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[. BRIEF OVERVIEW
Lducational Scenario: Madhya Pradesh

Madhyva Pradesh 1s one of the BIMARU State where educational and health indicators are way
below the national ones. M.P. together with Rajasthan, Uttar Pradesh and Bihar, accounts for 50%
ol the nations non-literate population. The literacy rate in M.P. since the last census has however
hown a remarkable incrcase. The following data will clearly reflect the changing literacy scenario

THRY

State [ Literacy rates 1991 Literacy Rate 1997 Differential
- Persons ] Male | Female | Persons | Male | Female | Persons | Male | Female
Madhya 442 } 58.4 28.8 56 70 41 11.8 11.6 12.2
Pradesh |

source - 1991 Literacy Rate - Census ‘!

1997 Literacy Rate - National Sample Survey Organisation

The status of Primary Education was also not very encouraging. The inability to universalise
primary cducation has been one of the independent India's greatest failings. The article 45 of the
Indian constitution had directed the Indian State to provide free and compulsory education within a
period of 10 years to all of India's children. The Lok Sampark Abhiyan conducted in 1995
indicated that 30,000 habitations in M.P. were still without access to primary education.

However with the help of the Education Guarantee Scheme the state has been able to achieve a
remarkable milestone of providing primary education facilities to all its habitations. The
declaration to that effect has been made on 20th August 1998.

However the GER of 96% and RR as low as 66.20% clearly brings out the need for sustained
cfforts in improving the quality of education in order to retain the children to the schools.

District Primary Education Programme
DPEP as a major intervention for Universalisation of Primary Education (UPE) was sanctioned for
M.P. in Dee 1994 with a time perspective of 7 years and project coverage of 19 districts. These

districts were ;-

[.Betul 2. Raisen 3. Rajgarh 4. Sehore 5. Bilaspur 6. Raigarh 7. Surguja 8. Guna 9. Dhar 10.
Rajne mdudon I'1. Rewa 12. Satna 13. Shahdol 14. Sidhi 15. Chhatarpur 16. Panna 17. Tikamgarh

[8. Mandsaur 19. Ratlam

With the expansion of DPEP to 15 more districts the state govt. could extend its intense focus on
UPE buacked by resource support to nearly all its educationally backward districts.

I'he districts imducted m DPEP Phase-11 are -
I Bastar 2. Bhind 3. Dewas 4. Damoh 5. Datia 6. Jhabua 7. Khandwa 8.
Morcna 10, Raipur 11, Sconi 12. Shajapur 13. Shivpuri 15. Vidisha.

Khargone 9.Mandla 9. |

With the past 5 years experience with DPEP phase-I, the state's efforts at UPE have become more
focussed. energetic and more quality conscious with the intervention ol DPEP.



Objectives set under this programme were as follows :

I- Universal Acecss.

2- Universal Enrolment
3- Universal Retention
4- Universal Achievement

Indicators set for achieving the above mentioned objectives were as below

Evidence of 100% access to primary school for the habitations.

Evidence of Higher enrolment

Evidence of increased retention and reduced dropout rate.

Evidence of improvements achievement level of class 5th.

Impact ~of increased community participation and ownership cspecmlly in
improving access, enrolment and retention.

Extent of benefit to special groups.

Co-ordination among the resource institutions.

Extent of autonomy and decision making powers at district and sub dlstnct level &

- Institutional Reforms for the education sector.
Progress of programme implementation in physical and financial terms.

The gains under the District Primary Education Programme have prepared a base for initiating a
programme for the elementary sector. It was therefore felt necessary to carryout a comprehensive
study of these gains and the gaps that remains in this sector. It was also necessary to do the
analysis of the existing position and status of the middle level schooling so as to come up with a

project proposal for bridging those gaps.



2. Why District Diagnostic Studies.

The district primary education programme (DPEP) began i 1994 in seven states in 42 districts
under Phase-1. 19 districts were selected in Phase-I in M.P. District Primary Education
Programme has been under implementation in these districts for almost six years now and the
Programme has led to a considerable increase in cnrolment, retention and achievement levels in
primary schools. Coriscquently, the demand for upper primary education is cvident. Further
certain school improvement and pedagogical improvement processes begun in the primary schools
needed to be carried out on  upper primary grades also, to ensurc a consistent approach to the
quality of clementary education and raise children's learning standard in the elementary education
cvele. Morcover at the National level through the "Sarv Shiksha Abhiyan" and in many states,
there has been a move to adopt district level planning for whole elementary school cycle. District

based planning for upper primary cducation has been an emerging need.

The studies have been conducted by NIEPA and NCERT for universalisation of upper primary
cducatipn. The study contains the detailed discussion on issues regarding enrolment, transition
(rom primary to upper primary stage as well as issues regarding curriculum, teachers, instructional

materials, special focus groups and the examination system.

While the NIEPA and NCERT studies have thrown light on many facets of upper primary
cducation, cach state and each district need to deal with their own unique situation with respect to
upper primary education based on their local context. District may then allocate human as well as
financial resources and formulate strategies on the basis of actual needs.

-

Consequently it was decided that a detailed diagnostic studies for upper primary education leading
to district specific plans would be prepared for one district selected by the state. The plans based

on district diagnostic studies would clarify district specific issues.

At the state level, these plans helped to identify major issues for the state regarding upper primary
cducation as well as identification of major strategies for expanding and improving upon them.
The expectations was that state specific issues would be identified through the district diagnostic

studices.

FThere are two main issues :

Only children who actually pass prumary school are eligible for upper primary

cducation, :
The achievement level of children at the end of primary school stage determines

their readiness to leamn at the upper primary stage.

Many national and state schemes and programmes for elementary education 1.e. for primary as
well as for upper primary cducation have been in existence and being implemented. These include
operation black board, Non-formal education & DIETs These would have to be taken mto account
when strategies are evolved. New strategies cvolved need to complement these programmes and
not replace them. The "Sarva Shiksha Abhiyan” a new programme is also being launched soon.
The plan prepared by the district looks at upper primary ceducation as whole, in terms of over all

necds and strategies.



The district has first assessed all its needs and strategics for universalization of upper primary
cducation. It has then identified the needs that would be fulfilled by existing programme of

opceration black board, non-formal education, DIET ctc.

FFor preparation of district specific plan on the basis of "diagnostic study" Rajgarh district had been
sclected. In Rajgarh district, a sample of 10 primary schools of three blocks namely Rajgarh,
Jeerapur and Narsinghgarh were sclected so as to average out the overall performance and drawing
broad generalizations with respect to the entire district. The district in consultation with the states
has developed the study tools. The study was done on the group comprising of 225 children
studying in class V 22 dropouts along with 35 parents whose wards left the schools due to various

reasons wcere also iterviewed.

Mecthodology for the Diagnostic Study

For the study, three blocks of Rajgarh district i.e Rajgarh, Narsinghgarh and Jeerapur were
sclected on the basis of higher, medium and lower level of achievement in DPEP activities.

Fromr the above three-blocks, 10 Primary schools were selected for the study. -
The lools developed were filled up at the school level to get the following mformatlon -

Emolmcnt m 1994 95. 1995-96, 1996-97,1997-98,1998-99. (Gender wise and category-wise)
Average attendance against total enrolment. (Gender wise and category-wise).

Achievement in language, maths, EVS. To assess the achievement level, 225 students of class V
were tested through specially designed test papers. The total number of marks were 100 and results
were derived at 0 -20, 21-40, 41-60, 61-80 and 81-100 slot basis

Parents were interviewed to assess the causes of student dropout, their attitude towards school and
involvemeént in the school activities.

Dropped out students were interviewed to assess the causes of dropout.

The data'collected was tabulated, analyzed and results derived at.

For study in the middle schools, data was captured from all the existing 385 middle schools of
the district through data capture forms. The data thus collected was tabulated and analyzed to

asscss the following -

School details.

Teachers détails.

Facilities in the middle schools.

Feeding schools under existing middle schools.

o =

-~



3. indings of District Diagnostic Study - Primary Level

Access
District Rajearh has 100% access for primary schooling.

Certification for [00%% access alongwith number of habitations and nurber of primary

schooling facilities in district enclosed as annexure A.

Ionrolment

Summanry

Gross Enrolment Ratio, which was 67.7% in the ycar 94-95 rose to 98% in the year 98-99,

it

there by showing an increase by 30%.

The enrolment study reveals that the Gross Enrolment Ratio which was 79.1% in year
1994-95 for boys rose to 90%, in the year 1995-96, 95.6% in the year 1996-97, 98.2% in the
session 1997-98 and 100.2% in 1998-99. Thus there is increase of 21% in the enrolment

percentage of boys.

Gross Enrolment Ratio for girls which was 52.8% in 94-95, rosc to 82.8% in 1995-96,
reduced to 76.1% in 1996-97 and after that it increased to 93.3% in 1997-98 and 95. 5% in the year
1998-99. Thus there is an increasing trend in the enrolment over these years.

GER for scheduled tribe, which was 75.4% in 94-95 rose to 92.9% in 98-99.

GER for scheduled caste, which was 57.1% in 94-95 rose to 91.4% in 98-99.

GER for other backward classes, which was 73.4% in 94-95 rose to 100.7% in 98-99.
GER for gencral category, which was 54.1% in 94-95 rose to 98% in 98-99

(Detailed position may be seen from tables-1 and charts 1,2 and 3).



Table - 1
Figures on the School age population and Enrolment aver the period between 1994-95 to 1998-99

1
t
I

(Categor, i 94-95 95-96 : v . 96-97 ; 97-98 98-99 |
\ Total | Enrolment Total Enrolment Total |Enrolment| { Total |{Enrolment Total Enrolment] \

1 Children| in Class GER | Children | in Class GER | Children | in Class GER | Lhildren| in Class GER | Children| in Class GER

] 6-11 Age 1to5 in% |6-11 Age 1to5 | in% |6-11Age 1to§ in% |6-11Age|l 1to5 in% 6-11Age| 1to5 in%
L | Group Group Group _ Croup Group \

| : -

T |Zovs 17 15| 88.2% 41 35| 85.4% 39 35) 89.7% - 38 33| 86.8% 29 28 a6.6¢ l
Cirls 10 41 40.0% 17 10| 58.8% 16 15] - 93.8%| ! 19 14| 73.7% 13 11 £4.60°
Total 27 19| 70.4% 58 45 77.6% . 55 50| 90.9%|!" 57 . 47| 82.5% 42 39 92.9¢ ]
zC Soys 117 80| 68.4% 127 - 112| 88.2% 112 103} 92.0%]; 96 991 103.1% 87 83 95 & |
Zirls 79 32| 40.5% 83 61| 73.5% 80 58] 72.5%|: 89 80] 89.9% 88 76 8s.4 7I
_|Total 196 112 57.1% 210 173} 82.4% 192 161| 83.9%}! 185] . 179 96.8% 185 169 91.4° 1
Tul [Zovs 350 311] 88.9% 540 498] 92.2% 482 466] 96.7%]|. 467 459| 98.3% 474 485| 102%& |
| Ziris 300 166{ 55.3% 379 324} 85.5% 388 302] 77.8%| 388| 383 98.0% 416 411 G857
[Total 650 477 73.4% 919 822| 89.4% 870 768| 88.3% 866 842 97.2% 890 896 100.7¢ i
CEAN [Zoys 81 411 50.6% 93 761 81.7% 91 88| 96.7%¢1! 56} . - 54] 96.4% 62 : 57 g91.9%
Cirls 41 25| 61.0% 79 67| 84.8% - 73] - 49| 67.1% - 48] 42| 87.5% 65 58] 897
) Total 122 66| 54.1% 172 143 83.1% 164 137| 83.5% 104 . 96) 92.3% 127 115 90_8'3
TOTAL ]BOys 565 4471 79.1% 801 721} 90.0% 724 692 95.6% 657 "~ 645 98.2% 662 663 7()0,22'_3‘;
\Girts 430 2271 52.8% 558 462} 82.8% 557 4241 76.1% 555 519 93.5% 582 556 | 95.5¢9 j
! ETotaI | 995 674 | 67.7% 1359 1183 | 87.0% 1281 1116} 87.1% | 1212 1164 | 96.0% 1244 1219 88.0° J
‘Scurieisample Survey of 10 Primary Schools spread in 3 Blocks o




Progress in GER over the Years
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Categorywise - GER

Chart -3
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Retention
Summary

The retention study was done for 371 students enrolled in class-1 in the year 1994-95 n 10
sample schools. Out of these 371 students, 220 students were boys and [51 were girls. The
calegory wise status ol these students revealed that there were 60-students belonging to SCs, 4
students belonged to STs, 261 students belonged to backward classes while 46 students belonged

to the gencral category.

