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FOREWORD

Rural Functional Literacy Programme has been under implementation in the State as a continuation of the
Farmers’ Functional Literacy Programme, which was started during 1973. The programme is now implemented
in the Districts of Trivandrum, Alleppey, Trichur, Palghat and Cannanore. The annual target is to operate 1500
Functiona! Literacy Centres at the rate of 300 each in these districts. Two Blocks have been selected in each district,
and in each Block in turn 150 centres are functioning. There will be 30 learners in a Centre, Thus in 10 Blocks
1500 centres are run to serve 45000 learners per year. ‘The duration of a centre is 10 months with 300 hours of work.
Till 1982-83 about 2,12,054 learners were made literate under FFLP and RFLP on functional grounds. During
the cwrrent year 1500 centres have heen opened and 45,000 learners are attending in these classes.

The State Resource Centre for Adult Fducation in Kerala, which was set up under the National Adult Education
Programine (NAEP) has conducted a concurrent evaluation on the implementation of the Programme in
Perumkadavila Block of Trivandrum District during the year 1982-83. The study report is the first of its kind
conducted on RFLP in Kerala and therefore bear much importance.

The State Government is publishing tho study report through the Rural Information Bureau of the Develop-
ment Department, since it is felt that the study will be of considerable use to all those concerned with RFLP in this
State and in the other States,

I am utilising this occasion to express my graticude to Prof. N, P. Pillai, Director of the State Resource Centre
and his teamn for having conducted this useful study.

P. SHANMUGHASUNDARAM,

Trivandrum, Development Commissioner and Secretary to
18-1-1984, Government,



PRFFACE

This is the first study of its kind done in Kerala, though evaluation or appraisal studies
of NAEP Centres, some on a more extensive scale, have been carried out in a few places elsewhere
in India by external agencies. It tries to combinc and correlate the conditions in which the
Adult Education Cenires are run under the Rural Functional Litcracy Project in the State and
the achievements of the learners in the 3 R’s as well as in oracy, awareness of problems of living
and knowledge of a vocation. For surveying the facilities available in the literacy centres and
for assessing the achievements of the learners, reliance has been made on the animators for the
simple reason that they were (he persons who knew best the centres and their learners. The evalu-
ation of the learners has been done in a rather unique way, comnbining the advantages of both
an external and an internal evaluation. ‘The test paper was set by the Director of the State
Resource Centre: for Non-tormal Fclucation, an external cxpert, hut it was given to the animators
of the R. F. L. P. Centres at least onc month ahead of the testing time, and they were usked to
familiarise the learners with all items in the test and get them answered withoul setting any restric-
tions as in a formal exammation. 'I'he valuation of the answer scripts was also left to be done by
the animators, though strictly according to instructions given, and later subjected 10 a scrutiny
by the SRC..  This procedure was decided npon as it offers a solution to the vagaries of an external
evaluation conducted by persons who may or may not set questions on the hasis of objectives and
value their answers without knowing what the learners have heen taught, and the vagaries of the
internal examiners who may not seek to test all the oljectives il they have not covered them in
teaching and may not strictly and impartially evaluaie the seripts of their own wards, It is not
claimed that this is a flawless method of assessinent, but it can be perfected if proper precautions
are taken against wilful misuse of the trust imposed on the internal evaluators,

If the learners of the RFLP Centres in Perumkadavila Block have secured above average
scores in all the objectives tested, it may partly be due to this procedure of testing. To a large
extent, however, the credit for it should go to the animators, supervisors and all the other project
stafl who had done commendable work. Therefore, the findings of this study, if’ widely dissemi-
nated, would certainly help lend encouragement to all who work in the RFLP sector in the difte-
rent districts of the State and to some extent offer guidelines to all others as well, who are engaged
in the task of Adult Education for improving their performance, [t is this conviction that prompts
the State Resource Centre for Non-formal Fducation, Kerala, to welcome the publication ot this
Report by the Rural Information Bureau of the Developiient Department, Governmment ol Kerala
for and on behalf of the SRC.

We are grateful to the Minister, the Secretary Shei M, Shanmugha Sundaram, 5Shei
M Kamaluddin Sahib, Deputy Development Commiissioner and Ex-officio Deputy Secretary,
Shri E. Vasu, Chief Officer, RIB all other officers of the Development Departinent
for this kind gesture of goodwill and support to the SRC and the praject stail for all
the help given. We are specially indebted to the Secretary, Development Department, for the
foreword he has been kind enough to write, Our thanks are due also to the Chief Officer of the
Rural Infortnation Bureau for getting the Report printed and published in 3 very short time.
We sincerely hope that the SRCYKANFED would continue to get simgilay co-uperation and help
from the Department in all its eudeavowrs in future.

‘State Resource Centre, Dr. N. P. PILLAIL
KANFED, Saksharata Bhavan,

Trivandrum-14.

30-12-1983.
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I. INTRODUCTION

1. Objectives of the study

The Rural Functional Literacy Project (RFLP) was implemented in 5 Districts of the State of Kerala, namely
Trivandrum, Alleppey, Trichur, Palghat and Cannanore in 1982-83. In each District two Development Blocks were
selected for the purpose, as given under

Trivandrum Perumkadavila
Vellanad
Alleppey Muthukulam
Haripad
‘I'richur Vadakkancherri
Chevannoor
Palghat Attappadi
Chittoor
(lannanore Kanjangad
Neeleswaram

In each of these Blocks 150 literacy centres were ruit under the control of a Project Officer  An Assisiant
Development Commissioner exercised general supervision and gave necessary directions from time to time.

In July 1982 the State Resource Centre for Non-formal Education (S.R.C.) established in the Kerala Asso-
ciation for Non-formal Education and Development (KANFED) decided to conduct a survey of the literacy centres in
one of the Blocks to find out the facilities offered in these centres for the effective implementation of the adult education
programme and evaluate the learners to find out the strengths and weaknesses of the programme and their learning
achievements. The Director, SRC! personally discussed this matier with Shri P. Padmanabha Pillai, Project Officer,
RFLP, Trivandrum District and at his invitation, participated in the training camp for RFLP workers being conducted
at that time in the Vellaunad Block, Trivandrum District to personally acquaint himself with the problems confronted
by the organizers and literacy workers (animators) and their perceptions about the programme. 'This was iu the nwonth
of September. The Director then visited some of the literacy centres run by difterent agencies in Trivandrum District
including the RFLP to find out for himnself the actual situation in which learning was imparted and the way it was
dome. After studying all the conveniences that the researchers could get in Vellanad and Perumkadavila Blocks
including easy access to the literacy centres, the Director finally suggested that the study should be conducted in the
I‘erumkadavii{a Block, and the Project Officer agreed.

This is a ‘type’ study. ‘The conditions this study would reveal will more or less be the same in every other
Block where the RFLP is organized. The strengths H.Ill{ weaknesses of the programme, as revealed, will also be the
same in most places. Hence the suggestions for improvement, offered as a result of (his study, will also be applicable
to all literacy centres run under the RIFLP. Many vi these niay, mutatis mutandis, bhe applicable to all litcracy centres,
run outside the RFLP also.

2. Assumptions

In the light of past experiences ol the researcher, the following assumptions were held:

1. That, in a State like Kerala where women are free from many inhibitions, if literacy centres are organi-
sed in places suitable to them, more women than men from the disadvantaged groups would enrol
themselves for learning and continue to complete the course,

2. 'That, the greater part of the drop-outs will occur during the first five months, after which those who
still continue, will mostly complete the course.

3. 'That, the provision for imparting functionality is generally confined to theoretical instruction only and
that techniracy is not being imparted in most literacy centres.

4, 'T'hat, the achievement of learners will be greatest in oracy if creating awaresness is attempted through
discussions, and that the achievement of learners will be normally lowest in numeracy.

5. That, in most literacy centres, not more than 509, will continue to attend for 10 months and still less
will successfully complete the course and become literate.

6. That, most of the workers come from lower income groups and they have to be given faiy wages if they
are to be enabled properly to attend to their duties.

3191]MC. )



3. Definition of Terms

(1) Centre—The term ‘Centre’ is used often in this Report toinean a ‘literacy centre’. It is a centre ~where
literacy work is conducted for 10 months.

(2) Worker.—The term “Worker’ or ‘literacy worker’ is used in this Report to mean the person in chargee of a
literacy centre. His business is to organize the centre, lo keep registers of attendance and other activities, cosnduct
literacy work there, and to get Resource Persons to take special classes. He is also referred to as ‘animator’,

(3) Resource Peyson.—The term is used to refer to all persons who are specialists or have enough compestence
to deal with specific topics ind guide a discussion.
4. The suitability of the area selected for study

The Perunikadavila Block is one of 12 blocks in the Neyyattinkara taluk and is easily accessible by road from
Trivandrum. The Block oflice is only 32 kilometres away. It has an area of 304.30 square kilomietres.

As per the 1981 Census, it has a total population of 189, 524:  Of this, 94,992 are males and 94,912 are fennales.
The Scheduled Castes munber 15142, and the Scheduled Tribes 1833.  ‘Together they make a little less than 99, of the

population. 'The literate population is 126,663, of whom 67917 are males and 58746 are females. The percentaige of |

literacy in Perunkadavila Block is 66 .83 as against the State average of 70.4294,.

There were 18 Tligh Schools, 23 Primary Schouls and 40 Lower Primary Schools within the Block so that the
Tacilities for tormat education were quite adequate for all scetions of the people desirous of benefiting by it. . Those: who
were still left out were mostly the disadvantaged groups.

For admninistrative convenience the Block is ¢*vided into 9 Panchayats. 'They are:
(1) Kallikkad
(2) Otiasckharamangalam
(3) Aryankode
(4) Perumkadavila
(5) Peruwrupazhuthur
(6) Amburi
(7) Vellarada
(8) Kunnathukal
(9) Kollayil

The Block has a large area which borders on forest land and is hilly terrain, hut all parts are accessible hy
country roads and footpaths,

A study of the above facts made it clear (hat it was a typical area for studying the impact of the litcracy
drive by the State of Kerala.

5. Methodology

A Questionnaire was immediately prepared (See APPENDIX I). It contained seven Schedules and one
Lvaluation Sheet. They are:

(1) A status survey of the literacy worker/Supervisor

(2) A survey of the conditions obtaining in the literacy centres

(3) A survey of the problems of organisation

(4) A survey of the problems of attendance

(5) A survey of the lecarning materials and methods

(6) A survey of the literacy levels attained by the learners and the social changes accrued.
(7) Opinions of the learners

(8) Lvaluation Shcet.

The seven Schedules and the Livaluation Sheet were distributed to the literacy workers of Perum kadavila
Block on 18th February, 1983 while they were having a two-day training camp at Perumkadavila. Shri G. S. Abdul
Majid and Shri G. K. Mohan Das, Research Assaciates, 8. R. (L, attended the training camp with the Director.
The Director explained the contents of the Questionnaire, item by item, at a common meeting of the literacy workers
and Supervisors, and the Research Associates followed it up by contacting the workers in each of the 5 groups
separately with its Supervisor, to give nccessary clarifications on points raised by them. The need to fill up each
item of the Schedules honestly and to administer the Evaluation Sheet properly was stressed. The animators were
particularly asked to explain, in the course of their routine teaching, each item of the Evaluation Sheet to the learners
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and to teach the answers to each of the questions asked together with many other siiilar questions and their answers
and give practice in the way the answers were to he written by giving a few class tests so that when this test was finally
given, they would not feel lost, and would be able to do their best without getting any examination fright. Tt was
agreed ikat ilic animaivis would fill up the first six Schedules and see that the seventh Schedule was filled up by the
learners ov with the help of the learners, and when they were completed, return them to the Director through
the Project Officer, The Evaluation Sheet was to be administered to all the learners of a centre on a particular
day and collected after the lapse of roughly, not exactly, 1§ hours, as this is not a speed test, and as it would avoid
unnecessary haste and nervousness on the part of the exaniinees. This was to be done after the oral test and the
reading test have been conducted. It was suggested that the oral test and the reading test could conveniently be
given at class time during the last two weeks before the final written test. These instructions were scrupulously
carried eut in all the centres. The final test was administered on 30th March, 1983. The papers were all handed
over to the Director, S. R. C., the very next day by Shri Padmanabha Pillai, the Project Officer, in person,

The analysis of the Schedules and the Evaluation Sheet was done by the Research Associate, Shri
D). Nelson assisted by Research Associate, Shrif . K. Mohan Das. A good proportion of the answer papers were checked
by them to find out whether marks were awarded only to the answers written, and were given as per instructions.

Out of the 150 filled up Questionmaires received, 50 were selected for analysis by random sample— taking
every third Questionnaire in the order in which it was found placed in the bundle without regrouping them under
Panchayats for getting a proportionate number of centres from each Panchayat or under any other kind of strati-
fication. 'The list of selected cenires is given in APPENDIX 1I. 'The answers in each of the first six Schedules
were then tabulated and passed on to the Director. As for the seventh Schedule and the Evaluation Sheet, every
alternate paper was selected for analysis  The consolidated tables were made available to the Director by the end
of Octoher, 1983 for wiiting the Report.

6. Limitations of the Study

'The study suffered trom all the short-comings consequent on the use of the Questionnaire technique for the
survey of the 150 fiteracy centres. More so because the respondents were all young men and women, inexperienced
in answering Questionnaive schedules, and could not be depended upon for taking the task seriously. The 8. R.C,
does not have more than a few research officers. It the survey was to be even partly supervised by the 8 R i«
would have had to commission a large number of paid investigators. This was considered an impossible  thing,
and so the only possibility was to ask a few good friends of the locality to see that the returns were made  correctly.
How far this was effective no one can say. The veturns were prepared by the literacy workers of the respective cen-
tres and were checked by the Supervisors concerned.  However honest they might have been, it canuot be vuled
out that at least some of them would have slightly, at least, bloated up the attendance of learners or the facilities
available in the centres for fear that their centres should not be considered as below par.  This situation was anti-
cipated and takeun into account in preparing the Questionnaire. A few questions were repeated in differing words
in different contexts to find out whether there was any inconsistency in the answers given by the animators,  lFor
cross checking the information given by the animators, intformation was asked from the learners as well.  Of course,
as the learners could not fill up the forms by themselves, they would have hatl to seck the assistance of the anima-
to1s in completing them and hence, if they wanted, they could have manipulated that information ton. The cross
checking doune at the 8. R. (i, however, convinced us that not much of manipulations had taken place and so  the
data received was considered reliable.  Variations between the statements given by the animators and the learners
were indecd minor and could easily be adjusted.

The Evaluation Sheet was also entrusted to the animators to administer and to score the answers. Any other
way of doing this was not conceivable for the S. R. C. at that time. An army of 150 people would have been neces-
sary to be requisitioned by the S. R. (. for a period of 3 days if the tests, (one oral test, onc reading test and one
writing test) were to be given by thewn simultaneously in all the centres. However, a check of the answer papers
did not reveal any tampering with them by the animators. Nearly 309% of the answer sheets were checked by
the research otlicers of the 8. R. C. They found that the answers were all written by the learners themselves,
and sxcept in very few cases, the valuation of the scripts was strictly in accordance with the instructions given.

[n any case, these are limitations which must be kept in mind in any evaluation of this study.
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II. ANALYSIS AND INTERPRETATION OF DATA
Responses of Literacy Workers

In the following six sections the first six Schedules filled in by the literacy workers are analysed and
interpreted.

1. Status Survey of Literacy Workers/Supervisors

The first Schedule seeks information relating to the literacy workers and Supervisors.

(a) Age and Educational Qualifications.- ~Most of the literacy workers were women. QOut of the 50 lite-
racy workers—-one for each ol the 50 centres selected for study—-39 were temales and only 11 were males, 18 of
them were in the age-group 16-25; 25 belonged 1o the age group 26—35; and 7 were in the age-group 36— 13. This
shows that while 369, of the literacy workers were perhaps very young, 649, of them were more mature persons
who could command the respect of adult learners. Regarding educational qualifications, 32 out of 50 (64%)
were 8.8.1..C. holders and 5 (10%,) had higher qualifications like Pre-degree pass and B.A. Degree. One had MLA,,
and M.Ed. Dcgrees 12 had completed 8$.5.L.C., but had not passed. Only one did not have 10 years of schooling..
That 74%, of the literacy workers had S.S.L.C.. o1 higher qualifications is very creditable.

