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PART I 

OPENING ADDRESSES





INAUGURAL ADDRESS
Th e  H on ’ble P an dit  R a v i S h an k er  Sh u k l a  

{Chief Minister, Madhya Pradesh)

Sri President, Ladies and Gentlemen,
I am grateful fox being invited to address this conference, 

for indeed, the cause of education has ever been closest to my 
heart. It is only fitting that Sevagram should be chosen as the 
seat of this conference. For about a quarter of a century, 
Sevagram has stood as a light-house for the whole country 
and before I deliver my address, I consider it my duty to pay 
my homage to the Father of the Nation and the illustrious 
author of the scheme of Basic Education, Virho was the main 
fountain of all light and all inspiration.

The concept of basic education was re-oriented in 1945 by 
Mahatmaji himself. Hard thinking during the period of 
detention led him to the view that the scope of Basic Education 
should be considerably enlarged. “Basic Education must be 
education for life and it should be co-extensive with life itself.” 
According to this conception, Basic Education embraces—

(i) adult education or education of men and women in
all stages of life;

(ii) pre-basic education or the education of children
under seven years;

(iii) basic education or the education of the children
from seven to fourteen years; and

(iv) post-basic education or the education of adolescents
who have completed basic education.

Thus viewed, education has a larger scope and a richer 
content and becomes a most effective instrument for the train
ing of the citizen for a new social order and for developing the 
best in man. I have no *^oubt in my mind that education of 
the type visualised by Nai Talim is the surest guarantee for 
the preservation and development of the rural community on 
which rests not merely the happiness and prosperity of thf 
country but also th^ culture of the people.



We are passing through a grim period of transition during 
which conflicting ideologies are struggling for mastery. What 
is the social order which we are creating? This is the question 
often raised but seldom answered. And unless one has a 
clear picture of the society-to-be, one cannot plan for anything, 
much less for education. The great advantage of Nai Talirn 
is that it provides a clear and hopeful picture of the new order 
which it aims to create. Mahatmaii’s system of education 
was meant to “provide a healthy and moral basis of relation
ship between the city and the village, which would go a long 
way towards eradication of some of the worse evils of the 
present social insecurity and poisoned relations between 
classes. It will check the progressive decay of our villages 
and lay the foundation of a juster order in which there is no 
unnatural division between the haves and have-nots and 
everybody is assured of a living wage and the right to free- 
dbni ahd*thls will be accomplished*withbuf the "horrors o f  a* 
bloody class>-war or a colossal capital expenditure such as 
would be invoked in the mechanisation of a vast continent like 
India. Nor would it entail helpless dependents on foreign- 
imported machinery or technical skill. Lastly, by obviating 
the “ necessity for highly specialised talent, it would place 
the destiny of the masses, as it were, in their own hands.” 
This sums up the social ideology to be achieved by Nai Talim. 
One may disagree with it if one likes but so long as one 
accepts the scheme of the new society visualised by Mahatmaji, 
one cannot deny the inherent soundness of Basic Education.

In my own State, Basic Education has had a chequered 
career. As I have already said, we began with very great 
enthusiasm and our contribution to basic education in the 
initial stages was by no means small. We launched the 
experim.ent in two compact areas each with a nucleus of 
training institutions. The experiment, however, was not 
allowed, its full life and its scope was^rigidly curtailed by these 
then in power. The result was that when the present Govern
ment assumed office, it had to begin again almost from scratch. 
We had. no data and no material. Still certain measures were 
taken, *rraining in basic education was introduce in th$
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Training College at Jabalpur in the ho)pe that trained teachers 
who pass out of the training college will have acquired ade
quate knowledge of the ideology, theory and progress of basic 
education. The universities were requested to reorganise the 
syllabus for the training of teachers so> as ta produce the right 
type of teachers for basic education. It was proposed to man 
the normal schools of the State with teachers who had 
received sound basic educatioix in training college. All 
normal schools in the State were equipped for instruction in 
crafts and in the principles of basic education. Two of the 
training institutions have been specially developed for train
ing teachers for basic education. Government had also taken 
over from the local bodies one Indian middle school in each 
tahsil with a view to developing it int.o a good centre of basic 
education. The object of this was to provide a good model of 
a basic education school for the whole tahsil and to develop 
round-about each school several juniar basic schools. This is 
being done very gradually and the progress will depend on 
the extent to which trained staff becomes available for these 
schools.

I have nothing but admiration for the way in which 
experiments in basic education ha"ve been conducted at 
Sevagram and in such States as Bihar and Bombay. Problems 
of education differ from State to State. For example, the 
report from Bihar pointed out “that Bihar had already over 
20,000 primary schools and over 2,00(S middle schools” , “For 
the universal education of eight years’ duration, the number 
of schools required in Bihar is of the order of only 24 to 25 
thousand. The problem for Bihar is thus not to open more 
schools but to re-locate and re-distribute them, to provide 
them with suitable accommodation and equipment and to 
istrengthen their staff both in numbers and in much higher 
standards of ability and efficiency.” This State (Madhya 
Pradesh), however, stands on a very different footing. On 
the basis of the Report on Post-war Eiducational Development 
of the Central Advisory Board of Education the total annual 
recurring cost of maintaining junior basic schools in this state 
would be Rs. 6,64,57,956. This does not include initial costs 
guch as the construction of school buildings.



The position of the State has altered considerably sinco 
this report was made. Its area has expanded while increase 
in its revenues has not been commensurate with the expanded 
area and at the same time the cost of provisioning has since 
increased with astounding rapidity. In this connection it has 
also to be realised that if provision has to be made for full 
basic education its cost will be almost twice what has been 
indicated above. We have two problems before us. One is 
to raise the standard of education in the Hght of the principles 
of basic education and the second is to provide free universal 
education for all. I have presented to you some idea of the 
cost which the scheme entails. Government in my State has 
ap^inted a committee under the chairmanship of Dr. Tara- 
chand to examine the question of financing education. I trust 
this conference will also give its serious consideration to this 
problem. Faced with these difficulties one is inspired with 
iiope-by“the ideologies erf Nai-Talim according to which jgduca- 
tion does not rely on money: that the cost of Nai Talim is not 
from the education itself. I hope this conference will suggest 
a concrete workable plan according to which it would be 
possible to find the huge sums of money required for basic 
education through basic education. If the conference is able 
to provide a concrete plan it would inspire great hope in the 
workers in the field of basic education.

Basic education lays special emphasis on quality and 
completeness of training. The teachers for basic education 
must be carefully selected and must be provided with sound 
professional training. One just cannot think of basic educa
tion being entrusted to raw and untrained teachers. More
over, the schools for basic education have to be properly 
equipped for the purpose and superior instruction in crafts 
and gardening or agriculture has to be provided. There must 
also be an efficient organisation for provision of craft material 
and disposal of the craft produce. Emphasis on quaUty and 
a high degree of efficiency is undoubtedly necessary because 
“ bad education ” can never be a substitute for “ no educa
tion ” , It has, however, to be realised that the progress of 
basic education is bound to be slow because of its insistence 
on a superior type of teacher and a high standard of instruction,



1 believe it must be a problem engaging the attention of many a 
State to find out some means whereby the superior quality 
required can be preserved and at the same time the progress 
of education can be as rapid as is required by the Constitution 
of India, viz., compulsory universal and free education of all 
children up to the age of 14 within a period of ten years. The 
problem is of special difficulty in my State where the number 
of existing schools is insignificant compared with the require
ments of the State, and the supply of teachers limited. I feel 
deeply concerned over this situation. And I wish this Con
ference will indicate some method by which such rapid pro
gress as is required by the directive principles of the Consti
tution can be achieved by the State without sacrificing the 
high standards of quality and training of teachers insisted 
upon by Nai Talim. Any light which the Conference throws 
on this problem would be most welcome.

The Central Advisory Board of Education has advised 
the State Governments to endeavour to provide within the 
next ten years free and compulsory junior basic education, 
viz., a five-year course of basic education. The main reason 
for limiting the duration of the course is financial. The limi
tation of finance is real and while Nai Talim may be able to 
meet the recurring expenditure on education, the State 
Governments will have to provide all the initial expenditure 
on land, building, equipment, training of teachers and other 
requirements. All this entails no small cost, and the advice 
of the Central Advisory Board to limit the duration of basic 
education in the first instance to a period of five years is 
xmdoubtedly one of caution. It will, however, be appreciated 
that the limitation of the duration of basic education affects 
the fundamental character and structure of the scheme. The 
Hindustani Talimi Sangh has pointed out that the economic 
aspect of basic education can be fully realised only in full 
basic schools of seven or eight grades, as the last three grades 
contribute much more towards the total craft production of 
the school. The Talimi Sangh has advised that the duration 
of basic education should in no case be reduced to less than 
eight years. Thus, if one accepts the advice of the Central 
Advisory Board of Education one has to be prepared to forego



the economic advantage (which is the main advantage of 
basic education), and if one agrees to the principle of eight- 
year basic education programme, the administrative and 
financial impHcations would be difficult. In this connection 
one looks forward with hope to the results of experiments 
which are being conducted at Sevagram, Bihar and elsewhere. 
These experiments have shown in varying degrees the extent 
to which basic education can be self-supporting. The valuable 
report on the work done in Bihar given by Sri Upadhyaya 
at the last conference at Angul claimed that basic schools of 
eight grades could become self-supporting to the extent of 
67 per cent of the total running cost on staff and estabhshment. 
Bombay report revealed that generally speaking “ the income 
from the craft amounted to twice the recurring expenditure 
on craft ” . I am glad that the Central Advisory Board of 

. Education, has ^dyisgd .thg QoYernrnent of India to appomt a 
committee of experts to study the experiments in Bihar and 
elsewhere and to report on the economics of basic education. 
The report of experts will imdoubtedly be of help to all, parti
cularly to those whose minds are not still free of doubt. The 
problem for administrations is to implement the scheme on a 
very vast scale and to entrust its operation to a large personnel 
which will not have the benefit of the direct advice of experts 
which is possible in compact areas.

The University Commission has made a profound contri
bution in its chapter on “ Rural Universities It will be 
agreed on all hands that for the preservation and development 
of rural societies and of Indian culture, some form of rural 
universities will be essential. Rural universities will be 
engaged essentially with the actual hfe and problems of the 
rural community and life in these universities will be simple 
and practical. The development of rural universities will 
have far-reaching consequences in the ordering of social and 
economic life in the country. Much pioneering work, 
however, wiU require to be done in this field and its planning 
will require most careful consideration. I am glad that the 
Hindustani Talimi Sangh is considering the establishment of 
a rural university at Sevagram and if this happens, the whole
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of the country will watch the developments with great expec
tation.

I have placed before you some of the difficulties which 
administrations have to face in the field of basic education. 
These difficulties are by no means insurmountable, but they 
merit patient and serious consideration. I hope that the 
issues raised by me will receive the sympathetic consideration 
of the Conference and I shall be eagerly looking forward to the 
solution which distinguished educationists assembled here will 
suggest.

I wish your deliberations every success.



PRESIDENTIAL ADDRESS
The  H on'ble A charya B adrinath V arma  

{Education Minister, Bihar)

(The President began his speech by paying tribute to the 
memory of the four great men commemorated in the Cotido- 
lence Resolution of the Conference. The following is a sum
mary of the rest of his address.)

As the leaders of the previous generation pass away we 
become conscious that a new generation must come forward 
to take up the tasks to which they have called us and in, 
which they have showed us the way. And as personalities 
come and go, so also the conditions of the work change from 
year to year, and demand new methods, new tactics and new 
ent-erprise. - In Nat Talim -especially -new -enterprise,- experi
ment and discovery are the very life-blood of the work. 
Eveiy year should mark a new step forward. We cannot 
stand still; stagnation means death to education, for true edu
cation is a life-process, a Hving, moving thing.

We have come here to Sevagram and we expect that a 
lead should be given here for the next forward step. Here in 
Bapuji’s home, in the birth-place of Nai Talim, we can seek his 
blessings; we can strive to think and plan the next step so 
that it will be in harmony with the essential spirit of Nai 
Talim, and lead in the direction in which he would wish to 
see it develop.

I should Uke now to indicate some aspects of our work 
which in my opinion deserve our special attention in this 
conference.

First, there is much to be done yet to fulfil the ideal that 
Gandhiji placed before us, of making education co-extensive 
with life itself, and causing the spirit of intellectual inquiry 
and experiment to permeate every stage of living from 
babyhood to old age and death. At present there is only too 
often one atmosphere in the school, and a quite different 
mental and spiritual climate in the homes of the children and 
in the village community. The Nai Talim worker cannot rest



n

content with transforming the school atmosphere only into 
one of happy creative co-operative work in a clean and orderly 
environment. He must plan, step, by step, to touch and 
change the home life and the community life also. The 
children should not be exposed to the ideas of the new social 
order for six hours in the day and left to Hve entirely in the old 
social order for the remaining eighteen hours. There must 
be built up a harmony and continuity of atmosphere and spirit 
between school, home and community so that all of them work 
together in the same direction and create no tension in the 
child’s life between opposing forces. Adult and social educa
tion in its highest and widest sense must go forward side by 
side with the education of school-age children in the pre- 
basic, basic and post-basic schools, and these various aspects 
of education through life must be tackled by a group of 
workers who regard themselves as one team carrying out 
one agreed and unified programme.

Unfortunately, this task difficult enough in itself, has 
been rendered even more difficult by a number of special 
hindrances. One of these is the continued existence of schools 
of the old type, with their fundamentally different methods 
and ideology. These have necessarily to be converted to the 
new type if a State system is to be built up. But any attempt 
to do so inevitably leads to tension and disharmony, and the 
situation is exploited by vested interests which profit by the 
continuation of the old system and which exploit the general 
apathy of the parents and guardians and their natural reserve 
in the face of new and to them strange and untried methods. 
The result has been a widespread propaganda against Nai 
Talim in which all those who fish in troubled waters are also 
joining in many places.

Another hindrance has its roots in our own shortcomings. 
Educated Indians from whom, in view of their intelligence 
and patriotism, and of the position they occupy in life, we 
might hope to have strong and influential support for a new 
system which has such sound educational and national value, 
are apprehensive that the craft-centred Basic Education may 
not achieve that cultural standard which they have allowed 
themselves to think the existing system helps one to attain.



Hiey have to be convinced that the cultural standard attainable 
through Nai Talim is in no way inferior—indeed is superior— 
to what is attained now. This however throws a great res
ponsibility on Nai Talim workers and they have to take up 
the challenge. The cultural ideals of Basic Education as set 
forth in our plans and syllabuses, are excellent. We have to 
concentrate on achieving a better standard in our daily school 
work.

■niis leads us right into the central difficulty of the whole 
situation. We are town-minded, not village-minded. Even 
those who live in the villages have their eyes turned towards 
the town. The village school has nothing of the village in it. 
Parents send their children to it to be so educated that they 
may secure some job in the town. The education given in 
these schools has no relation to the realities and problems of 
village Hfe, though it is on this village life that our whole 
society—^thepopulation of the towns*as*mtich as the population* 
of the villages—depends for the supply of its primary needs. 
In this atmosphere it is inevitable that the teacher who goes 
and lives in a village tends to carry with him an urban menta
lity. He can do nothing to check the outflowing of population 
from the village to the town; on the contrary his whofle life 
and attitude tend to increase it. Yet, unless the movement 
can be reversed our society is heading for disaster. Today 
the ordinary necessities of life, food and clothing, can be 
obtained only in their crudest form and in entirely inadequate 
quantity. Starvation and nakedness are rampant. Things 
have gone so far that even labour is difficult to obtain when 
it is most needed. A  few years more of the existing system 
of education and the existing mentaHty, and our social fabric 
will have completely collapsed.

The task of Nai Talim is to recall the attention of the whole 
nation to the central and vital importance of a healthy and 
prosperous village hfe, which means the integration of educa
tion with the life and problems of the rural areas. It is of funda
mental importance to our national well-being; it is a matter of 
life and death. We must revolutionise our mental outlook and 
habits of thought, we must become village-minded throu^ 
and through, so that the teacher in the village, and the village
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school itself, become centres of stability and strength, not 
factors, as too often they are at present, in its disintegration 
and ruin.

In this connection the conception of Rural Universities 
can be seen to be of great potential significance. The most 
important and original chapter of the report of the Radha- 
krishnan Universities Commission, which was before us at 
our meeting in Angul last year> was devoted to this subject, 
and during the past twelve months it has been widely dis
cussed. Personally, I feel that the report is a compromise 
between the advocates of the existing systerti and those of the 
new. It is, however, easy to understand that the development 
of Nai Talim in its more advanced stages calls for institutions 
which shall be linked to the vital needs of rural life, on which 
the very existence of the nation depends. If the nation is to 
develop as a self-rehant and self-sufficient community, then 
the centres of higher knowledge and research have to be so 
developed that the best and keenest intellect in the country is 
harnessed for the study and solution of rural problems from a 
national point of view. This Conference has allotted time on its 
programme for the discussion of these vital questions. I there
fore shall not go into them now, except to mention one 
important point on which we need to make up our minds. 
The Commission felt that the present universities are too 
rooted in the city tradition to be re-orientated in the thorough
going manner that is needed, and they recommend that 
entirely new imiversity centres should be developed which 
should be nurtured from the beginning in village culture and 
standards. These considerations are certainly weighty, but 
we must not be blind to the dangers to be faced. It is possible, 
and even likely, that in the initial stages the rural univer
sities, however well staffed, will lack the prestige of the older 
universities and will not attract the best type of student. The 
impression may grow that we are offering a second-rate 
alternative to those who have not the money or the brains to 
win admission to the city imiversity. For these reasoins; we 
may be well advised, in my opinion, to consider the possibility 
of re-orientating at least some existing universities towards 
rural needs, in addition to developing new ones where condi-
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tions are favourable. There must be no distinction between 
rural and urban universities. The courses may be re-orga-. 
nised, the method of teaching may be changed; the training 
may be related to the needs of social and na:tional life, and 
for this purpose some of the institutions may be located in 
suitable rural areas. But we should not divide universities 
into two kinds, rural and urban, I place this suggestion 
before the Conference for its consideration.

Turning to the present actual work of our basic school, I 
must draw your attention to an issue of very great importance 
which can be no longer avoided. If all that we claim for Nai 
Talim is true, the children who have passed through basic 
schools should be not merely the equals of the products of the 
conventional schools, they should be superior to them in every 
important respect. The standard of attainment actually 
reached in our schools will in the end convince the public of 

.the validity or otherwise of our .claim. -The quahty ^d-worth 
of our boys must show itself and prove itself by their achieve
ments in action, in practical life, in the common field or 
ordinary adult occupations, and by comparison with the pro
ducts of other methods of education who take up similar jobs. 
Are we ready to undergo this test?

It has, however, to be realised that unless Basic Education 
is gradually extended to the high school and ultimately to the 
university stage, it will not succeed in drawing children to its 
schools. Parents usually send their children to school, and 
will continue to do so for a long time to come, to qualify 
them for some good job in one or other of the services. 
Therefore, unless they know that their children can go on 
from a basic school to an institution of higher education— 
general, professional or technical—they wiU cease to send 
them to basic schools. The time has come when we must 
either expand upwards or dissolve.

We shall not be able to give a satisfactory proof of the 
value of Basic Education so long as we are content with a 
mere five year period of schooBng. As has been shown by 
clear and concrete evidence at previous conferences, the full 
productive and economic value of the scheme can only be 
realised if it is implemented over the full eight years for which
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it is designed. Self-sufficiency can be achieved only if the 
work is properly organised throughout the whole course. A 
truncated, five-grade school must be an unremunerative school 
and what is true of the economic aspect is true also of other 
aspects of the school’s work and life. Results in income or 
in other fields cannot be expected unless the work is built up 
patiently over the complete period of years.

I am not putting all these questions and difficulties before 
you in order to discourage you, but in order that we may see 
our situation clearly, face the obstacles frankly and return to 
our work with renewed determination, zeal and vigour. 
There is great encouragement in some features of the work. 
Ordinary people who have watched Basic Education in action 
have been filled with great enthusiasm for it. In Bihar, such 
people have offered the Government altogether 6,000 acres of 
land for the use of basic schools. In many places, the atten
dance of the children in Basic Schools is much more regular 
than in the ordinary schools. There is thus a solid foundation 
of good-will on which we can build an enlightened and con
vinced public opinion. This will come as part and parcel of 
that adult or social education which, as I said at the begin
ning, must be an integral part of the Nai Talim programme.

I reiterate, we are out to create a new outlook on life, 
a new order of society, not merely a new method of schooling. 
I believe that Nai Talim can do it, that it can turn out creative 
producers who can add to the wealth and prosperity of the 
community to which they belong. When we can demonstrate 
that, clearly and irrefutably, our battle will be won, for pubhc 
opinion will be solidly and enthusiastic behind us.
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MESSAGES TO THE CONFERENCE
1. From Dr. Rajendra Prasad

I was pleased to learn that a Conference on Basic Educa
tion is to be held at Sevagram. Basic Education holds a very 
high place in the constructive programme of Mahatma Gandhi; 
Mahatmaji hoped for much from it, for he wished to include 
in it all other aspects of the programme, and to make it a 
great instrument for the shaping of the future order of society.

It is a matter of regret that this subject has not been given 
the attention it ought to receive. The value of Basic Educa
tion has been proved by the work that has been done on a 
small scale at Sevagram and on a somewhat larger scale in 
Bihar, and the time has now come when it should be possible 

-to-extendit over a wider-field,- No-bounds-can he -set to ite 
expansion other than the bounds of the nation itself.

Nevertheless, there are difficulties and obstacles in the 
way of this expansion, of which the chief is the deeirth of 
suitable teachers who can understand the principles of Nai 
Talim and give them practical shape. In Bihar its development 
is exactly proportioned to the measure in which this difficulty 
has been overcome.

The time has now come to apply tiie principles of Nai 
Talim to all education up to the highest stage. I understand 
that your Conference intends to give thought to this matter. In 
my opinion you have already completed the most difficult 
stage of your work. I feel sure that it will be very easy in 
scientific subjects to build on the foundations of your experi
ence and on the basis of what you have already done, for even 
under the system in use to-day, much experimental work is 
done. In academic subjects, most probably, more use will 
have to be made of books, though even in such subjects there 
are things that cannot be learned from books alone. There 
is much scope for the experimental method, for example, in 
economics and psychology. I hope that your conference may 
be able to prepare a syllabus which will be of benefit to the 
country.
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The University Commission made many references to the 
Danish Folk High Schools and I also have heard much praise 
of that system. I have heard too that the masses of the people 
are well educated in comparison with those of other countries 
and that in society as a whole there are no great differences 
in wealth between class and class. It is possible that you will 
get some help from the study of this system, for so far as I 
understand it, its fundamental principles are similar to those 
of Nai Talim. I have, however, made no study of the subject 
and so cannot give a definite opinion.

I hope the Conference will be fruitful and that those who 
are engaged in the work will derive inspiration from it.

It is a happy circumstance that Sri Badrinath Varma is 
to be the Chairman of the Conference. From the beginning 
his whole heart has been in this work, and he has played an 
active part in its development. Under his guidance the suc
cess of the Conference is assured.

2. From Pandit Jaw aharlal N ehru

Srimati Asha Devi has asked me for a message for the 
Seventh All-India Basic Education Conference. The Con
ference will, of course, have my good wishes, but she asks for 
something more than that. I would hesitate to say much on 
a subject in which I am not an expert. But obviously each 
one of us is intensely interested in education and in* basic 
education especially.

The general principle of basic education was accepted 
long ago by the Congress, and a number of Provincial Gov
ernments tried to apply it in various ways. These Provincial 
Governments were criticised, for deviating from the original 
idea. I am unable to say how far these deviations have been 
justified. But on general principles, it seems to me that in any 
such experiment it is desirable to have a variety. There is 
always the danger of too much orthodoxy killing the spirit
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underlying a certain policy and of preventing the development 
of an inquisitive and experimental mind. We can think in 
terms of an experiment strictly controlled by certain precise 
rules. That is good, as then we can see what result it yields. 
On the other hand, such an experiment necessarily is likely 
to be limited, like a pilot plan. If it succeeds, well and good, 
and it can be extended. The educational process takes some 
time to achieve results, and if we confine ourselves to one 
experiment only, then we cannot take full advantage of a 
number of approaches. Therefore it seems to me that we 
should not object to the application of various approaches to 
the same problem.

Then again Governments have to deal with a variety of 
circumstances. They do not consist of a small body of persons 
devoted to a certain cause. They have to adapt themselves 

-to,these circumstances and they may not Jae. judged Jrom. the 
point of view, let us say, of an “Ashram”.

Education necessarily implies an objective to be 
aimed at. That objective will be a personal and an individual 
one, as well as a social one. The social objective means some 
kind of a picture of society, which we wish to develop. In the 
present circumstances of India, or the world, few persons can 
lay down precisely this social objective, although the broad 
lines of it might be indicated. For many months, our Plan
ning Commission has been grappling with problems allied to 
social objectives. It has not been an easy matter and it will 
take them some months more even to produce a limited plan. 
It is e»sy to lay down certain objectives in an academic way. 
It is much more difficult to translate them into practice having 
regard to the various forces at work and the material available.

For all these reasons, it seems to me that the approach 
to education should not be too rigid, and should allow free 
jday for experiment and the development of the individual 
and of the society we aim at.
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3. From H on 'ble Sri B. G. K heR
Prime Minister of Bombay

As the time goes on, my faith in Nai Talim is strengthened. 
I believe that it is the most suitable form of education for 
India. It will make our future generations efficient and happy 
citizens of a co-operative commonwealth. As far as I can see 
it is the only system which can overcome the almost insur
mountable financial difficulties in the way of mass education. 
I beheve medical opinion will advise that manual operations— 
doing of things—develop the intelligence of a child, but I am 
not qualified to assert this. In Sevagram Zakir Saheb and 
the Aryanayakams have carried out what I believe is a suc
cessful experiment in Nai Talim. It can provide valuable 
guidance in correlation and training of teachers for basic edu
cation. Our difficulty now is how to adopt this pattern and 
how to convert all our schools into basic schools. I think it 
is necessary that the self-supporting aspect of Nai Talim should 
now be made the subject of our research and should be kept 
predominantly in view in working out all schemes.

Another task is the development of Post-basic education 
and adult education. I am aware that there are many diffi
culties in the way, but the greatest is the lack of faith on the 
part of those who are entrusted with the actual execution of 
our educational plan and the carrying out of our policy. What 
an opposition is being organised to the deletion of English 
from the V, VI and VII years of primary education! That is 
typical of the lack of faith, and the mental resistance. All we 
can do is to strive earnestly to achieve what we feel is good for 
the masses of our country.

4. From H on b̂le Sri Jairamdas D aulatram

Governor of Assam

Basic Education is like an uncut diamond whose true 
value those unfamiliar with it do not yet know. It sometimes 
makes one feel s^d that what was perhaps the greatest gift of



Gandhi] i to the Indian Nation is not being received, used and 
profited by. His gospel of non-violence for individual and 
social Hfe is itself embedded in the system of Nai Talim. All 
nations, which have to unleash mass energy for a radical 
change in their social and economic condition, have had to 
retrain their children on lines suited to that purpose. We 
cannot continue to educate the children and youth of our 
nation on lines fixed by two centuries of serfdom and foreign 
rule, and yet hope to blossom out as a virile, self-reliant, fear
less people, capable of reconstructing our social and economic 
life to fit in with the high moral ideal of a progressive 
humanity.

6̂

5. From D r. Zakir Hussain
. . . . .  Vjc^-CJiatic^llor, Aligarh JJriivqrsity  ̂ . . . .

I am sure workers in the field of Basic Education will 
rise to the great opportunity and the greater responsibihties 
which he in the great but difficult task of the building up of 
a new people. I am sure they will not fail.

6. From H on’ble Sri K . M adhava M enon

Minister for Education, Madras

I look back on the last Sammelan held at Angul as very 
significant in the growth and development of Basic Education. 
Progress has since been steady and encouraging. I am con
vinced more than ever that it is only through this system of 
education that India will forge ahead as a nation. I wish 
the Basic Education Conference at Sevagram all success and 
hope that the dehberations will result in clearing away the 
obstacles, if any, and infuse new enthusiasm in the sphere of 
education.
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7. From H o n ’ ble Sri M. S, A ney

Governor of Bihar

I have no doubt the deliberations at the Conference will 
be of great help to educationists in clarifying a number of 
points in regard to rural universities and their relations with 
the present universities, which are at present somewhat 
obscure.

8. From H o n ’ble Nrip J. R an a

Minister for Education, Nepal

On the occasion of the Seventh All India Basic Education 
Conference I send my hearty felicitations and wish it all suc
cess. Basic Education to my mind is absolutely necessary if 
we want our people to be self-reliant and progressive.



Speech delivered hy 
POOJYA V iN O B A JI B h AVE

I hope I shall not take much time, but still I shall try to 
put before you the many thoughts I have in my mind.

Just now our sisters sang a song reminding us of God. 
Tulsidas said: “I am poor, you are the bestower, understand
ing this I shall acquire wisdom from you and then only will 
my work be done.” When I think over the problems of my 
country, my state becomes like that of Tulsidas, reference to 
which occurred in the bhajan. Our difficulties can only be 
tided over when we seek His protection, when we try to find 
light from Him. That is how, at the beginning of my talk, I 
remember the All Merciful and pray that He may give me 
that speech which may go straight to your hearts.

My t^k* here is a' v^ry* sifiaH (Jnd*, thaf of opening yonr 
Exhibition. After my talk is over, you will all go to see that 
Exhibition, and there you will see with interest the things 
which the children and teachers have made. Thus have I said 
what I wanted on the opening of the Exhibition which was 
given to me.

But today, the thoughts in my mind are not connected 
with that Exhibition. I want to say to you something about 
the philosophy of Nai Talim. It is now thirteen to fourteen years 
since a great idea struck our country. It is not so new, in the 
way that no true experience is new, for it is eternal. The origins 
lie in the past, but when some aspect of that truth comes in 
our age, then we feel that we have got a new idea. For us it 
is new. The novelty is that we have thought of it. That thought 
has been clothed for thirteen to fourteen years, and during this 
period it has been tested; devotion to it has increased, and 
it is standing like a call before the country. It is calling to 
the country: “I have come for you; welcome me; you will
find thought from my touch.” Thus does it speak. Many 
experiments have been going on for years and they will con
tinue; and I have to say something about this also. This great 
thought is at such a stage today that its essence, its truth, its



permanence are free from any doubt. Therefore, whoever 
first thought of it, intended it to be so.

But I am surprised and pained that, though three years 
have passed till now after independence, yet we have not been 
able to act on it. I gave you as an example that the flag of the 
old regime would not be tolerated for one day. What applies 
to the flag applies also to education. If the education which 
was introduced was for keeping the people slaves, and it con
tinues so even after independence, then what greater proof is 
there of our ignorance? If now we feel, which is possible, 
that this new idea is in the experimental stage, that it is still 
ripening, that the time for eating this fruit has not yet come, 
that when it is fully ripe then will we eat it; if this is the 
feeling, then I say it is right, I am prepared to wait. But 
should you continue, meanwhile, to eat bricks and stones 
because the bread is not cooked? If that thing is being cook
ed, what are you eating now which is cooked? It is some
thing which you should throw away and, having thrown it 
away quickly, ask what the new thing, the new education, is 
because we are unable to imagine it. It will take some time 
to think over and we will pause. During that period we will 
stop education and our children and all of us will work because 
it is necessary to raise grain and to increase production. Then 
what harm can have come about? But that feeling which 
rises in us over our flag does not rise in us about education. 
This I consider foolish. The thoughts which trouble me night 
and day I am placing humbly before you.

Nov/, to this education we have given the name of Basic 
Education. Yet, we have not been able to understand the 
meaning of ‘basic’. By ‘basic’ we only understand that child
ren receive education from the beginning. This is not its fuU 
meaning. Its meaning is that, whatever education is given 
in the country from beginning to end, whether it is called 
primary lower education, middle secondary education, or 
higher education, the whole of it should stand on this basis. 
It is not intended that this education is only for the villages 
while something different is given in the towns. It is not 
intended that this education be given for the first four years,
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after which something else b*e given which has no connection 
with it. It is not to be tri«d out on refugees, while something 
else is given to the rest of: the country. The meaning of this 
basic education is that whatever is basic in our country will 
henceforth be the basis fojr education, and if it is acceptable, 
then only will this educati«on be Basic Education. I have also 
heard some people saying that they had been asked of those 
engaged in this work wK^t iliiey liad planned for the towns. 
The answer given was “Friend, this education is not for 
the towns, it is for the villlages.” I say that there can be no 
greater mistake than this: thiis education is for all. It makes 
no distinction between to wn and village. If we allow such 
an atmosphere to reign in the towns today, then there can be 
no peace in India. People should serve the villages on whose 
support they stand and they should educate their children in 
this idea. The villages must not be given an education of 
service to the country wliile the children of the towhs ar'e 
given that of looting the cQuntry. Such a thing cannot happen 
in this country because iit has awakened and an awakened 
country can never tolerate this kind of distinction. Hence 
this interpretation of the Basic Education should not be 
forgotten. I have said these few words by way of introduction.

Now, I want to tell you in advance of the dangers that may 
arise. I have said that this was its philosophy. We are 
making some experiments here. You will find some of its 
results in the Exhibition. People from all over India have 
come here to be instructed in it. You have just seen that we 
have had a glance at all the provinces: people from everywhere 
have come here and they will go away taking something from 
this place. I see some dangers in this also. Then again, that 
which will be done by the Government will also have its 
dangers. I must say here that, whatever you will learn or see 
here will be only a kind of guidance, a compass, and you should 
think of it in that way. If you do not take it so, then on one 
side there will be the Government’s way and, on the other 
side there will be that of the Talimi Sangh, and between these 
two ways our whole education will be missed. I am very 
afraid of these doctrines, esspecially when it concerns educa



tion. A doctrine, a ritual is such that it destroys everything. 
Whatever experience we have gained in Basic Education, and 
what you will have seen of it here through the Talimi Sangh, 
is only a model before you. You will think over it, you will 
keep your mind independent, and everywhere you will experi
ment independently. That is what I want.

A  friend came to me to see the work here. He said he 
wanted to see the places where the experiments in Nai Talim 
were being done. Then I said: “Brother, go to Sevagram
and there see what is going on in the Talimi Sangh. Then go 
to Mahilashram. See there whatever is going on. Then go 
to Gopuri, and see something there. Then go to Maganwadi.” 
Just as I said, so he went to all these places, and then came 
back to me. He said: “ In each of the places I saw something
different. What I found in Sevagram I did not find in Mahila
shram. There is something different there. And then in 
Gopuri there is again, something different going on. Then 
there are factories and factories where there is only work. 
And in the Mahilashram education is given and the girls cook, 
and also clean the latrines, and make clothes. Still, whatever 
form of Nai Talim I foimd in Sevagram was not to be found 
elsewhere; it was different.” Then I said to him: “All these
are Nai Talim, and all these are experiments in Nai Talim.”

