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FROY L LE_DIFSCIOR'S DRSK.

The: dtatce Resﬁunce Centr~, NEHU, Lducation Department, NEHU
and NERC -~ 1C38R organised a seminar on "Edu—~ation for ALLY
on the 3rd and qtﬁ Decamber, 1993, at the Don Bosco Youth
Centrz, ¢hillong. The Seminar was sponsored by Indian
waticnal Coumlsslor/UNZBCO/MIRD, New B21%¥i, 1t was
enc:.uraging to have people {rom all walks of life attending
the Seminar, The papars praeschted were informative and
thought provoking. Emphasis was 1laid on a lavge, systematic
programme nf non-formal education with quality comparable
with formal educationy linkages between ECCE (Zarly childhood
Care Educatien)s primary education; adult literacy, post
liter-cy and cnntinuing educationy professional upgradation
pf teachcersy role »nf NGOs and ~ommunity to further the cause
bf rrimary education, In accordance with the guidelines of
@ovt. of India for the Seminar. Strategles were thought
of regarding, univstsalisation of Elemcntary Edudatisn.i.e:
dec:8s, retention attainmant and monitoring; also expansion
:nd upgradation of ~ducational facllitiess: Teacher training
?mplementation of non-formal education, a broad appraisal of
hdu]t 2ducation and total literacy cmpaigns, post literacy
ard continuing education,

ibout sixty (G0) persons participated cffectively in the
Seminar,



ENUCATION FOR ALL

- Objectives

Bil-ris Lynd m Laso

What, 1s EFA?

The "o1ld Conforence Hn Bducatinn for A11 heldldn Jomtien
inn 1990 was sponsored by Unilcef, Undp, Unesco and attended
by 147 countries, ml 211 major multi-lateral nd bidatepal
agencies, The Conference alopted a declaration cialling u
upon all member states and agenacles to, ~trive £or achlie~
ving Zducation for All (EFA) by the yaar 2000, In a

way EFA is an internat ional acknowledgement ot the basic

postulates of NPE, 1986 namely that,

- primary  education should not be restricted tp primsary
schooling and shnould encompass Non-fhrmal systems of
education so thiat those bey nd the pale of achool

system are reached, and

- along with the pursuit »f UEE, adult literacy and post

Literacy/oontinuing education need to he provided;

- the f»ocus should be on girls and disadvantaged groups,

EFA_in _the Indiancontaxt

In the Indian context, Llucation for All (FEFA) would

implye

(1) Expansion of carly childhood care and development
activities including £ mlily and communities, espe-
cially tor poor disaldvantaged and children.

(11) Universalisation ot Dlementary Ecducation (UEE),

viewed 3s a composite programme of access to
elementary sducation for all children upto 14 years
of agey universal participation till they complete
the elementary stage through formal »r non-formal
elucation programmesy and universal achlevemant

at least f minimum levels of learning,
Why India is important?
Three quarters of the World's illiterate population and

half of out-of=-schonl children live in 9 high population

countries: China, India, Paki:tan, Bangladosh, Nigeria,



ryypt, Indonesia, Brazil, and Mexico, India alone accounts for
Sn. third of the World's dlliterates and 22 per cant of out-
of~school chilidren,

Status of EFA

Sincue the beginning of planning, Tundia has been striving
tnwards EFA, What has bzun acoomnlished, in terms of literacy,
spread of instiltutions, particlpation and egualisation of

cduecatinanal opportunities i1s spectacular,

Kecpingthis in mind the Stite Resource Centre, NENU, is
nrganising éwo days Seminar to high light on enrolment wlth
greater emphisis on retention, Whila the achi:vement have

hacn 1mpressive, UEE is still a distant goal,



MUEDUCATLON _ FOR _ ALL"Y

Prof (Mrs) M.8. Padma
Dean,

dchool of BEducitlon,
North Bastern Hill
Univeradity, Shillong.

"Hducation For ALLY - who is this "ALL" 7, Briefly
1t moy be said that 1t means for everynne who 1s capable of
learning, wWhen thls ls Interpreted with retference to our
Country, 1t brings to focus the diversities of the natlon,
The country is a home for people speaking numerous languages
with very many dialects people of different religions live
here, Various tribhes with thelir distincet cultures abode in
the country. If one trivels from one and o the other either
north to scuth, or east to west, one will encounter with the
intricate patterns of nature r~omprising dense forests to
deserts, mountains to pludns and valleys, rich agricultural
land to dry arid zones, etc, In addition there are diveri-
ties caused on account of the rural-urban, rich-poor, indu-
strialiscd - non industrialised ana such other differcnces.

“Wnen we mean 'Education For All', it implies provision of
education for everyone Llilving under any of the aspects
thought of earlier, In fact the Articles 26 of the Universal
Declaration of Human Rights in 1948 states that everyone
has the right to education, It states further that education
shall be compulsory and free at least in the elementary
stage, The Declaration of the Rights of the Child, as pro-
claimed by the General Assembly of the United Nations in
1959, also includes that the child is c¢ntitled to receive
education which shall be free and compulsory at least in
the clementary stage. Even the Artlele 4% of dur Indian
Constitution provlides for compulsory and free education to
children upto the age of 1k,

The struggic for achieving this goal is on, but
it has become like chasing a mirage. The rate of population
grmowhbh 13 not yet checked and all the efforts in the

—



piometion of education appears like fillinz water in a
bucket with holes., Achieving the goal can only be made
a reality if certain key issues,are tackled on priority.

T fecl that the key lies in the girls! educat-
ioh, As 1is oflen said, educating one girl is like educating
a family, Bducation does not stop with reading and writing
or counting, It carrics with it several values vwhich prom-
otes later to a healthy and better human soclety, as an
e¢ducated woman can play a major rolce in promoting education
for her children, whethor they are boys or girls, and this
can be visualised to sct in a snow ball effect.

T will refor to a recent report in the newspaper
"The Times of India! (New Delhl, Thursday, November, 1%th
1993, Page - 6), according to a UNICEF study tlow enrolment
of girls is characteristic of northurn plains and large
states with large populations below the poverty line with
sexism and fcudal social rclitions'. 1t slso says, 'ln the
north eastern states, although the enrolment ratio among
girls in primary and Upper primary classcs is very high,
the dropout rate is also equally high,!

Let us draw our attention to the northeastern
states, Accepting the above gtudy report, what may be the
causcs for the above phocnomenon ? Though the parents admit
their daughters in schools, how is it that they slip out
of the schnol system ? Answers could be many. Lot me think
loudly on this issue, Probably 1t is the pressures within
the famlly structure that plays an Important mle, the size
of the famlly being a key issw. . in the patrilineal families,
the girl in the family is made to sacrifice for the promot-
ion and progress of the boy in the family, the reasons of
which are highlighted of'ten. But when we think of Meghalaya,
where the tribal society is matrilineal, the reasons have
t» be thought of with more attentlon. Thought it is not
prominent in the educnited families, early parenthood with
guick succession of children scems to be a bit common. When

Joy, PO



tie namboer of children are large in a famlly, 1t is probably
fe ot by mothers that a girl could take care of her siblings
better, or could be of a great help in rmumning to the chores
of the family. Tt is here that Lhe formal as well as informal
ageneies should coneccrn themsclves to reach cducation to

such unfortun:te girls, dtrategles or models in this direc-
tion should bec oonsidored,

The fupprtant dssue in this regard le te bring an
awarencss among pcople for educatlon in general, and for
education of zirls in particular, It is the non-formal agen-
cles which can play a crucial role in this rugard,

I have thought loudly with tle experts in the
field wvho have assembled here, I Yope it will be of some
ugse in thelir delloeratinns,

With these few words 1 dnauguratce this seminar
on Bducation For All.
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t111te rate
half of out-of-school children live in 9 high population
countries 3 China, Indla, bPakistan, Rangladesh, Higeria,

Three yuarters! of the worlds!? population and

Teypt, Indonesia, Brazll and Mexico,
for ¢ona thicd of
out ol cchool zoing diildren, I1f Bducatlon For ALl 1s to

be achieved by 2000 as envisaged in Jomtien, a break thro-

Indin alone wiceounts

the world's illiterates and 22 percent. of

ugh must take place in these cowntries,

During the last three decades population 1n the country has
been increasing at exponential growth rate of more than 2
percent per annum. While the expanded educalilonal Tacillties
pushed up the number of literates in the country, il has not
been able to keep puce with the increasing population, Uuamber
of illiterates has simulteneously increased though at a dec-
lining state of growth. stitement of population, literates,
dlliterates of the age group 5 and over for 1961, 1971 and
1931 and age group 7 and over fur 1981 and 1991 is given in
Table I |

IABLE - I

Comparative growth of Population, Illiterates and lLiterates
during 1961 -~ 91,

YEAR AGE GROUP  POPULATION ILLITEH-  LITERATES LITER- INCRE-
: ATES ¢IN ACY ASLE 1IN
MILLIONS) RATES LITER-
ACT
—_— _ e ~ RATES
1961 5 and over  372.8h4 207 .32 10552 28,30 -
1971 - Do - 468 . 60 307.19 161,41 45 6,15
1941% 7 and over 581,78 ™0.75 241,83 41,43 6,98
1991*% -~ o - 6383 .1¢ 28.88 359,28 52.21 8,64

During 1961 71, populntion of the age group § and over iner-
eased by about 96 millions and the mumber of literates incr-
éaﬁed,by about 56 nillion, Thus the nwiber of illiterates
Increased by 40 millicn.
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* RExcludes Lssam census was not held

*

Exeludes Jamm & Kashmlr census was not held,

During the 1971-81 increase in popilation taking into ace-
ount estimates for Assam for 1981 was of the order of 129

million and the corresponding increase in population taking
in literates wags 85 million and that of illiterates it wis
L4 million. Taking into account estimntes for Assam for 1981
and Jammi & Kashmir for 1991 increase in populatim aged 7
years and above during 1981-91 was about 138 million and
literates wag about 120 million,
illiterates was only 18 million.
population and literates has been

increase in the number of
Increase in the number of
It shows that increase in
subgtantially high during
increage in the number of

these

decades but the

rate of

1lliterates has declined over the

three decadss, For the first time in 1991 number of litera-

tes has excceded the number of i1lliterates thereby taking
the literacy rate above 50% land mark,

TABLE - I1

Gender disparity in literacy rate is 2 higtorical phenomenon.
In 1901 while the literacy rate for males was 9.83 percent
it was only 0,60 % in case of femalecs. Comparative change

in literacy rates for wales and femoles during the last three

decades has been under

YEAR AGE GROUP

LITHRATES IH

LITERACY RATE

MALE/FEMALE

MILLION DIFFERENCE TN
MALES  FEMALES MALE  FEMALE LITERACY RATE

R (£ AGE POINTS)
1961 5 and over 77,9%%  27.58 40,39 15,33 25,06

1971 - Do - 12,0+ 49,37 45,95 21,97 23,98

1981% 7 and over 158,22 77.51 56,38 29,76 26,62

1991 ke DO - 229 153 129-75 ()14'.13 39029 2“’.8’4’

*  eludes Assam Census not held

e
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Execludes Jammu & Kashmir census not held.
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Stnee 1he bezinnin: of plamning, era [ndil has been striving
rovirus BFA . Siuncee inucpendence, the re has been a substantial
ihercase in onrolrment +t 2l levela of cducation, Bnrolment
AL the primary stage inercaged 2bout five fold from 19.2 mild-
Lien tay 101.6 milldon in 1991-92, the dncrease in the uppor
primary stage 1s e hicsher from 3.1 mitllon to W miltion,.

The grogs enrolment valioy of chil ren in Lhe age group 6-11
increngsad Prom 42,6 percent in 19y59-51 to 10,27 percent in
1992, Likewish, the gross enrvolment of 11,14 hais dncreased
from 12,7 percent in 1950-51 Lo 61,2 percont in 1991- 92,
While the eross enrolrent ratios (GER) at the primary stage
in the coumtry as a whnle and in most of 1lts states exceeds
100 percent there arc gulte a fiw gstates where the ratio is
congiderably lower. These states are Ubtar Pradesh, Bihar,
Rajasthan, Haryant, Jumu & Kashmir and Meghalaya, At tho
upper primary stage algy these states In aadition, Andhra
Pridesh, Arunachal Pradesh, Karnataka, Madhya Pradesh, Orissa
and Sikkim have GER lower tlan the national average. There
is thus a strong regional dimension to EFA,

From 1987 onwords India has covered both the UEE and adult
literacy. Thu approiach has been set up under the New Rduca-
tion Policy 1986 modified in 1992 with a focuss on UER Non-
Formal Hducation Adilt Literacy Girlts Educaticon and the
disadvantnged group,

It is evident in recent years, the number of primary schools
hac increased, enrolment has risen, zirls accownts for 41,7
percent of the enrolment in the primary s chool stage and more
then 200 districts are covered TIC, These are the good signg
f'or the countryt!s achievem:nt,

More offorts for BFA arc to be emphasised on the following
low 1Tlterncey states like; Ulttar Pradesh, Bihar, Rajasthan,
Machya Pradesh, Jummu & hashwmir, Arunachal Pradesh, Andhra
Pradesh, Orissa, Merhalaya and Dadnr Nagar flavell (U.T).
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HLUCATION 1I"OR ALL

Mobilising Political Support anu Community Participation,

gliri T, Mark
Jt. bLirectnr »nf Public Instruetion,
leghalaya

I'here ig no disputing on the need for education, All Govern--
ments arve commitlea to it, Housver when we are on the thresh-
held of the twenty-tirst eentury, the concept, need and expe-
ctation of the type of educalion we need varies from country to
country, RBducation Inr All (HF4A) meins, that ™e n~ne is left
1lliterate and uneducated", livery one is entitled to a minimum
level nf education which will enable him to develnp his self

es teem and contribute to the imprcvement in the quality of
life, Hducation For All is tuken to be synonymous with the
concept that ecducation is a {undamental right and is a critical
means for development, HFA in the conlext of India 1in general
and the state of Meghalaya in particular whuld include univer-
salisation of elementary education, eradication of illiteracy
and continuinyg education. Constitutionally the country is
oomltted to provision of primary education. Article W45 of the
Constitution reads, "The state shall endeavour to provide with-
in a period of ten years from the commencement »~f this Const-
itution, for free and e~rmpulsory education for all children
until they complete the age of fourteen years", Even after b
years, we have found that a large number »f our children are out-
side the school’'system and half «f the papulation is illiterate.
These are strong indicators that political support and community
participation was no ¢cmmensurate with the commd ttment we made
on paper, ‘

Iliiteracy and universal access to elementary education are in-
terrelated problems. Ensuring universal elem ntary education
to all the children would gaurantee that the future aduli pop-
~ulation will heve no illiterates. Making lLiterate the present
day adult illiterates will accelerate the process of eradica-
ting 1lliteracy and contribute to the cause of universalisation
»f primary education, Hence the gencral issues in EFA  are



(1) ensuring all children of primary school age have aceess
to education (1i) ensuring such children enrol in school
(31i) retaining all children who enrol in school for the
full course (iv) ensuring those who retain achieve a min-
imum level of learning (v) providing appropriate education
for all out-of-school youth (vi) achieving universal adult
literacy (viil) providing contdnuing education facilities
for all (viii) improving the quality of education and (ix)
creating supportive learning envirvnment to provlide educa-
tion for all,

Universalisation of elementary education 1s therefore now

a matter of urgent national concern and the national effert
need to be directed t» achieving this goal in a gpecified
thime frame,

The deflciencies at the elementary state of education are
to be a considerable extent a consequence of inadequate and
injudicious investment in education. Sometime even the avai-
lable funds are not alloted according to Lhe needs and req-
ul rement. of the priority areas,., The reglonal imbalances are
often dur to political and other congiderations. Much of

the demand for educational expansion could be viewed as an
expression of consumer preferences, 8ncial status has been
asgnciated with eaucation and some took it as @ mean to es-
cape from mcnual work and solling one's hands. In the contexdp
of EF4A the agsumption that education is the acquisition of
knowledge and the pursuit of research has to be corrected
and view cducation as an invegtment in human resources.
Bducation cannot be treated ag a closged system, 1t should
be regarded as a subsystem of the wider society, having in-
terfaces with the ecorniomic, political, social and cultural
demains, Actions should be planned taking into acceunt all
these domains. It is here that political suppert and oommu-
nily participation is much needed,

Mobilising resources anu allccation of tlese resources will
depend solely on political suppert while eommunity partici-
pation will ensure optimum utilisatlon of the resources and

-10~—



the Infiastructure cre ted, Compared to the advanced ana
deve loped countries, the investment in education in Inddia

is far too less. In 1990 - 91 the percentage of budgetted
expenditure on education to total budget (revenue account)
is only 19.,9% and the state tigures range between 10.1h
(hadra & Nagar Havelil) to 42.3% (tina). In Meghalaya the
percentaze is 19,35, Unless resources are mobllised and

the political leadership are convinced to earmark more

fuils and etforty in elementary education and adult eaucation
programme s, the EFA will continue &, evade us even by the
end of this century. Many villageg are still without schoo-
ling facllities and many ef the existing schools lack the
basic infrastructure like building, furniture and nther
basic teaching - learning material, Pclitical suppnrt would
not only mean mobilising resonrces and allocation of those
resources bul agsistance in the prggmitic utilisation of
those scarce regources. Political consideration and party
politics should not dominate in the selection of area for
development so that regional imbalances are reduced but
development of valued human resources should be our consid-
eration. The sector wisc allocation of fund should not be
based on the demand but on the need, The ten percent cream
of soclety usually get their way of diverting resources to
higher education at the cont of nincty percent who are deprived
even A basic elementary education., Political support in all-
ocation of funds 1s very much needed for the success of EFA.

I.iteracy programmes are hasically mass programmes and for their
success active community participation and suppsrt are indis-~
pensable, Community participation is also necegsary in building
up awareness for education and creating a favourable climate
for promotion of parental education., The problem of non enrol-
ment of children in areas where schooling faecilities are avail-
ab.e and thelr retention in schools is basically parental att-
ltude and committment to education. Comtinuing education and
~xposure to its benefits may help parents who could suppori

and assist the schooling of thelr children,

-]l



The achievemont of EFA by the year 2000 A.D, will depend
on the urgency the country takes on 1its education agenda,
This would requirc the wnstinet support of all political
parties and .the generous participation of all people 1In
the community,
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BOUCATLION AND_BOCTAL oHALin 1T HIZORAM

B. Liddtanpuis
... NEIU.

Introdugtlon 3

Mizoram is a mountainous replon which hecame the 23rd stite
of the Indian Union In Februapy 1987, The state 18 sandwlch
between Burm@ in the enst and sourth and Bangladegh in the
west. Mizoram occupies an arcva ol greob strategice lmportancc
in the North BEastern corncr of India, Tt has an internationsl
houndaries of 03 Km with Myanmar and 306 Km with Banglodesh,

The Mizos came under the influence of the British Missilonaries
in the 19th century and now 83.81% of the total populution of
Mizoram arc¢ christians, The Misslonaries ushered in the wri-
tten language by intiroducing the Romin script for the spread
of education among the Mizos.

