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PREFACE

Inclusive education seeks to address the learning needs of everyone, children, youth and 
adults and focuses specifically on those who are vulnerable to marginalization and 
exclusion. It is based on the right of all learners to quality education that meets basic 
learning needs and helps to enrich lives and develop the full potential of every individual. 
It implies to all learners, with disabilities or without, being able to learn together through 
access to common pre-school provisions, in schools and community educational settings, 
with an appropriate network of support services. This is possible only in a flexible 
education system that assimilates the needs of a diverse range of learners and adapts itself 
to meet these needs. It aims at all stakeholders in the system (learners, parents, 
community, teachers, and administrators, policy makers) to be comfortable with diversity 
and see it as a challenge rather than a problem.

The need for inclusive education arose as a result of researches which have shown that 
social development and academic outcomes for all learners can improve in inclusive 
environment. It develops social skills and better social interactions because learners are 
exposed to real environment in which they have to interact with other learners having 
unique characteristics, interests and abilities. The non-disabled peers adopt positive 
attitudes and actions towards learners with disabilities as a result of studying together in 
an inclusive classroom. Thus, inclusive education lays the foundation to an inclusive 
society accepting and respecting learners with diverse abilities.

There is a dearth of educated and trained manpower to promote improvement and 
implementation of education policies on inclusive quality education. Added to this, is the 
concern for the welfare and sustained improvement in the quality of life of children with 
special needs. For their integration into the social system, they need to be given ample 
opportunities to grow and interact. The ultimate goal of inclusive quality education is to 
end all forms of discrimination and foster social cohesion



SCERT, Delhi has endeavored to address the issue of Inclusive Education through a set 
of three Manuals - f o r  general teachers, fo r  teachers specializing in special education, 
and fo r  educational administrators. These would help the educators and others 
concerned with education to overcome exclusion through inclusive approaches to 
Education. The manuals are intended to create a positive atmosphere for children’s needs 
which will help all the learners to develop appropriate relationships and prepare them for 
a useful life in the mainstream.

I express my sincere gratitude to all the experts from SCERT/DIETs and other agencies 
for their contribution in bringing out these manuals. I hope these will be a reasonably 
good start in addressing the issues and challenges concerning special education.

Inclusive education is a human right!!

Rashmi Krishnan
DIRECTOR, SCERT
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UNIT 1 - INTRODUCTION TO INCLUSIVE EDUCATION

Dr. Pratibha Sharma and Dr. Rajashree Pradhan

1.1 Introduction

1.2 Objectives

1.3 Appreciating the diversity

1.4 Understanding the children with special needs

1.5 Concept of Inclusive Education

1.6 Definition of disability and ICF classification

1.7 Legislation

1.8 Facilities, concessions and allowances

1.9 Implications for inclusive education

1.10 Schemes

1.11 Use of BaLA in Inclusive Education

1.12 Education Policies for children with special needs

1.13 Role of SCERT

1.14 Role of Special Teacher

1.15 Conclusion

1.1 INTRODUCTION

Education is one of the inputs to ensure the quality of life of an individual. Every child has 
the right to education irrespective of age, gender, background, socio-economic status, race, 
caste, creed, religion and ability. The National Policy on Education (NPE) 1986 in the 
section on “Education for Equality” has emphasized the need for removal of disparities and 
to equalize educational opportunity by attending the specific needs of those who had been 
denied so far. For achieving equalization of educational opportunity children of remote or 
nomadic population, children from linguistic, ethnic or cultural minorities, girl child, street 
and working children, children with disabilities, children affected by HIV/AIDS should have 
access to quality education comparable to other children.

Our classrooms are diverse in terms of the types of children we teach and the ways the 
learners learn. Diverse classrooms have benefits for all learners and teachers. Children 
have different experiences, skills, knowledge, values and abilities. All children contribute 
and bring some ingredients to the teaching learning process of the classroom. We live in a 
society of increasing diversity where success will come to those who learn to work and live 
cooperatively with others. Every school has to accept inclusion as a basic value.

Inclusive education means including not only children with disabilities in the class room but 
all children with diverse background and abilities. Actually getting these children into our 
classroom is only half of the challenge. The other half is in meeting all of their different 
learning needs as well as in giving special attention to those children who are usually 
excluded from the classroom or from participating/learning in the classroom. Children learn
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in a different ways because of hereditary factors, experience environment or their 
personalities. Consequently, we need to use a variety of teaching methods and activities to 
meet the different leaning needs of our children.

The basic concept that giving equal opportunity and access to all children does not mean
treating everyone the same, this will not act to address the diverse needs. Equality of
educational opportunity requires an understanding of the conditions for success where 
children with diverse needs will be given more support or additional provision in order to 
have an equal chance access to success and achievement in general classroom. In order 
to ensure that this happens, we need to foster inclusive classrooms in inclusive schools.

1.2 OBJECTIVES

After completion of this unit you will be able to:
■ •

1. Appraise yourself with the existing diversity and understand the. children with 
special needs. _

2.. Familiarize yourself with the concept of Inclusive Education and be able to
reflect and discuss it with fellow teachers.

3. Familiarize yourself with different categories children of with special needs.

4. Acquaint yourself with the legislation facilities and national policies for children 
with special needs. ’ ^

5. Understand your role as a special teacher for making Inclusion a success.

1.3 APPRECIATING THE DIVERSITY

The major issue-underlying inclusion is the acceptance of diversity. We all need to learn 
that diversity is. an asset not a liability. The concept of diversity encompasses-acceptance 
and respect. It means understanding that each individual is unique and recognizing our 
individual difference as reality and diverse abilities as one of the dimensions of human 
diversity. It is the exploration of these differences in a safe, positive and nurturing 
environment. It is about understanding each other and moving,beyond simple tolerance to 
embracing and. celebrating the rich dimensions of diversity contained within individual. The 
pedagogic treatment should be as per the individual needs their personal learning styles 
and environmental consequences they are facing.

¥  Reflection
• Do you feel that addressing the diverse needs of learners is the responsibility of 

the teacher?
• If yes, so how would you accommodate the diverse learners in your classroom 

practice with all the constraints?

1.4 UNDERSTANDING THE CHILDREN WITH SPECIAL NEEDS

Many persons have excelled in different walks of life despite having a disability. The 
problems of the disabled are not the problems that are exclusively confined to them only
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Since the society has not accepted and cared for them, their problem has assumed larger 
and alarming proportions. Our social attitudes, stereotypes and prejudices have led to this 
state of indifference.

People’s attitudes have been particularly important; as attitudes have changed, so have the 
services that have been provided. In prehistoric and early historic societies the need for 
survival of the people without impairments took precedence over the survival of those with 
impairments who often were allowed to die at birth or during infancy in an attempt to make 
others free from the burden of their care. During middle ages, the forces of superstition 
determined the fate of disabled who either were considered demons or punished severely 
(including death or segregation from society), or at times were treated with kindness and 
revered as possessed with supernatural powers. Subsequently these people were looked 
upon more sympathetically and were kept protected in segregated settings. In the modern 
times, the emergence of scientific understanding and availability of treatment of various 
impairments led to disability reduction and helped these people to improve functionally. 
Finally, during last few decades the human society talked about need to give them equal 
rights as human being by including them in every aspect of life and society.

1,5 CONCEPT OF INCLUSIVE EDUCATION

The philosophy of inclusion is a paradigm shift and a move from segregation through 
mainstreaming and integration to inclusion. Thus the journey of inclusion indicates a 
process rather than an event; the process reflecting occurrence of significant changes 
brought about by new ways of thinking, new ways of operating in the classroom, and 
adapting to the constantly changing thinking attitude and social conditions.

Integration was used to denote the physical placement of students with disabilities into 
mainstream schools, without any change in the schools where the students were admitted, 
‘Inclusion’ on the other hand is a much broader concept.

Inclusion as a social and educational philosophy believes that all people are valuable 
members of mainstream society, whatever their differences and diversities may be in 
education. This implies that all children irrespective of their abilities and disabilities socio­
economic background religion or ethnic, language or cultural background, religion and 
gender go together to the same school. It is the philosophy that aims to improve the quality 
of education for all children in a classroom. It reflects on human rights and social justice. It 
is a way to reach out all the children. It does not look at whether children are able to follow 
the regular educational system but looks at teachers and schools in terms of how they can 
adapt educational programmes to individual needs.

Any discussion about the definition of inclusive education needs to use the Salamanca 
Statement and Framework of Action (UNESCO, 1994) as a reference point. The Statement 
re-affirms the right to education of every individual, as enshrined in the 1948 Universal 
Declaration of Human Rights, and renews the pledge made by the world community at the 
1990 World Conference on Education for All to ensure the right to education for all, 
regardless of individual differences. The Statement also mentions the 1993 UN Standard 
Rules on the Equalization of Opportunities which states that the education of disabled 
children should be an integral part of the education system. There is however, no Reference 
to the Convention on the Rights of the Child.

• Every child has a fundamental right to education, and must be given the opportunity 
to achieve and maintain an acceptable level of learning,
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• Every child has unique characteristics, interests, abilities and learning needs,

• Education system should be designed and educational programmes implemented 
to take into account the wide diversity of these characteristics and needs,

• Regular schools with this inclusive orientation are the most effective means of 
combating discriminatory attitudes, creating welcoming communities, building an 
inclusive society and achieving education for all; moreover, they provide an effective 
education to the majority of children and improve the efficiency and ultimately the 
cost effectiveness of the entire education system.

The definition of inclusion is clearly broader than just disability, as the Framework 
spells out the many different categories of children who may be excluded from the 
education.

• The guiding principle that informs this Framework is that: Schools should 
accommodate all children regardless of their physical, intellectual, social and 
emotional, linguistic or other conditions. This should include disabled and gifted 
children, street and working children, children from remote and nomadic 
populations, children from linguistic, ethnic or religious minorities, and children from 
other disadvantaged or marginalized areas or groups.

Integrated Education

4



Inclusive Education

R igid m ethods \  
R igid C urricu lum  )

The difference between the concept of integration and inclusion is that while the former 
expects that the child’s individual difficulty are the root cause of any difficulties in the 
school, the latter challenges the present day educational system as promoting exclusion. 
Therefore 'inclusion' actually challenges us to examine the barriers within the educational 
system and look for ways in which to promote participation and positive learning outcomes 
of all learners.

0 /

V Reflection
Differentiate the concept of Inclusion and integration with example of your 
experience as a general teacher

The above sections have focused on clarifying the broad concept of inclusive education and 
made reference to catering to needs of all children. However, many professionals including 
teachers, we have interacted with have shared the challenges of dealing with children with 
disabilities. In the section that follows we have tried to address their issues.
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1.6 DEFINITION OF DISABILITY AND ICF CLASSIFICATION

The shifting approaches to disability have translated into very diverse policies and 
practices. The various models of disability impose differing responsibilities on the States, in 
terms of action to be taken, and they suggest significant changes in the way disability is 
understood.

Impairment: this word refers to an abnormality in the way organs or systems function. 
Impairment usually refers to a medical or organic condition, e.g. short-sightedness, heart 
problems, cerebral palsy or hearing problems.

Disability: this is the functional consequence of impairment. A child with spina bifida who, 
because of this impairment cannot walk without the assistance of calipers and crutches, 
has a disability. However, a person with short sightedness who is provided with correcting 
glasses may see very well and thus has impairment but no disability.

Handicap: this is the social or environmental consequence of a disability. Many people with 
a disability do in principle not feel handicapped. Society often makes them handicapped by 
creating barriers of rejection, discrimination, prejudice and physical access, preventing 
them from making choices and decisions that affect their lives, e.g. if a child who uses a 
wheelchair cannot enter the community school, (s)he will have a handicap in making use of 
the school. When the school is made accessible to users of wheelchairs, this handicap 
disappears. Handicaps do often reveal the (lack of) flexibility resources and attitudes of a 
community in which the person is living.

International Classification of Functioning (ICF)

World Health Organization (WHO) in 2001 approved International Classification of 
Functioning (ICF) which is extremely appropriate for heterogeneous population of different 
cultures, age groups and gender. In ICF, all three dimensions, functioning, disability and 
health conditions of an individual are viewed as interactive and dynamic. The basic 
concepts of ICF are:

> Body structure and function

> Activities (related to task) and participation of the individual in different life situations

> Contextual factors in terms of personal and environmental

Differentiate between Impairment, Disability and Handicap with an example of any 
single disability

1.7 LEGISLATIONS

Many legislations have been enacted for the benefit of people with disabilities. Teachers 
and other stake holders should be aware of the legislations, schemes, concessions and 
reservation so that they can help the children with disabilities and their parents for availing 
the benefits of legal provisions.

1.7.1 Mental Health Act 1987

This gives provisions for rehabilitation and treatment of people with mental health problems.
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1.7.2 Rehabilitation Council of India Act, 1992

This Act was passed in 1992 for the purpose of constituting the Rehabilitation Council of 
India (RCI) for regulating the training, training of rehabilitation professional and for 
maintenance of a Central Rehabilitation Register. It also deals with the development of 
manpower for providing rehabilitation services. It was amended as the Rehabilitation 
Council of India (Amendment) Act 2000 which provides for monitoring the training of 
Rehabilitation professional and personnel, promoting research in Rehabilitation and Special 
Education as additional objectives of the Act.

1.7.3 Persons with Disabilities (Equal Opportunities, Protection of Rights and Full 
Participation) Act, 1995

The Act elaborates the responsibility of Central and State Govt, local bodies to provide 
services, facilities and equal opportunities to persons with disabilities. This Act provides for 
both preventive and promotional aspect of rehabilitation like education, employment, and 
vocational training, reservation, research and manpower development, allowance for the 
disabled employees and establishment of homes for persons with severe disabilities etc.

Main Provisions of the Act:

- Prevention and early detection of disabilities

- Education

- Employment

- Non-discrimination

- Research and manpower development

- Affirmative action

- Social security

- Grievance redressal

Educational provisions under Persons with Disabilities Act:

Every child with disability shall have the right to free education till the age of 18 
years in integrated or special school set up.

- Appropriate transportation, removal of architectural barrier and restructuring of 
examination system shall be ensured for the benefit of children with disabilities.

- Children with disabilities shall have the right to free books, scholarships, uniform 
and other learning material.

- Special schools for children with disabilities shall be equipped with vocational 
training facilities.

Non-formal education shall be promoted for children with disabilities.

- Teacher training institutions shall be established to develop requisite power.

The Persons with Disabilities Act (1995) recognizes the following disabilities:

1. Blindness

2. Low Vision

3. Leprosy Cured
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4. Hearing Impairment

5. Locomotor Disability

6. Mental Retardation

7. Mental Illness

Definitions of various disabilities as per PWD Act (1995)

Blindness refers to a condition where a person suffers from any of the following conditions, 
namely:-

i. total absence of sight; or

ii. visual acuity not exceeding 6/60 or 20/200 (Snellen) in the better eye with 
correcting lenses; or

iii. limitation of the field of vision subtending an angle of 20 degree or worse

Hearing impairment means loss of sixty decibels or more in the better ear in the 
conversational range of frequencies.

Leprosy cured person means any person who has been cured of leprosy but is suffering 
from-

i. loss of sensation in hands or feet as well as loss of sensation and paresis in 
the eye and eye-lid but with no manifest deformity;

ii. manifest deformity and paresis but having sufficient mobility in their hands 
and feet to enable them to engage in normal economic activity;

iii. extreme physical deformity as well as advanced age which prevents him 
from undertaking any gainful occupation

Locomotor disability means disability of the bones, joints or muscles leading to 
substantial restriction of the movement of the limbs or any form of cerebral palsy.

Mental illness" means any mental disorder other than mental retardation.

Mental retardation means a condition of arrested or incomplete development of mind of a 
person which is specially characterized by sub normality of intelligence.

Person with low vision means a person with impairment of visual functioning even after 
treatment or standard refractive correction but who uses or is potentially capable of using 
vision for the planning or execution of a task with appropriate assistive device.

1.7.4 National Trust Act, 1999

National Trust Act is meant for the Welfare of persons with Autism, CP, MR and Multiple 
Disabilities. It has provisions for legal guardianship for above mentioned four categories of 
persons with disabilities. The objectives of the trust act is to enable and empower persons 
with disabilities to live as independently and as fully as possible within and as close to the 
community to which they belong.

The National Trust Act of 1999 includes the following disabilities in addition to Mental 
Retardation which have not been covered under Persons with Disabilities Act:

Autism means a condition of uneven skill development primarily affecting the 
communication and social abilities of a person, marked by repetitive and ritualistic 
behaviour.
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Cerebral palsy means a group of non-progressive conditions of a person characterized by 
abnormal motor control and posture resulting from brain insult or injuries occurring in the 
pre- natal, peri-natal or infant period of development.

Multiple disabilities refer to a combination of two or more disabilities as defined above.

Thus, the Government of India treats a total of 10 above mentioned conditions as 
disabilities. However, in developed countries many other conditions such as learning 
disability, epilepsy, tuberculosis, cancer, AIDS, drug dependence, ulcer, asthma, etc have 
been considered as disabilities.

Though the cases of learning disabilities are now being identified in higher numbers in 
schools, this disability has not been covered under any of the Acts

1.8 FACILITIES, CONCESSIONS AND ALLOWANCES AVAILABLE TO
PERSONS WITH DISABILITIES

1.8.1 Travel Concessions

Travel concessions for journey by train are up to 75 per cent available to the persons with 
visual, locomotor, hearing and mental retardation. Similarly, by air, concessions up to 50 
per cent are admissible to persons with visual and locomotor impairment.

1.8.2 Communication

(a) Postage

‘Blind Literature’ are exempted from the payment of postage.

(b) Telecommunication

For the blind persons there is a provision for 50 per cent rental rebate on telephone 
connection.

(c) Preference in allotment of STD/PCO

Educated unemployed persons with disabilities are given preference in allotment of 
STD/PCO booths.

1.8.3 Customs concessions

Aids, appliances, devices such as Braillers, canes, calipers, wheel chairs etc. are exempted 
from custom duty for individuals as well as institutions.

1.8.4 Conveyance allowance

Special conveyance allowance is admissible to persons with visual impairment and 
locomotor impairment working in Govt, organizations.

1.8.5 Children's educational allowance

Provision has been made for the reimbursement of tuition fee of children with disabilities to 
the parents working in Govt, organizations.

1.8.6 Income Tax concessions

Persons with disabilities can claim rebate on the Income Tax under relevant clause as 
applicable to persons with disabilities.
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1.8.7 Award of Dealerships/Agencies by Oil Companies

Reservation has been made for the award of dealership of Kerosene, LPG etc. for persons 
with disabilities.

1.8,3 Reservation of jobs and other facilities

(i) Three Per cent reservations in Government jobs

Three per cent jobs are reserved for persons with disabilities (1 per cent each for the 
hearing impaired, locomotor impaired, and visually impaired) in Govt. jobs.

(ii) Posting of handicapped candidates

As per the decision of the Government of India, persons with disabilities should be posted 
as near as possible to their native place.

1.9 SCHEMES

1.9.1 Integrated Education for Disabled Children (IEDC)

In 1974 Government of India launched the scheme under the Ministry of Social Justice and 
Empowerment, which was later shifted to Ministry of Human Resource Development. The 
scheme intends to provide educational opportunities to students with disabilities in regular 
schools and facilitate their retention through resource support in the schools. Children with 
disabilities in the age group of 15-18 years are provided free education under different 
heads. Assistance for all the items are covered in the scheme on 100% basis but 
assistance for the programme would be conditional on prior creation of technically qualified 
staff as laid down in the Scheme.

1.9.2 Scheme of IEDSS (Integrated Education for Disabled Children at Senior 
Secondary Stage)

Aim of IEDSS is to

-  Enable all students with disabilities completing eight years of elementary schooling 
an opportunity to complete four years of secondary schooling (classes IX to XII) in 
an inclusive and enabling environment.

-  Provide educational opportunities and facilities to students with disabilities in the
general education system at the secondary level (classes IX to XII).

-  Support the training of general school teachers to meet the needs of children with
disabilities at the secondary level.

Objectives of IEDSS is that-

• Every child with disability will be identified at the secondary level and his educational
need assessed.

• Every student in need' of aids and appliances, assistive devices, will be provided the 
same

• All architectural barriers in schools are removed so that students with disability have 
access to classrooms, laboratories, libraries and toilets in the school.
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• Each student with disability will be supplied learning material as per his/ her 
requirement

• All general school teachers at the secondary level will be provided basic training to 
teach students with disabilities within a period of three to five years.

• Students with disabilities will have access to support services like the appointment 
of special educators, establishment of resource rooms in every block.

• Model schools are set up in every state to develop good replicable practices in 
inclusive education.

Target Group

The scheme will cover all children of age 14+ passing out of elementary schools and 
studying in secondary stage in Government, focal body and Government-aided schools, 
with one or more disabilities as defined under the Persons with Disabilities Act (1995) and 
the National Trust Act (1999) in the age group 14+ to 18+ (classes IX to XII), namely

1) Blindness

2) Low vision

3) Leprosy cured

4) Hearing impairment.

5) Locomotor disabilities

6) Mental retardation

7) Mental Illness

8) Autism

9) Cerebral Palsy

It may eventually cover (i) Speech impairment (ii) Learning Disabilities, etc. Girls with 
disabilities will receive special focus and efforts would be made under the scheme to help 
them gain access to secondary schools, as also to information and guidance for developing 
their potential.

This is a centraHy sponsored scheme under which the Central Government will assist the 
States/Union Territories and autonomous bodies of stature in the field of education in its 
implementation on the basis of the criteria laid down.

The Scheme will include assistance for two kinds of components:

1 . Student-oriented components-

It is proposed to provide assistance to States/ Union Territories / Autonomous bodies @ 
Rs.3000/- per disabled child per annum for specified items, on the pattern of SSA which 
provides assistance @ Rs.1200/- per disabled child per annum for the elementary level. 
(This rate was fixed in 2001-2002). This amount of Rs.3000/- per disabled child per annum 
may be spent on the following components:-

(i) Identification and assessment of children with disabilities. The assessment team 
may include an interdisciplinary expert team of special educators, clinical 
psychologists, therapists, doctors and any other professional support based on the 
students’ needs.
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(ii) Provision of aids and appliances to all students with disabilities needing them

(iii) Access to learning material ensuring that each disabled student will have access to 
learning material as per his/her requirement like Braille textbooks, audiotapes, 
talking books etc

(iv) Provision of facilities like transport facilities, hostel facilities, scholarships, books, 
uniforms, assistive devices, support staff (readers, amanuensis).

(v) Stipend for girl students with disabilities they be given a stipend @ Rs.200 per 
month at the secondary level

(vi) The use of ICT: Computers provided to students in secondary schools will also be 
made accessible to those with disabilities. The scheme will provide for the purchase 
of appropriate technology by way of special software such as Screen Reading 
software like JAWS, SAFA, etc. for the visually impaired and speech recognition 
software for the hearing.

(vii) Development of teaching learning material: The scheme will cover the expenses 
incurred on organizing the mobilization of such support as certified by the School 
Principal/Educational Administrators. Financial assistance under this scheme will be 
available for purchase/production of instructional materials for the disabled and also 
for purchase of equipment required therefore.

(viii) External support from an interdisciplinary team of experts such as educational 
psychologists, speech and occupational therapists, physiotherapists, mobility 
instructors and medical experts has to be coordinated at the local level.

2. Other components (e.g. those relating to infrastructure, teacher training, 
awareness generation, etc.)-

Costs of non-beneficiary-oriented components like teacher training, construction and
equipping of resource rooms, creating model schools, research and monitoring, etc. will be
covered separately. These components would be as follows:-

(i) Removal of architectural barriers to ensure that students with disabilities have 
access to each classroom, laboratory, library and toilet in the school.

(ii) Training of special/ general school teachers:- Special teachers to be trained through
regular programmes run by the National Institutes/Apex Institutes of RCI or under 
any other programme of the States. There should be a component of 'in-service' 
training for resource teachers to equip them with handling of other disability area.

(iii) Orientation of principals, educational administrators: This training will include 
developing strategies for management of inclusive education.

(iv) Strengthening of training institutions and assistance to existing organization/NGOs 
to develop teacher's training programme in inclusive schooling and for educational 
interventions for specific disabilities.

(v) Provision of resource rooms and equipment for the resource rooms in one school
per block/urban cluster. Norms in terms of size, accessible features will be 
developed with the support of relevant agencies at the Central and State level.

(vi) Appointment of special educators: Support from special educators will differ at the
secondary level from that at the elementary level. Ideally every school where
disabled children are enrolled should have the services of at least one special
teacher.
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(vii) Development of some existing schools as Model Inclusive Schools so as to 
accelerate the process of education of children and youth with disabilities with 
initiatives from parents, teachers, community and respective governments.

(viii) Administration, Research &Development, and Monitoring & Evaluation: Every year 
5% of the funds available at the Central level will be earmarked for administration, 
innovative and R&D projects and monitoring and evaluation.

(ix) Environment Building Programmes upto Rs.10,000/- per programme at local level.

Other support: At the secondary level, all children with disabilities included under the
general education system may not require adaptations in the teaching learning process and 
evaluation procedures. However there may be some who would require some adaptations. 
The States/UTs/ Autonomous bodies can take the support of special teachers, SCERTs, 
DIETs, Special Schools, Resource Centres, Non-Governmental Organizations, State 
Boards and any other community institutions available at the local level for this purpose.

Adaptations in Examination procedures The existing evaluation procedures can be 
reviewed at the State level and modified accordingly. Provision for alternative modes of 
examination for children and youth with disabilities should be considered and provided by 
the Boards of Examination. This is being visualized mainly as a process of issuing 
appropriate orders and notifications by the Boards concerned. Separate budget as such is 
not planned under the scheme.

1.9.3 Sarva Shiksha Abhiyan (SSA) launched by the Government has the goal of eight 
years of elementary schooling for all children including children with disabilities in the age 
group of 6-14 years by 2010. SSA has adopted a more pragmatic approach to implement 
the programme of inclusive education.

SSA framework clearly states that “SSA will ensure that every child with special needs, 
irrespective of the kind, category and degree of disability, is provided education in an 
appropriate environment. SSA will adopt zero rejection policy so that no child is left out of 
the education system. It will also support a wide range of approaches, options and 
strategies for education of children with special needs.

V Reflection-
• What are the various interventions you would like to make within IEDSS for 

addressing the requirement of children with special needs in your classroom?
• How do you plan to address parents in PTM at secondary level to communicate its 

relevance for attitudinal shift?

1.10 USE OF BaLA IN INCLUSIVE EDUCATION

In its efforts to provide quality education in Government Schools, the Department of 
Education, Government of NCT of Delhi, has taken an innovative initiative in the name of 
“Building as Learning Aid (BaLA)’.

BaLA is about innovatively treating the space and the built elements to make the existing 
school architecture more resourceful with higher educational value in a child friendly 
manner. BaLA is a way to holistically Plan and use the school Infrastructure. It incorporates 
the ideas of activity based learning, child friendliness and inclusive education for children
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with special needs (CWSN). At the core, it assumes that the architecture of school can be 
a resource for the teaching-learning processes.

Salient Features of using BaLA in inclusive setting:

*  Buildings are all barrier free with provision of ramps.

*  All classrooms have proper size with double door, window and verandah.

*  Child friendly elements are introduced for access to schools, toilets, drinking water 
arrangement.

*  There is provision of toilet for CWSN.

*  BaLA ideas are introduced in class room, verandahs, open space, play ground, 
compound.

*  There is even a provision for earthquake resistance and fire safety measures.

It is an innovative way to conceive and use the various building components like the floor, 
wall, door, window or even spaces like corridor and open space in such a way that it also 
helps children and teachers in the process of teaching— learning apart from serving their 
usual function.

For e.g. All the colors of the rainbow will be found on the ceiling fans. However, students 
would be surprised to find that when the fan rotates only white would be visible. This would 
help teach students the concept of VIBGYOR and that white light comprises seven colors. 
Multi sensory approach of learning like this is very useful for CWSN.

1.11 EDUCATION POLICIES FOR CHILDREN WITH SPECIAL NEEDS

Different educational policies have been made from time to time for making different 
educational provisions for children with special needs.

As early as 1944, the Central Advisory Board of Education (Sargent Report) made 
provisions for mainstreaming education of students with disabilities as far as possible.

1.11.1 National Policy on Education

Outlining the steps for ensuring equal education opportunity for the handicapped, the NPE 
states that the objective should be “to integrate the physically and mentally handicapped 
with the general community as equal partners, to prepare them for normal growth and to 
enable them to face life with courage and confidence. It has envisaged- the following 
measures:

1. Wherever it is feasible, the education of children with motor handicaps and other
mild handicaps will be common to that of others.

2. Special schools with hostel will be provided, as far as possible at district
headquarters, for the severely handicapped children.

3. Adequate arrangements will be made to give vocational training to the disabled.

4. Teachers’ training programme will be reoriented, in particular for teachers of primary 
classes to deal with the special difficulties of the handicapped children; and

5. Voluntary efforts for the education of the disabled will be encouraged in every 
possible manner.

The Revised Programme of Action 1992, stressed upon the inclusion of the educational 
needs of students with disabilities in planning for UEE.
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1 .11.2 National Policy for Persons with Disabilities

The National Policy for Persons with Disabilities was released by the Ministry of Social 
Justice & Empowerment in February 2006. It has been realized that every child with 
disability has access to appropriate pre-school, primary and secondary level education by 
2020. The major highlights of the Policy document with regard to the education of persons 
with disabilities are as under:

• Make schools (buildings, approahces, toilets, playgrounds, laboratories, libraries 
etc.) barrier free and accessible for all types of disability.

