point of view of making suitable adjustments in their lesson plans 
imcluding the strategies in terms of emphasis on various aspects of the 
w orld problems. It was thought that it would be interesting to compare 
tlhe results of pre-test with those of the achievement test.

Study of the Fundamental Rights and the Directive Principles of State 
P*olicy is an important part of Civics curriculum for all stages of schooling 
amd therefore students’ understanding of human rights as revealed in the 
p)re-test, was found to be satisfactory. However, the international dimen- 
siioii of human rights was not clear to a large number of students. For 
oxample, about 60 per cent of the students did not know why December 10 
is  celebrated as the Human Rights Day. Though about 85 per cent had

*See Appendix (v).
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heard about ‘apartheid’, their understanding of its meaning and impli­
cations was not clear.

Nearly all the students are aware of the arms race and its dangerous 
consequences in terms of large scale destruction of man and material. 
Though most of them were also aware that in the event of a nuclear war 
between the U.S.A. and the U.S.S.R., the entire world would be destroyed, 
some tended to think that since none of their relatives lived in these 
countries, they would not be affected individually.

Pre-test revealed that the students had absolutely no idea of what NIEO 
means and what it aims at. Nevertheless, most of them had an elementary 
knowledge about the developing and the developed countries, and the 
inequality between the two.
Evaluation o f Material*

A questionnaire was administered to both students and teachers to find 
out adequacy and effectiveness of the content material which had been 
distributed to them well in advance. The students and teachers pointed 
out many parts, paragraphs, terms and concepts which were difficult for 
students to understand. Of these some appeared to be difiicult mainly 
because they were quite new to the students. Such portions and concepts 
were clarified by the teachers to the satisfaction of their students. However, 
most of the difficult portions and concepts were brought to the notice of 
the authors who made suitable changes and modifications in the textual 
material accordingly.

The glossary with brief explanations given at the end of each topic 
was found to be very useful by both the teachers and students.
Evaluation o f Methods-^

The number of lessons on each topic as decided earlier, was as 
follows ;

Human Rights 3 lessons
Disarmament 2 lessons
New International Economic 
Order 2 lessons
However, the actual number of lessons delivered on each theme, varied 

from school to school.
Though one set of lesson plans on each theme was prepared, the project 

school teachers were allowed to make changes and modifications accord­
ing to their own needs and local situation. Thus, the methods and 
techniques that were used by the teachers in actual class-room teaching, 
were not uniform. The evaluation of methods which was done by the 
teachers and students, did not reveal much in terms of effectiveness of the 
various methods and techniques that were used.

Most teachers relied on lecture-cum-discussion method supplemented 
by question-technique. Students’ activities consisted mainly of preparing

♦See Appendix (v). 
fSee Appendix (v).
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charts and models, and collection of pictures and photographs. In Jamia 
Millia Higher Secondary School a survey of neighbouring slum area was 
conducted to find out the socio-economic conditions of the people. Students 
went in groups of four or five and interviewed the children and their parents. 
In Delhi Public School the building construction workers were interviewed 
by students. In all the project schools community resources were used in 
the form of inviting guest speakers to speak to the students on the world 
problems. The evaluation revealed that the students enjoyed discussing 
various aspects of the problems with the guest speakers.

Only in one school viz., Delhi Public School a film on disarmament was 
shown to the students and this was followed by discussion. In Lady Irwin 
Higher Secondary School which concentrated mainly on human rights, 
an exhibition of charts and models prepared by students was put 
up. In the same school as a part of the school cultural programme, the 
students staged skits depicting human rights problems.

Self-evaluation*
Self-evaluation was done by both teachers and students. All the teachers 

were satisfied that they could successfully handle the topics. The major 
difficulty faced by teachers in implementing the project was that audio­
visual material such as films and filmslides were not easy to get. More­
over, even when such material was available, its use in classrooms depend­
ed on various factors. In fact, most of the schools do not have the 
proper conditions to effectively use such material.

The school system in India being a rigid system particularly at the 
secondary level, allows little scope for such experimental project as this. 
The teachers who are tied down to the normal school activities, can hardly 
devote any time for experimental projects. However, in spite of this 
difficulty the project school teachers could implement the project to the 
best of their ability.

Self-evaluation by students did not result in any meaningful conclusions 
and therefore, it proved to be a futile exercise.
Achievement Test*

After trying out the material and methods an achievement test was 
administered to the students with the objective of finding out how much 
they have learnt about world problems.

The results of the test revealed that there was a considerable improve­
ment in students’ understanding of various aspects of the world problems. 
The student showed better understanding of the concept and problem of 
human rights in the national and international context. The meaning of 
‘apartheid’ and its various implications were fairly clear to them as 
revealed by the test. When asked to suggest measures which should 
be taken to provide for better enjoyment of human rights in India,

•See Appendix (v).
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most of them suggested that education be made available to one and all 
and discrimination on the basis of caste be done away with.

The students now showed greater awareness of the need for disarma­
ment. They understood that the vast amount of money which is being 
spent on arms race, could be used to provide food, shelter and jobs to 
the people in the developing world. They showed a fairly good under­
standing that the arms race would not only result in a major catastrophe 
for the whole world, but it would also mean the denial of human rights 
to the teeming millions of the developing countries.

A few students held colonialism as an important factor for the existing 
disparities between the developing and the developed countries. Lack of 
industries and the necessary technical know-how was another reason for 
the inequality as pointed out by the students. With the establishment of 
NIEO, the students now believed, the world would be a world of equals and 
the basic necessities of life could be provided to one and all. •
Students’ Views on the Study of World Problems

After completing the try-out of learning-teaching material a brief 
questionnaire' consisting of six statements was administered to the students 
to elicit their views on the study of world problems.

Nearly ninety three per cent students agree that the world problems 
such as human rights, disarmament and new international economic 
order affect the Indian people in general. They, therefore, believe that 
every Indian should be concerned about the solution of these problems. 
There is a common notion in the country that since India is faced with 
overwhelming problems of poverty, illiteracy and unemployment, she 
should concentrate entirely on the national effort to solve these internal 
problems rather than paying unnecessary attention to the solution of world 
problems. This common notion is partly due to the lack of awareness of 
the fact that [many of our national problems and their solution are inter­
linked with the world problems and their solution. In this context it is 
interesting to note that 67 students^ out of 118 have agreed that India 
should contribute substantially in terms of its resources to international 
efforts to solve the world problems.

An overwhelming majority of students have shown their willingness to 
contribute their bit for the upliftment of weaker sections of the Indian 
society. The purpose of including the statement No. 4 was to find out 
how many students have been sensitized to the plight of weaker sections. 
The students’ response to the statement as can be seen in the Table, is 
very encouraging.

The Indian school system which is an examination-oriented system, 
does not encourage students to take up studies which are beyond their 
syllabuses. In such a rigid situation students generally do not show

1. See Appendix (v).
2. See the accompanying Table 1.
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interest in tjie topics outside their prescribed syllabus. It is, therefore, 
heartening to note that a vast majority of students have shown their 
genuine interest in the study of world problems which is beyond the scope 
of their existing syllabus. The majority of them also feel that the study of 
world problems should be included in their syllabus. However, a few of 
them have expressed the fear that this addition to their syllabus would 
make the content-load still heavier.

TABLE 1

Students’ Responses to the Questionnaire to elicit their Views 
on the Study of World Problems

Statements Number o f  Students' Responses
Strongly Agree Agree Neutral Disagree Strongly

Disagree Total

1. World problems namely, 
Disarmament, Human 70 
Rights and NIEO affect
the Indian people in 
general.

2. Every Indian should be 
concerned about the 80 
solution of these 
problems.

40 1 6 1 118

33 1 4 0 118

3. Despite its internal 
problems India should 
contribute more of its 
resources to an inter­
national effort to solve 
these problems.

30 37 20 18 13 118

4. I would contribute at least 
Re. 1 towards helping the 
upliftment of weaker sec- 64 
tions of the Indian society.

42 5 3 4 118

5. Since the study of these 
world problems is not inclu­
ded in our syllabus, I have 
no genuine interest in these 
problems.

6 . 1 feel that the study of 
world problems should be 
included in our syllabus.

54

22 80 118

38 10 9 7 118



Project Evaluation*
The persons associated with the project were asked to evaluate the 

project in terms of the sequential steps that were taken to implement the 
project. They were asked to comment on the procedures adopted in the 
selection of project schools, composition and working of the Project 
Working Committee and Task Force, content selection and preparation of 
learning-teaching material, field implementation and evaluation. All of 
them, more or less, agreed that the project was completed satisfactorily in 
all its aspects. However, most of them commented that the number of 
selected schools should have been large enough to cover more teachers and 
students. It is true that involvement of large number of schools would 
have enhanced the validity and authenticity of the project. But by way of 
explanation it must be mentioned here that due to lack of funds and time 
this could not be done.

The project material was translated in Hindi language and it had been 
proposed that the learning-teaching material would be tried out in Hindi- 
medium schools which would have included at least two rural schools. 
Again this could not be done due to lack of time.
External Evaluation

In the evaluation scheme it had been proposed that the project would 
be evaluated by some external agencies and experts. This could not be 
done due to lack of time.

Foreign visit o f Dr. D.S. Muley^ Project Coordinator
As a component of the project activities, three project personnel from 

Philippines, Thailand and India visited each others’ country between 24 
August and 7 September 1982 culminating in a Synthesis meeting at the 
Unesco Regional Office for Education in Asia and the Pacific from 8 to 10 
September 1982. Dr. D.S. Muley, Project Coordinator visited Manila and 
Bangkok to study the implementation of the project in Philippines and 
Thailand respectively. Some of the highlights of the experiences from the 
study visit to the Philippines were as follows :

1. Flexibility of the educational system and the uniform use of one 
language, i.e. English, in all the schools, are the two distinct advantages 
that Philippines has over India. Constraints of an examination—dominated 
system are also not there in Philippines. These a(Jyantages make it far 
easier for teachers to establish linkages between the Project themes and the 
existing curriculum.

2. The Project schools are all under the control of the Government 
and therefore the support of the Government makes the task of field 
implementation of the project easy and effective. In India, the Project 
schools selected for field implementation are English-medium schools and 
most of them are not under the direct control of the Government. The 
success of the Project in this case therefore, depends upon how and to

*See Appendix (v).
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what extent the Project managers are able to secure willingness, co-opera- 
t;ion and help from the Project schools.

3. The resource material on the selected themes was made available 
t.o teachers who prepared the classroom lesson plans individually. Thus, 
i t is possible to see variety of techniques used by different teachers on the 
siame theme. There are definite advantages of each school having a 
sieparate lesson plan on each theme.

4. Because of the use of English language uniformly and also because of 
tihe nature of contemporary Filipino culture it is possible to introduce 
effectively the collective singing of songs in English, e.g. “ We are all one” 
aind “ Ebony and Ivory” .

5. Some of the following techniques were used in classroom situation 
v ery effectively ;

(a) Meet the Press (initiating T.V. feature).
ih) Students preparing charts on various Human Rights.
(c) Small plays on social discrimination as a part of Human Rights 

problem.
What is worth mentioning is that when students are given freedom to 

sttudy and analyse any problem, they can come up with brilliant ideas. 
This was visible specially in sketches prepared by students on disarma- 
rment.

Some of the highlights of experiences from the study visit to Thailand
a.re as follows ;

1. Like India, Thailand also has a language problem, though not 
equally complex. In Thailand all the Project schools have Thai 
as the medium of instruction. With the help of subject experts, 
project teachers are preparing classroom lesson plans in Thai 
language.

2. Like India, Thailand is also in the preparatory stage.
3. I had an opportunity to talk to students in the classes. The 

nature of questions asked by students showed their awareness of 
human rights problems in India and Philippines.” *

5.. Arrangements for Training Teachers
Since the project teachers were associated with the project right from 

it;s initial stages, there was no need for an elaborate orientation of teachers. 
However, procedure for implementing the learning-teaching material and 
evaluation tools was prepared and explained to the teachers before the 
actual try-out.

Results Obtained (Successes-difiiculties)

NCERT being an autonomous body set up by the Government of 
In d ia  to deal with all aspects of school education including curriculum

♦UNESCO Report; Synthesis Meeting, Associated Schools P ro ject: Classroom 
Study of Contemporary World Problems, Bangkok, 8-10 September, 1982.
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development and textbook preparation, has acquired rich experience in the 
preparation and production of proto-type learning-teaching material in all 
school subjects. It is hoped that the various agencies such as the Central 
Board of Secondary Education, Delhi and the State Boards of Secondary 
Education in the country which have the authority to prescribe curriculum 
and textbooks, would incorporate in the near future the study of contem­
porary world problems in their secondary school curriculum. As and 
when this happens the learning-teaching material developed during the 
implementation of the project will be effectively utilised by teachers, 
students and also by the textbook authors all over the country.

Incidentally one useful fall-out of the project is the development of a 
systematic model for try-out and evaluation of the learning-teaching 
material. The Department of Education in Social Sciences and Humani­
ties, NCERT which develops such material in various subjects of social 
sciences for all stages of schooling, can use this model for its future 
work.

Under the project a set of 24 coloured slides depicting students’ 
activities, was prepared and was sent to Unesco OlRce, Paris for the pur­
pose of its projection at the First World Congress on the Associated 
Schools Project which is going to take place in Sofia, Bulgaria from 12 to 
16 September 1983.

Recommendations for Future Work at National, 
Regional and International Level

1. The learning-teaching material was prepared in English and was 
tried out in English-medium schools. The material was translated in 
Hindi language but due to lack of time it could not be implemented and 
evaluated in Hindi-medium schools.

It is, therefore, suggested that the project period be extended to another 
academic year with adequate funding to try-out the material in Hindi- 
medium schools including a few schools of rural areas.

2. In the Indian federal set-up there are 22 States and each State has 
a State Council of Educational Research and Training/State Institute of 
Education (SCERT/SIE) on the pattern of NCERT. It is recommended 
that the learning-teaching material on the contemporary world problems 
should be prepared in regional languages and evaluated in various States, 
in collaboration with SCERTs/SIEs. The Department of Education in 
Social Sciences and Humanities, NCERT, New Delhi is the most suitable 
agency to take up such a project.

3. The First World Congress on the Associated Schools Project is 
going to take place in Sofia, Bulgaria from 12 to 16 September 1983. It is 
recommended that the participating countries under the present project 
should be invited to present their national reports at the World Congress. A
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slide kit depicting students’ activities carried out under the project could 
alsto be projected at the World Congress.

4. In the interest of wider support communication for the project, it is 
reciommended that selected outstanding students and teachers in the project 
be also provided study visits to the participating countries of the project. 
Oni their return, they would be assigned the task of writing about their 
experiences for fellow students or teachers, to be disseminated through the 
ma.gazines and newsletters of the Unesco Clubs and the Associated 
Schools.

5. Generally, the UN and Unesco charts and handouts are at most 
provided as single samples. It is recommended that Unesco assists in 
providing multiple copies of these to the project schools in each country. 
In return, the project schools will provide Unesco relevant feedback on 
the; use of charts and other material in relation to classroom learning. In 
this context, it is recommended that Unesco consider leaving a blank 
spaice on the charts so that overprinting in the national language may be 
dome and thus make the charts available widely, at minimum cost.
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List of Understandings

Human Rights

1. The roots of the concern for human rights can be traced to the 
humanist traditions of the world history, (e.g. Renaissance, the struggle 
for self-determination, writings of John Locke, Jean Jacques Rousseau, 
Thomas Jefferson, Karl Marx and V.I. Lenin, Magna Carta 1215, Habeas 
Corpus Act 1679, Declaration of Independence by 13 North American 
Colonies 1776 and the Communist Manifesto 1848).

2. The human rights clauses in the UN Charter reflect the reaction of 
the international community to the horrors and in-human events that 
occurred before and during the Second World War.

3. The UN has been playing a significant role in promoting and 
encouraging respect for human rights.

4. The Universal Declaration of human rights, the International 
Covenant on Economic, Social and Cultural Rights, the International 
Covenant on Civil and Political Rights, and the Optional Protocol to the 
International Covenant on Civil and Political Rights, together make up the 
International Bill of Human Rights.

