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Universalisation of primary education involves, along witk universal access to 

sckools, an improved and constantly improving quality of tke teaching learning 

process. Among tke many interventions undertaken in D P E P  f or quality 

enkancement, suck as competency and activity kased textbooks, extensive 

teacker training and many otkers, is tke esLakliskment of suk-dislrict resource 

centres at tke cluster and block level. Tkese centres kave played a critical role in 

disseminating new ideas in pedagogy and also in developing tkem furtker.

Tke estakliskment and development of sub-district or local resource centres kas 

in itself keen a ckallenging task. Tke centres need to ke vikrantly functional 

and reack out to tke sckools witk interventions of kigk quality. Tkese centres 

kave to evolve activities and processes tkat are need based and induce quality. 

Some states in D P E P  kave succeeded in evolving resource centres tkat kave 

become tke k uk of academic activity in tke area and kave contriku Led 
significantly to tke improvement of tke quality of tke classroom transactions. 

Tliis success is wortk skaring, particularly for emulation and learning. W e i rave, 

consequently, conduc ted case studies of some of suck centres in five states i.e. 

Assam, Bikar, Karnataka, Kerala and Madkya Pradesk.

rkis document is a syntkesis of tkese case studies. It attempts to illustrate 

some of tke processes undertaken ky tkese centres and also to analyse kow tkese 

processes kave come akout i.e. wkat kas enabled tkese centres to become as 

productive as tkey are.

We kope tkat tk  is document will tkrow ligkt on tke potentia Is of tke resource 

centres as well as wkat makes it possikle for tkese centres to function effectively. 

We also kope tkat it will suksequently inform policy formulation in pkase-I 

states wkick are planning for sustainakility and in pkase-II states wkick are still 

developing tkese centres.
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WHY THIS DOCUMENT?

luck’ and cluster resource centres linve been established in D P E P  lor extending 

academic support to teachers through school visits, teacher training, maLerial 

preparation, discussion ol specific problems at monlh ly  meetings etc, I hough the 

idea ol resource centres lor teachers in the lorm of school complexes has existed lor some 

time in government as well as the \L<0 sector anil lound place in the P O A  199.2, tl 1C CIC tual 

larcje scale operationalisation of c/rassroot academic resource centres has been an cxcitim] 

decelopment in I)P I:P . I hese structures have supported the overall pedagogical reform that 

the program has triggered and have plaved a central role in helping the teachers in bringing 

about necessarv changes in the classrooms processes. Regular school visits bv L I\C 

coordinators and monthlv meetings ol teachers have indeed made a very special contribution.

I hough these resource centres have been established in all D P E P  districts, tliev are al 

dillerent stages ol development and there are significant variations. in their activities. In 

some states steps have been taken lor ellective school visits, academic discussions in monlhly 

meetings, documentation ol folklore and its use in classrooms, establishment ol maths lab, 

developing libraries etc. In some others, these structures have taken tin redes I ha I are 

more adminislrative and supervisory in nature. S im ila ry ,  the degree ol com m un ity  

involvement in funct ion ing ol these institutions varies, as does the level ol their 

autonomy. 1 hese emerging institutions varv considerably in their locus, structure, 

activities and their role in the school system across states. Som e practices appear to be 

more rewarding than others.

The experiences in national and state workshops has shown that sharing of ideas, 

activities and experiences among dilfcrent groups ol people enriches all. Consequently it 

was felt that states won l d l  icnefit a great deal from a sharing of the varying practices and 

experiences at local resource centres all over the country, specially the experiences, where 

the resource centres have met with some success. M any practices that have emerged are 

vvor thy of emulation , and can indeed be replicated. The creation of a 'good" resource 

centre is not a matter of accident to be left to chance, but a practice that can be fostered 

systematically.

\Xe decided, therefore, to document the relatively more successful activities at the block and 

cluster resource centres in five states namely Assam, Bihar, Karnataka, Kerala and Madhya 

Pradesh, hxcept Bihar all others are phase I states where the programme has been underway for 

over 3 years. In  Bihar, the Bihar Ed ucation Project (BEP) has been active for a lairlv long time. 

Thus in the resource centres studied, the duration ol their functioning has been long enough to 

allow for experimentation and learning. Moreover, we have concentrated only on some of those 

areas where such experimentation and learning appears to have taken place, and our preliminary 

interaction provided sufficient evidence of grassroot level constructive activities.

1



Based i)ii carefully collected observations from L11 o above live slates, this synthesis

docum ent aims to provide glimpses of the activities that have heen initiated hv the

resource centres and to identilv the necessary conditions lor their replication. Specifically

it intends to:

•  compile a resource pool of various processes that have heen initiated through these 

structures;

•  highlight the potential ol the hloch and cluster resource centres in providing academic 

support to teachers;

•  facilitate cross state sharing i.e. learning and transfer of positive experiences;

•  idenLif v hev indicators which contribute towards making the resource centres functional 

and effective;

•  bring out the factors that l im it the el lectiveness of the processes i( lentil" ieil in providing 

academic support to teachers and

•  suggest a possible way forward.

DOCUMENT AT I □ N PRDCESS

In each ol the live states mentioned above at least two block resource centres and lour 

cluster resource centres were studied in depth (See Annexure 1). Resource Centres known 

to be active and functional were selected with the help ol the state project office. \xd lerover 

possible a visit to a not so successlul B R C  was also made lor comparison and to 

understand what made a resource centre special.

I hrough a cosc s tuJy  ol each resource centre selected an attempt was made to

understand and document the genesis, structure, processes initiated till date and factors 

affecting the funct ion ing of the centre. At each centre the locus was to understand the 

following aspects:

•  hum an  resource at the centre, the recruitment policy, capacity building and individual 

motivation of coordinators

•  infrastructure, facilities, nature of books, reading material available at the centre

•  nature of school visits, and month ly  meetings and oilier processes initiated bv the 

centre

These case studies did not explore teacher training activities in detail, as these have already 

been the subject of much study and discussion. I hey concentrated instead, on academic 

support activities other than teacher training. All the investigators were called lor a 

briefing meeting before field visits.
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During the lield visit tlie investigator visited:

S P O ,  S C  E R T  and SRC.

D P O s ,  D R G s  and DIETs

P R C  s and liloclc resource groups

CRCs

Schools (to interact with leachers and children)

Concerned N C O s

l:l lo i is  were made to attend the monthlv meetings ol the teachers at the C R C  and the 

meeting ol CIvL coordinators at the BI\C. Informal discussions at S P O ,  D P O ,  D IE  I and 

visits to schools with the coordinators, attending monthlv meetings at cluster and block’ level 

helped to document in detail the nature ol onsite support extended to leachers. Review ol 

available liL e ra lu re  and records ol last lour lo live months al the resource centres was also 

u n d e rta k e n . Debrieling meetings alter lield visits w ere organised and a detailed report was 

submitted by each investigator.

Some ol these reports were shared with all the D P E P  states in a national workshop to 

idath/i/ strategics /or strciicjtlienniQ block and duster rcsonrcc centres, sharing experiences ol 

these slates bv slate representatives as well as the researchers and resource persons helped in 

understanding the emerging issues. We intern! to continue this process ol sharing and 

learning in the luture through state level workshops and 1 v circulating this document lo all 

the states. I I opelullv, these ellorts will lead to the development ol resource centres

•  which can become the hub ol academic activity in primary schools;

•  which can be used bv the teachers to refer to different tvpes ol materials, books, journals 

on education;

•  where regular seminars, debates can be organised on need based issues, where teachers can 

learn Irom resource persons and each other;

•  where teachers in groups can sit and develop new materials and activities whenever they 

leel the need even bevond the prescribed meetings.
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| lie visualisation anti establishment ol resource centres al the block and cluster level in 

I D P I :  P has meant lb.aL

•  a lo r u m  is cre a te d  w h ere te a c h e rs  c o m e  to g e th e r Lo d is c u s s  c la s s ro o m  re la te d  issu e s  u s u a llv  

in  m o n  th l v m e e tin g s;

•  arrangements are made lor a resource person to make school visits lo discuss academic 

issues and advise the leacher;

•  an academic resource centre, ideallv with relevant books, teaching learning materials, 

facilities lor training etc. is created close lo the school readily accessible lo the leachers; 

and

•  ellorts are directed to hridge llie gap between llie communitv  and L11 e school.

Will lin llie above Iramework ol academic support lor ihe leacher, cluster and block resource 

centres have evolved differently in each stale depending upon llie specific need and the 

existing pedagogical vision. A scrutiny ol the evolution ol lliese structures in tlie live slates, 

Assam, Bihar, Karnataka, Madhya Pradesh and Kerala, where ibis case study was based, provides 

rich insights.

THE EMERGING ROLES

The structure, roles and functions of the block and cluster resource centres in the live slates 

seem lo have emerged mainly in response lo the vision of the overall pedagogical renewal process 

in each state. 1 hough each slate engaged itself in all the aspects ol pedagogical renewal, 

including teacher training, textbook renewal, evaluation, I LM  development etc., each stale 

had a different focus determined hi/ its context and vision which in turn influenced the evolution of its 

sub district institutions.

Bihar and Karnataka lor example gave special importance to teacher training. X o l  surprisingly, 

ihe block and cluster resource centres largely engaged in training teachers through training 

packages, developed bv the slate resource groups.

In Assam  it seems that llie interaction between the school and communitv  became the mosl 

important aspect ol the pedagogical renewal process. Consequently, the block and cluster 

resource centres, in addition to doing a variety of other things like developing materials and 

activities became sites for dynamic interaction among the leachers, resource persons and the 

community.

In Madlu/a Pradesh cluster centres were established as part ol the "^eekhna-Sikhana package", a
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classroom transaction methodology that embraced textbooks, teacher training and academic 

resource support at the cluster. Over time however, the cluster resource centres evolved as 

supportive lo the new pedagogy, organising training, conducting school visits and cluster 

meetings, and also aided D P l iP  implementation in major ways, undertaking diverse tasks, 

llie hlock resource centres in Madhva Pradesh remained programme implementation units.

In Kerala the locus ol the pedagogic renewal process was Irom the very beginning on a 

parlicipatorv and interactive dialogue among leachers, resource persons and the communitv 

on all pedagogical aspects. All innovative initiatives in the different aspects ol the pedagogical 

renewal process including texthook writing, leachers training, evaluation were subsumed and 

led bv this constant dialogue, feedback Irom classroom practises and needs ol children and 

teachers, liven when the first set ol materials and training were planned centralh/ their 

implementation and  subsequent modification teas a local dialocfical process. I he resource centres 

played a key role in this dialogue and in facilitating the process ol change in the lield. I bey 

have consequently become sites lor this discourse, as we shall see.

EVOLVING INSTITUTIONS

I hough the role ol resource centres is closely linked to the pedagogical vision ol the state, 

once established, these structures have at limes gone bevond that vision and bave acquired 

roles and functions that were not hitherto visualized, l'or example in Kerala,

the originaf concept of a resource centre d id  not incfude a resource reference library for the 

teachers at tfie (Hock level. But over a pe riod  of time tfic teachers and trainers began to 

feet tfic ncecf to consuft [woks. The state office in response to this emerging needsuppfied 

hooks worth Rs. 10,000 to each BRC.

Similarly in Karnataka, the resource persons at the B R C  say

"So J a r  we have spent a fot of time in impfementing the programme of the state. Now we 

need to chalk out our own strategies"

"The BRC shoufd hccomc a resource centre that can cater to the needs of the teacher and  

chifdren. The training should he based on focaf needs. The centre should he a place where

teachers can access refevant materials and  magazines........ "

"We need to spend more time on school visits".

I he vision of these institutions in different states may need to he reviewed and renewed on the 

basis of tl ic felt needs and  the feedback received. It is important that policy decisions match these 

emerging needs to facilitate a functional and  meaningful institution.
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THE STRUCTURE TD DAY

A ?  the ro le s a n il fu n c t io n s  o l these c e n tre s  o \ ' i >I\'<_u 1 in l i m e  w itli t lie  p e d a g o g ica l v is io n  a n il 

lo c a l n eeds, l l ic  s t r u c t u r a l p a tte rn s  in  e a c li s ta le  e m e rg e d  in re sp o n se  to tlie  v a rie d  ro le s to lie 

p e r lo n n e d . Let us take a c lo s e r  loolc at tlie  s t r u c t u r a l v a r ia t io n  i.e. in  te rm s o l p e rs o n n e l in 

tlie se  l i \ re states.

