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PREFACE

It is cerfeiinly a matter of satisfaction to have an opportunity to contri- 
bite to the development of education in the society and it does not matter 
e^en if it is in a small way. The Committee took its terms of reference 
in this light and we are glad, though the job was strenuous, that we are 
adced to go into the causes of the failures of a greater number of candi- 
dttes who appeared for the Vllth Class Common Examination of March, 
1̂ 76.

The terms of referwice were few but since we are asked to suggest 
rnaa^nres for the improvement of educational standards, these were 
assessed not oaly ŝ independent factors but also as those wluch interact 
with each other as well as with the other factors in the field of edu< 
cstlon. To avwd subjectivity the study of the problem was made throu^ 
the collection of valid Snd reliable data both by maUin^ the n a ^ s ^  
qi^ijonnaires as wjjll as by conducting intenaev/s. th e  data was 
sdentifically analysed to draw valid and reliable conclusions which 
slewed the directions in which the suggestions are to be made.

Hie committ^, I may assure, bestowed its best attention and its 
deepest thought in offering its suggetions which, we hope, will be useful 
and practicable We expect that a discerning mind may also see the chan- 
niis of their apphcation to the secondary stage as well. The schedides 
acd the analysts of the data collected thiough them are s^para^  and 
gixen under ‘Appendices’ to make the report simple,straight and amenable 
to quick reading. References to the relevant* Appendices’are incoi^orated 
in the main of the report to enable the willing reader to delve 
deep into the aspects of analysis to see how the findings are arrived at.

This detailed attempt naturally forced us to consume more time than 
was originally expected and we regret the delay in submitting this report. 
W» are at the same time thankful to the Government for allowing us 
srffident time to complete the work entrusted to us.

The Commktee acknowledges with thanks the su|gestions offered 
by the public and Teacher’s Associations who thoughtfully responded to 
ou" press notification tiirough which their views were solicit^. It also 
thanks all the h ^ m a s tm , teachers, students, parents and the inspecting 
o ito s  who responded to our mailed questioimaires, aiMl to the inter
view schaiules. It also acknowledges the services of the ministerial staff
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of the Office of the Commissioner for Government Examinations in tailabu 
lating the data and in typing the report inparticular to> Ŝ Sri 
K. Purushottam and SriP.V.S.R. Krishna Murthy. It also thanlk tihe 
Director, State Council of Educational Research and Training ^for 
spaxiog tiie $ ^ ^ c ^  of Sri B. Hari Sarvothama Rao, Statiistitical 
A s^tant of his office for guiding the tabulation work and for assastiting 
in the analysis of th^ data.

I^e  committee expr^ses ite deep appfedalion expert servidces 
r ^ d ^ d  by Sri V. Satyanarayana Mufthy in d^gaiag, airtaWys- 
ingand interpreting the data and also in preparing the report itn its 
p reset form.



rNTRODUCnON

Improvements in any field are the outcomes of a planned 
continuous effort in the right direction. The flaws revealed in any systeii 
icitsfuactioi^g are carefully studied and appropriate steps are initia
ted to set things right so that improvements leading to further progress 

be effected. It is also the experience of nwkny that an investigation 
tc i(k!ntify these flaws is occasioned when serious and unusual symptoms 
aie noticed.

The unprecedentedly low perc^tage of passes in the VII Oass 
Cbmmon Examtnatio6 of March 1976, as a symptom of the existence of 
fltws or defects in the functioning of the instruclional system needed 
inrestigatiofn snd the OoveTnmeB,t, sensing the neqessity, consfcitaled » 
cimmittee to go deeper into it and to suggest measures for improvement.

The committee consisting of tite Director of School Educatioo, a» 
C&almiftn; AddL IMrector of School Education, Director, State Council 
ofEdocational Research and Training as members and Deputy 0»iu]itt> 
s»nerfor Government Examinations as Member-Secretary, had in its 
fdd, members from the Legislature as well as from the teaching profession. 
It was thus suitably representative in its ccmstitution to examine the 
iiBtructional system in depth, variety and extent.

ReaUsing the necessity to acquire valid and reliabit data to  s u ^ t t  
BStasnres for improvem^t, the Committee developed ^uestmiuures 
,for its collection.

'  it als9 ai^loyed the methods of ‘case study’ and ‘stiwtercd
interview* to validate and cross-check the data collected th r^ g k  

tlBailed—questionnaires.
 ̂ I n  its iXKetings {See Appendix xiii) the Committee decided that the 
ana of the^sample is to consist of Hyderabad City, Srikajbilftai, 
ani Kumool districts of Andhra Pradesh to accord representation to 

(ifbaa and rural elements. A in k in g  of the ootteemed District 
!̂l§<9ticatic l̂ Cheers was conducted to appraise them of the puxpds^s of 
tito smdy, the way the questionnaires were prepared, and the way in 
wKch the respondents are to be selected. Hiey were entrusted with the 

J)f collating dkta through the questii6ttnaires and case studies.

> To study the problems involved in the instructioiial manialsc>
*̂ ^mt and to observe the actial functioning of the schoolsu, mem- 
tfeis the of the committee thought it useful to tour the sample-area.

!575-«i



m

Tke Conumttce for this purpose divided itself into four groups and dii«» 
tributed the sample a(iea between themselves for study and e^servatom, 
as follows:—

1st Gmt^:
(1) t>ir«ctor of School Edijcatl^ A.P.,

(2) Sri.V. Radhakri$hua Murthy.

(3) Bfeputy Comittissidttei’for Go^t. EMJ«i*
nations.

HydertlNUi City,

1

W

2nd Group:
(l)  Addl. Bitti^tor of School BdueatioA,

3rd Grmpi 

(1) |3 e |) ^  CoBM^tssiontr ft»r Oov^mment

<2) SH P. Sieerstftui 
(3) A. Venfcatappaijdi.

AthGranpi
(1) Director, State Coundl of Educational

Research and Training. I Kurnool District.
(2) Sri P. Rajoiabraiunam. J
<3) Sd P. Nanjundaiah. J

The Ck>nunittee interviewed the teachers, parents, students aiad 
Masters and collect^ information on various aspects^ They have also 
•observed the teache s while they were teacldng in their respective class 
orooms. In this prcess it was heartening to note that they could get 
the ftdl^t possible co-op^tion from the District £ducati(mal Officers, 
Jmpecting staff as well as from the respondents ^ d  interviewees.

Date was also collected thrwgh the P rm  Notification issued by the 
Member-Secrdary sohcitii^ the opini<»is of the public and tihe Teacher 
<h-gammtions as well.

The data collected from t h ^  variqus sources was analysed and 
tabulated. Relevant conclusions were drawn which served as the basis 
for discus^ons to suggest measures for in^ovement. To be sure of this 
basis, validation of the data for the purposes of <kawing cozKlusicBis 
was joade at 95% con&ienoe level by maldng use of the chi square test.



xiii

It is the fervent hope of the Committee that the study thus made on 
^  scientifk; basis and the conclusions so arrived at would help enhance 
^  reliability of the approach made by it. The suggestions offerred by 
tte Committee can be foimd at the end of the relevant chapters. Th^se 
âreccMHmendations are also grouped under the liast C hap^  which is tffl-- 

jn«d as ‘Summary of Recommendations’.

The reader of the report may sometimes be inquisitive to peep at 
si^orting  data for any conclusion or concliisions. To satis]!^

^  sidlediul« through which the data was collected and also the aml^ntis 
of tik i data, schedule-wise, are furnished under the *Appendicm\

The Committee feels that its effort is amply rewarded if the reader 
•ofthis r^ o r t  is enabled to identify the snags in the instructional system 
'{shot the study is diagnostic) and is also convinced of the appropriate- 

of its reoommeiadatioiks to effect imptovoDaen^





1. THE BACK DROP.

1.01—Findings in Psychology have greatly m o d i^  the oH dictop 
*Talure is the stepping stone to success” into **success begets
Thii is specially true in the case of educational activity at the *SohDol 
Staie’.

1.02—Abnormal percentage of failures in any external examination 
at tie school stage is a concern not only of the individual students but 
alsc ^  the State as it results in wastage and stagnation. The concern of 
theState in relation to the extent of wastage and stegnation gains special 
signficance in the context of its serious efforts to establish Democratic 
ScKAlitm and its attendant polidee of free and compulsory educa^<ni for 
th« citizen The seriousneis of the purpoie of the Stete in its con^- 
batioii towards the e3^nsi(m of educational facilities is discefaitHe in  
the enomous increase in tlte number of primary and upper pilmafy 
schiols and in enrohnent. While at the upper primry stage the eni^l- 
meit was 2.3 lalchs in 1956-57 it rose to 6.1 lakis by 1974-75. T^Uang 
in terms of schools, the number of primary schools in 1956<57 was 29,076 
whshrose to 36895 by 1974-75. The number of upper primary scliooib 
duitiig 1956-57 was 329 but by 1974-75 the number rose to 3 ^ ^ -  Tiw 
low percentage of results at ttie VU Class common examination of 
Miwh/April, 1976, besides attracting the serious attention of t̂ ie 
Ooiernment might have made every thinking citizen t^ e  an excu^ioin 
into the field of guessing its probable reasons and most have nqd^d 
him to form a unilateral hypothesis that something is seriously wron]| 
witk instruction and testing at the school education level.

1.03—But, a layman usually bails to understand the com- 
pleity of a teaching-learning situation. The syllabi, the t« x tb 9 ^ , 
the teacher competencies, the physiod facilitiet in schools, the sup^- 
visoy function of officials, the socio-cultural bacl(ground of the 
st^ents. parmts and teachers are only a few of the Actors which con- 
trilate to the establuhment and maiat«aance of educational itiadacds 
at lie sdiool level.

1.04—It is probably a genial temptation of the human aaind toat tri
bute any unusual hajqjening to appeaiWEioe of simi^taneous changes in
theleld. The two new features of the Yll QaM common aamin»tidn df 
1971 are the introduction of new type question papers and the N id a 
tion of a special minimum of marlu in the common examination for 
thefailing students to get the advantage of tiie mafks of their internal 
assessment. When it is pointed out Aat these changes are natural for

1
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m y  evaluation procedure, the contention which is advanced o6ften 
diat in the context of the *a^lition pf the detentions’ these: ccha- 
iqpss have acquired special significance as contributory causes to the Mow 
imosntage of passes at the VII Glass common examination. M nd 
vltvrad twm ty s  ^ g le  the low preeentage of passes can be the cuBitiu- 
iMim efffiet of the negligence of either the students or the t^acherss or 
both, ^  their educational activities.

1,05 The class room instruction is the central factor whi<chi in- 
the degree of success of stud^ts at any examinatiom, rand 

by itself is a very complex phenomenon. A number of factorss act 
a i^  inter-^t in a  teaching-learning situation. Some of them are unnder 
t|>e QQptTQl of teachers and can be mantpula^d. ^ut the ptherss are 

the control of either ^tudea^s or teacherSf. whic|i yitaily  ̂ ailtfct 
processes. Though somi  ̂ df the^ e](,temaI^actQr9; cam  be 

^nd thus manipulat€i4. by the edif^tional aMSNpistJnitto^s,

pwjple also-

1.06 The educational expf rfs l^^p the B^ t̂ional j^als of the |̂occwty 
view while framing tie  curricuii. Tlie teaqhefS may be incvoS^d 

in tlie j^ocess but essentially it ist the job of experts as they havve to 
fix priorities in achievement wl^e r^ojving many of the compeeting 
daims of various disciplines an^ other areas pf educational experiemws 
Ijfsi^lly, it is a theory-oriented ac^d^mic exerci^ and the advauitiages 

defects in it are more usually established in the process of its ffunc.

1.07 The syllabi follow the curriculum and are placed itti the 
hands of the teachers and administrators. Text Books follow tlHem 
and the students and teachers plunge into the educational acti'^ty. The 
achievemeiits of the students are of course evaluated at the end off the 
course.

1.08 To ensure success of this process \?i^ch looks pr©bj^ly 
ttnrealistically simple as expressed above, a number of conflictSJ are 
to be resolved, a series of snags are to be surmounted and a hosst of 
bottle-necks are to be avoided.

1.09 The objectives^of education for the Sl^te in the first instmnce, 
need not necessarily synchrowse mth the objectives of the ^ rcn tts  or 
the students. Even with parents and students a variety of objectives can 
exist. The coiu-ses desi|[n^ may not be pojtential enough eitheir to 
attain the objectives of the state or those of the parents or studegnts. 
liie  teachers may be keeping their own objectives in view while operating 
the curriculum or syllabi. Even here all the teachers may not have? the 
same objectives in view even though they operate the seam syllalbus.

1575—!♦



The educational supervisors may feel that the courses are prescribed for 
a different set of objectives. Again, in the case of these obj^tives the 
priorities, even where similarities exist, need not also be in the same 
order. The evaluator may aim at testing objectives for which the 
teadier or the student might not have given credence.

1.10 Where variations in objectives and their priorities exist the 
subsequent processes are apt to go wrong resulting finally in a number 
of failures at the summative evaluation.

1.11 Granting synchronisation of the objectives of education 
with the objectives of instruction from the point of view of the teachers 
students and evaluators, a number of factors still come in the way of the 
successful attainment of these objectives. Foremost of these is the 
physical and instructional facilities. If children cannot sit or move 
comfortably in their seats, if they cannot have enough space ija the 
class Toom to accommodate themstlves, if tb.e teacbet is not helped by 
the availability of the required aids or equipment, successful leax^j^ 
camot be anticipated. Without providing buildings, fi^miture, g^Jies 
material, libraries (both for the teachers and the students), and labora
tories, the tone of the teaching cannot be high even if the teacher, is 
ingenious and well trained.

1.12 The teacher is the key figure in managing any teaching" 
learning situation. The external factors which usually influence tiim arc 
thepressures of the community which are working on him, the adminis
trative directives he receives, the expectations of his collegues, and tie  
curriculum which was designed for him and for the students. He is 
also influenced by his persoiml needs, his idea of the role of a teacher 
and the professional knowledge he had aquired and continues to acquire. 
His approaches in the class room are constantly influenced by his per
ception of his long range goals, his expectations of a specific te^sOii, 
his effort to involve the students in the learning process and the feed
back he tries to obtain from his evaluation of the achievement of the 
students.

1.13 We expect good teaching from the teacher though we often 
fail to define what good teaching is. Good teaching is a to y s  towaMs 
a ckosen goal. But his goals are multiple and complex ifivdhring a 
good deal of interaction between them. Some of the variables wMch 
affect his effectiveness, like the school and community contexts (i.e., 
phjsical equipment, the laws and customs in the society, needs and ideas 
of the community members) are often beyond his control as well as his 
perception. He is also influenced by his formative experiences of the 
eacMng which may comprise his training, nature and degree of sociali- 
ation, and his established ways of reaction to his environment.



1.14 He seeds consta t and readily available and practicsally 
emf^oyaide suggestions for his class-room problems. He is entiussted 
w i^  ^  diflScult task of developing in the students, the h i^eir memtal 
pfoeesses Uke reasoiymg, imagining, re>organising and integrating iddeas 
besides aaftlysing m d  en&luating them. But unfortunately tliese ^are 
siidi aqiMCts of learning which cannot be studied by the experts in eany 
U b ^ M iy  »tuatio&8. Where things can be studied by an experimesatai 
pf|(diologtst, it is felt difficult to apply his findings to the problemss o 
class-room teachii^S as he has to plan and guide learning experieimce^ 
with forty or more duldren for five or six hours a day in school. Leamiing® 

in a chiss-room are highly complex and cannot be eitthe 
coatttrolle^ or disregaided.

i . B  TIm» stud<^t is even more important in a teac^ng<4liMtfnling 
slttmtion. Tlic external pressures wldch influence the learner are paremta^ 
dipliclp£ti0!98, ^eer norms, influences and social-class nocnt. 

fsty  in iM s  mtttre «nd develt>|^estal
The degree of bis involvement in the instructional p rooo^ 

ii^^ads on his expectations, his perception of the ^ « e ^ c
of spddSc tessons, Ids involvenHmt in those ta ^ s  «n<i :oii 

ej^R l̂BBces which iiiiiiaide his actions, feelings and perceptions. 
remits of the evafaiative process provide hhn a feed4iadt: is 

to self-satisfactions, peer reactions, and transfer valvte of ' his 
team isi to life experiences.

1.16 Children are always learning, th o u ^  o f t^  they le a n  soflne- 
t^n g  we do not intend. The problem is to control the learning proccess 
so that the chasges we want will be forth-comii^. To control ithe 
process a  teacher needs a deep study of it. He n e ^ s  a learning the^ory 
wMch taloes mto account the mdivldual differences in learnings wttiich 
can prescribe worlcable methods of motivation, which deals with problems 
like transfer of learning, with the insights which must be existing to 
learn a thing and with the e^q>lanation or stipulation of the conditiions 
that foster growth.

1.17 Any study of the large scale failures at an external examinattion
to do justice if at least some of these basic factors which gowem

tile instructional process, are not kept in mind either in formulatting 
an|f design for study or io forging a pattern for improvement.

1.18 And we hope that the present study reveals that the 
members of the committee kept this in view.



2. THE COMMON EXAMINATION OF CLASS VU—
A RETROSPECT.

2.00 As a consequence of the increase in the nimiber of students 
and in the variety of schools (variety in relation to Management, Location, 
Earcentage of the students, etc.) and of the social responsibility of the 
schools to make condidates available to certain jobs, the necessity to 
prescribe and attain uniform standards arose. The target of maintainiiig 
uniform standards at the primary stage or the introduction of relevant 
steps to realise it cannot be considered as the purposes of the chan§BS 
which have been b ro u ^ t into the common examination of March, \9%  
since the prescription of a public examination for these purposes was 
there even before 1966. The changes introduced in the structure and 
syllabi of the primary education resulted in the prescription of coiiuiiob 
daaninatioxv ovXy as a conlinuation of the wstwhile public exantetion.

2.01 The eight year elementary education was replaced by the 
seven year integrated elementary education, the syllabus of whidi was 
introduced in Class VI in 1964-65. By 1965-66 there were two top ela^ifs 
ia Elementary Education. One was the old eighth class and the otber 
was the new seventh class.

2.02 There used to be a public examination at the end of 8th sta
ndard (it wai 80 called) and it was last conducted in 1966. 
About the new Yll Class it was decided to have a puMic exa
mination for the students of Class Vjtl alio a t per the integrated syllabus. 
It was thus originally a bid to replace the old public ex an ^ tio n  for 
8th standard, a necessity consequent on the implementation of tlie 
integrated elementary education syllabus. The State Education Admisoly 
Cojimiittee during its last meeting on 19-1-1966 thus foniially resohed 
to hold a common examination at the end of Class VII in all sci|u>Ql8.

2.03 During the same year the ofSce of the Commissioner for Oovem- 
ment lam inations was entrusted with the tadc of setting, pritting atid 
di^bD ting common question papers along with the p rh i^ e s  of 
i^aiuAtion. The District Educational OfScers were entrusted with the 
job of conducting the examination getting the scripts valued the ^{Mls 
and, despatching marlks to schools to enable the Headmasters to t a b ^ te  
and ^ l a r e  the results. Model papers were got prepared by tiie Ccan- 
misgioner for Govomment Examinations and w«re <^ributed to sdiools



2.04 The first Common Examination in the State of Andhhra 
Pradesh was held in April, 1966 as per G.O. Ms. No. 779, Edticatidon, 
dated 22-3-196# with a view to achieving a fair degree of unifoimityy in 
the standards of attainments of the pupils in different schools. TThe 
maximum marks for the common examination papers was50 for eaach 
sul?j^t while for the remaining 50 marks internal assessment wstaldc^n 
into a(H2ouot.

2.05 The examination was later discontinued owing to varicous 
sa sons but was revived in 1970-71. The change introduced when it w as

was that the District Educatioiml Oflfcers were given full diairge 
Offlloi the processes, starting from the setting of the qtiestion pappers 
^jide ndihg with the declaration of the results. The need for the reviival 
wa soc casioned by the necessity for selecting candidates in the ruaral 
4ferasfor the award of Meri tScholarships by the Ctevernment of Inddia.

2.06 The rules for promotion in the common examination {wide 
A.F’.'ER. 95 (1) are as follows

(1) Marks obtained in the class tests and the terminal examiina- 
tjions are to be totalled up and reduced for 50 in each subject.

' * Marks obtained in the common examination will be calculaated
f&ir’50 ih each subject.

(3) The marks are then totalled up for 100 in each subject awad a 
student is considered to have passed in the examination against ^ e  
inintmum prescribed as follows :—

<a) First Langnuage .. .. . . 3 0 %
{b) Second Language—^Hindi 
(c) Third Language—English 
{d) Mathematics 
(e) General Science 
(/) Social Studies

15%
30%

25%

2.07 For securing greater uniformity of standards two chamges 
have been brought about during 1975-76, v/z., getting common questtion 
papers prepared by the Commissioner for Government Examinatiions 
Bnd the prescription of special minimum. A candidate who Mledi to 
S^re ja minimum percentage of pass marks in any subject excluding 
Hindi cannot have the advantage of adding marks from inteitna 
asscjssment for a pass. The special minimum prescribed was 25 % amd i 
was later reduced to 15 % for the year under reference ie 1975-76.Sl^sseq- 
uentb^ the Government have removed this restriction also for the 3̂ fca. 
1975-76 in view of a judgement %  the KBgh Court of Andhra Pfadetsht



2.08 Consequent on these changes the results of Class VTI fell to 
the lowest level resulting in an alarming increase of stagnation figures. 
The snormity of the problem can be seen if one can have a look at the 
number of students who failed (2, 25, 395 students failed out of 3, 14,154 
appeared).

2.09 The Government then through its G.O. Ms. No 477, dated 
21-4-1976 (see Appendix I) constituted a committee and asked it to 
examine all the relevant factors which contributed to the failure of many 
studeits of class VIT, at the common examination of March, 1976; with 
special reference to the pattern of question papers, scheme of evaltSitiOB, 
methods ofteaching, academic performance of the pupils in theprcviovs 
classy and instructional facilities in the schools.

2.10 The Committee decided to have a systematic study of ttiese 
through the twin processes of mailing questionnaires to Teachers, Head
masters, Inspecting Officers and interviewing them. The plan of action 
adopted by the committee is detailed in the ensuing chapter.



X TH EDiSlG N OFTHESTOfiY. 

3 *1. Signifismce »f the study :
3.11. "nic as{>eet5 which the O. O. .Af>pendix-I) incladeii for 

Ijfie pi^o^e of study various, pertinent, ccanplex, and int^rekted. 
also cover a wide area of edueatiba. The 0 .0 . i«eogtiises, thus, 

fast ^ at the larfe m ib er  of faiistes could not have been the result 
ffnir one factor i& the field of Education. What it afipaiii&tly aims 

M iis to ftsd out the mayor factors ^̂ %ieh are operating ia interaction. 
Inddentally it also wa^ts to know wlietlier aw  proWems exist 
seeding solution or reconciliation. The Goveminait apparently wants 

w4if$her any failure of itt policy is reflected in t&c large 
;r f}!* failures.

B 'M'M .0 ' - . • , ■ .
3.12. I^ve a ^ ^ r  factors ^ r e  i ^ t . i i ^  in the 0 .0 .  which is iostru- 

mental for the constitution of the commtttee. They may be, reiterated 
a i follows:

I* Pattern of question papers.

II. Scheme of Bvaluation.

tU. Methods of Teaching.

IV. Academic performance ofthepupib in th$ previous class
es.

V. Instructional facilities.

3.13. Each factor has a number of aspects lor study. The *ques- 
tion papers* need to be studied in their aspects of structure, degree of 
difficulty, degree of familiarity of the students with such papes^, the time 
allotted, besides determining whether the question papers really tested 
only those objectives which the teacher and the pupil tried to aohieve 
through the processes of class-room instriK t̂ioxi. It is also pertinent to 
find out whether the teacher has the skills and al»lities necessary to adueve 
them and whether the existing instructional facilities in schools are of 
any material help to him.

3.14. The factor *‘Scheme of evaluation” involves the degree of 
subjectivity that can still operate inspite of the precautions taken in the 
construction of the test as well as in the supply of Principles of Valuation. 
Where essay questions are concerned it is also important to know whether 
any discretion ofthe examiner eaa be exercised or was actually exercised
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iafpite of the guidelines supplied to them in the shape of ‘Principles of 
Viluation*. Above all, it is of paramount significance to know whether 
the question papers contain the pattern of questions which the class-room 
teicher usually adopts and values. This supplies to us the knowledge 
ofthc existence of any gap between the type of study the students adopt 
aud the type of study expected of them as indicated by the nature of the 
qiestions of the question papers.

3.15. Crucial to the issue of fall of standards, as evideiK êd by the 
fall in the percentage of passes in the examination, is the class-room 
interaction between the teacher and the student. Leaving the personality 
aipects of the teacher, and external pressures on the teacher and the 
student (since it is a time consuming process to assess them in their wide 
variety) concentration has to tw bostowed on the skills, the compe- 
toidies and the apfn^ches of the teacher in relation to the class^ r̂oom 
iflteractioii. Relevant to this study are the gaps between (a) tl^  specific 
c^Jectiv^ of the teaclKr and the student, (b) the effort of the teacher to 
iK^yate and the involvement of the student in the tasks set for him 
either by hiimself or by the teacher, (c) the effort of the teacher to stage a 
suitable class-room situation and the eiqperiences (involving actions, 
feelings etc.) of the children which may be goal-directed or disruptive, 
iadi (d) the nature of feed-back obtained by the teacher and the student. 
Ibese gaps are the inc icators of the level of con^tencies and skills of 
tie teacher which in their turn are influenced by the pressures of the 
coimiumty, tl»  influences of administration, the expectations of his 
0olleagu« and the nature of curriculam and syllabi», the overall school 
cfimate and his professional knowledge.

3.16. The study of the academic performan e of the pupils in the 
previous c la^^  in(Ucat^ the contribution of schools over years. It is 
tke indicator of a trend of consistency either in the improvement or in 
tie deterioration of the standards. This yields information about the 
nature and quality of the educational programmes over years and a 
dsterioting trend value may indicate the gap betwemi the professed poli(qf 
asd its execution in the field.

3.17. Eqiamion of educational facilities by increasing the number 
of schools has its own contributing factors towards the deterioration

quality. It usually happens that the urgency in starting schools gains 
precedrace over the necessity to provide for the basic equipmental 
ne^s to any satisfactory measure. Though these two factors viz., 
the teacher and the physical facilities can substitute each otlwr, lack of 
Minimum instructional facilities in a school tells very seriously (m the 
instructional efficiency of the teacher even though he may be ingenious. 
If the teacher is of average competency, lack of facilities would become



an insurmountable hurdle to achieve better or improved standards. Hemcee 
the study of physical facilities should not only reveal the deficiencifs im 
the equipmental position of the schools but also the dent made %  fh«e 
lack of it on the eflBciency of the instructional programmes. The e^ass- 
tence of deficiencies in this area, while the educational adiiuiiistiraMoim 
intensifies its efforts to place instruction on a scientific footing, rendwfs 
such efforts open to the danger of failure.

3,18. The study of the five factors, as indicated by the above parai- 
graphi, is, then, to survey them in their operation for the purposes off 
diagnosis.

3 .2. The Tools.—The data aie collected partly by mailing questi<on-i- 
uaires to the respondents and partly through intmiew-schedulesi. 
Opinions of the public wei« also iiivitea through a ptress-*aote bry tii€e 
Secretary of the Committee and th^e was good response from the poWicc 
and teacfcer associations. In all, thirteen schedules Imve beeiv .
Four of them are tpestionnaires; three of them are cJase stupes 
six of them are structured-interview schedules. The details of the sdiisw- 
dules are as follows:—

Scheduk-^I
This is a questionnaire issued to the teachers of ClaM 

Headmasters of Upfwer Primary Schools and High Schools (whieree 
there is class VII) and to the inspecting officers. It seeks to gather ittio r- 
mation about the question papers of the common examinatioffl off 
Class VII (March 1976) in relation to the following aspec^s.-^-

{d) Length of the question papers of the common examinatiom 
of March 1976.

{b) Nature and extent of the coverage of objectives in thes^ 
question papers.

(c) The difficulty level of the question papers.

\d) The ‘Surprise’ element in these question papers from thee 
point of view of the students.

(e) The existence or absence of proper prior practice on the modell 
of the question papers.

i f )  The extent to which the papers could provide for indiidduall 
differences in the students.

(g) Adequacy of time allotted for answering the question papers..

{h) Existence of defects in the wording of the question papers.

(0 The structure of the question papers.
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(J) The quality of the print and the paper which went into the 
printing of these question papers.

(k) The approach that was made necessary for the students to 
answer these question papers.

(/) The ‘reading load’ of the question papers.

The aspects given above indicate in a way the questions the study 
seeks to answer in relation to the question papers of the cornmon exami
nation of March 1976.

Schedule-II
This is also a questionnaire issued to the teachers who

have been teaching Class VII of the Upper Primary Schools as well 
as of the High Schools. This is issued to find out the normal procedures 
adopted by the tochers to meet the various instructional needs. The 
itformtion called through this schedule is on the following aspeets.

(a) Quality of the planning and j reparation of the teacher.

{b) The nature and extent of the usage of the teaching-aids.

(c) The extent of utilisation of the guidelines of the syllabus fo 
the purposes of teaching.

{d) The nature of the class-room management.

{e) The nature of relationship of the teacher with the students

(/) The role of assignments in instruction and learning.

(g) The policy of non-detention in relation to its contribution 
to the teacher effectiveness.

These aspects indicate the nature of issues which the stody 
jntMids to identify.

Schedule-IIL
This is a questionnaire issued to the Headmasters of th 

Upper Primary Schools and High Schools where there is Qass VII 
This seeks to collect information about the nature and extent of the avail 
ability of instructional facilities in the schools.

Information is collected through this schedule on the following 
aspects.

(a) The nature and extent of physical facilities available in the 
Schools.

(b) The nature and extent of fadh'ties for instruction (in gmeral)^

11



(c) The nature and extent of the availabiUty of physieil
forts available for teachers, which are eondisave to thkeir 
academic eflfiaency.

{d) Hie nature and extent of ins^uctional fadSfties availahie fPo® 
social studio teachers.

{e) Ttie nature and extent of instructional facilities avaMabble 
for improving Science Teaching.

( /)  The nature and extent of instructional facilities a^aiSalMe 
for improvir^ the teaching of languages.

ig) The nature and extent of instructional facilities av^ab l#  ffor 
improving tiie teaching of Mathematics.

These aspects ia4icale the defideneie^ which the study smks ftp 
identify in relation to Thysio^ and Instructional facilities’.

Schedule IV.
This is a questionnaire issued to the Assistant aitd CHiief 

Exam ai^ to collect inform£^on on following a s p e ^  <if tth«
Scheme of Evaluation’.

(a) The validity of the principles ^uation .

ib) The scope for the discretion of the examibiws.

(c) The imttems of answers by the examinees.

ScheiMe-V.
This is a case study to coltect information about the past acadermi 

achievement of the students (from class to VII). It s<»ks to satlhei* 
information aboirt the following ques^ons.

(а) How many students whose performance wj» sat^a^oty^ ia 
the previous classes, failed in Oass-VII.

(б) How many st^ents, whose performance was not satifytiictcDry 
in the previous classes have passed in the common exaiunia- 
tion of Class-Vll*

(c) How many students are there whose previous perforsiamce 
was not satisfactory^and who, probably consequently* failled 
in the common examMtion of Oass YU.

SehM e-VL
This is a ease study of iaslilutioas. It seelH !•  $md •»« wketim  

thore could have been a fj^l m the ^centages of results of the sdfio>ols 
•had the principle of special minimum hfeen iiitroduoed in 1972 itself.

12
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Schdule-VIL

This is also a case study of institutions. It seeks to find out whether 
the marks in the Internal assessment were continually rising as against 
the marks obtained by the students in the common examination.

Scfedule-VIIL

This is an interview (structured) schedule. The respondents are 
theteachers of class-VII. It sought information on the following aspects.

(a) Quality of the planning and preparation of the teachers.
(b) The steps taken by the teacher to adjust the students to the 

change in the question papers.

(c) The competencies of the teacher in ‘testing’.

(d) Knowledge and skill of the teacher in relation to the iostruc- 
tiaaal fffocessGS.

(e) TeachCT’s attitude and ability in identifying the causes of 
failures.

(Q Knowledge and skill of the teacher in making students 
improve memory.

(g) The opim'on of the teachers on the special minimum.

(h) The opinion of the teachers on the question papers.

Ihflie aspects indicate the questions that the study sought for identi
fication and solution.

Schti&ile^lX.

This is also an interview (Structured) schedule. The respondents 
areiiie studoits of class-VII (some of them have pa^ed in the common 
eipuBmatuMi March 1976 and tlvs others have failed). It sought to gather 
information on the following aspects.

(a) The existence oi the scope for an upset of expectations (ob 
the part of the itudents).

0 )  Adequacy of time.

(c) Difficulties, in academic aspect, faced by the students.

id )  The self>assessment of their performance.

The degree of familiarity established by them to meet the 
change in the quistion papers.



Schedule-X.
This is an interview schedule, the i^pondente being the parenls. It 

sought to collect infofmation on the following aspects frdm theii.

(a) The extent of their knowledge of the change in the pattern 
of question papers.

(b) The steps taken by the parents to watch the progress of their 
children in the scholastic achievement.

(c) Their expectations of the school.
(d) Hieir estimates of their childfen.
(e) Their opinion on the special minimum.
(f)  Their opinion on the question papers.

This schedule is constructed to know what the parents fed about 
the change in the queslfoh; papers as we^ as to see how ffluek interest 
they are in a position to take in the edwcatioiMil im^mymaisai o f tlLoif 
childr^. Tlie respondents are mostly educated parents,
Schedule-XL

IMs too is an interview-scl^wle .;<s^ctured). The respondents 
are the Headmasters of the Upper Primary Schools and h i ^  sidiools 
where there is class VII. The information, sought for throd^^ this 
schedule, is expected to throw l i^ t  on the following aspects.

(a) The steps they have ta k ^  tb ensure success of iiete students 
at the common examination of March, 1976.

(h) llie  steps they have taken to improve the acadetnac flUiiidards 
of their students.

(c) Their foresight in adjusting the students to the change.
(d) The ways they are adopting to obtain and utilise *flid-back’ 

from the students.
(e) Their opinions on the structure of tJie question # tp » s .
(f) Their opinion on the nature of the questions in th6 question 

papers of the common examination of March 1976.
(^) The nature and quality of their academic leadership.

Scheduled XII.
This is a schedule meant for the members to record their 

observations about the ‘School climate’. The items are also structured 
for the benefit of the members to crmte ease in recording their 
observations as well as to ensure uniformity in the aspects on which 
information is collected. The aspects included in this aa?e :—

(a) Physical facilities of the school.
(b) Students’ attendance and patterns of study. ^
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(c) Conveniences for the members of the staff.

(d) Quality of teaching (in general).

(e) Image of the school in the eyes of the members of the locality.

(0  Image of the teachers in the eyes of the members of the 
locality.

(g) Image of the Headmaster in the eyes of the members of the 
community.

(h) Facilitating factors of instruction.

(i) Obstructing factors of instruction.

Schedule X II I :
This is prepared to facihtate the members of the Committee to record 

their observations about the methods of teaching bang adopted by 
the teachers. The observations are recorded by actually observing 
the teacher in his act of teaching. It is structured to obtain observa
tions uniformly on the following aspects :

{a) Ability of the teacher in identifying what is to be learnt.

(6) Steps adopted by the teacher to make students keep on 
learning.

(c) Steps adopted by the teachers to make students retain the 
content that is leamt or being learnt.

(d) Methods adopted by the teacher to transmit new content to 
the students.

3.3. The Sample :
Warangal, Srikakulam and Kurnool districts and the Twin Qties 

are taken as the sample area in Andhra Pradesh for study. The sample 
consists of a cross section of the population involved in the process 
of education. Teachers, Headmasters, Inspecting OflScers, Parents 
and students are involved in the sample to give representation for 
their respective roles. In selecting the schools care has been taken 
to involve schools of both boys and girls under different managements 
(viz., the Government, the Zilla Praishead, the Municipality and Pri
vate). In deciding about the proportion of representation of various 
schools (i.e., Upper Primary, Secondary and Boys and Girls) in the 
sample due weightage was given to different managements keeping in 
mind the relative number of schools (approximately) under different 
schools from, rural and urban areas are also included managements in 
the sampledistricts in which the survey is made. The following table 
roughly gives the schools involved in the study management-wise au(j 
sex-wise.
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Upper Primary Schools High Schools
V

Urban Rural Urban-A- Rural.JL* Tot
Boys Girls Boys Girls Boys Girls Boys Girls

1. 1
Managed.. 3% 1.0% 2.0% 1.0% 2.0% 1.0% 3.0% 1.©%^ 14*

2. Aided 2.0% 1.0% 2.0% 1.0% 2.0% 1.0% 2.0% S.0%, 12'
3. Z.P. Managed 10% 3.0% 10% 2.0% 10% 2.0% m%  3.0% , 50.07
4. Municipal 

Schools .. 5% 1.0% 5% 1.0% 5% 1.0% 5% 1-®%, 24.0^

Total 20.0% 6.0% 19.0% 5.0% 19.0% 5.0.% 20.^% t.0 % . 100 ^

The sample involved schedule-wicA is as follows

5/. M». of the 
Sdtetme

Teachers Examiners Head
Mmt^rs

Parents Students Insp^tihit'
o0kars

No. e 
Sehoc 
imolr

(1) (2) (3) (4) (5) (6) (7) (8) (9)

Sehedule-I 1,030 189 ,, 36 2
Schedule-II 1,290 .. .. 2
Schedule-ni . 264 .. 2.
Schedule-lV 334
Scfaedttle>V . .« 1'
Schedttle^Vl . • • 1.
Schedule-VII • • • • • .. .«. 1:
Schedule-Vin 216 .. . .
Schedule-lX . •• *174(P)

123(F)
•

Sched^e-X . 184 .. .
ScheduleXI . 44 .. A

ScheduloXII . 44 .. J

Sch«lule-XlII 178 •• •• •• ..

*P'Stiid<»ts who passed in the ccnamon examination, March 1976. 
F-Students who failed in the common examination, March 1976,



3?4. The Hypotheses :

The study is designed on the basis of the following hypotheses;

(1) The fall in the percentage of passes may be due to the prescrip
tion of the special minimum at the common examination.

(2) The fall in the percentage of passes may be due to the change 
In the pattern of question papers.

(3) The fall in the percentage of passes may be the cumulative 
effect of a fall in the standards over years.

(4) The fall in the standards as envisaged by the fall in the per
centage of passes is due to the lack of physical and instructional fadlL 
ties in schools.

(5) The fall in the percentage of passes may be due to defects 
in the scheme of evaluation.

(6) The fall in the percentage of passes may be due to the 
failure of instructional methods in the class-room.

(7) The fall in the percentage of passes may be due to the non- 
d^ntion policy of the State.

(8) The fall in the percentage of passes may be due to the 
inability on the part of the parents to keep proper watch on the progress 
of the academic achievement of their children.

(9) The fall in the percentage of passes may be due to the pre
vailing ‘ School climate’.

(10) The fall in the percentage of passes may be due to failure 
of Headmasters and teachers in playing co-ordinated roles properly.

(11) The fall in the percentage of passes may be due to the 
jjji^ility on the part of teacher to keep pace with the expectations 
of the department as given out by the trend of its moves to system
atise and rationalise class-room instruction.

(12) The fall in the standards may be due to the lack of ‘will 
and ‘commitment’ on the part of the teachers and the Headmasters

(13) The fall in the percentage of passes may be due to the lack 
of academic leadership by the Headmasters.

(14) The fall in the percentage of passes may be due to the gap 
between the type of class-room emphasis on teaching and testing and 
the points of emphasis demonstrated by the questions in the common 
examination.

1575—2
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3.5. Collection o f data

The data through schedules I to VII was collected through the Disst- 
rict Educational Officers of the three districts (Srikakulani, KurnocDl, 
Warangal) and the Twin Cities. The District Educational Officeers 
w^e t»riefed about the purposes of the study and about the precam- 
tioi^ J o  betaken in collecting the data. The District Educatiomal 
Officisrs were ,also provided with the details of the sample (i.e., tihe 

' schools from which the data is to be collected) and they in their tuirn 
identified D ^uty Educaticmal Officers working under them fo ensuire 
prompt replies to the correspondence.

3.5L The data through schedules VIII to XIII was collected Iby 
the members of the comaattee themselves. T h ^  were pro¥i<i0it%itth 
‘Recording beets’ to recopd their obssrvstidns and reactions. TIfee 
schools thfi^ are to visit were identified in the meeting of tlhe

3.6. Analysis and Interpretation o f the Data:

The data so collected was analysed taking into account tlhe 
positive responses to the items Aspect-wise and Schedule-wise. A com
parative study either management-wise or sex - wise was not uisier- 
taken, since general conclusions are attempted. The inclusion of diff
erent types of schools under different managements both in the urbaai 
and rural areas was to make the sample as representative as possible. 
Inferences thus were drawn item-wise, Aspect-wise and Schedule-wis^s. 
Based on these inferences, general conclusions are reached in relatiom 
to the five factors mentioned in the G.O. (through which the committese 
is constituted) as terms of reference in suck^a way that either all o>r 
some of the hypo^eses formulated could be identified as contributorr 
causes for the fall in the percentage of results.

3.61. Item validity was taken on the basis of ‘Chi square* tests at 
1% and 5% levels of significance. The sizes of the samples for thie 
schedules were validated by calculating the range of error in the peir- 
centage of positive responses at the 5% level of significance. Thie 
items that have no ‘Chi’ square validity are usually taken to mean thait 
opinions on such items are equally divided. Where ‘Chi’ square validity 
was established either at 1 % or 5 % or 10% (in a few cases) the itemfs 
are considered as vaild either for a positive opinion or a negative opinion 
as the case may be.

3 .62. Where a rating scale is provided (schedules XII and 
XIII) analysis is made separately for the two positive points on the 
scale and the results are so interpreted.
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3.63. In the analysis of the data the following formulae were 
liaed for levels of significance and reliability.

(/) for testing the validity of the item responses.
(0-e)2

| f 85=E--------- for samples of size of more than 30,
(o-e)® with the application o f ‘Yates’ correction for samples of

e
sizes less than 30.

(z7) for the confidence interval of a percentage (Reliability)

19

p i—2.58 p i(l—P) p i (1—Pl)
-- ------------------ <jpi  = 258-

wbere n —size of the sample

(iii) foT deteacminmg the enot in  estiioating the tiue piopoiiion 
of responses with 95 % confidence for a given sample size.

Zo-05 
E a*s --------

2 — n
E = 2 0 .05 =  1.96 (Table value)

Where n=size of the sample.



4. APPROACH TO TME FINDINGS AND RECOMMEN0ATHONS.

4. The ediicational system of any society can be jiudged 
to be efilcient if it achieves the goals,both long term an^ short teffm,set 
for it. Instrumental to the success of any system are various factors 
of which the teaching-learning process usually stands out significaint ^nd 
this is a complex interactive process. The teacher interacts with tHie stu
dents, with the goals, with the pressures on him, with ^Physicsal ŝ nd 
instructional Facilities, with the evaluation system (both formative and, 
summativip) with his own perceptions, motives a&d with a hm t of; 
Othiê rs. of inteTactloa generate a of proS»kms,,
^tisfactoryiesolutionofw h^ will &iallycontribute to the dffijdemcy of;

lew  mentioBAii ia the terms of reference these related ccibsid^tio^  were 
aU^ kept in miiid in o(!britig the recommendations. The fiin ^ n ^  
wi4h the recomiiiendatiQns are incosporated in the followins ^htapters

tit«'« ■■ ■
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s. PHYSICAL AND INSTRUCTIONAL FACILITIES.
5.01- A Teacher needs physical facilities in scĥ ool if he is to be effective 
in a class room . Even a very efficient teacher courts failure if the children 
of his class cannot sit in a comfortable and relaxed way in a class room 
ia d  if the class room it self is not sufficiently ventilated and airy. The 
^children need games materail and playground to activate their limbs as 
well as to refresh their minds. The old maxim that“All work and no 
play makes Jack a dull boy” holds good eVen today, probably with
greater significance.

5.02. The teacher specially at the primary school is more 
^ id e d  by the text books prescribed for the childien to determine the 
Amount of content he is to put across. He still relies on it to prescribe assi- 
lunents as a basis to make students study. Financial inability to mo
dernise the schools fully in terms of equipment cannot mean 
that his minimum neeis in the supply of charts, and in the supply of scinece 
i<5piipment can be ignored for long if any improvement of standards is 
^«ttempted.

5.03 But the study revealed deficiences (see Appendix XI)in 
inaney important areas. In nearly (l)*®f the schools there are inade
quacies in resp^t of

1. the accommodation for the classes;
2. the facilities for games and sports;
3. the availability of open space fbr a school garden;
4. th« avalibility of science equipment for the teachers to demon 

strate experiments in the class-room;
5. the supply of text books (table copies) for the teachers and 

l^e availability of informantion -charts for social studies.

5.04-- A school is not merely to provide for the seating acco- 
3dati(»i of ciuldren. It should have a staff room where the teacher can 

^ x  correct the home assignments for the children, read for professional 
l^lcieiicy consult each other etc,. It should have a science room to house 

)ratory and provide space for the science teachers to demonstrate ex- 
$nts to the students. The teachers need to be fed with books and 

lagazines to update their knowledge and to a4opt appropriate methods 
M  teaching. Since an outdated teacher will only multiply his problems 

relationto thecontent, gcwils, as well as in his interaction whit his students 
pne sc^iool should have alibrary for students and t e ^ e r s  and a reading 
loom for the children . His task of enthusing the students to learn with

^ (1) The percentage given in this report are the permitages peiaiiog to ht 
San^le, studied.
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sustained inferest is well nigh impossible, if he is not provided wiitb the 
necessary equipment to make abstract things concrete, functional (iin rela
tion to the thought-process) and thus useful ^ is ingenuity qwinot provide 
substitutes for buildings, games materials, play fields chemicals, aipids or 
test tubes, for globes, maps and charts or even for a black boaird or a 
chalk.

5.05—Yet serious deficiencies in these areas also are revealed 
by the study. Nearly 70% of the schools do not have the following facili- 
ties to any adequate extent.

