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Universalisation of primary education involves, aiong with universal access to
sciioois, an improveci and constantiy improving quaiity of the Leaciiing iearning
process. Among the many interventions undertaken in DPEP for quaiity
eniiancement, such as competency and activity based texti)ooizs, extensive
teacher training and many otiiers, is the establishment of sub-district resource
centres at the cluster and block level. These centres have piaye(i a critical role in
disseminating new ideas in peciagogy and also in cieveioping them further.

The establishment and (ieveiopment of sub-district or local resource centres has
in itself been a ciia]ienging task. The centres need to be vii)rantiy functional
and reach out to the schools with interventions of high quaiity. These centres
have to evolve activities and processes that are need based and induce quaiily.
Some states in DPEP have succeeded in evoiving resource centres that have
become the hub of academic activity in the area and have contribuled
signi[ican'tiy to the improvement of the quaiity of the classroom transactions.
This success is worth siiaring, particuiariy for emulation and iearning‘. We have,
consequentiy, conducted case studies of some of such centres in five states i.c.
Assam, Bihar, Karnataka, Kerala and Ma(iiiya Pradesh.

This document is a syntiiesis of these case studies. It attempts to illustrate
some of the processes undertaken i)y these centres and also to anaiyse how these
processes have come about i.e. what has enabled these centres to become as
productive as tiiey are.

We iiope that this document will throw iigilt on the potentiais of the resource
centres as well as what makes it possii)ie for these centres to function eﬁectiveiy.
We also iiope that it will subsequentiy inform poiicy formulation in pinase—l
states which are pianning for sustainai)iiity and in piiase—H states which are still
cieveioping these centres.
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R.S. Pancley

Joint Secretary (DPEP)

Department of E(iucation,

Ministry of Human ResourceDeveiopment
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WHY THIS DOCUMENT?

e e ]

: lock and cluster resource centres have heen established in DPEP for cxlcm{ing‘

acadenic support to teachers Ll)rougll school visils, teacher training, malerial

4

4 preparation, discussion of spccif.ic pro])lcms at monlllly meetings etce. T]l]Ollgll the
idea of resource centres for teachers in the form of school complexcs has existed {or some
time i government as well as the NGO sector aml (oum] p]acc in the POA 1992, the actual
/argc scale apcml/mm/fsa[fon 0][ grassroot aau/cmic resaurce centres has been an exciting
L/crc/opnw}zl' in DPEP. These structures have supporlul the overall pctlag’og‘ical reform that
the program [ias ‘L'rig‘gcnwl and have playul a cenlral role in llc]ping the teachers in I)ring‘ing‘
about necessary clmng‘cs in the classrooms Processes. ch‘u|ar school visils I)_\' CRC
coordinators and monl]ll_\' meelings of teachers have indeed made a very spccial contribution.
'IAIIUUQ'll these resource centres have been established in all DPEP districts, llw_\' arc at
dilferent slages of (lc\'clopnwnt and there are sig‘niliican[ variations in their activities. In
some states steps have been taken for eflective school visits, academic discussions in mnn[]l]y
meetings, (lucumcl‘.lation o( l.ullclnrc aml its use classrmuns, cs[al)]is]lmcn[ u[. mall]s ial),
LIL‘\'clol)ing |i|)mric>‘ cle. o some olllcrs, [llcsc structures lla\'c lalecn un nwlcs Ll.ml are
more administrative and supervisory in nature. Similar:y, the (1cg‘rcc of community
involvement in [.unctioning of these institutions varies, as does the level of their
autonomy. These cmerging instilulions vary consic[cral)]y in their focus, structure,
aclivities and their role in the school syslem across states. Some practices appear Lo he
more rcwar(ling‘ than others.

The experiences 1n national and state worcslmps has shown that sllaring of i(lcas,
activitics and experiences among different groups of pcop]c enriches all. Consc([ucntly it
was [elt that states would benelit a great deal from a s]laring‘ of the varying practices and
experiences at local resource centres all over the counlry, spccia”y the experiences, where
the resource centres have met with some success. Many practices that have cmcrg‘ul are
wortlly ol cmu]alion, and can indeed be rcplicatul. The creation of a ”g‘oo(l” resource
centre is not a matter of accident to he left to clmncc, but a practice that can he fostered
syslcmalical]y.

Yo (!cci(lcd, tllcrel(orc, to document the rclativc]y more successful activities at the block and
cluster resource centres in five states namc]y Assam, Bi/mr, Karnata[ea, Kerala and A‘faa%ya
Pradesh. Exccpt Bihar all others are pllasc | states where the programme has been un(lcrway for
over 3 vears. In Bi/mr, the Bihar Education Project (BEDP) has heen active for a fairly iong time.
Thus in the resource centres s’tutlie(l, the duration of their functioning‘ has been 1ong cnoug‘ll to
allow for experimentation and lcarning. Morcover, we have concentrated only on some of those
areas where such experimentation and 1earning‘ appears to have taken place, and our prcliminary

interaction provi({cd sufficient evidence of grassrool level constructive activilies.



Based on carcl‘u“_\' co”cctcd o])scr\'ations [rom [lw a]m\'c [ive states, this synllwsis
document aims to pm\'i(lc g’limpscs of the activities that have been initiated ])y the
resource centres and to i(lcnlify the necessary conditions for their rcp]ication. Spccil‘ica“y

il intcn(ls to:

. compilc a resourge pool of various processes that have heen initiated Lln'oug’ll these
structures;

° l]iglllig‘l]l the lm[cn[ial of the block and cluster resource centres in pm\'i(ling‘ academic
support to tcacllcrs;

e facilitate cross state slmring‘ i.c. ]oarning‘ and transfer of positive experiences;

] i(lcnlil‘y lec}' indicators which contribute towards maleing’ the resource centres functional
and CHCCU\'Q;

. ])ring‘ out the factors that limit the effectiveness of the pProcesses identified in pl'o\fi(ling
academic support to teachers and

® suggest a possi])]c way [orwar(IA

DOCUMENTATION PROCESS

feoce

[ cach of the five states mentioned above at least two block resource centres and four
cluster resource centres were studied in (IL‘pdl (=ce Annexure 1), Resource Centres known
to he active and functional were selected with the I]c]p of the state project office. Wherever
lmssi])]c a visil to a nol so successful BRC was also made for comparison and to
understand what made a resource centre spccial.

Tllroug‘ll a detailed case sfua/y of cacl resource centre selected an attempt was made Lo
understand and document the genesis, structure, processes initiated till date and factors
a[{'.ccting the func’tioning’ of the centre. At each centre the focus was to understand the

F()“O\\’i ll\; dSPCCLSZ

° lluman resource al the centre, the recruitment policy, capacity ]mil(ling and imli\'i(lua]
motivation of coordinators

. infrastructurc, [.acililics, nature of ]moles, rca(ling‘ material available at the centre

® nature 0[4 sclmo] visits, and montl]ly mecetings and other processes ini’tiatc(l ]wy ’tlw

centre

These case studies did not cxp]orc teacher training activities in (lctail, as these have alrca(ly
heen the su])jcd of much stml_v and discussion. T]w_\r concentrated inslca(l, on academic
support activities other than teacher training. All the investigators were called for a

])rio{ing‘ meeting l)cfurc (ic]cl visits.,



l)uring‘ the l‘icl(l visit the imvestigator visited:

SPO, SCERT and SRG

DPQOs, DRGs and DIETs

BRC: and block resource groups

CRCs

Schools (to interact with teachers and cllilnlrcn)

N R
L onccrnul NGUs

lorts were made to attend the mun[]]]y meetings of the teachers at the CRC and the
meeting ol CRC coordinators at the BRC. Informal discussions at PO, DPO, DIET and
visils to schools with the cuor(lina[urs, allcn(ling‘ nmntllly meelings at cluster and block Tevel
lwipu‘l to document in detail the nature of onsite support extended to teachers. Review of
available literature and records of Tast lour 1o live months al the resource centres was also
undertaleen. l)clwrio[‘ing‘ meelings alter field visits were m‘g‘anisc([ and a detailed report was
sulnni{lul ])_\' L‘JCI] mvestigalor.

Some of these reporls were shared with all the DPEP states in a national \vm']cslmp Lo
11{0)111:/2/ strategics '/Ln' shtugl/lc/ling Nac/c mm/ u/us[cr resource conlres. SI]aring‘ experiences u[A
these slates ]1_\' state representatives as well as the rescarchers and resource persons IlCIPL‘(l n
umvlcrslan(‘ling l‘lw cmerging issues. e intend to continue l]lis process ol slmring and
lcarning‘ in the luture Lln'uugl] state level \vm'leslmps and l'\' circula’ting‘ this document to all

the states. 1 lopc[‘u”y, these efforts will lead to the (lcvclopmcnt ol resource centres

o vhich can become the hub ol academic activily in primary sc]mols;

e which can be used ]1_\’ the teachers to refer to different tyvpes of materia]s, ]mu]es, juumals
on c(lucalion;

o where wg'ular seminars, debates can he m'ganiscd on need based 1ssucs, where teachers can
learn from resource persons and cach otlwr;

e where teachers in groups can sit and dovclup new materials and activities whenever Lllcy

(CC] L]]C HL‘C(I cven ]WC'\’OII(I ll]L‘ pl‘CSCl'i]’L‘(l mccling‘s.



’ 5 “he visualisation and establishiment of resource centres at the block and cluster level in
DPIEP has meant that

e o lorum is created where teachers come Logcl]wr lo discuss classroom related issues usua”_\'
n munt]l]y meetings;

e arrangdements are made for a resource person to make school visits to discuss academic
issues and advise the [cacilcr;

® an aca(lcmic resource centre, i([c&”y with relevant ]mo]es, lcac]ling lcaming‘ malcrials,
facilities [or training cle. 1s created close to the school wa(lily accessible to the lcac]wrs;
and

° cl‘.[‘m'ts are (lil'cclc(l to Ilri(lg’c [lw gap lwl\\'ccn []w community an([ L]w SCII()()l.

Within the above framework of academic support [or the {caclwl‘, cluster and block vesource
centres have evolved ([i['[l'rcnlly\' in cach stale (Icpcmling’ upon the SPL‘Ci[.iC need and the
existing pc(lag’ugica] vision. A scrutiny ol the evolution of these structures in the live states,
Assam, Bihar, Karnataka, A*’]aa’/zya Pradesh and Kera a, where this case 5lu(ly was Imsc(l, pmvi«lcs

vich insig’llls.

THE EMERGING ROLES

S R o T I

The structure, rolcs and functions of the block and cluster resource centres in the live states
<cem Lo have cmcrg‘o([ mainly in response to the vision 0_7[ the overall pca/ugngica/ renciwal JIFOCCSS
i cach state. T]mug‘ll cach state cng‘agul itzell in all the aspects of pulag‘og‘ica] rcncwal,
inclmling‘ teacher training, texthook rcnc\val, cva]ua[ion, TLM (IC\'L‘]Upmcnt cle,, cach state
had a J/ﬂ;*rcn[ ']{70115 determined [751 its context and vision which in tum inﬂucncca/ the cvolution Q/. its
sub district institutions.

Riliar and Rarmataka lor cxamplc gave spccial umportance to teacher training. Nol ﬂlrprisingly,
the Block and cluster resource centres Iarg‘c]y cng‘ag‘ul in lraining teachers L]n‘oug‘ll training
pac]eag‘cs, (lc\'clopul l)y the state resource groups,

In NAssam it scems that the interaction hetween the sclmol and conmunity hecame the most
mportant aspect of [110 po(lag‘ogica] renewal process, Conscqucnt]'\y the Block and cluster
resotrce centres, addition to (loing‘ a variety ol other L]]ing‘s [ilee ([cvc]oping materials and
activities became sites for ([)’Ilalllic interaction among the Lcaclwrs, FesOUrCe persons and the
conimunity,

In Ahm%ya /)ma/cs/z c]uslcr centres were cs’m]vlislwtl as part ol. [llc ”500]&]1na-Si]e]mlm pag]eag‘c”, a



classroom Lransaction mctlmtlulugy that embraced Loxl]moles, teacher training and academic
resource support at the cluster. Over time lm\\'c\'cr, the clusler resource centres C\'()l\'C(l as
supportive to the new po(lag’og‘_\', organising training, comluuling‘ school visits and cluster
mecetings, and also aided DPLEP implcnwn[ation In major ways, umlcrtalsing diverse tasks.
The block resource centies in Mm”l.\'a Pradesh remained programme imp]cmcnla[ion units,
[n Rerala the focus of the pc(lag‘og’ic renewal process was [rom the very ])cg‘inning on a
parlicipatory and interactive (Iia]oguc among loacln,‘rs, FeSOUTCe Persons and the community
on all pu/agogica/aspccfs Al innovative initiatives in the different aspects of the I)C(Iagog’ical
renewal process inclu(ling‘ Lexthool wriling, teachers training, evaluation were subsumed and
[ed ]1_\' this constant (Iialo;:‘uc, [eedback rom classroom practises and needs of children and
teachers. Even when the /}'1‘51 sel q/‘ﬁza/c;'lﬁ/s and traming were p/mmca/ ccm‘m//_z/ their
imp/cmcn[m.‘r'on and su hsequent moc /'_/}'catian was a local a/fa/ogrlu/ Process. The resource contres
p]ayul a L’oy role in this (lia]oguc and in [acililating‘ the process of clmng’o in the field. T]w'\r

have cunscqucn[]_\' hecome sites for this (Iiscoursc, as we shall see.

EVOLVING INSTITUTIONS

'14I1(»l1§]1 the role of resource contres is k]()SL‘]'\' linked to the |w(1agu;:'igal vision of the state,
once Uslalwlislw(l. these structures have al tines done Iw}'om[ thal vision and have duuluirc(l

roles and Tunctions that were not hitherto visualized. 17or cxamp]c in Komla,

the original concept of a resource centve did wot include a yesource veference library for the
teachers at the block level. But over a period of time the teachers and trainers began to
feel the need to consult books. The state office in vesponse to this emerging need supplied
books worth Rs. 10,000 to cachi BRC.

