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INTRODUCTION



Karnataka Education Sector Study 
Sub Sector: Teacher Education

Overview o f the study:

Karnataka has made considerable progress in access, enrolment and 

equity dimensions in education in the last decade, yet there are certain issues 

like not completely attaining the Universalisation o f elementary education, 

inadequate measures taken for pre school education, out of school children 

nearing a million m the age group o f 6-11 years, poor quality o f teaching and 

others These burning issues necessitate the need for expansion, restructuring 

and raising the quality o f  education system both to support and to shape the 

future economic and social development of the state It is a matter o f great 

satisfaction that sirrce 1995 the Government o f Karnataka has taken detailed 

review o f several aspects o f  education sector especially from the point of view 

o f  achieving Universalisation o f elementary^ education, (IJEE) and augmenting 

the District Primary Education Programme (DPEP) project as well to improve 

Primary Education in general It is again a very happy turn of events that 

Government o f  Karnataka has taken up seriously the study o f  Education Sector 

especially apportioning Teacher-Educiition as an independent sub-sector 

alongwith the other subsectors o f primary, secondary, tertiary, technical and 

management education

There is a consensus â mc7ng pol^.y, n -̂^kf'r  ̂ apd,e4’icrtq"^s,^.h?t cnc o"' 

the biggest challenges o f  the 21** century is to confront the (trade-oft) 

(negotiations) between teacher quantity and teacher quality. The best o f plans 

and programmes in the education system would remain a conceptual 

framework unless “teacher” takes heart and transact curriculum in the right 

way The challenge for educators and policy makers is that the twin pressures 

o f quantity and quality if left to their own devices, are at odds with one 

another



Both the number and quality can be enhanced by impioving teacher 

preparation for teaching as well as continue Teacher Education as an in-service 

programme This study on l  eachcr Education takes cognisance o f Teacher 

Education in Karnataka that exists, at Pre-primary, Primary and Secondary 

levels and analyse the pattern of development of teacher Education and 

governance by Govemment o f Karnataka Teacher education mcludes both 

pre-service teacher training and in-ser\ ice teacher training This would cover 

the aided and unaided teacher-traininu institutions also in Karnataka Tfic 

emphasis o f  the study has been on the infrastructure aspects, process o f teacher 

education, eligibility requirements, the need and demand for trained teachers, 

and outcom e o f such teacher education programs. The study would lead on to 

identify the gaps in the teacher education sector and hence evolve indicators 

for improvement o f  quality The relevance o f Teacher Education at different 

levels, the professionalism developed in and through Teacher Education and 

financial implications, therefore, forms the focus o f  this study

Broadly the sub-sector study should seek to answer the following 
questions

1 What goals (vision) were in view for teacher education in the past and present

2. Does the supply of teachers for different levels matdi with current and projected 
requirements (including increases m enrolment.)

3 What measures need to be taken up m order to improve teacher pr^araticm and 
In-service teacher education.

4. How can the institutional capacity of teacher training institutions be strengthened 
in order to improve teacher expertise'

These broad questions were later tbrmulated into specific tasks for the study team

The specific task o f  the study was procuring the data available from 

different Govemment bodies like DSERT, NCTE, and CPI’s offices and all 

documented source data, research studies that have been made.



In additiom to this, a questionnaire was floated to gather the current (2001) 

opinion o f Teacher Educators, Teachers and Head masters at different stages o f 

education All these data were analysed and used to realise the specific 

objectives snoted below

Specific Objectives of the study

1 To idefitify the gaps in Teacher Education al all levels in tenns of'a) job 
requirement b) cumcuiar and Irainnig mput c) modes of assessment

2 Fo crickally examine thecuirent practices m cligibilil\ to become teacher 
educat<or, curriculum at different levels, duration of the course, nexus 
between teacher education programme and the schools man power 
adequacy and Schemes o f [’.valuation

^ lo  drcaw implications from previous researches and certain centrally
sponsored schemes for Teacher Rducation in Karnataka

4 To study the linkages among the teacher training institutions and 
supportive organisatiot\s in terms o f mechanism and effectiveness

5 T o study the in-senace programs for professional dexelopment in terms o f 
a) nature o f the programme b) nature o f follow up c) coverage o f teachei s 
and d) role o f teacher training institutions and Govl

6 To review the role and potential o f private sector in teacher education

7. 1 o evolve the consensus of teacher educators for their professional growth

8 7o  suggest ways of integrating state and central policies,goals and 
measures

9 T o reformulate Goals, and vision statements for Teacher Education at four 
levels viz Nursery^ primary, sec<mdaiy and university in the light o f 
current focus on universalisation of elementary' education and potentials of 
New Technology

Methodology;

Data a>llected from the sources authentic like (i)DSERT, NCFE, 

Colleges o f Education, Teacher Training Institutes and D IET’s in the form o f 

Documented Reports and Research studies, (ii) The high lights o f  National 

and State Commission and Policy reports from MHRD, NIEPA/ INTERNET



(iii) Extensive face to face interaction with the four levels o f teacher educators. 

principals/superintendents (iv) Q uestionnaires to tap opinion o f experts, 

principals, trainers, newly recruited teachers (elemenlary and Secondary) (v ) 

Discussion groups were set up and interaction through ‘cliaT on ‘In terne t’ 

with sc\eral eminent professors of education in Karnataka So methodolog> i' 

documentationai analysis, combined with (phenomenological approach) field 

study resulting in formulating indicators foi improvement ot teacher education

The data so obtained was analysed and discussed with team members 

Results o f analysis and study is reported under the following sections

Section 1: Teacher Education in Karnataka Growth of Institutions 

Section 2: Demand - supply o f Teachers in Karnataka 

Section 3 In-service teacher training at different levels of Teacher 

Education

Section 4: Teacher Education Cuniculum; Quality and concerns 

Section 5: Cost of Teacher Education

Section 6: Summary o f  findings and critical analysis of the study 

Section 7: Future possibilities - suggestions

Since the study has quantitative and qualitative data analysed 

indicators/outcomes o f the study are ideational, possibilities and has the scope 

to be suggestive and not prescriptive



Structure of Education System in Karnataka
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Educational Structure in Karnataka
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Section 1

Teacher Educalion in Karnataka 
Structure, growth, concerns, achievements and gaps



Section I:

Teacher Education in Karnataka -  structure, growth, concerns, 
achievem ents and gaps

‘Teachers’ have enjoyed a prestigious position in this great land of 

ours, A teacher was a scholar, with a commitment to bring up the aspiring 

student by dispelling the dailcness of ignorance o f not only knowledge but 

helping him to live a life o f esteem also Episteniologically guru connotes 

this (iu-K aro  andhakarascha R V  Karaha tannivarlhathe. From this high 

pedestal the teachers m the past six seven decades have descended down 

gradually to  the narrow role of parrot teachmg (course completion and 

certificate despatching) business What a steep fall and great concern it brings 

about! NPF" (1986) records with concern that ''the status o f teachers has had a 

direct bearing in the quality o f education and many o f the ills o f the latter can 

be ascribed to the indifferent manner in which socieiv has looked upon the 

teacher and the manner in which many teachers have performed theii 

functions The reasons for this state of affairs are many the isolation with 

which teachers work, the phenomenal expansion o f educational system, 

lowering standards of teacher preparation, changing value system, not 

coping with tremendous growth of information energy and so on” NPE places 

complete tnist in teaching community The policy calls for a substantial 

improvement in the conditions o f work and the quality o f teacher education 

besides emphasises the teachers’ accountability -  to the pupils, their 

parents, the community and to their own profession. Since 1986 onwards 

the subsequent commissions (4 o f them) have been suggesting reforms in the 

field o f teacher education and has brought out many changes in the 

organisational and administrative pattern o f  fljnctioning The time chart gives 

an overview o f the changes from pre-independence to date



Growth chart of significant events in the Teacher Education in India
(1880-2001)

Concepts / Themes Events

Teacher Education with vision 2001

Empowerment o f teachers 2000 N( i r  priorities. UGC governance

Teacher care and DPfP 1998 IJf iC scale

UF:H-I')P}'P Intervention 1995 FSri) NCM: (Regulalorv)

Learning without tears- UfiF 199̂ \ a s h p a l  ro n im i t te o .  Education 
act,

Preservice-ln-service go hand in 1992 Re\ ision o f  NPH
hand
Massive Teacher training 19<)1 K)A and PMOSr

Teachei Education is a continuous 1986 NPt POA (draO)
process
Teacher education programme l980~-> Satellite instructional television
priority
Teacher education focussed-values *4“ -1977

education
Ishwar Bhai Patel commission

o fIdentification 
deficiencies
National system o f  Eiducation 

B T/B.Ed colleges 

Anglo Indian influence

Teachep^ l% 4-66 Kothan Commission report

l947~59-> Basic Education of Mahatma 
: Gandhi Nai taleem prashikshah

1 ^ 3 9 ^  Formal pedagogical training

1861 East India Coniplany (normal
I860 schools)

One can cieariv see the complex situations and political inter\'entions 

(implied by dates) has clashed education Consequent to these mixing up of 

values o f education more so teacher education, has remained from a long time 

only at information level and as a license/certification level rather than soaring 

to capacity building or human resource development levels But the nation has 

put forth continuous efforts in the sector of teacher education

8



The consolidated table of highlights o f the f iv e  year p lans  throw light 

on the trends that strengthened perspective o f  teacher education and periods of 

no substantial growth and growth

Table 1.1 showing Emphasis on Teacher Education in Five Year plans

Plan Major Recommendations
First Five Year Plan 
(1951-1956)

Second Five Year Plan 
(1956-61)

Third Five Year Plan 
(1961-1966)

I’ourth Five Year Plan 
(1969-1974)

Training o f teachers especially women 
teachers tor basic schools required 
Improvement in pav scales of' teachers 
recommended
Teachers to handle more than one class 
Selection o f teachers will give due
weightagc to the profession in the teacher 
Massive in~seivice training 
Training for basic teachers through
semmars lefresher courses and in-service 
traming to be organised I xtension services 
began
I raining of secondary teachers for
vocational courses
Number of teachers has lisen fviiiti 7 
lakhs at 1 five year plan to 10 24 lakhs in
1955-56
Trained teachers foi basic and other schools 
to be given orientation courses 
Training for elementary school teacher s is 
proposed to be extended by 2 years with a 
view to improve teaching skills 
Pre-service teacher education to be re 
organised at the secondar y level 
Number o f training colleges increased 
CKtension centers were provided for in 
service trainijig in 54 se l^ ted  colleges

I Considerable expansion o f teacher training 
facilities but yet massive lot o f untrained 
teachers were found

I Facilities for additional requirements, 
expansion o f  training colleges was given 

I. To reduce backlog correspondence courses 
were provided 

\ In-service training in mathematics and 
science emphasis 

> Funds placed at UGC and focus on
im proving secondary teacher training with



Coordinating effoils ol'NCERT and Slate 
Institutes o f Education

Fifth Five Year Plan 
(1974-79)

Sixth I ive Year Plan 
(1980-1985)

Seventh 1 i \e  Year Plan 
(1985-1990)

Fighth Five Year Plan 
(1992-1997)

Ninth Five Year Plan 
(1998-2003)

Expansion of educational facilities for 
teachers - provision for a.)-cunicuiai, work 
experience and strenythening o f educational 
institutions

t-

1 The concept t)f learning and tievelopinent 
through joyful actis ities across age groups 
suggested

2 Pre-service and in sei vice training ol 
t e a ^ m  Jn ̂ 1 l^ u h  ec t s j)rornoi[ed_
Training o f teachers will include apart from 
pedagogy the use ot rnass media, science 
and technolog\

2 Mobilisation ol community resources
3 Special emphasis on teaching methods, non- 

foimal approaches tbcus on training first 
generation learners

4 National Policv of Education (1986) and
___ orientation _________ ____
1 Teacher education - standards by NC FE 

regulations, statutor> powers accorded
2 Schemes o f Dii i <; rt s. jasi: s - beginning to 

establish
3 Open universities OBB launched ____
I . NCTE to regulate and give academic

strength to teacher education
2 UEE to be achieved and given top piiority
3 In-service teacher education for primary 

school teachers
4 Technology based curriculum, materials
5 Value orientation at all levels

f-ierspeclive m Teacher Educar. /K '

A study o f the Five year plan periods, recommendations, clearly revea! 

that, the monitoring system has shown its inability to push the programmes as 

per the time plan. In every five year plan, we find enormous delay in reaching 

targets, new problem creep in and progress is not explicit. How to make things 

work with teacher education has been the concern Obviously the state and 

center being non concurrent, political changes and the dependence on



governments word order are the probable field forces that has caused slow progress 

A fresh force (wave) is induced at seventh plan penod especially with NPE (1Q86) 

and with a systemic approach and competitive zeal which has started functioning 

during eighth plan period is still current in the IX plan penod too. Time and Tide 

waits for no man. Concepts, understandings and happaiings have changed so fast 

with technological base Teacher education obviously has stayed back at certification 

level and is yet to keep pace with the pedagogical new dimensions, more so witli tlie 

professional developments The plane of thinking m this fast world of cyber space 

should be different and teacher education should grow in a broader more 

comprehensive horizon

Growth of Teacher Training Institutions in Karnataka

Karnataka has an impressive growth of Teacher training institutions only after 

independence and after the re-organisation of states and formation of vishalkarnataka 

during 1957 Teacher education has never attracted the persons with necessary 

scholarship, commitment and aptitude (professional zeal) It has had all along a low 

profile. Till 1^56, teacher training institutions of lower grade (TCL), (TCH) 

certificate higher, B Ed, CP Ed all put together were only 47 Among these Dhauvad 

has the recognition of starting very first Teacher Training Institute (present TCH) as 

early as 1857 that apart 2-3 government colleges in the erstwhile Mysore state 

Madras-Karnataka, and Mumbai-Kamataka existed here and there By 194849 and 

1957 58, 14 B.Ed colleges and 47 training institutions including Physical education 

courses were found It is during III five year plan period, a tendency to start more 

private colleges/institutions came into existence The government institutions at 

secondarv' training level even as on today are only 6 in number, one central 

government mn institution namely Regional Institute of Education (RIE) at Mysore 

and University college Dharwad is another making the total 8

The types of teacher training institutions are at varied levels Table beloŵ  

indicates nature of teacher training programmes prevailing, the nature of certificates 

they give and duration.

11



Table 1.2 shtgwing Types of Teacher Education courses* jjr^alent in Karnataka
No. Name

M Ed
(SecondaixTL^^^^^*^'®^)
M PEd

TCH
(Elementary T r.T rg)

NTTI (PPTI)

Eligibility

Pre-service after B Ed

Pre-service after BP.Ed

CP Ed 

BJ^Ed
L _

17

8̂”

R)'

10

u

12

13

14

15

B Ed

B E{T(ln~service)

B Scl^d/M  ScTeJ

B.Ed (H indi) 
Shikshak Snatak

KSOU, IGNOU
Mysore/Bangalore
University
Typing, shorthand, 
commerce training
Music

Drawing teadier training

I Ed for disabled

Preservice after PIJ

Presen ice after SSLC 

Preser\'ice after SSLC 

Preseivice after BA/B Sc

Degree/ 
Certificate

M Ed deg

M P~Ed̂

TCH-UG Certificate

Certificate NTTI 

Certificate 

Degree BP Ed

Preseivice after graduation Degree B Ed

in-service teachers tiiro'j Degree B Ed 
correspondancg
Preserv'ice after graduation 
(Residential at RIE Mysore)

Preservice after graduation 

Preserv'ice after PU

Degree B SC Ed' 
M Sc Ed

B Ed Degree 
Snathak certificate

: I ) u f  a  

 ̂ tion
1 l / 2 vrs

■i----  -
i| VI

2 VTŜ ' 

12 VTS

1 vr ”

I VT ^

il vr
. 4 ,

|2 ms
-------------------- -

14 VTS

4 -
!1 ST

Preserv'ice after graduation Degree 
Continuing tr Edn ,(open j 

(Jniversity)-Distance mc^e

M S

NTS

After SSLC

After SSLC

After SSLC

Preservice / Inservice

I \T

iTr

iTiI Eid certificate

• Courses that act as license to enter teaching fraternity

A glance at the table 12 reveals that the government o f Karnataka is 

conducting degree courses, certificate courses, diploma foi teachers o f Pre- 

primary, Pnmary^ Secondary, Physical education, i^ance, Drawing. 

Commercial skills especially Typing and Hindi medium, teachers at both 

Elementary and Secondary levels Among these courses the certificate courses 

in dance, music, art, drawing, typing and pre-school training and integrated 

education for disabled are recognised by Government and certificates are 

issued by Department o f Education but only private organisations run the 

course. Course content is prescribed by Depanmeni o f Education



Table 1.3 :Distribution of Training Institutions in Districtwise and IVIanagementwise in Karnataka (NCTE (recognised)

Code Districts B.Ed ' B Kd Hind! Shik ! JT! !

; 1
B R E d  1 CP.Ed !

j
Hindi | NTTl 

Shikshak j
lED* j

Gri 
T o t!j

G A U T C  1 A ! li! T G A I U  ̂ T G  jA.j li T G A  U T G  1 A u T  1 G A U  T G A u T
1Hiigulkoi 1 0 1 2 0 o! o! 0 \ i! o! 2 Oj 0; 1 I 0 0 2 2 0 0 0 0| 0 0 0 0 0 0 0 0 7
2 Ikingulurc 6 () 12 Oj Ol li 1 I 7 12! 20 1 O' 0 1 0 li 0 I 0 0 4 4 0 ol 4| 4 0 0 3 3 46j
3 Bangalore Rural 0 0 0 0| o! o! 0 1 0 4| 5 0 ()! 0 0 0 oj 1 1 0 {) 0 0 0 0 0 0 0 0 01 0 6
4 Bclgaum 0 4 5| Oj oj li 1 5 3i l i 0 of I i 0 11 Ij 2 0 0 1 1 0 0 0 0 0 0 0 0 21
5 licllar^ 2 0 2! ()| ()! 0 0 1( 2 0| 3 0 ol 1 1 0 o! i! 1 0! 0 i 1 0 0 0 0 0 0 0 0 8
6 Hidar ()| 0 2 2! Oi ()1 0 ... . .  j. 0 0 l| 0 ol 0 0 0 oj 3 3 0 0 I i 0 0 0 0 0 0 0 0 8
7 Bijapur 0| 0 1 ii ()| 1 1 li -( 

*-1 0| 4 0 ol 0 0 0 o! 2 2 0 0 0 0 0 0 0 0 0 0 i 1 9
S Chainarajnagar Oj 0 0 1)1 Oj o! 0 01 0[ 0 H u 0 o! 0 0 0 ot 1 I 0 0 0 0 0 0 0 0 0 0 0 0 2
9 Chikkaniangalur ()l i 0 il Oj i)l 0 Oj !j 0 0| I 0 f)l 0 0 0 ol 0 0 0 0 0 0 0 0 0 0 0 0 0 0 2
10 C’liitradurga ii 0 i 2l 0| 1)1 f) 0| 2j 2 0| 4 ol ! i 0 ol 4 4 01 0 i i 0 0 0 0 0 0 0 0 I2 I
11 C'oor̂ ; ' Oj 0 1 ii i'lj ()i 0 \)| !| 0 2̂  ^1 o| ol 0 0 0 oi 0 ^ 0 ol 0 0 0 0 {) f) 0 0 0 ol 4|
12 1 )iiksliiiui Kaiinadii 1 {) 2i i'l oj 0 ot 2| 3 0! ,5 o| o| 0 0 0 0 1 s oj 0 ^ i 0 0 0 0 0 0 . ol 0 <>!
1.) 1 )avaiiagerc 2 1 3 (ij 0 0

1
0 i 0 0! ! 0 0 0 0 0 0 1 1 oj 0 I 1 0 0 0 0 0 0 o| 0 6

14 1 )hanvad * (J 2 3 0 0 i 1 2 4 21 8 {) 0 1 1 0 1 3 4 0 0 3 0 0 1 1 0 0 0! 0 21
1.'C'mdag 0 I i 0 0 0 {) 0 ! 0 1 {) 0 1 1 0 0 1 1 0 0 0 0 0 0 0 0 ot 0 0 0 4
16 (lulbarga 0 3 4 0 0 0 0 4 0 3 7 0 0 I I 0 0 0 0 0 0 0 0 0 0 I 1 0 0 0 0 13
17 I lasscui 2 2 4 0 0 0 0 1 0 4 0 0 1 1 0 0 1 0 0 3 3 0 0 0 0 0 0 0 0 13
18 } lavcri 0 0 ! i Oj 0 0 0 0 0 1 1 0 01 0 0 0 0 1 0 0 0 0 0 0 0 0 0 0 0 0 3
19 Kolar 0 (J 2 2 Oj 0 0 0 1 1 14 16 0 ol 1 I 1 0 3 0 0 1 1 0 0 0 0 0 0 0 0 23
20 Koppal 0 0 0 0 Oj 0 0 0 i 0 I 2 0 o! 0 0 0 0 0 0 0 1 1 0 0 01 0 0 0 0 0 3
21 Mandya 0 1 0 i Oj 0 0 0 1 1 1 5 0 ol 0 0 0 0 3 0 0 0 0 0 0 ol 0 0 0 0 0 9
22 M\sore* 2 3 2 7 Oj 0 1 1 2 4 1 7 0 ol 1 1 0 0 ll 1 1 0 0 1 0 0 3 ! 3 0 0 0 0 21
23 Raichur 0 0 1 i Ol i) 0 0 7 0 0 2 0 ol 0 0 0 0 3 0 0 1 1 0 0 ol 0 0 0 1 1 8
24 Shimoga 0 1 1 2 01 0 0 0 2 1 0 3 0 0 0 0 0 0 1 0 0 4 4 0 0 ll 1 0 0 0 0 11
25 Tumkur 0 1 4 5 Oj 0 0 0 2 4 1 7 0 0 0 0 0 0 1 oj 0 4 4 0 0 1 1 0 0 0 0 18
26 Udupi 0 1 (,) I 01 0 0 0 i 1 0 2 0 0 0 0 0 0 0 0 0 0 0 0 0 0 I 1 0 0 0 0 4
27 Uttara Kannada 0 1 ! 7 0| 0 0 0 1 I 0 2 0 0 0 0 0 0 3 3 0 0 0 0 0 0 0 0 0 0 0 0 7

Total 8 22 37 67 0| 0 5 5 37 40 52 129 1 0 10 n 1 3 37 41 1| 0 27 28 0 0 12 12 0 0 5 5 298

G '“  (iovem m en t, A=Aided, L’̂ L uaided, T -T o ta l
B.Ed- 1 central Govt RIE, Mysore & 1 University College. Dharwad

*IE D  rccoEnised DSERT 13:



The distribution o f teacher education institutions in Karnataka in 

districtwise and managementwise enables to draw several implications in 

Table 1.3. Implications drawn from table 1.3:

• All the districts have teacher education institutions in one or other levels o f 
teacher training

• Chamarajnagar, Chikkamagalur, Haveri and Koppal are having lowest 
number o f institutions

• Every district has at least one government TTl (Primary Education) 
e.Kcepting Chamarajnagar, Gadag and Haveri

• I here are more number o f teacher training institutions at primary level 
( rCH) than other levels

This is the picture o f existing spread of teacher education in Karnataka 

(2000-2001) rhe same table can be summarised managementwise as in table 

1 3(a)

Table 1.3 (a) showiog Distribution of Teacher education Institutions in Karnataka -

Institutions G A U T

BEd 6+2 22 37
B.Ed (Hindi Shikshak) 0 0 05j 05
BPEd 1 0 " 10

-
11

CPEd ! 1
■ ■ 3 1 41

TCH (DIET) 37 40" >2 129
Hindi Shikshak I 0 27 28
NTTI 0 Q - 12 12
lED 0 .  0 05 05
Total 48 65 185 298

(G = (un'ernment, A = A ided  i = l  naideJ, r^Total)

DGovt '

□  Aided

□  Unatd i

Qpre pii 

Dete 

Qsec 

Bphyscal

14:



Distribution of '(’E l’s in Karnataka

Cio\!
Aided 9

I^Ed T£H  NTTI



Pre-School Teacher rraining Programme:

Training of teachers for the Nursery and Pre-school training programme is in 

vogue from a long time. The general trend of running such training programmes for 

the Nursery and Kinder garten teacher has been the responsibility of the Non 

Government Organisations than Government InstituticMis Prof M.V Gopalaswamy, 

Professor of Psychology was the first person to ha\ e started Shishu Vijar at Mysore in 

early 1030’s Ever since Mahila Seva Samajas or Missionaries are running preschool 

classes (shishu vihar or nursery schools) Each of these organisations follow slightly 

different approaches in training teachers and govenuiieiit has the certification for Pre 

PnmaiA Teacher Training Programme (PP r f  l M l  I)

There are 12 recognised institutions conducting PPTTI certification course 

Besides number of institutions giving Montessori Teacher I raining or Pre school 

Teacher Training programmes. Tlie r«:ognised institutions are provisionally given 

recognition by the NCTE NCTE has laid down norms for early childhood care of 

education which mcUides the care of mothers and handicapped children The centers / 

institutions meeting the requirem^its of NPE{ 1986) or norms of NCTE are yet to start 

at this level T îe Government of Karnataka however is continuing same old syllabus 

for PTTI / NTTi certificates and no structured programmes are offered even after 1^86 

(NPE) and 1991 (POA). TTie NGO’s have addressed to tins issue and many of the 

chnstian missionaries give trainmg to the teachers before absorbing them as trainers at 

pre school stage Hymamshu Jyothi Peetha of Bangalore are miming Montessori 

Teacher training for pre pnmary teachers on technical lines, so also Christian 

missionaries Many of these institutions train teachers in English medium Teachers 

aie absorbed quickly in Pnvate unaided schools

Table showing Level wbe Pre school Tr. Training Instl, in Kaniataka 
Institutioas G A IJ T

NTTI 0 0 12 12
(O^ (iovermmeiO, i~4UetL V^lnaided, T^TMal)

The Table 1.3 reveals that the NTTI is in practice only in Bangalore, 

Dharwad, Gulbarga, Mysore, Shimoga, Tumkur and Udupi.
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Pre-school teacher training has not been taken up seriously since no 

certification requirements are insisted upon to be a teacher at pre-priniar\ 

school At this level teacher training for early childhood care and education ol 

children is needed but in Karnataka only a centrally sponsored training foj 

disabled children is launched

I.E.D. Teacher Training Programme:
The number o f fraininu institutions under IBD in Karnataka are 5

They are

JSS Sahana, Bangalore 
Seva-in-Action, Bangalore 
D L T B, Bangalore 
ARD, Gangavathi 
SJGN'SS, Gulledagudda, Bijapur

The integrated education for disabled children has been on the focus 

only after NPT in 1986 in semi structured form. The goal o f universalisation 

o f Primary Education and access to every child for education does include 

children with disabilities too After the Kothari Commission report (1965) the 

analysis o f  children in the age group o f 6-14" years (the school going age), 

reveal as much as 2-3% o f  them are suffering from one or the other disability 

(may be HI, VI, LD, MR, CP). Government o f Karnataka concurrent with 

constitutional provisions is committed to educate all children o f 5" years and 

above including these special children and put them to the mainstream 

Realising this responsibility, the Governmenl o f Karnataka has accepted the 

centrally sponsored scheme under the Ministry o f HRD, since it fetches lOO'̂  o 

grants for implementation after 1989 integrated Education for the Disabled 

Children (lED) existed in Karnataka since 1974 under Social Welfare 

Department . Since 1984 Department o f Public Instruction has taken over 

from Social welfare board Karnataka government continued its 

encouragement to voluntary efforts for education o f the disabled children in 

every way in special schools
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Since 1991 the education o f specially disabled were not systematically 

cared They were at the mercy o f  voluntary NGO’s. The government of 

Karnataka issues an order in 199! for the enrolment o f disabled children in 

regular schools In 1989, three training institutions (Seva in Action, JSS 

Sahana, DL) were recognised by the government o f conduct one year Multi 

category teachers training course in I ED and nearly about 600-700 Resource 

teachers have been trained for that year Preparation o f the general education 

svstem for meeting the needs o f children with special needs demand 

adequately prepared Man power. It implies,that all general teachers need to be 

oriented in responding to educational needs o f these children These teachers 

will be supported by special teachers particularly to meet unique needs o f 

disabled children with advances in training technology it is now possible to 

train persons better and more effectively Multi category special teacher is a 

link in the chain o f man power category to the educational needs o f disabled

children It can be conceptually perceived as training requirements at 4 levels

Level 1 - All general teachers have special education m pait

Level 2 Special training at a higher level foi one teacher in one to two
adjacent primary schools

Level 3 - Training is for the multi category special teacher who serves a 
cluster o f 6-10 primary schools written a walking distance 

Level 4 ~ At the block level, single disability specialist teacher constitute the 
fourth level. This input makes the area self-sufTicient in man 
powei

The following tables indicate 1 otal numbei o f schools and teachers 

benefited by this programme between 1998 99 till dale.

Table \A  showing No.of Schools and Resource Teachers under lED scheme 
Year No. of schools No. of Resource Persons

1998-99 1174 553
1999-2000 2384 938
2000-01 2415 989
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One can clearly see that the needs o f special children are taken care of 

in somewhat serious manner only after 1998-9^

O bjectives of I FID

The important objectives of lED Scheme are

1 To visualize special education for disabled children as a component of 
general education followmg the concept of children with special needs

2 To describe the range o f educational provision for children with special 
needs

V To identify the children with special needs and assist su( h children lo 
specify unique needs arising out o f different disabilities

4 To use curriculum and evaluation principles to adjust adopt curriculum, 
instructional material and methods to make them responsive to the needs 
of the children with special needs

5 To work with general teachers to make educational progiammes 
responsive to the needs o f children with special needs

(y To provide unique curriculum required for meeting special needs o f 
children (for blind and deaf) in a cluster of primary schools.

7 fo use special learning-teaching aids required for children with special 
needs and guide general teachers in the use of these aids

8 l o work with parents o f children with special needs for supporting their 
unique needs o f  such children

9 To mobilise support from relevant agencies in the area to meet special 
needs o f children

10 To develop and maintain a resource center room for a cluster o f primary 
schools served by him and ensure supply o f direct services form the 
resource center NTTI. SSLC, TCH, PUC, B Ed and

I 1 To help general teachers to keep special aids and equipment in functional 
use

Present status of training for special children:

From 1994, DSERT started in-service training programmes in IFD for 

in-service regarding primary school teachers and later started Master trainers 

tiaining programme for DIET lecturers. The DIET in term started the 42 days 

training programmes in lED for in-ser\ ice regular pr imary school teachers in
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DIET with the help o f  NGO’s. The table shows at least 5 categories o f children 

attended to through the lED scheme.

Table 1.5 showing No.of Children under lEDC  Scheme
Category 99-2000 2000-01

HI 2139 2706
VI 1515 2180
MR 1935 2417
OPH 3455 4344
LD 418 I7Q

Total 9462 11826

Inspite of better involvement of DIE-TS and NGO's hardly 10.000 

disabled children are taken care from among 89,00 children disabled and more 

betw'een 7-14 age group school going children in Karnataka Is not this 

sufficient evidence to show the urgent need to train teachers for the disabled 

and help

Other than multi category lED training programmes single category 

training programmes are available at respective National institutes

1 NIHH National Institute for the Hearing Handicapped offers one year 
B Ed and D Ed with regard to education of the Hearing handicapped

2 NIMH at Secunderabad offers one year B.Ed and D Ed in the field of 
teacher training for mental impairment

3 NLVH - for visually handicapped at Dehra Dun offers similar courses

4 There is another National Institute at Calcutta catering to

5 RCI The Rehabilitation council o f India is also offenng training course 
They are also offering one month bridge course

Analysis and suggestions

The 42 days in-service training given to primary school teachers is a 

step towards implementation of integrated education This has helped to create 

awareness among the teaching community in all districts However, a lot more 

needs to be done
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Inadequacies o f  pre-prim ary Teacher training

1 Pre-Primar>' teacher training is not mandator> to run nursery school or 
work

2 Pre primary teacher training is more theoretical rather than functional

3 Early child hood care component is not included in the training
p rogram m e

4 ir.D programme does not give m-dcpth knowledge about the various 
disabilities

5 Practical experiences with children is ml as the duration is ver\ shod 
Mere visit to  schools will not enable the trainees to teach disabled children

6 As a continuation o f the implementation of lED in Karnataka. District 
Primary Education Pr ogramme (DPEP ),undertook the task o f  reviewing the 
current status o f lED in 1998 The study revealed that:

(a) The current 42 days training in lED for teachers had to be restmctured 
giving more emphasis on practicals

(b) 1 he current master trainers training in lED had to be strengthened by 
developing a training manual with a resource for the master trainers

(c) All primary school teachers had to undergo a short term training rn 
lED

(d) A detail plan o f action for implementation o f lED in DPEP districts 
has to be proposed

7 Since it is skill based development programme, time allotted for skill 
development is inadequate,)for example identification and referral
services).

8 There is no provision for development or utilization o f low cost learning 
materials for special children, and then proper use

9 The main handicap is non-availability of teaching / learning materials in 
kannada

10 Non availability o f hand books for teachers on all handicaps and learning 
disability, basic in for media about the disabilities Nature of teaching 
learning methods and tied out success gap methods, resource centers where 
special aids and equipment are available

Karnataka has several other institutions which conducts In-service 

programmes and research projects
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Elementary Teacher Training:

TCH  Teachcr Training Institutions (TTI) in Karnataka cater to the 

F^lementary / Primary teacher preparation They are popularly known as T T l’s 

producing professionals for primary schools These TTI’s outnumber other 

levels o f  teacher training in Karnataka

Table showing Lcf«l wise Eienentar> Teacher 1 raining Insti., in Karnataka 
lostitutioiis G A IJ T

TCH (WET) . 7 40 52 129
(G= (hnvrnmemL i- iided, I ^ I naidetL I^iotaJ)

Table 1.3 clea^iy shows 129 such institutions (NC17i recognised) whetJ 

this study was undataken By the time study is completed Government 

intends starting anotlier 60-80 training institutions A dozen of them at least 

must have started ftinctioning Do we need so many institutions? Does it not 

speak o f marketing value'^ There are issues that require to be sorted out if 

‘quality’ and ‘standards’ are to be mamtained The following table shows 

districtwise distributiun of TCH trainmg institutions in Kainataka The graph 

shows gradual growth o f TCH training institutions

Y ea r 1890 1912- 1922- 1932 1942 19^2- 1962- 1972- 1982 1992

1911 1921 1931 1941 19S| \ 96 ] 1971 1981 1991 2000

N o " ”'”' ~ o f (M 06 ~ ^06
-  -

19 58 ' ' 77 ......... iH i u

Note: Out o f iotal 133 mfy 129 are twifgnised hy

i  shov,irso 1 i-hi C M  til

•Nu»nt>e!

Year
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Graphs indicates sudden increase o f  institutions in 60 's and 70 s in 

elenientai7  educatiKon. whereas at secondary teacher education level in 70’s and 

80 s there has beem an increase The nation during this period gave piiority to 

Teacher Educatioffi (Kothari Commission Report) and one can see the 

reflection o f this ira the state o f Karnataka It has also bearings in Ishvvara Bhai 

Patel’s report Certain districts o f Karnataka appear to be sensitive and have 

caught the importance and need for training teachers So one can fmd from 

table 1.3 Bangalore. Kolar, Tumkur, Belgaum, Dhaiwad and Mysore distiicls 

started number o f colleges and TTi ’s

rhe 1 CH institutions offer TCH certificate at the end o f 2 years Fhe 

eligibility requirement for entrance is a pass in PUC The experience says that 

there is tremendous rush to join TCH after the pay revision and large number 

o f teachers being recruited for primary schools on roster basis in the 

Government LPS and HPS since 1997-98 Table 13 distnctwise distribution 

reveals the uneven distribution o f TTI's Bangalore, Kolar, Belgaum districts 

have greater number of training institutions than others It is satisfying to note 

that every district has at least one TTI Fhere are 129 NCTE approved 

institutions in Karnataka. Out o f these 129 T T I’s 20 Cjovernment TTFs are 

upgraded as DIET’s These institutions have the additional responsibility o f  

conducting in-service programmes.

Table Rowing L o el wise Elementary Teacher Training Insti., in Karnataka___
^  n7» DIET District SI. No DIET District

D lE T .T n Bangalore DILT. rn .  Kudigc Kodagu
2 D IE T.n i Bangalore Rural 14 D IE T T II Kolar
3 D IE lV m Belgaum Ifi DIET, r n Mandya
4 D IE T.m Bellan 16 DIET, TTI Mysore
5 DIET. 1 11 Bidar 17 DIET. Yennarus Raichiu-
6 DIET. 1 11. llkal Bfjapur 18 DIET. TTI Shimoga
7 DIE7.rri Chikkatnagalur 19 DIET. TTI Tuinkur
8 DIET, TTI, Mangalore Dakshina Kannada 20 D IET, r n ,  K unita Utlara K annada

9 D IE T . TTI Da\anagere
10 D IETJ 11 Dharwad
11 DIET.ITI. Kam alapur Gulbarga
12 DIET. TTI Hassan
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The Government T T l’s and Aided TTFs are almost equal in number 

(28 6 and 31%). However, unaided institutions are more in number (40%), 

only at this level o f  teacher training government institutions are more and since 

DIET’S are also established as per the national policy, the teachers training 

programmes for primary school teacher has been well taken by Government of 

Karnataka Medium wise analysis of institutions show , the following table that 

niany as 71 3% o f T T l’s conduct courses in Kannada medium wheieas 10 

institutions have Hnglish as medium o f instructioti and very small percentage 

o f Urdu, Marathii and Telgu medium exist in Karnataka

1 able showing IMediumwi ê distribution of T( H Institution.s

Both Eng Kan Kan +lJr(l Urdu Marathi Tclgu
TCH Q 10 92 8 5 4 1

I  he adinission in every TTl is made through the Central Admission 

( ell where applications are pooled and distributed among all the institutions

Admission procedure followed  fo  avoid collection o f large amount of 

capitation fees and curb malpractices in the admission o f  TCH, the DSERT has 

opened a central admission cell at Department o f education One special 

officer is inchaige o f this cell with needed man power Eligibility requirement 

o f entry into TCH cx)urse (elementary ieachei training) is pass in II PI I or 

equivalent standard having studied anv two o f  the following languages 

English, Kannada, Hindi, Marathi, Urdu, T elgu and Sankrit Seats are allotted 

at two reservation 70 seats are reserved for candidates belonging to the 

following special groups
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1990 20<K)
20 10

5 10

0̂
0?

10 10
20 17
10 10

0.1

70

Procedural Details followed by CAC
(Extract fnun Application and ]>aU book -  Department of Public Instmctlons-Govcmment of Kamaiaka for

Tc:n
Allotment of Seats - TCH:

Out of the total number of Government seats, seventy seats are reserved for 
candidates belonging to vanous special groups specified below and tliey shall be filled 
m accordance witli existing rules

1 Spouse or Son or tlaugjUei of Defence 
f)ersonticl or Defence personnel 
iheinselvcs

2 Spouse or Son or dju^ter of Fv-
Sotv iceman oi Mx-Ser\icein<ji
llietnsel\es

3 (iandinadu Kannadiga
I Horanaiiu Kannadiga
5 \  C.C Cadas
6 Sports poison
7 Scoiils and Guides
X Candidates sponsored by Woniaj and

Child Development Department from 
out of a)rrectional institutions 

Total
After selecting 70 candidates as shown above, the remaining seats shall be 

filled on the basis of merit-cum-roster. 50% of the seats are allotted to Science

candidates and 50% to Arts candidates The following reservations are made for

various categories. The reservations are subject change as per Government Orders 

issued from time to time. General Merit- 50%, Scheduled Caste-15%, Scheduled Tribe- 

03%, Category 1-04%,Category 2A- 15%, Category 2B -04%, Categoiy 3A -04%, 

Category 3B- 05% If any of the seats reserved for categories as shown above are not 

filled due to non availability of eligible candidates, reservation to that extent shall stand 

reduced and shall be filled by General Merit candidates. A minimum of 50% of seats 

shall be filled by women candidates in each category. If sufficient number of women 

candidates are not available in any category, such seats shall be filled up by other men 

candidates in those categories As per rules enforce 3% of seats in each categoiy shall 

be reserved for physically handicapped candidates.

Intake:

In the TCH intake, gender equity is maintained in all tyjies o f 

institutions for 1997 Subjectwise weightage has not been even The fact 

reported in scoring 50% at least in science subjects at PUC are

small in i)ufl>ber Mostly they are arts students
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Table 1.7 showing Intake Lcvelwise and Genderwise
Yea T T I - I  Year TTI ~ II Year

Government Aided Unaided Government Aided Unaided

Male Fem Tot Male Fem Tot Male Fem Tot M ak Fem Tot Male Fem Tot Malt Fem Tot
1996
-97

1015 1162 2177 869 1230 2099 1947 1436 138 J 974 1096 2070 888 1314 2202 I960 1371 3331

%
Tot

46.62 53J8 100 41.40 58.60 100 57.55 42.45 100 47.05 52.95 100 40J3 59.67 100 58.84 41.16 IW

1997
-98

7.18 859 1597 928 1358 2286 1821 1519 3340 769 853 1622 921 1115 2238 1756 1509 3265

%
lot

46.21 53.79 100 40.59 59.41 100 5152 45.48 100 47.41 52.59 100 41.24 58-76 100 53.78 46.22 100

1998
-99

9M 1039 1990 968 1383 2351 1950 1395 1145 859 1032 1891 995 1141 2118 1834 1424 1258

%
Tot

il-^9 5X 21 100 41.17 58.83 100 58J0 41 70 iTmi 4̂5.73 ~100 4 ^ ^ 57T44’ 100 56 29 43.71 100

1 <)99 
-<)()

Mns.i 1 107 2160 630 876 1 506 720 594 1111 H)53 1 107 2160 610 ~720 T94 i l l  4

%
Tot

4 « !^ ^ 2 ^ 100 41.83 "^U7 100 54.79 45.21 KM) 48.75 51.25  ̂ 100 41.83 58.17 I0<1 54.79 45.21 100

It IS interesting to obser ve that ui aided and government institutions the intake 

of teachers male and female is balanced with an edge for female teachers wliereas in 

unaided institutions male teachers are absorbed more Tlie TC H course has generally 

fairiv qualified staff but the TPR of i:l2  is not maintained in every institution The 

National council of teacher education since its inception is playing a very important 

role and trying to imbibe this norm Table 1 8 shows the norms prescnbed by NCTE 

Recent evaluation study by Prof. A S Seetharam *(2000), in its draft r^o rt observes 

the inadequate staff pattern and functions of DIETs ITiere is scq^e for strengthening 

TTI staff and filling up the vacancies.

Mam^meiitwise Elemcatar> Training Institutions! in Karnataka 
Management TCH Hindi

Government 37 1
Aided 40 0
Unaided 52 27

G i a p l  i 4  u) E it-Mifi U.ii y V

I n s t f t u t i o n s

vj.JssLi TiaiiUlk.)

IT C H

IH in c ^

GowBrrmeff Aided Unaided
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It is clear from the above graph that the number of T i l 's  including 

CP Ed are adequate but managementwise more institutions base sprung up 

under “unaided” The only problem with such institutions is exploitation of 

teachers and quite often violating norms It is the experience ihat many of 

these tend to be commercial.

It is an unfortunate situation that many o f the unaided mstitutions are 

encouraged to start TTrs and Government gives permiSMon. where the 

'quality’ is not maintained.

