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4. Teaching the Way Children Leam

You might be worried why children are not able to learn what you are trying to teach them. You may
be blaming them for not paying attention and not able to learn or you may be questioning their intelligence.
But have you given any thought to why most of children in your class are disinterested in whatever is being
taught in the school? Or have you thought of adopting some different method, of teaching and learning to
make the process interesting and joyful?

An average teacher works on the assumption that his job is to teach from the textbook and to prepare
children for the examination. It used to be thought that teacher needed to tell students as much as possible,
passing on their knowledge. Some teachers feel that they should do as much talking as possible. He/she
does not perceive that it is a part of his/her responsibility to develop the child's curiosity. Nor does the
school provide conditions in which the teacher could fulfill the responsibility. The school culture we have
in our country demands that the thousand and one things of children's interest ranging from insects to
stars-be considered irrelevant to classroom study. On the contrary to make learning joyful and effective,
teachers and students have to be creative and innovative in making use of the environment and the
materials around them. Activity-based learning is important so that children can feel involved in the
process of learning.

Where students are actively engaged in their learning and are interested in their work, they:

< have a longer concentration span;

= complete work on time;

« stay on-task and have few behaviour problems;
e maintain a good attendance record.

Consequently, they:

= develop higher self-esteem;

= make faster progress;

« develop a belief in their ability tomprove and leam;
< encourage and work well with other

Here we will discuss different ways in which you can help your students to leam. You may already
use some of these methods. You may also feel that some of the methods may not work with your students.
However, all the methods described have been used by the teachers. Even if you cannot use a method
described here, you may probably be able to adapt it so that you can use it

Remember that change is difficult. It takes little effort to prepare lectures you give year after year. But
if you want to try new ideas, you need to work hard to make these ideas succeed. You will have lot of
pleasure when you find your students interested and happy and they have learned. Children who are doing
something retain 75 to 90 percent of what they learn as compared to 5 to 10 percent of what they hear or
20 to 30 percent of what they see.
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What makes learning hard?

This was one of the questions | asked students aged 6-11 studying in some government schools of
Delhi. | thought it would be useful to share some of these answers with all teachers. The most
common responses were:

< Not wanting to be at school and then having to do something that I don't Uke on top of that.
= When | have to be in the class of teacher whom | dont like or the teacher who shouts all the time.
= Actually listening to the teacher.

« Uninteresting stuff and teachers that talk on and on.

= When teachers tell us to read up something and expect us to understand it.

< When teacher ask us to learn questions and their answers from the book.

< When we want to give the answer that are not their in the book.

= When teachers give me complicated questions that | can't figure out.

< When teachers just give us the work without explaining it properly.

= When the teacher has a "don't care" attitude.

= | am asked to sit still in the class when | want to play.

< The environment and when teachers give us harder work than we could cope with.

< Math problems.

= Tests, and writing pages for homework.

The students speak. We need to listen!

Can you think of the ways which can solve problems of our students and make them interested
in learning whatever we want them to learn?

Following are the experiences of a teacher who has some insight into the problems of students.

"Sujata was dealing with children from the age group of 6-10. Many children come from illiterate backgrounds
and they come to school with no preparation. Before she changed her teaching and learning method her children were
listless and became tired very easily from the constant lecturing and parrot fashion repetition of the lesson. But after
the change they look alert and speak out and are no longer shy.

Sujata believes it is important for her to become like the children so they can relate to the teacher more. She
spends time chatting with them and asks them if they had breakfast and if they got to school okay this morning.
"I see the world through their eyes"”, she says.

In response to a question, the teacher told that the new teaching-learning approach is so flexible that she can
work with the children individually or as a class or in groups. A typical day in the classroom goes like this: "I put
the small ones in the front and the older ones in the back so they can all see the front of the class. | then make
conversation with them. How they are? What they will do when they go home tonight? Sometimes | speak to them
in English and say, "Good morning, children”. Then we might sing a song together.

"Then 1 tell them to close their eyes, | hold up a picture of, for example, two birds on a wall and two flying.
They open their eyes and study the picture. Then | put them into small groups and they have to talk about the
picture and remember it. | will then sing a song about the picture and they all have to learn and sing it with me.
I might also act out a story of some birds and get the class to copy bird gestures and act with me. | then bring
them all to the blackboard and we have a question and answer session in which | ask what colour were the birds,
what were they doing. Furthermore this would lead to more fact finding questions about what birds eat, how they
fly and how they make their nests and so on.

w17



She feels that one of the favourite pass times of the children is writing on the blackboard, the lower section of
the classroom wall which is painted. Many children together can draw pictures. Through such activity based
teaching, Sujata has realized that children will learn more quickly when they have inspiration and individual
attention. She now believes that all children love to learn. It is an automatic process for them. They have a natural
inquisitiveness. Learning becomes fun for them. And also teaching them has also became a pleasure and joy activity
for Sujata."

What are the methods Sujata had adopted to make learning effective for her children? List them.
Some of the methods used by her have been described below. Other interesting methods have been
described with example While dealing with different subjects.

Discussion- You had read Sujata discusses a lot with children about anything and everything. Designed
to encoxirage thinking skills, discussion allows learners to increase interpersonal skills. Class discussion
can be a powerful tool for teaching and learning, but good discussions rarely happen by accident. Here
are suggestions to help make discussion an interesting, lively, and - most importantly - effective tool
for helping your students learn.

What strategies will keep the discussion moving?

Before

0 Work with students to set ground rules for participation, courtesy, and detail.

During

o Ask questions that establish what students understand (comprehension and review) before
asking them to do more complex or original thinking (apply or review),

0 Pause 5-10 seconds after a question so that students have time to formulate thoughtful responses,

Ask follow-up questions that allow students to develop or clarify a response,

o Be aware of the effect of non-verbal cues such as eye contact, gestures, posture, and position in the
room.

o

After (very important-often forgotten)

o Provide a record or summary of key points as they have emerged, either orally or on the board,
o Draw connections between the day's discussion and other topics students are learning in the
course.

Good discussions are assessed

How will you determine what students learned from the discussion?

o Ask at the end of class, "What have we learned from today's discussion? Where does this
discussion lead us next?"

o Leave time at the end of class for students to write key points from the discussion (for young
students some words or small sentences will be sufficient) or list important questions that remain
for them.

o Develop continuing assignments or quiz questions based on discussions.

Role-playADrama activities

Drama is a specific discipUne and a powerful tool for thinking together and learning across the
curriculum. Through drama, pupils can explore a wide range of issues, situations, information and texts,
developing insights and understanding in an active and interactive way. The drama /role-play process
provides students with an opportunity to (1) explore their feelings, (2) gain insight about their attitudes,
and (3) increase problem solving skills. The following technigues can be used to support, draw out and
deepen learning.
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= A supportive and creative environment using a variety of stimuli relevant to the unit of work:
Stimuli can include real objects, drawings, props, costumes and photographs, text extracts from
stories, plays, poems, letters, newspaper articles, television or radio.

= Effective use of questions: What is happening? Who is involved? Where and when is it
happening? Why is it happening? What has happened to bring this about? What do ybu think
is going to happen next? How might the character be feeling? Why might he/she be feeling this
way?

= Exploratory language: What would you do if ...? What other alternatives are there? What could
he/she be thinking/feeling? Is it possible that ...? Where might this be / lead to? What other
options or possibilities are there? Each of the following activities needs to be modeled by the
teacher before being tried out by pupils working collaboratively. Pupils need to be given frequent
opportunities to reflect on, evaluate and explain their work. Ensure that appropriate conventions
and guidelines are established to prevent improvisations from becoming unfocused.

< Understanding thoughts of children: While in role, pupils speak aloud their own thoughts,
feelings and reactions.

< Mime: Pupils show or interpret a key moment, theme or idea using exaggerated gesture and facial
expression but no speech.

= One pupil takes on the role of a particular person or character (usually, but not necessarily, from
a text, e.g. a historical figure). Other pupils plan and ask questions while the pupil responds in role.

= Discussion theatre: One group acts out a scene or situation in front of the others, who surround
them in a circle. Those watching in the circle are able to stop the action and make suggestions for
improvement, possibly by demonstration, before the action proceeds.

Teacher in role 1 hour

Teacher can also do the role play in front of students. For example, you could take on any character.
You could be a figure from history. You could be a character from literature. You could be a scientist
defending the use of animals for experimentation. Design a teacher-in-role activity. If this is your first
attempt, keep it simple. You should split the task over two lessons, giving time for planning and
preparation in one lesson and running the role-play in another. It is a good idea to practice responses to
the questions you know you will be asked. The most challenging aspect of this approach is moving in and
out of role to intervene and guide. You must establish guidelines for this before you begin. You could even
practice it like a game at first, so pupils learn when to stop in order to listen to you as teacher. Putting your
hand up can work well.

Story telling- Even the most restless children will sit still for a good story. The mind treats stories
differently than other types of information as children form causal connections with the characters (events
in stories that are related because one event causes another) and are easy to remember. Stories are great
motivators. These should be used to inspire students to learn.

Brainstorming is a group technique for generating new, useful ideas and promoting creative thinking.
Students are given a problem and they come out with different ideas for solving them. It can be used to
help (1) define what project or problem to work on, (2) to diagnose problems, (3) coming up with possible
solutions to a problem.

Discovery Learning provides learners with information they use to construct learning (described in detail
under teaching of science).

Cooperative Learning involves small heterogeneous student groups (students of different age groups,
learning abilities, creativity etc) working together to solve a problem or complete a task. All students
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in the group must actively participate with each being independent. The success of the group depends
on the input of each individual. This teaching method promotes active participation, individual
accountability, and student abiHty to work cooperatively and improves social skills.

Some examples of cooperative learning activities

Peer tutoring: Students quickly leam and teach each other simple concepts
Think-pair-share: The teacher poses a question

e Students take time to think of a response

e Students share responses with a peer

= Students share responses as a whole group

Jigsaw: Separate groups of students leam various concepts, and then groups are reassembled so each
new member is an "expert" of a different concept

Infonnation-gap activities: One student has information the other does not but needs - they exchange
what they know

Problem solving: Group members share knowledge to solve a problem
Storytelling: Students retell a familiar story or create a new one

Cooperative projects: Students are free to decide and design a group project — excellent opportunity
for creative students

Movement activities: Students mingle with each other to obtain information
Paired interviews: Students interview each other and share with the class
Role-plays: Students act out situations (spontaneously or pre-planned)
Open-ended free conversations: Students discuss topics of interest

Sharing opinions, debating, narrating, describing, and explaining : As students become more
comfortable with cooperative activities and grow in their ability to use the target language, they will
gradually transition into a social atmosphere where everyday conversations in the target language are
common!