Simi]arly in ]\’arnafa/m, Llw resource persons al tllc BRC say

"So far e have spent a lot of time in implementing the programme of the state. Now 1we

need to chalk our our oyon strategies”

"The BRC should become a resource centre that can cater to the needs of the teacher and

childven. The training should be based on local needs. The centre should be a place where
"

teachers can access velevant materials an({magazincs ......
"We need to gn’m{ more time on school visits".

7
[
.
:
i
%
:

The vision 0][ these institutions in a//']%rcnf states may need to be reviewed and rencwed on the
basis af- the fc/l‘ needs and the ]{’ca/Z?acL’ received. It is important that po/icy decisions match these

cmerging needs to /aci/ifafc a ][uncfiona/ and mcaningfu/ mmstitution.

T —



THE STRUCTURE TDDAY

As the roles and Tunctions of these contres evolved in tune with the ]w(lag'ug'ical vision and
]m‘al nuut]s, L]u slrudum] patlerns in capll slate umurg‘ul in response Lo llw \'ariu[ roles Lo lw
]wrlim'mu[. [el us take a (loscr loole at the structural variation i.c. in terms ol pcrsmmc] in

dlcsc [Ai\'c states.

Cnmpara[i\'c Picture of the Resource Pevsonnel at the Centres in the Five States

“lales Block Resource Cenlie Cluster Resource Centre

Aszam ® Tl Black resource centre coordinator ®  Uluster resource contre coordinator
®  iistant hlock resource conlie

coordinator

Bilar ® 5 csounce persons= (R identificd ® = ool Smxmm'a_\dlc
throush the traimin S progdramime (o a e Sanldd |wml\lmr|
|n-1'iu(l ol | vear. 3 ol lwr RP< are also i These are the CRC coordinator
itlcnlihml as ]hnl\’ up arrangement aml mmlvmi\ umnlina[nr)

® (hol [all e <tall-additional k|mr:c)

I 1 o ¥ 1. 1 AL T I .
Rarnatalka L] I block resource contre coordimator and ® LD Ccoordinator

[ive resource persons lsu]wiu‘l experts)

Kcmla [ ] I hlock resource centre coordinator ® (RC cnm'tlilmlur (nol ]u” Lime)

1 ac mlunu umulnmlm (DT mcmlwr)
[ ] | 3217 trainers ([cpum[mg upon the

number of L]USLC!'})

M ® | BRC coordinator ®  Uluster resource centre head (nol full
Lime)

®  Uluster academic coordinator

i hoth Bilar and RKarnataka where teacher training is a major activity, a strong team of
trainers is located at the Block resource centre. However, ik is interesting Lo see the variation
in these teams in the two states.

[0 Bihar a team ol resource persons for the block and the centre school are identified
Lln‘uug‘l] training progranimes. Tllcsc BRC aml CRC teams f.unclion unl_\' [ﬂm' limi[ut] pcriu(ls
(usua“y | vear) and are later 1'clmtriatul to their schools. The idea umlcr]'\'ing this practise is
Lo pm\'i(lc opportunities Lo more aml more lcac]lcrs to Iwcomc framers, lllcl'u])\’ cn[lancing
ll]cir umlcrslamling, gunl.iclcngu aml {caciling compelence. \“ Llu‘ l I(u] 10\ ol training
programme the teachers come [U;"L't]lul‘ every month al the cluster school for the cluster Tovel
unriglnnvn[ SCSSOI. T]lc monl[]]y meelings in /))/'/mr are llms an extension ()J. lln) training

pmg‘m mine.

[e))



[n contrast to Bihar, in Kamalaka a team of five resource persons and the BRC coordinator is
i([cnli[‘ic(l Iwy the DPO and trained to conduct teacher training. The cluster resource centre has
heen converted into a maths labh™ where a kit of malcrials and aclivilies (lc\'c]u]w(l ]1'\’ an
NGO called SU\'i(l_\'a iz ]qcpl. Al coordinators have been trained to use this kit Tlmugln
the mandate of the an]c resource centres is main]y Leacher training, sometimes on their
own initiative resource persons organise other programimes for the block also.

Ind /aa//z_z/a Pradesh the centres function as programme imp]cmcnta[iml structures, pcr[urming
acmlcmic as \\'c” as a(lminislmli\'c mlcs. At tlw moment m A\/aa//z_z/a [)nh{cs/z L]wrc 1= one
coordinator at the BRC and two coordinators at lllc CRC (a full time academic coordinator and
a part time (]uslcr resource centre head who is the head master of Lllc centre SC]]OO]).
The BRC has not heen ([L‘\’CIUPC(I as an academic structure and does not have a team of
FCSOUTCe Persons, [lowever in llw NGO supporlu] block there i a l‘icH centlre c([uippc(l
with ]i]wmr.\' ]m<>]s>, jmll‘lmls, (Iisgussiun papers cle. Also at llw centre t[n‘rc are O-7 [‘icl(l
workers l.u”.\f involved in l'o”n\\'—up aclivitios like mon[l]]y meelings, school visils, malerial
([c\w]o]wmcnl, training cte. This contre Sives acadenmic assistance to the BRC.

Lo Nssam there are as two coordinators at the block and one at the cluster Tevel. Tlowever
pumparul to ,\Im{/zg/a Pradesl, \ssam has an added mlvantag‘u of lm\'in::' hlock and cluster
resource Leams which assist the centres in pcrl.orming‘ the academic and non-academic
['unclinns. [ Nssam l]wsu centres Im\'c unu‘l\:‘ul as resource mstitutions \\'llitll p]a_\' a
critical role in c]igiling community zupport [or academic and non academic activitios.
These communily [inked activities may range [vom ([ncunmn[ing "OH\’]m'c and (lora &
|<auna, to mn])i]ising‘ fun(ls to build a road {to reach the sclmu]) and Lo <1c\'c]oping a lcarning‘
corner at the centre with their ]]clp. These institulions scem Lo participale in the overall
(luvc]opmunl of the cluster / hlock. These contres have also urg‘anisc(l TLM wm'}zs]mps,
mc]a's, excursion tours for children as and when l‘C(]llil‘C(l. Some BRCs also ]wring‘ oul a
newsletter

I comparison to other slates, resource contres in Rerala are s[ructura“_\' very different.
[nstead of one or two coordinators and sul)jccl experls, the BRC coordinator is supportul
lwy 15-17 trainers (([cpcn([ing‘ upon the number of c]us[crs) and an academic coordinator
whoisa DIET {‘acu][y member but is slationed at the BRC. Other than pm\'i(ling rcg‘u]ar
support [’lnxmgll school visils, the trainers in Kerala {.rcqucnt]y refer Lo rcm{ing‘ material {or

(lc\'cloping activitics for transaclion ol curriculum an(l for answering some mind ])oggling‘

" Materials provided by Suvidya are kept in the Maths lab. These are shared as a part of the ongoing training programme (6
days) for teachers at BRC. Specifically multipie uses of material and their production are discussed in detail during training.

“*Cluster Level Resource Group (CLRG) is constituted of village volunteers (2 per VEC). The members of this resource group
make school visits and help the teacher in TLM preparation. Each volunteer get Rs. 30/- per school visit.

“*Block resource group in Assam is mainly constituted of retired teachers and experienced resource persons from NGOs.
Members of this group make regular school visits (at least 10 every month) and attend monthly meetings at the cluster, block
and district level. They not only extend support to the teachers but also help the BRC in organising seminars and workshops
as per the need. Each BRG member is paid Rs. 50/- per visit.



questions raized ])y childven. Tlmug‘]l the community ]in[\’agcs wilh centres in Aerala are nol
as strong as in the case of Assan elforts have been to made in this direction. Tn Kerala, the
BRC trainers often attend PTA /7 MTA meeting and share the lcac]ling’ strategies a(loplc(l
in the classrooms. Parents have also started participating in leacher lraining programmes.
Rcccntly a hooklet has been (lcvclopc(l to create awareness about the new appmacllcs to

lcaclling‘. Some BRCs have also assisted in the p]alming‘ ol the Block Education Project.

Il necds Lo he enphasised that these block and clister resowree cenlies have not emerged as
isolated entitios. Thew structures and functions have evolred ina cortain context of pedagogic
rencieal . They have borvowed Tieavily frone the Targer process. often veflecting the state
specific vision of primury school pedagogy. These are Tl stricties i the whole pedagogical
ntereention strategy. Hlow they develop il nfluence very stronghy how el and deeply the
pedagogical mterventions will take oot Purther. they have the potential to hecone sites

where the pedagoygical processes nitialed can crolve further,




"lmug‘lu cach state has cunccp[lmlisul supporl Lo the teacher ([i["AL‘I‘CIlll'\’ based on its

overall po(lag‘ogic vision and local ncm]s, Leacher training followed ])_\' extension of

supporl lln‘oug‘l} school visits and mont]l]y mecetings scem lo have cmcrgc(l as critical
Srassrool academic supporl mechanisms in all the five states. T this section we will take a
closer look at these supporl processes. While school visits and meelings have been scrutinised
i greater (lclai], the documentation of teacher training 1s more limited in scope since
teacher training as a process has a]rcmly been cxlcnsi\'c]_\' examined in other studies. Here we

will discuss unl_v the contribution of resource centres Lo teacher training.

TEACHER TRAINING

L all the five states block and cluster resource centres are pla_\'ing a eritical role in the
umgcplualisaliun, conduct and organisation of the teacher training programmes, [n Assam,
Nerala aml A [m{/i_[/a Pradesh these centres undertake teacher training at rc;:'ular in[cr\'a]s
{llroug‘lmul the vear. Efforts are made to organise these training programmes (luring‘
|1oli(l&)$, <o Lhat =chool [.uncliuning‘ is nol (lisruplu]. [owever ([uring‘ the lcaglling lwrio(l
./L’L'J/uu‘/c 1= cu“u‘lu] l]lrmng‘ll 1‘05’111&1' sclmul visils aml mnnl]ll'\' mecelings aml ilas ll]is
i.L‘L‘(‘l‘hJC‘lC which lorms the basis olﬁ l‘hc next training programme. On [‘llc n[]wr ‘Imn(], n Bi/‘mr
and Karnataka, the BRC lunctions mainl_\' as a tramming centre []n'ouglmul the vear, organising

[l'dil]i]lg‘ Pl'Ugl“(llﬂl]lL‘S 2() (ld.\":‘ a Il]()l][]l.

Inn Bihar the block vesource centre is essentially scen as a teacher training centre,
organising training programmes for teachers 20 days a month throughout the year. Once a
month training ar the CRC is seen as an extension of this 10 days' block level training
_programme. This 10 days' wiotivational training programmie called Ujala ar BRC aims to
help the teacher analyse his vole in the society and to equip fim to take up improved
teaching methods centred around active learning processes and a child-centred pedagogy.
The basic approach ar all levels scems to be to demonstrate how specific areas/hard-spots
from the contents of the textbooks are effectively handled in mock-classrooms, involving

plenty of role-play.

T]mug‘l] this study did not tackle teacher training as an activity in (lclail, the case studies
revealed some positive and critical c]mng‘cs that took p]acc in the teacher traiming programmies

\\'i[l] t]w coming up of resource centres. et us l)rieﬂ.\' exaniine tllesc c]mng‘cs

CREATING A SPACE

~

In Llw past teacher traming was main]_\' Llw rcsponsi])ilil_\' of DIET:. The training pac]eag‘cs w

nm(lulcs (Icvclnpc(l at tllc national or state lcvcl were cml(lucte(l al I]w (lislricl ]cvcl. In t]w



case ol mass [caglmr Lraining programmes lilcc SOPT and PMOST, block Tevel training
venues came into the picture. [Mowever these remained spom([ic and temporary. I was unly
when the block and cluster resource contres were established in DPI-P thal a svslematic

elfort was ma(lc Lo gom[ucl Luaglwr training programmes al l]lc ])]ocl\’ lcvcl. /II»/;‘LIS[?‘UC/ZH‘U am[

,/Lu‘f/ilics were pm\'i([m[ at these centres Lo lacilitate this Process,

In Karnataka, the block resource centre has a office room for the BRC coordinator and a
training hall for conducting teacher training. Separate dormitories are provided for ladies
and qgents which makes irv;roxs‘il;ll‘ to conduct yesidential training programmes. Toilet and
drinking water facilities are also provided. Books, photocopicr, OHP, TV/VCR ctc are

readily available for use.

Sucll inlimslruclurc, available close to the lcaclwrs has made ]mssilwlc l‘rcqucnl vesidential and

\\'c” cumluclc(l tratning progranmmes.
RESOURCE TEAMS OF TEACHERS

Never ]wlm‘c Were {ca(lml‘s ill\'u]\c(l on Sll(l] Q Im‘g‘c sk‘alc in l!]c u)ln‘cphmlisaliun dl](]
: S . ) TR AN .
Coll(lud U[ luh‘]lcl' lmlnlng programimes. Bul now BRC-CRC L‘oul'(llndl\')l's an(l U[l]L‘l'
. Lo . | Lo | . \ Voo e e .
l(\cllllllL‘(l resource teachers are traimed as mazsler tramers (o condudt tramimg programimes.

In a” l]w f.i\'c states i(]cnlif.ic([ lca(]wrs l]a\'c Iwun (onsnslcnl].\' in\'o]\'c([ 1 l]w

conccplualisalion and implcmcnlaliun ol teacher training programmnices.

