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Mdiicatioiial Scenario: M adhya Pradesh

:\laci;i\a Piatlcsh is one o f  the BIM AR U Stale where educational and healtli indicators are way 
below the national ones. M.P. together with Rajasthan, Uttar Pradesh and Bihar, accounts for 50% 
o l ' d i j  nations non-literate population. The literacy rate in M.P. since the last census has however 
siiown a remarkable increase. The followirig data will clearly reflect the changing literacy scenario 
in M.P. . ■

Sta te Literacy rates 1991 Literacy Rate 1997 Differential
Persons Male Female Persons Male Female Persons Male Female

.Vladhya
I^radcsh

44.2 58.4 28.8 56 70 41 11.8 11.6 12.2

Source - 1991 Literacy Rate - Census
1997 Literacy Rate - National Sample Survey Organisation

rhe status o f  Pr imary Education was also not veiy  encouraging. The inability to universalise 
pi imary education has been one o f  the independent India's greatest failings. The article 45 o f  the 
Indian constitution had directed the Indian State to provide free and compulsory education within a 
period o f  10 years to all o f  India's children. The Lok Sampark Abhiyan conducted in 1995 
indicated that 30,000 habitations in M.P. were still without access to primary education.

However with the help o f  the Education Guarantee Schem e the state has been able lb achieve a 
lemarkable m ilestone o f  providing primary education facilities to all its habitations. The 
declaration to that effect has been made on 20th August 1998.

However  the GER o f  96% and RR as low  as 66.20% clearly brings out the need for sustained 
efforts in improving the quality o f  education in order to retain the children to the schools.

D istrict Prim ary Education Program m e

DPEP as a major  intervention for Universalisation o f  Primary Education (UPE) was sanctioned for 
iVl.P. in Dec 1994 with a time perspective o f  7 years and project coverage o f  19 districts. These
districts were

l.Bctu! 2. Raison 3. Rajgarh 4. Sehore 5. Bilaspur 6. Raigarh 7. Surguja 8. Guna 9. Dhar  10. 
i '^ajnandgaon 1 1. Rewa 12. Satna 13. Shahdol  14. Sidhi 15. Chhataipur  16. Panna 17. Tikamgarh
18. Mandsaur  19. Ratlam

With the expansion o f  DPEP to 15 more districts the state govt, could extend its intense focus on
IJPL backcd b\  ̂ resource support  to nearly all its educationally backward districts.

The clisiricts iiulLictcd in DPEP Phase-ll  are
I.Bastai- 2. Bhincl 3. Dewas 4. Damoh  5. Datia 6. Jhabua 7. Khandwa 8. Khargone 9.Mandla 9.
MorciKi 10. Raipur  1 1. Seoni 12. Shajapur  13. Shivpuri 15. Vidisha.

\vi(h (lie past 5 years experience with DPEP phase-I, the state's efforts at U PE  have become more 
fcK'nsscd. cncrgctic and more quality conscious with tlie intervention o f  DPEP.



1- Universal Aeecss.
2- Universal Enrolment
3- Universal Retention
4- Universal Achievement

Indicators set for achieving tlie above m entioned objectives >vere as below

Evidence o f  100% access to primary school for the habitations.
Evidence o f  Higher enrolment
Evidence o f  increased retention and reduced dropout  rate.
Evidence o f  improvements  achievement  level o f  class 5th.
Impact ■ o f  increased community participation and ownership especial ly in 
improving access, enrolment  and retention.
Extent o f  benefit to special groups.
Co-ordination among the resource institutions.
Extent o f  autonomy and decision making powers at district and sub district level & 

- . Institutional RefoiTns for the education sector.
Progress o f  programme implementation in physical and financial temis.

The gains under the District Primary Education Programme have prepared a base for initiating a 
programme for the elementary sector. It was therefore felt necessary to carryout a com prehensive 
study o f  these gains and the gaps that remains in this sector. It was also necessary to do the 
analysis o f  the existing position and status o f  the middle level schooling so as to com e up with a 
project proposal for bridging those gaps.

Object ives  set und er  this p ro g r a m m e  were  as fol lows :



The ciislncl priiuiiry education {^rogramiiic (DPEP) began in 1994 in seven states in 42 districts 
midcr IMiasc-I. 19 districts were selected in Phase-I in M.P. District Pr imary Education 
Pi'ogramnie has been under iniplementation in these districts for a lmost  six years now and the 
Piogianime has led to a considerable increase in enrolment , retention and achievement  levels in 
jiiiniary schools. Con'sctjuently, the demand for upper  pr imary educat ion is evident. Further 
ccrtain school improvement  and pedagogical improvement  processes  begun in the pr imary schools 
needed to be carried out on ujiper primary grades also, to ensure a consistent  approach to the 
tjLialily o f  elementary education and raise children's learning standard in the elementary educat ion 
cyclc. Moreover  at the National level through the "Sarv S liiksha A bhiyan" and in m any  states, 
there has been a move to adopt district level planning for whole elementa iy school cycle. District 
based jilanning for upper primary education has been an emerging need.

fhc studies have been conducted by NIEPA and N C E R T  for universalisat ion o f  upper  pr imary 
cducatipn. The study contains the detailed discussion on issues regarding enrolment ,  transition 
from primary to upper pr imary stage as well as issues regarding curr iculum, teachers, instructional 
materials, special focus groups and the examinat ion system.

While the NIEPA and NC ERT studies have thrown light on m a n y  facets o f  upper  pr imary 
education, each state and eacli district need to deal with their own  unique s ituation with respect  to 
upper pr imary education based on their local context. District  m ay  then allocate hum an  as well as 
financial resources and fonnulate strategies on the basis o f  actual needs.

Consequently it was decided that a detailed diagnostic studies for upper  pr imary  educat ion leading 
to district specific plans would be prepared for one district selected b y  the state. The  plans based 
on district diagnostic studies would clarify district specific issues.

At the state level, these plans helped to identify major  issues for  the state regarding uppe r  pr imaiy  
education as well as identification o f  major  strategies for expanding and improving  upon them. 
The expectations was that state specific issues would be identified through the.distr ict  diagnostic
studies.

T I icm'c arc  t \vo  m a in  issu es  :

Only children who actually pass pr imary school  are eligible for upper  pr imary 
education. .
The achievement  level o f  children at the end o f  pr imary school  stage detemiines  
their readiness to learn at the upper pr imary stage.

iVlaiiy national and state schemes and programmes for e lementary educat ion i.e. for pr imaiy as 
well as for ui:)pcr primary education have been in existence and being implemented. These include 
opciation black board, Non-formal education & DIETs These would have to be taken into account 
whci) slrnlc^ics are evolved. New strategies evolved need to complement  these programmes and 
not rcplace them. The "Sarva Shiksha Abhiyan" a new programme is also being launched soon, 
riic plan iii-cpatcci by the district looks at upper primary educat ion as whole, in temis  of  over all 
needs and slr^ilcuics.

2. \Vli> D i s t r i c t  D i a g n o s t i c  S t u d i e s .



The district lias llrst assessed all its needs and strategies for universalization o f  upper pr imary 
education. It has then identified the needs that would be fulfilled by existing programme o f  
operation black board, non-formal education, DIET etc.

r '̂or preparation o f  district specific plan on the basis o f  "diagnostic study" Rajgarh district liad been 
selected. In Rajgarh district, a sample o f  10 pr imary schools o f  three blocks namely Rajgarh, 
.Iccrapur and Narsinghgarh were selected so as to average out the overall performance and drawing 
broad generalizations with respect to the entire district. The district in consultation with the states 
has developed the s tudy tools. The study was done on the group comprising o f  225 children 
s tudying in class V 22 dropouts  along with 35 parents whose wards left the schools due to various 
reasons were also interviewed.

IMethoclology tor the D iagnostic Study

For the study, three blocks o f  Rajgarh district i.e Rajgarh, Narsinghgarh and Jeerapur  were 
selected on the basis o f  higher, medium and lower level o f  achievement in DPEP activities.

From-the above three blocks, 10 Primary schools were selected for the study.
The tools developed were filled up at the school level to get the following information -

Enrolment in 1994-95, 1995-96, 1996-97,1997-98,1998-99. (Gender w ise and category-wise) 
Average attendance against total enrolment. (Gender w ise and category-wise).
Achievem ent in language, maths, EVS. To assess the achievement level, 225 students o f  class V 
were tested through specially designed test papers. The total number o f  marks were 100 and results 
were derived at 0 -20, 21-40, 41-60, 61-80 and 81-100 slot basis
Parents were interviewed to assess the causes o f  student dropout, their attitude towards school and 
involvem ent in the school activities.
Dropped out students were interviewed to assess the causes o f  dropout.
The data collccted was tabulated, analyzed and results derived at.

For study in the middle schools, data was captured from all the existing 385 middle schools o f  
the district through data capture fonns. The data thus collected was tabulated and analyzed to 
assess the follow ing -

✓
1. School details.
2. Teachers dStaiIs.
3. Facilities in the middle  schools.
4. Feeding schools under existing middle schools.



Acc’css

Disli ict Rajgarh has 100% acccss for primary schooling.

CY'ilillcalion for 100% acccss alongwith number o f  habitations and number o f  pr imary 
schoolmg facilities in district enclosed as anncxure A.

I’lirohiieiit

S u ii i i i i : i r \ '

Gross Bnrolmcnt Ratio, which was 67.7% in the year 94-95 rose to 98%o in the year 98-99, 
there by showing an increase by 30%o.

The enrolment study reveals that the Gross Enrolment Ratio which was 79.1% in year 
1994-95 for boys rose to 90%), in the year 1995-96, 95.6%> in the year 1996-97, 98.2%) in the 
session 1997-98 and 100.2% in 1998-99. Thus there is increase o f  21%) in the enrolment 
percentage o f  boys.

Gross Enrolment Ratio for girls which was 52.8%> in 94-95, rose to 82.8%o in 1995-96, 
l educed to 76.1% in 1996-97 and after that it increased to 93.3% in 1997-98 and 95.5% in the year 
1998-99. Thus there is an increasing trend in the enrolment over these years.

GER for scheduled tribe, which was 75.4% in 94-95 rose to 92.9% in 98-99.
GER for scheduled caste, which was 57.1%  in 94-95 rose to 91.4% in 98-99.
GER for other backward classes, which was 73.4%> in 94-95 rose to 100.7% in 98-99.
GER for general category, which was 54.1% in 94-95 rose to 98%> in 98-99  
(Detailed position may be seen from tables-1 and charts 1,2 and 3).

3.  I ol  D i s h  ict  D i a g n o s t i c  S t u d y  - IM i n i a r y  L e v e l



Figures on the School age population and Enrolment over the period between 1994-95 to 1998-99
Table -1

C a te g o ry 94-95 95-96 i 96-97 i 97-98 98^99
Total 

Children 
6-11 Age 

Group

Enrolment 
in Class 

1 to 5
GER 
in %

Total 
Children, 
6-11 Age 

Group

Enrolment 
in Class 

1 to 5
GER 
in %

Total 
Children 
6-11 Age 

Group

Enrolment 
in Class 

1 to 5
GER 
in %

i Total 
children 
)-11 Age 
Group

Enrolment 
in Class 

1 to 5
GER 
in %

Total 
Children 
6-11 Age 

Group

Enrolment 
in Class 

1 to 5
GER 
in %

r

5ovs 17 15 88.2% 41 35 85.4% 39 35 89.7% 38 33 86.8% 29 28 96,6"
Girls 10 4 40.0% 17 10 58.8% 16 15 93.8% 19 14 73.7% 13 11 84.6‘,'
Total 27 19 70.4% 58 45 77.6% 55 50 90.9% 57 47 82.5% 42 39 92.9̂ ;
Bovs 117 80 68.4% 127 112 88.2% 112 103 92.0% i 96 99 103.1% 97 93 95,9^
Girls 79 32 40.5% 83 61 73.5% 80 58 72.5% I  89 80 89.9% 88 76 85.4' ■
Total 196 112 57.1% 210 173 82.4% 192 161 83.9% ! 185 179 96.8% 185 169 91.4'

.... ... 350 311 88.9% 540 498 92.2% 482 466 96.7% ; 467 459 98.3% 474 485 102.3-
C:;!rlS 300 166 55.3% 379 324 85.5% 388 302 77.8% 1 399 383 96.0% 416 411 93.8''
T otal 650 477 73.4% 919 822 89.4% 870 768 88.3% 866 842 97.2% 890 896 100.7‘
Bovs 81 41 50.6% 93 76 81.7% 91 88 96.7% 56 . 54 96:4% 62 57 91.9-,
Girls 41 25 61.0% 79 67 84.8% 73 49 67.1% 48 42 87.5% 65 58 89.
Total 122 66 54.1% 172 143 83.1% 164 137 83.5% ! 104 ,9 6 92.3% 127 115 90.G'
B o y s 565 447 79.1% 801 721 90.0% 724 692 95.6% i 657 645 98.2% 662 663 10Q.2Z
G i r ls 430 227 52.8% 558 462 82.8% 557 424 76.1% I 555 519 93.5% 582 556 95.5°

I Tota l 995 674 67.7% 1359 1183 87.0% 1281 1116 87.1% 1212 1164 96.0% 1244 1219 1 98.0'-:

TOTAL

I am pie Survey of 10 Primary Schools spread in 3 Blocks
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Genderwise - GER
C hart  - 2

Academic Years

Source; Sample Survey in a Group of 10 Primary Schools



Categorywise - GER
Ctiart -3
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Sum nK U 'V

I'hc rctcntit^n study was done fo r  371 students enrolled in class-I in the year 1994-95 in 10 
sample schools. Out o f  these 371 students, 220 students were boys and 151 were girls. The 
category wise status of'these students revealed that there wxre 6 0 -students belonging to SCs, 4 
students belonged to STs, 261 students belonged to backward classes while 46 students belonged  
to the genera] catcgoiy.

[Progress ofstudejits enrolled in class-I in the year 1994-95 was analysed progressively over 
the years and it was found that out o f  371 students enrolled in class-I in the year 1994-95, only 140 
students could reach class-V by the year 1998-99 thereby depicting a retention percentage o f  about 
37.7%. The situation o f  girls vis-a-vis boys presents an equally alanning scenario. Out o f  151.  
girls enrolled in class-I in the year 1994-95, only 36 girls could reach class-V  by the year 1998-99  
depicting the retention ratio o f  around 23%. Category wise position very clearly brings out that the 
students belonging to SC and ST were the first one to drop out in these classes. Out o f  the 41 boys 
belonging to SCs only 11 could reach class V by the year 1998-99. N one o f  the 19 girls belonging  
to SCs could reach class-V  and dropped out due to various reasons. A s the district selected does 
not have a significant population o f  STs, much inferences cannot be drawn about them, how ever  
the figures indicates that out o f  4 boys belong to STs none o f  them could reach even C lass-IV  by 
the year 1997-98. The district Rajgarh has a predominant share o f  the backward class com m unity, 
the j)osition therefore with respect to them is slightly belter. However in their case also, out o f  156 
boys only 86 could reach class-V  by 1998-99 and out o f  105 girls belonging to backward classes  
only 28 could reach class-V  by 1998-99.

In order to analyse the impact o f  DPEP on the retention position in this district sim ilar data 
was collected for the cohort enrolled in Class-I in the year 1996-97. A  significant change was 
found in the retention position o f  the students after the DPEP intervention. It was found that out o f  
291 students studying in class-I in the year 1996-97, 244 students could be retained till 1999-2000. 
The comparison o f  these two cohorts over the last 4 years can be seen in Chart-8 and it reveals that 
out o f  100 students before the DPEP intervention 48 students could reach class-IV, w h ile out o f  
100 students as many as 84 students could reach class-IV after the initiation o f  DPEP activities in 
the district. The comparison clearly brings out the positive effect o f  DPEP intervention on the 
retention o f  the students in the primary schools. However, the study clearly brings out the 
necessity o f  maintaining the thrust in view o f  the presence o f  socio-econom ic factors leading to 
students' drop-outs.
(Detailed position may be seen from tablcs-2 to 4 and charts 4 to 8.)