The form of Nai Talim should not be the same in all places, 
but it may have several forms. I am afraid of one thing: that 
today people take this Nai Talim as a sort of system; a system 
of education, a technique of it, an efficacious charm, so they 
think, after seeing it. Then in all their minds comes the 
thought that, just as formerly there were systems of education, 
this is a new system of education. I say that this is not a 
system, this is an idea. It is like the creative thought, the 
tremendously fertile thought which India received in ancient 
times, from which single creative thought emerged the advaita 
philosophy (monism), the dwaita (dualism) philosophy, as 
also the (conditioned monism) vishishtadvaita, and the 
sudhadvaita (pure monism). In this way several philosophies 
evolved out of one brahma vicchar (creative thought). Just 
so is this one idea of education; it is not just a system of 
teaching or any doctrine of teaching,
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I was once discussing with a friend. I was telling him 
that in western teaching they do not attach any importance 
to getting lines by heart. But this is wrong because the child
ren should know by heart a large number of good selected 
slokas (verses). I gave him the example of myself and how 
much I benefited by it, and how in life on several occasions 
I found support from this practice. In our society,whatever 
high thought'experiences there may iS. we know them by 
heart, how much we may benefit from them. That is how 
there is a difference between western teachers and ours in 
this experience. They look on it as a method, and after cutting 
it into pieces, they divide the world and set it out in sections; 
but we look on the world as one whole, and recognize its 
indivisibihty. This is the difference between the system here 
4nd the system there. Therefore we people come to know by 
heart the best thoughts of literature, and those who do not do 
so none the less attach a high place to the intellect,- The place of - 
intellect is recognized unanimously, but we cannot abandon 
feelings or ideas. The heart is also a thing for whose nourish
ment it is necessary to know by heart good thoughts. Then at 
once my friend said this was right, and it was attractive but 
how could this method be applied ;o craft. I said to him that in 
answer I would ask a question. “Your children must sleep at 
night and so have I to sleep, and the teacher also. Then, what 
relation has sleeping with craft, that is what I would like to 
know’  ̂Then he said that the relation was that after sleep fresh 
energy comes and that for craft-work energy is necessary. 
The relation is thus established. I said: “That is right, and 
likewise look at this. In man there is a soul (atman); out 
of the strength of that soul the body becomes strong. Strength 
does not lie in the body; the body which is different from the 
soul is not called a body in this world, but it is called a corpse, 
and it is related to the burning ghat, whereas the body which 
has a soul, possesses the power of action. Therefore, for the 
manifestation of the soul, for its satisfaction, it is necessary to 
know by heart the best things that come from study. That 
is why I lay stress on memorisation,” I gave this example, and 
I gave it because so many people are making a formula out of 
jt, and if they apply this thing to that formula, then it will
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become lifeless. Hence nothing will remain of people’s work, 
the knowledge pertaining to each action, how they can be 
related; that is the quest these unfortunates will be in. So 
we have to be delivered from this phght. This is a philosophy 
of hfe, which we must have and work on. This special point 
had to be made, and I have made it to start with.

Now I want to make another remark. You all know the 
condition of our country; yet, what does our song say? 
“ Sujalam, siphalam, malayajasithalam, sasyasyamalam, mata- 
ram.”—With plentiful water, abundant fruits, cool mountain- 
born breeze. Mother, Giver of plenty. Such is the condition 
of our bountiful motherland that its representatives, its highest 
leaders are at present engaged in the task of finding from 
where the charity of food can be found for our people. They 
are engaged in such arrangements. What a peculiar state is 
this of our country, that we do not have in our country any 
basic things but beg outside for arrangements to be made. 
Where the condition is like this, what is the responsibility of 
our teachers, of our students, and of all of us? We must 
think of this. When I think of it I am amazed that in 
the year God has given us three hundred and sixty-five 
days, but we with difficulty manage to work for two hundred 
days. What a continuity of holidays there is! Now the story of 
our Madhya Pradesh is most interesting; the Government is 
asking the University to do a bit of work. To the professors it 
said that, by their mercy, since there is need for more work 
right through the country, then there should also be more 
work in the colleges. Therefore, please teach for twenty-four 
hours in the week. The professors say that they cannot teach 
for more than twenty hours. The quarrel is between twenty 
and twenty-four. And we must also note here that the twelve 
months have become nine months. Three months are conti
nually vacation, so in these three months there is not even a 
minute’s question of work. And of the remaining nine 
months, in each week twenty-four hours are asked for, and 
from the professors’ side they talk of twenty hours. Perhaps 
such talks go on in our markets; and so talking it over, a 
compromise may be reached for twenty-two hours. I do not 
know what will happen, but how sad it is! In front of omr
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paradise (paradham) a memorial to Gandhiji is going on, a 
building is being constructed, and in the construction of it 

.labour has been engaged. These labourers get thirteen annas 
per day. Eight hours’ very arduous labour like breaking up the 
ground. I shall not prolong the theme; you can imagine it. The 
labour is thirteen annas. Now, if that labourer is absent for one 
day, then he gets nothing. In the year, to work for three 
hundred and sixty-five days, daily to work for eight hours, and 
to receive thirteen annas; this is the state of our country. These 
thirteen annas are for the men, my friends; for the women it 
is six or seven annas. I do not remember exactly, but it is very 
little. This difference between men and women, have we made 
in India. For if the difference between them will also decrease, 
then religion wiU decrease; all liberties will diminish. All 
this nightmare is after us, because we must maintain our affec
tion and the women we must keep them in our hands— t̂his 
is called.m^iiitayiiQg jafl£gctioo—itherefore Iheir .wages must^ 
be less. If you want their work to increase, if you want them 
to be more efficient, if you want more joy and beauty to be 
seen in their work, we must give them low wages. From 
this idea are their wages made less. Now this is on one side, 
and on the other side our givers of instruction, the high college 
professors will not work for more than twenty hours in the 
week, they will have three months’ holiday, and I will say 
nothing of their salaries. Now we see what the state is. 
How can this be tolerated? I can understand that the pro
fessors can say that they cannot teach for more than two or 
three hours a day. I have also done much teaching, and I 
have got experience of it. He who will teach really with 
interest, putting heart and soul into it, cannot teach for more 
than two or three hours a day, and the student cannot learn 
for longer than this either. Then I would say: “Brother, that 
is all right. You teach for three hours and work in the fields 
for three hours, and take your salary.” Why is it that a man 
having done mental work for three hours it is deemed that 
he has fully served his country? Is there any reply to this?
I have no reply. I deem that work is needed in teaching, but 
what is our experience? I have seen some sastris (teachers) 
who have been teaching their boys the books of law and
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grammer (nyaya and vyakarana) for six or seven hours, and 
they have no other leave than Monday or Saturday. To 
teach six hours daily and for what salary? Whatever they 
get in bread or alms is at noon-time, and that is all. We 
started from this kind of work, and here we see now that our 
learning is placed in the market place. We ask a price for 
it, and work as little as possible, and we do not even feel 
grief over this-. I hav§ said all this with great sorrow. If 
in this there has been some insult to them, then may they for
give me, because with them hes my entire sympathy, and I 
wish that their work of teaching should not exceed twenty 
hours, but along with this I very much wish that they be 
given some manual labour. A lot of ground should be attached 
to each school. They should work in this plot, and they 
should receive their salary for both this work and teaching. 
I will make this suggestion and I will also see that from among 
those professors—a few of which there are sure to be—some 
are willing and ready for this. This is one thing I had to say.

And here the state of India is such that by the grace of 
God it rains good men. Now, in the name of these good 
men, we are begging for hohdays. Today is the birthday of 
Gandhiji, therefore we will not work. Now, in Bombay a 
quarrel has arisen; they observe a number of holidays there, 
and perhaps among them there is also a holiday for the birth
day of Gandhiji. Yet, there is no holiday for Tilakji Maharaj 
and probably none for Sivaji either; and the people of 
Maharashtra are grieved because, if it is a duty to knock off 
work in the name of good men, then one must surely knock 
off for Tilak Maharaj. This is a very curious thing. If 
Sivaji were to know that in his name and to his honour 
the people were asking for a holiday, what would he feel?

So we should stop all this and should recognize the orders 
of God. What is His bidding? He speaks in an imper
ceptible manner, but even though it is imperceptible, He 
speaks more plainly than words. What does He say? He 
has given us hunger. If we are hungry every day then what 
is the reason why we should not work every day, and yet we 
find out some excuse for not working? As for myself, I 
cannot find any answer to this. A friend wrote to me saying:
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“I agree with your argiument; that the working days 
should be increased, this also I accept. But you are always 
saying that we should work for three hundred and sixty-five 
days. What pleasure is thiere in this? Should we not be 
allowed a few days for sickness?” Then I said: “Brother, 
if you like to be sick, then that is your pleasure, but if you 
work well for three hunidrted and sixty-five days, you will 
not fall ill and you will n<3t le§€ tfflything thereby either.” 
So that is why I say that you should surely do some work 
every day and increase the sense of work in the atmosphere 
of the schools and in the children. You will surely not say 
that you will not tell the truth all the three hundred and 
sixty-five days; that there should be some days of holiday 
from it. You will say that it is such an everlasting ever- 
pervading thing that we cannot abandon it. So, just as we 
cannot leave truthfulness, so we cannot leave work. When 
we understand this, our whole outlook will be for work. - We 
should see to this.

Sometimes it also happens that in a school, work is kept 
up but side by side there is some recreation also. I do not 
grudge this, it is right. There should be some recreation as 
well. There are dramas, there are dances, and music is made. 
These three I accept. But we should bear in mind that the 
people of our country are hungry. We should never forget 
this, and remembering it you may dance if you Uke; if you 
want to sing, do so, and if you like to play an instrument, do 
so. Keep this before your mind’s eye that a corpse has 
fallen in front of you, a hungry person is dying, a hungry 
person is preparing for death, and one is dead. Keep all these 
pictures before you. These days painting is much favoured, 
and many kinds of pictures are placed before you. TTien, I 
shall recommend that, similarly, a picture be exposed of a 
hungry man preparing for death, and of another hungry man 
who is dead. At present in our country what discussions 
are going on? Listen: it is a strange discussion. Some say 
that, in Bihar, ten to fifteen have died of hunger; others say 
no, they did not die of hunger, but that before dying, they 
were aihng. The starving can also catch some disease before 
dying, and it carmot be proved that they died of hunger.
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That is the state. We are working in these conditions. Keep 
this in your mind and whatever work is done in school, keep 
this picture before it. Having done this, we should work. 
Then we can know correctly the philosophy of Indian teaching. 
In our schools they say that we do cultural work. That is 
true. I appreciate that, I value it. There is a place for that 
also in man’s life. But we should not be so enthusiastic about 
it that our main object in teaching should vanish, and that 
we forget our main problems.

There is one more thing I wish to say. Forty years ago, 
there was behind each man an average of one acre of land. 
Now it has been calculated that whatever crop is sown in the 
whole of India, the average for each man is seven divided 
by ten. In spite of the big campaign for Grow More Food 
that is going on, this average has come about. A  reason for 
this is given that the population of India is increasing. That 
is also a serious matter, and should be thought over. But 
I will tell you that for me there is not so much fear that the 
people increase as that feeble people increase. If the people 
are strong, industrious and efficient, then whatever increase 
in their number, the earth will be ready to bear the weight. 
This is my behef. But the population that is increasing is 
weak, dull; and why is it dull? Because no thought is given 
to any spirit of self-control and restraint as there should be. 
Whatever literature is being written, whatever cinemas and 
so on are going on, the entire atmosphere is tending to make 
India become emasculated. In such an atmosphere, the 
responsibility lies with our education to have our children 
practise self-restraint from childhood, to be strong, to be 
resistent. “Control of hands, control of feet, control of speech” , 
thus has the Lord Buddha said. We have seen the good work 
of hands (handicrafts), but let us also see some control over 
the hands. Along with the feats of the senses there should 
also be the power to control the senses. Where there is no 
power of control, then whatever is done is utilized for the 
annihilation of man. Man derives no benefit from it. There 
is no benefit from power alone; there is no benefit in action 
alone; but there is benefit where power and action are utilized 
in a beneficial way. So we should maintain the atmosphere
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of this restraint. But I see that where there is any reference 
to Basic Education, there it is repeated like an incantation 
that it is education through craft. By this it is deemed that 
our method of education has been described. This descrip
tion is wrong.

Craft is only a part of life. It has its own importance, 
but behind the body there is a soul and we cannot forget the 
soul. We should understand this, that cr§̂ ft is also practised 
by the people of the West. Merely mentioning the name of 
craft, does not describe our education fully, and this education 
will not have its proper orient;ation thereby. Therefore, in our 
schools we should lay spe«cial emphasis on the way of 
restraint, and Ihe whole atnnosphere should be one of the 
method of continence (brahmacharasram). I am using this old 
word, but in my mind the entire picture is not of the past. But 
in the country’s state today, the special interpretation of this 
is before me. I do not want a method whereby the children- 
are tied up, that they cannot look this way or that, with 
thousands of restrictions behind them. They would think only 
of when they will be free from this education and when they 
will break restrictions. This I do not say. There should be 
complete independence, but still at the same time there 
should be belief in restraint, restraint should be encouraged. 
In this way I want to draw your attention especially to it. 
I must say this because I haive seen here and there articles 
describing Nai Talim, and in these articles I have not found 
any special reference to this point. All I saw was that, along 
with craft, how could learming by paired? Just as in a 
conference on science, this subject has become a point for 
discussion. If we make of this now only a technical discus
sion and if our whole way of education is complete with that, 
then we wiU be in danger and we will forget the main virtues 
that lie in it.

Now, our method of education is a method of self-control. 
Its idea is mainly self-conttro'J. It is not mainly unrestraint. 
From childhood our children should keep their senses, their 
minds, and their intellect controlled, that should be the chief 
aim. We see how the children express their thoughts by the 
words they use; but, after noticing this, our attention should
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be focussed on whether they control their thoughts; o f not; 
whether in their speech there is the practice of truth or not; 
whether they care or not that whatever thought might have 
been expressed in speech has been correctly expressed, and 
that what is in the mind has been properly said. Neither 
should there have been anything hidden nor should there 
have been anything elaborated. All this, whether they 
observe §uck thiogs or not, we should attend to. In other 
words, we should not see in speech alone, but the character 
of the speech as well. I want to draw youp attention to the 
difference between character and style. That is, we w;ill 
weigh their truthfulness through the way they speak and in 
this way, by paying attention to the kind of qualities in our 
students, our method of education will work. When their 
self-control remains forgotten the welfare of our country 
cannot come about.

From the beginning of life we do not eat our fill, and on 
that account we are weak; and, if the atmosphere remains 
as it is, then the result will be that day by day we will be
come more lifeless (nihsatva), and if this process of becoming 
hfeless continues, whatever independence is ours will be 
nominal only. We or the world cannot get any benefit from 
it.

One more thing I shall say, if we fulfil this trust of main
taining an atmosphere of self-control, then it is necessary 
that the work of Basic Education as far as possible be entrust
ed to women, and that the woman be prepared for this work, 
^ e  day before yesterday this was being discussed. 
Saralabehn came and she asked me some questions about 
women. Then I said: “See, everywhere the Kasturba Centres 
are working and a scheme for the service to peasant women 
is being prepared. My suggestion is that the work of the 
Kasturba Trust and that of Nai Talim should be one. We 
should be in touch with all women’s institutions in India, 
even those in towns, and from all of them take women for 
such service. If the children stay in the hands of the women, 
then we will get credit in maintaining an atmosphere of self- 
control. This is my special suggestion for Nai Talim. Our 
children may remain in their mother’s hands at the basic 
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stage; as the Upanishads have also said: “matruvan, pitravan,
acharyavan” ........education from the mother, the father, the
teacher. In the primary stage education from the mother 
should he deemed the most important. If the whole of Basic 
Education is in the hands of the mothers, it wiU be very good. 
We should think over this.

Friends, I have placed before you many things, and if I 
sit on and speak, then I can say mueh mor«. But as I said in 
the beginning that I would not take much of your time, and 
as I have to demonstrate before you a kind of control, I 
should not therefore take any more of your time, and should 
speak briefly. I have given you the essence. Today you and 
I have gathered here and I am sitting before you, and I have 
no mind to give you instruction. As I came and sat here and 
as your faces came into my sight, gradually this feeling began 
to go that I was a man and that other men were there and 
that I was' sitting ‘before you. And as I was looking; yi>ur 
faces gradually changed and for one moment it seemed, while 
the hhajan was being sung, that I saw only the shape of God 
in you. I recognise that you are engaged in good work and 
have come here with feelings of eervice. Finally, I salute you 
and with this close my talk.



PART II

PLANNING FOR RURAL UNIVERSITIES





1. Sri T. s. A vin ash ilin gam

When Sri Aryanayakamji "wrote suggesting that I should 
take part in the discussion of this subject, I very readily agreed 
to do so. The time has come for Basic Education to go ahead. 
In the last few years we have been trying to work out the 
stages of Nai Talim from Pre-basic through Junior and Senior 
Basic up to Post-basic Education, and it is time now to take 
up the next immediate stage. We have gone forward step 
by step at first under the pers®nal guidance of Gandhiji and 
tJien under his inspiration. The time has now come, when we 
should plan for the education of pupils who have completed 
these three stages. I am glad to put before you my ideas of 
higher education in Nai Talim.

It is necessary that we should first have clear ideas of 
what constitutes higher education. Higher education should 
not be looked upoii merely as the acquiring of certain con
ventional accomplishments which mark one as a member of 
the educated class. It should be a well-proportioned prepara
tion for effective living in varied circumstances and relation
ships. It should cover the entire range of human nature and 
society. That is the best liberal education which best enables 
one to live a full life, and it usually includes a mastery of 
some specialized field. A good general education should open 
opportunities in many directions, so that the varied experiences 
of a person’s life and the elements of his environment shall 
have meaning and interest to him. In this country 80% of 
the people live in rural areas. Till now the educational pro
cess has drawn the best intellects from the villages, and by 
the very training they have received has made them unfit 
to go back to the villages. They seek employment in cities 
and towns, thus depriving the villages of their best men and 
women. Any plan for a rural imiversity should avoid aU 
these dangers and evolve a type of education which will help



in the development of the large mass of the people and the 
rural areas.

Elements of a Rural University:

A rural university should not he considered in any way 
an inferior type of institution. In fjact, its standards should 
be higher than those of the urban urtiversity. The important 
elements of culture are common to all humanity, rural or 
urban. A common core of liberal education may be assumed 
for the Rural University as for any other, though the methods 
used in teaching and in learning may be different. This com
mon core would include a substantial introduction to the fields 
of Mathematics, Chemistry, Physics, Geology, Astronomy, 
Biology, Physical Education (Physiology), Psychology, 
Social Sciences, Philosophy, Language and Literature. As to 

'advanced and specialised subjects, nO field of human concern 
should be foreign to the Rural University. The rural setting 
should serve as a suitable environment for the full expression 
of human personality, while interests and possibilities especi
ally related to rural life should have special attention.

The Rural University can prepare students for adminis
tration and leadership in primary, secondary and higher edu
cation. It can prepare men for production, marketing, cattle 
farming and agricultural co-operation, as well as for the 
organisation of youth and adult education and for agricultural 
research. It can provide for planning and re-building villages, 
and for the design and improvement of machines and processes 
required for Rural Industries. Nor does this mean that the 
student of the Rural University will be isolated from the 
general life of his time. It will really mean that the Rural 
University will provide opportunities for a fuller life for the 
individual, as well as for the development of the large rural 
areas and their population.

There is one other important subject that must be con
sidered while planning a Rural tfeiiversity. It has been
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by experience that a merely intellectual education has resulted 
in selfishness and in exploitation of the weak. If we are to 
avoid this evil result, higher education should be imbued with 
high social and spiritual ideals. This does not mean dogmatic 
religious teaching, but the ineulcation of a spirit of social 
service, consideration for others, (especially for the poor, weak 
and disabled) and above all, a respect for self-abnegation and 
unselfishness—qualities which axe respected and inculcated by 
all religions. This attitude of mind is implicit in the scheme 
of Basfc Education and an attempt must be made to give fuller 
expression to it in the development of higher education in the 
Rural University.

While the study of the sacred books of any religion should 
not be made'compulsory, opportunities should be given for 
such study for those who find pleasure and strength in it. 
Man’s knowledge of the physical sciences has become a means 
of his destruction. The progress of humanity in mutual amity 
and joy, even our very existence, wiU depend essentially on 
the cultivation of the spiritual quahties of peace, tolerance and 
love. The Rural University, if inspired by Gandhian ideology, 
has a great opportunity in this respect.

Possible Professions in a Rural University:
A  few of the professions for which a Rural University 

can train people are mentioned below. Some of the profes- 
^ons do not exist now, or are inadequately provided for by 
the existing universities. The list may be regarded as sugges
tive rather than exhaustive, and is taken from Dr. A. E. 
Morgan’s Higher Education in relation to Rural India.

1. Teaching.
2. Agriculture and Forestry.
3. Engineering in its main aspects

(Mechanical, Electrical and Civil)
4. Water Control Engineering.
5. Soil Improvement Engineering.
6. Food Processing Technology.
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7. Chemurgic Engineering.*
8. Mineral Processing.
9. Rural Industrial Counselling.

10. Public Administration.
11. Land and Village Planning.
12. Sociology and Social Engineering.
13. Arts.
14. Rural Medical Service.

•

As indicated above, tbis is by no means a complete list of 
the professions that may be provided by a Rural University. 
The preparation of students for particular professions does 
not exclude the general education necessary for the study of 
all subjects. Physics, Chemistry, Geology, Mathematics, 
Psychology, History of Social Institutions, Physical Education, 
and other subjects which are fundamental and essential fer 
any liberal education, will be included in the university pro
gramme; but the manner of teaching these subjects will be 
modified in accordance with the use to be made of them, and 
much of the teaching will be given through actual work in 
the field or the workshop.

Education of Women:
No system of education can be considered complete with

out providing for the education of women. It is unfortunate

*This is not a term with which we are familiar and so it may be 
explained. This is a term recently given in America to the process of 
tumin-g farm crops, especially waste, into industrial products. The half 
million tons per year of waste molasses in the isugar industry should 
all be used for production of industrial alcohol, fertiliser or other useful 
products. Sugar cane bagasse can become an important source of build
ing materials for interior work. Castor oil seeds may become an 
important source of nylon fibre. The vegetable oils of South India may 
be processed for a thousand industrial purposes. The possibilities of 
sisal have not been fully explored, nior those of many of the forest trees 
and wild plants of India. In short, “Chemurgic Engineering” opens 
a new world for rural industry.



that in this country women’s education has mainly consisted 
of participation in courses designed for men. While a woman 
here and there may aspire to the professions, the large body 
of women have a specific function to perform in Society. 
Nature has created woman not to live in competition with 
man, but to be complementary to him. Women are primarily 
the builders of our homes, they are the creators of the future 
of the nation. It is in this that their special genius lies, and 
a good education for women must provide those elements 
which will equip them well for the duties they have to perform 
in life. It is for this reason that in recent years women’s 
colleges known as Home Science Colleges have largely deve
loped in the West, especially in the U.S.A.

These Home Science Colleges should speciaUze in giving 
the knowledge which will make our women good mothers and 
good house-wives. Dietetics, care of children, nursing, home 
medicine, home management, the preservation and cooking 
of food  ̂ the arts, music and all knowledge conducive to the 
making of happy homes, must be in this course. It should 
also be remembered that the culture of a nation is preserved 
in our homes, and handed down from generation to generation 
by the women of our homes; they are the repositories of our 
culture. Our home science colleges should preserve the 
highest traditions of our great culture. Provision should also 
be made for the teaching of such rural and household profes
sions as women can specialise in, viz. the making of jam, jelly, 
pickles, etc. and the preservation and processing of grains and 
foodstuffs.

Research:
No university worth the name should omit research from 

its scheme of work. In the many thousands of years that men 
have existed, knowledge has grown tremendously. The 
growth of knowledge has been particularly great in the last 
two centuries. This has been made possible by the great 
devotion,'application and acumen of a few people who, setting 
aside many other things in which ordinary men take pleasure, 
have devoted themselves completely to the enlargenient of
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the field of knowledge in which they were engaged. Making 
provision for the work of such men is essential for the growth 
of mankind. The universities as the seats of learning should 
take the responsibility for this onerous work. While ordinary 
colleges can provide for the dissemination of knowledge, it is 
one of the fundamental duties of any university, whatever its 
constitution or methods, to provide for the enlargement of 
knowledge. A university may GllCO§!e it§ own particular field, 
but the main point is that the equipment and conditions neces
sary for research should be provided.

Research is of two kinds, fundamental and applied. In 
the Rural University there will be great scope for apphed 
research. The appUed research so far undertaken has been 
mainly supported by industrialists and business magnates to 
further their own interests. The Rural University has a 
special message to give and a special task to perform. It 
should direct its energies to the improvement of the conditions 
of life of the large majority of poor people in our country, by 
working on rural housing, communications, health, hygiene, 
nutrition, cottage industries, social engineering, etc. Nor 
should fundamental research, which is the basis of all applied 
research, be forgotten.

A University should he an organic growth:
It will be seen from the above that the Rural University 

has a definite educational objective and method. Like every 
other dynamic institution it has to grow by stages as an organic 
growth. The many departments possible in a Rural Univer
sity have to be planned in order. The efficiency of the 
university will depend upon its human and material resources. 
Seeing that it stands for a new method and objective in edu
cation, it will not find it easy to get the proper type of workers 
readily in the market. These workers have to be trained in 
the university itself as it grows. The money that will be 
necessary for a full-fledged Rural University will also be con
siderable. And so it is clear that from the point of view both 
of human and of material resources, it will not be possible 
to start a full-fledged Rural University with all its sections
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at the same time. What can be done is to take up institutions 
which have been built up in the last quarter of a century on 
the basis of the Gandhian ideology, and which are fitted by 
their atmosphere, resources and equipment to form the basis 
of a university, and build up the new university on that 
foundation.

The Esseutial Needs:
The essential needs of any institution should be calculated 

from both the material and the human point of view. A 
Rural University should have a large extent of land, at least 
two hundred and fifty acres, together with the necessary 
implements for agriculture and also a good dairy and cattle 
farm. It is needless to say that the water supply should be 
adequate. It should have a well equipped workshop in which 
the various specialised professions can be taught. It must 
have a good laboratory and library for advanced knowledge 
and research. A  university must be many-sided with provi
sion for study of various fields of knowledge. The educa
tional philosophy of a Rural University, with its emphasis on 
education through work, requires that the workshops and 
farm should be big enough to provide sufficient work and to 
lay the foundation of a high standard of knowledge. The 
necessary buildings for the various sections as well as the 
hostels will also have to be put up. All these will have to 
be planned with vision, so that further development in the 
future will not be hampered.

It is not the purpose of this small note to make a detailed 
calculation of all these needs. It can only indicate them. As 
has been suggested earlier, the university must grow from 
small beginnings into big dimensions according to the needs 
of its neighbourhood. We shall therefore confine ourselves 
to the first steps that we must take.

Too much importance cannot be attached to the per
sonnel. Everything will depend upon our getting a very 
well quahfied and devoted staff, with a scientific attitude of 
mind and imbued with the Gandhian ideology of education 
for which the University stands. These men and women
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cannot be had in the markcet in any large numbers. As has 
already been said, they havte to be created and trained in the 
institution itself in the couffse o»f its work, and no effort 
should be spared to secure the best possible human material, 
for the success of the scheime will largely depend upon the 
quality of the people who work it out,

Gandhiji laid great emphasis upon the conception of 
self-support in educatioii. We tiatve folihd that it is not possi
ble for basic education to be ifully self-supporting in the 
elementary stages, but that it c^n be increasingly so in the 
senior basic and post-bas;ic stages. In the higher stages, 
it should prove to be self-supporting, if it is to serve the real 
needs of the rural population. At present, even industrial 
schools in this country are not sieH-supporting because work 
is always regarded as subsidiairy. Even our engineering 
and technical colleges are at pre;sent for the few rich. But 
the'type of rural university which we are plafinm^ will, like 
other stages of Nai Talim, cconsider productive work to be the 
medium of education. It is only by such methods that 
university education can be thrown open to all who desire 
knowledge, regardless of tliieir economic status. The occu
pations and industries chosen as their “basic crafts” should 
meet the needs of the rural population, and so make the 
students self-sufficient. When the students complete their 
courses, they should be fitted to return to their villages and 
apply their scientific knowledge to the needs of local 
reconstruction—unlike the produicts of our present engineer
ing colleges who are all absorbed in Government service or 
in centralised capitalist industry.

In this country we are poor because we don’t work. We 
have not learned the art o*f working intelligently' and with 
organisation. Labour is wealth, and labour must be made 
the basis of our daily hfe, which can be done only through 
Nai Talim. Our present triouble is that higher education is 
confined to those who squamder wealth instead of producing 
it, and exploit the labour <of others instead of contributing 
their own. This ideology sJiould come to an end, and in its 
place we must establish an 6?ducaltional philosophy which will
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enable the university as a whole to be fully self-supporting, 
and will at the same time contribute to the welfare of the 
masses by training responsible citizens to develop rural India.

One thing more before I sit down. Any ideology to be 
brought into practice and proved requires tremendous devo
tion on the part of its votaries. At least a few men and 
women with devotion, faith, and earnestnes of purpose should 
come forward to work out this ideology if we are to make it 
a success. I have no doubt that in this earnest group of people 
following Basic Education we will find the requisite workers 
for this purpose. When this is achieved Basic Education wiU 
have delivered the great message which Gandhiji wanted to 
give to the people of this great country.
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2. S ri N a n ab h a i B hatt

My friend the previous speaker has already thrown light 
on some matters relating to rural universities. Let us first 
be clear about the difference between the existing universities 
and the rural university or Lok Vidyapith. Our present uni
versities are like plants which have been imported from 
foreign lands and which are somehow kept alive by artificial 
chemical foods and such things. It is possible that parents 
like myself find these universities even more bitter to taste 
than our children who have to pass through them.

Nowadays the thoughts of the villager are always turned 
towards the city. A Gujerati proverb says that the camel, 
even while dying, turns its eyes towards Marwarh. Even so 
are the eyes ô  the village people turned towards the cities. 
Their own children never get̂  the crops which they grow; 
everything goes to the townsfolk. The result is that the very 
lifeblood of the village is drained away to the cities. Only the 
poor and ignorant remain in the village, the young, vigorous 
and intelligent all leave it and go away to the town. Those 
who go to the cities remain there till death, and even their 
bones and ashes never return to the village. Consequently 
all the finest flower of village life is gathered into the towns, 
and nothing but poverty and dirt remains behind. Tlie 
culture of the villages slowly withers away and dies.

If we are to preserve the traditional culture of our ancient 
asrams we must revitalise the culture of the villages. This 
means that we must arrange for a reciprocity between village 
life and town life. When people like myself go and tell 
villagers that they should not all abandon their village, they 
say “Pooh! we have been slaves for so long; now that freedom 
has come are you telling us that we are not to get the privilege 
of entering Government service?” We therefore need, from 
among those who have been living all this time in the town, 
some who will make amends by going as servants to the 
village and working there to increase its vitality. We must



make use of the raw material that now hes neglected in the 
village, to provide for the education of the villager in such a 
way that the whole Ganga of knowledge may be available to 
him in his own surroundings. I do not mean that villages 
also should have high schools and colleges Hke the present 
ones in towns; I mean that we should plan for a complete edu
cation there on the basis of Nai Tahm. If my plea carries any 
weight, I would request all who are listening lo  me to tell their 
State Governments that from now on no new high school 
should be opened in a town, but that on the contrary attempts 
should be made to change all existing high schools into post- 
basic vidyalayas.

My friend has placed before you in detail his picture of 
the Lok Vidyapith. Lately, at my place in Ambla, Jugatram 
Bhai, Narahari Bhai Parikh, Babalbhai Mehta and other 
friends also had a discussion on this topic, and we drew up 
a plan for a Lok Vidyapith which was laid before me. In a 
Lok Vidyapith the dignity of labour must always be main
tained. It will not simply train servants as the present uni
versities do, on the contrary it will keep in view the high 
goal of producing workers to revitahse the villages. As far 
as possible we should not expect any monetary help from 
Government, but the manual labour of the students and 
teachers should meet all the expenses of the Vidyapith. That 
was our idea, and I intended to call a conference to decide 
how to put the plan into action, but we have given it up for 
the present. Instead, just as Aryanayakamji, starting with 
three or four students, has built up a big institution at Seva- 
gram, we too should start work with a very few. As we go 
on working, we shall go on experimenting, groping for the 
right road, we shall go on clearing the way—and in this way 
we shall arrive at some definite goal.

This is what I have to place before you. I am quite confi
dent that this dream of ours will be fulfilled under the guidance 
of men like Vinobaji, the saints of our coxmtry. Nai Talim, 
as I have understood it, will bring new understanding, new 
ideas, and new life to birth among our people.

There are friends of ours who criticise us. I regard them 
also as true friends in one sense; because of such critics we
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see our way more clearly and it helps to clear our under
standing. Hence the critics are our friends.

When I say that we should not take help from Govern
ments I intend no disrespect or discourtesy. It brings no 
credit to our work if we go begging alms from Government 
in order to do it. The truth is that if our work is good  ̂ if 
it is of value, the Governments will come forward of their 
own accord and help us. Tliat is my hiimble submission to 
you. I hope I have made myself sufficiently clear, though in 
my own mother-tongue, Gujerati.
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3. S ri K ishorelal M ash ru w ala

Honourable President, Brothers and Sisters,
I was asked to initiate this discussion, but my health was 

not'such*as to enable me to do so. I thought to deriva benefit, 
from reflecting further on the subject for myself after hearing 
the discussions on it, because I was wondering what I would 
say. When I was giving thought to the subject, I received 
through the post a copy of the draft suggestions on Rural 
Universities prepared by Narahari Bhai. I began to go through 
them so that I would be able to imagine how the scheme of 
Rural Universities can work.

Sri Nana Bhai and my friend Sri Avinasilingamji have 
given their views on this. From my view point we should 
not worry very much about bringing a compromise between 
the urban and the rural university. We should prepare a 
scheme which considers higher education for both the rural 
and the urban people. It will not be correct to say that a 
Rural University can be made by effecting some changes in 
the existing universities and fixing them in the rural areas; 
because the benefits that are derived by the villagers from 
the existing universities are practically nil. We will have to 
make efforts afresh and will have to think it over, keeping 
in mind the rural atmosphere and the needs of the villagers. 
My suggestion is that the work of rural universities should 
be to mitigate the acute struggle which is going on today 
between town and village, because, as Nana Bhai has said,
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today the villagers are attracted towards the towns, and thus 
all the essence of the villagers shifts to the towns. If we have 
to make an effort to bring a compromise between the two, 
we should make the villages stronger.

Today the people say that the expenses of a student in 
a university are so high that they are beyond the reach of the 
poor man. This is true. In our universities there will be no 
room for such questions, because the dignity of manual labour 
will be maintained in them.

Though our attraction for the towns is great, our regard 
for the villages should not lessen, nor does it lessen. There 
must be very few like me who have received their entire edu
cation from birth onwards in a town only. But a large 
number of people say that they belong to such and such a 
village. Great men Uke the revered Rajendra Babu also say 
that they belong to such and such a village. It is natural to 
respect and to have regard for our villages because we have 
very sweet memories of Hfe spent in villages. But attraction 
for a town is attributed to the reason that, unlike the towns, 
motor cars do not ply in villages, there are no electric lights, 
and there is no animation. All these things have created 
doubts in the villagers. But they forget that it really is. This 
also is a great weakness in our present system of education.

The second weakness is that in the present system of 
education, there is room for theoretical lessons only. This is 
the main reason why this system could not succeed in the 
villages. The Nai Talim opened basic schools in the villages, 
offered experience of direct activity and fitted education to 
the circumstances. But in the old system of education, the 
children are first given the knowledge of the alphabet only. 
It is desirable that the children be first acquainted with the 
things that are expressed by those letters in the alphabet 
before a knowledge of the letters is given to them. Then and 
then only is it possible to give real and practical education. 
Some people lack practical knowledge in engineering although 
they possess knowledge in various aspects of it. These people 
get perplexed when there is anything wrong in the mechanism 
of a motor car. They cannot set that right, but a mechanic 
can set it right easily. The knowledge of engineering is not
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-practicable even after a study of voluminous books because 
these people have never done anything practically, whereas 
,a mechanic has got a practical experience of the work. The 
Nai Tahm does not keep its students like the lotus in water. 
The coin of their education bears on one side the practical 
experience while on the other side is the theoretical knowledge 
correlated with those experiences. But the plight of the 
students of the old.system is as has been said already, although 
they pass their examinations.

am reminded of a friend of mine working at Ahmedabad. 
He was a professor of science. When looking into his house 
■we would never say that he was a professor of science 
because not . a single thing in his house was kept in a way to 
indicate that he was really a scientist. He thought of science 
as a subject to be used in the college classes only. This was 
cwrong because he did not make practical use of his knowledge. 
Today* the traditiorris”that-whoever reads -a large number*of* 

.books has a degree conferred on him. But Gandhiji would 
prepare graduates among us after giving practical work to 
us like coolies. I had the choice of taking up science with 
the intention of benefiting people wi'h that knowledge. If 
.we are able to make the best use of science for the village 
.people, we should try to make reforms in the articles of daily 
‘use ill their life. This can be possible only when we are 
able to understand the real necessities of rural life. If we 
have to make use of science in rural life, we should have to 
place these before villagers in concrete form. We have to edu
cate them in science through their articles of use. No benefit 

.can be derived from giving theoretical knowledge only. The 
basis of theoretical knowledge should necessarily be real 
experience. We should think over this point.