• Medium and method of teaching will be suitably adapted to the requirements of 
most disability conditions.

• Technical/suppiementary/'specialized system of teaching/learning will be made 
available within the school or at a common center easily accessible to a cluster of 
schools.

• Teaching/learning tools and aids such as educational toys, Braille/talking books, 
appropriate software etc. will be made available. Incentives will be given to expand 
facilities for setting up of general libraries, e-libraries, Braille-libraries and talking 
books libraries, resource rooms etc.

• National Open School and distance learning programmes will be popularized and 
extended to other parts in the country.

• Sign language, Alternative and Augmentative Communications (AAC) and other 
modes as a viable medium in interpersonal communication will be recognized, 
standardized and popularized.

• Schools will be located within easy traveling distance. Alternatively, viable travel 
arrangements will be made with the assistance of the community, State and NGOs.

• Parent-teacher counselling and grievance redressal system will be set up in the 
schools.

• There will be separate mechanism to review annually the intake and retention of the 
girl child w;ith disability at primary, secondary and higher levels of education.

• Many children with disabilities, who cannot join inclusive education system, would 
continue to get educational services from special schools. Special schools shall be 
appropriately re-modeled and reoriented based on technologhical development. 
These schools will also help and prepare children with disabilities to join mainstream 
inclusive education.

• In somecases due to the nature of disability (its type and degree), personal 
circumstances and preferences, home-based education will be provided.

• Course curriculum and evaluation system for children with various disabilities shall 
be developed keeping in view their capabilities. Examination system will be modified 
to make it disabled friendly by exemptions such as learning mathematics, learning 
only one language, etc. Further, facilities like extra time, use of calculators, use of 
Clarke’s tables, scribes etc. would be provided based on the requirement.

• Model schools of inclusive educaiton will be set up in each State/U.T. to promote 
education of persons with disabilities.

• In the era of knowledge society, computers play very important role. Efforts will be 
made so that every child with disability gets suitably exposed to the use of 
computers.
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• Children with disabilities up to the age of 6 years will be identified and necessary 
interventions made so ;that they are capable of joining inclusive educaiton.

• Educational facilities will be provided in psychosocial rehabilitation centres for 
mentally ill persons.

• Many schools discoruage enrollment of students on accouni of their disability due to 
lack of awareness about the capabilities of disabaled persons. Programmes will be 
taken for sensitization of teachers, principals and other staff members in all schools.

• Special Schools presently being supported by the ministry of Social Justice and 
Empowerment will incrementally become resource centres for inclusive education. 
Ministry of Human Resource Development shall open new special schools 
depending upon the requirement.

® Adult learning/leisure centers for adult with severe learning difficulties will be

• Three percent reservation for persons with disabilities in admission to higher 
educational institutions shall be enforced. Universities, colleges and professional 
institutions will be provided financial support to establish Disability Center to take 
care of educational needs of students with disabilities. They will also be encouraged 
to make classrooms, hostels, cafeterias and other facilities in the campus accessible 
to students with disabilities.

• Include a module in induction and insen/ice training programmes of teachers on 
issues relating to management of children with disabilities.

• The ministry of Human Resource Development will be the nodal Ministry to 
coordinate all matters relating to the education of persons with disabilities.

9 Reflection

• In the light of the policies/legislations what action do you need to take in 
your own teaching in the classroom?

• What problems, if any do you anticipate?

1.12 EDUCATION OF CHILDREN WITH SPECIAL NEEDS (NCF 2005)

The national curriculum framework for school education (NCFSE) (2000), brought out by 
the NCERT, recommended inclusive school for all without specific reference to pupil with 
Special Educational Needs (SEN) as way of providing quality education to all learners.

Though in India there is no formal or official definition of inclusion, but the draft scheme on 
Inclusive Education uses the following definition:

Inclusive Education means all learners, young people-with or without disabilities being able 
to learn together in ordinary preschool provisions, schools, and community educational 
settings with appropriate network of support services (Draft of Inclusive Education Scheme, 
MHRD, 2003)

National Curriculum Framework (2005) A policy of inclusion needs to be implemented in all 
schools and throughout our education system. The participation of all children needs to be

promoted.
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ensured in all spheres of their life in and outside the school. Schools need to become center 
that prepare children for life and ensure that all children, especially the differently abled children 
from marginalized sections, and children in difficult circumstances get the maximum benefit of 
this critical area of education (NCF 2005, P85)

NCF - 2005

Recommendations of National Focus Group on Education of Children with Special 
Needs (NCF-2005) are as follows:

• Make all early education and care programmes (from 0-6 years) sensitive and 
responsive to the special needs of children, Including training of Anganwadi 
workers in identification of needs of the children with disabilities, use of age 
appropriate play and learning materials and the counseling of parents.

Make all schools inclusive by:
Enforcing without exception the neighborhood school policy.
Removing physical barriers
Reviewing barriers created by admission procedures (screening, 
identification, parental interaction, selection and evaluation), this should 
include private schools.

- Building the capacity of teachers to function in an inclusive setting.
Making the curriculum flexible and appropriate to accommodate the diversity 
of school children including those with disability in both cognitive and non- 
cognitive areas.

- Making support services available in the form of technology (including ICT), 
teaching-learning materials and specialists.

- Involving parents, family, and the community at all stages of education.

• Correlate the style of teaching to the learning styles of all children.

• Regard all special teachers in a given school as full-fledged members of the
school community.

• Make all curriculum-related policies and programmes inclusive in nature to 
effectively address issues related to the education of children with SEN.

• Develop strengths and abilities of all children rather than highlighting limitations.

• To nurture all aspects of the personality, viz., cognitive, affective, and 
connotative -  games, dance, drama, music, and art and craft must be given 
equal importance and value.

• No child with disabilities should be asked to produce certificates either for 
admission, examination, getting support facilities / scholarships, etc.

• Introduce sign language, Braille, and finger Braille as a third language for all 
children.

• Interpret SEN more broadly and do not restrict its interpretation to the definitions 
given in the PWD Act.
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1.13 ROLE OF SCERT

SCERT being the apex organization in the field of school education at the state level, the 
responsibility of providing training to school teachers, development of textbooks, training 
manuals, teacher’s handbook, development of teaching learning materials (TLMs) providing 
resources and undertaking research in various areas lies with it. Under the aegis of SCERT 
nine DIETs are functioning in different districts of Delhi which conduct training programmes 
for primary/elementary (both pre-service and in-service) teachers, heads of schools, 
community leaders and NGO personnel, develop teaching learning material for primary and 
elementary level, and undertake action research in their respective districts.

Both SCERT and DIET have a significant role in promoting inclusive education at State and 
district level respectively. The main functions to be performed by SCERT and DIETs are 
summarized as follows:

Training

• SCERT will conduct programmes for the faculty members of SCERT and DIETs, 
administrative officials from the Directorate of Education, MCD, NDMC, EVG 
counselors and personnel from IEDC cell, NGO personnel, and Principals and 
teachers and special teachers from secondary and senior secondary schools.

• SCERT will make suitable modification in current pre-service curriculum for equipping 
the perspective teachers to work in an inclusive classroom.

• DIETs will undertake training of primary/elementary teachers, community leaders, 
heads of schools, NGO personnel, and education officers at Zone and district level. 
At the same time, inclusive education component will be incorporated in pre-service 
(ETE) curriculum as a compulsory subject.

Material development

SCERT:

• SCERT will review the school textbooks in the context of NCF 2005 and will develop 
new textbook structurally & functionally designed for inclusive teaching for 
addressing the diversified needs of learners in an inclusive classroom.

• It will develop training modules for different persons, i.e. administrative personnel, 
teachers, principals, NGO personnel, and community leaders, who are the main 
stakeholders of education possible.

• It will also develop necessary support system for making inclusive education 
possible.

• It will develop Educational Data Management Information System (EDMIS) 
regarding the educational status of children with special needs in the state.

• A state level resource centre will be established to assist/guide the senior secondary 
schools in planning the inclusive education system and developing the infrastructure 
for the same. This resource centre will be utilized for orientation, sensitization and 
training purpose as well as for documentation and information dissemination.

DIETs:

• In the same line DIETs will also help in the development of textbooks, training 
manuals, and teaching learning material for inclusive classroom.

• It will develop District Educational Data Management Information System (DEDMIS) 
regarding the educational status of children with special needs with respect to 
inclusive education at district level and institutions involved in this.
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• A resource centre will be established at the district level to guide / assist the primary 
and elementary school in planning and setting the resource centre at cluster and 
school level.

Research

• Both SCERT and DIETs will carry out research in the area of inclusive education for 
the development and testing of innovative techniques and the effectiveness of the 
strategies deployed from time to time with an overall goal of making inclusive 
education a success.

Others

SCERT:

• SCERT will plan and coordinate all the activities with respect to inclusive education at 
the state level.

• SCERT will make linkages with state and national level agencies engaged in 
education of children with special needs for policy development advocacy and 
resources mobilization.

DIET:

• SCERT will plan and coordinate all the activities with respect to inclusive education 
through proper monitoring mechanisms at the district level.

• They will establish linkages with different institutions, schools and persons for 
resource support.

• Networking with different institutions will be established by the DIETs by assigning 
specific roles and responsibilities.

1.14 ROLE OF SPECIAL TEACHER

The special teacher has a key role to provide high quality, holistic support and focused 
intervention to the children with special needs based on a shared perspective, mutual 
understanding and networking. Special teacher with the support of the principal of school, 
colleagues, general teacher and parents should develop effective ways of overcoming 
barriers to learning and sustaining effective teaching through monitoring the quality of 
teaching and standards of pupils’ achievement and by setting targets for improvement.

Special teacher works as a catalyst between the principal of the school and children with 
special needs and their parents. It is the special teacher who sees new and innovative ways 
in order to fulfill the educational, social and emotional need of child with special needs. 
Whatever may be the type of resource room the special teacher with her commitment, skill 
and knowledge can reshape it into a useful productive and interesting. One of the main 
roles is to support the regular teacher in meeting the needs of children with special needs. 
The key responsibilities of the special teacher are as follows:

• Overseeing the day to day operation of the scheme IEDSS in particular and inclusive 
education in general.

• Coordinating the provision of support services for children with special needs

• Regular liasioning and advising fellow teachers in regard to the education of child with 
special needs

• Liasioning with other special teachers’ of other schools for updating the information and 
knowledge.
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• Keep constant liasioning with different NGO working in this field for facilitation of 
support services for ;child with special needs

• Maintain the database of child with special needs

• Develop the assessment portfolio of child with special needs

• Preparation of list of required materials and equipment before the beginning of the 
session

• Organize continuous and periodic parent meeting

• Ensure that a child with special needs joins in the activities of the school together with 
pupils who do not have special educational needs.

V Reflection-
What are the most important messages that have emerged from this chapter? 
Can these messages be incorporated into the working of your school?

1.15 CONCLUSION

Inclusion is really about practical changes that we can make so that children with diverse 
needs con succeed in our classroom and school. In order to meet the diverse learning 
needs of the pupil’s teacher should teach knowledge, skills, understanding, in a ways that 
suit their pupil’s abilities. Maximizing of learning for all children by taking into account the 
diverse needs should be the mission of every school and teacher should be equipped to 
help the learner to provide opportunity to learn effectively which is right of all children. 
Inclusion is all kinds of practices of good teaching. What good teachers do is to think and 
develop ways to reach out to all children.

Inclusive education should not be considered merely a special approach that shows us how 
a few chosen learners -  e.g. children with disabilities -  can be integrated in the mainstream 
education, but it should be considered a paradigm shift in the overall societal attitude and 
approach towards children with all diversities. This attitude should lead to transform the 
regular education system in order to respond to different learners in a constructive and 
positive way. Such attitude and resultant endeavours should be collective journey wherein 
everyone in the society joins’

Successful inclusion requires

I -  Infrastructure

N -  National policy

C -  Changing attitude / Capacity building 

L -  Leadership /  Legislation 

U -  Understanding 

S -  Sensitization /  Awareness 

I -  Initiative / involvement of all parents 

O -  Optimism

N -  Networking with different organization
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UNIT 2 -  IDENTIFICATION AND ASSESSMENT

Dr. Rajashree Pradhan

2.1 Introduction

2.2 Objectives

2.3 Concept of Assessment

2.4 Purpose of Assessment

2.4.1 Assessment for Identification

2.4.2 Assessment for Teaching

2.5 Continuous and Comprehensive Evaluation

2.6 Portfolio Assessment

2.7 Assessment and Feedback

2.8 Provisions of CBSE for Assessment of Students with Disabilities

2.9 Conclusion

2.1 INTRODUCTION

It is commonly found that children in our classrooms have different levels of abilities to learn 
and perform. Some children learn pretty fast and learn with ease while others require 
relatively more time and effort to learn. There are some children who have learning 
difficulties and require special support/intervention to learn and perform. The learning 
difficulties of children arise out of many factors. We can say it is interplay of three groups of 
factors i.e. factors related to school, factors related to home environment and factors 
related to child itself. Whatever may be the problem; all children can be helped to identify 
and overcome their learning difficulties. So it is very important to identify and assess the 
learning difficulties of learners at an early age for providing timely intervention for helping 
them to achieve their maximum potential.

2.2 OBJECTIVES

After studying this unit you will be able to:

• Know the concept of identification/screening and understand the experience of early 
identification

• Learn the various approaches of assessment

• Counsel the parents for realizing the child’s strengths and limitations and obtaining a 
disability certificate

• Differentiate between assessment of learning and assessment for learning

• Understand the different features of continuous and comprehensive evaluation

• Develop the portfolio assessment of a child with special needs

• Able to provide proper feedback to the children with special needs
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2.3 CONCEPT OF ASSESSMENT

Assessment is a way of observing, collecting information and then making decisions based 
on that information. The word assessment suggests a complete image about an individual’s 
strengths and weaknesses in sensory, motor, academic, occupational, recreational and 
other related areas. Consequently a more complete picture of a child’s development and 
achievement can be created. It is a useful tool for a teacher to monitor the student’s 
progress in the classroom.

Assessment refers to the “process of gathering and analyzing information in order to make 
instructional, administrative and/or guidance decisions about or for an individual” (Wallace, 
Larsen and Elksnin, 1992).

The basic processes involved in assessment are measurement and evaluation. 
Measurement includes all the information teachers gather as part of the assessment 
process while evaluation includes the process of making decision on the basis of 
measurement. Effective teachers use a range of measurement tools to capture different 
aspects of student learning. Measurement may be formal and informal. Formal 
measurement involves the process of systematically gathering information through tests 
and quizzes whereas informal measurement gathered information through teachers’ 
observation of students’ varying skill in different areas.

2.4 PURPOSE OF ASSESSMENT 

Assessment is made for two purposes:

• Assessment for identification of children who have learning difficulty and thereby to 
determine additional resource support

•  Assessment for teaching to determine what and how a child should be taught

2.4.1 Assessment for Identification

Assessment for identification begins with the regular classroom observations made by a 
teacher through his/her regular classroom observations. Special teacher plays a significant 
role in identifying children who have one or other learning difficulty.

The assessment process should always be four fold. It should focus on the child’s learning 
Characteristics, the learning environment that the school is providing for the child, the task 
and the teaching style. This means looking carefully at such matters i.e. classroom 
organization, teaching materials, teaching style and differentiation in learning in order to 
decide how these can be developed so that child is enabled to learn effectively.

2.4.1.1 Common Classroom Problems in Students

A teacher plays a significant role in assessing her student’s weak and strong areas. The 
teacher should be very vigilant while observing the problems of students in the class. 
Common problems reported in the classroom are:

1. Disturbs other children of the class.

2. Does not copy down the information in the notebook.

3. Has problem copying from blackboard or when dictated.

4. Lacks initiative.

5. Does not take interest in the studies.
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6. Is lethargic.

7. Forgets and does not pay attention to task at hand.

8. Needs reminders to complete a task.

9. Does not complete his home work.

10. Uses abusive language.

11. Engages in other activities while the teacher is in the class.

Q  Reflection
What others common problems do you encounter in your daily classroom 
situation? How do you tackle them?

The above-mentioned problems can occur with students having special needs. Before 
labelling and referring a child for special education services adequate caution needs to be 
taken to ensure that there is no other ailment. For this it may be necessary to consult the 
pediatrician, school counselor, speech therapist and social worker.

For example the problem of not being able to copy from the board can be because of 
weakness of eyes, the problem can be sorted by consulting the ophthalmologist and 
restructuring the sitting arrangement. A child can be lethargic in the class if his health, sleep 
and family situation is not in good shape that can dealt with proper care by consulting 
parents.

No doubt assessment of children with special needs is a challenging task. It requires utmost 
caTe and attention by providing equal access to resource support for facilitating the pupil’s 
learning.

2.4.1.2 Purpose of Screening

Generally refers to quick, valid, measurement activities designed to make initial contact with 
a target population and increase public awareness. Screening is done for identifying 
children with special needs who may potentially demonstrate a handicapped condition and 
may need further diagnosis. Screening does not classify or label a child as handicapped. It 
is a process which simply alerts to the school authorities. Ideally screening should be 
accomplished by administering a standardized tool. This keeps the screening effort most 
economical. Screening is conducted for four purposes:

1. It ensures more accurate identification of pupils with special needs.

2. It brings child to the attention of the school personnel and of necessary remedial 
services.

3. It increases teachers’ awareness of disabilities.

4. Finally screening facilitates administration’s efforts to develop a responsive 
program.

2.4.1.3 Types of Screening

1. Community screening - local mass media are used to alert the community at large 
to a screening programme and services that are available for children with 
handicapping condition. Newspaper advertisements, television commercials, and
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pamphlet mailings are frequently used to inform parents and guardians regarding 
the screening programme and services available.

2. School Screening -  depends on regular classroom teacher who has the access of 
constant observation on the child’s behaviour and recognize a child with special 
needs. Teachers play the most important role in screening because they have 
greater familiarity with child behaviour.

2.4.1.4 Assessment Guidelines

Assessment guidelines have been developed by MHRD for assessing children with different 
disabilities and made available to all state departments for identification/screening of 
different children with special needs. These guidelines have also been provided to all 
schools in Delhi and have been uploaded in DOE website. Those who have no or poor 
access of internet, can refer to Appendix for the guidelines.

All schools have also been given the special notes that children screened and found to 
belong to any category of disability will not be labeled as children with special needs or 
disabled. It is only functional assessment of the child by the teacher for the purpose of 
referral to doctors/experts for further diagnosis and remediation. Hence, utmost 
confidentiality shall be maintained by teachers and Principal of the school regarding each 
child screened in the school.

Importance of early Identification

The importance of early identification, assessment and required intervention for any child 
with special needs can not be over emphasized. The earlier the action is taken, the more 
responsive the child is likely to be and more readily the intervention be made without 
disruption to the organization of school. The early identification and assessment of the child 
with special needs is essential to:

• Prevent deterioration in disability condition which is most likely it not attended to in 
time

• Provide appropriate aids and appliances to overcome disability effects.

• Prepare them for education through early stimulation programmes which improve 
their educability

• Prevent secondary disabilities.

• Prevent dropout of such children from schools due to frustration arising out of 
repeated factor in academic learning

As a teacher in general and special teacher in particular, you need to understand the 
children better and to learn how to assess variations in their learning styles. Consequently 
more complete picture of children’s development and achievement can be created.

The main objective of assessment for identification is raising the awareness of the teacher, 
the child and their parents, caregivers and other relevant people but not labelling the child. 
As we know labeled children are stigmatized. Labelling does not help a child in his 
education in any manner.

2.4.1.5 Effects of Negative Comments and Labelling

One common classroom occurrence is negative comments given to individual pupil. Often 
negative comments are given in the form of labelling based on physical appearance, habits, 
behaviour, ability and religious belief which affects pupils’ self-esteem and automatically
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affects pupils’ learning which initiate a vicious circle of failure. It is also found that the 
greatest source of self-esteem in children is the use of comparison among the peers. A 
label can thus become a self-fulfilling prophecy. Even if the pupils are assigned label 
incorrectly they may start behaving according to the assigned label because people 
expected them to do.

Effects of Negative Labelling 

Negative Labelling

Reinforced stereotypes
Poor performance and behaviour reinforces the 
poor self-image and a negative view of others. 

Everyone feels justified in having given the 
original label

t
Deteriorating Skills

The lack of opportunities to practice 
different behaviour leads to their academic 

and social skills becoming poorer

Poor self-esteem
Individuals begin to develop a poor self- 
image. The label is accepted by others in 

the school. Others start to hold this 
individual in poor regard

Low expectations
The individual’s poor self-image creates 

low expectations from self and from 
others

Fewer chances
Because of their reputations, these 

individuals are not offered the opportunities 
that would bring social or academic success.

Source: Department for Education and Skills,2002(London)

Reflection

Strategies to raise student’s self esteem:

Teachers should use some strategy for raising the student’s self-esteem as under:

• Showing that you care

• Be a good role model

• Setting realistic but demanding challenges

• Arranging opportunities for success

• Reinforcing personal responsibility

• Praising pupils’ achievements

• Giving feedback

• Strengthen the ‘can do’ factor
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2.4.1.6 Diagnosis

It is important to remember that when children are selected through the screening process 
their parents should be made aware of the need for further diagnosis before decisions are 
made about their suspected problem. Screening should not result in the application of a 
label without further diagnostic study.

The major purpose of screening is to select those children in need of additional services. 
The next services needed for the child identified in a screening effort are diagnostic. The 
purpose of diagnosis is two fold- 1) to determine whether a problem exists and if it is 
serious enough to require remediation, 2) to clarify the nature of problem.

Diagnosis is best carried out by a multi-disciplinary team selected on the basis of child’s 
suspected problem. The team may include doctors, psychologists, social workers, teachers 
and other educational personnel. In performing the diagnosis, members of the team collect 
data in various ways about the child in question and examine the collected data to develop 
a comprehensive interpretation.

The ultimate purpose of diagnosis of suspected educational problem is to determine what is 
hindering the development of the child and how best to help him/her. Once the relevant 
information on the child’s problem is collected and analyzed, a meeting/conference should 
be arranged with the parents to discuss placement and treatment options.

Parents have more knowledge and understanding of their child than any professional. They 
should be the active contributing members of the diagnostic educational team. Parents 
provide information on developmental history, educational history, child’s behaviour outside 
the school environment.

Facilitation of Getting the Disability Certificate

Persons With Disabilities Act, provides under section 2(1) that a person with disability 
means a person suffering from not less than 40% ot any disability as certified by a medical 
authority. Medical authority means any hospital or institution specified for the purpose of 
this Act by notification by the appropriate government.

In this regard, the special teacher should help the parents and guide them regarding the 
procurement of the disability certificate. This special teacher should be able to describe the 
benefits of the certificate as regards to travel concessions, medical and equipment 
concessions etc. The special teacher should disseminate information about various 
governmental institutes/hospitals providing disability certificate after examining the medical 
records.

1) How could you prevent deterioration in disability condition or secondary 
disabilities of the child with special needs? Describe with an example.

2) Could you facilitate the child with special needs for getting disability 
certificate? If yes, how?

V Reflection
Do you use these strategies for raising the pupil’s self-esteem? 
If yes what are results/impact?
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Special teacher after obtaining all the information about the child with special needs from 
identification, diagnosis by the professional team, and parent consultation analyses and 
interprets from education point of view. She then consults/coordinates with the principal of 
the school and general teacher for the placement of the child in the class. Then the general 
teacher makes the necessary curriculum adaptation and classroom management according 
to the needs of the child. The special teacher provides guidance to the general teacher as 
and when required. Both, the special teacher and general teacher continuously monitor the 
child progress and provide necessary feedback to parents and the principal of the school as 
and when needed.

2.4.1.7 Placement of the Child

2.4.2 Assessment for Teaching

The purpose of assessment for teaching is to improve teaching/learning process and 
materials, and to be able to review the objectives that have been identified. Needless to say 
that this does not mean that test and examinations have to be conducted frequently. On the 
contrary, routine activities and exercises can be employed effectively to assess learning. It 
provides useful information for planning what to teach (content) and how to teach (method). 
It includes all the process involved in making decisions about students’ learning progress. 
In addition to facilitating teachers decision making about learning progress through a 
systematic information gathering the classroom assessment for teaching accomplishes two 
other important goals 1) increasing learning and 2) increasing motivation.

Effective teachers generally assess children regularly not just at the beginning and end of 
the year. There are different types of assessment -  depending on the time, length and 
purpose of assessment.

Types of Assessment: There are two types of assessment- each serves a different and 
distinct purpose i.e. Assessment for learning (Formative Assessment) and Assessment of 
learning (Summative Assessment).

Assessment for learning happens all the time and the main objective is to improve the 
pupils’ learning whereas Assessment of learning is at the end of the year or a key stage 
and the main objective is to measure what children can do.

Formative Assessment: Effective or formative assessment is a key factor in raising the 
pupils’ standard of achievement. Formative assessment or Assessment for learning is that, 
it:

• Is embedded in the teaching and learning process of which it is an essential part;

® Shares learning goals with pupils;

• Helps pupils to know and to recognise the standards to aim for;

• Provides feedback which leads pupils to identify what they should do next to 
improve;

• Has a commitment that every pupil can improve;

• Involves both teacher and pupils reviewing and reflecting on pupils’ performance
and progress;

• Involves pupils in self-assessment.
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w Reflection

How do you accommodate assessment for learning for improving the pupils’ 
learning?

Summative Assessment: The summative assessment is carried out at the end of the year 
or keystage or when a pupil is leaving the school, in order to make judgement about his 
performance. It also informs how successfully the objectives of the year have been met and 
how well the children are progressing. Summative assesment helps the school for setting 
the target for future year.

Continuous assessment: Continuous assessment means making observations
continuously to identify what a child knows, what he or she understands and what he or she 
can do. These observaitons are made many times during the year. At the same time it 
should be comprehensive. It ensures that ALL children have opportunities to succeed in 
school. The teacher can adapt his or her planning and instruction to the needs of learners 
so that all will have the chance to learn and succeed.

In continuous assessment, all learners have the chance to show what they know and can 
do in different ways according to their different styles of learning. It can tell you which 
children are lagging behind in their understanding of particular topics. You can then design 
new learning opportunities for those particular children. The continuous feedback that 
children receive by this process helps them to know if they are learning well, as well as 
what actions they need to take to make progress. It can help you to talk with parents and 
caregivers about the strengths and weaknesses of the child so that they can participate in 
an integrated programme, such as one that links classroom activities with those in the 
home. Usually, the results o1 end-ol-year exams arrive too late for parents to help a child 
who might not be learning well.

To be effective teachers must be skillful in using various assessment strategies and tools 
such as observation, portfolios and performance tasks. More importantly, teachers must 
have a deep understanding of the formative assessment process and understand its close 
relationship to instructional scaffolding. They must be able to use insights from assessment 
to plan and revise instruction thereby explicitly help student how to improve. It happens all 
the time in classroom'. This involves both the teacher and the pupil in the process of 
continual reflection and review about progress.

V  Reflection
What difficulties do you face for assessing the children with special needs? 
How do you overcome it?

In recommendations of National Focus Group on Education of Children with Special
Needs (NCF-2005) Quinn and Ryba (2000) have suggested collaborative forms of 
assessment for inclusive classrooms. According to them collaboration between and 
consultation with the student, parents, caregivers and other relevant people enable 
educators to gain a good understanding of students’ strengths and needs. They summarize
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the difference between traditional assessment, methods and collaborative forms of 
assessment are as follows:

T raditional/Collaborative Assessment

Traditional Assessment Collaborative Assessment

• Based on a medical model • Based on an ecological model

• Focuses on deficits within the student of 
the student

• Focuses on abilities, strengths, and 
needs

• Assessment procedures are unrelated to 
the curriculum and learning context

• Assessment procedures are related to 
the curriculum and context of learning.

• Hierarchical expect model -  there is 
inequality between the student and the 
‘examiner’

• Team members are seen as equal in 
human dignity

• One-shot assessment approach • Assessment is a continuous process

• Student is viewed as passive recipient of 
the assessment

• Student is viewed as active participant 
and collaborator

• Focus is on the learning products or 
outcomes achievements of the student

• Focus is on the learning process and

• The assessment is carried out by a 
specialist working in isolation

• Parents and other relevant people are 
consulted and involved in the 
assessment.

According to Open File on Inclusive Education (UNESCO 2001) Appropriate Assessment 
enables,

• Students who are talented and gifted to move at their natural learning pace.

• Students who progress more slowly than their peers to move at their own pace while 
still being part of the content of themes and lessons.

• Students experiencing specific learning problems to receive creative and effective 
support to maximize their success.

Simple tips for Teachers for Assessment:

• Observe the learner

• Use variety of ways to collect the information about learner’s learning progress in 
subjects and cross-curricular boundaries

® Collect information continuously and record the same

• Notice each learner’s way of responding and learning, and the time it takes to do so

• Asking questions and discuss their work.

• Design the assessment activities.

