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CHAPTER-I

BASIC FEATURES OF SARVA SHIKSHA ABHIYAN

INTRODUCTION

Sarva Shiksha Abhiyan is an effort to universalize elementary education by
community-ownership of the school system. It is in response to the demand for
quality basic education all over the country. The SSA programme is also an attempt
to provide an opportunity for improving human capabilities to all children, through
provision of community-owned quality education in a Mission mode.

WHAT IS SARVA SHIKSHA ABHIYAN?

A programme with a clear time frame for universal elementary education.
A response to the demand for quality basic education all over the country.
An opportunity for promoting social justice through basic education.

An effort at effectively involving the Panchayati Raj Institutions, School
Management Committees, Village and Urban Slum level Education Committees,
Parents' Teachers' Associations, Mother Teacher Associations, Tribal Autonomous
Councils and other grass root level structures in the management of elementary
schools.

An expression of political will for universal elementary education across the
country.

A partnership between the Central, State and the local government.
An opportunity for States to develop their own vision of elementary education

AIMS OF SARVA SHIKSHA ABHIYAN

The Sarva Shiksha Abhiyan is to provide useful and relevant
elementary education for all children in the 6 to 14 age group by 2010.
There is also another goal to bridge social, regional and gender gaps, with
the active participation of the community in the management of schools.

Useful and relevant education signifies a quest for an education system that is
not alienating and that draws on community solidarity. Its aim is to allow children to
learn about and master their natural environment in a manner that allows the fullest
harnessing of their human potential both spiritually and materially. This quest must
also be a process of value based learning that allows children an opportunity to work
for each other's well being rather than to permit mere selfish pursuits.

Sarva Shiksha Abhiyan realizes the importance of Early Childhood Care and
Education and looks at the 0-14 age as a continuum. All efforts to support pre-school
learning in ICDS centres or special pre-school centres in non ICDS areas will be
made to supplement the efforts being made by the Ministry of Women and Child
Development.



1.4

1.4.1

MISSION STATEMENT OF SARVA SHIKSHA ABHIYAN

The Sarva Shiksha Abhiyan Mission strives to secure the right to quality
basic education for all children in the 6-14 years age group. The goals of the
SSA Mission are:

(a) Enrolment of all children in school, Education Guarantee Centre, Alternate
school, ' Back- to- School’ camp by 2005

(b) Retention of all children till the upper primary stage by 2010

(¢) Bridging of gender and social category gaps in enrolment, retention and
learning

(d) Ensuring that there is significant enhancement in the learning achievement
levels of children at the primary and upper primary stage.

1.4.2 Each State and district would set target dates by which the super goals of
SSA would be achieved in their specific context, but not later than 2010.

1.4.3 National Norms would be developed for expected learning outcomes in
certain essential skills. The progress towards enhancement in achievement
levels on these norms would be assessed regularly on a sample basis at
national level. In addition, States would evolve a mechanism for regular
objective assessment of students’ learning levels.

1.4.4 The Mission Promotes:

(a) Empowering of children to be active participants in a knowledge society

(b) A result oriented approach with accountability towards performance and
output at all levels

(c) A people centred mode of implementation of educational interventions with
involvement of all stakeholders, especially teachers, parents, community
and Panchayati Raj Institutions and voluntary organizations.

(d) An equity based approach that focuses on the needs of educationally
backward areas and disadvantaged social groups including children with
special needs.

(e) A holistic effort to ensure convergence of investments and initiatives for
improving the efficiency of the elementary education system.

(f) Institutional reforms and capacity building to ensure a sustained effort for
UEE.

(Ref: Para 1.4 of OM No. F-2-9/2005- EE.3 dated 19/08/2005)
1.5. WHY A FRAMEWORK FOR IMPLEMENTATION (AND NOT A GUIDELINE)
1.5.1 (a) To allow States to formulate context specific guidelines within the overall
framework
(b) To encourage districts in States and UTs to reflect local specificity
(c) To promote local need based planning based on broad National Policy horms
(d) To make planning a realistic exercise by adopting broad national norms.
1.5.2 The objectives are expressed nationally though it is expected that various districts

and States are likely to achieve universalisation in their own respective contexts and in

2




their own time frame. 2010 is the outer limit for such achievements. The emphasis is
on mainstreaming out-of-school children through diverse strategies, as far as possible,
and on providing eight years of schooling for all children in 6-14 age group. The thrust is
on bridging of gender and social gaps and a total retention of all children in schools.
Within this framework it is expected that the education system will be made relevant so
that children and parents find the schooling system useful and absorbing, according to
their natural and social environment.