Progress of students enrolled i class-1 in the year 1994-95 was analysed progressively over
the years and it was found that out of 371 students cnrolled in class-I in the year 1994-95, only 140
students could reach class-V by the year 1998-99 thereby depicting a retention percentage of about
37.7%. The situation ol girls vis-a-vis boys presents an cqually alarming scenario.” Out of 151
girls enrolled in class-1 in the year 1994-95, only 36 girls could reach class-V by the year 1998-99
depicting the retention ratio of around 23%. Category wisc position very clearly brings out that the
students belonging to SC and ST were the first one to drop out in these classes. Out of the 41 boys
belonging to SCs only 11 could reach class V by the year 1998-99. None of the 19 girls belonging
to SCs.could reach class-V and dropped out due to various reasons. As the district selected does
not have a significant population of STs, much inferences cannot be drawn about them, however
the {igures indicates that out of 4 boys belong to STs none of them could reach even Class-IV by
the year 1997-98. The district Rajgarh has a predominant share of the backward class community,
the position therefore with respect to them is slightly better. However in their case also, out of 156
boys only 86 could reach class-V by 1998-99 and out of 105 girls belonging to backward classes

only 28 could reach class-V by 1998-99.

In order to analyse the impact of DPEP on the retention position in this district similar data
was collected for the cohort enrolled in Class-I in the year 1996-97. A significant change was
found in the retention position of the students after the DPEP intervention. It was found that out of
291 students studying in class-I in the year 1996-97, 244 students could be retained till 1999-2000.
The comparison of these two cohorts over the last 4 years can be seen in Chart-8 and it reveals that
out of 100 students before the DPEP intervention 48 students could reach class-I1V, while out of
100 students as many as 84 students could reach class-1V after the initiation of DPEP activities in
the district.  The comparison clearly brings out the positive effect of DPEP intervention on the
. retention of the students in the primary schools. However, the study clearly brings out the

nceessity of maintaining the thrust in view of the presence of socio-economic factors leading to

students' drop-outs.
(Dctailed position may be seen from tables-2 to 4 and charts 4 to 8.)



Retention Analysis of the Cohort Enrolled in Class-l in base year (94-95)

Table - 2

S.No. | Years ‘ Total Overall Enrolment of| Retention Enroiment of | Retention }

Enrolment Retention Boys Percentage in Girls Percentage

' Percentage relation to in relation to

base year base year
1194-85 371 220 151
2195-96 286 77.09% 181 82.27% 105 69.54%
3196-97 250 67.39% 160 72.73% 90 59.60%
4197-98 181 48.79% 122 55.45% 59| 39.07%)|
5/98-99 140] - 37.74% 104 47 .27% 36| 23.84%|
Source : Sample Survey in a group of 10 Primary Schools




i
Retention Status of Rajgarh District 1994-95_{0 1998-99
Category wise status

Table -3

|SNe. [Year | Scheduel Caste - ‘Schedule Tribe OBC “iGeneral | Percentages

L | Boys | Girls | Totat | Boys | Girls | Total | Boys | Girls | Total | Boys | Girls | Total sC sT | oBC | General

1 1letgs | 41 19 60 4 0 4 156 105 261 19 27 46| 100.0%| 100.0%| 100.0%| 100.0%
L 205595 | 37 15 52 3 0 3 130 75 205 11 15 26|  86.7%| 75.0%| 78.5%| 56.5%
[ aleeer | 28 13 41 1 0 1 122 65 187 9 12 211 683%| 250%|  71.6%| 457%
[ 4197-98 | 19 4 23 - 0 0 0 96 47 143 71 8 150  38.3%|  0.0%| 54.8%| 32.6%
| slaray | 1] 0 11 0] 0 0 86 28 114] 7] 8 15]  18.3%|  00%|  437%|  32.6%)

Source : Sample Survey in a group of 10 Primary Schools




Table-4

Retention analysis of the another Cohort enrolled in Class-l in base year 1996-97

Total Overall Enrolment of Retention % (Enrolmcnt of | Retention %
Ac.Year |Envolment| Retention  Bovs in relation to Girls in relation to
hase yeat hase year

|1996-97 291 154 137
[1 997-98 280 98.2% 150 97.40% 130 94.89%
1898-99 245 84.2% 123 79.87% 122 89.05%
1999-00 244 83.8% 125 81.17% 119 86.86%
Source: School data for Class-| in the year (86-97)




in a Cohort studying in Class-l in the Year 94-95 the Percentage retained over the Chastd
years Prior to DPEP intervention
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Genderwise - In a Cohort studying in Class-l in the Year 94-95 the Chart-5
Percentage retained over the years Prior to DPEP intervention
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wziggorywise - !n a Cohort studying in Class-l in the Ye r 94-85
the Percentage retained over the years Prlor to DPEP
intervention
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ror a Cohort Studying
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| Chart-c
Comparision of Two Cohorts over 4 Years
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STHnLY

it ot the test conducted on 223 students of class Voan the sample schools the posttion 1s as below-

on|\' 40449, students secured above 40" marks i | anguage
only 48439, Students secured above 0%, marks in NMaths,

only 32% students secured above 40% marks i VS,

Fhe detarled analvsis of the competencies of 225 student studving m class Voin the sample

schools reveals that:-

language

M.aths

41.3% students were found to have competency of seen passage comprehension.
37. 7\" o students were found to have competency of unseen passage comprehension.
2.4 449 students were found to have competency of independent expression.
12.44% students were found to have competency of making meaningful sentences.
18.07% students were found to have competency of neat writing.
12.44% students were found to have competency correct writing
38.22% Students were found to have competency of ability to understand the words.
13.33% students were found to have the competency of applicd grammar.
1.33% students were found to have the competency of writing letter.

90% students were found to have the competency of simple addition.

70% students were found to have the competency of simple addition with carry
forward. ,

85% students were found to have the competency of simplc subtraction.

48% students were found to have the competency of subtraction with borrow.

57% students were found to have the competency of numeric understanding

28% students were found to have the competency of simple multlplxcatlon

31% students were found to have the competency of division.

78%.students were found to have the competepcy of geometrical figures.

67% students were found to have the competency of knowledge of fractions.

§1.33% students were found to have the competency of undenstandmg of

Surrounding Environment.
58.22% students were found to have the competency of understanding of gencral

cnvironment. :
08.44% students were found to have the competency of understanding of district

mformation administrative units.

39.11% students were found to have the competency of understanding of general
AW UICness.

62.67% students were found to have the competency of understanding of

knowledge of transportation.
91.56% students were found to have the competency of understanding of

70

surrounding trade and occupation.



The testing of the achicvement levels of the students studying in Class-V in the sample
schools presents a very grave scenario. They have been found not to be possessing even the basic
competencies important in such classes. There may be multiple reasons for this, on the once hand it *
may be related to the mability of the teachers to deliver these competencics to these students or it
may be msufticiency or inadequacy of teaching learning material on the other hand. However the
later factors have to a very large extent been settled through the DPEP interventions with larger
scale training of all these teachers and improvement in the teaching learning packages. The lack of
motivation on part of the learncrs can be another reason and that again to a very large extent
depends upon the teaching learning material and the manner in which the material is transacted.
The Mid Term Assessment Survey has also found similar scenario of low achicvement levels in
the covernment primary schools. This area needs immediate attention, as it is onc of those arcas
where even an intervention of the scalc of DPEP has not been able to bring positive change.

However the scenario in alternative and community schools hke EGS where such tcsting is
being done on a regular level reveals the better achievement levels even in the same district. The
students of the EGS schools during the tests this year have performed quite better. This on the one
hand may be due to the teaching learning package introduced in such schools while it can be more
closely Tinked "ofi the other hand with the Tack of ~absentceism of—the—teachers—and—their -
accountability to the local community for imparting quality education to the students. 7

* As these students will pass out through the primary sector into the upper primary sector, lot
of action would be required at the upper primary level to cater to the deficiencies in the

competencies of such students.
(Detailed position may be seen from tables-5 to 8 and charts 9 to 12).
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e of the Block

Name of the School

TR WIS mCTTIevVemient of the Students in Class -

Students . Language Mathematics T Envzrom_ngg_t_eﬂas_tgrinisw”‘
T Marks > 0-20 - [ 21-40 | 4160 61-80 > 80 0-20 21-40 41-60 | 61-80 | »e0 0-70 21-25
R “|Chatokheaa Dang 31 355%|  290%| 290% 65%| 00%| 00%| 67.7%| 226%| 97% 00% 6.5% E7.1%
Chatukheda Sondhiva 21 23.8% 476%| 286% 00%| 00%| 143%| 476%| 38.4%| 00%] 00% 33.3% 57 1%
Rajya 20] 600% 15.0% 15.0% 100%] 00%| 50%| 250%] 700%| 00%| ©00% 25.0% 70.0%
Murariva 70 429% 286%| 286% 0.0%| 00%| 286%| 71.4% 0.0%| 00%| 00% 0.0% €5 7%
Total 79 39.2% 304%[ 253% S1%|  00%| 76%| 51.9%| 367%| 38%| 00% 17.7% 72 7%
- o Dhatrawada 25 72.0% 16.0% 8.0% 40%| 00%| 200%| 56.0% 240%! 00%] 00%| 320% 52.0%
Cipur Bhandawad 30| 66.7%| 200%| 200%| 26.7%| 00% 67%| S33%| 367%| 233%| 00% 13.3% 33.3%
Tapriyahedi 271 296% 14 8% 18.5%| 333%[ 37%| 00%| 185%| 815%| 00% 0.0% 0.0% 37.0%| 830%
Total 82 56.1% 17.1% 15.9%| 220%( 1.2%| 85%| 42.7%| 47.6%] 12% 0.0% 14.6% 402%|  451%
T Ninor 27| 1852%| 29.63%| 51.85%| 0.00%| 0.00% 3.70%] 4074%| 55.56%| 000%| 000%|  370% 66.67%( 2363%
fosingharh Lakdiya 15| 4000%| 1333%| 40.00%| 667%| 000% 1333%| 33.33%| 5333%| 000%| 000%| 667% 4567%| 45 57%| | ¢
Badodiya Jagyr 22| 455%| 31.82%| 5455%| 9.09%| 000% 455%| 3182%| 63.64%| 000%| 000%| 909% 2727%| €364%) |
Total 4] 1875%| 2656%| 50.00%| 4.69%| 000% 6.25%| 35894%| 57.81%| 000%| 000%|  625% 48.44%| 4531%] [ Coo
and Total Students 225| 39.56%| 24.449%, 28.89%] 11.11%| 0.44% 7.56%)| 44.00%| 46.67%] 1.78%] 0.00%| 13 230n] &4 £96, T 35 Ane T rmei— s
e Satple Survey in a group of 10 Prmary Schools '
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Table-6
Percentage of Students possessing required Competencies