• Report on an ongoing continuous basis and be sensitive to every learner responses.

• Provide feedback that will lead to positive action and help the learner to do better.
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2.5 CONTINUOUS AND COMPREHENSIVE EVALUATION

Assessment of a student should not only focus on academic area but also emphasize 
learning in whole wide range of situation and environment. According to the 
recommendations of National Focus Group on “ Examination reform” (NCF-2005), 
emphasis has been given to school based assessment. Under this school based 
assessment, it has mentioned for a continuous and comprehensive evaluation system 
which should be simple, felxible and implementable to reduce stress on children and 
provide space for the teacher for creative teaching and provide a tool for diagnosis and for 
producing learners with greater skill.

Features of Continuous and Comprehensive Evaluation (NCF-2005):

• The ‘continuous’ aspect of CCE takes care of ‘continual’ and ‘periodicity’ aspect of 
evaluation.

• Continual means assessment of students in the beginning of instruction and 
assessment during the instructional process (formative) is done informally using 
many techniques by the class teacher.

• Periodicity means assessment of performance done frequently at the end of 
unit/term (summative)

• The 'comprehensive’ component of CCE takes care of assessment of all round 
development of the child’s personality. It includes assessment in scholastic and co­
scholastic aspect of pupil’s growth.

• Assessment in scholastic area is done informally and formally using multiple 
techniques of evaluation and periodically the diagnostic evaluation takes place at 
the end of unit/term test

• Assessment in co-scholastic area is done using multiple techniques on the basis of 
identified criteria, while assessment in life skills is done on the basis of indicators of 
assessment checklist.

Source: Examination Reforms NCF 2005 NCERT

2.5.1 Assessment of scholastic and co scholastic areas:

The desirable behaviour reJated to the learner’s knowledge, understanding, application, 
evaluation, analysis and creating in subjects and the ability to apply it in unfamiliar 
situations are some of the objectives in scholastic domain.

The desirable behaviour related to the learners life skills, attitudes, interests, values, co- 
curricular activities and physical health are described as skills to be acquired in co­
scholastic areas.

Scholastic areas:

• Assessment of scholastic areas should reflect upon the child’s ability to relate these 
subjects to the present day and future needs.

• It should be based on how much the child has been able to integrate the knowledge of 
various subjects.

• Assessment should be based on the child’s understanding of the subject in any 
language by using the three-language formula. (Hindi, English, mother tongue)
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• Assessment of reading writing, listening and speech contributes to child’s progress in 
curricular areas.

• In Mathematics child should be assessed by his ability to think and reason, to visualize 
and handle abstractions, to formulate and solve problems.

• Science should enable children to examine and analyze everyday experience.

• Assessment of issues related to environment should be assessed on the basis of
exposure to a wide range of activities involving outdoor project work.

• Assessment of social science will include significant themes, such as water, gender 
justice and sensibilities towards marginalized groups.

Co-scholastic areas

• This plays a special significance for students with special education needs

• Assessment should be based on four major spheres viz. music, dance, visual arts and
theatre.

• Assessment should judge a student’s ability to express oneself in different forms.

V Reflection
How could you integrate your classroom teaching for making continuous 
comprehensive evaluation?

2.5.2 Techniques of Assessment

There are different techniques of assessment for assessing the children with special needs. 
The use of proper assessment techniques plays a significant role in the whole process of 
assessment. The process of assessment constitutes three important components. These 
are not discrete or independent elements and in practice, overlap and even occur 
simultaneously. They are:

• Information gathering

• Review

• Action

There are different methods of gathering information in the classroom which seems to be 
relevant and feasible for teachers in ordinary schools. They are discussion, question, 
written notes, observation, schedules or checklists, anecdotal records etc.

Information gathered through different methods, activities and sources should be analyzed 
and reviewed by all those involved. It is a collaborative process. Gathering and reviewing 
assessment information is pointless if it does not lead to some form of action. This is the 
stage which requires a lot of flexibility and the demand for teacher is so vital.

Authentic assessment means involving the child in evaluating his or her own achievements. 
Authentic assessments are performance-based, realistic, and instructionally appropriate. 
Observation, along with talking with children about their learning, can take place at any 
time.
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Observation -  During systematic observation, young children should be observed when 
they are working alone, in pairs, in small groups, at various times of the day, and in various 
contexts. Observations can include the following.

Anecdotal records -  These are factual, non-judgmental notes of children’s activities. They 
are useful for recording spontaneous events.

Questions -  A useful method of gathering information is to ask children direct, open-ended 
questions. Open-ended questions, such as “I’d like you to tell me about...”, help you to 
assess the child’s ability to express himself or herself verbally. In addition, asking children 
about their activities often gives insights into why they behave as they do.

Recommendation of National Policy for Persons with Disabilities:

It has also been mentioned in the National Policy for Persons with Disabilities under the 
Section on Education that course curriculum and evaluation system for children with various 
disabilities shall be developed keeping in view their capabilities. Examination system should 
be modified to make it disable friendly by examples such as learning mathematics and 
learning one language. Further facilities like use of calculator, tables, scribes etc. should be 
provided based on requirement.

2.6 PORTFOLIO ASSESSMENT OF CHILDREN WITH SPECIAL NEEDS

One method of authentic assessment is to create and review a portfolio of the child’s work. 
Portfolios are purposeful collection of student’s work that is revised against preset criteria. 
They are cumulatively connected and occur over a period of time. They can provide a 
motion picture of learning progress i.e., what the child has learned and how he or she has 
learned it. Portfolios are intended document and reflect student growth. This document can 
be used as basis for communicating with parents revising the child’s progress and provides 
necessary feedback. Moreover, the portfolio should follow the child if he or she moves to 
different school.

2.6.1 Entries in the Portfolio

Samples of work that can be placed in portfolios include: written samples such as essays, 
stories, reports, illustration, pictures, maps and diagrams, as well as worksheets other 
assignments, graphs. Children’s non-curricular activities can also be recorded, such as 
taking leadership in various classroom activities.

You as a special teacher can select samples that demonstrate specific aspects of a child’s 
work. You can also invite children to select those samples from their work that they want to 
put in their portfolio for their parents to sign. Then at the end of every term the whole range 
of work in the form of portfolio may be given to the parents for review. When children are 
advanced to a new grade level, teachers may pass on specific sections of the children’s 
portfolios to their new classroom teachers. This will help these teachers to become familiar 
with the varied talents and needs of their new students.

Each portfolio entry should be dated and the context of the piece be given. The context 
might be stated like this- “This was a piece of unaided free writing without any support. Only 
the theme and some basic vocabulary were given. Twenty minutes were given for this 
task”.

2.6.2 Using the Portfolio in Evaluation

The material in a portfolio should be organized in chronological order. The teacher can 
evaluate the child’s achievements. Appropriate evaluation always compares the child’s
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current work to his or her earlier work. Portfolios are not meant to be used to compare 
children with each other. They are used to document an individual child's progress over 
time. The teacher’s conclusions about a child’s achievements, abilities, strengths, 
weaknesses, and needs should be based on the full range of that child’s development as 
documented by the items in the portfolio and his/her own knowledge about how the child is 
learning.

Using portfolio to assess children provides teachers with a built-in system for planning 
parent teacher meeting and also further classroom teaching.

V Reflection
How would you use the portfolio assessment of child with special needs for 
evaluation?

2.7 ASSESSMENT AND FEEDBACK

A good evaluation and assessment system can become integral part of learning process 
and benefit both the learners themselves and the educational system by giving credible 
feedback. Before giving feedback, it is important that a safe, secure, and trusting 
relationship exists between the teacher and the child. Children benefit from opportunities for 
formal feedback through group and class sessions. Negative feedback is illustrated by: 
“Why can’t you improve your spelling? You’re always making mistakes.” Negative feedback 
reduces children’s self-esteem and does not lead to improved learning. Positive feedback 
acknowledges strengths, identifies weaknesses, and shows how improvement can be made 
through constructive comments. An effective feedback is one that is specific, immediate 
and task focused. It should act as scaffolding instead of the complete solution of the 
problem.

Characteristics of Effective Feedback

• Feedback is more effective if it focuses on the task and is given regularly while it is 
still relevant.

• Feedback is most effective when it confirms that the pupils are progressing well and 
when it stimulates the correction of errors or other improvements in a piece of work.

• Suggestions for improvement should act as “scaffolding” , that is, pupils should be 
given as much help as possible in using their knowledge. They should not be given 
the complete solutions as soon as they have difficulties.

Enlist 5 characteristics of effective feedback with examples.

2.8 PROVISIONS OF CBSE FOR ASSESSMENT OF STUDENTS WITH DISABILITIES

CBSE has also extended some facilities for the students with special needs.

1. The persons with disabilities (Dyslexic, Blind, Spastic and candidates with Visual
Impairment) have the option of studying one compulsory language as against two. 
The language opted by them should be in consonance with the overall spirit of the 
Three Language Formula prescribed by the board. Besides one language they can
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offer any four of the following subjects: Mathematics, Science, and Technology, 
Social Science, Another language, Music, Painting, Home Science and introductory 
Information Technology.

2. From the 2002 Examination, alternate questions in lieu of questions requiring 
special skills based on visual inputs have been provided in Mathematics and 
Science for Secondary School Examination (Class X).

3. Blind, Physically Handicapped and Dyslexic Students are permitted to use an 
amanuensis. The amanuensis must be a student of class lower than the one for 
which the candidate is taking the examination.

4. The visually handicapped students appearing from Delhi were provided question 
papers with enlarged print for 2003 examination.

5. Disabled students are allowed an extra hour (60 minutes) for each paper of external 
examination.

6. Board does not give relaxation in minimum marks prescribed by it.

7. They are also exempted from examination in the third language.

8. The board gives equal status to the physiotherapy exercises with that of Physical 
and Health Education course of the board.

9. Special provisions of sitting arrangement on ground of such children as far as 
possible have been recommended.

10. Physically challenged children will specifically indicate their category and also state 
whether they have been provided with a Writer in the columns provide in the Main 
Answer Book.

11. The Regional Officers at one nodal center evaluate answer books of such 
candidates. The Center Superintendent in separate envelopes sends these answer 
books to the Regional Nodal Centers.

12. Separate question papers in Science and Mathematics at secondary (class X) level 
have been provided for blind students w.e.f. 2003 examination.

13. Assistant Superintendents for the blinds are teachers from the schools for blinds. As 
far as possible, teachers of the same subjects are not appointed on the day of 
examination. One invigilator is from outside the school.

14. Assistant Superintendents supervising the physically challenged children who have 
been granted one hour extra are paid remuneration @ Rs. 50/- + Rs. 20/-.

15. An amanuensis is paid @ Rs. 100/- per day/per paper daily by the Centre 
Superintendent from the center charges amount.

V Reflection
As a teacher what more provision would you suggest /  recommend to  CBSE for 
assessment of children with special needs.

2.9 CONCLUSION

To make education more child centric, there should be a paradigm shift in assessment 
process from academic performance to comprehensive development of child personality 
and thereby equip him/her to face real life challenges successfully and effectively.
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UNIT 3 -  AIDS & APPLIANCES

Dr. Anjul Sharma & Dr. Anamika

3.1 Introduction

3.2 Objectives

3.3 Aids and Appliances

3.3.1 Aids and appliances for children with Visual impairment

3.3.2 Aids and Appliances for Hearing impairment

3.3.3 Aids and Appliances for Locomotor impairment

3.3.4 Aids for Intellectually Impaired

3.1 INTRODUCTION

Use of assistive devices is one of the important parameters of success in the education of 
children with disabilities. But only provision of these devices would not suffice. The children 
must be given adequate training to use them. Though these devices are usually taught by 
specialist teachers, general teachers are also encountering situations to teach these skills, 
where special teachers are not available. Short-term training in the use of these devices 
helps the regular teachers to help children with disabilities effectively. Though many of 
these equipments are disability specific, they can be used in the general classrooms 
without much difficulty. Therefore, familiarity with these devices would also help the 
classroom teachers to adopt multi-sensory approaches in teaching.

3.2 OBJECTIVES

After studying this unit the special teacher will be -

• Familiar with the various aids and appliances for children with hearing impairment, 
visual impairment, locomotive impairment and intellectual impairment

• Aware of varied latest innovations regarding the aids and appliances

• Acquainted with the various techniques of using the devices

• Aware of the care and maintenance of various aids and appliances for their effective 
use.

3.3.1 AIDS AND APPLIANCE FOR VISUALLY IMPAIRED

An aid for the visually impaired is any prosthetic device, item or equipment (or even 
animals!) used in assisting a beneficiary in overcoming the impairments associated with 
blindness and vision loss. These appliances can be either for i) Totally blind or for ii) Low- 
vision or partially sighted.

3.3.1.1 Aids and appliances used by Totally blind-

These include writing devices, mathematical devices, talking phones, long canes and guide 
dogs.
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Writing Devices: Different types of Braille writers are used by totally blind. Some are 
Braille slate and stylus, Vasanta cube, Natesan block, Vikas composer and Brailler, We will 
discuss these devices one by one.

i) Braille Slate and stylus:

Braille is a writing system for the visually impaired 
that was invented by Louis Braille (1809-52) in 
1834. Braille is a six dots writing system. Each letter 
in the Braille alphabet consists of one or more 
raised dotes. Braille slate is used to write Braille.
Braille slate is a wooden board with holes on either 
side; a metal guide is fitted in these holes and 
brought down as writing processes. Each cell in the 
guide has six notches representing six dotes in Braille. On the top there is a clamp with pins 
to hold the paper in position. This is the simplest appliances used for writing Braille.

This is a Braille and a stylus is also provided. A thick paper sheet of the same size as the 
slate, should be inserted between the two leaves of the slate. Braille text in any language 
should then be embossed on the paper sheet, one letter in each cell of the slate, using the 
stylus. Each cell has three notches on each of its vertical edges, to control the exact 
position of the stylus while embossing the dots in corresponding position. It must be 
remembered that the embossing of the text has to be from right to left starting from the right 
edge of the sheet, with the individual letter codes being embossed laterally inversed. This is 
necessary as the paper has to be turned over for the embossed matter to be read by touch.

Braille Table for English

A b c d e f g h i i k I m

N o P q r s t u v w X y z

.. .

ii) Natesan Block:

This is a block used for practice of Braille by new beginners.
A word up to five alphabets can be formed. The Child 
should be taught first to rotate adjacent disk so that the 
Braille code for a desired letter is formed on each pair of 
adjacent edges. Letters will be formed by rotation of each 
pair of adjacent disk in the same way in each succeeding 
pair of edges. The sequence of letters will thus form 
whatever word is desired (the standard block has 10 disc to 
create simple words with up to five letters). The child should be trained to acquire speed 
and accuracy in forming words in this way and reading them by touch.
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iii) Alphabet Plate:

This device called the Alphabet Plate it has j
the alphabet a selected language 

on the normal from along side 
with the corresponding embossed Braille 
from, to enable children to learn the alphabet 
in both forms at the same time. The normal 
letters are etched on the plate to enable both 
sighted and blind children to follow the 
shapes of the letters with the tip of a pen or 
pencil and thus acquire handwriting skill. The 
device would have special value for blind 
children for enabling them to sign their name or even later becoming a teacher for the
sighted. The device would be useful even for sighted children to stabilize handwriting skill.

iv) Brailler:

Brailler is shaped like a typewriter; it has six keys and a spacer.
It is used more or less in the same way as the typewriter

2. Mathematical Devices: Taylor frame, Abacus and Geometrical devices are used for 
understanding mathematics.

i) Abacus:

Abacus helps to count and calculate. Numerical values are set 
by moving beads in the two sections of a column towards the 
dividing beads away from the separating bar. Beads 1 to 4 are 
moved with the right forefinger. While values are thus being 
set or cleared in any one specific column, with the fingers of 
the right hand, the identity of this column should be 
remembered by keeping the left forefinger on the next column 
on its left.

ii) Geometrical Set and Drawing Tool:

A variety of devices are available for geometry. A 
drawing can be made with the help of Spur-wheel 
which has a toothed wheel which makes the 
embossing but in the process the paper has to feel 
the embossed diagram. A diagram can also be 
made with an ordinary ball point pen. The advantage 
is that the paper need not be reversed. An ordinary 
Braille guide can be used to give names to the 
diagram. A compass can also be used to draw 
circles.

Visually impaired person should first be taught the 
drawing tool to emboss dotted line on plain paper, 
which can be sensed by touch. They should then be
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taught to draw straight or curved line along the edges of the ruler or set square set or the 
protector to represent line, angles and curves. Then they should be taught how to use the 
ruler to measure length of embosses lines and the protector to measure angles between 
intersecting embossed lines. Teaching has to be innovative and imaginative to enable the 
learner to understand the concept of shape, size, measurement of length and angles, and 
calculation of area, volume etc.

3. Talking phones:

It has talking software that converts the cell phone into a talking mobile phone, make 
and receive calls, Write and read SMS, MMS, and e-mail messages.

3.3.1.2 Aids and appliances for children with Low-Vision

The devices for low vision people can be categorized under following categories.

1. Basic low vision devices

2. Optical low-vision devices

3. Non-optical low-vision devices

a. Basic-Low vision devices: Spectacles, bi-focal aids, simple magnifier or telescope, 
reading stands and lamps.

b. Optical Low-vision Devices: These are used to alter the image, focus, size, contrast, 
brightness and color. Special contract lenses, microscopic spectacles, hand held 
magnifier, stand magnifiers, head borne lenses, CCTV and electronic optical devices 
are the example of optical low-vision devices

c. Non-optical Low-vision Devices: Large phone dials, large book print, audible clocks 
and alarms, touch watches are the example of non-optical low-vision devices. These 
non-optical low-vision devices do not require a prescription by ophthalmologist.

3.3.1.3 Instructions to  parents: Following instructions can be given to parents of visually
impaired chilli who are using aids and appliances to make them safe and comfortable.

i) Parents try to adjust the lighting in the house. Sometimes the child who has
low vision can see better with light buibs: Keeps doer iand windows fully 
opened or fully closed in order to prevent them from bumping.

ii) Do not rearrange the furniture without informing the child with visual 
impairment.

iii) Making edges of the doors and stairs with contrasting colors

iv) If there are low tables in the room, it would be helpful to cover cloth so that the
low vision child can easily see them without bumping in to them.

v) Painting the door locks, handles and switch boards in different colors will make
the person to locate them easily.

vi) Avoid using multi-colored or patterned table cloths. It will be easier for the low
vision person to see objects on the table if it is dark colored.
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3.3.1.4 Instructions to Teachers: Following instructions can be given to teachers who are 
dealing with visually impaired child so that they can use aids and appliances safely and 
comfortably.

1. Teacher should give seat to the child near the illuminated portion in the class. The
amount, direction and changes in lighting condition are crucial for optimal visual
functioning.

2. Teacher should have professional judgment in matching the appropriate learning 
medium with the child’s individual sensory and learning capabilities.

3. Orientation and mobility training should be given to teachers so that they can help 
child as sighted guide whenever needed.

4. The children should be placed in the middle of the front row.

5. The blackboard should be cleaned regularly and properly

6. Writing should be clear, large and uncluttered. Speed while writing on B.B should be 
slow and teacher read the words while writing so that child can take short notes in 
Braille.

7. White and yellow chalks should be used as they provide best contrast.

8. Short breaks during writing activities reduce fatigue.

9. Children with low vision can be allowed to use black in to get good contrast.

10. Some low vision children can write but for long hours those children can be allowed 
to use scribe for their exams.

11. Teacher should avoid standing againsr the window.

Reflection Questions:

• Think about how you could read and write if you are blind folded and 
practice writing your name in Braille on Braille slate.

• Consider your classroom, what seating arrangement would you like to 
make in classroom so that visually impaired child would feel comfortable.

• Make poster of Braille alphabets and some frequently used signs and 
numeral codes.

• Understand to whom Braille medium is required or to  whom low-vision 
devices required.

3.3.2 AIDS AND APPLIANCES FOR HEARING IMPAIRMENT

Hearing impairment means loss of sixty decibels or more in the better ear in the 
conversational range of frequencies. One can have conductive hearing loss (when sound is 
not conducted efficiently from outer and middle ear to the inner ear), sensorineural hearing 
loss (due to damage to inner ear or auditory nerve), or a mixed hearing loss. One can also 
have hearing impairment due to damage to the brain. The degree of hearing impairment 
can be measured by audiometry and it can range from mild hearing impairment to total 
deafness.
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Some of the devices listed below are teaching-learning devices whereas some are used in 
assessment. Though all devices need not be present in a school environment, it is 
imperative for teachers to know that such devices are used in the education of children with 
hearing impairment,

• Audiometer

• Speech trainer

• Hearing aids
• Hearing aid test box

• Assessment tests

• Group hearing aids

• Toys for playing
• Model of ear

• Computers :

V  Reflection-
• Think about the points which will help you to identify different types of 

TYPES OF HEARING IMPAIRMENT children in your school
• Find out the reasons or causes of different types OF HEARING 

IMPAIRMENT children in your school

3.3.2.1 Types of hearing aids-

Pocket M ode l: Worn in a pocket or harness at chest level. It consists 
of the body of the hearing aid containing the microphone, amplifier and 
controls. A cord transmits the electrical output to a receiver, which 
converts this signal into sound. The receiver is attached to a mould, 
which holds it in place.

Behind the Ear (BTE):

The body of the instrument is worn behind the ear. It ‘hooks’ over the 
pinna. It is attached via plastic tubing to an ear mould, which holds it in 
place in the ear.

In the Ear (ITE):

The complete hearing aid is in the ear or ear canal. The hearing aid is 
housed in a hard plastic shell which is often custom made by taking an ear 
impression.
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Spectacle Type:

The hearing aid components are incorporated within a spectacle frame. It is useful for 
persons who require glasses along with hearing aids.

Bone Conduction (BC) hearing aid:
This is used when the ear canal is blocked or in cases where conventional amplification 
as described above cannot be given. A BC vibrator is placed on the mastoid bone behind 
the ear. It converts the amplified electrical signal into vibrations. BC vibrator can be used 
with body level, BTE or spectacle hearing aids.

Hearing aids should always be used with custom-made ear moulds. Ear moulds are 
devices, which couple the hearing aids to the ear. Ear moulds can be of hard or soft 
material.

3.3.2.2 Care & Maintenance of Hearing Aids 

Tips for Hearing Aids Care:

• Prevent it from falling down

• Don’t spill liquids on the hearing aid

• The hearing aid should be fitted well -  pocket model aid in a harness and BTE with 
appropriate moulds and retainers if needed.

• Cords should not be twisted or knotted.

• Protect it from dust, dirt & heat.

• Remove the battery from the hearing aid when it is not in use.

• Remember to detach the ear mould from the receiver before washing the mould.
The receiver should not come in contact with water.

3.3.2.3.Care & Maintenance of Ear Moulds

1. Keep the moulds clean and free of dirt or ear wax. Blocked moulds result in poor 
sound reception. Dirt may lead to infection in the ear.

2. Wash the ear mould in soapy water and clean the dirt with a wire or tooth brush.
Use it only after it dries completely.

3. Do not press the mould hard over the receiver (in pocket model aids) as this can 
damage the receiver.

4. Replace moulds when they become loose/child can not wear the hearing aid at the 
normal volume level due to a squealing sound. In young children, moulds may need 
frequent changing (some times even once in 4-6 months) as the size and shape of 
ear canal changes with growth.

5. The mould should not be removed very often from the receiver as the spring loses 
its tension. However remember to detach and remove the receiver before washing 
the earmould.

6. The mould should be properly seated in place so that no sound leakage is present. 
If the mould is slightly loose, a little cotton, sponge or fabric may be placed in 
between the receiver and mould for tight sitting and sealing. This would also 
minimize the sound leak.

7. If the child shows any skin reaction after using the mould consult the ENT specialist.
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3.3.2.4 Selection of hearing aids

Different Types of hearing aids provide different advantages and disadvantages. Body 
level hearing aids are sturdy, less expensive to buy and maintain. However the 
microphone is chest mounted and does not give ear level hearing and there is a difficulty 
in eliminating the effects of cloth rubbing noise and body shadow (the body may block 
some sounds from reaching the microphone). On the other hand BTE hearing aids are 
small and thus easy to wear in children. They offer more flexibility with respect to 
adjustments in the output signal. BTE provide the advantage of binaural hearing as sounds 
are received at normal ear level. Localisation of sounds is easy compared to even 2 
pocket model hearing aids. However they are more expensive to buy and maintain. In the 
ear and in the canal hearing aids also provide advantages of binaural amplification. They 
are expensive and not worthwhile for children because the entire hearing aid will need to 
be recased if the size and shape of the ear changes. In BTEs and pocket model aids, only 
ear moulds need to be changed. ITEs are also not useful for profound hearing losses. In 
the canal hearing aids fit in the ear canal and make use of the natural resonant properties 
of the external ear. It is important to remember that irrespective of which style of hearing 
aid is chosen (BTE or pocket level) auditory training is required because that is what 
largely determines the child’s progress.

• Find out the Aids and appliances used by different types of Hearing 
Impairment children in your school

• Find out the different types of Hearing Aids used by category of Hearing 
Impairment children in your school

• Prepare a list of Tips For Hearing Aids Care & maintenances, the Hearing 
Impairment children are doing in your school

• Prepare the list of how the H.l children are taking care & maintenance of 
their Ear Moulds in your school

3.3.2.5 Instructions to parents of Children’s with Hearing Impairment

• Encourage your child to wear the hearing aid for all his waking hours.
• The child should be exposed to only one language until he develops 

his basic language skills (a second language can be introduced at the 
appropriate time)

• Face your child while speaking

• Talk to the child all the time in a natural manner and give him adequate time 
and opportunity to express himself.

• Don’t avoid talking to the child assuming that he will not understand

• Encourage him to attend to you when you speak

• Your imitation of your child’s utterances is extremely useful in encouraging him 
to speak

• Talk to your child in simple short sentences.

• Encourage your child to imitate your speech/lip movements as it facilitates his 
attempts to speak.
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V Reflection-
• Think about the points which will help you to identify role of parents of 

Children’s with Hearing Impairment.
• Identify from your school the role of parents are playing in the lives of 

Children’s with Hearing Impairment.

3.3.3 Aids and Appliances for Locomotor Impairment

Locomotors disability means disability of the bones, joints o r muscles leading to substantial 
restriction of the movement of the limbs or any form of cerebrai palsy. (PWD ACT)

3.3.3.1 Types of aids and appliances- There are many devises used by children with 
locomotive impairment to overcome problems of every day living and education

(a) prosthetic devices such as artificial arms and legs are used to replace missing body 
parts. The different types of prosthetic aids are for upper extremity -  above elbow and 
below elbow and lower extremity -  above knee and below knee.

(b) Writing aids are wrist and elbow supports, finger splints etc.

(c) Orthotic devices are attachments such as leg brace or splint that assist a body 
function. Other types of adaptive equipment such as wheel chairs, machines that turn 
pages and long forceps used to reach objects that would otherwise be out of reach are also 
available. The aids used for upper extremity are Braces and Splint (finger, wrist, hand 
immobilizers, area plane splint, hand splints), while those used for lower extremity are 
calipers (AFO, KAFO, HKAFO), knee cages, a gaiters, braces, surgical modified boots. 
Aids used for spinal cord are called spinal orthotic.

(d) Assistive Devices are any devices or aids that can directly help persons with 
disabilities gaining greater independence in undertaking activities of daily living, pursuing 
education, acquiring movement in the built environment, working and engaging in leisure 
activities.

When providing aids for disabled children, both the nature of the specific disability and the 
natural process of growth and development should be considered. The assistive devices 
could accordingly be of various types-

Aids for reading: Independent reading may be a problem for those students who have 
weak grip or weak muscles. If it is difficult to hold a book or paper, rest it on a cantilever 
table covered with non-slip fabric or a small wooden collapsible book rest. For news papers 
or large sheet of paper a free- standing frame with clips may be used. A rubber thimble or 
alternatively a mouth-stick and thimble may be used to turn pages of a book.

Aids for writing: The ordinary pen or pencil may be used with modifications for better grip. 
Clipboards can be used to keep the paper in place. Magnetic writing board can also be 
made to hold the paper in place. Writing aids like wrist and elbow supports etc. could also 
be recommended. Some students who have physical impairment due to cerebral palsy may 
require special furnitures and various supports.

3.3.3.2Care and maintenance of aids and appliances

The teacher should provide instructions on following points to the parents and children with 
locomotive impairment for the care and maintenance of aids and appliances for their 
effective use. Although adaptive-assistive devices may be beneficial to the children with
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locomotor impairment but they should not be recommended without careful examination of 
their potential effect. Some prosthetic devices actually hinder body functioning are motor 
movement and tasks may be accomplished more effectively without them.

Care of aids and appliances

• Check that wheels on walkers are fitted properly.
• Check for overall condition of mobility aids for cracks or broken parts: The height of

orthotic aids and crutches need to be checked for growing children.
• Take care of the rubber of the crutch are in proper condition so that the student

does not skid.
• Check all screws, nuts and bolts daily.
• Caliper, splint and other orthosis should be cleaned once a week.
• Moving joints of the caliper should be checked daily.
• If there is any problem in movement e.g., joint is tight then get it repaired

immediately
• Caliper shoud be taken of while sleeping
• Leather parts of caliper should be clean and dry
• Oiling of all the caliper joints once a week messing/mobile oil
• Telkum powder should be used in upper leather padding of a caliper after cleaning

by wet cloth

Reflection-
• What are the various assistive devices used by children with locomotor 

impairment? How could you orient the children for proper care and 
maintenance of the device?

