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t;P/ J*V;. iiB_^DXR.aqyOU '3

Thti ytate Rasoiirce Centi'o, NH;ilU/ Ediicat.ion De[<arhment/ NEIHU 

an'l MERC -■ IC3$R --prganlsed a .-•cjmJ.nax' on '‘Edu^'^ation for All" 

on th«j 3rd and ‘it:h Den=;.mbex, 1 993, at t he:; Don Bosco Yovrtli 

Centre, t^U)iJ.long, Thu Sî iininar was spi)n jortid by Indian 

PLNiat:Jf. nai Cuuimj s j:Lon,/UlJi]P)CO/t''IIIRn, New ll3l'!5i. It v/as 

enc< uraging to have people from all walJfca of life attending 

the 3erninar, Tho papers prosehted vrrtre informative and 

thouglit provoking. Emphasis v/as laid on a large, systematic 

programme of non-formal education v/lth qviality comparable 

with formal education; linkages between ECCE (Sarly childhood 

Care Education); jprimary education; aduit literacy/ post 

liter'cy and continuing education; professional upgradation 

pf teachers; role of NGOs and community to further the cause 

b£ irlmary education. In accordance with the guidelines of 

bovt, of India for the Seminar. Strategies were thought 

of regarding, univL^t-salisation of Elementary Education..l.e .s 

^cct^ss* retention attainment and monitoring; also expansion 

|ind upgradation of educational facilities? Teacher training 

amplementation of non-formal education, a broad appraisal of 

^dult education and total literacy campaigns, post literacy 

;and continuing education,

\bout sixty (60) ]';eraons participated effectively in the 

Seminar*



E")lTv.!AriON FOR hhh

' Ob j ec t . i VGiS

B 11 ' I' 1 s I,V rid in ]ja s o

VJhat is El''A?

The I/oi Id Confert'nct! :>n Ednc-^i.ion fcM' All hcdd:Un JonvMen 

ill 1990 was sj oniior oil by Unicef, llndp, Unesco ind at te^ndo^d

by 147 C')unt r i.e s , ubi all major mul 1:1-1 attjral ind blia-t eijal

agencies. The, Corif('?rence adopted a declarahl on c f il in g  u 

upon all. membej .gtates and agtmciea to,-t.rlvr- f>ir achle~ 

vlng Education for All (EPA) by the yeai 2000. In a 

v/ay E^'A Is an Internat ional acknowlndqemont ot the basic  

postulatf^s of NF^E/ 1986 namely that,

~ ijr irnary edncati >n should not: be resi r Icted tp primary 

schooling and should encom|:)ass Mon~f")rmal systems of

education so that those bey ond thej pale of achool

system are re-ichod, and

~ along with th;' nur.'-aiit of UEE, adult literacy and posi: 

Literacy/continuing education need to be x3rovided;

- the focus should be on (jirls and disadvantaged groups, 

EPA in the Indiancontaxt

In the Indian context/ Education for A ll  (EFA) would 

imply s

( i) Expansi.'jn of early childhood care and development

a ctiv it ies  including f imlly and communities, espe

c ia lly  for poor disadvantaged and children .

(11) Univorsalisation  o± Elementary Eciucation (UEE) ,

viewed as a composite programmei of access to 

elemvaitary education for all children up to 14 years 

of age; univ'-rsal p-ir tlclpatlon till they complete 

the elementary stag^;; through formal or non-formal 

education programmes; and universal achievement 

at least :.f minlmuiiii levels of learning.

iVhy I ndia is impor t ant?

Three quarters of the World 's  i l l it e r a t e  population and 

half  of put-of~sqhoo.l children  live in 9 high population  

countries s China, India , P a k i ’.tan, Bangladesh, N igeria ,



Eqypt, Indonesia, i3razil, and Mexico. India alone accounts for 

on._ third of the W orld 's  sili iterates and. 22 per cent of out~ 

of-school ch liir e n ,

^tatiis o f EFA

SIncc the beginning of planning, India  has been striv ing  

towards EFA, VJhat has been accomplished, in terms of literacy ,  

spread of institutio ns , participation  and eq ualjs itio n  of 

e duc a t i a n a oppo r t: un ities  1 s si e c to.c u 1 a r ,

Kecpingthis in mind the State Resource Centre, 1SIEHU, is 

organising  fewo days Seminar to high light on enrolment with 

grt^ater emphasis on retvTiti^n, While the achi: Vermont have 

been impressive, UEE is s t il l  a d istant  goal.
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__IQM..___”

Prof (Mrs) M.S* Padjiia 
Dean ,
School of Eduo-Mtion, 
North Si stem  HI .1,1 
Un .1 ve r 81 ty ̂  3. lU l-o n g .

"Education For AI L” • wlio 1pi tlilB ’̂All ” ?. Briefly 

It  be Ha.ni! that it means tVjr who is capabie! of

learrjing. V/hen thl.s la jn t;.erpreted with reff rencr- to our 

Country, it bi'ings to focus the diversities of the nation. 

The country is a horm; tor pf-ople speaking numerous ..Languages 

wJtVi very many dialects people of different reilglons live 

here. Various tribes with tiieli ciisttnct cultures abode in 

the conni-ry. If  one trave3s from one and to the other either 

north to south, or east to west, one will encoiirjter with the 

Intricate pahtemB oi nature comprising dense forests to 

deserts, mountains to ]il.‘.iins and valleys, rich agricuLturaJ. 

land to dry arid zones, etc. In addition t.here are diveri- 

ties caiAsed v̂ n account of the rural-urban, rich-poor, indu

strialised - non indiistrialisea ana such other differences. 

When we mean ‘Education For A l l ’ , it implies provision of 

education for everyone liv ing under any of the aspects 

thought of earlier. In fact the Articles 26 of the Universal 

Declaration of Human Rights in 19̂ f8 states that everyone 

has the right to education. It suites further that education 

shall be compulsory and free at least in the elementary 

stage, 'Hie Declaration of the Rights of the CM ld , as pro- 

claiined by the General Assembly of the United Nations in 

1 9 ^̂'9 , also includes that the child is entitled to receive 

education which shall be free and compulsory at least in 

thc: elementary stage. Even the Article of fHup Indian 

Constitution provides for compulsory and free education txo 

children up to the age of 1̂-.

The struggle for achieving this goal is on, but 

it has become like chasing a mirage. The rate of population 

grT)Wt-h is not yet checked and all the efforts in the ’



promotion of education appears like filling water in a 

backet v/lth holes. Achieving the goal can only be made 

a reality if certain key issues,are tackled on priority.

I f e d  that, the key lies in the girls ’ educat- 

ioh. As is oft.eri said, educating one girl is like educating 

a family. Education does not stop with reading and writing 

or counting. It carries with it several values \̂ ,iich prom

otes later fjo a healthy and better human society, as an 

educ^ated ^ornan can play a major role in promoting education 

for her children, whether tht^y are boys or girls, and this 

can be visualised to set in a snow ball effect.

I will refer to a recent report in the newspaper 

•The Times of India* (Nev/‘Delhi, Thursday, November, lBth 

1993} Page ~ 6 ), according to a 13NIGEÎ  study »low enrolment 

of girls Is characteristic of northern plains and large 

states with large populations below the poverty line with 

sexism and feudal social reh tions^. Ib also says, 'In thu 

north eastern states, although the enrolment ratio among 

girls in primary and Upper primary classes is very high, 

the dropout rate is also equally high, ’

Let us draw our attention to tlie northeastern 

states. Accepting the above study report, v/hat may b<i the 

causes for the above j)henomenon ? Though the parents admit 

their daughters in schools, how is it that they slip out 

of the school system ? Answers could be many. Lot me think 

loudly on this issue. Probably it is tl'ie pressures within 

the family structure that plays an ijiiportant role, the size 

of the family being a key issiv-. In the patrilineal families, 

the girl in the family is made to sacrifice for the promot

ion and progress of the boy in the family, the reasons of 

which are highlighted often. But whr n we think of Meglialaya, 

where the tribal society la matriJineal, the reasons have 

to be thought of with more attention. Thought it is not 

prominent in tiie ediicated families, early parenthood with 

quick aucoGssion of children seems to be a bit common. Vihen

—A —



uuwler of ohlldreii ai’e large in a family, It is probably 

fy ;.t by mothers that a girl could i.akp care of her silDllngs 

better, or a;iuld be of a great help In nuining to the choros 

of the family. It is lie re that the formal as well as informal 

agoncies should conocrn thomsLlves to reanh oducation to 

such unfortiJinate girls. Strategies or models in this direc

tion should be oonsjdored.

The i.mpDr.tant issue,, in th:is regard is .to bring an 

av/arenoss among people for education in general, and for 

education of girls in particular. It is the non-formal agen

cies wVdch can play a ciniclal role in this rugard,

I have thought loudly with tlie experts in th(. 

field who have assembled hero. I tope it v/ill be of some 

use in theii- delioerations.

Wit}] these few words I inaugurate this seminar 

on Education For All.

5-



SIJUCATION FOR ALL -

Itr, (Mrn) Pllori.q L>'nat;m 
La no

Tlit*ee q u ' i r * of the wor'lris ’ Lllitf r’ate p(vpuJatlori find 

half  of ou1>-of-schoo.l children 11^/e in 9 h;lgh pupnl^ii.ion 

countries * Ohilna, India , pHklj^^tan, Hangladesh, Nigeria ,  

Sgypt^ IndoneHia, Brezll and Mox:ioo, India alona account.B 

for o ia third  of the world'n 1-llitfraten and 22 percent, of 

out oi jsohcjoi q;oing di ildren. I f  Education For Ail ;j s to 

he achieved by 2000 as envisaged in Jomtion, a break thro

ugh rausi. take place in these oomjtides.

During the last three decades population in the country has 

heen increasing at exponential growth rate of more than 2 

percent per annum. Wlriile the expanded edacat.ionaJ facilities 

pushed up the number of literates In the country, it has not 

been able to keep pace with the increasing population* tlismber 

of illiterates has simulteneously Increased though at a dec

lining state of growth. Statement of population, literates, 

illiterates of the age group 5 "̂ nd over for 1961, 1971 and 

19'‘̂1 and age group 7 and over for 19B1 and 1991 is given in 

Table I ;

TA13LE - I

Comparative growth of Population, Illit-erates and Literates 

during 19 '̂1 91*

TSAR kCxE GROUP POPITLilTTON ILLITER
ATES i;iN 
MIL1J0N3)

LimiATlS LITEH-
Acy
RATES

IIICRE- 
A3E IN 
I.CTER- 
ACT 
RATES

1961  ̂ and over 3 7 :’ . 8̂ 4 ■ 2 6 7 .3 2 iof;.‘)'2 2 8 .3 0

1971 - Do - 1̂-68.60! 3 0 7 . 1 9 161 .»f1 3*+.*+? 6 . 1 5
1 9H1 « 7 and ov^r 5 B1 .78 ;?ifi .R13 1+1 . ‘f3 6.98
1991* - Do - 688.16 328.88 359.28 52.21 8.6if

tou7’ing 19̂ 1̂ 7 1 ? popuLitkni of the age group 5 and over incr

eased by .about %  miilions and the number of literates incr- 

koased by about ^6 ralLiion, Thus the nuMber of illiterates 

Increased by ifO rail!ion.



♦ Excludes Assam census v/as not held

♦ Excludes Jamtmi &  Kashmir census was not held.

Durjng ttie I 97I-8I increase in popalation taking into acc

ount estimates for Assam for I98I v/as of the order of 129 

million and the corresponding increase in population taking 

irj literates was 85 million and that of illiterates it was

million. Taking into account estimates for Assam for I98I

and Janiinni i'k Kashmir for 1991 increase in popui.ati.jn aged 7 

years and above, during 1981-91 was about 138 million and 

increase jn the number of literates was about 120 million.

Increase in the number of illiterates was only 10 million.

It shows that increase in popui.ation and litcrateQ has been 

substantially high during these decades but the r?:ite of 

increase in the number of Illiterates has declined over the

three decades. For the first time in 1991 number of litera

tes has exceeded the nuniber of illiterates thereby taking 

the literacy rate above ^0% Land mark.

Gender disparity in literacy rate is a historical phenomenon. 

In 1901 while the literacy rate for males was 9«83 percent 

it was only 0*60 fo in case of feaales. Companitive change 

in literacy rates for males and females during the last three 

decades has been under ♦

YE/iR AGE GROUP LITER/i.TES IN 
MILLION

M/Oxisa p’smales

LITERACY R/iTE MLE/FEMALE
DIFFliHiENCE IN

HALE FEÎ IALE

1961 and over 7?.9^f 27.58

1971 Do ^ 112.0^ *f9.37

1981 =̂' 7 '^nd over 158 .22  77.51

1991**- Do - 229.53  1 2 9 . 7 5

^fO.39

^^5.95

56.38

6U-.13

15.33
21.97

29.76

39.29

LITERi^CY im 'E  
AGE P0INT8)

25.06

2 3 .9 8
26 .62

*  ijAcludes Assam Census not held

**  Excludes Jammu & Kashmir census not held.
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since llJi' of plnmiln,j,, era Indli Ims lieen HbrivliH-,

uvvxvas ED’A* Biucu lTiLa;-perideri<*.cj, tiK ra ti'is been a substantlfil 

incro '^30 I n ourolrac'tit ' t 'xli Icven.a of - dut'a biori. Sni'olment 

a I tlie priraary stafTc inert agod al.)out f'ivu I’old from 1 9 .2  miJ- 

L1.cn to 101 .6  ra j] lion in 1991-^'^, the. Increase In the- uppor 

primary' Fitago is i‘ar hiidii'r f rnin 3.1 ml'iniun t(> 3  ̂ mllJiun,

i’he gnjss i;nrolmen1. rai.lay of ciilL .i’fai itii Ltio age group 6-11 

i.r.cuaGad from h2*b perc^mt in 19?'>-‘';1 to 10.27 p^reent in 

Likowish, the p̂ ross enrolment of 11.1^f has inctreased 

from 12,7 percent in 195t>-̂ )1 t.o 61,2 pcrcf nt in 1991- 9 2 * 

V/liile the f^ross enrolment ratios (GICiO at the primary stage 

in the country as a whcjlo and in most oj‘ its si.ates excetide 

100 percent there are quite a few states v^here the rat,io Is 

considerably lov/er. Thesv states are Uttar' Pi*adesh, Bihar, 

Raiasthari, Haryana, tl’immu Kashmir and Muglia.laya. At the 

ujiper primary stage also thesw states in aaditjon, Antlhra 

Prtdesh, Arunachal Pradesh, Karnataka, Madhya Pradesh, Orissa 

and Sikkim have uER lower than the national average. There

is thus a strong regional dimension to EFA.

P̂ rom I 9B7 on words India has covered both the UKE and adult

literacy, Thu approach has been set up under the New Educa

tion Policy I 9B6 modified in 1992 with a focuss on UEE Non- 

Formal Education Ad.iilt Literacy G irl’ s Education and the 

disadvantaged group.

It is evident in receni. years, the number of pi'imary scliools 

had increased, enrolment has risen, ,:^irls accounts for ^1.73 

percent of tlie enroJjnent in the primary s chr)ol stage and more 

th-'.n 200 districts are covered TLC. These are the good signs 

for the country's achievemi}nt,

More efforts I'or I1IFA are to be emphasised on the f<allowing 

-Low llttracy states like; lJi,tar Pradosh, Bihar, Rajasthan, 

Mackliya Fradesh, Jammu & Kashmir, Arunachal Pradesh, Andhna 

P i-ade sh, Or is sa, Me > dia laya and Da dn r Na ga i' Fla ve 11 (U. T ),

4r 4c I(r  ̂̂  ^



JilUlJGATION FOR ALL 

Hoblllaijig pol.itlea I fflgpport ana CoiTOiiunlty Parti oipatioru

Siiri T. Mark 
Jt. Lire ('.tor Public lnstr‘Ucl.iori|

HeRlialaya

There no disputing on the need fnr ndncation# AH. Govern'- 

menta ace conimltteG. to it. ilr.\/ev«r when wc; are on the tiiresh- 

III Id Qi tlie twenty*-iirat eentury, the c.oncept , need and expe- 

ctetlon of the type oT educalion we need varies from country to 

country. Education For All (KE''A) means, that •»nt one is left 

Itntterabfj and uneducated”, Kvei’y one is entitled to a minimum 

level of education wh.1ch vaJ 11 enable him to develop his sel.t‘ 

esteem and contribute t/o bhe Imprr-vRmnnt in the quality of 

life . Education For A31 is taken to be synr,nyraous with the 

coriGept that education is a Iund.amenta3 right and is a critical 

means for development. W A  in the con te.xt r)f India in general 

and the state of Meghalaya in particular w mid include liniver- 

salisation of elementary education, eradic^ition of illiteracy 

and continuing education. Constitutionally the country is 

o'^nmitted to provisl<*>n of primary education. Article of the 

Constitution reads  ̂ ’»The state shall endeavour to provide with

in a period of ten years from t-he commencement of this Const

itution, for free and •ompulsory education for all children 

until they complete the age of fourteen years’*. Ev'-en after hh 

years, v/e have found tlmt a large number of our children are out

side the school^system and Irialf c f the pDpulation is illiterate. 

These are strong Indicators that political support and community 

participation was no c^rmraensurate with ti’je comriil tt-ment we nmde 

on paper.

Illiteracy and universal access to elementary education are in- 

terre.lBted problems. Ensuring universal elem ntary education 

to all the cliildren would gaurantee that the future adiHt pop>“ 

ulation will have no illiterates. Making literate the present 

day adult illitei’ates will accelerate the prt^ce&s of eradica

ting il.literacy and contribute to the cause nf universalis at ion 

Df primary education, ilence the general issues in W A  are



(i) ensuring all children of prima.ry scmol age l̂ jave aceees 

to education ( i i ) ensuring such children enrol in school 

(jl i )  rt'jtalning all children who erjrol in soitool fur the 

full course (iv) ensuring those who retain achieve a min

imum level of leamjng (v) providing appropriate education 

for all out-of-school youth (vi) achieving universal adult 

literacy (vij) providing continuing education facilities 

for all (vlii) improving the quality of education and (ix) 

creating supportive learning enviit^nraent to provide educa

tion for a] 1 ,

IJniversalisa bion of elementary education is therefore now 

a matter of urgent national concern and the national effort 

need to be directed tn achieving this goal in a specified 

thime frame.

Tlie deficiencies at the elementary state of education are 

to be a considerable extent a consequence of inadequate and 

in,1udioious investment in education. Sometime even the avai

lable funds are not allotad according to tht; needs and req

uirement of the priority areas, fiie regional imbalances are 

often dur to political and other considerations. Much of 

the demand for educational expansion could be viewed as an 

expression of consumer preferences. Bocjal status has been 

associated wi th eaucation ana some book it as a mean to es

cape from menual v/ork and soiling one's hands. In bhe contex'i? 

of EFA the asumption that education is the ^,Acquisition of 

knowledge and the pursuit of researdi has be corrected 

and viev/ education as an investment in hi®an resources. 

Bducation cannot be treated as a closed system. It siiould 

be regarded as a subsystem of the wider society, Mving in

terfaces with the economic, political, social and cultural 

dcmains. Actions shoal d be planned baking into account all 

these (iomains. ib is here that political support and commu

nity participatlxjn is much needed.

Mobilising resources ana allrcat irin of tl©se resources will 

depend solely on politl(;al su^jport while community partici

pation will ensui'0 opbimutn ui lllsation of the resources and

-10-



thu Inf j«-struciure ore - ted. Compared Uj the advanced anei 

developed countries, the investment an education in India 

ivS far too less. In 1990 - 91 the percentage of budgetted 

exi'enditure on education to total budget (revenue account)

Is only 19 »9^ and the state fiF,urus range between 

(Daclra & Nagar Haveii) to ((joa). In Meghalaya the

percentaf^e is 19,35. Unless resources are mobilised and 

the political leadership are convinced to eantiark more 

fiuidy and etfortn in elementary education and adult eaucat.ion 

prugi'ainmes, the EFA will continue bj evade us even by the 

end of this century. Many villages art. still without schoo

ling facilities and many • !  the existing schools lacK the 

basic infrastructure like buildirig, fumlturt^ and other 

basic teaching - leaiTilng material. Political support would 

not only mean m<j'biliaing resources and allocation of tliose 

resources but assistance in the prggmatic utllisiition of 

ttiose scarce resources. Political (X)nslderatlon and party 

politics sl'iould not dominat^  ̂ In the selection oi‘ area for 

development so that regionaj imbalances are reduced but 

development of valued human resources sliouJd be our consid

eration, The sector wi?̂ c allocation of fund should not be 

based on the demand but on ihe need. The ten percent cream 

of society usually -̂ et their way of diverting resources to 

liigher education at thn cont oi' ninety percent who are deprived 

even a basic elementary education. Polit.ical support in all- 

oca-tion of fXinds is very much needed for the success of KFA,

Literacy programmes arc- basically mass programmes and for their 

success active community participation and support are indis

pensable. Community parti(‘ipation is also necessary in building 

up awareness for education and creating a favourable climate 

for promotion of parental education. The problem of non enrol

ment of children Ixi areas where schoolujg facilities are avail- 

ab-i-e and their retention in schools is basically parental att>- 

itude and coriBnittment to education. Continuing education and 

xposure to its benefits may help parents wiio could support 

and assist the schooling of their children.

-11«



The aehlGvomGnt of SFA by the year gnoo A.D. wil.l depend 

on the urgency the country takes on its ftfducatlon agenda 

This WD id_d requiro the iinstlnct support of all political 

parties and .the generous participation of all people hi 

tht:: conimunity.

■ 12-



KDUCATiUN m h  3QCIAI. II lilZQiUM

B. 1j<'0  ta npiri' i 

I l i U .

Iri broduqtlur] j

M:izorani ,1s a mountainous ref^lon v/hlcti bteaiiie the- .'3ra statf  ̂

of thf- Indian' Union In Fetvruary 19^7. Thi stotu in sandw ich 

betv^een T̂ urma in tlu- east, and aouri.b and F^ani^iadash In the 

west, Mizoram of*,cupies an area ol gro^t strribegle importance 

in bhe North Bastx rn corner of India, It has an hi buniationa I 

boundaries of •+03 Km with Myanmar and 306 Km vrith Bangladesh.

The Mizos came under the influence ol bhe British Missionarib-s 

in the 19th century and now 8 ,3 ol tte total populatLon of 

Mizoram are Christians, The MissionariBs ushered in the wri

tten language by int.mducing bhi:̂  Roman script for the spread 

of education among the Mlzos.

The word Mizo is a generic terra and is -used t̂ ) mean hil^hnen or 

highlanders. According to Zat.luanga, the Mizo trib»> can be 

divided into seventeen clans namely; Lusei , Halte, Khawihring, 

Khiangte, Chawngthu, Ngente, Chav/hbe , Ilenthlie, pautie , Tlau, 

Rawite, Zawngte, 'Vangchhi.a, Piinl.e, Hmar, Pawi and Paiie, Again 

these cLans has subclans and branccs.

Language ;

Mizo dialects are comiaonly grouped among tht Tib*-to-Burinan 

group of languages. Duhlian or Mizo tawng is used as a lingua 

franca by different tribes and clans of the Mizo people and it 

it the state language. Mendus and Lewis described it as mono

syllabic words of one sound having tr-tally different meanings.

Education and Social Change j

VJhlle looking' into t,he rule of education in bringing about 

changes in the Mizo socinty, it is imperative to mention the 

iole of westta’fi Christian Mission ries vlio Introduced the forma] 

sy-tem of education in Mizoram. It may be mentioned here that 

there was no formal education in Mizorairi before the coming 

of tht Christian Missionaries in 189^ . At this time thert' wâ i 

no alphabet and no literature whatsoever in the Mizo language.