Table shtmins the rank and qualifications of the Pnncipai and teacben. in LIcinentan
Designation

IVmcipal

Ixxiurcr i'or (tencral 
Subjcds (2)

I ^oturer 
Mdhodolog>
1 eaditng 
Subjects (50

of
Sdiool

I^ecturer in Educational 
Technology (1)

Instructor in Physical 
fLducation (1)

Instructor in Art, Music
it)

Essential
Rank; Reader Sr l^ecturer in a collcgc 
Qualifications
M.F.dM.A Education and tl\c  \cars 
teaching e,vpcrioice as lecturer

Rank; l ecturer in a ( ollege 
Qualiflrations
M Fd M A in Education

Rank: I-ecturer in a College 
Qualificadons
NI.Ed^M A in Education with a first dc-greo 
in tlie concerned subject and specialization 
in the concerned methodologj,' or M/VM.Sc 
m the concerned school subject with 
specialization in teaching the subject 
Rank; Leaurer in a C o l l i e  
Q ualilkatioas
M.Ed with specializati<Hi in Educational 
Tedmology or M.Ed in Educational 
Tedmclogj’
Rank; PG Teadier 
QualHlcatioiis 
B PF-dB PE
Rank; Secondary School I eadicr 
Qualifications
Degree in Art, Music arter higjia '-eamdaiK

W.Cnkshop Instnictor 
Instructor in Work 
Experience (1) 
Instructor in
Educational 
Technology (1)

IX’urablo 
Rank I’roi'essor 
Qualifications
.Master's degree i  -diool subjcct plus 
Mastei s degrtx- ir .ation vv ith five \cars 
teaching e.KpeJiaivi x. ihe rank of IcUura 
Rank: Rciidor 
Qualiflcatioas
\5 .V ,d \L \ W 1 and Nlasters
Degree in a relc'A'r. subject preferablv m 
Psychology S ooc o  
Rank; Reader 
Qualifications
M.Kd'M.A in : and Master s
degree in tlie -xirverned rele\aiit sdiool 
subject

Rank; l^ecturei in * College 
Qualifies tJons
Degree in Engineaing with special training 
in Mucational Technology

Rank: l^ u r e r  m * College 
Qualifications
M p.r.dM p.r
Rank: [.ectura ir 
Qualifications
Post (iradiia;:
Art .Music
Rank: I^duicf n’. « college 
Qualifications 
Degree in Engmeermg 
Rank; I^ecturer m » C o l l ie  
Qualifications 
l>egree in Computer science

- -'lleue

fcgrec Diploni.1 m

Rank; Secondary School 1 eadi«^
Quriificatiotts 
£>iploma in Engineering 
R i^ :  P.O. Teacher 
Qaatffkatiom
P.O. Diploma m Conq)uler saance 

Tedm ical Support Staff reqaired in Elementary ;
D esi^ation ; Librarian - One, Essential Qualifications - Diploma in I ibraiy Sciaic*?, Def naNe -  Qualifications 
I>egree in Library Science. e)q>erience in library automation,
library .Assistant - One. Essential Quahfications -Certificate m Library S a a ic e  i f  ojiii'-aloit. Desiiablc Two 
Qualifications Diploma in Librar>' Science 
.AdmlnisU-ative StafT requirai in Elementary:
ForOfTice Assistant, Accounts Assistant, Typist: Word processor Ksscjitial is (>iu; and IX>; ,ibk is I \vu ForO flkv 
,\ssistant F.ssenlial is Two and Desirable is Four
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Secondary Teacher Education:

The Secondary Teacher Training Programme began in Karnataka as 

B T. course as was in vogue in early 40’s at Bombay “Bachelor o f Teaching” 

got replaced as “Bachelor o f Education" I he B Ed training started in 1939 

with the rapid increase in the number of high schools a secondar>' teachers 

training college was established first in Belgaum the then Bombay-Karnataka 

area. Government sardar’s high school uas attached to it as demonstration oi 

practising school. On the same lines m Mvsore a college and another the 

Government Arts and Science college of Mangalore started a B f:d college 

separately with one Government high school attached Since then few private 

managements also began training teachers for high school The following 

graph and table shows the rate of growth of B Hd ( ol leges

Yearwise growth of B.Ed training colleges in Karnataka

Year
No.

19.'»9- 19-»8 1*149-1958 I 959- 1%8 1̂ ' ‘)-1‘>7S 197‘) 1‘)88 !989-19‘)S l‘>99-0(l
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The crucial year on mass teacher education or a boom of unaided 

teacher colleges and proliferation of it can be seen during 1979-1988 period, 

after which, there has been lesser number
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B Ed Hindi Shikshak colleges also came into existence There are 5 such 

colleges. In all there are 74 colleges o f education running secondarv teacher 

education course (B.Ed) out or which 6 are government. 22 are aided b> 

Government and 37+5 o f them are unaided institutions. The table 13 shows 

management wise distribution of schools.

Table showing Manasemenmist* B.Ed Training colleges in Karnataka

Institutions

B Ed
B Ed (Hindi Shiksnak) 
Total

c A 11 T
8 22 37 67
0 0 05 05

08 22 42 72

Govemrr>errt Aided U n a » d e d

B B  Ed 

■  Hindi

The B.Ed course has been in practice in different modes in Karnataka.

(1) Evening B.Ed course: To cater tt) the needs o f the back-log o f unstrained 

teachers in high schools especially unaided schools and graduate TCH 

trained primary school teachers who aspired to get higher training. 

Government permitted the universities to start evening B.Ed course with 

the same syllabi and examination with a change in duration from 1 year to

2 years.
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Since in-service teachers were attending this course, the timings suitable 

for them w as during evening after their school work and without prejudice 

to school work. From 1959 such courses were conducted in several 

teachers colleges and recently since 1997-98, the course was not permitted 

to be run by NCTE for want o f separate staff

(2) Correspondence B.Ed course: Mysore and Banglore univer«;ities ha\e

began correspondence courses in the distance mode with annual contact

programmes Untrained teachers who have been working as local

candidates with 5 years o f teaching experience are permitted to take up

3 Ed throufih correspondence This course also,met wjth lot o f criticisin 
or inaaquabies m feacning competence oiie to lack or supervision ana

practice teaching. However it is continuing presently at Mysore univ ersity

(3) Open University B.Ed Prognimme: The Indira Gandhi Open University 

(IGNOU) is an established National institution catering to the needs o f 

candidates who cannot attend to regular courses with tlill attendance 

IGNOU runs several courses among them is a 2 year B Ed programme to 

suit the in-service teachers or late decision makers (perhaps) Recently this 

distance mode o f  training has become popular and many IGNOU study 

centers are established in Karnataka 1 he feasibility effectiveness o f this 

programme needs to be evaluated Besides these B Ed vacation courses 

are run at Kamatak University, Dharwad

Intake

Ih e  central admission cell pools candidates and allot them on roster 

basis to different recognised institutions since 1994-95 onwards Every- college 

o f education is allotted on an average 80-100 students The eligibility include 

taking an entrance test.
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Procedural Details followed by CAC
(Eitract from Application and Data book -  Department of Public instruction -  Ck» emmcrit of Karnataka for

B.KD)

B.Ed
Procedure for selection and eligibility for B Ed is as follows Candidates must 

be graduates with B.A. or B.Sc and shall have studied any one of the language two of 

the three electives, specified below;Languages: English, Kannada, Hindi, Urdu,

Marathi, Sanskrit. Electives: Physics, Chemistry, Botany; Zoology, Mathematics. 

Historv’, Political Science, Sociology, Geography. Economics, English, Kannada, Hindi, 

Sanskrit, Urdu. Marathi Candidates have to study any two of the electives spetified 

for all the three years. Candidates who have studied in addition to language subject at 

least two elective subjects in their three year course of study in B A/B Sc, by appearing 

in one subject in the Univereity examinations for at least two ye îrs and in the prmcipal 

subject for all the 3 years. If there is any change of subject in any of the 3 year 

course of study, such candidates shall not be eligible for admission if B.Ed. Has to 

appear for tlie Common Entrance Examination conducted by Department Out of the 

total number of Government seats. Fifty two seats m  reserved for candidates belonging 

various details about CommcMi Entrance Examination
1 Spouse or Son or daughter of Defence 07

penwnnel or Defence personnel iJhemsdves
2 Spouse or Son or daugfito- of E.'c-SerMceman 08

or Ex-Serv icemen thertiselv e?.
Gam&nadu iCannadigs 05

4 Horanadu ivannadiga 05
5 NX.C. Cadets 08
6 N.S.S Volunteers 07
7 Sports person 12

Total 52
After selecting 52 candidates as shown above, the remaining seats shall be 

filled on the basis of merit-cum-roster 50% of the seats are allotted to Science 

candidates and 50% to Arts candidates Provided that in Science discipline Sixty 

percent of seats shall be filled by P C M candidates and forty percent by C B Z 

candidates. If sufficient number of candidates in any group namely P C M. or C.B Z 

are not available, such seats shall be filled by candidates of other group in that 

discipline The following reservations are made for vanous categories. The 

reservations are subject to change as per Government orders issued foim time to time 

General Merit - 50%, Scheduled Caste -15%, Scheduled Tribe-03%, Category 1-04%, 

Category 2A - 15%, CategOi^ 2B - 04%, Categor>' 3A - 04%, Category 3B -05%
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The central admission cell having followed the criteria described above 

since 1995 has streamlined the intake The following table gives an idea 

regarding the selection matrix It clearly shows that there are lesser female in 

B Ed intake The intake percent o f  female trainees in government institutions 

for B.Ed consistently from 1997 to 2000 has been below 41% The intake 

percent for aided and unaided also record the same kind o f low percent female 

admission

Year B.Ed

Government Aided Unaided
Male Fern Tot Male Fem Tot Male Fem Tot

1996-97 449 119 768 751 717 146K 2574 1420 J994

•/. 7 ot 58.46 41.54 100 51.16 48.84 100 6 l  45 35.55 100

1997-98 391 205 598 764 722 “i486 “  2627 1551 4178

% Tol 65.72 34.28 100 51.41 48.59 100 62.88 37.12 100

1998-99 384 216 600 1058 940 1998 2322 1268 1590

% Tot 64.00 36.00 too 52.95 47.05 100 64.68 35.31 100

1999-00 509 191 700 1114 461 1575 1177 598 1775

V.Tot 72.71 27.29 100 70.73 29.27 100 66J1 33.69 too

The number o f female application during 2000 is found to be 5563 

(Appendix I) and only 1250 seats are given for B.Ed for girls. This needs 

ftiither study In the TCH intake gender equity is maintained in all types o f 

institutions for 1997 Subjectwise weightages also are found to be uneven, 

even when 50-50 weightage for science and arts graduates/PUC studenis is 

sanctioned in the regulation. Analysing the need and demand o f teachers from 

the criterion o f demographic profile, enrolment at different stages, growth o f 

schools, normative teacher -  pupil ratio Attribution rates o f teachers, 

discussion is respect o f tiaining institution, their position, surfaces, some o f the 

inadequacies in gender intake and areawise intake Applications received 

before selection indicates ^ fnarpnai m number since last year but a

substantive number o f aspire to
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The establishment o f  National council o f teacher education has 

streamlined the infrastructural facilities and has been vigilant on teacher pupil 

ratio The 67 + 5(Hindi shikshak) colleges have been recognised as satisfactory 

by NCTE Recently, as per the POA o f  NPE (1986-92) 10 colleges among 

these 67 are upgraded as colleges o f Teacher education (CTF’s) They are 

given below

Table 1.9 showing CTE’s A  lASE in Karnataka

SI.N Name of the Institution District SIN Name of the Institution District

MBS College of Education Bangalore 6 Govt College of Edn, Belgaum

2 Vijaya Teachers College Bangalore 7 Govt College of Edn (CTE) Chitradurga

3 KottursN\'amy College of 
Edn

Bellary 8 College of Tr Edn Gulbarga

4 MLMS College o f Edn, Chickmagalur 9 Govt college of Education Mangalore

5 Govt.college of Education, 
Jamakhandi, Bija

Bagalkot 10 Govt College of Edn (CTE) Mysore

lASE

11 R V.Teacher's College Bangalore

The CTE’s have the additional function o f conducting the in-ser\Mce 

programmes. They are allotted money fix conducting the same Mediumwise 

distribution o f B.Ed colleges show that bilingual is popular

Table showing Mediumwue distribution of B.Ed

Botb Eng Kan Kjm+Urd Urdu IMarathi Telgu
B Ed 62 4 1

B Ed degree has become the basic essential to be teacher at High school 

as well as to become a teacher educator at primary teacher training level 

Special types o f  teacher training with central / state assistance are also 

fiinctioning in Karnataka. They also train teachers for secondary school 

Mention may be made o f the following;
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(1) RIE “  Regional Institute o f Education, Mvsore

The National Council o f Education Research and Training established for 

its extensive projects, functioning and trying out innovative programmes 4 

Regional centers in India: Karnataka has the good fortune of having RIE as a 

lead institution for teacher training at Mysore RIE was established during 

1%0-61 From the past 38-39 years this has been a lead institution providing 

academic support and guidance to many southern states including Karnataka 

They conduct Pre-service Teacher Fducatictri as well as In service Education 

The pre-service teacher education arc aflHiated to the Univeisity of Mysore 

The course they offer are B Sc Education ( 4 years 8 semester), B Ed 

(Secondary) (2 years 4 semester), M Ed (I lementary Educaiion) ~ (1 year

2 semester) This Institution is vibrant with several of the National level 

proactive researches and has been working with Karnataka State as well as 

other southern states in giving lead in realising the I'E l-, OBB, Capacity 

Building programme, DPEP Activity, extension Education Project, ERIC 

projects, SOFT monitoring special education, development of Audio cassettes 

and such other cunent issues in updating as well as training Master trainers and 

Resource persons The areas o f work and extension reach out o f this 

institution is vast but falls short o f coverage since it has a wide spectrum

(2) RIMSE: Ramakrishna Institute o f Moral and Spiritual Education, Mysore

Regional Institute o f Moral and Spiritual Education is a premier 

educational institution nm by the Ramakrishna Ashrania, My sot e, which is a 

branch o f  the well-known Ramakrishna Mission, Belur Math, Howrah, West 

Bengal. The Government o f India through their letter referred it abundantly 

clear that ^the proposed Institute should be established as an Ail India 

center for training teachers for imparting morel and spiritual courses as 

an essential ingredient of school and college education’'.
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Accordingly the Institute introduced the B Ed course in the vear 1974 with 

Moral and Spiritual Education ~ content and methodlogy as a compulsory 

subject Both the Central and State Governments have shown special interest 

in the course - appreciating its stress on value education -  and ha\e  helped the 

institute in various ways to come up to its present stature The University of 

Mysore granted affiliation to the Institute Recognising the mfrastnjcture 

facilities for imparting value education the Human Resources Development 

M inistiy of the Central Government has given fniancial assistance to the 

institute fot conducting youth programmes like national integiation camps. 

Yoga education and student retreats Besides the B Ed a)urse. the Institute has 

been conducting for the past twenty one years two month certificate courses - 

four times a year - in Moral and Spiritual Education for in-serv ice high school 

teachers and junior college teachers in Karnataka This course is entirely 

sponsored by the State goventmeni About 2800 teachers from different 

districts in Karnataka have undergone this course

All the courses conducted by the Institute are run on a no-profit basis 

Further, all the courses are residential and are meant for only men candidates 

The following are the details o f  a two semester B.Ed degree course under 

RJMSE Scheme. Some o f  the salient features o f this course are

■ Two school subjects with content-cum-methodology are offered to the 
candidates

■ Moral and Spintual Education (including methodology) to be a compulsory 
specialization subject in the course

■ Considering that the institute has been otTering other value education 
programmes besides the B.Ed course, there has been a felt necessity to 
have special academic session for the B.Ed course, without affecting the 
other programmes Semester system meets this special need to the 
institute.

■ RIMSE being an all India center for learning 80% o f the B Ed candidates 
are admitted from outside Karnataka and the rest 20% are from Karnataka

• RIMSE is an unaided institution
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(3) RIESI (Regional Institute o f English,South India), Bangalore (1963)

The RIESI was founded for promoting language education in the south 

with special reference to Enghsh language education In its cause for 

promoting effective language teaching, it has been offering  in-service 

training/programmes o f 4 month duration for the teachers of English in the 

four southern states The following are the tasks that the Institute has been 

entrused with (1) training teachers of English (2) preparing textbooks 

teaching / learning materials (3) covering radio (AIR) talks by the faculty

(4) undertaking research projects (5) co-operating with the departments o f 

education in the south in running short term and long term in service training 

programmes (6) publishing journals and books for academic use and reference 

(7) train personnel for the ELTCs and DIETs (8) designing English at the 

EL'I Cs curriculum.

Activities Since us inception, the institute has been fulfilling its tasks until 

recently when the ELTCs merged with the DIETs, and also when states began 

to have their own textbooks preparation committees. I he staff strength at 

RIESI is also cut short on account o f paucity of funds from the member states.

However, the institute has been ofi'ering two four-month residential 

programme for teachers o f English at the in-service level Intake for each 

course nearly 100 teachers are taken in for training (25 each stale) Number of 

courses conducted is 72 and Number o f teachers trained is 5040 out o f that 

1800 teachers in Karnataka

Follow Up: Though this is a mechanism, over a period o f time the system 

could not be followed for the following reasons (1) Lack o f staff (2) Lack of 

time as a consequence o f restricting the number of staff ( .1) Lack o f fimds

Research: The Institute has completed a few research (class room centered at 

the secondary level) projects and also a few that are mere surveys. A few of 

these are Government o f India funded, and a few other by the RIESI

I  CHITik -^5'
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Research aa iv ity  is not continued in as a regular feature of the institute 

Projects; (1) Reading cards preparation (2) Listening project (3) Model 

question paper -  testing project (4) Primary level ELT -  A survey 

Publication: The institute has published a few books -  some o f which are 

edited versions o f articles and a few others by authors repute on English 

Grammar and \'ocabular>'. Journal: The English classroom -  Registered

lournal half yearly Inadequacies (1) Lack of courses which \\ ould link us 

with the mainstream even though rich with mfrastructiue anc human resources

(2) No a\enues for taking up research projects No tie-u[ with colleges of 

teacher education (3) lack o f funds to take up projects at the macro level

Physical Education courses:

( P Ed and BP Ed are the courses meant for priman st:hools and high

schools

CP Exl (Certificate in Physical Education) and BP Ed (Bachelor of Physical 

Education) These certificate and degree form the eligibilit\ requirement for 

appointment o f physical education teachers in elementary and secondary 

schools Table 1.3 indicates the 41 CP Ed institutions and 11 BP Ed 

institutions

Managementwise Physical Education courses in Karnataka

Management CP.Ed BP.Ed
Govemment 1 1
Aided 3 0
Unaided 37 10

Graph 7 show ing P hysica l E ducation  c o u r i e s

'I j  "
IC P  Ed 

IBP Ed

lovernmeiirt Aided Unaided
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Historically, the YMCA Madras started a course in F^hysical Education 

for training drill masters way back in !939 Most of the CP Ed institutions are 

privately managed NCTE has laid out norms for these and curricular frame 

work compatible with undergraduate teacher education certificate There is no 

central admission procedure Institutions make their own admissions and 

follow the staff pattern as per NCTE nomis, inter state mobility of students in 

them Since 1980’s the Sports and Athletic training camps, summei tam ps 

conduct o f Olympics and inter state coaches meet and such oiher in-service 

programmes are organised by these

T he BP Ed and MP Ed courses are run by University Departments. 

7 hey follow the NCTE regulations, cum cular frame work and have core 

subjects formulating and practicing as in primary, secondary teacher education 

programme Four universities in Karnataka are conducting under graduate and 

PG courses in Karnataka. They are Bangalore, Mysore, Mangalore and 

Karnatak Universities Faculty o f education and physical education have 

common Dean by rotation in Bangalore University. There is backlog o f PT 

teachers, the supply o f  trained Physical education teachers being good but PT 

teachers posts are not sanctioned at many high and higher secondary schools or 

in teacher training level In most o f the TCH institutions part time teachers 

work There is back log o f thousands o f trained teachers unemployed The 

woik load o f teachers m primary schools and the curricular support is 

inadequate and is worth studying in depth

Master of Education (M.Ed):

rhe M aster degree a iu rse  in Education is offered by the Post graduate 

department o f  e^iucation in all the universities in Karnataka However, 

Bangalore University till recently conducted this programme in two Aided 

colleges as part time course. There are six universities having Multi-facuhy 

colleges or academies under them
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Education faculty colleges are single faculty colleges. The recruitment o f 

Teacher Educators has a Masters Degree in education as essential, pre

requisite, hence under this sub-sector study, a brief analysis o f this is made 

University faculties perhaps are analysed in detail under Higher education Sub 

sector study. The following tables gives a picture o f the intake at M Ed under 

different universities

Table 1.10 showing Consoiidatioti of M.Ed (Regular) enrolment in Universities of
Karnataka

\ ear Baii£alui°e Karnatakii Maneaiore kuvem >11 (telbar ?? -Mvsorr KSOI
:
1 M I T JV[ K r M 1 ! I K 1 \i F I M 1 _ 1 F r_
1
1‘̂ 96-97 _ 45 21 66 J4 {) 4(| 22 i7| j y 2 ! 17 44 17 na ±1 4i> JO 56

1997 98 37 12 49 36 4 40 25 20 45 2} IJ) '4_{) J 8 18 43 13 56 2̂ 6 113 M9

1 998 99 42 28 70 30 10 40 24 21 45 29 8 37 1̂ . 16 39 14 53

1999-2()(K) 54 31 85 35 6 41 18 281 46 ?8
L . . _ 12 4(1 L W 58 135 UU

Interesting observation is. Masters degree in education is conducted in 

different modes in Karnataka They are (1) M Ed full time or Regular contact 

programme o f one year duration in all universities (2) M Ed (vocation) o f 2 

years duration run by Mysore, Kamatak, Gtilbarga and Kuvempu universities

(3) Distance learning and Open University mode , the KOU and IGNOU are 

conducting Till recently part-time M Ed was run by Bangalore University 

Since M Ed is offered by correspondence distance mode by Universities like 

Annamalai, (correspondence course) Madurai Kamraj University and so on 

There are again number o f  Masters c^itificate degree holders - unemployed 

NCTE has separate norms for M Ed. The majority o f universities treat M P>d 

as a Post graduation in the faculty o f education At present the departments o f 

post graduate studies in education o f difFeient Universities help B.Ed colleges 

in maintaining internal assessment uniformity and conduct o f examination

I he chair person o f  the Department generally is the chair person o f the Co

ordinating board for B Ed Board a f  studies o f the University and Faculty o f

38:



Education formulate curriculum. M.Ed degree is an essential qualification 

according to the NCTE norm for becoming a Teacher Educator at both 

elementary and secondary teacher education levels Many o f the DIET faculty 

do not possess this professional degree and are being deputed for study The 

total number o f M Ed’s Table 18  passing out o f the six Universities in the past

4 yeats is 10o3. whereas in the past two years 98-2000, 722 candidates have 

passed the M.Ed through Kamatak Open University The NCTE has stipulated 

norms for open university and from many points of view the \standaid\ o f 

Karnataka Open universities is questionable . h is surprising to note that 

universities and NCTE are not encouraging to start PG Courses (M Ed) in 

reputed CTE’s or lASE’s which would be through direct contact and certainly 

be o f better quality than now is running NCTE stand in this regard is 

debatable. There is need for Masters in Education with belter inputs o f 

professional knowledge and skills especially that are necessary for 

administration and pursuance o f  thrust areas o f national policy This implies 

re-structuring M.Ed syllabus. The concerned authorities (universities, UGC 

and NCTE) have to give priority to this

A probe into the requirement o f  Teacher education suggests that 

preparing teacher educators has not been given a deep thought. The report 

titled ‘Learning without Burden’ (1993) observed that a majority o f teachers 

in the country neither know nor have the necessary skills to realise the goals o f 

Education There is even no unanimity on the legitimacy and usefulness of the 

B.Ed and M Ed programme meant to prepare teacher educators in the country 

(M.K. Khajapeer 2001, University news February issue page 2).

A general M.Ed degree as it is currently practiced is most 

unsatisfactory in making an individual a good Teacher Educator. The policy 

envisages teacher educator to possess several professional skills acquired 

through the professional degree This issue has not been attended to ip right 

perspective in K^mataka academic circles
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National Council for Teacher Education (NCTE): Its impact on Teacher 
Training ii^titutions:

The previous section has given a view o f the wide spread types of

training institutions at different levels The National Council of teacher 

Education Act (NCTE) was estabHshed during 1993 by the act of Parliament. 

N C l'E  ashered into action after December 1995, phenomenally at a time 

Teacher Education had grown in limps and bounds in the State o f Kainataka 

In other words, NCTE was a welcome governance o f Teacher Education 

Since 1995, every training college/institute of any level were requested to seek 

NCTE recxDgnition It has laid down the following norms and standard for 

recognising the teacher training institutions The norms are very clear about 

the necessary infrastructural facilities, including several laboratories, staff 

patterns based on teacher pupil ratio, intake fixed on stafT availability, reserve 

ftjnds, number of journals and books The norms are fixed separately for 

different levels of teacher trait\ing (Elementary, Secondary and Physical 

Education) The details o f which are enclosed

Since the norms cover most o f the aspects o f good teacher training 

institutions, NCTE has given recognition to only those institutions which fulfill 

these norms and condition It is a laudable move taken by MHRD and 

Government o f Karnataka In the previous section it is observed that as many 

as 97% o f B Ed colleges have been recognised, and 98% o f Elementary teacher 

training institutions have been recognised (TCH) This implies that, 98% of 

the institutions have been brought into the fold o f NCTE norms, which was not 

found earlier to this extent In the same manner training institutions o f 

Physical Education are also checked and are made to comply with the NCTE 

norms. Apart fiom procuring infrastructural facilities to the different teacher 

training institutions, the service conditions o f member o f the staff have been 

improved. Even in an unaided institution, staff members are getting the 

minimum basic salary as per State Government scales o f pay These two points 

are the tremendous out come o f the efforts o f NCTE



However, the Principals, Teacher F£ducators and Experts are o f the opinion 

that the norms could be reviewed from the point o f  view o f the usage of the 

lab. The norms set forth by NCTE regarding recruitment o f teacher educators 

definitely requires rethinking and reviewing (>70% o f Principals have said it) 

(norms prescribed by NCTE for the recruitment of teacher educators 

^Appendix 2)

The NCTE insists on passing NET as a necessary requirement This is 

presenting in reality an obstacle and causing problem in getting sufficient 

number o f teacher educators. This may be due.to the diftlculty level of the 

NET or the inadequacy o f the professional/pedagogical content at qualify ing 

examination or any other. This requires in depth study Similarly N('TE 

norms insists on two masters degree (one in education and the other in the 

concerned subject) which poses a problem in terms of age factor (eligibility for 

admission is 33 years, for the general merit (KCSR Act) Thus the norms 

requires reconsideration. However the impact o f NCTE in structuring and 

improving quality o f  teacher education has been positive For teacher educator 

a minimum o f 2-3 years school teaching experience was mandatory earlier In 

NCTE norm for the lecturers at B.Ed or TCH the school experience is not 

insisted upon. In addition to this inadequacy, it appears marks and certificates 

only are linked with job and not performance which is vital in a profession 

like teaching. Discussions on NCTE norms require more attention and time.

Analysis of the status o f Teacher Education in Karnataka:

Teacher Education in Karnataka as has been described above is an 

interesting saga o f physical growth o f training institutions and to  some extent 

infrastructural growth among institutions. A survey o f Teacher Education 

institutions show (table 1.2) that teachers are trained at different stages for 

different faculties like etiucation, physical education, art, languages, music, 

yoga, tailoring, etc.. But a study o f these courses and course content show 

inadequacies in terms o f  capacity building among teachers at different levels
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So to say, the  essential competencies needed to be developed to perform

effectively at stages like Pre-primary, Primary, Elementary, Secondary or

Higher Secondary has not been focussed in the course content (discussed in

detail future section) Secondly, the training institutions have grown in number

enormously at primary teacher training level only in certain districts like

Bangalore, Kolar, Mysore Thirdly, non-go\ ernment institutions are

permitted to start training teachers. The private management finds it a viable

proposition to  run 1 year training programmes virtually conductmg classes

(theory only) for 3-4 months and the professional training (practice teaching) is

squeezed tor a month The existence o f such teacher training institutions are 
questionable, they are not producing professionals The point of conceni here

is not that government institutions are doing better but the unaided institutions

commercial inclinations should be avoided Fourthly, the National council of

teacher education has taken up this issue and have attempted to regulate

infrastructural inadequacies, NCTE has recognised and given permission to

90% o f institutions Fifthly, these training institutions have sprung up with

perhaps the only vision o f producing certificate holders (marked certificate)

and has not viewed teacher training from capacity building or development o f

“teachers” point o f view.

Naturally Primary' teacher training programmes and institutions are on 

priority and it is alarming to observe the status o f pre-service for early 

childhood education or pre primary' education The teacher training which is 

needed mostly at pre-pnmary is not properiy streamlined; nursery teacher 

training has not been given importance and an age old theoretical input exists 

and since the teacher fitness certificate is not required to become a teacher at 

pre-school level, the crucial training programme is neglected National Policy 

o f Education (1986) and the right o f the child to learn and live are only 

political statements and teacher training at pre-school stage is glaringly
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neglected (12 N G O ’s for the entire Karnataka run pre primary training strength 

being poor). The inadequacies observed are

(i) lack o f  motivation and streamlining o f pre-school teacher training or 
early childhood care and training

(ii) trained teachers have not been etTective since there are many 
umemployed trained teachers

(iii) distribution o f  training institutions among districts is not balanced

(iv) T here is visible violation o f norms and standards bv the unaided 
institutions but they are more in number at all levels Does this not 
imply quality is affected because o f  theses Institutions'^

This suggests need for some kind o f regulation more and better 

academic control than what is got from NCTE. Above all, there seems to be 

adequate coverage o f  districts for primary teacher training and the number o f 

colleges o f  education are found to be adequate too. On the whole the 

following obseivations summaries the analysis.

1. The spread o f  teacher training institutions districtwise shows clearly greater 
concentration o f  institutions in the districts o f Bangalore, Belgaum, Kolar, 
Mysore and Tumkur

2 More number o f  teacher training institutions at elementary education level 
are observed (129) whereas 67 B.Ed colleges and 5 Hindi Shikshak B.Ed 
colleges are functioning at secondary teacher training level These two 
levels o f  training has shown growth. Both Elementary and Secondary 
Teacher Education has greater number o f  aided and unaided institutions. 
B Ed course is run in different modes

3 Pre'primary teacher training is run only by unaided institutions (12) with 
the recognition o f  NCTE and State Government PPT IT certificates are 
not necessary condition to become a teacher in pre-school More number 
o f PPTTl are needed

4. Physical education certificate courses are also not many, only 1J for BP.Ed 
and 41 for CP.Ed

5 Hindi medium training programmes are only 5 at B.Ed level and 28 at 
under graduate training. This is adequate.

6 Attention given to the vocational certificates like Music, Drawing, etc., is 
inadequate
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7. Teacher education in Karnataka is conducted in all the four modes at 
Secondary teacher training level and M.Ed level The modes are;
■ Contact mode-person to person (regular-formal)
■ Correspondence mod/distance mode with contact programme briefly is 

built.
■ Vacation modes/ during vacation contact programme
■ Open University / distance mode and tele-mode (IGNOU)

7 here is an attempt to give teacher education through the ET mode 
also

8 Teacher education in Karnataka is mostly conducted in Co-education 
institutions In TCH there are 26 women institutions and 5 only for men

9 Medium of Instruction is bilingual or Kannada English medium 
insthutioiis are relatively less

Above all the governance o f teacher education institutions in Karnataka 

is found as in map below

Map of Governance of Teacher Education in Karnataka.
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The review o f the growth o f teacher education institutions in Karnataka 

clearly reveal slow pace o f teacher education institutions all along. It is only in 

the eighth plan period, there is a sudden increase. The alarming growth o f  

training institutions and training colleges run on commercial basis, necessitated 

the govenmient to exercise control The Government o f Karnataka sprung to 

action and took into fold the infrastructuraily poor institutions and tried to 

close them down and stopped the influx of students from neighbouring states 

with the onset o f Central admission cell and quota system for kannadigas and 

non kannadigas. This was a welcome move and simuhaneously the 

establishment o f NCTE statutory body and an SRC of NCTE minimised 

further commercial institutions Since 1995 the infrastmctural norms of NCTE 

is applied and quantitative growth o f institutions are yet to be stopped. But 

there is a long way to  go as far as “Quality” o f  teacher education is concerned. 

Teacher education in Karnataka has opened its eyes on the regulatory and 

academic aspects during 2000-2001 21* century is critical for teacher

education like for many other sectors Impersonal professional discussion, 

concerns in bringing up the “standards" o f these teacher education institutions 

are being valued Efforts are made now to build leadership qualities and other 

skills. Academic minded officials are struggling here and there and the man

power building, man power managements are yet to feature in teacher 

education. In this connection, opinions o f experienced teacher educators was 

sought and the following table gives the percentage o f  responses.
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Table 1.11 show ing opinions o f Experienced Teacher Educators

B.lul (  P.Ed Hindi Sikshak I T I
P a r tic u ia n i A PA A PA D A i PA D A P \ D

Hic prescnl N o  o f prc- 
scrvicc Irg institutions arc 
adeqiuite

ion 0 0 0 0 100 l(K> 0

1

0 S(l 14 ' ' 5 45

Iia in c d  giaduales gets 
casiK eniploved

11 76 29 41 58.82 0 <1 KHI 0
t

0 50 5 45 j 54.55

.... ....................
I 17 651 iuigiuige tcacheis are in 

demand al H igh  
Scliool/l len ien lan  sc1kk)1

3 5J9 52 94 ■ 11 76 (j 0 100 100 100 0

M alheniatics and Sciencc 
leachns ;ue not adequate at 
1 Iigli si;hiM)l/eletiient;ii s 
scIhk'i]

29 41 ' KK j(!0 0 u lOj! PK) 0 74 ()7

1

"4!

lYesent dav Ira in a l le;ii;hrrs 
do not exhibit iiea led  
teacliing coinp In the 
>ul^ect the^ leach

61 11 tOo (1 0 IIHI u 0 42 '9 1 7 41

1

l Ye-sen vice lia in ing  d(x:;s 
not have irnp;ict on 
classroom teaching.

] i J ( , 4118 47{«, l(X} 0 (J (I 0

1

0 9 62 10 77
i

ll ie  leachei iirei>aiaUon 
institutions need to catei lo 
}x)th prC'SCTvic<' iuid in 
scivicc p iogiani

XL50 12 50 (UK* (» 0 66 (<7 ; 66 ti"

L _

0 77.78 h' i 5 .V,I

Inab ih ly to procure 
adec]uatc n iun lxx ol 
practismg schools lead lo in 
ellectiveness in trg^

47 06 29 41 2  ̂ 51 KRi (1 0 Ml 50 0 42.58 4t '1 1121

Co ojTcration troin 
practising sch(X'l is not 
satislactoiy.

21 5,1 41 18 :

i

1V29 0 0 too SO 50 0 16.54 50 00 11.46

D uiation ol the tranung 
prograinnte rs not adc*quate 
k) develop lea ih ing  skills 
ellective ly

T) 11 76 0 0 HW 0 0 13 96 1'162

i1
i

26 42

\  t  omplct.j Agrcctnenl; FA Partial .Agrci-mart: 1): C om pldc Disagreement

The analysis gains meaning only when these institutions are satisf>ang 

societal needs and all trainees are employed. TTiis brings to the front issues related to 

optimal capacity utilisation, the demand supply positiw of teachers, tlie growth of 

schools, increase in enrolment, number of trained teachers required every year, 

appointed and such other factors In the next section these issues are considered m 

detail Stmctiiral Governance of different training institutions at different levels is 

sumniated in the above map
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Section 2
Demand and Supply of Teachers

Demand for teachers depends on enrolment vacancy position and 

backlog o f  unemployed teachers The supply of teachers from teacher 

education institutions annually as has been obtained in previous section is a 

good nimiber both in the elementary teacher training level and secondary 

teachei naming level fheie are no uiitiained teachers in scliools of 

Karnataka

I he steady increase in the number of training institutions especially at 

elementar\ and secondary teacher traming levels suggests a steady increase in 

number o f schools and enrolment Since Independence, the pressure has 

mounted after the NPE (1986) POA (92) in achieving universalisation of 

clementars’ education There has been an all out surge for more sections in a 

school increase in schools Hence there was an apparent demand for teachers 

at primarv' level and producing certificate holders (marked value) caught the 

attention o f commercial minded teacher educators The sudden realisation for 

mor e teachers in the hope of getting employed with pension facilities perhaps, 

lured many candidates with or without the scholarship or aptitude to teach 

This is one o f the reason for sudden raise in training institutions

It there is a demand for teachers consistently, this should be retlected in 

the consistent growth in enrolment at different stages of schooling More 

enrolment would mean more schools and classes which in turn would bring 

forth demand for teachers Examining the rate o f  growth schools in the past 

decade, number o f  teachers employed, number o f trained teachers supplied by 

training institutes would facilitate drawing implications about demand-supply 

o f teachers
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Year i Govt Pii Tot
93-94 3655© 4661 40240
^ 9 7  ' 3886£ 6201 45067
97 96 4025& 6641 46900
96-99 * 4148€ 6649 48135
9 9 -00  ’ 42359 7281 49640

Year Govt Pri Tot
93-94 2081 40« 6146
96-97 2397 50^ 7446
[97-96 2637 55̂ '?' 8166
198-99 2405 57C- 8106
199-00 2667 54 8 C 8147

Grapfi 8 *irtc»«-ic !'■ ‘̂ *ray Sc>t)o*« an ip r 9 sfto-sttg Or **<i- »  SEfeio -̂

The study team observes that there are no untrained teachers in 

Government Aided schools at all levels Only in unaided schools small 

percentage of untrained teachers are found The data on the gum ih of piimar> 

and high schools, the enrolment o f students and employment of teachers would 

throw light on the demand-supply o f teachers in Karnataka

Grov,lh m Primary School feachcrs in 
Kaft̂ aUkA

Year Male Female Tot %ofFeni
1966-67 7D024 20300 91244 22.27

11977-78 76558 30250 28.32
; 1966^7 79439 43304 122743 22
; 1903-94 86620 59904 146524 19.3
: 1997-98 106239 83690 191929 30.9
1999-2000 133437 1006^ 234100 21.9

(.r<!M til in Iii<;h Net. ; .. . r . r -  I.-. K - m . i f a k a

Year Male Female Tot % o f  Fem
1960^1 8544 2090 106^ 19.65
1968^ 16398 4200 20598 20.39
190M7 23222 7172 30394 23.6
1993-94 43455 16816 60271 27.9
1909«J 54692 21269 75961 28

GliMi 10 r. ̂ rr»  V sc* Ed'naseJirs
C rtf# ! 11 shcwBig O ro i,^  r  M l^  School TaacJw-i
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The raise in number of schools has been very gradual and seems to De 

steady in the past 5 years not as envisaged by the society or commercial 

agencies w ho promote teacher training Consequently, the table and graphs of 

teachers growth at primary and secondary in the next two tables indicate a 

point of sudden boom (corresponds to implementation of NPE 1986), aiier 

which one can see the state of almost reaching a steadiness This can "e 

studied compared to the percentage o f children enrolled in primarv scIiooIn

I he Df^HP interxennon and state literacy programmes have jncrea>ed 

the rate o f enrolment and Karnataka government study repons enrolment at ihe 

age group 1-14 is nearing W o  and hence future perspective would be a 

marginal increase for the next decade linrolnient data and age specific 

literacy suggest expandmg access to education in India But this development 

is diverse to geo-political and socio-economical profile, observes BP Garg

(1999)* Further he observes that intervention from supply side raises demand 

for educational services namely institutions, teachers, infrastnirture and 

finance In India, the NTF (1986) revised in 1992 and PGA (1992) postulate 

normative criteria in temis of school mapping, teacher-pupil ratio, students 

admission and promotion policy, teacher training various modes o f schcx»ls, 

course and school structure, teachers ser\'ice, welfare matters and the like The 

following table shows existing enrolment in primary and secondary schools

!̂ndicin I'JucaUornjl /{Vv;c I ,</ 2JuIv
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Table 2.1 showing Statistics ^Schools in Karnataka (Feb.2000)

IVtman

IPS
(MV)

UPS
(V-Vlli

Go\emmcnt
Aided
Un-aidod 
Total (a)
Go\cmnienl
Aided
Un aided 
Total (b)
(a+b)

Tolal(LPS+HPS)

Schools

20978
247

1308
22533

2175
3551
3551

27107
49-^)
49460

Enrolment
I IV

9.67
0.39

1 01
11 07
30 W) 
..4 40
_5 63 

'40 83
51 90
80 41

V VII

2].lj 
1 5 3  
3.HI 

28 51
28.51

Tcachers

42195
918

l i ^ L
47504

Secondary

HS
(I-IV)

Go\emmenl
Aided
Un-aided 
Total (a)

2667
2524
2956
8147

Total (LPS^ HPSi^HS)
Grand Total 57787

l-IV

0.07
0.77
0.84

V-VIl

0.12
0.29
0.57
0.98

52.74 2949

Vlli-X

5.60
7.55
3 74

16.89
16 89

99.12

141958 ! 
 ̂ 16530 1

186596^  
234100 j 
234100 I

28286
25357
22318
75961

310061
Source: Data CK Office (Appemiix 3)

This supports the demand for more teachers at primary and high 

schools but marginally. The rate o f growth o f teachers every 5-8 years is not 

uniform There is 30.9% growth o f teachers in the 1995-98 period whereas in 

1999-2000 it is 21.9%. teachers are appointed in phased manner depending on 

financial provisions. Also the vacancies may not exist though at the primar>' 

level ii is often quoted that single teacher schools are found in Karnataka to the 

tune of 80% But this situation is improved consequent to the implementation 

o f Operation Black Board Scheme and DPEP input. In ceitain districts 

vacancies do exist but tliis position is not due to want of trained teachers The 

annual supply o f trained teachers is exemplified o f 1999-2000 in table below.
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Table 2.2 showing the Annual supply of Trained Teachers during 1999-2000

SI. Nature of Certificate Ncil Nunber of Teachers Percentage
No intake passed

(1999-2000)
O f pass

1 FH d (Scxondar- i m ) 677S 96.0
1 iindj SiLshak 26() 252 96.62

2 T C' H (ElemenLin) 7395 5768 78.24
Hindi Sikshak 1770 1402 79.20

3 C J^i-d 21«) 2058 980
A UPed 418 402 96.17
\ N I I I 1611 1104 68.25
6 J  I ,1) fO 88 97 77
— ( Hhers l vaia< i

a 1 Music, i>dr*̂ ;c. ! 5768 74 93
bi Kaniuidi }\i-'idi! 2<) -1 : 15,38
k ! I 't du Minish: ; 12 1 1 1 91 (rf)
dl C'omincrcc : 'vdiuiiuuonh |

Ma\ 9S) 17-150 -!9925 ()3 (K)
No\ 99 15225 205 vl ‘' S 29

C  1 K>ra\vTMg C-rjde 1 ower
1 ower 99 I9ICM) 1548(1 81 07
Higlier99 11210 1 1393 86 24
Higher An 4628 2728 58 94

Source: KSSI FH. rnivcrsft’

Percentage of passes at training institutions is liberal every year 6-7 

thousand teachers are available as fresh teacher recruits But in addition to this 

the unemployed teachers who are awaiting postings are also in thousands The 

following table indicates from the live ro is te r  o f employment exchange the 

big number of teachers recently trained but not employed for there are no 

vacancies

Table 23  showing C onsolidated position of unemployed Teachers
j > ear ] r s c ST ' f  at I Cat I! A Cat II B Cat III A Cai TUB Others Total
i---------

B.Fd ' 4736 1223 1724 2001 ’  ̂ 3736 7%7' ~  20177 46599

, IQQQ TXAi 1 ()I9̂ !7S9 2101 5745
4 - -  ̂ " ‘̂544' '  T2474' 29217 7)5.173"

B.Ed 5075 1325 1944 2T 52 W o
-  -

'21776 48597

2000 f x T R 6449 2988 2271 5188 4060 3485 11090 26280 62011

Scturcc Ikf'srtment ofFinployment F.xdiaiige(AppeiHiix I)

Comparing the availability of fresh graduates or trained teachers and 

unemployed persons wnh the actual vacancy position in schools one can find a 

virtual reality about demand and supply
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The number o f schools existing with enrollment is quoted in table, the 

following table would give the position o f  vacancies in Government 

institutions

Table 2.4 showing l eathers working against ___
No,’o f T~' " ®/:7

Enitilincnt No. of Teachcrs T cachci’s
Sanctioned working

Common 
f'xam  

K ouit ( s s ix )
Primar\ G
(LPS HPS)

Sourcv (\ppendiv 4)

No. of No. of No. of Teachers woridng
VacancyTeacliers

Enrolled
i Teachers 

Sanctioned
Male Female Total

Primary 79,49389 235.4\> 1.17.547 I.(K).209 2.17.756 12.863(G)

(53,98) (46.01)

Secondary 16.89.632 ~  l  43  lT ^ 71.215 2,000(G)

11
(51 81) (48.18)

„ ....... . J
Source: CPI s Office i Disirictwise breakup enclosed)

Overall there can be 12-13 thousand primary' school teachers required as 

against 6 thousand fresh teacher rev:njits and 62 thousand unemployed trained 

teachers. Similarly there are hardlv 2-3 thousand teachefs wanted mostly 

science and mathematics or in english in certain districts at the secondary level 

and we have annual supply of fresh trained teachers to the tune of 7 thousand 

and back log o f 48,597 (table 23).
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H ardly 1.1% growth o f schools and < 3% o f excess enrolment of 

teachers would be the requirement o f teachers So there is demand for 

teachers at both primary and secondary school level. Demand for 

schooling emanates from demographic profile Census o f India (1991) projects 

the school age cohorts for the year 1996, 2001 and 2006 The following table 

throws light on the tendency and trend o f enrolment in the next five years But 

the demographic projection gives a slightly different picture

Table 2.6 showing Projected School age population

Year 6 10 U U 14 15 16 17 6 17
l-V VI VIII IX X XI-XJI i-xi*

I 1,22,581 66,190 40.072 .̂ 6?757 2.65~6(M)
2()() 1 1,18.859 74.847 47.510 44.684 2,85.900
2006 1.07,518 69.736 “ 48XS6 49 915 2.75825

% increase (+) or 
decrease between 

1996-2000

(-)3.036 13 079 (+) 18..% (+)21 5r>() ( i)7M

% increase ( f ) or 
decrease between 

2(K)l -2006

H9 54I ^ {^)Ta\ (Mil

S»Hjrce: C'eiisus o f  India 1991. Population Iw  India and stales (1996^ 20

Census o f  1991 projects school age cohorts for year 1996-2001 and 

2006 in the above table. It can be seen that the age group 6-10 (classes 1~V) is 

going down over the years, whereas for the other groups, it shows upward 

trend, to a large extent Net fall in age group 6-IOyrs between 1996 2001 is 

37.22 lakhs and flirther 113 41akhs between 2001 and 2006 On the other 

hand, for the age group 11-13, the net increase in 2001 over 1996 is 86 57 

lakhs, and then falls o f 51 11 lakhs in 2006 over 2001 For the age group 14- 

15, the net increase is 74 38 lakhs in 20011 over 1996 and 11 46 lakhs in 2006 

Over 2001 similar for the age group 16-17, the net increase is 79 27 lakhs in 

2001 over 1996 and 52.31 lakhs in 2006 over 2001. The overall absolute 

increase when combined for the age group 6 -17 or class cohorts o f l-XU is 203 

lakhs in 2001 over 1996 and the fall by 100 75 lakhs in 2006 over 2001
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Furtfeer demographic profile impacts demand for more schools, sections and 

hence teacher, teacher training But tlie point of mference from the above table is tliat 

composition was 46.15% of age group 6-10. 24.Q% of 11-13. 15 1% of 14-15, and 

13 84% of 16-17 in 1Q96. This gets reduced to 41 6% in 6-10 age group to 38 98% in 

2001 and 2006 respectively The decrease works out to be 12 29% between 1996 and 

2006 and I 23% annually Since the demographic projections' till the year 2006 of 

All India source data as well as tiie recent education census data in Kamataka, indicate 

a dip in the number of children in the age group of 6- 14yrs (UEE target) Demand for 

teachers naturally depends on the number of schools, in turn the enrolment in schools, 

which in turn depends on the census data This analysis hold well with the recent 

census data published in newspapers. In Kamataka the diminution was quoted The 

following graph on enrolment project for Government of Kamataka. 12 29% on line 

witii projections above. This discussion could be kept in mind while increasing 

number of schools, teachers and training institutions

As such, mcrease of number of schools in Kamataka may not be a big 

number. However, enrolment may increase. Sajida (2001) in her study observes 

that, in order to meet the average pupil teacher ratio of 35; 1 in public and aided 

schools, Kamataka needs to have an additional 20 thousand teachers to reach a total 

figure of about 226 thousand teachers in elementary schools
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But the existing number o f teachers as per CPFs office records is 

234,100, thereby indicates excess teachers

Statistical calculations are bound to give such conflisive picture since 

they depend on the TPR norm with which we estimate whether it is 135 or 

1:40 or 1 teacher per one class each gives a different figure The teacher pupil 

ratio has dwindled in Bangalore division. Mysore division and is between 40 

and 45 in Belgaum and Gulbarga division (Appendix 5) 1 he discussion thus 

indicates that Karnataka is in the safe zone 10-15 thousand vacancies in 

primary to run ideally with 1:35 pupil teacher ratio is not a huge number with 

continuous annual supply o f  thousands (5-7) fresh graduates and back log of 

30 thousand and odd So, demand supply is safe It is unfortunate that 60-80 

r r i ’s are given permission by the government recently to start training 

institutions only to  increase unemployed trained teachets The demand from 

parents, managements and students is for effective teachers in place of 

commercial teachers Our team was approached by many parents and 

management’s requesting to strengthen the existing training colleges 

academically rather than increasing number in the name o f  minority / 

philonthraphist The arguments are lesser in secondary teacher training 

colleges since supply is more and many o f aided secondary schools and 

government has excess teachers Ih e  number of teachers trained but 

unemployed, the large amount o f backlog suggests the present status o f trained 

teachers on supply side is adequate Hence there is no need for increasing the 

teacher education institutions, (table 2 3 )The same opinion is expressed by 

groups of experts, teacher educators and schoolteachers as in the following 

table I he physical education institutions are adequate and employment is no 

problem for them. So also vocational teacher training covers
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Table 2.7 showing opinions of Experienced Teacher Educators
B.Ed CT.Ed Hindi Sikshak T T I

P a rtic u la rs A PA 0 A ] P .\ D A PA D I A PA D

The present No. o f pre- 
.scrvice trg, in.sti tut ions are 
adet]uate

100 0 0 0 n
1

i

100 1(N) (t  ̂ «0 14 55 5.45

Trained graduates gets 
easih em ployed

11 76 29.41 58.82 0 0 100 0
1 i 

0 1 50 1 5.45 40 00 54.55

Mathem atics cuid Science 
teachers are not adequate at 
High sch(X)l/elementai\ 
school

29 41 5 X8 i
I

I
-  _i

0 0 100

1

100 1 0 i 74.07
i i

18.52 7 41

A Compleie Agre\ îtHTii. PA:Partial Agreement; D Complete Disagrcemenl

The position in respect o f vacancies in B Ed and TCH institutions and 

recruitment o f  teacher educators is not so very positive This could be taken as 

an inadequacy in teacher recruitment at Teacher Education level There 

are 70 B Ed colleges in Karnataka The total intake is 7000 and required 

teachers are 770 as per the NCTE norms o f (1:10) including the principal. 