5. Indian Constitution recognises and guarantees more or less all the 
important human rights.

6. Though all the civilised countries of the world recognise and 
guarantee basic human rights, there are some governments such as the 
government of Union of South Africa, which deny these rights to their 
citizens. Denial of human rights by such governments should be strongly 
condemned.

7. Unless economic and social disparities are removed from the society 
such as that of India, enjoyment of human rights will continue to be the 
privilege of the few.

8. Various movements for social reforms in India indicate that besides 
government people can play an important role in making it possible for all 
sections of the society to enjoy human rights.

9. Human Rights are essential not only for the development of human 
personality but also for promoting world peace and international under­
standing,
Disarmament 
To understand that

1. the biggest, most wasteful and most dangerous arms race in human
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Ihistory began after the Second World War;
2. the arms race, particularly in nuclear weapons, increases interna- 

ttional tension and runs counter to peaceful coexistence and trust between 
all States;

3. removing the threat of a world war—a nuclear war—is the most 
aicute and urgent task of the present day, because mankind is confronted 
\with a choice either to halt the arms race and proceed to disarmament or 
to  face annihilation;

4. the ultimate objective of disarmament is to eliminate the danger of 
war, in particular nuclear war and to ensure that war is no longer an 
imstrument for settling international disputes;

5. qualitative and quantitative disarmament measures are both impor- 
t;ant for halting the arms race;

6. in a world of finite resources there is a close relationship between 
expenditure on armaments and economic and social development;

7. significant efforts have been made within and outside the UN in 
pursuit of disarmament;

8. there are some real obstacles to disarmament, such as states seeking 
security, size and complexity of the arms race, lack of political will and 
wested interests which want to perpetuate the arms race;

9. though the UN has a central role and primary responsibility in the 
sjphere of disarmament; governments and peoples of the whole world have 
tthe duty to contribute to efiforts in the field of disarmament;

10. there is close relationship between disarmament, human rights and 
iinternational economic order; and

11. India being a developing country has a vital interest in the success 
0)f efforts in the field of disarmament.
New International Economic Order

1. The international system of economic and trade relations in the 
past has so far worked in favour of the affluent countries and against the 
poor and developing coulitries.

2. Lasting international peace can be ensured if inequalities between 
t:he industrialised countries of the North and the developing countries of the 
SJouth in terms of national income and standard of living, are reduced.

3. The UN General Assembly’s Call in 1974 for the creation of a 
‘■‘new international economic order” (NIEO) aims at co-ordinated and 
planned change in international economic structures and institutions, that 
would take into consideration the interests of all countries, developing and 
developed.

4. Various efforts and negotiations are going on, in international 
f'orums towards establishing a new international economic order.

5. Common efforts by all nations will be necessary to assure adequate 
world food production and the availability of energy and other prerequisites 
tio development. ... ...... .
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Content Material

Human Rights

Meaning of Haman Rights

Human rights imply existence of those conditions which are essential 
for the development of the individual as a human being. All of us irres­
pective of our religion, colour or caste, race or sex, are born free and have 
an urge to live. Obviously, there should be such conditions where no one 
should be killed, arrested or detained unless one has done something wrong 
against society, that is against fellow human beings. How and in what 
manner this right or wrong should be determined? Who should decide? 
There should be an established definition of what is right and what is 
wrong and defined in the law of the land. The judgment of right and 
wrong of any action of the individual should be by an independent body 
constituted of independent judges or what is known as ‘judiciary’. No 
one should be deprived of one’s life and liberty unless proved guilty by 
due process of law. Similar conditions are needed for freedom of expres­
sion, freedom to follow a religion of one’s choice and right to work and 
so on.

Thus, human rights are those conditions or claims of an individual, 
which are essential for one’s existence and development as a human being. 
They are claims recognized as such by the state or society or inter­
national community. The concept of human rights has two basic meanings. 
The first is that they are inherent and inalienable rights because they are 
due to an individual simply because of his or her being a human being. 
The second meaning of human rights is that of legal rights, established 
according to the law, both national and international. The basis of these 
rights is the consent of the governed.

Legal recognition makes the rights justiciable, and social recognition 
gives them a reality. The sanction of social recognition lies in the force 
of public opinion. But; this is not enough. Rights are effective where 
they are also backed by law. On the other hand, legal recognition with­
out sanction of public opinion may remain a formality. For example, the 
Dowry Prohibition Act passed by our Parliament in 1961 has remained 
inoperative due to lack of public support. Even the abolition of untouch- 
ability by Article 17 of the Indian Constitution and by the Untouchability



(ofiFences) Act of 1955 has not been able to eradicate the evil. Thus, to 
be fully effective the rights should be legally recognised as well as morally 
supported by the public opinion.
De^velopment of the Concept of Human Rights

The concept of human rights is the result of centuries old developments. 
Thieir beginning can be traced back to the old Smriti and Mahabharata’s 
ideial of welfare-state, which recommended freedom from fear and freedom 
fro)m want for all. Ideas of human rights were partly developed by 
freiedom of thought in Greek civihsation. “ Rights of man” became a 
sloigan in the struggle against the injustices and indignities committed by 
tyrannical or authoritarian governments. Such rights were claimed to be 
“ njatural rights” inherent in the man being a human-being.

Initially, the concept of human rights was deeply influenced by the 
pre^vailing ideas of religion. For example, the Magna Carta, which King 
John was forced to accept in 1215, stated that the grant was made “ through
the; inspiration of G o d ....... for the honour of God and exaltation of Holy
Ch urch.......... ” It accepted the principle that the kings were bound by the
law just as their subjects were.

Human rights were further strengthened by the British struggle for free- 
domi in the seventeenth century. The Habeas Corpus Act of 1679 was an 
important landmark. These ideas were further endorsed by the Glorious 
Re'volution of 1688 and its theoretical justification by John Locke. The 
ide:as of rights and freedom of man began to be incorporated in the 
comstitutional laws of England in the seventeenth century. The English 
Billl of Rights of 1689 included such rights as trial by jury, freedom from 
cruiel and unusual punishments and from excessive fines. The Bill of 
Rights imposed limitations on royal prerogatives and specifically recognised 
the people’s right to petition. The American Bill of Rights adopted in 
Virginia in 1776 declared that “ all men are by nature fully free and
indlependent and have certain inherent rights................. .namely, the enjoy-
memt of life and liberty, with the means of acquiring and possessing pro­
perty and obtaining happiness” . In their Declaration of Independence 
(1776) the American Revolutionaries emphasised “ the right to life, the 
riglht to liberty and the pursuit of happiness” . Similarly, the French 
Revolutionaries laid down in the Declaration of the Rights of Man and 
Citiizen (1789) the rights which were denied by earlier autocratic regimes. 
Th(ey declared that “ men are born and remain free and equal” .

The ideas of socio-economic rights were developed by the socialist 
lite;rature of the nineteenth century, including the Communist Manifesto 
(18-48) published by Karl Marx. The workers who manned the Paris 
Barricades in 1848 raised the demand for the right to work. The right was 
rec(Ognised by the French Provisional Government in February 1848. The 
BoUshevik Revolution (1917) of Russia laid more emphasis on economic 
and social rights and viewed human rights in the context of class- 
striiiggle. The Stalin Constitution of 1936 formally granted to the Soviet
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people several rights with more emphasis on socio-economic rights than 
on political freedoms. Some of the Soviet rights included the right to 
work, the right to rest and leisure, and the right to education.

In our own country Lokmanya Bal Gangadhar Tilak had made a 
clarion call where he declared “ Swaraj is my birth right, I shall have it” . 
The basis of the agitation led by Mahatma Gandhi against the policy of 
racial discrimination in South Africa was also for the protection of the 
basic human rights.

N© systematic efforts were made before the First World War for the 
preservation of human rights in the form of international activity. It is 
only after the end of the First World War that international concern for 
human rights began to assume a permanent and institutionalised form. 
League of Nations and Human Rights

The Covenant of the League of Nations did not make any mention of 
human rights. However, Paris Peace Conference (1919) did pay attention 
to the rights of minority people within the states. Several “ nation-states” 
created after the First World War had one or more minority groups. 
Thus, there was a large German minority both in Poland and Czechoslo­
vakia. These states had signed “ minority treaties” to protect the minorities. 
Any member of the Council of the League could bring to the notice of 
the Council any violation of rights of minorities and the Council was 
empowered to take appropriate action. However, this system merely 
allowed the League to persuade the states to live upto their commitments. 
It did not provide for a genuine system for deciding cases or enforcing 
decisions.
The United Nations and Human Rights

During the inter-war period League and other international agencies 
took hardly any action to protect the’rights of the peoples in the totali­
tarian countries. Denial of freedom of the press, of speech and assembly, 
imprisonment for political offences and persecutions on racial grounds 
became order of the day in countries like Germany and Italy. No action 
was taken against these countries. Thus, founders of the United Nations 
decided to establish a more effective international machinery for the 
protection of human rights.

There are seven specific references to human rights in the Charter of 
the United Nations. The Preamble itself speaks of human rights. It 
says :

“ We the peoples of the United Nations, determined..........to reaffirm
faith in fundamental human rights, in the dignity and worth of the human 
person, in the equal rights of men and women of nations large and small . .
. . . have resolved to combine our efforts to accomphsh these aim s.........”

The other references to human rights in the Charter are foand in 
several articles. Achievement of “ international co-operation in promoting 
and encouraging respect for human rights” has been put at par, in Article
1, with maintenance of internationaL peace and security. Art.cle 13
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aulthorises the General Assembly to initiate studies and make recommen­
dations for the purpose of assisting in the realisation of human rights and 
fumdamental freedoms. Article 55 is vital as it lists a number of purposes 
of the organisation. It states :

“ With a view to the creation of conditions of stability and well-being 
which are necessary for peaceful and friendly relations among nations 
baised on respect for the principle of equal rights and self-determination of 
pe<opIes, the United Nations shall promote:

(a) high standards of living, full employment and conditions of 
economic and social progress and development;

(/y) solution of international economic, social, health and related 
problems; and international cultural and educational co-operation; 
and

(r) universal respect for, and observance of, human rights and funda­
mental freedoms for all without distinction as to race, sex, 
language or religion.”

Article 56 says that “ all members pledge themselves to take joint and 
separate action. ii\ co-opevatiot\ with the ovganisation for the achievement 
of the purposes set forth in Article 55” . Thus, there is an international 
commitment for respect and observance of the human rights and funda­
mental freedoms. The Economic and Social Council has been asked by 
Artticle 62 (2) to make recommendations for the purpose of promoting 
res’.pect for, and observance of human rights. Article 68 had authorised 
the; ECOSOC to set up a commission for promotion of human rights. 
Actcordingly a Commission on Human Rights was set up by the Economic 
an(d Social Council.

It is clear that the Charter makes specific references to the promotion 
and observance of human rights. This was for the first time that such 
ela.borate mention was made to human rights in an international docu­
ment. Two important points must be clearly understood. The Charter, 
by itself, does not specify the human rights and fundamental freedoms. 
Secondly, the UN was expected merely to promote the human rights. 
No) machinery was envisaged for enforcement of the rights and fundamen­
tal freedoms. The Economic and Social Council in accordance with 
Artticle 68 of the Charter, established a Commission on Human rights early 
in 1946. The Commission was initially presided over by the Late Mrs. 
Eleianor Roosevelt, who left a mark of her personality on the recommen- 
dat:ions of the Commission. The UN Commission on Human Rights 
wats expected to report to the ECOSOC on the following subjects : (a) an 
international bill of rights, (b) international declarations or conventions on 
civil liberties, the status of women, freedom of information and similar 
maitters, (c) the protection of minorities, and (d) the prevention of 
dis(crimination on grounds of race, sex, language or religion.
Intiernationa] Bill of Rights

The commission, as the first step, recommended a declaration which
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was adopted by the General Assembly as “ Universal Declaration on 
Human Rights” on December 10, 1948. Much later in 1966, two Covenants 
on human rights were adopted— (i) the International Covenant on Econo­
mic, Social and Cultural Rights; (ii) the International Covenant of 
Civil and Political Rights. The Covenants contain measures for inter­
national supervision of the rights which are set out in the Covenants, and 
for the settlement of complaints by states that some other state is not giving 
effect to its provisions. Besides these two Covenants, an “ Optional 
Protocol to the International Covenant on Civil and Political Rights” was 
also adopted. It provides for international machinery for dealing with 
communications from individuals claiming to be victims of violations of 
any of the rights set forth in that Covenant. The Universal Deplaration 
of Human Rights, the two Covenants and the Optional Protocol together 
are known as the International Bill of Human Rights.

The Covenants and the Optional Protocol were to come into effect 
after ratification by a required number of states. It took many years 
before such ratification took place. The International Covenant on Econo­
mic, Social and Cultural Rights were enforced (after ratification) on 3 
January, 1976. The International Covenant on Civil and Political Rights, 
and also the Optional Protocol were simultaneously entered into force on 
23 March, 1976. The Covenant on Economic Rights had been ratified 
by 72 countries by April, 1982. The Civil and Political Rights Covenant 
had been ratified by 71 countries, and the Optional Protocol had the 
approval of 27 nations.

UNIVERSAL DECLARATION OF HUMAN RIGHTS

The Universal Declaration of Human Rights, the first constituent of 
the International Bill of Rights, was unanimously adopted by the General 
Assembly of the United Nations on December 10, 1948. Since :hen, 
December 10 is observed every year as the Human Rights Day. The 
Declaration consists of a preamble and 30 articles. All men and women, 
everywhere in the world, are entitled to the rights and freedoms, contained 
in the Declaration, without any discrimination.

Article 1 lays down the philosophy upon which the Declaration is 
based. It says : “ All human beings are born free and equal in digait> and 
rights. They are endowed with reason and conscience and should act 
towards one another in a spirit of brotherhood.” Article 2 forbids 
“ distinction of any kind, such as race, colour, sex, language, religion, 
political or other opinion, national or social origin, property, birth or 
other status,”

The human rights contained in the Universal Declaration ma/ be 
broadly speaking divided into two categories. They are (a) Civil and 
Political Rights, which are usually insisted upon in the Western liberal 
democracies, and (b) Economic, Social and Cultural Rights, whici are 
usually emphasised in the socialist democracies.
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The civil and political rights are recognised in Articles 3 to 21. These 
iinclude : the rights to life, liberty and security of person, freedom from^ 
slavery, freedom from torture; equality before the law; the right to effective 
jjudicial remedy; freedom from arbitrary arrest, detention or exile; the 
iright to be presumed innocent until proved guilty; freedom of movement 
iand residence, the right of asylum; the right to marry and to found a 
{family; the right to own property; freedom of thought, conscience and 
ireligion; freedom of opinion and expression; the right of peaceful assembly 
and  association; the right of everyone to take part in the government of 
Ihis country; and the right of everyone to equal access to public service in 
Ihis country.

The Economic, Social and Cultural Rights are recognised in Articles 
22 to 27 of the Universal Declaration. Article 22 declares these rights to 
be ‘indispensable’ for human dignity and the free development of person­
ality, and indicates that they are to be realised, “ through national effort 
aind international co-operation.” The rights listed in this category include; 
the right to work, the right to social security, the right to equal pay for 
equal work, the right to rest and leisure, the right to education and the 
right to participate in the cultural life of the community.

The three concluding Articles (28-30) of the Declaration recognise that 
(everyone is entitled to a social and international order in which all human 
rights and fundamental freedoms may be fully realised for “ free and full 
development” of personality of the people. Article 30 asserts that: “ Nothing 
i n this Declaration may be interpreted as implying for any state, group or 
person any right to engage in any activity or to perform any act aimed 
ait the destruction of any of the rights and freedom set forth herein” .
£s the Declaration legally binding upon state ?