Retention Analysis of the Cohort Enrolled in Class-1 in base year (94-95)
Tabl e  - 2

S.No. Years Total
Enrolment

Overall
Retention

Percentage

Enrolment of 
Boys

Retention 
Percentage in 

relation to 
base year

Enrolment of 
Girls

Retention 
Percentage 
in relation to 

base year
1 94-95 371 220 151
2 95-96 286 77.09% 181 82.27% 105 69.54%
3 96-97 250 67.39% 160 72.73% 90 59.60%
4 97-98 181 48.79% 122 55.45% 59 39.07%

• 5 98-99 140 37.74% 104 47.27% 36 23.84%
Source : Sample Survey in a group of 10 Primary Schools



Table -3

Retention Status of Rajgarh District 1994-95 to 1998-99 
Category wise status

S.No. Y ear Scheduel Caste r Schedule Tribe OBC ^General Percentages
Boys Girls Total Boys I Girls Total Boys Girls Total Boys Girls Total SC ST OBC General

1i9-‘- 9 5 41 19 60 4 0 4 156 105 261 19 27 46 100.07o 100.07c 100.07o 100.07o
1 2 95-85 37 15 52 3 0 3 130 75 205 11 15 26 86.7% 75.0% 78.5% 56.57o

3 96-97 28 13 41 1 0 1 122 65 187 9 12 21 68.3% 25.07o 71.67o 45.77o
97-98 19 4 23 ■ 0 0 0 96 47 143 7 8 15 38.3% O.OVo 54.87o 32.5%

5 98-99 11 0 11 0 0 0 86 28 114 7 8 15 18.37o G.OVo 43.7% 32.67o
Source : Sample Survey In a group o f 10 Prim ary Schools



T a b Ie -4

Retention analysis of the another Cohort enrolled in Class-1 in base year 1996-97

Ac.Year
Total

Enrolment
Overall

Retention
Enrolment of 

Boys
Retention % 
in relation to 

base vear

Enrolment of 
Girl.s

Retention % 
in relation to 

base vcar
1996-97 291 154 137
1997-98 280 96.2% 150 97.40% 130 94.89%
1998-99 245 84.2% 123 79.87% 122 89.05%
1999-00 244 83.8% 125 81.17% 119 86.86%
Source: School data for Class-1 in the year (96-97)



in a Cohort studying in Class-! in the Year 94-95 the Percentage retained over the
years Prior to DPEP intervention
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Genderwise - In a Cohort studying in Class-1 in the Year 94-95 the 
Percentage retained over the years Prior to DPEP intervention
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i S o u r c e :  Sample Survey of one Cohort In 10 Primary Schools



istegorywise - in a Cohort studying in Class-1 in jthe Year 94-95 
the Percentage retained over the years Prior to DPEP

intervention

Chart-0
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Sc^urcc;  S a m p l e  Survey of one Cohort in 10 Primary Schools



For a Cohort Studying 
retained over

100.0%

in Class-1 in the Year 96-97 the Percentage 
the years after DPEP intervention

Chart-7
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Source : EMIS data for same 10 PS for another Cohort



Comparision of Two Cohorts oh/er 4 Years
Charl-o

Source; EMIS & Sample Survey



Veil io\ (

SimillKlIN

( ' ill o f  li ic k ' s l  c o i u i i k ' l c d  cm 2 2 ^  s l i k l c iHs  o l ' c l a s s  \ '  in t h e  s a i n j i l c  s c I u h i I s  t h e  [ x x s h io n  is a s  b e l o w  - 

o n l y  4 ( ) . 4 4 ‘\ i  s l i ic lc i i t s  sccui ci . i  a b o \  c 4()"o n i a i ' k s  in l a n ^ u a i ^ c .  

o i i i \  4 S . 4 5 ' ’ ii S l i u l c n l s  scci i rcci  a h o \  c  4 0 " o m a r k s  in \ h i t h s .  

only  s l i i c l cn ls  s cc i i i c i l  a b o \  c  4() ' ’o  m a r k s  m  1 : \ ' S .

•  The l i c la i lc c l  a n a K  s i s  o f  t h e  c o m p e t e n c i e s  o( '  225 s t u d e n t  s t uc l \  i n y  m  c l a s s  in t h e  s a m p l e  

s c h o o l s  icN c a l s  t h a t : -

4 1.3"() students were found to ha\ e compctcncy o f  seen passage comprehension.
37.7(S'/o students were found to ha\ e compctcncy o f  unseen passage coijjpreiiension.
24.44% students were found to have competency o f  independent expression.
12.44% students were found to have competency o f  making meaningful sentences.
18.07% students were found to have competency o f  neat writing.
12.44% students were found to have competency correct writing
38.22%) Students were found to liave compctcncy o f  abiHty to understand the words.
\ 3 .33‘/o students were found to have the compctcncy o f apphcd grammar.
1.33% students were found to have the competency of  writing letter.

M a th s

KVS

90%) students were found to have the competency o f  simple addition.
70%) students were found to have the competency o f  simple addition with carry 
forward.
85%) students were found to have the competency o f  simple subtraction.
48%) students were found to have the competency o f  subtraction with borrow,
57%) students were found to have the competency o f  numeric understanding 
28% students were found to have the competency o f  simple multiplication.
31 %) students were found to have the competency o f  division.

J7=8-%> ,sludcnf..<; -wcre.fQund to liiuve tlicxQiXlDeteDCy o f  Hcometrical figures.
67% students were found to have the competency o f  knowledge o f  fractions.

81.33% students were found to have the competency o f  understanding o f
Surrounding Environment.
58.22% students were found to have the competency o f  understanding o f  general 
enviionment.
()8.44%) students were found to have the competency o f  understanding o f  district 
information adininistrative units.
39.1 1% students were found to have the compctcncy o f  understanding o f  general 
awareness.
()2.()7% students were found to have the compctcncy o f  understanding o f
knowledge of  transportation.
91.56%! students were found to have the competency of' understanding o f
surrounding trade and occupation.



testing o f  the aciiicvement levels o f  the students studying in C!ass-V in the sample 
schools presents a very grave scenario. They have been found not to be possessing even the basic 
competencies  important in such classcs. There may be multiple reasons for this, on the one hand it 
may be related to the inability o f  the teachers to deliver these competencies to these students or it 
may be insufficiency or inadequacy o f  teaching learning material on the other hand. However  the 
later factors have to a very large extent been settled through the DPEP interventions with larger 
scale training o f  all these teachers and improvement  in the teaching learning packages. The lack o f  
motivation on. part o f  the leamers can be another reason and that again to a very large extent 
depends upon the teaching learning material and the manner in which the material is transacted. 
The Mid Term Assessment Survey has also found similar scenario o f  low achievement levels in 
the government  pr imary schools. This area needs immediate attention, as it is one o f  those areas 
where even an intervention o f  the scale o f  DPEP has not been able to bring positive change.

However  the scenario in alternatiye and community schools like EGS where such testing is 
being done on a regular level reveals the better achievement levels even in the same district. The 
students o f  the EGS schools during the tests this year  have performed quite better. This on the one 
hand may  be due to the teaching learning package introduced in such schools while it can be more 
closely JiiiKed 'on the: other  hand \vttI1rihe^lMlr~o^f^bsunt^^ o f  the ■ teachers~and—thetr  
accountability to the local community  for imparting quality education to the students.

A s these students w ill pass out through the primary sector into the upper primary sector, lot 
o f  action would be required at the upper primary level to cater to the deficiencies in the 
competencies o f  such students.
(Detailed position m ay be seen from tables-5 to 8 and charts 9 to 12).
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N aino o f  ti ie  S choo l

Marks

Chatukheds Osnq
Chatukheda Sondhiva

Murariva
Total
Dhatrawada
Bhandavvad
Tapriyahedi
Total
Ninor
Lakdiya
Badodiya Jagyr
Total

Students

Students

20

30
27

15
22
64

225
a group o( 10 PriniarA' Schools

0-20
35.5%
23.8%
60.0%
42.9%
39.2%

66.7%
29.6%
56.1'

18.52%
40.00%

4.55%
18.75%

39.56%

Language

29.0°i)
47.6%
15 0%
2 Q . 6 %
30.4%

20 .0%

14.8%
17.1%

29.63%
13.33%
31.82%
26.56%

~24.44j{.

41-60
29.0%
28.6%
15.0%
28.6%
25.3%

20.0%

18.5%
15.9%

51.85%
40.00%
54.55%
50.00%

28.89%

61-80
6.5%
0.0%

10.0%
0.0%
5.1%

26.7%
33.3%
22.0%
0.00%
6.67%
9.09%
4.69%

>80

0.0%
0.0%

0.0%
0.0%
0.0%
0.0%

3.7%
1.2%

0.00%
0.00%
0.00%
0.00%

0.44%

0-20
0.0%

14.3%
5.0%

28.6%
7.6%

20.0%
6.7%
0.0%
8.5%

3.70%
13.33%
4.55%
6.25%

7.56%

M athem atics

21-40

47.6%
25.0%
71.4% 
51.9%
56.0%
53.3%
18.5%
42.7%

40.74%
33.33%
31.82%
35.94%

44.00%

41-50
22 .6%
38>1 %
70.0%
0.0%

36.7%
24.0%
36.7%
81.5% 
47.6%

55.56%
53.33%
63.64%
57.81%

46.67%

61-80
9.7%
0 .0%

0.0%

0.0%

0,0%

3.3%
0.0%

1 .2%
0.00%

0.00%

0 .00%

0 .00%

1.78%

> eo
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0.0%

0.0%
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0.00%
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0-20
6.5%

33,3%
25.0%

0 .0%

17.7%
32.0%
13.3%
0 ,0%

14.6%
3.70%
6.67%
9.09%
6.25%

Eiivironrriental Gtufiicr,

6 7 .1 %

57,1 %
70,0%
6 5 .7 %

7^,7%
52,0%
33.3%
37,0%
40,2%
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46,67%
27.27%
43.44%

C 7 C /
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14,3%
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Percentage of Students possessing required Competencie;
Tal)lc-6

■ ■ ' -■ V : "•...Jcrts 'aWo v.crc
Corr.preheasion of Seen 

Passages
Comprehension of 
unseen Passages

b.dependent expression  ̂ Making laeaningful 
sentences

Cursive witing Correct writing Understandinii about 
Words

/■Vpplu'd Griinimer Let'.et WrUir.g ;

1

1 Total '̂.■o of percer.tage
CO Students

percentage
C O

No of 
Students

percent^e
( • - )

No. of 
Students

percentage
(•/i)

No. of 
Students

percenU»ge Ko. of 
Students

percentage 
(%) ~

Ko. of 
Students

percenl.ngc 
('» ) '

No. of 
Student-s

percentage
(«o)

Ko, of i }'ei>:cr.! ; 
StiKio:i;s !  ̂ i

V .i i 30 15 50.00”o U 36.67«o 10 33.33% 2 6.67«i 2 6A 7<>o 2 6,67% 6 20.00° 0 6 20.00'’0 l i  j .

1 25 4 16.00“b 6 24.00'>i. 5 20.00“i -  1 4.00«.i 2 8.(KHo 1 4.00“o 3 12.00% 1 4.00% 1 4,r
: • - .r r .r ;! - / . ; ; ;  ! 27 16 59.26<>o 13 48.15% 17 6X96% 2 7.41% 8 29.<>3% 2 7.41% 15 55.56% 9 33.33% 1
i.'...: i 82 35 42.68% 30 36.59% 32 39.02% 5 6.10% 12 1 4 .^ % 5 6.10% 24 29.27% 16 19.51% 3

1 20 6 30.00°o 7 SS.OWi 5 25.00?t. 1 5.0W* 3 15.00»o 1 5.00°o 4 20.00% T 10.00"o 01 (1.1

' S w :,d i,r .a  i 21 8 38.10°o 4 19.05«b 0 O.OWb 0 0.00«,i 0 O.0O°i) 0 0.00% 11 52.38°o 0 0.00% o| 0.(
' : ■ • -c::-; ! 311 10 32,26% 10 32.26<;i 3 9.68% 2 6.45% 2 6.45% 2 6.45% 15 48..19% 0 0.00% Ol O.i " 'n '

! 7 l  0 O.OO-’ o 3 42.86% 0 O.OO^o 0 O.OO^o 0 0.b0”c 0 O.OOPo 4 57.140;, 0 O.OO î o! 0.(
i'.'-.l 1 79 24 30.38% 14 17.72% 8 10.13% 3 3.80% 5 6.:i3% 3 3.80% 34 43.04% 2 2.53% 0 1 0.0

' i 27 11 40.74“o 11 40.74°i 8 29.63% 0 O.OOTi 4 14.^1% 0 0.00% 13 48.15% 3 i i .n ^ o 0 O.i'V’o
! 15 4 26.67»o 6 40.00° i 7 46.67% 1 6.67“i 3 20.^<?o 1 6.67% 6 40.00“'i 4 26.67“o 0 0,(M1'\.

J a ^ ir  | 22 19 86.36“c 14 63.64<?c 0 0.00% 19 86.36% 18 . 19 86.36% 9 40.9 l»/c 5 22.73°o 0
:-.iM 1 64; 34 53.13% 31 48.44% 15 23.44% 20 31.25% 25 39.^6% 20 31.25% 28; 43.75%. 121 IS.75% 0 0.0-1%
^ t . n l ( J ^ o t J l  1 225 93 41 .33% 85 37,78"/c 55 24.44V« 28 12.44V* 42 18.^% 28 12.44 ®/o 86. 3 8 .2 2 %  1 301 13.33% 'I ^ 1 .3,;%



Si i i i jec t  ; M a t h e m a t i c s
. !

Percentagelof Students possessing required Competencies

Block 1 Name of the School Toial Addition Subtraction Understanding 1VlulUplicalio IDnision Gconiclrical 1Jnder.standni'^

Student Withe ut Cam- Caro’ Without Cam- Carr\' About Number 3 B Figures aboLil Fraciion

Ncirsingarh ' .Ninor 27 H)0% 81% 80% 29% 66% 38% 33% 85% 74';<,

2. Badodiya Jagir 22 7 4% 69% 75% 30% 91% 0% 0% - 73% 9 1 'o

j.Lakdiya 15 c 3% 73% 86% 42% 80% 40% 80% 80% or.