The word Mizo is a gencric term and is used to mean hillmen or
highlanders. According to Zatluanga, the Mizo tribe can be
divided into seventeen clang namely; Lusei, Halte, Khawlhring,
Khiangte, Chawngthu, Ngente, Chawhte, Renthlie, Pautie, Tlau,
Rawite, Zawngte, Vangchhia, Punte, Hnar, Pawl and Paite, Again
these clans has subelans ancg brances.

Language

Mizo dialects are comnonly grouped among the Tibeto-Burman
group of languages. Luhlian or Mizo tawng is used As a lingua
frinca by different tribes and clans of the Mizo people and it
it the state language., Mendus and Lewis described it as mono-
cylIabic words of one sownd having totally different meanings.

Bducation and Social Change

While looking into the rule of education in bringing about
¢chinges in the Mizo society, it is imperative to menition the
role of westurn chrigtian Mission rics who introduced the formal
gsy=tem of education in Mizoram, Jt may be mentioned here that
there was no formal educntlon in Mizoram before the coming

of the Christian Missionaries 1n (894, 4t this time thercv was
no alphabet and no literaturc whatsoever in the Mizo language,

-] 3~



The Missionarics first .ael was to open school. Thcy>started
learning the Mizo language ana reduced it to writing by
adcopting a simple Homan script with a phonetic form of spe-
Lling. They then started the first formal school in 1896,

The Misgionaries begun their work of proselytising the Mizos
into Christianity by irtroducing educetion to them. It can be
said that cducation was the base created by shem for the
sprerd of christianity.

The Christinrn Mlgsionariles did not ohly preach the Gospel

put they also introduced the system of learning and re:iding,
Somn after, the Mlzos beg'n to realise the value of cducation.
The newly cducated were very anxious to pass on whut they
learnt, Thus thosc who had learnt only the alpl:nbedl passed
on the knowledge to others., Lloyd, 2 pdoneer missionary sadid
that many youths who were found to have the facility of
expression and 1llustration were sent on failrly langthy
visits to various villages. They brought the sediments of
education to people who had never scen a book. Morcover, each
new converts! ambition wnas to be nble to read the Bible and
the hymn books prepared by the Missioanries, Sunday was devo-
ted to learning the seript where adultyg learn to read and

write,

The aim of the school was to give knowledge to the christian
community in thce development of its character during the early
years and to prepare them for teaching when more schools would
be opened, In addition to the usunl subjects dealing with
general knowledge the boys were told how to be independent,
self-sufficient in every posgible way. Apart from the regular
school many Mizos learnt reading and writing privately, Those
who had lenrnt only Lhe Aalphabct passed on the knowledge to
others voluntarily with true missionary zeal., As n resulb,
only 2 little over a generation Mizoram had nvery high perce-
ntage of literacy which is B2.27 percent surpassing in India
only by Kerala,

The new cducation had greatly affected the Mizo traditional way
of life nd change thelr outlook to a great extent thereby
racing the wiy for 2 n.w lease of Life of the Mizo sociecty.



This has brought in new concepts, new values nd new idens

In the minds of the commmn people, With the growth of a nuber
of beneficiarics of chrigtianity and eduention the people!s
agpliratisn for cvolvine new power cquation started galning
momentam, This ultimatcly lewd to Lhe emergent of Intvﬂllig~
cotsin in the simplc emmelpation tLhrouph snlaricd jobs,

prof gsionals, trade and ecommerce, They wanted frecdom from
the chicf which was finally o lished vnder the Acguisition
of Chicfs Righls Act. of 1954%, In this way the cducated
clltees, having politienl congelousncss, nob only endeavourod
to abolish the dnstitution of Chieftainship, but als . cont-
ributed lots In the restructur:tion of the entire social ste-
uctiure of the Mizos.

Activitics and_Achicwyemenls to mike Mizoram State a totally

literate Statg.

According to 1981 census litcricy percentage of Mizoram was
59,88 and her position in respeet of litericy among the Indian
states wns fourth, During 19(1-1991 a commendable achicvement
had been made and the literacy percentage had been jumping
upto 82,27 and the state hergelf, thereby occupled second po-
sition in tha literacy rate of the country. The dopartment since
1999 switched over her policy fn'm centre-based approach to
each~one-teach~-one scheme which paved a good way for rapid
progress in literacy and as a result of which Mizoram has now
achieved 36.00% of literacy - (Jime 1992), The Mizoram Govt,
has beeun trylng to achieve total llteracy by the end of
1993~04 and now t o circles vizy; Sialsuk Circle in Aizawl Dist,
and Hnahthial Circle in Lungled Dist., to achieve total llter-
acy. It may also he mentioned that 138 villages have so far
deczlared them-selves as totally literatc villages.

2a

Posl Litcreay Programme/JSN

In crder to facilitate Pnst Literacy and Continuing Edueatlion
for nolitcr«tos 1 cirele Adult Educotion Centres, 79 sub-
ce: tres and 38 JSIF have been run all over Mizoram, ‘To cach
"of these cenbres i small library has been attached. Nimbers
of Toonks supplied to these librarics is 2,56,0°3,
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During this period, 7 trainees undergo training in carpentry
in the vocational training school. All of them completed the
course guccessfully, It may also be mentioned that 47 learn-
ers came out successfully from the two experimental schools
at Phullen in Aizawl Dist, and Tuikawi in Lunglei Dist.

3.
Involvement

To look after the implementation work of adult literacy.
Village Adult Educatlon Coummitteses has been formed in almost
all villages, All teachers working under the school educat-
fon have been involved in this work. The contribution and
participation of Church organisation, N3S, NCC (students)
Volunteers, and Voluntary Organisation are worth-mentioning.

b,
Campaign

Ag the Govt, of Mizoram has heen trying to achieve total
literacy in Migzoram during the current year Literacy Camp-
aign have been conducted all over Mlzoram and almost all
villages have been visited by the Departmental Officers and
field staff, Bufficient teaching/learning materials have
been produced and distributed to the learmmers, Audio-Visuals !
aids with 16mm Cine a Projectors P.A. system, Generators
TVs, Video Cassettes players, Radio & Tape recorders have
been used to lmpart awareness and for training programme,
These equipments have also been used for Mass Literacy
Campaign.

5.

Involvement of Teachers

The Govt, of Migzoram has made it compulsory to all the teac-
heres under the Directorate ot 8chool Lducation to involve
actively in Jiterary rcampaign, Negligence on their part can
affect the ACR, transfer, recommeundation for National Award,
alletment of bullding advance etc. As 2 result every Govt,
gefiool teachcrs are actively involving themselves in this
*.C Programme.
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Involvement of NGOg

In ilzoram the percentage of literary has been enhancoed duc
to the inllwnce of Christianity as well as the dynamic work
of TG0s namely; thc Church, Young Mizo Asgociatlon (YMA) ,
Mizo Hme ichbe Insulihkhawm Pawl (MHTIP) ete.

As part of the ogpel conternary celebration to be held on
114 Janmary 199&, the Chureh hasg toaken active step and work
hana in hand with the 3tate Governm nl Lo achieve Total Lit-
eracy during 1993-9k,

The Young Mizo Assoclation (YMA) which was eztablished in
1935 with the object of carrying out social wconomic and
political activities, Iven though YMA iz not a polilical
party, it can rightly be claimed as the fore-runncer of mod-
ern political organisation in Mizoram, YMA is the only
social organisatinn vich sets norms and conventions for

the restructurisation of the Mizo scelely and initiate
changes according to the need of time. is such, the role
of YMA in TLC is also worth mentioning.

It 1s also learnt that the Womend! Organisation namelys
LMizm Hmelchbe Insuihkhawm Pawl (MHTP) is now taking active
part in promoting literacy in thc state of Mizoram in co-
1llaboration with the 3State Fducation Department as well as
the Soclal Welfare Department, They initiated programmes
by teaching the neo-literates the art of knitting and
sewing as well as various programme on child and nutrition
and hygiene, In this way the NGOs are doing tremendous work
in the field which has help to prorote literacy percentage
in Mlgoram, Fvery Mizo now hasgs a strong conviection that
cducition is a key to development.

The following table shows ithe progress of literacy in Mizoram.
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able progress of Literacy dn Mizoram (1901 - 1991)

YEAR TOTAL POPULATION LITERACY PERCENTAGE
1901 B2 , L 34 0.93 '
1911 91,204 3.98
1921 98,406 6.28
1931 1,24, 4Ok 10,71
191 1,55,100 13.48
1951 1,96,202 31,13
1961 2,260,063 W, 00
1971 3, 32,390 53.77
1981 4,93,757 59.88
1991 6,89,756 82 .27
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LANGUAGE EDUCATION IN HMULTILINGUAL 30CIELIRS 1N INDIA

WITHL SLICT AT, REVERIICH 1D MEGHALAUA

t'hitr. Datta
Rerder
CLEFP L RCOBNTRE
shillong
iﬂ‘RL)DUCTJ.O N

Lnaguayge flucation is an lmportant aspect of the ascheme o f

i%ucation For All, particunlarly in - multdlingual

pls ia s0 because languayg:: Lg both

soctieties,

a Subject for study ag well

Fthe nedium of instiuction in elucatlon, mnd in multilingual

;cie tdes selection off the me Wlum 2 £f instruct lon and the welghtabye

be quven to study of *other languahe: pos~s peculdar problems,
Y J 2 ]

ds [ aper addragses issuas related o multll ingual and mul ti-
|

i‘.ltura?. India with special relercncc to Maghalayae

E LI wald like tn male it 2lear In thoe beginning that LANGUACGE
L

UCATICN is mot to be confused with NMaNGUACE I EDUCATION, By
hgulg-;,E('luc;:_g‘tioQ I mean systematic instruation and training in
nguage learning and of Ficlent use of L.onguage tn p};rfb rm vhrlous

b/‘ to day soclal, wcadendc and offilclal functions., Language in

‘?uca_tj:g:p, on the othe; hand, has greotor implicrations for sele--

ion of the medium of instruction and choice of

languages to be
ught and l1camt in schools and osllegess  The two issuas are,

" courve. closely relatnd, and thoe problems of padagogists is to
i:ﬁro that 1hoe lancpuuages tauaht, leavnt in academic institutions
1 the methods adopted for teaching thase languages prepare the
ArNers

for etficiint use of language in which ever field 1in
sicty they hawve to Function,
X

The foaus of this paper is on language education in Meghalaya
the wider paerspective 90 ithe multilingusnl scenario in the sub-

tinent. In the complex multil ingual situ-tion prevailing in

; country, Languige Education in Maghalaya, as in most of the

er statew in *he North Bastern Reglions, pos:s peculiar problems
t needn sapecial consideration.
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Thig paper beglng with 2 revicw of langui:  ewue:
ation dn Indin to place the Meghalayan situation In propor
higtorical parspective, TL then joes on to discueg bthe spec-
I1ie probloms of lancu ge cducatlon in Meghalaya wilth refer-
tnee to the changlng socinl context and conds with a propogal
for gradual bi-lingual/muitllingual edueation that wmay Lead
towards solubtions ol some ot the mijor :ducationszl problems

in the stiles,

SOCIAL CHANGI:: AWML LAMGUAGE EDUCATION LM INDAA 3 A HISTE ICLT

Phpiisamite

Though in Tndix almost cvory indlvidual is a bil-
inguad or maltilingual tle g stion of langnagse cduceaticn did
not reeccive much attenticn till recently, On reason for thnis
is that in the multllingual soctléles in India, wherce differ-
ecnt Janguage communities are in close centact with one snother,
languages are learnt casily s«nd withovt »ny formal instruct-
isn or training in natural ¢ mmunicalion situstions. Ancther
reason is that in the hisborical past, literacy anu academic
parsuits were confined to a gl il ceotion of the society,
and the medium of Instruclion was alwiys the state-languase,
which was of'ten a feoreign languwe e such as Arablce or Persian

o OT the classical Ianguaze, Sanskrit,

It was frmm the late edghtoenth century onwards,
when the British had taken control of most of Indla and grad-
ually established firmly the British Raj, that the guestion

of language cducation became a major igsue In the ficld of
education. We all know of thc great controversy between the
Oricntalists and the Anglicists over the education policy to
be followed in India. As Chatterjee (1976) points out, when
the British camc to India they found in the eountry a wide
spreaa system of elementary and higher cducation, of which
the former was mainly practical and the Jattor mainly litee-

5 ary, Philosophical and religious. Bubt during the period of
transition from Mughil v British rmule that educational
sys=tem had come to deeny., In the initial period ~f ihe
Briti:h BaJ nothing like a new education policy developed,
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Wirren Hastings (172773 ) CGoverncr—dGencral «f the lhen Kritsh
realms in Tndia, whom Chatteriee deqeribes as a gort of Tndia-
nlged Wnglishman, founded 2 Collurte ab Chacatta to prome to
Orientil scholarship, In the 18805 the Orientalists an {ho
Rritish iaj became quite 1 pow vrful volee, WLITiam Jones
(174%6-94), rencwnod scholar and regearcher, who introduced
Sanskrit t» Burepe, was -nc of the plonecrs ol Orientalism,
Ther. were various otle r scholars in bng Lind, Franeo and
Germany caer by explore the rich rog urces of Indian cilvi-
lization, In the meantime, another poweriud school of thousht,
wig gradonally developing from 1790s onwards in favceur of
Europenn LKduecation and introduction of kEnglish in India. The
pressure for Hurcpean education and introduction of HEniilish
in the an~ademic field intially camc from Clapham Bvangelists,
notably Zachary Macaulay, Willilam Wilbcrforee, Samuel Thorton,
and Charles Grant, Loter many (ndian intellectunls, the most
important among them boing Raja Rammohan Ry, supported the
Anglicists. In the controversy boetween the Orientalits and Ang-
licists, the Anglicists ultimately won, (Chatterjuc 1976 :
L-27),

| The credit of successfully introducing En;lish
Education in Tndia at the ofticial level goes to Thomas Bob-
-ington Micaulay, who came to India in December 1834 as a
mnember of the Governor General's Council, Macgsulay's frmous
Minutes with lts recommendation oi the filteration the»ry is
well known, While the academiclans and intellectuals were
engaged In thils controversy, imperceptably and without much
aido, the English language was already transportcd to India,
and guietly pc rvaded cifferent scetions - f the Indlan scciety
at different levels and the proceds of being enrooted deeply
in the Indian soil had already begun, ultimately ziving rise
t- what 1g now often referred te as different varicetics of
Indian Bn,lish,

The re 17 no record of whern lin 1lsh wig first intr-
oduced in India or how it came to be Llearnt by the conmmon
pcople. The enrliest record «f the spread of fnglish in India
we have 1s an essay by Schuchardt {(1889) entitlcd " Tndo

English", In this easay, Schucharut makes n distinction
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between the "Indo-BEnglish' of the Fnglish and the "Indo -
English“ of the BEngzlish and the "Inco- iglish" of the Indlians,
which varles more or less in accordance with the various
Indian lLanguages., The “"Indo-Bnglish' of the En:lish is British
English interspread liberally with words nnd phrascs {rom
different Indian lanjuages, particularly Hindi, Bengali and
Tamil, that the Sahibs picked up from the native labourers

and servants. The Enzlish "gnahebg" often adopted the Inuian
Indo-En  lish of their gervants in rder to ensurg that they

were properly understood by their servants, To quote an

4

example from Schuchardt

Thus an Hnglishman wishing to assure

himsc¢1f that an order has been duly

executed, asks, 'Is tham gono Jone

finished, Appon!'? ana Appoo replies

in the same elegint phraseology, 'Yeg,

saire, 11l donce one finished whole!,

The Indo-Fn.;llsh of the Indians developed sevo ral
varieties gome: o f which miy be rernrded As Inaian - En:lish
pld:in, gchuchardt describes several varicties of Indo -
Engslish of the Indians, Of these, "Bubtle r HEnglish'" of native
servants working for Funilishmin and "Boxwalla Bnzlish" of
paddlars wo went from housc to house to pedule thelr warcs,
may be regarded as varietics of Pidgin. He goes on to des-
cribe the "Chee Chee" English spoken by Anglo-Indians which
wis looked down upon as clstortea lunglish disapproved anc
looked down upon by the "Puckna Britich Sahibs" who wanted
to maintain the t'purdty! of their stancard British finglish,
Another variety he nentions is the "Baboo kn.slish! that dev-
eloped among the Bangali Babong or clerks in Cilcutta, Those
two varletles cannot be rezarded as Pidgins 2s they are not
ueflcient In Voeabulary and grammatical riudes, Apart from
these varicties of Indian English, later researchers rafor
to rezional varleties of linglish as well, 1 will only quote
a fow Jokes from Mchrotra (1982) to illustrate differcnces
in these varietles.



1. "A Hengali spoakor neo annoyed his Punjabd nel hbour
by hidg enquiry "Doo you have T.B."? What the Spooakoer

sctually meant was Lo oyou have v 1LV, (sotavr
2 At o dujrmatl wedding ... n o amouncerlent was heard

from the mierophoine,, "The snikes 2re In thoe bolaV,

Tt crealel panie nman ; the cucsbs, "Which hole?™ wag
the unspoken hystorienl guestion. Thoere wag a seranble
tor the cxit until sgomeone cxpliined that the messnge

was, "The Snicks v in bhe hell",

Tt dis not the purpysce of this paper to desceribe
the forms anda functl ns o1 these varicticg of Bnglish, This
algression was meant Lo cmphosize the fact that Micaulay's
"filteralion theory" wos noither nocessary nor applicable
in the Indian situation, Of thc thrcee channels throush which
Bri:lish spread in Tnudy and egtablish.d firm roots, viz, tli
nissionary endenvour, the zovernment cduerbion policy of the
British Ra] and informal cncountaors throush daytb day busi--
ncss communidcation, the flrst twe nay be said to have dmpl-
ications for Tanguage doucatisn, whoreas the last confirms

“the gtatement that in multilingual Incin scecond 1ap;un es
may be easily learnt witheut formal instruetion and training,
The question then naturally arises "Showld Languacte Baucoation!
be an essgential part of the scheme of "hcucation for Al1",
The answer is an cmphatic, "Yes " The rcasong for swgicsting.
a new schemc for lan uvage educatlen and the mocalities of
implenentation in Mephtlay2 will be aiscussed later, Boefure
that it 1s necessary to review the gocial changes that come
about simultanedusly with the spread of English in Tndia and
their dmpact on Ianguaze lenrning/teaching and langua.e use
in the state.