In Bilar all mu/ivrs‘ﬁ'mn a cluster come rogvtﬁcr]br the training programime. It is»ﬂ‘om
these teachers that the yesowrce persons for the block are selected for a peviod of one year,
after whicl they go back ro theiv schools. Becanse of this practice more and more teachers
get the opportunity to function as teacher-rrainers which is fikehy to enhance their own

understauding, confidence and teaching competenee,
QUALITATIVE CHANGES IN TEACHER TRAINING

T]lc 5]1i[ﬂl in lcac]wr training lvmm tlw (lis’trid to l]w Hocl\' lms not on]y ln'uug‘l]l the trainers
closer to the teachers hut has also led Lo a gualitative change in Lhe lraining programmes. .

loser Lo the teachers hut has also led to a qualitatice chan, the t S \
space lms Iwcn crcalu[ [or experimentation in [llc l.iul([ [-ul]o\\'c([ ])}’ 1'0“@([iun dl]([ revision in

strategies. Rerala's /\Hzguz/c/coo/l‘mn Lraming programme is a case i poinl.

A hands on teacher training programne call Kinginkkoottom was organised in May 98,
The 16 day children's camp was closely linked to the ongoing five-day in-service training
programine for teachers organised ar the BRC. The teachers duving this five day training
progranune identified common classroom difficulties and coflecrively formulated classroom

strategics for team teaching, facilitating qroup activitics with peer learning, designing



classyoom activitics to address the multi-grade/multi level situations, devioping small
_projects for children, organising field tvips and so on. Immediately after this five day
interaction at the block, these strategies were tried out in the classrooms by teachers and
trainers together:

The traditional teacher training pacl\*ag‘cs were 11ig‘]1]y structured and rig‘i(l in terms of both
content and form. In the absence ol a (}ia]oguc hetween expert and teachers the possil)ilil.\'
of mo(li{.'\'in\g these teacher training pacleagcs was cxlrcnwly limited. The local resource
centres have made possi])]o [or the form and content of teacher training programmes to he
llig’ll]_\' [lexible. 1or cxamplc, il the block or cluster level lcac]lcrs |~ccl l]lal {llc)' ncctl to
focus on mathematics in a parlicular g‘ra(]c or on spccial (lis‘iluilil)' children tllc)' can always
design the teacher lraining progranme o such a way that it addresses the spociliic izsuc that
l]wy have to handle. Such need based training programines have been org‘anisc(l cspccia”y in

A\SSLUH dll(l II\’C)'G ga. LL‘[ L= 2¢e \\’lldt a lramee I.L‘ﬂC]]L‘l' [I’UIH KL‘I'&]& llﬂS to sav:

"...1was skeptical as | approached the training centve. 1as quite sure that this was
qgoing to be just another one of those in-service programmes. But what DPEP gave us
was certainly a very different experience from what we had gone through carlier. As 1
qot inside the training centre, the fivst thing that caught my artention was the
arrangement (_)f the chairs in a circle. It was clear that this was qoing 1o e sonwrﬁing
different. The very first grouping itself was quite interesting. The haste with which e
quickly introduced ourselves to the other members in the group- believing thar this group
was going to be constant - was proved fruitless when we went through several grouping
activities which were effective and quite interesting. Through this we could get to knoyw
every one of the participating teachers in the programme. The various wake-up activitics
that we participated in certainly succeeded in working up the sleeping minds in cvery
one of us...
We understood a very important thing right on the first day: that the most effective
learning takes place through experiences. The fact that the child looks at the world
holistically and with a lor of imagination was presented to us using the object hich
every child dreads: the cane! The infinite possibilirics of imagination yas slorwly
wnraveled to us as the cane took on various shapes ... vanging from a sleeping baby to a
fishing rod! The activity that e participated in - to understand that anything in the
envirowment could be used for creating learning experiences - was really good. As e
started framing questions in the object identification activity we realised how difficult it
is to frame questions. The basic elements of a good learning activity gradually
emerged...”

E.P. Sairabanu, a primary school teacher from Kotfmyoor, Palakkad district in Kerala,
aftcr nm’m{ing fer first experiential training programme in March 1997,
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AN ONGOING PROCESS

Belove local centres cnwrg‘ul teacher training had heen cither a once in a life time
activity or a\'ailch, i more recent times, every 3104 vears lo a [mr[icular lcac]lm'. I
DPLEP lm\\'cvcr, the establishment of the local resource centres has created a [mlcn[ial [or
need based recurrent training programmes. FFor inslance, in KRarnataka teachers have heen
cxposul to a series of Lraining programmes on different issues ranging [rom MLL,
activity hased 1)0(lagt>gy, [ilin based training on thematic issues to Clcn(lcr, 1) and VIEC
training. One sces similar experiences in the other four state also.

Morcover, these training programmes are nol an isolated input hut are part ol a
conlinuous process. Tllc BRC/CRC com'(lina[urs as trainers conccplua]isc new i(lC&m Jl](l
share them with teachers in the traming programme. Then through school visits Lllk’)’
lw]p Leachers in trving oul these new ideas in the classrooms. These experiences are then
<hared 1)_\' teachers in the monll]l_\f meelings. [t is this (lialoguc, gcncralc(l L]n'nug‘ll <chool

visits an(] munlllly mecetings, which [orms Lllc lmsis ol l]w nexl training programme.

I Kerala afrer the introduction of the new textbooks with activity based pedagoqy,
field visit by trainers vevealed the problems being faced by teachers in implementing
the inteqrated now language approach. This feed back was shaved by the trainers in
the state resource group. Based on the feedback the next training programme focussed
on this cHerging issuce gfinrcgmrion‘ Further interaction with teachers difring school
visits and monthly meetings vevealed that, "with changes in the teacher learning
process evaluation system needs to corvespondingly change”. The whole issue of
evaluation was then addressed in a series of state level workshops in which identified
teachers and BRC traivers also participated. A new teclnique of evaluation and
gradivg was then developed after trialling a series of activities in the field. Teachers
were trained and evaluation tools were developed by them in the CRC mecetings.

i 7’/11' crealion of grassrool vesouree conlres has mevilably gieen o wew dinension Lo

the content and form of teacher traiing. The centralised aud top Lo botton modiles

are o donger relevant and the teacher traming prograamnes are driven by the experiences
and needs of lTocal teachers: Tow they cannot bt addross the fmmediate problems of
classroont Lransaction and be participalory i nabire. This process generally tivolres
reweriling ad remterpreting several texts and devisig etither completehy newe activitios or
considerabhy modifying old ones. The teacher evsell s actively tvolved 1 the process of
teacher tramig. The contres have also helped G0 make teacher raining o continmons
process rather than a one time veent. The [act that the contres provide a space for

discussion. Tibraries. consultation. feedbacke. sharimg vle has created o new potential for

Lratning.
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SCHOOL VISITS

e

School visits ])_\’ the resource persons al the block and cluster level have indeed L‘IHC]‘g'C(l as
important neans of cxtumling support Lo L]lc Lcaclwr aml imp]cmcnting Llw pc(lag‘ogica]
vision. However the nature and [‘rcqucnc'\' of visils ])_\' the two tunctionaries differ and have

L]]L‘I'L‘(Oll‘ IICL‘H (liSCllSSL‘(I scparalcly.

VISIT BY THE CRC COORDINATORS

[ hoth Nssam and l\hml/zya Pradesh the CRC coordinators (:ﬁacmlcmic coordinator in case of
Alm//iya /)ma/cs/z) visit 10-12 schools in a month. ])uring‘ the visit Lllcy spcml the entire (lﬁy in
the school. Towever there are subtle differences in the natare of visits made lwy the coordinators
in these two stales. In Assam the focus is on demonstration classes and (liscussing‘ need
based issues identified (luring‘ the visit or in the mon[]l]y meeling. In A\faa//lya Pradesh in
addition to academic discussion with Lcac]lcrs, some of the major tasks of the uster
academic coordinators include clwclcing‘ of classwise largets l-ixc(l in lllc montllly meeling,
engaging a teacherless class, lm](ling‘ joint mectings with teachers and head maslers,
cu”cc[ion ul. (Ia[a aml (lisscminaliun oli in[ormalion (mi(l nla_\' mcal, cnm“mcnl elo).

In Bihar and Karnataka the l'rcqucnc_\' of school visits Iwy CRC co-ordinators is very low. In
/3i)mr, the CRC coordinator ])cing‘ a full time teacher (1‘csponsi|wi]i{_\/ of CRC is an additional
clmrg‘c) is unable to undertake school visits, 1n Karmataka llmug‘ll the CRC coordinator is a
[l time appointee he Tinds it difficalt to provi(lc sustained mputs llll‘mlg‘l] school visils,

nminly due to a larg‘c number of sclmuls(25——l5) in the cluster.

The CRC coordinator expressed his concern about the number of schools in a cluster:

"The geographical division is not proper. The number of schools on an average is high. The

lowest in our block is 17, and it goes up to 40 per cluster. In the neighboring Srirangapatna

Taluk, 1 have heard that one cluster as 45 schools! In such situation, how can we be

expected to visit all the schools reqularly and provide continnous support to the teachers?”
Nagaraj, CRC Coordinator. Malavalli, Mandya Dist.. Karnataka

Ini[ia“y in Karnataka school visits l)_v the CRC coordinator were supervisory in nature, but
with increased interaction with the BRC team of trainers a greater clarity on the academic
support needed cmcrg‘ul. C()nscquently, there has been a shift from supervision to observation
and interaction.

In both Karmataka and Bihar 1‘cg‘ular academic support tln'oug‘}x school visits is emerging as a
pcrccivc(l need. In Billar, in response to this emerging need for onsite support, schools were
g‘ra(lo(l and those requiring more attention were attached to the block resource persons
((lctails in the next section). Some cluster level efforts were also made to overcome the pro])lcm

U{j erratic sclmol visits.
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During the meeting ar CRC the issue under discussion was the inability of the coordinator
to make reqular school visits. As a solution it was then proposed thar every montlt 4-5
teachers will form a growp and visit schools to_ provide support. Wonien too decided to
participate in this activity. Afrer discussion witlt the block education officer it was decided
that teachers from schools with a staff of more than 1-2 il be included in the group. The
field visits undertaken by these motivated teachers were a great success.

Cluster Resonrce Centre - Glaghra, Kinnui, Ranchi, Bifur

School visits in Assam, ‘\[Lu//zya /)nu/cs/z, Bilar and Karnataka have clements of supervision,
aml (la[a gu”cc[iun alnng with exlension of aca(lumic support. [Towever, in KNerala sg]mu]
visils ]wy the cluster coordinators (L'JHC(I trainers) are purcly academic in nature and do not
s‘cncm”_\' involve discussion on administralive issues. 1Zach Lrainer, rcs]mnsilw]u for one cluster
(7-8 sclmols) is a])lc to malee 13-14 (la'\'s' visits per monlll. [ zome (lislri(ls, cach Lrainer
looks alter one cluster for a month or two and then moves on to another cluster. The reason
'/Lvr continuous )'L’L/fsz‘rfl‘w/imz q][c/uslurs among z‘/iu lramers /ocalcal at [/zu Zv/oo/c is to ensure [/m/
cach school /vcnq/}'[s '/;'um the skills U./-d// the traiers. I)uring‘ the school visit the trainer usua”'\'
spcncls the whole (ld)’ (10-4 PN in the school. I)L'pcmling upon need he distributes his time
among the classes. On one of his visits ([uring the month a school resource group meeting iz
m‘g‘dnisc(l where he meets all the teachers log’cllu'r. ot us look at an extract from the Kerala

report:

i Cherpullassery and Pattambi blocks of Palakkad district in Kerala teachers and

trainers usually enter the school together in the morning. As the teachers [u’gin the

school activities, the trainers veview the previous records of the visit and the reports
maintained by teachers. The trainer may sometintes discuss with the teachers the lesson
plan for that particular day and then decide which classes ro visit. Classroont observation
by the trainer involves active participation in the reaching learning process. Most of the
time the trainer and the teacher together fandle the class to try out new methods of
teaching: somctimes the trainer provides an academic input and sometimes fie simply
fielps the teacher in organising the classroom, field trips etc. At the end of the day the
teacher and the trainer share and discuss their observations and problews. The trainer
records fiis observation in the school visit book and his oy diary. In Kevala school visits
by the trainers have played a critical role in implementing the new pedagogy. Feedback of
the problems identified through school visits fielped the SRG in planuing need based
training programmes (o inteqration, whole Ihngzmgc approach, evaluation, EVS projects
etc). Heve are some glimpses of the interactions benween the trainers and teachers in
Kerala:
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Teacher shares with the trainer (cluster coordinator), "each child writes on sontething
different and 1 keep corvecting note books." The trainer and the teacher then develop a
series of self corvection, peer corvection activities. I one such activity children were asked
to namic all catable things. These were then classified into vegetable and rice irems,
followed by sentence making exercises done by children. Each child then yead out fis
sentence and the teacher simudtancoushy wrote it on the board. The children, without
[wing instructed, smrtcd-nmliin‘q corrections in their notebooks. The exercise was a qreat
success and was shaved in the school resowrce group meeting.

Trainer, "It was a pleasure to see children correcting themselves without qoing through the
humiliating expevience of being told by the teacher”.

BRC trainer, (‘Iim'l“;!141&:\1';11/, Palakkad Dist.. Kerala

During a school visit the trainer observed that the teacher weas giving a_project on
construction to the children. He was instructing the children to go fiome and find our
prowi the pavents the materials required to construct a house. The trainer intervened and
suggested an alternative to make the whole exercise interesting for childven. This involved
a visit to the construction site in groups of 4-5 and collecting information through
discussions with the men working there. After the visit caclt group would present the
observations whilc others would add to the information being presented.