(b) Income.—However, when we consider how many of these people were otherwise employed, the
picture that arises is very dismal. Only 2 were seif employed. One was employed in a private finn. 5 persons
were casual helpers. 42 (ie. 849,) were unemployed.  All the income 31 (629) of them got was the ncagre
allowance thay was paid to thendior the aduli cducation wank, 15 cavaad bodow 1. 52 per month froa other sources;
3 carned between Rs. 50 and 100, while only one had an additional income over Rs. 100,

Seven of the men and 19of the women were unmarried, but the others were all married, i.e. 6 men and I8
women and they had each to support a family. These are factors which detrimentally affect the motivation of the
literacy  workers to do full justice to the task they have undertaken.

(¢) Caste distribution.— Vhe caste-wise distribution of the literacy workers shows that only 3 belonged to
the Schedule Tribes; 11 belonged to the Scheduled Castes and 36 (72%,) belonged to other communities which are
educationally more advanced.

(d) Training.—Of the 50 literacy workers 37 (74%,) were fresheirs, who had received training only during
1982-83. 7 persons had two years’ cxperience in adult education; 2 upto 3 years; 3 upto 4 years and one up
to 5 years. The latter would naturally have had more days of training. 13 pcersons thus claim to have had some
training before they got appointed as animators in the RFLP centres at Perunkadavila. 37 persons had received
21 days training, while one had received 48 days training; one had 40 days training, 3 had 31 days’ training,
3 had 29 days training, 2 had 28 days’ training, 2 had 7 days’ training and one had only 2 days’ training
in-service.

The literacy workers were all asked to keep personal diaries, but only 34 (68%,) were following this instruc-
tion. It is in this personal diary that the worker was required to note down changes in the behaviour or attitude
of the learners from time to time, as well as the progress they showed in reading, writing and  arithmetic, besides
other important day-to-day occurrence:.

(e} Supervisors.—For the 150 literacy centres the RFLP scheme provided for the appointment of %
Supervisors—one for every unit of 30 centres. Four of the Supervisors were University graduatcs while the fifth
had studied up to the Degree class final year. ‘They all belonged to the 20--30 age group.

2. QCoaditions obtaiuing in the lieracy centres

(a) Location—The 50 RFLP centres selected from among the 150 centres were all run by the Develop-
ment Department.  All were located in rural areas. 42 of them (84%,) had name boards. 12 of them were for men
(24%); 33 were for women (66%,) and 5 of them were for hoth men and women (10%). Almost all of them were
run by Mahila Samajams, libraries and Youth Centies. 22 of them (449%,) were located in private houses, 6 of them
(129,) were in libraries; 3 of them (69%,) were in schools. 'The rest (19, ie. 38Y%,) were located in sheds. While
36 centres were conveniently sitnated, 14 of them (28Y,) were difficult for the learners to reach.

(b) Facilities—49 centres (989%,) worked 6 days a week while one centre (29%) worked only for 5 days.
48 of them (989%,) worked in the late aficimoons or evenings, one in the morning and one at night.  All centres
woiked for 1} hours. However only 46 centres (92%) had enough seating capacity for all the learners. 10 centres
(20%) had no lighting arrangements as they did not need them; 31 centres (62 %,) used kerosine lights, 7 centres (14%)
had petromax lights, and only two centres (4%,) had used eleciric lights, though many more had electric conne-
ctions. All the centies had facilities to display pictures, wall-newspapers etc.  In 33 centres (669%,) the learners
sat on the floor, while 17 (349%,) had benches. 47 out of 50 (94%,) had black beards. In all the centres slates and
note books had been issued for writing. 6 centres (12%) alone had made provision for conducting some kind of
nominal work activity.



3. Organization of the Literacy Centres

(a) Choosing the sitse.—1Vh=~ centres were located in places selected by the worksrs themnselves, by R¥LP
officials, by the learners, or by the local committee. Out of the 50 centres 19 were selected by the workers (38%,),
13 by local officials (26%), 12 by the learners (24%) and 3 (6%,) by the local committees. Obviously in many
places the local committees were formed only after the sites were determined by the RFLP officials with the help
of the literacy workers. No information is available in the case of 3 centres as to who selected their location.

(b) Literacy Surveys.—48 centres (969%,) had conducted a literacy survey of the locality hetore a centre
was started there to find out the number of illiterates and ascertain their willingness (o attend the literacy centres.
35 of the centres (709,) surveyed hetween 50 and 75 families each; 20 to 30 familics were surveyed by each of 7
centres (J49%); 31 to 50 familics were surveyed by each of 4 centres (89,); 75 to 100 families by one centre (2%,)
and 100 to 200 families by another centre (209,). Whether the remaining two centre; conducted a survey or not
is mot known; nor is it known how they located their learners without a survey.

The total number of people who were covered by the survey conducted by the 48 centres was 10,994, which
inctuded 1,193 men and 1,235 women from among the Scheduled Clastes and 292 men- and 310 women from
among the Scheduled Tribes. The total illiterate population in this group numbered 4,849, which is a little over
44.309%,; and it included 946 men and 1,090 women from the Scheduled Castes and 267 men and 238 women from
among the Scheduled Tribes.

(¢)  Lmrolment.—~The number of illiterates who agreed to enrol or were picked up for enrolment were 1428
for the 50 centres.  'This works out to 29 learners per centre: but the actual number enrolled and were present on
the first day of the first month in the centres  was only 1,313, which works out only to 26 learners for each of the
centres.  This included 194 males and 262 females from among the Scheduled Clastes and 95 males and 58 females
frorn the Scheduled Tribes. This means that while some of the 50 centres had enrolled 30 learners each, others
were able 1o get only & less number to attend them.

In 47 of the centres (349%) the occupation of the learners happened {0 be more or fess the same - -agricul-
turwl operations. This made it easy to organize lesson discussions and other ficld activities.

(d) Local Committess.- -Only 36 out of the 50 centres (729%) had local committees. 13 of these committees
were constituted by the workers themselves; 9 by the local people and 5 by the RFLP officials. How in the
restt (9 centres) local committees were constituted i3 not clear,  Of these committess 1 did not meet at all; 3 met
ouly once; 10 met twice, 3 met 10 times, 7 met 8 tiimes, one met Y times and one met T times in the course of ten
momths, (Generally speaking we may say that most of the local committees had not been active. 22 of these local
committees fuid less than 10 members while 14 had between 10 and 20 members. Ot the members as a whole, 19
males and 2 females were inembers of the Panchayats; 35 men and 17 women were officials; 35 men and 23 women
were local leaders; 80 men and 95 women did not belong to any of these categories.  Altogether those who worked
in Yocal committecs munbered 314,.—176 males and 138 females. Tn 14 centres the local committec members gave
somme financial assistance.,

{ Information about learnmers

(1) Age-groups. At the end ol 10 months when this survey was taken, the munber of learners helow the
ager of 15 in the 50 literacy centres selected (or study were 44, Of these 7 were boys and 37 werve girl.  This does
nott work out even to one such learner in a centre.  In any case they were kept as supernwmerary.

Those between 15 and 24 years of age nunbered 338, and those between 25 and 35 were 460. In  the [5
to 35 age group, 160 were men and 638 were women.

The Government of India seeks to make literate all the illiterates in the age-group 15 to 35 before 1990, The
nunnber of learners carolled] and were present on the first day of the first month in the 50 centres under study were
13i13. T'he learners in the age-group 15 to 35 at the eud of 10 months were only 798, which makes only 609 of the
total enrolment.

In the age-group 3645 there were 196 persons - 26 men and 170 women. Thosc ibove 45 nunmibuore:l only 22 --10
men qind 12 women.  Thus it isseen that the learners above the age-group 15-35% in the 50 centres ander wiudy were
onlly 218.

(b)  Qccupational status.— Fhe occupations of the learners were also ascertained. 182 men and 471 women
wewe  agricultural labowrers. They formed the largest group. Next came casual  labourers  working
©on land, headload workers, construction workers, budlock cart drivers etc. 184 men and 132 women
belionged to this group.  Mostly  the woking women  belonging to the above two  groups were
alswo house keepers-—wotnen who were only house wives were practically few.  No fishermen had enrolled in any of
these centres, hut there were 15 fisher women, whose basiness was vending fish brought from the coastal areas. Those
wluo clid not belong to the above categories numnbered only 53 persons, 15 men and 38 women.

(c) Atiendance—Attendance during a day of surprise check on the first month was 215 for men and 535 for
wommen; thus in all, 770 persons were present on that day in the 50 centres taken together. 'This makes an average
attenclance of 15.4 learners per centre (say 15 learners) and an average attendance of 56.59%, 0. the total enrolment of

B191|MC.
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1313 learners in 50 centres on the selected day of the first month of the course, which, to say the least is disappointing.
Of the persons who were present, 358 were [rom Scheduled Castes, 96 men and 262 women. The Scheduled Tribes
who attended numbered 90 men and 16 women. During the second month, on the day of surprise check 205 men and
520 women, making a total of 725 learners were present. Among them were 87 men and 231 women from the Scheduled
Castes and 80 men and 15 women from the Scheduled Tribes. During the third month the total attendance fell to
708—198 men and 510 women. Of these, the Scheduled Castes numbered 307-- -81 men and 226 women; and the
Scheduled Tribes nuinbered 89—-73 men and 16 women. Attendance during the fourth month was only 657. Of these
173 were men and 484 were worien. 283 of them belonged to the Scheduled Castes, and while only 73 of them werc
wen, 210 were women.  The tribals accounted for 81 persons, of whom 69 were men and 12 were women. In the
fifth month the attendance did not differ much. Total attendance was 659. Of this 163 were men and 496 were
women. Of them, 96 men and 205 women camne from the Scheduled Castes while 60 mien and 12 women cane from
a maong the tribals.  The average atiendance in the fifth month in each of the 50 centres was ouly 13 learners on the
selected day.

Table T shows the attendance of the learners during the fust five months,

Tapre [

Attendance of Learners in 50 centres during™the {irst half of the course (5 months)
on the selected day

Attendance

Attendance Attendance

Nooon + — o e e : , - SC & Others  Average  Average  No. of
Months  roli, Men  Women  Total  Scheduled Castes  Seheduled Tribes S'1 attendance  atlendance  learners

at the AMen  Wamen Men Women iotal in total in each

beginning enrolment  centre

1 1313 215 355 770 96 262 90 16 464 306 56.6 36.6 15

1243 203 320 725 87 231 80 15 413 312 58.3 55.2 14.5
1161 198 310 708 8l 226 73 16 39 312 60.9 3.4 14}
1135 173 484 657 73 210 69 12 364 293 37.9 50.0 13.1
1099 163 496 659 96 205 60 12 373 286 39.49 50.2 13.2
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(d) Bdonthly strength of learners and drop outs.---'The number on rolls present in the 50 centres together at the
beginning of the sccond month was only 1243, There was thus a fall of 70 learners within the first month itsell. 82
learners dioppedl out during the second month. At the beginning of the third month this left only 1161 learners on
the rolls.  From this 26 dropped out during the coursc of the month.  The number of learners at the heginning ol
the fowth month was thus only 1135, 36 dropped out from this before the filth month so that the strength on rolls
at the beginming of that month had come down to 1099, From this 34 dropped ont, thus leaving only 1065 learners for
the sixth month. In the seventh month it hecame 1047, though the dropout was 25, because 7 of those who had
dropped out earlier camne back to attend classes again.  ‘This pattern continued during the next month as well.  Thus .
though 13 learners dropped out during the seventh month, the total learners who were present during the last day of
the month were 1056, which means that 22 of the earlier drop outs had returned. In the eighth month, 12 dropped out,
but 14 of the earlier lcarness returned, and so at the end of the month, the strength on rolls was 1058. During the
ninth month 35 learners dropped out, and so, at the beginning of the tenth month there were only 1023 learners on
the rolls. 8 dropped out from this, but 5 of the eailier drop outs had refurned so that at the end of the month the
siumber on rolls was 1020, The total number of learners who completed the full cowrse of ten months in the 130
RFLP centres of Perumkadavila Block was therefore only 3060.

The number of learners who actually enrolled in the 150 centres was 3939, and those who completed the course
was 3060.  This works out to 78%,. If we culculate the percentage on the optimum number of learners expected to be
enrolled in the 150 centres it will only Ive 68 per cent.

{(e) Reasons for the droppage.—\ arious rveasons have been given by the learners for absenting themselves from
classes and dropping out. 28 women have said that their absence was due to the fact that there was no one in the
house to look after their grown-up daughicrs. 24 have claimed that their absence was duce to the hostility of their
husbands. 30 persons have been prevented [rom attending classes because of illness. 30 had work at home tending
cattle.  As against these who adduced personal inconvenience as the reason for their ahsence, others blamed the
set-up as the causc for their absence.  Among them 20 learners claimed that the centre was far away from their
homes; 7 said they were not interestec in the subjects taught; 10 said the time when the classes were held was not
suitable; and 22 blamed the ahsence of vocational training as the main reason for their absence. ¢)thers had no
reasons to offer.

5. Imstructional materials and methods

(a: Importance of lighting arrangements.—One of the most important items to be provided in a literacy centre
is lighting.  'This could be done by providing electric lights in towns and even villages, if the centres are by the
road-side, as, in Kerala, electricity has reached almost all villages. Alternately, petromax lights or kerosene lanterns.
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arc used. The survey showed that in ouly two out of the 50 centres taken up for study, electric lights were used
though in many more centres electric conuections were available. 9 centres were using petromax lights. 34 centres
only had kerosene lamps. One centre had no need for any kind of lighting arrangement as it met in the mornings.
6 cenires did not answer this question.

The importance of the ty{:e of lighting used arises out of the fact that different types of seating arrangements
have to be made according to the type of lights used. If electric lights are used, the learners can sit in any part
of the room and read and write as sufficient light would be received in all parts of the room. This is the case with
the use of the petromax lamp also, if the lamp is hung at the centre of the room or placed on a pedastal. In the ease
of the kerosene lamps, however, only a few learners can sit round a lamp and read or write. Hence when reading
or writing has to be done, not more than 4 or 5 persons should usc one light. Discussion groups also should use one
light for each group. In 16 of the centres, ususally learners sat forming a square, while in 13 of them they sat forming
a circle. It is obvious that, where the lcarners were using kerosene lamps, if all of them sat with one or two lamps
only whether it be as a squarce or as in a circle, all of them would not have heen able to read or write by the light they

got.

(b)  Use of Primers and other aids.—In 17 of the literacy centres the primers published by KANFED  were
used dor reading, writing and conscientization.  'These Primers had beenissued to all centres.  Perhaps in some of the
ecntres  these primers were not the only books used by the animators tor reading.  Other books used include stories
from the Ramayana and the Bible and the life of Mahatma Gandhi. In all the centres KANFED NEWS* and
NATTUVFELICHAM* scem 1o have been used for creating awareness.

All the 50 centres replicd that slates were given to them. Note books also were used in these centres.  In 16
cenires flash cards were also wsed.  'These were prepared by the animators themselves. e 27 centres pictures were
used in teaching.  Mostly these were pictures in books or were cut ont from hooks and magazines. ‘These centres
claim to have used charts too.

(¢) Methods of instuction Tt is interesting to note that the replics from 24 centrees imudicate that they usually
started their lessons by telling  stories or by showing  pictures. 37 centres claim  that they started their lessons by
posing problems or by discussing the rmost important events reported in the news-papers as having happened during the
previous day. 10 centres alowe gaid that they staried their lessons by writing the topic on Blackboard.

Mostly classes followed the discussion method,  While 41 ceutres tollowed the method of general discussion
in class, 16 followed also group discussions.  Ta 21 centres however, asking questions to elicit answers happened to he
the msual method.

The text-book (primer) was used differently in the different centres. In 24 centres the usual method seems to
hive been for the animator, tirst, to tell the learners a brief simmary of the lesson, and then, to take up a discussion on
it. Oinly 6 centres had said that they vead the passage in class, and then, started the discussion. In 3% centres
blackboard work was done simultancously.