1 will val elaborate n the social changses that
took place simaltanecusly with the spreac of English for the
cbvioug reason that Lhoy are well-known, Politically it is
assume d that the sproad of Enslish in India along with the

astute British stitce-mentship, ceontributed a great coal



more or legsg secluded, except for ceerasional contacts with
the fmmediate neluehbours, atbracted, along with the .nglish
employees of the British Government In Indin and Forelign
Miggsionaries, aflilurnt people from obther states of India,
This influx of peoplc proved Lo be both a4 boon and a curse,

Tl ecan be remroed as a boon because 1t opened
the doors to educational, economic and political deovelop-
ments, flowever, in course of time, the hilkl pecple felt
Lhreatenad thatl. the dnilux of people from obther language
comnunities and cultureg may Jlead to loss of the distinet
identity of the hill lLribeg. OF the priblems and prospects
mentioned ahove, the purpose of this paper is to focus on

the languare issue and language educstion,

B: fore Meghalaya acquired Statehood, the native
inbabitants of the bill districts of Khayd and Jaintia ana
Garo H1lls comprised two major languaze cemmunitbties, the
Garo spenkers and Khasi speakers., If we take inta ennsid-
eratlon the various dialects cf the two languages, for
practical purposes, the community may be regarded as mult.
iliﬁgual, even it we do not take into consideration the
other languace communities who later established their
habitat in thesc reglons.

PROBLEMS ANU PROSET F LANGUAGE EDUCATION IN MEGHALAYA

Refore the natives of these hill rcgions came
into centact with forelgn missionaries, an oral tradition
was followea in teaching and learmnming of practical skills
and for religlous and cultural studies. It was in the 1830g
when the British first occupied the Khasi 1dlls that the
Londounr Missionary Hociety epencd the first schools in Cherr-
apunji. "he misslonaries, in their enueavour tse educate the
common people, flrst introduced the written script, After
an attempt to introduce the Bengall script for translating
the New Testament by Willlam Carey, the welsh missionaricsg
adopted the Roman script for transeribing the Khasi language,
Thus, literacy and thyg modern system of education was



introduced in the hill regions. This helped greatly to enrich
the tribal languapges, Subsequently, rich resources of wrliten
Jiterature began to develop in the tribal languages.

As Shillong was the capital of Assam under British
rule, many schools anu colleges were established in ghlllong
and in the surrounaing mini-towns. '1'he medium of Iinstructlon
in most of the Schools wad English as English wag the lenguage
that led to prestige ana social anc economie prosperity, But
a considerable number of vernacular medium Schools were also
egtablished to cater to the need for education in the mother
tongue, The medium of instruction in these schools were not
only Khasi and Garo, but Assamese, Hindl and Bengali as well,
The medium of instruction at the College and University levels
wirg, and atill is, English for the nbvious reason that impar-
ting higher educatlon Eo such a complex, heterogencous lang-
uage community of students is neither teasible novcost -
effective,

Howsever, the establishment of two types of schools,
- the more prestigiou+ HEnglish medium schools and the verna-
~ular medium schools led to peculiar problems for the learners
that have nol been tully investigated, In this paper, 1T
would 1like to highlisht some of these problems that have been

¢ntirely overlooked so far,

Firat of all, we must remember that the problems
arc not pecullar to Meghalaya, but a strong colce has already
been ralsed 1n othi r parts of the country as well against
Inglish medium schools, for creating a dichotomy among thoa
gtudent community. 1t is assumed that the more affluent sceetions
of the society send their children éo English medium schoo Ls;
and the students In th:se schoolyg enjoy privileges and better
Job-prospects. 8o agitators insist that English-medium
schools should be done away wilth as they tend to widen the
gap between the "have-ulls" and Lhe "have-nots', Personally,

1 don't think this is a serious problem, asg cxperience ghows
that bright Intelligoent vouths from any section of soclety can
find ways «nd means to achicve thelr wmbitions and inyone who

-
wauts to, can acquire 1 good command of Bnglish, sSome of our
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tgrond-father and greategrand fathers wao studled dn villagoe
vernacular medium schools, 1 Lhink, had a much belter comm-
rand of Hnyclish then some of us who bitve hid all the privil.

legrg of an English medliuwn educatdon {om the start,

The second problem that the two types of schools
croate for the stucent community, which has not get surfaced,
T teel 18 1 much more serlous issuc {or concern, 1 teel Lhat
bolth the seetions of the student community, that 1is, thuse
who enjoy the privileses of an English medium education and
those who study in vernacular medium schools with English
as onc of the subjects for gstudy, are deprlved in different
wayo, The affluent sections of sogiety, as already mentioned,
send thedr children to English medium schools from the nur-
sery stage, The result is that tliough they learn to speak
the mother-tongue at homa, many of them, mrbticularly in
the North-Fastern states, are not lLiterate in the mother
tonpuc and are reluctant to study the mother tongue ¢ven
as a subject in schnol, The rasuit is that they beacmme cut-~
of f from thelr own cultural heritage, On the other hand,
as they are not part of an exclusively English-speaking
community with a distincet eulturc of its ownh, they tend
to hecome aliens in their own society, The problems of
these so called "privileged" sections of the student comm-
unity have not received as much attention 2s those of the

"under-privilegea vernacular mediun' students,

Apart from the fact that the vernacular medium
school students may be deprived of equal Jjob opportunities
with those who reccive an Tnglish medium education, they
also face other problems that go unnoticed. As I have alre-
ady said before, there has béen no tradition of language
tcaching in India, apart from fteaching of classical langu
agcs through direct oral discourse with the Guru. The teac-
hing of Hnglish has rceceived much attention in India from
a period as enrly 8 the cighteenth century. Howatt provides
evidence that as early as 1797, John Miller had published,
The _Tutor or A New English Bengalece Work, wgll ndapted to
trach The Notives English (Howatt 198+ : 68-69), Liter, in




the 19208, Michacl west had undertaken considerable research
to produce his New Method Readers. Subsequently, we have tried
cut v ry approach and Method - The Direct Method, the 3tru-

shural Approach, 2nd racently, Prabhu's research on Communi-
¢ hionnl Longuaze Teaching - that have been developed in the
Taelish Speaking West or in our native soils. Comparatively,
fo i best of my knowledge, no major project has been thhken
un In India for teaching tlie modern Indlan vernacular langu-
areg, The agsumptlon geems to be that i1f the learners are
taught to read and write In the mother-tongue, given instr-
uction in formal grammar and made to study classic literary
test in the mother-tongue, they will become effieclent users
of" the language in any field af discourse., I believe that
this is a wmilsconception, Michael West's research findings
indicated that basle literary skills in Bnglish could often
be acquired much more repidly if the children were literate
in thelr mother-tongue; and training in reading in Bnglish
helped to improve the rending skills (the mechanics ef
reading) in the mother tongue (Howatt 198+ 245-250).

Apart from this evidence, as a teacher-trainer,
I have often heard complainls, both from teachers of English
and verpacular langw ges, at workships and training courses,
that the teaching of English as well as the vernacular lang-
uages 1s adversely affected hecause we do not follow the
same methods for teaching thege Jlanguages,

TOWARDS A SOLUTIQN TO THE PROBLEMS

The official languige pnlicy attemptls to solve
the problems of language educatlon throughout the country
by introducing the {hree-language fermula and recommends &
gradual switch from Bnglish medium to the reglonal hnguage
as medium of instructlon even at the Universily level,
Thege recommendations have not been very successfully im-
plemented in other states and is absolutely not feasible
in the complex multllingual situation prevailing in Meghalaya,
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The recent decigion of the state wpvernment to
recomend the nmother tongue as the mediwm of instruction
uplo Clazgs VI and then to switelh over to the Enellsh medlum
for hipler atndivs e o be move Hlkely to eater to the
needs of the helerosin oo langnee ccmmundty in Meghalagn.,
However, this reesmn-nontion heg been loo hastily implemen-
ted, posing probleme Jc¢o b oth stuwdents an! tewchers to switeah

ove rr b JBnolish me ldw udaenls wiltto  sny preparation,

The soduticn Lo thils current prob:lem gcems to
me tu adopt an adequate model of bildngnaal edycation. [T may
be noted that a model of hilingusal educalion has already been
introduced in Contral Schoo'ls where coertain subjects such as
Mathematics and Sehenca are taught through the medium of
English and other sub:joct: such as the soclal sciences thr-
ough the Hindi medium, This model doer not solve the proh-

lems of "mothor-tonue education™,

Three modcls of bilinguald education developed
on the basiy of reseorch In Ameriea and Canada have been
des~ribed by Ambert and Melendez (198%), viz, Transitional

Billngual Programme, lLanguage Maintenance Bilingual Progra-
Mraes, ~nd Enrichment Bilingual Programmes. To cater to the

needs of the students in multilingual Meghalaya, T think

we will have to evolve a model combininz the prineciples of
the Transitlonal Progranmes which recommend gradual truns-—
ition from other-ton:sue to Bnglish and the Language Malnte-
nance Model to espouse pluraligtic education in a pluraligtic
soclety from Class VI onwards,
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EDUC/ TION _KOR _ALL
(SOMls_ PICTl0sL  SUGESTIONS )
'y, Jugeph ClLlic, 3.0 K,
girce tor

ton Bogco Youthh Contr.

Coddows 210 8 e procticeal poivhs which eonla enable

[

Ny bl i for- LLY PLlen ase ot bory hesdwaly in ruaenl

aredg capceially,

In a tribal sct-up, the institobion of Lhe Vi1 Laze
Meadman/Vitdae Blders wiclds sreat authority in the
Villa e, This bodns the cnse, the village hencman/
eldoers shonld ho bekern dnty conficentas for 2 smoothor
rounping of the Plon,

a7, L1 the start of ¢ .ch schindantic vear, they should
be ¢ ntbmetbod with the fesl of evvreylng cut a4 sur-
vey in thedr yespective villaes., in oruer to find
out the nurb r of chilaren who showld start sHing
Lo achoonl., They should put vressure throush pers-
wasion on the parents to gend thely chilaven to
schoo'l,

b, Villaye heads/elders should be actively responsible
for the smonth running of the school, In practice,
scholastic problems as they mme during the year,
should be referred to them, as far as possible,
This will make them understond that the school is
thedir concorn as well, Besioes this will strenghten
the: hands of the teacher and enhance his/her aut.-
hordity in thoe schaeol,

Parcnts need to undorstand the impertance of sendin:
thelir children to school, With this in mind, oceasional
meetings for parcnts should be orianised, English-

tened parents wil! help diminish the wastuage of dropouts
whlch is rather high.



Ville, e school-tcchers shoulo b Jiven a bhorough
training and periosdical r freshe» coursca ghoula be
organised tor them, Thie will help mwake thoeir teachlng

more appealing, ' '

Textbonks should be thoroughly reviseu ind relevant
topics be Inscrted (pollution, women, child labour,
personal hygicne, ctc.) The pres: nt-day textbook

presentation format 1s fa: from appealing bto young
ninds, Noto the poor type of paper used, the print
proper, indistinct plctures ...... Money spent 1o

improve this poor presentation is money well gpent,

Education shoulint't be just textbook ovriented. It
should be practienl as well, Thus children should be
trained to clean up thedr villazey sce that water
resource meant for drinking purposes are not pollutec,
rubbhish 1s <igposcd of in 2 sultable places, cte,
Children should be mide to feel proud that their

villase gracually lakes a cifferont look.

The novel 1dea of havin, cvenin: stucy for at least
the hither sectlon of s udents should be ziven a falr
trinl, This coula be for 2 oeriod of Hne hour daily
unccer the personnl supervisinn of the teacher. This
need 1s fult as children do net ind a conducive '

1tmogphere to stucy 1t home,

Nowndays, drames “no Pleys, Play = very important role
in present dny edueation, Relevant topies (dIntegration,
the role of womn in soecicty, cte) should be taken up
and gtaged villago-wise,

Present-day villa e educatinn still lacks the support

of' 'mdio-visunls. The excuse thal many villages lack i
electricity fncllitice is idrrelevant s portable scne-
rators arc available and should be supplled,
"‘-‘"&-.W'S'-Z‘-Gﬁh"'"-.ﬁ"""'ﬁ""‘:
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The purehas. of textbooks peses 1 s rious problim in
rural areas, (ue t the poverty of the people, who are
unable to 8ot money 2asioc for the purchise of the s amc,
The. i e of = testhook Lonaing tibrary should be bricd.
These texthooks, 1t is btru , will not last for lono
hut,, uncer the careiul supcrvision Lt the teacher, the
ohdloren coule by bhushb how to uge textbooks without
damaging them irreporiably,

Teaghers cuployeo dn rural wreow should be offernd bot-
ter incentives sc ng Lo make tien more interested In
teachings. It is a known scceret that teachers coming
from town arcas arc unwil Lins ke 2o and teach in rural
arcas ng, by wing so, they will miss go many facil-

itdes (TV, films..,..) which are aveilable in town,

The cntire dssu: of exnpinstiong, at Jeast in the early
stapges of schoold, «houle be scriously examinec s the
present system of exrwlonblons losves a lob o he ues-
fred, fhouvle we vot rather o fthrowh promotions on

tlie basis of the child's H>erformance thoroughtout the
scholastic year 7

The phencmenon of sin lo teichor schools in rural areas
should be tockled without delay as this system of runn-
ing schools rencers bteaching ineffective, leads &) in-
Clselpline and nmnkes teaching very boring and unattr-
active, Part »f the hizh dropouts r:t¢ 1s due to this
wrons: approach,

The supervision and inspection of schools in rural areas
leaves muceh to boe cesired, as o result, you get teachers
who habitually ¢ late to school and later dismiss the
ciiildren veforo time, un hordly any tenching or abscnt
themselves often from school,

Viry often schonl-bulldinizs proper in rural arens are

for from appedding, wbually, the sehonl should be the

.
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contre of attracuiny in ony givern village, Tt should
be attractive to the child =0 as b enable him/her

to go willingly Lo sechool,

At the early stages of cdueaticon uspeclally, sone
incentives should be there for chilaren to cone regu-
larly t» school, Thus, frr instanc, ¢ hildren could be
told in auvance on the flrst aay of schonl, that their
regular altenaineo at school will be rewairced 2t the
enc of the year, Trom time to time, the teacher may
necd to remind them of this,

The physical health of the c¢hild 1s an importint as
the Intellectunl progrers he makes in scholastbic sub-
jects, as A matter of fict, the ehild will be unablo
to make prozress in scholastic matters, if he/she is
poor hcalth-wisc, With this in nmind, educational
policy-mikers shouly beygin to introcuce perilodleal
physical check~ups by medienl practitloners in order
to detect 2ilments nnd disenscyg on tlme, Anu rccommend
sultable remedles, This is dteclf 1ls a further incen-
tive for the child to come to school.,

Sl = sk e el ok ke sl sk e
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B UJATION ANL SUCLETY
dmt, LM, dylenm

Lceturer Soclology Deptt.
8t. Admuncd's Collese,

The ol biunte alm of Baueation is what the wan becones, not
Just the Inlormation nc knovledge e acquiren, Tt 1s a
lifewchﬂlwﬂg mad oa Tifc-1ne process It dg dflicult  to
really define a procsig taat s 0 close to life, FExplana-
tions can veer from the pracltical teo the splritual, depen-
ding on the aims anu objectives se:n by the ana who definas
it, The objectives can be merely handing cown of knowledgo
already acquired from senceration to gensration, or it can
be the teaching of certain skille. Tt can alsc be Vivekan-
andats ideal ~ the realizntion of thatl walch ig perlect
already in man and what 2 mon larns is what he really dig-
covers by taking of'f the cover off hls own soul whiich is

a minc of infinidte knowlweuge, muucation astually emphag-
iges an all round devzlopnent of mind, personality 2nd shul
oif & person., Ultimately it 1s ggreed thlit when an inelvi-
dual developes, soclety will also cevelopie, In its basic
sense to educate meins to 'brin: out' or to usc 2 wmore
_gm)hatic tern 'to free'., To free that which i1s latent in
man, to bring out of darkness and the bondage of ignorance,
to free onc bhoth from an inner bondare and a vulnerable,
exnlolthtive, confining situation be it an oppressed class
situition or any mamipulative situation for that mitter,
Education has the possibility of becoming 'the practice of
freedom!' the means by which men and women deal critically
and creatively with rcality and dlscover how to particimate
in the trungformation of the world, Rducntion should supp-
osedly provlide enonzh options nd skills for one to free
and hetier onesclf,

Before we get cnthusagtic with the glogan '"Elucat iom Tor a1l
irregpectlive of caste, crecd, age or sux, it would dc well
for us to examinc certaln ~speets of what odugation has

on. and Is4till codr. o for usopessitive Ly.ane ne zatively,

5

ant what it cin o, 2and wht actuslly necds to be donc.,
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In itself, Buucntlon ~#n be a nuutral word, bul we have mace
1t a volue leadod eoneept, Valye jmolies seareity,and grada-
tirn. Those who are o lucited are ranked «itferently from anc
wicduertau, [mmeuiﬁtely weo ereate A rpift of atbituueg and
world-viewg, If onc section has bencfitteo, that is laudable,
15 th oth r seetlimg ire glven the chanece to ichicve that
seoe cnviable position . Whnt 19 not go obviously acknowlodaec
Lo thot the oneg whe hirve aehicved 2 hizher position woulc
like Lo rotain Lhy 7o position and me Intadin the status quo,

1t beceomes a compelitive gtrugsle In which are ultimat ly
forrete the rcal objoclives of Bauceation 'to frec!, (One
beeomes trappoed din A gsystem, Institntions are weant to rein-
torce 1t, Hdueation dn fact eitheyr domestleater »H1 liberntes.
The presoent edueation 18 meant for vemestieation, Traditional
theorics ot literacy traduning have tricd b adjust wan to

a zsilven scoeiloby while thedr me rhows treatod him as on 'object!
inte which superior being pourcd knowloedrte, There is very
1ittlie student participniion anae very little studont-teachoer
ddaldogue, Boueation, aceorainsg to seme ccuevtdonal philoso-
phirs guffers from merembion stoknesa?, Stucents b eome
moTe receptacles and pregent, toaching ¢o not really cti-
vate the ceriticenl capileity of incivicuals, The teachers et
merely as Cepogiters, It is o fact thiot the Buueational
system favours the clite aghingt the wigses., This is o ro-
flection dn planninz and the cnevitople rosults of the
presont. socip-—cconomles system, 'The lopsicecness in prio-
rities 1nvestments and cxpenciture in eduecation is celibrat-
cly meant Lo further consolidate the pesition of the priv-
1leded elasses In the commtry! The Kothari comnlssion Rep-
ort (1966) puls 1t this way - ' The prescul gyaten of
Bouceation 1s desisned to mecet the nescs of an dmperial
anminisbration within the 1imits set by a fuednl anc tra-
«itional socicty!, at present ecducation 4s tendines to in-
cre.rse sncinl sesrezatlon to perpetuste and widen class
distinctlons.