!‘r o L ) Comyprehension of Seen Comprehension of | independent expression | Making meaningful Cursive writing Correct writing Understanding about Applied Grammer Lettor Writing !
% aTTLS AN W ETE Pussages unsecn Passages ¥ sentences Words ;
| ¢ '
i T Mo of ‘ perceriage No=éf | percentage | No.of | percentage | No.of | percentage | No.of | percentage | No.of | percentage | No.of | percentage | No.of | pereentage \ No. of \ px '
{ Students (*s) Students () Students (%) Students (%) Students (%) Students O] Students (°0) Students (%) Studens |
| z 15 [ 50.00% 1 36.67% 10l 33.33% 2 6.67% 2 6.47% 2 6.67% 6 20.00% 6 2(\,00" 5 i 2
[ N 1] 16.00% 6| 24.00% s| 20000 - 1] 400% 2| 3.00% 1| 400% 30 12000 1l s00%) 0 ae

) 6 26% .15% 2.96% . .63° 2 1% .56% % 1 e
| 3 . 16] 59.26° 13 48.15% 17 62.96 2 7.41% 8 29.63% 2 7.41° 15 55.56%| 9] 33.33% ‘
‘ ; o 35| 42.68% 30|  36.59% 32| - 39.02% s|  610% 12l 14.63% 5| 610% 24| 2927% 16]  19.51% NIEX:
1. i o 6 30.00% 71 35.00% 5| 25.00% 1 5.00% 3] 15.00% 1 5.00% 1l 2000% 2 10.00% 0l 0a
‘ o 8] 38.10% 19.05% [ 0.00% 0 ' 0.00% 0 0.00% 0 0.00% 11 52.38% 0 0.00°0 0‘ 0.0
'; 10] 32.26% 10| 32269 3 9.68% 2 6.45% 2 6.45% 2 6.45% 15 18.39% 0 0.00%| ol g
1 ol 0.00% 42.36% ol  0.00% o]  0.00% ol 0.0 0|  0.00% sl sraaes] o] 0000 ol e e,
0 - - - %
; i - 79 ] 3038% 1 17.1% 8 10.13% 3| 3s0% 5| 633% 3| 380% 34| 43.04%) IR o]
b _ P27 1 10.74% 1] 40.74% 8]  29.63% o] 0.00% 4} 14.31% 0 0.00% 13] 4s.15%| TR o]
w s 1 26.67% 6| 40.00% 7| 46.67% 1 6.67% 31 20.00% 1 6.67% 6] 40.00%] sl 26670 ol
!
| 22 19 86.36% 4] 63.64% 0 0.00% 19)  86.36% 18] 81820 19|  86.36% ol  10.91%| s| 22.73%] ol
{ ke I 64 34 §3.13% 31 48.44% 15 23.44% 20| 31.25% 25| 39.06% 20| 31.25% 28] 43.75%) 1] 18.75%| 0|
1 Crand Totul | 225 23 41.33% 85| 37.78% 85| 24.44% 28] 12.44% 42| 18.67% 28] 12.44% 86! 38. 22%1 301 13.33%] 31

— — -~
A el Sehasis




Subject s Mathematics

Table-"

Percentageiof Students possessing required Competencies
| Block Name ol the School Total Addition Subtraction Understanding {Multiphcatio|Division| Geometrical | Understanding |
Student| Withgut Carry} Carry | Without Carry| Carry| About Number 3B | Figures | about Fraction
Narsingarh { 1. Ninor ' 27 | 1p0% 81% 80% 29% 66% 38% 33% . 83% 745 ]I
2. Badodiya Jagir 22 4% 69% 75% 30% 91% 0% 0% - 73% 91", "'
3.Lakdiya 15 ’ 93% 73% 86% 42% 80% 40% 80% 80% 0%
Total 64 | 89% 74% 80% 34% 79% 26% 38% 79% 35% }
Zirapur 4. Dhatrawada 25 1p0%  |100% 79%A 50% 61% 14% 32% 60% 657 }
S Bhandaver 30 | 8% 43% 80% 43% 40% 10% 13% 73% 905",
6. Taprihadi 27 | 83% 48% 87% 41% 37% 11% 30% 100% 95,
Total - 82 87% 64% 82% |45% 46% 12% 25% 78% 85% \
Rajearh |7, Murariya 7 100% | 71%| 98% | 70% 14% 0% 0% 100%, 0 }
8. Chatukhada Sondhiy| 21 ?8% 71% 9% | 43% 43% 19% 57% 38% $6%, %
9. Chatukheda Dagi 31 9% 76%|  94% | 62% 76% 3% 55% 69% u1Y, }
10. Rogya 20 0% | 75% | . 89% | 81% 52% 52% 1% | 100% 8%, ﬁ
Total 79 96% 73% 94% 64% 46% 46% 30% 77% 66 ‘1
Grand Total 225 90% 70% 85% 48% 57% 28% 31% 78% 67 % i
Source - Sample Survey in a group of 10 Primary Schools




suhyect s Environmental Studies

Table-§

Percentage of Students possessing required Competencies
Pl i School Name Total Surrounding Understanding about  Knowledge of District General Awareness Understanding Mode of | Understanding about
Students Environment Generul Environment  Administrative Units - . ’ Transportation Trade & Occupation
P l Appeared . - . i i :
! No.of | percentage | No.of | percentage | No.of percentage .| No.of | percentage No. of percentage No. of pereentayge
R Students | (%) | Studems | (%) | Srudems (¢6) __| Students Co)__ | Swdents S \ Students l Cn ‘
s {3 tubdieda Daci 31 30 96.77% 27 87.10% 240 71420 5| 16.13% 0  0.00% 29 93 s3v,)
T heda Sondhna 2] 19 90.48% 1 4.76% 11 52.38%| | 1 -~ 4.76% 15 7143%] . 20 95 240
e 20 14 70.00% 16 80.00% 11 55.00%| | 17 85.00% 2 “60.00% 12 60,707,
B : 7 6 85.71% 6 85.71% I3 85.71% 11 - 14.29% s 71.43% 7 100.A0e
o 79 69 87.34% -50 63.29% 52 65.82% 241 30.33% 32 10.51% 68 8O,
: 25 12 48.00% 2 8.00% 10 - 40.00%] | 7 _28.00% 11 44.00% 19 TGN
’ 30 29 96.67% 25 83.33% 20 66.67°%% 13 43.33% 24 20.00% 30 100 a0
o 27 27{  100.00% 17 62.96% 22 81.48% 14 51.85% 26 96.30% 26 96.30%,
82 68 82.93% 44 53.66% 52 6341%| 1 34 41.46% 61 74.39% 75 91 360
R 27 16 59.26% 14 51.85% 20 74.07%] 6 22.22% 21 ~77.78% 27 100.60%%)
o 15 12 80.00% 11 73.33% 11 7333%) | -8 53.33% 11 73.33% 15 100 1%
) Pl by Jur 22 18 81.82% 12 54.55% 19 8636%| 1 16 72.73% 16 72.73% 21 95 150,
- 64 16 71.88% 371 5781% 50 78.13%| 30 46.88% 18 28.13% 63 98 145
Grand Total 225] 183] 81.33%| 131] 58.22%| 154] 68.44%| | 88] 39.11%| 141] 62.67%| 206] 91.56%!
o wroup of 10 Primary Schools




Subjectwise Achievement of the Students in Class

50.00% o s w._,,_; e e e
|
!

50.00% -t ——v

40.00%

30.00%

20.00% -+

Studentis in %

11.1%
10.00% -

04% 0.0% 0.L%
0.00% —_—
1 0-20. > 80
Olanguage | 39.56% 11.11% _044%
B Maths | 7.56% | 1.78% _ 000%
‘O Environment | 1333% || 5467% 32.00% | 0.00% 0.00%

Score Range

Source:Sample Survey in a group of 10 Primary Schools
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Percentage of Students with requisite Competgncies in Language o ,
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Dropout Reasons (Literate Parents

Yor

o

Unwillingness for further

Education
26%
_ Looking after cattle
vl 5%
Sibling Care TR
16%

Education Not _
Beneficial —

5% -1 louse Hold Job
Being Girl 32%

16%

Source: Sample Survey - Total Literate Parent interviewed =19

[

)

Chart-13

—



Parental and clnddren reaction

[ addition o s, the merviews of the parents and the dropped out children were taken i
the sample villages. 33 parents out ofwhich 19 were literate belonging to vartous categorics wers
micrviewed, The study brings out the madequate mvolvement of parents m school activity, whicl
also broadiy explains the poor performance of their wards academically. The broad reasons cite
by the parents explaining the dropping out of their wards from schools range from the economic
the social ones. ’

The students who have dropped out of the schools 10 the sample villages were alse
mterviewed. 22 girls and 17 boys were thus mterviewed. Out of these 22 girls, 6 givls had lefl the
school when they were in class-1V while 7 cach had left the school in Class-111 and II respectively
3 eirls had not been able to move even to Class-11 betore they left the school. While the droppec
out boys cited economic reasons to be the main reasons while girls have cited the social reasons o
carly marriage as their first reason {or their dropping out of the schools.

(Dctatled position may be seen from charts13 to 16).
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Status of Middle Schools in Rajgarh District

wdings

N

s of the Districts Diagnostic Study - Middle Leve

ﬂ{

In the district out of 385 middle schools only 12% schools are running independently for
classes VI to VI Most of the middle schools (67%) are running along with the primary
sections due to the .State policy ot upgrading the existing primary schools to upper
primary levels. . 21% schools are also running jointly with the secondary schools. Only a
very small percentage (12%) constitute the "Stand Alone” middle schools.

Table-9
S.No. Block ] Middle Primary Middle Primary & HSS Total
Middle Jt. HSS Jt. adjoining Middle

1|RAJGARH 9 29 2 5 45
2|BIAORA 10 46 8 9 73
3|NARSINGARH 12 61 10 11 94
4|SARANGPUR 6 52 9 8 75
5|KHILCHPUR 6 35 4 6 51
6|ZEERAPUR 4 33 2 8 47

TOTAL 47 256 35 47 385

Type of Middle Schools

(Source School Information for Diagnostic Study)

In the district out of 385 middle schools, 326 (84.6 %) are Co-Ed. Only 26 middle
schools run exclusively for girls mainly restricted to urban areas. However there are 33

middle schools running exclusively for boys.

Table -10 A

S.No.|  Block Boys Girls Co-Ed Total
1|RAJGARH 3 3 39 45
2|BIAORA 6 6 61 73
3[NARSINGARH 8 7 79 94
4|SARANGPUR 6 5 64 75
| S[KHILCHPUR 7 3 41 51
6{ZEERAPUR 3 2 42 47
TOTAL 33 26 326 385]

Source School Information for Diagnostic Study



Status of Middle Schools "™V
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ranagement Type

G Ragarh District there are 385 middie schools out of which 86% are manager by the school

cducation department, 1% by tribal departiment and 11% schools are in the private sector 1% of the

schools are also with the local bodies and Govt. aided.

Table -10 B

fVS'.No. Block Education ] Tribal Local Govt. Private ’ Total

[ Deptt - Deptt Body Aided

[ RAIGARH a5 45

| 2|BIAORA 65 1 1 6 73

[ 3/NARSINGARH 75 1 3 1 14 94
4] SARANGPUR 58 2 1 1 13 75
5[KHILCHPUR 48 3 51]"
6]ZEERAPUR 42 5 47

[ [TOTAL 333] 4 5 2 41 385

Source School Information for Diagnostic Study

Total Sections In Class VLVIILVII

Most of the-schools (64%) in this district have either three or less than three sections at the upper primary level. Only 12.5%
schools have more than five sections and are generally in the urban areas. 27% of the schools have only one or two sections
mainly due to their recent upgradation as upper primary school. The number of sections in any school also reveal the

requirement of class rooms in the schools.