L o m p a ra t iv e  P ic tu re  o l the R e s o u rc e  P e rso n n e l at the C e n t r e s  in  the P ive  S ta te s

Block Iu ’m huw ’ L cnlrc  ̂ lu-Lcr Ixcstm i\ c L on t re

Assam •  1 lu ’ nlacL’ ivmuiivc centre coordinator
•  A s ^ la n t  M od' iv?mn\ e centre 

coordinator

•   ̂ luster ]VM»in\ c centre coordinator

Hi liar •   ̂ rL'MHiru1 person" ( ix l1-) identified
L!ircui^ 1 i tlie Iramni^' programme lor a 
period ol 1 war. ] other Ix 1 V are al-o 
identdied as h ad ’ up a rra linemen L

•  r J io o l  raniaii\'a\aL'
•  ^ankul praMinn

I 1 1 u'm.’ arc 'lie  ̂ IxL ^0(>rdmator 
and academic ^oanlmatoi')

•  (mil lull time -I a 11 -add i t ional charge)

Ixarnalak'a
. m i  i . i 

•  1 hlock rcsoiii'co a 'lit iv  coi>i-iimaLor aim
llVC IV-atllVl1 pClMMb (sulked CXpCI'ts)

a ' i i -  I ••  X lxX v. ooru i na tor

Kora la •  1 Mock rcjt'tiivc cciif.iv coiit'dnuilor
® I academic coordinator (1 )l I: I m e n d ie r)
•  1 C-1 / trainers (depending upon llic 

mmilier ol cluster:-)

•  L ixl. coordinator (nol lull lime)

Mr. •  1 Blx^ coordinator •  L luster resource centre lioad {nol lull 
lime)

•  clu ster academic ooordmator

In  lio t li Bihar a n J  Karnalaha  w h ere  te a c h e r t r a in in g  is a m a jo r  a c tiv ity , a s tro n g  team  o l 

t ra in e rs  is lo c a te d  at th e  b lo c k  re so u rc e  c e n tre . I lo w ever, it is in te re s t in g  to see the v a r ia t io n  

in  these te a m s in  the tw o states.

In  Bihar  a team  ol re so u rc e  p e rso n s  lo r  the b lo c h  an ti the c e n tre  s c h o o l are  id e n t if ie d  

th ro u g h  t r a in  inti p ro g ra m m e s . ! Iie se  B R C  a n d  L I \ C  te am s ( u n c t io n  o n ly  lo r  lim it e d  p e rio d s  

(u s u a lly  1 y e ar) a n d  are  la te r  re p a tria te d  to th e ir  s c h o o ls . I he idea u n d e r ly in g  th is  p ra c t is e  is 

to p ro v id e  o p p o rt u n i t ies to m o re  a n d  m o re  te a ch e rs to b e co m e  tra in e rs , th e re b y  e n h a n c in g  

th e ir  u n d e r s t a n d in g , c o n fid e n c e  a n d  te a c h in g  c o m p e te n c e . A lt e r  the b lo c k  level t r a in in g  

p ro g ra m m e  the te a ch e rs c o m e  to g e th e r every m o n th  at the c lu s t e r  s c h o o l lo r  the c lu s t e r  level 

e n r ic h m e n t  se s s io n . I he m o n t h ly  m e e tin g s in Bihar  a rc  th u s  an  e x te n s io n  o l the t r a in in g  

p ro g ra m in e .



In contrail. Lo Bihar, in Kamalaba a loam ol live resource person? and the BRC  coordinator is 

identified bv the D P O  and trained lo conduct teacher training. I lie cluster resource centre lias 

lieen con\'erled in lo  a matlis lab where a bit o l materials and activities developed In1 an 

X c O  called Suvidva is kept. All coordi nalors have Keen trained to use lliis L’it. I hough 

tlie mandate ol tlie block resource centres is mainlv teaclier training, sometimes 011 their 

own initiative resource persons organise oilier programmes lor llie block also.

In Madhya Pradesh tlie centres function as programme implementation structures, perlorming 

academic as well as administrative roles. At tlie m oment in M adhya Pradesh tbere is one 

coordinator at llie BRC  and I wo coordinalors at tlie L l\L (a full time academic coordinator and 

a part lime cluster resource centre bead wlio is tlie bead master ol llie centre school).

I be BI\L lias not been developed as an academic structure and does not have a team ol 

resource persons. However in llie X c O  supported block there is a lield centre equipped 

with library book?, journals, discussion papers etc. Also at the centre there are 6-7 lield 

workers lullv involved in lollow-up activities like m on lh lv  meetings, school visits, material 

development, train ing etc. I his centre gives academic assistance lo the Blvl .

In Assam  there are as two coordinalors at the block and one at llie cluster level. However 

compared to Madhi/a Pradesh, Assam  has an added advantage ol having block and cluster 

resource team?' which assisl the centre? in perlorming the academic and non-academic 

lunclions. I 11 Assam  these centres have emerged as resource institutions which plav a 

critical role in eliciting com m un itv  support lor academic and non academic activities.

I liese com m un ity  linked activities mav range Irom docum enting  lolklore and llora 

launa, lo mobilising lunds lo build a road (to reach the school) and to developing a learning 

corner al the centre with their help. I liese institutions seem Lo participate in the overall 

development ol the cluster / block. I liese centres have also organised I LM workshops, 

mela s, excursion lours lor children as a n d  when required, ^om e  BR C s also bring out a 

newsletter.

In comparison lo other states, resource centres in Kerala are structurally very different.

I n stead of one or two coordinators and subject experts, the B R C  coordinator is suppor ted 

by 15-17 trainers (depending upon the number of clusters) and an academic coordinator 

who is a D IP T  lacully member but is stationed at the B R C . O the r  than providing regular 

support through school visits, the trainers in Kerala frequently reler to reading material lor 

developing activities for transaction ol curriculum and for answering some mind boggling

* M a teria ls  provided by S uvidya are kept in the M aths lab. These are shared as a part of the ongoing tra in ing p rogram m e (6 

days) fo r teachers at BRC. Specifica lly  m ultip le uses of m aterial and the ir production are  d iscussed in detail du ring  training.

" C lu s te r  Level R esource G roup (C LR G ) is constitu ted of village vo lun teers (2 per VEC). The m em bers of this resource group 

m ake school visits and help the tea cher in TLM  preparation. Each vo lun tee r get Rs. 30 /- per school visit.

**B lock resource group in Assam  is m ain ly constitu ted of retired teachers and experienced resource persons from  NGOs. 

M em bers o f this group m ake regular school visits (at least 10 every m onth) and attend m onth ly  m eetings at the cluster, block 

and dis tric t level. They not on ly extend support to  the teachers but also help the BRC in o rganis ing sem inars and w orkshops 

as pe r the need. Each BRG  m em ber is paid Rs. 50/'- per visit.
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questions raised bv children. I hough the com mu 11 i tv linkages witli centres in Kerala arc nol 

as strong as in tlie ease ol Assam  ellorts have been to made in lliis direction. In Kerala, llic 

B R C  trainers ollen alleiul P I  A /  M P\ meetin g aiul sliare tlie leaching strategies adopted 

in llic classrooms, Parents have also started participating in teaclier training programmes. 

Recently a booklet lias been developed to create awareness about tlie new approaches to 

L e a c h in g . Some BRCs have also assisted in the planning ol the Bloch hducation Project.

7
1 n e a t s  I n  he e m p h u s i s e d  l l u i l  these h l ock  a m i  c l u s t e r  resource cent res  h a r e  not e m e i y e i l  us 

i so l ated e n t i t i e s .  T h e i r  s t r u c t u r e s  a nd  j u n c t i o n s  h a r e  e r n l r e d  m a c e r i u m  context  oj  j^ediujopic  

r e n e w a l .  T / i i ' i /  h a r e  b o r r o w e d  l u j a r i h /  j r o m  the l u r t / e r  p r o c e s s ,  o j t e n  r e j l e c t n u i  the s t a t e  

s p e c i f i c  r i s i d i i  oj  p r i n i u n /  school  pedtn/otpi .  T h e s e  are l i n k  s t r u c t u r e s  m the w ho l e  pediu j o i / ica l  

i n t e r r e n h o n  s t r u t e i / i / .  I  ( o i r  the i j  d e r eh i p  w i l l  i n/ l uence r e n j  s t r o i u i h i  h o w  w e l l  a nd  dcepl i i  the 

ped(u/i )(/ ical  i n t e r r e n h o n s  w i l l  tak ’c r oo t .  I  u r t h e r .  thei i  h a r e  the p o t e n t i a l  to become s i t e s  

w he r e  the pedui foq i ca l  proces ses  i n i t i a t e d  c u n  c r o l r e  j i i r t h e r .

= = = = = =

8



f hough each state lias conceptualised support Id the teacher dil lerentlv based on its 

; overall pedagogic vision and Ideal needs, teacher training followed In' extension ol

; support through school visits and niontlilv meetings seem to have emerged as critical

grassroot academic support mechanisms in all the live states. In this section we will take a 

closer look at these support processes. While school visits and meetings have heen scrutinised 

in greater detail, the documentation ol teacher training is more limited in scope since 

teacher training as a process has alreadv heen extensively examined in other studies. Here we 

will discuss only the contribution til resource centres to teacher training.

TEACHER TRAINING

In all the live slates block and cluster resource centres are playing a critical role in the 

conceptualisation, conduct and organisation ol the teacher training programmes. In Assam, 

Kerala and Madlu/a Pradesh these centres undertake teacher training at regular intervals 

throughout the vear. L llorts  are made to organise these training programmes during 

holidays, so that s chool functioning is not disrupted. 1 lowever during the teaching period 

leedhaeh is collected through regular school visits and monthly meetings and it is this 

feedback which lorms the basis ol the next training programme. O n  the oilier hand, in Bihar 

and Karnataka, the BRC  f unctions mainly as a training centre throughout the year, organising 

training programmes 20  davs a month.

In Bifiar the block resource centre is essentially seen us a teacher training centre, 

organising trainingjnvgrammes for teachers 20 dags a month throughout the year. Once a 

month training at the CRC is seen as an extension of this 10 dags' block fevel training 

programme. This 10 dags' motivationaf training programme caffcd iijala at BRC aims to 

help the teacher analgse his rofe in the societg a)idto equij) him to take up imjiroved 

teaching methods centred around active learning processes a nd  a child-centred pedagogy. 

The basic approach at all fevefs seems to be to demonstrate how specific areas/hard-spots 

from the contents of the textbooks are effectivcfg handfedin mock-cfassrooms, invofving 

pfentg of roie-plag.

I hough this stud\' did not tackle teacher training as an activity in detail, the case studies 

revealed some positive and critical changes that took place in the teacher training programmes 

with the coming up of resource centres. Let us briefly examine these changes

C r e a t i n g  a  S p a c e

In the past teacher training was mainly the responsibility ol D IL  Is. I he training packages or 

modules developed at the national or state level were conducted at the district level. In the
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ease ol ilia?? teacher training programmes 1 iIce S O I  T  and I’M O  ̂  1, Mode level training 

venues came into tlie picture. However these remained sporadic and temporarv. It was onlv 

when the Mode and cluster resource centres were established in I)PI;P , that a systematic 

ellort was made to conduct teacher training programmes at the Mode level. Infrastruclare and 

facilities were provided at these centres to lacilitate this process.

In Karnataka, the block resource centre has a office room for the BRC coordinator and a 

trainiiuj hall for conducting teacher training. Separate dormitories are provided for ladies 

and qents which makes it possible to conduct residential traininq proqrammes. Toilet and 

drinkinq nutter facilities are also provided. Books, photocopier, OHP, TV/VCR etc are 

readilij available for use.

iT'uch i ill rasl met u re, available close to the teachers has made possible frequent residential and 

well conducted training programmes.

R e s o u r c e  T e a m s  o f  T e a c h e r s

Never before were teachers involved on such a large scale in the conceptualisaI ion and

conduct ol teacher training programmes. Put now PI\L-L l\L coordinators and other

• I , • r- 1 . 1  , • 1 , ■ , I , , • • .
i d e n u l i c d  r e s o u r c e  l e a c n e r s  a r e  t r a i n e d  a?  m a s L e r  t r a i n e r ?  t o  c o n d u c t  t r a i n i n g  p r o g r a m m e s .

In all the live slates identilied teachers have been consistently involved in the

conceptualisation and implementation ol teacher training programmes.

In Bihar all teachers from a cluster come together for the training programme. It is from 

these teachers that the resource persons for the block are selected for a period of one year, 

after ivhielt theij qo back to their schools. Because of this practice more and more teachers 

<jet the opportunity to function as teachet-trainers which is likchj to enhance their own 

uuderstaudinq, confidence and teaching cotnpetcnce.

Q u a l i t a t i v e  C h a n g e s  i n  T e a c h e r  T r a i n i n g

I lie shill in teacher training from the district to the Mode has not onlv brought the trainers 

closer to the teachers hut has also led to a qualitatice change in the training programmes. A 

space has been created lor experimentation in the I ield lollowed bv reflection and revision in 

strategies. Kerala's Kmcjinlckoottcmi training programme is a case in point.

A hands on teacher training programme call Kiuqiukkoottom nuts organised in Maij 98. 