Simulations are meant to put the student in a "real" situation without taking the risks involved.
Simulations are meant to be as reaHstic as possible and students are able to experience consequences of
their behaviour and decisions. Simulations are often used in science such as dissecting a frog using
the computer.

Problem-Based Learning or Inquiry involves giving the student a problem and they must do inquiry to
solve the problem. There are commonly four steps in this model: (1) student receives the problem, (2)
student gathers data, (3) student organizes data and attempts an explanation to the problem, and (4)
students analyze the strategies they used to solve the problem.

Reflect

After every activity it is very important to think/discuss along with students what had happened.
Why this happened. What are the learning outcomes of each activity? A small learning exercise can
follow every activity.

Suman Bhatia
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5. Making Assessment Child Friendly

Assessment of children's progress is a crucial aspect of any teaching learning situation. It is integral
to the teaching learning process and cannot be viewed as isolated from it. Unfortunately, in today's
context, instead of supporting the teaching learning process it tends to dominate it and is treated by
parents and teachers alike as an end in itself! Inevitably it is the child who bears the final brunt of it!
In this section we will review this aspect and try to answer three specific questions in this regard.

e Why do we need to assess children's learning?
e What should be assessed and when?
e How should assessment be done?

Why do we need to assess children's learning?

Teaching, learning and assessment, all bear a very close relationship with each other. Teaching carmot
and should not continue without taking stock of what is taught has been imbibed by the children or not
and for the purpose of ensuring that, assessment becomes an essential aspect of the teaching learning
process.

To put it in another way, we can say assessment is a vital part of the teaching learning cycle.

Assessment is required for a number of purposes:

e To help improve an individual child's learning as also to improve the quality of the total
programme-

e To provide feedback to parents, to the teacher of the next grade and to the children.

< To identify some qualifications for eligibiUty of entry to the next stage of education.

= To monitor overall national standards in education.

e To identify broad learning needs of children to carry out resource planning and review of
curriculum at all levels.

Assessment is not meant as generally believed for:

= Passing judgment on the child's abilities or potential.
e Comparing children's abiHties and ranking them in order of merit.

Need for change of attitude

Basically, therefore, the first step in reviewing assessment practices, particularly at the primary
stage, is to help change the attitude of all concerned towards the purpose of assessment.

'marks', 'raiJ<cs', 'grades' seem to emerge in the present day system as major concerns, thus increasing
the sense of unhealthy competition and often leading to traumatic experiences for children. Himiiliation,
low self esteem and demoralization are inevitable outcomes or emotions which therefore get associated
generally with assessment in the case of a large number of children. The ‘'test’ or the 'examination
conducted' also more often then not, focuses on what the child does not know' rather then on 'what the
child knows'.

The entire teaching learning process thus does little to help the child ‘leam to be'. Also, the result
of the assessment generally do not get followed up with any remedial teaching to help the child ,and
in the process the child's learning gaps get wider and still wider.

There is need to impress, therefore, that assessment of individually child’'s progress is essential to
be diagnostic in nature. Its specific purpose is to iinprove teaching and learning strengths and



weaknesses, (b) measuring the child's progress against the given expected learning outcomes, and (c).
Reviewing the teaching learning strategies and replanning where necessary.

It is often overlooked that activity based teaching by its very nature lends itself to not only
reinforcing children's learning but also providing feedback to teacher regarding each child's attainment

What should be Assessed and When

Assessment of the child's progress has been to address all the aspects identifies under four pillars,
particularly in terms of the ejected learning out- comes identified for each curriculum area. The intention
of the assessment should be to bring all children up to a satisfactory level of attainment and not to be content
with having children pass with 40 percent marks. Assessment is therefore, to be comprehensive and
continuous in nature. It should also aim at finding out what the child knows and not only what HE/SHE
doesn't know.

How often should a child's progress be assessed? As we all know learning takes place on a
continuum... AS a result, if we want to ensure that the child's progress is satisfactory keeping the
expected learning out cues in the expected learning outcomes in mind, we will need to keep on assessing
the child's learning on a continuous basis so as to identify difficulties, if nay, and attend to them in time.

In the proposed multi-level parch this becomes even more important since the assessment would decide
at which point the child is within a level and will need to be providing the learning experiences accordingly.
Therefore while some kind of assessment will be required on a regular basis, a more structured
assessment will be required at some 'key transition points' both within a level and across the levels.

Making Teaching Learning Process a Joyful Activity

We want children to learn and to develop to their fuU potential. In order to do that it becomes
important to plan the teaching-leaming in the classroom in ways that match their needs, characteristics
and style of learning. In other words, we must make our teaching a joyful activity. The National Policy
on Education (1986/92) has also emphasized the need to create a joyful learning environment for
children and adopt a child -centered and activity based approach to teaching learning at the primary
stage. However, often the entire concept of child centered, activity-based approach has been
misunderstood, as is evident in many cases, from the kind of classroom practices it has encouraged.
Child-centered, activity based approach means an approach to classroom teaching which is specifically
based on the needs, abilities, interests and social context of the children for whom it is planned. It lays
emphasis on ‘learning by doing’, 'experiencing’ and ‘active participation’ on the part of the child. The
methodology employed in this approach is largely based on creating a learning environment for tiie child
through planned activities/leaming by the child. live role of the teacher here is essentially that ofa facilitator.
The child centered approach is thus largely guided by the following principles or assumption:
Children construct their own knowledge from their experiences and interactions with the world
aroimd them.
A child's social and cultural context plays a major role in her/his learning and understanding.
Teachers foster children's learning and development best by building on the interests, needs, styles
of learning and strengths of the children in the class.

In a child-centered classroom:

= The child and not the teacher is focus of the entire process of teaching learning.

e The child is not a passive but an active participant in the classroom process.

e The child gets maximum opportunities for interaction with other children in the class, with the
teacher and a variety of material.

e The curriculum and the instructional materials serve as a means to foster the child's all-round
development and are not an end in themselves.
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< The goal of teaching learning is not merely helping children acquiring knowledge but prompting
all-round development of the personality.

« Activities planned by teachers and carried out by children become the medium of learning for
the child rather than total dependence on only the textbook.

= Assessment of the child's attainment is done as an important part of the learning cycle to
monitor the child's progress, plan new learning experiences and not for merely passing
judgment on the child's abiHties.

= The teacher's aim while teaching is not so much to cover the syllabus but to ensure that all the
children in all the classes are learning.

< The environment in the class is democratic, warm, joyful and encouraging in which children feel
secure and confident and participate freely without any fear.

= Flexibility of time and a variety of activities/opportunities are provided-to enable each child to
leam at her/his own learning style.

When will a student enjoy the class?

Let us for a moment imagine that we are in a typical primary classroom while the class is going
on. What are we likely to see happening? we would possibly see a teacher standing near the blackboard,
chalk in hand, either explaining something drawn/written or getting the children to read one by one
from the text book. Or she/he may be writing something on the blackboard and asking the children to
copy on their slates or note books. If it is a multi-grade teaching situation, chances are that the teacher
may have given one grade some written work while she/he may be teaching the other grade from the
text book. While in one case children would be just passive listeners. In the other two cases they may
be busy writing or reading mechanically from the book. In all these situations one can observe that there
is very little 'active learning' taking place in the case of most children. If we talk to the teacher she/
he would probably say that she/he is sincerely working towards completing the syllabus and that is
what every teacher and her/his supervisors would want her/him to do! Where then is the problem?

The problem is that in all such classrooms the approach is teacher centered, i.e. the control over
time, pace and nature of the class room activities is™totally in the hands of the teacher.

TTie teacher's main aim is to complete the lesson/syllabus without any consideration about how
many children have reaUy leamt.

We all are aware that every class generally consists of three broad categories of children - the fast
learners, the average and the comparatively slow learners. The majority are found in the average group. It
has been observed that the teachers gener”™y address the average group while planning and implementing
their teaching activities. Of the remaining, some already know while some oihers are able to understand
partially and a few do not understand at all. Over a period, as the teacher proceeds from lesson to lesson,
the gap in children's learning become wider and stiU wider to the extent that many of them begin to suffer
from what is known as the load of non-comprehension. Gradually since such children no longer keep pace
with other children, this may well lead to growing disinterests in schooling and they may even drop out
of the system.

One of the major reasons for this wide gap between what the teacher has taught and what the
children have learnt is that in such a classroom the child is not active participant, but merely a passive
recipient in the teaching learning process. The teacher speaks and the children Usten! This approach does
not match with the way in which children leam. As is well known the children of this age group are
at a stage of development when they need to experience, act, do and thus leam. Also, different children
leam in different ways and at different paces. TThe teacher-centered approach does not provide for any
of this and therefore there is a mismatch between the leamer and the learning process!

The cMId centered approach, on the contrary, is better matched to the needs of children and
ensures not only easier, better and more lasting and joyful learning but also leads to all round
development of the child's personaHty.
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Many parents, teachers and other personnel working in the area of education often believe that a child-
centered approach to teaching learning will not provide the structure needed for rigorous, intensive and
specific learning to take place. Researches in education have shown the opposite to be true. Since learning
and abilities are very closely related to emotions, interests, feeling and competence in children, more child-
centered classroom have been foimd successful to produce children with higher achievement.

Unlike the teacher centered approach or the more 'skill focused' competency-based teaching, the
child centered approach provides scope for a range of experiences for children which would help to lay

the foundation for all the four pillars of leammg e.g.

Learning to know
Learning to do

Learning to live together
Learning to be

The question we need to address now at this point, is: How should a child centered, activity based
programme be actually planned and carried out in the classroom so that it ensures achievements of the

outcomes we are expecting from it?

A Visit to two classrooms

Teacher centered classroom

Teacher talks most of the time and children
listen.

Children sit in rows one after another all the
time and teacher sits facing the class.

The only teaching learning material visible is a
blackboard and textbooks in front of the children.

Class display consists of alphabet and number
charts only.