1. Furniture for the students to sit in the classes.
2. A hall where all the classes can co(ngregate.
3. Room to keep games-material.
4. Shelves for teachers to keep thek bo<^s, norte-books of stm ii^ti

5. Science room.
6. li^kiy far fte students.
7. Adequate number of copies of text books for distribution M ong 

poor students.
8. Stofy telling c^tarts etc., for language te^hing.

5.06—Deficiencies in the'foUowittg fadlity is more wide^priftill as 
it is revealed in the case of 86% of the schools studied in thefflacniple.

1. Accomodation for ail the clases.
5.07— În nearly 60% of the schools thiere is no staff room. There 

are no books for general and supplementary reading for the teachers 
Charts of “Alphabets” and “Hash Cards” are also not available in 
these Schools.

5.08—In 11% of the schpols even a copy of the syljtebus is not 
available. In 20% of the schools chalk-boards are not available. In ;30%of 
schools adequate supply of chalk-piece boxes is not forth-comimg. In 
the same percentage of schools, teachers, specially in the languages, 
with adequate qualifications are not availble.

5.09—Instructional facilities in all the subjects are not aiflequate 
in the case of at least half of the number of schools though ttoe posi
tion in the case of science and mathematics appears to be slightly better 
than in the case of social studies. The teaching of languages se©ms to 
suffer most.

5.10—The following deficiences are also noticed by memfijers of
the committee, on their visits to the schools.:— *

1. The seating arrangement for the staff is not satisfactory in
nearly half of the schools.

2. Library facilities for the teachers are poor.
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3. The facilities for demonstrating experiments are not satisfactory
in a majority of the schools, and

4. Teaching aids like maps, charts, etc., are not available in nearly
half of the schools.

5.11—It is also to be remembered that a school is held in esteem 
by the students as well as parents only if it is well equipped.
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5.12—It is, of course, ideal to remove all these deficiences. But 
the financial resources which we can spare are meagre. Yet the commttee 
feds that (1) efforts must be made by the Government to provide.—

(fl) adequate accommodation for all the classes in all the 
schools in a phased manner.

(h) adequate and regular supply of table-copies of text books 
to teachers.

(c) adequate supply of charts, ftiaj^s, laboratory equipment, etc.

(d) furniture for studeiits to sit and to do practicals.

(e) adequate supply of text books for poor students.

( f )  library facilities for the teachers and the students.

(g) a staff room, a games room, and a sciwice room for all the 
schools.

(h) cdequate supply of stationery, boxes of chalk and other 
necessary material.

(0 furniture like shelves etc., for teachers.

(2) In the case of schools under the management of local bodies 
■and municipalities grants may be made earmarking them for 
inaproving the equipment in schools.

(3) The SCERT may be asked to supply lists of useful books 
to equip libraries for students and teachers.

(4) The SCERT may also be requested to prepare small book
lets in the regional languages on instructional apjnroaches, 
content, methods of creating and sustaining motivation, in
terest and attention etc. for the class room teachers.

(5) The SCERT may also prepar® small book-lets on topics 
of Psychology which have class room application.

(6) The amount under contingent expenditure may be increased 
and made available to the Headmasters in time.



6. TEACHING METHODS.

6.01.—Teacher eflfectiveiiess is always felt in relation to the $pecifi« 
an^ general objectives of education both short-term ant k>ng-^:ia. lit 
is essential that the teacher should know how the short term objoctiwss 
lead to the long-term ones and how the spedfic outcomes would lead tcf> 
the general objectives. An understanding of these leads him to the 
i<fentification of the goals.

6.02.—The accepted objectives are knowledge of coptent andl 
development of abilities, attitudes and inte r̂ests based qn th$ processes^ 
in which the knowledge of the content is obtained as wdl as on the;

It is nett if Him ob§«#tim off
^he te^hmg-learning process in general. He has to a<^ust them fo r 
|Qdi;v^]^^ groaips ^  d i^rept so^io-^nomic bacfc-grauads.

6.03.— Â teacher is thus not a born artist but a technician who has 
to work In spepide for adbi^ng spedfio ^tcom es spedicaDy ici 
the contwt of mass-education. To be a successful teclmician he skotild 
be Gontimidlly growing j»rofes$ionally and the professional tra i^ i^  he 
reedves, bbtii pre-servioe and in-service> should itself be directed 
towards the spedfic goals, articulated in terms of competences.

6.04.—To manage a teaching-learning situation the teacher is 
expected to be clear about what he is aiming at and how he proposes to 
achieve it. For planning the class room instruction he should be aware 
of what ̂ ec]iUdre;iab:eady know so as to use it as a basis for imparting 
further knowledge. At the Planning stage itself he should bjB 
in a position to estimate the utility of the existing aids so that he may 
prepare those which are not available.

6.05.—The study of the way in which the teachers are proceeding 
(vide Appendix-Ill) revealed interesting information. The responses 
of the teachers to,the mailed questionnaire (Appendix-ID) and to the 
questions in their interview with the members of the committe® 
(Appendix-1110 revealed a si^ifi^cant fact that they feel they are 
doing the right thing which, on examination, is not technically Mtis- 
factory, and that a nimiber of serious deficiencies exist in their planning 
of instruction.
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‘ 6.06--TKe study revealed (vide Appendix-III) the following in-
H ^^ tio n

(1) More than 90% of the respondents feel that they need prepara- 
li®a before teaching and they also admit that they do prepare their 
HMJhing-notes determining the basic facts, principles etc., to be taught 
l̂ ilMMBging them in either a hierarchical or a sequential order on the 

of the pre-requisites necessary on the part of the students, so that 
^^Mcbing can be effective.

(2) More than 86% of the teachers profess that they have the 
^ 1  of identifying facts, principles etc., from the content, arranging

in a hierarchical order of difficulty. They also seem to be in the 
; |kb it of determining the pre-requisites before they plan for the teaching 
"j^Qcedures.

(3) Most of the teachers, say that they do realise the role of 
;* teaching Aids’ for teaching at both the planning and performing

and use the available ones besides preparing those which are not 
J llt^ b le .

 ̂ ' (4) Most of the teachers (more than 80%) profess that they ar6
j^o«wing the syllabus scrupulously in (a) picking up objectives, (b) 
.||Bniiing for activities, (c) devising teaching steps in Mathematics, (d) in 
,^lr^sing the desirable vocabulary and (e) in developing language 
1 ^ .

(5) They profess that they are taking the previous experiences 
M  MEttdents into account in teaching either science or Social Studies.

seem to be sure that they are applying the ‘ reinforcers ’ in their 
ii^naching the class-rooms.

s 6.07—The observations noted by the Mranbers of the Committee
'^^•Appendix III) give out th» following information.

(I) While professing that they plan targets in terms of facts 
^ ^ d p le s ,  etc., the teachers are not sure that they are preparing lesson- 

in terms of these targets and pre-requisites. Systematic planning in 
of target-achievement does not exist to any appreciable extent.

^  6.08—Learning is mastering difficulties. Backvyardness results
this mastery does ndt result. The methods of teaching employed

^  w  teachers should in essence aim at enabling the students to master 
^  difficulties in learning any knowledge they are expected to learn.

istudy revealed that the teachers are not actually employing desirable
^Qoodwes though they profess that they ate adopting refill measures.

1.09—Effective teaching is always based on the * feed-baek ’ w l^h
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the teacher receives by employing suitable techniqiios. The techniiques 
for this can be assignments, unit tests, diagnostic tests, oral questtions 
etc., all of which the teachers can normally employ.

Teadiing cannot be made ofifective by staging an act of teacJhing 
in a haphazard way. It should be so designed as to prevent educaticonal 
backw^dness and it should be followed up by bringing in the necessary 
changes in the approach to teaching so that the backward students can 
catch up. The te^niques adopted by the teachers do not seem to> be 
proper whe« viewed from this angle.

6.11—Ttw responses of the teadiers, in these respects are as folkowg:

(1) They feel that they v e  employing ‘ problem aj^roach '* in 
tQ ^ i» ^  the URpw primary classes and ‘ play ’ iî  the lower primiary

they s ^  that they are k jee^g the backward students wiew 
te^chtog and are creathg opportunities to the students for $u|^]f3- 

mMtaiy re a ^ g .

(2) They profess that they are taking the previous easpCTiemces 
of the sMente into aQcount in teadung either Science or Sopj^ ^t|»i$bs. 
Tiey seem to be sure that they are applying ‘ reinforoers,’ in thm'r t^K^ing 
in class-rooms.

(3) Many of the teachers say that (a) they are acquainted with the 
home background of thdlr students and that ib) they are aware o f  the 
personal problems and the socio-economic backgrounds of their §t^qpnts. 
97% of the teachers profess that they keep the backward studtents 
in view while vteaching.

(4) Three methods of teaching are pre-dominantly used according
t o ^ i r  own statements. They ar^ (/) S. W. A.P. (Unit Approach Mettood), 
(») Question answer method, and (m) Direct Method. But it is dc^t)tful 
whether they know how th ^  can use the different methods even through 
they are professing to be u$ing different methods. For example, theire 4s 
no ‘ Swap ’ method as such or a ‘ question-answer ’ method. ^

(5) 85% of tiie teachers asserted that they revised the porltion 
of the content of Class VII for the benefit of the backward students.

(6) More than 55% of the teachers do not administer any d i^ -  
nc^tic tests to identify the deficiencies of backward students. TThey 
simply (Estimate them in a crude way, probably in comparisoa withi the 
bri^terboys.

(7) Most of the teadiers professed that they are fttnpld^g unit 
tests, oral questions and assignments for the purposes of obtaiming 
‘ feed-back.’
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(8) 79% of the teachers deny that they depend on the questions 
given at end of the lessons in Science and Social Studies. When en
quired about the type of assignments the teachers give, the following are 
(liven as) the types eni^loy^ by them. (The number at the end of the 
item is th© percentage of the number of teachers who mentioned it).

(1) Exercises at the end of the lesson (42).
(2) Drilling exercises (probably meant for reinforcement for 

spellings, meanings, facts etc. (18).
(3) Drawing of Maps, Charts, Diagrams etc. (18).
(4) Written exercises (meaning probably questions they set for 

homework) (13).
(5) Routine and repeated exercises (4).
(6) Upgraded exercises (4)
(7) Graded exercises (2).
(8) Exercises for memorisation (1).

(1) Most of tiie teachers said that they are (/) setting special 
assigimmts as homewoi^, (ii) grouping the backward stadmts under 
clever and brilUant students for supervised study and (m) holdmg 
special classes to repeat lectures for their benefit. A few of the teachers 
prescribed imposition and some are giving material rewards. Very few 
teachers say tihyat they are ai^pmising the parents of the backwardness

their (^Idren.

(2) To improve standards quite a few of the teachers want the 
detention system to be resorted to. A few of the teachers want the 
numbw of students in the class to reduced. Some of the teachers feel 
that the syllabuses are heavy and need reduction in terms of content 
and'topics, wlule many teadiers feel that the physical facilities (including 
equipment) are to be improved. Some of the teachers also feel that 
smce the writing work of thQ tea(;^rs is being increased (for preparation, 
waiting plans, tests etc.,) their work-load is to be reduced and that ‘Satur
day ’ also may be declared as a holiday. They contend that this will 
provide time for students to study since they are kept at school for longer 
hours on week days f(»: remedial teadtic^ aad extra coaching.

(3) In the opiiuon e i^ r e s ^  by the teachers the following are 
considn^ as * very ia ^ r ta n t*  reasons contributing to the increase in 
failures in the common eKamination of March, 1976.

1. Inability to understand the content even if the students study 
because tiiey were aheady tackward, wh«i they Mtered Class 
VIL

2. L ^ k  of parental s u p ^ s io n  at home.
3. The bs^kw^xii^s with whidi tl^stud^ tsstart inClass VU
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4. Inability to wofk out pfoblei^s inddp^dently in tbatliematics
due to lack ci knowledge in pre^oas classes.

6.12—While they deny on the one haid- that do not dep îiKl 
on exercises given at the end of tb^I#®ons^‘imjofity lof than  
same. Nearly 88% of them use assi^njie^tg.for the puxpQSfSrof ‘ feia- 
forcement’ oflearning as seen from the list ^bove.

6.13—The Headmaster of a school is the king-pin in a schcwl sy-stem.
He is the on-the-jspot supervisor^of th^' a tti^ te s  of the t ^ h e r s  and 
students of his school. The way he is  goiag a;lM>ut ’hiis jo§ slK>ws, 
how ill-planned and ill-directed his activities are in t@Hie super
vision of the teaching as wel) as tt)e testis^ i ^ f  roving
the achievement of the backward studep^s. The it^c^^ ijon  ^Ilected  
(vide Appendix IX) reveals th a t :—

(1) 66% of the H^dmasters ar̂ e of t|ie opinion thi^ ^^ l^achets
usually do th m  ise^t and it is Ihe v£o uof m i
hence the percentage, of the resiilts fell.

(2) <^inion was equally divided Oft the foHolHrrg r-2-
(aX Whether they could ensure the of the 

set by the teasers  for the terminal exammatlons to ~^ si^ 'l^r'fp  | | ^  
o^the model papers. .

(b) finding out the difficulties faced by the studejots in an% ^ii|§
similar papers set by the teachers of the schools.

. . .  ’  ̂' '
(3) Ihe  Headmasters wanted to know by supervision of 

class-room teaching the following
(a) whether the teacher is complying the sy i^ u s ,
(b) whether the students are given aay written work,
(c) whether the year plan is foliowe^d,
(d) whether the written work o f ihe student is properly
corrected,
(e) discipline of the students, and
(f) preparation of the teachers.

(4) More than 85% of the Headmasters say that they took 
special care to get syllabuses conipleted so that the revision of lessons 
could be done keeping the new model of question papers in view.

' (5) More than 70% of the Headmasters say t ^ t  the syllabuses 
were properly revised. i ,

6.14—Objectives are important for any programme of work, 
and the teacl^g'-learning process is not an exertion to this. These
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shoidd be specific and concrete when we want to systematise the teaching- 
learning process in our class-rooms. It is the development of abilities 
that is to be mostly aimed at. Equally important are the procedures 
of ekss room teaching. The content needs to be converted into concepts 
awi%eneralisatioBs for the purposes of formulating specific outcomes, 
while the procedures must finally enable the students to think that they 
have acquired useful knowledge and thus to feel elated at their success 
in knowing useful things.

But the observations of the members of the committee show 
that the following deficiencies exist in relation to these aspects (The 
names of the subjects in the teaching of which these deficiencies are 
so tted  oitt are given in the brackets).

1. Inability to relate specifications to obj«?tives (English, Hindi 
aiid Science).

2. Inability to relate objectives to the level of the students.
(a^ subjscts)

3. Inability to enable students form proper concepts (Telugu 
and Science).

4. Inability to make students frame generahsations (En^sh, 
Telugu and Science).

5. Inability to make students formulate relevant g«meralisations 
(English, Telugu, Hindi and Science).

6. Inabibty to stimulate thought in children (Tehigu and Science).

7. Inability to use teaching-aids properly. (Telugu and Hindi).

8. Inability to utiUse the local resources (All subjects except 
social studies).

9. Inability to identify difficulties af §tudents in l«^ming the 
new lesson (Hindi).

10. Lack of usefulness in the aids prepared (English, Telugu, 
Mndi and Mathematics).

11. Inability to encourage students to raise questions (Telugu).

12. Inability to encourage students to summarise ideas (Tela^ 
and Science).

13. Inability to encourage students to expand gea(^aUsations, 
principles etc. (All subjects).
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14. Inability to apply reinfor«ers whife teaching (Telugu, Hindi, 
Social Studies and Science).



15. Inability to encourage students to f^rticipate enthusiastically 
(Telugu and Hindi).

16. Inability to adopt suitabb ways in xnastering thjB diflSsiitfti®̂  
of students in lam ing d i f i^ t  and a b s t i^  i i ^ ,  conoa^s 
etc. (Telugu, Hindi and Sctenoe).

17. Inability to adopt s ^ t a ^  ways in identifying backward 
students (EngUsh and Sci^ce).

18. Inability to adopt suitable ways to identify the various aspects 
in which students are backward. (En^ish, T^ugu, Hindi and 
Science).

19. Inability to adopt suitable ways in <lev<^ping 
skills (English, Telugu, Maths and Science).

20. Inability to adopt suitable ways in eaat^ing to giet
at abstract p rinc i]^  (£n^sh» Tdagft aad So<^ SmSnn),

21. Inability to use d4equate proportion of thought-provoking 
questions (Hindi, Maths and Science).

22. Inability to stimulate s tu (^ ts  to take up su;j^lieaientafy 
reading. (All the subjects).

6.15—It is the general climate of the school i&at m a l^  the indotent 
work harder, the inefficient to improve hJs effide^cy tl^  way-ward to 
fall in line. The observations of the members of tlie Committee about 
the tone of the school (vide Appendix IX) are as follows

1. The staff is punctual in attending the schools.

2. Sincerity in implementing &e instruciional plans in t^chiiig 
exists in many sdiodls.

3. Sincerity in preparing the instructional plans also exists in 
naany schods;

4. The quality of assignments is not satisfactory.

5. Scope for participation by students even to a Umifed extent 
in the learning process exists in only half of the schools.

6. The quality of class-room teaching in primary classes is satis
factory in half of tiie schools.’

7. In slii^tly more than half of the schools the teachers do not 
have much control over»^he content they teach

8. The degree of co-operation between the staff an4 the head
master is satisfactory in 82% of the schools.
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9. The degree of co-operation between the subject-teachiMs in 
planning instruction is satisfactory in more than half of the 
schools.

10. The extent of utilisation of the community resources is satis
factory in only a few of the schools.

11. The4>lanning made for improving instruction is satisfactory 
in only half of the schools.

12. The steps taken to improve the standards of educationally 
backward children are satisfactory in slightly less than half 
of the schools.

13. The extent of instructional supervision by the headmasters 
is satisfactory in many schools.

14. Academic freedom for teachers in carrying out instfuc- 
tioual programmes exists in many of the schools,

15. The extent of commitment of the Headmaster to his duty in 
toning up the standards of the school is satisfactory in most 
of the schools.

16. The efforts of the school to improve different abilities or 
skills in the students other than the masteiry of the content ar« 
not satisfactory in many of the schools.

17. The general discipline of the students is satisfactory in mos 
of the schools.

6.16—The study revealed many things. The teachers are going 
ffiefe- own way in their preparation, planning and instruction as well 
as in their evaluation. Teaching is for content. The entire information 

^ivcsn in the text books, in the eyes of the teacher, is to go into his instruc- 
tQiii. Their inability to fix relevant specific objectives is making their 

^l^fparation faulty. Their inability in choosing the relevant techniques 
can also be partly ascribed to the lack of physical facilities. Large 
classes are making instruction a routine activity dominated by the 
lectiare and narration techniques. Their inability to have proper evalua
tion tools for formative and simimative types is not only creating 
iai^wardness but is also perpetuating it.

6.17.—Teachers, by and large, are traditional in their approach in 
t  elation to class-room teaching. They coach students for a summative 

,<^st 'Which is external. In so far as this summative test examines students 
relation to their control over information as included in the text book, 

Identity of this limited objective belween class-room teaching and testing 
j^unnmative) is automatically achieved. Deviation in the selection of the
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of tfa«-s«ioii]suM;i¥64est is Ib^s, Arowing the tochers asi well 
as s c e n ts  o f  U»eir track.

6.18.—This stwJy^^so revealed that desirable academic lepdeirship 
is Bot forth-coming eitiber from tke Heads of lastitutions or froim the 
Inspecting Officers in the required direction to ai^  adequate degree.. The 
teadbieer teach^ (Lectum or narrates) in a class room; the heacSis of 
institutiims are assiiring themselTes that teaching is going on in class 
roonsLs i^d that the prescribed courses are covered; the inspecting ofUcers 
are advising the heads of institutions as well as the teachers. But tthere 
does not seem to be a unifying thread unifying the^tivities of the teacher, 
the bead of the institution and the inspecting officer ewepting thait the 

before stsmniattye test is admimsfered. The 
qovpijyiie of c<Ĥ teat, whiph|t^|f i^N^^mipop8,,is thus placing tpb-imany 
QOMitive,prei^|ires ontiie Interest has already wmed

js  Wrde^ng ilith
^ e n e^ slty  of i ip ^ i^ ^ g

6; 19.—The stud^t^ ate pa|ti«5pftting in the learning i^rocess in a 
c o n i^ d  Way. Their goal, proMbly derived fr t^ tlie  w ish^ of ilieir 
pareitts«i^ to getpr^its i i  test that is based on con^nt.
i e  c^ate^t, w h ^  % y  ar© &re@4 to master, is vast, varied and comj^lex. 
ilie  principle of immediacy jn obtaimng the satisfaction of achieving 
objwtives is tKiis violated and hence they are easily attracted by diveorsftons. 
Hi6 efforts to ̂ et credits are postponed till the summative test approaches 
but then they find it humanly impossible to read and retaim the 
details of information. The learning of the languages is only to meet a 
Summative test-situtation and thus what Operates in the case of !Ron- 
language subjects operates in the case of the languages also sinces im- 
portiai^ for the im prov^ent of sell^ekpression is subordinated, in 
class-roo^ teaching; to th^importance of comprehending the cohtemt of 
the language leisisons. ' Their approach to study is to meet whatt the 
teacher values^n his formative tests or assignments rather than whart the 
teachers specify as objectives in their planning and preparation foir the 
instruction. No wonder, if they fail in large numbers when the summa- 
tive test asks for impossibilities (viz., high memory power, or abillities 
other than what they perceived them to be th rou^  their experience in 
answering class room tests, questions or assignments).

6.20.—The teachers sedm to be happy to work for stipulated out
comes; The heads of instittrtions, this supervising or inspecting oiBicers, 
the sttdbats and probably many of the parents too, lay stress om the 
coverage of the content which is specified in the text books. There us no 
winder if a teacher M s  satisfied that he has done his job if he covers
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the content (when, indeed, he should have uncovered it) to the 
and satisfaction of his supervisors and his stiudents since the covefi^  
of content is considered to be a desideratum o f  his effectiveness both by 
c<»)Vention and by rule. This view is so wideljy prevalent in the fiield that 
the failure of students at the summative tests, can be ascribed to the ex
tensive nature of the syllabus and the bulk of (the content, which we are 
not able to minimise because of the explosiom of knowledge in various 
fields.

6.21.—Researches in the fields of instructtion and psychology have 
also grown. A teacher is expected to master th«e knowledge in these field* 
as Well as to possess the acumen of applyiing them. This job being 
hard, besides calling upon a greater i>art off his time, is usually either 
neglected or ignored, making success ii . his joib more and more diflScult 
for him. He is ftirther helped in his ncg îgencce or ignorance by the lack 
of finality or workable procedures suitable to hiss class-room ciroumstancet 
in these areas of knowledge. Varied approachces are given to him calling 
upon him to choose and often he does not brother about Choosing any 
of them since he is not sure that any of them is ̂ workable in his class-room 
s i^ tio n  and he is partly right as the classes im mass educaticm are more 
heterogenous than homogenous. Where mamy of the schools do not 
have either library for teachers, or professionaal magazines on problems 
of instruction giving any tried-out procedutress, reading of a stray book 
hef& or a magazine there eigher creates more dloubts or leaves mar.y ©ads 
open. Andthe study reveals lack of facilities tto make technical or profe«- 
$iqoal assistance readily available for the tteacher in an employable 
shape.

6.22.—Creation of facilities for the improwement of the teacher effo* 
ettveness will bear no tangible fruit unless the tesacher is motivated to utilise 
thiffl. Motivation, is more an individualistioc phenomenon ri^ther than 
ft l i i ^ ^  one. Each individual wants to t)ê  satisfied at lus o\!^ level,

oofx he feels he is effective in his proifesssion. O e ^ a l  increase in
U not an incentive for bett^ effortss. It is one thmg to tx» 

not dissatisfied with one’s job and it is quitee another to be motivated 
to pul hi his best to achieve higher targets. W edo notha^« at present 
ai^  poative incentives which can attractt higher effort. On the 
other hand we have a few positive dismcentiives to veer away teach^  
from improving their professional competeency. The stipu^tion of 
sieltidrity in Government and local bodues for promotions mak^ a 
teacher indifferent to improve his professioiaaH competendes. It, on the 
c^cr hand, renders him susceptible to eagcrljy check up his seniority list 
Slid bide his time till the people who joined ecarlier in Ae service vacate 
tiieir posts, or retire. This may not be creaating positive dissatisfaction 
about the job but usually it|*<ioes^not make him strike a level of satis
faction aspired for by him. A<.hievement of:a t^arget do^  not spur him to 
m o ^  and moro efforU unless it is mattchied at every level with an

1575—3

33



offiar dtiiet to fulfil bis needB, or allay his fears or fractify M# expec^ 
ta$i@as.

6 ^ —Hence for the improvcmeat of class-room mstruction 
con^ttee feels ^at ^ e  following steps must be taken.

(A) Ensuring systematic class-room instructiqi^ by-—
1. Clarifying and listing up the specific outcomes at least in termas of 

generalisations and concepts in relation to different subjects for different 
classes ̂ ving due consideration to the hierarchical nature of the skills 
and abilities (i.e. frbhi simple to complex and basic to advanced). '

2. Specifying basic facts in various subjects from the #oiftt pf
view of {a) concept formation (Z?) formulation of generalifations
(c) building up formulae etc. ;

3. Providmg the teadiers with samples of dass-room'diS£?os|ldns 
(in small book lets) leading to formation of geaoraliiawons, 
C(»»epts etc.

4. Ftovidiog teachers with a variety of test items cpveriif ;the a<!Mlent
of various sutyects for various classes^^th dijD9raofiiii4m> 
tion to the different objectives. In preparing test 
knowledge, only facts which bpcome rekvaat to the achlevomdnt 
of the specific outcomes whidi were clearly stated as cla«s»roN9iii 
objectives, may be given cognizance. >

5. Providing the teaehers with diagnostic test-items iA varidtis 
subjects for various classes.

6. Providmg the feachers with lists of generalisations and co n o ^ ?  
unit-wise or topic-wise for various classes in various subjectsi ,̂ . j

7. Providing the teachers with samites of lesson plans Which stea at 
(<#) deaM®stratimgthe ways of involvinjg the dudents iii 
discussions (b) deaionstrating plans to enable the studcmfs 
to formulate g^nfflralisstions and concepts (c) stimu*- 
lating the students to critically think (d) demcmstrating thfe'way 
in which the student can acquire and retain information ediiily 
and (e) judicious coverage of the content.

S. Providing the teachers with different samples of assignm^ts, 
in all subjects and all classes for (at) reinforcement of leamiing
(b) self-study (c) supplementary or extensive study (d) ev^iwa- 
tion of the skills and abilities specifying (1) the time, requjjred 
(roughly) for the student? to answer them and (2) the dijpcujijtics 
which the students are expected to master etc.

9. Providing the teachers with specific t^gets which shout be 
tained by all the students (for this purpose sets of g#n«:alis^i(0n^

1575—3*
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lower order and higher order ones-may be formulated.). The 
prescription of the minimum is to be with due consideration to 
such of the facts as given below:—
(a) In mass-education the facilitating factors of study are not the 

same for all the students.
(b) In mass-education even the slightly mentally backward 

children should find satisfaction of achievement.
(c) In mass-education diversity of Iwels of goals for students 

exist and each can have his own wa,ys of achieving them.
(d) The prescribed minimum must enable the children to master 

the diflSculties of the new lesson.
(e) Even an average teacher must be able to enable his studwits 

tchicve the chosen class room-outctjnues.
(f) Backwardness (scholastic) is relative to (1) the level of

goals and (2) th« achievement of the identical groups (socio- 
ecoixomic, matutatUoM Icycl).

(g) Inter-student competition in a bete»rofQnous class does not 
help the individual students attain higher levels of achieve
ment.

10. Encouraging subject-teachers to form ii to committees and plan 
for the achievement of stipulated out (tonnes so that each teacher 
knows the nature of abilities already aicqiaircd by the students of 
his class.

(B) Improvement in the ‘Will’ and ‘comnmtment* on the part of the 
teachers for higher achievement by attiemipting to.

(1) remove the disincentives such as compulsory service as deputy
inspector e/c., for promotion, departnaeMtal teats (accounts and 
the others) which have no relationship "with the improvement 
of competencies in class-room toacbinig.

(2) makethepostofheadmaster (ashois an on-the-spot-supervisor) 
more attractive (if necessary providiing a better scale of pay) 
and < ^ n  only to these of proven competency in class-room 
teaching.

(3) develop procedures (in consultaitiom with the teachers) to
objectively assess the competencies off the teachers and build-up 
information about their various abilitties to pick up people for 
promotion and higher jobs (say, the p«osts of Headmasters). 
Self-rating by the teachers themselves can. also be included as one 
of the means in collecting informatian about their competen
cies and professional achievementss.



(4) makft professional assistance quickly available to the teac
hers to effetively meet the class-room problems in achieving 
the stipulated outcome.

(5) involve teachers in identifying t|ie specific outcomes they wish 
to achieve in relati(KQ to their students.

(6) devise and conduct tests as part of the aissessment of the 
class-room competencies of the teachers on qont^t, knowledge 
and application pf psychological principles, processes of ins
truction etc.f giving a definite slant to judge the applicational 
competencies.

(7) accord monetary incentives in the shape of increments for 
the achievements of h i ^ r  targets by the teachers. These 
incentives may also apply when proven improvement of 
otiber competences (other than those o  ̂ the curricular area) 
exist

(c) Maldag leader^iip eifoctivft by—

(1) appointing teadherk of proven acadomic tbilify as hiMd-
mastws.

(2) making the headinastor of the chairmtn of tU tubjipct 
teadu^s committeies which thodd.

(a) fix targets in terms of generalisations, concepts* skills, etc., 
class-wise.

(b) periodlcaUy(^y once in two months) review t^o fro ^ e ss  
achieyed in attaining the targets to find out hurdles and 
readjusting the schedules which were previously wdilced 
out.

(c) periodically meet ̂ d  discuss what adjustments are neeided 
in the targets set for the classes, in view of the experiemces 
of the teachers to achieve their own targets, in the higher 
classes.

(3) Making the headmaster sit with the teachers of variious 
classes to—
(a) enable the teacher to schedule the targets set for his dlass 

in relation to time (monthly targets may be prepared.}
(p) evolve procedures with^the agreement of the teacher, to 

assess for himself whether tibe targets are achieved.
(c) assess the achievement of targets as per agreed procedures. 
{d) review (fortnightly) in a no tin g  witih the teachers the 

progress they are making in achieving the targets to spot
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out the difficulties which cropped up 'while trying to achieve
the planned targets and to readjust the scheduling of the
targets in relation to time where aecessary.

(e) recognise the deficiencies in class-room teaching and thus 
help teachers to take up more fruitful approaches.

(/) suggest to the relevant administrative or inspecting autho
rities the academic problems on which inservice courses 
(short courses for a few days) are to be arranged in diffe” 
rent subjects for his teachers (This happens when the head 
of the institution and other competeint teachers fail to fill 
in their deficiencies).

(4) Making the Headmaster send in short periodical reports 
to his higher authorities about (a) the targets planned classf 
wise and subject-wise (6) the extent o.f the achievement ot 
these targets (c) the causes (briefly) for the noa-achievemea- 
of the targjsts (if any) (d) the deficiendes of the teachers.

(5) Establishing district-units with specialists in different sub
jects to give in service training courses to teachers as per the 
deficiencies revealed in the review reports to the inspecting 
and administrative officers.

(6) Advising the inspecting officers to—
(d) make original surreys of deficiencies of teachers of various 

subjects.
(p) form into a group of experts to give orientation to teacher* 

in solving such of these deflcienoieis which they feel that 
they can solve.

(c) dissemiDate tried-out approaches to fruitful teaching.
(d) guide the headmasters and tracheirs by attendii^ the

committee meetings, whenever they plan, for 
the targets and for scheduling them in relation to time.

(«) a ^ n d  schools where he could give useful instru<^ons 
on the basis of the review reports from Headmasters about 
the nonrachievement of targets due to academic diffioul- 
ties of the teachers.

i f )  keep a  record of brilliant teachers who can help other 
teachers who are not wellversed with fn itM  approachot 
to teaching.
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7. Question Papers

7.01. Any sumnmtive test can test only a sample of the abilities 
or attainments of the students. It reveals reliable results only when the 
objectives (i.e., the sample of abilities taken for testing) coincide with 
the targets of class-room t^ching. Where this does not hapf«n the 
students succeed only on the basis of experiences other than those pro
vided by the schools.

7.02. If the sununative test is an external examination the 
I^ychological fear is also an integral purt of the testing>situation. 
This dread and its potential to lead chiMren to failure gets minlniised 
if the teach^ and students Imow the objectives which would be taken 
up by the evaluator in Gonstructisg his t ^ .  It is further reduced if, 
the f<Qtmulac« the types of dUHoei pcoivided in it eic., are a t e  Candliar 
to the studente, and if similar testing is carried out by teachers for the 
purposes of formative evaluation.

7.03. When the external examination is only capable of taking
a sample of the achievement of abilities, of content €tc.t it always hap
pens that the teachers as wdl as tiie students go about the
questions which mi|^t possibly appear in the ^aminatioii. Where 
the guess goes wrong the student penalised for no £»ult Of his since 
it is almost imposable to remember the whole of the content. Lucky, 
then, are the students who enH correctly ^ess.

7.04. To nullify the disadvantages of an external summative 
test a compromise is accepted by giving value to the internal assessment 
to a certain extent. But since internal assessment suffers from the 
subjectivity of the teachers it is sometimes stipulated as in the case of 
the common examination of VII Class of March, 1976 that the student 
should score a minimuffi percentage in the external examination to 
get the benefit of internal assessment. This is for the benefit of 
those who will be failing to get the required minimum to pass in the 
external examination.

7.05. Causes for the failure of the students thus arise from the 
lack of familiarity of the students with the struc^ire of the paper and 
the nature of the questions of the external examination due to :

(0 lack of practice on su<di patterns.
(k) lack of identity of the perceptions of the students as to what 

will be expected of them in that test (i.e., about the abilities)
(Hi) incorrect guessing.
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(iv) too much pressure on memory, special ly when the syllabuses 
are hsavy and thj courses arj difficult for the students at that 
age-level.

(v) a sudden deviation from the existing practices for which 
adjustmsnt is not possible within the limited time available.

7.06 The problems of question papers were studied through 
questionnaires issued to the teachers, headmasters., and inspecting Officers 
(vide Appendix II) as well as through the interviews by the members of 
the committee.

7.07 The responses from teachers and itispiecting officers revealed 
the following information :—

(1) The questions are set on various objectives in sufficien 
quantity and that there is no undue concentratiiom on any one objective-t

(2) There is a definite opinion on thes piart of the respondents 
that the papers tested the memory power of th^ students to an undue 
extent.

(3) Some of the questions confused thie sJtudents to some extent 
at least.

(4) The respondents feel that certain amnount of expected— 
questions did appear in the question papers. The qpiestions are not 
entirely unexpected by the students.

i H  ̂ (5) The students are aware that a sufficiiently good number of 
questions are to be anwsered.

(6) that age, the students cannot be eixpected to answer 
qiuestion lepers of such length.

(7) The respondents agree that thcr© «s g ra te r  coverage of 
content, while coviering also some of the importtanit portions on topics 
of the content.

(8) The respondents feel that the type (of study made by the 
students was defective vis-a-vig the type of anwscrs required by the 
iiuestiQB papers.

(9) Those who depended on the qniesstioms given at the end of 
the lessons, were surprised by the question papeirs.

(10) th e  ‘surprise element’ of the qniestiom papers thus stemmed 
fro|a the facts that (a) the questions given lat tthe; end of the lessons did 
not appear in the question papers (b) the question p a ^ rs  are too long 
for the duldren of that age (c) the type of stuidy and pr^aration of the 
s tu n t s  were not related to the type of questions asked in the examination.
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(11) While denying the lack of practice, in geneial, in answering 
le n ^ y  papers, the opinion of respondwits is eqaaHy divided

(almost) that they did not have the pratice of answering su<i type of 
questions or such lengthy question papers indicating that the practice 
gjven was not only inadequate but also was on impropra* lin®.

(12) The above fact is further borne out by their admission 
ma®y of the students r^ d  the whole of the question papec befi^e

ihsf stilted answering them.
(13) They further admitted that the question papers set at the 

school level for terminal examinations etc., did not stress that the 
qu^tion papers would cover most of the ccmtent of the text book.

(14) The question papers catered to the n0eds of the main csite- 
|;ori(^ of abilities of the students and this is also reflected by the pter- 
eeiitege.

(15) The inslructions aie clear and tfao Uinguagt of the qncsticms 
also is Intelligible in so far as they itfe in the mother-tdngoe or 
regional language while the difficulty of understanding the langua^ 
of &e questions in English and Hindi papers existed.

(16) The in^nictions, though many, given in the bpginaiiog of 
the paper and section-wise are simple and intelligible. Oinnion! is 
diwM non the cr^tion confusion because of the d M o n  of tjhe, 
q u ^ o n  paper into two parts and it is leaning more on the side 
of the denial of the existence of such a cc^lusion.

(17) The p ^ r  on which the que^ons Me lainted is good
enough and the print used could be r^ d  by the students in
English.
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(18) The questions needed a Afferent approach in 
tl»m. different from the one to which they are usually accustomed, 
m oallii\g for the abilities of summarisation, thinking on content, 
formulation of concepts, generalisations etc.

(19) The qu^tions in Mathematics paper were on the pattern 
given in the text book.

(20) The students also lost some-time in reading the question 
paper before starting answering, indicating that they are not wdl trained 
in making proper approach in answoing lengthy papers.

(21) The students are to read much of language, whidx is sosae- 
(im^ difficult for them to conQnehend i.e., to un^rstand is 
expected of them iii answering them specially in the case of
and *Hindi  ̂ papers. Students could not also oomprehened the basic 
concepts, generali^tions etc., involved in the questions asked in 
the Mathematics paper.



(22) The conclusion of the respondlentts is that not only tin 
qu^tions but also the question papers am l«ong. Both these factors 
broadly speaking, eontributer to the confuisicm of the students.

7.08 The responses from the students in tlieir interview with the 
members of the committee {vide Appendix-VII) on question papers 
revealed the following

1. The students know the type of (Question papers they have
to  answer.

2. Only 35% of the students knO)w that they would get
qu^tions based on the content of the tcsxt bo<ok to the extent of 35% 
of marks in English.

3. The students know reasomably w/ell that
(i) There will be two parts in oacfe otf thie question papers.
(ii) They would gist que&tm %U the topics of the

c<mtent.
{Hi) They will have no choice in tfhe objective type question 

paper.
(iv) T h ^  have to answer some qmestiious compulsorily.
(v) They have limited choice evea if iit exists.
(v/) They would not generally get the cauestions given at the end 

of the lessons.
(vi7) The number, of questions ’Wonilcft be around 50.

4. But only 54.5% of the studcsnts say that they had no need
to  tm d  the paper before starting to amsiwer.

5. Nearly 47% of the students said thmt the tisie was sufficieot:
They ^  feeling that time was not a g i t a t e  for English, Hiad*

Ufaltoimtics.

6. The following reasons are giwen as causes for the large

{1) Jjaabiiity to understand whatt tbe^̂  studied.
llltbilitx to follow the lessonsi tauglt in the Class-rooxD.

0 )  of practice in answering :such type of questions.
(4  ̂ of practice in answering suctii tjrpe of queatioii papers.
(5) l-ast-hour study.

7. The students seem to have Ifeltt Emgljish, and Hindi and to 
lOiae eiEtent Mathematics papers difficult. They felt that they dM BOt 
prop^iy un4erstand the questions given inthtese l a n ^ ^ ^ .  Geomisl^ 
t^ iaed  diffitiult for them.
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8. 85% of the students said that their teacheris explained to 
them how the question papws wduM be. But thdy could not eiEpkin 
the details of the change made in the question papers of MSrch, 1976!

9. 40% of the students ^aid that their |€ s^ e rs  gav@ them 
‘Qucssed’ papers. But Qiily |3iO% ^f them said - ^ t  they \ktc Ulf!? tl^e 
papers they answered in the common examin^ion*

7.0^ The responses from the patrents in th;e in t^ iew s (vide— 
Appendix-VIII) revealed the following information.

1. 49% of the pareftts feel that their children woiald have passed 
if the special miniitium was not there, while 4! % of the patents M  tlitrt 
the special minimum of 15% needs change.

2. More than 68% of the pareut^ M  that
XO The qu6Stit>h papers are tod lbrig f6r that age. 
ill) The questibui papw^ itfc IfmctAIM life stySents.

(in) The variety in the question papers con/iised children.

3. Only 42.9 % of the parents felt that the division of the ques
tion papers into parts confused the students. . ,

4. Nearly 70% oC the parents feel ^h^t the ti}nf .||iyep for the 
question papers was inadequate.

7.10 The obseravtions of the committee menibers wlhen they 
mterviewed thfe iidacher's (vfde Ap^endiat-III) give out the fdllowing 
information.

(1) While the majority of teachers siy th ^  they hilfvgiiifitoled
the students of tfce, cbangp in questi(m paj^ft, on^  them feel
th»t ̂ estudents had onpugh prior practuje tp n ^ e  t lw j^ l ly  ̂ u a in te d  
with the changes necessary in their approach fpr study, or iî  
answering the question papers.

(2) 67.5% of the teachers feel that with a reasonable amp|]|||,9f
study the students could have done reasoiiably well in the conmon 
examination of March, 1976 wAile ttei same perceii l̂je^  ̂ the
standardi of the question papers of the coBttiatdn 6xaiii£y^^«aie high

p )  To improA^ the question papers of the comnioh eianrination, 
3V% the teachfefs r^oiumended the leng^ to tk  ’Hkd 20%
su^tti^ted bolder print and good paper to b«i iised. ;27% Jof ̂  tea- 

that thp difficulty level is to be reduced. 10% of tl^  teachers 
fe^ ^ t  ^  questions given at ihe end of the lessons ih the text book 

ajso be included. 5% of the teachers feel that nior4 tiihe 1$ t6 be 
given^.e., 3 hours instead of 2^ hours). 5% of the teachers i t e ^ / ^ t  
^ e  Hindi Paper should be on the model of Tdixi^ p^per. 4%



teachers feel that the teachers who" are teaching^ Class Vll'may 
be selected as paper setters.

(4) 69% of the teachers feel that the prescription of 15% as the 
special minimum is not inopportune while 78% of them think that it is 
justifiable. 75 % of them termed the changes as hasty because suffi
cient prior intimation was not ^ven to the students and teachers while 
66% of them think it so because the parents should have been informed 
earlier. 78% of the teachers recommend the continuation of the 15% 
as special minimum. When they are asked to recommend different 
cut scores for the special minimum they recommended from 5% to 30%

(5) 58% of the teachers feel that the largo failures at the com
mon examination of March 1976 are not du« to the prescription of the 
special minimum of 15%.

(6) The following are considered as very important reasons by 
tlue teachers foi the mtcmal SLm&meal higher than the marks 
obtained in the common examination.

(i) Length of the question papers of the Common Examination 
(52.7%).

(«) Size of the print of the question papers in the Common 
Examination (37.0%).

7. The following are considered as imjportant reasons by the 
teachers.

(/) Emotional atmosphere attendant o-n the external promo
tional examination like our common examination (34.3%).

(ii) Non-inclusion of the questions given at the end of the lessons 
in the question papers of theCommoia ExEimination (25.1%)^

(8) The following are considered as lanimportant reasons by 
th9 tta«^ers

(i) Strict valuation in the Common Examination (45.2%).
(ii) Strict invigilation in the Common Examination (45%).
(iii) Non-appearance of expected qiuestions at the Common 

wcamination (35%).
(iv) Inclusion of all varieties ofqiaesttioms in the question papers 

of the Common examination (3<0%).

(9) More than 70% of the Headm«ast«ers said that they hav« 
fOM tluroush th# question papers set b]r thtir toachors and thoA their 
pap«FS toattin similar instructions and t&iat the typ «  of quMtiiosf 
wer# similar, so that the students can havfe famuliarity with the changed 
question papers. More than 75%of them also> said that it was a prac- 
tiot with their teachers to mix all type$ of questions in tho unit tMts
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or tfnt|iiial exammations which they conducted on the new model. But 
only 64% of the Headmasters sa id l^ t a ‘Full-dress rehean^* in f c  
shape of a prefinal examination was conducted.

(10) More than 63% of the Headmasters say that they prepare 
their students for the examination by (a) giving a number of questions 
in ^ h  subjeact out of which the question paper is set. (b) asking Ibr 
answers which can be had from the notes they dictated, while talcing 
care that (c) questions on all the lessons are set.

(11) A majority of the Headmasters were attracted only by J&e
superficial changes in the question papers and not in terms o f the aWli- 
ties and skills needed cm the part pi* the stud^ts to answer the questton 
papers hence probably could not take the steps they should have 
taken. 75% of the Headmasters say that they supervise the teaching 
of Aeir teachers in a class-room situation and this probably is limited 
to ensure themselves that the teachers are in the olifiies are teach> 
mg the coSiteftt.

7.11. The $tudy made it c l^ r  that due to (<<) laclc pf fiwiMliarity 
(in certain cases) because of the lack of proper prior prfwtfee. (b) diffi
c u l t  level of questions in certain question papers (c) the imustial 
length of the question papers (d) the disparity in the objectives of tea
ching and testing and finally (e) due to the stipuktioo of the special 
mlaii^Um which upset the estimate of the testing situation of the 
parents, teachers and students, many students have failed in the C&Oh 
0^  lam ination  of the VII Class of March, 1976. The Committeei, 
hence, recommends the following short-term solutions

(d) The lei^th of the question papers may be reduced by redu
cing the number of questions.

(b) The difficulty level of the questions may also be reduced.

(c) More number of questions may be based on the content o f 
the lessons in the case of *Bnglish’.

(d) The time need not be reduced because the length is reduced

(e) Better paper and bold print may be used in the printing o f 
question papers.

(f) Intensive practice may be given to the students by conduce 
ting examinations on the same pattern in schools and

(g) Hie special mmimum may be reduced from 25% to 20% as 
a fhort term measure to alleviate the difficulties of the students.