The 16 daif children’s camp nuts closedj linked to the ouqoinq five-day in-service traininq 

proqramme for teachers orqanised at the BRC. The teachers durinq this five day traiiunq 

pivqiutmme identified common classroom difficulties and collectivehj formulated classroom 

strateqies for team teachinq, facilitatinq qroup activities n’ilh peer learninq, ticsiqiunq
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classroom activities to address the multi-gradc/multi level situations, devloping small 

projects for children, orqanisiiuj field trij>s and so on. hninediatelij after this five daij 

interaction at the [’lock, these strategies u ’ere tried out in the classrooms by teachers an ti 

trainers toqethcr.

1 lie traditional teacher training packages were highly structured and rioid in terms ol both 

content and lorni. In tlie absence ol a dialogue between expert and teacliers tlie possibility 

ol modifying tliese teacber training packages was extremely limited. 1 lie local resource 

centre# liave made possible lor tlie lorm and content ol teacber training: programmes to be 

highly llexible. lo r  example, il tlie block’ or cluster level teacliers I eel tliat they need to 

locus on mathematics in a particular orade or on special disability children they can always 

design the teacher training programme in such a wav that it addresses the specific issue that 

lliey have to handle. J-uch need based traininq programmes have heen organised especially in 

Assam  and Kerala. Lei us see what a trainee teacher Irom Kerala has to say:

" . . . /  was skeptical as I approached the training centre. I was quite sure that this was 

qoinq to be just another one of those in-service programmes. But what DPEP gave us 

was ccrtaiidij a venj different experience from ivhat ive had qone throuqh earlier. As I 

qot inside the training centre, the first thimj that caught mij attention was the 

arranqement of the chairs in a circle. It was clear that this was qoing to he something 

different. The venj first gro ip inq itself was quite interesting. The haste with which we 

quickly introducedoursefves to the other members in the group- hefievinq that this group 

1 vas going to he constant - was proved fruitless when we went through several grouping 

activities which tv ere effective and quite interesting. Throuqh this we coufd get to know 

every one of the participating teachers in theprogramme. The various wake-up activities 

that we participated in certainly succeeded in working up the steeping minds in every 

one of us...

We understood a very important thing riqht on the first day. that the most effective 

fcarninq takes place through experiences. The fact that the chifd fooks at the worfd 

holisticafly a nd  with a fot of imaqination ivas presented to us using the object which 

every child dreads: the cane! The infinitepossibibities of imagination was sfowfy 

unraveled to us as the cane took on various shapes ... ranging from a sleeping baby to a 

fishing rod! The activity that we partic ipated in - to understand that anything in the 

environment coufd be used for creatinq beaming experiences - was ready good. As we 

started fram ing questions in the object identification activity we reabised how difficubt it 

is to frame questions. The basic efemcnts of a good beaming activity graduabby

E.P. Sairabanu, a p r im ary  schoob teacher from Kothayoor, Pabakkaddistrict in Keraba, 

after attending her first experientiaf traininqprogramm e in March 1997.
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A n O n g o i n g  P r o c e s s

Pelore local centres emerged teaclier training; liad Keen either a once in a lile lime 

aclivilv or available, in more recent limes, every 3 lo 4 years lo a particular teacher. In 

D P P P  ho\ve\'er, the estahlishment ol the local resource centres has created a potential lor 

need hased recurrent tra in ing programmes. Por instance, in K am a taka teachers have heen 

exposed lo a series ol tra in ing programmes on dillerent issues ranoiuo Irom M L L ,  

aclivilv hased pedagogy, l i lm  hased training on thematic issues to Uender, 11:1) and \ I:L 

training. O ne  sees similar experiences in the other lour state also.

Moreover, these training programmes are not an isolated input hut are part ol a 

continuous process. File B P C /C  PC  coordinators as trainers conceptualise new' ideas, and 

share them with leachers in the train ing programme. 1 hen through school visits they 

help teachers in Irvins; out these new ideas in the classrooms. I hese experiences are then 

shared hv leachers in the m onth ly  meetings. Il is this dialogue, generated through school 

visits and monlh ly  meetings, which lorms the hasis ol llie nexl training programme.

Ill Kerala after the introduction of the new textbooks ivith activity hased pedaqoqq, 

field visit hi) trainers revealed the problems being faced bij teachers in implementing 

the integrated new lanquaqe approach. This feed back lvas shared hi) the trainers in 

the state resource qroup. Based on the feedback the next traininq proqramme focussed 

on this cmerqinq issue of inteqration. Further interaction with teachers durinq school 

visits and monthly meetiiiqs revealed that, "with chanqcs in the teacher learninq 

process evaluation sgstem needs to correspondinqlg change'. The whole issue of 

evaluation was then addressed in a series of state level workshops in which identified 

teachers and BRC trainers also participated. /\ new technique of evaluation and  

qradinq was then developed after triafliuq a series of activities in the field. Teachers 

were trained and evaluation tools were devcfojH'd bq them in the CRC meetiiiqs.
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S C H □ □ L VISITS

School visits bv tlie resource persons at the block and cluster level have indeed emerged as 

important means ol extending support to the teacher and implementing the pedagogical 

vision. I lowever the nature anti frequency ol visits hv the two I unclionaries diller and have 

therefore heen discussed separately.

V i s i t  b y  t h e  C R C  C o o r d i n a t o r s

I n hoth / \ssam ant 1 Madlu/a Pradesh the ClvL coordinators ( acatlemic coordinator in case of 

Madhya Pradesh) visit 10-12 schools in a month. During the visit they spend the entire day in 

the school. However there are subtle diflerences in the nature ol visits made hv the coordinators 

in these two states. In Assam  the locus is on demonstration classes anti discussing need 

based issues itl entif ietl during the visit or in the monthly meeting. In Madlu/a Pradesh in 

addition Lo acatlemic discussion with teachers, some ol the major tasks of the cluster 

acatlemic coordinators include checking ol classwise targets lixetl in the monthly meeting, 

engaging a teacherless class, holding joint meetings with teachers and head masters, 

collection ol data anti dissemination ol information (mid day meal, enrollment etc).

In Bihar and Karnataka the lrequencv ol school visits bv L l\L co-ordinators is very low. In 

Bihar, the C R C  coordinator being a lull time teacher (responsibility ol L RC is an additional 

charge) is unable lo undertake school visiLs. In Karnataka though the C R C  coordinator is a 

lull time appointee he 1 intis it diflicull it) provide sustained inputs through school visits, 

mainly due to a large number of schoo ls(25-45) i n the cluster.

The CRC coordinator expressed his concent about the number of schools in a cluster:

"The geographical division is notjrroper. The number of schools on an average is high. The 

lowest in our bfock is 17, and  it (joes up to 40j)er chistcr. In the neighboring Srirangapatna 

Tahtk, I have heard that one cluster has 45 schoofs! In such situation, how can we be 

expected to visit a ll the schoofs regubarhj and  provide continuous support to the teachers?"

Naijaraj, CRC Coordinator, Mnlavtifli, M antlija  Dist.. Karnataka

Initially in Karnataka sckool visits by the C R C  coordinator were supervisory in nature, but 

with increased interaction wi th tl le B R C  team til trainers a greater clarity on the academic 

support needed emerged. Consequently, there has been a shift from supervision to observation 

anti interaction.

In both Kam a tak a ant I Bihar regular academic support through school visits is emerging as a 

perceived need. In  Bihar, in response lo this emerging need for onsite support, schools were 

graded and those requiring more attention were attached Lo the block resource persons 

(details in ihe next section). Some clusLer level efforts were also made to overcome ihe problem 

of erralic school visiLs.
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Ihiriny the meetiny at CRC the issue under discussion ivas the inability of the coordinator 

to make regular school visits. As a solution it was then proposed that every mouth 4-5 

teachers wifi form a yroup and visit schools to provide support. Women too decided to 

participate in this activity. After discussion with the block education officer it was decided 

that teachers front schools ivith a staff of more than 1-2 will be included in the yroup. The 

field visits undertaken by these motivated teachers iverc a yreat success.

Cluster Resource Centre - Chaqhra, K ltuiiti, Ru in iti, Biltnr

School visits in Assam, Madlu/a Pradesh, Bihar and Karnataka have elements ol supervision, 

anil data colleclion aloiiij willi extension ol academic supporl. However, in Kerala school 

visils hv llie cluster coordinators (called trainers) are purelv academic in nature and do not 

^enerallv involve discussion on administralivc issues, hacli trainer, responsible lor one cluster 

(7-8 schools) is able lo make 13-14 davs visits per month. In some districts, each trainer 

looks alter one cluster lor a month or two and llien mows on lo another cluster, ihe reason 

for continuous redistribution of clusters among the trainers located at the hloch is to ensure that 

each school hene/its from the shills of all the trainers. During the school visit the trainer usuallv 

spends the whole dav (ID-4 I’ M) in the school. Depending upon need he distributes his time 

aniono the classes. O n  one ol his visits thiriiitj the month a school resource ijroup meeting is 

organised where he meets all the leachers together. Lei us look al an extract Irom the Kerala 

report:

J n Cherpnflasscry and Pattambi blocks of Palakkad district in Kerala teachers and 

trainers usually enter the school toyethcr in the mornituj. As the teachers bet]in the 

school activities, the trainers review the previous records of the visit and the reports 

maintained by teachers. The trainer may sometimes discuss ivilh the teachers the lesson 

plan for that particufar day and then decide ivhich classes to visit. Cfassroom observation 

by the trainer involves active participation in the teaching learning process. Most of the 

time the trainer and the teacher together handle the class to try out new methods of 

teachiny; sometimes the trainer provides an academic input and  sometimes he simply 

helps the teacher in organising the cfassroom, field trips etc. At the end of the day the 

teacher a nd  the trainer share and discuss their observations and problems. The trainer 

records his observation in the school visit book and his own diary. In Kerala school visits 

by the trainers have played a critical role in implementing the new pedayoyy. Feedback of 

the problems identified throuyh school visits helped the SRC in planuiny need based 

traininy proyrammes (on inteyration, whole lanyuaye approach, evaluation, EX'S projects 

etc). Here are some ylimpses of the interactions between the trainers and teachers in 

Kerala:
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Teacher shares ivith the trainer (cluster coordinator), "each child writes on somethinq 

different and I keep correctinq note hooks." The trainer and the teacher then develop a 

series of self correction, peer correction activities. In one such activity children were asked 

to name all eatable things. These ivere then classified into vegetable and rice items, 

followed bij sentence makinq exercises done bq children. Each child then read out his 

sentence and  the teacher simultaneously wrote it on the board. The children, ivithout 

heinq instructed, started makinq corrections in their notebooks. The exercise was a qreat 

success and ivas shared in the school resource qroup nieetinq.

Trainer, "It it ’as a pleasure to see children correctinq themselves ivithout qoinq throuqh the 

hitiniliatinq experience of bcinq told bq the teacher".

BRC trainer, Ctierrpiilssenj, Palakkad Dist.. K an in

Durinq a school visit the trainer observed that the teacher u ’as qii’iuq a project on 

construction to the children. He was instructinq the children to qo home and find out 

from the parents the materials required to construct it house. The trainer intervened and 

suqqested an alternative to make the whole exercise interesting for children. This iuvoh’ed 

a i'isit to the construction site in qroups of 4-5 and collectinq information throuqh 

discussions with the men ivorkinq their. After the visit each qroup would present the 

observations ivhilc others would add to the information bcinq presented.

URC trainer, I’a ttan il’i, I’alakkati Hist., Kerala

S c h o o l  V i s i t s  b y  B R C  P e r s o n n e l

In all stales, tlie school visits are also made hv tlie BRc personnel, though less Irequenllv 

compared lo llial ol tlie L I\L coordinator. In Madlu/a Pradesh tlie B R C  coordinators 

occasional visit lo llie scliool is usually lo check I lie C AC s visits and supervise tlie school 

functioning. In Kerala though the B R C  coordinator makes at least D-/ school visits in a 

month , his interaction is mainly supervisory in nature. In/\sst7»? the B R C  coordinator visits 

at least 10 schools in a month lo monitor pedagogical interventions, assess the needs ol the 

school, teachers and CIvL coordinators. l ie  also organises joint supervision visits of schools 

with ll 1C B I;O s , school inspectors and CI\L coordinators. Assam  has an added advantage ol 

a hloch resource c/roup which regularly interacts with the teachers on academic issues and 

provides feedback to the BRC .

In Bihar and K am a talc a the resource persons are loo preoccupied with training programmes 

to make regular school visits. In both these states the resource persons at the B R C  spend 

about 3 weeks ol the month training, and much ol the remaining days are spent in monthly 

meetings with the L RCs. Possibility ol sustained support through school visits is thus verv 

remote. I lowever in both these slates a perceived need lor continuous interaction with the 

teachers in schools is emerging and ellorts have been directed Lo overcome these problems.
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In Bihar

On the basis of tfic Gross Enrolment Ratio + Retention + Acfievcment-fcvels tfiere is 

a system of grading tfic sc f  oofs in order to identify tfwsc scfioofs which need closer 

attention. Apart from tfic 'worst' scfioof, which is 'adopted' inj tfic resource centre, 2-3 

scfiools arc ’visited1 by tfic BRC-RPs every montfi. An 'observation toof, developed at 

tfic DLO, is used by tfic BRC trainers during tfie school visits a n d  tfic contents arc 

discussed later at the BRC a n d  at the CRC meetings.

