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The Curriculum Development Centres Programme was taken up by the
University Grants Commission in order to promote excellence in teaching
at under-graduate and post-graduate level. All the Universities through
their Academic bodies have been continuously doing this exercise. This
one is an exercise at the national level through many experts drawn from
all over India. This document prepared by distinguished academics was
discussed again by a larger group in an intensive seminar, the proceedings
of which are also appended at the end of this document. The document
contains the course contents for each unit, lecture schedule, broad outlines
of tutorials, problem solving exercises, practical and project work etc.

it is hoped that Colleges and Universities would be benefitted by this
teport and would discuss the same in their academic bodies for its adoption
vherever appropriate. The Curriculum can never be static and must
eélways change as the frontiers of knowledge expand with time. Update
and restructuring must continue to enhance the quality and standards of
education. Because of this activity, it is our hope, that all the institutions
of higher education would be benefitted and helped to achieve a more
exciting pattern of education. Some degree of uniformity of levels would
aso encourage mobility among students.

q‘ﬁuutimc-

(Yash Pal)



U.G.C. CURRICULUM DEVELOPMENT CENTRE IN EDUCATION

DEPARTMENT OF EDUCATION
UNIVERSITY OF KERALA
TRIVANDRUM

REPORT OF THE NATIONAL COMMITTEE FOR CURRICULUM
DEVELOPMENT IN EDUCATION: UNDERGRADUATE LEVEL
1990

National Co-ordinator:

DR. Vasantha Ramkumar

Prof. and Head, Dept. of Education
Dean, Faculty of Education
University of Kerala



10.

11.

12.
13.
14,

MEMBERS OF THE COMMITTEE

Prof. H. Visweswaran, Sri Ramakrishna Mission Vidyalaya,
Coimbatore.

Prof. S. Rajagopalan, Annamalai University, Annamalainagar,
Tamil Nadu.

Prof. Snehalatha Shukla, NCERT, New Delhi.

Prof. S.P. Kulshresta, D.A.V. College, Dehra Dun, U.P.
Prof. Suresh Shukla, University of Delhi, Delhi.

Prof. Balasubramanian, University of Madras, Madras.

Prof. M. Khajapeer, Bangalore University, Bangalore.

Prof. P.S. Vijaya Raghavan, S.N. Training College, Nedumganda,

Kerala.
Prof. M.S. Sonar, Shivaji University, Kolhapur.
Prof. C.L. Anand, North Eastern Hill University, Shillong.

Prof. U.N. Dixit, Udaipur Vvidyabhavan Teachers' Coallege,
Udaipur, Rajasthan.

Prof. K.R. Sivadasan, University of Kerala, Trivandrum.
Dr. K.N. Lalithamma, University of Kerala, Trivandrum.

Prof. Vasantha Ramkumar, (National Co-ordinator),
University of Kerala, Trivandrum.



1.0 PREFACE

Curriculum is the point of contact between the intentions which
initiate educational reform and the reality of the teaching-learning
encounters, which ultimately determine the success of the changes
attempted. A well developed curriculum has been accepted as the most
potent instrument of educational reconstruction, which can justify and
contribute to the meaning and possibilities of the total system. Against
this description, planning a curriculum in any discipline becomes a
complex and highly professional activity.

When identifying teacher education as one of the critical areas
for focussed attention, the National Education Policy and the Progra:nme
of Action documents have unmistakably identified the teacher as the
most important change agent, and teaching as the critical input required
to achieve the goals set out in the policy statement. When interpreted
totally, it is possible to expect teacher education that is well planned
and effectively Implemented, to bring about the articulation ‘of a
national system of education. To make this linkage happen, systematic
study and new efforts are required, for the documents have also
described the present teaching at the different levels of education
as unsatisfactory and pointed out the urgent need to revamp teacher
education. In this context and at this juncture, to provide a
curriculum build-up for teacher education at the national level cannot
be an easy or well-defined task.

The establishment of Curriculum Levelopment Centre by the U.G.C.
for preparation of model curriculum in each subject and the guidelines
formulated have, however, provided a facilitating situaticn. The several
weaknesses identified with many curriculum development attempts, need
not be present here. The curriculum "inertia" which acts as a drag
on new approaches can also be nullified, for the new curriculum is not
expected to be a palimpsest. It can be an alternative. The programme
is institutiocnalised because of the initiating agency. The guidelines
and framework make it change-oriented. Feedback and evaluation are
built in by the very nature of its format. It then becomes the
responsibility of the committee to see that the new curriculum is an
improvement.
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The Committee for development of the model curriculum in education
(undergraduate level) was acutely aware and keenly sensitive to the
demands and responsibilities of the task it was entrusted with, and
has attempted to develop the curriculum for teacher education at the
undergraduate level taking into consideration the national goals of
education and of development, the issues concerning human resource
development, the requirements of the discipline, and the uneven nature
of actual conditions. The professional nature of the course needed
to be maintained in all decisions. The Committee was always conscious
that the curriculum in education has to satisfy all the important
criteria of evaluation even more than in other disciplines, as the
attempt here is to translate through its structure the very principles
the curriculum embodies in its own content.

The Committee was aware that in a large country like ours with
its rich diversities and pluralities, developmental, regional and
sectoral imbalances and discrepencies, one uniform model may not be
desirable. And yet the Committee has offered only one broad structure
for the Bachelor's degree programme Iin education. Several reasons
weighed with the Committee for this decision. The basic degree 1in
teacher education contains only the essential components for developing
an effective teacher. It 1is intended to provide just one group of
personnel 1in the field of education: teachers. The Master's degree
and orientation programmes are expected to provide this group with the
necessary information and skills to enter into other roles. Hence the
need for alternative structure and models does not arise. The large
number of electives offered as part of Paper IV should enable the
programme to equip the teachers to play their different supportive/
extending roles.

An important decision taken by the Committee relates to the
structure and duration of the practice teaching component. This
decision has several implications: academic ,administrative and
financial. But if the changes are not effected here, the weakness
inherent in the present teacher programme will continue into the next
century and make teaching a less rigorous discipline and achievement
of the new functions inadequate.

The status report of the existing situation in the country with
respect to undergraduate teaching in the discipline of education and
the critiques of the different papers prepared by the Committee
provided the bases for the changes made in the content. The guidelines
specified by the U.G.C. determined the framework, "The major task of
such centre”, the guidelines state, "would undertake a critical review
of the existing syllabi and courses of study at different levels and
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to suggest the measures for modernising the same and restructuring them
to unit courses, besides developing alternative models emphasising
different aspects of study of the subject concerned”.

The Iinterdisciplinary nature of the discipline of education has
been emrhasised in the core papers. At the same time, the concept,
principles and methodologies have been interpreted and rephrased to
make their application to the process of education direct and relevant.
The work done in the different areas in India have been incorporated
into the content thereby correcting the bias towards western influence
evident in several of the existing syllabi that were analysed.

The classified readings provided are exhaustive. By virtue of
the national composition of the Committee, and special efforts made
by the Curriculum Development Centre, it hkas been possible to utilise
the library facilities of the Departments of Education of several
Universities and National Institutions in the country, It 1is hoped
that the textual materials of the curriculum reflect this utilization
of wide resource.

To Incorporate the challenges and changes of the fast moviny
corleties and to reflect the new methodological possibilities, the
Cormitez has cttempted tc move away from the traditional subject- based
approavh tc a system-based process. A definite attempt has been made
tc makz decisions on components of the curriculum in a logically
determined sequence and yet to make it an interlocking network through
constant feedback at each decision making stage. The presentation of
the curriculum in modular form, while it entailed a great deal of
effort, also made 1t possible to closely scrutinise the whole curriculum
and to subject it to long discussions. It is hoped that from this
process a aynamic cucriculum has emerged which when subjected to debate
by professionals may not falter in theory, in content and in action.

The generic nature of the origin of the curriculum however has
to be accepted. There could be gaps between national guidelines and
classroom practices in the context of divergent situations charact-
eristic of a vast nation. The opinions of a large number of experts
from all over the country have been obtained by Curriculum Development
Centre. An awareness of curriculum change has thereby becn
sommanicac—d, It now remains to draw up, with care and with foresight,
~ wcls programmed plan for implementation which will minimise the
qaps, and  hopefully prevent them. Suggestions rpertaining to the
avencies, modalities and materials for comprenensive and co-ordinaied
~rlementation programme have becrn provided in the report.



The range and content of subject matter cannot determine the score
of the curriculum. The learning performances and behavioural
dispositions expected are critical inputs. Values, social attitudes,
cultural traditions and range of skills anticipated are required to
make it wide and balanced. The committee often felt the uneasiness of
arriving at a national curriculum because of (1) the nature of the
discipline and its aims, (2) the need to reconcile philosophical bases,
sociological considerations and psychological theories and (3} the
difficulties, anticipated in administration, in orientation of
personnel, in provision of physical facilities and in establishing
several channels of c¢ommianication. A Natiornal Curricuzlum Dev=2lopment
Centre supported by a nunb=r of Regional Curriculum Development Centres
to monitor the implementation and evaluate the cucriculum in action
drawing upon the service of the Committee members and of other experts,
as required, is an important recommendation 1in the report. The
orientation programme envisaged for teachers is also outlined.

The work of curriculm development 1is completed only when the
curriculum enters the classroom. The effort, interest and initiative
of a much wider group are required. Change is not effected bv direction,
only through participation. The Committee has asked a series c¢f yussi in:
and provided answers as dictated by its understanding. The reacticns
to the curriculum will alone determine its potentialities, and initiace
the process of curriculum evaluation, which is the starting point for
curriculum development all over again. The curriculum will then be
dynamic and not static, flexible and not rigid and will 1inccrpecrate
movement and change. This continual debate on the curriculum is the
intention and expectation of the committee.

Dr.Vasantha Ramsuiar
Prof. and Head
Depc.of Edccat.on
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4.0 REPORT

NATIONAL CURRICULUM DEVELOPMENT COMMITTEE: U.G.LEVEL
U.G.C. CURRICULUM DEVELOPMENT CENTRE IN EDUCATION,
DEPT. OF EDUCATION, UNIVERSITY OF KERALA, TRIVANDRUM

Nationaf Co-ordinator : Dr.Vasantha Ramkumar
Progesson § Head,Depl.of Educatlion
Dean, Faculty of Education
University of Kerala

4.1 Setting up of Curriculum Development Centre

The University of Kerala accepted the invitation from the
UGC to participate in the Curriculum Development Programme for Under-
graduate and Post-Graduate levels in different disciplines. Curriculum
Development Centre for preparation of model curricula for the discip-
line of Education at the Post-graduate and the Under-graduate level
was sanctioned for the University of Kerala and started functioning
in the Department of Education, University of Kerala with Dr.Vasantha
Ramkumar, Professor and Head, Department of Education, and Dean,
Faculty of Education, University of Kerala as National Co- ordinator
with effect from September 22, 1986. [Telegrams dated 12th March,
1986, 3rd July, 1986 and 1letter D.O.No.F2.19 (Edn)/85 (CDC)])

(Appendix-1)
4.2, Operational Details

The guidelines of the UGC specified that the Curriculum
at the Under-graduate level was to be framed by a group of experts,
at least 5 university level teachers drawn from the Universities in
the different regions- of the country and of various sub-disciplines
(retired teachers may also be associated), 5 college teachers in the
relevant subject drawn from different regions of the country and
at least 2-4 representatives from potential employers.



4.3

4.4

Terms of Reference of the Committee: U.G.C. Guidelines

The Committee will examine the existing curriculum in the respe-
ctive subjects of different Universities in the country in terms
of quality as well as workload.

The Committee will examine how the new curriculum would
promote human resource development and identify areas which
are crucial to make education meaningful in the task of national
development.

The Committee will devise a model curriculum which will be
relevant to the requirements of the country.

The Committee will suggest textual materials which would be
required to follow the new curriculum.

The Committee will suggest ways and means for preparing text-
books, teaching aids, library as well as laboratory equipments
in implementing the proposed curriculum.

It should also indicate how the teachers are to be trained
in order to impart education according to the revised curriculum.

Constitution of Committee for Under-graduate Level

Eleven specialists in the discipline from different Univer-

sities were invited to be members of the committee on the basis
of their long experience and expertise in the field of education.
Two members were co-opted from the Curriculum Development Centre.

4.5

1'

Curriculum Development Committee: Under-graduate Level

Prof.H.Visweswaran, Professor Emeritus,
Sri Ramakrishna Mission Vidyalaya P.O.,
Coimbatore - 641 020, Tamil Nadu.

Prof.S.Rajagopalan, Professor and Head, Dept.of Education,
Annamalai University, Annamalainagar-608 002

Prof.Snehalatha Shukla, Head, Dept. of Teacher Education,
NCERT, New Delhi - 110 016.

Prof.S.P.Kulshresta, Professor, Dept.of Teacher Education,
D.A.V. College, Dehra-Dun-248 001 (UP).



5. Prof. Suresh Shukla, Professor and Head, Dept. of Education,
Central Institute of Education,
University of Delhi, 33, Chatra Marg,
New Delhi-110 007.

6. Prof. Balasubramanian, Reader-in-charge, Dept. of Education,
University of Madras, Madras-5.

7. Prof. M. Khajapeer, Professor and Head, Dept. of Education,
Bangalore University, Jnana Bharathi,
Bangalore-560 056.

8. Prof. P.S. Vijaya Raghavan, Professor,
S.N. Training College, Nedumganda, Kerala.

9. Prof. M.S. Sonar, Professor and Head, Dept. of Education,
Shivaji University, Vidyanagar,
Kolhapur-416 004.

10. Prof. U.N. Dixit, Professor, Udaipur Vidyabhavan Teachers
College, Udaipur-313 001, Rajasthan.

11. Prof. C.L. Anand, Professor of Education, Dept. of Education,
North Eastern Hill University, Shillong-793 001.

12. Prof. K.R. Sivadasan, Professor, Dept. of Education,
University of Kerala, Thycaud, Trivandrum-14.

13. Dr. K.N. Lalithamma, Reader, Dept. of Education,
University of Kerala, Thycaud, Trivandrum-14.

14. Prof. Vasantha Ramkumar, Professor and Head, Dept. of Education,

National Co-ordinator, Curriculum Development Centre,
University of Kerala, Thycaud, Trivandrum-14.

4.6 Committee Meetings

The Committee met on five occasions on the dates indicated
below in the Dept. of Education, University of Kerala and deliberated
on the various issues related to the development of Curriculum for the
Undergraduate course in Education and by consensus designed and
developed a Curriculum. The second meeting was a combined sitting with
the Post-graduate course Committee at which various aspects of the arti-
culation of the undergraduate course with the post-graduate course were
discussed.



First Meeting :  9th to 12th Dec., 1986
Second Meeting : 5th to 8th Feb., 1987
Third Meeting ¢ 3rd to 6th March, 1987
Fourth Meeting : 27th June to 2nd July, 1987
Fifth Meeting : 28th to 31st Jan., 1988,

In between the meetings the members were requested to
prepare draft materials and these materials were circulated among
committee members and other experts in the field for comments. On
the subsequent meetings the comments received were reviewed and
the final revision of the draft materials arrived at. The reports
of the meetings are given as Appendix.2.

4.7 Experts Consulted

‘ Dr.Krishna Swamy, CIE & FL., Hyderabad; Dr.R. Sudarsana,
Tamil Nadu Agriculture Uty.; Prof.Koothanainar, Special Officer of
English School Education, Madras; Prof. K.C.John, Govt.Training
College, Trivandrum; Prof.S.Arputham, Madurai Kamaraj University;
Prof.R.Venkatasubramanian, Sri.Ramakrishna Mission Vidyalaya,
Coimbatore; Dr.S.Sundararajan, Annamalai University; Dr.S.Purushothaman,
Ramakrishna Mission Vidyalaya College of Education; Dr.Rosaiah,
Master College of Education, Madras; Prof.Andal Raghavan, NKT College
of Education, Madras; Prof.J.Ramachandran, Annamalai University;
Dr.A.Panniselvan, Teachers College Madras; Prof. Nalini Raman, Besant
Nagar, Madras; Prof.P.S.Chandra, Lady Wellingdon College of Education,
Madras.

4.8 Participation of the Faculty of Dept.of Education,University
of Kerala.

The Syllabi of all the Universities were analysed and
exhaustive draft syllabi for the core papers were prepared by the
Faculty Members of the Department of Education, University of Kerala.
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5.0 THE EXISTING CURRICULUM IN EDUCATION OF DIFFERENT
UNIVERSITIES IN THE COUNTRY IN TERMS OF QUALITY
AS WELL AS WORKLOAD

5.1 Preliminary Tasks at Curriculum Development Centre

Preliminary to the first meeting of the Curriculum Committee
the following tasks were completed at the Curriculum Development
Centre.

5.2. Compilation of Data

Requests for the scheme and syllabi of the B.Ed.programme
were sent to all the Universities which offer courses in Education
(Appendix 3). The scheme and syllabi were received from 33 Universi-
ties for B.Ed. (Appendix 4)

5.3 Preparation of Consolidated Syllabi

The syllabi were analysed at a workshop by the Faculty
Members of the Department of Education and consolidated syallabi
were prepared for the four core papers (Appendix §5) which were
offered by the largest number of Universities (Details attached as

(Appendix 6).

The consolidated syllabi were sent to all committee members
prior to the first meeting.

5.4 Reports prepared by the Curriculum Committee

The committee prepared the following reports:

1. STATUS REPORT on the existing currriculum and structure of
the Bachelor's Degree Programme in Education offered by Indian
Universities.

2. CRITIQUE of existing curriculum for the four core papers

3. ANNEXURES COMPLETED. Separate proforma (Appendix 7) were
sent to all Universities to collect details of the workload and
teaching hours per unit which were not available from the
prospectus received.

The details requested for by the U.G.C. on Annexures
I, II, II, I1v, V and VI were completed at the Curriculum
Development Centre.



5.4.1 STATUS REPORT ON THE BACHELOR'S DEGREE PROGRAMMES
IN EDUCATION OFFERED IN INDIAN UNIVERSITIES

‘The Undergraduate level programme in education is now
offered in 87 Universities in India. This status report is based on
information obtained from the prospectus and syllabi of 33 Universities,
'the Universities Handbook of india 1985-1986' (Appendix 8) and the
knowledge and experience of the members of the Committee who have
been associated with many universities offering the B.Ed. Course
and the responses to a questionnaire sent out by the Curriculum
Development Centre. The consolidated report is given as Annexure 1.

The report is intended to provide information on the following aspects:

Courses offered

Aims of the Course

Minimum Entry Requirement

Nature and Duration of the B.Ed./B.T.Programme
Curriculum

Core Papers

Optional Papers

Practical Work

Examination System

OO AWN
L]

B.Ed./B.T/B.A. B.Ed.

The B.Ed. Programme is offered in majority of the
Universities. The B.T. Degree programme is offered only in 4 Univer-
sities, the B.A.B.Ed. programme in 2 Universities and the L.T.
course in one state. A few other Universities offer different courses.
In Nagpur University B.Ed. General; Basic and Non-Basic/B.Ed. Science
Programmes are offered. Dakshina Bharat Hindi Prachar . Sabha awards
B.Ed./Siksha Snathak. This course is being conducted at B.Ed.Colleges
at Ernakulam, Bangalore and Hyderabad (Vide Annexurej)

Aims of the Course

The main objectives of the undergraduate level programme in
Education at present as given in the syllabus of the various Univer-
sities are:

1. to develop an awareness of the role of teacher in realising
the objectives of school education.



2. to develop competence to teach at least two school subjects
on the basis of the accepted principles of learning and teaching.

3. to develop skill for continuously evaluating pupil growth.

4, to develop understanding, interest, attitudes and skills which
would enable him to foster alround growth and development
of the pupils under his care.

5. to develop competence to act not only as a leader of the
children but also as a guide of the community and as a laison
between the school and the community.

Minimum Entry Requirement

In most of the universities a Bachelor's degree is the minimum
requirement for admission to the B.Ed./B.T. courses. But some Univer-
sities conduct an entrance test. A few Universities prescribe a minimum
percentage of marks in the degree examination in the concerned
subjects for eligibility for admission to the course. Where the course
is offered as a four year integrated course (BA. B.Ed. of Shivaji
University or B.Sc.Ed. of Regional Colleges of Education) the entry
requirement is eligibility for admission to undergraduate courses of
the respective universities. (Appendix 9)

Nature and Duration of the B.Ed/B.T. Programme

The B.Ed. Programme is offered as a regular course in all
the Universities; in 9 Universities the correspondence course for
B.Ed. is also conducted (vide Annexure 1).