1.6

1.6.1

1.6.2

1.7

1.7.1

1.7.2

1.7.3

1.7.4

SARVA SHIKSHA ABHIYAN AS A FRAMEWORK AND AS A PROGRAMME
Sarva Shiksha Abhiyan (SSA) has two aspects:

() It provides a wide convergent framework for implementation of Elementary
Education schemes.

(i) It is also a programme with budget provision for strengthening vital areas to
achieve universalisation of elementary education.

While all investments in the elementary education sector from the State and the
Central Plans will reflect as part of the SSA framework, they will all merge into the
SSA programme within the next few years. As a programme, it reflects the additional
resource provision for UEE.

BROAD STRATEGIES CENTRAL TO SSA PROGRAMME

Institutional Reforms - As part of the SSA, the Central and the State governments
will undertake reforms in order to improve efficiency of the delivery system. The
States will have to make an objective assessment of their prevalent education
system including educational administration, achievement levels in schools, financial
issues, decentralisation and community ownership, review of State Education Act,
rationalization of teacher deployment and recruitment of teachers, monitoring and
evaluation, status of education of girls, SC/ST and disadvantaged groups, policy
regarding private schools and ECCE. Many States have already carried out several
changes to improve the delivery system for elementary education.

Sustainable Financing - The Sarva Shiksha Abhiyan is based on the premise that
financing of elementary education interventions has to be sustainable. This calls
for a long -term perspective on financial partnership between the Central and the
State governments.

Community Ownership - The programme calls for community ownership of school-
based interventions through effective decentralisation. This will be augmented by
involvement of women's groups, VEC members and members of Panchayati Raj
Institutions.

Institutional Capacity Building - The SSA conceives a major capacity building role
for national, State and district level Institutions like NUEPA / NCERT / NCTE / SCERT
/ SIEMAT / DIET. Improvement in quality requires a sustainable support system of
resource persons and institutions.



1.7.5

1.7.6

1.7.7

1.7.8

1.7.9

Improving Mainstream Educational Administration - It calls for improvement
of mainstream educational administration by institutional development, infusion
of new approaches and by adoption of cost effective and efficient methods.

Community Based Monitoring with Full Transparency - The Programme will
have a community based monitoring system. The Educational Management
Information System (EMIS) will correlate school level data with community-based
information from micro planning and surveys. Besides this, every school will be
encouraged to share all information with the community, including grants received. A
notice board would be put up in every school for this purpose.

Habitation as a Unit of Planning - The SSA works on a community based
approach to planning with habitation as a unit of planning. Habitation plans will be
the basis for formulating district plans.

Accountability to Community - SSA envisages cooperation between teachers,
parents and PRIs, as well as accountability and transparency to the
community.

Priority to Education of Girls - Education of girls, especially those belonging to the
scheduled castes and scheduled tribes and minorities, will be one of the principal
concerns in Sarva Shiksha Abhiyan.

1.7.10 Focus on Special Groups - There will be a focus on the inclusion and participation

of children from SC/ST, minority groups, urban deprived children, children of other
disadvantaged groups and the children with special needs, in the educational
process.,

1.7.11 Pre-Project Phase - SSA will commence throughout the country with a well-

planned pre-project phase that provides for a large number of interventions for
capacity development to improve the delivery and monitoring system. These
include provision for household surveys, community-based micro-planning and
school mapping, training of community leaders, school level activities, support for
setting up information system, office equipment, diagnostic studies, etc.

1.7.12 Thrust on Quality - SSA lays a special thrust on making education at the

elementary level useful and relevant for children by improving the curriculum, child-
centered activities and effective teaching learning strategies.