Now the available teachers are only 691

Whereas, the percentage o f vacancies overall is 10.25%, in aided 

colleges it is 14.68% in Kamakata (nearly 21 teachers) It is interesting to note 

that the staff position in Elementary Teacher education institutions is 

improved because o f existence o f DIETS. There are 139 teacher-training 

institutions in Karnataka (129 NCTE recognised). The total intake (in both I &

II year) is 14,310, as per the NCTE norms o f (112) including the principal, 

1323 teachers are required. But DIETS have special staff for difTerent areas o f 

inservice The available teachers are 1399 This shows that there are no 

vacancies (mainly in Governmeni DIET) In private aided and un-aided 

teacher training institutions in Karnataka nearly 22.14% o f vacancies exist 

(nearly 293 teacher educators) So posts are not filled for want o f  qualified 

lecturers as per NCTE norms (discussed later).Genderwise distribution o f  

teacher educators in the training institutions shows gender variations
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The following table indicates that the male teacher educators are 71 7% 

whereas 28.2%  are females. The same way female percentage is less in aided 

and unaided. The teacher requirement/demand depends on the norms we appK 

whether it is a generic 1-40 or 1 teacher 1 classroom or what the Department o f 

Public Instruction has been following or NCTE norms

Discussions:

Study team obsewes the fbliowing at this junctuie o f recruitment of 

training o f  Teachers Invariably in the table (actual) gi\en above, one can 

observe that government schools and aided schools have larger number of 

teachers hjlly paid and secure But theii performance as seen in examination 

results is not good, where as in most of the unaided institutions there is an 

alarming gap o f teachers These teachers are paid less, not very secure But 

the results in these institutions are good Studies from the point o f  view o f the 

performance o f  teachers, in terms o f attainment show that year after year both 

at elementary and secondary levels it is the aided and unaided institutions (with 

honorable exceptions) that has been good Cienderwise analyasis o f  TEFs may 

add an explanation to this in a way Table 2 8 for all T E l’s indicate 717%  of 

male teachers working in government THrs and hardly 28% female teachers, 

whereas in aided female teachers are more (.36%)

Table 2,8 showing Genderwise Pistri jutioa of Teachers in TrainHig Institutions
Institutions I Govt 1 Akled 1 Unaided I

M F Tot M% F% M F Tot F% M F Tot M% F%
BEd 0 0 0 0 0 92 36 120 72 20 311 110 421 73.9 20.1
Hindi Sh(B Ed) 0 0 0 0 0 0 0 0 0 22 16 30 07.0 42.1
CTE’s 56 18 74 79.M 24.32| 30 18 40 03 3 | 0 0 0 0 0
CP.Ed 6 0 • 100 01 19 3 22 00 14 232 6 210 07.0 2J2
BP.Ed T 1 • 07.S 12.0 0 0 0 0 33 3 30 01.7 0.33
TTI 141 67 IM 67.71 32^1 226 149 370 00 40 3B0 166 000 70.1 20.0
NTTI 0 0 f 0 0 0 0 0 0 6 63 00 0.7 01.3
DIETS 251 96 34i 72.04 27.40 0 0 0 flh 0 0 0 0 0
Hindi Sh 6 3 • 33.33 0 0 1 0 0 100 70 170 OOJ 41.2
G.T0UI 4t7 1t4 M l 1 7i!74| 307 200 073 04 30
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What does this imply? Research study by Vasantha Ramkumar((1998) 

also indicate that the TPR or the number o f teachers in an institution alone may 

not account for good result, it is the attitude and concern of these teachers 

that matters. Supporting this argument you find more women teachers in aided 

and unaided than in government (above table) Most o f these schools are 

working poorer conditions than a single teacher school This does not mean 

we should deprive people o f  getting government job Certainly we have to 

clear vacancies But could there be some study on manpower management and 

efficiency o f  teachers Study team has a feeling that poor motivation among 

government schoolteacher is probably because o f  satisfaction and sense of 

security. Psychological experiments have often shown that any organism 

would ftjnction with arousal only when there is a certain amount o f 

need/want, but would not function if it is satisfied Academic wants or 

assistants atleast could surface among teachers in non government institutions 

Academically, there is lack o f vision, fervor and concern on the part o f the 

government teachers who are secure This points out and raises issues as to 

how far would filling vacancies o f teachers by itself is necessary? Would it 

maintain quality? That is, supplying number o f  teachers is one aspect o f 

strengthening the school but this does not improve functioning and 

performance in a committed way. On the other hand there seems to be a need 

for changing the attitude o f the teachers Teacher educator in this direction can 

help. Inadequacy, therefore is the optimal use o f  manpower and manpower 

efTiciency requires deeper study^ The load o f  work in terms of active teaching 

and active learning hours may throw light on genuine teacher requirement. 

Committed teachers are always in demand The apparent shortage of 

Physical science, mathematics and english teachers arises because o f  rigidity in 

selection o f  trainees as well as candidates choosing teaching are relatively less
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J  2 . ^ ^  s I m » m  | t i «  I fM *•!»••<{ f . . i  » r  r u f n i t - -

aflnltrci
Vi1 it*iM loUl

Vpjflicd Sclcftcd \ppliftl Sck-itcd vclrrU‘1
B.Ed 2000 13959 3620 3908 394 4014

2001 10978 3225 2707 890 4115

TCh 2000 54778 3953 4716 716 466Q
2001 29361 4597 3253 334 4931

Source ( 'entral Admission ( ell, ( 'P I office

The above table reveals that hardly 10 14% o f applicants in science are 

allotted seats in B.Ed and Arts - science ratio of 50 50 is not maintained since

options are less This cannot be set right unless policy changes It is also true 

more and more good students of science take to technology and do not aspire 

to become teachers

The study analysed the demand for teachers considering the vacancy 

position in Primary and Secondaiy schools by comparing data collected from 

CPFs office, the data from employment exchange and the available data of 

trained graduates annually passing out from TEI’s There are 49,460 Piimary 

schools and 8,147 High Schools and no untrained teachers are found in these 

government schools Districtwise vacancies vary The TPR is well contained 

iti many districts excepting Gulbarga division Currently the vacancy position 

pending deployment and verific^ition is 12,000 in Primary schools and aiound

2.000 in High schools It tends to continue every year Every year 6,000 TCH 

tiamed teachers and 7,000 B.E^d trained teachers pass out of colleges 

Employment Live registers sliow unemployed teachers on an average o f

60.000 TCH trained and 47,()00 B Ed trained Discounting for unreliability o f 

statistics at least 50% of this number is genuine as unemployed trained 

graduates
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Hence, the annual requirement o f teachers can be met with and 

demand relatively is not that alarming though the demand for teachers 

continue So the study team feels that there appears to be no need to start 

new TEI’s , if need be, the intake in the existing TEI’s could be increased 

Demand differentiates among district as well as between rural and urban The 

efforts o f Government in provisioning recruitment, transfer and redeployment 

o f  teachers through computensed counseling from the past 3-4 vears is 

commendable The demand is more for increasing efficiency o f teachers

Teacher performance should be the measure while recruiting. TPR

ratio has steadily come down both at primary and secondary levels All efforts 

o f government in providing smaller classes, more training and improved 

service conditions are praise uonhy but this has not resulted in improvement 

in levels o f attainment in gov ernment schools as envisaged This is a point of 

concern. Though logically it is necessary to give opportunity to more and 

more teachers and appoint them in larger numbers, as the growth o f schools 

and enrolment increases the need for capacity building among those teachers 

for “quality improvement” gets widened and becomes a necessity Ih e  

‘quality’ and ‘efficicncy’ o f manpower is in real demand An urgent attention 

is needed to this In other wt)rds, the focus on supplying the quantum o f 

teachers alone is not a sufficient answer to quality maintenance o f certain level

ol attainment I he thrust should also be laid on performance and quality 

during supply o f teachers This implies impactfiil curriculum and etTective 

teacher training at all levels

The study team strongly feel that supply o f teachers is much more than 

demand The real problem is not o f availability o f  teachers but non availability 

o f science and mathematics trained teachers Demand is for committed

teachers
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ln-Ser> ice teacher training at different 
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Section 3
In-service teacher training at difTerent levels of teacher education

The status o f teacher education in India is assuming greater importance 

Teacher education is a continuous process and its pre-service and in-service 

components are inseparable POA (1986,1992) reiterates the responsibility o f  

state centres (SCERT) in monitoring, sponsoring and evaluating the in-service 

education programmes for all levels of teachers, instructors and other 

educational personnel In-service programmes should reach the maximum 

number ot ground lesel teachers at ati levels In service programmes can be 

organised m difTerent modalities. Distance in-ser\ice. satellite television 

programs, communitv based sharing sessions and such other non formal modes 

could all be useti with a definite focus

In e^rl> 1954. All India council tor secondary education initiated the 

extension education programmes for the benefit of secondary schoolteachers 

The objective was to provide growth opportunities to in service teachers The 

early enthusiasm in the country and in Karnataka was well taken. 52-education 

extensions cater in India and 9 10 centres in Karnataka worked well Each 

centre reaching around 50 schools from surrounditig 3-4 districts Need based 

programmes vveie chalked out Financed ftom central support (AICSE) and 

DEPSE It flourished hardly a decade During IV five year plan, the thinking 

was afresh number of extension centfes were leduced and state institutions ot 

education uere started around 1963 64 and there after a sea-change were 

brought out States were bound to perform due to gradual withdrawal from 

centre and naturally in-service education became a conceptual dream 

Heralding NPE (1986) in 1986 and followed by an augmenting force POA 

(1991-92) gave totally different perspective to in-service programs Vll, V lll 

and IX plan periods are giving utmost importance to achieving UEE Post 

NPE period, has established extension services fos in-service education
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through the newly created District Institutions of education training (DIETS), 

for primary scho-ols teachers the District Pnmar>' Education Programmes 

(DPEP) has established cluster resources centres and block resource centres for 

training lower primary- teachers, and colleges o f teacher education (upgraded 

B Ed colleges or CTE’s ) to be centres for secondary school teachers and 

Institutions o f Advanced studies in education for giving in-service training to 

teacher educators and officials The establishment o f these institutions with 

cenain ftmctions as envisaged in NPE (1986) is a laudable change brought out 

The instituionalisation o f in-service education has been the at the elementars' 

teacher education level through DIEI'S and at seaindai^ education level 

through CTE’s (colleges o f  teacher education) Prof Seshadri* rightly 

comments on the ground reality that is “Institutional development o f  DlE F’s is 

limited up with the issues o f encadrement of DIET facuUy The recruitment 

and transfer o f the major issue linked up with performance o f  DIE I ”

Thus the agencies imparting in-ser\ice teacher training at different 

levels o f teacher education are as follows:

Pre-Primary Teachers Education:

1 N .G .O ’s like Montessori pre-school centres; like sutradhar, seva- 
in-actions and some o f the unaided training institution

2 lED training through central scheme by DSERT for handicapped 
children -  collaborating with J.S S

3 Social Welfare Board and other community organisation for 
anganwadi workers

Primary Teacher Education:

1 DIETS (currently 20 in number in Karnataka)
2 CRC’s and BRC’s in all the DPEP districts
3, Some aided or leading teacher training institutions. (4-5) in 

Karnataka state)
4 Non Governmental organisations such as the ovei quoted above- 

Headmasters Association, Karnataka Primary Teachers Association, 
KSSTA-Canadian Teachers Federation

5 R 1 English and Sanskrit development centres like Akshara

* P n m a n  T each er T raining w. the EFA dv-^uiU < S-rr^hatiii. M F I ’A '’OUfi
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Secondar>' School Teachers:

1. C TE’s (10 in the state), lASE
2. DSERT (Appendix 6)
3 IS E C & C E E
4 Headmasters Association or professional organisation/NGO’s

In serv ice Program m es at d ifferen t Levels:

Pre-Primary Teacher Education

I here are no organised inservice program at this level The NGO’s 

now and then do conduct annual meet and refresher courses I he IffD training 

IS given through DIETS by DSER I The mservice programmes at this level is 

the greatest inadequacy l^veiybody takes it up and foundation for the child m 

developing sensory motor behaviour is in bad shape.

Primary Teacher Education

I he ln-ser\'ice teacher training is provided iutet\sively thvov\gh D\fcT's 

and Block Resource Centres (DPEP distncts) at the primary education level 

(LPS). In Karnataka, 20 DIET S, 10 CTE’s. 1 lASE’s are established as per 

the guidelines o f MHRD These institutions according to the National Policy 

are designed to bring about substantial improvement in the quality of 

teacher education. In Karnataka DIFH S were established first and recently, 

C'TE and l ASE’sa re  flmctioning

i. DIE I S in K arnataka

1 here are 28 districts in Karnataka 20 DIETS are established These 

20 DIE I S have been studied in detail recently by Prof A S Seetharamu

(2000), and the present study found that excepting the postings and deputing 

faculty for doing their M.Ed, not much o f change is perceived since 2000 The 

study observed that 17 o f the 20 DIETS were earlier Government I l  l ’s The 

present staUis o f DIETS from the internal structure but not as capacity building 

programme has been an mipressive.
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The DIETS in Karnataka in principle have adhered to the stipulated nomis of 

seven branches in their internal structure namei\: Pre-service Teacher 

Educat]Oii(PSTE), District Resource Ij'nit(DRr), ln-ser\ice Training field 

interaciion and Communication (IFIC), Curriculum Material Development and 

Evaluation (C \iD E ), Education Technology (ET)_ Work Experience (WE), 

Planning and \1anagement(P&M). The MHRD guidelines for infrastiiicturai 

facilities like class room, seminar room, facult\ room, labs-science and 

computer, library and research are followed, but sanctioning positions o f 

academic statT deviates The conduct o f both pre-service and in-^senice 

programmes as per guidelines It is hardly a decade and hali' since these 

institutions were established. They are functioning sometimes in coordination 

with BRC s and C RC 's but yet need to have organisationally better linkages 

with DPFP, Community, Schools and DSERT.

The DIETS in Karnataka have only their individual autonomy as 

against Irinctional autonomy They are governed and run by DSERl Among 

the 20 DIET Principals only two are women At least 50% of faculty do not 

have primary school experience. Large majority of the faculty do not have PG 

Degree in content / professional subjects. (Appendix 7 - showing staff position). 

Faculty are not involved in planning and management Dharwad, Mysore, 

Kodagu. Mangalore, Chikamagalur and Belgaum DIETS show innovative 

practices Kodagu and Chickamagalur have conducted in-service training for 

teachers. Head Teachers, Education Otficers and Community workers 

Otherwise, content and pedagogy are the only common themes for in~ser\ice 

iraimng Systematically the allotted money o f 8 lakhs per district is being 

utilised for inservice programmes Duration o f  training has been 5-6 days 

fhe coverage o f  teachers under this jurisdiction is low (50-60% in some cases) 

The DIETS are yet to integrate itself into the mainstream o f educational 

management I hey seem to be functioning in isolation
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The main inadequac\ observed here is not being clear about the purpose / 

target o f a DIET It is obser\ed that where curricular Head o f the Institution 

had proper vision, leadership u as  given well and some kind o f innovative 

practices are undertaken The stafl' and especially the Principals of DIETS 

should have more sensitisation session and should be involved in planning 

Another common gne\ance among many faculty including Principals, is their 

awaiting for transfer Buth age and promotional oppoitunitN act as de 

motivating factor Recentls Gt)vernment o f Karnataka has revised the 

recruitment rules for DIF I S and have created a cadre for these institutions 

According to this 40*̂ 0 faculty can be recmited directly and small percent of 

people could be \ isiting faculty-Howevei, the change is yet to be implemented 

m future This seems to herald better deal for DIF/1

The implication of DIET as centrally sponsored scheme is not 

without merits It is a stmctured w ay to reach UEE But for the D ll I  S, no 

I Tl otTers any in-ser\ ice irainmg Pre sei'vice wing functions in the same way 

as other ITEs in D lt TS The D IET programmes generally are in the 

following areas: B ask  Trammg - Orientation Training, Special Training 

(SOFT), Gender sesitisation Trainmg, SUPW Training, Mathematics and 

Science Training, Population Education.

DIETS in Karnataka are vet in their infancy and is functioning m a 

generic way The Role of DSERI is o f utmost importance in guiding these 

institutions acadernically Thmgs are not so easy to happen since the 

centralised system has its ov\ ti problems and augmentation would be sk)w 

However the establishment of DIETS has heialded the need for in sen ice 

training and on a massive scale the centrally sponsored scheme has given 

training to teachers since 1993
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In the Non-DPEP district a similar attempt is made at a less rigorous 

manner by the DIETS Every year the DIETS organise programs and train the 

priniar) school teachers in the following areas Training in content orientation 

in core subjects, gender sensitisation program, lED training, one or two on 

educational technology, SI IPW and competence based teaching I'he number 

ot beneficiaries and money spent as well as category wise coverage are given 

m the tollowing table This program benefits hardly 20-27% o f teachers at 

priman, le\el.

Table 3.1 shott ing the particulars of lii-sen icc teachers training (DIET) yearwise
(Primary school Teachers)

Year SC ST Others Total Women Amount
Trained Trained Trairted Nos. % spent

Oec.93 141 24 6951 7116 303 1397 1195117

Dec.94 i¥ i 9“ l l3 w 1 ~  T32^' 564 4317 7550555

Dec.95 6275 1214 3439 41383 1767 8647 7110297

-  5 1 ^ ' 1468 28422 35048 14 97 pRqp 12389477

Dec.97 4616 1610 47464 53690 22 93 10184 9036218

Dec.98 13239 1255 49620 64314 27,47 26709 11586999

Dec.99 5734 2531 37966 46231 19.74 20111 14495799

Total 36982 8145 216331 261458 80991 63364462

The D IE T ’S claim to conduct in-service programme need based but the 

coverage o f teachers on any one theme is not satisfactory

Secondary Teacher Education:

1. Colleges o f Teacher Education (CTE’s) institute of Advanced Studies 
in Education (lASE)

At the secondary school level, the in-ser\'ice programs are conducted 

by the CTE’s since 1993 These colleges o f education have identified the hard 

spots o f teaching at the higher secondary in content

66



These are centrally sponsored schemes ai Secondar> Teacher education 

le\ el There are 10 CTE’s, 6 o f which are Go\ emment training c o l l ie s .  4 are 

aided institutions CTE’s and lASE are esiabtisned onh recently (1993-94 

onwards) The guidelines o f  MHRD are followetj and posts are sanctioned 

and filled only in Government CTE's The norms are not completely followed 

m aided institutions Aided CTE's have vacancies as much as 14.65% if one 

applies NCTE norm of 1 10 PTR The siafiis o f C I E and lASE. their 

reguirements are attended to b\ NCfE as uell â  DSERT fhe DSERT has 

al'ioned additional funds for in-service programmes, and prescribes the 

pFv^grammes supposed to be need based, other than this, no academic guidance 

IS given Government (H E 's  act as nodal centers for conducting common 

examination 1 he pre-service training does not show any great quality 

improvement among ( T E ’s All o f them has e same norms and percentage of 

passes ave 96% The cvimcu\um bemg \he same Wh aU institutions The pre- 

sen-ice training is conducted in pretty much the same wa\ Often CTE stafl' 

lose opportunity to take classes to make wav for in-service training 

progranmie The CTE's again aie not organised or restructured having certain 

wings and areas o f specialisation for in-service training such as Mathematics 

education. Education technology. Environment education. Science education, 

etc . 75,961 teachers are working in the High school through out Karnataka 

sas approximately 76,000 teachers The C I E s since ’93 have covered 45,528 

teachers till 1999 inclusive of 3-4 areas That î  onentation in content and 

sometimes on education technology Workshops on methodology, capacity 

building, cognitive behaviour developments are not conducted in good number

Table: 3.2 showing the coven^  of pn^ram in to  end CTE’s is consolidated 
CTES (High School Teachers) (all 10)

Ye« SC ST OttMfS Total Women Amount
Trained Trained Trained Nos. spent

Oec.93 310 50 1330 1690 222 614 33733
Oec.M 407 82 2271 2850 375 940 611746
I>ec.»5 757 156 4157 5070 667 1191 1264512
0«c.96 206 60 5446 5712 7 51 1058 2978376
0«c.97 238 73 3466 3777 4 97 993 1856446
DCC.M 008 125 9245 9976 '3 13 3268 3064729
Dec.99 1681 626 14144 16451 65 3442 2973771
Total 4297 1172 40059 45528 11106 13(»1913

Sourct' I>irt'ai>f (R &
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Table:3.2(a) showing the coverage of progranimes in lASE
Year SC ST Others Total Amount

Trained Trained Trained spent
Dec 98 4 86 90 128231,50
Dec 99 9 c 156 17D 1947r3 50
Dec 00 33 9 444 486 451972 00
Total 46 14 S26 746 774977 00

In the organisation and structure of these upgraded institutions several 

lose ends are obser\'ed They are stiil under planning stage. The Government 

as well as aided Institutions are proxided with necessary infrastructural 

facilities like building, equipment as per MHRD guidelines, but the Man 

pow er supplied as well as areas for in-seiA ice suggested and areas o f Research 

are not adequate

Discussion;

Secondary School Level:

The control o f the entire in-ser\ ice and pre-service programmes is b\ 

the DSERT This system is helpful in a way to have mutual transfers and act 

as lab-area, for certain pilot studies b> the government But, the leadership, 

initiative and involvement o f  the Heads o f Institutions and facuhy in such a 

system is at low levef There is an expectancy dependency syndrome 

looming large among concerned Heads and they seem to wait for guidance, 

calendar o f years and leadership either from NCTE/DSERT/University This 

implies the responsibilities and roles o f these institutions are not made clear 

The lack of clarity in the vision of a CTE/IASE among the stake holder as 

well as consumer is obvious Academic freedom and functional autonomy- the 

high lights of non-centrahsation are missing and basically inadequate staff has 

brought dowTi the enthusiasm, fer\our and innovativeness among Teacher 

educators at secondary level. Teacher training is a challenge at secondarv 

stage and this should be trigered not left dormant. The inadequacies at this 

level are; 1 Programmes are for a short duration 1-4 days time not 

sufficient, 2. The areas chosen for inservice is not need based - districtwise 

but takes on generic problems o f SSLC examination
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3 Content onentation workshops are without practical demonstranoii 4 

Inadequate training is observed on peer group learning, practical models o f 

thinking and developing self-learning packages, use of computer and browsing 

internet. The study feels that the inservice programmes at Secondar\ teacher 

education level relatively has not been given adequate thought by the 

concerned functionaries There is need for more dialogues, think tanks and 

open forums to debate upon the role of such centrally sponsored programmes 

and mobilising hinds from community. C onstraints can be cu: and a break 

thiougli can be evoked It 's an on-going process since a decade Of course, 

some shape is gi\en to the concept of CTE and lASE but not tbcussed More 

such institutions with clear cut goals and responsibilities if assigned, uouid be 

helpful both in fulfilling guidelines of MHRD and bringing in qualitv in 

teacher education The Central Scheme has lot of poteniial that has to be 

actual ised

NC'Tli surely can play a lead role in this direction I nixersities can be 

the anchor persons in linking the Government, Professional organi sat urns 

Community experts in the field and policy makers It is easy to list 

inadequacies mapping with guidelines, but who will store the idea process 

them'^ The Idea Bank has been in a way rich and the experts, concerned in this 

field have formulated and set up goals Efforts o f NIEPA. N C ER l, NIAS, 

NCTE & MHRD, UNESCO, UGC' and so on are commendable and should be 

taken as ‘exemplars" by C FE and lASEi’s The concern, the issues raised by 

them have to be reflected upon, made feasible and action points lo be set up at 

State level

Such an academic exercise at the Secondary level is \ er\ necessary and 

it has just now sprung up More think tanks, studies in depth, well knit data 

base for teacher education are some of the several inadequacies in this system 

and there are miles to go before we reach the target 69



C TE’s and lA SE’s should manage to function as per the national thinking

keeping flexibility in the manner of functioning. Study team has felt after 

discussions with several stake holders, that the real implications o f National 

Policy and specific responsibilities, the vast scope for professional growth are 

perceived superfluously b> them The task analysis fo» these

institutions(TErs) with proper assignment o f roles and links with ground level 

realities should be evolved b> them The capacity should be built primarily by 

self-etTorts. secondly by National Agencies and University Departments There 

is scope for institutionalising inser\ice programmes at secondary school 

probably in consortium with several NGO’s

2. D .S.E.R.T

The CTE’s and DSERT conduct programmes at the secondary level The 

DSERT and training apex unit of the Department o f Public Instmction. 1 he 

main wings o f the directorate and their functions are listed here under;

1. Department o f Text Books
2. Department o f  Science
3 Department o f  Educational Technology
4. Department o f  Teacher Education
5. Department o f State Institution o f Education

a) Department o f Text Books-Deals with-

1) Curriculum
2) Syllabus
3) Production, Printing & distribution of Text Books
4) Production of teacher supporti\ e literature

Textbooks from standard 1 to 10 in 7 languages are produced. In 
addition to 410 titles o f textbooks for school level, the department is also 
responsible for the curriculum, syllabus and production o f iexiual materials 
in music, dance and drama

b) In department o f Science conducts various activities for the promotion o f 
Science education It conducts seminars for both teachers and students 
Science club activities are nurtured at school level Various training 
programmes for teachers of Science are conducted Science exhibitions at 
district and state level are conducted
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The department is now in charge o f  Science centres stated 224 schools were 
science activities wing school and community together science unit has 
taken commendable step in production o f  TL materials in Science for 
schools

c) Department o f  Education Technology looks after Computer eduction The 
departm ent has installed computer in High Schools Children are provided 
computer education through 7 agencies identified through tendering 
process

All the Government pnmary schools are provided with RCCP sets 
Audiocassettes based on MIX and with theme o f environment educaiion are 
provided This unit also looks after the training of village educaiion 
committee member’s trainings to different level functionaries is provided on 
gender issues

d) Department o f  teacher education is in charge o f administration and control 
o f teacher education institutions both at primary and secondary le\els The 
department is also in the process o f reviewing curriculum for reaching 
education at primary level

e) Department o f  state institute o f education deals with various disciplines o f 
education like population education, early child education, soga. state 
evaluation unit looks after issues o f  training and matenal production in the 
discipline o f  evaluation

DSERT is in-charge of the administration of District Institute ot 
Education and Ifain ing  and Colleges o f Teacher Education I'hese institutions 
have made a very big impact on both pre-service and in-ser\ice teacher 
education both at primary and secondary level The directorate of DSFRT has 
also brought publications in the series on children literature

3 IStX" Institute for Socio Economic Change, Nagarbhavi,Bangalore

ISEC was established during 1971-72 by Proi \  KRV Rao li is the 

largest socio-economic policy research organisatiofi in India toda\ Grown 

under the stewardship of Prof VKRV Rao and Sri E S Venkataramaiah 

1SEC= society has elected Governing Board for a 3 year tennure and has 

focussed several socio-economic policy issues, studies The Institute firmly 

believes in decentralisation of powers for the Central to the Stale Go\ emnients 

from both o f them to the Panchyats and Municipal organisations The
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institution is carrying out projects commissioner by the State Govenrmeni 

Ford Foundation, National Institute o f  Rural Development and others.

Functions and Objectives: • To conduct Interdisciplinar\ research in 

analytical and applied areas of social sciences, encompassing diverse aspects 

o f development *To assist both central and state govemmenis by undertakinu 

systematic studies o f resource, potential, identifying factors influencing growth 

and examining measures of reducing poverty • To establish fruitful contacts 

with other institutions and scholars engaged in social science lesearch through 

collaborative research programmes and seminars, and to conduct and refresher 

programmes o f university and college teachers and public funciionaries

StafT: ISEC has a large multidisciplinary faculty o f 9 professors, 13 associate 

professors and 23 Asst, professors working on various socio-economic themes 

o f current national and international importance There are 10-11 units 

undertaking research Among these Education unit is also one Education unit 

undertakes researches penaming to primary and secondary level education 

The institute produces Ph D 's in Education too

Ph.D Programme: The institute has been recognised as a center for doctoral 

research by the Universities of Bangalore, Karnatak, Mangalore, Mysore and 

Osmania and the National Law School o f India University, Bangalore 

Fellowships are funded by ISEC, ICSSR, Ford Foundation and RBI Teacher 

fellowships are also offered to university and college lecturers to pursue theii 

doctoral research The institute has produced more than 100 doctorates in 

various disciplines since its inception

Library and Documentation: ISEC has a well-equipped library with about 

one hundred thousand titles and more than 300 Indian and International 

periodicals. It also has an impressive collection o f pamphlets and documents 

from foreign and Indian Organisations It is recognised by the World Bank as 

a depositor^' library and has a donated collection of Bharat Ralna Sir M 

Visvesvaraya, builder o f modem Mysore



Publications: Since its inception, ISEC has made significant contributions te 

knowledge in different areas o f  the social sciences through publications The 

faculty have authored a large number ot'books and articles in refereed journak 

both in India and abroad They has also been influencing public opinion 

through publications in various newspapers and magazines

4 CEE: Centre for fnviioninent Education Bangalore

Centre for Environment f^ducation wri'- esiabhshed in the year 1984 by the 

Ministry o f Environment and Forests. Go\emment of India

feachei 'fraining Programmes involved \Mth Besides seveial otheis. 

School Students, f eachers and leacher Educators form an important targa 

group of the center Right from the inception, CEE has been organising 

several programmes for this target group T hese programmes include (11 

development and dissemination o f qualit\ en\ iionmental education materials^ 

Activity manuals, workbooks, teachers handbooks, cliarl^. posteis, etc (21 

Oiganising in-service teacher training programmes all o \e r the country and (3) 

Networking with government and non-go\enimentaI organisations to promote 

environment education in schools

Pre service teacher training at the sevondary level As part o( the pre^ 

service teachei education al tlie secoridaiA lexeL CFT: during the vear 1995 

initiated an important pioject to c\oK e and mstitutionalize a cunicuium in 

enviionmental education at the 13 Ed IC'Cl Em leacher trainees Pre-sei\ice 

teacher training at the Primary level As pan of this, C El- in collaboration with 

(he Distnct Primary Education Programme has developed training materials in 

environment education for DfET’s, C>nenting the DIET staff in the use o f the 

training materials and assisting DIET s in organising in-service teacher 

training programmes in environment education



Inadequacies in Teacher tducation at the primary' and Secondary ie\el (as far 

as Environment Education implementation is concerned) studied by 

Dr.Ravindranaih (2000)

(a) lack o f appropriate weightage for environment education in in-service and 

pre-service teacher education (b) lack o f appropriate models of teacher 

training in environment ediKation (c) lack of trained man power to handle 

environment education theme m the teacher education institutes (d) lack of 

material (in local languages! and financial resources (e) lack o f policies fot 

introducing environment education at the teacher training levels ( t) needed 

coordination and networking between UGC Universities, NCTE, NGOs. Etc . 

training colleges, state depanments of education, etc ,

DPEP -  The District Primai^ Education Programme is \e t another 

intervention in realising the goal o f universalisation of primar> education 

Launched in 1994-95 in four districts , DPEP now covers eleven districts of the 

state. The DPEP has resulted in significant improvements in enrolment, 

increase in retention rates and appreciable increases in learning achievement 

The DPEP experience above all paved the way for institutionalising inservice 

programme and gave necessary' impetus to continous inservice training to 

primary school teachers This was streamlined by the establishment of the 

Block Resource Centres (BRC) and Cluster Resource Centre (CRC) The 

BRC’s provide adequate m'-enice training and resource support to pnm ar\ 

school teachers (Appendix '  I here aie ne\>̂  structures created vvitli full time 

faculty o f 6 teachers, 1 ctxirdinator {(GP-B) and 5 Resource persc)ns (3 from 

Primary 2 from Secondar% ) The CRC’s have been established at the rate of 

one per 10-15 schools One ftill time coordinator is appointed in each CRC 

The CRC’s act as a linkage between primary' school teachers, community and 

schools Thus the DPEP intervention has helped the regulation of inscrvice 

programmes and has assumed a structure based on needs of in-service 

programmes at primary le\ e:
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At the primary education level the DPEP and NFE centers networking 

with several NGO’s (Private Sector) are endeavouring to achieve the target of 

UEE The tables clearly show that a number o f in-service programmes ha\ e 

been conducted both at primary' and high school levels But there are cenain 

inadequacies observed in these programmes which are summarised as. lack of 

depth and coverage o f themes compared to guidelines, poor coverage of 

teachers, lack of follow up, need for good resource persons to guide them 

Often the w orkshop mode appears to have not been followed especial 1\ ai 

secondary level and the observation is that there is lack o f demonstration 

lesson in cooperative learning and Multigrade teaching - the needed 

techniques. The in-service programmes are required to be purposeful and 

better be based on d istric t specific needs. Differential teaching, alternative 

teaching techniques to develop competence especially o f ‘Learning to Learn 

as envisaged in NPE are the needed areas for in sm ict secondary level

However, in-service teacher education has been set up regularlv b\ 

allotting funds - 8 lakhs per DIET, and 5 lakhs for CTE’s and 12 lakhs for 

lASE The in-service programmes are conducted in a stmctured manner at 

DIETS and CTE’s but this is viewed as additional work and it appears that the 

teacher educators have asked for hike on basic pay for those who are invoh ed 

in this work The table reveals less than 13% beneficiaries on all years only 

during 99, 21 6% teachers are benefited. Hence the coverage o f teachers is 

not very satisfactory. Less than 10°b of teachers could be covered per \eai 

fhe in service teacher education programmes aie conducted as extension 

lectures and intensive participatory approach with demonstrations is not 

observed at the higher secondary level Hence there is need for massive in- 

service teacher training programmes The study team conducted survey with 

group o f teachers, teacher educator at TCH and B Ed level and gathered 

opinion regarding the impact of such training (B.Ed/TCH), needed areas o f in- 

.service and usefulness o f in-service program
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The sample chosen from different parts o f Karnataka and response 

obtained are tabulated below;

Table showing Target and Response of In-service

SI. No. No.
No. Chosen Responded

1 TCH trained teachers 1800 1593
With < 3yrs experience

332 Trained teachers primary 
(Fresh recruitment)

50

3 B Ed trained 150 66
(Freshers)

454 Teacher Educator (B.Ed) 50
5 Experts (Principals) B.Ed 30 25

Some o f the consolidated ideas that throw light on the impact of teacher 

education programme as well as the useftilness o f in-service programme are 

analysed. Teacher educators are o f the opinion that they are familiar with many 

o f the alternative techniques and use them in the classroom The following 

table gives the opinion o f teacher educators at different levels

Table3.4 showing consolidated opinion of Teacfcer Educators on the use of alternative techniques

B.Ed T.C.H Hindi SIkshitk

Particulars
General 
Sub in 

%

Special 
Sub in 

%

All 
Sub in 

%

General 
Sub in 

%

Special 
Sub in 

%

r  All
Sub in 

%

General 
Sub in 

%

Speoa
ISub
in%

All Sub 
in %

Small group 
dgcussion

526 6 8 ^ 2632 47.06 29,41 23.53 000 SOOO 50.00

Panel discussion 1538 5385 30.77 SB 33 16.67 25 50.00 0.00 50.00
Team teaching 12 50 62.50 2500 -C.86 28.57 28.57 50.00 0.00 50.00

Project method 17 65 ^ 52.94 29 41 38.46 38.46 23.06 50.00 0.00 50.00

Seminars 12 50 43 75 43 75 37.50 31 25 31.25 50 00 000 5000

Activity based 
technique

625 62 50 31.25 28.57 35.71 35.71 50 00 000

Community
involved
techniques

40 00'^ 40 00 20 00 ^ 50 00 0.00 50.00 000 50a j

Field Trips 667 66 67 426 6 7 1 40.00 20.00 40.00 5000 0.00 50.00

Laboratory
techniques

20 00 65.67 1333 13.33 60 00 26.67 50 00 000 50,00

Peer learning 769 5385 38 46^ 25.00 33 33 41.67 0.00 0.00 100.00

Library based 
methods

000 43 75 56 25 27.27 36 36 36.36 000 000 100,00

Use of A-V 
materials

000 43.75 56 25 0.00 61.54 38 46 o o o l 0.00 100,00

Quiz OOO 66 67 33.33^ 0.00 53 85 46.15 000 000 100,00

Any other 18 18 45.45 36 36^ 0.00 1 54.55 45 45 0,00 a p o j 100,00
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Table shows that hardly 50% of teachers are using in one way or other 

these techniques But in reality even during in-service program they follow 

lecture method and do not use any of the alternate methods. The teachers 

express their opinion frankly and the table indicates, the teachers that use 

alternate techniques, range between 15-44% In other words hardly 30% (on 

an average) have benefitted through in-service programe/training This 

suggests the need for continuing teacher education In other words, more 

inipacitiil ui-service program is needed at the secondary teacher level 

Supponing this vieu following table clearly reveals that teacher have 

perceived the impact of inservice training from the point o f view o f routine 

work and examination work and not from the point o f view of' capacity 

buildiny:

Table 3.5 given below indicates the extent of usefulness of ttie tectiniques during in-
SC nicc (Perccntl

SI. Areas 20 1 40 1 60 80 100
No

1 .. teaching skills " ' Te e ' ^ 9 1  £_ ..I2 Questioning 24 2 42 2
3 ' Use of Black Board - 25 .7 ■ 303
4 Processing content 1 242 348 . . .

5 Developing learning competence 19.6 40 9 ^ 16.6
6" ' Teaching multi-grade m i 26.7 - --
7 Evaluatioivx^ontent Based _ - 16.6 45 4 -

*^vCompetency Based 27.7 1515 15.15
8 New techniques of teaching - 25.7 348 -
9 Observing lessors - 186 31 8
to ' ' Co-cunrfcular activities I 16 6~ 242 1 196
11 Teaching with multimedia 166 196 22.7
12 ' Wofldng with community T5 T5 ' 227 196 “....- ....
13 Giving demonstration lesson 15 5 2B7 _J5.)5
14... Maintaining school records 18 18 ~ 25 7 '
15 ^ Doing action Research 16̂ 6 j , ..1 21’ 2 " Ts 15' _ n,. _
In otherw'ords training programme lias not helped them to gain enough 

confidence or conviction in using these dilTeieni techniques liven when they 

are not a)nfident o f using good techniques, the teachers have not accepted that 

they require more practice in the new technique To a question on which o f the 

method/techniques according to you require more practice? The response was 

divided and teachers are not sure Hardly 22 to 30% of teachers expressed the 

need tof more practice in the new techniques

77.



Table 3.6 areas that require more focus during training
SI.
No.

Description Percentage

A New techniques of learning 31 8
B Demonstrations classes 12 12
C Teactiing skills 22.7
D . Muttiple lessons 75
E j Methods of TeacNng 106
F Evaluation 909

Inservice training at primary' and secondary levels are bein^ conducted 

since 1993 but the analysis o f opinions o f teacher beneficiaries clearly gives 

the perception o f  teachers towards the inservice programme

Feed back on chaitanya programme
The DSERT has launched a general training programme foi ail teacher

educators and primar\^ school teachers an orientation to arouse m them the 

spirits o f joyful learning as well as acquaint them with competencies based 

teaching techniques The primary school teachers and teacher educators are 

enjoying the in-service programmes since GovemmetU in a wa\ has involved 

all the teacher educators This move is laudable it has been a welcome 

change for the regular teachers to have refresher course Teacher educators 

from different teacher education institutions are also given this training The 

study team gathered the opinion o f  teacher education on the content areas they 

found useful, subjects which were not covered by them well during training 

classes and the opinion on MLL The following tables indicate the percent of 

agreement o f  these teacher educators on the subjects

1 able 3.7 showing subjects/contents of training progi amnu

SI
No.

Content Completely Partially

1 Learning process 6909 23-6
2 Reading/wrttir>g siciils 72.7 254
3 Story -  Dramatisation 47.2 32 7
4 Sports -  activities 40.09 52 7
5 Basic concepts of 

Maths
69.09 27.2

6 Environmental study 78.18 254
7 Value education 400 49 09
8 Special children 3.9 563
9 Sex education 50.9 1 38 18



Table 3^ showing subjects in which Training is needed
SI.
No.

Contents Percentage

a Basic concepts of maths 1 81
b Special Children 1090
c Value Education 29 C6
d Story Dramatisation 5.45
e Sex Education 727

_ i  _ Learning process 1.81
Activity 386

h Nil 18 18

reachei educator were iinaninioiis in giving their opinion regarding the 

important method they learnt during chailanya programme (Appendix 9) as 

activity method and competence teaching

Table 3.9 showing skills/methods learnt in Chaitanya programme
Si.
No.