BRC trainer, Partambi, Palakkad Dist., Kerala
SCcCHODOL VISITS BY BREC PERSONNEL

I'n a” states, l]w sclmol visils are a]so ma(lc [)y t]w BRC pursonncl, L]umg’]l lcss l'rcqucnll_\’
gomparul to that of the CRC coordinator, Tn A [L‘(L‘//U/CI Pradesh the BRC gom'(linator's
occasional visit to the school is Llsua”y Lo check the CAU's visits and supervise the school

funclioning'. In KNerala dmug‘ll the BRC coordinator makes at least 3-7 school visits in a
mun[l], his inleraction is mainl_\' supervisory 1 nature. i Assam the BRC coordinator visits
at Icast 10 :\‘lmnls m a monlll Lo monitor lwalagogigal mterventions, assess Lllc nue(ls ol‘ tllc
sclmol, teachers and CRC coordinators. Tle also organises joint supervision visits of schools
with the BEQs, school inspectors and CRC coordinators. Assam has an added a(l\'anlagc ol
a Zv/acL“ resource group which rcg‘ularly interacts with the teachers on academic issues all(l
pruvidcs feedhack to the BRC.

In Bihar and Rarataka the resource persons are loo prcoccupiul with training programmnics
to make rcg‘u]ar school visits. Tn hoth these states the resource persons at the BRC spcml
almut 3 \vccles ol‘ Llw mon[]l training, aml INUC]] ol- [110 remaining (la_vs arc spent in munlhl_\'
meetings with the CRCs. Possil»ili[y ol sustained supporl L]n‘oug‘ll school visits is thus very
remote. However in hoth these states a pcrcci\'c(l need for continuous interaction with the

teachers in schools is cmerging and efforts have heen directed to overcome these pmlw]cms.
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In Bihar

O the basis of the Gross Envolment Ratio + Retention + Achievement-levels there is
a system of grading the schools in order to identify those schools which need closer
attention. Apart from the worst' school, which is 'adopted' by the resource centre, 2-3
schools are 'visited' by the BRC-RPs every month. An 'obscrvation tool', developed ar
the DLO, is used by the BRC trainers during rhe school visits and the contents are
discussed later ar the BRC and at the CRC mectings.

In Karnataka

Even though school visits by resource persons ar BRC have [wcnfcw mn{fm‘ between,
these have helped in clarvifying doubts of tcachers regarding the wew teaching methods
and approaches. A BRC resouree person reports from a school visit: "a teacher found it
difficult to helieve thar the suw was much, much bigger than the earth. I used an
analogy related to the apparent veduction in the size of objects that are far away from
us. For example, you can use your fore finger to block from your sight an entire
building that is at a distance. This does not mean that the building is smaller than
your finger! The samie idea applics to the sun'.

Malavalli BRC, Mandya Dist., Karnataka

In Kerala the BRC coordinator visits 3-7 schools in a month. Unlike the visit of the
trainer, it 1s more supervisory than academic in nature. A format is used to report
ohservations which are shared with the BRC team. These visits ]wlp the BRC

coor(lmators Lo stay 1n Louc]] \\’1[1] Llw Issues emerging in the [wl(l.

]11 [lssam. Kerala and 1D the cluster coordinators (trainers i the case of
Kerala) provide more acadenic support Lo the teachers throngh school visits compared
(o the BRC coordinators, [ssam also has rosouree groups al block aud cluster level who make
school visits ad give feedbaclk to the BRC
L Bihar and Kamataka the resowrce persons at the SNC provide wore academie mpul
whenever they can visit schools. i botl the stales some efforts have been made at the ficld
U devel to vespond o the emerging need of veqular school visits. Towerer these states newds o
Lelee cognizance of this grownig need and Lake steps Lo ensure thal reqular school visits are |

made Lo extend support Lo the leacher,




MONTHLY MEETINGS

£ i

An important feature of the resource contres are the monl]lly meelings which are held at
(]i'il.cron{ lu\'ols. Tcaclwrs come lngollwr every mont]l at Lllc (lustcr. [ some stales Lllc CRC
coordinators have monlllly or lwimontlily mecetings at the block. ‘\150, in many slates the
BRC coordinators l'ogularl_\' interact with DIET, DPO or DRG. lzach meeling whether at
the c]us[cr, block or district Tevel in its own way contributes towards extension of support Lo
the teacher. In lllis section we will Tocus on block and cluster centre mecetings which are

(1il'cctly rc]c\'ant to tlw ‘teaclwr.
CLUSTER MEETING OF TEACHERS

[n Assam, all teachers of a cluster ga[lwr at the CRC once a month for the whole (lay to
discuss academic issucs. The schools remain closed on this (]a_\'. Tlmug‘h the CRC
coordinator is the L’cy [.aciliLalor, the meeling is also attended l)y block resource group
members, with the BRC coordinator joining in occasiona”_\n Somelimes CRC coordinators
ol other clusters are invited as resource persons for the meeling. This is made possil)lc 1)_\'

slulling‘ the meelings ol CRCs of one hlock on different dates.

After a brief veview of the last meeting each school presented a veport on lesson ywise
_progress in cm‘fx]n'inmry class. Two issucs, the concept gf ad‘({irion‘ﬁn' class I and the
concept multiplication for class 111, identified after presentations were then discussed in
groups. Later in day teachers developed an action plan for the next montlt and also
prepaved the necessary teaching learning materials,

CRC miceting at Sri Sri Ramkrishna Vidyamandir,

1\1n»1jmig BRC, 1\lorigaon Dist., Assam

lnitia”y, when the resource contres were set up, mont]]ly meetings in Nssam were an immediate
li)”o\v-up of the training programme on activity based pcdag‘og‘y. EfHorts were made (luring
these meelings to [urther c]al'i[-)' concepls introduced (luring‘ teacher traming. 1\ppmac]1
papers prescntotl at the meeting, usua“y l)y the CRC coor(linator, {ocussed on issues like
'umccpl oli activity', 'lmw to (lcal \\'i[l1 ta]alcs', 'recog‘nition ol alplml)cts' ete. T]lcsc papers
were prcparctl ])_\' the academic resource group at the district and a(laplcc{ at the block and
cluster levell Qver a pcriml ol time after teachers had gaincd c]ari[y on some basic principlcs
of activity hased pe(lag‘og‘y, the focus of the CRC mecelings shifted 1o lesson p]anning‘ and
TLLM preparation.

In ‘\*faa//wa Pradesh, scparate meetlings arce held for teachers of classes 1,2,3 and of classes 4
and 3 [or 4-3 hours in alternate months. The meceting involves interaction on hoth academic
and non-academic issues. [Tsuauy [essons of lang‘uag‘c, maths or EVS are discussed Lln‘oug‘]]

(lcnmnstration, slqaring of alternative tcaclﬂng’ mctlnxls, TILM preparation ete. N(m—aca(lcmic
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but critical issues like mid (la_\’ meal sc]wmcs, school conlingency, government circulars,
LGS scheme are also discussed.

In the [E]c]a\’)'a (NGO suppm'lo(l block of l\hu//u/a Pradesh cluster meelings are compamli\'cly
more academic in nature than in the rest of the state. Classwise and school wise detailed
feedback is given 13)’ cach teacher on the classroom transaction in the previous month and on
spcci[‘ic pm]v]cms encountered 1)_\’ them. Discussion on one issuc/toac]wing‘ concepl is then
taken up. This is followed ])y pianning‘ activities for the nest month, Resource porsons [rom
EH&\"\'& provi([c the academic mpul.

As in l\ILIL‘//Tf/(J /')chs/z, in Nerala Loo separate meetings are llo](l [‘or lcac]wrs ol classcs | am[
2 and of classes 3 and 4, o that schools can remain open on the (la)' of the munll]]y meeting.
[However, in Kerala the meetings do on [or the whole (lay, usua“y ]wcg‘ilming al 10 am and
cn(ling‘ around + pim. The first hall of the ([a)' 1= spent in (1iscussing‘ pml)]cms faced Iwy the
teachers in the classroom and in (lc\'cluping activitios Lo address them. The second half iz
spent in planning for the next month. l)ar[icipan[s Llsua“_\' divide into Sroups and i(lcnli[_\'
activities for different curricular statements to be transzacted (lm'ing‘ the coning month.
[Evaluation lools are also ([cvc]npul in the mon[l]]y meclings, and are later a(laplo(l to the
school spocil'ic situations. The meetings are facilitated lwy one or more Lrainers from the
BRC. The urganisa[imm] aspecls are handled ]1)’ the CRC coordinator (not full time) who is

llw ]wa(lmaslcr o[. [11«3 sc]mo], \\'lwrc lllc CRU is ]ucalu([.

It one CRC wmecting the teachers were discussing the nature of ervors or spelling mistakes

made by the children. They deliberated upon the strategies that could be adopred to

overcowe this problemt and came up with an activity bank. Some of these activities

outlined by the teachers were:

* Making childven develop a dictionary

* Using interesting card games. For example, developing word cards. On one side of the
card the corvect word could he rwritten. On its back side will be the incorrect form.
Childyen will be asked to identify the correct form.

* Repeatedly using words spelled incorrectly in a story to be rold to childyen.

* Introducing word formation and sentence building exercises.

* Using word games like, "think of all the words connected with coconnt” or "make a word
with the last letter of the word spoken by the previous child".

Expericnee shared by a school teacher in Cherpullassery Block,

Palakkad Dist., Kerala

Some of the questions vaised biy childyen which came up to the CRC meeting included:
Which part of the plant is used for reproduction?
Does the giraffe lave a forn?

Where is the car of the crow?

18



Is squirrcl‘a vegetarian or a mm-chctm'imt?
Sometimes discussion, sometimes observation, somctines the cncyclbymwﬁa came to the
rescue of the trainers and the teachers.

CRC Cherpullassery Block Palakkad, Kerala

I'n /31’/7&1‘, a” [uacl]crs o[ a clustcr conie [ng‘c[]wr once a m(m[l] at [’lw CRC. Tllc sc]mols
remain closed on this (la_\'. The mecting takes placc for the whole (Ia)' and the dizcussion
main]y [ocusses on the wavs to tackle a]]'ca(ly identiliced pml)lcmatic issues in different
content arcas. The discussion involves sroup work followed ])y presentation and slmring‘
of dillerent slrategios. Somelimes a demonstration leszon in the lab school prccc(lcs the
discussion in the meeting. \ resource person [rom the block usua“y comes Lo lacilitate
the dizcussion. Tssues raised in the VIEC meeting are alzo deliberated upon in the cluster

meceting,

Teachers were divided into groups. Eacl group swas working on a "hard spot”. Group |
was developing activities on addition and subtraction using marbles. Group 11 111
was working on_place value. Group 1N was identifying different approaches for
teachimg a lesson "Aasman Gira" of qrade 11. Group \ was working on the Hindi
lesson "Kabootar auy Jaal". Since this lesson is also taught in grade 11 and grade 111,
qgroup Vwas also trying to work out how it could be transacted in a multigrade
situation. The group work 1was followed by presentation and discussion, which helped
in creating a lavger pool of activities for cacl area. The transaction of one story ou
"Kabootar aur Jaal" was also taken up in the nearby lab school. One teacher took the
class, while others watched from outside. The teacher presented the story with a lot of
action, miwticry and vole play, and invited childyen to acr our specific evenrs of the
story, following it up with a series of other relared activities.

Cluster Resource Centye, Biraltima Bazar, Motipny block, Biluar

In Karnataka, the role of cluster level nmecetings is <till cvo]ving‘. lnilia”_\’, the CRC
meeting was main]y a means lor cu”cc[ing‘ and (lisscmina[ing‘ information lor the BEQ's
olfice. Latc].\' lu)wcvcr, the focus has shifted to discussion on academic issues. Now in the
meeting a list of topics and competencies Lo he transacted in the f-m‘lllcmning month is
prcparu] and discussed in groups ]7)/ tcacllcrs, followed lvy an oullining’ ol activities,
methods and materials for the transaction of these compelencies. Qur case stll(l)' revealed
that teachers in Karnataka are not comfortable with the idea of joint p]anning’ in groups.
A\ccor(ling to the teachers of one CRC "each teacher is in a dilferent situation and cach
situation demands a different appmacll. Thiz cannot be decided at a CRC mccling‘.”
Based on this feedback the nest IHUI][]I]}’ meeting in that hlock deviated Trom the usual
practice and focussed instead on discussion aniong teachers on academic issues identified

])_\' L]wm.
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The CRC coordinator, Aswarhappa, had scen an interesting game on place value in one of
the schools. In the monthly meeting hie invired the concerned teacher (Govind}zwm) to
share this with the teachers. Govindappa actually prepaved the model and made the
teachers play the game. It consisted of a pack of cards, and cacl card had on it a single
digit from 0 to 9. Four players could play this game. All you had to do was to pick up
the topmost card on the pile, and note the digit on a grid. Once a_particular digit was
written, its place on the grid could not be changed After four chances (if you were writing
a 4-digit sumber), the player who could make the highest number yith the chosen four digits
won the game.

This was an interesting activity for reinforcement of the place value concept, and the teachiers
enjoyed it.

CRC Hun};mmmﬂa, Gudibande, Kolar Dist., Karnataka

BRC MEETING

In Assam, the meeling of CRC coordinators at the BRC is critical for the cluster level meeting
and school activities. ]nilia”y the meeting of CRC coordinators was held twice a month at the
BRC to discuss the issues emerging out ol the school visits, cluster level montl]ly meeting of
teachers and VIEC meetings. The appmacll paper to be discussed cvcnlua“y with teachers was
deliberated upon In this meeling. Block resource group members and somelimes, academic
resource group members pmvi(lul the academic inputs to CRC coordinators. Latol_v this mecting
has been converted to a two (L"i_\’ residential l-ortnig]ltly meet in which the BRC and CRC
coordinators (lcvelop activity hased lesson plans and [caclling’ aids for the curricular arcas of the
ljor[llcoming‘ month.