■13*



T?ie Missio^jaries JCirst .aei was ta open school. They started 

learning the Mizo -Ijanguagt: and reauced it to wrj.tlng hy 

adopting a simple Roman script with a phonetic form of spe

lling. They then stai*t(^d the first i'oriiial school in 18q4,

The MiSBionaries begun their v;ork of proselytising tte Mizos 

iiito Christianity hy introducing educotion to them. It can be 

said that education was the base creahod by them for the 

spread of Christianity.

The Christian Missionaries did not obly preacli the Gospel 

liut they also introduced the system of learning and reading, 

SoDii after, the Mizos beg'n to realise the vcilue of edueatit^n. 

Tlie newly educated were very anxious to pass on what they 

learnt, 'Jlius those wIk) had learnt'only the alphabet passed 

on the knowledge to others, Lloyd, a pioneer missionary said 

that many youths wlio were found to have the facility of 

expression and lilustration were seht on fairly langthy 

visits to various villages. They brought the sediments of 

education to people who had never st en a book. Moreover, each 

new converts » ambition was tx> be able t.o road the Bible and 

the hymrj books prepared by the Missioanries. Sunday was devo

ted to learning the scrjpt where adults learn to read and 

write,

The aim of t-he school was t/j give knov/ledge bo the Christian 

community in the development of its character during the early 

yrrrs and to prepare tliem for teaching when more schools would 

be opened. In addition to thf usual subjects dealirig with 

genoi*al knowledge the boys were told how to be independent, 

self-sufficient in every possible way. Apart from thf regular 

school many Mizos learnt reading and writing privately. Those 

who had learnt, only tin-* niiphabet passed on the knowledge to

o fliers voluntarily with true missionary zeal, A.s a re-sult, 

only a little ever a generation Mizoram had avery high perce- 

ntage of literacy which is 82,27 percent surpassing in India 

only by Kerala.

The new education had greatly afteci.ed the Mizo traditional way 

of life and change tlicir outlook to a great extent thereby 

pacing the way for a n ;̂w lease of lif* of t.hr: Mi zo society.
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Thia has hrought In eoiK;opts, new -v̂ iLiies 'md dow ideas 

in the minds of the common people. With the growth of a inimber 

of b^nefielo.ries of Christianity -ind ednc^iticin the people’ri 

a3V)lr:ition fc>r cvoIvin^\ new powi.r oqmi/ion startud gaining 

nio!TH:Mtnii\. This ul t i;n"> i,i■ iy lo u'i to thi:-. emorgt^nt of In tn]jl!l ig- 

ontsia in tiit; ;siinpii onnnciP'''ition throiigh saiarltd jobs, 

prof^ ssJonais^ tndo  and nommorc'o. They wanted freodora fi'oin 

the (^hiof whio.h was finaily aboilshod under the Ac'qniisition 

of Chi> f3 Righl.-s Act. ol' In tills way t-he udueated

eiitep^ havlnr, poi.itical c )n3olousin;ss,, not only endoavouri d 

to ahoi ish th*- institntion of Ch iof tain ship, but ais cont

ributed .Lotn in tiiL restru<.*tiir itlon of the entire sociRl }-itr- 

u c ti n’ e o f t iie M1 zo a .

A c t ivi t lev s and Achie vo men (. s to make Mizoram State ra totally 

literate Statu.

A(^cording tc; 1 eonsup< literacy percentage of Mizoram v/as 

59 •H8 and her position in respect of ijtf r'icy among tho Indian 

statoB was fourth. During 19(1-=1')91 ^ commendable acbiovement 

had been made and the iitt.racy porct ntage- had been jumping 

up to 8 2 . 2 7  Q-nd the state herself, thereby occupied second po

sition in tha literacy rate of tiie country. The d<;jyartmeTjt since 

-I99f switched over her policy frt m centre-based approach to 

each-one-teacb-one scheme which paved a good way for rapid 

progress in literacy and as a result of which Mizoram has now 

achieved 86.00'^ of literacy ^ (June 199S). The Mizoram Govt, 

has boen trying to achieve total literacy by the m d  of 

^9 9 3-Qlf and now t o circles viz; Sialsuk Circle in Aizawi Dlst . 

and Hnahthial Circle in Liinc^lel Dist. to achieve total liter

acy. it may alsc) be mentioned i.hat 1 3B villages have so far 

declared thera-selves as totally literat( vlli.agos.

2 .
Po 3 i Li te 0.7 Pro :̂;ramme/JSN

In order tc:) facilitate Post Literacy and. Continuing liJdueatlon 

for n olitt i xt 3S l̂̂  circLc. Adult Educotion Centres, 79 sub- 

ce= tr^s and i8 JSlf have been run all over Mizoram. To each 

of thes-:! centres a small library has been attarlied. Numbers 

of books supplied to tliese librfiries is 2 , 3 .
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During this period, 7 trainees undergo training in carpentry 

in the vocational training school,. All of them completed the 

course succeBsfully. It may also be mentioned that k? learn

ers came,out successfully from the two experimental schools 

at Phullen in Aizawl Dist. and Tuikawi in Lunglei Dist.

3 .

Involvement

To look after the implementation work of adult literacy. 

Village Adiilt Education Committees has been formed in almost 

a -11 villages. All teachers working under the scliool educat

ion ha^e been involved jji this work. The contribution and 

participation of Church organisation, N3S, NGG (students) 

Voliinteers, and Voluntary Organisation are worth-mentioning.

Campaign

Ab the Govt, of Mizoram hag heen trying to achieve total 

literacy in Mizoram during the current year Literacy Camp

aign have been conducted all over Mizoram and almost ali 

villages have been visited by the Departmental Officers and 

field staff. Sufficient teaching/learrjlng materials have 

been produced and distributed to the learners. Audio-Visuals 

aids with I 6ram Cine a Projectors P.A. system, Generators 

TVs, Video Cassettes players, Radio & Tape recorders have 

been used to impart awareness and for training programme. 

These equipments have also been used for Mass Literacy 

Campaign,

5.
^nyo 1 vement of Teacl^]er^

The Govt, of Mizoram has made it compulsory to all the teac- 

hercs uhder the Directorate of 3cliool Education to involve 

actively :1ji 3 ilorany pampajgn. Negligence on their part can 

affect the ACR, transfer, recommendation for National Award, 

allotment of building advance etc. As a result every Govt. 

{3̂ /jool teachers are actively involving themselves in this 

fLC Programme.
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In vro U'emerit o f MGOs

in i'iizo.t’am perctn rif J Lteran.y has been enhanccid duê  

to tli€j Inf lU 'nee of Ohr Istianl ty as well as the dynamic work 

of KGOs namely; the Chiirc'h, Toiirig M.lzo Asaoclation (Ti'lA) , 

M Iko Hm( ichb(’ Inguhhkhawm J’awl (MKJP) etc.

As part, of t he Gospel ci ii ternary ceieibration to be held on 

1 1 th Jannary 199 +̂-, Ohuroli haH taken active b’tep and v/ork

hn.i'j(i in hand with tiie 3i.at.c Guvernm'nt to adiifeve Total Lit- 

e racy during 1993-9^+•

The Young Mi zo Association (YMA) which was established in 

193̂ :> with the object of cnrr^Lng out aonial economic and 

politieaJ actJvities. l*ii/en tlough Y14A is not a political 

party, it can rlglitly bf clajmed as the fore-innnor of mod- 

ein politir^al organisation in Mizoram, YI4A is the only 

soc.ial organisation \*hieh sets nor'ms and conventions for 

the res true till'isa t ion of the Mizo socie'G/y and Initiate 

changi'S according to the need of time. As such, the role 

of TMA in TLC is also worth mentioning.

It is also learnt that the v/omen: ’̂ Organisation namely;

Mizo Hmeichbe Insuihkhawm Pawl (MHTP) is now taking active 

part in promoting literacy in the state of Mize^ram in co

llaboration with the State Bducation Dei)artraent as well as 

the Social Welfare Department, They initiated programineB 

by teaching the neo-literates the art of knitting and 

sewing as well as various programme on child and nutrition 

and hygiene* In this way the NGOs are doing tremendous work 

in the’ field which has help to promote literacy percentage 

in Mizoram, IBvery Mizo now has a strong conviction that 

education is a key to development*

The following table shows the progress of literacy in Mizoram,
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Table progrf ss of Lltt-racy in Mizoram (1901 - 1991 ) 

YEAR TOTAL POPULATIOK LITEIUCY PEl^EHTAGE

1901 8?,>+3 '+ 0.9 3  '

1911 9 1 ,2 nlf 3,98

1921 98,If06 6.28

1931 1 ,2U ,‘f0l+ 1 0 .71

I9 ‘i1 1,55,100 13.l^8

1951 1 , 96,202 3 1 .1 3

1961 2,26 , 063

1971 3 , 32 ,39 0  53.77

I 98I i+,93,757 59.88

1991 6 ,89 ,756  8 2 .2 7

-18-



LAMGUAGli: EDUCATIOlj IN MULTll/IMQU^L aOCIE-eiĴ ^S IM INDIA  

WITH Srijr^lAI. RE:1'EREMC1'̂ to  MEOH^IiAVa

I'hltrv Hi lb ha

C'LKFL R/CENTRE 
Shll lc) nc [

IJmjPUCTIOM

L n ag n a y e  E-incaiion .is nn impirtrmt. Q:;’.por!t o f  the  aGherne^ o f  

iuG.rtion For A l l ,  T)R.r.'t icu  la r ly  iii • mii.l h i l l  n g u a l  s o n l e t l e s ,  

iiiis 'i f , so J'leoauru^ ;i.uiguay^^ I s  l>oth •' rj j f'Ct l o r  st'Auly ^3 well  

tJ'.e TK^dliim o f  inst.ruc!f Io n  i n  e > L o n ,  ,ind in rniil. t-ili.nqua'i 

iciefioH  5 (^Ioot;ion o f  t ho me ftum o f  i n s t r u c t i o n  and the weighfatje  

be ‘7 \̂;eti to .study of ^o th e i  Lrinijiinhe;: e'̂ dS'-̂h p e c u l ia r  prrfblems. 

lis f .iper addr.-isses i s ^ u n s  r e l a t e d  to m u l t i l i n g u a l  and m uJti-  

Itura":. I n d i a  wi tl'i s^pocial relGroncc- to M o g h a l a y a .

. I VO mid like  to male it  clear in the beginning that b/iWGUAGE 
[
UCATICM .is nof to be confuted with r/AWGUAr'E Hi SDUCATION, By 

ngu.Ig:■ £c.lucatlon I mean ‘iystGjaatiG Jnjitruction and training  in  

ngviagt learning and <.-‘f fici.ent use of  language tn pr?rfb rm varlof)ii,5i 

y to day sc;cial/ K'.’adGmic and officJ.aL funciio ns . Languofafo In  

jucatlcm/ on the o tlier hand, ha.'- gi e.*toi ,irripii/'ations for boIo- 

jlon o;t the medl\mi o f  i n r u c t i o n  and cholcc of  lang\iages to be 

Light and Inarnt in schools and o> 1 l*.'-g(2S , The tv^ issues are^ 

courL-e. closely  related, and tht5 problems o f  pedagogists is  tc 

3uro that the ianijuages t iuaht/learnt in academic institutio ns  

i the metfiods adopted for  teacliing these languages prepare the 

-irner̂  ̂ for  effici< nt use o f  language in which ever f ie ld  in 

tiety they h ive to function .

i The focus o f  this papt^r is on l^ingua<jc education in Meghalaya 

the wider perspective o f  the m.ultil ingual scu^n irio in thi* sub- 

'ftinent. In tlie conipli-.x multi 1 ingi.ial situation  prevailing  in

• country. Language Ed\ication in M.!gh,Mlaya# as in most o f  the  

ier (itaieL- in the North Eastern Regions, pos<iS peculiar  pi'oblems 

t naeds special oousirieration.
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TU:1 s paper with a ri’vivW of’ lj-un̂ u\;;v eilue-

a 1.il*n -1 n [iicli.rt to plact. the MeKhaJay^in sjfcnabioii in i)rop.:.r 

lijstoric^l pursptotiYe. It then iioes on to discn^Fs tlw spec- 

[)rotLtw? or LaiJ!;u?.ge odunattun in Mt^ghalaya -wl hh fet't r- 

(.nee to ib' eliang Ing Hoel'il coiil.nxt and ends wli h a pT’cvP̂ ’sal 

for gradual bi---J Itigual/nnal tliirigiia 1 tj_on that, ma.7 It ad

towards iio-lutloiis of s.inK- ot tlu; major idurvationaj [jrobiciins 

In the st'rtoQ.

B O C U A L .A H D .„l# M U A G fi .H .)U C A T T O ^  :01 •..A lIiaTdaCAL

I'EkM W JlYM

Though in IndJa almost ov ry indi-vidual j s a b i l 

ingual or m ultilingual tie questinn of languaf;c education did 

not receive much attctii Lrn t i l l  recently. Ou rtaoon for this 

is  that in the mitl tllingua], soe:16ies in IndJa, wliere difit^r- 

ent language' coramunitier’ are nn close cor;tT,ct with one anr-ther, 

languages are leurnt t:asjl.y and wlth::,rt, ^ny forjaal instruct

ion or training in nal,ural C' mmunJ cai/ir,n sit-untions. Anc>tiier 

reason is that in the hlfi tor leal fjani-, liti'racy ana acadeniic 

pursuits were eonflned to a r^n'ill e ll u  ui thu society,

and thf medium of insti'Uetion was a lways the s tate--language, 

which was often a foreign language such as Arabic or Persian 

^  o r the c la 3 s ica 1 In.n gua e , S n  f ’ k r i t »

It was fr^ra i<he latt̂  eight.^onth century onwards, 

when the British had taken control of most of India and grad

ually established firmly the British Raj, that the question 

of language education became a major issue in the field of 

education. Me all know of the great controversy between the 

Orientalists and the Anglicists over t.he education policy to 

be followed in India. As Chatterjee (I9 7 6 ) points out, when 

the British came to India they ff,)und in the country a wide 

spreaa syst.era of elementary and }u.gher educatiori, of which 

the former was mainly ])ractical and the latte r mainly lii.er- 

ary, Philosophical and religious. But during tlie period of 

tr'^risition from Mugh'il i.-. British mile that e. ducat ion al 

system had come to decay. In the initial period the 

Bri-ti.-h liaj nothing like a new education policy developed.
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W". rrern Hnstlngvs (1V /3  '7̂ )̂ Cloverri(\T--(len(;rHl : f the i h( n BrI Lsli 

realms In TndlOj wliom Chahierou-o HRc^eribt. s as a sort of Iiidi i- 

n i.qhinan, fouiidod a Co LIu>̂ e; at to promct(;

Oriental aoholarsh;lp. In blie l880n the OrientallstH  

B rit ish  llaj br or|.iiie qu;lte a powi r.ful voice, William Jf.ries 

(17if6-9^), I'enewiiiHl aelK.lar and rosearch(^r, who inti\jduood 

Sanskrit to ELU'ope, wois ■ ■ne r,f thu pioneers o I' Oritn talisin, 

Thur.: were various >/tht r scholars iri Engi ind^ Franije and 

Gt rmany c-ê i r t ) explore Me; I'lch r« urcf. n oi’ Indian civJ- 

l iza tlo n . In Uie mean time, another powi r.t‘utb school of ilion^lit 

•was gradually developing fi’om I7^0s  onwards in favour ol 

European Educat.kjn and Int-ro duct ion of English in India . The 

proa sure for European education and introduction of 'En[;ll3h 

in the anademic f ie ld  inti.ally carae from Gla^^harn ISvangel la t s , 

notahly Zachary Mariaulay, Willi.arn V/iIberfordG, Samuel Tliorton, 

and Charles Grant. Latei' many Inriian int( ll.ectuals, the most 

iiTjportnnl. among them being Raja Ramrao}iT-n R-yf supported the 

Anglicist,s. In the con troversy between the Orientalits and Ang. 

l i c i s t s ,  the Anglicists  ultimai,ely won. (Chatterjoe 1976 :

Tht credit of Buccessfully introducing Enii,lish 

Education in India at the offici?^!. level goes to Thomas Bah- 

‘ ington Macaulay, who came to India in December 18,3^ '^s a 

member of the Governor G eneral ’s CoiAncil. M aciulay ’s famous 

Minutes with its recommendation of the filteration  the.vry is 

w ell known. l\/liile “the academicians and intellectuals  wure 

engaged :ln this controverv^^y, imperceptably and witliout much 

ado, the English language was already transportca to India ,  

and (Quietly p  rvaded different soctions :f the Indian society 

at d ifferent  levels and the prcice§s of being enrooted deeply 

in the Indian soil  had already begun, ultimately givin,' rise 

t' what is now often referred to as different varieties of 

Indian Bnj^lish,

Tb re In no record of when En llsh  was first lntr~* 

oduced In India  or how it -eamo to b-. learnt by i:-he common 

peopJ-Q. The earlie.st record (,f the .rpreau ol’ En,;lish in India  

we have is an essay by Bchuchardt (1889) entitled  " In do 

EJiglish” , In this eisay , Schucharc.t makes a distinction
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■between the ’’Indo-Enf^lj sh*’ of the Bholish and the ’'Tndo - 

English'* of thu Erh^l.ish T.nd the *'Ind j - s h ” of the Indians, 

v/hich -varies more or less in acnordance \i±th the various 

Indian Languages. The ’’Irido-English" of the English is British 

English intersproad liheralQ.y with words and phrases from 

different Indian languages, particularly Hindi, Bengali and 

Tamil, that the Sahibs picked up from the native labourers 

and servants. The English '»3a)iebs'’ often adopted the Inciian 

Indo-English of their aervantp in rder ti ensure that they 

were prr-)perly understood by their servants. To quote an 

example frr'.m Schuchardt : *'

Thus an Ijlriglishman wishing to assure 
himself tliat an order has been duly 
executed, asks, 'Is that gone gone 
fin ished , Appoo’? and Appoo replies  
in the same elegant phraseology,'Yea, 
sare, ill  d/.ne pne  finished  w hole '.

The Tndo“ Pin,;lish of the Indians developed sev ral 

■varietlea aotm̂  'f which may bt; re-j;arded as Inaian - En ;l.lsh 

pidgin. Schuchardt describes several varieties of Irido - 

English of the Indians. Of these, "Butl* r Efiglish'' of native 

servants working for En .^lisiman and ’’Boxwalla .English” of 

paddlars vJio v/ent from house to house to pedole theii’ wares, 

may be regarded as varieties of Pidgin. He goes on to des

cribe the ’*Chee Ciiee” English spoken by j'aigio-lndians which 

was looked d̂ ŵn upon as uistortea English disapproved ane 

looked down upon by the ’’inicka Britich Sahibs” whrj wanted 

to maintain the 'purity' of their stanaard British English. 

Anoi.her variety he mentions is the ’’Boboo English” that dev

eloped among the Bangali Babooe or clerks in Calcutta, These 

two varieties cannot be rf garded as Pidgins as they are not 

aeficient in Vocabulary and grammatj.cal ru3ea. Apart: from 

tlie se varif: ties of Ind ian Eng IJ sh , late r rt sea rch(.ir s r a r  

to regional varieties of Eng3ish as well. I will only quote 

a few jokes from Mehrotra ( 1982) to 11-luatrahe differences 

in these varieties.



1 . ”A Bengal 1 speaker net 'innoy-jcl lii:5 Punjabi no L^htionr
)

by ]\ii] enquir;^' y^'U have T .B . ” ? ’/liat tla, r

n.otuariy m̂ .ant. was ’'Ij-,;' yon havx >i T.V,  ( ejoI.V’y . .

2 4 At a !lno.t'at/i wudCLlng . . .  an annoiintjcinen I was heard

fi'oin t.ho raJ n r.’( .phciK; j ”Th(  ̂ nnakcs are in the licvLa” ,

T t. (‘Tea t.eu pan in aimii ; ti.it ;u.int,H, ’HJli ich liolu?'’ wa.s 

the nnapoken Iryriti. r ina.l qnestirjn. There was a scrarablf 

for t}K e x it  until nome^au; Ined that the tiiussage

was, ”Tlie Sn*lc^^s "'T'- in the h a lL " .

It  in not thi purpo.sc of this papt^r ho deecribe 

tiic fonns and I'nnct.l ns ci those varlatlcs ot English. Ttiis 

d:lgrossi'.n v/as meant t ; empliasjzi; the f'lct that Macaulay’s 

” f j Itora l.ion theory" ŵ ŝ neither nr;cessa ry nor applicable  

in the Indian situation. Of the three channe'l.s throu,;^h 

En ^eiisli spread in Jnuiu and establish  ;d firm roots, v iz .  the 

m1ssi(;nary ondeavoiir^ the ;^overnriKnt euucat,ion policy of the 

Britdsii Raj and informal enr'ounti.rs thruu^h daytb day busi

ness compiunicatlon, thv; first  t\Jo may be said to have impl

ications for Langaagi Hlducatdin, wh..ri;as the last c..)nfliTas 

“the statement that in nultiljnguaJ Ine la second lan,;uaj,es 

may be easily  learnt without formal instruction and trainin-;. 

Tlie question th( n naturally arlsc's ’’SliouUd Lant:;ua^e iIv..ucation” 

be an essential part of the scheme of ’’Education for A l l ” .

The answer is an emphatic, *’Ygs The r«jasons for sug;,^estin.; 

a new scliemc for Lan uago education and the modalities of 

implementation ij] Megh'Qaya w il l  be discussed later. Be f .̂jre 

that it  is necessary to review the social changes that came 

about s Imultanedusly with the spread of English^ in India arid 

their Impact on langua 1:0 i earnnng/teachLng and langm ge use 

In i he s ta 1;c .

1 will not. olriborate . ai tht social changes that 

took place s Lmu 1 tanec-usly witli the spreaa of Einglish for the 

Dbvioua reason that t,h( y ar* we LI-known. Politically  it i s 

as8um> d that th(3 spread of Bn-iish in India alr,ng with the 

astuto British  st ite-mentship, contribut,ed a great coal



mote or leas seeUtded, except, for c'cnaaioiial contacts with 

thv iinraedlaU' neiff/iibours, atbraeiyd, along with the iilngllsh 

employees of tlie Brtt-.lsJli Government in India and Foreign

11 j-3 3 ioi 1 ar Ie s , a 1' i 1 u( n t, p o  i H f  rom o tIn; r h t.‘j. te s nf 1 n (ia . 

This InfliDc of people X'roT’ed to be buth a boon and a nurse.

It, can be re -y reed as a boon because It opened 

the d(*>ora to educational, economic and po'Jitlcal de^velop^- 

mentrJ, Jlowever, in course ol‘ t.lme, hiie lill I people felt  

l:,hr‘eaten0d thrit I he liijMvix; of people from otiier Language 

communities and cui-turea may lead to loss of the d istinct  

Identity of the liilJ l.rlheg. Of the pr Vbiems and prospects 

mentjoned above, the purpooe of ttd s paper Is txi focur> on 

ttie jai.igua;^e issue and language educatJon.

Be fore Meghalaya acquired Btat,ehoodj the native 

Inhahll.ants of tiie b iil  districts r̂ f ICtjat]! and Jaintla ana 

Ĝi■̂o Hills comjirjscd tv/o major language (••mmunltles, the 

Gtro speakers and Khasi speakers. If  we take int-ci c/^iisid- 

eration the various dialects rf the languages^ for

P'actical purposes, the community may he regarded as mui 

illngual^ even if we do not take into consideration the 

other language communities who later established their 

habitat in these regions.

PRpBLMS AmtJPROSK^T CF LANGUAGE EDUCATION IN MEGHALAYA

Before the natives of those hill regions came 

into contact with foreign missionaries, an oral tradition 

was followed ijn teaching and learning of practical skills 

and for religious and cultural studies. It was in the I83'>s 

when the British first occupied the Kliasi flills that the 

London Missionary Society •pened the first schools in Cherr- 

apunji. The missionaries, in their enaeavour tt educate the 

common people, first introduced the written script. After 

an attempt to intrcjduc^ the Bengali sci-ipt I’or translating 

the Nev̂  Testam.ent by VllilJam Carey, thf 4elsh missionaries 

adoptea the lioraan aeript. for ti*anscrihlng the Kiiasi language? 