Miany artificial things have entered into the village-life 
iiX- the name of science. They are very harmful to the eco~ 
noinic structure of the villages, and their development. We 
should seriously think about the village industries; organi- 

rsations like Gramudyog Sangh, the Charkha Sangh, the Go 
Seva Sangh, the Gram Seva Mandal, have worked a good deal 
towards the reconstruction of the villages. But their activi
ties have been in different directions. If we collect the expert-
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ences of all these institutions and organise this knowledge 
well, then that will form the frame of a Rural University. The 
work of the Rural University will be to make researches on 
new lines in the work of khadi, village industries, go-seva, 
protection of weak animals, agriculture, etc. It is impossible 
to organise education against these shortcomings if the villages 
persist in continuing with them. The village people labour 
and work. It is necessary to bring reforms in their work, to 
make them self-sufficient, to create the will among them to 
remain by their work in their own villages, and so on. Today 
people seek higher education to secure a post. They do not do so 
to have some occupation, because in the. present system of 
education they are not even given the very elements of self- 
sufficiency. They will work in the villages but they will not 
feel the dignity of labour and any inclination towards it. We 
should give the first place to the dignity of labour. In my 
opinion we should not design this higher education as univer
sity education, because there has been an aura of exclusive
ness behind the name of university. In that case some young 
people of India will collect under the shade of this great tree.

To end up, I shall speak on what is being said about the 
Government support. I believe it is half true and half 
doubtful. It will not be so good to keep ourselves entirely 
aloof from Government support. Today the Government is 
ours. If it is on a wrong path, it is due to our faults, outt- 
own weaknesses and, in order to reform them, instead of 
blaming the Government, we should help it.

It is also necessary to have co-operation from the Govern
ment in our work. Whatever welfare of the country has to 
be attended to, it is the work of the people to help the Gov- 
emnient in that. These institutions of ours should not remain 
aloof from the Government. We should impress our influence 
upon our Government after co-operating with it. It is not 
necessary to have only financial support from the Govern
ment, we can take help of various kinds.

Whatever I had thought in my mind about the Rural 
University, I put before you. It is hoped you will give a 
thought to it.



4  Ski E. W. A ryan a yak am

Sri Nanabhai Bhat has referred to my work and I would 
like to say something about it. He said that he would pro
pose to start work “ as Aryanayakam has done, with three or 
four students”, and that the road would become clear in the 
course of working, I have found in practical experience that 
this method is very successful.

If there is one foreign educationist who has thought 
deeply about the revitalising of rursd areas in India that man 
is Dr. Morgan. Dr, Morgan came to India as a member of 
the University Commission appointed by the Government of 
India. I had the rare privilege of spending one month at 
Antioch, Yellowsprings, Ohio, in 1924 and seeing the educa
tional experiment carried on by Dr. Morgan at Antioch 
College. The principles underlying his educational experi
ment have very much in common with those of the Post-basic _ 
work which we are carrying on at Sevagram. Dr. Morgan 
visited Sevagram and carefully studied the progress of the 
experiment from the Pre-basic up to the Post-basic stage. He 
was impressed by the attitude towards hfe and work of the 
pupils; their all-round development of personality and char
acter. The chapter on the Rural University in the University 
Commission report was written by Dr. A. E. Morgan. The 
facts that he had studied at Sevagram formed a large part of 
the basis of this chapter. He circulated the memorandum 
on the Rural University for comment to a number of Indian 
educationists, one of whom replied to him at length:

“There may be two main difficulties in starting a uni
versity and seeing it a success, to which you have not 
referred in your article. You must have noticed in India 
that there is a craze for (public) service, and for a certi
ficate or a degree. Generally students reading in colleges 
and schools hate practical life, and they do not want to 
exercise their faculties for the good of the country or for 
earning money. An educated person, even if he is a 
trained engineer or a weaver or a carpenter, would like 
very much to take work from others rather than do things 
himself.
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In the case of (my school) you will be sorry to learn 
that this year most of my students left me simply to 
appear for the matriculation examination, and they did not 
think it worth while to remain there because it was not 
a recognized institution. I am now on the horns of a 
dilemma, for if I get my institution recognized I would not 
have evolved anything new; but if I don’t do so, students 
will not come, and without students I shall not succeed.

The Rural University will teach a practical Hfe, and 
we want the boys to remain in their rural surroundings, 
earning money from rural occupations, farming, agricul
tural industries, and the like. How these boys will be 
attracted to the rural university is a question. Until it 
has estabhshed its reputation, while a very large number 
of boys are being trained in urban universities, the rural 
university will not be an attraction. Besides, rural occu
pations are not likely to give more money than a student 
in the urban university is likely to secure through (Gov
ernment) service or otherwise. Unless the trend of the 
whole education is diverted from theoretical to practical 
knowledge, and every student is forced to work manually, 
the success of a rural imiversity seems to be doubtful.

There is yet another objection. With palatial buildings 
in the urban universities, with all the comforts, and 
attending hardly 150 days in the year, and only for a few 
hours in the day, why should a student in the rural uni
versity even make his own house, prepare his own food, 
and do all types of work, that his colleague in the urban 
university does not do?

About the teachers themselves,------in olden days the
payment was not the criterion for the ‘guru’, but the 
status in life; the esteem in which he was held was the 
main thing. Both of these will be missing, even in the 
rural university.------”

This is what Dr, Morgan writes:
“We have here a problem, not only of the rural univer

sity, but of any movement for human betterment. What is 
needed is not simply a new technique of education, but new
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spiritual motive^ and a new pattern of living. Gandhi was 
forever emphasizing this in whatever he undertook.

As I visited rural education centers in various parts of 
India it seemed to me that the greatest value of these under
takings was a spiritual and ethical commitment and impulse 
which I took to be their inheritance from Gandhiji. I saw a 
social mindedness, a moral cleanliness, a practical competence, 
and a keen interest in living in rare combination. In so far 
as that spirit can be kept and strengthened and clarified, the 
future of rural education and of India will be secure. I have 
wondered whether Gandhiji’s emphasis on self-support in 
rural education was not partly from the reahzation that eco
nomically independent people have the best opportunity to be 
spiritually free people. Also it is true that the sacrifice neces
sary for achieving and maintaining economic independence 
will ehminate nearly everyone except sincere and deeply com
mitted" people.* r  would nof suggesl; that all rural‘education' 
should be self-supporting, but if the large programme of basic 
education should tend to be diluted and to lose some of its 
quahty through rapid expansion under Government adminis
tration it may be possible for some devoted people to maintain 
it at its best by making some projects self-supporting.

It is partly with this possibility in mind that I have 
favoured the development of small local industries in which 
the best of modern methods would be used, so that the work 
of individuals will be highly productive. If the making of 
something which now takes ten hours of a person’s time could 
be done in one hour, self-support would be much more nearly 
feasible. There are many possibiUties of such increase of 
production tiirough the use of improved methods.

At the present time we see the peoples of the world in a 
competition for security, power, prestige and dominance; 
through diplomacy, propaganda, mihtary power, and economic 
effort. In the great surging currents of world forces, the 
efforts of a few rural school men may not seem to be very 
important. Yet the most creative power in the world is a fine 
pattern of hfe and action. The rural education programme 
at its best is developing boys and girls of integrity, moral
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cleanness, social-mindedness and keen interest in living; which 
qualities in the long run are the strength of any people.

Even if relatively few teachers and not many boys and 
girls are attracted to basic schools where qualities of charac
ter are the first consideration, those who do share that experi
ence will be pioneers in a new India„ and will influence the 
future far out of proportion to their numbers. They are apt 
to be persons who Yeafee that wealth aftd prestige are cheap 
and tawdry gainss as compared with the joy which comes from 
sharing in the full development of the best possibilities of 
boys and girls, and through them in the making of the future.

The difficulties and discouragement indicated by the 
quotation at the beginning of this message are doubtless real 
to many of you. But what person pioneering in a new field 
does not have such reasons for despair?

Every person’s hfe seems but a collection of frustration 
and failures. Yet, where there is sincerity and integrity of 
effort, with humility of spirit and a disregard for self satis
faction, there will be left at the end of life some residue of real 
accomplishment. It is those bits of achievement in sincerity 
and integrity, rather than the spectacular achievements of 
power, that are the essence of civilisation. I feel that basic 
education at its best is making a lasting contribution to a 
finer quality of living.”

This plan for the rural university has been prepared 
v/ith the welfare of the rural areas of India continually in 
mind. As more than 85% of people live in rural areas they 
form the majority. The correct name will therefore be 
National University. By using the name National Uni
versity we remove the idea of urban versus rural that is at 
present prevalent in the minds of educated people, who think 
of rural as being inferior to urban.

From my experience of Nai Talim work I have good 
reason to have faith in the soundness of the plan to meet the 
prime needs of the nation. After I had completed my -univer
sity education in India I spent one or two years in each of 
the following foreign universities: London, Cambridge, Edin
burgh and Columbia; and I visited a number of universities 
on the continent. It was there that I saw the light and



had the vision of India-s art, culture, her vital needs for free
dom and development.

There sire in all 22 universities in India today. These 
are chiefly of a foreign pattern, imposed by the foreign 
government to help in holding India as a slave nation. In 
my opinion there have been only four universities founded 
by four great and outstanding leaders of thought and pattern 
of life in India. They are Ramana Maharshi, Sri 
Aurobindo Ghosh, Gurudev Rabindranath Tagore and 
Mahatma Gandhi.

Any individual who knows the art and science of com
plete and harmonious Hving is a university in himself. A 
university should provide ample scope for the development 
of the art and science of hving through which the individual 
can attain oneness with God and man. This is the conception 
of a university according to the genius and culture of India.
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5. Sri G. R am ach an dran

In this Conference we are all Nai Tahm workers with 
some experience of the work behind us. Therefore we are 
not discussing the plan for a rural university in a vacuum. 
We do so against the background of our own intimate experi
ence, of the work we have already done, and we approach the 
matter from the point of view of Nai Talim. The rural uni
versity for us therefore is and has to be the outcome of our 
own work. It cannot be anything else to be real. We began 
with Basic Education, then took up pre-basic education, then 
post-basic education and we are already thinking in terms of 
the education of the students who have completed the post- 
basic stage. Each stage has thus grown from a previous stage 
and the whole thing is a continuous growth. The rural uni
versity must represent the continuity of the growth. The 
consideration of a rural university might now look a Httle 
premature. When there are hundreds of post-basic schools 
and large numbers of students emerge from them, then it will 
be a different story. Then the question of a rural university 
will come pressing upon us with urgency. But in planning



national education we cannot wait to plan a certain stage till 
that stage is actually reached. We have to plan ahead. The 
parents of the children who come even into the pre-basic 
schools will clamour to know what are the further and further 
stages which their children can aspire to reach. Even today 
parents of children in Basic Schools are insistent that they 
should know what will come after the basic stage, right on to 
the very top. We have to deal with the people and we should 
have something to tell them, if we want to carry them with 
us. In that sense our discussion is not premature and it is 
good we are already looking ahead trying to find out what 
sort of a university stage has to be planned.

I am not happy about the term “Rural University” . I 
would rather think of the future in terms of a Nai Talim Uni
versity. Now Nai Talim is the fruit of the Constructive Pro
gramme. This fruit could not have grown on any other tree. 
Whatever we plan therefore should be in line with the Con
structive Programme. The' Nai Talim University would be 
something hke the final crown of the Constructive Pro
gramme. I always advise visitors who come to Maganwadi 
to visit every other sister institution, the Go Seva Sangh, the 
Charka Sangh, the Hindustani Prachar Sabha, the Mahila 
Ashram, the Talimi Sangh, etc. I impress on visitors that 
Maganwadi and the A.I.V.I.A. represent only one Department 
of the Constructive Programme. Only by a study of all the 
institutions can people get some idea of what the Constructive 
Programme means. In planning the Nai Talim University 
therefore we must keep in mind all the foundations in the 
Constructive Programme.

The Sarva Seva Sangh has the idea to organise a three 
years’ course of training which will be given through all 
the various institutions. The plan for the training will be 
drawn up by the different institutions. Nine months would 
be given to each of the four institutions, i.e., the Charka 
Sangh, the Talimi Sangh, the Go Seva Sangh and the Gram 
Udyog Sangh. In the Charka Sangh students will leam 
everything about khadi and a number of subjects through
khadi. In the Go Seva Sangh students will get training in
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agriculture and animal husbandry and learn certain subjects 
through both. In the Gram Udyog Sangh they will learn 
yillage industries and a number of subjects through village 
industries. The Talimi Sangh will specialise in giving the 
students the knowledge and the technique of correlating all 
that they have learnt in work and study in such a way they 
will bring the spirit of Nai Talim to the whole of their work. 
In this programme there certainly are the seeds of the future 
Nai Talim University. Neither the Government nor any 
agency can produce a plan which can give better results than 
this plan of making use of these institutions as different 
faculties and departments and then co-ordinating them 
effectively through the Sarva Seva Sangh. Even if some one 
were to spend 10 crores of rupees and give 10 years to the 
work, it will be difficult to get better results than the results 
available without strain from a plan growing and developing 
as above outlined. The question is, are all the institutions 

“of* c(5n^rilctive' work feaHy* to collaborate and to pool all 
their experience unreservedly in the service of a Nai Talim 
University? If that is possible, then something of great 
significance will emerge. What will emerge may well be the 
Nai Talim University which will be in line with constructive 
work and all that it has stood for. Maybe other things will 
have to be added. There will be no harm in that, provided 
the foundations are our own and the direction is that which 
inevitably springs from the Constructive Programme. I 
therefore place this idea before the Conference for its serious 
consideration.



6. S ri J. C. K um arappa

We should not hanker after universities of any kind. 
Gandhiji has left behind him for us to follow the plans to 
build a new social order based on truth and non-violence. 
No university is greater than the mother’s lap, where the 
mother teaches the child hoW tQ speak, etc. She does it with 
unique gentleness and patience. She knows what to teach 
the child for its proper development. In the same way, we 
have to provide as much training as is necessary for the 
child to become a responsible citizen. We may call the place 
of training a Gurukul or a Vidyapith, or even a rural 
university.

We have been endeavouring to carry out Gandhiji’s ideals 
of non-violence and truth through an educational programme. 
The moment we bring in machinery into education, it goes 
far away from non-violence and truth. Higher education for 
a country like India cannot be planned on the foundations 
of American conditions. Dr, Morgan does not fully under
stand the essentials of India’s rural set-up, because as an 
American he naturally has a different approach. The Ameri
can attitude to life and education is different from ours.

Merely to pump certain information into the pupil’s head 
will not do. The education we impart to the future genera
tion of India should be so planned as to suit rural conditions 
and to meet rural needs. The nation’s future well-being lies 
in the hands of the children wliom we train now. If educa
tion is to fulfil these conditions, it should be planned in 
accordance with Gandhian ideology. Gandhiji has given us 
JNTai Talim. The Talimi Sangh, which carries out the educa
tion of all, young and old, is a “ Rural University,”— îf we 
are enamoured of that title. When we have Nai Talim, I 
cannot possibly think of any other educational programme.

What we need in India today is not a western type of 
education in an Indian setting, but a training for a new way 
of life. We have to train youth for better living. Merely 
to couple a certain amount of rural training with the old type



of education, or a certain number of lectures to fulfil a 
syllabus, is not education at all. Present day education 
at the university level is something very obnoxious 
which is derived mainly from a set of text-books, 
and from a few lecture notes. But in our Univer
sity, we should keep in mind that the quality of our 
teaching matters more than the quantity. We should plan 
all our education on that economic basis which is most needed 
in India at present. We have to understand the social, moral 
and political problems confronting us today, and we have to 
face all that from the angle of Nai Talim. The pupils should 
learn and not merely be taught.

For this, in the rural university that we plan, every 
student should follow his or her own individual syllabus. A  
common syllabus cannot be expected to fulfil the needs of all. 
I have no objection to the following of an orderly syllabus 

>or. course,, but .what.I ĵ vish .to.make clear is that tha same 
syllabus may not suit everybody’s needs.

I want to place just these ideas before you.
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The discussions which have already taken place must 
surely have helped to a certain extent to clear your ideas. 
Therefore, there is no need for me to speak much; never
theless, there are one or two things I would like to say.

The name which we have chosen sounds very big. 
‘University’ is a big word and it carries an extensive connota
tion, but Aryanayakamji has given you a simple and straight 
explanation of it. He said that our rural university is one 
whose life is self-supporting, and this explanation is correct 
and the discussions of today have emerged from the need 
for one. In other words, we are not thinking in the air, but 
ail this work is on the ground, and so a need has arisen, for 
the meeting of which this Conference is taking place.

We have run Basic Education for these many years; and 
some boys have been prepared in it. Then we have taken 
them into Post-basic, and this programme, too, is coming to 
an end. Now the question comes before us as to what we 
should do with these boys. Should we send them away 
thinking that the education that has been given to them is 
our complete ideal? If looked at from this point of view, 
I find that these boys have received a good deal, and if they 
do not want to study any further, the country can still benefit 
from whatever they already know, and they can develop 
further by their own efforts in their life-time. But, if some 
of them v/ish to study more, then how can we say that they 
have no need of further education? That they have com
pleted their studies? Then it seems to us that the lowest 
standard of our completeness may come any time; but we 
cannot say that those boys are complete in accordance with 
the minimum standard nor that we have put before the world 
the ideal of our teaching. And the result is that there should 
be some arrangement for their further studies, and this we 
have called a Rural University, a place of learning, or what
ever you may name it. This necessity has grown in a natural
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way, therefore even if this name sounds big, it is a necessity 
for us and we must work on it.

Now in the course of the discussion, this question has 
also arisen, whether we want to have a separate university 
for the villages and whether we are making some programme 
for continuing to run the present universities before the 
country. This is not in our minds. As I have already noted 
in my speech of yesterday, that wlien we have named our 
education Basic Education the education of the entire coun
try is to be based on it, and just as it was at the start, so must 
this education continue to the end; hence, if the universities of 
today agree with our views, then they will all be converted 
today or tomorrow. But, as Kishorelalbhai said, this is not 
going to happen at present, nor can it do so. He has pointed 
out one reason for this, that that which has been built upon 
an old structure cannot all at once be changed. That is the 
TeSsofi. * A^att from “thrs, there is another reason.' It is thaf 
we have not as yet presented to the country any such example 
that we could say: “Look, brothers, this kind of education 
is complete and those students brought up in it stand the 
test of what is called university education” . And, up to now 
we have not produced examples of education which tally 
with our plans. We cannot say anything because, up to now, 
we cannot order the present universities to change; and 
Nanabhai hinted that we proceed with our work gradually, 
taking our experience into account; and, so long as the 
Government pays no attention to our efficiency, w’e should 
not expect help from it, nor should we expect that it should 
change its whole work according to our model. But this is 
certain, that the basic work we have done has reached a 
certain standard, and we can say that on the basis of our 
experiment and experience the present primary schools of the 
government could be converted. From this they will surely 
benefit, that we can confidently say. But we cannot say that 
we have also a model university and that on this model 
the government should change its entire structure.

So there is a simple straightforward issue and this is to 
be considered in this way. Otherwise, what will happen:
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university is such a vast subject that discussions long, wide 
and deep will go on with the result that nothing will happen. 
Hence, I would like us not to discuss universities of the kind 
which are discussed in the world. It may be that our ideas 
are not complete, but we must think of giving the children a 
complete education, and we must think of the programme 
which should be drawn up. If we think in those terms, we 
will have a proper perspective of how to advance.

One point which Kishorelalbhai has made is important. 
When our boys have completed their post-basic course, they 
have become self-supporting, that much must be granted. 
Hence, in the further university education which they will 
have, why should not both they and their teachers acquire 
education while being self-supporting. This should be 
much thought over. This is not only a matter for thought, 
because our country is poor, and our country cannot spend 
much on teachers and students; therefore, we should be 
self-supporting. But none the less our aim centres mostly on 
education. Whatever poverty there is in the country, it is 
there, and it gives us impetus. But the authors of our sastras 
said: prapte tu sodase varah putre mitrededacharet. When 
the age of the boy reaches a full fifteen years, he has to be 
treated as our friend. The clear interpretation of this is 
that up to the age of sixteen, the boy should not bear his own 
expenses, but it is the duty of the parents to bear the brunt. 
Giving him the highest education, you equip him. But when 
a boy is sixteen years of age, he stands on his own feet; it is 
a mistake to help him as before. The language which I have 
used is the language of the sastra writers as I have under
stood it, and that is the clear meaning.

Novv̂  what happens. The children of millions of people 
do not receive education till the age of fifteen or sixteen; 
indeed, they receive no education at all. On the other hand, 
some children even after the age of fifteen up to the age of 
twenty-five or thirty continue their studies and for that their 
parents or society or the government bear the expenses. 
During that time which is considered as that for utilising 
energy, they do not in any way use it, but they only study.



That study becomes expensive, its utility decreases, and all 
this is a big story. Up to the age of twenty-five or thirty, youngs
ters are acquiring knowledge, and we believe that we are 
giving them knowledge or are developing them, but this is 
erroneous. We should have the satisfaction of making the boys 
enterprising and self-supporting from the age of fifteen years; 
and, if we are the friends of the boys and not their enemies, 
then we should show them the way for further education 
through self-sufficiency. If we go with the idea that the boys 
have had a good education up to fifteen years of age, then 
after that no financial aid should be given to them by the 
government, society or the parents for further studies. 
If we help them with money we are being their enemies, 
according to my views. And this view I hold although I have 
no son. Now those of you who are parents should think this 
over and see how far it is true. What Manu Maharaj has 
said, I have taken its meaning into ray^words. , ^

Thus we are doing two kinds of injustice: the parents who 
pay for their son’s education up to about twenty years make 
them fully dependent; when they seek some employment it 
means that, just as they were dependent in youth, so will they 
continue being so. First the parents spend on them, after 
that they will ask the Government for employment. They 
will not make independent efforts; they will not have the 
courage to earn a reputation in any work. If they received 
a degree in agriculture, that degree will again bring them into 
subjection. They will not be able to produce anything from 
the soil through their efforts nor to improve that soil. And 
where lies the fault in their ideas? It was so arranged that 
the boy should study from childhood to matriculation; after 
that he would be admitted to the agricultural college. This 
means that he would not have the strength to bear sun or 
rain until he received a certificate; then, with this title con
ferred on him, he could enter the agricultural college. After 
which, having got a degree, he seeks employment. Hence he 
was first dependent, living on the support of his parents, 
after which he lives on the support of his employment. And 
this employment is so unfortunate that in the end it casts him

64



off after giving a pension, which means that even up to his last 
days he remains dependent. Thus the scheme is prepared to 
maintain a man dependent till his death.

Now, the Rural Universities which are to be formed will 
be such that both students and teachers will be given what
ever library they require, they will be given the books they 
want, they will be given the implements which they require, 
and whatever land, etc., required they will receive, as also 
some houses. The rest they will build by themselves, 
and they will be told that they will not receive anything 
further. Now both teachers and students should live a co
operative life and place an example before the country of 
how the very best kind of complete life can be. There will be 
discussions on learning, experiments will be made, the results 
of those experiments will be placed before the country, there 
will be all this. But the main thing will be that both learners 
and teachers stand on their own feet, and work with their 
hands, and earn their bread; and that, not just anyhow, but in 
the very best way of earning, that will be demonstrated. The 
work will be such, the knowledge imparted such, the imple
ments made there such, the houses and so on constructed 
there—in all this work this feature will be prominent. In 
other words, those of our children who have learnt and have 
become self-supporting, and the teachers who taught them 
and have the courage themselves to live in self-sufficiency, to 
such teachers and students it will be said that they should 
live according to their idea of their lives; and, having thus 
lived it, they should demonstrate it to others. If you show 
such an example then our universities will function without 
any trouble. The direct experiments of the universities will 
be placed before the world, and this university will be a gift 
to the world because its books will not have been prepared for 
them beforehand, but the universities will prepare the books 
themselves later on. From these experiments the world will 
receive books. Briefly, this is what I envisage.
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I wanted to hear those people who have given special 
thought to or who have gathered experience in education, but 
I could not come yesterday. I hesitate to speak on this subject 
without having heard the views of those people. Nor am I 
acquainted with the progress made by the Talimi Sangh in 
recent years. I could not pay attention to this because of 
various other occupations entrusted to me.

But now I have been elected President of the Talimi 
Sangh. Now I may not remain aloof from the work of educa
tion. I am aware of the circumstances under which I have 
been made President of the Talimi Sangh. Dr. Zakir Hussain 
inesignedJrom-the presidentship.. Somebody had to be chosen- 
for this place, and I was chosen. It was not because I have 
worked for education from my childhood up till now, nor 
because I was a professor in or the Vice-Chancellor of the 
Gujarat Vidyapith. Nor was it because I have been in this 
Nai Talim from its very beginning and that I have had a 
hand in its formation. I have been elected so to speak that
I might apply some oil to the machinery of the institution 
during its times of struggle.

It has been said in the newspapers that we are going to 
establish a Rural University. This is indeed that latest scope 
of our activities, but we have to advance slowly and on the 
strength of our experience.

The universities that are in our country today were esta
blished by a foreign government. They were established to 
disseminate western learning. English literature, the history 
of the West, and the realms of science—these are their value. 
They are, on the other hand, pale representatives of the culture 
that established an empire with the power of the big 
organisation.

In their place we wish to have our culture, our experi
ences, and our new universities based on the ideal of universal

8. K a k a s a h e b  K a l e l k a r



well-being. Now, in our country there were two kinds of cul
ture, the urban and the rural—town and village. But our 
cultuie was related to folk life.

In the folk-culture, there existed ties of brotherhood 
between man and man. Life was satisfying; it was also happy. 
To the social ideal of this life we will have to bring about 
many changes; but we must build our new edifice on the stand 
of our religious ideal of kindliness to all. In future we will 
neither exploit others nor let others exploit us. Today we 
bring everything from foreign countries; as things stand, even 
the village artisan’s tools come from foreign countries. Our 
towns of today exact service from our villages; but they do 
not serve the villages. Our towns do not protect our villages,' 
they have become like prisons. The ashrams of our rishis 
and munis were in our villages. When they -went to the 
towns, how angry they were. On this subject the poet 
Kalidasa has written a sloka.

Today our towns are growing day by day and the villages 
are declining. This state will have to be changed, because 
those things which take birth in towns are beautiful for a 
time but their life is short. The stream of life is in the 
villages; the essence of death is in the towns. As long as we 
maintain exploitation, humanity will not improve. Today the 
village strength has decreased. Ignorance, mismanagement, 
bad health, quarrels or unruliness are increasing. To change 
all this we must go to the villages. Changes cannot be brought 
about by lectures, nor by making laws. By practice alone 
will village uplift come about. On the experience of others 
one should not rest, but on one’s own efforts as also on the 
happiness of all; we will be able to bring about thus our own 
and village uplift.

We will have to bring small and simple machines to our 
village culture. When work is produced from the energy of 
turning wheels, then the strength of man and beast is useless. 
Today we must first take work mainly from our oxen and 
horses, and to all men we must give employment; after this 
alone can we introduce suitably the help of machines.
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We are all trying to improve the distressing state of our 
country, but I think that we will be able to improve our dis
tress only when we dismiss from our minds the social frame 
of caste and race; on the relations of mankind we will make 
a new society. Our notions of high and low and exclusiveness 
have disintegrated society. If we take this great disease as 
the basis of our culture, then there is no hope for us.

People ask what is the basis of our culture. I will say 
that, on those things of which production is continuous, it is 
good to depend. In the bosom of the earth there is coal and 
kerosene oil; metals such as iron are there. These substances 
cannot be formed anew. Those which are there must be 
utilized, as their treasure-store will, some time oir other, be 
exhausted. On the other hand, rain, grass and plants, trees 
are ever renewed; cows, oxen, beasts and birds have renewed 
life as also men—their birth is recurrent. We can say that 
sucTi thifigS' hav§ a p^retinlal'scJUrCe *'of'sU^piy;'‘ thfeil' pToducT- 
tion is always at work, one need not always fear that they 
will die out.

Dr. Morgan has given us some advice about our villages. 
He said a very remarkable thing. Our means of production, 
our tools are not as good as they should be. That is why even 
with much labour our production is small. We should bring 
reformed implements to our work. Dr, Morgan’s advice is 
correct, but we should follow him only after deep thought. 
Otherwise our fate will be like that princess who went into 
the water to pick the enchanted lotus, missed the lotus, and 
got drowned.

Gandhiji gave us the test of non-violence. We will make 
every step of our progress on that test. We do not want to 
entangle ourselves in the nets of mechanisation, capitalism, 
socialism, or communism. We must try all these things on 
the five tests of truth, non-violence, non-acquisitiveness, 
tolerance, and abstinence. We do not want the olden times 
to stand still: that which had an element of goodness, on 
its basis and according to our knowledge of the present times, 
as on what is suitable for the future, we will establish a new 
culture beneficial to all. This ideal will be that of our rural
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universities. Work, village industries, self-support, self-suffi' 
ciency, mutual help and human unity, such will be our ideal 
for life education.

Our villages are not all mainly agricultural. We usually 
consider our folk-cultuire as agricultural. We must abandon 
this one-sided view. The lives of jungle folk and hill folk, 
those who live by the sea and the sea-faring folk, all these 
are parts of folk or village culture. In building rural univer
sities we will also have to consider these people.
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SEVENTH

ALL-INDIA BASIC EDUCATION CONFERENCE 

MARCH 3-5-1951

I. Resolutions of the Conference.
II. Findings of the Teachers’ Conference.

Feb. 28—March 2.
III. Findings of the Sectional Conferences.

1. Pre-basic Education.
2. Basic Education (summarised).
3. Post-basic Education.
4. Social and Adult Education.
5. The Training of Teachers.

6. Administration.
7. The Place and Provision of Literature.

NOTE
The reports and findings of the sectional conferences were 

presented to the full Conference on March 5. The fuU 
Conference formed no formal resolutions on them and lield 
no formal note, but decided that all sectional reports should 
be recorded in the Conference Proceedings as the considered 
opinion of representative workers in the various fields.



FINDINGS OF THE TEACHERS’ CONFERENCE

S ection I *
General 1 : Samagra Ndi Talim: Centres of Nai Talim 

should always keep in view the objective of Integral 
(Samagra) Nai Talim.

Geueml 2 : Securing Co-operation of Villages : W e have 
to work in villages which may be rent by faction. But we 
will do our work steadfastly and invite the co-operation of 
all the parties including those that may not be interested in 
our work. We will not however side with any pairticular 
group or party. By adopting such an attitude we are sure to 
gain the co-operation of all.

General 3 ; Education of Adivasis : It is the duty of 
teachers of Nai Talim to see that education on Nai Talim lines  ̂
ig spread" among “the Adivasis *as”quicSly* as possible.

General 4 : Future of Basic and Post-hasic Trained 
Children : In as much as a scheme for the pl'ovision of higher 
education for children who have gone through the basic and 
post-basic stages has been prepared and such children will 
have attained self-sufficiency, there is no reason for any appre
hension about their future prospects. All doors that are open 
to a high school student should be kept open for the eight- 
grade basic school student who has completed his course.

Section II
A. Self-sufficiency:

1. Self-sufficiency is the acid test of Basic Education.
2. It is a way of life.
3. It should aim at refilling all the needs of life, but 

should not measure in terms of money. Meeting the needs 
of society by means of physical labour is the main thing, its 
value in terms of rupees, annas, and pies is of secondary 
importance.

4. All necessary land and equipment, etc., required for 
self-sufficiency, of the school community, should be provided.



B. Self-sufficiency through Agriculture:
1. Self-sufRciency caiinot be complete without agricul

ture.
2. Agriculture should be taught from the earliest stages 

of school life. In doing so, the needs of the children, local 
and seasonal conditions and the needs of the community 
should always be kept in view.

3. The implements used for the craft must be in accord 
with the considerations mentioned above.

4. FuU stress should be laid on cloth self-sujfficiency 
even in schools which have agriculture as the basic craft.
C. Self-sufficiency in Cloth:

1. Khadi produced in the schools should primarily be 
intended to meet the needs of the members of the school- 
community, especially of the children,

2. Weaving should be introduced in schools at as early 
a stage as possible.

Section  III
Problems of Correlation:

1. A draft syllabus prepared by experienced educa
tionists has been placed in the hands of teachers of basic 
schools. It can only be a guide to them, and they have full 
liberty to prepare their own plans of work, taking into account 
the efficiency of available equipment, the (requirements of life 
in the locality and local conditions. They should do their 
work on the basis of an intelligent realisation of the dignity 
of labour,

2. Correlation is the method of bringing out the eternal 
and unbreakable relationship between work and knowledge. 
To make correlation spontaneous and natural, it is necessary 
that teachers prepare systematically annual schemes of work, 
time-tables, progress notes, etc. From the beginning the 
equipment used should be as scientific as possible, and the 
schools should be organised on ashram lines, based on the 
dignity of labour, self-improvement and service of the people. 
To enable teachers to acquire up-to-date and scientific know
ledge, it is necessary to provide good libraries and literature.
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Buildings and Records:
1. School Buildings: A  basic school needs a building.

It should be built in village style by the co-operative labour 
of the villagers. The number of class-rooms may be reduced 
to a minimum by making provision for open-air classes. The 
schools for smaller children should be located inside the 
villages according to need. But central schools should, as far 
as possible, be located outside the village. Experience has 
shown that if local co-operation can be tapped and utilized,, 
the services of the P.W.D. agency may be dispensed with.

2. Records: Bearing the principles of Basic Education 
always in mind, teachers should keep faithful and systematic 
records of their plans of work, progress and accounts, so that 
they may not only serve as guides for others, but also help 
the teachers in their own improvement.^

Section  V
Teachers:

1. Self-im'provement: Each institution should provide for 
regular teachers’ meetings in order that mutual contact, 
exchange of thought, reading and thinking may be encouraged 
for the fuller development of the teachers.

2. Association of Teachers of Nai Talim: The purpose of 
associations of teachers should be to focus attention on the 
progress and improvement of education through the combined 
efforts of the teachers. To this end regional associations 
should be strengthened, and initiated where they do not exist, 
and in addition to them an AU-India Association should also 
be formed.
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FINDINGS OF THE SECTIONAL CONFERENCE ON 
PRE-BASIC EDUCATION

1. Children’s Toys and Play Equipment:
(a) For the children^ work itself is play, and play

is work.
(b) For children, the tools of work constitute their

play equipment.
(c) Our equipment must be connected with the daily

life of the children and made from local 
materials. Small brooms, hoes and watering 
cans, etc., are suitable.

(d) There is ample opportunity for the development
of the senses, the intellect and the emotions in 
such hfe-centred activities. There is therefore 
no need for special separate equipment for sense- 
training.

(e) Experiments should be conducted and records
kept with regard to the age at which the child 
begins to share in the work of the home.

2. The Place of craft in Balwadis {Pre-hasic schools):
Any village or home-craft such as agriculture or khadi 

is appropriate for the development of children, provided 
that the tools used are suited to their physical development.
3. The Place of the ‘three Rs’ in Pre-hasic Education: 

Teaching of reading, writing and arithmetic as such, has
no place in this stage of education.
4. How should Records of the Child’s Development he

kept?
(a) At the time of admission to the school, details

of the history and circumstances of the family 
should be entered in a special register.