7.1Z The problems in the fields of external examination need 
urgpnt solutioni. The question papers should not contain any element
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of surprise for the students or the teachers. Synchrcmisation, to the 
greatest possible degree between the fomnaltive and sununative tests 
must be attained. The tendency for the stmdents to go in for cheap 
guides must also be arrested as soon as possiMe. Credibility for the 
unit tests and terminal examinations need alsio to be established in the 
eyes of the students. Possibility for incliudimg of the questions set 
information tests in the so kind examination also may be explained to 
reduce the surprise element. It is desirable that the students should 
also know the types of questions which will be asked in the external 
examination and if possible the wordinigs of the questions so that 
fascination for the guess papers,guides or biazar notes may be removed. 
Since the external examination tests only a sample of the content for 
various objectives, the student who unfortunately, by chance, avoids 
study of such content cannot be penalised and provision for this 
contingency must also be made in the ‘Question papers’.

1. \ l .  These aeeA fflga&ures. In view of the
deficiencies revealed in the study and in viev*̂  of the long range objec
tives detailed above the committee recommends the following.

1. Test items in sufficient number are ito be prepared for various 
objectives and specifications for all classes aad for all subjects. These 
test items are also to be supplied to '̂ ll the schools. For the sake of 
convenience these may be printed on cards amd each card is to coataiii 
one test item along with its objective and specification only. Eadi 
cficd may be given a number and on a separate card with the same number 
the time r^u|red to answer the item, the an$we?r for the item, its objective 
and specification, and the marks it carries naay be printed. All the 
unit tests, terminal examinations and evoti the extonal examinations 
mt^t contain test items only from these test banks. The expected advan- 
tsLgOi of ^ s  measure are as follows.

(a) The students get interested in the unit tests and terminal 
examinations since there is a chance of these items to appear 
in the question papers of the external examination.

(P) The test papers or examination papers need not be prepared 
avoiding there by the chance of creating wrong perc^tions 
in tilie students about what the esaminter values. If sufficient 
copies of them could be had at the school level they avoid the 
necessityjof preparing and duplicating question papers year 
after year. Since each question is a card Uie teacher is allowed
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tlw freedom of choosiag the items which he feels, are iraportaat 
for his students. DifiTerent combinations by different teacliers 
are rendered possible by this method.

(c) When the Common Examination Boards of different dittiricts 
are preparing the question papers for the fjerminal examinations, 
it is easy for them to circulate the numbers of the questions to the 
schools the combination of which forms the question paper.

{d) In the case of external examination it is enough if th<e 
examiner can stipulate the blue print and anybody oan pick up 
the items.

(«) These test banks allow (since blue prints can also allow 
differant combinations of the questions of the same objective, 
content and difficulty leval) mor6 than one paper to be mad« 
ready at short nptic<>s.

( / )  The dread of the possible appearance of unexpected questioms 
would be minimised.

2. There shoidd be two question papers in ^ h  subject io in a s  
from the same blue print so that tiiey are at the same dffficultf level. 
They may be marked as X and Y or by any other symbols. Where th« 
student f« ls that the paper selected for the examination is difficult fo*r 
him because of the appearance of unexpected questions, he may be 
allowed to answer the alternate paper and when he does so 5% of the 
marks he obtained in it may be deducted if such a step does not fai| 
him in the subject. The advantages of this s t^  are expected as follow*

{a) The fear of the external examination is reduced flinbe he e tn . 
haVe a choice of answering anotiier paper ^ ic h  may contain 
questions expected by him.

{b) Tlie danger of judging the academic'achievement of the studeat 
by a ‘ sample which may not be suitable to him (since he can 
pass by choosing the alternate paper with a minor penalty, 
which may contain questions on content which he has studied 
thorougMy) is reduced.

(c) the clamour for guess papers, important topics etc., in a class
room situation may be avoided.

In the non-language subjects essay question (either long 
es^y or short essay) may be avoids. As far as possible the question 
papers may contain very short answer type questions, fill-in the blanks 
questions and questions of the multiple choice type since all the objectivcss 
of the cognitive domain can be tested by these types. The advantages, 
a re :

(fl) wider sample of content can be selected.
(6) deeper examination of the various objectives and specific

ations can be had since on the same specification man^
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questions can be asked avoMimg the danger of judging the 
student on one item or veryfe^w itenns about any^one ability 
of the child and

(c) sa a consequence of the abo’ve tW(o (i.e. a & b) the possi
bility for a child to score pass marlks will be more.

4. In the language subjects essay questions (botli long and short^ 
along with a few objective type questions can be asked since abilitie^ 
of self expression are more important here.. And when these types of 
questions are thus separated in relation to the subjects not only 
the objectives of the subjects will be bettier met but the students 
could be examined in their skill in answtering different types of 
questions.

5. Where the objective type of qmestjions only are asked (as 
recommended in the case of non-language smbjiccts) no choices for the 
student need be given.

7.15. About the organisational a;spe;ct tfhe Committee recommen<^ 
the following :

1. Common Examination may be conitii^ued since it marks the 
end of the primary stage and since it is (coiasiciered necessary for some 
jobs.

(2) The re-examination which at present admits candidates 
who could not attend the examination ini March/April due to unavoid
able reasons may also allow those who faiiledl in the previous examin
ations. The private candidates also may be alllowed to appear for this. 
Students may appear for this examinatnon  ̂ eiither for improvement or 
for a pass wholly or compartmentally. The students who pass com- 
partmentally in this examination may also be allowed to continue 
their studies in Class VIII. This step is f«It necessary to reduce wastage 
and stagnation as well as to allow the benefits of supplementary exa
mination which are now allowed for class X (S.S.C.).

(3) The Commissioner for Govermmcnt Examinations nmy arr
ange for setting of question papers and preparing principles of valu
ation for the maintenance of uniformitty in standards.

(4) Valuation, declaration of resiults, iissae of certificates etc., 
can be done by the District Educattiomal Officers.

(5) 50% of marks of internal asssessnuent and 5C% marks a 
the Common examination may be taken to cconstitute the total marks 
obtained by the candidates in varionis sulbjetcts..

(6) Since there is a possibility for tlae ima.rks in internal assess
ment to be boosted up, the S.C.E. R.T. imâ i' b»e requested to formulate 
relevant criteria for the purposes <of iintesmal assessment.
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(7) The Committee also feels that it is not educaticxaally sound 
to ̂ r t  teaching two additional ]aofuiag» in cla$s*V. It recomm îdfo 
that the teac^ng of Ifindi may be starts in Class wlsJe teaching 
of English may be started in Class-V. The syllabus of Hindi may b9 
foitably recast in this tight.
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8. Scheme o f E valuahc^

$.1 The important aspect in any evaluation is to avoid subjectivity 
iff exanoner. The subjectivity is uaually more and often unavoid-

in the case of essay questions since they allow for variations in 
precaution in this is to make essay questions as specific 

bii scope and unambiguous in answering as possible. The r^ponsibility 
^  t ^  evaluator is more in not only framing the test items but also 
in scoring them. The lesser the evaluators* d ifie re i^  in rating the 
m m m n  to essay questions, the greater will be the ease and objectivity 
a  scoring.

8.2. It I r  customary to issue principles of valuation specially m 
t e  eaie of valmng the answers of the essay and sbort answer type ques- 
ticffit. & It help&il thus to avoid the inter-examiner difterraces as 
vdU at intra'examiner differences.

S.?. t!ie responses re iv ed  from the examiners for the que^on- 
m im  (tndb Appendix-V) administered on them reveal Ihe following in-

1. 86% of the examiners felt that the in in ^ les  of VftlMon 
^ Ip lied  to them are useful.

2. 37% of themfbel that they could not do justice to the s^ 

ttdentt b f following the principles of valuation in valuing the so ri^ .

3. More than dS% of them said th a t:
(a) They gave credit to right points even in the case of tliose

w hi^  aie not mentioned in the modd fmswers su llied  to 
them.

(b) th ^  gave cre(h’t to near right answers even though the ex
positions of the students differed from those supplied to them

(c) they gave credit to answers in non-language subjects ignoring 
the language mistakes.

conce^ion was given to students for overwritings in the mul
tiple c1k»<% questions.
(e) they could use their discretion where tibey felt necessary.

4. More than 61% of the examines said th a t:
(a) the students wrote points not mentioned in the m c^i ̂

wers.

1575-4
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(b) the students tried to write answers ia their own language.
(c) the s tu d p ^ ^ '^ t^ r q i^  o |  facts from text baoks

and guides.

^  fii titfe

f8t̂ ticH«S. (‘mhhmi
• %k 4 ^ m m  A e H i i ^ ^  % e

stadi^ir ^ r^ e  ih m
(c) tfte ailsiv^s of t^e 1fetJkt*^®P 8d

ui <1' M ,iSi. ^ ^ A o n s

.^odve t3̂ e  questions. r»-i'rw>B*!Sni m  I t o

8.4. On the whole, it can.be saiid t ^ t  the jdnc ip l^

t|w L.-. T> fu;A3 m  br^Mmwb,. {/>yu. .« A  ^iv)
Piscretion was used mor^ f f ^  k  tiio case of *“ °T.rfltTffifl.lWr 

Little discretion was extended to the ^ o r t  answer as well as ofe|ec- 
ilWlMli^HIBilliewi.t!' 0 V in m a H lia ^ ‘& d H M » t  «m -
ally straight nor pinpointed to the ^

^  proc^sing, ^ th ^  ;gum|aari^ing
or iexpanding ide^.

* .̂5. fit oflfeeb ImdJngs the conaASfe recoi]^
(a) the number of ess^y qufe^ibns may l̂ e fei^t t f  e minimum.

. ,,ih) The.princii^s.of.valiiatioa ®my^be w®jl»d4Mit by a tteam 
of Chief Examiners as is done for S.S.C. so that they-isa# have uni
formity in the v^uation of these questioniR. i \i

(c) The District Educ^ional Officfefs shall obtain fro^ the exa
miners comments about the delects €^»iK)nly noticed in fl#kns!wers 
of the students immediately after the coticlu^n-of tilie Spot-Valuation 
of V n Class Conimon E;^an|i^jion and the same may be edited and 
communicated, along with a plan of aojtion regarding the> remedial 
measures to be taken by the schools in their respective,districts.

(d) The present system of combining internal and e:^fm ^ assess
ment for a pass can be continued, fiut the S.C.E.R.T. may be requested 
to evolTe fcrii^a to make internal assessment reliablef.

(e) The special minimum of 15% which is stipulated for the 
common examination of March 1976 fe llow. It may be raised to 20% 
n the case of all the subjects, (except for Hindi). |v — I

1575-4*
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(f)  In the long-term for the internal tests or examinations the 
question papers must contain items from question banks prepared by 
this experts, so tt^ t variations between the perceptions of teachers 
students and paper-setters of the tests or test items can be reduced to
tl4e'iiinimum.
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9. Hi» m m f*  ■ ’

9.1 Andhra Pradesh is the only State that
policy. It has been in consonance with the thinking that 'me of
« ‘ f a ir  or ‘ pass * is to be f^ R y  £spen$ed with, spedaliy at the 
dafy Stage. The first seven classes were ideat^ed as the p i t e iy  tla fs  
and the next three years as the lower secondary stage. Accor^b^y 
the first qualifying examination was pfescribed at the end of the 
year course, i.e., at the end of the upper primary stage and the second 
one was prescribed at the end of the lower secondary stage.

9.2 Promotion to the next higher classes within the primary and 
•econdary stages was by the attendance of the studeii^s in ̂ ese
The percentages ivere |b i^  l^rly h i ^  to msk& the s M ^ s  
tdlioolt more regularly to get the benefit o f tl^  teaching p ro p a a u a r 
H%iie the students are thus made to attend ^ e  schools miire oflen th in  
^ ey  wefe ol^ged to u n ^ r  the previous re |^ latim « care was lo 
improve the class-room teaching by s tip ^ tin g  systematic planith^g 
for instruction and continuous testing. Lo^cally this amngetfient 
fhould have met the following edtoticmal requirements.

(1) Removal of the <kead e3camti»tion in students.

(2) Avoidance of wastage and stagnation.

(3) Avoidance of last-hour study for the sake of extuo^tiofi.

(4) Allowing time for the students U> proceed at their o ^  pace 
and for teachers to ^ a n  leisurely and adjust teachhg to the 
chosen targets and to the abilities and sldlls of the students.

(5) Making instruction systenmtic based on the feed-back pro
vided to the teac hers by the umt tests and periodic examinations.

(6) Making instruction ability and skill oriented rather 
examination-oriented.

(7) Variety and differences in teaching styles, difference* m 
variables like schools, students and areas (Rural-Urban) can 
be provided for, on a better scale, as external pressures of 
annual promotional examinations, etc., are removed and as 
the teadiers and students are provided with enough time.

But since the introduction of this policy, criticism of abolishing 
detentions continued and the falling standards are ascribed to it, in sinte of
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the massive in-service training programmes undertaken by the 
Oovemment to.enable this academically sound policy to succeed.

9 .4  The effeĉ ts of th's policy as they are mentioned by its critics 
are as follows:—

(а) TTie students became lethargic in their studies and are be
am ing increasingly indifferent to the instructional |m>grammes 
of the schools till they enter classes Vn and X.

(б) They are consequently becoming more and more backward 
since in their eyes the emphasis was shifted from learning to 
attendance.

(c) The pirents too have become more and more indiffereat since 
they are sure that their children would automatically pass 
and enter the higher classes.

(d) 'Jhe teasers are feeling that their efforts are bound to ̂ o waste 
and consequently are not taking the necessary care and interest 
in their efforts to teach the students.

9 .5  The ^(Hngs of the study in relation to some of these aspects 
are as follows;—

(1) Many of the teachers feel (nearly 84% vide Appendix-m) 
that Iheir teaching is affected by the non-detention policy meaii-

thereby that the students who were hitherto examination- 
motivated failed to be motivated by the other means eii^loyed 
by them.

(2) Many of the teachers feel that many of the studeots are not 
i t  ito tales ^  coiuse of class VII when they are proxooted 
to itiin^ thi^ is, one o f the main reasons of their failure in grea« 
ter numbers. Evidently the teachers* efforts toutiUse the period 
of time to bring them up to the standard of class VQ have 
failed. They also feel helpless in training the students to the 
Standard of Class Vn in a period of one year to enable them 
to take the Common Examination confidently.

(3) Hie studehts ajso felt that many of them could not follow 
the teaching in class VU and thus accept that their backward
ness at the starting of their study at class VU was a major 
reason for their failure.

(4) Tlie percentage of schools (from the sample studied for years 
73-76) wluch are having greater average in the intern^, assess- 
ment than in the common examination is persisteotly locrets^ 
ing year after year.
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„ ; Tl%.evidemJy nts
me»t m .  l?Q«?sted m  *9 9 m  i? ^ P  >
minatioQ even if they get low marks in it, and tlie necessity for doing 
t is^sijpreading to qiop iwni^l^ of sitiools ye«r after ye^. . ,

(5) In the Schools studied the percentage of st)i<fests
... . ,  «

failed in the ptevious cmsses, is
¥H4u k:^- !c,i

p ^of th e 'w a iii 'M ff ii®
OJ

a&sessm^ X 
i o f o v

Jwtfaout

>ared with the figures of tlie j^ c e a ^ fd  <a ov$M

w<| f 'f 'i i

tie  liel
QOI

(fj ii%e teachers as
h)f tlm W m  n

previous years it-'»f^HI #iibiCMi||i^
tional examination thus m a i ^  iss tin o tk m i^  at co^dng Ute

(8) The mode of teaching was not a d ^ te d  to 
as is ^)fiieni#d i*y-^

Nations to  the oB #3 ti^  «rd ^ o r t a n t
the d^ss^ibom o i tM s ^  teisofi br a

(«) the inability of the teachers to prepare test itdlA to provide 
iii^Qxmatk^ abom the

(»0 the ina^i%  of the s tu d m  to v ^ t
he learns at the present ]i# a i^ t' eai^ids im a
common examination, years lateft

(/v) the inability of the teacher to compre^nd learning in 
terms of mastermg difficulties from the point of Wew oif studemts. 
It is this that is su |^^edrtp  repl^pe examioation-motlvatiton.

(y) the teachers and the students, are still looking at cQurses 
in terms of factual details' of infoi^tioxi to be i^jm ^ and 
retained..

(vi) the inability of the te a c h c ^ ,f r a p e  ^T?9n,su^ib diag
nostic tests to plan for better instraction and cons^uemtly 
they are thinldng that the'pre{fet8t®blt'0£3e9son mnit

" l̂anls i^re Onfy i^ eas in g ^ li^ t €alM«*'\#flC' t̂tt the' ex^nse; of 
t^e’ir teaching which they feel wblfrd haVe b^en fiiofcT iSffiecttive 
otherwise.



(vii) the inability on the part of the teachers to have practical 
knowledgs of useful class-room instniptional approache,

; (|;he teachers, in their responses said that they are using predos
minantly the SWAP method which is :?iot a method at ali)-

(viii) the dependence of teachers on the exercises given «t 
the end of the lessons in all the subjects, without properly 
plaimiag for (̂a) reinforcement of learning,, . (b) evaluating

fc) creation of interest in Icaovwi^ etc. i > *
(ix) the inability on the part of the headmasters to provide 

academic leadership as is evidenced by

(/) their inability to guide teachers in fixing proper specifica
tions as class-room outcomes.

(«) their inability to scrutinise the instructional plans of the 
teachers in relation to mastery of difficulties in learning on 
the part of the students.

(iii) their inability to plan corporately for the achievement of 
targets scheduling them in relation to time.

(iv) their dependence in their supervision only on unimportant 
things as the following:—

(a) whether the teachers are going to the classes as soon 
as the bell goes.

(b) whether the teacher is teaching the content of the sub
ject.

(c) whether the teacher is covering the syllabus in terms of 
topics or lessons he has set apart for the month or fort
night or week as the case may be.

(fif) whether the teacher is correcting the ivritten WoiSfe given 
by him.

9-6 The foregoing ^dings indicate that none of the educational 
advantages expected of the policy was achieved to any noticeable degree. 
The students could not be veered away from examination-motivation. 
Hieirgoal, i.e., passing in a qualifying examination, being farther than 
neairer they tended to be inattentive to what is going on in a class-rOom. 
By tthe time they come to the VII Class they become conscious of their 
inaMlity to attain the goal and thus are probably more afraid of the 
(juaiilifying examination. This policy might have avoided wastage and 
stagnation greatly except in relation to Class VII but keeping a student 
who is not self-confident in studies is probably not good. This is very 
likdly to exert deleterious influence on his attitudes towards study and 
leaiming besides affecting his personality development. The time of
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ye&rs coi^d not be ittilisd€ by either the t«ichen or the 
s tu to ts  since teadiini; ccmtmM to  beHext b o ^  o r i ^ ^  K M ier tbe 
goi^  (Qla$s>room outcoi^s) m  tbe teac^ng techniques are a#aH e^ to  
tbeidiireren«%s ii» schooU (in their Idcatikm or/and 
coapetendes, studbxt abiiitiea m i  thiir b f td c p s i^ .

\
9 J  Hie Committee h e ^  fiiail tisie has cm »  the 

Go«emmenl to fuUy re^ ^  the psltey &t aS lf£f tifjpecfj.



30.01 The low percentage of passes in class VH during the common 
Examination of April, 1976, coul d have been either a sudden speduil 
hajpenning or the culmination of adverse factors which might have been 
ftoreptitiously at work for some years. In case the second possabiMtf 
is idlie f&ct, the malaise, naturall>, which was tliesre lurldng has now 
come up to the surface.

H0.02 One of these factors which needs e^mination is tho achieve- 
s m t  of the students (who failed in the common Examinatioii, 1976) 
in the previous classes. A probe into this reveals whether the students 
hawe been continually backward over years or whether they becamo 
ftuibdie&ly ba&1cv«aTd in tfad to^ dass ^cimacy stags duA
so any peculiar circumstances.

10.03 A study of this problem was attempted through the m ^ o d  c i  
*case study* (vide Appendix^Yl). The case studio of certain insti^tioitt 
as well as of some students were attempted.

10.04 The fhcts revealed by the studies in relation to the ease studies 
o f individual students are as follows:—

1 In febtgu:—

(a) 26 A%  of the students who passed the previous classes &iled 
m the common examination.

(py\2A %  of the students who M ed in some of tlie prefiow 
elates passed in the common examination.

(c) 31.3% of the students who &iled in some of the pfeiiooi 
classes also failed in the common examination.

X  In Maths:—

10. ACHIEVEMEm' OF THE CHILDREN IN THE PREVIOUS ClASSiS

(a) 12.1% of the students who passed in the previous olasiis 
M ed  in the common examination.

(b) 9.1% of the students who failed m some t]ie previoai 
classes passed in the common examination.

(p) 29 J %  of the students who failed in some of tiM provlgai 
dasses also M ed in the common examinatioii.
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3 . In Scienee

(a) 15.6% of the students who passed in the previous classe*

(b) 6.9% of the sti| îei|its w|^o jfyied in some of the previous

in sfW# of ,
. V .......

wtm4 ft^  ikm¥/ . j  , 'ul i.?i{ ti
------------------- - '.''"' .-vf4*«i.̂  siu </) m  mum

(a) 19.5% of the stud«^f who passed in the previous classes;
-  i •; .O

m m M ' «>

I ‘ 'r ;t ?.'iw'?« *ami< I  4H.OS 

&iled in the oonimonSwMtiBidaAicH l»<« ? It *•%«, si

m M  IWP v. ■
classes passed in the conMpc^ ̂ j ^ t i o n .   ̂ .. ..

(c) 51.1% of the stud^Us who &iled in some of-the 
classes also failed in the common examination. ^

10.05 These finding establish that the students who naxp opce be
come backward are usually remaini^ backward even after years. This 
is sp M H i tBte la  teeasa^o& ^iatl^*. Students seem to be m c m ^  
in the case of Telugu i»ttottiH ^ ia$i»>ease of oUii^. su l]^^; The 
methods and a^roaches in teaching do not seem to be conducive to 
rc ii^ m ia iM r^ esS i ^

10.06 The fact revealed by the case studies of the institutions in re
lation to the Variance between the internal assessment and ex te i^ f 
e x ^ l^ tio n  f^ipiic^it^) is that p  1973 there is
a steady mcrease in the n u m ^  ̂ ^^hpols in which,the jstud^nts got 
more marks (on an average) in the internal assessment than in the 
e x tiM « m aM m te )n ;« tl# y te -4 9 9 S : T^fc t o b »
ever increased more by from
1975 to 19^6 |s quite h i^  when, conmred with the rates of iipre^se in 
th c j^ ^ S I  tffi previous ySks, te., f t c ^  1973' t̂b 1975. TOe’ InlSrifSe is 
1 3% in the case of litiigu, 15% in th e '^ e  61 MathSbbtatics; 14^o in the 
case of Science} 25% in the case of »^od^ Studies and 22% In the



Cftse. of English. Taking 1973 as the starting year for comparison^'the 
increase by 1976 in the case of Telugu is from 37.6% to 64.2% in tho 
case of Mathematics it is from 31.1% to' 74.6%; in the case of Science , 
lit is from 35.6% to 70.7%; in the case of Social Studies, it is from 
31,8% to 64.9%; and in the case o* English it is from 37.6% to 75.2%.

40.07. The non-detention policy, which is expected to benefit 
backward students by allowing time to the teachers and, the students 
to  ^^UiSt their teaclung-leaming situation by removing the pressure* 
o f annual promotional examinations, by initiating objective-oriented ! 
tieaching and testing and by removing the pressure of content-memorisa- 
t i f ^  did not succeed to any appreciable extent. L ^ k  of the ability on 
the ja .rt of the teachers to prepare and administer diagnostic'tpsts, to 

teaching on a proper assessment of the pre-requisities of a s ^ -  
pr unit already taught might have also contributed to Uiis, apatt 

froiQ IlIis attitudes of the teachers and students towards the 
pn»®o|jona\ exammations. W ta  piomotioias aie ov̂  tiis basis of 
anee, the marl^ in any examination appear to be of no consieqitfpoe 
to  studenis> teachers and to the parents too* Cons6qu^ly» tliio 
efforts which would have been put in by the students, teachers an<l  ̂
parfpts to remove the backwardness of students under the d rc i^ -  
stapo^ of the existence of an annual promotional examination are . 
now forthcoming and no wonder that most of the schools icum. 
pcpbably forced to boost up the marks in internal assessment at M '  

stage. The percentages of failures in the previous 
iv^:asratthe common examination are as highHs51%(in

subjects the percentage is not less than 30 (approxima^^^.

:>0.08. There is thus the cumulative educational backwardb^ 
which is at the basis of the failures of many students at ̂ ^e Comjiu^ 
mination and which needs to be checked not only to reduce fin ite  ^   ̂

£md stagnation but also to satisfy the deniaads of demd<tiGy 
anti socialism.

1’0.O9. Under any scheme of mass education, it is usudly Ae W h  ' 
pofas^ility of the school not only to attract the children ' but also to *
t h ^  ̂  the school to enable the society derive the beiMt o f the 
ttuftr6ijrestablishing and maintaining it. A dissatisfled/dored or 
te({‘ltttdtot cannot either benefit himself or the s o c ia l’ Re ■
the school sooner or later specially when his parents are not ‘
i n ^  ^ucation. And in our society parents beloi)j|^  ta/|^e 
and economically backward groups are not ver]̂  m ^h  mterested iQ 
the education of their children.

■ ...................  f \  ■■
10.10. Motivating the child towards the mstruetioBflil ^gtom m M  

€>f ^ e  school, in most of the cases, has become thi» sbltf resj^osibilitjr
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of 0  'M #*- it  «  *  *6 B^uotioa the
the fear <̂  iw  ln n ^  pfeaiotioaal examiaatioL T te 

_ J  exammUdm at m  ^  Ciass VH and X stifl h v m  a 
:̂ ltai !btce it Is not in  aiiy i ap rh yem m t stundanlf
\ ' t i ^ x ^  to  ^

b a^ ^ d aess dnyteg the over. T M  is why tlio

i i ^ '  h. ^  d i t t i i  ' w M m  i^ t  m

M o .i n i h e i i
iQa

t m  c^ '^ '4 e  m

* *

t (»  first ^  fat aay

fit%- ‘ IKS WW SKSttB flBf8B0j I

w  uttit mer 
iochito 

iw M t> ‘iti< 

ffie.oMt tewt aad WniaM
tbel» «M|| tafcmf « f ^((iia^ II •

tltai’ikA t e ic ^  ciitf Ifeaf «̂ «&ittt>g(> owa n*y.' UtA 
Me uittfoiH ̂ >edfic otjî ctiw fta the vari<nis i^ s  of 

t ’̂  & BuaBot the »  mfl U Os iix p̂eciio; aUKott^
the aature ^dcW ^ie^ amdaf l&e studeats id thdr 0m  

way. la other words, the laslntctioaal activity is not go^-dire(M< 
loMirll̂ c t̂ahle to the teacher, # e  evaluator, aodtiie supervisiag sad 

' :%&otiti«.
., , .

When oace the g o ^  are made ^ ^ f ic ,  modest, useful 
lad attainable in ladiaa cooditiioas the motivatioa to acliieye them k  
lea^hle by meeting the needs of # e  childrea to know about their ^v iroa- 
nei^^ocial, ecoaomic, cultural aad political. The teacher is the jpag 
;>ii| 1941 this stag^ He needs tokaow their eaviroameat to recoacile thes0 

outcomes with the aeeds of the childrea at various ages. Motiva- 
lon, has to d e i^ d  oa the dq^ree satisfactioa the chUdrea derive
a  4^wm g About their eavir(»imeat and the teaching has to be geared

H).¥S. To tm tm  and prefbitt b^lM tdi^s the Committet 
e(teiai»nds the fdiowing:

(0 The Teacher has to set a modest nanimum of the staadards 
of attaauaeat im  t3L But tbe improvemeat ia a t ta i to ^  t 
are to b» to individuals* p e rfo rm a sfe s^  need



not be related to the achievements of the other mdividoals. 
In view of this the yjiit test papers as wdl as the question papers 
for the examination can be different for difib:ent groups in the 
class room.

This avoids feeling of frustration among the backward children 
m d  any knprovement shown by them would also contribute for further 
nK>tivation in learning specially for these badcward children. Thif 
greatly contributes, it is expected, towards individualising instruction. 
Brides, it avoids competition with the advantag«)usly placed or talented 
cMldren. With the type of test banks recommended elmhere» this 
if not very difficult to be implemented.

(if) Tliis type of testing provides the feed-back nescessary for the 
teacher. If necessary he may administer diagnostic tests and 
get at the nature and extent of backwardness. Remedial 
t^ h in g  can be undertaken only in the case of those who fidl 
below the modest minimum fixed, if opportunities to cover 
such, deficiencies in later units do aot exist.

(Hi) Study-sessions may be organised within school hours. Most 
of the sttiddnts do not have the necessary atmosphere to ^ d y .  
When they come across any little difficult at home nobody 
might be able to clarify. Methods like supervised study and 
socialised recitation may be employed within sdiool hours for 
certain j^riods of every subject for these study-sessions. I*he 
students may be encouraged to study individually for thems^es.

(iv) Home assignments must be individualistic, as far as possible. 
*Iliey can be for small groups. There should be graded-assign- 
ments suited to the different groups hav i^  different levels of 
achievement. They can be not only f<MT ^  re«i](^o^cement of 
what is alr^dy learnt but also for independent study d ^ n d in g  
upon the abilities ofthe children as well as their aptitudes and 
interests. The teacher should be clear about the time that will 
be ccmsumed by the5>e assignments and about the difficulties 
cMdren are likely to encounter. They should not contain diffi
culties which the children cannot surmount by their own effort 
It is better if the teacher does the assignments hixmelf 
firet before giving them to the studwits. It is better ifithe 
students are not given home work which is ecpected to consume 
more than H  to 2 hours per day. The assignments must 
have specific objectives and the strengths and weaknesses of 
the sudents must be made known to the students within 24 hours 
after their submission.

(v) Learning is to be construed as mastering dfficulties—the 
difficulties in mastering content in terms of facts, concepts.
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where such a hierarchy «xisti. once thesse
«ife%acher

' i’ -iv‘i ^b?f '* ,'.-v ^

W # . f » ' - ’this another level
le average and the bnlliant

ad<
« r  «iM^^9W^yg», ttem
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____H ( lif'^ a tN H lie i’
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of the improvement in the adWevemeftt of students.
Nd urfo«ttati<m'a^t^ his? positiioa in g e a ^ ^
with the iota! ̂ df^bft^sdas^Bfeed he given. ,T i^ T e fO £ & ^ e ^

'' n o tih  in fetmi of iaarlts or ĉ esdits or grades h^t .<?an bm et he 
in terms of the achSflmn^Qt of abilities as ta rg ^ . It sliouild

out tô  tfife child a ^ t s  4n wjych he is weak, needimg 
eiforts for improveittent and also the aspects in, whidi he is 
up-to-the-mark. The iaaldag oat of a report which cxmtains 
a mixture of the wkOc and strong points in every report avoids 
the feeling of frustration in the backward children which usually 
arises when reported in terms of marks, credits or grades^ 
since every one’s report contains weak as well as strong poinlts.



11. SUMMARY OF RECOMMENDATlofe

11.1. PHYSICAL AND INSTRUCTIONAL FACILITIES

II. 11. Efforts must be made by the Government to provide 
(iVide para 5.12 of this report):

(a) adequate accommodation for all the classes in all the schools 
in a phased manner.

(b) adequate and regular supply of table copies of text books to 
teachers.

(c) adequate supply of diarts, maps, laboratory eqiupment etc.

(d) furniture for the students to sit and do pradticals.

(e) adequate supply of text books for poor s^dents. .

(/) library facilities for the tea(diers and sluderrts.

(g) a staff room, a games room and a science, room for all schools.

(A) adequate supply of stationery, boxes of chalk and other 
necessary material.

(1) play fields.

(;) furniture like shelves etc., for teaches.

(2) In the case of schools under the maiiagemsmt'crfilpcal bodies
municfpalities grants may be made earin^king 4h<an for school-

improvement (in the equipmental aspect.)

(3) The S.C.E.R.T. may be asked to supply lists of useful books 
to equip libraries for students and teachersl

(4) The S.C.E.R.T. may also be requested to prepare small 
book lets in the regional languages on instructicmal approaches, content, 
i&ethods of creating iand sustaining motivation, interest and attention 
etb., for the class-room teachers.

(5) The S.C.E.R.T. may also prepare small book lets on top cs 
of Psychology which have class-room application.

(6) The amount under contingent expenditure may be increased 
atid made available'to the Headmasters in time.
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(5) Providli^ the te ic |im  with the di«^osdo test item  im 
varioQt f&tjjects to f ^Q ut cl«$s0 .

(6) Pro¥kiiii$ the t e i ^ t ^  wkh Bsts of geoeralisatioiis 
coQo^s Unit^vm i9f $(9)i&«W}se for various classes in vaxiou* 
subjects.

(7) Providing the teachisii with samples of lesson plans whick 
aim at (a) demonstrating the ways of involving the students 
in class room discussions (^) demonstrating plans to enable 
the stiid^xts to formulate ^eralisations and c o n c ^ s  
stimulating the Mudents to thinlc critically (c) demonstrating 
the way in which the students can acquire and retain in- 
formation easily and (d) judicious coverage of the coaitOTt.

(8) Providing the teachers with different samples of Assign
ments, in all subjects and for all classes for (a) the reinforce
ment of learning (b) self-study (c) supplementary or extensivo 
s ^ y  (d) the evaluation of the skUls and abilities specifying;
(1) the time required (roughly) for the students to answer 
them and (2) the difficulties which the students are expected 
to master etc,



(9) Providing tho teachers with specific targets which should 
be attained by all the students (for this purpose sets of genera
lisations—lower order and higher order ones—may be formu
lated). The prescription of the minimum is to be with due 
consideration to such of the facts as :
(a) In mass-education the facilitating &ctors of study are 

not the same for all the students
(b) In mass-education even the slightly mentally back-wafd 

children should find satisfaction of achievement.

(c) In mass-education diversity of levels of goals for students 
exist and each can have his own ways of achieving them.

(d) The prescribed minimum must enable the children to 
master the (Ufilculties of the new lesson.

(e) Even an average teacher must be abl^td help his stu
dents achieve the chosen class room outcon:^.

(/) Backwardness (scholastic) is relative to (1) the level of 
goals and (2> the achievement of the id^tical groups 
(socio-economic, mental or, maturatiocal level).

(g) Tnter-student competition in a heterogenous class does 
not help the individual students attain higher levels of 
achievement.

(10) Encouraging subject-teachers to form into committees and 
plan for the achievement of stipulated outcomes so that each 
teacher knows the nature of abilities already acquired by 
the students of his class.

(B) Improvement in the "will ’’and“ commitment” o n th e ^ r t 
of the teachers fcM* higher achievement by attempting to :

(1) remove the disincentives such as compulsory service as deputy 
inspector etc. for promotion, departmental tests (accounts 
and the others) which have no relationship with improvment 
of competencies in class-room teaching.

(2) make the post of Headmaster (as he is an on-the-spot sup^- 
visor) more attractive (if necessary providing a better scale of 
pay) and open only to those of proven competency in class 
room teaching.

(3) develop procedures (in consultation with the teachers) to 
objectively assess the competencies of the teachers and build
up information about their various abilities to pick up people 
for promotion to higher jobs (say, the posts of Headmasters). 
Self-rating by the teachers themselves can also be included
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as one of the mmtt m  jnfonnation aboiit their

(i> ]iiake.prĉ €$«biMa s s s d M I k  to ̂ e  teachers
to efiMirely clas^r<m pohkms in ̂  achieving the
stipulated outcomeR.
iiivoive teai:̂ bers fho sp^fic dutcdiEoes the^

wish to achieve i£ii ^ i r  l̂ tucldltts.
(6) dwtse and c c ^ i ^  part of r,thf. ŝsess?D(ept of thie 

class-room c6ni^<mciy of t^ci^ i^  on content', kh^ledge 
and appikation of pSf@l|0lQgks&l pilneiples, prcicesses of

. instruction«tc., gi^agr#^4eMteilti^ to judge the appBoational 
competencies. ,,

(7) accord m oa»t^ iaec|#ii|s ia  ^  of infl̂ eiibssts foir* 
the, a c h i j r ^ e B |^ ^ c ^ ,||^ ; ||^ »  t̂he ^ ^ 4 . ;  p t e e

iA ^ v e ln ^ ti’o f o to -

<Q M^dng acaiteiiasfi bjr :—

(1) appointing of p rd m  a c a ^ ^ d  as h^dinasters.

(2) making the ch£umi|an of all subjedt-teachers
comnntfees w^ch Ihoiild ;

(a) fix class-wise, targets in terms of generalisations, concepits
^ !» l 'e tc .,‘ '

(b) peric^ically (say once in two months) review the progress 
achieved in attaining the targets to find out hurdles and 
readjusting the schedules which were previously worked out,

(c) periodically meet and discuss what adjustments are needed 
in the targets of the different classes in view of the experi
ences of the teachers to achieve their own targets, in tike 
higher classes.

(3) Making the headmaster sit with the teachers of various classes 
to :
(a) enable the teacher to  schedule the targets set for his class 

in relation to tinie (moritWy targets may be prepared),
(b) evolve procedure W'th the agr^ment of the teac^her, 

to assess for himself whether the targets are achieved,
(c) assess the achievement of targets as per agreed procedures^
(c/) review (fortrd^tly) in a  m e^ng with the teachers the progress 

they are making in achieving the largets to spot c«it tiae 
diflBculties which cropped up while trying to achieve the planned

1575—5*



targets and to re-adjust the scheduling of the targets in 
relation to time, where necessary,

(e) recognise the deficiencies in class-room teaching and thus 
help teachers to take-up more fruitful approaches.

(/) suggest to the relevant administrative or inspecting autho< 
rities on the academic problems on which in-servioe courpes 
(short courses for a few days) are to be arranged in different 
subjects for his teachers (this happens when the head of the 
institution and other competent teachers fail to fill in their 
deficiencies).

(4) Making the Headmaster send in short periodical reports 
to his higher authorities about (a) the targets planned class- 
wise and subject-wise (b) the extent of achievement of the 
targets (c) the causes (briefly) for the nonachievement of 
the targets (if any) (cJ) the deficiencies of the teachers.

(5) Establislaingdistiicl'Umlsvjkh speciifels in different subjects 
to give in-service training courses to the teachers as per the 
deficiencies revealed in the review-reports sent to the inspecting 
and administrative Officers.

(6) Advising the inspecting Officers to :
(а) make original surveys of deficiencies of teachers of varioiis 

subjects.
(б) form into a group of experts to give orientation to the 

teachers in rpmoving such of those deficiencies which they 
feel they can do.

(c) disseminate tried-out approaches to fruitful teaching.
(d) guide the headmasters and teachers by attending the subject- 

committee meetings when they plan for fixing the targets 
and for scheduling them in relation to time.

(e) attend schools where they could give useful instructions on 
the basis of the review-reports from Headmasters about the 
non-achievement or under-achievement of the targets due to 
academic difficulties of the teachers.

(/) Keep a record of brilliant teachers who can h^p other 
teachers who are not well-versed. with fruitful approaches 
to teaching.

11.3 QUESTION PAPERS
11.31 T he C om m ittee, as short term measures, recommend 

that {vide para 7.11 of th is report):

(a) the length  of the qu estion  papers m ay be reduced by redu
c in g  the num ber of q u estion s,
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(b) The ilifficulty Iteiv̂  Hie ^iiesftoits may also be reduced,

(«) l^ore nm be£ of be based m  tbe ^o^tent o f
tiie lessom m t)^ c$so

(d) Hie time seed not be tedoj^  b ec^ e  the length is jreduced,

pa|i6r aiul bold las^ bd used in the j^hiling o f  
( |i i^ o n  î ipearg,

(J) £^t^iye pr^ipe may ^  Jiy«a to |h$ student̂  by conductuig 
exammatioas on.tl^ same |>attetn in schools, and.;

(l) The special m im w s beredi»^ to 20% as a s|j^t form 
to aUeviaH ^ e  ^Hcolties of the stuc^t^.

6B

n  .1? Hie com m it^ reopp^ < ^  the following term solu
t e  ( n m  f m i  |e P |.^  ■” *

tiiese test items ^ e  ^ so  to bi» suppled td a t l^ e  sch^ls. Pot 
sal» of convmiencn &e$e be printed on c i ^  ai»i 

eadx card is to conlain ojie test item aJong.wi^ fts '^ # : tiv e  
and ̂ i i e a t i o 9  casd be s^ e s
on a separate ca^d 1§}» s i^ e  nnm^er th,e tiipe. r^qnired 
to answer ^ e  item, t]^ answer for the item^ its o h ^ iv ^  
mid specification, and i^arks it carries may be printed All 
the unit tests, terminal examinaticms and even the esctemfil 
examinations must contain test items only from ^ese te^t 
banks. The advantages expected of this measure are as follows:

(a) l^ e  students get interested' in the unit tests and tenninsal 
examinations since there is a diance of these items appearimg 
in the question papers of the external examination.

(b) The test papers or examination papers need not be pn&- 
pared avoiding thereby the chance of creating wrong pesr- 
ceptions in the students about what the examiner values. 
If sufQcient copies of them could be had at the school level 
they avoid the necessity of preparing and duplicatimg 
question papers year after year. Since each question is given 
on a card the teacher is allowed the freedom of choosing the 
items which he feels important for his students. Different 
c(Hnbinations by different teachers are rendered, possible 
by this method.

(c) When the Common Examiimtion Boards of different districfts 
are preparing the question papers for the terminal examina
tions it is easy for them to circulate to the schools the number
of the questions form the question paper.



(d) In the case of external examination it is enough if the exa
miner can stipulate the blue print and anybody can pickup 
the required items as per the specifications of the blue 
prints from among the items of the test bank. Tltese 
test banks allow (since blue prints can also allow 
different combinations of the questions of the same 
objective, content and difficulty level)—mwe than one 
paper to be made ready at short notice.

(e) The dread of the possible appear^ce of un«pected ques
tions woidd be minimised.

2. There should be two question papers in eadi subje^ flowing 
frbm the same blue print so that they are at the same difficid^ 
level. They may be marked as X and Y or by any other sym
bols. Where the student feels that the paper selected for the 
examination is difiScult for him because of the appesxmoo 
of un-expected questions he may be allowed to answer thd 
alternative paper and when he does so 5% of the marks he 
obtained in it may be deducted if such a stq> do^  not fail lum 
in Ae subject.

The advantages expected of this step areas follows:
(a) The fear of the external examination is reduced »iice he can 

have a choice of answering another paper which may ccmtaiii 
questions expected by him.

(b) The danger of judging the academic achievement of tlie 
student by a ^sample’ which may not be suitable to him  ̂
is averted since he can pass by choosii^ the alternate pap^ 
with a minor penalty, which may contain questions in 
content which he studied thoroughly.

(e) The clamour for guess papers, important tO {^ etc., in a 
class-room situation may be avoided.

3. In the non-language subjects essay questions (either long 
essay or. short essay) may be avoided. As far as pos^ule ^  
questionfpaper may contain very short answer type questioiK, 
fill up the blanks questions and questions of the mnlti|ili 
choice type since all the objectives of the cognitiye doioato 
can be tested by these types. The advantages a re :

(a) wider sample of content can be sdected.

(b) deeper examination of the various objectives and speci
fications can be had since on the same spedification many 
questions can be asked avoiding the danger of judging tlii 
student on one item or very few items about any one ability 
of the child, and,
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{vi) as a consequeaisje of the above two (i.e., a & b) tibe possi
bility for a child to score pass marks will be more.

4. Is the language subjecte essay equstion (both long aaul short) 
a}oQg with a few ol^eotive type q u ^ o o s  cm  be asked dnce 
alnUties of self expresston are more importdnt^ | i ^ .  And 
wheo these types /qtv^oas am thus sepaxas^ relation 
to the subjects only ,the objectives of the sul^jecis ^ 1  be 
better met bi(t the s^«p t$  cpuld be exanuoed m  Hiair skill 
in answering dmereat types of questions.

5. Where the objective typ«i of questions only are,;^asktid (as 
recommeo4ed in tto case of nc»i-la^i|age si^jpots) no dioice 
for tlie stodient need be given.

11.33 About the ofga^d^onid as|\ect the c o m m it feeoiafisends 
ijie following : (Vid6 p m  t :  15 of tltis Rei^n).

(1) CoiiQinm ^  ^
of the primaiy s t ^  ami sinoe it is constdored tiecemry 

for some jobs.

(2) The re-exami^tion whidi at a4ii^>  ^addW ^s
who could not attend ̂ ^e examination in M aidi/A |i0 due to 
unavoidable reasons may dso allow those who ia  the 
previous exan!dnations. The private candidates liso  may 
be allowed to appear for this. Students may appear for this 
examination either for im{»’ovement or for a pass ^ t^ lfy  or 
compartmentally. The students who pass eompMoeatally 
in this examination may also be allowed to contmue ^ e ir  
studies in dass VIU. This step is felt neoessary to  reduce 
wastage and stagnation as well as to allow the benefits of 
supplementaiy examination which are now allowed for class X
i.e. S.S.C.

(3) The Commissioner for Government Examinatioiis may 
arrange for setting question papers and prepadng principles 
of valuation for the maintenance of uniformity in standards.

(4) Valuation, declaration of results, issuing certificate etc.^ can 
be done by the District Educational Officers.

(5) 50% of marks of internal assessment and 50% marlcs al 
the common examination may be taken to constitute tke total 
marks obtained by the candidates in various subjects.

(6) Since there is a posability for the marks in internet assess
ment to be boosted up, the S.C.E.R.T. may be reqi^tcsd to 
formulate relevant criteria for the purpose of internal assess
ment.
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iT) The Committee also feels that it is not educationally sound to 
start teaching two additional languages in Class V. It rcc- 
omends that the teaching of Hindi may be started tn Class VI, 
wille teaching of English may be started in Class V. The syllabus 
in Hindi may be suitably recast in this light.
11.4 SCHEME OF EVALUATION :

11.41 The Committee recommends the followiog {vide para 8.05. 
o i this report).

{a) The number of essay questions may be kc^t at the minimum.
{b) The principles of valuation may be worked out by a team 

of Chief Examiners^as is done for S.S.C. so tii^t they mayhave 
uniformity in the valuation of these questiom.

(c) The District Educational Officers shall obtain^from the exa
miners comments about the defects commonlyJaoticed in tiie 
answers of the st\i4.oats ^
the spot-valuation of the VII Class Common examination and 
the same may be edited and commwicated £̂ cmg witli a 
plan of action regarding the remddial ^^easures to be taken, 
to the schools in their respective diitricte.