Table-11
S.No. Block Single Two Three Fqur Five More Than Data Tatal
Section Section Section Section | Five Sec. N.A,

1|RAJGARH 6 6 13 7 4 2 7 45
2|BIAORA 11 .5 21 9 5 8 15 74
3INARSINGARH 10 5 25 9 g 7 « 29 94|
4|SARANGPUR 9 5 20 8 3 10 19 74
S|KHILCHPUR { 6 5 13 8 4 6 9 51|
6[ZEERAPUR 10 1 10 3 2 3 18 -47]:

TOTAL 52 27 102 44 27 36 97 385

Source School Information for Diagnostic Study
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| w ‘Sections in Middle School
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Pasition of Teaching Statf in Middle School
’

Rajgarh District at present 1743 teachers are working in Middle Schools. Qut of which 1330 (76.31%) are

male teachers and 413 (23.68%) are female teachers.

Table-12 A
}"S— No. Block Teaching Staff
l‘ Male Female [ Female % Total
| RAJGARYS 133 48] 26.52%, 181
| Z[BIAORA 252 96| .47.59% 348
! 3|NARSINGARH 327 - 127] 27.97% 454
| 4|SARANGPUR 255 78 23.42% 333
| 5[KHILCHPUR " 184 39 " 17.49% 223
I 6|ZEERAPUR 179 25 12.25% 204
L [ToTAL 1330 413] 23.65% 1743

Source School Information for Diagnostic Study

The position of teaching staff in the middle schools also reveals gaps in the availability of the teachers.

Teachers Details Table-12 8

S.No, Block Headmaster - Teachers Assistant Teachers Other Teddhers __ Tot

Male Female Male Female Male Female Male Female Mate |

1|RAJGARH 18 7 15 15 97 25 3 : 1 ~133)

2|BIAORA 33 1 40 20 149 58 30| - 8 252|

3|NARSINGARH 41 1 62 32 207 58 17 26 327}

4]SARANGPUR 25 55 25 166 46 9 2 255]

5|KHILCHPUR 22 3 23 6 130 28 9 2 184]

6]|ZEERAPUR 18 43 7 110 18 8 179]

TOTAL 157 36 238 105 859 233 76 39 1330
Source School Information for Diagnostic Study

Detail of Teachers According to Caste
Table-12 C

S.No. Block sc ST 08C General Tot.

Male Female Male Female Male Female Male Female Male |

1[RAJGARH 17 10 . 3 51 8 62 30 133

2|BIAORA ( 60 34 14 1 90 12 88 49 _252)

3|NARSINGARH 48 5 9 3 103 26 167 93] 327]

4[SARANGPUR 30 5 16 5 84 15 125 53 _255]

5]KHILCHPUR 18 1 4 4 83 ~ 8 79 26 184

G[ZEERAPUR 26 3 78 7 72 18 179

TOTAL 199 55 49 13 489 76 593 269 1330]

Source School Information for Diagnostic Study

- More than 50% of schools are without Head Masters.

- There should be atleast 2 specialised graduate teachers per schools while not even one is available at present in all the schools.x.

- .However against the norm of 2 Assistant teachers required in these schools excess teachers are in position. -

The study therefore clearly brings_out the necessity for mcludxng the subJect specific teachers in these schools especially in those whici

upgraded in future into the middle schools.
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Qualitication & Training Details

.

Gut of 1743 teachers, 1148 teachers are trained (66%) while a very big percentage (34%) belong to the teachers who
have the pre service training. Some of these may also be the Shiksha Karmis who have been recruited recently.

Educational Status of Teacher's

Table-13 .

]'SA.No. Block r Total Graduate in Art. Graduate in Science Graduate in Other !

l Male Female Male Female Male Female Male Femn

[ 1|RAJGARIA 64 30 49 24 9 6 6 B
2| BIAORA . 113 77 67 38 19 23 27
3INARSINGARH 162 87 88 62 37 21 37
41SARANGPUR 113 27 81 18 18 9 14
5|KHILCHPUR 53 14 40 12 9 1 4
6|ZEERAPUR 82 11 62 7 16 2 4
TOTAL 587 246 387 161 108 62 92

Source School Information for Diagnostic Study

The data pertaining to the educational status of teachers reveals that out of 1743 only 833 teachers are graduates. Out
548 are graduates in Arts, 170 are Science graduates, while 115 are graduates in other subjects. Thé'data reveals a ve

shortage of the teachers in specialised subjects like Science and Maths.

Table -13 B
S.No. Block Total Trained Untrained
Male Female Male Female Male Female

1]RAJGARH 133 48 115 40 18 k 8
2|BIAORA 252 96 175 51 77 45
3|NARSINGARH 327 127 200 54 127 73
4]SARANGPUR 255 78 156 22 99 56
S5{KHILCHPUR 184 39 149 26 35 13
6|ZEERAPUR 179 25 144 16 35 N 9

TOTAL 1330 413 939 209 391 204

Source School Information for Diagnostic Study
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Type of schoot Building

¢

In the district 55% schools have pucca building while 11% schools have partial pucca building 6% of the schc
are running in kaccha buildings. A fair number of schools as much as 28% have no building at all. If we add !
the numbers of kaccha and partially pucca buildings, it comes to 45% which shows a wide gap in the availab
of schools buildings. Again if we look at the condition of these pucca buildings, the position becomes m

serious as large number of these buildings need repairs.

School Building Status Table-14 A
S.No. Block Pucca Partical Pucca Kachcha Tent Building less Data Tot:
N.A.
1|RAJGARH 18 6 0 12 9
2{BIAORA 24 8 13 10 18
3/NARSINGARH 26 5 1 27 *35
4{SARANGPUR 32 8 3 9 23
S5|KHILCHPUR 32 1 0 9 ’ 9l
6|ZEERAPUR 25 2 0 12] 8 B
TOTAL 157 30 17 0 79! 102

Source School Information for Diagnostic Study

Ownership of School Building

Out of 283 schoo! buildings 84% schools have government owned buildings while 2% schools are running

rented buildings 14% of the schools are in private buildings. (These should mostly ‘be the schools run

private sector).

Table-14 8
S.No. Block Private Rented Govt. . Data Total
N.A.
1]RAJGARH 29 16 45(.
2|BIAORA 6 1 42 . 24 73
3INARSINGARH 14 4 44 32 94
4|SARANGPUR 13 2 51 9 75
SIKHILCHPUR 3 37 1 : 51
- 6|ZEERAPUR 5 32 10 . 47
—FOTAL i s s sy P el 238) e o o 1020 - - 385

_ Source School Information for Diagnostic Study

,Statusﬁof Class Rooms

The position of the class room reveal that out of 283 schools for which data is available 206 schools
" have three or more than three rooms for the school. The alarming point is the presence of 77 schools
(27%) with less than three rooms which is the minimum requirement for running three sections in the

middle schools ] :

Table-15
S.No. Block One Room Two Room Three Room More Than Data Total

Three Room N.A.

1{RAJGARH 4 6 7 14 14 45

2|BIAORA 2 13 19 15 24 73

3INARSINGARH 8 9 2 23 30 94

4|SARANGPUR 3 14 25 26 7 75

5|KHILCHPUR 2 7 13 17 12 51

6|ZEERAPUR 4 5 15 8 15 47

TOTAL 23 54 103 103 102 385]

Sowrce School Infermation for Diagnostic Study

by
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LOrinking Water Facility

ict, in 46.3% of the schools drinking water is available from hand pumps while 8% schools have wells

I this distnc
1444 of the schoot have other source of drinking water. Nearly 28% of the schools (100 in number) have no
doneng water facility within the vicinty of the school.
Drinking Water Facility in School
Table-16
[5.No. tlock Hand Pump [ Well Tap Other None of the Data Total
- Source Ahove N.A.
HRAJGARH 18 2 8 4} 14 3 45
21BIACRA 30 4 8 2 24 5 73
3INARSINGARH 40 13 9 2 23 7 94
4|SARANGPUR | 36 8 10 2 17 2 75
SIKHILCHPUR 23 2 5 0 12 9 51
GlZEERAPUR 19 4 12 1 10 1 47
| TJ¥oTaL 165 33 52 7 100 27 385

Source School Information for Diagnostic Study

Facility of Urinals, Boundary Wall & Electrification

Study shows that toilet facility is available in only 55% schools, 24% schools have got the separate toilet facility; for girls which means: that
a large number of schools have separate toilet facility for girls as the percentage of Co-Ed, schools in the district is about 84%. 72% of the

schools do not have a boundary wall. While only 49% of the schools have an electric source.

Facility of Urinals, Boundary Wall & Eiectrification Table-17
S.No, Block Comman Urinal Urinal for Girls Boundary Wall Electrification Data

F Yes |  No Yes No Yes No Yes No N.A.

b 1RASGARH 15] 29 6 38 15 20 .21 23 1
2|BIAORA 37 46 19 54 21 - 62 37 36 0
3|NARSINGARH 44 46 27 63 25 65 46 - 44 4
4]SARANGPUR 32 43 20 55 19 56 22 23 C
5|KHILCHPUR 22 20 10 32 12 30 21 21 9
6| ZEERAPUR 20 26 10 36 9 37 20 - 26] . 1

TOTAL 170 210 92 278 101 269] - 167 173 15

Source School information for Diagnostic Study
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Revamping Teacher Training
Anassessment of Current teacher - competencies along with an rdentification of traming
necds would precede the tormulation and mmplementation of a comprehensive teacher training
provranune. The methodology of teacher traming would makes usce a diverse range of resources
mterpersonal communication, distance education, computer based tutorials, sell’ learning materials.
The content for traiming would be shaped by the following factors.
I'he philosophical and acadenmice vision of ¢lementary education.

Learning responses of middle school children.

- Abilities of Conceptual analysis.

- Subject knowledge.

Factors affecting teacher motivation.

[nnovation, experimentation, stimulating critical independent thinking and access to a
wide range of intellectual and cultural resources. :

It is proposed to train at least 2 tcacher for cach middle school on this g total of 1106.
teachers would be provided with trainings in there phascs respectively for each ycar of matcerial
development. In addition to this, inductive training to Shiksha Karmi for the new middle schools is

also proposed.

An amount of Rs.171.54 lakhs is proposcd in the plan.

Ilstablishing System of Continuous On-Site Academic Resource Support

To fulfill the academic requirements of middle stage, teachers will need intensive academic
resource support. Such support is nceded not merely in terms of teacher training, but in terms of
academic supervision and guidance, discussion, problem solving and supplementary resource
malterials. In particular considerable follow up in siti in a class-room situation is needed. Regular
school visits by Jan Shikshaks and personnel of DIET and BRC will be ensured to provide the
teacher on spot guidance. The JSK will be a pivotal point for such regular school visits and in-situ

support.

7 'TI:]c funds for this have been provided for under the 'Strengthcnihg of JSK' head.

Distance Education

Distance education methods will be used in providing academic support to teachers and
students. Teleconferencing initiated under DPEP has proved beneficial. 5000 Gurujis were
b reached direetly through 'teleconferencing and this proved to be an cffective opportunity for
feedback, specific problem solving. It 1s now proposed that the BRC be provided with dish
antenna, TV so that BRCs may be developed as the unit for organizing training and other
programmes. This will cnable a direct continuous contact with teachers in large numbers and
reduce mtermediary levels and the consequent transnussion loss. It will above all cnsure a
contimuous How of resource support to the teachers without taking them off the schools.