In 25 centres, the leavners were made to read the passage alter the animator had read it and the class had
discussed its contents.  In 42 of the centres the animator used to write the important words on the blackboard.
In 36 centres the learners were also asked to write the words on  blackboard. l\sost of the centres had replied that
the «liscussions helped to motivate reading, motivate thinking  and motivate speaking alike  They also enabled
them to solve pmbfems. The topics of discussion ranged from the occupations of the learners to the problems of
health and hygiene, family welfare, rearing of  childven, cleanliness of surroundings, nutrition. iimmunisations cte.
in all centres.

Study tours were conducted only by 14 centres. tixhibitions were arranged only by 6 centres, but 36 centres had
takem the learneis out to see exhibitions.

6. Literacy level and the level of functionality and awareness achieved

All the H0 centres replied that they had aimed at and achieved satisfactory levels in learning to speak, to read,
to write and to do mental suins and simple arithmetic.  These centres also claimed to have prepared the learners to
solvie day-to-day problems, and to know something more about their occupations.  Hnt only 39 of the 50 centres
claimed that they were able to prepare their learners for  a social change.

(a) Oracp.~ As per returns given by the animators the ability 1o answer questions orally in one or two sentences
correctly was achieved by the learners of 10 centres before the end of the second month, 14 centres in the third month,
17 centres by the end of the fourth month and 9 centres before the end of the fifth month.

I he ability 1o describe an event or 1o tell a story was achieved by the learners of 2 centres in the second  tnouti,
4 ee:ntres in the third month, 6 centres in the fourth month, 13 centres in the tifth month, 10 centres in the sixth month,
9 centres in the seventh month, 4 centres in the eighth month, 5 centres in the ninth month and one centre in the

tentth month.

— s i e—— o e St e ot

sKANFED NLWS is a weekly published by KANFED for the us;: of learners. NATTUVELICHAM is ‘a.
monthly illustrated wall news paper published by the SRC.
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As for developing the ability to balance the pros and cons of a question and come to a judicious decision, no
centre claimed that it was achieved during the first two months. One centre has stated that it was achieved in the
third month; 4 centres stated that it was achieved in the fourth month, 5 centres stated that it was achieved in the
fifth 1nonth; 5 centres stated it was achieved in the sixth month, 12 centres claimed that it was done in the seventh month;
12 centres claimed that it was possible only in the eighth month; 7 centres claimed that it was done in the ninth nionth
and 4 centres stated it was done only in the tenth month. It will be seen that 40 centres stated that this was possible

only within the last five months. This is a reasonable claim. 7Table IT gives the achievements of particular centres
in oracy.

‘TasLe 11

ILearning Chart of 50 Centres—No. of centres achieving particular learning objectives

ORACY
on pesions ol and eigeme

1 et .
2 10 2 .
3 14 4 1
4 17 6 4
5 9 13 5
6 . 10 5
7 . 5 12
8 . 4 12
9 5 7

10 1 4

(b) Reuading ability.—As for the acquisition of reading ability by the learners, the first stage of reading words
letter by letter is stated to have been achieved by 3 centres in the first month, 10 centres in the second month,
15 centres in the third month, 6 centres in the fourth month, 5 centres in the fifth month, 6 centres in the sixth month,
3 centres in the seventh month and 2 centres in the eighth month. It is surprising that about 209, of the centres
lagged behind others in imparting reading ability.

Reading, after having heard the instructor read a passage, is also a sample thing. As per the answers received,
it is found that the centres in which the learners acquired this ability are 3 in the second month, 4 in the third month ,
10 in the fourth month, 7 in the fifth month, 9 in the sixth month, 8 in the seventh month, 5 in the eighth month,

and 4 in the ninth month. This means that more than 25 out of the 50 centres acquired the ability only afier
five months of instruction,

The ability to read small sentences without difficulty was achieved by the learners in one centre in the second
month, 2 centres in the third month, 4 centres in the fourth month, 7 centres in the fifth month, 9 centres in the sixth

month, 10 centres in the seventh month, 7 centres in the eighth month and 10 centres in the ninth month. It means
that all except 14 centres achieved this target only afier five months of instructional time.

|84

The ability to read many sentences together was achieved by the learners only after 3 months in any centre,
The"returns show that only 4 centres achieved this target in the fourth month, 5 centres in the fifth month and only
6 centres in the sixth month. In the seventh month 5 centres, eighth month 9 centres, ninth month 17 centres and

in the tenth month 4 centres achieved this target. It shows that it took more than five months for the learners in
41 centres to read a paragraph together.

As for the ability to understand and state the meaning of a paragraph in a few sentences after reading i,
it'is stated that the learners in 3 centres acquired it in the fourth month, 2 in the fifth month, 5 in the sixth month,
8 in the seventh month, 12 in the eigth month, 15 in the ninth month ard 5 in the tenth month.  'This shows that
the learners in 45 centres acquired this ability only after five months.

Similarly, the ability to expand the idea contained in a paragraph which is read, was achieved by the learners
in 2 centres in the filth month, 5 centres in the sixth month, 12 centres in the seventh month, 11 centres in the eight
month, 12 centres in the ninth month and 8 centres in the tenth month. This shows that the ability was acquired
by the learners in 48 centres only after five months.
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Table 11 gives the relative achievements of the 30 centres in imparting reading ability.
Tasre 111

Learning Chart of 50 Centres—No. of centres achieving particulai‘ learning objectives
READING AND COMPREHENSION |

Moniths Reading words  Reading senlences  Reading small Reading many  Read and state  Explain the idea

letter by leiter  after having heard sentences by sentences meaning of conlained in
them read oneself together a para a para

(1 (2) , (3) *) (%) (6) (7)

1 3 . . . . e
2 10 3 | . ‘e
3 15 4 2 . .
4 6 0 4 4 3 .
4 5 7 7 5 2 :
f 6 9 9 6 ] 5
7 3 8 10 ] 8 12
H 2 5 7 9 12 11
9 . 4 10 17 15 t2
1!) . .. . 4 5 8

s 4 m e . e ——— B PSSV

{e) Writing ability. -Learning to write is more dillicult than to speak and naturally should have been taken
up only after a month or two of oral work and familiarization with the alphabets through pictures and flash
oaruds.  lHowever the learners are said to have begun copying letters of the a‘phabet fromn the first month itselt.
The ability to copy written letters is said to have heen acquired Dy the learners in 14 centres in the first month
itseell; in 16 centres in the second montly; in 11 centres in the third month; and in 9 centres in the fourth moath.
In no centre did it exceed more than four months. One thing that hecomes clear is that all centres started teaching
writting of latters fromn the very first month itself and succeeded in making the learners copy the letters of the
alphabiet in  less than four months time.

The learners werc able to write letters of the alphabet on dictation in 8 centres in the second mouth, in 12
centres in the third month, in 14 centres in the fourth month, in 9 centres in the fifth month, and 7 centres in the
sixith month. This shows that in all but 7 centves it 100k only less than six months for the learuers to write Ietters
of (he alphabet on dictation.

The learners learnt to copy written words in 10 centres in the second montly, in 16 centres in the third
momth, in 14 centres in the fourth month, and in 10 centres in the fifih mnonth.

Dictated words were written down by learners in 2 centres in the thivd month, 12 ceatres in  the fourth
momth, 19 centres in the {ilth month, 9 centres in the sixth month and 8 centres iu the seventh month. Only less
fhan one-third of the total centres seemed to have required a little more than five months for imparting this ability.

The centres in which the learners acquived the ability of writing sentences without the help of others numn-
hewed one in the fourth month, 6 in the fifth month, 10 in the sixth month, 15 in the seventlumonth, 10 in the eighth
month and 8 in the ninth month, 43 centres acquired this ability only after five yaonths,

Similarly, the ccntres in which the learners were able to write a paragraph on their own without the help
of -others were one in the fourth month, 4 in the fifth month, 13 in the sixth menth, 12 in the seventh month, 11
in the eighth month and 8 in the ninth month. Thus, 45 out of 50 centres were able to irapart this ability only after
fivee months.

Only 37 centres answercd the question regarding the learners who were able to achieve the ability to write
letiters on their own. In one centre the learners achieved it in the sixth month, in 4 centres in the seventh month,
in 7 centres in the eighth month, in 10 cenires in the ninth month and in t5 centres in the tenth month. In ne
cemtre did they achieve it in less than five months. It is presumed that the 13 centres which did not answer the
quiestion did net at all try to impart this ability.

:31191MC.
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"The guestion with regard to the acquisition of the ability ro fill up forms by learners was answered 6n.ly by
20 out of the 50 centres. 6 centres claimed that this ability was imparted in the ninth month, and 14 centres

claimed that it was imparted in the tenth month.

Tabte TV 'gives the telative achievements of the different centres in imparting the ability to write.

TasLe 1V
Learning Chart of 50 Centres —No. of centres achieving particular learning ohjectives

WRITING

Writing-copy- Writing let-  Copying Writing  Whriting sentences Woriting a Writing Ability to

Months ing letters of ters of the alpha-  wrillen dictated without out paragraph letters  fill up forms
the alphabet  bet on dictation words words side help by oneself

1 14 .
2 16 8 10 . e .. . .
3 11 12 16 2 . ..
4 9 14 14 12 1 1 .. e
5 9 10 19 6 4 . .o
6 . 7 e Y 10 13 1 .
7 .. . . 8 15 12 4 -
8 . o .. . 10 11 7 .
9 . .- . .o 8 8 10

10 . . . . 15 14

(@) Numeracy..—As for sinple urithmetic calculations, the ability to recite numhers from 1 to 100 in  the
ascending order was achieved hy leamers in 15 centres in the second month, 17 centres in the third month, 14
centres in the fourth month and 4 centres in the filth month.

The ability to recite numbers 100 to 1 in descending order was achieved by learnersin 5 centres in the second
month, 9 in the third month, 14 in the fowrth month, 11 in the fifth month, 4 and the sixth month and 7 in the
seventh month.

Adding two figures with two digits each is an ahility which, aceording to the returns, was achieved by the
learners of 8 centres in the third month, 9 centres in the fourth month, 18 centres in the filth month, 8 centres in
the sixth month, 4 centres in the seventh month and 3 cenires in the eighth month. This means that 70", of the
centres were able to impart this ability within the first five months.

Similaily, in subtracting one figure with two digits from another figure with two digits, the learners in 4
centics acquired the ability in the third month, 12 centres in the fourth month, 14 centies in the fitth month, 15
cenires i the sixth month, 4 centres in the seventh month, and one centre in the eighth mouth.  Thereturns show
that this ability was also acquired by the learners in 60%, the ventres within five months’ time. ‘

Adding two figures, each with 3 digits is more complicated.  Learners in 6 centres were able to achieve this
in the fourth month, 8 in the fifth month, 10 in the sixth month, 14 in the seventh month, 6 in the eighth month
and 3 in the ninth month, The returns show that only 14 centres our of 49 cenires which answered this question
achieved this target within five months; 35 centres seem to have taken 6 to ) months to achieve it. '

‘The ability 1o subtract one figure with 3 digits from another with 3 digits was achieved by 8 centres in the
filth month, 6 centres in the sixth month, 5 centres in the seventh month, 10 centies in the eighth month, 6 centres
in the ninth month and 2 centres in the tentht month.  Only 8 cenires out of 37 which had answered this question
were thus able 1o impart this ability within five months’ time.  'The others took 6 1o 10 months.

Muliiplication is sull more difficult.  The 1etwms show that the ability to muliply a 3 digit figure with a
one-digit fizure was achieved by the learncrs of 6 centres in the sixth month, 4 centres in the seventh momh, 5 in
the eighth-month, 10 in the ninth month and 5 in the tenth month. 'This shows that it was only after five months
that instruction was imparted in multiplication to learners in any centre and that 30 centres only tried to do it
It is also interesting to note that out of the 30 centres, 509, were able to do it only in the ninth and tenth months.
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‘Ag fur as division is concerned, the ability to divide a two-digit figure with a one-digit figure was achieved
by thie learners in 3 centres in the sixth month, 4 in the seventh month, 5 in the eighth month, 8 in the ninth month
and @ in the tenth month. No centre out of the 29 which answered the question achieved this target within five
months, While 17 of them dchieved it only during the last two months 21 centres did not attempt to teach it at all.

The ability to do mental arithmetic was acquired by the learners in 10 centres in the third menth, 12 centres
in the fourth month, 8 centresin the fifth month, 13 in the sixth month, 4 in the seventh month and 3 in the ¢ighth
month. In 30 centres the learners achieved this ability within the first five months, while in 20 centres it was
achieved only within 6 to 8 months,

The ability to read and follow the calendar was achieved by the learners in 3 centres in the third month,
10 in the fourth month, 14 in the fifth month, 14 in the sixth month and 9 in the seventh month. More than half
of the cenires claim to have imparted this ability within' five months,

. The ability to understand time by rveading a waich is claimed (o have been achieved by the learncis in 6
centres in the third month, in 11 centres in the fourth month, in 10 centres in the fifth month and in 5 centres in
the sixth month, Only 35 centres had answered (his question, i.c., 70%, of the centres only had attempted to teach
this. But it is gratifying to note that the learners of 30 Centres, i.¢., 859 of those exposed to it, fearnt it within five
montlhs,

The learners in 3 centres were able to read and write figures with 5 digits in the fifth month: in 2 centres in
the sixth month; in 13 centres in the seventh month, in 11 cenires in the eighth month, in 9 centres in the ninth
month and in 8 centres in the tenth month,  ‘This shows that the learners in 43 out of 46 centres achieved this
ability, emly after five months. Tn 4 centres probably this was not taught at all.

Table V gives a description of the relative achievements of the 50 centres in numeracy.

FaLe V

Learning chart of 50 Centres—No. of Centres achleving particular learning objectives

NUMERACY
Arithmatic  Reciting Adding  Subiracting  Subtracting Multiplying Dividing ~ Mental  Reading the Reading Reading
reciting 100-1 Adding 2 figures 2 digit addigit a3digit  aldigit arithmeic calendar awaich  figures with
Month 1 to 100 Descending  two digit cach with figure from figure from figure with figure with 5 digits
Ascending ordey numbers 3 digits  another 2 another 3 digit  aone digit
order digit figure  digit figure  figure figure
! ‘e . . o o . . .. .. . .
2 15 K] . .o . N .. .o .
3 17 Y 8 . 4 . . 10 3 ]
4 14 14 9 6 12 . . - 12 10 14
b1 4 11 18 8 14 8 . . 8 14 W 3
6 4 8 19 15 6 6 3 13 14 5 2
7 .e 7 4 14 4 5 4 4 4 9 13
8 .. 3 6 1 10 ] 5 3 . 11
9 5 6 10 8 .. 9
e ~ .. 2 ) 9 8
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(@) General Gbsesvatians on the Learning of the 3 H's. It is clear from the above analysis Ut oracy was atternpted
to be achieved practically by all the centres within a period of five months through conversations %09, of the
centrres taught iheir leamers 1o tell also a story or describe an event within ihe first five mondis.  But the learncrs
%vm’c ll(rained tn disenss pros and cons of a problem and come to correct judgment only during the latter halt of
6 to 10 months,

As for the attempt (o teach reading, 78%, of the centres succeeded in making the learners read words letter
by feitter within five months and 489%, of the ceniies succeeded in making the learners read sentences afier having
hearal them read by the animator or some one else; but only 289 of the centres succeeded in making the learners
read small sentences by themselves within that period.  Ouly 189, of the centres were able to successfully instruct
)thc llearners in reading small sentenices together within the five-month periad. To read and state the meaning of a
paragiraph, only the learners in 11194 of the centres were trained within the first five months, Ouly 4 of the centres
couldl get their learners read and expand the contents uf a paragraph within five months. 1
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Regarding writing competency, it was found that within a period ol five months all the centres were able
to train their learners in copying the letters of the alphabet and copying written words. Whilc 689, of the cenires
succeeded in making the learners write the letters of ihe alphabet on  dictation, only 669, of the centres succeeded in
getting the learners write complete words on dictation. V\gncn it came to a matter of writing sentences on their own,
all except 149%, of the centres did it between 6 and 9 months’ time. For preparing the learners to write a paragraph,
all except 10%, of the cenires required 6 to 9 months time. No centre taught letter-writing during the first five
months, and perhaps 26%, of the centres did not reach that stage at all. 80 to 1009, of the cenires did not
teach filling up of forms. In the centres where it was taught, it was done only during the ninth and tenth months

Achievement in nuineracy certainly lagged behind achievement in oracy, reading and writing.  Within the
first five monihs all centres succecded in imparting instruction to recite 1 to 100 in the ascending order while instruc-
ton in reciting 100 to 1 in the descending order was given within that time only (o the learners in 789 of the centies.
With regard 1o adding two 2-digit numbers the learners in only 709, of the centres were given instruction within
five months, while in adding two 3-digit numbers the centres which prepared their learners within that period were
still less, namely, 28%,. The maximum time taken for these calculalions, however, was only eight months and
nine months respectively. As for subtracting a 2-digit figure fromn another 2-digit figure, 609, of the centres
succeeded within five months to impart instruction, and it did not take more than eight months for any centre to
achieve it. But for subtracting a 3-digit figure from another 3 digit figure, only 16% of the centres succeeded in
training their learners within five months and it took all the way from 6 to 10 months for the rest of the centres to
achieve it.  Multiplication, being a more difticult process, took anything between 6 months (o 10 months for any
centre 1o impart instruction to their learners; and the same was the case with division. Not that the learners
did not know the last two types of caleulations. What they did not know, and found difficul in comprehending,
were the mechanics of these operations in writing.  For, it turned out, that when these operations were to be done
mentally, all centres registered success within a period of 3 to 8 months. Learners in 549, of the centres were able to
pick up the ability to read the calender within the fivst five months while the rest were able 1o manage it within the
next two months.  The ability to read tume hy looking at a watch dial was alse picked up by the learners in 60%, of
the centres within five months, and by 10%, of the cenires iu the sixth month. Perhaps, in the other centres (30%/) no
eflort was mmade for this sort of activity ; for, they have not auswered the question. The learners who were workers,
were normally wsed to 3-digit and, pevhaps, 4-digit figures, but not 5 digit figures in their daily dealings, and this
may bhe the reason why, out of the 46 centres which answered that they atiempled 10 teach reading H-digit figures,
all but 3 centres took all the time between 6 and 10 months 1o achieve it.