In Karnataka

Even though scfioof visits by resource persons at BRC have been few a n d  far between, 

these have hefped in clarifying doubts of tcachcrs regarding the new teaching methods 

a n d  approaches. /\ BRC resource person reports from a scfioof visit: "a teacher found it 

difficult to fefieve that the sun was much, much biqtjer than the earth. I used an 

analogy related to the apparent reduction in the size of objects that arc far away from 

us. For example, you can use your fore finger to block from your sight an entire 

buifiliutj that is at a distance. This does not mean that the buifding is smaffer than 

your finqcr! The same idea applies to the sun".

M alava fli BRC, M m tdtja  Hist., K arna taka

In Kerala llie B R C  coordinator visits 5-7 schools in a month . I 'n l ihe  the visit ol the 

trainer, it is more supervisory than academic in nature. A format is used to report 

observations which are shared with the B R C  team. 1 liese visits help the B R C  

coordinators lo slav in touch with the issues emer^in^ in llie lield.

J n f l s s a m .  K e r a l a  a m  I I l l . V  I h u  c l , i s l e  r  c o o r d i n a l o r s  ( t r a i n e r s  i n  the  cas t ‘ o/

K e r a l a )  p r o v i d e  more  academic s u p p o r t  l o  the l eacher s  throi t</h school  n s i l s  compared  

l o  i he  c oo rd i na lo r s .  f l s s a m  al so  l i l t s  resource tj rt>i i ]>s al  block’ a m i  c h i s l e r  l ere l  mho make

school  n s i l s  a i n l  i / i ve feedback l o i h e  l ~ ) l \ (  .

I n  I v l u i r  a nd  K a r n a t a k a  i h e  resource p e r s o n s  al  the ]~)]\(  p r o mt l e  more  academic i n p u t  

m h e n e r e r  thei j  can v i s i t  sc h oo l s .  I n  both the s t a l e s  some e j j o r l s  h a r e  been made a l  the / ie ld  

l e r e l  to r espond lo the eme i ’t/ im/ need oj  r e t / i i l a r  school  v i s i t s .  / / o m e r e r  these s t a l e s  needs lo  

lak'e cot j umt i nce o j  t h i s  i / r o m i m j  need a nd  l a k e  s t ep s  to e n s u r e  t hat  r e t j i d a r  school  v i s i t s  are  

m a t h 1 to extent !  s u p p o r t  to l l i e  leacher .
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MONTHLY MEETINGS

An important lcature ol llic resource centres are [lie monll i lv  meetings wliicli are held at 

different le\'els. feacliers come together everv mon th at Ll le cluster. In some states the C R C  

coordinators have monthly or himonthiv meetings at the block. Also, in many states the 

B R C  coordinators regularly interact with 1)11:1, l ) R O  or I ) R G . I :ach meeting whether at 

the cluster, hloch or district level in its own wav contributes towards extension o l support Lo 

the teacher. In this section we will locus 011 hloch and cluster centre meetings which are 

directly relevant to the teacher.

C l u s t e r  M e e t i n g  o f  T e a c h e r s

In Assam, all Leachers ol a clusLer gather al tl 1C C R C  once a month lor the whole day Lo

discuss academic issues. I he schools remain closed on this day. Though tl 1C C R C

coordinator is the Ley lacilitator, the meeting is also attended hv hloclc resource group 

members, with the BRL coordinator joining in occasionally. Sometimes L RC. coordinators

ol other clusters are invited as resource persons lor the meeting. I his is made possible by 

slotting the meetings ol L 1\L s ol one hloch on dillerent dales.

After a brief review of t fie last meeting eacfi scfool presented a report on lesson wise

progress in each primary class. Two issues, the concej.it of addition for class I and tfe 

concejrt multiplication for class Ilf, identified after presentations were then discussed in 

groiijrs. Later in day teachers develojtedan action plan for the next month and also 

prepared the necessarij teaching learning materials.

CRC nurtiiu j a t Sri Sri Ramkrisfnui Vitiijanuuhiir, 

M m jiiiitj BRC, Moriijaon Dist., Assam

In it ia lly , w h en  the re so u rce  cenLres were set up, m o n th ly  m e e tin g s in  Assam were an im m e d ia te  

fo llo w -u p  o l th e  t r a in in g  p ro g ra m m e  o n  a c t iv it y  based pedago gy. L f  fo rts  w ere m ade d u r in g  

th e se  m e e tin g s  to f u r t h e r  c la r i lv  c o n c e p ts  in tro d u c e d  d u r in g  te a c h e r t r a in in g . A p p r o a c h  

p a p e rs p re se n te d  at the m e e tin g , u s u a lly  by the C R C  c o o rd in a t o r , fo c u sse d  o n  is s u e s  lik e  

’c o n c e p t o l a c t iv ity ',  'h o w  Lo de al w ilh  tab les', 'r e c o g n it io n  o f a lp h a b e ts ' etc. I hese p ap ers 

w ere p re p a re d  bv th e  a c a d e m ic  re s o u rc e  g ro u p  aL Lhe d is L ric t  a n d  adapLed aL the b lo c k  a n d  

c lu s t e r  le v e l. O v e r  a p e rio d  o l t im e  a lt e r  Leachers h ad  g a in e d  c la riL y  o n  so m e  b a sic  p r in c ip le s  

o f a c tiv iL v  b ased pedagogy, th e  lo c u s  o f th e  C R C  m e e tin g s  s h ifte d  Lo le sso n  p la n n in g  a n d  

T L M  p r e p a r a t io n .

In Madhya Pradesh, separate meetings are held for teachers of classes 1,2,3 and of classes 4 

and 5 lor 4-0 hours in alternate months. I lie meeting involves interacLion on boLli academic 

and non-academic issues. I dually lessons ol language, maths or I ;Y S  are discussed through 

demonstration, sharing of alternative teaching meLhoc Is, T L M  preparation etc. Non-academic
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lint critical issues like mid dav meal schemes, school contingencv, government circular;;, 

l:L iS scheme arc also discussed.

In tlie l:Ldavva (X L iO )  supported block ol Madlu/a Pradesh cluster meetings are comparatively 

more academic in nature tlian in tlie rest ol tlie state, ^lasswise and scliool wise detailed 

feedback is given In' eacli teacher on the classroom transaction in the previous month and on 

specilic problems encountered bv them. Disc ussion on one issue/leaching concept is then 

taken Lip. 1 hi? is lollowed bv planning activities lor the next month. Resource persons from 

fiklavva provide the academic input.

As in M adhya Pradesh, in Kerala too separate meetings are held lor teachers ol classes 1 and

2 and ol classes 3 and 4, sc) that schools can remain open on the day ol the monthly meeting. 

However, in Kerala the meetings go on lor the whole dav, usually beginning at 10 am and 

ending around 4 pm. ih e  lirst hall ol the dav is spent in discussing problems laced bv the 

teachers in the classroom and in developing activities to address them. I he second hall is 

spent in p lanning for the next month. Participants usually divide into groups and identify 

activities lor dillerent curricular statements to he transacted during the coming month. 

Evaluation tools are also developed in the moil tlily meetings, and are later adapted lo the 

school specilic situations. I he meetings are facilitated bv one or more trainers Irom the 

PRC . Tl le organisational aspects are handled bv the CIvL coordinator (not lull lime) who is 

the headmaster ol the school, where the L l\L is located.

In one CRC meeting the teachers were discussing the nature of errors or spelling mistakes 

made Inj the children. Theij defiherated uj>on the strategies that coufd he adopted to 

overcome this problem and came up with an activity bank. Some of these activities 

outlined by the teachers were:

• Making children develop a dictionary

• Using interesting card games. For example, developing ivord cards. Ou one side of the 

card the correct ivord could he written. On its back side wifi be the incorrect form. 

Children will be asked to identify the correct form.

• Repeatedly using words spelled incorrectly in a story to be told to children.

• Introducing ivord formation and sentence building exercises.

■ Using word games like, "think of aft the words connected ivith coconut" or "make a ivord 

ivith the last letter of the ivord spoken by the previous child".

Experience shared hi) a school teacher In Chcrpnliiisserij Block.

I’alakkad Dist., Kerala

Some of the questions raised by children ivhich came up to the CRC meeting included: 

Which part of the plant is used for reproduction?

Does the giraffe have a horn?

Where is the ear of the croiv?
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Is squirrel a vegetarian or a non-veyetarian?

Sometimes discussion, sometimes observation, sometimes the encyclopaedia came to the 

rescue of the trainers and the teachers.

CRC Clterfiuliassertj Block Palakkad. Kerala

In Bihar, all teachers of a cluster come together once a m onth  at the C R C  . I lie schools 

remain closed on this; Jay. [ lie meeting tabes place for the whole day and the discussion 

mainly locnsses on the \yays lo taclde already identified problematic issues in different 

content areas. I lie discussion inyolyes group work followed by presentation and sharing 

ol dillerenl strategies. Sometimes a demoiist ra I ion lesson in ihe lab school precedes the 

discussion in the meeting. A resource person Irom the block usually conies lo facilitate 

the discussion. Issues raised in the V I;L  meeting are also deliberated upon in llie cluster 

mceti Hi.

Teachers ivere divided into yroups. Each yroup was workiny on a "hard spot". Croup I 

was developinq activities on addition and subtraction usinq marbles. Croup II e> III 

was working on place value. Croup IV  h w  identifying different approaches for 

teachini/ u lesson "Aasman Cira" of qrade II. Croup V h ’as ivorkiny on the H indi 

lesson "Kabootar aur jaa l" . Since this lesson is also tauqht in qrade II and qrade 111, 

qroup V 1 1 >as also trying to work out hoiv it could be transacted in a multigrade 

situation. The qroup work ivas followed by presentation and discussion, which helped 

in creatinq a larqer pool of activities for each area. The transaction o f one story on 

"Kabootar aur jaa l1' was also taken up in the nearby lab school. Otic teacher took the 

class, while others watched from outside. The teacher presented the story ivith a lot of 

action, mimicry a n d  role play, and invited children to act out specific events of the 

story, followiny it up ivith a series of other rcfated activities.

Cluster Resource Centre, B irah itna  Bazar. M o tip n r  block, B ihar

In Karnalaka, the role of cluster level meetings is still evolving. Initially, the C R C  

meeting was main ly a means lor collecting anti d isseminating in fo rm at ion  lor the BIZ O's 

ollice. Lately however, the locus has shilled lo discussion 011 academic issues. Now in the 

meeting a list ol topics and competencies lo be transacted in the forthcom ing  m on th  is 

prepared and discussed in groups bv teachers, followed by an ou t l in ing  ol activities, 

methods and materials lor the transaction ol these compelencies. O u r  case stuck' revealed 

that teachers in Karnalaka are not comlorlable wiLh the idea ol jo int p lann ing  in groups. 

According lo the teachers ol one L RC  "each teacher is in a d il le ren l situation and each 

situation demands a dillerenl approach. 1 his cannot be decided al a C R C  meeting."

Based on this leedl lack the next month ly  meeting in that block deviated Irom the usual 

practice and focussed instead on discussion among teachers 011 academic issues identified 

bv them.

19



The CRC coordinator, Aswathappa, had seen an interesting game on jdace value in one of 

the schools. In the monthhij meeting he invited the concerned teacher (Govindapjm) to 

share this ivith the teachers. Govindappa actuallyprepared the model and made the 

teachers_play the game. It consisted of a pack of cards, and  each card had on it a single 

digit from 0 to 9. Four jjfayers confd play this qamc. A ll you had  to do was to pick up 

the tojmwst card on thejnle, a n d  note the digit oti a grid. Once a jm rticufar digit ivas 

written, its jdace on the g r id  confd not he changed. After four chances (if yon were writing 

a 4-digit number), thejilaycr who confd make the highest number ivith the chosen four digits 

won the game.

This was an interestinq activity for reinforcement of the place vafue concept, and the teachers 

enjoyed it.

CRC IhiiitfHisivufm, Giidibandc, Kolar Dist., Karnataka

B R C  M e e t i n g

In Assam, tlie meeting ol C R C  coordinators at tlie BRC  is critical lor tlie cluster level meeting 

and school activities. IniLiallv tlie meeting ol C R C  coordinators was lield twice a month at the 

BRC  to discuss the issues emerging out ol the school visits, cluster level monthly meeting ol 

leachers and Y I ;C  meetings. The approach paper It) he discussed eventually with teachers was 

delil ■)cr ated upon in this meeting. Block resource group members and sometimes, academic 

resource group members provided the academic inputs to C R C  coordinators. Lately this meeting 

has been converted to a two day residential lortnighllv meet in which the B R C  anc 1 C R C  

coordinators develop activity based lesson plans and leaching aids for the curricular areas of the 

forthcoming month.