The duration of the course is one year in all the universities
except in three cases. In Saugar University and Jadavpur University
the duration of the course is 1% years. The Shivaji University offers
B.A. B.Ed. programme of 4 years duration (vide Annexure 1).

Semester systém is followed in 10 Universities(Vide Annexure 1).
Curriculum

The course of study for the B.Ed. Programme consists of two
parts: ‘

Part I - Theory

Part II - Practicals



Wide variation is seen in theory papers offered in different
Universities. 3 to 4 core papers, 2 optionals and 1 specialisation
paper is the pattern commonly followed.

The practicals consist mainly of Teaching Practice, Practical
work related to Theory papers and other Practical work.

Core papers
The number of core papers vary fram 2 to 5 (vide Annexure 1).

Educational Psychology is offered in almost all the Universities.
The other papers offered under core papers are given in Appendix 6.

Optional Papers

Two optional system is followed in almost all the Universities
(vide Annexure 1). Some Universities adopt single optional system
for some subjects (Language, Mathematics, Science, Economics etc.)
especailly for postgraduate students. These Universities allow under-
graduates also to opt for single optional system.

Practical Work

The practical work consists of teaching of lessons (15-20 in
each subject), observation of lessons, preparation and use of instruc-
tional aids, preparation and administration of tests and interpretation
of test results, practical work related to theory papers and other
practical work such as work experience, case study, co-curricular
activities etc.

In a few Universities the practice teaching programme 1is
organised on a phased Intership programme.

Examination System

External for theory and internal for practicals is the general
pattern of examination system in almost all universities. Some univer-
sities have internal assessment for theory papers also and in such
cases the ratio between internal and external varies from 1:4 to 1:2.
Practicals are internally assessed but are generally subjected to
moderation by a Board of Examiners appointed for practical examinat-
ion. The question paper contains mainly essay type questions. But
in some progressive universities objective type, very short answer
and short answer questions are also included.



Candidates are examined for a maximum of 800 to 1200 marks
in theory and practicals put together.

Structure of the B.Ed. Programme

On the basis of the analysis of the existing scheme, syllabi
and structure of the Bachelor's Degree in Education and also in the
light of the need for the qualitative improvement of the programme,
the Committee after long deliberations found that the present
programme need to be revised and modified before preparing model
curriculum.

Existing Structure

The Committee collected all the available existing structures
of the B.Ed. Degree programme. On study it was seen that the
structure varies -widely. As representation of this variation, four
models are presented here:

Model 1 - B.Ed. 1 year

Core papers
Optional papers
Elective

Practice Teaching
Practical Work

Model 2 - B.Ed. 1 year (Semester System)

First Semester

Core papers
Optional Papers
Practicals

Second Semester

Core papers
Model 3 - B.Ed. 1 year and 5/6 months' Internship

Part I Theory

Core papers
Optional papers
Special papers
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Part II Teaching Practice and Internship
Model 4 - B.Ed. (Basic) - 1 year
I. Theory

Core papers
Special papers

II. Practicals
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5.4.2 CRITIQUES ON EXISTING SYLLABI FOR CORE PAPERS

As a first initiation course into education, the B.Ed./B.T.degree
courses being offered in various universities have included in them
certain basic minimum primary concepts to be learnt and teaching
skills to be developed. The primary concepts relate to the disciplines
Philosopy, Psychology and Sociology whose impact on education has
been very much and also to History of Education and major issues
in education. Every teacher trainee is expected to equip himself
or herself with this desiderata as core papers and compulsory
practicals. The core papers generally deal with the Foundations of
Education: Philosophical, Psychological , Sociological, Historical and
of late Technological too. The NCTE framework it seems,has also
influenced very much the content, the nomenclature and the weightage
of the core subjects included in the B.Ed. curriculum. School
administration again is a subject that has come into the core fold.
In some universities evaluation has been a core subject for all the
students.

The core subjects taught in various universities can broadly
be grouped under four categories:

1. Basic Foundations of Education - Philosophical, Sociological,
Technological

2. Psychology of Learning and Teaching
3. Issues in Education
4. School Management

The Philosophical Foundations of Education are dealt with under
different captions such as Principles of Educational Thought,
Educational Thought and Teacher Role, Philosophical and Sociological
Foundations, Indian Educationists, Philosophy and Sociology in
Education, Teacher and Society, Foundations of Education.

In many cases the treatment to the subject is traditional,
discipline-oriented and hightly theoretical. Though mention about
implications for education is made the direct or indirect influence
of these disciplines on Education is highlighted. The classical schools
of philosophy get recognition in almost all universities, Modern
schools of philosophy such as Existentialism get into the syllabi
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of four wuniversities only. Some wuniversities have adopted the
practice-philosophy approach as against the conventional philosophy-
practice approach. At the B.Ed. level practice-philosophy approach
will be more meaningful to the trainees rather than selecting a
practice on the basis of a philosophy. We teach all schools of
philosophy and then leave students to 1link the practice with a
particular philosophy. Very often they form no 1link or only a
weaklink. The practice-philosophy approach is adopted only by
a handful of universities. This approach will help the trainees become
convinced about the validity of the practice suggested.

In many universities Indian philosophy is missing or given only
a summary treatment. Content analysis of the syllabi reveals that
Western Philosophy outweighs the Indian Philosophy. Even among
"great educationists”, Western Educationists outnumber Indian
Educationists. Even Gandhiji is listed as one of the alternatives in
the list of educationists in a univeristy, not to talk about Vivekananda
or Aurobindo. The very many ‘"grammarians" in different Indian
languages who gave us the tenets of learning and teaching in crisp
"sutra" forms are conscious by their absence.

Concept of democracy, discipline, national integration and
international understanding receive attention in this foundation but
often the trainees are not given an understanding about where the
Indian Education stands philosophically. The philosophical standing
of our educational system has to be explained to the trainees. Do
some of our univeresities do too much of philosophising and make
the trainees develop vagueness in all, without clarity in any of the
schools of Philosophy?

In very many universities it is philosophy and education rather
than educational philosophy. The philosophical bases of educational
practice, when understood, would help the trainees get convinced
about the practice and thereafter develop commitment to their
practice. The content needs to be more education-oriented rather than
philosophy oriented. As applied philosophers, the trainees require
philosophical bases, support, for their practice. Finding out practice
for philosophy may be the concern of educational , adventurists and
reformers rather than practitioners. At the B.Ed. level the objective
is to train educational practitioners. We need to tell them what to
do and also explain the rationale for doing what we require them
to do. Philosophy provides this rationale and this philosophic
rationale and not philosophy as such as what is needed fo6r the B.Ed.
trainee. Much of the philosophy now being crowded within the focal
area of B.Ed. course should get out of the field yielding place to
philosophical rationale to educational practice.
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Education particularly schooling is a social institution and
trainees need to know the sociology of the classroom and the school.
Here again it 1is Sociology and Education rather than Educational
Sociology that many universities offer. It is gratifying to note that
a few universities have treated Sociology from the problem
perspective. But by and large we have only the sociological
perspective of the problems in the syllabi of the various universities.
The problems are educational in nature. Sociological explanations may
help the trainees better understand the problems and apreciate the
solutions suggested. Social stratification, social mobility, social
interaction, social change, equality of educational opportunity, national
integration and international understanding are the common supporting
columns of the sociological foundations of education as constructed
in many a university. In some universities the sociological
perspectives of Population Education and Environmental Education are
also visible. But what is not visible is the educational sociology
that promotes social consciousness and develops social commitment
and enlarges the social vision of the trainees.

Perhaps much of the strength of the educational foundation is
provided by Psychology. Naturally in almost all universities we have
one full paper for this, going by different names; Educational
Psychology, Psychological Foundations of Education, Psychology in
Education, Psychology of learning and teaching, Pedagogic Theory,
Techniques of Teaching, Psychopedagogy, teacher and learner and so
on. Evaluation forms an appendage to this paper in some universities.
In all universities aspect of developmental personality and learning
psychology are introduced. Most of the universities allign themselves
with the behaviourist school. Cognitive school is not very much
popular. So many psychologists are paraded through, leaving the
trainee to wonder whom to identify himself with and this dificulty
forces many trainees to go back to the school masters who influenced
them very much and model these masters in their teaching. From
Binet to Guilford, Pavlov to Piaget, Sheldon to Eyesenk, - too much
of information load to one who is being intiated into Education and
this information overload causes confusion and distortion in the
communication.

If Philosophy provides the rationale for the what and why
of education, Psychology furnishes the rationale for the how of
education. Our trainees need Psychopedagogy not Psychology as such;
they require Psychology as a support to their pedagogy. In almost
all universities the treatment given to Psychology keeps it only at
the knowledge level of the students and does not take it to application
level. There is many a slip between what they know and what they
do. As is the case elsewhere with Philosophy and education often
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taught and not Educational Psychology where the two vectors merge.

Current Trends, Current Problems, Education in India,
Development of Education, History and Problems of Indian Education,
Indian Education in Historical Perspectives, Problems of Indian
Education, recent trends, are the many names under which problems
and issues in education roam about in the Indian Universities. The
history of education is a very long temporal extension from the vedic
period to the current year. Education is such a broad umbrella that
any problem under the sun, why even beyond the sun from other
planets in the universe can safely be brought under it. All sorts
of problems: personal, political, social, civic, cultural,
environmental, demographic, nutritional, health, educational, are listed
and in some Universities, these problems require a comparative study
with developed and developing countries. And there is no end to
these problems. Everyday new problems come up and are added to
the current 1list. But old problems never retire so the problem list
is ever increasing.

The school teacher has several roles to play. New roles are
being ascribed to him. But little guidance is available to the trainees
as to how to perform these diverse roles. All the problems and issues
in education cannot be solved or handled by the teacher. Is it not
desirable to have a distinction between problems that trainees need
to be aware of but can't solve them and those that they can handle
and solve? No University seems to have thought of such distinctions.

School administration is another resident in the core area in
all universities. Administration taught is maintenance oriented and
not development oriented. Management concepts are mentioned only
in a very few university syllabi. It is conceptual change from
administration to management and to this change very many universities
are not a party. School plant, time table, inspection, extra curricular
activities are the common themes of administration. Supervision as
distinct from inspection is acceptable only to a few universiies.
Supervision as a means of human (teacher) resource development is
not within the conceptual framework of supervision in any university.
Educational management has to learn a lot from management education.

The core papers mainly deal with philosophical, sociological,
psychological and historical bases of education and school management.
There is much of theory and less of guidelines for application of
the theories in classroom intsruction. Outdated theories are still
honoured and emerging new theories have not taken congnizance of.
Most of the universities are still conservative in these papers,
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teaching only the "time honour" theories, Yet there are a few
progressive universities accepting new theories but even among them
the majority dare not drop the deadwood. They still hold on to old
obsolete theories at the same time stretching perhaps their right
arm to reach the promising new theories. The information overload
is really crusting the trainees at least in two areas, psychology
and problems of education.
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5.4.3 ANNEXURES COMPLETED

The U.G.C. in its guidelines has requested the information to
be presented as Annexures related to the terms of references in the
format prescribed. The following annexures were completed.

ANNEXURE 1. Existing Curriculum in Education in different
Universities in terms of quality as well as workload.

ANNEXURE II. A brief note on the new curriculum developed in the
centre to promte human resource development and identified areas
which are crucial to make education meaningful in the task of national
development

ANNEXURE III Brief information about the model curriculum:

(a) Information regarding proposed scheme of academic
programme and examination system.

(b) Text of the proposed model curriculum.

ANNEXURE 1V.
(a) Besides the textual material, the schedule of lectures
on the basis of the course contents-the blow up of
the course.

(b) Standard textbooks to be followed for each paper

ANNEXURE V The ways and means for preparing textbooks according
to lecture schedule and minimum library requirements.

ANNEXURE VI The training programme of teachers to be trained in
order to impart education according to the revised curriculum. The
training programme of the teachers of colleges/universities is also
prepared.

The Annexures are intended to provide the details as which
the reports of the different tasks completed by the committee as
specified by the terms of references have been prepared.



5.4.‘

Annexure I is prepared based on information obtained from the
prospectus and syllabi of 33 Universities, 'The Universities
Handbook of India 1985-1986', the knowledge and experience of
the Committee members who have been associated with many
Universities offering the courses in Education and the responses
to a questionnaire sent out by the Curriculum Development Centre.
The details obtained are consolidated and reported as Annexurel.
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Note to Amnexure - I

Details of Heads

1. Name of the University
2. Name of the Course
3. Nature and Duration of the Course
R - Regular C - Correspondence
D - Duration S ~ Semester
4. No. of Compulsory Core Papers
5. No. of Compulsory Elective papers
6. No. of Compesory Optional Papers
7. No. of Elective Papers
8. No. of Optional Papers
9. Total No. of Theory Papers
10. Practical work
1. Teaching practice
‘2. Practical work related to theory papers
3. Other practical work
11. Assessment
a. Theory (1) External - % of marks
(ii) Internal - % of marks
b. Practical (i) External - % of marks
(i1) Internal % of marks
12. Teaching per unit hours per week (A/B/C)
13. Load/paper
14. Total workload weekly
15. Remarks
Note - 1 The information provided in the table is based on
(a) Information obtained directly from 22 Universities.
(b) Information taken from the Universities Hand Book
of India 1985-'86
Note - 2 No. of Elective papers are the total number of alternative
papers offered by the Universities as optionals.
No. of optionals are the number of papers to be offered
by a candidate in addition to core papers to complete
the theory paper requirement.
Note - 3 Practical work of the B.Ed. Course include:
1. Teaching practice, 2.Practical work related to Theory
3. Otehr practical work papers
Note - 4 Thick mark indicates presence of a particular activity.
Details are not available,
Note - 5 Teaching per unit; hours per week
a.  No. of hours of teaching for each Core paper per week
b. No. of hours of teaching for each optional paper/week
c. No. of staff members
Note - 6 : Average workload for teaching per week per paper
Note - 7 : Total work load per week for all papers together



Terms of Reference - I

Existing curriculum in Education (under-giraduate level) of the
Universities in terms of quality as well as workload
Information required

13

15

1. Agra University

2. Aligarh Muslim
University

3. Amaravati Uty.
4. Andhra Uty.

5. Annamalai Uty.

6. Avadh Uty.

7. Awadhesh Pratap
Singh Uty.

8. Banaras Hifdu
University

9. Bangalore Uty.

10. Banasthali
Vidyapith

B.Ed.

B.Ed.

B.Ed.
B.Ed.
B.Ed.

B.Ed.

B.Ed.
B.Ed.

B.Ed.

NA NA NA

Not available

wa

10

NA

NA

1

15

v SUPW *75 25 67

10 12

16 18

30 *Can offer either

one advanced level
or two ordinary
level courses

Maximum marks
Essay Type Short
answer and
objective type
questions were
used

* Marks for SUPW
will be included
in the total mark,
Essay and short
answer question
were used. -

_6‘[_



R C S D 1 2 73 "a b a b ¢

M.S.uty.of B.Ed. R - - 1 4 11 1 15 2 7 v - -- - - - - - - - - -

Baroda
Berhampur B.Ed. R - - 1 3 - - 8 2 - v - == - - - - - - - - -
Uty.
Bhagaipur Uty. B.Ed. R - =- 1 4 - - 13 2 6 ¢ - 12- - - - - - - - -
- (1)
Bharathjar Uty.” B.Ed. R - § 1 2 - - NA 2 4 - - - - - - - - - - - - -
Bharathi Dasan B.Ed. R - - 1 2 9 2 8 1 5 v v/ + 60 40 - 100 3 4 11 8 20 Essay and SA
Uty. 1 pr. 2 prs. questions were
used. Max. Marks
Bhawanagar Uty. B.Ed. R - § 1 4 6 1 9 2 8 v - v - - - - 3 3 9 12 24 1000. Speciali-
4 1 . sation in 2 subjects
Bhopal Viswa- B.Ed. R C - 1 3 - - 3 1 - - - - - - - - - - -

vidyalaya Uty.

-Oz—

18.
19.
20.
21.
22.

23.

Uty.of Bihar B.Ed. R - - - - 13 - v - - - - - - - - - -
Uty.of Bombay B.Ed. R 4 - 18 v - -
Bundelkhand Uty. B.Ed. R 4 5 NA v - -
Uty.of Burdwan B.Ed. R 3 10 22 v4 - -
Uty. of Calcutta B.Ed. R 4 9 25 v - -
Uty of Calicut - B.Ed. R 4 - 10 v - -



1 2 3 4 5 7 8 10 11 12 13 14 15
R C s D 12 3 _&a_ b a b ¢
' T 1 T 1
%*
24. Dakshna Bharat B.Ed. R 1 NA - - - - - - - - - - - - - The course being conducted
Hindi Prachar Siksha at B.Ed. colleges at Erna-
Sabna Swathak kulam Bangalore and
Hyderabad
25. Dayalbagh Edl. B.Ed. R 1 3 - - - - - - - - - -
Insttn.
26. University of B.Ed. R 1 3 14 2 2 v v ¢ C7% 25 - 100 - - - Maximum Marks 1000
Delhi : M70 30
pr. '
27. Devi Ahilya B.Ed R 1 4 3 NA - - - - - - - - - - -
Viswa Vidyalaya =
28. Dibrugarh Uty B.T. R 1 5 4 12 3 NA - - - NA NA - - - o« '
*
29. Dr.Harisingh B.Ed. R 18 3 10 11 2 *280 - 60 90 10 50 50 - - - Pre-Internship programme
Gour Viswavidyalaya nths -1 week Internship -
Programme. phase I ~ 15 ds.-
10 lesson to be taken in
each subject.
30. Gandhlji Uty. B.Ed. R 1™ 2 a 5 1 25 - 48317 -100 - - -
(2p)
31. Garhwal Uty. B.Ed. R 1 4 6 Addl
4 1
Ord 50 150 50 92 8 75 25 - - -
15 2
32. Gauhati Uty. B.T. R 1 4 9 12 2 NA NA NA 4 4 10 5 24 B —— -
33. Uty.of B.Ed. R 1 3 - 8 1 v - v NA NA 36 6 7 24 42

Gorakhpore
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1 2 3 4 5 6 7 9 10 11 12 13 14 15
R €C 8§ D 1 2 3 a b b c
i i i i
34. Guru Nanak Dev. B.Ed. R - 1 4 - - 15 6 v - - - - - - - - - -
Uty. :
35. Gujarat Uty. B.Ed. R -1 3 3 1 2] 6 N - - - - - - - - - -
36. Gulbarga Uty. B.Ed. R -1 4 - - NA 6 NA NA NA 2 10 3 20
37. Gurughasidas Uty. B.Ed. R - 1 2 10 1 6 5 NA NA NA
38. Himachal Pradesh B.Ed R s - SR. - - 9 7 - 40(1) - ¢ 100 67 33 - - - -
Uty. (2) 1-2
sr
2-3
39. Jadavpur B.Ed'.
Uty. Home Sc.
B.Ed. R - 1 3 6 1 15 6 NA NA - - - -
18mts
40. Uty.of Jammu B.Ed. R - 1 3 6 1 13 8 v - - NA - - - -
8 1
41. Jamia Millia B.Ed. R - 1 3 13 1 14 6 v « 60 40 - 100 - - - -
Islamia (401)
42. Jiwaji Uty. B.Ed. R - 1 3 8 1 13 6 v - - - - - -
A6
43. Uty.of Jodhpur B.Fd. R -1 5 13 1 018 - 40 - - 70 30 70 30 - - - A-Advanced level
(1) Course
44. Kakatiya Uty. B.Ed. R - 1 3 5 2 9 7 v - - - - u-Ordinary Coure



1 2 3 4 5 6 7 8 9 10 11 12 13 14 15
R S D 1 2 a b b c
i i i i1
45. Uty. of Kalyani B.T. R -1 3 6 1 10 2 6 v - - 15 9 24  For Specialisation
paper 50 marks for
46. Kanpur Uny. B.Ed. R -1 4 7 1 14 2 7 v - - - - - - - - I.A. and 50 marks
for External Exam.
47. Uty.of Kashmir B.Ed. R - 1 2 4 1 8 2 5 v - - - - - - - -
48. Karnatak Uty. B.Ed. R -1 3 - - 11 2 5 24 J 80 20 40 60 2 10 6 13 Max.Marks 1000
(1)
49. Kerala Uty. B.Ed. R -1 2 4. (110 1 1 5 25 - 83 17 - 100 - - - - Max.Marks 1000
(2p) (1) VSA and SA
and Essay type
§0. Kurukshetra Uty. B.Ed. R -1 ¥ 9 1 10 2, 6 50 _ 90 10 90 10 - - - - questions were
5 1 1 ysed.
51. Kumaun Uty. B.Ed. R - 1 4 5 1 15° 20 v - - - - - - - - - - Advanced level
course
52. Lalit Narayan B.Ed. R -1 4 - - NA 2° 6/ - - - - - - - - - Cordinary level
Mithila Uty. course
53. Uty.of Lucknow B.Ed. R - 1 3 - - 15 1 4 v - - - - - - - - .
54. Madurai Kamaraj -B.Ed. R s 1 NA NA NA - - - NA - NA 5 12 14 22
Uty. :
55. Uty.of Madras C.2d. R s 1 2% 8 1% 17 2 5 v ¢ 100 - -100 - - - Essay § Max.
2001 2-3 SA type Marks
work- weeks qus. were 1000
ing included
days
56. Maharshi B.Ed. R - - 4 8 1 15 2 7 - - - -

Dayanand Uty.