(b) The teacher should keep a detailed record in
diary form of his observations of individual 
children and of his own work.



(c) Any special feature of the child’s development 
should be noted by the teacher as occasion 
arises.

5. Number in a Class:
The number of children to be cared for by one teacher 

should not exceed 20 on the average.

6. How can the desire for the education of children be' 
inculcated in their families?

Should teachers go from house to house to collect the 
children? How should they establish contact the parents?

It is our experience that a desire for the children’s 
education can be spread only by means of the children them
selves. Some suggestions to this end are given below: —

(a) Whenever possible the school should be in the 
centre of the village.

* " "(b) AdtiltS stiould” b5 given opportunities to  Tielp wil;h’  
the work of the school.

(c) Camps for parents may be organized for shorter
or longer periods at leisure times, v/ith a view 
to the education of children.

(d) Cultural programmes on the Nai Talim model, and
celebrations of festivals and auspicious occasions, 
may be carried out in the village for the education 
•of the children.

(e) The pre-basic teachers should pay regular visits
to the homes of the children for constructive 
work.

(f) The teachers should not, however, make the
calling of children to school a matter of routine. 
They should visit the home when a special need 
arises.

(g) There are vairious occasions in village life when
the women assemble and work together. The 
teacher should use these occasions to rouse 
interest in child education.

(h) There should be an effort made by special propa
ganda to ensure that the good habits which the
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child leams at school (such as cleanliness of the 
ĵerson and clothing, and helping in household 

work) can be carried out at home.
7. The Place of Play-Centres in Child Education:

When arrangements cannot be made to run a regular 
Balwadi, work for the children of a village may take the form 
of a play-centre. In such a centre cleanliness, games, stories, 
hhajans and exGUr&ioiis may be organized.
8. The Time Table of a Balwadi:

The time of a full-time Balwadi teacher may be distri
buted thus: —

1 hour; preparation for the day’s work.
4 hours: Balwadi work.
1 hour: after-school work, diary, records, etc.
2 hours: contact with other people.

When a married woman with a family works in a Balwadi 
her time-table should not exceed four hours daily, which 
should be regarded as full woirk in her case.
9. Supplementary Diet Arrangements:

Arrangements for a light meal are essential in a Bal- 
v/adi. It is quite possible to get at least some help in kind 
from the parents. The meal should be used as a means of 
education and of training in social behaviour. It should be 
planned so as to supplement the children’s normal diet, and 
may include milk, butter-milk, vegetables, seasonable fruits 
sprouted grain, etc.

Of late tinned milk from America and other foreign 
countries is being popularized by the Central and State 
Governments. Balwadi should not arrange for tinned milk 
supplies, because this means dependence on outside 
agencies, and there may be danger also of hindering the 
improvement of agriculture and cattle-rearing.
10. Arrangements for children below 2a years:

A  plan is clearly needed, which should be drawn up 
from the point of view of Nai Talim, for the care of childiren 
below 2s years. The Hindustani Talimi Sangh is requested 
to appoint a sub-committee to give necessary guidance in the 
matter.
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FINDINGS OF THE SECTIONAL CONFERENCE ON 
BASIC EDUCATION (SUMMARY)

1. Correlation:
Means the co-ordination of knowledge with life-experi- 

ences. Craft-centred education means Ufe-centred educa
tion. Therefore in all our planning we must keep in view 
as our goal, the full development of a pure and complete 
life. Applied knowledge will be the natural outcome of the 
proper working out of these plans.

2. Supervision and Examination:
There is no place in Nai Talim for the old system of 

examination. * Th.e” a^seSsrilent “of "one’s, own progress and 
achievement should however be accurately and scientifically 
made.

Who is to assess or test? Whom shall they test? How 
to test?

There should be self-testing and self-assessment. It 
should be carried out only by our men acting as assessors 
and testers. The test should be related to practical life and 
must be accurate.

The personal record, notebooks, power of planning, 
intellectual progress, dress, Hfe-habits, artistic gifts and 
social environment of the individual should be taken into 
account in the assessment.

At each annual assessment cognizance should be taken 
of: —

Regular attendance.
Attitude to woirk (self-reliance, self-sufficiency)..
Development of a scientific attitude (self-study).
Public service.



FINDINGS OF THE SECTIONAL CONFERENCE ON 
POST-BASIC EDUCATION

The first batch of post-basic students in Sevagram and 
Bihar is about to complete the course. Post-basic schools 
have also been started in Orissa and Gujerat. It is there
fore necessary that on the basis of this experience the course 
of studies and standard of achievement should be more 
clearly defined. In preparing this course of studies the 
recommendations of the sub-committee appointed by the 
Hindustani Talimi Sangh on 26-3-1945 should be kept in view. 
In working out the plans of study the normal daily allocation 
of time to craft work (including half an hour for cloth self- 
sufficiency) should be reckoned as four hours.

•
We propose that the Conference, or the Hindustani 

Talimi Sangh, should appoint as soon as possible a committee 
to prepare complete courses of study in general and special 
subjects, keeping in View the recommendations referred to 
above and the principles outlined in these findings. This 
committee should also study and make suggestions on the 
following matters: —

1. How to assess the practical efficiency and intellectual 
attainments of the students?

2. What type of records should be maintained to make 
such assessment possible? The committee should call for 
records firom the various centres where post-basic work is in 
progress, study them, and suggest a standard form.

3. The form and title of the certificate to be issued. We 
suggest that the post-basic schools should not copy present 
university practice with regard to a ‘degree’; but that a plan 
should be worked out in harmony with our own cultural 
traditions.



G enera-l P rin c ip i.es of P o st-B asic  Education

1. Selection of a Basic Craft:
Any craft selected as the medium of education in a post- 

basic school should fulfil the following conditions: —
(a) It must supply some primal^ need of man, such as

food, clothing, housing, or other daily necessity.
(b) It should be capable of providing full-time employ

ment, i.e., a student specializing in the craft 
should be able to earn his living by making it 
his life-occupation.

(c) It should give scope for full all-round development
of the personality.

In applying these principles it should be borne in mind 
that a post-basi'j school is to be organised as a residential 
‘school-village’, and should be a co-operative, self-sufficient 

.and self-inspired eomnwanity-f A li the ■crafts-needed* far daily 
living, should find a place there, and the teachers and students 
should work together to meet Jtheir own needs.

Having regard to the present condition of the country^ 
agriculture and allied crafts should form the centre of post- 
basic education.

2. Self-sufficiency in the Post-Basic Stage:
The following principles should be regarded as the basis 

of the self-sufficiency programme: —
(a) The economy should not be based on Rs. a. p.

but on production through skilled labour.
(b) The student should be able to earn his primary

needs (food, clothing, oil, soap, etc.) by his 
productive labour. In calculating self-suffici
ency the whole post-basic course should be 
treated as one unit.

(c) The public or government should provide the
post-basic school with enough land, equipment 
arid capital to ensure productive employment 
for all its students.
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(d) The payment made to the students should be
independent of profit or loss in the working of 
the crafts, and should be related to their labour 
and working efficiency. It should be made not 

^ in cash but in kind, by the supply of primary
needs.

(e) The profits earned from jcraft orglanised in the
school should be used for the recurring 
expenses of the school. The balance, if any,
should be accumulated in an emergency fund 
and used to meet abnormal difficulties (e.g., 
a bad crop f&ilure) or spent on the development 
of the school.

3‘: Hostel:
A post-basic school should be residential, because Nai 

Talim should be practised by the students in every aspect 
of life. The school should be a centre of local comrnunity 
life, and it is needful for the full development of the students 
that they should take part in all social activities. However, 
where cilrcumstances make it impossible for an individual
student to stay in the hostel, provision may be made for him
to live at home. It must be arranged that such students 
should have one meal a day in the school, to provide an 
opportunity for them to share in the social Hfe, and in return 
for their productive labour.

4. Co-education:
Co-education at the post-basic stage is in our opinion 

necessary. The students should work and read together and 
there should be no differentiation between the sexes in 
courses of study. The hostels for boys and girls should be 
separate, and where separate additional instruction is found 
desirable, it should be arranged for in the hostel outside the 
regular curriculum.
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REPORT OF THE SOCIAL AND ADULT 
EDUCATION GROUP

This group had the benefit of the guidance of Vinoba 
Bhave. One general principle that emerged at an early 
stage of the discussion was that we should not continue to 
think and act as if the village people were uneducated. 
This is in fact untrue, and the approach is bad psychologi
cally.

During the course of the discyssion, the group came to 
the following points of agreement: —

(a) That the best basis of relationship with the village 
people for those who are concerned for the 
education of adults is through activities going 
on in the village.

(b*) That ^here is "also *a place for those who have no 
immediate place in the actual work of the 
village. Their sphere of activity will be primarily 
through the expression of love and goodwill 
towards the people. Through speech and life 
they should endeavour to bring new enthusiasm 
and enlightenment in the social, cultural, mental 
and physical spheres. Gandhi ji’s life and 
message is such as would give birth to such 
enthusiasm if sincerely portrayed.

(c) That it is important that those who take upon them
selves the burden of the enlightenment of the 
village adult should prepare themselves adequate
ly for the task.

(d) That the approach to social and adult education
cannot be primarily through the teaching of 
reading and writing, though the newly enlighten
ed adult will inevitably demand the knowledge 
of reading and writing.

To awaken the desire for knowledge in the adult and 
respond to the desire as it arises, is the general principle upon 
which we must work.



FINDINGS OF THE SECTIONAL CONFERENCE 
ON THE TRAINING OF TEACHERS

1. As far as possible, Basic Training Centres should 
provide for the different types of Nai Talim training, viz., 
Pre-Basic, Basic and Post-Basic. They should be residential, 
and whenever possible they should also be co-educational.

2. It is desirable to fix the lower age limit for admission 
of candidates into Basic Training schools at 18 years.

3. The strength of a class in a training centre should not 
exceed, 30. Tthe total strength of the Centre should not 
exceed 100.

4. Training Centres should be located in rural areas 
and in the existing urban Centres a rural atmosphere should 
be provided.

5. Candidates without any general education certificates, 
but who have sufficient knowledge and experience in cons
tructive work, and who are found fit by the Staff Council to 
undergo training, may also be admitted to the Training Centre.

6. The period of training should never he less than two 
years, and it was suggested that three years of training would 
be desirable in the case of pupils possessing middle school or 
equivalent certificates.

7. In arrangements for practice teaching, the present 
system of giving a fixed number of lessons should be replaced 
by one providing for periods of continuous teaching in as many 
neighbouring basic schools as possible. All theoretical discus
sions on content and methods of teaching will be based on 
experience so gained. Work in adult classes should also be 
considered as part of Practice Teaching.

8. In the interests of community life, and of such craft 
activities as gardening and agriculture which form an integral 
part of teacher-education, the Centre should work throughout 
the year with provision for teachers’ taking leave according 
to individual needs.



9. An essential feature of the teacher-education pro
gramme should be the study and solution of problems of the 
environment.

10. Teacher-education should not consist merely of 
professional training but should insist on and provide for a 
way of life in keeping with the principles of Nai Talim. 
Courses of studies for undergraduate and graduate teachers 
should be drawn up with the above principles in view.

11. In regard to assessment, it was suggested that the 
present-day system of examination and marking should be 
replaced by the evaluation of what was described as the Three 
P ’s: the product, the process, and the producer. There was 
a general discussion on the assessment technique followed in 
Bombay and Madras States.

12. It was felt that the time given to Sectional Conferences 
was so short that it was not possible to have a thorough 

^discussion_of aU the  ̂points. _ Each item deseryes a. s^a^atp 
conference for itself.
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REPORT OF THE SECTIONAL CONFERENCE 
ON ADMINISTRATION

The Conference reminds all workers in the field of 
Basic Education, including the States, local bodies and private 
bodies which are administering Basic Institutions, that the 
objective of Basic Education being the creation of a new 
social order based on the principles of co-operation and 
democracy, the essential feature of administration, both in 
the sphere of the internal organization and working of the 
schools and in that of supervision and examination, should 
be one of co-operative endeavour between the pupils and 
teachers and headmasters', and also between the teaching 
and the supervisory staff and the local community. Pupils 
should be associated with their teachers in the planning 
and execution of activities, in the maintenance of records, 
and in budgeting and accounting. That alone can make the 
different activities (productive, social and environmental)



practised in the schools really educative. The supervisory 
staff should, as far as practicable, be drawn from among the 
ranks of those that have had a period of experience as teachers 
or instructors of Basic, Post-Basic, or Basic Training Schools. 
They should approach their work in a spirit of sympathy and 
understanding and should, while providing an administrative 
check, also be conscious of their essential role as friends and 
guides of teachers and pupils because of their more varied 
experience and h i^ er cultural and academic attainments.

The sympathy and co-operation of the local people in 
the progress of the school may be secured by associating some 
of them in the work of the school as members of local 
committees, who will look after the working of the school 
and assist in the supply of its essential wants in co-operation 
with the pupils and the teachers; and by affording oppor
tunities to the public in general to use the buildings and the 
premises of the schools, outside school hours, as centres of 
healthy, social and recreative activities. The school Hbraries 
may serve as public libraries and also as circulating libraries 
through the agency of the pupils.

(1)
If the public are expected to help in supplying the 

essential requirements of the school (for example, construc
tion and maintenance of school buildings and supply and 
replenishing of school equipment) it is necessary that they 
be kept in touch with the progress of the school in both the 
productive and cultural fields. The productive or the craft 
activity of the school should take into account the needs of 
the locality. A study of the local crafts and occupations 
should be one of the duties obligatory on a Basic School, 
and as far as practicable all such local crafts should be 
introduced, with the co-operation and under the guidance of 
the local craftsmen.

(2 )
As a minimum of eight years of Basic Education is to 

be provided for all the children of the nation of age groups 
6 to 14 (or 7 to 15) it is necessary that all primary and 
middle schools in the different stages, that will have sooner
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or later to be converted into Basic Schools, should have 
some form of manual work or craft activity in line with the 
local crafts and occupations and in fulfilment of local needs, 
included in their curricula at least for one period a day. In 
addition to this, the school community of pupils and teachers 
should take upon themselves the community work of keeping 
their class-rooms and premises neat and clean and tidy 
through their own co-operative efforts. The Conference feels 
that this would facilitate the conversion of such schools into 
Basic Schools in due course. Short courses for teachers and 
supervisors of the traditional schools—primary, middle, and 
high—should be organized in all the States with a view to 
give immediately a new orientation to the working of the 
existing schools, and to facihtate their development later into 
Basic Schools.

(3)
.   ̂ The Conference recommejids, that Teachers^ Co-operatives 
and, to the extent permissible under rules. Teachers’ 
and Students’ Co-operatives be established in each school 
and also collectively for each district and each State, for the 
regular and efficient organization of the supply and disposal 
of materials conr^ected with the educative and productive 
activities in each school, each district and each State.

(4)
The Conference recommends that, wherever it may 

not have been done already, efforts should be made to 
provide each school with a minimum of 5 acres of land, rent- 
free teachers’ quarters and a well
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Section I 

T h e  P lace of B ooks in  N a i T a l im  

Resolved:
1. that there is a need for books lx»th for teachers and 

students; but their importance will vary at different stages 
of education;

2. that at the Pre-Basic stage there is nô  need for books 
as such for children, but some illustrated material may be 
provided for those who are spontaneously interested, and a 
guide-book may be prepared to help teachers to prepare such 
material locally without cost;

3. that in the basic school books are needed for self- 
study by children. It is desirable to have separate books on 
various topics, and there should be a school or class library 
where children can have easy access to them;

On the subject of text-books in the basic schools, opinion 
was divided in the committee. Some of the members believed 
that under the present circumstances at least a text-book on 
the mother-tongue was needed, while others were opposed 
to the very idea of a text-book in Nai Talim;

4. that no text-books are needed at the Post-Basic stage. 
However, with regard to any topic a list of books should 
be suggested for self-study by the students;

5. that the teachers should be provided with guide books 
and reference books both during their training and when 
they are at work.

Section  II 

P reparation  of L iterature 

Resolved:
1. that necessajry literature should be prepared on a 

regional basis in the language of the region concerned;
2. that the content of books for basic schools should be 

based on the material collected in the basic schools in a 
region both by teachers in their diaries and by children in 
their reports;

10
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3. that the work of arranging and editing this material 
in form of books should be entrusted to a board of experts 
in the field of curriculum and instruction, who should be 
connected with the work of basic schools in some way or 
other;

4. that the content of books should bfe such as to serve 
the ends of a progressive society and to create a co-operative 
spirit among children;

5. that the language of books should be in conformity 
with the average vocabulary understood by children at a 
particular stage, and the style adopted should be simple and 
interesting and the get-up attractive;

6. that in fixing the price of books there should be no 
profiteering; therefore it is recommended that as far as 
possible the publication of books should be undertaken by 
the government concerned, or a public agency or a national 
lnStittitiT)n*^\^di, ts Tlinfectiy'cdnnectfed* With* Nai'Talim. ‘  A  
private agency which agrees to the above conditions may 
also be allowed to publish literature;

7. that a Central Bureau of Information should be 
established to supply information regarding the books 
published in various regions to interested persons. This 
function may be taken up by the Hindustani Talimi Sangh, 
and in order to collect the necessary information from various 
regions, the Sangh may appoint a Board in each region to 
keep the central office informed and up-to-date in this 
connection.
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PROGRESS OF BASIC EDUCATION

{Report of the work done hy the Ministry of Education, 
Government of India.)

Introduction:
According to the Constitution of India, the State 

Governments are primarily responsible for the spread of 
Basic Education in the country. But the Government of 
India is directly concerned with the spread of Basic Educa
tion in Part C States, and also helps the ‘A ’ and ‘B’ States 
by subventions.

It will be recalled that, in the Report of the Central 
Advisory Board of Education on Post-War Educational 
Development in India, popularly known as the Sargent Report 
and published in 1944, a period of 40 years had been 
envisaged for the introduction of compulsory Basic Educa
tion for children between 6 and 14. Progressive Indian 
opinion was, however, not satisfied with the contemplated 
pace of progress and there was a consensus of opinion in 
the country that compulsdiry Basic Education for children 
between 6 and 14 should be introduced within a much 
shorter period. Accordingly, in 1948, the Government of 
India appointed another Committee to suggest ways and 
means of financing educational development in India so that 
the object in view might be accomplished in a shorter period. 
The Committee, which was presided over by the Hon’ble 
Mr. B. G. Kher, expressed the view that compulsion for the 
6 to 11 age-group should be introduced throughout the 
country within a period of 10 years under two five-year plans, 
to be followed by compulsion for the age-group 11 to 14 with
in a further period of 5 years. It was also recommended 
that 70% of the expenditure in this connection should be 
borne by the State Governments concerned and the remain
ing 30% by the Centre. According to the calculations of the



Committee, the contribution of the Central Government 
towards the introduction of compulsory Basic Education 
would amount to approximately 55 crores in the first five 
years. It is a matter of regret, however, that little progress 
has so far been made in implementing the recommendations 
of the Kher Committee, owing to financial and other diffi
culties which have arisen since the attainment of freedom.
Review of the work done:

(a) Training of Teachers.
The Government of India have been giving grants since 

1946-47 to Jamia Millia, Delhi and to Vinay Bhavan, Shaati- 
niketan, to provide for the training of Basic School teachers. 
During the last five years, sums of Rs. 2,50,000 (non
recurring) and Rs. 84,050 (recurring) have been paid to the 
Jaimia MiUia, and Rs. 4,50,000 (non-recurring) and 

•Rs. 2,24,287 -(recurring) to the-Vinay Bhavan., The duration^ 
of the training course at both these institutions is one year 
and the courses of studies comprise (a) Educational Theory,
(b) Practice-Teaching and (c) Crafts.

(b) Production of Basic Education Literature.
The Government of India published last year a “ Syllabus 

for Basic Schools.” This has been drawn up on the basis of 
expert advice received from Basic Education workers from 
aU over the country. Copies of the Syllabus have been sent 
to all the State Governments. It is also proposed to prepare 
a Handbook for Teachers of Basic Schools in the near future. 
So far material has been received on the following subjects 
for the Handbook: —

1. Social Studies — Mr. K. G. Saiyidain.
2. Home Science — Miss Durga Deulkar.
3. Crafts

(a) Spinning and Weaving — Sri R. S. Upadhyay.
(b) Agriculture — Dr. V. S. Jha.
(c) Leather Work — Sri S. Bhanja.
(d) Pottery — Sri S. Bhanja.

Material is now awaited from Sri Chandreshwar Prasad Sinha 
on Cardboard, Wood and Metal Work.
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(c) Progress of Basic Education in Centrally Adminiis- 
tered States.

Two Basic Training Institutions have been started by 
the Delhi Administration—one for men and the other for 
women, each with an intake of 150 teacher-trainees. Th« 
Women’s Institution is situated in Delhi but the Men’s 
Institution had to be located in Ajmer for want of suitable 
accommodation. The duration of the course at both th«s« 
Institutions is one year.

Basic Education has been introduced in the two Centrally 
Administered States of Delhi and Ajmer. A five-year 
scheme for compulsory Junior Basic Education was intro
duced in the rural areas of Delhi State during 1948-49. In 
that year 99 Basic Schools were started and in the following 
year 34 more were added. 17 Basic Schools were oi>ened 
during 1950-51 (upto 31-1-51). The object of the scheme 
is to introduce cort^>ulsory Junior Basic Education for about
45,000 children of the age-group 6 to 11 in the rural areas 
of Delhi State. It is expected that this objective will be 
reached by 1952-53. The whole scheme envisages the open
ing of 150 new Basic Schools and taking over of the District 
Board Primary Schools, including lower middle classes and 
Primary Departments of the Middle Schools. About 
1,100 additional teachers are required for the completion of 
the scheme.

In Ajmer the scheme of compulsory Junior Basic Educa
tion was started during the current year. The State has been 
divided into 3 circles. In the first year compulsion is being 
introduced among children of the age-group 6 to 7 in one 
circle only and it is to be extended gradually to the older 
groups so that in five years all the children between 6 and
11 will be brought to school. In the second and third years 
compulsion will be introduced in the second and third circles 
on the same lines. Under this scheme 65 new Junior 
Basic Schools have been opened in rural areas so far 
and 30 existing schools have also been converted into 
Basic Schools. Altogether 425 Basic Schools will be opened 
and 150 Primary Schools will be converted into Basic type
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of schools within a period of 5 years. A  sum of Rs. 85,000 
has been provided for Basic crafts alone under the scheme.

In the remaining Centrally Administered Areas not 
much progress has been made. A sum of Rs. 5,000 has 
been sanctioned for Kutch and Rs. 3,000 for Bilaspur State 
during the current year for making a beginning with Basic 
Education. In the 1951-52 budget, a provision of Rs. 5 lakhs 
is being made for the introduction of Basic Education in \he 
Centrally Administered States other than Delhi and Ajmer.

(d) Financial Assistance to States.
From 1946-47 to 1949-50, block grants were being paid 

to the State Governments for their Post-War Development 
programmes which included a number of schemes of train
ing of Basic School teachers and opening of new Basic 
Schools. In 1949-50, in addition to block grants for 

'an development schemes, the' Minlstty^ of EdilcatioTi ga'Ce 
the following special grants to different States for schemes 
for the training of Basic School teachers.

State ' Amount of Grant.
Rs.

Assam 35,000
West Bengal 99,000
Bihar 1,71,000
Bombay 1,40,000
Madhya Pradesh 92,000
Madras 2,33,000
Orissa 60,000
Punjab 60,000
Uttar Pradesh 2,60,000
Delhi 80,000
Ajmer 80,000
Coorg 27,000
Bhopal 6,500
Bilaspur 6,500

Total 13,50,000



These grants were given on the basis of the number of 
teachers required in each State, allowing 1 teacher for 30 
pupils.

Owing to financial stringency, no such grants have been 
given to the State Governments during the current year nor 
have any funds been provided for the next year.* However, 
in the five-year plan which the Ministry of Education have 
prepared for the Planning Commission, a suitable amount 
is being provided for the spread of Basic Education in the 
country. The Central Advisory Board of Education which 
met at Trivandrum this year was not satisfied with the 
progress of Basic Education in the country and has strongly 
recommended that both the Government of India and State 
Governments should spend more liberally on Basic Education,

At the instance of the Central Advisory Board of Educa
tion, the question of the productive aspect of Basic Education 
is also being investigated by an officer specially deputed for 
the purpose.
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A BRIEF REPORT ON THE WORK OF BASIC 
EDUCATION IN ASSAM FOR THE YEAR 1950-51
During the year under report five Basic Training Centres 

have been functioning in the State, In two Centres, Raha 
and Dudnai, teachers for ordinary primary schools are also 
being trained. These teachers are given practical training in 
some aspects of Basic Education in addition to the normal 
course of training for primary schools.

Eighty-five junior and 2 senior basic schools have been 
started. The first batch of teachers for basic schools 
completed their training in February 1950. Primary schools 
in the compact areas around the training centres were 
selected for conversion into basic schools and the trained 
teachers were appointed in these schools. The number of 
teachers trained in that year,was 212, and the number for 
the year 1950-51 is 108. These 108 teachers will have 
completed their training by the end of this month. They will 
be placed in the schools already taken over. The majority



of the basic schools of our State are therefore only one 
year old and the number of pupils reading in these schools 
is 5,229 : 3,312 boys and 1,917 girls. Provision has been made 
for the training of 120 teachers during the year 1951-52.

The crafts introduced in the training centres are spin
ning and weaving, agriculture, sericulture, cane and 
bamboo work and beekeeping. The crafts introduced in the 
basic schools are spinning, weaving and gardening.

At this initial stage it is not possible to state accurately 
the percentage of self-sufficiency, but it is expected that the
5 training centres with the basic schools under them 
will have an average income of Rs. 1,000 per centre this 
year. In view of the fact that the training centres were 
started in March 1949 in incomplete buildings and without 
adequate facilities, and that the basic schools were started 
pnly in .1950,, this ̂ figure of Rs  ̂ IjOOJ) per centre is not un
satisfactory. Basic schools have been formed out of ol3. 
primary schools which do not possess any land, £ind the 
difficulty of production can easily be understood. It is 
interesting to note that a basic school with only a hatha of 
land around it has made an income of Rs. 70 from vegetables 
alone, and a school with a higha of land has produced 11 
maunds of paddy. The children of these schools belong to 
the 1st and 2nd grades only, A  year of experience gives 
ground for hope that when land and equipment are avail
able a large measure of self-sufficiency can be attained. 
'Already an entirely new atmosphere prevails in these schools. 
The small kitchen garden attached to each of the basic 
schools is not only producing something towards self- 
sufficiency but has become a centre of creative activity to 
which children are attracted even after school hours.

After the stoppage of grant from the Centre the State 
Government made a provision of Rs. 4,70,800 for Basic 
Education in the budget for the year 1950-51. The details 
of expenditure for the year are not yet available. In addition 
to normal provision for the training centres and basic 
schools, Rs, 40,000 has been allocated to non-official agencies 
for the work of Basic Education, Steps have also been taken
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towards the production of literature for basic schools, and 
a Junior Technical School is maintained at Kohima in the 
Naga Hills.

The meeting of the Advisory Board for Basic Education 
was held on 22nd and 23rd of November, 1950, under th« 
Chairmanship of the Hon’ble Education Minister. Under the 
inspiring guidance of Sri Aryanayakamji and with the close 
co-operation of Janab Sahib Dr. Ansari it was possible to draw 
up a plan for the amalgamation of Basic and Primary 
Education, and the Board has recommended to Government 
the immediate amalgamation on Basic and Primary Education, 
and the introduction of the Basic Education throughout the 
State. The decision of Government is awaited.

Special Officer-in-charge of Basic 
Education, Assam, Gauhati. 

28-2-51
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REVIEW OF THE PROGRESS OF BASIC EDUCATION 
IN \VEST BENGAL, 1947-51

Establishment of two Basic Training Colleges (for Men and 
Women) and two Training Schools:

Basic Education was first introduced in undivided Bengal 
in 1944 through private initiative. In that year a Basie 
Training Centre was opened at Jhargram (Midnapore) which 
was afterwards shifted to Balarampur within the same 
district. The Balarampur Basic Training Centre followed 
generally the syllabus of the Hindustani Talimi Sangh. In 
December 1947, the Government deputed 34 trainees, men 
and women, to this centre for training.

After partition, Government deputed a number of 
Departmental Officers and selected candidates to Sevagnim 
for training in Basic Education. They underwent training for 
one year and returned by the middle of 1948. Two basic 
training schools were started by Government in September 
1948 at Baigachi (24 Parganas District) with the staff trained



at Sevagram. The minimum qualification for admission into 
these schools is Matriculation of an Indian university or its 
equivalent academic training.

A number of officers had been specially trained in the 
United Kingdom and India in primary education based on the 
activity principle. In 1948, Government used them to establish 
two basic training colleges to provide necessary teaching and 
administrative personnel for the staffing and supervision 
of basic training schools. The college for men was 
started at Baigachi (24 Parganas) in December 1948, and that 
for women at Alipore in January 1949. The two colleges 
have experimental schools attached to them. A nursery 
school is also attached to the basic training college for 
women at Alipore. The total number of seats in each of 
the two colleges is 80. The minimum qualification for 
admission is a good degree of an Indian university. The 

-first batch-of-giiadua^e trainees- (men and-w«m«n) completed 
their course in 1950.

Basic Training Schools and Junior Basic Schools:
For a regular and constant supply of teachers trained in 

Basic Education, Government has so far established 11 
basic training schools (government or sponsored) includ
ing the two parent institutions at Baigachi (Banipur), 
referred to above, in order to provide necessary teaching 
personnel for the staffing of junior basic schools. Similar 
work is being done by the Vinaya Bhavana, Santiniketan, 
which is sponsored by the Government of India.

General Principles:
In West Bengal, Government has adopted the following 

general principles in regard to the setting up of basic schools 
throughout the State; —

1. Junior basic schools are to be established in rural 
areas, at a total capital cost of Rs. 32,000 each (Rs. 17,000 
for school building, and Rs. 15,000 for teachers’ quarters;, 
as Government sponsored institutions. The District School 
Board raising local contributions liberally to meet the capital 
expenditure.
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2. Each school of this kind will ultimately have five 
classes with a maximum emrolment of 150 pupils, will be 
staffed by 5 Basic trained teachers including a Headmaster 
and will be housed in a suitable yucca building offering
2,000 sq. ft. of teaching accommodation and 2,500 sq. ft. of 
residential accommadation.

3. Government is to meet the running cost less the 
average amount spent by each District School Board, besides 
a substantial part of the capital cost on account of the build
ings. These are to be furnished simply and with a minimum 
of furniture, preferably with adjustable low desks of an 
inexpensive type.

In 1949-50, Governnaent was able to establish forty-two 
junior basic schools on a sponsored basis, in conformity with 
the above principles. These schools are open to boys and 
girls, and are staffed with teachers specially trained at the 
tvv̂ o basic training schools at Baigachi (Banipur). In every 
case the local public made a free gift of land and a substan
tial contribution in cash and kind towards the cost of 
constructing the buildings.

Six of these schools are in a compact area in the 
district of Hooghly v/here a basic training school with 
accommodation for 120 trainees has since been established.

The scales of pay offered to Basic trained teachers are 
as follows: —

Rs. 35_4/2_75—5/2—80. The Head Teacher gets a 
special pay of Rs. 15 p.m. in addition. All of them are 
entitled to dearness: allownce of 25% of pay and G.P. Fund 
contribution at one anna in the rupee.

It has been decided to introduce Basic Education 
gradually and systematically for children of the age-group
6 to 11 in the first instance, by setting up new schools with 
suitable buildings, and by reconditioning the existing 
'primary schools of the State with a view to fitting them 
into the new system. Both these processes will go on side 
by side in order that universal, free and compulsory Basic 
Education may be introduced as early as the resources of 
the State permit. The Government of West Bengal have 
endorsed the principle oif learning through creative activity,
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which should be varied in character to suit the aptitude of 
children, leading gradually up to a basic craft or crafts accord
ing to local conditions, and have stressed that on no account 
should educational considerations be subordinated to those of 
“production”. The Government of West Bengal have not 
considered it desirable to tie the State down rigidly to any 
one type of creative activity or craft, the character and quality 
of Basic Education should be determined by the tradition and 
genius of the people of the State.
State Advisory Board of Basic Education:

To advise Government regarding matters relating to Basic 
Education in the State an Advisory Board, with the Hon’ble 
Minister for,Education as Chairman, has recently been appoint
ed by Government, Dr. Zakir Hussain, Sjt. Bijoy Bhatta- 
charyya, and other educationists interested in Basic Education 
are members of the Board. The Board had its first meeting in 
November “I960.- Among -the subjects - discussed * were the* 
draft syllabuses of the basic training schools’ drawn up by a 
Departmental Sub-Committee, and the improvement of the 
departmental publication “ Suggestions for the Consideration 
of Teachers in Basic Schools,” which is now being supplied to 
the teachers free of cost.
The Syllabuses of Basic Schools and of Basic Training Schools 

and Colleges :
The Basic syllabus on “activity” lines prepared by th« 

School Education Committee appointed by Government in 1948 
was introduced in existing primary schools from the beginning 
of the academic session 1950. The syllabus of basic training 
schools and colleges, which is tentatively prepared by 
Departmental Sub-Committee, and is now awaiting the 
approval of the State Advisory Board, has for its principle 
objective the training of a new type of teacher-cum-social 
worker. The teacher, that is to say, must be trained in the 
theory and practice of Basic Education, which aims at the 
integral development of the “whole” child according to indivi
dual aptitudes and interest through creative activity, crafts 
and life-situations, in order to enable the child to adjust himself 
to a civilised democratic society.
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During the first year the two parent basic traiining 
schools turned out a total of 129 teachers (men and women) 
who were appointed on the staff of 42 junior basic schools. 
This year a total of 230 teachers (men and women) has 
already completed Basic training. They are now waiting to 
be drafted to the 50 new junior basic schools which the Gov
ernment proposes to sponsor, and also to such well-provided 
primary schools as are about to* be reconditioned as basic 
schools. The estabUshment of senior basic schools as soon 
as Junior Basic Education has been stabilised, is under the 
active consideration of Government.

Headquarters staff for Basic Education and the Basic Training 
Supervisors:

The administrative staff at the headquarters was provided 
by Government early in 1948 by the appointment of a Chief 
Inspector for Primary (Basic) Education assisted by two 
Deputy Chief Inspectors for Basic and Primary Education. 
Arrangements for the Basic training of administrative per
sonnel, i.e., Sub-Inspectors of Schools, Assistant Inspectors 
and Headmasters of Primary Training Schools have been 
made by Government from the very beginning. The first 
batch of twenty-six officers had a short course of basic train
ing in the Basic Training College for men in 1949. Those 
officers are now supervising the newly estabhshed forty-two 
junior basic schools. This year twelve officers are now under
going an intensive course of Basic training for six months. 
After completion of their training they will be drafted to areas 
where fifty more junior basic schools for the current financial 
year are being established. Government have also decided 
that in all future appointments in the Sub-Inspectorate, Basic 
trsuned graduates are to be preferred to B.T.’s of our 
secondary training colleges. For effective supervision of 
primary and junior basic schools the cadre of the Sub-Ins
pectorate has been raised to 137 in order that each Sub- 
Inspector of Schools may not be required to supervise more 
than 100 schools in a year, while a number of trained women 
teachers have also been taken in.



The questio7i of further traming of Primary Teachers in Basic 
Education:

With the acceptance of Basic Education as the poUcy of 
Government with regard to primary education Government 
recognise the necessity for the further training of the vast 
majority of primary school teachers in the method of Basic 
Education. There are in this State 14,836 primary schools 
with 41,175 teachers. Thowgh in the beginning a training 
course of at least a year, followed by at least two months’ 
refresher course after 6 months’ field work is necessary for 
an adequate training, it is possible that during the next two 
or three years, as Basic Education develops and expands by 
conversion of the traditional well-provided primary schools 
into basic schools, and the reconditioning of all the remaining 
primary training schools as basic training schools these 
teachers will become more and more familiar with the prin
ciples of ^agic.Eduoation.and ±ha period .of.intensive fuKther 
training may possibly be shortened. Plans for giving such a 
training on an extensive scale, by extending the accommoda
tion in the Government and Sponsored Basie Training Schools 
as may be necessary, are under active consideration.