Period of 30 to 40 minutes are fixed with children
keenly awaiting the bell.

Each subject is taught separately with no linkages
estabUshed among subjects.

As soon as the teacher goes out of the class there
is a chaos.

Teacher teaches e.g. about 'plants' straight from
the textbook without exposing children to the
real plants.Teacher looks tired and harassed and
the children look uninterested and bored.
Children work and talk in low tones in groups/
pairs and to the teacher-to share information,
clarify ideas, discuss, etc..

Child-centered classroom

The sitting arrangement is flexible and the teacher
moves aroimd the dass working sometimes with
an individual, sometime witii a group and sometime
with whole class depending onthe activity.

There are a variety of materials, learning aids,
workbooks all aroimd being used by children.
Attractive display of pictures, concrete material,
children's work, alphabet and number charts,
etc. in colorful arrangements can be seen.

A more open time table is followed with larger
block of time. Children look interested and
involved in their work hence do not get easily
distracted.

The curricular areas are linked through themes
and activities by the teacher wherever and
whenever possible for holistic learning.

Teacher goes out of the class and children do not
even realize it as they continue to work.
Teacher teaches about 'plants’ through giving
children opportunity for actual observation.
Teacher and children together look happy and
relaxed.

Dr. Sharda Kumari
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6. Primary Education with special reference to NPE-86,
POA-92 and NCF-2005

"Child comes into being at the moment of conception since then till the termination of the maturation process, he
is to be provide planned care and socialization opportunities in order to ensure him to attain a human status™.

(NIPCCD, 1992)

Introduction

Educating children is normally considered to be the easiest thing but it has been experienced most
crucial and difficult too. No doubt, an infant starts learning naturally right from the time of conception.
Children usually are engaged in learning through interaction with the environment whether good or
bad, right or wrong until they achieve maturation with time. If the child does not get an appropriate
environment at this time, it has the adverse effect on his/her development, which may be difficiilt to
reverse later. Appropriate environment means a stimulating environment, which is able to provide the
experiences that fosters the overall development of the child, i.e. physical, social, emotional, moral etc.
Although each and every child has certain natural inherent capacities and significant abilities that need
to be explored. Therefore it is the responsibiMty of the education to help a child to become a human
by means of providing equal opportimities to all.

Education equips people with fundamental knowledge, skills, values and attitudes. It promotes
their capacity to change and willing to accept new ideas. It enhances the quality in life, that enables them
to participate effectively in all spheres of life, i.e. social, economic, political etc. It has been accepted that
providing education to people is not a matter of welfare or extending privilege to them rather it is
considered a basic need and birth right of every citizen.

After the independence, the country has made a remarkable progress in the field of education.
Although we know that literacy does not mean education. Literacy is a mean to achieve education.
It is one of the most important indicator of the development of any nation. According to Census of
India, 2001, a person aged seven and above, who can both read and write with understanding in any
language is treated as literate. Children below seven years (0-6 years) do not considered for the same.
As per census rate of India is 65.3 %. Whereas the literacy rates were 62 percent in 1991, 36.2 percent
in 1981 and 16.7 percent in 1951 but we still have a long way to reach up to 100 percent literacy level.

The Census 2001 also indicates the rise in the male and female literacy rate,i.e. 75.8 percent and 54.1
percent respectively as compared to the literacy percentage among men and women in 1981 (46.9% and
28.8%). The literacy rate of the capital Delhi is 81.82% whereas male and female literacy rate is 87.37%
and 75 % respectively. Delhi stands at 5 position among all States and Union Territories.
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Constitutional Provisions

It is universally acknowledged and accepted fact that an educated and enlightened citizenship is
a prerequisite condition in any democratic nation. Our constitution lays down the foundation for it.
Enforcement of the constitution on 26* January ushered a new era in the history of education. Education
has become the joint responsibility of the Centre and States, through 42" Constitutional Amendment
in the year 1976. Since then both the Centre as well as the State governments are sharing the joint
responsibility for making plans and programmes in the field of education. Compulsory Primary Education
Acts have been passed by the Union Government of India and Several states of the Country.

According to 86* Constitutional amendment act education is a fundamental right for all. Early
Childhood Care and Education (ECCE) is placed under the Directive Principles of the state policy.
"Article 45 states that the state shall endeavour to provide Early Childhood Care and Education for all children until
they complete the age of 6 years".

In the context of Primary and elementary education the previously stated directive principles
Article 45 is now substituted as article 21 A. The article 21 A states that "the state shall provide free and
compulsory education to all children of the age 6-14 years in such manner as the state may by law determine".

The National Charter for Children (2003) provides that "the state recognize that all children shall have
access to free and compulsory education. Education at the elementary level shall be provided free of cost and special
incentives should be to given ensure that child from disadvantaged social groups are enrolled remained and participate
in schooling™ (Para-7, Department of Women and Child Development, MHRD, Govt, of India).

Primary Education: Committees and Commissions

Development of primary education in India had started before independence, Himter commission
(1882) recommended that the Primary education is to be entrusted to newly created municipal and
district boards and local bodies to set aside definite funds for primary education. The commission
advocated that primary education should be through vernacular languages. Lord Curzon (1904)
improved and expanded primary education and put emphasis on training of primary teachers. Gopal
Krishan Gokhle started the first Indian Movement for the free and compulsory education in the year
1910. Government of India's resolution 1913 had sown strong seeds for making primary education
compulsory.

Hartog Committee report (1929), Abbot's Wood Report (1936-37) and Sargent Report (1944) also
discussed about Primary education in different contexts. Dr. Zakir Hussain chalked out the scheme of
Basic Education (1937) as propounded by Gandhiji.This 'Basic Education' or 'Buniyadi shiksha' was the
most elaborated and consistent effort in the field of primary education.

World declaration of education for all by the world conference on education for all (1990) declared,
"The main delivery system for the basic education of children outside the family is Primary schooling. Primary
education must be universal, ensure that the basic learning needs of all children are satisfied and take into account
the culture, needs and opportunities of the community".

National Policy on Education (1986)

Kothari Commission (1964-66) recommended the need of dynamic, clear-cut poHcy of education for
the development of nation that resulted in the existence of NPE 86. It has helped to address many issues
and concerns related to education but not all. In the year 1985, there was a release of a status paper
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named "challenges of education- A policy perspective' for the purpose of discussion and debate. There was
a countrywide debate on different educational issues. Different groups of the society had participated
in the discussions resulted a new policy on Education i.e. NPE-1986. Finally the National Policy on
Education, 1986 was approved by the parliament of India in may 1986.

NTPE-86 reorganized the education at different stages, i.e. ECCE, Elementary Education, Secondary
Education etc. Education is the joint structure of the primary and upper primary level i.e. 8 years of
elementary education. NPE envisaged the new thrust in elementary education emphasising two aspects:

() Universal enrolment and universal retention of children up to 14 years of age, and

(i) a substantial improvement in the quality of education. The NPE, 1986 and its POA gave
unqualified priority to UEE (PoA 1992, Page 34). NPE 1986 on Primary Education has given the
major thrust on the following:

Free and Compulsory Education up to 14 years of age.
Quality education will be provided.

Child Centered and activity-based learning will be adopted at this stage, child should be
considered at the center of education.

Children should be allowed to set their own pace and supplementary, remedial instruction
will be provided if needed.

Primary education should be warm, welcoming and encouraging.
Need based education wiU be provided that will be the motivation for the children to leam.

Cognitive learning will be increased when the child grows and skills should be organized
with practice.

Non detention policy will be retained and making evaluation as disaggregated as feasible
Corporal punishment will be strongly excluded
School timings and vacations will be as per the convenience of the children.

Each primary school should have at least two reasonably large rooms that can be utilized
in every weather/ season

Provision wiU be made for necessary toys black boards, maps, charts and other learning
material.

The scheme of operation Black Board will be undertaken to improve primary schools all
over country.

Every school should have at least two teachers out of whom one will be the lady teacher.
The number will be increased as early as possible to one teacher per class.

Government, local bodies, volimtary agencies and individuals will be fully involved in entire
primary education process.

Construction of school buildings.

Non-formal education will be launched and provided to the all the left out children who
leave the education due to unavoidable circumstances, such as working children, children
from habitations without schools, school dropouts and girls.
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e Learning environment of NFE centers will maintained and its quality will be comparable
with formal education.

e Curriculimi will be prepared on the lines of the national core curriculum as per the need and
in relation with the local environment of the learner.

e The thrust will be on universal enrolment and universal retention of the children so the
priorities will be given to solve the problems of dropout or their premature withdrawals or
wastage. POA 1992 viewed that if the children are not coming to school for more than a few
days or not continuing beyond one year then enrolment is of having little importance. The
document sought to replace enrolment drives by participative planning in which children's
regular attendance will be ensured through regular or non-formal education center by the
collaborative efforts of teachers and villagers.

< NPE 1986 and its POA 1992 also postulated the restructuring teacher ediication for each level.

Programme of Action (1992)

The revised Programme of Action (1992) of National Policy on Education (1986) envisaged the
following modifications:

< Free and compulsory education of satisfactory quality should be provided to all children up to
14 years of age before the commencement of 21 century.
< Reiterating the priority of UEE with universal access, retention as well as achievement.

The fourth All India Education Survey (1980) has made the following observations with regard to
imiversal provision of school facilities. "An important prerequisite of UEE is that primary school is provided with
a convenient walking distance from the home of every child.....Universal access can be Sought through the
mode of formal schooling, Non-formal education, voluntary schools. Micro planning and Operation Black
Board (OB). New primary and upper primary schools will be opened in unreached areas or habitations.
The existing norm of providing an upper primary school with in 3 km walking distance is relaxed up to
2 kms. The new norm for primary and upper primary school is 1 km and 2 km. Infrasturctural facilities
will be expanded by upgrading the every primary school to upper primary school to cater to about 18
crore children. The number of teachers will again raised from the present 21 lakhs to 45 lakhs.

NFE centers will cater the needs of those children who cannot attend the formal school due to
various reasons. It involves the community in the state government and voluntary agencies for the same.
Micro planning will be done for selecting a particular center. In addition to this other items were:-

= Achieving minimum levels of learning along with access and retention. The initiative is basically
for the purpose of improving the quality of elementary education through the competency based
teaching and learning.

e In 1987, the scheme of operation Black Board was launched to provide minimum essential
facilities to all primary schools in the country. The OB was enlarged to provide three reasonable
large rooms and 3 teachers in every primary school. There will be the extension of OB to upper
primary stage.

e 50% of the teachers recruited in future should be women.