{d) The present system of combining internal and external assess
ments for a pass can be continued. But the S.C.E.R.T. may 
be requested to evolve criteria to make internal assessment 
reliable.

(<?) The special minimum of 15% wljch is stipulated for the 
Common Examination of March, 1976 is low. Tt may be 
raised to 20% in all the subjects except for Hmdi.

(/) In the long twm the question papers for the int^nal tesits 
or examinations must cont^n items from question banks 
pr^ared by the wperts, so that variations betweai the p»- 
ceptiOns of teachers, students and paper-setters of the tests 
or test items can be reduced to the minimirni.

p . 5 THE NON-DETENTION POLICY :
11.51 The Committee recommends that the time has come for 

tSie Government to fully review the non-detentibn policy in all its aspects.

11.6 ACHIEVEMENT OF THB CHILDREN IN THE PREVIOUS 
CLASS:

11.61. The Committee recommends the following to remove 
ihe present educational backwardness {vide para 10.13 of this report).

(i) The teacher has to set modest minimum standards of attan 
ment for all. But the improvement in attaitmiehts are toit- 
selated to the individual’s past performances and need en

71



72

be t® ^  in^vidttals* in
view of t o  tfe© Piwf m  a i tlie ̂ aes^on Papers
for the QXs^iiatioB b ,̂ ^  differ^t jgroii|>s in

m a m  tflo
backwai4 ifcawa would
also c o B ^ b o i^ ^ t^ r l^ ^  .lit
in the case of t^ase km^watd c M im . W s  greatly (umtfi^tes, 
ir is e>Lp&^s  ̂ . i n ^ c t m .  Beade»,
it avoids oon^ye^on wi# t ^  advaz^dfeottidy |dito8d or ta h m ^  
children. U^t b^iks r^m fnended else\(^ere,
this is not ve^ to W io ^ m n ia d

(ii) type of t e i | ^  | j | c ^ ^  t |p  f i p i ^ k  neoessary fctf th i

(1^ i i ^  K&ofI ^ | s .
t ^ i p i M i ^ i i f ^ ^ M  m m m m  . .  ^

to, e 'Iw lK f k  «Ni^'iiifat'

i l ^ d d s f i b  ^ d ^ i p e i l ^ ^ o a
e o ^ l c ^  ivilpB 9c M  li^ iiif t^  w ta to  pidods in 

Mbject dttrii^ ^ 11̂  sesdo^. T!ie stiidents ma|r be en
couraged to study indi^ualiy f<» themsdves.

(iv) Home assignmeats must bftlsidiiiidaalisti^ as &r as 
They c ^  be for »naU There should be graded
ments suited to t)ie diffcmt groups having d ^ r ^ t  
of achievemeiK* 09n>8 not for the re-info 
of what is a lreai^ tle^t buî  ^  lor indcpradeat study 
in^ upon the abilil^  of the chikiren as well as their aptit
and interests. The te a ito  should be clear about fhe
that will be consumed by these asdgnments and about/ 
difficulties childien are l ^ ly  to ^cotmter. They shoidc 
contain difficulties which the f ^ ld r ^  by ^eu: own 
fail to surmount It is b e ^  if  the teach^ does the 
ments himself first before ^viug them to the 
is better if ^  studei^ are not pv to  home-work wl| 
expected to consume more than 1 |  to 2 hours per 
assignments must have sp e c ^  objectives and the s tr^g th t 
and weaknesses of the students must be made known ^  th» 
students within 24 hours after their submission.

Tbi

(v) la m in g  is to be eoostrued af su iM ii^  difficiilties—tlipdifft’ 
oulties in mastering in ters^  of facts* concepts



generalisations etc., at the knowledge, understanding and 
applicational levels. The S.C.E.R.T. may be requested to 
prepare these Usts> It may also prepare them in a hierarchical 
way where such a hierarchy exists. When once these are 
ready they supply direction and purpose to the teacher and 
the supervising Officer in the area of teaching, toting, diagno
stic testing and remedial teaching.

(vi) The district may be considered as a unit for fixing the 
achievable minimum for all the stiid^ts. Over and above 
this another level may be fixed to cater to the needs of the 
above-avOTage and the brilliant students. The S.C.E.R.T 
may work in collaboration witib the District Educational 
Officers adjusting the difficulty levels of these objectives, to 
revise them where and when nec^sary, to prepare diagnostic 
tests and to suggest lines of remedial teaching.

(vii) A moderate number of sets of text-books must be made 
available for the students coming From the economically back
ward classes. These text-books will be i ^ u l  for them for 
the study-sessions proposed above. It is  better if tiiese students, 
are not given any home assignm<aits unless they ask for them 
as it is not usually possible for tliem to spare time at home.

{viii) Reporting to the students and parents siiould be in terms 
of the improvement in the achievement of individual students. 
No information about his position in general comparison with 
the total group of the class need be given. Hie reporting 
need not be in terms of marks or credits or grades but can 
better be in terms of the achievement of abilities fixed as targets. 
It should give out to the child the aspects in which he is weak, 
needing efforts for improvement and also the aspects in which 
he is upto the mark. The making out of a report in such a way 
that it contains a mixture of the weidc and strong points in every 
report avoids the feeling of frustration in the backward children 
which usually arises when reported in terms of marks, credits 
or grades, since every one's repoft contains week as well as 
strong points.

(Sd.) P. ADINARAYANA (CHAIRMAN)
(Sd.) P. RAMABRAHMAM 
(Sd.) C. GOPINATHA RAO 
(Sd,) H.SATYANARAYANARAO.
(Sd.) NANJUNDIAH
(Sd.) A. VENKATAPPAIAH
(Sd.) RADHAKRISHNA MURTHY
(Sd.) S.KHADUABEGUM
(Sd.) V. SATYANARAYANA MURTHY.
(Sd.) T. VENKA REDDY(MEMB1R-SECRETARL)
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Appbndix-i

GOVERNMENT OF ANDHRA PRADESH 

A B S T R A C T

VII Class Common Examination, March 1976—Constitution of Com
mittee to study the results—Orders—Issued.

EDUCATION (K) DEPARTMENT 

G. O. (Ms) No. 477 Dated 21-4-1976.

O R D E R :

The evaluation of the performance of students in the Vll Class 
Common Examination, March 1976 and their aeactemic attainments 
h a w  revealed a high percentage of failure. The Government have 
viewed this education wastage and stagnation with concern. Govern
ment, therefore, constitute a Committee with the following members

1. Director of School Education, A.P. Hyderabad. Chairman.

2- Additional Director of School Education,
Andhra Pradesh, Hyderabad.

3. Sri P Ramabramam, M. L. C.

4. Sri H. Satyanarayana Rao, M. L. A, Adoni.

5. Sri P. Sreeramamurthy, Vijayawada.

6. Sri A. Venkatappaiah, Headmaster, S.P. V.
K. R. High School, Dommeru, W. G. Dt.

7. Sri P. Nanjundaiah, Headmaster, Municipal
High School, Anantapur.

8- Sri Bro. Stanisluas, Headmaster, St. Pauls 
High School, Hyderabad.

9. Director, State Council of Educational 
Research and Training, Hyderabad.

10, Deputy Commissioner for Government 
Examinations, A. P. Hyderabad.

Member.

Member.

Merrdyer.

Member.

Member.

. Member.

. Member.

,. Member.

. Member-Secretary.
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2. The Committee should study the results of VII Class Common
Examination March 1976 from d ilu en t points of view including pat
tern of question papers, scheme of evaluation, teaching methods, 
academic performance of the pupils i tf^ ti '^ v io u s  classes {i.e., I to VI) 
and instructional facilities in $j^pol& and jStWĵ l̂e recommen’-
dations for significant'Stkprowi^l m tnese^^itk.

3. The Committee shall lubmit its report to Government before 
the end of June 1976.

(By order and in the name of the Governor of Andhra Pra^slh).

C. SRtNIVASA SASTRY, 
Secretary io  Government.
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A P P E N D I x-n

SCHEDULE-I 

QUESTION PAPERS

The question papers are difficult for the students of VII Class to 
answer them because:—

(1) The questions are not from those given at the end of the 
lessons in the text book.

(2) The question paper is too lengthy and thus the students are 
emotionally upset.

(3) The questions are very long extending to more than one or 
two lines.

(4) The questions are asked on points which the teachei^ did 
not specify as important.

(5) The questions require summarisation of points, the technique 
of which the students did not acquire.

(6) The questions needed answers mostly from their thinking 
on the content.

(7) Many questions are asked on things which have no impo^iK^ 
as basic facts, principles, formulae, generalisations etc.

(8) The paper on which the questions are printed made it difficult 
for the student to read the questions.

(9) The print is small and thus it was difficult for the students to 
read the paper.

(10) The students began to read the whole qiiestion paper bcf<we
' starting answering and thus lost time.

(11) The students lacked practice in answering such type of que
stions.

(12) The students lacked practice in answering such lengthy 
question papers.

(13) Answering such lengthy question papers is beyond their 
age-capabilities.

7 9



(14) Answeziog ftudi was not drilled in tc^ooli.
(15) The students did not fp p t $o m m f <pB$tioQS to be answetel.
(16) The questions in tiii |>aper are not

to the o b ^ ^  W
(17) The questions in too mttch o£ odgtni^

expression on tiie part of tlup M otets.

(18) TJiie quf^om  in are not <m patterns
'  ̂ IT'^n ia M r  text

(1^), The questions in se^iee needed mxu^ thialdng and
^  lil^tidn of c o n o ^  etc. '

(20) Th^ ques^ns in |k } # a tf i id ^  som^t mudi of

(21) The is 80t i ^ ( ^ b l e  to tk» m S im *
li»- : r(j u sK’ S *  ̂ ' f I ’* V / " I '•* ' f  ^
(22) The questions did buioke tilie scope of ^  

answOTs precisely.
isih t'r̂ j . U'  ̂ ’ . ’ I

(23) The instructions |iv« i art too ja^y .

(Mh: The m stfm iooi p w t j m  « m # u ^

(25) The instructions are In ^  b^dning as as p k  ea<^
^ n S f ^ n ,  thus c o ^ u ^  tk»

(26) The study of the students was not rdated to the t ^  df ^
paper.

(27) The students wrote lengthy answen without answering to the
point, thus losing time.

(28) The questions are set <m almost all of content and thus tfie 
students could not dQ»nd on selection of the content for masteiy.

(29) Tne questions did not cover all the important and usually 
expected portions or topics of the content.

(30) The division of the qu^tion papers into two parts created 
confusion because of the lack of such practice.

(31) Some of the questions aimed at confusing the student.

(32) The questions expected much of memory power on the part 
of students in answering them.

(33) The qusetion papa's n^ected the objojtives of teaching 
various subjects.

(34) In the case of the question paper on ‘English’ the students 
have the difficulty in understanding the questions because



of the difficulty and quantum of the language which clothed 
the questions.

(35) In the case of the question paper on ‘Hindi’ the students have 
the difficulty of understanding the questions because of the 
difficulty and quantum of the language which clothed the ques
tions.

(36) The students Could not comprehend the important ideas (the 
basic conc^ts, generalisations etc.) involved in the questions

in the case (rf Mathematics paper.

(37) Adequate number of questions are not set on the objective 
‘Knowledge’.

(38) Adequate number of questions are not set on the objective 
‘UnderstaiQding’.

<3 )̂ Adequate number of questions ar§ not set on the objective 
' ‘Application’.

(40) Adequate number of questions are not given on the objective 
‘Skill’.

(41) Adequate number of questions are not given in the question 
papers to enable the average student to get at least 15% of the 
marks.

(42) Adequate number of qu^tions are not given in the question 
papers to enable a ‘below-average student’ to secure atleast 15% 
of the marks.

(43) Ad©quate number of questions are not included in the question
to enable the brilliant (fnore than aveimge sM@qI) to 

show their ability.
1575—6
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Ane^ysis t f  the Qd^onniih^e on Question Ptq>Ws '■ 

\SqheMe • Q

I he Questionnaire (opinionnaire) is administered to T ea^ l^ , Head- 
wstieis a^^ In^l^ii^g; pmbf!ri|i| r|455 .in, the 4y|stricts
and the twin cit̂ ps; ^  and
Headmasters of working under ^f,^acliided
in the sample. The details of the sample are givpn below in the table :

T a b le  I. Detaik of Sample for Sched^^e^.

District.
"“rn-f-?Tr

Teachers.

.t; 'lioii -iUl lij

....r̂ r-1-----

'H/ ’
Twin CiU^ V. H, - ,....467 , , . . 3 7 , , , , . , A
Kurnooi 326 55 h4/' g

Srikakulani

Warangal

; . .J'-'t- m s
• 1 ' -3 }'' !.*!<'. > r.

122

t 4m..? ,
,’iU ><f. , .ti . 

13 <.'!! 7

TottA ..  Ii030 ' '  m - - r  ^
■ :■ r-r

...... ...... ■r-iyr—- ■ji"

/

4  f u r t e  ̂ t^Q p  of sf^i^e showi^ ̂  delaiilsM the>J^spon<|ents
scho<^-is^e and niianag^3ai^-»wiseils #*wien in Table - II (j^dosed liere- 
with). " '■

The statistics as to the number and variety of schools involved ia  the 
data collection for Schedule -I are also given in a tabular form (Tabic III) 
(Enclosed herewith).

1575-6*
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'TmMU—SplU-^c¥ih€Sm^k Sm nfknts (Scheduk-^1)

District Category
L ocal G overnment

R ural
f—

Ruiial U rban

H S
----

U P S H S U P S .
^  -—; i —V

H S
___ ___

U P S_ ___

Boys Girls
i

Boys Girls Boysi Girls Boys Girls Boys Girls Boys Girls

(1) (2) (3) (4) (5) (6) (7) (8) (9) (10) (11) (12) (13) (14)

Srikakulam Teachers 127 27 105 18 2 14 16
Headmasters 24 3 34 3 1 1 3

Kuinool . Teachers 71 29 108 11 4 4 1
Headmasters 9 1 26 1

Hyderabad City . . Teachers . . . . 2 25 6 45 3
Headmasters . . .  - . . •• •• . . 3 1 11

Warangal , Teachers 55 4» . . . . 9 10 . .

Headmasters V .  1
--------- r f - f * —

n
- - r-------------- -̂--------

. v ■rV 1 • •

. Total: Teachers 253 261 29 .. 7 52 , 23 55 3
Headmasters . .  34 4 • 72 ■ 3 2 5- 4 n
Gfaxid Total 287 60 333 ..

Vt#-^ '
32 9 57 27 66 3

ooU)



Tjisls H—(CSmia/.)

District. Category.
A . MtffoapALniES

Rtnua.
f

U rban

H S U  P S H S U  F S.....Jb..... _ H S U PJi S.L
Boys Girls Boys Oirls Boys Girls ^  t Girls Boys Girls Boys Girls

(1) (2> (15) (16) (17) (18) m (2©) a i ) (22) (23) (24) (25) (26)

Srikakulam .. Teachers 5. 3 14 .7 ' 4 19 25
Headai&steFs • • 1 1 2 2 •• 3 "  8 ••

KnriMK)! .. Tmshms 16 5 4 18 .. 28 27
Headmasters i .• 2 1 1 3 •• 3 •• 7 (

Hyderabad City .. Teadiers .. 18 39 31 ,,
\

Headaaasters • • •• •• ' •• 2 6 8 ••
V fm am l ..  T ea^^s ..

HeaiOiasters •• •• •• •• .. •• •• ..

Total : Teachers 5 37 50 53 47 52
Headmasters 1 3 4 9 13 •• ' n •• 15

Orasd Total 6 22 41 59 m ■■■ ... 53 67 25

. .  1«

.. 8 
•* 3

r r - T
TdtaJ • F



uaos.iuL
Schools mvottnd M Data CoOectkm iSehedalet)

District

Ij'̂ T̂r JOBW? 

RimAL Rural

QoivmmmtT
Urban

' ]^SdK »ol 
Gms

U- P. S. 
Bĉ ys Oirls

«—
H. S.

Bc^ GWb

u. p. s.
Boys G&b

H.S.

Boys Oiiis

u. p. s.
B (^  Oifh

(1) (2) (5) (5) i€> CO (8) (9) (10) (U) (12) (13)

Sritokulam 30 6 38 6 3 4 1 . .

Kun>iool • • • • 20 10 34 • • 2 1 2 1 1 •• •• • •
Wai»Ji«al • • 7 • • 12 •• •• 2 •• 2 •• 3 ••
Hydmbwiaty .. .. .. •• 6 4 •• 9 3

Total 57 16 84 •• 8 1 13 9 4 •• 12 3
CO

MuNioPALrnEs Aided TotaJ

District High School U. P. S. High Sdiool U. P. S._ A- Schools
Girls li^Nm

t---------- - ^
Rtmil Urt)aa

Giiis Bo^ B c^  ̂ Olris Boys Giris

(14) (15) m (17) m (19) m  (21) (22) (23) (24) (25) (26

StikBHeeiam 3 .. 10 .. 1 2 2 1 .. 2 .. 109
KutmoQi 7 .. 9 •• 3 2 2 2 1 2 1

♦ . •• • • A ^ • • .. 26
Hy^stsbad GUy .. .. • • y o 8 4 49

Total .. 10 .. 19 •• 4 13 10 3 1 12 5 284



'^ber:q^e5 t̂Qnuaire cofftaias 43 iieMs of ê nq,uiry cat^bi|sed under 13 
Aspects. T^e Ijreak up items Aspect-wise is given I

T able IV

Showing the Different aspects with their Rekvcuid item\

^ 6

S.No. • Aspects. Number of ;th^  items;
in tihc questionnaire!...

< '4.--

I. Length ^question p a ^ s  .. 2 and 3, 5=, -

If. Goveraie of ob|e^fves I .. 33>, 37, 38, is^ ad  « |

in . Difficulty o fW tio js  ‘ ^ .. 7, 13,20, 2i'31»Bd 32.

ly . The s u r p r i s e ( i n  tlie questions)., 1,4,13* and 29.

V. Pr^oper prior praoiice on the mc^el . .  10. 11, 12, 14vjand 28.

VI. Discrimifiatiin .. 41, 42 and 43

VII. Defects in the Wording (of the ̂ question^ 21, 24, 31, 3|.and 35. i

VIII. ^Structure (of the qaestjon Papers) .. 2^ 23,24, 25 and 30. { ;

IX. Print (o | the quisibn Piters) | .. 8 and ^  ̂ *-*

X. Approach ill answerigg ■ .. 5, i6,^6; 17, IS, If., & 27. '• ■' c - it _ i 2T ,
XI. Reading load (Engliyi Paper) .. 34.

XII. Reading load (Hinii Paper) .. 35.

XIII. Gomprehensional difficulty (Relating 36. 
to Mathematics Paper).

As can be seen from the table above the items of the various aspects are 
jumbled up and incorporated in the questionnaire. It may be seen that 
some of the items figures in more than on^^spect.; The data collected a- 
frê tlfeB ^et4ils of the sample has been a |a ^ s ^  for item validity emi)- 
feying* tbst. The following table givei t|ie values and the conli 
4e!|ceJevels item-wise.



T able V

Showing item validity with values and significance levels.

87

s.
No,

Aspects No. Item
No.

Percentage 
of Respon X^ value 
ses (AflBr- 
mative)

Signifi
cance

level

(1) (2) (3) (4) (5) (6)

1. I 2 81.5 501.8 1%

2. I 3 6M 62.4 1%

3, IV 1 62.7 81.6 1%
4. IV 4 43.9 17.8 1%

5. IV 13 76.3 349.4 1%

6. IV 15 48.1 1.6

7. IV 26 67.0 146.0 1%

8. IV 28 67.2 136.6 1%

9. IV 29 47.5 2.8

l a 5 79.9 4 ^ .8 1%

11, X 6 82.7 538.8 1%

X1 16 42.6 1.6 1%

13̂ X 17 ^ . I 185^2 m
14̂ X 18 34.1 125.0 1%

15, X 19 75.4 326.6 1%

16» X 27 62.4 78.6 1%

17* III 7 51.4 1.0

18. III 13 76.5 349.4 1%

19. III 20 80.3 462.0 1%,

20. UI 29 47.5 2.8

21. III 31 57.9 31.8 1%

22. III 32 84.1 587.0 1%
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(1) (4) (6)

23. V

■■ . ■■■' '' ■ 

10 71.3 229.0

24. V 11 48.2 1.4 -

25. V 12 50.6 0.2

26. V 14 39.0 59.8 1%
27., V 28 67.0 136t.f m
28. v n i 22 43.3 20.4 1%
2^. VHI 23 58.7 38i6 i%
30. virr 24 36.74 87.8

Ml v t a 25 45.3 V id. 6

k . v in 30 48.1 1.6

13. 8 30.5 189̂ .8 • r%
34. IX 9 45.4 10.0 1%
35. vn 21 30.0 199.2 1%

36.'' Yll 24 36.8 87.8 t%
37. VII 31 58.0 31.8 1%
38. vn 34 82.44 530.8

39. VII 35 78.5 411.0 1%
40. n 33 41.3 37.2 1%
41 11 37 35.4 105^6 i%
42. II 38 32.4 154^2 1%
43. II. . 39 35.6 101.2 1%
44. II 40 35.2 107.8

45. VI 41 24.51 324.6 1%
46. VI 42 42.1 30.6 1%
47. VI 43 27.8 244.6 1%
48. XI 34 83.3 530.8 1%
49. xn 35 79.0 411.0 1-̂
50. XIII 36 62.3 i i .6 1%



l ie  res^ases are calculated ae the b a ^  o f tke respo
nses, and w d g i^  for the Aspects and the foHowk^ ta l^  #ves tiMB 
p o ^ m  o f percesta^s (o f positive re^KMises).

Table V I

Showing percentage position of Responses e^c tw im

89

Aspects.

I. Length of question papers 71.3%

tl. Cov^age dT objectives

in . Difficulty questions 66.3%

IV. 71ieaii^ri«^Bl|Bmt<inthd questions) . .  5i 8%

V. Prop^ prior fHni^ici 6n the model 55.2%

VI. Discfifflisation .. 31.5%

VII. I^ s i^ s  the wording (of the questioii) 57.2%

VIII. Stracture of the question papers 38.7%

IX. A’int (<^ ̂  qu^tion papers) m .0%

X. ApiH'oach in answering 63.7%

XI. Reading Load (EngMsl̂  P^per) 83.3%

m  R eiM ^ (Hindi F ^ ) 79.4>%

X in. Coiqplitbensi^l difficulty (relating to

:̂ .£i_LL._ .....

o f ̂  question papers), a s .a M ly  m ettHm d, 
cojnprises items 2 an^ 3 which run as follows :

2. l id  (|m tid i papers are too lengthy a&i! tî u$ ̂ e  stui^its 
aie e n ^ ^ i^  i^ e t.

3. H e  questions are very long extendteg to more ^ n  one or
two

I t ^  2 gets a po»tive response of 81.5%  while 3 gits ^1. 1% * 
llie  percentage for this factor is 71.3%. The coac!o«on o f the res
pondents is ^ t  not oidy tile questions but idso ̂  {m ^ s  are
)ong. 9 ^  t f ^  factors contributed to the c o ^ i^  ^  M m ts .



 ̂ - m  ■..........

3«tan« -W

33. The q u estio il'^ W ^ Iie if^ ' ol9«em«i V tC W tU i' 
the various subj^s.

17 M*o"i . '
37. Adequate numbers of questions are not set on l&e objective

‘Knowledge*

$%. Adequate number of questions are not set on tbe objective

39. Adequate number of questions are not set on the objective 
‘A jN ^tio n ’. ......... .i

,(% Adequate number of questions pji^e^
*SW. ,

81  ̂^Tx«3|35.4t 32<4( 35.V|35.2. *!wp jpW'CIW0̂ (ll̂ ŵpcWMV0Tnu8j|pw0[S®jfr ISjir 
is 36.{t..The cc«dUMO|Bi|J|i(|rt(bq)Wi iiy ,g ^  

ob |^yps in sufficient quantity and that there is no undue coaipett^d> 
ti«tt'^on any one objective . The serial numb» fee

to. them^liiiiM ^ip^ 
in the analysis of all the sciSduies of th^ study). .

'>rl! J * - J i f f
, ^ A ^ c t III .-—(Difficulty of t h f i t e | i ^  7 /  ^3 

20,29. 31 and 32 which are given below ?Jî  • . ‘ ,11 ■, * , /
7. Many questions are asked on tlungs which have no im ^rtance 

as basic facts* principles, foimuIad, yieii^iillr?f<Aii'^i^to. **''*''̂ ^

 ̂̂ 1. Answering such lengthy is th i l lfe ie s  of*tel-
d |M  I5l  that age.- iw/*  ̂ * ^ t /

20. The questions in social stiidies so^jjd? M IM 'd f hifonnation 
which cannot possibly M  rfsm^befcd.

The.qve|stio|s ^d^. wot^j^o^er jaH|^€i. m ^ ly  ̂ exppft^d il^ipor- 
tant portions or topics of ihei content.'

^ J 1. Some of ̂  questions aimed at confusi^ the students.

32. The questions expected much of memory power ŝ ©® tiil paft 
of the students in answering them.

The percentage of positive responses for these items, resfNI^v^ 
are 51.4, 76.5,80.3,y|7.5, 57,9, 84.1. The percentage of j^ositive
re^oises for th^iltfrcff^cStor is &$. 3, Iffie dolic^si^s are its fdffbws : -

r . . ' . I ; f'j> * s ■ ■. ,'s '
i.  Opiiii^SiX)ia?tteBi8 aB f^ o sfc ieq ^ ly  #videi^v»^bt^

are oWt by Ihe cW squ<sre vstlu^of 1, an^ 2.8 ^ p ee^ e ly .n



2̂. There is a definite opinion on th#;;paft of tho.pafitidnants 
om items 13,20 and 32 meaning thereby that the I>a|)®rs tested tl^  n^omory 
power of the students to an undue extent.

3. The response to item 31 is marg^iiaUy positive sl^owmg 
thereby that some of the questions confused the students to |ome 
extent at least* '

Aspect : /F —(The ‘Surprise’ Element iri the question papers) 
includes items 1,4,13,15,26 28, and 29 which runs as follows

1. qtsestions are not from those given ^  the end of the 
lessons in the text book.

4. The questions are asked on points which th,e, teachers did
not specify as important. .

. 13. ^jswering sue|i lengthy papers is beyond the al^ilities of the
cikildren of that age. '

15. The students did not expect as many questions to be answered.

26. The study of the students was not related to the type of the 
question paper.

28. The questions concerned ahnost all the coiifdnf 'and thus the
Students ajuld 00ft depend on the selection of the contept for mastery.

29. The questions did hot cover all the usiiatly expected inipdft- 
ant portions or the topics of the content.

The 'psrceitaget of pdtitive resp^mses to ^liese items le s p e c ^ ^  
are 62.7,34.9, 76.3,48.1,67.0,67.2, and 47*^. ,Thp 
the total Aspect is 58.8.%rnru:~ . fe  ̂ ,

coritllfsSoiiis dati ‘be f)ut down as folk)^^:—- ; h > /
rs >< nj-tlt.M t »■ S . • • ; ; , , , , , ,

, . J. Jhe rp^ondea^U feel that certain apov^t of exi|wted ^  
tions did appear in the question papers. The questi;on« are not entirelf '̂ 
unexpected by the students.

2. THe students are aware that sufl&ciently ^ o d  number of 
questions are to be artswered. * *

3. But at that age, the students can not be expected to answer 
question |>apers of such l^gth.

4. The respondents agree that there is greatfr coyis^e of cbnteiit 
while covering some of the important portions or topics of the content;

5. The respondents feel that the type of study nmcfe by ihe stuiients 
was defective vis-a-vis the type of answers requ ir^%  the ^©stioa papei#
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m  Urn: at the ^

of thd Q̂iBstion ps^^s ^ is  sleiafl^ firom 
4ft lie  nF H»iciiMs tid myt 

pii»«i w  tiW ig riG ip  
^  df ^  Age. (<!|i|i6 type ^  simif and l l i i f M t e ^
^  QQ$,t^t$d to IN:t]fpe ^  cpii^tioiis asM ^ k  tbe

^  the imodel) iodades items
1% 11, 12, 14 md 2S are :

^  iiHMi ^oeitofii|i# l«i% e

4 -  ' T ^  to » m m k $  A  t f
« r .  ' • ■' •"■ ' "' " ^ ■ ' '

** ’ /* " r  ̂  ̂  ̂ , s
13. l%e ^u^at^ lanced {trtieUce in answenag s»di kAiHiy 

I f  80«ii qi^Hoii pi^rs was aot driHed ia ffiĥ kOs.

sloiMits cmtid fiot d«9t«d cMi the selaOtioa of cohteat for tm iksry.
■■■ 'r.‘.f.-;'. / ■

The percentages of p ^ n  re&po ês for these itwas, re^i^M y 
wNt^iiM  ̂ X  Sl.#^ !>•% ^ 4 #  iwd fef itoe A s p ^  II tt I5 .it r H e
ODDNSRfPM WO «l IfWWrl

-'\' -fi-'. J-. ■ ■ V ,. ■'
1. W I^ d m i^  ^  M e ^  pra<^ in geiterai m zm m tim

m ik  k s ^ y  papw»:#».i||p lii. « l is «fw ^'
not have ^  pra^oe of answer^ mdk «f 

^ p « ^ s  ok sfi^ k i^ y  qoeŝ OB papers i»£catifit thaf ̂  
ffven was not adequate and not on proper lines.

2. H e i^ ve fmH is fur^r borne out by tĥ ir admission that 
^  students lead the whole of the question papers before they started 
answering them.

3. They fiuther adoitt^ the qu^on s^ at tibft
1^1 did not siiess that the qu^tion papers would cover BK>ft Ih t 
content of M  book.

The km Mshh wmskimsm is that tiioug  ̂ prior practice «Med it 
was m i m  p n ^  Hnes.



Aspect-VI.—(Discriminating power of the question papers) com
prises items 4, 42, 43 which arc as follows

41. Adequate number of questions are not given in the question 
paper to enable the average student to get at teast 15% of the marks.

42. Adequate number of questions are not ipven hi the question 
papers to enable a below-average student to score at least 15% of the 
marks.

43. Adequate number of questions are not ineluded in the 
question papws to enable the brilliant (more-thaa-av»ra|e s ile n t)  
to show their ability.

The of the positive responses for t ] ^  r e i ^ -
tively are 24.5, ^ .1 ,  and 27.8 and for the it is 31.5.

The ine^tabie conclusion is that the queation papers <»|€^ed to the 
needs of three main categories of abilities of the sudents and this is also 
r« ^ te d  by the percentage for the Aspect.

Aspect F//—(E>efects in the wordings of the question) comprises 
items 21, 24, 31, 34 and 35 which are ;

21. Tlie language of the question is mot intelligiUe to the students.

24. The instructions given are confusi^.

31. Some of the questions aimed at confusing the students.

34. In the case of the question paper on ‘En^ish’ the studisits 
have the difficulty of understanding the questicms because of the difiicuky

^ n tu m  of language which clothed the questions.

35. la  the c^se of the question paper on the
the diflbulty of u n d e rs t^ n ^  the questioas becMise of the MM* 

cutty and quantum of the Istnguage which c lo t^ ^  the

7he perceotaiBS of positive responses respectively are 30.0,36.8,
58.0,82.4,and 78.5, and the percentage for the Aspect is 57.2.

Hie oo^usioQ is that the instructi(His are clear the la s iu a ^  of 
the questions also is intelligible in so far as they are in the fift^her>tong»e 
or r^ o n a l language while the difficulty of understanding the language 
o f the questions in Bngish and Hindi papers existed. '

F///—<Struc^e of the questk>n papera) itam
22,23,24,25. and 30, which are as follows :

22. The questions did not indicate, predsely the saope of the 
e s ^ c M  answers.
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24. The instructions i^fe^'aii'*‘̂ diifosiilg. -

m

Tlie as^^ r each
secti^^r 6ohftised ■' •• • ̂ v - . . . >} , , .  >

■ ' ffee dl^s^bli bFth&^fei^^ofar pafli' created

V., ,iThfe.p«|:s»ntag«»<%fi>osi|i^]r^po|«;|esj;?lf^;jt^o§^^ r^ectively
m , o f  m h 7 c -

.Vii£-H., .'vrii -f>||̂ ' f*t
The conclusion is tlpit the instructions, though many, given ij3 tke

ion is divi^d<4n?t^fe t^ lH ia h  b^M se
question paper into two part? and it  is leaning more on the s i^  of the

';-i \ i }̂j!-;?;»- if!i ,.t}ihfkk'' ■ ''•.<i'i->j|', = . iHj.'iit y _ , .ffi'kt 4,*,-̂ ii
Aspect: /X —(Print of“̂ !fie^quekti6^ iflbludsid

9,. which are /

8. The paper on which th f^ g m ^ n s  ^ i r f | e 4  P f ie  if^di||:TfIt 
for the student^ to read tUt questions.„-:h i.ii ' i -• ■'"wii-./ ’ ..i;j !f'(, i ( [ f ',•'}.'jj f: o •> -.ii i .I*;

9. The print is small and thus it was difficult for the students to
read the question p ^ r S :  '"  ̂ '

'i ’ - '' • ' >'5 1. ; -, i ' T ' ' w jm V ,.(»'
The percentages of positive responses to these items are 30.5 and 

45V4 While for t5he factor It is’‘3 8 :6 .'  ̂ . i <_

The conclusion is thfct fee paper ott whieit the questions, ar^ij^iuii^d 
is^^od en^ugji aiuJ t^e print u s ^  could be read by th^ stifdems.

' ’ yi^ect /^^.^A ppf’jO^H iri‘,an25wen&M c^
and 27 v ffih -'k re '^  ■ ' ' '  ' 1 mi. .

' * 5'. The îKssltiolns requiifeilummaiiMtibn of ths tSBftlniqiie
of which toe studeiits t o  no^ ^

! 1% questions needed . answers i mtstiyi from t^eir $Wnkiiag

ii^. The que^ions in T e lu ^ .P ap r (M.T.) a|ieiaot s m t^ ^  '^ t f ie  
objectives of teacliing that 'su b j^ t/ i ?

* 17. ^ f lk m s  itt’tiieE ^^p j^« l® fect0d^ tW 9i»c^f? l origi
nal expression on the p a r t^ l i iB  ;

M  8/ P ie  questions in the Mfctoeiaati^ i p ^ r  are |lo |#n th$ patterns 
Mven in their text books. • . 1; ? .



19. The questions in science needed much thiWcing and internalisa
tion of the cpncepts etc. .. ;;Vt fS;

27. 'the stiidents wrote unnecessarily lengthy ans\^efs‘thu^‘losing 
time.

The pjBrcent^ges of postive responses to thbs<e itelris are respectively 
79.9, 82.7, 42.6, 6^.1, 34.1, 75.4 and 62.4 fdf tlie Asfkscf it is
63.7.

The conclusions are as follows :

1. The questions needed a different approach in answering, 
different from the one to which they are usually accustomed, calling on 
their abilities of summarisation, thinking on content, formulation of 
concepts, generalisations etc.

1. The q\»slions in Mathemalks papet v#ete on the pa ttem  
given in the text book.

3. The students also lost sometinie in reading the question paper 
before starting answering indicating that they are not well trained in 
making proper approach in answering lengthy papers.

Aspects : XI, XII, X III—A v q  reading load (English Paper) reading 
load (Hindi Paper) and comprehensional diflSculty in Mathematics. 
The items for each of them respectively are 34, 35, 36 which are as 
follows :

34. In the case of the question paper on ‘English’ the students 
have the difficulty of understanding the questions becau^ of the difficulty 
and ^lantuan of the language which clothed the questions.

35. In the case of the question paper on ‘H ^di’ the students 
have the difficulty of understanding the questions because of the diffi
culty and quantum of language which clothed them.

36. The students could not comprehend the iaq>ortant ideas 
(the basic concepts, generalisations etc.) involved in the questions in the 
case of ‘Ma^ematics’ Paper.

The percentages of positive responses, respectively are 83.3, 79.0 
and 62.3. Incidentally they are the percentages for the Aspects also. 
The conclusions are that the students are to read much of language, and 
it was sometimes difficult for them to understand what is expected of them 
in answering the questions, specially in the case of ‘Et^^ish* and *Hindi* 
papers. Students could not also comprehend the basic conc^ts genera
lisations etc., involved in the questions asked in the Mathematics 
Paper.
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Sttaistk^ Vs^^y of the Fi^in$s :

All the items except ̂  9 , 1 7 , 24» 25 and 32 are stati^ticaiiir « i ^ -  
cAAt at ,1% IfVgl. tn (̂ sjB of tliese exertional items th e f t f i^ M ^ s  
show that of^ioQ is more or less ef^l^y divided in the popn l^m .

erfor tn e^iiSi^^i the trae frroportion of respionses, wj^ 95 % 
for tite s |i j |^  «i9e ifivot¥e4 in schedu!^. I  wili i e f  ,1%,

%



Appendix—in. {Schedules 2.%

Schedule.-2.

Teaching Methods.

1. What are the subjects you taught during 1975-76 (Please give the 
subjects class-wise.)

tm Do you need preparation to teach the classes given to you ?
Usually/Occassionaly/very rarely.

3. Do you write your teaching notes ?

4. Do you dictate the facts, principles etc» which the Children 
should leam before you teach ?

5. Do you determine the prerequisities in plamwog to teach facts, 
ptitistpbs, f@CTKilae etc.

Do you prepare charts, maps and other teaching aids, if they are
not a^^ikble in yom  ^hool, for your teaxiiENŜ

7. Do you use the maps, charts and aids available in your school.

8. Do you consult the syllabus to fix objective to the lesson you
propose to teach.

9*, Do you consult the syllabus for the activities to be taken up in 
connection \wth the teaching of a lesson in science.

l i ,  Eto you consult the syllabus in setting activities to teach ̂ ^e lessons 
in social studies.

11. Do you follow the suggestions given in the syllabus in teaching the 
mother tongue.

12. Do you concentrate on the vocabulary and structures ĝ Vfen in the 
syllabus in teaching English.

13. Do you consult the syllabus in determining the steps in teazling 
mathematics.

14. Do you read the text book and explain the content while teaching 
social studies.

15. Do you read and explain the content of text book .in teaching 
science.
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16. Do you ask the students to read the content of science or social 
studieis before you explain the points in it.

17. Do you experiences e f  the students to ^qpilain
the con t^t of sdence/or sodal studies.

18. Do you take studeitts out into the neiglibourhood for (^servi^on 
of any natural p h ^ t e l o n .

19. Do you take studenU4>uUo know the phonom^ons of ^  social 
environment.

20. Do you follow the methods suggested in the syllabus i^^toad^ng 
language skills in mQther tongue.

21. Do you follow the ‘Hand Books* meticulously in tea<^ik^ Esi^sfa.

22. Do you apply the principles or the techniques of tesi<Ma|; foreign
langua^ in ^ e  of 105ndi. , ;

23. Do you the stud^ts such it»esti^s to answer have
t o f i r s t ^ .  ,,

24. Do you say *good* ‘correct* etc. inun^diatieiyiWjien a replies
to qtus^QS asked in the class.

r  ̂ ‘ w .i'kU  .'I
25. Do you c o p t e  of yq»r . îass ‘stupidf worthy

to cocdnue Ss st
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26. Do you express such opimcHis as g^ven in item 25 above in class
or indi^dually to such students. ' '

27. Do you make sure that the s c e n ts  mastered the |irei&atly iBniished
Uidt or suî unit beforb yoli p r(^ d  to the next. f

. ‘ ■. - ' ,ut *
28. Do you create opportunities for your students for si^leaientary 

rAding.
29. Do you know the personal problems of most of your stu^nts.

30. Do you know the IHbme background of most of your

31. Do you know the socio-economic beckground oi most, of your 
students.

32. Do you assess the causes for the backwardness of youi studenls.

33. Do you keep the backward students in your view vrhile teaching 
the lesson.

34. Do you use play as a method in lower class.

35. Do you employ problem-^pproach in teacjung s u b j^  to ,the 
upper primary class.

36. Do you have any naeetings with your headmaster about the measures 
to be taken to improve the standards of your students,
1575-7*



3̂ 1. PO; your set assigament other than those givm in the text boofe at 
the end of the lessons for the students in science, social studies and 
mother-tongue.

38. Do your students answer your questions in their own Language.

Do you assess which of the facts, principles, concepts, formulae etc. 
of the content of each unit are difficult for the studaits to learn.

40. Do you arrange the difficulties of the students in learning ‘content’ 
of any subject in any hierarchical order before you start teaching.

41. Do you feel that due to the non-detention policy, your teaching 
is becoming ineffective.

/ Analysis of Schedule--II.

Schedule II, VIII and XIII pertain to the Methods and procedure 
o f teaching. Schedule II was mailed out to the teachers while they were 
inteme^pred by the mecabecs of the Commito by using schedule VllL 
Schedirie XIII is devised to give out data about the observations of tifie 
meml^Brs of the committee about the teacher in action in the class room. 
All the teachers are those teaching calss VII.

The teacher-respondents in the survey for Schedule II are 1310. 
T5iey are working in the sampled-out area. The break-up of the sample 
district-wise is as follows :—

T able— I.

Number o f respondents District-wise.
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SI.No. District. No. of Teachers.

1. Snkakulam. . , • • • • 496
2, Warangal. .. • , .. 212
3, feumooK .. • • 395
4. Twin cities.

Total
207

1310

The teachers belonging to different managements are included in 
the sample. The respondents also belong to rural and urban areas. 
The break-up of the sample management-wise, with rural urban differ- 
^ices, in relation to each district is given in Table.—II.

The break-up of schools numbering 284 which are involved in the 
collection of the date for schedule II, management-wise aud aiea-wise, 
is given in Tal?le-m,



consists of enquiry the
ia^Ju>ife o f^ c h ia f^  catogodsed imder e i^ t  aspects. j^iir^Qse of 
the tool is to % d oi^ the deficiencbs of teachers in the 

and prepafiilion fot ^  lesi^as and of their actual 
in a «Uss*room sitoa^n. Responses are asVed for on a thns^ p«imt 
scfd6 ‘occasioml|^ and ‘‘very rarely” Responses" » ^ ^ r  % e
cat^ory *tFifially* are tafc^ as positive responses for the purposes of 
909^8 . I t ^  under category ‘very rarely’ are not taken as T ^ s l^ e  
lespofl^ for msXym in to these items. 'tThe aspects maid the
items grouped under each of them are given in the table below:—

T ablb-II

THE VASiOUS ASPECTS WTTH THE mmSESL OF limfS.

m

No.
A sp c t

..... ......... — .
of

quesi^omnte
,..................'

(1) 0 )

I. Contrd over con t^t 4;38;39.

n . Mode of preparation or Planning 1,2, 3 ,4 .

m . Preparation of *Aids* and their utiUsa- 
tion. 5.A

TV. Utilisation of the guidelines of syllabus. 7, 8,9, 10,11, 12, 19.

V. Class-room mana^ment 13, 14,16, 17, 18, 20, 
21, 22, ^ r2 5 , 26, 27,. 
31,32,33,34

VI. Relationship with students. 28,29, 30,31

v n . Ways of employing ‘Assignments’. 15, 36, 37.

v ra . Non-detention% 35,40.

The break-up of the teachers (Management-wise and sex-wise) is 
given in table m . llie break of the schools involved in the collection 
of data for schedule II is also given in table IX.

The percentages of responses item-wise and aspect<wise with 
,Q u’square values and si|nificance leavels are |iven in the table b^pw ;



The o f  the Scmy>Iefor Schedule'll.

SI.No. District.

Local B ^ sbs. GoVERNKirâ T.

Rural. Rural. Urban.

H.S. U.P.S. H.S. U.P.S. H.S. U.P.S.

Bs. Gs. Bs. Gs. Bs. Gs. Bs. Gs. Bs. Gs. Bs. Gs.

1. Snkakulam .. 126 25 183 18 6 11 15
2. Kurnool 79 30 138 8 7 6 4
3. Warangal 92 91 .. 14 15
4. Twin Cities .. .. •• •• .. •• 32 4 54 10

Total : 297 55 412 26 13 63 23 69 10

Table—m . —-(Contd.)
The Break-up o f the Sample for Schedule-II.—iContd.)

Aid ed . M um cipalities .

Rural. Urban. Urban. Total.
Sl.No. District. H.S. U.P.S. H.S. UJ».S. H.S. U.P.S.

Bs. Os. Bs. Gs. Bs. Gs. Bs. Gs. Bs. Gs. Bs. Gs.

1. Snkakulam .. 5 12 14 7 5 18 31 .. 495
2. Kumodi . . 1 4 10 • • 6 4 28 28 33 .. 395
3. Warangal ..  ..  .. .. . . • • 212
4. Twin Gties .. ..  .. ... ♦- • 19 42 39 7 • • • • 207

Total: 19 ..

\

22 ••• 39 53 72 7 46 .. «  .. 1,310



Sl.No. District.

Table-IV.
The Break-up o f Schools Afianagenrnt-msemui Area-wise involved for the data coBection of Schedtde 11.

L ocal Bodies. OoVERNMENT.
-----V-— —̂

Rural. Rural. Urban.

Bs.

H.S. U.P.S.__^ _ H.S.

Gs. Bs. Gs. Bs. Gs.

U.P.S.----
H.S. U.P.S.

Bs. O s . Bs. Gs. Bs Os.

1. Srika,kulam .. 30 6 38 6 1 3 4
2. Kurnool • • • • 20 10 34 2 1 1 2 1
3. Warangal 7 .. 12 .. 2 2 3
4. Twin Cities .. .. • • •• 6 4 9 3

Total: 57 16 84 8 1 4 •• 13 9 12 3

TABIi-IV.—(Co«<</.)
The Break-up o f Schools Management-wise and Area-wise imolyed for the data collection o f Schedide-II.

O

Sl.No. District.

A id ed . MuNiopALrnES-

Rural. Urban. Urban.

H.S. U.P.S. H.S. U PS H.S. U.P.S.
Bs. Gs. Bs. Gs. Gs. Bs. Gs. Bs. Gs. Bs. Gs.

Total.

1. Srikakulam.
2. Kumool
3. Waoangal
4. Twin O'tKS

10
9

109
109
26̂
49

Total 13 10 12 10 19 284



X Table V.