Our methods of evaludtlon slsc roinforce this tendeney, |t

doed not froc us., We 2re evaluateua lor what we know ~no
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more gpeciflelly, for vhnt we remcmber to rotivln what has
boen o us 10 bhe olagaeson e thig dncluces university
elaggroome, 1t :dves s & fls. sense of sucecss, Acnidenice
succcss which « 208 not consure Lot it Ly gualitded us for
livins, Our pros nt kewe Hf cv lwrsion ereates 0 hiorarchy
of supcrl r Attt itwes ool nel spills out Inbo

our behaviour dn the @o00 b worle 1L coog ol thake Into

aceount, other kKinds 8 gicceess o seliievenents 1ike hone-

miking, of friencstip ar cven ecomnunity bullding,

We cannot dony the fret that the present ecueation system
places a hish vilue on acacemice wma intellictunl cxeellinnce,
Tt does not teach ug the gkills we reilly necd. Not Just
skills for settinz the hest plicencent in sccicty in terms
[ employment anc ceonsmie bencfits, but rclationship
slills, goedety will benr out this fact in our porsonal
frilure to wenl with cur marringe, our chilcren, our comm-
unitic:, or t  cope with the pressurcs of cur jobs and
sorctimes even the abllity to wake the vizht cecisious

f r oursclves,

Thw rv is another question that is posew to us as we observe
ecuctition is ur shelety., Docs c¢lucation make us more cul-
turc consious ? (mhre aware of our own culturc), Does it
he:lp us to dnterpret and re-interir ¢t our culture which
hig been based on folk wistom, to sult the requirements

of mocern livini 2 or ¢nes it make us more aucpl, in borr-
awin. 1 new onc which iucreases the feeling of alienation
from our nwn 7 This question has to be consicerosd wWhen we
examine cdueation in Indin ane cepecinlly 1n North - Bast
Indin.

Wh 't 1¢ hapoening inocur cduertionnl dnstitutiong with the

hirsh ozpect tinn we put on performance ¥ A very servious

gueslion bto exomine it liw Goes our o aueitionadl gyetem

afiect nur children 2 Are we Lrecadn: felr 2 A ehild would

refuse t5 700 b gehosl bod-nuse he coulo nobfdnish the in-
ke

creaning amount ol home-work glven at school, to cl GLIC



examonle, Are we cre~ting an atrmnsphere »f stress and strain
in our clags-rooms 2 There children will carry their fear
to. thoir work-place, to thedr horcs nd their childron, winn
they willl push for “reater excellence in thedr perfhrmince
Hoeeouse they (Parents) hove £01t iInadeguate and failures
thenselves, Their chil roen wid) feel the pressure too., Do
ve wender when we brve deviant behaviouvr and a gienificant
nirthor of ¢rop--out: anons our chilcren beenuse of thesco
frotors., The cousce mew be multiple but one of them 1s
definetly the hish expeet-tlon we hrve of our children,
Ultimtely, ecuecatlon boils cown L o minimum understan-

Ging and a good wemory curing oxnms,

Aznin, how arc our toochers vvaluntecd ? Is academic achile-
vement alone sufficiumt ¢ Teacher “re the ones who will
have the closcst ¢ ntact with th: next generation, Vhat
are the non-forml valu.s tht is bedn: brouzht cut in
their contact with stuwints  verey-cay % Tsunlly teaching

ig econgicerec the lngt aption copocially din schools where
> b

there are no othoer openedn: lert, Onesgznnot really bhlame
them, for the low pny anc poor facilitics, There are adm-
ittedly decCleated teachers but these arce (winolins in
number, Our society loave Lhedr chiluren in sclivols where
most often teachers arce just 'stoppers by!, before they
move on to beitter Jobs. Con nll these happeninss that arc
rarely talked about acadcemicenlly breed inscceurity anc in-
gtbdlity, contlict of dceas ane interust and personnilty
problems amons other things - in on atmospherc where teo-
chers are not constant, or 1f they are, not really caring
cnouzh %

Yet. for all these flaws, in our present gyston of uwluca-
tlon, wo cannot deny the fact that human gselety would

not, develope this for without eduentd n. In today's world
egocelnlly, with the Increase in scientiflc knowledge and
technology, cducatin hig become synonynous with develop-
ment, Bducation ig a nececsity anc 1s Pestalozzl asscerts -
reduention is our birth-risht'. The richt to learn, to
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Gevedape skills, to uncevstanc, t zrow in scli-realizatlon,
t be frec, t.o contribute pesanlunsfully ty goclety, The Unid-

te: ¢itions Deel2rablon o @1 chite of bthe Child inelucess the
rizht ~f chilcren to a2 v o clueation wideh most thire world

countricse 2re cbrue cldns bard Lo achilove,

Thore 48 no o ubt thot wo g bill have o lons way to oo belaru

wi ein ichicve the renl bjcetlves induentdon, We onmnot 2dso
igneeo the tromend g v tentd ol thet coue tlon has for Li-
boerating our children, cur men e women ne our envivonment
from whitcever bondize th t biluds thaea, This Is the retl task
of c¢duestlon, Lo nreste socicty dn whichh wo eanoall live
in, by :dvin: our bost nd gelting the best from it, Lately,
we have pul more emph sis Hu cpriain socid lssues thut effect
us - wonwen issucs f.r ne, their oppression and suppression,
theilr rights, thelr roral nnd soei 1 obligstlons, and how
best thay cnn o nbout from from freeiny themselves especi-
ally In trodition:d sceictics 1ike Inci where chila marringe

is still practiseu o vowry ls o bane,

Envirohmental cduertinn is another importint irer where ro-
ater awareness anc 'eductitlon for nll' 1s neede. We are
finding out thit the enrth 1s not inexhiustible nw we 1ire,
ancd shall suffer rceprises for our izncrince ane 1l smana:genent
of ~ur enviroment., Our planet needs 'to be free' from our
wenton buse of it, and this knowledje will educnte us to
reshect the ecarth that nurtures - ur vory existence, It will

terch us to chinge o ur behiviour towaras it.

There 18 anolher ty»ne of behaviour that affects the very
exlstence of our soclely t-day — our sexuil betaviour, In nn
age which Adds hag become 2 zlobhal preblem wna is erodine.

the very thbrie ot our soeicetles, gafce sex education 1s a must,
Socicly 18 responting to those noeds but when we exawmine the
gravity of our tincs, 1t becomes more important to uveeate
edumation for all., Like the networkine f 1ife support

systems In nature eviry individu:l is 2 1link to 1lifc for all
hunnng. Communication  f sociil needs nd Iiberation fron

ignorence amng the masses 1s dmoerative, to surviv:l nne not



just to mointdn the o0 W e, &y elllld ome noul, drr-
cep-cetive of sex, 6 iollet or culbuse neou b be Jdlven
thiz ¢-tion tn chooe 110 anc = poibtur Life at th-t, thro-
uzh cuucation, Bdueatlon whilsl dpvolves not -only alsseminn-
tion of knowl.wse =nd Inisrmacti ng, bult the teachin, skills
to wako ri ht life cecdsions n the ol cetion ability te
critically examin: themg. lves "ne th 3 etion in whilch
socicty is hended,. 80 they can wike sonc chanses. This defl-
initely neons the risght as well s ~bility te nsl guestiars

Weuestion should teach us to nsk the rirsht questlong, Only
then, cn we be on the wiy of finding answers, Woe come to
be awnre thht gomething 4s wron:, 1s missin: anue that the
solution is alreacy thore, jumbled up in our individual and
colleetive thinking processes. 3Such questions about the lot
of Hur women, our envirounent, cur health, our political
systems, war and pcace, our belicts i v lues create waves
and shnke us out of  ur complacencey go that we begin to
look ¢nrnestly for inswvers.

In ¢rder for cducation to mict those 1ifc gitustions nu
soeial needs, 1t must be re-evalustod, Tt must be clescr to
these 14fc nceds-the need is to re-exawine nur out-datad
chirriculum, te re-think the wey we evaluate anc what we
evilunte dn our urcgent oxaminnbion gysbten, Ly re-awrango
our prioritics for ccucetion, to ¢ nsicey the human resour-
ccs involved in cducst.on, [r lost nee, the teachurs (nnd
the supporting systen’, who perhase —re int valued enouth
nmonctarily, or in terns f sgocial progtlc ano the ehildren
G parents who are st che reccdvin: ene of education, their
risht to leam what will ultimetely contribute to then,
thedr fmmiddes ane soeldcty dn conerol, Ultinmatcely g thoy

benc{it, soecicty will also ben f£it,
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BFA 3 COMMUNITY PLPiCIPATLOL o] OLITIG L SUPPORT

RINASAY x

Dr, C. WOLKLANG
n spite of Lhe fact thal cdueaticn gyetom hivg uncer onc
a serles of tran tormation over the yuars yot the task to
achivve cducation for all Is still very oinllen jing, Thore
is no denyin: the ot that coueatd-n hes ¢y bended 1tg ro-
nch to a larce scetin of thae people and the cove rage has
becorne wider and wider down the history ane bl porecnt-
age coverare has reqdstercd an inereasc, bul in bterm cof
absgo lute number the deprivoec ar also n the increasc,

This is ¢ue mainly to the growth of population,

Tt i9 truc that the Government res mac. itts cndenvour L
oxpand eduention throuth Circet participiticon by sottin
up Govt. Institutions, It has also _xtunded ibs patrona o
Lo the private institutirms by providing rronts ne fin-
ancinl assistance in varicus forms, The Governmoenl policy,
ingplte of the financinl constr:int, his ~Iways been lib-
cral for community participation in cducation. The bolicy
which confincs the zovernmint's concorn for thoe Srowth,

dewe Lopment and proiress of cuueation,

The privote agencices hhve mowe their denut into the ficle
of educntion where they have the frecdom to operate. They
have, of course, to ablue by the Board ' curricula, cxami-
nation systcem ane rales of affiliation whilch are necessary
to wonsure wniformity, stoncirdisation and recoinition of
certificates. Beyond that they enjoy the fiedon te run
their dnstitutions without much re ulation ind control even
in term of commereinlisation nd diseriminntion in term of
fees, facilitdes nd qualitics. Such dnstitutions flourish
in nrens where the demind  for education is hih., Such pr-
ivate dnstliubions trniamo-unt to Limit cducativnal f.cil-
Litics to bthe well to de unwer the Taw of [nereasing
Demnd and not Lo all,

The tagk ahead is.to provids eduertion bo all, to reiwove

~



the disparities, to breik the barricrs of resgional imbala-
nce and to egqualisntion of facidlitics to the poor nnd the
masses. The trsk which the New Poliey orn Bducotion (IEP)
emphnslsed in the following words; "......s to 12y special
emphasis on the removal of disparities and tc equalise
educntionil opportunity by attending to the specific neoccs
of thosae who have been uenied equality so far', In this
context the pelicy mention about education for women, the
scheduled o2s8tes, the scheduled tribes, cther educationnlly
backwird sections and areas. The term educatlon for all
embraces everybody including the adultg ana the hanaicapped,

Bducation for all is consicered very vital because um is
an accelerating factor for propgress and development., Peop=-
let's participation 1s very important in the process of pl-
anned development prozrammes. The wheel of planning shall
not rotate by dtsclf without the scul behind it and that
sowl 1s man which sducation is handilin.;., But inspite of
that, ecducotion has to be cloppwc under Socinl 8erviece in
the bhook of planning, basically bechuse education is not
on immedlinte basic need thouzh il is an urzent basic need,
The overnment, therefore,canno~t invest heibily on educa-
tion in preference to other develcoment projrommes. Commus-
nity p-articipation is, ther:fore, very essonticl for the
development of educrtion,

In order te obthrin Comuntiy pzrticipation we have to def-
ine what do we mean by Community. NCERT says, "Community
neans a group ol people with common interest and nesas,
participating in promotins Lhe crvuse of education within a
particuliar area - Village/localityn2,

Fo-1lowing from the ahove the community must be 2n orzani-
sad community. The most effective oranised community i
the prosent dnys ig the Church Commmity or the Religious
Cormunity, We can nlso think of other communities like the
Teaching Community, the Community o f the elite, of the
cducntiongitsa or the eduentionidists,. The mission and the
Relicious Communities have Hlre wy played thelr role in



expandin: cauerliond tacllities = Bl deprives ond Lhe
out ot schoo-1 wreage, Unlike e srlvebe institubtlong run
by the private indivicurls, thoe Institulions ran bty bhe
Cormmmity eater to the neced of the neady wmd the oo
agoecinlly iu the ruarnal o reus,

In view of the gloan Flueation - 011 the -ovo rrunaent
mist wWopt a vl nlier tor edueablon for guintit  tive
expinslon and guaditetiye laprowv meot. Fguwrl opportunity
canmo=t nen a polid combin:tion of quantity no quility,
put we have to tap the L lents from the rural joor and thatl
is why the NPHadvocate for pacesething setnals haow:s ng
Navodya Vicyalayas., The task for BFA 1s ploantic ind 2ppe-
nrs to be Insurmomntable dn our lifetime nnd even when of
all be dead. However, to travel hopefully is & better thing

than to ~rrive and of conrss, we long to arrive at the dus-

3
tination either in the near or the far future.

In order Lo ensure affect ive pirticipntion of the Conmun i-
ty. We may havé Villare Hdlueation Oommittee at every vill-
age whure members can be drawn fro-m tho-se who arc inter-
egsted and committed for the cause of education, Thce Teach-
ing Community who gerve in the rural 2re~s can do 2 lot to
enli hten the 1lliteraites. The ohnhllenpe of the to persuide
the people to take advantae of education, "One of the
notable problems of education for the tribals, especicllyin
the rural arexs where about B30% of the total poppulation
lives, 1s thnt educntion operntes under the Lnw of Dimini-
ghing Demand, This is because the majority of the prrents
are 1lliterate ~nd think that there 1s no demand for edue-
ation in their environmentnl neads. The soclo-economic co-
ndition in such that tre parents 2he incifferent to educa-
tion",3

The role of the teaching comminity anc the enlightened
members of the villice commlitbec 1 to enlizhten thedr
betheen in their tre s. Puther, "I hic <ceassion to talk
with some parents in J dnti . Hidlg Villa-e in Merha laya
about thelr indiftferencce to educ.tion. Some of them
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cabesorienrlly sta. =t Iat. . bhey were uc o Vesir wwweeh in favour

g~T gopinrs 2171 chidldren

ES
9

o 5 tnols because they would bLa
required to lcok after th?ir culbivable londs when the
prrents grew oll.,. e e They would rather enc-
ournge thelr ohildren ta 7o to schcols 1f educition was
proviued teo dmprove trair pioouvetviby nd thel procucts.
Thig 18 2 ehillel e th ewuentlonal planuerst b

Herc wo can draw v conclagiorn ctho RBFL 2algo enlls for the
introduction of funcilon and funeiional literacy and no
lonzer a simple ljterccy. We need the type of education
which would empower the learners for a better gquality of
living, so that it would be acceptahle to the community and
useful to the Nation. |

EFA nlso calls to toekle the problem from btwo angles - en~
rolment and retentio-n. For vnrolment the orzanised enlig-
htened community mhy orzanise enrclment drive besudes
moblising eduentionil facilities. Secondly, another problen
is the problem of retention becruge droputs is still at
exhorbitart, rate,

Perhine the soverhment must ilso think about the discrimi-
mating policy where a high percéentage of grant-in-aid have
to be earmarked for the deprived arexs where private inst-
ltutions nare shy and where the rural poo-r live.

Flexibility of timing and school duration should bhe allowed
in- o-rder to assure attendance according to the convenlence
of the Joenlity. Tn loing so care may be taken to see that
gohool prugranmog vhonld nnt bhe mace rigid but shmuld at
least geo that whatever timing isn dapted the mindmiam level
of lenrnirg (MLL) ie achiwved,

EFA neoeds +the particlpation of the commnity and the poli-
tival sunport should ~lgo ain 2t achieving the noal, 8nme-
time or r-hter ~Jwiuys we tolk 1bout the political partles
as a menace to deny-criaey, Whethor there ig truth 2bout
such gweening pgomeral rem rk, yet wo ive to aceept thet
politienl pnrties n1e the gpilkss L. the whecl of Democracy.
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Hence they expected b pobabte in stron, axle Lo drive the

wheel of democracy for the ¢vose of eduetlon.

With the announcement > bhie New Beaorde Policy which ade
ve-ente for priv too 1 Lo le O Commundity Poartiela-
tion his become srector abilly 1v o L sepends liow the cou-
minlty bvecoms cffeetive I 1o B 1 Ldac Lhot organdsed
community eome ontb o wit o orcoceome f fetion Lo effective
play thedr to provice coventi g for Ll Pergonnlly [ feel

the two areng thet Lhey lave o prey rw bhe Programae of

[

Astin-n 1a For providing physic.l faeilities and nove for
enrolnent drive, Secondly bo tackle the problew of droputs,
the couses of which aannot be reduced te o ginsle formula,
Hence, the oreanised community alons with the politic:l su-
pport ghould approasch to the problem with o single mind and
a gin le m.tive - to provide cdueatinn for all,

The teachers, the well wishcrs of sdueation, the elders and
the elitds must c-ome forward Lh fort verious associntions
1ik: the Tenchers  parenls Associvtion aeta,

The programme of Actlon showed scek to tackle the problem
throuzth form2al and non-formil ¢dueitdon, As I have pointed
o~ut 2above, EiA 1s a chillenge which has t. be accepted by
all with the spirit »f sincerity and committment,

The much talk decentralisition of w nigement should be pro-
poerly planned and focussed to suit the locnl conditions
wilthout disloertineg the effectivencess of the programme of
actio~n, Addt Edlucation pro -rimm: should be strencthicned
to Qe compliment ry towirds miniversalisantion of primary
gducittion We sho-uld 2lsdé  remehber while preparing the
Adult Bducation orosrmme, the cdult thoush they arc 111i-
terate they are not 1 uorant, They corry with them a lap
~f practicil expericuec which miny 2f the eduented and
liter to Are not sw.re. Thuas whille preporines adult
educrtion prosrimie we should nol foroet the attlitude and
agHirition of the adults nnd his neels.
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UNIVERSAL BDUCATION AND SOCIELY 3 CANGES & CHALLENGINS

JProf, Juanita War
Deptti, of Linpulstics, NEUU,

a

ADNS OF EDUCATION WOR AVL

BEvery programme vationally arlses oub of certlain
needs, Generally the need for universal educatlon is acknow-
Jedged by all, but it is more problematic to plnpoint the
gspeelfic needs for education fdr all, why do want te educate
the whole population of a counlry ?

At the very outsel, 1L may be therefrnre relevant
t. identify the spocific needs for HFA as follows @

*

1) To equip the masses with basic educatien to enable them
to participate In a democracy, a government, which 1n
principle is by the people of the peeple, and for the“
people,

2" To bring literacy «t per with more dneveloped ceuntries,
India with around 0% illiterate population showld be
propelled by the prestire motive to bring literacy rate
at a level with other nations.