Thus, litc;racy ana thqi modem system of education was
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ii]trodnced in the hill regloris. This helped greatly to enrich 

the tribal languages, SubseqiientJ.y, rich resoiirees of written 

literature began to develop in the tribal ianguageg.

As Shillong was the capita.I of Assam under British 

rule5 many S(?iiools anu college'^! were established in Oh 11 long 

and in the surrounaing mini-town s. The medium of instruction

in most of the Schools wag English as English was the language

that led to prcatige anc. socjai ana economic prosperity. But 

a considerab3.e number of vernacular medium Schools were also 

established to cater to the need for education in the mother 

tongue. The medium of instruction in these scliools were nob 

only Khasi and Garo, but Assamese, Plindi and Bengali as well.

Tlie medium of insti^uction at the College and University levels 

was, and still Is, English for the obvious reason that impar

ting higher education to such a complex, heterogeneous lang- 

uage community of students is neither feasible no'^cost - 

e ffe(;tive.

However, the establishment of two types of schoolB,

- the more prestigiou.-! English medium sciif^ols and the verna

cular medium schools led to peculiar problems for tlie learners

that have not been I’uLly investigated, in this paper. I 

would like to highlight some of these problems that have been 

entirely overlooked so far.

First of a ll , v/e must remember that the problems 

are not peculiar to Meghalaya, but a strong coice has alrtady 

been raised in othv r parts of the country as well against 

I'Jnglish medium schools, for creai.ing a dichotomy among tl̂ a 

student community, it is assumed that the more affluent sections 

of the society send their children to English medium schools; 

and the students in th';se schools enjoy privileges and better 

job-prcaspects • Bo agi tators insist that English-medium 

schools should be done away with as the '̂ tend to v/iden the 

gap between the ”havG-alls" and the ’’have-nots” * Personally,

1 don't think tViis ia a serious problem, as experience shows 

that bright intelligi.'nt youths from any flection of society can 

find ways and means to acliit-ve their imhltjons and anyone who 

want.s to, can acquire a good command of English^ iSome of our



j gr-.ind- fa the r and grea t-gr^nU j'ahhei's vino oitulit^d :l n v i J Lag e.

(ve iTVic'ular raedlum sc'hool?^. 1 Lhluk, had a niuf'h c*oinm-

[and of than some of mi wiio ha^e h'id all the privll ■

ieg'’S of an Rtii^lish medium eduĉ ia Lion lium tht. start.

The BBoond prohlom tlriat the two types of scLiools 

croat(' for tLie Ktuoerit community, which has not yet surfaced, 

I fe el, is a raueti more eerious issue for concern^ 1 feel that 

"bofh tho sectlorig of the student community, that is , th^ne 

v/ho en;]oy the privl Leges of an English mQiiium education înd 

those wLc) study in macular medium actiools w Lt/h English 

as one of the subjeotR for study, are deprived in different 

wayo* The afi'luent. Bections of soQiety, as already mentioned, 

send their children to EnglJsh medium schools from the nm*'- 

sery stage. Tiie resu.lt is that, tljough they leam to speak 

the mo the r-'tongue at home, many of them, pa r f,icu ia rly in 

tho: North-Fastem states, are not i.iterate In the mother 

tongue and,,a re I'ei.uctant to study thf mt̂ the r- tongue even 

as a suhjer-t in scLiool. The rasiilt is thiat they bemme cut

off frora their own cult-ural heritage. On the other liand, 

as they are not part of an exclusively Hinglish-speaking 

community with a distinct culturc of its own, they tend 

^to l>ev-;ome aliens in their ol̂ m society. The problems of 

these so calLed ’*privilegrd” sections of the student comm

unity iiave not received as much attention as those of tlie 

”un de r- pr ivi le gf d ve ri\ ac• ull a r medi.ura ‘’ s t. udents,

Apart from the fact that the vernacui.ar medium 

school students may be deprived of equal job opportunities 

witLi those wiio receive an English medium education, they 

also face other problems that go unnoticed. As I have alre

ady said before, there has been no tradition of langmge 

teaching in India, apart from teaching of classical langu

ages througl) direct oral discourse with the Guru, The teac

hing of llinglisii has received much attention in India from 

a period as e-s-rly is the eigliteenth century, Howatt provid.es 

evidence thfit as early as 1797? John Miller had publishf^d,

^ r  or.,.A N̂ ŵ, ^igl.ish Ben/3;alee Work, well adapted to 

t--ach The Natives English (Howatt I 98W ; 68-6 9 ). Later, in
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the 1920s, Michael west had undertaken con side ra.blo research 

to produce his |Jew Method Readers. Subsequently, v/e have tried 

out ( V ry approach and Method - T>ns Direct Method, the atru- 

3tural Approach, 'ind racently, Prabliu’s research on Corrimuni- 

c'--̂ t;ional Langua.'^e Teaching - that have been developed .1n the 

lig3;ish Speaidng î /est or in our native soils. Comparatively, 

t< !'.h . fst oi my knov/ledge, no major project has been tliken 

up in India for teaching the modern Indian vernacular langu

ages. The aGSumi'tio.a se.^ms to be that if  the learners are 

taught to read and write in the mother-tongue, given instr

uction in formal grammar and made to study classic literary 

test in the mother-tongue, they will become efficient users 

of the language in any field af discourse, I believe that 

this is a misconcept Jon. Michael V/est’s research findings 

indicated that basic literary skills in English could often 

be acquired much more rapidly if the children were literate 

in their mothcf-tongue; and training in reading in liinglish 

helped to improve the reading skills (the mechanics • f  

reading) in the mother tongue (liowatt 19^+j

Apart from this evidence, as a teacher-trainer,

I have often heard compi-ajnts, both from teachers of English 

and vernacular langur ges, at workships and tz'aijning courses, 

that the teaching of English as well as the vernaeuiar lang

uages is adversely affected because we do not fol-low the 

same methods for teaching these languages.

TOWARDS A SOLUTION TO THK PRQBM4S

The official language pqiicy attemjDts to solve 

the problems of language education throughout the country 

by introducing the ihree-language formula and recommends a 

gradual switch from English medium to the regional f̂enguage 

as medium of instruct Lon even at the University level.

ITiese recommendations have not been very successfully im- 

plemfented in oi.her states and la absolutely not feasible 

in the complex multilinguai situation prevailing in Meghalaya.
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Tlie n^cBirt i'uorj of tU?' fstate pverrimenl t.o 

reconim*-rid the moi hei’ -toiigne as tlie nK?cWuin of l.n'it ructiori 

upl o Clans VI and t;.h'm t.o Hwlto.li c>vr-i i o the Enf^l Lfih medium 

for Vilf;dio I ;iliid l.nn t ' be Fiors 1 1 ke iy t.o r*;H,ter to tlii?

nefHlj of t.hu (;t'rnoi,ij . .;ip lrin;‘iu-o '^>mramjity In Meejha lay^i. 

HowevRr, t his rejF̂ M'ir-̂ ajaat.Uai t,t(;un Iol. lias lily  Implemen

ted, p';sing probloiiie lor 1-th BtulentH ana ieaoher?^ to nwltrd'i 

ovt r U) nin̂ l I mIj dig 11 it;. uci^jnnlv withij d ^my preparation,

aoltd iuii to thli4 cui'rent prcitlf-m sc:eum to 

me tu adopt an adequate moael of bliiiigual education. If may 

be noted that a model oi‘ bilingual education bag already befjn 

introduced in C antral 3choo Lb where cort^iin sub.lectR such as 

Matherantic.g and Ociienca are taught ihrough the medium of 

Erigl.jsh and othei’ flUl),jRct': oucii as the nooiaL srdences thr~ 

oug>i tiie Hindi medium. This model fic:>e;: not solve the prob

lem?? of ”mother^-tonue edunatlon".

Three models of bilingual educ.ation developed 

on tlie bis is of re8e.ireh bi America ai)(\ Canada liavB 'beeii 

den'bribed by Ambert and Melendez (198s'), viz. Transitional 

Bi 1 in^Tia 1 Prop:ramme , Language Maintenance Bilingual Pro^i^a- 

fe e s , end Enriclmient B ilingual Programmes. To cater to the 

needs of the ;;tudentM in Jiiulti lingual Meghalaya, I think

we vatIII  have to evolve a model combining the principles of

the Transitional Programmes which recommend gradual trans

ition from other-tongue to .English and the Language Mainte

nance Model to espouse pluralistic education in a pluralistic 

society from Glass VI onwards.

Ambert, Albe, N. and Melendez, Sara, E, I9B5 , Billjngua^l

Bducation j Source Book. Tenchers College,

Co lum'l) ia TJt j 1 ve r s 1 l.y.

Chatterjee, K.K. 19?6. English Education .in India, The Mac 

m 1.11 an Com] .'an y of I n d i H:- d,,
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jigUCATlQK K iH ..iUiL

Piu,,cT].aiX

I'P, Jijaeph Cl-li' 5̂ 
Dlruo tor
u .n Bosco Y^jUtli G-Jitviv;
31a l i on K.

WivU: ftjli/jv/y ‘. s tiTU; pi'-(• I,l.(‘n,J p^jihtB whinh ociiild etial̂ le 

tli<: ”EdLio:rL,l  ̂ Pb^n nnFv; brthti- he;a(l.w'̂ y 1ii n.]f.=nl

a reo b t:-spoc i o J J y.

1 . In a trllva.l. sc t.--up, bh»:.- Ins bi t-vti/jn ol' IJie V:lJ-la,5t.

Iloatimari/VilJElciovs wltJds authority in iho

\/ili.ci-̂ (;. Thj.s b'dn^ th ; c?'So, vjlla;^(; heaciman/ 

oldurs vS}:ioiilci bu bpî f n into C‘)ijf i c entDG for a smoother 

r'iinnin:; of th^ Pl'iu.

a, Li, tho start of c :.ch sobola.^itIc year, they sliouid

bo ( ntnipbod with tho b'^ni c f carrying out a

v^:j in tli.Glr respv.:cti''v/»v vJlia-os. in order to find

>)Ut the nuirb -r of chilar< n v/b.) vShoiild start /-̂ oing 

to nchool. Tliey shoiild jnit pros sure through pers

uasion on th^' par.^nts to send thoir chiiarv^n t'- 

school.

b, YillSi^Te headn/eldfirs shoulld be actively responsible  

for the smooth running of the school. In [)ractjcej

s c ho la s t i c p r ob le m s as t bs y cd me d ur 1 n g t ,he ̂ y o a r , 

shi)Uld be referred to thum, as far as possjble.

This w ill  make them understand that the school is  

their o:)ncern as w ell . Besicies this w ill  strenghten 

t.hii hands of tlu teacher and enhance his/lier aut

hority^ :i.n iht‘ school*

2 .  F'arents need b) understand tho import,ance of sendin,*

their chlldrciii to school, Witii blilB Ln mind, of'casional 

meetings f(.*r paronta should bo or-pnIsed, English- 

toned parent^! wilJ hc;lp diminish the wastage ol di'oponts 

which is rathr r high.



3 . Village scliool-tc^iclicrn s IiouI ll b_ /Ivejn a bh.rough 

training aucl periodica l r frf \hr.‘" r oursos shoiiLa be 

organised lor thow. Thin wLl3 help irake tht..ir te'iohlDg 

more appealing,

)f. Textbooks should he thorough3.y reviseu ind roi.ovant

topics b< Inserted (pollution, '//omen, child Jnhour,

personal hygiene, e t c . )  The pres< nb-day textbook 

presentation lormat is lai ,tl* )m appealing to young 

minds, Noto the poor typie of paper ustid, the pr.int 

proper, indi,.stinct picbures Money spent to

improve this poor presentation is money welJ spent.

^4 Educabion shoiddn *t be just textbook oriented. It

should be practiral as v/ell, TliUG children should be

brained tro clean up thuir v illage , see that water 

resource meant for drinking x'̂ ^̂ ’posup are not polluted, 

rubbish is aisposud of in a suitable p3,aces, etc. 

Ghj.ldren should be made to feel proud that their  

village gradually takes a elff(.rent look.

6 . The novel idea of havin.j evening study^for at least  

the higher section of students sliould be given a fa ir  

brial. This coula be for a oerj.oi. of ine teur daily  

under the personal sup(a.*vision of bhe teacher. This 

need is fe lt  as children do not fine a conducive 

atmosphere to stuc.y at home.

7 .  Now?i.days, drames '̂ne Plays  ̂ Play very important role 

in present ciay education. Relevant topics (integration, 

tlie role of women in society, etc) should be taken up

a nd s ba. gr d vii la g e - v; i s c.«

8 . Present-day village education s b i l 1 lacks thu support 

of audio-visualB. The excuse thnt many villages lack  

electric ity  fac ilit ies  is irrelevtint as portable gene

rators are available and shtjuld be supplied.



9 ,  The piarohas*. of t.ex:tbooks posts i s rious probl'mi Irj

rural areas , ( ne t: the poverty of I ht peopJu, Vvrho are 

unnblo ivD sot. racaiey aoi/>c fcr tlio pui‘(ihase of ttiu p auio. 

Th(. 1 f a tf :/ thooli 1. J n^)rxr;v shouJ.cl be bt'iccl,

TlT<Jse hixttaookB^ it is tru. , w ill  not laai. lor foni' 

but, uncer the canjful supcrvislorj ji't. he teachur, th<j 

ohllurai eoulc^ b̂ . t rii.^ht hov/ t: usu textbooks v^itliuut

daraâ ;̂ lir.*; them iTreparabt.y.

1 0 ,  Teaoliwrs .employee in 7’ural a re U3 stoiiLO be ofi’e m d  bet

tor incentives so ?;is to make tiiem ii^ore interested j.n 

tc*i.chin.4 *. It is a known secret that teacliers coming 

from town are.is ar-o rinw.] 1 i^n.r, to anc’ te^c^h in rura] 

areas as, hy CL̂ viiig so, they will miss so many fa c il 

ities  (TV, fi Lras . . , , , )  which a-'e available in tox-jn .

11 ,  Tiie entire 1s:m'; of exaoinations, at; least in the early  

stage:s of schoolj sb■•'.n.iLc. ‘b- seri-msl.y examinee’ as the 

present system of f;x"imimtlons lc.«v-:is a lot to be u g s - 

ired. Bhutilt vt; liot rather tLri^Uj^h promotions

the basis of  tlie c h i l d ’s )erformanct thoronghtout thu 

scholastic year ?

1 2 ,  The phv;ntniienon oi sin :It i.eacb-r schools in rural areas  

should be tackle a v/i thout delay as this system of runn

ing schools nn u ers  teach:Ln>5 inerfective , leads to in

discipline  and makes teaching very ho ring and unattr

active . Part of tho high dropouts r-̂ tc is due to this 

v/rong approach,

1 The supervision and inspection of schools in rural areas 

leaves much to be oeslred. As a resiO-t, you get teachers  

wiio habitually  g-- Late to school ana later dismiss tiie 

ciiildren before time, lIjo hordl}^ any teaching or absent  

tliemselves often from school,

1).f, Very o f’ten sctiooi-build,i.ngs prop^.r in rural areas are 

fct.r frr:‘m appe ilin.^. i-etually,, the school should be the



contro of attmcbioii in ivt.r:- vjMlagc. It  shou.ld

bfc attractive to the child so as t^ onabJe hlm/liRr 

to go w illingly  to b c IxkjI .

1*5, At t]hc: early G t a g e s  of GcliK^atd f,n (iSpecially, soine

in cent Ives shoiilr" he thore for  chi.liij*eij to come rog-u- 

larly  t) school. Thus, f ) r  instancf , c tdUlrori coiilt.1. be 

told in aavancu on tiie first  clay of school, that their  

regul-Br attenoancc at school wlll^ he ruw^irued at the 

end of the year. From timo to time  ̂ the teacher may 

need to remind them of this,

16 . The phygj.cal health of tlie child is an important as

the inte3_lect'ual pro'-rers he maken in aoholastic sub

jects* As a matter of f'ir;t, the child vd 11 be -unablo 

to make progress in scholastic matters, i f  he/she is 

poor health-wise. With this in mind, educational 

policy-makepa should begin to introduce periodical  

physical check-ups by mcdical practitioners in order 

to detect ailments and diseases on time, and recommend 

suitable remedies. This is Jtsrlf is a further incen

tive for the child to come to schooH..



El-UOATIOK p p  soa m i

iJnit. r,M, iiyiem
L. ci'Urer Sociology Depit.
Bt. Siinn̂ iiicl'a Collcr-e,

Thn uj tiiiiatu aim of Educ^ibjon ie what the uian becomes, nob 

just tliQ InfaniiatifDij ‘̂uu; kr)QT/3.edgP:i nt. acquirr-n. It  is a 

life-olxiDjLn f uici a 1 1f'c.'■ 1 )r:g process It  Is u:l rficult. to 

really  cleflrit̂  0 proce: s t lab j.a do clo>'̂ je to lift;, E]xi»lai)a>- 

tions can vosvT f rom Uiu practio.al ts ■. the aplritual, depen- 

dliip on the aims ana. ob.jec-ti^res B0 3n by the ana wlio definos  

i t .  The objeictives can he merely handing liown of knowledge 

already acquired fi'oin ^^eneratlon to generation, or it can 

hi the teaching of certain Bleill.M, i t  can also he Vivekan- 

anda's ideal ^ the realization of tiiat wnich Is pt rfect  

a] ready in man and what man l a m s  is what he j-oally dis~ 

covere by taking off  the cover off  his cv̂ n soul which is  

a mJnd of infinjte  linov/ludge, jjjdiication aci,ually omphas- 

iâ --s an all round development of mind 5 personality and shu3.. 

of a [)0 rson, Ultlmte.ly  it is agr^vicl thtit ybeii an InaiA/i- 

dual developes 5 society w ill  alao iAevelope, In its basic  

sense to educate means to ’brin:^ ou t ’ or to use a iaore 

emphatic term 'to f r e e ' .  To free that which is latent In 

man, to bring out of darleness auci the bondai^e of ignorance, 

to free one both from an anner bondar'e and a vulnerable, 

exploitative , confining situation be it  an oppressed class 

situation or any maiiipulative situation for ttot matter, 

Education has the possibility  of becoming 'the practice of 

freedom^ the means by which men and women deal critically  

and creatively with reality  and discover how to particinate  

in the transformation o f  the world. Education should gupp-- 

osedly provide enough options ^^nd skills  for one to free 

and better on0 self.

Before we get enthsisastic witli the slogan ^Miication P'or A l l ’ 

irrGspec tlve of caste  ̂ creed, age or st.x, it  v/oiH.d do well 

foj‘ us to examine certain espeets of .wliat '■duoatlon lias 

pon... and is u t il l  Coih • ■ t'o r.-.usepos3 1 td v\. h y "inu m  gatively,  

pnd what it can c.o, and w h 't  actually needs to be done-

KliRARY ^ DOCUMdw. ^̂ HJU TeRifm 

Nationil (/ l̂ ducH .!>>aat
}1«nnin/| and AtJajiniiCrsfuin.
17 13, Autobindo Mit£,



In i t s e l f ,  Eaucri.tioii 'iHrj "be a nuiitral wordj we have niade 

I t  a vtU..ur ltjadc.:J nonct^pt. Valije j.ia;)lles Goarcity,ana gracla- 

tj' ri. Those v/lio arc- eduo ited ai’t. I'aukc'd QLt'ftrenl:ly from aiie 

iiueduc'at^.a. [mraeulately v/o create a ri f‘t of att.itiidus and 

w j rld-'vlt^ws. I f  one soctl-xj has beriu fit teu, that is laudable, 

.If th~ oth' r sections glV'..n t,hi„ chanou to ichievc that

nit :ij-vlablf-; pos I t l c n , What is not so obvious J.y acltnowlodgec. 

thet tb̂ . ::)n«,;s wh:j havu anhiev'c.d a hii^lier position wouI.e:. 

liku to re. tain th  : r poslti' in an-:! nr .Irjtajrj tlie status quo. 

it  berioraos a coiripetlhiv^.. struggle in whicdi are ultimat* ly  

forn;ets the- real oljL.etJves of Ecau-ation 'to f r e e ' .  One 

becomes trappe.d in a systurn. Inst j tut Ions art̂  meant to rt'in- 

tV’Tce i t .  Education in fact either aomest.Lnates or liberates .  

The present education is rne înt for domestication. Traditional  

thGories of literacy  t3;'ilnln,i havo trh t^ adjust man i.o 

a given society v/hilu tlieii' mi.iIioĉ K' treod.’ai him .^s on 'object ' 

into wiiich supei'ior being ’pourci" knov/ludge. There is very  

littl^^ st.udent ]_:>a rtl ('1 pa tion anu vovy lii.tle s tud(,.;nl.-teaclier 

dialogue. E(.ucat,ion, acc^'ruing tf> st:mt- eoucal ional philoso-- 

pho rs suffei's from ’n a r m iio n  sieknt s :̂;’ , 3tuecnts b eowe 

ranro receptacles and present to aching do not really *cti~ 

vate the critJcal capacity in ei vie m l  s. The teachf rn act

ratvrely as eepositers. It  is fact that tho Eouc^-tlonal

system favours thi; elite  afgajnst the masses . This is a rc'- 

flc(’tion in planning and the enevitable resul..ts of the 

present socin--economi cs syst< m. 'The lopsiuedness in prio

rities lii'vestuients and expeneiture in education Is c„eljbrat- 

c lj  meant to furtliei* consolidate the position of the priv- 

i.le^ed classes in thf: couirtry.^ 'Uie Rot.hari Commission Rep

ort ( 1966)) put,s it  this way ' The pfcfj-'ut. system of 

Ec^ucation is designod to me (it the neec.s ot an ijnperinl 

ariministT'ation within the llmi t s set. by a fuoda] ane hra~ 

t-itional socltty*. /it present educiiion is trndln^^ to in- 

creasQ snclal segregation bj perpetuate and wleen class 

distinctions.

Our m(.rthoUs of ovalutitlon alse rc infoJ ce this tendency. I t 

does not frc us. We ard eyal.uatt u Ibt' what, we know ane
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Qpoc I tMc for blrnt ŵ ; r(,nujmbor to rtj tal.n wh it haa

fi 1.13 in the ol'i.s31‘ )■ m me this iiicduLOs university  

c-Lassroorai’ . It  r:1;v( n vis v si n:;«_ (.f sucinoFis. Acacli mlc

suc!C< ss which ? n^)t Lii it It li-i'; qu.ii.ii'jHci us for

ii^iri^* Our pr>. s-nt kiij- cv l u ' i n  nrtaio;:^ a hiorarohy  

of suprn'l'T "11 t.ii 1.1'^GS 1 . J',-. wiiU'h apjll.s out into

ou:r* behaviour in t.Je:,. r- j . ' ; .i worHu lb tr:.;s not .ini-o

aru‘ouni- ol,b;T‘ KinL>; vi‘ HUceo::;3 ■ lotii.evemonts iik(/ homu*-

m'ikin-^ al’ friont.sPjp or c:v<.;T] nprnmianj ty 'byri.4 i.nr̂ ,

Wo cannot dony tlie f i.ct that the present eeucatlon system 

]placos a hi^h viiue on ac icujinic inci intell.,:ctuii >;xoel.lance, 

I t  doen not t( aĉ h us the ski] la wl rcn,lly need. Not ^ugt 

skills  foi' ^̂ ettir].-̂  the best placement in sr-clety :in terms 

of employment an^. c^con'mic benefits , but rei.ationship 

s k il ls ,  fcjocle ty v/lll be-ir out this fact in our personal 

failure to c.onl with cur marriage, our ohiJ.eren, our comm- 

unitic;:, or t cope with the pressmans oT our jobs anc'. 

s.)netiM;B oven thv. .iblllly ti> m kc the rlfht CQcif^lot^s 

f: r ourselves „

Th'. r>, is anotiier quesi inn that is posed to us as we observe 

ecluc'ition is lUr S )cicty , Does education make us more cul

ture consious ? (more awnre of our own culture). Do g s  it  

he;lp us to interpret and re-inttrvret our culture which  

has been based on folk wist.om, to suit the requlroments 

of modern livin;^ ? or dnes ii. make us more a^^ept Ln bo ri- 

ov/in a now one i^ lc h  increases the feelin^j of alienation  

from oui* ov/n ? Tiiis quo;; t ion has to be c-,*n slue red v/hen we 

exam in* education in India ane eppeeda.lly in North - East 

Indi'U

Wh"-t is hapv)enin '5 incur c ducat ion a], institutions with the 

hi;;h nxpGct',tir>n WO put on performance ? A very serious 

qiaestion to examine i' he-w cjes our . ducational system 

afi ect our children ? A> e we bree^-dn 5 J'eai‘ ? A child woulc 

refuse 'ta ;7;o’ tv ' scl'iool/hec-use lio eeule ’ no tf inish  ' thfv in- 

creasiji -: amount of home«-work tviven at schr^ol, to cite one

V7.



example, kro we cre.-̂ .tiiig a,n atmosphere of stress anc: strain 

in our claBS-i’O'ims ? The;re olilldrtn v;ili carry their fear  

t:. th :±r work-pJ-aco, to their homos ind their children , ¥h..n 

they v/ill push for ^^reater exct. J fence hi their performance 

buc.^up-e they (Parents) h :ve f^.lt inadequate and failures  

thensfilves. Their chil' ren v/iU feo3 the pressure too. Do 

we wonder when we In.ve deviant beh'-\Yiour ond a si.-^nificant 

n m h e r  of drop-out ■ anion=; oui^ ^hi].e.ren bc'cause of these 

f 'c t o fs .  The causen hl, v be multiple but one of them is 

definQtly tte hieh expect'^.tion we havu of our diildren.  