-ez_
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57. Mangalore Uty. B.Ed. R 1 4 NA NA - - NA NA NA - - -
58. Manipur Uty. B.T. R 1 4 6 (1) NA 2 7 - - v NA - - -
§9. Merathwada Uty. B.Ed. R 1 3 - - 8 2 5 - - - NA 2 11 25 22
60. Meerut Uty. B.Ed. R 1 NA NA NA
61. Uty. of Mysore B.Ed. R 1 3 - - 13 2 - 15 ¢y v 802 33 67
. 20 .
(1)

1
62. Nagarjuna Uty. B.Ed. R 1 2 10 1 NA NA - - - - = - - - - - - ~

N
63. Nagpur Uty. B.Ed. R 1 5 - - I

: {Gen.
Basic) NA NA 20 (1) - - - - - = - -
B.M.Ed. - - NA NA v - -
64. University of B.Ed. R 1 4 9 1 12 2 7 NA - - - - 3 10 10
North Bengal
65. North Eastern B.Ed. R 1 4 6 2 10 2 8 NA - - - - 3 2 13 42
Hill Uty.
66. Osmania Uty. B.Ed. R 1 4 - - - 2 6 ‘(1‘1)) v « 100 - ‘- 100 - 14 12 8
67. Patna Uty. B.Ed. R 1 3 - - 15 2 S 40 - V 100 - - 100 6 1 4 30
1)

68. Uty.of Poona B.Ed. R 1 2 1 - - - v - = - - - - 2 17 2 16



1 ‘2 . 4 5 6 7 9 10 11 12 13 14 15
R C 5 D 1 Z 3 a b a b ¢
1 1
69. Punjabi Uty. B.Ed. R 1 4 - - 19 2 6 60 - v 100 -.'Intem- S 5§ 14 12 55 20+
(1) al 8 ex-
ternal
70. Uty.of Rajasthan B.Ed. R 1 4 16 1° 5 2 7 0 - J 7525 - 10E - - 16 *Marks obtained in
or 8gps 1) SA this programme
will not be
i included to de~
71. Ranchi Uty. B.Ed. - 1 4 - - 10 4 8 v - v - = - - termine the over-
all division 1
72. Rani Durgavati B.Ed. but mention 1f 0
Viswavidyalaya - Basic/ R 1 4 - NA NA NA NA - - - succeeded will o
Non- be made in the ]
' Basic 3 - - 4 2 5 degree confirred.
73. Ravishankar Uty. B.Ed. R 1 4 NA - NA - NA - - -
74. Rohilkhand Uty. B.Ed. R 1 3 5 1 - 2 6 vy - - 6 - 6 9 30
75. Sambalpur Uty. B.Ed. R 1 3 - - 6 2 5 v - -
76. Sardar Patel Uty. B.Ed. R 1 3 101 11 2 5 25 ¢ 6253725 2575- - Internship 2-3
. ipr. (1) . weeks Vivs voce
77. Saurashtra Uty. B.Ed. R "1 5 10 11 11 12 8 ¢ ¢y 4 - 2 2 8 12 2
L J
78. Shivaji Uty. B.Ed. R 1 3 9 1 18 2 § v v v 8317 20 80 Self learning
(B.A./ . 1pr 15 material, ‘;udmact
Bd. . .and Ext. ¢ 2 11 20 24 classes and Video
B.Ed. 1% 3 5 1 9 2 1)y v (Int.and ) tapes and printed
spl). material were

used.



1 2 4 5 6 7 8 9 10 ) 11 12 13 14 15
1 2 3 _a_ _ b a b [
i it i i
79. South Gujarat B.Ed. - - 8 2 6 Y - - - - - - - - - Distance cum
Uty. contact class
80. Sri Padmavati
Mahila Viswa B.Ed. NA NA NA NA
Vidyalaya
81. Sri Venkiteswara B.Ed. 3 9 (1) 8- 2p 6 v - - - 5 5 13 3 30
Uty. :
A3 - NA NA NA - J - - - - - - “There are 2 se-
82. Utkal Uty. B.E4. B3 - NA NA v - Vv ctions Gp.A and
B.A.§ Gp.B. A third
B.Ed. course for un-
(4yrs.) trained S.S.trs.-
B.Ed. Summer School-
(Dip.) cum-Corr.Course
83. Vidyasagar Uty. B.Ed. 4 9) 1 16 v v Vv =10 18§ - - Max.Marks 1000
NA NA NA 6 v v
84. Vikram Uty. B.Ed. 4 NA NA NA
85. Viswabharati = Ed 3 - - 8 2 5 - -
86. Alagappa Uty. B.E. NA NA NA NA NA NA
87. S.N.D.T.
Uty.Bombay B.Ed. 3% 6 1)y 21 2 5 v v ¥ 71.5 28.5 100 9 12 6 16 21 Max.Marks 1000

1pr

9¢
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6.0 HOW THE NEW CURRICULUM WOULD PROMOTE HUMAN RESOURCE

DEVELOPMENT AND THE AREAS WHICH ARE CRUCIAL TO MAKE

EDUCATION MEANINGFUL IN THE TASK OF NATIONAL DEVELOPMENT

The limited concept of a good teacher formerly was one who was
efficient in classroom instruction and who valued the examination
answer papers conscientiously. The scenario in the modern educational
domain is different. Society expects the teacher to do diverse
functions and he has to develop new competencies, skills and attitudes
besides himself becoming an emotionally integrated person with
spiritual, social and moral values. Further, to having a mastery
of modern techniques of classroom instruction the newly educated
teacher must have abilities in modern evaluation practices, accept
and introduce wuseful innovative practices, acquire skills and
techniques of research and action research, involve himself
willingly and meaningfully in extension work in schools and community,
become a member of the learning society himself, help his pupils
to develop the skill to learn and develop moral, social and spiritual
values in his pupils besides contributing way to the strengthening
of the forces of unity and national integration of the country. He
must have a vision of the new glorious India in the making for which
each one of us has a duty to contribute.

Taking into account the changing concept of education and the
enlarging roles that the teacher has to play, the curriculum has
been designed with human resources development at the core of all
the activities contemplated in its implementation.

National Policy of Education (1986) calls for the quality of
teachers' work. It also emphasises the teachers' accountability
to the pupils,their parents,the community and to their own profession.

The new curriculum prepared by the Undergraduate committee
reflects the emphasis given by this policy as evinced from the
following aims framed for Bachelor's level of Teacher Education:-

1. To improve the effectiveness of present system of Teacher
education, so that the teachers may become more accountable,
more professional, better builder of character of their trainees,
and with desired values and high qualities.
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To enhance the knowledge, to produce awareness, to improve the
abilities and capabilities, and to make more skill oriented teachers
as human beings resources themselves.

To provide information to the teacher trainees regarding the
processes and requirements of Human Resource Development and
to make him realise his new role in this new context, and

To familiarize the trainees with the actual teaching learning climate
of schools, the work of teacher in the classroom, in schools
and in community through the scientifically designed internship
programme of teaching.

The teacher trajnees trained through this new dynamic curriculum

and internship programme will be able to establish better linkages
between the curriculum and Human Resource Development.

The following characteristics of the New Curriculum designed

by the committee highlight the ways in which it would promote Human
Resource Development for meaningful National Development.

1.

The aims and objectives of the total curriculum as well as those
of each paper are scientifically designed, their scope is widened
and the content of each paper is enriched and made up-to-date.

As given in Plan of Action of NPE (1986) the emphasis is put
more on developing accountability - among the teachers under training
through theory, practicals and internship programme.

The outdated topics are weaned out and new, scientific and need-
based topics are introduced. The relevant topics has been updated,
and emphasis is put on developing human resources. .

All the core papers have been so designed to provide strong
foundation needed for the teaching profession. The practicals and
related activities are also formulated to meet this purpose with
more intensity.

The new curriculum™ offers optional papers with pedagogic analysis,
which will give better understanding of the classroom implications
of teaching-learning-process.
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The teachers will be exposed to new knowledge in teaching, testing
and assessment.

. Theory and practice in this new curriculum have been designed

and integrated so that they are given equal status in the teacher
education programmes by including teaching practice and Internship
components.

The emphasis of this programme is not only on updating knowledge
of teachers but also providing rich experiences and opportunities
for teacher trainees to work with his students, peers, school
teachers, teacher educators and community persons. Thus he will
be the key instrument in Human Resource Development.

The introduction of Internship programme in this new curriculum
will help teacher trainees to be familiar with, as well as to
acclimatize with the realistic school structure, real work situation,
and actual functioning of school. This programme is comparable
with that of any professional course like medical etc. Incorporation
of this internship programme will enable the teachers to be more
skill oriented, more accountable, more concerned with student,
school and community and thus will contribute effectively in Human
Resource Development.

The electives included in this new curriculum will enable the
trainees to understand the problems of education, current trends
and new innovations in teaching.

Since each theory paper is linked with useful practical work,
it will provide trainees insight in understanding the link between
theory, practice and practicals with school situations.

In each paper separate achievable objectives, details of the
topics and subtopics, wusable teaching-strategies and evaluation
procedures are suggested. This will provide rich experience
in these areas and will improve not only instructrional strategies
or evaluation strategies but also improve the total quality of
teachers and thus will contribute towards Human Resource
Development.
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13. The new curriculum will make aware of the trainees the classroom
problems in schools and will provide training in such a way
so that he may acquire skills in handling these classroom
problems effectively.

14. The trainee will be better equipped for individualized and small
as well as large group teaching techniques. He will be able
to use diagnostic and remedial measures for developing his
students 'if needed.

15. The present curriculum is in modular form which will help in
maximising the achievement of trainees.

16. The basic philosophy under this new curriculum is to make the
curriculum more dynamic by framing it through process woru
rather than considering it as a product. This is the key concept
in Human. Resource Development.

Keeping in view the recommendation of Programme of Action
of N.P.E. (1986), an effort has been made by this committee to
overhaul the curriculum and teacher education programme at Bachelor's
level. 0ld things and old concept which are not needed now, were
removed. New ideas and new concepts which are more relevant to
present world of teaching were included. All the key theoretical
concepts were linked with practicals to make it more professional
and practical—oriented training. The recommendation of 6 months'
Internship programme will really acclimatize trainees with realistic
school functioning and will help in developing proper attitude -among
trainees towards teaching. They will be better equipped, they will
develop better idea of work and situation in which they will work.
They will take more interest, have rich experience and better insight
in school community and teaching-learning problems. Thus the new
curriculum will be more powerful and strong instrument for the cause
of Human Resource Development.
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7.0 SUGGESTED MODEL FOR BACHELOR'S COURSE IN TEACHER EDUCATION

The Committee has suggested an alternative model for the under-
graduate level of teacher education. The Committee also considered
the opinions of educationists through a questionnaire sent out by the
Centre for the purpose.

It has three parts, namely: Part A - THEORY, Part B - PRACTICE
and Part C - INTERNSHIP. The structure of the course is given below:

Duration: 2 years - 1% years of instruction and 6 months' internship.
The undergraduate level of Teacher Education is to cover primary

education as well.

PART A - THEORY

Core Subjects

Paper I - The Learner - Nature and Development
Paper II - Teacher and Education in Indian Society
Paper III - Teaching-Learning Process
Paper IV - Section A - School Management
Saction B - Electives
Electives
1. Guidance and Counselling
2. Adult and Continuing Education
3. Early Childhood Education
4. School Library Service
5. Work Experience
6. Health and Physical Education
7. Co-curricular Activitles
8. Computer Education
9. Population Education

Optional Subjects

First Optional - Paper V - Methods of Teaching
Paper VI - Pedagogical Analysis
Second Optional - Paper VII - Methods of Teaching

Paper VIII

Pedagogical Analysis
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Provision to be made for methods of teaching and pedagogical
analysis of subjects at Higher Secondary and Secondary Levels.

PART B - PRACTICE

Practice Teaching

Practical work

Camp

Work Experience

. Participation in Co-curricular Activities

G W N =

PART C - INTERNSHIP

Phase I ¢ Orienting to internship programme

Phase II : Observing schools and school systems and assisting subject
teacher.

Phase III : Working as a regular teacher

Alternative papers for elementary level

Paper VII : Child Psychology
Paper VIII : Content and Methodology of Teaching (i) Language

(ii) Arithmetic and
(iii) Environmental Science

SCHEME OF EVALUATION

Papers/Activity Mode of Evaluation Marks

PART A THEORY

Papers I to VIII External (8X100) 800

PART B - PRACTICE

1. Practice Teaching Internal 200
2. Practical work

(related to theory papers) Internal (8x50) 400
3. Camp Internal 50
4. Work Experience Internal 100
5. Participation in

co-curricular Activities Internal 50
PART C - INTERNSHIP Total 1600

Certification will be done on ‘the basis of the successful
completion and the assessment of internship
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7.0.1 Rationale for Suggested Model

B.Ed. at present is one-year degree course in most
universities. The exceptions are (i) the Doctor Hari Singh Gour
Viswavidyalaya, Saugar and (ii) Jadavpur University where the
duration of the B.Ed. programme 1is 1% years. In Regional
Colleges of Education, a four year integrated course of B.A./B.Sc.
and B.Ed. called B.Ed./B.Sc.Ed. is offered. In some Universities
like Berhampur University a plus three B.A. in Education has
been started in 1985. The' particulars of the course are not
available to the Committee.

The duration of one year was fixed for the L.T. Course
in India many years ago, when the teacher education was in its
infant stage. Today this field has so developed that it is not
easy to attain the professional skills required of teachers within
the short duration of one year. The research in teahcer
education, the new learning theories, instructional strategies,
the development of allied subjects like psychology and sociology
and the growth of educational technology have enlarged the scope
of the teacher education curriculum which will require a longer
duration of the course. One year education is inadequate for a
profession 1like teaching. The. M.Ed. programme has 1its own
specific objectives and cannot be designed as a sequential
programme for continuing the skill development. Teaching skills
are to be developed at the B.Ed. level and the study of
education with a strong emphasis on theoretical foundation is
to be taken up at the M.Ed. level.

The Committee is of the opinion that at present full justice
is not done to practice teaching at the B.Ed. level for want
of time and a comprehensive programme. A -teacher with little
practice is more dangerous than a ‘'raw' teacher. In the existing
practice, a student teacher is supposed to teach only 15-20
lessons under practice teaching. This is inadequate for a person
to be initiated into the profession of teaching. The new techniques
of training .like microteaching and the teaching experience in
the form of internship, if introduced, require lengthening of
the course.

In view of the eight papers to be introduced under theory
and more intensified practice teaching, the teacher education
programme of two years duration is justiﬁe_d.

The Saugar experiment is the only exception in India. The
Doctor Hari Singh Gour Vishwavidyalaya, Saugar has the B.Ed.
programme of 1% years' duration, out of which the last five months
have been set apart for Internship; Phase II for "acclimatising"
the student teacher with the realistic school structure, its
functioning and constituents of teaching-learning process and then
to prepare him for teaching in guided and selfmanaged situations."
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A longer duration is not a new concept.. In the suggested
model, the proposed duration is two years. In order to cover
the rich and varied content in teacher education and provide
adequate practice teaching and six months internship, a period
of two years is essential.

Eligibility for Admission

The admission to the course will be open to graduate of
recognised universities. A certain number of seats may be set
apart for postgraduates. The committee suggested the criteria
for admission to be minimum of 50% marks in the qualifying
examination for admission to the course and/or the performance
in an entrance examination followed by an interview.

The course

Part A - Theory The four papers in this part are the outcome
of the review of all theory papers prescribed -in different
universities in India. Most common papers now offered in the
universities are given below:

Paper I: Teacher Education in the Emerging Indian Society,
Education in Indian Society.

Paper 2:

Educational Psychology

Psychological Foundations of Education
Psychology of Growth and Learning
Psychology in Education

Foundations of Education - Psychological
Psycho-Pedagogy

Paper 3:

Basic Principles and Methods of Teaching and School Organisation
Evaluation, Mental Measurement and Statistics '
School Organisation and Modern School Practices

School Organisation.and Educational Technology

School Organisation and Administration
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Electives: A large number of subjects have been included under this
section. They are:

Education in contemporary India

School organization

Educational Technology

School and Educational Management and special fields of Education

Theory of Education

Principles of Education

. Education and society

Education in Modern India

Teaching of school subject-I

10. Principles and Techniques of Education

11. Problem of Indian Education

12. Comparative Education

13. Population Education

14. Guidance and Counselling

15. Educational Evaluation

16. Education of the sociallly disadvantaged

17. Education of the Gifted

18. Mental Hygiene

19. Adult Education

20. Non-formal Education

21. Physical Education

22. Library Education

23. SUPW

24, Action Research

25. Infant Education

26. Educational Administration and Supervision

27. Contributions of Great Educators

28. Curriculum Development

29. Models of Teaching

30. Environmental Studies

31. Programmed Learning

32. Teacher Education

33. Health Education

34. Higher Secondary Education

35. Rural Education

36. Economics of Education

37. Moral Education

38. Measurement and Evaluation

39. School Administration

40. Experimental Education

41. Speech Skill

42. Reading skill

43. Elementary Education

44, Institutional Planning and Administration

45. Diagnostic and Remedial Teaching

46. Philosophical and Sociological Foundations of Education

47. Scientific bases of Educational Practices including school
organization, Methodology of Teaching.

48. Mental and Health Education and Educational Measurement

GOV W
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The theory papers in the existing curriculum have been subsumed
under four papers and these papers are further enriched with modern
concepts and principles in education under Part A - Theory of the
suggested model. '

While the focus of paper I is on the child who is the learner,
Paper II lays emphasis on Sociological and Philosophical implications
for education in the context of Indian Society. Paper II deals with
the instructional strategies and evaluation in the context of educational
technology. Paper IV is an additional compulsory core paper covering
school management under Section A and subject concerning a major issue
in Indian Education under Section B. Elective.

Optional Subjects

In most Universities two-optional system is followed. In a very
few universities single optional system is prevalent. In the suggested
course the former system is adopted. In many parts of India, schools
have only one or two sections in a standard at high school level. If
teachers are trained in only one subject, they cannot be given sufficient
teaching work in such schools. The single optional system in a one
year programme may be more appropriate for post-graduates who are
later appointed in higher secondary schools. But all post-graduates
may not get themselves employed in higher secondary schools soonafter
their completing the B.Ed. course and very many of them may have
to seek employment in high schools in rural areas in which case they
are likely to teach two different subjects.

Each optional subject has two papers - one covering methods
of teaching and the other pedagogical analysis of the content of school
subject. The pedagogical analysis is a promising exercise for theacher
trainees. It was introduced in some Universities only. In the begining
there was only the study of certain select areas in the optional subject
prescribed for the B.A./B.Sc. course. Later the content study has
taken the shape of pedagogical analysis of the content of the B.A./
B.Sc. degree. Since universities like  Gandhiji University felt that
the pedagogical analysis of the B.A./B.Sc. level syllabus of the subject
was too much for a graduate or even a postgraduate who is not given
to teach the subject at the B.A./B.Sc. level, the pedagogical analysis
was limited to the content prescribed for high school classes. The
committee is of the opinion that pedagogical analysis of the subject
is essential for a better understanding the teaching-learning process.
The Committee recommends to include under Paper IV and Paper VIII
the pedagogical analysis of the content of optional subjects prescribed
for the high schools/higher secondary schools. (The guidelines for
the analysis and models for languages, sciences and social sciences
must be prepared in a national workshop of eminient teacher educators
in India, if possible from abroad).
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Teaching at Higher Secondary School

The minimum professional qualification for higher secondary
school teaching is B.Ed. degree. But the B.Ed. degree programme
does not envisage the professional training of higher secondary school
teachers. At this level the method of teaching must be different
from that at secondary level. It must be oriented to problem-solving,
seminar, discussion and the 1like. Several methods of teaching at
higher stages of education are being developed. Nevertheless, a
separate teacher education programme for this comparatively small
group . of teachers for higher secondary schools is not advisable at
present. But provision is made in the suggested model for methods
of teaching and pedagogical analysis of subjects at higher secondary
level. If this is introduced, a small percentage of seats must be
set apart for postgraduates who aspire to become teachers in higher
secondary schools.