Showmg percentages of responses with values and significance levels

1̂ . Â gpect No. Item No. Percentages X® Values Significance 
No. of responses Level.

(1) (2) (3) (4) (5) (6)

1. I. 4 91.7 897.4 1%

2. I. 38 86.4 694.8 1%

3. I. 39 9.30 951.6 1%

4. n . 1 96.2 U101.4 1%

5. E . 2 96.6 U123.6 1%

6. n . 3 97.6 1,172.6 1%

7. n. 4 91.5 897.4 1%

8. III. 5 81.0 498.6 1%

9. ra . 6 94.7 1,032.2 1%

10. IV. 7 94.1 1,003.8 1%

11. IV. 8 81.8 523.6 1%

12. IV. 9 80.7 611.8 1%

13. IV. 10 83.7 589.2 \%

14. IV. 11 83.5 581.2 1%

^ 5 . IV. 12 80.3 476.4 1%

16. IV. 19 84.3 608.4 1%

17. V. 13 46.3 6.2 1%

18. 14 47.0 4.4 5%

19. V. 16 77.2 372.# 1%

2 a  . V. 17 62.7 84.4 1%

21. V. 18 52.5 3.2

2Z V, 20 76.2 356.2 1%

23. V. 21 57.9 32.2 1%

m
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(1) (2) (3) (4) (5) - ^

24. V. 22 51.8 1.6

25. V. 23 93.0 955.0 1 ^ '/

26. V. 24 81.1 501.0 1%
27. V. 25 22.5 338.0 1?.
28. V. 26 94.9 1,039.4 1%
29. V. 27 94.6 1,028.6 1%
30. V. 31 93.5 979.2 i%
31. V. 32 98.0 i,188.0 1%
32. V. 33 82.4 544.2 H

M 78.9 433.6 M

34. VI. 28 77.5 369.0 1%
35. VI. 29 66.3 138.0 1%
36. VI. 30 76.0 350.0 i%
37. VI. 32 97.5 1.188.0 1%
38. vn. 15 45.0 12.6 1%
39. vn. 36 91.9 900.8 1%
40. vn. 37 84.1 503.0 1%
41. vm. 35 91.5 894.0 1%
42. VUl. 40 84.5 616.8 1%

Aspect (Control over contont) indudes items 4.38 and 39 m 
the questionnaire. They run as.

4. Do you determine the prerequisites in planning to teSiGh 0i0t8, 
principles and fonnafee?

3S. Do you assess wludi of the &cts, prmc^les concepts Ibianlae 
etc., of the content of each umt are difficult for the students to leant

39. Do y ou arrange the diffic^ties of the s lu te ts  in learning ^  
content of any subject in any hierarchical order bdTore you start teac^iiiig f



More than 86% of the respondents profes;s that they have the skill 
of identifying facts, principles etc., from the content, arranging tljem in 
hierarchical order of difficulty. They also seem to be in the habit of 
deiSffeiiitog prerequisites before they plan for the teaching proc«iiu:es. 
The aspect (control over content) has an overall p6f(^tage of 90. 3%

Aspect //.—(Mode of preparation or planning) contains items 1, 2, 
3 w d  4 which run as.

1. Do you need preparation to teach the classes ®ven to you t

2. Do you write your teaching notes

3. Do you decide upon the facts, principles etc.^ which this 
chSidr«n'^0«ld learn before you teach?

4. Do you determine the prerequisites in planning to teach facts 
principles, formulae e/c..

More than 90% of the respondents feel thM ^ y  need 
b^ofe teaching and they also admit that they do prepare 
notes determining the basic facts, principles -efcr., tobe taugjit and an’asg- 
ing them in a hierarchical or seqtiential order on the basis of the 
requisites necessary on the part of the students, so that teaching can be 
ef^ctm .

Aspect III.—(Preparation of Aids and thdr utiUsation) comprises 
tefl*rS 5 and 6 wlrfch are

5. Do you prepare charts, maps and other teaclung *Aids* ff 
tUiy not avaMable in your school, for your teadbii^?

6. Do you use the maps, charts and aids available in your school?

Percmtage of positive responses to these items are respectively 
81.0 and 94.7. The overall percentage for the Aspect as a wh<Hio is 
95;5. ■'

Most of the teachers, say that they do realise tiie role of Teaching 
Aids’ for teaching at both the planning and performing stages aAd use 
tbe available ones besides preparing those which are not av^teble.

m ’ ' ' ' ' .
Aspect IV.—(Utilisation of the guiddincs of the sylkbus) comprise

8,9 10, 11, 12 and 19 which are : -
7. Do you consult the syllabus to fix objectives to the l^son 

you propose to teach ?
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1  6 6  ydu considt tlte sy llafe for the activities to be ta 
iacoiUi^ticm \iith ^  teaching <k ia fesson in saence ?

r 9 . , Dp Q & B ^  the syU al^ in setting activities to 
lemons te so o ^ s tn ito ?  . ■

10. Do you follow the suggestions given in the syllabus in teac^ 
ing the

11. Do yo» conpentfate on the vocabulary and structures

m

in tne Sylfel]^' m

12. Do you c o n s u l t ' i n  detennining the < ste|>s in 
teftfliia^ «jath«BJatic|,?

19. Do you fdHow the suggested in the
la;9gua|^ slpUp H  aio^r-tc«pi8©?

Most than SO %) piofoss that ih&y u e
ii% #i> ip, pi<^ng ij|> obj^tives, planning fo r i ;^ '
v i ^  dc^^ng teachtog steps in mathematics, in stressing the 
yo$ik0sisi$^^  in dtvelopmg l^iiguage skills. The aspect gets an 
aHferoeii^j^ of 84.

Aspec$ K.—(Class-room Management consists of items 13,14, ^
20, 21,22, 23, 24, 25, 26,27, 31, 32, 33 and 34 which run as follows:—

13. Do you read the text-book and explmn the content 
tfip^hing social studies ?

14. Do you read and explain the content of the text-bc^ 4^ri 
tf^htng science ?,

16. Do you bring in the previous experiences of the students to 
explain the content of science, or social stiidiesf

17. Do you take students out into the neigbour-hood for 
observation of any natural phenomenon?

18. Do you take students out to know the phenomena of 
Social environment?

20. Do you follow the ‘hand books’ meticulously in teachinf

21. Do you apply the pnnaples of tiie techniques of teacfailli;' 
in the teacJung of Hindi?

22. Do you ask the students such questions to answer 
hey have to think first ?



23. Do you say ‘good’ ‘correct’ etc., immediately when a student 
answers questions asked in the class ?

24. Do you consider any students of your class ‘stiipid* or not 
worthy to continue studies.?

25. Do you express such opinions (as in the above item) in the 
d»ss or individually to such students ?

26. Do you make sure that the studenti metered the p r^h tly  
fimshed unit or sub-unit before you proceed to the next?

27. Do you create opportunities for your students for supple
mentary readkg ?

31. Do you assess the causes for the backwardness of youe 
stidrats ?

' 32. Do you keep the backward students in your view whHf
teaciung the lesson?

33. Do you use ‘Play’ as a method in lower classes?

34. Do you employ problem-approach in teaching subject 
to upper primary classes?

Opinions on items 13 and 14 ai’e marginally divided (46.3% and 
47%). They seem to be using text-books in class-room situations for 
reading and explaining the passages out of them.

Opinions on items, 18, 21, 22 are also m ^ n a lly  divided 52 .5^
57.9 % and 51.8%. Teachers do not seem to be taking out the students 
to acquiant them with the social environment. They do not in a majority,

thought-provokih? questions in a class-room situation. The Hindi 
teiE^OTs aod not em^lp^hg the techniques of teaching a foreign 
in &e teaching of Hindi.

They do not also either consider any of their students ‘stupids’ or 
‘Unworthy of studies’ or express so about any students. For the rest 
of itews the positive nesponses are more than 75^. Tliey prdels that 
theiy are taking the previous experiences of studmt into ascosait in 
teaching either science or social studies. They seem to be suf9 that 
they are applying the ‘reinforcers’ in their reaching in cl^s-rooim.

Thesy feel that they are employing Troblem-approachVin teadiing 
the upper primary classes and ‘Play’ in the lower primary c l ^ ^ .  They 
seetn to be keeping the backward students in view while teaching. T ^  
also appear to be creating opportunities to the students for sup^i^ 
m ^tary  reading.
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with the «dation«hip of the teachers wift <Wr 
students. It comprises items 28, 29, and 32.

28, Do you know the pOTSonal problems of most of your students; ?

29, Do you know the home back^ounds of most a t fou r

30, Do you know thê  seii^-teondaiic back^otmd of yom

6 o  ^ e  backward* & your v^w

While 66% of the teacOiers s»y that they are acquai^feli

groimds of thm  s$ u 4 ^ . 97% of the t e a ^ ^  profess diai the^ 
lltl1N ckw ^$M Q $itsinvi^ wMte teachi^. 7M» aspeetiissatio^

A^ect K//.—(Em|doyi«g As^gaments) indudes items 15, 36 and $7 
nm as:

15. Do you ask the students questions on the conteat of 
and/or social stikies before you explain the points in those l^sonf f

16. Do you set assi^amtots otlier than those given iii
book ̂  the e&d of th6 lessons for the students in science, sod^l sti^kib 
aad Moth«*-tongue? * -

37. Do your students answer y(Mir questions in their owia 
lao^guages?

.t|ie responses of teachers for item 15 is marginal (4 5 ^ . 
tl^n 84% of the teachers profess that they set qu^ tio^ , ioidcfen^^^ 
(i.l! nbt those included in tiie teid:s and that most of their stud^ts ai î|i4nr 
them in their own language). The overall percentage for the aq> ^ is 
73.6.

Aspect Pf///.—(Non-detesntion) deals with items 35 and 40 which are:

35w D® you have any m o i ^ s  witii Headmaster sAsonA the 
measures to be taken to improve the stewards of your studmts?

40. Do you feel that due ;to ^ e  non-detention polity ybar 
teaching is becoming ineffective?
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WWle 91 % of the teachers announded that (here is co-ofMSifiî Ve 
planning in the case of improvmg the standaids 84 % feel that ttcm- 
d e t^ o a  poli^  is making thdir teaching ineffective. % e overa^ 
pwcentage 6f tiie aspect is 74.



Statistical Validity for Schedule-19,
The items of the schedule expect 14,18, and 22 are valid at leveJ. 

items 14 is valid at 5%.

Regarding the size of the sample the error with a sam^e of 1310 
fteachers is 2.8% at 95% confidence level.

As said in the beginning two more schedules were devised to study 
tflie clajs-room procedures since subjectivity of the respondents can cr^p 
mto answers to the questionnaires in a survey type of approach. Valid 
predictions and reliable conclusions are possible only when information 
firom the other and more reliable tools is obtained and compared.

SCHEDULE 8 

Interview Schedule (for Teachers o f class VII only)

1. Do you plan the targets to be achieved for the year in terms of 
important facts, concepts understandings etc.

Z Do you plan for the teaching of the units mid sv^-units?

3. Do you know what pre-requisties must be there for the studmts 
tio understand a unit or sub-unit?

4. Do you plan your lesson on this knowtedge?

5. Do you prepare teaching aids if they are necessary and not a y ^ -  
ble in your school?

6. Do you administer any tests to identify the backward studnents"*

7. Do you depend mostly on the questions fiven aithe  end of the 
lessm^ in Science and Social Studies?

8. you revise the portions of class Vn ? (If not please give reit*
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9. Did you set unit tests papers and terminal examination papers on 
tibe new model of Class VII ? (to be verified and dififerences to be noted 
iia length, Sections, instructions etc.)

. Jt0. IXd you inform the students of the new model paper or papers 
im your subject or subjects?

a i. Did you feel that they had enough practice in the new mode 
I»aper?

2. Do you feel that the standard of the question papers this ymx 
i f  h i^ ?  (if “yes”, please give reasons by citing examples).



,13. Do you feel that %  a
,beal34̂  to answer the C.E. qu^tiaa papers reasonably 
ptea&e give reasons why there was no reasonable study). , .  *

, 14. you feel that 13 % as the minimum is tlie 
many failures in class VII?

15. Do you feel that the students who got below 15 % is y f ^ j | | | i | |c t
pghtly deserved those marks? ”

16. Did you mark those students as backward during
their study in class VII? ^ i

r 4*
17. Do you feel that the students did not make any serioii|

^ e  (E^mination ? "'4^

18. Do you fed that fixing the special miniinum of 15% ij. '•

(bX unjustifiable.

(c) hastly because suffident prior intimation MFas
"l^r: ■' ■' ■' ' ’ ' ' . '

(0  students and teachers. v ..Vu* u
(if) Parents.

- ' : - ■
19. Do you advise the continuation of special mimmum of 1$% in

ccnning years ? '
‘ ;

20. What method do you generally use to teach a lesson? ^des^tibe
if nec^saiy). ' \

21. flow many students got more than 15% in yoursi& ititt^e^^^y
speaking). ' ‘ '

22. If the students did not study properly what in your o p m l^  m  i&e 
reasons i(please fix priority to the following in the opinion of
and give the sub-numbers of this item under V. I. (very I,
^ p o rta n t)  and U.I. (unimportant) in the recording sheet).

(i) Lack of books. i  r  ;
(li) Inability to understand the content even ifthey ieft4l^«ose 

they are already backward when they entered
(Hi) Inability to do sums independently in mathemat^'lufe to 

lack of ^owledge in previous classes.  ̂ .
(iv) Rote learning and memorisation. *
(v) The backwardness with which he started in

(yi) Lack of par^tal si^rvisipn at homCt 4,4^̂  ̂̂



( vk)  Youi; inability to make them sit aa4 study s<!hool
hours.

{Hi) Your non-adoption of the mesthod of supervised study, 
during school hours.

(ijc) His home environment. ‘

(jc) Non—Possession of Text books.

23. Do you advise
(/) Any h i^ e r minimum.

(k) Lower minimum. If so, what would be the cut-score you 
advise.

24. What was the pass percentage expected by you in your subject ? 
(ajp^roximately).

25. Why is the internal assessment than v ^ t  your student 
scored in the common examination (please fix priority as per the teacher 
and record the sub-numbers of the items under V.I. (very impoftaftt), 
important and U.I. (unimportant).

(/) length of the question papers of the C.E.
(k) Emotional atmosphere attendant on our external, decid" 

ing examination as the C.E.
(ik) Non-appearance of expected questi<ms at G 3.
( / v)  Non-inclusion of questions given at the end of tiie lessons 

in the question papers of C.E.
(v) Inclusion of all varieties of questions at the C.E. papers.

(v/) Size of the print of the C.E, pi^®Es.
( vk)  Strict invitation in the C.E.
(vKi) Strfct valuation in the C.E.
(/x) Easy questions at the internal examination and tests.
(jc) Easy valuation in internal assessment.

{xi) Known and expected question in the internal assessment.
(xii) any other.

26. How do you know that the students understood the unit just 
taught and thus you can proceed to the next unit or sub-unit ?

Tt. What steps do you usually take to improve the backward studints ?

28. What kinds of home work do you give to the students ?

29. Can you explain why the percentage feU f

I l l



m
v  m  fiar of standards la
Gomiii^ years in regard to—

0) at th^ C.E.
(//) Your own planning and w oit n€«t year.

(//O Mi&ceKaneotts.

Schedule V m  (Analysis)

Schedule VIII is an interview schedule. This is also a qU0S|tio|i||^4'^  
(structured). This questionnaire consists of 30 items ^ a l t  under 
a^tscts which seek informatics on t ^  teaching procedures, 
papors ,̂ ^s^^i.mihinium of 15 % at the common examination etc. Hie 
aspecte ^ t h  the numbers of items are given below

tlyoji Viil—Aspects and the involved item-Nos. of Sdiedule-^?^.

m , Ajifect. Î umbers in ihe ^

I ------------- -----------r '- rT ”--------1'
1. ..
21 ^^^^ng;stttdaits  to the c h a ^  in q6e&- tO» 11. 

tium papers.
3. Competencies in testing .. 6,9,12,16,26.
4. Knowledge 6f and s)^ll in the teaching 13,20,27, 30 (») & (M |

''process.' ■■ ■ ■ ■
5. Identification of cau^s for failures .. 17,22, i to x, 29.
5. Knowledge of and sidll in maidng stu- 7, 8,28. 

dents retain ccmttni etc..... ■ V..-V
7. Opinion on the special m ii^ u m  of 15% 18 a, fe, c, i to k, 19,23.
8. Opinions on the question papers and 14, 15, 21, 24, 25 i to

evaluaticm. vii and 25 ix to xii.

The teachers interviewed are 216 in number of which 32 are ln # s h  
teachers, 43 are Telugu teachers, 22 are Hindi teachers, 31 are Hfati^e> 
matics Teachers, 27. are Science teachers, 27 are Social studies
3 teachers are teaching English and Mathematics, 11 are teachinf 
and Sodal studies, 9 are teaching Ma^ematics and Science, 4 are 
i ^  English and Science, one teadier is tea^bmg Mathematics a a d . l^ a l  
S t^ e s  and one is teaching Science and Hindi.

'‘f''
Item-wise and Aspect-wise positive r^pons^s are given in Uie 

below with ‘chi’ square values and significance levels,



Table VIII

Percentages of positive responses for Schedule VIII—together 
with ‘chi’ square values and significance levels.

SI. No. Aspect Item No. % of positive Signifi-
responses Values cance

level

(1) (2) (3) (4) (5) (6) “

1.. I 1 76.3 60.0 1 %
2. I 2 88.8 136.8
3. I 3 68.5 29..6 1 %
4.. I 4 60.6 9.4
5» I 5 55.0 2.24 20%
6. II 10 98.6 196.4 1%
7. II 11 20.3 75.8
5.. Ill 6 42.1 5.34 „
9.. m  9 85.1 106.8 „

10. n i  12 67.5 26.6
IL  III 16 69,9 3,4.2 „
12.. Ill 26 .. . .  . .
13. IV 13 67.5 26.6 1%
14.. IV 20 .. «. ..
15.. IV 27
16.. IV 30 .. . .  . .
17.. IV 30(n)

V. I I U . I
18.. V 22(0 11.5 22.6 48.1 105.9 1%
19.. V 22(i7) 68 19.9 2.3 119.0 «
20- V 22(m) 40.2 23.1 8.8 10.48
21.. V 22(/v) 12 34.7 31.9 78.7 „
22.. V 22(v) 50.4 23.1 5.5 28.8 „
23- V 2 2 (v i) 59.2 26.8 4.1 70.7 „
24„ V 22(v/7) 16.6 26.3 39.3 57.2
25.. V 2 2 (v iii)  10.6 29.3 41.2 79.2
26„ V 2 2 (ix ) 37.5 46.3 2.7 30.9
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1 1 4

(1) ( 2) (3) (4) (5)

27. V 22(x) 17.1 16.7 34.2 105.0 1%

28. V 29

29. V 17 38.9 10.66 1 %
30. VI 7 31.0 31.0 >>

31. VI 8 85.6 ' 109.6

32. VI 28

33. VII 18(a) 31.9 28.0

34. VII 18(a) 22.2 66.6 >>

35. VII 18(e)(0 75.9 58.0

36. v n 19 78>2 70.2

37. VII ..  23 Cut scored recommended

5% 10% 15% 20% v>'%
Frequencies. ff!

1 3 72 41 42 r t 5 '
3«. v in 14 41.6 2.66 m ,
39. VIII 15 48.6 •  • .. .‘ii

v-r. I. t^.I.
43. v n i . .2 5 (0 52.7 20.9 4.6 37.7 Wo <
44. v n i ..2 5  (ii) 29.1 34.3 10.1 1.75

45. VIII .. 25 (Hi) 21.3 18.6 35.1 70.2 55

46. vni ..25(iv) 12.9 25.1 30.0 84.2 >>
47. VIII ..25(v) 14.8 27.4 27.7 63.5 ??
48. VIII .. 25 (vn) 9.2 14.4 45.8 180.9 5?

49. VIII .. 25 (vii) 37.0 20.9 15.2 15.9 5 J

50. VIII .. 25 (viii) 10.1 12.1 46.2 192.0 ??
51. vni .. 25 (ix) 17.6 24.1 35.1 62.0

52. vni . .25{x)  .. 6.9 19.5 45.3 162.7

53. VIII .. 25 (xi) 11.5 38.5 18.5 50.2 I,.? j
54. VIII .. 25 (xii) 3.3 1.0 12.9 379.7

J575—8*



Percentages of positive responses to the Aspects are given in the 
following table.

T able IX -thb % of Positive R esponses to aspects (Schedule-VIII).

115

Serial No. and Aspects.
% of posi

tive respon
ses.

I. Proper Planning 69.9%

II. Adjusting students to the change in questions 
papers. 59.2%

III. Competencies in testing .. 66.2%

VI. Knowledge of and skill in making students retain 
content. 58.3%

VII. Opinions on the special minimum of 15% 54.8%

Aspect-I (Proper Planning) comprises items I, 2, 3, 4, and 5 which
are :

1. Do you plan the targets to be achieved for the years in terms 
of important facts, concepts, understanding etc.

2. Do you plan for the teaching of the units and sub-units.

3. Do you know what prerequisites must be there for the stu
dents to understand a unit or sub-unit?

4. Do you plan your lesson on this knowledge?

^  5. Do you prepare teaching aids if they are necessary and aot
available in your school.?

For items 4 and 5 the responses arc marginal (60.6 and 55.0). 
For items 1, 2 and 3 the percentages respectively are36.3,88.8 and 68.5 
(while professing that they plan targets in terms of facts, principles etc. 
they are not sure that they are preparing lesson plans in terms of those 
targets and prerequisites. The inevitable conclusion is that systematic 
p laan i^  in terms of targets achievement does not exit to any approeia- 
ble extent.) The aspect as a whole gets 69.6%.

Aspect II (Adjusting students to the change in the question papers) 
includes items 10 and 11 which run as :

10. Did you inform the students of the new model papef or pap^s 
in your saibject or subjects?.



Did you Fcbl that ifiey had enough practide in the nevV mdde]
paper?

The aspect as a whole gets a marginal response of 59.2% (while 
the jmaj[orUy of teachers say that they have informed the students of the 
change in ̂ q̂ Ujistion papers only 20% of them feel that the studenits had 
enou^ prior practice to make them fully acquainted with the changes 
neceisary in their approach^for study or in answring the question papers.)

A^pot III (Competencies in testing) includes'items 6, 9, 12, 1|6 and
26 wluch 9X9:

4. 0 0  you administtr any tMts to identify the backward studcajts?

9. Did you ttt unit tMt ptptrs and terminal examination papers 
©Q the new model of'bUis ’

13. r ;Do you feel that the st^#nrd of the questioii papers; thii>yefr 
is high.

, identify bap^cward studej^ts drimg the year .qf̂  t^ ^

>̂26 H o#4d  laid# that the stude&ts undsrstood ^ e  ^ i t  jiiist 
taught and thus you can p̂ 5j>c^d to the k^Xt uiiit sub-uait. ^

■Hf!‘ • - ' ■; v, (;il 1.
(More than 55%-(57.9 to be exact) of the teachers do not aamiois- 

ter^itty diaigtiostic tests to identify the deciencies of bact^aj^d i n 
dents. They simply estimate them in a criide way probably in dofll{)ari- 
son with the brighter, bq̂ fs. Nearly 85% teachers say that tley pondwc- 
ted unit tests and the terminal examinations on the new model in their 
sch^ls Md ydf they feel that the students did not have enoigh #actic«  
on the model. 67% of the teachers feel that the standard of tie ^usdstiî oi 
papj r̂  ̂ is high.)

While 38 teachers say that they employ unit tests for the Teed back’ 
purpose, 130 teachers depend on oral questions and 42 on ^signnbemts. 
The overall percentage for the aspect is 66.2.

IV (knowledge of and skill in the teaching proc«s) c^is>ts 
of items 13, 20, 27, 30 («) anS 30(fft’) which are : ‘ ‘

ik  Do you feel that the students, if they have a reasf^aljle/ 
study would be able to answer the common examination queJtio^  ̂papers 
reasonably well ?

20. What methods do you generally use to teach a lesS)nT
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a .  What steps do you usually take to improve the backwarci 
stmdents?.

30. What are your suggestions for the improvements of standards 
in the coming years in regard to (ii) your own planning and work next 
year (/«) Miscellaneous?.

67.5% of the teachers feerthat with'a reasonable amount of study 
the students could have done reasonably well in the common examina
tion of March, 1976 while the same percentage felt that the stand^ds 
of tthe question papers in the common examination are hi|[h?.

The different methods followed in teaching diflferdKKt subject is 
given in the following table indicating the number of teachers following 
each of them (the number in the cell is the No. of teachers).

i l l
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t a b l e  X - d i f f e r e n t  m e th o d s  KtAGHSlD m  TEACHERS jajpE C T  A?«SE.

Serial No. and 
Subject.

M ethod .

Heuris- ELTC. SWAP, 
tic.

Direct. Discus
sion.

QN.
a n s .

Struct-
ture.

Lec
ture.

Narra- ComjBo^Ti^ln- 
tion. sition. ing^

Demo- Map- 
nstra- show- 
tiofl. wing.

GOrrel- Story, 
lation.

1. Eng. 2 7 3 2 8 5 5 4 4 3

2. Tel. 8 6 8 1 2 5 .,.1 1

3. Hin. 5 2 .. 1 3

4. Maths 2 .. 9 4 1 7 1 3 2

5. Scie. ' ..

6. S.S. 7 7 1 8 1 1 1 1 27

7. Urdu •• 1 1

Total. 4 2 41 25 4 36 14 5 9 2 13 6 1 1
\

(165)

oa



This table shows that (three methods of teaching are predoiuinantly 
used. They are (1) Swap (Unit approach) (2) Question, Answer 
Method and (3) Direct method. But it is doubtful whether they know 
how to use the diflferent methods eventhough they are professing to be 
using diflferent metliods. For example, there is no swap method as such 
or a question-answer method.

In relation to the steps the teachers are taking, 50 teachers say that 
they are setting special assignments, home work, while 41 teachers 
group the backward students under clever and brilliant students for 
supervised study. 71 Teachers say that they held special classes, and 
repe^ lectures again for their benefit. 13 Teachiers prescribe imposi
tion and 3 teachers say that they are giving material rewards. 3 Ttachers 
say that they are appraising the parents of the backwardness of their 
diildren.

To improve the question papers of the common examination 31 
teachers recommended the length to be reduced and 19 suggested 
bolder print and good paper to be use(i. 'D teachers feel that the diffi 
culty level is to be reduced. 1 teacher feels that questions giv^n at 
the end of the lessons in the text-book may also be included. 6 teachers 
feel that more time is to be given {i.e. 3 hours instead of l \  hours). 6 
teachers feel that the Hindi Paper should be on the model of Telugu 
paper. 5 teachers feel that the teachers who are teaching to Class Vn 
jiay be selected as paper setters.

To improve standards, 32 teachers wish the detention system to be 
resorted to and 12 teachers want the number of students in the classes 
to  be reduced. 18 teachers feel that the syllabuses are heavy and need 
reduction in terms of content and topics. 10 teachers feel that the physi
cal facilities (including equipment are to be improved 9 teachers feel 
that sin(» writing work of the teachers is being increased (for the prepa- 
tion plans tests etc.) either the load may be reduc»l or Saturday also 
iO»y be dedared as a holiday. They contend that this will provide time 
for students to study since they are kept at school for longer hours on 
week days for remedial teaching and extra coaching).

Aspect V (Identification of causes for failures) includes items 17, 
22 (0  to 22 (x) and 29 which are ;

17. Dp you feel that the students did not make any serious study 
for the examination.

22. If the Students did not Study properly what in your opinion 
are the reasons (please fix priority).

i. Lads of books.
ii. Inability to imderstand the content eVen if they read because they 

are already backward when they entered class VI
iii. Inability to do sums independently in mathematics due to lack 

of knowldge in previous classes.
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iv. Rote ieariiing and memoi«ati0i i .
V. The backwardness with which he started in class Vit*
vi. Lack of parental supervision at home.
vii. Your inability toiaake them sit and study out-side school hotifs.

viii. Yotir non-adoption of the methpd of supervised study, during
school hours.

ix. His home eBfvirOnment.
(:\l) N(M-possession of text-books.

Can'yoii explain why the percentage fell ?

, , Tbei©lbwiQg:#>lc.gives t}»e asss^nments of these factors into very
vK^rtantr 1 W P^tant uoiwiportant

Tabk‘XI tie Assignments of Factors into Categories of in^&r^mce.

Very in^j)Ortant: ,
■ " i'-"' '■ ■ 1-.'. ^

Important. Un-Important.

No. % , No. % i4o.

25^ '̂'■ 11.5 49 22.6 104 4g.l
147 68' <3 19.9 5 i .3
87 40.2 >0 23.1 \9 8.8
26 1 2 / 75 J4.7 )9 3t.9

109 50 . 4 50 23.1 12 "5.5
128 59.2 5i ?6.8 9 4.1
36 16.6 SI 26.3 . 35 39,3
23 10.0 64 29.6 89 41.2
U 37.5 “TO 46.3 6 Z.1
37 17.1 36 16.7 74 34.2

In the opinio^n of t]^ teachers the following are considered as^^ry 
important reasons Cj?ntM|)|ting to the increase in failure in the ikmu- 
mon exammation of March, 4977.

1. Inability to understand the content even if the students study 
because tlj^yt. are .akfady backward when they entered Class VII.

2. Lack of parental supervision at home.
3. The backwardness with which the students start Class YII.
4. Inability to do sums independently in mathematics due to lack 

of knowledge in preiviotts ic tees.

The following factors are considered by the teachers as ‘ importamt’.
1. Ttie |iom6: ewironnz^nt of the stude^its.
2. Rote learning and memorisation.
3. Hie following causes are felt as ‘unimportant’ by the tethers.



1. Lack of books.
2. The non-adoption of the method of ‘supervis<4 study’by the 

teachers during school hours.
3. The inability of. the teachers to mak* students sit and study 

outside school hours.
4. Non-possession of text books.

The causes for the fall of percentage of the successsful candidates 
of class VII in the common examination of March, 1976 are given below 
(The number in the brackets is the number of teachers who cited the 
particular cause).

1. Non-detention policy of the state (57).
2. Introduction of changes in the Question papers (20).
3. Low standard of students-coming from the lower classes (26).
4. Difficulty of the Question papers (24).
5. Lack of parental interest (1^.
6. Lack of serious study on the part of the Students (5).
7. Poverty of the students and their environment (5).
8. Large classes (4).
9. More Marks (boosted-up) (3) in the internal assessment (3).
10. Lack of sufficient interval and special mdnimum (2).
11. Heavy syllabus (2).
12. Valuation procedures (1).
13. Late arrival of model question papers (1).

Aspect VI (Knowledge of and skill in making students th# 
content) includes items 7, 8 and 28 which nm as:

7. Do you depend mostly on the items or questions for •xerd i^ , 
given at the end of the lessons in Science and Social S tu (^? .

8. Did you revise the portions of Class VII?

28. What kinds of home work do you ^ve to the studeiit$ ?

WM© 79% of the teachers deny that they depend on the cpiestions given 
at the end of the lessons in Science and Social Studies, 85% ofthem assei^ 
that they revised the portions of Class VII: When enquired about thof^pe 
of assignments the teachers give usually the following jwe cited by 
(The number at the end of the item is the number of t^ h e rs  who meo^nied 
it).

1. Exeidses at the end of the lesson (^). I
2. Drifling exercises (probably meant as roniforoement.) '
3. For spellings meanings facts etc.„ (22).

. 4- Drawing of Maps, Charts, diagrams etc., 21.
5. Routine and repeated exercises (6).
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6. Ungraded i^ercises (5).
Graie esceidsds (2).

8. Exercises for memorisation (1).

i t  is clear that while they deny bn the one hand that they do not 
dep^d  on exercises given at the end of the lesson majority of them do the 
same. Nearly 104 of them use assignilients for the purposes of ‘reinforce- 

jE ^ t ’ of.l^rmng as se^n from the list above.

Asped Vn ^iwnioii on the special minimum of 15%) includes it»m_i 
18 (a), (&), (c) (0 & (^0 19 & 23 which are :—

18. Do you feel that fixing the special minimum of 15% is
(a) inopportune.
(b) Unji^tijfebfe.
(0)̂ 1flasiy i^ u £ ^  suffi^nt prior ihtimatioii ^  ndt givib to  fk«
(1) Stud^ts and Teac^rs.
<ii) Pardiits.

19. Do you advise the obntinuatioh of speidel minimum of 15% 
n the comi||ig j^ears ?

23. Do y<m advise
(i) any higher minimum
(ii) Lower minimum. Ifso what would bethecut-score you ad^iw

69% of the teachers feel tfiat the pirescription of 15% as tfie special 
minitmini is not in<^portuae While 78% of t h ^  think that it islaatifiable 
75% of them feel that it is, hasty becaiuse suffident prior intimation was 
not given to the students and te thers while 66% of them think it so because 
^ r ^ t s  should have been infdrmed earlier. 78% of the teachers recommend 
the continuation of the l5% as sped^ minimuib. When they are asked 
to recommend different cut^scores they reconmiended from 5% to 30% 
The frequendes of teachers recommending different cut-scores are g^ven 
in the table bdow:

TABLE-XHDIFFERENT CUT-SCORES WITH THEIR FREQUENCIES
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COT-S€ORE. Frequency Percentage.

5% . h- 0.74
10% 3 2.21
15% 72 53.00
20% , 14 1Q.30
25% 41 30.15
30% 5 3.60

Total 136 100%



Aspect Vni (Opinions on the question papers and evaluation) Inclu
des items 14, 15, 21, 24, 25 I to VIII and 25 IX to XII which run as:—

14. Do you feel that fixing 15% as the minimum is the reason for 
many failure in Class VII?.

15. Do you feel that the students who got below 15% in your subject 
rightly deserved those marks?.

21. How many students got more than 15% in your subject (roughly 
speaking)?.

24. What was the pass percentage expected by you in your subject 
approximately)?.

15. Why is the internal assessment higher than what your students 
scored in the common examination (please fix priority).

I. Lcagth of tbs question papers Qf ths commou examination,
a. Non appearance of expected questions at the common exami

nation.
iii. Emotional atmosphere attendent on our external dedding 

examination as our common exanMnation.
iv. Non-inclusion of questions given at the end of the lesions 

in the question papers of common eicamination.
V. Inclusion of all varieties of questions in question papers df the 

common examination.
vL Size of the print of the question papers of C.E.
vii. Strict invigilation in the C.E.
viii. strict valuation in the C.E.
ix. easy questions at the internal examination and tests.
X. Easy valuation in internal assessment.
xi. Known and expected questions in the internal assessment.
xii. Any other.

While opinion is more or less equally divided in item 15, 58% of the 
teachers feel that the large failures at the common examination of 
1976 are not due to the prescription of the special minimnm of 15%.

The following table gives the diflferences in the percentages of 
students actually passed getting 15% as the special minimum as against 
the expected percentages by the teachers. It Is drawn in the shape of a 
frequency distribution and the frequencies {i.e. members in the cells) 
ndicates the number of teachers.
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TABLit Xm—PIFI^RENCES IN ACTUAL AND EXPECTg) P^gC EN T^ES 0F  P A S S E I|^  TmTEACIffiRS).

Class
Internal

Telugu Hindi Science S.S.

15%  ̂ 15%  ̂ 15% 15% , ' JS% 15%
(actuail) Expected, (actual) Expected, (actual) B?^cted (actual) Sxpected (actual) Expected (actuiU) expectejd.

Below 30 

30-40 

40-50 

50-60 

60-70 

70-80 

80-90 

Above-90

1

1

1

6

3

5 

1

6

24

2

3

4 

6 

4 

2 

4 

25

3

3

4

5 

8 

23

1

5

6 

7

19

2

4

2

2

1

2

20

1

2

1

5

1

2

1

3

16

4

4

4

4

6

25

:2 

2'- 

1 .

3 

6 

7

4 
2§

3

4

5 

2 

7

2

4

8

4

3

21

3

4

5

5

6

21

1

3

2 :

10

5
21



Responses to questions 21,24, do not seem to be reliable. For 
example in the case of the subject ‘English’ where the percentage of 
failures is believed to be more 25 teachers expected that their stud^ts 
would get more than 15% marks, it is the same in the case of mathe
matics. In sciwice 21 teachers (out of 21) expected that more than 
50% of the students would get the special minimum of 15%.

The following are considered as very important reasons by the 
teachers for the internal assessment to be higher than the marks obtai
ned by students in the common examination

(i) Length of the question papers of the common examination 
(52.7%).

(vi) Size of print of the question papers in the common exami 
nation (37.0).

The following art considet&d as important reasons by the tea
chers.

(//) Emotional atmosphere attendent on one external deciding 
examination as our common examination (34.3).

(/v) Non inchision of the questions given at the end of the lesson 
in the question papers of the common examination (25.1).

The following art considered as unimportant reasons by the 
teachers.

(viii) Strict valuation in the common examination (45.2).

(vii) Strict invigilation in the common exaniinatiQfl (45 .^).

(?̂ /) Non appearance of expected question at the common
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examination (35.1).

(v) Inclusion of all varieties of questiea in th# question,||S(per 
of the common examinations.

SUtistical validity : The ‘chi’ square validation were ode^&ted 
item-wise.

Schedule 13

Observational Report on 'Teaching Methods' as displayed in actual 
teaching

(By the members of the Committee)

In observing the lessons, how are the followimg ?
1. The extent of control over content exhibited by the teacljer of the 

subject, ke teaches,



2. The proprie^ (suitehility) of the objectives selwted in this lesson
or tofiQlU]  ̂ notes for the tesson from the points of view o f^

(a) I^vel of the students 
lb) relationship with the content.
(c) prer<ê )w$iles the students possess (their previous knowledge 

etc)

3. Itie propriety (suitability ) of the specifications selected under the 
yariom objectives in his lesson plan or t^hii^g notes.

4. The way he creates motivation in learning.

5. Th« suitability of his approach in the class-room to the objectives
chosen.

6. The utilisation of the lecture or narration method in putting
across facts.

7. The methods used in getting concepts formed.

8. The methods used in making students acquire the relevant gene
ralisations.

9. The methods used in making students formulate the ge^rahsa<io]is<

10. The ways adoptedJn making students part^ipite in class-iiKjm
discussions. u ?

11 . The metoods used in stimulating thought in the minds d  the
students, \ ...r,

12. The ways adopted in encouraging students to raise questions.

13. The ways adopted in stimulating students to summarise the ideas
tiiey acquire over the content.

14. The ways used in stimulating students to expand the gcnenilisa- 
tioQs, principles etc. of the content.

15. Tfe ways used in stimulating the students to resort to supple
mentary reading.

16. The methods adopted in making students over-learn the basic 
facts.

17. The ways adopted in making students do their homework inte
restingly and independently,

18. The ways utilised in applying the ‘reinforcers’ in learning.

19. The ways used in developing the l^son after introduction so as
to achieve. ^

(a) the attention of the students.
(i) interest of th® sti|d«ats,
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(c )  enthusiastic participation by the stud ents either in discussion 
or in listening.

{d) confidence in them that they are learning and thus can 
learn.

20. The ways in which the teaching aids are used.

21. The ways in which there is a smooth transition from the known 
to the unknown or simple to complex.

22. The ways used in mastering the learning difficulties in learning 
difficult and abstract ideas, generalisations, concepts etc.

23. The way in which the experiment is conducted.

24. The way in which local resources are utilised in teaching wh^e 
such is available.

25. The ways in which the student’s previous; knowledge is utilised in 
acqiuring the new knowledge.

26. The ways adopted in identifying the difficulties of the students 
while learning the new lesson.

27. The ways adopted in identifying the backward students.

28. The ways adopted in identifying the aspects in which the back
ward students are backward.

29. The ways in which the results of class-room questioning are used 
in adjusting his teaching technique.

30. The ways adopted in developing observation skills (in teaching 
in science/social studies etc).

31. The ways adopted in getting at the abstract principles (in teachiag 
mathematics).

32. The ways adopted in creating proper ideas about time and space 
(in teaching Social Studies).

33. The ways adopted in making the students acquire the skill 
speedy calculations (in teaching Mathematics).

34. The ways adopted in giving practice to the students to reinforce 
learning (including drill and repetition in Language skills).

35. The quality of the teaching aids prepared.

36. The extent to which the directions or suggestions given in the 
syllabus are followed.

37. The tone adopted in putting questions to the studcqts.
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38v Tlie attitude adopted towards the backWafd in students in the 
class.

39̂ , Hie pace with which the content is covered.

40. The scope created for self-expression in teaching language lesspas.

41. ll&e degree to which ‘sequence’ of principles, concepts etc., is
built into the teaching .

42. The proportion of thought—^provoking questions used.

Analysis o f Schedule XIII

This is an interview schedule (structured). This is desipied to 
coiliJt infiK’jM ian about the actual clasp roQ^ teaching of the M hier 
as observed by the membere of the committee.

Tie members of the committee observed lessons of 178 teatfeers 
in the 3 districts and the Twin Cities selected as the sam|5led area. t>ut 
o£ ; ^  178 teachers interviewed and observed English teachers îeci 37, 
Tehigu teachers are 33, Science teaches are 37, and Social ^tud^s 
teadbws ^ e  31, in number. These teachers belong to different maî aipe- 
ments and art working in both urban and rural schools, and of both
s&m*

The sample when tabulated is as follows :

ta ble  XIV—d e ta il s  o f  t h e  sa m pl e

i M

Districts. Eng. Tcl. Hindi. Maths Science Sodal
Studies

Total

(1) (2) (3) (4) (5) (6) (7) (I)

Srikakulam 15 14 4 11 14 16 74

Warangal 7 9 3 7 7 6 39

Kumool. 6 5 -- 2 6 2 21

Twin Cities 9 5 3 10 10 7 44

Total. 37 33 10 30 37 31 173

There are 42 items in these schools and they belong to 5 aspects. 
The assignment of items to the different aspects is shown in the following 
tabl«.



Table XV—Different Aspects with their relevant items.

129

SE.
NSo.

Aspect Number of the item

( 0 (2) (3)

I. Identification of what is to be learnt. l,2,a,b,c,3 and 39

m. Methods of transmitting new content. 4,5,6,7,8,9,10,11,20,21,24, 
25,29,35, and 36.

III. Steps to make students keep on learn
ing.

15.17,37,38.

I¥ . Steps to make students retain that is 
learnt.

16., 17,23,33,34,41.

w. Steps to make students participate in 
learning.

10,12,13,14,18,19, a,b,c,d, 
22,25,27,28,30,31,32^4(^42.

Note :—^Numbers in the column are the numbers of the items as 
in the schedule.

The percentages of positive responses item-wise and aspect*wisi 
and subject-wise are given in the table below :

[Statetngnt
1 5 7 5 -9



:1:aklb £̂VI.

Ui 77ie jPercenti^es e f  respMse^ a^et-wist, item~wi» and aAject-mse.

T̂
 Sl.No. Aspect. Item

No.

English. Tehigu.. JL Hindi, ft _ Math^natics.
. . A -----

Social studies.^  ...
Good Satisfac

tory.
Good Satisfac

tory.
Good Satisfac

tory.
OoiDd Satisfac

tory.

- t  • I f -

Good Satisfsffi- Good Satisfac
tory. tory.

(1) (2) (3) (4) (5) (6) (7) (8) (W) (11) (12) (13) (14^ (15)

1. Aspect-1 1 21.6 54.0 21.2 ^ .6 40.0 40 0 26.6 50.0 41.9 32.4 21.6 48.6
2. Do. 2a 51.3 57.5 10.0 60.0 6.6 36.6 16.1 41.9 8.1 32.4
3. Do. 2b 2.7 48.6 3.0 57.5 10.0 70.0 3.3 46.6 16.1 48.3 5.4 43.2

Do. 2c 48.6 3.0 48.4 10.0 70.0 3.3 40.0 12.9 41.9 8.1 32.4
5. Do. 3 2.7 35.1 54.5 30.0 6.6 43.3 6.4 45.1 2.7 37.8
6. Do. 39 2.7 70.2 3.0 66.6 . . 80.0 3.3 80.0 3.2 77.4 8.9 67.5

7. Aspect-ll 4 5.4 62.1 6.0 54.5 20.0 40.0 13.3 53.3 29.0 38.7 13.5 51.3
8. Do. 5 62.1 3.0 48.4 10.0 50.0 6.6 56.6 25.8 48.3 8.1 43.2
9. Do. 6 5.4 70.2 12.1 es.e 10.0 70.0 6.6 70.0 25.8 61.2 10.8 67.5

10. Do. 7 2.7 45.9 36.3 10.0 40.0 3.3 50.0 6.4 61.2 5.4 37.8
11. Do. 8 2.7 40.5 3.0 21.8 . . 60.0 3.3 50.0 16.1 48.3 5.4 37.8
1,

X. Do. 9 2.7 40.5 3.0 21.2 30 0 6.6 46.6 6.4 61.2 2.7 29.7
13. Do. 11 2.7 45.9 3.0 39.3 10.0 40.0 im 43.3 9.6 48.3 3.7 37.8



14. Do.

15. Aspect II

16. Do.

17.

18.

19.

20.

Do.

Do.

Do.

Do.

21. Aspect III

22. Do.

23.
24.

25.

26.

27.

28,

29.

30.

31.

32.

Do.
Do.

Do.

Do.

Do.

Do.

Do.

Do.

Do.

Do.