Ultim'itely, education boils  ĉ own t :■ a minimum undr,rst.an- 

ding anc’:- a ;^ood i-ieraory durin;^ exams.

Again, how are our toochern evaluated ? Is academic achie

vement alone sufficient  ? Teacher are the ones who w ill  

have the clcisest e ntac t ^̂ rith tlj.: m x t  gun era t ion, 1/l'iat 

are the non-formal valu^,s ih- t is bein,- brought cut in 

their contact with  stu  {.,rrbs very-(e.iy V Usually teaching 

is conslcerec the last option e;pe^ itilj in sc'h.jols where 

therf; are no other op'-rjoin : left . c.)r i q nnob really blame 

them, for the low i,3ay ane po,jr faryj 11,tj.es„ There are adm- 

itted3.y dedicated teachers but these arc' cwinulin-^ In 

niirnber. Our society leave their ciiiler n In scliools V7here 

moat oftwn teachurs are just 'stoppers b y ’ , before they  

move on t:.) better jobs. Can a ll  these tej_jpenin^s that are 

rarely talked about academically breed insecurity ane In*- 

stabllity , conflict of ideas ane’ int( ri.st and pf rs^mailty 

problems ornrin"' oth/.r th;lngs - in an atmosphere where tea

chers are not constant, or if  they are, not really  caring 

enough ?

Yet for a ll  tiriese flawsj in our present systc-m of e;duca- 

tiejn, we cannot deny the f i.ct th^t human society would 

not develope this for v/ithe.iut eelucati n . In today world 

esijecl/illy, with the increase hj sc ientific  knowledge grj d 

tedinology^ educati >n ins become' synonymous with develop

ment. Education is a nece^ssity ane,. as Pt;Stalozzi a.sserts “ 

»edaication is our bi rth-r*l t ’ . The rir^ht to learn, to



duvc^Iopt^ ski U s ,  t-o unt.erobant., t grow In sclJ - roalizatioti, 

t bu f rtx:, t . oont.ribubi; rnuarilui^fully to aociict.y, Tbi; TJiil- 

t(^d ii itlons Deol-r^bljn vb tlJ-libs bin. Gliilcl j.naluu eus bho 

r b-̂ ht ':.)f chibi.run bn a o cclucabioii wiiloh most bhln'. W'-)rlc.l 

cr'ixtitrl-Gr a,r., î rur'; Jjr: la ru b'. aolrbcvo,

Tlv.;.ix Is 11' i-.ioljt bhat wo s bjjl ha^/o a Jon ’; way bo beforu  

Wî  onn achieve tho roal  ̂ib joc blvRS iriutu-‘abloi], Wi oannot aJso 

igri-i’v; bbc troinoribl ua i bonbl 0 bh'’b otiiip : bbnn has Vi>r i:i- 

boratln.^ our ohliciH.n, niaji vi mun -irui uur (invlroimnent;

from wliatuver bond\;;^u tb b bluoR bhum. Thbn Js tho ve'il task 

of  tcluo'-tlony bo orer'bn aoc'iet.y jrj wlijch wo r-arj all live  

in ,  by ;ivin ; our bf;st arid gei.tirh^ bhe beat from i t ,  Lateby, 

we hn.ve pui/ moro em;)h ..sis '>n oBrbo lrj sooi. il Issues th’-it ef fect 

us - womun issues f-r nn  ̂ t.heir o'pprersion ana suppression, 

thej.r rights, the:lr i;;orni s^'oi. 1 oblJ ;a'’ bions , and how

beet thay can .f.̂ o ab̂  ait froia from fi^cein?' thomsf^lves especi

a lly  in tr'ditLon'i.l soei>.ties like  lijciv where chi la marri.age 

is  s t il l  p:tnciis0LL anu t:.>wry is bane,

EnV.1 rohmen t-a 1 educ'"" tion is anf ^ther iripî  r b̂ >n t are: i whe re j rt’?-- 

Jiter awareness ond ’education for : ! l l ’ is neede. We are 

finding out bhat the earth Is not inexhtusb.ible and we ^re, 

and shall suffer reprises for our ignorance ari> mlsmanagemenb 

of ''Ur enviirinmenb. Oar planet needs ’ to be f r e e ’ from our 

w: nton abuse of H . , and this lonov/led ;e -will educate us to 

roS'-'act tho earth ttet nurtures ' ur very existenco. It will  

tea-ch us to change ur behaviour bowards it ,

Tbiere is ano bher bypo of behaviour that affects the very 

existence of our socle by toda ;̂  ̂ - our sexu'il behaviour* In an 

age v/bich Aids has become a globnl problem and is eroding- 

the voiy f'ibrnc of (/nr S ‘M'*b: t l.es, safe sex education is a must 

Soolc^ty is respontd.n^ to tin. sv nods hut when we examine the

gi’avi by of our ti.mes, i t becomes more imp'ji’tant to idvocate

ediic-dtion for a l l .  Like the networkin-^ n.f lif'e support 

systems in n ibure ev( ry bidJvidu il is a i.ink to l i f e  for a ll

human s. (loinmunication  ̂ .f sociil  needs and liberation from

ignor-nce amr -ng the masses is imaerati.ve, to survival anu not



nust to m-'.:lntT,in tiit. u: . qrc * 4" 7  nhilc: mi'1 ai'uL, lrr~

Gsp-cti've of sex, \ ,e L o lla f  -jt nulbuix. n'ood t’) bt:.: _'i"'/en 

thl.3 G":tion to clioo.Jf lix 3j-jc a 1.1 fu nt th ,b, thr(3-

u.^h uuuGatior]« Efiuc'^.tloi] whiob iuvoiver uot only uiss(,mina~ 

tion of kiiowl-jCge ^uid in f  0 na..-. t i; n , b at- tlic teachin,, bkills  

to niakc ri ;ht l ifb  utcjsJoTis ' n tlic r i: .otion a b i l it y  to 

oritic 'illy examino thoms.. Ivgs th- -̂.i -'cticm in which 

soclcty is hGai.Lod, kSo they c'aij inaku ,Moin< charj..^es. Tliin clef*- 

j.rjitely means bbj rii^ht as well as "h i l i t y  to nsk questluis .  

Kc.uc''itj,on 3h:iulcl teacli uh to ask the rl >;ht (.juestionso Only 

then, can we bt on th?; wiy of f:iLK.lJ_n:] ansv/ors. V/u coinQ to 

be aware that soirit̂ thi-n-̂  is wron^, Is missin:^ anu that the 

solution is alreaL y there, Jural)led 11̂ :) in our individual and 

collective thinking processes. Such questions about the l.ot 

of our women, our envlronrient, our hearth, oiir political  

systems 5 war and pc ice, our bnliufs arr: v lue's cre'ite waves 

and shake us out of ur complacency so that we begin bo 

look e a m e  s tly f o r .m s v/e rs .

In order for educition to nii et th'.:;ge life  situ^itions and 

social needs, it must be r(-evaluat’-'d. I t  must be closer to 

these life  needs-the n^od is to re-Gxamine r)ur out-dated 

ciirriculum, Ix") re-thlni I'.he y \y v/c evaluabe ant., what we 

evaluate in our prcsenh uxamination sysbem, to re- aarrango 

our priorities for eeucrtion, to c.nsiee.i* thu human resour

ces involved in eduer'tj.on, f  ;r inst 'nce , the, beachers (and 

the supporting sysbf-^n), who pt-rhppjv ero rot vaJ.ued enoU,'h 

monetarily, or in terns .if social prc^stiji an', the children  

and p^rcnbs who ar- at ilie recv^lvin;: ene of oducation, their 

il^ht to learn wha b w il l  iil.tlmateiy conbribute to them, 

bheir families ani society in a^neral. Ultimately as bhey 

benefit , society w ill  also bene f it .

Ht >K Sk »1« * * ijc



m'A I COMMUIIITY Pat LUli i  SUPPORT

In spito of thu- fact tin L ( ducalicn syptr:rn his uriuer 'nno 

a BcrluB of tran formntjon ovrr tii( ju^ir.g y-. t the t'lsk U> 

acliiuvo Gducatloi'i for all  is BtJ lJ very r-Ua 11 ui j Luj. Th< n. 

Is no donyln'' th<. f trt that r;i:upahjoi] tn s ujcthndtjc! i ts - 

ach to a In r.’;e suctL >n of Uio o arul i.h ooVi ra,;u has

boeorau widcir and widor down thu histxvry and tht. poro.unt- 

agc eovcrar'iu has ru 'isberud an JnnTGasc.., but in herrn of 

absoiiiti. ni-irab<jr th>' d(}prJv.x.; ar. also m Increase.

This is CiTio rnairiLy t.o tho ^trowth of pojmlDtlon.

It in true that thu Governrnon t, he s mad. its ondoavoiir t- 

expand. edunntlr)n th7*on ĥ di.r-jot paj-t i cipation by sottin ; 

up Govt. Ins ti buttons, It has also -.xtund.;d lbs [jati'ona ru 

to th private instJ tuti^^ns by jjroviuin^  ̂ /r ntvS i.r]( fJn- 

anciial asalstancu in various f orms, Tho Gcjvornmont po^Jicy, 

InvSp.lte of the f inancial constr'oini., ins 'ilways boon lib

eral l:*or community participa tion in, (educat ion • The policy 

which confine s the ;.;nvornii'n nt's concorn for thi> :.:;rowthj 

dovolopmont "Uid pro -res s of education.

Tho private agcncics hive innce their (’’enut into the fielti 

of oducntion where bhey havu lliu freedom to operate. They 

have, of course, to abiue by the Board’s curricula, exami

nation syst.em and riiles of affjliabion which are necessary 

to ^onsure uniformltyj stancardlsntjon and roco;;nition of 

oertlficatos. Beyond that they enjoy the Ceedom to run 

their institutions without much re nit-ti.on and nontrol evon 

in term of commercialisation and discrimination in term of 

fees, facilities and qualities. Such institutions flourish 

In areas where the dam l̂nd for educatljn is hi;;h, Siach pr~ 

ivabe institutionf? tanbamo-unt to limit oducati-;,.nal i‘ -.cll- 

lities to bhe well t?) dc' un^icr the Law of tncreasini^

Demand and not t.o ali.,

The task ahead i s . to providj educf’tion tf> all , to remove



the (lisparltios, to break ihe barriers of regional imbala

nce and to equalisation of facilitj-os to tht- poor and the 

masses. The task which the New Policj^ on Education (NEP) 

emphasised in the follo\;inir  ̂ words; to lay special

emphasis on the removal of disparities and to equaliso 

educational opportunity by attendin/^ to the specific needs 

of those who have been uenied equality so far” . In this 

context the pojlicy mention about education for women, the 

scheduled castes, the scheduled tribes, other educationally 

backward sections and areas, 'flie term education for all 

embraces everybody including the adults ana the handicapped.

Education for all is considered very vit?il because airin is 

an accelerating factor for prof^ress and development. Peop

l e ’s participation is very important in the process of pl

anned development prograniraes. The wheel of planninf^ shall 

not rotate by itself without the soixl behind it and that 

sotti is man which aducatlon is handlln.;. But insi)ite of 

that, education has to be cloppwd under Social Service in 

the book of planning, basically because education is not 

an iriirnediate basic need though it is an ur^^ent b'isic need. 

The ^^overnment, therefore, canno-t Invest heabily on educa

tion in preference to other develoynnent proj^ramraes, Commu

nity p~articipation is, ther'vfore, very essential for the 

d evelopmen t o f educ-’ t ion .

in order to obt/iin Corarnuntiy participation wo have to def

ine what do we mean by C-jmraunity, NCEHT says, ’'Community 

means a group of people with common interest and needs, 

participating ir,i promo tin,'' the C'^uae of education withjn a 

particular area - ViJla;re/locanity”2 ,

Fo-llowinr^ from the above t.he conimunity must be an organi

sed community, The most effective organised comraunity iii 

the present days la the Church Community or the Roiif_^ious 

Cotornunity, We can also think of other comm unities like the 

Teaching Oommunii.y, the Cominunity o i’ the elite, of the 

education si t a or the education ills ts, The mission and the 

Heligious Communities have a Ire uy played the ir roJe In



expanding; t-duc'iLi-.in ill. L'aolHt.leG ' I). ■ depr;l v ‘ nd t.hu 

ouL of St! hoc-I iroaij, Un.ilko t'lt itvlTuhi hist il'utlona man 

by iho priv-ito indJ vicir’ Is , tho ;lnr̂  tituldons rnri T y tlio 

Comj-mnlty cator t'.’ tiic nuud of tlie n'.-()ily and tliu ;i'Oi r 

os )ocl"il.ly In th® I'urn 'l • t*eas.

In view uf thij Pdiaoatlij]] jj the :;iv; rnmenb

must idopt a dual ^joiJcy fjr etiuca Kl-. uj tor quantitative 

expansl-on anr qiiatlt^ ttvo iuiprov̂  mi n t . EquiI opportunity 

canno-t iiean a ooj.icl corabln > tlon of qu;iritity u(. qivility, 

Bi.it we have bo tap tlio t- l.entr̂  f,rtjin the rural and thab

.is why tlie NFBadvocate for x>ap.esett;1n,f n kyi. vw*. n.g

Wnvod'ya Vit y^ilayas, The task for EFA Is iri'<;antlo md appe

ars to be insvriTTtonntable jn our IjfetiTrie and oven when of 

ral] be dead* Howe^ver, to tmvel hopefuJ Ly is a bet,ter ilrinr̂  

than to '-'̂ rrive and of ofi'irne, we llonq to arrive at the des- 

t.lnation either in the near nr the far future.

In order to ensure affective partjc.ipat.ion of tij.o nonimuni- 

ty. We may h^ve Vi.Ilaf .̂e Biucat.lon Oorrirni ttee at evex'y vill'- 

age whure members can be drawn fro~m tlio-se who are in tor- 

ested and committed for the eause of education* The Teach-' 

ino; Community who serve in the rural areas can do a lot t>. 

enli ghten the ill! terates. The ohallenfie of the to persuade 

the people bo take advantage of education. ’’One of the 

notable problems of education for the triha Is, especially in 

the I'ural areas where about S0% of the tc:>tal (population 

lives, is that education operates under the Law of Dimini- 

shiiiii Demand. This is because the majority of the parents 

are Illiterate -nd think that there is no demand for educ

ation in their environmental needs. The socio-economic co

ndition in such that the parents- ate indifferent to educa

tion ” .3

Tiie role of the ti'achin^ o.Dmmunity am. ihe enlightened 

members of the village commit boo it- to enlighten their 

bethjpen in their are s. Futherj "I hu. • ecassion to tillk 

with some parents in J inti^.HJ^d s Villi a-' in Meqhalaya 

about their indifforoncG to educ'^tion. Some of them
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ca tG'-orically aba: -r' wix'u uo g vhij lâ xch Jjri favour

o--f eor^lir  ̂ ^11 ciiilclrun to g hoolvS bemuse they would bn

required to look of ter th;|if' ciilti^/ab'l.e l:.^nds when the
f

X3'̂  rents ;^rew o2 1. „ . They v/ould rather ene-

ouragu thej.r ohildreri to ,50 tj schr.ols I f  educ^ition was 

provided, tr. improve tt iir pj o-iic’t ‘vlby •md. thoi producta. 

This is a challui .';e tn tHmcatioraBd 'p’\->-nnerQ*̂

Here wo can draw cji.cIaQion oho EB'L aJ.30 cali.q for the

introdi.iction of fanc.>ivLon and functional literacy and no 

lon:^er a simple 14-teracy=. We need the type of education 

which would empov/eT‘ the learners for a better quality of 

living, 30 that it v/ould be acceptable to the community and 

useful to the Nation*

EFA also <3alls to tackle the problem from two an^^les - en-- 

I'oLmont and retentio-n. For unr:>lment the or^^anised enlig

htened .community may or^^anise enrolment drive beaudes 

mo.bllsii'ig educ^^tional facilities. Secondly, another problem 

is the problem of retention because droputs is still at 

azhorbitJ^’n̂ t rate.

Perfiapc the' r^ovorliment must also think about the diacrimi- 

iratinf' policy where a high percentage of grant~3ii-aid have 

to be earmarked for the depi’ived areas where private inst

itution 0 are shy and where the rural poo~r live.

Flexibility of timing and school duration should be allowed 

irr o-rder to assure attendance according tô  the convenience 

of thp. locality, Tn doing so car a may be taken to see that 

6chnol pi’U;p-’‘J.ri)iT!ofl jjbonld not be mar-e rigj d but should, at 

•least Dee th'it whMf-t̂ s/er timiri.  ̂ Jp ndo.jtr^n t.hfj m,jriimum .level 

of learning (MLL) is aehiy^ed,
»

ETt'A neuds the participation of the conimunity and the poll- 

tdT^al 3Upi)ort jjiioul.d ' Iso aim at achieving the goal. Some

time or r^ht.er a.ivr:ys v-e talk about the political parties 

as a monacG to dem-'i-cI'̂ acy« Wl-iethur there is truth 3bout 

suoh sweeping .pt’'-neral rera- rk, yet we .'arvo to accept that 

political parties are the apik=..s l>. the wheel of Democracy.



Hencu hhey expect.ed h; ■ rob'itti lii jir-n , axis;! bo (IrivG tlu) 

who el of (lei'uocraoy for* tbo of odiict.lc'ri

Wlt b thti ' irjnouTinc-iniHjjt j C hl ie ]\!gw aioi’ii n Pul Ley whicl i ad-

vc'-cnte for priv  b i -h) n lu . OiniriUniiy rtlc‘i|fi-'

iion Iv-is become ;re’iti'r ntiJ.l, It  LI '-f)|Moiids ijr>w the cou*~

miailty I'Gconio tjf'foobj.yf., J I*. 1;;; }|1 h lliiiu i.h it. (;ri;;..i.nisud 

oommnni.ty nopiu niib wab:^ ■ : r'niuio ,f "uvt. Lon Iaj ei'reotivo 

play theJr to provJde t;i,,.v!crU.i ;ii fur 'l.L. Per‘sonn.llj' I f<iul 

the two arean that, thuy IiCit-g -to ^'rup rw bhe Prog r-Lirsuî  of  

Aotlo n ia for pnjYldlir^ i'ao.! 111 Le s 'uid moYe for

enrolrnorjt drJve« Be-'oiully to tanklo tlie probUeM of drop'uts, 

the ĉ ’UBOB of wlildi sannot be roduceci bo a sin^ilo fornu'la. 

Hence, the orrr^rjiBed r‘orriiiiiirj.1 ty 'J.lorirf with the poLltlc''-.! su

pport slx/uld opprr.ach to i/he pi^oblem wllh a Birj|le mind and 

a sin ;le in )tlve - to provide <fduoa t jon for a l l .

Hie teachers, the well wishors of eduoatjor], tlie elders and 

the eljtas  muet c )me forward to forfi) various aQsocd-.ttlons 

liki- the Teachers parents ASBori U K m

The programme of Action showed seek tt' tackle the probHem 

throu;;h formal and non-formal ediioatlsn* As I have’ pointed 

o-ut above, ElA is a challenge which has to be accepted by 

all  with t.he spirit )f sincerity and committment.

The much talk decentralisation of  morrit^^ement should be pro

perly planned anu focussed t'' suit t.he Ic-cal conditions  

without disloc'^ti.n;^ the effectIvencess of the prograriime of 

actio-“n* Adiilt Education pro :r iiran'■ should bo stren.^thoned 

to bo compliment ary tov/ irds univers tlisa tion of primary 

education. We sho-uld a Lsci remetil'er while prepai'inr the 

Adult BdU(;ation oro a ’ainn.e, the adult thou;;h they are i l l i 

terate they aro not i':noitB,nt, They cn.rry with them a lap 

' f practical experiouou which n ^ny of the educated and 

litor' tu are nnt -iw'a'o. Thus while proparijr^ adult 

education pro.*̂ ,roiTinie we should no1 tcr et tho attitude and 

asalration o.f the adults and his nee ‘Is.
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lTIUVEIi3 ilL EDUGATIOM AMD BOC.iETy i CAN(IE3 &  GIIAI.LEWGE8

Prn f, Juanita War 
Depbt. pf Lilnf^uls bicHi

AIMS OF .EDUCATXQN FOH A3.L j

B'very programme rabJonally arlaea out of (.‘erl-ain 

needs. Qeue rally need for wilveraal education is anlinow- 

1 edged by all, bui  ̂ i t is inoro problematln to pinpoint tbe 

sf^Qific needs for educat.ion for all. l̂ /hy do v/ant t,® educate 

the wl'iole population of a count,ry ?

At the very outset, it may be therefore .relevant 

t( identify the specif 1(‘ needs for EFA an foblov/s :

1 ) To equip the masses wi th basic education tt:i enalile them

to participate Ln a democracy, a government which in

principle^ la by the people of Ihe pe#ple, and for the  ̂

people,

2 ' To bring literacy at per wltli more ci^,veloped countries. 

India wltli around H0‘̂  Illiterate population should be 

pTX)pelled by the pre;jtige motive to bring literacy rate 

at a level with other nation 3̂.

3  ̂ To implement Article k'  ̂ rf the Directive Prijiciples of 

State Policy ^f blio Indian Constitution ’’for free and 

c(5mpulsory education for all children’* till years of

j age/ind Article ■26 mf the Universal Declaration of Human

Rights (19^8) for free educsrion in the elementary 

sta^e.

Vi To do fiway with the social injustice of past aras when 

education was acesaible only to the privileged f®̂ *̂ ^

5 To provide every citizen with the basic educabic.n needl

ed for social and economic apliftment,

6 Tu use education to further other ends e .g .,  population 

education, family health care, consumer rights, savings, 

productiviby ixj agriculture and business etc.
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The above are i:oTrie of the more important goals 

for EIFA in Iridd.a. The phrane »educatix)n fur all by 200# A,D* 

as a terget, also impliea a projection for the 21st century 

society. The Industri.a] Re-rr.lutlon of the 19th C hag paved 

the way for i^apid de-velopmenta and changes In subsequent 

societies. The 20th C is marked by accelleration of scient

ific and technological ki]ow-how, increase in knowledge in 

different fields, global rietwrrking etc. The space age no 

longer means c^nly the hls1<oric walk on the moon, but exten

sive oxplorat-loris of the unohartered regions of the universe. 