Contents Percentage

A Activity method 7818

B Group Activities

C Participation (272

D Drama, songs 25 45

E Competency based teaching

T  “ Content Teaching 9 0 ^

It is surpr ising to note that the teacher educators are not clear about the 

concept o f MLL even when 93% of the group say they learnt competencx 

based teaching To a question on this only 43® b have said it is optimum level 

of knowledge Most of them have left a blank in expressing in their own 

words the impression Could this be lack o f expressions'!^ Fear to express 

frankly I he survey thus reveals the contradiction of teacher educators on the 

one hand and usefulness o f in-service program ‘Chaitanya’ on the other 

Chaitanya programme has not given impactful signals, though, activity / non 

traditional way of teaching has given positive signal

Discussion;

1 he in-service programmes are conducted regularly by the D ltT S  & 

C’ rF.\s This has been taken up on pnonty at elementary teacher education 

level



Primary school level: The strength and need of m-service programmes is underlined 

and has gained innpoitance through DPEP expenence. Inadequacies m in-service 

programmes are observed in lack of d^tiis m themes, poor coverage of teachers on 

every content area where onentation/training is needed; lack of follow up. Tliere is 

no focus on exteriding in-service training ro unaided and aided institutions Some 

teachers complain tfiat same set of teachers att^id different programmes often and do 

not give chance to others The coverage of lad> teachers in non-DPEP schools is 

rather low (Correct data is not a\3ilabie) Tlie in-service programs could be 

systematic and cotild maintain records so tliat every teacher is reached The 

teachers/teacher educators often have expressed the need for good resource persons to 

guide them The in-service programmes, lag behind in involvement of trainer and 

trainees and often workshop mode appears to have not been followed at secondar\ 

level The recently aarted “Chaitan\3' in-serv ice programme for all the primars 

school teachers/teacher educators initiallv aroused the teachers. But is slowly settling 

down to a stereo type “Activity syndrome of play, singing and role play”, means 

teaching and also learning has been quoted often as interesting What does this 

inply? Have we brou^t down their creatmty and orginality'’

There are vanalions m the emphasis and the approaches by different agencies 

like CRC, BRC, Chinnara mela and DIET fecuky/ There are good number of teachers 

who are upset by this. This implies madequate Imkages amoig agaicies. Also the 

purpose of conducting inservice programme be it DPEP distnct / non DPEP

The in-service programs require training to be purposeful and better be based 

on district specific needs There is a neec for identifying prefer resource personnel 

and tlie areas, in which onentation is required Tlie workshop mode in the real sense, 

witii more emphasis on practical demonstrations is yet another requirement. AJ! tins 

implies lack of strategic planning. The concerned officials should plan ahead 

keeping in mind all the parameters The study team is given to understand through 

media that “Chaitanya” inservice is being extended to high schools. Tlie high schools 

stnctly follow disciplinary approach and if play way techniques that suit primary' is 

extended to adolescCTits, the danger of 'Halo effect” and shallow imitation would 

loom large and teachers would become non-creati\ e
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Teacher Education: Curriculum; Quality
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Section 4
T eacher Education: Curricular transactions and quality concerns

The Karnataka Education Act 1983 explains curriculum as a set o f 

curriculum and co-curricular activities arranged for a course of studies 

Further, the Act entitles Government to prescribe curriculum and review the 

same with periodic evaluation and assessment o f the societal need at that pomt 

of time

Accordingly Karnataka State Goveinnieiit has prescribed curriculum at all 

levels o f teacher education Some of them like Nursery Teacher I raming is 

found to be existing from several decades w ithout revision. Since the fifth 

plan period (1974) the I 'GC' panel ori teacher education lias been insisting on 

the need for revising the pre-serv'icc and m-service teacher education 

programmes The need based on the basis o f pioposed curricular renewal are 

as follows -'Revising the curriculam of elementary and secondary teacher 

education so as to repeat new demands o f the school cuniculum, such as 

relating the school to work, developing propei attitudes and \alues, integrated 

approach to teaching, improvisation ot aids, enlisting community help. 

exploitation o f available resources to the best advantage, continuous evaluation 

etc’' State departments o f education uere also required to take action 

immediately and serve In 1978 National revision committee fiirther reiteiated 

tlie need for curriculum change and uivinu u;!eater weightage to the 

pedagogical and professional preparation for teachers Again in 198i National 

ci)mmission on feachers-l (( hathopadh\ava commission) emphasised the 

urgent attention needed for training of Teachers NCERT and Regional 

Colleges of Education started 4 year integrated curriculum of leacher 

Education in addition to existing one year B Ed Ibi secondary and two-yeai 

course for elementary education During 1988, there was a revision on 

cunicularn based on NCTE curriculum framework



The Policy perspective in Teacher Bducation, NCTE 1988-1989 to some 

extent brought out the revision framework the restructuring principals, but a 

real break through in Teacher Education Curriculum came in pursuance of the 

\PF . 1986. The plan of action 1991 indicated re-organisation of elementary 

and secondary education Tlie curriculum included working with community 

and use o f technological inputs The curricular inputs o f  a teacher education 

programme separatel\ for pre-school, primary and secondaiy were suggested 

But Karnataka Government has not insisted upon a comprehensive practically 

oriented NCTE frameuork in any o f its revisions The University professors 

whose perception is only from the pedagogical theory have projected and 

passed the tradition old iheot^' based curriculum even when B Ed and MEd are 

regarded as professional license courses The curriculam at different levels o f 

teacher education in Karnataka has been a set o f traditional theories and none 

of the trends o f NPE. or tried out techniques in reality in the state are ever 

given enough focus Society is dynamic. In the field o f teacher education 

There are several organisational changes taking place Constitutionally we have 

accepted to give education for all Consecjuently teachers who work in this set 

up should be given the conceptual frame work needed about grass loot le\el 

The kind of children whom they have to deal with, the techniques that suit our 

countrv' and our children in their contexts, the way o f  planning evaluating 

children continuously and using community resources are important factors 

None o f these have references in a practical way in PTTI, TCH, B Ed or M .Ed
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levels The weightage gi\en to theorv and practice in the framework o f NCTE 

as well as stage relevant specialisation including working with community are 

not followed in the existing curriculum in Karnataka Universities in 

Karnataka are following difTerent syllabi Most o f them do not have a close 

resemblance to the National Curriculum framework even now The 

interpretations are \ aried in every state

As could be seen in ihe framework there are 3 broad aspects o1 pedagogy at 

all levels thev are

1 Foundation courses (hardly 20 25°a) for theory weightage
2 Stage relevant specialisation in 2 subjects ]U®o
,v Additional specialisation to give scope for latest developments in teacher 

education and piacticum for 40% including inteinship 50^'o

There is a genera) feeling that the cuiiiculurn of teacher education is over 

loaded with theorv components rather than practical components, and is not 

updated in tune with the happenings in the countr>'

They do not even study the national policy o f education and POA (1990) 

Hence the studv team took an intensive analysis o f the existing cuiriculum at 

five levels v iz , tarlv childhood stage (pre school), 2 Primary stage 3 

Secondary stage 4 Physical Fducation, 5 M Ed level (PG level)

The revised cumculum framework (1^98) titled "C urricuiiini I ramewurk 

foi Quality Teacher Education” gives a consolidated and general framework o f 

the different levels of teacher education, which is consolidated in the following 

tables
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Teacher Educsiion programme of Pre-Primar> (Early Childhood) Education 
Duration: One acadcaoic year

C urricu lum  Components Weightage In terms
of time

Foundation courses 20%
i Bdkication in Emerging India (the (10%)

Sociocultural context o f
educ^on)

ii Child Development ax) (10%)
Adjustment (focus on age grouc 3
to 7)

Stage Relevant specfaMsation 10 + 25
ill Early Childhood Hduca* cn (5%)

Systems (Montessori, Froet>e‘
e tc ) and Integrated 
Developmerrt Services (ICDS ,n
India (5%)

iv. Cognitive Development Actiwtes
(Piagetian and such other lines o f

treatments) (5%)
V. Language Development

Dimension and Activities (spoKen 
language-sourKls. vocabu!a'>
sentence patterns) (5%)

vi Personal-sodal Development
dimensions and activities (5%)

vii Reading, vynting and anthmettc
(soertti^tre^ments) (5%)

viii. Readiness and initiation
and motor development v̂ vrk
skHls and heatth care (5%)

ix A e s lh ^  and cuRijral
development activities

PracticimVField wort; 45%
X Practical wwk (with children and (20%)

honws/community)
xi Internship in Teaching (in Pre- (20%) Prac:70

Primary and Primary Schools) Theo:30
______xii______ Co<kKTiculaf activities.________________ ______________ (5%)_____ ________

Teacher Education Programme for Primary and L’pper Primary (Elementan ) stage 
Duration: 2years after 1^2

Ctarriculimi Components WeigWage In terms of
time

I Education in Emerging India (10%) 20
(Philosophical and sociocutturai 
perspective)

ii. Elementary school students (10%)
learning process^, adjustment 
(Education Psychology)

B Stage Relevant «> e< ^sa tton  10 20
iii. Elementary Education and (5%)

Teacher Functiorrs
iv. Language Teaching (one relevant (5%)

language choice)
v Mathematics Teaching (5%)
vi Environmental studies teaching (5%)

(as related to std to Vi
vii Health and Physicai Education
viii Arts Education, work education (5%)

Extract from 1998 National Framework

(5%;
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Currfculum Components Weightage In terms of
tfene

C A ddtti^al Specl«H«atk)n 5 - 5
i ^ )  Theory

ix. Science Teaching and Social
studies Teaching/Pre-schools 
education

X Elective (one: AduK Education
Nonform^ Education/Social 
Education/ Tnbal Education/
Multiple Class teachinĝ
Population Education/ Special 
Education, Educational
technology etc

D Pracl^um/Field work 40%
xi Practical work (2D%)
xii Internship in Teachmg (in Prifnary

and Upper Primary/ p<e Schools (20%) Prac. 65
systems) Theo 35

Teacher Education Programme for Secondan Stage 
Duration: 1 years after graduation

Curriculum Components Weightage In terms of
time

A Foumdation courses Theo -  Pra
i Education in Emerging India 20

(PhUosophical and socjocuftural (10%)
perspec^)

ii Educabonal Psychology (with (10%)
focus on learner development
and stages learning, aĉ ustment)

B Stage R eteyaiit f P f d t i in a o e  io  20

iii. Secondary Education and (10%)
Teacher Functions 
SpedaHsation in methodology of 

iv A secor>dary school s u t^ t with (10%)
prior specialisation 

V, A secortd secondary school (10%)
sut)|ect/Higher secondary
Education/Primary education

c Addttlpnal SpecialliatkMi 5 5
vi An elective from areas like Adult (10%)

Education. Sec Education
Population Education. Distance 
Education, Litxary Services.
Tribarf Education Special 
Education (Integrated and one 
category) Health and Physical
Educatim, Art Education.
EducatiofTal Tectwwlt^y. Action 
Research. Computer Education 
etc,

D  PracticumfFleld wofit ■C>%
vii. Intemsh^ in Teaching including (20%)

field assignments
viii Practical incJuding workir>g (20%)

with community and so?;ial Pract 65
service Theo-36
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Qanaral Objcctlvet Of NCTE
To promote capablllti®* for 
inculcating national values 
and goals as enshrined in 
the constitution of India
To enable teachers to act 
as agents of modernization 
and social change________
To sensitize teachers 
towards the promotion of 
social cohesion,
international understanding 
and protection of human 
rights of the child.
To transform student
teachers into competent 
and committed
professionals willing to 
perform the Identified tasks
To develop competenciM 
and skills needed for 
becoming an effective
teacher_________________
To sensitize teachers and 
teacher educator about 
emerging Issues, such as 
environment, ecology, 
population, gender equality, 
legal literacy, etc.,_________

Table; 4..1 Consolidated Table mapping curriculum with NCTE objectives
PPTTI

40̂ ,

To empower teachers to 
cultivate rational thinking 
and scientific temper among 
students.
To develop critical 
awareness about the social 
realities
To develop managenal and 
organisational skills

Theory 
(core ftubjeclis)
P 1- Principles of 
Education
P 2 -  Ednl, Paychoiogy 
and Ednl evaluation 
P 3 -  Principles of 
Teaching and current 
problems of Primary 
education 
P 4 -  Educational 
Management and School 
Organisation

Mathod»: 20%

Pre-school child- Seven 
types of development

Drawing, painting, filed trip

Theory
eo

Practicals
40

T.C.H
I Year: Theory
P 1 -1 Lang/Reglonai 
Language
P 2- 2 Lang:Eng/Hlndi 
P 3- Soc.ScI 
P 4- Gen.Maths 
P 6- Gen.Sci

50%
P 6- Practicals

20%

Addltlonals:SUPVV,
Art, Muste, HE, PE etc 
Theory 30%

ll.Yfir.,Itif9rY
P 1- Principles of 
Education
P 2 -  Ednl. PtyohoKKjy 
and Ednl evaluation 
P 3 -  Principles of 
Teaching and current 
problems of Primary 
education 
P 4 -  Educational 
Management and 
School Organisation 
Pap«r S -  
Specialization In
a)Adult education &
Non formal
b) Population 
Education
c) Integrated Education 
for disabled
d) Educational 
Technology

60%
P 6 -  Practicals

20%
Addttlonals:SUPW,
Art, Music, HE, PE etc 
Theory 30%
Theory Practicals 

4 1

_______ B.Ed

P 1- Educational Theory 
and practice 
P 2- Education 
Psychology and 
Evaluation 
P 3 -  Educational 
Management and 
Problenrw of Indian 
Education 
P 4 -  Methods of 
Teaching Subject -  1 
P 5 > Methods of 
Teaching Subject -  I!
pe-s,u,p.w
P 7 -  Additional 
Subjects (Any on«)
A. Moral Edn
B. Non-formal Edn
C Edn. \/ee.Quidanee
D. Action Research
E. Population Education
F. Edn. Of ttie Visually 
Handicapped

MlttHgflt
Any two from seven core 
subjects

00+10

Any one of the practtoes 
M - l  12+1+1 
M -ll  12+ 1+ 1

30%

Theory Practicals
4

B.PEd
P 1 -  Education in 
Emerging India 
(Foundation of Physical 
Education)
P 2- Management of 
physical education 
P 3 -Anatomy and 
physiology and health 
education
P 4 -Psychology and 
Evaluation

SoecUitlzation

Games, yoga and athletics

Prugti^ef
Demonstration and 
practice of coaching, 
organizing camps and 
meeting

Theory
6

Practicals 
4

M.Ed
P 1 -Psychological and 
Philosophical foundation 
P 2-Sociologlcal 
foundations and 
advanced methods of 
teaching 
P 3-Research 
methodology 
(Elements of 
educational research 
and statistics)

Additional papers
P_1. p_2, P—3

(only tv/o additional 
papers to be taken by a 
candidate who opts for 
dissertation work)

VIVA for 50 marks

Practicum is optional
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Analysis;

An examination o f  the objectives in comparison with the foundation 

paper shows that only superficially the national values and goals are attempted 

to be achieved. The students may get acquainted with several o f  the trends but 

do not internalize these ideas due to paucity o f  time. Time devoted for the 

development o f skills needed in the special method stage specific 

specialistation is inadequate Scope for cultivation o f rational thinking 

scientific temper and critical awareness is limited The curriculums do not 

provide for the development o f managerial and organizational skills The 

amount o f information to be given is not appropriate with the requirements of 

different levels o f teacher education The weightage given to the pi acticum as 

well as the nature o f  practiaim (excepting in physical education) is 

insufficient The integrative approach and value basis in all the general papers 

is not focussed to bring about quality in teacher education

In other words, among the objectives o f NCTE framework that are 

sidelined and not focussed adequately in framing the cum culum  at stage 

specific teacher training programmes in Kamatakaare ;

1 To promote capabilities for inculcating national values and goals as 
enshrined in the constitution o f India

2 To transform student-teachers to become competent and committed 
professionals willing to perform the identified tasks

3 t o develop competencies and skills needed to become an effective 
teacher (stage specific)

4 To empower teachers to cuhivate rational thinking and scientific 
temper

5 To develop managerial and professional skills

F*re-Primary Teacher Training:

This has 4 theory papers, having the same information and historical 

importance on philosophy, education, psychology and organisation with a 

chronological western thoughts and not much o f importance to early childhood
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care and education. In the methodology discussion, lecture method, herbanian 

methods are emphasised. The weightage given to practical approaches like 

play way, stor> telling, communication and other non-formal techniques are 

inadequate for this stage. The Karnataka experiments and history o f  nursen 

schools, the region specific folk literature, familiar action songs, the Nalikali 

technique or Concentrated l>anguage Encounter (CLE) technique or any other 

approaches popular in India, its philosophy or practical aspects like the Valley 

School approach, Shantiniketan, Shishuvihar techniques or any ‘joNtul 

learning techniques are not included either for their conceptual framework or 

for practical training.

The use o f  play way is helping children to have readiness to learn, the 

developmental tasks thereof and the psychology of pre-school children 

including special children, their abilities and disabilities are not focussed or 

high lighted in PPTT course. It is a syllabus that requires urgent revamping 

and re-structuring The team had a glimpse o f  the so cafled revised curriculum 

in its draft form and was unhappy to find the same theoretical focus 

(westernised) as in TCH with an additional chapter on National policy The 

procedures o f evaluating the records to be maintained and involvement of 

community at this stage obviously is very significant and these factors are not 

considered in the curriculum existing. The ratio o f  theory to practicum is 7 3 

whereas according to  NPE frame it should have been 3.5 6.5

The concerned teachers at this level have attempted and prepared a 

curriculum keeping pace with NPE framework (Appendii 10) which requires to 

be discussed thoroughly and field tested

Primary Teachcr Training Curriculum: (TCH)

At this stage, Karnataka has teacher training for 2 years duration In 

both the years practice in teaching is compulsory Beyond this content 

enrichment is included in the first year along with some pedagogical
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foundation whereas in [I year more pedagogical theoi'y, methodology in 

language and other subjects and practicals are included Two years o f teacher 

training helps them acquire good knowledge about general theory but no 

reference to pre primarv or lower primaiy level teaching observation or stage 

specific reform s happening in Karnataka or in the country So the TCH 

trainees are all embedded with same theoretical mputs and the popular 

herbartian steps (5 or o) are emphasised which does not suit the present context 

o f giving ''Education for All" Surprisingly even in special training 

programme based on SOPT “the ( haitanya ’ training emphasises the herbartian 

approach rather than several o f the indigenous/ non-formal approaches 

available in the countrs Several non formal techinques evolved are Valley 

School technique, Shantiniketan approach, Gurukula approach, the DPEP 

(focussed), Ekalavya of Bihav. Lok Jumbish o f  Maharashtra, Shiksha Kurnii 

yojana o f Rajasthan. Nali-Kali o f Karnataka, and the methodology evolved by 

Gujarat Naitalim A deliberate focus on pioblems of elementary' education in 

the country' and how it js tackled both in the country and in Karnataka needs to 

be focussed as an important part of theory rather than reading the western 

philosophy, western psychology and many models o f  teaching that have no 

relevance to the elementary stage nor to the profession as it is fijnctioning in 

this country and particularly the state

The TCH syllabus is currently revised in 2000-2001. changing the 

course title as Diploma in Education (D Ed) instead o f TCH The team quickly 

reviewed the syllabus and found that the content enrichment paper is limited to 

EVll syllabi rather than the PU a)ntent bound earlier But the pedagogical 

theory is replica of B Ed and M.Ed theory put together with very little scope 

for stage specific competencies or methodology The NCTE framework 

envisages more of community involved indigenous non formal techniques to 

be taught at this stage to meet “Education for All’
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The D Hd s\llabus speaks o f subject specialisation in t w o  subjects at 

primary level and focuses on information orientated adult learning techniques 

like Group dynamics. Personality development. Lecture method, models o f 

teaching. Adolescent psychology and development tasks and a great number o f 

western philosophies. Sociological theories leaving behind the age specific 

Indian experiments and philosophy. As quoted earlier under pre primary stage 

as well as in the earlier part o f this analysis, there is a need to rex amp the 

syllabus to suit the present requirements and social and academic changes 

taking place in the country and in the state.

Primary' Education is on the fore front and in the priority field for the 

State o f Karnataka and the country In their attempt at UEE, several good 

pedagogical interventions are launched in Karnataka Many o f  these are 

structured, theorised and the Indian efforts and experiences have brought out 

rich information as well as, functional and feasible techniques These should 

be on focus in the curriculum. D.Ed should be a true reflection in giving 

training to prospective elementary education teachers The NCTE framework 

is clearly suggestive o f the weightages to be given at stage specific 

specialisation. This could have been followed The ratio o f theory in B Ed- 

M.Ed to practical presently is 4:1 whereas the envisaged ratio of NCTE is 4:6 

The TCH syllabus revised requires a critical examination and has to fit into 

60% of practicum and 40% theoi-y and should be made ftjnctional for 1-Vlll 

teachers.

Examination and Evaluation procedures o f competency based 

evaluation and the continuous comprehensive evaluation techniques are given 

lesser focus, whereas it is very necessary to have training in Continuous 

comprehensive evaluation (CCE) in the present context
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Secondary Teacher Training Programme (B.Ed):

The curriculum at B.Ed programme which is run for onK a year has 

similar inadequacies The curriculum at this stage has to be evolved and 

passed by the universit>' academic bodies, even when DSERl can organise tiie 

revision process The one year duration virtually is a 9-10 month course and 

projects the time factor as controlling variable In 9 months time, justice 

cannot be done to both theory and practicals in the usual argument put forth

At the secondarv teacher education level, there is a sanation in the 

curriculum ffom university to univeisity in terms of number of general papeis, 

additional papers and internal assessment marks There is a nio\e to have a 

common curriculum in all the universities o f Karnataka But the relevance o f  

commonality debatable It is necessary to be careful about goals to be 

reached l he\ should not be lost sight o f (professional skills)

The NC'TF framework envisages theory' to practicum in the ratio at 

65 : 35 or 50 50 Since B.Ed degree is an “omnibus'’ degree tor becoming 

secondar> school teachers, primary level teacher educator, officers in 

Department and HPS teachers it should logically cover current pedagogical 

theories adopted both at primary and secondary school levels The western 

philosophical sociological thoughts that are relevant only could be studied 

Many o f the information in the logical / chronological order need not be 

studied as pait of theory So also in psychology, evaluating the relevant 

theories and indegenous experiments, the NPE, POA, revisions and 

constitutional amendments are required to be studied with greater weightage 

for effective ftinctioning o f a teacher The professional skills, managerial skills 

and practice teaching all these require greater practice and time The existing 

curriculum is an elementary version and vague orientation that does not equip 

the teacher with necessary^ capabilities
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A training programme at secondary stage is more of capacity building, 

preparing teacher to take up state level / national responsibilities in 

addition to proficiency in teaching. If this is the needed vision for quality 

improvement in teacher training, the curriculum should be stretched to meet 

these requirements and should not be a commercially viable make believe

traming as it is now
There aie experiments conducted in this country with different models

o f B Ed training for 1 year to 2 years and 4 years integrated programmes 

Researchers also show the effectiveness o f content-cum-methodology The 

team strongly feels and concuirs with research findings that meaningful 

training with practical and relevant field experiences are absolutely necessary 

at this stage and to this effect change is needed in the curriculum

Teacher education being a professional sector, the curriculum should 

have deeper and good exercise o f teaching skills in the real situation I he 

number o f active teaching hours per trainee suggested and being pracliced is 

inadequate. Internship aspect o f  practice teaching is given no importance The 

. very concept o f  skill development in effective teaching is not understood and 

practice has lose ends. The kernel of teacher education is practiced But this 

section is neglected not regulated or worked into properly by NCTE or other 

concerned organisations. Practicum connotes 3 aspects:

a) Effective demonstration lessons suited to the level
b) Adequate planning and practice in real situation and
c) Internalising skills through an internship programme (School 

Experience Programme)

Many colleges upgraded and regulated by NCTE it is observed, do not 

have their own practice teaching schools attached to their Training colleges 

The functions o f  teacher education is lesson - planning, correction, teach, 

feedback-reteach this cycle o f  transacting curriculum in special methods and 

practice o f giving number o f demonstration lessons have almost (endangered) 

become nonfunctional.
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Like fast food centres practicum is quickly covered in 2 weeks 3 weeks or 4 

weeks, within which lesson-plans are written, corrected, lessons given with 

feedback and a semblance o f  micro-teaching (one or two cycles only). There 

are inadequacies in corrections and feedback on given lessons for short period 

with no supervisions and feedback, reteach is totally missing Many frankly 

say demonstration lessons are a myth I rainee are expected to develop on their 

own The attitude and perception of Teacher educators appear to have 

transformed to the maximum extent of deterioration and most o f them (Greater 

than 75%) are ritualistic and sadistic while transacting the curriculuni fhere is 

a need to declare '‘Emergency” for transactional process of teacher education 

This is the area o f m aiim um  concern. Good lot o f trading and boosting o f 

internal assessment marks are said to be regular feature It is disheartening to 

know that transactional skills and professional outlook are seriously missing 

in teacher education The ace managers o f teacher education should take it up 

for better control The Deans o f faculties o f education o f different universities 

ought to have taken it up and raise the standard But it is unfortunate that 

professors with a right perception o f  happenings at grass roots are hard to find 

They look upon B.Ed as a theoretical steppingstone for M Ed Curriculum is 

transacted in a rhualistic way The situation in teacher education is pathetic 

often The inadequacies are piling up both in transacting curriculum, conduct 

o f practice teaching and exam without credibility Could something be done 

and save the fraternity? Under this circumstances how do we trace “Quality”? 

Even if 40- 50% o f  the recommendations given in the previous education 

commission were scrupulously followed and Karnataka Education Act (1983) 

had been implemented teacher education would have flourished in Karnataka
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Physical Education and Teacher Training Curriculum:

The CP Ed and BP.Ed curriculum have the same story to say. The 

pedagogical aspects form 3-4 papers o f theory At CP Ed the same curriculum 

as that o f TCH o f  I year and II Year with papers on education 1,2, and 3 aie 

included The field oriented specialisations include some changes in games 

and essentially ‘yoga’ finds a place. Ample field work is suggested 

Curriculum needs to improve in maintaining records and giving more 

practicals in the form o f marking courts and having a knowledge o f all games

At BP Ed level the teacher educatois feel satisfied since the inclusion 

o f  practical training in conducting matches, the yoga and theory and coaching 

opportunities are included The internship in physical education is extended in 

otherwords However the review o f  the curriculum keeping in mind the 

changing scenario is undertaken. The department o f  youth, cuhure and welfare 

gives the trainers extensive scope for exposure.

Master of Education or PG in Education (M E d):

Though the post graduation in education comes under Sub Sector 

Higher education mention can be made o f  its curriculum from the teacher 

education perspective. The M.Ed curriculum is essentially a theoretical 

information oriented curriculum. It is structured as one o f the disciplines in a 

university M Ed is the eligibility requirement for becoming teacher educator 

at any stage In the P.G level (M Ed) the structure o f the M Ed course is more 

or less uniform and variations are found in the number of subjects The 

practices in the general subjects or practical orientation in the M.Ed curriculum 

is negligible M Ed being the eligibility requirement for teacher education, the 

exposure to ground level or field studies is absolutely necessary but glaringly 

missing- Even the orientation to do research is missing since the dissertation is 

not compulsory Hence, at all levels there is a need for renewing the teacher 

education curriculum and make it purposeful
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The assessment procedure adopted at all levels, especially for internal 

assessment requires review or rethinking In BP Ed, and certificate in physical 

education, the curriculum is more or less uniform, but the assessment 

procedure are not as per the NPE-’86. The inadequacies in internal assessment 

as v\ell as external examination are many There is an urgent need to 

restructure the evaluation system at all levels o f  teacher education. It is 

suggested that continuous comprehensive evaluation could be included and 

ined out

Field Study

A field study to find out madequacies m pre-service training (TCH 

ssllahus) at primary level was felt necessary' before bringing about changes in 

the training programme. Hence in collaboration with DSERT this study was 

undertaken

It was felt that the teachers who have recently passed TCH (say from 

I >̂̂ 5̂ onwards) would remember afresh the pre-service training they have 

received and that they would be the best persons to identify the learning gaps 

during the training period. As such, a small sample o f teachers working in 

several districts was contacted Sample consisted o f around 40-50 teachers 

trom each district and the following table gives the spread o f  the sample 

(Appendix 11)

Table: 4.2 showing Spread of sample Geiiderwise

Male Female Fotal No. of

-  — --------- -■ -....... Districts

802 79[ 1 593 ____

Table: 4.3 showing Sam ple Experience wise

< 5yrs > 5yrs Total
Male 455 347 802

Female 543 247 790
Total 1592^
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In the survey lady teachers are 28.2% of the total compared to only 

20.5% o f  male teachers in number under the category o f less than 5yrs 

experience. The sample obtained is not as desired However, available sample 

is chosen. In other words teachers who may recollect from the past the pre

service teacher training inadequacies are hardly 48.8% These teachers were 

given a questionnaire to answer and identify the areas o f effective training or 

otherwise. 56 among these teachers who responded attended an inteiview also 

They had come prepared to make out certain points regarding merits and 

demerits o f teacher training as it is today

Table: 4.4 showing I sefulness of different subjects of

7k>a; r̂sr esSjzjdba^ ‘ NR

y 1320
(83%)

247
(16%)

06
(4%)

20

87B
(55%)

567
(36%)

44
(3%)

(104
(6%)

731
(46%)

784 
, (40%)

45
(3%)

32

SUPW 584
(37%)

865
(54%)

105
J[7%i_... .

39

638
(40%)

852
(53%)

64
(4%)

38

479
(30%)

829
(52%)

198
(12%)

87
(5%)

896
(56%)

512
(32%)

117
_  !Z ^ ±

65

alrs si>?5jW(£i2G"^fd

D

1197
(75%)

323
(20%)

40
(6%)

32

909
(64%)

568
(32%)

63
(4%)

52

1 0 -» 0 4: — (64%)
w T

(32%)
67

(4%)
49

'C 532
(33%)

782
(49%)

r 7 T ~ ~
(11%) (6%)

2%,o5jS)eri^ 1004
(63%)

492
(31%)

64
(4%)

33

This table indicates that the teachers find the existing syllabus in pre- 

service training as very useful in almost all subjects by more than 80% 

excepting SUPW, Art and Human Values, CTC and Paper 5 More than 90% 

o f teachers feel the subjects are useful completely or partially
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Table: 4.5 showing Effectiveness off Training Areawise

20 ^ 40 60 80 100
18 106 ^ 378 795 269

ts 22 166 488 626 253

37 112 267 496 648
(41%)

?cj02̂ rĵ t 83 303 506 412 203

21 119 383 704
(44%)

306

tpJi &
179 381 534 290 103

dTir ■^15
(13%)

347 ^ 443 1 339 155
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o

50 215 ' 492 400 245

(e ) 29 152 461
- - - - -

- - ~ 2  ^

sL) 49 206 ^ '2 4 ? ~
-

'“ 207 '

SD in)dd '247~' 564
{34%}

1?7

U
(11 %L

410 506 “~ 315 ”  ̂ l26~
_  -  -

JgiiiDCSSojCj 159 341 496 371 159

6
72 267 476 510 197

eo

6 _ __________  __________

240 473 504 245

tss »  - 369 642

TfM 477 'YfiT

This table clearly indicates that effectiveness o f training tends to be 

between 60-80% and average placed at 75%. Hardly 10^20% finds as subject 

in effective

Comparing the opinion as expressed in questionnaire with that ot 

interview, we find good coiielation in terms o f teacher perception of ific 

training programme and actual teaching in school The following are the 

findings fi^om the above table

1) Teachers are not enab le  o f  identifying merits and demerits or role 
perception

2) Teachers contradict their performance.
3) Language teaching and Language Kannada they seem to feel highlv 

useful ‘as is’ (Table 4 4)
4) SIJPW activities are not adequately coverM durLnglr^ning Mixed 

opinion (Table 4.4)



5) Core subjects and paper 5 are felt ineffective and not very useful in 
classroom.

6) Educational Psychology and Health and Hygiene are not found 
useflil/efYective

7) CTC camps are not welcome.

There is a general opinion rhat Fait A to be minimised though it is diflicult 

to suggest removal o f any subjeci'iopic. These assumptionistic view that 

DPF.P is continued and MIL wav o f teaching (their coinage) has to be 

compulsorily taught at TCH oO°o or more teachers opine that multi media 

approaches are very well cosered in Training but more than 70% want rigorous 

training in preparing them The interview and fact to face discussion with 

teachers from every district uas taken up to get clarification for their expressed 

opinions Even then they could not pin points the subjects or topics that 

require change or modification

Table: 4.6 showing Percentage suggesting more Intensive Training

No %
504 32

« 1174 74

824 52

Sat 1039 05

erj 51

frf> 38

a t 735 46

680 43

iJdiDTOCXb 3i;?rLT 881 55

aJ î :̂ s3 .cdrê . •- r:> 667 42

sK © 0 30

L. 948 60
_ _

L 751

B 770 48

«5C 1024 64

However when asked to indicate areas that require change and better 

treatment at TCH level the> have given good suggestions, lab le  6 gives 

supporting ideas.
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Table: 4.7 showing Areas recommended for change

Priorities by Que^ionnjiiic Priorities by interview and Open
Question

1 Preparation o f Teaching Aids 1. SUPW Activities to be reduced

2 Activity Centered Teadiing 2 Multigrade Teaching Focus

3. Science and mathematics Subjects 3 English and Hindi M ^ od s of
teaching to be introduced

4. Management of  Records______ ____  4 Methods for gifted children

Merited ttems tn the preseirt TCH Svttabus
1 Kannada and Methods of teaching Kannada 5 Use ot Muhi-rnedia
2 Preparing teaching aids and assignments 6, Remeelial Instruction
3 Skills in teaching 7 C'oinpt based evaluation
4 Practice in teaching 8 SUPW Activity

It was surprising to note that Teachers feel that lecturing, dictation, 

memorisation and revision classes separately for slow learners has been 

considered as remedial insfnictions Another surprise that was revealed during 

contact session is that chances for multigrade teaching is less since they have at 

least one teacher for two classes and emergency arises only when a teacher 

applies leave and hence they concern for multigrade teaching was not 

pronounced There aie certain incidental ideas that are gathered by our team 

while interacting in the field. Some such convictions teachers expressed are;

Complacency in teaching skills
> Confidence in controHing classes through giving writing/copying work
> More time to be given for memoi isation
> I esson planning is not necessary for daily lessons
^  Special subjects like Mathematics and Science need not be again taught 

in TCH
r' Creativity is a natural product and need not be taught during training 
^  Competency based evaluation can never happen

It was very heartening to note that on asking for the reasons for their 

feeling o f adequacy in th « ^  areas ( I CH), they express that since they have

scored high in these subjects, they feel it can be continued Whereas, the

reality in the classroom teaching where quality is observed to be deteriorating 

IS due to the fact that teachers do not use appropriate child centered approaches
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while reaching and that they make learning and evaluation ritualistic. But this 

truth is not revealed! On the whole we can conclude saying that the training 

progiamme existing is found to be fairly satisfactory Changes suggested are 

only by way o f intensifying certain skills. However some teachers (a very 

small number) feel that the need to focus on the following aspects.

1. Need for relating methodology to agricultural facts
2 Maintenance o f  gender equality
3 Need for daily lesson plan writing technique
4 Assessment o f competency in different ways
5. Value orientation
6 Use o f  computer.
7 Examination and Assessment (CCH)

Other observations

L a c k  o f  la n g u a g e  t e a c h in g  c o m p e te n c e ,

A detailed examination o f the curricular process at both elementary and 

secondary teacher training levels by a group o f  language teachers, teacher 

educator as well as the recent evaluation results o f DPEP-Phase II schools 

(MAS), surfaced the inadequate training language teachers are receiving The 

national policy reiterates the implementation o f 3 languages formula and 

improvement in the linguistic competencies o f students at different stages of 

education. The main deficiency include the competency levels to be achieved 

by students in respect o f each language have not been precisely specified

There is an urgent need to strengthen language teaching (all the three) 

and even at the training level more focus for language teaching at least at two 

level- first language and second language and need is there to prepare good 

caliber language teacher. There is need for field tested research in 

methodology o f teaching kannada and other languages and use o f technology 

and communication techniques No teacher education institution has language 

laboratories
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Even during recruitment of teachers/teacher trainees the group felt that among 

other considerations proficiencies in language should form a necessar>' osidition to 

become a teacher Language is the vehicle of transacting curriculum in all core 

subjects and co-cumcular Tliis being the case 50% marks in language at the 

SSLC/PUC/BA./B Sc. the language should be focussed at teacher education fevel The 

curriculum analvsis m tlie short time available could identify die following skills tliat 

are verv necessar> at all levels of teacher training totally missing or at least not given 

necessan emphasis Apart from the genenc and omnibus skills such as 3R's, 

acquisition of knovJedge, the teachers are required to develop certain skills and 

capabilities

TTie missing but needed skills in Teacher Education curnculum
Content skills knowing to learn (capacity to collect, analyse, organise and apply 
information)

'r Communication skills speaking and listening effectively
'r Adaptability skills (solving problems and thinking creatively)
^  Developmental skills -  managing personal and professional growth 
^ hiterpersonal skills, team work - working with community and negotiations skills

Influencing skills Work place culture oiganised effectiveness and leadership.

l>aluation Skills:
This IS in view of tlie rapid knowledge obsolescence and to reach professional 

excellence as well as meet global challenges All along the knowledge and skills 

only are emphasised m the NCTE (1988) curnculum framework A good teacher in 

our country has been an effective and diligent parent as well This means, the teacher 

should not onl\ be a source of knowledge and skills but also involve herself/himself 

in a meaningful manner with the activities of the student In other words, teacher 

should develop participatory' skills, empathy, value for ideas from children and 

conduct himself professionally. The curnculum should provide for all these social, 

ethical and human values Towards tliis end curriculum requires a revamp or 

relook. it is better to re-engineer curriculum in teacher education instead of ‘add 

on’ or ‘remove’ one or two units and alter marks. Curnculum development 

apprqpriate to different levels of learning and providing for Multi-grade and Multi

level teaching has been a dream not fulfilled*. TTiere is an urgent need to set up a 

team of teacher educators (worked in the classroom) to review and fe~structiire 

curnculum
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Section 5

Cost and Funding in Teacher Education



Teacher Education and profession of Teaching has attracted all along ; 

persons o f average abihty for the reason it was a low paid job Today the 

tables have turned teachers are paid fairly well. Teacher educators o f the 

Ciovemment institutions have security and are happy with their enrolments. 

Only the unaided institution staff are in-serv ice and draw relatively low salary

Since |999-2(!! there has been increase in the cdst of higher 

education, including leacher Education at all levels The fee striicture in 

B Ed and f( H courses are given below

I able showing Fee structure in B.Ed course

S e c t io n  5
Cost and Funding in Teacher Education

Government No. 1 ED Yj I iJRC 2000 dt 2 2 ^ 0 ^ ^
Kinds of fees

Categor> of seats Tuition Development
In Rs fn R.S

Total
In Rs

(jovernment/ ^000 Nil 3000
University colleges

( lovcrnn icn i sea ls ^000 1000 4000
Aided^ '  - _

M anagem ent s ta ts 8000 5000 13000

- ( K ncrnnicnt sea ls 6000 2000 8000
Pi i s ate unaided^

' MaiKigv'iiu t!! scats 10000 5000 35000

Other Fees in B lid

Rs Rs
In Govt lo ta l Fees 3000 I 2125 5125
Aided (govt seats) 25 seats will be more 4000 t 2125 6125
expensive
Unaided (govt seats) 50 seats more expensive 8000 f 2125 10,125
Expenditure per candidate for B Ed course
(inclusive o f EXC and Assignments) Government 7125

Aided 8125
Unaided 12,125
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In all probability an additional Rs 20-30,000 or more may be spent by 

trainees in 25% management seats One year B I:d with no guaranteed skill 

development / teaching proficiency is as expensive as this The course is not 

economical, but trainees if employed in government institutions get returns 

well

TCH tentative fee structure

A. l uifion Fee Rs.
Government 1000.00

Aided 1000 00

Unaided 3000.00
B. Other fees
A 'li Government 2100 00

Aided 3100 00
Unaided 4100.00

Source: Adntisston Book

In 200K further hike o f Rs,4000A only under development fees for 

unaided institution is made The rationale is not visible The unit cost thus at 

TCH ranges from Rs. 1325 per candidate to Rs 3575 plus the management fees 

and others The analysis shows that fees collected in institutions actually 

differ from what is stipulated in both levels

The fees is collected under the following heads in a varied manner

Managementwise details with average fees per institution type is given below;

(lo v e r n m ent Institutions

Put ion Development Others Total

3000 - 2125 5125

A ided  Institutions

Curricular Co-curricular Others Total

10435 50 1762.50 - 12198

Unaided Institutions

Curricular Co curricular Others l otal

2 1 9 4 5  8  3 4 3 4  2  2 ^ 3 8 0
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Obviously the TCH institutions require more money to maintain 

infrastructure as per standards o f NCTE They are thus forced to collect fees 

as development funds from parents

The private teacher education institutions at all levels out number 

government institutions and are running with NCTE recognition The 

government is permitting more and more private management enter inio the 

market especially at primar\ teacher training level This clearly implie- the 

feasibility o f these private management OtTicially, it is not clear as to .vhere 

funding tor such TEI's come from But it is a fact that they share the same 

infrastructure with other sectois of education, since most o f these pn\ate 

institutions run vocational educational courses / technical education courses or 

medical or management from where they get good revenue The faculi\ are 

not paid well in most o f the unaided institutions, so they save on establishment

In CP Ed institution the fees ranges from 12000/- to 75,000 - per 

trainee There are not many who withdraw due to the increase in fees Parents 

and trainees are willing to pay in the hope o f getting permanent job m the 

government A small percentage o f prospective teachers did feel that the\ are 

not getting returns by way o f teaching proficiency nor content masters m the 

short time and paying so much Many o f the B Ed trained teachers are 

working in unaided primary schools in Karnataka with lesser salary 

(underemployment) There are feeling among urbanites that the returns 

through training in education is not very good when compared to computer 

application course which are equally expensive Most o f the trainers get jobs 

only after 5-6 years o f waiting

In-servicc programmes

The d i e t ’s and CTE’s only are conducting with adequate funds tiom 

government Government has stipulated grants for in service programmes like 

this lASE's get 12 lakhs per year, CTE’s 8 lakhs and DIETS 5 lakhs
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Table 5.1 showing Expenditure pattern of in-service training programmes

_________ Name
DIET, Davanagere 
CET Mangalore 
DIET Belgaum 
DIET Bangalore Urban 
DIET Yermurs 
DIET Dharuad 
DIET Mangalore 
DIET Kamalapura 
DIET Kunita 
CET Chitradurga 
CET Mysore 
CET Jhamkandi 
DIET Mysore 
DIET Shimoga 
DIET Kudegi 
DIET Bellary 
DIET Kolar 
DIET Mandya 
CET Gulbarga 
DIET Hassan

of the year 2000 
Amount Sanctioned

' 1217720 
500000 
800000 
800000 
800000 
800000 
830000 
830000 
800000 

1054460 
885000 
500000 
800000 
800000 
800000 
800000 
800000 
800000 
500000 
13SI920

Amount Spent
i To7229
350568
O000Q2
730000

567717
800000
S 3 0 m
530CK)0
700000

10,00000
s : u ) o o
40>741
s o o o o o
300000
400000
400000
^047S7
SOOOOO
3 o o m

I075Q48
Total 16499100 13316082

M ost o f  the institutions spend 70% o f  the mone\ only (table 5 1) and 

the TE I’s giving in-service complain o f receiving money late in the year and 

hence they cannot bestow enough thought on this. At both elementary and 

secondary they conduct orientation programmes often for 2-3 days in the same 

area The management o f money for a better spectrum of themes is 

necessary to enhance the quality of in-service education It would then be 

satisfying the ground level needs at each level.

Funds are coming from government partly and the institutions collect 

collaborative funds from managements for conducting the staictured courses in 

in-service programmes Even in Physical Education huge amounts o f  money 

are spent recently for district level sports meet, conferences o f field officers, 

coaching in various games, state level Olympics and so on Analysis o f these
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show that there is no financial crunch if inservice training is nc  ̂ extended to all 

teachers o f the category. It is possible to run courses/programmes, but the critical 

issue in in-service is that of quality of in-service, availability of Resource persons, 

and accessibility to all teachers.