Total 64 89% 74% 80% 34% 79% 26% 38% 79% 5,5,'Yit

Zirnpur 4. Dhatrawada 25 I 30% 100% 79% 50% 61% 14% 32% 60% 68%

5.Bhandaver 30 43% 80% 43% 40% 10% 13% 73% 90"/'o

6. Taprihadi 27 1b% 48% 87% 41% 37% 11% 30% 100% 98%

Total ■ 82 i 7% 64% 82% 45% 46% 12% 25% 78% 85"/.,

Rajgarh 7. Murariya 7 1,j00% 71% 98% 70% 14% 0% 0% 100%

8. Chatukhada Sondhiy 21 ^8%
1

71% 96% 43% 43% 19% 57% 38% 86%

9. ChatLikheda Dagi 31 |>7% 76% 94% 62% 76% 3% 55% 69% 91%

10. Rogya 20 90% 75% 89% 81% 52% 52% 71% 100% 89': 0

Total 79 %% 73% 94% 64% 46% 46% 30% 77'y«' 66%

Grand Total 225 io% 70% 857o 48% 57% 28% 31% 78% 67%

Soui'LC ; SaiTiplc Survey in a group o f  10 Primary' Schools



(t : [jiN ironniental Studies T ;il)le-8

Percentage of Students possessing required Compeiencies

... 1... S( liool Namt Total
Studiiits
Appc-arfd

Surrounding
Environment

Understanding about Knowledge of District 
General Environment Adniuiistrative Units

General Awareness Umlci'stauclino MuiU- of 
Transiioitatioii

IjuU-rstaiuiin;; ;ibout 
Ti-.ule & Ocfiii);i(iuii

No. of 
Students

percentage
(Vo)

No. of 
Students

percentage
(%)

Ko. of 
Students

p^entage
{%)

]
'Si

Jo. of 
udents

percentage
(%>

No. of 
SludciiLs

perceniage
(%)

Ko. of 
Suidenls

poiv'cm.ige
'

, 1 Dai’i 31 30 96.77% 27 87.10% 24 77.42% 5 16.13% O' , 0.00% 29 9:vr5"o
icy.'jJ hcda Sondh'.a 21 19 90.48% 1 4.76% 11 52.38% I 4.76% ■ 15 71.43% 20 95.:4"o

- -------- 20 14 70.00% 16 80.00% 11 55.00% 17 85.00“b 12 •60.00°,o 12 60.'l(i"o
1 1 7 6 85.71% 6 85.71% 6 85.71<!o 1 ' 14.29% 5 71.43% 7 1 00.00'’n
I'i 79 69 87.34% -5 0 63.29% 52 65.82% 24 30.38“ i 32 40.5 P b 68 St>.OS”o
i I;h:iv.j-ia 25 12 48.00% 2 8.00% 10 40.00% 7 . 28.00‘!b 11 . 44.00"o 19 Ti'i.i'"!'’ 0
i l i'Aid 30 29 96.67% 25 83.33% 66.67®o 1 ' 13 43.33% 24 80.00“o 30 \OO.nO''n
11 tp J.T. :ih;dl 27 27 100.00% 17 62.96% 22 81.48% 1 ■ 14 51.85% 26 96.30°o 26 9 6..'0*̂ 0
iT X2 68 82.93% 44 53.66% 52 63.41% j' 34 41.46% 61 74.39% 75 9l.4(V',o

r 27 16 59.26% 14 51.85% 20 74.07'»o 6 22.22% 21 77.78«o 27 100,00''’:.
i: 15 12 80.00% 11 73.33% 11 73.33®o j . • 8 53.33% 11 73.33% 15 lOO/H)'';,

Jv.-ir 22 18 81.82% 12 54.55'?o 19 86.36% '! 16 72,73% 16 72,73% 21 9.V 45'>.<
iTot.il 64 46 71.88% 37 57.81% SO 78.13% 30 46.88% 18 2S.13% 63 ys.44%

Ci rand 'Fotai 225 183 81.33% 131 58.22% 154 68.44% 88 39.11% 141 62.67% 206
j'jp of 10 Pnmar>’ Schools



Subjectwise Achievelnent of the Students in Class - V l-N V- '■

Score Range
SourceiSam ple Survey in a group of 10 Primahr Schools



Percentage of Students with requisite Competencies in Language Chart-10

Letter Writing 1.33%
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Correct writing
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SourceiSample Survey in a group o f  10 Primary Schools
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th requisite Competencies in Mathematics
Chart-11

ZL " T -
X r r r z i : :

31%

cr:rE5:ic x

57%

B%

S S id

r n r c

0% 10%

-rT-^T^r-T'T-r-V""’'- T~
8 5 - / 0

z o c rx x x n :
70%

iiT jic rX :
‘i r z z r x n . ' t ; x r x i T t r z : 90%

20% 30% 40% 50% 60%
s.

Students in %

70% 80% 90% I C O '
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Dropout Reasons (Literalte Parents) Chait-13

Unwillingness for further 
Education 

26%

Sibling Care 
16%

Education Not 
Beneficial 

5%
Being

16%

Looking after cattle 
^  5%

louse Hold Job 
32%

Source; Sample Survey - Total Literate Parent interviev/ed = 19



i’.n I'lii.il .iilil (.'liihli I'll l iMfliDii

In .iJclilion !c> llijs, iliL' ink'i'\ ]L'\\s ol ' lhc p.iicnls .iiid llic liiopjicd oul children were taken ii 
ihe s.unpk'  x illagcs. .'5 p.ircnis out oi wliicli I w e r e  iKerale helonyiny to \'arioiis eateyories  wer* 
iniei \ lew ed. I'lie sliui\' brings out tlie inadequate iin oK einent o( parents in school acti \’its', uiiicl 
al.^o broadl \ explains the poor pertorniance ol ' their wards acatieniically. 'I’he hroa^i reasons eitec 
b\ the (parents explaining the dropping out of  their wards iVoin sciiools range from the economic t( 
the social ones.

The students who ha \e  dro[')ped out o f  the schools in the sample villages were aisc 
interx'iewed. 22 girls and 17 hoys were thus interview'cd. Oul o f  these 22 girls, 6 girls had IcH thi 
school when the}' were in class-lV while 7 cach had left the school in Class-Ill  and II respectively 
3 girls had not been able to move c\'en to Class-II before they left (he school. While  the droppec 
tnit boys cited economic reasons to be the main reasons while  girls have cited the social reasons o 
early marriage as their first reason for th.eir dropping out o f  the schools.
(Detailed position may be seen from charts 13 to 16).

1



Dropout Reasons - Boys Chart-15

Economic Reasons 
82%

Source: Sample Survey - (Total Boys Intervieved '=17)

Academic Failure 
6 %

Parental Proffession 
12%



Dropout Reasons (illiterate Parents) Chart-14

Looking 
cattl^ 
23%

after

Unwillingness for 
furtiner Education

0%  '

Sibling Car 
23%

Education Not 
Beneficial 

0%
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39%
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1 5 %

Source: Sample Survey - Total Illiterate Parent interviewed =13



Dropout Reasons - Girls Chart-16

Economic Reasons 
54%

Academic Failure 
5%

Source : Sample Survey (Total Girls Intervi 3vved = 22)

Non-availability of 
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School 
5 %

Social Reasons 
(Marriage etc) 
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4 .  F i i i d i f i g s  of t h e  D i s t r i c t s  D i a g n o s t i c  S t u d y  M i d d l e  L e v e l  

Status o f Middle Schools in Rajgarh D istric t

id the district out of 335 middle schools only 12% schools are running independently for 
classes VI to VIII. Most of the middle schools (67%) are running along with the primary 
sections due to the ..State policy of upgrading the existing primary schools to upper 
prirnary levels. .21% schools are also running jointly with the secondary schools. Only a 
very small percentage (12%) constitute the "Stand Alone" middle schools.

Table-9

S.No. Block Middle Primary 
Middle Jt.

Middle  
HSS Jt.

P rim a ry  & HSS  
adjoining M iddle

Total

1 RAJGARH 9 29 2 5. 45
2 BIAORA 10 46 8 9 73
3 NARSINGARH 12 61 10 11 94
4 SARANGPUR 6 52 9 8 75
5 KHILCHPUR 6 35 4 6 51
6 ZEERAPUR 4 33 2 8 47

T O T A L 47 2 56 35 4 7 3 8 5

(Source School Information for Diagnostic Study)

Type of Middle Schools

In the district out of 385 middle schools, 326 (84.6 %) are Co-Ed. Only 26 middle 
schools run exclusively for girls mainly restricted to urban areas. However there are 33 
middle schools running exclusively for boys.

T a b le -1 0  A

S.No. Block Boys Girls Co-Ed Total

1. RAJGARH 3 3 39 45

2 BIAORA 6 6 61 73
3 NARSINGARH 8 7 79 94

SARANG PUR.. 6 5 64 75

5 KHILCHPUR 7 3 41 51

6 ZEERAPUR 3 2 42 47
TO TAL 33 26 326 385

>ource School Information for D iagnostic Study



Statiis of Middle Schools Chart-17
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Source : Diagonostic Study for 385 Midde Schools
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r . k in a g e n ie n t  T y p o

:n f\>iji;arii District tfiorc? are 385 niiddlo schciols out of which SG% are manager  by the school 
departnienl, 1% by tribal department and 11% schools are in the private sector 1% of the 

.schools are also with the local bodies and Govt, aided.

Table  -10 B

S.No, B lock E ducation  
D optt ■■

Tribnl
Doptt

Local
Body

G ovt.
A ided

P rivate Total

1 RAJGARH 45 45
2 BiAORA 65 1 1 6 73
3 NARSINGARtt 75 1 3 1 14 94
4 SARANGPUR 58 2 1 1 13 75
5 KHILCHPUR 48 3 51
6 ZEERAPUR 42 5 47

TOTAL 333 4 5 .................. 2, 41 385
S o i i r c c  School Inlornuition for Diagnostic Study

Total Sections In Class VI,VII,VIII

Most of the •schools (64%) in this district have either three or less than three sections at the upper primary level. Only 12.5% 
schools have more than five sections and are generally in the urban areas. 27% of the schools have only one or two sections 
mainly due to their recent upgradation as upper primary school. The number of sections in any school also reveal the 
requirement of class rooms in the schools.

Table-11
S.No. Block Single Two

Section
Three

Section
Four

Section
Five

Section
More Than  
Five Sec.

Data
N.A.

Total 1

1 RAJGARH 6 6 13 7 4 2 7 45
2 BIAORA 11 . 5 21 9 5 8 15 74
3 NARSINGARH 10 5 25 9 9 7 29 94
4 SARANGPUR 9 5 20 8 3 10 19 74
5 KHILCHPUR ! 6 5 13 8 4 6 9 61
6 2EERAPUR 10 1 10 3 2 3 18 47

TOTAL 52 27 102 441 27 36 ....... 97| 385
Source School Information for Diagnostic Study



Managehnent of Middle School Chart-19
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Source ; Diagonostic Study for 385 Middle Schools



Sections in Si/licldle School
Chart-20
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I ’o s itio n  o f Teach i.ny S tn ff in MidcJIo S c h o o l

li'. f\n ](ja rh  D istrict at present 1743 teachers are working m Middle Schools. Out of which 1330 (76.31% ) are 
I'a le  teachers and 413 {2 3 .6 8 % )  are fem ale teachers.

Table-12 A

I S.No.

i

Block Teaching Staff
M.ilo Fetiialc Fem ale % Total

j ' RAJGARH 133 48 26.52% 181
1  ̂
I ^ BIAOHA 2Ĉ 2 96 27.59% 348

1 ^ NARSINGARH 327 127 27.97% 454
1 4 SARANG PUR 255 78 23.42% 333

5 KHILCHPUR 184 39 ■ 17.49% 223
6 ZEERAPUR 179 25 12.25% 204

1----- TOTAL 1 1330 413 23.69% 1743
Source School Information tor Diagnostic Study

The position of teach ing  staff in the m idd le schoo ls  also reveals gaps In the availability o f the teachers.

Teachers Details Tabfe-12 B

S.No. Block Headmaster • Teachers Assistant Teachers Other Te^ihers To!
Male Female Male Female Male Female Male Female Male {

1 RAJGARy 18 7 15 15 97 25 3 1 133
2 BIAORA 33 10 40 20 149 58 30 8 252
3 NARSINGARH 41 11 62 32 207 58 17 26 327
4 SARANGPUR 25 5 55 25 166 46 9 2 255
5 KHILCHPUR 22 3 23 6 130 28 9 2 184
6 ZEERAPUR 18 43 7 110 18 8 179

TOTAL 157 36 238 105 659 233 76 39 1330
Source School Information for Diagnostic Study

Detail of Teachers According to Caste
Table-12 C

To(;S.No. Block SC
Male Female

ST
Male Female

OBC
Male Female

General
Male Female Male

RAJGARH 17 10 51 62 30 133]
2521
327f
255j

BIAORA I 60 34 14 90 12 68 49
NARSINGARH 48 103 26 167 93
SARANGPUR 30 16 84 15 125 53
KHILCHPUR 18 83 79 26 184|

_JI79|
1330]

6 ZEERAPUR 26 78 72 18
TOTAL 199 55 49 13 489 76 593 269

Source School Information for Diagnostic Study

- More than 50%  of schools are without Head Masters.
- There should be atleasf 2 specialised graduate teachers per schools while not even one is available at jsresent in all the schools.':
- However against the norm of 2 Assistant teachers required in these schools excess teachers are in position.
The stiidy therefore dearly brings out the necessity for including the subject specific teachers in these schools especially in those whig' 
upgraded in future into the middle schools.
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Q u a l i f ic a t io n  <̂i T ra in ing  Deta ils

Oiil of 1743 to.u:hors, 1148 teachers are trained (66%) while a very big percentage (34%) belong to the teachers who 
(i.n o tlie ()re scrvico training. Some of these may also be the Shiksha Karmis who have been recruited recently.

Educational Status of Teacher's Tablo-13

s .No. Block Total Graduate in Art. Graduate in Science Graduate In Other •'
Male Female Male Female Male Female Male Fetn

1 RAJGARH 64 30 49 24 9 6 6
2 BIAORA 113 77 67 38 19 23 27
3 NARSINGARH 162 87 88 62 37 21 37
4 SARANGPUR 113 27 81 18 18 9 14

5 KHILCHPUR 53 14 40 12 9 1 4

6 ZEERAPUR 82 11 62 7 16 2 4
ITOTAL 1 587 246 387 161 108 62 92

Source School Information for Diagnostic Study

The data pertaining to the educational status of teachers reveals that out of 1743 only 833 teachers are graduates. Out 
548 are graduates in Arts, 170 are Science graduates, while 115 are graduates in other subjects. Thfe^data reveals a ve 
shortage of the teachers In specialised subjects like Science and Maths.

Table -13 B

S.No. Block Total Trained Untrained
Male Female Male Female Male Female

1 RAJGARH 133 48 115 40 18 8
2 BIAORA 252 96 175 51 77 45
3 NARSINGARH 327 127 200 54 127 73
4 SARANGPUR 255 78 156 22 99 56
5 KHILCHPUR 184 39 149 26 35 13
6 ZEERAPUR 179 25 144 16 35 9

TOTAL 1330 413 939 209 . „ 3^, 204
Source School Information for Diagnostic Study



Trained & Untrained Teachers
(Genderwise)

Chart-22
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T y p o  o f  s c h o o l  B u i ld in g
*

1/1 the district 55% schools have pucca building while 11% schools have partial pucca building 6% of the schc 
are running in kaccha buildings. A fair number of schools as much as 28%  have no building at all. If we add I 
tlie numbers of kaccha and partially pucca buildings, it comes to 45%  which shows a wide gap in the availab 
of schools buildings. Again if we look at the condition of these pucca buildings, the position becomes m 
serious as large number of these buildings need repairs.

S ch o o l B u ild in g  S tatus T a b le -1 4  A

S .N o . B lock P ucca  P artica l P ucca  K ach ch a T e n t B u ild in g  less D ata
N .A .

T o t.

R A JG A R H 12
B IA O R A 24 13 10 18
N A R S IN G A R H 26 27 *3 5

S A R A N G P U R 32 23
5 K H IL C H P U R 32

6 Z E E R A P U R 2 5 12
T O T A L 157 30 17 79 102

Source School Information for Diagnostic Study 

Ownership of School Building

Out of 283 school buildings 84% schools have government owned buildings while 2% schools are running 
rented buildings 14% of the schools are in private buildings. (These should mpstly be the schools run by 
private sector).

TabIe-14 p

S.No. Block Private Rented Govt. Data
N.A.

Total

1 R A JG A R H 29 16 4 5

2 B IA O R A 6 1 4 2 24 73

3 N A R S IN G A R H 14 4 4 4 32 94

4 S A R A N G P U R 13 2 51 9 75

5 K H IL C H P U R 3 3 7 11 51

6 Z E E R A P U R 5 32 10 47
* ----- 9 !̂^ : 102 . . .-._385

Source School Information for Diagnostic Study

Status of Class Rooms

The position of the class room reveal that out of 283 schools for which data is available 206 schools 
have three or more than three rooms for the school. The alarming point is the presence of 77 schools 
(27%) with less than three rooms which is the minimum requirement for running three sections in the 

middle schools
T a b le -1 5

S .N o . B lock O ne R oo m T w o  R oo m T h re e  R oo m M o re  T h an  
T h re e  R o o m

D ata
N .A .

T o ta l

1 RAJGARH ■ 4 6 7 14 14 45
2 BIAORA 2 13 19 15 24 73
3 NARSINGARH 8 9 24 23 30 94
4 SARANGPUR 3 14 25 26 7 75
5 KHILCHPUR 2 7 13 17 12 51
6 ZEERAPUR 4 5 15 8 15 47

TOTAL 23 54 103 103 102 38 5

S o u rc e  S ch o o l h ifo im otion for D iagnostic  S tu d y
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Ownershipiof IVliddle School buildings
Chart-24
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D r in k in g  W a te r F a c ili ty

In th is (iis 'n c !, in 46 .3%  o f the scho o ls  d rink ing w a te r is ava ila b le  from  hand pum ps w h ile  9%  sch o o ls  ha ve  w e lls  
o f the schoo l have o th e r sou rce  of drinking w ater. N early  28%  o f ttie  scho o ls  (100 in n u m b e r) h a ve  no 

>!; in k ing  v'/ater facility within the v ic in ty  of the school.