B R C  meet in gs in Kerala also centre around academic issues. Ilowever, instead of a fortnightly 

meet the B R C  team in Kerala meets everv week on Saturday. In the meeting issues emerging out 

ol school visits are discussed and plans are made for the next week and for the monthly meeting 

at the cluster. I Iere are some glimpses of ihe discussions that tool? place at tl 1C BRC .

The Evahuation Issue

Heated dehate on the qrading system in the new evaluation strategy took place in Pattandn 

BRC. It fegan with a smafl argument on the incfusion of the grading indicator for two digit 

addition in first term of cfass I. The trainer presenting the case felt that the gradinq 

indicators given tny the state did not match the curricular statements. Taking one example he 

said that "children master two digit addition only by end of the session, but one is expected to

* D istrict resource g roup/acad em ic  resource g roup in Assam  is m ainly constitu ted  o f D IE T/facu lty m em bers, BEO. S is, BRC. 
BRC coord inators. C R C  coo rd ina to r (on ro ta tion). Assis tant BRC coord ina tor (on ro tation) BRG m em bers, d istrict program m e 
officers etc. Th is AR G  plans ail aca dem ic  ac tiv itie s  in the district a fter taking de ta iled feedback from  field functionaries.
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evaluate it in first term. Wfuj evaluate when one knows that the chifd w iff not he able 

to accomplish the task?" After discussion the entire group decided not to give it as a 

yrading indicator for first term. This discussion led them to address questions (ike, do 

we evaluate the child's experience or the curricnfar statement? Is a Iearning activitg 

different from an evaluation activity? a nd  so on. /\fter discussions this group o j 

trainers came to some conclusions which were:

•  A  learning activitg is not different from an evaluation activitg

•  Present grading indicators do not ahvags hefp in assessing the experience of the 

children

•  Term exams are needed to satisfy the parents.

•  Evafuation is a p a r t  of cverg fearning activitg

BRC PattamOi, Palakkad D ist., Kerala

The New Approach

Field visits of the trainers after introduction of the new book reveafed that teachers ivcrc 

fittditiy it difficult to implement the new lanyuayc approach introduced through training 

and textbooks. There was also a fceliny amony the teachers that through this method 

children would not learn letters. Trainers felt that while the teachers were somcivhat 

convinced about the neiv approach during the traininyproyramme, they were faciny 

difficulty in impfcmcntiity this new approach in the cfassrooms. Afso observations had 

reveafed that teachers were afways in a hurry to make the chifd read and  write specific 

words and  letters which d id  not affow the child to move at his ownpace. Another 

disturbing trend that ivas observed was that most teachers d id  not p lan the cfassroom 

transaction before coming to school. The trainers decided that each of them woufd spend 

two consecutive dags in the same school interacting with teachers a n d  children of classes I

&  II.

During these two days trainerspfanncd with the teacher the activities to be undertaken 

throughout the day. Most of the trainers found  that pre reading activities were missed out 

bg the teacher and  they were afso unable to exploit thepotentiaf o f the text and  rhymes 

yiven in the textbook. The trainers, ivith hefpjrom the teachers conducted these activities 

with the chifdren. This gave a fot of hope and  cotifidence to the teachers.

B R C  Pattamfn, Palakkad Dist., Kerala

17nlilce Assam  and Kerala, our case study found that B R C  meetings in Bihar focus on 

administrative as well as academic issues. While in Madhi/a Pradesh the B R C  meeting usually 

focuses more on administrative and programme implementation issues, such as collection of 

reports Irom various clusters and planning for the next month's targets. However in the 

hlclavya supported hloch of Madhya Pradesh, academic issues are also discussed.

In Karnataka B R C  1 evel meetings are beginning to plav a critical role in supporting the
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activities at tlie cluster and school level. I he 131:0 and the Inspector ol Schools also attend 

the meeting, aiul this has pro\'ed to he a uselu! practice. I he L l\L coordinators share 

experiences \vi th tl 1C BlvL team and then plan the future course ol action. It is these 

discussion which lead to the desired changes in the activities ol the centre hasetl on leetlhach. 

Let us look at one example:

In the meeting the CRC coordinator shared ivith the BRC team the perceptions of teachers. 

The feedback from the teachers ivas that a lot of time was being wasted in taking feedback 

from all teachers about their activities in thejtrevious mouth. This ivas not necessary, felt 

many teachers, as they could get away by mentioniuy things that they were not doing! In 

addition, they felt that the afternoon sessions at the CRC meetings iverc a complete waste of 

time. During these sessions, they ivoufd draw up a plan for the next month, only to forget 

all about it as they left the venue of the meeting. It was strongly felt by the teachers that 

there ivas no point in planning for the next month during the meeting, as each teacher was 

in a different situation. And each situation demanded a different approach. The next 

mouth's plan was not something to be decided at a CRC meeting, but had to be decided at 

the school level, with support from the concerned CRC and BRC resource person.

The CRC coordinator expressed concern about the perceptions of the teachers and felt that 

necessary changes needed to be made. The BRC team then proposed a series of ideas that 

could help to provide better support to the teachers and address their needs. These included 

forming cluster resource groujts to sujywrt the schools, bringing out newsletters, adopting 

schoofs, experimenting in the tab school etc.

Regarding the CRC meeting, the decision was to do away with the feedback and planning  

session. Instead, the teachers would work in different groups and list out the various 

activities they undertook in their schools during thejtrevious month. These would then be 

listed in a plenary session and  prioritized. Tor example, the teachers would be asked to 

identify the five most inytortant things they ivanted to discuss in the CRC meeting, and 

these points ivoufd be discussed in detail.

In addition, for the next CRC meeting, it ivas decided that there would be a quiz for the 

teachers. It had been observed that the teachers were not regularly using the handbook, 

though it had many useful activities and hints for the teachers. The quiz would focus on 

the handbook, and ivoufd have many questions taken from it. The idea ivas to convince the 

teachers that if they had  not been using the handbook so far, they ivcrc missing something 

important.

This discussion had immediate effect in the field. In the next CRC meeting the discussion 

deviated from the norms and focussed on issues prioritised by the teachers.

Meeiinij benveen the BRC team anti CRC coordinator in 

Cudibande block. Kolar Dist., K arnataka
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1 ke resource centres ol tliis studv were found to lie different, not only in wkat tliey did i.e. 

tlie activities tliey undertook, kut also in terms of kow well ikev performed. I ke case studies 

in tke live states made an effort lo idenlilv and understand llie (actors wkick kelp tke 

centres to ke effective i.e. translate tke pedagogic vision into reality. Tkese case studies kave 

revealed tkat firstly tkere are some kasic m in im um  conditions (essential conditions) tkat 

need to ke provided to make a functional resource centre. Secondly, tkere are anotker set of 

factors wkick contribute towards tke growtk of tke centre.

E s s e n t i a l  C o n d i t i o n s

W e l l  D e f i n e d  C a r e f u l l y  T h o u g h t  O u t  P e d a g o g i c  V i s i o n

We kave discussed in tke first ckapter tke evolution ol tke resource centres in response to tke 

pedagogical vision of tke state, ft is tliis vision wkick is perkaps llie most important enabling 

factor for an alive and tkriving resource centre, f lie more kolistic tke pedagogical 

intervention strategy, tke more meaningful will be tke activities of tke resource centre.

For example in Ko'dl.i tf\cpcdagogica( rn invnf jnm'css involved im e m ’ntiom' in textbooks, 

teacfer training, cvafuation etc. Tfic rcsourcc centrespfnijecf a keg rofe in

•  supporting tfie teacfer through scfioof visits and  monthfg meetings;

•  impfementing activitg basedpedagogy in cfassrooms;

•  providing feedback to the state on the emerging issues in the fiefd;

•  pfanning need hased training programmes; and

•  developing evafuation strategies.

Tke centres in Kerala tlius kad a major task of implementing tke renewal process in tke field. 

We argue tkat if tke basic teacking learning processes kave not keen gone into in detail, 

debated, tried out, internalised, tke resource centres will remain lifeless. In oilier words, a 

resource centre can only ke as good as ike pedagogy it fosters. I ke soundeness of" kasic 

pedagogy tkerefore remains tke cornerstone ol a vikrant centre. Once  formed, tke resource 

centre also kecomes a valuakle tool for furtker development and growtk of tke pedagogic 

vision. Hut a kasic clarity in tke original processes needs lo ke ensured.

S e l e c t i o n  P r o c e d u r e

A major contrikutor to tke performance of tke resource centre is tke quality of kuman 

resources, i.e. tke coordinators and tkeir perceptions akout education, kxperiences ol tlie live 

states skowed clearly lliat coordinators wko kave primary sckool teacking experience, well 

developed interaction skills, akilily to coordinate activities and listen lo otkers and a desire or
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motivation to try out and experiment with new' methods were highly effective. I his need Lo 

have coordinators with specilic abilities and a high degree ol motivation sometimes led tlie 

state# ol our ease stud\’ It) make drastic changes in their selection procedures lor 

coordinators. I his is especially true lor Kerala, where in the lirst year ol the programme, the 

selection was based on an interview hv the D P O  ol applicants from among teachers who had 

experience in secondary schools. I lowcver, the lack of understanding; ol the learning process 

and absence of experience in Leaching anti handling primary classrooms entailed heavy costs.

1 hcse trainers were unable Lo relate to the problems of the teachers either in the training 

programmes or during school visits. Consequently, the selection procedure ol trainers was 

changed. I he teachers with primary school experience were selected as trainers through a 

workshop mode. In the workshop, activities, group discussions and written tests were 

organised to assess the skills ol the teachers. Let us look at the experience ol a teacher who 

attended one such workshop:

In March 1997 Ramankuttij went to Ottapalam for the selection test, a one datj 

workshop. The workshop began with an introduction from the district project coordinator 

focusing on the changes needed in the education system, after ivhich an inhibition 

breaking activitij was conducted. All participants stood in a circle and one person was in 

the centre askiiuj in Malaqalam "what is tjreen?" Each participant had to name a 

different thing. After more such activities,participants ivere divided into groups and each 

group tvas asked to make an activity for a pccific area. Ramankntty's group was then 

asked to make an activity to introduce "Ta” to chifdren. His group made an actio>i song. 

After presentation and discussion on the activity all participants took a written test. Each 

individnaf ivas administered a questionnaire which had two parts - objective a n d  

descriptive. The question asked ivas, "Do you think any change is needed in Primary 

Education? If yes, what changes do you suggest?" A t the end of the day the DPC 

addressed the participants again informing them about the rote of the trainer. After a 

week, Ramankutty ivas invited for DRG training (around April 97).

Rauum kuttij, BRC trainer, Cfierpttllassenj, Palakkad, Kerala

As in the case ol Kerala, in Assa>n also the C R C  coordinators were selected through an open 

workshop. In both these states, the presence of the right kind of people at the centres has 

contributed a great deal towards extending support to Lhe teachers in the field.

In Bihar, the selection procedure is an interesting variation from the procedure adopted in 

Kerala and  Assam. I I ere the B R C  resource persons ant 1 C R C  coordinators are selected 

through, training programmes (on the last day) lor a limited time period. This kind ol 

procedure ensures acceptability of the coordinator among teachers of that cluster as they 

themselves are involved in the selection. Also, since appointments are temporary, only for an 

year or so, more and more teachers get the opportunity to become trainers and coordinators. 

In Karnataka, in phase I districts the resource persons at the block are higher secondary
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teachers identified bv llie D P O  and 11 ic C R C  coordinators arc primarv scliool leachers 

selected through interviews at tlie district level. However, alter tlie experience ol pliase I, tlie 

selection procedure was changed lor phase II districts. In the phase II BIxLs, three resource 

persons are Irom primary schools and two Irom higher secondary schools.

In the N C O  supported block ol Madlu/a Pradesh, motivated teachers win) had heen resource 

persons during training and workshops were identified as cluster academic coordinators. I he 

lield observations reveal that the cluster academic coordinators in this block are in a good

posiLion to provide academic support lo leachers.

Open selection procedures Imre, where conducted ensured that motivated individuals wanting lo 

bring about a change in the education system are recruited as coordinalors or resource persons al 

the BI\C or CMC. I 'or example, in Kerala, because of the selection procedure, the trainers at the 

block are actually motivated energetic teachers who have been a part ol educational movements 

such as the National Literaci/ Movement in their district.

S t a f f i n g  ( S t r u c t u r e )

I hough selecting the right person as coordinator is important, this one individual cannot

possibly meet all the demands ol a resource centre. Observations in the live slates reveal that

wherever teams ol resource persons have come together al the block and cluster, better 

academic supporl has been provided. Let us look at the number ol resource persons available 

at the block and cluster in some ol the states.

