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'Kerala, the so—-uthern most state of jthe Indian Union, is widely noted’,

>

f%‘r its higho«llevel of Iiteracy."", In 1991,’\7with a general literacy rate o(f:.
’ N

iteracy rates of 74*05 percent and 64#4"

I \
69.1"J)eroent, and male and female

4 percMt respectively, Kerala’s position was*not only far aheeni of the gWeral

w literacy rate which was only 36.17 percent”—but was also ahead of

&

~ — most other develojDing co'i"tiries. What makes the Kerala case mc;re intéresﬁng
is the'fi:ot that”such higif,levels of literacy was aoHieylA with
U low levei of*per'capita” irv® of arouhd_R?137?'Ain”980-81|~1ch w" lower

Kk
than I"™a~rage”™™i?” per”ip”jJR Inoc” of

This generates inte:fest..in ej$lorini,”oi'onljthe.detlilsi™f the
content, OTganizatiqgn, and.managementof. the”eduoation system that facili-—
tated—Jjhis achieve™ntj but also about‘“the sticio—econoraic and political

n - I____/\u 1 n ' - ) ” u [
factors which contributed to the “nhaping of tliat “education system over the
N Mears.  In trha papi™™e offer Centalifel"” certain insights into the latter
a roleMn the'evolution of Kerala*s educational
* system; with reference to the soutton districts =iwhlch until .1948 formed

-m.

part of the erstv7hile *’\princelyf.Btate" of Travancore,

PAITETITTE £ TrnntiTintt— ATy~ Fow— it
Ker”a s preeminence'in:the maUer of'literacy in India, is not of
recent origin. At the turn of thq cenl:ury, Cochin and Travancore — two
N princely states which no™ form™p|rt W Kerala “ held the first and second
positions in the order if.1iterac""""m""""""""""rovijiceb in Iridia#"»
eeeewm
lee Tables | and I1). The advantage of a comparatively”higher literacy

level with which Cochin and Travar!core entered the !""nt~"S”~century” is a

~po~t worth explaining, in tilis context.

#.
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The District of Malabar, which is the third constituents unit of the
"corr.pceite State iof Keralc”*did not mv0 a comparable level nf literacy buk

~ still had a clear edge over most other districts of the Southern Presiideney

f al -t .fci:
of Madras. , Thls’\’\lntra reglonar dlfference between South ( ravanoore eddd*HH

001~ 11) and North (Malabar)lKeralLa,'fincreasedin the firstj half of twentieth
It c/ " 1%
olfirtuiy, ThereforeTl'In explanations regai'ding the highijliteraci®levQls in ~»
K.exala, it is the South which merits *3i)eoial™* attention. J'Of the “two States’

which formed its part, Travancrre j the larger region is chosen for JlnaIyS|e

swn, s _ Jr3iciT_ -wp ___— — ‘=miMaia, «Sgs
Ayl
‘'mrtf..
Table 111 i Numb
* Percentage :eroent>?"e al
of * Number of Students 11
gtudents
flcoola
429 11.6, j 451734 / 24.t
3-:<
r Private Aide™l 941 25.5 5%‘,383 V,. 27.
- " i
PriTate Unaided 2,513 m -'0i44 47 .4
ppr> I
Total 3'.68# 100.0 ~Y0.0
inm i fiiitdft »:s
'H4 't —f
, (Source(1902)‘F Oh.VIIi p.60* pa.279) ,
‘40 . , « 1

N
i
1 Si'he™Achievements of Travancore and‘Cochin”™fih the 1IYiN\Jteenth (“ijwry—o""
t

.o--r . ; i . L

were attributed inter—alia to enlightened ~tate policy viTiich allowed signi—"
— I'r— i N n L 1g

'fdcant public invebtmeMt in education, not™nly by'way Of/fetartinft a nimb™r

of-"iTOvernment echoolshut also by offer:~g,”ibei?al “antn”in—aid to prlvate
i-v . N n A

schoolsl>raw4—nguponthe grants as weli ae with Cpf funds,verlous Ohris*

14.4-r m @ Jn NI r "L
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Xogethsr tfeire public end Trh7-te Miioolg aaccu”~ed for an...Impresaive
network ox foriual educational institutions .by“the end of Nineteenths”
centuiy™ In i'901 tiiere wti'e 3665 educalinnal institutions in Travancor™
providing 1 oobool per 792 persons and”1.9 oquai'‘e mile area.—”oiid 119

schools per TaJulf of the State,on £m avoratie. “it‘arlier investigatif™*

f. ~ v

dieve brought qut the effort that has been invested by government, private’

vigenoiGs, aiid tradition”™J agencies in setting up these schools.—»

Management |)attern of the school system in Travancore oonsisted
schoo”s,™ private schools aided by government’, and also”unalde”d
schools. As Tablelll demonstrates, of these the umided private
the~number of schools as™well as of

of size V 'S liie privaten|aidf'd schools, followed
N

by the government schools.

—ifd »— w s ".SE .

g A A ™M . —F N
t.— - ., A »
ouv.u aid Liijrtion oi scSobls efccuiding to "management—raises some

n f there se™ms to have been a steady
naf foil*—‘educr,tion 0 §EMA5PoP so iy schoolGV-- we willd-fnalyse tH&
grov;th™of_ in each of these thiree categories, both from the point
_%f_the agencies pioviaijng schools as well as from the point of view of the

dfcimand for schools that was emerging in Travancore.

In Nineteenth century fAda”enjalj”hanges were occuring in the
Travancorean economy and society, "*s land relations were reformed In
such a way ao to give proprietory rights to an L™nportant se”ent of fonuer S
tenants. Like in rest of India, Travancore also”™had expansion of Hradfe in

spices .and hill produces, along v;ith new”plantation complies appearing on

N N the scene. Ploreover, the a”uinistrative ~stem in the State underwent

L r 1

some major—qghangee, prljnarlly expanding towards a British—Ityle se”ieta”ial

>pa™ fact that new oomiWities have becoine lanS Agf arn”



musin,glre— proprietory rights now panted tofthein, and operating in the land
market,there arose, a number of job opport—unities in the government and in
privatt trade and plantation companies, attracting young people from these
landowting oomraiinities. Moreover, there was an increase in the need for
genera] literacy skills in computing, and recording land documents in the
oommerclaliaeA economy. This relationship between the socio—economic

transition and educational development to be studied in this paper*

If we were to go back to the educational atatistics of Travancore
at the end of Nineteenth century, quite signlficantly, primary schools and
vernaoulLar scliools had a clear predominance. By 1900-01, 95*2 percent of
aehools were x‘Tiicary schools and B3.7 percent of stadents were primary school
studentsln the neighbouring Madras I'residency by the end of Nineteenth
century, primary schools constituted only 76 percent of schools and primary

school students formed only 57¢3 percent of the total student population.l—l’(

Instructions In the vernacular had such preem.inance in nineteenth
century Travfonoore that thi. Travanuora CcM™aua Kfc;Dort—19Q1. noted that it is
refreshing to observe tiiat the Vernaculars are “oldi™ their ground on this
side of the Ghats, better than elsewhere In 1901, English schools in
Travancore numbered only 112 or 3 percent of the total number of schools |
while the number of vernacular schools stood at 3570, constituting 96*7 per-
cent of the total number of schoolsWith regard to the sliare of studenta,
vernacular schools had 91*9 percent and the English schools, only 7«8 per—

oent,—"™M t .

This pattern of distribution of schools was also helpful in promoting
mass literacy. Priaiary schools and vemaoular education do help the spread of
literacy more than secondary schools and education in English. In fact this
is a factor often held up in favour of Travanoo—-re as against other parts of

. | *
Indla. =¥



The question remains as to whether this pattern was the result of any
definite policy formulation. |If it was the result of a deliberate policy,
then the Iprocess of its unpleraentation is to be explained. We kn(.)w that
at least from the days of the I(/ood*s I"espatcht'M*emTDhasis on prim*iry educa-
tion and vernacular education was contained in the policy statements of
British India also. Yet, in effect Travancore seems to have achieved
more in these lines, than IBritish —India. Travancore's success in this
regard depended on compulsions g'uiiding the establishment of primary schools
and vernacular schools* The demand for education in Travancore in Nineteenth

centurj”®, as we presently explain, was mostly for primary and vernacular

education.

The demand created by the commercialized agricultural economy in
Travancore, was for basi’fliterary skills such as the abilities to read,
write and doing basic arithmatical exercises. Such skills are mainly
provided in primary schools. Similarly, bulk of the demand for personnel
that came from government was for Dersons e lucated in Malayalam. This was
4ue to the fact that Travancore State was mainly interested in people +€
man the lowt™ ~ d middle level jobs in government for which knowledge of
~“layalam was enough as the language in use was vernacular. On the other
hand Biritish Indian government, even when they were looking for people
to man the lower level jobs, must have walited them to be proficient in
English, as the English language was widely used in Imperial administra—
tion. el The difference between Imperial and a provincial administration,

in their requirements for trained personnel has to be looked at in this

context.

Apart from these factors, schools in Travancore were ‘used* much
more. The fact that there were schools in practically all the major

village or nearby towns would have made it possible for students from



neighboiiring areas to attend school without difficulty,*” This was parti-
cularly so, because of the close proximity between villages and towns in
Kerala* -But in most other Indian provinces> schools in Taluk and IMistrict
headquarters could not have been made use of by students other than from

the town itself; because of tlje distances involved,—™""

This paper essentially attempts to answer two basic questions. The
first one is regarding the eocio—eoonomic factors which created enough
demand for education in Travancore, and which prompted government and private
agencies to increase the number of schools under their management. The
aeoond question addresses more specifically to the nature of the demand for
education as it was felt in the latter years of Nineteenth century. In
trying to answer the second question? we offer, tentative conclusions about
how primary and vernacular education came to predominate in Travancorean

school net work,

We present the .arguraents in two parts* the first part being essentially
a review of developments In Nineteenth century and the second part offering

certain explanations. mV' n

Education n p.

To understand literacy development in the Nineteenth century, one
has to analyse the literary traditions which existed here before that.
Kerala like other parts of India, had a traditional educational systemj which
had both primary and higiier educational facilities. —Within the tradition

in India different systems of teaching and learning were followed

M"\E



Higher education, especially in tne Vodas was essentially an exclu-
sive preserve of the higher castes, particulc.—!Xly the Brabiniiis, in medieval
Kerala Societylnstitutions for hi.gher learning were laainly of two
types — Vedapatasalais and Sabhamatts. both—- Lioet often - receiving, support
from the royalty in the form of land grants ,ond other gi ftsoé):es ides
these, there were other institutions for popular education, which brought
basic educational facilities within the reach of castes and coniiaunities
other than the Brahmins. Best known among such instituti<”ns were the
gy.lilcudams or Kudipallikudams. Nurtured eementially by local initiative,
primary schools bearing this name were ootonftn in Kerala and Tamilnadu till
very recently and axe extent in fioile faroia exfin today As it has been
pointed out elsewhere, "the fact that these schools have “survived nearly a
century of competition with tlie trganized gr~t— — receiving? schools and that
rxiny parents send their children toboth ty”es of schD”ls is an indication

rf the roots they had in tradition”

These prinjary sciiools hgve their origins traced to the very enxly
Budhigt and Jain influences in iGag-la hoth ,Budhist and. Jain monks were
concerned about popular education ana tiieir Pallis or non—Vedic religious
centres became centres of popular education as well, ~ While tlie Budiiist
and Jain influence in South India, is generally accepted| n”w niuch of it
would have rubbed off on Kerala as we knowit now, becomes a matter of
speculation. One could assume thatin the trading centres arid "towns™ which
ciime up in Kerala’s rather primitive economicx—conditions.«f early Ciiristian
era, the Budhist and Ja5ji traditions «f educsrtion must have made their
presence felt. Out of these examples must havei a tradition of Kudipalli——

kuciams evolved in latter day Kerala,

In the schools which evolved out »f/'this tradition and which were

taught by teachers variously known as Asans. Ezhuthachens and ”“adhyars«



elemantary knowledge on r e a d i n g W®l axitiijnatl.c— was imparted, besides
m
a sniattering of astrology sufficient to enable simplje calcuations required
foy domestic ritual and for determining the timings for agricultural opera—
tiiéne. In some cases this was followed by~rudijaentajry instructions in
1L medicine, ethios, literature and niusic/"jMt'hese ~cii®ols were conducted
jin verandhas of buildings, public places, fpeQ ailade« tr inthe houses of

teachsrs themselves,— It is fairly eviderrt that 3Ufh schools did nnt

receive much support from the royalty or gWwemmonts «f the times but were

-—

maintained mainly by resources from wittiin: the Tillage itself,
t

Usually the Agan of the Tillage acin*#! misa, a aelf appointed pedagogue
from a family ~f traditional teaohdTs, vh™/~reosiv~"d gome petty emolujiientB,
mostly in kind - besides special gifts on miepioioue days and at harvest time
from jarents <¥ his or her students, i'ra 3ortha.l#meft, says that each
student paid tw« as I>akaaiiia every tvo month*> which some students
paid in p~rdy s He also mentions thit in acaie orhoola payment for the
teachers came from temple administrations locai landlords*' ~he general
situation in South India was such that sore*, sotiouls were attached to temple
«r were mciintained by 2amindars» rich traders and such other persons; even
though in most South Indian villages, the goho”l teaeher was one of the

Village IVelve'’, those functionaries juaiutsilntjd from village surpluaea,*
'm

It seema’that in Kerala too, in case «f Kudj.palliicudanuj. something siiiiiLir

to father parts of South India must have prevailed—." In the rare case, of a
iit;::~am havi_ng boarding facilities, “endfcfvments use«i t# be instl;ifuted

by local landloiNis for meeting the expen8esw.#f food, fslf'thes and learnin“k

materials. As fax as Mtate support is **4'oeidied, at least in Cochin

there seems to be no evidence to suggest that the gnvemment aided or main-

tained scl'iools prior to the administration ©f Cwlnal thiriro in early Nineteenth

century*‘r



2 4 TR\ ¥

got diluted over the centuriee?|I"B.2iMEifeS INAANAAN SANenNeeSATIN
I eenth centuries, education

and eao»Oml®©ally privileged BectionG"of—, societi”.

NN

tioj'iunjgfllj Zctcimanujon ijznuthaohen, thee”ather of ifelfitalapi literatuj'e’was not
a iratajiln, but aii” fro,,i the aub”aate of iatatiSEd*""AroSnd this
*P@Niced non Braiimina also started composing Sanskrit works of their own

o; 4 in fhe process created a nynthecia between Sanskrit,®Tajnil and other

n -v:n ) N o ' i -®
N dialects, to fomi the base for the evolution of a national Malla®aXam

Jf% ~ J= . ,
Sixteenth, Seventeenth and Bighteenth O0(™Mt*V|'jC’

/ S"oups 3lso acquired higiier literary skill's| and see* m

- fPJ~" in Kerala, we come across ;an estimate madeby

ljCathleM Gou™~for e”ly.|31/7Ateenth century* Her studied guess is

- "4

least quarter of~"he Vvomen might ‘have

I T

~been profic”nt in Halayalajn in the erirly Eighteenth Century in Kerala#* " ht.
The reasons slie points ~oui for tht”~literacy are;""(a) Kerala*s high
dgriculural productivity connected withni'i"™" ™ r ralirf
at least a quarter of the uopulatioi? apartjaq liJerateTspeoiSTsts,

n n et il

(b) the growth pfaoverseas coninierce

mortgages, and cash wages for soldiere;

the use of simple lit™racv/~for account; Anngins,, (c) the fac
that Nairs and”_other_matrilinealRasteg fe' :thelr :iWom~ihi fhef/status
i—n laany respects”™ than was cuBtomary]|in patrilliieal*di”~”~hic” led’ to A\*

most of them learning to read, and,3 (d)"""~"""peanfse;*"1*"" educating

the iower castes wtio might otherwise hav”~remained totally”illiterate;

- 2 - I m ot



The Sixteenth to Eighteent}i centuries, were a period of growth of
literacy in Kerala, Yet, to put the spreadIO of literacy -—as'high as more than
50 per cent fo'r males and 25 per oent for women seems exaggerated* In
iraditional Kerala, only 2 per cent of the population — the Namputhiris -

n
vere ever earmarked as literate specialists?g‘/ ilven if we add the clerks,
vriters, astrologers etc. engaged by the Ra.ias and chieftains from other
castes, particularly the Nairs who numbered at the most around 19 per cent
of the population — we do not reach the "quarter of the population” she
claims to have beenfset apart as literate specialists. To assume that all
liaii—- males would have been proficient in Malayalamj Is also in our opinion,
exaggere—ted. Considering the differentiation amongst various layers of the
over—all J7air baste, on© should account for a significant segment who did
not haveMiuiything to* do with administration or aooomiting. iiven after
considerable growth in schools in Travancore, afl late as 1691» Nftirs showed
only 5758 per oent literacy, for males.This would apply for their
females as well; though it is trut that this matrilineal caste allowed their
women oompaxatively more freedom. As far as the ability to read is
ooxicernedj we cannot expect more than a nmall segment of Nair women having
acquired that skill, which in the 1091 census figure of 5*72 per cent

literate, seems to be reflected. M v

mr
The period under consideration did see spread of overseas commercej

particularly in pepper and other spices. Connected witli this trade there
must jiave arose a group of literate people. Yet once again, we feel that
their numbers could not l1-Hae been, much high. Moreover, among the traders,
especially those who dealt with Europeans, the number of “non-indigenous”
groups like Chetties.. Jens. Konkanies. and Gujarathies sliould Also his n
aocounted for* Ths teaihing oS.lowef oaate persons by Europeans is also

a point requiring further investigation. Before the arrival of the London



MIsglonrSsrvice (LT4S) £ind the" Lon Service society (CMS) iri early

N

Nineteenth ocnturyj iiiuiopaan involvement in sort of mass Iit%racy work— -
df) net rnear. tn have taken place. The i>utch never took literacy and edu-
cation iri kerala seriouslyThe Portugese, who operated mainly among

th6 Syrian Citixiatiane and the fishermen of the coast did not seem to have

really contributed tr the spread of literacy; as we would presently describe*

> _m %
On the whole we feel-that the literacy level in this region, with

the strong— injuctiono a”ain”t leaining of lower castes, should have been

*1%irlow in"earl » * ghtee~h”~ytury” Though no apeqific atatiatics are avail*
N '_"a —_ -
' it Canl*be sunn.j_sed tliiat among the,Brahfliins literacy levels’inuit have

SIM®®™Mhigh. Whether the saze. could be,said of all Nairs is dou-tl)tful excect
— .that, soiae of thefiifnaist have acquired wlmtever education thiat was available
— j~laries« The situation of Christians and Muslims> in spite tdf
having some trading groups’among .them who'must ha”e had literacy, were aiso.i
4 we feel, closer, to* the 'situation of ‘Mairs than that of Brahmins> Most of”®
™" Athe ordin™y Christies and Muslims, r”~st hare remained illiterate. The J
“fease of Ezaiiavas were quite likely, except for those among them who pract-—
ised Ayruveda and astrology, even worseThe aggrestic slave castes of »
fijilayas and Chermnare , are concerned, there is no reason to believe that

there was any significant spread of literacy among tliem

If the position of literacy and education in Kerala region as a i
whole was low in early Eighteenth century, what could have happened to the

situation during the course of the century in Travancore? *Once again
LEVN

~ re=

n
p. have to n“ke guessesf for want of ajoy concrete ~id«noes.