Expansion of Primary (Basic.) Education:
The expansion of primary education in this context means 

the expansion of education of the Basic type. With this end 
in view Goverrmient have introduced the Basic syllabus and 
an increased scale of pay for teachers in all types of primaty 
schools from 1950. The Primary Education Act has also been 
modified with a view to harness larger resources from Educa
tion Cess and Tax, and to enable Government to introduce 
compulsory education in the smallest areas. Compulsion may 
be introduced even in a single school, if this is thought 
desirable, in order to minimise waste and stagnation. 
In pursuance of these amendments Primary Education has 
already been made compulsory from 1951 in selected areas of 
three districts, viz., Birbhum, Burdwan and Hooghly, and 
other districts are also falling into line. Attendance Com
mittees have been appointed throughout these areas to 
enforce compulsory attendance of pupils. The introduction
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of compulsory Basic (Primary) Education in the entire rural 
area of the State within the next ten years has been decided 
upon, subject to the concurrence of the legislature.

The use of the text books in the lowest grades of a primary 
school, viz., classes I and II has been discontinued. A Primer 
on Bengali and arithmetic for class III and a reader on similar 
lines for class IV, prepared by experts on child education, have 
been published experimentally for the first time in the history 
of Primary Education. These publications have been made 
available at cost price and it is proposed to supply them free 
of all cost in areas where compulsion had been introduced.

The Future:
Basic Education workers in West Bengal are now trying to 

work out their own technique of correlated instruction. As far 
as practicable, new schools are being organised as centres of 
community life for young children. Through celebration of 
local festivals, social service, etc., these schools are now gradu
ally extending the range of their activity beyond the narrow 
academic horizon and are already proving their worth as units 
of rural service. In the absence of an agency in each district 
for quick and adequate disposal of yarn, and also owing to the 
difficulty of getting equipment and materials, it is difficult to 
examine the financial aspect of the scheme at this stage. It has 
not been possible to assess production in the newly established 
junior basic schools now in the third year of their existence. 
It has however been proved, from the exhibits and products 
actually turned out by children in the experimental schools 
attached to the basic training colleges, that education through 
creative and productive work can be a joyous and liberating 
process both for the teacher and the taught.

The new basic schools have become popular in all the 
areas, as the enrolment figures for the last three years go to 
show. They have brought a sense of confidence and a 
refreshing atmosphere of disciplined freedom in the life of 
the children. The standard of attainment laid down for craft 
work and for academic subjects correlated to craft work has 
also been found to be well within the capacity of children of 
the given age range. The experiments conducted in the two
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parent institutions have also demonstrated the method of cor
related teaching to be a natural and psychological process and 
their achievements have lifted the Basic Education Scheme 
above the realm of controversy.
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BASIC EDUCATION IN BIHAR
In place of the usual annual report the Bihar Basic Edu

cation Board has issued this year a review of the whole 
development of Basic Education in the State, in four separate 
booklets:

Rs. A. P.
1. Origin and Progress .. 0 10 §
2. Cultural and Social Development .. 0 6 0
3. Economic Possibihties , . 0 10 #
4. Organisation and Administration .. 1 4  9

These booklets are obtainable from the Educational 
Publications Officer, Bihar, Patna, at the prices shown above.

REPORT ON THE PROGRESS OF BASIC EDUCATION IN 
THE STATE OF BOMBAY, UP TO 31 DECEMBER, 1950

To implement the policy of Basic Education adopted by 
Government in 1946, a three-pronged drive has been organized 
to reach the objective of introducing Basic Education in all 
primary schools. The three aspects of the programme are as 
iollows: —

1. Training of teachers to fit them for work in basic
schools.

2. (a) Introducing craft, safai and community activities
in primary schools as a first step towards con
verting them into basic schools; and 

(b) the training of primary teachers in craft to meet 
the requirements of these craft schools.



3. (a) The continuance of the old basic schools where a 
complete programme of Basic Education is in 
f-ull force; and

(b) the gradual conversion of craft schools into basic 
schools.

I. T raining  of Teachers

1. As regards the training of primary teachers the policy 
is to convert all primary training institutions into basic 
training institutions. For this purpose it is essential in the 
first place to staff them with graduates trained in pedagogy 
as well as in the principles of Basic Education, and in the 
second place to introduce a new syllabus including the main 
features of Basic Education, such as craft, health and hygiene 
activities, activities of social and community life and tech
nique of correlated teaching.

2. T o achieve the first objective, three graduates’ basic 
training centres—one for each regional language—were esta
blished in June 1948, where trained graduates (i.e.. Graduate 
B. Ts.) are given a further training in Basic Education for a 
period of one year. So far 190 graduates have completed 
their course of training and 100 more graduates will be com
pleting their course at the end of the academic year 1951, 
These graduates are given training which will equip them for 
teaching in basic training institutions, as well as for insj>ect- 
ing basic and craft schools. Besides the teachers trained in 
the graduates’ basic training centres, Urdu-knowing trained 
graduates were deputed to Jamia-Milia Islamia, Delhi, for 
further training in Basic Education. So far 8 teachers have 
received such training and most of them have been posted in 
the Urdu Training College for Men, Poona, which is a fully 
converted basic training institution. This year three Sindhi 
teachers have been deputed to the Jamia-Milia and they vdll 
be completing their training by the end of March 1951.

3. With the help of these basic trained graduates it has 
been possible to convert, fully or partially, most of the Gov
ernment primary training colleges into basic training 
colleges. Altogether 13 Government institutions have an 
adequate number of basic trained graduates on their staff
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(i.e., 75 per cent of the total number) and are working as 
full-fledged basic training institutions. Basic trained gradu
ates on the staff of these institutions, besides discussing 
the principles and theory of pedagogy in general and Basic 
Education in particular, also conduct various cultural and 
social activities and supervise all matters regarding the life 
of the community. They also carry out their activities in 
connection with the craft. All the other primary training 
institutions, Government as well as non-Government, have 
introduced craft as a compulsory subject in addition to the 
general theory and principles of Basic Education. Thus the 
entire output of these training institutions—more than 3,000 
trained teachers per annum—are all well acquainted with 
crafts and with the ideology of Basic Education.

The principals of most of the training institutions—Gov
ernment as well as non-Govemment—being senior persons 
had really no training in Basic Education. To give them an 
idea of the theory and practice of Basic Education and to 
enable them to see basic schools at work, a special course 
was organized in each region for five weeks in October and 
November 1950. The principals spent two days at the 
regional basic training centres, toured round the compact 
areas of basic schools and spent four weeks at the Regional 
Graduates’ Basic Training Centre where they had an intensive 
course of lectures and an opportunity to study in detail the 
nature of the work being done by the graduates under train
ing. A  significant feature of the course was that the principals 
at each of the centres voluntarily agreed to live as a self- 
reliant community and to manage their own affairs, as far as 
possible. The principals who are at the helm of affairs in 
training colleges and have to direct the policy and the work 
of the training colleges, got in this way an insight into the 
principles and working of Basic Education.

4. The Committee appointed for revising the syllabus 
of basic training institutions completed its work and the 
revised syllabus, which was approved by the Advisory Board 
of Basic Education, was introduced in June 1950 in all the 
primary training institutions with the sanction of Govern
ment. This new syllabus lays special stress on craft, health
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and hygiene activities and activities of social and commu
nity life. It also makes provision for a short stay for field 
work in some village, in order that the students should come 
in contact with the villagers and realise their problems 
through actual experience and work. The new syllabus 
emphasizes training in self-help, safai aiid cloth sufficiency 
and aims at giving this training not through books or lectures, 
but through the actual practice of living. Residence in a 
hostel for that reason is considered to be essential for a real 
comprehensive training.

5. There has been no change in the syllabus for gradu
ates’ basic training centres, but this year at the suggestion 
of the Basic Board and with the approval of Government, the 
examination in theory has been abolished and the students’ 
work in theory will be assessed on the basis of the year’s 
actual work, assignments and major projects prepared for 
pupils and teachers. It is expected that this arrangement 
will enable them to concentrate on real work of permanent 
value in the field of Basic Education. The position is to be 
reviewed by the Advisory Board of Basic Education in April 
1951 before it is continued permanently.

II. C raft Schools

As a transitional step in the conversion of primary 
schools into basic schools, craft, safai and activities of 
community life have been introduced into a number of selected 
schools. To meet the immediate needs of craft teaching in 
these craft schools, short-term craft training courses ware 
organised for teachers already trained in the ordinary training. 
The following short-term courses were held at several places 
during the period of April 1949 to December 1950: —
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Duration. No. of 
courses.

No. of
teachers
trained.

Short-term course in spinning 3̂  months 29 1,170
weaving .. 6 20 688

)> » cardboard
modelling 3 2 84
agriculture
at 11 places 12 1 200

■Course in training in carpentry .. 12 „ i 220



The total number of teachers trained in craft so far is aa 
given below: —

Name of the craft No. of teachers
trained

1. Spinning .. 3,537
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2. Weaving
3. Kitchen-gardening & agriculture
4. Cardboard modelling
5. Carpentry

Total

1,760
506
332
269

6,404

The courses in agriculture are conducted by the Agricultural 
Department at various places through their expert staff. The 
courses in carpentry are conducted by the Industrial Train
ing Institution, Aundh Camp, under the management of the 
Central Government, The organization of courses in spin- 

jiiiiag.and weaving, and jcaEdhoard jnodelliug Jias been left to 
the respective district school boards, which either arrange 
the courses themselves or entrust the work to local associa
tions and khadi workers. Care is always taken to see that 
those who conduct these courses are properly qualified for the 
work. Suitable syllabuses have been framed for each of these

• courses which, besides giving training in the theory and prac
tice of the craft, include practical training in community acti
vities. In addition two batches of primary teachers of 50 and 
25 respectively have been trained at Sevagram by the AU-India 
Spinners’ Association, specially for organising the work in 
spinning and weaving in primary schools. One more batch 
of 25 teachers has been sent up for such training during the 
current year.

The number of craft schools in which craft has been 
introduced as a preliminary step towards their conversion is 
as follows; —

Spinning & Weaving schools . . 1,956
Cardboard modelling and wood-work schools .. 269
Kitchen-gardening and agricultural schools . . 250

Total .. 2,475



Out of the total of 28,780 primary schools in the State, 2,475 
schools have so far been converted into craft schools. With 
more teachers trained in the theory and practice of Basic 
Education coming out of the training institutions, it will be 
possible to speed up the introduction of craft.

In order that inspecting officers should have some know
ledge of the crafts be>ing taught in primary schools and some 
insight Into tKe unc^erlying principles of Basic Education, 
short-term courses of three months’ duration were organized 
at five places during the year for Assistant Deputy Educa
tional Inspectors and Attendance Officers recruited from the 
ranks of primary teachers. These courses where actual work 
in the crafts of spinning and weaving, card-board modelling 
ar.d kitchen-gardening was done and where the officers lived 
tc^ether as a self-reliant community in their daily Hfe have 
done a great deal to change the outlook of the Assistant 
Deputy Educational Inspectors towards education.

III. B asic Schools

The 55 basic schools started in 1938-39 continued to work 
satisfactorily and at the suggestion of the Basic Board were 
inspected by regional committees consisting of two members 
of the Basic Board and the Principal of the Basic Training 
Centre. The suggestions for improvement made by these 
committees are being put into practice.

Besides these 55 schools, there are 8 schools with 1,400 
pupils attending them maintained by private agencies. They 
are inspected by a Special Committee and are paid grants 
tc the extent of the full expenditure on the staff and 2/3 of 
the expenditure on equipment.

A special Primary School Certificate Examination for 
pupils in basic schools introduced in 1948, is being continued 
every year. The nature of the practical examination and of 
the questions set in theory being of a type which conforms 
to the usual activities of pupils in basic schools, the exami
nation is not entirely external to the routine of the basic 
school and does not hamper the work done there. The con
flict that existed in the pupils’ as well as teachers’ minds
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between the requirement of the usual Primary School Certi
ficate Examination and the activities undertaken in a basic 
school is no longer there.

The Economic Aspect of Craft:
The excess of income realised from the products of craft 

was reduced during the year 1949-50, as shown below, in the 
four compact areas: —
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Expenditure Income Excess Per
cent

RS. RS. RS.
Dharwar Compact Area 1,712 2,421 709 41
Surat Compact Area 1,904 2,784 880 40
East Khandesh Compact

Area 1,071 1,407 336 31
Satara Compact Area 818 973 155 18

Compared with the similar figures for the last year, there was 
a drop in the excess of income over the recurring expenditure 
due mainly to two factors: —

(1) Rise in the price of cotton, and
(2) the comparative failure of crops in agricultural

schools.

The following statement showing the extra budget provi
sion for, and the additional expediture on basic schools 
gives an idea of the extra cost to Government on pupils being 
educated in basic schools: —

Budget provision Actual expen-

1. Basic schools
2. Private basic schools
3. Building grants to

basic schools

Total

ditui-e
1949-50 1949-50

RS. RS.
1,31,300 1,16,290

25,000 23,321

55,000 54,978

2,11,300 1,94,589



This extra expenditure and provision are on account of—
(a) Salary and allowances of additional teachers

required in basic schools due to the limit per 
teacher being 30 pupils instead of 40 as in other 
primary schools,

(b) rent of agricultural lands,
(c) rent for additional accommodation,
(d) expenditure oi\ raw material for craft,
(e) expenditure on repairs to equipment for craft,
(f) non-recurring expenditure on additional equipment

for craft.
Taking the actual additional expenditure on basic schools 
during 1949-50, it is seen that an extra expenditure of 
Rs. 1,16,290 was incurred on account of about 10,000 children 
in 55 basic schools maintained by Government, District School 
Boards or Municipal School Boards. Thus the per capita 
extra expenditure on Basic Education comes to Rs. 11.5. 
Ihe average income from craft worked out approximately to 
aimas 8 per child—the per capita income being much higher 
in the higher classes and lower in the lower ones.

The average cost of educating a pupil in primary schools 
in the year 1949-50 was Rs. 29-6-0 in this State. The extra 
expenditure per capita in basic schools works out to Rs, II 
as shown above so that the average cost of educating a pupil 
in a basic school amounts to Rs. 40 in this State. This is, 
of course, exclusive of capital expenditure of Rs. 26,09,417 
spent during the year on the introduction of craft teaching 
in primary schools, maintenance of graduates’ basic training 
centres and the other three basic training centres for primary 
teachers and the agricultural bias schools.

The per capita extra expenditure of Rs. 11 is due chiefly 
to the salary and allowances of additional teachers. This 
year the Regional Committees appointed to visit the basic 
schools have made certain suggestions for reducing the cost 
on Basic Education. They suggest that the extra cost on Basic 
Education which is due mainly to the extra number of teachers 
appointed in accordance with the rule of 30 pupils per 
teacher, could be considerably reduced if the extra- teachers
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were recalled. In their opinion this step will not seriously 
affect the efficiency of basic schools. The expenditure on 
raw material and repairs to equipment can be met from the 
income of craft work, which in the opinion of the Committee, 
can be increased by 25 to 33 per cent by more time being 
devoted to craft and the work being done more systematically.

The following scheme for the disposal of finished goods 
as suggested by the Board of Basic Education has been 
introduced in all the basic schools with the sanction of 
Government: —

(a) Some working capital based on the number of pupils 
in the schools should be given to the Headmaster of each 
school for purchasing the raw material required.

(b) The Headmaster shall be responsible for the dis
posal of all finished products, collection of sale proceeds and 
maintenance of accounts of such transactions. He should 
CSrfy t)ut theSfe fuflcttoift fn 'Cofisifltatioh with the* Assistant' 
Deputy Educational Inspector for Craft Work.

The articles should be disposed of in the following 
manner: —

(i) A joint committee of certain officers shall scrutinise
and approve a schedule of prices for all articles 
manufactured at the basic school.

(ii) The manufactured products should be sold in the
first instance to the children in the school at the 
scheduled rates less 25%, or cost of material plus 
labour charges whichever is more, the quantity 
sold to each child being limited to the amount 
needed for his personal use.

(iii) Any surplus may be sold to teachers at the sche
duled rates less 10%.

(iv) Any surplus still remaining shall be disposed of at
scheduled rates in the open market.

(v) Agricultural and kitchen-gardening products
should be sold at market rates, except for vege
tables and fruits used for community meals, 
which should be allowed free but the cost debited 
to school expenses.
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The special feature of the work of basic schools this year 
was to start the Vastra Swalamban Sangh which met out
side school hours under the guidance of the Headmaster. 
The work was promising p.articulacly in. the Surat and the 
East Khandesh compact areas. In Surat compact area 232 
pupils from basic schools voluntarily joined the Sangh. In 
the Parola and Yewal compact areas 13 Vastra Swalamban 
Sanghs were established ai\d the membership was 451. 
During six months they fipun 3,508 gucndis of yarn and wove 
424 yards of cloth for the use of the itnembers of the Sangh. 
As many as 106 children brouglit their own charkhas.

With the approval of Government certain District School 
Boards were asked to try an experiment of getting the child
ren to prepare mats for school use out of the locally available 
palm, shindi or kyadgi leaves, with the help of local village 
craftsmen. The selected Boards have tried this experiment, 
which involved no additional cost, and in 76 primary schools 
in five districts as many as 7,104 mats have been prepared 
by the children.

This year four more compact areas with 90 schools were 
selected, and Basic Education was introduced in standards
I and IL Most of these schools were craft schools, and their 
conversion meant introducing the full programme of Basic 
Education and staffing the first and the second standards with 
Basic, trained teachers.

IV. O th er  A ctivities

The problem of producing literature suitable to teachers 
and pupils in basic schools has been engaging the attention 
of the Department as well as of the Advisory Board of 
Basic Education. Last yeax a Special Committee went into 
the question and on its recommendations a committee consist
ing of 9 members has been set up for the purpose under 
the chairmanship of Sri K. G. Saiyidain. At the first meet
ing of the committee the outline of the future programme 
of work was decided. As regards literature suitable for 
pupils in basic schools (and children’s own production) it 
was decided that the principals of the graduates’ basic training 
centres should collect all the available material from basic
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schools, basic training centres and other training institu
tions, and if enough material suitable for publication is found 
to be available Government will be approached for sanction
ing a publication grant to each of the centres for the 
purpyose. As regards literature for teachers in basic schools 
the question of publication by Government will have to be 
considered after the available material is revised and put 
into a proper shape.

The programme for the future envisages further develop
ment in the three directions mentioned above, viz., (1) conver
sion of primary training institutions into basic training 
institutions, (2) conversion of ordinary schools into craft 
schools, and (3) gradual conversion of craft schools into basic 
schools. In this future programme, every attempt will be 
made to see that the introduction of crafts is properly planned. 
All the teachers trained in craft in short-term craft training 

■ caurees- or in primary -training* ii ŝtitutioHS -will fee -appointed 
in craft schools so that their craft training is not wasted. If 
the teachers trained are not sufficient for the conversion of 
ordinary schools into craft schools at the rate fixed, short
term training courses will be organized.

Another aspect of the future programme is more 
systematic pursuit of craft. Crafts will be pursued with a 
more watchful eye on their productive aspect, eliminating all 
wastage at every stage, and stepping up the production to the 
standard laid down in the new syllabus for basic and craft 
schools.

Disposal of finished goods:
Most schools and training institutions have been able to 

dispose of the Khadi produced except the very rough cloth 
woven at the initial stage. Some school boards have set a 
worthy example of purchasing the cloth for their own use.

The real difficulty is the disposal of the cardboard 
modelling articles. An attempt was made this year to 
get the Government Printing and Stationery Press at Bombay, 
which supplies stationery articles to all Government offices, 
to take over the cardboard articles prepared by the students
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in primary training institutions. Since, however, the articles 
were reported not to compare favourably either as regar<ls 
quality or as regards price with the articles supplied by con
tractors and firms, the Superintendent was not prepared to 
buy them. Now an attempt will be made to produce articles 
according to the specifications laid down by Government 
Printing and Stationery. An expert from one of the graduates’ 
basic training centres is being deputed to the Stationery office 
to know the exact requirements and to issue directions 
accordingly to all training institutions.

Every attempt is made to see that Basic Education in the 
State is not looked upon as a special type of education which 
:s the concern only of a few people directly connected with 
:t, but is treated as the pattern for primary education 
adopted by the State. All inspecting officers of various 
grades from the Divisional Educational Inspecting Officers 
lo Assistant Deptuy Educational Inspectors and Attendence 
Officers are given some opportunity to study Basic Educa
tion at work. The apathy that was obvious in the beginning
IS gradually disappearing, and̂  though people may have 
genuine doubts about some aspects of the scheme, it can be 
said that a serious attempt is being made to put it into 
practice.
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BASIC EDUCATION IN MADHYA BHARAT

The Government of Madhya Bharat from its very 
inception in 1948 has evinced a keen interest in Basic Educa
tion, and during the years 1949-50 steps in this direction were 
taken by deputing 8 teachers for training at Sevagram. These 
teachers soon after their training were required by the 
Government to run short-term basic training courses during 
the summer at various training schools and colleges. 
Subsequently two training schools, i.e., those of Bijalpur and 
Morar, began to work on basic lines, and in the training 
school at Bijalpur work was formally inaugurated by 
Smt. Ashadevi on October 3rd, 1950. The Government is now 
gradually converting two training schools for women into 
basic training institutions.

This year the CJovernmenf h*as“depu*te(3 a second* batcli 
of 8 teachers for training at Sevagram. Further it has 
appointed a committee under an unofficial chairman to frame 
a syllabus for schools up to 8 grades suited to the present 
democratic set-up of India. This committee has further 
deputed 3 of its own members to observe and study Basic 
Education in Gujarat, Bihar, Orissa, U. P., Rajasthan and 
various other places with a view to implement the schenae 
in Madhya Bharat in the light of recent developments.

P. R. PuRAN IK



WORK IN MADRAS STATE

1. The Basic Education movement was started in South 
India in a systematic manner in 1945 by Sri G. Ramachandran, 
then Assistant Secretary, Hindustani Talimi Sangh. He 
conducted three basic training camps in Tamilnad, Andhra- 
desa and Karnatak. Gandhiji blessed this undertaking by 
himself presiding over the convocation of the first batch of 
basic teachers trained at Tiruchengode. These teachers who 
received certificates from his hands started the first ten basic 
schools in the South in 1946.

2. Early in. 1946, v/ith the inauguratic^i of the National 
Government, Basic Education became a State policy. The 
Government began to build rapidly upon the foundations 
laid earlier by non-official workers under such good auspices. 
Its policy was to convert the nearly 38,000 elementary schools 
and the 170 training schools into Basic Education institutions, 
and to open new schools in backward areas. Existing schools 
had therefore to be reconditioned to provide additional school 
places. New equipment for craft work had to be provided. 
Teachers had to be trained in the principles and practice of 
Basic Education. The Government made generous provision 
under these three heads.

3. With a view to provide additional accommodation, 
managements were encouraged to construct buildings 
wherever necessary. New type designs suited to the pattern 
and economy of Basic Education have been approved by 
Government. The rate of grant has been increased from one- 
half to three-fourths, subject to a maximum of Rs. 9,000 
for V-grade schools and Rs. 15,000 for Vlll-grade schools. 
Hence the managements off schools could purchase lands, sink 
wells and put up additional buildings by spending up to 
Rs. 12,000 for junior schoo.ls and Rs. 20,000 for senior schools. 
The Inspecting Officers are taking the initiative in persuading 
school managements to utilise these liberal grants-in-aid 
provisions and to bring their schools up to the mark by 
providing buildings, garden land and a well.



4. The entire cost of equipment necessary for craft work 
is met by the State. In order to help the schools to equip 
themselves promptly, the Government has opened craft 
equipment stores in 21 places. These stores stock all the 
articles ordinarily needed for basic schools and supply them 
on indents approved by Inspecting Officers. Each store 
maintains a current account in respect of each basic school 
attached to it, gives cotton and other raw materials necessary 
and takes back yarn,- cloth or other finished articles. These 
stores are attached to basic training schools and it is hoped 
that a workshop will develop in due course in each of these 
centres.

5. The exji^nsion of Basic Education depends largely 
upon the facilities provided for teacher training. The 
facilities now made available may be classified under two 
categories— (a) for graduate teachers, (b) for non-graduate

> teachers. ....................................................

(a) The key personnel who are graduates have been 
trained at Pentapadu (in the Telugu area), at Perianaicken- 
palayam (in the Tamil area) and at Sevagram. The period 
of training was five months in the two Madras centres and 
six months at Sevagram. During the period of training the 
teachers were given their usual salary and allowances as well 
as a stipend of Rs. 25 p.m. So far 323 graduates have taken 
this training. With rare exceptions they have all been absorbed 
in Basic Education work.

The degree courses in pedagogy offered by the Madras and 
Andhra Universities, have been partially modified to suit the 
needs of Basic Education. Therefore the graduate teachers 
who undergo training in the 14 training colleges in the State 
have a working knowledge of the principles and practice of 
Basic Education. A full course of Basic training for 
graduates with no previous teaching degree has not so far 
been attempted in this State.

(b) In order to train the teachers necessary for basic 
schools, existing training schools have been converted into 
basic training schools and new basic training schools have
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been opened from year to year. The following table shows 
the rate of expansion of facilities for thes training of teachers; —

Basic Trg. 
Schools Nunaber of non-graduate 

teachers

Year -a<u
Sh New

1

"S 
. 0

lU “
Fresh Training T3o>C

(D
(U 0)

1

a;>C
u fa % ' 

^  1
unio Senior: 

G r a ^ e  p f a d e
Total

du
<L
Pi

3 a

2 1 0

Prior to 1945 3
1945—46 " ’2

Camps
1iI

40

1946—47 1 1 2 I 140 14
1947—48 1 4 7 ... i 70 28
1948—49 9 1 2 18 176 34 210 159 83
1949-50 7 36 940 147 1087 76 81
1950—51 6 i

6 48 844 50

Total 24 26 48 1116 181 1297 1329 259

Under Training 2818
1

1422 I
.

4240
1

<

■ i
64

The increase in the number of training schools from 36 
:n 1949-50 to 48 in 1950-51 is due to the conversion of the six 
ordinary training schools and the opening of the six new basic 
training schools mentioned below: —

Converted:
1. Govt. Training School, Rajahmundry
2. Do. Bellary
3. Do. Mangalore
4. Do. Palghat
5. Do. Kancheepuram (for women)
6. Do. Tanjore (for women)

Newly opened:
1. Govt. Basic Trg. School, Vedaranyam
2. Do. Gangaivalli
3. Do. Jogilpatti
4. Do. Palayampatti (for women)
5. Aided Basic Trg. School, Tiruchitrambalam
6. Aided Basic Trg. School, Ujre.



Out of the 48 basic training schools, 38 are under Govern
ment management and 10 are under aided private manage
ments. In these training schools, the syllabus published by 
the Hindustani Talimi Sangh is adopted for the full two years’ 
course. For the three months’ course of training arranged 
for the benefit of teachers already trained, a shorter syllabus 
has been adopted. Spinning and elementary gardening are 
taught in every basic training school. In some cases, school 
farms are organised on an extensive scale. Weaving has been 
started in most training schools, but it has yet to be effectively 
organised. The craft equipment stores attached to basic 
training schools are expected to develop in course of time 
into workshops f>roviding facilities for the teaching of wood 
work as a basic craft.

6. Basic schools are managed by local bodies and aided 
. agencies and not J>y. GLovernment. directly. JIance it was. not

easy in previous years to ensure the employment of Basic 
trained teachers. Government has now issued instructions 
to local bodies to give preference to them for purposes of 
employment. Ordinary elementary schools are being progres
sively converted into basic schools. At present there are 370 
basic schools in the various districts of the State,

The revised syllabus for Grades I to VIII published by 
the Hindustani Talimi Sangh during the current year is being 
adopted in these schools with the approval of Govern
ment.

7, A beginning has been made in the introduction of Pre- 
basic Education. The Kasturba Trust (Tamilnad) conduct a 
pre-basic training school, where the pre-basic training school 
syllabus of the Talimi Sangh is being followed. During 
1950-51, ten pre-basic sections were attached to basic schools. 
It is proposed to expand the provision for pre-basic schools 
during the coming year. A few Basic trained officers have 
been deputed to study the Pre-basic and Adult Education 
work done in Sevagram.

120



121

8. The following figures will give an idea of the 
expenditure incurred by Government on Basic Education 
since 1947-48: —

Particulars 1947-48

1. Si’aries

2 Allowances
(D.A., T.A., etc.) ..

3. Scipends

4. Other expenses

Total

Rs.

3,582

3,397

7,236

3,191

17,416

1948—49 1949—50

Rs.
80 >390

46,026

2,23,515

89,922

4,39,853

Rs.
1,61,297

64,020

3,41,317

2.53,932

8,20,566

Apart from the above, a sum of Rs. 40 lakhs has been 
allotted for the construction of 22 new basic training school 
buildings and for providing them with lands for agriculture. 
Ten of these schools have been completed and the rest are 
under construction. Also a sum of Rs. 45,000 has been spent 
in equipping basic schools with craft materials.

9. The following figures show the position for the 
school year 1949-50, in regard to the income and expenditure 
on craft work in the basic training schools and basic schools: —

(a) In the basic training schools, the expenditure on raw 
materials used was Rs. 27,855-7-5 while the value of craft 
produce was Rs, 41,040-12-11, The net earnings amount to 
Rs. 13,185-5-6 (or Rs. 4-12-0 per pupil teacher, the total 
number of pupil teachers being 2,769).

(b) In the basic schools, about 3,000 children have been 
provided with craft equipment. The expenditure on raw 
materials was Rs. 6,042-2-9 while the value of craft produce 
was Rs. 8,146-10-4. The net earnings amount to Rs. 2,104-7-7 
(or Re. 0-11-0 per pupil).

10. The Advisory Board of Basic Education is taking 
keen interest in the development of the scheme. It has met
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seven times so far and most of its recommendations have been 
accepted and implemented.

11, Among the chief visitors to our institutions during 
the current year may be mentioned Professor Humayun 
Kabir, Sri Aryanayakam and Sri G. Ramachandran. 
Professor Humayun Kabir visited three of our institutions 
and remarked that he was impressed by the quahty of work 
in them and by the keenness and enthusiasm of both ti\e 
teachers and the trainees. Sri Aryanayakam and Sri 
G. Ramachandran visited a number of our institutions and 
offered valuable suggestions for improvement. Our thanks 
are due to them all.
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BASIC EDUCATION IN MYSORE, 1950-51

The scheme of Basic Education was launched by the 
Government of Mysore in April 1947, when thirty certificated 
teachers were trained in the principles practice of Basic 
Education at the training centre, Vidyanagar. They were 
later employed in re-modelling twelve pr imary schools in the 
immediate vicinity of the training centre . A  start was made 
with the first two grades. The schools in this compact area 
subsequently served as practising schools for the training 
centre.

During the second year seventy-five teachers were trained, 
who were absorbed in sixty newly started basic schools, 
scattered all over the State. Four trained graduates who also 
underwent training at the centre were sent out as inspectors 
of the schools.

During the third year, eighty-three primary school 
teachers were trained and absorbed in the basic schools as 
additional teachers. Today there are one hundred basic 
schools in the State most of them have two grades only, but 
schools in the compact area now have the first four grades. 
During the year 1948-49, a batch of six officers of the depart
ment (four of whom were trained graduates) was deputed to 
Sevagram for advanced training in Basic Education. After 
completion of the training four of them are on the staff of the 
training centre while the other two are engaged in administra
tion and supervision.

Vidyanagar is for the present the only training centre in 
the State, and it is staffed by craft experts and graduate 
assistants trained in Sevagram. The curriculum is generally 
modelled on the recommendations of the Hindustani Talimi 
3angh, the main crafts being spinning and gardening. The 
trainees are all trained teachers in permanent Goverrmient 
service who have had some experience in running primary 
schools. The course of training is for one academic year 
and consists of craft work, training in community service.



rural welfare work, cultural activities, methodology, art,, 
music, and physical training.

The State Government has recently constituted a commit
tee for Basic Education with the Director of Public Instruc
tion as President, and the Superintendent of the training 
centre as Secretary, to offer recommendations to Government 
on the policy to be pursued in the work. The Committee has 
met once and recommended to Government various proposals 
in regard to matters of policy and expansion.

So far, the State has spent the following amounts oa 
Basic Education: —

Year. Amount spent,
RS.

1947-48 82,112
1948-49 70,083
1949-50 1,52,633

*1950-51* 4,16,704*

Below is a statement of the number of schools, scholars 
and trained teachers during the year under report:

No, of Schools: 100
No. of Children: 9,763
No. of Trained Teachers: 188
Highest grade taught: IV
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Standard. No. of scholars.
Pre-basic 224
Grade I 3,003
Grade II 1,368
Grade n i
Grade IV 168

No. of trained Basic school teachers in schools: 188 
No. of teachers under training (1950-51): 54

K, S. A ch arlu , 
Secretary, Basic Education Committee., 

Mysore State.



BASIC EDUCATION IN OEISSA, 1951

This is the fourth year since the introduction of Basic 
Education in the State, So far its development has followed 
closely the lines laid down in the five-year programme drawn 
up in 1947 under the auspices of the Bo’ard of Basic Educa
tion, Orissa. This Board consists of officials and non-ofHcials 
with the Hon. Minister for Education as its chairman; it has 
appointed a Planning Sub-Committee and a Working Com
mittee which have met from time to time during the four 
years as was found necessary.

The following table gives the number of Nai Talim 
institutions of different kinds in March 1951; —

1. Basic Training Schools 6
2. Pre-basic training school 1
3. Basic schools:

of 8 grades 2
of 6 grades 2

, of 5 grades 10
of 4 grades or less 122

Total .. 136

The Ramachan.drapur Basic Training School has been 
abolished and therefore the total number of such schools is 
reduced by one as compared with the year 1949-50. The 
pre-basic training school at Ramachandrapur has however 
taken its place, and will meet the demand for teachers quali
fied to handle the pre-basic stage which is so important a 
part of the educational process. This institution is run by 
the Utkal Maulik Sikshya Parishad, and as it is the first 
venture of its kind, it is particularly welcome.

There is a proposal to start two more training schools in 
June 1951. As higher grades have been opened in certain 
basic schools, a second year of training for 60 teachers, who



completed their preliminary year’s training in 1947, has been 
organised in two training centres. It is desirable in future 
to have a continuous two years’ training course in order tô  
improve the quality of work done in basic schools and to set 
up an educational tradition and atmosphere in all training 
schools.

The number of basic schools is now 136, as against 95 
last year. It is proposed to start 40 more basic schools this 
year. A happy feature of the situation is the large number 
of petitions received from villagers for basic schools to be 
opened in their villages. These petitions spring partly from 
a desire to change the existing order of things by means of a 
new education, partly from a desire to make over the manage
ment of schools to the Government. Unfortunately, the 
expansion of Basic Education is limited by the dearth of 
properly trained teachers.

The table below gives the number of pupils in each grade 
with the percentage of attendance:
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Grade Number enrolled Average attend.
(per cent)

Boys Girls Boys Girls
Pre-basic 2,070 986 59 57

I 2,200 755 61 ■ 66
II 1,536 458 61 55
III 831 191 69 60
IV 196 32 67 59
V 134 36 72 67

VI 18 2 80 50
VII 15 1 80 —

VIII 10 — 80 —

The total number of pupils on the roll is 9,471 as against 
5,407 a year ago. This increase is due partly to the opening 
of more schools and partly to the grooving readiness of the 
villagers to send their children to school. We have not yet 
been able to secure regular attendance in spite of great effoits 
in some centres. Economic pressure is too strong. It seems 
better not to insist on regularity in existing conditions, but



to utilise instead every educational opportunity afforded by 
the children’s domestic preoccupations. On their return to 
school after periods of absence they may be helped to assess 
scientifically the work which they have done; the teacher 
should also pay occasional visits to the homes and fields while 
the children and their parents are working there, help them 
in their work, and while sharing in their activities bring out 
the educational asp(!ct« of ilie occupation.