In Kerala at the BI\C there is a team ol 18-20 resource persons and the B R C  coordinator 

handles all administrative matters. I he remaining team is thus entrusted with the academic 

activities ol the block. The B R C  a c a d e m ic  coordinator (1)IL I representative located at 

BI\L ) a n d  the team  of 15-17 tra in e rs  e x te n d  support to leachers through regular school 

visits and monthly meetings. Once  a week the trainers o l a block meet together Lo share 

their observations and plan lor the nexL week. I he presence ol 18-20 resource persons w il l i  

dillerent abilities and ideas generates a healthy discussion in these weekly meetings as well as 

the germination ol new ideas and plans. Also, the presence of a team ensures that il one 

trainer cannot meet the specific needs ol a school, another can help out. Moreover, in 

Kerala, the trainers redistribute the clusters on a monthly or b imonthly basis among 

themselves so that each school benelils Irom the skills ol all the trainers.

As in the case ol Kerala, in y'issam too eilorts have been made to develop a team ol resource 

persons at the block. But, unlike Kerala, only two coordinators are located al the B R C  and a 

block resource group is constituted to support the activities ol the B R C . Members ol the 

block resource group make scliool visits, give feedback in block meetino's, help the B R C  in
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planning and implementing various activities in tlie block.

In Bihar and  Karnataka loo, a team ol resource persons is located at tlie Mod:. As 

mentioned earlier, in lliese stales tlie locus is on imparting training. Xolahlv, tlie importance 

ol coordinated team work lias emerged even with respect lo training. I lie RI\L coordinator 

in Malavalli block ol Karnataka sa\rs

"Our strength ties in team work. We understand each others' problems and strengths.

Other BRCs have yrobfcms because there is a tot of internal friction in their teams."

A lull time academic coordinator al tlie cluster looking alter 8- I tl schools can extend better 

onsite support through school visits and monthly meetings than a part l ime lunclionarv. We 

I inti thal in Assam  and Madlu/a Pradesh there are lull time coordinators. Assam  has an 

added advantage ol having a cluster level resource group lo support the activities ol L l\L in 

schools. In Kerala each trainer located al lhe B1\L is actually responsible lor one cluster and 

the head master o! the centre school has the responsibilitv ol organising monthly meeting.

Krom lhe experiences ol the stales il is clear lhat teams at block or cluster lecel are in a heller
) 1 T )  > »  r  _

position to extend academic support instead o/ m Jiriduat coordinators.

I n f r a s t r u c t u r e , F a c i l i t i e s  a n d  F i n a n c i a l  P r o v i s i o n s

I nI raslructure available at the B R C  allecls the activities organised bv the centre. Ror 

example, having a training hall and dormitories lor participants helps in conducting 

residential teacher training programmes. In all the live states these facilities have been 

provided. Equipments 1 iIce photocopiers, duplicating machines, typewriters, I Ys, VCRs, 

public address svsleins, megaphones, O I IP s  etc. have facilitated the function ing of resource 

cenlres especially in Assam, Karnataka and Madlu/a Pradesh. Availability ol boohs, activity 

banks, directories ol teachers anil C R C s  (specialising in dillerent subject and activities), 

learning corners, supplementary teaching learning materials especially in the block resource 

centres ol Assam  has facilitated extension ol onsite support to the teachers.

In all the states, rooms have been provided lor or constructed within the school premises.

In states like ^\ssam and Karnataka two rooms have been provided to the L RC . Books 1 iavc 

been made available at the C R C  especially in Assam, Bihar, Karnataka and  M adhya  

Pradesh. In the case ol Assam, model lesson plans, activity banks, school and Y R C  data 

bases, teachers' directory, supplementing I LMs and learning corners are some ol the
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Adequate infrastructure and facilities are necessart/ conditions for a functional resource centre, 

hqually important is the financial provisions for organising different activities, conducting school 

visits and  monthly meetings. Depending upon slate specific needs funds are provided at tlie 

resource centre. Ifouever there is an emerging need to give more financial autonomy to resource 

centers in all the states.

a d d i t i o n a l  faci l i t ies avai lable a l  l l ie c luster  resource centres.

C o n d i t i o n s  C o n t r i b u t i n g

TOWARDS THE GROWTH OF THE C E N T R E

C a p a c i t y  B u i l d i n g

Ce ll ing  tlie right number and the right hind ol coordinalors or learns al the 13 RC a nc 1 C R C  

is indeed crucial for a functional resource centre. I fowever, these coordinalors are actually 

(primary) school Leachers, now expe eled to perform a new role. 1 low equipped are they to 

extend supporl to about 8-10 schools ol the cluster? W ha l is their capacity to extend 

support!1 1 liese are important questions that needed he addressed hv tlie states.

In all the live states, the coordinalors have undergone an orientation lor their role and have 

heen involved in teacher training programmes. Hut specific training programmes and ellorls 

aimed at building the capacity ol the resource persons are not always adequate. Let us looh al 

some of these capacity building initiatives which have reallv enabled the resource persons to 

exlend support lo teachers through school visits or monthly meetings.

A  school placement programme was organised for the B1\C teams both in Karnataka and 

Kerala. In Karnataka, the idea was to orient the secondary school resource person/teacher to 

the needs of the primary school. In Kerala, experiences in training programmes had revealed 

that many suggestions of the trainers/blocb RPs were not practically oriented and their shills 

needed to he upgraded. This led Lo a f 5/2 I days' school placement programme lor trainers 

called 'Kalari'. During ibis programme the trainers were teachers in classrooms trying out 

new ideas and teaching methods, leachers were the observers. Lvervdav in the school 

resource group meeting, these observations were shared with the trainers followed bv 

planning for the next day. ih e  trainers nol only realised the problems laced by leachers in 

organising, p lanning and implementing activity based pedagogy but also tested the practical 

implications of suggestions made during training programmes.
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Ramankutty  - a trainer at BRC Cherpuflassery said about the school placement 

programme "the experience humbled me. Today my suggestions arc more practical". He 

spent six days in a school. During these six days he interacted with 38 children of class IV. 

On the first day he observed the class while the teacher ivas teaching. The second (fay 

onwards he took over the teaching and the teacher played the role of observer for the next 

five days.

On the first day the teacher had  asked the children to write about 'cow'. After the class 

Ramankutty, acting as a teacher, collected the children's copies and analysed the nature of 

mistakes. Based on his analysis he categorised the children in different groups and listed 

out the activities for each group.

On the second day Ramankiittg conducted the following activities ivith children:

Group Level of Childcrn Activity

1 Children who were scribbling List of nouns and verbs were given 

and children had to make as many 

simple sentences as possible.

II Cfiilrlvni ivfio coiiM ivriti Hail A stroy hood n-as given anil children 

had to write a review of the book.

III Children who were abfc to 

write but were not connecting 

meaningful sentences

He told a story a n d  then gave it to 

them in a ivrittcn butjubfedform . 

The children had to arrange the 

sentences in a sequence.

IV Chifdren who aftered fetters 

while writing

He gave a story without matras 

(soufd symbofs) a n d  they had  to 

correct it.

Group II and I I I  finished their tasks without Ramankutty's help. Croup I &  IV  

demanded some help in between. He found  that the confidence of group I rose as they 

enjoyed making different combinations of sentences.

However, Ramankutty, while doiny this came across a fot ofprobfems. First, the 

instructions he had given to group II were not cfcar a n d  he h ad  to cxpfain the task again. 

He afso reafised that it was not easy to manage multifevcf activities in the cfassroont. 

Group II finished their assignment quickfy and  were sitting idfe after that. Fie tried to 

improve his management skiffs on his second day of teaching. The moment the group 

would finish a task he had  another activity ready for them.
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Over the next few days Rnmankiitty organised a series of otfer activities. The teacfer 

initially reacted fny saying that it was too tedious to conduct sucfi activities or to develop 

tficm. Hoivever, after continued observation, ftis interest tjrov over a period of 2-3 days. 

He soon became an active fiefyer for Ramankutty and also fiis critic.

1 his programme also brought the trainers and leachers closer. I he teacher actually saw the 

trainer struggling 1 iIce h im  in the classrooms. It motivated the leacher to undertake similar 

activities.

In Karnataka a ten days' training programme on motivational leadership aspects was 

organised lor the B R C  f acultv bv a Mangalore based organisation called A i M -1XS I Li 1 I I.

I be B R C  faculty leels that this training programme helped them in understanding their 

role.

"It helped us to understand our roles as BRCCs; we realised that we had to fecome 

facilitators, and not use our authority as administrators. Had it not heen for this 

traininy, we tvoufd all have ended up mainly as administrators, next to the BEO. That 

would have heen disastrous!”

BRC Coordinator. M alavalii, M and ijn  D istt.K arnataka

Also in Karnataka  all C R C  coordinalors have undergone training on the maths hit supplied 

lo them bv an X C O  called Suvidva. Lac h C R C  is supposed to I unction as a maths lab. In 

Assam  all C R C  coordinators have been trained to undertake activities in model schools.

The participation of block and cluster resource persons (especially in the case of v\s5t7;;/ and 

Kerala) in state resource group meetings and workshops has helped them in gaining more 

confidence, a broader perspective on education, and learning from experiences of other 

districts.

Similarly, exposure visits within the state or outside can lead lo sharing and learning Irom 

each others' experiences, ^uch  exposure visits in Assam and  Karnataka have indeed enhanced 

the functioning of resource centres. An example:

Chandrashckar, the CRC coordinator during an exposure visit to Rishi Vafley Centre in 

A. P. heardahout the Metric Mela and yot inspired fny the idea. On fiis return he 

organised a 'measurement fa ir” or Metric Mela on January 13, 1999 with the activc
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involvement of children, teachers and the eoininunitij in his cluster. There iverc 50-60 

stalls in all and each one of these stalls ivas looked after hi) 2-3 children. The children sold 

milk, flowers, peanuts, bananas, tomatoes, potatoes, cucumber, sweet sooji halls, tea, 

vegetable bondas, vade, Mijsore pak (a sweet oriqinallq from Mijsore), fried items etc.

Most of the veqetablcs sold were qroivn on their own lands. Each shop sold a different 

commodity.

The main difference, of course ivas that children iverc supposed to manaqc the entire show 

and make a profit in the barqain. For once, children were the Resource Persons, mauaqinq 

the stalls, maintaininq the records, haiidliuq the chanqe. Theij iverc learninq the practical 

uses of arithmetic which ivas far aivaq from the boriuq chaik-and-talk methods that 

children are often tortured with. Profit, ivherever it ivas made, went back to the respective 

families.

The measuriuq wheel used to measure the distance between auij two points from the 

maths tab provided bq Suvidqa, was a qreat hit. At another stall, qou could measure your 

weiqht and qour chest, llic  BRC team, the Assistant Project Coordinators, Bellashettq, the 

Block Education Officer (BEO), Malavalli Taluk iverc some of the people who updated 

themselves on their bodq statistics, as did maiiq villaqers. The Metric Mela continued well 

into the cveuinq, as anxious parents ivaudercd around to see hoiv their children iverc 

mauaqinq.

Poorii]iiti CRC, Alatiivatli, M nm iijn  Hist., Knniiirnkii

L i n k a g e s

I lie linkages tlinl tlie B R C  # anil L RCs establish willi tlie eoninumitv, children, Mock 

education oil ice anil l ) l h  1 have an impact on the success ol the activities/processes initialed 

hv these centres. In the live slate# where the case s t u d i e s  were hased, serious ellorts have 

heen made to establish these linkages.

In all the live states community  involvement is visible especially with respect to school 

development initiatives i.e. constructing rooms, providing lunds lor different activities etc. 

However, in Assam  the role ol the community  has tjonc beyond school development 

activities. Here the community  ha# been involved in the documentation anil compilation ol 

folklore, riddles, proverbs, rituals etc. which are kept al the BT\C lor further use by the 

teachers. I he parents are also invited lo take classes (once or twice a month) on topics such 

as agriculture, bamboo craft, storytelling etc. Contributions ol the community  towards 

learning corners is a common feature in Assam. In many schools agricultural and fishing 

implements, contributed bv local craftsmen, can be seen in the learning corner. In another 

ellort lo involve the community, the cluster level resource ^roup i n /\ssam is constituted ol
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village volunteer?. I liese volunteer:? lieln the teachers in preparing teaching learning 

materials.

A  series ol integrated development activities have also heen initiated hv the resource centres 

such as regular public meetings at the village, cluster and bloch level to discuss school related 

activities. I he resource centres have iacilitated the formation ol mothers groups, special 

locus groups, sell help groups etc. to undertake various developmental activities. All these 

efforts to develop a relationship with parents haw  gone a long wav in eliciting communitv  

support.

In tact, tliis strong relationship with the communitv has helped in building an information 

network in some ol the blocks. W ith this sv stem, anv information can be conveyed lo all the 

C R C C  s in a sub block within three hours. Mainta in ing relationships with neighbours who 

have telephone connections and two wheelers goes a long way in passing the message from 

one place to another.

Ill Amsoi Tea Estate is situated tfic Baragog Lower p r im ar ij School. Tfte approach road to 

the schoof was in a vcrg had  shape as it was cut across tnj a stream. It ivas venj difficult 

for the children to walk cspeciaflg during rains. To tackle the problem, the CRCC went to 

that area and  apprised the people about the problem beinq faced bg their own children.