3.3.4 AIDS FOR INTELLECTUALLY IMPAIRED
Mental retardation means a condition of arrested or incon\plete development of mind of a 

person which specially characterized by sub normality of intelligence (PWD ACT)
The following aids and equipment are useful in the education of children with mental 
retardation. The child's abstract thinking is shallow and hence he/she should be taught with 
real objects. (For example, a real ladder may be used to teach that rather than using a 
diagram of a ladder).
(i) Psychological tests: As mentally retarded children are cognitively impaired, 

assessment of information processing, intelligence, concept development, etc., is vital 
for their educational intervention. Therefore, psychological tests have to be made 
available for assessing mentally retarded children. Though, specific assessment test 
are not available in India, many adapted versions of the tests used for non-disabled 
children are enabling teachers in the assessment of mentally retarded children. These 
tests should be standard intelligence tests as recommended by WHO norms.

(ii) Play therapy set, Montessori teaching set, Kindergarten set: A number of concept 
development activities can be taught to children with mental retardation through toys, 
games, building blocks, etc. Therefore, basic Kindergarten teaching aids, Montessori 
teaching aids, etc. may be made available in programmes for mentally retarded 
children.

i /
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(iii) Television and VCR: Any kind of visual information that is presented to children with 
mental retardation is vital for their effective learning. Therefore, television and VCR 
are important for providing visual oriented information to such children. In addition to 
this, the child's image may also be shown to him/her through TV in order to change 
certain mannerisms.

(iv) Toys: Toys are important tools for learning of any child and it is more so in the case 
of children with mental retardation. In fact, written information should be less in the 
case of mentally retarded children and more toys should be used since they lack in 
basic cognitive skills.

(v) Thematic charts: Since children with mental retardation learn one at a time, 
elaborate and vivid descriptions are needed for each and every concept. Therefore, it 
is essential to provide a number of charts explaining different themes and learning 
tasks to children with mental retardation.

(vi) Computers: Computers can serve as interactive tools for mentally retarded children.

3.4 CONCLUSION

It is very important to decide whether a child needs an aid or not, and what kind of aids 
he/she needs must always be carefully and repeatedly evaluated. It is also necessary to 
seek the balance between usefulness and attractiveness of the aid that helps the child fit in 
best with his/her family and community.

• How could you help children with visual impairment for the proper use of the 
devices?

• How can you guide children with the hearing impairment about selection and 
proper use of hearing aids?
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UNIT 4 -  CURRICULUM ADAPTATION, INTERVENTION ANDTEACHING STRATEGIES

Ms. Vishakha Gautam

4.1 Introduction

4.2 Objectives

4.3 Concept of Curriculum Adaptation

4.4 Principles of Curriculum Adaptation

4.5 Developing Teaching Learning Material

4.6 Adaptation of Instructional material and Methodology

4.7 Classroom Intervention Strategies

4.8 Conclusion

4.1 INTRODUCTION

According to the Constitution of India, it is the right of every child, including children with 
special needs to get education. As an Education policy, discrimination cannot be done on 
the basis of sex, disability, race, color, religion, martial status or ethnic origin in its 
educational programs, admissions policies, employment policies, or other agency- 
administered programs

Most diverse learning needs can be met in the general classroom when two guidelines are 
kept in mind by the teacher-. (1) Student performance is the result oi interaction between the 
student and the instructional environment and (2) teachers can reasonably accommodate 
most student needs after analyzing student learning needs and the demands of the 
instructional environment. In fact, the adaptations made for a specific student’s learning 
needs may be beneficial to many other students in the same classroom. Adaptations are 
simply good teaching techniques put to use.

The children with disabilities have the basic right to learn, teachers need to provide 
appropriate ana reasonable iadaptatioris. In this chapter, the focus is on teaching strategies, 
methodologies and usage of instructional materials for children with special needs.

4.2 OBJECTIVES

After studying the Unit the Teachers will be able to -

• Identify their role in curriculum adaptation the same as per the need of children with 
special needs.

• Acquire basic knowledge about adaptation of teaching learning material for children 
with special needs.

• Familiarize themselves about the Instructional materials and using the same as per 
the need of children with special needs.

• Learn about the appropriate facilities available to cater to the needs of children with 
special needs.
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4.3 CONCEPT OF CURRICULUM ADAPTATION

Curriculum

It is the set of courses, and their content, offered to enhance/modify the knowledge, skill 
and attitude of a student. Curriculum stems from the Latin word for race course, referring to 
the course of deeds and experiences through which children grow to become 
mature adults.

A Curriculum could further be understood in the following two ways: “firstly ... as a plan 
(which may be written in a document). This plan reflects the knowledge, skills and attitudes 
that any society chooses to pass on their children.” In their view curriculum should secondly 
be seen as the learning and teaching experiences that happen in any site of education. 
Therefore, a curriculum is a carefully planned and well written document that explicitly 
reflects the knowledge, skills, values and attitudes of societies that are intended to be 
passed to or mediated to the future generation, comprising both the old and the young. 
Bertram, Fotheringham and Harley (2000)

In addition, the way in which educators would interpret a curriculum depends on and is 
highly influenced by the knowledge, skills and beliefs of that particular educator as well as 
by the context, milieu, and conditions in which the educator finds himself/herself during the 
learning mediation. Curriculum comprises the following components: academic
programme, practical programme (trait oriented) and skills training programme.

Curriculum Adaptations

Students with special needs demonstrate a broad range of learning, cognitive,
communication, physical, sensory, and social/emotional differences that may necessitate 
adaptations to the general education program. Each pupil manifests his learning abilities, 
learning style, and learning preferences in a unique way. Consequently, the type of 
adaptations needed and the program in which the adaptations will be implemented are 
determined individually within the Individualized Education Program (IEP).

Curriculum adaptations are modifications that relate specifically to instruction or content of a 
curriculum. These adjustments or modifications could be to:

(i) teaching and learning environment,

(ii) teaching and learning techniques,

(iii) teaching and learning support material that enhances a learner’s performance or 
allows at least partial participation in a learning activity

(iv) learning programmes

(v) Assessment.

Evaluation procedures, learning material disability-sensitive and addressing the attitudes 
/needs of other children in the school to ensure such interventions benefit all children. It is 
important to have a holistic, comprehensive and inter-sect oral approach where all pieces 
are put together.

Assessment. Grading and Testing

• Provide a quiet setting for test taking, allow tests to be scribed if necessary and 
allowing for oral responses.

• Exempt student from district wide testing if possible.

• Divide test into small sections.
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• Grade spelling separately from content.

• Allow as much time as needed to complete.

• Avoid time test.

• Change percentage of work required for passing grade.

• Permit retaking the test.

• Provide monitored breaks from test.

4.4 PRINCIPLES OF CURRICULUM ADAPTATION

Curriculum adaptation for children with special needs for providing effective opportunities
for all Children based on three key principles-

> Setting suitable learning Challenges.

> Responding to Children’s diverse learning needs

> Overcoming potential barriers to learning and assessment for individuals and groups for
children

The Curriculum for “ALL” needs to be:

1. Child centered: Children with disabilities need child-centered curriculum, which 
takes into account the individual needs of children. The curriculum needs to set 
specific, observable, measurable, achievable, relevant and timely. (SOMART).

2. Flexible: A flexible, locally relevant curriculum, teaching and learning strategies are 
intrinsically important for children with special needs to participate in the educational 
process.

3. Participatory: Children with special needs require a learning environment in which 
they can actively participate in learning in small groups.

4. Partnership with parents: Partnership with parents is a key factor as children learn 
not only in the classrooms but also at home.

Adaptations include, but are not limited to, the following:

Instructional Presentation
Instructional Preparation 

Instructional Prompts 
Instructional Application 
Instructional Monitoring

Classroom Organization
Instructional Groups 
Instructional Support 

Environmental Conditions 
Adaptive Equipment

Student response 
Response Format and Procedures

Safety Consideration
Safety Rules and Procedures 

Safe Use of Equipment
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For children with visual, locomotor, hearing impairment and intellectual impairment addition 
and deletion to the general curriculum is required but for children with mental retardation a 
holistic curriculum considering the child’s abilities, skills and interest by implementing an 
IEP will be effective.

How Curriculum adaptation can be done?

The scale and scope [extent] of curriculum adaptations and modifications will only be 
determined after a thorough assessment of an individual learner. An individualized learning 
programme and Work Schedule with its related lesson plans should be devised on the 
basis of the needs of visually impaired learners. Adaptation at Lesson Plan level will be 
required for all learners in a class who need specific additional support because of their 
disabilities. Those involved in this process must include the teachers, parents, school based 
and district based support teams (where they exist). Other relevant professionals from the 
community can also be consulted.

V Reflection
• Give two examples of Curriculum adaptation in maths subject for 

children with visual impairment

4.5 DEVELOPING TEACHING LEARNING MATERIAL

The Teaching Learning materials should enhance the learning skills of the children with 
disability focusing on their specific needs. Teaching Learning materials should encourage 
contacts between students and faculty, develop reciprocity & cooperation, encourage active 
learning, prompt feedback, emphasize time on task, communicate high expectation and 
should respect diversity of talent and learning in students. The Teaching Learning material 
used should not only be appropriate according to the need of the child but also according 
to:

• Child’s IQ level,

• Chronological age,

• Sex,

• Culture,

• Family background etc.

The teacher should also keep into consideration the safety of the child before preparing the 
teaching learning material for e.g. the material should be rounded without any sharp ends 
while preparing it for child with locomotor disability and do not keep knife, scissor and blade 
openly in the classroom. The teaching learning material should provide information through 
multi-sensory approach i.e. audio, visual, tactile and kinesthetic.

4.6 ADAPTATION OF INSTRUCTIONAL MATERIAL AND METHODOLOGY

Most often classroom teaching is dominated by the lecture method of teacher. Except some 
essential aids like chalk, duster, blackboard, teaching learning materials are hardly used in 
the classroom. Then used it may not be context-specific. One of the major aims of 
NCF (2005) is designing, providing for, and enabling appropriate teaching-learning systems
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that could realize the identified goals. Learning has shifted from Response Strengthening 
to Knowledge Acquisition to Construction of Knowledge. In this context, the duty of the 
teacher is to provide appropriate environment where the child will construct his knowledge 
by interacting with his physical and social environment.

Tips to remember while using the Instructional materials for a child with visual 
impairment are as follows:

> An enlarged activity script, directions, or readings of a detailed lesson can be used 
for a low vision person and for use in describing tactile 3D models.

> Use an overhead projector to show step-by-step instructions. Mask all the 
instructions except the one(s) that you want to follow.

> Use an opaque projector whenever possible to enlarge a text or manual

> All colored objects used for identification related to a lesson, experiment, or other 
directions should be labeled with a Braille label maker or otherwise coded.

> Describe, in detail, all pertinent visual occurrences or chalkboard writing

> Where needed, have lesson or direction materials in Braille, or use an enlarged 
activity script ahead of time, for class handouts

> Have tactile 3D models, raised line drawings, or thermoforms available to 
supplement drawings or graphics in a tactile format when needed

> Whenever possible, use actual objects for three dimensional representations.

> Modify instructions for auditory/tactile presentation.

> Use raised line drawings for temporary tactile presentations.

> Use an overhead projector, chalkboard, graphs, or slides as you would normally, but 
provide more detailed oral descriptions, supplemented with thermoforms where 
appropriate.

> Allow student to use a tape recorder for recording class presentations.

> Make all handouts and assignments available in an appropriate form: e.g., regular 
print, large print, Braille, or cassette, depending on the student’s optimal mode of 
communication.
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Tips to remember while using the Instructional materials for a child with intellectual 
impairment are as follows

> Individuals with intellectual impairment benefit from the same teaching strategies 
used to teach individuals with learning disabilities, attention deficit/hyperactivity 
disorder, and autism. It is helpful to break tasks down into small steps and introduce 
the task one step at a time to avoid overwhelming the individual. Once the student 
has mastered one step, the next is introduced.

> They do better in environments where visual aides such as charts, pictures, and 
graphs are used as much as possible. Such visual components are useful for 
helping students to understand what is expected of them. Using charts to map 
students' progress is very effective, for instance. Charts can also be used as a 
means of providing positive reinforcement for appropriate, on-task behavior.

> Most people are kinesthetic learners who learn by doing, by completing a hands-on 
tasks and appreciating the results. This is especially true for mentally retarded 
students who cannot comprehend abstract lectures very easily at all. For example, a 
teacher who wants to teach the concept of gravity has several options: She can tell 
students that things are pulled towards the earth by a force known as gravity; she 
can show students how gravity works by dropping something; or she can instruct the 
students to drop something while teaching the concept. Chances are that the 
students will retain more information from dropping an object during the 
demonstration or by experiencing the act of dropping something, than by simply 
being told how dropping (gravity) works.

> Use of prompts to ensure right answer to a question.

> Use of rewards for Behaviour Modification techniques will be useful in making the 
child iearn some lunctionai skiiis.

Tips to  remember while using the Instructional materials for a child with hearing 
impairment are as follows:

> Audiotapes, videotapes, and other auditory materials can be translated into print 
format to make them accessible to children with hearing impairment.

> Maximize the use of visual media.

> Use written announcements (assignments, due dates, exam dates, changes in the 
class schedule, special event dates, etc.).

> Label equipment and materials to aid in the learning of new vocabulary items.

> Provide indicator lights for the on/off status of equipment.

> Facial expressions, gestures, and other body language will help convey your
message.

> Use captioned films, videos, and laser disks.

> Avoid vibrations and excessive noise.

> Make chalkboard notes legible.

> Do not exaggerate your lip movements or shout.

51



SIGN LANGUAGE

Q  Reflection
• Tabulate the teaching strategies and instructional material which you will 

prepare taking into consideration children with special needs present in 
your class.

• What class room barriers you think should be changed taking into 
consideration children with special needs present in your class?

4.7 CLASSROOM INTERVENTION STRATEGIES

There are many practical strategies that are effective in the classroom. It is up to the 
classroom and special education teacher to ensure that appropriate strategies are being 
used in the classroom to assist individual learning styles and provide success to all 
students with special needs. It is recommended that a multi-modal approach be used, 
visual, auditory, kinesthetic and tactile for optimum success.

Classroom Environment:

Delivering an academic program to a room full of unique students is certainly a challenge. 
Implementing some of the strategies listed in this chapter will provide a comfortable 
learning place for all students regardless of their academic abilities. To create a healthy 
classroom environment important points to remember are:

• Proper physical placement of the child in the class

• Behavioral management of the child

• Time management and transition

• Teacher student interaction and reciprocity

• Peer support
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Physical Placement
While good room arrangement is not a guarantee of good behavior, poor planning in this 
area can create conditions that lead to problems.

1. The teacher must be able to observe all students at all times and to monitor work 
and behavior.

2. The teacher should also be able to see the door from his or her desk.

3. Frequently used areas of the room and traffic lanes should be unobstructed and 
easily accessible Students should be able to see the teacher and presentation area 
without undue turning or movement.

4. Commonly used classroom materials, e.g., books, attendance pads, absence 
permits, and student reference materials should be readily available.

5. Some degree of decoration will help add to the attractiveness of the room

6. Properly lighted classroom without noise distraction

7. Design of windows and illumination levels to eliminate glare.

8. Reduce distance between the child and the chalk board

9. Minimize risk of injuries -  avoid projections, sharp edges etc

10. Use of bright colors

Behaviour Management
1. Avoid confrontations and power struggles.

2. Provide an appropriate peer role model

3. Modify rules that may discriminate against student with neurological disorder.

4. Develop a system or code that will let the student know when behavior is not 
appropriate.

5. Ignore attention seeking behaviors that are not disruptive to the classroom.

6. Arrange a designated safe place that student can go to.

7. Develop a code of conduct for the classroom and visually display it in an appropriate 
place where all students can see it, review it frequently.

8. Develop a behavior intervention plan that is realistic and easily applied.

9. Provide immediate reinforcers and feedback.

Time Management and Transitions
1. Space short work periods with breaks.

2. Provide additional time to complete assignment.

3. Allow extra time for homework completion.

4. Inform student with several reminders, several minutes apart, before changing from 
one activity to the next.

5. Reduce amount of work from usual assignment.

6. Provide a specific place for turning in assignments.
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V Refiection-
• How effectively the classroom can be utilized? Note down the various 

strategies according to your school

Teacher Student Interaction and Reciprocity
a. Rapport formation

b. Building trust among the students for the teacher

c. Motivate CWSN as and when required
d. Seating arrangement should be such that teacher can have eye contact with all the 

students.

e. Teacher should be aware about the strength and weaknesses of the student

f. Teacher should also regularly conduct “parent teacher meeting” may be once in a 
month

g. Teacher should provide appropriate reinforcement/ reward to the student while 
accomplishment of the target behaviour.

h. Patience is the key for successful teacher and student’s interaction.

Peer Support
1. Learning and playing teaches them togetherness

2. Peer tutoring helps CWSN understand the topic effectively

3. Motivation and cooperation from peer group is expected for CWSN

4. Peer support will help erase feeling of hostility among CWSN

V Reflection-
• Arrange meetings regarding IEP with the Head of the schools, Classroom 

teachers, Parents of CWSN and CWSN.
• How effectively the classroom can be utilized? Note down the various 

strategies according to your school

4.8 CONCLUSION

In a nutshell, the concept of mainstreaming of disabled has gradually been taking root in the 
education system. While such a step is eminently desirable in the larger social perspective 
the teachers need to acquire special abilities to identify the ordinary needs of the individual 
child develop among themselves and appropriate management skills in a class comprising 
children of diverse levels of learning abilities use of special equipment adopt special 
instructional methods and material adapt the normal educational curriculum to suit the 
situation and above all in displaying a humane approach in handling children with special 
needs.

It is hoped that this chapter will help the teachers to develop a sense of awareness 
regarding requirements of CWSN and will translate the same into effective method of 
instructions.
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5.10 Conclusion

5.1 INTRODUCTION

An inclusive school is one that educates all students in the mainstream. Educating all 
students in the mainstream does not mean merely placing them into regular classroom 
without having any planned strategies. Developing effective classrooms requires 
acceptance of diversities and addressing wide range of needs. For this, provision of 
guidance and counseling services for children with diverse abilities and backgrounds plays
a significant role for effective planning and implementation of inclusive education
successfully. It is the special teacher who equips the children with diverse needs and 
backgrounds to face the real life challenges more courageously and helps them to become 
a productive member of society. After assessing the children with diverse needs teacher 
has to be proactive in preventing the problem situation rather than reacting to the situation 
and assist to optimize accomplishments of children with diverse needs. The special 
teacher plays a significant role in meeting the needs of children with special needs-and 
making inclusive education a reality.

5.2 OBJECTIVES

After studying this unit you will able to-

• Identify your role in counseling to the parents, peers and the children with special 
needs.

• Establish and maintain a proper system of networking with different persons and 
organizations for effective implementation of Inclusive education.

• Learn the importance of record maintenance for further use.

• Familiarize yourselves with the various principles for maintaining the resource room.

UNIT V - ROLE OF SPECIAL TEACHER
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5.3 GUIDANCE AND COUNSELING

Everybody needs guidance and counseling in dealing with a variety of problems and at 
various stages of life. Even though the basic of guidance and counseling are generally 
same in all areas, there are differences when it comes to specific situations. Guidance is a 
process of helping the individuals through their own efforts to discover and develop their 
potentialities for personal happiness and social usefulness. It helps a person in solving his 
or her problems and promotes the growth and development of individual irT self-direction. 
The most accepted definition of guidance today is “a process of helping an individual to 
equip himself to know his needs, assess his potentialities, develop the purposes, formulate 
the plans of actions and proceed to realize these under the most favorable conditions 
provided by the environment”.

Guidance services may be needed for various personal, psychological and sociological 
reasons. If guidance services are not provided properly it may result into wastage of time, 
money and energy.

Counselling is one of the services of guidance programme. It is often referred to as the 
heart of guidance programme. According to Hahn and McLeon, “Counseling is a process 
which takes place in a one-to-one relationship between an individual troubled by problem 
with which he can not cope alone and a professional worker whose training and experience 
have qualified him to help other reach solutions to various types of personal problems”.

For implementing inclusive education successfully, parents of child with special needs 
require guidance for various tasks in general and counseling in particular as a result of 
psycho-social implications of their children’s’ disabilities. At the same time the peers of a 
child with special needs also require counseling to accept the child with special needs as an 
equal partner in the class.

5.4 COUNSELING TO PARENTS

Family adaptation to the birth or diagnosis of a child with special need depends on various 
factors. It appears to be a combination of cultural, social, legal, economic or psychological 
processes which affect the family and its individual members as they attempt to meet the 
unique needs of the child with special needs.

Very often it takes a long time for the parents to come in terms with and accept the situation 
and, the tag caused, by the disability. During, counselling , the special, teacher should 
consider the personal coping style of each family, the larger system within which the family 
functions and cultural beliefs, attitudes and values. One factor that affects the parent’s 
ability to cope with stress may be the nature and degree of disability and their professional 
commitments.

The emergence of expectance and adaptation of the child with special needs is a 
multifaceted process. Counseling to parents may be given by the special teacher through 
careful analysis of individual contexts and variables. The support systems within and in the 
extended family may have a significant impact on the family’s ability to cope with the 
situation.

Grand parents may be a source of emotional support which enables the family to withstand 
the stress of the child with special needs. However, grand parents with their images of 
‘Perfect’- grand children may become an additional source of stress to some parents. 
Through counselling the parents develop a greater understanding of the child and his or her 
strength and weaknesses .In addition to the counseling in above mentioned areas parents
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need counseling in other areas i.e., must know the rights and duties as the parents of child 
with special needs.

• They have a right to choose a school for their child.

• Parents who have children with autism, cerebral palsy, multiple disabilities can work 
collectively towards forming their own association.

• Parents of a child with disabilities have relaxations in income tax.

• Parents who are government employees are entitled to certain benefits in the jobs,
transfers and other government policies.

• There is a procedure for redressal of their problems too.

• They are told about the vocational opportunities available for their children

• They are told about the procurement of disability certificates.

• About the various government schemes and facilities available.

5.5 COUNSELLING TO PEERS

The major issue underlying inclusion is the acceptance of diversity. The concept of 
inclusion is based on the recognition that we live in a society of increasing diversity where 
success will come to the children who learn to work and live cooperative with others. A 
significant resource for helping all children to learn successfully is the use of what has been 
called peer power. It is recognized that peer acceptance is one of the essential feature of 
inclusive education. So, different peer group counseling packages should be developed in 
teachers’ workshop aimed to promote supportive pupils’ interaction in inclusive setting. The 
teachers have certain responsibilities inherent in their role as educator whether special 
teacher or general teacher and the most important among them are to create a climate of 
acceptance for child with special needs within classroom. They must accommodate the 
student and adjust the learning environment in response to children with special needs.

As we all know that the attitudes of non-handicapped peers have an impact-upon the 
education of children with special needs as well as their own education itself. It is generally 
agreed that school should emphasize and act on the development of appropriate attitude 
among non-handicapped towards children with special needs. Johnson & Johnson (1984) 
suggest that appropriate attitudes towards the handicapped are those which promote the 
ability to carry on transactions with the environment that result in maintaining oneself 
growing and flourishing.

There are several pre-interaction factors, which seem to affect the acceptance of children 
with special need. Students may be reacting to the stigma associated with being 
handicapped or the stereotyping which result of labeling the children with special needs. 
Sometimes students may derive their negative impression from their last experience.

There are several techniques which are helpful in efforts to change attitudes toward the 
children with special needs. Three most commonly recommended strategies for changing 
attitudes are described below (Watts, 1984).

a) Persuasive communication

b) Personal contact

c) Role playing

57



Persuasive communications are more effective when several factors are considered in its 
implementation. First, the source of the communication must be credible. It is more effective 
if opposition arguments are ignored and participants are not forwarded to the purpose of 
presentation. Persuasive communication in the form of group discussion, active 
participation and lecture-cum-discussion format are used.

Personal contact is the most widely studied attitude change method. Personal contact- 
techniques include social contact, direct contact in an educational setting and contact 
through film, video, and audio tape.

Role playing  techniques can also be used to have students experience of the role of 
children with disabilities. In this technique role playing the disabling condition and 
observation of others have equal importance in changing the attitude successfully. For 
example, students may observe visually impaired students playing basket -ball.

The most effective way to increase positive attitude towards children with special needs in 
regular classroom is through cooperative learning experience and peer tutoring.

Peer tutoring is instruction provided by the peers of students and involves children teaching 
other children usually on one-to-one basis. Cross-age and same age tutoring can be 
adopted in peer tutoring. Cross age tutoring refers to instructional situations in which the 
student tutor provides instruction to younger students of a lower grade while same age 
tutoring is instruction that involves students of the same age or grade on the tutoring. In 
peer tutoring, the tutor should perform four acts-

1. Monitoring - means supervision and regulation of the performance of a tutee
2. Reinforcing - means providing appropriate contingencies for approved behavior. 

She/he may praise the tutee if she/he has completed the work to a required 
standard.

3. Modeling - means the demonstration of a particular activity or behavior by the peer 
tutor.

4. Explaining - means the peer tutor should expose the relationship on a topic and 
provide appropriate examples to clarity doubts.

The success of peer tutoring depends upon the interpersonal and communicative 
relationships between peers. In peer tutoring the tutor plays an important role in the 
instructional process, it is the teacher who virtually retains all the responsibility for selecting 
the tutors, orienting them about their crucial role, matching the tutor with the tutee, directing, 
organizing, coordinating and evaluating the performance of tutorial project. The teacher 
should follow the guidelines for establishing a peer-tutoring progressive.

Cooperative Learning

Cooperative learning occurs when children share responsibility and resources, as well as 
when they work toward common goals. The development of cooperative group skills 
involves time, practice, and reinforcement of appropriate behaviours. The teacher plays an 
important role in establishing a supportive environment, one in which children feel they can 
take risks, and an environment where all children’s opinions are valued.

V Reflection
Do you face any difficu lty in using peer tutoring and cooperative learning during 
your classroom teaching, if yes how do you tackle them?
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5.6 COUNSELING TO CHILDREN WITH SPECIAL NEEDS

Counseling of child with special needs is very important. It is the role of the special teacher 
to find out the reasons/factors why the child with special needs is not progressing according 
to her/his potential. Special teacher who helps the child with special needs to cope up with 
the environment and also helps to build confidence within her-/him-self. Special teacher 
should provide counselling to children with special needs in the following areas:

© Proper use of aid and appliances

o Care and maintenance of the same

• Acceptance to oneself

• Encourage to participate in different activities organized by school

• Monitor the performance of children with special need and guide accordingly

5.7 MAINTENANCE OF RECORDS

The special teacher in collaboration with principal of the school, general teacher, colleagues 
and parents should develop effective ways of overcoming barriers to learning and 
sustaining effective teaching through the analysis and assessment of pupils’ needs by 
monitoring the quality of teaching and standards of pupils’ achievements. Effective 
functioning of all these above responsibilities requires proper maintenance of records. The 
special teacher is the key personnel to determine the strategic development of the policy 
and provision in the school to raise the achievement of children with special needs. She 
should take the responsibility for the implementation inclusive education for disabled 
children at secondary stage (IEDSS) in particular and inclusive education in general.

As a special teacher, you should have the sole responsibility for ensuring that the records 
are properly maintained and available as needed. If the school refers child with special 
needs for an assessment to any NGO/Hospltal, the special teacher should make available 
the records of their work with the child including the resources or special arrangements 
already available to the child.

The special teacher should maintain the separate database regarding the scheme IEDSS 
which should include the children with special needs, the kind and degree of disability, age, 
sex and the profile of each child with special needs. The profile of each child should contain 
the following:

• Details of students with special needs e.g. name, father’s name, mother’s name, 
date of birth, class, section, residential address, contact phone, detail of the family, 
socio-economic status of the family, any other significant incident/event in the family 
related to the disability

• Medical history of the students with special needs e.g. birth details whether normal 
or operated delivery, timely or delayed milestones of development, ailment- 
usual/chronic, family history of prevalent diseases, if any

• Medical assessment records along with aids and appliances recommended and 
provided, surgeries performed

• Social accomplishments e.g. relationship building, number of friendships, 
relationship with teachers, neighbours, relatives etc.

• Educational record of the students with special needs e.g. admission number and 
date, achievement in each class attended, co-curricular activities, achievements in
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sports, creative arts, etc., teacher comments report and also records of previous 
school(s).

« Psychological test records along with interpretation

• Monetary or non-monetary facilities provided in terms of any other scheme and 
scholarships.

• Parental collaborations/community participation

V Reflection
Enlist the different types of record you would maintain for children with the 
special needs? What sort of difficulties do you face for maintaining the records? 
How do you overcome it?