Money spent on getting a degree or certificate with little impact and nione> 

spent on in-service programmes without proper feed back / follow up o f tlie outcomes 

cannot be regarded as cost effective Tliat means there appears to be less correlation 

between "Quality” and the amount spent

Budget A llotm ent:

The analysis of the Budget allotments show a growing concern for provisions 

for teacher education Slight increase is observable in the sector wise allocation in the 

budget for school education

Table 5.2 showing Budget at a Glance during 99-2000 and 2000-01 (Department
of Education)

(Rs In Ukhs) 

1999-2000 200(»-2001

Totid Budget of the state
Revenue Expenditure 153909.00 1715494.00

_______ Capital Expenditure 242766 00 ____________ 290612.00
Total 1781863 00 2006106 00

Expenditure on Education 
General Education

Plan 45107 25 5335974
_____ _________ Non-Plan 244100 4! _ _ _ _ 29.5607.38

^  I  ^  ^  1 ____  ̂ J[o*aL _ _ J * ? 2 0 7 ^ _  I  I  7 1
B. I'echnical Education

Plan 1061 50 1106 00
Non-Plan J149 87___ ____

f  oUil 631 r 37 “ 6 n  8 30
Education Capital Outlay 453 50
1 otal Education

Plan 54465.74
Nqnjpljm________  _______________300019.68 ____

Z Z Z . Z Z  I .J 1 1  295972 53 (1^61%) 54485 42(17.67%
In Budget sq>arate allotment for training programmes at elementary «id

secondary has been made under non plan and Government o f India is providing

necessary funds, comparative position o f plan and non plan out lay o f the state for

education is given in Appendix Sector v/ise allocation under general education for 

IQQQ-2001 and 2000-2001 is as follows:
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Tabic 5.3 sho>»ing Seclor «iidei Genet hI Fducation din ing I9994U) aniJ
00-01

Pira Total
S « tor 99  < M » (Mj-Ui 9*} ( H t m >or ~7hm»i

Primaiy Education 30310.71 37473.73 12531020 134257.49 156620.91 171731.22 54.1 49.21

Secondary Education 7896.58 %4I.04 83887.45 89237.47 91784 03 98878.51 31.6 28.03

Univcraty and Higher 
Education

2026.00 1783.00 33108.27 62401 17 35134.27 64184.17 12.1

Adult Education 34389 329.76 28194 ~  iT l 53 62^83~ ~  ^ \ 2 9 ~ ~02  ; e i»  I

Langiiagc Doelopmcnl 374 n 480.21 1117.06 1223 83 1544.17
i

1704.04 0.5 6.4S

Ckneraf Education 4 1 « %  ” ' 365r00~ 342 49 ~ 8Y75 89  ̂ ^^98^45~~ 11827.89 1.55 1

Total General Educati(Ni 45107.23 53359.74 244100 41 295607 38 289207.66 348967.12 IM .9 10§.0

Technical Education 1061.50 1106.00 5249.87 5012.30 6311.37 6118.30

Capital Ottlay 453.50 54465.74 - 300019.68 453.50 354485.42

Total Education 46622.25 249350.28 295972.53

• Ml
■  Primary Educaten

■Saoondvy
EducMon

□UnlMni^ml
r  lA 11 ^  n|pVi CflUCBBfi

BAdutEducflfan

■Unouao*
DewalopnMnt

■  Primary 
Education

■Saoondvy
Educaten

O Unfcwrity and

EducaMon
■AduR

Educalian

■  Language
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School education has been allotted a giant share but no separate 

allocation for Teacher Education. It is covered well under the aegis o f 

DPEP atnd DIET for Primary Education. Relatively less allocation for 

secondary schools though natural, the teacher education component especially 

in core subjects at Secondary Education require more attention This is a real 

gap at secondary teacher education.

SAT('OM  (Satellite Based Television Communication programme), 

for Teacher Education at pnmary was an effective programme and it would be 

nice if it is provided for in the Budget. Karnataka state is one o f the leading 

states in using Information technology Several agencies like ISRO, DRDO 

Complex, u s e ,  NIAS, ISEC and IIM are functioning at Bangalore and they 

could definitely help in reducing cost and share with Department o f education 

in giving quality teacher training through high technology Such use of 

technology in teachei education section requires funding from Apex agencies 

in the country or from Public Sector, linkages with them would certainly 

promote good teacher education Since Teachei Education is pivotal in 

carrying out all the schemes o f government successfully in Education sector, 

allotment for Teacher education could be independent Funds are insufficient 

for Teacher Education

Funds are insufficient by budget allotment in the following areas:
1 In-service programmes for Elementary and Secondary level Teacher Educatrai 

(double the existing amount of 5 laklis and 8 lakhs)
2 Reforms in examination system at Teacher Education level especially at B Ed - 

Minimum of 50 lakhs for <feveloptng question bank and reforms
3 Extensive use o f satellite communication for effective transacticm of tocher 

education at all levels eflfectively -  Sem«5terwise @ 75 lakhs per semester
4 Curriculum re-^nictiiring aid production of training modules at all levels 80 

lakhs

All these may require on an average minimum 20-25 lakhs per item and 

the funds should be m o b i l i^  through UCjC, UNESCO or Central Funds or 

through Public Sector Organisation
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Section 6
Findings, Critical analysis of the Study:

Teacher performance is the most caicial input in the field o f Education 

Whatever policies may be laid down by the state/center, the ultimate executor 

o f  these policies is the classroom teacher Hence Teacher selection, training, 

capacity building, motivation and work that she/he turns out assumes a 

paramount importance Based on this hypothesis Sub Sector Study on Teacher 

Fducation is a significant one The study was a revealing experience m many 

ways rhere are experiences that make one feel happy about the small 

achievements made in Karnataka f here are pathos as well, driving one to get 

concerned about the host o f alarming inadequacies m the teacher education 

sector

Teacher education in Karnataka has brought in healthy changes in the 

Primary Teacher Education level but yet, to go a longway in other levels 

especially at “Pre-school and Secondary Teacher Education levels”

Achievements:

1 Teacher Education institutions are available at relevant levels in Karnataka 
such as nursery, pre-school, primary, secondary, physical education, Hindi 
shikshak, music/dance, drawing, typing, computer training and so on

2 Most o f these are run by Private organisation/trust or NG<) groups 
Managementwise distribution o f institution are given below

No. Institutions In Percentage
Govt. Aided l!na

1 ; B Ed i 119 * 32.8 : 55 2
: 1 B.Ed Hindi Shikshak j Nil ' Nil  ̂ 100

\ ^ TTl 28 6 ^ 3  TOO [ 40 4

: ^ BP Ed 9^0 " i Nil' 1 90 9
CP Ed 2.4 '7 .3 1 90 2

1 6 Hindi Shikshak ! 3 57 1 96 4
\ l ' n TTI ; - [ 100

\ 8 III)  : - i 100

Indicates the greater involvement of unaided institutions
09



Quantityv/ise Elementaiy Teacher Education institutes and Secondar> 
Teacher Education Insntutions are more in number than other levels 
Better governance. b> common selection procedure, entrance test, 
regulating intake is observed
In the past 5 years NCTE has brought to order to a great extent (95%) 
infrastructure, o f statt', pupil teacher ratio and service conditions o f statTin 
all the training Institutions of all levels This is due to the coordinated 
efforts o f SRC, NCTE and DSERT Fairly good linkages observable  
adFTiinistratively

M Ed degree course ;> conducted by universities in Karnataka Both 
contact and Distance niodes are ftjnctioning
Selection o f trained teachers at all levels excepting in the crucial level of 
pre-school education, is satisfactory and some times surplus as seen by 
large number o f unemployed trained graduates/undergraduates from the 
live registration at employment exchange
Serv'ice conditions of teacher educators have improved in a sound manner 
in all institutions excepting in preschool teacher education 
Both the National Pohcv (198b) as well as priority, constituent directive o f 
Article 45, Karnataka introduced the Karnataka Compulsoiy Primar>' 
Education Act of has enforced compulsory training education 
Efforts are made in enforcing this act ever-since The state has made 
steady programmes in achie\ ing universalisation o f elementary education, 
though the progress has been uneven in different districts 
Universalisation of Pnmar\ education was accepted as a target (in 
accordance with National Policy on Education) to be achieved by 2000 

A D. Since we have been unable to realise this target, we have to take up 
this primary task on a war footing. To ensure realisation o f  this target we 
have to set the following goals to be realised in a 3 year span.

■ Access; The present scenario is that about 96% o f the population 
has been provided lower primary schools within 1 km distance and 
higher primar>’ schools within 2 km walking distance. Primary 
schools have been started in all habitations with a population o f 200 

or more (where as the National Norm is 300 population) and in 
other habitations with less than 200 population a primary school is 
available within! km Walking distance

■ f^nrollment; Hundred percent enrolment o f all children in the age 
groups o f 6-14 in Primar>' schools with classes 1 to VII.

■ Retention; Regular attendance o f all children admitted by making 
schools attractive and learning joyflil. Ensuring that all children 
once enrolled remain in the system without dropping out.

■ Achievement ensure all children attain minimum levels o f learning 
visualised in the programme.

The State has alreadv taken several steps to achieve these goals
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10 DPEP: District Primary Education Programme
Launched in 1994-95, has an impressive account o f achievements in terms 
o f enrolment, girls enrolment, school infrastructure, better learning 
facilities, production o f improved texts with Teachers guide, on field 
experimentation in orienting the teachers to meet the requirements o f 
competency based teaching learning Human Development in Karnataka - 
1999 records this. (1) A wide range o f  experience such as micro planning, 
capacity building, child centered teaching, teacher empowerment has been 
brought about in DPKP 16 districts o f the state Significant improvement 
in the areas of access, participation, quality and capacity building are 
observ'able (2) Introduction o f activity based text books has created 
learning environment (3) Community participation and mobilisation 
through Chinnara niela’, VF£C melas have shown the success in better 
enrolment and support from community (4) The DPEP districts-1 have 
enroled in 1995-96, 10.56 lakh children, where as in 1999-2000 it is 12 08 
lakh. Similarly DPEP II districts have shown mcrease m enrolment from 
17 19 lakhs (1996-97) to 21 92 lakh in 99-2000. (5) DPEP experience in 
the past 4-5 years have encouraged two academic projects that are crucial 
indicators for teacher education They are:

■ Child to Child learning technique Naii-Kali , the 
encouragement and support given to Nali-Kali project at H D Kote 
experiment is a unique experiment in child to child learning, 
adapting pedagogical principles to primary school education by the 
teachers themselves Hundred and odd teachers are trained now 
starting with 15 teachers who are the sponsors (Appendix 12 for 
details)

■ A comprehensive induction training module was generated (for 
the use o f BRC’s with assistance from DPEP) This induction 
training programme module gives on field experience on 
pailicipatory training, keeping the learners totally involved, 
strategic planning and organising cooperative learning groups 
microplanning and such needed training areas This module is 
used for primary school in-service teachers

These two achievements through the assistance of DPEP are commendable 
achievements and eye openers for teacher education fraternity and 
Karnataka should be proud o f this achievement.

11 Karnataka has set up 20 DIETS: The DlETs (District Institute of
Education and Training) are set up to strengthen the training of teachers 
with man-power and materials necessar>' They have undertaken in- 
service programme They are the centers through which the new thinking 
and approaches are communicated to ground level in the primary 
education “Chaitanya” programme on models o f the S0P1 programme 
o f V lll plan period is being implemented in Karnataka now



12 For improving the quality o f preservice teacher training programme at 
secondary level 10 colleges have been upgraded as Colleges of Teacher 
Education (CTE) and one college as Institution o f Advanced Studies in 
Education (lASE). These colleges conduct in-service programmes.

13 Content orientation programmes, science and mathematics teaching for 
under achievers and awareness in education technology and environment 
education are the thmst areas o f in-service programmes As many as 8 

lakhs are spent on this per CTE

( )l»s( iiisideqiijH ies or  issues:

Teacher education has built within several problems and inadequacies

enumerated by teacher educators, trainees, experts and parents. An analysis o f

these are summed up under the different levels o f teacher education

Pre-School Education

♦ Pre-school teacher education programme is isolated from primar> schools 
Attention and care given to the pre-school teacher education ( N m )  is 
inadequate Several private organisation and unaided institutions have 
involved themselves and are training nursery in urban areas.

♦ The first important thrust area o f NPE(1986) is Early Childhood Care 
and Education (ECCE) which includes integration o f children with minor 
and average handicaps is not given importance as envisaged in the 
guidelines. This has been attended to very casually by giving fED training 
in the project mode (centrally sponsored) through one or two of the 5 FED 
unaided teacher training institutions The PPTTI exams conducted by 
Department o f  Education

♦ Anganwadi, Balwadi, Nursery and lED programmes have not received 
adequate financial and academic support or governance

♦ Pre-school teacher education certincation is not made an eligibility 
requirement for recruiting teachers in Kannada medium. Pre-schools in 
Karnataka.

♦ Primary Basic Education according to Karnataka (1983) Act is a right o f 
child and suitable curriculum, training o f  teachers and attention are 
obligatory at this level. In other words, fundamental right o f the child has 
not been adequately focussed

♦ Service conditions o f teachers in the N TTFs as well as other pre-schools 
have not been streamlined
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♦ Inservice programmes are structured but the periodicity is less It is 
observed that planning at DIETs for lED training are relatively less 
strategic.

♦ An old obsolete curriculum (37 years) is being followed for the one year 
PPTTI certification without focus on pre-school techniques and readiness 
activities

Prim ary (Flem en(ary) Teacher Education

1 eacher Education at the Elementary level has many madequacies

♦ Duration of Teacher Education at primary level is insufTicient to 
develop certain skills and content knowledge among trainees Inspite o f 
control from NCTE, some o f the Aided and Llnadided m ’s are not 
having proper infrastructural facilities NCTE norms for selection o f 
Teacher Educators is very rigid and impractical Posts are not sanctioned 
by the Department o f Education as per NCTE norms Hence Teacher 
Pupil Ratio is 1;12 and vacancies are there in the institutions Unaided 
institutions are not protecting ttie service conditions of teacher 
educators Hence an appeal to seek grants for them

♦ The standard o f trainers and trainees in the pre requisite content 
knowledge is very poor even when they are selected on the basis o f merit 
(capabilities o f teachers). Academic year of TTI’s and Primary schools 
are different and this has affected the teacher education programme 
especially from the point o f view o f practice teaching The Central 
admission has with it the problem o f posting a trainee from outside his 
native place Trainees are unwilling and experience language problem 
Poor coordination am oi^ the concerned agencies CAC, DSERT, DIET and 
KSEE Board, resulting in certain confusion calendar o f events and the 
conduct o f the course Practice-teaching which fbnns the vital component 
o f T T l’s cannot be satisfactorily covered because of late admissions and 
non-cooperation of the practising schools. 1 his raises issues like, should 
eligibility level be increased fiom PUC to Graduations^

♦ Teacher education curriculum is loaded with theory as well as number 
of assignments. Curriculum requires reviewing. Language especially 
English and Methods of teaching English is inadequately focussed and
has presented difficulty. Lack o f demonstration lessons in non'formal, 
multi-grade teaching, peer learning techniques, participatory approaches, 
competency based teaching Trainees express lack o f good books on 
pedagogy in Kannada The recent revision o f curriculum 2001 still suffers 
from information load and is not focussed on capacity building
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♦ Teacher Educators o f all IT I’s are not involved in the special 
programmes like DPEP, lED  and are deprived o f good experiences o f 
them Value orientation and ways of infusing this among primary school 
children is not focussed in pre-service/in-service

♦ No organised academic supervision o f the TTI’s especially unaided and 
aided resulting in very poor quality o f  teaching-learning in TTI’s 
Supervision o f  practising lessons, correction o f lesson plans are done in a 
very casual manner.

Secondary Teacher Education

♦ Duration of training programme is insufficient to master any 
skill/technique/ competence among prospective teachers nor promote 
professional attitudes

♦ Secondary Teacher Education works in isolation from schools and othei 
levels and types of teacher education

♦ In Karnataka aided and unaided teacher education institutions at 
secondary level are more. These institutions are said to flout the norms 
and cause poor quality in teacher education Some recognised institutions 
are still not having infrastructure.

♦ The colleges are generally understaffed. (10.5% vacancies exist). This 
they claim is due to non>availability o f  staff as per NCTE norms. So 
NCTE norms require a review. The admission procedure though 
commendable, has presented problems to teaching trainers consequent to 
central admission bi-lingual teaching has become an impediment in teacher 
colleges There is an appeal for having separate section for Kannada and 
English medium.

♦ Inspite o f common admission cell, the science-arts ratio of 50-50 is not 
maintained. Female candidates are selected only to the tune of 20-25% 
(overall)

♦ Content knowledge o f graduate student trainees is not adequate. This 
point out inability to sustain on a long term basis the inno\aiive idea o f 
content“Cum-methodology approach.

♦ Practice teaching programme which is a crucial component of teachei 
education has not been impactfti! which may be the re^Lson for non- 
cooperative attitude o f  practising schools

♦ The practicing schools have non-cooperative attitude and are not giving 
adequate lessons In the Practical work it is given to understand that the 
observation o f lesson and correction o f  lesson plans are done often by 
junior lecturers The teain felt uneasy to hear remarks like Principals and 
Senior Scale Readers can abstain from this work.
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♦ Demonstration lesson, supervision practising lessons, correction of 
lesson plans are not done to the satisfaction of trainees. Teachers out o f 
the training colleges complain that the feed back and attention given was 
inadequate

♦ The secondary teacher education programme has not focussed on 
specific competence building in special subjects, but has been information
giving type.

♦ The assessment is completely biased Evaluation both internal and extenal 
is found to be unreliable and has no validity Most o f the colleges boost 
marks and no guidance is given in actually preparing either good teaching 
aids/unit tests

♦ Secondary Teacher Education curriculum is not meaningful and is loaded 
with theory more than practice The curriculum revamping has been 
another area ot concern at all levels

♦ Secondary Teacher Training has become expensive (fees is enhanced) 
Trainees feel dis-satisfied doing B Fid for only 50% getting job often for 
low salary They feel they are inadequately equipped to face the classes 
in reality.

♦ In-service programmes are conducted only by C lE ’s and lASE. and the 
concept of in-service pvogramme is that it is an addditional work They do 
not regard it as an inseparable part o f Teacher Education In-service 
programmes are conducted but the coverage of teachers is inadequate 
and area of in-service is limited mostly to content orientation. There is 
no feed back on the effectiveness of these programmes. In-service 
programmes are not structured. Colleges o f education depend only on 
Government for all leadership and in-service programmes Working hours 
in the CTE’s is difficult to be maintained due to in-service programmes

♦ A Secondary teacher training college should be a bee hive of activities but 
most o f aided/unaided colleges wait for getting calendar of events from 
government and members o f the staff have ‘burnt-out feeling ’with no 
enthusiasm . self-confidence and value orientation among staff is 
inadequate.

♦ Teacher education in Physical education has financial problems and they 
also require revision o f curriculum

Analysis on Inadequacies
The problems or insufficiencies listed above implies that the

encouragement and governance given to teacher education has inequalities

Teacher education has centralised administration Only primaiy and secondary

levels are governed strictly
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All other teacher education programmes are cared for inadequately These 

inadequacies are specific to the type and level o f  institutions One global 

factor is that teacher education is regarded as a licentiate course and beyond 

this no one seems to have better vision. So also inservice porgram nies are 

not continuing teacher education but is regarded  as an additional work. 

The problem in teacher education is not o f equity, or access but o f relatively 

low s tan d ard s  teacher educators have set for themselves.

Lack o f professional zeal and enthusiasm is marked. Lack of 

competence in teachers and teacher educators is another concern. The 

proverbial theory-practicum weightage. Ideal-real conflicts. Lack of 

supervision. Lack o f encouragement for good work turned out are all continued 

as inadequacies. Hence the need for massive in-service programme through 

the use of technology so that it arouses every body and peps up teacher 

education. The vision and target to be reached has not been clear The 

academic environment and work culture seems to be missing. Life is a tissue 

o f habits and the teacher o f  teachers should act as a Role Model by possessing 

necessary study habits, and professional zeal None o f these are visible
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Section 7
Recommendations /  Future Possibilities:-

(i) The vision to be regained

The National Policy o f Education (1986) and later the NCTE frame 

work (1988) have explicitly expressed the vision o f Teacher Education 

Programme as ‘Teacher Education Programme are programmes for 

professional preparation o f teachers and not programmes o f general academic 

sriitiy They should accordingly provide for a comprehensive coverage o f 

professional knowledge and understandmg and attitudes, interests, values and 

skills and have a strong functional orientation” But most o f teacher educators, 

ofTicials, university professors do not subscribe to this and feel that a “generic 

omnibus education” (Seshadri’2000) is adequate

This vision statement summarises the inadequacies and gaps o f the 

teacher education programme in Karnataka I'he teacher education sector 

study suggests on priority basis to launch “Operation Teacher Education'" 

programme This implies certain immediate Action that can be taken to break 

the monotony.

(ii) Re-Structuring Teacher Education Curriculum:

Curricular gaps are identified This necessitates restructuring o f 

curriculum at all levels with 60% weightage to Practicum and 40% weightage 

to theory This implies an increase in the duration o f training programme 

Since the fee structure has been enhanced recently, there is no need for forther 

hike An additional 8 months internship added on before issuing certificates 

would enrich their competence

Suggested Models are
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(a) Pre School Teacher Education:
Model 1: Early childhood care and Education certificate -  2 year course

I Year Theory-ECCE -
Health, Hygiene-child development 40% weightage

I & II Year Practicals and
School Experience programme 60% weightage

M odel 2
Fomial play school model including Health care Alternatively, since 

education o f children between 2 '/2 ~ 5 ' yrs are taken care of by NGO's, to 

build gaps between urban-rural, it is suggested that a “Sanghatan o f  Shishu 

Shikshan’' can be formulated with clear cut objectives and scheme o f  training 

teachers based oti ECCE objectives. At this stage no eligibility requirement 

save that o f 3 R ’s (working knowledge) and interest to bring up children be 

imposed Establishing shishu shikshana sanghatana for the state and having 

District level “Kendras” may be launched/ Government as it is doing now can 

develop a stage specific comprehensive certificate course o f 2 years with 1 

year stipendiary internship.

(b) Primary Teacher Education

Curriculum should be thoroughly ahered with an emphasis on SEP 

(School Experience Programme) suggested by NCERT (1991) in Elementary 

teacher education curriculum guidelines This implies that the duration o f the 

course be increased Suggested models o f primary teacher education 

programme without increasing the fees (already hiked) are

♦ 2 years (pedagogy) + 1 yr (SEP) (upgraded TCH -  3 yrs)
♦ Internship Model - 2 years + 1 year internship (stipendiary)
♦ Content cum Methodology -  1 year content + 2 years (Teacher Education)
♦ Integrated Primary Teacher Education 6 semester model -  2 semester 

content -  2 semester pedagogy  ̂2 stipendiary internship
♦ Upgraded 3 year B Ed / Elementary (after +2
♦ Technology based teacher training 2 yrs
♦ (Separate academic groups should work details on the basis o f NCTE - 

Framework)
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(c) SecoB dan  Teacher Education

Tlie existing one year B Ed programme is critically analysed and found 

to be non professional and is said to give ‘'a general awareness” about 

teaching and certain pedagogic content. Since curriculum has been 

recommended to be revamped by all concerned alternative models that are 

found successful in our state and elsewhere in the countrv’ could be studied 

and an eclectic Karnataka curriculum frame be formulated keeping the 

back drop of National curriculum  framework (1991) given by NCHR l 

The alternative models available are

■ In tern sh ip  based curriculum ; 2 year B.Ed

I year pedagogy with content cum methodology input for special methods 

and field work -11 year internship/ SEP (Framework in Section IV)

■ B.Ed 18 months model - Theory cum field work-12 months 

practicism as SEP (School Experience programme) ~ 6 months (both are 

examination subjects)

Theory; One year with only 3 foundation papers

1 - Emerging India -  latest reforms, II Psychology o f learner and human 

relations. III Principles and General Methods o f Teaching, IV 

Specialisation in 2 core subjects / 2 languages teacher trainee (two 

languages from among languages prescribed for schools (50% marks in 

those languages at the graduate level to be insisted) (ii) two subjects from 

among 4 humanities -  History, (jeography. Economics, Political science, 

(iii) two sciences from among Physics, Chemistry, Biology. Mathematics 

OR I science and 1 technology (Tamilnadu model) (The language teacher 

educators feel justice is not done combining 1 language with I core subject 

Such practice can be given up)

■ The 4 year BA.Ed/BSc.Ed course after PU may be brought back to 

strengthen content knowledge.
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■ Competency Based Teacher Education Enriched B.Ed program ine (a)

Participatory Teacher Education Programme (Innovative m odel tried out

at Banasthali Vidya Peetha, Rajasthan Trainee empowered open model of 

teacher education at B.Ed level which awards B Ed (enriched) degree) at 

Banasthali Vidya Peetha (details in appendix is)

• J echnology based teacher education model : Many technologv centers

are structuring such a programme Technological basis may strengthen the

teacher education programme at all levels, such a model envisages 

planning lessons in a more comprehensive way by browsing through 

internet, develop study habit and habit o f critical thinking on the part of 

teachers. (Karnataka University seems to have the Blue Print).

Suggested alternatives models need not charge the same amount of 

fees for an additional year, but only a feasible amount to be worked out 

Access to high quality o f  Teacher Education would be expensive quality 

teacher preparation. Quality cannot be compromised with money Quality 

Teacher preparation may reduce money spent on. Continuous In-service 

programmes The fees hike is not cost effective even in terms o f man 

power efficiency as a return. Also not more than 50% get immediately 

jobs. They have to wait or they get under employed. Considering the 

money spent on these ‘w ait’ years increasing their experience and 

competency by extending the course by another 8-9 months for internship 

is regarded as viable proposition

(d) M .Ed course:

■ M.Ed programmes is meant to prepare teacher educators in the country is 

found to have weakness. There is an overload o f theory and very little 

professional knowledge/skills to prepare Teacher Educators. Master of 

Education (M.Ed) should be strengthened from the professional angle, 

grass root requirements at different teacher education levels and extensive
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use o f  technology and capability in working vuih community The Report 

o f  International Committee on Education for 21"* century (1996) 

recommends ‘̂ hat a thinking of teacher education is necessarv in order for 

it to  bring out in future teachers precisely those human and intellectual 

qualities that will facilitate a fresh approach to teaching” (1'he Analysis is 

incomplete and need to be pursued).

Alternative models:

• M Ed of 18 months duration vsiih o iiioritlis iritenibhip in professional skills 

and field based research (This can be lun bv the f^Ci Depaitments of 

Universities, lASIi's or National level instituiions like ISEC)

■ M aster o f Teacher Education (M TEd) course of study may be started with 

specialisation in any of the following fields Elementary. Secondary, 

Management. Administration and Special Education.

(iii) In-service Teacher Education:

■ T his has not been regarded as an inseparable component The concept of' 

m-service teacher education as an integral part of T E l’s requires better 

understanding

■ At elementary' teacher education le\el the in-service progiamme is 

institutionalised, Rut the duration should be increased and follow up 

included

■ At Secondary teacher education level, ihe n, ser\icc centers are located at 

( 'T E 's  and lASFi T his does not cover the secondary school teachers of all 

types of schools (At least one college of education per district be identified 

and upgraded as CTE) They ma> start extending services with the 

practising schools and ensure better human relations with schools by 

teaching their children with improved techniques. District level discussion 

meets and identification o f professional leaders with innovative ideas be 

encouraged
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Institutionalising in-service programmes ai secondary education level 

should be such a collaborative etTon ipannership) o f university 

departments o f  education, DSERT, the subieci expens from the colleges of 

higher learning and leading research insntutions in the slate like ISEC/ 

IIM or NIAS Distnct level C T frs can function as resource centers

■ In-serv'ice at Secondary’ education be uisiitutionalised; In-service

programmes could be made mandator> for ail teacher educators I hey 

should be asked to demonstrate lessons in their practising schools on 

several new techniques., help them b\ prepare the necessary education 

materials they require and establish rappon uiih them

■ Post graduate departments of Education ma\ take up research based

innovative practices, conduct sharing sessions and give directions to C fE ’s 

and lA SE’s

• Start extending services with the practising schools and ensure better human 

relations with schools by teaching their children with improved techniques

■ Encourage District level discussion meets and identification of professional 

leaders with innovative idea -  Idea Bank be established

■ Satellite TV Programmes; The Satellite-based interactive television

programme for high school teachers in collaboration with technically 

advanced institutions like JNIJ, NIAS and ISRO should be evolved by such 

Post Graduate Departments o f education v«.ho has technology know-how

■ In-service programmes could be organised for

{ 1 )  fYofcssors and teacher educalors on late^l lja id>  u ihc use o l lechnolog'.

( 2 ) 1 Yincipals and suixniniendcnls iii ;Hlnumstrauor.

( 3 )  Teacher educators o f T O  and C IT . in Action Research \viili suitable I'eed licick

(iv) Recruit Staff:

Filling up vacancies in Teacher Education Institutions especially DIETs,

CTE’s and lA SE’s as per policy guidelines

Indicators:

■ Teacher Pupil ratio be maintained at 112 for both elementary^ and 

secondary teacher education level



• W herever qualification requirement such as M aster degree is not fulfilled, 

the rule are relaxed to stipulate a time gap within which this should be 

fulfilled otherwise they would lost their job

■ School teaching experience suited to the level should be given due 

vveightage while recruiting

(v) Decentralise Teacher Education- An Academy of Teacher Education:
It is in the functioning o f Teacher Education programme maximum

madeciuacies could be identified. The management o f several levels of teacher 

education, m several modes and priorities of each bemg different requires 

mustering strength to monitor inputs givmg equal attention and good 

manpower management including personal management Such professional 

skills can be developed only through continuous in-service programmes 

strategically planned to develop the professional skills o f teachmg An 

(autonomous) academy o f Teacher Education can be established at the state 

level with linkages at district nodal centers to constantly monitor such 

piogramnies Decentralise T eacher education by delegating the functions to 

an autonomous body Implementation and sustenance o f  educational reforms 

depends on the functionaries A mechanism needs to be evolved for the 

smooth and effective functioning o f Teacher Education Programme to lule out 

madequacies Delegation of responsibilities with accountability and clear cut 

yoals in five areas o f Teacher Education namely Administration, Finance, 

Academic Curriculum and Instruction. Monitoring and Evaluation, Reseaich 

and Capacity Building without the centralised control may enliven and 

augment the policy perspectives meaningftilly Independent wings in the five 

areas suggested with freedom to fiinction professionally but with transparent 

actions is a wanted break through We have stayed too long in a prescriptive, 

centralised control, which slows down progress Lessons from developed 

countries and if we can take the lessons fi-om our own country in the other 

sectors, privatisation is a viable solution
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This should not be another state run Department Each wing can have a 

project co-ordinator uho would select suitable, qualified teacher educators on 

lien for the project. Academy can have linkages with university departments 

and advanced study centers Government can enter into partnership with 

private sector holding a check on societal justice leacher education 

com plexes/ academies would then work with competition and satisfy the 

consumers Alternati\ely, set up Task Force for different levels o f  Teacher 

Education. The academy o f teacher education would train professionally the 

prospective teachers, teacher educators, as well as officials and researchers 

The officials o f  the academy would be well qualified professors o f education 

having expertise in the field and these posts should be filled by direct 

recruitment Such a machinery can empirically determine the needs o f teacher 

education and improve quality o f teacher education programmes

(vi) F.stablish Professional development Centers and operationalise.

Networking should be designed to cover the resources, the personnel and 

experiences. Sharing of these meaningfully without other mind maps but with 

the vision o f  improving teacher profile and teacher education The existing 

Professional Development packages may be reviewed and put to use. 

These centers can work with community at large and establish better linkages 

between TEFs, parents and community In other words, privatisation o f 

Teacher Education may be thought o f with financial controls/auditing 

Professional development centers to be established ( Fhe AJl India Secondary 

Teacher Federation Professional Development Center, Bangalore working in 

collaboration with Canadian Teachers Federation and Karnataka State 

Secondary Teachers Association) The Professional development packages 

available could be reviewed or re-structured and put to use.
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(vii) Sensitisation Programmes for Teacher l^ducators and prospective 
teachers

Among several inadequacies observed lack o f competenc> among 

teacliers and teacher educators and lack o f commitment in implementing 

currk^ulum are identified as predominant. In other words, "the value” 

(professional ethics) has deteriorated. On priority basis therefore, value 

sensitisation orientation programme on massive scale to rebuild 

confidence is leconmiended May, the teaching fraternity re g a in  the ethical 

statiffe lost It is suggested that this can cover larger groups of teacher 

educators through satellite, television programmed and then followed by 

District level follow up The RIMSH, Mysore’s Value Orientation Model may 

be tbllowed with modification if necessary

(viii) Role of Universities:
(a) Universities and Post Graduate centers should conduct Summer

Schools for professional growth in content enrichment taking assistance from 

UGC' to improve the content knowledge o f  secondary teacher educators as well 

as develop professional skills Duration o f summer school should be 6 weeks

(b) Special Orientation Programme for Secondary School Teachers 

(SOPSSll be planned immediately based on overcoming the two main 

inadequacy obsei"ved by this study that is Content knowledge deficiency 

among high school teachers and Lack o f tiansactional skills and techniques of 

teaching at high school level by the postgraduate departments and IASI

(ix) Teacher Education Universities Teacher Education in the 21"* century 

has assumed new perspective, broad and comprehensive Teacher education is 

a life long process and a continuous process It requires information 

management skills. Media M anagement, materials management and above all 

personal management skills inclusive o f teacher personnel Thus teacher 

education has become a vast field and deserves to be an exclusive discipline at 

the university level
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Like we have Agriculture University, Health I niversiiy. Higher Education. 

Why not Teacher education Universities be staned? Only then proper 

attention lo all the multi faceted, multi nnodes. dimensions o f teacher 

education will be received. Several diversit'iec programme in teacher 

education could be started

(x) Revamp Examination and Evaluation System: E v a l  .ation system should be 

completely changed in Teacher Education at a! e\els A ('ontinuous 

Comprehensive Evaluation should be introducec or Computer assisted 

evaluation system be evolved. Self appraisals, critendn reference testing and 

quality assured assessment could be the mode o f assessment in the teachei 

education institutions, (a) Set up Testing Sen ice Centers: A testing 

laboratory' to generate parallel tools to assess teacher aptitude, teacher 

competency and performance tests attainments at \anous levels and other 

admission or eligibility tests is absolutely necessan (b) Generate a 

Database for teacher education . Each institutions should maintain profiles of 

teachers, their achievements, innovations, researches conducted, number of 

years o f experience and gender Such a database uould act as indicators for 

selection, promotion and nomination o f personnel to different academic 

programmes.

(xi) Linkages to be strengthened

Collaborative working system (consortium) to -e launched to avoid 

duplication o f work as well as for optimal use of manpower All the DIETS. 

C7Es- lASE, Department o f Education, DSERT and Post Graduate 

Depaitments to be connected for quick contacts and discussions 

technologically. The concept o f meaningful collaboration and technology 

based linkages and net working should be worked out This implies the 

interpersonal relationships to be refined and develop ability to work together 

at all levels that is : among Elementary Teacher Education Institution in State,
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among Secondan I eacher Education Institution in State, between Elementary’ 

Teacher Education Institutions and Secondary Teacher Education Institutions, 

among DSERT. NCTE. TEFs, CTE’s and lASE’s and Post graduate 

Departments o f Education A partnership mode/consortium mode attempted 

with no additional expenditure is need o f the hour

(xii) Setting up Testing Service Centers:

A testing laboraion* lo generate parallel tools to assess teacher aptitude, 

teacher competerxs and performance tests attainments at \arious levels and 

other admission or eligibilit\ tests is absolutely necessary This may be taken 

up through l )(K funding Such a service centei helps in maintenance of 

e|ualitv

(xiii) A Database regarding teacher education institutions should be generated 

by every institution \nclud\ng \r\dividual profiles of teacher educators This 

would facilhate formation of panels of resource persons, text book writers and 

researchers

(xiv) Start Edu-clinics: The 21"* century demands stress free life. So

counselling centers for teachers and teacher educators for taking decisions, in 

selection of courses, self assessment, self impiovement, professional growth 

and for better academic attainments o f  teachers is necessary Education 

centers or Edu- clinics are sighted already by NGO’s and these centers would 

flourish for sometime to come as a “Third - Wa\ e' out come (Alwin TofFIer)

(xv) Educational Research: Possibilities:

The study opened up discussion on the contribution o f Researches in 

Education “E^ducation Research in India”, remarked the Doyen o f Teacher 

Education, Prof M B Buch (1991)* let me say that educational research in

*Ke\ tuH addn :ss CiMtferetu i' A lA l.R : Hcui^ahm: A p n l 1991
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this country (India) has not influenced the educationai system In other words 

one may say, educational research has been more or less non productive The 

non productive nature o f educationai research, is not because of quantity, but 

due to their scarcity o f qualitative, good and relevant research - We had 

the NPF 1986. Even at that time, researches were never analysed to see 

whether. ‘Research had anything to C(^ntribute to the formulation of the 

Education Policy' '

A decade has passed after listening to such searching thought on 

educational research Even then educational tesearch has little to offer as 

indicator for future planning Facilities for research are available in all 

universities. So this deficiency could be overcome if committed researchers 

were to plan taking up problem from the administrators teachers, policy 

makers and society and produce solutions to them Then, teacher education 

would improve with quality underlined. Tremendous energy could be released 

by widening the base o f educational research Research and dissemination of 

research results have to be unending activity Research provided direction to 

educational change and educational change intern ushers a social change 

A friend once remarked ‘"without capacity one can exist. But commitment is 

the backbone o f the profession”

The possibilities o f research are numerous We should only think and 

explore '‘Success will come to those who dare and Act’ May this conviction 

dawn on all o f us May the attitudinal change set in to release the tremendous 

energy to think and cope with the changing times
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Extract from C entral Admission Cell. Go\cmnicnt of Karnataka 

Number of Applications received during the  ̂ear 2000-2001
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: 7 f "  

—i—
- r '- H

■I 1 ;  1 i  1 j  2

■+-----1-----f----- -4 - ----- i... ,..4--------

...... -♦------

-1 --! -i
- i  - !  - J 1j 2; l!

17 Koppal 1 i  1

-i---------- L1S Madlkeri I i
19 Mandya
20 Mangalore(D.K) 1i 21 21
21 Mysore 16 8 2 4 i 2i 2! 6 5 1  1 1 4| 41 51 21 7 H  iTi 13' 431 35 7S
22 Raichur
23 Shimoga 12 1 2  2 4 |  6 i  - I  6i 2 '  1 7 4 ' 1! 5i

- 4 ---------- L-
i-i------i-

10 40i 2-1 61;
— I----------- (.----i24 Tumkur

26 Udupl

26 iKarwar(N.K) 
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59 9 6  ' 4 *  5 :  ^ 9 ;  1 3 1  8 ,  2 1 211 13i 34; 61 6 12; 3 4 !  1 2 '  2 5 i  4  2 9  1 2 !  2 6

3 |  4 |
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T.C J l Live Registration Pistrictwise 1999 (Karnataka)
rsi.] ' S.C S.T Cat.! Cot.U A C8t.il B CatJH A Cat.lll B Others " "T Total
No Districts t M y F T '

“  1
F M ! F T M F T M F T M F T M ' F ' T 1 M F T M ! F ! T

1 B'lore Urban & 213| 
Rural District 1 i

316 529!
!

36l 26̂ 62 35 45 80 152 190 342 135 390 525 128 362 490 I I 0 I
11

31 r' 421 635 6199 6634 1444 783^
1

9283

2 Bagalkot j 102j 46 148j 52 5 57] 70 9 79 72 73 145 86 43 129 221 13 35 293j 128| 421 911 j 471 1382 IfiOR 788 j 2396
3 Beigaum 1 35?! 170 527 67 18 85| 167| 50 217 273 109 382 165 134 299 30|i

10 40 1232', 510T 1742 1334j 824 2158 3625
j

1825 5450
4 Bellary 761 9 85 107 31 138i 511 10 61 127 22 149 62 66 128 54 I 10 64 573| 2481 821 565j 401 966 1615 ' 797| 2412
5 Bidar 68?! 383! 1070'

... 1
106 26 132̂ ioo| 42 142 158 66 224!

1
110 76 186 60 12 72 455| 455* 910 1176 623 1799 2852 j 1683 4536

' 6
1

Bijapur ' K5i 130 665 21 5 27̂ 140 51 191 320 110r 430 270 176 446 43 16 59 75G
i

isey 936 1671 1041 j 2712 377o| 17^6
• - i

5486
j 7 Chamarajanagar , 1351 82 j 21'̂ 0 2 10 33: 17 50 41 23 ..64 ....  3 .....3 6 25 ' '5 - ^ 160| 70,̂ 2:30 40 44 84 j

1027]
445;i 246 691

1 8 jChickamagalur | 311 16| 47 6 1 9 59j 3 62 40 41 8} 56 21 j'^77 13 - ^
"107| 175i '282 732 295 1112| 565 1677

9 Chitradurga | 130| 215 118 85 203 79i 48 127] 160 88li 248 31 218 249 78 110 188 6521 3241 976 215 456 671j 1463
...... . . 1_ . _ .... _.

1414 2877
10 Davangere ! I 60! 64 252 1S3 40 203 75' 18 93 195 96] 23 82 21 8 29 -^ g j 163i ' 492 1584 1000 25841 2594! “fin 2 ...4006
11 Gadag I 19̂ 13 32 51 10 61 28 4 32 190 54 I

1

244 05 16 81 24 7 31 543I 222!
, • i

765 213 184 397! 1133 510
\

1643|
i 12 Gulbarga ’ 671* 95

1

766 681 '5
i. .

83 3171 24
1

3411 520
1

eej 593 400 52 452 15 X 45 640 74; 714 562 143 705
1

3201 4961 3699
i 13 Hassan I84i 741 256 38; 14 

1___
""■'52
1

22' 24
i

46 27 321 59 50 19 69 77 79 156 5 r 49 ~ -
---------— —i

403 286̂ 689
' 14 Haven | 19| 11;: X

i
70j 27j 97 93i1 22 115 113 53 166 84 50 134 31 6 37 563 \ 252| 815 191 221 412 1164 642 1806

: '5 Hubli j 40| 37 iI  77 32| 201 52̂ i 42| 43 85 88 13& 227 80 156 236 11 19 20 422 327| 749 208 525 733 923 1266 2189
i 16 Kolar ! 334 ■ 226i 142I 66] 207 ■"■lei1 1801 198T 60 353 413 13 300 313 59 400 459 44] 224i 268 1810 648 2458 24801 2396  ̂ 4876

! 17 Koppal 35 91 44
j

29
t

4I 33
i

22 y  25' 160 26 186 28 111 39 40 6 46 276r  5 ^ 200 220 111 331 810! 224 1034
1 18 Madiken  ̂ 4

i
13 1------- -

----

!
“ 1! f 2 18

I
20 ~ 1 3

j
3 12 78 90 f 28

j_
35 20 153 183 55 j 294 348

; 191 Mandya | 35 36 71 15 6 21 70 16 86 99! 22 121 321 46 364 104 468 1361 178 400 51 451 1151 291 1442
■ 20 ■I hJangalore(D K) j 7 ” 9 i6j 'a 6I 14j "2 " 10 12

.  _  _

” 66 - 1 2 2 8 32 40 28 90l 118 2 122 124 72 320j 392

|211
Mysore | 72 42 114j 331 20T  531 50 17 67 741 27 101 7| 194

i
201 104 55 159 103| 98| :!0i 258 355 613 701 808 j 1509

1
I 2? Raiclujf ' i?0 fo 130i 7j ■,i 91 ?Vi 5 ?6! 1151' 7 122 48j 74| 122 53 9 62 233i 8?!" 315 528 294 822 1125 483r 1608

1
! 23
''2A
i

Shimoga ; 43 25 ! 39

1

'! 8| 47
+-------1...... -
li 28l 84
1 i

! 16 I 2̂ 301 118 j" 29 147 201! 122
1

142 14 22 36 1>5  ̂ 99!
1
■i ■ 1

274 255 378 633i 682^ ees ' 1377

Tumkur  ̂ 101; 36 137
. .

.....471 152
1
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j

IOC1] 122
4—

M7S 702r  18811
25i Udupi  ̂ 10 10 20 ii 3Ij 91 301 301 41i 96 136I 4i 7 11 1 2 3 86t  75!

1 . L 162; 77 2̂0\ 207 225j 353if 578

i26 Karwar(N.K) j 72 8 8C»! £1 2r 40 18 58j 429 4291 13! 201 33i 8 8 37j 23 ecI 315 49 \̂ 80S1 494| 994i 1488

lZ _ total [4240 19® 619511289j 470l 1 759[ 1 ̂ 7 714i 2301[3322!|2423 574Ei 194€>J2212■ ’̂ 5̂8l|l873iLl671 3544  ̂ 8 l15 j4339} 12.45̂ i I5 2 K L^?17'j 36326^29047
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isi.i - - —r S.C ST C«t.l Cat.ll /\ \1 C:at.n e1 1 . Cl k Cat.niB Others Total
|No Districts M 1 F T M F i T ’ M ! F 1 T M 1 F , T M '4 F T t M 1 F 1

21 aj
T M I F 1 T M F T M F T

I  ̂ IB'lore Urban & 831 61 144 28 13j 41! 861 33I 119 231 193 424 15! 25 40! 31 2i 525 i 19o| 1?7I 367 86 176 262 1031 891 1922
Rurai District

J-1
....... [ .....2I 1

1♦ ! i ; i .
42 48 481 2 Bagslkot 3 3 1 2 j 1

ii
r-v

i
I
i

0 42 0

! ^ Beigaum- 11 tC. 13 3 1| 4| 5 !
' I

7 16 7 .....3 3['
■ i •

3 :’ 1
1j

3i 39| ’2 | _ i
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1 4 Beilary 12 i “IS 2 I n! 7i ] 7 5 1 6 1 1|!
1 j i 18!