([)  Greating Awareness. ~How far the centres atternpted creation of awareness was ascertained by a few questions.
3! centres out of 50 claimed that they had jniparted knowledge of popular science related to life. 36 centres staled
that they harl imparted knowlerlge of social problems, including chilil care and nutrition. 39 centres hiad tiied to
impress upon learers the need to give up superstitions. 41 centres had impressed upon them the need to save:, 44
centres had created awareness against bad habits of daily lile. 33 centres had stressed national integration and
loyalty (o the nation. 36 centres had given them the rudiments of citizenship. 40 centres hud stressed co-operation.
45 centres had given them simple lessons in health and hygiene. 31 centres had tried to open up possibilities of
employment creation.  All the 50 centres stated that knowledge of agriculture aud poultry farming was given.

(g) Functionality. ~In 6 centies, some kind of occupational training seewns (o have heen given. In 4 centres the
learners started some business activity as a result of the discussions, though such discussions were stated to have been
held in 41 centres at least. Of these 41 centres, 35 centres had been helped in imparting emnployment information
by Village Extension Officers or other Resource Persons. 11 centres had the benefit of conducted studv tours; 23
centres had access to posters and bit notices onlv; 36 centres gave the information from books; and in 28 centres
the main source of information was the animator,

(k)  Autempls at biinging about social change.—Concericd effort was made in some centres for effecting social change
keeping it as the ultimate aim of adult education. In 39 centres, serious attention was given to wiping out supei-
stitions, evil cusioms and traditional hehaviour which :tood against acceptance of innovations. 43 centres mounted
strong agitation, as it wcre, against the eval practices of indulging in drinks and drugs. 39 centres raised their voice
against casteism and ineqalities in social and political life. 41 centres gave simple lessons i family planning and
family welfarc. 81 centres advorated freedom for women in all walks of life. 35 centres linked their discussions also
with developient plans. The animator used printed materials dealing with doles, pensions to weaker scctions, grants
and other concessions (o the pooras the hasis for discussions and invitcd Respurce Persons to elaborate them. . They
also helped deserving persons to get loans, etc., for poultry farming, starting cottage industries, etc  In more than
96 centres the various schemes of government in helping the poor were discussed.

{#)  Resource Persons.-—In many centres, it is stated that Resource Persons from vutside were utilized for takim{

classes.  They include midwives, Ela Development Officers, Panchayat Members, V.E.OQ.’s, A E.0O.’s, Agricultur~
Officers, and 1octors.
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TIIT ANALYSIS AND INTERPRETATION OF DAI'A (Contd.)

Reactions of Learners

1. 'The sample analysed

The Questionaire Schedules | to 6 were filled up by the animators. To cross check the information given by
therm with regard to many important items, a Questionaire was given to the learnecrs also. However, as the lear-
ners have not developed the ability to fill up questionaires independently, most of them would have taken the help
of thee animators in answering them, Hence their value, as a check, will be limited to that extent.

It was decided to select every alternate response for analysis from every one of the 30 centres.  In some
centires there were less than 20 learners at the time the Questionaite was administered and so, from such centres
only 9 or 8 responses could be selected for analysis. The total number of respouses, being 1020 only, the Schedule
retunns selected for analysis came to he 510,

2, fBex and Age of Learners

Of the 510 learners whose responses were analysed 96 were men and tH4were women, 398 of them, 78 men
and 320 women were between 15 and 35 years of age while 99 of thern, 13 men and 86 wornen were i the age-group
-36 1o 45 and 13 of them, 6 men and 7 women were more than 45 years of age. 'T'his shows that while 78 of the
learmers were in the age group 15 to 353-—the targel  groupj who should all e made literate by 1990- only 22%,
were: above that age group.

3. 8.C.,8.T, 0.8, C and Forward Communities —Thelr Sex and age-group.

Of the learners 136 persons, 34 inen and 102 women, belonged to the Scheduled Clastes and 36 persons, 31
wen and 5 women helonged to the Scheduled Tribes. 99 persons helonging to the Scheduled Castes, 25 men and 74
wounnen, were in the age-group 15 to 35, Of the learners helonging to the Scheduled Tribes, 26 belonged to  this
age-tgroup, 4 menand 22 women,

5 men and 26 women, making a total of 31 persons, belonged to the 36-45 age-group among the Scheduled
Castics while only 7 women were in that age-group among the Scheduled Tribes. Learners above the age of 43
nunubered 6, 5 men and one woman, among the Scheduled Castes while there was only one woman in that age-
growp sunong the learners of the Scheduled Tribes.

206 of the learners belonged to the Other Backward Communities. Of them 36 were men and 170 were
womien. 32 men and 139 women, making a total of 171 persons belonged to the 15-35 age-group, and5 men and 26
wormen, making a total of 31 persons were in the age-group 36 to 45 while only 4 women were more than 45
yearss of age.

132 of the learners, out of 510, a little more than one fourth, belonged to the forward castes,  Of them, 110 were
wonnen and only 22 were men. 103 persons, 19 men and 84 women, belonged to the age-group 15 to 33, while

29 persons, 3 men and 26 women, belonged to the age-group 36-45. There was no one who ias more than 15
persons, -  an i, belonged sroup
yearss old,  Fable VIshows il distribution of the 510 learners in caste and age-groups.

TasrLe VI

Distribution of 510 learners in caste and age groups

Caste Male Female  lotal Age range 15-35 Age range 36-45 ~ge range above 15

Men Wumen Tolal Men Women Total Alen Women Total

(1 @ & w 6 6 @6 @ 9 (40 1y (12) (13
Scheduled Caste 4 102 136 25 74 99 5002 31 5 1 6
Scheduled Tribe 31 5 36 4 2 26 0 7 70 P11
O.B. C. 36 170 206 32 139 71 5 2 31 0 4+ 4
Forward Castes 229 110 132 19 8¢ 103 3 2 29 0 0
Total 123 387 510 80 319 399 13 85 98 5 6 11

3N191jMC.
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4. Conduct of the centres.

The responses of learners are analysed below. 504 ofthe learners whohad responded have stated that they
met 6 days aweek in the literacy centre. 479 of them have stated that they met generally for 13 hours per
day. 490 of them have siated that books and slates were given to them. 476 have said that satisfactory lighting
arrangements had been made. 505 have slated that the worker regularly attended the centre and also visited
the houses of the learners. 120 persons had said that the Resource Persons who took classes for them numbered any-
thing between 7 and 20. But 306 of them have stated that only less than 6 Resource Persons had gone to
their centres to take classes and 56 persons have stated at no Resource Persons took any classes for then,
28 persons have lelt this question unanswered. If this means that no Resource Persons ever took classes for them, their
nuinber should also he added to 56 and it would make 84. 'This shows that perhaps in two centres or so, no
Resource Persons would have gone, and in about 60 %, of the centres the animators had invited only a few Resource
Peisons to handle different subjects. Itis also possible that those who had said that no Resource Persons had
gone (o their cenires or only a few Resource Persons had gone there had not included the B.D.O, V.E.O. and the
other oflicers of Giovernment among Resource Persons.

5. Curricular and co-curricular activities.

497 learncrs have stated that newspapers were read in their classes. While 457 of them stated that the
KANFED NEWS was one of these newspapers, 497 larners had stated that many classes were taken using copies
of the wall-newspaper, NAT'TUVELICHAM, published by the S.R.C.,

As for filmi shows, svhile only 164 of the leainers have stated that they had been  shown fils, 340 learners
stated that they were not shown any films.  This imeans that nearly in 70%, of the centres, filin shows were not held.
412 of the learners have also said that they had no other forms of entertainment as well. 62 learners
mentioned that drammas have been performed in their centres and 10 learners stated that thiruvathirakkali was per-
formed,

As for the co-curticular activitivs, the findings 21¢ very interesting. Out of the H0 centres studied, 17 centres
condurted entertainments; 18 centres used radios in and outside class work; in 34 centres newspapers were read
in class. In 10 centres role-play was held. 17 centres conducted dramatics. In 2 centres  Ottamthullal
(a dance with satirical verses exposing social evils) was performed. In 5 centres vil-pattu (Music played on the string
of a bow with the accompainment of drams ete.) was held.  Kathaprasangam (story tclling with songs and action) was
held in 9 centres. 7 centres held exhibitions. 9 centres conducted study tours.  In 20 centres  ‘savings weeks” had
been organized. Dances were held in 12 centres. In 19 centres some arrangement was made lor serving tea to
those who neededit. Filins were shown in |2 centres. In 24 cenires vegetable gardens were kept.

Only 47 learners out of the 510who had responded have stated that any kind of play activities were held in the
centres. Ohviously some kind of play activity was conducted only in at the most, 2 of the centres. The Radio was
tuned in more than 609, of the centres, as 309 ofthe learners out of 510 have said so; and in almost all the centres
daily news was read from newspapers. 459 outof 510 learners have recorded positive replies to this.

As for the subjects handled in different classes, the positive responses of the learners (given in brackets) indicate
that the following were satisfactorily stressed in almost all centres—health (504), family welfare (470) social relations
(383), village development (109), village level administration (429) national integration (389), savings habits (455),
occupational information (472), agricultural information (498), Government schemes, to help  disadvantaged groups
(447), eradication of bad habits (436), campaign against superstitions and outmoded customs (420) and the need
for accepting modern ideas for social change (265).

8, Methods of Teaching

On methods of communication adopted by the workers and Resource Persons in the diflerent centres, the following
responses have been received.  Out of the 510 persons who responded, 237 persons have stated that general discussions
were held, while only 84 have slated that group discussions were held. 190 persons have given negative responses
which show that in about 89%, of the centres general discussions and group discussions were not generally held at all,
One usual method of teaching was that the worker read out the lessons in class and tried to teach the words and sen-
tences orally. 500 learners testified that this was the usual merhiod. 498 of them said also that the lecarners were
asked to read the lessons.  Words were then wiitten on blackboard according to 497 learncrs , both by the teachers
and by the learners. 498 learners responded that mathematical sums were also worked out on blackboard. All 510
learners stated that written examinations were held. While 64 of them stated that only one written examination was
held, 446 persons stated that the tests conducted weie between 2 and 5.
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IV. EVALUATION OF TIIE ACHIEVEMENTS OF LEARNERS

For the evaluation of the achieveinents of the learners a question paper was prepared with due attention to the
objectiives to be tested. 10 questions were framed, each carrying 10 marks.
I. @Oracy and awareness of felt problems

The first question was an oral test (o find out the achievement of the lcarners in general knowledge and awareness
of felt problems . 11 items were asked, of which they were to answer only 5. For each correct answer 2 marks were

to be .given,

These 11 items are given below :

(n Whal are the aids and services you get from the Block Office ?
(‘2) What are the procedures for getting a loan from a Bank ?
('3) How is compost manure prepared ?
(4 What are the benefits obtained by family planuing
('5) What are the inoculations for the immunisation of children? What are ingriedients of a good
children’s dict ?
) Which is the capital of Tndia ? Who is owr Prime Minister ? Who is our Chief Minister ?

((7) How many colours are there in our National Flag 7 What are they ?
(‘8) What henefits do we get by forming co-operative societies ?
{(9) Why should we organize reading rooms ?

(10) What should we do to get a good paddy crop ?

(rn Whal are the activities of a Mahila Samaj ?

"T'hese questions were to be asked individually to the learners by the animator or Supervisor to test both oracy
and general information acquired by the learner. 510 papers were selected out of the 1020 answer papers for
evahwation by taking every alternate answer paper out of the 50 centres.  Only 492 candidates took the oral test out of
the sedected population of 510, Ot these 470 secured 40%, or more.  'The aggregate marks secured by all the 192 cau-
didates came to 3429, making an average of 6.97 which means that almost-half of the candidates who took the test
had :answered at least 4 questions out of 5 correctly.  Those who dil uot take the test numbered only 18 out of 510

ie. raoughly 4%,

2. Rteading ability

"T'he second question was to test ability to read and comprehend. A short paragraph was printed in the question
paperr.  The learners were asked (1) to read it, and (2) (o statc in one sentence what the paragraph was about.
The jpresumption was that it a candidate was able to answer the second part of the question, then aloue he has read
with umderstanding.  Only 432 learners answered this question.  Out of them, 380 learners secured 4095 or ore.
The :aggregate marks secured by them was 2657, which makes an average of 6.15.  'Those who did not take the test
numlbered 78, and those who failed to get 409 numbered 52.  This ineans that out of the 510 candidates who were
exannined 190 persons could be taken as not atiaining the reading ability.  This is roughly 38%,. The scores secured
by thie examinees is comparatively less than on many other questions, not hecause they failed to read the seript but
becawse: many failed to correctly comprehend the ideas in the passage read.

3. Wrlting ability

"T'he third question was intended to test ahility to write words on dictation.  In other words, while: the secor
questtiom tested knowledge of recognition vocabulary, the third question tested knowledge of recall vocabulary. 4
candlid:ites out of 510 answered this question. 477 of them sceured 409% or more. The total number of marks
securred by all the candidates was 3418, making an average of 6.92.  Instruction given to the examiners was 1o dictale
only sirnple words which were familiar to the learners, and this explains the kigh score secured hy most of ihem.

The fourth question was the completion of sentences by inserting the proper word in the blank space within each
given sentence.  'LUhis was answered by 498 learners, of whom 444 got 40% or abave.  The aggregate marks sccured by
themi was 3770 which makes an average of 7.57.  The filth question asked was for copying a given paragraph.  Those
who answered this question nuunbered 470. Of themn, 441 received 409, or more marks.  The aggregate marks was 3473
whiclh makes an average of 7.39.  These two questions tested ability to write wordy without commitiing gross iistakes.
The high average marks secured by those who answered these questions show that, generally speaking, the learners
had :acejuired a fair degree of competence in writing down or copying words and sentences.