An amount of Rs.7.00 lakhs ts proposcd for this,



Devetopment of Appropriate Teaching Eearning Materials,
‘

Based on these studies the district will undertake a programme for mproving the quality,
mstructional materials, particularly textbooks, for students and preparing suitable materials
teachers. Programme of renewal of teaching learning materials for class VI-VIIT will follow 1
field-trial process undertaken m the district. The development of teaching learning package wou
be on the basis of a dynamic process curricular reform. A ficld trial process also enable the distr:

to develop and wrial muluple packages.

The impact of primary stage materials on achicvement levels will be evaluated. The mide
text books currently in usc will also be evaluated. The programme of evaluation would :
followed by programme of preparation of next text books. This will mean finalisation of teachi:
lcarning matcrials for primary stages and preparation of draft tcaching learning material
middlc stage keeping their mutual needs in mind. The process of material dcvclopmcnt wol:

follow the following steps.
Preparation of draft curriculum for middle stage of schooling.

Preparation of draft teaching learning material and cvaluation methods.

- Test run and trial of the teaching lecaming materials.

Evaluation of the teaching leaming package and also the evaluation of tcac]g

responscs as an assessment of teacher abilities both for the draft curricular af

tcaching leamning package.
Finalisation of the teaching learning package based on the above evaluation.

v

The development of the teaching learning package will be phased starting with t
development of material for class VI during the first year and so on. The training programm
will follow material development which implies that the training on materials finalised for cla

V1 would be undertaken in the second year and so on.
The entire curriculum, teaching Icammg, material, training and cvaluation tecllmques would i

internally and externally reviewed in the fourth year. This will be a step towards coming‘up wi
1uncdn.11.-mgd,1mprovcmcnt,,mcasurc;s so that the final version is rcady for adoption in the J«z;sat_,y,c;

of the project.

- An amount of Rs.1.38 crores is pIOpOSCd for 1mplovmg, acadcmlc contcnt and process|
and development of TLM i the'plan. ' : SR :

Review and Reform of Learner Assessment System.

The existing lcarner assessment system will be reviewed and improved to make it noi
hreatening, competency based and designed provide a basis for diagnostic and remedial teaching

An amount of Rs. 14.00 Lakhs is proposed for this.



rrine annud school wiants o the VECs 479 schools would be provided with an annual school

contineeney of Ry 000,
Anamount of Rs 22120 lakhs 1s proposed for this.

Bmproving Academic Content and Processes

[0 upper primary education, unlike for primary education, minimum levels of learning have
not vet been-defined, though this was recommended in the Programme of Action 1992 Also, there
ts at present little understanding about the actual student achievement levels. The development of
this understanding t.e. the potential of children of this age group to lcam, the standards expected
and actual acquisition of competencics would form the basis for thinking about pedagogic reform

and improvement.

Of particular importance in this context is the transition from primary to the morc complex
middlc stage in academic terms. Firstly, it 1s not uncommon for middle teachers 40 complain that
children lcarn so little at the primary stage that they simply arc not capable of grasping the middle
curriculum. The veracity of this can, of course, only be ascertained through actual investigations
into the levels of lcarning attained by primary school children and those expected at the beginning
of the middle stage. If it is found that children arc not prepared adequately for the middle stage in
primary school, it may then be necessary to provide inputs at the primary stage to ensurc that
children emerge ready for the middle stage in academic terms. The point is that where needed,
quality improvement at the primary will may need to continue along with quality improvement at
the middle stage. 1t will also be of help to provide remedial coaching in the f{irst ycar of the middle
stage. Sccondly, there is a necd to scrutinisc the curriculum to ascertain whether this transition is
rcasonably smooth or disruptively sudden for the child. There is also"need to examine the
continuity and difference in difficulty levels of the curriculum between the end of the primary
stage i.c. grade V, and the beginning of the middle stage i.e. grade 'VI. Thirdly, there is a need to
assess the current status of middle school level academic inputs in terms of curricular training,
teaching learning matcrials, and to assess the impact of these on tecacher capablhtxcs tcaching

lcarning proccesses and learning levels.
The strategy for academic lmplovcment w111 consist of the followmg measures

Studics w1]l be undertaken on the followmg, cnllcal areas

To asscss levels of learing of children who complete the pnmaly stdgc and also
(0 assess the learning levels of middle school children.

Review of the cxisting curriculuni for middle schoolmg and the rclaliohsfﬁp of
(he curriculum at the primary stage to the middle stage »

A review of the syllabi will be undertakeén for the middle stage in all curricular
arcas, scholastic and non-scholastic, in terms of its relationship with the primary
stage curriculum, the nationally ILLOH]andCd pattern and adaplallon for state

specific needs.
- Current class room practices
- Present teaching learning materials.
- Teacher training svstems
- [zvaluation systems
These studics will be undertaken with the help of DIET, teachers
professional agzencics on a sample basis in cach district.

and



stenethening Janpad Sindhsfra Kendra (JPSK) 7
¢
The JPSK will be strengthened both through capactty development mttatives and th

addivon of some mirastructure support. The admimistrative pusmmd at the Block Tevel will neee
¢ to b

to be named monew methods of management, planning and monttoring and would have
orrented mto - academic support.. The Block level particularly needs academic strengthenin:
because of a lustorical gap between the DIET and the school. A team of 5 Resource Persons wif
be developed from among the existing teachers for intensive academic support. The Janpac

Panchayat Shiksha Samiti will be oriented towards educational issues.

The Block is a very critical level for school administration in terms of informatior
management, co-ordination and supervision. It is however weakly equipped in handling th
cnormous quantity of cducational data and records. The BRC has been provided a building. Th-
BRCs' capacity to manage educational information needs to be strengthencd. Computers.can hel:
in this. Presently a computerised MIS is available only at the district and the state level. Thus a e
of time is spent at the district level in just entering compiling and organizing data. If this can b-
done at the Block level, it ' would liberate the district level to verify, analyse and'"‘,_use the data fo-
planning and remedial purposes and the blocks can then share their analysis with the schools an¢
cnable them to use this data for improvement. There are 6 blocks in Rajgarh district for which ar

amount of Rs 60.00 lakhs is proposed in the plan.

Strengthening Jan Shiksha Kendra (JSK/(CRC):

The Cluster head or Jan Shiksha Prabhari will be developed as a compéfént schod
manager. A tecam of resource persons will be trained to facilitate quality processes in schools i ir
addition to the Jan Shikshak or the Cluster Academic Coordinator the idea,being to move from
single Jan Shikshak to gradually building the entire Jan Shiksha Kendra as an academic teamr
because just one resource teacher is found inadequate in managing the tasks of school visit ans
academic discussions and acting as a link between the school and units above the JSK. Th
infrastructure available with the JSK would need upgradation to cater to the increasin;
requircments of the middle sector. Educational material. books and computers have beei
additionally proposed. Funds have also been carmarked for the recurring O&M needs of the JSK.

— There is a need for Iacilitating a cluster level intcriace belween LGachers, Community an
~ panchayat representatives. “Shiksha - Panchayats” will provide a forum for interaction to conu
together and discuss ways and means for improving the educational status of the cluster, addres:
.wchcx gricvances and help develop the community outreach of the school cluster. ln addition

gram panchayat members will be oriented towards cducational issucs.
There are 104 Jan Shiksha Kendra in Rajgarh district for which an amount of Rs. 182.00 lakhs it

proposed in the plan.
Strengthening Village Kducation Committees

Presently only a onc day orientation a yecar has been undertaken to orient VECs
hehlichting their powers and role as envisaged in management of schools. A more intensive ficld
hased nteractive and continuous process of traming and motivating the VEC/SMC member is
cnvisaged making usc of a varicty of strategics- imcrpcrson'll discussions and orientations,
exclimge visits, open educational reviews with community and panchayats and tcachers at village

Cpanchavat and cluster level, VEC members will be trained i groups at cluster levels once cvery
quarter. The regular contingent needs of the middle schools are proposed to be supplemented by



Winle constderable work has been done i the direction ot admmistrative decentralisation,
acadenne decentralisaton is stll an arca requirmg nugor attention and policy. The effort towards
decentralised academic proceesses puts greater demands on the quality of support. An cssential part
ol mstitutional reform s therefore strengthening and decentralisig mstitutional academic resource
support through DIET, BRC and CRC enabling teachers to play a critical role. Professional
strengthening of these academic institutions is proposed to be taken up. Strategies for Institutional
Capacity Development are as follows:

Strengthening Zilla Shiksha Kendira (ZSK)

Key cducational personnel of the ZSK will have to be tramed. Trainmg will be through
professionally developed programmes. Persons of the ZSK will be trained on modern methods of
management, participatory planning process, and would be oriented towards academic issucs. A 7
day training module will be developed for the cducational personnel. Panchayat members will
also be trained intensively on a 3 days programmec module. The core training modules will be
developed by the stateto be supplemented and adapted by the districts. Inc addition to this,
incremental support in terms of computer hardware and software, books and materials to cater to
the additional nceds of the middle school scctor also nceds to be provided. The recurring
operations and maintenance costs would also have to be taken care of. An amount of Rs 15.60

lakhs is proposed for this.

Strengthening of DIET

At the ZSK level, DIET is the key institution. The DIET as part of the Zilla Shiksha
Kendra is expected to develop an academic perspective plan for the district. This requires capacity
development for teacher-needs assessment, pupil needs assessment, development of appropriate
mcthods for improvement in the form of teaching learming material, training, research and -
cvaluation, for curriculum analysis and context specific interventions. The administrative and
planning capabilities of DIET personnel also need upgradation. A comprehensive plan for
professional development of DIET personnel is proposed. This will comprise of educational
administrators, DIET members and a group of teachers from each district. These will be placed
with professional institutions like I.I M. The amount for strengthening of DIET is merged with

ZSK.
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Cor b schoods can ot be undorestimatod oo v enrohiicni wWaich 1s possibic

Cprocesses tiroush computers has to be recosnnsed. '

The Need for a Holistic Vision

[ hasic prevequisites of an nuddle school therelore, need o be detimed atter the academic
¢ and process of middle schoohng has been carcefully analysed and formuiated. Therefore,
it would be necessary to define not only the mimmum number of teachers

oty
Jonidn

For uppor prinary,
vequaired interms of teacher pupil ratios and a minimum number of teachers per school, but alse
the spectalisation of these teachers in the curricular arcos. Teaching learming materials, librarics.
laboratories will have to be developed based on an understanding of the intellectual and
psyehological requirements of children who are at the threshold of adolescence and need to be

prepared as fully informed citizens of democracy.

Development of human resources, management structures and systems for commumly
participation would be planned based on this understanding. As such the wiole process of
clementary cducation reform is perccived to be onc of continuous rescarch and evaluation that
knits together contextual needs, universal insights making use of modem technologies to preparc
schools  of  the 2Ist  century.  Such an  understanding can  not be static 1e

it has to develop and change over time. ;
i

The plan for improving the quality of efementary cducation has to be based on this complcx;!
interrelationship between the various constituents of a middle level school. This means that the
artificial division between infrastructure as civil works and acadeniic processes as 'quality’ anc
computer as ‘procurement’ will have fo be superseded by a more organic vision of a school. The
proposal for improving the quality of elementary education is informed by a holistic vision of =
school complete in its academic, infrastructural and managerial aspects.