Teaching at Elementary Level

More and more trained graduates are employed in elementary
schools. An elementary school teacher is expected to teach all school
subjects. The trained graduates are competent to teach either one
or two subjects. The new model gives provision for training to teach
all subjects at elementary schools by suggesting two alternative papers
for the second Optional. They are paper VI - Child Psychology and
Paper VIII - Content and Methodology of Teaching (i) Language (ii)
Arithmetic and (iii) Environmental Sciences.

PART B - PRACTICE

The highlight of the proposed model is that theory and practice
have been given equal status in the teacher education programme
by including two strong components viz., Part B -practice and Part
C Internship.

Part B Practice consists of four distinct parts like practice
teaching, practical work, camp, work experience and participation
in co-curricular activities. The practical work 1is related to the
eight papers under Part A theory.

PART C - INTERNSHIP

After the student teacher has completed the course and'appeared
for the examination he/she is exposed to the school in its natural
setting. The student teacher will be oriented to internship under
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Phase 1 of the programme. The major purpose of Phase II of the
internship is to "acclimatize the student teacher with the realistic
school structure and its functioning." Phase III is intended for student
teacher to experience the teaching-learning process in real situation
and to undertake teaching as done by experienced teacher. The
proposed internship is comparable with that of any professional
course. The details are given as Appendix 10. The duration of the
internship is proposed to be six months from November to March
in the second academic year (4th Semester). The certification is
done after the successful completion of internship.

Name of the Course

The suggested course is more intensive and ‘qualitatively at
a higher 1level than the current B.Ed./B.T. courses and as such
the degree or title awarded to candidates who undergo and success-
fully complete this course should be different from the B.Ed./B.T.
It is hoped that the N.C.T.E. will soon become a statutory body
and secure "accreditation authority". When the courses offered the
various universities are accredited by the NCTE a common nomenclature
for the degree or title may be acceptable for all. It is suggested
that the candidates who successfully complete the course (2 years
duration with all the components suggested in this curriculum) be
given the title Fellow of Education Faculty (FEF) irrespective of
the various types of degrees (Bachelor, Master, Honours, Science,
Arts, Education) that the various universities offer to conform to
the general practice they observe in the award of degrees to various
faculties. The universities may be given the option to have their
own nomenclature to the degree they award but would be required
to get the degrees accredited by the NCTE and NCTE would offer
the title FEF to the candidates who pass out by the accredited degree
courses and this title awarded by a National body will have its
prestige and acceptance all over the country. The responsibility
for maintaining a national standard will then devolve on the NCTE.

SCHEME OF EVALUATION

Theory and Practice have been given equal weightage. 800 marks
have been allocated for each part, the total marks coming to 1600.
Both the internal evaluation and external evaluation are proposed.
In addition, there is an intensive assessment of internship. Only
theory papers under Part A will be subjected to external evaluation.
The system of continuous evaluation is recommended.
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BRIEF INFORMATION ABOUT THE MODEL CURRICULUM

7.1
a) Proposed scheme of Academic Programme and Examination System
Name of the Name § UNIT Total Theory & Exter- Inter- Examination Duration of
Subject No. of Full/ marks Practical nal nal Semester/ Examination Remarks
Unit, Half allo- marks Yearly
Code No. tted
of Unit
1 2 3 4 5 6 7 8 9 10
- - ]
Part A. Theory 8
1. The Learner, !
Nature and
Development. Full 150 150 100 50 Semester 3 hrs. -
2. Teacher and
Education in
Indisn Society. Full’ 150 150 100 50 Semester 3 hrs. -
3. Teaching-
Learning .
Process. Full 150 150 100 50 Semester 3 hrs. -
4. Section A:
School Mana-
gement Half 75 75 50 25 Semester
3 hrs. -
Section B:

Elective Half 75 75 50 25 Semester



1 3 4 5 6 7 8 9 10

5. Fh‘st Optional:

Methods of

Teaching Full 150 150 100 50 Semester 3 hrs. -
6. First Optional:

Pedagogical

Analysis Full 150 150 100 50 Semester 3 hrs. -
7. . Second optional:

Methods of .

Teaching Full 150 150 100 50 Semester 3 hrs. -
8. Second Optional:

Pedagogical - :

Analysis Full 150 150 100 50 Semester 3 hrs. -
Part B. Practice
1. Practice Teachlng Full 200 200 - 200 - - -
2. Camp "Full 50 50 - 50 - - -
3. ‘Work Experisnce Full 100 100 - 100 - - -
4. Participation’in

Co-curricular ’

Activities Full 50 50 - 50 - - -

~op -
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7.2 CORE PAPERS IDENTIFIED

The committee considered the different core papers offered by the
universities, the content of the core papers, the emphasis given and
the modern development in the teacher education programme and decided
on the following four papers to be included as core papers in the
curriculum:

The Learner - Nature and Development
Teacher and Education in Indian Society
Teaching-Learning Process

School Management and Electives

W=

7.3 MODEL CURRICULUM FOR CORE PAPERS

7.3.1 Draft Syllabi

The Faculty of the Department of Education analysed the curriculum
of core papers received from 38 Universities and drew up the draft
syllabus for (1) Teacher and Education in the Emerging Indian Society
and (ii) Educational Psychology (Vide Appendix 5). In the case of the
remaining core papers, their content is so wide and cumbersome that
the preparation of their syllabi by the faculty was not possible before
the titles of the remaining core papers were finalised by the Curriculum
Committee.

In the first meeting of the Committee held from 9th to 12th December,
1986, the existning syllabi of different Universities were reviewed.
The committee discussed the objectives of the course, its structure
and duration. The syllabi drafted by the centre were considered. The
committee prepared the broad outlines of three core papers. In its
subsequent meetings the titles of the four core papers were finalised
and the draft syllabi were prepared (Appendix 11).

7.4 Final and Detailed syllabi

The detailed syllabi for all four papers were drawn up by sub-
groups of the Committee (Appendix 12). After several revisions they
were finalised for the preparation of modules.
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Unit IV

Unit Vv
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BACHELOR'S DEGREE IN EDUCATION

PAPER I THE LEARNER - NATURE AND DEVELOPMENT

SYLLABUS

Learner and its nature.

Learners' innate potentialities of cognitive behaviours,
cultural influence on cognitive and affective development
- Indian and Western views.

Concept and Stages of Development.

Growth and Development - Concepts, Principles and stages.
Aspects of Development.

Factors influencing growth and Development. Growth and
Development - Concept and Stages, Aspects of development,
Physical, Cognitive, Social, Language, Emotional and Moral.
Characteristics’ of Growth and Development, General trends
and pattern - Factors influencing growth and development-
Internal and External.

Development during Adolescence.

Significance of the study of adolescence - physical differences
in the trends for boys and girls,and early and late matures-
Problems of adolescence - stress and strain, extra energy.
uneven growth and rebillious nature - Social, peergroup
influences, identity crisis - Emotional Problems - Characteri-
stics of adolescents - interests, attitudes, value system
and character formation - Emerging sub-cultures and their
impact - implications for teaching.

Individual Differences.

Meaning and nature of individual differences, Factors respon-
sible, Inter and intra differences in cognitive abilities-
Personality - attitudes - Interests and values - Cognitive
and learning styles. Implications for classroom teaching.

Human abililties - Cognitive, Affective and Psychomotor.
Human abilities (a) Meaning, nature and concept of human
abilties (b) Types of human abilties - general and specific;
primary and secondary. (c) Classification of abilities - based
on content - process and product. (d) Human abilities -
Different types - Intelligence, Aptitude, Attitude, Values,
Skills.



Unit VI

Unit VII
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Cognitive abilities: Intelligence as the Cognitive ability.
a) Meaning and nature of intelligence, Types of intelligence.

b) Measuring intelligence - Intelligence Tests, Classification
of Intelligence tests, Administration of Tests, M.A. § I1.Q.

c) Intellect Profiles - Meaning, Procedure of preparation
and uses.

Aptitude and its Measurement.

Concept of Aptitude - Classification of Aptitude - Aptitude
and related terms - Measurement of Aptitude and related
Standardized tests for measuring aptitude in different subjects
Use of Aptitude Tests. Attitude and its Measurement.

(a} Meaning of attitude. (b) Attitude and related terms.
(c) Process of attitude formation (d) Attitude Measurement.
(e) Modification/Change and attitudes.-skills: Concept,develop-
ment and refinement. Meaning and concept of skills-classi-

‘fication of skills - productive and reproductive skills -

Development and refinement of skills.

Personality
Concept of Personality - Meaning and definiton of Personality-
Structure and functioning of personality - Personality traits,

types, trait-type and factor type approaches.

Determinants of Personality.

Meaning and concept - Types of determinants - Biological,
Psychological and cultural determinants- Normal and Abnormal
Personality - Role of determinants in developing personality.
Personality and its Measurement.

Concept and personality measurement - Personality tests:
Indian and Foreign - Paper Pencil, rating and projective
tests of personality - Uses of personality tests in educational
purposes. Development of Self-concept, Self-confidence and
Leadership, Meaning of self-concept, self-confidence and
leadership- Development of self-concept and self-confidence
- Development of leaderhip behaviour - Plan and Programmes
for developing self-confidence, self-concept and leadership
among learners.

Learning.

Meaning and Nature of Learning.

Meaning, definition and nature of Learning - Process and
Outcomes of Learning - Types of Learning - Conditioning,

cognitive, receptive, initiative (social models), Heuristic
and self discovery - Learning Hierarchy (as given by Gagne).
Learning of Concepts, Principles, facts, procedures, affective
behaviour and skills. Learning of concepts and principles
Learning of facts and procedures - Learning of affective



Unit VIII

Unit IX

Unit X
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behaviour - Learning of psychomotor behaviour (skills)
Information Processing model of Learning, Sementic encoding
for understanding the long-term memory. Factors Influencing
Learning. Maturation, cognitive Pre-requisites, affective Level:
(motiviation) and Reinforcement.

Exceptional Children.

Nature, types - gifted, retarded, delinquent, disabled (sen-
sorily and physically) slow learners and under achievers
Methods of identifying - Special programmes for Optimising
Learning - Seggregated and integrated approaches.

Creativity

Nature and dimensions- Factors influencing - Identification
in different areas - academic, art, mechanical and scientific-
Process of creative thinking - Creativity - Imagination and
intelligence =~ inter-relationship - Educational programmes
for developing and fostering creativity - Measurement of

creativity - Method, tests of creativity.

Mental Health

Concept and importance - Principles - Factors influencing-
Adjustment problems (peergroup: homes, school) - Adjustment
mechanism - concept and development of good mental health.
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BACHELOR'S DEGREE IN EDUCATION

7.4.2 Paper II TEACHER AND EDUCATION IN INDIAN SOCIETY
SYLLABUS

Unit I Social Structure of Indian Society
a) Sociology of Education - Definition - Nature and Scope-
Purpose - relation of society to education.
b) Social interaction - Stratification, social differences and
social mobility.
c) Social groups - Home, school, religion, peer-groups -
their role as agencies of education - sub-culture value.
d) Education and socialization.
e) Indian society - Stratification based on race, religion,
caste, occupation, wealth, education and political affiliations.
Factors- contributing to social mobility, economic conditions
- Regional imbalances and inequalities - Our cultural heritage
- unity in diversity.

Unit II Soc:lal. Economic and Cultural Deprivation
a) The deprived groups - problems of scheduled castes and
scheduled tribes and other weaker sections of soclety
including women.
b) Problems of the poor.
c) Problems of the rural population
d) Problems arising out of industrialization,urbanisation

and modernization.

e) Social justice - Need for.

Unit III Indian Society as EnVisaged in the Constitution

a) Directive principles and fundamental rights

b) Provisions relating to education

c) Social goals - Secularism - Democracy - Socialistic pattern

. of society.

d) National and Emotional Integration - Definiton - Need -
‘Contributory factors.

e) Bducation and Intpmational understanding.

f) Bconomic Planning < Need - Five-Year Plans.
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Unit IV Education and Society
a) Sociological basis of education - mutual relationship
between individual and society - Evaluation of behaviour
with reference to social norms - desire for recognition,
acceptance and approval of the group.
b) Different roles of education - agent of social change-
a tool of economic development - a means of social and
national welfare.
c) Social goals - Aims of education - Personal and social
aims - concepts of liberal and utilitarian education.
d) A brief summary of the major recommendations of the
important committees - Impact of British rule on Indian
education - Swadesee movement in education. Contribution
of Gandhiji, Tagore, Vivekananda and Sri Aurobindo.
e) Education and Human Resource Development.
Unit Vv Philosophy and Education
a) Relationship between Philosophy and Education - Philo-
sophy of education - meaning.
b) Impact of Realism, Naturalism, Pragmatism and Existentia-
lism on modern educational systems.
c) Educational thoughts of Rousseau and Dewey.
d) Contribution of different religions to Indian ‘educational
theory - Hinduism, Buddhism, Jainism, Islam and Christianity.
Unit VI Value Education

a) Value - Definition - Classification

. Material - love of money - Pleasure of life -

. Physical - health, strength, grace apd beauty

. Emotional - harmony, friendliness, courage, heroism,
endurance

Mental - perseverance, impartiality

Aesthetic - appreciation of beauty, joy

Social - co-operation, courtesy, civic sense, devotion
to duty _

Moral - gratitude, honesty, benevolence

Spiritual - meditation, pursuit of ultimate reality.
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b) Concept of basic human values ;

c) Value erosion in social, economic and political fields.

d) Sources of value - Religion, Philosophy, Literature,
Social customs, Science and Constitution.

e) Inculcation of values - Different approaches.
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Teacher and Society

Unit VIII

a) The role of teacher in society

b) Social status of Teachers - Contributory factors.

¢} Teaching as a profession - Code of conduct for teachers.
d) Need for teacher education - different levels.

e) Professional organizations and their role.

Teacher Education

Unit IX

a) Academic - Class room teaching
- Organization of co-curricular activities
- ‘Counselling students
b) Community work - SUPW -~ NSS
¢) Co-ordination with other agencies of education
d) Promotion .of social and national integration - strengthening
integrative and cohesive forces - elimination of social
tensions
)} Profile of an ideal teacher
Content knowledge - General
Content knowledge - Specialization
Professional knowledge- Pedagogy
Teacher attitude - a) Cultural Architecture
b) Conservators on culture
¢) DPemocratic mediator
5. Teacher student a) Authoritarian
relationship b) Laissez-faire
¢) Democratic

B W N =@

Teacher Competancy

Unit X

a) Teaching as a skill - scientific bases of the art of
teaching.

b) Teaching competencies - general and subject specific.

c) Competency - Dbased teacher education programmes -

Development of competencies - Micro-teaching.

d) Social Interaction and communication skills.

Major Issues in Indian Education

a) Eradication of Illiteracy-Man and selective approaches,
functional illiteracy, NAEP - objectives - organization.

b) Education of socially,culturally and economically deprived.

Cc) Vocationalization - Need - Problems involved.

d) Equality of opportunities in education - meaning and
measures taken.

e) Special education for mentally and physically handicapped-
gifted children.

f) Towards a Learning Society - Distance Education -

Objectives - main features.

g) Population Education.
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BACHELOR'S DEGREE IN EDUCATION

PAPER III TEACHING - LEARNING PROCESS

SYLLABUS

1. Meaning and definition of the curriculum; diversity of
curriculum practices and programmes; concept of
curriculum as a written plan for action.

2, Purpose, approach and nature of linear, spiral, concentric
and pyramidal types of curriculum; characteristics of
child centred and subject-centred curriculum.

3. Basic principles such as following a meaningful philosophy,
classifying educational objectives, providing for the
needs and interests of an experience for learner.

4. Process of curriculum development in India with reference

5. Overall view of state level secondary curriculum with
reference to basic principles, functions, instruction and

6. Common curriculumn  for the country,different views,

7.4.3
Unit I Curriculum Development
to agencies, levels, evolution.
organization.
constraints and feasibility.
Unit II

Use of Environment and Activities in Teaching and Learning

a. Resources in the environment - natural, industrial, social,
cultural, concept of total environment.

b. Environmental approach 1in teaching - characteristics,
guiding principles.

¢. Environment-based learning - experential learning,
learning. 'from the world'

d. Activity-centred instruction - integration of study and
work, basic education, project method.

e. Teaching through co-curricular and out-of-class activities.
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Educational Technology

Unit IV

«

Educational Technology - the concept, ET as a systems
approach - define or set goals, survey current status, design
inputs, implement and evaluate. Application in preparing
instuctional plans - long or short term. Technology in
education, its role in dealing with knowledge explosion,
enrolment explosion, distance education and lifelong education.

Technology in the class-room, aids to facilitate learning,
audio, wvisual and audio-visual aids, multisensory appeal;
breaking temporal and spatial constraints; individualised
instruction; freeing teacher from routine or repetitive work.
Educational Technology in the teaching process - creative
application of science to educational (teaching)} problems.

New methods of teaching based on the science of learning;
techniques to help students to different levels in achievement;
receptive (expositive)model, behaviour modification, cognitive
scheme, adaptive model, information processing model; skill
based teaching, team teaching, programmed learning; multi-
media packages, self instructional modules; small group,
large group instructions.,

Mass Media

Unit V

"Role of mass media in education with special reference to

formal education. Use of radio, TV, films and newspapers
in school education, teachers' role in the use of mass media;

collaborating with production agencies in preparation of
communications; guiding student - learning through mass
media.

Educational broadcasts (radio and TV) in India with special
reference to the state. News papers including gpecial issues
and educational magazines as resources of learning.

Technology in Education

Most technologies have two parts, hardware and software.
While hardware i.e., the machines and gadgets are frequently
developed by scientists and technologists, development of
software 1is generally undertaken or guided by the user
groups.



Unit VI

- 50 -

Technology in education can be categorised as low, inter-
mediate and high technology, Chalkboards, charts, models
are examples of low technology, slides, overhead projectors
and epidiascopes can be categorised as intermediate techno-
logy while radio, TV audio/video tapes, films and computer
are categorised as high technology.

Teacher can contribute to and use all types of technology
in different degrees.

Special teching/learning strategies: In addition to the necess-
ary knowledge which may be provided by the teacher through
lectures and discussions a great deal of practical work is
suggested in this area, students may be required to get
familiar with the relevant machines and 1learn to operate
them. They may also wunderstand the most common and
ordinary faults that can develop in these machines and how
to set them right. Practical assignments in preparing charts,
models, slides, audio/video cassettes and computer software
may be required.

Students may design lessons combining meaningful use of
several technologies, if necessary, in the classroom, exact
amount and nature of practical assignments would get decided
by the facilities a training college has. If the toal amount
of practical work seems heavy, groups of students may take
up smaller number of assignments.

Evaluation

Unit VII

Concept and purpose of evaluation - basic principles - tools
and techniques of -evaluation - tests as tool - classification
of tests. Characteristics of a good tool - validity, reliability
and usability.

Preparation, administration and interpretation of results of
achievement and diagnostic tests.

Evaluation of attitude, interest and adjustment.

Evaluation Technigues

a) External examinations - limitations

b) Continuous comprehensive internal evaluation.
¢) Criterion referenced and non referenced

d) Formative and summative
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Grouping scores into frequency distribution - Measures of
central tendency - Mean, Median, Mode - Measures of disper-
sion- - Range and Standard deviation - Graphical representation
of frequency distribution - correlation - Rank difference
method and product-moment method. Difference between two

1. Classroom problems - nature, form and significance;

3. Approach to find solution - scientific investigation and

4. Action research - meaning and definition, scope, origin,
steps, comparison with fundamental research, advantages
and limitations, steps of action research project (propo-

Unit VIII Descriptive Statistics
means.
Unit IX Solution to Classroom Problems
2. Types of problems - related to
a. teaching-learning process and
b. classroom management;
its significance;
sed by NCERT).
Unit X Teacher as a consumer of research

a. Reading and understanding of educational articles and
research reports.
b. Research Reviews and Encyclopaedias.



7.4.4

Unit I

- 52 -

BACHELOR'S DEGREE IN EDUCATION

PAPER IV SECTION A. SCHOOL MANAGEMENT

SYLLABUS

School Plant

Unit II

Site, building, equipment, furniture, library, laboratory.
playground, museum, -garden, sanitation facilities and other
physical features of the school.

School Organisation

Unit III

Yearly, monthly plans; time-table; records and registers;
examination; maintenance of discipline; the general 'tone'
of the school; school as a community; involvement of staff

and students in the organisational management; leadership
behaviours of the head of the institution; school-community
relationship;

Personal management

Unit IV

Interpersonal, intergroup relationship,human relations approach
versus scientific approach; job satisfaction of teachers;
teacher welfare measures; professional growth;school complex.