4. Numeracy

i Questions 6, 7, 8 and 9 were intended to test numeracy. Question 6 was a question on number series asking
to coxmplete given numbers like 2, 4, 8, 16, or 20, 19, 18, This question included 5 such items. 477 learners answered
this qquestion, of whom 426 got 409, or more. Their marks aggregated to 3291 which makes an average of 6.90. The
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scventh question  was intended to test their knowledige of simmple arithmetical tables like how many grams make a
kilogram or how many hours make a diay. 494 learners answered this question, of whom 430 got 40%, or more.
‘Their marks made an aggregate of 3088 which makes an average of 6.25. Question number 8 was inteaded to test
sitnple 1aultiplication.  The question asked was what would be the price of 10 kilograms of rice at Rs. 3.60 per kilo-
gram. Only 432 learners answered this question and only 395 of them got 409, or above. 'Total marks secured hy
them was 2648 which makes an average of 6.13.  Question number 9 tests knowledge of the prices of postal covers,
inland flaps, and post cards, along with knowledge of simple addition and subtyaction of rupees and paise. This
question was answered by 345 learners only, of whom 316 got 409 or above. Their aggregate marks was 2146, which
makes an average of 6.22.  'The niarks obtained in all the four questions shows that the candidates had achieved a fair
competence in addition, subtraction and multiplication of one or two digit nwumbers and had some knowledge of simple

mathematical tables in daily use.

5. Letter writing

‘The 10th question was on letter writing. It asked for writing a leiter o one’s younger brother asking him
to come home to discuss his sister’s muarriage proposal.  Of the 10 marks allotted to this question, 5 marks were to
be given for the form of the letter and 5 marks for the contents, if corvectly written. 414 learners answered this
(‘uesliou. Of them 323 alone got more than 409%,. ‘Their marks totalled 2143, mnaking an average of 5.18. It
should be noted that 177 persons out of 510 failed to write the letter or, if they wrote, failed to get 40%,.  This
makes 359, which 15 a fairly high rate of failure.

Table VII Sunminarises the achicvements of the learners,

V"anpLy VII

Evaluation of the achievements of 510 learners in 50 centres

Question No. No. of learners  No. getting Ageregate  Average marks Objectives tested o/ qualified
£ & : d) g

who answered 409, and marks secured out

each question abuoe secured of 10
L. 492 470 3429 6.97 Oracy and awareness 93
2. 432 380 2657 6.15 Reading ability 74.5
3. 494 477 3418 6.92 Wiiting and compre-

hension ability
4. 498 444 3770 7.57 do. 89
5. 470 441 3473 7.39 do. J
0. 477 426 3291 6.90 Numeracy
7. 494 430 3088 6.25 do.
8. 432 395 2648 6.13 do. 77
9. 345 316 2146 6.22 do.
10. 414 323 2143 5.18 Letter writing 63.3

6. Interpretation of scores

The total number of papers selected for scrutiny from the answer bundles received from the 50 centres already
selected for study was 510. This was done by selecting every altcinate paper from the bundle of answer sheets returnerd
by each of the sclected centres.  The aggregate marks secured by these 510 learners came to 30063. This makes an
average of 58. 95, which is fairly high. But those who sccured 40%, or more are ouly 411, 'This means that
99 learncrs ont ol 510 dirl not make the grade. This roughly comes to a little more than 199/.

An average ol 58.95 is a fairly high score, which might give the impression that the learners in these literacy
cenires have done extraordinarily well, unless all the facts impinging on this score are explained fully. 'The objective
of the assessment carried out is to find out whether the candidates who have undergone a 10 months course in the .
iiteracy centres have achieved a minimumn necessary standard in  oracy, reading, writing and arithmetic and have |
got some awareness ahout facts of life, inchuding their own occupation.  The questions asked call for a certain amount of
general knowledge, knowledge of arithmetic tables and founs of letter writing and skill in answering new-type -
questions of different kinds, to which they have not been exposed earlicy and which might therefore unnerve them
to some ¢xtent.  Hence, steps had been taken to lessen the diflicultivs and put them at case in taking the oral
and written tests. The question paper was given to the animators well in advance and the nature of the answers
expected was clearly explained 1o them. They were asked to teach the answers to all these questions along with .
other similar examples (without telling the learners which are the questions asked for the test) so that when the
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learmers got the guestion paper in hand they would not feel surprised at the question wording or the format of the

Canswers required.  No fixed time limit was set for writing the answers, though they were vequired to get them waitten
in ome class-sitting of roughly onc and a half hours.  Instruction was given that the valuation of the answers should be
done liberally, not penalising the learners for small mistakes. 10 marks out ot 10 were to be given if, lor example,
in lestter writing, the format was correct and the body of the letter contained only one or two sentences. The purposeful
teaching or coaching to take (his test, if some animators had done only that, is justified as we are interested in testing
only: what they had been taught and are therefore expected to know, and not to find oul whether they hzd origina-
lity and initiative and could strike new ground. The liberal marking of answers is also justified as they were unusel
to tmking examinations of this type and might not have taken even this examination very seriously, asthey had
-nothiing to lose if they did noy farc well. The justification for not fixing an exuact tirue limit was to enable those
who. were slow  thinkers or slow writers also  to complete the answers if they knew them by permitting them to
take a little morc ume than 1§ hours. Tt was also intended as a factor in promoting rappart, by relaxing the
tensiinia in racing against time.

An examnination of (he answer seripts by the researchers showed that, at least in soine centres the learners,
had been  taught or perhaps coached well to answer these gquestions.  'The letter written, as answer (o question 10
invariably contained the same sentences (though not all the sentences) in the answer hooks of mmy of the learners
fromi a centre, which clearly shows that they had been exercised on it previousty.

A randorn checking of the answer scripts showed that the valuition  bad heen donv according to struction
cand so did not require any moderation, exceptin a few cases,

The Perumnkadavila Bloek is one in which the atmosphiere waus conducive to the propagarion of litciacy.  As
therer were 150 literacy centres in the Block, they were fairly close to cach other, and hence each Supervisor, who was
in chiarge of 30 centres, might have been able to visit each centre at least once in a formight Ay all the Supervisors
were: college  educated young men, aud belonged to the locality, they were able to do the supervision some what
effecitively. Almost all the animators were also Secondary School Leaving Certiticate holders imbued with some social
sense: and they must have done their best in spite of personal difficulties avising out of their struggle 1o ntke hoth ends
nicet . These were some ol the reasons for the fairly high average scare achieved hy the fearuers i the test

One relevant question is why a 40% wiinimum was lixed to differentiate the literate from the illiterate. The
answeer is simple.  [f the valuation was striet, normally 33°5 would have been considered as the dividing line.  Ia
this @ase, 5 mavks more have heen required of the candidates in order to rectity the vagarics of valuation if anv, by the
animators, some of whonr atleast might not have been competent to assess accurately the answers given,

3LH1MC.
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V. SUMMARY AND INFERENCES

1. Summary

(@) Methodology.—The Perumkadavila block, where 150 R.F.L.P. centres were functioning. was seleted as 5
type for studying the facilities available in these centres and the effectiveness of the programme. A Questionnaire with
7 Schedules and an Evaluation Sheet was prepared and distributed to the workers of these centres. They were
returned duly filled in through the Project Officer. Returns from 30 out of the 150 centres were selected for analysis,

(6) The Literacy Workers—The first Schedule sought information about the literacy workers. Most of them
were women who were of middle age with S.S.1..C. or higher qualifications, but unemployed and with no other
income. Most of them had come from educationally advanced communities, were married, and had to support a
family with the meagre allowance of Rs. 50 they got from R.F.L.P. All except a few had, at least, 21 days’ training.
Only 689 of them kept personal diaries though this is a must.

There were 5 Supervisors; 4 of them were graduates and the 5th had completed the Degree course.

(c). The Literacy Centres- ~-All the literacy centres were established in rural areas. Nearly half of them were
run in.private homes while the others were run in libraries, schools or in sheds put up for the purpose. 66° of
them were exclusively women’s centres. All except 4%, of the centres, were held in the evenings, and for 6 days in
the week. All except 289, of them were situated in places not difficult to reach. Most of them had name boards and
all except 209 had some sort of lighting arrangements. All centres had facilities to display pictures, wall news-
papers etc. All centres worked for 1} hours. 949, of the centres had black boards. Only 12% had made
provision for some kind of work activity. :

The centres were located in places sclected by the workers, by the R.F.L.P. officials, by the learners or by
the local committees. Literacy surveys were conducted in almost all the places and they revealed that over 449,
of the people in the pockets surveyed were illiterate. Among them, there was a sizable population of Scheduled
Castes and Tribes. Most of the illiterates were farmers. The learners who were actually enrolled in the 50 centres
at the beginning of the course, or were present on the first day of the first month were 1313, which works out to only
26 learners, per centre.

729, of the centres had local committees but not all of them met regularly. These committees were made
up of local men and women, both officials and non-officials. Some of these committees extended some financial
help also, while all helped finding Resource Persons.

(d) The Leamners.—Of the learners, about 75%, were between 15 and 35 years of age. The attendance on a selected
day was 15.4 persons per centre in the first month, but it came down to 13.2 in the 5th month. 1he number of learners
came down, in the course of 10 months, from 1313 to 1022 in the 50 centres. It is safe, thercfore to assume that the
learners who completed the course in the 150 centres can only be 3066, ie. 78%, of those actually enrolled, or 689,
of the total number expected to be enrolled, namely 4500.

(¢) Conduct of literacy work.—All centres were in remote villages. Only in two centres out of 50, electric
lights were used, and in all the others, petromax lights or kerosine lamps were used. In all the centres,
Primers published by KANFED/SRC were used. KANFED NEWS was read and discussed. Note works, flash
cards, etc., were used in many centres, but not all. Lessons were started either by telling stories or by posing
problems. Discussion method was followed in most of the centres. Reading and writing by the learners were also
practised in many centres. Matters discussed included topics on health and hygiene, family welfare, nutrition,
sanitation etc. Study tours and exhibitions were conducted by a few centres while many centres took the learners
out to sec exhibitions.

In almost all centres, the learners aimed at and achieved satisfaAory levels in learning to speak, to read,
to write and to do mental sums and simple arithmetic. They also learnt to solve problems. Some knowledge of their
own occupations was also imparted to them.

39 centres out of 50 claimed that they prepared their learners for a social change.

The ability to answer questions orally was gained by the learners in all the 50 centres before the end of the
5th month. The ability to tell a story or describe an event, however, was achicved only by the learners in 25
centres within this period. The ability to discuss a problem, balancing the pros and cons and come to a judicious
decisicn was reached only by the learners of 10 centres before the end of the 5th month and by the rest only in
the course of the next 5 months. Learners in 30 centres learnt to read words, letter by letter, within 5 months,
while the others took more time. The ability to read after hearing the passage read by the animator, was gain
only by the learners in 24 centres before the end of the 5th month, while all others took more time. The ability
to read small sentences without difficulty was achieved by the learners only in 14 centres by the 5th month wlile
the others took more time. The ability to rcad many sentences together was achieved by the learners of only
9 centres before the end of the 5th month, the rest taking more time. It took more than 5 months for 45 centr®
to prepare their learners for understanding and stating the meaning of a paragraph read. So too, the learncrs
in 48 centres out of 50 were able to expand the idea contained in a paragraph and speak about it only after 5 months-
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The learners in all the 50 centres learnt copying the letters of the alphabet within ?he first 4 months and
cop)'i“g words within the first 5 months. Learners in 43 centres were able to take dictat}ioq of letters of the alphabet
within the first 5 months.  All learners were able to take down _dictated words also within 7 months. The ability
(o Wrile_sentences on their own was acquired by learners in 86%, of the centres only after 5 months. Similarly
ol but the learners in 5 centres out of 50 took more than 5 months to write a paragraph on their own. For writing
Jetters competence was claimed by the learners of 37 centres only and all but one centre had achieved it only

after a period of 7 months at the earliest. 13 centres did not perhaps impart instruction for it.

As for imparting learning to write numbers 1 to 100 in the ascending order no one centre took more than 5
months. Butto \\.’ri.te the numbers in descending order it took 7 months for the last centre to achieve it. To add
9 figures with 2 digits each, the learners in no centre took more than 5 months. So too, to subtract a two-
digit figure from another two-digit figure, the learners in 60%, of the centres did not take more than 35 months.
However, the learners in all but 299, of the centres took more than 5 months to add two 3-digit figures. 589, of
the centres were able to impart instruction for subtracting a 3-digit figure from another 3-digit figure only after
5 months and 269, of the centres did not probably teach it at all.  For multiplying a 3-digit figure with an one-digit
figurc instruction seems to have been imparted only by 30 out of the 50 centres, and while in all centres it took
more than 5 months to teach it, 50%, of the centres did the work only during the 9th and 10th months. Division
of a two-digit figure with an one-digit figure was attempted only by 29 out of the 30 centres, and 17 of the centres
ie. 60%, of them, did it only during the last twvo months. Theability to do menial arithmetic was evidenced in 30
centres out of 30, ie., in 609, of the centres, by the 5th month. Similarly, the ability to read the calendar was acqui-
red by ‘more than 50°; of the learners in the course of 5 months. Only 35 centres out of 50 (ie. 70%,), exposed
their learners to reading time by the watch, but of them 859, ie. learners, in 30 centres mastered it in 5 months.
43 out of 46 learners learnt to write and read figures with 5 digits only after 5 months.

Information on creating awareness of problems was given on differing topics like popular science, social life,
saving habit, superstitions, bad habits, national integration, citizenship, health and hygiene, employment creation,
agriculture and poultry farming. Almost all these items were taken up in at least 60%, of the centres, but agri-
cultural information seems to have been most popular, having been dealt with in all centres.

Occupational training was given in very few of the ccntres only. Discussions, study tours and dissemination
of employment information were the usual items bearing on functionality.

Attempts were also made in most centres to usher insocial changes by bringing about, generally, behavioral
changes in the learners. Campaigns were mounted against superstition, drink evil, casteism, etc., and for communal
harmony, womens’ rights, and family welfare in most of the centres. Discussions were held also to familiarize the
weaker sections with the grants, loans and doles instituted for their welfare. Resource Persons were called in for
this purpose.

(f) Opinions of Learners—Of the 1020 Schedules received from the 50 centres, alternate ones were selected for
analysis of the responses of the learners to cross check the information the animators had given. The total number
of learners whose returns were analysed, thus numbered 510, of whom 96 were men and 414 were women. 398 of
them, 78 men and 320 women, were in the age-group 15 to 35, ie. 789%, of the total number. 172 of the learners
were Scheduled Castes and Tribes, and of them {25 belonged to the 15-35 age group. 206 of the learners belonged
to the Other Backward Communities, of whom 171 came within the 15-3)age group. Almost all agreed that the
centres met for 6 days a week, 14 hours per day, and that books and slates were given to them and the lighting
arrangements were satisfactory. Resource Persons who took classes numbered between 6 and 20. Newspapers,
including KANFED NEWS were read in class. NATTUVELICHAM was also used. Film shows were not held
in 70%, of the centres. Only in a few centres, dramatization and role-play were held, or any performing arts or
exhibitions held. Study tours were also held for the benefit of the learners only in a few centres. Play activities
were rarely held. The radio was tuned on in many centres. Almost all subjects necessary for creating awareness
of ones” problems in day-to-day life were covered in discussions carried on in most centres. The usual method of
teaching was reading and explaining; discussions were also held. Sometimes mathematical sums were worked on
black board. Written and oral tests were also held.

(g) Achievements of Learncrs—The same sample of 510 learners was elected for evaluation of the achievements
of learners at the end of 10 months. 470 learners (949,) got 40%, or above, which is the cut-ofl point to differen-
tiate pass and failure in the oracy and general knowledge test. 380 learners (74.5%,) got 40%, or more in the
reading test. 445 learners (89%,) qualified on an average in the writing tests taken together. In the numeracy
tests taken together, those who qualified numbered on an average 392 learners (77%). On the final letter writing
test, 323 learners (63.3%) alone qualified. The total marks secured by all the 510 candidates together was
30,063, which makes an average of 38.95. Those who secured 40%, and above in the test, all questions taken toge-
ther, numbered 411 out of 510 or 2466 out of 3066 ie. a little over 80%, of those who took the tests. Both the number
of persons who qualified as literates and the standard achieved by them are indeed creditable to the RFLP organization.