3 To implement Article L5 ef the Directive Principles of
State Policy H»f the Indlan Constitution "for free and
compulsory education for all children® till 14 years of

3 ageand Article’ 26 ef the lniversal Declaration of Human
Rights (1948) for free educgrion in the elementary
slage.

|y To do §Way with the social injustice of past aras when

education was acessible only to the privileged few, i
5 To provide every citizen with the basiec education need.
ed For social and econemic upliftment,
6 Tu use education to furlher other ends e,g., populatinn

educntion, family health care, consumer rights, savings,
productivity in agriculture and business eto.
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The above 2re zome of Llhe more impamrtant goals
for EFA in Tndia. The phranse leducation fur all Ly 2000 A.D'
as a terget, also imvlies a projection for the 21st century
soclety. The Industrial Hevelutlon of the 19th C has paved
the way for rapid developments and changes in subsequent
gecietiss, The 20th ¢ is marvked by accelleration of sclent-
ific and technulogical know-how, lncrease in knowledge in
different fields, glebal netwerking etc. The space age no
longer means enly the historiec walk on the moon, but exten-
give explorations of the unchartered regions of the universe,
Electrdnics and sophisticated technology has made communic-
ation very easy, with the possibillty of linking each home
in the whole world, through T.V. screens, fax, telex, cem-
puters, phones etc, Hence no nation can affored to remain
igclated through ignorance and illiteracy. Secondly, techn-
elogy hag entered almost every share of actlvity; very cit-
izen therefore will need to be educated enough so that he
can survive in inéreasingly'complex socleties, Changes like
over-population, urbanization, environmental degration,
greenhnuse effect, dwindling natural resources ete.,, have
posed nbfw echallenges to modern sncleties. 8uch challenges
mean increased demands on the cognitive and mental abilitie s
of today's cltizens of the world., We are algn called to man-
age our resources of people, land, environmcnt etc. We are
to be cquipped with more and gore information so that we
can plan effectively and take optimum pelley declsions,

In India ready to meet the challenges of today %
With 50% 1lliterate, pu.rhaps 35% seﬁi—educated, and a mere
15% truly educated, the answer is definitely '\, I have
uged the word 'semi-cducaled! because of our coutinoded concept
and praclice of education, Such A concept views educatian
ag an academic or scholastic exerclge, with mere emphasis
*on textunl knowledge than on the development of the intell-
ent., An education that is mainly book or teacher - based hag
1ittle relevance te sociely or te the needs of an individual
in a fast-changing world, Biucational programmes that lay
more emphasis on memory and rote learning, feed learners with

'l
L
.
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lrrelevaht iyfblmﬂiihn, anc look tu'phe‘n=éb rather thad the
futuro are neilher apgeallmg Mot use tut "o thé ledvneis.

A Qhallenge fur change Jdn the gonecent ot Hducation -

. Educatiouiéts,'psychb]w{ists and socintogists H»f
Indin ghould wark Logeﬁner to review, rethink and redirect
the cource of 9dﬁcation In India al all 1evels, The "Menta 11t
Bationist cunoé:pﬂ of the humn mind as cne Having innate
ideas and inherent capabilitles ~ould be the biisis for a more
effective icancepl and practles of ewucablon, Using Lhis under-
lylnpg principle, 8 c¢hange gould he vffected,ixnm 1he Uput in®
or "push intqQ" bhe "hlank slates" ol Hehavioultstﬁ, tb the
Lirsw oul ! appregch of (lhe Mentalistg- Idt;on&]%ﬂth,‘LduCti-
tenal programmes: which inggrporato prqblcmfuqlv;nb p?lfor_
ming different tdsks or gkills, mge11ng chdllanweu eic. will
pring oiit” the itimate 1doas and Abilities presént ih é%va
normal numan wethg, The aim of gduecHtion 1s to devplup the
human mind by duve)oplng its rccgu1tzv+ anu m(n1al powers
through challenging tasks., Truly udug¢teu\Lndjviauuln e v
geﬁeral anelligencei are a'ble to rolve mental aud other
problems, take correct and rotilonal deoisions,.and genera-
lLy:parfiéipatv 1n fand  contribute td- soclety,

gfoﬁlems in traditional Schooling anu congept of Bduggbion:

The erucizl guestion arises - can schonl alone
provide such an education for all ? According to Iliich "in-
iversal education through sehooding is not feasibla}i7)_
Along with Reimer, ¥Frierc, Goodman etc, [llich is critical
of a traditiohnl, narrow concepl and practice of education.
The rensons given by writers of this schonl are- i

1)+ 8ehools have not cchieved their ijectives'i;e, neither
leaming noer sucial justice vor intellectual deyeipp-
ment has hcen achieved for the most part, Iilich's

884Ys sﬂt out to prove Lhit "the dnstitutionalization

of valurd %ends inevitibly to physical pollution,
gocial polarigation and psychological importonces throe
dimensions in a process of global degradation and
medernd zed misery” ( P.9).
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2) Schnols perpetuate the illusion that teachling is Jvea
ning, grade advinceme nt is education, a diploma or ce-
ritificate is competence, memory is general intellige-
nae, Most learning is in fact ecasunl and informal, the
by-product of some othe¢r activity, Learning and the
ascigment of soclal roles therefarc should not be ros-
tricted only to schooling,

3)  School certificates nnd colluge degress are a {form of
market manipulation since they do not guarantee the
zoods (educated minds) delivered, The greatest tlaw in
educational institutions is the packaging of instruct-
ion with ecertification. 8Such commercialigation of lear-
ning restiicts the scope of education,

4)  Schools aim at equality in democratic chuntries. But in
fact they bring about social injustice by the creation
of a new telasgs! Bducatlonal institutions pmlarize sme-
iety into 'educated! and 'uncducated the thavesg'and
Thave-nots !, and grade nations into first, second and
third worlds, devclnpcd,indwnnduveloped ndtions.

5)  8ines education is not free in most cruntries, 1t is.
accessible only to & few, This ncgates the very idea
if, universal educaticn Helying on education within the
school alone will not obliterate cducationul dis-
advantage,

6) Most third world countrics do not have sufficlent rgs-
ourcues ~ mongy, cduchtional matcerials, personnel, time
or buildings for thelr numcrous citizens, The result
is mutual frustrmtion, both for the teachers, the stud-
dnts, nnd the adminigtration. AR

duggestions for Chingo nnd Alteipatives in Unjversal Educatior

To meet the challenges Hf unive:r’sal education
And to Avoid the problems of dnstitutionalized cducation,
Tllich suggests alternative institutions modelled on schohls.
These cducation resourcces arc "educational_wbg'which heighten
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the oppartunity for each cne to Lranslorm eich moment of his
Hvin: into one of laarning, sharing ant caring (3)  The

approachrs susgested include

1) Reference services and access Lo educitional objects,
glored in museums 1ibrarles, laboratories, factories
and other institutlons of 2 modern socciety.

”) feforence servieea and accens to cducators al lavpge,
professionals, par-profeassiondls, cither through race-
face interactions, corresdpontience courses, radlio, 1.V,

3 l"C.

Skill exchance i.e., skilled workers act sas models and

Nee”

provide know-how to youny learners. This kind of non-
formal education has been practised in earl ler socie-
ties., e.g. Merbal modicinzs, modwlifery, massages, tre-
atment of burnt viehims and of dlslocated bones, was

A traditional art passed ou from generation to genera-
tion among the Khasis of Megh 1aya, This iIs fact dying
out because all educhition and learning are recogniscd

today only through {Hrwal dInshitutlous, Similar instances

can be cited.

L) Peer matching to meet the felt needs and desires of
various learners, who chousc thelr relevant learning
activities and® find partncrs for the projects. This
concept of peer lecarning of a chosen activity is psych-
ologically sound and feasible,

Each cowmtry and region can suszgest thelr own
resources according to the existing soclo-economic wmilleu,
e.g. T,V, for mass education, mcbile scliools and libraries
in rural areag, usc of NGO's, church or parachurch organiz-
ations in tribal NE areas gurdwaras, etec, in other areas.
The basgice underlying principle of alternatives in education-
coneepl, content, coursc, organization and finance - sugg-
ested by Helmcr may bo cxumined by wcach developing country
strurgling with the tremendous tssk before 2000 A.D. This
calle for a ‘teducational revohlution! to liberate the indi-
vidual f'rom restriced social expectrilons and ebhligations,



to liberate his eriticl and crextive rosources, to 1ibcas, g,
acccss to things and opportunities, to buila nctworks nf red
gources for learning which are available to the public at
larege. By liberating educaticn and lenrning from the closed
confinus of the schoolrooms we will bo faclliitating acess
and providing equal opportunity for learning nd teaching
without the normal crcdcehtlals and conuitions of schooled
societles.,

In the context of Incla, the suggestlons made
by I1lich, Reimer and others may bce worthy to note and be
adnpted. India with its traditional divisions of caste,
clasgs, communites, language, religlon, scx ete., cannot hope
to meet the challenge of HFA on the weslern model ol oblig-
atory or compulsory schooling alone, For example; can orth-
odox Muslims be porsunded to send thedr zirls to co-ed
gchools if no girls schouls exist in the arca ? Can Harljans
sit in the same class with Braihmin children? Should every-
one, reoirdless of linsulstle hickgrounus, be mad to learn
and be cductited only througi som. »rosen languizes?t (Hindi,
English, Sanskrit socondly, it Los become clear that India
cannot and dnes not have the resources for educating ibs
near billdnn population through oxpensive formal achooling.
Hence olternative resourccs and means to education should
he saught, Our educational system borrewed fromthe cst hun-
dreds of years ago should be recviewed ond overhauled compl-
eotely, if we are scrious about universal edun~tion in India,
Formal eduecation will continue to be aceessible cnly to a
fow privileged s:etion of socicty., For the undcrprivileged,
the poor, the marginaliscd, th: majorlty of girl chlldren
in India - for thesé we necd to think of alterpatilveg, by

way of informal and non-formnl education. Only then wiil we
be able to empower and equip Indla's teeming millions to facr
the chiinges and chnllenges of today's world,
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ELUCATLON FOR ALl :  MYTI & RELLITY

Ce_Jeshur Thowas

Thoere is no cxeoogemtion to gy that most of the
countries are plrgued with tw. wijor lundamental pronlems,
ignorance «nd poverty., The former 1s dircetly related teo
Lleleraey that in turm Vreedg poverty, Thus, there ls a1 det-

inite correlntion hetw:en illitersey nand poverty.

Illiteracy 1s a global phennmenon, The Indian
Bducation Commission of 196h—f6, popularly known as Kothord
Commigsion, mmequvocally observes thiet. "illiteracy blocks
economic and socid progress, affects cconomic preductivity,
population control, naticnal integrabtion, and the security
and improvement in henlth and sanitation, Government all
over the world has trken two gignificant gteps in order to
eliminate 1lliteracy: wniversnlisatirn of primary education
and 2dult education,

Education for all 1s the huss word today 2s most
of the stites in the world sore particularly 1n nine highly
wopulited states viz., Bingladesh, Bragzil, China,Bjypt, Ind-
onesia, Mexico, Nigerin, Pnkistan anc¢ India, are striving
hard to achicve cent percent literacy by the turn of this
century, Infanct the United N2ations through 1its organ
UNESCO champiloning for this cause,

By Bducation Tor all we mean, that ™o one is
left 11literate and uneducnted." This automatically reveals
that education is 1 fundamental right, Ever since independe-
nce the Government of Tndit his besn anphmsising mrre on
prinary education for all, Infict it has heen constitutiona-
11y reccgnised through Article 4% in the Directoive Princi~
plesg of State Polley f the Indiwm Constituti n

The State shall endenvour to provide wilhin a
puriod of ben yonrs from the commencement of
this censtitution for frec and compulsory edu-
cation for all children ymtil they complete the
age of frurtzcn years,
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ced. Thomas, Assistant Director, Indian Coucil of Social
Ecience Research, North Eastcern Reglonal Centre, Shillong,



IL i8 a great irony that even after four and a
half decade of cur independence we are still far away from
this constitutional obligation., 'Arcording to 1991 Census,
Tndia has 316,713,246 literates of which 230,150,363 are
males and 131,562,884 are females, Percentage of literates
to estimated population apged 7 and above are total number
of literates 52,11% Maley 63.86% and Females 39.424.

TLBLE - 1
INDIA : LITERACY % RATES BY SEX
POPULATION AGHD 7 YEARS AND ABOVE 1951-1991

YRAR TOTAL MALE FEMALR
1951 1974 29.00 2432

1961 30,11 42 .96 16.32

1971 36,49 48,92 "23.00

1981 43.56 56,92 29.75

(Excl,Assam)

1991 52.11 63,86 39.42

(Excl.,J & K)

NOTE : Literacy data for total population excluding 2 - L
age group was available. It has been adjusted for
1951, 1961 and 1971 for populaticn ages 5 and € on
the basis of 1981 census literaey data,

SOURCE: Prem Chand, Literacy Digest, (Based on 1991 Census)
Directorate of Adult Eeucation, Ministry of Human
Regources Development, fGovernment of Indla, New
Deihi, 1991, p. 3.
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LALLE -

GROWI'L OF POPULAVICN AND Ll TER.CY-1H0 L 1951-1991
( ¥or age Group 7 and nbove )

CENZUS §POPULATION RLECLDE TNCH- §PERCEN-- LITERACY § INCRIEASE

YRAR 7 HMTLLION JEBA3E IM POP- TaGH OF v HATE IN LITE-
UATION TN TNCRIBASHE % \CY RATIS
MII LION

1991 2886 - - 19,4 .

1961 W36 54 .0) 19,0 0,11 16,37

1971 Lo 88.8 258 36,49 6,138

1981 516 o 2% 1273.8 28,6 43,56 7 .07

1991 701w 1My, 8 26,0) Fowl1 8.59

* Includes estimated figures for Assam

*k Incluwdes egtimated fizgures fiv Jarmu & Kasimir,

Literacy for 1951, 1961 and 1971 adjusted on thc Basis
of 1981 census dats on literates of age group 5-6,
Literacy rate for 1981 cxcludes Assam and for 1991
excludes Jammu & Kaslhmirv,

SOURCE ¢ Prem Chand, Literacy Dicest(Based on 1991 Census)
Dirceterate of adult Eauentlon, Ministry of Human
Resources Development, Gove rmment. of India, New
Delhd, 1991, p.3.

The Ketharl Commission rightly observed, "India
was more 1lliterate in 1961 than n 1951, with an addition
ot about 36 million illiterates. The same remark also holds
goodr for 1971, 1981 and 1991 literacy figures. Thus, 1t may
be coneluded thnt although in trms of percentasze some prog-
ress has been rogistered but in terms of absolute numbers,
India has ldterally been nmeore i11literate than what she was
be fore Independence, A fast:r growth of population has
pused the country turther behind in its attempts to reach
cent. percent literacy. '



A ®orld Bank report says, "By 2000 Ab India
will not only have the highest number of illiterates but
also the larsest narber of graduates in the world, "Today
the majority of the illiterates in the World are Indians,
By the turn of this centuryy 604 of the World's illiteracy
will be in Indla, Accorcuing to another report, cut of ev-
ery 100 chiliren whe are in class 1, only 23 children
reaich Class VII. Out of every 2C people in bthe World, 3
are Indlans of whorm 2 are 11literates. Ouli of every 10
illiterateg in India, 7 arc women, 3 cut of every I} women
in India are illiiterates,

The §bové srim data warns us that the Gover-
nment of India sheould toke cautious steps ts face the 21st
Century, Bducation for 711 dn Incis te be real the foll-
ow inz thiree lwmpertant aspects may be glvon proper consi~
deration,

1) Hggigggi_ﬂggqlﬁtipﬁ Policy ¢ 4s it is mentioned above,
a fester growth of population hac pushed the country
further behind in its autempts to resch cent percent
literacy. Recently the Ministry of Hcalth & Family
Planning has set up a panel tn experts to preparc a dralt

of India's fiprst Natdenal Poupulation lolicy under the
Chairmanship of Dr M.S. Swaminathan, It has been said
that Uttar Pradesh, Bihar, Maharashtra, Wes! Bengal,
Andhra Pradesh and Machya Prauesh are the six most
populous state of India, This group of six states to-~
gether constitutes aboub 60% of the total populiation.,
The expert committie has to provide viable alternatives
and solutlons in controlling faster growth of popu-
lation,

i1) Women's Educeticn 3+ The noted Algerian ke former (1889-
1940) has iaconiecally said, "Teach a boy anda you will
train one Immcividunl, Teach a girl and you will train
the whole natlon," Thls slogin must be taken in propor
spirit, We should remember that out of'évery 10 i1l1it-~
erates in India, 7 arc women, 3 out of every 4 women
in India are 1lliteratces,
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itd) Awsronesgs @ Thewh we are dn o scolentifically, bech-
nolosinlly advenced worde yot nillions of people in
the rural backgromd are gstill iy rom the main
stream anc woul m Cclk oiu rony comuniltics are not
alloved te ent-r inte seb L Phic shrwn the laeck of
awarenesa, [t awrenegs 1x creolec imong the people,
more poooticul rly snong the voawen folk both 1n urban

and rurnl areng 16 will nwreest net nly fastor popu

lation growth but =lso Impmve in literacy rate and
later eliminate poverty,

Bducatlion for all shouls be 2 peoplc's progr-
amme, A throuzh revamping of our educational system 1s
neaded. Text book oriented educaticon system shouls he
changed.,

Rducation for 211 by the turn of this Century
may appear to be a myth but if praper political cormitmeut,
participation and co-operation frcem all sections of the
people alongwith the above suggestion taken in a vroper
spirit, certainly it will become a reality.
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EDWCLTION IM Minabavh ¢ ME. 770 HAVE WE ACHIBVIED
- PRIMARY GDUCATION W02 EVERY CHO.D BELOW 11 YEARS

Introcuctlion

Bduention s the bockoons - the v Yion ig the most nosle
of all ministrius, beeruse 16 enl dpeoebly with the for-
mation of the perscu. Tha conn! ry's seonemy, gelentific
progress and humin relatlonship he tiy 4t the national and
Intemationnl levelg depend greatly on the type of educa-
tion it gives to its cltizens. In 2 way Bdueation can be
also consldered as the most vital industry thait brings
laating returns.

Eradicition of illitaracy has bhecn the target of every
governamant, Neverthcless, duc to the unwileldy size of the
country, education keeps posing prmblems from all quarters.
It is no wonder then that 2t every phase of the country's
programme and plan for actlon, educton gets priority and
receives the lion's shhre of the govermment's ananual bud-
get, Compulsory and free education feor every child below
fourteen years of age has beerme the refrnin of commissie-
ns after commisgicns.,

Ironically, thls right of every child to free edueation,
after four decides ol Independence remilns as n luxury to
he coveted by those who can afferd. A very blz percentage
of school-going age chilldren between six nd eleven years
of age do not see the schonl, Il the world has 1080 million
childrenaged between six and cleven whe are not In school,
and the average percentage of those who are in schocl in
our country reflects only (63,84%), 1t is not difficult to
locate the culnerablce areas where esducition is still at the
periphery. Arunachal Pradesh for example, according to the
latest statistices given in the papers has the highest pore
centage of drepouts annually. Between cligscs cne and eight
it records 60,70% cf boys and 70,05 of zirls., The bulk



comes frem the rural schools. 564 for boys and 64,24 for
girls., Merhalaya too hag 2 long wry to climb the ladder
of literacys

Meghaiaya at a glancg

Megzhalayn came inte existence cenly in 1972 and covers uan
eren cf 22,000 Kri which 4s only 0.7 percent ol the total
arca of the cowbry. Its populaticn ~ccoralng to the 1991
census is 1.760,.626 constituling cnly 2.1 percent of the
country's ti-tal population, Its up-to-vate literacy per-
centaze is 51.36.