*gNn system oM uiNtionjfsuppo.fedmai” lopal’
linitiative ~ thrive, '*peace and
n second half of the %Lgl”~eenth century'Mthere was”™an

t . “extended period of peace under Rame Varma

4 But, in the firat half there was oivil war™followejd by wars of annexation *

under Martanda Varma.” For want of any concrete evldenoeg, it maites it "
>

e L 2 %
difficult for ua to pass judgement about the process of education under
e/ r f
suoh oiroun,atanoe.. m 2 : o . S*'/.'f'"fj] 4 h 1
' J B = N R A | *1 " "

r. ._. political'centralizatiori®of almost half of Ke'r*a”imder the—'>I'
fen,%,,::ii_ — r" " -1

immediately in the*tEighteenth centurywe do not have any eTidence of “uoh
no— — —_. -
developments taking place

Ks" 'm _ m mmsyuMMMM—  ai n

;fhe introduction of landftax — unknown in Kerala before that -2/
’ M I! "
factor which could have~adversely affected the—traditional educational
system. But eVﬁn after its introduction the incidenceﬁ of taxation remains

~“to be so low as not to warrant any,masoive ou;™ flow of surplugea f*omt*

the village,—"at the ei”ense of educational efforts in the village,

~ e expansion of pepper trade and the increase iIn pepper price
could have added an impetus to”~ducational development at least in areas °
and among communities which engaged in pepper trade. But coneiderihg the
fact tliat there was a pepper monopoly intl_’oduced by the State, one wonders
the benefit of such trade expansion mnist have really percolated

| | )
N down to thej people,

« A r' . —
Onjjthe whole,1 there is™h”rdly aiiy”baeiK for, judging on the state

of education and litSracjpln *Ei“teen™h"oentury Travanoore. Yet,'wema”
- DT
presume, that from the rather™low level of literacy that seems to have



-
n i—€ri,Xa in c—u>¥ly ~NiMhijte.nth ocRiury, there was not much progi?ess

£At.SIP”> 9f Jlinotofenth™Qfcmturv

si tuation ih ~ravancore, té& nimber of educational
Noooa 'k = m_wm ~ £
IxA3fcitutioD.B found in the State, at the bogiiiniri®i of I'‘ineteenth century is

quite low, ihf: avpjlable infor~tion foY"the® pe”od concerned consists «f

tlie nuEiber of ”INiblic Institutions for £Iducation”/<"\found on the survey of

Ward rmd Conner, between July 1816 fgnd thJ‘endar™f 1820.—" As Tablee”V and

VvV MiOAB there were2o04 instdtutiono for educati™n in TraTancoxe and 7®
o i _ S5/ N .
nei(“ihbouxin® Cochin* Wjth a distribution of «ne school per 3434 of J"ou—
T, lation in Trdvancore and 51®" of population ijn Cochin;, both the. figures
compare unf&roorably with Malabar which, had a”school per 1194 oi* population,

in 1822* 3i/nllarly in terus of area also-Travrrgpre with..a scJhnblzper 25«49

sqg.Diile 7~id Cocaxn Xor 19.43 sq.iidle, lagged behind Malabar,

Table T/ i £aAlEniona .|lLn Xravflnoore. 1616-182>

No. tf Public ' U'oial®

Inatitutione Popu—
for liducation * lation vSquare®

Population per

HdDe of Dietricta Square mile

Thovauly J
B Thrvauly |

Ag’iateeswaram
Agusteeswaram

Oulkolam
Culkolato

i., Vellarencode
Ngyattancurray

Trivandxum
Trivandnun
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Neddo”i“ncaud
Sherienkeel
Coulum or Qullon
K#tarakurray
Kotarakurra”
&Shenoottah, above the
Ghat

K Kunatoor

““Mmivlllykr~ay
Manvillykuiray
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14al]jibar Ves ar_e|'fortintef
mpatteohs fr«ir a, survey mf indigenous*schbolslwhich»covered" the
# TJa 1 k=1
Id 1022, This showdd that'there”were”759. aohools besides ~ C#»llege f«r J —til
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grand total

POPUUTIONMNOF  INUI*ABAR*™

(Soufoei P.N,Chopra et alt (1979) Vol.lll, Oh.XV, p.223)
b

m p *
learning., supported by the Zam#riln of C2 icut#*"" As shnwn in

table VI1', there were 14»155 students studying in these aohoolSf besides
.,~he 75 — all Brahniina — attending the college. If we take that aHe-
of the population of 9»07t575 lii Malabar were of school g’\"i“hg
age then, (“e out 10 ever™ 7 children of school going age was attlM”iig
school in Malabar at that time. From this table we can surmise that
Brahmin feaaales were getting education at hom8| while the® highey nujnbei?

Muslim females might have come from Madraasaa — traditionUl .Muflli2i

achdbl”s,

The Inltiatior of the survey, Sir Thomas Munri, himeelf felc that
underestiniated the actual propd”j#na* of the “idlgeneous system.

* “since”™ it did not covrt?r/\those* chlldrfcxi who were taii”t at home'by private
«



Number of Schools

Kumber of students

Population of achool going age
.Totalspopulation

Distribution of schools

Proportion of students to the pop
ItnSer sAool‘going' age 1 «ut of 8

r. v/
'(Source:. J.P.Kaik £m |~.ftmaiahi (1974) Ch.l.p.4)

,tutors or relatives. Enquiries in Kadras city alone found 26,90”" students ™~

n number taw?ht in schools'— undergoinginstriiotiol,!
in their*hcnes.—P/ Though in the districts, the number of chilLiiiPreceiv—-"*"
ing instructions at home could not
still there nfist have been * ovel

the Presidency. On”?hio

receiving educatioriwin the indiaenouR\)WY.@M NP cip'ser |~ ~ ~th'ird"|the

boys of sChoo £fu
L 7«r:' “ M w p A —-€m.® p m. m7
1 /.bIffillarly tne ““'tual‘proportio” 4 B IndUu~genoua's™n *Madr as*
alrnn2nirianbar b e e n than what _q eveas
iJrhe effort that”? “ihereasinRi
m @«8 —
the number,of schools in Trav~rgMlinr'fe—~"NiS"teeg™"St" . :
% 9 vy g ol T I ﬂﬂ%im + “to an extenti
,®as to overtake Malabar as well as”~"™" 1A lal

t/



Tliat in early Nineteenth century, the traditional eduoa—fcional

n
system was facing problems in I'ravancore is evident from the fact that In

ORani of ~ravancore received cBmpIaints of educational »

neglect in the northern part of the >Jtate<|“as vill£.gers were finding it

1817,q the then

difficult to pay schoolmaster'sf*bi response to the situation, a remarka*
ble Royal Rescript was issued im that year"” which — quite legitimately -
has received acclaim in the educational history of the 3tat»* [I'ne faot
that such a memorandum should come up from th© people at that time Is* t
, ‘ . 3 " f
* — - | 9Wd the government*8 respolfeise to tH"
— niay be i“en ai the, starting point for *modem” e'Suc”ationalidevelopmeni%lfef
“ravancore, -—“"ravancore Vg i*e&ord’of educational” development® in the’
m first half of %e” Nineteenih cAntu:” is rather weak\ as compared to the~«M® |

second half &% Yet this “was thefperiod* in which 'modern*aeducational system —

i

regulated and superviseddid take shape. rFrom the part of the governtMnt.
now under the tutelage of the British, Ve have the raemorandum mentioned'
eaxlierjand the jioyal Reaorjpt of 1617 acceptinggthe responsibility of
y,,, assisting vyiage schools."—This"indeed was3 departure from traditional
| 3

policy,|by which®"”Royal or“governraental support for education was primarily

g>r centres of®high”r learning”™and”™not™or primary schoolsThe Rescript

- " I f*"® — wI 4 ~O/ r
L addressed tp”"Venkata Rao, Pewan”Peishkar of'Qailon, resolved that * *the
» —if# e N

78tate should~defray”jbhe” whole.~oost"*of*education of its people, in order
that there might*be no ,backwardness”jUi the spread *f enlightenment among
P\ Qducation, ~“they, might become”™ better subjects d
&4 '(that adTanoed
IS twojteacherg paid fromjthe T”asury,

one well verged in Malavalam and Astronomy, Imd the other in Tamil and



Arithmatic. —ach teacher was to receive a monthly salary of fifty fanaiiis
(a little over 7 rupet-s). The Tahsild.ca?s ana Sanpratie (Taluk accountants)
mwxe “ntrictly enjoiniid to visit the echcols in their jurisdiction once a

fortnignt dic- siibiuit repoi—ts of thfiir inajjections direct tp the nuzux’

'T'hir ohift in policy, of supporting priiii"oy education, is certainly
v/orLhwhilo to analyst—* Thoi—igh the script was issued under the name of the
then llani of ~ravancorG - a young girll® of seventeen — it could not have
been without the con?3ent of Oolnel Munro, who was British Resident (1810-
IBI19) and I*ewan (1811-1814).—~'~"The language of the Hescript indicates a belief
in the v*lue of education in making the people of Travancore "better subjects
and public se™Voints". Moreover, governmentcd assistance is to be accompanied
by regular ..nsTjection, by revenue officials. In fact educational efforts
assisted by the governDic.'nt and supervised by govf*rnmental authorities at
the priuiaxy level uiay be taken as tiie beginning of* 'modern’ educational

system in 1. aVaiicore.

One of the mjcr factors behind this shift of policy was the need
for educated persons tc run the 'modern’ administrative system that was
developing in the State. I'funro, had found the existing administrative
system in fravancore Inadequate for implementirig his scheme for ’'moderni-
zation' of the ~tate. Therefore he reorganized it, with a central secre—
t,ariat as its pivot, in the lines of British administrative practi£?s.*"
Among Kunro’s reforms, some of tlie important measures were — apart from
laying the foundations of a secretariate system — introduction of a well
defined system of administrative divisions, regular gradation of officers
and sepiiration of military and judicial powers from revenue officers.* "
The judicial system was also overhauled, stopping trial by ordeal and

introducing in its place well laid out regtaatioris for the guidance of the



21 I /.-

courts. Zilla Courts were set up along with a court of appeal in the '
capital. The government also took over 348 major and. 1171 minor temples,
administration of which with its vast properties, was entrusted to the

revenue officers."M N

Munro was on the lookout for qualified persons to man the extended
administrative system. For the highest levels and for sensitive jobs
people were brought from outside the State, with experience of working
under the British* For middle level jobs as well as lower level jobs,
persons were recruited locally. It is pertinent to note in this context
that in 1818 in Cochin, the government established 35 vernacular 8ohoole»
at the instance of. Munro who was Resident in that State also, with the
“ayowed" object of training up young men for State Service as writers and
acoo\mtants”.Et;‘/ The Travancore Rescript also amijled through diffusion of
education, to make .people of Travancore, "better subjectsVVWY““* public

servants*'s In other words, the interest in education shown by Munro was to

.3 VAV

a great extent related to his desire for trained people for the administration,

Tufc Resdript also stipulated regular official supervision of the
village schools, and the submitting of inspection reports to the central
secretariat. This indicates an attempt at regulating and systematising the
otherwise ‘'non—forraal* traditional schools. We do not know how seriously
and consistently such a policy was followed. Neither do we know whether
the sentiments expressed in the Rescript regarding "defraying the whole
cost of eduoation” were actually realised| nor about how far the indigenous

school system was brought under the perview of governmental assistance.

-
Since the demand emanating froi;i the leqairements of the reformed

m—"miniatrative system could not have been met adequately by those" trained

n curricula of ti.e indigenous schools, it is likely that there



'missionary schools which hTr cropped up in different pf>rtB of Travancore
in earl® binete<.'nth ctntury. This is evident from the experience of
Cochin, The vernacula:;j: schools started by Cochin Government in 1818,
were replic is of the indigenous schonla. There was no chaaie in 'the *

if fi'—iarer and |.it.tter of .instmcfcibn*'j 4iid thert“fore could not **realli0 the

Gxpectation of their founder* ~ ~ that of training y«ung men for civil
cervice and wei’e abolished in 1832* It is reasonable t« presunie triat
without ohajige in the traditional curri”®”™a these, schools failed io
attract those who were aspirin/' f~r positioian in the lairdem civil service.
On the othv.r iiana, tiie missionary nchools had a curricula more suited to
training' for civil service, which niigiit hfive attracted some studnets,—"
Yet to assuiiie that the laissionary s™h™"In treeted to” luany youngsterB

from higner castes aspiring for civil service is also improbable.

V/ith or without governiiient hjlp indi,6nous schools must k“.\e survived
in the first half of the century. The gradual shii't away froiri indigenous
schools, or the practise of sending cliildren to indigenous schools as Vv/ell
as government or uii8sion.?j?y schools, becaja© tn vogue onjy by the secoiid
half of the century. This ij reflected in the estimate in 1864-65, that
the pupils under Ninstruction in all»tiie private schools in the country” to
be not much less than 40,000.—" Sinilarl.y the Adiiiinistration Report for

said tiiat the state "abounds with” indigenous schools and that no
parent need send his cnildren outside their own Tillage to get primary

education.—*7£/ tT

Travancore government itself started a few sohools in this period.
-But on the whole, government activity in the field of education in the

first half of the century was limi“od, as table WXl shows. All that the



governnient did was the opening of a few English schools in Trivandrum
and other important towns of the State in 1830s. ‘'Jke Raja's school
at Trivandrum was started in 18343 % originally as a i>rivate school
receiving grant and later in 1837 converted to a government aohool. In
1817 permission was granted for starting some government schools,"?
followed in 1819 by another Nittu specifically mentioning the founding of
a school at Chengannur.” In 1817 itself another Nittu issued to Dewan
Pelshkar Venkita Hao,sanctioning the appointnte—nt of teachers and of starting
public schools in Mavelikara, Karthikapalli* Tiruvalla and Kottarakara
is also fountl.76/ In 1818 another Hittu was addressed to Venkita Rao
sanctioning the appointment of some scholars to compile text books in

nnj
Malayalam. In 1G19» then™ was also a IMittu arranging for governmental
assistance to a few students for ed\ication.—" Among the other schools
started by government one at Chirayinkil was established around 1836 .70
Otherwise, governmont policy in this period wan restricted to occassional
encouragemc.it to privat]| inntituti. ,s; mainly nlsaionary schools. There

is evidence of government grant being given io" +h© Kottayam Seminary aa

80/ ] . -
early as 1818» Vornacular education do not seem to nave received much

atteptioni which is reflected in the comment of Sir.T.Madhava Rao who wrote
n MmIlfiietration Report of 1864—-65. that ~ “while the Sircar has not
been wanting in promoting English education, it imiat bg confessed that,

but little progress has been made by it as regards sound instruction ixi the

H-h
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% , %W 6 «ore a few students in Madras, support, d by the Goverpn,ent.

(SouitA. Mi', (1364-6S) ‘'Education', p.46)

The vere scne si?lflc—-nt ,npts to be obseavad about development
thl”™ Deri KI. First of all, Travanoore ”~overnnient's educational policies

this period ..e o0 hav. broadly confonned to those prevailing in
It was fil, 1813, with the

Britlsl India, unaer the E.sl India Company.,,

changes ,:..,de in th.. of the E.st Lndia Company, that missionary

ntorpri”“e m tne Held of education was accepted and encouraged _ thovigh

V quite reluctantly at ti“es — by the Oo,>vernment.” It.was also

.tte.”,ted to develop education in India p|~he basis ,f i.,di,enoua"™ -

schools. & t~ wa.e trercrternof

I»licy _alij6 was linpleB.ented—unevenly to different regions.”

Withtte acceptance of the well taown ‘Meoaula™'s Minute— k/lord"AM :/°

........ and the doeand for English education arisi£,
i. theS S

fro. so™, sections of the .iddle” u”per class Indian.,



towns, indegenous education and vernacular education were largely
neglected in British India.—* The situation seems to have been njpre or
less the same in Travancore, where the government did not take ramd

Interest in vernacular education

t
Now, what remains to be reviewed is the contribution made by the

Christian missionaries in early Nineteenth Century. The earliest of
European Christian missionaries to come for proselyliization work in this
region were the Boman Catholics. They worked mainly among the lower

oaete, particularly the fishermen Comimmities of the coast, from among

whom they made conversions, and also aniong the MaJ Thomaa or Syrian
Christians whom they persuaded to conform to western church organiaation,
traditions and*rituals. One of their major educational concerns was
providing religious education for prospective priests and cateohestes which
resulted in the founding of various 'Seminaries’ and the#logical colleges,*”
By their very nature these Instlt**tions could not have contributed nuo™M™

to mass literacy.—" Their limited scope is brought out*by Adrian Mo«ns, the
tl'ien Dutch* Governor in Cochin who wrote in 1781;— " "%e Seminary of
Verapoly is the best.«.,.llaving heard this Seminary much extolled, | care-
fully informed nyrself whether the pupils were instructed in other necessary
subjects beqgldea Theology, but discovered that they are only taught
ordinary ohurofa Latin, and that with regard to Theology, they rather apply
themselves to church usages thfm to the dogmatic part of religion. Still
less are they taught natur” theology, eocelesiastical or profane history,
and even less geography, Physics and metaphysics, unless there is found a
pupil among them, who himself wishes to take up these subjects.,.,, Thi3

seminary therefore has a greater reputation than it is really entitled to it".



the S.axna.le., the Catholic missionaries also r.n so.c /'

ie—dex«
.onool. for education; especially for the flsh.r«, .mnMnunities
a—wne iney worked.” I'hr,» —ohmi
— were erap—tiasisin® the imparting
,oid f.enc* n

* religious knowledge "ad pr.”er«

t -

oate.hcis.,,classes~ * S o
thexr contribution literacy is open

to «ss

So
doubt. This WFs very much iin%iirp> H
i ) i o Proteotant .l,sion-—
ories fjr vfinm the chrlcition 4 .
‘ ®"" * based on the Gospels
drr +t -

anci therefore theSaw
at least the basic

EJP——

racuities «f reading am writiii® T) i 4

N—testa.tis,,,.N

—f literao—/

resultant concern rf protent 'n+ mi ) i
in the snreari

P otest”™t missionaries
||

J:

ty the early ye=urs rf Nineteenth century.

N

Hev. Hingietaiibe, the firot Pct™+ j. o i .
first ft-otest.a,t »i.sionary to evangelize in
ravaucore, startod a sohocl Jn Hio -n i 91/
, in thevillage of rtyUudy in 160."" His
Bducational .ctivUies extena.a I, f,rvil i
™vV... m ' s¥er‘Ses aa well as shown in table
' . r : ““mee» m” — M.
1 B T
~ u.&ijnjii'is) — NaYy—ncore. IHIK
“hgreg”~tion —S&nitE—of-tE5 S5Hb5?—-r—
~ toys
Mayllady
Plchiku”iiyipipuj, 174 32
Tciueraculaiii 30 33
SittaleiTi 218 7
Aihicandu 116 28
Poilrillfcy 50 -
i11 fiirboly 57 34
102
9
747 168

(oource.— Chiu*c.i 71i5L"

1,20;



Like their Catholic predecessors, Protestant missionaries also

concentrated their activities ainong two sections of the population — lower
ul e "l QY
castes and Syrian Ohrist'ians —on the former for oonveraioii® and the

Y, i 94/ % m B i
latter for ”correction".—~ Of the two important Protestant agencies that

operated in Nineteenth century Travancore, the QMS —~"concentrated

Central and North Travancore and among Syrian OhrietianB — at least initially

— and the 'A*In South Travancore and among Shanars and other lower castes”
For both their purposes, educational activities were prerequisites* There-
fore, we find that right from the beginning Protestant misBionaxies keen on

both Iheologlcal and higher education aa well aft general and primary education*

A k

Most prominent among the educational institutions founded by the
missionaries were the ‘Seminaries’ (boarding high schools) at Kottayam (1816)
and Nagercoil (1819)* Besides these two, other high schools were established
in the first half of the century itself, in Ijleyyoor, Santapuram and Parasala
in the South and Mavelikkara and Alleppey in the North.*” Various primary

A

schools linked to these institutions, also sprang up all over South, Central

and North Travancore. a* shown in table X, f t

o'i -7 N

m\s
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Fhve 44— AA % . YiI° =



—able Xs t£. M-00ls Stuc enti; under ?.gf>tebt vit Miitsionary
> Selcct .yeaj.'s in the INineteenth century

L.It.S c,n,s,
| ear Uouthern Tr Chxg Noriiie i-n Travanccr»
SCHCOLf? SCHOOLS STUMTS

1312
1913 6 -
1815 , , 188
181aC*111
1819 16
1820 10
1921 35
1B22 20

27
1824 47
1627 59 1891 1051
132R 173~
1858 5001t 2719
1868

.- 3207
1678 742fF 4665
1901 551 16189 186«7
>nd .aya:

An interel5Stinp capeou of eail/ missionary Bctu'cls, was thrt, thougli

there was a htavy accent on religious subjects, tfaeir syllabi did not neglect
ciy

Becular aubjects altogether. Rev.iyiead, of the leading pioneer U'g

iUssionaries, wrnte the following™ about the o;jjectirfcs of the Nagercoil

Sviiaxnarys ~ “lhe great object r\f tiiis school-Is the coiiinunication of

lieligious and ~seful (emphasis ® e ) knowledge. When a boy leaves the

Seminary,fv;e shall be able to say]|,.froa a chi2d thru, has knrwn the holy



I \ hMmM
T >/V5, ‘> T MW M
“scriptures, Whicli'ire* able to"mcice

“Mobjeot™.'T tie insxitution”tia 11 arid' langua”~td'®, be extended %
i m|yj. B
aS'our peculiar circumatajices will*admit”*, . TIn .this®respect/.tiie QvBfoi. l, , *
N ] A , 5 * .
was ndt'vt'iry different fro” thOMLBI*T The objectives ofHhe "pioneer mils’sion—_ '
s ! T M w +
fei®— aries in f3tat)lishing the C#3 sohocl. iniKottayam, ajnd of Gol.Nwnro in 7
N icstim _ o _ 40w, wl
Duppp'tin® them, were» a=8P6 ottef ~a)i"thu inaLiteu”tioe ajii,,
9ducatio]ft oX yoiing Dien for thie I"ieatlioo™axid as School ijjactu®™*attid
SUNLE — (j.r2. I- — 2n
"M%, to edijcate‘~outh Inigenero™li | .~#,.itiu.i, lai,ty, 'to the® pieatest poaaible

» Gnp extent” and' Ib) to provide an education whicli,,wouid .beVm theSyriac, Mala'

Env.liah*'laiguagca ar»i‘'woul'dm”contain“arlthmetiuj*“ geDsi'upliy etcj*
¥ N

S
and above all a sound system”™ofY%theold”;yt a result,—,the syllabi of the
~ % B E i
CMS Vvyainraar SohoMil at Kt?ttayajn in 1854 showed the following pattern as given

in the ocheme*

Language let OlasF IInd Claao Ilird Ola”"s
W_
TestaDEnt tWatt's 2nd 'I'estaci™t, Watt's One bf the Gospels,
Mrxdayal,—un catecheiim, Geography 1st oatc.ahelBin, catecheiam, Mala—
Malaylam, Arithinetio Malayalam, Arith-— yalam, Tables
and writing mctio and GSography
Bible with transla- Testament with tran-—
tion in MfilayMiiain sintion into M<ala— .
. ) o . Spelling Book
Roman History with yal”, Arithinetio P 9
Translaffon, Arith*— and! outlines of®
metic and Grammar Grammar i
k { °
Amarakosam and Amarakoaam 1st
Sanskrit Granmiax pert Elements

(Sources CMS 1835i ICHA Part 1, App™XX, pp. 114-115)

Ifl Inf"-
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1~ Eohoolfj*and theae™lour~>olaaseaS:—e our, ordi.iary el&utafy achoola

'‘Beyond tlut,, “education was caj;ried'on chiefly in EnBlisi. suid for the acqui-

sition of ttgiiBh." J22/ The ChS miBsionaries eBtablinh~d*a*trainInf, so " f

h: MavelUi”™a around 1057 to train achocl inastera and oate—ohista. Th/

**» Venture was that they found their ooiuiterparte to
- ' , -
Madras, beiat,.«ore aucoeeaful In thalr work with the help of Tamil Headers '

and Sehoolnjasters, whr vera trained in a amilar institution at Palayain—

ootahr—fhe coaodtWt of at least some misslo™arieB to vernacular educ—

“¥1? ~Mniment, expressed ,in® a Ii'IS document of- early

Twentieth ikt, "air......,., .tho eelf development and self expan-

sion rf a pbople (is’the object of education)......... for such develop-
ment the UGO of vernacular as a medium of education seems' to be the first

requisite.”

aociety”~”™and”™n the'se«oivI”®

~N(~NFiof —th_~centuryfwith» theJjr"ftTravancore™”~Book Comiliittee.