< Launching of a national mission to ensure the achievement of UEE by the year 2000.
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Disaggregated target setting will be done by classifying Districts into four categories, i.e. high
literacy districts, total literacy districts, low literacy districts and externally assisted project
districts.

Decentralized planning will be done.
Establishment of linkages between programmes of Pre School and primary education

Revision of process and content of elementary education to make teaching learning child
centered activity centered and joyful.

Continuous and comprehensive evaluation will focus on remedial measures.
Modification of Teacher Training programmes in view of changed strategies and programmes.
Emphasized the need of National curriculum framework.

Devise ways to reduce the academic burden on school in a time bound manner. The report
entitled "Learning without burden" has already been published in the year 1993.

Monitoring and evaluation will be done.

National Curriculum Framework (2005)

The NPE (1986) and revised POA (1992) recommended the need of preparing a National
Curriculum Framework (NCF) for providing the basis of addressing specific curricular concerns and
issues in education. The significant assignment of preparing NCF 2005 was accomplished by National
Steering committee, NCERT chaired by professor YashPal and 21 National Focus Groups.

The framework in context of Elementary Education delineates;-

Child should be an active learner "Child Centered" Pedagogy will be followed.
Knowledge will be constructed.

Joyful involvement of the students in exploratory activities about the world.
Curiosity of child will be nurtured.

Elementary school classes now composed of diverse group of learners:- a step ahead to®
achieve UEE.

Plurality and flexibility will be introduced without compromising on standards of education.

Education of this period must be having the integrated character. Enabling children to acquire
language abilities and expression for development of self-confidence that should be reflected
with in as well as outside the school system.

The first concern of the school will be the development of language competence. The students
must develop the ability to speak and make use of language to create, think and communicate
with others.

Emphasis on mother tongue as the best medium including tribal languages.
Implementation of three-language formula with renewed efforts.
Multi-lingual genius of Indians will be maintained through continuous efforts.

The development of mathematical thinking starting from learning numeracy concepts to abstract
ideas along with provision of meaningful concrete experiences and manipulations.
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= Efforts should beder for diagnosing learning difficulties and provision of remedial work.

< While teaching science, there is a need of providing concrete experiences through the process
approach that will develop the curiosity and creativity among students.

= Science and Social Science will be integrated as "EVS" as at present with health as an important
component. (NCF, 2005 ; Pg 48)

< Development of basic language skills i.e. speaking, reading and writing for science through
science.

< At the Later Stages development of technological and quantitative skills through the use
cognitive and psychomotor abilities.

e At the upper-primary stage, learning of science will be done with experiments, hands on
experience, group activities, surveys, discussions and exhibitions.

e The art and craft, physical development, participation in cultural events, organizing events,
excursions etc. are essential for overall development.

< To meet the development needs, acquiring necessary attitudes and perceptions towards self and
society etc need to be supported by teachers having background of guidance and counseling.

e Process oriented approach will followed rather than product oriented while dealing or
addressing the curricular needs

< The inclusive curriculum will also incorporate vocational skills for providing exposure to
work life.

= There wUIl be no periodic tests and provision of marks or grades at primary level but continuous
as well periodic assessment and system of direct grade should be adopted at upper primary level.

< Non-detention policy will be followed for the both primary and upper-primary stage.

NPE-1986, its POA (1992) and NCF-05 are the comprehensive documents providing large number
of discussed and elaborated aspects on different stages of Education. Its structure, heavier, content,
padegogy, evaluation and assessment. No doubt NCF-05 has the aspects that has been directed by NPE
and its POA even different aspects such as child centered education. MLL etc has been asked to
strengthen. All these documents suggested us to provide the education comprehensively in joyful
manner that will help the team to achieve all round development and confidence and courage to face
and succeed in outside the school system. NCF-05 is succession have provided different concepts such
as ‘construction of knowledge'. 'Child centered padegogy' etc to view the concepts in new”context with
a broad vision and understanding.

Dr. Fratibha Sharma
Bharti Sharma
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7. National Curriculum Framework-2005 : An Overview

The NCF-2005 focusses on the following issues:

Perspective

Strengthening a national system of education in a pluralistic society.

Reducing the curriculum load based on insights provided in 'Learning Without Burden'.
Systemic changes in tune with curricular reforms.

Curricular practices based on the values enshrined in the Constitution, such as social justice,
equality, and secularism.

Ensuring quality education for all children.

Building a citizenry committed to democratic practices, values, sensitivity towards gender justice,
problems faced by the Scheduled Castes and the Scheduled Tribes, needs of the disabled, and capacities
to participate in economic and poUtical processes.

Learning and Knowledge

Reorientation of our perception of learners and learning.

Holistic approach in the treatment of learners' development and learning.

Creating an inclusive environment in the classroom for all students.

Learner engagement for construction of knowledge and fostering of creativity.

Active learning through the experiential mode.

Adequate room for voicing children's thoughts, curiosity, and questions in curricular practices.
Connecting knowledge across disciplinary boundaries to provide a broader framework for
insightful construction of knowledge.

Forms of learner engagement—observing, exploring, discovering, analyzing, critical -reflection,
etc.—are as important as the content of knowledge.

Activities for developing critical perspectives on socio-cultural reahties need to find space in
curricular practices.

Local knowledge and children's experiences are essential components of text books and pedagogic
practices.

Children engaged in undertaking environment-related projects may contribute to generation of
knowledge that could help create a transparent public database on India's envirormient.

The school years are a period of rapid development, with changes and shifts in children's
capabilities, attitudes and interests that have implications for choosing and organizing the
content and process of knowledge.

Curricular Areas, School Stages and Assessment

Language

Language skills—speech and listening, reading and writing—cut across school subjects and
disciplines. Their foundational role in children's construction of knowledge right from elementary
classes through senior secondary classes needs to be recognized.

A renewed effort should be made to implement the three-language formula, emphasis in the
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recognition of children's hon\e language(s) or mother tongue(s) as the best medium of
instruction. These include tribal languages.

English needs to find its place along with other Indian languages.

The multilingual character of Indian society should be seen as a resource for the enrichment of
school life.

Mathematics

Science

Mathematisation (ability to think logically, formulate and handle abstractions) rather than
'knowledge' of mathematics (formal and mechanical procedures) is the main goal of teaching
mathematics.

The teaching of mathematics should enhance children's ability to think and reason, to visualize and
handle abstractions, to formulate and solve problems. Access to quality mathematics education is
the right of every child.

Content, process and language of science teaching must be commensurate with the learner' age-
range and cognitive reach.

Science teaching should be placed in the wider context of children's environment to equip them
with the requisite knowledge and skills to enter the world of work.

Awareness of environmental concerns must permeate the entire school curriculum.

Social Sciences

Work

Art

Peace

Social science content needs to focus on conceptual understanding rather than lining up facts to
be memorized for examination, and should equip children with the ability to think independently
and reflect critically on social issues.

Interdisciplinary approaches, promoting key national concerns such as gender, justice, human
rights, and sensitivity to marginalized groups and minorities.

Civics should be recast as political science, and the sigiuficance of history as a shaping influence
on the children's conception of the past and civic identity should be recognized.

School curricula from the pre-primary stage to the senior secondary stage need to be reconstructed
to realize the pedagogic potential of work as a pedagogic medium in knowledge acquisition,
developing values and multiple-skill formation.

Arts (folk and classical forms of music and dance, visual arts, puppetry, clay work, theatre, etc.)
and heritage crafts should be recognized as integral components of the school curriculum.
Awareness of their relevance to personal, social, economic and aesthetic needs should be built
among parents, school authorities and administrators.

Peace-oriented values should be promoted in all subjects throughout the school years with the
help of relevant activities.
Peace education should form a component of teacher education.

Health and Physical Education

Health and physical education are necessary for the overall development of learners. Through
health and physical education programmers (including yoga), it may be possible to handle
successfully the issues of enrolment, retention and completion of school.
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Habitat and Learning

Environmental education may be best pursued by infusing the issues and concerns of the
environment into the teaching of different disciplines at all levels while ensuring that adequate
time is earmarked for pertinent activities.

School and Classroom Environment

Availability of minimum infrastructure and material facilities, and support for planning a flexible
daily schedule, are critical for improved teacher performance.

A school culture that nurtures children's identities as ‘'learners' enhances the potential and
interests of each child.

Specific activities ensuring participation of all children—"baled and disabled—are essential
conditions for learning by all.

The value of self-discipline among learners through democratic functioning is as relevant as
ever.

Participation of community members in sharing knowledge and experience in a subjec: area
helps in forging a partnership between school and community.

Reconceptualisation of learning resources in terms of

- textbooks focused on elaboration of concepts, activities, problems and exercises encouraging
reflective thinking and group work,

- Multimedia and ICT as sources for two-way interaction rather than one-way reception.

- School library as an intellectual space for teachers, learners and members of the community
to deepen their knowledge and connect with the wider world.

Decentralized planning of school calendar and daily schedule and autonomy for teacher
professionalism practices are basic to creating a learning environment.

Systemic Reforms

Quality concern, a key feature of systemic reform, implies the system's capacity to reform itself
by enhancing its ability to remedy its own weaknesses and to develop new capabilities.

It is desirable to evolve a common school system to ensure comparable quality in different
regions of the country and also to ensure that when children of different backgrounds study
together, it improves the overall quality of learning and enriches the school ethos.

A broad framework for planning upwards, beginning with schools for identifying focus areas
and subsequent consolidation at the cluster and block levels, could form a decentralized
planning strategy at the district level.

Meaningful academic planning has to be done in a participatory manner by headmasters and
teachers.

Monitoring quality must be seen as a process of sustaining interaction with individual schools
in terms of teaching-learning processes.

Teacher education programmers need to be reformulated and strengthened so that the teacher
can be an:

- encouraging, supportive and humane facilitator in teaching-learning situations to enable
learners (students) to discover their talents, to realize their physical and intellectual
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potentialities to the fullest, to develop character and desirable social and human values to

function as responsible citizens; and

active member of a group of persons who make conscious efforts for curricular renewal so

that it is relevant to changing social needs and the personal needs of learners.
Reformulated teacher education programmers that place thrust on the active involvement of
learners in the process of knowledge construction, shared context of learning, teacher as a
facilitator of knowledge construction, multidisciplinary nature of knowledge of teacher education,
integration theory and practice dimensions, and engagement with issues and concerns of
contemporary Indian society from a critical perspective.