Judging from the roport «f the Fifth Survey of Wducation
gponsored by the Departricnt, Meshal-ya's primary cducation
is presently scrving only 50% of its scheol geing students,
out of the 5337 rural habitations, 3350 habitaticns are
served with primary schocls, Thils zlves a covirige of 63%
of the total population. And if we takce a coverage of sco-
hool within 1 Km the tolal mumber of habltationg served
by the same schools are L8, relbing the pereontagze bo
7%%. Again, and if studints were to travel the uistgnees
of 2 Km daily, there will still be V73 habitaticns with-
oul any Primary School.,

Enilemgnt and Dropouts

The enrolement statistiles of the same Survey gives chuse
for anxiety, The landslicing percentage of dropeubs it
discovered shows that out of the total number 2,51,502 in
Class A, cnly 18% continuc fcr Class B, 154 tor Class I,
124 for Clngs I1 nnd finally only 1(% r.main when they
reach Class III, Can wc loeale or pinpoint the key factors
that bring about this cnigmtic erosion in the oducational
stream ? The answer is 'Yes!,

Appecintment of untrained Teachors

Unatitractive Builldings and lack of Play zrownds
Poverty and carly marriage

T1litcerate parents and child labour

Lack of roegular Inspcectien ,

Bulky Curriculwm, Pauctty of Text Books ~nd Financinl

Assistance
gYy  Othurs.
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Abppintment of Untralned Jeachers :

S5e% of Megﬁalaya's rurial Peachers are not traidned and with
he minilnun edueatlon they are expected to shoulder the
regponsiblity of the entire schonl, Out of 6871 Primary
teachers, 5M31 (73%) are under matric and of these, only
251 (50%) are trained., We know thit teachaers are able to
glve only from the abundance of their ovorflow, Whal happ-~
ens 1f thev themsalves are bhalf-{illed?

Teachers iy the Primary Schollsg

out of 3692 Primary Sciwols, 1969 (53.%4) are single teacher
- 8chools, The percentage of schiocls hiving #wo teachers,
three teachers, four Leachers and ive teuchers are 2¢.8%,
99%, 3.9%, 2.2% respectively, The percentage of sipgle
teacher schools in the five Dlstricts 2re as follows,

-  Fast Khasi Hills (41 .8%;
~  West Khasi Mills (L B%S
- Jalntin Wills L2%)
- East Garo Hills (¢8%)
dest Gor Hills ( 67.4%)

|

How much imput can each child vreccive when the barely two
or three school hours are being sharcu by three to four
classes simutaneously cGue to the paucity of class rooms ?

The state is trying to rain 1ts in-service teachers, But
will the old be ready t» change and adjust 2

Unattreactive Builcing and Play grounds

The 3State possesges 3692 primary schools but children are
crammed 1like sgardines Inta one mmom. Some schools, 986(27%)
were able to have two rooms. Out of the 3692 primiry Schools,
1482 (48%) schocls, were forecd to eceph renewable blatched
hute with single room, 593(16%) or doublc rooms, 2503 (A8%)
respective ly Further, furnitureless and cne blackbourd
culture class roomg are not uncommon. Where 1s justice?

What kind of knowledge can & teacher msnge to impart to thre
students of varying classes, The teacher also is made of

-



flesh and blood, he is n-t a legen lury figure who can str-
etch his sporn of zbtentien to lisien to every child,

Playezround

Co dutuer by 33% have plAvgrou-

Flayground is const icrec
ndg How true the sayinz: 2 work 0 no play makes Jack
a dull boy." We still w2 o in-n: way _U'F to reach the o
target of giving und 11 round ¢cue cien for the children.
Tt 18 not an exaggeration to say that vildapge children
hardly see 2 ball or a skipping rope. Dont they have the
right to explore their world through games and sports 7
Arc we not burying t@lonts‘deprjvlng the nation thercmy
of. 1its stars ?

111iterate Parents and Child Iabour

Adced to thils, we are aware thut parents keep their wards
at home te assist them in their menial home chores, Littla
girls are being kept back teo look after thetr youyer
brothers or sisters and other domestle jobs, while, 1ittle
boys are occupled with tending the shu@p and cattle ag well
ns acquirinting themsclves to the bheeten path either as
tillers of soil or as unskillad labours rs, Barly marriage
is ancther phenomencn that increases the illiterate group,

Pamily Co-operation and Adult Fducation

Bauecation is an industry that scems - r:el in n vieclous
clrcle keepinn the goverrment and cther voluntary rigenciles
on their teoos in trying t» e ntrol the number of illiter-
ates, Onc of the steps taken is t. create awareness of the
illiterate poarents on the dmportance »f education, This
implies that acults, women espeolally mothers, need to bes
cducated, Once enlipghtened they willl be the best and eff-
ective agents for promoting literacy and perpetuating
learning dewn the gencerationy, This initially, may increase
the budzet of the g vemment but in the lon: run it will
brinz high dividends., What 1g requirec 48 n certain amount
of compulsicn and constant vigilance yrew the part of the
government sé& thnt grants sawnetinced are rizhtly utilised,



Lack ot veular dnsoectdon

Hictorienl r oecvds rouine us btlnt s carly as 1882 the Huntor
Commission cereated dncentlves in thoe o of geanbs nsnd reco-

gnition of prim:ry scheols on e basis € result, bDewn Lhe
yers cver sinco, (necur: soment Was o ver wanting, Commisgi-~
one 2fter cormisnions cohoedd the goaac mesgs oo and pinpointed
simi. ar pr bl ms,

As the acent of the overnment, the department for oduention,
wrege tles continuously raingt the cripgen of dgnorince and dirc
perirty, More and more yrablems cmerged to the fore, The ma-
gnituue of thoe problems beesme 111 the more nnmwileldy which
can te expucted from 2 countrv ag bizg and as diverse in
lanwipge and culture ag India,

If liseracy drive anc laudable programme organised by the
goverrment ant. voluntary sigencios not go te wastnaie, Repular
Insp(;c:'imn’ and striet vigdlanee 1s & must, Gross nepligence
in thls point s been the prime chuse tor mest of the evils
and poor performances thht we witness in cur existing schoouls,
UntiZl and 'mles? sufficient atiention is given to this point,
the»e will be ne poon for complacency priding curselves that
we tre zoing &ghead vith givin: cvery child primary oCucation,

Recognition of volunkary azcnaics by way of appointing them
ag ndhoe Cistrict incpectors ne 2ssisting them with finance
will o0 a long way ir reiching out to unrcachable villages
that are topographicially bein: locke: frcoim nll sides hhving
literally ne commaulestion whotsoever with the rest of the
country. Propcr anc rerular insoeclion wiil autemnticnlly
check wnd control dryp-ubs where children will not be made
to repuat the class for throe or four yoors consecutively,
Grants will 11lsc be wilised for the projicta sanetioned,
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Curriculuwn, Piucity ol Texl Dooks we Qthers

Rurml Primary Schools are victimeg of 211 dmginable explolt-
1tions,, There is not proper curriculum er syllabus. City
gchols arce bedn: provided with o .mputierised convenicnce
while the cirriculwn followed by the Primory Schocls dates
brick to the the Pre-independent Days. lnzlish Mecium schools
are heing pampered by mod ern bocks sultable for v growing
child with pictures 2nd 111 sertsg of visunl ailus, But our
poor children in the villages roceive the same old book
intergporscd with one or twe black ane white pictures herc
and there. IL is true that both central 'md provinedndl Gov-
eroments have alleotled sufticient cish for beoks in the form

. s

of book binks, bul uwccs 1t justifly that whit we hawe done,

is encuzh ?
Children necd uniform am proper meils toc, Free Boucatbion
menns FREE in every sense of the wovre for -ur poor people,

Our Country, will ronebh ity forty-sceventh yoar of Intependencc
in 1994, The yenr pomed by the UNO =s the Internationnl Year
for the Pamily, Mry every family reecive the lizsht of wisdom
and grace frem the renewed effort and resolution that every
Indinan c¢hili reccives free ecucnticon, *

This 1is <oubt, 1s 1 realistic awnrences but cuucation should
be receeiniscd 18 2 multi-pronied ministry hving working
celly ot the henrt ¢f cvery village and heme,

—_—
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WONRNAL AND iNTLRNAL RESOURCE MUSLLISATION FOR _BEA

=~ 1131 ijakt Chakraborty*

taoan Aenving eoor that 20u 51190 1s 2 productive investmunot
a2 only for indlviigal's devew opent also far society's or
aoci e developent . Bweatlon for £y fs thus pre-requisite
Dot due priority. o Indin, conttygous effstr 1s helng
11 sanece Independence to make our countily solfercllant and
oo i suftécient. Achieving s2lf-rellancy and se.f-suffeclienacy
T marids prodactivity of any tyvpe of products he i1 in the
(irld of Agriculture, industry or tcchnnlongy. Incresse in
productivity rests on the amount of knowledge and sk 11 supp=—
rtd by attitude of the people, Taking into consideration of
he aspects that ig knowledge, skil! 3ard attitude of Tndian
Jopulation one may obsecrve thit majority of the peopls are
neqligibly knowledgeable, but they do posszess considarille
mount ol skill(may be traditional in most. of the casesY in
sne of the fields and snother section »f people are those
' 5 are knowledceable (legree of knowledge may vary) but lacks
in sufficient skill, These are the two major categories of
1-onduct ive human resHurces, Let u3s concentrate on the first
category only. Knowledge refers to power or strength which
helps in re:fining one's skill or potentialities in an
tmoroved way., Literacy is the “Zwgb filrst step for acquiring
knowledge. Majority of the poople in India are stlill
1literate, It is noticed that poverty, dissatisfaction with
"ife., o1 deterlioviated standard »f living is/are more among
the 1lliterate population, Under such circumstances, quality

T T roducts produced is sure to hamper,

*Te~tnrar, Departm:nt of ULducation, wWomen's College,
“hillong - 3,



Therefore, it i8 of utmost importance to strengthen the knowl-
edge base, Knowledge 15 2 broan area which extends from beking
simpls llterate to acquire specinlisation, TLet us think of
making our country 2 totally literate,

Existing Hesgources

Already, Government of India estabillshed a number of schools
and adull eduecation cenlresy provided scholarships and other
fauacilities for the welfure of the psople. Tn addition, volun-
tary organisations are engaged in all over India for making
people literate, Inputs such as massmedia 1is playing a vital
role in propagating valuable informitlon thereby, assisting in
improving the knowledge of the pepole hotlh in rural and in

urban areag,

External agencies like UNHWSCO, UNUP, UNICEF and other organi-
satio-ns are helping in various ways to educate the mass
people,

Tho-ugh there 1s a constant effect on the part of Government,
of India and other o-rganisations yet, we observe that illi-
teracy prevails, Government of India formulates five year
plang, projects and schemes for speedy and effective deve~
Jopment, still, most o f these plans, projects or scﬁomes
for sp&gdy and effective development, still, most of these
plans, prolects or schemes remiing unachleved or ineffective,
One of the probable reasons may be hecause of misleading facts
and figures based on which plang are formulated, At this
stage, certain examples may be put forward for betler und-
erstanding., In India, Census is carricd oul af'ter every 10
years, whereas, major plans are formulated after 5 ywars
duration, There 1s a wide gap bhetween the two, Whatever
anmial figures are available thaet too, are not errorless,

Taking the case of 1991 Census, till today we are unable to
say exactly how much total population weve thers during 1991
leaving adide the detatil infaormatlion,
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numher o2t schools, adult educatlon contras are set up every
vear, but it 1s most unfortunzate that we are nadlt in a3 pHsition
bt gay exactly how miny institutions are there,, Enrolment

Ffigures in the Institutions are alsce not in Hrder,

Lo~king int>  the chlild populatisn upto the age of 14 years 1t
g quite difficult te get the actual figure, 32me 13 the case
with the population ~f ~thar age groups. Thohugh there 135 a
provision for compulsory bicth and death registratiosn ob all

Individuals but, -appropriate data are hand to Lrace sut,

Similar instances could be cited in almost all tields of
activities, Now, under thess cohnotraints it is quite obvious
that whataver goad a plan may be, is bound to fail at oHne
stage or the »ther. We alroady had seven number of Flve-
Year Plans which wers formulated by experts and soeclalists
from variuons wilks of 1life, But, it 1s seen that the d.sired
achievement could nnt be attained during any plan neriod to
its fullest extent, Most nf the things need to be carried

out under guess work,

Therefore, it 1s essentiil to »rovide some serinus thinking
Ior performing any kind of activity. We need t» assist the
governmental amd non-governmental organisations to make the

plans, projects or sch:mes sucressful,

Mohilisatinn_gﬁ Rigurces

Oour c¢Huntry ils faced with ecom-mic constraints, which
restricts tha use »f »nhysical »r other facilities, Under the
existing economic conditi n, we need to think of effective
way of tackling vatrius situations. It is »f utmnst necessity
that activities basgsed on guess work need to be wiped put:

Llins  must be carried »Hut on actual facts and figures.



Looking into the thingas as it -dg, 3t woula bhe worthwhile
te ~oest certain stratezy for 21l rouna  and speody
development . Our data bese iniormation e mnires gtrengbh-
ening and be accessible casglily, Taking lLotal populztion
inte cecounty we ore igmorent about the figurs, A drive 1s
g must 2410 over Tndlo, to issue individual citivenshnip,’
identlty card for all, Tn doing so, 1t will ~gaigt dn a

nwher of ways,

1) It will be possible *n fiur out ezict hotal
population in the country.

2) Age of ovary inaividucl can be identified easily.
3)  Rducibional level of every dndividal 1) be 2av ilable,
4) Bex and acddres: mey 2lgc be indentifieds

Bagad on these data proper plarmming in any flield would be
purposelful and productive, Witk Lhe wvailoble data 1t
would be quite easy bto indntify the number of literates and
illiterates, In addition, illitlerute 'ge-wise grouping is
readily identifiable. Mcrecver, 2 number of other probleuns
can bhe solved.

Now, questlions arise, who will issue the cards and why
should ab individual possess such card ?

The resp-onsiblity for making nnd issuing the cards .
are o hugd task, Internally, Governmental ns well as non-
govarnmental vrganisitions must take the initiative, Also,
extern:l support from TNESCO or other agencies may prove
to be heneficial,

Posmesasion o-f such cavd bty every individual is 2 must

fer all, otherwise an Individual will not he entitled to
seek any kind of occupition either in the priviate or
public secltor; possess rtion ecard; to reside 1n o locality
nd so on. It is quite obious, one may urgue that for an
pll-1t.rite possession of such cnrds bears harly any
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meaning, We must remove such notion., flso, one may quegtion
that there are people who bavws no plics to live, takes food

only once a day, and & hest of such arguments, Such argunents
are no doubt justifi.d but, at the dgzsme time we ne.d to think
the development of our nation as a <hole, lLevelopment 1s po-
ssible on scme basils =na Lhe bagls rests on facts and tigures
which are authentic and complete.

Based on the ldentity cords, actual illiterate population

will be known and accerdingly, plans, policies or scliemes

can he formulated and implemented. In the field of education,
perhaps the awmgunt of zuess work is maximun. Education for

all 1s possible within a specified time period only when emact
population of illiterate people are known hesides lhe exact
number of children upto the age of fourteen. It is surc and
certain that any gap in determining the size of population %%y
result in a2 percentase of popudation remain illiterate even
result in 2 percentage of population remain illliterate even
after a period of forty or fifty yesrse from now, For the reason
that today's children, if-remnin illiterate, will survive for
at least forty to fifty years from now.

.
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ALDULT LITHBRACY - 4 COMPONFNT IH URB,N BABIC SERVICLS

4 STUDY UNDERT.LKEN 1IN THE SHILLONG CITY

Biloris, Lyntem Ingo
£, ody

l. Lnll

L.0. Sawinn

gh0, NHHU.
ANTHODUCTION 3

Provision of bagic sirvices ana facilities in slums with
particular altention to the ncedsg of women and children,
a centrally sponsorud scheme called Urban Basic Services
was implomented durin; the seventh plan (1986-90) on a
pilot basis in difforent state in the Country. This scheme
has now been called "Urban Basic Scrviees For 'The Poor',

The principrl aim of the prozramic is to improve the quality
of life of the poor especially the most vulnerable sections

of the populntion such s women, chiluren, youth members of

3C/Tribes/tull for 'and minoritti s who tent to got noglected

in the urban settin o,

According to the 1981 Census, 15.63% of the urban househo lds
daid not have a sinzle literate memboer. The Seventh Plan est-
imates, indicates 2s %0.5 million people werc living below
the poverty line in urban areas in 1984-85 having 27.70 %
of the urban population,

The global "Huuention For A1LM initiative talks of the red-
uction of digparttics in educational opportunity as one of
1ts key concerns, The disparity between what is happening

in educatlon for the urban elite and what is available for
the urban poor is one that cannot be ignored, The urban
services programme has always expressed 2 concern or the
provigicn of basic cduc tion. 4 greater awarcness and under-
stancing of whht is ronlly happening, 2 cledarcr consen us

on the nature and cnuses of the problems are a pre-requisite
for action.
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As such, any comprehensilve effort at improving the lot of
the urban poor must be based on providing socio-educationa ¥
facilitics on a family hasis.

OBJHCTIVES

One of the objectives of the Urban Basic Services for the
pror is e¢nable the urban poor to have access to basic social
gt Tvices such 213 3

Non~-formil edueation

Adult Education

Nutritional Supplementation and
Health Bducation,

SAMPLE

The study conducted in the city of Shilleng is to access how
succcegstully this prozramme 1s being carricd on in the slunms
ot '

(1)  Wrrilan Coleny, lalbtamkhrah, 8hillong.

(i1) Naspati Ghari, Uppcr Mawprem, Shillong.

The respondent consists of 79 learncrs wo had already att-
endaed the adult literacy classcs concucted by the Shillong
Muncipality Board, under the Urban Busle Scrvices, Shillong.

Sample popilation consists of 74 (93-67%) fumale and 5(6.32%)
male belonging to 8C between the age group of 11 to 27 years,

METHOLOLOGY

Ques tionnairs and Interview schedule, developed in consola-
tion wilth exprience regource persons wure the tw different
tools used in the study. The game tools wis administered to
79 leamers respoudents of the stated 2bove slum areasg In
Shillong. The covirige of the tools arc, daily income fo
the respondents, gize of family, reascns for joining the
centre, role of the instructors, provision of teaching and
learnin; materials, oontent of the programme, provision of
post literacy progrimme, uscfulness of the programme ete,
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FINDINGS 3

Analysis of the questionnalre and interview gchodule admin-

istered to respondents evolved the following major findingss

- The tinding showed at 7 (8.86%) out of 79 respondents
only were employed.