Drinking Water Facility in School
Table-16

s . No. Block Hand Pump Well Tap Other
Source

None of the 
Above

Data
N.A.

Total

1 RAJGARH 18 2 8 0 14 3 45
2 BIAORA 30 4 8 2 24 5 73
3 NARSINGARH 40 13 9 2 23 7 94
4 SARANGPUR 36 8 10 2 17 2 75
5 KHILCHPUR 23 2 5 0 12 9 51
C ZEERAPUR 19 4 12 1 10 1 47

TOTAL 166 33 52 7 100 27 385
Source School InlonnaUon (or Diagnostic Study

Fac ility  o f U rin a ls , B o u n d ary  W all & E lectrification

S tudy  shows that toilet facility is available in only 55%  schools, 24%  schools have got the separate  toilet facilityifor girls which m eans that 
a large num ber of schools have separate toilet facility for girls as the percentage o f C o-Ed , schools in the district is about 84 % . 72 %  of the 
schools do not fiave  a boundary wall. W hile only 49%  of the schools have an electric source.

Facility of Urinals, Boundary Wall & Eiectrificalion Table-17

S.No. Block Comman Urinal Urinal for Girls Boundary Wall E lectrification Data
Yes No Yes No Yes No Yes No N.A.

RAJ'Ga\R H 15 29 6 38 15 29 21 23 1
2 BIAORA 37 46 19 54 21 52 37 36 0
3 NARSINGARH 44 46 27 63 25 65 46 44 4
4 SARANGPUR 32 43 20 55 19 56 22 23
5 KHILCHPUR 22 20 10 32 12 30 21 21 9
6 ZEERAPUR 20 26 10 36 9 37 20 •s- 26 1

TOTAL 170 210 92 278 101 269 167 173 15
Source School Information for Diagnostic Study



Drinking Wat^r Facilities in Middle Schools
Chart-25
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;vCN iimpiiiL; I cac l ic i ’ I r n i i i in ^

A n  a s s c s s m c i i l  Cui ' i -cnt  i c d c h c r  - c D i i i p c t c n c i c s  a l o n g  w i t h  a n  i c l c n t i l k a l i o n  o f  t r a i n i n g  

MCL\is p i ' c ccc i c  t h e  f o r n i i i l a t i o n  a n d  n i i p l c n i c n t a l i o n  o l '  a  c o n i p r c h c n s i \ ' c  t c a c h c r  t r a i n i n g

p i o g r a n i m c .  The  n i c t h o c i o l o g } '  o f  t c a c h c r  t r a i n i n g  w o u l d  m a l < cs  u s e  a c h v c r s c  r a n g e  o f  r e s o u r c e s  

i i i i crpci 'S( . inal  c o n i n u i n i c a t i o n ,  d i s t a n c e  c t h i c a t i o n ,  c o m p u t e r  I x i s e d  t u t o r i a l s ,  s e l l ' l e a i ' n i n g  m a t e r i a l s ,  

r i i c  c o n t e n t  f o r  l i a i n i n g  w o u l d  b e  s h a p e d  b y  t h e  f o l l o w i n g  f a c t o r s .

T h e  | ' )h i l os t ) [ )hi ca l  a n d  a c a d e m i c  v i s i o n  o f  e l e m e n t a r y  e d u c a t i o n .

L e a i ' n i n g  r e s p o n s e s  o f  m i d d l e  s c h o o l  c h i l d r e n .

A b i l i t i e s  o f  C o n c c | M u a l  a n a l y s i s .

S u b j e c t  k n o w l e d g e .

T a c t o r s  a f f e c t i n g  t c a c h c r  m o t i v a t i o n .

InnoN'ation, experimentation, stimulating critical independent thinking and access to a
w'itle range o f  intellectual and cultural resources.

It is proposed to train at least 2 teacher for cach middle scliool on this^^ total o f 1106. 
teachers w'ould be provided with trainings in there phases respectively for each year o f  material 
development, in addition to this, inductive training to Shiksha Kam ii for the new middle schools is 
also proposed.

An amount o f  Rs. 171.54 lakhs is proposed in the plan.

Kslablishing System of Continuous On-Site Academic Resource Support

To fulfill the academic requirements o f  middle stage, teachers will need intensive academic 
resource support. Such support is needed not m erely in tenns  o f  teacher training, but in term s o f  
academic supervision and guidance, discussion, problem solving and supplem entary  resource 
materials. In particular considerable follow up in situ in a class-room  situation is needed. Regular 
school visits by Jan Shikshaks and personnel o f  DIET and B R C  will be ensured to provide the 
teacher on spot guidance. The .ISK will be a pivotal point for such regular school visits and in-situ 
support. .

The funds for this have been provided for under the 'Strengthening o f  JSK ' head.

Di.staiice iLducatioii

1 3 i s t a n c c  e d u c a t i o n  methodsW ill  be used in providing academic support to teachers and 
s t u d e n t s .  I 'clcconferencing initiated under DPEP has proved beneficial. 5000 Gurujis were 
r e a c h e d  d i r e c t l y  t h r o u g h  ' teleconlerencing and this proved to be an effective opportunity  for 
( e c d i x i c k ,  s p e c i f i c  i:iroblem solving. It is now proposed that the BRC be provided with dish 
a n t e n n a ,  T V  s o  t h a t  BRCs may be developed as t h e  unit for organizing training and other 
i - n o g r a m m c s .  T h i s  w i l l  enable a direct continuous contact with tcacliers in large num bers and 
r c c h i c c  i i i t c i m c d i a r y  l e v e l s  a n d  t h e  consequent transmission loss. It will above all ensure a 
r o n t i i i u o u s  H o w  o f  r e s o u r c e  su| :>port  t o  t h e  t e a c h e r s  w i t h o u t  t a k i n g  t h e m  o l T t h e  s c h o o l s .

.All a m o u i i i  o f R s . 7 . 0 0  l a k h s  is p r o p o s e d  f o r  t h i s .



t

B;isccl  on ihcsc studies ihc dislrict will undertake a pro^ianinic for improving the quality. 
i i i s i r u c l i o i K i l  materials, [particularly textbooks, for students and [-jreparing suitable materials I 

l e a c i i e r s .  Progi-;inime o f  renewal o f  teaching learning materials for class VI-VIII will follow I 
I ' l e l d - t n a l  process uiuiertaken in the district. The development o f  teaching learning packagc wou 
!-)c on the basis o f a  dynamic [process curricular rci'brm. A Held trial process also enable the distr; 
to  de\ elop anti ti ial multiple packages.

The impact o f  primary stage materials on achievement levels will be evaluated. The midc 
text books currently in use will also be evaluated. The program m e o f  evaluation w ould  5 
Ibl lowed by programme o f  preparation o f  next text books. This will mean finalisation o f  teachi- 
learning materials for primary stages and preparation o f  draft teaching learning malcri'al i 
middle stage keeping their mutual needs in mind. The proccss o f  material deve lopm ent wou, 
follow'the following steps.

Preparation o f  draft curriculum for middle stage o f  schooling.

Preparation o f  draft teaching learning material and evaluation m ethods.

Test run and trial o f  the teaching learning materials.

Evaluation o f  the teaching learning package and also the evaluation o f  teaclii 

responses as an assessment o f  teacher abilities both for the draft c u m c u la r  ai 

leaching learning package.

Finalisation o f  the teaching learning package based on the above evaluation.

The development o f  the teaching learning package will be  phased starting  w ith  t  
developm ent o f  material for class VI during the first year, and so on. T he  tra in ing program ni 
will follow material development which implies that the training on materials finalised for cla 
VI would be undertaken in the second year and so on.
I 'he  entire curriculum, teaching learning material, training and evaluation techniques w ould  1 
internally and externally reviewed in the fourth year. This will be a step towards coming'^up wi 
rcmediaLaudj'mprovenienLmeasures so that the final version is ready for adop tion in tlie last ye 
o f  the project. ,

An amount o f  Rs. 1.38 crores is proposed for improving academic content and process-- 
and development o f  TLM  In the plan.

lU n ic w j in c l  R e f o r m  o f  L e a r n e r  A s s e s s m e n t  S y s te m .

riic existing learner assessment system will be reviewed and improved to m ake it noi 
ihicalcning, comiietcncy based and designed provide a basis for diagnostic and rem edial teachin t 
An amoimt o f  Rs. 14.00 Lakhs is proposed for this.

I ) c\  c l o p i n c n l  o l  .Aj){)ro{)ri ; i lc'  TcMci i i i i ” L e a r n i n g  . Mat er  i a l s .



;iiiMUcii s c i i o o l  u r a i i i s  l o  i h c  \ ’ l ' A \ s  4 7 0  s c I u h ) I s  w o i i K i  I ' l c  p r o x  i d c d  w  i t h  a n  a n n u a l  s c I h h ' ) !  

^ ' o i i i n i u c n c x '  o f  R s  5000.
A n  a n i o u n l  o f  R s  2 2  1 .2 0  l a k h s  is p r i ^ p o s c d  l o r  th i s .

im p io N  inu .Ac;i(lciiiic C.\)iitt‘n( and  r r o c e s s c s

In ui'>|')cr i ) r i n i a r \ '  c c l u c a l i o n ,  u n l i k e  l o r  p r i m a r y  e d u c a t i o n ,  n i i n i n u i n i  l e v e l s  o f  l e a r n i n g  h : i v e  

iui( \ 'c[ h e e n t l e l f n c c i ,  ( h o u g h  Ih i s  w a s  r e c o n i n i c i i d e d  in ( h e  P r o g r a m m e  o f  A c t i o n  1992. A l s o ,  ( h e r e  

IS at  p r e s e n t  l i t t l e  u n d e r s t a n d i n g  a b o u t  t h e  a c t u a l  s t u d e n t  a c h i e v e m e n t  l e v e l s .  T h e  d e v e l o p m e n t  o f  

t h i s  u n d e i  s t a n d i n g  i .e .  t h e  p o t e n t i a l  o f  c h i l d r e n  o f  t h i s  a g e  g r o u p  t o  l e a r n ,  t h e  s t a n d a r d s  c . x p e c t e d  

a n d  a c t u a l  a c q u i s i t i o n  o f  c o m p e t e n c i e s  w o u l d  f o r m  t h e  b a s i s  f o r  t h i n k i n g  a b o u t  p e d a g o g i c  r e f o m i  

a n d  imji i 'ON’c m e n t .

Of'|-)articular importance in this context is the transition from primary to the m ore com plcx 
middle stage in academic terms. Firstly, it is not uncommon for middle teachers iK> com plain  tha l  
children^learn so little at the primary stage that they simply arc not capabic o f  grasping the m iddle 
curriculum. The veracity o f  this can, o f  course, only be ascertained through actual investigations 
into the levels o f  learning attained by primary school children and those expected at the beg inning  
o f  the middle stage. I f  it is found that children are not prepared adequately for the m iddle  stage in 
primary school, it m ay  then be necessary to provide inputs at the prim ary stage to ensure  that 
children emerge ready for the middle stage in academic temis. The point is that where needed, 
(luciliiy improvement at the primcuy w ill may need to continue along with quality improvement at 
the middle stage. It will also be o f  help to provide remedial coaching in the first year o f  the m iddle 
stage. Secondly, there is a need to scrutinise the cum culum  to ascertain w hether this transition  is 
reasonably smooth or disruptively sudden for the child. There is a lso 'n e e d  to exam ine the 
continuity  and difference in difficulty levels o f  the curriculum betw een the end o f  the prim ary  
stage i.e. grade V, and the beginning o f  the middle stage i.e. grade Vl. Thirdly, there is a need to 
assess the current status o f  middle school level academic inputs in tenns  o f  curricular training, 
(caching learning materials, and to assess the impact o f  these on teacher capabilities, teaching 
learning processes and learning levels.

The strategy for academic improvement will consist o f  the following measures

Studies will be undertaken on the following critical areas
To assess levels o f  learning o f  children who com plete  the primary stage and also 
to assess the learning levels o f  middle school children.
Review o f  the existing curriculum for middle schooling and the relationship o f
the curriculum at the primary stage to the middle stage
A  r e v i e w '  o f  t h e  s y l l a b i  w i l l  b e  u n d e r t a k e n  f o r  t h e  m i d d l e  s t a g e  i n  a l l  c u r r i c u l a r  

a r e a s ,  s c h o l a s t i c  a n d  n o n - s c h o l a s t i c ,  in  t e r m s  o f  i t s  r e l a t i o n s h i p  w i t h  t h e  p r i m a r y  

s t a g e  cLHTicu Ium,  (h e  n a t i o n a l l y  r c c o m m c n d c d  p a t t e r n  a n d  a d a p t a t i o n  f o r  s l a t e  

s p e c i f i c  n e e d s .

C u r r e n t  c l a s s  r o o m  p r a c t i c e s  

P r e s e n t  ( c a c h i n g  l e a r n i n g  m a t e r i a l s .

T c a c h c r  t r a i n i n g  s y s t e m s  

l i v a l u a t i o n  s y s t e m s

T h e s e  s t u d i e s  w i l l  b e  u n d e r t a k e n  w i t h  t h e  h e l p  o f  D I E T ,  t e a c h c r s  a n d

p i ' o l c s s i o n a i  a g e n c i e s  o n  a s amj- i le  b a s i s  in e a c h  d i s t i ' i c l .



*
T h e  J l ^ S K  w i l l  b e  s l i ' cny thc iKHl  b o t h  i h i o u g h  ca j ^ ac i l> ’ c ic \ -c l oi ' )ni ci i l  i n i l i a t i \ ' c s  a n d  llv 

a d J i i i o n  t i l ' s o i i i c  i n f r a s t r u c t u r e  s u p p o r t .  T h e  a d i n i n i s t i ' a t i \ e  p e r s o n n e l  a t  t h e  B l o c k  l e v e l  w i l l  nee* 

lo b e  [ l a n i e i i  in ne \ \ '  n i e t l u H l s  o f  n i a n a y e n i e n t ,  p l a n n i n g  a n d  n i o n i t o r i n g  a n d  w o u l d  h a \ ’c  t o  b- 

o r i e n t e d  i n t o  a c a d e m i c  s u i i i i o r t .  I ' h e  l ^ l o c k  i e \ e l  ( l a r t i c u l a r i ) ’ n e e d s  a c a d e m i c  s t r e n g t h c n i n -  

b e c a u s e  o f ' a  l i i s t o r i c a l  g a p  b e t w e e n  t h e  D I E T  a n d  t h e  s c h o o l .  A t e a m  o f  5 R e s o u r c e  P e r s o n s  \v\l 
b e  d e \ e l o p e d  f r o m  a n i o n g  t h e  e x i s t i n g  t e a c h c r s  l o r  i n t e n s i v e  a c a d c m i c  s u p p o r t .  T h e  j a n p a f  

P a n c h a y a t  S h i k s h a  S a m i t i  w' i l l  b e  o r i e n t e d  t o w a r d s  e d u c a t i o n a l  i s s u e s .

'I'hc Block is a very critical level for sciiool administration in terms o f  informatior 
management, co-ordination and supervision. It is however w'cakly equipped in handling  th- 
enorm ous quantity o f  educational data and records. The B R C  has been provided a building. Th 
BRC\s' capacity to manage educational information needs lo be strengthened. C om puters .can  hel: 
in this, f^resently a computerised MIS is available only at the district and the state level. Thus  a lo: 
o f  time is spent at the district level in just entering compiling and organizing data. I f  this can 
done at the Block level, it would liberate the district level to verify, analyse and‘'iise the data  fo 
p lanning and remedial purposes and the blocks can then share their analysis with the schools  a.n< 
enable them to use this data for improvement. There are 6 blocks in Rajgarh district for w hich  ar 
amount o f  Rs 60.00 lakhs is proposed in the plan.

Strengthen ing Jan Shiksha K endra (JSK /(CRC ):

The Cluster head or Jan Shiksha Prabhari will be developed as a com peten t schoc; 
manager, A team o f  resource persons will be trained to facilitate quality processes in schools  if; 
addition to the Jan Shikshak or the Cluster Academic Coordinator the idea^being to m ove  from " 
single Jan Shikshak to gradually building the entire Jan Shiksha K endra  as an academ ic  team 
because ju s t  one resource teacher is found inadequate in managing the tasks o f  school visit am 
academ ic discussions and acting as a link between the school and units above the JSK . T h ­
in frastructure available with the JSK  would need upgradation to cater to the increasin; 
requirements o f  the middle sector. Educational material, books and com puters  have beei 
additionally proposed. Funds have also been earmarked for the recurring O & M  needs o f  the JSK.