Management of student services and student activities.

Unit Vv

Hostels,ancilliary services,recreational facilities (co-curricular)
activities; school health services, guidance and counselling;
Student Union.

NSS, Scouts, Guides, Red Cross, SUPW (work experience)
excurssions, cultural activities, co-operative society.

Supervision

Principles, types, head of the institution as a supervisor,
supervisory system in the state; academic guidance to
teachers.
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BACHELOR'S DEGREE IN EDUCATION

PAPER IV - SECTION B: ELECTIVES

1. GUIDANCE AND COUNSELLING

Unit I

Unit II

Unit III

Unit IV

Nature and Scope of Guidance

Meaning, definition and scope of guidance, need,
aims and objectives for guidance in secondary and
higher secondary schools in context to changing
situation.

Types of Guidance - Educational, Vocational and
personal : Relationship between Guidance and Educa-
tion, limitations of Guidance movement in -India.

Occupational and Educational Information

Meaning and importance of occupational and educa-
tional information; Types of occupational and educa-
tional informations; Procedures of collecting,
recording, classifying and using the occupational
and educational information; Existing standard classi-
fications. '

Tools and Techniques of Guidance

Meaning and nature of tools and techniques in Guida-
nce; Important Testing and non-testing tools (a) Perso-
nality tests, Intelligence, achievement 9nd diagnostic
tests; (b) Questionnaire, Observation, Anecdotal &
Cumulative Record, Rating Scale, Interview and role-
playing; Individual Techniques of guidance; Group
Techniques of guidance; Career talks, class talks,
career conference, Home room stay, Tutorial system,
field trips and their merits and demerits.

Service in Guidance

Meaning of services in Guidance; Types of Guidance,
Information service, Self inventory service, counselling
service and placement service; Principles, utility
and limitation of these services; Preparing follow-up
programmes.
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Unit I

UNIT II

Unit III
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Organization of Guidance Programme in Schools

Principles of organising guidance in schools; Procedure
in setting guidance committees and organising guidance
programme in school. Role of teacher, headmaster,
parent and guidance worker in guidance services.
Developing positive attitude towards the Guidance
Programmes.

BACHELOR'S DEGREE IN EDUCATION

PAPER IV - SECTION B: ELECTIVES

CONTINUING EDUCATION

Adult education, education for adults - the role of
education in the economic development of an individual
and of a nation; in the social mobility, in social
change; in the local, state and national administration
- education and individual and individual self
development; continuous education for continuous growth
- continuous growth: a distinctive characteristic
feature of human life.

Adult education and its different forms - nonformal
adult education, formal adult education - informal
adult education, further education, continuing educa-
tion, extension education, distance education - the
main distinguishing features of each type - purpose
of each type - different purpose for different groups
of people iIn different countries (developed and deve-
loping) -~ for professional growth for self development
- functionalities for illiterates, literates, women,
workers, old people.

Changing concept of adult education, social education,
community education - adult education 1in the ancient
India - the role of religion and community, rites
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and rituals - in the medieval period dramas, street
skits, 'Upanyasa', Kathakalakshepas; - modern period
- different types for different people - technology
based - media mediation.

Adult education in the Independent India - efforts
made during the Five Year Plan Periods - achieve-
ments and failures, details and causes - literacy
rates according to census in 1951, 1961, 1971, 1981
- Statewise figures - sex, community, locality based
imbalances - population growth and its effects on
literacy - agencies involved in adult education progra-
mmes - Government, voluntary, students, employers
- approaches, mass media - new education policy
- implementation programmes.

Adult learning - chief _characteristics, differences
between child learning and adult learning - adult
teaching - earlier and new methods - conscientisa-
tion - Philosophy of adult learning, the why and

- what | - Psychology of adult teaching - functional

literacy, non-formal methods, self-learning - distance
learning.

Agencies: government, voluntary, students, employees;
programmes conducted by them; short term, long
term, literacy, continuing education programmes;
Programmes for non-literates, general and specific
programmes.

Organisation structure at the local, state, central

levels : Directorate of adult education; University
department, State resource centres: Schools and colle-
ges; Voluntary organisations, 'Shramik Vidyapeets'

(adult vocational education), Vocational education
Programmes for women. Problems - organisational,
tradition bound, suitable time; motivation of the
learners: poverty; drop-outs; lack of co-ordination
among the various agencies; literacy and continuing
education programmes not well articulated.

Curriculum on - what it means - the components -
process of curriculum development - curriculum for
different target groups - involvement of the target
groups in curriculum development - evaluation of
adult education - special techniques needed - self
evaluation - evaluation for improving rather than
providing.
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BACHELOR'S DEGREE IN EDUCATION

PAPER IV - SECTION B: ELECTIVES

3. EARLY CHILDHOOD EDUCATION

Unit I

Unit II

Unit III

Unit IV

Unit Vv

Unit VI

Unit VII

Principles and Philosophy of early childhood education.
Growth of the principles and methods of early child-
hood education from Commanius to Dewey with special
references to the practices adopted in India.

Objectives of Pre-school education; its importance
in the Indian context.

Physical growth. Role of the school and the teacher
in ensuring proper physical growth and well being
of the young children; balanced diet, daily require-
ments of calories and nutrients; Malnutrition and
deficiency diseases, Common childhood illness, prev-
entives and remedial health measures. First aid in
minor injuries and common ailments.

Social, emotional development. Opportunities for appr-
opriate emotional and social development, learning
to cope with strangers, new environment and exper-
iences; acceptance of social controls.

Motor development. Muscular co-ordination and physi-
cal skills development, appropriate material and
activities. Playground apparatus - indoor activities
and material,

Language development. Ability to communicate, converse
and express in an organised manner. Enrichment of
verbal and visual vocabulary. Fluency of expression,
correct usage of language, enunciation and voice cont-
rol. Reading and writing readiness programme; lang-
uage games and rhythms. Diagnostic and remedial
work.

Number concepts. Concepts of more and less, large/
small, few/many, beginning/end, shapes, weight etc.
Meaning and significance of numbers. Number games
and rhymes. Diagnostic and remedial work.
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Unit X
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Aesthetic and Cultural Experiences. Need and import-
ance of such experiences, Opportunities for experi-
menting with sound, rhythm, colones or any other
material. Exposure to good and beautiful things and
experiences.

Planning a pre-scnuol programme, Principles of
programme planning: long range and short range plan-
ning; factors influencing planning of programmes.
Early childhood education programmes based on
different philosophies.

Working with parents and community. Securing
co-operation; educating parents.

BACHELOR'S DEGREE IN EDUCATION

PAPER IV - SECTION B: ELECTIVES

4, SCHOOL LIBRARY SERVICES

Unit I

Unit 1I

Unit III

Meaning and scope of Library Education

Meaning, concept and nature of school library servi-
ces; Need and importance of library services in
present system of education. Aims, objectives and
scope of school library services.

Planning & Organizing Library in School

Basic principles and procedures of planning and
organizing school library; Academic library system
with special reference to school libraries, Functions
of libraries in schools: Five laws of library science.

School Library Administration

Basic principles of school library administration,
Basic routine work involved in book selection,
reading, accessioning, ‘techniques and maintenance
of a school library. '
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7.,4.9

- 58 -

Library-Centred Teaching

Meaning, nature and principles of library centred
teaching, Essential physical facilities of a good
school library; Classification and cateloging ~ Meaning
and concept. purpose, forms, proper use of library;
Library Services including reference services.,
students involvement in library; Special problems
of school libraries.

School Library as a Resource Centre

Concept of library as Resource Centre. A.V. Aids
and other equipments including computer in library.
Utilisation and evaluation of 1library resources in
schools.

BACHELOR'S DEGREE IN EDUCATION

PAPER - IV SECTION B: ELECTIVES

5. WORK EXPERIENCE

Unit I

Unit II

Ug% II1

Work Experience

Concept, need and importance of work experience,
objectives of introducing work experience as an
integral part of education.

Work experience in Education - Historical Review

Views of Indian and Western Philosophers on work
experience - views of Tagore, Gandhiji, Nehru,
Rousseau, Pestalozzi, Forebel, and John Dewey on
work experience.

The Area of Work
Farming - shop work - trade and commerce - Artistic
and other creative work - social service work.
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Criteria for selecting work experience activities.
Activities for Primary, Upper Primary and High
school stage.

Organisation of work experience programme.

Methods and Techniques of Imparting Work Experience
Early teaching methods - the present position - nature
of work oriented subjects (skill subjects) - principles
of skill development - steps in securing masterv
in a skill.

Evaluation of Work Experience Programme

Need for evaluation of work experience - the nature
and type of evaluation - the aspects of work to be
evaluated - methods of evaluating the different aspects
- designing the scheme for evaluating practical work
- specific items for the evaluation of practical work.

BACHELOR'S DEGREE IN EDUCATION

PAPER IV - SECTION B: ELECTIVES

6. HEALTH AND PHYSICAL EDUCATION

Unit I

Unit II

Health Education - Concept, old and modern objectives
of Health Education - Health Knowledge, Current Health
Status - Physical Fitness - a sound mind in a sound
body - Relationship between physical fitness and
health - Three levels of total fitness - Physical
fitness and longevity - Physical fitness and resistance
to infection.

Health appraisal - Routine Examinations -~ Self analysis
- Promoting health and fitness - programme for
school-age children and youth - Afferent concept,
Efferent concepts =~ Dietary requirements and stages
of physical development.
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Unit V
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Infectious diseases/important noninfectious diseases
and disorders - Methods of prevention, Health
instruction, Health Examination - Health Service
- Personal Hygiene, Need for assuming suitable
postures - regular exercise, food and nutrition
- Food habits, food values, balanced diet - Vitamins
and deficiency diseases -~ postural defects and
remedial exercises - Basic procedures and First
Aid -~ Yoga =~ ancient Indian Philosophical concepts
- nature cure.

Definition of physical education - 1its scope and
need in schools. Nature of physical education object-
ives of physical education.

Rules and regulations of some major games and
events of Athletics - Types of Tournaments and
fixtures of the Championship and Leagtie systems
- Fundamental Commands and table of exercises.

BACHELOR'S DEGREE IN EDUCATION

PAPER IV - SECTION B: ELECTIVES

7. CO-CURRICULAR ACTIVITIES

Unit I

Unit II

Philosophical foundation and psychological Dbasis
of learning activities

Relationship between learning and 1life activities
and curricular and co-curricular activities. Meaning
and scope of Co-curricular activities.

Principles and Methods of Co-curricular Activities

Principles of Co-curricular activity method , sense
organs, sensory learning, working together with
responsibility, Relation theory and practice, group
and individual methods.
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Types of Co-curricular Activities

Different types of activities leading to learning

_— Curricular, Co-curricular and Extra-curricular

activities and the activities of the past, present
and future.

Facilities for Co-curricular activities

Physical and environmental facilities needed for
organising co-curricular activities. List and wuse
of different equipments and media needed for use.

Organisation § Management of Co-curricular Activities.

Planriing -and organisation of co-curricular activities.

_Development of leadership values and decision

making and financial and other resources needed
for these activities.

BACHELOR'S DEGREE IN EDUCATION

PAPER IV - SECTION B: ELECTIVES

8. COMPUTER EDUCATION

Unit I

UNIT II

Computer and Learning

Microcomputer revolution; computer literacy; computer
advantages; computer: a powerful learning device;
production of learning materials.

Fundamentals of a Computer and Principles of Data

Processing

Characteristics of a computer; basic elements of a
computer system; how a computer operates; informa-
tion input and output; basic concepts of data proce-
ssing - information storage and retrieval; peripheral
devices and storage devices; program; executing the
program; checking the output.
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Computer Languages and Learning: 'Basic'

Basic preliminaries; input-output statements; operating
commands control transfer statements; control and
looping statements; subscripted variables; functions
and subroutines processing of files. Hands-on training
in the operation of the computer program - entry,
data entry, .execution, preparation of short program
on any given topic. ‘

Styles of Computer Based Learning

Computer Assisted Learning (CAL}: Computer Manged
Learning (CML); Educational paradigms - the instru-
ctional, the revelatory, the conjectural, and the
emancipatory.

Computer Applications and Social Aspects

Levels of computerisation; Main areas of application
- common application areas and particular application
areas; social and economic aspects - computerisation
and work, privacy, data protection, the future.
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BACHELOR'S DEGREE IN EDUCATION

PAPER IV - SECTION B: ELECTIVES

9. POPULATION EDUCATION

Unit I

Unit II

Unit III

Unit 1V

Nature and Scope of Population Education

Meaning and definition. Need, aims and objectives;
Population education and related terms; scope and
limitation; Emergence of Population Education in India.

Population Situation in India

Definition of wvarious related demographic terms,
structure and composition of population growth and
emerging trends, the need for planned population
growth, and existing programmes for family welfare.

Population Growth and Quality of Life

Population growth - their consequences and effects;
concept of quality of life. Indices of quality of life:
Health, Nutrition, Education, Employment, Housing
and Communicating facilities. Status of women and
Population control. Relationship between population
growth and quality of it at micro and macro level.

Population’ Education in Schools

Curriculum and methodology: Approaches to population
education. Role of teachers, home and school; issues
and problems of population education; knowledge and
attitude of teachers; organisation of population
education programmes in schools/colleges.
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7.5 PREPARATION OF SYLLABI AS MODULES

Preparation of Curriculum Modules

As required by the UGC in its Guidelines and its letter D.O.No.
F.1-1/85 CDC dated 20th April, 1987 the curriculum was to be prepared
in modular from (Appendix 13).

(1) Note on Modular Approach

In order to ensure uniformity in the preparation of modules,
the Centre prepared a note on modular approach and circulated it to
all members. (Appendix 14). The structure of the module was discussed
at the combined meeting of the committees.

(ii) Learning Modules and Curriculum Modules

A distinction between learning modules and curriculum modules
was drawn out and a general format for curriculum modules was prepared.

(iii) General Format for Modules

1. Each sub-unit is to form the content of a module.
2. Each module is to be for one hour period
3. Each module is to contain

Content Specification
Objectives

Instructional Strategies
Evaluation

References

CDQ.,OO‘?J

4. General list of reference is to b2 produced

The committee decided to suggest the following two types of
reading materials:

1. Basic Reading Materials
2. Further Reading Materials

The sub-groups of the committee prepared the modules for all
the four core papers following the general format. The references for
each syllabus were drawn up. The modules were scrutinized before
finalisation by the committee.

The work of presenting the curriculum in modular form was
started with the core papers. The committee was not able to present
the optionals in modular form because of lack of time and inability
to utilise the services of other experts.
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BACHELOR'S DEGREE IN EDUCATION

PAPER I THE LEARNER-NATURE AND DEVELOPMENT

General Objectives:

To enable the student teacher:

1. to understand the nature -and development of children and
adolescents.

2. to understand the nature, range and distribution of individual
differences and their implications ‘for learning.

3. to understand the nature and process of learning with special
reference to learning at schools.

4. to identify the exceptional children and help in the promotion
of their learning.

5. to understand the structural and the functional aspects of persona-
lity development and help students develop  integrated personality.

6. to understand the nature of mental health and help students
develop good mental  health.

UNIT - I LEARNER AND ‘ITS NATURE

_The main purpose of this unit is to develop an uhderstanding

regarding the nature and development of 1learner in the student
teacher.

Learning Outcomes

On completion of this module the student teacher will be

able to:

1.

understand the innate potentialities for cognitive behaviour of
learner.

identify the wvarious factors regarding the cultural influence on
cognitive and affective development.

realize the importahce of cultural influence on cognitive and
affective development of learner.

interpret the Indian and Western views regarding the nature of
learner.
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Content Specification

Learners' innate potentialities for cognitive
behaviour, cultural influence on cognitive and
affective development - Indian and Western views.

Teaching - learning strategies

1.

2.

Supervised and assignment method may be used alongwith other
effective traditional strategies for teaching this unit.

Student-teachers be given opportunity to identify the influence
of different socio-cultural environment on cognitive and affective
development of learner. This will help them in understanding
the unit.

The student teacher may be given facilities for visiting slums
and observe children there and also studying 'Balwadis' meant
for slum children. They may visit some nursery/primary/sec.
school run by convent institutions and observe children in school
setting. For this purpose observation schedule may be used.

Evaluation

Student teachers may be evaluated on:

their abilities to appreciate the socio-cultural influences on
cognitive and affective development using paper pencil tests.

their abilities to synthesise and recommend suitable environment
for optimal growth and development by assignments and their
ratings.

their abilities to understand the differences produced in the
developmental process and recommend enrichment programme to
compensate, as far as possible, according to the differences
produced. This may be evaluated through observation report
and performance in actual organization of programmes by the
Teacher Educator.

asking student teacher to prepare term papers on Indian and
Western views regarding the nature of learner.

Suggested Basic Readings

Suggested Further Readings.
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UNIT - II DEVELOPMENT

The emphasis of this unit is on the psychological
nature of learner, particularly the procesess
by which learner develops and learns.

It is also devoted to description of growth
and development as seen through the eyes of
biologist or physiologist. It treats principles,
and factors influencing growth and development
and its progress in human being from conception.
For the sake of convenience this unit is divided
into three modules.

Module 2.1 Concept and States of Development

Learning Outcomes - On completion of this module, the student teacher
will be able to:

1. explain the meaning and concept of growth and development
in his own words.

2. identify various stages of development.

3. distinguish between growth and development.

Content Specification

Growth and development - Concept, Principles
and Stages.
Module 2.2 Aspects of Development

Learning Outcomes - On completion of this module the student teacher
will be able to:

1. recognise various types of development

2. explain various major characteristics or physical, cognitive,
language, social, emotional and moral development.
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identify the trends and patterns of various types of
development.

examine critically and analyse the causes underlying the
identified trends and patterns of various types of
development.

Module 2.3: Factors influencing growth and development

Learning Outcomes - On completion of this module the student teacher

will be able to:

1.

recognize the various factors influencing growth and
development.

express the role of each factor influencing growth and
development.

classify the various types of factors influencing growth
and development.

Content specification

Growth and Development - Concept and Stages,
Aspects of Development - Physical, Cognitive,
Social, Language, Emotional and Moral; Characteri-
stics of Growth and Development; General trends
and patterns - Factors influencing growth and
development - internal and external.

Teaching Learning Strategies

For teaching this unit the teacher can use the following

strategies in addition to traditional strategies:-

1.

Case studies of highly developed, averagé developed, and
low developed children.

Role playing technique.

Use of Audio Visual aids.
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4, The teacher can motivate students for learning this unit
asking them to:

write reports of case studies

view films on 'Development of Children'

. read suggested books

. formulate thier own questions related to this unit and
to answer them

e. arrange a discussion.

A0 oo

Evaluation for Unit-2

The students will be evaluated on the following aspects:

1. Skill to identify normal and abnormal growth and development
in various aspects of physical, cognitive, social, language,
emotional and moral. It may be evaluated on the basis of the
reports submitted by student teachers after making observations.

2. Familiarity with norms in these various aspects with special
reference to local population. (By using observation schedule
and paper pencil tests)

3. Identify causes for subnormal growth and development (by rating
performance in group discussion)

4. Recommend suitable remedial programmes and implement these
programmes. The effectiveness of these programmes may be
evaluated through interviews and spot observation.

5. Asking them to write essay on various types of development
in normal students and rating them scientifically.

Suggested Basic Readings

Suggested Further Readings
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UNIT - III DEVELOPMENT DURING ADOLESCENCE

Adolescence is the developmental period during
which growing persons make a transition from
childhood to adulthood. This period is of great
concern to secondary school teachers as most
of the students in these schools are of the age
group 13-19 years. This unit provides
understanding regarding the physical, social and
emotional development of adolescents and also
insight into their problems. Incidently it also
discusses the interest, attitude, character and
values of this group.

Learning Outcomes - On completion of this module the student teacher

will be able to:

1.
2.

understand the meaning of the term 'adolescence'

explain the characteristics of physical development during
adolscence

differentiate between the physical characteristics for boys and
girls and for early and late maturers.

identify the problems of adolescents in Indian context.

understand the major characteristics of social and emotionai
development during adolescence.

realize the peergroup influence and identify crisis during this
period.

appreciate the pattern of interest, attitude and values of
adolescents and guiding them in desirable ways.

understand the process of character formation.

identify and interpret the influence of emerging sub-cultures
and related areas on adolescents.



- 71 -

10. use the theoretical findings regarding adolescence in practice
teaching.