Planning for UEE: Doing it through a Participatory Planning Process

The planning process cnvisaged in the proposal 1s onc that allows the vision of a middle
school to be articulated by teachers, community groups, panchayats and through intensive micro-
planning and exercises and detailed studies and reviews and discussions among all stakeholders.
NCERT and NIEPA studies have shown widé inter-state and inter-district variafioiis iiiavailability
of middle tacilitics.” Therefore, attemipts to univiersalisc and improve middle education would
have to be focussed on the needs of particular areas.  The experience of DPEP has alrcady
indicated the importance of nced based, area specific planning.  This decentralised district based
apprisach 1o /)/uumno has /)((n sought to be continued. for universalisation of upper elenentary

cducaiion

Strenethening the Process of Institutional Reform through Capacity Development

most important conttibution of DPEP has been the estabhishment of decentralised

siruciures and processes for school management und, acadennc support. This has been through
OPU D wrncwres ke BRCs and CRCs. This has also been through DPEP's reinforcement of the
s onn decentralization process through Panchavat. I order to strengthen this process an

savramime of capacity development will be taken up to improve the qlu])l_\' ol support

o scheol through the mstitutions that constitute its basie support svstem.




Gperncpaion development o acadenne mpuats and onctechimeal partnersiip with protessional

covncres outside e government. The structure organization and role o existing academic
isttuiion (DT has o ke mto account the emerging roles of BRCs and CRCs. The DIET as
part o the ZSKowill be made responsible for the districts academic development and be eiven

wionony and Hexaibility o respond cetfectively to focal academic needs.

Fhe policy of academie reform also entatls an i depth review ot teaching lcarning
processes. The middle stage of education is concerncd with children mn the T1-14 age group who
have completed five (in some state four) years of schooling. The process of clementary education
s porcenved as far more complex than the primary stage. The child 1s expected to have mastered
hasic literacy and numeracy skills, and moves on to acquire more complex competencies. A drafi
currictlum tramework referred to as the "National Curriculum framework (NCF) has been
developed by the NCERT". The broad curriculum arcas identiticd in the NCF for the middle

stage are as follows:
(1) Three languages
(11) Mathematics
(i11) Science
(iv)  Social Science
(V) Work experience
(vi) Art education
(vir)  Health and physical education
(v} Value education

To transact this curricular framework, middle schools neced to be fairly complex
organisations with requisite trained manpower and other facilities such as buildings, lbraries and
laboratorics. This situation is somewhat different from the primary state where the curricular
framework is much simpler and consists of three broad areas of language (mother tongue),
arithmetic and environmental science. Particularly, in the first two' grades in the primary stage the
curricular requirements are very basic. Consequently, the focus at the primary stage is on
promoting learning of simple competencies through joyful and child-centered approaches among
very young children, rather than on the complexity of the various disciplines. This situation
changes for middle education. While tcaching methodology remains crucial, the content becomes
increasingly demanding, and specialised teaching for particular subijects takes on greater

importance.

. Within the national curricular framework as enunciated by NCERT, the district would need
to detine for itself the competencies the child is-expected to master and the classroom processcs
that will foster this acquisition. For this a detailed and carcful analysis of the present curriculum,
the development of a new syllabus that responds to the new national curticulum has to be

undertaken.

Thus the methedology of middle schooling becomes more challenging than the primary
stage. ftimvolves areater study, research, experimental work and continuous evaluation in order to
cvolve appropriate quality strategies for large scale implementation. It also demands greater
professional mputs to be infuscd m the system to steer and factlitate the reform process. '

The third change that has @ major impact on the learning environment is the advent of
fntormation Technology. The world has entered the age of mformation technology. Computers

have staned o play amajor role in education as well. The importance of computer-cnabled



s Jun Shiksha Kendra (JSK).

The CRC s being strengthened as the Jan Shiksha Kendra as the critical unit for school ba:
manacement.  The cluster resource centre, now re-christened as Jan Shiksha Kendra, has b:
very effective n providing academic and managerial support to the primary schools. Devolut
ol academic and administrative powers to JSK has been initiated mvolving Gram Panchayats «
fcachers in a way that cmpowers them to manage the school in accordance with a clear plan

quality improvement:

e Village Education Committee (VEC)

VICs have been constituted in all the villages with primary school facilities. The rec:
order on institutional reform seeks to reconstitute the VECs to make them more participatory #
accountable to the local community. More powers have been vested in the VEC.

Capacity development and strengthening infrastructure support to these mtegratcd units -
needed to cnable them to function effectively. The state's proposal on UEE therefore focu:
primarily on these critical arcas. A comprehensive plan of capacity building for<all key agenci-
managers, tcachers, local bodies and community group's is a key element of the UEE. ?

A Policy of Academic Reform

The aim of universalisation is not merely to provide aﬁy kind of education but fo mé’
available educatton of sattsfactory qualtty and acceptable standard The state IS attempting

and skills, gives greater space to teachers, facxhtates professmnal networkmg, mnovauon a
rescarch and makes educational processes sensitive to commumty asplratxons. The aim is to Op
up the academia support system to profess1onal developmen}i ‘decentrahzatlon and accountabil
to the community because these qualities are expected to have a positive impact an’ educatxo:

quallty

A policy of academic reform is based on the perception that academic quality can impro
only with the development of critical evaluative processes. The concemn therefore is to identi
and support factors that facilitate such processes. Some of the factors identified at the mi?ial sta

_—include the review and strengthening. of. acadenuejuppo):tJnstxtutlons and the review and.renew
of academic processes DIET have to_be redefined in consideration of many changes that ha
taken place since the inception of these institutions. There are broadly thrce kinds of changes th
have taken place in the state. The first’ change is admmlstratlve This is the result of macro polis
reform mvolving the decemr'lhzatxon ‘of powers tothe panchayats, thé formation of distri
vovernment and the states concerted achon for-bringing ‘about greater transparency and later
accountability in government functioning through citizen charter, gram sabhas, gram sampa-
abhiyan ctc with a vision of community actualy takKing control of its educational process.
academic support systems will have to be oriented to interacting with the local bodics tl
community. It is expected that as this kind of dialogue between academic institutions and th
local community gets established and gains ground, the educational curriculum and i
transactional processes would increasingly reflect what is perceived by the community as relevar

to the improvement of its quality of life.

The sccond kind of change is academic which is @ scctoral change and is the result ¢
DPLEP introducing decentralized support structures like BRC and CRC emphasizing nor
hicrarchical interactions and the need for reorienting technical support to actual class-rocg

rocniroments and contextual needs. As o result the state is acouiring experience in decentralize



the Head Master would undertake elass duties as wello The selected Upper Division

Shiksha Karnus 1) would atleast have graduate Tevel qualifications in science and
This 1s necessary o take care of the academic needs of the students in these

Ges s
Feacher {

Mathematies.
e Peon in the middle school would be dispensed with and the focal community would

The above pattern of the middle school has been suggested so as
The additional teacher would take carc of

subjects.
make thetr own arrangements.
o ensure that one teacher per class 1s ahways available.
the contmgent requirements in case of vacancies, transfers, leave, tramimg ete.

Rationalisation of Teacher Requirement

Teacher rationalization and redeployment has also been initiated to direct resources
towards rural and middle requirements. Time-bound action plan for promotion and redeployment
of teachers has been drawn up to be completed before the next academic scssion.

District Rajgarl's l’crspccti\'c for Elementary Education Reform
id

The district does not pereeive the task of UEE as simply one of a vertical expansion of primary
into middle schooling but as a comprehensive and complex process of elementary education
reform. The district's perspective of elementary education reform is informed by the following

constderatjons.

The district has already initiated a process of institutional reform within the school education
scctor with a view to strengthening educational management: -

e Coordinating existing structures
e Converging resources wherever possible

e Dccentralization
e Increasing space for direct community action

The underlying idea behind the process of institutional reform is to move towards making
school and its support system increasingly sclf-sufficient. This envisaged autonomy for the

school, both managerial and academic, makes two basic demands:
» Decvolving powers and functions.

. ..Capacity-development..

Scparate offices at each level have been integrated to form cohesive units to ensure internal -
co-ordimnation, convergence of résources and better synergy. ThlS 1S mdlcatcd below. o
e Zilla Shiksha Kcndm (ZSK) Including DIET S

The Zilla Shiksha Kendra brings together critical units entrusted with'mahagi'ng,'education. The
District Education Office, DIET Adult Education Office and the DPEP projcct'unit comc together
onc mtegral body to work with the Zilla Panchayat. This mtcmatlon 1s critical not only fo

improving the quality of services but also for the sustainability of project 1mt1atlvcs

o lanpad Shiksha Kendra (JPSK).
The BRC 1s being strengthened as Janpad Shiksha Kendia for coordmating management and

fucilitating acadenuc intervention at block and sub block level. The JPSK hrings together the

121:0)s ()f‘l{cc and the BRC.



S. Project Proposal on UEE - Rajgarh District
Moving towards ULLE in Rajearh district: Efforts so far

The disirier has assigned high priority to universalisating niddle schooling and has committ:
tuscl (o providing a niiddle school within 3 ks of cvery primary school in a time bound mann:
hy 2007 The primary school here would also include the EGS schools, which have been open:
over these years. The existing Primary/EGS School would have to be taken as a unit. Working
the basis of universal access to primary schooling, the district has assessed the need for UE

These are indicated below.

Assessment of Gaps in Middle Schooling Facilities

The district has identified the middle schooling gaps. The first preliminary round of asscssme
undertaken in the academic year 99-2000 indicated a gap of 142 middle schools. The g"
assessmient was done against the following universalization norms.
* Dopulation norm at least 80-9Q children of age group 11-14 in 1 or group of habitation
*  Primary School passing out norm - 30-40% children of age group 6-11 should actually pg
class V. . !
e The distinction between a separate middle and primary school would be. ehmmah
Provision of middle school would be done by upgrading the existing primary school.
* The middle school and the primary school would be located on the same campus and wot
have a common Head Master.
*  While taking the 3 km criteria for upgrading a primary school to a middle school, t
choice and sclection of the primary school for upgradation to a middle school would be |-
lo the District Government (Zilla Sarkar in Madhya Pradesh).

Rationalization of Staffing Norms

_The staffing norm for a middle school has also been rationalised.-

 Existing Middle School Staffing Pattern’
- Onc Head Master (Non teaching person in pure administrative capacity)
- Two Upper Division Teacher (Shiksha Kamis, Grade-I1)
- Two Lower Division Teacher (Shiksha Karmis, Grade-III)

In addition to this, there is a provision of an additional LDT (Shiksha Karmi Grade-I11) {
creation of additional section per class in case the enrolment per class goes above 35 and o

peon.
*  Revised Staffing Pattern

One Upper Diviston Teacher (Shiksha Karmi Grade-11) and onc Lower Division Teach
(Shiksha [Karmi Grade-U1) to be provided when the school enters Class-VI. The senior mo
teacher would have the charge of the Head Master for both primary and the middle school. Tt
stiilar provision of onc Upper Division Teacher and one Lower Division Teacher would {
A Middle school thus would have a teaching staff of

"UPCUICrl when the school enters class-VIIL
1 addition 10 w

oy
f - the senior most of whontwould be destenated as the Head Master who in

JCadt



Facdittes i Middle Schools

son ob te school equspments and furniture in the nuddle schools brings out the following scenario.
) 115 schools only 224 schools have reported to have chairs for all the teachers. 28 schools (8% )have reported the nion availability of
coen o winghe chair for the teachers.
S welools (12%0) have reported the non availability of tabie for the teachers.
T it fiom 277 middle schools reveal the availability of furniture for the students in 122 schools (44%). The data also reveals that 14

School Furniture & Supplies

shools out of 277 have no furniture at all for the students. )
Must of the schools have reported the non availability of the copy of the syllabus, teacher's manual, Alias, games material, library books

o madequite availability of black boards, globes, educational charts, pin up boards and Science & Maths Kits.