2. Inferences

{a) Advantages of a Block-wise organization of literacy centres—The Rural Functional Literary Project in
Perunkadavila Block consisted of 150 literacy centres spread out within an area of 304.30sq. kilometres and
supervised by 5 Supervisors working under a Project Officer. Naturally, the centres were fairly near to each other,
so much so, the Supervisors, eacli one of whom had to supervise 30 centres, could normally find time to visit a centre
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atleast once in a fortnight, if he decided to viisitt 2 centres a day, or concentrate on one centre spending a whole
day there. Though this is not enough for :an cfective supervision, if the Supervisors were dedicated and
concienscious workers and were properly guided Ihy the Project Oflicer, this could have led atleast to a naminal super-
vision. Tt is common knowledge that whewe adlequate arrangements are not made for proper supervision most of
the adult education centres organised by some gencies [ail to meet on all appointed days. Where for example,
as in the case of many voluntary agencies onlly ‘30 NAEP centres had been sanctioned to be opened withoul insisting
on their location being within one Block and theey had heen opened in an area covering more than one  Block,

with only one Supervisor to owversee thein, the exjperience has heen that many centres did not meet at all for days
together as the Supervisor could not visit @ centtre even once a month.

(6 The need lv increase the allowances llo wvorkers. The animators were all at least S.S.1.Cl. passed young
men and women, and naturally capable ol swstwined work involving house visits during day time and conducting
classes and other learning activities at nightt, prowided however, that they were given proper incentives.  The allo-
wance of Rs. 50 a month given to them wonla have been hardly enough to sustain any one in the job  {or a loug
time or to goad them to do sincere work, unllesss they were inspired by ideals of social service as a result of periodic
exhoriations at nectings and conferences 1y the Project Officer, other superior oflicials and by non officials
of repute in the locality and the State.  Most of them were unemployed educated youth who came lrom poor
laznilies and were not able to make both emds nneet.  Hence there is a case to increase the allowance given to the
literacy workers, atleast hercafter. That they hiad net found time to do their very best is evident  Ironn the tact

that even at the very beginning not all cemues had succeeded in enrolling 30 learners in each and during the
course of the 10 months nearly 20%, had dropped out,

(¢) Those who hecome literate are wnly around 509, —

While the optimum number of leawners (o be enrolled was 4500, the total number of learners who were
picked up to be enrolled in the 130 centres, calaulated on the basis of the data obtained from the sample of 50
centres studied, was ouly 4284, Those who acwally joiued the centres were, however, still less, heing 3939,
At the end of 10 months  there were only 3060 learners on the volls,  'This is only 689 of the optimum number

expected  to be made literate by the project.  Amd, of them, those who successtully completed the course were only
2466, ie. 809, of the learners who took the tesis or ouly 53,99 of the expected enrollment of 4500.

(d) Number of 8C’s, 8T°s, and 0.B.C’s; whw completed the literary course and of the learners in
age-group 15-33]satisfactory

TapLe VI1I shiows the distribition of learners caste-wise and  age-wise
Tasee VIII

Distribution of learners in caste amd age groups at the end of 10 months in 150 Centres

Age ramge 15-35 Age range 36-45 Age range above 45

Custe  Male Female  Tolad Men  Women; Total Men Women  Tontal Men

Women Total

Sch.

Caste 204 612 816 150 444 504 30 156 166 30 6 36
Sch.

Tribe 196 30 216 924 132 156 0 42 42 0 6 6
OBG 216 1020 1236 192 834 1026 30 156 146 0 24 94
Forward

Castes 132 660 792 114 54 Glg I 156 174 0 0 0
Total 738 2322 3060 480 1914 9394 78 510 588 30 36 66

From ''able [ we find that 447 out of 1314 leuners who wereon rolls m the lirst imonth belonged to the
Scheduled Castes, and Tribes.  This 1535.8%. T may be seen that 33.7%, of the learners who qualified at the
end of 10 months 0. the course belonged to the Scheduled Caste and  Scheduled Tribes together. Another
40.4% who completed the coursc Delonged to the other Backward Communities.  Similarly 2394 out of 3060
ie., mnotless than 78.29%; of the leariiers belomged ito the 15-35 age-group.
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(e) Literacy levels achieved are above average
Instruction given in literacy and awareness creation was more than satisfactory. Most of the centres had the
nmecessary facilities provided and efforts had been made 10 make use of these facilities with a view to achieving the

objectives. A good number of Resource Persons have heen engaged for creating awareness. Table IX shows the
siuccess achieved in the different aspects of literacy, taking all the 150 centres together.

TasrLe IX

Evaluation of the 3060 learners

On.  No. of learners  No. getting 40%,  Aggregale marks Average marks Objective tested Percentage

Wo.  who answered and above secured secured oul qualified
each question of 10

1. 2952 2820 20574 6.97 Oracy & awareness 939,

2. 2792 2280 15942 6.15 Reading & compre- 74.5%,

hension ability

3. 2964 2662 20508 6.92 Writing ability 0

4, 2948 2664 22620 7.57 do, > 899,

5. 2420 9646 20038 7.39 do. |

6, 2862 2556 19746 6.90 Numeracy 1

7. 2964 2580 18528 6.25 do. 77%

8. 2592 2370 15888 6.13 do.

9 - 2070 J896 12876 6.22 do. ]

Ko, 2484 1938 12858 5.18 T.etier writing 63.3Y%

[ SRS S

The aggregate marky sccured by the 3060 learnevs is 180378 which yields an average of 58,95, Uhis high
awverage shows that the performance of the leamers was lairly hiﬁh. Those who made 409 grade number 2466.
While these may be considered literate, those who did not hecome literate ave only 594 ie. 19.49,.  Achievements of
tihe learners was highest in oracy and awareness, and down in the scale came writing, numeracy, reading with compre-
hiension and letter writing in that order,  Least effective of all was achievement in functionality, as instruction in
most centres was not accoupanied by provision lor skill training,

31191/MC. -
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VI. CONCLUSIONS AND RECOMMENDATIONS

1. Concentrated work in a limited area is better than sporadic work in a whole State

For an intensive propagation of adult education activities, concentrating on small territorial units like Panchayats
or Developinent Blocks by starting a large number of centres near o cach other, is hetter than starting literacy zentres
sporaclically here and there in a District or State. The concentration helps organizational and supervisory eflorts and
leads to better achievements of the learners. While sanctioning AEP units of 30 centres each to voluntary agencies,
this fact should be kept in mind, and they should he required to concentrate these centres in a Panchayat
or two.

2, Initial and continued propaganda essential

Lven when the propagation of literacy activities is concentrated in arcas like Development Blocks, .md where
literacy surveys show that these areas have a large number of illiterates, it may not be possible to get the minimum
required of 30 learners for each centre, even to be enrolled, and 1huch less to be retained for 10 months unlessinten-
sive cumpaigns have been mounted carlier in the area stressing the nced for literacy and the benefits which might
accrue to the learners as a result of becoming literate.  The propaganda part of the activity is as important as the
conduct of literacy centres, and should be continued systematically through holding ineetings and organising
jathas and 1nclas even after the starting of the centres, through the 10-month period. Unless an mitensive canpaign
including house visits, is mounted at the beginning, all available learners may not be attracted to register their names in,
the literacy centres, and unless continuously reminded of the need for and the benefits accruing from literacy, it may
not be possible to retain those who had enrolled for the period of the entire course. The SRCs should therefore
be atked 1o cary on continuous propaganda thoroughout the years in the area of their juvisdiction.

3. Local Committees_ if formed, will not only assist the animator in running the centre but add
credibility to it

If local commiittees are formed belore siarting the centres by the agency responsible for stariing the., these
commmiliees may help them not merely in locatiug the centres in suitable places but also in identifying the possible
learners in the locality and in enrolling thew in the literacy centres.  They may also be of help, to some extent, in
following up ihe aitendance of these learners throughout the ten months. They may-also be able to assist *he ani-
mators in securing teaching aids, bringing in Resource Persons and organizing co-curricular activities,

We have found that wherever local committers svere organized in the Pcrumkadavila Block, they §ud been
ol great service 1o the R.V.L.P. Centres.  Some of them seem to have helped the centres even financially,  Whife the
R.F.1..P. centres are financially supported by Government and need very litile Lelp from outside, the centre: yun by
many voluntary agencies do not often have enough funds to carry on their daily activities and are not gener.lly well
equipped with even the minimum essential requisites like blackboards, lanterns, books and study aids. If they.are
among those which are siarted under the A.E.P. set up. monthly salaries may be paid 1o the animators aslong as
Governtnent grants are received on time; but often, especially in the second half of the ten months, this does not
happen , and so, for months the workers may go without any allowances being paid to them. Under these circum-
stances, they would often be constrained 1o neglect their work, and for days together the centres may stand
closed or meet only nominally offand on, ata time when the teaching-learuing process has  just reached the take-
ofl stage and ought to get a momentum. If local committees are formed with  Members of the Panchayats and
other inlluential persons of the locality init, they may perhaps be able to help the centres tide over such situations
by securing monetary grants or loans fron: the public or at least by appealing to the social conscience of the aximators
and extending sympathy to them.

Their greatest value, however is that, as sentinals on the spot, they are able to watch the day-to-day activities
of the centre and vouchsafe to thefact that they meet regularly or not on the scheduled days andat the
scheduled time. Their opinions ought to have the greatest weight also with regard to the claims made on behalf
of the centres in matters like the conduct of film shows, exhibitions, study tours and the like, as well as whether
Resource Persons have been invited lo the centres or not  Hence their opinions should be taken by the Supervisors
as part of the monitoring and evaluation of the centres every month.  [fthis is doneitwould add credibility to the
centres’ claims regarding the holding of classes, the attendance ol learners and the organization of most of the
curricular and co-curricular activities. 1t is common knowledge that in all these, the animators usually inake tall
claims which normally one finds it often diflicult to belicve, and one has very little means to verily in the alsence
of some sort of local testimony.

Itis. thercfore, recoxmmended thatwhenever ALP centres are sanctioned to any organization, it must be laid
down asa condition that a local committee should be preperly formed before the starting ofeach centre.

This is also the reason why we should seriously consider sharing the responsibility of starting and conduweting
AFLP centres with local bodies like the Municipalities and Panchayats and with voluntary organizations which are
locally operating and are willing to collahorate with the local bodies in this matter.
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4. Imcentives are necessary to prevent dropouts

Unless proper incentives are given, the drop out rate in the literacy centres will continue to be high  1f the
learnens get some monetary benefits, they may stay on even if the programme does not convince them. Inits
absencce, the provision of minimum physical comforts in the centre like adequate sitting space in the building or
shed where the centre isheld and enough mats or benches, to sit on, and a cup of tea after an hour of
instrucctional or other activity may go a long way toretain their continued presence. If adequate provision
is maude of the required instructional aids like blackboard and chalk, and slates and note hooks, and proper lighting
arrangrernents are ensured, only then, they may help to retain the continued presence of even those who are other-
wise motivated to learn.  1tis absolutely necessary to supplement the teaching of the 3 R’s with study tours or
visits to places of interest in the neighbourhood, film shows connected with topics in agriculture, health and
hygieme, ctc., which are interesting and informative, and other entertainment programmes like the locally popular
perforining arts and play activities which would attract them to come to the centres regularly, If the dis-
cussiomns on problemis of civic and economic activities, social life, health and hygiene, agriculture, indusiry and
trade,, are conducted with the participation of all interested learners, and they help throw light on tackling felt
needs,, they might also help ensure continued atiendance of the learners.  Most of the learners, we should know, come
to the centre not because they are generally motivated to lcarn  but hecause they would like to sec what immediate
benefiits they can get out ol'it.  'I'his is why we fuud that a major porvtion of the learners drop out during the first
5 momthis.  Those whao still keep attending ay be those svho are genuinely motivated

i e Kerala State Government and the Kerala Association for Non-formal Fducation and Developient
(KAMNIFED) have instituted incentive awards lor learners as well as [or the Dest literacy centres.  KANFED has
also imstitated special avards for the best literacy workers.  "These are steps in the right direction.

£

5. O an average only about 50°%, of the learners complete the literacy course anl still less qualify
@as literate

"The estimated cnvolment of 50 RUVLP cenires was 1500, as 30 lcarners were expecied 1o join vach centie.
Bul, tin spite of @l the efforts of the Project Olficer, Supervisors and the literacy workers (it is presumed that govern-
ment: machinery should have alerted all those responsible for the Project to  secure admission of the optimum
numiber of learuers) 16 was possible only to make a list of 4284 leavaers, ang effect the envolment of anly 3939.  And,
from this, there was a continuous drop out month afier month, with the result that, at the end of 10 months, thers
were only 3066 learners left on volls. These were the learners who took the litevacy tests.  Of them, only 78%,
qualiiticdd by getting 109, whicl was, in this case, decided as the cut-off peint. I we caleulate the  percentage of
literautes on the vxpected enrolment of 4500 learuers, it would only be 68Y,. However, it must be conceded in this
conneection, that even 68, on the optimuum munber  of 30 learners per centre  beeoming literate is 2 creditable
achierverucnt, as normally in centres run by voluntary agencies, the average literacy achieved is ouly roughly or
less tthan 50%.

“This is a point to remember in calculating the litevacy figures every year.  There is a tendenvy to consi-
der all those who weve envolled once in a literacy centre as having become literate tor purposes of statistics.  'This
shoulld be avoided.  Ouly thost who complete the couvse and pass the tests shonld be countedl as literate, it the term
is to have any meaning.  All agencies conducting Literacy centees should  therefore be required to conduct proper
evaluation of the learners and count only those who have passed thie tests as literate in their returns to Government,

6. Tor effective supervision more Supervisors are necessary

10 supervision {ails, everything in the litevacy centre would fail. More Supervisors may have to be appointed
in ewery Block if proper supervision is to be ensured.  One Supervisor is now appointed for every 30 eentres. Tt
is nost possible for a Supervisor o ‘supervise’ the activities of normally more than one  centre a day. 1 he visits
two wentres, it will be a visit and not a supervision of the activities of centres with a view 1o checking their daily
pragparnmes and giving corrective suggestions.  1n the absence of proper supervision, atleast some animators may
take the freedom 10 absent themselves on working davs or may not attend the centre at the time classes are to be
held,, or dismiss classes earlier than the closing time.  Most animators are likely to bloat up the attendance of lear-
ners in days in which many arve absewt if they know that the chauces of finding it out are vare. 80 too, seme of
the mnimators niay not bother about getting the services of Resource Persons as often as necessacy. All instructional
lapse:s may also go unnoticed.  For optimum  cfficiency in supervision, one Supervisor should not  be entrusted
with supervision of 1nore than 10 centres. T'his would enable one to visit a centre at least 3 times a month and not
merecly sit through a whole instructional period but even visit sowe of the leading local men’s homes aud some of the
learmier’s bomes to find out their opinions about what happens in  the centee. This is a relorin which descrves,
thereelove, immedinte cousideration. There are proposals at present for increasing the allowances given to the
Supervisors taking into consideration the quantum ol work thev have to do, but this will certainly not help impiove
the pesindicity or eflectiveness of their supervision, These can be achicved only by increasing their number,

7. Reduce duration of the course and the number to be envolled

In a course which is 10 months long we find that a goed part of the drop out takes place during the first 5
momths,  Serious instruction takes place also only during the last 5 months. If something is done to increase the
wwotitvation of learners, and instruction time is increased, and supervision strengthened, probahly the duration of
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the course may be lessened to say 5 or 6 months. It would also enable the course to be organized during perio:ls
convenient fur sections of the people like agricullural labourers, as the months when they are most required in the
farm could easily he left out. This would help secure better attendance throughout the period. If the maximum
number of learners required to attend a wentre is also reduced from 30 to 20 or even 15, it would also be a step in
the right direction as it would considerably help conduct of the centres with beiter efficiency. '

8. Achievement of learners depencl on proper organmization of activities

The attainment of the learners is above average in the Perumkadavila Block because all minimum necessary
lools for earning, namely primers, slates, books und pencils were issued to all the learners, and all activities con-
ducive to promote learning, curricular and co-curricular, were properly organized. In many adult education
centies outsicde the RFLP this iy not done, and it aflects learning detrimentally.  Arvrangements for proper super-
vision are also part of efficient organization. It is suggested that writing praciice should be done in note books
instead of on sfates, as this would make available 2 permanent record of the learner’s wark, which the Supervisors
-and others could check to find out what has been done and at different inonths.