Content specification

a. Significance of the study of adolescence

b. Physical differences in the trends for boys
and girls, and early and late matures.

c. Problems of adolesecnce - stress and strain,
extra energy, uneven growth and rebillious
nature.

d. Social, peergroup influence, identify crisis.

e. Emotional problems

f. Characteristics of adolescents - interests,
attitudes, value system and character formation.

g. Emerging sub-cultures and their impact

h. Implications for teaching.

7

Teaching learning strategies

For teaching this wunit the following strategies may be
selected alongwith traditional strategies:-
1. Supervised study method,
2. Participant discussion
3. Panel discussion
4. Multimedia package.

Students are expected to listen and comprehend the lecture/
talk of the teacher, prepare handouts relating problems, completing
self check exercises, using multimedia packages, working with small
adolescent groups and watch their interests, mode or responses or
reactions.

Evaluation
The student teachers may be evaluated on the:

1. skills to identify physical growth pattern during adolescence
using observation reports
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abilities to appreciate the sex differences in physical growth
pattern by giving assignments and their ratings

skill to identify emotional problems of adolescents (observation,
reports and discussion performance)

abilities to use interests and attitude scales and interpret them
(Questionnaire or test administration, interpretation and reporting)

ability to identify academic problems of adolescents and provide
them suitable guidance (Rating of assignments)

ability to discriminate child behaviour, adolescent behaviour
and adult behaviour (Performance in discussion and paper-pencil
tests)

ability to organise programmes specially suitable for adolescents
(Rating assignments, and actual performance in organising pro-
grammes)

Practical Work

N W=

Preparing and using interest inventory

Using attitude scales and interpreting them.

Using a questionnaire and arriving at physical growth norms.
Using check lists, finding out value rated high by adolescents.
Preparing a case study of an adolescent student.

Conducting a socio-metric study

Suggested Basic Readings

Suggested Further Readings




Unit - IV

INDIVIDUAL DIFFERENCES

The main purpose of this unit is to develop an
understanding in student-teachers regarding the
nature of individual differences, Types of
individual differences and their implications for
classroom teaching.

Learning Outcomes - On completion of the module, the student teacher

will be able to:

explain the meaning and nature of individual differences.
recognize how individuals differ from each other.

recognize various factors responsible for individual
differences.

differenciate between inter and intra individual differences
with regard to abilities, personality, attitude, interests,
cognitive and learning styles.

appreciate the implications for classroom teaching.
realize how a teacher can make best use of individual

differences in order to develop sound personality to his/
her students.

(a)
(b)
(c)
(d)
(e)
(f)
(8)

Content specification

Meaning and nature of individual differences, Factors responsible,
Inter and intra differences in:

Cognitive abilities
personality,
attitudes,

interest and values,
cognitive and
learning styles.

implications for classroom Teaching.
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Teaching-Learning Strategies

1. Seminar and assignment

2. Tutorials

3. Using illustrations with examples
4. Inquiry model of teaching

5. Working in library for preparing assignments and papers for
seminar

6. Summarizing the important points of this unit

7. Recalling the previous experiences with regard to individual
differences and writing a note about it

8. Using self-check exercises

Evaluation

The student teacher may be evaluated on the following:

ability to recognise the nature of individual differences and
the implications for classroom teaching (Paper-pencil tests).

skill to organise home assignments bearing in mind individual
differences (Rating home assignments).

identifying individual differences that may be important in
planning classroom strategy (objective/test/direct questioning).

exploiting individual differences to enrich classroom programmes
(actual design of programme).

5. encouraging their performance in Seminar.

6.

using 'Theory - check up' of the inquiry model of teaching.

Suggested Basic Readings

Suggested Further Readings
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UNIT - V HUMAN ABILITIES, COGNITIVE, AFFECTIVE AND PSYCHOMOTOR

The basic¢ purpose of this unit is to introduce
the student-teacher's concepts about various types
of abilities in cognitive, affective and psychomotor
areas. )

It aims also at developing student-teachers the
understanding of the concept of human abilities
in general and in terms of intelligence, aptitudes,
attitudes and skills in particular. For the sake
of convenience, this unit is divided into 5 sub-
units and one module is prepared for each subunit.
The student teacher is expected to read all these
modules to have knowledge about the whole unit.

Module 5.1 Human Abilities

Learning Outcomes - On completion of the module the student teacher
will be able to:

1. explain and discuss the concept and nature of human abilities.

2. name the various types of human abilities.

3. classify the various types of human abilities according to the
content, process, and product.
4. interpret various types of human abilities.

Content specification

(a) Meaning, nature and concept of human abilities.

(b) Types of human abilities - general and specific; primary
“and secondary.

(c) Classification of abilities - based on content - process
and product.

(d) Human abilities - Different types - Intelligence, Aptitude,
Attitude, Values, Skills.
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Teaching—Learning Strategies

This unit may be taught with the help of classroom participant
discussion, seminar, tutorial and assignment method alongwith
traditional teaching-—learning strategies. Students are expected to
listen, read and discuss actively. They have to participate in
seminar and tutorials. They may be asked to prepare seminar paper
and assignments.

Evaluation

The student-teacher may be evaluated on the following:

1. understandingto define precisely human abilities (oral questioning)
2. ability to classify the human abilities (written test)

3. understanding about the methods of optimal development of human
abilities (assignments/seminar/discussion}.

Suggested Basic Readings

Suggested Further Readings

Module 5.2 Cognitive ability

Learning Outcomes - On completion of the module the student teacher
will be able to:

1. understand intelligence as the cognitive ability.

2. define the term intelligence.

3. explain various types of intelligence.

4. understand how intelligence can be measured.

5. make familiar with various types of popular intelligence tests.

6. classify the intelligence tests according to the administration
procedure, content, and use.

7. illustrate with examples how the profiles are prepared.

8. report various uses of these profiles.
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Content specification

(a) Meaning and nature of Intelligence, Types of intelligence.

(b) Measuring Intelligence - Intelligence Tests, Classification of
Intelligence tests, Administration of Tests, M.A. § I.Q.

(c) Intellect Profiles - Meaning, procedure of preparation and uses.

Teaching and Learning Strategies

This unit may be taught using tutorials, participant discussion
and practical orientation in the administration, reporting and inter-
preting tests. The student and teachers may be provided with work-
sheets and quizzes and may be asked to complete them. These may
be used in addition to traditional strategies.

Evaluation

The student teacher may be evaluated on the following:

1. understanding the concept of cognitive abilities (direct questioning)

2. understanding of how intelligence is measured (practical in
Laboratory)

4. Preparing profiles (Rating prepared profiles).

5. Use of the profiles (Practical/Assignments).

Suggested Basic Readings

Suggested Further Readings

Module 5.3 Aptitude and its Measurement

Learning Outcomes - On completion of the module the student teacher
will be able to:
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1. define the term aptitude in their words.

2. classify aptitudes into suitable catagories.

3. Measure the aptitude through standardized tests.
4. Describe atleast one test of aptitude in detail.

5. Justify the use of aptitude tests in educational situations.

Content specification

1. Concept of Aptitude
2. Classification of Aptitude.
3. Aptitude and related terms.

4. Measurement of Aptitude - Standardized tests for measuring
aptitude in different subjects.

5. Use of Aptitude tests.

Teaching and Learning Strategies

In addition to traditional strategies, the learning experiences
may be provided to the student-teachers through the following:-

1. Assignments and Workshops.
2. Practical in Test Laboratory.
3. Tutorials, and
4. Self-paced-material.
Evaluation
The student teachers may be evaluated on:
1. ability to define 'aptitude' (short answer test)
2. ability to classify aptitude (objective test)

3. ability to use standardized tests of aptitude and interpret it
(Practical in Laboratory)

4. understand the importance of aptitudes in professional .development
(Discussion/Seminar)
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Suggested Basic Readings

Suggested Further Readings

Module 5.4 Attitude and its measurement

Learning Outcomes - Qn completion of the module the student teacher
will be able to:

1. explain the concept of attitude.

2. differentiate between attitude and aptitude and other related
terms.

3. state the various stages of attitude formation.

‘4. measure the attitudes of students through attitude scales.
5. name the various popular attitude scales.

6. develop mastery in using attitude scales.

7. know how the attitude may be changed and modified.

Content specification

(a) Meaning of attitude.

(b) Attitude and related terms.
(c) Process of attitude formation.
(d) Attitude Measurement.

(e) Modification/Change in attitudes.

Teaching and Learning Strategies

In addition to traditional strategies this  unit- may be taught
using debating, symposia and test-practicum. Certain paper pencil
tests can be used. Assignment method may be employed. Tutorials
and observation techniques can also be used.

Evaluation

Evaluation may be done by using following techniques:-
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Direct questions/oral questions may be used to evaluate the
concept of attitude.

Difference between attitude, aptitude and other related terms
may be assessed through written assignment and quizzes.

The understanding of various stages of performance may be
evaluated through the rating of performance in discussion.

Performance in practicals may be observed and recorded for
assessing the knowledge of student teachers about the measurement
of attitudes.

Rating the assignments and rating in discussion may be done for
evaluating the knowledge of students regarding attitude modifica-
tion and attitude change.

Suggested Basic Readings

Suggested Further Readings

Module 5.5  Skills: concept, development and refinement

Learning Outcomes - On completion of this module the student teacher

will be able to:

1.

explain the concept of skills in teaching.
classify the skills into the suitable categories.
describe the various types of skills needed for teaching.

understand how skills are developed and refined among students.

. Development and refinement of skills.

Content specifications

Meaning and concept of skills
Classification of skills

Productive and Reproductive skills
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Teaching-Learning Strategies

This unit will be taught through the supervised study method,
testing practicum, tutorials, providing worksheets and quizzes in
addition to traditional strategies. The student are expected to read,
listen, complete testing practicum, worksheets quizzes and assignments.

Evaluation

The student teachers may be evaluated on:

1. understanding of the concept of skills (written essay test)

2. ability to classify skills (objective test)

3. ability to identify various skills (practical performance)

4, ability to develop and refine programmes for attitude of students

(rating of assignments)

Suggested Basic Readings

Suggested Further Readings

UNIT - VI PERSONALITY

The main purpose of this unit is to provide
information to the student teachers regarding the
meaning, structure and functioning of personality.
It deals with traits, types, trait-type and factor-
type approaches. It will help in developing
understanding of determinants of personality. The
unit also deals with the measurement of personality
and personality tests. One sub-unit is included
on development of self-concept, self-confidence
and leadership whih are very important factors
from the psychological and educational views.

For the sake of convenience this module is devided
into four sub-modules.
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Module 6.1 Concept of Personality

Learning Outcomes - After completion of this unit, the student teacher
will be able to:

define the term personality in his own words.

critically examine the various definitions given by experts
discuss the structure and functioning of personality

name various approaches to personalities

explain the terms like trait, trait-type and factor-type
approaches.

[S 0 L

Content Specification

a. Meaning and definition of Personality

b. Structure and functioning of Personality

c. Personality traits, trait-type and factor-type
approaches

Teaching-Learning Activities:

This unit may be taught through lecturing, questioning, discussion,
showing audio-visual aids and reading books, references and resource
material.

Evaluation:
Evaluation will be done on the basis of:

1. understanding the concept of Personality (questioning)

2. ability to formulate their own definition (class room tests)

3. mastery over Personality and related vocabulary (oral tests)
4

. appreciation of various approaches of Personality (rating assign-
ments)
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Module 6.2 Determinants of Personality

Learning Outcomes

On completion of the module the student teacher will be able to:

1. understand the meaning of determinants of personality

2, identify the various determinants of personality

3. classify various determinants into suitable categories

4. understand the biological, psychological and cultural determinants
of personality.

5. interpret the role of those determinants in shaping the personality
of the students.

6. identify the characteristics of normal and abnormal personality.

Content Specification

Meaning and concept

Types of determinants

Biological, psychological and cultural
determinants

. Normal and abnormal personality

Role of determinants in developing personality.

cC oo
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Teaching-learning Strategies

The strategies for this unit may be lecture, discussion, seminar,
tutorial and assignments. Students are expected to listen lectures,
participate in seminar, tutorials and class discussions and t0 complete
given assignments.

Evaluation

Student teacher may be evaluated on:

1. ability to identify various determinants (actual tasks)

2. ability to categorize determinants suitably (assignments rating)

3. understanding and appreciation of biological, psychological anc
cultural determinants of personality (seminar performance)

4. ability to perceive relationship between these .determinants (rating
in discussion)

5. explain normal, abnormal and balanced personality (written test)

Suggested Basic Readings

Suggested Further Readings
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Module 6.3° Personality” and its measurement

Learning Outcomes: After completion of this module the student teacher
will be able to:

1. explain various techniqges of personality measurement

. understand— various terms involved in personality measurement

. enlist various available tests of personality

. examine the worth of these tests and to prepare detailed report

. describe various types of tests of personality

. explain the paper pencil, rating and projective tests of personality.

DO WN

Content Specification
a. Concept of personality measurement
b. Techniques of personality measurement
Cc. Personality tests - Indian and Foreign
d. Paper- pencil, rating and projective test of
personality
e. Uses of personality tests in educational purposes

Teaching learning Strategies: This topic may be taught through lecturing,
testing-practicum, tutorial and discussion. The students are expected
to listen lectures, work in test laboratory and participate actively
in the classroom discussions.

Evaluation

The student teacher will be evaluated on:

1. understanding regarding measuring personality (classroom tests)

2. ability to define wvarious concepts involved in  personality
measurement (oral/writen tests)

3. selecting ‘suitable test of the personality (actual tdskj}

4, administration and interpretation of a personality test (rating of
work in test lab).

5. ability to describe various tests of personality (assignment rating)

Suggested Basic Readings

Suggested Further Readings
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Module 6.4 Development of Self-concept, Self-confidence and leadership

learning Outcomes: On completion of the moaule stuaent teacher will

be able to:

1. explain the terms like selfconcept, selfconfidence and leadership.

2. distinguish between selfconcept and selfconfidence

3. illustrate the development process and various stages of developing
self confidence, self concept and leadership among learners.

4, Prepare a plan for developing self confidence, self concept and
leadership qualities among learners.

Content Specifications
a. Meaning of self-concept self-confidence and
= . leadership
b. Development of self-concept and self- confidence
c. Development of leadership behaviours
d. Plan and Programmes for developing self
confidence, self-concept and 1leadership among
learners.

Teaching-learning Strategies

In addition to the traditional, the following strategies may be
used for dealing this topic - Interactive discussion, Assignments,
Tutorials, and Self paced learning strategies. The students are expected
to participate actively in discussion, reading books/journals, writing
assignments and completing self paced resource material.

Evaluation - Evaluation may be done on:

1. understanding the concepts involved in this' unit (Assignment rating)

2. knowledge regarding various stages of development (short answer
test) '

3. ability to prepare programme for developing self concept, self-
confidence and leadership (written test/discussio/tutorial)

4, Implementing programmes (rating of role playing)

Suggested Basic Readings

Suggested Further Readings
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UNIT VII LEARNING

The purpose of this unit is to introduce the
student teachers to the world of learning. This
unit will enable student teachers to learn about
the nature of learning, learning hierarchy, learning
of principles, facts and procedures in cognitive,
affective and psychomotor behaviour. It also helps
in understanding the various factors influencing
learning. For the convenience sake this unit is
divided into four modules.

Mo_dul_e 7.1

Meaning and nature of Learning

Learning Outcomes: On completion of this module the student teacher

will be able to:

1.

define learning in terms of change, reinforcement, practice and S-R
distinguish learning from performance, native response tendencies,
maturation and temporary states of the learner

state the process of learning

tell various important outcomes of the learning

understand various types of learning like conditioning, cognitive,
receptive, imitative, heuristic and self discovery

describe the necessary conditions for each type of learning

illustrate (with examples) the major distinction between the various
types of learning

distinguish eight types of learning as given in learning hierarchy
of Gagne

realize the educational implications of various types of learning
in relation to classroom teaching.

Content Specifications
1. Meaning, definition and nature of learning
2. Process and outcomes of learning
3. Types of learning - conditioning, cognitive,
receptive, initiative (Social models), Heuristic
and self discovery
4. Learning hierarchy (as given by Gagne)

Teaching learning Strategies

This unit may be dealt using lecturing, participant discussion,

workshop and self instructional material. The student teachers are
expected to listen to lectures, active participation in discussion and
to complete the work in workshop and self instructional techniques.



Evaluation

Evaluation may be done- on:

1. ability to define learning (asking questions)

2. ability to discriminate between learning and allied terms
(participant-discussion)

3. ability to discriminate between various types of learning (rating
the assignments)

4. mastery over learning hierarchy (self evaluation on selfinstructional
materials) ’

5. ability to percelve educational implications of various types of
learning in relation to classroom teaching (Actual task)

Suggested Basic Readings

Suggested Fuirther Readings

Module 7.2 Learning of concepts, principles, facts, procedures,
affective behaviour and skills

Learning Outcomes - On completion of this unit the student teacher

will be able to:

1. define concept in terms of a class of stimuli and give atleast one
example of concept in his subject area

2. distinguish among conjunctive, disjunctive and relational concepts
in terms of relationship of their attributes.

3. define principles in terms of concepts and give one example of each
principle from his/her experience

4. appreciate the relationgship between the learning of concepts and
learning principles

5. understand the various processes in which the learning of facts
and procedures take place

6. plan his lesson using the theory of learning of facts and procedures

7. discover various factors related to affective domain influencing
classroom learning

8. describe and illustrate with examples how the affective behaviour
can be learned through school teaching

9. explain the concept of skills in teaching

10.analyse various skills in components and sub-components

11.illustrate how he/she would provide for each basic learning condition

in a skill he/she teaches.

12.prepare lesson plans where he can demonstrate how he/she is going
to use the principles of cognitive,affective and psychomotor learning.
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Content Specifications

a. Learning of concepts and principles

b. Learning of facts and procedures

c. Learning of affective behaviour

d. Learning of psychomofor behaviour (skills)

Teaching-learning Strategies

This unit may be taught using tutorials, audiovisual aids. charts
and models, and lecture cum discussion method.

Evaluation

The evaluation will be done on the basis of student-teacher's:

1. understanding of the concept (oral question)

2. ability to discriminate between conjunctive, disjunctive and relational
concepts (Task performance)

3. understanding the processes involving in the learning of facts (short
answer questions) '

4. ability to identify various factors related to affective domain influen-
cing classroom teaching (Actual task)

5. ability to illustrate how classroom teaching can influence affective
domain (Assignment)

6. ability to prepare plans to illustrate the principles of cognitive,
affective and psychomotor learning (Rating of plans)

Suggested Basic Readings

Suggested Further Readings

Module 7.3 Information Processing model of learning

Learning Outcomes - On completion of the unit the student teachers
will be able to:

1. explain the information processing model of learning with regard
to its utility.

2. derive implications of this model of learning in relation to classroom
teaching.

3. critically analyse the information processing model of learning with
regard to its utility.
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Content Specifications

Information processing model of learning - Sementic
encoding for understanding the long term memory.

Teaching-learning Strategies

This unit may be taught using lecture cum discussion method,
assignment, reading resource material and tutorials.

Evaluation - Evaluation may be done on the basis of student-teachers'’

1. explanation of model (written test)

2. ability to derive implications of this model (rating of assignments)
3. ability to evaluate the model (rating of assignment)

Suggested Basic Readings

Suggested Further Readings

Module 7.4 Factors influencing Learning

Learning Outcomes - On completion of this unit the student teachers

will be able to;

1. explain various factors influencing learning

2. define and wunderstand the concept of maturation,cognitive pre-
requisits, motivation and reinforcement. ]

3. appreciate the role of these factors in classrbom teaching

4. explain various principles of the factors which are helpful in making
teaching effective.

Content Specifications

Factors influencing Learning - maturation, Cognitive
pre-requisits, affective level (motivation) and
Reinforcement

Teaching-learning Strategies

In teaching this unit the following methods may be used:
1. Guided designs, 2. Instructor-learner-interaction, 3. Worksheets,
4. Assignments.
The students are expected to complete designs, worksheets participate

actively in the class, and writing assignments after reading resource
materials (books). )
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Evaluation - Evaluation may be done on the basis of the following

1. ability to explain factors influencing learning (written tests)

2. ability to define and understand the meaning of maturation, cognitive
prerequisits, motivation and reinforcement (oral test/assignment)

3. ability to appreciate the role of these factors (Essay type test)

Suggested Basic Readings

Suggested Further Readings

UNIT - VIII EXCEPTIONAL CHILDREN

The emphasis of this unit-.is on providing general
information regarding the nature and types of
exceptional children with a view to develop
abilities in student teacher for promoting learning
keeping in view the individual differences of
these learners.