BRC meelings in Kerala also centre around academic issues. However, instead of a for[niglltly
meel the BRC team in Kerals meets every week on Satunlay. In the mecting issues emerging oul
of school visits are discussed and plans are made for the next week and for the montllly meceting

at t]w clus[cr. Here are :ome g‘]impscs o[ lllc (liscu»‘ions L]ml to()le p]acc at tllc BRC.
The Evaluation Issuc

Heated debate on the grading system in the new evaluation strateqy took place in Pattambi
BRC. It began rwitlt a small argument on the inclusion of the grading indicator for two digit
addition it first tevm of class 1. The trainer presenting the case felt thar the grading
indicators given biy the state did wot match the currvicular statements. Taking one example he
said that "children master nvo digit addition only by end of the session, but one is expected to

* District resource group/academic resource group in Assam is mainly constituted of DIET/faculty members, BEO, Sis, BRC,
BRC coordinators. CRC coordinator (on rotation). Assistant BRC coordinator {(on rotation) BRG members, district programme
officers etc. This ARG plans all academic activities in the district after taking detailed feedback from field functionaries.
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evaluate it in first term. Why evaluate when one knows that the child will not be able
to accomiplish the task?" After discussion the entire group decided not to give it as a
grading indicator for first term. This discussion led them to address questions like, do
we evaluate the child's experience or the curvicular statement? Is a learning activiry
different from an evaluation activity? and so on. After discussions this group of
trainers came to some conclusions which were:
e A learning activity is not different from an evaluation activiry
o Present grading indicators do not ahways help in assessing the experience of the
children

o Term exams are needed to satisfy the parents.
e Evaluation is a part qfcvcry [cm'ning ncriviry

BRC Pattambi, Palakkad Dist., Kerala

The New A})}nvacﬁ

Field visits of the trainers after introduction of the new book vevealed thart teachers were
finding it difficult to implement the new language approach intvoduced through training
and textbooks. There was also a fecling among the teachers that through this method
children would wot learn letters. Trainers felt that while the teachers weve somewhat
convineed about the new approach during the training programnie, they were facing
difficulty in implementing this new approach in the classrooms. Also observations had
revealed that teachers were alvays in a vy to make the child vead and rwrite specific
words and letters which did not allow the child to move ar his own_pace. Another
disturbing trend that was obseyved was that most teachers did wot plan the classroom
transaction before coming to school. The trainers decided that cach of them would spend
tiwo consecutive days in the same school interacting with teachers and childven of classes |
o 11,
During these two days trainers planned with the teacher the activitics to be undertaken
throughout the day. Most of the trainers found that pre veading activities were missed out
by the teacher and they were also unable to exploit the potential of the text and rhugmes
given in the textbook. The trainers, with help from the teachers conducted these activities
with the childven. This gave a lot of hope and confidence to the teachers.
BRC Partambi, Palakkad Dist., Kerala

[Tnlileo Assam aml Kerala, our case stmly {'oun(] tlmt BRC meetings in Bi]lar focus on

administrative as well as academic issues. While in A\/laa%ya Pradesh the BRC mecting usually

focuses more on administrative and programme implcmcntation 1ssues, such as collection of

reports [rom various clus’cors am] planning‘ for ‘cllc next mont]l's targets. However in ’clw

lclavya Sllpp()l’t(}(] l)l(')ClQ O{" A\JL?L?//?yd P)'L'IG]C‘S/Y, aca(lcmic 1ssues are also diSCUSSC(l.

In Karnata/ca BRC level meetings are ])cg’inning’ to play a cri’cical rolc in supporting the
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activities al the cluster and school level, The BEO and the [nspector of =chools also attend
L]lc meceling, an(l [llis lms pm\'c(l to ]w a usc[‘ul praclice. Tl]c CRC com'(lina[ors slmrc
experiences with the BRC team and then plan the Tuture course of action. Tt is these
dizcussion which lead to the desired clmng‘os in the activities of the centre based on feedback.

el us ]m)]c al one cxamp]c:

In the meeting the CRC coordinator shared witlt the BRC team the perceptions of teachiers.
The feedback from the teachers yoas that a lot of time woas being wasted in taking feedback
from all teachers about their activities in the previous month. This weas not necessary, felt
maniy teachers, as they could ger mvay by mentioning things that they were nor doing! In
addition, they felr that the afternoon sessions at the CRC mieetings were a complete waste of
time. During these sessions, theyy would dvar wp a plan for the wext moth, only to forger
all about it as they (et the venue of the meeting. 1t was strongly felr by the reachers that
there was o point in_planning for the next month during the mecting, as cach teacher was
in a different situation. And each situation demanded a different approach. The vext
montlt's pla was not something to be decided at a CRC meeting, but had to be decided at
the school level, with support from the concerned CRC and BRC resource person.
The CRC coordinator expressed concern about the perceptions of the teachers and felt that
necessaryy changes needed to be made. The BRC team then proposed a sevies of ideas that
could help to provide better support to the teachers and addyess their needs. These included
forming cluster yesource groups to support the schools. bringing out vievsletters, adopting
schools, experimenting in the lab school etc.
Regarding the CRC meeting, the decision was to do awaiy 1with the feedback and planning
session. Instead, the teachers would work in different groups and list our the various
activities they undertook in their schools during the previous month. These would then be
listed in a_plenary session and priovitized. For example, the teachiers wounld be asked to
identify the five most important things theiy wanted to discuss in the CRC meeting, and
these points would be discussed in detail.
In addition, for the next CRC meeting, it was decided thar there would be a quiz for the
teachers. It had been observed that the teachers were not reqularly using the handbook,
though it fiad many uscful activities and hints for the reachers. The quiz would focus on
the handbook, and would have many questions taken from it. The idea was to convince the
teachers that if they had ot been using the handbook so far, they were missing something
important.
This discussion had inunediate effect in the field. In the next CRC meeting the discussion
deviated from the norms and focussed on issues priovitised by the teachers.

Meeting beneeen the BRC team and CRC coordinator in

Gudibande Dock. Kolar Dist., Karnaraka

22



(]"/w wonthhy meeting of the teachers at the C RC is actually the creation of a
/‘m‘um chieve teachers can come together to share their views on acadenic and
other school related issues. f1 teacher can present and discuss a Leaching strategy
({(/o ted f)l/ him to 15-20 other teachers. These ex pertences not mz/l/ eNCOUTAYe
others to do activities bul stil a lol of um/"i({('m‘u i that mnovative teacher.,
/[uu‘uz‘('r. one notes a Lendency i osome stales Lo focus wore on admiistrative 1ssies
nthese meetings. wlnel ave also tportant. but there 1s a need o ensie that «
halance 1s mamtamed between academic and non-academic 1ssues.
[Uso. there is a close nkage betieen the BRC and CRC wmeeting. The issues
wnvmmu ni the CRC gneethn ngs e discissed al e block. based on whicl the next

neeting is planned. Tu [lssam especially. the C RO coordinators i a fortnightly

meet develop lesson plans and materials at the BRC before mitiating a similar
exercise al cluster level. [ fact. in [lssaur the activities at the block and cluster lerel

have a close tinkage with the activities of district academic vesource group also.
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The resource centres of this stmly were found to be (li“'cran, not on]y in what l]lcy did i.c.
the activities llwy Un(lcr‘[ool\’, hut also in terms of how well {llo_\f pcr(m‘mo(l. The case studies
in the five states made an offort to i(lcnlify and understand the lactors which llclp the
centres Lo he effective i.ce. translate the pulag‘og‘ic viston inlo rcality. These case studies have
revealed that {.irslly there are some basic minimum conditions (cssen'tial C(m(li{iuns) that
need to be provi(lul to make a {unctional resource centre. Sccon(”y, there are another set of

factors wllicll contribute towar(ls the g‘rowtll o£ the centre.

ESSENTIAL CONDITIONS

L

WELL DEFINED CAREFULLY THOUGHT OUT PEDAGOGIC VISION

We lla\'c (liscusscd n LIIC [Tirsl C]mptcr tl)c cvo]ution o|‘ tllc resource centres in response to Lllc
pu[agogical vision of the state. It is this vision which is PCI']IGPS the most important onal)]ing‘
factor for an alive and tllri\'ing resource centre. The more holistic the pulagog‘ica]

intervention strategy, the more mcaning‘lul will be the activities of the resource cenltre.

For example in Kevala the pedagogical rencieal process involved interventions in textbooks,
teacher training, evaluation etc. The resource centres played a key role in

o supporting the teacher through school visits and monthly mectings;

o implementing activity based pedagoqy in classrooms;

o providing feedback to the state on the emerging issues in the field;

o planning need based training programmes; and

° ({cvclbj)ing evaluation strategies.

The centres in Rerala thus had a major task of imp]cmcn[ing the renewal process in the field.
We argue that il the hasic tcaclling‘ lcarning‘ processes have not heen gone into in (letail,
(101)&&*(1, tried out, in’terna]iscd, the resource centres will remain lifeless. Tn other wor(ls, a
resource centre can on]y he as good as the pe([agogy it fosters. The soundeness of hasic
pcdag‘og_\' therefore remains the cornerstone of a vibrant centre. Onee ﬂ)rmcd, the resource
centre also heconmes a valuable tool for further de\'elopmcnt and growtll of the pulagogic

vision. But a I)asic c]arity m tllc orig‘inal processes needs to be cnsure({.

SELECTION PROCEDURE

A major con’tri]mtor to t]w pcr{urmancc of thc resource centre is tIlC quality ol lluman
resources, 1.c. t])c coor(linalors an(l L]lcir perceptions a]mu[ c(lucation. 1:xpcricnccs ol t]w five
states slmwul clcarly that coor(linators who have primary school Lcaclling experience, wc“

(lcvc]ope(l interaction slei”s, a])ilily to coordinate activities and listen to others and a desirve or

24



molivalion to try out and experiment with new methods were lliglll)f offective. This need Lo
have coordinators with spucil‘ic abilitics and a l]ig‘ll (lcg‘rcc of motivation sometimes led the
states of our case sLU(Iy to make drastic clmng‘cs in their selection pmcctlurcs for
coordinators. This is cspccia”y Lrue for Kcra/a, where in the livst vear ol the programme, the
selection was based on an interview l)_\' the DPO of applicanls [rom among teachers who had
experience in scum(lal"\' schools. [ Towever, the lack of un(lcrstam]ing‘ ol the lcarning process
and absence of experience m Lcaclling‘ and lmn(”ing‘ primaty classrooms entailed ]wa\'_\' costs.
These trainers were unable to relate to the prol)lcms of the teachers cither in the training
programmes or du ring school visils. Cunsu[mnﬂl'\', the sclection pl'ucc(lurc of trainers was
changed. The teachers with primary <chool CXPCTICIICe were selected as trainers tllmugll a
\\'m'lqslmp mode. In the \\'or]cs]mp, aclivilies, group discussions and wrilten Lesls were
nrgﬂnisv(] to assess the skills of the teachers. Let us look at the experience of a teacher who

al[cmlul one suc]] \\'orL’slmpz

e Marcl 1997 Ramankuttiy went to Ottapalam for the selection test, a one day
workshop. The workshop began 1with an introduction from the district project coordinator
focusing on the changes needed in the education system, after which an inhibition
breaking activity was conducted. AWl participants stood i a circle and one persow yvas in
the centre asking in Malayalam "what is gqreen?" Each participant fiad to name a
different thing. After wore such activities, participants were divided into groups and cach
group was asked to make an activity for a specific area. Ramankutty's qroup rwas then
asked to make an activity to introduce "Ta" to children. His group made an action somy.
After presentation and discussion on the activity all participants took a written test. Each
individual was administered a questionnaire which had tvo parts - objective and
descriptive. The question asked was, "Do you think any change is needed in Primary
Education? If yes. what changes do you suqgqgest?” At the end of the day the DPC
addressed the participants again informing them about the vole of the trainer. After a
week, Ramankuttiy was invited for DRG training (aroum{/\}u‘if97).
Ramankurty, BRC trainer, Cherpullassery, Palakkad, Kerala
C
t

\vor]\’slmp. In hoth these stales, the presence o he rig‘]lt Lkind of pcop]c at the centres has

As in the case of Rerala, in Assam also the CRC coordinators were selected [ln'oug'll an open
f

contributed a great deal towards cxtcmling‘ support to the teachers in the field.

[n Bihar, the selection proculurc Is an interesting variation from the pmcctlurc a(lnp‘w(l mn
Kerala and Assam. Here the BRC resource persons and CRC coordinators are selected
L‘,n'oug‘ll (raining programmes (on the last (lay) for a limited time [)L‘l‘i()(l. This kind of
proculuro cnsures acccp[a])ilil,\' of the coordinator among teachers of that cluster as [llcy
themselves are involved in the selection. z\lso, since appointments are temporary, only for an
vear or so, more and more teachers del the opporlunily Lo hecome trainers and coordinators.

IH K(?I‘de[l/x’d, in PIMISC l (liSLl'iC[S []lL‘ resource persons al ll]C ])l()CI\’ are ]lig]lcl' SCCOH(IEU"\'
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teachers identified ])_\' the DPO and the CRC coordinators are primary <chool teachers
SL‘ICCLL‘([ []n‘oug’l] interviews at lllu (1i.~‘lrigl IC\’L‘]. [ Towever, a['lcr []w experience o[. p]msc [ L]n'
sc]cclion pmcct[urc was c]mng‘o(l I‘or plmsu I ([istricls. In l]w p]msc [ HI\)CS, i]n‘cc resource
persons are from primary schools and two from ]1ig‘|1cr sccnm[ary schools.

In the NGO supportu[ hlock of A\[aal/zyd Pradesh, motivated teachers who had been resource
persons (luring‘ traiuing and \\'or]es]mps were identilied as cluster academic coordinators. The
[icld ohservations reveal that the cluster academic coordinators in this block are in a g’om[

position to provi(lc academic support to teachers.

Opcn seloction proaua]urcs /mz‘c, where conducted ensured that mof/'zufua/ inJiz‘/'a/zm/s wanting to
[v'ing about a c/umgc in the education system are recruited as coordinators or resource persons al
the BRC or CRC. [or c.\'ump/u, in Kerala, hecause q/ the soloction pmca/urc, the trainers at {/zu

an/c are ac[ua//_z/ nm[im/ca/ energetic lcac/zcrs u'/m /mz‘c /wun a part o'/- ca/uca[imm/ movements

such as the National Literacy Movement in their district.