- 7he total number of respondents! tamilies Is 478 having
an average of 6(six) members por family,

- 72 (15%Y out of the totnl popuJaﬁion of 78 were cohildren,

- 68 percent of the children are going o selool and the
rcst 32 perecent did not get the chance.

- 1t was found that 57.74% out of the total respondents'
families were literate and 42,26 percent illiterate,

- The study indicates that 49,46 percent were persuaded
to joint Adult Literacy programme by women welfare Asgs-
oeiation W5.56% by their friends and 12,65 percent. joi-
ned the programme on ones! gwn initiatlve,

- Cent pereent Adult Educatlion Cuntres covercd by the
present study held classes at Gurodwara,

- In the opinion of 97.46 percent feSpondentS the loca-
tion of the Adult Education Centres of thisg loeality
arc conducive for learnin;, whire ag 2.53 percent pre-
ferred open smees for the classes to be held,

- The findins indicates that 54,3/ percent of the learn-
ers attending classes for 6 days in a week, 26,584
learners attending classes for 5 days in a week. where
as 6,32% attend 4 days 1n a weck,

- 96.,46% respondents pointed out that the instructors held
clasgses regularly,

- 7.3 % of the learncras ecomprehended the Instructors
teaching while 12.654 hid problems in compr«¢hensiorl,

- The study indicates that 3¢.°44 of the respondents
stated the behaviour of the instructors as encouraging
and 60,75% appreciaste the pleasentness of the instrue-
tors behaviour, ‘ o
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In the event of the instructors being absent 55.69%
respondents said that a substitute instructors engaged
classes., 26.98% regpondents indicated that the learners
used the time to play. In the opinion of 17.73% lear-
ners regpondents, the centre remained closed,

It was found lhat cent percent learners were provided

with learning materials,

84,8174 learners respondents had no difficulty in un-
derstanding the leamding materials, where as 15,18 %
found 1t difficult in understandinzg the learning
mterials,

Cent percent respondents were lLaught, 3 R's 1.e, Read-
ing, Writing and Arithmetic,

As regards the benefeciarlies of the programme 83,549

response were poslitive but 16,454 response in negative,

Regardinz advantiges of the programme of the learners
86, 8% respohded affirmatively to leavrning of reading
and writing, But 13,927 felt that they zained nothing
in attending the programme .,

54.53% learncrs respondents susgested continuity in
holding classes even after the fixed programme period
is over,

DISCUSSION

The findings of the present study clearly indicates that,

(a)

(h)

¥

Contimmution of Adult ILiteracy programme is felt nece-
gsary, with post lileracy programmne like J3I1 Centres
for Continuinz BEducation,

There slould be co-ordination among the different dev-
elopment departments Like health, sociul welfare depa-
rtuent go as to let this programme e more successfﬁl
and make the learners confident to participate in the

: ¥
gocietly, :
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THE EDUCATLIONALLSTE OF MEGHALAYA

- Bamlo t Bareh Hgap Kyntax

This papar ~ives a gist to the conspleuous services of the
Biucstionallstes of Megholaiyn, Clrcumstances have iwmpelled
us T admit that it was only 50 yearsg after a rogular sdu-
catdon wos establiishod tn the dtite, that the loecil genlusas
came: ont awd play-a thedr romarkeblo roloes to equlp  the

educ - tilonal michidn .ry in the difforent sphervs of cditentlon.

The regular education in Khasi Mills was started in 1841,

it was brought vy the Yelsh Presbyterian Misslon., In Garo
iI1lls, the American Raptist Mission introduced the systen

of Modern education bout 1865 to 1367, Hizh School cduch=
tion started im Khasi Hills 4n /%576 wnd in Goro Hills
about the latce 30s of thls centurcey, However, vven beofre

a recgular  ducation was started din th Hlls, the first
known Khssi nnd Gareo studonts went Lo presccute studies in
Seromport: Collere in 1817-18, the Cellege startcd by WHlliam
Carcy in Bengal, The antecedents to the first college educ-
ation in which the first Hill Tribal students are acquainted
are gilven below -

J Bi Tham nand Ram 8ingh Ronee were the first Khasi Collese
students in the Serampore College which started in 1817,

This first team consisted 2lso of the few first Gairo stud-
ontyg, deputed by David Scott, Commissioner, Cooah Bechar

and Goalpara, A Bangal school set up at ghella in the Khasi
fills in thce anterdior timus, was onc of the factors in which
the Khasis were acquainted with Bengnli, It is known that

cur foru-fathers also used the scripts of their neighbours
which included Aribia, Persian and Assamese, This had helped
them to mainta ity thelr land rccords and other correspondences,
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In Docember 1813, the Khasi literates joined the Serampore
Mission and started fo translite the New Testament, psrhaps
frem the Bengalece New Tectament whnich came out in print.

The. despel of Mathew was pointed printed in 1816-17 and the
¢ypompeore record says, "By 1817 a Khasi 3t, Mathews hs beeb
Jinbpibuned o those Fhhsis 1lving nearest to Bengal and who
e L rend the Bengnld sceript?, This evidontly moans bhat

1) The Khaeis hid heen wldegorend in the Sylhet plains nnd
beyond, nearegt to Rengal; (b) some were acquainted with
rending and writing In tne archaile Bengali character; (¢)
That wag prior to the venr 1817. This was the {irst trace

of literacy. Stmultancovusly the first Khasi studants prose-
cuted English educatlion perhaps through the medium of
Beneali,

Translation of the rest of the New Testament which came out
in print in 1829, cowprlsing morc than 900 pages, copy of
which is stdll noticed 1n Serampore College Lidbrary, was
complected by n team of "filve or six boys, sons of rich
persons and peoplc ¢f zersequenne in Lhedir tribe to hoelp
in the translation. The team of these first ecducated Khasi
boys was obtalncd througn the help of English Collector,
stationed at 8ylhet in Bangladegh, who wis in enntact with
the Khasi Rajahs. These first gems of literacy effulgence
and eduentional growth are projected, prior to th.: coming
of the regular education in the cistrict of Mcghalaya.

Ti1l 1870, Bducation was confined only to a meddle and
primary schools, with one normal centre located atl Bohra
or Cherrapunjce, the first district Headquarter, They
werc manipulated by the Welsh Mission., In 186h — 65, the
District headquarter wag shifted 1o 8hillong which beeame
the provincial Headquarter in 1874, Demands for the prov-
ision of higher Hducation were raised by the Public led by
Babu Jeebon Roy who funded the 8Shillong Zillah iHligh Scehool
around 1875-76 and in whiech the first Matriculate came out
in 18803 The course evidently wasg prescribed by Calcutta
Univeralty, He continued to gupport th- school from his



cwn pocke b for galzacdes nd cost of Setoblishmnt till 1888,
whim the school wis amnleamabed wilh Ghillong Boys! Gover-
nuent High dehool, which was then dnstituted, e also slartoed
the Mawkihvir Bengalcee Scehecl for Ehisi puplls having invested
a sum ol K. 3,000/- and ilsc econtinued to dInvest more and
merc 1o the cost of that schoeol perhaps till his demise. He
caployod the Beneall Headmister and also bt he Buncall and
fhogi betehoera o0 the first High gchool which ran ffor morc

than a decende,

gubscquently, other Christlan Milssions cntered and after

the lapse of years the Ram Krishna Schools and several other
leeal achools were establlahed. Therefore, stresg herc is
1aid on the role of the Jacal educationilists in re-enforeing
the gystem of cducationnl administration, strengthening of
the disseminating functions, and establishing the proper
methcds of teaching and study, In Garo Hills, the Catholic
and other local bodles embarked on the active educotional
pursuils from thce 40s or WOs of this century. The role of

educationlisgts, other than Jeebon Boy 1s summed up below -

Muonsoon Bareh

-The quinquenniel review of the progress of education from
1026-32 serves ag a4 record, The inh rent defects woere due
to the defective enrolment and wastages caused by the slow
methods f teaching s also the low morale of teachers and
poor stuff in primar schocls, Hence, teachors conterences
were held te remove the inherent ebjects, as alsc improve-
ment  of teaching by sccurdng a large number of beachers
under training, usc¢ of rapid methods ¢f teaching, holding
rofresher courses, sdlection of scheools trequently for
specisl dmprovement and securing the sympathy and support
of wvillages. Courgesx were oviented to updite moral
weltarce, corporat: Life and discripline in schnols and
enforcing the effoetive methods of teaching and study.

-7 Em



Teaching of general aritimetic, geography #nd english among
othurg was ro - inforced thouzh rapld metheods, Distardct
Confcrences usually held had reiterated snccessful respensos,
School inspecticn wrrks wiere intensificd 'md self-supporting
village schoecls hi swnlid successful responses. The model

of 8ghillong as "the ceoentre ol governm nt department,., and

a resort of the cheleesnt hradn, must hive dts deuble effects,

Mavis Dwm - B.A., B.T., B.L., Minister of Industires,

Co-operati~n and Reglstralion and later

on Health Minister in Assam, Her remarkable
contributicns arc in succedding tc update primary educaticn
by praviding better salaries to teache rs and thercby impart
good Incentivesy she fought hara to strungthen women educ-
ation and provide gruater support to Girls!'! Institutions
in Assamjy She sought t mike adequate provislons t the
cause of thoe first Women college In Assam namcd the Lady
Keane College, She snid ¢ "1 woula recommend here 4 radienl
chanee in the system of education and would advocate a gys-
tem of suitable educatlonnl-~cultureal, vocaticnal and sanit-
ary to make us o gond nssct in the country", which in pri-
neiple was meant to orient. the system of cducation to tho
noecd of c¢ngineering, vocational and modical sciences as
the culturnl needs also, Prepared all the modalitics for
cstablishing the first Assam Mediecal College and also a
Mcdicenl College in Sylhet (the later, however, was not mate
crialisced before independence) boousted higher training in
nursing apd rcd cross services in the last war; she had

a brilliant cducational caraer,

R.R, Thomas - M.A.,P.R.S., B.L.

Topped the B.A. Hons, Examination in Ekiloéphy (Calculta
Unavergity) - 19125 sccured Flrst Class Sceond position in
M.A. (Philosophy) cxaminetion of Calcutta Univorsity: rece-
ciptent of the desrec of P.RR.S. on his thesis. "The problem
of knowledge. Lecturer in Scottlsh Church College, mumber
cf Assam Provineial Hdunnti-nnl Service; Senlor Prefegsor
of Philcgophy and Logice in official rmnk at Murari Chand
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College, gylhel, and th n Colton Collece, Gauhatl; Secretary,
Asgam Public Ser-ice Cummicsloir trol 1WSVwMO; Inspector of
dchivols, Assam Valley Division @t Awsh, Dor.l., Assam; Prin-
cipal of Cotton Coll~a 2 inspector of Jol.epges and lastly
principal ol D.M, Collese, Ilmphol, -uthor of "3tudents Logile-
beduetlve and Industive oL, 17 and "Inanetdve ang general
topies Vol. IT% tho twe bhools oncupying the size of about
1000 pages nnd prescriv . u dn the Calentta Ihiversity; raised
Lhe statdare «f Hister Buacibion in dby administrative capa-
city and co-ordinated activities to provide the greater gscope
for intellectnal acumen, insightedness and rationality. Co -
ordinated euucational actlvitics at super-strictural level

to raise the standard ot ecducation and maintaln its quality
in the entire North-Faustern Reglon,

Brausly M., Pugh - B.8c. (Caleutta), B.Sec. (Azri)(California)
Pagsed the Ba8c., examination 19203 specislised in Agronomy

and Lotany in United States - Professor and Head, Dept. of
Agronomy, Allahabaa Agricultural lnstltute in 192¢, Co-ordi-
nated activitiex in that college to intensify and update
Agricultural sciences of various froms., Bdited a magazine,
the Allahabad Farmery; Principal, Allahabad Agricultural In-
stitute Crom 19403 member, Agriculture Master Course Faculty
of Allahabad (miversity from 1944: pioneered the Assam Agr-
icultural Collesge as Principal after Independence; author

of Crop_Production in India and goil, Science and Climatology
which was widely pre cribed and read in Agricultural Collegesg

before and after independence,

Jobang D, Marak secured the Provinclalisation of Schools in

Garo Hills and plone«red o high school., He said in the Leg-
islative Asgembly ¢ "dir, now there 1s a good numher of
Govornment Primory Schools in the Garo Hills due to my attompts
the; »re pure Gov o rnment sehools and thedr number is not less
than 300,.. Loam ngndnet compulsory education for a time
being only for this reason that all over bthe worlu In civi-
lized countrivs primi1y cducction is free!, There were other
illustrious garo cuueatieonalists whe storted the first educ-
ation and the hight v education i1 bBleir land,



oy, opdando Lynugdoh, @.B.B.8., M.A, compleoted the medical
graduate course in Galeutta; entered agsam Medicnal Jervice,
served 1y 3.D.M 0, atl Jowad beding deputed by Assam Govi.,,
prosecubed study In USA and pagsed the examination which
aulifded (for the M.ster degree of anatomyy 1991 held the
posl f fgst. Proledgor of Anntomy dn Dibiuge el Medical
Colluiey beeame Prof. and Heaa ¢l Depl. of Anatomy of that
collere in 19545 wembar of the Medleal Maculty ot Geuhatl
Untversilyy exuniner uid prper-sebler in mény universities;
in 1960 he Joined the Medical College at (auhatl and worked
oul. the modalitiecy for 1ts commencenent in which Medical

co llege and hospital buildings came cul Lo comple tiong

1968 became the Vices Irincios Ll and oy, Buperintendent, of
Assgam Medienl College, Diniupirhy Directer of Health Servi-
ces in Meghalaya in 1990 with the other respousihilities as
Inspector General of Prigons @znd Director of Pasteur
Institutey 1977 Prinsip.d of eglunad Medieal College,
Imph:1ly 19786 Chaimmon ol Heghaliyn Public Serwice Cormlsgsiong
Principal, Regional Mcdienl Cellepe, Tuphal in 1981 - 82
and held the post of Dewn ofsclence in Manipur hiverslty;

1983 Health Consultant of North Bastern Council,
[
Sileverine Swer, She distingushed hergell in a host of girl

guldes services - lebtter on served as Social Educaticn
Officer in Arumgchal Praduesh, shortly after served ag
Principal of Buniadi Siksha Bhavan, Teachers!' Trzining
Institute at Changlang, in NEFA (modern Arunachal Pradegh),
The pattern of Basle educetion and partly vocational wis
introducad in NEFA from the fifties till recently, The
centre required a unigque importance in developing and ex-
panding e¢ducation whore indeed, nothing wis done in the
fearlicr lime. Training of teachers at the Junior and Senior
%levul wig made compulseory and schools were attiched with
&raftﬂ biased centres. Till rdate Miss, Swer, has been the
reat propcunder of voeatioral education, Now, therufore,
he siturtion has Improved since crentive expresgsion and
Ccrk exporiences 18 new subjects included in our 10 + 2
chool curriculum, Triining in these subjects has heen



intensified nd experiment -tion in a2 [<w schools in Meghalaya,
has started, )

Edugation has its variegatued roles, The Buucationists huve
given their lasting serviceg tc tho State., Our dubty now is
not only to perpeturte them but to improve the present cver-
all system of educatien. The students ncw have thelr very
vital roles to make learning highly utililarian and produc-
tive by persuing the serious method of study as correcti-
vely, systemetically and consistently. The other {ssucs 1in
which a good system of reinforcement 1s necessiry, include
mostly the beltter system of dlgsemination of ingstructionsg
to evoke in class room's responscss much more successfully
and efficious. Yhe other Jsstues such as tho system of eval-
untion, testing performances and pracllces are the onvious
necessity. A planned system of restificntion 1s also most
essential to remove the common errors and the elementg of
mental amb igulty, Education 1s the comblnation of several
factors, sethnic, culturil, ecomomic nd social necessary

to formulating and shaping all forms of creativity. Thora-
fore, the best forms cof creatively rc¢ cquavalent to the
infrastructurnl standard of human genius.

The role of educaticn In elucldating and cperating the sch-
eme of nation:l reconstruction with particular retference

to the economic regenerntion is concelved and propogate by
our Iducatlonists.,

Mondon Bareh in 1930-31 olserved thtt "Edueation is the
necessity of humin race., It 1s therefeore a 1living seed and
whatever changes the eccnonde ¢r social tabric might undergo,
Bducation will alwnys be al the helm of affairs t¢ gulde
mankind to its destiny,” he also obyerved the Importance of
al forms of mora 11ty ncecessary to perpeturting and strengt-
hening the Ilnherent, possecgsive ind operating forces of
stitesmanshlp, which is vital to our present situation. He
notes thats "Statesmanship and dep_cmicy hive thelr func-
tlons and vory igportant functi-ns too. Bub s leong we
belicve that beneath the sceming discord and disturbance

of the world, thers runs Lhe poerrenilal spring of spiritual



laws, we have to maintain that the ccononle and moral pro-
s}ems can be solved only by the confuormity of mankind bto
the right principle of relizion®, The forces which are ant-
agonistic to the educational values and the social vices
shich prepondoraite, seem to have urged and beoosted the
creative socicties to take steps towards prescrving the
intringic nmachinery ol eduecaticn and previding safeguards
that the inherent values will not be worked down, This is
seciusce we bolieve that we have a mission to create the better
socinl order to our rising generntion and abide to the
not.to of a sound system of national reccenstruction.
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ERDUCATION _AD — SOCTETY
Sy BAUL3AMY *

Flucation 1s the prime mnost lmpHhcotant for Soclal change, Any
kind »f social order, in a society, 1s an out come ot educat-
ion,., Bducation assists the saciety in achieving its goals, In
India, proviiding education ton milli:ns, is one »f tthe negle-
cted problems, sevenry percent of the population is still
illiterate and hence the: educati-nzl system still remains
highly inegatitarian, Any democrat ic natinn cannot, simply
bear with millions of uneducated masses, Decause an il1li-
terate democracy is a danger not only to itself but to the
World, Where the i1lliteracy previil there the injustice and

denial of bhasic rights common place.

In India, the educati- nal strategles are aiming tn achieve

the following gnalsy

- attaining development in the field of technnlogy, Science
and cther spheres of economic davoloHpment,
- attaining social e uality by croating egalitarian s»ociety.
- moulding the characters of the citizenz as responsihle
and pHlitically conscientious members »nf democratic

society.

7111 today, Aachieving thease gnhals, have be-n disztant dreams
of mur educatio-nal planners, The reasons chuld he attributed
to complex social prorvlems, commitmentless policiles and
devationless implementation of the pnlicies., In this
perspective, it would bhe worthy to look hark at the various
channels through which our educatinsnil system has been

travelled,

Ti11 1he dawn of the British empire in India, the education
has bheen the rprivate property of certain classes. The bhack-
ward communities 1.e, Bhudras an? Atishudras an? women from
all communities had heen kept alnof of education, under the
talse doctrine of an imaginary GHd and religion and the same
dirty traditions continue still today and we find that classes

are enjoying and the masses are neglected,

3 .PAULSAMY, Research Scholar
Dentt, of Botanv, NE - Hill Univerasitv = Shillsneo.