S d  c ' n ml u ' i i i n t ;  S i i i k s l i i i  i \ c n ( l r ; i  (,11’S K )

T h e i^ i s  a need tor tacilitating a cluster level iiTtertace Uervveen teachers, c o m m u n iT y ^ f  
panchayat representatives. “Shiksha - Panchayats” will provide a forum for interaction to coniJ 
together and discuss ways and means for improving the educational status o f  the cluster, addres; 
[Qacher grievances and help develop the community outreach o f  the school cluster. j_n addition 
gi a m panchaya t  m em bersw ill  be oriented tow'ards educational issues.
There are 104 Jan Shiksha Kendra in Rajgarh district for which an amount o f  Rs. 182.00 lakhs it 
proposed in tlie plan.

S t re n g th e n in g  Village E duca tion  C om m ittees

P r e s e n t l y  o n l y  a  o n e  c lay  o r i e n t a t i o n  a  y e a r  h a s  b e e n  u n d e r t a k e n  t o  o r i e n t  V B C s  

h i u l i j i g h l i n g  t h e i r  j x w v c r s  a n d  r o l e  a s  c n x ' i s a g c d  in  m a n a g e m e n t  o f s c h o o l s .  A  m o r e  i n t e n s i v e  H e l d  

b a s e d  i n l c r a c l i v e  a n d  c o n t i n u o u s  p r o c e s s  o f  t r a i n i n g  a n d  m o t i v a t i n g  t h e  V E C / S M C  m e m b e r  is 

c n \ ' i s a g c d  m a k i n g  u s e  o f  a v a r i e t y  o f  s t r a t e g i c s - i n t e r p e r s o n a l  d i s c u s s i o n s  a n d  o r i e n t a t i o n s ,  

c . xcha i i i ze  v i s i t s ,  o j i c n  e d u c a t i o n a l  r c \ ’i c w s  w i t h  c o m m u n i t y  a n d  p a n c h a y a t s  a n d  t e a c h e r s  a t  v i l l a g e  

/ p a n c h a v a t  a n d  c l u s t e r  l e v e l .  V E C  m e m b e r s  w m I I b e  t r a i n e d  in  g r o u p s  a t  c l u s t e r  l e v e l s  o n c e  e v e r y  

( i i iai ' lcr .  T h e  I ' c g u i a r  c o n t i n g e n t  n e e d s  o f  t l ie  m i d d l e  s c h o o l s  a r c  p r o p o s e d  t o  b e  s u p j ^ l c m e n t e d  b f



W'i i i k '  c o n s i d e r a b l e  w o i k  h a s  b e e n  d o n e  in i h e  d i r e e l i o n  o l  a d m i n i s l r a l n  e d e e e n t i a l i s a t i o n ,  

a e a d i o n n e  d e e e n l r a l i s a t i o n  is s d l l  a n  a r e a  r e i j u i r i n u  n i a | o r  a l l e n l i o n  a n d  p o l i e s ' .  The e f f o i l  t o w a r d s  

d e e e n i r a l i s e d  a e a d e n i i c  p r o c e s s e s  j n i l s  i , : rea l er  d e m a n d s  o n  t h e  q u a l i t ) '  o l  s u p p o r t .  A n  e s s e n t i a l  jxi r t  

o f ' i n s i i t i i t i o n a l  r e l b r n i  is ( h e i ' c l b r e  s t i ' e n y t h c n i i i g  a n d  d e e e n t r a h s i n y  i / L s t i t i i t i ona l  a e a d e i i i i c  r c s o i i r c c  

sLippt i r i  t h r o u g h  D l I i T ,  I3RC'  a n d  C 1 \ C  e n a b l i n g  t e a c h e r s  t o  p l a y  a c r i t i c a l  r o l e ,  l ^ i - o f c s s i o n a l  

s t r e n g t h e n i n g  o l ' t h e s e  a c a d c n i i c  i n s t i t u t i o n s  is p r o p o s e d  t o  b e  t a k e n  u p .  S t r a t e g i e s  f o r  I n s t i t u t i o n a l  

C’a p a c i t N ’ I ) e \  e l o p n i c n t  a r c  a s  f o l l o w s :

Zilla  Sliikslia K e n d ra  (ZSK)

Key educational personnel o f  the ZSK will have to be trained. Training will b e  through 
prol'essionally developed programmes. Persons o f  the ZSK will b e  trained on modern m ethods o f  
management, participaloiy planning proccss, and w’ould b e  oriented towards academic issues. A 7 
day tiaining m odule will be developed for the educational personnel. Panehayat m em bers  will 
also be trained intensively on a 3 days programme module. The core training m odules will be 
developed by the state Id be supplemented and adapted by the districts. Iia< addition to this, 
incremental support in terms o f  computer hardware and software, books and materials to eater to 
the additional needs o f  the middle school sector also needs to be provided. The recurring 
operations and m aintenance costs would also have to be taken care of. A n amount o f  Rs 15.60 
lakhs is p roposed for this.

S t re n g th e n in g  of D IE T

At the Z S K  level, DIET is the key institution. The D IET  as part o f  the Zilla  Shiksha 
Kendra is expected to develop an academic perspective plan for the district. This requires capacity  
developm ent fqr teacher-needs assessment, pupil needs assessment, developm ent o f  appropriate  
methods for im provem ent in the form o f  teaching learning material, training, research  and 
evaluation, for curriculum  analysis and context specific interventions. The  administrative and 
planning capabilities o f  D IET  personnel also need upgradation. A  comprehensive p lan  for 
professional developm ent o f  DIET personnel is proposed. This will com prise  o f  educational 
administrators, D IET m em bers and a group o f  teachers from each district. These will be placed 
w ith  professional institutions like 1.1 M. The amount for strengthening o f  D IE T  is m erged with 
ZSK



,'i' s . ' i ioo is  c.in i io l i v  i i iu l^ rcs l  i i t 'a kM . i ,iv' \ w is poss i i i ic
■ p i\K \ 'sscs  l i i r o ih ’Ji c o n ip i i lc rs  has to he iL’co'. ' , i i i /cd. '

r iio  N cct l  lo r  :i H o l i s t i c  \  is io i i

1 i;.'  i i a s i c  prci 'ccji i is i tL'S o l ' a n  n i i t k i l c  s c h o o l  I h c r c l o r c ,  n e e d  io  Ik ' t l e l i i i e d  a l l e i '  t h e  a c a c i e i n i c  

e( ' ' i ; :eni  a:K! p i o e e s s  o l ' i n i t l c l l e  s c h o o h ' n g  h a s  b e e n  e a r e ( \ i l ! > ’ a n a i w se c i  a n d  i b i ' i i i u i a t e t i .  ' r h e r e f b r e ,  

l o r  u p p e r  p r i m a r y ,  it \ \ -o i i ld  b e  n e c c s s a r y  to  t i e l l n e  n o t  o n l y  t h e  n i i n i n n i n ]  n u n i b e r  o f  I c a e ’n c r s  

l e c i i i i i e d  m  l e r n hs  o f  t e a e l i e r  p u p i l  r a t i o s  a n d  a  n i i n i m u n i  n i i n i b e r  o f t c a c h e r s  p e r  s c h o o l ,  b u t  a l s o  

i h e  s i K ' c i a i i s a t i o n  o f  t h e s e  t c a c l i e r s  i n  the c u r r i c u l a r  a r e a s ,  ' f c a c h i n g  l e a r n i n g  m a t e r i a l s ,  l i b r a r i e s ,  

h i h o i a i o i i e s  w i l l  h a \ ' e  t o  b e  ( . i eve lo i ^cd  b a s e d  o n  a n  u n d e r s t a n d i n g  o f  t h e  i n t e l l e c t u a l  a n d

p s \ e h o l o g i c a l  r e q u i r e m e n t s  o f  c h i l d r e n  who a r c  a t  t h e  t h r e s h o l d  o f  a d o l e s c e n c e  a n d  n e e d  to b e  

p i e p a r e d  a s  f u l l y  i n f o r m e d  c i t i z e n s  o f  d e m o c r a c y .

l3e\e!opment o f  human resources, m anagem ent structures and systems for com m unity  
paitieipation would be plan/icd based on this understanding. As such the wi^ole process of 
elementnry education reform is pcrccivcd to be one o f  continuous research and evaluation tha^ 
kniis together contextual needs, universal insights making use o f  m odem  technologies to prepare 
schools o f  the 21st century. Such an understanding can not be static i.e
it has to develop and change over time. ;

The i:>lan for improving the quality o f  elementary education has to be based on this eom ple;i
interrelationship between the various constituents o f  a middle level school. T/z/s means that the 
(inificicil (livision between infrastructure as civil works and academic processes as 'quality' anc 
computer as 'procurement' w ill have to be superseded by a more organic vision o f a school. The 
j-iroposal for improving the quality o f  elem entary education is in fonned  by a holistic vision o f  
school complete in its academic, infrastructural and managerial aspects.

IMatiiiing for UEE: D oing it through a Participatory P lanning Process

The planning process envisaged in the proposal is one that allow's the vision o f  a middle 
s c h o o l  t o  be articulated by teachers, com m unity  groups, panchayats and through intensive micro- 
planning and ex j^cisesjind  detailed studies and reviews and discussions am ong all stakeholders. 
N'Cl'R'f and NIEPA studies liave shown w id e  iiiter-state and inter-districfWnafiFniTi^^^ 
o f  m i d d l e  facilities. Therefore, attempts to 'un iv iersa lise  and improve middle education would 
i i a v e  to  b e  focusscd on the needs o f  particular areas. The expcricnce o f  D PEP has already 
i n d i c a t e d  t h e  importance o f  need based, area specific planning. This deccntralised  d istrict based 
tif)/)riiiich !i) p liunung has been sought lo be continued, fo r univcrscdiscuio)] o f  uppei' elem entary 
i'duCiUlO/l

St i i ii'^ilu'iiinu the Process o f  In s t i tu t iona l  R e fo rm  (hrou<^h C apacit} ' I)c\ elo[)r!ien(

Ti' .e n i o s l  i m p o r t a n t  c o n t r i b u t i o n  o f  DPEP i i as  b e e n  t l ie  e s l a b l i s h m e n t  o f  d e c e n t r a l i s e d  

Niriic'-' irL's p r o c e s s e s  l o r  s c h o o l  m a n a g e m e n t  a n d ,  a c a d c m i c  s u p p o r t .  T h i s  h a s  b e e n  t h r o u g -h  

i) iM Ni i i . c : i i ; c s  l i k e  B R C s  a n d  C R C ' s .  T h i s  Iki s  a l s o  Ivecn t h . r ou g l i  D P l i P ’s r e m f o r c e m e n t  o f t l i c

o' . \r ,  J . c c c n i r a l i z a l i o n  p r o c e s s  t h r o u g h  P a n c h a y a l .  i n  o r d e r  t o  s i r c n g t l i c n  t h i s  [ : ) rocc ss  a n  

i r . icr ,>: \  e p r o ^ r a i i i r n e  o l ' c a p a c i t } ’ d c x ' c l o p m c n t  w' l l l  t a k e n  u p  l o  i n i p r o x ’c l l i e  c j i i a l i t v  o f  s u j i p o r l  

:o sehcH'il t h r o u g h  t h e  H Ls l i t u l i ons  t h a t  c o n s t i t u t e  i t s  b a s i c  s u p p o r t  sx ' s t c i i i .



wC\ \ , ' lopniL'H’ o :  .kMkL'iiiiL mj-t ii ls a : i J  o n  i cc I i i i ! l \ ! !  par l i i c rs i i i j - )  w n l i  j - i r o I c s s i o n a l  

o i i ;s idc  l l ic uoN'ci'iiMiciU. 1 l ic  s l i i ic U irc  iir i j ,ani/,a l 1011 a n d  r o l e  o !  c x i s l i n ; ;  v i c ac i cn i i c  

i i is i i i i i !  io;i  ( D I 1 : T )  h a s  lo  l a k e  i n i o  a c c o i i n l  t h e  c i i ic i  u i n y  r o l e s  o l ' B R C ' s  a i u l  C 'RC\s .  ' I ' h c  D I I i T  a s  

P.ii i i h c  / . S K  w il! b e  i iKulc r e s p o n s i b l e  f o r  t h e  ch ' s t r i e l s  a e a c i e n i i e  t i e N ' e l o j i m e n t  a n d  b e  y i \ ' e n  

a i i ' u ' noMU'  a n d  l l e . \ i b i h t \ '  lo  r e s j i o n d  e lT e c t i \ - e l y  l o  l o e a l  a e a d e n i i e  n e e d s .

T h e  p o h e \ '  o f  a e a d e i n i e  r e f o r m  a l s o  e n t a i l s  a n  in t i e p l h  i ' e \ ' i e \ v  o f  l e a e h i n g  l e a r n i n i ;  

p ro 'C es s e s .  The m i d d l e  s t a g e  o l ' e d u e a l i o n  is e o n c c r n c d  w i t h  c h i i k l r e n  i n  t h e  I l - ! 4  a g e  g r o u p  w i i o  

h a \  e  e o m p l e l e d  fi \  e ( i n  s o m e  s t a l e  f o u r )  ) ' e a r s  o f  s c h o o l i n g .  ' F h c  p r o c c s s  o f  e l e m e n t a r y  e d u c a t i o n

!s p e r e e i x  e d  a s  fai'  m o r e  c o m p l e x  I h a n  t h e  p r i m a r y  s t a g e ,  dd i c  c h i l d  is  c x p e c l c d  t o  h a v e  n K i s t e r c d

b a s i c  l i ieracN'  a n d  n u m e r a c y  s k i l l s ,  a n d  m o \ e s  o n  t o  a c q u i r e  m o r e  c o m p l e x  c o m p e t e n c i e s .  A  d r a l ' t  

c u r r i c u l u m  f r a m e w o r k  r e l e r r e d  t o  a s  t h e  " N a t i o n a l  C u r r i c u l u m  f r a m e w o r k  ( N C F )  h a s  b e e n  

d c N ' c l o p e d  b \ ’ t h e  N C d i R ' F " .  ' I ' h e  b r o a d  c u r r i c u l u m  a r e a s  i d e n t i f i e d  i n  ( h e  N C F  f o r  ( h e  m i d d l e  

s t a g e  a r e  a s  f o l l o w s ;

(i) Thi'ce languages
(ii) Mathematics
( i i i )  S c i c n c c

(i\') Social Science
(\ ) Work cxpcricncc
(\’i) Art education
(vii) Healtli and physical education
(viii) Value education

To transact this curricular framework, middle schools need to be fairly com plex 
organisations with requisite trained m anpow er and other facilities such as buildings, libraries and 
laboratories. This situation is som ew hat different from the p rim ary  state w here the curricular 
fiamework is much simpler and consists o f  three broad areas o f  language (m other tongue), 
arithmetic and environmental science. Particularly, in the first tw o 'grades  in the prim ary stage the 
curricular requirements are very basic. Consequently, the focus at the prim ary stage is on 
promoting learning o f  simple competencies through joyfu l and child-centered approaches among 
veiy young children, rather than on the complexity  o f  the various disciplines. This situation 
changcs lor middle education. While teaching m ethodology remains crucial, the content becomes 
increasingly demanding, and specialised teachin^ for particular subiects takes on ereater
imjiortance.

Within the national curricular framework as enunciated by N C ER T , the district would  need 
lo  d e l l n e  for itself the compctcncies the child is expected to m aster and the classroom processes 
i h a t  w i l l  f o s t e r  t h i s  acquisition. F o r  this a detailed and carcful analysis o f  the present curriculum, 
t h e  d e v e l o p m e n t  o l ' a new syllabus that responds to the new national c u m cu lum  has to be
u n d e r t a k e n .