STAFFING (5TRUCTURE)

Tll(mg‘ll sc]ccling‘ the rig‘lll person as coordinalor is mmporlant, this one individual cannot
possilwly meel all the demands of a resource centre. Observations in the live stales reveal that
wherever teams of resource persons have come 'togcdwr at the block and duster, betier
academic support has heen provi(lul. Let us look at the number of resource persons available

at llw Hucls an(l c]uslcr i some o|. llw states.

In Rerale at the BRC there is a team of 18220 resource persons and the BRC coordinator
handles all administrative matters. The remaining team is thus entrusted with the academic
activitios of the block. The BRC academic coordinator (DT representative located at
B]\‘C) and the team of 13-17 trainers extend support to lcac]wrs Lllmug‘ll rcg‘u]ar school
visits and monl]lly mecetings. Oice a week the trainers of a block meet lug‘cllwr to share
their observations and plan [or the next week. The presence of 1820 resource persons with
different abilitios and ideas generales a Iwa]t]w discussion in these \\'cclcl_\' meetings as well as
the dermination ol new ideas and plans. A\]so, the presence ol a team ensures that il one
trainer cannot meet the spcciljic needs of a sclmu], another can ]w]p oul. Morcover, in
KNerala, [110 trainers 1‘c(lis[ri]nltc the clusters on a Il]()ll[lll_\’ or ])imonlll]y hasis among
themselves so that cach school henelits Trom the skills of all the trainers.

As in the case of Rera a, in cAssam Loo efforts have heen made to ([C\'CIOP a team of resource
persons at the block. But, unlilec Rerala, only two coordinalors are lucalul at the BRC and a
block resource group is constituted to support the activitios of the BRC. Members of the

I)loclc resource group make school visits, Sive feedbaclk i block meetings, ]w]p [lw BRC in
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p]anning’ and imp]cmcnling‘ various activitics in the block.

[ Bilar and Karmnataka too, a team ol resource persons is focated at the block. As
mentioned car]icr, in these states the focus is on imparting training. NotaHy, the importance
ol coordinated tean work has cnwr;‘ul even with respect Lo training. The BRC coordinator

in Malavalli Hogle ol Karnataka savs

"Our strength fies in team work. We understand cach others' problems and stengths.
Other BRCs fave problems because there is a lor of internal friction in their reams.”

A Tull time academic coordinator at the cluster luulcing’ alter 8-10 schools can extend hetter
onsile support l]n‘oug‘]] school visits and munt]]l.\' meelings than a parl time I.metimmr.\x We
[.iml l]ml in Assam aml ‘\Iaa]/zg/d /)nm]cs/z ll]crc are [‘u” Linte uml'(lina[m‘s. Nssam ]ms an

added a(lmnlag‘c ol lmving‘ a cluster level vesource sSroup Lo support the activities of CRC in
schools. [n Reraka cach trainer located at the BRC s acllm”_\' rcs[mnsil)]c for one cluster and

l]w lwml master u( llw centre 5(]100] lms l‘u' |'os[mnsilwi!il_\' u|. organising mon[ll]y mecling.

[rom //]C CXPUOTICHCOS q/A[/lu stales 1t 1s c/car [/m[ teams al [’/UCL’ or t/uslcr Cl‘C/ are ma /u’[/cr

o ) ! [ T ' '
position Lo extend acadenic supporl mmslead of mdicidual coordimalors.

INFRASTRUGCTURE, FAGILITIES AND FINANCIAL PROVISIONS

[nfrastructure available at the BRC affects the activities m‘ganisul l)_\,’ the centre. Tor
cxamp]c, llaving a lraining hall and dormitories for participants ]wlps in cun(luc[ing
residential teacher training programmes. In all the five states these facilities have heen
pm\'i(lctl. l:-([uipmcnts ilee p]m[ocol)icrs, (luplica[ing‘ mac]]incs, Lypewriters, TVs, VUORg,
[ml)]ic a(l(lrcss svalems, mcg‘aplmncs, OIPs ete. have {‘aci]ilalc(l the {junctioning of resource
cenlres cspccia“y in Assam, Karmataka and ‘\/aa//zya Pradesh. [\\'ai]alwilily of hooks, aclivily
l)anlss, directories of tcaclwrs‘am[ CRCs (spccia]ising‘ in diflerent 5L1])jcct and aclivities),
Icarnin; COrIers, supplcmul[ar_\' Lcac]]ing lcaming malerials cspccia“y in the block resource

centres of L \ssam llas [aci]i’tatc(l extension ol onsite support to the teac]wrs.

[ ali the slates, rooms have been pm\'idc(l for or constructed within the school premises.
In states like ssam and Kamataka two rooms have been pm\'i({ul to the CRC. Books have
been made available at the CRC espucia“y in Assam, Bihar, Karnataka and 1\'faa//7ya
Pradesh. 1n the case of Assam, model lesson p]ans, aclivity hanks, school and VEC data

]mscs, tcacllcrs' (lirculm"\', supp]cmcnting T1.Ms an(l ]carning‘ corners are some of tllc



additional |'aci]itics available at the cluster resource centres.

z\a/cquafc inf;usz‘rucz‘urc and /;u'//if/'cs are necessary conditions ﬁvr a /.unct/'ona/ resource cenlre.
Equa//y important is the '/}'lzancia/ Provisions _/'Lvr organising a//:/]crcnf activitics, mna/ucf/'ng school
visits and nmnf/7/y meetings. /)cpchfng wpon state SPC’C/:/}.C needs ﬁuu/s are me'/Jca/ at the
resource centre. However there is an cmerging need to give more //'17L717czl7/ autonomy to resource

s in all z‘/w states.

center
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CONDITIONS CANTRIBUTING
TOWARDS THE GROWTH OF THE CENTRE
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CAPACITY BUILDING

Gclling the rigl)t number and the rig‘ll[ Lkind of coordinators or teams at the BRC and CRC
is indeed crucial for a functional resource centre. However, these coordinators are actua”y
(prinmry) school Lcacllcrs, now cxpcclc(l to pcr[wrm a new role. Tow cquippe(l are l]]cy lo
extend supportl to about &-10 schools of the cluster? What is their capacity to extend
support” These are mportant questions that needed be addressed lxy the states.

In all [lw l‘ivc states, the com‘(linalors ]mvc un({crg‘mw an orientation {or their role and have
heen involved in teacher training programmes. Bult spoci{ic training programmes and efforts
aimed at ])uil(ling the capacity of the resource persons are not al\vays a(lcquatc. Let us look at
some of these capacity l)uil(ling initiatives which have roa”_v enabled the resource persons Lo

cx[cn(l support to Lcaclwrs Lln‘oug‘]] sclmo] visits or montllly mectings.

A school placcmcnt programme was org‘aniscd for the BRC teams both in Karnataka and
Kerala. In Karnataka, the idea was to orient the sccon(lar'\' school resource pcrson/tcac]wr lo
the needs of the primary school. In Rerala, experiences in braining programmes had revealed
that many suggestions of the trainers/block RPs were not practica“y oriented and their skills
needed to be upg’ra([c(l. This led 10 a 15/21 (la)'s' school p]acemcnt programme for trainers
called 'Kalari'. During’ this programme the trainers were teachers in classrooms trying oul
new ideas and teaclling‘ methods. Teachers were the observers. Evcry(lay in the school
resource group meeting, these observations were shared with the trainers followed l)y
planning for the next (lay. The trainers not only realised the prol)]cms [aced ])y teachers in
organising, planning‘ and imp]omonting activity based pc(lag‘og_\' but also tested the prac[ica]

imp]ications of suggestions made (]uring‘ training programmes.
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Ramankutty - a trainer at BRC Chevpullassery said about the school placement
programme "the experience humbled me. Today my suggestions arc miore practical’. He
spent six days in a school. During these six days fe interacted with 38 children of class 1V
On the first day he observed the class while the teacher seas teaching. The second day
omvards fic took over the teaching and the reacher played the vole of observer for the next
five days.

On the first day the teacher had asked the childven to write about ‘cor'. After the class
Ramankutty, acting as a teacher, collected the children's copics and analysed the nature of
mistakes. Based on fiis analysis e categorised the childven in different groups and fisted
out the activities for cach group.

On the sccond'dhy Ramankutty conducted the following activities with childyen:

Group | Level of Childern Activity

I Children who were scribbling | List of nouns and verbs were given
and children had to make as masy

simple sentences as possible,

i Children swhio could swrite el | A styoyy ook was given and childyen
had to write a review of the book.
i Children who were able to He told a storiy and then gave it to

write but were not connecting | them in a written but jubled form.
meaningful sentences The childyen fad ro arrange the

sentences in a SL’{]HL’HCC.

v Childven who altered letters He gave a storyy without matras
while writing (.s'ouf({sym[ro[s‘) and they had to

correct it.

Group 11 and 111 finished their tasks without Ramankutry's help. Group 1 1V
demanded some help in betiveen. He found that the confidence of group I rose as they
enjoyed making different combinarions of sentences.

However, Ramankutty, while doing this came across a lot of problems. First, the
instructions hie had given to group 11 were not clear and he had to explain the task again.
He also realised that it was not casy to manage multilevel activities in the classroom,
Group 1 finished their assigument quickly and were sitting idle after thar. He tried to
improve his management skills on his sccond day of teaching. The moment the group
would finish a task e had another activity ready for them.
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Over the next few days Ramankutty organised a sevies of other activities. The teacher
initially reacted by saying that it yoas too tedious to conduct such activities or to develop
them. However, after continued observation, fiis interest qrew over a period of 2-3 days.
He soon became an active fielper for Ramankutty and also fiis critic.

Tl]is programme a]so lnxmg‘]][ Lllc trainers aml lcaclwrs c]osm'. Tl]o tcaclwr ac[ua“y 2aw l]w
tLrainer strug‘g‘ling‘ like him in the classrooms. 1t nm[i\'atml ihe teacher to un(lcrta]eo similar

actlivities.

In Karmataka a ten (lays' traming programme on motivational IL‘a(lL‘l'Sllip aspects was
org‘anisul [or the BRC ractll[)' 17_\' a Mang‘alm'c hased organisation called AINMZINSIGHT.
le BRC {acully [‘ccls tlla[ [Ilis lraining programime llL‘IPL‘([ [[wm in Lm(lcrstamling Lllcir

l'()]C.

"It helped us to understand our roles as BRCCs; 1we realised that e had to become
facifitators, and not use ouy authority as administrators. Had it not been for this
training, e would all have ended up mainly as adiministrators, next to the BEO. That

would have been disastrous!”
BRC Coordinator, Malavalli, Mandya Distt, Karnataka
Also in Rarnataka all CRC coordinators have umlcrg‘onc training on the maths kit suppliul

Lo them l)_\' an NGO called Suvi(lya. LZach CRC is supposul to function as a maths lab. In

Nssam all CRC coor(linatm's lhave ]wcn trained to undertake activitios in model schools.

The participation of block and cluster resource persons (cspccia”y in the case of Assam and
Kcra/a) in state resource group mecetings and worl\*s]mps lhas ]wlpc(l them in gaining more
umli(lcncc, a broader perspective on C(luca[ion, and lcaming‘ from experiences of other
districts.

:nmlarly, exposure visits within the state or outside can lead to s]mrmg‘ and lcarmng’ [rom
cach others’ experiences. Such exposure visits in \ssam and Karnataka have indeed enhanced

Ll]c lunctioning ol resource centres. An cxamplc:
Chandrashekar, the CRC coordinator during an exposure visit to Rishi Valley Centre in

A.P. ficard about the Metric Mela and got inspived by the idea. On fiis verurn e
orgmzisc({ a 'measurement fair' or Metric Mela on January 13, 1999 with the active
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involvement of children, teachers and the commumity in his cluster. There ywere 50-60
stalls i all and cach one of these stalls was looked after by 2-3 childyen. The children sold
milk, floveers, peanuts, bananas, tomatoes, potatoes, cucimber, swoeet sooji balls, tea,
vegetable bondas, vade, Mysore pak (a sieet orviginally from Mysore), fried items ctc.
Most of the vegetables sold were grorn on their own lands. Each shop sold a different
commodity.

The main difference, of course was that children yoere supposed to manage the entire show
and make a profit in the barqain. For once, childyen were the Resource Persons, managing
the stalls, mainmining the records, fmmﬂi’ng the (/imxgc. T/icy were li'arning rfw‘}mu‘timf
uses of arvithmietic whicl was far mvay from the boving chalk-and-ralk methods that
children are nfml tortured with. meit. wherever it was made, went back to the respective
familics.

The measuring 1wheel used to measure the distance benween any oo points from the
maths Ihlipmvidl’({ [{1/ Slll’id:l/ﬂ, was a qreat hit. At another stall, 1o could measure our
weight and your chest. The BRC ream, the Assistant Project Coordinators, Bellasherry, the
Block Education Officer (BEQ), Malavalli Taluk yoere some of the people ywho updated
themselves on their [’Ud:l/ statistics, as did mawy villagers. The Metric Mela continned rwell
into the CVCHING, s AHUXTOUS parcits wandered around to see liow theiv childyen were
mmmging.