20

21

24 

26 

29

35

36 

10 

12

13
14 
18 

19a 

l9b 

19c 

I9d 
22

25 

27

2.7

2.7

2.7

2.7

5.4
5.4

2.7 

13.5 

10.8 
10.8

8.1

2.7

54.0

54.0

35.1 

48.6

62.1

40.5

67.5 

62.1

40.5
45.9 

35.1
45.9

54.0

54.0 

5J.3

48.6

48.6

56.7 

40.5

3.0

3.0

4.0
6.0

6.0

3.0

3.0

15.1

48.4
21.2

54.5

48.4

15.1

42.4

51.5 
33.3

36.3

21.2

36.3

54.5

57.5

45.4

54.5 

30.3

57.5
51.5

10.0

10.0

10.0

10.0

10.0
10.0 

10.0 

10.0

40.0

50.0
30.0

40.0

60.0 

10.0 

50.0

50.0 
40.0»

60.0 
40.0*

40.0

80.0

50.0

30.0

50.0

30.0

50.0

60.0

6.6

3.3
3.3

3.3

6.6

10.0

3.3

3.3

3.3 

10.0

6.6

6.^
3.3

3.3

40.0

56.6
36.6

56.6

56.6

40.0
56.6

56.6
60.0

50.0

36.6
53.3

83.3

56.6

60.0

56.6 

50.0

66.6

63.3

13.9

12.9
9.6

12.9

6.4

9.6 

3.2

25.8
12.9
12.9

12.9 
29.0

25.8 

29.6
25.8

9.6

6.4

61.2

64.5
38.7

54.8

51.6

48.3

67.7

41.9
48.3

51.6

35.4
32.2

48.3

41.9

41.9

45.1

38.7

61.2 

58.0

8.1

5.4

5.4 

8.1

5.4

5.4 

8.1

5.4 

10.8

8.1

8.1

8.1

18.9

13.5

10.8

2.7

2.7

2.7

40.5

56.7

29.7

43.2

40.5

40.5

48.6

48.6 

45.9
37.8 

18.9
29.7

51.3

40.5 

.48.6

40.5

43.2

43.2
43.2
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(1) (2) (3) (4) (S) , (6) m  (8> (9) (19J (H) (12) ( m  (14) (15)

33. Aspect III—(Contd.)
34. Do-

35. oo. :

36. Do.

37. Do.

38. Do.

28

30

31

32 

40 

42

2.7
2.7

32.4

5.4

2.7

2.7 

54.0 

43.2
3.0

39.3 

6.0

3.0

3.0 

54.5
45.4

40.0

10.0 50.0
20.0

66.6

6.6

46.6 
6.6

16.6 

43.3

6.4

3.2

6.4

51.6

48.3 

6.4

19.3 

12.9
38.7

2.7
2.7

5.4

29.7

32,

18.9

27.0

39. Aspect IV .. 15 37.8 3.0 30.3 lO.O 3.3 33.3 38.7 24.3
40. Do. .. 17 2.7 54.0 48.4 70.0 66.6 3.2 67.7 15.4 45.9
41. Do. .. 37 8.1 95.6 81.8 10.0 80.0 6.6 83.3 19.3 64.0 13.5 62.1
42. Do. .. 38 2.7 64.8 3.0 54.5 10.0 60.0 3.3 80.0 12.9 61.2 2.7 54.0

43. Aspect V .. 16 5.4 24.3 3.0 24.2 40.0 3.3 43.3 6.4 35.4 • • 37.8

44- Do. .. 17 2.7 51.3 .. 48.4 .. 70.0 .• 66.6 2.2 67.7 2.7 48.6

45* Do. .. 23 5.4 3.0 20.0 10.0 3.2 5.4 32.4

46- Do. .. 33 6.0 3.3 60.0 2.7

47- Do. .. 34 13.5 54.0 3.0 45.4 60.0 3.3 43.3 6.4 38.7 2.7 29.7

Do. 41 2.7 45.9 3.0 36.3 50.0 3.3 50.0 3.2 58.0 5.4 45.9

caN>
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The data was analysed to see the bright features and tl ê deficiencies 
in teaching the various subjects. Items having more than 60% of posi
tive responses (as recorded by the observers) were taken as b̂ right fea
tures. Items having the positive responses between 45% & 55% are 
taken as deficiencies. Items having less than 45% of the positive res
ponses are taken as serious deficiencies. The bright features common 
in the teaching of all the subjects were also listed. The defipiencies, 
specially the serious ones are listed and within brackets the siibjects in 
the teaching of which these deficiencies were noticed were given. In 
coimting the percentage for this purpose the coluiiin percentages of 
‘Good & Satisfactory’ are combined and expressed as percentages of 
positive responses as recorded by the observers.

The bright in the teaching of English {More thfin 60%) .
5. Suitability of approach to the chosen objectives.
29. Class-room feedback is used in adjusting his t^ n iq u e  of 

teapltung,
Foilo^ng the directions given in the syllabus.

19a. Suitability of the ways of getting attention of titie stud^ts.
19b  ̂ Suitebility of the ways to rouse interest of the students.
19c. Suitability of the ways to get enthusiastic participation by 

Stij4ents.
25. Suitability of the ways to utilise previous Iqiowledie.
57. Suitability of th^ tone adopted in putting questions.
38. Attitude of the teachers towards backward dhildren.
34. Suitability of the ways in giving practice to children to reinforce

learning.

^W he b r i^ t faatutes in teaching Telugu {More than €0%) i -
J2a. Suitability of objectives to the level of the students.
2b. Sttitat)ility of objectives to the content. '
39. The pace adopted to cover cotent.
19a. Suitability of the ways adopted to get the attention of the 

students.
j 19b. Suitability of the ways adopted to rouse interest of th^ students-

25. Suitability of the ways adopted to utilise previous knowledge*
40 Scope given to the students for self-expression.
s i  Suitatiiiity of the tone in putting questions.
38 Suitability of the way adopted in giving practice to children to

reinforce learning.
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The bright features in teaching Hindi {More than 60%)
2a Objectives are sijitable to the level of students.
2b Objectives are related to the content.
2c Objectives are based on the pre-requisites which the studieiits

possess.
5 Approach to the chosen objectives is suitable.
8 Methods to make students acqwre generalisations are suitable.

27 SfQooth transition from known to unknown & simple to ctomple 
exists.

29 Class>room feed-back is used in adjusting cla^-rooat teadiiiig«
10 Class-room feed-back is used making students participate.
13 Class-room feed-back is used to stimulate students to siimaiit.

rise ideas.
19a Class-room ways to get the attention of the students are suitable
19b Class-room ways to get the interests of the students are suitable^
ISkl Class-room ways to infuse confidence in them that the^ kre 

ifig & can le&m are suitable.
27 Class-room ways to identify backward students are mitabfe.
4D Scope was created for the self expresskm of the aMents.
17 Suitable ways are adopted in making students work Mt^tetingly

and independently.
34 Suitable ways were adopted in giving f^actice to s tu to ts  to

reinforce their learning.

The bright features in teaching Maths {More than 60%)
S Suitable approach to the objectives exists.

21 Smooth transition from known to the unknown and from
simple to complex, exists.

26 Identification of the difficulties of the student in learning ^ e
new lesson exists.

29 Class-room feed-back is used to adjust the teaching tedinique
36 Suggestions of the syllabus are adopted.
12 Suitable ways were adopted in encouraging students to raise

questions.
19b Suitable ways were adopted in rousing the interest of the student.
19c Suitable ways were adopted in obtaining the enthusiastic parti

cipation of the students.
19d Suitable ways were adopted in creating confidence in them so

^hat they feel that they are learning and can learn.
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25 Suitable ways were adopted in utilising the previous knowlcjdge 
of the students.

27 Suitable ways were adopted in identifying backward students.
28 Suitable ways were adopted in identifying the aspects in which 

students were backward.
17 Suitable ways were adopted in making students do their home

work interestingly and independently.
33 Suitable ways were adopted in making students acquire the

skill of speedy calculations.

The bright features in teaching Social Studies {More than 60%)
2a Suitability of objectives to the level of the students.
2b Suitability of objectives to the content.
39 Suitability of pace to cover content.
5 Suitability of the approach to the objectives chosen.

7 Suitability of the methods used in getting concepts formed.
8 Suitability of the methods used in making students acquire 

generalisation.
9 Suitability of the methods used in making students formulate

generalisation.
11 Suitability of the methods used in stimulating thought in students.
20 Suitability of the teaching aids used. ?
21 Suitability of the ways adopted for smooth transition from

known to unknown & simple to complex.
26 Suitability of the ways in identifying the di£Sculties of students 

in learning the new lesson.
29 Utilisation of the class-room feed-back to adjust the teaching 

techniques.
36 Adoption of the suggestions giving in the syllabus.
12 Suitability of the ways adopted in encouraging students to raise 

questions.
13 Suitability of the ways adopted in stimulating the students to

summarise ideas.
19b Suitability of the ways used in rousing the interest of the stu"

dents.
19c Suitability of the ways used in enlisting the enthusiastic partici

pation by the students.
19d Suitability of the ways to improve confidence in the students

creating a feeling in them that they are learning & can learn.
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25 Swta^lity of the ways in which the previous knowledge of the 
students was utilised.

27 SuHftbiAty of the ways used in identifying the backward studeats.
Vt Suitftbitity of the #ays in making th® students do homewiJrk

interestingly and independently.
#t l^tability oP the adopted in building the sei^uence of 

principles, concepts etc.,

The bright features in teaching Science {More than 60%)
21 Sui$nbility of t|ie ways adopted to ensure smooth transition

froia IcnbWn to tinlmown & simple to complex.
12 SuitaHlity of the ways adopted in encouraging students to raise 

questions. '
19a Suitability of the ways adopted in obtaining enthtisiattic parti- 

c i^ icm  I f  stu4ent8.

The 0mr-aU bright fm tmes in teaching (In all subjects)
{More than mVo)

I Control over content exhibited by the teachers.
39 liuitaHlity of thei pace with which the syllabus is cohered.
4 Suitability of the ways in creating motivation.
#  utiKsati^ of the lecture or narration me^od.
10 Beneficial ways ^G ^ed  ifi :i â1dng the students participate in

cl|!»$-rooBi id^ottssions.
19» Beneficial ways a,do|H;ed in getting the attention of the studesnts

B<^e&:tal attitude t€hvards the backward students.
37 Suitability Of the tone adopted in putting questions.

Deficiencies revealed in teaching English {Between 45% 55%)
2a Objectives are fiot related to the level of the students.
2b Objectives are not related to the content.
2c Objectives are not related to the prerequisites.
7 Proper methods were not used to enable students form concepts
II Proper methods were not used to stimulate ‘thought’ in students
20 The teaching aids used were not proper.
21 There is no smooth transition from the known to unknowa or 

simple to complex.
26 Diflficulties of the students in learning the new lesson are not 

identified.
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12 Suitable methods are not employed to encourage students to 
raise questions.

13 Suitable methods are not employed to stimulate students to sum
marise ideas.

18 Suitable reinforcers were not used.
19d Suitable approaches are not made to enable children feel that

they are learning and can learn.
22 Proper estimates were not made to identify the learning diffi

culties.
40 Enough scope was not created for self-expression.

Deficiencies revealed in teaching Telugu {Between 45% <6 55%)
2c Objectives were not related to the prerequisites.
3 The specifications selected were not proper.
S The approachi adopted is aot suilaWe to  the objectives chosen^

21 There is no smooth transition from known to unknown or from
simple to complex.

26 Difliculties of the students in learning the new lesson are not 
identified.

36 Tlie suggestions & directions of the syllabus were not followed.

19c Enthusiastic participation of students was not ensufed.

19d Confidence in the students that they are learning and (^n leafm,
could not be created.

27 Proper ways were not adopted in identifying badcward students.

42 Adequate proportion of thought-provoking questions are not
used.

17 Proper ways were not adopted to make students do their home
work interestingly and independently.

34 Proper ways were not adopted in giving practice to the students
to reinforce learning.

IHficiencies revealed in teaching Hindi {Between 45% 55%)
7 Proper methods were not used to enable students form relevdirt*

concepts.
11 Proper methods were not used to stimulate ‘thought’ in students.

36 The directions and suggestions of the syllabus are not properly
followed.

25 The previous knowledge of students was not properly utilised.
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41 Adequate efforts were not made to bmld ‘Sequences* into the
teaching of concepts etc.

Deficiencies revealed in teaching Maths {Between 45% 55%)
2b Objectives are not related to content.
2c Objectives are not related to the prereqiusites.
3 The specifications selected were not proper.
7 proper methods were not sleeted to enable students to the rele

vant concepts.
8 Proper methods were not used in maMng students acqwre rele

vant generalisations.
9' Proper methods were not used in making students formulule 

genralisations.
11 Proper methods were not used to stimulate ‘thought* in |tudents,
20 Teaching aids were not properly used.
Id P ro^r ways are not adopted to stimulate students to summads 

ideas.
18 Suitable rednforcers were not used.
22 P rc ^ r  estimates were not made t6 identify learning ( îflSculiles
31 Proper steps were not taken to enable stadbrHs to get to the at^- 

tra^  concepts.
16 Stqps were not taken to make stud^ts overleam basic facts.
34 Proper ways were not adopted in giving practice to the students 

to reinforce learning.
41 Adequate efforts were not made to build ‘Sequence* in to t^  

teaching of concq>ts etc.

Deficiencies in Teaching Social Studies {Between A5 % <655 %)
2c Objectives are not related to the prerequisities.
3 The specifications selected were not proper.
24 Local resources were not utilised.
35 The quality of the teaching aids prepared is not satisfactory.
22 Class-room questioning is not adjusted to the teaching teachinqae.
2$ Efforts were not made to identify the aspects in which students 

are backward.

Deficiencies in Teaching Science {Between 45 %& 55%)
2b Objectives are not related to content.
2c Objectives are not related to prerequisites.



5. The approach adopted was .not suitable to the objectives (^hosen.
20. Teaching aids were not properly used.
26. DifSculties of students in learning the mew lesson are not identi

fied.
29. Class—room feed-back is not used in adjusting the approach of 

the teachers to teaching.
35. The quality of the teaching aids prepaired is not satisfactory.
36. The directions and suggestions of the syrllabus were not followed 

fully.
10. The ways adopted to enable students participate in class-room 

discussion are not good;
19^. Proper methods are not used in rousiing the interest of the stu

dents.
1?. Proper ways are not adopted in makinjg students do homework 

independently and interestingly.
41. Adequate eifots were not made to buildi sequence into the teach

ing of concepts.

On observing the lessons giver by the teachers the members
felt that the following deficiencies are existiing in the teachers.

1. Inability to relate specifications to objectives (English, Hindi
& Science)

2. Inability to relate objectives to the level of the students (Maths
& Science).

3. Inability to enable students form pnoper concepts (Tefugu & 
Science)

4. Inability to make students acquire generalisatons (English, Telugu
& Science)

5. Inability to make students formulate relavent generalisations 
(English, Telugu, Hindi & Science).

6. Inability to stimulate thought in children (Telugu & Science).
7 . Inability to use teaching aids properly (Telugu & Hindi)
8. Inability to utilise the local resources ((All subjects except social 

studies).
9. Inability to ideitify difficulties of students in learning the new 

lesson (Hindi).
10. Inability to prepare proper teaching aids (English, Telugu, Hindi

& Maths).
11. Inability to encourage students to raise questions (Telugu).
12. Inability to encouragesludents to sujmmariise ideas (Telugu, sciences
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13. Inalbiiity to ©acourage students to expand generalisations^prin- 
ciples etc. (All subjects).

14. 3 ^ p i ty  tp 4ppiy reinfqrcers while teaching (Telugu, Hindi, Sodal 
Studies and Science)

15. iDabijiity to encowage §tiidents to participate enthusiasticajily
(Telu^ & Hindi). .

16. Inability to adopt suitable ways in mastering tj:^ difficulties of 
students in learning difllcult and abstract ideas, concepts etc,, 
(Telugu, HiAdi & Sciê iice).

17. Inability to adopt suitable ways in identifying backward students 
(Eni^ish &  Science).

18. Inability to adopt suitable ways to identify t|je various ̂  asp^ts 
in which studente are backward (Eiig îsh, Telugu, ISndi & ^de^ce)

19. Inability to adopt smtable ways in developing observation, skiHs 
(fitilglish, Tdli^gu, Mattis' & ’̂ ience).

20. to ad<^t sujt^Wc in enabling stodents t q ^ \ a t
tiwi absfiract prindpies (E^Hsli, Maths & Science.) ' *

21. Inability to use adequate proportion of thought provoking ques-
tioas (Hindi, MaUis Science). . ^

22. loat^ity to stimulate students to take tip supplementaiy si^adliig
.(All the subjects), ,

23. Inability to make students over-learn basic facts (En^sh« lelugu
Social Sftudies & ^ence).

24. Inability to demonstrate experiments (Science),
l^iab^ity to use proper ways to r^nforc^ learning.
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Appendix IV 
Schedule III

INSTRUCTIONAL FACILITIES IN SCHOOLS (FOR THE HEAD
MASTERS)

(1) Do you have in your school adequate^
(?) Accomodation for the classes to riun.
(//) Separate furniture for the students to sit.
(m) Chalk boards.
(/v) Facilities for games and sports.
(v) Text books for the teachers.
(yi) Supply of chalk-piece boxes,
(yii) Science equipment for the teact̂ gr̂  t^ eKpetimieat ia the clas&- 

room.
(viii) Maps and models to teach Social* Studies.
(ix) Models and equipment to teach jmathe-matics.
(^) Number of copies of text books to distribute them to thepe^r 

students.
(xi) Information charts for science teaching.
(xii) Do. for Social studies-
(xiii) Story telling charts for language teaching.
(jc/v) Charts of alphabets.
(xv) Sets of Flash cards for language teaching.
(xvi) Qualified staff to teach all the siabjects.
(xvii) Books on psychology, Methods off teaching, content etc. 
(xvii) News papers, children’s magazines etc.
(xix) Books for general and supplementary reading.

(2) Do you have in your school.
(a) a copy of the syllabus.
(b) staff room.
(c) library room.
(d) science room.
(e) a hall where all the classes can congrtegate.
(/) open space for a school garden.
(g) open space for play and games.
(h) library or reading room for the chilldren.
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ANALYSIS OF SC3HEDULE HI (JNSmUCTlONAL FAOLrriEI^
Schedule III was issued to the Headmasters o f High Schools ani l^& r P m m y  Sdtools to ascertain the adequacy o f the 

instructional facilities in schools. The sdwol are selected from diffkent mana^i^fmts and they are in all 264^schools. The 
break-up o f the sample is as follows :

Table I.
t h e  brea k -u p  o f  t h e  sa m ples

District

Local Bodies (R ural).

H.S. U.P.S-

G overnment.

H.S. U.P.S

Rural. Urban. Ruml. Urban. Rural. Urban. Rural. Urban.
(......-N.
B. G. B. G. B. G.

\ fB. G. B. G.
Af 1 

B. G. B.
<----- *-----»

G. B. G.

Srikakulam . , 30 6 , * 38 .. • • 6 3 4 4 1 .. 12
Kumool 21 8 35 .. 2 1 1 1 ..
Warangal 8 1 ..
Twin Cities 5 1 •• ...................

Total 59 14 •• •• 8 •• 10 6 4 2 .. 12

MuNiapAurxBs. AlMD.
Urban. H. Sbbool U.P.S.---- A»_

H.S. U.P.S- Rural. Urban. Rural Urban
Distnet. ,------

Bs. S.C.
,-------- ^
B.C. S.C. B.

A
G. B. G.

Af
B. G.

A
B. G. '

Srikakulam .. 3 . . 10 1 2 2 2 1 2
Kumool . 5 7 . , 2 1 3 , . 2 1
Warangal . . , . ..
Twin Odes .. • • 4 10 11

. Vi-,........ .
Total . 8 •• 17 •• 1 2 8 13 4 •• 15 I



There are seven aspects included in the schedule to ascertain the 
adeqaacy or otherwise of the physical and instructional fadlities avail- 
abfle in the schools. They are as follows

(/) Physical facilities containing items 1,2,4 and II (5) (Q (7) (9) and 
(10).

(//) Facilities for instruction (General) containing items 3,5,6,10,16,18)
19, and H (1) (3) and (8).

{Ill) Facilities for Teachers containing items 17, 20, and II (2) (General

(/F ) Facilities for the social studies teachers containing items 8, 12 
^ d  n  (4).

{V} Facilities for the science Teachers containing, items 7 an d n .

(K/) Facilities for the language Teachers containing items 13,14, and
15.

{VII) Facilities for the Mathematics Teachers containing item (9),

The percentage of positive responses with the Chi Square Values 
and significance levels are given Aspect wise in the following table.

Table II—Percentages o f positive Responses Aspect-wise and Item 
wise with Chi Square Values and Signficance Levels^
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SLNo. Aspect No. of the 
Item.

Percentage 
of responses.

Chi Square Sigmfican- 
value, ce Le)kt.

1. Aspect-I .. 1 48.8 0.12 1%
2. Do. .. 2 26.1 60.0 • •
3. Do. .. 4 50.0 0.0 .
4. Do. .. n(5) 23.4 74.2 1%
5. Do. .. n(6) 52.3 0.54 , ,
6. Do. .. n(7) 62.5 16.4 1%
7. Do. .. n(9) 73.1 56.4 • •
8. Do. .. H(10) 31.8 34.8 1%
9. Aspect 11 .. 3 79.1 81.8 Do.

10. • . - • 5 48.4 0.24
11. Do. 6 70.4 44.0 1%
12. Do. .. 10 20.0 94.4 Do.
13. Do. .. 16 l O A 44.0 Do.
14. Do. .. 18 42.0 6.68 Do.
15. Do. 19 35.9 20.6 Do.
16. Do. i W ) 89.0 160.6 Do.
17. Do. n(3) 20.8 89.2 Do.
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0 (2) (3) (4) (5)

18. Ao>ect-H 14.3 133.8

" ...........f*'V

1%
m Do. i n . 11! 14.3 133.8
20. Aspect m  .. ..20 32.5 32.0
21. Do. .. 40.9 9.4
22 Aspect IV .. .. 8 59.4 9.4
23 Do. .. ..12 50.4 0.014
24 Do. ..n(4) 28.7 40.4 1%
21. Do.V .. .. 7 50.4 0.014
26. Do. .. ..11 59.4 9.4 i%
27. Do. VI ..13 29.5 44.0 Do
28. Do. .. ..M 37.1 17.4 Do
29 ; I ^ .  . . ..15 34.0 26.6 Do
30. Aspect VII 57.9 6.68 Do

p^oeatagfi position in relation to the various aspects is given 
in tbe following table. ^

Ta«M3 ni.7%e Percentages o f positive Responses Aspect-Wise*

S. No. Aspect Peroentige

(0 Physical FaciUties • • • • 46%
(&’) Fadfities for Inspection (General) 49%
{Hi) Do. Teachers. 29.1%
(iv) Do. Do. of Social Studies 46.2%

(v) Do. Do. of Science 54.9%
(v/) Do. Do. Languages. 33.5%
(v/i) Do. Do. Mathematics. 57.9%

Opinion was equally divided about the adequacy of i.e. about 
nearly 50% of the schools which are involved in the stu<^.

1. Accommodation for the classes (48.8%)
2. Facilities for games and sports (50.0%)
3. Open space for a school garden (52.3%)
4. Text books for the teachers (48.4%)
5. Information charts for social studies (50.4)
6. Sdonce equipment for theteachers to demonstrate e^qteri 

meats in the class rooms (50.4%).



Nearly 70% of the schools do not have the following facilities ade
quately.

1. Furniture for the students to sit in the cla.sses (26.1 %)
2. A hall where all the classes can congregate (23. 4 %).
3. Rooms to keep games material.
4. Adequate number of copies of text boolcs for distribution among 

poor students (20. 0 %).
5. Library (20. 8%).
6. Shelves for teachers to keep their ncte-books of students etc.,

(32. 5%).
7. Science Room (28. 7%).
8. Story telling charts etc., for language teaching (29. 5 %).

Nearly 85 % of the schools do not have ithe following adequately.

1. Reading room (U. 3%).
2. Books on psychology, methods of tejaching etc., for teachers 

(14. 3%).

In nearly 60% of the schools there is no staff room, no books for 
general and supplementary reading for the tefachers, and no charts of 
‘‘Alphabets” or “Flash cards”.

In 11 % of the schools even a copy of the syllabus is not available, 
in 20% of the sdiools chalk boards are not :available. In 30% of the 
sdiools adequate supply of chalk-piece boxes; is not forth-coming. In 
the same percentage of schools staff members, who are adequately 
qualified are not available.

Facilities for the teachers are not available in nearly 70% of the 
schools. Instructional facilities in all the subjectts ate not adequate in the 
case of atleast half of the number of schools tlhough the position in the 
case of Sceince and Mathematics appear to be sU^tly better than in the 
case o^ Social studies. The language teaching seems to be the worst su
fferer.

The percentage of error for this size of the sample at 95 % confidence 
level is 6. 0 %.
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Appendix V 

SCHEDULE-IV

D ir e c t io n s We request you to answer the following questions. 
If yiour r^ ly  is ‘Yes’ put a tick mark in column ‘Yes’, given at the end 
(rf tSie question and if your reply is ‘No’ put a tick mark in column 
‘Noi’, Do not put a tick mark in both the columns for a question.

QUESTIONS - {For Examiners)
PART- A.

Serial Questions Y&s No

1. Are tbe prindples of valuation supp
lied to yott useful to yo\i ia sva\\iatm| 
the answers of the students?

2. Did the students write answers which
are indicated in the principles of 
valuation.^

3. Did you give marks to the answers
in tile script even if the content sli
g h t  differed, when you felt it 
retevant.^

4. Are there any irrelevant £icts, wrong
answers etc., in the prindples of 
evaluation supplied to you ?

5. Did you give marks to answers even if th ^
differed in language and the way of 
a^iproach as compared with those 
given in the p r in d |^  of valuation ?

6. Did you give marks to answers in non-
languiige subjects, disregarding 
lango^gB imst^es and giving 
importance Only to the content ?

7. Even if the answers to multiple choice
questions are erased, re-written, 
corrected, did you give marks if 
you are convinced that it was
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correct letter of the choice he indi
cated in the bracket?

8. Did the students write their' answers in
their own language and in th%!#- 
apprcaches 7

9. Did you feel that the answers of the
students results from rote menio- 
risation or rote learning?

10. Are the answers to the point, a ^ d
for in the questions ? .

11. Are the answers of the s ^ ^ s
rambling and wayward ?

12. Did yoti have the itecessity to search
for the relevant points in the answ;ers 
of the students?

13. Did you have to guess what the students
intended to write from what they 
had actually written,?

14. Are the answers of the students direct?

15. Did you feel that you couM not do
justice to the students in awar^i^ 
the marks by strictly following the 
principles of evaluation?

16. Could you give marks in deservifflg
cases (deserving in your opinio^) 
even violating the principles of 
valuation?
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PART - B

Please answer the following questions also.

Position

Name

The subjects you taught for classvil :

The other Classes to which you taught i
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Qualifications

Teaching experience in teaching to class 
VII: (in years)

Total t̂ ^Lching experience (in years):
(1) Did you work previously as examiner?

(2) In what capacity did you work (if you were
an examiner)

(3) Excluding this chance for how many times
you were an examiner previously?

(4) Were there principles of valuation in the
previous years also?

(5) Are the priniciples of valuation supplied
to you this year are better than tk m  
of the previous years?

(6) For what subjects were you an Examiner
previously ?

(7) For what subject are you an Examiner
’ this year?

(8) How many scripts could you value per
day in the previous years?

’9) How many scripts could you value per 
day this year ?

(10) What is the reason, in your opinion,
for this difference ? (if there is differ
ence)

(11) Is the remmeration equitable to your
labour in valuing the scripts?

(12) If not how much per script is to be paid,
in your opinion ?

(13) In which of the following do you feel
that the examiners can exercise thdr 
discretion (i.e. without being comple
tely bound over by the principles of 
valuation) (please put a tick mark over 
the s^lternative /alternatives you choose)

(a) . Essay type questions
(b) Short- answer type questions
(c) Multiple choice type questions.
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Appbi d̂ix Y—(Contd.)
Analysis of Scketbde-IV (For Exm ^rs)

Schedule IV is a mailed questioanaire to tiie Bxaiililws to get 
information about the validity of the iirinciples of valv4 l|oi)» soope of 
discretion for tliem, patterns of answers by the ei^minees etc., lit all 
there are 334 respondents. This figure includes the ExamtniBrs, OUef 
Examiners of all the subjects. The break-up ot' the i» ^ Ie  siibjttt^ise 
is as follows :—

SI.
No.

Subject No. ofBxami- 
ners and O^ief

1. English m
2. Telugu .. 61
3. Hindi •. 48
4. Mathematics .. .. .. «• U
5. Science . • 48
6. Social Studies .. .. • t 50
7. Urd« •• . . 3

Total 334

The schedule contains 16 items which are distributed over 4a^»ects. 
The distribution is as follows :

Table II.
The different aspects with the relevant items.

SI.
No.

Aspect. Item Nos.

1. Aspect-I (Validity of thio^principles 1,4 and IS
of valuation).

2. Aspect-H (Scope for the discretion of 3, 5, 6, 7 and 16
the Exanuners).

3. Aspect-in (P^ittemsofaosweisby 2, 8, 9, 10̂  U , 12, IS
the Examinees) and 14.

4. Aspect-IV (Views of Examineis) 4, 5, 13a, b and c.



. The . Items aspect-wise with square values and significance levels 
are given below.

TaBLI; II.

Item validity and significance levels aspect-wiise [with the percentages o f
responses (positive)}.
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Si. Aspect Item % o f X2 Level of
No. No. responsies Value significance

1. Aspect-I 1 172.4 1%
2. Aspect-I 4 2(9.9» 53.5
3. Do. 15 3<6.S 23.2
4. Aspeet-H 3 23.& >9
5. Do. 5 74.^ 82.4
6. Do. 6 6.8. S 47.4 >>
7. Do. 7 7:8.4 108.0 $9
8. Do. 16 4:5.S 2.34
9. Aspect-Ill 2 62.8 22.0 99

10. Do. 8 62.5 21.0 99
11. Do. 9 61.0 16.0 *9
12. Do. 10 52.4 0.76 99
13. Do. 11 44.0 4.78 99
14. Do. 12 73.3 72.8 99
15. Do. 13 5«0.0 99
16. Do. 14 50.6 0*46 9f
17. Aspect-IV 4 29.0 53.6 99
18. Do. 5 74.8 82.4 99
19. Do. 13a 82.3 «* f$
20. Do. 13b 21.2 mm 99
21. "r^.Do. 13c 17.6 *• 99

8̂ % of the Examiners felt that the principles of valuation 
supi^ed to them are useful only 30% »f tBieim felt that they contain 
either irrelevwt or wrong answers or parts <of answers specially in the 
casti of languages .



3 7% of %#in feel t o t  they could not do justice to the stMehts by 
following the principles of valuation in valuing the scripts.

More than 65% of them said th a t:

(a) they gave credit to right points even tl^ugh they are ixot 
in the model answers suj^ied to them.

(Jb) they gave credit to near right answers even th o i^  the exposition 
of the students differed from those suppli^ to them.

(c) they gave ca»dit to answ^s in non-laiiguage subjects ignoring tht 
language mistakes.

(rf) concession ^as given to students for over-writings in the miiltiple 
choice qu& t̂ions.
More than 61 % of the Examiners opined as follows.

(а) Students wrote points which are not mentioned m the mpdel ai^wers.

(б) Students tried to write answers in their own language.

(c) Students wrote facts from text books and guides, out of rdtie loam*
ing.

(d) The exammers had to seaiteh for points in the answers. *

Opinion was divided bn the following : '

(a) The answers of the students are not limited to the scope of the
questions (52.4%).

(b) The Examiners have to guess the meaning of what the students, 
wrote in the answer scripts (50,0).

(c) The answers of the students are straight to the point (50. OX

Nearly 82% of the Examiners felt that the essay questions allowed 
greater discretion for them while 11% said so in the case of short 
answer questions and only 7 % said so in the case of objective type ques
tions.

On the whole, it can be said that the principles of valuation were 
useful. Discretidil was used more freely in the case of essay questk)ns. 
Little of discretion was exercised in the case of the short answeir as wd. 
as objective type questions. The answers of the examinees are ndthe- 
usually straij^t nor pin-pointed to the scope of the questionsl 
They lacked tl ê skills of processing information far either suiaBiiiri$r 
ing or expanding ideas.

The percentage of error for this size of the sample at 95% opnj| 
dence level is 5.3.
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S^odiiie (5)

Name of the School:

Appendix VI 
Case Study^I

District :
Guidelines.—Please select three pupils who have failed in the common Exaiflinatioh of March 1^76 in your scheol. The 

selection of the pupils should be such thzi mic of them is to be of average standard and the other two faieing one above the 
average and the other below the a v e r^ . Aftw selecting the pupils you are requested to furnish the marks obtained 
by each pupU (to be expressed in the percei^ageXin different school subjects from class III to VI gainst the name of the pupils 
as shown in the following table. The marks obtained by the pupils in VII Class (to be expressed in percentage) both in internal 
assessment and Common examination may be furnished separately.

HI CLASS IV Class V class VI CLASS Vll class  vI» ClASS

ss

Name of the Pupil.

i | » |
s l l ' i a

•S



Analysis o f Schedtde' V. 
n ■  ̂ :

TTiis schedule C«ase study-I) is desigcgsd to ftad out the extent of 
variation in the g^^ormance of pupils failed in Vil Class Cofflmon 
Examination of Mardi, 1976 wiih their perforitia^e in the previou* 
classes in different sichooi subjiects. Th@ data has b^n  collect^ fro s 
161 secondai^ and Upper priioary Scho^s in the four areas vm 
Hyd^abad Dty, Wĵ riaiogal, K i^oo l and SrilpMam districts. D z. 
pertaining to 3 pupib who iuled m ComnK  ̂Exadina§on has been frata 
shed from each schc^l. The sample of schooBi f^ m  which data hni- 
been collected is as follows:

T ablE’I— Break-Up o f the Sample {Schedtde F)
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S.No. Nam^ of.(tie District.
f V

High sehools Upper primary 
Schools.

1. Hyderabad aty^ 22; - 22

2. Warangal J 2 8

3. Kurnool . 22 ■ ' 2 1 ' ••

4. Srikakulam 26

Total
-- .. - ■—..... ...............  ■ ..

84 77

The data furnished by the %hools in resipect of §ome of the pupils 
is not, however, domplete. Hence the dSKa of those pupils avail
able in complete I ^ jb istalcen into c ^ ^ e ra tio a  and processed. 
The following table will give the necessary info^ation on this aspect.
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T able-II— Percentage distribution of students who failed—stAject-wise

SI. Subject No. of No. of No. of Failed in
No. pupils pupils pupils both pre-

who have who have who have vious classes 
passed in passed in failed in Common 
previous previous previous Examination, 
classes. classes classes 
(Pass per- and failed but passed 
centage in the in Common 
into Class common Exam.
VII with exam, in 
No. of the subject.
Students).

Total

5) (6) 0)

109 96 45 114
1. Telugu (29.9%) (26.4%) (12.4%) (31.3%) 364

2. Maths .. 182 45 34 109
(49.1%) (12.4%) (9.1%) (29.7%) 370

3. Science .. 158 52 23 100
(47.4%) (15.6%) (6.9%) (30.1%) • 333

4. Social
Studies .. 134 64 21 109 ..

(40.8%) (19.5%) (6.4%) (13.3%) 328

5. English .. 141 30 10 189 ..
(38.1%) (8. 1%) (2.7%) (51.1%) ..3 7 0

H k  conchisions which can be drawn frc»n the table are: 

il)  In Telugu:
(a) 26.4% of the students who passed in the previous clŝ sses 

failed in ^  common examination.

(b) 12.4% of the students who failed in some of the previous dilsses 
{Hissed in the Common Examination.

(c) 31.3% of the students who failed in some of the previous 
classes also failed in the Common Examination.

(2) In Maths
(a) 12.4% of the students who passed in the previous classes 

failed in the Common Examination.



(k) 9 . 1 % of the wko failed in some of the previpiis
passed in the comomon Examination.

(c) 29.7% of the s t i n t s  who failed in some of the previeus 
Classes also faibd in ^  Commoa ExaminaliiQn.

(3) In Se^uc^ : . ,
(a) I5i6% &fUhe st^lteits passed un tlw previous classes

failed in the Common Eilaniinati^.

(b) 6.9% thp sty^tei^s who failed in some of the previous classc®
passed in Common Bxami^atioja.

(c) 30.1% of ^  students wh6 failed in -sbtne of the pre>ttoms
classes also failed in ti ê Comnio^ iBxaiiimatioii.

-f'
(4) In Social Studies :

. (a) l9iS% of &tuid«ikts in titi previous #y&ae& lUbd
in Common Exammation.

(b) 6 . j%  of the stu4en^ . who failed in soi^e pf the previous dapcs 
passed in tiie Commbh Examination.

- ■.'
u (c) 33.3% the Stli#nts whK) failed ia spsme of the previous
casses also failed in the Common Examination.■ ' fisf: ■
5) In EngUsk*: ' '

(a) 8 . 1% of the students who passed in the previous class^ filled
in the Campon Exatniaation.

(b) 2.7% of the students wh<̂  failed in some of the previous classee
pissed in ^  Common Bxaminatipn.

(c) 51.1% of the s ti^ n ts  who failwl in some of the previous classes
also in the Coemm. Exsunin^tion.
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These findings establish that the students who have once beooihs 
b i^w ard  i^uaM^ aire remaining backward even after years. This i 
specially true in the case of “En^sh”, and the students seem to be 
lepoYf^i^ ,in tlie case pf T ehi^  rating than in the case of other sub

jects. llie methods and api>i:;pa(^ in teaclung do not seem to be gpn- 
dudve to remove backwardness.

The percentage of errors for this sisse of tiie sa m ^  sA 95%. cofi- 
dmce levd, subject-wise is as follows.

Telu|^ 5.4% Science 5.3% English 5.0% Maths. 5. Q % Sodal • 
studio 5.4%.



Schedule (6)

Naine of the School :

Case Study-Il

District :
Guidelines : Si^>pose that the rul î of a d d ^  ̂ Iass marks to the common bxam m a^a marks to declare a pi^)is to pass 

in the examination only if he had secured a spedat mNmum of 25% in each subject in the C.E. is there even from 1972. In that 
case please furnish in the following tafele from the s<?hool records how many pupils secured 25% or more in each siifeject in 
the C.E.. (to be expressed in percentage) out . of the total number of pupils appearai fca- the VII Class C.E from 1972 
to 1975 in your school. Based on this rul© please furaish how many pupils would have passed in each subject (to be expressed 
in percentage) in each year during the period. Please do not add class marfes unless one secured 25% marks in C.E. in 
any subject for declaring a pass.

1972
____—

1973 1974 1975

i  i s l  -I 
•§ Im VI W .a 3

I  I cn s



In this sdbiodttie (case study-11) data has been ciotiected from 150 
sdiools regarding the pecQeaUi^ oi passes in eax^ s u i ^  ^  in gperal 
for the years 1972 to 197S| Ittil there been the rule of Infwimi>
Assessment marks to tte  Common-Examtiiation*marks to thoso 
students only who have secrared 25% marks in the Common Examin
ation. The sample of 150 schools are taken in the following manner.

T able-H I

The Breakup of the Sample-^ScheMe VI.

Analysis of Schedule~VI

S.No. Management HighScl^o^ UpprPrimaiy
Schools

1. Local Bodies • ^7 34

2. G ov^m ent .. 15 13
3. Aided 17 24

4. Munidptdities .. 10

Total 69 81

After analysing the dlita, the perceotaj^s of schools in which 
percentages of passes in e a ^  sulgect and in geoer^ is less than and 
more than 30 are caleuiiled from 1972-75» had there been the rale o i 
adding marks of Intoimal Ass^ment to the Common Examiaatioii 
marks only to those who have secured 25% marks in the Common 
Exammation. The fdlldWing table will gtv& these percentages m eadi 
subject and in general.

[Statenmt



Percentage DistributUm o f schools assuming the rule o f special minimum o f 25% to he existing from 1972 (for the Trend Value)

Table IV

1972 1973 ^ 1974 1975

Subject
•

(Below
30%)

(Above
30%)

(below
30%)

(Above
30%)

(Below
30%)

(Above
30%)

Below
30%)

(Above
30%)

Telugu • • 23.1 46.5 19.8 58.7 20.4 61.3 25.0 68.6
Maths . , 18.4 55.4 19.1 58.7 13.8 52.8 26.4 68.6
Science 19,8 57.4 19.1 59.4 21.1 63.3 27.0 68.6
S. Studies 19.1 56.1 17.1 60.7 21.7 63.3 17.8 77.8
English 22.4 52.1 23.1 54.U 23.7 59.4 25.7 66.0

Total Percentage of passes 7.9 58.7 7.2 73.9 9.2 79.9 13.2 82.5

From the above table it caa be obso^ed that the p^roenta^ oi schools in wibidi the p&'cmgtage of passes in eadi subject 
and in general exceed by 3d ha%m iai‘6asHiig4i^ l ^  t l ie ia ^ e ^  k  by 22.1 from 1972«75. This is the case if th^e had been tiae 
rule of adding Iiit»^<'^$$i!8s]fi«nt>fflarks to C^fittton-E^ui^ta^oii-mM’iCB to ^ose i>î ho have secured 25% m^ks 
ineadi sufeyect in the Common Examination. Hence it can be cozK îuded that presoibing the special minimum of 25% 
marks ia e|K^ subject for the addition of Intemal-Assessment-fflarks would not have virtually affected the results of the 
years 1972-75.

so

Hie pooaitage of error fw this size of the sample is 8% (at 95% c<»fid^ice level).



■ c M  Stvky'tn'
(7) C.E.: Common KxainmatKm.

lifaroe of theStohpfli : ' lo<em»l Aasessm»it.
D t s ^ :  ■ -

GukkHnê  ’ « mtac fmmU m  selmi m a^  n»d^ fiMitoeite) mfiiratsli Hie s e li^  m e ^  im i^

1973

T b l v g v .

1974 1975

Enousm.

1976 19t3 1974

IStNm.

' 1975 1976

C M ^ C.E.I.A. C.E.I.A. C .BAK CE.LA. CE.I.A. C.E.I,A. C.E.I.A.

G enl . Science. M a ih s . ' Social STUmRI.

1973 1974 1975 1976 1973 1974 1975 1976 ' 1973 1974 197  ̂ 1976



' te the case sti^y HI'(Schedule-VII), the data pisrtaming to the aVeir- 
age marks (in petMHtage) in each school-subject in both the Cdintoon 
Examiaation ^ d  the In t^ a l  Assessment from the year. 1972-73 onwards 
fd^ Class Vn of 154 schools was collected for the piifpose of analysis 
witti regard to the various Aspects of the difference betw^n marks in 
b6 th the assessments.

The schools are taken in the following manner. ^

Table V
- .i ; . s ' ; . ' ,

The Bffiik-up of the sample (SSehê de V II).

i Upper pri-
Sl.No. Management. H i^  Sdi(»>ls

Schools.
......... ......................... .......... ...... !■... .............................. ............ . ' H ---1—1----—I..'

t .  Local Bodies 41 . 2& >
2 . O o v ^ m ^ t . .  . .  . .  IS , 12,
3. Aided .. ..  .. 23 , . 2 i .
4. Mundpalities ..  . .  .. 5 6
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Analysis of Schedule VII.

m -------
T o t a l . .  84 ,{ .

i  ̂ , . 7 . , ■  ̂ ,1‘ s' <• J?
It is obs^ed  from the data that the difference between the percent

ages of av^age marks in Afferent subjects rai^p4 ,ffom 
fcHlowing table the n u n ^  of schools (in perceatag^t^,iyluch.|li^ diffe- 
i»nce exists in, each subject are ^ven. . i u

Table W . ■'■"5*" '<-*

Per<xnt(^9 distribution o f schools having the ^fferenee from 0-2Q percent.

' 1973 

C.E- I.A.
1974 

C.E. LA.

197^
.Ml

C.E..
; 1- 

I.A.

1975

C.E.

- d' 

LA.

Cl) (2) (3) (4) (5) (6) (7) (8)

1. Telugu.. . .35 .7 37.6 31.1 48.7 32.4 51.3 29.2 64.2
2. English .. 33.1 37.6 36.3 46.1 35.0 53.2 18.1 75.3
3. Hindi .. . .  43.4 30.5 44.8 35.7 42. !8 37.6 19.4 78.5
4. Science .. 45.4 35.7 44.1 37.0 28. ;5 57.1 19.4 70.7
S. Mathematics .. 43.5 31.1 48.7 35.7 36.3 49.3 16.2 74.6
6. Social Studies .. 42.2 31.8 50.0 29.2 46.1 38.9 .  33.% ,64.5

1575— 11



Fro 1 the above tahle the vi^ifktioa ija marks of laterxMil 
A ssessj^ t an4 Coouoon ^ | p i ^ t i 9n (ex^res^ ia
p e fQ ^ t^ )  ^  . 9 ^  ^§\fo4o^V:—r  ,

Teli^if: F rp m ,^ ^  to t^«ye is a 's ^ p  ujcj^e,

mow. But m  t&e caw of tlie p e rc& ^^  or schools^ )n wticfcj 
in the Common Examination are more, it has fallen by 6.5 durimg 
the poio4. /

English : There is a considerabfe increase in the percentage of schools 
(37.7%) ita w ydi A m » m m t aiillbore d u ri^
1973-76, w ^K ieasth^  is a-iigaiicaftt fall of 15.0^ia the feFcentage 
of « i |0dls in wUch marks in the Common Examination are more, 
d w ^  ll^ o d , M ' r ■ ■':'

Science: 'Hie faB tsr th« p e i t o ^ ^  of Schools in which utiar]^ lit t|ie 
C^hmmm m  msm k  ^ .0  ^ h m
incfdasein&ecfl^ of seiioolsts ^ k h  marks in th# MbrK^ftssti^- 
mebt are more I* 35.0; ‘ '

Mafks : Hie fs^  in Ite  |»trcenti||e of schools in which mail^s in tk'
Cdiiffloii Exaiiyfttto» *af% t̂ cxre is 27.3 whereas the perceirtage oe
^hdo ts in m r ts  in the I n t^ a l  Ass^Vment are more is 43.1^

h .1 '  i
ShciS S m ^ s  :■ M ra a ^  iin ^ e  | ( ^ t a | e  of schools, in^ Sifriifi

in the peiceatage of schools, tit v(^H in a i^ lii Commdft fi£aiirffi^ 
tion are more, is 1 8 . .

The above inferences will reveal that in general from 1973-J^ 
tiie percentage dT schools in which marks in Internal Assessment are 
more has increased by cent per cent during the period of 1973-76

The percent^e of error for this size of the sample is 7 .9% (at 9 5 ^  
cofiidence level.)

m

1575— 11*



Ai^ bndix VII

SCHEDULE 9.

INTERVIEW SCHEDULE FOR

1. Did you know the typei of ( t̂iestloh papers y d i ^11 Mve fo answer 
in the common examination?

2- What of the followij^ ̂ in g s  you 4id not ê p%®t? * '

(i) Numbw  ̂ of questions to be above or i^ound

(«) There will be two parts in the question paper.