So far 28 graduates, 5 intermediates, 73 matriculates and 
357 non-matriculates have been trained at Sevagram and in 
our own State. This year 254 students in all are under train
ing (5 graduates, 6 intermediates, 77 matriculates and 166 
non-matriculates).

A special feature of this year’s work is that a number of 
Basic trained matriculate teachers have been deputed to Seva
gram for further general training combined with special 
training in weaving. It has been found by experience that 
the practice of employing “craft experts” to deal with a parti
cular aspect only of the school work is not satisfactory, espe
cially when (as is often the case) such men have a very 
limited general education and little or no understanding of the 
principles of Nai Talim. Instead, basic trained teachers with a 
sound general education should also specialise, according to 
aptitudes, in some craft or activity (weaving, agriculture, 
carpentry, art, music, dancing). Until this principle can be 
implemented, however, peripatetic art and music teachers are 
attached to training institutions on a temporary basis.

Experiments have also been made to see how far we can 
utilise for the educational programme the services of other 
departments of Government—Agriculture, Animal Husbandry, 
Veterinary Services and Public Relations, for example. 
Successful co-operation with experts of these departments 
can make the work of the training school more real, effective 
and comprehensive. Their publications should be famihar to 
the teachers, and their expert advice should be sought as 
needed.
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The expenditure incurred for Basic Education during the 
year ending March 31st, 1950 is as follows: —

Rs.
1. Basic Training Schools .. 1,10,749
2. Basic schools:

Government Rs, 1,43,473'i 
Aided Rs. 43,539)

3. Board of Basic Education .. 26,574
4. Works .. 74,341
5. Scholarships . . 9,782
6. Allowance to Medical Officers .. 1,088
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1,87,012

Total .. 4,09,546

(4,09,519)

The total expenditure includes direct expenditure of 
Rs. 3,09,853 and indirect expediture of Rs. 99,666 mainly 
incurred on buildings.

The income from craft and garden products for the same 
year is as follows; —

1. Basic Training Schools Rs. 5,605
2. Basic Schools (Govt. & Aided) „ T,441

The income per capita in the basic training schools is 
Rs. 28-3-0, that in the basic schools is Rs. 2-2-0. In the schools, 
Rs. 722 of this income was spent on refreshments for the 
children. In judging the achievements of the schools by the 
criterion of self-sufficiency it should be remembered that many 
of the institutions are not yet completely equipped with land, 
buildings, irrigation and other facilities, and that in many 
of the basic schools there are only two grades. The income 
of Rs. 2-2-0 per head comes from the sale of yam and garden 
products of children who are nearly all under 10 years of age. 
Similarly the income of Rs. 28-3-0 per head in the training 
schools (trainees above 18 years of age) represents the sale 
of actual products. The value of labour given to the commu
nity has been ignored in the calculations, but in both schools



and training schools the work of the students in sanitation, 
food preparation, fencing the garden, making brooms, wash
ing clothes, assisting with construction, etc., represents a con
siderable saving in the general expenses of the institution. 
The labour of the training school students, if calculated in 
terms of wages, would come to about Rs. 60 a head.

Service to society in general is a compulsory part of the 
activities of all the training institutions. The welfare work 
undertaken includes arranging for medical aid as needed, 
social education through night schools, improvement of sani
tary conditions by cleaning public roads and accumulations 
of refuse, participating in and if necessary initiating the cele
bration of national and local festivals, organising volunteer 
service squads at fairs, etc., and fighting untouchability. Such 
activities give the students £in insight into social conditions 
and a more realistic approach to their work.

There are of course many difficulties, for bad social habits 
cannot be changed overnight. Ambitious teachers in their 
eagerness for reform invite criticism, misunderstanding and 
unpopularity, and become discouraged in their turn. Such 
difficulties are bound to remain until the social education of 
the adult community is carried on with the same vigour as 
that of the children, and the educational problem of the village 
is seen to be an integral whole which must be tackled in all 
its aspects simultaneously.

As a step towards the eventual conversion of all schools 
to the Nai Talim model, some of the features of Basic Educa
tion are now being introduced, by orders of the Director of 
Public Instruction, into the existing non-basic schools. It is 
proposed to revise the curriculum in the light of Basic Educa
tion principles. Arrangements are being made to give all 
officers of the Education Department some acquaintance with 
Basic Education, and intensive courses will be held for them 
during the ensuing summer. Three senior officers, the Divi
sional Inspector of Schools, the Inspectors*of Schools and the 
Principal of the Radhanath Training College were deputed to 
observe the working of the Sevagram institutions for two to 
four weeks. In this way it is hoped to make the full change-
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over quicker and easier, and a tentative programme of expaii* 
sion to cover the whole State has been drawn up, according to 
which Basic Education for a minimum of 5 years will become 
compulsory for all children within 14 years.

There are vital and urgent questions to which we need 
to give our attention. Such are the methods and standards 
of assessment in basic schools and training schools, the adapta
tion of the details of the syllabus to suit local conditions, the 
production of the books needed by both teachers and students 
to help them in their work, the planning for the higher stages 
of education in Nai Talim in response to the popular demand. 
Conferences and discussions are regularly held in order to 
pool experiences and collect data useful for these and other 
needs. Teachers in each compact area meet once a month, 
headmasters of ail training schools meet once a year. This 
year we held a Basic Education Week in order to consolidate 
olir* Wbrk and briftg it to tiie nbtifce'of" the “ public'in* a' 
systematic way. We shall not be satisfied until the complete 
scheme of Basic Education has been worked out and its full 
potentialities realised.

S. N a t h ,

Organiser of Basic Education
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BASIC EDUCATION IN THE PUNJAB, INDIA

Basic Education and Basic Needs of Life:
Education has been defined as the making of a complete 

man, developing him harmoniously in mind and body. The • 
authors of Basic Education have related education to the 
basic primary needs of life, i.e., food, clothing and shelter. 
They have, further, stressed that education should not only 
train man’s mind and body but his soul as well. One essen
tial craft, which is the chief source of livelihood for the 
majority of the people in a locality, is selected as a main 
craft under the system of Basic Education, round which the 
entire education of the child is built up. This craft may be 
agi’iculture, spinning or weaving or any other frequently 
followed in the locality.

Instruction-cum-craft education is not a new thmg. The 
American or European system of education gives a prominent 
place to craft in education, with a view to combining brain 
arid hand training. The combining of soul training with that 
ol mind and body is a new thing, originally conceived by 
Mahatma Gandhi, the author of Basic Education. His aim 
was also to avoid competition of man with man and exploita
tion of the weak and the poor for the sake of the strong and 
the rich. Therefore, he laid much stress on education as the 
agency to imbue a person with the spirit of non-violence, 
self-sacrifice and social service.

Suitability of the System to the Punjab:
The chief problem in the State is the employment of its 

1.28 crores of people. The factory system can absorb only 
a very small percentage of this population. The only way to 
keep all the people engaged is to develop the country’s cottage 
industries in each of its villages. The Basic system trains 
children in the crafts which are generally followed in the 
village or the town. It aims at making village life more 
self-sufficient and more pleasant. With the advent of Western 
civilization, people began to flock to towns, and consequently 
villages were deserted. It is necessary to revive and resusci-



tate the village life, make it more healthy, pleasant and 
consoling.

The finances of the State do not permit the continuance 
of an expensive system of education. Under the Basic system, 
production is a prominent feature. The school not only 
educates, but earns as well. Quite a good portion of the 
expenditure of a school, if not the whole, can be met under 
this system of education. Man has creative energy and any 
system of education, in order to be beneficial, should 
encourage and develop this creative energy of man.
Recognition of the System of Basic Education hy the State:

The State therefore declared in 1948-49 that the Basic 
system of education with agriculture, or gardening or spinning 
and weaving as main crafts should be their future educational 
pattern. They could not, however, actually introduce it 
at once on account of (a) the partition and its aftermath, 
{by the-lean-finances of the State,-arrd '(c ) the'nOn-lav^iil- 
ability of basic-trained teachers.
Training Schools in Basic Education:

With a view to making basic-trained teachers available 
to implement the educational policy in this respect, a basic 
training school for men and women was started in 1949-50 
at Jagraon, District Ludhiana. Another training school has 
been started during the current year at Satrod, District 
Hissar. A privately managed basic class has also been started 
during the current year at the Jat Heroes Memorial High 
School, Rohtak. The training school for Village Teachers, 
Moga, District Ferozepore, has also been allowed to convert 
its existing junior teachers’ class into a basic training class 
with effect from the next year. The request of the Christian 
Normal and High School; Kharar, for converting their existing 
normal classes into the Basic type is under consideration of 
the Government. The Khalsa High & Normal School, Kurali 
(Ambala) is also planning to convert the normal classes into 

basic training classes.
Teachers trained at the training institutiwis:

Forty men and 20 women were trained in the year
1949-50. The number of students under training during the
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current session in the institutions of the State is 210, of whom 
44 are women.
Refresher Courses in Basic Education:

The output from the training institutions being rather 
hmited, it was necessary to organize refresher courses in 
Basic Education, so that the teachers already trained and in 
the employ of the State, local bodies, or private managements, 
may be made familiar with the principles of Basic Education 
and may subsequently be in a position to introduce the system 
in their own schools, if and when the managements so desire 
and are in a position to do so. A refresher-course therefore 
was organised for 6 weeks last year at the Basic Training 
School, Jagraon for the benefit of 40 teachers—24 men and
16 women. Another similar refresher course is being 
conducted this year at the same institution, where 42 teachers 
are receiving the necessary training.
Basic Schools:

As before said, no basic schools could be started until 
the current year on account of the non-availability of Basic- 
trained teachers. The teachers were, however, made avail
able this year from the State training institutions. Twenty- 
five Basic primary schools have been started during this year. 
Another set of 25 is expected to function from April next, 
for which funds have been made available. The local bodies 
and private managements have also been advised to convert 
the existing primary schools into the Basic-type, where 
necessary facilities for introducing the basic-crafts exist. It 
is expected that there v/ill be a number of such schools which 
will function with effect from the next year.

These basic primary schools are expected to develop into 
senior basic schools in due course. Plans for senior basic 
schools are under consideration.
Duration of the Junior Basic Course. Curriculum and Books:

The existing primary schools give a four years’ education. 
But for basic schools, a five years’ course has been laid down. 
The necessary curriculum has been formulated and books 
are being reviewed, with a view to assessing their suitability 
for use in the schools of the State.
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Basic School as a Centre of Village Activities:
A  basic school is not meant only to educate the children 

of the village but to be an agent for the uplift of that village. 
All village activities, which tend to educate and benefit the 
people, are concentrated round the basic school. This is a 
centre for adult education, for propaganda in health, hygiene, 
agriculture, animal husbandry and for whatever makes a 
village progressive and prosperous.

Community Life in Basic School:
Stress is being laid on the community life of students in 

basic schools. Man is a gregarious animal and must learn to 
live in a society in a manner which does not exploit others. 
The capitalistic world tends to develop individualism which 
naturally results in unfair competition, exploitation, and 
consequent misery to mankind. The Basic system of educa
tion aims at developing sympathy and fellow feeling, a spirit 
of-service-to-the -commumty in which-he lives, and for-all 
humanity. Wherever possible arrangements have been made 
in the schools for a community mess, community spinning, 
community prayer and also for self-reliance and dispensing 
with servants.

Model Basic Schools:
It is desirable to have some model institutions which may 

serve as a source of inspiration to teachers and children. The 
State has consequently provided one model school in each 
Division. At present, the basic primary schools, Karnal 
(Ambala Division) and ‘Oel’ (Jullundur Division) have been 
built up as model institutions. The latter school has 710 
students on its rolls, of whom 260 are girls.

A Refresher Course for the Inspecting Staff:
It has also been necessary to acquaint the supervisory 

and inspecting staff with the fundamentals of Basic Education, 
with a view to enabling them to supervise the newly started 
Basic schools. The State, therefore, arranged a refresher 
course for the inspecting staff during the current year at the 
Basic Training School, Jagraon. Thirty-two officials received 
the required training through this course.
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These officials, both men and women, have made them
selves familiar with the standards to measure the progress 
of a school. The following have been laid down as the chief 
standards: —

(a) Service of the school in the training of children’s
body, mind and soul.

(b) Service of the school to the village and the com
munity in the neighbourhood.

(c) The productive efficiency of the school which, if
not self-sufficient, should pay its own way as
far as possible.
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REPORT OF THE BENGAL NAI TALIM SANGH, 1950

Basic Education was first introduced in Bengal in 1944, 
and is now seven years of age in this Province. Its path 
has not been strewn with roses—it was chequered with hopes 
and fears. But the former always prevailed over the latter, 
and the present position is encouraging and full of promise. 
This progress is largely due to non-official efforts. The policy 
of the West Bengal Government in Basic Education is vague 
and confused, and creates a wrong impression in the popular 
mind. There are a few Government-sponsored basic schools 
in West Bengal, but in the content and spirit of their education 
they seem to be far removed from our own conception of 
Nai Talim. A  clear picture of Basic Education is badly 
needed to-day^ sq that, the confusion prevailing iji th® public - 
mind may be eradicated quickly and once for all.

Balarampur Basic Education Centre:
Under the auspices of the Nai TaUm Sangh, the State 

branch of the Hindustani Talimi Sangh, there is a Teachers’ 
Training Department at Balarampur. No new teacher- 
trainees have been taken in during the year under review, 
for two reasons. One is the difficulty of finance; the second 
is the difficulty of absorbing the trained teachers. Our re
sources are limited and it is impossible for us to run many 
basic schools with private resources. We have therefore 
decided to train teachers for the schools run under the 
auspices of the Nai TaHmi Sangh, in the light of their 
requirements.

Basic Schools:
At present, there are four basic schools running under 

the direct supervision of the Nai Talim Sangh and with its 
financial support. These are as follows: —

1. Balarampur Buniyadi Vidyalaya.—This is an eight- 
grade basic school with 8 teachers and 102 students in all; it 
is a residential school.



Self-sufficiency aspects:
(a) Basic craft—Spinning.—Students in the two senior

grades do some weaving work. Total number of 
gundis (hanks) spun by the students during the 
year under report was 2,866 and the yardage 
716i sq. yds. In the middle of the year 39 child
ren from refugee families were admitted in 
different grades. They will take some time to 
attain the same standard as the older students 
of the school have attained. These older 
students have attained complete self-sufficiency 
in yarn production calculating their requirements 
at 16 sq. yds. per head per year.

(b) Kitchen-gardening.—The land under cultivation
was one acre and the total yield was 190 mds. 
35 srs., the local market price of which was 
Rs. 1,455-10-0. Thus the self-sufficiency test, 
considered so vital in our educational programme, 
is in a great measure satisfied.

(c) Go-seva.—Though a subsidiary craft in our educa
tional programme, this is a very important one. 
The students get very good opportunities for 
Go-seva work. The dairy consists of 7 milch 
cows and the total milk-production during the 
year 1950 was 213 mds. 12 srs, and 14 chh. We 
were 70% self-sufficient in nnilk during the year.

2. Nagra Buniyadi Vidyalaya.—This is a five-grade 
basic school with 35 students and 2 teachers.

3. Aloke-kendra Buniyadi Vidyalaya.— This is a four- 
grade school with 35 students and 3 teachers.

4. Kalipur Buniyadi Vidyalaya.— T̂his is a four-grade 
school with 51 students and 3 teachers.

The Bengal branch of the All India Save the Children 
Committee runs some children’s homes on basic lines, and 
there are a few other basic schools run by individual 
initiative.
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Some 'problems in Basic Schools:
That the children in our basic schools are cleaner, 

healthier, more agile in movement and alert in mind th^n 
average children in traditional schools is beyond doubt; the 
guardians do not fail to appreciate this. At the same time 
there are many who fear that their children are not learning 
enough, due to the fact that less stress is laid on the three 
R’s in the lower grades of a basic school than in those of a 
traditional school. We aim at the all round development of 
the child, but some consider that we do nothing but “extra
curricular” work, and demand more stress on the academic 
aspect, in spite of our ceaseless efforts to explain the true 
significance of Nai Talim to the public. The difficulty is 
increased by the confused policy of the Government; it is 
difficult for a basic school to thrive by the side of a traditional 
school which has full recognition by the Government and 

. enjoys-pi;estige in the. eyea. of the. rural'people.. .The want, 
of any standardised technique in the correlation method is 
also a handicap which ordinary trained teachers feel in the 
way of carrying on their job successfully.

Our future plan:
We intend to start a post-basic school from July next, so 

that on completion of the 8th grade, our boys may be able 
to prosecute their studies further. We have already secured 
approval and sanction from the Secretary of the Hindustani 
Talimi Sangh. To make education completely self-sufficient in 
the post-basic stage, we have planned to add two more 
crafts, poultry and pisciculture. We are making the necessary 
preliminary arrangements for the purpose. Our object is no'v 
to concentrate on a few schools which may, in the trns 
sense of the term, serve as models.

Lastly, we must express our deep gratitude and hearty 
thanks to Sri Aryanayakamji, the Secretary of the Hindustani 
Talimi Sangh, whose visits have inspired us in the work 
and helped to solve problems and resolve doubts.

L abanyalata C handa
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POINTS FROM THE CONFERENCE AT 
SEVAGRAM

^PART IV





ENTERTAINMENTS DURING THE CONFERENCE

Both during the Teachers’ Conference and the Basic 
Education Conference there was a screening of some films 
lent by the Government of India. The films shown were 
T h e  S tory of th e  P a l m y r a , B asic  Ed ucation , a colour film 
also on Basic Education in Loni, and a film on Gandhiji. A 
number of the people in the audience had not seen films before, 
and this was a great excitement, and quite an event in 
Sevagram where there is no electricity and where Gandhiji 
himself had never invited the cinema to establish itself.

It was fun for a number of the children of the Sevagram 
school to see themselves on the screen, but apart from the 
novelty of the experiment there was not much to be learnt 
from the film shown on Basic Education. The right analysis 
of the method and proper interpretation through the film 
is still to be made. Attractive though the photography was 
and pleasant as were the colours of the film on Loni, the whole 
story was not told, and even the older, or post-basic youngsters 
felt this lacuna. It seemed a pity that such vulgar background 
music was given to these films, as the sound floating over the 
rural night of Sevagram jarred most unpleasantly, recalling 
the tawdriness of the slums in towns. However, it is also 
good to know the sort of impression the urban areas gather 
from the information on Basic Education which comes to them; 
this has its lesson also and is a challenge to those who work for 
Nai Talim. While appreciating the gesture of the authorities 
in affording entertainment to the members of the Conference, 
one would have liked them to have better material to offer.

Another thing which was new at this Sevagram Confer
ence and which took place on the evening of March 4, was 
a pageant of the history of India, Bharat-Ke-Katha, performed 
almost entirely by local talent. Under the general direction 
of Smt. Ashadevi, the children of the basic and post-basic 
schools, together with some of the teachers in training and 
some of the delegates to the Conference, gave an extremely



good show, remarkable mostly for the sincerity of the 
performance, the spontaneity of the action, and the colour 
and improvisation of the costumes. The pageant purported 
to depict in a succession of scenes the various steps in the 
history of India which had gone to mould her character, 
ending up with the awakening of the country by the inspira
tion and stimulus of Gandhiji.

As a first and almost improvised efJort, this pageant 
deserves mention, and it will certainly stimulate other centres 
in the future to pay some attention to the histrionic and 
artistic talent of their members. The musical accompani
ment was almost entirely vocal and, though lacking a little 
in body or volume, was most successful. The stage was a 
clean-swept section of the Go-sala (the cow-enclosure) with 
the tall well, the garden fence, and a tree as background: 
’these proved most effective when simply decorated with 
ipatting ^nd LeaveSs -One-of-the most 4asti»g-contributions- 
of this pageant was that the young people of the basic school 
were given some visual complement to their lessons; in fact, 
all the lessons during that period of days centred round the 
various scenes of the pageant. History will be more actual 
henceforth even though the figure of Asoka may, for instance, 
be indelibly associated with one of the post-basic boys.

M arcella H ardy
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THE NAI TALJM EXHIBITION AT SEVAGRAM 
March 3-5, 1951

There have now been seven All India Basic Education 
Conferences and, ruinning at the same time, there have been 
displays of work donie in Basic Education centres. With each 
year, more an^ morfe centifeS hav& teu gh t articles to exhibit 
as more provinces have been adopting Basic Education. It 
would seem natural,, therefore, to expcsct that the display of 
work should become more and more interesting, that it 
would cover a widê r field of activities, and show a steady 
advance in performance. One would expect to find that an 
exhibition of Nai Tailim work would have a stamp of its own 
that distinguishes it from other exhibitions. With this in 
mind, it is well to look back on the exhibition held at the 
Seventh Conference' and to assess its value by asking our
selves such questions as: Did this exhibition represent the 
ideology of Basic Eiducation? What v\'̂ as its contribution to 
the progress of the- method? Did it show the public that 
the claims of Basic Education are justified by facts? Was 
this exhibition such as to convince the sceptic and inspire 
the sjnnpathiser?

It is not intended here to answer these questions point 
by point for the bemefit of those who either exhibited in or 
who attended the exhibition—that is riot the Nai Talim way. 
Rather it is proposed to review the exhibition in a general 
way and discuss a few of the exhibits so as to make thoughts 
work and to encomrage self-criticism. In this manner the 
reader may himself assess the value of the exhibition from 
various aspects, andl judge whether it fulfilled its purpose.

It is evident that an exhibition cannot be useful unless 
its purpose is we;ll defined and clear beforehand. Apart 
from the obvious purpose of enabling each province and 
centre to show whiat it has done and to see what others 
have been doing, thejre should also be the opportunity of 
seeing how the geniius <of each region has been able to blossom 
under the stimulus; o,f Basic Education, Since one of the



principles of the method is that each region, each place, each 
individual should develop by taking nourishment from the 
surroundings, adapting to local conditions the methods of 
Basic Education, one would hope to see the regional 
characteristics reflected in the handiwork and in the atmo
sphere which the people bring with them. There is, further, 
the opportunity of mutual inspiration and incitement to greater 
effort, the taking of suggestions and new ideas from fellow 
workers elsewhere, and developing them in one’s own centre. 
Did the last exhibition in any way fulfil this purpose?

Another point that should be considered is whether the 
exhibition tends to become an end in itself rather than an 
aid to better work. . For instance, one would have expected 
that useful articles—from the simplest kind to the more 
elaborate and complicated, according to the age and skill of 
the maker—would preponderate over merely “fancy” ones, 
A  honaely utessil-may-be gaily decerated and-worked'accord-* 
ing to the whim of the maker, but it should essentially be 
intended for use, and not be just ‘something made by hand’ 
to keep children out of mischief. It can never be stressed 
too much that whatever is made must have a place in daily 
life, and not be destined for oblivion in some box once the 
maker has left school. The sort of articles that children and 
teacher-trainees make in their centre is a reflection of the 
spirit and efficiency of that centre. The examples of handi
work placed on show are not specimens of hobbies, but so 
many necessities, so many hours of intelligent study and 
mental development. What did the exhibits have to tell the 
visitor and fellow-workers? Were they all of them part of 
the daily life and an aspect of the studies of the children.

Another point: did the display of work reveal any 
ingenuity, any resourcefulness, any originality in the choice 
or presentation of articles, any artistic feel and taste? Surely, 
here was just the place where these attributes should have 
been found—^were they so? Were ingenuity and resource
fulness shown in the use to which unusual things were put 
in making useful articles? Was there resourcefulness' and 
ingenuity in the finding of ways to circumvent difficulties
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and in substituting other materials for those which are coo 
expensive or unobtainable? Was everything put to good use 
and nothing wasted? If this test is applied properly it 
means something very different from the ability to make, say, 
flower vases out of shells and hand bags out of waste cine- 
film; these are stunts and are out of place here. It should 
be obvious which is the more to be commended.

Let us pass to the mauTier of making, the finish and care 
with which articles have been made. It is of course true 
that quite small children, pre-basic for instance, cannot be 
expected to make other than clumsy things; but by the basic 
stage children should be able to make neat though not 
necessarily complicated things. Children can be most 
meticulous and neat if interested in their work; shoddy and 
carelessly made articles are unusable and therefore a waste 
of time and material. To show careless work by the children 
is a reflection on the way crafts are understood in a centre. 
These are points to be thought over in connection with the 
exhibition at Sevagram this year.

Closely connected with the manner of making are the 
shapes of the articles which play an important part in their 
utility. It would be worth the teachers’ while to know some
thing of the history of the shapes of articles of everyday use 
such as water-pots, storage jars, cooking vessels, dippers, 
agricultural implements, and so on; to know something of the 
relationship between function, material, and design is to hold 
the fundamentals of good taste which saves from the error 
of using unsuitable material and shapes in the manufacture 
of utensils and articles of everyday use. Certain fundamental 
shapes have survived down the ages because they, always 
proved the most functionally suitable, and they are always 
lovelj’̂ in almost any material because of this, though the 
shape may require minor adaptations for the best results 
with some different materials. One should know the poten
tial suitability of such materials as reeds and bamboo, wood, 
card-board, papier-mache, and so on, before embarking on 
them for experiments, and especially for handicrafts intended 
to be used in a self-supporting community. Experiment is
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a separate branch of activity which can only be entrusted 
to the individual.

To pass on to some of the exhibits themselves: there 
were lamp-shades made of paper pulp (papier-mache), also 
some birds and plaques of Gandhiji’s profile. These things 
were totally divorced from life situations as well as being 
made of quite unsuitable material. Paper pulp, apart from 
being brittle, is opaque, which makes it unsuitable for lamp
shades; further, the shades were of a shape copied from cheap 
and ugly mass-made importations of commerce. These 
shades will never be used nor can the pupils have learnt 
anything good out of making them. The cocks out of the 
same material were fit only for a show-case, and a shoddy 
show at that. The plaques and picture frames are equally 
to be condemned as ugly and in no way useful. There was 
an amazing contrast between this work and the cloths show}i 
at tlie same time; it was a wonder that tLe same hands could 
have made them. From right up in the hills came some toys 
made by junior basic children: two of these toys were copies 
of ocean-going ships. For hill children, such ships have no 
relation to daily life; if the children had made their own 
conception of a ship, that would have had some meaning, 
but these were just copies of picture post-cards, useless to 
play with, to learn from, and of poor execution. Another 
product of this centre was a calender which was dreadful, 
dreadful mainly because the days of each month had been 
written out on purpose for this exhibition by a childish hand, 
probably without much understanding of what was being 
demanded of it. A very bad drawing, obviously copied from 
a print,, of a religious head completed this piece of shoddy 
and wasteful work which, on arrival at Sevagram in a sealed 
dealwood box, was already falling to pieces. The children 
who had been set to making this had just been wasting their 
time and could have learnt nothing useful even from writing 
the days of the months. Another exhibit from another 
centre was an ekh-tar in which the string was broken; nobody 
could be found to set the instrument right or to play it. 
The instrument, still much in use during yatras in some parts
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of the country, should have been in a fit condition for play
ing and have brought its own atmosphere with it. Actually, 
it was more important that the instrument should be played 
than that it be on view. Moreover, it was poorly made and 
did not compare with the village instrument round which 
devotees crowd to sing in chorus. Specimens of book-binding 
were also on view. In finish they were quite good, but the 
work showed imperfect understanding of the basic require
ments of good binding: that the book should lie open easily. 
The choice of papers was also not very good, probably 
because there was not much to choose from.* It is a pity 
that such papers are sold at aU because they spoil the taste 
of children. Another centre displayed just the same sort of 
ugly paper as one of its handicrafts; such designs should not 
be encouraged because it is as easy to make nice paper as 
ugly paper—the question is to know which is which. Card
board work preparatory to wood-work could have been 
better; the objects shown were not such as to invite people 
to buy them. It is true that card-board work offers perhaps 
less scope for creative and useful articles than other materials, 
so on this very account special thought and care should be 
given to the choice and making of card-board articles.

Among the articles brought for display were some 
pieces of embroidery which should not have been made at 
all. Embroidery in itself is a decoration and its place comes 
second in the making of an article; being a decoration, it 
should preferably be in good taste, as it is a means of develop
ing artistic traits and preserving some of the lovely patterns 
of folk art. There is a place for all designs, so that those 
which look well as sari borders may look less well on hand
kerchiefs, or blouses, and so forth. Unfortunately, much of 
the work brought was not of this type; there were cushion 
covers in velvet embroidered with glaring artificial flowers 
whose patterns had been taken from fashion books; there were 
cholis made of mill-cloth with ordinary needle-work, there 
were many bags of different shapes and sizes with nothing 
very much to recommend them. When one remembers the 
striking and vigorous designs of some hill tribes, the beauti
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ful colour-combinations natural to a number of folk pieces, 
it seems a pity to have made tawdry things. Good needle
work is worth cultivating: it is useful to be able to se^ by 
hand all sorts of garments, to mend clothes, to keep things 
in good repair; they are part of home-craft and it would have 
been instructive to see such things instead of the pieces 
brought.

There was this year a superabundance of charts; so much 
so that one wondered whether some had not been made for 
their own sake—if so, they belonged to the art and not the 
record sectiorf. Among a good number of genuine records, 
well planned, well laid out, and well lettered, there were 
some which need not have been displayed. The object of a 
chart is to tell a story clearly, quickly, and forcefully; if there 
are too many charts, nobody can be expected to see them 
all, and few to pick out at a glance the most telling ones, and 
so- the-wkol« purpose of-chart-display-is-defeated. - Further, 
there was nobody about to help the visitor who might wish 
to ask question and study the charts.

Maps and posters bearing Gandhiji’s semblance were also 
on view. As such things are usually an insult to Gandhiji’s 
name, because they are in such bad taste and so badly made, 
it is better not to have them at all. When such work is 
extended from Gandhiji to persons who have nothing to do 
with Nai Talim, the practice must be stopped firmly. At 
best, such work can be only second or thirdhand experience, 
most of it being copies of coloured prints or newspaper photo
graphs; it, shows nothing artistic and expresses no self, but 
hero worship and sycophancy. What a contrast with the 
spirited attempts in colour and quaint line by the little ones! 
Good art work is not developed enough and deserves more 
attention, both as aesthetic recreation and as a cleansing of 
thoughts to help a balanced mind. The taste of children today 
is unfortunately early vitiated by the ugly utensils and other 
objects which form their home background, thanks to cheap 
commercial machine products; it is not surprising then that 
children should try to reproduce such things. It is the work 
of Nai Talim to correct such errors of taste by wise counsel
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and example, and discussion; teachers must discriminate bet
ween the authentic and the bad, for oae of the greatest needs 
of today is to re-establish a sure feel for the authentic and 
good, and this must be done at school.

An instance: a very well made translation and faithful 
copy of an American chart on the use of the tree. The original 
was very good, but no original thinking had been evoked by 
the copying, for even the treatent of schematic tree was 
identical with the original. Coloured prints cut out of journals 
and pasted on notebooks showed the same tendency. Plain 
brown paper and good lettering is much to be preferred as 
wrappers. Clophane wrappers, such as some note-books had 
were already dry and shabby by the time they reached 
Sevagram. Celophane behaves like that, everybody knows it; 
it seldom survives the journey from shop to home. Celophane 
is therefore out of place in a Basic Education Centre.

To sum up: was there something useful, instructive, 
inspiring about this exhibition which visitors and workers 
could carry away with them? How was it different from 
commercial exhibitions? Did one feel that here* was something 
better, more thoughtfully and artistically arranged? Were the 
exhibits more worth seeing? Could this be taken as a model 
for future exhibitions? The visitors should have felt that 
there was unity of purpose in the choice and use of material 
and in the articles made.

What was lacking altogether at the Conference was sing
ing and music and folk dancing; this might have been shown 
by some of the members of a number of centres and would 
have been very valuable culturally. There are several centres 
that are outstanding in certain kinds of crafts, with special 
techniques belonging to the* locality; it would have been 
interesting for such regional peculiarities and the genius of 
inventiveness to be shown along with the finished work.

Criticism of the exhibition has been severe, and purposely 
so, though the censure is justified. The time has long passed 
when anything made locally by hand drew sympathy; people 
will only admire something better than machine-made articles, 
for taste has veered round. If Nai Talim has to spread its
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messsage and fulfil its purpose, nothing shoddy should ever 
leave the class-room, because shoddy work means shoddy 
thinking and imperfect academic training. Nai Talim claims 
to produce a balanced person fit for any mental developrasiit 
even in technology. A  generation of young people are now 
almost ready for the university and some of them will doubt
less prove themselves in open contest. If they are to succeed, 
and generations after them, the school grounding must be 
sound, and the nature of that grounding is mirrored by the 
articles brought to such exhibitions as the one which is lere 
discussed. Are the children to be betrayed so soon after the 
brave beginnings?

# CONFERENCE FINANCE

It may be of general interest, in these days when it is 
usually considered impossible to hold any meeting, however 
small, without a very considerable financial outlay, to analyse 
the final accounts of the Conference. The consolidated state
ment is as follows: —

Rs. a. p. 
3,574-11-0

Kitchen and Canteen Account: 
Receipts

By sale of meal tickets 
By contribution from 

Talimi Sangh for food 
of student volunteers 
at 8 annas a head a 
day 550- 0-0

By sale of remaining
stock 713-15-0

By canteen proceeds 680- 6-0

5,519- 0-0

Expenses

To food 
To wages
To canteen expenses 
Credit balance

Rs. a. p.

4,627- 8-3 
159- 6-6 
444-12-0 
287- 5-3

5,519- 0-0
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Generol Account:
Receipts

donation 
By bus tickets 
By sale of materials 
Debit balance

Rs. a. p. 
100-  0 -0  
611- 4-0 

1,084-10-9 
1,737- 6-0

3,533- 4-9

Expenses

To equipment 
To transport and 

hiring charges of 
equipment 

To petrol etc. for bus 
To lighting 
T® &  postage
To exhibition 
Miscellaneous

Rs. a. p. 
1,808-13-6

265-11-0 
487- 1-0 
111-14-0 
333-10-9 
136-12-3 
389- 6-3

3,533- 4-9

Deficit on general account 
Balance on mess account

Amount met from Tali mi Sangh Budget

Rs. 1,737-6-0 
Rs. 287-5-3

Rs. 1,450-0-9

The Hindustani Talimi Sangh had budgetted Rs. 1,500 for 
the conference which lasted for a week. The budget was not 
exceeded, though the attendance was much in excess of that 
anticipated. There were 650 delegates and visitors from out
side Sevagram. The only charges made were Rs. 1-8-0 a 
day for food. If each delegate and visitor had been asked 
to pay a registration fee of Rs. 2, and to provide himself with 
his own utensils, bucket and lantern, the conference could 
easily have been made entirely self-supporting.

The overhead charges were kept low by observing the 
principles of simplicity, self-realiance and thrift.