T h u s  t h e  m e t h o d o l o g y  o f  m i d d l e  s c h o o l i n g  b e c o m e s  m o r e  c h a l l e n g i n g  t h a n  t h e  p r i m a r y  

s t a g e .  It m \ ’o l \ - e s  g r e a t e r  s t u d y ,  r e s e a i ' c h ,  e x p e r i m e n t a l  w ' o r k  a n d  c o n t i n u o u s  e v a l u a t i o n  in  o r d e r  t o  

e \ ( i i \ e  a p p i ' o p r i a l e  q u a l i t y  s l r a t e g i e s  f o r  l a r g e  s c a l c  i m p l e m e n t a t i o n .  It a l s o  d e m a n d s  g r e a t e r  

p r n f e s s i o n a l  i i i j n i l s  lo b e  i n f u s e d  in t h e  s y s t e m  to  s t e e r  a n d  ( a c i l i l a l c  i h e  r e f o r m  p r o c e s s .

T l i e  ll'.ii'd c i i a n g e  t h a t  h a s  a. m a j o r  i m p a c t  o n  t h e  l e a r n i n g  e n x ' i r o n m e n t  is t h e  a c h ' e n t  o f  

i i i l on iK i l i o i ' i  T e c h n o l o g y ,  ' f h c  w o r l d  h; i s  e n t e r e d  th.c a g e  o f  i n f o n n a l i o n  t e c h n o l o g y .  C o m p u t e r s  

h:i \-c s t a r i e d  lo j i l a y  a m a j o r  r o l e  in e d u c a t i o n  a s  w e l l .  T h e  i m p o r t a n c e  o f  c o m p u t e r - e n a b l c d



• J;in Sliiksha Kendra (JSlv).
The ( 'I\C is bcin^ slrcngthcncd as llic Jan Shiksha Kendra as the critical unit for school ba: 

management. The cluster resource centrc, now re-christened as Jan Shiksha Kendra, lias b- 
\ ei>- elTective in providing academic and managerial support to the prim ary schools. Devolut 
o f  academic and administrative powers to JSK has been initiated involving Gram  Panchayats  f 
leacheis in a way that empowers them to manage the school in accordance WMth a clear plan 
c)uality imj.:)rovcment:

• Village Education Committee (VEC)
VECs have been constituted in all the villages with primary school facilities. The rec^ 

order on institutional refonn seeks to reconstitute the VECs to make them more participatory f  
accountable to the local community. More powers have been vested in the VEC.
Capacity development and strengthening infrastructure support to these integrated units ( 
needed to enable them to function effectively. The state's proposal on UEE therefore focu 
primarily on these critical areas. A comprehensive plan o f  capacity building for'all key agenci 
managers, teachers, local bodies and community group's is a key element o f  the UEE.

A Policy of Academic Relbrm
■ i

The aim o f  universalisation is not merely to provide any kind o f  education but to m4 
available education o f satisfactoiy quality and acceptable standard. The state is attempting^ 
evolve a policy o f  academic reform which enables access to. a wider range o f  insiglitT knowled  
and skills, gives greater space to teachers, facilitates professional networking, innovation a] 
rcscarch and makes educational processes sensitive to com inunity aspirations. The aim is to op 
up the academic support system to professional developm ent, decentralization and accountabil 
to the community because these qualities are eixpected to liave a positive impact an educatidi 
quality.

A i^olicy o f  acadcmic reform is based on the perception that academic quality can imprb 
only with the development o f  critical evaluative processes. The concern therefore is to idehti 
and support factors that facilitate such processes. Som e o f  the factors identified at the iniHal sta 

-inchidalhe^revicw ^d-strengtheiiing of^cadgrniciSUppQjtJns^titutions andJhe revLew 
o f  academic processes. DIET have to be redefined in  consideration o f  m any changes , that ha  
taken place since the inception o f  these institutions. There are broadly three kinds o f  changes tli 
have taken place in the state. The first change is administrative. This is the result o f  macro poli* 
TcfornT nrvolving the decentrdization :of powei^s to the panchayats, the formation o f  distri 
government and the states concerted action for bringing about greater transparency and later 
accountability in government functioning through citizen charter, gram sabhas, g ram  sampa- 
abhiyan etc w'ith a vision o f  community actualy taking control o f  its educational process* 
acadcmic support systems will have to be oriented to interacting with the local bodies tl 
community. It is expected that as this kind o f  dialogue between academ ic institutions and tl 
local community gets established and gains ground, the educational c u m c u lu m  and i: 
iransactional processes would increasingly reflect what is perceived, by the com m unity  as relevai 
U) 11 ic imj)rovcmcnt o f  its quality o f  life.

'rhc sccond kind o f  change is academic which is a sectoral change and is the result c 
[)Pr-P iniroducing decentralized support structures like BRC and CR C em phasizing nor 
hierarchical interactions and the need for reorienting technical support to actual class-rocs
i\;fniircn;c!i!s hik! cohicxIikiI needs. As rcsiiU Ih.c s!:ilc is ricoinrinu cxnci'icncc in dcccnlralizc'



Will ies a s  [ l i e  i l c ;Ki  M a s t e r  w o u l d  i i i u i c r l a k c  c l a s s  t i u l i c s  a s  w e l l .  1 h e  s e l e c t e d  I ’p p e r  l ) i \ ’isic)n 

l e a c h e i -  ( S l i i k s h a  K a n i i i s  - I!)  w o u l d  a t l e a s t  h a \ - e  g r a d u a t e  l e \ ' e l  q u a l i f i c a t i o n s  in  s c i e n c c  a n d  

M a l l i e i n a i i e s .  1 h i s  is n e c e s s a r y  t o  t a k e  c a r e  o f  t h e  a c a d e m i c  n e e d s  o l  t h e  s t u d e n t s  in  t h e s e  

s u b j c c l s .  r i i e  P e o n  i n  t h e  m i d d l e  s c h o o l  w o u l d  b e  d i s p e n s e d  w i t h  a n d  i h c  l o c a l  c o m m u n i t y  w o u l d  

m a k e  i he i i '  o w n  a i ' r a n g e m c n t s .  d ’h e  a b o v e  j x i t t e n i  o f  t h e  m i t l d l e  s c h o o l  h a s  b e e n  s u g g e s t e d  s o  a s  

111 e n s u i e  t h a t  o n e  t e a c h e r  j^er c l a s s  is a l w a y s  a \ ' a i l a b l e .  ' I ' h e  a d d i t i o n a l  t e a c h e r  w 'o i i l d  t a k e  c a r e  o f  

l l ie  c o n t i n g e n t  r e c ] u i r c m e n t s  in c a s e  o f  v a c a n c i e s ,  t r a n s l c r s ,  l e a \ ' c ,  t r a i n i n g  c l c .

Radonnlis iU ion  of r e a d i e r  R equ ire inc i i t

I'eacher rationalization and redeployment has also been initialed to direct rcsourccs 
tow ai'ds i iiral and middle requirements. Time-bound action plan for promotion and redeploym ent 
t)f teachers has been drawn up to be completed before the next acadcmic session.

Disti ict R a j^ a r l i 's  r c r s p c c t i \  c fo r  E le ine ii ta ry  E duca tion  R eform
*.5

'/'//(’ ilistrid  (Iocs not pcrceive the task o f UEE as simply one o f a vertical expansion o f prinuny 
into middle schooling hut as a comprehensive and complex process o f elementaiy education 
reform. The district's pcrspcctivc o f  elementary education refomi is informed by the following 
considerations.

Fhe distriel has already initialed a process of inslitutional refomi within the school education 
sector with a view to strengthening educational management:

• Coordinating existing structures
• C onverging resources w herever possible
• Decentralization
• Increasing space for direct com m unity  action

The underlying idea behind the process o f  institutional refoiTn is to m ove towards m aking  
sciioo! and its support system increasingly self-sufficient. This envisaged autonom y for the 
school, both m anagerial and academic, makes two basic demands:

• D evolving powers and functions.
jL.^j]^.apa£.Lty-4ev d Qp;'neiil^

Sc|xu*ate offices at each level have been integrated to fonn cohesive units to ensure internal 
co-ordination, convergence o f  resources and better synergy. This is indicated below.

.  Z illaSh iR sha Kendra (ZSK) Including DIET V ;

I ' h c  Zilla Shiksha Kendra brings together critical units entrusted with managing education. The 
District IZducation Office, DIET Adult Education Office and the DPEP projcct unit com e together 
o n e  i n t e g r a l  body to work w i t h  the Zilla Panchayat. This integration is critical not only to 
i m p r ( . ) v i n g  t h e  quality o f  services but also for the sustainability o f  project initiatives.

• .lanj:)ad Shiksha Kendra (JPSK).
T h e  B R C  is  b e i n g  s t r e n g t h e n e d  a s  J a n p a d  S h i k s h a  K e n d r a  f o r  c o o r d i n a t i n g m a n a g e m e n t  a n d  

I ' i i c i l i t a t i n g  a c a d e m i c  i n t e r v e n t i o n  a t  b l o c k  a n d  s u b  b l o c k  l e \ ' e l .  T h e  J P S K  b r i n g s  t o g e t h e r  t h e  

B l ' O s  o l ' i l c c  a n d  t h e  B R C .



5. r r o j e c t  I’r o p o s a l  o n  LIEE - I^ a j^ ar li  D i s t r i c t  

M()\ (oNvards UKK in Raj^arli dis(ric(: EtTor ts so far

! he tiislrict !ias ^issigncd liigh priority to uiiivcrsalisating middle scliooling and has coniniid- 
iiscK lo provichng a n'iiddle school within 3 kins o f  every primar}'’ school in a time boiind mann^ 
hy 2007. '[’he primary school here would also include the EGS schools, which have been open 
over (hcsc years. The existing Primary/EGS School woidd liavc lo be taken as a unit. W orking i 
ihc basis o(' universal access to prim aiy  schooling, the district has assessed the need for UE'
I hose ai c intiicated below.

.Vsscssriicnt o f  Gaps in M iddle Schooling Facilities

■'' . <.5
The dislrict has identified the middle schooling gaps. The first preliminary round o f  assessmc:
undertaken in the academic year 99-2000 indicated a gap o f  142 middle schools. The g'
assessment was done against the following universalization norms.

• l^oj)ulation norm at least 80-9Q children o f  age group 11-14 in 1 or group o f  habitation
• i^rimaiy School passing out norm - 30-40% children o f  age group 6-11 should actually pa

class V. - I
• The distinction between a separate middle and primary school would be eliminate 

1‘rovision o f  middle school would be done by upgrading the existing primary school.
• The middle school and the primary school would be located on the same campus and woi^ 

Iiave a common Head Master.
• While taking the 3 km criteria for upgrading a primary school to a middle school, I 

choice and selection o f  the primary school for upgradation to  a middle school would be I  
to the District Government (Zilla Sarkar in Madhya Pradesh).

Rationalization of  Staffing Norm s

The s taffjrig nonn for a middle school has also been rationalised.
• Existing Middle School Staffmg Pattern

One Head Master (Non teaching person in pure administrative capacity)
Two Upper Division Teacher (Shiksha Karmis, Grade-II)
Two Lower Division Teacher (Shiksha Kannis, Grade-Ill)

In a d d i t i o n  t o  t h i s ,  there is a p rov is ion -o f  an additional LD T (Shiksha Karnii Grade-Ill) t 
crcalioii o f  additional section per class in case the enrolment per class goes above 35 and o' 
p e o n .

• f ĉN-iscd Slnfllng Pattern

( j p p c r  D ix ' i s i o n  T e a c h c r  ( S h i k s h a  K a r n i i  G r a d c - l l )  a n d  o n e  L o w e r  D i v i s i o n  T e a c h ;  

( S h i k s l ' i a  K a r n i i  G r a d e - I l l )  l o  b e  p r o v i d e d  w h e n  t h e  s c h o o l  e n t e r s  C l a s s - V I .  I ' l i c  s e n i o r  n i o  

l e a c i i e r  w o u l d  h a \ ' e  t h e  c h a r g e  o f  i h c  H e a d  M a s t e r  f o r  b o t h  p r i m a r y  a n d  i h e  m i d d l e  s c h o o l .  T1 

s i m i l a r  p i ' ox ' i s i o n  o f  o n e  U p p e r  D i v i s i o n  T e a c h c r  a n d  o n e  L o w ' c r  D i \ ' i s i o n  T e a c h e r  w ' o u l d  i 

I’e j ' i e a l ed  w h e n  t h e  s c h o o l  e n t e r s  c l a s s - V I  I. A  M i d d l e  s c h o o l  t h u s  w ' o u l d  h a v e  a  t e a c h i n g  s t a f f  o f  

(e: !che[-s,  i | i c  s e n i o r  nio.st  o f  w h o m  w o i i k l  b e  desi<:!i ; i lccl  a s  t h e  M e a d  A h i s t c r  \ \ ' h o  in a d t i i l i o n  t o  v



i t i c ' j  111 M i d d l e  S c h o o ls

i’KKi ot  r ;( :nool ( H | i i i p m o n l s  a n d  f u rn i tu r e  in tf i e niKkl le s c l i o o l s  b r in g s  o u t  t h e  fo llo wing  s c e n a r i o .
' :ii :M!) s c h o o ls  on ly  2 2 4  s c h o o l s  h a v e  r e p o r t e d  to  h a v e  c h a i r s  for all t h e  t e a c f i o r s .  2 8  s c h o o l s  (8 % ) h a v e  r e p o r t e d  tf i e n<on a v a i l a b i l i t y  of  

.(','1 ,1 : . in()k '  c h a i r  (or t h e  t e a c h e r s .

•:,i ; . (;l 'iX)is ( 1 2 '1») h a v e  r e p o r t e d  t h e  n o n  av a i l a b i l i t y  of  t a b l e  fo r t h e  t e a c h e r s .
rS:. ' f fo n i  2 1 7  m i d d l e  s c h o o l s  r e v e a l  t h e  av a i la b i l i t y  o f  f u rn i tu r e  for t h e  s t u d e n t s  in 1 2 2  s c h o o l s  (4 4 %). T h e  d a t a  ; i l s o  r e v e a l s  t h a t  14

:hot)ir . o u t  ot  2 7 7  h a v e  n o  f u r n i t u r e  a t  all  fo r  t h e  s t u d e n t s .
M o s t  111 t h e  s c h o o l s  h a v e  r e p o r t e d  t h e  n o n  a v a i l a b i l i t y  o t  t h e  c o p y  o f  t h e  s y l l a b u s ,  t e a c h e r ' s  m a n u a l ,  A t l a s ,  g a m e s  m a t e r i t ^ l .  l ib ra ry  b o o k s

id i r i . i d ' . q u . i t e  a v a i l a b i l i t y  of b l a c k  b o a r d s ,  g l o b e s ,  e d u c a t i o n a l  c h a r l s ,  pin u p  b o a r d s  a n d  S c i e n c e  & M a t h s  Kits.

School Furniture & Supplies Table-18

1 s .N o. Block Teacher's Chair Teacher's Table Furniture of S'f^dt:nt
1 Fo r  All For Few None For All For Few None For All For Few None

1 (•lA.IGAKH 22 12 21 121 1S1 3 1C1 -̂ 1 0

2 fllAORA 42 19 5 281 37 9 23 4

3 MAKSINGARH 53 25 6 38 42 1 1 38 ^5 4

4 SAIRANGPUR 47 17 8 33 31 13 24 31 • 3

5 KHILCHPUR 30 9 2 24 17 3 14 ;<!U 2

6 ZEERAPUR 25 11 4 17 18 4 12 14 1

TOTAL 224 93 28 153 164 43 121 14

Source School Information for Diagnostic Study

j- Equipment Details

S.No. Block Black Copy of Teachers Atlas Globe Educatl. Games Library Pinup Science Maths

Board Syllabus Manuals Charts Books Board Kit Kit

1 RAJGARH 89 0 0 0 11 19 0 u 3 2

2 BIAORA 210 0 0 0 30 110 0 u 5 12 12

3 NARSINGARH 303 0 0 0 44 248 0 u 17 44 37

4 SARANGPUR 259 0 0 0 20 140 0 0 23 25 ie

5 KHW.CHPUR 142 0 0 0 21 43 . 0 0 16 18 12

6 ZEERAPUR 113 0 0 0 14 109 0 u e 27 11

TOTAL 1116 0 0 0 140 669 0 u 72 128 63

Source School Informotior) tor Diagnostic Study

Facility available for Upper Primary School (Feeding Village of School) ^

In this district, out of the information received from 1053 villages, 64.9% villages have upper primary school within a distance off 3 kms. 369 (35%) villages have 
reported to have no upper primary schooling facility within 3 kms. In order to bridge the this large number of primary schools® would have to be upgraded as 
middle school so as cater to the requirement of the middle school within 3km. of the habitation.