He also contacted the trade union leaders and formed a committee under the 

chairmanship of the General Secretarg. The people, mostlg tea-garden labourers, qot 

convinced and agreed to construct an approach road for the school.

Sri Sri Raiuakrishna B id ijam aitd ir CRC, 

M nijuuij, M oriijaon Dist., Assam

In Kerala too efforts have been initiated to involve the community  in classroom processes. In 

Kerala, because of a well developed pedagogic process as well as highly evolved panchavats, 

this process has been tar more structured than in Assam. An example is:

Invofvement of BRC Cferpuflasserg with the Panchagati Raj Sgstem 

BRC Chcrrpulasserg guided the devefopment of Bfock Education Project for the gear 1999- 

2000. The process consisted firstlg of School Plan devefopment, then VECpfau 

devefopment a nd  finaflg Bfock Education Project p  fan devefopment. Schoof devefopment 

pfans were devefoped in 36 schools and  participants included PTA/MTA members, school 

teachers and  SXVC members. The p lans  were developed in workshops conducted at each 

school a nd  on an average 20-25 persons attended these workshops. Subsequentlg, aff six 

VECs afso conducted simifar workshops to develop VEC Education Projects. Participants 

included PTA/MTA members, educationists in the area, teachers,people's representatives 

and  other interested persons. Finaflg, the Bfock Education Project was devefoped in the 

BRC Cherrpufasserg. It was discussed in a mectinq on 6th March, 1999 attended bg all 

BRC coordinators a nd  trainers, AEG Cherpuflasserg, secretaries of various VECs and
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clusters, sclectcd teacfers, Block Panchagat members etc. Some of tfic pfannedactivities 

iucfudcdorganising camys for children, studg tours for teacfers and students etc.

BRC Cfwrrpnlssenj, Palakkad Dist, Kerala

In Kerala, parents liave also been involved in tlie bands on Leaeber training programme 

callec 1 "K in gnikkootlam". Some oilier aelivilies initiated to create awareness in llie 

communitv  include participation of B R C  trainers in developing block educational projects,

IM A  meetings and bringing out of a booklet to create awareness among parents. However, 

there is a growing realisation that more elforls need Lo be made to elicit the support ol the 

communitv.

Support of the B L O  seems lo be critical lor llie sustained impact ol anv activilv initialed by 

the B1\L . It is interesting to see that in the live states wherever ihe B L O  has played a 

supporting role, a series ol academic support aelivilies have been initialed in the block. Let 

us see the nature ol linkages that have been established in dillerenl states.

In Assam  joint supervisions are organised 3-4 times in a month . In the joint supervision the 

B R C  coordinator visits the school with ihe B L O  and school msy'ecUu's. I h.ese jo'.'.’.L v.s'.Ls 

not onlv elicit support ol llie B L O s  lor D P L R  aelivilies but also help in orienting them lo 

the processes ilia I 1 lave heen initialed through these centres. In Karnataka, the B L O  attends 

the monthly meeting of the C R C  coordinators at the bloc k. I I  is presence helps in 

claril yi ng/solving various administrative problems being laced by the leachers and 

coordinators in the lield.

/\ CRC coordinator in Karnataka told the researcher: “The presence of the BEO 

throughout the meeting is an important factor. It helps to sort out administrative issues 

regarding which wc cannot take decisions on our own. For instance, there was a 

comj)faintJrom a teacher in one of the schools in mi) cfustcr that the headmaster was not 

alfowing this teacher to utilise the Rs. 500/- grant, and he kept delaging the matter fnj 

stating that a voucher must hejnvduccdfor the expenditures, otherwise, he woufdnot 

authorize the teacher to sjiend the given amount. When this proflem was brought to the 

attention of the BEO, he issued an order to the effect that the Rs. 500j~ grant coufd be 

transferred to the accounts of individuaf teachers, therebg sorting out the matter.”

CRC Ragi Boinnianafiatfi, M alavafli, M and ija  Dist., Karnataka

In Kerala the B R C  coordinator has formally been given ihe powers of A L O .  \X e find this 

development important since it confers legitimacy to the B R C .  A l so, ellorts are directed lo 

involve llie regular A L O  in various activities. I he A L O  is invited to attend the weekly block 

level meeting ol trainers.
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I n Assam, tlie District Resource U roup  (I)I\C>) consists ol D IR  I lacullv members. I lie 

B R C  regularly (monthly) interacts wi th tl le D R O  lor all academic activities.

In Kera la one D I L I  facility member is permanently located at eac h B R C  as an academic 

coordinator. He coordinates all the academic activities ol the block and provides regular 

feedback to the D IE T  through bi-monthly meetings.

In M adhya Pradesh eac h D IE T  1 acuity member has been given the academic responsibility 

of looking after one or two BRCs. M on  thly reports of B R C  s are submitted lo the D IET. 

However, due to other engagements the lacullv members rarely allend B R C  meetings.

Though resource centres have made efforts to establish linkages with the community and  existing 

structures like B h O s  and D Ih  Is, there is a need to fur ther strengtl icn these hands. Processes 

need to he initiated to huild the capacity oj the 1)11: I lo provide academic support to suhdistrict 

structures and  to organise need hased programmes lor them. Similarly the 111:0 needs to he 

continuously oriented to the processes initiated hy the centres. Steps need to he take lurther to 

involve them in programme activities

I n d i v i d u a l  M o t i v a t i o n

Along with the presence of all other enabling factors the motivation of the resource person, 

coordinator or the block education officer remain critical. Even in adverse conditions, 

motivated coordinators have initiated innovative activities in the limited space they were 

provided. This became evident Irom lhe experience ol lhe case study undertaken in 

Karnataka. Here is an extract from the report :

J t must be mentioned that, bad it not been for tfie dynamism of tfie BEO, and  tfie 

capacity and  willingness of tfie BRC team, Malavaffi Taluk may not fiave been 

considered for either the Nafi Kali project, or for the field-testing of the cfass 5 A1LL 

based books. Nor ivoufd the Metric Mefa have occurred. This has been ackuowfedged by the 

SPO, a n d  speaks volumes about the faith that has been reposed on the BEO and  the team 

at the BRC. It afso verij cfearfy underfines that the working refationship between the Block 

Education Office and the BRC is healthy; in the absence of confficts, the administrative and 

academic resources are abfe to converge, leading to many usefuf activities for theprimary 

schools. The pro-active BEO.Belfashetty, has also ensured that his office does not perceive 

DPEP as aparaffef structure that has given rise to a conflict of interest with his own 

department. He has not imposed any administrative responsibilities on the BRC team. In 

addition, his interest in academic matters has cjreatfy contributed to a synergy between the 

administration and the academic structure established at the block levef.
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Similarly in the case ol Assam, motivated C R C  am  1 B R C  coordinators have organised 

workshops, meetings even bv paving out ol their pockets. The Kerala case study also reports: 

"1 lie training, facilities, policy level discussions have indeed made a difference hut individual 

motivation of some ol the trainers in Kerala to hrino ahout a change in education seems Lo 

he a moving lorce. Many of these trainers and coordinators were also a part of the literacy 

movement in the district. A majority of the trainers were involved \vi tli the lo tal Literacy 

Campaign in the district and also with other education projects like "Ahsliaram", 

Absharapulari, Yidvaramhham, etc. Trainers had close association with various organisations 

like Kerala Shaslra Sahitva Parishad (K SSP ) ,  Leacher Associations etc. In their words " we 

were not secluded to the (our walls ol the schools and were actively involved with educational 

projects, which ollered us immediate acceptability annino the fellow tea cl lers. An extract 

I rom the Kerala report:

R aniankutty ivns involved in a series of activities after TLC a n d  was known as an 

aggressive person. He and some teacfiers in his school got together and took over 

the library. Around 9000 books were fging in locked aftnirahs never used simply 

because of fear of wear and tear and the ensuing discijtfinnry action, lie opened the doors 

of these almirahs to the children. They could bonoiv whenever they wanted. This u w  

followed by other activities like briiujincf out children's magazines, discussion seminars 

etc. I he process created a new breed of readers in the school. He became a member of 

Rakshakarthu Sangha (Upper bodg of Baf Sangfias constituted o f parents), of Bal 

Sanghas (Chifdren's Organisation). One of his duties was to convene cfasscs on educationaf 

issues Iike - drawbacks of traditionaf education, new methods o f teaching etc. This process 

brought him in touch with books bike 'Pedagogy of the Oppressed by Paufo Freire, 'Dc 

Schoofing Society' by Ivan iffich etc.

 ̂* t*  7 V
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A
# m e n t io n e d  in  tlie  f irs t  c h a p te r, th re e  of these case s tu d ie s  w ere p re se n te d  to 

re p re s e n ta tiv e s  Ir o m  a ll sta te s. In  th e  k een  a n d  s o m e tim e s  c o n te s te d  d e lib e r a t io n s  

th a t  fo llo w e d , se v e ra l is s u e s  e m e rg e d . E ir s llv ,  the v a r v in g  v is io n  th a t th e se  state s h a d  

evo lved  o f  a " re s o u rc e  c e n tre "  w as a p o in t  o f m u c h  d eb ate. W h i le  K e r a la  a p p e a re d  to lo c u s  

in te n s e ly  o n  Lhe p e d a g o g ic a l p ro c e s se s , th e  m a in  a c t iv it y  o l its re so u rc e  c e n tre s  lo c a te d  in  

deLailed a n d  e x h a u s t iv e  d is c u s s io n  a b o u t  c la s s ro o m  t r a n s a c t io n , re s o u rc e  c e n tre s  o f  A s s a m  

seem ed to  h a v e  m o v e d  o u t  Lo th e  v i lla g e  s, w ith  a c a d e m ic  a c t iv ilv  (la rg e ly  t e a c h in g  le a r n in g  

m a te ria l p r e p a r a t io n )  o n ly  o n e  o l a m y r ia d  o f  o th e rs, s u c h  as c o n v in c in g  th e  Y E C  Lo 1 m ild  

an a p p r o a c h  ro a d  Lo Lhe s c h o o l, d e v e lo p in g  lo c a l y o u th s  Lo lu l l  il l  Lead le r  s h o rta g e s  a n d  

p a rt ic ip a t io n  in  lo c a l c u lt u r a l a c t iv il ie s .  I n  M a d h v a  P ra d e sh  Lhe re so u rc e  c e n tre s , ra th e r  th a n  

d e v e lo p in g  in s L it u t io n a lis e d  a c liv it ie s ,  a d a p t s w ilt ly  Lo c h a n g in g  p ro g ra m m e  p rio r it ie s , s h ift in g  

fro m  te a c h e r t r a in in g  to  d a ta  c o lle c t io n  even to a d id t lit e r a c y  a n d  so o n . f n  K a r n a t a k a  a n ti 

B ih a r, th e  re s o u rc e  c e n tre s  m a in ly  t r a in  te a ch e rs, w h ile  a t te m p tin g , as la r  as p o s sib le , a w id e r 

s p e c tru m  o f  a c t iv il ie s .  L i iv e n  ib is  p ic t u r e , the q u e s tio n  th a t we e n c o u n te r e d  was:

Is a duster or (dock resource centre a centre for academic activities on(ij or should it 

perform  administrative functions afso?

Sfioufdit mainfij he a teacher training center?

W hat k ind  of interaction shoufd it have with the community? Shoufd it become a 

k ind  o f cufturaf centre partic ipating in many community activities or shoufd its 

interaction with the community remain fimited to p r im ary  school pedagogy?

W h ile  we c o u ld  n o t  a r r iv e  at a f in a l a n sw er, w ith  th e  p u r is t s  s t ic k in g  to  th e  a ll im p o r t a n t  

'c la s s r o o m  p ro c e s se s "  a n d  o th e rs  p o in t in g  Lo Lhe in le r r e la l io n s h ip  o f  a d m in is lr a t iv e  a n d  

a c a d e m ic  is s u e s , th e re  w as a b ro a d  c o n s e n s u s  l h a l  th o u g h  b lo c k  a n d  c lu s t e r  re s o u rc e  c e n tre s  

m ay e x p a n d  t h e ir  f u n c l io n s  to  ta k e  c a re  o f so m e  a d m in is t r a t iv e  is s u e s , their academic 

orientation should remain central. I n  o th e r  w o rd s, th e se  c e n tre s  n ee d  to  c o n c e n t r a t e  o n  th e  

q u a lit y  o f  th e  t e a c h in g  le a r n in g  p ro c e s s  in  s c h o o ls  a n d  its im p ro v e m e n t, a n d  w a n d e rin g  too 

la r  aw ay f r o m  t h is  m a in  g o al c o u ld  be c o u n t e r p r o d u c liv e .  E v e n  a c tiv iL ie s  o rie n L e d  to  th e  

c o m m u n it y  m a y  be fo c u s s e d  011 c h ild r e n 's  le a r n in g  in  the fo rm  o f  d is c u s s io n  o f  re p o rt  c a rd s, 

d ra m a  fe s liv a ls ,  d ra w in g  e x h ib il io n s ,  m e e tin g s  w ith  th e  p a re n ts  e lc . r a lh e r  t h a n  m e re  g e n e ra l 

c u l lu r a l  a n d  s o c ia l c o n la c l .  I 'n d e r  ib i s  u m b re lla  o l a g re e m e n l, i l  was c le a r  tliaL  e a ch  s ta le  

m ay n eed to  a r t ic u la t e  c le a r ly  its  v is io n  o f  b lo c k  a n d  c lu s le r  re s o u rc e  c e n tre s  a n d  th e  

f u n c t io n s  l l ie v  a re  e xp e cte d  to  f u lf i l l .  A  Iresh look at the roles oj these centres at this point oj 

time is important jor directed growth.
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i f  these centres are to he academic resource centres, committed to improving the teaching 

learning process in schools, the question arises as to what is the nature of activities that they 

on gilt to undertake and how should thev enrich the academic environment in the schools.