Simplicity:
Active preparations began only a week ahead of the time 

of the Conference. The cattle were sent into the fields and 
their stalls cleaned for our own use. Men and boys camped 
in the Gosala, women and girls lived under canvas, so that 
all permanent living quarters were available for guests. The 
pandal for meetings was the only large temporary structure 
which had to be built and for which some paid labour had 
to be employed. Om a site containing large and shady trees 
even this expenditure could have been eliminated. There



were no elaborate preparations; we limited ourselves to 
ensuring the essentials—proper arrangements for food, sani
tation, bathing and sleep. We offered hospitality at the same 
standard of living as we accept for ourselves—with one excep
tion. In our regular mess, we limit ourselves to 8 annas a day 
as the cost of food. It was felt by the Reception Committee 
that we could not impose this limit on a Conference of people 
of very varied backgrounds from every part of India, and 
therefore Rs, 1-8-0 a day was accepted as the standard.
Self-reliance:

The whole Nai Talim community, by common consent, 
was organised as a volunteer army for carrying out all the 
work of preparation, reception, and care of Conference guests. 
Every member had his or her job, according to capacity, from 
digging trenches to dealing with correspondence. Even in the 
kitchen, the lion’s share of the work was done by the staff and 
Students' biit because of the very large numbets to "be' caler^d* 
for, it was necessary to employ one cook and two women 
helpers in addition. Conference delegates enlisted themselves 
willingly for orderly duties, cut vegetables, swept the dining 
hall, served meals and did all kinds of jobs which effectively 
supplemented the work of the “home team,”
Thrift:

This entails a proper sense of responsibility and care in 
the use of public money and the handling of equipment. A  
fundamental educational principle is involved. In Nai Talim 
one is trained to render account of all material, equipment, or 
money handled on behalf of the community, whether in craft 
work, in safai, in the kitchen or wherever it may be. The careful 
accounting for every part of the Conference equipment was 
a natural extension of this principle. Clearing up, after the 
Conference was over, was organised as carefully, and carried 
out as th orou ^ y, as 'the preparation beforehand. If the 
delegates could have revisited the scene two days after their 
departure they would have found hardly a trace of their recent 
occupation. Like any other item of the educational pro
gramme, the Conference was finally “assessed” by the students 
concerned, and judgment passed on the quality of the work
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done. This careful and systematic check was responsible for 
the fact that so large a percentage of the Conference expenses 
could be recovered by the re-sale of used materials in good 
condition.

A  large part of the responsibility for various aspects of 
the work was shouldered by Post-basic school students, and 
by the members of the teachers’ training course who had been 
less than five months under training when the Conference 
began.

(Condensed from Harijan) M arjorie  Sykes
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A MESSAGE FROM DENMARK
It is a great honour that you have done me today in 

asking me to address this gathering of workers engaged in 
Gandhi’s work. I have long wished to visit India, and I arn 
very glad that an invitation from the Government has made 
it possible for me to do so. Some time ago, I wrote a lecture 
on “ Sociological education in a modern democracy.” I can
not give you the whole lecture now, because the time ahead of 
me is short. I shall therefore place the essence of it before 
you.

For many years you have been engaged in a struggle 
with the English Government for the freedom which you 
have now acquired. But if you think that by acquiring 
political freedom your struggle for independence has come to 
a close, you are mistaken. I would say that your struggle 
for social and economic independence begins only when you 
have acquired freedom, and have become a modem democracy. 
How to maintain on a democratic basis the freedom which 
has been so hardly won?

Your education should solve this question for you. It 
is only through democratic education that you can liberate 
the masses from social, economic and moral dependence. 
Otherwise, your freedom itself is in danger, because you may
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easily lose it again. You must take care to train your people 
in democratic thinking, for that is the only means through 
which you can maintain your hard-won freedom.

Your higher education should be so planned as to keep 
this democratic thinking alive in your people. It gives me 
great pleasure today that the Conference is discussing Rural 
Education, which I am sure should be based on effective 
agriculture. India is an agricultural country, and your educa
tion should also be co-extensive with agriculture.

Co-operative farming in Denmark has proved to be very 
effective. If you want to have a democracy which will meet 
your own needs, you must plan it on the basis of co-operation. 
I do not say this merely because Denmark is my own country, 
but because co-operative work coupled with education will 
make a double success, in a highly economic way. There
fore you should plan for your future. I say future, as the 
past is quite distinct from your future.

I am sure you will plan your education to fulfil the needs 
of your peasants. As agriculture is your rural occupation, 
you should take care of your peasants. I have no time to 
say more, but I am glad to have had the opportunity of lalk- 
ing to you, who are working along the path shown by your 
leader, Gandhi.

W. C lem m enson .
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CONCLUDING SPEECHES AND RESOLUTIONS 
OF THE CONFERENCE

PART V





SPEECH OF POOJYA VINOBHA BHAVE

> I said on the first day all that I had to say about Nai 
Talim. That is why, today, I will talk about a question which 
was asked to me, and then I will add whatever comes to my 
mind. The question was as to what place poultry and fishery 
had as crafts in basic schools. Now, tKis is the sort of ques
tion which arises only in India. In no other country of the 
world do^s it arise. This is not the misfortune of India, but 
a history of our culture. Among the reasons for that history 
some in particular stand out.

There was a time when in India a large number of people 
ate meat, as it is supposed. A few thought that it would 
be good if they could give this up. They made some experi
ments and did some penance. As a result of this, some of 
the people ceased eating meat; but such people were few and, 
even today, they are just as few, even though on the whole 
in the culture of India this idea has now been accepted that, 
if we could cease eating live food it would be a good thing. 
But in those days it was a beginning, therefore very few 
people stopped it and all the rest remained meat-eaters. Now, 
people wondered how they could convert these latter, even 
though they could not hope to redeem everybody. But it 
was desirable to turn their sentiments in this direction, and 
with this thought the Brahmans told the people: “Brothers,
if you must eat meat, do not eat it like that, but you should 
have sacrifices, the worship of God. The poor should be 
given some share of it, and whatever remains can be eaten.” 
Their intention was that if a restriction could in this way be 
placed over them, the result would naturally be that meat- 
eating would decrease. But in the end the people did not 
stop eating meat, when, they started such things as sacrifices. 
Some people would perhaps have been deterred from eating 
meat daily; none the less sacrifices increased greatly, so that 
if anybody wanted to eat meat, he performed a sacrifice and 
ate meat. That is how it began.



That is how things were when the Buddha came. He 
said to the people: “ Stop eating sacrificial meat” . He meant
that if it was done with a desire to offer it to God, then in 
a way it could be counted among pure things, and then it 
should not be touched. Therefore, it should not be eaten 
in the name of God, it should not be eaten at all. He pro
bably did not say this as strongly as Mahaviraswami pro
claimed it to India. My view is that, at that time, nobody 
dared to say it in such clear words. Thus, the wishes both of 
the Brahmans who started sacrifices and of the Buddha were 
the same, that society became such.as not to eat meat. Both 
wanted purity of thought and both felt that in achieving this, 
eating meat was an obstruction. But each gave his opinion 
in his own way. The intention was the same, but one started 
the sacrifices while the other prevented them.

In these days this question often also arises. In the Hindu 
i:filigiQn j-ams.aiie sacrificed, .and some, man-stands-up and. 
tries to stop that sacrifice. On such occasions, I am always 
asked the question whether it is not our work to stop this 
sort of offerings made during Dasarah. Then I often ask 
them what their desire is: Do they want to purify the devo
tion to God or do they want to bring non-violence (ahimsa) 
in the life of man? If they want the purification of devotion 
to God, why ask this sort of question whether if goat’s flesh 
is offered to God He will eat it with pleasure. In the reply, 
this may also be asked, if God is offered plantains will 
He eat them; or if flowers are offered to God, will He 
accept them. If it is a question of purification of the devo
tion to God and our approach has been to that end, then for 
devotion to Him neither flowers, nor plantains, nor meat will 
serve our purpose. In one place it is written in the Quran 
that God does not love your meat, but He wants your watch
fulness (takwa) and your devotion to religion. And if you 
offer anything. He does not look at the offering but at your 
sentiments. From the point of view of God, it may be said 
that it is as foolish to offer flowers as to offer plantains and 
flesh. For what reason, then, do we want this. This also 
happens in the Hindu religion, so with what thoughts of 
purification of devotion do you want to stop this? If it is
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with non-violence (ahimsa), then people eat meat every day 
and you say nothing against it; yet, whenever a sacrifice 
takes place, you speak against it. What, then, are your inten
tions? It is said that it does not seem fit to eat meat in the 
name of God. The same argument is used by others also; 
they say that if they eat it in the name of God, then some 
purity will come to it. Once I was going in a motor-car and 
I saw a meat shop. On this shop it was written: “Pavitra
Jhat ka Dukhan” (Pure Kind of Meat Shop, meaning that the 
animals were killed by one blow of the axe or sword). Only 
pure meat was being sold here. This, too, is a big problem 
in North India, because people say that they wiU in any case 
eat meat and offer it to God, but, only a creature killed by 
a single blow may be offered. The Muslims say that goats 
should be killed properly with a prayer and in peace so that 
some religious purification may rest on their head and that they 
may achieve salvation. I had a Muslim friend who said that, 
in the Hindu religion, gods had been created as in a zoo; 
there were so many thousands of gods and so many different 
sorts of worship. A market had been started. Whereas with 
the Muslim there is only Allah, and so there is at least some 
wisdom with them. He was my friend so we spoke with 
open hearts, and with that open heart I am putting this before 
you. I said to him that what he said was right, but if he 
looked at it from another point of view, then it was also good 
that the Hindu religion had so many gods because some 
among these gods eat meat and others do not eat meat. 
Whereas poor Allah is one and alone and He eats meat: who, 
then, would be able to save our souls. If there is only one 
god and he accepts with pleasure what is offered to Him, then 
who will save the poor lives? Thus in the Hindu religion 
there is some concession. I was joking here, although in 
these days such jokes are dangerous. Yet, in this there is much 
to think over. Where life has not been reformed, discussions 
on whether God is one or two or ten will not reform it. It is 
quite another thing to purify man’s life. When these thoughts 
are together with these things, they look beautiful. Now, we 
should stop considering the purification of devotion to God, 
but should remember non-violence (ahimsa). There are two
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ways of thinking: one that if meat has to be eaten, then eat 
it (O Unredeemed !), but do not eat it in the name of God; 
the other is that if you have to eat meat, then do so in the 
name of God so that some day or other you will feel ashamed. 
Thus there 'are two views, and both think the same thing, 
but they think it from two different angles.

It is the same also for the other way: people having one 
same thought may have two points of view. But may be non
violent and both may give different decisions. I give an 
example. Kaka Saheb is sitting here, and he believes in non
violence as much as I do, and in the matter of eating meat he 
feels the same objection as I do. He has written an article 
about fisheries; perhaps it has come in the Harijan, but I do 
not remember exactly. In that he said that fishery is the sort 
of occupation which has many possibilities for teaching and 
that it could well be introduced as a basic craft. Now there 
i£ no doubt about it thai the.skill.required for-a basic.cr.aft. 
will have been found in that craft also, and that we can 
impart knowledge around it, just as we impart it with other 
crafts. There can be no two views about this. And again he 
said that when there is already a dearth of food-grains in the 
country, and the people already include fish in their diet, we 
cannot tell the people to stop eating it because, supposing any
body were prepared to agree with us, then there would arise 
the problem before our country of an increased requirement 
in food-grains. That is how things are. And, so in this state, 
whether this craft is to continue, then instead of practising it 
in a crude manner, it should be transformed so as to give these 
living creatures, the fish, the least trouble, do it with that 
thought in mind. I am not joking. For instance, just as a 
bullock is castrated and it suffers much through the old 
method whereas a new way has been found by which it does 
not suffer. All these thoughts come with science, and so much 
one thinks. So, with this thought in mind, if the craft is pro
perly taught to the children, where is the harm? This is the 
view which Kaka Saheb expressed in the article. Similarly, 
just as you asked me some questions today, so a friend asked 
me a question. I gave him an opinion different to that of 
Kaka Saheb, and he asked why I did not write about it. I
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said there was no need for writing because I was not prepared 
on this subject, and I would stop the people who ate fish. 
There was no necessity for me to write a different opinion, that 
I did not consider it such a sin that if I did not oppose it I 
would be lacking in religion. But I hold a different opinion.

Then I gave him two examples. Where I live, in front of 
Parandhan ashram, there flows the Dhan river. Fishing is 
done there. Some fishermen catch fish; this I see every day, 
but this does not make me angry because I know- that these 
people may perhaps not eat fish every day because they get a 
better price when they sell it, and that they eat mostly other 
things. This is an occupation, it is their bread-winner. As 
they carry the fish to the market, on their way they spin their 
string for the net. They work in this way. So I have com
passion for them and I remain quiet thinking of it as a sport 
of God. But two or three times it so happened that some 
persons from Nagpur came in a car and brought a tent. They 
pitched their tent in Paunar during the rains and they brought 
all the tackle and began catching fish. I thought they had 
corne fftr fun. They stayed for one or two days, then went 
away. Perhaps it was not for amusement but for instruction 
that they came, that it was only for instruction—there is 
similarity in both, both are correlated. It cannot be said 
that education is one thing and fun another; both came into 
what these people did. But when I think of my having to 
teach this learning to the children, I am not prepared enough

• for teaching. We started a tannery in Nalwadi; for the work 
of killing the animals I selected the Brahman who was with me 
and I set him to do the work. He went to do the work. Then 
a friend wrote to me saying that I had set this man to do the 
work thinking of it as religion. And in fact, they did do it 
considering it as religion, but they did not eat the meat. So 
then I thought this was one sort of religion because, if we do 
not do this, then the cow will not be protected. The hide of 
the cows should be well utilised. The craft of making shoes 
is not a worthless one, it is work. If we do not use the skin 
of dead cows, then more cows will be slaughtered and violence 
(himsa) will increase. Therefore, this I regard as a work of 
non-violence. It has perhaps aroused abhorrence, but that is
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more a weakness as I shall show. In this there is no valour;  ̂
therefore, I thought it a duty that we should do this work^ 
even if we may not eat the meat. And in the name of Bhaga- 
wat Gita, I consider it in terms of religion, because the cow 
will be saved; and this is indeed the work of non-violence 
(ahimsa). Not being used to it there comes disgust; just as in 
some people arises the disgust at the work of bhangi. Some 
people hate to serve the Harijan Bhangis and similar people, 
but that disgust is of a different type. It is necessary to con
quer that disgust, it is necessary in order to increase the sense 
of service.

But I think that my competence in this subject is lacking,, 
for me to teach through it all other subjects. Because,
I will have to teach the children that they must prepare a hook 
like this; or again, I shall have to show how to put some bait 
on it, a bait so that the fish may be attracted to eat it. Mean
ing thereby .th^t j;hg fiî h .is .cheated, T a  explain, that, we are- 
feeding it something, and that poor creature catches the hook 
to eat, and then we quickly take it into our power. Well, 
this brings untruth and also hurt. For me this will fee very 
difficult work, and it will not be possible for me to teach it to 
the children. I will not say that nobody must do it; somebody 
may well do it. Call it that much firm conviction (sthita- 
pragnyata), or call it so much undeveloped culture (avikasit 
samskriti), or call it whatever you will, they may do it. I have 
given it a good name as also a bad one. Give it whatever 
name is acceptable; neither have I such a firm conviction- 
(sthitapragnyata), nor is my consciousness (pragnya) so un
developed. To become this is difficult for me. How can I 
teach children that such deceiving and trapping are part of 
human truth? In other words, we will have to make a diffe
rent human truth; we will practise the truth fully between 
man and man, and we will not cheat anybody, but if this same 
treatment is practised to other life, then we cannot remain 
alive. Other living beings may not understand what false
hood is; in their minds this sentiment has not yet arisen. I 
do not know what thought there is in it, but I am trying to 
make my mind understand. What then should I make the 
children understand; that cheating is our duty? For me, this
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is difficult to do. Now I am prepared to accept this hurt 
(himsa). This is also a doubt in my mind that I am putting 
before you; that at the proper time I do not hesitate so much 
to give hurt although the desire to avoid it is there. It is a 
dreadful thing that there will be cheating or that there will 
be falsehood where the mind thinks it fit. And when I think 
about this, it is not so much non-violence (ahimsa) that comes 
to my mind as cheating. Where both these come together, 
I cannot understand how I can take up this craft. 
Now somebody may come along saying that it* is not 
necessary to cheat the fish like this, nor is it so unkind 
to them, and the fish can come into our hands. I agree that 
there can be arguments. I do not discuss that. The question 
which I have raised may also find a reply in this. Still, I 
would not deem it as desirable to have such a thing in child
ren’s education. These creatures have a clear feeling of love, 
they feel that life is dear, just as we do, and those emotions 
we understand. We understand the emotions of fish. People 
argue that there are also living beings in the water that we 
drink. This I accept, but I am not able to perceive whether 
they experience happiness or sorrow, or whether they recog
nise such feelings as love or hate. If I should fall into a cosmic 
meditation (brahma vichar) and that I should think that that 
thing is also intelligence and that I am also intelligent, then 
I may grant that, yes indeed, this is harmfulness (himsa). 
But on the other hand, that this is harmfulness (himsa) on 
the same plane of manifest knowledge, I cannot agree. But 
when I go to catch living creatures and they struggle, then I 
will see that whatever consciousness is in me is also in these 
creatures. If I feed them, the fish quickly come with eager
ness to eat. This means that the fish understand my love, 
and understand hostility as well because they fear me. There
fore, the same feelings as are in me are also in them, as I see 
very clearly. And so, talk of killing fish and in what manner 
I can make the children understand, I just cannot appreciate.

Then the argument can also be held that the society in 
which this has become a custom and which does not mind 
this food at all will have an independent school for its child
ren. Then it will come about that in this society quarrels
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over schools for this caste or that group will arise. My personal 
view of fishery is this, that whether or no people may feel 
they cannot live without it and that there are enough grounds 
for education in this craft, nevertheless my heart does not 
allow me to recommend such a subject for schools. Where 
we are educating the children, that we should make them so 
strict from their childhood, is a thing I cannot understand.

I have said all this about fishery. There is a difference 
between this and such things as poultry. Now I shall not 
speak nluch about that. That which I feel about fishery, I 
do not feel over poultry. There is some difference, and you 
will understand the gist of it. Two men who observe non- 
harmfulness (ahimsa) are standing before us: one of them 
says that this occupation is good and also suitable and that, 
considering society as a whole, it contains some evil and so 
poultry should be taught. The other says that although we 

■ canuot. stop-this thing,-and we-wUl not prea^h.th^ sj;oppipg j)f ̂  
fish eating, none the less it is not good to take fishery as a 
medium of education. It does not seem good for the uplift 
of the soul. These two different views of non-violent persons 
are before you, they are placed before you. And so, to the 
question which I asked, I have given a reply.

Now to end up, let me say a pleasant thing which is left 
to me. Today I had a conversation with an English friend. 
He is doing Nai Talim work. Among the questions which he 
asked one was that, as socialism is strong in our country and 
in the neighbouring countries, how could we be saved from 
it and in what way could we save ourselves. Now Nai Talim 
cannot evade such questions. This question comes directly 
in the field of Nai Talim. The day before yesterday a friend 
came to me and asked what was correlation. I said that the 
meaning of correlation was to co-ordinate knowledge and 
action. Then he said that if it were so, then we could engage 
students in atom bomb factories; this would be action, and 
through this medium they will be given knowledge also, and 
the distinction between knowledge and action will disappear, 
because it will be the correlation method. Do you agree?
I said that I did not agree. I said that in correlation the simi
larity between knowledge and action came in; that I would
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not engage students in the atom bomb factory because in it 
our principles of sarvodaya would be hindered. Then he 
asked why we had two sets of principles; one for correlation 
and one for sarvodaya: that we should say that correlation 
is where the difference between knowledge and action dis
appear, and aims and means are pure; we should explain cor
relation like this. Hearing this I felt very happy, and I with
drew my previous definition. We should add to the meaning 
or correlation that our aims and means should both be pure; 
in other words, both should be correlated. Just as knowledge 
and action are correlated, so too should there be correlation 
between aims and means.

Therefore I say that such a thing as communism, which 
is increasing, how is it to be stopped. Again, another friend 
asked whether when education is compulsory should we 
include aU things in the schools. Both these questions belong 
to the field of non-violence (ahimsa) and to that of Basic Edu
cation. As for this question of communism, I said that I had 
no fear of it. India has a big and important tradition, this 
tradition has come down for thousands of years; this will 
work, and it is not favourable to communism. Whatever feel
ing of harmfulness (himsa), or violence, is in this tradition is 
unfavourable to communism. But we do not do anything to 
remove the poverty of India, and if we do not apply ourselves 
immediately to this service of the poor, then know that we are 
opening the door to communism, we are welcoming it, calling 
it in. Therefore, it should be the duty of the teacher of Nai 
Talim to understand what he is doing. Only by joining know
ledge and work, Nai Talim is not made; it should be related to 
life, and our life should be pure and active. For this reason 
we should apply ourselves to the service of the poor.

When we take small instruments in our hands, such as a 
weaving loom, or a spinning wheel, a takli, people ask what 
will be the product of these instruments. I say look at the 
condition of India; look to the poverty of the people, and then 
ask this question. How can all our labours be used to remove 
cur poverty; this should be considered. Here there is so 
much poverty among us that the poor do not send their 
children to our schools; what is to happen afterwards is another

165



story. But today, if one hand is missing for work they cannot 
send their children to school. In this state we should find a 
method whereby they could work in their homes and also 
attend school; also that they get a share of what the school 
produces. But this is not said in our books; it is said there 
however that so much can be produced and the school will 
run on it; in other words, talk on the welfare of the school 
(yogakshema) goes on. But where school welfare talks are 
going on, our education methods come up saying: what are 
the principles followed that, through the children, the school 
is made self-supporting, and that the children should bear all 
the expenses. What is this? We do not accept this as a way 
of teaching. I say, all right, but we have shown the children 
how to work, as you agree; but your request is that whatever 
produce may come from this should not be related to the pro
duction,—and with this I agree. I say that it is the work of 
the State, that all the expenditure should be borne by the 
Stafe. ” Whether It can Hear iC or not” i f  sEoiIld'atlend "lo It." 
I will not go into this, but I none the less say that whatever 
the produce that may come, may be given to the children of 
the poor. Through this we will meet the children of the poor 
and they will learn to work. We should look at it in this 
way; as to how our schools can serve the poor. Whether to 
teach for 5 or 6 hours, or whether to teach once or twice, and 
similar questions, are being asked. We say that that is only 
one answer to this question of the poor. Show us how you 
can serve the poor of the neighbourhood and, that method by 
which you can serve the poor shall be the method of our 
schools. So, through Nai Talim we should engage people in 
the service of the poor; then only you will be able to solve 
the problem of the whole State. If not, the State will not be 
able to solve the problem by itself. People who want to 
remove the miseries of the poor may also want violence. And 
poverty is here, and to remove poverty we do not make any 
effort. The State, having become helpless, says that it has 
no remedy, and it is unable to do anything. Where the con
ditions are such, how can we hope that communism will not 
spread? And if the communists explain something, why 
should not the people take it up? It is not possible for us to
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utilise any other way for solving the problem of poverty. If 
you have any solution that will be successful, it will be a test 
for us as to how much we serve the poor. That is the aim of 
our scheme.

Now, one last thing that I had to say is, that we formed 
a society. We have given it the name of Sarvodaya Samaja, 
and it should be understood that all this education is part of 
it. Our ultimate aim is that we want a changed society, and 
for it everything must be changed. Education is also to be 
revolutionised; industry is also beirig revolutionised, and in 
all the branches of life also there is a revolution. That is our 
main object. We want it to spread not only in India but in 
the world. I said to people: “See, every year there are fairs 
in the name of Gandhiji; later on they will be held in some 
thousands of places, and through these fairs a power will be 
generated such as cannot be generated by any other means, it 
wiU be so great. You know that the other fairs that are held 
in India take place only in one spot at a time. When the 
Kumbha Mela takes place, at that same time no other big fair 
is held anywhere else; yet such fairs are held in every comer 
of India. And so in this way we find the best means of bring
ing awakening to the whole of India. I have pointed out that 
in such fairs we should dedicate something, we should demon
strate something of our devotion. For this purpose, every 
man, boy or old woman, peasant or townsman, whatever he 
may be and who has no dislike for work and who holds with 
the ideals of Sarvodaya, and whoever else may wish to, should 
give a hank of 640 rounds of yarn. I would like you to take 
up this thing and carry it from village to village. Not a house 
should be left out where this message does not go, and from 
where a hank does not come. If we follow this programme 
for the whole year, then you will see that we will have swelled 
a great current of power, in comparison to which no other 
power can stand. I mean that there will be such a power in 
this programme that I place before you. And because you 
work in the villages you have students to hand also, and if 
these students and you together take this up, each one giving 
one hank, and urging others also, making them understand, 
teaching them spinning and so on, and you will see that what
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we want for India can come about properly. We want people 
to have the belief that they possess power. The conditions 
are such today that our minds are not so free as they were 
before independence came. In those days, we played with 
our strength and knew that the government would do nothing; 
therefore, whatever had to be done we did it. The earth
quake of Bihar came, and we came running. The government 
also did something and at the same time we also helped, but 
nothing could stop us. In Gujarat the flood distress came 
and there also we worked; but today the conditions are that 
instead of rushing forward on such occasions people say that 
it is the concern of the Government. And this is not wrong, 
for where there is self-government there it certainly is the 
work of the Government. But it is not only this matter, but 
in all matters that our minds work in this way, that we must 
first see what the Government does. That people think like 
this is a great mistake, I do not say. If we do not expect this 
from our self-government, "then "from" which 'Government 'do" 
we expect it? We do not go into the cause why the Govern
ment is not ready. But things are not done in such conditions, 
and we should understand that the people have a power of 
their own, and when that power is ready, then only will the 
government become powerful. The people cannot become 
powerful through the power of the government, but the gov
ernment will become powerful by the power of the people. In 
other words, the abode of power is in the people, and as strong 
as are the people so strong will be that people’s government. 
This is clear. There are many learned people in this subject, 
they are also people with great initiative; yet, if all the people 
are let loose, their tongue will also be loosened. If all our 
masses say in one voice that grains must be bought for us from 
outside, then what will the government do? It will take the 
same path. But if our tongue is tied, then that of the govern
ment will also be tied.

And so we should imderstand that the power is in the 
people. This is obvious. I do not see a better programme 
than this at the moment: to explain to everybody what 
Sarvodaya is and say: “Brother, come to the fair and give 
one hank there.” The offering of hanks is a gesture, a sign.
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The meaning is that we accept the idea of Sarvodaya. People 
ask me why there should be only one hank. Why do I not 
let people give five or ten if they wish. I answer that I do 
not want to loot; I want that every man spin in his home 
and utilise the work in his home. But this one hank is only 
a sign of love; therefore, I ask for just one. Just as there is 
one vote for each man, similarly one hank for each; take this 
word and spread it. From this we will leam how many voters 
with our opinion^ there are in Indiai. It will be known that 
the sympathy of many is with our work, and their addresses 
will be written, the name of the village, etc., and we will send 
our volunteers to those villages, and through them we will 
see what more work can be done in the village. We will also 
make the acquaintance of the family of those people. All this 
is a very beautiful picture in my mind, and I felt that I should 
place it before you, so I did ft.
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PRESIDENT’S CONCLUDING ADDRESS
Brothers and sisters, it remains for me to draw together 

the threads of our discussions and to put before you in brief 
the pattern which I see emerging from them.

I am more convinced then ever that we are called upon 
to make a vast extension of Nai Talim throughout India. We 
shall need great faith and great determination, for we must 
take no step in inconsidered haste. Every further advance 
should be properly planned and well considered.

Secondly, let us not become slaves of the letter; let us not 
waste our energy in argument about the “ correctness” in Nai 
Talim of this or that detail of organisation or curriculum. Let 
us see that the true spirit of Nai Talim is maintained in full 
vigour, and that all detailed decisions are made in the light 
of that spirit. We must be flexible, not rigid; above all, we 
must be alive.

We shall be able to maintain the true spirit if we remind 
ourselves continually that our chief aim is a real life training, 
training not only for life (in the future) but through life (in 
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the present). The children in our schools must never be 
isolated in an artificial society apart from real life situations. 
They must work in and with local society, they must not be 
segregated from it. They must learn how to do as much work 
as possible by the best methods and in the shortest time. We 
must continually remind ourselves that Basic Education is 
not learning plus doing, it is learning hy doing. Learning and 
doing are not like two parallel lines that never meet, they are 
the inextricably intermingled waters of one stream of experi
ence. Knowledge grows in the process of eflFective and suc
cessful work. Self-sufficiency is the natural outcome of the 
same effective and successful work which develops knowledge. 
The whole thing is one process and its parts cannot be judged 
in isolation from each other.

Nai Talim as yet has made  ̂only a small beginning, and 
there are tremendous tasks ahead. So let the faint-hearted, 
those .who haye j i a  faith i n  it, withdraw h o w  while -there- is- 
time.

Yet what is the alternative? The older type of educa
tion is so worthless that it must be replaced by the new 
ideology. What a great national danger we shall face if we 
allow the products of our old type schools to go on mulnply- 
ing! For the sake of the coming generation, for the sake of 
the future of India, Nai Talim must expand, both horizontally 
and vertically. And we, newly inspired by this conference, 
and by the unseen presence of Bapu’s spirit which I am sure 
fills the atmosphere here, must set our hands to the work^- 
honestly, courageously, and with faith in the success o: our 
cause.
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RESOLUTIONS 
OF THE CONFERENCE

RESOLUTIONS FROM THE CHAIR

(1) This Conference honours the memory of the great 
Saint Raman a Maharishi, Yogiraj Shri Aurobindo, Sardar Patel 
the nation builder, and Thakkar Bapa the ideal servant of 
society. It recalls with reverence their great personalities, 
lofty character, practical achievement and steadfast loyalty. 
It records its heartfelt sorrow at the loss the world and the 
nation have suffered, and at the grievous void which has been 
left by their deaths in the fields of spiritual endeavour, national 
construction and social uplift. This Conference pays 
tribute to their memory and prays that their lofty example 
may guide us on our path and that their released and purified 
souls may fill our hearts with greater aspirations and inspire 
us to more righteous deeds.

(2) The Seventh All India Basic Education Conference 
welcomes the progress made in various fields of Nai Talim by 
the Central and State Governments. It records its heartfelt 
appreciation of the faith and energy with which various public 
educational associations have devoted themselves to Nai 
Talim work. The Conference hopes that both the Central 
and State Governments, and all agencies which believe in 
Nai Talim will give this constructive service its due place of 
honour in their programmes.
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Other Delegates and Visitors:
1. Sri Badrinath Varma, Minister for Education,

Bihar, Patna.
2. Sri Kanhailal Chaudhri, Bihar Khadi Samiti,

Muzaffarpur.
3. Sri Ramdev Thakur, Bihar IChadi Samiti, Bhagalpur.
4. Smt. Sushila Devi, Bihar Khadi Samiti, Bhagalpur.
5. Sri Lakshminarayan, Bihar Khadi Samiti, Patna.
6. Sri Kamalakant Misra (V ), Bihar Khadi Samiti,

Muhammadpur, Dt. Muzaffarpur.
7. Sri Mahadev Pd. Shrivastava, Basip Training

School, Mahendru, Patna.
8. Sri Meera Sen, Basic Training School,  ̂ Mahendru,

Patna.
9. Sri Jagram Behera, Basic Training School, Vikram,

Patna.
10. Sri Ganga Singh Rathod, Basic Training School,

Vikram, Patna.
11. Smt. Lakshmi Devi, Pre-Basic School, Vikram,

Patna.
12. Smt. Saraswathi Devi (V ) , Pre-Basic School,

Vikram, Patna.
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13. Ch. Harihara Singh, Post-Basic Academy, Naubat-
pur, Patna.

14. Sri Kunja Bihari Sharma, Dy. Inspector of Schools,
Muzaffarpur.

15. Sri Narayan Chaudhri, Dy. Inspector of Schools^
Muzaffarpur.

16. Sri P. Sinha, Head Assistant, Dt. Board,,
Muzaffarpur.

17. Sri Bhagwandat Phatak, Basic Training Centre,
Turki.

18. Sri Parameswar Narayan Ojha, Basic Training
Centre, Turki.

19. Sri Krishnadev Singh (V), Tirhut Academy,
Muzaffarpur.

20. Sri Gandhar Jha, Post-Basic School, Kumarbagh,
Dt. Ciiamparan.

21. , Sri  ̂C]ia5tdi:asgkljer. Sharnja,. Eosjl-Sasic . School,.
Kumarbagh, Dt. Champaran.

22. Sri Deonandan Prasad (V ) , Sub-Inspector of
Schools, Brindavan Circle, Dt. Manbhum.

23. Sri Sant Prasad, Basic Training Centre, Pinda-
rajera, Dt. Manbbum.

24. Sri Siiryanarayan Jha, Basic Training Centre,
Pindarajora, Dt. Manbhum.

25. Sri Chittabhushan Das Gupta, Buniyadi Vidya-
laya, Majhihira, Dt. Manbhum.

26. Sri Banarsi Pd. Sinha, District Board, Monghyr.
27. Sri Mataprasad Dwivedi, Headmaster, Ramsimiar

Basic School, Ulao, Dt. Manbhum.
28. Sri Radha Sinha, Basic Training School, Haveli-

Khargpur, Dt. Monghyr.
29. Sri Parasuram Chaudhuri, Post-Basic School,

Haveli-Khargpur, Dt. Monghyr.
30. Sri Pasupati Singh, Bhagalpur.
31. Sri Dev Sundar Jha, Bhagalpur.
32. Sri Lakshminarayan Singh, Bhagalpur,
33. Sri Janardhan Misra, Basic Training School,

Sukhasan-Manhera, P.O. Singheswar, Dt. Saharsa.
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34. Sri Ramswarup Pd. Sinha, Basic Training School^
Sukhasan-Manhera, P.O. Singheswar, Dt. Saharsa.

35. Sri Adikanta Naik, Basic Training School, Hasdiha.
36. Sri Muralidhar Narayan Prasad, Basic Training

School, Hasdiha.
37. Sri Umashankar Varma, Basic Training School,

Hasdiha.
38. Sri Gayanath Rai, Basic Training School, Hasdiha*
39. Sri Banarsi Pd. Misra, Basic School, Rasikpur^

Santhal Pgs.
40. Sri Ramkant Pd. Varma, Basic Training Centre^

Bangara, P.O. Nagara, Dt. Saran.
41. Sri Surya Pd. Sinha, Basic Training Centre,

Bangara, P.O. Nagara, Dt. Saran.
42. Sri Jaleswar Pd. Sinha, Post-Basic School, Bangara^

P.O. Nagara, Dt. Saran.
43. Sri Raghubir Saran Lall, Basic Practising School,..

Pusa, Dt. Darbhanga.
44. Sri Ramachandra Sinha, Post-Basic School^

Kolhanta-Patory, Dt. Darbhanga.
45. Sri Jogendra Roy, Post-Basic School Kelhanta-

Patory, Dt. Darbhanga.
46. Sri Bandhu Sahani, Post-Basic School, Kothanta-

Patory, Dt. Darbhanga.
47. Smt. Sumitra Sahani (V), Basic School, Kolhanta-

Pathory, Darbhanga.
48. Sri Ram Mantra Choudhuri (V ) , Basic School^

Rupauli, Darbhanga.
49. Sri Deonandan Singh, Darbhanga.
50. Sri Jung Behedur Mahat, Darbhanga.
51. Sri Khublal Mandal, Darbhanga.
52. f Sfi Sbivrajit Misra, Darbhanga.
53. Sri Asharfi IVivedi, Darbhanga.
54. Sri Rameshwar Yaday (V), Gram Seva Kendra,

Vajidpur, Darbhanga.
55. Sri Bilat Saha (V ) , Gram Seva, Kendra, Vajidpur,

Darbhanga.



56. Sri Mathura Pd. Sinha Basic Training Centre, Chiri,
Ranchi.

57. Sri Ram Bahadur Sahi, Basic Training Centre,
Chiri, Ranchi.

58. Sri Jagannarayan Pandya, Basic Training Centre,
Tamar, Ranchi.

59. Sri Sambhunath Misra, Basic Training Centre,
Tamar, Ranchi.

60. Fr. J. Jans, S.J., Agricultural Institute, Sitagarh,
Hazaribagh.

61. Fr. P. Kerketta, S.J., Agricultural Institute,
Sitagarh, Hazaribagh.

62. Smt. Usha Chitale, Schools Committee, Jamshedpur.
63. Sri Ramvilas Chaudhuri, Basic Training School,

Tikkapatti, Purnea.
64. Sri Sakhichand Sahu, Basic Training School,

, . . .  . Xikkapiatti, Purnea..
65. Sri Bokhai Mandal, District Board, Purnea.
66. Sri Jagnarayan Phatak, District Board, Palamau.