(in) You need not read the whole paper fimi but start kaSwering.

n |/v) You will get questions over almost all the cbntdmt.

(v) You will not generally get qu€StiOM yon. 1 :^  at the 
- end of the te&sbn. * ,

(v/) You will have to answer some parts c^mpulsoriJy.

(yii) You will have very limited choice dveh if it exists.

' Y6u will h a ^  no chfc>ice in the objeefS^^ type (Part II
or “ B ’̂  of'the queistion papers'irt ‘i!i su tp is .> ‘

(w) You will Ij^ve only question^ ,^or 35 based on the
content of the English text book. ,

(jc) Any otheh '

k  (a) Was i^e time adequate for d l the ,p a ^ s ’? . ^   ̂ ^

(b) If not, for what papers was ^  imde^usrti^tlfedr’̂ y j '  J ^

4, Did you know tj^ t̂ yoi  ̂ are :

(i) to summarise information.

.(ji) write only points.

(Hi) adhere to the length prescribed.

5. Was your study for examination adeqiaate? If not, what arc 
the reasoas :—

(0 Home conditions.
(») Lack of text books.

(iii) Inability to understand what you stpdje^
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(iv) InabiHty to follow the lessoss taught in the class>rooiB. 

(?) hmk ^afltice ten gthy papers.

(vi) Lack of r̂aiptice such type of questiom.

. v i f .  ,|
(v//0  Noatj^jfwaiifie * «

6. (a) la  whMi puper^ y m  fajtt badly? 
ib ) Caa ym  g»w owa m ^ s^ ?

1, (a) i ) o  ^  t h #  fou f u l id  1b p a ^ »  ia  ^ d i  ym

i .  M  ilp im  h  yom  w t  tê ts or teraanal

9. 1M  yotxr tea<ilb  ̂ #ve yo^ any /finsssed * question pî iers? 

(V) Ifid , were tlwsr \^ dh  you answered in tie eom-

1®. (4  i; |ft3rQW % )||^ « l,y ^ 6 j? »  a e  question papas woBldfc*?
,jto .flXject?-

iMUfNIfe i f  JWUMmT m  0»r SHmknts).
This s d tid *  i( &<ntd s^ «d t) pa îed and failed iathe 

Vll Class exaniiiiatfon, 1976 for collection of infofmatioil. 174 
(toits ^ 0  p a s^  and 123 s^ e n ^  who f^ed were iotervieyved. Jhe 
schedule ccmtai^ 10 itsi^  ^ ih  sul̂ items. I ’hê ŝainpfe centiuns 
schoob lh)m ;̂i»M[̂ igB]Brats.

Table I. Break o f  the s a n ^ .  ^
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S ^ a lN o  and name of Srikaku- Warangal Kumool Twin*
the School lam dis

trict.
district. District. Cities.

1. ZiP. Boys High
Schools. «• 20 8 8 • •

2. Z. P. U i ^  Priinary - !
Schools. 26 5 6
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W  (2) (3) (4) (5) (6)

3. Govt. Rural Boys - 
High Schools. 10

4. Govt. Urban Girls’ - 
High Schools. 9 11

5. Govt. Rural Upper- 
Primary Schools. .. 2 * •

6. Govt. Urban Boys - 
High Schools. 4 11

7. Govt. Upper Primary 
Schools. •  • 3 •  • •  »

8. Govt. Urban Upper 
Mmary Schools. .. 10 16

9, Municipal Boys High 
Schools. 10 . * 8 •  •

10. Municipal Upper 
Priniary Schools. .. 10 3

11. Aided Urban Boys 
H i^  Schools. 10 •  • 9 35

12. Aided Rural Boys 
Higjb Schools. 10 • 10

13. Aided Rural Upper 
Primary Schools. .. 8

14. Aided Urban Girls* - 
High Schools. ♦ • 5 •  » 10

15, Aided Urban Upper 
Primary Schools. .. » • 10 16

T otal: .. 115 25 69 88



1 ^

Tbi d is tr i^ o n  of Ae itejas >jQder the various Aspects is give^ in
tl^  iable below:

T able  U—Aspects and items involved i% tfmi.
---------------------- :---------------- r — ---------- m .------------------

Aspect. - Nos.
, ...L

i:
■' : f  '

Upset of Expectations 1.2

II. Time . . , V * s '.'3  !•'.

in . Academic Aspects of their ^fficultuies. . . 4,5

IV. Self-^Assessment of performanee 6,7 ; ,

V. D ^ e e  dfpractioelAiid faxoili^rity establi-
s M  ^ ih  thd question papers. 8,9, and lOu

. .  ‘
Xbe item-W5e dis^rifeutioa Aspect-wise with chisquare validity

^goillcftiice ai:e s b o ^  below. . . f 4'i .g
m

Table III— It&ns A^ect-wise with Chisquare values and s^nificance^evels

Serial Aspect. * I^ns. Percen d ii-
No. tage. sq i^ e JPfflBSB

■ . u i v^ue. level.

(1) (2) (3) (3) (4)

1. .Aispect-I 1 86.5 160.4 1 %=
2. Do- , ,  I P 59.9 12.0 . Do.
3. Do.  ̂2(H) 77.1 88.6 Do.
4. Do. 2{iii) 54.5 2.6 20%
5. Do. 2 O'v) 72.3 60.6 1 %
6. Do. 2(v) 60.2 13.0
7.

« ■ i Do. ^vO 65.6 29.8 Do.
8. Do. %yii) 62.9 20.4 Do.
9. Do. 2(vm) 69.0 43.8 ‘ m !

10. Do. 2(ix) 34.6 27.2 Do.
n . Do. ^  ^



1 ^ 7

Cl) (2)
i :

12. Aspect-II

13- Do.

M Aspect-Ill
15. Do.
16. Do.
17. Do.

P - Do.
19. Do.
20, Do.
2 1 . Do.
22. Do.
23. Do.

Do.
25. Do.
26. Do.

.27, 4spect-IV
28. Do.
29.T ■ Aspect-V
30. Do.
31. Do.
32.. • 4 i . Do.

‘̂ 3 . Do.

(3) (4) (5) (6)

.. 3(a+) 47.1 0.864 50%
m

. . 4 (0 77.1 88.6 1%
4(/0 76.7 86.4 Do.
4(m) 7 . ^ 64.2 Do.
5(0 m .7 9.8 Do.
5(«) 39.3 13.0 Do.
5{iii) 3J.9 37.8 Do.
5(iv) 30.3 45.2 Do.
5(v) 28.9 51.8 Do.
5(v/) 23.1 82.2 Do.
5(vii) 17.5 124.4 Do.
5(viii) 3^.0 l«.4 Dp.

. . 6(a)
• 0 • • •  ♦

. .7(a) 32.3 36 .4 Do.
7(6)

.. 8 75.0 76.0 Do.
9(a) 39.7 12.0 Do.
9(b) 30.3 45.2 ©D.
10(a) 84.8 146.0 D a

m ) 34.3 28.6 Do.

Aspect-wise percentages of positive responses are shown in the 
following table.

T a b le  IV.— Aspect-wise percentage of respmses.

Aspect. Petcen-
. taps.

Aspect-I .. . 64.3
Aspect-II .. . .  . .  47.1
Aspect-Ill .....................  . .  43.4
Aspect-IV 32.3
Aspect-V 52.8



Imow tiid iypc^of ^lestton |M^ers ti i^  have to answer 
(86:$%). i ). ’

Oniy 35%ofthe^ studeats Î icSW that they would gc* questioas 
base^ on iid  ̂ o n t^ t the h k ^  to the extent of 35' ^  of iol^krla

t '  -Yx f ' *'

' th e  sfto^ ts  Mow r e a s o n a b l y t h a t :
' ( i ) .  'Awe ^ 1  ^  two par^ m the question paper (77%)

' ̂  (ii):‘ T k ^  ik Iw  QU0$tl^s ov^ almost all the topics ^  Me
on  < ^ W ' ( t i 3 %). " ' ;
' ̂  * (0 ) i te y  wll%ive no chdk« in the objective type qufiisiion p^isfs

i-rr . ■
>:' (iv% h$vi;ito apwisr $o|to questions c(»^uIsoriiSr (65.€%|'

- n  (i^  jq ^ y  hi^eilliiihad^lid^ven if it exists (€2.9%) i
. < (vi| , 'i^y  wt>ul& not ||(»i^aliy ̂ get the questions given at theeadMif 

tl»tessons(€0,2^ .  _
(vii). Vic mimb&r of q tie ^ n s  would be around 50. > ( r

• Ihit ^nlj^*^.5%’^<he student?‘ 84QT that they need not iead'ftb whcl© 
paper before starlin# to answer.  ̂ '

’ Aeariy 47% i e  students siaid that the time was suffipient. T h ^  
« e ^  %o be f<6eling tii^t time was not adequate for BnglisHi 'Hindi, 
MatJfematicS/ »

More than 73% oi the students say that they know that they have to
(i). summarise information.
(iO* write ^nly
(«0 ‘ adhere to ̂ tiie i ^ t h  prescribed. ^

More than 38% of the students named the following as reasom fc^ 
thdr inadequate % t^y/

1. Home conations.

Z  Lack of t ^ t  books. '

t 3. Non-appearance of the expected questions.

The wdghtages in terms of responses for the follomng reasons ^  
g iv^ below:

1. Inability to understand what thay studied (31.9%).

2.  Inability tq  iblJow the lessons t a i ^ t  in the class room (30 . 1 ^

'  i # r

“ The Irifbrmatioo: ^



3. Lack of practice in answering such type of qu^tion papers 
(28.9%).

4. Lack of practice in answering sucii type of questions (23.5%).

5. Last hour study (17.5%).

The students seem to have felt English and Hindi and to some extent 
mathematics papers as difficult. They felt that they did not properly 
ttaderstand the questions given in these languages. Geometry seemed 
difficult for them

Only 32.3 % of the students felt that they failed in papers in which 
they expected to pass.

75%of the students said that they answered similar papers in their 
unit tests or terminal examinations.

85% of the students said tbat their teachers explained to them how 
t]»  q ^ tio n  papers would be. But they could not explain the details of 

tnade in the question paper of March, 1976.

40% of the students said that their teachers gave them “guessed* 
a p ^ .  But (»^y 30 % of them said that they were like the papers they ans* 
pared ia the common examination.

169





Appendix vra ,

S ch M e  10 

Interview Schedule for the Parents

1. Do you check up whether your children are regularly attending 
to school and h o j^  woit?

2. Do you feel that the teaching is alright for your children?

3. Do you feel that your children will leam if only the teachers take 
int^e^ and

4. Do you feel that your children would have passed iff t|;yB sp^ia 
fiittHittm of IS maiks ivot t e e ?

5. Do you think that it is good to contioi^ the special subject 
Aifllmiun of IS marks?

6. Do you think that the number of minimum marks should be 
different? If so will you please suggest it?

7. Do you ^ n k  that the teachers of your children are competent 
teaches?

8 Do you know iN t the (|ue^ion papers axe changed this i^ear for 
class Vn ? '

9. Do yoii know that the tdac^ers have given sufficient instructions 
and practice to the students, of the changes made ?

10. Did you meet the t«^^ers of your s ^ ^ s  to find out their 
I»(^ress?

11. Did you attend the parent teachers association meetings?

12. Are question papers too long for the students of Class Vll at 
that age?

13. Ar^ ttte questions (tifficult for the studeote of Qass VII at that a ^ ?

14. IMd ydu feel that the variety in the typ^ of the 
the s tu n ts?

15. Is tfe division of tfee question papers lijtQ pjyls or W X) 
is confusing and difficult for the students.

16̂  Is tiie time given to answer the papers adequate ?

m  ............................................................................- ........................... - ^
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T%is is an for the parents. In all 1S4
parents ar  ̂intervtewed. fh# sdbi^ to  eon'sists of 16 items. The mmpte 
is 4rawn from schools of ^|[^»#,j|ii|fK^ni!oats. The sample district- 
wise is as foUows :—

■ '-'’l ■‘'/"v -Sftu ‘»Ŝ‘ h-r s-nii

Analysis Schedule X (for parents).

Tabis L

The break-i^ o f tk^ smtpk^

...... ---------------------------------------- m r r
Jt.No. 11 ft S ^ o f d ^ s ^

ly'yrgi'i'-r? 
I. ,i ■ J>->i >v

’ ^.■2. V^mg&l

3. Kamool

4. • m i m

, ' i o i ' . ■  \  a\ i  t u

• lar^.ur ‘‘f ; ff 1,̂  r,f i- » , . ^

‘ ‘ Total ^
.'■ •=■..> i-r*. f/Ksl. 4 -(ti "

together ^ti.their
i tem numbers are as follows :

, . ■ tm M M . ‘ . r ( /

Numbiirs.

Aspect I Extent of knowledge of change 

Aspect E  Stci)s to watcfe|>|cpress p; it

A ^et^ lQ  J ^ m ts  ecpecti^lon^of ̂  s ^  

Aspect IV Parents estimate of thdr children 

Aspect V O j^ o n  on &e % eckl 

Aspect VI O i^ o n  on question papers ..

•• . - o ' '

. .  2 ,7 ,9 ,ia .

.. 3.

.. 4, 5, 6* .

.. 11,13,1415



i n
‘ i a i ] ^ t - i ^  wifftpereentages of responses tofethw ^^

dlŜ sqiaiyr® vtatbs and sl^ficance levels are given in the foUowirig taWe :

Table VI.

r r ^̂ fSisHhe p irciiM ^s item-wise (vahws an4 ^gnificmee) levels.

SkMoi. M pmh
Item No. Percentage Chi-square iSgflifi- 

of re^on- value. canoe
level.ses.

1. Aspect I
2. Aspect n

4. Aspect n i
5. Do.

Do. ^
7. Do.
8 '̂ IV
9. Aspect V

m ..p&, „ .
IK»»; .

n . ^pect. VI
13. Do*
14. Do.
15, Do.
16.

■i.

8 51.0 0.08 80%
1 84.2 86.2 1%

11 46.7 0.78 50%
2 72.2 36.4 1%
7 85.3 91.8 1%
9 38.5 9;4 1%

73.9 CJO 1%
3 4S,1 m %
4 49.4 0,02 90%
5 78.2 59.0 1%
6 41,3 ’ 5.56 1%

12 59.5 28,0 1%
13 68.4 25.0 1%
14 68.4 25 0 i%
15 42.9 3 66 10%
16 29.9 29.6 1%

The positive responses aspect-wise arc as follows : 

 ̂ ifABLB IV.
Positive responses Aspect-wise.

&.NO Aspect. Fwro^tftge l^poafe.

i:
2.
3.
4.
5.
6.

Aspect, n

Aspect, rv  
Aspect. V . 
Aspect. VI

65.4%
67.5%
46.1%
56.3%
55.8%



m eetm gs o f  th e  p a m t-te a c h ^ r

1. theMMlirs««e<aiag)lt«Mirckadrea mirn niiiiHitiiiif limWlf 

t -  tbsf Mat tk« teiStets of tWr drildiwi to fii»l a a fim tt 
;•■«-- -»»««»»• .

3. th t teaching TO for ^lieir cfeildrea.

3 8 .5 ^  of tfee4aj»nts said tl» t the teadiers gave
to stude^fs ®  the

,45% atm PfiWtolWI am learn if

U %  ot &s t«m td9 Oe «m W  nw |iM lu ||i
*■ ■ ■ -«;.A  -vS

' ■ ^ 9 %  a i ( » < l i ( f c  aiMrah wosM haw p ilM
speciiU numflBBi was '•^ '* 1 %  of the parenti M ^ A a< ^

15% <iMs d w * ^ ’ ' Si . , • ,,.A XI
•,'i i . '■; .̂•-,’> ' - . , ,-. f .

^orethan© % of^j|>^ach*ft6^that:

1. Tlid question # a ^ s  ate toa4png for that age.  ̂ ^

2. Tlib%iestion p#ers  are 4 i t t ^ t  for the students. . , ̂  |

3. iSe variety in the question p airs' coafiiseia
vm , ’ >.;r {•«.': ■ ’ j- , ■ -̂ ,'i

Only 42.9 % of the parents f ^  ̂ t  ̂  division of the question<pi^s 
into two parts confused the students.

Nearly 70% of Ae parents f«^ that the tinie given for the qWjwtMO 
pSpet#lif^4hAidfe»qiite. . .

174

Validity'(tf percentages:— The range of error for thf si^^^dase^of 
at 95%jl€^el of confidence is 7.2%

AU items except 8,11, 3. 4 are vatid at 1 % significai^ Itvil^ >
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bitePview ScheM  for the Mmdnmtem  
■  ........ ‘ >  ̂ ■
I, When did you receive the model papers of class VII duriog the 

academic year 1975-76 ?

-ypli S S ^ J ^ v e  3k of them in previous years also ? If so when 
(Approx. Year)

3. When did you circulate them to teachers and students ?

4. jpid you condiwt unit tests in the same patliprn in your school ?

5. Pid you conduct terminal examination in the sairie pattern ?

6. t)id you (a) go VBsm ^ im  foeslim pap8*s, set by flie teachers 
a ^ ( b )  compare them with the models suppli^ to you ?

7. "0ld you make sui:«. thf students came to know that t^ y  are to 
Wwer the question papers of a different and particular pattern ? 
^Ipease state tft^‘ stdps taken)

8 Did you take any special care to see th a t^
; are similar in internal examinaiipns.

Types of questions are similar.
(1  ̂ L en ^ s  pajpws are similar.

.ifBP ̂ l^.gfrig^rM tion bf iJie part^ is the saBie.

9. ^ d  you analyse the a.Qs^s of the students or <:au$etheffl analysed 
the teachers to see where the students are miakiog mistakes 

Ip answering the papers of the changed type ?

d u ^  ̂ e  course of internal examiaaUQ^ conducted 
B¥I !̂y*se Jhe stiidfaitŝ  ̂ t© fimd m  difBculties 

^ y  are facing in answering such papers ?
. ;i9 iM  the of ^ e i ^ ,  if ymi ijtotod

i r /  ^
II. (j!̂  Did you conduct a pre-final examination as a “ M  dress 

reiiearsar* (b) If not, please give reasons?

12. P id you make sure that the contents presscriiM ^  syllabuses,
iiij efeliyely completed ?

,A pp^ k  IX

Schedule II
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13. Did you ask your t e a ^ s  to fefvise the e^ tv a t ih ^m m
mo6tA q^es^fi paprs in f

14. Did you loake sme the coataats of ^  p m m M i
syllabuses p top^y  ? 4ntuiV;:

15. Did to
^plam to i^ e a ts  of the stmtets of dassVlI aboul tbe c^iifti^d

ci|t l i i t i i& B / ’ " o ' ,  'if ht .■'

16. What, of ^  fdIoi!ii^, 8X9 tk6 sifaibaat m

previous year. ' ‘  ̂ ' -

■■.•' .vv/ :.'V -w'/. •>: ■- . ■: . i-'.'p.ft.-v ' ■ - ■ •■ '

t^O n i ) |»  fWMti . • < -t>.. .1
'  (*) ■' ' ”■'

(g) tbs stMotiujsaiio* or «M 
(A) &e e x t^  oo^ags cotttaat

, <«ii ;/’i -F' ' ' - ” i>‘
(J) the extent <tf weighti^ jto Ihe variow o fe^v ^ ., ,

(k) the lack of oC ^  q^es^OBS tof the pap«f
those of the expected ones ^ie~-

(/) Any other^. p , r , ^
(ii) And what of the above aspects, if any, in your ophiion, 9^a 

’ M  s ^ I n g  in Che C.E of
‘ (gŜ e ^aj(!^b6rs dTHw fukis only in recordiog):'’

17. Wluat; «ns ther f i s c a l  icif H&e teaeiiirs in pfepari^ tikeir students 
for examinations in t ^  case of classes upto class YU ?

'* (dj’'6xiag' imi>oitd£^’j^|if^6^. '
(b) giving a numb^ of questions in each subject out of whicli the 

: qui9Bti«4 f«t*er » cp««p«ed. .
(c) giving weightage to the questicms at ̂ e  end of the lesftoi 'iii the

question p a p ^  of internal examinations.
{d) giving out a few *guess* questions.
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(^) giving a few questions which can be expected by the students. 
(f) giving essay type models.
(f) giving a mixture of essay, short answer and objective type 

questions.
(h) asking questions which were not asJced in previous tests and 

examinations of the process of internal assessment.
(0 Asking questions from the answers of which can bb had from 

the notes dictated.
(j) setting qu^tions on all the lessons of tlie text.
(At) any other.

IS. Do you know the percentage of backward students in the various 
class<», or sections in various subjects ?

19. Do you have frequent meetings with the sul!|ept teachers of VII 
class ?

20. Do you fix targets for the achievement of stud^ts class-wise and 
sttbjebt-wise in any way, except in terms of completion of %e 
prescribed content ?

21. Does every subject teadher of every class fmdw :
(0 what to adiieve through his class-room teac^'ng, at least 

in matters of scholastic achievement.
(//) how to achieve it.

22. Do the teachers take your suggestions and implement t h ^  ? If 
not, frfease give reason.

23. (d) Do you supervise the teaching of the teachers in a class>room t
(b) If so, bow frequen% ?
(c) I t so, give a few things of what you want to know from sUoh

supervision?

24. Are you of the opinion that the teachers of your sqliool wuaOy 
do their best and it is the students who are not iliifsBtriOQS add 
hence the percentage of the results of your scliodi is low ?

25. Do you wish that the special subject minimum of 15 must contiiiae 
or do you suggest any other minimum meaik ? Ple£^ Ŝ ve 
reasons.

26. If no tests or examinations are conducted on the pattern of the 
model papers, please give reasons.

27. What special arrangements do you make f?or the improvement of 
backward students ?
1575—12
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31.

28. academic issues do you discuss if you have su?A meeHt%! 
With* subject teachers of VII class 7 (Give a few samples of specill|t5 
academic problems discussed last year).

29. What arrangements are made to see that all the students can s*u4y 
the text books even if they cannot possess all of them ?

What f l^ s  do y o U jt^  to e;isure good planning in impro\^og 
the stan^^ds of studi^nts of various classes in each subject ?

Is there a difference between the percentage of results which is 
expected by you aii4 which you got 7 Please give measure^^res- 
ponsible, from your own roading of the situation, for sudli a 
difference.

32. (<if) Hdw do you yourself In touch with the regular «dic^astic 
" Kttprovement of students t

A* ‘ '

f';-

'2 ' Urn h  *aji int€l!vi0w sch^uW for the Hea<lmast#s t& liNtm 
inf(MdBiati0n about hoitr th ^  proceeded in " 

adjust to th^ change Jn  ^  i>apei^ and al^out
routine activity in sup^^sioa ^ d  leadership. 44 Headmasters wire 
iiil^hriewed aiid! schoot|^||^<^^ ^ffe^nt managements are involved. 
The break-up of the sampo is as follows

TcAk I  The break*i^ o f the sample.

SI.
f̂ Io.

School (category) Number

. P ) : (2) (3) -

1, Z.P.High Schools .. 3

% ' Z,P, Uppjer Primary Schools .. 11
3. Government Girls High Schools. 2
4. Government Rural Boys High Schools 1
5, Government Urban Boys, High Schools 3
6. Government Urban Upper Primary Schools 2
7. Government Rural Upper Primary Schools
8. Aided Boys High Schools 2
9. Aided Urban Boys High Schools 3

1575— 12*



<i) (2) (3)

179

lOi Aided Girls High Schools . .  . .  . .  ^ 2
lU Aided Upper Primary Schools . .  *. .. 2

12. Aided Rural Boys High Schools. 2

13. Aided Upper Primary Schools (Urban) 1

14- Aided Upper Primary Schools (R ural) I

13.. Municipal Boys High Schools .. 1

16.. Municipal Upper Primary Schools 2

Total .. ■
1

44

The schedule contains 32 items (with sub-items) whJfeh are distri
buted into 7 aspects which along with the relevant items ar^^iven below;

T able II , i

{Aspects with their respective items.) ^

Aspect Item Nos.
=1. i ■'

Aspect-I Steps to ensure adjustment, i . .4,5,6,7,8^10,11.1^ 
&26.

Asp»ect-II Steps to improve standards of ..12,13 14,15,18,19.
class VII to face the change in the question 27,28

t papers.

Aspects-III Foresight and Feed back ..21.31.32(b)

Asp»ect-IV Opinion on the structure . .  16a,c,d,f,g.

Aspect-V Opinion on the nature of questions ..16b,e,h,iS^.

Aspect-VI Leadership ..20,21,22,^,a,b,0,24,25. 
31(a)

Aspect-VII Time available to adjust to the 1.2,3.
c&ange

The distribution of items aspect-wise with the pM'centage of 
responses with chi-square values and significance llevels is given be^ow:



TabU pQI
{Itm ^vM ty  M  Im ls akng with percentages of

pm H n

Na. flf sq«M»
le^onses vahie L e ^

(ly ' ffl ffl (5) #

I. A«Mt.I . .  4 68.1% 5.1 S f.

Z  00. . .  J «5.9% 3.84 10&

3. iOo; . .  6t 77.2 12.02 1 ^

4. ' -O ft . .  A '  « }.«  2.74

5. &». . .  7 S».0 1.10 0%

& |l« . . .  H  74.9 10.02 ' i t

7. Oo. . .  W.4 6.56 1%

8. . .  8c 50.0 0 —

9. Do. . .  8d 63.6 2.74 10%

10. Do. . .  9 54.5 0.204 70%

II. Dp. . .  10a 50.0 0

12. Do. .. 11a 36.3 2.74 10%

13. m  m  56.8 0.568 50.0

14. Do. . .  17b 65.9 3.84 1(%

15. Do. .. 17c 56.8 0.568 50%

16. Do. .* 174 38.6 1.84 20%

17. Do. .. 17c 45.4 0.204 70%

18. Do. ..  17f 59.0 1.10 30%
19. Do. .. 17g 77.2 12.02 1%

20. Do. . ..  m  40.9 1.10 3«%

21. Do. . .  17i 63.6 2.74 1U%

22. Do. . .  m  63.6 2.74

23. Do. .. M

1^0



H i

Cl) (2) (3) (4) (5) (6)

24. Aspect-n

25. Do.

26.

27.

28.

29.

30.

31.

Do.

Do.

Do.

Do.

Do.

Do.

32. Aspect-in

33. Do.

34. Do.

35. Do.

36. Aspect-IV

37. Do.

31. Do.

3f. Do.

40. Do.

41. Asptct-V

42. Do.

44.

45.

46.

47.

Do.

Do.

Do.

Do.

Do.

48. Aspect-VI

49. Do.

50. Do.

12

13

14

15 

18

19

27

28 

21(0 

i m
31

32B

m

16e

16d

I6f

16g
m

16e

16h

16i

16j

16ka)

20 

21(i) 
21(ii)

88.6

86.3

72.7

22.7

45.4 

68.1

72.7

54.5

86.3

86.3 

74.9

56.8 

68.1 

79.5

61.3

65.9

74.9

70.4

54.5

45.4

63.6

72.7

54.5

24.6

21.8

8.2

12.02

0 . ^

5.10

8.2

0.204

21.8
21.8

10.2
0 56 

5.10

14.2

1 84 

3.84

10.02
6.56

0.205

0.204

2.74

8.2  

0.204

i%

1%

1%
1%

70%

5%

1%

1%

50%

10%
1%

1%

70%

1%
70%
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y.' ' (4) (5)

51. Aspect-Yl
 ̂ .-l/v 2? 86.3 21.84 1%

52. Do. 23a 74.9 10.02

'53. Do. V? 23b . . • •
54."

! ’ * t ; Y
23c

r ? •  • . . .

55. Do. ^.:a* ’ 1* 24
. (

65.9 3.84 5%
56. Do.

m ' 'i
25Pt • • - ' « •

57. Do. 31a

58. Aspe<?t-\T1
< '•*!*■  <» ■ •  •

• • • • ♦ •

Do.,
* f / / . • • . . » •

D a
- <l)!r.

« «k . . . • «

l ^  percentages o f responses for ihe Aspects are as follows

wTabie

■ 1*ercent^P%f posi^^ responses.
-----£4--------- ^ t¥ t—
SI. Aspect.
N6.

— '' f ...

. ... . tL'

, , Percentage 
responses

1)  ̂ (2) * (3)

1. Aspect-I
- 

# « 59.1
2. j^pect-n'"^ • • 64.0
3. Aspect-m « • 63.6
4. Aspect-IV' .* - , 74.5
5. Aspect-V 64.6
6. Aspect-VI • • 75.7

There is low item validity for many of the items seen from the lable 
probably due to the snmll sample involved. The items having sifaifi* 
canipe at 1% level are:

6. (a) Do you go th rou^  th^ question papers set by the teachers,



7. (a) Did you take any special care to see that the infractions 
are similar in internal examinations (74,9%).

IZ. Did yoii make sure that the contents prescrit^4 by the syllabuses 
were effectively completed (88.6%).

13l iHd you ask your teachers to revise the content keepir^ the new 
model question papers in view (86.3%).

14.. EHd you m îke sure that they revised the contents of the prescribed; 
syllabuses properly (72.7%).

15- Did you conduct any parent teacher Association meeting to exr 
plain to the parents of th;2 students of Class'YlI about the changed 
pattern (22.7%).

16.. What of the following are the significant changes made in the pew 
model of question papers from those of the previous year.
{a) Length of the question papers (86.3%).

of the questioas (79.5%).  ̂ /
(c) Size of the print (86.3%).
{d) Colour and quality of the question paper (74^9%)^
(i) Tlie extent of inclusion of important ideas, principles etc.(74.9 %)̂ ^
(j) Extent of weightage to various objectives {70A%).

17.. (g) Is the mixing of Essay, Sh^rt Answer, and objective type 
questions a practice with the teachers teachiag Class VII (77.2'^).

21-1. Does every subject teacher of every class know what to achieve 
through his. class-room teaching atleast in matters of scholatstic, 
achieveiosent. C72.7%).

22. Do your teadi^s take suggestions and implen^it them (863%)

23. (<j) Do you supervise the teaching of the teachers in a class-room, 
(4.9%).

The following items are significant at 5% Level.

4. Did you conduct unit tests in the same pattern in your school (68»1 %).

19. Do you have frequent meetings with the subject teachers of VII 
Class (68.1%).

24. Are you of the opinion that the teachers of your School usually 
do their best and it is the students who are not industrious and 
hence the percentage of passes of your school is low (65^9%).

m



m  at 10% Level.

5. Bid you ctmduct lers^inal examfniitions in tSie same pattern (65.9%).

6. (^) Bid q ^ f to n  papers set by your teachers witft'
m o ^  su^fied to j m  <63.6%).

S; ' i@e tbat the struotutisaiofi
oi the polls of the q ^ e ^ a  to betih(e ^ame.

examination as a
t^ m m r  06.3^/Q.

1#, (S') 4fe the ^raeturfei!^^ of tte  question papers and t*) ttte 
the of th«r t^« en t s/|giuficant changes. ^  A %):

I t  ^  f i a ^ ^  of yoarieachers in pr^parii^ stu^n ti"%

 ̂ ^  d i ^  (k 

the an^w<^ for wMch can' t>e had tin

the test '

!2$it P o  3̂  |b^ taT|^s jfbr i^dHev^itient of students class-wisef%ad
mc&pt in t ^ s  of ̂ oiapletion of the pres-

criM c^H eat (^ .9% ).

As ^  thf »hove#e p^centages of positive responses
for the items listed above are given in the brackets.

More than 70% of the Headmasters say that they have gone th iou^ 
^  question papers set by their teaches and that the papers coatain 
similar instructions and that the types of questions were similar so that 
the students can have lasuliarity with the changed question paper. 
More than 75% of them say that it was a practice with their teachers 
to mix ail the types of questions in the unit tests or terminal examinations 
w l^h  they conducted on the new model. But only 64% of the Head 
masters say that a * full-dress rehearsal * in the shape of a preSnaliexB' 
mination was conducted. ^

M ^e than 63% tiie H^dmasters say that they prepare thdf 
students for the examination by;

(a) ^ving a number b£ questions in each subject out of which the 
question j^per is set

(b) a s ](^  for answers which can be had from they notes d ie te d
whik taking care that

(e) qu^tion^ on &11 the lessons are set.

- m



More than 85% of tip Headmasters say that they took special care 
to get the syllabuses completed so that the revsion of lessons could be 
dftne keeping the new model of question papers in view.

More than 70% of the IJeadmasters ensured themselves tl^ t the 
syllabuses were pjopexly revised.

While 68% of the Headmasters say that they held frequent meet 
ing^ with the teachers of Class VII, only 23% of them held meetings of 
th« parent-teacher assodations to explain the parents the changes in 
the question papers.

While 86% of the Headmasters considered that (a) the length of 
the question papers, and (b) the size of the print are the significant 
changes, 15% of Ibem ftVt that tbb colour aiad oi tbc qacsdtm
papers also is a significant change. Only 68% of tb^m thoufi^t the 
structurisation of the question paper is a significant change.

The Headmasters in a majority were attracted only by the 
su|>erficial changes in the question papers and not in terms of the 
abilities and skills needed on the part of the students to answer the 
question papers and hence probably could not take the steps they 
shK>uld have taken. While 75% of the Headmasters say that they 
supervise the teaching of their teachers in a class-room situation and 
this probably is limited to ensure themselves that the teachers are in
the class and are teaching content.

66% of the Headmasters are of the opinion that the teachers 
usually do their best and it is the students who are not industrious 
and hence the ^rCentage of passes fell.

Opinion was equally divided on the followings—

(a) Wliether they could ensure the length of the question 
papers set by the teachers to be similar to that of the model 
papers (50%).

(b) Finding out the difficulties faced by the students in answer
ing similar papers set by the teachers of the Schools,
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The frequency with whi<jh the Headmasters supervise the teachers 
while they teach in the class-rooms is given in the following table,

ThSLW. y-Frequency o f supervision by the Hiaimasters :

l«6

SI. No. In terms of time Number of Percentages. 
Headmasters.

1. Weekly once 3 6*8

2. Weekly twice 6.8

3, Fortnightly .. .. 9 20.4

4- Once in a month 9 20.4

5. Once in two months 3 6.Z

9 2Q.4

7. Once in four months .. 4 9.1

8. Ver> rarely . . 4 9.1

Where a pre-final examination as a ‘ full-dress rehearsal * W4S 
conducted it was because of either (a) lack of finance or (b) lack of time 
due to late receipt of the model papers or (c) because there were no 
specific instructions to that ;^ffect.

TThe Headmasters wanted to know by a supervision of the class
room teaching the following :—

(a) Whether the teacher is completing the syllabus.

(Jb) Whether the students are given any written work.

(c) Whether the year plan is followed.

{d) Whether the written work of the student was properly corrected.

(e) Discipline of the students.

( /)  Preparation of the teachers.

The Head Masters appear to be favourable for the conitnuance of 
the special minimum of 15%.



Appendix—X 

SCHEDULE 12

Observational Recordings o f the Members o f the Committee o f the *Torie
o f the School *

Name of the School:
Name of the District:

Name of the Observer :

1. Attendance of the students (generally).

2. Accommodation for students.

% Seating arrangements for the staff.

C  punctuality of attendance of staff.

S. Degr^ of co-operation between staff and the Headmaster.

6;. O bra^  facilities for the students.

7, Library facilities for the teachers.

8. Lab facilities for conducting demonstrations of experiments.

9- Availability of various maps, charts, etc.

10- Sincerity, in imp^lementing the instructional plans in teaching.

11. Sincerity, in preparation of instructional plans, of the staff.

12w Co-operation l^tween the subject-t^chers in planning instruction.

13- Co-operation between the staff of different subjects.

14- Quality of the assigoments given to the Students.

15. Scope for the students’ participation in the class-room.

16. Extoil; of supplementary reading by the students.

17. Extent of the utilisation of community resources by the Teachers.

18. Panning made for improving instruction.

19. Steps taken to improve -the standards of educationally backward
children.

20. Extent of supervision cf the Headmaster of the teaching of the
teachers.
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l a s

i l .  < ^ iity  of suggesticMas giv^  by the Headmaster in 
class-rocan iastruction.

22. The respect which the teachers give to the Headmasfcfflr «s 
academic leader.

2f.̂  The extent ^  hynjajiit^ri^n co^sidp|rat|c?ns of tlw p f tj» stoflT 
which go into the adpitestratidii of the Headmaster.Qiss'. ii' v.'- ■ ■ . ■  ̂ '

24. Academic freed<»n for the teacher. l >

25. toterfweuoe of the public in the school afl&irs. *  ̂ •

2$. The image of the school in the eyes of the public. ^

27. The image of the teachers in the 'e |^  of thewpari»itB.

28. image of the Headmaster in; tib  eyes 6f the

29. tb s  qijality dT class-room t ^ h i i g  iti prfma^ e la s^ . * ’

31. The fe # e ^ ; t o  teachere 3̂  froaS i'tS b ir'^^  '  ̂ -

31 The personal relationships of the te ach ^  stud tik ' stuiliil^.

33. The level of teachisf-slcills tli0 Wic^e^. ‘  ̂ i

34. cdiit»>l of te^cher^ over the content th ^  teach.

35. The extent of commitment of the telichers to their duty.

36. The extent *of commitment of the Headmastesr to his d t^  In toiiii!^'
up the standards of the school.

37. The efforts of the school to improve different al»lities and slsilb in
the students other than mastery of content.

3S. General discipline of the students.

39. TTie development of initiative, eitfhuaasm to worfe, the quality c f
being active etc., in the students.

40. The ex t^ t of individual care taken to solve personal and acade
mic problems of the students.

41. The extent and quality of sanitary &cilities available in s^ o d .

42. The suffimency of play-^grounds available.

ANALYSIS OF SCHEDULE X II {The Uone' o f the School),

Schedule 12 deals with the ‘tone* of the schools. It contains 42 
items on which information was collected by the members of the commi- 
ttee. Information was collected from 44 schools in which U.P.S. an4
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Migh Schools from different managements were included, the break-up 
®f which is as follows :—

1. Zilla Parishad High Schools. 5

2. Z.P.Upper Primary Schools. 10

3. Govt.Boys High Schools 7

4. Govt. Upper Primary Schools 6

5. Aided High Schools 9

6. Aided Upper Primary Schools 4

7. Municipal High Schools 2

8. Municipal Upper Primary Schools 1

The items were grouped into 10 clusttts 'whicb ate as follojws :— 

{ASPECT) ITEM S NOS.

I .  Physical facilities

II. Students Attendance

m .  Pattern of Independent Study 

IV* Staff conveniences 

¥ .  Quality of teaching

¥1. Image of the school.

¥11. Image of the teachers.

VIII. Image of the Headmaster.

IX. Facilitating factors.

X. Obstructing factors.

2,6,41
1

16

3,7,8,9

4,10,11,14,15,29,30,3;34 
and 35.

26,37,38,39 iiid 40 

27,31,32

20,21,22,23,28 and 36.

5,12,13,17,18,19,20,24.
35,36.

2,2^,41,42

S m tm n t



The percentages of responses together with their ‘Chi’ of sign^,caoce are given below

SL ASPECT Item

G S

Chisquare Level of Significance 

Positive response. 

G - S

0 ) (2) (3) (4) (5) (6>: (7) (8) (9)

1. Aspect I 2 27.2 S4.1 ^ , 3 .88 61.3
2. Do. 6 9.1 i i . i 68J 25.2 1% 31.3
3. Do. 41 9.1 38.6 50.0 11.7 9 9 47.7
4. Do. 42 6.8 36.3 ^ - 1 15.3 45.1
5. Aspect II 1 34.1 34.1 15.6 5.02 68.2
6. Aspect iJGt 16 2.2 2 ? 5  ' 6$. I 28.9 1 level 31.7
7. Aspect IV 3 9.1 36.3 54.5 13.7 99 45.5
8. Do. 7 2,2 25.0, 72.7 34.1 9 9 27.2
9. Do. 8 11.3 22.7 65.9 21.9 9 9 34.0

10. Do. 9 6.8 38.6 52.2 14.4 99 45.4
11. Aspect V 4 29.5 61.3 2.2 23.2 9 9 90.8
12. Do. 10 11.3 56.8 31.8 13.72 9 9 68.1
13. Do. 11 11.3 56.8 31.8 13.72 ' 9 9 68.1
14. Do. 14 2.2 45.4 47.7 17.3 9 9 47.6
15. Do. 15 — 54.5 45.5 22.5 99 54,5
16. Do. 29 19.5 29. f ^ . 0 18.47 99 49.0
17. JDo. 30 2,2 S^.g M o 20.8 9 9 59,0
17. Do. ... IK 'i ^ . 8 n ' 0 ^ ' -
in. Do. 33 — 54.5 45.5 22.5 * 9 54.5

i



, „ ,..... , „ ,, .,,i, ■! 11 ».-• — JU. o X j . j >5
20. Do. 20.4 65.9 13.6 21.3 >> 86.3
21. Aspect VI 16 94 ^  J
22. Do. 37 — 38.6 61.3 25.5 38.6

Do. 38 15.9 68.1 9.1 27.7 55 84.0
23. Do. 39 2.2 52.2 40.1 18.1 5t 54.4
24. Do. 40 2.2 52.2 43.1 18.7 >> 54.4
25. Aspect Vn 27 31.8 56.8 11.3 13.72 5* 88.6
26. Do. 31 25.0 655.9 9.1 22.6 >5 90.9
27. Do. 32 25.0 59.1 15.9 13.6 55 84.1
28. Aspect VIII .. 20 4.5 61.3 34.1 23.1 55 65.8
29. Dc. 21 4.5 54.5 38. 17.2 9 f 60.0
30 Do .. 22 15.9 72.7 11.3 30.9 55 88.
31. Do. 23 9.1 81.8 6.8 48.1 >5 89.9
32. Do. 28 27.2 59.1 9.1 16.9 9 9 86.3
33. Do. 36 20.4 65.9 13.6 27.6 >» 86.3
34. Aspect IX 5 27.2 54.5 13.6 11.46 9 * 84.7
35. Do. .. ‘ 12 11.3 50.0 34.4 10.01 99 61.3
36. Do. 13 11.3 66.8 29.5 13.87 99 68.1
37. Do. 17 4.5 20.4 50.0 33.6 9 9 24.9
38. Do. 18 4.5 5Q.0 45.4 17.3 99

54.5
39. Do. .. 19 6.8 40.1 52.2 14.8 9 9 46.9
40. Do. .. 20 2.2 61.3 34.1 23.1 9 9 63.5
41. Do. .. 24 9.1 75.0 15.9 34.6 99 84.1
42. Aspect X 2 27.2 34.1 36.3 .88 9 9 61.3
43. Do. 25 9.1 18.1 65.9 24.7 1% level 27.2
44. Do. 41 11.3 40.1 47.7 11.7 55 51.5
45. Do. .. 42 6.8 31.8 61.3 15.3 99 38.6

VD



m

The items which ha^^ positive responses of 60% or more (G ^-^  
are takes as satisfactory while «those wBldi have the positive respQ ^ 
below are taken as unsatisfactory ones. According to this
c^i|eria, th« following itea s which are related to physical and instracti- 
onai fadiities are not well obtained in the schools (nnmbers ^veti to 
items are th« numbers of the items in the interview schedule). The 
Glares in the brackets are]Jpercentages of positive responses from the 
inter^ewers (G-j-S).

6. Library facilities for the students (31.7%)

47. The extent aod qjuality of sanitary facilities available iothe 
school (51,4%)

42. Hie of the play•‘gto^nds available (38.6)

y ,  (47,7%)

7. library facilities for the Staff (45.4%)“

8. Lab’•facilities for c o n ^ tin g  demonstrations of experime&t

9. Availabiity 0 i ^fioa$ mB§Si charts etc*, (^.Q% )

The extent of supplementary reading by the student (49,0%)

The achievements of schools in the following aspects are on alow
key

14. (Quality of the assignments, given to the students.

15. Scope for the -students* participation in the class-roon.

17. Extent of the utilisation of community resources.

18. Planning made for improving instruction.

19. Steps taken to improve the standards of the cducatic3nal!y
backward childreii.

29. Quality of class-room teaching in the primary classes.

30. The quality of class room teaching in the Upper pranaary
Classes.

33. The level of teaching skills of the teachers.

34. The control of the teachers over the content they teach.

37. The efforts of the school to improve different abilities 
skills in the students other than mastery of content.

39. The development of initiative enthusiasm to work, theqialify 
of being active et«., in the students. 1 1 *



GOVERNMENT OF ANDHRA PRADESH 
ABSTRACT

EDUCATION-ABOLmON OF DETENTIONS IN CLASSES 
OTHER THAN VH & X—NEW EVALUATION PROCEDURE- 
ORDERS-^ISStJED.

Appbndix~ X I

EDyCAIJON DEPARTMENT 

[e'.O.A£r.M>.1781, Dated the 27/A Nomnber, \m ,\
ORDER i

OofMuomt bstve daoiddd W abolish tb« systttm c f detaloiQg stu
dents on file b a^  of Ax̂ iii|U ExaminatiQiis in aU dssses oC fdnuBy and 
Socpni^ttagei, m c l a s s e s V n X .  beea
talo^ a ^ e# to alfnlinise the hij^ inddeoce c i siagiutticm leading 
to was&ie» espKUy in the primary stage. Aocoidipg to fh  ̂ i^«ient 
policy of Government all students will be promoted to the iM  higlnr 
classes k  wit& the evaluation prooecto* ^vea lMieliQder»
except in (Masses Vn and X» whoe a common and public exaa^tion  
respectively will be conducted in addition.

2. D ( ^  away with detentions does ni>t mean prom ot^f failed
studoits iHdkcdfii^tely, but it really means remedying the Cfx̂ dî fons 
which give rise to need to detaile students. It also means adkipt&ig
c i % ssm m  elective and continucnis testing imd o^msequent applica
tion ofrmdiftlioeasuressoastO Fi^d^r Annud detenti<^ imaeceaiaty. 