Learning Outcomes - On completion of the unit the student teacher will

be able to:

1. understand the nature and types of exceptional children

2. discover the characteristics on which they can identify the gifted,
retarded, delinquent, disabled, slow learners and under achievers.

3. identity different types exceptional children in the class

4. acquire necessary knowledge and skills for writing special pogrammes
for optimising learning of exception children.

Content specifications

a. Nature, types - gifted, retarded, delinquent,
disabled (sensorily and physically), slow
learners and under achievers.

b. Methods of identifying

c. Special programmes for optimising learning

d. Seggregated and integrated approaches.
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Teaching-learning Strategies

This unit may be taught using following methods

. Lecture cum discussion

. Assignments

Visits to local schools catering the need of exceptional children
. Organizing remedial programmes for exceptional children

. Teacher-student interaction.

b W N

Evaluation - Evaluation may be done on the basis of the following:

1. understanding the needs and nature of exceptional children (practical)

2. ability to explain the characteristics of different types of
exceptional children (Assignments)

. ability ot identify different types of exceptional children (obser-
vation)

4. ability to prepare classroom programmes for exceptional children

(Assignment/Seminar performance)

Dow

Suggested Basic Readings

Suggested Further Readings

UNIT - IX CREATIVITY

This unit deals with the meaning, nature and
definition- of creativity. It empahsizes on the
methods of measuring and fostering creativity
among students.

Learning Outcomes: On completion of this module- the student teachers
will be able to:

1. define and illustrate creative abilties in terms of flexibility, origi-
nality and fluency

distinguish between divergent and convergent thinking

. define and {llustrate creativity as the learning of new responses
and as problem solving

discover factors influencing creativity of learners

judge the characteristics of creative children in class

explain the process of creative thinking

perceive interrelationship between creatiwity, imagination and inte-
lligence

w N
L2
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8. familiar with different types of tests of creativity and method of
administration, and interpretation of results

9. discuss various issues and problems in creativity measurement

10.prepare programmes for developing and fostering creativity among
learners.

Content Specification

a. Nature and dimensions

b. Factors influencing

c. Identification in different areas - academic,
art, mechanical and scientific.

d. process of creative thinking,

e. Creativity - imagination and intelligence -
interrelationship,

f. Educational programmes for developing and
fostering creativity

g. Measurement of creativity - Method, Tests of
creativity.

Teaching-learning Strategies

Following strategies may be used for teaching this module.
1. Participant discussion, 2. Assignments, 3. Supervised study method,
4. Worksheets, 5. Lecture cum discussion 6. Test-practicum.

Students are expected to participate actively in discussion, read
books and resource material, completing worksheets and assignments.

Evaluation:

All the learning outcomes may be tested using following evaluation
techniques:
1. Oral question, 2. Performance in discussion, 3. Assgignments,
4. Observation, 5. Written tests, and 6. Test-practicum in test laboratory

Suggested Basic Readings

Suggested Further Readings
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UNIT - X MENTAL HEALTH

Mental health of the learner is very important
for efficient learning and proper development of
personality. The emphasis of this unit is to pro-
vide general information regarding the meaning,
concept and importance of Mental health for a
teacher. It also helps in understanding the various
factors responsible for enhancing the mental health
of students.

It also plans to throw light on direct and
indirect methods of maintaining good mental health.

Learning Outcomes: On completion of this unit the student teacher will
be able to::

1. define the concept of Mental health

2. realize the importance of developing good mental health among

. students.

3. identify and report the factors influencing the mental health of
students

4., disicuss various adjustment problems of students commonly found
in schools

5. use direct and indirect methods of maintaining mental health.

Content Specifications

a) Concept and importance, b) Principles,c) Factors
influencing, d) Adjustment problems, peergroup;
home, school e) Adjustment mechanism, f) Concept
and development of good mental health.

Teaching-learning strategies

- The strategies for this unit may be lecture, discussion, seminar,
tutorial and assignments.
Evaluation

All learning outcomes may be tested using following evaluation
techniques:

1. oral question, 2. performance in discussion 3. assignments,
4. observation, 5. written test etc.

Basic Reading Materials

Further Reading Materials
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BACHELOR'S DEGREE IN EDUCATION
7.5.2 PAPER II TEACHER AND EDUCATION IN INDIAN SOCIETY

Objectives

1. To help the student-teachers to understand the ‘basic concepts in
the Sociology of Education.

2. To give them a clear perception of the social and economic problems
facing the country.

3. To enable them understand the role of education in the emerging
Indian Society.

4. To enable them to understand the basic principles of different
philosophies and their implications for eduction.

5. To promote the development of a sense of commitment to the teaching
profession as well as social welfare.

6. To make them understand their role in the creation of a new social
order in the country; and

7. To provide them opportunities for participation in social welfare
activities.

UNIT - I SOCIAL STRUCTURE OF INDIAN SOCIETY

Objectives

To enable the student-teachers to:
1. understand the social structure of Indian Society.
2. develop basic concepts in the Socio logy of Education.
3. understand the cultural heritage of India.
4. develop a healthy attitude to society.

5. foster appreciation of differences in culture.
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Content Specification

a) Sociology of Education - Definition - Nature
and Scope - Purpose - relation of society
to education.

b) Social interaction - Stratification, social
differences and social mobility.

¢) Social groups - Home, school, religion, peer-
groups - their role as agencies of education-
sub=-culture value.

d) Education and socialization.

e) Indian ‘society - Stratification based on
race, religion, caste, occupation, wealth,
education and political affiliations. Factors
contributing to social mobility, economic
conditions - Regional imablances and inequalities
- Our cultural heritage - unity in diversity.

Instructional Strategies

1. Imparts relevant knowledge of the topics through well-prepared
lectures.

. uses circulated notes

gives individual and group assignments

gives facts and figures

arranges a trip to rural/urban/semi-urban areas

makes them prepare charts/maps/graphs

makes them prepare a list of castes/classes/of their localities

suggests selected readings in relation to each topic.

IO WUk W
« o o o N

Evaluation

Short-answer questions on each subunit
Formative evaluation through oral questioning
Assignment and Summative evaluation

Suggested Basic Readings

Suggested Further Readings
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UNIT - II SOCIAL, ECONOMIC AND CULTURAL DEPRIVATION

Objectives:

To enable the student-teachers to:

i) understand the phenomenon of social, economic and cultural depri-
vation in Indian Society.

ii) create an awareness of the need for social justice

iii) 1identify the problems faced by the people in and around the
locality.

iv) suggest probable solutions to the problems located.

]

Content Specification

a) Social, -economic and cultural deprivation
The deprived groups - problems of Scheduled
Castes and Scheduled Tribes and other weaker
sections of society including Women.

b) Problems of the poor

c) Problems of the rural population .

d) Problems arising out of industrialization,
urbanization and modernization |

e) Social justice - Need for.

Instructional Strategies

Lectures
Discussion
Survey of socio-economic conditions of any locality

Assignments
Ewvaluation

Techniques of evaluation suggested for Module (i) can be suitably
adopted for other modules.

Suggested Basic Readings

Suggested Further Readings
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UNIT - III INDIAN SOCIETY AS ENVISAGED IN THE CONSTITUTION

Objectives
To enable the student-teachers to:

i) understand the emerging Indian Society as envidaged in our Consti-
tution.

ii) develop a positive attitude to our national/social goals

iii) equip them to participate creatively in nation-building activities.

a)
b)
c)

d)

e)
f)

Content Specification

Directive principles and fundamental rights
Provisions relating to education

Social goals - secularism - Democracy -
Socialistic pattern of society

National and Emotional Integration - Definition-
Need -contributory factors

Education and International understanding
Economic Planning - Need - Five-Year Plans.

Instructional Strategies

Lecture - discussion - assignment

Evaluation

Short answer questions on each subunit.

oral questioning - Assignment and summative evaluation.

Suggested Basic Readings

Suggested Further Readings

Formative evaluation through
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UNIT - IV EDUCATION AND SOCIETY

To enable the student-teachers to:

1. understand the sociological basis of education.

2. acquire knowledge of different roles of education

3. develop understanding of great Indian educational thinkers

4, understand the relationship between Education and Human Resource
development.

Content Specification

a) Sociological basis of education - mutual real-
tionship between individual and society -
evaluation of behaviour by references to social
norms - desire for recognition, acceptance
and approval of the group.

b) Different roles of education - agent of social
change-a tool of economic development - a means
of social and national welfare.

c¢) Social goals - Aims of education - Personal
and Social aims - Concepts of liberal and
utilitarian education.

d) A brief summary of the major recommendations
of the important committees - Impact of
British rule on Indian education - Swadesee
movement in education. Contribution of Gandhiji,
Tagore, Vivekananda and Sri Aurobindo.

e) Education and Human Resources Development.

Instructional Strategies:

Lecture, Discussion, Assignments

Evaluation:

Formative Evaluation through oral question, assignment and
evaluation.

Suggested Basic Readings

Suggested Further Readings

summative
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PHILOSOPHY AND EDUCATION

To enable the student-teachers to:

1. understand the relationship between philosophy and education.

2. evolve an educational philosophy of their own

3. develop an understanding of important philosophies of education
4, acquire knowledge of educational thoughts of great educators

5. understand the contributions of different religions to Indian

educational theory.

a)
b)

c)

d)

Content Specification

Relationship between Philosophy and Education-
Philosophy of education - meaning.

Impact of Realism, Naturalism, Pragmatism
and Existentialism on modern educational
systems.

Educational thoughts of Rousseau and Dewey.

Contribution of different religions to Indian
educational theory - Hinduism, Buddhism,
Jainism, Islam and Christianity.

i

Instructional Strategies

Lectures, Discussions, Assignment

Evaluation

Oral questioning, written test, Assignments.

Suggested Basic Readings

Suggested Further Readings
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UNIT - VI VALUE EDUCATION

Objectives
A study of this module will enable the student to:

1. define, list and recognize different types of values, develop concept
of basic human values.

2. explain, identify and clarify different values, sources of values
and basic human values.

3. choose and practise some of the aesthetic, social,moral and spiritual
values

4. analyse and crystalize work ethics for teachers.

5. acclaims and attempts to inculcate values by using different appro-
aches,

Content Specification

a) Values - Definition - Classification
‘1) Material-love of money-pleasures of life
2. Physical - health, strength, grace and
beauty
3) Emotional-harmony, friendliness, courage,
heroism, endurance
4) Mental-perseverance, impartiality
5) Aesthetic-appreciation of beauty, joy.
6) Social-co-operation, courtsey, civic sense,
devotion to duty
7) Moral-gratitude, honesty, benevolence
8) Spiritual-meditation,pursuit of ultimate
reality.
b) Concept of basic human values
c) Value erosion in social, economic and political
fields.
d) Sources of value-religion, philosophy, litera-
ture, social customs, science and constitution.
e) Inculcation of values-Different approaches.
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Instructional Strategies

The teacher will present information to class through lecture methoc
Illustrates importance of different values by giving suitable examples

Puts students in problematic situation and makes them understand
importance of values in life.

Praises students for good values and helps them to inculcate good
values in other students.

5. Challenges value erosion in social field.
Evaluation
1. Organizing social functions and observing student behaviour.

2.
3.

4.

Asking students to judge and choose a few values and develop them.
Organization of debates.

Written oral test.

Suggested Basic Readings

Suggested Further Readings

UNIT - VII TEACHER AND SOCIETY

Objectives

A study of this module will enable the student to:
list the contributory factors needed for social status of teacher.

identify and explain the role of teacher in society and need for
Teacher Education at .different levels.

understand the importance of Professional Organizations and their
roles.

appraise the code of conduct for teachers and its place in teacher
education.
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Content Specification

a) The role of teacher in society.

b) Social status of Teachers - contributory factors

c) Teaching as a profession - code of conduct
for . teachers.

d) Need for teacher education - different levels.

e) Professional organizations and their role.

rg

Instructional Strategies

1. Presentation through lecuture method.
2. Seminar reading programmes.
Evaluation

1. Written/oral test.

2. Observation of students participation in seminar.

Suggested Basic Readings

Suggested Further Readings

UNIT -~ VIII TEACHER EDUCATION

Objectives
A study of this module will enable the student to:

1. define, list different functions of teachers in classroom, in community
2. describe, classify and explain classroom functions of the teacher.

3. plans and formulates functions of teachers for community like SUPW,
NSS.

4. participates and assumes responsibility and co-operates with others
in performing different roles.

5. prepare a profile for an ideal teacher.
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Content Specification

a) Academic - Classroom teaching
- Organization of Co-curricular Activities
- Counselling students.
b) Community work - SUPW - NSS
c) Co-ordination with other agencies of education
d) Promotion of social and national integration-strengthening
integrative and cohensive forces-elimination of social
tensions.

e) Profile of an ideal teacher

1. Content knowledge - General
2. Content knowledge - Specialization
3. Professional knowledge - Pedagogy
4. Teacher attitude - a)} Cultural Architecture
b) Conservators on
culture
c) Democratic mediator
5. Teacher student - a) Authoritarian
relationship b) Laissez-faire

c) Democratic

Instructional Strategies

1. Teacher lists and demonstrates how teacher functions can be
effectively performed in class room.

2. Asks students to analyse the functions and encourges cgnstructive
criticism,

3. Demonstrates verbal and non-verbal communication skills in classroom
by using different media.

4. Participation by students in demonstration-observation and self
evaluation of students.

5. Organization of different curricular, co-curricular and community
related educational activities.

. Provides practice in communication skills.

7. Student plan, prepare and organize different activities related
to teacher functions.

Evaluation

1, Oral Questioning

2. Written test

3. Observation by teacher as regards student participation in different
activities.

4, Analysis of different functions of teachers.
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Suggested Basic Readings

Suggested Further Readings.

UNIT - IX TEACHER COMPETENCY
Objectives:
After completion of this module the students will be able to:

1. describe and explain the "Scientific bases of the art of teaching".

2. indicate and classify the general and subject specific teaching
competencies.

3. demonstrates and practises competency based teacher education
programmes.

4. shows emotion through facial expression, employs gestures to commu-
nicate direction and pantomiming a message.

5. practises social interaction and communication skills.

6. assumes responsibility and participates in Microteaching programme.

Content Specifications

a) Teaching as a skill - scientific bases of the
art of teaching.

b) Teaching competencies - general and subject
specific.

c) Competency -~ based teacher education progra-
mmes - Development of competencles - Micro-~
- teaching.

d) Social Interaction and Communication skills.
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Instructional Strategies

1.

By using lecture-cum-demonstration method the teacher will describe
scientific bases of the art of teaching.

2. Analyses - general and specific subject teaching competencies.

3. Organizes Microteaching programme.

4. Demonstrates different skill of teaching and provide practising skills
opportunities to the students.

Evaluation

1. Written and oral test

2. Microteaching practice observation

3. Criticism of Demonstration lessons

Suggested Basic Readings

Suggested Further Readings

UNIT - X MAJOR ISSUES IN INDIAN EDUCATION

Objectives :

1.

After studying this module the student will be able to:

identify major 1issues in Indian Education 1like (a) Eradication of
illiteracy (b) Education of socially , culturally and economically
deprived (c) Vocationalization (d) Equality of opportunity
(e) Special education for mentally and physically  handicapped
(f) Towards learning society (g) Population education.

analyses and understand in depth the major issues in Indian Education

describes the importance of major issues in relation to education,
general.
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Content Specification

a) Eradication of illiteracy - Man and selective
approaches, functional illiteracy NAEP -
objectives - organization.

b) Education of socially, culturally and ecuno-
mically deprived.

c) Vocationalization - Need - Problems involved.

d) Equality of opportunities in education -
meaning and measures taken.

e) Special education for mentally and physically
handicapped - gifted children.

f) Towards a Learning Society - Distance Edu-
cation - objectives - main features.

g) Population Education.

Instructional Strategies

1. Special lectures by specialists in different major issues of education
to be organized.

2. Seminar, symposia on various major issues in education may be
organized.

3. Compaigns for making aware of the major issues in education be
organized.

4. Exhibitions on major issues be organized.

5. Writing review of books written on various major issues in Indian
Education.

Evaluation

1. Written/oral test

2. Review of related literature on major Issues in Indian Education

3. Participation and observation of students in seminars, symposia

and compaigns and exhibition etc.

Suggested Basic Readings

Suggested Further Readings
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BACHELOR'S DEGREE IN EDUCATION

7.5.3 PAPER III TEACHING - LEARNING PROCESS

Objectives:

To enable the teacher trainee:

1. to acquire knowledge about the basic principles of curriculum
development.

2. to understand the nature and use of different instructional media.

3. to understand the role of educational technology in the teaching
process.

4, to understand the importance of research to find solutions to
classroom problems and undertake simple action research.

5. to understand and use different evaluation techniques.
6. to understand the role of mass media in education.

7. to develop skill in the construction, administration and interpretation
of diagnostic and achievement tests.

UNIT - 1 CURRICULUM DEVELOPMENT

The purpose of the unit is to introduce the student
teachers to the -process of curriculum development
by making them acquainted with the meaning and
types of curriculum and the basic principles and
process of its development.

The instruction spread over five hours is divided into the
following three modules:

Module 1.1: Meaning and Types of Curriculum

Learning Outcomes

On completion of the module, the student will be able to:

(1) state the meaning and definition of curriculum

(ii) understand the concept of curriculum as a plan of action.
riii) identify different types of curricula.
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Module 1.2: Basic Principles of Curriculum Development

(i) understand the principles of providing learning experience for
the children.

(ii) be familiar with the principles of selecting curricular activities
for children.

(iii) understand the principles of relating curriculum to every day
life.

(iv) be able to understand the underlying philosophy of a curriculum.

Module 1.3: Curriculum Development in India

On completion of the module, the student will be able to:

(1) identify the process by which the curriculum 1is developed in
India.

(i1) understand how secondary school curriculum is organized in states.
(iii) distinguish between state level curriculum and common curriculum.

(iv) identify major areas of the state level school curriculum.
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Content Specification

The specific areas of the content required for
the realization of the learning outcomes listed
under the three modules are:

(i) Meaning and definition of the curriculum -
diversity of curriculum practices and progra-
mmes; concept of curriculum as a written
plan for action.

(ii) Purpose, approach and nature of linear, spiral
concentric and pyramidal types of curriculum;
characteristics of child-centred and subject-
centred curriculum.

(iii) Basic Principles such as following a meaningful
philosophy, classifying educational objectives,
providing for the needs and interests of and
experiences for learner.

(iv) Process of curriculum development in India
with reference to agencies, levels, evolution.

(v) Overall view of state level secondary curriculum
with reference to basic principles, functions,
instruction and organization.

(vi) Common curriculum for the country - different
views, constraints and feasibility.

Teaching-Learning Strategies

Students study various interpretations of the meaning of curriculum
and arrive at a tentative definition. They compare it with the defini-
tions found in encyclopaedias, textbooks and dictionaries. The teacher
may, with reference to a particular curriculum, explain the concept
of curriculum as a plan of action. He provides the students with
sufficient literature to identify different types of curricula by locating
their characteristics. Students examine a particular curriculum to find
out the basic principles followed in its construction. Teacher, in
his lecture, narrates the evolution of curriculum constructions in India
and the role played by the NCERT. They compare the NCERT curriculum
and the State curriculum. They discuss about the constraints and
feasibility of a common curriculum.
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Evaluation

The evaluation of students' knowledge and understanding of the
content of the unit and of the skills acquired by them must be done
by means of paper-pencil tests, observation and rating of assignments
with special reference to the learning outcomes listed elsewhere.

Suggested Basic Readings

Suggested Further Readings

UNIT II USE OF ENVIRONMENT AND ACTIVITIES IN TEACHING

AND LEARNING

The unit is based on the concept of environmental approach in
teaching/learning which 1is a departure from "textbook syndroms".
The continuous interaction between the learner and his environment is
the underlying principle of teaching through environment. Importance
of use of environment in teaching-learning should be brought out clearly.
The content of the unit is presented in the following two modules:

Module 2.1: Use of Environment in Teaching and Learning

Objectives:

On completion of the module, the student will:

- understand the nature of environmental approach in teaching.
- be familiar with different environmental resources for learning.

- understand the characteristics of environment based teaching/
learning

- be able to undertake teaching through environment.
- appreciate the concept of total environment.

- be able to plan for environ-based learning.

- appreciate experimental learning.

- have positive attitude towards environment-oriented teaching
and learning.
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Module 2.2: Use of Activities in Teaching and Learning

Learning Outcomes

On completion of the module, the student will:

(1) understand the place of activity in instruction.

(ii) be familiar with the principles of basic education.

(i11) able to use project method in teachihg.

(iv) get acquainted with using co-curricular

learning

activities as media for

(v) able to take up out-of-school activities for the integration of
study and work.