I
12j

1
3D 21 12 33 67 m

! 5
L. .J

Bidar 19 7 26 2 i 2 j 4 ! ll 5 9*! 4 13 s 1 5| 2 ! j 2 |
t1 ' 
i s! 29 25 9 34 86 20 116

i 6
1 Bijapur

1 '
r ...... i 0 ! ■■ t ....... ‘ 0

1 j
0 ol * 0 |

1 ii
0 0 0 0 0

i 7 
i Chamarijanagar 30 32 62 4 s! 9| 3 ! 4i

1 7 101
j

11. 21 5 5 !
■ 1-

5 I
1 3 8 i 13i lOj 23 16 4 20 81 74 155

i « Chickamagaiur 48 31 79 4 3 I
1

7! 18 23 46| 211 57 1C 21 31 '
t

13| 5 18i 85| 56| 143 33 30 63 257 174 431

! 9 Chitradurga 18 15 33 4 9i 6 l 12 ll 391 40 22 3 25j 5!j i
73! 54] 127 5 9 14 134 137 271

! 10 Davangere „ “ "1 .....~r
"I ( -- -- - | 1 - - i -- "! ' “1

... .— j ..  __I
-- "•I -- " -- ■■

11 Oadig 0 | 1 oj 0 1 t' o'r  '(
r - oj ol 4 ! 1 4i ........

i
V 1 ....'""'4

! Gulbarga 96 j 24j 1221 5 '  19j 52' 1141
1

' 45! 159'
r-..d

r  '56 401 96j 7i 30| 37! i02i 81I 243f 21i 21 4 ^ 240 t x
: 13
1

Hassan - j  --! --
r ------r ....... h

1 1
T ■' ..[

i
j.

! 14 
1 Haveri “ 1

j
!
1

--
1

„! ------- 1
i 1

-1
1 !1

r - .. - - if i
... . I"

1
■ ...f ..... -'-f-------- 1----

i
-- -- -- -- -

;i5 Hubli f
i 0 o' 1 j — t

1! 5 '
r •' ——

i 5 1 !
I
i

1' f
■2; 4L 14 1 2 3 21 4 25. 1 1 1

1 16 Kolar ..24 ..'^14I .38 i
1

si a’ 14S 6 46'
1

18i 54! 121 5
f -

i !

\4̂ . 18! '3-2' 9 T!\ 17 24 41 148 99 247
1 17 Koppal ....... -J

i * i i ! i i 1 ■■1 ... ! "!
1 ■'1 -

!
! -

t ....
! " --

I'Te’
i

Madikeri |
f ......
1 _ _ ! 0 j 0 1 ®

11 i 6 i
1____ i Oj 36 9; 4bl ! 1! 0 42 10 52

! 19 Mandya i ^i 31 71 3 ri 3i j 3 ! 241 8 32 , ^
...

78] 20i 14] 341 155 ~l81 336 '2 4 6 ..^ 4 500
I - . 
i 20 jMangalore^D K) 

1 Mysore

j ......3 |.....T [ 4t 1 
} 1

i 1 ! 7| 8 15 21 | l ^ ' 126 t
i

91 33j 42* 1-'
I

158' 179I 280 445 725 347 750 i097|
1 2 f I 262 117r 379 57

1
14i 0cT 77 157 187! 78 265 C 52!

. J
57*

1
2061 112] 3131

i
233;

i :>08' 441 ' 248
1

275 523 1283 933 2216
r2r iRaichur ! 14

1
5 19! 15

1
I8i'

[
....^ ...  12 14 '72 '10 3'! 13| 7"' i 54; 10 64 j 70 62 132 261 100 361

’ 23 jShimoga • 201
23 43i 12| 2911 12! 11 23 48 40 88 34 31 1 05j 1 ?! 14 31 i

L 1
37| 77 164 0 204 208 412

ii (Tumkur i  ^ 2|
- - —̂

1 C 3 3 3 6 3 1 3| 3| 3i
u... -----

'̂ 1 iC 1
.. ...

i ~ 3 " ~ 3
lUdupi i "1 "i -- •-I " I  --! - -- --! -- -- J -1

! -1!
, 1

-!
-J

•• -■ -- -- -• --
1 26 iKarwar(N.K) i ^j

10 50'1 10 1! 111
i

5 11 16 221 45 67 12 2i| I 4 I
j

9|
...  i,

1 1 ^

H i 72̂

11! e ISi iT T g 196 3151 228 274 502
1 Total i 601 345 ! 1036 156 esi 223! 2971 186 483 854 632 1 1486 190 193! 383! 667] 485 T o ra ~899 ^1962: 1164* 1441 26051 5104I 4246i 9350



SI.
No District*

B'lore Urban & 
Rural District
Bagaikot

S.C
M
218

189

307

22

525

191

M
40

26

S.T ...

~ 79j

T.C.H Live Registration Districtwise 2000 (Karnataka)
Cat.l Cat.ll A

M

281

119 51

64

48
M

99 160

10 74 76

197

65

357

141

Cat.ll B
M
136

128

302

42

528

Cat.m A
M

1 144

1701 26

M
352i 4961 123

13 39 313

Cat.lll^B 
f  !
320j ~

133I '

Others
M

443|

446

587

6l3

6069 

...217

T
6656

Total

830

M
1459

"1415

7764

530

9223 j

..1945'!
Beigaum

Bellary
Bldar

Bijapur
Chamarajanagar

516 238 854 110

34 12 46 82
1 687

f “282 

! 76

383 1070
75j 357 

35 111

106 

22 

11

Chtckamagalur 31 161 47

9 iChftradurga

10 Davangere

102 67 169

183 62

'K)

140|

132
2 5

12

*'̂ To
.....I.
1351

250

180
238

47
23

I s

2 ^

182 78 260 293 158 451 175 180 3551 58

40
160

112
22

60

86

245 165 210 375 68

9

42
24
13

49

142
1 ^
35

10 70

42 128

28 96

50
158

231
28

80

152

200

14

66

57
17

64

224

288
45

20 100

■̂ 1 231

26
110

174
2

135

95 295 43

38
76

125

X
- 41

25

64

166
299

2
~8b‘

'176

68

20

60

Si
13

75 
. ^

27

2': 60 

121 32

12! 72j
/' 40
3i 16

“:^T'foo
148 149

35

1435

I 02

4J.5

485!
■To4h
45D|
194j

1920 1061 819 1880 3930 2100 6030!

n o ! 170

3941

910

307
133

2 ^
'61

397

1176
910

66

2 ^

330 168; 498! 1482

338

623

783
6 7

”319

~ ^ 4

735

1799
1693
135

1009
576

2466

1081

2852
1967
315

1104

625
17^

1290
185

17061 
4641 i 

3257 

5CXD

600
1 ^

1704

2496 1580 4078

11 Gadag 14 22 48 58 106 27 20 148 36 184 51 16 67 19 1 20 448
4 - .

147 145 154 299 900 423 1323

12 Gulbarga 709 138 847
13iHassan 406 26 432

83
"44

108
' BT

17

Haveri 

HuDli ' 
Kolar

69 74
__________

Koppal

13

3 ^

14

^26

27

31! 12 43

09! 94i

:20

142

22

35
207

191

163'

55

349

319 30 349 543 76 619 397 54 451 22
44 29

23

40

l M

22

116 113

85

198

25

99

e5

29

241 31

58

i7i

236

413

46

'79
178

13

272 37

10

■55

300

67

^ 2
313

83

■30’

19'

5 9

' 3 6

X | 521 661
..■8t“ '4T|

831 744] 650

..b!

32'

400

“ 9

3 8

51

459
■44

504! 2631
' ■ 1 

3 7 8 1  3 5 2 !  

! ! 
4 4 |  2 2 4

2 3 6 l  5 5

461

7 6 7 t

730^
i

2 6 8 |

iiSli’

132

2'^

1010

232

136

‘227 

437 

648 

“ '96

786

3^”

ODD

2^

” 2̂

3384 
" 6 ^  

1089 

961 

2480 

...^ 6

655 4039

238

■753

1201

2 ^

244 i

901

T 8 2 2

'2V82
'^ 1 8

18 Madikeri 22 24 18 21 15 78 93! 8! 27 351 90 90 28 253 281

Mandya 39 70 109
Mangalore(D.K) I 11 19

14

15! 21

11
-f..

25
36

58 16
~4

74
~A

97

15

21
34

118
49

20
1

41 402 441 446! 149 32

261 31 1 5 102

181]
117

312
59

119
332

431
391

1098
121

334
568

1432
709

Mysore
Raich ur 121 10

146 53! 78 !31 59 21 80 89 35 124

131 16! 25
-i-

30 101 48 149

21 166 187 116 701 186 i 99

55 92 147 12 14! 237

9 0

‘96

189

'‘333

268

348

412 680

‘5 ^

794

“» 6

860 1654

14111

1417!Shimoga 42 21 63 37 43 801 27 10 37 101 27 128 12 104 116

Tumkur 175 110 285 62

Udupi 13

95

9

I57j

1^

36

^Ti

19 55 156 236

18 19 45

392

64

132
. . . .  _

48

..3

180

Karwar(N K) 18 21 39 13 13 23 361 69 125 194 21 15 36

512

13

19| 28 154
‘360i''‘'8l‘? ‘ "l 74

...‘40
'45

86

22
44

48

240
l9 6

84

283
...—

5i
_______U-
531

390

92

93 147 484

673
” 5

1^'

665 

T252 

...l'38

752
744

631 331 2444

1996

344i

2775

Total 4477 1972 6449 1262!1726 2988!1582 689 227113311 2077 5388 2059 2!001 4060 1809 1676 3485!7090!4000 11090 11902! 14378 26280 33492 X245! S3737!



iSI,! S.C S-T
jNoj DUtdcU r  MjXTE" r ' T ’ ' m 'I f  :
; 'i jE'iore Urban S " - j  - j  -  | - J
L_ iRura! D is tr ic t__ ! i_________ ^ __
j 2 Bagaikot

I 3 Belgaum

I ^Bellary

! t.
I ;
i ® :Bi|aDur

Placement T.C.H for the year 2000 (Karnataka^ 
Cat.l i Cat IIA  Cat.ll B ! Cat.lll A Cat.in B Others

T i M i F 't  I i F M | F' i T ' M i F
 — i1— i:!— - — ....r* ! 1

13j 1ij 24! 2j 3j 

T''l37pT06f''“2 ^ “ x |  ""'41'
5i 3i

S 33 8 10! in

W 9i

20
10 iDavar^gere
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13 jHassan

47j H2 6i 8.
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i ! 

25; 3̂!

3. J, 
161 13!

28 i 57
?i 15!

14| 25| 3G| 9j 6! ~i5| sj 4| 9| 9| 6̂  TT] ^

! ^ " “86j 21 7: 13| 8j 21 j 215i T otT ' 3221 25?! 151
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i -  I  ■ I

: t 2  ̂ '
'' i
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20' 401 4 ! 4 ! H---- 5 : 10; 191 21-I Tl A40i ei 5

9; 24j 4i 3; 4 ; 5; 24
1 1  1
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13! 5 6| 121I ' ! ;
— !-------1----- 1------1

11
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2
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1| 2)

Total
M
10

310

698
138

6
156
184

139
18
73

11 4 (Haven

iSiHubli 0̂  4 :
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i
i
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M.Kd Live Registration & Placement in Bangalore District for the year 1999 & 2000

A i on I S.C I

J X ^31 j 71

S.T Cat.l C«t.ll A C»t.ll B Cat.lll A Cat.lll B Other* i Total 1

; ! M i F 1 1- T M 1 F T M F j T M ] F T M F ! T ! M T F 1 T M F T ! M 11 F T !
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1 i . . . .
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Appendix 2

The norm s prescribed by NCTE for th e  recruitment of teacher educators 
are as follows:
Elementary:
Teaching Staff:
Essential; Teacher-student ratio for the e e"ieniar\ teacher training institutions 
must be 1 1 2  excluding the Principal For an intake o f 100 students (50, first 
year + 50 second year) the teaching staff required would be 1 Principal and 8 
teachers If  student intake is more, the r^m ber of teachers must be increased 
proportionately to maintain the teache ->:udeni ration at 1 12 Pan time 
teachers should not be counted for caiw. i  iny the ratio There should be at 
least one teacher \vith knowledge of the ^ e c i-c o n te n t  and its methodology in 
each of the following school teaching a e English- Mother Tongue (or State
language). Mathematics. Science, So:,::
There should be two separate te a c h e r i .  
the general subjects In addition, there 
^ollowin^ areas Physical FIducation. M j

Mudies and Computer Education 
;evich foundations of Education and 
-JJ be one instructor for each of the 

Workshop practice. Educational
Technolog\ The number of teachei' cquired will depend on the lecture 
work-load and the work-load o f pracrue teaching supervision and other 
practical work connected with it F urna  the adequacy o f the number of 
teachers in a teacher education instituiior. w i l l  have to be assessed from the 
point o f view o f number o f students w ho vome into an optional group and also 
in terms o f  the number of optional sj?iects to be offered bv a student 
undergoing the course All this is subieci o the condition that there should be 
atleast one qualified teacher to teach each leachmg subject (school subject) and 
one teacher per batch to teach the general subject

B.P,Ed course P G. Diploma 
1 ahle showing the Teaching staff quaiifkations re<|uired in RP.Ed

Number Kequirrd 
l>esigiutiun Kssenti«l

h  im  ip iil/H fa d  
( I ’tolessor Cirikiel

!<ciiUcr

oclurers

I’art T im e co a ch es

()

1 each 
game/ 
spoil

Kducstioiial Qualifications and Experience

\s  IK iCVllm versily nonns: l \ i  Degree iii 
rh%sical a lu ia tio n  with at least 5 years 
.’xpeneiue in axrogiused phvsical education 
n dilutions
\> |)ci t ’(.H71 huvcrsil) nonns. 1‘t i iX 'gicc in 

:^h\ siciil educalion
V' [K-T IK K ’/l'n iversitv norms. PCi Ik g re c  in 

ph> sical ctJucation
\5  per UCK.:/l)mversity nonns l^'i IX ’gree in 

ph\ sicai education

Suppotling Staff rei|uii%d for BP.Ed; lor Mt'4'iv.d Ĉ tficer Issenlial - 1 (lecturers (iradeX 
1 duMtional Qualifications and Fxjxmcncc AfBBS piefeiabl) Diploma m Sports 
Mcxljcine/I’hysiotherap). l or Librarian EssenUal r lYofessional Assistant(PA), Libran Assistant, 
Attendant, Lab.Assistffljt (C'ornpiiter). Peon/Atteixiair Fsscntial - ! aiKf Desirable -  2 For Chowkidar: 
f sscntial - 3. Desirable - 4, Sweeper Hssentia! - I. IX^irable - 1  for Groundsmen cum -markers :
1 ssential -<>, L>tsirabie -  8 luiucatioual Q ualiric<iiK xexpenencc as fxr qualifications prescntei 
In the U(K/State ( kntTimit^nt,



Instrucior in 
lAjienaKc

Work

Iiis tn ic to i in A ri-M iis ic  
and IVTloiTiiuig A n

C ertilia ite . i Xr'liiina m crall

Physical I ducation 
qualilkations 
Agncultural. 
industrial oi otlier 
cralls
1 me arts. M ilsic and IX'grce^Dip!. C crtilicate in 1 me
I ’erl'onning A ils /M us ic  1 c::onr:inj> Aits

Technical staff required in Secondary Education:
Libranan/Asst Librarian, Professional Asst: No-1. Area-1 ibraiA Science. lex hiiical A.sst No-1. Area 
Science/lechiucal subjects |>rescnbed CHialifiailions IJnivcrsiu Siatc uovi-niineni jires^nk^! 
qualirication>:

A d m in is tra tiv e  ^tafT requirx‘d in S«.‘condar> Education; ( Ufice S u tl 2 i ieljv:: i ( )uidiHi.atu n a > per 
lJn ivers ii\/S tatc  (.'rONeninient nonns

Buildin|> spacc required in Secondar\ Educutiun
Essential .Numl>er

ClassHKims 2

Multipurpose ri»om 1

Hall 1

Multipurpose Laborator> for computer, 1

psychologs and scicncc practical

Librar> room with reading facilities for at 1

least 30 students

Area
()0 St] iri 
1(H) sq II! 

n  5 sq n'i

Approx i K ; sq in -45 sq m lor 
storage sjxice

5(1 si} in including storage sjwce

M.Ed

Table showing the qualifications of the Teaching Staff required in HEd course
llesifrnatitin

Principal/l^ead

Readers

Lecturers

Kequiremrnt 
EssratJiii D rs in U r

1 1
{in tlie rank of 

Professor)
2 2

QiudificatitMns

As per IKK Norms «ith Ph D in education

As per UCH' norms with P G Degree m 
Education with Ph D in Education / in an allied 
subject
As per IJCCi nonns

Technical staff required in M.Ed: Librarian: 1. Area 1 ibrars Scu ncc. t.xhiata A .sl L I Je-iirabk- ? 
Area: PsvuhoiogN 1 aboratorv and Media Qualifications as [X-t LICK’ nomi'

A d m in is tra tiv e  s ta ff req u ire d  in M Ed: ( lerk, I \p ist, ilcl{)cr 2, QualifiaU ioii As |x i  
Um versitv/State rjo^em m cnt norms

Building space required in M.Ed 

Classrooms

Hall

Seminar uoni

Essential
2 (Depending upon 

total Nunibei of 
groups/ specialities

Desirable
1

Area
01! sq.m 
cacl'i

i 25 .̂q in 

liH. i Nq .n:



Administrative Staff required in B.P.Ed: PA lo  ttie 1 lcad/t*nncipa] 1 ssential - 1_ SecUoii
( )H k c r /O n ic c  Superintendent l:ison tia l-K  1 X,'sirablc-2 . Assislant/Cashier/C lerk: 3 and 4 . St()rekce|x;r 1 
and 2 , H ostel stalT; C ook, attendam. Chowkidar. S w c q x r ;  One each
l^nd Area and Location required in RP.Ed; Essential - 8 acres (5 acres tor plav lie ld s and 3 acres 
for building, hostel and stall' quarters) Desirable-10 acTcs (6  acres tor pla\ fields and 4 acres lor 
building, hostel, find stall’quarters)

C.PcEd c<mrsc
Table showing the Teachinji staff qualifications required in CP. Ed

Number Kequired 
D esi^ation E.vw'ntial Desii'abir

lY incipal 1

1 ocliirer:

Ed»rati4Uia] Qualifkaljuns and Kiporieiice

A s laid douii b\ state govemnient/|X)st gradualo 
prol'essioiial degrc"e ui plnsical education at Icist 
live \ears ONixmence m a recogniseil ph\sic;i! 
ixlucation instituiion
As laid down bv Stale covcn\nient/}xwi ^iradtialc 
piolcssional ticgrco m pli\sH:al education

A d n iin i'itra tive  S la ffrecju ired  in (  P Ed: ( >Hilc >nijKTuitei).ieii! 1 
Cashier - l -isaitial- I IVsuiihlL (. ierk l s-,ciilial I 1 X-'sinihlc ’

-'iilial 1. Sanoi .Xshislant-cuin-

O th e r  S ta f f  required  in ( P. Ed
D esignation

Mc(Ji*5il 0(111X1 ( J’ad liiiic i

t ihratlan 
Mteridiints peons 
I at) Assistant 
Chowkidar 
SwevpvT 
tiroiuidsnieH
Hostel start a>ok. atli-’ndant. '.wocpei. 
d u n \ kidai

Essential

{i cd  ui or ur.iik* (I
co(i>oli<iatol alKnv jncc

Desirable

*v1iiri.T ' 
illlc)

2
i
]
4
4
8

1 C-K'h

Atademic area required in CP.Ed: Class Rooms Essential thie ux)ni tiiM ever̂  ■)() students si/c V' 
sq cm approxiniatelv, lXisirahle-2 additional riK>ins (30 sq in ), Multi-puipose Hall Ussential- 1 (2(M! 
sq m I lX;sirablc-l (6(X) stpnv), Health I ducation lab I ssential-1 [ 30 sq m l  Desinible I (50 sq m ) I T 
lab: Essential-1 (30 sq m ), l)esirable-l (60 sq in ), Anatomv -  Phssiolog\ lab, Physio-therapv lab. 
Sports-Psychology lab, Bio-Mtxhanics lab: IX:sirable 1 (30 sq.m ) iuid for I.ibraiv: Desirable-2 ̂ 0 sq.m

Admrninistrative area required in CP Ed

01 lYnu ipal's Rixmi
l eaching sfatTt'omnyi'n Hoorn 

S<‘piirate R(X)in

Fl<K»r Area/Number 
Essential Desirable

1 (25  sq ni I 4 0  sq m
l ( 3 0 sq',n ) (̂! :;q ni

I tuich 20  .St.] til

Secoiidar)
Table showing the qualifications of the Principal and teachers required in Secondar> Education

Designation 
Piincipal/Head

Reada '1 ̂ xturer

! et. tiller

i cct uriT

No Specialii:ation
1 diic-ation

Kducation

Melhixl :;itbiett.> 

Method siiltiecl̂ '

Qualifications
U( iC N oin is witJi I \ r  D egree m education aiid 
with 10 years exj)enence in lettching. research,'' 
adiniiu5?tiation of w liich at lea.st 5 years ielated to 
Teacher Education
I J(K" norms with a K i cfegree in Education, MA 
(EdnyM .Ed/PG  m relevant school subject 5 
\ e a is  teaching and /or research ex p en en ce ui 
teacher education insUtution, Ph D  m an\ 
subject, p ie fa ably in Education  
( jCiC nonns vutlifj M aster's degree ui a ,M. lioo/! 
subject and a K i D egree in I'duc^lion 
•As al»o\ e.''Mastei s degrt^* in f ’ Ed



Appendix 3
Physical progress under Primary Education (Karnataka)

1 Enrolment (ifi Lakhs)

..........  ̂ 1997 98* 1998-99 1999-2'000(Ay ...1999-2000
(annual repoa 
of Edn Dept 
_ A^r2000)

‘ 2000-2001 
(std 1-7) as 

per Jan 2001 
census

a) Classes 1 to IV

') Boys 28.20 27.90 28 24 29 35 1

ii) Girls 27.42 26.47 26 31 26 32

TOTAL 55.62 54.37 54 55 55.67

b) Standard V to V!! )
i) Boys 14.95 15.72 16.27 16.45

1
48.11

11) Girls 13.25 13.56 14.45 14,55 46.67

TOTAL 28.20 29.28 30.72 31,00 94 79

11.No. Of Teachers 190866 201071 204250 209837
y

111.No Of Schools 46929 48135 48135 49612



SI
No

Statistics of No.
Distnct

B’lore North

B'lore Rural

of Primary School Teachers (LPS+HPS) for the year 99-2000
No Of

Appendix 4

Enrolment No of 
T eachers 

Sanctioned

No of Teachers 
Working

Male Female

A

t

4 iBaga lkot

10

B elga iin i

Beliaty

B\japur

Bidar

Chitradurga

Chamarajanagar

11 |(. hickamaga'ur

12

13

14

Davangere

Dharwad

Dakshina Kannada

Gadag

U 
G

“ a’
U
G 
A '

A

: . u : i
G 
A 
LJ 
G 
A

“u

G
r

■ i i '  r
G 
A 

il 
G 
A

I)
G 
A 
LI 
G 
A 

1)
G 
A 

U 
G 
A

u
G
7a
u

i--

Teachers
required/
vacancies

91510 j 2657 1396 999 159
96290 2120 ^ 8 1041

169558 3603 1218 2371
229878 9060 5046 36T2 203

12370 239 109 126
31340 1088 355 691

138624 41T6 2^9 1581 265
81310 2051 955 109^5

174709 5027 3321 i j
242947  ̂ '  5B87 3177 2275 589!1 i

15961 298 130 "150 t ...... - ■ ‘ I

34528 917
...

............. 606
575655 15013' 7922 56“̂ 1 "  1200

20588 83 95
76740 1936 618 T204

286538 6 751 2580' 451

31375 558 259 296 t - ' ' '!

35586 1170 3^7 7 7 3
292044 7178 3860 2764 '551‘

33625 825 384 440 i".........
30780 2211 296 575

226795 5305 2916 208’8 389
66839 927 “ 3'99 ■ " '45'“8 ;

' ~2334”5 “ -3^2 '123 238
210131 "^07 3628 ' '2597 476

19487 274 l 0 7 122
24913 608 180 350

~  1 0 9 ^ 7 327^ 1769 - '26'9
13082 , 216 T is

~  1 ^ 5 7 - ' 328 111 217
I4W 3 5963 3269 2340 A53

8f28 42 48
12032 3'89 126 ‘ ......... 246

' 22^8^0 6651 i ~ ^ 4 8 2612 239
3 ^ 0 6 ..........576 265 303

' 3 ^ 3 ? 986 335 651
183401 4628 2430 1739 484

25279 275 lie 147
40T3I ^ 480 163 317

'164965 5^23 3409 1824 845

94927 (803 840 963

31770 825 280
142945 3732 1986 1~42T 352

6823 75 35 40
15800 ' 368 ' ' 122 238 “  ̂ '1 

____... _____  ___ ______J



SI
No

District Enrolment 1 No of 
leachers 

Sanctioned

No of Teachers 
Working

Male Female

i No Of 
Teachers 
required/ 

i vacancies
G 444998r  10099 54971 3935’ 587:

16 Gulbarga a “ 68707 1317 '~610F 699
U 57447r  1491 504i 981
G 214694 8748 4847 3470I1 i17 Hassan A 13495  ̂ 212 99 113
U 30331 1201 408 793;
G 217352[ ...... 3063 2192 763

18 Haven ”6'^9 1 IW 63 ” ” “73 i
^ U 1 16594 162! 316

• .. G~ 30369‘ 1 l l  39* 5646r ■■ ‘ 4042 60 lj
19 Kolar A ^ 22357 601 23T1 265

U 71023 2432 801[... '  ”1 ^ 0
■ ■ -- " G 174388 3774 19411 1390 418

20 Koppal 4058 57 Tor
U 15668 ! 405 T37 .........M
G 4999^ 2069 1076i 771 178

21 Kodagu A 4085; 131 61 ..........
U 10922i 376 1281 24811

2061001“ 749^ 370? 2650I 420
22 Mandya

_ _  __
14128I 252 113 129r

~T) 32724 701 238 463r '

G 276360r  8451 4497 3219 392
23 Mysore 46631 l" 835 389 446

~'TT 74481 ! 1904 646 1258
G 221174 5024 2614 1871 306

24 Raichur 12609 ^  184 86 98

u 30048 827 278 542
G 187840 6994 3780 2706 597

25 Shirrx>ga A 17028 370 172 198
U 39513 1342 454 884

"“ g 334619 12027 6520 4668 622
26 Tumkur A 14989 368 171 197

U 3 ? ^ 1509 512 995 I
G 174036] 7383 3961̂ W s'

27 Uttara Kannada ~ A ~ 8184! 123 56; 6b_ _ _ _
16161 ” - ^Q2 _ |56 305:

G 101730 3230 1656 ~ ~ 1 ^ | ^91
28 Udupi A 75059 2340 756 866

U 12708 396 134 2*^
G 5893079 184153 99069 70305 12863

State Total A 869309 17448 7579 8688
U 1187001 33834 10899 21216



Appendix 4
Statistics o f No.

SI
No

D»«nct Enrolment No.of Teachers 
Sanctioned

No of Teachers Working 

Male Female

No. Of 
Teachers 
required/ 
vacancies

G 11^ 550 X 2 | 213 29
B'lore North A 36657 1205 724 431

U 51427 3971 1241 2705

G 27375 1236 540 382 101
2 B'lore Rural A 29350 867 543 324

U 12616 678 213 465

G 15471 766 3921 277 47
3 B'lore South A 47868 '  1 ^ ' '  ^  1 518

U 55763 2718 655 1663

' cr* 12183 7f? 367 ; ■ '2 ^ ”■ 32
4 B aga lko t 2 « 2 4 821^ 1 ^'297

U 9 4 ^
-■ — _  — -------- --

m '5 7 ‘1 ^ 7 465 96

6 Belgaum p' 91861 3028 1878' 1120
^ y - ~ 2?162 T32A 41 f m e

- G 22651 9C»’ 324 47

6 Bellary 19333 - 302 -

9236 432 136
^.... 1 7758 319 226 33

i ^ Bijapur 1 ~A^’~ ^  35450 1411 841 r  501
1 ; U 10TO2 729 211
........ .... 17051 1145 537 380 81

 ̂ 8 Btdar r A 13319 676 424 252

! ~u~
_

732 230 502
— - 14951 821 422 299 47

9 Chitradurga 31863 1168 727 434

u 9643 614 189 412
- —  —  - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -

G ~  ^ 12954 436 ^  225 1̂
10 Charnarajanagar A 7572 2511 157 94

5853 300 30 268

"  ̂ G  .... 16660 899 448 316 66
n Chickamagalur ,  , _ _ A -

15242

' L) 4720 358 '  I T S 245

24786 1232 459 52

12 Davangere ' a” 18560 758 475 2a3

i r 3 ^ l a 180
h---------- G 6727 209 '30

13 Oharwad 3M 04 518 3 » 193

U 11992 441 138 300
-------- -- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - —  -

21946 1181 519 367 112
!4 Daks !̂i^^a Kannada 40652  ̂ 1^ 968 252

U 9197 502 156 339
. . . . . . G 7045 487 253 178 51

15 Gadag A 21598 730 1 456 272

i ...T 7 ' ' " 5180 3^1
_ _ _ _ _ _ _ _ _ _  _ _ _ _ _ _ _ _ _ _ _ J

“ l ^
L _ . . . .  . . . . . . . . . . . . . . . . . . . . . . . . .

2 m



SI
No,

Distnct EinroJment No of 
Teachers 

Sanct»oned

i No of Teachers 
! Working

No Of 
Teachers 
required/

Male Female vacancies
G 37615 2188! 1033 7301 166j

16 Gulbarga A 16952 590 369 220
U 20170 976 307 669
G 31545 1787 1118 558 147

1/ Hassan A 24241 873 547 326
U 10825 765 240 523
G 9207 660 325 229 64

18 Havefi A 23871 8641 541 3231 jL -. - • - -j
9649 5̂34; Vm 366! ' 1

G 43108 1728 788 556 .. i T7
19 Kolar A 19135 618 387 231

LI 14684 1027 318 6^
G 15268 725i ^ 1 262 35

20 Koppal A 6566 221 82
U 3562 199 63 135
G 4865 363 178 125 22

i 211 Kodagu 11278 389 244 145
U 2660 207 65 142
G 371941 13^1 670 4731 S

22 Mandya A 20883 664 415 248
U 13056 595 187 408
G 37951 1459 727 513 123

23 Mysore 31063 918 57^ 343
U 22455 1165 367 798
G 19897 831 379 268 28

24 Raich ur A 6347 203 127 76
U 7781 411 123 268
G ^  25241 1288 653 461 94

25 Shimoga A 21113 709 444 265
U 11887 797 249 542
G 34179 1 1 ^ 816 576 124

26 Tumkur A 59598“ 2220 1391 829
U 14325 1036 326 710

.------- ------  — —. ~ - ^94 7 i i 1 366 259^  36i

; Uttar a Kannada “a“ 26943 1031 “645 384
1 u 5645 473 148  ̂ 324

G 17306 748 374 265 74
28 Udupi A 20909 719 400 239

— \j~ 5296 191 60 129
G 560035 28276 14098 9727 2000

State Total A 755342 25357 15908 9165
g  — 374255 22318 6894 1M23 1- - J



Appendix 5

I acilities tri Schools

Teacher Pupil Ratio

C urrciU Status

l eacher Pupil Katio based on data from the I ask 
Force Rejiort

B angalore Division M ysore l)i\ ision

1 i Eian^alore North >6 2 ; ' 1 Chamarajna^ar 36.02- --4 1 ''  ̂ 1Fiangalo/e South l 6  52̂  '1 ; •'> (hikkam agaiur 24 3 J '
Bangalore Rural 26 49 '  ̂' ^ Dakislina Kann

r Chitraduiiia l 3  66 J : -̂1 Hassan 25 66

'5 Davana^erc 35 61 1' i 5'L.-- Kodagu 27.05

I Ko\av '2 9 0 6 ' : I 6 1 ---- Mandya 32.77

f 7 : Shimo^a 28 33 ! 1 7 Mysore ^ 5  1 7 7
! 8’ ; Iiuiikur 28 89 i i'8 '' 1  ̂ .. . Udupi ’’ 35'3^^ ^

l)iv. A verage ^ , S 4
1 ;! ; j (_ _ Div.Average 31.74

! Belgauni Division G ulbarga Division
Bagalkot 42 91 I Bellary ji 45.58

2
___w.---—̂ --- - — ----- -
Belgauni 41 22 2 Bidar 35.73

3 Bijapur 43 69 3’"' Ckilbarga 47.35

4 Dhanvar 49 15 1 Koppal ' 49.89

5.. Gadaj» 4T 75 5 Raichur j^48 75

6 Haveri 40.06 Div,Average 1 ^ 4 6
r--  '■
I 7 Uttara Kann ' 25'. 5 ...

-  --------1
Div. Average 40.16

i
1 ;

}
L . - — -



PRIM A RY
Statement showing Scheme-wise Plan and Non-Plan Allocation, Expenditure for the year 1999-2000 and allocation

(Rs. In Lakhs)

Appendix 4

Scheme with Head 
Of Account

1

Allocation for 1999-2000
Plan

Inspcaion I‘nmar> 
2202-('1-104-0-00

^'id>a ViKasa 
i nilnrni',
2:o2-ni-i 00-0-0

Spctniil Cnmpcnian I’lan 1 0 0 0 .0 0
\ idva ikasa 
2202-0 I -7K<>-0-0!

Irihal Stib IMati \Hl>a 400 00
\ ika.s.i
2202-0 !-'̂ 9(.-()-0!

i'rojeo i iiin.ii(iti l i n n  50 GO
2 2 { ) 2 - n l - x o o - l - o 4

Non
Plan

254  68

Madiincrs & llquipment 110.00
2202-01-0 *; 2 -0-01

Mainlcnancc and repairs i.o 
iVv.School Building,&
2202-01-05:̂ -0-0!

Special lYogramme tor 300 DC
cuiistnictioti ol i'r\ .Schovil 
oiiiiding in I Than areas 
2202-(.)l-10!-0-06

450.00 5 3 .3 6

n-rce 1400,00

Total

110.00

254.68

300.00

503.38

1400.00

1000 00 

4 0 0  00

50 00

Expenditure for 1999-2000 
Plan Non Total

Plan

Percentage of Expenditure Allocation for 2000-2001
Plan Non

Plan
Total

6 6 10 11
110.00

300 00

429 12 

1400,00

1000 00

400 00

127 44

39 28

110 00 

127,44

300,00

468 40 

1400.00

1000 00

400 00

100%

50,03%

100%

95,63% 

100%

100%

100%

3̂ 17%

100% 

dG 03%

100%

93 05% 

100%

100%

0̂C%

Plan Non
Plan

12
85  00

3 0 0 ,0 0

250 00 

1400 00

1000 00

40C 00

30 00

13

^75,00

58 75

Total

14
85  00

27 5  00

3 0 0 ,0 0

308  75  

1400 00

1000 00

4 0 0  00

30 00



.2............. .......2 ....
9 i dLiv.iUk'ts.i' ; ac:iiUL-' 

S C  s i  < . _ 1 \ i U i ! c n  ( S J t ■ ! 0 > ^ l

1

in 11 12 13 14

■C i'n'i, S,;i\'-.ui Hui:,'. 
N C  (  n r h  i  S  J i i ‘ o |  B a g s  i  

221)2-0

2GG CC 200 OC 200 OC 200 00 100% 100% 200,00 200.00

'! ■' irihiii ?!>uh I’lan primdmg 
; on i .iv-ilnicN i'.i S'i gitN

:20:-<n-''̂ j6-(j.(;2

50 00 50.00 50.00 50.00 T00% 100% 60.00 60.00

I'usl.ii. .li.iN ..
;2'0 'M-X )ii-1 i i

1 GO on 100 00 72 00 72 00 "2% 100 00 100.00

i.i! I aiiii.<iii.ul
,;2()2 If ! 5

1 4  i r i t i a i

22(!24i!~sou-i

15 Viiar.i lOO 00
22()2-Ul-Ku(t-l

16 .Repairs I,! classRH-.iits 894.00
22(.;2-<ii-M*K(.l.h.

28 ^2S.23 75

894 00 894 00

:9 7 4  117 50 98% 69 92% 90.26% 100.00 29.17 129 17

894 00 100% 100% 54 00 540.00

7 <■ uHslruviHw\ ■. ';i t Lsŝ 1616 00

22()2-«i-K'ib-P

16^6 00 ^616 00 1616 00 100% 100% 2000 00 2000 00



1_.............................2  _ _ _ 3____
18 MaiionuJi:uia Vi'roinoli.̂ n 6U 00 

(>!' Phv .Ktiii and p̂<msu
2 2 0 2 - 0 1 -K O O - l-19

19 World lianlv Assisted 1100.00 
programc ol'Di*! I'
2 2 0 2 -0  l-SOO-!-■?()

5 _ 
60 00“

_ 6 _ _ _  

6 0 ‘ d 0

1100 00 1100 00

8
60 00

1100 00

100%

100%

10 11
100%

100%

12
60 00

700.00

13 14
60 00

700.00

2 0  M i n i m u m S ,c\ cl
1 Aajniuiii
2202-01-HOG-1-11

21 Activilic' Id proniUc
uni\v.TsalisaUu;i ot i'rs i cir.
2202-01-800-i-3

22 Awjdcmic aJiMlics ol
I rdu ai>d iiihoi' Miiioril'. 
iajiguaac Sdioois
2202-o”soi)-l-K.

2 3

2 4

.\])[u>inunctu >'l 
( ..•iidu t ■
2202-0 1-X()(i-

tiuM ! ̂ -adKT
I raimjia ItisttiiUc-

U.ifV

25 00

60.00

!C 00

434 80

25 00

60.00

10 00

4 3 4  80

20.92

60.00

434 80

20 92

60 00

434 80

83.68%

100%

83 68%

100%

98 94% 98 94%

100.00

70.00

0 00

100.00

100.00

456 54 456 54

25 Cio\t.Pr\ .Sch(Saiar\ 
icadicisi Sialc scolor 
2202-0!.101..t|.0?

I utal ’925 00 767 09 8666 09 7809 98 621.46 843".26 98 17 97 06  96 65 '395 00 791 35 8186.35



Secondary
Statement showing Schemewise Plan and Non-Plan allocation. Expenditure for the year 1999-2000 and allocation for 2000-01

(Rs.in Laksh)
Scheme with Head 

Of Accoiiiii
Aliocation for 1399-2000 

Plan Non To«a(
Pi an

 ̂ 2 3 4 5
1 OViection and 100.00 464.91 564.91

Aaministration 
2202 - 02 - 001 - 0-02

Expenditure for 1999-2000 
Plan Non Total

Plan
76

85.62
8

Percentage of Expenditure 
Plan Non Totai

Plan
9 10 11

395 22 480.84 85.82% 85%

Allocation for 2000-2001 
Plan Non Total

Plan
12 13 14

85.12% 100.00 467.44 567.44

2 Secondary inspection 19.00 221,40 240.40
2202 - 02 - 101- 0-00

8.00 197.70 205.70 42.11% 89.29% 85.57% 20.00 232.50 252.50

3 Graduate Teachers 
under traming

15.80 15.80

4 Bulk Purchase of 25.00 11,58
Books
2202-02-105-0-01

36.58 25.00

14.50 14.50

11 58 36.58 100%

91.77% 91.77%

100% 100%

— 17.06 17.06

20.00 12.51 32.51

5 Bijapur Sainik
Scnooi( Scholarsh! p) 
2202-02-107-3-00

96.00 96.00 143.32 143.32

6 Govt Hign Schools 
2202-02-109-0-03

7 Supply of equipment 100.00 
to secondary Schoĉ ls 
2202-02-109-0-05

8 Addition 
Alteration 
2202-02-109-Ĉ -0e

and 300.00

100.00 100.00

300.00 300.00

100 100%

300.00 100%

1007o 100.00 100.00

100% 300.00 — 300.00



6 7 8 9 10 11 12 13 14
9 Secondary School 800.00 — 800.00 797.00 —  797.00 99.62% — 99.62% 400.00 — 400.00

Buildings
2202-02-109-0-09

10 Equipment to Bijapur 10.00 1.83 11.83 10.00 1.83 11,83 100% 100% 100% 10.00 1.83 11,83
Samik School
2202-02-110-3-02

11 Kittur Ram — 40,00 40.00 — 63.88 63.88 ~  — — — 64.27 64.27
Chennamma
Residential School
Scholars
2202-02-110-3-03

Promotion of Phy Edn 30.00 30.00 30,00- -  30.00 100% U)()% 4 0 . 0 0  4 0 . 0 0
and Sports
2202-02-110-3-08

13 Ranna Memonal 25.00 — 25.00 25.00 25.00 ~  — — ~  70.00 — 70.00
residential High
School, Mudhoi 
2202-02-800-9-01

14 GIA to muslim 150.00 — 150.00 110.00 ~  110.00 73.337*, — 73,33% 180.00 - 180.00
minority Residential
Schools
2202-02-800-9-02



3 4 6 ' 6 ' 7 8 9 ' 10 11 _ 12________1J________14
'5 SnMorarji Desai 950.00 — 950,00 902.94 — 902.94 95% 95% 600.00 — 800.00

Residential Schools
2 2 0 2  -02-80 9-03

6 Dr Am Dedkar Mission — 27,80 27.80 — 27,80 27.80 — 100 100 — 31.40 31.40
Residenttal School for 
SC/ST Girls Shimoga 
2 2 0 2 -0 2 -1 1 0 -3 -0 5

B uaaa RakKitna — 26.00 25 00 -  24.93 24.93 — 95,88 95.88 — 30.00 30.00
Residential School fof 
SC'^ST Dharwad 
2 2 0 2 -0 2 -1 1 0 -3 -0 6

8 K S E £ Board 30,00 — 30.00 ~ — — -- - — 150.00 ~  150.00
2 2 0 2 -0 2 -8 0 0 -1 -0 1

Tota* 2539.00 905.32 3455.32 2393,50 880,76 3274.32 92.66 97 32 94.57 2190.00 978.01 3168.01



Appendix
Language Dcvetapment

Statement showinii Schem ewise Plan and Non-Plan allocation. Expenditure for the year 1999-20(H) and allocation for 200()-<U

S' Scheme with Head 
Of Account

Award of Scholarships 
to students studying in 
high Schools
2202-05-103-C-05

(Rs.in Lak^h)
Aitocation tor 1999-2000 Expenditure for 1909*2000

Ptari

3
2 00

Non
Plan

Total Plan Non
Plan

TotaJ
Percentage of Expenditure 

Plan Non Total
Plan

Allocation for 2000-2001 
Plan Non Total 

Plan
5

2‘ob 2 00 2.00
9 10

100%
11

100%
12

2.00
13 14

2.00

Supply of essential 
Books to libraries of 
Sanskrit Colleges
2202-05-1C3-0-17___
Organising seminars 
and Competitions to 
students in sansknt 
colleges
2202-Ob-103-0-1B 
Hindi Teachers
Training College 
Mysore
2202-05-102-0-06___
Govt Sanskrit
Colleges
2202-05-103-0-01____
Sanskrit Patashala 
(GIA)
2202-05-103-0-02___
Scholarships
(sansknt)
2202-05-103-0-08
Totaî

2 00

- !0.00

10 51

2 00

6,00

10 51

2 00

6.00

7 30

2 00

6 GO

7.30

100%

100%

100%

100%

69 43% 69 43%

2.00

5.00

u.u  
4 04

127.09 127.09

i53 03 353.03

98.26

556 93

98.26 — 91 75% 91.75% —

470.63 480.63 10.00 662.49 672.49 100 140.76 139.91 9.00

2.00

5 00

12 04

12.04 126.20

431.58 431,58

569.82 578.82



Appendix

T able show ing Staff Position

In Position 1 Vacant Sincc
TEACHING Sanctioned Mate Female T«»t I y r 2Vr^ : 3Vr> NR

: FYincipal 20 U ___ 20 0 : 0 : 0 . 0 0
VP______ _______ 9 i l » _ .... . 1 ]J) 5

PSTE
Sr Lccturcr 20 16 0 1 0 X - 

; 1Leciurcr UA 1 1 5.5 13K 0 !
...

l  ii..
11

\\ST

' Sr l.cx:turci 20 : 8 2 ! fo 

2 1 t')
U L _ l± _ (I (I K

Lccturcr 21 L 1 0 : I ■ 0 0 4 ;

OKI
Sf 1 cciurci i

1
LI 1 : 0 ; (1 0 (' i

lccturcr 67 40 i 'y 49 0 1 (1 ' 0 IS

i IMC
Sr 1 ccturcr 20 \J'\ , 1 .i ' i . () 1̂ L i << (i >

i I cctiirer 19 : 14 1
.. . 1 (1 ■ 0 : 0 J

[ ( >fI)F_____
i Sr Lx\:turcr 20 5 <> [ l : : . 1 0 0 12
h
1 icciurct 21 1 J u  ___ M ... ...' IT 1

... I" ...... u 0 i.O.......... _ 4 .........