5.8 MAINTENANCE OF RESOURCE ROOM

Central to the adoption of IEDSS scheme is the establishment and maintenance of 
resource room which may be located at the district, zone, cluster and school level. In order 
to provide the support services effectively the resource room should be equipped with 
necessary equipments and special educational materials. Resource room is not a formal 
classroom. It is well-arranged platform where the special teacher/resource teacher stages 
her play. Her role will be appreciated by the way in which it is performed. The 
arrangements of the platform adds color to her play, but the soul of the play is her ability, 
the impression she creates among the recipients i.e. child with special needs.

The resource teacher should take care of proper light and cleanliness of the resource room. 
Successful teachers maintain an interesting learning environment for all Children. Their 
Classrooms are exciting and stimulating places to learn. The arrangement of resource room 
should be such that it can facilitate child with special needs for comfortable access to 
different equipment placed in the resource room. It is the responsibility of resource teacher 
to ensure the availability of the aids and appliances according to the need of child with 
special needs and their functioning for timely use. Hence whatever may be the type of 
resource room the innovative special teacher can reshape it into an interesting place 
through the proper maintenance of resource room facilities and provision of support 
services in a better way for the achievement of children with specia! needs.

V Reflection
Enlist the types of aids and appliances needed for establishment of resource 
room in your school who can support you with this listing.

5.9 LIAISONING

Children with special needs have a range of difficulties. Achievement of educational 
objectives for them is likely to be delayed without the partnership between all concerned. 
Working supportively and in partnership with parents of the children with special needs, 
community and NGOs, the schools will ensure that everyone involved understands the 
responses of the professionals concerned and leads to a better quality of provision. 
Though teachers have a great expertise in identifying and meeting the needs of pupils, 
networking of support services can play an important part in helping schools.
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5.9.1 Liaisoning with parents

Parents hold key information and have a critical role to play to in their children’s education. 
They have unique strength, knowledge and experience to contribute to the education of the 
child’s needs and best ways to support. It is therefore essential for the special teacher as 
well as the general teacher actively seek to work with parents and value the contribution 
they make. The work of special teacher can be more effective when parents are involved 
and account is taken of their wishes, feelings and perspectives on their children’s 
development.

It is your duty as a special teacher to involve parents as partners and support them for 
empowering them to recognize and fulfill their responsibility as parents and play an active 
and valued role in their child’s education. Parents should also be kept informed of the 
progress made by their child and the school’s view of their child strengths and weakness.

Tips for communicating with parents:

Positive attitudes and user friendly information and procedures are very important .There 
should be no presumption about parents “can or can not do” to support their children’s 
learning. Special teacher should bear in mind the pressures a parent may be under 
because of the child’s disability. To make communication effective a special teacher should:

® Acknowledge parents’ knowledge and experience in relation to their child.

° Focus on child’s strength as well as areas of additional needs.

• Recognize the personal and emotional investment of time, energy & money and be 
aware of their feelings.

® Ensure that parents understand procedures and are aware of how to access 
support.

o Encourage the parents to participate from the outset and throughout their child’s 
educational career.

o Welcome and value the views and the involvement of the parents.
To expect all parents to be equal participants in their child’s education predisposes many 
parents to failure and many teachers to disillusionment.
Shea and Bauero (1985) designed a module for parents’ involvement. This module is 
essentially a preventive teaching module. It assumes that parents and teachers are the 
primary change agents in a child’s life.
This module demonstrates the parents’ involvement is a continuous process which 
terminates only when the student leaves the school programme.

• During introductory activities and assessment phase, teacher establishes a 
positive inter-personal relationship with parents. The teacher makes an initial 
contact and invites parents to participate during this phase when assessment is 
conducted.

• During the second phase, goals and objectives are selected on the basis of 
information derived in the assessment phase.

<> in the third phase, activities are selected and implemented. Activities must 
reflect the intensity of personal involvement with which parents are comfortable and 
able.

° After the progress conducted, in the fourth phase, the activities are evaluated.
Questions to be answered cover availability and participation in the activities.

• The final phase is termination when the student leaves the school.
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V Reflection
What strategy you might adopt to develop better link with parents of children 
with special needs in the class?

5.9.2 Liaising with General Teacher

Teachers have control over many factors that influence motivation, achievement and 
behavior of the students. The physical environment of the classroom, the level of emotional 
comfort, experience by the students and the quality of communication between teachers 
and students are important factors that may enable or dispel optional learning.

To reduce barrier or remove burdens to learning and participation of students requires 
insight into where these barriers may come and why and when they arise. It is important for 
a teacher to be aware of the socio-economic and family background of students to be able 
to understand the factors that influence their learning. It is the responsibility of special 
teacher to make continuous liaisoning with the general teacher to update oneself regarding 
the day-to-day progress of children with special need in education and in other areas. 
Thereby it makes possible for planning the remedial teaching according to the needs of 
children with special need. She should therefore provide guidance to the general teacher 
for adaptation in transacting the curriculum and assessment.

^  Reflection
How would you develop a programme of teacher-teacher support in your 
school?

5.9.3 Liaison with Principal of the School

It is the responsibility of special teacher to update the principal of the school all the 
information regarding the children with special needs and the scheme of IEDSS from time 
to time. It is the special teacher, in consultation with the principal of the school tries to find 
out strategies for mobilizing the resources for organizing different programmes for children 
with special needs. She should prepare the list of required materials and equipments before 
th« beginning of the academic session for a.timely procurement of facilities. The accurate 
and timely preparation of data base of children with special needs helps for timely release 
of fund and also its proper utilization. The special teacher should make constant liaison and 
appraise the head of the school and the administrators in following ways:

> Making plans

> For funding and budgeting

> Mobilizing resources from various sources

> Arranging assessment camp

> Organizing appropriate management procedures for various provision for children 
with special needs

> Preparing list of materials and equipments required

> Seeking feedback for various activities.

> Facilitation of arrangement for various services

> Permission to implement intervention

> Supervisory instructions
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> Collaborating with parents, community leaders and with NGO’s

> Finalizing teams of medical and psychological experts

^  Reflection
How frequently you make liaison with the Principal of the School and what 
difficulties do you encounter? How do you overcome it?

5.9.4 Liaisoning and networking with NGO.

Non-governmental organizations (NGOs)/voluntary agencies can make a unique and 
important contribution in meeting the needs of children with special needs. The special 
teacher should work closely with NGOs for coordinating the different provisions and support 
services for children. Sometimes, some voluntary agencies provide services and in some 
cases offer their own provisions. It is essential for the special teacher with consultation with 
principal of the school seek to work actively in partnership with the voluntary sector to meet 
the needs of children with special needs.

As a special teacher you should demonstrate willingness to work with and value the 
contribution they make in order to maximize the benefits for children with special needs. It is 
also necessary for you to make yourself aware of the detail information of NGOs working 
for the children with special needs. You should update yourself with all the schemes, 
policies, provisions or support services and how the child, school or the parents of child with 
special needs can get access to them. Sometimes some NGOs provide no special benefits 
to the individual child but provide support services delegated to school. In such case school 
can access the services if special teacher has this information.

It is your responsibility to develop co-operative arrangements with voluntary sector to 
ensure the mutual exchange of information and expertise. The special teacher should 
involve NGOs and take support in the following:

> Arranging assessment for students with special needs

> Acquiring facilities for the students with special needs

> Sharing professional knowledge
> Arranging teacher training

> Collaborating for surveys, bridge courses, resource rooms

V Reflection
What steps would you take to get better support from the external agencies?

5.9.5 Liaison with Community

In addition to family, community plays a big role in the children’s achievement in school. 
Clearly the challenges of education are the ones which neither school nor families can meet 
alone. They must support each other, thereby the children reap the benefits -  they learn 
more, they enjoy school and the learning process. To develop a two-way relationship, it is 
not only important for the community to become involved in the school, but the school has
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to be responsive to the needs of the community. For better understanding of the community 
the teacher should-

> Know the people of the community by associating with them. You need to know the 
culture of people and how the people are interacting among each other.

> Be open minded, friendly and sensitive to local culture.
> Try to meet the key informants and community leaders in different community 

celebrations and other occasions.
> Have a thorough knowledge of community resources available so that information 

sharing can be productive.
All teachers have the responsibility to:

> Work with community leaders to find out which children are not in school; why 
children are not coming to school regularly and devise ways to bring them into 
school.

> Prepare the pupils to interact with community as a part of the curriculum such as 
through field trips or special activities and events.

> Invite parents and members of the community to be involved in the classroom and 
school.

The special teacher understands the role of the community in education and develops and 
maintains collaborative relationships with colleagues, parents/guardians, and the 
community to support student learning and well-being.

• Do you agree that there should be close link between community and school?

© Develop strategies that should be adopted by schools fo r better links with the 
community.

5.10 CONCLUSION

Special Teachers’ responsibility towards the success of inclusive education is not limited to 
assessment of children with special needs and to work with them. Instead they have a 
much wider role and an array of activities to perform for contributing towards the goal of 
inclusive education. They need to provide guidance and counseling not only to children with 
special needs but also to their peers and parents to ensure the creation of a facilitative and 
enriching psychosocial environment and to ensure support of the significant people in the 
immediate environment of the children with special needs. They have to spare some time 
from their busy schedule for maintaining records of the children with special needs so that 
various professionals/agencies providing help to these children at various stages of their 
lives have access to valid and authentic information about these children. The special 
teachers have to work collaboratively with the other stakeholders to motivate and guide 
them for helping children with special needs. They need to liaise actively with parents of 
these children, community leaders, NGOs and agencies working in the field, and lastly with 
their own colleagues, principal and administrators in the school. This will synergize the 
efforts and resources from varied sources. The teachers will discover that working 
collectively may appear a challenge to begin with, but is likely to continue as a rewarding 
experience ultimately.
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Annexure-II...

PWD ACT, 1995 
THE PERSONS WITH DISABILITIES

(EQUAL OPPORTUNITIES, PROTECTION OF RIGHTS AND FULL PARTICIPATION) ACT, 1995

PUBLISHED IN PART II, SECTION 1 OF THE 
EXTRAORDINARY GAZETTE OF INDIA

MINISTRY OF LAW, JUSTICE AND COMPANY AFFAIRS
(Legislative Department)

New D elhi, th e  1st January, 1 9 9 6 /P a u sa  11, 19 1 7  (Saka)

The following Act of Parliament received the assent o f the President on the  1st January, 1996, and is hereby published for general information:- N o.l OF 
1996
[1st January 1996]
An Act to  give effect to the Proclamation on the Full Participation and 
Equality of the People with Disabilities in the Asian and Pacific Region.
WHEREAS the M eeting to Launch the Asian and Pacific Decade of Disabled 
Persons 1993-2002 convened by the Economic and Social Commission for 
Asia and Pacific held at Beijing on 1st to 5th December, 1992, adopted the  
Proclamation on the Full Participation and Equality of People with  
Disabilities in the Asian and Pacific Region;
AND WHEREAS India is a signatory to the said Proclamation; AND WHEREAS 
it is considered necessary to im plem ent the Proclamation aforesaid.
Be it enacted by Parliament in the Forty-sixth Year of the Republic of India 
as follows:-

Preliminary
1.

1. T h is A ct m ay be  called  the  Persons W ith  D isab ilities (E qual O pportunities, 
P ro tection  o f  R ights and Fu ll Participation) A ct, 1995.

2. It ex tends to the w hole o f  Ind ia  except the  State o f  Jam m u and  K ashm ir.
3. It shall com e in to  force on such date as the C entral G overnm ent m ay, by notification, 

appoint.
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2. In th is Act, unless th e  context o therw ise  requires, -
a. "appropria te  G overnm ent" m eans, -

i. in  re la tion  to  the C entral G overnm ent or any estab lishm ent w holly  o r substantially  
financed  by  that G overnm ent, or a C antonm ent B oard  constitu ted  under the 
C antonm en t A ct, 1924, the C entral G overnm ent;

ii. in re la tion  to  a S tate G overnm ent o r any estab lishm ent w holly  or substantially  
financed  by  tha t G overnm ent, or any local au thority , o th er than  a C antonm ent 
B oard , the  S tate G overnm ent;

iii. in  respec t o f  the  C entral C oord ination  C om m ittee  and  the C entral E xecutive 
C om m ittee, the C entral G overnm ent;

iv. in respect o f  the S tate C oord ination  C om m ittee  and  the  S tate E xecutive 
C om m ittee, the  S tate G overnm ent;

b. "blindness" re fe rs to  a condition w here  a person  suffers from  any  of the  following 
conditions, nam ely:-
i. to tal absence o f  sight; o r

ji. v isual acu ity  n o t exceeding  6/60 or 20 /200  (snellen) in  the  better eye w ith  
correcting  lenses; or 

iii. lim itation  o f  the  fie ld  o f  v ision  subtending an angle o f  20  degree o r w orse;
c. "C entral C oord ination  C om m ittee" m eans the C entra l C oord ination  C om m ittee

constitu ted  u nd er sub-section  ( I )  o f  section  3;
d. "C entral E xecu tive  C om m ittee" m eans the C en tra l C oord ination  C om m ittee

constitu ted  u nd er sub-section  ( 1 )  o f  section  9;
e. "cerebral palsy" m eans a group  o f  non-progressive cond itions o f  a person  characterised  

by abnorm al m o to r contro l postu re  resu lting  from  brain  in su lt o r in juries occurring  in 
the pre-natal, peri-nata l o r in fan t period  o f  developm ent;

f. "C hief C om m issioner" m eans the C hief C om m issioner ap po in ted  und er sub-section  ( 1 )  

o f  section  57;
g. "C om m issioner" m eans the  C om m issioner appo in ted  u n d er sub -section  ( 1 )  o f  section 

60;
h. "com petent au thority" m eans the authority  appo in ted  u n d e r section  50;
i. "d isability" m eans -

i. B lindness;
ii. low  v ision ;

iii. lep rosy-cured;
iv. hearing  im pairm ent;
V . locom oto r d isab ility ;

vi. m ental retardation ;
vii. m en tal illness;

j. "em ployer" m eans,
k. in rela tion  to  a G overnm ent, the  au thority  notified by th e  Head of the  D epartm ent in

th is behalf o r w h ere  no such au thority  is notified, th e  Head of th e  D epartm ent; and
1. in re la tion  to  an establishm ent, th e  chief executive officer of th a t establishm ent;
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m. "establishm ent" m eans a corporation  established by or u n d e r a Central, Provincial or
State Act, or an au th o rity  or a body owned or contro lled  or aided  by th e  G overnm ent or 
a local au th o rity  o r a G overnm ent com pany as defined in section  617 of the  Companies 
Act, 1956 and  includes D epartm ents of a Governm ent; 

n. "hearing im pairm ent" m eans loss of sixty decibels or m ore in the  b e tte r  ear in the
conversational range of frequencies;

o. " institu tion  for p erso ns w ith  disabilities" m eans an institu tion  for the  reception, care,
p ro tection , education, training, rehabilitation  or any o th e r service of persons w ith 
disabilities;

p. "leprosy cured person" m eans any person  w ho has been  cured  of leprosy  b u t is
suffering  from-
i. loss o f  sensation  in  hands or feet as w ell as loss o f  sensation  and paresis in the 

eye and  eye-lid  b u t w ith  no m anifest deform ity ;
ii. m an ifest defo rm ity  and paresis but having su ffic ien t m obility  in  their hands and 

fee t to  enable them  to  engage in  norm al econom ic activ ity ;
iii. ex trem e physical defo rm ity  as well as advanced  age w hich  p revents him  from

undertak ing  any gainfu l occupation , and the expression  "leprosy cured" shall be 
construed  accord ingly ; ,

q. " locom otor d isab ility" m eans disability  o f  the bones, jo in ts  o r m uscles leading to
substan tia l restric tion  o f  the m ovem ent o f  the lim bs o r any fo rm  o f  cerebral palsy;

r. "m edical authority" m eans any hospital or institu tion  specified  fo r the purposes o f
th is A ct by no tifica tion  by  the appropriate G overnm ent;

s. "m ental illness" m eans any m ental d isorder o ther than  m en ta l re tardation ;
t. "m en ta l re tardation" m eans a  cond ition  o f a rres ted  o r in co m p le te  developm ent of

m ind  o f  a person  w hich  is specially  characterised  by  subnorm ality  o f  intelligence;
u. "notification" m eans a no tification  published  in  the O ffic ia l G azette ;
v. "person w ith  d isab ility" m eans a person suffering  from  n o t less than  forty  per cen t o f

any d isab ility  as certified  by a m edical authority;
w. "person w ith  low  vision" m eans a person w ith  im pairm en t o f  v isual function ing  even

after trea tm en t o r standard  refractive correction  b u t w ho  uses o r is potentially  
capable  o f  u sing  v ision  for the p lanning or execution  o f  a 4ask w ith  appropriate 
assistive  device;

x. "prescribed" m eans p rescribed  by rules m ade under th is A ct;
y. "rehabilitation" refers to a process aim ed at enab ling  persons w ith  d isabilities to

reach  and  m ain tain  the ir optim al physical, sensory , in te llec tual, psych iatric  or social 
functional levels;

z. "special E m ploym en t E xchange" m eans any o ffice o r p lace  established  and
m ain ta ined  by  the  G overnm ent fo r the co llection  and fu rn ish ing  o f  inform ation, 
e ith e r by  keeping  o f  reg isters o r otherw ise, respecting  -
i. persons w ho seek  to  engage em ployees from  am ongst the  persons suffering from  

disab ilities;
ii. persons w ith  d isab ility  w ho seek em ploym ent;

iii. vacancies to  w hich  person  w ith  d isability  seek ing  em ploym ent m ay be 
appointed;
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aa. "state C oord ination  C om m ittee" m eans the S tate C oord ination  C om m ittee
constitu ted  und er sub-section  ( I )  o f  section 13; 

bb. "state E xecutive  C om m ittee" m eans the State E xecu tive  C om m ittee  constitu ted
under sub-section  ( 1 )  o f  section  19.

The Central Coordination Committee
1. The Central G overnm ent shall by notification constitu te  a body to be know n as the  Central

Coordination Com m ittee to  exercise the pow ers conferred  on, and  to perfo rm  the  functions 
assigned to  it, u n d e r th is Act.

2. The Central C oordination Com m ittee shall consist o f -
a. the M in ister in  charge o f the D epartm ent o f  W elfare  in the C entral G overnm ent, 

C hairperson , ex officio ;
b. the M in ister o f  S tate in -charge o f  the D epartm ent o f  W elfare  in the C entral 

G overnm ent, V ice-C hairperson , ex officio;
c. Secretaries to  the  G overnm ent o f  Ind ia  in -charge o f  the  D epartm ents o f  W elfare, 

E ducation , W om an  and  C hild  D evelopm ent, E xpend itu re , Personnel, T rain ing  and 
Public  G rievances, H ealth , R ural D evelopm ent, Industria l D evelopm ent, U rban 
A ffairs and  E m ploym ent, Science and T echnology, L egal A ffairs, Public  E nterprises, 
M em bers, ex  officio ;

d. C h ief C om m issioner, M em ber, ex officio;
e. C hairm an R ailw ay  B oard , M em ber, ex officio;
f. D irecto r-G eneral o f  L abour, E m ploym ent and T rain ing , M em ber, ex officio ;
g. D irector, N ational C ouncil fo r E ducational R esearch  and  T rain ing , M em ber, ex 

officio;
h. three M em bers o f  Parliam ent, o f  w hom  tw o shall b e  e lec ted  by  the H ouse o f  the 

People  and  one b y  the  C ouncil o f  States, M em bers;
i. three persons to  be  nom inated  by the C entral G overnm en t to  rep resen t the interests, 

w hich in the op in ion  o f  tha t G overnm ent ough t to  be  represen ted , M em bers;
j. D irectors o f  t h e -

i. N ational Institu te  fo r the V isually  H andicapped , D ehradun ;
ii. N ational Institu te  fo r the  M entally  H and icapped , Secundrabad;

iii. N ational Institu te  fo r the O rthopaedically  H and icapped , C alcutta;
iv. A li Y av ar Jung  N ational Institu te  fo r the H earing  H and icapped , M um bai, 

M em bers, ex officio ;
k. four M em bers to  be nom inated  by the C entral G overnm en t by ro ta tion  to  represent 

the S tates and the  U nion  territo ries in  such m anner as m ay be p rescribed  by the 
C entral G overnm ent: P rov ided  that no appo in tm ent under th is clause shall be  m ade 
except on  the recom m endation  o f the S tate G overnm en t or, as the case m ay be, the 
U nion territo ry ;

1. five persons as fa r as p racticable, being  persons w ith  d isab ilities, to  rep resen t non­
governm ental o rgan isations or associations w hich are co ncerned  w ith  d isab ilities, to 
be nom ina ted  by  the  C entral G overnm ent, one from  each  area  o f  disability,
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M em bers:
P ro v id ed  tha t w hile  nom inating  persons under this clause, the C entral G overnm ent 
shall n om ina te  at least one w om an and one person  be long ing  to  Scheduled  C astes or 
S ch ed u led  T ribes;

m. Jo in t S ecre tary  to the G overnm ent o f Ind ia  in the M in istry  o f  W elfare  dealing  with 
the w elfa re  o f  the handicapped, M em ber-Secretary , ex officio .

3. The office of the M ember of the Central Coordination Committee shall not disqualify its holder
for being chosen as or for being a Member of either House of Parliament.

4. (1) Save as otherwise provided by or under this Act a M ember of Central Coordination
Committee nominated under clause (i) or clause (1) of sub-section (2 )  of section 3 shall hold 
office for a term of three years from the date of his nomination;
Provided that such a Member shall, notwithstanding the expiration of his term, continue to 
hold office until his successor enters upon his office.

(2) The term of office an ex officio Member shall come to an end as soon as he ceases to hold 
the office by virtue of which he was so nominated.

(3) The Central Government may if it thinks fit remove any M ember nominated under clause (i) 
or clause (1) of sub-section (2)  of section 3, before the expiry of his term of office after 
giving him a reasonable opportunity of showing cause against the same.

(4) A M em ber nominated under clause (i) or clause (1)  of sub-section (2)  of section 3 may at 
any time resign his office by writing under his hand addressed to the Central Government 
and the seat of the said Member shall thereupon become vacant.

(5) A casual vacancy in the Central Coordination Committee shall be filled by a fresh 
nomination and the person nominated to fill the vacancy shall hold office only for the 
remainder of the term for which the Member in whose place he was so nominated.

(6) A M ember nominated under clause (i) or clause (1) o f sub-section (2)  of section 3 shall 
eligible for renomination.

(7) Members nominated under clause (i) and clause (1) o f sub-section (2) of section 3 shall 
receive such allowances as may be prescribed by the Central Government.

5 .(1 ) No person shall be a Member of the Central Coordination Committee, who-
a. is, o r a t any  tim e has been, ad judged  inso lven t o r has suspended  paym en t o f  his debts 

o r has co m pounded  w ith his creditors, or
b. is o f  u n so u n d  m ind  and stands so declared  by a  com peten t court, o r
c. is o r has been  conv ic ted  o f  an o ffence w hich, in the opinion  o f  the Central 

G overnm en t, involves m oral tu rpitude, or
d. is o r a t any  tim e has been conv ic ted  o f  an o ffence u nd er th is A ct, o r
e. has so abused  in  the  opinion  o f  the C entra l G overnm en t h is p osition  as a M em ber as 

to ren d er h is continuance in  the C entral C oord ination  C om m ittee  detrim ental to the 
in terests  o f  the general public.
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(2) No order of removal shall be made by the Central Government under this section unless the 
Member concerned has been given a resonable opportunity of showing cause against the 
same.

(3) Not withstanding anything contained in sub-section (1) or sub-section (6)  of section 4, a 
Member who has been removed under this section shall not be eligible for renomination as a 
Member.

6. If a Member of the Central Coordination Committee becomes subject to any of the
disqualifications specified in section 5, his seat shall become vacant.

7. The Central Coordination Committee shall meet at least once in every six months and shall
observe such rules of procedure in regard to the transaction of business at its meetings as may be
prescribed by the Central Government.

8. (1) Subject to the provisions of this Act, the function of the Central Coordination Committee
shall be to serve as the national focal point on disabilty matters and facilitate the continuous 
evolution of a comprehensive policy towards solving the problems faced by persons with 
disabilities.

(2) In particular and without prejudice to the generality of the foregoing, the Central 
Coordination Committee may perform all or any of the following functions, namely:-

a. review and coordinate the activities of all the Departments of Government and other 
Governmental and non-Govemmental Organisations which are dealing with matters 
relating to persons with disabilities;

b. develop a national policy to address issues faced by persons with disabilities;
c. advise the Central Government on the formulation of policies, programmes, 

legislation and projects with respect to disability;
d. take up the cause of persons with disabilities with the concerned authorities and the 

international organisations with a view to provide for schemes and projects for the 
disabled in the national plans and other programmes and policies evolved by the 
international agencies;

e. review in consultation with the donor agencies their funding policies from the 
perspective of their impact on persons with disabilities;

f. take such other steps to ensure barrier free environment in Public places, work 
places, public utilities, schools and other institutions;

g. monitor and evaluate the impact of policies and programmes designed for achieving 
equality and full participation of persons with disabilities;

h. to perform such other functions as may be prescribed by the Central Government.
9. (1) The Central G overnm ent shall constitu te  a Com m ittee to  be know n  as th e  Central

Executive Com m ittee to  perfo rm  the  functions assigned to it u n d e r  th is Act.
(2) The Central Executive Com m ittee shall consist of -
a. the Secretary to the Government of India in the Ministry of Welfare, Chairperson, ex 

officio;
b. the Chief Commissioner, Member, ex officio;

72



c. the D irec to r-G enera l fo r H ealth  Services, M em ber, ex officio ;
d. the D irec to r-G enera l, E m ploym ent and T rain ing , M em ber, ex officio ;
e. six p erso ns n o t be lo w  the rank  o f  a Jo in t Secretary  to  the  G overnm en t o f  India, to 

rep resen t the M in is tries o r D epartm ents o f  Rural D evelopm en t, E ducation , W elfare, 
P ersonnel P ub lic  G rievances and Pension and U rban  A ffairs and E m ploym ent, 
S cience and  T echno logy , M em ber, ex officio;

f. the  F inan cia l A dv iser, M in istry  o f  W elfare in the C entra l G overnm ent, M em ber, ex 
o fficio ;

g. adv iso r (T ariff) R ailw ay  B oard , M em ber, ex officio;
h. fou r m em bers to  b e  nom inated  by the C entral G overnm ent, by  rotation, to represent 

the  S ta te  G ov ern m en ts and the U nion territo ries in such  m anner as m ay be prescribed 
by the  C en tra l G overnm ent;

i. one perso n  to  be  nom inated  by the C entral G overnm en t to  rep resen t the interest, 
w hich  in the o p in ion  o f the C entral G overnm ent ough t to be  represented , M em ber;

j. five persons, as fa r  as p racticable, being persons w ith  d isab ilities, to represent non­
g ov ern m en ta l o rgan isations or associations w hich  are co ncerned  w ith  disabilities, to 
be nom ina ted  b y  the C entral G overnm ent, one from  each  area o f  disability, 
M em bers:
P rov ided  that w h ile  nom inating  persons und er th is clause, the C entral G overnm ent 
shall n om ina te  at least one w om an and one person belo ng in g  to Schedu led  C astes or 
S chedu led  T ribes:

k. Jo in t S ecre tary  to  the G overnm ent o f  Ind ia  in the M in istry  o f  W elfare  dealing with 
the w elfare  o f  th e  hand icapped , M em ber-Secretary , ex officio .

(3) M em ber n om ina ted  u nd er clause (i] and clause (7) of sub-section  ( 2 )  shall receive such 
allow ances as m ay be p rescribed  by the Central G overnm ent.

(4) A M em ber nom inated  u n d er clause (i) o r clause ( i j  of sub-section  ( 2 )  m ay a t any tim e 
resign  his office by w riting  u nd er his hand addressed  to th e  Central G overnm ent and 
th e  se a t o f th e  said  M em ber shall thereup o n  becom e vacant.

10. (1) The C entral Executive Com m ittee shall be the  executive body of the Central
C oordination  C om m ittee and  shall be responsib le  for carry ing  o u t the  decisions of the 
Central C oordination  Com m ittee:

(2) W ithou t p rejud ice to  the  provisions of sub-section  (1), th e  Central Executive 
C om m ittee shall also perform  such o ther functions as m ay be delegated  to it by the 
Central C oordination  Committee.

11. The C entral Executive Com m ittee shall m eet a t least once in th re e  m onths and shall
observe such ru les of p ro ced u re  in regard  to th e  tran sac tio n  of business a t its m eetings as
m ay be  p resc ribed  by  th e  Central Governm ent.

12. (1) The C entral Executive Com m ittee m ay associate w ith  itse lf in such m anner and for such
p urp o ses as m ay be p rescribed  by the  Central G overnm ent any person  w hose 
assis tance  o r advice it m ay desire  to obtain  in perfo rm ing  any of its functions under 
th is Act.
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[2) A person  associated  w ith  th e  Central Executive Com m ittee u n d e r sub-section  (1] for 
any p urpose  shall have th e  righ t to  take p a rt in the  discussions of th e  Central Executive 
Com m ittee re lev an t to  th a t purpose, b u t shall no t have a rig h t to vote a t a m eeting  of 
the said Com m ittee, and  shall no t be a m em ber for any o th er purpose.