The Universal Declaration is not a legally binding document. It is a 
sitatement listing the basic human rights which the international community 
e;xpects the states to grant to their citizens. In practice, most of the 
c:ountries have provided legitimacy to several of the rights included in the 
Declaration. The Tehran Conference on Human Rights held in 1968 
moted that the Declaration “ states a common understanding of the peoples 
o)f the world concerning the inalienable rights of all members of the 
human family and constitute an obligation for the members of the inter- 
mational community.”
limportance and Influence of the Universal Declaration of Human Rights

The Universal Declaration of Human Rights has been described as one 
0)f the “ best known and most influential documents of all times.” Most 
0)f the human rights have been incorporated in the constitutions of the 
niewly independent countries. The Security Council has also invoked the 
Universal Declaration in its decisions, particularly those relating to the 
siituation in South Africa. For example, in 1972 the Council condemned 
nepressive measures which had been taken against African labourers in 
Namibia, and called upon the Government of South Africa “ to end
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immediately these repressive measures and to abolish any labour systems 
which may be in conflict with the basic provisions of the Universal Decla­
ration of Human Rights” . On several occasions, the International Court 
of Justice has taken notice of the Declaration in its decisions and advisory 
opinions.

INTERNATIONAL COVENANTS ON HUMAN RIGHTS

Besides the Universal Declaration of Human Rights, two other impor­
tant parts of the International Bill of Rights are two Covenants on (i) 
Economic, Social and Cultural Rights and (ii) Civil and Political Rights. 
They are known as International Covenants. The two Covenants along- 
with an optional protocol to the Covenant on Civil and Political Rights 
were adopted by the General Assembly in December 1966. The two 
Covenants required ratification by atleast 35 countries each and Optional 
protocol by atleast 10 countries before they could be enforced. These 
were achieved only in 1976. The International Covenant on Economic, 
Social and Cultural Rights was enforced on 3 January, 1976 and the one 
on Civil and Political Rights on 23 March, 1976,

Some of the rights recognised in the International Covenant on Econo­
mic, Social and Cultural Rights, are : the right to work; the right to the 
enjoyment of just and favourable conditions of work ; the right to form 
and join trade unions; the right to social insurance; the right of the family, 
mothers, children etc.; the right to education; and the right to take part 
in cultural life.

International Covenant on Civil and Political Rights includes the right 
to life; the right against torture or cruel, inhuman or degrading treatment; 
the right against arbitrary arrest or detentions. The Covenant also provides 
for liberty of movement and freedom to choose a residence, equality before 
law, right to freedom of thought, conscience and religion, and the right 
to freedom of expression, freedom of association and peaceful assembly.

The rights and freedoms enumerated in the Covenants are not absolate 
and are in each case subject to limitations. For example, civil and political 
rights may be restricted by law for the protection of national security, 
public order, public health or morals or, the right and freedom of others.

The Economic and Social Council is responsible for implementation of 
the International Covenant on Economic, Social and Cultural Rights. The 
states which are parties to the International Covenant on Civil and Politi­
cal Rights have established the Human Right Committee to supervise :he 
implementation of these rights.
Distinction Between the Covenants and the Declaration

The two Covenants are legally binding treaties, whereas the Universal 
Declaration is a mere statement of rights that human beings are expected 
to enjoy. Thus, violation of the Covenants is treated as an illegal act. 
Secondly, the states, after having ratified the Covenants, accept procedures
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for the implementation of rights, including the submission of reports on 
their compliance with the provisions of the Covenants.
Implementation of the two Covenants

The states which are parties to the Covenant on Economic, Social and 
Cultural Rights submit periodic reports to the Economic and Social 
Council (ECOSOC) regarding the progress made by them in achieving the 
recognised rights. The civil and political rights are the concern of an 
18-member Human Rights Committee. The Committee examines reports 
from states on their compliance.
National Constitutions and Human Rights

We find specific provision in the constitutions of practically all the 
democratic countries for several of the rights included in the International 
Bill of Rights. The Constitution of the United States, framed as early 
as 1787 provides a number of civil and political rights. The Constitution 
of the Soviet Union framed in 1977, has incorporated a large number of 
economic, social and cultural rights, in addition to some of the civil and 
political rights. In addition, constitutions of several countries including 
India have also granted numerous rights. These rights are protected by 
the judiciary which does not permit their violation either by indiyiduals 
or by the government.
UN Action on Human Rights

The responsibility for the enforcement of human rights rests with the 
concerned governments, but the Economic and Social Council of the 
United Nations is the principal organ of the world body that supervises 
the working of states in this respect. The Human Rights Committee set 
up by the ECOSOC is competent to receive complaints of the violations 
of human rights. Since immediate protection of human rights depends 
upon states, the effectiveness of the Committee is limited as it has no 
recourse beyond its comments. However, it can be argued that there is a 
persuasive value derived from the examination of reports in public as 
governments are generally sensitive to public criticism of their human 
rights performance.

Under the provisions of the Optional Protocol to the Covenant on Civil 
and Political Rights, the Committee can act on complaints by individuals 
alleging violations of their rights under the Covenant. Only the citizens 
of the countries that have ratified the Optional Protocol can submit 
written communications to the Committee. The Committee may bring 
any individual complaint to the attention of state party concerned, which 
may within six months provide an explanation to the Committee. It is 
interesting to note that none of the countries of Asia has signed the 
Optional Protocol.
Elimination of All Forms of Discrimination Against Women

The United Nations is committed to the equality of man and woman. 
Despite constitutional provisions in several countries women continue 
to sufler from an inferior position in some respects even today. The
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General Assembly had in 1952 insisted on equal political rights for women, 
In 1967 the General Assembly passed a resolution on the nationality o f 
married women providing for women to retain their original nationality 
even after marriage with a foreign national. In 1962 the General 
Assembly sought to ban child marriage. The year 1975 was celebrated as 
the International Year of Women. Finally, a Convention on the Elimina­
tion of All Forms of Discriminaton against Women was adopted in 1979, 
which was enforced in September 1981 after ratification by more than 20 
states. It calls for national legislation to ban discrimination, recommends 
temporary special measures to ensure actual equality between man and 
woman, and action to modify social and cultural patterns that perpetuate 
discrimination.
Chfid Labour

There is a need for worldwide campaign for public awareness of exploit­
ation of child labour. Some of the major crimes in this respect usually 
committed are (a) Sale of children (b) Child prostitution, and (c) Employ­
ment of children as underage maids in a position of servitude. These ' 
violations must be checked.

The Declarations of the Rights of the Child which was adopted by the 
General Assembly of the UN on 20 November 1959, advocates a set o'f 
principles for the well-being of every child without any distinction on 
account of race, colour, religion or birth. The Declaration says that the child 
is entitled to enjoy special protection for his physical, mental and moral 
development. He is also entitled to receive education which should befrese 
and compulsory, atleast in the elementary stage. He should be protected 
against all forms of neglect, cruelty and exploitation.
Prevention of Racial Discrimination

Aparthied or racial discrimination is a serious evil. South Africa i:s 
known for consistently denying equal rights to black and coloured peoples 
of that country. This evil has been fought for over 50 years. Mahatm.a 
Gandhi was the first to raise his voice in non-violent manner against 
racial discrimination in South Africa. The white Government of thait 
country does not care for the world public opinion. Despite repeated 
resolutions passed by U.N. organs South Africa has continued to fdlow 
its policy of discrimination. India, Pakistan, most other countries o f 
Asia and all the countries of Africa refuse to have diplomatic relations 
with South Africa. The International Convention on the Eliminatioi o f 
All Forms of Racial Discrimination came into force in 1969. It has been 
ratified by over 110 countries, yet South Africa has not cared fo: it. 
It represents the most comprehensive UN statement regarding discrimiiata- 
on the grounds of race, colour or ethnic origin. States who are part/ to  
this convention undertake to pursue a policy of eliminating racial dscri- 
mination in all its forms and to ensure the protection of special ricial 
groups, guaranteeing their members full and equal enjoyment of human 
rights and fundamental freedom.
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An objective study of the enforcement of human rights reveals that 
whille every country talks of enforcement o f  rights and freedom, open, 
blatiant and shameful violations continue to take place. While South Africa 
is riightly condemned for policy of racial discrimination, it is not universally 
boy^cotted. There are several countries which continue to have normal 
relaitions with the white minority government of South Africa.

Violations of human rights continue in one form or the other. The 
woirld community will have to give more serious thought and will have to 
devise methods for enforcement of rights all over the world.
Hunnan Rights in India

'The Indian tradition and culture have always stood for justice for all. 
But in many ways, India, as in other parts of the world, injustices have 
crept into the social fabric. During our freedom struggle, one of the 
objectives was to safeguard and preserve the dignity of the individual and 
secmre equality and social justice for all. Such noble objectives have been 
asserted in the preamble to the Indian Constitution.

The Indian Constitution was finalised within a few months after the 
adoption of the Universal Declaration of Human Rights. The founding 
fathiers of the Indian Constitution were keen to incorporate as many human 
rights as possible in Part III of the Constitution. Most of the civil and 
poliitical rights recognised in the Universal Declaration (Articles 3 to 21) 
are found in our Constitution also. These include equality before the law, 
freedom from arbitrary arrest and detention, the right to be presumed 
inn(ocent until proved guilty, freedom of movement, freedom of thought, 
coniscience and religion, freedom of expression, the right to assemble 
peaccefully, and the right to association etc. It is true that most of the 
sociio-economic rights could not be incorporated in the Indian Constitution 
due to lack of resources and on account of magnitude of the problem of 
findiingwork and providing education for every person. Nevertheless, 
these rights were included in Part IV (Directive Principles of State Policy) 
as tlhe desired objectives. In fact, despite the keen desire of the community 
andl the Government it is not possible even now to guarantee the right to 
work and right to material security. In March 1983, speaking on a non- 
ofiicial resolution in the Parliament to include right to work in the 
fun(damental rights, the Union Labour Minister rightly pointed out that the 
resources were still so limited that the right could not be included in the 
fumdamental rights.

It should be noted here that while political rights (right to vote and be 
elecited, etc.) are available only to the citizens of India, there are civil 
righits which are available to all persons, whether they are citizens or not. 
These rights include protection of personal liberty, equality before law, 
proihibition of slavery, and forced labour, freedom of conscience and 
righit to profess, practice and propagate any religion and the right to 
contstitutional remedies.

As we know, for centuries we in India have lived in bondage of casteism,
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untouchability, superstitions, illiteracy and poverty. Hence besides Funda­
mental Rights, which are enforceable, the Constitution provides for 
Directive Principles of State Policy to bring about social and economic 
justice. India has also accepted and ratified almost all of the major conven­
tions and Covenants adopted by the UN and its special agencies and that 
includes the two International Covenants on Human Rights; Covenant 
on Civil and Political Rights; Covenant on Social, Economic and Cultural 
Rights.

It is true that conditions for enjoyment of human rights in our country 
leaves much to be desired. More than 65 per cent people are still illiterate; 
nearly 1/3rd of its population have poor means of subsistence. Commuimal 
riots are another such evil. But the most important thing is that the 
government, all political parties and the Indian people are committed to 
the reduction of these evils. These objectives could be achieved when all 
of us demonstrate, civic sense and discipline, and do our best to help the 
government and other institutions in removing these impediments to  a 
better life.
Glossary
1. Human Rights The rights which are inherent in the man’s social

nature are called human rights. Rights are those 
conditions of social life without which no man can 

develop his personality. The term ‘Human Rights’ 
implies such conditions (or privileges) as are 
essential for every human being and should not 
be denied to any person in a civilised society.

2. Fundamental Rights The term ‘Fundamental Rights’ is generally used
for the rights included in the constitution o f  a 
country. Thus, the rights enshrined in the 
Constitution of India are called Fundamental 
Rights. These rights granted by the Constitu­
tion cannot be curtailed or abridged by an 
ordinary law. They are protected by the judi­
ciary. For example, in case of violation of any 
of our fundamental rights we can seek redress 
in the High Courts and the Supreme Court.

3. Legal Recognition A situation of claim accepted by law can be
said to have received legal recognition. Thus, 
the rights which are recognised by law in a 
country are deemed to have been legally recogni­
sed and are known as legal rights. It means 
that such rights have the sanction of the courts 
of law.

4. Social Recognition A situation or claim accepted as valid by a
given society can be said to have received social 
recognition. When a claim of the people is



dONITENT m a t e r ia l 5 ?

5. Natural Rights

6. iConstitutional Law

7. Racial Discrimina­
tion

recognised by the society it becomes a socially 
recognised right. They are based on moral 
code of the community. But, the state through 
its legal framework may or may not guarantee 
the enjoyment of these rights. Thus, the right 
of parents in India to be looked after in their 
old age by their children is only socially 
recognised, it does not have legal recognition. 
The concept of natural rights holds that certain 
rights belong to man by nature. These rights 
are inborn. They can be asserted anywhere 
and everywhere. Thus, according to John 
Locke, all men are born free and rational. His 
man, in the state of Nature, enjoyed the right 
to life, the right to liberty and the right 
to property. These rights can not be curtailed 
by the modern state.
The term constitutional law is used for the 
fundamental law that provides for structure and 
functions of the government of a country. This 
is superior to the ordinary law enacted by the 
legislature. In India, the Constitution adopted 
by our Constituent Assembly in 1949, alongwith 
several amendments, constitute constitutional 
law. The ordinary laws, on the other hand, 
are enacted by simple majorities by the parlia­
ment and state legislatures. The provisions of 
constitutional laws are binding on all organs of 
the government and are protected by the judi­
ciary.
Discrimination by people of particular race or 
community or colour against those of the other 
race, community or colour is called racial discri­
mination. Ordinarily all people in a country, 
irrespective of their race, colour, creed etc. 
enjoy equal civil and political rights. But if a 
ruling group (belonging to a particular race or 
colour) denies equal rights to another group of 
people, it is unfair, unjust and inhuman. It is 
based on the concept of superiority of one group 
of people over another. In South Africa, 
ruling group of white people enjoys far more 
rights, freedoms and privileges than the colour­
ed people of African and Asiatic origin.
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8. Civil and Political 
Rights

9. Ratification

Political rights are given only to the citizen;s of 
a country, while civil rights are enjoyed both  by 
the citizens and the aliens. Political rights 
empower the people to participate in the 
governance of the country—to vote, to  get 
elected, to hold public offices and to submit 
petitions to the government. They are bed-rock 
of a democratic polity. Civil rights, on the 
other hand, are invaluable privileges that enable 
the people to attain their best-self. TIhese 
rights include right to life, right to liberty, right 
to education, right to property, freedom of 
religion, of movement and of assembly etc. 
International treaties and agreements when 
accepted by a government, generally undiergo 
two processes, namely signature and ratification. 
Signature indicates intent to accept, while 
ratification calls for acceptance by due process 
of law under the constitution. It is only when 
an international instrument is ratified by a state, 
that it involves legally binding obligations. 
Accession means signature and ratification done 
simultaneously.

EXERCISES
1. Tick mark the correct answer.

The first Indian leader who fought against racial discrimination in South Africa, 
was
(а) Pt. Jawaharlal Nehru.
(б) Mahatma Gandhi.
(c) Sardar Vallabhbhai Patel.
{d) Maulana Abul Kalam Azad,

2. Explain with example the meaning of human right.
3. What measures should be taken to provide for better enjoyment of human 

rights by the people in India? Discuss.
4. List the constituents of the International Bill o f Human Rights.
5. Explain how the practice of untouchability is a violation of human rights.
6. Write the names of those parts of the Indian Constitution, which include import­

ant human rights.
7. Write short notes on the following:

(a) Apartheid
(b) Universal Declaration of Human Rights.

Suggested Activities
(a) Make a survey of any neighbourhood where weaker sections of the society



live and find out the social and economic conditions in which the children 
live.

(6) Collect cases and pictures on the violation of human rights and discuss them 
with your teacher.