Poorigali CRC, Malavalli, Mandya Dist., Karnataka
LINKAGES

T]w ]inlcag‘cs le[ llw BRC = and N csla]u]isll with the communily, cllil(lrcn, Moc]\’
education office and DIET have an impact on the success of the activities/processes initiated
])_\' l]]csc centres. In llw [‘i\'c states \\’lwrc llw case sf,Ll(liC\‘ were ]msc(l, serious (_‘l.[-orls ]m\'c

been made to establish these Iin]\*agcs

[nall the five states conununily involvement iz visible cspecia”y with respect to school
(lcvclopnwnt initiatives 1.e. constructing rooms, pm\'i(ling‘ funds for different activities cte.
However, in Assam the role of the community has done l)cyoml school (levclopmcnl
activitios. [Here the community has heen involved in the documentation and compilation ol
[.oHclorc, ri(l(”c‘s, pm\'cr])s, rituals ete. which are ]\*cp[ at the BRC for “urtlwr use l)y the
teachers. The parcnts are also invited to take classes {once or twice a monti]) on topics such
as ag‘riculture, hamboo cra[[, storytc”ing‘ cte. Contributions of the community towards
lcarning corners is a common Jeature in NAssam. [n many schools ag‘ricu]tural and fislling
imp]cmcnts, contributed 11\' Jocal cm[tsmcn, can be seen in the lcarning‘ corner. In another

cllovt to involve the communily, the cluster level resource group in Nssam is constituted of
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\'i“agc volunteers. These volunteers ]wlp the teachers in preparing [cacl]ing’ ]carning’
materials.

A series of in[cgmlul (]c\'clopmcnl aclivities have also been initiated Ivy the resource centres
such as l'cg‘u]ar pu])lic mectings at t]w \'i”ag‘c, cluslcr and block level to discuss :‘c]mol rc]alc(]
activities. The resource centres have lacilitated the lormation of mothers groups, spccial
[ocus groups, sell lwlp groups cle. to undertake various (IL‘\'L‘I()IHNCHLJI activities. All these
c“‘jm‘ls to (10\'010p a 1'c1ationslli|v \\’1[11 parcnis lm\'c gone a jmlg‘ wav in c‘liciling commuiity
support.

In facl, this strong rclationsllip with the community has ]wllw(l in ])uil([ing’ an information
network in some ol the blocks. With this syvstem, any information can be convcyul to a“ L]w
CRCCs in a sub block within three hours. Maintaining rc]a[ions]]ips with ncig‘ll]murs who
have tc]cp]mnc connections and two wheelers gocs a Iong‘ way in passing the message [rom

one p]aco to ano[lwr.

It Amsoi Tea Estate is situated the Baragoq Lower primary School. The zyyroacﬁ road to

the school was in a very bad shape as it was cut acvoss by a stream. It was very difficult
for the children to walk especially during rains. To tackle the problem, the CRCC went to

that area and apprised the people about the problem being faced by their own children.

He also contacted the trade union leaders and formed a committee under the

chaivmanship of the General Secretary. The people, mostly tea-garden labourers, got

convinced and agreed to construct an approach road for the school.

Sri Sri Ramakrishna Bidyamandir CRC,

Maymn], 1\101'1’9(1011 Dist., Assam

In Rerala too c“‘orls ]mvc ])con initiated to involve the community in classmom Processes. In
f\'cra/a, hecause of a well (]cvclopc(] pc(lagog‘ic process as well as lligllly evolved panc]myals,

[]]iS process ]l{lS I)CCH {'ar more Stl’UCtLll'L‘(I lll{ll] in /\SS&]]]. /\Il CXJ]]]P]L‘ 1s:

Involvenment of BRC Cherpullassery with the Panchayati Raj System

BRC Cherrpulassery quided the development of Block Education Project for the year 1999-
2000. The process consisted firstly of School Plan development, then VEC plan
development and finally Block Education Project plan development. School development
plans were developed in 36 schools and participants included PTA/MTA members, school
teachers and SWC members. The plans were developed in workshops conducted ar each
school and on an average 20-25 persons attended these workshops. Subsequently, afl six
VECs also conducted similar workshops to develop VEC Education Projects. Participants
included PTAIMTA mewmbers, educationists in the area, teachers, people's epresentatives
and other intevested persons. Finally, the Block Education Project was developed in the
BRC Cherrpulassery. It was discussed in a wiecting on 6tlt March, 1999 artended by all
BRC coordinators and trainers, AEO Cherpullassery, secretaries of various VECs and
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clusters, selected teachers, Block Panc/iayat members etc. Some of the planned activitics
im’ﬁufaforganising canps for childyen, srm{y tours for teachers and students etc.
BRC warrpulkmy, Palakkad Dist, Kerala

In Kerala, parents have also been involved in the hands on teacher training programme
called ”King‘nileleootlam”. Some other activitios initiated to create awareness in the
community include participation of BRC trainers in (IC\'cloping block educational projects,
PTA meetings an(l ]n'inging oul ol. a booklet to create awareness among parents, However,
there is a growing realisation that more efforts need to be made to elicit the support of the

community.

Suppurl of the BEQ scems to be critical or the sustained impact of any activity initiated ])y
the BRC. It is inleresting to see that in the five states wherever the BEO has playc([ a
supporling mlc, a series of academic supporl aclivilies have been initiated in the block. 1=et
us <ce the nature of ]in]\’ag‘cs that have been established in different states.

[ Assam joint supervisions are urg‘anisc(l 3-4 times in a month. In the joinl supervision the
BRC coordinator visits the school with the BEQ and schodl mspectors, These woint visils
not unly clicit support of the BEQs for DPEEP activities but also [w]p in orienting them to
the processes that have been initiated L]n'nugl} these centres. In Karnataka, the BIEQ attends
the munl]]ly meeting of the CRC coordinators at the block. Tis presence lwlps in
c]ari[-ying‘/sol\'ing‘ various administrative pro]wllcms ])cing faced l)y the teachers and

coordinators in the field.

A CRC coordinator in Karnataka told the vesearcher: “The presence of the BEO
throughout the meeting is an important factor. It fw[jrs to sort out administrative issues
regarding which we cannot take decisions on our own. For instance, there was a
complaint from a teacher in one of the schools in my cluster that the headmaster was not
allowing this teacher to utilise the Rs. 500/- yrant, and he kept delaying the marster by
stating that a voucher must be produced for the expenditures, otherwise, hie would not
authorize the teacher to spend the given amount. When this problewt was brought to the
attention of the BEO, hie issued an order to the effect that the Rs. 500/~ grant could be
transferred to the accounts of individual teachers, thereby sorting out the matter.”

CRC Ragi Bowmanahalli, Malavalli, Mandya Dist., Karnataka

[n Rerala the BRC coordinator has fjorma“y been given the powers of AEFQO. We find this
([o\'elopmcnt important since it confers lcg‘itimacy to the BRC. ;\lso, ellorts are directed to
involve the rcg‘ular AEQ in various activitics. The AFQ is invited to attend the \vce]\’ly block

level meeting of trainers.
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In Assam, the District Resource Gmup (DRG) consists ol DIET ['aculty members. The
BRC l‘egularly (nmntllly) inleracts with the DRG for all academic activities.

[n Rerala one DIET [aculty member is pcrmancnt]y located at cach BRC as an academic
coordinator. [Te coordinates all the academic activities of the block and prm'i(lcs rcg‘u]ar
feedback to the DIET Lln‘oug’ll ])i—montllly meelings.

In l\ﬂu//wa Pradesh cach DIET {aculty member has been diven the academic rcsponsi])i]i[y
of 1()01eing‘ after one or two BRCs. 1\1011’(]11_\' reports of BRCs are submitted to the DIET.

However, due to other engagements the [acul[_\' members rarcly attend BRC mectings.

77701@7/7 resource centres have made cf];n'z‘s to establish /iangcs with the community and existing
structures fike BEOs and DIEs, there is a need to furi/wr sli'cngz‘/zcn these bonds. Processes
need to be initiated to build the capacity o/‘ the DIET 1o prorh{c academic support to subdistrict
structures and to organise need hased Prograimmes _/Lvr them. Simi/ar/_z/ the BEQ needs to be
contfnuous/y aviented to the processes initiated [vg/ the contres. Slcps need to be take ./-urz‘/wr to

involve them in programme activitios.

INDIVIDUAL MOTIVATION

x\]ong‘ with the presence of all other cna])]ing‘ factors the motivation of the resource person,
coordinator or the block education officer remain eritical. ven in adverse comlitions,
motivated coordinators have initiated innovative activities in the limited space Llw_v were
pmvi(lc(l. This became evident from the experience ol the case slu(]_v undertaken in

f(amaiaL’a. Flere is an extract from tlw report:

must be mentioned that, fiad it not beew for the dynamism of the BEO, and the

capacity and willingness of the BRC team, Malavalli Taluk may not fiave been

considered for cither the Nali Kali project, or for the field-testing of the class 5 MLL
based books. Nor would the Metvic Mela fave occurved. This has been acknowledged by the
SPO, and speaks volumes about the faith that has been veposed on the BEO and the team
at the BRC. It also very clearly underfines that the working relationship bevween the Block
Education Office and the BRC is healthy; in the absence of conflicts, the administrarive and
academic resources are able to converge, leading to many uscful activities for the primary
schools. The pro-active BEO, Bellashetty, has also ensured that his office does not perceive
DPEP as a _parallel structure thar has given rise to a conflict of interest with his own
department. He has ot imposed any adwministrative vesponsibilities on the BRC ream. In
addition, his interest in academic matters has greatly conrvibuted to a synergy benveen the
administration and the academic structure established at the block level”.
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Similar]y in the case o[ Assam, motivated CRC and BRC coor(linalors llavc orgjaniscd
\\'orlcs]mps, meetings even ])y paving out of their poclzcts. The Kerala case study also reports:
"The training, [‘acilitics, policy level discussions have indeed made a difference hut individual
motivation of some of the trainers in Kerala to lwl‘ing' about a cllang‘c in education scems to
he a noving [orce. Many ol these trainers and coordinators were also a part of the literac_\'
movement in the district. A majority of the trainers were involved with the Total Literacy
Campaign in the district and also with other education projects like Hf\lzsllaram”,
A]sslmrapulari, \7i(1'\r'armnlw]mm, cte. Trainers had  close association with various orgdamsations
like Kerala Shastra Sal}itya Parishad (Ke=1), Teacher Associations ete. In their words " we
were nol secluded to the Tour walls of the schools and were acti\'cl_\' involved with educational
projects, which offered us immediate acccpta])ilit_v among the fellow teachers. An extract

[‘mm tlw Kcm/a report:

amankutry was involved in a sevies of activities after TLC and was known as an
agqressive pevson. He and some teachers in his school got together and rook over
the library. Avound 9000 books were lying in locked almiralis never used simply
because of fear of wear and tear and the ensuing disciplinary action. He opened the doors
of these almivahs to the children. They could borrow whenever they wanted. This was
followed by other activities (ike bringing owt children's magazines. discussion seminars
etc. The process created a wew breed of veaders in the school. He became a member of
Rakshakarthn Sangha (Upper body of Bal Sanghas constituted of parents), of Bal
Sanghas (Children's Organisation). One qf his duties was to convene classes on educational
issues like - drawbacks of traditional education, new methods of teaching etc. This process
brought him in touch with books like 'Pedagoqy of the Oppressed’ by Paulo Freive, 'De
Schooling Society’ by Ivan Illich etc.
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s mentioned in the first c]mplcr, Lln‘cc of these case studies were prcsented to
representatives from all states. In the keen and sometimes contested deliberations
hat J"o]lmvc(l, several issues cnwrg’od. ]:irslly, the varving vision that these states 1]_&(1
evolved of a "resource centre” was a point of much debate. While Kerala appearcd to focus
in’tcnscly on the pcdag’ogica] processes, the main activity ol its resource centres located in
detailed and exhaustive discussion about classroom lransactlion, resource centres of Assam
seemed to have moved out to the vi]lagcs, with academic activity (]argcly ’tcac]ling ]carning‘
material preparation) only one ol a myria(l of otllcrs, such as convineing the VEC to huild
an approach road to the sclmo], ([C\'c]oping‘ local youl]ls to ulfill teacher sllor’tag‘os and
participation in local cultural activitics. In N’Iaculya Pradesh the resource centres, rather than
(10\'01()ping institutionalised aclivities, a(lapt swiftly to c]mng‘ing programme prioritics, s]li{'ling
from teacher training to data collection even to adult ]i[cracy and so on. In Karnataka and
Bilmr, the resource centres mainly train tcac]wrs, while attempting, as [ar as possi])]c, a wider

spectrum of activities. Given this picture, the question that we encountered was:

Is a cluster or block resource centre a centie for academic activities only or should ir
perform adwministrative functions also?

Should it main[tj be a teacher training center?

What kind of interaction should it have with the contmunity? Should it become a
kinz{gfcuftumfa’ntrcjmrtici}mting in many community activities or should its

interaction with the commtunity remain (imited to primari scﬁoo[j)cr{ngogy?

While we could not arrive at a [inal answer, with the purists stic[eing‘ to the all important
"lassroom proccsscs” and others pointing to the intcrrc]alionsllip of administrative and
academic 1ssues, there was a broad consensus that ’tlmug]l block and cluster resource centres
may cxpan(l their functions to take care of some administrative 1881103, their academic
orientation should vemain central. Tn other \vor(ls, these centres need to concentrate on the
qua]ity of the tcacljing ]caming‘ process in schools and its improvement, and wandcring‘ too
far away from this main goa] could be countcrproducti\'c. Even activities oriented to the
community may he focussed on children's learning in the form of discussion of report car(ls,
drama {cstivals, (lrawing‘ cxl]i])itiuns, nmieetings with the parents ctc. rather than mere g‘cncra]
cultural and social contact. Under this umbrella of agreement, il was clear that cach state
may need to articulate clcarly its vision of block and cluster resource centres and the
functions tllc_v are cxpcclc(] to fulfill. A f-rcsl7 Jook at the roles a/l/zcsc centres at this point o/

time is important for directed grozct/z.
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If these centres are to he academic resource centres, committed to improving the ’ceaclling
lcarning process in schools, the (uestion arises as to what is the nature of activities that tllcy
oug‘lll to undertake and how should tlley enrich the academic environment in the schools.
We have seen in our case studies that teacher training, cluster meetings and on site support
to the teacher have cmcrgctl as the three major supportive and capacity ])uil(ling modalities in
the resource centres. These too have evolved as for cxamplc in the form of "school
attachment programmcs" in the case of Kerala and Karnataka. Some resource centres are
(lc\’cloping their own spcci[.ic activities like organising cvents for children. Tlowever, in many
states the balance is skewed in favour of one particu]ar activity only, spccia“y teacher training
in Bilar and Karnataka. If these centres are indeed to be efﬁ’cz‘iuc academic support and
resource centres there is urgent requirement to assess the relative henefits of cach of these
activities and focus on that particu]ar blend that gives maximum results. The time 0][ the
resource centre may Zw dewz‘ea’ to activitios that are ncca/ea/ z‘/w most 171_/ sc/mo/s am{ z‘cac/wrs.
The above ideal mix of activities, i.c. teacher traimning, cluster meetings, school visits and
others as Lllcy cvolvc, cannol be static over lime. l)cpcn(ling’ on the needs cxpcricncc(l l)y the
tcacllors, a cenlre may devote more or less time to one particular activity at a parlicular
junclure. Which parlicular activity 1s most needed at what time is an issue for the resource
centre to deliberate and decide upon, in consullation with the teachers and pcr]mps other
institutions such as DUETs and nroject ',‘,c':so,'.\ncl. an\'im'.sl'\', a cortam \llcgrcg of ﬂc,\'i{ﬁ/'}iy n
the choice of activities would l]c]p the centre (lc\'c]op into a need based institution.