Evidently there vjas a clear perception among early Protestant—missi-
onaries that educational work is a necessary prerequisite for their reli-
gious work. Agetir. Rev.Mead wrote in December of have no
reason to regret. Without this branch (Education) of our work, preaching
would not be practicable in many places.......... The establishment of a school
at one of the villages, had led to the adult population to listen to
instruction and to attend public worship”. The fear of Christian
children being influenced by Hindu teaching was also behind this concem
for education. The same letter says that "If we had not such a college
(Nagercoil) all our brightest, most intelligent Christian boys would be
scattered about in Hindoor Schools. (Our schools has) to adequately

Hhield and train our youth in the midst of a heathen people”.

In effect, the missionaries, for the pui’poses of prtselytieation,
to ward otiristian students from Hindu influences and also for the
purposes of extentling education, Were active in the field, PFvora
circumstances of the times, one should presume that more lower caste
studunts made use of these schools tlum upper caste students. 1In a
period when government schools wer® not admitting lower caste students”®
and the indigenous schools were also closed to them, to Inae had these

r'nissionary schools for their education was definitely a blessing*
9

In fact education of tlie lower castes — both Ezhava and Shanar
as well as of "slave” castes — were an exclusive preserve of missionary
schools till the government came into the field by the end of Nineteenth
oentiutyy. As early as 1859 the missioriaries are reported to have prepared
” a plan for the emancipation and education of the children of slaves in

Cochin and Travancore” They not only started sepai'ate schools for

lower oaate children but also admitted them in regular schools. Two of



the earliest jiiasioiwry scfloolo fox— lower cast« children were in Alleppey -

ati—rted ty Sev.llorton in 18J5 — and in Kottayamj started by Eev.Henry Baker

- 109/

ar. in tlie South, Hev.Koad started a aohool for Pularas tmd also gave

tiionet,ry incentives in the form of addition to the salaries (one fanajn for

each ‘slave' liy and one and a half famaiiis for every 'slave' pirl) of

teaoners bringing lowercaste children to schools.—"" Within one yeiu— of
introducing this soheiiie — iji the IB40E — 1000 ‘'slaTe' children are rejKrted

to have been broufiht into Christian Schools in the Neyyoor region alone,—Hi/

another area in which Kiasionaries were active, was that of female

education. The first girl's school (cf the 'modern' type) in the State

INIrs.Btikor and Mrs.Fenn, both vfivArf missionaries, in {

lu>tt.vam in 1918.—-1/ [I'lrB.I'lead, jjio her missionjjy wife started a school

ir, Kagerooil in 1819.—-11" These we% fallowed by several suoh schools in

diflerent part*, of the statu. To promote female education, a pamphlet

entitled, "On the Adv"mtages of Per. .le Education” was printed as Tract

No.51 of the JJIS Press at Nagercoil and was distributed free by the

missionaries. The ”"Liteitia — Bona —~ Julia. ICnill" schools initiated by

Rev.Meed in Neyyoor were meant for girls5 from ainom: whom two each from

every school was especially traihed to go aiid start girl's schools iii

different villages. As a result cf these concerted activities there were

15 girls schools and 561 girl students in Southe—n rfegion alonej by 1857*—1~"

The number of girls in Southern missionary schools increased to 990 by

1840 ajid to 1468 by 1857. Meanwhile in the North there were 444 girls in

a'ls schools by 1857,/

In spite of all these efforts female education was never a roaring
success. One reason could have been the limited objectives of the mission-

aries themselves.—"—" In any case, throughout the century, there were
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protierat! xn “t—feracvir.c— to 3C"100In, Tlitrefore, ac late as 1906, missio—
Gources Icjr.enced t::at ‘it is disappointing™ bo note the amill number of

mkills ii: SX.3 -Q * N Yet, eve the limited number were note—

vorti\; , ocrig.—Qennmi tiie toci; tiiab luost of them would have been from lowei/

captfca, the iost uneduc.”Mted Ft—ctioii r.f the popuj alTion,

Ifec—jiloiul i—-raini*? wailT also an eu@a which waa initiated by the misBion—
cries. A achcol of industry viua started in i™agercoil in 1620, follov/ed b/
/ *

~Mch Gehools elsewhereSubjectg taught in these schools inclu-
ded, printir.t], book—~hindin™, tanning' and currying of leather, etc. For

i“lrls, trai’ iiig ui laocoe AN and embroidary work was provided.

Sc tt i;as in the cxreas of low”r caste eduoation, feinale education a id
t—eohnical t*.lining, all areas neglcjted by the traditional system, and j
art :i8 FiOt t xjken up ]/ govei“nment, that miss L'*naries were engaged In» ' m
In their eilorta uhey were assisted by the Travancore government. Not only
for their ‘iiNifinrien’ but Oec i r -s/—i]i.oie o4uCift:tiocaal efforts,
inclikKLin™® %h primtiry jc loola, government aid wa”™ forthcoming. The
aasistance from ~.overnment. Va]j indeed a great licdp to the Wisoionsi parti—
Qularly for the LIS which was .not a veiy affluent organization. The raain
influence bLhixKi these grants originally was evidently that of Col.Munrs,

a zealous Christian, who viewed misBionary education as a means of

’anglicizing' liidia, and thus a prerequisite for the consolidation of
Britissh pow i . jig early as 1013 “uro asked for a report on the edu—
CBtioi”l activities of the LI™ and enquired whether they will require

cliy financial support. This resulted in the grant of 61 CottaiiB of paddy
loJid for the LMS, wnich was later extended.—~ Siiiiilarly, the fimds for
establishing' the GTIS College came from the interf st of a sum of money

v*-1'3,500) irvostc'd in the Cou.pany's bonds; which ©rigimilly was received

by Micaulai'——H!unro's predecessor — from the Travancore Government as



reoompence for ‘'aota of oppression*ooEunitted against the Syrian Christians.—""
Besides, the «IS received the Munr. island — 7 miles in oiroumference ”~ from

the government by the Meet dated 5th Piakgj-aiii. 994 ME, (1819

i'lunro’s personal’ interest in giving >bs ‘in government, and in
Briti|h establistaents (inoltiding missionary establishments) tof'Syrian
~RCtoistians and Cliristijms converts, must have attracted some students to
AN .m i 8sionary”Machools. 'Munr. invited missionaries to send "such Syrian as
“owx appointments to various positions S
including tbat of judges.— 1”7 Inspite of sSch efforts at lijat initially
m.st of the”slmdents f ~ (x -college' went back to their traditional"

N

o T j N . - - L .
ilvellhooa or foimd employment with the missionaries

®In Table XI.

I"ble XIt  (3XaM~”

* N L]

(a) Employed in“the Service of"tiie Mission or
deriving Support in any way directly”or
indirectly from,Wissionaries

SIn government service

m (0) Obtaining a livelihood from independent services

Sa"vV. \ — * . . .. .
—fc'hployed in Trivandr™uii (I as an Usher in a school
« and 2 as Munshies of Europeans)
if/'*

P" (e) Dead"

TOTAL
95
(20iir.—>8\CMS 59t ICHA)
H r . i . .
~ 1116 N~erooil Seminavy did p,.rt,ne liv« Nam.o”PIlll aJ
o* "P to, become Dewans of the State."™ ~t a fstratcj® of',—~*

t .Mattracting higher caste people to Christianity thronp.h Knali«h
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n and government >*?jpride, “was “either not Followed or~fwas™I*t sverylsu®
) A, s ;"4

— : here, Ttodughout; the first half of the?century, tCI'’IS;"missionaries are
reported to have had not more ti™n ten boifver'ts from amo”~"the Nairs

N * AT S e H A
In fdlct the missionaries fflt t~tlifthe heithens ofi~tiiB~ca'ele”e

ohief opponents, to the aiJread at ohristianl;\y'?*' G\i){)é}rim‘env !‘Ig“ oou

r— PR L R
not .have heen used to attjcaci: ornverts from higher oastes” in Tra,vanoore
N

|:V ,sinoe they in any oase wfeuld ———-" n

r N government«

‘ P~Acedin6fjreviewMof/ProteBtantimissionaryr.efforts in thelfi
. ilElgdi?cationr:—brings forth oertain'significant poTn'Sr First of all

modern education in many part*
I % ¢ r— "8l —4 '
n half of the oentury. These missionary soho<IB

along”side and not as substitutes to the indigenous aohools. Slven
if the missionaries had reservations about the indigenous lystem they could

not have adversely influenced themi given the fact that they had their own

K 1 y
clientile ~d that the government did not take a policy iinfavourable to them,

With their involvement in vernacular education, missionary schools must

fm

have made considerable contributions to spread of mass literacy, :“lides
all this we should specially take note of their contributions to female
and lower oase education — sectors isIargely neglected by government as \

as the traditional system. |

its In the 3aoco«i h.af nf th« || | *eBnlih O«ntuiY

K~
; It is in*the second half of the century that education in Travancore

AR
really expanded; and it really acquired the charaoteriatiog of a ‘modern®

N system. To be remembered in this context,is the fact that.all over India, « « %

~thej”Lgen”s system crumbling down leaving a large gap 115
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djisAwm k.m i, !

thel educational th” Indian people. AMt™Nis™this gap
was being bridged by a “modei—n* yaucational system in Travancore and else—"
I f '

where. The factors in~t inade~Travancore/s—efforts in this direction,

comparatively more successful tlriane ffor tr e gqu i r e s explanation. 1

In 1864-65» as noted earlier, ""the pupill®wider instruction ~ all
the private schools in the country,” incxuaing missionary schools,were
estimated to be around 40,00~.-— ~ This jition of tlie indigenous school
system could not liave remained intact for long. With the impressive growth

N
in number of government schoola and privaterchools receiving grant—iii—aid,.
there were more cutlcts for acquiring education. As a result the proportion
of students acquirirn; euucation in indigenous system alone migr%t have
More significantly, in the second half of the Nineteenth century,

demand for education started shifting away from training within a strictly

indigene..”s school, for reasons t" be explained

—later. This also thot more T=arents started sending their children
torMmod”n’ schor/lQ,. Ip —ddition i* the indigenouB schools. ° £ f>
Against tnis waa™tl"e fact that “the “"T“ravfincore government, in

. their scheme for educav»—3n&,1 development, attempted to ‘upgrade* the indigenous

schools and integi*faj™& djwi Xiito the 'modem' educatlonaX system. The Integra—

f | "to 1 .
tion ( tr rett n
/o f'indigenous schuolri ste—js to two ways. One waaVtc
leave the realm of ed”ch preparatory”™o the entry n

~“to modern system, to th'j indigenous schobis,”and schools gLmilar«to'*them

run by toe m8Th5.was to"revise both fhe content
0°n

and mohhod oi teaching in t?iese schools so as t# bring them within th”
perview tf the formal system asJ-"g‘¥fmt*-In—irt A/—"ly as*
the Director of Vernnculai”“Kduoation wrote” in one of the earliest reports J

on his department, tlii, tB"In view to satisfy ,thel demand (f.r admtfiaion into

i-Cc. Sjj. -V - . -

the Central School at Trivandrum) it waD t*i“ht"dekrable to make the
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m /.assimilate their system of teaching to

private schools in the ?ovm
that pursued in the Sircar schools and thus render them capable of useful
}nstruc.r%iong.—l%g/m’hat such an objective was ma“”tained throughout the
century and well into early Twentieth century, is evident from the fact "
that the Dewan of Travancore in 1908 observed the fall in number of unaided
(pial) schools and the rise in the number of aided schools as an “encouraging"
o:levelopment, ps it was an Indication that ”a larger numberof institutions

are endeavouring to conform to the rules so as to deserve recognition and aid
from the Sircar”e Given the fact that the government's primary interest

was in development of vemaoular education, it could not have overlooked

the potential of the indigenous system, in this field,

L'etails of the actual implementation of the scheme for upgrading and/or
integrating indigenous schools to the modern system are not available.
After whatever efforts at integration that the government did, at the end of
the century we find the largest percunta®e of teachers without proper quail-—
fioations, teaching in the private unaided schools most of which were*off—

ahoots of indigenous schools. (See table XII)

Table XII i Bl.trlbutlon of 1l'aaQh.r. «Ith Biffarant r.ov-1-"f
iehoQli underJIilffgrent HanMBmantBT TravMinaw HDQ"1.
(percentage)

Teachers with Government Private Aided Private unaided

Schools Schools Schools
Professional Certificate
or a Spcial. Degree 21.2 56.9 21.8
General Qualifications 8,8 55.9 55.2
No Qualifications 2.5 8.4 9.2

(Sourcei BATi (1900-01) Ch.VII, p.61)



Nevertheless there are reasons to believe that it had been imple-
mented fairly well in the second half of the century. In 1091, the Census

of that year found that around 1500 indigenous schools existed in the

152/ Besides these there

state with about 50,000 students studying in them.
seems to have been another 500 indigenous schools, ytimated by the
Proverthey School Coimnittee of 1892 to be catering to around 15,000
students. (See Table XIIl) This means almost doubling of the enrolment
of students in indigenous schools from 1864-65. But with the expansion

of the 'modern' school system in Travancore, the indigenous schools were

accommodating*.only around 50 per cent of all students.

Table. XI11li DiRtributioii Ux ©t\)6S Of Vernaoulajf
Sj~oQlg, 1892» Estimates of ihe” Proverthv Sohools
Committee
TJominai Actual Percentage
No. of Roll No.
Type of School
yp Schools of attendance students
Students
Proverthy (Goyt. Primary) 187 8,415 9,996 12
District (Govt, middle and 26
High Schools) 3,205 3,807 5
Grant—in-aid 1225 51,556 51,556 64
Private (indigenous) 500 15,000(b) 15,000 19
Total 1938 78,176 78,176 100

Note! (a) The™number— of students in Proverthy and’District schools reported
to the Cbmmittee was found to be underestimates. When the esti-
mates for 28jschools were cross—checked, they were found to differ
at a ratio of 1655s 1966, between Nominal Roll number and actual
attendance** This ratio was used to revise the estimates to get
actual attendance.

(b) The figures relating to Private Scliools are only approximate,

(Source: "Proverthy Schools Committee — Provisional Report", in CSF No0.15599.
gad (€) =-.
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This would meeffi'that far froDi bein™— destroyed>in the wake of the

rising moderln system, tlie indigenous sysfern dohtinued “tb"ielf(/_e\theicaus€ ,

of education in the second half of 'the Nineteenth”centurp™f’ complementing »

) w *IP3a?>»wN 17
the 'new' schools. The §(h|ft to raodg)rn schoola happened.on}.yiamon%) those i

sections of the .population who aspir»d for ~oeiiiohs in~the”ldrxiinistration*\iJ

aH iR the mﬁﬂmaﬁ{aﬁmﬁaﬁ!{w&:iﬁgmaa’ﬁwl;ﬂ%ié@ﬁ“ms 31 of
W Bt ; Wit
potentXaf students seems to have reraained™w'ith "the” indigenous

is.—perhap%'ull\’eflected"in the observation™of~the Pravurttv Schools Commiftc,’"}/'“m‘ckl

«r ‘ A [T R T -
that the richer classes go to Proverthy™vgovernment) Schools wMle poorer
g9 p.' .
students attend indigenoua schools. Another possibility is that indigenous

schools were resorted to even by,those students who aspired for government

P m ' T» "
and company jnbs »for the most elementary education.

| S
Moreover, the nwdern schools were held in suspicion by the more

tradition — bovind eections of the people. While missionary schoojB l]ke”

A I
the Nagercoil Seminary suffered "in conaequeace of vague rumors of alarm
J W
created by ignorant folks wiio misintrepreted its object”, even government
..... J
vernacular schools - in which "education w¥8 condycted acoordir® to the \' L

Kngllah system" ""“was not spared such auHnlolfena. ‘'The . Beport ol —toi |
macailar flduoatlan BeEartinept for HfcJ(M4 O3H{_htlona hew "the iieSple
#f Vycome had been labouring under a wrong imprlsaion regarding the cHafa*\*
cter of the instruction given in *the Vernacular”~schools ....+( imaginlii®)esee vsl
that the books used, treated of matters ckloulated to odgleiriniime the Hindoo &
religion”. Therefore, indigenous schools would have continued to attract
sizeable number of students until even the moat tradition<%iinded 67? the
parents wert’ forced to send their children to modern schoQls, which couM

have ned only much later.
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From the preceding”review we ~ conclilde that lust as”in the first
half of the Nineteenth centuzy, the indigen”~g”education system” did contri-
bute a sizeable base of educated or, ..literate' population on V/tiich the modern
system could build further on, in the ?sfecond hali’*s well® Moreover, in ,
the second half of,the cent”y, inspite of““the full fleige” development
of the modern system," the indi*?enous s”~tem survived either existing

Side by side with the modern Byetem or “integrated into the latter in the

form of "private unaided Bohools”, and strongly aupvlementinc the efforts—

of the modem s.c\%)ols. Both these factors helpedlto”prevent a break in
the educational itraditions .of the people of tlie Stat” and thereby’cohtri—

compaxatively high rate of literacy in T”ancore,

in the Nineteenth century.

seco”™ half of tlie Nineteenth century thei®*government school
system fxpanded quite considerably, ” In~the 1860a, under the adminisStion

of Devan, Bir T.Madhava Rao (19627~1074) the I'ravanuore|government entered

significMtly into the field of education. Thou”~he Sircar school system
s L P i, .Si m . dE".S f;?2""
was of very, limited r*tic” "#1S thA"*"r~""~"tssuming responsibility

as Bewan, Madhava Rao , gave shape Ho a'fairly acbitious tduoation policy

The main thrust'of this policy was—to yeN. a
sum of fi5.20,000/~towards the ertalSiiohaent> Vlrnacular Spklls|in the

N «

districtB, to be conducted orila sould plaii.