1.7.13 Role of teachers - SSA recognizes the critical and central role of teachers and

advocates a focus on their development needs. Setting up of Block Resource
Centres/Cluster Resource Centres, recruitment of qualified teachers, opportunities
for teacher development through participation in curriculum-related material
development, focus on classroom process and exposure visits for teachers are all
designed to develop the human resource among teachers.

1.7.14 District Elementary Education Plans - As per the SSA framework, each district

will prepare a District Elementary Education Plan reflecting all the investments being
made and required in the elementary education sector, with a holistic and
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convergent approach. There will be a Perspective Plan that will give a framework of
activities over a longer time frame to achieve UEE. There will also be an Annual Work
Plan and Budget that will list the prioritized activities to be carried out in that year.
The Perspective Plan will also be a dynamic document subject to constant
improvement in the course of programme implementation.

1.8 PUBLIC-PRIVATE PARTNERSHIP IN SSA

Sarva Shiksha Abhiyan takes note of the fact that provision of elementary education
is largely made by the government and government aided schools. There are also
private unaided schools in many parts of the country that provide elementary education.
Poorer households are not able to afford the fees charged in private schools in many
parts of the country. There are also private schools that charge relatively modest fees
and where poorer children are also attending. Some of these schools are marked by
poor infrastructure and low paid teachers. Efforts will be made to explore areas of public
private partnership. Government, Local Body, and government aided schools would be
covered under the Sarva Shiksha Abhiyan, as is the practice under the Mid Day Meal
scheme and DPEP. In case private sector wishes to improve the functioning of a
government, local body or a private aided school, efforts to develop a partnership would
be made within the broad parameters of State policy in this regard. Depending on the
State policies, DIETs and other Government teacher-training institutes could be used to
provide resource support to private unaided institutions, if the additional costs are to be
met by these private bodies.

1.9 FINANCIAL NORMS UNDER SARVA SHIKSHA ABHIYAN

1.9.1 The assistance under the programme of Sarva Shiksha Abhiyan will be on a
85:15 sharing arrangement during the IX Plan, 75:25 sharing arrangement
during the X Plan for all States. During the XI'" Plan, it will be 65:35 for the
first two years i.e. 2007-08 and 2008-09; 60:40 for the third year i.e. 2009-
10; 55:45 for the fourth year i.e. 2010-11; and 50:50 thereafter i.e. from
2011-12 onwards between the Central Government and State Governments/
Union Territories other than North Eastern States. For the 8 North-Eastern
States, the fund sharing pattern between Centre and States shall be 90:10
under the programme during the XIth Plan period and till the end of the
programme with the Centre’s share resourced from the 10% earmarked
funds for the North Eastern Region from the Central Budget for the SSA.
(Ref No. F.N0.2.40/2004-EE.3 dated 25" September, 2007) Commitments
regarding sharing of costs would be taken from State governments in
writing.

1.9.2 The State Governments will have to maintain their level of investment in elementary
education as in 1999-2000. The contribution as State share for SSA will be over and
above this investment.

1.9.3 The Government of India would release funds directly to the State Implementation
Society. The further instalments would be released to the Society only after the State
government has transferred its matching share to the society and expenditure of at
least 50% of the funds (Centre and States) transferred has been incurred.

1.9.4 The support for salary of teacher appointed under the SSA programme would be
shared as per the funding pattern given in Para 1.9.1 above.
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1.9.5

1.9.6

1.9.7

1.9.8

1.9.9

All legal agreements regarding externally assisted projects will continue to apply
unless specific modifications have been agreed to, in consultation with foreign
funding agencies.

Existing schemes of elementary education of the Department (except Mahila
Samakhya, National Bal Bhawan and NCTE) will converge into SSA after the IX Plan.
The National Programme for Nutritional Support to Primary Education (Mid-Day-
Meal) would remain a distinct intervention.

District Education Plans would inter-alia, clearly show the funds/resources available
for various components under schemes like PMGY, JGSY, PMRY, Sunishchit Rozgar
Yojana, Area fund of MPs/MLAs, State Plan, foreign funding (if any) and resources
generated in the NGO sector.

All funds to be used for upgradation, maintenance, repair of schools and Teaching
Learning Equipment and local management to be transferred to VECs/ School
Management Committees/ Gram Panchayat/ or any other village/ school level
arrangement for decentralisation adopted by that particular State/UT. The village/
school-based body may make a resolution regarding the best way of procurement.