Table-18

1S No. Block Teacher's Chair Teacher's Table Furniture 9_’_5)‘““'3"‘
I [ Foral For Few Nono For All For Few None For All For Few None
[ RAIGARH 2 12 3 13 19 3 10 21 0
I 2[BIACRA 42 19 5 28 37 9 23 31 4
3[TIARSINGARH 58 25 3 38 42 11 38 25 4
4| SARANGPUR 47 17 8 33 31 13 24 31 . 3
5[KHILCHPUR 30 3 2 24 17 3 14 20 2
6| ZEERAPUR 25 11 4 17 18 4 12 14 1
TOTAL 224 .93 28 153 164 43 121 L 14
Source School Information lor Diagnostic Study
£ Equipment Details
S.Nﬂ Block Black Copy of Teachers Atlas Globe Educatl, Games Library Plnup [ Sclence { Maths
Board Syllabus Manuals Charts Books Board Kit Kit
1[RAJGARH 89 0 0 0 11 19 0 0 3 2 3
2 |BIAORA 210 0 0 0 30 110 0 0 S 12 12
3[NARSINGARH 303 0 0 0 44 248 0 (4 17 44 37
7[SARANGPUR 259 0 0 0 20 140 0 0 23 25 T¢
STKHILCHPUR 142 o Q Q 21 43 0 0 16 18 12
6|ZEERAPUR 13 0 0 0 14 109 0 0 8 27 _
TOTAL 1116 0 [ 0 140 669 0 [] 72 128 83
Soutce School Informetion for Diagnostic Sludy , :
-y

Facility available for Upper Primary School (Feeding Village of School)

In this district, out of the information received from 1053 villages, 64.9% villages have upper primary school within a distance off 3 kms. 369 (35%) villages have
reported to have no upper primary schooling facility within 3 kms. In order to bridge the this large number of primary school$ would have to be upgraded as

middle school so as cater to the requirement of the middle school within 3km. of the habitation,

Feeding Village of School Table-19
S.No. Block Distance Distance Dlistance Distance Total
1 Km 2 Km 3 Km >3 Km

1 {[RAJGARH 11 I 31 33 49 124
21BIAORA 30 44 52 45 171
ATHARGINGARE A2 £2 15 102 286}
- 4)SARANGPUR 15 47 53 73 188
" 5[KHILCHPUR 19 39 41 43 142
| 8[ZEERAPUR 12 35 38 57 142
| TOTAL 129} 263 292 369 1053

Source School Information for Diagnostic Study T

(Octailed position may be seens from Chart No. 17 to 26)
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Use of Taformation Technoloey (I'T)

[carning is seen o be mherently creative and s facthtated by an interactive proccess.
Ahthough this is recognised, traditional methods of teaching have tended to be hierarchical and
text-bound. Information technology by redefining and reconstituting the text can turn passiv
reaching mto creatve learning thereby making a shift in technology a shift in teaching paradigm.
[he Computer creates a new pedagogy where interrogation, choice and sclf-learning become
central, Both the proedss of accessing information and the information arcas accessed will enrich
the acadennie quality of the school and build the confidence of learners with help from technical
support institutions that have been identificd in the State. The aim would at develop to capabilitics

m teachers and students at the elementary level to usc the computer as an effective tool for

cducation.

Developing a Library Movement.

DPEP has initiated improvement in basic teaching learning materials. It His also widened
the understanding of teaching learning materials to mean not just text books but also the use of a
ange of books outside the prescribed syllabus and other learning resources to supplement the
teaching learning process to  enlarge comprchension. Successive Appraisal Missions have
reiterated the need for a wider range of reading materials. This has been felt necessary for
facilitating sclf-learning and peer-sharing. A demand for more reading materials has also been
voiced by children and teachers. This need for a rich pool of useful tcaching leaming materials can
best be served through a school Ilbrary movement. The JSKs conceptualised as resource centres
cannot develop unless a library is developed within them. A school library movement will be
established with the JSK as the nodal point. The library in the JSK will be managed by the JSK
Prabhari. Books and journals will be circulated among the schools by the teachers. The library in
the JSK will be the node of a school library network in that area. Each school would be given a
small library to be managed by the children. The JSK library will support and supplement the
school libraries with more materials. These will be particularly useful in enabling the teachers and
children to upgrade their own skills and knowledge basc in a motivational continuous way. The
library movement will help develop habits of self leamning and improvement. The library can also
he opened up to the community on user-fees basis, thereby providing a knowledge platfonn ‘for the
school and community to come together. This will also create a 'reading' bond between the school
and the community. This will strengthen the participatory processes between the school and the

community bringing them toget»hcr as one learning society. ‘

An amount of Rs.
dev glopmull ol library movcmcnt

Improving Access to Schooling"lnfrastructure

Providing additional middle schools

Additional Middle Schools will be provided by upgrading existing primary schools keeping
o mind distance and population norms and the number of children passing out ol primary schools.
Onthe basis ol need assessment 142 middie schools will be, required for upgrading 142 middle

whools an amount of Rs 1200.75 lakhs 1s proposed m the plan.

]O 50 Iakhs is ploposed for 1 usc of information tcchnolog,y and



P'roviding School Buildinges

Intrastructure needs for muddle schools have been evolved moresponse to the curres

mivastructure avatlable n the state, taking mto account such factors as whether the state mtends

have laree or small schools, how mlddk cducation is linked to primary and sccondary cducatio
aswell as the viston of the teaching learning process in the classroomni.

The state has developed experience and expertise in decentralised community-manage
construction. The panchayat system and DPEP's village level community construction has helpe
in this. As a result cost-effective modules of school buildings have been developed by usin
alternative materials inovative, technology and designs for a functionally richer school at lesse
cost. A middle school building will mean the provision of additional spacc for existing primar
school butlding. This mecans the addition of 3 classrooms and a covered verandah to serve as a
additional classroom and onc classroom to serve as an activity room for scicnec education an

library. This will include laboratory equipment and a computer for computer cducation.

There are 385 Middle Schools in Rajgarh district, at present, out of which 157 have pucc
building, 30 have partial pucca buildings, 17 have kuccha building, 79 middle schools does nc
have only building and for 102 middle schools there is not data available. To provide 100% acces
in this 3 km. redions there is a need of upgrading 142 primary schools to middle school out of 13
primary schools crusting in the district. To provxde 100% Access and achicve desired Retentio,
status, school building with facility is rcqulred [t is proposed to have 79 existing middle schoq
construct building and 142 proposed primary schools to be upgraded to Middle Schools, schor
buildings @) 2.50 lacks per Middle School Building for providing buildings to middle schoo:
without building and with kuccha building a total number of 238 middle school buildiggs has to t

constructed.

An amount of Rs 595.00 lakhs is proposed in the plan.

Attention to Disadvantaged Groups

As in the case of primary education, universalisation of middle education wil| require
spectal focus on girls, scheduled castes and tribes a disabled children strategics in this rcgard are 2

[ollows.

Disabled Children

~ Education of children with, disability is a statutory responsibility under-the "Persons wit

Disability (Equal opportunitics, Protection of Rights and Full Participation) Act 1995". DPEP, a
a Programme for universlization of primary education for all children provides for intervention
in-this arca but present budget limits have permitted only small initiatives. It is proposcd expan:
the cover. The following activitics arc proposed under it. :

- Survey /assessment of disabled children.

- Matenal development for disabled children.
Special traming to teachers with reference to disabled children.
Provision for the facilitics for disabled children, which include actual expenses or
books and stationary, actual expenses on untform, transport allowance cte. '

Actual cost of cquipment aids to disabled children.

- Rescarch und evaluation.

NGOs collaboration will be elicited and implemented.
Anmmount of Rs. 14.00lakhs is proposcd in the plan.



Children from Scheduled Tribes

Recent studies mdicate children trom Scheduled Tribes have problems in acquiring mastery
fevels i languace, which also alfects their achievement i EVS and Mathematics. Special
tention has to be given to this. Context specific materials will be developed making usc of local
cultural and hincwistic resources to help bridge the standard teaching learning materials and
context-spectlic cultures.
An amount of Rs. 7.00 lakhs 1s proposcd n the plan.

Girls

Al studies reveal that the enrolment and drop out figures of girls in middle schools are not
very encouraging. This is largely due to the social perceptions about girls identity individually and
in socicly. Strategics for facilitating girls participation in school are envisaged as follows.
School provisioning closc to the habitations within 3 kms whlc,h would make it

convenient for the girls to come to the schools.
Gender scnsitive tecaching learning material and training module to sensitise the

tcachers will be developed.
A varicty of women's ecmpowerment programmes will be supported such as Mahila

Samakhya, Women's Education through Adult Literacy Programmes such as the states
Padhna Badhna Andolan will be supported. :

Special interventions will also be designed to provide additional support to the academic
cflorts of girls through strategies like "Balika Shiksha Shivir"”. Balika Shiksha Shiviry. a residential
cducational camp is proposed as an intervention specially aimed at “girls who have had a
comparatively slower pace of leaming. The camp will be organized by women teachers and -
women panchayat representatives. Special education camps called Balika Shiksha Shivir will be
organised for such girls and specially for those belonging to socially and economically weaker
scctions. A batch of 25 girls will participate in a residential camp of 3 days each. Activities like
creative writing, painting, drama, story and poetry writing, toy making, games and sports etc. will
be organised. Educational materials will also be developed in such camps giving an opportunity for
girls to put into usc their creative ability. Dificult subjects and complex concepts will also be dealt

with lhxouwh mlcxcstm" methods.

Bdll]\d th]\sha Shivirs will be organised at the block level once in-two weel\s on a

romllorml basis. Thcre will be a method of following up-on the progress of the participants through

(he cluster. Provision will be made for organising this.camp, educational n1atcr;al and honorarium

for the subject experts who will be called from time to time.
An amount of Rs. 7.00 lakhs is proposed for this.

Communication Support

Communication has been recognized as a critical need of the programme. The cffort to
communicate internally and externally not only renders the program transparent to the community
hut in fact helps those who arc implementing it to acquire greater clarity about their own work.
tegics drawing upon a partnership ol panchayats, teachers, parents, children

Communicabon stra
civil socicty will be developed to share information and to

nd media and other resources of
respond o demands so as to create a common platform of ideas and objectives.



Pancliavats as Communication Agents

The broadenig and deepening of democracy through clected panchavat representatives hag
created a singulrly rich opportunity for reaching out to the community at large. The Panchayats
are untquely placed to provide feadership to the Tocal community. The need is to tap the popula
cnergy of tiese grass root democratic institutions. Communication strategies will target panchayay
representatives inaway that they inform them as well as motivate them to become communication

Panchayat conventions or Shiksha Choupal will be held af

acents for the community at large.
Panchayats will include the

district, Block and Cluster fevel. The participants of the Shiksha
members of Panchavats, VECs, tcachers, cluster head, cluster academic coordinators, community
members and parents. The objectives of Shiksha Choupal arc

better mterface between panchayats and teachers.

cfleetive involvement of gram panchayat and community and teachers in schoo:

- to cnsure
development.

to improve the functioning of all the schools of the JSK. "

to cvolve strategics for achieving cent percent enrolment and retention of children spccxall»

girls.
to cnsure cent percent enrolment of SC/ST girls in the cluster arca.

tcachers training programmes will mcorporatu nation of their community outrcach rolu
Activitics will be designed to induce in them a sense of owncrslup and responsibility fol

their schools.

Community Mobilization

The perceptions of the community of children of 11-14 age group are critical for middl:
cducation as at this age children may be considered capable of contributing cconomically”
Particularly, girls arc scen as contributing significantly to domestic work. A greater understandin
of the kind of work children are engaged in, as well as community perceptions of children's roles :
this age would help in to eliciting community interest in and support for middle cducation.

Studics will be undertaken for improving the understanding of community perceptions an
responscs about children of this age group. Climate favourable to middle education could then b

built through motivational campaigns. Forums and community based organisations such as th
village education commitlee, school - management . committee, MTAs and PTAs will b

streigthened.