Elcctrdhlcs and sophisticated techno^Logy lias made communic

ation very easy, with the possibility of linking each home 

in the whole world, through T,V . screens, fax, telex, com

puters, phones etc. Hence no nation can affnred to remain 

isclated through ignorance and :il]d,teracy. 3econdH.y, techn

ology entered almost every sliare of actlTity; very ci t

izen therefore will need to be educated enough so that he 

can survive in inicreasirigiy complex societies. Changes like 

over-i>opulation , urbanization, enviiX)nmGntal degratlon, 

groenljouse effect, dwindllIng natuml resources etc., Mve 

posed n^w challenges to modem societies. Such challenges 

mean increased demands on the cognitive and mental abillt.te s 

of t o d a y c it i z e n s  of the world, are also called to man

age our resources of people, land, environment etc. V/e are 

to be equipped v/ith more and rĵ c/re information so that we 

can plan effectively ai>d bakn optjjuum p#lJcy decisions.

In India ready to meet the challenges of today ? 

With ^0% illii.eratc, pt.rhaps 35^  semi-educated, and a mere 

truly educated, the answer is deflnit.ely I have

used the word ’semi-educated’ because of our outmoded concept 

and practice of education. Such a concept views edunati'^n 

as an academic or scholasidc exercise, with inî re empliasis 

*on textuiil l^uowledge than on the deve.lopment of the liitell- 

ent. An education tliat is mainly book or teacher - based has 

lit.tic reluvancu tfi society or to the needs nf an individual 

in a fast,-changing world. Biiucai.ional programmes that lay 

more emphasis on memory and rote learning, feed learners with

48-



Irr^lfevaht irifb ini!"iiior]\ aiui look i,:ue'iipa t t\m\ t'h^‘
 ̂ -1 'i; ,i‘: = r, L  ̂ - ■.,.»( r : /  ' : ' -r: ■
fiiture-are neither ap̂ ieaJiirjig nor’ usi-.:l‘t.il: th^ limrnEM-fK

4- Ql^iieijge for oh^in^e J.n the Goncoiib ot ^

Eciueatloiiis i s , pBychoJo^iij i,s and' soclnj'og i»ls )]’ 

India should warlt bogetlie r to review, I'et Miik 'ihd redireot. 

tlie oourj’e f>f education in India, a I ail levels* The'Men'tal i nt- 

Eationlst. connepl of tht? hurrmi mind a,s one ĥ -vihg inhate' 

ideao and Inhurent capalrllities nould be the h'iglB for a more 

effe0ti*v&;!eoi1'Of«pl prat^tloQ ĉ  ̂ -enucayfO^j, ys?irig this 

lyim  piMriCilple,,: ^ cter)ge Qpuid ht t:freeled the “put, in”

or ’̂ |!)ush in.'tiQ” bVie ’%Xank giates” q1 Behavigu^'lsty, to the 

Vlmw; oulf .̂appî jEjich ol •|l*'̂ e Men ta hp”liat|,pj)ajl |,31̂ ,̂ Eduĉ it-- 

i-enal progmmines* wha cji ,ii;iygr|jciT?atGv perp^r-

minr̂  different tasks or skillsj m ;̂et;Lng ,cha.llengeB etc. will 

bring out'..th^ innate Ideas and ahjliltleg pt’esiiht ih f̂̂ r.y-

normal hanarrhfefbg. Tlie'^ltn 'bf ©dUQation 1b to develop t.he 

human mind hy devei.opjng its cccgnitjve and mental pov/ers 

through challeiigihg tasis. Truly oduQated. lrid1.vlduolr; havn 

general Inteliigence, are a bje to 'olve men tal and other 

problems, take cotT^ebt and ralLonal deeisloDS, and gv.nera- 

ILy imrttcipsttc' hn -artci ■ contribute td- soclGty^

Prob 1 etns in trad 11tona 1 and oonoept of Educa.tion i
'-t ■ . ■
'■ ■* ■ • . . ' -S-'

The er.ucial .question arisen - can sclX)nl alone 

provide such an education for all ? Accprding to Illich "IJn- 

jversal education through vSehooling is ne.t feasible j^7 ), 

Along with Reimer, Friert.', Goodman etc, Illicli is oritioal 

of a traditiohal, narrov/ concept and practice of education• ^

The re&.sons given by writers of this school are j ,,

1 ) Sctool^ bive not achieved their; objectives i,.e* neither

•learning iKpr social 3u.itte.e nor intelle<:;tual develop

ment has been achieved for the most part, I l l ic h ’s 

essays sot out to prove; iliit '’tju- institutiona;]izat.ion 

of values leads ine^T-itably to physical iKillution, 

social polarization and x>sycholoi?ieal importonee; thr îe 

dimensions in a process of global degradation and 

mcdenilzed misery’’ ( P .9 ).



2) Sch,iois perpetuate the illuBlx^n that teaching is 

ning, grade advancomt nt ia education, a diploma or ce~ 

ritificate is competence, memory is gunoral intuilige- 

noe* Most learning is in fact casual and Informal, the 

by-product of some othei* activity. Learning and the 

assignment of so(3ial roles therefore sljould not be ros-̂  

t r i,c te do n  iy' to s cho o 1. in g ,

3) School cortlficates and collog-j degress are a form of 

market manipulation since they do not guarantee the 

goods (educated minds ) delivered. The greatest I'law in 

educational institutions is the packaging of instruct

ion with oertification. Such commGrclaliziation of lear

ning restilcts the scope of education,

k) Schools aim at eqm lity in democratic ciiontrios. But in 

fact they bring about social injustice by1he creation 

of a new 'c-iass ' Educational institutions polarize s^c- 

iet.y into ’educated’ and ’uneducated the ’haves’and 

’have-nots’ , aiid grade nations into first, second and 

third v/jrlds, developed and tin developed nations.

5) Since education is not fres in most onuntries, it I s -

accessible only to a fev;* This negates the very idda

if^universal education Helying oq education within the

Sf^hool alone wj. 11  uob obliterate educational dis-
f

adx^ntage,

6 ) >tost tiilrd world countries do not Inve sufficiexit res

ources - mon^y, educational materials, pjraonnel, time

or buildings for their nurnerouB citizons* The result

is mutual firnatmtion, both for the teachers, t}ie igtud- 

Glnts, and the admin la trat ion*  ̂ t j

3Ujjges,tIcjTiŝ  J'pJ: Change and AltfUTici tives in Universal Bdjicatior

To meet the challenges if universal education

and to avoid the problems of inv^titutlonalized education,

I l l lc h  sugge sts alternative Institutions modulled on schools.
f

Tliese educat.ion resources arc. ’’educational wbs which hc^ighten



hhP oppoi’tunity for each une to i^rarisrorni oach momerii of his 

ilvlr]"; into one of loa/rriiiig, Bharin^ un̂ .i caring” (3 Th(5 

ar)pi;oachr‘s su'-gftste^d include s

1 ) UoferenoA" aervlces and acc'ess to ediicational objects ^

altered in museums iibrarieg, Laboratories, factorlp.s

and othei- invs1,iiutJ ons oV a modei*i:] aooiety.

2) Reference ser-vioea anri acceris to educators at Uir^^e,

pj’oi'ess ionals , |)a ra- profe ns Lonais , c-11 her t hro L.V7,h face- 

face Interactions, correspondence courses, radio,

a tc.
-) Skitl exchan'T^e i . e . ,  skiit.ed v/orkers act as mofi.els and 

pr jvide kncjw drjw i-o yount^ leai'ners . This kind i d '  non- 

formal edu<-;ation has bca-n pratd/ised in earlier socae-- 

tie s . , e . g .  Me rl*a 1 raedlcine h , modwi.fery, raas sage s , tre- 

atment of burnt victims and of dislocated bones, was 

a traditional art ija-iserd on from generation to genera

tion among the Kh-'isis ol’ Megh .iaya. This is fact dying 

out because rail education miOi loaiavinH ate ree.ognls’;.‘.d 

today only througii f )rmal institutions . Similar instances 

can be cited.

Peer matching to meet the felt needs and desires of 

various ieamors, who choose theii' relevant learning 

activities and̂ ' find partners for the projects. This 

concept of peer learning of a chosen activity is psych

ologically sound and feasible.

Each C'ountry atid region can suj^gest their own 

rosourccR according to the existing socio-economic milieu, 

e .g . T.V* for mass education, mc/bile sohools and libraries 

in rural areas, .use of NGO’s, church or parachurch organiz

ations in tribal NE areas gurdwaras, etc. in other areas.

Dio basic underlying principle of alternatives ixj education- 

con-jepl.. content, course, organization and finance - sugg

ested by Heimer may bc; examined by uach developing country 

struggling with the tremendous task before 200Q A.D» This 

calls for a »educationa]. revolution’ to liberate the indi

vidual i’rom restriced social expectations and •bligations,



to liberate his critic’ll- .and ci’eitive resources, to 

access to things and opportunltlen , to buila nebvforks of >-ê  

sources for loam ing whieli are availably' to the public at 

lar^e. By liberating educaticn and J.earning from the closed 

confinos of the schoolir;oms we will be facilitating acess 

and providing equal opportunihy for learning nnd teaching 

vfithout the normal credehtials and con'iitjons of schooled 

societies.

In the context of Inoia, tlie suggestions made 

by Illich , Reimer and others may be worthy to note and be 

adapted. India vrith its traditional divisions of caste, 

class, comniuni t( B, language, j-eligion ,̂ sex etc., cannot hope 

to meet the challenge of W A  on the v/esl-ern model ol oblige 

atory or compulsory schooling alone. For example; can orth

odox Musl:lnis be persuaded to send their girls to co-ed 

3 c1k>o1 s if no girls schools exist In thj area ? can Harljans 

sit in the same class with Brahmin children? Steuld every

one, regardless of linguistic baokgrounos, be mad to loarn 

and be educated only thi'OUgh (Kindi,

English, S^inskrit Jecondly, it h:s become clear that India 

cannot and does not have the re source n for educating its 

near billion jiopulation through ‘.^xpenBive formal schooling. 

Hence alternative reeources and means to education should 

be saught. Oui- educational system borrowed fromttio est hun

dreds of years ago siiould be reviewed nnd overhauled compl- 

r'3tely, if we are serious about univr;rsal educ^^tion in India. 

Formal education will continue to be accessible only to a 

few privileged section of society. For the underprivileged, 

the poor, tl.ie marginalised, the majority of girl children 

in India ~ ibr these we need to think of alternative a , by 

way of info mad and non-forranl education. Only then wllj, v/e 

be able to empower and equip India’ s teeming millions to fac- 

the changes and. challenges ol' f,oday’s world.

—  R9.
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,i - MYTH &  RliL.LXTY 

G. Jushm I'iiouias

ThuiH; is r:iu C:x i,T;g(:;.mtioD to say tlia b most of the 

countries -ire plr’giied with tw'. nnjcr fi-iiidament.al proiilems, 

ignorance 'ind poverty, 'Lliu foiinor is directly  reLitud to 

lL-1 ol.dracy llial, in l.urn 1 rt^oda [)ovt i*ty. Thiaa, there is a dof- 

in 1 te CO t■ re4 a t. i.on h e I -v/ t 'n 11311.e i'acy and po ve r fcy •

lUii.cracy is a gloha.l phenoinejnon. The Indian 

Education Corrirrjlsslon of popularly known as Koth/ari

Corntiiisslon, urjequvooally observes that. ’*1111 te racy blocks 

economic and social progrese, affects economic prr>ductjvlty, 

populatijon control, national ;ln tegj-a t j.on, and the security 

and improvement in health and sanitation, G<)vemmGnt all 

over the world has taken two significant, steps in order to 

eliminate illiteracy: un l.versaH isatir'n of prjjnary education 

and adult education.

Education for all is the huss word today as most 

of the states in the world more particularly in r).ine highly 

‘̂ opulnted states v iz .,  B'lngladesh, Brazil, China,Riypt, Ind

onesia, Mexico, Nigeria, Pakistan ant' India, are striving 

hard to achieve cent percent literacy by the turn of this 

century* .[nfact the United Nations through its or^an 

UNESCO championing for this cause.

By Educat.ion ¥or a ll  we mean, that ''*no one is 

le ft  illite r a te  and un educated. ” This automatically reveals 

that education is a fundamerrtal I'ight* Ever since :independe- 

nce the Governmerit of Indl'i his been anpia'',slsing more on 

prchmary education for a l l ,  Infact it  has been constitutiona

lly  recc-gn-i,sed through 4rt:lclG; in the Directoive Pilnci-  

pit s o f  State Policy r f  thvi Indi :in Oonstltuti'.ri s

The statu shall endeavour t*) provide wllljin a 
period oi' t(;n yoars from th.; commencement of 
this c( nstitution for freij and compulsory edu
cation for all ehildron until t;hey completQ the. 
age of f-urtvicn yeary,

^, J . Thoraa s , As s i s tan t D1 re c t, or, In dia n Co ui j o 11 o f Sf3 c ia 1 
Science Research, Nortli Eastern xHoglonal Centre, Shillong,



It is a great irony that even after four and a 

half decade of our independence we are stil^L far away from 

this constitutional obl^igation. 'A' cording to 1991 Census, 

India has 3l6,713?2U-6 literates of which 230,1^0,363 are 

males and 131,562,883 are females. Percentage of literates 

to estimated population aged 7 above are total number

of literates 52,11^ Males 6 3 . 86 '/’̂  and Females 39*i+2)?̂ .

TADLE - I 

INDIA i LITSfiACY % RATIHS BY SEX 

POPULATION AGKD 7 YEiiBB Â-TD ABOVE 1951-1991

YEAR TOTAL MALE FBRfvLE

1 9 5 1 19.7'+ 2 9 .0 0 2 . 3 2

1 9 6 1 3 0 . 1 1 1+2.96 16.32
1 9 7 1 36.1+9 1*8.92 '23.00
1 9 8 1
(Excl.Assam)

>+3.56 56.92 2 9 . 7 5

1 9 9 1
(Kxcl.J & K)

5 2 . 1 1 6 3 .86 39.1+2

NOTE : Literacy data for total population excluding 0 - ^
age group was av.iilable. It has been adjusted for 
1951 j 1961 and 1971 for -population ages 5 '̂ind 6 on 
the basis of I 98I census liter?^icy data.

aOUHCE! Prem Chand, Literacy Digest, (Based on I99I Census) 
Directorate of Adult Etucatiun, Ministry' of Human 
Resources Developmrnt, ilovernmerit of India, New 
Delhi, 1 9 9 1 , p. 3 .



P0PI3LAV10K AND U  19^1-1991

( For nroup 7 "’nd '̂ .Ix-ve )

muNsns
lYEAH

POPULATION 
II' MTLLlon

2-%,0

3^f3.6

h}2.h

701

IIjH]ca :de i n (̂ h  ̂
P.ul3E Hi POP- 
JUATION IN 
MII.iaON

. 0

88,8

123,8
Iifl4.8

PERC BH'I-- JLITERACY J 1 NCIll'UiaHl 
PViGE OF h  MATE 6 IN LITE- 
TNnRE/iSE 5 % if R/VCY R/.TE

10.#
2!>.8 

28,6 
26. i)

19/ A  

^0.11 

^6,ii9 

^3.56 

^/2»11

16,37

6.38

7.07

8,55

♦

«K#

In circles est,imated. Iigures for Assam 

IncUid-̂ ŝ estimated figures fir Ja m ’a Kas\Mir.

Literacy for 1951? 1'̂ )61 and 19'^ adjusted on the has.Is 
of 1981 cens'us data, on literat^^s of age group 5-6. 
Literacy rate for 198I excludes Assam and for 1991 
excludes Jaiiunu & Kashiiiir-.

vdOURC'E ; Prem Cband, Literacy Li^est(Based on 1991 Census) 
D:'rc-ctorate of .^duJ.t Elducation, Ministry of Human 
Resources Dc vclopmont-, Gov  ̂rnraont of India, New 
Delhi, 1^ 9 1 , p . 3 .

Thf- Kotharl (■'oiiiniisslon rightly observed, ’’India  

was more illit.eratij in 1961 than in  ̂ v;ith an addition

of about 36  m illion 11 Li tfirates. The vMarae remark also holds 

goQil for 1971 , I9 BI and 1991 literacy' figures. Thus, it  may 

be concludefl that filt.hough In te rms of percentage some prog-- 

ress \ms been registered but in berms of absolute numbers, 

India  ha.s litf;rally  been more Jlliberatfj than v/hat she was 

bo fore Independunce, A last a- growth of population \ms 

pused the country l'ur*the:r behind in its attempts to reach 

cent percent lite ra c y .



A 4̂ ô lcl B'lnk report says, ”Dy 2000 AIj Iiiciia 

v;111 not only hfive the hjghest iiijmLer of jlll terateis but 

also the largest nui'iber of grad-uates in the v/orld. "Today 

the majority o.f the illiterates in the World are Indians,

1̂ 3/ the turn of this centuryi,! f)0% o f tte Worlci's illiteracy 

wi3l be in India, Aocoralng to another report, out of ev

ery 100 chilciren who are' in c3ass 1 , only 23 children

reach Class VII. Out of every 2C people in hhe World, 3....

are Indians of whom 2 are illiterates. Out of every 10 

illiterates in India, 7 ‘''re women  ̂ 3 oui'. of every women 

in Indla are j-11 ite ra te s .

The above ^̂ ,rim data w'irns us that the Ck̂ ver- 
i

nment of India should toke cautious steps to face the 21st
(

Century, Education for all in Ineia to le real the I'oll- 

ow Ing three Impc-rtant aspects may he given proper consi

deration.

Ilat,ional Popul.ation Polic^y ; it is mentioned above, 

a fester growtli of population has pushed 1:,ĥ- ccuntry 

further behind irj its autempts bo reach cent pf-̂ rcent 

literacy. Recently the Ministry .-f Healil'i & Family 

Planning has set up a panel to experts to prepare a draft 

of India »s first National Population Policy under the 

Chairmanship of Dr M.S. 3v;ami_nathan. It has been sai.d 

that Uttar Pradesh, Bih/ir, Maharashtra, V/es t Bengal, 

ilndhm Pradesh and Madhya Praaesh are the six most 

popu.Lous state of India. This group of six states to

gether constitutes abeuh 60% of the total popuJation.

The expert committe e has to provide viable a.i t.ernatives 

and soliations in con broiling faster growth of popu

lation ,

11) VJomen 's EduccatIon j The noted Algerian Re former (1889== 

19 +̂0 ) has laconically said, ’’Teach a bny and you will 

train one immdlvidual. Teach a girl and you will train 

the whole nation*" This sloge.n must be taken in proper 

spirit. Vie should remember that oi.it of every 10 illit- 

era be s in India, 7 are women, 3 nut of every k women 

In Ine la arc illiterates .



±±.\ ) Awamnogs ; wo art in  :• scient:il ioa I ly , becb-

r»oXot^i-a].;iy ^uivaiicoa wor_u,. yi:t riilllions of people in 

the rural backgrv;imt. a ’i; si.11‘I i.wiy IrcMn the main 

stream an(v woiiK n hi nnny (‘omunlt ios are not

alloi/uLi to ent ' r Into scln^. 1 'rhi;.. tho Jack of

awart ni^sn. Jf avr' n.-rit-.as i;' ere'itec- among the people, 

raort; pn i i;icul' rly ?’.nong th' :hion fulk both in urban 

and rural ire ta  ̂I’, v^lll ar^’n^t net. rily .faster popu-.

-latIon grovrth but. ^Iso Impin'va In literacy rate and 

latf'ir eliminate poverty,

Sducation for aJ.l shoulo be a people ’a progr- 

arrirao, A through revamping of our educational system :1s 

needed. Text book oriented eciucatjon spiitem ahouls be 

ciianged.

Education for 3-11 by th( turn of this Century 

may appear to bf a myth but 11' proper pulltlcal OQOTiiltmeiit, 

participation and co-operation frcm all sections of the 

people alongwith tho above suggestion taken in a proper 

spirit, certainly it will become a reality.



EDICaTlON III MiiCilALiiYA I IIC'. 7 ;n  HAVE WE AGIlIl'Tl/IilD

- ElIMARY EIAr.A'nON FOi? EVERY OH lL.D BBI,0W 11 1EAR3 

Si9_tx:r._.PiAiiome.iv lQi:ii;al(o;r RJ'©M

In trociuction :

Edvication "S the b' ckDcn-- :f  tliu p" iviou :\n the most nolilu 

of all ministriusj b>jo?'uyo 11. d i-v ^hl.y with tho for

ma tlxjri of tho pei’fjoij. coimi r>'s ■iCf nt.my, OGluntlflo 

progress and hunian re h'3 Monsid p, be tU 'Vt the natk)nn,l and 

lntoiTi‘itii')nal le-veJ a depond groatly on the type of educa

tion it gives to its o itizonn . In a way Education can be 

also Gonflidered as the most -vital industry that brings 

1& 3 ting re turn s .

Eradication of illit^iracy has beun the target of every 

govcimaTnout. Hevertholess, due to the unwieldy sii^e of the 

country, educatJor] keeps posing prrjblems from all quarters. 

It is no wonder then that at evoi'y phase of the country’s 

progi'amme and plan for aot icm^ e.d-ac:ft̂ loik got3 priority and 

t’eceives the lion »s share of the government’o annual bud

get, OompuJ.sory and free education for every child below 

fourteen ye^ars of age has bt cnme the refrain of commissie— 

n s a f t., e r comrai s s ic n s ,

Ironically, this right of every child to free education, 

after four decades o'l Independence remains as a luxury to 

be coveted by those \fho can afford. A very big percentage 

of school^goiiig age children between six and eleven years 

of age do not see the school. If the world has 100 mill:Lon 

childrenaged between slic and eleven who are not in school, 

and the average percentage of those who are in school in 

our country refiects only (6 1 , 86^ ) , it is nut difficult to 

locate the culrierablo areas where education is still at the 

perJpliery. Arunachal Pradesh for example, according t- the 

lateot statistics giv^.n In tho papers has the highest per*-’ 

centage of dropouts annually. Between classes one and eight 

it records 6 0 ,7 C>̂ cf boys an(- 70, (5 of girls. The bulk

^59^



comes frcin the; riiml schools, 56% for boys and 6  ̂.2 +̂ for 

girls. Mo;̂ i;hal'iya too has a long wny to cUmh the ladder 

of literacy-.

Mesjhaiayn at a ^lancu ;

Mogtelaya camî  i n i ' oxistonce only in 197^ arid covors an 

area of ''2 2 , 0 0 0  Kri which is only 0 , 7  percent of the total 

area of tho country. Its population accorcdng t/̂  the 1991 

census is 1 , 7 6 0 . 6 2 6  c.: nstituting only 2 , 1  percent of the 

country ’s t;tal population. Its up-to~eate literacy per

centage is 5'1»36.

Judging from the, n.port cf the Fifth Jiurvey of liducation 

sponsored by the Lepartratnit. I'fe'^hal-'ya's primary eduoation 

is presently serving only of its sclx.'ol going students

Out of the 5337 ruraJ. habitations, 3350 habitations are 

served with primary s choc Is . This i;ivGs a covcngo of 63'^ 

of the total popiAlation, /iTkI If we take: a coverage cf sc

hool within 1 Kill the total nuiiber of habitations served 

by the same schools are rftild.ng the pt rccniage io

/igain, and if students we re to travel the aistqiice 

of 2 Km daily, th^re will still be 7 7 3  habitations with

out any Primary Sclicol.

Enrolement and Dropouts ;

T?ie enrolement statistics of tlie same Survey gives cause 

for anxiety. Tĥ j landsli.Qing purcentagc! of dropouts it 

discovered shows that out of the total nunfber 2 ,51,502  In 

Glass A, only 18$!̂  continue for Glass B, for Cl^xss I,

12;^ for Class I I  and finally only \(% romaln when they 

reach Class I I I .  Gm wo locate or pinpoint the key factors 

tliat brin.'  ̂ about this enigmtic eiv^sion in the ed.ueahional 

stream ? The answer is ’Yes’ .