The comprehensive plan for educational’development e”isa”ed by 'Madhava'

—r . Lo m -

Rao, had three major, aspects” undertook to‘" .,,,.,,
establish—schools of_its ow:* :Jefnd I ;"*vate"tiS|~"""e'ef
aed to stMt scliools, through liter—g~Mt—ifjinid'; Thirdly” .indigerKius I

schools were to be upgraded—and.intimated‘in™—tht system. lhe mail 'tSuet

%



X P — .
'‘of the programme”waa the exp”sion”oli,vernaculax education.

faciliEatOUthe expanai/qniiof vernacular education/\ government auspices |
. 1

SiFE .
h a oeparate Director®

lar - %Ly . N . .
V"ernaculaa:omucatlon Department was organiaed wit
P |*S *m* . . . m /
I and two inspeotc”s for the two”regions fsinto® which ~the State ~as d®
dep~tnLht si“ceeded.in setTinc up yernacula®NchAN*NAAANNNNNAND

parts of .the State in‘the 187s itself, —

Trivandim School August 1866

Branch School, Thycaud May 1867
Noimal School, Trivandruia* September 1866
Girls School, Trivandi”® April 1867
Hedumangaxi e—.February 1867
NeyMattinkara il May 1867
Vilavanoode m May r—-67°
Chi%inkil August 1867
Quilon" ~ Septemljer 1866
Anibala®UBha S, - Juiy—.,1B67 |
VVcomre 1 1867
Kottar Tamil School *° oo e M W
# Eraniel® Jama™y 1868
iUloulain August 1867
A :Thovala - */une 1868
Kottarakara tiuly 1868 Sl
K—ciXunagappally * January fB68 ’
2 Kartigapally October 1867
Mavelikara October 1867
§ Tiluvalla Pebruary 1868i
t* - Kottar Malayalam School May 1868
N i'l&ga™ooolain E . July 1869
Patanapi®alD . CIA May 1869 A,
N KunnathiS* '!'l)o,:i' 'Augusi; 1868 7’
JF Chenganniir August!1868 C . g
=r Alleppey Juljt 186975 . A " Rt s
Kottayom May 179 —4; —
Sherthallai May f— 42 —-l&kd
~Pai'avoor —.July 1869™ "
L] N o ym
, "' (Schoplsl 29)
~A V Report of the Vernacular'Bducation Bepf, MK—-1044*» from

"'-OM VOm.5jd.Dept;"'Mg 1045*, Ocm,Ho.9>"—Froin l)ir*Ver.EdDopt,—t"'the Dewsn'S—I m

Jm ™OOtiTltach; :i869t in CSF Ho0.290» g2)(e) R6. ° ¢ o "ox
- *rto, \



The oomprehensive P%P* Initiated by
Madhava Rao, was oonsistentlj~followed”u” out tte second half of
the centiiry; as the increasing tr?nd in Vernacular schools arfd their

admissions in Travancore, would show. *(See"Tabled)”

Table XV; Num

1B65—-66 to 1904~0«S

»i liigiit |
Vernacular Schools
Veas—/ (Sircar %and Aided) Students
M M . rr)_ ”1
¢ 1665-6617"
12 .~ 865
186667 20
oy
49 .
.1868-69 48 .
1069-70:! e c3 >,5659' % H-—mf
1870-7* 188 *3075".
1871-72 "1 216 J452 A .
1874-75 ° 233 "N1466 ]
, N879-807N . ;
: 9c3, 29363
i"«11 884—-85 m357
1889-90  — 43513
—~1894-95 1853 47044
189971900  » 1283 ,928%%!,1(_'}*‘21
.19dt"1905,i.: :
! 1483 99757 . if
(Soui‘ce;* Bobin Jeffry*—" (1976), Ch.I1ll1, p.80)
In 1877, a acheme for starting one' N necessaxy -— in

every ~roverihy was put int** oW '**Sr2"~ohem e, plfple of the
locality were to provide tI~*"~"ol building,;supon which the ggvernment will
give a grant pf 1 f’'rnsffl per pupul for teachinj” facilities. By 1881 the
target se”s to have been almost;achieved. |Besides’, i1'7188” some of the

. . e iV 4 - ' - ~ Y
government English Schools, established in the f.irst half of*the century,—

and died down subsequently, were revived. In the meantim~ private scHooa.

were also expanding with‘—the incenti*’
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oA The exian.sion in governiaent®, ciucatiorial institutions was supple-

IT". "ment'e® by the deveiopment of' an adequate aimport system. Toyrsotlfy the
proDiem faced by the growing vernacular school system in finding adequate
text books, a Book Committee”was organized in 1807, with the ch”~ge of n

*
————".—43ES«"IJig—«ri—ﬁd’]?&_i-ﬂalil’-r—bff‘fﬁﬁh&lat"\d ¥y Boolss A3/ TrarsdPations wpeye made
Jdiaan-r -t i -—

from bothSanskrit andEnglish. Between 1867 and 1872, 12 titles were

} . N, j o -
i v/ RrbEOU"ht—iO&'Tby the ioiratiitfee. SometimeJ in the 1870s the Copimittee seems

a ' tofh®T” fchdsdd to <HMfijinGtion but it w'a™oviyed 'in 1863« Ker~ld Varma Valia

N~ —KaiX. ihajjgsua?Rn—a—leading'poet ahd'well known eoHGlar, was CliNiraiaii of the
1] l; U [ "I*I | « !
Goi])iQittee’ forconsiderablenumber of years andthe leading force behind Its

i>|betiyiti"s»™——Aa it*hafl been pointed|out,—"""*teough —Ye Various eate—

3 L} 1 f . 1
yngbtlgorieg,b?’oughtf Qutr under the'auapi'cea’of'tee Book Comirdttee® a Consciously

jD’;;%Ia-nnp';g lineraturet:for jUenijleB. was' adso® ei&3’\)gin’\, Tii ~aded thext booka

] . Vo - S Afrilm ~
Wirfi obvloua,f bu”™ Jperhlaps™ noitj instandes. Wore sii*nlfleant vere
>«Mi)Ngr«™MBrai4,.0thfer” *m N N
fioijax | Sisiiribi®iibh & br6ls iaf?Ued by'tile CoinmitTee wan undert ;iken
e I € , f , MY '
by*"1™he 9ir6”~ Bogk Depot, eatabliahed as erirly as 1866. A review in late
Nineteenth isintury founti tllat fi’om a financiil pcint: of view it has been
successful and as regards its public utility "it hM.s,........ met a felt

want” *»~" In the light of this, a schdme was Introduced in 1357 to etf—irt
Branch Depots in Kott?ir, Kulithoray, Qnilon, ly&ivelikara, Alleppey and
Parur,"~™n The work of these agenoieB was* preaitly adsifetod by ftke tiork of
the tloverrjment Pre,ss set up Jji Trivandrum in thS' 1840's, r& well as the
two presses founded by missionaSries in Kottayria and Nagercoil,—*—""By the
last quGurter of the century,, the numerous newspapers,' puriodioals iind
literary joum.—ile which appeared in Malayaltan gfeve a firecit im|)eiu® to the

—-r , growth of fjducation.—""»

Another‘important ,support Service was the Normal School for teachers’

" started in jpl865. MTHiN;v=>loped\Into* a Teptj~rs' training Cdlle,?© '
reix>rted that 5~ out of, tin—- —4ksters ?jid



Undermasters*' in government Vernacular schoolL—;, had taralning In—this

As a,result of such”™overnint tal intervention in tlie field of

i -,
education, governmental expenditure on this count increased eubetantially

This was mucij more ao in the last dectide of the

n ~  table X\ri*
g N 1391-92, the Praverthy Scliool CoiEmlttee recoiamended on
~ reduction of fees in gchonls aud on the other, opening of m
Si' v Illl VN _
- 1884—-85 . m ° < m . . 218 m
1894—-95 -
v W ...x641, ill Ny
i iviN N —iMIF *
-— Sl -0 — b - mm mE
(Soiiroei PRG Halri (19ia), Chil'lX* p.52,;73,J.6)
1 ras3'i c:'
\ -.% . X-u ~ ~ ‘ . \%
ii-Vv the Christian laisaxoniries, tbF~"overnaient also entered *
Ny N, '
into the i”ields of feiuale education” ._higher uduc ition and very lats in the
“to lower caste educ”.tion. The fira"” "girls school Etarted
- m - = — -
‘ i
by goVerment wag at Karamana 1859. ,,Tnla was followed
— m ‘ ms m 4N F
n Maharaja” ~*he

tig86e 8J" 1869)claime4

n

*KNNeg N N @ . ' Karsjaana'had ~farhed a- ("wT¥eputaticii«kv™”™ Success
—a0,’ "wos— n n A
seems to havG-~yti*rd a desir-€(--els"rwhexe also to navG*-girle -

they end of the century there were several ~irls schools’ in?



* reo#tgaize<i as tth Maharaja's CoHege in 1669, .presenti®jg inatrlocates for
I the degree ex&Qloay ons”of the.Madras UniversityBy ihe end of the
e century there uta®.an Ayurveda College, a Sanskrit Gf*llege, A \av Ctllege,
¢ a WBiDDn*» C q U ™~ and aJTeacher*B Iraihir:g Ck)llege 4n Trivandrijm run by
~ the £over|¥fle<r™—™" e i 4.
» ) n \ ''m 0

Aalea'rly as lIses”ilidhava fiao, mooted the idea of a school for

MMai™ayg and otl~r lower qastes in Southern Travancore through hia Ciroular

No0.2965, dat(Jd J34M>«pt~er, 1665, This proposal received mixed reactions

from the people whmn h»<>0Qeulted. . While one person felt t\hat ”a good
Anglo—Vernacular S/*hool, such as the Siroax would establish, would' directly
veil taken advantage of by the castes for whn™. it i» propc}sed to esta-
blish it and that)....as @ai\y as 50 boys willing to pay ! fanam per
raensum would be ready at onca to join any liuch school”; another felt ttiav /™"

n . 1
a school for Sliaaax'3 who do not ~reely mix with Sudras etc. would prove a

failure”, , t

4

In any casegovernment c”es not seem to have gone ahead with this
soherae and lower ca«tt» children rt"mained excluded from government schools for
the greater part of. the Nineteenth centuryln a letter to the Government
of Madras in April IB?*, Ballard,,the then British Resident mentioned,

1 \
exclusion from govewiment sftool&™as one' of the main disabilities that lower
caste people were subjected, to, in TraTancore.*~ Though tiie high school N
at Trivandrum was theoretically open to all castes, he pointed aut that not
as i n gl e * r fisherman (not professing Christianity) was study-

ing thera. at tliat time.—-"""

In 1871, there was once again a SHgfiestion—— tc open government schools

to lower caste children.—"”" This ~Iso seems not to have been put into effect.
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|;But byl895" there”are records ntentioning/the repeated. ProcXamar~"M~2"
Maharajas that all classes, without (ilstinction of caste oi%re”. nav have’
access to public institutionsLmlIffiid al# t)iat at leasV Ezi”™"™' having

ccess to the Maharaja'OgHigh School and; uolifgge'at Trivandrum

or three District Schools a. 'a
Governmentes effects
by the end of the century. ‘Travaiicor~gov”" formed*

11.6 percent of aU tte schools in‘the State and™"~"""Snts”studying

in them formed 24*8 p~cent of the total student population., r

...... \% * IA— - >—t

Nineteenth o”~tury. the p~vate agencies
actively. Most important among thein were”He

the local Christians. o —

non created, in™ the first half of the Wpieteenth centin™!—
only rec”~rse to modem educa—
PAf

‘mthere was a massive expansion as well rs dive”K’ication of missioi?lr

educational aotivities in the second hc'lf. As alre”y— mentioned the diver—
N -, v

sification — started in theffirst]half— was mainly ~inio” f*"le reeducation,’
technical training aJTd“educaUo ™A lie » of t"""~thpir-
contribution to lower~caste”™at™® WM . i~Sable whe”v~. consider the

fact Wiat between 1875"an(i Iw 1, S j.iiterate, anokfA"Sve*

Christians * who were predom:~tly.lower’'cas%e 'coWerts. ddUb~d.—~LA

The powth of missio”y'Wuoattan®]o,tW b'Ifpst—In tfee”s”™ond half*
ii of the century witfehe~fe?. of % ml the
liberal goverm”t aid — both ava—i]|fale mo mission*-=

N _ajiy enterprise even earlier. of the"AAAN 1 mSiTNYfr>y the



Seminaries in Kottayam and Nagercoil. With the introduction of grant—in—
aid in 1868-69,**even primary schools run by missionaries could look up
to governmental assistance. In 1881, in the light of increasing gr*vem——1
mental expenditure on vernacular education* it was decided to encourage more

private enterprise in the field of educationp”™” n

AN
With the acceptance of grant—dn—aid and the related governmental
Buperrision, the predominanoe of religious matters In missionary schools
had to be curtailed* With the grant—in—aid »cheme> a special Inspector i
for schools receiving aid. One of the conditions for giving
grant wa® that th8 sohool should adopt the same coiirse of instructibn and
books fallowed in government aohools. Teachera in aided schools were
w 'given training In those aubjecte they were deficiént in, at the government

Normal school, during holidays Institutions with a predomlmpDtttly

religious curriculum were not eligible for grants*’\/I /

The general standai'd of missionary schools, both in terms of subjeo%s
'‘Covered and books used Heeius to have improved. Moreover a well-knit organi-
zation, with High Schools In major towns and primary schools in villagec
around and linked to these High ScihOola, also was developed. Missionaries
themselves endeavoured to upgrade their institutions so as to conform t# <
the requirements set by the government* Batis standards were stipulated’
for admission to the high schools. Teachers with "suparior education**
vthve employed to regularly inspect village schools arl to aupeirise their
functioning 00 as to make the studente i“ming out of them adequately pre—
pared for admission to the high schools# Practices such as allowing the same

teacher to tea*ih students upt« third er fourth standard were stopped at

the ixistahce of the government. ]



Besides the Protestant missi_c,dgg,sfies:,ys/\ian Ctoiatians .also made
sigpificant contributiono to educational devéi'op.ment"\ln Ninetgehth century
Travancore, Among them, if was "the non—Cat}ioli*c Syrians who entered the
field of modem education first—, in association with the isissionariesc
particularly the CMS, Their Collaboration with CMS, in mpdern education
paid off in terps of lucrative in companies as Velij: the government.

This “prompted them to send*moZe of their children to' schools and alfeo™ to

start schools of.,their own.l

noted how Col. Munro favoured non-Catholic Syri”s

. ~ government and how S”~ian youth, trained In CMS and
Schools—got.'lucrative jobs in trading companies. But the close colla-
Syrian church and the CMS came to an end around

1Q35“40. Then the Syrian church took exclusive control of. the famous

f L]
Kpttayam.—'Seminary, # At the time of the split with missionaries a section

of the Syrian Church took favourably to Anglican persuasions in general »
and this led to the origins of a ne” church, the Reformed Syrian Church
or the Mar Thoma interes™ng to observ™"~t” the ensuing
rivalry between the two groups of Syrian_l_git]ristians got most intensely
reflected in a competition to stirt mo::;L schoolé,‘JGS/ ﬂ|_;,_y/\1;he end of the ~

century we find the Syrian Orthodox Church registering a society under

the Companies Act to manage, “id coordinate their educational activities*.4r”

N

* This term *describes indigenous Christians who were notv|converted by
Western missionaries. n
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All thia while the CGtholic Syriiuis were oomparc.tively inactive in the
field of education. Svidently, the Syrian Cbriatians like any other community
of some means, had access to education in the traditional system. The
early CMS missionaries found at least two schools bein/f run by the non—
Oatholic Syi'ians around Kottayam, when they first arrivedn.1 According to ,

ecirly Jesuit souroea.Ajivillx—uth. the ritual associated with the beginning

of schooling, was common among the Syrians

The Portugese Jesuits and ltalian Carmelites wlio came to hold away
over the administration of Catholics from the Sixteenth century, did hot
have any real interest in modern education, particularly Bn"’\li;h eduoatlon*
For Jesuits and Carmelites, English langua™e itself was associatod with
the Anglican rebellion against Romai'i Catholic awcrerae o™ in Europe, 'This

»
has resulted in only a ffav Catholic children seokin™ modern education at

that time. TJlic OMS <T?Pjnmar echool at Kottayam in 1B34 had just one ”i“mo-—
Syrian” student, in a total of 60, \w ich oonaiatod of 41 non-Catholic Syrians,

17 Nayars and 1 iirahmin,—-"*"

From the 1880s onwards Catholics gtrxted establishing schools. Once
they entered the field—-strong as they were in terms of numbers as well as
wealth — they made si”~ctacular progress. Botveon 1882 and 1887 the number

N ) 3 . n 17/
of schools londer Catholic uuaiagement increased from around 10 to over
This change in attitude occurred at a time when, Syrian Catholic leaders
were gradually being allowed — under pressure — into the higher repj.nie of

the church hierarchy. Those of them who made it to the top diil not Bh-ire

their ihiropeans predecessors* antipathy towards raodern education,

Fr.immanuel (I'latii) lUahlry, Pontifical Vicar General (*~>1689-1892) :md

the njost prominent Syrian Catholic leader of his tirikjs exhorted Syi'ijns to



start English Schools* In a speeo.i at Mulanthuruthy he is reported to

N
! /that any day an 'English’ School will bo a more prized asset

hcive said, *
khan the gold crosses of Kirrav.ilangad and Athirampuzha which can be stolen,
Similarly when he was asked to arbitrate in a dispute between two groups
of the trustees of the Parish of Palai, one wanting to use church funds to
build a bathing: ghat in the river and another wanting to start a school,
Fr.Nidhiry, strongly recommended the sohool|] and is believed to have
suggested that all excess resources of the parish should be utilized for
this one pirpoae. 174/ f'r.Kuria’I;olse Elias Ghavara another rare Syrian

Vicar (General in a missionary dominated church, had also started a School

in Mannanam, besides calling upon Syrian parishes to strjrt schools

By the end of Nineteenth century, necessary organizations, even
cutting across denominational barriers, started emerging among Syrian
Christians, creating adequate instruments for educational expansion. Under
the leadership of Nidheerlckal Mani. Kathanar, a Catholic, and Pulikkottil
Mar Dinosyius, a Jacobite, an inter—denominational organization called the
Nazrani Jathlya Alkya Sari“toi was organized in the 1880s. Apart from the
fact that these two important Syrian Christian denominations came together
for a joint venturr, when denominational rivalries were the order of the
day, it also had an ambitious scheme to start; (a) English High Schools and
Girls Schools in all Christian Centres (b) A Central College in Kottayam
(c) Libraries in all/parishes and (d) godowns in Christian centres to
store surplus grains till prices turned favourable to farmer s A Bank
was planned to help finance the schemes and the initial investment was to
be raised through a lottery,**—"" The mp.gphi Deepika; well known Malayalam
dail;» was started by the Sangham, for the p~pose of"as its opening edito-

rial (dated 15th April 1887) put it, "to explain to the public the benefits



JITIT #

\ m’'}w
of the Sg’'g™ajn and the schoola etc. DXODOsed to be started b~the

After the San™ham broke up, due *to™non-—cooperation by. the Missionary autho—

“ miEm _iSk——.i.,& . —  3]»<ifea *.* m-—-A
AnAnrities of theTCatholic church and/other reasons,uthe two'Syrian factions’
i & <r A jif
|4 w~atoe together once again under *;the
Nbm « o " N " ggHiga— e=="—IF M52~ @SIm~—W ™ IW a P
m4g_ atiQn#—with the objeotive' of, among”other things, V. bringing to”the notice |,
of the Government, the claims dfvChristiansfc to preferment in“the public”® ' it
lervice": m' , w7 I m' ;o my [V
- — , .J U=Jt

—part from the organizations mentioned above, ginotherl®actor which”

"Helptid the edidBationnl oipneicn gf BYFioh Aiidridns,» was .the,availabiiity
iC .V pB5¥*r A o,

o govlramSA~As a result”oTall this,3)y
Nl o p wWRe , L, Vit n
«1 the iend of'NineteenthScentury,” irtdigenous nphristians«oontributed .relative!
N VAN 5’/\
more than tne missionaries'to"the..educational development of the State ae—"fl
y
shown in table XVII.
Q
Table XVIIl
o Denomination/Diooe se Nyber I' School”
Uiy —

London Mission Society 393

Salvatidn Army V74

vDlocese of Travancore—Ooohin (CSMS) 206

Church of fbgland Zenaha Missidhaxy Society 16

PROTESTANT TOTAL 779
Arohdioceae of Verapoly . v8H '136}
' Diocese of Quiloh ' 147

Diocese of Cochin 0s

h-ATXN CAT-HOLIC TOI'AL S

The Vioariat Apoatnlio of Changanacheery 474"

The Vioariat Apostolic of Emaiculam'™? [ 178

The Vioariat Apostolic of Trichur . 186

SYBIAN CATHOLIC TOTAL' ’ T . 778

The Syrian Archdiocese of Malankara (Jaooblte) 175

St.Thomas "Syrian Metropolitan See of Malabar (Mar Thoiia) 97

<

NON CATHOLIC OTIIAN ‘TOTAL

CaiAND TOTAL

Ngtej® Thepe/~Statistici cover sol M | b’\notjohl)vlrln ire but also *in

JMj|'Co<Ain amH perl:*s even a few in“MilaSar. "

/ Soirrcei (™~~~ . ,(1908) pp*106-12 4)
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One factor to be noted regaj'ding the educational activities of the
Syrians, as highly caste—-rconscious as any of the higher Hindu castes ;
was that it did not provide forjlower casteleducation.iz‘gl In this regard,’
whatever contribution tliat was made, apart from the work Ofiii?arci)i}\ieStant
missionaries, were by the Latin Catholic dioceses, which remained under®
western missionary leadership right upto the Twentieth century. ™Biit tPie
»ver all dimensions of their educational activities remained relatively
small as they entered the field,only quite reluctantly. Nagam Aiya in
1906 ~ ,/mentions how they."” of late " hiave undertaken educational work
in right earnest, saya they had 3 High Schools, 35 ~glish and Voina—

cular Schools pnd 28; Pariati Sohools; besides being involved in female

shdulc be noted that their oontribution to lower caste

“‘fe" _}
«education evidently vas very significant, a field neglected by their Syrian