Feeding Villaoe of School Table-19

S.No. Block Distance 
1 Km

Distance 
2 Km

Distance 
3 Km

Distance
> 3 K m

Total

1 RAJGARH 11 31 33 49 124
2 BIAORA 30 44 52 45 171

NARSINGARH U — — ---------  fi7 7<S • - ?Rfi
A. SARANGPUR 15 47 53 73 188
5 KHILCHPUR 19 39 41 43 142
6IZEERAPUR 12 ■ 35 38 57 142

(TOTAL 129 263 292 369 1053|
Source School Information for Diagnostic Study 

(Ootailcd position may be seens from Chart No. 17 to 26)



Availability of Toilets in IVliddle Schools
Chart-26
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Source  ; D iagonostic  S tudy  of 380 Middle Schools



l e a r n i n g  is s e e n  to  b e  i n l i c r c n t i v ’ c r c a ( i \ ’c  a n d  is l a c i l i t a t c d  b y  a/ i  in lcrnctivc proccss. 
A l l l i o i u j i  t h i s  is I ' c c o g m s c d ,  t r a d i t i o n a l  m e t h o d s  o f  t e a c h i n g  h a v e  t e n d e d  t o  b e  h i e r a r c h i c a l  a n d  

lex i - lHMind .  h i l b r n i a t i o n  t e c h n o l o g ) '  b y  r e d e f i n i n g  a n d  r e c o n s l i l i i t i n g  t h e  t e x t  c a n  t u r n  p a s s i v e  

k ' . i eh i i i g  i n t o  C i e a i i \ e  l e a r n i n g  t] ierel : iy m a k i n g  a  s h i f t  i n  t e c h n o l o g y  a  sh i f ' t  i n  t e a c h i n g  p a r a d i g m .  

T i i e  C ' o m p u l e r  c i e a t e s  a  n e w  p e c h i g o g y  w h e r e  i n t e r r o g a t i o n ,  c h o i c e  a n d  s e l f - l e a r n i n g  b e c o m e  

e c i i l i a l .  R o t h  t h e  p r o c e ' s s  o f ' a c c e s s i n g  i n f o r m a t i o n  a n d  t h e  i n f o r m a t i o n  a r e a s  a c c e s s e d  w i l l  c n r i c h  

lliC a c a d e m i c  q u a l i t y  o f ' t h e  s c h o o l  a n d  b u i l d  t h e  c o n f i d e n c c  o f  l e a r n e r s  w i t h  h e l p . f r o m  t e c h n i c a l  

su| ' )p(')il i n s t i t u t i o n s  t h a t  h a v e  b e e n  i d e n t i f i e d  in  t h e  S t a t e .  T h e  a i m  w o u l d  a t  d e v e l o p  t o  c a p a b i l i t i e s  

Ml t e a c h e r s  a n d  s t u d e n t s  a t  t h e  e l e m e n t a r y  l e v e l  t o  u s e  t h e  c o m j o u t e r  a s  a n  e f f e c t i v e  t o o l  f o r  

e d u c a t i o n .

I)l  ̂e lopiii” a L ib ra ry  M ovem ent.

DPEP l i a s  i n i t i a t e d  improvement in basic teaching learning materials. It lias also w idened 
t h e  u n d o i s t a n d i n g  o f  teaching learning materials to mean not ju s t  text books but also the use o f  a 
r a n g e  o f  b o o k s  outside the prescribed syllabus and other learning resources to supplem ent the 
t e a c h i n g  l e a r n i n g  process to enlarge comprehension. Successive Appraisal M issions have 
r e i t e r a t e d  t h e  n e e d  for a wider range o f  reading materials. This has been felt necessary  for 
f a c i l i t a t i n g  self-learning and peer-sharing. A dem and for m ore reading m aterials has also been 
\  ( ) i c e d  by children and teachers. This need for a rich pool o f  useful teaching learning m ateria ls  can 
b e s t  b e  served through a school library movement. The JSK s conceptualised  as resource centres 
c a n n o t  develop unless a library is developed within them. A  school l ibrary movem^ent will be 
e s t a b l i s h e d  with the JSK as the nodal point. The library in the JS K  will be  m anaged  by  the JSK  
Prabhari. Books and journals will be circulated am ong the schools by  the teachers. The  library in 
t h e  .ISK will be the node o f  a school library network in that area. Each school w ou ld  be g iven a 
s m a l l  library to be managed by the children. The JS K  h’brary will support and supp lem ent the 
s c h o o l  libraries with more materials. These will be particularly useful in enabling the teachers and 
c h i l d i e n  t o  u p g r a d e  their own skills and knowledge base in a m otivational continuous way. The 
l i b r a r y  m o v e m e n t  w i l l  help develop habits o f  se lf  learning and im provem ent. The library can also 
b e  o p e n e d  up to the community on user-fees basis,, thereby providing a know ledge  p la t fo m i 'fo r  the 
s c h o o l  and community to come together. This will also create a 'reading' bond  betw een the school 
a n d  t h e  community. This will strengthen the participatory processes betw een the school and the 
c o m m u n i t y  b r i n g i n g  them together as one learning society.

An amount o f  Rs. 10.50 lakhs is proposed for use o f  information technology  and 
( i e v e l o p n i e n t  o f  library m ovem en t.-

IniproN ill" .Access to Schooling Infrastructure

Pro\ idin^ additional middle schools

/Xck i i t i ona l  N ' l idd lc  S c h o o l s  w i l l  b e  p r o v i d e d  b y  u p g r a d i n g  e x i s t i n g  p r i m a i y  s c h o o l s  k e e p i n g  

in imiicl d i s t a n c e  a n d  p o p u l a t i o n  n o r m s  a n d  t h e  n u m b e r  o f  c h i l d r e n  p a s s i n g  o u t  o f  p r i m a r y  s c h o o l s ,  

n i l  [l ie b a s i s  o f  n e e d  a s s e s s m e n t  1 4 2  m i d d l e  s c h o o l s  w i l l  b e ,  r e q u i r e d  f o r  u p g r a d i n g  1 4 2  m i d d l e  

s^ ' l ioo is  a n  a n i o u n l  o f  R s  1 2 0 0 . 7 5  l a k h s  is  p r o p o s e d  i n  t h e  p l a n .

I sc o f  l i i l o r m a l i o i i  1 c c l n i ( ) l o ” \  (I T)



T i on  i d i i i n  S c h o o l  l> i i ikl i i i ' >s

111I r i i s t i ' i i c l u r c  n e e d s  f o r  m i d d l e  s c h o o l s  h a \ ' e  b e e n  e \ ' o l \ ' c d  in r e s p o n s e  t o  l i ic  c u r r e i  

n i l i a s l i  i i el i i i ' e  aN' ai ln l i i e  in t h e  s l a t e ,  t a k i n g  i n t o  a c c o u n t  s u c h  f a c t o r s  a s  w h e t h e r  t h e  s t a t e  i n t e i u i s  I 

u e  o[- s m a l l  s c h o o l s ,  h o w ’ m i d t i l e  e d u c a t i o n  is l i n k e t l  t o  p r i m a r y  a n d  s e c o n d a r y  c d i i c a t i o i  

e l l  a s  t h e  \  i s i o n  o f l h e  t e a c h i n g  l e a r n i n g  p r o c e s s  in t h e  c l a s s r o o m .

l ia \  e 

as w

The state has ilex'cloped cxpcriencc and expertise in dcccntraliscd com m unity-niaiiagc 
consti iiction. 'I'iie panchayat system and DPEP's vilhige lex’cl com m unity  conslruclion has hclpe 
in this. As a result cosl-cffcctivc modules o f  school buildings have been developed by usin 
aiteinatix e materials innovative, technology and designs for a functioi^ally riclier school at Icssi 
cost. A middle school building will mean Ihc provision o f  additional spacc for existing primar 
school building. This means the addition o f  3 classrooms and a covered verandah to serve as a 
additional classroom and one classroom to serve as an activity room for scicncc education an 
library. I 'h is will include laboratory equipment and a computer for com puter education.

There are 385 Middle Schools in Rajgarh district, at present, out o f  w hich 157 have pucc  
building, 30 have partial pucca buildings, 17 have kuccha building, 79 m iddle  schools does nr 
have oi]ly building and for 102 middle schools there is not data available. To provide 100% acces 
in this 3 km. redions there is a need o f  upgrading 142 primary schools to m iddle  school out o f  13 
|:>rimary schools crusting in the district. To provide 100% Access and achieve desired Retention 
status, school building with facility is required. It is proposed to have 79 existing m iddle  schoq 
construct building and 142 proposed primary schools to be upgraded to M iddle  Schools, schot- 
buildings @  2.50 lacks per Middle School Building for providing buildings to m iddle  schoo.^ 
without building and with kuccha building a total num ber o f  238 m iddle school buildings has to t  
constructed.

An am ount o f  Rs 595.00 lakhs is proposed in the plan.

A ttention to D isadvantaged G roups

As in the case o f  primary education, universalisation o f  middle education will require 
special focus on girls, scheduled castes and tribes a disabled children strategies in this regard are ?
(bllows. - - ■

Disabled Cliilclren

Education o f  children with disability is a statutoiy responsibility under-the "Persons wit 
Disability (Bqual opportunities, Protection o f  Rights and Full Participation) A ct 1995". DPEP, a 
a Program me for universlization o f  primar}^ education for all children provides for intervention 
ill this area but present budget limits have permitted only small initiatives. It is proposed expan< 
t l ie  coN'cr. The Ibllowing activities are proposed under it.

Survey / assessment o f  disabled children.
Material development for disabled children.
S p e c i a l  t r a i n i n g  t o  t e a c h e r s  w i t h  r e f e r e n c e  t o  d i s a b l e d  c h i l d r e n .

P i ' o v i s i o n  fo r  t h e  f a c i l i t i e s  f o r  d i s a b l e d  c h i l d r e n ,  w h i c h  i n c l u d e  a c t u a l  e x p e n s e s  oi'

l;c)c)ks a n d  s t a t i o n a r y ^  a c t u a l  e x p e n s e s  o n  u n i f o r m ,  t r a n s p o r t  a l l o w a n c e  e t c .

A c t u a l  c o s t  o r e q u i i ) m e n l  a i d s  t o  d i s a b l e d  c h i l d r e n .

R e s e a . r c h  a n d  e x ' a l u a l i o n .

N ( K ) s  c o l l a b o r a t i o n  w i l l  b e  e l i c i t e d  a n d  i m p l e m e n t e d .

A l l  a n i o u i U  o f  R s .  14 . ( )01 akh s  is p r o p o s e d  in t h e  j i l an .



R c c c i i i  sUkliL' s  i nc i i c a l c  c l i l k l r c i i  I r o n i  S c h e d u l e d  I ' r i b c s  h a v e  p r o b l e m s  in  a c q u i r i n g  m a s t e r y  

k ' \ e l s  111 l a i i y u a y e ,  w h i c h  a l s o  a l T e e l s  t h e i r  a e h i e \ e m e n t  in H V S  a n d  M a t h e m a t i c s .  S p c c i a l  

a i l e i i l i o n  h a s  l(') b e  g i v e n  t o  t h i s .  C o n t e x t  s p e c i f i c  m a t e r i a l s  w i l l  b e  d e v e l o p e d  m a k i n g  u s e  o f  l o c a l  

c u l t u r a l  a n d  l i n g u i s t i c  l e s o u r c e s  to  h e l p  b r i d g e  t h e  s t a n d a r d  t e a c h i n g  l e a r n i n g  m a t e r i a l s  a n d  

c o  n [ e  ,\ (- s p c c i 11 c c u 11L n  ■ c  s .

A n  a m o u n t  o f R s .  7 . 0 0  l a k h s  is  p r o p o s e d  i n  t h e  p l a n .

( .’ i r i s

A l l  s t u d i e s  r e v e a l  that the enrolment and drop out figures o f  girls in middle schools are not 
\ ery encoui'aging. This i s  largely due t o  the social perceptions about girls identity indivi*dually and 
in society. Strategies for facilitating girls participation in school are envisaged as follows.

School provisioning close to the habitations within 3 kms whiejj would  m ake it
convenient for the girls to come to the schools. '
Gender sensitive teaching learning material and training m odule  to sensitise the 
teachers will be developed.

- . A \''aricty o f  women's empowerment programmes will be supported such as M ahila 
Samakhya, W omen's Education through Adult Literacy Program m es such as the states 
Padhnu Badhna Andolan will be supported.

Spccial interventions will also be designed to provide additional support to the academ ic 
efforts o f  girls through strategies like "Balika Shiksha Shivir". Balika Shiksha Shiviry^a residential 
educational camp is proposed as an intervention specially aim ed at "girls w ho have had a 
comparatively slower pace o f  learning. The camp will be organized by w om en  teachers and 
wom en panchayat representatives. Special education camps called Balika Shiksha Shivir  will be
organised for such girls and specially for those belonging to socially and econom ically  w eaker
sections. A batch o f  25 girls will participate in a residential cam p o f  3 days each. Activities like 
cicative writing, painting, drama, story and poetry writing, toy m aking, gam es and sports etc. will 
be organised. Educational materials will also be developed in such cam ps g iving an opportunity  for 
girls to put into use their creative ability. Difficult subjects and complex concepts will also be dealt 
with through interesting methods.

■ Bal i ka Shiksha Shivirs will be organised at the block level once in two weeks on a 
rotational basis. There will be a method o f  following up on the progress o f  the participants through 
the d us te r .  Provision will be made for organising this camp, educational material and honorarium  
lor the subject experts who will be called from time to time.

A n  a m o u n t  o f  R s .  7 . 0 0  l a k h s  is p r o p o s e d  f o r  this,

( j ) n i n n n i i c i i t i o n  S u p p o r t

( ' o m m u n i c a t . i o n  h a s  b e e n  r c c o g n i z e d  a s  a c r i t i c a l  n e c d  o f  ( h e  p r o g r a m m e .  T h e  e f f o r t  t o  

e o n i n u i n i e a t e  i n l e r n a l l y  a n d  e x t e i n a l l y  n o t  o n l y  r e n d e r s  t h e  p r o g r a m  t r a n s p a i ' c n t  t o  t h e  c o m m u n i t y  

ini i  in  l a c l  h e l p s  t h o s e  w h o  a i e  i m p l e m e n t i n g  it t o  a c q u i r e  g r e a t e r  c l a r i t y  a b o u t  t h e i r  o w n  w o r k .

( ‘o n i n n i n i c a i i o n  s t r a t e g i e s  d r a w ' i n g  u p o n  a  p a r t n e r s h i p  o f  p a n c h a y a t s ,  t e a c h e r s ,  p a r e n t s ,  c h i l d r e n  

a iu l  m e d i a  a n d  o t h e r  r e s o u r c e s  o f '  c i v i l  s o c i e t y  w i l l  b e  d e v e l o p e d  t o  s h a r e  i n f o r m a t i o n  a n d  t o  

r e s p o n d  t o  d e n i a n c i s  s o  a s  to c r c a t c  a  c o m m o n  p l a t f o r m  o f i d e a s  a n d  o b j e c t i v e s .