StuS>ent Visitors:
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1. Mumarbagh 25
2. Bangara 21
3. Darbhanga 14
4. Sukhasan 6
5. Pindarajora 5
6. Others 9

Total .. ■ 80

BOMBAY
Government Delegates:

1. Sri D. C. Pawata, Director of Public Instruction,
Bombay State, Poona 1.

2. Kumari S. Panandikar, Dy. Director of Public
Instruction, Poona 1.

3. Sri K. B. Tergronkar, Graduates Basic Training
Centre, Dharwar.



4. Sri N. R. Hiramath, Graduates Basic Training
Centre, Dharwar.

5. Sri K. Malemath, Training College for Men,
Dharwar.

6. Sri V. P. Mahajan, Graduates Basic Training Centre,
Bordi.

7. Sri J. K. Shukla, Graduates Basic Training Centre,
Raikhad Road, Ahmedabad.

8. Sri A. B. Solanki, Graduates Basic Training Centre,
Raikhad Road, Ahmedabad.

9. Syed Mahommed Hadi, Government Urdu Train
ing College, Poona 2.

10. Sri D. S. Darekar, Craft Organiser, Poona Division,
Poona 1.

11. Sri Sona B. Wani, Basic School, Undirkheda.
12. Sri Sayaji M. Autade, Basic School, Khandala.

Other Delegates and Visitors :
1. Sri Navalbhai Shah, 10/11, Crossing Road, Khar,

Bombay 29.
2. Smt. Lalitaben Shah, 10/11, Crossing Road, Khar,

Bombay 29.
3. Sri Yadunath Thathe, c /o  “ Sadhana” Press, Arthur

Road, Bombay 11.
4. Smt. Margaret M. Sable, St. Columba High School,

Gowalia Tank Road, Bombay 7.
5. Sri Pundalikji Katagade, Samagra Gram Seva

Samiti, Hubli, Dt. Belgaum.
6. Smt. Indira Sant, 417, Thilakwadi, Belgaum.
7. Sri Shankar Gulwadi (V), Hudli, Dt. Belgaum.
8. Sri S. D. Sardal (V), Organiser, Basic Training

Centre, Deorukh, Dt. Ratnagiri.
9. Sri C. S. Rajagopala Iyer (V), Kirkee.

10. Sri Neilkanth Gokhale (V), c /o  Ama Educational
Films, Canada Building, Hornby Road, Bombay 1.

11. Smt. Kusumben Tarkas (V), K.E.O. Jain High
School, Bombay.

12. Sri Thakurlal Desai (V ) , K.E.O. Jain High School,
Bombay.
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13. Sri M. M. Shah (V), K.E.O. Jain High School,
Bombay.

14. Sri R. M. Trivedi (V), K.E.O. Jain High School,
Bombay.

15. Miss K. A. Steeds, St. Monica’s Training College,
Ahmednagar.

16. Kumari Rajasbai Panda (V), St. Monica’s Train
ing College, Ahmednagar.

17. Mr. Frank (V). Wallin, Navapur, W. E^andesh.
18. Sri V. I. Chaudhuri, Sarvodaya Kendra, Khirode,

E. Khandesh.
19. Sri K. J. Patel, Sarvodaya Kendra, Khirode,

Khandesh.
20. Sri D. L. Patil, Sarvodaya Kendra, Khirode,

Khandesh.
21. Sri A. B. Chaudhuri, Sarvodaya Kendra, Khirode,

^Kbandcsh^
22. Smt. Hirabai Chandulal Gujerathi, Sarvodaya

Kendra, Khirode, Khandesh.
23. Sri Jugatram Dave, Swarajya Ashram, Vedchhi,

P.O. Velod, Dt. Surat.
24. Sri Narayan M. Desai, Swarajya Ashram, Vedchhi,

P.O. Velod, Dt. Surat.
25. Sri Sivabhai Jethabhai Patel, Swarajya Ashram,

Vedchhi, P.O. Velod, Dt. Surat.
26. Sri Chimanlal Patel, Swarajya Ashram, Vedchhi,

P.O. Velod, Dt. Surat.
27. Sri Sonabhai Chaudhuri, Swarajya Ashram,

P.O. Velod, Dt. Surat.
28. Sri Chimanlal Bhatt, Swarajya Ashram, Vedchhi,

P.O. Velod, Dt. Surat.
29. Sri Nanubhai S. Patel, Swarajya Ashram, Vedchhi,

P.O. Velod, Dt. Surat.
29. Sri Balwant Ram, Swarajya Ashram, Vedchhi, 

P.O. Velod, Dt. Surat.
31. Sri Harshakant Vora, Swarajya Ashram, Vedchhi,

P.O. Velod, Dt. Surat.
32. Sri Anilkumar Bhatt, Swarajya Ashram, Vedchhi,

P.O. Velod, Dt. Surat.
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33. Sri Madhavbhai Chaudhuri, Swarajya Ashram,
Vedchhi, P.O. Velod, Dt. Surat.

34. Sri Gijubhai Dave, Swarajya Ashram, Vedchhi,
P.O. Velod, Dt. Surat.

35. Sri H. V. Trivedi, Swarajya Ashram, Vedchhi,
P.O. Velod, Dt. Surat.

36. Sri S. D, Renuka, Swarajya Ashram, Vedchhi,
P.O. Velod, Dt. Surat.

37. Sri R. D. Gorasia, Swarajya Ashram, Vedchhi,
P.O. Velod, Dt. Surat.

38. Sri J. B. Mehta, Swarajya Ashram, Vedchhi,
P.O. Velod, Dt. Surat.

39. Sri P. M. Raul, Swarajya Ashram, Vedchhi,
P.O. Velod, Dt. Surat.

40. Sri M. V. Purohit, Swarajya Ashram, Vedchhi,
P.O. Velod, Dt. Surat.

41. Sri V. A. Bhatt, Swarajya Ashram, Vedchhi,
P.O. Velod, Dt. Surat.

42. Smt. M. M. Sastri, Swarajya Ashram, Vedchhi,
P.O. Velod, Dt. Surat.

43. Smt. K. B. Gosalya, Swarajya Ashram, Vedchhi,
P.O. Velod, Dt. Surat.

44. Smt. Saraladevi Sarabhai, Shahibagh, Ahmedabad.
45. Sri K. S. Amin, Shahibagh, Ahmedabad.
46. Sri Govindbhai Patel, Ahmedabad.
47. Smt. Saradaben Patel, Ahmedabad.
48. Sri Chandulal Shah, Seth C. N. Vidya Vihar, Ellis

Bridge, Ahmedabad.
49. Smt. Jinaben Munshi (V),  Ahmedabad.
50. Smt. Kusumben, Patel (V), Ahmedabad.
51. Smt. Dhaiben Patel, (V), Ahmedabad.
52. Sri Chandrakanta Upadhyay, Gujerath Vidyapith,

Ahmedabad.
53. Sri Jayantilal Vyas, Gujerath Vidyapith, Ahmeda

bad.
54. Smt. Virbalaben Vasani, Gujerath Vidyapith,

Ahmedabad.
55. Sri Giriraj Kishore (V ) , Gujerath Vidyapith,

Ahmedabad.
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56. Sri Ambalai J. Patel (V), Gujerath Vidyapith,
Ahmedabad.

57. Sri Jayashankar Joshi, Vallabh Vidyalaya, Bocha-
san, Borsad.

58. Sri Dahyabhai Qohel, Vallabh Vidyalaya, Bochasan,
Borsad.

59. Sri Bahyabhai H. Phatak, Vallabh Vidyalaya,
Bochasan, Borsad.

60. Sri Maganbhai F. Pathiyar, Vallabh Vidyalaya,
Bochasan, Borsad.

61. Smt. Sashikanta Joshi, Vallabh Vidyalaya, Bocha
san, Borsad.

62. Smt. Gunavanti J. Pandya (V ) , Vallabh Vidyalaya.,
Bochasan, Borsad.

63. Smt. Amrit K. Pandya (V), Vallabh Vidyalaya,
Bochasan, Borsad.

- 64.- Sri-Chhaganbhai. Eatel, .N iit^  .G jam  Vidyalaya^ 
Gambhira, via Anklav, Dt. Khaira.

65. Sri Sankarlal Pandya, Nutan Gram Vidyalaya,
Gambhira, via Anklav, Dt. Khaira.

66. Sri phunibhai M. Pandya, Nutan Gram Vidyalaya,
Gambhira, via Anklav, Dt. Khaira.

67. Sri Dahyabhai R. Patel, Nutan Gram Vidyalaya,
Gambhira, via Anklav, Dt. Khaira.

68. Sri Joshibhai Patel, Nutan Gram Vidyalaya,
Gambhira, via Anklav, Dt. Khaira.

69. Sri W. R. Bhagat, Vocational Training College,
Ankleswar, Dt. Broach.

70. Sri S. G. Bhatt, I. P. Mission High School, Surat.
71. Sri Vanarsibhai M. Patel, Education Dept. District

Board, Surat.
72. Smt, Padmaben R. Shah, Education Dept. District

Board, Surat.
73. Sri Virsingh Chaudhuri, Dt. Board teacher, Madhi,

Surat.
74. Smt. Annapurna Mehta, Kanya Ashram, Madhi,

Surat.
75. Smt. Vasantben Shukla, Kanya Ashram, Madhi,

Surat.
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76. Smt, Bhanumati Shah, Swarajya Ashram, Madhi,
Surat.

77. Sri Bikhubhai Naik, Dt. Board teacher, Bajipura,
via Madhi.

78. Sri Ganpatsingh Solanki, Vardha Rashtriya Shala,
Vans, via Sachin, Surat.

79. Sri Shukarbhai G. Patel, Vardha Rashtriya Shala,
Vans, via Sachin.

80. Sri Balabhai G. Patel, Raniparaj Vidyalaya, God-
samba, P.O. Mandvi, Dt. Surat.

81. Smt. Hansukhben Joshi (V ) , Raniparaj Kanya
Vidyalaya, Godsamba, P.O. Mandvi, Dt. Surat.

82. Sri Shrikant Apte (V), Acharya, Balwadi, Ran-
dher, Surat.

83. Sri Ratanji S. Patel, Kasturba Sevashram, Maroli,
Surat.

84. Sri Dasarath Gavayi, Khadi Vidyalaya, Swarajya
Ashram, Bardoli, Surat.

85. Sri Akbarbhai Chanda, Ashram, Sanali, Bhavnagar.
86. Sri Kantibhai Trivedi, Tolstoy Ashram, Kanajra,

P.O. Hisa, N. Gujarath.
.Student Visitors :

1. Graduates Basic Training Centre, Ahmedabad 30
2. Swarajya Ashram, Vedchhi, Velod 6
3. Gujarath Vidyapith 8
4. Vallabh Vidyalaya, BochasaA 8

Total 52
« .

CUTCH
1. Sri Indulal I. Dholakia, Primary Teachers’ Training 

School, Magar Chakla, Bhuj.

DELHI
Ministry of Education Delegates :

1. Dr. G. F. Lakhani, Ministry of Education, New
Delhi.

2. Dr. E. A. Pires, Central Institute of Education,
33, Probyn Road, Delhi 9.
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Delhi State Delegates and Observers :
1. Sri Uma Shankar, Asst. Director of Education

(Planning).
2. Smt, S. D. Khaira, Officiating Asst, Directress of

Education.
3. Sri R. K. Kaul, Principal, Teachers’ Training

Institute.

Other Delegates and Visitors :
1. Sri Gajanan Naik, Adviser (Palm Gur), c/o  Minis

try of Food and Agriculture, New Delhi.
2. Sri S. Rajagopal, Adviser (Palm Gur), c/o  Minis

try of Food and Agriculture, New Delhi.
3. Sri Lakshmidas Purushottam, Gandhi N.M. Trust,

New Delhi.
4. Sri Om Prakash Trikha, Gandhi N.M. Trust, New
. . X>oJht «

5. Sri Madhuradas Purushotam, 5 Mansingh Road,
New Delhi.

6. Smt. Rameshwari Nehru, Ministry of Rehabilita
tion, New Delhi.

7. Smt. Priti Chablani, Ministry of Rehabilitation, New
Delhi.

8. Smt. Gulap Pandit, Ministry of Rehabilitation,
New Dejhi.

9. Sri Rampiyari Kapur, Ministry of Rehabilitation,
New Delhi.

10. Smt. Mridula Sarabhai, 61 Constitution House,
New Delhi.

11. Dr. Sushila Nayar, Kasturba Seva Sadan, Farida-
bad.

12. Dr. Salama Ullah, Jamia Millia Teachers’ Training
Institute,

13. Syed Anjaria, Jamia Millia Teachers’ Training
Institute.

L4, Dr, Chris A. de Young, Central Institute of Educa
tion, 33 Probyn Road, Delhi 9,

1 8 6



15. Prof. L, C. Cha, Central Institute of Education,
33 Probyn Road, Delhi 9,

16. Dr. W. Clemmensen, Central Institute of Educa
tion, 33 Probyn Road, Delhi 9.

Student Visitors :
1. Jamia Millia . . 8
2. Central Institute .. 1

Total .. 9
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HYDERABAD STATE

Government Delegates :
1. Sri K. Gopalakrishna Rao, student in training under

the Hindustani Talimi Sangh, Sevagram, 1950-51.
2. Sri Narayan Rao Sarvadnya, student in training

under the Hindustani Talimi Sangh, Sevagram, 
1950-51.

3. Sri K. Subrahmanyam, student in training under
the Hindustani Talimi Sangh, Sevagram, 1950-
51.

4. Sri S. V. Katti, student in training under the
Hindustani Talimi Sangh, Sevagram, 1950-51.

5. Sri K. Rama Rao, student in training under the
Hindustani Talimi Sangh, Sevagram, 1950-51.

6. Sri Madhukar Mungikar, student in training under
the Hindustani Talimi Sangh, Sevagram, 1950-
51.

Other Delegates and Visitors:
1. Sri B. Dikshachari, The Ashram, Kotgir, Nizamabad.
2. Sri B. Venugopal, The Ashram, Kotgir, Nizamabad.
3. Sri G. Sundaram, Bunt Cottage, Gaganmahal Road,

Domalaguda, Hyderabad.
4. Sri J. J, Gorde, Mission High School, Jalna.
5. Rev. Ch. Luke, Methodist B. H. School, Hyderabad.



6. Smt. Chanda Christadas, Mary A. Knott School,
Vikarabad.

7. Miss Edith de Lima, Stanley High School, Hydera
bad,

8. Smt. Ada Luke, Methodist Co-educational School,
Bidar.

9. Smt, S, Kondiah, Wesley G. H. School, Secundera
bad.

10. Smt. Gyankumari Heda, Kasturba Trust, Sultan
Bazaar, Hyderabad.

11, Smt. Sangam Lakshmibai, Kasturba Trust, 114-B,
Azampura, Hyderabad,

JAMMU AND KASHMIR ADMINISTRATION

Government Delegate:
1. Sri Gauridatt Bargotra, Ministry. of Relief and 

Rehabilitation, Jammu.

MADHYA BHARAT

Government Delegates:
1. Sri P. R. Puranik, Headmaster, Normal School,

Bijalpur, Indore.
2. Sri S, N. Kaul, Headmaster, Middle School, Morar,

Gwalior.

Other Delegates and Visitors:
1. Sri Kasinath Trivedi, Indore,
2. Sri Hariram Ch. Divekar, Indore.
3. Sri M. W. Moghe, Balniketan Sangh, Balniketan

Bhawan, Pagnis Paga, Indore.
4. Smt. Khalini Moghe, Balniketan Sangh, Balniketan

Bhawan, Pagnis Paga, Indore.
5. Smt. Manorama Sohini, Balniketan Sangh, Balni

ketan Bhawan, Pagnis Paga, Indore.
6. Sri Vaidyanath Mahodaya, Buniyadi Talim Vidya-

laya, Indore,
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MADHYA PRADESH

Government Delegates:
1. Sri M. A. Bcmbawala, Dy. Director for Basic and

Primary Education, Nagpur.
2. Sri M. H. Rao, Dy, Director of Education (Post

war Development), Nagpur.
3. Sri A. K. Misra, Principal, Buniyadi Siksham

Vidyalaya, Seoni.
4. Sri V. G. Namjoshi, Principal, Buniyadi Siksham

Vidyalaya, Wardha.

Other Delegates and Visitors:
1. Dr. Franklin, Director of Public Instruction, Nagpur.
2. Donald G. Groom, Friends Rural Centre, Rasulia,

Hoshangabad.
3. Sri Gulap Singh Puriya, Friends Rural Centre,

Rasulia, Hoshangabad.
4. Sri Sadanand Ukhalkar, Tilak Rashtriya Shala,

Akola.
5. Sri Devidasji Deshpande, Tilak Rashtriya Shala,

Akola.
6. Sri D. K. Mohini, Nagpur.
7. Sri R. A. Hivale, Pre-vocational School, Temple

Road, Nagpur.
8. Sri S. I. Biwalkar, Mecosa Bagh, Nagpur.
9. Sri S. K. Kothiwan, Nagpur.

10. Mr. Christopher Poison, Bible School, Betul.
11. Smt. Manashilavati Govind Rao, Swedish Mission,.

Sagar.
12. Rev. H. J. Lazarus, Danielson High School, Chhind-

wara.
13. Sri Sridhar Hari Tatte, Mahilashram, Wardha.
14. Smt. Malati Tatte, Mahilashram, Wardha.
15. Smt, Kamala Lele, Mahilashram, Wardha.
16. Sri J. C. Kumarappa, All India Village Industries

Association, Wardha.
17. G. Ramachandran, All India Village Industries

Association, Wardha.
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18. Sri G. V. Patnakar, All India Village Industries
Association, Wardha.

19. Sri D. K. Gupta, All India Village Industries
Association, Wardha.

20. Sri Rajasekharan, All India Village Industries
Association, Wardha.

21. Dr. Om Prakash, All India Village Industries
Association, Wardha.

22. Sri S. B. Mandegiri, All India Village Industries
Association, Wardha.

23. Sri Suresh Ram, Goseva Sangh, Wardha.
24. Sri Bhavu Panse, Goseva Sangh, Wardha.
25. Smt. Saudamihi Agarwal, Goseva Sangh, Wardha.
26. Sri Manohar B. Divan, Maharogi Seva Mandal,

Dattapur, Wardha.
27. Sri Shrimannarayan Agarwal, Seksaria Commerce 

 CoHege, Wardha: -
28. Smt. Madalsa Agarwal, Seksaria Commerce College,

Wardha.
29. Sri Ambubhai Patel, Gujerati High School, Gondiya.
30. Sri Valji Jayantilal (V), Saraswati Rice Mill,

Rajnandgaon.
31. Sri Jayantilal (V ) , Saraswati Rice Mill, Rajnand

gaon.
32. Smt. Ratanbai (V), Saraswati Rice Mill, Rajnand

gaon.
33. Smt. Prembai (V), Saraswati Rice Mill, Rajnand

gaon.
34. Smt, Saraswati (V),  Saraswati Rice Mill, Rajnand

gaon.
35. Sri Ramdas Gandhi, Nagpur.
36. Sri Pyarelal, Parandham, Paunar.
37. Smt. Mahadevi Thai, Parandham, Paunar.
38. Smt. Ganga Devi, Parandham, Paunar.
39. Sri Mukund Srikrishna, Tilak Rashtriya Vidyalaya,

Khamgaon, Berar,

Student Visitors:
A.I.V.I.A., Maganwadi, Wardha, 35.



Government Delegates:
1. Smt. Rajalakshmi, Gandhi Ashram Basic Training

School, Keelamoongiladi, Chidambaram.
2. Sri A. Padmanabha Reddy, Dy D.P.I., Madras.
3. Smt. V. Lakshmikutty, Palghat.
4. Smt. R. V. Padmavati Devi, Cowl Bazaar, Bellary.
5. Smt Mary K. Chakko, Seva Mandir, Portonovo,

S. I. Ry.
6. Sri R. V. Rudrappaswami, Basic Education Officer,

Madras.
7. Sri C. S. Shankaran, Assistant Basic Education

Officer, Tallakulam, Madura.
8. Sri S. Raj am. Assistant Basic Education Officer,

Coimbatore.
9. Sri G. Srinivasan, Government Basic Training

School, Cuddalore.
10. Sri M. Kanaran, Government Basic Training School,

Palayad, via Tellicherry.
11. Sri M. L. Narasimham, Government Basic Training

School, Hindupur.
12. Sri D. Venkataswami, Government Basic Training

School, Pentapadu.
13. Sri V. Krishnamurthi, Teachers’ College, Saidapet,

Madras.
14. Sri V. T. Titus, District Educational Officer, Coimba

tore.
15. Sri A. Phanendrudu, Basic Education Officer,

Kakinada.

Other Delegates and Visitors:
1. Smt. Brihadambal, Lady Willingdon Training

College, Triplicane, Madras.
2. Smt. M. N. Saradambal, Lady Willingdon Training

College, Triplicane, Madras.
3. Smt. K. Rukmini, Gandhi Seva Sadan, Perur Guru-

kulam, Perur, via Ottapalam, S. Malabar.
4. Sri K. Kumaran, Secretary, Gandhi Seva Sadan ̂

Perur, Ottapalam.
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5. Sri R, Achuthan, Grama Seva Kendram, Kalapetty,
Coyalmannam, S. Malabar.

6. Sri P. K. Nambisan, Grama Seva Kendram, Kala-
petty, Coyalmannam, S. Malabar.

7. Sri R. Srinivasan, Gandhi Gram, Chinnalapatti,
Dt. Mathurai.

8. Sri R. Guruswamy, Gandhiniketan, Senior Basic
School, T. Kallupatti P.O., via Tirumangalam, Dt. 
Mathurai.

9. Sri K. Arunachalam, Sri Ramakrishna Vidyalaya,
Coimbatore.

10. Sri S. M. Kuppuswami, Board Basic School, Kottai-
palayam, Sarkar Samakulam P.O., Coimbatore.

11. Sri K. Narayanaswami, c /o  Sri Krishna Naidu^
Athipalayam, Vaiyampalayam P.O., Coimbatore.

12. Sri K. Venkatachalam, Sri Ramakrishna Mission 
‘  ' Vidyalaya, CoimHatore”.

13. Sri K. Kulandaivelu, Sri Ramakrishna Mission
Vidyalaya, Coimbatore.

14. Sri G. Bastian, Sri Ramakrishna Mission Vidyalaya,
Coimbatore.

15. Sri A. Sakthivel, Sri Ramakrishna Mission Vidya
laya, Coimbatore.

16. Sri K. Kunhambu, Perur Gurukulam, Perur, via
Ottapalam, S. Malabar.

17. Sri K. N. Nambisan, Gandhi Ashram, Mayannur^
via Ottapalam.

18. Dr. V. N. Sharma, Children’s Garden School,
Madras 4. .

19.; Sri K. R. Subramaniam, Supervisor of Elementary
Schools, Municipal Office, Coimbatore.

20. Sri Y. Shivarao, Aided Basic School, Tiruvur,
Kistna Dt.

21. Smt. Leelavati Devi, Basic Training School, Tiruvur,
Kistna Dt.

22. Smt. Y. Damayanti, Basic Training School, Tiruvur,
Kistna Dt.
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23. Sri K. V. Satyanarayana, Vinayashram, via Ponnur,
Guntur Dt.

24. Sri K. Satyanarayana, Vantithadi, via Vizianagram.
25. Sri L. Rajagopala Rao, Sarvodaya Ashram, Peda-

vegi, via Ellore.
26. Sri S. Venkatramaiah, Beard Basic School, Dora-

sanipalli, Proddatur, Dt. Cuddapah.
27. Sri M. Ponniah, District Board Ed-ucational Officer,

Mathurai.
28. Sri K. Gangadharan, Tiruvathra, Malabar.
29. Sri R. M. Kumaraswamy, Vice-President, District

Board, Mathurai.
30. Sri P. V. Pathy, 16 Brandsons Gardens, Kilpauk,

Madras 10.
31. Smt. R. K. Arulnathan, London Mission, Jammala-

madugu, Cuddapah Dt.
32. Miss Norah Ballard, London Mission, Anantapur.
33. Mrs. Mandakini Krishnamurthi, Shanti, Besant.

Avenue, Adyar, Madras.
34. Smt. K. Manikyam, Schade Girls High School, Rajah-

mundry, E. Godavari.
35. Smt. V. Rita Grace, Schade Secondary Training

School, Rajamundry, E. Godavari.
36. Mrs. M. Maday, Headmistress, Stall Secondary

Training School, Guntur.
37. Sri A. Vedaratnam Pillai, Vedaraniam, Tanjore Dt.
38. Sri T. S. Avinashilingam, Sri Ramakrishna Vidya-

laya, P.O. Coimbatore.
39. Sri C. Nanjappa, Ismail Rowther Street, Coimba

tore.
40. Sri J. J. De Valois, Agricultural Institute, Katpadi,.

N, Arcot Dt.
41. Sri N. Kuppuswami Aiyengar, North Street,

Vaduvur, Tanjore.
42. Rev. Sr. Faustina Mary, Headmistress, S. H. Basic

Training School for Women, Pudupalayam, 
Cuddalore N.T.



43. Rev. Sr. George Mary, S. H. Basic Training School
for Women, Pudupalayam, Cuddalore N.T.

44. Smt. D. B. Krishnamma, Sithanagaram, via Rajah-
mundry, E. Godavari.

45. Sri A. M. Gopal c/o, The Principal, A. C. College,
Guntur.

46. Smt. I. Kotanama, Inspectress of Girls’ Schools, II
Circle, Bellary.

Student Visitors:
Gandhi Gram Chinnalapatti, MatJiurai, 12.

MYSORE 
[No official Delegations'}

Other Delegates and Visitors:
1. Sri K. S. Acharlu, Vidyanagar, Bangalore.
2. Sri K. R. Lingappa, Vidyanagar, Bangalore.

- - • -3. * Sri-N.-Nagesa-Rao,-Children’s-Book Council, Jaya-w 
nagar, Mysore.

4. Smt. N. Chandra, Children’s Book Council, Jaya-
nagar, Mysore.

5. Sri K. Srinivasa Rao, c/o  Mysore State Basic Edu
cation Council, Gurukula Ashram, Kengeri, 
Bangalore.

6. Sri K. Aryabhanu, Gurukula Ashram, Kengeri,
Bangalore.

7. Sri Gurudath, Gurukula Ashram, Kengeri, Banga
lore.

8. Sri S. Kariappa, The Rural Education Society, P.O.
Kankanhalli, Dt. Bangalore.

9. Sri K. Rangaiengar, Tumkur District Congress
Committee, Tumkur.

10. Smt. Yasodharamma Dasappa, Mysore,
11. Sri S. Iswar, Bangalore District Congress Com

mittee, Bangalore.
12. Sri Narasimha Reddi (V ) , P.O. Kankanhalli,

Bangalore Dt.

Student Visitors:
Vidyanagar, Bangalore, 15.

194



NEPAL

Government Delegates:
1. Sri Gopal Bahadur Shresta, Government Basic

Training Centre, Tahachal, Katmandu.
2. Sri Trilokyanath Uprety, Government Basic Train

ing Centre, Tahachal, Katmandu.

ORISSA

Government Delegates:
1. Sri Satrughna Nath, Organiser, Basic Education,

Angul, Dt. Dhenkanal.
2. Sri S. C. Maharana, Secretary, Basic Education

Board, Angul, Dt. Dhenkanal.
3. Sri Adikanda Naik, Headmaster, Basic Training

School, Baragarh. •
4. Sri Bidyadhar Misra, Teacher, Basic School, Rus-

sellkonda, Dt, Gan jam.

Other Delegates and Visitors:
1. Sri Gopabandhu Choudhuri, Basic National Educa

tion Centre, Ramachandrapur, via Jajpur, Dt. 
Cuttack.

2. Smt. Rama Devi, Basic National Education Centre^
Ramachandrapur, via Jajpur, Dt. Cuttack.

3. Sri Bhuvananda Swain, Basic National Education
Centre, Ramachandrapur, via Jajpur, Dt, Cuttack.

4. Sri Harekrishna Bohidar, Basic School, Saintala,
Dt. Bolangir,

5. Sri Rishi Behari, Khalari Basic School, Angul.
6. Sri Indubushan Misra, Headmaster, Basic Training

School, Naurangpur.
7. Sri Ghanashyam Panigrahi, Nai Talim Sangh, Sam-

balpur,
8. Sri Kulamani Samant Roy, (V ) , Janla, Dt. Puri,
9. Smt, Prabhavati Das (V ) , Angul,

10, Smt. Manibala Mumu (V ) , Angul.
11. Sri H. B. Misra, Editor “Sangram”, Cuttack 2.
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PUNJAB (India)
Government Delegates:

1. Ch. Deva Singh, Inspector of Training Institutions^
Punjab, Simla.

2. Sri Prem Prakash, Headmaster, Basic Training
School, Satrod (Hissar).

3. Sri Iqbal Chand, Headmaster, Red Cross Basic
Primary School, Karnal.

Other Delegates and Visitors:
1. Rev. W. M. Ryburn, Christian High & Normal School,.

Kharar (Ambala).
2. Dr. A. E. Harpar, Teachers’ Training Institution,.

Moga.
3. Sri W. A. Ditta, Teachers’ Training Institution,,

Moga.
4. Sri Jianskumar, Jagraon.
5. Smt. Harbans Kaur, Jagraon.
6. Ch. Sahib Singh, Rohtak.
7. Ch. Hirka Ram, Rohtak.
8. Smt. Goura Devi, Sherpur.
9. Dr. L. C. Datt, Lower Bazaar, Simla.

10. Sri K. S. Radhakrishnan, Nai Talim Centre, Rajpura
(Pepsu).

11. Smt. Kamala Radhakrishnan, Nai Talim Centre,
Rajpura (Pepsu).

12. Bibi Amtus Salam, Kasturba Seva Mandir, Samana.
13. Smt. Prakash Devi, Kasturba Seva Mandir, Samana.
14. Sri Vamanrao Kharkar (V), Kasturba: Seva

Mandir, Sam*ana.
15. Sri Brij Mohan Lai, Nai Talim Centre, Rajpura

(Pepsu).
16. Sri Dayal Das, Nai Talim Centre, Rajpura.
17. Sri Thakurdas Varma, Nai TaHm Centre, Rajpura.
18. Sri Jayachand, Nai Talim Centre, Rajpura.
19. Sri Gopikrishna, Nai Talim Centre, Rajpura.
20. Sri Bhagwandas, Nai Talim Centre, Rajpura.
21. Sri Kanhayalal Vyasra, Nai Talim Centre, Rajpura.
22. Sri Shyamlcl Sachdev, Nai Talim Centre, Rajpura.
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23. Sri Ram Narayan, Nai Talim Centre, Rajpura.
24. Sri Vittal, Nai Talim Centre, Rajpura.
25. Sri Waman Rao, Nai Talim Centre, Rajpura.
26. Sri Joseph Gabriel, Nai Talim Centre, Rajpura.
27. Sri Vasudev, Nai Talim Centre, Rajpura.
28. Smt. Sashikala Devi, Nai Talim Centre, Rajpura.
29. Smt. Pushpalata Sardana, Nai Talim Centre,

Rajpura.
30. Smt. Ushakumari, Nai Talim Centre, Rajpura.
31. Sri Ved Prakash, Nai Talim Centre, Rajpura.
32. Devi Dayal (V ) , Nai Talim Centre, Rajpura.
33. Sri Remal Das, Nai Talim Centre, Faridabad.
34. Sri Girdharilal, Nai Talim Centre, Faridabad.
35. Sri Sundardas Khatri, Nai Talim Centre, Faridabad.
36. Sri Anantram Shouq, Nai Talim Centre, Faridabad.
37. Sri Nob Raj Gandhi, Nai Talim Centre, Faridabad.
38. Sri Prabhakar, Nai Talim Centre, Faridabad.
39. Smt. Krishnakanta Arora, Kasturba Seva Sadan,

New Township, Faridabad.
40. Smt. Parvati Shethi, Nai Talim Centre, Faridabad.
41. Smt. Sarala Merwaha, Kasturba Gram Sevika

Vidyalaya, Radaur, Dt. Kamal.
42. Smt. Vidyavati Devi, Agent, Kasturba Gandhi N. M.

Trust, Punjab.

RAJASTHAN 
Government Delegates: Nil.
Other Delegate:

1. Sri Ranjilal Agarwal, Congress Karyalaya, Alwar.

SAURASHTRA 
Government Delegates: Nil.
Other Delegates and Visitors:

1. Sri Jairam S. Rathod, Rashtrya Shala, Rajkot.
2. Sri Nanabhai Bhatt, Gram-Dakshinamurti, Ambla,

Songad.
3. Sri Mulshankar Ehatt, Gram-Dakshinamurti,

Ambla, Songad.
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4. Smt. Saral Bhatt, Gram-Dakshinamurti, Ambla>
Songad,

5. Sri Ismail Nagori, Sarv^a/a Ashram, Shahpur,
Sorath.

6. Sri Gordhandas D. Patel, Sarvodaya Ashram,
Shahpur, Sorath.

7. Sri Prabhulal Valji Choukan (V ) , Gram-Dakshina
murti, Ambla, Songad.

TRAVANCORE-COCHIN
Gomrnment Delegate :

1. Sri E. P. Padmanabha Menon, Principal, Basic Train
ing School, Cherpu.

Other Delegates:
1. Sri K. Krishnan Nair, Gandhi Sevashram, P.O.

 ̂Kaladij, via Alwaye.^
2. Sri J. Jesudas, Secretary, K. C. C. Nanthancocfe,

Trivandrum.

Student Visitors:
Basic Training School, Cherpu, 4.

UTTAR PRADESH
Government Delegates:

1. Sri K. N. Malaviya, Officer on Special Duty (Pri
mary Education).

2. Sri R. S. Sinha, Officer on Special Duty (Compul
sory Education).

3. Sri B. S. Saxena, Educational Expansion Officer.

Other Delegates and Visitors:
1. Sri V. H. Bhanderi, Agricultural Institute, Allaha

bad.
2. Joseph G. Short, Agricultural Institute, Allahabad.
3. Sri Jauna Prasad, Faroukhabad.
4. Swami Satyanand Saraswati, Harijan Gurukal,

Azamgarh.
5. Sri Jagannath Mull, Harijan Gurukal, Azamgarh.
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6. Sri Farzanand Roy, Harijan Gurukul, Azamgarh.
7. Sri Rajavasanth, Harijan Gurukul, Azamgarh.
8. Sri Sukhraj Prasad, Harijan Gurukul, Azamgarh.
9. Sri Khamanand, Harijan Gurukul, Azamgarh..

10. Sri Vasant Lai, Harijan Gurukul, AzamgarJi.
11. Smt. Prabhavati Devi, Harijan Gurukul, Az-anngarh.
12. Sri Jagdish Ch. Tiwari, Sevak, Sarvodaya Samaj,

Almora,
13. Sri Pyari Lalji.
14. Sri Gangadhar Pandhare (V), Palm Gur Adlviser,

Kanauj.
15. Sri Purushotham Prasad (V), Journalist, 145 Mutti-

gank, Allahabad.

St a t e  "

Assam
Bengal
Bihar
Bombay
Cutch
Delhi
Hyderabad
Jammu & Kashmir
M. Bharat
M. Pradesh
Madras
Mysore
Nepal
Orissa
Punjab
Rajasthan
Saurashtra
Travancore-Cochin
Uttar Pradesh

G o v t . O t h e r s  S t u d e n t s  T o t a l

3
3
7
12

1
2
4

15

2
4
3

1
3

71

2
20
66
86
1

16
11

6
39
46
12

11
42
1
7
2

15

383

17
80
52

35
12
15

224

NIEPA

G1238

5
40

153
150

1
30
17 
1 
8

78
73
27
2

15
45
1
7
7

18

678