. ~NOALL Y
counterparts. AN N r

efforts reviewed above resulted at the close of the

century, in 25.5 percent of schools in Travancore bein”™ grant—receiving

and'27.8 percent of all students studying in these schools."*~"™
Most of these schools must have been Christian schools, though certainly not
all. The Preyt>liy—SflhQpX Conimittee Report mak” out that all grant—in-aid
sohools are run by nissioriariea.”**Even if we"take the gterm "missionaries” *
~ mean hristians of all descriptions; still]luch an assumption certainly
ia an exasperation. In 1893, schools'run by mi”®ionaries numbered 879 out
of 2219 institution claasified as™Mprivate.j. It is quite possible that most
of these schools were"receiving grants sinoelthey might"~""sily confomed”
to the standards stipiilated for such graoits. In the last decade of the
century, the shoxe grant—receiving insti—;
tutions must have come down as other agencies”™htered the field with enthu—-"" —

siasm. , -



m §
and primary

So fax, we have presented a review of the expansion in eduoaH;ional
facilities in Nineteenth century Travancbre. In this section, we offer
certain inaightsf,into the objective conditions, with emphasis on the socio-
economic factors responsible for increasing demand for education in
Nineteenth century '“ravVtVicoret Besides, aome explanations ae to how thie
educational system (fcveloped a pattern which gave preeminence to primary

and vernacular educatJon, is alao attemptedi

'I'ne few *iDaodem™* schools started by the government, along with the
'm >

Village aohools wid 'SeiuinarieB’ started by the miaBionariee, laid the
base for a *modem* sector in Tr&vancore'a nasoent educational system in
the first half of the Nineteenth century* These aohoola provided for
those people who were far sighted enough, to gather training in English
or in *l«nglish* ways,~oompetenot for appointments to higher ranking
jobs in government service. Yet we do not ooine across any evidence
showing a strong flow of students into the government schools or, for
1:haliI matter, into the missionary schools during early Nineteenth century*
The raservations held against the 'modern* curriculum taught by these j., ?
schools by the oonaervative sections of the Hindu population must have
been the main reason for this. There evidently was not any countervailing
force to act against ﬁiich sentiments. Moreover the government, still
a traditional Hindu monarohy» though imder the tutelage of the British,
was tolerant towards the traditional system of education. As a result,

we do not see the evidenoe of the growth of a ‘modern* sector In any way

harming the continued existence of the indigenous schools#



mouxiiig in.tiie firgt half of nineteenth
centiiry, were in line with m.stren|thenin,e .of"tl—xe_indigeS)us schools, primary
schools, and vernacular schoolsT' Moreover, the teachin| of ~slave* and lower
, o, —M— t S
caste students, for which the missionririea*gave attentionf.to,#worked towards
bridging a serious gap in the region's educational tradition.Moreover, tr"
the maintenance of the"indigenoue system, which wfis*the”only recourse to
educatl6n prevailing up to that timtj, helped not to create any break in the
educatiomal traditions of tht. people of"Travancore'as it' had happened else-
where,—~~" The end result of all these developments in the first Hal*f of the
Do« UH
Nineteenth century is that the 'Jbcavancorean—educational ,system was being
t ? . _ _ _ _
1 "Yat 1S, from the primary schoola being taught in
S("e?argument8 hold good, for the developments of.tho-
Nineteenth century as well. The missionaries, though

oLt m /MG A T-mm -
- s

into "higher education, did not disown the emphasis on lower caste.
~ 'lir
and primary education. The indigenous schools survived under ev*
either as indigenous schools themselves
or as Independent’private schools recognized tg pcirt of the formal school
system, This further strengthened the preference for primary and vernacular

education In T;ravEanore,'kII

ygrpeg behind the S,yriaJi ChgA™Mlafis*£ "nt

In the second lialf of the® » ~ "y, the motives behindthe <?ntry of

Syrian Cliristians and pgrticxila”""" atholica, whoywere new entrants inlo

the field of education become seen how they'entered the
field of education around 18 80so f”'& .11 Qatholics were™i“ewing with " *
- - e "

obvious interest, the advance made”by fellow Syrians through modern educa— rWwW
r_

tion and government jobs. One of“”tlieAYmain complaints against Portugese, 'and;

Italian missionaries, voiced by the. Syrian CatholicsDin their petetions to



Rome asking for Bishops from their omm ranks,as that these mission-
aries Y¥B€ not interested in English education, and therefore Oatholios
were left behind in the raoe for Sircar service and the resultant soolal

influence. ifi W

A letter written by Fr.Louis Pazheparambil to Home in this connection,
in the 1880s, pointed out that atnong Jacobites there were many Judges, and
yafeiia and persons holding high positions in government, while among Catho-
lics there was WMiardly anyone who had obtained a degree and held office In
the government administration*—~2 Significantly, ttie than Dewan pointed
out in 1891 that "In regard to Syriaii Ohristianf| in recent yniLrs they have

. S
been largely employed in“tlie Bducation, Judiciai, Public Work*, Medical

and other Bepartments .es¢ moh more largely than they were 1d #r—V15 yease . m
ago*#**('rhey) only recentlyliave sought the advantages of liberal edueailioo
such as is given in the ooj”eges". la this context it ehould be noted;? -
that the favours of their Protestant benefactor, Col«Munro« were restricted *
to non—Catholio SyriaF\8 and new convertc only wao never exteixied to
Oatholic Syrians Ae government Jobs got more and more linked to edu—>
cational qualifications, educational aohievements became a prised asset
in Travancore society. rThe great efforts made by Syrian Catholics in the
field of education”in the last decades of Nineteenth century should be

understood in this context* N '

The agrarian esonony 4f Travancore had undergone some basic structural
changes in the Nineteenth centuryi starting with the opening up of the
caste—bound land *market* in the early decades, followed by omiXerment of
proprietory rights on Sircar ienants in 1865 and finally the assurance of
security of tenure to superior tenants on private(Jenmom) law?.* In 1616, ~

a Government Begulation encouraging converaijon of waste lands Into agrl4ul-

tural land*was Issued* ~Hte regulation guaranteed enjoyment of such lands

B eS8 ., fm



tax-free foiVjthe first ten years; arl lifs"ht taxation afterwaxda.-*-" It

also gu?*ranteed recognition of claims for cost of improvements made on

newly converie™ lands. In addition Ciiakmti (escheated) and Pokuti (abandoned)
Itands were assigfied to those who were prepared to cMltivate them,—’lg’gl This
opened up the possibility of S>T?ian Christians and Eghava acquiring Sircar

, 41 . f. . mmm . ] ] . . ] . ] .
land on lease for cultivation which was almost impossible earlier, as distri-
bution of land was' Icurgely governed by the dictates of the tradition”il caste

i 190/
structureSubsequently, tiirough tlie Fandar-avcik.ii ttom Prr>r.1 xion

issued on June 2nd, 1865, full ownership rights w:ere conferr:d on the tenant
cultivators of Sircar lands, subject to the payment of land revenue. Ti)ey
vjuru also allowed um.t:GtrictGd transfer of their pxoperttGEt™”" In 1829,
following some cases of iiifringement on tlie iraditional rights of tenants

on private .idnmom lands the Soverlgn served instructions on Ms Courts not
to allow eviction of terujits paying their dues P’egularly.l-g'g\/ These instru-
ctions were reissued formaiU” as a Royal Proclamation in 1867*'""" This wi®
follov/ed by ;"he Travancore Jonini an Kudivaqj®Regulation of 1696J. The
end result of these rv;fornis was that, w?iile a class of peasant proprietors »
was created on the former Sircar lands higher tenants on private Jeniiioili

lands were given full security of tenancy 195/

r -

The Syrian Christian elite who had considerable share of Sircar tenan-
cies, could exploit the opportunities for devfjloping commercial cultivation
inherent in these reforms based cn the advantages :Wfising Jrom their
patriarchal family organization and eai'lier trading tradition8.""" It is
quite likely that with the capital accuiAulated from trade, they moved into

conversion of waste 1-ind into a.gricultura,l land, following the**Royal Edigt

of 1818, The state monopoly over trade whieii.jtfas Introduced in Eighteenth

century must have prompted them to do so. Given this background, it is..



Rome asking for Bishops from their ovm radiks,*"waB that these mission*
aries were not interested in English education, and therefore Oatholios
were left behind in the race for Sircar service and the resultant soalal

influence.

A letter written by Fr*Louis Pazheparambil to Horae in this conneciioni
in the 1880s, pointed out that among Jacobites there were many Judges, and
Yafed48 and person, holding high positions in government, while among Oatho—
lies there was hardly anyone who had obtained a degree and h*ld office in
the govemment administration.—"" Significantly, the then Jewan pointed
out In 1091 that "In regard to Syrian Ohristians) in recent years they have

N
beeh largely employed in t.he Bduoation, Judicial, Public Works, Medlcai
and other Departments .ee+ much more largely than they were 1d #r 15 ytaxe
ago..>*(They) only recently... liave sought the advantages of liberal eduoa:tion.
such as is given in the colleges". In this context it ahoiad be noted
that the favours of their Piipotestant benefactor,'—Col.Muxu?®©, were restriotad
to non-—Catholia Syriai® and new converts only wao never extended to
Oatholic Syrian* A gdWmment Jobs got more and more linked to edu-
cational qualification®” educational aohievementii became a prieed asset
in Travanoore society. The great efforts made by. Syrian Catholion in the

field of education in the last decades of Nineteenth century should be

understood in this context. t. m ~*

The agrarian eftonoioy #f Travancore had undergone some basic struc'hiral
changes in the .nineteenth century| utarting with the opening up of the ~
caste—bound land *market’ in the early decades, followed by oonferment of
proprietory rights on Sircar tenants in 1865 aivi finally the aesuranne of
security of tenure to imperior tenants on private®Jenpoa) land. In 1818, -
a Government HegulatioH encouraging conversion of waste lands into agrlijul—

iwal land*was issued, The regulation guaranteed enjoyment of such lands
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tax—free for'“he first ten years; %ar 1"light*tajcation afterwards. "..—,

also guaranteed recognition of claims for cost” f4improvements made on

newly *Convei*t< d ilctnds. Ir. addition Cliakmil (eschelited) and Pokuti (abandoned)
% . .. M A -m ) ]

landfl: were a'&sifted to those who were prepared to cultivate them.M This

opened Up the possibility of S>Tfian Chrifstians and Eghava acquiring Sircar

land on lease for cultivation which was almost impossible earlier, as distri-

bution .of Jand was largely governed by the dictates of the traditional caste
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~issued on June ;28&d4 1865» full ownership rights were conferred on the te™ant®
cultivators of Sircjir lands’, subject to the payment of land'revenue. THeyr;:f
were also allowed™uiirSstricted "t aftsfer of their properlieB,"* " 1n~™N829,
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3,. #following some cases of infringement on the traditional rigiSts>of tenants >'4 /'
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ANW— ot e B %/
YfV| to] allow eviotion of tenants paylng their dues regularly nese*lnst|A4J||
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end result of these roforms was that, while a class of peasant proprietors

was crep”ted'pn the former Sircar lands higher tena-n(ts on private Jeq:c>:iom
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lands werer given full security of tenancy.—-"N™"

The Syrian Christian elite™*who iiad:.consid'erable shfire of Sircar tenan-—
cies, could exploit the opportunities®for~developirig coinmercial cultivation %
inherent in these reforms”based on tlie“a™antages%,rising from their
patriarchal family organization and earlier trading tréditions 1 It is., 'sl
quite likely that with the capital.accuiiiulated from trade, they moved.intor , ¥

conversion of waste land into agricultui’al*™land, follbwinghttiie R~al Edi4t

of 1818, The state monopoly over trii*”""cJ3—Ws introduced in”~Eighteenth 4 ,»

M BHHBI ' myY -
century must have prompted them to do so.o Given this baclzgrouiad,, it is



possible that they benefited directly from the confement of ownership
rights on “iroay tenants ixi 1865, Moreover their family organization which
was patriarchal, with every adult*male"h—"ing an,equal claim to his father's
propert';/_;P;I)rovided engugh incentive to individual initiative, to consolidate
_flkand eniiance the value of land, From acquiring Sircar land on lease, their
i
ahift to superior tenancies on private Jbfjinoni land must have been fast. We
a>
find that by the second half|tOf Nineteenth century, it was the Syrian Ohris—
tians who dominated in the cultivation of commercial crops* “hey took up
bemking, public workls contracts find coramercial agriculture oarlier than
othwr conununitieo in “ravanoore# Tlie® economic progress made by this
community was noted by manj' oontemporiiry soui'ces, including V.Nagam Aiya

who wrote in the Ratart n tensua ol’ I'raitanooram IfiBI. " t/hat "thty are
N
a very indaatrious and ent[;’epristig clasa (pjnd thft) their general condition
may be said to be one of prospt*rity and ocirfort®. This increase in the
prosperity of at least a fairly si,mifleant geotion of the coumiunity had its
impact on education which in the pre—Induotrial society of Nineteenth century
"B

Trav—"incoie would have assured, a oorrtisponaing increase in social statue

as well,

ilnother factor which facilitated the educational activities of Syrian
Catholics was the changes in their cliurch organization. IHiring the protra—
cted western missionary dom:*ance over their church, the earlier, relatively
autonomous church organization wad replaced by a more centralized and hirax—
chical organizational structure. The early western mission;iries found the
Syi’ian Christians organized in fairly autonomous imits centred around the
local churches. These commiin.ltiec were led by priests designated as

Besathu Pattalcaran. an office to which candidates are chosen by the coriimunity



and ragintai>ied by them. The priest was suu”“ect to th' control of the
an assembly of the community—memherp, in all important matters.
. Moens, *
Adrian . ~ Dutch (governor of Cochin in hie MemolrL3 of Administration fo®
ilBl, <bserved that ~""there are fiore prominent persons of the community
r elders whr represent the commonity, and they together with the Vicar look

after the fields and gardens which belong t* eacii church, and make disburse-

ments and receive the revenue and annually render an account to the conununity,
= 'm

At the regional level the Syrian Church had an Ai—chdeac«n designated
as the ‘Head of the Oommunit]r» (yTathlku Jlialavirm) who controlled the affairn
rf the comraunity along with a regional aasembXy repreaentativea from
each »f the local coLimunitieG. The Bishops — mostly from the West Asisin
Countries, before the arrival ef the missionaries — "were honoured, received
their prerequisites”, It F.eld™m Interfered in the administration of the
local chui’'ch. This situation changed when Protugese and lItalian mission—
aries \tvere appointed Bishops for they, "brought up in the traditions of the
Western Churchj where Bishops rule in their Di»cese; meant to rule in
Malabar as v/ell'*. At the Pariah level, as Adrian ?loens observed, tlie
European priests have stai'ted claiming a right to direct the administratirn
~f the property »f churches they visit. Gradually the independence of the
local communities was lost and the power nf the Bish«p grew. Tlie Desathu
Pattakai‘dlis locally selected and trained and owning allegiance to the
local comraunity was replaced by Priests selected by the Bishop, trained
centrally in Seminaries, onjJi® allegiance t* the Bishop, and sent out by
him to Parishes on a fixed salary and with possibility of transfer from
place to placeSuch centralization did not g« unchallenged by Syri®in

Xdaynaica® (I—eal Communities); but by Nineteenth century it became



well entrenched. Among non-catholics the Har Thoma church which oAnfoicmed *
|
generally to Anglican persuasions, also developed a highly centralized
church organization by late Nineteenth centuryT. .( . * FO
adfvan™age the heirai’fcidal woi"gani'aarttoii \as tfer*—plt™Soilld™olJil'ize
stbjthincreasfed iresMuscaff— of ti”. conumxty on a: uore fext<jrai\ie ©cale aXKIoQitld—

A% &ff.ec;”vel” ijito building public institutions,”Yi,cluding

schools and colleges. As n

/_part of the changes intheir orgfinizational strutjture, there emerged a
monastic ordt;r, recriiited on an all-Kerala basis which provided an effective
instrument for building up educational institutions all over Travancore and
Cochin* ThiB moniiBiic order of Syrian Oatholics known as the Serv~ta

twtfiftgulatfe Mother of rlount (™ow known as the Carmelitea <£ Many

wat) rrgslJiiaed in 1829,— 2" Kembers of the order were recruited

from different parishes and were orffanized centrally with a Prior General
as the head of the organization aiid spread out in different monastries around
the region. Thd rt—-aohii'ce, N cait I'Tganiaafcion was raised from all over
Kerala and the ordtjr v/as not hound—w ai\y particular locality. Right frwi
the beginning of Oatholi— er for+o. ii\ n»odern education, thi™i organiaation was
in its forefrontln uifect, a o>mblnatiori of the increased prosperity
of the Syrian Christian Community and the changes in their., Churoh rrganization,
created the preconditions for speedy and Spectacular aohievementa in the

field of education.
Governmejit intervention

As noted earlier, government—intervention in modern ijducatiiin, because
significant under Sir.T"Majdhava Bao, jji the 1860s. The rather sudden out-
burst of government Interest in education, awi its overriding concern for
vernacular education has to be analysed. The influence of Wocd*s Educational

Pgn}2>j>oh of ”654. incorporating pi*ovisiona for organizing departjiientB of



Public InGtructioni introducing a formal grfint—in—aid scheme, combining

vernacular education with iiiiigiilyh education, and linking educational quali-

fications with employment in government etc., on i'fedhava Rao and his educa-

tional policy cannot be overlooked, for the similarities between the two.

are many. Similarly there v/ere similarities between the provisions of the
1813 Cl—iarter Act and Munro*8 educational jolicies. There were other “cca—
ssions wlien educational policiee of British Indian and Travancorean govern-
ment coincided. Por instance, in 1662 th9 Indian J*ucation Goimiilssion

" recommended a policy of gradual wit}idrawal the State from the sphere of
secondary and collegiate education in favour of private Indian entreprise.*”"
Around the same timu Travancore algo decided to do the &aSTiug; though the
intended withdrawal was mair'ly from vernacular and primary education since
secondary iind collegiate education did not figure significcUitly in the
Travancorean education system at that time. Again, in 1904, a Government
Jt India Resolution emphasised the need for the medium of instruction «f
children uptr t e age of 15, being their mother ton”~”e.~™ In the same
year instruction in Travancore Schools were fomially organized to be in 1hf
vernacular in the lowMr clanses and in English in the hi™ier. Even with
so iiiany instan”~”of the educational policieG of Government of India and

J—ravancoie Government coinciding, the explanations for a comparatively

more serious implementation of these provisions in Travancore, unlike what

-=H

happened in British India .inspite .f the Wood's Despatch, has t# be sought

elsewhere.

During the reign wf Swati Tiriinal (1829-1647?) the momentum gained by
Munro's reforms in early Nineteenth century seems to have been lost, and the
Nadministration fell back to traditional ways provoking strong disapproval

by British observers of the Travancorean scene, Mary complaints reg£irding



maladministration in Travancore®"f”adached the"Madras government .aT this”"
rar A ~ « 23

i time. ThXs led to an‘omnibus threat”
* A e Wi
Mah”ajaiiof'Trava—ncore that "imless averted by/~tlonely and judiciousk

- =iy

f""reforms”, annexation oi*-Travanoore™is a distinct poasibilit'y,—* Though

* tbe threat of annexation might have eased in the wake of the events of
1857» subsequent events would have also convinced TravancoreaB statesmen
timt traditional ways will no more hold and that there is.no option but to

KSv conform to the dictates of the new dispensation* "
It wan in this pai~ticulax backgrourid, that Madhava Rao”was ca] led

upon’ tolreoi™?gjiize™ State*Sfa”ninis”~rationsi and started looking for
t7 personnel comTetent .to run the administration,” Travancore's preference

for vernacuiSb education" should 15’ understood in'*this context of the
It P &F—s» N
requirements of"the State aAlminlatration for”~personnel being.substantially
— a s # *
different from that“iof the Imperial administration. Bulk of the business
] t " o
in the State administration was carried on in Malayalam, and it was to do
% 4
this thot Travancore /?ovemmEnt required competent persons in plenty. In
. B . . . - 207/
fact one of tlie ulain contentiona af Malayali Memorialists "*"was that
vt
since the Court Language of 1'ravajicore was Malayalam, knowledge of that

. . w T Am B} .. 206/
~language was imperative for all goverrmient officials.*-"

Chfljikting Dimensions of OevermEie
r 2t a N «.

A o>/mjjuiient of the government policy for educational development,

was the linking of educational qualificahioriR with fippointments to government

B - W
jobs. Though introduced gradually and by selected jobs, this policy, over

the years became applicable to a wide variety of appointments.*"i’"\ As early

as 1825» the Travsmcore goveriiiuont™elt the need to give training for aspir—

f
ants for government jobs. In that yooT .o NlIttu pointed out the problem of isopb



. o e —_
f*'t*r\‘ Hgﬁg%ﬂﬁat!%lmatrag’\o-r%biIiti"i being not proficient,, in arithmatic

m dlan -

and those proficient in arithmatic found”wanting in administrative abilities

~o rectify "miB problem; it-was directed io”sdect youngsters from 'good’

being given proper training#before appointment to government

N

e K 210/n. m_ B )
jobs. Tiien—in 1842, a Conmiittee of Europeans appointed to report on the

few English Schools established by then, recommended™-"-""the holding out
f some prospects of future employii®ent in the publi.™service to those boys

wlio may disting.uish themselves by their progress, especially to the Sudras

(liai£a)"Who form so large a portioii of the ptpulation”.