( I i i ldI i‘ii I ro i i i  S c l i c d i i k ' d  1 r i b c s



T h e  h i ' o ac l c i i i n u  a n d  c i c c j i c n i n y  oftic iiiociac)’ ( h r o u u h  c i c c t c t i  i ) a i i c h a \ ' a l  ! ' cc ) i -c scn t a[ i \  c s  l ias 

c rca ic i , !  a s i n y u l a i i \ '  rich o j i jK n l i i n i t } '  for reaching out lo  Il ic coinnuinity al  l a r g e .  'I'he Panchaya!s 
a r e  i ! i i ic[i iel \ '  phiced lo iircn itie ieadcrship lo llic local coinnuiiiily. I ' h c  need is lo tap the popiiiai 
e n e r g \  i.')!'l l i e s c  gi  a s s  root dcinocralic inslitiilioiis. C'oinmiinication strategies will target panchayaf 
rep!eseMlati\'cs in a way that they inform them as well as motivate them to becomc communicatiorJ 
agents lor the comm unity at large. Panchayat conventions or Shiksha Choupal will be held af 
district, l^lock and Cluster level. The participants o f  the Shiksha Panchayats will include the 
inemhers o f  Panchayats, VHCs, teachers, cluster licad, cluster acadcmic coordinators, com m unity  
mem bers anti parents. The objectives o fS h ik sha  Clioupal arc 

better interface bctw'cen panchayats and tcachcrs.
lo ensure encctivc  involvement o f  gram panciiayat and com m unity  and teachers in schoo| 
development.
to imi:)rove the functioning o f  all the schools o f  the JSK. ' <
Lo cvoK'c strategies for achieving cent percent enrolment and retention o f  children specially 
girls.
to ensure cent percent enrolment o f  SC/ST girls in the cluster area.
teachers training programmes will incoi])orate nation o f  their com m unity  outreach role; 
Activities will be designed to induce in them a sense o f  ownership and responsibility  fo? 
their schools.

CoimiiuIIi(y Mobi 1 izatioii

The perceptions o f  the comm unity o f  children o f  11-14 age group are critical for m iddl; 
education as at this age children m ay be considered capable o f  contributing econom ically  
Particularly, girls are seen as contributing significantly to domestic  work. A greater understandin 
o f th e  kind o f  work children are engaged in, as well as com m unity  perceptions o f  children's roles : 
this age would help in to eliciting community interest in and support for m iddle  education.

Studies will be undertaken for improving the understanding o f  com m unity  perceptions an 
responses about children o f  this age group. Climate favourable to middle education could then b 
built through motivational campaigns. Forums and comm unity based organisations such as th 
village education committee, school management committee, M TA s and PTA s will b 
strengthened.

Alcdin

Multimedia opportunities creatcd by print and electronic media arc being used fc 
conimunicaling w'ith key actors-panchayats and tcachcrs. Additional funds will help intensify tli 
Lisc o f  mass communication channcl.

DcK'uii'iciilation in print and electronic forms o f  critical processes will be supported.

T c a m . s  o f  j i c o p i c  c o n s i s t i n g  o l  c r c a l i s ' c  w r i t e r s ,  c c i i i c a t i o n i s l s  a n d  p e o p l e  w i i f  

i n i c r c i i s c i p l i n a r y  s k i l l s  w i l l  b e  f i e l d e d  to d o c u m e n t  t h e  p r o c e s s e s  i n i t i a t e d  t o  i e a r n  I ' r om t h e m  a n |  

i i i i p r o \ ' c  u p o n  t h e m .

/ \ n  :i!!i(Mi!it o f R s .  ! 0 . 5 i )  i a i ’h s  is i V ' ! ) s c t !  'ii i h c  p l a n  u i i c i cr  ! ; ^C  h e a d .

I‘; t nc i i ; i y ; i ( s  ns  ( ' o m i m i n i c n t i o n  A u o i i t s



I 'riiical |xii';iinclci's ol'inc')niloi'iiuj, would be as Ibllows 
I 'iiroliiiciil 
Allcikiancc
i-l'licac\’ o f  icachiiiy Icaiiiiiiy pioccsscs 
sliRiciils acaciciuic pi'ogrcss 
l\c^j,iilai’ functioning o f  school, 
liffcclix c school sujicrN’ision.
NcctI based acadcniic planning and timely resource support.
lil'licicncy o fn ianagcn icn t support rclationsliip between sehooJ and coniniunity.
M aintenance o f  records and information flow.
liilVastructurc support to school.
fund disbursement and utihzation

A comjHitcrised i\4IS has been developed under DPEP at the district head quarter. This will be ' 
sti cngthoned to cover middle needs. Quahly  and equity indices for regular periodical review will 
be developed. M onitoring w'il] be through all the institutions VECs, panchayats; JSK, JPSK, Z S K  
etc. Sample evaluations will help in deepening understanding o f  quality issues.

For cflcctive m onitoring o f  UEE activities the allotment o f  funds have been provided under 
ZSK head.

I m p i o M ' c i  M o i i i t o i  i n u





Budget Proposal





____ '̂_’~!ivc!''s a l i s a t i o n  o f  E l e m e n t r y  E d u c a t i o n  - R A J G A R f}
cw% 22 4 %

I P ro joct P roporatory A c tiv ities  
r. U pgrndation  of PS to MS 
') School C ontingency 
1 C iv il'W orks

< S treng then ing  o f CRC (Jan Shiksha Kendra) 
S treng then ing  o f BRC (Janpad Shiksha Kendra) 
S lrcng then ing  o f Z illa  Shiksha Kendra

Curriculum Review and development of TLIVl
' Toachors T ra in ing

) Tcachors T ra in in g -in d u c tio n
: R o s o a rc h  and Evaluation 
’ D istance Education 
U EC  
• G 0 n d e r 

’■ TrilDai

Proj P r e p a r a t o r y  2001-02
Activities

2002-03 2003-04 2004-05 2005-06

2.20

i i i t y

142
553
238
104

6
1

1106
284

Total

30.00
0.00

0.00

157.90
55.30

345.00
119.60
24.00 

4.80
46.00 

0.00 
9.46 
2.00 
1.00 
1.50 
1.00 
1.00 
2.00

0.00
173.81
27.65

250.00
10.40
6.00
1.80

46.00
28.59

4.26
2.00
1.00
1.50
1.00
1.00
2.00

0.00
173.81

27.65
0.00

10.40
6.00
1.80

16.00
28.59

0.00
2.00
1.00
1.50
1.00
1.00
2.00

3^-20 770.56 557.01 272.75

0.00
173.81

27.65
0.00

10.40
6.00
1.80
0.00

28.59
0.00
2.00
1.00
1.50
1.00
1.00
2.00

2006-07

0.00
173.51

27.65
O.DO

10.40
6.00
1.80
0.00

28.59
0.00
2.00
1.00
1.50
1.00
1.00
2.00

200̂

0,00
173,81

27.65
0.00

10.40
6.00
1,80
0.00

28.59
0.00
2.00
1.00
1.50
1.00
1.00
2.00

0,00

173,81
^7.03
0,00

10,40
6.00
1.80
0.00

28.59
0.00

2.00
1.00
1.50
1.00
1.00
2.00

256.75 256.75 256.75 256.75

12 j0 ,70 
221,20 
0'6,00 
Vi2,00

50.00 
15,60

138,00 
171.54 

13,72
14.00

7.00 
10,50

7.00
7.00

14.00

2659.51



cio:: '  P[ 'oparatory /Xct ivi t ies

Category Unit Cost Phy. 2000-01 2001-02 2002-03 2003-04 2004-05 2005-06 2004-05 2005-06 i ''m C.1

Dinnoiiistic Study 1.00 1 1.00 1,00
- O i i o l i l y  A s s o s i n e i i t 0.00
- S o c ia l  A s s c s m e n l 0.00

Micro Planning 0.20 per 6 1.20 1.20
Kesc.::oP er .c ::sTeacne^s Tra:n,ng Block 0.00

0.00
Total 2.20 0.00 0.00 0.00 0.00 0.00 0,00 0.00 2.20

U prjradntion  of PS to MS
Category Unit Cost Phy. 2001-02 2002-03 2003-04 2004-05 2005-06 2004-05 2005-05 Total

Non-Pxcc
Equipnnent (Laboratory,Library etc.) 0.30 142 42.60 42.60
F’jrn ilu re 0.20 142 28.40 28.-0

FRoc 0.00
Salary - 1 st year 0.612 142 86.90 85.SO
Sn.lary - 2nd year 1.224 : 142 173.81 173.81 173.81 173.81 173.81 173.81 1042.85
on'-vards
Total 157.90 173.81 173.81 173.81 173.81 173.81 173.81 1200.75

Salary -1st yr Salary -llnd yr
SK-111 1p05t 2300 SK-lll 2post 4600
SK-Il Ipost 2800 SK-II 2post 5600
Total Saiary/rnonth 5100 10200



, i g t i ion ; i i g  of  Zi i la Sl i iks l i a Kondra
JaiGoory Unit Cdst Phy. 2001-02 2 0 0 2 - 0 3 2 0 0 3 - 0 4 2 0 0 4 - 0 5  2 00 5' -Go 2 ' j j - - 20( T-.t:

Jc i . R g c .

■'oinc)Li‘or HVV +SVV 2.00 1 1 2.00
Library - B o o k s 1.00 1 1.00

■̂ .ec.
Professional Development- tvlanageriai support 0.20 -'I 0.20 0.20 0.20 0 . 2 0 0 . 2 0 0 . 2 0 0 , 2 0

Professional Development- DIET 0.30 1 ■ '' 0.20 0.20 0.20 0 . 2 0 0 . 2 0 0 . 2 0 0 . 2 0 ■ .■;!)

Studies 1.00 1 0.20 0.20 0.20 0 , 2 0 0 . 2 0 0 . 2 0 0 , 2 0

Improved Monitoring I.OO . , 1 0.20 0.20 0.20 0.20 0 . 2 0  '■ 0 . 2 0 0 , 2 0 1,40

O&M ■ 1.00 :;l' 1 1.00 1.00 1.00 1.00 1 . 00 1. 00 1 , 0 0 7, CO

Total i! ■ 4.80 1.80 1.80 1.80 1.80 1.80 1.80 1 5 , 6 0

:u rici iUirn Roviow and developmont of TLM
Category Unit Cost Phy. 2000-01 2001-02 2002-03 2003-04 2004-05 2 0 0 5 - 0 5 2 0 0 4 - 0 5  2 0 0 5 - 0 6

text  Book D eve lopm en t
Teaching i-carning Material Deve lopment  

Field Trial l ing

S'.OO

25.00

VI
5.00

25.00

VII
5.00

25.00

Vlll
5.00

25.00
VhOO
75.00

i ioo
ilook:^ I' inal izatioi i

li\ aUiation o f  Field Triall ing

[.earning Material Finali/_ation
10.00
6.00

1
1

VI
10.00
6.00

VII
10.00
6.00

VIII
10.00
6.00

0.00
30.00
18.00

30.00 46.00 46.00 16.00 0.00 0.00 0.00 0 , 0 0 138.00

Tc. ;n!uMS Training  \  :

Category Unit Cost . 1 Phy. 2001-02 2002-03 2003-04 2004-05 2 0 0 5 - 0 6 2 0 0 4 - 0 5 2 0 0 5 - 0 6 Tot il
fi VI V II V lll M il

‘ 5.00 i; 1 5.00 5.00 5,00 5,00 5,01) 5.00 3;0.00
l . c \ e l  Workshop for adoptation o f  the module , 1.00 1 1.00 1.00 1,00 1,00 1,00 1.()() 6.00

Train::!'.: o f  Resource Persons 1.00 6 6.00 6.00 6.00 6.00 6,00 6.00 3 6 . 0 0
Tca:-!'c:'S Training ,0.015 1106 16.59 16.59 16.59 16,59 16,59 16.59 f i9.54

(2 ieachcrs.'schcol) . C
T o ta l: 0.00 28.59 28.59 28.59 2 8 . 5 9 2 8 . 5 9 2 8 . 5 9 r ,M.54



i n go nc y
Unit Cost • Phy. 2001-02 2002-03 2003-04 2004-05 2005-06 2 0 0 4 - 0 5  2 0 0 5 - 0 6  Total

li-provem ent Grant 

' iJbrary
'0.05 
Q.05 '

553
553

27.65 27.65 *27.65 27.65 27.55 27.65 27.55
27.65

1 9 3 . 5 5

2 T 6 5
,*ni ' ■ . , , 55.30 27.65 27.65 27.65 27.65 27.65 27.65 221.20

' ■ ■ ' \ » f 1 ■
■ 11, ' •

Unit Cost Phy. 2001-02 2002-03 2003-04 2004-05 2005-06 2004-05 2005-06 Total

'Building 2.50 ■ 238
Buildings "> 138 100

.345.00 250 0 0 0 0 0 595.00

, , V  ̂1 345.00 250.00 0.00 0.00 0.00 0.00 0.00 595.00

'vjth 'M '.ing of CRC (Jan Shiksha Kendra)
,.: :̂lO(;OrV Unit Cost Phy. 2001-02 2002-03 2003-04 2004-05 2005-06 2004-05 2005-06 Total

'.:;:rary

3onif)i!tor
Trrvninn

0.25
0.60
0.20

0.10

104
104
104

104

26
62.4 
20.8

10.4 10.4 10.4 10.4 10.4 10.4 10.4

2 6 . 0 0

6 2 . 4 0

2 0 . 8 0

0 . 0 0
7 2 . 8 0

T otal 119.60 10.40 10.40 10.40 10.40 10.40 10.40 182.00

S treng then ing  of BRC (Janpad Shiksha Kendra)
Category Unit Cost Phy. 2001-02 2002-03 2003-04 2004-05 2005-06 2004-05 2005-06 Total

rJo'>Rec.
Com piiter HW +SW 
Library - Books 

R e c .

O&M

2.00
1.00

1.00

6
6

6

12.00
6.00

6.00 6.00 6.00 6.00 6.00 6.00 6.00

1 2 . 00

6 . 00

0 .0 0
42.00

T I ’ ■ ' 24.00 6.00 6.00 6.00 6.00 6.00 6.00 60.00



’ o: :c! i crs T i n i i i i ng -  l i iduct ioci
C ategory Unit Qq§{ Phy. 2001-62 2002-03 2003-04 ’ 2004-05 2005-06 2004-r i f ’, /

2.CO 
() 20 
3.00 
8.52

Ncn-Rec.
S'u'.ic l,c'. oi W'ork^'iop lor Tci'.chci'i Trg Module 

n:>;nci l .o \c l  Workslio;:! for adopuition o f  the module 

'i 'r;nnmu o f  Resource Pei'son.s 

Teaclvers Tramine

2.00
0.20
0.50

'0.015

1

, 6 
2S4

2.00
0.2U
3.00
4.26 4.26

■v

T o tn ! 9.46 4.26 0.00 0.00 0.00 0.00 0.00 13.72

Rosearch and Evaluation
C a te g o ry Unit Cost Phy. 2001-02 2002-03 2003-04 2004-05 2005-06 2004-05 2005-06 Total

Mr ' v R e c .
R ea rch  and  E va lua t ion 2.00 1 2.00 2.00 2.00 2.00 2.00 2.00 2,00 14.00
Total 2.00 2.00 2.00 2.00 2.00 2.00 2.00 14.00

D i'  t a n c c  Education  , •
C a te g o ry Unit Cost >;iPhy. 2001-02 2002-03 2003-04 2004-05 2005-06 2004-05 2005-06 Total

F\oc.
O&M . . . 1 .GO I 1.00 1.00 1.00 1.00 1.00 1.00 1.00 7.00
Total 1.00 1.00 1.00 1.00 1.00 1.00 1.00 7,00

CalGgory Unit Cost ViPhy. 2001-02 2002-03 2003-04 2004-05 2005-06 2004-05 2005-06 Total

ComiT'iinication
T o t a l

1.50 1.50
1.50

1.50
1.50

1.50
1.50

1.50
1.50

1.50
1.50

1.50
1.50

1.50
1.50

10.50
10.50



Unit Cost Rhy. 2001-02 2002-03 2003-04 2004-05 2005-06 2004-05

‘1- 1.00 .1 1.00 1.00 Voo 1.00 1,00 1.00 1.00 7. ' /j
-1! 1.00 1.00 1.00 1.00 1.00. 1.00 1.00 7 .DO

o r : r ; i v Unit Cost Ifhy. 2001-02 2002-03 2003-04 2004-05 2005-06 2004-05 2005-06 Total

'nlrv TLM development 1.00

j;

1 1.00 1.00 1.00 1.00 1.00 1.00 1.00 7.00
I! 1.00 1.00 1.00 1.00 1.00 1.00 1.00 7.00

Unit Cost Phy. 2001-02 2002-03 2003-04 2004-05 2005-06 2004-05 2005-06 Total

2.00 : 1 2.00 2.00 2.00 2.00 2.00 2.00 2.00 14 00
-[ 2.00 2.00 2.00 2.00 2.00 2.00 2.00 14.00
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