(vi) appreciate the immense

(vii) be able to use immediate environment in organising
learning.
Content Specification
(a) Resources in the environment - natural,

(b)

(c)

(d)

(e)

industrial, social, cultural, concept of total
environment.

Environmental approach in teaching - Character-
stics, guiding principles.

Environment-based learning - experimental
learning 'from the world’'.

Activity-centred instruction - integration of
study and work, basic education, project
method.

Teaching . through co-curriculuar and out-of-
class activities.

potential of work as medium of instruction.

teaching/
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Teaching-Learning Strategies

Students prepare the ]ist of resources in the immediate environ-
ment, assess the scope of the resources for learning organised 1in
schools. They prepare specimen lessons for environment based teaching
and learning. Most of the content will be taught through lectures and
discussions. Students plan projects, co-curricular activities, out-of-
class activities for organising teaching/learning.

Evaluation

The emphasis in evaluation must be determining the extent of
students':

- awareness of environmental resources (by paper-pencil test)

- ability to prepare environment-based lessons (by paper-pencil
test and ratings in lessons)

- skills to integrate study and work (by paper-pencil test)

- ability to teach through co-curricular and out-of-school
activities (by observation)

- attitude towards environment - and activity-based teaching and
learning (using rating scale)

Suggested Basic Readings

Suggested Further Readings

UNIT - III EDUCATIONAL TECHNOLOGY

The unit is designed to explain the concept and application of
Educational  Technology (ET). Emergence of present concept may be
traced. Use of technology in education as an important component of
ET needs to be understood and appreciated. While explaining
theoretical aspects, application to the current scene need to be kept
in the forefront.
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Objectives:
On completion of this module, the student will:

understand the meaning of term 'Educational Technology'
be familiar with applications of ET
appreciate the role of technology in educatidn

be able to use the concept in designing class-room

teaching.

Content Specification

Educational Technology - the concept, ET as a
systems approach - define or set goals, survey
current status, design inputs, implement and
evaluates. Application in preparing instructional
plans - long or short term.

Technology in education, its role in dealing with
knowledge explosion, enrolment explosion, distance
education and lifelong education.

Technology in the class-rocm aids to facilitate
learning, audio, visual and audio-visual aids,
multisensory appeal; breaking temporal and spatial
constraints; individualised  instruction; freeing
teacher from routine or repetitive work.
Educational Technology in the teaching process
- creative application of science to educational
(teaching) problems. New methods of teaching
based on the science of learning; techniques to
help students to different levels in achievement;
receptive (explositive) model, behaviour modifi-
cation, cognitive scheme, adaptive model,
information processing model; skill based teaching,
team- teaching, programmed learning; multimedia
packages; self instructional modules; small group,
large group instructions.
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Teaching-Learning Stratagies

Most of the unit would be covered by lectures interspersed with
discussions with the students. Students may do one or more assignment
to demonstrate 'Systems Approach' in organising class-room teaching/
learning.

Evaluation

Paper pencil tests may be used to assess students' understanding
of the concept of ET, its uses in different models for learning and
in improving quality and access of education. Practical assignment
"on application of systems approach can be assessed.

Suggested Basic Readings

Suggested Further Readings

UNIT - IV MASS MEDIA

The earliest mass media, namely print, made education possible
for common man. Today, print (or books) can be supported to a large
extent by other communication media. The teachers must make use of
the newer media to enhance quality of education. They have also to
remain aware of its power and influence as means of informal education.

Objectives
On completion of this module the student will:

- appreciate the role of various communication media in teaching/
learning. '

- understand his role in developing, use and improvement of
educational programmes.

- have positive attitude towards use of radio/TV/films/ news
papers in teaching learning.

- acquire knowledge and skills necessary for using mass media
in teaching-learning.



Content Specification

Role of mass media in education with special
reference to formal education.

Use of radio, TV, films and newspapers in school
education, teachers' role in the use of mass media;
collaborating with production agencies in prepa-
ration of communications; guiding student-learning
through mass media.

Educational broadcasts (radio and TV) in India
with special reference to the state.

Newspapers  including special issues and
educational magazines as resources of learning.

Teaching-Learning Strategies

1. The students will be required to find out the sources of
information regarding.

(a) radio/TV broadcasts
(b) availability of educational films

(c) educational magazines and newspapers supplements which can be
used in teaching.

- listen to some of the broadcasts and critically evaluate the same.
- study some of the magazines and newspaper supplements

(a) to specify their use in class-room teaching
(b) actually use these materials in his/their practice teaching.

- organise radio/TV classes as part of his practice-teaching

- select and yse educational films in his practical work.

- wﬁte a script for radio/TV or a write up for a newspaper.

- The student-teacher would learn to prepare slides, filmstrips, video

tapes or programmes for computer, wherever the facilities are
available.
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Evaluation
Students should be evaluated on their:

- understanding of importance of use of a variety of media in teaching
learning and their respective contributions (paper-pencil tests)

- knowledge of availability of mass media communication (radio and
TV), educational films, educational magazines and newspaper
supplements (Paper-pencil tests)

- ability to use such material meaningfully in class room teaching
(observation of practice teaching)

- sldlls to prepare communication through different media (assessments
of specially assigned practical work)

- ability to critically evaluate educational broadcasts and providing
meaningful feedback to producers and planners (evaluation of assign-
ments)

- attitudes to positive role of modern communication media (attitude
scales or subjective evaluation)

Suggested Basic Readings

Suggested Further Readings

UNIT - V TECHNOLOGY IN EDUCATION

Technology has permeated all parts of our lives. It has improved
use of resources - physical and human, time, space, energy etc.
Education can also use more of technology for improvement of quality
and access.

Objectives:

On completion of this module, the student will:
- become familiar with various technologies/machines/gadgets/that can
be used to improve quality of teaching-learning.
- be able to select right inputs for learning on the part of his pupils.
- develop skills required for preparation of suitable audio-visual aids.
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- be able to handle audio-video tape recorders, slide, film and over-
head projectors, epidiascope and computers wherever available.

- become familiar with available software and the sources and insti-
tutions where it is continuously developed.

- have a positive attitude towards wusing various technologies in his
work

- develop appreciation of role of technology in education.

Content Specification

Most technologies have two parts, hardware and
software. While hardware 1i.e., the machines
and gadgets are frequently developed by scientists
and technologists, development of software is
generally undertaken or guided by the user groups.

Technology in education can be categorised as
low, intermediate and high technology, chalk-
boards:t charts, models are examples of low
technology slides, overhead projectors  and
epidiascopes can be categorised as intermediate
technology while radio, TV, audio/video tapes,
films and computer are categorised as high
technology.

Teacher can contribute to and use all types of
technology in different degrees.

Teaching-Learning Strategies:

In addition to the necessary knowledge which may be provided by
the teacher through lectures and discussions, a great deal of practical
work is suggested in this area, students may be required to get familiar
with the relevant machines and learn to operate them. They may also
understand the most common and ordinary faults that can develop in
these machines and how to set them right. Practical assignment in
preparing charts, models, slides, audio/video cassettes and computer
software may be required.

Students may design 1lessons combining meaningful use of several
technologies, if necessary, in the classroom. Exact amount and nature
of practical assignments would get decided by the facilities a training
college has. If the total amount of practical work seems heavy, groups
of students may take up smaller number of assignments.
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Evaluation:
Learning should be adjudged on:

(1) knowledge of availability and operation of various gadgets (paper
pencil or oral tests)

(i1) iInterest and skills in using them (observation during practical
work and utilisation of variety of software in classroom teaching).

(ii1) ability to prepare software (assessing the quality of products)

Suggested Basic Readings

Suggested Further Readings

UNIT - VI EVALUATION

This unit is designed to give a comprehensive knowledge about
the concept of evaluation and the tools and techniques of evaluation
and also to develop the ability to apply these in classroom teaching.

Objectives:
On completion of this module, students will be able to:
1. understand the concept of evaluation and its basic principles.
2. select the appropriate tool/technique for a specific purpose.
3. understand the characteristics of a good tool. ,
4. prepare, administer and interpret the results of achievement tests
5. diagnose the difficulties of pupils in learning.

6. apply suitable remedial measures for removing the difficulties of
pupils in learning.

7. study the attitude and interest of pupils and how they adjust with
others in the class.
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Content Specification

Concept and purpose of evaluation - basic princi-
ples, - tools and techniques of evaluation - tests
as tool - classification of tests.

Characteristics of a good tool - validity,
reliability and usability.

Preparation, administration and interpretation of
results of achievement and diagnostic tests.

Evaluation of attitude, interest and adjustment.

Teaching-Learning Strategies

Student will be required to:

1. Write assignments on:

i. characteristics of a good tool

ii. construction and standardisation of .an achievement test.

2. prepare an achievement test or a diagnostic test.

3. establish the validity and reliability of a test.

4, diagnose the difficulties of pupils in learning a particular unit
and suggest remedial measures.

Evaluation

Students should be evaluated based on their:

1. knowledge about the concept and appligation of evaluation in
education and the characteristics of a good evaluation tool. (paper
and pencil test)

2. ability to evaluate pupils in classroom teaching (observation).

3. skill in preparing tools of evaluation. (practical work)

4. skill in interpreting test results (practical work).
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Suggested Basic Readings

Suggested Further Readings

UNIT VII EVALUATION

This unit 1is designed to give an idea about the types of

evaluation used in classrooms.

Objectives

1.

On completion of this module students will be able to:

understand the concept of continuous comprehensive internal
evaluation.

Differentiate formative evaluation from summative evaluation.
differentiate criterion-referenced tests from norm-referenced tests.
understand the advantages and limitations of external examination.
prepare tools for formative evaluation and summative evaluation.
identify the criteria for internal evaluation.

select appropriate tool for a particular purpose.

identify the masters and non masters in a class.

understand the importance of internal evaluation in classroom
teaching.

develop skill in preparing and interpreting test results.
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Content Specification

{a) External examination - limitations

(b) Continuous comprehensive internal evaluation.
{c) Criterion referenced and non referenced

(d) Formative and summative.

Teaching-learning Strategies

Students will be required to:
1. Construct tests for

(a) formative evaluation
(b) summative evaluation

2. Construct a criterion referenced test
3. Identify the masters and non masters in a class

4. Identify the area of difficulty in a particular unit.
Evaluation

Students snould be evaluated based on their:
1. Knowledge about the different types of tests.
2. Skill in preparing tests
3. Skill in interpreting test results.

Suggested Basic Readings

Suggested Further Readings

UNIT - VIII DESCRIPTIVE STATISTICS

This unit is desigred to give an understanding of the organisation,
analysis and interpretation of numerical data and to enable students
to apply these in practical situations.



- 122 -

Ob jectives

On completion of this module, students will be able to:
1) tabulate a given data into a frequency distribution.

2) understand the concept of a measure of central tendency, measure
of dispersion, and correlation.

3) compute Mean, Median and Standard Deviation for a given frequency
distribution.

4) illustrate the concept of descriptive statistics.
5) Select the appropriate central tendency or dispersion depending
upon the data available.

6) compute the relationship between two sets of scores selecting the
appropriate method and interpret the result.

7) test the significance of the difference between two means and
interpret the result.

8) represent a numwrical data graphically.

Content Specification

Grouping scores into frequency distribution -
Measures of central tendency - Mean, Median,
Mode - Measures of dispersion - Range and Standard
deviation - Graphical representation of frequency
distribution~Correlation - Rank difference method
and product-moment method. Difference between
two means.

Teaching-Learning Strategies

Tne studentis will be required to:
1. tabulate an ungrouped data into a frequency distribution.

2. compute Mean, Median and Standard Deviation from a given frequency
distribution and interpret the results.

3. compare thé ‘:”performance of pupils in two groups.

4. represent numerical data graphically.
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Suggested Basic Readings

Suggested Further Readings

UNIT IX SOLUTIONS TO CLASSROOM_ PROBLEMS

Development of student's skill in sgolving classroom problems
is one of the major aims of teacher education. This unit is expected
to prepare the student to undertake action research as a means to solve
classroom problems. ‘

The instruction spread over five hours is divided into the follow-
ing two modules.

Module 9.1: -Significance of Classroom Problems

Learning Outcomes

On completion of the module, the student will be able to:
i) 1identify classroom problems
ii) determine the significance of classroom problems

iii) discriminate problems related to teaching-learning process
and classroom management.

iv) understand and appreciate the significance of scientific inves-
tigation.

Module 9.2: Action Research

Learning Outcomes

On completion of the module, the student will be able to:
i} understand the meaning, definition and scope of action
research.
ii) acquire knowledge about the steps of action research.

iii) compare and contrast action research with fundamental
research.

iv) list the advantages and limitations of action research.
v) undertake action research project.



- 124 -

Content specification

The purpose of the content 1s to make the students
capable of undertaking action research to solve
classroom problems. The specific areas of the
content are:

i) classroom problems - nature, form and signi-
ficance;

11) types of problems - related to:

(a) teaching - learning process, and
(b) classroom management;

iii) approach to find solution - scientific investi-
gation and its significance:

iv) Action research - meaning and definition,
scope, origin, steps, comparison with fundamental
research, advantages and limitations, steps of -
action research project (proposed by NCERT).

Teaching - Learning Strategies

The student teachers may visit classes and identify problems
faced by teachers. -During discussion they determine "the nature, form
and significance of problems with the assistance of the teacher. They
sort out different types of problems. Teacher may provide learning
materials for the study of scientific investigation to solve classroom
problems., Students may examine action research projects and locate
the steps followed in them.

‘Evaluation
Students may be evaluated in the following dimensions

- ability to locate classroom problems.

- knowledge of steps in action research.

- gkill in solving classroom problems by action research..

- ability to prepare and execute action research projects.

- attitudes towards innovative practices.

The evaluation may be done using paper-pencil tests, observation,
attitude scale and ratings of students' assignments and reports.
Suggested Basic Readings

Suggested Further Readings
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UNIT - X TEACHER AS A CONSUMER OF RESEARCH

This unit is designed to familiarise the students with the sources
of collecting information for research.

Objectives
On completion of this module students will:

1. understand the need and importance of reading educational articles
and research reports.

2. identify the sources of getting educational articles and research
reports.

3. differentiate direct sources from indirect sources.

4, use of different sources for getting information for research.

Content Specification

Teacher as consumer of research

a. Reading and understanding of educational articles
and research reports.

b. Research Reviews and Encyclopaedias

Teaching-learning Strategies

Students will be required to:
1. collect studies related to a particular problem

2. prepare a list of direct and indirect sources for collecting research
studies.

Evaluation

Evaluation should be based on:

1. knowledge about the different sources of getting information for
research

. ability to locate information

. skill in reporting research studies.

. Interest in reading research articles.

[ S )

Suggested Basic Readings

H
{ Suggested Further Readings
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BACHELOR'S DEGREE IN EDUCATION

PAPER 1V: SCHOOL MANAGEMENT AND ELECTIVES

SECTION A: SCHOOL MANAGEMENT

Major Objectives

To enable the student teacher:

1. to familiarise himself with the various aspects of school plant.

2. to understand the administrative organisation of the school.

3. to understand the need for and to know and adopt ways and
means of developing harmonious interpersonal and intergroup
relationship in the school.

4. to know and adopt the ways and means of maintaining good
school community relationship.

5. to manage the student services and student activities progra-
mmes.

6. to understand the need for and procedure of academic super-
vision and guidance.

UNIT -"i SCHOOL PLANT

Objectives : After completing this module the student will be able

to:

1. know different physical facilities needed for good school plant.

2. understand the need of good site and good bhnilding for the
school plant.

3. list and select the equipment, furniture and laboratory
equipment needed for the good school plant.

4, understand the importance of library, play ground, museum

and graden for school plant and for learning.
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know the needs of students in respect of space, proper
posture, furniture and minimum sanitary arrangements for the
general health of students.

Content Specification

Site, building, equipment, furniture, library, laboratory,
playground, museum, garden, sanitation facilities and
other physical features of the school.

Teaching-Learning Strategies

1. The teacher will explain how the selection of site is important
for school buildings.

2. With the help of diagrams explains different -designs of school
plants like E,H,L, etc. and their advantages and disadvantages.

3. Impresses students that physical facilities are important for
the general health of students.

4. Visits to good school plant where all the facilities are
provided.

5. Explains the state rules regarding construction of school build-
ings and the norms for sanitation facilities.

6. Student compares ‘different designs and visits to libraries,
museums, gardens and laboratories in the viscinity and
compares them with each other.

Evaluation

1. Comparison chart of different designs of schools and facilities

2. Writing a report of a school plant visit

3. List of equipment needed for ideal school plant

4. Written and oral test.

Suggested Basic Readings

Suggested Further Readings
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UNIT - II SCHOOL ORGANISATION
Objectives:
To enable the student-teacher:
1) to understand the administrative organisation of the school.

i1) to recognize the need for yearly and monthly plans
iii) to frame a good time-table

iv) to know the records and registers to be maintained in
his school

v) to realise the value of examinations
vi) to maintain and to promote the tone of the school.

Content Specification

Yearly, monthly plans; time-table; records and registers;
examination; maintenance of discipline; the general
tone of the school; school as a community; involvement
of staff and students in the institution; school-community
relationship}

Teaching-Leaining Strategies

Lecture
Discussion
Seminars

Celebration of important days with the co-operation of the local
community.

Preparation of class time-table, School time-table.

Evaluation

Formative evaluation through oral questioning; assignment and summa-
tive evaluation; short-answer questions.

Suggested Basic Readings

Suggested Further Readings
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UNIT - III PERSONAL MANAGEMENT

The unit 1is designed to help student-teachers to appreciate the
importance of human relations and job satisfaction in the management
of an institution.

Objectives
After studying this unit the student will:

appreciate the role of human relations in successful manage-

ment of an institution.

understand the significance of satisfaction from work,

maintaining a healthy environment in school.

in

be able to contribute to the activites leading to professional

growth and welfare of teachers.

Content Specification

Interpersonal intergroup relationships, its impact
on the organisation. Human relations in management,
job satisfaction, its impact on work, institution
and individuals. Professional growth of teachers,
contribution towards professonal growth and inter-
personal relationships.

Special Teaching Strategies

- The students may do a case history of one ofr two institutions

with regard to interpersonal/intergroup relationships

with

a view to analyse its impact on the functioning of the

institutions.

Groups of students may draw up workable plans for

(a) welfare activities (b) professional growth of teachers.

- Some students may critically evaluate functioning of a near-by

school complex and make suggestions for its improvement.
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Note: Practical work will be undertaken by students as balanced with
their total load of assignments. All students may not be required
to undertake all assignments. However, all such - studies may
be presented for discussion to the total group.

Evaluation

"~ In addition to testing of knowledge and understanding through
usual paper-pencil tests, students' centribution to what can be done
in the institutions for good human relations, better job satisfaction
~towards general welfare of school community, should be judged on
the basis of observation.

Students may also be judged on . their (i) ability to set along
with fellow students and faculty (ii) contribution to corporate life
in the institution (iii) interest in the woik thev are dniag.

Suggested Basic Readings

Suggested Further Readings

UNIT - 1V _ MANAGEMENT OF STUBENT SERVICES AND
STUBENT ACTIVITIES

' Learning Outcomes- On completion of this module the teacher-students
will % able to: -

1, understand the principles behind management services and
student activities in general.

| 2. khow how to start, develop and maintain hostels and ancilliary
services in schools. : :

3. organize various recreational activites, co-curricular activities,
school health services, guidance &rd counselling activities
and student union activities. :

4. realize the importance and mithod of organizing NSS, Scouting
and Co-operative effori- for stadents.
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Content Specification

Hostels; ancilliary services; Recreational facilities;
Co-curricular facilites; School health services; Guldance
and Counselling Services; Student Union; NSS, Scouting
and Guiding, Red Cross, SUPW (Work Experience),
Excursions, Cultural activities, Co-operative society.

Teaching-Learning Strategles

The following strategies may be used for teaching this unit:

1. Lecture cum discussion

2, Assignments

3. Seminars

4, Opportunity for organizing the activities.

Learners are expected to listen lectures, participate in discussion,
prepare assignments and seminar papers and actusl performance in
organizing activities.

Evaluation - Evaluation may be done on the basis of the following:

1. Understanding of the principles of managing student services
and activities (written test)

2. Knowledge about preparing and implementing various programmes
(oral test/actual performance)

3. Organizing various activities (Practical)

4. Realizing the importance of student services and activities (Assi-
gnment)

Suggested Basic Readings

Suggested Further Readings
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UNIT - V SUPERVISION

The basic purpose of this unit is to introduce the student-
teachers to various principles and approaches of supervision. This
unit will enable the student-teachers to get a thorough understanding
of the role of supervisor in existing educational system in the state.

Learning 