The ~overnment Malaycilam School Certificate was fixed as the minimum
I'or jj"muyay Copyists in Mandapathumvathukal or Division
CutcflerrieB from 1887. A Revenue test was prescribed for Selection as
Division Sherestadars and Head and Assistant Oainprathls in 1888. Tests in
Criminal Law was prescribed for Magistrates around the same time. Even for

appointment as Revenue peons, literate persons alone were chosen from 1887.'A'An

only those who pass this examinations in jobs fetching'*a salary upto Rs.l5/-
to 3, 20/— a month; or those who have passed the 5'th F»rm Examination and held
a certificate from the Director o;®Education,”who may be considered equivalent

to that standardj providecT they pas”also a liandwriting t e s t I t was also

N

s"Sfirsted that a coiiflnittee beapwinted to revise the currtculnn iiii“vemanular®
o N G

schools in the 1 1 'V

For higherMevel appointments®a scheme'Kiown”s the Att""e System was

'introduced .In the 1890s,“whereby'l?—few,grSi~tes ‘trom.TfivSndrum College were

selﬁpged and appointed orfpl;\oba’tion fgrgtwo"&/e"sf" ~ter V\{hich on the basis of_iri
1
their pesrformance they were to be asborbed;*into permanent posts in the govern-~

214/
ment departments.— In 1891 itself it was claimed ths,t educational qualifi—"

i, \

cations based on University and Service Examinations "have been prescribed by ~
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Groyerruicrt™.-%07 slinst —ill appointiiVj*ta ni the'St-~te si ove*tii® “Wade o0? Y'I
pfons”, iit le?st Qost of the important™/jobs were™ covered b/"gscMptior?”
Sf
for tducational auall5i8'>tions.—"" ''m

I'n’ P ii.cexfd, wan a jiigjor break with the raet since in Travanoore
tradlgion—'—.llf\r, govirnintint seirvice was tht" exclusive praserve of_lgertain
hi—iu—* otiP'bmi QXd i\ren ynirm tticfl (for eonsitive Jobs) of certain prlvi—»
I®|?ed faniliea* Thv excluaivb'neBs of tho civil service was alrepjdy diluted 4

iti the T.ifTiitegntb uentury by Martrfnda Varma, In hie effort* to inatitiite*

a centralized ilonarchioal reginje he auppreoacd th” Itmdcd/bar—migc cSSatiri/!

Gf . 7

- HgtaafciPMf. fTUJ.»L j Klry.N*: fgjifl
# h(_ i1u«?tituted a'“bureaucracy—
| basis of —pt*rgon™l conpetencu and loyaltyno the kiim;™ As
4. — 170N XN —th R A —— — S

;1, Cioi,Itnepfc th# tt N N : Hoini A N
k.c_)_vern po_éqt%g ONit inj743i @J_&)j]te— reatm-en t
of coiranon Mali— orisin ;gpd tht Ir ranjc«
Aowardin”iy they depend entirely
upon the&ruler, they ar*; ewything to%im and they »bey him with a olavieh

»H11SW=.32™ ———— e

jaubTiiiasiori” ." Thia ahift tfi,jevident in the fact“"that tvtp of the moct
TravaQcore— Dalawa Ramayyan,
Sjajm. n of ocamon birth — wGr« fron”
clairjs to hi”™ar positions ii. the
ajkjjn~trati”™v Busiaiua D’Laanoy, a Flemish formerly in tho service of the

|hE:X«Jcari,a .Syrian Christian trader of Alleppev, also

n adainistration of Bitiliteen—

the* century’ »,. N ~Mft vATlar”el”, in favmr of non-ariato—

B'"*farom outsi”~fe” borderf?ixf, the state,

E jha>l4t



N

One explanation for thil Is that with the dedlcaUon of the State to

,pr. ,ler shrine in the State b/"tanda/a"a.

Sr"Padma”a”. tte

in Trav~*ore Moiety, the~&als of social and religious status Secaie

tempi. Sub™edifaently 1jJHtio”~ power waa vested in those Savarn. “~atea "

Who had permission to enter the templesra”d also with that all I>s related

to the "miniatration of the state were vested “ong them .»

With the introduction of eduoat™nol qualifications for aelSdWi”to

fcovemmeat Jobs, there occurred a wideap”ad demand for educatitu."”Ai,

along with the coMnitment of the aucocasive Dew”s of“~Travancoie to’ the
spread of modern education .. .. .
ii> the—Speniiag of ao'man”-.~iS*la

and thereby of increasing literacy,

Srnmei Prepmire for

Now that irodividual merit a«d educational qu~Uficatioria®”~Le
the criteria for selection to—gcver™, entaser.ice. educated persons from

different communities, including Christie”.,”a |zhai“™who were outside

the pale of government service couie aspireJ » ™ h positions, which were,

source of great social prestige aiid®power. During a brief period in”~early"

Nineteenth century non-Catholic Syrx.n Chrieti~J were f*oured with govern—
- ¥

ment~ba; along with lowe® » ounvy”ta to Christianity/ under the

200 Syrians employed A t}he=gorn-"'
Otnerwiae they were— laxgHy exoludJi
270
Nistah2A~”™ing Sklvicmizent joba of which only J2 were holding .'—re”pejtabie
Memoriallata.” This thejr, felt

comja—ed” un,avo.M.bly\ith the attitude of neighbouring government”® aa IhI” "

giralPA"""f1'lM 1, sr T ’ fm
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~“llow”™g ~table M:hat they presented would shows -

.’

.Table XVIIlj Syrian Cuiistians

in Goverruuerit®S\jryice holding™ *

Imuort.ii.j Doaitionat Trav£incore,'Cochin, Malabar »

f LLilii 0/~ =i
Departments ~ryVetfiooi’is
Reveniie
Judicial”™ !

Education ilrj,,|pj]* =
i - M e d ic a I 8.~
~Bngirou—ring
~* Regie bration
Post'Jb Anchol
my Telegraph
Meterologi

Press

(Sourocl CB* No, 1744*

Aa far as

Cochin

Madras Preaidencv

Malabar

il “rher'—par™/""T MhT out—
of Madras'™ eide"Tr—
presJLdehcyy ¥ y”~noore

n i

fi &

'p.7, pa.6, GJI (E) as)®

IzI'av]ig were 'concerned there were very few of them who

could have had sufficient educational qualifications to get into govenanent

service.

due to caste prejudiceSj, as

in tTwell

known case of P.Palpu,

Even those vho had the necessaiy qualifications were denied job"

a Licentiate

~ In Medicine, who Mid to untcr Mysore State Service since he was denied 4

job in —fravanco3¥/,

The attitude of the government with regard to “ghava;:

Is very clear iiji the following statement of,thft then Dewan in response to

the claims of Sghayas for governmentjoobs included

in the Malavali Memon

Vv A v

”...ai3 a body, they (Ezhavae) are uneducated, prefering their own ocoupationa

1



agriculture, coiryi” ing ajid tod—'!ly——drawing, to going in for such" educa—

~tion as would fit these.~for public service... Their social post?i™*1boo is

such that they;|c3an™ ~ ~ Dbe eligible for public offices where a cMain

amount of respect is expected to be commanded in a Btate where Hindus ixe

inuch more oonservate”and superstitioust*thm their brethi*en In Malabar".

The relative positions”of various corarnunities in‘regard to'the share

Of their membera with higher eduoatidn.fiand holdinf poBitions'in government
Irw :

and the judicial system in 1091 is brought out in the following table.

Table XIXt Caate—wlse diat
I"ldinfi .jobs in

Ca(] tey"Commml ty

Brahmins

Malayan Sudras (Nairs)

Nanjing Sudras (Nairs)

Pandy Sudras

Christiaiis (“Native' & SyrianJ""/:"
Eurasians

~ropeans

., TOTAL

(Source: -CSF No,1744: "Abstracta". GAD (E)Rs)
W— H r~ —:

Given this background there was growing resentment among the educated
~“young men of different—oonttmmities against the vantage position held by non-

1%layali Brahmig§, who were favoiired for their lack of strong local connect—

tions, for senior™ government positions by the RiSing Family." ihis resentmenr

got reflected in the Malavall ~lovement

prayer of the memorialists (was) that'natives™of"Tr”*ancoi«—~f whatever class.
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caste or oreed, may be freely and impartially admitted to offices in the
atat6; the duties of which they may be qualified by their education,

ability and integrity to dischartie”.

The diffuaioii of acceBsibility to government jobs that came about
ill the woke of the Eu-layali Movementt benefited largely the Nairs alone,
viho both in terms of wducational qualifications and caste status were in
a position to make use of such opportunities. Christians, ii"zlmvas find also
Muslims were still at a disadvantage since they were excluded from poaltlons
in the Hevenue Department, biggest depallrltment of the government at that
time, since Revenue Officers also had duties connected with Temples.
Their aspirations, therefore, found expression in the various political
movements of early Tv,entieth century, such as the Olvil Rights League,

Joint Political Congress, and the Ai-stention Movement,I 2/

Under aaoh preesnre, the government oonc«ded greater representation
.to these communities in the oivil aorvioe. In 1915 a confidential ciroular
vas sent to Heat.s of Depnririauta” rv.qui.rin® them to show special considea?—
ation to ijlaliavaa. MtiRlims etc., and this was recirculated in 1917*"~ " A2
19211 ”Stringent depLtrtmental instructions were issued to the appointing
authorities to affoid equal opportimities to all Gommlt\mitieB"*Z(%’é'( In
1925f "arrangements were made for exceroising greater control and keeping”
closer watch over the appointments made by Heads of Departments® by oolling
for quarterly returns of appointments made by them” .‘226/ In 1926 the Revenue
Officers were divested of Temple duties by oreating a now Dcfwaeom Department,
Finally in 1955» in the light of the Report submitted by Dr.~.D.Nokes,
who WPS appc>inted as special offidarjto otudy the question of communal

1
representation in government service, the government appointed a Public

Service CommisBion for reciruitment to government jobs*



All this while the lowest castes did not benefit at all because
educational qualirications as criteria for selection to governisent jobs could
hai—dly have made ai\y change in their position. As early as 1865 it was
pointed out that "there appenrn a certain inconsistency in holding out

goverriineat situations as open to all, irrespective of caste distinctiorBand

at the aame tiiae, withholdin™l from the lower castes, those advantages
enjoyed by the higher, which would fit tiiem for such offices”. Over the
centm?y there was liai'dly any chane in their prospects. The benefits of
the developments explained above went to what odUi be termed as an emerging
middle class, constituted of "the lower strata of the upper caste
Hindus, Mid the upper strata of lower caste Hindus in combination with their

counterparts in Christian and Muslim Cominunities".

Uow the Syrian Ctiristiaiis came into the field of modern education is

already explained. The hairg., who could not benefit as much as the Christians

did from economic developments of the period;—""were forced to depend more
and more on govermnent service. As explained earlier, in the’new polity
created by the rise of Martanda Varma in Eighteenth century, positions
in government v/ere iield mainly by non—Malayali Brahmins and *non-aristo—
cratic Naor”. Of these the jSraliiains evidently had the away over higher
positions as suc)tlzessive governments came to power. With Mair graduates . ;
increasing in number, by the end of Nineteenth century, they also started
malting tiieir claims for these higher jobs as well. Education which was
the password for most government jobs, as a rtsult, was sought after by
young men.—"—"Their failure to maice profits out of their landholdings
in the wake of the commercialiEation of agriculture, (encumbered as they

were with the joint-—family organization with its inhibitions on individual

initiative and restrictions on sale of property etc.——" made Mair youth to
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fall back iipcn thf\ir traditional *cess to govermner™* jobs, which in the
]

new circmnatances had to be backei up v/ith educational qualifications,
—his led many oi the jujriioi Members of Nair ~arava.d: i”oing to court
claiming the expenses of education from the K-iXrincivanh of the Tharavad.
Till neooPRary onpn.i'es in the law occurred In early IVentieth century,
MNudferaent in Couits seems to hive goe— {"gainst tha junior members or this

"titf
guestion. Pressed as they weTe froiii aDove by the Brahiiimst and from
below by the Syrian Oliris™ane and Ezha.vas. Nairg went in for starting
educationa!! Institutions in the Nineteenth century itself; eithier by upgrad-
ing traditional schools wit>i which they were associated or by starting new
schools. These efforts gained foorus and momentyjTi in early Twentieth century

VA
with the organization of the Naia® “exvice Society.—2*§/

8iiuil;irly the Sshavae, 09ct.ions of whom also advanced eoonomically

in the second hiivif of fdm century, were on th eve of a great Social
Relorm Movoinent, which in ersjrly T\,entieth century, took them into the
field oX 'public tiducatif—n aiid a5x<.1 arid cultural development.
Increasing value of tiie liquox' trade and the ™rowinf? demand for coconut
produce in tVie world m.irket in the ociogjid iialf of the Nineteenth century,
benefitted some sections of the £dli;WQ!j who traditionally were occupied
with tlie tapping and sale of toddy as well as in the prooeosing of coix n
produckts.2*5*4’\/ Backed with such pros].)erity, more ami more Bzlmvas started
seekin™ education, mainly in the miasionaxy schools. As a result the
percentafe-3 of llteratoij”®amon” feghava males increased from 3*15 percent in
in™1875 to 13*71 p.rcent in 1901, Thia in turn led to ttie deiriad for
representation in government seivioe as it was argueg twK»t "Public Service

it niust be admitted, id tiie atrongost incentLvf; to educa+icn in this
country”, anc/i\ tlh_a-t, though ”"Public Ser</ice is *..» not the end and aiin of

education .. the Tivas (Bzhavat®) iriae not yet attained that ata®ie when they



can appreciate education even though it does not secure them appointments"”
By—the end of the century, Ezhavas evidently were claiming a social status
corresponding to the economic development that they had achieved. It was
these two factors, economic prosperity and educational development which laid
the base for the Social Reform Movement initiated under the leadership of
ori Narayana Guru* With thti organization of the “sr=f N.'giuvana “Himia Par*
i)alana. 'ifoRi (SWDP) in 170NN v n themselves started establishing educa-

tional institutions all over the State.M"

Such all round interest in modern education and benefits thereof,
ciinong different castes and communities, definitely added a great impetus
to educational development in Nineteenth century Travancore, But the
lure of goverriment service by itself is insufficient to explain the increase
in demcind ior education in that period* Persons holding governroent jobs
were only 48,017 or 1.4 peiccnt of the total population in 1901.—-"~" While
the small number of jobs in government could have added to the competition
to get into them, it alone could not have prompted so many parents to send

their children to get educated at a considerable cost.”™ ~
Commercialization of the EQonom.v and the Demand for Education

I'ne structural changes that occurred in the agrarian economy of
Travancore in this period has already been mentioned. In the first half
of the century itsjPIf Travancore as other parts of India was more closely
incorporated into the world market under the specific conditions of -a
colonial economy. With the increasing Bi'i+.jsh pol i hiopi.l control ovqt Tnrlirij

econonyr for all practical purposes became an agricultural and raw
material producing appendage to the British economy. Early British invest-
ment in India was in extracting industries like mining, plantations and

and ~agro—processing which were all within the framework af a dependent
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relatibnslvLp,**~ In ~ravancore, British capital wae directly irivestfd. in

coir proce.ssing, tile manufacturing:, and plantati—ono.
N

{ oM

Britiph investment in plantations:started around 1850. The subseauent
increase in cultivation of :and trade in agriciltxiral produce was abetted by
the fact that by then Travaiioore was inte”™;rnted veil into the world iiarket
nexus. During the 1B60s various at ite moncpc lirist except thos9 on salt,
abkari and ppiuin were aboliphed a™d a system of customs duties introduced ¢
As early as 1653 the Madras governineKt iicid jtarted negotiations for putting
Travancore and Cochin on tiie same footing ae provinces directly ruled by the

0
Company, in mattersA] of trade find commerce. This resulted in the signing'; of
ttje Inter—portal convention of 1865 by these tvo States and InrItiB'i
Indian Govemment.'zor:l’\l’\/ Following? these developments there wae considerable
increase in trade, espeoially export of each crops

Though the imiaediate result of the lifting of monopolic e was a slirinking

of public revenue, in the long run, revenue intake increased with exT)anding

oorainerce. This must tiave come in handy when goverhiiient went in for investing

in and subsidizing;, of education. In 1360 and 1866 there were I?ittun issued
t 1
by Travancore government s.anctioning the utiliiiation of Revenue fiora Tobacco
and Salt for educational purposes/="=" . m ,in n |
im o~ st

Along with the growth of plantation agrif,ultiire, within the State the
tenurial reforms mentioned earliei’ created th6 necensciry pre—eorjditiona for
increasing connnercialisation of agriculture? both in terms of 3ash crop culti-
vation and cultivation of food grains for selling in the market. Therefore
it was in a situation of coinraercialised agricultural economy, that in Travé&n-—
core, there waa obvious interest in education. The link between theje two
developments i to be seen in terms of the fact that jobs oppoitunities in

A

plantation and coiamercial sectors would have increased on the one hiarid, wiiile
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on the other, there was, increasing deniarid for at least basic education
that could equiij people to handle accounts, mortgages, contracts, agreements

etc. The comnierclalization of the Travancoi'oan economy %ind the resultant

all-round interest in acquiring basic literary skills, LaYing worked aa a

powerful force behind the increase in demand for education in the second

half of the Nineteenth century, cannot be overlooked.

In contrast to the developments in Travancoro, public demand for

education seems not to lHae been so widespread in British India. The kind

of socio—economic developments which generated such demand in Travancore

did not happen with the sQJK intensity, all over British India but rather
only in ]X)ckets — particularly around big cornmeroiaX and urban centres."~"en
in those centres where socio—economic factors developed in such a way as to
increase demarid for education there were no agencies to provide educational
facilities, like the ones we sawJ™n”the case of Travancore. The increasing
preoccupation of official activity in the field of education in British
India in™*tovas and cities, may Inxgtly be due to this. Besides, unlike
in Travancore where the peculiar settlement pattern of the region facili-
tates wider access to education with a relatively low geographical spread
of institutions,"schools centred in towns and cities could not have
contributed much to mass literacy in other parts of India. As it cfin be

seen, there developed a preference for secondary and hi™hpr pducatio.i,
*

that too in English in Br4tlFih whinh oonl.d not help the develoxim nh

of'mass literacy. While there was an increase of 180 percent in the number

of students in secondary schools, there was an increase of only 49 perccnt

in the number of primiiry school students in British India, between 1831-82

and 1901-02. The disproportionate development of secondary education vis—a—
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' Ag 3ABTALAN[T)294
07854FF" 32045 3 6 5495” * 622768

N ;The: 1860—61 figuj'es e for Madras, Bon.bay, Bengal (with Asaamj

~ a»l Agra Provinces only. Upper Burma added in 1891-92, other
provinceB in 1670-71, 1881-2 is preferred over 1880-1 because
Of more‘complete figurese r.

ii. Expenditure on Educ*litibn in thouaands of Rupeesi 1860-61 -
3594, IB70-71 * 12119, 1881-82 « 18750, 1891-92 « 50920,
1901-2 * 4U21.

ill. In 1901-2, Primary Departments of Secondary Schools in UP
and Central IMovincea were shown as separate inatitutiona,
fuid are included, with pupils in them, under the head ijff.
primary schools.

.—(Sourcei Gazettoer? (1907) Gh.XIII)
m on :
As noted earlier, IntetTration of indigenous schools, combining
f —sic»
vernacular education with PJnglish eduction etc. were provided for in the

» 5
policy statements of British Indian government as well. But tfieae similar

set of polioies seems to have hud clifferent impacts as implemented in Btritish
- s

liidia ind Travancore for which the growth in demand for education as it

developed in Travancore seems to have played a major role.
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Summary arid “onclusl UM

0 summarise, the preceding survey brings out the respective "contri—
butions of gQcio—economic factors respohaible for the establishment, develop—" -
ment ryd diffusion oi the school syBtem in"Ninet*lenth century Travancore.

Ihe indigenous school system providedathe base upon which the modern system ||]il

wy,s erected. The demand for education provided by™such schools was steady

- d%ag*
at least in the first half of the Nineteenth century” Since the missionaries

—with'their*vernacular primary schools supplemented the work of indigenous
‘B % ' 7 s— o .

schools in the early decades and since the goverimient followed a policy of

N

integrating such schools into the formal system later, tiiere was no serious H

breaf£in educational development in the State throughout the Nineteenth

century, mt

&R
‘ half of the century both private and government scHools

n numb*er considerably. Of these, tlie government school-system,
as it was' envisaged in response to the reorganization of administration and
its I‘brequirements for trained personnel for middle and low level positions,
assumed an emphasis in favour of vernacular and primary education. This
.evidently enhanced its contribution”™to niis3 H t ~ ~ A~ The private schools—
operating as they were at least p~tly in t~e with the”demand gt“nerated by '

I the requirement™™overnii™ gWvice - also*™* corSformed broadly to this

e pattern.

The attraction of government jobs” acted “ae a*main force b~>hind the®
expansion of educationalfactivities ..of the”elites '§f the— vai'ious communities.
~S—. "l
The Christians, Jig;”"ng to acquir”® a'apcialtstatus‘corresponding to the econo—**

mic gains made in commercial agriculture, were the .first elite group to move'

into modern education. How {j:he internal3.Chu#h "Ezation changed In such
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as to such expcineion, .ie,.'already explained*” The li»zhavas
%dF -m

tHeilr position ofc preeniinenoe in fhe gove“rnmentj”erviod.