Suggested Readings
1. Apartheid: Its Effects on Education, Science, Culture and Information', Wi^ESCO,

1977.
2. CoRNEViN, M a r ia n n e : Apartheid: Power and Historical falsification-, UNESCO,

1980
3. L e v in , L e a h : Human Rights: Questions and Answers, UNESCO VTt&s, \9%\.
4. M uley , D.S.: The United Nations, What It Doss, NCERT, New Delhi, 1982.
5 . O’ C a l l a g h a n , M a r io n : Namibia: The Effects o f Apartheid on Culture and

Education-, UNESCO, 1977.
6. The United Nations and Human Rights-, United Nations, 1978.
7. Universal Declaration o f  Human Rights', NCERT, New Delhi.

COMTENT MATfiiaAL 39



STUDY OF WORLD PROBLEMS IN SCHOOLS

Disarmament

In the contemporary world disarmament has become an absolute 
necessity for the survival of mankind. The machinery of destruction is 
permanently mobilised for instant doom. The existing stockpile of 
nuclear weapons is enough to produce a million Hiroshimas. A single 
nuclear powered submarine with its independently targeted weapons can 
inflict 30 million casualties. Life as well as quality of life are threatened 
by weapons of mass destruction. The world military expenditure in 1980 
was US $ 500 billion which is equal to Rs. 4500,000,000,000. In other 
words, the expenditure is about US $ 1.3 billion per day or US $ 110 for 
every man, woman and child in the world. The World Health Organisa­
tion spent US $ 83 million over a period of ten years to eradicate small­
pox in the world. That amount is not sufficient for buying a single 
modern strategic weapon. This kind of expenditure is taking place in a 
world where about 570 million people are undernourished, 800 million 
people are illiterate, 250 million children have no opportunity to go to 
schools and 1500 million people have no access to medical assistance.
The Atomic Bomb

Some scientists who had fled from Hitler’s tyranny and were living in 
America or Britain, were afraid that Hitler would compel his scientists to 
manufacture the atomic bomb. Because of this danger two of the refugee 
scientists in America thought that the best way to warn the American 
government was through a letter from Einstein, the most famous scientist 
in the world, to the American President. At a holiday resort they could 
reach Einstein’s place with the help of a six-seven years old child, and 
made the great scientist sign the letter. It is because of this letter that 
Einstein is supposed to have initiated the process of making the atomic 
bomb. “ Had I known that the Germans would not succeed in making 
the atom bomb,” Einstein said, “ I would not have moved a finger.” He 
became an influential champion of nuclear disarmament.

Thus, the process of the production of the atomic bomb was initiated. 
The manufacture of the bomb was started in great secrecy and haste 
because of the fear that German scientists might produce the bomb earlier, 
enabling Hitler to use it during the war. At that time there were some 
farsighted scientists who started worrying about the future arms race after 
the war, and mutual suspicion among the then allies at a latter date, 
leading to the disastrous and wasteful nuclear arms race. A Danish Nobel 
Laureate, Neils Bohr, made great efforts to bring the danger to the atten­
tion of political leaders in America and Britain. But his efforts, like many 
others, proved futile. The first test of the atom bomb was conducted in



the New Mexico desert in the United States on July 16, 1945. A participa­
ting scientist commented that it was the nearest thing to Doomsday that one 
could possibly imagine. The temp>erature at the centre of the explosion was 
four times the temperature at the centre of the sun. This was the dawn of 
the nuclear age.
Bombing of Hiroshima and Nagasaki

By the time the first test was conducted on'July 16, Germany had surren­
dered unconditionally and Hitler had committed suicide. Thus, the main 
driving force behind the secret production of the atomic bomb was no 
longer there. Japan was also trying for peace and was willing to surrender. 
It was in these circumstances that the United States dropped two atomic 
bombs on Hiroshima and Nagasaki. When the first bomb was dropped 
at 8.16 A.M. the people of Hiroshima were going to their offices, children 
were in their schools and life was just normal. Minutes after the explo­
sion, the day grew dark, a heavy cloud of dust and smoke filled the air, 
and the whole city was destroyed in a few moments. The horrifying 
accounts of some survivors make one shudder. A school boy remembered 
that suddenly his school building collapsed. He felt plaster and roof tiles 
crashing down on his head, shoulders and back. He somehow managed 
to get out of the wreckage. “ It was just as dark outside as it had been 
under the wreckage.” Then he heard the voices of some other boys who 
had also come out of the rubble. They were frightened and started singing 
patriotic songs. A woman survivor later said, “ when the darkness began
to fade, I found that there was nothing around me.......... it was quiet, very
quiet...........children were calling their parents’ names, and parents were
calling the names of their children.” According to some estimates, more 
than 66 thousand people died immediately as a result of the explosion, and 
tens of thousand more died later on.

The second bomb on Nagasaki was dropped at 11.00 A.M. on August
9, 1945 when life was normal and children were playing. An 8-year old 
child was playing hide and seek with six other boys at that moment. He 
was standing in the centre of a courtyard trying to spot his playmates. 
When the bomb exploded about 400 yards behind him, he was simply 
obliterated. The other boys hiding behind stones and bushes, crept from 
their hiding places and stared at each other in awe at the sight of the remains 
of their companion. Within a year after the explosion three of these boys 
died of radiation sickness. Ten minutes after the explosion when the 
mushroom cloud was still rising it took a Japanese aeroplane, flying at 
10,000 feet, eight minutes to pass through that cloud. At least 40,000 
people died immediately, and many thousands were killed subsequently. 
The population of Nagasaki at that time included over 10,000 Koreans 
and about 600 Chinese. By November 1945 approximately 200,000 people 
had died in Hiroshima and Nagasaki. What is more disturbing is the fact 
that the long term effects, both physical and psychological, of the bombs

c o n t e n t  m a t e r ia l  4 i



are still being felt by the people of these two cities. More deformed or 
dead children are born to the survivors of the atomic bombings than in 
other towns of Japan.

The death toll is not yet finished. In 1979-80, for instance, 2,279 
names were added to the list of deaths in Hiroshima officially attributed to 
the delayed radiation effects of the atomic bomb. In Hiroshima and 
Nagasaki the anniversaries of the bombing are observed every year. In 
Nagasaki, a great statue called ‘Prayer for Peace’ has been erected. Its right 
hand is lifted towards the sky as if threatening some future rain of destruc­
tion from above, while the left hand is stretched out horizontally in  a 
traditional Japanese gesture of peace. The eyes are closed in prayer for the 
dead. The statue was paid for, almost entirely, by donations from school 
children.

Japan is now a major economic force closely linked with the United 
States. It is ironic that the American General who commanded the 
atomic bombing of Japan, was awarded in 1964 the First Order of the 
Rising Sun for his contribution to the development of the Japanese Air 
Force.
The Arms Race

After the war, the United States was the only country possessing the 
atomic weapons for some years. This monopoly was broken by the 
Soviet Union in 1949 when it conducted its atomic test. This develop­
ment triggered the next stage in the nuclear arms race when the United 
States decided on a crash programme to produce the hydrogen bomb. 
American scientists, who had participated in the making of the atom bomb, 
considered the hydrogen bomb a weapon of genocide and pointed out 
that there were no limits to its destructiveness, making even the know­
ledge of its construction a danger to humanity as a whole. But the sup­
porters of the bomb programme prevailed, and the first thermo-nuclear 
explosion was conducted on November 1,1952 which destroyed an entire 
island in the Pacific, leaving behind a huge crater in the ocean-flo*or. 
Soviet Russia conducted its first explosion in August 1963. The first full- 
scale American thermo-nuclear bomb was exploded in March 1954. A 
crew of the Japanese fishing boat ‘Lucky Dragon’ saw from the deck of 
the ship, several hundred miles away, a dazzling light in the west at
6,45 A.M. He ran to the cabin shouting, “ the sun has risen in the wesit.” 
Very soon the fishermen were exposed to the radioactive fall-out from the 
explosion, and one of them died a few months later. The people of 
Japan mourned his death as the first hydrogenbomb casualty. The Soviet 
Union also exploded its full-scale hydrogen bomb and, thus, the world 
entered into the thermo-nuclear arms race. Britain, France and China 
subsequently produced their atomic and hydrogen bombs in 1952 a.nd 
1957, I960 and 1968, and 1964 and 1967 respectively. Einstein warmed 
that ‘radioactive poisoning of the atmosphere and hence annihilation of
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any life on earth, has been brought within the realm of technical possibili­
ties.’

The world shuddered at the prospect of radioactive fall-out being 
carried by the wind to vast distances, and genetic damage to future gene­
rations. This fall-out could cause leukaemia or bone-cancer. The most 
dangerous element in the fall-out is strontium-90 which is similar to 
calcium and is easily absorbed into the bones. Because it is found in 
milk and especially affects bones that are not fully formed, it is most 
dangerous to small children. A petition was signed by more than 9,000 
scientists from all over the world pointing out the dangers of radioactive 
fall-out and urging the end of such tests. Ordinary people in various 
parts of the world expressed their anxieties and joined a campaign for 
nuclear disarmament.

A Partial Test Ban Treaty (PTBT) was signed in 1963. People all 
over the world heaved a sigh of rehef because the treaty had banned tests 
in the atmosphere and had thereby put a stop to further radioactive fall­
out. The treaty, however, allowed nuclear tests underground. It was 
welcomed as the first step towards a complete ban on nuclear tests. India 
was one of the signatories. Many other countries also signed the treaty 
but France and China refused to do so. They conducted tests in the 
atmosphere, and have contributed to the danger of radioactive fall-out. 
Another consequence of this treaty was that with the removal of the threat 
of radioactive fall-out, the campaign for nuclear disarmament lost its 
momentum, and the popular movements gradually lost their sense of 
urgency. This setback to the campaign for nuclear disarmament created an 
environment in which more and more destructive weapons were manufac­
tured and perfected, while the countries which produced them continued to 
pay lip service to disarmament.

An effort was made to legitimise the existing nuclear weapons through 
the Non-Proliferation Treaty (NPT) which came into force in 1970. This 
treaty acknowledged the possession of nuclear weapons by the existing five 
nuclear weapons states (NWS) the USA, the USSR, Britain, France and 
China—and tried to stop any other country from acquiring them. Many 
countries, including India, denounced this treaty as discriminatory. They 
pointed out that it could not be considered a disarmament measure 
because it did not provide for the elimination of nuclear weapons which 
had already been manufactured by the five nuclear weapons states.

There is no defence against these monstrous weapons. Destruction is 
mutual and assured. Thus, there is no defence—only the certainty of 
mutual destruction. This danger made the United States and the Soviet 
Union enter into bilateral Strategic Arms Limitation Talks (SALT), in 
order to maintain parity and avoid direct confrontations. When these 
talks started in 1969 it was calculated that the then existing nuclear stock­
piles were sufficient to annihilate the total world population 690 times over. 
While the talks were going on both the parties went on increasing their
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stockpiles. The number of these destructive weapons, their accuracy and 
lethality has increased considerably during the period of these talks. 
Disarmament and the Developing Countries

Thus, while disarmament negotiations have been taking place since 
the end of the Second World War, there has not been disarmament, but a 
frantic race for armaments and militarisation of the world. Now that the 
possibility of an all-out war between the big powers has been reduced due to 
several measures, the venue of conflict has been shifting to the developing 
countries which are demanding basic changes in the existing international 
economic order for improving the living conditions of their people. The 
mutual suspici9n and tension between the United States and the Soviet 
Union has taken the form of Cold War, and is manifested in military 
alliances and military interventions in the Third World. It has been 
calculated that between 1945 and 1976, 71 wars took place in Asia, 21 in 
Africa and 23 in Latin America. If one calculated the number of years 
spent at war during the period of 30 years of nuclear peace, the total for 
Asia is more than 165 years, 94 years for Africa and 39 years for Lalin 
America. For instance, the Vietnamese people spent 30 years at war in 
which they fought against the Japanese, the French and the Americans. 
The conventional bombing by America resulted in 20 million craters that 
ranged 20 to 50 feet wide and 5 to 20 feet deep. Other wars of liberation 
have also been very destructive in which millions of people have died. 
There have been more wars since 1976.

The developing countries have, therefore, vital interests in bringing 
about disarmament. These countries have been victims of western violence. 
Colonial rule was established with military force, and attempts have been 
made to crush national liberation movements. The victims of atomic 
bombings have so far been the peoples of Asia. There have been several 
occasions when they have been subjected to nuclear threats. Even the 
victims of nuclear tests have included a large number of Asians. 
Expressing his concern about the nuclear tests Jawaharlal Nehru said in 
1954: “ It is of great concern to us that Asia and her people appear to be 
always nearer to these occurrences and experiments and their fearsome 
consequences, actual or potential” . He was one of the first public figures 
to demand a ban on such tests, as he had foreseen the shape of things to 
come.

Armaments not only lead to wars but are also the instruments of 
oppression and denial of human rights. The present level of armaments, 
which is called Overkill, threatens the whole of humanity, and is a nega­
tion of all human rights including the most fundamental of these rights, the 
right to life. Attempts to develop the neutron bomb, which will destroy 
human beings but leave property untouched, is the most monstrous 
example of these weapons of mass-destruction. On the other hand, 
armaments are being used to maintain the existing economic relationship in
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the world, and the access to raw-materials in the developing world is secured 
by such means. The waste of human and material resources devoted to 
war purposes has distorted domestic priorities and diverted precious 
resources from constructive purposes. If the millions of scientists, engi­
neers and other workers who devote their skills to producing new weapons 
concentrate their attention on the crying needs of humanity, e.g. hunger, 
malnutrition, illiteracy, disease, etc., the whole of humanity will be bene- 
fitted. The reduction of armaments will lower tension in the world and 
enable all countries to provide for their defence and security at a lower 
cost. In the developing countries the low-key defence posture can be 
linked with other developmental activities, which would enable them to 
secure their defences. Thus, for the nuclear weapons states, security 
would mean disarmament and development, and for developing countries 
it would mean a proper balance between the requirements of defence and 
'development. If the developing countries are unable to defend them- 
iselves from aggression, they would not be in a position to develop their 

' jmaterial and human resources for the benefit of their people.
Thus, the struggle for disarmament is closely related to human rights 

.'and a just international economic order. The present international order 
'was established by the militarily powerful countries to maintain their 
Iprivileged status in the world, it continues to be buttressed by military 
Iforce. It is based on exploitation and injustice, which contain the seeds 
<of conflicts and wars. Thus, the removal of exploitation and injustice is an 
(essential precondition for genuine disarmament. And the demand for new 
iinternational economic order made by the developing countries is an 
iimportant and necessary element in the struggle for disarmament.

The non-aligned countries, of which India is an important member, 
Ihave been in the forefront of the efforts to settle international disputes by 
peaceful means, and to bring about disarmament. They have campaigned in 
tthe United Nations for serious negotiations on disarmament, and due to such 
efforts two special sessions of the United Nations General Assembly devoted 
tto disarmament have been held in 1978 and 1982. The Seventh Conference 
o f  Heads of Non-Aligned States, held in New Delhi in March 1983, has 
again focussed the world public attention on the catastrophic consequences 
o f  a nuclear holocaust and has issued an urgent appeal for the reduction 
o f  nuclear armament leading eventually to general and complete disarma­
ment.

Obstacles to Disarmament
Inspite of several measures within and outside the United Nations, the 

outcome of all the disarmament efforts has been almost dismal. There are 
rmany obstacles in the way of disarmament. The first one is that there is 
mutual suspicion and tension between states. When there is tension, 
sitates resort to armaments. It is rightly said that wars originate in the 
miinds of men and even if arms are eliminated they can always be produced
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due to the skills which men have already acquired. So the need is to bring 
about an atmosphere of harmony and peaceful coexistence. The problem is 
more political than technical. Secondly, there are powerful domestic forces 
in industriahsed countries which thrive on arms manufacture and their 
trade. These include military establishments, industrial firms, scientists 
and engineers engaged in military-related works, politicians, etc. Such 
domestic interests are called Military Industrial Complexes (MIC). 
These complexes have become so powerful that they pose a greater hurdle 
than even the military arsenals of the adversaries. Thirdly, the disarma­
ment negotiations in their present form themselves have contributed to 
increase in armaments. Research and development of new weapons are 
started on the plea that these would be useful bargaining chips in the 
negotiations; but once new weapons development is sanctioned they are not 
discarded but are incorporated with the existing arsenals. In all disarmament 
negotiations countries try to ensure that their security is strengthened by 
the process of disarmament while the adversary suffers a setback.