Britihers were intorested In oducating the classes than the
mas - e4, bLecause thelr alm was to oo lucee subotrdinate clorks,
The prticular ¢lase which anjoyed =lucaltisn under bhritlsh
rule, wais orthodox Brahmins, They in thelr turn prevented
certain backward ¢ommunities nel goanon £1oHm education, Thias
wan oontradictory to the aritisch aiministeoitors “howunward
filtration theory" 1.0, aprer classes will ¢ luetite lowoer

clagses in the Jatter oL oo, : o

British a'ministrators triedd to impl=ment the educatlional
system which was argue in EBbhgiand, They failled to under-
stand or d-lebrately neglécted the soHycio-ponlitical and
economical Jdifferences botween India and Enyland, There-
fore, british power ffaitled to make a2 mass bhased «ducation

in Indla.

Even »fter 46 years of [ndependence, the educatisnal system
which we f21low, faliled o bring ibout the desir=d sncial
change or failed to play any role in uplifting the d-=prived
and s>cially backward classes, of the society, rather nation
has been burdened by the growth of unamployed y»m»uths along
with negligible inmreses of literates, The class barriers
keut maintained and the elitism finding its way in the
society, Few people in the cHhuntry i.e. 3% are enjoying éll
fruits of education facilities, They are getting higher tyne

of education and all the key prsitinons are ncoupied by thewu.

The present educatinsnal system fiiled to penetrate deep into
grass root level, 5till it Is inaccessihle t»H» most of the
rural massas, living in rural areas, The rural masses are,
mainly small l1and hoHldees, Jandless labours, workers, back-
Ward communities and atlwasin. M2t of them are posr and
geawjng thair life balow the poverty line, The compulsory
rimary <ducation vhich e try to im;.-lem2nts in rural areas
is futile, unless & unitil the heneficious find time to

ttend the olasses, "overty comple them to be pre-nccupied
yith bre-d winning activities. Since many a times children's
ontribuatinon is necessary t> pull th: day t» day life of

e family.

!; the contemporary India, we find surselves in a very con-

sod state. We are nbt in a phsition bo fell,’whﬁfikinﬂ'of)



social order with which we are bLonnd, Some 0of our educat Léonal
thinkers and social scientlstyg, say that we are 1in a tranti-
timnal state l.e. 4and socidl death bell has rung, Due to the
death of our indigencus education ovr youths are sl wly moving
away from indiljyenous culture, tralitions and values, The gond
art of which are very essential for he unity and growth of
the nation. At the same time the o ¢..illed "pModeorn Indian
iluecation", the brainchild »f NMac.qly, to which alternative
yet to be worrked out, creates ml.l ' nns »f unusetul degree
hnlders, They seek enployment t which their degree i1s nn way
related, 1t paves way for nexalism and makes the frustrated
youths as an easy prey tp separatists and communal frrces, In
urban India y»uths were simply afflicted with the danger wus

virus called "English Culture",

Shon after Independence s> many educatisnal commissions were
set up, as an  etftfect tH gilve a changed Hut lonk to» the
Indian educational system, All the educatinnal c-mmissions
have d ne the work of pruning while leaving the radical as
such, One of the University education rep- rts says that,

"A University aims, at raising the intellectual tne =€
sncliety, at culravating the public mind, at purifying the
natiosnal taste, at supplying principles t» popular asolia-
tion, at giving enlargament and sobriety to the ideas -f
the age, at facilitating exercise of p»Hlitical power and

refining the intcr cHurse »f private 1ifa,

It is doubtdul t» say that our universities are capable or
equipped to catry o»ut. the above maentd ned npble ideals,
Because most. »f our Universitics are centres »f Intell -
ctual bankruptcy and mass produc=rs »f unslkilled yduthé; It
is partly true that our fliwe” =2ducational policies have

its hand in making the s»ciety lumbanized and philistauized,

Actlons 2f gelf centored sHcial grhups are ding fuel to the,
tire, They try to incorporate unseculerist’ ideals even in

the curriculum, which they preccolive, mayv be helpful in the
pursuiance o>f thelr c¢ommmal idensls, They refuse fo foresse the

futire India and her fate,
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India 1is one »f the por»rest countiries >t th2 wirld ind many
circumstances amd:» her (5 maintain the solal hievairchy and
stratificatisn, In such a situatin, 3 few educated mombers

f the particulars group, wh> try »r tried to undn the . .7
snclal discrimination, finding 1+ very difficult and eventually

get alievated from th ir >wn culture o1 a grrup,

In many a o>ccasion, th: reass-ns for the deplorable condltions,
which prevails in  the sHoiety, is ciwused by elducated members
»f the s.ciety than the uneducated masses, Educated unscrupu-
Llus members of the s»eciety tiy t»o tike advantage of ignorance
2f uneducited masses, t»H satiate their salf interest, fnlfil
their pnlitical aspiratisns »~f regional hegem ny, Besides
these, many ypuths becoming disloyal to their nation try to
id:ntify themselves with certain community »Hr class which in

turn brings sncial dis»rgyanizatinn,

The above ment it ned facts are oarrohoratives of flawfu}l edu-

catili-onal pHlicies,

Our endeavur, tn create a new social order in the socialilse-
tic democracy can be fruitful, only 1if we turn the uneducated
millions int»> educated dnce. Healthy and justful democracy is
mossible only with educated electyrate, The present p litical
status in Indla indicates that the millions people are simply
puppets of prliticiansy whose emhtive ideals are self centered
Many »f the citizens lack self contr»l, tolerance, mutual good

will, leadership and consideration tor »others,

India can easily prosper and rectity her social imbalances if
she understands and realise the inner meaning and vitality of
her well nurtured sptituality. She should ¢ me frrward to
marry her sprituality with Mrdern Scientific ardlvancement. The
children borne H~ut of this marriage wHould be of hybrids and

definitely they will try to set a new s:cial order,

In this connection it is worthy to,coat the obsdrvatinn of

Knhtharld Commission,

"1f social change on a grand scale is to be achieved without
violent rev:lution there is one instrument and one instrument

only, that can be usedy Lducation,



we talk about must be need-hased
It

Theref>re, the education which

and must be a permanent measure, shnuld penetrate deep into
the grass root level ind should bring long lasting insect
among the masses, It shsuld aim at egalitarion soHciety, It s

should provide the necessary strength,

T achieve this, both conventiznal and Non-conventinonal methaods

should be expli-~ted, Whatever may be the mode, the goal must
n2 realising the National and meet the Natilonal

"Education for All',

aspirations,
challenge I'f the need 1s reorganisation
of educational system than that should be attempted and accom-—

plished promptly.

The reorganisation must be target oriented, The following small

plan out lay can be a fond for thought of educational planne rs,

Human Res»>urce Development
through need based education

Target groups

L3

Uneducataed uneducated uneducgated and
industrial agricultural unemployed
workers workers childten &
(Rural & Urbuan) (Rural) youths

i et s e LR P LCU LU M — e
Skill énhancement Health avareness Language
language Politlcal awire-~ Technical

ness 3cientific education
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temparament:
Skill enhancement

NGO's

Open universitiaes

AGENTS

(rasnurce based)



- 87 -~
SPATIAL PATTERNS OF LITERACY IN MEGHALAYA AND ITS GEWDER

DISPERITILS: A CaSi STUDY OF SLLECTED VILLAGES;

Dr .Siddhaswar Sarma
Deptt .,of Geography
NEHU,Shillong.

L. INTRODUCTEON,

Literacy 1s that qualitative attribute of
population considered as one of the indicators to evaluate the
level of backwardness, economic status and political standard of
aisociety. To eradicate illiteracy in our country, Indian
Nat ional Commission for Cooperat ion is launching the programnme
of 'iducation for All'. About 200 districts of mmrcountry have
been covered under 'Total Literacy Campeign'. Again it proposes
to increase this to 350 districts by the end of the wighth Plan,
to raise the country's literacy rate to 75 per cent. Literacy
scene of Meghalaya is not very bright as it rank is 22nd in
Indian context. For any plan for developmant of a reyion, one
should carry out research from tte grass root level to see the
fact that disparity within the region, if any, could ke impro=
vad in a phased manner. w~ith thds idea the spatial patterns
of Literacy in the state of Meghala,a 1s carefully studied, so

that concerned authorities may take action-pls accordingly.

2. STUDY AREA.

Meghalaya 1s one of the smallest state of Indian
union. It lies betw-.en 89 50'E and 92%( 'g and between 25°)2'N
and 26°%0g'N, 1t comprises five districts in 1991 and has
thirty comnunity development blocks on which level the study has
heen carried . 85.53 per cent of the total population in the state
are cnstituted by scheduled tribes with three major tribes -
saros,Khasis and Pnars. 'The society belong to mateiarcheal which

means their family line t.aced through the woman.

3. DATA BAS: AND METHODOLOGY

State and block level data has been collected
from NIC based on census of Indaia 1991 reports., In addition
the village survey has becen made under the project work of
Gaoqgraphy Peptt.,ilitHU, Mawbri village has heen surveyed gyom
1991 while Lyndem’aﬁd Urksew-Wapathaw village have been

surveyed in 1992,
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The study of levels of 1 teracy rate is calculatazd by
a simple avithmatic formula on aggregated data to the gender

of the populat ion, The formula ig very simple as follows:-

=2 X ___x |00

(Yl W‘Yg_ )

Where L = Literacy rate
x = Total literates of 7 years and above
Y= Total population

Y2= Total populat ion below 7 years.
The percentage of Literates hoth for males and females have been
compared and depicted througn bar diagrams. The overall total of
var inug blocks of Mcghalaya has shown over pace by applying choro-

pleth rrartographic method,
4. ANALYSIS

The populatidbn in the age group of seven years and
above, who have abllity to read and write with understanding
is classified as literates in 1991 census of lnuia. This
def inition of literates w.th aged sevan years and above makes
half of its strength down by illiteracy in Meghalaya. Substracting
the age group of totil population below seven years the illiterate
popularion accounts for 7,02,944 , whereas only 6,78,105 populat-
idn is literates. Hence the percaentage of literates in Meghalaya
becomes 49.10 against 52.21 percent of Indlan average (1591

cehsus ).,

ast Khasi Hills district is the only district of Meghal-
ya to attain the highest literacy with 60,04 percent (Table-~1)
All other districts of Meghalaya depict literacy gate below
the national average. The census report of 1991 clearly stated
gender disparity among the disiricts, Significant mai'k with high

female literacy of Jadntia Hills distriect alone proved the
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matrilinial strength in education. (Fig.2) Other districts of
Meghalaya maintain high male literacy like other states of India.
Large variatlon hetween the urban and vural literacy is not a
new phenomenon in India which all districts of Meghalaya are
also bearing (Fig.3). Hence the authoritics should aim at
the upgradation »f rural literacy among the hill tribals

ance also among slum illiterate dwellers of urban area.

4.b. ‘BLOCK SCEUARLO:

Out of 30 community developmont blocks ol Meghalaya,
the Mylli:sm block, wh.ch conceived thoe capital city Shillong
in its womb, bears th: highcst literates (78.88), The migrant
service holdecs and jobs .ekers Into th: capltal city should
not. be creddted with the honour of the first ranking of literaay
rate of Mylliem block. The second ranking literacy block Rongram
also accommodates the second raniking Tura town., The lowest
literacy block Khliehriat (28.06) is in the Jalntia Hills dis--
trict., In addition, there are as many as six C.D. blocks which
could be categorise below 35 porcent Literacy rate in Meghalavya.
They are Laskein, <Lhliehriat in Jaintia Hills, Songsak in sast
Garo Hills, bedenggiri,Selsella, 3 tasing and Zikgak in Wost
saro Hills district, More emphasis on bLiteracy campeion should
be placed on the lowest literacy C.D, blocks on pradority basis
(See Map.1l).

Gender dispa. ity among literates is to b considerad for
equilibrium of sex iffe ence. The oomputed and classified data
of male-female literacy revealed clear disparity (Table II)

The malss claim more share than females in literacy rate with 24
out of 30 C.D. blocks of Meghalaya. It means 24 C.D. blocks show
less female literacy. Financial assistance under- Non Formal
rducat ion' which central amd Scate vovt. share with racio of

90 :10, should be extended 1in those Low female literacy blocks
Other six blocks contain higher female literacy, out of which

three C.D. blocks are from Jaintia Hills alone,

4.c VILLAGE LITLRACY SCHNARTO:
The study of literates in village level reflects theldr

economy ang status in society. Field survey on thiee villagyes

were carried by the nepartm .nt of GeOgraphy,NEHU in 1991-92.
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THe village literacy revealed the following: The Mawbri village

of Bhol area attains the distimction oi crossing the national
average of literacy. The percentage of liturates in Mawbri villadge
is thus encouraging, 1t is 54,08 (Table LII), The female liter-
ates signiflcantly are found to be higher thain male lit.rates in
this village. ''he Lyndenn village of Pynursla block is inhabitad by
uniform Khasi tribes with a low percentage of literate (37.50),
while Urksaw-Wapathaw village of the same block shows a high
literacy rate (53.77)g as the village is constituded of both
tcibes and non-tribes. This survey proves that the migrant

nan-~-tr ibes help to lncrease the literacy rate,

5. CONCLUSION:
While formulating awd implementing the policy to achieve
the goal of litcracy the following considerations may be kept
in mind: 1, :Ixisting village and block lev.:l literacy in
relation to social structure and economy are to be studied care-
fully - 2. Villawe Headman should be taken into confidence and
Education offiicer in each C.D, blocks is to e recruited for

smoother running of the programme.

3. Awareness of education among the illiterate parents is to

be created as to motivate them to send their children to school.

4. Text books, black boards,wall maps globas and charts
should be suppliec fee of cost and necessary financial grant
to the poor is to be provided by way of adopting appropriate

legislation, and execute those on a wartodting.

5. Free medical facilities should reach to each inaividuals

villager to enable children to attend school regularly.,

Despite Govt.eftorts made by Formal and Non-Formal
educat icn the aims and ob jectives of the progfamme seem to be
far from targeted goal. For Aachteving this targel.,, the modali-
t ies of Christian Missionariaes, adopted in the pre-independ:ant
fndia, but with a clear secular baas, my be followed by the
Govt, of Ingila, so that seates of post independent country
would be free to attain total literacy. Add to this for en-
coliragement of women's education which was the dream of Mahatma
Gandhi would become reality if job reservation policy {for women

is implomentad to continuc atleast for one decade.
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Tacle : I Percentage of Literatss* in Meghaiaya, 1331

Dist./State E Total s Total Male wqoi,) Female Total E Total éex Difference in
Country ' Literacy Literacy Literacy Rural ! Urban Litzracy
. : | ; B _L%terécy :Literacy ' Make :VFemale

l,Jgintia Hdiils Dist. 35,32 34,37 36,31 3u,3>5 31,37 1.94
2,Zast Khasi Hill Dist. 60,04 62,86 57,04 46,36 83,68 5,82
3.West Khasi rHiils Dist. 50.52 52.98 47,98 49,06 71,82 S.0u0
4.Zast Garad Hillis Dist 48.38 54 .70 41.70 46.95 68.78 13.00
5.West Garo Hills Dist 39.32 46.93 31.32 34.34 78.28 15.61

Meghalaya 45.1C 53.12 44.85 41,05 8l.44 2.27

INDIA 52,21 64,13 39.29 44 .69 73,08 24 .84

v

“Literates population agz¢ 7 years and above.
Source of —ata:Census of India 1991,Series -1,Paper II.
: Calculated by author.
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Taple -

Bkockwise Literacy Rate of Meghalave, 1991

District, "Total Literacy . Total s Total » Sex Di§§erance in
3lack :  Male . Pemale . Literage
T ' + Literacy y Literacy .
' d J i ¥iie ' Female
1 o 2 vo3 ' 4 } 5 ‘ £
1,JATNTIA HILLS DIST. 35.32 34.37 36.31 - 1.54
Lels Thadlaskein 42.15 40,36 43.32 - Z.38
2, Laskin 30.35 25.89 7.74 - 11.89
3, Khlienhriat 28,06 29.30 25 .6€ 2.64 -
4. Amlarem 40,80 41.48 4C.C3 i.39 -
II. ZAST wpASTHILL 60.04 62.86 57.04 5.82 -
1. Nongpy. 38.35 44,33 31,81 12.52
2, Bhoi Area 4u.38 43.56 38.29 5.27
3, Nauwryngkneng 44 .71 41.22 48.15 €.98
4. Mylliem 78.88 82.59 74.78 7.81
2. Mawphlang 41,00 40.38 11.51 1.02
6. Mawkynrew 36.63 35.33 37.95 2,62
7, Shella Bholagan j 54.04 55.8¢ 52.24 3.62
3, Pynursie 45,77 50.57 48.96 1.61
9. Mawsynram 45.90 48,91 42.77 6.14



1 ' 2 3 4 g £
II.WEST KHASI HILLS oOI&8T 50.52 52.98 47.38 S .00
l.Majirang 48.05 47.37 49.20 Zel7
2 ,Mawkyrwat 52.€5 55.66 49.46 6.20
3.Nongstoin 49,32 52.14 46.01 5.43
4 .Mawshynrut 53,21 59,06 46,97 12,09
iV, BEAST GARQ HILLS DIST. 482,33 54.7C +1.70 13.32
1,Resubelpara 55,85 61,09 50,33 10.78
2.Damoc Rong jeng 47.86 54,60 4C.83 13.77
3,80ngsak 34.85 41,36 28.01 13.35
4 .Samanda 46,86 54.8 38.51 15,1C
V. JZ8T GARC HI_LS DIST 35.32 46.93 31.32 i5.61
1.Dadenggiri 30.41 38.126 22.42 5.74
2.5elsz3ilz 25.17 36.25 21.6. 14.43
3.Rongram 5¢.96 6€.30 £7.04 I3L.26
4 .Betasing 35.35 43.14 27.5C 15.64
5.2ikzak 33.98 42.33 25.14 17.19
€.Dale 36.5 44.36 28.55 13.81
7.Chokpot 36.83 44 .13 29.37 14 .78
8.Baghmara 45.56 58.36 40 .04 18.32
9.Rongara 30.00 18.2.:

39.95 49.34

Source:

frimary
author.

Census 2Abstract Collected fron NIT,Planning Commission of India,

> Comgated by
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Taple - III:Literacy Rate of 3 Villages *of Meghalava

Total Percentage of

Villiage Total :
Fopuiation Literates Licerates _
MAWBRI Total 331 179 54,08
1991 Nale 166 a4 50.50
e e e e _ Female L S L o o - - _B7s58 oo o_o_o__.
LYNCEM Total 144 54 37.50
1992 Male 66 29 43.30
Female 78 25 32.05
URKSEw - Total 212 114 52,77
WAFA [HAvw
1992 Male 114 53 55.26
Famale 98 51 52.04

*Survey carcisd under che pProject worx of Geog.leptt.,NEHU.
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