A This 3ituation restilted In educationai'faoilities bGComin™l Nae of
'mr N J li;
mjont"%tion among the {?litos of the leading opiinrql'\ls}if(':ai.f.—/.\"tl\eiloxf"‘ castes 4 \*

r
and oonBnunities ~sidelined from bhie oompgtition,—to reiiiain larf'cly unedu*
p‘g_\s & imm A E— y_ J

oated,*” 1I_Iittll>e Wg?rk done by mlasionaries foi®*—such comimmitiee, .beocome
2 mm

B i

B i ' h e " i v o governifieirananana

aslons to nchcols;”an# gl™.eltei™lite®aoy,” espeo In Mnlayalani, In due

ST jp f

oourae, govRrnrnent.i adrvlo© and professional jobs became the focus of edu-—

_ S n -8
oution, in a BOcic*ty which did not provide any other alternative toagri—
° B N N N3—

culture. This reDulted in education in Travanooxe remaining largely a liberal
marts education — even in Twentieth century when a lew technical and progass—
ion.il iiistitutions aid comt up. The tucimcil&gical training r~quireii for the

development of industrialisation never evolved in Travanoore rm

The grcwth in public education facilities in'the second® I f gf the
century was evidently facilitated by favourable policies of the governnient.
While these policies themselves were influensed by the' paijtlouliS’ historical
context in which they were given shape to, its successful implementationf

Ny iy
resulting in «rowth in number of admissions to aoh6ols, and lite*raoyi’' and®
. . . ] . i
its maintenajice over the decades, waR possible only with adequate public

|
demand for”~education# This demand was generated largely iDy looio—eoohomic

developments In Nineteenth century Travancore. Moat important among them,

Vias the commercializa;Jion of agriculture and of the edbnom”™ which led to
4

~'Athe grov/th of ‘demand forJ)a3ic literrry skills* Such demanf, “pplei®nted



by the fact that aohools vere. .rather easily accessible, given™the peculiar

settlement pattern of tht “tate;' Ir,)5st have been the miin rfaaon for the
relatively higher lito”~”?y levej” in Sift“teenth century Tgv~ore.Njg™""

The acoeasibility to”ernmeut jobs, as ~t,c "i“ted interest;among

dilfereat ooimmmities, for developinj— educational facilities, must also

be counted as a factor alYdedlopment~f.jlena”™ for education

in Travancore. CL

~ —ilierMfpre”®, the explanation foracomparatively greater advance in

puWic education “md maea raade'by Travancore in Mneteenth centuiy

ia. to "be sow=ht in th© socio-—e”nomio factors rather than in the relative
ediicationnl policiee followed by the goverrnient or private

~vagencielf
ICir

versions of this paper \ere presented at Seminars in Centre for
Studies, Trivandriiin, Kerala flistory Congress, Aluf and the
A.K.bopalaxuCentre for Research and Studies, Trivandrum. | am frateful
to the paj;fcicipmits OF all the three seminars for their helpful corainenls.
Professors K N.Raj, Bipin Chandra, P.G.K.Paniktir, .Vaidyanathan and
favoured rlier versions of this paper with
valuable comnents for which | am thaniciul tothem. | wish to register
Special Secretary, General Administration Dexjartment,
Gover”~ent of Kerala, The Librarian, United The.logical College, Bangalore,
and The Director, Kerala Stat™Archives,, Trivandrum,'*for permission to *
make use of Archival material under their custodyt ,, Needless to add
none of these persons axe responsible for mistaJces and™other short

comings remaining in the papeif?’ y* -
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2/ P.H.~.NaT: (1976) Gh.I1l1l, Robir Jef.frys (1976), Ch.1V, reviews the
pattern of educational development in 19th century Travancore*

JO/ UAM (19«2), Appendix, Statistical Returns, Ch.VIIl, p.Cix, ta.?i.
Percentages wore calculated, excluding Lower Secondary and Upper
Priinary Schools and including schools for teaching Quran — See RAMP:
(1898-99), Ch.VIIl, p.216. ;

J2/ Census: (1973 A), Vol. XXVI, Ch.VIIl, p.210

n Special and Training Schools Constituted another 0.397.

_yy Comparififon with Madras Presidency is Impossible since medium wise
data is not available for Ma.dras Govt, Schools.

P.R.G.Nairs (1978).

Known ai’tor Charles Wood, then President of the Board of Control of
the Mast India Co., was the first comprehensive educational policy

statement for British India. It was issued in 1873. See Bon Adauis:
(197«), Ch.Ill., p.75, and J.P.Naik ajid S.Nurullahs (1974), Ch.lV,
p.153.

XL/ Education in British India had become 'top heavy' by the second half of
the 19th centur.y, for various reasons. Most important reason was that
"fingiish.was made the lan™uage of arirajnistration” and "increasingly
the new education becoliie the pass to employment in the public service,”-
Anil Seal (196b), Ch.l., p.l7. and also see S.Velaudhan: (1977), Vol.lV.

" '“hough we get accounts of the difficulties involved in getting to school
in Kerala, it is apparent that f03" most people there was a school within
reachable distance. In cases where the 'school is not within a day’s
travel, relatives' houses or friend's houses were available for students
to stay. For accourits of schools going experiences of early 20th cent,
see.P.Kesava Devs (1977) and Thakazhi Sivasankaran Pillais (1985),

12/ The difficulty in reaching schools, when the distribution of schools
is si”h as one iIn Sg.miles, d&e tin 267 drk'NirP Sq mil.
as teicaselL.waa. ™ aoxial statefe of Westerfi Nasii/™e imagLed -
Ch.1v, p.125, TA.4,1, Sq.

20/ For a comprehensive description of the different systems of education
prevalent in traditioual Indlan Sucioty, See C.Hayavadana, Rao (ed)j
(1929), Vol.lV., Ch.VII.

2i/ P.N.Kunjan Pillai: (1970), Ch.XVI, p.267?

22/ Separate schools for technical education do not seems to have existed
in the traxiitional system. Such knowledge were trannf«ixcod through
apprenticeship. —Mathew M.Kuzhiveli (1965), Ch.Ill., p.5«, for details
of Salais and Mutts see N.Vedamani Manuels (1972), p.36 and i
(1947), pp.xx — xxi.
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2*i/ N.V.Manuel: (1972) and S.Desivinayagom Pillai: (1929)> p.205.

24/ See Kera.la Kaiunudhis (1963), N.. (19Q0), and;
—Deepika (1980)

2"~ N.V.Manucai (1972) p.32.

27~ K.J.Leenose: (1947), p.xix.f W.V.Manuels (1972), Pp.61-62, M.M.Kuzhuvelis
(1965), Pp.24-25,7and K.K.]SlL.Knrups (1977), P-b.
N

-
27/ Velaud?iAn Paniklca."serri.; (1977) ™p. 191~95., NV.iv[<y;juei (1972), p.32 and
K.J.Leenose” (1947)» p.xix

28/ Por detailed deaoripMoTi ex ion”l X™iTnj,7 cnhnola in.Madras, s#e
J.P.Naik and S.Whim,! lalu (1974), , Pp.6-B and in Keraln, See
MMKii!2]jnvf) i ? (1965)« Clulv,

B-

29/ ~r-i A n n a.v.< & wijj.. ij1jiMm 1 A 1/7/ —
17«9. — V.PajUV«f.wrl; (1977), I1"p.191-93.

n P.N.Chopra ft al | (1979), Vol.'"fTT, Hh/OIl, p.206. n ,

IVAY An. TV, p.53 1 \%U4 B

AN mmaVy /N - Fm
MrlillI”N3 » (1972), p*33, and j (1™7) p.xix. 4
7 11/ C.Aohti.vlha Menoni* (1911), 6h.TX, p.29% \% e ¢ s

"mll/ Cnntht (197S)°, p.134., wfcUJn i>)gln» ~(1906) > “

. % V.Nigara Aiyaif (190b)', *Vol .TT. d..}45%, n >r "

DS/ K fungit (1975) n t

iti/ KHough! ~ W 5), p.151. « = “w= t-14 ; » ~>f

ey mg n <ml 4 * <r‘i4 K
- 11/ tbld.l./"
a1 “aei C \—i i "'t IS>>
“t\ ~18/ P.K.Balakrishii®iu ~(196}) >S5S 4 if*®" ’
x'59/ P~K.BalaUriyhi'i tni (1983) f f® 1'1
~ Y.Na”ramAlyal,,( 1906), VoUITC},.vrj, A SAVA

41} V.NaTa™ ,?2 L06)> ™ I.I" '

AzZ/ ™>NJunkerjee': (195j))f P.16T’ ¥1
NeNr—~N—iiyappaldis. (1960),. J1J * n
Kathleen ooeervesfthat (p.151) the“corEciuenceg—'5#""\\

n as—Outlin6d by Cjoodyi and WaJt”in the saniQ”oollection were net
fcund_va3 id'—-In 1 V.—r.—iln. fioody in his introdiiotinn, (p.132tr '

\ f e —m* “m
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luentionfc' ¥. o rn,iluj'e of Mralri Gooiaty to develop a r—ton intorost in
history or tjoicncL, Litt™E,c™ .iid towpLrds the bro.itkdown of ca’te
bAriersb either. Accordini® to Gecody and Walt, one of the raain CONsequences
bl—-.iitc*racy.ia th>+t ”tiic uae of writing aa rJi'JiatoBoniDUii taodB..of.coimu—
unication by the majority/ ci the mtmbers of aocioty.” In the case of India
tht—ir i inding—-w-ria thst strong tcnd™ncy.fci?, writing/'t.—b—be. uaedi as a help *
to mecpiory, ... sjnd under auch conditicna its influenze tondod towards the
consolidation of the existing cultural tradition.” (p.40). We tend to
believe that Kerala followed the case of India, in this matter. Moreover,
the facts known about Kerala society mmi;.c us believe that Kerala did not
hf,ve an unusually hi,gh proportion” of J.iterates in comparison with the
(1975).). Besides Gough, M.M.Kuzhuvell (
V U”o5;i Ch.l1V, p.55; also clainia that P.erala had a level of literacy
higher than what prevails now. His firgument rest on the point that Kudipalli-
l.udams existed in every Kara, and that eyieryQiie (emphasis oio's) could write
and read, (tiuoting Elik Rookla—.s in ilncient Nairs). We have ovir doubts
about how maty were allowed to make use of the Kudlpalllkudajns. Moreover,
even in tlie case of Nail’'s, the claim of Imndred per cent literacy seems
fiirfetched,

B.Sobhanan: (1977).

n Unlike wars of olden times, M‘irtanda Vrxxma's £imy fought battles in
such a wai® as to c~fect the civili;iii population as well. For details
see K.K.PanikBTJ (1931), and A.x".lbrehim Kiinji: (1976).

42/ Unification of diif- rent principal ities unc.ar a central inile, “helped
in dissolving dialetionl distinctions rad developing af?ose of fairly

~ilorm starjderd, primarily” for administrative purposes.” (Krishna
Ohaitanya: (19?1), Ch.VIl. p.1<6,) The impact this had on the spread
of education is not known. 'V,;. —,r, ve h—ve no evidence of a centra-

lized education system being set up*

40/ Centralization could have affected the traditional village system
(thougli it was weak in Kerala) which could have adversely affected all
t?ie services maintained in the village, including education. On the
relationship between village administration and services maintained
see Vera Anntcry: ~1957), Vol.XVI, p.153 ~nd for details of administra-
tive centralization in Travancore, see A.P.lbrahim Kunii: (1976),
Ch.X1, Pp.101-109 and (1975)» Vol.ll, Part 1V, Pp.425-448,

A P.N.Kunjcj} Pillaid (1966)

50/ Hevenue Manual. (1915), VoUV, S.Velu Pillai (1935), Introduction, p.2,
r.C.Varghese! (1970), Pp.30, 146 and S.Pandalai: 0912).

Sil/~or details see A,Das Guptal (1967).

52/V H”am Aiya: (1906), Vol.l., Uh.Vl, p.4ll , andB.Sobhananl (1977),
h.vi, p,74«



¥5/' Travanc jre's traditional Indus — particularly misa ing, which wac

described as "next in iiliportance to agricultlire” — suffered a set
back in the last four decades of Nineteenth century. (V.NagamAiya.
(1906), Vol.lll, Oh.XVIIl, Pp 287-9). 'The possibilityof sucha decline
.4 having started earlier cannot be overruled; for Macaulay, British
—mio Resident in Travancore in early 19th century estimated that the nuniber of
' — too working in Travancore had declined to around 500 from more than
2000, in the last decade of 18th century. — See B.SobhananJ (1977)»
Ch.Vl, p.76.

Ward and Conner; (189B).
5~/ ~ard and Conner: (1898), Pp 46—-47» 128-129*
n P.N.Chopra et al: (1979), Vol. fH , «}i.XV, p.225.

YJ/ This is the proporHmi nsod in the 1822 Survey fleport to work uut fde
share of the school-going age,group’ in the total popul

F
A J.P.Nalk ajnd S.Nnni]l;ihs (1974), Ch.l., Pp. 4“5.

59/ The g-actiooe of tuboring at home seems to have been common in Kerala
among the wen-—to‘—do families who had fnmil.v t—utors to whom savol—iniofl

even children of the poorer fpnilieFi of the nelgbhonrhood were sent
for learning — See. C.Aphn.v*a Menon* (1911)i Gh.IX, p,29”".

60/ TTniveraity Commlutee: (.1924)» Ch.ll, Pp.12 - 13*

617 It is claimed that in the firat decade of 19th century there was an
attempt at building Rohoois ii jvery Kara, by thf adminiBlrafcion of
Dewan Valu Thunpi. 1if this eiforl. real.'ly took place, then, it will
moat probably be the first inetanoe of govnrimifnital involvement in
popular education — P.R.G.Nair: (1976), fd.nt. 19, and History: (1970).
Vol.l, p.75

(,2/ TTniversityy Coirimitteel (1924), Pp* 12 e« 13*

n Ibid.

A/ i'.nJN.Naii'» (1977)/ i'.'lt, htkd V.Nagam, Aiyal Vol.l., Ch.VT,
Pp. 479

Giri/ T.K.VpIn Pillai: (194«), Vol.ll, Ch.r/, Pp.509 - S?3., and R.M.JoBudoRt
(1979).

6~ Ibid
62/ Ibid
68/ C.Achi\vta Manon: (1911), Ch.IX, p.291
n Ibid.

70/ hhr onuricul®a. of the mlsRinmry ochoQla, Tahiti KTT.



21/ Around 13»000 of these st'uden't mmu—t have been otadying in the various
Missionary Sorxools. See. iti*s (]d64-6:3), p.46, Pa.204. n

22/ M1 * (1866—6?)
i/ Not 174, K3A.
ia/ Mjia, KSA ”
—SA
W 10> 46. KSA
12/ No; 49. KSA
1§/ ~Q 135. KSA

22/ Old Records! (1935)i mP*415i Aait of iiussur Order Noi 167, dt, 20th
Kanni, 14 1012. ‘'Aquisition of land for the English School at Chirnyinkil’

w MSA, and also E.M.PhilipJ (19<?8), Appendix VII, p.448
n ML* (1664-65), "~iuoatton", p.46, pa. 204. H

Q£/ The British Indian”“residencies also show very meagre educational
efforts, as the following Te.ble shows:

JiddV L 8al* miauoation in Brit:*aj| ||]|"a - 16*2 145
Mature of Instruction Number of Institutions Teachers Pupils
1* Bengal L.P, n c
a. English and Mixed 36 283 5A465 A
b. Vernaculaj’ 104 1#4 4,685
2f N.W.P. % -
a. English and Mixed 7 112 n582
b. Verna.cular 8 48
1 H'!—'!u
3. Madras
a. English and Mixed 13 180
b. Vernacular Cannot be
iven
-y g
4. Bombay
a. English and Mixed 14 5= 62 2,066
b. Vernacular 233 235 11.394
TOT.J, 404 855 25,372

(Source: S.N.Mukerjee: (1951), Pa.386, Ta.l.)



i J.P.Naik and S.Nurullah: (1974), ®il"and Atman”~d Misras (1975),

Ch.ll., p.9. n
3A/ In all the Presidendies there were efforts raade to integrate traditional
n schools into an effective system of modern”educaction. But only in the ~

North V/(Astern Provinces under Lt,Governor Thomason, in 1840s, did this

“Bcheme met with any*viable success™ Halkahandi or Circle Schools,

effectively incorporated indigenous education into a well organized,

J “modern education system —“*fordetails sed‘J.P,Nt;ik and S, Nurullahs (1974)»"";
mk "Ch.l1I~" A NMNI-y .V n n
B5/ J.P.Naik and S.Nni—u”ahi Oh,TIT, P.66, 74 and John‘Sargent *|(19"68)

ItAT: (1864-65), »p.46, Pa.204n
A /:I'.I*cix("ii, (1939), Vol.T., ,n|3.XV, p.408. ' AN U
66/ 1*LM.Phillr * (lgofl), (*hx1 , t 'h
—89/ As quovwe”' JiTOI'Fcr—rolij (1951), Vnl.TT, <Jh>1rTTi
Zon/ T (1939),"nh)TV, .p H n (1951)i 1V, App.If'P.114

41
id/ H.Hostpn* (19¢8), rp./JS-i,/Tr

92/ R.A,Jacob: ‘History of the London MiB«i<nnry Society’ (rypGs<i‘ipt. 1957)
971 IOHA. This school ip (“wnorihed as on Rnglif*h school though

M we do not know whether the medium of Inatfuct®iou was Bjiflifih — See
H” M.M.Kuzhuv/lii (1965)f p.iil. also see J.Waakom PJckettd (1935)'Ch.XTI,
Pp.285-293.
95/ V.Na”am Aiya: (1906), Vol.ll, Ch.VIIl, p.116. (quoting J.D.Rus In The”ij—

Nineteenth Century, ¢+ After.)

i;jyy Report of the Rev. the Secretary of the Missionary Corresponding Gonimittee
of CMB on dottayam llisaion, Feb. 1835> Part 1., in GMS5Bt ICHA.

9f"/ For details of the early activities e* the See —Daltons (1963)*
916/ See Ohuroh History: (1905)*
97/ ~obert.L.Hardgrare ,Jri (1968), No: 2, p.172. >1 'm

90/ Btira Talfcon: (1965), Hha.TV and XT, ~.N..resudaBi (1975)* and %M.Philip:
(190B)f Oh/X”", p.226.

fAjii/ RIn~letaube in a letter to Mur—o in 1813 described the 6 schools he raiif
' for the *'laity" as followl: *7"he instructions that axe given consists '
M IcsBone of reading, writing, Aritl'unatic aB also* to”ChriBti‘'an’children,
the oatecheism and reading in the New "‘estamen’ll or o'*er religions fcooks ...
"j For Sohpoimasters I'"'choose such out of the congregation that can read
and pray fluently which is an incitement to others.” — Church Hifltorv:
(1905), Ch.ix, Pp. 173 - 74. VvV =3
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J.AoJ.xob in E~U } ICH/i, Ch,X., p.68
ICH/;, Part I, App,XK, pp.114-115,

ANaftercoil, 1716—~1921°‘ In LS 97i ICilA, Colnel Munro is reported to
*jave Sc.id tiiat 'Hhe plan of the oollcge (CS4S) was intended to compre—
hend a eygtem of instruction in P;alayal?jn to the priests and tne laity" -
See E..H.Philips (1908), Ch.X.ail, p.~l3.

Fv,
‘Report of th? Mavelikk ixa MissioH Dintr&t for Half Year endine
June 50, 1857 (Private and Confidential), ni4 CMS 59: IOHA

'‘Nagercoil, 19i16—-1921', in W 95 : IChit
J.A.Jaoob: in IMS 97; ICHA, Ch.X, p.6B.
CTIS 59i ica—i, Item X, Pp.198-99

J.AJacobi In Ctijg 97: IClii, Ch.XVII, p.98, and "The Soott Christian
College, Nagercoil, Travanoore” in HlIMS 95: ICHA.

Vi.S.Hunts (1930), Series 5, p.276.

Eira Dplton: (1973)

Rev*F,Bayl93* 'Report on the Travanoore Tamil Mission*, presented at the
SIM.C, Ootacacrund, April 1G58, in 97: ICHA.

V.Wagam Aiya: 1i.19ri6>, Vol.ll, Ch.VIIIl, p.117. n
Eira Dalton; (1973) - “
R.J.Jesudas: (1977?)«

Eir—a Dalton: (1965)\ R.J.Jesudas (1975)

Ibid.

Accordihg to one source, girl schools were started to train school
distresses, ~id also to gain suitable wivesiifor cateche.i«ts. — *Nagercoil
Dist,, Report of the year 1906’ in LMS 95?7 ICHA. (quoting Samuel Mateer:
The Laiid of Charity, p.272)

J.A.Jaoob: LIS 97: ICHA, Ch.X, p,69

C.M,Agur: (1903), Pp,21, 4'1-50, and T.K.Velu Pillai : (1940), Volell,
p.525.

Church History: (1905), Ch.IX, Pp.173-74*
_W.-._
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'Urfea, tJiere ig no bagi3

ICHA, App XHN7*A"TTT9T7'To~rdetails—of later cont'reversies on the
E.M.Phiup< (we).