The failure of disarmament negotiations led to the new concept of arms 
control which does not concentrate on reduction of armaments, but on 
managing the arms race on the basis of so-called restraints and to remove 
the chances of accidental wars. Arms control itself became an integral part 
of the arms race. Some qualitative breakthroughs led to some quantitative 
restrictions, and the latter were neutralised by the former. Another 
hurdle is the belief of the political leaders in many countries that military 
power confers important advantages, both domestically and internationally. 
With its help the colonial rulers exploited the material and human resources 
in the colonies, and even now they want to maintain their existing privileges 
in the world arena.

The industrially advanced countries spend the most on weapons research 
and development. The global stockpile consists of about 50,000 nuclear 
weapons, 90% of which belong to the USA and USSR. This monstrously 
destructive stockpile is supposed to maintain the ‘balance of terror’ in the 
world. All human beings on this planet live under the thickening shadow 
of death and devastation. The maintenance of this balance of terror has 
resulted in the readiness to fight wars not only at the nuclear level but at 
all levels of violence. That is why chemical and biological weapons and 
even conventional weapons have become weapons of mass destruction 
and are integral to the constant military preparations for war.
Danger of Nuclear War

The constant preparations for war create an ever-present danger of 
accidental wars due to human or mechanical error. There is always a 
possibility of some accident, with thousands of nuclear-weapons scattered 
in the air, on the land and beneath the seas. An American bomber 
carrying two nuclear bombs crashed in America in January 1961; 
another American bomber carrying four hydrogen bombs crashed in
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Spain in 1966. Between 1950 and 1973 there were atleast 63 serious 
acccidents involving nuclear weapons. There have been many cases of 
fallse alerts of a possible Soviet attack on the United States. During 
a period of 18 months beginning in January 1979, 147 false alerts were 
recorded in America of which half a dozen were serious ones. In one case, 
a ttechnician accidentally placed a training tape in the computer system 
which triggered the alert lasting six minutes. It should be remembered 
thcat the maximum warning time for a nuclear war is between 15 to 30 
miinutes.

Thus, there is always the danger of a nuclear war. It is difficult to 
co)mprehend the destruction of a full-scale nuclear holocaust. A Second 
W<orld War would be repeated every second of the long afternoon it will 
taUce for all the weapons to explode. If such a catastrophe occurs, there 
wiill be no victors. It will amount to the end of history and the destruc- 
tio)n of all life on earth. Until 6 August 1945 human beings had lived 
witth the prospect of individual death. Since that day mankind has faced 
th(e peril of biological extinction. A full-scale nuclear war would stop the 
pnocession of all future generations. It would mean the death of death. 
It would amount to the murder of the future.

One hopeful feature of the contemporary disarmament scene is the growth 
of popular movements in the citadels of military power, Europe and America. 
Miillions of people have participated in mass demonstrations. This increas­
ing awareness of the danger of global holocaust has been triggered by prepara- 
tioms for what is wrongly called ‘limited’ nuclear war. A nuclear war cannot 
be; limited; it will end in an unimaginable catastrophe. Recently a large 
nuimber physicians from different parts of the world have highlighted the 
nuiclear peril. At a conference of world physicians, the doctors warned 
th a t in case of nuclear war people should not expect doctors and nurses to 
paitch up their physical and psychological wounds, because such a war 
would mean death and destruction of doctors, nurses and medical facilities. 
W hen political leaders realise the full significance of this warning, they will 
haive to pursue negotiations for disarmament with a sense of urgency. The 
rode of public opinion is crucial in the struggle to ensure that Nagasaki 
wiill remain the second and last place where nuclear weapons were used. 
Gllossary
1. Disarmament Reduction or control or elimination of all kinds

of weapons in order to avoid war and establish 
peace.

2. Nuclear Arms Race Race or competition between two or more
countries in storing and stockpiling of nuclear 
weapons.

3. Thermonuclear An explosion which derives its energy largely 
Explosion from nuclear fusion. This requires temperatures

of several million degress, hence the term
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4. Radioactive fall-out

5. Non-Proliferation 
Treaty

6. C o ldW ar

7. Neutron Bomb

8. Non-aligned 
countries

9. Peaceful 
Co-existence

10. Chemical weapons

11. Biological weapons

thermonuclear.
The falling in the earth’s atmosphere of millioms 
of tons of dust and debris with radioactive 
elements.
A treaty or an agreement between nationts, 
which prohibits the acquisition or production (of 
nuclear weapons by any country except the 
U.S.A., the U.S.S.R., the U.K., France and 
China.
Worldwide antagonism or hostility between the 
United States and the Soviet Union short o f 
war. This led to the formation of rival military 
blocs and struggle for influence in the developinig 
countries.
An enhanced-radiation explosive device in  
which energy is released mainly in an instanta­
neous burst of radiation. It emits no radio­
activity.
Those countries which have refused to join 
military blocs led by the United States and thie 
Soviet Union, and are members of the Nom­
aligned Movement.
An agreement or an understanding betweein 
states to co-exist on the basis of non-aggressiom 
and respect for territorial integrity. It meams 
co-existence of different political and social 
systems.
Chemical substances, whether gaseous, liquid O'r 
solid, which might be used because of their toxitc 
effects on men, animals or plants.
Those agents of warfare that cause destructioni 
or death in men, animals or plant following 
multiplication within the target organism.

EXERCISES

1. Describe the social and economic consequences of the arms race.
2. Explain how arms race leads to the denial of human rights.
3. How does the arms race affect India ? Explain.
4. Discuss the efforts that are being made to check the arms race.
5. In the event of a nuclear war in what way will you as an individual be affected ?.



6. Explain briefly the following :
(а) Meaning of Disarmament
(б) Mutually Assured Destruction (MAD)
(c) Cold War
(d) Nuclear Proliferation.

Siuggested Activities

(a) Collect pictures and cartoons showing the ill-eflfects of nuclear warfare.
(b) Make tables showing how the money spent on armaments can be used for 

creating better conditions for mankind.
(c) Organize a group discussion or a quiz programme on Disarmament.

Suggested Readings

1. Common Security, A Programme for Disarmament', The Report of the Independent 
Commission on Disarmament and Security Issues under the Chairmanship of 
Olof Palme, Pan Books, London, 1982.

2. Cox, J o h n  : Overkill, The Story o f  Modern Weapons', Penguin Books, 1981.
3. Suicide or Survival: The Challenge of the Year 2000 ;̂ UNESCO, 1978.
4. T h ee  M A R EK (ed.) : Armaments, Arms Control and Disarmament: UNESCO,

1982.
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New International Economic Order
In the history of mankind the contemporary phase has shown man u;n- 

precedented human achievements. It is a tribute to the ingenuity of m an 
that today his reach has gone far beyond the planet earth. In many wa ys 
he has become the master of his own destiny. But the beneficiaries of this 
success have been a few. Majority of world population still lives below 
the subsistence level. Ironically, in no times of human history such a vaist 
contrast of affluence and poverty have coexisted. However, the civilisation 
has reached a point where a decision has to be made to re-define t’he 
human progress in terms of distribution than growth alone. The demamd 
for the New International Economic Order is basically a demand for equia- 
lity, by those who have been deprived' of the human progress and pros­
perity.

A few facts may help us in understanding the demand for the new ordier. 
Between 1950 and 1980, in thirty years time the average income of an 
individual in the developed world has increased by US I  6500 while in case 
of low income developing countries it has increased by US $ 80. In the to'tal 
world production the share of the developing countries was 15 per cent: in 
1970, 18 per cent in 1980 and is likely to be 20 per cent by 1980. Thouigh 
the total population of the developing countries constitutes 67 per cent of 
the world populatioh, they produce only 38 per cent of the total fo>od 
production in the world. This is important because almost all the develop­
ing countries heavily depend upon agriculture. The share of the develop­
ing countries in total world export is only 22 per cent. About 93 per cent 
of the world industrial power is with the developed countries. In otflier 
words the participation of the third world in the prevailing order is v<ery 
limited.

However, it is not merely the limited role that has disturbed the 
developing world. Their basic demand is that the prevailing order 
promotes a nature of economic relationship which does not recognise that 
the developed and the developing countries are equal partners in the 
world order. They feel that by dividing the world economy on the basis 
of international division of labour, they have been put on a position 
of disadvantage by making them suppliers of raw materials. The 
prevailing order does not support the principle of inter-dependence of 
nations. On the contrary it perpetuates dependence of the developing 
countries on the developed ones. It has made the producers of raw ma ter­
ials as inferior partners in world trade. This has led to their demand for 
changing the existing methods of world economic order, to serve the; in­
terest of all, to recognise the needs of the developing world so that dispa^rity 
between rich and poor nations is reduced. They want equal sharing in the



gllobal prosperity. This is the objective of new international economic 
0)rder.
T he Old Order

The meaning of New International Economic Order popularly called 
MIEO can be better understood if we briefly look at the history of the 
existing international econonic order. The foundations of the existing 
oirder were laid immediately after the Second World War. At that time 
thiree major factors influenced its making (i) decline of Britain as world 
leiader; (ii) rise of the United States of America as the new leader; (iii) 
beginning of the end of the colonialism and emergence of newly inde­
pendent countries, today known as the third world. It is essential to 
romember that economic order represents only one facet of the international 
or-der. And, it is closely connected with the other facets of the internation­
al order namely political order, security order etc. The world order that 
ca.me into existence after the Second World War was primarily shaped by 
America, Britain played the role of junior partner. The global economic 
arirangements following the negotiations at the Bretton Woods in 1944 were 
aiimed to help the global role of American economy and create favourable 
co)nditions for the speedy recovery of Europe from the destruction of the 
Sescond World War.

In the process of establishing this order, the interest of the then emerg­
ing countries did not get sufficient attention. Therefore, at the root of the 
dejmand for new order lies the dissatisfaction of the third world with the 
preevailing order which has ignored their interest. In fact the developing 
comntries have realised that the present order functions against their inter­
ests. It is unequal in distribution and promotes disparities. Despite being 
poilitically independent, the developing nations find themselves economically 
dependent upon the developed countries. They feel that their economic 
problems such as poverty, unemployment and lack of industrialization, are 
outtcome of the world economic system. And unless the international 
economic system is changed, their problems cannot be solved. Some of 
them  argue that the prevailing order has promoted colonialism in new 
shape known as neo-colonialism. Therefore, they feel that it is obligatory 
on the part of the developed world to provide necessary support in their 
dewelopment process because their under-development is the consequence 
of (Colonialism.

The experience of past thirty years have clearly shown that the existing 
order has failed to respond to the aspirations of the developing countries. 
It has outlived its utility and has become obsolete. The basic problem 
witlh the existing order is that it does not recognise the new realities of the 
woirld scene. It continues to promote the control of a few countries over 
the world economy. The economic power is concentrated in a few nations 
bec:ause they control the production structure. Therefore, the first step in 
this? direction is to decentralise the global production structure. This will 
aut<omatically le^4 to decentralisation of global po^fr and all the nations
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will become partners in the global decisions. Thus, demand for a ne w 
international economic order is essentially a demand for a new reiationsMp 
between the developed and developing countries. It asks for greater col­
laboration and cooperation on the basis of equity and justice. It needs tto 
be remembered that the right to development has been accepted as inaliein- 
able collective human right. And as we will argue, international ordier 
plays a decisive role in it. Hence the demand for new order needs to Ibe 
understood in larger context.
National and International Economic Order

Before we look at the major issues involved in the demand for New 
International Economic Order, it would be relevant to answer a few ques­
tions—What is the significance of international order for a country ? Can a 
nation develop without international order ? The answer is no. In tlhe 
world today, no country can grow in isolation. Like an individual, a 
nation cannot produce all that it needs. For its needs, a nation has ito 
depend on other nations. A nation which pursues a policy of developme nt 
based on heavy imports is bound to be influenced by the internationial 
order more seriously than the country which imports selectively. This can 
be illustrated with the help of the recent oil price-rise. Though the oil 
price-rise effected all the countries, but those who imported oil in large 
quantity and did not develop their own coal or hydel energy were mo>re 
severely affected. In other words a nation which promotes development on 
the principle of self-reliance is less likely to be affected by the adverse 
trends of the international order. Self-reliance means, a policy that heavily 
depends on internal resources for development and requires exterrual 
sources only to supplement its own resources. However, this does niot 
minimise the need for a new order because as we have already stated no 
nation can grow in isolation. Moreover, most of the developing countrnes 
retained their economic ties intact with their colonial powers even after the 
political independence. As we know during the colonial days, the econo­
mies of the developing world were so shaped that their growth became 
dependent on the external market. Hence external market continued to 
remain important to them.
North-South Relationship Trade

Significance of NIEO can be better understood if we look at the basic 
elements constituting the relationship between developed and the develop­
ing world. Broadly speaking there are three key elements—trade, financial 
flows and technology. International trade plays a crucial role in the 
development of third world countries. Historically speaking, trade has 
been the oldest link between nations. During the colonial days the nature 
of world trade was shaped by the changing needs of the developed world. 
The world was divided into two groups of traders, one who traded with 
manufacturing items and others who traded with the raw materials. Today 
even when the colonialism in its traditional form has gone, the international 
trade is still divided into two groups. The developed world is the trader
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o f  manufacturing items and the developing world is the trader of raw 
miaterials. Developed countries buy only 3% of their demand of industrial, 
goods from the developing countries.

The capacity of a nation to buy from the international market depends 
upon its capacity to sell its product in the world market. A nation that 
cam sell its products at higher prices and easily, can buy all that it wants. 
Tlhe relationship of price at which a nation sells its products and buys 
fr(om the market is called terms of trade. If over a period of time the 
price of the commodity sold by the developing countries increase by 1 per 
ce:nt and of the developed countries by more than 1 per cent then it is 
sa.id that the terms of trade are in favour of the developed countries. It 
hais been observed that over the years the price of manufactured goods 
hais increased faster than the price of raw materials. This means the pur­
chasing power of the developing countries has been going down. To buy 
th(e same amount of goods from world market, the developing countries 
ne;ed to sell much higher quantity of their goods. Otherwise they have to 
cuit their imports.

Since most of the items imported by the developing countries are used 
in their development process, a reduction in their purchasing power means 
slowing down their development process. It is true that the development 
is essentially a national process and no amount of external support 
cam solve the problem of poverty but a hostile international order can 
affiect development even if the national government is committed to it. If 
thte purchasing power of the developing countries declines, they cannot 
buiy equipment, technology and other items needed for development. 
Hence the demand for NIEO is linked with the process of development of 
thte developing countries. In the prevailing economic order the purchas­
ing power of the developing countries has been declining therefore, a new 
onder is needed to provide for improvement in the purchasing power of 
the  developing countries to maintain parity in the prices of raw materials 
anid manufactured goods. The developihg countries are demanding that 
the  two prices should be linked, so that if one increases other also follows. 
Thiis is called the principle of indexation.
St(ory of Aid

In most of the developing countries majority of the population 
lives below the poverty line, and they do not have sufficient food, houses, 
ho)spitals and schools. It becomes necessary for them to buy from inter- 
na.tional market even if they do not have sufficient money. Hence they 
need ‘aid’ from the developed countries. ‘Aid’ received by the developing 
coiuntries is merely a kind of loan and has to be paid back. The difference 
bettween loan from the market and loan in the form of aid is that, latter 
has low interest rates and has to be returned after a longer period. Only 
a simall portion of this aid is not returned which is known as grant. As we 
hawe stated earlier ‘aid’ is needed to buy goods from the international 
mairket to meet the domestic demands. The purpose of aid should be
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that it helps in the development process, so that the country does not 
have to ask for it again. Also it should help in the production process 
so that the country can have more iteme to sell. This will increase its 
purchasing power and can help in returning the loan in time. ‘Aid’ im 
this context should be of temporary nature. However, aid can help thesie 
countries, only if they can sell their products in the world market. But i n 
the prevailing order, a number of commodities produced by the devclopin g 
countries are not getting market.