Centrality of language proficiency in teacher education and an integrated model of teacher
education for strengthening professionalisation of teachers assume significance.

In-service education needs to become a catalyst for change in school practices.

The Panchayati Raj system should be strengthened by evolving a mechanism to regulate the
functioning of parallel bodies at the village level so that democratic participation in development
can be realized.

Reducing stress and enhancing success in examinations necessitate:
- a shift away from content-based testing to problem solving skills and understanding.

The prevailing typology of questions asked needs a radical change.

Source :

a shift towards shorter examinations.
An examination with a "flexible time limit'.

Setting up of a single nodal agency for coordinating the design and conduct of entrance
examinations.

Institutionalization of work-centered education as an integrated part of the school curriculum
from the pre-primary to the +2 stage is expected to lay the necessary foundation for
Reconceptualizing and restructuring vocational education to meet the challenges of a globalised
economy.

Vocational Education and Training (VET) need to be conceived and implemented in admission
mode, involving the establishment of separate VET centers and institutions from the level of
village clusters and blocks to sub-divisional/district towns and metropolitan areas in collaboration
with the nation wide spectrum of faciUties already existing in this sector.

Availability of multiple textbooks to widen teachers' choices and provide for the diversity in
children's needs and interests.

Sharing of teaching innovation and experimentation.

Development of syllabi, textbooks and teaching-leaming resources could be carried out mina
decentralized and participatory manner involving teachers, experts from universities. Nosed
teachers' organizations.

National Curriculum Framework-2005, NCERT.
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8. Interactive Approaches to Develop Life Skills at
Primary Level : Activity based Joyful I*rning

Introduction

Parents and teachers of today have the challenging job of helping young children to develop feelings
of worth trust and self-confidence - personal qualities (Life skills) which allow more energy and attention
to care for others. If, from the earliest opportunity, children can be encouraged to appreciate ideas of
cooperation and sharing and to find solutions to problems through cooperation rather than conflict, they
are more likely to develop the essential skills necessary to meet jthe environmental challenges that face the
world today ~nd in future. The present chapter intends to help the primary teachers to organise practical
classroom activities to fpster self-esteem, communication skills and cooperation among young children in
the age group 5-11 years. It is assumed that by participating in these interactive learning strategies the
young children will not only become sensitive about the environment in which they live but also towards
the interdependence which links together all living things in the physical world. These interactive
approaches will also ptovide the opportunity to develop personal skills whereby young children can
guestion, discuss, analyse and have the confidence to make informed and responsible decisions about
themselves and regarding the environment - Life skills which underpin all learning...

Objectives

(@) To acquaint the primary teachers with the need and importance of developing life skills such as self-
esteem, communication skills and co-operation among 5-11 years children.

(b) To help the primary teachers to organise interactive approaches in the classroom to develop
aforesaid Life skills.

(c)  To suggest guidelines to integrate/incorporate these activities into the school curriculum to provide
an interactive co-operative dimension to the teaching-learning process.

Approaches to Foster Self-esteem

The following activities are designed in such a fashion to help children: feel positively about
themselves identifying their own abilities and strengths: accept their emotions and express them in a
constructive way; recognise the positive qualities of their classmates; make genuine affirming statements
to others; identify what othfers might be feeling and accept the validty of different emotional responses.

(1) This is My Friend
Materials: None.

Procedure: The children sit on the floor in a circle. One child is chosen to begin.She introduces herself
and the person sitting to her right ;"My name is Rima and this is my friend Sarah'. 'The friend who has
been introduced then continues. Introducing herself and the person to her right: 'My name is Sarah, and
this is my friend Tina.'Once the children are familiar with this procedure and each other's names, they
enjoy introducing themselves and each person who has preceded them, so that the last child the group
has to recall all the names.
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Potential: This is a useful game to play at the begining of the year when children arc learning each
other's names. It reinforces the idea of friendship and the sense that everyone's name is valued, as well
as developing listening and recall skills.

(if) Introductory Name Game
Materials; None.

Procedure: The children sit on the floor in a circle -Each child in the circle says her own name and they
answer to; a given question, such as 'What is your favourite food?" What do you like best in school?' (The
questions for young children need to be kept fairly simple and concrete) Once children have some
experience of introducing themselves in this way, they can try repeating the response of the person before
them, followed by their own. SUghtly older children may later move on to repeating the responses of all
the children who have preceded there.

Potential: This is an excellent exercise in listening and remembering.CommonaUties in responses to the
guestions can be pointed out as a way of encouraging the children to identify with each other, but children
should be affirmed for their uniqueness and originality as well.

(iii) Attribute Linking
Materials: None.

Procedure: An attribute-'a quality or characteristic- is chosen by the teacher, who calls it our. Children
then walk around the room to join up with all the who have the same attribute as themselves. For
example, if the teacher calls out 'Favourite Colour', the children move around their room saying their
favourite colour repeatedly, and linking arms with others who are saying the same colour, to form a
group. As new attributes are called out, the groups break Up and new groups are formed. Other
attributes could include favourite animals, foods, means of travel to school, pets, types of clothing worn,
television programes watched.

Potential: A simple and lively way to experience being affirmed as part of a group and to discover
attributes in common with other class members. This exercise could be used as part of a Mathematics lesson
on sets. Classification or grouping.

(iv) Interviews

Materials: None.

Procedure-. The group decides on one question that will be the topic of the interview.Any of the
following could be used:

What makes you feel happy?
What makes you feel sad?

What do you like best about this class? How do you know when someone is your friend ? What
do you do to be a good friend?

The children split up into pairs and interview each other starting with the chosen question. They
can then report their partner's responses to the whole group. This can be done effectively in style,
by having pairs sit in two chairs facing the group, or behind a low table, as is sometimes done on
television.The interviews can be tape-recorded, or better recorded on video.

Potential: A useful exercise in the context of the English curriculum which develops The ability to formulate
questions, give focused responses and recall information. It is also an excellent way of helping children to
get to know each other. As there are no right or wrong answers to the questions, all children can feel
affirmed by the process. Creating a setting with chairs or as table helps children take their speaking
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roles more seriously and creates a focus for the attention of the audience. Seeing oneself on particularly
affirming at this age; it is also interesting to play back the video later in the year encourage children
to try to assess ways in which they have developed or changed. Would they give different responses
to the questions now than they did the first time? Would their responses be longer and more complex
has there been a growth in confidence in speaking particularly of those who are learning English? Giving
children the opportunity to reflect on the ways they have developed over the course of the year is an
important esteem-building experience.

(v) Affirmation Badges

Materials: Plain badges with pins, or self-adhesive address labels. Felt-tip pens.

Procedure: Each child is given a badge or label to decrorate as she chooses. There are a variety of ways
of doing this. Children may write their name and draw a picture of themselves, of something that they like,
or something they enjoy doing.They may draw a face or an abstract design that expressed how they are
feeling at that moment. Older children may write their name and a positive adjective beginning with the
same letter as their name, for example. 'Sniiling Sarah' or "Amazing Ali', charming charu. After completing
their badges, children can walk around the room, look at each other's badges, and discuss them.

Potential: An affirming activity that each child can do at her own-level there are no 'wrong' responses.
It is also an enjoyable way of introducing the concept of adjectives, or initial letter sounds in English
or Hindi. Children will enjoy wearing the badges all day.

(vi) Mask Passing

Materials: None.

Procedure: The children sit on the floor in a circle. One child is chosen to make a face, which expresses
a particular emotion, and she then ‘i“ses' it to the person sitting next to her. The second person
imitates the facial expression and passls it along to the next child. Once the mask has gone around the
circle, the children can guess what the emotion being expressed was.

Variation: Once children understand how to pass the mask, they can go on to imitate and then
transform the facial expression as it is passed on, so that it changes with each succeeding child.

(vii) Feeling Sounds
Materials: None.

Procedure: An emotion is chosen-happy, sad, angry, frightened and the children together make a sound,
which expresses that feeling. This cans also be done as a guessing game with one child making expressed:
it is even more effective if the children who are guessing keep their eyes closed while they listen.

Potential : Another way of helping children to express and identify a range of emotions in a non-
threatening context, while developing listening skills.

(viii) Affirmation on Paper

Materials: A sheet of A4 paper and a pencil for each participant. Procedure: New Paragraph sit in a circle
in groups of six to eight. Each person writes her name on the bottom of her sheet of paper. She then passes
her paper to the person on her right. Each person in the circle now has a paper with someone else's nhame
on it. At the top of the paper everyone writes an affirming word, phrase or sentence about the person
whose name appears at the bottom, and then folds the paper over so that the line of writing in concealed.
Papers....are then passed on to the right, and the procedure is repeated. When the paper reach their original

~ “owrers they are unfolded and read silently. Then at one time each participant reads out what is on her
sheet, preceding each line with the word's | am.....



Potential : A highly affirming activity for children who can read and write, which could Writing
exercise. Those who have difficulty writing should be allowed to use pictured as well. Children often
save and treasure these sheets. >

This is also a highly effective tec”Ninique for usp. In-service work. For adults, reading loud the affirming
comments made by others can c”se feelings of embarrassment; a frequent experience is that it is easier
to give affirmation than to 'own' it. Participants fully discuss how they reacted to the exercise and why.

(ix) Police Officer, Have You Seen My Friend ?
Material: None.

Procedure; Two children are selected from the group; one plays the role of a police officer and the other
is a child who has lost a friend; The latter child decides who in the group is going to be the lost friend,
but must not tell anyone. She then describes the lost friend to the police officer using only positive qualities
: what she likes about her, what she is good at doing, ways she is helpful or friendly. (If necessary the police
officer can ask a few questions) Based on this description, the poUce officer has three guesses in which to
identify the lost child. If she cannot solve the problem, other members of the police department (the rest
of the children in the class) rriay be called upon to assist.