H
1 Si Lcciurcr 20 ■ i)

b - ....
I 0 0 ! 0 n

Lecturer W L •- ..... . ^ 0 0 0 0 1
P & M

Sr Lecturer 20 3 0 5 0 1____ 0 0 L i^  _

Lecmrw_______ ________ n ____ 2 _ _ 14̂ 1 1 I) 0 4____

Satistician 19________ 3 0 _  _ 0 0 0 1 t i ' L
NONTEACHITSG

Libraiiai) 20_______ 1 0 1 0 0 0 ■)X. i M . ....
Lab Assistant 17________ 5 > _8 0 0 0 0 L i L
Cotnpulcr ()gtr 

1 Ic'chmcian ___

I_________
20 I ...... '

1 j)__ 
' 0

(1
1

0
0

(1
0.̂.. .. -

0
0

uh- ----- - -- 
>

1
1(>

r"' '
Accountant____ 16 9 12 0

I ■ 
0 0 1 ' 1

Superintendent 26 2 9 ____ 3 J 2 _  _ 0 0 Ij L . . - -
Clerks m _______ J2J_ _ J il_____ Uj2 0 > 0 1) 14

Peon 117_______ 67 22 89 0 7 0 0 26

Mali 5 1 0 3 0 0 0 0 2



Appendix 8

Training Design for BRC Facult\

Day I :

1. Introductions, gt^tiing to know each other, setting ground rules, 
expectations from the training programmes

-I. What does a child know befoie coming to school: Pot excrcise/How does a 
child iearn: discussion

V Chi ldhood  games mdi \id\ ial  listmg. small group listmg, plenary 
discussion AnaKsis  {..earnuig to count  in the class r(x:>m \  s learning to 
count through lagoie/gil ii-danda etc

L u n c h

A. Fear of Maths personal experience o f Maths learning; alternative 
approaches to Maths learning (some activities)- koti matu balehannu, kere 
dadda

5 Task for the evening: designing an activity

Ensure periodic wake up!

6. Discussion with BRC faculty as trainers

• Seating arrangements; Why floor seating: air o f informality, breaking 
hierarchy and protocol, more interactive, participatory How to avoid floor 
seating degenerating into lectures on the floor"^ How to ensure that 
participants are not forced to be seated in the same position for more than
45 minutes at a time-recall different formations o f seating through the day

• What were some of the techniques o f participation tried out during the day'^
I or example, setting ground rules and involving participants in different 
functions (hall management, time-keepmg, materials airangement, etc) for 
the training. Did individual listing, small group discussion, plenary group 
discussions also contribute to participation? Was the pot exercise 
participatory-did the resource person have to do all the thinking, or was the 
thinking done by the participants group-is it desirable necessary/required in 
a participatory training programme to involve participants in thinking? 
(Core group should ensure that they do not do all the summing up for the 
trainee group, or feed conclusions to the group before they are ready for it) 
if  the concept o f lock/Iottery^ system were introduced, check whether 
panicipants thought that these also contributed to participation'^ Did the



system o f  writing on chart paper and displaying charts all o \e r the hall also
contribute to better participation'^

• So the thought o f the Resource group working as a tern Was it necessar> 
for all members o f the team to be together through all the sessions, did the 
participants get the feeling that different members uere  performing 
different functions necessary for the overall training programme'^ Watch 
out for responses like other members o f the team interrupting the main 
facilitator This will need to be taken up later as well.

Day 2:

1 Recap

2 Presentation o f activities designed by the giuup Discussion of 
characteristics o f an activity (core Group to ensure ni case groups do not 
come up with any good activities that they have a uood activity ready, so 
that the characieristics of an activity emerge fioni tlie discussion of the 
activity)

> Problems faced by teachers individual listing, small group listing, plenary 
group listing, classification into academic, administrative, community 
related, personal etc.

Lunch

4 10-Questions game: (Brief recapitulation o f characteristics o f an activity). 
Proceed to discussion on how children acquire and process information

5 Listing problems/difTiculties in EVS Reading o f EVS approach paper (10-
15 minutes): Discussion o f the main issues in the approach paper,

Lnsiire periodic wake up

Discussion with BRC faculty:

• Different types o f group formation/group formation techniques (brief 
recap)

•  M aking everybody participate (brief recap)

• Flexibility in timings - sessions flow from one to another, not 
compartmentalised



•  To read/discuss portions related ‘Activity’, namely Tale of two ciassiooms. 
Nature o f learning. How does a child leam. Activity, Material Methods, 
problems o f teachers, role o f teachers-in Vol I (pages 1-14) To read Tale 
of two training. Training Environment. Problems faced by trainers (pages
1-10) and activities/games. How to conduct an activity in a i rainnn 
session, salient feature o f an activity How to create new actniiie>. 
Activity and MatenaK Wake up activities Why atid how (pages 1^-22) 
Vol II o f the training manual Probe whethei BRC facultx ha\e 
understood that: activity based teaching is competency based teaching one 
activit> can lead to many competencies or alsti that many activities ca: go 
towards strengthening only one competency, some competencies nee.: no 
activities at all If there is lack of clarity, we will have to do sometlnng t o  

make it clearer on the next dav.

Day 3
1. Recap Feedback

2 Maths Pre-knowledge; Read Teachers’ Diary in Maths Approach Paper 
(Page 25) Activity counting without touching/countirig with touchmg  ̂
other activities (Yavadappa - Yarusanna, Yavadaethra-yavadagidda. e to

Lunch

3 Language Pre-knowledge: Refer Pot chan drawn earlier-list language 
preknowledge Read Language Approach paper (page 15-20)

4 Language is learnt in a context: Gender and language context

5 Equality: Is inequality (gender caste) learnt? Does inequality affect 
learning; what should we do, if it affects learning? (Read Equality 
approach paper Pages 42-52, 58-60)

Discuss w ith BRC facult> :

• Continue discussion (initiated on the first day) on BRC’ facuUy working as 
a team, rat separate individuals.

• What are the minimum physical arrangements required for training 
programme; is their confusion/inclarity regarding funding available for 
training o f  teachers Does the Trainers attitudes to teacher’s (trainees) 
affect the quality o f  physical arrangements made o f the training‘s

:3.



1 Recap
2. 2. Maths: - Activities
3 Language; Activities for I istening, speaking, reading, writing. Read 

Language Training Design pages 45-47 for sabki kavita, making sentences 
with unconnected words, sabki kahani, word matrix

l.tiiich
4 How does LVS learning take place‘s Activity; What learning takes place 

when a child accompanies patents i** a ‘̂ Santhc’, shopping, selling etc
 ̂ Can I A S be part o f  language and Matris Analvsis -  Is ‘Keinpd , Kef(!j)ii 

an FA’S. Maths, or 1 anguage activity - ‘Snail' st(.»r> Read Pages 5̂ ) ^
of  LA'S training Design

() Spatial Relations

D i s f u s s i o i i  w ith  B R C ‘ f  a c u lty

1. How to tell a s t o r y Audience participation in stoi^ telling

Day 5
1 Recap
2 Maths X ,- activities
3 MI L. Reading and discussion of MLl. approach paper (pages 53-57)
4 Lunch
S .  Maths Debates Leanimg by heart; Wrong answers Vs right process.

Girls and Maths, (Read Maths approved paper pages 29, 30)
6 My own Maths Manual

Discussion with BRC Faculty
• Discussion on how to organise a training programme (planning, 

administering/managing, logistic arrangement, academic counseling, 
writing reports, taking feedback, building in feedback into training 
programme, self evaluation)

• Preparing a checklist of action before, during and after a training 
programme

Day 6
1 t  valuation Reading and discussion o f  the approach paper pages 61 -67
2 Group Activity; Creating a format for recording a child’s progress as 

trainers’ feel is feasible

Lunch
3 Leesiback of  total tf aining programme Recap of  all the charts
4 ( joodbve

Day 4



Field Study: Other Consolidated Tables

SI.
No.

Table showing opinions of Elementary Teacher Educators
--------------------------------------------------------

The present number 
institutions are adequate

Particulan*

of Pie-sefvice training

Trained graduates get easily emptoyed_____________
Language teachers are in diemand at High 2 4 :
School/Elementary School_______________ ____
Mathematics and Science teacheis aie not adequate
at High school/elementary school ________ _______
Present day trained teachers do not exhibit needed 42 -

Jea^ ing  competerxaes in the sut3jects they teach___________
Pre-service training does not have impact on class 15
room teaching_________ _________________ _  ______
The teacher preparation institutions need to cater to ! 84 5
both pre-service and in-service programme___________ [_____
Inakxltty to procure adequate number of practicing 46 ^ 
schoote lead to in effectiveness in training

PA

IsT rr

48 4

T^8'

51 5

69 6

15 15

393

D

916
21.2 

9̂ 09

12.12 

TeTa 

~3 ra

12.12

g Co-oF>eration from practicing school is not satisfactory ; 45 4 15.15
Duration of the training programme is not adequate to 
develop teaching skills effectively

30 3
9M
21,2

A Complete Agreement. PA. Partial Agreenierii. D Compldc r>.<jgreemeiil

Table showing Training Programmes

iHmortut Proenunmes of TCH Courws Impact of Training Programme
SI. Contents 1 II SI Contents %
No. ! Rank Rank No.

1 CoTKloct^ prayer 81.8 A To become a professional 
teacher by gaining 
knowledge, skills and 
method of teaching

484%

2 ■ Cooductir>g lecture class 21.2 1 48.4
i

B To understand the problems 
of students 757%

3 Preparing teaching materiate 363 r“ 484 C Program-ne was average
909%

4
c

Ccxrection of Lesson plan 
Supervision of lesson

48 4 
' 48 4 ' 909_,

6 CHganising music, drawing 
competrtion for students

27.2 118.18

7 Usmg A.V aids 45.4 9.09
_ _ _ _ _

: Concfcxrt^ sports 15.15 24 2 ”̂
9 ; Actir>g as an Practical 

1 examiner
27.2 21.2

10 1 Participate in workshop 54.5 -



A. Consolidated Report of Chaitanya Pn)graninic(CP)
Appendix 9

A Gender Mate 39 Female. 16 Total 55

B I>stncts Bangalore 20 Mandya 05 Kolar 09
Mangalore 03 Tumkur: 06 Mysore : 04
Kodagu 02 Hassan 03 Udupi 02

C Teachir>g Experience; Lower Primary Higher Primary
9 18

Single Teacher TeacherTraininq Inst
2 56

■Reaching Subjects:

T C H i yr T.C.H liyr

'-.annaca 145% Principles of T eaching 3 0 9 %
Science 25 4% Psychology 16 3 %
Social 36 3% Administration 27 2%
Maths 2909% Problems of Education 7 27%
English 109% Spe<',ial Education 32.7%
Human values 9 0 0 % Value Education 9 09%

Irripofiaif^e of Dtfferent levels of teaching 
Conftents___

Cornp>e:e'>cy teaching 92 72%

Conte^' "eachf^g

________ Concept of MLL _
Contents _ _ _  ̂ Percentage

Activity oriented

9CB% Optimum level of knowledge 

Creativity and child competency 

Psychological basis

16 36% 

43.63% 

25.45% 

9CJ9%

Si.

a
b
c
d
F

Importance of Chaitanya programme

Contends Percentage

To develop competency 
Activity oriented 
Teaciiing
increas»ig levels ol learning 
Use of skiHs

9 0 9 %  
50 90% 
23 63% 

14 5 %  
9 09%

SI
No

a'
b
c
d

Contents

Special Children
Evaluation
All
Nil

Percentage

181 8 %  
7 27% 

47 27% 
1090%

Suggestions to improve the training programme

PercentageSi
No

Contents

Should t>e in English 
To beeffe<*ve stiH 
Residential facilities
Nil

7 2 7 %  
23 63% 
12.72%

25.4%



Appendix
Extract flirom Curricular Frame Work of 2-year B.Ed RIE Scheme

(Experimental)

I Semester
1 BS

BS
BS
BS
BS
BS
BS
BS
BS
BS
BS
BS
BS
BS

1 Education in Emerging Indian society
2 Understanding the Learner 

Instruction; Process and Skills
4 Evaluation of Learning
5(a) C'ontent-cum-Methodology o1 Teaching Physical Science 
5(b) Content-cum-Methodology of Teaching English 
6(a) Content-cum-Methodology of Teaching Mathenialics 
t)(b) Content-cum-Methodology o f Teaching Biological Science 
6(c) Content-cum-Methodology of Teaching Social Studies 
7(a) Health. Physical Education and Recreation 
7(bl )\Vork Experience (Agriculture)
7(b2)VVork Experience (Technology)
7(b3)Work Experience (Commerce)
7(b4)Work FIxperience (Librarv^ Science)

II Semester

9
10.
11
12.

13.

14.

BS
BS
BS
BS
BS
BS
BS
BS
BS
BS
BS
BS
BS
BS

2 1 Psychology o f Teaching and Learning
Instructional Media, Materials and Strategies 

j  j  School Management
4 Action Research
5(a) Content-cum-Methodology of Teaching Physical Science 
5(b) Content-cum-Methodology o f Teaching English 
6(a) Content-cum-Methodology o f Teaching Mathematics 
6(b) Content-cum-Methodology o f Teaching Biological Science 
6(c) Content-cum-Methodology o f Teaching Social Studies 
7(a) Heahh, Physical Education and Recreation 
7(bl)W ork Experience (Agriculture)
7(b2)Work Experience (Technology)
7(b3)Work Experience (Commerce)
7(b4)Work Experience (Libran Science)

Hi Semester

15 BS 3.1 Pre-Internship and Internship in Teaching
16 BS 3 2 Working with Community



17 BS 4 1 Secondary Education in India; Status, Problems
and Strategies

18 BS 4 2 Curriculum, Design and Development
19 BS 4 3 Action Research 9Project) Continuation o f BS 2.4
20 BS 4.4(a) Content-cum-Methodology o f Teaching Physical Science

BS 4.4(b) Content-cum-Methodology o f Teaching English
21 BS 4 5(a) Content-cum-Methodology o f  Teaching Mathematics

BS 4.5(b) Content-cum-Methodology o f Teaching Biological Science
22

IV Semester

23

O ptionals (Any Two)
BS 4 6(i) Guidance and C ounselling in Secondary Schools
BS 4 6( n) Education of Children with Special Needs
BS 4 6(iii) Intbrmation rechnology I iteracy
BS 4,6(iv) Vocational F-ducat ion
BS 4 6(v) Population Education
BS 4 6(vi) Environmental Education
BS 4 6(vii) Pre-School Education
BS 4 6(viii) Elementary Education
BS 4 6(ix) Non-formal Education & Allernative Schooling
BS 4 6(x) Adult Education
BS 46(x i) Educational Technology
BS 4 6(xii) Distance Education
BS 4 6(xiii) (\im parative Education
BS 4 6(xiv) Women Education
BS 4 6(xv) Value l^ducation

BS 4.7(a) Working with Community (continuation o f BS 3 2)
BS 4.7(b) Health, Physical Education and Recreation



Structure and Scheme of Exam ination
SI Course Course Title Content Duration Maximum Marks
No No Hour/ of Exam Sees/In Term Total

Week (m Hrs)
Semester -1

1 BS 1 1 Education in Emerging Indian see etv 4 2Vj 15 60 75
2. BS 1 2 Understanding the Learner 4 15 60 75
3. BS 1.3 Instruction; Process and Skills 4 2V̂ 25 50 75
4 BS 1 4 Evaluation of Learning 4 2!4 15 60 75
5 BS 1 5 COM 1(Phy Sc/Eng) 6* 3 50 75 125
6 BS 1 6 CCM 2(Maths/Bio Sc/Soc Studies 6- 3 50 75 125

(School based experience & Practicum in
Teaching)

7 BS 1 7 (a) Health, Physical Education a-’d Recreation -1 25 .*5
(b) Work Experience n 25 I'5

(Agrn'ech/Coni/Lib)
Total (Semester 1; 18 W'ks 220 38(J riX)

Semester—if
8 B S 2  1 Psychology of Teaching and Lear' ĝ 4 15 60 '■‘5
9 BS 2 2 Instructional Media, Materials & Strategies 4 25 50 '■5
10 B S 2  3 School Management 4 2% 15 60 ^5
11 BS 2 4 Actioi\ Research o 15 30 45
12 B S 2  5 CCM 1(Phy Sc/Eng) 6- 3 50 75 125
13 BS 2.6 CCM-2(Maths/Bio.Sc/Soc.Studies' 6* 3 50 75 125

(School based expenence & Practicum in
Teaching)

14 B S 2  7 (a) Health, Physical Education and Recreation 2 25 25
(c) Work Experience OdL 25 ■25

(Agr/T ech/ConVLib)
Total (Semester-ll) 18 Wks 220 350 570

Semester-Itt
15 B S 3  1 Pre-Internship & Internship in Teaching 4Wks*

8Wks*
Sessional Work/Workshop 2Wks* 325 325

16 BS3 2 Working with Communiy (WWC) 2Wks* Grades
Total (Semester-llh

Semester -  IV
Secondary Education in India ~ Status 4 2Vi 15 60 75
Problenns and Stratergies
Curriculum Design and Development 4 2% 15 60 75
Action Research (Prtqect) 2 30 50 30
CCM-1(Phy Sc/Eng) 4 2% 25 50 /5
CCM-2(Maths/Bio.Sc/Soc.Studies) 4 2% 25 50 75
Optional -  1 4 214 25 50 75
Optional -  2 4 2̂ 4 25 75
(a) Working with Community 3 Grades
(h) Health, Physical Education ana Recreation 2 25 25

Total (Semester -IV" 18 WKs 185 320 fX)5
Grand Total of (4 Semesters) 72 ‘Wks 950 1050 2000

Note ^includes practicuni in contaa hours and course outline provides the breakup of 
marks. Assessment in WWC will be done usmg Five Grades - O,A,B,C,D

The study team recommends this framework with upgradation o f content 
in all the theory papers o f Foundation papers, CCM and optionals. Similarly field 
work to be included for sessional Marks in all papers.



Syllabus for the ET TcfiJ
T.C.H I Year

Technology Based Teacher Training Programme

Topics

1 Computer Concepts, Histor>' o f  Computers - 
Hardware

2 Application o f  Computers, Software Introduction to 
U indows 95, Paint Brush,

Pro gra mm m g Logic

•1 i iMan. Algori thm

: Pjoy ramming language-Qbasu;, Introduction
V a! iables constants Statements Let, Print, Input, 
Decision making, If then, If then else. Loops, 
( ounters. For Next, l ibrary Functions, (io Sub, On 
( fo lo  Oraphics, Sequential Files. Project

(-■■ 1 tiliiies Intrcjdudion to Wotd-Documentation,
Poster Making (Word Art, Clip Art, AutoShapes), 
(’(>mpetition

Total Number of Classes (Approximately)

1 C H .ll year

1 Iniroduction To Windows 95, Display properties, 
\Vt>rd Pad, calculator

2 Introduction To MS WohL Documentation, letter 
vvnting. Poster Making, Mailnierge

3 Introduction Fo MS Excel, Spreadsheet, Graphs, 
Fiiik'tioii

- Introduction To MS Povverpoint, Preparation, Slides
presentation. Multiple Slides

Project, Project piesentation

Foxpro-Database, Quieres, 
Competition

Programming,

Introduction to  Programming, Advanced
Technologies

Total Number of Classes (Approximately)

No of Hours 
Theory' Practicals

28

44

6

31

54

12

76

12

13

16

4

69

• Syllabus by Edu.T ech l^ita Satagopari



(Based on Early Childhood, Care and Education)

Objectives:
To ennch ihe knowledge o f teachers about child de\ elopment.
To irain the teachers to complement the role o f primary care taker.
To prepare teachers to identify individual needs of children 
To prepare teachers to woik in the communities and prepare case studies 
and reporcs
To irain teachers to guide parents and care takers about health, 
ininiunisation programmes, sanitation, etc.,
fo  de\ elop skills and attitudes essential to work with voung children.
To develop skills to prepare educational programmes for children based on
mdi\idual needs
To develop skills to organise play and prepare improv ised play materials 
To train teachers to develop community based programmes on child care 
and education

Duration of the course:
Three semesters comprising o f six months each, with two foundation 

papers, stage relevant specifications and practicals.

Qualification:

■ Basic Education - SSLC
■ Interest towards care and education o f young children
■ Dedication to provide services to promote health, safety and care o f 

children between 0-6 years.
■ Positive attitude about special needs o f children with disabilities

Instructional Techniques:
■ Collection o f data through surveys
■ Preparation of case studies and reports
■ Dc'. elopment o f individual child records
■ Guided project work
■ Community base programmes
■ Group discussions
■ Presentation of papers/seminars
■ Preparation of improvised play materials and teaching aids
■ L.ectures

Appendix 10

Proposed C urriculum  for Pre-Primary Teacher Education ^

i>v



I. First Semester

A . F o u n d a t io n  Papers 20%

1 Pre-School Education in India;
■ Historical background
■ Educational Acts and Policies
■ Aims o f  Pre-School Education
• National Education Policy

:! Child Development 20®o
■ Developmental characteristics
* Areas of de\elopment (physical, coyniiive. language, etc /)
• Factors influencing development
* Developmental delays and unplications

/I Stage Relevant Specification
(I'ield activhy, survey, observation, case studv project work, data collection, 
discussion, reporting and lectures)

0 (a) Physical and Motor development 10°o
charactenstics, stages o f development . motor a)~ordination, etc ,

(b) Developmental stages delays implications

4 (a) Cognitive development Piagetian and other lines ol treatment,
mentalability, environmental factors, conceptual development, 
perception, memory attention, etc ,

(b) Factors influencing cognitive development delays and implications 
(disabilities, intelligence, socio-economic background)

5 (a) l anguage Development dimension and activuies 10%
(sounds, vocabulary, sentence patterns)

(b) Delays in speech and language development (sensory deficits, lack of 
speech stimulation emotional problems, etc.,)

C  Practicum /  Field Work 30° o

6 (a) Practical work and reporting (with children, homes/community)
(b) Preparation o f care studies/records
(c) Preparation o f checklists (developmental milestones)

Curriculum components weightage



II. SecoDd Semester

A. Foundation Courses 20° o
1 Pre-School Education in India

■ Early Educational Systems (methods, merits and 
demerits)

• Development o f ECCE centres -  advantages
■ Fre-school education -  Karnataka perspective
■ NGO ’s and their contiibution towards early childhood 

education.

2 Child dcvelopnjent 20'%
■ Areas o f development continued (personal and social development )
■ Early childhood -  Medical care (before and after birth)
■ Individual differences
■ Factors affecting early childhood development

H. Stage Relevant specification 10° o
3 (a) Early childhood care and safety - prenatal, natal, post natal,

immunisation, medical care, first aid, etc.,

(b) Factors atTecting early childhood -  special health problems, diseases, 
disabilities, etc.,

4 (a) Development o f personal and social skills (self help skills, daily living
skills, social skills-sharing, co-operation, behaviour, etc,)

(b) Project work / practical work -  children with disability ~ reference to 
special skills such as self-help skills, ADL, behavioural problems, etc ,

(c) Arranging community awareness programmes -  street play, 
dramatisation, posters, meetings, etc ,

III. Third Semester

Stage Relevant Specification

1(a) Readiness and Initiation skills M ‘ q

■Exercises, play activities, organisation of play
■Gross motor co-ordination skills - running, jumping, pushing, throwing, 

etc.,
■Fine motor co-ordination skills -  paper tearing, cutting, pasting, clay work, 

scribbling, drawing, etc.
(b) Methods to develop co-ordination skills in disabled children lÔ 'o

:3:



2, Conceptual development 10%
(a)
■ Shapes -  circle, square, triangle, etc , recognise, distinguiesh, match, .
■ Size (big, small, bigger, smaller)
■ Texture (soft, rough, smooth, etc,)
■ W eight and Quantity - heavy, light, less, more, little
■ Time (morning, afternoon, evening, day, night)
■ C olour o f plant, dress flower)
• Sound -  vehicles, birds, animals, domestic, \oice recognition, etc
* Number c(')unting fmgers, objects, number cards, charts, etc .

(b) l eaching concepts to children with disabiliticN 10%

3 (a) Reading and Writing Skills 15%
" conversation, naming, picture reading, rhymes, story telling, diarnatisation. 

letter and woid recognition, meaning, etc ,
■ Pencil / chalk grip, eye hand co-ordination, position o f hand, scribbling, 

colouring, drawing, writing, etc.

(b) I caching teadiug and writing skills to dyslexic children 15%

f l  f^ac ticum  /  F ield Work 30%
4 (a) Practice Teaching

(b) Plan o f action to develop EiCCE centers
(c) Individual educational plan for children with special needs



Districtwise Number of Trainers who answered Questionaire

Appendix \\

SI.
No.

District No. of Trainers
M Total

1 Bagalkot 30 29 59

2 Bangaloie Rural 73 44 118

3 Bangalore Urban 45 69 115

4 Belgaum 37 40 77

5 Bellary 30 30 60

6, Bidar 35 17 53

7 Bijapur 25 20 45

8 Chamarainagar 8 9 17

9. ChikkabaRapur 23 31 54

10, Chitraduiga 23 28 51

11. Dakshina Kannada 23 36 59

12. Davangere 20 21 41

13. Dharwad 44 43 87

14. Gadag 13 8 21

15. Gulbarga 35 12 47

16. Hassan 37 17 54

17. Haven 15 15 30

18. Kodugu 16 58 74

19. Kolar 40 49 89

20. Kumta 30 23 53

21. Mandya 23 13 46

22. Mysore 40 40 80

23. Shlmoga 44 52 96

24. Tumkur 60 54 114

25 Udupi 21 32 53
Class Wise total nivnber of Teachers handling subjects

Class Totai No. of Teachers 
____________ handling subjects

I - IV
v v n
I -  VII
Total

710
551
325
1586



Appendix - 13

Towards a Participative TE Programme - The ANWESHANA Experience
T h e  a b o v e  sta ted  ccM isid erations p o in t  to  th e  lim ita t io n s  m o u r  T E  

P r o g r a m m e s  w h ic h  are in e v ita b le  d u e  to  th e ir  p r e -d e s ig n e d  s p e c if ic a t io n s  M o st  

s ig n i f i c a n t  o n e  b e in g , a ll s tu d e n t te a c h e r s  a re  e x p e c te d  to  d is c u s s  th e  lo g ic  u n d e r ly in g  

th e  T E  c u r r ic u lu m  a n d  u n d ersta n d  a s  w e l l  a s  a p p rec ia te  it It is  a s s u m e d  th a t e v e r y  

one w o u ld  b e  a b le  to  d o  th is  a n d  a b so rb  th e  sp irit o f  T E  T h e r e  «s n e e d  fo r  and  

p o s s ib i l i t y  o f  p r o v id in g  o p p o r tu n it ie s  d u n n g  T E  p r o g ra m m e to  a ll stu d en t [e a c h e r s  to  

rru ly  p a r t ic ip a te  an d  le a m  in cMie's o w n  w a y  T h a t is , T E  P ro g ra m m e ca n  t)e d e s ig n e d  

to allow stu d e n t te a c h e r s  to a c t iv e ly  p a r tic ip a te  in it not m e r e ly  a s  recipients but a lso  

in d e v e lc ^ in g  cu rricu lu m  and  its tr a n sa c tio n  m o d e s  H ie  n a tu re  of activities or  

le a r n in g  e x p e n e n c e s  and  th e n  n u m b e r  c o u ld  e m e r g e  a c c o r d in g  t o  le a n ie i  n e e d s  S u ch  

a p r o g r a m m e  w o u ld  b e  in e a n ia g fu l  a n d  e n n c h e d  an e x p e r ie n c e  to  e a ch  stu d e n t-te a ch er  

in d iv id u a lly  E ach  w o u ld  f in d  o n e ' s  o w n  p o ten tia l an d  b e  c a p a b le  of u s in g  it 

e f f e c t iv e l y  O r g a n is a t io n a lly , su c h  an in te g ra tiv e , e x p e n e n t ia l  a p p ro a c h  would in d u c e  

in to  t h e  T E  P ro g ra m m e g rea ter  r ig o u r , a v o id  red u n d a n cy  in su b s ta n t iv e  in p u ttin g , 

e n h a n c e  a s s im ila t io n  a n d  o p t im is e  r e so u r c e  u t ilisa t io n  w ith o u t  o v e r  str e tc h in g  

r e s o n r c e - t im e  fra m e

It is  w ith  su ch  lin e  o f  a r g u m e n t a s  th e  b a s is , a n  a ttem p t w a s  m a d e  at the  

F a c u lty  o f  E d u ca tio n  B a n a sth a li V id y a p ith , d u n n g  th e  y e a r  1 9 9 7 -Q 8  T h e  m am  a im  

w a s  to  e x p lo r e  p o s s ib i l i ty  o f  e v o lv in g  su c h  a f le x ib le  p r o g r a m m e  w ith in  t lie  t im e -  

r e s o u r c e  fr a m e  a v a ila b le  an d  o f  f in d in g  o u t  th e  e x ten t to  w h ic h  t l ie  e x p e r ie n c e  

b e c o m e s  ‘p a r t ic ip a t iv e ’ T lie  g r o u p  w h ic h  w a s  su b jected  to  su c h  a p r o c e s s  c a lle d  tlie  

w h o le  e x p e r ie n c e  a s  (x ie o f  ‘e x p lo r in g  a n d  s o  g a v e  t h e m s e lv e s  th e  n o m e n c la tu r e  o f  

A N W E S H A N A

ieacher Educator's Role

Visualising a flexible, non directed TE Programme requires redefining 

teacher educator's role instead o f being 'source’ o f learning experiences, 

teacher educator would be essentially o f  support, guide supplement, organiser, 

participant and facilitator For playing this role teacher educator should have

c o n te n t  c la n t y  n o t m e r e ly  in o n e ’s  o w n  su b je c t  and c o u r se  o f  s tu d y  t o  be d ea lt w ith ,  

but a b ou t T E  a s  a c o m p o s ite  f i e ld  o f  s tu d y  C o n cep tu a l c la n t y  a n d  in teg ra ted  v ie w  o f



su c h  a kind is ver\ necessary' for teacher educator lo  provide support to student 
t e a c h e r s  as and when sought

- understanding and appreciation for varied instruaiona! metliods a n d  media, 
especially the individualised a n d  groiq) interactive ones, also competence to practice
t l ie s e  m  n o n -d ir e c te d  ways
- sensibility in perceiving learner needs, ability not to interfere m the learning route of 
learners but recognise and support it.
- th e  competence to generate audio, visual and audio v isu a l tr ig g e r s , instructional 
m a te r ia l, to  make them available at sqjpropriate sequences
- h ig h  initiative and organising abiirty, and tolerance to  stan d  b y  w h ile  stu d en t  

te a c h e r s  f in d  tlieir own w a y  bu t b e  alert and available
- a g r e a t  d ea l o f  co-ordination w ith other teacher ed u ca to rs  to  w ork in u n iso n

C h ie f  p h a s e s  o f  the Anweshana expenence were

- initiation and sensitisation
- substantive inputting
- appraisal ami feed hack

INITIATION involved making decisions as to how to go about 
independently, gaming and ice-breakmg were used

SENSITISATION comprised several inputs which led to student teachers 
perceiving their own strengths and weaknesses, acceptance of others, significance of 
teacher roles and demands on teadiers and field conditions Greater emphasis on 
tliese was given during the initial days and gradually such sessions were far spread 
Piaeram 1

Sensitisation Sessions:
Initial What do I expert from B Ed'’

What are my strengths and weaknesses
I introduce a friend
I wish I could . . . .
Insh whispers
My most +w experience with a teacher 
My most -ve expenence with a teacher 
Ring toss game 

Interim Feed b a ck  sessi(Mis~how h a v e  I ch a n g e d  '
W liv  d o e s  ft hap p en  so'^

T alk  o u t

Later What else can happen?
How to maoitain one’s stance amidst opposition 
Can we do something to change"’
I am today 
Feedback sessions

;2:



S U B S T A N T IV E  IN P U T T IN G  c o m p r is e d  a ll th e  a c tu a l lea rn in g  e x p e n e n c e s  

o th e r  th a n  s e n s it is a t io n  an d  a p p r a isa l It r e p r e s « it e d  th e  'p r o c e s s '  d im e n s io n  o f  d ie  

p r o g r a m m e . B e lo w  g iv e n  d ia g r a m  p r e se n ts  an o v e r v ie w  o f  h o w  th e  p r o c e s s  w a s  

ca rr ied  on:

Id en tification  o f  Idcnutlcaiion  o f
problem  S o ck in g  so lu tio n s  C onsolidation  problem s*^

T h e  e n tir e  “ S u b s t a n c e ’* w a s  a p p r o a c h e d  a s  ‘p r o b le m s ’ p e r c e iv e d  re lev a n t b y  

th e  G ro u p  fo r  b e c o m in g  e f f e c t iv e  te a c h e r s  T h e  group m a d e  d e c is io n s  a? to  h o w  to  

se e k  s o lu t io n s  O n th e  b a s is  o f  th is , th e  G r o u p  c o n so lid a te d  its le a m in g  w h ic h  led  to  

i d e n d f s in g  fu r th er  p r o b le m  o r  p r o b le m s  L ik e  th is  tlie  e n tire  p r o c e s s  vsas a s e q u e n c e  

o f  th e s e  t h i e e  p h a se s

Identification o f putMem  w a s  a tte m p te d  ui m o re  d ia n  o n e  f h e s e

in c lu d e d  g r o u p  in te r a c t io n  a s  th e  m a in  m o d e , a s  w e ll  a s  o b se r v a tio n  o f  s c h o o l ,  

c la s s r o o m  g r o u p s , an d  lib r a r y  w o r k , w h e n e v e r  m o re  than  o n e  p r o b le m  \s a s  id e n tif ie d ,  

th e  g r o u p  e ith e r  p n o n l i s e d  o t simuhaneously attempted to seek solutions bv fa r m in g  

sm a ll g r o u p s

Seeking solutions c o m p r is e d  v a r ie d  a c t iv it ie s  tlia t w e r e  u n dertak en  a s  and  

w h e n  th e  g r o u p  p e r c e iv e d  t h e  n e e d  A n a ly s is  o f  a ll th e  a c t iv i t ie s  r ev e a le d  th r e e  m a in  

c a t e g o r ie s  su c h  as.

I) in d iv id u a l i s e d  - P L M , le a d in g  m a te r ia l,  library w o r k , term  p ap er  p rep a ra tio n , 

v isu a l , a u d io  a n d  a u d io  v is u a l  m a ter ia l p r ep a ra tio n , sc h o o l b a s e d  p ra ctice

II) g r o u p  in t e r a c t iv e  gro u p  d i s c u s s io n s ,  sm all gro u p  a s  w e ll  as w h o le  g r o u p ,  

w o r k s h o p  s e s s io n s ,  in s tr u c tio n a l m a te n a l g e n e r a t io n , th e m e  b a se d  

d is p la y (m o d e l /e x h ib it  p r e p a r a tio n , o r g a n isa tio n  and d isp la y  in e x h ib it io n ) ,  

p r e se n ta t io n  to  v is ito r s , r o le  p la y  a n d  s im u la t io n , o r g a n is in g  g r o u p  a c t iv it ie s

III) teacher initiated - initiation, onentaticm, discussion, monitonng, guidance, 

tutorial, preparation of instructional material, appraisal forms, lectures, demonstration,

a s s e s s m e n t  an d  fe e d  b a c k , k n o w le d g e  u p d a te
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Curriculum Framework for TE Ennchcd B,Ed Programme B.Ed (Hons.)

Curricular Details:
T h e  c u r r ic u la r  c o m p o n e n ts  w ith  d ie ir  w e ig h ta g e  o f  m arks w il l  b e  a s  under  

(iroup A : Core Courses:
C o u r

se
1

2

T e a c h e r  a n d  In stru c tio n a l P r o c e s s 75

T e a c h e r , L earn er  an d  C la ss  g r o u p 75

T e a c h e r  a n d  p u p il p e r fo r m a n c e  a sse s sm e n t 75
4 T e a ch er  a n d  S c h o o l 75
s l  e a c h e r  a n d  s o c ie t \ 7^
5 . T e a c h e r  an d  S e c o n d a r s  E d u ca tio n  sy s te m  in India 7^

(I'rouf) H: l  eaching Models and Approaches
T e a c h in g  o f  S c h o o l S u b je c t I 7>

T e a c h in g  o f  S c h o o l S u b ject ? 75

(/roup ( ' : Special Area o f Study
D e v e lo p in g  In stn ic t io n a l M a te n a l and  In struction al  
S u p p o it  M a ter ia l  
A n y  o n e  o f  ea ch

* . P L M , E n r ich m en t M a te n a l, R e m e d ia l m a ten a l

2 V is u a ls ,  a u d io , a u d io -v isu a l m a ter ia l 35

it roup I ) : Preparation of Improvised Material: K)

1 Material useful for instructional purposes
2 M a te n a l u s e fu l  in d a ily  l ife

Group E: Practical Component 3 0 0

10(M)

Scheme of Evaluation:
C o u r se  in Groups A> and B v^ili h a v e  a m a x im u m  m arks o f  T'"' ea ch  E v ery

c o m p o n e n t  in G ro u p  A , B , r . D  and E vvill h a v e  th e  b e lo w  stated  wi 

a n d  s u in m a t iv e  e v a lu a t io n

C o u r s e s  m  G ro u p s A  &  B 2 0 % 80«/b

C o u r s e s  in G rou p  C 5 0 % 50%

C o u r s e s  in  G rou p  D 100% ) -
C o u r s e s  in G ro u p  E 7 0 % 30%



Extract taken from: A comparath'e study of Teacher Education in 4 countries w.r.t Ideology, Objective and system of education hy Shashikala (iaieknvd 
_____________________________ Five Year Secondary Teactier-Educatian Programme (FYSTEP)_____________________________

Componentgi First Year Second Year Third Year
General Education

Prol'essional
Education:
a)Theor>
Component

b)lYacUcum 
Component

Language I-Mothcr I onguc 
Languagell-Regional/'National 
Subject 1 (Arts/Science/Com)

Subject 2 (Arts/Science/Com) 
Subject 3 (Arts/Sciencc/Com)
Paper I: Indian Culture, 
Heritage and value system of 
teaching profession (a) 
Historical Perspeclive (Sunils'!

Paper II: Fducntional 
Foundations (a) Philosophical 
and sociological (5 units)

Nil

I^anguage I -  (Continued) 
Language II- (Continued 
Subject! (A/S/C Continue)

Subject2 (A/S/C Continue) 
subjects (A/S/C Continue)
Paper I: Indian Culture, 
Heritage and value system 
of teaching profession (a) 
Current and future 
perspective (5units)
I’aper II: Educational 
Foundations (a) 
Psychological (5 imits)

Nil

l^guage: I/ll (Cont )
: English 

Subject] (A/S/C Continue)

Subject! (A/S/C Contmue) 
Subject3 (A/S/C Continue)
Paper III: General methods 
of teaching and evaluation 
techniques (5 units)

Pa|>cr IV; Innovations and 
cxixa'imcntution in 
education (5 units) OR 
Problems and issues in 
Indian education (a) 
General problems (5 units )

Paper V Methods of 
teacihing two school 
suh)<ects (5 units)

Nil

Fourth Year
I ,angu!igc I/li (Conl) 

:EngIish 
Contents of two school 
Subjects (SSC/HSSC 

level)

Paper III: Oenerai 
methods ot' teaching 
and evaluation 
techniques f5 units i

Pm]Kt IV innovations 
and cxjvnmcntalion in 
educauon (5 units) OR 
ftoblems and issues in 
Indian education (a) 
Administrative, 
organisational and 
management (5 units)
Paper V Methods of 
leaching two schcxil 
subjecls (Conlinue)
('5 units 1

Mio'o teaching

Projects and assignments
cm iheo n  papers

(rroiip liisaissuitis. 
seminar''. \Mtrkshops 
I o n i c s  ' c h i U ' d  11 > i h e i i p .  

pitpcrs

Sell sliul',' iiiu) iibrarv u o r t 

C o -a im a ila r  activities

Inlemsiiip ir. Sec;'>ndarv 
sdinol. I (1 Dec. to 26 79  
Feb^ (12 weeks)

Fifth Year

Condensed course of 
Paper
Paper I (fe II (5 units)

Condcnsai coursc of 
papci 11! (fe IV (5 
imits)

Guidance for sessional 
work on theorv’ papers

Intemsliip m Secmidarv I! 
(15 Ju lv to  .lOSept.)(K) 
weeks)
si:pv,
Co-airriciilar actn'ities

Sessional work related to 
the<'ir\ paper*;

Self Much and library 
vvcirk

I’rojccts and assignments 
on theory papers



Certain suggestives requirements of the Models

The teacher educator in this model will have to deal with general education 
subjects, professicMial educaticxi subjects and in-service programme activities in 
the college. This naturally e je c ts  the teadier educator to be o f ‘multi-facility 
personality’ so from qualification point of view he/she must essentially be holder 
of the master degree in subject(s) auid M .Ed / M.Phil in education An additional 
qualification, (if made com pulsorythat of Ph D., in education will certainly help 
m the process o f teacher preparation in a desired manner The teacher educaror 
must have the capacity to integrate genera! and professional course skillfijlls Tiie 
dilution of this requirement will bring failure to tins programme 
This teacher educator must have atieast five years expenence of teaching at 
secondary school level who will be able to understand the problems of the school 
teaching and environment.
This government will have to enact a law to make the school available foi 
internship in teaching
The Headmaster and Co op Tr should be made to accept by law to work as 
Co qj.Tr ., if found suitable by the college of education and offered the same 
The school must be made to make all the facilities available to the P T s if asked 
for
The full utilisation of P .Ts , to give the eirtire expenence of a regular teacher be 
done but the school has to see that it does not lead to exploitation of PTs 
Such colleges will require a suitable building to cwduct classes and install 
various laboratories of vari(His subjects and also a very comprrfiensive library 
The natural requirement of the premises, large enough to conduct various out of 
classroom activities
There should be adequate facilities for education experimentation, mnovation, 
research to be undertakai by Ac teaching faculties

h is a matter of great delight that Maharashtra State Ek>ard of Secondary' and 
Higher Secondary Education, Pune has introduced ‘EducaticHi’ as an elective 
subject in its +2 stage cumculum as per its circular number 7579 dated 14* 
December 1993 This is a very welcome step taken by tlie Maharashtra 
Government This will ensure the flow of better students to undertake the 
proposed course of FYSTEP-Model-II of this research with a better understanding 
and background, provided the curriculum and syllabus so pr^ared, are based on 
Indian ideology, culture and values



List of B.Ed Colleges in Karnataka

1 .  G o v t .c o l le g e  of 
E d u c a t io n ,  

J a m a k h a n d i,  B ija  
B a g a lk o t

2  S R  K a n ti C o l l e g e  o f  

E d u c a t io n , ilk a !  
B a g a lk o t

3 . D r .A m b e d k a r  C o ll e g e  

of E d n .,
Bangalore

4. J a y a c h a m a r a je n d r a  

( S J E S ) C O E .  M e d a h a ll i  
B a n g a lo r e

5 . M V J  C o lle g e  of E d n ,  
B a n g a lo r e

6 . R .V . T e a c h e r ' s  C o l l e g e  
B a n g a lo r e

7. Sanjavgandr\i College 
o f E d u c a t io n  

B a n g a lo r e

8 . S r i .S a r v a j n a  C o l l e g e  

o f E d n ,
B a n g a lo r e

9  B E S  C o lle g e  of
E d u c a t io n , B a n g a lo r e  
B a n g a lo r e

1 0 ,  M E S  C o lle g e  of 
E d u c a t io n  
B a n g a lo r e

1 1  N e w  H o r iz o n  C o lle g e  

of E d n ,
B a n g a lo r e

1 2  V i ja y a  T e a c t ie r s  

C o lle g e  
B a n g a lo r e

1 3 .  A l -A m e e n  C o l l e g e  of 

E d n
B a n g a lo r e

1 4 ,  R a ja j i  N a g a r  C o ll e g e  

o f E d n  , B ’lo re

1 5 .  K o t tu r s w a m y  C o lle g e  

o f E d n  
B e lla r y

1 6  T M A E  C o lle g e  o f 
E d n .H a r a p a n f ia l l i  

B e lla r y

1 7 .  C h a u s a n  C o lle g e  of 
E d n , C h ik k o d i  

B e lg a u m

1 8 .  G o v t ,C o l le g e  of E d n / '  

B e lg a u m

1 9 .  K S  R C o l l e g e  of 
E d n ,( 1  B . P E d t r )  

B e lg a u m

2 0 . K R E C ' S  C o l le g e  of 

E d u c a t io n ,
B a ila h o n g a l
B e lg a u m

2 1 .  J a in  M a h ila  M a n d a l  
W o m e n 's  C o lle g e  

B e lg a u m

2 2 . B a s a v e s h w a r a  
C o lle g e  o f E d n .( H K E )  

B id a r
B id a r

2 3 .  B ila l  C o l le g e  o f 
E d u , ( H K E  S o c ie t y 's  
B a s a v e s h w a r a )

B id a r

2 4  J S S ( B L D E A ' s )  C o lle g e  

o f E d n ,
B ija p u r

2 5 .  M L M S  C o lle g e  o f E d n .  