Other incentive schemes like distribution of scholarships and uniform will continue to
be funded under the State Plan. They will not be funded under the SSA programme.

1.9.10 The major financial norms under SSA are:

NORMS FOR INTERVENTIONS UNDER SSA

(Ref:

INTERVENTION NORM
Teacher a. One teacher for every 40 children in primary and upper primary.
b. At least two teachers in a primary school
c. One teacher for every class in the upper primary
d. Of the three teachers sanctioned under SSA for every new upper

primary school, one each will need to be a teacher with mathematics
and science specific educational background. The teacher
recruitment will be as per State Governments’ norms.

Wherever there is a need for additional teachers at upper primary
level, to maintain the pupil teacher ratio of 40:1, the additional
teachers sanctioned under SSA will need to be provided / recruited
from Science/Mathematics educational background.

States will have to commit that they will redeploy existing
Science/Mathematics qualified teachers to cover as many upper
primary schools as possible.

F.2-3/2005 - EE.3 dated -22" February, 2008 for items (d) to (f).
This amendment takes effect from 1-4-2008)

School / Alternative
schooling facility

Within one Kilometer of every habitation

Provision for opening of new schools as per State norms or for
setting up EGS like schools in unserved habitations.




INTERVENTION NORM

Upper Primary schools/

- a. As per requirement based on the number of children  completing
Sections

primary education, up to a ceiling of one upper primary
school/section for every two primary schools

Classrooms a. A room for every teacher or for every grade/class, whichever is

lower in primary & upper primary, with the provision that there
would be two class rooms with verandah to every primary school
with at least two teachers.

b. A room for Head-Master in upper primary school/section

Free textbooks a. To all children within an upper ceiling of Rs.150 per child at primary
level and Rs.250 per child at upper primary level.

b. Primers / textbooks developed for tribal languages with bridging
materials to facilitate a transition strategy to the State language of
instruction and English, would be eligible for class I-II within the
ceiling of Rs.150 per child.

c. Within the ceiling of Rs.150 per child per year at primary level,
States can support workbooks, worksheets and other essential
teaching learning materials which together constitute textual
materials for the subject, class or grade.

d. States to continue to fund free textbooks being currently provided
from the State Plans.

e. States to continue to fund free textbooks being currently provided
(2007-08) from the State Plans to non-SC/ST boys studying in
Government and Government-aided primary and upper primary
schools. The financial implication of this charge will be restricted to
cost of free textbooks to non SC/ST boys only to those States where
these are not being provided under any existing State schemes.

f. In case any State is partially subsidizing the cost of textbooks being
supplied to children in Elementary classes, then the assistance under
SSA would be restricted to that portion of the cost of the books
which is being borne by the children.

(Ref: F.2-3/2005 - EE.3 dated -22"¢ February, 2008. This amendment takes
effect from 1-4-2008)

Civil works a. Programme funds on civil works shall not exceed the ceiling of 33%
of the entire project cost approved by the PAB on the basis of
perspective plans prepared for the period till 2010.

b. This ceiling of 33% would not include the expenditure on
maintenance and repair of buildings.

c. However, in a particular year’s annual plan, provision for civil works
can be considered upto 50% of the annual plan expenditure, within
the overall project ceiling of 33%.

d. PAB may allow districts with large infrastructure gaps, annual ceiling
for civil works upto 50% per year, with the provision that their
requirement are completed between 2008-2010, and also that the
overall ceiling of 33% is maintained in these districts for the SSA
programme period as a whole.

e. For improvement of school facilities, BRC/CRC construction.
f. CRCs could also be used as an additional classroom.

g. Furniture to Government Upper Primary Schools @ Rs.500 per child
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INTERVENTION

NORM

as a one time grant as a school facility subject to the following

conditions.

() The provision will be available only for existing
government upper primary schools, which do not have
furniture already.

(i) These funds will not be accessible for new upper primary
schools sanctioned under SSA since 2001, as they already
have a provision of Rs.50,000 for school equipment at
starting stage.

(iii) Procurement of furniture to be done by
VEC/SDMC/equivalent bodies for rural/urban areas.