Appointment of untrained Teachers 
b^ Unattractive Buildings and lack of Play groinds
c Poverty and early marriage
d̂  Illiterate parents and Child labour 
e L a c k  of regular InspectJon
f'' Bulky Cui'ricuJinn, Paucity of Text, Books and Financial 

Assistance 
g'' Oihtrs.



of Meghalaya’s rural Teacbors are not. trajned and with 

til e mlnimiu:] education they are expected lo sIkjalder the 

responsiblli/y of the entii‘e scliool. Out of 687I Primary 

teacliers, (73%) under rnatrlc and of these, only

(‘̂ 0'^) are trained. We lunow that heacViers are ahie to 

give only from the abiinciance of their ovorflow, Wliat:. l îpp- 

ens if  they t hems elves are ha'Lf-fi Lied?

Teachers In the P idnia ry B c }:x̂ 11 s

Out of 6̂9^ Primary ^ctiooln, 19^9 (>>3.^) "̂ r̂e single teacher 

schools. The percentage of schools h'lving kwo teachers, 

three teachers, four teac::h(n’S and five teachers 'ire 27 .8^ , 

$9%^ 2*2% respectively. The percentage of single

teacher schools in the five Districts 'ire as follows,

Bast Khasi Hills (̂ f1 
West Khasl flllii? (hk

- Jaintla Hills
- East Qaro Hills (68s^) 

y/est Ĝ ir- Hills 6? ,k%)

How much imput can each child receive when the barely two 

or three school hours are being shared by three to four 

clasf^es simutaneously aue to the paucity of ci.ass rooms ?

The state is trying to rain its in-service teachers. But 

w ill the old be ready tr> change and adjust ?

Unattroact^ive_ Builcgn;; and Play ground i

The State possesses 3692 primary scIkdoIs but children are 

crammed like sardines into one rt)cm, i'^me schools, 986(2'7^) 

were able to have i.wo rooms. Out of the 3692 prlmaiy Schools, 

1 +̂6 2 schools, were foreed to aecept renewable thatched 

hute with single room, 59^{^^fo) or doubbi rooms, 2 5 0 3 (68^) 

respectively•Further, furnitureleas and one blackboard 

culture class rooms are not uncommon. Where is Justice?

What kind of knowledge can a teaciier mange to impart to tiie 

students of varying classes* The teacher also is made of

AppQlii tment of Untra Ine l1 Teache rs s
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flesh find blood, ho is tv: t a lG[..eri iary figure whr:) can str

etch his span of abtcution to lisi-on to every .child.

playground i

playgi’ound is consllfirjd a luxury ..i^iy 33% have plftygrou*- 

ndg }{ow true the saying’ 170 1̂  ̂ o .1. no play makes Jack

a dull hoy.” V/e sti.'ll ’ir. 73 n Jo-ri;-: ^'ny ^I't to reach the t

target of giving and .-11 r.)L'nd i::aa« .oicn for the children. 

It is not an exaggemtion to say that Yil]a/;j;e ch.ildren 

hardly see a ball or a skipping rope. Dont they have the 

right to explore their world through,games and sports ?

Are we not burying talents depriving tlie nation thereliy^ 

of. its stars ?

illiterate parents and Child Labour 1

Added to tl:iis, we are aware that parents keep their wards 

at home to assist them in their menial home clioros* Little 

girls are being kept back to look after their youni^er 

brothers or sisters and other domestic jobs, v;hile, little 

boys are occupied with tending the sheep and cattle as well 

as acquainting themscd-ves to the beaten path either as 

tillers of soil or as unskilled labour^ rs , liarly marriage 

is another x)henomencn that incro'ases the illiterate group.

Family Co-o per^ation and Adult B lucation i

Education is an Indust,ry tliat seems t: rjol in a vicious 

circle keeping the gc'verrmeni. t:\nd ether voluntary agencies 

on their toos jn trying to c ntro-J the number of illiter

ates. One of the steps baken is t. create awai-eness of the 

illiterate parents on the Jmporbanco of education. This 

implies tliat aeults, women especially mothei's, need to be|h 

educated. Once enlightened they will b<̂ the best and eff

ective agents Vor promoting literacy and perpetuating 

learning cbv/n the generations. This injtial.ly, may increase 

the budget of the.' gc vrmment but in thK lonr  ̂ run it will 

bring high dividends. V/liat in requlro(_ is a certain amount 

of compulsi n and constant vigilance j roni ttie part of the 

government so that grn.nts sancti^ird nre righl.ly utji.ised.
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pi^torlc'il r (’r rcla r> iiilnc; us tlia i. < -ir'iy as IHB.- thu Hunbc^r 

CoitraisHioi] J i ncMjjit Ivca In l-ln. I’ 'rrn v.'f grnnlr. 'ind n^co-

g n iM o n  r.f pritiiiry scii;;..'!.': lb' basi.s f roault, Dcwn I,he

ye'ir^ ; v( r oinct , cnn. aii'’ -t niL,rjt was rii Vv;r w in t inf: , Ccrarnissl-

’'^ftor c- (PniC 'ii^  oobn 'd thi, s .̂mu riicas ' -;i ‘uia pj,ii pijln tad

sinii,iaj’ pr lil'miy.

As ttui a;;ent t -f t.ht nimorit, t±io odiic'itioii,

v^rr(;etles c(’ri tin nous ly  irvijnst th( rr'igr.n Ignor'incc and diru 

pcTc j’tv, Moi'c; and riioi'c I'roblems umt r.jv d t,o the Jor*e, The ma~ 

gni^nac^ r.f tho prcblcra?^ hcjC'̂ rrj' 0  1 Dii: mor<.' imwlol.uy whic’.h 

can LG expgctud from a coimtrv as ])!;:; and as dlverso in 

lan,nviff(3 and oultnre a.s India ,

I f  Literacy drivu and laiKlahlc programmt' orgnnlsed by tho 

governnunt and voluntary agcncios not gc tr wasta;j,e. Riogular 

Inspcc^ anc-’ etrlct -vigllannu Is a mast. Gross ne/'ligence  

in tills point btum the primr: cause lor racst, the e'vils 

and poor pcrfotmances tint we witness in our existing schools, 

Unt.C anc ’antes? suffiei(5nt attention is i^iven to this point, 

'thc:'o w ill  bo nc ^ooia for complacency priding ('urselves that 

we nre going «thoa;l vjth givin : every chllr. priraary tducaticn .

Reccgnjtion ol volun'iary aToncios b y w a y  of appointing them 

as adhoc d istrict  inspcictors anil assisting  tlieiii with finance 

will .;;o a lon[t v/ay ir reaclijng out to unroachabl>: villages  

that are topographj-cally boin,.- locked frcn a ll  sides having 

l ite r a lly  no comrnunlcai i 'n  v/h^tsoever with the rest of the 

country. Proper ant. re-'ular inSiOt^ction will, autoraa tical ly 

chec.k and arntrol clr̂ p, uts whv-re children v/ill not be made 

to repeat the class ^or thre e or four years consecutively, 

Grants w ill also be iollised for tlie projcctg sanctioned.

ck or re:̂ u,l..gr I rm . qli'-n %



Currlculuin, pTuclty of Tq x L Books njic others :

Ruml Prim:iry Sctoels aro victims of 'ill lm'i-̂ ,lrin]}l(j exploit- 

''itiorisThure is not propor curriculum cr syllabus. City 

schools arc beinj^ pi‘ovi(.'£)d with c-..rriputurised converiiunce 

v/hilu the ciiTlculuin followoLl by the Prinnry 3cht)cls ci'ites 

b<iok to bho the Pro-in do; pen dent D lys . ]iln; l̂ish Mociiim sctools 

aro being p împort;d by mot'ern books suitable fnr a growing 

child with pictures and alJ sorts of visual ai'-.is. But our 

i^oor children in tlx: v.i.l]Hriges receive tho same old book 

interspersed with one or tv/o black aric white' pictures here 

and there. It is true that both central and provincial Gov- 

ernmtnbs have ai lotted sufficient cash for books in the form 

of book banks, but eoes it justify that what v/e have done,

1 s enou;^h ?

Children need unii'orm an' proper meals t.oo. Frt:e Education 

means FREE in every sens*' of the wore fc;r -ur poor people.

Ô ir Country, will reieh ttii Tort^^-se-venth year cf Independence 

in 199’+. The year n^med by thf TMO ";s thr Intr rnational Year 

for the Family, May every i'amily recf ive th(. li^ht of wisdom 

and '^raee from thô  renev^ed effort and rf solution that every 

Indian child rectdvt's free education.

This Is doubt, is a realistic awarenc:&s but education shoiH-d 

be reco^.niscHl as a multi-pron iod mini si;ry havin̂ ;̂ working 

cells :x t th. heart c f every village and liome,

Eoferenco !

F ifth  All India Educati nal Survey, Meghalaya published by 

Directorate of Public Instruotirn Meghalaya - Shillong,
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-''"r^RNAL Al^D jm tERNAL ^'lt;J;LM^V^ION FOR J C ^

V ai i i at: CUalvrabort ŷ'̂

; lo :1 ':nvtng t.- ci t h'Tt 3c1a,c i i s  pi oduct lve InV'iStm^int 

'.u'll/ f.or indiv-'ii]3 l ' s rleve‘’.i- ;QClient also f or societ:y'9 or 

i !.r u c devjlopment, Mtjcation for l \\ is thus pre-requisite 

! ur, itJ due priority, u, jndlri, cnn;i-,.u )us is being

I i _ ^an(je indepenriance to riokR our c -.unti 7 s- tt-reiiari+' inci 

ri- suftfecient. Achieiving salf-roliancy and ne^t-suffecieincy 

I ml "Id 3 pr idnc t i vit Y oF any ty]_.e of produGts be i'- in the 

[•ioTd of Aqriaulture/ industry or technology. lncre:B'3e In 

i-roductivit y rests on the amount of know.l efige and sH 1 1  supp

er tj;d by attitude of the people. Taking into considejatlon of 

he aspects that is "kn'owledge, skilJ ar d vattitude of Indian 

ponulation one may obs-rve thit majority of the people ax'e 

negligibly knowledgeable, but they do possess cons.1 derible 

)unt of skill (may be traditional J n most of the caseisj in 

one of t he fields and =̂ >nother sect ian of people are ttiĉ se

o are knowledgeable (d.egree of knov/ledge may vary) but lacks 

■in sufficient skill* These are the two major categories of 

proGuofi^^e human resources. Ijet us concentrate on the first 

category only. Knowledge refers to power orr st.rength which 

helps in r>':fining ono ‘ s skill or p atent Lal.i t ies in an 

impro'.^ed way. Literacy is the first step for acquiring

knowledge. Majority of the p:,ople in India are still 

n.l :i tfrate. It is noticed that poverty, dissatisfaction with 

’-i ft; . oj d€) teriori at.fid standa^^d if living d s/are more among 

i.he illitei'ate population. Under such circumstances, quality 

.'f ]; roducts produced is sure to hamper.

'■J.e-"tur0 I-, Department of I-ducati.on, i/^/omen's Col lege, 
r.̂ i-Lilong - 3,



Therefore, it is of utmosi imporbaiic.e to strengthen the knowl

edge base. Knowlpdge is a T)roan n.rea wljioh extends fi’om beking 

simple literate to acquire specdalisat ion. Let iis t,hink of 

making o w  country a tot'illy literate,

Existing He .sources

Already, Ctovernment of India established a number of schools 

and adiilt education centres; provided scholarships and other 

facilities for the welfare of the pi^op’le. In addition, voluni

tary organisai-ions are engaged in all over India for making 

people literate. Inputs such as massniedia is pJaying a vital 

role In proi)agating valuable information thereby, assisting in 

improving tVie l^nowledge of the pejiole hot<h In rural and in 

urban areas.

Ejctemal agencies like UNISSCO, IM)P, UNIGE3̂ ’ and other organic 

satlo-ns are helping in various ways to educate the mass 

people,

Tho-iigh there is a constant effect on the part of Government, 

of India and other o-rganisations yet, we observe that ini'*- 

teracy prevails. Government of India formulotes five year 

plans, projects and schemes i:‘or speedy and effective deve-- 

Dopment, still, most o f tliese plans, projects or schemes 

for speedy and effectivB development, still, most of these 

plans, projects or schemes remalDs unachieved or ineffoctive. 

One of the proba.ble reasons may be becaurje of misleading facts 

and i'igures based on which plans formulated. At this 

stage, certain examples may be put forward for better und

erstanding. In India, Census is carriud out al‘ter every 10 

years, whereas, major plans art-̂ formulatea after 5 y^^ara 

duration. There is a v/ide gap betv/een the two, V/hatever 

annual figures are available that too, are not errorless.

Taking the case of 1991 Census, till today we are unable to 

say exactly how much total poptQa1:.iuii were tlmi*n during 1991 

leaving as^lde the dHtall Information,



•- number of nch '->ol.s, acini t- education  c.'nbres are st.:t up every 

ye'ir, bui it is most urifoitun'^te th^it we are ncbL in pos it ion  

ho a ay exactly  how miny inshi tut ions 3.re t here?, * Enr'^linent 

i-igiiri'is in the i n s t i t u t i o n s  are also not In order .

IjQ-^king into  tfie c h i l d  p >xdu1 ation upto the age of 14 ye^ars It 

l3 quitiH d i f f i c u l t  to get  the actual f ig u r e .  Same ts the c ise  

with the popul al ien  other  age groups .  Th-'mgh there is  a 

i'r .)\^iLiion for  compuioory b ir t h  and death  rtKjistrati n̂ of  a l l  

in d iv id u a ls  but ,  - approp-riate data  are hard to t race ,nit.

S im ilar  instances  could  be c it e d  in almost a ll  f i e l d s  of 

a ct , iv it ies .  Now, under these c o n str a in ts  it  is qiriie obvious 

that whatevej; good a p lan  may be ,  is  l)ound to f a i l  at one 

stage or the itiier , We a lready  had seven number of Five- 

Year P lans  which were formulated by experts  and sjK?cial 1 sf:s 

from v ariuos  walks of l i f e .  But,  i t  is seen that the d< sired  

achievement rould not be a tta in ed  d u r in g  any plan  period  to 

its  f u l l e s t  e x t e n t .  Most of the things  need t.o be c a r r ie d  

out. under guess w ^rk .

Therefo re ,  i t  is e s s e n t i a l  to prr>vide some serious  t h in k in g  

for performing  any k ind  of a c t i v i t y ,  lie need to a s s i s t  the 

governmental amd non-governmental o rg an isa t io n s  to make the 

p la n s ,  p ro ie c ts  or schemes s u c c e s s f u l .

M o b i l is a t io n  of Resources

Our c'luntry is faced  w ith  econ ■'mic c o n s t r a in t s ,  which 

r e s t r ic t s  the use of  p hy s ic a l  ir other f a c i l i t i e s .  Undor the 

e x i s t i n g  economic c o n d i t i  in, V7e need to think  of e f f e c t i v e  

way of  t a c k l in g  v a f i  'US s i t u a t i o n s .  I t  is  of utmost n e c e ss ity  

that a c t i v i t i e s  based  on guesr; work need to be wiped p u t ;  

p i  ins m\ist be carr ied  out on actual  facts  and f i g u r e s .



Looking iut,o the ill Inga as lb-is, j t wiiib:! be: wor’tl-iwli.tl̂ ! 

to rai.^est r^trate<^y for all rounc; and ^5peody

doveif:̂ pmei]l , Oiu’ d°ta 'b?.se iniofmai;ion s dtrenghh-

enin^: and lie ao(‘e.Msibl‘j oaslly. Taking bohal population 

in hf-i ’'Ci^ount, vrô rre i45norent aho’it, the f igure, A firive j s 

a nil at ai.l. over India, to is s vie individnai clt.iy;0nship/ 

identity card for aid,. In doing so, it will aB'iist. in a 

number cf v;ays.

1) It wiil l̂ e poasible lo fijnir out ezici totai. 

population h) the connt-ry*

2) Age of ovory individnai cpn be Identilied eajjily.

3) Rdue--tionai Jevel of every jnaivldnal rj Li be av liabi.e.

h - )  8 gx and addres:; may also be Ind^ ntified*

Based on these data proper piannlnf? in any field v/oui.d be 

pur-poselful and produt,;tive, Viith thv: *va llrdlU data it 

would be quite easy to indntify tlie number of li.termites and 

illiterates* In addition, illii.erate .ge-v/ise grouping is 

readily identifiable, Moreo'^er, a number of other problems 

can be solved.

Now, quest ionp arise, wlio will issue the cards and why 

should ab indi-vidual possess such card ?

Tlio resp-onsihlity for making and l5Jsuing the cards . . 

are a Vmgd task* Internally> (jovemmental as well as non*- 

governmental organisations must take the initiative. Also, 

extemi:! support from TWEJiCO or other agemeies may prove 

to be beneficial,

Pow«3session o~f such card by every Individual is a must 

for all, othei’wise an individual will not be entit-led to 

seek any kind of orcupai,ic)n either in the private or 

public sector; possess ration card| to reside in a locality 

^nd so on. It is quite oblous, one may argue that for an 

^1 1 -ittrate possession of such cards bears hai-ly any
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nieanln?^ Vfe must remoife such Dotion. Also, one may (iijestion

that thc3i*e are people nhK) no pl=iCu to liv e , takes food

only once a da.y, and a host of siich arguments, Such argiments 

are no doubt jUvStifi^..d l)ut, at tlie Liarne time we ne'.ci to think 

the development of oiir vjation as a yhole. Development is po

ssible on some basis an̂ i tlio basis rests on facts ajK'i figures 

which ai-e authentic and complete.

Based on the identity cards, actual illiterate population 

will be known and accordingly, plans, policies or sciiemes 

can be formulated and Iraplemented. In the field of education, 

perhaps the a wo Wit of guess work is maximum. Educal.ion for 

all is possible within a specified time period only when ejxract 

population of .illiterate people are known besides tbe exact 

number of children upto the age of fourteen* It is surĉ  and 

certain that any gap in determining the size of population rn% 

result in a percentat^e of popui.ation remain illiterate even 

result in a percentage of population rem îln illiterate eveii 

after a period of I’oriy or fifty ye^vs from nov/* For the reason 

tfiat today’s children, if-reiraln illiterate, M i l  survive for 

at least forty to fifty  yf^ars from now.



iU3ULT L J i m i CY - (i CQMPOl^mTT I M BAgIC aiilHVICES

A STUDY UmyER'IViKUlT̂  IN THE SHXLLOMa CITY

B1 Lor Is Lyridom Ivipo 
E. Oclyili '
1. Lnll 
L.G , Sawiaij 
a m . NBHU.

INTUODUGTION »

Provision of basic S( rvicos anu tacj.Iities in slums v/lih 

particular ait..;ntion tn t,ho nc eels of women and childron” , 

a centrally sponsorud schemo called Urban Basic Services 

vae Imp l.Grneni.cd durin;j tiie seventh p lan (19B6-90) on a 

pilot basis In different state' in ihf. Country, This scheme 

has now been called ’'Urban Basic Services For The Poor'",

The princlx^al aim of the pro,3rarniie is to improve the quality 

of life of the i.)Oor especially the raost vulnerable sections 

of thf population such as M:>merj, childrc.n, youth members of 

3C/Tribos/full for'and rainoriti . s who ttnt t.o get nLglected 

In tht urban sett in ,

Accord inr to the I 9BI Census, ,b2>% of the urban households 

aid not have a sui^le literate member. The Seventh Plan est

imates, indicates as million people were living below

the povt,rt>' line in urban areas in 198^-85 having 2 7 , 7 0  % 

of the urban population.

The global ”Baucation For A ll” initiative talks of the red

uction of disparities in educational opportunity as one of 

its key concerns. Tlie disparity between what is happening 

in education for tht; urban elite and what is available' for 

the urban poor is one that cannot be i,pored* The urban 

services programme has always expressed a concit rn for tiie 

provision of basic (.-due tion. A gr('ater awareness and under- 

standln:| of what is really happen^ing, a clearer consen us 

on the nati:ir̂  <‘ind causes of the probiems are a pre-requisite 

for action.



As such, any comprehensive effort at improving the lot of 

th'3 urban poor must be bavSed on providing socio-oduoabiona; 

facilitios on a family basis.

OBJlilCTIVBS ;

One of tlie objectivea of the Urban Haaic Services for the 

pĉ or is enable the urban poor to liâ e access to basic social 

services such a a ;

No n- fo rmn, 1 e duca t Lon 

Adult Education

Nutritional Supplementation and 

Health FSducation,

SAMPLE I

The study conducted in thu city of Shillong is to access how 

successfully this programme is being carried on in the? slums 

of I

(i) Harijan Colony, hn.ituinkhrah, Bhllion,.f,

(ii) Naspati Ghari, Upper Mawprem, Shillong,

The respondent consists of 79 learners vi:i o had already att

ended the adult literacy classt s conducted by the Shillong 

Muncipality Board, under the Urban Basic Services, Shillong•

Sample poprO^ation consists of (93~^7/0 female and f>(6*32^) 

male belonging txD SC between the age group of 11 to 27 years.

METHODOLOGY 8

Questionna.irv^ and Interview schedule, developed m  consola

tion with exprience resource persons w«,;re the Iw:* different 

tools used in the study. The same tools v̂r-is administered to 

79 learners respondents of the stated above slum areag in 

Shillon*;. The coverage of the tools are, daily income fo 

the respondents, gjze of family, reasons for joining th( 

centre, role of the instructors, provision of teaching and 

learning maturlala, omttint of t}ie progi*ammo, provision of 

post literacy prognmme, usefulness of the programme etc.



F TNBIIvaS s

Analysis of the quogtioTinalrp and Intb'rvjew schodiUe aamiri- 

Istered to respondents evolvr-'d the following major flndlni^st

HiG findir)f7 showf^d at 7 (8 , 8 6 ;^) out of 79 respondents 

only wî ve employed.

The total nnmhfir of respondents’ i'auilliu.s Is V/B having 

an averaj^e of 6 (vsix) membei’S por i ami Ly,

72 out of the total popalatlon of V/B v/ere cliildren,

68 percent of the children are going ^o soiiool and the 

ros t 32 pe recent did not get tht; chance.

It was found that ^7//hfo out of the total respondents' 

famli ies were literate and h-P *26 percent iJ literate.

The study :inul cates that ^-9,U6 percent were persuaded 

to joirjt Adult Literacy programme by î /omen Welfare Ass- 

■ 0 cla t ion , 5 11 le ir ‘ f i*iend s an d 1 2 . 6 5  pe rcen t. ,j oi- 

ned thf; programiiie on ones* crwn initiative.

Cent percent Adiilt Education Centres covered by the ' 

present study held classes a1 Gurodwara,

In the opinion of 9 7 .^ 6  percent respondents the loca

tion of the Adult Education Centres of this ^locality 

arc conducive for learnin,,. 'i/h ^re as 2 . 5 3  percent pre

ferred open si'jaces for ihe cl^ssf^s to he held .

The findin:^ indicates that , 37 perc^^nt of the learn

ers attending classes for 6 days in a week, 2 6 , 5 8 /̂  

le a rn e rs at ten dii ] g , c la s s e s, for 5 da. y s in a week, Wi i e r e 

as 6 . 3 2 ^ attend ^ days in a week,

respondents pointed out that tlie instructors held  

classes regularly.

- 8 7 . 3 1̂-'̂  of the loarners compi-^^hended the instructors

teaching while 1 2 , 65’;̂  had jirohlems in compr<̂ î hens ion.

The study indicates that 3f*2U^ of the respondents 

stated the behaviour of the instructors as encoiiraglng 

and 60,7*^!^ appreciate the pleasentness of the instruc-- 

tors behaviour, ■

-72-



In tl£i event of the Instructors being absent ^69% 

rospondents said that a substitute Instructors engaged 

classes. 2.6,'^8% respondents Indicated that the Jearners 

used the time to play. In the opinion of ^7»73fo lear

ners respondents, the centre remained closed.