Potential: An excellent way of building descriptive language. This game is a great favourite of children
under the age of sever (and many older children as well!) There may be a tendency to describe each other's
physical characteristics at first but with practice they will become more adept at identifying and affirming
each other's personal qualities. Care should be taken not to use the sexist term 'policeman’, and to see that
both boys and girls have the opportunity to be the police officer.
(X) Body Tracings K
Materials: Large sheets of paper; paints and /Zor collage materia™ "

Procedure: Each child lies down on a large sheet of paper, and has her silhouette (outlines) traced by the
teacher or another child. The children them use paints/or collage material to fill in the shapes, making life-
sized self-portraits.

(B) Variations: The body tracings can be hung around the room. Children can write (or dictate to an adult)
affirming”™ comments about each other, and these can be hung beneath the pictures as captions.

Another Variation is for two children to hold hands and lie down together on a very large sheet of paper.
They can be traced around as if they were one, creating a 'double silhouette'. They can then work together
to decorate their outlines. This can be followed by writing a few sentences on "Why we are friends' or "why
we like each other."

Potential: A way to introduce self-esteem work into the Art period, which results in a most effective
classroom display. This is an ideal activity to use as part of a topic on "Myself" or "Friends". Having
children make captions about each other encourages them to identify each other's qualities.

(xi) The 'Seed' Visualization

Guided visualisations, for guided fantasies, can be useful way of developing intuition, empathy and
sensitivity to feelings, creativity and mental imagery, faculties that do not always receive as much attention
in schools as do reasoning and analysis. Before attempting as lengthy a visualization as the one described
below, children should have some experience with simple relaxation exercises, such as Minute of Silence,
or the exercise of tensing and relaxing one part of the body at a time (toes, legs, stomach, chest, fingers,
arms, shoulders, neck). Very simple visualizations can be tried, such as imagining floating on a cloud in
the sky, or being a butterfly moving slowly from one flower to the next. As the time increases during
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which they can remain quiet and focused, more complex visuaUzations can be attempted.
Materials: A large open space in which children can lie down' without touching each other
Optional: quiet background music; paper and drawing materials.

Procedure: The children lie on the floor in a comfortable position' relaxing music may he played in the
background. The teacher asks them to close their eyes arid listen to the following story , trying to see the
pictures in their minds. The story is read in a clear but quiet voice, v/ith frequent pauses to allow the
children time to create their mental pictures (the reading of the visualization below should take about
ten minutes).

Now imagine that someone who loves you picks up in their hand very gently...and puts you in a special
spot in the ground. It is a place that's very soft and warm and safe...Now you're deep in the ground,
waiting to be ready to grow......

That person who loves you comes every day to take care of you... That person gives you water....and
makes sure no weeds grow around you... .That person always makes sure you re sure you're warm
enough." And sometimes that person even talks to you softly and sings songs for you....

One day when the time is right, you begin to grow....._You feel yourself pushing out of your seed coat,
because it's too small for you now....And you begin to grow up, out of the warm, dark earth... do you grow
slowly?....or quickly?....

Finally you begin to push your way up into the sunlight and the fresh air....And as you grow, you become
a very special plant, strong and healthy, exactly the sort of plant you are supposed to be!... imagine what
you look like as a plant...Are you tall?...short?...or in-between?... Do you grow straight up ?........ Or out to
the side?...Or in both directions at once?..What colours are you?... Does anything grow on you leaves?
fruits.... flowers?, or something else? You can have anything at all growing on you, because you are very
special plant... Are you close to any other plants, or all on your own?...Do any animals come near you?..,If
spone so- what do they do?..Do any people come near you?.-If so, what do they do?...

Now imagine that a beautiful garden has grown up all around you full of other plants, all different and
all beautiful... There's a path through this garden, and it leads right to the beautiful plant that is you....Now
it's time to step out of your special plant and take a good look at it ...Try to remember exactly what it looks
like... What does your plant need to keep on growing and becoming more special?...\When you know what
it needs, imagine that you're giving those things to your plant... When you've done that, you can begin to
walk slowly down the path....The path leads right back into this room, so any time you want to go back
to the garden to your special plant, or to take rare of it, you can just follow this path again....But now it's
time to come back to this room, so follow the path until you get here... And when you get here, you can
open your eyes.

The children who wish to share their visualization can describe the experience to the group. (Some children
may not wish to participate in such a discussion, owing to the personal nature of the visualization, and
should not be required to do so.) Questions to guide the discussion might include:

What did you look like as a seed? What did the person who took care of you do for you? How did it feel
to be under the ground? How did it feel to be growing? What did you look like as a plant ? Which did
you enjoy being most, a seed or a plant, or both? What are the good things about your plant? What things
did you do to take care of your plant before you left the garden?

Variation: Some children may enjoy drawing pictures of their seeds or their plants. However, the
emphasis of the experience should be on the imagination process not on creating a tangible product.

Potential: An experience that allows children to develop positive, ideal images about themselves in a
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safe and private context. It has also been used in the context of science topic wprk on plants, to help
children imagine what the growing process is like.

Approaches to Developing Communication Skills

The following activities are designed to help children express their ideas and feelings clearly, to focus
their attention on whoever is speaking, to listen carefully, to reflect on what is being said, to observe
the ways in which people communicate non-verbally and to use their own bodies to communicate with
others. Activities focusing on communication skills need to be carried out with a particular awareness
of the needs of children whose home language is different from the language used in the school. Such
children may need extra support during some of the exercises described below; difficulties they
experience could be remarked upon in a negative way by EngHsh mother-tongue children, and this is
extremely detrimental to the self-esteem of the child who is learning English. Children who are coping
with the challenges of developing competence in two (or more) languages need to be actively protected
from this sort of behaviour. Teachers must consciously avoid referring to them in class as 'non-English
speakers'!, as this defines them only in terms of what they cannot do. Placing the emphasis on what they
can do i.e. that they can. communicate very well in Hindi or Pui”bi conveys that their heritage and
bilingual skills are valued.

(i) Telephone

Materials: None A large space is necessary in which all th~:?children can sit in a circle.

Fiocedure; The first child in the circle whispers a brief message such as I'm your friend '.'to the child
on the rig it. That child passes the message to the next and sq on untU”it has gone all the way round
the circle. The last person says the message out loud. The object is for the message to arrive without
changes or distortions. When tired introducing this game with young children,it is helpful to start with
a very simple message, or even just one word until the children can play with some success.

Variation: After some practice the group can try passing a simple message or word in another language,
preferably one which is the mother-tongue of a member of the class. This could help English-mother-tongue
speakers empathise with the challenges that children learning English face every day.

Potential : A way to develop skills of listening and conveying messages. A discussion following the game
can give rise to an awareness of factors that facilitate clear communication-such as careful articulation and
good listening. Factors that impede communication, such as background noise or inattention can also be
pointed out. Messages passed can he relevant to any sort of topic wo™N” for example, if the class theme is
houses, the message might be 'Do you live in a flat ?*

(i) Overloading
Materials: None.

Procedure: The children form groups of three, with one person%itting the middle and one at either side.
The; children are given a topic to speak about, such as 'Things that make me feel angry". At a signal from
the teacher, the two children on the sides begin to speak about the topic simultaneously to the person in
the middle, who is instructed to pity careful attention to both. After one minute the children change roles;
the exercise is repeated imtil everyone has had the experience of being in the middle. Feelings about the
exercise can then be discussed.

Potential: 'Overloading’ occurs frequently in the daily lives of young children. The exercise can help
them to become more aware of this situation and the ways in which it impedes communication.
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(iti) Raja Says
Materials: None.

Procedure: This is a variation of the familiar 'Simon Says', where one child is chosen to lead the group
through a series of motions, saying Raja says do this. The difference is that a child who does an action that
Raja did not say still remains in the game.

Potential: A simple activity which develops both listening and observations skills

(iv) Listen and Clap

Materials: A favourite story-book.

Procedure: The teacher tells or reads a famiHar story and the children clap once (or raise their hands)
each time they hear a chosen word which has been agreed on at the outset.

Variation : As their listening skills develop, the children can try clapping or raising their hands each time
they hear the sound 'm' or 's', or any sound they are learning to identify.

Potential: A simple way of getting young children to focus on what they are listening to ;children
who are less able in terms of their listening skills are quickly drawn into participation by the
enthusiasm of the rest of the group. The exercise can be used as part of a language lesson on initial
consonant sounds.

(v) Minute of Silence

Materials: None.

Procedure: Children sit or lie on the floor with their eyes closed making no sounds for one minute.As
children become accustomed to this practice, the time can be gradually extended. During this period they
can be asked to listen for and recall sounds outside [the room, inside their own bodies ; they can be directed
to concencentrate on their breathing and imagine they are breathing in and out through other parts of their
bodies, such as the top of their heads or the bottoms of their heads or the bottoms of their feet. Simple
guided imagery and visualization can also he introduced.

Potential: This is a helpful practice either at circle time or at times of the day when children tend to get
overly excited (just before lunch or after coming inside the classroom form the playground.) It is calming
and helps the children focus their attention and awareness.

(vi) Use Your Senses

Materials: Blindfolds; a collection of objects to explore (this must be kept hidden, name 'badges with
' hand' and 'nose' (or picture symbols to represent these body parts).

the words ‘'eye’, 'ear’,

Procedure: Children can form groups of four, each wearing a different badge to represent one of the
senses -sight, hearing, touch or smell (taste is omitted for safety reasons)! Each child puts on a blindfold
except for the 'eye' The 'eye' chooses an object for investigation by the rest of the group, using only
one sense. She lets the ear Usten to it, the hand touch it and the nose smell it. This must be done in
silence. Once each child has explored the object, the eye asks them to tell each other what' they heard,
felt or smelt while remaining blind folded. They then try to guess what the object was.

Potential: This ac”vity develops the abiUty to communicate effectively within the group and to focus
on what information is communicated to us through our senses. Children should have a chance to
discuss how they felt about using only one sense, how important other group members were and which
senses they tend to rely on moter heavily. The exercise is especially effective when used after a nature
walk, to identify objects, both natural and human-made, that have been collected.
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(vii) Going Dotty

Materials: Small coloured stickers, enough for one per child. There should be five or six different
colours for a class of thirty.

Procedure: Children; stand in a circle with their eyes closed. The teacher affixes a coloured sticker to
the middle of each child's forehead. Once each has a dot, they open their eyes and try to form groups
of the same colour - without speaking.