The developed countries are restricting the entry of all these commo­
dities in their market. They are protecting their market. This is known 
as the problem of protectionism. The developing countries- are demandin g 
New Order to sell their products in the market of the developed world s-o 
that they can pay back their loans and do not ask for more loan.

If the developing countries do not get a market naturally they wi 11 
not be able to pay back their loans. They will have to borrow again to  
pay back loans. This means that international order makes these countries 
to borrow to pay their loans. This is known as ‘debt trap’. This process 
makes the developing coutvtries continuously dependent on the developed 
countries.

The story o f ‘aid’ has many other important features. ‘Aid’ can be 
obtained from two sources—(i) Government (ii) International Agencies 
hke World Bank and International Monetary Fund. In both cases, the 
aid is given with some conditions. One common condition is that the 
money received through aid should be spent in the country which gives 
the aid. This is called ‘tying of aid’. This means the recipient country 
does not have freedom to use this money according to its own choice. 
This also means that the country will have to buy at a price prevailing iin 
the donor country’s market. Mostly the domestic prices are higher 
than the international price. Thus, the developing countries have to pay 
higher prices. This reduces the actual value of ‘aid’. This also increases 
their burden of repayment. In addition, once, a country buys an equip­
ment from ‘aid’ money it has to buy the various other spare parts also 
from the same country. Thus ‘aid’ giving helps the developed countries 
in creating market for their production.

Similarly, ‘aid’ coming from the international agencies do not flo w 
without conditions. It is found out that most often these agencies ask 
for changes in the economic policies of the recipient countries. The 
complaint of the developing countries is that the aid relationship has not 
been helpful to them in achieving economic independence because of the 
existing world order. Without ‘aid’ they cannot achieve their goals hence 
they are demanding larger flow of aid. But aid can be helpful only if the 
world economic order also helps the developing countries. Therefore, 
they want a new international economic order. The distribution pattern 
of international aid shows another important feature. It is found that 
the ‘aid’ is not given according to the needs. On the contrary a number
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(of O ther fa c to rs  lik e  p o li t ic a l  se c u r ity  e tc . , d e te rm in e  th e  v o lu m e  o f  a id . 
The c o u n tr ie s  w h o  h a v e  s ig n ed  s e c u r ity  a g re e m e n t w ith  th e  d ev e lo p ed  
(C ountries, n o rm a lly  g e t h ig h e r  sh a re  o f  ‘a i d ’.
Technology in North-South Relations

Technology is the third key element in the relationship between the 
(developed and the developing countries. Earlier it was believed that the 
iproblem of underdevelopment and poverty can be solved if a country can 
iimport technology from the developed countries. During the last three 
(decades, after the Second World War, the experience of the developing 
(co u n trie s  with the borrowed technology has not been very good. It needs 
tto  be understood that technology does not mean mere machinery. Techno- 
Ilogy grows out of a social and economic environment. As they say 
mecessity is the mother of invention. Necessity of one country need not 
mecessarily be the necessity of other country. Therefore, technology which 
iis designed in response to the needs of the developed countries may not 
^necessarily and often does not meet the requirement of the developing 
(C ountries. Therefore, ch o ice  of technology b eco m e s very im p o r ta n t ques- 
ttion. The making of choice depends upon the developing countries 
ithemselves. Ironically the developing countries d o  not have many a l te r ­
natives to choose. It is estimated that about 98 per cent of the new 
technology is owned by the developed countries. The indigenous base of 
technological development of the developing countries was eroded during 
the days of colonialism. Alongwith the political invasion came the 
technological invasion too, killing the domestic industries and hence local 
technological base. By the time the developing countries achieved 
political independence, their indigenous base was crippled. A big techno­
logy gap had emerged between the developed and the developing countries. 
Since technology cannot be developed overnight, the developing countries 
have no choice but to import technology from the international market. 
This has made the international market of technology very crucial element 
in the development process of the developing countries.

The international market of technology has a few peculiar features. 
It is a market with very few sellers but many buyers. This gives the 
sellers advantages of bargaining. Sellers do not have to worry about 
market hence they charge very high prices. The developing countries 
mostly get the technology from the multinational corporations as they are 
the owners of the technology. These corporations put number of conditions 
to keep their control over technology. Most often the firms supplying 
technology do not allow to use the technology for alternative use. Many 
times they sell technology with the agreement that the developing countries 
cannot acquire them. They also limit the volume of production. It is 
also found out that sometimes they tie the purchases. This means that 
they dictate the source of supply of raw materials, spare parts and in­
termediate products. It is common experience that the technology coming 
from the advanced countries has most often created new conditions of
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under-development. These technologies have failed to  solve the problem 
of unemployment, they are very expensive, do not help in creating conditi­
ons for the development of the indigenous technology hence create new 
conditions of dependence. The developing countries demand, the character 
of the international market be so that it promotes the easy flow of technology 
and creates conditions which help them to develop their own technology 
appropriate to their needs.

From the above analysis it becomes clear that all the elements of 
relationship between the developed and the developing world have 
contributed in creating dependence on the developed world. It was, 
therefore, natural for the developing countries to ask for a change. 
Initiatives of the South

The demand for New Economic Order did not grow overnight. As 
early as in sixties itself, it started becoming clear that the prevailing world 
order was not serving the interests of the developing countries. Therefore, 
the developing countries started demanding changes in the functioning of 
the world order. United Nations Conference on Trade and Development 
(UNCTAD) was formed in 1964 to function as a forum where the 
developing countries could present their common demands to the developed 
countries. However, the latter did not show much sympathy towards 
problems of the developing countries. To make their presence more 
effective, the developing counti’ies gradually started evolving collective 
action. A group of 77 came into existence as a result. In the first 
meeting of UNCTAD in 1964, the developing countries demanded that 
their manufacturing items should be given preference in the market of the 
developed countries. After a lot of negotiations, it was in 1971, that few 
developed countries agreed to it. The scheme is called Generalised System 
of Preferences (GSP).

The inability of the developing countries to achieve suitable changes in 
the functioning of the world economic order, made them take harder line. 
The developing countries got new strength in 1973, when the oil producing 
countries known as OPEC took a collective stand in deciding the price of 
crude oil and using it as an instrument of diplomacy. OPEC action was 
supported by all the developing countries. It was viewed as victory of the 
developing countries over the developed countries. With the new strength 
the developing countries were able to push their demand in the United 
Nations. In 1974, the Sixth Special Session of the UN General Assembly 
accepted the demand of the developing countries to establish a New 
International Economic Order. The developed countries did not agree to 
this. They felt that the developing countries were taking advantage of their 
numerical strength in the UN system.

Though the developing countries did manage to get their demand passed 
through the General Assembly, nothing could be done to change the 
functioning of the World Economic Order. Gradually it was felt by both 
the camps that if they stick to their positions nothing could be done.
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The international economic environment was necessary. Hence the North- 
South dialogue became the major theme of International economic relations. 
On 16th September, 1975, the Seventh Special Session of the UN General 
Assembly adopted a resolution asking for reviewing the prevailing 
practices of international economic transactions and for new steps to 
correct the bottlenecks affecting the development process of the developing 
countries. Though the developed countries showed their willingness to 
listen to the demands of the developing countries but they did not agree 
with their diagnosis of the prevailing order. To provide a framework for 
these new initiatives, a commission of experts from various countries was 
formed under the chairmanship of Mr. W. Brandt, former Chancellor 
of West Germany. Brandt Commission’s Report brought out facts to 
suggest that existing world order not only has been functioning against 
the interest of the poor nations but has even failed to promote the in­
terest of the rich nations. It emphasises the need to redress the problems 
of the developing countries not for any humanitarian consideration but 
to promote global peace. Hence it is in their own interest to help the 
developing countries in their process of development. The Commission’s 
Report was supposed to form the basis of dialogue between the North and 
the South. In Mexico at Cancun the leaders of twenty-two countries from 
both the camps met in November 1980 to discuss the problem of world 
economy. Cancun Summit could not arrive at any concrete proposal. 
Its significance lies in the fact that the countries belonging to two camps 
did meet and agreed on desirability of having further negotiations.

At the initiative of India, senior representatives of 44 developing coun­
tries met in New Delhi on February 1982 to assess future prospects of New 
International Economic Order. The meeting is known as New Delhi 
Consultations. From the beginning India has been very active member 
in the movement demanding the New Order. India was the first developing 
country to host the UNCTAD meeting. Second UNCTAD meeting was 
held in New Delhi in 1968. It has been the objective of Indian policy 
that the developed and the developing countries should not confront with 
each other. It believes that through negotiations both the sides can arrive 
at a solution which would be beneficial to both of them. India has been 
emphasising the need for mutual cooperation among the developing 
countries themselves. It maintains that cooperation among the developing 
countries will give them new strength to bargain with the developed coun­
tries in framing rules of the New International Economic Order.

New International Economic Order has today become historical 
necessity. It is true that the demand for NIEO has initially come from the 
developing countries, but it has been sufficiently proved by the series of 
events that even the developed countries need changes in the prevailing 
order because the assumptions on which it was based are no more relevant. 
If the dollar based monetary system broke down in 1971, it was not 
because of the developing countries’ action. Therefore, it is in the common
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and mutual interest of the developed and the developing countries that the 
new order is conceived. In conceiving the new order attempt should not 
be directed to take advantage of the weakness of each other. It needs to  
be recognised that both the camps have equal stakes in the smooth 
functioning of the world economy. It is in their collective interest that 
global disparities are reduced, gap between the rich and the poor is 
decreased and that both recognised the significance of each other in their 
own development process. In doing so rich countries will have to take 
more liberal view because historically they have the advantage of being 
better off. Such an enlightened view will help in promoting global peacie. 
It needs to be recognised that the threat to global peace comes essentially 
from under development. World peace is essential not only for poor 
countries but for rich nations as well. Their trade can grow at faster 
pace, and investment can remain secure only if there is peace and stability 
in the third world.
How Three Major Problems are Interrelated

In the final analysis the issues of Disarmament, New International 
EcoTiomic Order and Human Rights are closely interrelated. In fact it 
can be argued that they reinforce each other. In today’s inter-dependent 
world, national development process is significantly influenced by tfiie 
international economic situation. Particularly in the context of the deve­
loping countries, which are historically dependent on the international 
economic system in various ways, the latter plays very crucial role in 
either facilitating or obstructing the development process. By influenciirig 
the development process adversely it contributes towards creating condi­
tions where majority of the people are deprived of their basic needs—f00(d, 
clothing and shelter, thus obstructing the human rights. Freedom of an  
individual has no meaning without the fulfilment of his basic needs. A 
country which fails to provide the basic human needs to its citizeras, 
certainly violates the principle of human rights. In other words, tlhe 
central issue involved in disarmament, NIEO and human rights is develop­
ment. Human rights can be better ensured if a society is committed to 
development, and to a greater extent the process of development is depen d- 
ent upon an international economic order. This does not mean that 
NIEO will automatically ensure fulfilment of human rights. NIEO can 
only create' conditions in favour of development and thereby of human 
rights. However, it needs to be mentioned here that affluence of few is 
not the development. Development cannot be sectorial and sectarian. It 
has to be total. It should aim to fulfil the needs of the society as a 
whole.

Obviously when understood in the context of totality of a society, 
development would need much larger amount of resources. Today the 
world does not have shortage of resources in general. But unfortunately 
the resources are distributed unevenly both at international level and 
national level. Therefore, the first step in the direction of world develop-
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rnient would be equal distribution of resources. This can be possible only 
ilf both national and international economic orders are changed. Their 
priorities are changed. Resources are spent on those areas which provide 
f<or basic human needs. This brings up the issue of utilization of resour- 
c«es. Data given in the preceding pages very clearly show that today we 
aire spending many more times on arms production than food production. 
This raises a question about choices—do we want food or bombs?

Unfortunately both, the rich and the poor nations are spending enor- 
rmous amount of their resources on arms. What is important to note is 
tlhat the rich are the merchants of arms and the poor are the buyers of 
a:rms. This means that arms sales not only amount to misutilisation of 
Resources but also its transfer from the poor to the rich. It is not para- 
dloxical that by purchasing arms, the developing countries are creating 
cionditions of starvation and deprivation for their own people, and making 
tlhe rich richer. They are draining their resources to finance the war 
industry of the rich countries. Many rich countries are dependent on 
armament industry for their growth. In other words, they need a cons- 
taivt sale of arms to keep their economy going. And arms can be sold if 
tlhere are wars. Most of these wars are fought on the soils of the poor, 
w ith the resources of the poor. To achieve peace, the relationship between 
war and the growth of war industry in the rich country’s economy has to 
bte changed. This is possible by changing the priorities of both the rich 
ais well as the poor nations.

It cannot be denied that war and poverty have identical impact on the 
dievelopment of a society. In war, life is taken away by a bomb or a 
b'ullet. In poverty too life is taken away by hunger, disease, etc. In 
today’s world it is possible to live up to say 70 years. If a person dies 
eiither in war or due to poverty conditions at the age of 35 years, in both 
tlhe cases half of his life has been snatched away from him. Thus, war is 
equivalent to poverty. What is ironic is that it is within the reach of 
hiumanity to remove poverty yet it is not done because of the nature of 
S(ocial system.

Reorientation of the national and the international systems, thus, 
biecomes a pre-requisite to ensure conditions for development and promo- 
ti'O n of human rights. It has been very aptly affirmed by the UN General 
Assembly in its resolution of 1977 “ the realisation of New International 
Evconomic Order is an essential element for the effective promotion of 
hiuman rights and fundamental freedom and should be accorded priority.” 
It: is very clear that NIEO is merely an essential condition not a sufficient 
condition because in the ultimate analysis human rights and development 
aire national issues.

Sometimes it is urged that promotion of human rights is linked to the 
stages of development. Poor nations cannot afford to grant individual 
freedom and freedom needs to be surrendered for development. The 
u nderlying assumption behind these assertions is that there is a conflict
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between development and freedom. It is also assumed that growth will 
automatically trickle down to the lower strata of the society, thereby 
generating conditions in favour of human rights. Unfortunately, the; 
experience of the last three decades does not support this contention.. 
Whatever growth has been generated, it has remained largely with a few and 
has simultaneously created many more conditions of underdevelopment.. 
Dilution of human right cannot be rationalised in the name of growth. Int 
this context, it is necessary to distinguish between growth and develop­
ment. Today, the developing countries have to make a clear choice im 
favour of development. And development by its definition ensures fulfil­
ment of human rights.
Glossary
Subsistence Level

Terms o f  Trade

Opec

UNCTAD

GSP

Group o f  77

Refers to a level of consumption at bare mini­
mum of basic necessities of life—food, shelter 
and clothing without which an individual cannot 
survive.
A measure of purchasing power of exports im 
relation to imports. If prices of imports rise 
relatively faster to export prices then terms off 
trade is said to be against. Conversely iff 
exports prices increase faster than import price„ 
it is said to be favourable.
Organisation of Petroleum Exporting Countries: 
An organisation of thirteen major oil producing 
countries of the world. It was formed in 1960) 
with a view to coordinate and unify the oifl 
policy of the member states. It came iato> 
prominence in 1973 when for the first time itt 
dictated the international price of oil.
United Nations Conference on Trade and Deve­
lopment: A body of the United Nations whose 
primary objective is to give expression to the; 
problem of international trade and development 
faced by the developing countries as consequence 
of inadequacy of the existing internationafi 
economic order.
Generalised System of Preferences: A scheme; 
devised by UNCTAD to provide preferential! 
treatment to the manufacturing items in the; 
market of the developed countries. Japan, USA. 
and EEC provide GSP to the developing coun­
tries.
Refers to group of the developing countriesi 
formed in the first session of UNCTAD in 1964» 
77 refer to the number of the developing conn-
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Multi-national Corpora­
tion

J/orth-South Dialogue

Tying o f  aid

tries which participated in that session, since 
then though the number of the developing coun­
tries has increased.
Refers to those industrial companies which are 
engaged in production and selling of their pro­
ducts in number of countries. It also refers to 
the companies which have ownership in more 
than one country.