(3) A perso n  associated  w ith  th e  said Com m ittee u n d er sub-section  (1) for any purpose 
shall be paid  such fees and  allowances, for a ttend ing  its m eetings and for a ttend ing  to 
any o th er w ork  of the  said Committee, as m ay be p resc ribed  by th e  Central 
Governm ent.

The State Coordination Committee
13. (1) Every State G overnm ent shall, by notification, constitu te  a body to  be know n as the

State C oordination Com m ittee to exercise the  pow ers conferred  on, and to  perform  the 
function assigned to  it, u n d er th is Act.

(2] the  State C oordination Com m ittee shall consist of -
a. T he M in iste r in -charge  o f  the  D epartm ent o f  Social W elfare  in the State 

G overnm ent, C hairperson , ex officio;
b. the M in ister o f  S tate in -charge o f  the D epartm ent o f  Social W elfare , if  any, V ice- 

C hairperson , e x  o f f i c i o ’,

c. Secretaries to  the  S tate G overnm ent in-charge o f  the D epartm ents o f  W elfare, 
E ducation , W om an  and  C hild  D evelopm ent, E xpend itu re, Personnel T rain ing  and 
Public G rievances, H ealth , R ural D evelopm ent, Industria l D evelopm en t, U rban 
A ffairs and  E m p loy m en t, Science and T echnology, Public  E n terp rises, by w hatever 
nam e called , M em bers, e x  o f f i c i o ;

d. Secretary  o f  any  o th er D epartm ent w hich the State G overnm ent considers necessary , 
M em ber, e x  o f f ic io ',

e. C hairm an B ureau  o f  Public E nterprises (by w hatever nam e called) M em ber, e x  

o f f i c i o ;
f. five persons, as far, as. p racticab le ,,be ing  persons w ith  d isab ilities, to rep resen t non­

governm ental o rgan isations o r associations w hich are concerned  w ith  d isab ilities, to 
be nom inated  by the  S tate G overnm ent, one from  each  area o f  d isab ility , M em bers: 
P rov ided  th a t w h ile  nom inating  persons under this clause, the S tate  G overnm ent 
shall nom inate  at least one w om an and one person  belong ing  to S chedu led  C astes or 
S cheduled  T ribes;

g. three M em bers o f  S tate  L egislature, o f  w hom  tw o shall be e lec ted  by the L egislative 
A ssem bly  and  one by  the  L egislative C ouncil, if  any;

h. three persons to  be  nom inated  by that State G overnm ent to rep resen t agriculture, 
industry  o r trade  o r any o ther interest, w hich in the opinion  o f  S tate G overnm ent 
ought to be  represen ted , M em bers, e x  o f f i c i o ;

i. the C om m issioner, M em ber, e x  o f f i c i o ;
j. Secretary  to  the  S tate  G overnm ent dealing w ith  the w elfare  o f  the handicapped, 

M em ber-S ecre tary , e x  o f f ic io .
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(3) N otw ithstanding  anything  contained in th is section, no State C oordination Committee 
shall be co nstitu ted  for a Union te rrito ry  and in rela tion  to a Union territo ry , the 
C entral C oordination  Com m ittee shall exercise th e  functions and perform  the functions 
of a S tate C oordination Com m ittee for the Union te rrito ry : Provided th a t in relation to a 
Union te rrito ry , the  Central C oordination Com m ittee m ay delegate all or any of its 
p ow ers and  functions u n d er th is sub-section to such person  o r body of persons as the 
Central G overnm ent m ay specify.

14. (1] Save as o th e r w ise prov ided  by or under this Act, a M em ber of a State Coordination
C om m ittee nom inated , Under clause (f) or clause (h) of sub-section  (2) of section 13 
shall hold  office for a te rm  of th ree  years from the  date  of his nom ination: Provided th a t 
such a M em ber shall, no tw ithstand ing  the expiration  of his term , continue to hold office 
until h is successor en te rs  upon his office.

(2) The te rm  of office of an e x  o ff ic io  M em ber shall com e to an end as soon as be ceases to 
hold the  office by v irtue  of w hich he w as so nom inated.

(3) The State G overnm ent may, if it th inks fit, rem ove any  M em ber nom inated  und er clause
[f) o r clause (h) of sub-section  [2) of section 13, before  the  expiry of his te rm  of office 
a fte r giving him  a reasonable  opportunity  of show ing cause against the  same.

(4) A M em ber nom inated  u n d er clause (f) or clause (h] of sub-section  (2) of section 13 
may, a t any  tim e, resign his office by w riting  u n d e r his hand  ad d ressed  to the State 
G overnm ent and  th e  sea t of the  said M em ber shall th e reu p o n  becom e vacant.

(5) A casual vacancy in the  State Coordination Com m ittee shall be filled by a fresh
nom ination  and  the  perso n  nom inated  to  fill th e  vacancy shall hold  office only for the
rem aind er of the  te rm  for w hich the  M em ber in w hose place he w as so nom inated.

(6) A M em ber nom inated  u n d er clause (f) and clause (h) of sub-section  (2) of section 13 
shall be eligible for renom ination .

(7) M em bers nom inated  u n d er clause (f) and clause (h) of sub-section  (2) of section 13 
shall receive such allow ances as m ay be p rescribed  by th e  State Governm ent.

15. (1) No p erso n  shall be a M em ber of th e  State Coordination Com m ittee, w ho -
a. is, o r  a t any  tim e, has been  ad judged  inso lven t o r has suspended  paym ent o f  his debts 

o r has co m pounded  w ith his creditors, or
b. is o f  u n so u n d  m ind  and stands so declared  by a com peten t court, or
c. is o r has been  conv ic ted  o f  an o ffence w hich  in  the op in ion  o f  the State G overnm ent

involves m oral turpitude, o r
d. is o r at any tim e has been conv icted  o f  an offence und er th is A ct, or
e. has so abused , in the  op inion  o f  the S tate G overnm ent h is position  as a m em ber as to 

rend er h is con tin-uance  in  the S tate C oord ination  C om m ittee  detrim ental to the
. in terests o f  the general public.

(2) No o rd e r of rem oval shall be m ade by th e  State G overnm ent u n d e r th is section unless 
th e  M em ber concerned  has been  given a reasonab le  opp o rtu n ity  of show ing cause 
against th e  sam e.
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(3) N otw ithstanding  anything  contained in sub-section (1) or sub-section  [6] of section 14, 
a M em ber w ho has been  rem oved u nd er th is section  shall not be eligible for 
renom ination  as a M em ber.

16. If a M em ber of the  State Coordination Com m ittee becom es subject to any of the
disqualifications specified in section 15, his sea t shall becom e vacant.

17. The State C oordination  Com m ittee shall m eet a t least once in every  six m onths and shall
observe such ru les of p ro ced u re  in regard  to the  tran sac tio n  of business a t its m eetings as
m ay be p rescribed .

18. (1) Subject to  th e  prov isions of th is Act, th e  function of th e  State C oordination Com m ittee
shall be to serve as the  sta te  focal po in t on disability  m atte rs  and  facilitate the 
continuous evolution  of a com prehensive policy to w ard s solving th e  p rob lem s faced by 
p erso ns w ith  d isabilities.

(2) In p articu la r and w ith o u t prejudice to the  generality  o f th e  foregoing function the  State 
C oordination C om m ittee may, w ithin  the  State perfo rm  all or any of th e  following 
functions, nam ely:-

a. review and coordinate the activities of all the Departments of Government and other 
Govern-mental and non-Govemmental Organisations which are dealing with matters 
relating to persons with disabilities;

b. develop a State policy to address issues faced by persons with disabilities;
c. advise the State Government on the formulation of policies, progr-ammes, legislation 

and projects with respect to disability;
d. review, in consultation with the donor agencies, their funding policies from the 

perspective of their impact on persons with disabilities;
e. take such other steps to ensure barrier free environment in public places, work 

places, public utilities, schools and other institutions;
f. monitor and evaluate the impact of policies and programmes designed for achieving 

equality and full participation of persons with disabilities;
g. to perform such other functions as may be prescribed by the State Government.

19. (1] The State G overnm ent shall constitu te  a com m ittee to  be know n as the State Executive
Com m ittee to perfo rm  th e  functions assigned to it  u n d e r this Act 
The S tate G overnm ent shall constitu te  a com m ittee to  be know n as th e  State Executive 
C om m ittee to  perfo rm  th e  functions assigned to it u n d e r th is  Act.

(2) The S tate Executive Com m ittee shall consist of -
a. the Secretary, Department of Social Welfare, Chairperson, ex officio;
b. the Commissioner, Member, ex officio’,
c. nine persons not below the rank of a Joint Secretary to the State Government, to

represent the Departments of Health, Finance, Rural Development, Education, 
Welfare, Personnel Public Grievances, Urban Affairs Labour and Employment, 
Science and Technology, Members, ex officio;
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d. one person  to  be  nom inated  by the State G overnm ent to rep resen t the interest, which 
in the op in ion  o f  the S tate G overnm ent ought to  be represen ted , M em ber;

e. five persons, as far as p racticable  being persons w ith  d isab ilities, to represent non­
governm en tal o rgan isations or associations w hich are concern ed  w ith disabilities, to 
be nom inated  by  the S tate G overnm ent, one from  each area  o f  d isab ility , M em bers: 
P rov ided  th a t w hile  nom inating  persons under th is c lause , the S tate G overnm ent 
shall n om ina te  at least one w om an and one person  belong ing  to Scheduled  C astes or 
S chedu led  T ribes;

f. Jo in t S ecre tary  dealing  w ith  the d isability  d iv ision  in the  D epartm ent o f W elfare, 
M em ber-S ecre tary , e x  o f f i c i o .

(3) M em bers n om ina ted  u n d er clause (d) and clause (e) of sub-secion (2) shall receive 
such allow ances as m ay be p rescribed  by the State G overnm ent.

(4) A M em ber nom ina ted  u n d er clause (d) or clause (e) m ay a t any  tim e resign his office by 
w riting  u n d e r his hand  ad dress to the State G overnm ent and  the  sea t of the said 
M em ber shall th e reu p o n  becom e vacant.

20. (1) The State Executive Com m ittee shall be the  executive body  of th e  State Coordination
Com m ittee an d  shall be responsib le  for carrying ou t th e  decisions of the State 
C oordination  Com m ittee.

(2) W ithou t p rejud ice to  the  provisions of sub-section (1), th e  State Executive Committee 
shall also perfo rm  such o th er functions as m ay be delegated  to it by the State 
C oordination Com m ittee.

21. The State Executive Com m ittee shall m eet a t least once in th re e  m onths and shall observe
such ru les of p ro ced u re  in regard  to  the transaction  of b usiness a t its m eetings as may be
prescribed  by the  State Governm ent.

22. (1) The State Executive Com m ittee may associate w ith itself in such m anner and for such
purp o ses as m ay be p rescribed  by the  State G overnm ent any  p erson  w hose assistance 
or advice it m ay  desire  to  obtain  in perform ing any of its functions u n d er this Act.

(2) A perso n  associa ted  w ith  th e  State Executive Com m ittee u n d e r sub-section  (1) for any 
p u rp o se  shall have th e  righ t to  take p a rt in the d iscussions of the  State Executive 
C om m ittee re lev an t to th a t purpose, b u t shall no t have a rig h t to  vote a t a m eeting of 
th e  said  Com m ittee, and shall n o t be a m em ber for any o th e r  purpose.

(3) A p erson  associa ted  w ith  th e  said Com m ittee u n d e r sub-section  (1) for any purpose 
shall be paid  such fees and  allowances, for a ttend ing  its m eetings and for a ttending  to 
any o th er w o rk  of th e  said Committee, as m ay be p rescribed  by th e  State Government.

23. In the performance of its functions under this Act, -
a. the C en tra l C oord ina tion  C om m ittee  shall be bound  by such  d irections in  writing, as 

the C entra l G o vernm en t m ay give to it; and
b. the State C oord ination  C om m ittee shall be bound  by such  d irections in w riting, as 

the C entral C oord ination  C om m ittee or the S tate G ov ern m en t m ay give to it: 
P rov ided  that w here a d irection  g iven  by the S tate G o vernm en t is inconsistent w ith
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any direction given by the Central Coordination Committee, the matter shall be 
referred to the Central Government for its decision.

24. No act or p roceed ing  of the  Central C oordination Com m ittee, th e  Central Executive 
Committee, a State C oordination Com m ittee or a State Executive Com m ittee shall be called 
in question  on th e  g round  m erely on the existence of any vacancy in or any defect in the 
constitu tion  of such Com m ittees.

Prevention and Early Detection of Disabilities
25. W ithin the  lim its of th e ir  econom ic capacity and developm ent, the  approp ria te  

Governm ents and  th e  local authorities, w ith  a view  to p reven ting  the  occurrence of 
disabilities, shall -
a. undertake o r cause  to  be undertaken  surveys, investigations and  research  concerning 

the cause o f  occurrence  o f  disabilities;
b. p rom ote  various m ethods o f  preventing  d isabilities;
c. screen all the ch ild ren  at least once in  a year fo r the  pu rp o se  o f  identify ing  "at-risk" 

cases;
d. p rov ide  fac ilitie s 'fo r tra in ing  to the staff at the p rim ary  hea lth  cen tres;
e. sponsor o r cause  to, be sponsored  aw areness cam paigns and  d issem inate  or cause to 

be d issem inated  in form ation  fo r general hygiene, hea lth  and  san itation;
f. take m easures fo r p re-nata l, perinatal and post-nata l care o f  m o th er and  child;
g. educate  the  pub lic  th rough  the pre-schools, p rim ary  hea lth  cen tres, village level 

w orkers and  anganw adi w orkers;
h. create aw areness am ongst the m asses th rough  te lev ision , rad io  and o ther m ass m edia 

on the causes o f  d isab ilities and the p reventive m easures to be  adopted .

Education
26. The ap p ro p ria te  G overnm ents and the  local au thorities shall -

a. ensure that every  ch ild  w ith  a disability  has access to  free education  in an appropriate 
environm ent till he a ttains the age o f  eigh teen  years;

b. endeavour to  p rom ote  the in tegration  o f students w ith  d isab ilities in the norm al 
schools;

c. p rom ote setting  up  o f  special schools in G overnm ent and  p rivate  sector fo r those in 
need  o f  special education , in such a m anner that ch ild ren  w ith  d isab ilities liv ing in 
any part o f  the country  have access to such schools;

d. endeavour to  equip  the  special schools for ch ild ren  w ith  d isab ilities w ith  vocational 
tra in ing  facilities.

27. The ap p ro p ria te  G overnm ents and the local au thorities shall by notification m ake schem es
for -
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a. conducting  part-tim e classes in respect o f  ch ildren  w ith  d isab ilities who having 
com pleted  education  up to class fifth  and could  no t continue their studies on a 
w ho le-tim e basis;

b. conducting  special part-tim e classes for provid ing  functional literacy  fo r children  in 
the  age g roup  o f  six teen  and above;

c. im parting  non-form al education  by u tiliz ing  the availab le  m anpow er in rural areas 
a fte r g iv ing  them  appropriate  orientation;

d. im parting  education  th rough onen schools o r open universities;
e. conducting  class and  discussions th rough  in teractive e lec tron ic  or o ther m edia;
f. p rov id ing  every  ch ild  w ith  d isability  free o f  cost special books and equipm ents 

n eeded  for h is education .
28. The ap p ro p ria te  G overnm ents shall in itiate o r cause to be in itia ted  research  by official and 

non-governm ental agencies for the  purpose of designing and  developing new  assistive 
devices, teach ing  aids, special teaching m aterials o r such o th er item s as are  necessary  to 
give a child w ith  disability  equal opportun ities in education.

29. The ap p ro p ria te  G overnm ents shall se t up adequate  n um b er of teach ers ' train ing 
institu tions and  ass is t th e  national in stitu tes and o th er vo lun tary  organisations to develop 
teach ers ' tra in in g  p rogram m es specialising in d isabilities so th a t requ isite  tra ined  
m anpow er is available for special schools and in teg ra ted  schools for children w ith 
d isabilities.

30. W ithout p rejud ice to th e  foregoing provisions, th e  ap p ro p ria te  G overnm ents shall by 
notification p rep a re  a com prehensive education  schem e w hich  shall m ake provision for -
a. transpo rt fac ilities to  the children w ith  d isab ilities o r in the alternative financial 

incen tives to  paren ts o r guardians to  enable their ch ild ren  w ith  d isab ilities to attend 
schools;

b. the rem oval o f  architectural barriers from  schools, co lleges o r o ther institu tions 
im parting  vocational and professional training;

c. the supply  o f  books, uniform s and o ther m aterials to  ch ild ren  w ith disabilities 
a ttend ing  school;

d. the  g ran t o f  scho larsh ip  to  students w ith  d isabilities;
e. setting  up o f  appropriate  fora for the redressal o f  grievances o f  parents regard ing  the 

p lacem ent o f  the ir ch ild ren  w ith d isabilities;
f. su itable  m odifica tion  in the exam ination  system  to  e lim ina te  purely  m athem atical 

questions fo r the  b enefit o f  b lind  students and students w ith  low  v ision;
g. restructu ring  o f  cu rricu lum  fo r the b enefit o f  ch ild ren  w ith  d isab ilities;
h. restructu ring  the curricu lum  for benefit o f  students w ith  hearing  im pairm ent to 

facilita te  them  to take only one language as part o f  their curricu lum .
31. All educational institu tions shall p rovide or cause to be p rov ided  am anuensis to blind 

stud en ts  and stud en ts  w ith  o r low  vision.
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Em ploym ent

32. A ppropriate  G overnm ents shall -
a. iden tify  posts, in the establishm ents, w hich can be reserved  fo r the persons w ith 

d isab ility ;
b. at period ical in tervals not exceeding  three years, review  the  list o f  posts identified  

and up-da te  the  lis t taking in to  consideration  the developm ents in  technology .
33. Every ap p ro p ria te  G overnm ent shall appoin t in every estab lishm ent such percen tage of 

vacancies n o t less th an  th ree  p e r cen t for persons or class of p erso ns w ith  disability  of 
which one p er cen t each shall be reserved  for persons suffering from  -

(i) b lindness o r low  vision;
(ii) hearing  im pairm ent;
(iii) locom otor disability  o r cerebral palsy, 
in th e  posts identified  for each disability:

Provided, th a t the  ap p ro p ria te  G overn-m ent may, having regard  to  th e  type of w ork  carried  
on in any d ep a rtm e n t o r establishm ent, by notification sub ject to  such conditions, if any, as 
m ay be specified in such notification, exem pt any estab lishm ent from  th e  provisions of this 
section.

34. (1] The ap p ro p ria te  G overnm ent may, by notification, requ ire  th a t from  such date  as may
be specified, by notification, th e  em ployer in every estab lish m ent shall furnish such 
in form ation o r re tu rn  as m ay be prescribed  in re la tion  to  vacancies appo in ted  for 
persons w ith  disability  th a t have occurred  o r are ab ou t to  occur in th a t establishm ent 
to such Special E m ploym ent Exchange as m ay b e  p rescribed  and  th e  estab lishm ent 
shall th e reu p o n  com ply w ith  such requisition.

(2) The form  in w hich and  the  in tervals of tim e for w hich inform ation  o r re tu rn s  shall be 
furn ished  and  th e  particulars, they shall contain shall be such as m ay be prescribed .

35. Any person  au th o rised  by th e  Special Em ploym ent Exchange in w riting , shall have access to 
any relevant, record  o r .docum ent, in ,the possession of any estab lish m en t and  m ay en te r a t 
any reasonable  tim e and  prem ises w here he believes such record  o r docum en t to be, and 
inspect o r take  copies of re lev an t records or docum ents o r ask  any  question  necessary  for 
obtaining any inform ation.

36. W here in any re c ru itm en t y ear any vacancy u nd er section 33, canno t be filled up due to 
non-availability  of a su itab le  person  w ith disability or, for any o th er sufficient reason, such 
vacancy shall be carried  forw ard  in the succeeding rec ru itm en t y ear and if in the 
succeeding rec ru itm en t year also suitable person  w ith disability  is n o t available, it may 
first be filled by in terchange am ong the  th ree  categories and only w hen  th e re  is no person 
w ith disability  available for the  p ost in th a t year, the  em ployer shall fill up  the  vacancy by 
appo in tm en t of a person, o th er than  a person  w ith  disability:
Provided th a t if the  n a tu re  of vacancies in an estab lishm ent is such th a t a given category of 
person  can n o t be em ployed, the vacancies m ay be in terchanged  am ong the  th ree  
categories w ith  th e  p rio r approval of the  appropria te  Governm ent.
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37. (1) Every em ployer shall m aintain  such record  in relation  to the  p erson  w ith disability
em ployed in his estab lishm ent in such form  and in such m an n er as m ay be prescribed  
by th e  ap p ro p ria te  governm ent.

(2) The records m ain ta ined  und er sub-section (1] shall be open  to  inspection  a t all 
reasonable  h ou rs by such persons as m ay be au th orised  in th is behalf by general or 
special o rd e r  by  th e  ap p ro p ria te  Government.

38. (1) The ap p ro p ria te  G overnm ents and local au thorities shall by notification form ulate
schem es for ensu ring  em ploym ent of persons w ith  disabi-lities, and such schem es m ay 
provide

a. the  tra in ing  and  w elfare  o f  persons w ith  d isabilities;
b. the  re laxation  o f  upp er age lim it;
c. regu la ting  the  em ploym ent;
d. health  and safety  m easures and creation  o f a non-hand icapp ing  environm ent in 

p laces w here  persons w ith d isabilities are em ployed;
e. the m anner in w hich  and the persons by w hom  the cost o f  opera ting  the schem es is to 

be defrayed; and
f. constitu ting  the au thority  responsib le  fo r the adm inistra tion  o f  the schem e.

39. All G overnm ent educational institu tions and  o th er educational institu tions receiving aid 
from  the  G overnm ent, shall reserve  no t less than  th ree  p e r  cen t seats for persons w ith 
disabilities.

40. The ap p ro p ria te  G overnm ents and local au thorities shall reserv e  n o t less th an  th ree  per 
cen t in all poverty  alleviation schem es for the  benefit of perso ns w ith  disabilities.

41. The ap pro p ria te  G overnm ents and the  local au thorities shall, w ith in  th e  lim its of th e ir 
econom ic capacity and  developm ent, provide incentives to em ployers both  in public and 
p rivate  sectors to en su re  th a t a t least five p er cen t of th e ir  w ork  force is com posed of 
p erso ns w ith  disabilities.

Affirmative Action
42. The ap p ro p ria te  G overnm ents shall by notification m ake schem es to provide aids and 

appliances to  p erso ns w ith  disabilities.
43. The ap p ro p ria te  G overnm ents and  local au thorities shall by notification fram e schem es in 

favour of p erso ns w ith  disabilities, for the  p referen tial a llo tm en t of land a t concessional 
ra tes for -
a. house;
b. setting  up business;
c. setting  up  o f  special recreation  centres;
d. estab lishm ent o f  special schools;
e. estab lishm ent o f  research  centres;
f. estab lishm ent o f  factories by en trepreneurs w ith  d isab ilities.
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Non-Discrimination
44. E stablishm ents in th e  tra n sp o rt sec to r shall, w ithin the  lim its of th e ir  econom ic capacity 

and developm ent for th e  benefit of persons w ith disabilities, take special m easures to-
a. adapt rail com partm ents, buses, vessels and aircrafts in  such  a w ay as to perm it easy 

access to such persons;
b. adapt to ilets in  ra il com partm ents, vessels, aircrafts and w aiting  room s in such a w ay 

as to perm it the  w heel chair users to use them  conveniently .
TI ° ap p ro p ria te  G overnm ents and  th e  local au thorities shall, w ith in  th e  lim its of the ir 

ii: : capacity  and  developm ent, \  rovide for -
a. insta lla tion  o f  aud ito ry  signals a t red  lights in the public roads fo r the benefit o f 

persons w ith  v isual handicap;
b. causing curb  cu ts and slopes to  be m ade in pavem ents fo r the easy  access o f  wheel 

chair users;
c. engraving on  the  surface o f  the  zebra crossing fo r the b lind  o r fo r persons w ith low 

vision;
d. engrav ing  on  the edges o f  ra ilw ay  p latform s fo r the b lind  o r fo r persons w ith low  

vision;
e. devising  approp ria te  sym bols o f  disability;
f. w arn ing  signals at appropria te  places.

46. The ap p ro p ria te  G overnm ents and  the  local au thorities shall, w ith in  th e  lim its of their 
econom ic capacity  and  developm ent, provide for -
a. ram ps in  pub lic  bu ild ing ;
b. adaptation  o f  to ile ts fo r w heel chair users;
c. b raille  sym bols and  auditory  signals in elevators o r lifts;
d. ram ps in  hosp ita ls , p rim ary  hea lth  cen tres and o ther m ed ical care and  rehabilitation  

institu tions.
47. (1) No estab lishm ent shall d ispense with, o r reduce in rank, an em ployee who acquires a

disability during  his service:
Provided that, if an  em ployee, after acquiring d isability  is n o t su itab le  for the  post he 
w as holding, could be shifted to  som e o ther post w ith  th e  sam e pay scale and  service 
benefits:
Provided fu rth e r th a t if it is n o t possible to ad just th e  em ployee against any post, he 
m ay be k ep t on a su p e rn u m era ry  p ost until a su itable p ost is available or he atta ins the 
age of sup erann u atio n , w hichever is earlier.

(2) No p rom otion  shall be denied  to  a person  m erely  on th e  ground  of his disability: 
Provided th a t th e  ap p ro p ria te  G overnm ent may, having regard  to  th e  type of w ork 
carried  on in any establishm ent, by notification and sub ject to  such conditions, if any, 
as m ay be specified in such notification, exem pt any estab lish m en t from  the  provisions 
of th is section.
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Research And Manpower Development
48. The appropria te  G overnm ents and local au thorities shall p rom ote  and  sponso r research, 

in t e r  a lia , in the  following areas: -
a. p revention  o f  disability;
b. rehabilita tion  including  com m unity  based rehabilitation;
c. developm ent o f  assistive devices including the ir p sycho-socia l aspects;
d. jo b  identification;
e. on site m odifications in offices and factories.

49. The approp ria te  G overnm ents shall provide financial assistance to universities, o ther 
institu tions of h igher learning, professional bodies and non-governm ental research-units 
or institu tions, for undertak ing  research  for special education, rehabilita tion  and 
m anpow er deve-lopm ent.

Recognition of Institutions for Persons with Disabilities
50. The State G overnm ent shall appo in t any au thority  as it deem s fit to be a com peten t 

au thority  for th e  purposes of th is Act.
51. Save as o therw ise  provided und er th is Act, no person  shall establish  or m aintain any 

institu tion  for persons w ith  disabilities except und er and in accordance w ith a certificate of 
registration  issued in th is behalf by the  com peten t authority :
Provided th a t a person  m aintain ing an institu tion  for persons w ith  d isabilities im m ediately 
before the com m encem ent of th is Act m ay continue to m aintain  such institu tion  for a 
period of six m onths from  such com m encem ent and if he has m ade an application for such 
certificate und er th is section w ithin  th e  said period  of six m onths, till th e  disposal of such 
application.

52. (1) Every application for a certificate of registration  shall be m ade to the com petent
au thority  in such form  and in such m anner as m ay be p rescribed  by the State 
Governm ent.

(2) On receip t of an application u nd er sub-section (1), the  com peten t au thority  shall make 
such enquiries as it m ay deem  fit and w here  it is satisfied th a t the applicant has 
com plied w ith  the  requ irem en ts o f th is Act and the  ru les m ade th e re u n d e r it shall gran t 
a certificate of reg istra tion  to the  applicant and w h ere  it is no t so satisfied the 
com peten t au thority  shall, by order, refuse to g ran t the  certificate applied for :
Provided th a t before m aking any o rd e r refusing to g ran t a certificate th e  com petent 
au thority  shall give to th e  applicant a reasonable o pportun ity  of being h eard  and every 
o rd er of refusal to g ran t a certificate shall be com m unicated to the applicant in such 
m anner as m ay be p rescribed  by the  State Governm ent.

(3) No certificate of reg istra tion  shall be g ran ted  u nd er sub-section  (2) unless the 
institu tion  w ith respec t to w hich an application has been m ade is in a position to
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provide such facilities and m aintain  such stand ards as m ay be p rescribed  by the State 
Governm ent.

(4) A certificate of reg istra tion  g ran ted  und er th is section,
a. shall, unless revoked under section 53, remain in force for such period as may be 

prescribed by the State Government.
b. may be renewed from time to time for a like period; and
c. shall be in such form and shall be subject to such conditions as may be prescribed by 

the State Government.
(5) An application  for renew al of a certificate of reg istra tio n  shall be m ade n o t less than  

sixty days before  th e  period  of validity.
(6) The certificate of reg istra tion  shall be displayed by th e  in stitu tion  in a conspicuous 

place.
53. (1] The com peten t au th o rity  may, if it has reasonable cause to believe th a t th e  ho lder of the

certificate o f reg istra tio n  g ran ted  u n d er sub-section  (2) of section  52 has -
a. made a statement in relation to any application for the issue or renewal of the 

certificate which is incorrect or false in material particulars; or
b. committed or has caused to be committed any breach of rules or any conditions 

subject to which the certificate was granted, it may, after making such inquiry, as it 
deems fit, by order, revoke the certificate:
Provided that no such order shall be made until an opportunity is given to the holder 
of the certificate to show cause as to why the certificate should not be revoked.