Pp.454—455, App.XT, Pp.457-469.
Old Recordss (1935), p.265* f~ ~

iciu, Apo.xu. Ip.ii6”17, &d Appixxviil

™ " jifctkf »r»%h o
N College,”1906jj in LM 951 'iSIA
59t"icHA #oe IS oex o x '

B43:=.1(187475), p.46, p,uf)d s 4 "i* "'

’ VAN /\ N N "N
e B, ‘af s0th vajr, 1900, 1n COPMIPTHIGED R ey M TENSTIE

Ibid.
|

1867, there was only one school run by mlBaionarite in Trivan(irum
town "ea, stated in 1822. Kven thi« school ia more Illely t ~h 2
eeu in the a™biirbs as we find that the’ request for permission to start
Trivandiim town, was turn&Mown by

thfrvt"
n.H+ ~o ] fF the private sohools mentioned here are
N H i i N i = *
tJol to.be Indigenous private solioplb. See E.A,Ja( c&?I |”n IMS —JTr P!
freDyitor®nrr“°“"®T ® ™ 1043 in CoS™.Nol S.
ir?cSSSv”™~IK 186V’
- vap x|

~Nhe description of these schools given in the Census, that'th.ee, instyY”
, tF® result of private entreprilse, mostly self-—supportirifa
have been so from vfery remol” times (orfd) th» teaohLriLTIlIlIoO"!’
upon .the pupils for the”r maintenan.ee which is given4 n"*kt»l *?S

2

indicates that, at lepat nrHm.l.akinnnl th«ro h=,rdlyIL'*W
Aly:;*o;0"": vonii\!xi, ~"5?2 ">t
idieeuoua schools talked 'about W

r-4 Cn”lIttee were- those which already'have oome*With'ST

school system} while the Census had in mind

g h %
The fact that "ttie Pi—ovortf/ '’

those schools”.still outside the system.

o 48 DA, a caooA(B oiuLy Y% —qorrobgrateH thia "
|£.é*6?]ltsr Sé)li —>— «3{\7. .
ﬁ)r V5 M & SERNISS R ontii. Ve kiaur KBTS "
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"MW core a™ Ceylon. TWfore «Tmi«i:naries i“roduoldl
boM ..04\-aring boaranig atulJer.ts to stay behind for a few years for
(.usaaon service. result of the increasing :->b proppeots, reque-ta

diffr' Mt M Inn*"+/c*'°°enp *m l—ilaBionaries by jKjople of
ljffr; n ,®y «'<» of the oontury laetitutJons like the
oi th, "r\ v substantially Inorocae toKir f.es "on account
0l tht *0iBrttk"i8 decire end persiotent deimtxi for Enpliah education."”
observers felt that such demrnd at least partly

W»|
fe of o “imy N _fioverr~ent service." -
“rort oi the uecretaiy in ChSJSi”, ICHii, Appendix XXI, Pp. 116-17,;

m

Provorthy Schools Comnittee, Provisional Heport, Proceedinfls of HH thp
CssSifjs.

Colleeo’, 20th December, 1919,

MFl_(166.j-6s). p.l15, pa .199

In »~ Je> 290. G/J)(E) fin

See Table 11X, "\'rn

V.Nagaiii AiyaJ (1906). Vol.l., Ch.Vl, p.549’

Miou/ih/t{-.'u, "uinber<lfschools <5id tudents  do n"ttaxiy strictly with*"<¢
A here as it g|vef"’IL|Vof

t
the Licreas*. in mjiaber of schools as well as —tudents. >m

‘to the Lewan, dt.8thJune 1883, ~t.fr.Kerala

Vnwi *+ tl d
in 083t No; PQOsa/.—1(—Flk m

Qifrad to the Lewan,dt,l12th  August, 1872,

Ibid
5m

Krishna Chaitanyas (1971), Ch,vII, ~.173 7 , M

ic D t, €
tlc Dewgjii, dt.1lth March, 1897 in CSF Mo; 70(jo« iy {Exlc Depot, to

Ibid,
P.Govinda Pillai: (1973)®

°f ont Iiterary journals and ether
n f <f«tary Travancore is comprehensively discussed
in Krishna Chaitanya (1971) Ch.VIl. Pp.173 -176. quote ap ™~ 1 S
a well taown literary -

bo“ n"1’Dubi?"r'd*f" ha Pog h(ﬁ)l
urnal publlshed from Kott3jr,aE, WhICh claljse ’that concessional



~ubscfipjy™n rates were being offeree’ for teaohers and articles”™of intere”* A~

\Y,

‘NMr -
issues — Lt.fr'.K.J.Varghese Mapillay,

to teachers are being included in its

Sec,aBha,sha Poghini Sabha, to the I"ewanj dt. 30|h August, 1898, Kott”am, in

*Rep« of the Vernacular Bid.Dept. ME 1043' in C3F No0.2901 GAD(E) Fs.

112/
-QF N0.15410. GAD(E)Rs, and C3F N0.15%99« GAP (e)

m / *Rep. of the Ver.Ed.Bept. ME 1043f and Mii 1044’ in CSF iJ0.290:
GAD (e )Rs,

122/ Dniveraity Committeel (1924), Ch.I1l., p.15

n Itid. Pp. 18-19.

IB65— in CSP No.155*

Lt.fr*0.0.Newport to the Bewan, dt.IBth September,
i®- GAB (e)Rs.

ljt.fr,John Lowe to the Dewan, dt.22nd September, 1B65. In C3P NoM~*Si ?
AGAI) (B).Rs._ N T « i

The well known Br.Palpu and hie brother JelaudHan acqulredjErT/l ish
education because”their*father brought ~ Ai*lo—ndian Missionary from
£ .»>Ngengo over to”Pettah in Trlvan:lrum, and ht 3tai‘ted a “Kudipallikudam»
~for these boys as w”llMas others* Later on this school got recognized
Cas”t'ettah Enf..ish School. |’»It ly be mentioned*tbi*t in later part of
—the century the brothers Falpu ana V~iaudhan got admiaston In~the® ©
Maharajak High School - See.M.Govindani (195?).~—

P.N.Chopra et 'I1 ..l (1979),~AVol.lll,»

1322 At 1°rL.E Lafryenais, Supdt.™F Blet/School™to the dt. 25th ~

Octgber. ,1871.7inrCSF No.I™i1 G\D'(E™Rs.r = @ —m——m ——————
ft ~ T ' I

160/ Ooram,fl’.p .Paipungbst.SUl’geon,'Myeore %vt. Service, Barigalore, to
AShunCTa Soobyer, the BeWwan, dt.13th M.iy, J095,"Min G No.~254i ¢
%- /\ - = * "

GAD

JiL/ See Table 1V.
—~iSMitV.Nagam Aiya* (1906), Yol.ll, Oh.Vin',*p. Ti7,1

165/ ”Rep. of the Ver.Ed.Bept."ME J044" in G6F~"'1290:~"GAD(e Ws

k “ f : _
A Effect this could be seen in th?~f~ci that the number”of aided sch”o”sL;,.,
>in the increased™from 437 to'~1375 andj the number ~of abndnets Iin -
these |<£ools from 2n574 to 57,314'ibetween 1881 ScA 1893. See V.Wagam'

Aiyal (1906);* Vd.il, Ch.XI, p.4;7.% A A ®

N



1~ 'Roj. of the Ver. B.i,,TJeDt. 1l : 4" iii .p~_jo, 2i0J 'MADCe) Rs

166/ CSF No.tjM2 i

101/ ‘Nagercoil —igt.Rep. 1906° in MS 9ii JOm, ’-auth Indian Miasichary
Conference, Ootacamui:id, April 18585 Eep. of the Travancore Zlamil
Mission hy of Neyyoor in ICM.

1~ CPRPI—a™~hew .ixdThomasj (1%7) Chs.V, VI and IX, Robin Jeffry;
(13~76), Ch.rv., Fp.110,122.

Ilc.fr.K.l.Varghese Maplllc.y to the dt .21gt Nov., 1B96,
Trivaiidruiu, in ,CUNI-No>3122 i GN\DLf?v Though beuter th:j'i tlie erixly
record of Gatliolice the non—c;—:tholic Syrians' r-3cord iii starting
achocli3, waB not very comniendable, till aiTJiuid 1875, They staj’ted

acme vernaculcax schools during the period of litigation with the new
Syi’iaii church, which aseinr, to have been the beginnin”™ of their concerted
activities in the field of education. They are Gupposed to have
started 5 ’Eni?liah’ High Schoola, 3 ‘iin®aish Middle Schoolr:, several

See E.il.Phil i,p; (190B), Ch.XXIV, p,556.

110/ J.Ferrolis (1951), Ch.Vl, p. I57.

Jil/ "Hep. of the Sec.Uia, 18J5' in CiS ”~B-40; ICTil, App.XX, Fp.114-15.,
It niay be mentioned tnat Catholics were considered to bfe most back-
ward in educati( lal xirogress, among OHrl'itian denominations, till the
end of the 19th c~Ttury. See E.M.Pnilipx (190S), Ch.XXIV, p.404.

XLg/ P.R-G.i%air; (1978). In tne Hepert on the Census of 1881. Naganj Aiya
rTi“ntions tha—' t & tuli: d’ Ci—rii:ci irn f'choois rare run by Catholics.
Ch.1v, p.l157.

JI1/ N.K.Jose: (1979), Ch.VIl, p.75

Juji/ B_'id. See also Abraham Nidliiryi (1971), Ch.XXVIIl, Pp.312 - 13.

.Ulj/ M.0.Joseph Neduiulcunnain: (1971), p.9.

JIMN.K.Jooos (1979), Ch.VIl, Pp.69-71, and Abrafiam Sidiax—y> (1971)

my

120/ Lt.fr.Dt)WEn Peiahkar to tlie Ifewan, dt.1Jth Aug,, 1900, Kottayam,
(Strictly conlidential), in CoF No0.7180. Gi\li(E)fe.

ilV See.C.p.Mathew aiid M.H.Thomass (19C7), Ch.7, p.70 and 'Statement of
the Oottayain Conference 1657' In OIS =9i ICIIA.

J82/V.Haf—am Aiya: (190"), Vol.ll, Ch.XI, p.445,

161/ See Table 1V. With r<ifereuce to rclifionj tixe Clirlstir.ns had a higher
percentage of literacy - 15.?% — than Hindus and Muhammedans who had
m 8.60 respectively. Moreover the "aluks of ICottayain
(36.070), Tiruv.alla (35-6?"), and Minachil (34.5%) which topped in male
literacy and Parui—, Kottayam and Changanacherry, whicli topped in female



were a].lJregions having mnsiderable Christian populatlonlf’\le n

V.Nagajn Aiya: (1906), Vol.Tl, Ch.VAS”pi'55, m ~

M J

JM/

[ » .

(I*

"i4

A J0>15599:

he*neglect of indigenous systems of education”- deliberately or ""
- created a”situation in other parts®of India? time .
when adequate number of “modern educational institutions have not come .
up, a severe lack ofV.educational*faoilitifB. Such a situation do not !’
existed in Travancore, considering the demand for education %
that eX|sted hereV — See.J.P.Naik and S"NurU|faII<#(I974) n n

K<

' JlM/’\)J ‘hi3was a point*of contention araon Byritjji Catholics mStl9tfiicent™»

_ well as "thir efforts to revert back to some of the a’e-
bid practices of Mtheir cpmiTninity were part 0 f‘a’\fgeneral awakening IN

18ii/ N.K"Jo'se, (1979), Ch.VI, Pp/72-73 -

iM/

jial/

n21/

122/

ip

194/

125/

m

/

Vi Awat» dt.21st April 1891 MQ>17Adl GAB(B)Ra "
C.P.Mathew and M.M.Thomasi (196?), Ch.v, p.47
BiiYfcme 4anual» (1915), Vol.lV, p.229.
T.K.Velu Pillais (1940), Vol.lIl, p.556.
T.C.Vargheses (1970), Oh,Il., p.35

S.Velu Pillait (1933)» Introdi’~tion, p.2.

Ibidj Appendix At ’The Royal iidiot of 1005 ME*.
Ibidi<Appendix fli 'The Royal Proolamation'. S
For details see K.S.Pandalai: (1912) m w

For a oompretienBlve diacussion of tlie Reforms and their eoonomio |mpI|-
cations, See T.0.Varghesei (1970)

8omU Zaohariah. (1976), p.XXX,, O.V.Cheriat.i (1973), Oh.l1V, p.355, and
K.P.Velaudhani (1981), Pp.6?-78. i

12 ™ T.c.vai—gheaei (1970),,0h.1l1l., HJeffryd (19?6), Oh.l1V., p.118
< N -t - i~ — , 0
12g/ V.Nagam Alya* (1884J,°ChJlV, Pp.157-58 i

PP-155-157 and Ch.VIIIl, Pp.187-186. As late as the
19thj,Cent"OMS Missionaries in Kottayam had to say the fdllowing in this
regard: " uggest the possibility that the Committee may have formed
wrong impresaiQnsrfrom the terms Parish and Dioceaa."The country ie not
. subdivided into Parishes as in England, but each”churcii has so many'. "% *a'
- families attached to it. ™The base aot of resiSihg at Kottayam does‘'not

e ———————— — . .- r,—-
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C.ott
L inuiftland - ‘Sep. of the Seo. CMS 1635" in ffiSJ&”"s

See Jos.p|Pulikun,-.elt (1979) s~d N.K.Jose™ (1977), Pp.144- 154,

‘A P.Wachew and M.K.Thomaa: (196j), Cli.Vl, p.7® ‘'m"a,

(193?), Ch.l. : 3o M ri
N aiallsh Hifil, Sohoola, four En—-Ush
.,chuo la arid f-ui \ernacvaa,r Schools. (1952), p.94.

(1974),.M il Seali (1968), Ch.l. p.20.,
at proTOting primexy education which w;s in tha policy rRoonmi- -
clai.nea."”due to i X ;

J.P.Naik a.id S.Kurulla}i; (1974)

VNtvijn Aiytu  (1906), Vol.B*, Ch.l, p.513,

IS to the Mala”all Memorial Movement of 189?, which Is “ener”~nv

xhe beginr.in, of org”ized polltii.ll aotlvity'LTthe 7

Reference
oon..dored to .n.*

203/ 'Malayan Memorial — Memorariduiii—, p.J, pa,9 in CSi' Mo. 17, (G.ID(B)te.
202/ , e
Sw itWelJdd «* oatlom3 8.u. l%lcatmnto ?nd. ,
now t teppened to eflectlvoly replace patronage and rslifions tests in
stl«r‘ion. to jobs in Englan- in the “Uh centu®r, is e xL ""rt;
Stfpren «otr—:arai 7.o0l.u.n:, rj,. 35-1. expx™lned in
m / He»l"6; KSA
i
m / V.Kagain Aiyr,: (1906), Tol.l., ch.vi, pttee “
1S, A=
r gy & sBRcoraa; (1935),
maly the Dov&, dt.Sth Peh.1894, S ~ ~ | i,

£/ Memo fr.Bewan to”Beads of Dewaii to Heads of Dupta., n.dt, and Lt fr
in GSP Nc:iSP4; GiO) (e)Rs/ 6l

m / 'Rtply Memorandwj’, p.22, in CST Vio.niAi GiOD(E)Rc.
~—'“ernraent Service a i*"""iber
Police Constables, Peons and Petty Officers were

t° educational qualifications. It

,000 posts existed for which no educational
Ho.19, October 1.

of inl+
left to\e'fillJd"»
wh; Altod tJiit |, T “1

quiall'ications uew 20
quiaxlications wert; fixed.H.Kuaarans (1976), Vol.TlI,
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T.K.Velu Pillais (1940), Vol.ll,.Ch.l1V, p.27t. For details see lbrahim
KunjisHI1975), Vol.!, 1, ———— —

See P.T.Chacko? (1945)>"P»74 (Quoting Sir 0,P« Ramaswami Aiyer).

Dewans like"Madhava Rao were trained in English educational institutions
in Madras,""dftthey were interested”®in.,the™spreati of modem education.
(See V.Nagajn™Aiyas (1906), Vol.I* Ch.VI.Pp,523~24 and Maharashtrians
(193 7)» P*87)s ~heir persoal®infcerest WEis certainly a factor in the
spread of edunafcloiinl dewlopmpnt, (See.University Coniraittee: (1925)

-y, myV;, - _
See Table XX, V] ALt
‘Endorsement’ by T.:~Ta Row, Bewan IJedunigolfim, 21st Aprri,«*'1891, pa.7.
in CSF No.1744*sGAD(e )Rs. n
'Meiiiora®|jn‘, p.l, Pa” No *17441 (iIAB(E)n3 7
For details see kMluinneSj (1977) * A

OrJder fi.DJB.No.fIM/l/r,ovt. dt.A"Trivandrum, 25th June, 1935, ‘Part A. ?
Tranpitional Orders', Recruitment Manu™j.. (1957), Pp%41"11

Ibid.

Ibid.

Lt.fr,John Lowe to Mactiiava Rao, at Neyyoor, 22tid Sept, 1865. in CSF No 155
GAD(E)fiGc R
R.Ramakrishnan Nair* (1973), Vol.l, NO.1., July ;
See C.J.Fulleri (197?6), Oh.1l, Pp.20-21, and Oh.VI.

\is waa a phenomenon oommon to all parts of India—Anil Seals put It aa

" from ancient tljnea the higher oaatss of India'fiad”teen the admj”istratora
and literati of their conmunities. Since higher education under the “S—r
British was primarily a course offering its pupils the”new qualifications \Y
now demanded for just those employments which were tra”litionally tlieirsf

the new elites moved \insweringly down these Iwc? (service8 and professiona)
avenues of advancement”, — (1968), Oh.IIl, p.115.

See J.Putherikfd.aiai (1977) and R.Jeffryi (1976), Ch.lV.

See M.P.Joseph: (1918)

Manhath Padmanabhani (1964).

CI:D*Natara’\ant (n.d), Oh.X, p.158, and H.JeffryJd (1976), Ch.l1V, Pp,139-rl141.
V.ljagam Aiya: (1906), Vol.ll, Ch.VIIl, p.34,

Lt.fr,P.Palpa to tne Dewan, dt.1Jth May7 1895i Ban”falore, iix CSF No.”" 14>
GAB(E)Bs. —
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r \ nd G.Lemenoierd (1978), and G.ftajendraru
(1974;, Ch.ITI

21~ V.wagam iiiyas (19vj6), Vol.11., Cn.'il, p.34, Table.

N/ ei'fort talceu by paTents in Kerala for sending their ohildren to school
hi,d been oominented upon, at a later date, as follows? '*he fajnily budget
show the willi:i*3nes8 on the part of parents to spend societimee more them
th, an afford, on the education of their cliiJdren.” Banking Report s
(l , Vol.ll., Gh.ll., p.16.

?AL/ E»K.KoNiarovs (1965), and Irfan Habibs (1975)

2—iVj TMs agreedient provided for (a) No duty to be levied by Govt, of
Imia on. |[200dB proviucfigl in the two States on theix import into British
Indian territory, (b) free tradc; between Travancore and Cochin (0) Tra—
vuncore to levy export duties not less than what was obtaining in British
Indie—, (d) the t\o states to adopt British Indian tariffs and rates of
liaport dutyj® etc. — For <ietailB see Trade Conventiong (1927). and Enauirv
Coranittees (1952), Ch.VIIl, Pp.88-009.

The total value of exports froiD TraVctncore increased from Hs.3,544,653 to
fis*7,276,200 between 1861-62 and 1868-69, See V.Nagani Alya: (1906), Vol.lll,
Ch.XV, P.136. For further details see F.G.K.Panikar et al: (1977;, Ch.Il.

~2/ 137« "SA,, No.! KSA. A similar possibility in the case' Sri Lanka
whioh a]”o had pre—independence history of educational development of
creditable proportione, is indicated in Paul Tseiaan* (1980), Vol.VIII,
I'lo.3, March, P.238

Seald (196'8), Ch,l, p.17.

2 ~ ~or det ils of Travancore's seiilement pattern see. P.Karasimha AiyerJ
(193B)> and P.Nai‘asimlia Aiyer™ (1./30)

S.4n literacy the Cr’stes and coimiiunities descended more or less in the'
same order as their position in soci®il heirarchy, as the following table
will shows
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Jic~hgn”ore > 1901 " om
(Literates per 1000)
Name of Commmiity Males Feinalea
~aelane 761.3 662,5
Brahmlna 691.7 90,3,
I iMalayaia Brahniiua 662.6 - 191.4
Jgnbalavasis 576.2 156.4
] ) —f—— H*—
itCanians
57 .- r
Konkanies* ;-i*'l *> '490.5
m' T el 1\FLD w4348 1 - 51.4»
_ m--—-ms
———————————— | |
Native Chrift:3tr. »fPf
'(Sourcei — V.Nagara Aiy? .IfP="1,,'Toi.ll, ,Ch.VII, p.
Zi™Md a deaor. p'b"6'i —otion betweenteducation and the development of
n an Innovatir—fj,u l*r © sf.endJohn VaizeyT”and Michael Bebeanvalss

(196i) ‘.
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