It was founo that cent percent learners were provided, 

with learning materials.

8U, B1 1 ea rne rs res pondm ts had no di f i c u l ty in un-

derstanding the learning materials, where as %

found it difficult in understand i n t h e  learning 

m?iterials.

- Cent percent respondents were taught, 3 R's i .e .  Head

ing, Writing and Arithmetic.

- As regards the benefeciaries of t}ie programme 83 

response were positive but 1 6 .U5/0 response in negative,

~ Regarding advanUiges of the programme of tlie learners 

8 6 . responded ;.if f irmativoly to learn ing of re^adjng

and writing. But 13.92;^ felt that they gained nothing 

in a 11e nu 1 n g th e pro g ra mme ,

- learners respondents suggested continuity in 

holding classes eve'n after the fixed programme period 

Is over,

iilSCUSSIQN

The findings of the present study clearly indicates that.
V

(a) Contifiuzitlon of Adult Lii-eracy pro;/;ramme is felt nece

ssary, with post 111.eracy programme like J31'T Centres 

for Continuing Education.

(b ) There sliould be co-ordination among Hie different dev

elopment departments like liealUi, social welfare depa

rtment so as t) let this programme be inore successful 

and make the learners confident to participate in the 

society. •



Lill .miCAT mbiihalaja

- t. Bareh Nĝ p̂ K̂ yirt.R*

This p-ipor '"Ives a glJ-U: to the conspicuous servie^is of tho 

EducM tlon-ills Is o f M<..gh:'l:\yi, Circ'uius hanees hMvo Impiillud 

us Taj 'idmlt tlvit It  \ins only 5b ytinrs ‘if tor a n  guia;r edu- 

c itioi] wnB t-jsbabllsh-:.(i tn t.hf Bt. it.e, th'.iI the- loeil geniuses 

caiTio out :ujil piny-:ii tlu.lr ri:ma]-k‘>li L. re.Los to oqulp tho 

Qduo 'tionai in- icliiii ry in tho dlJ'fta'.-ni- spheruB of odueation.

The regular education in Khasi Hi] Is vms started in 18^11, 

it was brought, by the V/olsh Prf sby bt, r j an Mission, In Qarcj 

ill 11s, tliG Amf;rican Baptist. Mission introduced tht; syst.em 

of Modern education ‘'bout 186'; to 116'/. Hij^h School educa

tion startf d in Khasi, HlL]s In I M75-.76 and in laro Hills 

about the late 10s of this centurey . Hoi«/evr;r, evon beofre 

a r(;giH.a:r' .ducation wa;s start.ud in 1 li IjL’Js, bhe first 

kn own K s i an d 0; i ro f,ud. r] t s v; e / j t to pr o e e cut e 31udl e a in 

Seramporc- Ho l i e , i n  the College starti, d by William

Oarty in Ben-'^al, The antecedents to the first college educ

ation in which \ha first Bil.l Tribal students are acquainted 

are gi'ven below -

IJ B1 Tham and anm Singli Ranee were the first Khasi Cblle>-̂ e 

students in the Serampore College which started in 1817*

This first team consisted also of the few first diro stud

ents, doputeil by David Scott, Commissioner, Cooah Behar 

md Goalpara, A Bangal school set up at Sheila in the Khasi 

Mills ill the anterior times, was one of tlie factors in winch 

the Klias.i s were acquainted with Bengali. It Is known that 

our fon.;-fathers also used the scripts of their neighbours 

whicdi included Arabia, Persian and Assamese, Tliis had helped 

them to inalntaui l-helr land records and other correspondences.

Mational Fellow, triC, Professor Sc Head oi' Gentrti for 

Creative Arts, NEHU, Shillong.
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In DGCGinb'.r I 8I 3 , the- Khasi literates joijTed the Sorainporo 

MiBsifjn and started to translate the New Testament, parhaps 

from the Benf^alee N'-w Tê ; lament j-ch came out in print.

Tbe Gospel of Mathew was pointed printed in 1816-17 and the 

'̂ -'jrampore record says. ”By 181? a Khasi St. Mathews has boeb 

rintrih\-\yid .̂o those Khasin living nearest to Bengal and wiio 

o(>i Id road the Bengali script” ,. This evidently moans that 

-i) Tb IChari'i had been w,ldr;gproad Jn the Sylhet plains and 

beyond, nearest to Bengal; (b ) some were acqmlnted with 

reading and v/rit±ng in tne archaic Bengali character; (c) 

That was prior to the year 1817. This was the first trace 

of literacy. Simultaneously the first Khasi studonts prose-* 

cuted Enj^lish education perhaps through the medium of 

Ben^^ali.

Translation of the rest of the New Testament which came out 

in print in 1829, comprisinp more than 900 pages, copy of 

which is stjll noticed in Se^rainpore College Library, ŵ is 

completed by n team of '’five or six boys, sons of rich 

persons and peopl.c ^orsequon.'^o in th^:lr tribe" to help 

in the translation. The team of these lirst educated Khasi 

boys wa.s obtained through the help of English Collector, 

stationed at Sylhet In Bangladesh, who v/as in contact with 

the Khasi Rfiiaiis. These first gems of literacy effulgence 

and educational growth are projected, prior to th-: coming 

of ■t±iG regular f ducation in the c istrict of Meghalaya.

Till IB7 0 , Education was confined only to a meddle and 

primary schools, with one normal centre located at Sohra 

or Chei'rapunoee, the first district Headquarte-r. They 

were manipulated by the Vielsh Mission. In 186U  ̂ 65, the 

District headquarter was shifted to Shillong which became 

the provincial Headquarter in 187̂ -. Demands for tVie prov

ision of higher Education were raised by tlit Public led by 

Babu Jeebon Roy who funded the Shillong Zillah High 5i.chool 

around 1875-76 and ir] which the first Matriculate came out 

in 18805 The course evidently was prescribed ])y Calcutta 

Univi,;rgity. He continued to suppoi‘t thi school from his
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own pDclvtb fr^r aaJ.a . i o a  yr,ui coat oT alim-n b t i l l

whon thi: St'hool w?is ?im"lg'iiiintud wit h ^Ixi.l.l.ung Boys ’ Gover

nment Il lgli Jchool, whif'h wa,'> tiitjn 'Ins 111 utod, ITc n,lf.?o startcui 

the Mawkh:ir Bengalee Snbo^ 1 foi* Khasl pnpU s having inveatfd  

a 31.1111 of Rs. 3 , 000/- and ilso eont Inui d l,o inveat moi'e and 

more ic Ihc cosi. ('f tlirrb scIicjI purhapb ti] 1 his demise. He 

d Uiu Benii:al i Hc:admastf.r and als ’ b hu Btm fali and 

IJi: si be U'hin ‘3 fi i th( firsi: High ;Jchoo'l v/hich ran for moru 

bhan a decado,

Subsoqut-nt.ly, othcar GhrL.st.lan Ml.s.sions onboi-od and aft,or 

the lapse of years bhe Flam Krishna Schools and sevural other 

local schools woT'e ostabllshed. Tlieruforo, streBs hero is  

laid  on the role of the iir a.l eciuca bioni li s ts In ro-enforcj ng 

lb  Bystf3fn :)f oducatlonal adm inistration, strengthon Lng oi 

the dissominating functions, and ostab;] ishijig the proiJor 

melhĉ dt-i of teaching and study. In Garo H ilL s , the ("ailiolic 

and other lical bodies embarked on tho active educational  

pursuib^s frr)m tht ^Qs or t̂-Os of this century. The I'olo of 

educationlists , other than Jeebon Roy Is s\mimed up bulow -

I^iHSoon Bareh

-The quinquenniel review of the progre.ss of education from 

1 926-32 servos as a record, The inhv rv̂ n t dofects wc re due 

to the dofoc^tivo enrolment and wastages caused by tlie slow 

methods of teaching is also the low morale of teachers and 

poor stu ff  in primar-' schools. Hence, teachcrs conferences 

were held to remove the inherent objects , as also improve

ment of tc^aching by securing a large number oJ teachers 

under train ing , use; of rapid methods of teaching, holding  

refresher coui"srs, selection of achools frequently fo,r' 

spe.-l'l improvemen b and securing the sympathy and support 

of v il la g e s . Courses were oriented to update moral 

w eltare , corporatn Life^and discripline  in schtiols and 

enforcing the effecti ve .metliods of teaching and study.
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Toachln^ of gone m l arlthmotin, geogra pliy and engllsh among 

oth‘.!rs was n- - Info reed though rapid motfjods. Dist:ri.ct 

Gonfcronces usually held had rGltcratcd successful respcnsos* 

School inspect ten v/̂ jrks were intensified nnd self-supporting 

village scJiools hi. oiol^d succe\qsfuJ. response's. The model 

of ahillong as ”tht. centre ol' governme nt departm ent. and 

a resort of the chriccbt hrain” , must have its double effects.

Mavis iJWin - B»A., B .T ., B .L ., Minister of Industlres,
Co-operatl'^n and Registrai.ion and Later 
on Health Minister in Assam, Her remarkable

contributions are in succedding to update primary education 

by providing better salaries to teachers and theroby impirt 

good incentives; she fouglit hard to struaigthan women educ

ation and provide greater support to Girls * Instituticms 

in A.ssam; She sought to make adequate pi'ovislons t the 

cause of the first Women college In Assam named the Lady 

Koane College, She said : ”1 woula recommend he*re a radical 

chang<̂  in the system of oducation and would advocate a sys

tem of suitable educatlonal-ciiltureal, vocational and sanit

ary to make us a good asset in tlie country", which in pri

nciple was meant to orient the systf-m of education to the 

need of engineering, vocational and medical sciences as 

tiie cul tura 1 i )e ed s a Is o. Pr epa r e d al 1 the moda 1 i tiv. s f o r 

establishii]g tho first Assam Medical College and also a 

Medical Go liege in Sylhet (the la tor.̂  however, was not mat

erialised be fore independence) boosted iiigher training in 

nursing and red cross sex’vices in the last v/ar; she had 

a brilliant educational career,

R .R. Thomas. ~ M .A .,P .R ,S ., B .L,

Top})ed the B.A. Hons, Examination in rt41osphy (Galcut,ta 

University) - 1912; secured First Glass Qucond position .in 

M.A, (Philosophy) examinati.on of Ca] cut ta Tfri Ivors it y; rec- 

eiptent of the degree of P .R .S , on his thesis. ”The problem 

of knowledge” . Lecturc r in 3(?ottish Giiurch College, member 

of ASvSam Provincial Educati n̂ iJ Service; Senior Professor 

of Philosophy and Logic in (,’fflclai rank at Murari Chand
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Co.llnge, SyLhei, and Lb n Cot.ton College, (rauliatj.; Snoretary, 

Asmara Pub.li<. Ser 'Ict* Ounmii''sinij :ttt’'oiu 1v̂ 3V' *M3; Inspector uf 

ScliQols, As^jam Val 1 oy Division ann A^isL. I ABsam; Prlii-

c.l|)a.l oi' Oohtori Oollo ; insj.:<0 ctur of 'Joli.erjes arjti lastly  

principal ol D .M . Cciile;^;^ liupb'il, aithor of  '’Stiidenba Logic- 

UoduotiA'e and Ind.iiBi1vs' V( 1, j'* arid ana genei'al

topic.T Vol. 1 1 ” ; th, 'bwc'. bf’olrs occ'^ipyin*^ the size of about 

1 000 paf^es dnd prescd’lb .u In ttie Halcutta tinlyereily; raised 

th(: staiida r t-I f i . r i i er  In Ib^ atlinln i Sbrailve capa-

ciby and co-ordLnateci actlvltl(;s bo provide tlie greater scope 

for  intellectual acumen, inHd.ghtednesR and rationality . Co •- 

ord lnabGd educ,ational a ctivitics  at si^jer-atrnc tural level 

to raise  tlie standard o l  tiducation and rnainte.ln its quality 

in the entire Noi’tb-Fxisi.ern Region .

Bran sly Fu/̂ h - B.Bc. (Calcutta), B.Sc. (Af^r i ) (r^alj fo m ia ) 

Passed the BtBc. examination 19^0^ specialised in Agrorjomy 

and Bot-any in Unitt'-d States - Professor and Bead, Dept, of 

Agronomy, Allahabaa Agricultural Institute in 19?c . Co-ordi

nated activitie* in that college to intensify and update 

Agricultural BcienceB ol various froms. Edited a magazine, 

the Allahabad Farmer; Princlj^al, Allahabad AgrIcultiiral In

st itute from 19^0; member, Agriculture Master Course Faculty 

of Allahabad ITniverslty from l9Mf; pioneered, the Assam Agr

icultural Coll.eii;e as Principal after Indepenelence; author

Crop Pi'oductlon in India and Soil , Science and Climatology 

wliichwas viidoly pre cribf^d and read :in Agricultural Collegeg 

b elo re a n d a fter indepen den ce.

Joban̂g; D, Marak sec.̂ urc.id the Prcjvlnclalisabiori of Scliools in 

G^ro Hills and |,)ioneered n high sciiool. Be said in the Leg

islative Assembly s '^Sir, now there is a good number of 

Govornment Primfiry S'-liools In tht (}aro nills due to my at.tompt 

they ^re pure Gov 'rnmcrit dcliools "md tht Ir niffiiber is not less 

than V)0«,, I, am against compulsory education for a time 

being only tor lliiy reason tiiat all o 'er the woi'lu in civi

lized countries prj.maiy oduc,.'tlo]j h' fr<:e". There were other 

iJ.lustrious laro educationalists wix- started the first educ- 

atiori anu the higher educ?ition iij baelr land.



i)r. OrJanUo Lyp,i;doli, M .A , comple(,eil the ra‘̂ di(.'al.

gvaduaie ctnirse in Oal<’at;i-.a; eiilereci iianam Modloai 3er\^ice* 

sprvotl aj 3 .D *M .0 . ai JcH*/a.J bfrlrif’; deputed dy Assam dovi, 

pi'op.ecubod stiKly In dSA iiid passed the exornuiai,jon v/hioh 

qii\l.irie,d Cor the M-ntta* (iegree of anatomy; he.id the

po:vl if Asst, Pr'oreiuinr oj:' Anatomy In iJibiaigurh Medical 

Ccld^aj^ bocame Pivf. and deaa ol I)epi-* of Anat-om;y of tte t 

GoJle/'e in iitembai* ol‘ thn Med:l0'̂ -Il l''ar‘U.Lty ol' Gr'uhatl

Universl t.y* p.xaiirlner and pape.]> ljutter hi many nni versities ; 

in 1960 he Joined the Medjnal College at (lanhati and worked 

out. the moda.'l ihlf.jirj for Its coramon*;0men b in which Mediea J 

college and liof-jpitai hni.ldings naine cut bo comp Le t.ion;

19^8 became the ¥.1ce-̂  i’rincinr 1 and uy, Biiperlntendent of 

Assam Medical Co.Jloge, Di viuryjrh; Dii'ecter of Health 3er'vi‘“ 

ces in Meghalaya In ^̂ :)70 with the other I'espousibilitJes as 

InBpector Gtajeral ol' Prisons end Director of PaHteiir 

IiK-ititute; 1977 ri‘incip-i.1 of Iteg tonal Medical O^llege,

Imphal| 197 ’̂ Hlialman of Meghalayr  ̂ ĵ ibl 1 e Berczice Oommlssion^ 

Principal, Hegional M(?dical (ioUege, Implial in 198I 8?

and held the post ĉ f Pe-m of Science in Manipur IfriiYers Ity; 

1983 Health Consultant of Noi-th Sast-ern Council.

Silrerlne gwer, She d ist ingushed heraell .In a host of girl 

guides services - letter on served as Social Blducaticn 

Officer in Arunftchal Pradesh, shortly after served as 

Principal of Buniadi Siksha B ha van, teachers’ TraJji.ing 

Institute at Changlang, in NEFA (modeni Arunachal Pradesh)* 

The pattern of Basic education and pa art ly vocational wxs 

intTOduced in NEF’A f rom the fifties till recently. The 

centre required a Unique Imfxjrtance in developliig and ex-- 

pan ding educatlx>n wb-re indeed, nothing was done In the 

feariier time. Traljiing of teacliers at the Junior and Senljor 

llevel made compals(a\y and sctiools were ai,tachod with 

jpraft:^ based ceritres. Tl-Ll date Mias. Swer, has been the 

^reat propr under' of vocational education. Now, therefore, 

he situation hiis Improved nince creative GKi)resslori and 

crk experlence.-i as new subjects incl-uded in our I f  +2 

chool curriculum. Tr lining in these subjects has beeii



intensified 'mci exporimcrit ^tion in a f jv/ schools in Meghalaya, 

has startGcl,

Education has its variugatod roit s . Tĥ- Educationists have 

glvon their lasting sei’vices to tho State. Our duty now is 

not only to perpetuate them but to irnprovo the present over

all sysfcom of education, Tho students new have their very 

vital ix}les to make learning highly utililarian and produc

tive by persuing the serious method of study as correcti'- 

voly, systemeticaUy and consistently. Tho other issues in 

which a good system of reinforcement is necessary, include 

mostly the better system of dissemination of instructions 

to evoke in class room's responsess much mort successful.ly 

and efficious, Tflie other issues such as tho system of evrU- 

uation, testing performances and practices are the onvious 

necessity, A plai]m;d system of restification Is also most 

essential to remove the common errors and the elements of 

mental ambiguity, Education is the combination of severtil 

factors, etlinlc, cultural, ecomomic and social necessary 

to formulating 'ind shaping all forms of creativety. There

fore, the best forms of creatively >rc equavai.ent to the 

Infrastructural standard of human genius.

The role of education in elucidating and operating the sch

eme of nationJ.1 reconstruction with particuiar reference 

to the economic regeneration is conceived and propogate by 

our Education is bs.

Hondon Bareh in 193^-31 observed thot ’’Education is the 

necessity of human race. It is thurel'oro a living seed and 

whatever changes the eccnomic or social fabric might undergo, 

FKiacatlon will always bo at th<. helm of affairs tc guide 

mankind to its destiny,” he also obuerved the importance of 

ai forms of mram llty necessary to perpetuating and b'ti*ftngt- 

henlng the inherent, possessive ind operating forces of 

statesmanship, which is vita.l to our present situation. He 

notes that; ’̂ Stat.esmanship and deplomacy ha'toe their func

tions ind vrry if per tan t functlns too. But sc long v/e 

believe that bf.neath thi seeming discord and disturbance 

of“ the world, th(»re nans the i)urrLnial spx'lng of spiritual



Laws, we have to maintain that the  ̂ conoraie and mural pro- 

D̂ .eras can be solved only by thfj conlvmnlty of mankind bo 

the right principle of religion” , Tht. forces which are ant

agonistic tr̂ the educational values and thG aociai vie us 

/;hi{)h preponderate, seem to have urged and boosted the 

-reatlve aocietles to take steps towards preserving the 

intrinsic machinery of adiacation and providing safeguards 

bhat the Inherent values will not be worked diDwn, This is 

Decausc we believe that we have a mission to create the better 

social order to odr rising geiieration and abide to the 

not to of a sound system of national reconstruction.



EDUCAT ION___K  ID__ oO C IE r̂Y

S, l{̂ \yii37UMY ^

E:clnc^t;:i in la the pr ime most import ant for Sijcial cliange. Any 

kini-1 of 3 ociaJ ..nder, in a society ,  is  an out come of  etJiicat- 

io n .  Education a s s i s t s  the socJevty in aciiievlng its g o a l s .  In 

J n d ia ,  i)r:ovidfng education  to m il l i  ons. Is one o\ the negle- 

(■’t.ed [uoblems,  sevf-nt-y j 'ercent o f  tlie p O [ u ia t io n  t;i st i l l  

i l i i t e r a f e  and hence tht- educational  system sf.iii remains 

h i g h l y  inegati  tar i a n , Any democrritic nat ion  cannot,  simply 

beai' with rniiiions of  unedurate-d masses .  Because ari ii  l i 

t erate  democracy is a danger not only  to i t s e l f  but to the 

W o rld ,  lAfiiere the illitf^racy  p r e v a i l  tiiere t.iie i n j u s t i c e  and 

d e n i a l  of ba s ic  righi;.s comrriorj p l a c e .

In  I n d i a ,  the ediicati. >nal s tra te g ie s  are aiming to achieve  

t ti e f o IJ owi ng g o a 1 s ;

- ai.tainJng development in the f i e l d  of technology .  Science

atud other  spheres of ecc>nomic dC»vclopn\ent.

- at.taining so c ia l  e u a l i t y  by c r o at in g  e g a l i t a r i a n  s o c ie ty .

- moulding the c haracters  o f  the c i l i z e n a  as re s p o n sib le  

and p o l i t i c a l l y  conscieiit ious members of democr a t i c  

soc i e t y ,

T i l l  today,  ach iev ing  these goals ,  have b e ' n  d i s t a n t  dreams 

o f  our educat.i inal planners,i The reasons  could be attributied 

to  CfDmplex sf>clal pro^^'lems^ commi.tmenf:les.s p o l i c i e s  and 

d e v a t io n l e s s  implementatInn of  the p">licies.  In this  

persp€>ct.ive, i t  would be v?orthy i:o look bao'k at the? var ious  

cliannels tlirough which  our educati  onal sy stem iias been 

travel  l e d ,

1M11 the? d^wn of the B r it is h  empire in In d ia ,  the education  

has  been the rpival:e prop-erty of  c e r t a in  c l a s s e s .  The back- 

war'd conununities i . e ,  Bhudras and Atishudras  and women from 

all  a'lnnriiunities had been kept a loof  of echjcation/ under tlie 

f a l s e  d o c t i in e  of an imaginary God anil r e l ig i o n  and the same 

d i r t y  tr ad it io n s  continue  s t i l l  t,oday and v;e f ind  that  c lasses  

are e n jo y in g  and the masses are n e g l e c t e d .

S.PAULoAMY, Research Scholar
D e p t t ,  o f  3otanv^ NE - H i l l  U n i v e r s i t v  - Shillonrr.



B r l t i ' h o r s  wvitc i iil  ̂ re si ec! in  o d n c ^ i t in q  t:he c l : i s ; ; e s  tlian bhe 

mas;  e a ,  bec :Buse  t h e i i  <xim w i-s to ^■ i:- ’-.luce ; : J u b o i i n a i  e d o r k s ,  

Thi’̂  p i r t l c u l a r  c l a s ^  w h i c h  ;:'-hKMf:i )n iin'kM: b r l t l s h

r u l e ^  VMS o r t h o d o x  B i a h m i .n s .  Tliey I n  thioir t u r n  ( / r o v o n t e d  

c e r t a i n  ba(.;kwarc! c: jinmunl t'. loo -in*'! ./.anon f i  im ei 'ticat-.lon, Th  IS  ■ 

vja;:; o ^ntr ad i c t o r y  t.o tise . Ir i .t ish  ahi) I n i s  i-li t or  s 'M ) .;v.?nv,'a rr̂  

f j l ^ r - ^ t i o n  t h e ' ) r y "  i.;-'. u p p o r  c L a s s o s  wi .]l  e h i c o t e  ]owor 

c l a s ' i e s  i n  Llio .] - n

B r i t i s h  =i 'niin i  ;̂ t  r  :"i t  1 1: 1 eel to imp I erne n t t he  ecJ ar: a 1 1 on  a 1 

syribem whicti was  ar ' ju e  i n  E b g l a n d ,  T h e y  i a i l e d  to u n d e r 

s t a n d  o r  d ^ l e b i a t e l y  n e g l e c t e d  t:he s o c  io-p-> 1 i t i ca], an d  

e c o n o m l c a ]  t l i f F e r e n c e a  b o t w e e n  In :l lR  an d  E n g l a n d .  T h e r e 

f o r e ,  brfd  iR h  p o w e r  f a i l e d  t„) make  a m ass  b a s e d  e d n c a t i o n  

i n  I n d i a *

E v e n  itter '  46 y e a r s  o f  I n d e p e n d e n c e ,  tht' p»duf:’a t i o n a l  s y s t e m  

whicli  v.,/e f o i i o W /  f a i l e d  to b r i n g  ^bout  th#- desir'-'d s o c i a l  

c h a n g e  o r  f a i l e d  t o  p l a y  a n y  r o i e  in  u p l i f t i n g  t h e  d e p r i v e d  

a n d  3 3 c’i . a l l y  b a c k w a r d  c l a s s e s ,  o f  t h e  s o c i e t y ,  r a t h e r  n a t i o n  

h a s  b e e n  b u r d e n e d  b y  tlie g r o w t h  o f  u n e m p l o y e d  y o u t h s  a l o n g  

w i t h  n e g l i g i b l e  i n c i e ^ e s  ot l i t e r a t e s .  Th e  c l a s s  b a r r i e r s  

k e p t  m a i n t a i n e d  a n d  t h e  e l i t i s m  f i n d i n g  i t s  way i n  t h e  

s o c i e t y ,  ^'ew p e o p l e  in  t h e  c o u n t r y  i o e ,  3%  a r e  e n j o y i n g  a l l  

f r u i t s  o f  e d u c a t i o n  f a c i l i t i e s .  T h e y  a r e  g e t t i n g  h i g h e r  t y p e  

o f  e d u c a t i o n  and  al l t h e  key  p o s i t i o n s  a r e  o c c u p i e d  b y  t h e m .