(2) W here a certificate in resp ec t of an institu tion  has been  revoked  u n d er sub-section  (1), 
such in stitu tio n  shall cease to function from  th e  da te  of such revocation: 
Provided th a t w h ere  an appeal lies u nd er section 54 against th e  o rd e r of revocation, 
such in stitu tio n  shall cease to function -

a. where no appeal has been preferred immediately on the expiry of the period 
prescribed for the filing of such appeal, or

b. where such appeal has been preferred, but the order of revocation has been upheld, 
from the date of the order of appeal.

(3) On the  revocation  of a certificate in resp ec t of an institu tion , th e  com peten t au thority  
m ay d irec t th a t any  perso n  w ith  disability w ho is an inm ate of such in stitu tio n  on the 
date  of such revocation, shall be -

a. restored to the custody of her or his parent, spouse or lawful guardian, as the case 
may be, or

b. transferred to any other institution specified by the competent authority.
(4) Every in stitu tion  w hich holds a certificate of reg istra tion  w hich is revoked  u nd er this 

section shall, im m ediately  after such revocation, su rre n d e r  such certificate to the 
com peten t authority .

54. (1) Any p erso n  aggrieved by th e  o rd er of th e  com peten t au th o rity  refusing to g ran t a
certificate o r revoking  a certificate may, w ith in  such p eriod  as m ay be  p rescribed  by
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th e  State G overnm ent, p re fer an appeal to th a t G overnm ent against such refusal or 
revocation.

(2) The o rd e r of th e  State G overnm ent on such appeal shall be final.
55. Nothing contained  in th is C hapter shall apply to an institu tion  for p erso ns w ith  disabilities

estab lished  or m ain tained  by the Central G overnm ent or a State G overnm ent.

Institution for Persons with Severe Disabilities
56. [1) The ap p ro p ria te  G overnm ent m ay establish and m ain tain  in stitu tions for persons w ith

severe d isabilities a t such places as it th inks fit.
(2) W here, the ap p ro p ria te  G overnm ent is of opinion th a t any institu tion  o ther than an 

institu tion , estab lished  u nd er sub-section (1), is fit for the  rehab ilita tion  of the persons 
w ith  severe disabilities, th e  G overnm ent m ay recognise such institu tion  as an 
institu tion  for p erso ns w ith  severe d isabilities for the  pu rp o ses of th is Act:
Provided th a t no in stitu tion  shall be recognised u n d e r th is section unless such 
in stitu tion  has com plied w ith  the  requ irem en ts of th is Act and the  rules m ade 
th ereun d er.

(3) Every institu tion  established  u n d er sub-section (1) shall be m ain tained  in such m anner 
and satisfy  such conditions as m ay be p rescribed  by the  a p p ro p ria te  Governm ent.

(4) For th e  p urposes of th is section "person w ith  severe disability" m eans a person  w ith 
eighty p er cent, o r m ore of one or m ore disabilities.

The Chief Commissioner and Commissioners for Persons with Disabilities
57 (1) The Central G overnm ent may, by notification, ap po in t a Chief Com m -issioner for 

p erso ns w ith  d isabilities for the  purposes of this Act.
(2) A p erso n  shall n o t be qualified for appo in tm en t as th e  Chief Com m iss-ioner unless he 

has special know ledge or practical experience in resp ec t of m atte rs  relating to 
rehabilitation .

(3) The sa lary  and allow ances payable to and  o th er te rm s and  conditions of service 
(including pension, g ra tu ity  and  o th er re tirem en t benefits) o f the  Chief Com m issioner 
shall be such as m ay be p rescribed  by the  Central G overnm ent.

(4) The Central G overnm ent shall de term ine the  n a tu re  and  categories of officers and 
o th e r em ployees requ ired  to  assis t th e  Chief C om m issioner in th e  d ischarge of his 
functions and  provide th e  Chief C om m issioner w ith  such officers and  o th er em ployees 
as it th inks fit.

(5) The officers and  em ployees prov ided  to th e  Chief C om m issioner shall d ischarge the ir 
functions u n d er th e  general su p erin tend en ce  of th e  Chief Com m issioner.

(6) The salaries and  allow ances and  o th er conditions of service of officers and em ployees 
p rovided  to  the  Chief C om m issioner shall be  such' as m ay be p rescribed  by the Central 
G overnm ent
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58. The Chief Com m issioner shall -
a. coord inate  the w ork  o f  the C om m is-sioners;
b. m onitor the u tilisation  o f  funds d isbursed  by the C entral G overnm ent;
c. take steps to safeguard  the rights and facilities m ade availab le  to persons w ith 

d isabilities;
d. subm it reports to the C entral G overnm ent on the im plem entation  o f  the A ct at such 

in tervals as that G overnm ent m ay prescribe.
59. W ithout prejudice to  th e  provisions of section 58 the Chief C om m issioner m ay of his own

m otion or on th e  application  of any aggrieved person  or o therw ise look into com plaints
w ith  resp ec t to m atte rs  relating  to -
a. deprivation  o f  rights o f  persons w ith d isabilities;
b. non-im plem entation  o f  law s, rules, bye-law s, regu lations, execu tive  orders, 

guidelines o r instructions m ade or issued by the appropriate  G overnm ents and the 
local au thorities fo r the w elfare and pro tection  o f rights o f  persons w ith  disabilities, 
and take up  the  m atter w ith  appropriate authorities.

60. (1) Every State G overnm ent may, by notification appo in t a C om m issioner for persons with
disabilities for the  purposes of th is Act.

(2) A person  shall n o t be qualified for appo in tm ent as a C om m issioner unless he has 
special know ledge or practical experience in resp ec t of m atte rs  relating  to 
rehabilitation .

(3) The salary  and allow ances payable to  and o ther te rm s and conditions of service 
(including pension, g ratu ity  and o th er re tirem en t benefits] of the  C om m issioner shall 
be such as m ay be p rescribed  by the  State Government.

(4) The State G overnm ent shall de term ine the  na tu re  and  categories of officers and o ther 
em ployees requ ired  to assist the  Com m issioner in the  discharge of his functions and 
provide th e  Com m issioner w ith  such officers and o th er em ployees as it th inks fit.

(5) The officers and em ployees • provided  to the Commissioner, shall d ischarge th e ir , 
functions u nd er th e  general superin tendence of the  Com m issioner.

(6) The salaries and  allow ances and o ther conditions of service of officers and em ployees 
prov ided  to  the  Com m issioner shall be such as m ay be p rescribed  by the  State 
Governm ent.

61. The Com m issioner w ithin  th e  State shall -
a. coord inate  w ith  the departm ents o f  the State G overnm ent fo r the p rogram m es and 

schem es fo r the benefit o f  persons w ith disabilities;
b. m onitor the u tilization  o f  funds disabused by the S tate G overnm ent;
c. take steps to rew guard  the rights and facilities m ade availab le  to  persons with 

d isabilities;
d. subm it reports to the S tate G overnm ent on the im plem enta tion  o f  the A ct as such 

in tervals as that G overnm ent m ay prescribe and forw ard  a copy  there o f  the ch ief 
C om m issioner.
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62. W ithout prejudice to the provisions of section 61 the  C om m issioner m ay of his own m otion 
or on the  application  of any aggrieved person  or o therw ise  look into  com plaints w ith 
re sp ec t to  m atte rs  rela ting  to  -
a. deprivation  o f  rights o f  persons w ith  disabilities;
b. non-im plem enta tion  o f  laws, rules, bye-law s, regu lations, executive orders, 

guidelines or instructions m ade or issued  by the appropriate  G overnm ents and the 
local authorities fo r the w elfare and pro tection  o f  righ ts o f  persons w ith d isabilities, 
and  take up the m atter w ith  the appropriate authorities.

63. The Chief Com m issioner and the  Com m issioners shall, for the pu rp o se  of discharging their 
functions u nd er th is Act, have the sam e pow ers as a re  vested  in a co urt u nd er the Code of 
Civil Procedure, 1908 w hile try ing a suit, in respect of th e  following m atters, nam ely
a. sum m oning  and enforcing  the attendance o f  w itnesses;
b. requ iring  the d iscovery  and p roduction  o f  any docum ent;
c. requ isition ing  any public  record  or copy thereof from  any court or office;
d. rece iv ing  evidence on affidavits; and
e. issu ing  com m issions fo r the exam ination  o f  w itnesses or docum ents.
(2) Every proceeding  before the Chief C om m issioner and C om m issioners shall be a judicial 

proceeding  w ith in  the m eaning of sections 193 and 228 of the  Indian Penal Code and 
th e  Chief Com m issioner, th e  Com m issioner, the  com peten t authority , shall be deem ed 
to be a civil co urt for the  purposes of section on 195 and  C hapter XXVI of the  Code of 
Criminal Procedure, 1973.

64. [1] The Chief Com m issioner shall p rep are  in such form  and a t such tim e for each financial
y ea r as m ay be p rescribed  by the Central G overnm ent an annual rep o rt giving a full 
account of his activities during the previous financial year and forw ard  a copy thereof 
to  th e  Central G overnm ent

(2) The Central G overnm ent shall cause the  annual re p o rt to be laid before each House of 
Parliam ent along w ith  the  recom m endations explaining the  action  taken or proposed to 
be taken  on the recom m endation  m ade th ere in  in so far as th ey  re la te  to th e  Central 
G overnm ent and the  reasons for non-acceptance, if any, of any such recom m endation 
or p a r t

65. (1) The Com m issioner shall p rep are  in such form  and a t such tim e for each financial year
as m ay be p rescribed  by the  State G overnm ent an annual re p o r t  giving a full account of 
his activities during  the  previous financial year and  forw ard  a copy th e reo f to the Scate 
Governm ent.

(2) The State G overnm ent shall cause th e  annual re p o r t to  be laid before each State 
Legislature along w ith the  recom m endations explaining the action taken  or proposed 
to  be taken  on th e  recom m endation  m ade there in  in so far as they  relate to the State 
G overnm ent and the  reasons for non-acceptance, if any, of any ^uch ^co m m en d a tio n  
o r part.
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Social Security
66. (1) The ap p ro p ria te  G overnm ents and  the local au thorities shall w ithin  th e  lim its of the ir

econom ic capacity  and developm ent undertake  o r cause to be undertaken  
rehabilitation  of all p erso ns w ith  disabilities.

(2) For purposes of sub-section  (1], the  appropria te  G overnm ents and  local au thorities 
shall g ran t financial assistance to non-governm ental organisations.

[3) The ap pro p ria te  G overnm ents and local au thorities w hile form ulating  rehabilita tion  
policies shall consu lt th e  non-governm ental organisations w orking  for the  cause of 
persons w ith  disabilities.

67. ( I)  The ap p ro p ria te  G overnm ent shall by notification fram e an in su rance schem e for the
benefit of its em ployees w ith  disabilities.

(2) N otw ithstanding anything contained in this section, the  ap p ro p ria te  G overnm ent may 
instead of fram ing an  insurance schem e fram e an a lternative  security  schem e for its 
em ployees w ith  disabilities.
The ap pro p ria te  G overnm ents shall w ithin  the  lim its of th e ir  econom ic capacity  and 
developm ent shall by notification fram e a schem e for paym en t of an unem ploym ent 
allowance to  p erso ns w ith  disabilities reg istered  w ith  th e  Special Em ploym ent 
Exchange for m ore than  tw o years and w ho could n o t be p laced in any gainful 
occupation.

Miscellaneous
69. W hoever, fraudulently  avails or a ttem pts to avail, any benefit m ean t for p erso ns w ith 

disabilities, shall be punishable w ith  im prisonm ent for a te rm  w hich m ay ex tend  to two 
years or w ith  fine which m ay extend to  tw en ty  thousand  rupees o r w ith  both.

70. The Chief Com m issioner, the  Com m iss-ioners and o ther officers aind staff p rov ided  to them  
shall be deem ed to  be public servan ts w ithin  the m eaning or section  21 of the  Indian Penal 
Code.

71. No suit, p rosecution  o r o th er legal proceeding shall lie against th e  Central Governm ent, the 
State G overnm ents o r the  local au thority  or any officer of the  G overnm ent in respec t of 
anything which is done in good faith or in tended  to be done in pursuance  of th is Act and 
any rules o r o rd ers m ade thereunder.

72. The provisions of th is Act, or the rules m ade th e reu n d e r shall be  in addition  to and not in 
derogation of any o th er law  for the  tim e being in force or any rules, o rd e r  or any 
instructions issued th ereun d er, enacted or issued for the  benefit of p erso ns w ith 
disabilities.

73. (1) The ap pro p ria te  G overnm ent may, by notification, m ake ru les for carry ing out the
provisions of th is Act.



(2) In particu lar, and w itho u t prejudice to the generality  of the  foregoing pow ers, such rules 
m ay p rov ide  for all o r any of the  following m atters, nam ely: -

a. the m an ner in w hich  a State G overnm ent o r a U nion territo ry  shall be chosen under 
c lause (k) o f  sub-section  (2) o f  section 3;

b. a llow ances w hich  m em bers shall receive under sub-section  (7) o f  section  4;
c. ru les o f  p ro ced u re  w hich  the C entral C oord ination  C om m ittee  shall observe in regard 

to  the  tran sac tio n  o f  business in its m eeting  under section  7;
d. such  o th er functions w hich  the C entral C oord ination  C om m ittee  m ay perform  under 

c lause (h) o f  sub-section  (2) o f  section 8;
e. the  m an ner in w hich  a State G overnm ent or a U nion  territo ry  shall be chosen under 

c lause  (h) o f  sub-section  (2) o f  section 9;
f. the allow ances w hich  the M em bers shall receive under sub-section  (3) o f  section 9;
g. ru les o f  p ro ced u re  w hich  the C entral E xecutive C om m ittee  shall observe in regard  to 

transaction  o f  business at its m eetings under section 11;
h. the m an n er and  purposes for w hich a person  m ay be associa ted  und er sub-section  (1) 

o f  section  12;
i. fees and  a llow ances w hich  a person  associated  w ith  the C entra l E xecutive  C om m ittee 

shall rece ive  und er sub-section  (3) o f  section 12;
j. a llow ances w hich  m em bers shall receive under sub-section  (7) o f  section  14;
k. ru les o f  p ro ced u re  w hich  a S tate  C oord ination  C om m ittee  shall observe in regard  to

transac tion  o f  business in  its m eetings under section  17;
1. such  o th er functions w hich  a State C oord ination  C om m ittee  m ay perfo rm  under clause

(g) o f  su b -sec tio n  (2) o f  section  18;
m . the allow ances w hich  M em bers shall receive under sub-section  (3) o f  section  19;
n. ru les o f  p rocedure  w hich  a State E xecutive C om m ittee  shall observe in  regard  to

transac tion  o f  business at its m eetings under section  21;
o. the m an n er and  purposes fo r w hich a person  m ay be associa ted  und er sub-section  (1)

o f  section  22;
p. fees and  a llow ances w hich  a person  associated  w ith  the  S tate E xecutive  C om m ittee

m ay rece ive  u nd er sub-section  (3) o f  section  22;
q. in fo rm ation  o r re tu rn  w hich  the em ployer in every  estab lishm ent should  furnish and

the  S pecia l E m p loy m en t E xchange to  w hich  such in fo rm ation  o r re turn  shall be 
fu rn ished  u nd er sub-section  (1) o f  section  34;

r. the fo rm  an d  the  m an ner in  w hich record  shall be m ain ta ined  by  an em ployer under
sub -sec tion  (1) o f  section  37;

s. the fo rm  and  m anner in w hich  an application  shall be  m ade und er sub-section  (1) o f
section  52;

t. the  m an n er in  w hich  an o rder o f  refusal shall be com m u n ica ted  und er sub-section  (2)
o f  section  52;

u. fac ilities o r standards requ ired  to be p rov ided  o r m ain ta ined  u nd er sub-section  (3) o f
section  52;

v. the p eriod  fo r w hich  a  certificate  o f  reg istra tion  shall b e  v a lid  und er clause (a) o f  sub­
section  (4) o f  section  52;
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w. the form  in w hich  and conditions subject to w hich a certificate  o f  registration  shall be 
granted  under c lause (c) o f  sub-section  (4) o f  section 52; 

x. period  w ithin  w hich  an appeal shall lie under sub-section  (1) o f  section 54;
y. the m anner in w hich an institu tion  for persons w ith severe d isab ilities shall be

m ain tained  and conditions w hich  have to be satisfied  under sub-section  (3) o f  section 
56;

z. the salary, allow ances and o ther term s and conditions o f service o f  the C hief 
C om m issioner under sub-section  (3) o f  section 57; 

za. the  salary, allow ances and o th er conditions of service of officers and em ployees under 
sub-section (6) of section 57; 

zb. intervals a t w hich th e  Chief C om m issioner shall rep o rt to th e  Central G overnm ent under 
clause (d) of section 58;

zc. the salary, allow ances and o th er term s and conditions of service of the  C om m issioner 
und er sub-section (3) of section 60; 

zd. the  salary, allow ances and o th er conditions of service of officers and em ployees under 
sub-section [6) of section 60; 

ze. in tervals w ithin  w hich the  C om m issioner shall rep o rt to th e  State G overnm ent under 
clause (d) of section 61;

zf. the  form  and tim e in w hich annual re p o rt shall be p rep ared  u nd er sub-section (1) of 
section 64;

zg. the  form  and tim e in which annual rep o rt shall be p rep ared  u n d er sub-section (1) of 
section 65;

zh. any o ther m a tte r w hich is requ ired  to be or m ay be p rescribed .
(3) Every notification  m ade by the  Central G overnm ent u n d er the  proviso to  section 33, 

proviso to  sub-section  (2) of section 47, every schem e fram ed by it u n d er section 27, 
section 30, sub-section  (1) of section 38, section 42, section  43, section 67, section 68 
and every ru le  m ade by it u n d er sub-section (1), shall be laid, as soon as m ay be after it 
is made, before each House of Parliam ent, w hile it is in session for a to tal period  of 
th irty  days w hich m ay be com prised in one session o r in tw o or m ore successive 
sessions, and if, before th e  expiry of th e  session im m ediately  following th e  session or 
the, successive sessions aforesaid, both  Houses agree in m aking any m odification in the 
rule, notification o r schem e, both Houses agree th a t th e  rule, notification o r schem e 
should n o t be m ade, th e  rule, notification or schem e shall th e rea fte r have effect only in 
such m odified form  o r be of no effect, as the  case m ay be, so, how ever, th a t any such 
m odification o r annu lm en t shall be w ithou t prejudice to the validity of anything 
previously  done u n d e r th a t rule, notification or schem e, as the case m ay be.

(4] Every notification m ade by the  State G overnm ent u n d e r the  proviso to section 33, 
proviso to sub-section  [2) of section 47, every schem e m ade by it u n d er section 27, 
section 30, sub-section  (1) of section 38, section 42 section  43, section 67, section 68 
and every ru le  m ade by it und er sub-section (1), shall be laid, as soon as m ay be after it 
is made, before each House of State Legislature, w here  it consists of tw o Houses or 
w here such leg islature consists o f one House before th a t House.

74. In section 12 of the Legal Services A uthorities Act, 1987, for clause (d), the following clause 
shall be substitu ted , nam ely:-
"(d) a person  w ith  disability  as defined in clause [i] of section 2 of the Persons With 
Disabilities (Equal O pportunities, Protection  of Rights and Full Participation) Act, 1995."
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THE RIGHT OF CHILDREN TO FREE AND COMPULSORY 

EDUCATION ACT, 2009 

No. 35 of 2009

[26th August, 2009.]
An Act to provide for free and compulsory education to all children of the age of six to

fourteen years.
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Definitions

Be it enacted by Parliament in the Sixtieth Year of the Republic 
of India as follows:-

CHAPTER-I 

PRELIMINARY

1.(1) This Act may be called the Right of Children to Free and 
Compulsory Education Act, 2009.

(2) It shall extend to the whole of India except the State of Jammu 
and Kashmir.

(3) It shall come into force on such date as the Central 
Government may, by notification in the Official Gazette, appoint.

2. In this Act, unless the context otherwise requires,-

(a) “appropriate Government” means-

(i) in relation to a school established, owned or controlled by the 
Central Government, or the administrator of the Union territory, having 
no legislature, the Central Government;

(ii) in relation to a school, other than the school referred to in 
subclause (i), established within the territory of-

{f\) a State, the State Government;

(B) a Union territory having legislature, the Government of 
that Union territory;

(b) “capitation fee” means any kind of donation or contribution or 
payment other than the fee notified by the school;

(c) ,fchild” means a male or female child of the age of six to 
fourteen years;

(d) “child belonging to disadvantaged group” means a child 
belonging to the Scheduled Caste, the Scheduled Tribe, the socially 
and educationally backward class or such other group having 
disadvantage owing to social, cultural, economical, geographical, 
linguistic, gender or such other factor, as may be specified by the 
appropriate Government, by notification;

(e) “child belonging to weaker section” means a child belonging 
to such parent or guardian whose annual income is lower than the 
minimum limit specified by the appropriate Government, by 
notification;

(f) “elementary education” means the education from first class 
to eighth class;
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(g) “guardian”, in relation to a child, means a person having the 
care and custody of that child and includes a natural guardian or 
guardian appointed or declared by a court or a statute;

(h) “local authority” means a Municipal Corporation or Municipal 
Council or Zila Parishad or Nagar Panchayat or Panchayat, by 
whatever name called, and includes such other authority or body 
having administrative control over the school or empowered by or 
under any law for the time being in force to function as a local authority 
in any city, town or village;

(i) “National Commission for Protection of Child Rights” means 
the National Commission for Protection of Child Rights constituted 
under section 3 of the Commissions for Protection of Child Rights 
Act, 2005;

(j) “notification” means a notification published in the Official 
Gazette;

(k) “parent’ means either the natural or step or adoptive father or 
mother of a child;

(I) “prescribed” means prescribed by rules made under this
Act;

(m) “Schedule” means the Schedule annexed to this Act;

(n) school” means any recognised school imparting elementary 
education and includes-

(i) a school established, owned or controlled by the appropriate 
Government or a local authority;

(ii) an aided school receiving aid or grants to meet whole or 
part of its expenses from the appropriate Government or the local 
authority;

(iii) a school belonging to specified category; and

(iv) an unaided school not receiving any kind of aid or grants to 
meet its expenses from the appropriate Government or the local 
authority;

(o) “screening procedure” means the method of selection for 
admission of a child, in preference over another, other than a random 
method;

(p) “specified category’, in relation to a school, means a school 
known as Kendriya Vidyalaya, Navodaya Vidyalaya, Sainik School 
or any other school having a distinct character which may be specified, 
by notification, by the appropriate Government;

4 o f 2006
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4 o f 2006

1 o f 1996

(q) “State Commission for Protection of Child Rights’ means 
the State Commission for Protection of Child Rights constituted under 
section 3 of the Commissions for Protection of Child Rights Act, 
2005.

CHAPTER-I! 

RIGHT TO FREE AND COMPULSORY EDUCATION

3. (1) Every child of the age of six to fourteen years shall have 
a right to free and compulsory education in a neighbourhood school 
till completion of elementary education.

(2) For the purpose of sub-section (1), no child shall be liable to 
pay any kind of fee or charges or expenses which may prevent him 
or her from pursuing and completing the elementary education;

Provided that a child suffering from disability, as defined in clause
(i) of section 2 of the Persons with Disabilities (Equal Opportunities, 
Protection and Full Participation) Act, 1996, shall have the right to 
pursue free and compulsory elementary education in accordance with 
the provisions of Chapter V of the said Act.

4. Where a child above six years of age has not been admitted 
in any school or though admitted, could not complete his or her 
elementary education, then, he or she shall be admitted in a class 
appropriate to his or her age;

Provided that where a child is directly admitted in a class 
appropriate to his or her age, then, he or she shall, in order to be at 
par with others, have a right to receive special training, in such manner, 
and within such time-limits, as may be prescribed;

Provided further that a child so admitted to elementary education 
shall be entitlted to free education till completion of elementary 
education even after fourteen-years.

5. (1) Where in a school, there is no provision for completion of 
elementary education, a child shall have a right to seek transfer to 
any other school, excluding the school specified in sub-clauses (iii) 
and (iv) of clause (n) of section 2. for completing his or her elementary 
education.

(2) Where a child is required to move from one school to another, 
either within a State or outside, for any reason whatsoever, such child 
shall have a right to seek transfer to any other school, excluding the 
school specified in sub-clauses (iii) and (iv) of clause (n) of section 2, 
for completing his or her elementary education.

(3) For seeking admission in such other school, the 
Head-teacher or in-charge of the school where such child was last 
admitted, shall immediately issue the transfer certificate;
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Provided that delay in producing transfer certificate shall not be 
a ground for either delaying or denying admission in such other school;

Provided further that the Head-teacher or in-charge of the school 
delaying issuance of transfer certificate shall be liable for disciplinary 
action under the service rules applicable to him or her.

CHAPTER III

DUTIES OF APPROPRIATE GOVERNMENT, LOCAL 
AUTHORITY AND PARENTS

*6. For carrying out the provisions of this Act, the appropriate 
Government and the local authority shall establish, within such area 
or limits of neighbourhood, as may be prescribed, a school, where it 
is not so established, within a period of three years from the 
commencement of this Act.

7. (1) The Central Government and the State Governments 
shall have concurrent responsibility for providing funds for carrying 
out the provisions of this Act.

(2) The Central Government shall prepare the estimates of 
capital and recurring expenditure for the implementation of the 
provisions of the Act.

(3) The Central Government shall provide to the State 
Governments, as grants-in-aid of revenues, such percentage of 
expenditure referred to in sub-section (2) as it may determine, from 
time to time, in consultation with the State Governments.

(4) The Central Government may make a request to the 
President to make a reference to the Finance Commission under sub­
clause (d) of clause (3) of article 280 to examine the need for additional 
resources to be provided to any State Government so that the said 
State Government may provide its share of funds for carrying out the 
provisions of the Act.

(5) Notwithstanding anything contained in sub-section (4), the 
State Government shall, taking into consideration the sums provided 
by the Central Government to a State Government under sub-section
(3), and its other resources, be responsible to provide funds for 
implementation of the provisions of the Act.

(6) The Central Government shall-

(a) develop a framework of national curriculum with the help of 
academic authority specified under section 29;

(b) develop and enforce standards for training of teachers;

(c) provide technical support and resources to the State 
Government for promoting innovations, researches, planning and 
capacity building. 95
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Duties of ap­
p r o p r i a t e  
Government

8. The appropriate Government shall-

(a) provide free and compulsory elementary education to every
child;

Provided that where a child is admitted by his or her parents or 
guardian, as the case may be, in a school other than a school 
established, owned, controlled or substantially financed by funds 
provided directly or indirectly by the appropriate Government or a 
local authority, such child or his or her parents or guardian, as the 
case may be, shall not be entitled to make a claim for reimbursement 
of expenditure incurred on elementary education of the child in such 
other school.

Explanation-The tern “compulsory education” means obligation 
of the appropriate Government to-

(i) provide free elementary education to every child of the age 
of six to fourteen years; and

(ii) ensure compulsory admission, attendance and completion 
of elementary education by every child of the age of six to fourteen 
years;

(b) ensure availability of a neighbourhood school as specified 
in section 6;

(c) ensure that the child belonging to weaker section and the 
child belonging to disadvantaged group are not discriminated against 
and prevented from pursuing and completing elementary education 
on any grounds;

(d) provide infrastructure including school building, teaching 
staff and learning equipment,

, (e). provide special training facility specified in section 4;

(f) ensure and monitor admission, attendance and completion 
of elementary education by every child;

(g) ensure good quality elementary education conforming to 
the standards and norms specified in the Schedule;

(h) ensure timely prescribing of curriculum and courses of study 
for elementary education; and

(i) provide training facility for teachers.

9. Every local authority shall-

(a) provide free and compulsory elementary education to every
child;

provided that where a child is admitted by his or her parents or 
guardian, as the case may be, in a school other than a school

Duties of lo­
cal authority
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established, owned, controlled or substantially financed by funds 
provided directly or indirectly by the appropriate Government or a 
local authority, such child or his or her parents or guardian, as the 
case may be, shall not be entitled to make a claim for reimbursement 
of expenditure incurred on elementary education of the child in such 
other school;

(b) ensure availability of a neighbourhood school as specified 
in section 6;

(c) ensure that the child belonging to weaker section and the 
child belonging to disadvantaged group are not discriminated against 
and prevented from pursuing and completing elementary education 
on any grounds;

(d) maintain records of children up to the age of fourteen years 
residing within its jurisdiction, in such manner’ as may be prescribed;

(e) ensure and monitor admission, attendance and completion 
of elementary education by every child residing within its jurisdiction;

(f) provide infrastructure including school building, teaching staff 
and learning material;

(g) provide special training facility specified in section 4;

(h) ensure good quality elementary education conforming to 
the standards and norms specified in the Schedule;

(i) ensure timely prescribing of curriculum and courses of study 
for elementary education;

(j) provide training facility for teachers;

(k) ensure admission of children of migrant families;

(I) monitor functioning of schools within its jurisdiction; and

(m) decide the academic calendar.