South-South Cooperation Expression is used to explain relationship bet­
ween the countries belonging to south i.e. the 
developing countries which are located in the 
southern hemisphere of the globe. It includes 
political, economic and cultural aspects.
Refers to relationship between developed coun­
tries situated in the northern hemisphere and 
the developing countries situated in the southern 
hemisphere. Developed countries of North do 
not include the Communist or Socialist coun­
tries.
When aid from donor country to the recipient 
country is given with the understanding that the 
amount of the aid will be spent on either buying 
goods from the market of the donor country or 
will be spent on a project to which supply will 
be made by the donor country then it is called 
tied aid. In other words such aid does not 
provide freedom of its utilisation to the reci­
pient country.
Refers to situation when foreign loan further 
creates conditions for further borrowing. A 
trap in which a society gets entangled to pay 
back the earlier loan,
Developed countries are arguing that the imports 
of manufactured goods from the developing 
countries are disrupting their market for their 
home producers. Therefore, they want to res­
trict the entry of these goods from the develop­
ing countries by pursuing a policy of protec­
tionism, i.e. protecting the entry of goods with 
the help of restriction either by levying taxes or 
fixing quota etc.
Expression is used to describe the incidence of 
poverty in a society. A segment of society which 
has less than the amount of money which is

D eb t Trap

jProtectionism

^Poverty Line
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Principle o f  Indexation

Third World

Developed Countries 

Developing Countries

Least Developed 
Countries

Neo-Colonialism

needed by an individual to survive, is below 
poverty line.
Developing countries are arguing that the prices 
of their commodities rise at a lower pace than 
the price of the commodities produced by deve ­
loped M̂ orld. This leads to a continuous erosion 
of their purchasing power. This unfavourable 
global prices of the commodities are tied with 
each other. So that when prices of commodi­
ties from the developed world increase, the 
prices of the developing countries also register ai 
correspondings rise automatically.
Refers to the developing countries. However itt 
has a definite value connotation. It assumess 
that despite various differences, the countries off 
the third world have identical cause for theiir 
underdevelopment. And the cause is theiir 
colonial history.
Countries belonging to Western Europe, America 
and Japan are known as developed countries. 
Refers to the countries belonging to Asia, Africa., 
Latin America, countries which have started the 
process of development but are far behind the 
average global standard of living.
Term is used to describe those countries which 
are at the lowest level of development and need 
special treatment. According to UN classifica­
tion countries with per capita income of $ lOO 
or less (in 1975) belong to the group. There are 
30 countries in UN list of least developed 
countries.
In today’s world colonialism has almost disap­
peared. With one or two exceptions majority^ 
of the countries are politically independent. Butt 
still these newly independent countries do nott 
enjoy freedom because their economy is tied 
with the ex-colonial masters. The influence off 
the ex-masters still dominates various fields 
including education, culture, life-style etc. The 
policy to perpetuate this influence by tie ex­
masters is known as neo-colonialism.



EXERCISES

1. Tick mark the correct answer.
The New International Economic Order mainly aims at:
(a) expanding the trade relations of rich countries.
(b) exploiting world natural resources rapidly.
(c) reducing economic inequality between the rich countries and the poor 

countries.
(d) none of the above.

2. What is a developing country? How do you distinguish between a developing 
and a developed country?

3. Give reasons for the present inequality between the developing cotmtries and the 
developed countries.

4. Why are the developing countries demanding for the establishment of a new 
international economic order?

5. Explain how establishment of the New International Economic Order will help in 
creating conditions for better enjoyment of human rights.

6. Explain briefly the following:
(a) South-South Cooperation
(b) North-South Dialogue
(c) Debt-trap
(d) Neo-Colonialism.

Suggested Activities
(a) Prepare charts showing imbalances in terms of trade between the developing 

countries and the developed countries.
(b) Collect photographs and cartoons depicting the plight of the people of the 

third world and ajOBluence of the developed world.
Suggested Reading
If. D ay , B a r ba ra  B r u h l : Thinking and Doing : Youth and New International Economic 

Order, UNESCO, 1980.
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Lesson Plans

Disarmament

L e sso n  P l a n  I

Sub-topic : Arms race and its consequences.

Understandings
1. To understand that the modem arms race is a dangerous race whicih 

has made the world insecure.
2. To understand that the arms race in nuclear weapons can lead to  

total destruction of the entire world.
3. To understand the effect of armament on economic and sociail 

development.
4. To understand the need for disarmament.

Introdnction
The lesson will be introduced with the help of the following questions:

(a) Where were the first two atom bombs dropped ?
{b) How much destruction in man and material did they cause?
(c) Which are the nuclear powers today?

Content points
1. Arms race, particularly in nuclear weapons and insecurity in thie 

world.
2. Threat of nuclear war and total destruction of human race.
3. Economic and social consequences of the arms race.
4. Need for disarmament, its meaning.

Students’ Activities
1. Collect data and prepare charts on armament and what it means im 

terms of economic development. For example,
(a) Cost of one destroyer can provide electricity to 13 cities and 19 

rural areas.
(b) Cost of one Hawk aircraft can provide water to 1.5 milliom 

people.
(c) Cost of one jet fighter can provide medical facilities to 40,000 

villages.
2. Discussiofi on the kinds of modern weapons and their destructive 
power.

APPENDIX (iv)



L e sso n  P l a n  II

Sub-topic : Efforts in pursuit of Disarmament.
Understandings

1. To understand the role of the UN to promote disarmament.
2. To understand the various measures that are being taken in pursuit 

of disarmament.
3. To understand the role of world public opinion in the promotion 

of disarmament.
4. To understand that India as a developing country has a vital 

interest in the success of disarmament efforts.
iBtroduction

The lesson will be introduced with the help of the following ques­
tions :

{a) Why do the nations want to arm themselves to teeth?
(b) What is the meaning and significance of peace marches all over the 

world against nuclear weapons ?
Content points

1. Objective of disarmament is two-fold
(a) to eliminate the danger of war and
(b) to ensure that war is no longer an instrument for settling inter­

national disputes.
2. Efforts of the UN to promote disarmament.
3. Some important Treaties and Agreements.
4. Significance of disarmament for India.
5. Role of world public opinion.

Students’ Activities
1. Prepare a chart showing important Treaties and Agreements.
2. Discussion on why India supports disarmament measures.
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New International Economic Order

L e sso n  P l a n  I

Sub-topic : The emerging Third World and the prevailing Economic 
Order.

Understandings
1. To understand the existing disparities between the developing and 

developed countries.
2. To understand that the lasting international peace can be ensured 

if these disparities are reduced.



3. To understand that the prevailing economic order works in favour 
of the developed countries and against the poor and developing 
countries.

Introduction
The lesson will be introduced with the help of the following questions:

{a) Point out some of the countries which got Independence after the 
Second World War ?

ib) What is the Third World ?
(c) What was the condition of Indian industry at the time of Indepen­

dence ?
Content points

1. Colonialism and Neo-colonialism
2. Existing economic order as a result of imperialism and colo­

nialism.
3. Emergence of the Third World and the situation faced by the 

developing countries.
4. A big technology gap as a result of colonialism. The colonial 

powers killed domestic industries and local technological base.
5. Less sellers and more buyers in the international markets, giving 

sellers advantages of bargaining.
Students’ Activities

1. Identify the developing and developed countries on a world 
Political Map.

2. Study the Chart showing condition of industry, technology, 
education and agriculture in India before 1947.

3. Compare the standard of life between the developing and the 
developed countries in terms of

(a) consumption of food
(b) miscellaneous products
(c) income
(d) trade
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L e sso n  P l a n  II 
Sub-topic : A case for New International Economic Order.
Understandings

1. To understand the need for change in the pattern of international 
buyers and sellers, and to further understand that the developing 
countries should no longer remain only traders of raw material.

2. To understand that NIEO aims at protecting the interests of all 
countries, developing and developed.

3. To understand that there is a close relationship between NIEO and 
human rights.



Introduction
The lesson will be introduced with the help of the following 

questions :
(a) Can nations exist and progress in isolation ?
(b) Can international peace and understanding grow in the existing 

economic disparities ?
Content points

1. Three key elements which determine relationship between developed 
and developing countries:
(/) Trade
(ii) Financial Flow 
(Hi) Technology.

2. Financial assistance to developing countries from two sources:
(/) Developed countries (//) International agencies in the form of 
loan, grant etc. mostly with strings.

3. Demand for NIEO.
4. UNCTAD, Generalised System of Preferences, Group of 77, 

NAM.
5. NIEO and Human Rights.

Students’ Activities
Discussion on the following:
1. Major problems faced by the developing countries in improving the 

socio-economic conditions of the people.
2. How world bodies can help these countries ' to solve their 

problems.
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Human Rights

L e sso n  P l a n  I

Sub-topic : Changing and evolving meaning of Human Rights.
Understandings

1. To understand that the concept of human rights has gradually 
evolved through the humanist traditions of world history including 
the Indian history.

2. To understand that all the basic human rights have been included 
in the Indian Constitution.

3. To understand that all human beings are equal, irrespective of sex, 
race, language or religion.

Introduction
The lesson will be introduced with the help of the following

questions :



(a) What is the meaning of human rights?
{b) Why are they essential ?

Content points
1. Meaning of human rights.
2. Brief reference to persons and events of world history and Indian 

history to explain how the concept of human rights has evolved.
3. Provisions of the Indian Constitution on human rights.
4. Rights and duties are interrelated.

Students’ Activities
I. Identify and discuss provisions of the Indian Constitution on 

human rights.
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L e sso n  P l a n  II

Sub-topic : The UN and Human Rights.
Understandings

1. To understand that the UN has been playing a significant role in 
promoting and encouraging respect for human rights.

2. To understand that the promotion and protection of human rights 
and universal respect for them help in fostering world peace and 
international understanding.

3. To understand the significance of the International Bill of Human 
Rights including its three constituents.

Introduction
The lesson will be introduced with the help of the following questions:
(a) Why do we celebrate December 10 as the Human Rights Day ? 
ib) What are the purposes of the UN ?

Content points ^
1. Human rights provisions in the UN Charter and the Indian 

Constitution.
2. The Universal Declaration of Human Rights,
3. The International Covenant on Economic, Social and Cultural 

Rights, the Optional Protocol to the International Covenant on 
Civil and Political Rights.

4. Human Rights and International Understanding.
Students’ Activities

1* Compare the UN Charter and the Indian Constitution in respect 
of their human rights provisions.

2. Study and discuss the UN charts on human rights.
3. Celebrate the Human Rights Day on December 10 and discuss 

human rights problems.



L e sso n  P l a n  III

Sub-topic : Proper conditions for the enjoyment of Human Rights.
Understandings

1. To understand that ‘apartheid’ policy of the South African govern­
ment is a gross violation of human rights.

2. To understand that it is the duty of all of us to arouse public 
opinion against social discrimination and other violations of human 
rights.

3. To understand that unless economic and social disparities are 
removed from the society such as that of India, enjoyment of 
human rights will continue to be the privilege of the few.

Introduction
The lesson will be introduced with the help of the following

questions:
(a) Can you point out any case of violation of human rights in 

India ?
(b) What are the reasons for such violations?

Content points
1. Apartheid, its meaning and implications.
2. Social discrimination and other violations of human rights within 

and outside the country.
3. Why economic and social reconstruction is necessary to ensure 

enjoyment of human rights by all sections of the society.
4. Need for a change in attitude of the people. Importance of 

public opinion in |he removal of social discriminations.
Situdents’ Activities

1. Conduct a survey of any neighbourhood where poor people live 
and find out the conditions in which they live.

2. Collect newspaper items on violations of human rights (such as 
rights of the child, rights of women, rights of weaker sections, 
rights of minorities etc.) within and outside the country and 
discuss them with the teachers and fellow students.

3. Stage plays and skits depicting social discriminations.
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(a) What is the meaning of human rights?
(b) Why are they essential ?

Content points
1. Meaning of human rights.
2. Brief reference to persons and events of world history and Indian 

history to explain how the concept of human rights has evolved.
3. Provisions of the Indian Constitution on human rights.
4. Rights and duties are interrelated.

Students’ Activities
I. Identify and discuss provisions of the Indian Constitution on 

human rights.
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L e sso n  P l a n  II

Sub-topic : The UN and Human Rights.
Understandings

1. To understand that the UN has been playing a significant role in 
promoting and encouraging respect for human rights.

2. To understand that the promotion and protection of human rights 
and universal respect for them help in fostering world peace and 
international understanding.

3. To understand the significance of the International Bill of Human 
Rights including its three constituents.

Introduction
The lesson will be introduced with the help of the following questions: 

{a) Why do we celebrate December 10 as the Human Rights Day ? 
ib) What are the purposes of the UN ?

Content points
1. Human rights provisions in the UN Charter and the Indian 

Constitution.
2. The Universal Declaration of Human Rights.
3. The International Covenant on Economic, Social and Cultural 

Rights, the Optional Protocol to the International Covenant on 
Civil and Political Rights.

4. Human Rights and International Understanding.
Students’ Activities

1. Compare the UN Charter and the Indian Constitution in respect 
of their human rights provisions.

2. Study and discuss the UN charts on human rights.
3. Celebrate the Human Rights Day on December 10 and disCdss 

human rights problems.



L e sso n  P l a n  III

Sub-topic : Proper conditions for the enjoyment of Human Rights.
Understandings

1. To understand that ‘apartheid’ policy of the South African govern­
ment is a gross violation of human rights.

2. To understand that it is the duty of all of us to arouse public 
opinion against social discrimination and other violations of human 
rights.

3. To understand that unless economic and social disparities are 
removed from the society such as that of India, enjoyment of 
human rights will continue to be the privilege of the few.

Introduction
The lesson will be introduced with the help of the following

questions:
(fl) Can you point out any case of violation of human rights in 

India ?
(b) What are the reasons for such violations?

Content points
1. Apartheid, its meaning and implications.
2. Social discrimination and other violations of human rights within 

and outside the country.
3. Why economic and social reconstruction is necessary to ensure 

enjoyment of human rights by all sections of the society.
4. Need for a change in attitude of the people. Importance of 

public opinion in ^he removal of social discriminations.
Students’ Activities

1. Conduct a survey of any neighbourhood where poor people live 
and find out the conditions in which they live.

2. Collect newspaper items on violations of human rights (such as 
rights of the child, rights of women, rights of weaker sections, 
rights of minorities etc.) within and outside the country and 
discuss them with the teachers and fellow students.

3. Stage plays and skits depicting social discriminations.

LESSON PLANS 69



Evaluation Tools

Pre-Test (P. 1-3)

APPENDIX (v)

Name of the School ..................................
1.0. Human Rights
1.1. What is the meaning of ‘Human Right’ ?

1.2. Why is December 10 celebrated all the world over every year a.s 
Human Rights Day?

1.3. You must have studied the Fundamental Rights that have been 
guaranteed in the Indian Constitution. Mention any two Fundm- 
mental Rights which also find place in the Universal Declaration o>f 
Human Rights.
(«) ............ .........................................

ib )

1.4. You must be aware that some of these human rights are not 
enjoyed fully by certain sections of the Indian society. Give any 
two examples/cases in which, according to you, human rights are 
not enjoyed.
(«) ............ ......................................

(b)
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1.5. You must be aware that in some'parts of the world human rights 
are violated on a vast scale. Mention the name of one such 
country.

1.6. Write five sentences on ‘Apartheid’.

2.0. Disarmament
2.1. (a) What is the meaning of ‘Arms Race’?

(b) Point out the dangerous consequences of this arms race.

2.2. In the event of a nuclear war between the U.S.A. and the U.S.S.R. 
in what way will you, as individual, be affected?

2.3. (a) What is the meaning of the term, ‘Disarmament’?

(b) Mention the efforts that are being made in the world towards 
disarmament?

3.0. New International Economic Order (NIEO)
3.1. (fl) Point out the names of any two developing countries.

(b) Point out the names of any two developed countries.