Potential: though it may take young children quite a while to figure out how to solve this problem,
there is an ebnormous sense of satisfaction when they finally do. It is an enjoyable way of helping
children to use non-verbal forms of communication and to respond to the cues given by others. It
requires a high level of co-operation and shows that some tasks cannot be completed alone, but require
the help of others. It is also a useful technique for getting children into mixed gender and ethnic groups
prior to an activity which is to be carried out in small groups.

(viii) Co-operative Story telling

Materials: A space in which all the children can sit in a circle. An interesting photograph or picture to
stimulate ideas for a story.

Procedure: One person; begins a story about the stimulus picture, saying a sentence or two. The next
person adds another sentence or two and the story grows as it moves around the circle until everyone
has contributed.

Variations: It is often helpful to tape-record the story as it grows and play it back at the end -Children
may also enjoy drawing pictures of the events in the story; these can be put together in sequence to
form a "Co-operatiave Story book' with the words of the story written on the corresponding page. If
the classroom has a listening center. The recorded story- and picture -book can be placed there so that
children can listen and read along.

Potential: This is an exercise that requires young children to listen carefully in order to create a
coherent story as a group.

(ix) Magic Microphone

Materials: An old microphone from a tape recorder. Alternatively, a microphone may be improved from
card or scrap materials.

Procedure: The 'magic microphone' may be used during any group discussion as an aid to expression and
listening. The teacher explains that only who is holding the microphone may speak ; additionally, all the
children must look at and listen to the person who is holding the microphone. When the speaker has
finished, she hands it to the child next to her. Any child who does not wish to participate in the discussion
may simply pass the microphone along.

Potential: Holding the microphone often helps draw out children who might he reluctant to speak ; it is
thus a good way of supporting second language learners who may be left out or dominated in group
discussions.The use of the microphone also helps more verbally assertive children listen and recognize that
others have an equal right to express their opinions.

(x) Bean Discussions

Materials: Two or three dried beans (or small pebbles, wooden inch cubes, small shells) for each
member of the class; a jar or bowl.

Procedure: A helpful way of regulating a class discussion so that no one person can dominate,
particularly useful in a class which includes children who are learning English as a second language.
Holding an equal number of beans gives children a tangible symbol that they each have an equal right
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to participate in the discussion. An interesting technique to try during circle lirhe, or for class
discussions on any topic.

Approaches to Promoting Co-operation

The activities following are designed to help children develop an awareness of other points of view;
to be able to distinguish between problems which can be solved alone and those which require co-
operation ; to be able to modify rules through discussion and consensus ; and to be able to work
co-operditively with each other towards a common goal. The experiences are divided into two broad
categories : active games or activities which require Space for movement, and board games and table
activities that can be used in the classroom.

(1) Crowns and Statues
Materials: One quoit per child in the class.

Procedure: Each child is given a ‘crown' (a quoit) which they balance on top of their heads. (For older
children..objects such as bean bags or small cushions may be used.) They then move around the room to
music. If a quoit falls off, that child becomes a 'statue’ and cannot move until another child comes along
and replaces the quoit on top of the statue's head.

Variation: Very young children may have difficulty focusing on the task when there are large numbers
of children moving around the room. It may be helpful to have the children work in pairs. One partner
from each pair can sit in a circle around the sides of the room, while the other moves to music. If the
moving partner's quoit falls off, she is frozen until the sitting partner comes and replaces it. The sitting
partner then returns to her place. The partners should switch roles every few minutes.

Potential: This game quickly conveys to young children, the fact that they are interdependent and need
to rely on each other. !

(i) Class Web

Materials: A large ball of string or wool.

Procedure: The children standing in a circle; one child takes a ball of wool, wraps it once around her
waist, and passes it to someone else in the group. The process is repeated with each child until the
whole class is joined together in a giant web. They can then disentangle the web by passing the yam
in the reverse order.

Variation 1. The game can be adapted by agreeing at the start on a 'rule' or reason for passing the yarn
to a particular person. For example, the rule can be to pass it to 'someone you smiled at today'. This
is a non-threatening choice as by the time game is finished, everyone is smiling at everyone else! Other
possible rules might be used with children who know each other well, such as 'someone you played
with today', 'someone you helped today', or 'someone you were kind to today'.

Variation 2: If there is adequate space, once everyone in the class is linked together by the wool, they
can attempt to move as a group, keeping the shape of the web intact. With very young children this
is best attempted in smaller groups at first. This process requires awareness of the group and the ways
in which the movements of the individual will affect the shape of the whole web.

Potential: This activity provides a concrete experience of children's 'intercorrectedness' in the class.
Variation 1 should only be attempted with a group that has some experience of self-esteem and co-
operative work: and 'rules' should be chosen that do not put children at risk of being left out. However,
in a class which has consistently worked at building a positive pense of self-concept and group
cohesiveness, children often seem that the web is not complete unless everyone is included, and make
an effort to involve each person.

This activity has been used by older infants to examine interdependence beyond the classroom as well,;
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For example, a class that had been doing a study of a local park drew pictures of all; the types of plants
and animals they had found living there, as well as the soil and water, and pinned them on a display
board. They then used pieces of wool to link 'things that need each other'. They linked green plants
to both the soil and the water, as they realized that both were indispensable for life; they linked the
insects to the green plants,which were their source of food. The final display made dramatically clear
the complex interdependence which exists within food chains.

(iti) Co-operative Hot Potato

Materials: A ball or bean-bag.

Procedure: This version of the traditional game does not require the elimination of any players but
allows all to) be active and involved. The children sit in a circle and pass a hot potato (ball or bean-
bag )until the caller shouts 'Hot potato!" together.As the game continues more children join callers,
forming a new circle, until all children are in the callers' circle. The callers can agree either to decide
together upon the number to which they will count, or let the last person to join choose the number.

Potential: The game builds a sense of group feeling by allowing everyone to participate throughout; it
also builds counting skills.

(iv) Cars and Drivers

Materials: None. A hall or other fairly large open space is needed.

Procedure: The children find partners. In each pair, one person takes the role of the ‘car’ and the other
role of the 'driver'. The children are told that the car must keep her eyes closed throughout the
experience. She can begin by holding her hands just in front of her body, forming the car’s, bimipers.
She can only move when and where the driver takes her.The driver stands behind the car with her eyes
open and hands resting gently on the car's shoulders. The driver is responsible for guiding the car
around the room and ensuring that no accidents with other'cars occur. The driver may vary her speed,
turn, stop, start again, or move in reverse. A after about five minutes, the car and driver should switch
roles.

After all the children have had a turn at each role, it is essential that they discuss their feelings about
the activity. Was one role preferred to another? If so, which one ?Why? How did it feel to co-operate?
How did you communicate with each other? The discussion may reveal that some children enjoy the
sense of responsibility /Zpower of being a driver. While others feel hesitant about it. Some enjoy the role
of the car and the sense of trust in the driver. While others may feel frightened and find it difficult to
release control.

Variation 1. While the activity is best experienced in silence, some suggestions can help focus the
attention of very yoimg children. The teacher, or a child without a partner may call out, "Red light'.
‘Winding road ahead’, 'lcy patches-slow down'.

Variation 2. Trains: By linking in groups of three, the children can form a train. Everyone keeps their
eyes open and the person at the head of the line (the driver) leads the train around the hall, avoiding
collisions with other trains. Gradually trains can join up and form longer trains of fix or nine children.
To lead the train around safely requires an awareness of the group as a whole and the position of the
last person in the line. The role of driver should rotate periodically.

Potential: As well as' being an exercise in trust, co-operation and non-verbal communication, teachers
have it successfully in the context of a theme on transport to discuss speed, force,direction,etc.

(v) Doggie, Doggie, Where's Your Bone?

Materials: A small object to use as a bone a block of wood or a stiff piece of card.

Procedure: The class sits on the floor in a circle. One child is chosen to be the "doggie' and goes out
of the room. Another child chosen to take the 'bone' and. hide it by sitting on it, putting it in a
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pocket. The whole group fhen cafls out "Doggie, doggie, where’s your bone? Someone has taken it
from your home? The "dog" comes back inside, walks around the circle and tries to guess who has
the bone. The other children try to help the 'dog' in the following manner: as she approaches the;
person with the bone, they clap their hands rapidly; if she moves away from the person with the
bone, they clap their hands rapidly; if she moves away from the person with the bone, they clap more
slowly, or stop as to the opposite side of the circle.

Potential: This is an adaptation of a traditional game in which the 'dog’ has three guesses, and the other
children simply watch. The advantage of the adaptation is that it allows everyone to participate actively,
and builds a positive feeling in the group by encouraging the children to help and support each other.
Other simple guessing game can be adapted in the same manner, with the rest of the Class helping the
person who is guessing.

(vi) Co-operative Pin the Tail on the Donkey

Materials: A blindfold; a large drawing showing an outline of a donkey ;a tail cut out of paper or card;
drawing pins.

Procedure: The drawing of the donkey is hung on the wall. One child is chosen to begin and is
blindfolded -She is then given the tail and directed gently towards the drawing of the donkey, ‘the
object is to pin the tail to the correct part of the donkey. The children who are watching help to direct
her by clapping rapidly when she is near the right spot (altertiatively, they can say 'warm™ 'warmer’
‘hot' as she gets close, or give simple verbal directions, such as ‘higher’, 'lower’, 'to the left', 'to the
right'). Once the tail is pinned ort, the blindfold is removed so that the child can see the complete
picture. Then another child may take a turn.

Variation: The different parts of the donkey can be cut out head, neck, body, ears, tail, four legs eyes-
and given to various children. The child who has the body section can he blind folded., and pins her
piece to the drawing on the wall. Each child who follows her must add her piece, placing it in the correct
position with the help of the children who are watching until the entire animal is assembled. Other
animals may be used, or a human figure as well as objects which are fairly complex and made up of
a number of parts (for example, a house may have pieces for window, doors,'roof and chimney).
Potential: A variation on a traditional game; this version eliminates winners and losers and reinforces;
the need to help each other in a humorous and enjoyable way. There is a positive group feeling when
the task of completing the picture is finished. It also develops in the child who is blindfolded the ability
to listen and follow directions. Depending on what image the children are assembling, it could be
incorporated into a topic on animals, the human body, houses, etc. Concepts of spatial telations, as well
as vocabulary', are reinforced during the process of playing.