10. It shall be the duty of every parent or guardian to admit or 
cause to be admitted his or her child or ward, as the case may be, to 
an elementary education in the neighbourhood school.

11. With a view to prepare children above the age of three 
years for elementary education and to provide early childhood care 
and education for all children until they complete the age of six years, 
the appropriate Government may make necessary arrangement for 
providing free pre-school education for such children.

CHAPTER-IV 

RESPONSIBILITIES OF SCHOOLS AND TEACHERS

12. (1) For the purposes of this Act, a school,-

(a) specified in sub-clause (i) of clause (n) of section 2 shall
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No
capitation 
fee and 
screening 
procedure 
for
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provide free and compulsory elementary education to all children 
admitted therein;

(b) specified in sub-clause (ii) of clause (n) of section 2 shall 
provide free and compulsory elementary education to such proportion 
of children admitted therein as its annual recurring aid or grants so 
received bears to its annual recurring expenses, subject to a minimum 
of twenty-five per cent;

(c) specified in sub-clauses (iii) and (iv) of clause (n) of section 
2 shall admit in class I, to the extent of at least twenty-five per cent, of 
the strength of that class, children belonging to weaker section and 
disadvantaged group in the neighbourhood and provide free and 
compulsory elementary education till its completion.

Provided further that where a school specified in clause (n) of 
section 2 imparts pre-school education, the provisions of clauses (a) 
to (c) shall apply for admission to such pre-school education.

(2) The school specified in sub-clause (iv) of clause (n) of section
2 providing free and compulsory elementary education as specified 
in clause (c) of sub-section (I) shall be reimbursed expenditure so 
incurred by it to the extent of per-child-expenditure incurred by the 
State, or the actual amount charged from the child, whichever is less, 
in such manner as may be prescribed;

Provided that such reimbursement shall not exceed per-child- 
expenditure incurred by a school specified in sub-clause (i) of clause 
(n) of section 2.

Provided further that where such school is already under 
obligation to provide free education to a specified number of children 
on account of it having received any land, building, equipment or other 
facilities, either free of cost or at a concessional rate, such school 
shaN not be entitled for reimbursement to the extent of such obligation.

(3) Every school shall provide such information as may be 
required by the appropriate Government or the local authority, as the 
case may be.

13. (1) No school or person shall, while admitting a child, collect 
any capitation fee and subject the child or his or her parents or guardian 
to any screening procedure.

(2) Any school or person, if in contravention of the provisions 
of sub-section (1),-

(a) receives capitation fee, shall be punishable with fine which 
may extend to ten times the capitation fee charged;

(b) subjects a child to screening procedure, shall be punishable 
with fine which may extend to twenty-five thousand rupees for the 
first contravention and fifty thousand rupees for each subsequent 
contraventions.

fo r fre e  and 
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education
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14. (1) For the purposes of admission to elementary education, 
the age of a child shall be determined on the basis of the birth certificate 
issued in accordance with the provisions of the Births. Deaths and 
Marriages Registration Act, 1886 or on the basis of such other 
document, as may be prescribed.

(2) No child shall be denied admission in a school for lack of 
age proof.

15. A child shall be admitted in a school at the commencement 
of the academic year or within such extended period as many be 
prescribed;

Provided that no child shall be denied admission if such 
admission is sought subsequent to the extended period;’

Provided further that any child admitted after the extended period 
shall complete his studies in such manner as may be prescribed by 
the appropriate Government.

16. No child admitted in a school shall be held back in any 
class or expelled from school till the completion of elementary 
education.

17. (1) No child shall be subjected to physical punishment or 
mental harassment.

(2) Whoever contravenes the provisions of sub-section (1) shall 
be liable to disciplinary action under the service rules applicable to 
such person.

18. (1) No school, other than a school established, owned or 
controlled by the appropriate Government or the local authority, shall, 
after the commencement of this Act, be established or function, without 
obtaining a certificate of recognition from such authority, by making 
an application in such from and manner, as may be prescribed.

(2) The authority prescribed under sub-section (1) shall issue 
the certificate of recognition in such form, within such period, in such 
manner, and subject to such conditions, as may be prescribed;

Provided that no such recognition shall be granted to a school 
unless it fulfils norms and standards specified under section 19.

(3) On the contravention of the conditions of recognition, the 
prescribed authority shall, by an order in writing, withdraw recognition:

Provided that such order shall contain a direction as to which of 
the neighbourhood school, the children studying in the derecognised 
school, shall be admitted; Provided further that no recognition shall 
be so withdrawn without giving an opportunity of being heard to such 
school, in such manner, as may be prescribed.

6 o f 1886
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(4) With effect from the date of withdrawal of the recognition 
under sub-section (3), no such school shall continue to function.

(5) Any person who establishes or runs a school without 
obtaining certificate of recognition, or continues to run a school after 
withdrawal of recognition, shall be liable to fine which may extend to 
one lakh rupees and in case of continuing contravention, to a fine of 
ten thousand rupees for each day during which such contravention 
continues.

19. (1) No school shall be established, or recognised, under 
section 18, unless it fulfils the norms and standards specified in the 
Schedule.

(2) Where a school established before the commencement of 
this Act does not fulfil the norms and standards specified in the 
Schedule, it shall take steps to fulfil such norms and standards at its 
own expenses, within a period of three years from the date of such 
commencement.

(3) Where a school fails to fulfil the norms and standards within 
the period specified under sub-section (2), the authority prescribed 
under sub-section (1) of section 18 shall withdraw recognition granted 
to such school in the manner specified under sub-section (3) thereof.

(4) With effect from the date of withdrawal of recognition under 
sub-section (3), no school shall continue to function.

(5) Any person who continues to run a school after the 
recognition is withdrawn, shall be liable to fine which may extend to 
one lakh rupees and in case of continuing contraventions, to a fine of 
ten thousand rupees for each day during which such contravention 
continues.

20. The Central Government may; by notification, amend the 
Schedule by adding to, or omitting therefrom, any norms and standards.

21.(1) A school, other than a school specified in sub-clause
(iv) of clause (n) of section 2, shall constitute a School Management 
Committee consisting of the elected representatives of the local 
authority, parents or guardians of children admitted in such school 
and teachers;

Provided that atleast three-fourth of members of such Committee 
shall be parents or guardians;

Provided further that proportionate representation shall be given 
to the parents or guardians of children belonging to disadvantaged 
group and weaker section.

Provided also that fifty per cent, of Members of such Committee 
shall be women.
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(2) The School Management Committee shall perform the 
following functions, namely:-

(a) monitor the working of the school;

(b) prepare and recommend school development plan;

(c) monitor the utilisation of the grants received from the 
appropriate Government or local authority or any other source; and

(d) perform such other functions as may be prescribed.

22. (1) Every School Management Committee, constituted under 
sub-section (1) of section 21, shall prepare a School Development 
Plan, in such manner as may be prescribed.

(2) The School Development Plan so prepared under sub­
section (1) shall be the basis for the plans and grants to be made by 
the appropriate Government or local authority, as the case may be.

23. (1) Any person possessing such minimum qualifications, 
as laid down by an academic authority, authorised by the Central 
Government, by notification, shall be eligible for appointment as a 
teacher.

(2) Where a State does not have adequate institutions offering 
courses or training in teacher education, or teachers possessing 
minimum qualifications as laid down under sub-section (1) are not 
available in sufficient numbers, the Central Government may, if it 
deems necessary, by notification, relax the minimum qualifications 
required for appointment as a teacher, for such period, not exceeding 
five years, as may be specified in that notification:

Provided that a teacher who, at the commencement of this Act, 
does not possess minimum qualifications as laid down under sub­
section (1), shall acquire such minimum qualifications within a period 
of five years.

(3) The salary and allowances payable to, and the terms and 
conditions of service of, teachers shall be such as may be prescribed.

24. (1) A teacher appointed under sub-section (1) of section 23 
shall perform the following duties, namely:-

(a) maintain regularity and punctuality in attending school;

(b) conduct and complete the curriculum in accordance with 
the provisions of sub-section (2) of section 29;

(c) complete entire curriculum within the specified time;

(d) assess the learning ability of each child and accordingly 
supplement additional instructions, if any, as required;
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(e) hold regular meetings with parents and guardians and apprise 
them about the regularity in attendance, ability to learn, progress made 
in learning and any other relevant information about the child; and

(f) perform such other duties as may be prescribed.

(2) A teacher committing default in performance of duties 
specified in sub-section (1), shall be liable to disciplinary action under 
the service rules applicable to him or her.

Provided that before taking such disciplinary action, reasonable 
opportunity of being heard shall be afforded to such teacher.

(3) The grievances, if any, of the teacher shall be redressed in 
such manner as may be prescribed.

25. (1) Within six months from the date of commencement of 
this Act, the appropriate Government and the local authority shall 
ensure that the Pupil-Teacher Ratio, as specified in the Schedule, is 
maintained in each school.

(2) For the purpose of maintaining the Pupil-Teacher Ratio under 
sub-section (1), no teacher posted in a school shall be made to serve 
in any other school or office or deployed for any non-educational 
purpose, other than those specified in section 27.

26. The appointing authority, in relation to a school established, 
owned, controlled or substantially financed by funds provided directly 
or indirectly by the appropriate Government or by a local authority, 
shall ensure that vacancy of teacher in a school under its control 
shall not exceed ten per cent of the total sanctioned strength.

27. No teacher shall be deployed for any non-educational 
purposes other than the decennial population census, disaster relief 
duties or duties relating to elections to the local authority or the. State 
Legislatures or Parliament, as the case may be.

28. No teacher shall engage himself or herself in private tuition 
or private teaching activity.

CHAPTER-V 

CURRICULUM AND COMPLETION OF ELEMENTARY 
EDUCATION

29. (1) The curriculum and the evaluation procedure for 
elementary education shall be laid down by an academic authority to 
be specified by the appropriate Government, by notification.

(2) The academic authority, while laying down the curriculum 
and the evaluation procedure under sub-section (1), shall take into 
consideration the following, namely:-
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(a) conformity with the values enshrined in the Constitution;

(b) all round development of the child;

(c) building up child’s knowledge, potentiality and talent;

(d) development of physical and mental abilities to the fullest 
extent;

(e) learning through activities, discovery and exploration in a 
child friendly and child-centered manner;

(f) medium of instructions shall, as far as practicable, be in 
child’s mother tongue;

(g) making the child free of fear, trauma and anxiety and helping 
the child to express views freely;

(h) comprehensive and continuous evaluation of child’s 
understanding of knowledge and his or her ability to apply the same.

30. (1) No child shall be required to pass any Board examination 
till completion of elementary education.

(2) Every child completing his elementary education shall be 
awarded a certificate, in such form and in such manner, as may be 
prescribed.

CHAPTER-VI 

PROTECTION OF RIGHT OF CHILDREN

31.(1) The National Commission for Protection of Child Rights 
constituted under section 3, or, as the case may be, the State 
Commission for Protection of Child Rights constituted under section
17, of the Commissions for Protection of Child Rights Act, 2005, shall, 
in addition to the functions assigned to them under that Act, also 
perform the following functions, namely:-

(a) examine and review the safeguards for rights provided by 
or under this Act and recommend measures for their effective 
implementation;

(b) inquire into complaints relating to child’s right to free and 
compulsory education; and

(c) take necessary steps as provided under sections 15 and 
24 of the said Commissions for Protection of Child Rights Act.

(2) The said Commissions shall, while inquiring into any matters 
relating to child’s right to free and compulsory education under clause
(c) of sub-section (1), have the same powers as assigned to them 
respectively under sections 14 and 24 of the said Commissions for 
Protection of Child Rights Act.
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(3) Where the State Commission for Protection of Child Rights 
has not been constituted in a State, the appropriate Government may, 
for the purpose of performing the functions specified in clauses (a) to
(c) of sub-section (1), constitute such authority, in such manner and 
subject to such terms and conditions, as may be prescribed.

32. (1) Notwithstanding anything contained in section 31, any 
person having any grievance relating to the right of a child under this 
Act may make a written complaint to the local authority having 
jurisdiction.

(2) After receiving the complaint under sub-section (1), the local 
authority shall decide the matter within a period of three months after 
affording a reasonable opportunity of being heard to the parties 
concerned.

(3) Any person aggrieved by the decision of the local authority 
may prefer an appeal to the State Commission for Protection of Child 
Rights or the Authority prescribed under sub-section (3) of section
31, as the case may be.

(4) The appeal preferred under sub-section (3) shall be decided 
by State Commission for Protection of Child Rights or the authority 
prescribed under sub-section (3) of section 31, as the case may be, 
as provided under clause (c) of sub-section (1) of section 31.

33. (1) The Central Government shall constitute, by notification, 
a National Advisory Council, consisting of such number of Members, 
not exceeding fifteen, as the Central Government may deem 
necessary, to be appointed from amongst persons having knowledge 
and practical experience in the field of elementary education and child 
development.

. (2) The functions of the National Advisory. Council shall be to ,
advise the Central Government on implementation of the provisions 
of the Act in an effective manner.

(3) The allowances and other terms and conditions of the 
appointment of Members of the National advisory Council shall be 
such as may be prescribed.

34. (1) The State Government shall constitute, by notification, a 
State Advisory Council consisting of such number of Members, not 
exceeding fifteen, as the State Government may deem necessary, to 
be appointed from amongst persons having knowledge and practical 
experience in the field of elementary educaiion and child development.

(2) The functions of the State Advisory council shall be to advise 
the State Government on implementation of the provisions of the Act 
in an effective manner.
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(3) The allowances and other terms and conditions of 
appointment of Members of the State Advisory Council shall be such 
as may be prescribed.

CHAPTER-VII 

MISCELLANEOUS

35. (1) The Central Government may issue such guidelines to 
the appropriate Government or, as the case may be, the local authority, 
as it deems fit for the purposes of implementation of the provisions of 
this Act.

(2) The appropriate Government may issue guidelines and give 
such directions, as it deems fit, to the local authority or the School 
management Committee regarding implementation of the provisions 
of this Act.

(3) The local authority may issue guidelines and give such 
directions, as it deems fit, to the School Management Committee 
regarding implementation of the provisions of this Act.

36. No prosecution for offences punishable under sub-section
(2) of section 13, sub-section (5) of section 18 and sub-section (5) of 
section 19 shall be instituted except with the previous sanction of an 
officer authorised in this behalf, by the appropriate Government, by 
notification.

37. No suit or other legal proceeding shall lie against the Central 
Government, the State Government, the National Commission for 
Protection of Child Rights, the State Commission for Protection of 
Child Rights, the local authority, the School Management Committee 
or any person, in respect of anything which is in good faith done or 
intended to be done, in pursuance of this Act, or any rules or order 
made thereunder.

38. (1) The appropriate Government may, by notification, make 
rules, for carrying out the provisions of this Act.

(2) In particular, and without prejudice to the generality of the 
foregoing powers, such rules may provide for all or any of the following 
matters, namely:-

(a) the manner of giving special training and the time-limit thereof, 
under first proviso to section 4;

(b) the area or limits for establishment of a neighbourhood school, 
under section 6;

(c) the manner of maintenance of records of children up to the 
age of fourteen years, under clause (d) of section 9;

Power to
issue
directions

P r e v i o u s  
sanction for 
prosecution

Protection of 
action taken 
in good faith

Power of ap- 
p r o p r i a t e  
Governm ent 
to  m ake  
rules

105



THE GAZETTE OF INDIA EXTRAORDINARY [PART II-

(d) the manner and extent of reimbursement of expenditure, 
under sub-section (1) of section 12;

(e) any other document for determining the age of child under 
sub-section (1) of section 14;

(f) the extended period for admission and the manner of 
completing study if admitted after the extended period, under section 
15;

(g) the authority, the form and manner of making application for 
certificate of recognition, under sub-section (2) of section 18;

(h) the form, the period, the manner and the conditions for issuing 
certificate of recognition, under sub-section (2) of section 18;

(i) the manner of giving opportunity of hearing under second 
proviso to sub-section (3) of section 18;

(j) the other functions to be performed by School Management 
Committee under clause (d) of sub-section (2) of section 21;

(k) the manner of preparing School Development Plan under 
sub-section (1) of section 22;

(I) the salary and allowances payable to, and the terms 
and conditions of service of, teacher, under sub-section (3) of 
section 23;

(m) the duties to be performed by the teacher under clause (f) 
of sub-section (1) of section 24;

(n) the manner of redressing grievances of teachers under sub­
section (3) of section 24;

(o) the form and manner of awarding certificate for completion 
of elementary education under sub-section (2) of section 30;

(p) the authority, the manner of its constitution and the terms 
and conditions therefor, under sub-section (3) of section 31;

(q) the allowances and other terms and conditions of appointment 
of Members of the National Advisory Council under sub-section (S^of 
section 33;

(r) the allowances and other terms and conditions of appointment 
of Members of the State Advisory Council under sub-section (3) of 
section 34;

(3) Every rule made under this Act and every notification 
issued under sections 20 and 23 by the Central Government shall
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be laid, as soon as may be after it is made, before each House of Parliament, while it is in 
session, for a total period of thirty days which may be comprised in one session or in two or 
more successive sessions, and if, before the expire of the session immediately following 
the session or the successive sessions aforesaid, both Houses agree in making any 
modification in the rule or notification or both Houses agree that the rule or notification should 
not be made, the rule or notification shall thereafter have effect only in such modified form 
or be of no effect, as the case may be; so, however, that any such modification or annulment 
shall be without prejudice to the validity of any thing previously done under that rule or 
notification.

(4) Every rule or notification made by the State Government under this Act shall be laid, 
as soon as may be after it is made; before the State Legislatures.

THE SCHEDULE 

(See sections 19 and 25)

Norms and Standards fo r a School

S.No. Item Norms and Standards

1. Number of teachers: 

(a) For first class to 

fifth class

(b) For sixth class to 

eighth class

Admitted children 

Up to Sixty

Between sixty-one to ninety

Between Ninety-one to 
one hundred and twenty

Between One hundred and 
twenty-one to two hundred

Above One hundred 
and fifty children

above Two hundred 
children

Number of teachers

Two

Three

Four

Five

five plus one Head- 
teacher

Pupil-Teacher Ratio 
(excluding Head-teacher) 
shall not exceed forty.

(1) At least one teacher per class so that 

there shall be at least one teacher each for-

(i) Science and Mathematics;

(ii) Social Studies;

(iii) Languages.

(2) At least one teacher for every thirty-five children.

(3) Where admission of children is above one hundred-
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(i) a full time head-teacher;

(ii) part time instructors for-

(A) Art Education;

(B) Health and Physical Education:

(C) Work Education;

2. Building All-weather building consisting of-

(i) at least one class-room for every teacher and an 
office-cum-store-cum-Head teacher’s room;

(ii) barrier-free access;

S.N. Item Norms and Standards

(iii) separate toilets for boys and girls;

(iv) safe and adequate drinking water facility to all children;

• (v) a kitchen where mid-day meal is cooked in the school;

(vi) Playground;

(vii) arrangements for securing the school building by 
boundary wall or fencing;

3. Minimum number of 
working days/

(i) two hundred working days for first class to fifth class;

instructional hours in 
an academic year

(ii) two hundred and twenty working days for sixth class 
to eighth class;

(iii) eight hundred instructional hours per academic year 
for first class to fifth class;

(iv) one thousand instructional hours per academic year 
for sixth class to eighth class;

4. Minimum number of 
working hours per week 
for the teacher

forty-five teaching including preparation hours.

5. Teaching learning 
equipment

Shall be provided to each class as required.

6. Library There shall be a library in each school providing newspaper, 
magazines and books on all subjects, including story-books.

7. Play material, games and 
sports equipment

Shall be provided to each class as required.

T.K. VISWANATHAN, 

Secretary to the Govt of India
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Appendix-Ill

Low Vision

Note: Presence of any 4 of the following symptoms indicates Low Vision.

1. The child has difficulty in reading from the black board, even if s/he is sitting in the 
first row.

2. The child keeps the book too far or too close of his/her eyes while reading

3. The child is not able to write in the prescribed space/line due to low vision.

4. The child finds difficult to identify objects/people at a distance (4-5 meters or 
further).

5. The child has problem in following moving objects.

6. The child is not able to identify/match colours.

7. The child has difficulty in identifying numbers, symbols and patterns.

8. The child has problem in following path.

9. Lighting variation in the environment confuse the child.

10. The child functions better when given bold print, good contrast, required illumination.

11. The child is not able to read the objects at about 14 inches.

12. The child is not able to follow 2-D representation of any object.

13. The chrtd has drfiicufry in iocusing because o1 unstable movement of the eye ba\\s.

14. The child gets confused between the shadows and the level changes.

15. The child has problem in recognizing actions and facial expression.

16. The child mobility is badly affected in semi-dark area.

Cerebral Palsy

Note: Check from the parents (if the child has a history of delayed milestones, fits, 
prolonged symptoms of drooling and involuntary movements before the age of 6 years. 
Presence of 2 additional symptoms along with the underlined statements indicates Cerebral 
Palsy.

• The child has problems in controlling voluntary movements.

• The child has an odd gait, posture and shows problems in balancing.

• The child has difficulty in gross motor skills such as sitting on a regular chair without 
support, walking, jumping, climbing, bending etc.

• The child has problems in fine motor and eye-hand coordination skills such as 
holding and placing objects, cutting, pasting, writing etc.

• The child has problems in performing Activities of Daily Living.

• The child has problems in articulation and regulating breathing while speaking.

ASSESSMENT GUIDELINES
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• The child may have associated problems in hearing/vision/mental retardation/ 
seizures, etc.

• The child requires assistance in reading/writi8ng due to in-co-ordination.

• The child is too stiff or too floppy to be able to sit or stand.

• The child is stuck in one position and is unable to move.

• Has not achieved head and neck control.

Autism

Note: Presence of 2 additional symptoms along with the underlined statements indicates
Autism.

• The child has difficulty in making the sustaining an eye contact.

• The child shows echolalia or repeat words (for example, on being asked ‘what is; 
your name?’ they will repeat ‘what is your name?’, instead of telling their name.

• The child reverses pronouns like ‘I’ and ‘You’.

• The child has difficulty in playing with peer group/classmates. May not be able to
wait, take-turns or follow the rules of the game.

• The child has problems in understanding body language of others. For example:
‘yes’ or ‘no’ by movement of head and ‘come here’ by use of hands.

• The child appears to be aloof.

• The child does not always respond to his/her name immediate.

• The child exhibits repetitive motor mannerisms like rocking, spinning, hand flapping 
etc.

• The child interrupts or disturbs the class very often by asking a question repetitively 
or out of context.

• The child is pre-occupied or fixated on a topic, object or an activity.

• The child has exceptional rate memory for numbers, dates, phone numbers, names, 
etc.

• The child is over selective about his/her seat, subject, students and shows 
resistance to change.

• The child may show compulsive tendencies to smell/touch things, cover his/her 
ears/eyes.

• The child is not able to explain that s/he is angry, sad, in pain, etc. and why?

Multiple Disabilities (MD)

Note: Since this is a combination of more than one kind of disability, symptoms from other
disabilities also must be kept in mind. The obvious symptoms of MD are underlined.

• The child use glasses, hearing aids, crutches, wheel chair etc.
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• The child has a visible deformities like, large head/small head/extra fingers/extra 
roes.

• The child startles when a known object is brought near him/her suddenly.

• The child shows habits like poking the eves, waving the hands and jumping towards
light.

• The child goes very near to the objects and touches them to identify.

• The child is not aware of the school bell and does not understand the movement of
people when the bell rings.

• The child talks or shows gestures to his/her classmates or never interacts at all.

• The child does not recognize that his/her friends are writing and copying from the
board.

• The child does not maintain the proper posture when the physical education class is 
being taken.

• The child prefers any particular corner of the classroom.

Intellectual Impairment (Mild Mental Retardation, Slow Learners, Specific Learning 
Disabilities)

Mild-Mental Retardation

Note: If the child shows behaviours similar to children 3-4 years younger t him/her when 
compared to peer group behaviours and has an IQ between 70-50 (if IQ report available). If 
IQ report not available, then the underlined statements indicate presence of Mild Mental 
Retardation.

• Have the parents reported child having history of delayed development in following 
areas before reaching age of 6 years.

- Neck holding not achieved bv 3 months.

- Sitting not achieved bv 9 months.

- Standing not achieved bv 1.5 years

- Speaking words not achieved bv 2.5 years

- Toilet training not achieved bv 5 years.

• Have the parents reported child having history of -

Head injury 

Fits

- History of ill health due to jaundice, loose motions, poor nutrition, brain fever.

- Poor attention as a child.

Poor ability to remember, sequence of instructions.

• Does the child have difficulty in imitating actions, sequence of task, and speech by 
observing peer group?
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• Does the child have difficulty in understanding meaning of lesson content, sequence 
in a story appropriately?

• Does the child have difficulty in solving puzzles, mathematical manipulations or 
decision making in conflicting situation.

• Does the child look for approval before initiating the task or wait for instructions by 
the teacher.

• Does the child have difficulty in classification of objects by grouping characteristics? 
Example

- Mango described by colour, taste, texture and its name.

Dog described as animal, helping to protect, with friendly nature

- Water described as liquid, without colour and shape.

• Does the child have difficulty in learning task in a continuous sequence of more than 
four to five steps?

• Does the child have history of scholastic failure in previous classes or history of 
changing schools frequently?

• Does the child behave in an immature manner resembling children 3-4 years 
younger?

Slow Learners:

Note: If the child has IQ between 90-70, it indicates problem of slow learning. If IQ report
not available, then the underlined statements indicate problem of slow learning.

• Does the child have history of poor attention before the age of 6 year in spite of no 
history of significant developmental delay, illness, head injury or fits?

• Does the child take longer to complete a task when compared to peer
group/classmates?

• Does the child score consistently between 40-55% in spite of individual instructional 
support?

• Does the child have limited vocabulary in using words yet communicate comfortably 
to express needs with parents, teachers and peer group.

• Does the child need repeated instructions with practical examples and instructions 
in a smaller group to cope with lesson content?

• Does the child engage frequently in impulsive actions, aggressive reaction, and
abusive expression when frustrated or angry with his/her classmates?

• Does the child have better performance using oral medium when compared to
written performance at a given class?

• Does the child consistently write untidily and illegibly.
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Specific Learning Disability (SLD)

Note: If the child has IQ above 85, yet shows below listed characteristics, it indicates 
presence of a SLD. If IQ report not available, look for the underlined characteristics.

• Does the child have difficulty in maintaining attention while performing a given task 
without getting distracted when unsupervised?

• Does the child have difficulty in completing the task within the prescribed time-limit 
when unsupervised.

• Does the child commit pattern of consistent errors as listed below:

Leaves letters or words while reading a line from a text.

- Has difficulty tracking lines or words in a row therefore used finger for tracking 
while reading.

- Has difficulty organizing things for example bv shape, colour or size such as 
placing books in a school bag systematically bv size or arranging clothes on a 
rack in categories of size and use.

Difficulty in copying from black board without missing letters or words.

Difficulty in using mathematical symbols and understanding relation between 
numbers.

Difficulty in differentiating letter such as ‘b’ and ‘d \ or numbers like ‘9’ and ‘6’.

- Difficulty in maintaining a straight line or leaving appropriate space between 
words.

Difficulty in understanding use of punctuations while reading and writing.

- Difficulty in comprehending word problems and understanding the meaning and 
relationship between numbers and sentences.

Difficulty in selecting or filtering specific details to answer a Question from a 
story, passage or a narration of an incident.

- Difficulties in locating an object when given specific seguence of instruction for 
example “look for a green book on right side of the table on the top corner”.

• Does the child have difficulty in associating sound with alphabet?

• Does the child have difficulty in locating specific alphabet or numbers within 
prescribed text?

• Does the child have difficulty in articulating his/her views or ideas, thus landing in a 
quarrel or breaking a friendship?

• Does the child have difficulty in discussing a central theme on a given topic unless 
reminded or assisted?

• Does the child have difficulty in comprehending or explaining concepts in subjects 
like language, science or social studies in his/her own words?

• Does the child have tendency of displaying short span of attention across his/her 
performance within home/school or during play with neighborhood children?

• Does the child have difficulty in following the rules of common games popular 
among the peer group?
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Hearing Impairment

• Does the child have problems playing attention in class?

• Does the child favour one ear for listening purpose?

• Does the child have problems to hear when you speak to him from behind?

• Do you think that the child speaks too loudly or too softly?

• Does the child exhibit voice problem and mispronunciation?

• Does the child keep away from his/her age mates?

• Is the child unable to respond when you call from the other room?

• Does the child understand only after few repetitions?

Note: If any of the above 3-4 questions elects response that indicates some kind of
hearing/speech loss, then the child should be carefully examined by a qualified ENT 
specialist, an audiologist and speech therapist in an assessment camp.

Locomotor Impairment

Does the child have difficulty in moving or using any part of the body?

Is any part of the child's body amputated?

Does the child limp or has difficulty in moving his/her hands?

Does the child walk with jerks?

Is the child using a stick to walk?

Dopes the child lack bodily coordination?

Does the child have tremors?

Note: If answer to any of the above written statements is positive, the child should be 
carefully examined by a qualified doctor, orthopedic surgeon physiotherapist/prosthetic/ 
orthopedic technician in an assessment camp.

D14087
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