C h ic k m a g a lu r

2 6 . S r i V e n k a t e s h w a r a  

C o lle g e  o f E d n .,  
C h lt r a d u r g a

2 7 .  G o v t ,C o l le g e  of, 

E d n ( C T E )  /  
C h it r a d u r g a  "

28. M.M. C o lle g e  of E d n  . 

D a v a n a g e r e

29 S r is a i la  C o lle g e  of 
E d n , H a r ih a r  
D a v a n a g e r e

30 Bapuji College of Edn. 
Davanagere 
Davanagere

31 K L E  S o c ie t y 's  C o lle g e  

o f E d n . H u b li 
D h a r w a d

32 U n iv e rs ity  C o lle g e  of
E d n . .  ■

D h a r w a d

33. V ija y a n a g a r  C o lle g e  of 
E d n . H u b li 
D h a r w a d

34. J P  C o lle g e  o f E d n ,  

G a d a g

35 G o v t  C o lle g e  of 
T e a c h e r  E d u c a t i9n  

G u lb a r g a  "

36 J a w a h a r  C o lle g e  of 
E d n , Y a d g ir  
G u lb a r g a

37. M o h a m a d d i C o lle g e  o f  

E d n ,
G u lb a r g a

38 C h a n d b ib i C o lle g e  of 
E d u c a t io n  

G u lb a r g a

39. B R D  M C o lle g e  of 
E d n ,S a k e le s p u r  

H a s s a n

40. H a s a n a m b a  C o lle g e  of 
E d n ,

H a s s a n



List of T.C.H Institutes in Karnakata

1 . B a s a v e s h w a r a  T T I 1 8 .  R . V . T T I 3 4 . M a ra ti T T I.T ila k w a d i

B a g a lk o t B a n g a lo r e B e lg a u m

2 . G o v t ,  T T I , H u n g u n d 1 9 .  S a c r e d  H e a r t , T T I 3 5 . S r i  S h iv a g r a  T T I ,

B a g a lk o t B a n g a lo r e In c h a l
B e lg a u m

3 . A l -K h a t e e b  T T I 2 0 . S h a n lt in i T T I

B a n g a lo r e B a n g a lo r e
3 6 S r i.N ila k a n t e s h w a r

4 . B a la c h a n d r a  T T I 2 1 .  S J E S T T I ,  M e d a h a lli T T I .B ila h o n g a l

B a n g a lo r e B a n g a lo r e B e lg a u m

D I E T ; n i 2 2  S L N T T I , 3 7 S t .J o s e p h ’s  C o n v e n t

B a n g a lo r e B a n g a lo r e T T I
B e lg a u m

6 E a s t  W e s t  T C H 2 3 ,  S t .T h e r e s a  T T I

R a ja j in a g a r B a n g a lo r e 3 8 V id y a  S a m v a r d h a k

B a n g a lo r e M a n d a l T T I,  N ip p a n i

2 4  V e n k a t e s h a  T T I B e lg a u m

7 F a t h im a  T T I B a n g a lo r e

B a n g a lo r e 3 9 , V iv e k a n a n d a  T T I

2 5  A t t ila k k a m m a  S r e e B e lg a u m

8 G a n d h i V I d a y s h a la  T T I M u n e e s h w a r  T T I ,

B a n g a lo r e C h e n n a p a t n a 4 0 . D I E T ,T T I

B a n g a lo r e  R u r a l B e lla ry

9 G K M  P r im a r y  T T I

B a n g a lo r e 2 6  D I E T J T I 41 S r i .S h a r a n a B a s a v e s w

B a n g a lo r e  R u r a l ara.Kanamadugu
1 0 G r a m a n t a r a  V id y a B e lla r y

S a m s t h e ,  1 11 2 7  S i i  B h a g y a

B a n g a lo r e B y r a v e s h w a r a  T T I - 4 2 . T M A E  S o c ie t y  T T I ,

B id a d i H a r a p a n a h a lli

1 1 . J a y e n d r a  T C H  C o lle g e B a n g a lo r e  R u r a l B e lla r y

B a n g a lo r e
2 8  S r i .M a h a d e v a m m a 4 3 . D .D e v a r a ju n s  T T I

1 2 K a g in e le T T I.H u lik a t t e B id a r

M a h a s a m s lh a n a B a n g a lo r e  R u r a l

G u m p e e t a 4 4 . D I E T ,  T T I

B a n g a lo r e 2 9 , A L -A m e e n  U rd u  m B id a r

B e lg a u m

13. Lowry Memorial TTI 4 5 . A n ju m a n  U rd u  T T I

Bangalore 3 0  B e y o n  S m it h  1  T l B tja p u r

B e lg a u m

1 4 . M a h a b o d I, T T I 4 6 D I E T ,  T T I ,  llk a l

B a n g a lo r e 3 1  D I E T J T I ( B A G A L K O T )

B e lg a u m B ija p u r

1 5 . M y In stitu te  T T I
B a n g a lo r e 3 2 .  K L E  S o c ie t y 's  S S 4 7 G o v t . U rd u  T T I

B a n a s w a l  1 11 B ija p u r

1 6 . N S V K  T T I B e lg a u m

B a n g a lo r e 3 3 .  K S S  K a n n a d a  T T I 4 8 S S  T T I .  L a c h y a n

1 7 O x fo rd  T T I B e lg a u m B ija p u r

B a n g a lo r e



4 1 .  S r i .A d ic h u n c h a n a g ir i  
C o lle g e  of

E d  n . C  h a  n n ra y p a tn a  
H a s s a n

4 2 . V iv e k a n a n d a  C o lle g e  
o f E d n , ,  A r a s e ik e r e  

H a s s a n

4 3  K u m a r e s h w a r a  
C o lle g e  of E d n ,
H a n g a l  (D h a rw a d )  

H a v e n

4 4 . M u n ic ip a l C o lle g e  of 

E d n ..  C h ik b a lla p u r  

K o la r

4 5 . S r i .K .V e n k a t a p a t h e p p  
a  C o lle g e  o f E d n ,,  

K o la r

46. Gold Field College of 
Education. Bangarapet 
Kolar

4 7 . S a r v o d a y a  C o lle g e  of 

Edn.MadiKere 
K o d a g u

4 8 . S h a n k a r e  G o w d a  
( P E ) C o l le g e  of E d u  

M a n d y a

4 9 . G o v t .c o l le g e  of 
E d u c a t io n  
M a n g a lo r e

5 0 . S t .  A n n ’s  C o lle g e  of 

E d n ,
M a n g a lo r e

5 2 .  O m k a r a l  S o m a n i  
In stitu te  o f  
E d u c a t io n  M y s o re

5 3 .  K a g in e le  C o lle g e  of 
E d u c a t io n  
M y s o re

5 4 R I E  C o ll e g e  of

E d u c a t io n
M y s o re

5 1 .  G o v t .C o l le g e  of 

E d n ( C T E )  ^  /
M y s o re

5 5 .  S h a r a d a  V i l a s  
T e a c h e r s  C o lle g e  
M y s o re

5 6 . S t .J o s e p h 's  C o lle g e  of 

E d n .,
M y s o re

5 7 . S r i .R a m a k r is h n a  

In stitu te  of
M o ra l a n d  S p ir itu a l  
E d n , M y s o r e  
M y s o re

5 8 . S R K  C o lle g e  of E d n ,  

Raidlur

5 9 . T M A E  C o lle g e  o f E d n ,  
G a n g a v a t h i,  K o p p a l  

R a ic h u r

6 0 . K u m u d a v a t h i C o lle g e  
of E d n ,  S h ik a r ip u r  
S h im o g a

6 1 .  N a t io n a l C o lle g e  of 

E d n .,
S h im o g a

6 2 . In d ira  C o lle g e  of E d n .,  
T u m k u r

6 3 . K S E F  C o lle g e  of 

E d u c a t io n ,

6 4 . S r i. S id d a g a n g a  
C o lle g e  of E d n .,  

T u m k u r
6 5 .  S r i .S id d a r t h a  C o lle g e  

o f E d n .,
T u m k u r

6 6 . T W  C o lle g e  of 
E d u c a t io n , M a d u g ir i  
T u m k u r

6 7 .  D r .T M A  P a i C o l le g e  of 

E d n ,

U d u p i

6 8 . K a m a l B a lig a  C o lle g e  
o f E d n , K u m t a  
U tta ra  K a n n a d a

6 9 . S h iv a ji  C o lle g e  of E d u ,  
K a r w a r

U tta ra  K a n n a d a

B.Ed Hindi Shikshak

70. DBHPS.LalabhadurShastri 
Shiksha Snatak
B a n g a lo r e

7 1 .  D B H P S .D r  B .D .J a tt i  
S h ik s h a k S n a t a k  
B e lg a u m

72 DBHPS Hindi 
Shikshak 
Bijapur

7 3 .  D B H P S  R a jiv  G a n d h i  
S h ik s h a k  S n a t a k  
D h a rw a d

7 4  D B H P S .B a s a v e s v ^ /a r a  

S k ik s h a n  
M y s o re



4 9 . R a m a c h a n d r a  T T I ,  
C h a m a r a jn a g a r

5 0 . D I E T , T T I  
C h ik a m a g a lu r

5 1 .  G o v t ,  T T I  fo r  M e n  
C h lt r a d u r g a

5 2 .  G o v t ,  T T I ,  H o s a d u r g a  

C h it r a d u r g a

5 3  S h a r a n a  H a r a la ia h  
T T I ,  C h e l la k e r e  
C h it r a d u r g a

54 Sri SarvaSeva Bodhaka 
Shikshanodya.Malladihall 
iSarvaSeva Be 
DhakaSikshanalaya.TTI 
C h it r a d u r g a

5 5 .  D I E T ,  T T I ,  M a n g a lo r e  
D a k s h in a  K a n n a d a

5 6  G o v \ ,  T T I ,  B a lm a t a ,  
D a k s h in a  K a n n a d a

5 7  R o s a  M is t ic a  1 T I .  
M a n g a lo r e  

D a k s h in a  K a n n a d a

5 8 . S t  A n n 's  T T I ,  
M a n g a lo r e  

D a k s h in a  K a n n a d a

5 9  D I E T ,  T i  l 
D a v a n a g e r e

6 0 . A n ju m a n T T I ,  
G h a n t ik e r i,  H u b li 

D h a r w a d

6 1 .  A n j u m a n T T I ,  R a tt ih a lli 

D h a r w a d

6 2 .  A s h r a f e e  T T I ,  H u b li 
D h a r w a d

6 3 .  B a s e l  M is s io n  T T I  

( C S I )
D h a r w a d

6 4  D I E T ,T T I  
D hanrt/ad

6 5  G o v t ,T T I  
D h a r w a d

6 6 . V a n i t h a T T I  

D h a r w a d

6 7  S J F , T T I  
G a d a g

6 8  D I E T ,T T I ,  K a m a la p u r  

G u lb a r ^ a

6 9  G o v t  T T I  for W o m e n  

G u lb a r g a

7 0  G o v t , T T I .  Y a d g ir  

G u lb a r g a

7 1  G o v t ,T T I  for m e n  
G u lb a r g a

7 2  K W E T  A s h a  Jy o th i T T I  

G u lb a r g a

7 3  K W E T ,  F a iz a l  U lm o o n

m
G u lb a r g a

7 4  M a h a n te s h w a r a  

T T I.A f z a lp u f  

G u lb a r g a

7 5  D a t ta tr e y a  P r im a ry  
T T I ,  O R  P a t n a  
H a s s a n

7 6  D I E T ,  T T I  

H a s s a c i

7 7  J S S  F^rimat> 
T T I,D o d d a b a lla p u r a  

H a s s a n

7 8 . J a n a t h a  T T I ,  H a n g a l  

H a v e n

79. JGKP rri, Hubli 
Dharwad

8 0  K L E S o d e t y s  J G T T i ,  

H u b li
D h a r w a d

8 1  M a h ila  V id y a p ila ,T T I ,  

H u b li
D h a rw a d

8 2 . D I E T .T T I .  K u d ig e  
K o d a g u

8 3 . S a r a s w a t h i T T I , 
M a d ik e ri 
K o d a g u

8 4 . S a r v o d a y a  W o m e n  

T T I .  V ira jp e t  
K o d a g u

85. Afza TTI 
Kolar

8 6  A L  A m e e n  A n ji.'m a n  

U rd u  T i  l
K o la r

8 7  A n n a i F a t im a  T T I ,  

G a u f1t) id a n u r  

K o la r

88 Btiarathiya Viciyarthi 
NUaya TTI
Kolar

8 9  B h a v a n i T T I,  
B e t h a m a n g a la  

K o la r

9 0  D I E T .T T I  

K o la r

9 1  K  V e n k a t a p a t h e p p a  
T T I.  C h ik k a b a lla p u r  

K o la r

9 2  M u n ic ip a l T T I ,  
C h ik k a b a lla p u r  

K o lar

9 3  N a n d i T T I .  
C h ik k a b a lla p u r  

K o la r

9 4  N e ta ji T T I ,  M a lu r  

K o la r

95 N o o ri T T I ,  K G F  

K o la r

9 6  R a m a p r iy a  T T I  
K o la r

97 S h r e y a s T T I ,  

C h in t a m a n i  
K o la r



9 8 . S r i .B . V . N . T T I . R o b e r t s  
o n  pet
K o la r

9 9 . S r i .L a x m i V id y a l a y a  
T T I ,  B a n g a r a p e t  
K o la r

1 0 0 .  S r i .P a v a n  T T I  
K o la r

1 0 1  S u v a r a n a  T e a c h e r  
T r a in in g  In stitu te , 
K G F , K o l a r

1 0 2  B a p u j l T T I ,  
M a n g a lu r u ,  
Y e lb u r g a .K o p p a l

1 0 3 .  G o v t . ,  T T I ,R a i c h u r

1 0 4 .

1 0 5

1 0 6 .

1 0 7

1 0 8 .

1 0 9

K o p p a l

D I E T ,  T T I  
M a n d y a

G o v t .  T T I ,
N a g a m a n g a l a

Mandya

G o v t .,  T T I .  
M a la v a ll i ,M a n d y a

S r i .K .V .  S h a n k a r s  
g o w d a  T T I ,  
M a n d y a

S t .J o s e p h 's  T T I  for  
W o m e n ,M a n d y a

C a p it a n io  T T I  

D a k s h in a  k a n n a d a

111

112 .

1 1 4 .

1 1 5

1 1 6 .

1 1 0  B h a r a t h  U n ia l T T I  

M y s o r e

1 1 8 .

1 1 9 .

120 . 

121 .

122 .

1 2 3 .

D I E T  T T I
M y s o re 1 2 4 . D I E T .  TTI 

T u m k u r
F a r o o q ia  1 11
M y s o re 1 2 5 G o v t . T T I  

C h ik k a n a h a lly
G o v t -M a h a r a n i's T u m k u r

1 I I  fo r w o m e n .

M y so re 1 2 6 . In d ira  E d u  
S o c e it y 's T T I

In stitu te  of T u m k u r
E d u c a t io n , M y s o re

1 2 7 S id d a rt h a  TTI.
J  S . S  T F I  fo r M e n S u d d g a r t g a n a g a r

M y so re T u m k u r

J . S . S  m  for 1 2 8 S id d h a r a t h a  T T I.
W o m e n . M y s o re T ip tu r, Tum kur

Sameera 1 2 9 . S r e e
TTI.LakshmipufB B a s a v e s h w a r a  T T I
Mysore T u m k u r

S t .J o s e p h 's 1 3 0 . S r i. S id a g a n g a .
C o n v e n t  T T I  fo r T T I .T u m k u r
Women .Mysore

1 3 1 G o v t  T T I  for
D I E T ,  T T I , W o m e n , U d u p i
Y e m n a r u s .R a ic h u r

G o v t .,  1 M.
1 3 2 . K u m u d a

U m a s h a n k a r  T T I.
S in d a n o o r .R a ic h u r

K o k k a m e .U d u p i

C h ild r e n 's  E d u .
1 3 3 . D I E T ,  T T I .  K u m ta

S o d e t y  T T I  fo r  

W o m e n ,S h im o g a
Uttara Kannada

D I E T ,T T I 13 4 P rim a n  T T I .

S h im o g a .\n k o la ,
Uttara Kaiinada

G ovt.T T I,
S h im o g a



List of C.PEd Colleges in Karnataka

1 B a s a v e s h w a r a  

C o ll e g e  of P E  
B a g a lk o t

2  R  S .M a lw a d  C o lle g e  of

PE,
Bagalkot

3 Sri. Vidyaprasarada PE 
College
Bagalkot

4 Y M C A  C o lle g e  o f P E .  
B a n g a lo r e

5  A t t ila k k a m m a  C o lle g e  

o f P E ,  C h a n n a p a t n a  
B a n g a lo r e  R u r a l

6  Sri. Vinayaka 
education society, 
Doddaballapur 
Bangalore Rural

7 B e y n o n  S m ith  C o lle g e  

o f P E ,
B e lg a u m

8 T a r u r  C o lle g e  o f P E ,  

R a ib a g
B e lg a u m

9 T u n g a b h a d r a  C o lle g e  

o f P E ,  K o ttu r  
B e lla r y

1 0  D r  S  R a d h a k r is h n a  
C o lle g e  of 
P E ,H u m a n a b a d  

B id a r

1 1  J a i  J y o t h i C o lle g e  o f  

P E
B id a r

12 Sanjay College o f 
PE,
Bidar

1 3  S h r i.P a d m a r a j C o lle g e  

o f P E .S ir n J Ig i 

B ija p u r

14. Sri. Vinayaka 
Vidyavardhaka sangtia 
PE,Dhava!agi 
Bijapur

1 5 .  S S  C o lle g e  of P E  
B ija p u r

1 6 .  S r i -R a r n a c h a n d r a  

C o lle g e  of P E ,  
C h a m a r a jn a g a r

1 7. B a p u ji C o lle g e  of 
P E .C h a l l e k e r e  

C h it r a d u r g a

1 8 .  C e n t e n a r y  C o l l e g e  of 
P E ,  M a lla d ih a lli  

Chitradurga

19 SJM College of PE, 
Garehatti 
Chitradurga

2 0 . S r i .G a v ir a n g a n a t h a s w  

a m y  C P E  
C h it r a d u r g a

2 1  S r i .S  K a b e e r a n a n d a  

S w a m y  C o lle g e  o f P E  

C h it r a d u r g a

2 2 .  M .K . A n a n t h a r a j  
C o lle g e  of P E .
M o o d  b id  ri

D a k is h a n a  K a n n a d a

2 3 .  S r e e  M a h e s h w a r a  

C o lle g e  o f P E  
D a v a n a g e r e

2 4 . D r .B .G .P a t l l  P E  
C o lle g e ,  R a n n e b a n n u r  

D h a r w a d

2 5 .  K M A  C o lle g e  o f P e .  
L a x m e s h w a r ,  S h irtia tti  
D h a r w a d

2 6  S h f i .K .G .N a d g ir  

C o lle g e  o f P E  
D h a r w a d

2 7 .  S h r i.P r a b h u r a je n d r a  

C o lle g e  o f E d n .,  
G a d a g

28. Jnana Jyothi College 
of PE, Baralu 
Hassan

29  Sahyadri College of 
Education 
Hassan

3 0  V id y a r a n y a  C o lle g e  of 
P E .A r a s ik e r e  

H a s s a n

3 1 .  T .M .A .E s  C o lle g e  of 
P E .H a g g e r i  

H a v e n

3 2  S h r i B h a ir v e s h w a r  
C o lle g e  of P E  
H u b li

3 3 .  G o v t ..C o lle g e  o f  
P E .C h ik k a b a la p u r a  

K o la r

3 4 . S r i .B V N  C o lle g e  of  
P E ,R o t > e r t s o n p e t. K G F  

K o la r

3 5  S r i .K .V e n k a t a p a t h e p p  

a c o lle g e  of 
P E .C h ik k a b a la p u r  

K o la r

3 6 . S . G . K . V  B .C o lle g e  of 

P E
Mandya

3 7 .  S r i. A d ic h u n c h a n a g ir i  

C o lle g e  of P E ,  B G  

N a g a r a
M a n d y a

3 8 . S u v a m a m u k h i C o lle g e  
o f P E ,  P a n d a v a p u r a  

M a n d y a

3 9 . J . S  S .  C o lle g e  o f P E  

M y s o re



4 0 . K a r n a t a k a  P e o p le 's  
E d u .S o c e it y  
Y e r m a r u s  

R a ic h u r

4 1  K S R  C o lle g e  of P E ,  
L in g a s u g u r  

R a ic h u r

4 2  V R E T  C o lle g e  of P E  

R a ic h u r

4 3  M a ln a d  C o lle g e  of 
P E .T h ir t h a h a ll i  
S h im o g a

4 4 . S r i .D iv y a  C o lle g e  of 
P E
T u m k u r

4 5 . M a h a s a t h i C o lle g e  of 

P E ,  U Ig a , K a rw a r  

U t t a i a  Katinada

4 6  M a h a t m a  G a n d h i  

C o lle g e  of 
E d u c a t io n ,A n k o la  

Uttara Kannada

4 7  S t .A n t h o n y  C o lle g e  of 
P E ,  Honnavar 
Uttara Kannada

List of B.PEd Colleges in Karnataka

1 B a s a v e s h w a r a  
C o lle g e  of P E  
B a g a lk o t

2 . B a n g a lo r e  U n iv e rs ity  

of P E .
B a n g a lo r e

3 . B e y o n s m it h  C o lle g e  of  

P E
B e lg a u m

4 . T u n g a b h a d r a  C o lle g e  

of E d u , K o ttu r  
B e lla r y

1 .  H y m a m s h u . Jo th i K a la  
P e e t h a .N T T I  

B a n g a lo r e

2 . N e h r u  S m a r a k a  V id y a  
K e n d r a ,N T T !  
B a n g a lo r e

3 M a lle s w a r a m  
S h is h u v ih a r  N T T I  
B a n g a lo r e

4 O x fo rd  N m .  J P  

N a g a r . B 'lo re

5. J n a n a  J y o th i C o lle g e  
o f P E ,
B a r a iu .C h a n n a r a y a p a t

n a
H a s s a n

6  C e n t e n a r y  C o lle g e  of 
P e ,  M a lld ih a lli 
C h itr a d u r g a

7 . S r i .K .G .N a d g ir  C o lle g e  

Of PE 
D h a r w a d

List of NTTI in Karnataka

5  S id d a r t h a  N T T I ,
T u m k u r

6  C h ild r e n 's  E d u c a t io n  

S o c ie t y , P P T  
S h im o g a

7  S t ,J o s e p h ‘s  N T T  

M y s o re

8 J a g a d a m b a  

S h is h u v ih a r a  N T T I  

M y s o re

8 S h r i.  P r a b h u r a je n d r a  
C o lle g e  o f P . E ,  G a d a g  

9. S h y a m  S u n d a r  
C o lle g e  of P E  
G u lb a r g a

1 0  S r i .V e n k a t a p a t h e p p a  

C o lle g e  o f P E ,  
C h ik a b a lla p u r  
K o la r

11. University College of 
P E
M y s o r e

9. J S S P P T ,

S a r a s w a t h ip u r a m
M y s o re

1 0  D r .T M A  P a i  N T T L  
K u n jib e ttu  
U d u p i

1 1  A s h r f e e  
P P T .K r is h n a p u r a m .  
H u b li
D h a r w a d

1 2  T im e s  N T T I ,  A f z a lp u r  
G u lb a r g a



List of Hindi Sikshak Colleges in Karnataka

1 .  K H P S  H in d i S h ik s h a k  

T r n .C o ll e g e  

B a n g a lo r e

2 . K M H S S  H in d i  
S h ik s h a k  T r n .C o lle g e  

B a n g a lo r e

3 . K M H S S  H in d i  
S h ik s h a k  T r n .C o lle g e  
B a n g a lo r e

4 M H P P  H in d iS h ik s h a k  

T r .c o l le g e ,R a j  

B a n g a lo r e

6 K M H S S  H in d i
S h ik s h a k  T r n .C o lle g e  

B e lg a u m

6 . K M H S S  H in d i  
S h ik s h a k  T r n .C o lle g e  

B e lla ry

7 .  K L E  S o c ie t y 's  H in d i 

S h ik s h a k
B id a r

8 . M H P P  H in d i S h ik s h a k  

T rn  C o lle g e  
C h it r a d u r g a

9  D B H P S ,
S  N ija l in g a p p a  C o lle g e  

D a v a n a g e r e

1 0 .  M H P P  H in d i S h ik s h a k  
T n i .C o l le g e ,  A ia s ik e r e  

H a s s a n

1 1  D B H P S ,M a h a v e e r  

S h ik s h a  
H a s s a n

1 4 .  K M H S S  H in d i
S h ik s h a k  T m  C o lle g e  
H u b li

1 5  M H P P  H in d i S h ik s h a k  
T r n . C o lle g e  
H u b li

1 6 .  M H P P  H in d i S h ik s h a k  
T m .C o l le g e  
K o la r

1 7  D B H P S , S a r d a r  

V a lla b h a i  P a te l  
K o p p a l

1 8  D B H P S ,I n d ir a  G a n d h i  
M a n g a lo r e

2 7  S n  M .P u tt a t h im m a ia h  
H  S .  T m  C o  
T u m k u r

2 S  M H P P  H in d i S h ik s h a k  
T m  C o lle g e  
T u m k u r

1 9 G o v t  H in d i 
T r T m , C o l l e g e  
M y s o re

2 0 . K M H S S  H in d i

S h ik s h a k  T m .C o lle g e  
R a ic h u r

2 1  D B H P S ,M a h a t m a  
G a n d h i  
S h im o g a

2 2  K M H S S  H in d i 
S h ik s h a k  T m .C o l le g e  
S h im o g a

2 3 .  M H P P  H in d i S h ik s h a k  

T m  C o lle g e  
S h im o g a

2 4  D B H P S ,

S r i V is h w e s h a w a r a  
T m  C o lle g e  
S h im o g a

1 2 .  K M H S S  H in d i  
S h ik s h a k  T r n .C o lle g e  

H a s s a n

1 3 ,  D B H P S  H in d i 

S h ik s h a k  

H u b li

2 5  M H P P  H in d i S h ik s h a k  
T n i .C o l le g e ,  M a d h u g in  

T u m k u r

2 6 .  D B H P S ,A c h a r y a  

V in o b a  B h a v e  

T u m k u r



Members interacted and helped the Study
Sri M D Gayathri Devi 
Director, RIESI, B ’lore-56

Prof Talwar, Chairpers«i 
Bangalore University, B’lore-56

Sri K P Surendranath 
Chairperson, SRC. NCTE 
Bangalore-31

Dr A S Seetharamu,
Professor of Education, ISEC. 
Bangalore 72

Sri. Shoab Hassan,
Officer CAC, CPI Office, B’lore-l

Sri.B S.Gundu Rao
Retd , Principal Junior College
Vimanapura, Bangalore

Dr M J Ravindranath, Scientist, 
Center for Environment Education, 
B’lore-Ol

Dr. Eknath Ekbote, D^artment of 
Education, Gulbarga University, 
Gulbarga

Prof Yashodhara ^  
Dean, Faculty o f  Education 
Mysore

Dr (Sr) Lydia Fernandes A C 
Principal, St Ann's College of 
Education, Mangalore

Rev. Swami Yuktatinaiiandaji 
RIMSE, Yadavagin, Mysore

Rev. Swami Vishumayanan 
Vidyarthi Mandira, Sri 
Ramakrishna Mutt, Bangalore

Smt.Padma.S K
Headmistress,R.V.Integrated School 
for the Hearing Impaired , B’lore

Dr Ramachandra Bhat 
\  eda Vijnana Gumkulam. B'lore

Prof M Khajapeer
Dean, Faculty of Education
Bangalore University. B lore-56

Dr Usha M N
Facult> of Education. ISEC
Bangalore-7 2

Sn M L Dakhani
Principal. Dr.B D.Jatti College of 
Education, Belgaum

Sn Narayan, PA to CPI,
CPI's office.B’lore-1 ^

Sn G S.Mudambaditlia\B 
Retd ,Professor, PU Board 
New Thippasandra, B'lore-75

Smt Meera,
Officer, SRC NCTE, B lore

Prof A N VijayamurLh\
Pnncipal,
VI E S Teachers College. B’lore

Dr H.V.Shivashankar 
Principal
Makanur Malleshappa COE, Davangere

Dr A R Seediaram 
Principal, RIMSE.
Mysore

Rev. Swami Atmasianandiji 
RIMSE, Mysore

Dr.Ravindra.A
Principal, Regional In^itute of 
Education, Mysore

Snit N.R. Mythili j
Superintendait, Malieswaram Shishu 
Vihar. B’lore-3



D r  . N  .N  P raha I lad  

C o -O r d in a to r , R IE , M \s o r e

S m t  P ad m a P rab h a
C o u r s e  C o -o r d in a to r

D r .S  R C h a n d ra sek h a r  In stitu te  o f

S p e e c h  A n d  H e a r in g , B 'lo re

S r i .M  S h a n k a r

S p ! T e a c h e r . A n th argan ga  V id y a  

S a n is te . K o la r

S r i.K .S S h a n k a r , S ecretar> . 
A n th aragan ga  \ ' id y a  S a m ste , K o la r

P rincipal
S n  R an iachan dra  T  T  I 

C h am arajan agar

P rincipa l
S ik sh a k a  S ik sh a n a  C o lle g e  o f  E d u ca tio n , 

M v so re

D i K T  R a n g a p p a  

P r in c ip a l, B .E .S  (  o l le g e  o f  

E d u c a tio n , B ’lo re

S n  S  D a n a p p a

S a r v o d y a  C o l le g e  o f  I'duv'ation  

V ira jp e t

P n n c ip a l
K a m a la  B a lig a  T e a ch er s  (  o l le g e  

K u n ita

P ro f G  S V a sa n d ia  K um ar  

R eg io n a l In stitu te  o f  E du cation  

M y so r e

Sm t N a h n i S in g li
P rincipal St J o sp e li's  C o ile g e  o f

E d u cation , M y so r e

S n  R N a ra sim h a  M u rth \
P rincipal. S R  K C o lle g e  o f  E d u ca tio n  

R aichur

P r in c ip a l
R a ja jin a g a r  1 e a ch er s  C o lle g e  

B ’lo re

P r in c ip a l
N a t io n a l  C o l le g e  o f  E d u ca tio n  

S h im o g a

D r R T Jand u

P n n c ip a l , U n iv e r s itv  C o lle g e  o f  

E d u ca tio n  D harvvad

P rincipal
M  L N an ja iah  S e tty  N a ra sim h a  S e tty  

C o lle g e  o f  E d u ca tio n . (  h ik a m a g a lu r

P r o f  K .R ag liu
Principal S A C  ( o l le g e  o f  E d u ca tio n  

B idar

D r R S V e il
B a sa v e sh w a r a  C o l le g e  o f  E d u ca tio n  

B idar

S n .  K u m a r  M  S

I/C  P r in c ip a l, S iddartha (  o l le g e  o f  

E d u c a tio n , T u m k u r

S n  K C  S e t t ig e n
P r in c ip a l, R a je e v  (jiandlu C o l l e g e  o f  

E d u c a t io n , DhaiAvad

P r in c ip a l
K L E ‘s C o l le g e  o f  E d u ca u o n .

H u b li

D r G  S  S u k e sh a p p a

P n n c ip a l, S n s h a ila  (  o l le g e  o f  E d u ca tio n .  

Elarihara

Principal
St /o sq p h  ’s  T  T  1, M y so re

P n n c ip a l, 
D IE T , H assan



Pniicipal
Sarvodaya T T I,Virajpet

Sn. Dasharatha Rao 
Superintendent 
Siddartha T.T.l, Tumkur

Sri Sangappa Jalale 
Pnncipal,
DIET, Bidar

Sri.Prasada Reddy
Principal, AE & CS Ramapriy^a
T T.I, Mulbagai

Sn.G.Manjunath 
Superintendent 
Oxford T.T.l, B’lore

Sri.P.Seetliarama Somayaji 
Superintendent
Kumuda UinashankarT T.l, Udupi

Sri.A.Sharanappa 
I/c Superintendent
S S.B.TT I, Bellary

Sri.N.Vasudeva Bhatt 
Physical Director 
Y.M.C A College, B’lore

Sri.D.N Gowda 
Govt.Maharani T.T.l, Mysore

Superintendent
Hamarayana Somani T T.I, Mysore

Sri.Basavaiah 
Government T 1.1 
Mandya

Sri Doddasiddaiah 
J S.S.T T I, Mysore

Superintendent 
Government T.T.l, Tumkur

Sri A.P.Narayanappa 
Superintendent
Saivaseva Bhodhaka Shikanalaya T T 1,
Chitradurga
Sri.Danavendra S.G
l/C Principal,
DIET, Kumta

Sri.Siddaram Uppin 
Principal
HiiidiShikshak [B.Ed] Training 
College

Sri.R.S.Hosur
Principal
Sri Bhairaveshwar C.PEd College 
Hubli

We thank all the above members sincerely as well as the Principals of 

Colleges of Education, BP.Ed and Hindi Shikshak; Superintend«its of TTFs and 

CP.Ed Institutions of Karnataka who have helped us by interactive re^onse.



Questionnaire 's sent by R. V\ Fducatutnal ( onsorfium to all the Traininf' Institutions in
Karnataka

R . \ . EDUCATIONAL CONSORTIUM
Ja>anagar, Bangalore-11

Teacher (Fresh) Feed Back Schedule

D e a r  T e a c h e r ,

I h o p e  y o u  e n j o y e d  t h e  p r e - s e iA /ic e  t r a in in g  p r o g r a m m e  ( B .E d  c o u r s e )  at 

t h e  c o l l e g e  W e  a re  in t e r e s t e d  in  im p r o v in g  q u a l i t y  in  t e a c h e r  t r a in in g  c o l l e g e s  

A s  a p e r s o n  r e c e n tK  c o m e  o u t  o f  t r a m in g  a n d  a s  a t e a c h e r  in  t h e  c la s s r o o m ,  y o u  

w o u ld  h a v e  c tM ia in l}  u s e d  s o m e  a s p e c t s  o f  t r a in m g  Y o u  m ig h t  a l s o  h a v e  fe lt  

c e r t a m  in a d e q u a c ie s  ;n t r a in in g  F r a n k ly  a n s w e r  t h i s  q u e s t io n n a i r e  a n d  h e lp  u s  

im p r o v e  t e a c h e r  tran- ng 1 h a n k in g  y o u  - Sub-Sector Study Team

^ i  r'- U
SjciQQfO

X7nzza.7  ?j?4 ;̂ d2?ev̂Ca/ 0  H

^ocj^ri^z, 

;̂ oc3̂ .

Name
M a le F e m a l e

C o lle g e  w h e r e  t ia u ie d

S c h o o l w h e r e  w o rk in i:

dDSZ'

XwcFO ?j5SFd?;^a

Classes held; V l l l  IX  X

Subjects tauglit L a n g  S c  Maths S o  S c

Y ear  o f  c o m p le u n g  tr a in in g

:^d2?fs 3±;;rtijCi

L xpei le n c e



I. With which of the following reasons did you take to the B Ed course'^ Tick the box 
against each phrase. Indicate first two preferences

i)Ci:ar:h !?jst3dDsi zM̂’6zi€) doedO tJ rn 6, 5 H

a) to acquire knowledge about teaching

b) to get certificate and join the job of teaching
?3ed^x

c) to spend time usefiilly one year
,s±;rocj Doc  ̂ 3jjs^

d) to serve children in villages.
co^,c±j 2ijj)ei::i?So:occj 75es5

e) to help my femily realise their goals.

f) any other specify. 
s5ede^cjdo

II Which o f the subjects you studied during training programme has been of great help 
to you in your career as a teacher. Mark ywir opinion against eadi by putting ‘ ^  ‘ 
mark.

f i€ ^  €A3:̂ ;±> Oe^ ?5d4

No,

2.

Subjects Completely Partly Not useful

3.

Languages

Core subjects

o
(Physics, Mathematics, History, Geography, 
Chemistry, Biology)

SUPW activities 

Citizenship training camp

General pedagogic subjects 
<D5iCcfcr{s;̂ D

(problems of Ind.Edu . Paper I/II)

:2;



No. Subjects

7 General methods/specia! mechods

O 'VT

8 Educational organisation, management

‘ J E x a n i in a t io n /E  v a lu a t io n

2jOe?? /

10 . P r a c t ic e  T e a c h in g

zSji

] !. D e v e lo p m e n t  o f  In str iic tio n a ! M a ter ia ls

6. Educational psycholog\
Compkt€l>__Partly Not useful

(II You have developed several teaching skills during your trainmg piogramme
What percaitage of mipaa do each of them have in your wwk Indicate bs ‘ 
mark m the apprc^nate colunui
,-x4 ^T O rtdf eiF!ei5' 33?rtjs

sjdOQ eo, ^ ^  rtd:>3>̂ QZj
t5 <2)3Siol")d

No. Areas/Skills 20 40 jW 1m . IJW
I Teaching skill 1

1 Questioning

' 3 Use of Black Board 
aoortoi)

4 Processing content 
i:>3sSo±) essjf̂ J

’5' ... Developing learning coii^eteice '' ....ni
i

6 Teadiing Multi-grade
t:-2i)i;5r1r djsevfSc^:^

"n

7. Evaluation Caitoit based

0 '
“ Competencv based

1,~".. New techniques of teaching
I5..J

;3.



Q Observing lessons

10 Co-curricular activities

----- ------- --------
11 Teaching with Multi Media

12 Working with Community

----- ------- --------
13 Giving demonstration lessons

wJTwO
; 14 Maintaming schools records

<< f- ----- ----- ------ --------
15 Doing Action Research

IV. Mention below areas/skills which you feel ought to have been practised more 
during training course, (pre-service)

V. Which subjects / activity you would Uke to remove from training programme 
given a choice to do so. List them.

VI. After all, how helpful was the teacher training course to make you a professional 
teacher'’

A:



I\' Mention ^ s s ib le  ways o f over coming the problems
A;t,ZZJê Uu iuOwt

1.

Thank you for youi cooperation

Date

Name
Address



Please fill up this and return the same to Dr T K Jayalakshmi, Director,
R V Educational Consortium space is insufficient use separate sheets
ofpaper.

1 f  oilovving statements are the opinions o f experienced Teacher Educators 
Read them and indicate your response by encircling l~complete agreement (A) ,
2  partial agreement (PA) and 3 -complete disagreement (Pi (any one)

^-/sr^r >r' Ĵ0!.:j2dcj

3 '^ a t f  f&)

A PA D
t3X

1 The present number o f pre-service training institutions 
( rCH) are adequate

2 Trained graduates get easily employed
;^ds?e3 3jcld sj^jD ^ddoil 1 2 3

3 T.anguage teachers ate in demand at High School 
Elementary school

:;!dSizS)^fi/6 at)dD D?L*r̂ ^C_
c5eff?r\c3? d. 1 2  3

4 Mathematics and Science teachers are not adequate at High 
school / Elementary school
r(ci: /̂L2£~7) b^fidj

5. Present day trained teachers do not exhibit needed teaching 
aimpetencies in the subjects they teach.
•^n?3 ;^d3je3 a^dDdDd bgfi/iidD d e s sd  oe^

essfcf djseq^sjs <D3S!0±)rt<Ê (̂   ̂ 2 3

6 Pre-service training does not have impact on classroom 
teaching

7 1 he teacher preparation institutions need to cater to both 
pre-service and mservice programmes

/  3d2j€3 e9?X)2̂ ij 5s;rOi
fio^dcJ 1 2 3

1:

Karnataka Education Sector Study
DSERT and RV.E.C

Respected Sir/Madam,



Please fill up this and return the same to Dr T K Jayalakshmi, Director,
R. V Educational Consortium Wherever space is insufficient use separate sheets 
ofpaper.

I Following statements are the opinions o f experienced Teacher Educators 
Read them and indicate your response by encircling 1 c omplete agreement ,
2- partial agreement (PA) and 3~complete disagreement (D) (any one)

winv'; i37!cz^^

f̂prs>F c:9g'r^^:^3‘aJzatf

s^r^r 3'iJ3aif f&) - 3 ^

A PA D
^ X j 0 X  S3

1 The present number o f pre-service training institutions 
(TCH) are adequate

si)a32<Z>)C32^oatirt  ̂ ^

2 Trained graduates get easily employed
;^ds?^3 Sjdfd S)4;f̂ <L)eddOrt erorfjs^ert 1 2 3

3 Language teachers aie in demand at High School 
Elementary school

4 Mathematics and Science teachers are not adequate ai High 
school / Elementary school

5 Present day trained teachers do not exhibit needed teaching 
competencies in the subjects they teach

ZiCfDdDsj detysd

6 Pre-service training does n(^ have impact on classroom 
teaching

:^d35e3 ^dri^  djsec;j?^afc sJoed '::fDq . I 2 3

7 The teacher preparation institutions need to cater to both 
pre-service and mservice programmes

&^rs iiaoS;Dc5s^oojb /  ^c^2je3 as^rls:
j^oi^dd ^̂ dsiSeS iSjsc^siossrttiJe^:. 1 2 3

:1:

Karnataka Education Sector Study
DSERT and R.V.E.C

Respected Sir/Madam,



8. Inability to procure adequate number o f  practising schools 
lead to in effectiveness in training

iJ rJo rfW {J ej ro

ij0rei;E:iD5r.0

9. Cooperation from practising school is not satisfactory
3 3 2 . 6 , t i r J c r f  d J js d c ix o  AoOo^^da _■

iO Duration o f the training prograninje is not adequate to 
develop teaching skills effectively.

_C -r -r- 6 <

Substantiate your response to each o f the above statements briefly
xL(2ĝ ŝ3rr»

II. Which o f  the following alternative methods o f  transacting curriculum do you 
follow in your institution? Indicate against each the number o f  times per week 
the method is used, state the subjects in which you use and N o.of beneficiaries

sdoirorai)

XjC^O±)^ (Ddxfe ToO

eĵ ?jD<DO CuSiI js to«ŝ xb3 eo~  n  _B _£

;2:



Alternative Methods Subjects No.of So,of time's
beneficiaries used per week

1. Small group discussion

2. Panel discussion

3. Team teaching

4 Project method

5. Seminars

6 Activity based technique

7 Community involved techniques

8 Field trips

9 I aboratory techniques

10 Peer learning

11 f jb rary  based methods

12 U se o f A V materials

13 Quiz

14 Any other

HI Which o f  the following programme of the TCH course ac<^ording to you is 
most essential Mark your priorities by ranking them as 1,2, —— -etc, against 
each o f them

n  O  4  f c  a

0 0

( onducting prayer

Conducting Lecture classes

Preparing teaching materials

Conection o f Lesson plans

:3



Supervision o f  lessons

Organising M usic, drawing competitions for students
y C cSj^?ZoAjDa!̂ L̂

Using a-v aids

Conducting sports
S5t3

Acting as an examiner for practical examination
ifc^oiijDc^sj^cb

Participating in Inservice programme 
? ĵ?d5:iSoxb5̂ )Cb

IV. M ention problems the institution has faced in running the course effectively. 
2jOf525:^?rDOcxtoh ;;)s±)̂  ?So?5

3 /4 ^i  ro “(

:4.



For lED
1 The im portant objectives o f  TED scheme

Karnataka Education Sector Study
DSERT and R.V.E.C

Brief history o f FFO in Karnataka -- specify dale of mtroduction, training 
inputs, number o f  institutions, financial inputs

(Attach in separate sheet)

V Intake o f  your institution for training, method of selecting candidates

4 Total number o f trainees that are trained in your institutions since 1996 and 
job placement estimation o f these

5 Programme Design -  enclose a copy o f the course content/syllabus



6, Which o f the following ahemative methods of transacting curriculum are 
being followed in your institution? Indicate against each the number of 
teachers using this and state the subjects in which they use these methods

Alternative Methods No. o f lecturer's Subjects
I Small group discussion

2. Panel discussion

3. Team teaching

4. Project method

5. Seminars

6 Activity based technique

7. Community involved techniques

8 Field trips

9. Laboratory techniques

10 Peer learning

II Library based methods

12 Use o f  A-V materials

13. Quiz

14 Any other
/■

7. Mention the different programmes undertaken by your institution during the 
following years in order to build teaching competency among trainees.

Name o f  Beneficiaries Follow up
Programme

1996

1997

1998

1999

Mention the Inservice programmes organised by your institution between 
1996-2000 specifying the nature o f  programme, no.of beneficiaries, follow up 
and sponsors o f  the programme.



(a) Kindly give an estimate o f the total expenditure per trainee for completing the 
course (inclusiv e of curricular and co-curricular activities]

9 Financial implication,

Ota!

(b) Kindly give an estimation o f total expenditure per teacliei while conduufing 
workshops for inserMce teachers

Worksliop ___ Expenditure

10 Mention problems the institution has faced in running the course elTectivelv
1

11. Any suggestions \ou would like to list for improving teacher training 
programme for education o f  disabled children

N I E P A  D C

D 1 1 4 1 7