9. Achievements in oracy, writing, numeracy and reading with comprehension are in descending
erder

Leaters’ achievements in the Perumkadavila Block are niaximum in securing oracy and general infurs
maltien.  This is because discussions had  hecome a favoured patiern of instruction, and had been held in many
centres (o create awareners in all aspects of life.  Next in the order came achicvement in writing, which shows that
the learners had been regularly excrcised in writing, Numeracy is usually neglected in many literacy centres.
Though this was not the case in the Peruinkadavila Block, still the achievenents of learners in numeracy ranked far
below writing.  The reasons are not far to seck. The literature produced by the SRC’s on numeracy instruction
is scanty.  Still less i3 the time devoted 1o the tcaching of methods of imparting numeracy in the training of the
animators.  Greater attention has therefore 10 be paid to improve this situation. Much lower in the scale of
achicvement came reading with comprehension. Thisshows that while formal reading might have been exercised vn
in wmost ceutres, few centres really exercised their learners on finding the meaning of what was vead. Thisis a
matier which should he brought to the ettention ofallliteracy workers for future guidance. Forms of letter writing
have not becn taught in somne centres while practice in filling up application forms for securing loans from banks
or the hencfits cxtended by government to disadvantaged groups have not been seriously taught in any centre,
These are, perhaps, the last things to he taught in any literacy centre, but they are the most important ones,
Unless these items are taken up simultaneously with giving writing cxercises by dexterously weaving these aspects
into them, the animators are apt to leave them out lor waunt of tine, This is a matter which should be hrought
16 the attention of curriculum  markers.

10. Important areas for research

‘This study has revealed many areas for research. 'The most isnportant among them is how to retain the
lezvners envolled in the literacy centres for the entire period of 10 months. Whether the 10 month period of the
course can be still further reduced, increasing the duration of the classes held each day, is another important pro-
blem for research.  Methods of enlisting local support for enrolling all the illiterates in a locality and retaining then:
theoughout the cowse is still another area of interest for research. Studies may have to be conducted also on the
optimun nwmber of centres which could e entrusted to one Supervisor. On methods of instruction, one import-
ant cnquiry to be made is how far literacy teaching, divorced from the creation of awareness on problems of life,
including occupational training (functionality), is effective. Another is the relative weightage to he given to fun-
ctionality in literacy training and how this could be achieved in the context of most literacy centres not heing work-
shops as well.  Also for research, an intercsting topic is the relative interest shown by the lcarners in  literacy
tratning and in the discussions for the creation of awareness.  The impact actually made by awareness creation on
behavioral change brought aboutin thelearners, and social change in the locality through the learners, is another
interesting and important area for research.

Thete ure also many areas of Action Rescarch like the time taken to teach reading, \.\'riu:ng and arithmetis,
adopting different methods; the optimum lighting required for each centre and how to provide it if kerosene lamps
only are used; the size of the types to be used in printing primers for the learners, who, though illiterate are over
15 years of age, and the topics which would make interesting reading if included in the Primers. [t has been
stated earlier that one advantage of using note hooks instead of slates by the learners from the beginning of the
course is that the note books would formw a permanent record which the Supervisors and others interested in - moni-
toring the progress of the learners could assess at any time in the course of the 10 months.  Ience, whether note
Hooks could he substituted for slates from the beginning of the course is another topic which could, and should be
taken up for Action Research.



ArPENDIX 1
State Resource Centre, Kerala

I A QUESTIONNAIRE ON RURAL FUNCTIONAL LITERACY PROGRAMME#

For the attention of literacy workers

1. Included in this Questionnaire arc 7 Schedules. Unless they are all filled in, the Questionnaire returns
will bwe fincomplete and therefore will not be useful.

2. A Reference Number is marked on the top of the facing sheet of the first Schedule. [t should be entered

on topp of every Schedule which is to be returned. 'I'he Reference Number i3 the same for all Schedules issued to one
centre:.

3. Against many questions, possible answers are also given. Where the answers are Yes/No, put a tick mark
(\/) o the correct answer. Where 3 or 4 possible answers are given, puta (V) tick markon the correct answer or
answerrs.  If the question requires an answer to he given by you, write it clearly in the space given.

4. Be honest with regard to all answers given. If you do not know the correct answer to a question ask those
who kinow about it and then write. Do not guess or enter what may he an approximate answer.

P'leass note that whatever may be the answers you give, they will in no way detrimentally affect your interests.

5, Hother armngemcnls are not made 1o collect the filled up Questionnaire from you, it may kindly be sent
to the Diirector, S.R.C.., KANFED, Saksharata Bhavan, Trivandrum-14,

Thanking you,
Yours Sincerely,

Sakshiarata Bhavan, Dw. N, P. PiLra,

Trivamdrurn, Director, S.R.C.
10th jlam, 1983,

Sonepure [

STATUS SURVEY OF THE LITERACY WORKER/SUPERVISOR

Rief. No.

..................................................

Person collecting the data

..............................

Diate of collecting the data ... .. .ooi i iiiiiiiiineaen
| - 1 T 2. Male/Female
3. Age (A)  Below 15

By 1525
(&) 2635
(D) 3645
(E) 46--55
(F)  Above 35

4.. Educational Qualification

(A) Below S.8.L.C.

{B) Failed S.8.L.C.

(C¢)  Passed 5.5.L.C.

(D) Others..............
* " “Translation of the Malayalg;ﬁ Qﬁés“t»iwonnaire

31191 |MC.




5.

6.

10.

1.

12.

13.

Main Vocation

(A) No vocation
(B) Self-employed
(C) Part-time job
(D)  Government Service
(E) Private job
(F) Others.............. ..
Monthly Average Income
(A) No incomne
(B) Rs. 1-50
(¢) Rs. 51—100
(D) Rs. 101--150
() Rs. 151--200
() Rs. 201--250
(G) Rs. 251300
(H) Rs. 301—-350
() Rs. 351400
(N Above Rs. 401
Community
(A)  Scheduled Ciaste/Scheduled Tribe (B) Others........ vrsenestnoen cesane + (Specify)
Marital}Status
Single/Married
Experience in Adult Education
(A) Below one year
(B) 1 to 2 years
(C) 2 to 3 years
(D) 3 to 4 years
(F) 4 to 5 years
(F) Above 5 years
Address of the worker
Name ...... sevesesranare s cheeeiiea
House Name & No. .........ccovvvnnnt.
Place ... ieiei it
District ................ Cebrresrereianen
Pincode ...... Bha ke e e reraans
Have you received any training? Yes/No
(A) If so, from where? ............. ...
(B) Total No. of days of Training ........
(Before commencingwork at thecentre. ...t
(After starting the work............ ... i,
(Q)  Under whal programme? ...........coviviierecnrreians

Whether a diary of anecdotal records (including behavioral changes and progress in different aspect

20

.............

............................

............................

of learning of each learner) is maintained in respect of each learner.  Yes/No
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Scuepure 11

CONDITIONS OBTAINING IN LITERACY CENTRES

Ref. No. oo e e e e
Person collecting data ............cooviiiiiiiiain,
Date of collecting data ............. ...l

1. Under which agency/programme does the centre function?
2. Where is the Centre situated—Village/Town
3. Address of the Centre with name of Block and pincode number
4. Has the Centre a Name Board? Yes/No
5. For whom is the Cenire organized? Men/Women/Both
6. Where does the Centre function?
(A) In a house {(B) Schieol () Reading Room
(D) Other places (Specify) ............ e e e
7. Date of commencement ..... Cae e raeaeianeebarr st
8. How many days aweek ..., Mention the week days................ .
" 9. ‘l'hne of work on each day......... e How many howrsa day............
.......... noon/evening/night
Stariing thne .o i i

10, Has the Centre adequate accommmaodation for 30 persons?  Yes/No
Il Accessibility to the learners  Difficult/Not dillicult
12 Hlas the Centre lighting arrangements? Yes/No
13.  Sort of lighting llectric light/Petromax/Hurricane lampsfothers
14. Seating arrangement during discussion:
(A) Floor & Mat  (B) Benches () Other seating facilities  (Specify.........ooovoin )
15.  How long is it since the present batch was started?

Below one month. (B) 2 months (¢Y) 3 months (D) 4 months () 5 months
(F) 6 months (G) 7 months (H) 8 months (1) 9 wmonths () 10 months

Scuepure 111
ORGANIZATIONAL PROBLLEMS

Rel. No. .o i i i

Person collecting data ........ooooiiiiiiiiiiia i,

Date of collecting data........ ... i,
A, Survey

1. Who choose this place tor running the Centre?
(A) 'The worker
kB) Supervisor/Project Officer
C) 'The Learners
D) Local Comnittee
(E) Any other person (Specify.........cocoviiviiiin, )

2. Had a Literacy Survey been ever conducted? Yes/No
3. 1If yes, state—

(a) Name of the person who conducted it

(b) No. ol familics the survey covered

Male Femele Total

(c) 'Lotal population

Scheduled Castes . - -

Scheduled Tribes e
(d) No. of illiterates

Scheduled Ciastes .. .. .

Scheduled Tribes .. .o -
(e) No. of present learners

No. of Scheduled Clastes . ‘e )

No. of Scheduled T'ribes . . .o

4. From the Survey did you find out the occupations of the
learners? Yes/No
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B. Local Commitise
5. 1Is there a Local Committee to help the Centre? Yes/No

6. Who elected/selected the Local Committee?
(A) The workers
(B) Local people
(C)) Supervisor/Project Officer/B.1.O.
(D) Others

7. How many times did the Local Committee meet?

8. Name of the President of the Committee

...............................................

9. No. of mmembers in the Committee Men Wonen Total
(A) Panchayat Members
(B) Oflicials
(¢) Local Leaders
(1)) Others

Total

10. In what ways were the Committee helpful?
(Rank in order 1, 2, 3, 4, 5)
(A) Gives financial help
(B) Gives encouragement to learners
() CQooperates in arranging discussions
(D) Helps in procuring learning materials
(E) Helps in the conduct of classes and other activities of the Centre
(F) Others

C. Field of Activity
11. (A) Did the learners receive materials to practise writing? Yes/No

(B) s there a Black board? Yes/No £
(C) What are the Primers used by the learners?

(D) What are the other study aids?

(E) Is there any provision for occupational training in the Centre? Yes/No
1f yes, describe the occupation and the facilities available

(F) Are you getting any Newspapers? Yes/No
If yes, name them

..............................
..............................

.............................

(G) Does the animator use books other than the Primers? Yes/No
If “Yes”, what ave they? e .
ot e et v

(H) Are film shows held for the learners? Yes/No

If “Yes”, name some of the films

.......................
............................

.............................

12, Have you provided the Centre with drinking water? Yes/No
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ScHEDULE 1V
INFORMATION ABOUT LEARNERS

Ret. No.
Person collecing the data:
Diate of collecting data:

Male Female Total
1.. No. of present learners below age 15 .
No. between 15 & 25 . .
- Do. 26 & 35 . .
De. 36 & 45 . .
No. 46 & above ‘ .
Total No. of learners
2., Learners’ main occupation Male Female Total
Agriculture NS
Fishing
Casual labour, head-load work, hullock cart
driving, construction work
Household johs
Others
3.  Attendance position of the Centre (on the date of inspection)
No. Autended No. of $.C s. No of $.T5.
Mlomth & date -— e e
Male Female Male Female Male Female
1
2 . . .
3 . . . .-
4 . . .
6
7 . . .
8 .o
9 .e .o
10 .- . . .
4. Nco. of Learners from the commencement of the course
) L. ' Drop-outs dwring .. 77
Morntlh No. at the beginning &c l'llOl:l]l & No. at the end
Male Temale Total | Male Female Total | Male Female Total
Firssi
Seccondd
Thiird
Fouurth
Fiftlh
Sixtth
Seveemth
Eigthtlh
Nimith )
"Femithn

3/1491 |MC.
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5. Reasons for dropping out (in the opinion of the animator)
(Specify the number in each category)

Nos.
1. Because the Centre is situated faraway ... e
2. Because ofill-health .
3. Owing to the presence of grown-up girls in the family (who have to be
specially taken careof) .. bt eeee e
4. Because domestic animals like cow and goat have to be looked after ~ ........ ... ool
5. Due to resistance from wifc/husband/children (Lo
6. As the behaviour of the animator is not liked N
7.  For want of interest in the subjects dealt with Chrera e e
8. The time of holding the classes being unsuitable e e
9. As thete are no facilities for training in some vocation oLl
10, Other reasons (specity) . ..... .o iiii ...

6. Kind of motivation the regular learners had received (In the animators’ opinion)
1. Desire to learn the alphabets
2. Desire to master a vocation or learn more about it
3. Desire to gain knowledge to live a better life
4. Desive to see the films frequently projected at the centre
5. Desire to secure the doles, loans & other help from developmental departments which the animator would

arrange,
6.  Other factors (specify)......ooooii i,
SciepulE V
INSTRUCTIONAL MATERIALS AND METHODS
Ref:No........oovviiiieean. .. et teeeas
Person collectingdata........cooivinvneinnnnn.s
Date of collecting data. ......... ... cviun, ..
LL Px 1IL 0
I. No. of lights in the centre ”m—'”.l- A T
Electric light/Petromax/Hurricane lantern/others l_ l I o

2. Type of seating arrangement for discussion: i
1. Asatriangle 2. Semi-citcle 3. Asasquare or rectangle 4. Asacircle 5. Others

3. Are you using any Primers? Yes/No
If“Yes” name them @ L o ittt iiiiiirrerrraannnonsons N
4. Ifyou are using other books, mention the titles:. ............. Cerereaaas
5. Are the learners provided with slates? Yes/No
6. » Note hooks? Yes/No
7. ' Primers? Yes/No
8. To start with, on what medium (A) Slate (B) Paper (t) Sand[on the floor
do you give practice in writing
9. Do you use flash cards? Yes/No
10. If “Yes’, who made them?
(1) Self-made 3 R
11. Do you use charts? Yes/No
12. Are picture books being used? Yes/No
If‘Yes’, name them (1) ................ ..., e
(20 ..o e
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133. How do you start instruction each day? . o .
1. By telling stories

2. By introducing a problem

3. By showing pictures

4. By describing an event or situation

6

-

5. By asking questions on™portions covered and arousing apperception
3. By writing about the theme on Black board
7. Anyotherway.................. ..

141, Flow are the discussions held?
L. In groups 3. In question & answer form (Catechetical Type)

2. Ags a general discussion evolving all the learners 4. Any other (Specify) ;

150,  How are Primers and other books used?
1. Afler giving a briel smnmary of the lesson, the animator reads from the text book portion by portion,

2. The animator reads the books without any introduction, as the Jearners enfer the class.

3. The animator makes the learners read sentences from the lesson afier writing them on the board,

4.  After first reading the lesson, the animator makes the learners read it

5. The animator reads the lesson first and then writes out the signilicant words on the board for the learners
to read.

6. From the words which the learners can read. certain letters or waords are asked to be written on the BB
hy the learner.

7. Other ways (specify) ...... R N

16..  Oihjectives of the discussion.

I 'T'o motivate reading

2. ’s the thinking process

3. ' the conversational exercise

4. To help solve problems

5. Others (specify). ..o ooo oo o

17.. Salient topics for discussion
.  Occupation 6. Unvironmental sanitation
2. Health 7, Nutrition
3. Civics and general knowledge 8. Preventive medical carce
9
0

4. VPamily wellare » Agriculture

5. Rearing children 1 Others (specify) ... vvviiviiisoneanan.

18.. Have any study towrs been conducted? Yes/No
If *Yey’ where and when?

19.  Have any exhibitions been organised? Yes/No
If *Yes’, where?

20.. Have you taken the learners out to show exhibitions? Yes/No
If “Yes’ give details

21..  Have you visited the important institutions nearby? Yes/No
(Specify) ........ e Cereenas e .

22..  Was role-play tried at any time? Yes/No

ScHepuLE VI
STANDARD OF LITERACY, FUNCGTTONALI'TY AND AWARENESS ACHUFEVED
Reff: Noveweovvor . e e e

Perssom collecting data,..........., ceeen
Datee of collecting data,............. ceiads
Literracy

1. Ohjectives of the learming activities in the Centre
1. To speak
2, To read
3. To write
4., To do arithmetic

To solve life’s problems thorugh discussion
To know more about one’s job
To prepare for social changes

S W
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2. Tick mark the month at which the following learning outcomes were acquired.