T he  p r e s e n t  e d u c a t : i o n a l  s y s t e m  f a i l e d  to  p e n e t r a t e  d e e p  i n t o  

g r a s s  r o o t  l e v e l .  S t i l i  it  Is i n a c c e s s i b l e  t o  m o s t  o f  t h e  

r u r a l  m a p s e s ,  l i v i n g  i n  r\iral a r e a s .  T h e  r u r a l  m a s s e s  a r e ,  

m a i n l y  s m a l l  l a n d  h o J d e r s ,  l a n d l e s s  l a b o u r s ,  vjr>rkers, b a c k -  

v-7ard c o m m u n i t i e s  and a t i v / a s i  )* M o ^t  o f  tliem a r e  p o o r  and  

p . e a d i n g  t h e i r  1 i.f e b e l o w  the  (vovcrty l i n e .  T h e  comi''U I so  t'y 

) r i m a r y  ; d u c a i  io n  VJhich ve t r y  to  imi l n m e n t s  i n  r u r a l  a r e a s  

j^s t u t i l e ,  u n l e s s  8i u n t i l  t h e  l > e n e f i c i o u s  t in d  t irie to  

Ltt.end t h e  c l a s s e s ,  ' '^bvsaty c o m p l e  th e m  to be  p r e - o c c u p i e d  

f ' ith  bre^id v j in n in g  a c t i v i t i e s .  S i n c e  many a t im e s  c h i l d r e n ' s  

[ o n t r i b u t i o n  i s  n e c e s s a r y  t  p u l l  i h  : d a y  to  d a y  l i f e  o f  

le f a m i l y .

1 i-he c o n t e m p o r a r y  I n d i a ,  we f i n d  - urse lve s  i n  a v e r y  con- 

iscxl s t a t e .  We a r e  n D t  in' a ' j tibri  to  t e l l ,  'w h a t  k i n d  o f



social order with which we are b'^nnr], Soui<̂  ̂ ol our educat Ldtial 

thinkers and social scientista, say i:hat we are in a tranti- 

tional state i .e . and' social death bell has rung. Due to the 

death of our indigenous edi..ication our youths are si ■iv/iy moving 

away from indigenous culture, t'.radjtlonf and values. The good 

.art of which are very essential for he unity and growth of 

tiie nation. At the same time the :;o c .lled "Mcdcrri Indian 

Education", the brainchild :)f Ilac: '|]y, to v/hlch alteinative 

yet t6 be vj ;irked out, creates mi^d Lons of unmseful degree 

h-elders. They seek employment t ‘ v’hjch their degree 1 s no way 

related, ^t paves way for nexalism nnd makes the frustrated 

youths as an easy prey tp separntigts and communal forces. In 

urban India youths were fdmply afflicted with the danger >us 

virus called "English Culture",

S-̂ on after Independence S') many ed\icati )nal commissinns were 

set up, as an effect t givff? a changed out look to the 

Indian educati mal system. All the educational c-^mmisslons 

have d >ne the w >rk (;f pruning v/hi]e leaving the radical as 

such. One of the University education reports says that/

"A University aims, at raising the inteliectual t">ne of 

society, at c u J  t -'..vating the public mind, at purifying the 

nati.onal taste, at supplying principles to popular a s o l r a — 

tion, at giving enlargement and sobriety to the ideas of 

the age, at facilit:atlng exercise of political power and 

refining the inter course of privatf-.' life*

It: is dDubtcfful to say that our universities are capable or 

efjui.pped t:o cai ry out. the above m.enti ^ned npble ide;als* 

Because most of our Universitlos are centres of Intell-  

ctual bankruptcy and mass v^roducvors 'f un:’killed youths. It 

is partly true that our fliwed educational policies have 

its hand in making the s ociety lumbanized and philistauIzed. 

Act i.ons of self centored social gr vyps =ire ding fuel to the,

fire. They try to incorporate uuseculerist’ Ideals even in 

the curriculum, which they preccive, may be helpful in tlie 

pursrvtance jf their- comiTiunal ideals. They refuse fo foresee the 

future India and her fate.



I n d i a  l.s one j f  Iht^ p >'"aesh t^ciunti iefi Dt th'^ w >r Id ind many 

ci rc um s tanc e s  amd ? her I. ) ma:ini:ain t.he S' c i a l  h 1 t^vai cj)iy and 

s t r a t i !  i c a t i  in, ]n such  a s ituai  i ^ n ,  a few  e d u c a t e d  mcmbe-;rs 

t the- p a r t i c u l a r s  gi a\ip, wh:3 t r y  t r i e d  to undo the  . . . I

s o c i a l  d i scj imi n:it 1 on ,  f i n d i n g  .11 v e r y  d i f f i c u l t  and e v e n t u a l l y  

yet a l i e v a t e d  from t h ' i r  ivm c u l t u r e  or a gr  -up*

In many a occa.si ui, th'; reasons for the deplorable conditions, 

whic’h prevails in tlie society, is c lused tay educated members 

af the s -clety t h a T i  the unedticated mas‘̂ es. Educated unscrupu- 

lus membfsrs of the s iciety try t.a t ike advant-ige of ignorance 

if uneducated masses, to satiate their self interest, fulfil 

their political asx^ii at 1 ons of regional fiegem'>ny, Des Ides 

these, raany ypul.hs becoming disloyal to their nation try to 

id.intlfy themselves with ce-rtain comriiunity ir class v/hich in 

t u r n h r- i n g s social d 1 s a r g 3 n i z a t  ion.

The above ment± ined facts are corroboratives of flawfuj. edu- 

G a t i on a I pi 1 ic ie s .

Our endeav lur, to create a new social order in the socialise 

t:ic democracy can be fruitful, only if we turn the uneducated 

millions into educated Ance, Healthy and justful democracy is 

possible only with educated electirite. The present p litical 

status in India indicates that the mlliiins people are simply 

puppets of p:)liticians(>-i v/hose emotive id.Dais are self centered 

Many of the citizens lack self c-:--ntr;)l, tolerance, mutual good 

will, leadtership and consideration for other's.

India can easily pr':^sper and rectify her social imbalances if 

she understands and realise the inner meaning and vitality of 

her v/ell nurtured spt.l tuality. Shê  should c^me f iri/jard to 

marry her sprituality with Mndern Scientific advancement. The 

childrc-n borne out of this marriage w luld be of hybrids and 

definitely i:hey will try to set a new s cia] oi'der ,

In this connection it is worthy to, coat the obsdrvat.ion of 

K')thari Commission,

'^If social change on a grand scale is to be achieved without: 

violent: revolution there is one instrument and one instrument 

only, that can be used; i';ducation.



Therefore, the education whlc?i we talk about must be need-based 

and must be a permanent measure* It should penetrate deep into 

the grass root level ind should bring i:Tng 1 isting ins lect 

among the masses. It should aim at egalitarion society. It s 

should provide the necessary strength.

To achieve this, both conventional and Non-conventional methods 

sliould be explioted, V'/hotever may be the mode/ the goal must

oo realising the National aspirati'*ns, and meet the National 

challenge "Education for All"* If the need is reorganisation 

of educational system than that should be attempted and accom

plished promptly.

The reorganisation must be target oriented. The following small 

plan out lay can be a food for thought! ot§ educational planne rs,

Human Resource Development 
tlirough need based education

T a rg t g r'o\ ip a

Uneduca ted
i ndustrial 
workers
(Rural & Urban)

Skill Enhancement 
language

uneducated 
..jgricul tiiral 
workers 
(Pur a l)

-CTJRPICULUW—

uneducated and 
unemployed 
chil'Hen fk 
youths

Health av areness 
Political aw ire- 
ness Scientific 
temperament 
Sk111 enhancement

NGO' s

Open universities

I^anguage 
Technical 
education 
(resource based)

AGENTS
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SPATIAL PATTERNS OF LITERACY IN MEGHALAYA AND ITS GEmER 

DISPERITI^S: A CASE STUDY OF SELECTED VILLAGES.

Dr,Siddhaswar Sarma 
De pt t . o f Geogr a 
NEHU,Shillong.

1. INM^RODUCTION.

Literacy is that qualitative attril)ute of 

population considered as one of the indicators to evaluate the 

level of backwardness, economic status aid |X3litical standard of 

a isociety. To eradicate illiteracy in our country, Intiian 

National Commission for Cooperation is launching tlie programine 

of 'Education for A l l '.  About 2dQ districts of OBircoantry have 

been covered under 'Total Literacy Campeign'. Again it. proposes 

to Increase this to 350 districts by the end of the Eighth Plan, 

to raise the country's literacy rate to 75 per cent. Literacy 

scene of Meghalaya is not very bright as it rank is 22nd in 

Indian context. For any plan for development of a region, one 

shou Id carry out research frĉ m tte grass root level to see the 

fact that dlsfjarity within the region, if any, could bt? imp̂ ro- 

vGd in a phased manner. vVith this idea the spatial patterns 

of Literacy in the state of Meghalaya is carefully studied, so 

that concerned authorities may take action-plai accordingly.

2. STUDY AREA.

Meghalaya rs one of the smallest state of Indian 

U n io n .  It lies between 89^50'E and 92*^50'e and between 25°u2'N 

and It comprises five districts in 1991 and has

thirty community development blocks on which level tte stueiy ha,s 

been carried . 85,5 3 per cent of the total population in the state 

are cnstituted by scheduled tribes with three major tribes ~ 

Garos,Khasis and Pnars, The society belong to mateiarcheal which 

means their family line t.aced through the women.

3. DATA BASE Ai'4D METIIODOLOGY

State and block level data has been collected 

from NIC based on census of India 1991 reports. In addition 

the village survey has been made under the project work of 

Geography l^eptt. ,NEHU, Mawbri village has been surveyed 

1991 while Lyndem and tFrksew-Wapathaw village have been 

surveyed in 1992.



The Rtudy of le’vels of 1 tc^racy rate is calc'ulatad by 

a simple ai'ithniatic ioimi.la on aggreyatev:i data i.o the gender 

of the [xjpiilai i ' . The f ormiila is v̂ ery f^lmpie as toilows j-

t =  ---- K  l O O

(Y, Y, )
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Where b ~ Liter acy rate

X = Total liter at es of 7 yeai^s and above 

Yĵ = Total population

TotaJ populat ion below ’/ years.

The percentage of litf^rates both for malus and females have bet-n 

comp^ired and depicted througii bar diagrams. The overa]l tf)tal «;)f 

various blocks of M .̂,ghal.aya lias shown over ynce by applying cjhoro- 

p> let 11 f: art ogr aph j.c met h< >d •

4 . ANALiYS ( S

The populatiibn in the age group of seven years and 

above, who have ab LI Lty to read and write with under.st andinq 

is classified as literates in 1991 census o f  Inv.ia. This 

definition of literates w.th aged seven years and ab^ve makes 

half of its strength down by illiteracy in Meghalaya- Substractinc 

the age group of tot il jxDpulal; ion below seven years the illiterate 

population accounts for 7,02,944 , whereas only 6,78., 105 £Opulat- 

icbn is literates. Hence the x^Qi^centage of literates in Meghalaya 

b ec o m es  49.10 against 52.21 par cent of Indian average (.1991 

cehsus).

PIS TO g:T ;

East Khasi Hills district is the only district of Meghal- 

ya to attain the highest literacy with 60,04 f^ercent (Table-1)

All other districtfi of Meghalaya de|d(-.t literacy j^ate below 

the national average. The census report of 1991 clearly stated 

gender dlsj^arity among tb..; districts, Significant maj k with high 

female literacy of Jaintia Hills district alone: proved the



m atrllinial strength iu e d u c a t io n .(F ig ,2) Other d istricts  of

Meghalaya ma.lntaln high male literacy lik>i other states o£ Ind ia .

Large var Lat ioti between the urban and rural liiet  acy is not a

netii [.Phenomenon in India which a.l 1 d istricts  of Meglialaya are 

also bearing (P i g .3 ) .  Hence tlie authorities should aim at 

the u|)grr3dat ion )f rural literacy among t; tie h il l  tribals  

ant also among slum illite ra te  dwellers of urban area.

4 .b . • B1jCX::K SCEiJA.110 :

Out of 30 community develoxjmmt bloc Ics ol Meghalaya, 

thti Mylliim block, wh ch conceived tlio capital city  t^iuiiong 

in its womlj, bears t ti highv.sl literates (7 R .B B ), The migrant 

service h o M ers  and jobs .ekers into th j capital city should

not. be credited with the honour of the first ranking of literacy

rate of MylLJem bloc^k. The second ranking literacy block t^ongram 

al.so accommodates the second ranAing Tura town. The lowest 

literacy block Khliehriat (2 8 .0 6 )  is in the Jain tia  Hills  d is 

t r ic t . In addition , there» are as many as six  C .D . bJocks which 

could be categorise, below 3 5 p-.rceat literacy rate in Meghalaya. 

They are Ijaskeia, .ailiehriat in Jaintia  H i l l s , SongsaK in .i;ast 

Garo H i l l s ,  Dedengg.iri .S e ls e ila , 3. tasing mC iiikaaK in ''^est 

Garo H ills  d istrict  * More emphasis on Literacy camptsign should 

be pioRced on the lowest literacy C .D , blocks on pr^iiority basis  

(See M a p .l ) .

Gender dispd^ rty among litercates is t o b.' considered for 

equilibrium  of aex liffe .ence. The oimputed and c la ss ified  data  

of male-femaie Utatracy revealed clear disparity (Table II)

The males claim more share than females in literacy rate with 24

out of 30 C .D . blocks of Meghalaya. It means 24 C .D , blocks show

iess female Literacy. Financial assistance under Non Formal 

Education' which central and ‘‘̂ cate -^vt. share with ratio of 

9Q It), should be extended in those low female literacy blocks 

Other six  blocks contain higher female literacy, out of which 

three C.J). blocks are from Ja in tia  H ills  alone,

The study of literates in v illage  level reflects their  

economy anj  ̂ s t a t u s  in society . Field survey on thiee v illages  

were cart lad by the jjepartm .nt of Geograj>hy, HEHU in 1991»-9 2.
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v i l J a q e  lltetracy revealec' the f o l l o w i n g '  The Mawbri v i l l a g e  

of Bhol area  a t t a i n s  thB distiriiction ol croas  Ing the  nat ional 

aveC'^ige of  l i t e r a c y .  Tlie pert:ianiage o f  l i t e r a t e s  in  Mawbri v i l l a g e  

is  ttius e n c o u ra g in g i  It is 5 4 . 0 8  (T a b le  i l l ) .  The  fem ale  l i t e r 

ates  sign:i-!:ica  it IV are  found to  bt.; h ig h e r  than male H t .  x a t e s  in 

tliis v i l l a g e ,  i'he L ,nddm  v i l l a g e  of P y n u r s la  b l o c k  is  in h a b it e d  by 

u n ifo r m  K h asi  t r i b e s  w ith  a low p s r c e n ta g e  o f  l i t e r a t e  ( 3 7 . 5 0 ) ,  

w h i l e  Ur ksaw-'Wapathaw v i l l a g e  of th e  same b lock  shows a h ig h  

l i t e r a c y  ral-e ( 5 3 . 7 7 )un as the v i l l a g e  is const it  uded of both  

tL-ibes and n o n - tr ib e s .  I'his survey  p ro v js  that  the m igrant 

non-t;r it)e 5̂ h e l p  to in c r e a s e  the l i t e r a c y  r a t e ,

5 , conc:l UvS :

While formvU at irjg a al implementing t h e  policy to achieve  

the g o a l  o f  literacy the following considerations may be ke|it 

in mind: 1 . .existing vil lage and block le\/.;l literacy Jn

relation to social structure and economy are to bti studied care

fully  • Villai^fi Headman should be taken into confidence ana 

Sdur’ation of 1.leer Jn each C . D .  blocks js  to  te recriiited for 

smoother running of the progran\me.

3. Awareness of education among the illite r a te  parents is  to 

be created as to mot ivate them to send their children to scho<:>l.

4 .  Text books, black boards,w all maps globes and charts 

s h o u l d  be supplied ftJee of cost and necessary financial grant 

to the poor is to be provided by way of adopting appropriate  

leg islatio n , and execute those on a warfochting.

5 . Free medical fa c il it ie s  should reach to each inulviduals  

villager  to enable children to attend school regularly.

Despite t^ovt .efforts  made by Formal and Non-Formal 

education the aims and objectives of the prog:'c3mme seem to be 

far from targete«i goat, f’or achieving this target., the modal!” 

ties  of Christian  MisHjonaries, adopted in the pre-indefiendi^nt 

Ind ia , but w.ith a c leat seculcir b ia s , itb y be followed by the 

Govt, of Infgia, so that sfeateB of post independent country 

would be fiee to attain  total literacy . Add to tLhis for en- 

4.ouragement of women's education which w a s  the dreaiti of Mahatma 

Gandhi would becorre reality  if job reservation policy for v;omen 

is lmpl‘-mented to continue at least for one decade.
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Percentage of Literat.-s* in M eqhalaya,1991

Dist"./Stare  
Country

; Total . Total Male Female 
Literacy; Literacy Literacy

rrotai
^ural

i Total 
! Urban

1
^ex  Difference in 
^ it^racy

! t 
t

11
i

ILiteracy Literacy s
! Make ' Feinaie

l..Jaintia  H ills  D x s t . 3 5 ,3 2 3 4 ,3 7  3 6 ,31 3u j, 35 8 1 ,3 7 1 .94

2 ,^ast  Khasl K il l  D is t . 60 ,04 62 ,8 6  57 ,04 4 6 ,3 6 8 3 ,6 8 5 ,8 2

3 . weS t Khas1 Hi xIs D i s t . 5 0 .5  2 5 2 .9 8  4 7 ,9 8 4 9 .0 6 7 1 ,8 2 9 .0 0

4»-5aSt Gar*dj H ilis  Disx; 4 8 .3 8 5 4 .7 0  4 1 .7 0 4 6 . 9 9 6 8 . 78 13 .00

S.V^est Garo H il ls  Dist 3 9 .3 2 4 6 .9 3  3 1 .32 34 .34 7 8 .29 15 .61

Meghalaya 4 9 ,10 5 3 .1 2  4 4 .8 5 4 1 .05 81 .44 8 . 27

In d i a 5 2 ,2 1 64 ,13  3 9 .2 9 4 4 .6 9 '73 ,08 2 4 .8 4

^ it g r a t e s  population age

Source of _̂ 'at a rCensus of 
Calculatec^

c 7 years and above.

India  1 9 91 , Series -1 , Paper I I .  
by author,
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Taole •“ 

Liter:acv Rate

II

of Meghalaya, 1991

District/ Total Literacy Total
1
1 Total

, 1 --r , --------

, Sex Differance in/
Black : Male

1
f Female , Literace

1 r Literacy f Literacy i
f f I Kale Female

1 2 3 s 4
t

5 ‘ 5

l.JAINTIA HILLS DI3T 35.32 34.37 36.31 1,94

.1 . .Thadlaskein 42.15 40.96 43.3 2 - 2.38

2, Las kin 30.35 25,89 37.74 — 11.89

3, Khliehriat 28.06 29.30 26.66 2.64 _

4. .Amlarerr 4 0 . SC 41.48 40.09 1.39 ■?

I I .  EAST KHASIHILLS 6 0 .04 62.86 57.04 5.82
1. Nongp. 36.35 44,33 31,81 12.52

2, Shoi Area 4U.98 43.56 38.29 5.27
3, Mawryngkneng 44,'^! 41.21 48. J.5 6 9S
4 . i-lylliem 78.88 82.59 74.78 '".81
5. Mawphlang 41,00 40.38 41.61 1 ^

6 ,  Mawkynrew 3 6 .63 3 5 .3 3 37.95
-L .  w Z

7, Sheila Bholaganj 54.04 55.86 5 2 .2 4 3 .62

z ,  o z

3, Pynurs^e 4 9 ,7 7 5 0 .5 7 48.96 1 6 T
9 .  Mawsynram 45.90 48.91 4 2 .7 7

•  W  ,4.

6.14
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11. WEST IC4ASI HILLS DIST 5o .52 5 2 .9 8 4 7 .98 9 - 00

1 ,Mairang a c, 47 .37 4 9 .0 0

2 , lyiawXyrwat 5 2 .65 55 .66 4 9 .4 6 6 . 2 0

S.Nongstoin 4 9 .3 2 52 .44 4 6 . J 1 5 .43

4 .Mawshynrut 5 3 ,2 1 5 9 ,U6 4 6 ,9 7 12,09

IV, EAST GARO HILLS D IS T . 4 3 ,3 3 5 4 .70 ^ 1 .7 0 13 .32

1 »Resabelpara 5 5 ,S5 61 .09 50 ,33 10 .78

2 .Dambo Rongjeng 4 7 .8 6 5 4 .6 0 4 0 . S3 13 .77

3,§ongsak 34 .85 4 1 .3 6 28 .01 13.35

4 .Saiaanda 4 6 .9 6 5 4 .6 1 3 8 .5 1 16 .10

V . ^^EST GA:IG HI.^iLS DIST 39 .3 2 46 .93 31 .32 15 . 61

l.badenggiri 3 0 .4 1 3 8 .2 6 22 .42 -■'-5.74

2 .S e lF 3 lla 29 .17 36 .25 2 j . 0 ^ 14.43

S.Rongram, 59 .96 6 6 .30 S'^.04 13.26

4 .Batasing 3 5 .39 43 .14 t m 1-̂ . 64

S .S ik sak 3 3 .9 8 42 .33 25.14 1-^.19

• 6 . Dale 3 6 ,6 2 4 4 ,3 6 26.55 15 .81

7.Chokpot 36 .83 44 .13 29 .37 14 ."76

8 „Baghmara 4 9 .9 6 5 8 .3 6 4 0 .04 18 .32

9,Rongara 39 .95 49 .34 3 0 .0 0 19.34

Source: Primary Census 3 tract Collected fron 2'IIC, Planning Co.!TU"aission of 1
autnor.

-omputed by
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Tapie - I I I ;L it e r a c y  Rate of 3 Villages *o£ Meghalaya

Village Total
Population

Toral 
Literal es

Percent age of 
Licerates

MAW3RI Tot al 331 179 54»08

1991
Male 166 84 5 0 .60

Female 165 95 5 7 .58

LYNDEM Tot al 144 54 S’" . 50

1992 Male 66 29 4 3 .9 0

Female 78 25 3 2 .05

URKSE’Sn .̂ Total 212 114 e;-:! 'T7

¥lAPArHAii

1992 Male 114 63 55 .26

Female 98 51 52 .04

’'Survey carrisa under che project worK of Geog .Deptt . ,NSHU,
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