3.2. (a) Explain the difference between a developing country and a 
developed country.
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(̂ >) Give any two reasons for the inequality between the develop­
ing countries and the developed countries,
(0 ..................................

(i7)

3.3. Write a small paragraph about NIEO.

Evaluation of Material and Methods 
by Teachers (E. 4-5)

Particulars of the Teacher

1. Name:..............................................................................................................
2. School Address:..............................................................................................
3. Qualifications:.................................................................................................

4. How many years of teaching experience...... .............................................
5. Classes in which the material was tried out:.............................................

6. Signature of the teacher who tried out the material

Human Rights/Disarmament/NIEO

Number o f  periods utilized Duration o f  each to teach the Topic

4.0. Textual Material
4.1. Point out terms and concepts which, according to you, were diflSi- 

cult for students to understand.



(«) .........................................................................................................
(b) ....................................................
(c)  
(d)  ............................

4.2. Point out terms and concepts which, according to you, could be 
explained well and were understood by students very well.
(a)  
(b)  : .......................................................................................
(c)  ...........................................................................
(d)  

4.3. Point out the sentences or parts whose language was difficult to 
understand? (If necessary, attach a separate sheet.)
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4.4. Point out understandings and concepts which are missing in the 
material?
(«) ..........................................................................................................
(b)  
ic)  ...............
id)  .......

4.5. There are various understandings and concepts, which have been 
explained in the material. Do you think that some understan­
dings or concepts have not been adequately explained in the 
material? If yes, point out those understandings and concepts.

4.6. (a) Are the exercises/questions that are given in the material, 
sufficient to cover all the important objectives of the units? 

Yes/No
(b) If no, mention the type and number of exercises required to 

be added.

4.7. Mention the exercises/questions which are too difficult for students 
to answer.
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4.8. (a) Have you found the glossary and the brief explanations given 
in it useful?

Yes/No
(b) Point out those terms and concepts whose explanations, 

according to you, are not adequate.

5.0. Methods
5.1. Which particular methods and techniques were used by you?

(«) .....................................................
(b) .....................................................

........................................... .........
(^) .........................................................................................................

5.2. Which methods and techniques, according to you, were most
effective?
(«) ......... ................................................................................................
(b) ........ ............................................
(c) ................................................
Ĉ ) ..........................................................................................................

5.3. Which methods and techniques, according to you, were not effec­
tive at all?
(«) .....................................................................................................
(b)  
(c)  
(^) ..........................................................................................................

5.4. Point out the audio-visual aids used by you in handling the
topic.
(«) ..........................................................................................................
(b)  ..................................
(c)  
(d)  

5.5. Which audio-visual aids, according to you, were most effective?
(«) ........................................................................................................ .
(^) ...........................................................................................................
(c)  ........................................................................
(d)  



5.6. Which audio-visual aids, according to you, were not effective at 
all?
(«) ............................................................................ .............................
(b)  

0 )̂ .....................................................
(d)  

5.7. Point out the steps taken by you for preparing the lesson.
(«) .....................................................
(̂ 0 .....................................................
(c)  
(d)  ..................................................................................

5.8. Point out the resource materials collected by you.
(« ) j .....................................................................................................................................
ib) .....................................................  
(c)..............................................................................................................
(d)  ..........

5.9. Point out the agencies from where you collected the resource 
material.
(«) .....................................................
(b)  .......
(c)  
(d)  
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Evaluation of Material and Methods 
by Students (E. 6-7)

Particulars of the Student

1. School and address : ........................................... :............................

2. C lass: .........................................................................

Human Rights/Disarmament/NIEO
6.0. Textual Material
6 .1, Point out the new terms or words which, according to you, are 

difficult to understand.
(for answering this take the help of glossary given at the end.)

6.2. Point out the new terms or words which, according to you, are 
easy to understand.



76 STUDY OF WORLD PROBLEMS IN SCHOOLS

6.3. Point out the parts of the material in which language was difficult 
to understand.
(«) ...........................................................................................................

(b)  “ZZ”...
(c)  ...............................

id)

6.4. Mention the exercises/questions (that were given to you by your 
teacher) which you found to be interesting.
(«) .........................................................................................................

(b)  ................................Z.!‘..ZZ....”.
(c)  

i d ) ............................................................................. ........................!...

6.5. Mention the exercises/questions which are difficult for you to  
answer.
(«) ............................. ........................

(b)  ........... ..................

(̂ ) .. ......

id) ....... i..’'....!;””!.'zziz;’z...;..
6.6. (a) Did you find the glossary and the brief explanations given

in it useful?
Yes/No

(b) Point out the terms whose explanations, according to you, are 
not adequate.
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7.0. Methods
7.1. There were some methods and techniques used by your teacher in 

discussing the above-mentioned problem. Which method or 
technique did you enjoy the most ?

7.2. Which method or technique helped you most in understanding the 
problem?

7.3. Which method or technique did you find unsatisfactory and 
ineffective ?

Self-Evaluation (Teacheis) 
(S. 8)

8.0. Self-Eyaluation
8.1. Do you think that your preparation for the study of the three world 

problems was adequate or satisfactory ?
Yes/No

8.2. Do you think that you had sufllcient resource material to handle 
the topics ?

Yes/No
8.3. Are you satisfied that you could successfully handle the topics ?

Yes/No
8.4. Point out the difficulties you faced in implementing the project.

(«) ...........................................................................................................
ib) ...........................................................................................................



(c)
(d)
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Name ... 
Signature

Self-Evaluation (Students) 
(S. 9)

9.0. Self-Evaluation
9.1. Do you think that your preparation for the study of world p ro­

blems was satisfactory ?
Yes/No

9.2. Do you think that you had sufficient material to make advan«ce 
preparation ?

Yes/No
9.3. Are you satisfied that you could understand various aspects of tihe 

problems very well ?
Yes/No

9.4. Point out the difficulties you faced in learning the various aspects 
of the problems.
(«) ..........................................................................................................
(b)  ...................................................................
(c)  
id)  

Achievement Test 
(T. 10)

Name o f  the School .................................................................
Marks i 50 Time : 40 minutes

10.0. Achievement Test
10.1. The first Indian leader who fought against racial discrimination in 

South Africa, was (tick mark the correct answer)
A. Pt. Jawaharlal Nehru.
B. Mahatma Gandhi.
C. Sardar Vallabhbhai Patel.
D. Maulana Abul Kalam Azad. (1)

10.2. The New International Economic Order mainly aims at



(tick mark the correct answer)
A. expanding the trade relations of rich countries.
B. exploiting world natural resources rapidly.
C. reducing economic inequality between the rich countries and 

the poor countries.
D. none of the above. (1)

10.3. The international forum which provides for a platform to present 
the common problems of the developing countries to the developed 
countries is (tick mark the correct answer)
A. UNESCO
B. OPEC
C. UNICEF
D. UNCTAD (1)

10.4. Write the names of those parts of the Indian Constitution, which 
include most of the important human rights.
(a)  ......................... ...........................................

(b) 

(2)
10.5. List the Constituents of the International Bill of Human Rights. 

(«) ...........................................................................................................

(c) 
(2)

10.6. What is the meaning of ‘Human Right’?
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(3)
10.7. Explain how the practice of untouchability is a violation of human 

right.

(5)
10.8. Explain how the policy of ‘apartheid’ is a violation of human 

right.
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(5)
10.9. State any two measures which should be taken to provide for 

better enjoyment of human rights by the people in India.
(«) ................; .........................................................................................

(b)

((5)
10.10, Explain how arms race leads to the denial of human rights.

(5)
10.11. What is the meaning of the term ‘Disarmament’?

(5)
10.12. Why is disarmament necessary 7 Give two reasons.

(«) ............................................................................................................

ib)

(5)
10.13. Give any two reasons for the present inequality between the deve­

loping countries and the developed countries.
(«) ...........................................................................................................
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(b)

(5)
10.14. Explain how establishment of the New International Economic 

Order will help in creating conditions for better enjoyment of 
human rights.

(5)
Questionnaire to Elicit Students Views on the Study 

of World Problems
(A. 11)

This questionnaire is not a test. It is,meant for finding out students’ 
v iews about world problems.

Mark your answer to each of the statements below by ticking the 
aippropriate box.

For instance, if you are unsure of your answer, tick the middle box, 
if  you strongly agree, tick the first box on the left side, and so on.

Strongly agree Agree Neutral of unsure Disagree Strongly disagree

Sitatements
1. World problems, namely Disarmament, Human Rights and.New 

International Economic Order affect the Indian people in general.

□
2. Every Indian should be concerned about the solution of these 

world problems.

3-, India is currently facing many problems regarding economic 
development, unemployment and rights of weaker sections, even



then the Indian government should contribute more of their resoiurcirces 
to an international effort to solve these world problems.
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4. I would contribute at least Re. 1 towards helping the upliftmemt it of 
weaker sections of the Indian society.

5. Since the study of the three world problems is not included in o our 
syllabus, I have no genuine interest in learning about tthehese 
problems.

6. I feel that the study of world problems should be included in o our 
syllabus.

Evaluation of the Project on the Study of Contemponanry 
World Problems

Brief Introduction
The Indian National Commission for Cooperation with Unesco 1 has 

entrusted the National Council of Educational Research and Traiiniining 
(NCERT) with the responsibility of implementing a project on the stuidydy of 
contemporary world problems namely human rights, disarmament; a and 
new international economic order. NCERT, in turn, assigned the projoject 
to its Department of Education in Social Sciences and Humainitnities 
(DESSH).

The objectives of the project are as follows;
1. to develop pedagogically valid and tested learning-teaching materiirials 

on human rights, disarmament and new international ecoiuoi.omic 
order*;

2. to make students study, reflect on and comprehend the vari(rious 
dimensions of three contemporary world problems;

3. to make them acquire competence to identify problems, anal alyse 
them and find the solutions in their respective context;

4. to develop in teachers the competency to teach such content arereas; 
and

5. to promote inclusion of the study of world problems in the sececon- 
dary school curriculum.



The project was started in June 1982 and it was decided to implement 
tthe project in the following two phases;
a. Preparatory Phase (June 1982“  October 1982)

Identification of project schools, setting up of Project Working Com- 
jmittee and Task Force, development of appropriate materials/lesson plans/ 
■evaluation tools, and preparation of the report of the preparatory phase.

31. Implementation Phase (November 1982—March 1983)
Field implementation, evaluation of impact on students and evaluation 

(of the project, final report.

Sequential Steps Taken to Achieve the Objectives
3. Planning and Organisation

1. Selection o f  Project Schools: Since the project is to be completed by 
M arch 1983 and since the funding of the project is limited to the tune of 
US $ 3,000, only four schools from Delhi were selected for field implementa- 
ttion. The selected schools are English medium schools because the learn- 
iing-teaching material was to be initially prepared in English for implemen- 
itation. These schools are Delhi Public School, Springdales School, Lady 
Irwin School and Jamia Millia Islamia School.

2. Project Working Committee: From the point of view of effective 
implementation of the project NCERT has set up a Project Working Com- 
jmittee. Care was taken to include in the Project Working Committee 
:subject experts from the university, school teachers who were to imple­
ment learning-teaching material, experts from the teacher-training 
institutions for evolving mathodology and evaluation, and a few experts 
from NCERT. It is worth noting that the school teachers who were to 

jimplement the material, were associated with the project right from the 
initial stages so that on one hand the process of organisation and planning 
•could be adjusted according to the real needs and on the other there would 
not be any need for elaborate orientation of teachers for implementing the 
project. The Project Working Committee in its two meetings on 26 July 
1982 and 5 August 1982, designed and finalised guidelines for content, 
methodology, management and evaluation of the project.

3. Task Force NCERT has also set up a Task Force to prepare a 
general format for classroom lesson plans and evaluation scheme. The 
purpose of the Task Force is also to oversee the overall implementation of 
the project. The Task Force consists of Project School Teachers, a pedagogy 
expert, an evaluation expert and a few experts from NCERT.

The Task Force in its meetings on 21 August, 23 December and 24 
December 1982 discussed and finalised classroom lesson plans, evaluation 
tools and the procedure for field implementation.
II. Content Selection and Preparation

1. Instructional Objectives in terms of major understandings were 
developed in the areas of human rights, disarmament and new international
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economic order. These major understandings reflected the content selec­
tion, in the context of the Indian situation.

2. On the basis of the major understandings textual material om all 
the three world problems was developed. The work of preparing the 
textual material was assigned to the subject experts from the university 
system. In the Indian school system textbooks and textual material play 
an imporant role. Therefore, it was considered necessary to first develop 
content material on the three themes covering their essential aspects.
in. Methodology

1. Classroom lesson plans were developed by project school teachers 
on the basis of the textual material. Though one set of lesson plans was 
developed on each topic, the school teachers were allowed to make chainges 
and modifications in the lesson plans according to their need and local 
situation while keeping the general framework of the plan intact.

2. While constructing classroom lesson plans the project school 
teachers made wide use of the visual material which they collected from 
the UN Information Centre, Unesco Library and Foreign Embassies in 
Delhi. In order to promote an enquiry approach students were asked to 
collect relevant articles, news items and cartoons from newspapers and 
magazines. Students were also asked to prepare some aid material such as 
picture charts as a part of practical activities. They were also asked to 
undertake study of socio-economic conditions of the weaker sections of 
the society in the neighbourhood. Involvement of the community in some 
form such as inviting an expert to speak to students on the world problems, 
was also a part of general methodology.
IV. Field Implementation

1. For field implementation two approaches were adopted. The main 
approach was to treat each of the three themes as a separate topic with its 
specific and unique aspects as well as its relationship with the other themes. 
This approach was supplemented by another approach namely linking the 
three themes to the existing curriculum units in different subject areas at 
secondary level.

However it was felt that for linking the three themes to the existing 
curriculum, it is essential to start the field implementation at the beginning 
of the year. Since this was not possible this year because of the delay in 
starting the project itself, the idea of adopting the second approach was 
dropped.

2. Since the students of Class X are busy with their preparation for 
public examination, it was decided to implement the material in Class IX. 
Each school had selected for implementation one class consisting of about 
40 students.

The following number of periods were allotted for different topics:
Human Rights —3 lessons —'3 class periods
Disarmament —2 lessons —2 class periods
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Mew International —2 lessons —2 class periods
Economic Order

V. Evaluation
1 .  Pre-test: Before the material is tried out in the actual classroom 

situaition a pre-test will be given to the students with the object of finding 
out blow much they know about the three world problems.

2.'. Evaluation o f  material and methods : Material and methods will be 
evalmated by both students and teachers.

5.. Self-evaluation through a simple and small questionnaire: Students 
and tteachers will evaluate their own preparation and performance under 
the p)roject.

4.. Achievement test : At the end of the learning-teaching programme 
an achievement test will be given to the students to find out how much 
undejrstanding they have developed with regard to the world problems.

Birief attitude questionnaire will also be administered to students to 
find (out their attitude with regard to the study of world problems,

5- Project evaluation : A brief and simple evaluation of the project 
by tke persons involved in the project will be carried out.

6- Finalisation o f the material. In the light of the try-out and evalua­
tion, the material and methods will be modified and finalised.
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1. (a) Keeping in mind the limitation of funds and the time limit, 
do you agree with the selection of schools in respect of their 
number and types.

Yes/No
ib )  In case you do not agree, then point out the shortcomings.

2. (a) Do you agree with the composition of the Project Working 
Committee?

Yes/No
(b) In case you do not agree, then point out the shortcomings.

3. (a) Do you agree with the procedure adopted f6r content selection 
and preparation of material?

Yes/No



(b) In case you do not agree, then point out the shortcomings.

4. (a) Point out the shortcomings, if any, in the procedure adopted 
for developing lesson plans and the general methodology.

5. Point out the shortcomings, if any, in the procedure adopted 
for field implementation.

6. Point out the shortcomings, if any, in the procedure adopted 
for evaluation.

Signature...........................................
Nam e............... ...................... ..........

ICSL-IOD 10101881
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