We have seen in our case studies that teacher training, cluster meetings and on site support 

to the teacher have emerged as the three major supportive and capacity building modalities in 

the resource centres. These too have evolved as for example in the form of "school 

attachment programmes" in the case of Kerala and Kam a taka. Some resource centres are 

developing their own specilic activities like organising events for children. However, in many 

slates the balance is skewed in favour of one particular activity only, specially teacher training 

in Bil iar ant 1 Ka rnataka. If these centres are indeed to be effective academic support and 

resource centres there is urgent requirement to assess the relative benefits of each of these 

activities and focus on that particular blend that gives m ax im um  results, ih e  time of the 

resource centre may he devoted to activities that are needed the most by schools and  teachers.

The above idea l m ix  o f activ ities , i.e. Leacher training, cluster meetings, school visits and 

others as thev evolve, cannot be static over time. Depending on the needs experienced by the 

teachers, a centre may devote more or less time to one particular activity at a particular 

juncture. W hich  particular activity is most needed at what time is an issue lor the resource 

centre to deliberate and decide upon, in consultation with the teachers anti perhaps other 

institutions sue h as n u n ;  and project personnel. Obviously, a certain degree of flexibility in 

the choice of activities would help the centre develop into a need based institution.

Linked lo the issue of a flexible schedule of activities is the question of a u to n o m y  i.e. 

whether these resource centres are actually free to conduct activities that appear the most 

beneficial or are simply agencies for carrying out orders. In other words:

Q
How should the resource centre decide its priorities, on the Oasis of the demands 

voiced by the schoofs a nd  teachers or goafs set by the state? 

In order to he responsive to schoofs, what degree o f autonomy shoufd they have?

A pointer to the answer to this question is the example of Kerala, where resource persons 

respond to the schools, while collaborating closely at the state level. In  fact, the trainers at 

the block level are part o f the state resource group. Llowever, each state would need to decide its 

own modalities.

It would be naive and simplistic at this point to suggest that "decentralization" or devolution 

of certain "powers" to block anti cluster resource centres would automatically make them 

responsive to the schools and that they would evolve an effective m ix of activities, ft needs lo 

be recalled that these practices of academic resource support are after all emerging practices 

conducted with more or less success by these nascent institutions : the block and cluster
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resource centres. Indeed, ice Jo not know ko'.c well equipped the resource persons are to 

understand emerging needs, and  how ice II they can respond to them. 1 lie capacity of tliese 

institutions to analyse needs, plan, lormulale strategies and move lonvard needs to 

considered carefully while deciding on issues ol autonomy.

However, while the capacities ol many ol these centres to respond to llie needs ol the school 

may lie limited, it does appear lrom our case studies that some are now capable ol, and 

clamouring for, more autonomous action than they are allowed. Such autonomy, to the right 

center, at the right time, in the right degree could strengthen school support, as well as the 

resource centre, and also reduce the work load at state anil district level. /I continuous watch 

and  assessment at the state level o f the existing capacities of these centres would need to guide the 

slow devolution of responsibilities and  independent functioning.

O u r  case studies have brought out that a resource centre is not static but grows. It may 

begin as a teacher training centre but over time move on to make cluster meetings its local 

activity. As resource persons learn, they may become more curious and loob around more 

keenly for resource material. I hese processes of changing and developing have to be fostered 

in any institution which is to become dynamic. A decree of autonomy is absolutely necessary 

lor such growth to take place.

Depending on the role envisaged lor the center, the personnel appointed as coordinators anil 

resource' persons and the processes ol their selection mav need to he reconsidered. Since 

hum an  resources form the core of the centres, selecting the  rig'ht team  woidd be critical.

In this case study states have exhibited novel and extremely effective wavs ol selecting the 

personnel. The best selection procedures are the ones in which an attempt is made through 

seminars, training programmes or other semi formal situations to judge the personal qualities 

of individuals : their motivation, intellectual caliber, willingness to learn etc. An invigorating 

lact that 1 ras come to light in this study is that a considerable number ol highly motivated 

individuals do seem to exist in the system and some states have succeeded in placing them as 

resource persons. Recruiting these persons and evolving transparent methodologies for such 

recruitment is an issue that needs careful consideration. O n  no account can routine 

selection procedures based on formal qualifications and number of years of experience or 

seniority lead us to the right resource person. There is need to consider the foil owiii£ 

questions in state specific contexts:

Q W hat are the quafities of an ideaf resource person, inteffectuattij a n d  in terms of 

j)ersonafitij ? 

Wfiat arc tfie most suitable mechanisms for selecting such resourcepersons?
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Another point that needs careful consideration is tlie number of persons needed at these 

resource centres to provide effective academic support. O u r  case studies suggest that states 

with successful resource centres have tended to develop teams of resource persons as against a 

single individual, who stimulate as well as support each other. Academic resource support is 

an activity that requires discussion, problem solving and various hinds of hum an  interaction. 

It needs to be considered carefully in this context whether a single coordinator at the cluster 

level can indeed he effective. It also needs to be considered whether the coordinators should 

be supported by resource groups or encouraged in some wav to form teams with other cluster 

coordinators to discuss and solve problems.

I his documentation has brought out an amazing willingness to learn and experiment among 

resource teachers. More successlul states have fostered this potential through training 

programmes, exposure visits and involvement ol resource persons in designing textbooks, 

training modules etc. If a resource person is really to act as guide and mentor to the teacher, 

the understanding and knowledge ol the resource person himsell or herself needs to be deep 

as well as wide. A question that needs careful consideration is:

Q What kinds of capacities do ivc need to develop in onr resource persons? 

i f  sound knowledge of pedagogy is one of these, how is this to he fostered?

A  system atic capac ity  b u ild in g  elfort over time, possibly 2-3 years, which includes all the 

varying skills that resource persons need is obviously indicated. 1 he nature of this capacity 

building could he quite complex. Resource persons need to understand not just their roles 

and functions but also basic pedagogic issues i.e. how children learn, what motivates them, 

learning of language, mathematics, management of the classroom and several other issues in 

great depth. A resource person who does not have a view on these basic pedagogic issues, who 

has not thought about them, experimented with them, is not a real resource person. The 

school visits and cluster meetings ol such a resource person may yield little. Consequently, 

careful attention to the capacity building of these resource persons and their systematic 

development would form the bedrock of any policy to develop resource centres.

It needs to be pointed out that the development of a resource person in terms of knowledge 

a nc 1 skills depends partly on exposure to new' ideas and programmes as the example of metric 

mela in Karnataka showed, and partly on his or her experience with teachers and children, as 

the experience with Kerala illustrates. The rootedness of the resource centre in the processes 

of the school, the intensity ol interaction with teachers, regular participation in the 

classroom is as important a source of strength as is learning from others. In  fact, developing 

a resource person is a question of simultaneously allowing and encouraging him or her to 

work intensively with teachers and providing opportunities for learning from other sources.
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O u r  study revealed lhal the best resource centres function bv establishing strong links with 

teachers, the community  and other institutions. Particularly, the sorting out of 

administrative problems that often arise in various meetings needs to be ensured. W hile  in 

this case study there was some evidence of these lin k s , they had often been forged at a 

personal level but institutionally they were tenuous and incomplete. Unfortunately, in these 

resource centres we did not find the D IL I s  playing a strong supportive role and cannot 

therefore, comment on its impact. The possibility however, needs to be explored. Certainly a 

network which will help the resource centres come across new ideas and practices needs to be 

promoted.

Q W fiat are the kinds o f finkages that resource centres need to establish with other 

institutions?

It needs to be ensured that the issue of linkages is not deall with in a simplistic manner in 

terms of supervision, i f  in the name ol linkages cluster and block resource centres begin 

merely to supervise schools and D ILTs in turn to supervise the resource cenLres, no great 

benefit may emerge in terms of academic inputs. These linkages have to he formed in terms 

of working together and sharing of ideas as in the case of trainers in Kerala who work with a 

teacher in developing or doing a particular activity with children. Some ol these linkages may 

be in the form of joint projects with the teacher too.

Taking a long look at what this study has brought out, cluster resource centres and block 

resource centres are emerging as important new institutions. Observations of some of these 

centres which have functioned well show clearly that a resource centre cannot be created by 

simply recruiting a suitably qualified person and providing building and infrastructure. The 

core o f a resource centre lies in  its practices, a n d  these need to  he v isua lised  an d  

developed. How "good" a resource centre is or how "well" it functions is a function of what it 

does; the nature of support it provides to the school through visits, meetings, training 

programmes, libraries, seminars and its own special processes. W ith clear vision and goals at 

the state level for these resource centres, it is possible to get the right people and provide the 

right kind of infrastructure. However, a resource centre needs not merely to be established but 

needs also to grow continuously if it is to be a resource centre. Orientation in basic pedagogy 

and new opportunities for learning are absolutely necessary'. Linkages with other institutions 

of a kind that foster academic strength and rootedness in the schools can ultimately provide 

meaning to such resource centres.

All th is said, it needs to be pointed out that this study is poised at a time when D P E P  is 

nearing completion in phase I states, where the positive practices documented in these studies 

have taken place. Such states are in the process of taking their own decisions about 

susta in ing ' these resource centres and all ol them seem Lo be unanimous about the
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usefulness of these centres. At the same time, these centres are heing set up as part of the 

project in states where D P h P  extended subsequently. The purpose of this study won Id he 

served if plans for the future resource centres are influenced hv the learning from this study 

and if it can contribute towards the creation ol vihrant and meaningful resource centres.
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S Late District B R C C R C

Assam Morigaon Mava n g 

Bhurhandha

Sri Sri Ramahrislina Bidva 

Mandir

Mabaria

S i da ha ri F1 a 11 i m  a ra g li a I

Dliuliri Colohgunj Golohgunj

Bisondoi

B ilia r M uzal larpur Bonchaha Garlian

Motipur

Muraul

C R C  Biraliima Bagar 

C R C  Dholi Bagar

Karnalalca Mandva Malavalli Poorigali

Kolar Luidihande I Iamasandra 

Pulisanioddu 

G  a r lid a rc li a ra 1 a h a 11 i 

Iragreddilialli

Kerala Palahhad L lierpullasserv Detailed Interaction willi 3 

C R C  coordinalors

Patlamhi Detailed Interaction with 2 

L R C  coordinators

Madliva Pradesh Bel ul Sliahpur Bliayawai

Bhaura

Lihodadonori Cdiodadongri

^arn i
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A 130 Assistant Education Officer

B E O Block Education OHiccr

B R C Block Resource Lent re

BRC. Block Resource Croup

C A C Cluster Academic Coordinator

CI.RCr Cluster Level Resource Croup

C R C Cluster Resource C e n t r e

l ) I I :T District Institute ol Education & 1raining

I) PC District Project C o o r d in a t o r

D P E P District Primary Education Programme

I ) P O District Project O i l  ice

DRC. District Resource Croup

K a la r i Sckool placement programme lor trainers in Kerela

1 j U ' i J  M i '.k i i i i ,'  l i . i i ! i i ! i ;- , > n ! . r  M i . i r l k i i  , n i - .  ^ i i i i m - u m i :, . i i i , i i u -I dl.wv -  J i . ' . ' i  I'A i! Ii a H i i J ,  ( c .u  l i o i  1 l . n i n U  - h n i u '

Kingin ikkooltam

M TA

1 land-on I raining Programme 1 cir leacliers in Kerala 

Motker leacker /Association

x c . o Xon-governmental Organisation

PTA Parent Teacher Association

RPs Resource Persons

S C E R T State Council lor Educational reseracli and Training

SI Sub  Inspector/Scliool Inspector

S P O State Project Office

SRC. t 't a t e  Resource C r o u p

SW 'C Sckool f o r k in g  Committee

T L M Teacking Learning Material

Y E C Ydlage Education Committee

P O A  1992 Plan of Action 1 992

S O P T Special Orientation lor Primary leacliers

P M O S T Programme ol Mass Orientation for Scliool Teackers

M L L M in im u m  Levels of Learning

I I ; I ) Integrated Education ol tlie Disabled - : ;

N IE P A  D C  .lilllillll «  - >
D10472 ,J?~  j O t f / * *
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