Linked to the issue of a fexible schedule of activities is the question of autonomy i.c.
whether these resource centres are achla“y free to conduct activities that appear the most

Ivcnc[icial or are simp]y agencies [()r carrying out or(lcrs. [n other words:

How should the resource centre decide its prioritics, on the basis of the demands
voiced By the schools and teachers or goa[s set [ry the state?

In order to be responsive to schools, what degree of autonomy should they have?

A pointer to the answer to this (uestion is the cxamp]c of Kcrala, where resource persons
rcspon(l to the sclmo]s, while co“a])orating‘ closcly at the state level. In £act, the trainers at
the block lovel are part 0/[ the state resource group. However, cach state would need to decide its
own modalitics.
T . - . . . . " . . " .
It woul(l ])c natve an(l smlpllstlc at tlus point to suggest tllat (lecentrallzahon or dcvo]utmn
of certain ”powcrs" to block and cluster resource centres wou](l automatica“y make tlwm
responsive to the schools and that tllcy would evolve an effective mix of activities. It needs to
he recalled that these practices of academic resource support are after all emerging practices

I PI ging |

con(luc‘w(l \vitll more or ]css SLCCOSS ])y tl)csc nascent institutions : Ll]c ])loc]e an(l c]ustcr
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resource cenlres. ]n(]cu], we do not know how well cquippcc{ the resource persons are {o
understand emerging needs, and how well 1‘/705/ can rcspom{ to them. The capacity of these
mstitutions to analyse necds, plan, formulate strategies and move forward needs to
considered carc{.u]ly while (lcci(ling‘ on issues of autonomyv.

However, while tlw capacities of many ol these centres to rcspon(l to Lllc ncccls of t]w sclmo]
may he 1imitc(], it does appear [rom our case studies that some are now capa]wle ()f, and
clamouring‘ {or, more autonomous action than t]wy are allowed. Such autonomy, to the 1‘ig‘llt
center, at the rig]]t time, In the rig‘]ll (1cg‘rcc could strcng‘tllcn school support, as well as the
resource centre, and also re(lucc tllc worle loa(l at state aml district level. A\ continuous watch
and assessment at l‘/zc state Jevel of the existing capacities o/. these contres would need to guic{c the
slow devolution o][ rcspons/'Zvi/ifics and z'nalcpcm ont ][uncz‘ioning.

Qur case studies have 1)1'oug‘llt out that a resource centre is not static but Srows. [t mayv
I)eg‘in as a teacher training centre but over time move on to make cluster mectings ils [ocal
activity. As resource persons learn, tlwy may hecome more curious and look around more
leccn]y for resource material. These processes of c]mng‘ing‘ and (Icvc]oping‘ have to he fostered
in any mstitution which is to become (Iynamic. A (Icgrcc ol autonomy 1s a])solulc]y necessary
{or such g‘rowtll to take placc.

l)opcmling on the role cnvisag‘ct] for the center, the pcrsonncl appoinlul as coordinators and
rOsOuTCe persons and the processes of their selection mav aeed to be reconsidered. Since
human resources [orm the core of the centres, sclccting’ the rig’l]t team would be critical.
[ this case stm]y states have exhibited novel and cxircmcl_\' clfective ways ol sclccting’ the
pcrsonnel. The hest selection proccdurcs are the ones in which an attempt is made l]lmugll
seminars, training programmes or other semi formal situations to jmlg‘c the personal qualilics
of individuals : their motivation, intellectual calil)cr, Wi]ling‘ncss to learn ete. An invigorating
fact that has come to lig‘llt in this stucly is that a considerable number of llig‘llly motivated
individuals do scem to exist in the system and some states have succeeded in placing them as
FCSOUTCE POrSOIS. Rccruiting’ these persons and cvolving‘ transparent m&tlm(l()log‘ics for such
recruitment is an issue that needs careful consideration. On no account can routine
selection proccdurcs based on formal quali[.icalions and number of vears of experience or
seniority lead us to the right resource person. There is need to consider the {o”o\ying

questions in state spccific contexts:

What are the qualities of an ideal resource person, intcffcctuaflij and in terms of
JJersonafitlJl ?

What are the most suitable mechanisms for scfccting such resource persoms?
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Another point that needs careful consideration is the number of persons needed at these
resource centres to pmvi(lc effective academic support. Our case studies suggest that states
with successful resource centres have tended to (10\'0]017 teams ol resource persons as against a
sing‘lc imli\'i(lual, who stimulate as well as support cach other. Academic resource support is
an activity that requires Jiscussion, prol)lcm sol\'ing and various kinds of human interaction.
[t needs to he considered carc[u”y in this context whether a sing‘lc coordinator at the cluster
[evel can indeed be effective. Tt also needs to be considered whether the coordinators should
he supportul ])y resource groups or encourag‘od i some way to [orm teams with other cluster
coordinators to discuss and solve pm])lcms.

This documentation has 1)1‘0ng‘11[ out an amazing \\'i“ingncss to learn and experiment among
resource teachers. More successful states have fostered this potcnlial Llll'()ngll training
programimes, exposure visits and involvement olA FesOUTCe Persons in (lcsig‘ning‘ Lext]mo]es,
training modules cte. [f a resource person 1s rca”y to act as g‘ui(lc and mentor to the tcacllcr,
the umlcrslan(ling and L’now]o(lg‘o ol the resource person himsell or hersell needs to be (]ocp

as well as wide. A question that needs careful consideration is:

What kinds of capacities do we need 1o develop in our resource persons?

If sound knowledge of pedagogy is one of these, how is this to be fostered?

A systematic capacity ])uil(ling’ ellort over Lime, possi])]_\' 2-3 vears, which includes all the
varving skills that resource persons need is o]wiously indicated. The nature of this capacily
]mil(liing could he (uite complcx. Resource persons need to understand not just their roles
and functions but also basic pulagogic issues i.c. how children loarn, what motivates t]wm,
lcaming‘ ol ]anguagc, matllcmalics, management of the classroom and several other issues in
great (lcpth. A resource person who does not have a view on these basic pcdag‘og‘ic 1ssues, who
has not tlloug‘llt about tllcm, experimcn‘w(l with tlwm, is not a real resource person. The
school visits and cluster mectings of such a resource person may yiclcl little. Conscquently,
carcful attention to the capacity ])ui](ling of these resource persons and their systematic
(lcvclopmont would form the hedrock of any policy to (lcvclop resource centres.

[t needs to he pointe(l out that the ([e\'elopment of a resource person in terms of lznowlcclg‘e
and skills clcpcmls partly on exposure to new ideas and programmes as the cxample of metric
mcla in Karna’calza sllowccl, aml part]y on llis or ]lCl‘ experience \Vitll teachers and cllil(lron, as
the experience with Kerala illustrates. The rootedness of the resource centre in the processces
ol the sc]mul, the intensity of interaction with tcachors, 1‘cgular participation in the
classroom is as important a source of strcng’tll as is ]oarning from others. In fac’t, dcve]oping‘
a resource person is a question of simultancously allowing and encouraging him or her to

worl intcnsively with teachers and pro\'i(ling opportunities for lcarning‘ from other sources.
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Qur Stll(ly revealed that the best resource centres function l)_v estal)lislling strong links with
tcacllers, the community and other institutions. Particu]arly, the sorting out of
administrative proHcms that often arise in various meelings needs to be ensured. While in
this case s’cu(ly there was some evidence of these linlzs, tlley had often been forgul at a
pcrsonal level hut institulionally thcy were tenuous and incomplctc. Un{ortunatcly, in these
resource centres we did not find the DIETs playing a strong supportive role and cannot
tllcrcforc, comment on its impact. The possil)ility llowcver, needs to be explorcd. Ccr[ainly a
network which will lle]p the resource centres come across new ideas and practices needs to be

promotcd.

What are the kinds gf[inkages that resource centres need to establish with other
institutions?

It needs to be ensured that the issue of ]inleagcs is not dealt with in a simplistic manner in
terms of supervision. If in the name of ]in]eagcs cluster and block resource centres ])cgin
mcrc]y to supervise sc]lo()ls an(l DIET: in turn to supervise Lllc resource centres, no great
benefit may emerge o terms of academic inputs. These linl\’agcs have to he formed in terms
of wor]eing togctller and sllaring of ideas as in the case of trainers in Kerala who work with a
teacher in (10\&*10ping or (loing a particular activity with children. Some of these 1in]-zagcs may
be in the form of joint projects with the teacher too.

Taleing a 1ong look at what this s’tu(ly has l)rougllt out, cluster resource centres and block
resource centres are emerging as important new institutions. Observations of some of these
centres which have functioned well show clearly that a resource centre cannot be created l)y
simply recruiting a suital)]y qua]i{ie(] person and provi(ling I)uil(ling and infrastructure. The
core of a resource centre lies in its practices, and these need to be visualised and
(levelope(l. How "goo(l” a resource centre is or how "well” it functions is a {function of what it
(locs; the nature of support it provi({cs to the school t]lrougll visits, meetings, training
programmes, ]il)rarics, seminars and ils own spccial processes. With clear vision and goals at
the state level for these resource centres, it is possi])le to gdet the rigllt peop]c and provi(lc the
rigllt kind of infrastructure. However, a resource centre needs not mcrc]y to be established but
needs also to grow con’cinuous]y if it is to be a resource centre. Orientation in basic pcdag()gy
and new opportunities for 1carning are a,lwsolutcly necessary. Linleagcs with other institutions
of a kind that foster academic strengt]l and rootedness in the schools can u]timatcly provi(lo
meaning to such resource centres.

All this sai(l, it needs to be poin[cd out that this S[Ll(ly 13 poiscd at a time when DPED is
nearing comp]c[ion in pllasc [ states, where the positive practices documented in these studies
have taken p]acc. Such states are in the process of [a]eing their own decisions about

sustaining these resource centres and all of them seem to be unanimous about the
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usceluliness of these centres. At the same Lime, these centres are ])cing set up as part of the
project in states where DPIEP extended sul)scc[ucntl_\n The purpose of this stmly would he
served il plans for the [uture resource centres are influenced ])y the leaming {rom this stll(ly

and il it can contribute towards Ll]c creation of vil)rant an(l nwaningful resource centres.
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Slate District BRC CRC
Assam Morig’aon Mavang Svi Sri Ramabrishna Bi(l'\'a
Mandir
Makaria
Bhurhandha Sidabari Hanimaragllat
Dhubri Clololeg‘unj Gololzgunj
Bisondoi
Bihar Muzalj{.arpur Bonchaha Garhan
‘\I(,tilml- CRC Birahima Bag’ar
‘\l“]'a“l CIQC l)]]()]i |3Jg€ll'
Karnataka Mamlya Malavalli ])oorig'ali
K()]dl' &‘lu(lilyan(lc ] 1&11]&5&11(1]'&
Pulisanioddu
Garudarcharalahalli
Iragrctl(lilm“i
Kerala Palalkad C]lm‘pu”asscrv Detailed Interaction with 3
CRC coordinators
Pattambi Detailed Interaction with 2
CRC coordinators
Ma(lllya Pradesh Betul S]m])pur Blm_\'awai

]3]18[1 ra

Ulm(la(longri

C’ll]o(la(longri

Sarni
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ALEO Assistant  Education Officer

BEO Block Education Officer

BRC Block Resource Centre

BRG Block Resource Crroup

CAC Cluster Academic Coordinator

CLRG Cluster Level Resource Gmup

CRC Cluster Resource Centre

DIET District Institute of Education & Tmining‘
DPC District Project Coordinator

DPEP District Primary Education Programme
DPO District Project Olfice

DRG District Resource Clmup

Kala I

bc]nml placcmcnl programme [or trainers in }\crcla

Piteral Meaning: lrainine contre toe martial arte sommnasions, ancet alliee <choal taith asingle teachon Tonly <uin

Kinginil\’l\’ooltam

I and-on Training l)mgramnw for Teachers in Kerala

MTA Mother Teacher Association
NGQ \Ton—govcrnnwnLa] Org‘anisati(m
PTA Parent Teacher Association

R Resource Persons

State Council lor E(Iucational reserach an(l Training‘

=1 Sub Inspcctor/Sclmol [nspector

PO State Project Olfice

=RG State Resource G roup

A School \Worleing‘ Commiltece

TEM Teaclling' Lcarning‘ Material

VEC \Hlag‘e Education Committee

POA 1992 Plan of Action 1092

=QOPT Spccial Orientation for Primary Teachers

PMOST Programme of Mass Orientation for School Teachers

MLL Minimum Levels of Lcarning

[:=D [ntcgratul E(Iucalion o[. [Iw Disabled I T R
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