Media

Multimedia opportunitics created by print and electronic media arc being used fc
communicating with key actors-panchayats and teachers. Additional funds will help intensify th
use ol mass communication channel.

Documentation i prit and clectronic forms of critical processes will be supported.

FN - . . N . . N . . -
Feams ol people consising ol creative  writers,  cducationists and  people witi

mterdisciphnary skills will be ficlded to document the processes itiated to learn from them ant

improve upoin then.

An amount of Rso 1050 Talhs 1spronosed tthe plon ander 1EC head,



Improved Monitoring

Crneal parameters ofmonnorig would be as follows

Forolment

\tendance

Ellicacy ot teaching learnimg, processes

students acadenne progress

Recular functioning of school.

LTective school supervision.

Need based academic planning and timely resource support.

Liticiency of management support relationship between school and community.

Maintenance of records and information flow.

Infrastructure support to school.

fund disbursement and utilization
A computerised MIS has been developed under DPEP at the district head quarter. This will be
strengthened to cover middle needs. Quality and equity indices for regular periodical review will
be developed. Monitoring will be through all the institutions VECs, panchayats; JSK, JPSK, ZSK

cte. Sample evaluations will help in deepening understanding of quality issucs.

For effective monitoring of UEE activities the allotment of funds have been provided under

7SK head.







Budget Proposal







Universalisation of Elementry Education - RAJGARH

CW Yy 22.4%
/! Phy. Pro Preparatory 2001-02  2002-03  2003-04  2004-05 200505 2605.07  sirs

—_— . ) J": ’ Activities ——— o
I Project Preparatory Activities 2.20 0.00 0.00 0.00 0.00 0.00 0.4 0.0 e
2 Upgradation of PS to MS 142 157.90 173.81 173.81 173.81 173.81 17381 173285 12075
i School Contingency 553 55.30 27.65 27.65 27.65 27.65 27.55 2785 22520
L Civil'Works 238 345.00 250.00 0.00 0.00 0.00 0.00 0.00 TR 66
» Strengthening of CRC (Jan Shiksha Kendra) 104 119.60 10.40 10.40 10.40 10.40 10.40 10.49 152 .50
> Strengthening of BRC (Janpad Shiksha Kendra) 6 24.00 6.00 6.00 6.00 6.00 6.00 6.00 5004
" Strengthening of Zilla Shiksha Kendra 1 4.80 1.80 1.80 1.80 1.80 1.80 1.20 1550
+ Curriculum Review and development of TLM 30.00 46.00 46.00 16.00 0.00 0.00 0.00 0.00 126.00
+ Teachers Training 1106 0.00 0.00 28.59 28.59 28.59 28.59 28.59 28.59 171.54
} Teachers Training- induction 284 9.46 4.26 0.00 0.00 0.00 0.00 0.00 3.72
1t Research and Evaluation 1 2.00 2.00 2.00 2.00 2.00 2.00 2.0G 4.00
*.2 Distance Education 1 1.00 1.00 1.00 1.00 1.00 1.00 1.00 7.00
L IEC 1 1.50 1.50 1.50 1.50 1.50 1.50 1.50 10.50
T Geander 1 1.00 1.00 1.00 1.00 1.00 1.00 1.00 7.00
Tribal 1 1.00 1.00 1.00 1.00 1.00 1.00 1.00 7.00
Disali 1 2.00 2.00 2.00 2.00 2.00 2.00 2.00 14.00
Total 32.20 770.56 557.01 272.75 256.75 256.75 256.75 256.75 2659.51




Cooges Preparatory Activities

Category Unit Cost Phy. 2000-01  2001-02 2002-03  2003-04  2004-05 2005-G5  2004-05 200505 o
5 onistic Study 1.00 1 1.00 o
- Dudltly Assasment , 000
- Sozial Sssesment .00
Licro Planning 0.20 per 6 1.20 120
von, Resoarns Porsing Teatnars Tramng Block 0.6
o Bat iy Popony 0.6
Total 2.20 0.00 0.00 0.00 0.00 0.00 0.00 0.00 220
Upgradation of PS to MS
) Category Unit Cost Phy. 2001-02 2002-03  2003-04  2004-05 2005-06 2004-05 2005-06 fotal
Non-Rec -
Equipment (Laboratory Library etc.) 0.30 142 42.60 3250
Furniture 0.20 142 28.40 2840
Regc 6.G0
Salary - 1styear 0.612 142 86.90 85.60
Satary - 2nd year 1.224 - 142 173.81 173.81 173.81 173.81 173.81 173.81 1042.85
onwards
Total 157.90 173.81 173.81 173.81 173.81 173.81 173.81 1200.75
Salary -Ist yr Salary -lind yr
SK-HH 1post 2300 SK-ll 2post 4600
SEG 1post 2800 SK-Il 2post 5600
Total Salary/month 5100 10200




~a

Geagthening of Zilla Shiksha Kendra

_lategory Unit Cost Phy. 2001-02 2002-03  2003-04  2004-05  2002-G3>  2504-00
ici-Rec. ‘
Somputer HW +SW 2.00 o 2.00 ;
Library - Ecoks 1.00 1 1.00
Rec. Lo
Professional Development- llianagerial support 0.20 1 0.20 0.20 0.20 0.20 0.20 0.20 0.20 )
Professional Development- DIET 0.30 1 0.20 0.20 0.20 0.20 0.20 0.20 0.20
Studies 1.00 1 0.20 0.20 0.20 0.20 0.20 0.20 0.20 4
'mproved Monitoring 1.00 1 0.20 0.20 0.20 0.20 0.20 0.20 0.20 a0
Q&N *1.00 1 1.00 1.00 1.00 1.00 1.00 1.00 1.00 SCa
" Total Lo 4.80 1.80 1.80 1.80 1.80 1.80 1.80 15.60
Curriculum Review and development of TLM i ' _
o Category UnitCost . | Phy. 2000-01  2001-02 2002-03 2003-04 2004-05 2005-06 2004-05 2005-05 Tota
T Text Book Development ‘ Vi Vil Vil -
Teaching cearning Material Development 5.00 1 5.00 5.00 5.00 1500
Ficld Tratling 25.00 l 25.00 25.00 25.00 500
0.00
ooks Vinalization Vi Vil Vil .00
Evatunton of Field Trialling 10.00 i 1 10.00 10.00 10.00 2500
Teaching Learning Material Finalization 6.00 1 6.00 6.00 6.00 18.00
30.00 46.00 46.00 16.00 0.00 0.00 0.00 0.00 122.00
ieothers Training f
] Category Unit Cost .- | Phy. 2001-02  2002-03  2003-04  2004-05 2005-06  2004-05 2005-05 Totil
. A VI VIl Vil NIT
core Lovel Workshop for Teachers Trg Module 5.00 1 5.00 5.00 5.00 5.00 5.00 5.00 0.00
et Level Warkshop for adoptation of the module 1.00 1 . 1.00 1.00 1.00 1.00 1.00 1.00 5.00
i ¢ of Resource Persons 1.00 .6 6.00 6.00 6.00 6.00 6.90 6.00 35.00
Concters Training 0.015 1106 16.59 16.59 16.59 16.59 16.539 16.59 49.54
- ‘ (2 reachers’school) =
o | Total : 0.00 28.59 28.59 28.59 28.59 28.59 28.59 171.54




L biZentingency

) Unit Cost = Phy. 2001-02  2002-03  2003-04  2004-05 2005-05  2004-05  2005-Gs  Towl
~oimprovement Grant '0.05 | 553 27.65 27.65 27.65 27.685 27.65 27.65 27.85 143.55
Cbrary 0.05 553 27.65 : 2755
3 o 55.30 27.65 27.85 27.65 27.85 27.65 27.65 221.20
o Unit Cost Phy. 2001-02  2002-03  2003-04  2004-05 2005-06  2004-05  2005-06  Total
o T ! : Buildings -> 138 100 .
et Building 2.50 238 345.00 250 0 0 0 0 0 595.00
RS 34500 250.00 0.00 0.00 0.00 0.00 0.00 595.00
vithening of CRC (Jan Shiksha Kendra) :
Unit Cost Phy. 2001-02  2002-03  2003-04 2004-05 2005-06  2004-05 2005-06 Total
RIS N cToN :
0.25 104 26 25.00
0.60 104 62.4 62.40
0.20 104 20.8 20.80
g 0.00
D81 0.10 104 10.4 10.4 10.4 10.4 10.4 10.4 10.4 72,50
~ Total 119.60 10.40 10.40 10.40 10.40 10.40 10.40 182.00
Strengthening of BRC (Janpad Shiksha Kendra) .
Category Unit Cost Phy. 2001-02  2002-03  2003-04  2004-05 2005-06  2004-05 2005-06 Total
Hon-Rec. \
Compuiier HW +SW 2.00 ! 6 12.00 12.00
Library - Books 1.00 6 6.00 6.00
Rec. .- . 0.00
O&M 1.00 6 6.00 6.00 16.00 6.00 6.00 6.00 6.00 42.00
Toal i 3 24.00 6.00 6.00 6.00 6.00 6.00 6.00 60.00




Teachers Training- Induction

Category Unit Cost Phy. 300102 2002-03  2003-04  2004-05 2005-08 200405 ooon0n T
Mon-Rec. ‘
Nate e e Workshop tor Teachers Tre Module 2.00 1 2.00 N 2.00
Disiret Level Workshop for adopravion of the module 0.20 1 0.20 00
Traiming of Resource Persons 0.30 6 3.00 3.00
_Teachers Traming *0.013 284 4.26 4.26 . $.52
~ Total - 9.46 4.26 0.00 0.00 0.00 0.00 0.00 1372
Rescarch and Evaltuation ‘ . )
Category Unit Cost Phy. 2001-02  2002-03 2003-04 = 2004-05 2005-06 2004-05 2005-06  Total
Men-Rec.
Rearch and Evaluation 2.00 1 2.00 2.00 2.00 2.00 2.00 2.00 2.00 14.00
Total 2.00 2.00 2.00 2.00 2.00 2.00 2.00 14.00
Ditance Education . .
Category Unit Cost > Phy. 2001-02  2002-03  2003-04 2004-05 2005-06 2004-05 2005-06 Total
Rec. ‘
O&M . 1.00 | 1.00 1.00 1.00 1.00 1.00 1.00 1.00 7.00
_ Total 1.00 1.00 1.00 1.00 1.00 1.00 1.00 7.00
__ Category Unit Cost i Phy., 2001-02  2002-03  2003-04 2004-05 2005-06 2004-05 2005-066  Total
N | i
_ Communication 1.50 §! 1 1.50 1.50 1.50 _ 1.50 1.50 1.50 1.50 10.50
~ Total f 1.50 1.50 1.50 1.50 1.50 1.50 1.50 10.50




- Unit Cost Phy. 2001-02  2002-03  2003-04  2004-05  2005-05  2004-05  zuuf-0n  Toba
e 1.00 1.00 1.00 .00 1.00 1.00 1.66 100 70
o ‘ 1.00 1.00 1.00 1.00 1.00. 1.00 1.00 7.0
- Unit Cost Phy. 2001-02 2002-03  2003-04  2004-05 2005-06  2004-G5 200506  Total

! ™
“onontry TLM development 1.00 ‘ 1.00 1.00 1.00- 1.00 1.00 1.00 1.00 7.00
1 1.00 1.00 1.00 1.00 1.00 1.00 1.00 7.00
1 —
. Unit Cost Phy. 2001-02  2002-03  2003-04 2004-05 2005-06  2004-05 2005-05  Total
2.00 ; 2.00 2.00 2.00 2.00 2.00 2.00 2.00 1400
2.00 2.00 2.00 2.00 2.00 2.00 2.00 14.00
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