(vii) Lock and Key

MAtififtls : A selection of lock' and "key shaped cut out of catd itt different patterns enough sb that
each membet of the group has one or the other.

Procedure; Each child chooses one of the card shapes, either a lock or a key, and walks around

the room trying to find a lock or key that fits together with hers.

Potential: An effective way to introduce the idea of interdependence and group work to very yoimg
children. It is also an enjoyable way of forming pairs for an exercise requiring partners. Visual
discrimination skills are developed in completing the task.

(viil) The Park Game
For 6-8 players. Age 6-12.
Materials: 1 "Park' game board (actual size approx.50 cm x 70 cm).

049



20 grey cards (10 cm x 10 cm) with pictures depicting various types of rubbish.

4-8 green cards (10 cm x 10 cm) with pictures depicting things one might find in ideal park.

20 blank green cards (10 cm% 10 cm).

20 small cards with one symbol either + or—

Blu - Tack

Felt-tip pens.

Introducing the game: The children are asked to imagine that this is the neighbourhood in which they
live; they are told that on this particular estate there is a large space between the houses in which people
have been throwing all kinds of rubbish. The children can then help to distribute the grey cards across

the space on the game board. They are then told that they are going to work together to clear away
the rubbish and make the space into a park which can be enjoyed by all the people who live near by.

Procedure: Each player in turn draws a card from the+ and— deck. If she draws a minus card, she must
‘take away' one item of rubbish from the park. However it cannot be merely 'thrown away'; the player
removing it must suggest what will be done with it (refuse, repair or recycling are some possibilities) other
players may be asked for their suggestions and the group should arrive at consensus as to the fate of each
piece of rubbish.

A player who draws a plus card may add something to the park using one of the green cards. Some of the
green cards are blank, allowing players to draw in their own ideas as to what should be in this space.

As the park becomes increasingly filled with green cards, players can discuss and negotiate their
arrangement. Helpful questions to guide the discussions might include:

Who do you thick will want to use this space ? Children?

Of what ages? Girls? Boys? Adults? The elderly?

Will everyone want to use the space in the same way?

Should the needs of some people have priority over the needs of others?

Why or why not?

Are there some'items or areas that should be near each other? Are there some items that should be
kept apart ? Why?

Variation: Rather than create a park, the game can be structured to create a wildlife garden, requiring the
children to include all the plants and animals that would make up the food chain.

Potential: This game requires a high degree of co-operation developing language, discussion and negotiation
skills. It also encourages children to explore the points of view of others by anticipating the needs and
wants of various groups in relation to the creation of the park.

The game develops certain concepts which are central to environmental education, concerning management
of resources and waste. Clearly, the game will be most effective if the children have some background in
environmental education, or if it is used in conjunction with a project on this subject. However even if
children are unfamiliar with, for example, ideas such as recycling or composing, they will derive
considerable learning from discussing the issues related to what will go into the park.

The following matrix is intended as a quick guide to the activities described above, as how these
activities can be incorporated with SCERT, Delhi. It shows that the development of personal and social
skills need not be thought of as something external to the 'real’ curriculum, but can be combined with
the kind of cognitive learning that goes on throught the school day.
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ACTIVITIES

Co-operative Faces
Co-operative Circiles

Modified Co-operalive Squares
The Park Game

Building a House

The Bridge Across

Little Boy Blue

The Maeic Tree

Piciureroalch

Lock and Key

Co-operative Pin the Tall on the Donkey
Sbowreck

Doggie, Doggie, Where's Your Bone?
Cars and Drivers

No Hands!

Co-operative Hot Potato

Class Web

Crowns and statues
Co-operative Musical Hoops
Co-operalive Musical Hugs

M usical Laps
CO-OPERATION

Bean Discussions

Magic Microphone
Co-operative story telling

Going Dotty

Names in Motion

M inute of Silence
Escape From the Zoo
Listen and clap

tass the Sound

Farmyard
Cooper Savs

Overloading
Human Chalkboards

Telegram

Telephone
COMMUNICATION

1Hug Myself case 1llove Me so!
Affirmation Notebooks

1he seed Visuaiisation

Body Tracings

police Officer, (lave you seen My friends?
Affirmation on paper

Feeling sounds

Peelin* Walks s

Mask Passing

Affrrmation Badges

Interviews
Attribute Linking
Introductory Name Game

This is My Friend
SELF-ESTEEM
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These activities can also be incorporated with teaching subjects at primary level ai\4 "fan be integrated
with "Indradhanush-series"-text books develped by SCERT, Defence Colony,Delhi jjor example.

S. No Subject Class Topic Activity . m

1 EVS v Names in motion
Interview

2. EVS Il See your senses
Magic microphone

3, Enghsh | to V Prose, poetry Listen & clap

4. Hindi Il to I  Grammer Lock and key
Raja says.

5. EVS v Feeling sounds

6. EVS v Telephone
Interview

7. EVS I Cars and Drivers

8. EVS Il oW? Co-operative
Story telling

9. EVSS v -do-

10. EVS 1l tpF n The Park game
Seed Visuahsation

11. EVS Il AMAN-2 t m Lock & Key

12, EVS v mi n~ ~ N Bean discussion
Magic microphone

13. EVS v Body Tracings

14. EVSS \% Bean discussion
Magic microphone

15 EVS \Y/ Attribute linking

16. Maths Il -m Building a House
Co-operative Squares
and Circles

tkese activities can be integi*iited with all the subjects 7t Pfimary level.

Dr. Neera Chetan Lai
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9. Leaming EVS Through Activities : An EXxperience

The NCF (2005) Focuses on these guiding principles for teacher EVS.

(f) Connecting knowledge to life outside the School.
(b) Ensuring that learning is shifted away from rote methods.

() Enriching the curriculum to provide for overall development of children rather than remain text
book centric.

(d) Making examinations more flexible and integrated into classroom life.

() Nurturing an overriding identify informed by caring concerns within the democratic polity of
the country.

To discourage rote learning and to connect knowledge of the child to his life outside school i.e. home and
community, an approach which marks a departure from the legacy of bookish learning is essential. A Child
who learns by doing has a much clearer understanding of the subject. Let learning be a process of
construction of knowledge.

Learners actively construct their own knowledge by connecting new ideas to existing ideas on the basis of
their experience gained by performing activities and experiments.

The EVS books class Il to V — 'LOOK AROUND YOU" are full of activities for students to construct
their knowledge. These books are written in a language which is most common to Delhi students. The
language is easy and not loaded with terms and words that mean nothing to the child. As can also be
seen, definitions have been avoided firstly, so as to discourage rote learning and secondly because they
hold no meaning to the child at this level.

As per the NCF, as the primary stage, the content School provide the opportunities the child to deal
with the real and concretes world and not formal abstracters world.

During the execution of these books in the classroom the students engage in explanatory and hands on
activities that lead to the development of basic cognitive and psychomotor skills through language,
observation, recording, differentiation, classification, inference, drawing, illustrations, design and fabrication,
estimation, measurement, comparison etc. During this process of learning (and construct of knowledge), the
teacher becomes a facilitator who encourages if they assume a more active role. Allowing children to ask
they are learning in School to things happening outside, encouraging children to answer in their own words
and from their own experiences, rather than simply memorising and getting answers right in just one
way—all these are small but important steps in helping children develop their understanding, 'Intelligent
guessing, | must be encouraged as a valid pedagogic tool.

A teacher when goes to the classroom with some textual material is very essential that the teacher himself/
herself have faith in the material.

Let the teacher become a leam and construct knowledge by performing some of the activities. These
activities provide joyful learning to the students in the classroom. They will further be extended in the

INSET programmes so as to provide joyful learning experience to the teachers and develop their faith
in these activities.
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(A) Class 111 Lesson 1. Rahul's bag.

Skill developed ; Ability to classify.

Material required: Teacher's handbag which may carry all her/his personal belongings in pocket, purse
etc. Land paper.

Method: Empty the purse/bag on the desk.

Choose any basis to classify these. Jot down the items on the paper based on your criterion of classification.
Try another basis to classify the same items. Again tabulate; You may have criteria for. Classification, say,
colour, texture, raw material that the item is made of, utility of the multiple item and so on.

The co-ordinator/resource person will then collect and share with the teachers what criteria different
people have chosen.

Find out, who has thought of maximum criteria?
Whose criteria are really unique?
The teacher performs the same activity in the classroom, with the student's bags.

(B) CLASS IV LOOK AROUND YOU CHAPTER 1 (Make these and have fun)

This activity is given as a fan activity which would create a foundation for the understanding of air pressure
and friction in the subsequent classes.

Make a PAPER HELICOPTER,
Material required : Paper
Method:

Take a long strip of Paper.

Tear the paper along its length down the middle, until halfway down.

A little below the end of the first tear, tear a little form both sides towards the middle.
Fold the paper towards the middle form both sides.

From the bottom end again make a small fold upwards.

Spread the two flaps at the upper end in opposite directions.

Throw your helicopter up into the air or stand on a chair or table and release it. Watch it spin as it comes
down.

In the classroom, teacher may asle the students to make helicopters of different sizes of paper and different
thicknesses of paper by taking 2 fold or 3 fold. Of the same sheet.

Discuss which helicopter spins the fastest and the room reasons there of.
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In the classroom

While executing this activity in the classroom, the teacher will encourage the students to individually
make their own helicopters with varying size and thickness of the papers. The teacher will encourage

the students to also think why the paper helicopter spin. All answers by the students should be
welcomed.

Are there any letters which can be read as they are, in the mirror?

CLASS V LOOK AROUND YOU

Lesson 19 play with these mirror

Concept developed : Symmetry and mirror images.

Material required : Mirror strip. Paper

Method . Write the letter of the english alphabet in capital as well as in bold.

Place the mirror on the left, on the right, above and below each letter. See how each letter looks in the
mirror in each position. Write then in the table as seen in the mirror.

Letter Mirror or right Mirror on left Mirror above letter Mirror below lefts

Then discuss, how the letters look in the mirror.
Can all letters be read properly in each position of the mirror?
Are there any letters that look like some other letter, when seen in a specific position of the mirror?

Another activity with the mirror

Draw figure on the board and aSk the students to draw these on their paper.

Fig. 2
place a mirror along the dashed lines.
Which pictures are completed?
Which pictures become different?
Then discuss 'symmetry' with the teachers.
Poonam Mongia
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