^ o l i t io n  detentions does not mean absence of esa ii^ tio ss , l*fow
^soeduies should be adopted to make eva{uati(m a continudiB and 

int^ral part of educative process. The new evaluation procedure 
shall be as follows

/. Primary stage o f Education {Class I  to IV)
3. There shall be in fo f^ l tests oral, written and practical conducted 

b> the teachers e v ^  month. The results of these tests shall be entered 
systematically m the progress cards and pupil cumulative records, 
specially deidsed for purpose. liome assignmeats. and class work 
shall also be considered as part of evaluation. There shall be na pr(»notion 
Bxaminations for th i^  classes at the end of each Academic year,
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4. Il-Upper Primary iStage Education (classes V to VII)
Evaluation procedure at this stage will includes:—

(a) Ad(^tion of the prescribed ptipil Cumulative record, sll^ll
bf: dli ^dso ts«

(b) Adoption of the plfiesofittei" progress card, which sliall be 
communicated to parents/guardians regularly;

. (<r) M K ^ tra^ c« i of teadiers made tests at the end of t^ ^ i|i |5  
each imit of syllabus, the results of which shaH 
in the progress cards;

(d) In additicm, at the end of each <|uarter  ̂ for each subjeot, one 
formal examiiiafidA vwlt be ooii^utitbd boVding the syllabus

b f  ̂  f<̂ . ^  formal
shall b$ fohc^p^ in all kihools. The evaluation of t i l #

(g) Common Bxamindtton B6ards shall be constituted in Ctadi 
cUstrict with the District Educational OflBcer as Chairman, be
v^ed^^fi^i^'the abtfaority of issuing certificates to the passed sfodenK& ol,: 
W d t e ;  ' ' ^

(A) In case of fwiled <Sandidat€s in VII Class, weiglsge^ forcfesi 
recQi:4 sh^l bp ,^ v ^  io  difii^eftt t^ ^ s o f  iatemal assesiame^^ M  
foj^wing way '

194
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(^ r te d y  and

Teacher made Half Yearly Annual Total.
Unit Tests. Examination. Examination.

; 25% 50%
. r

100%

5. III. Sm:&n<kwy stage o f edU e^n  (Classes VIII to X). 
Evlaluatioh prboedures at tMs stage will include ;

(a) Adoption of the prescribed pupil cumulative record, 
shall be maintained for all students i

1575—13*



(b) Adoption of the prescribed progress eard, which shall be 
oommunicated to parents/guardians regularly ;

(c) Admiaistratioa of teacher made tests at the end of teaching 
each unit of syllabus, the results of which shall be incorporated in the 
progress cards ;

(d) In addition, at the end of each quarter, for each subject, one 
formal examination will be conducted covering the syllabus completed 
dwring the quarter. The test material and the guide lines developed by 
t&e S.C.E.R.T. for these formal examinations shall be followed in all 
schools. The evaluation of these quarterly tests shall be entered in the 
puipil’s cumulative record.

(e) There shall be a public examination, conducted by the Board 
off Secondary Education at the Class X, at the State level.

IV. Minimum att0ndance for Classes and far Tests
There sliall be minimum attendance requirement for each student 

foir the primary and secondary stages of education. For Primary stage, 
thie nuniiium Attendance Shall be 80% and for Secondary State it shall 
bes 90%. A condonation of 10% for exceptional and unavoidable 
reasons like prolonged illness, bereavement etc., may be given and the 
amthority for such condonation shall vest with the Headmasters only. 
However, in cases where a student’s performance in all the prescribed 
tesBts and examinations is satisfactory, the attendance requirement can be 
further reduced upto 60%. For the purpose of assessing satisfac^iy 
performance of a student, the avera^ of all the tests administered to 
hian for each subject shall be taken into consideration.

Similarly attendance at all the unit tests and term, examinations is 
compulsory. In case any student fails to take any test or examination 
for unavoidable reasons, the H^dmaster of the School shall adnunister 
the test or examination a ^ in  on him. The performance at these tests 
nesd not be taken into consideration for promoting the student to the 
next higher classes, but attendance at these tests or those re-administered 
by the Headmasters shall be compulsory requirement for promotion to 
the next Mgjier class.

{By Order and in the name o f the Governor o f AnSira Pradesh)

S. R. RAMA MURTHY 
Secretary to Government̂
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ApFENinx )d l 

dOVBRNMENT OF ANDimA PRADBSa

Education—'Vn Class Common Bxamination—Principles of pro* 
moitioa—€MScati(m-^s8iied.

BDUGATKm (K) l>BMiiTMnrr.

Ce O, Ms. No. 1046, Mtcatioih Iktm the Mth I976. J

R w : —
t. e.aMkM b. 1781, (tote<il27-ll-m i.
1. Ckmm oisnt Memo. Ho. 1S0^P2^M 4, Bdwaticm, dated

5-3-liW2.
3. Oovtmment Mbmo.No. 323-K2/76-1»Educatioa, dated 6*$^1976.
4. Oovemiiient Memo. No. 15^-K^76*2, Bducation, dated

3M-76.
5. €k>vemm^ Memo.No.2791-k2/76-4, S<ta(?ationi daM  2M -W 6. 

O atm
In tlie 0 .0 .1 s t  read above read iKOth the itfOtd ki

the feleie^iie momd r««4 above* orders Imw N e» i p * t 0  tilt Mfeet 
that the «aiks obtaiaed at t&temal a s sm s i^  S(̂ % and
t h ^  o#t% M in annual ^jc^iiaation will i^so ooW  «ld  t ie

.a il ma^l̂ ^JbeioMKM^spei.n^e 95 of 
tio n al ]|ules.

2, In the reference third dted, an ^xnendment to thf ^^eaald  
insttuctiiMis was issued to the effect that a canmdate ^oiikl secise m»t 
les«MiUii25% of marks or Jth of the maxiflmi^lWidheriAFfliiaiiil eaeli 
sirilitt^ ia the common Bxamination for i^om oti^ k , a # ||^ .$ Q  ^  
TSBtSa, lie obtatned at internal assessment. In the Memo, fo ir a  ctled 
ftirtHil̂  mstroctions were issued specifying the m tk iu m  ptmMMgfi o f 
maiiEfr;̂ to be <4)ftamed at the Common Examination and ^  minimum 
pereentoge of marks to be obtamed after comlnniag the marks secured 
at;iiiem al assessment and at the Common Bxaai^tion. These instruc
tions have been c^Uenged in Writ Petitions before the Court 
on the ^ound that they were issued after the Commencement of March,
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1976 Examination. The H i^  Court of Andhra Pradesh allowed the Writ 
Petitions in respect of candidates who appeared for March, 1976, Exa
minations. The High Court however o^epved “ No doubt the Memo. 
No. 323, dated 5-34976 and M  G.Os. issued by Govem-
iStent are v a l i d j M . ^  %  Aey caimot
however, be H e fa w ^ T o p e i^ ^ 'W  iregara td Ih^ s l^ id ^ ts '^ o  studied 
during .aead^mic w t  1975-76”,.,

3. The Qoveraoliiiit hereby iiirect the

a n i third cited ^ 1 1  be in force dNirine th academic year 1976-77 and 
Xh& stibs^uent acadeiW«>pM!< <Al»i»r<ifa^:PM ^ovemment direct

........mwKT <• wm b, m  the C om on  Em -
to Ibe ntulte he o b t ^

a l i r  the te-c^m ii^ m  the sdidots in lu^ /lu ly . ^

r n v f r n m p i - x
Education dated 30-4-1976 are liereby cancelled. The other instrudiofis 
issued in sub-para (») and (iW) of the said Memorandum, shall '

 ̂ <4dieiH^g fo t' ^ i o u s  SL imdmaM
• ^  d ^ ^ i v « a

o m d  the C6n«a^
life CoMkokm B x a m ^ io s

Telugu or First Language . .  I b f  “

*H^di or iSkcond t^ g d a g e  . .
t • ' .* *■' . '■’ • • ,

si - , -

: ' J , "H'
- ' " A :

'>-0»a«PriSflifiaiifit ' ’i ‘ * . . ■ 0 ' # , ^•

""l^oi^al studies . .  \ • •
■ ," • i > ’A l

♦!rais is howefVet U> t t e  pl-ofiisi^ of p m  3 abbtfe
rega'td to tfte iaarks to be obti^ed  m Second I s i ig u ^  HiAdi. '

(//) graded condonation for deficiency of marks for pass of proiijotfdii, 
reckoned on the marks obtained, candidates either in th©



Common Examination or in the combined marks of common 
examination and Internal assessment respectively, shall be per
mitted as per Rule 95(1) of An<^a Pradesh Educational Rules.

6. All the District Educational Officers and other concerned oflScers 
are requested to give wide publicity to these instructions for the infor- 
matfioQ and guidance of all concerned.

(By Order and in the name of the Governor of Andhra Pradesh).
)

C. SRINIVASA SASTRY, 
Secretary to Government.
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A m m i-x tit

M lNUtES OF THE MEETING OF THE COMMIJTEE 
TED Td STUDY THE RESULTS O f n f  CLASS toU A O H , 

' W lAtiiNATlON MARCH 197 ,̂ B E L t d k '  V . - ' i - im W iM  
bFFtCE OF THE COMMlSSIOJf]^ 'FOR GOVJO^SOlM' 
k}tAiiie^ATiONS.

Ref:- O1O.M8. No. «T7, fdacaiioa, 21.4.TB.

foUomg meHabers were ^

1. I% ^or of

% $ m . Khadiya Stotfum AdcU. CHrectcnr* oSvS^kooi 

Sri ^iyaoarayana Rao. MX A., A ^ n i.

4. Mufty, Vijayawada.

5. A. VeolSatappaiah, Esadmaster, F'.V.K.R.HS^ ScTkC^t
Vifest O i^ v a ri District.

6. Sri P^m^iQdaiah, H.M.^.S.Mid. m ^k  scAkk^

7. Sd C  Oopinatha Rao, Director, S.CyB,R.T.

8. Sri T.Vcnfca Reddy, Dy. Commissioaer for Qem nm im t
H<ms and Secretary. ^ > * -» ; -  ̂ J

9 . Sri V. Radha K r i ^  Mnrthy, Se<aet|rif, l ^ h i ^
, Sat«, Hy<terabad. • , , , , ’

■ t i e  s tow ing  were sl»edal invitees front^tii^i#lr^0IIH«t^^lfc:i^

1J ^ p b k , Jt. Director o f » ^  , ,  f ,  ''
2. Smt.B.l^rojiiu Dasarathram, D.E.O., Hy^ri^i|^^  ̂ r‘* - v,
3. Sri B.J^onda Reddy, Dy. Director of School ^ ^ ^ t io o .
4. ^ r a d a  H.Rao, Dy. Director o^s|shod lj|lii^^ i;^   ̂ ^

/ihe coiwniftee sr^ f .
%hooVPdUcation) has extended a war^ wel^fjnie to a^ ii^' 
feqme^led t ^  members to take active interest in 
thje,comnuttee so that really suitable recommend^ons t<̂, 
sipni^n^; improvements in the class room instrujpfions fo i^ i^ rpY en^t 
fg stacukrds in Vllth and other classes may take place, th e
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502
explained the o l^ tiv es  of the commitee in the light of the low percea- 
of tlie assess at the VI! class conunon examination held in M a;^ 

I97U. Heh^8]»»$ented an analytical picture of the genesis and develop- 
la^f^tlieevaliialioaseheilieiir^^M m iH ipiU from  1970. He ba&eK-

f a f i i l ^  in 9cbQoto, la  tlge

1976, t^ ik m  p s^ ts  end p rin c^  of valu-

th ^ u ^ n c t  lê

m  CaaimMW »deed the m trn n a  to  t t f ^  'd ^ iu )  iSk tke

opinions giving reasons ̂  low jii^c^ta^  of results at the VKl class con- 
mon BxaminatioB, Marc^' 11^116., dtte' to d f i3te stuifents

iitm m m m  p o ji iy , ,^ ^ .Q f  i m m  'm
TeadiersinteacMi^lack of p^sicalfadlities ^ndidifeets organke^tion 
of adn^stetiiig  the esi^n^Qation. Some members also suggested

to and afiet
tbe ts^ u c tio n  n on '^ otiou  sdienter. S c ^  ‘ itii^ba>s^^ii|^ted
1 ^  «»y ̂  ^sopiaM  with the.woî c q l llie
committee as special invitiies. They expressed that reports of 
N ^yana committ^.^^ l«^,rasi|]^ Kao’s report on evaluation p r o c ^  
res(C.O.B.O.S.E.)lSii ‘Kuppuswamy and Sri Bkbote Reports etcl, may He 
supped to tk t m eM tits:

After some diis0us9ton,the (^ommitteee deci<^d to collect inibnnation 
and opinions &om the brdss section 61̂  the pedj^le namely teachertr^liEh 
Rectors* jj^ents andpti|>ils by issuing ̂ questionnaire (case study Interviair 
4Mi^fi(U6o) and the questioh^p^rs scrutiiHsed by c o s ^ te ^

aaidf by calling to r statistical hift^mation from the Bi^riet 
f ^ th e  last 3 exaftdnations. This inf<kmati«l 

itiiiy tfe^& kli^ 'to  tli^ mem'bers of t!ie‘ <k»]imittee and a meeting of 
c o ^ e ^ t^  may be called after 15th M y 1^76. Questionnaires hsfe to fito 
evolved by 30-5-1976 and mailed to the concerned by 15-6-1976 and 
mformation may be obtained by ,^0-6-1976. Next meeting may be 
lield on iS-7-1976. Press note may be issued asking for the opinioas



arad comments from the public for improvements of class room practices 
amd to be sent to the member—Secretary.

The committee decided to visit the following districts in order to get 
first hand information of the conditions prevailing in the schools namely 
Snikakulam, Kurnool, Warangal and Hyderabad city for a period of 
2Q> days i.e., up to 10-8-1976. The report of the committee may be fina- 
lisjed by 30-8-76 and the Government may be addressed to extend the 
time for the submission of the report from 30-6-76 to 30-8-76.

T. Venka Redd%
D .C ................

27-5-76.

(Sd.,) .. ..
29-546,





I f iN ir r s i OF IBB cc»fliffTTeB ( lo c a l  members, o n ly ) m  g o ’ d i to  UMi
SEASONS FOR LARGB ÎUMBER A t V ll CEJOi e9M llibll
BZAlffNA’IION, HBLD IN MARCH 1 ^ 6  - HBI^ AT " M m P m M  m  Y iS
OOlgiliSibNERFCm GOVBIUMBNT Eitiil^ATIOIIS^ A.P.,
W4976.

.........  — "—  ----------- -

The Cosunittee wiA the foUowiiig iienibefs at tiie
Office of tiie Cofliaissioiier for B xam fi^as»
Tindesh, I^rderabad. Yt

l.Smt. Khadeeja Begum, Addl. Director of l^hools Sdti^tfd£

2.$rt P. IU»iabrahmam» M. L. C.

3.$ri P. Sceerama Mutthy, Nt. L. C . ,

4SH G. Oopioatlm Rao, Difedor. O. B. K. T.

Commissiooer for 06vt.

$.Sri Vemtiri Radhakrtshaa Murthy (not pieinit)

m  m. A<ia. loiat SeeteUry t& m& €oi»Hdii«oser
Sri V. liH n iili

CMW niMt C oii^tiensive College 6 f Bd^eiiekm, ifyAmtmit 
t l ^  m strk i I M I i i
fhty bate also attendbd the meeting as hiHtd&g; '

As the Director of School Bducatio^ A^^hra Prade«|i, ^ lo  is 
tiie <!&unBan of the Committee coufd nOt a’ttend the S»t.
i O b f f ^  Addl. Director of ̂ h b o IH ^ li^ tlo n »Andhra Piaig^h,
w bo isflie ii^ ro fthe  Conataittee pfesMbii^iilt lO if^g .

After much discaission, tl^j schedi%$ lips, a to l^,.]97lu<^have been 
drafted, have been approved in toto and the said schedules are to be 
filed  in the Oiairman/Members of tlle Coiii^ttee, 
thn selected districts to visit the selected for their survey and
collectioo of data, which woidd be uselk^ fcir th^ preparation of the 
Gojaoiiltee's r ^ r t .  ,

r'j
The l^puty Commissioner for Govem^emt 

Pradesh, who is also M em ber-Secret^, o t dot
tliat particulars regarding results of the VU Class Common Bxaminatioii
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for the y e m  1974 and 1975, may bs gathered from the District 6<hip.- 
tioasl ViMkhapatnam or to obtain the information from ^

'm-Mm m s
to t ^  c&mmjme for a eo^ara live  study of the *per|(Mm)|e 0 i 

tk e a sm i of f ‘pm^tiee*’ in answering the

'<4iiMiI' 4 iH iM  itlikt«>m<rfKto)i(y Ae'-uadeitiiMiiar S f- Ot: 
ii|<lillliltli*W<W,»MW ■ t»iaMii» fetriatg, k fmHiamSmt)
Vrd(t»te4 dty aqd in Ofder to bave a personal imyitiyjm0

iute« 
vici-

i P ^ « «
>v^,B m pect

w gK M il#* .#*t.'«MsW|mft:. «»4,fiie,-i<sw»st ptt¥> i f m k m i t m
^  (Aim eooMMW

forthco:to select and visit such schools during their ming tour.

Th«i ;four groups for p ial^se of tour are formulated :
C tn r>  (1) ,Oii**«or ,*>I: S ^ l  Ediication, A n d i^

(2) SriV'. JtMttadnshnaMwtby, : -
(3) Sri V. Satyanarayana Murthy (not a member of 

the committee) and ottisk memSwrs available.

W a iu n o a i. :- (1) Addl. Director of School Education,
Pradesh. *■ ,■  ̂ n

(2) Sri H. Sot^tamrayana Rao And .,6
(3) Br. Vincent (member proposed to be appoiftt^

Orders of Government not yet received.)
gHTprAŷ m.A^> 7 l)  DjEjp̂ ty Comnussioner for Govt. E xatiika ti^

(2) Sri P. Sreerama Murthy and
(3) Sri Venkatapiiaiih,



Kurnool:- (1) Director, SCERT, A.P.
(2) Sri Ramabrahmam and
(3) Sri Nanjundaiah.

It has been decided that the services of Sri Satyanarayana Murthy, 
Lecturer, Govt. Comprehensive College of Education, Hyderabad 
may be utilised as an associate member and the Principal, Govt. 
Comprehensive College of Education, Hyderabad may be addressed to 
place his services for his regular attendance at this oflSce on Tuesdays 
-.and Thursdays, till the finaUsation of the committee’s report.

As the orders of Government regarding the sanction of expen- 
cditure towards the tour T.A. etc., to be incurred by the comnuttee, are 
je t  to be received,it has been decided that the required amount towards 
the T. T. A. for the members of the committee, may be met 
from the budget provision of the Ofllce of the Commissioner for 
<Jovt. Examinations, A.P. Hyderabad, under intimation to the Oover- 
ment in this regard.

As ^ e  schedules ru^ imo many pages and as number of co];̂ ies 
are required by the members of the Committee, to be filled up at the 
ttime of survey, it has been decided to get them printed at the Govern
ment Text Book Press, H ydm bad in anticipation of orders of Gover- 
snent regarding the payment of printing charges, etc.

Smt. KHADEEJA BEGUM,
AddL Director o f School Education 

f(»  Chairman.

(True Copy attested)

MBQrfw—Secretary 

Deputy Commissioner.
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~î q HiiB£T>lE.sy^UAGSi4f]6it]6»[)£M
Cl) Details o f v. baMoIk t)g£Jni)o

Weightages in ris^ct.o^^^ose,
are as follows :

PrescHt.

w w

Revised.

~ W ~(1)
(1) Prose P j
(2) Poetry
(3) Noa-ietailed
(4) OraiBKiar Of

m
25

00

Yi?§jmta (t)  
30
g^isvA m  

i5{£«?.a (0
(5) General Essay .. 10

:Am\ v\i vw (I)

W ei^ages to pbjectives :
g^taM— aat^cM

Marks allotted .nolioo?.
Sub-unit, witb reference to

present Model as,@||r2̂ e  Remarks.
Paper.

b£«wi«c4]bboM '

(1) (2) -■(botrwg^ (4)
1. Kao'W^edge 20"̂
(2) Understanding 40 J
(3) Application. 15
(4) Skills (Ex- 25

pression).
(3) Weightage t&fdrms o f question :—

(0
90 Expression luidei 

10 >

ov- {xm zd ) ' A ’

“hrtrfH
Marks allotted 
as per tb« pre
sent Model Pa- 
per.

Marks allotted 
with reference to 
the draft Mo(kl 
(revised) Paper.

•*-tr
(1)

- HO O t
(2),mr

1. Essay
2. Short Answers
3. Objective
4. One word answer

1575— 14

19W

20
30 30

209
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(4) to k m l :
'yrr

a i i iA s w a s n -
' -•i.oirti! 

„ „

. .' 'r - _________________________ _

' 0 ' .0 (3) (4)

K « ^ U e  Ho. hm ak.
^ p tn m  
M o4a 4HBda 
ftijwr.

\rt7TK»wŵ .

(I) (2) (3)

Part ‘A * (Essay)

/

25 70 Essay

Sfeort answer 3
geqte^ces 10 30

Part ‘ E* Object 
tive .

Short answer .
20 30 Collective—One
5J word.

70

30 30

45 m

1575-14^
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Sec o n d  L a n g u a g e  (H in d i)

(1) Eiietatls o f Content :

The draft model p3,pzr (revised) covers aW ttte units and contents as 
in the tiiliiiid e l paper. ^

(2) Weightage to objectwes  ̂:

Marks allotted Marks ^  per- 
with re^6^nce to centage aj^lotted 
present J|*fodel as per thi9 draft 
Paper. Model Paper.

(revised).
Remarks.

(2) (3) (4)

m  32 
U«l l̂f(sjtAI|4)ng 34 

26
m . m h  8

20
40
25
15

Marks and per
centage allotted 
u n d erth e  ob
jective Know
ledge ’̂ appear to 
beW .

(3) W e^H ^i^tffJhrm  o f ̂ s tia n s ; ^
, j -If*

Marks ^^o^tfd j^Uotied 
as per the p ^ a t  to 
M ^el Paper. iraift Model (re- 

vfse<  ̂ .

(2) (3)

( 1 ) « S ^ 20 30

(2) Sljoft Answer m 40

(3) Ol#etive 40 30

Maths.

t l l i  dfaft mod0i paper (revised) covers umts co&tents
IS ill tisi qW model paper,
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(a  Welgklage to otilecam
Marks aad per-'
c e a t^  plotted

Sub-Unit. p im i t  Model as per ^  dr^ft ’ ilj
Model !Niper

V m
(3) (4^~ - .

2.
3,

m 4H
36
%

10

% o re  w d g ^ ^  
has‘

' m res^e^ of

and *#pcia-

modil ptpm!* *

(3) m  fimfhs c f  questions :
C i^ a r t s  fevourably wHh tbe old mo(#l qu^$lii«|i ^

SO mifks and 30 m ar^  respectively for fisaay, Short ̂ sw er a^^; 
f o i ^  qu^io^$ ihave been allotted in the revised aaodi^v

j^pers agaii^t 42 2S marks and 30 marks resp^tivetjrl
for ^ e  $a«j$ forms of questions.
(4) We^ht9g4 to difficulty level:

Marks a&d Marks and ................. . ..  ...
percentage percentage ■: : f ■- ^
allotted with allotted as

Difficulty level, reference to per model Remarks.
present mo- paper.
del paper.

(1) (2) (3) (4)
1. DiflBkailty
2. Average
3. Essay

15
56
29

25̂  Raising of ‘ diflScufty Isvdfe
50 appears to be justified ii
25 view of the fact tiat dHff|

tion of th# questi^ 
is for 2 j hours, b ' 
tl]# 2 hours, d w a tk o f  ̂  
gin^Jy iatimded ^  
reace to th® Modtl pa^r^ 
already eirculated. ^
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(5) Weightage o f Marks with reference to sections and time allotted t» 
sections:

; is no change in resp^t of marks allotted, viz., 70 marks an</
30 unarks allotted to sections ‘ A ’ and ‘ B ’ which is propca*, in view @f 
thf (4^ation the question paper, wlHch is for 2 j  hours.

(4) W k^tiige to difficulty level.

Level. Marks Marks 
and per- and per
centage centage 
allotted allotted

Remarks.

',.1 ;

with re
ference 
to pre- 
stat 
Model 
paper.

as peri 
Model 
paperj 
(re
vised).

(1) (2) (3) (^)

1. Difficulty 42 30 Questions on the
2. Average 38 48 culty’ level has been re-
3. £asy 20 22 , duced to an extent of

12% whilt the (pestieas 
on *Ayer3f9 leyel* has 
been i^ised to 10%.

5̂) Weightage o f marks with reference to secticm Ohd time edhtted
to sections:

Section. Marks 
and per
centage 
as per 
present 
Model 
paper.

Marks 
and per
centage 
as per 
the draft 
Model 
paper 
{revised).

(1) (2) (3)

P a r t‘A’ 40 70

P art'B ’ . .  60 30



2M

V ii|.m m . ^ .
—As.,

■iJ'ftl'ii..
(J) (39 (» ( «

1. e ^ i s M
m -..

.. ■ *M ■',. j 

*. ' ■'"« " W' *. f '■
' m  * .3 4 :

^  i*:

1 ^ , . ; ' : - ; .  r-,

I

«

a .
■»t -Mr

.-f.
Wfi \'9 .

' t ( ^ ’’M«» b«ea JswiM<«N»d uoijar 8«b M in .| i

(2) W ^m ta^

Sub-unit.
'w

M s ^  a t o  
^  with re- 
f(^nce to 
present 
fmdel 
paper.

rr-TTit-

iJ^centage 
allotted as 
per the 
draft model 
pilfer {re- 
vised.)

(1) m (3)

(1) Knowledge . . 59
(2) Understanding .. 22
(3) Application . .  13
(4) Skills ..  . .  5

40
W

11
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(3) Weightage to forms o f questions :

Mau'ks allot
ted as per 
tiie present 
model 
paper.

JMadcs allot
ted with 
isf«cence to 

drjtit model 
^mmed)

(1) (2) (4)

(1) *ssay .. 

0  Short

(3) G b ^ iv e

30'| (Multiple 40 

50 y  thowst 30 

20 J  Goii^e- 15 

tion type. 30 

15

I '
i(^  Weighttge to O t^ittly le ie l:

100

Difficulty level. Marks and 
percentage 
allQ t̂^d with 
reference to 
present 
model paper.

I te l s ^ ^ d  
percentage 
a|]^)tted as 

model 
V m r  (re- 
vised.)

Stgmaiks,

(1) (2) (3) (4)

1. Difficulty
2. Average
3. Easy

46
32
22

24 g.S) Marks a J lo m  
AS (50) to “(Ji^culty’ and 
28 (2f^ Tasy^ ]ev^.<pest< 

ions pat
taUywi&iaie total 
maiiber inaits 
allotted to *A»^ 
rage’ level ques
tions.



WtighUige e f mmrks with reference /• sections and^ time allotted to 
sections : * V  o\

Section. Marks and
4oll£

o) doni^^Mjmt $na8flb)|ft^odel 
hhornJSm i I # f [ ^  

< w ^ . )

Remarks.

(i)
"ins

(3) (4)
W  '^ io ao n (?J '~ ~ 3 0 T I^ re : 

• (^) (S)
'"||»#||\.Cftnt;'%l4 #*■.. ............................. .—

jjrqrrtwM) >oe

ot

-sfqmoD (̂ OS

0£ .aqxJ ftoiJ

Social Studies.
(1) Details of Content:____

Ih view of tjie set
ting 30̂  qu«i^(»i8

rDplOliO

Tlw model paper setter has referred to the Parts, Units and C b ^  
ters *%8 :giv©a in the Text Boole” ^egftrdi^ thcFto|i£»

have'sdt )ie» ne&tioaed.

(2) W e ^ i^ e  to bnJB 8:̂ ibM 
ogBJflSOiaq

bo^oHfi gJiBM (££)

b 8 »^]£S  b g y jl ,  
l3bomajp„iti,ol so fH ^ to g e  
-■>■') '■^BSSrence to

the"
------- mmfefpzgTgiT^aft H9del

^^per{re-

Remarks.

biiB
>}2ai£̂p twni V.

G)
V-saL

m
jm -

(2) i i (3) (4)

l£S}i
g^m /^UoiAtefP
-94A* SWUi>a«ollB
-20«p l©V9l 'Qgfil

52
27
14
7

47 Weijhtage to ob-
30 jeetives cleseJy
15 follows the lartfft
8 as in the old

model paper.
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(3) Weightage to forms o f questions:

Marks alio- Marks allot
ted as per ted with 
the present reference to 
model pa^er. tke draft

moddi paper 
{revisei.)

Remarks.

(1) (2) (3) (4)

L Essay
2. Sliort Answer
3.

30
40
30

40 Marks in respect of 
30 ‘Essay* type ques-
30 tioQS have been

raised and num> 
ber of questions 
in respect of 
Short answer * 
type have been 
reduced from 20 
to 10 and the tvtial 
number of ques
tions to be ans< 
wered ^sssayand 
short answer) has 
been reduc^ from 
25 to 15.

(4| Wei^^Ugfi to t^kuU y level:

Level Marks and Marks and 
p««ent2̂ e percentage 
allotted with as per the 
teft»^ce to [revised model 
preset model p c^r. 
pe^er.

R em ark s,

(1) (2) (3) (4)

L Difficulty 30 30"!

2. Average 40 40 > No diange.

3. Essay 30 3 0 ,



i h

(5) Weighmge. q f marks with t^erm ee tQ m tim m d  tim aM tdL M  SMii'
■-. oil!,' #s«M

Section.

iWt'

Rmarks:
draft model

m i to
«sieh (tf ^  4m>:
tions w se alh*. 
ted.

Venka Rfeddy,

.\5rxi
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Distribution o f Questions : As per the 
Present Model 

Paper.

As per the 
revised Model 
Paper.

(I) (2) (3)

(1) First Language (Telugu)
1. j^say 4 5

2. Short Answers 5 1
io

3. One words and one sentence 45 J

4. Objective .. 20 30

(2) Secoad Lang^ags (H iudl);
1. Essay 4 4
1. Slfort AAisWers 2̂5 14
3. Objective .. 16 30

(3) M aths:
1. Bssay .. 6 5
2. Short Answers 9 10
3. Objective .. 30 30

(4) Science:
1. Essay 3 5
2. Si»«t ^ sw ers 10 10
3. Objective .. .. 20 30

(5) Social Studies :
1. l&say 5 5
2. Short Answers 20 10
3. Objective .. 30 m

T. Venka Reddy. 
Deputy Conmissimer.





Minutes o f the Meeting o f the Committee to go into the Reasot^ 
for large number o f failures-at-the V it Class Common iBxafninatidn 
held'in March 197^'Held at the Office o f the Commissioner for Govern-̂  
ment Examinations Andhra Pradesh Hyderabad on 4-10-1976.

•" Hie Gommittee with the following members met at 10>00 a.m.
4-10-1976 at the oflfice of the Commissioner for Odvemment Bxamin* 
ations Andhra Pradesh, Hyderabad.

1. Sri P. Adinarayana, Director of School jpducation, 
Andhra Pradesh, Hyderabad.

2. Smt Khadeeja Beguni, Addl. Director of School 
Edicatioti, A ni^ta Pradesh^ H yd^

(H - ■ ^
3. Sri C. Oopinatha, Rao, Director of S.C.fiiR.T. Alidhra 

Pradesh, Hyderabad'

4. Sri T. Venka Reddy, Deputy Cc«nmissioner for 
Govemittent Examinations, Andhra Pradesh 
Hyderabad.

5. Sr»P. Stfeerama Mii^thy, Vijayawada

6. Sri P. lUmabrsflimam, M.L.G. "

7. Sri H. Satyanarayana, M.L.A., Adoni.

8. Sri A. Venkatappaiah, Headmaster, S.P.V.K.R. High 
School Dommeru, West Godavari District.

9. Sri K. Ptifushotham, Addl. loiat S e c re l^  to  thife 
> . Qpijpiissioner for Goyt. Exams., ^ d h ra  Pradesh, 

Hjfi^rabad.
10̂ . S?i V. Satyanarayana, Lecturer Qovemmegit, 

Comprehensive College of Education, Hyd^aMd J

Chairman

Mieiiibei

Member

Member-
Secretary

Member

Member

Member

Member

Special

Invitees.

J tm  Na. l  « f Agenda 

tteyised modd ^estion papers o f VU Class .*
The Chairman, informed the Committee that many representatioAs 

were received saying that the model question paper in English for 
tl^e VII Class Cqnmion Examination was diflficult to the levefof the 
piapils and 86 tasks set therein were too many and that question papei- 
should be revised. Similarly comments

221



^ r s  in all otk0T subject. vijsw ih^ o o s p i j ^  t h » m ^

. m
''*■1#* ■*'.<'?>  ̂ ""MmH fi"

, «i- *1 hiyî  t 9f$ ^'a.
 ̂ _ ■ ^A|4.^ . ' -»tc/i',

...... 'a i f

n  
8

f*'

for other su b jn ^  as/ ̂  M i P l ^ f i l ^

(c) ^  ctoifyiiQg m non-l^rf>|:^^" < ; ^ t i ^ '^ p e r  Witi
the s p ^ c  objoictive, specificatioo, (iifficulty level, and es^odlRl K8»|bnses 
(inljjj«ti5) so  t i a t  tb e  t t a ^  se t tBB t« i « »  «  tito
icliool fevel.

It has also been decided that the  ̂ papen
should be got p rm ^  and s u p ^ ^  ^  m i  9^ 1?74 t^  ^

P ^ p id ljl^ s  w i^ Instructions th ^  thei mon^3f termjW' ex» 
jr^l^a,tory ^ x ^h a tio n  (to be e d ^ e ^  hĵ  P^kivmji 

1 ^ , 8 % ^ .  l;ie OQ,ihii«mo<^g4jjpa« tl^  ttm w to l; part

iM pl foe. w ( j ^ ^  «  «to T j i ^ d t r a  p m
M (m  papers to provide suH (^ t p rac^  for tho p u ^  ^  a i|s# # l|| 
\H6 p»tt«ni of question papers q£ VU Oass,
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Item No. 2 o f Agenda.

y  ̂  Tour programme o f the Committee :
It has been decided that with regard to the toiir to be undertaken 

by tthe members who have been formed into four groups, the dates of com- 
memc&Jient of tour are as follows —

1st Gr%,up : 

Ci%

Group : 
Waa-angal .

3/#  Group: 
Srlkdkiilam

Ath Group : 
Kiurnool

Date o f commencement from:

(1) Director of School Education, A.P.,^ 23-10-1976
Hyderabad. ]

(2) Sri V. Radhakrishna Mutlhy y
(3) Sri V. Satyanarayana Murhy J

(1) Addl. Director of School Education,'] 24-10-1976 
A.P., Hyderabad j

(2) Sri H. Satyanarayana Rao ^
(3) Brother VinQeat. J

(1) Deputy Commissioner for 
Government Examinations

(2) Sri P. Sreerama Murthy
(3) Sri Venkatappaiah

1
I

(1) Director, S.C.E.R.T., Hyderabad.")
(2) Sri P.Ramabrahmam ^
(3) Sri Nanjundaiah J

25-10-1976

12-10-1976

The District Educational Officers of the respective districts will be inti- 
roa;fled about the tour programme of the Sub-Committees by means 
of E>.0. letters and the local M.Ps., Legislators Ex-pr^idents of Panchayat 
San&i^is, Ex-Chairmen of Zilla Parishads, S^vice OrfanJsations, 
I^^essional Associations, Teachers, parents and stud^t Unions 
will also be intimated of the same.

It has been decided that the Government, wlule being informed of 
the progress of the Committee’s work, be requeued to extend the date 
for the siibmissipq of the Comnvtt^^’s report to 31st December, 1976.

T. VENKA REDDY,
5-10-1976 

Member I Secretary,

P. ADINARi^YANA 
CheUrmtm and D





m m m  c f m  M ^ ir^ , o f the Coitmitm  is ga im  tne
mmbet ^  fa iim s m  m  V ii e im  € ^ fm m  Brntmnrnhn 
MareH, 197^, m id m  fhe Offl&e d f tfte ea^et̂ rOkmi
Examinations, A. P. Hyderabad on 8-2-1̂ 977 0 tif 9-2-197̂ :̂

TM Qofii^tdd ^ t l i  tl^ m a im n  M l  «i 1 mM, on
8-2-1977 and 9-2-1977 at the Office of the Commissioner for Govern* 
01̂  lxa«is»ti<iiis^ A. P.

1.. Sn P.
Dittetor ^
Aadjbra Practe$k, 1^4er^ad . Chairmm.

X  SMit. fi^ f!!,
Â (M, of S ^ o ^  Edadaliti^,

m mher.
Ik Srt t .  m ic a  Redcfy,

’6>litBfti«3idn«f for Go<̂ c«Afla%Slt 
fistaiiiilistfeffs, A. P. j^defftbad.

^Srl,k itimabrahmam, MX.C.
Su Sri k  Sre^anik Murib)!, 6 i£-M.L.€.,

¥y%yamdn. MUtAer.
6l Sri A .V «H liitt^ah,

Retired-Headmaster, S.P.G,K.R. High
i»iool^ Wbst
m t i c t  ' M w ^ .

7. Sfi 1̂; HS4d:masttJr,
M h M p r  ! l ^  a ^ o 6 l An&iiftaj^.

5.. Sri Ra^&akrishoa Mucthy,
"Sb^tacy, Baksb&ia Mh^ata
i^acJb^a Sabh^, khairatabad. H ^d ira^4  HmAntt.

%. Brotlber ViniBent, P rM e ^ ,
Utlle FloKwr H ^ i  SgIi^oI, HydM iM  M0hbm-

f0t 1 .
Joint W s f^ ry  to the C o im ^ « lw  

for Govt. Examinations., Andlsra Praiesh 
\ Hydffliabad. S ^ i s l

11. Sri V. Satyanafayana M^thy,
Itfi^rer, Government Compr^iM^m
CoM^e of Education, Hyderabad. )

1 2 5
1575— 15
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The M«mb»“Secrctary of the Committee explained to the Cbjn- 
13 scjiifelu^ are analysed item-wise and factor-wise and 

>»m .9aa «m
W M  lim m  k m  tha

M  tto mmAvf, t«
w%̂ ' I ", ’■ . . .

' M tM  dkmtst^ m  ^  .^daclii$ite of mc  ̂ sehsfSule issued.

Is Felati<Hi to Ihe ecm eluaim ^ Me^ulea } A  H ^ le i Ibm #  
over-kpp^g an4 fm  cop ^ m g *fectors** the conelusioM may
be foptlief e#te4^ ^onckutas c  ̂schedule HI m m i as they

£  VBT 1 ^  m A

ofs^edule 3 ^ e  to

the ratfo/
___________  _______

a tWoseiwjclwfcsis suggested to ha^-iSoi^'iibjeetiw
emicivsiom he£m  tlie Committee for fiirther

While d is c in g  4tf schoM ^ :MB and X®, the
Chairman ,^j^ijised about some of the conclusions (e*g., i^iiltQsliey 
of attendance of teachers, ad^eiidc f t ^ g p  for |oa9 l^)Jlia t

cntena were not sup|»)ied to toe fnembers to record t|ieir o b ^ ah o o f. 
In the case of pumtolity, fo r^ ia p ie , reports ai^' reoiav^ t ^  tlw 
teachers are attending td 4c&bols ibgularly and pimctuslly. > ^ n  in 
rehti(Hi to 10»F acadeiMb' ffi^om  tb.6 educational system itself is such 
that the teachers are to teach curricula, syllabi etc., \^ c h  are alieaciy 
determined- fo^ them, v lfeiido, .i^hat the iteid * A<^deinic Freedom * 
implies to the teachers may be different for different people and as siu^ 
too much reliance n ^  î Qt be placed on conclusions invol\d^ such 
things as these. /

A suggestion also c?me up regarding the circulation of any draft 
syllabus to the teachers and their views obtained before approving it i 
it is also expressed that thî  teachm  do ncrt liaj^e veiy clear id «  tbmit 
the specifications^ ’ of the various objectives. It is suggested that proper 
motivation for work needs to be created for the teachers and the Head
masters and that the Headmasters may be relieved of their routine



sdimfitstrative work and if possible «p6ciicati0ir of th&ir (M s
Bovreyer, detailed discimion kh ŝss& ivds ^ e ^ e d  to the 

subsequent meetings, when the recommendations would come fbr 
discussions.

Discussions also took place on related issues pf tl?ose given under 
the te^ms of reference to the Committee, which wei^ :

(a) Whether there should bs Common Bxamination ?

(b) If there is to be one,what is to be done I t  th6 state level and
at the District level (alignment e i tl»  talks) f

(c) What should be the structure of the ^e$tion p a^ rs  P

(d) What wei^tages are to be gitmi foe lai^nal Assessiabiit and 
Common Examination ?

{e} What should be the special minmum for the Gefflmoo 
Exannnation ?

(e) nVolvMilf syil#bi a ^

It was decided to continue the Common Examination ^iice VH 
Clasi marks and a pass in it are considered necessary for certain Job 
etc. It is also decided that the papers will be i t  tlbe stai^ l i ^ l  and 
principles of valuliticm will also be formulated at the level for the 
sake of uniformity, while conducting the valua^oa, deetam^tm o f 
retults, issue of certificates etc., will be managed at the district level. 
Itt is also agreed that the present structure of question papers may continue. 
HI it decided that 50% of marks of Internal Assessment (seutyect^wise) 
amd 50% of marks at the Comment ̂ aminatiofi m y  be taken to consti^ 
tuite tl^  total marks obtained by the candidate in various subjects. 
But since tl^re is a possibility for the mat^s in Internal Absestsment to 
be boosted up it is felt necessary that relevent criteria are to be sirpulated 
f®r the purposes of Internal Assessment.

It is felt that the special minimum 20% at the Common Exnamina* 
tiion n^iy be fixed to enable candidates to get the braefit of adding tl^  
mmrks in the Internal Assessment since 15% is felt as low. Govern-' 
mient may be requested to revise the Q.O.Nfe.No. 16, Education daetd 
17-11-1976, wherein 25% marks are prescribed as minimum since 
25%  of marks are prescribed marks in non^languages for a pass.

The members felt that it is not a sound educati(Mial principle to 
start two additional languages (additional to the mother tongue or 
rejgional language in Class V. Hence it is decided that teaching of 
Hi»di may be started in Class VI, while teaching of E n ^ h  may be 
started in V. The Syllabus in Hindi may be recast in this light, 
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M INUTES OF THE MEETING OF THE COMMITTMM TO GO lU m  
THE REASONS FOR LARGE NUMBER OF FAJLUMS AT TBM 
VII CLASS COMMON EMAMINATIQM HELD IN MARCH, IfW, 
H ELD  A T  THE OFFICE OF THE COMMISSIONmFOM mVSHM- 
MEMT EXAMINATIONS, A.P. H Y D l^M A D  ON 23-Wf77 AWB 

J14-5-1977.

The meeting of the Committee of YU QiE» ImaainfttieB
results of March, 1976 was convened on 23rd and 24th of May, 19ff to

^aalijBe the draft report. The Members preMnt are ;

il. &i P. Adinara^i^, Ckmrman,
Director of School Education,
Andhra Pradesh, Hy<tera)iad.

Sm t Kjaadeeja Begum^ M en^r.
Addl. Director of School ^^oaliop,
"Andhra Ptfadesh, Hyderabad.

3 . SrijT.Venka Reddy, Member—S'eereUay
Deputy^Commissioner for

Grovemment Examinatioss,
Andhra Pradesh, Hyderabad.

-4. Sri P. Rambrahmam, M.L.C., Member,

5. Sri P. Sreerama Mufthy, Ex. M.L.C., M itr^r.
Vijayawada.

6 , Sri A.Venkatai^paiah, M miter.
Rietired Hea^inast^, S.P.G.K.R. Sahool,
DOMMERU, Wesf Ciodavari Dist.

"77. Sri V. Satyanarayana Murthy, Member {Co-opted,)
Lecturer,
Govt., Compreheilsve College of Edueatioi^
Hyderabad.^

The Chairman, Sri P. Adinarayana prcndod over the ai6btisg. 
Me asked the members of thdr opinion about the draft report preportd 
amd circulated to them. The members, in goieral, e}q)r«Med tatkfa«« 
tiion over the aspects iixjluded in the report.
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The Chairman suggested that the content of the report, specially 
of the chapter on “ findings and Recommendations ” may be reprocessed 
merging the theoretical paragraphs with the findings and conclusions. 
He suggested tliat a dlajttfer Entitled '** Summa^’ of Recommendations 
may be gdded in the ^ d .  He also sifggested that references to a t^ n d i-  
CBs (since all the gChedullS and arialy&is of ihformaHcM-gathered nHrough 
th? schejJjxlps are given ufldet <̂ afious Appendices)' may 'fee referr^ to- 
ejt the'Teleyaijt plaices iff.’ Chapter bn ‘̂findings and portiohs 
of the report (Specially the Sections pertaining to Physical and* instruct 
tional facilities, teaching methods) for the benefit of the members who- 
have not .gpue through the feport.

The Chairman then invited the suggestfons of the members about 
any further recommendations or information to be incorporated in the' 
report. Sri Sriralna Murth>, MX.C., suggested that certairt statistics  ̂
about the number of Primary & Upper Primary Schools and about 
enrolment may be given in the report, further suggested that the- 
second chapter namely viz , (VII Class Common Examination— 
a retrospect ” -nfey be enlarged. He wanted that A.L. Nafayana’s report 
and Gopal Rao Ekbote Committee’s repdrt ma^ be examined for quot
ing the previous attempts made by the State in relation to matters o f 
education. |

The discussion then was diverted to the ** Non-detenltTon Policty 
and the observations to be made. It was p'ointed out in the discussion, 
that it was not included in the terms of the reference ** of this Committee,, 
though pertaining to some of its aspects information was collectecd to 
some degree. The Chairman observed that a separate study was being, 
made by the S.C.E.R.T., specially on this problem. He had also agreed 
that in the information collected suffecient evidence wWch can enable- 
the Committee to make pertinent-observations, existed. This infor
mation, scattered-i3 the findings, may be regrbuped under the Chapter 
“ Non-detention Policy ” and that in view of these findings the Govern
ment may be requested to review, the policy in all its aspects. To this, 
suggestion all the Members, present, agreed.

The final meeting is proposed to be fixed towards the end of the= 
First Week of June, 1977.

T. VENKA REDDY. P. ADINARAYANA,
Membef'-Secretary. Chairman,

^ t i r r D / V  DO

SbK Nation?.! System s U n it, ,1111 

N ational In s titu te  of Educational 
Plnnnin^! and A m in istra tion
17-E .Sfi A  ui biDd^
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