Ability to answer in a sentence or two

Ability to describe an event/situation or to tell a
story

Ability to look into both sides of i question and
arrive at some conclusion

3. At vt month could the learners:

[= PR R A

read words

read a passage after the animator has read it out
read small sentences without difficuliy

read many sentences together

read a paragraph and say what it is about

read a paragraph and describe the contents

4. At what month could they write:

NS —

NSO

Letters of the alphabet looking at the letters
Letters of the alphabet without looking at the
letters

Words by copying them

words without looking at them

sentences without help

a paragraph frecly

letters to dear oues

filling up a form

5. At what month did they get the ability to do simple

arithmetic:
I. count up to 100
2. count in the reverse order ?
3. add up two digit numbers
4. add 2 three-digii numbers
5. subtracl a two-digit number from another 2 digit
nuwmber
6. subtract a three-digit number from another 3 digit
number
7. muliiply a two digit number with an one-digit
number ‘
8. divide a two-digit number by an one-digit number
9. do mental sums guickly
10. read and make use of a calendar
11. read time from a watch
12, read and write five-digit figures
13.  Other achievements i arithmetic (specify)......
6. Tick mavk the achievements gained through discussions
1. Scientific information related to life
2. Knowledge about social and civic affairs
3.  Knowledge of the evils of superstitions
4. Knowledge of the need for saving

Months
21 3 44l5 6'7,8]9]0
2| 31 4| 5 _e:l 7, ] ol10
o 3| 4l s 6‘7 8|9|10
9 3|4|5 6-}7.8‘9‘](;
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5. Knowledge of undesirable traits (like the drink and drug habits) in character and seeial conduct
6. Sense ol patriotism and need for national integration
7. Sense of co-operation
8. Child care and Nutritien
9. Kmnowledge about Flealth and Llygiene and Family Welfare
0. Knowledge of the widening scope of work
1. Other matters (specify)................ i

Functionality and Related Matters

1. Is Ihele any vocational training or placucc in the Centre ? Yes/No
If "Yes’, what are they ?

2. As a result of the discussions, has any one started some business concern. ?
3. Do you discuss possibilities of increasing the opportunities for individuals to start new husiness? Yes/No

4. If yes, how ?

1 Fhrough the help of Gramisevaks

2, »  help of others

} 5 otudy tours

1. o Posters & Pamiphlets on work oppertunities

O »  Books read out o them about work opportunities
b. : The eflorts of the literacy worker

8i.  For etllecong Social changes

1. Has anything been done throiigh the centre to cradicate superstitions practices Yes/No
Ifyes, specily oo 0L Ceetaiaena

2. Hasany m“\mm% been exerted &\ga\mt mc use of intoxicauts ? Yes/Na
How?  (specily). oo oo

3 Has any work been done 1o etface casteism and dispatities trom society ? Yes/No
Please descvibe, .o Chees i eenns

4. MHay any knowledge. or information been disseminated to preserve and promote health and
to prevent ilthealth and contagion.

R R R R T I T S R R R R R IS I ISR S SRS SPEP AT OF SRR

B I I O N I I N I e N R R I S I A AP SRR PR

5. Has adequate information heen disseminated with vegard to family weltare ? Yes/No
H Yo’ How and to what extent V.. .. ..., e e

fi.  llas the centre been a sonree of intluence to advocate greater freedom to woraen ? Yes/No
I yes, how ? (speaily). .. oo oo . e Co e e

7 bid the centre ever take care {0 sce lhar the learnery (lu ive the several benefits available
as a result of the developmental progranumes ? Yes/No

H yes, mention a lew, and how each one was done

Benefit secured How secured ?

[ESIE ARt
P

8. Have you made the Scheduled/backward class people aware of the special concessions
and benefits available to (heétn in the various sectors of Government 7 Yes/Nu

9.  Whether classes had been arranged to be taken by outsiders ? Yes/No
I Yey

By whoi 2 and on what subject ?

L R R I R N R A A S S A Y D I I R A R R ]

L R R I R R R SN SRS A} PRI R A R R R N N

3191 MC.
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9, Extra curricular activities .
1. Have you had recreational or entertaimment activities in the centre?
If yes, what were they? ... .. e e s
2. Did the learners have any radio-listening sessions at the Centre
3. Have news papers been read out to the learners
4. llas any role-play been ever conducted?
5. Has any drama been ever staged i the centie?
6. Has any “Ottamthullal’ ever been held? (Stories through satirical songs)
7. Any Vilpat? (stories told through song and talk over a country how as musical
instrument)
8.  Any hathaprasangam? (story clucidation through song and speech) held?
9. 1las any Exhibition been held ?
10.  Any Study tours conducted ?
11, Tlas any Small Saving Scheme or economic activity been introduced
12.  Have any dance items been organised?
13.  Arce there any local arrangements for taking coffec/tea together as a group?
1. Have they ever been shown films or film strips?
If yes, specily. ..o ... el .
15, Uas any kitchen garden programme Iwcn introduced ?
ScuEDULE 7
THE REACTION OF THE LEARNERS
Ret: No..... i
Person Gollecting data oo oo,

Diate of Collecting data, . ..., .. ...

13.

14
15.
16.

17.

18.
19,
20.
21.
22.

On how many week days is your centre run? 1 2 3 4 5
For what duration each day?.. . ... . .hours
Have you received

hooks?

slate?

1s there enough lamps?

Are the learners regular in conuing to the centre?

Has the worker ever visited the hoies of the learners?

Have any Resource Persons coine to take classes

Did you have the KANFED NEWS read oul to you by your animator ?
Hus the animator read out to the learners any other Newspapers?

Has any class been taken witly the help of copies of the ‘Nattuvelicham’?
(the monthly wall news paper of SR()

Have you been shown any films?  Ifyes, how many...........o0ent
Ilave any entertainment programmes been held ?

If yes, specify.. ... ... e Cees
Have you ha(l any spous or games looetlwl ?
If yes, specify. . ceee

Have the leamexs been expnsed to radio prograinmes ?

Have the daily news been referved to in the clasy?

Have the following  subjects  been dealt with?  Health, Family Welfare, Social
relations, \’1llage devclopment. Panchayatiryj, National integration, small saving pro-
grammes, Labour contracts, Agricultural matlers, concessions eligible from the Govern-

ment. The Drink and Drug Evils, Superstitious practices, Progressive steps for Social
change.

Is it usual (o hold discussions in classes ?

If “Yes’ specifyr .......... Group discussion/General discussion
Is it usual to read oul lessons to learners?

Is it ugual o make learners read out ?

Is it usual to make good usc of the Black Board?

Do you write words on the Black Board?

Do you ususally work out arithinetic problems?

Have written Examinations been conducted ¢

Yes/No

Yes/No
Yes/No
Yes/No
Yes/No
Yes/No

Yes/No
Yes/No

Yes/No
Yes/No
Yes/No
Yes/No

Yes/No

Yes{No
Yes/No
Yes/No
Yes/No

Yes/No

Yes/No

Yes/No

Yes/No
Yes/No

Yes/No

Yes/No
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State Resource Centre/KANFED
2. EVALUATION SHEET*

(R.F.L.P.)

1. Reference Number ..

2. Name of the agency conducting the centre .

3. Name of Centre

4. Panchayat

. Block ..

6. Name of learner .

7. Other details of the learner (Put a tick mark against each correet item)
Man/Woman
Scheduled Caste/Scheduled Tribe/Other Backward
Classes{Forward Class.
Age group 15 to 35/36 to 45/above 45

Uorrections, i any, should be made by the animator on the above details.
. +Oral Fxamination

N. B.:—The animator should ask the following questions onc by one, and put marks for each

Five questions ave to be answered.  Each question carries 2 marks. The answer to each question
shall be in not more than 3 or 4 sentences. If the answer is correct, but not given in correct sentences
give only | mark each., (Total marks 10).

Space for marks

What are the aids and services you get from the Block Office?
What are the procedures for getting a loan from a Bank?
How is compost manure prepared?
What are the benefits of Family Planning?
What are the inoculations for inmmunisation of children? What are the ingriedients
of a good children’s diet?
6. Which is the capital ot India?  Who is our Prime Minister? Who is our Chief
Minister ?
7. How may colours are there in our National Flag? What are they?
8. What benefits do we get by forming Co-operative Societies?
9., Why should we organise Reading Rooms ?
1§0.. What should we do to get a good paddy crop?
11t What are the activities of a Mahila Samaj?

o DN e

% 1 Rleading 'Vest
. B.:—Marks should be given by the animator giving the test. 5 marks for reading without any mistake.
5 marks for answering in a sentence what the paragraph is about—(Marks 10;

We feel as it we had eniered a new world. What a number of birds, animals, {»armts with different colours,
‘pracconckss that dance with spread-out plumes! There are also many reptiles. In addition, there is a separate play
grounnad for children. Ttis a Zoo.

The animators should ask the learners to write the answers to the following questions in the space given
against or under each question.

*Translation of the Malayalam Evaluation Sheet.

331¢01 MC.
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Writing test
Dictation (Marks 10)

(The animator is to dictate slowly 10 simple words which are familiar to the learniers one by one and let the

3.

O o N

learners write them down in the space given below)

6. Space for marks
7.
8.
9.
10.

4, Completion (Marks 10)

(Each word written without spelling mistakes will be given 2 marks)

5.

Our mother tongueis............

Sunrisesinthe ......... ... . horizon
.............................. is our State
Mosquitoes and house-flies spread............
............................. .is a contagious disease

Jopy writing (Marks 10)

Clopy the following in the space below:

We should he very cavefild when we purchase vegetables.  They would have been sprayed with insecti-
cides. Whether it be so or not, they should be used only after washing with water, Eating raw
tomatoes and lady’s finger should be done only after washing them sufficiently in water.

Numeracy test

6.

7.

&

Write the nuniber series to fill in the blanks (Marks 10) Space for marks
1.5 10, 15, 20, ..... Cy s
2. I, 5 9 13, ...... ) e
3.2, 4, 8 16, ...... e
4 40, 20, 106,  ...... s e
5. 20, 19, 18, ...... s e
Fill in the blanks (Marks 10)
1. Halfarupee=................ feerereeranas paise
2. Onekilograms==.......... . iiiiverninrnnenes grams.
3. Hafametre=................ eveeene. iy, CENtimetre.
4, Oneday=.....oviviinnns vviernninans « ... hours,
5. 315 (writein words) . ... vt i e

One kilogram of rice costs Rs. 3 Ps. 60,

What will be the cost of 10 kilograms of rice. (Marks 10)

A person paid Rs. 2 Ps. 50 after buying 2 post covers, 2 inland letter flaps and 3 post

cards. What balance will he get in return? (Marks 10)

Letter writing

1o,

Write a letter

{5 marks for ideas, 5 marks tor the format)
A marriage proposal has come for your sister.
Write a letter ie your Lrother who is residing at a distant place requesting him to return houne
immediately to discuss the matter.



AprpENDIX 11

List of CQentres Selected at Random for Analysis of Data Re-arranged Panchayat-Wise

Kalldikad Pamchayat

1. Girijan Mahila Samajam
Plavettithrdatharikathu
Kottoor-P.O.

9. Mahatma Gandhi Memorial,
Near I..P.S,,
R antamthodu,
Mailakkara-P.O.

- 3..  Adult Education Centre,

Peringalkadavu,
Kallikad.

Chachaji Girijan Mahila Samaj,
Narakathinkuzhi,
Mailakkara-P.O.

"5, Tagore Memorinl Yowh Clh Library,

Puzhanad-P.0O.

(6,. [Harijanohdarana Mahila Samaj,
Aduthalli,
Mailakkara-P.O).

© 7. Nehru Memorial Mahila Samaj,
Perumkulangara,
Neyvar Dam-P.0O.

t 81, Ciandhiji Smarak Mahila Samaj,
Pachiyoorkonam,
Kunthanad, Puzhanad-P.O.
€ 4. Perumkulangara One lakh Housing Colony,
Neyyar Dam-P.O,
10, WBappuji Mewmorial,

Mahila Samaj,
MWeervazhikena,
Puzhanad-P.O.

Ottasessekkharasmangalam Panchayat
1111, TMunctional Literacy Centre,
Rural Agricultural Library,

Walikode.

12120 MRed Srar Youth Club,
(Chettikann,

*Vazhichel-P.O.

17133, T.enin Memorial Mahila Sama),
Alachakkonani,
“Vazhichel-P.O.

1« 144,  Wouth Club Kissan Library,
1Ottasekharamangalamn-P.O.

18135, Wiswadeepam Lihrary,
Attoor,

Mannankonam-P.QO,

NIEPA DC

Avyankode Panchayat

16. Priyadarsini Mahila Samaj,
Moonnattin Mukkn,
Aryankode,
Ottasekharamangalam-P.O.

17. Samadarsini Mahila Samaj,
Mailachel,
Ottasekharamaungalam: P.O.

18. Kairali Kalavihar,
Chempoor,
Ottasekharamangalam-P.QO.

19. Nava Kerala Mahila Samaj,
Aryankode.

20 Nava Kerala Mahila Samaj,
Thudali, Talwnugham-P.O.

21. Mannam Memorial Mahila Samaj,
Thellukuzhi,
Branch, Pazhinji Kuzhi,
Perumkadavila.

22  Manchankode Mahila Samaj,
Manchaukode,
Mannankonam-P.0.

23. Rural Mahila Samaj,
Mailachel,
Tahimukhom-P.O.

(via) Ottasekharamangalam.

24. Rural Functional Literacy Centre,
Damodaravilas Reading Room,
Chempoor,
Ottasckharamangalam.

25. S.R.M. Mahila Samuj,
Aryankode,
Ottasekharamangalam.

Pesumkadavila Panchayat

26. Harijan Mahila SBamaj,
Pazhiamala, Perummkadavila

27. N.E.S. Vanitha Kshemna Kendram,
Perumkadavila.

28. Kasthurba Memorial Mihila Samaj,
Ayiroor, Perumkadavila-P.O.

”
29.  A.K.G. Meniorial Mahila Sauaj,
Marayamuttam,
Perumkadavila,

30, Dr. Ambedkar Memorial,
Harijan Mahila Samaj,
Perumkadavila.

g
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Perumpazhuibur Panchayat 41, Kasthurba Vanitha Saimnaj
Thanni Moodu,
31.  Priyadarshini Vanitha Samaj, Panachamoodu-P.O.
Kattachikonam,
Perumpazhuathur. 42, Kairali Mahila Samaj,
Chemmannuvila,
32.  Pratlubha Mahila Samaj, Panachamoodu-P.O.
Maruthathur,
Parakkottukonam, 43, Cherupushpa Arts Club,
Chaykottukonam-P.0. Rural Functional Literacy Centre,
Mullilavu Vila,
33.  Prathibha Vanitha Samaj, Kudayal-P.O.

Erumpil,
Arivippuran-P 0. 44, Vellarada Panchayai,
Gandhi Smarak Mahila Samaj,

P
Amburi Panchaya! Kuthali-P. (),

34.  Functiomosl Lateracy Centre,
Thumypinkal, Plankala,
Amburi-P.O.

Kunmathukal Panchayat

45. Harijan Scvak Vanitha Samaj,
Kuduthuvila,

35. Functional Literacy Project Centre, Kottakal-P.O

Kurichi,
Kandanthitta, Pantha-P.O, . . .
? 46, Sree Nuvayana Cultural Clentre,

36. Mala Aiaya Colony Anavour,
’ Xltl;ﬁi?:) o Kottakal-P.O).
Vellarada. :
47,  Panavila Mahila Samaj,

37. Harijan Mahila Samaj, Vandithadam,
Kumpichal, Karakkonam-P.O.
Mayam-P.O.

38. Kasthurha Mahila Samaj, Kollayil Panchayat
Ulayankonam, .
Pantha-P.O, 48. Decveswaram Vanitha Samaj,

Panayamunoola,

Amaravila. P.O.
Fellarada Panchayut
49, A.K.G. Mcmorial Arts Club,
39.  Nava Kerala Mahila Saniaj, Dhanuvachapuram,
Pulikkode, Talumugham-P.(). Nettoorkolla,
Amaravila-P.0).
40. Adult Education Centre,
Social Welfare Vanitha Samnaj, 50. Ushas Mahila Samaj,
Vayam Vila, ,

i Kottamaun,
Vellarada-P.O).

Dhanuvachapuram-P.O.