(iv) Procedures to mark the furniture as school property and
maintain its’ record in a stock register with due verification
as per procedures laid down by the State/UT Governments
concerned, will be put in place.

(v) The provision will be made within the 33% ceiling for the

civil works in a district’s outlay.

h. Provision for construction of hostels in an existing government
upper primary school, subject to the following conditions:

0]
(ii)
(iii)

(iv)

(v)

(vi)

Only one such facility per block would be admissible.
Each hostel would accommodate upto 100 children.

Hostels will be set up only in blocks with population density
of less than 20 persons per square km in remote hilly,
desert and tribal districts, which do not have any such
facility, set up by either Central/State/UT Government in
these blocks.

Construction norms for the hostels would be as per KGBV
norms and preferably the design should be an inclusive one
for CWSN as well.

The civil works costs of the hostels will be within the
existing ceiling for civil works per district.

Running costs of hostel facilities would be met by States
through dovetailing with other schemes or from Innovative
funds for girls/SC/ST children under SSA, as per norms
approved by the EC of the State/UT SSA programme.

i. No expenditure to be incurred on construction of office buildings.

j. Districts to prepare infrastructure Plans.
k. SSA shall not fund school buildings for buildingless/dilapidated

schools.

(Ref. No.2-3/2005-EE.3 dated on 29-8-2007, / Ref. F.2-3/2005-EE-3
dated 22" February 2008. These amendments take effect from 1-4-

2008)

7.(a)

Maintenance Grants
schools

for

Only through school management committees/VECs

Schools upto three classrooms will be eligible for maintenance grant
upto a maximum of Rs.5000 per school per year while schools having
more than three classrooms would get a maintenance grant upto a
maximum of Rs.10000 per school per year, subject to the condition
that the overall eligibility for the district would be Rs.7500 per school
(Note: Headmaster room and Office room would not count as a
classroom for this purpose).
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INTERVENTION

NORM

Primary schools and upper primary schools would be treated as
separate schools for the purpose of maintenance grant even if they
are functioning from the same premises.

For composite schools with primary & upper primary schools in
addition to secondary / higher secondary schools, this grant will be
provided only for the classrooms used for primary & upper primary
classes.

Must involve elements of community contribution.

Expenditure on maintenance and repair of building would not be
included for calculating the 33% limit for civil works.

Grant will be available only for those schools which have existing
buildings of their own.

Grant will be available also to those Government schools in Urban
areas which are running in rented buildings.

(Ref: F.2-3/2005 - EE.3 dated - 22" February, 2008. This amendment

takes effect from 1-4-2008)

7.(b)

Repair of School Building

Funds for major repairs of school building subject to the following
conditions : -

(i) Rs.150 crore will be available per year under SSA to be spent
on major repairs. This amount will be proportionately
distributed among the States as per the number of schools.

(ii)  Major repair would form part of the district AWP&B and would
be appraised and approved by Government of India.
Consequently, it would be within the prescribed ceiling of
33% on civil works.

(iii) Each district can propose upto a maximum of 5% of the
existing schools to be covered under major repairs in a
particular year. States would need to ensure that the total
amount spent by the districts on civil works including major
repairs does not exceed the limits provided State wise.

(iv) Schools constructed within the past 10 years will not be
considered for major repairs out of the SSA repairs fund. Also
the cost of repairs to be undertaken should not be more than
60% of the cost of a new construction.

(v) It will be mandatory for each district to provide the list of
schools to be repaired under the “major repair” category
along with the cost estimates as approved by the competent
authority, as an Annexure in their AWP&B. This list will also
be approved by the PAB of Sarva Shiksha Abhiyan.

(vi) States would first have to put in place a decentralized system
of technical and financial assessment and approvals for the
major repair tasks. Only cases of higher investment
(>Rs.75000) and technical complicacies (e.g. strengthening
of foundation) should come up to the SPO for approval. Rest
of the proposals should be assessed and approved at the
district and sub district levels, appropriately.

(vii) On site technical supervision by professionally qualified
engineering personnel is to be ensured during the execution
of repairs. Additionally, the State would need to develop a
‘repairs manual’ in which it is explained to the community,
how to carry out repair works and the accounts to be
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maintained.

(viii) A pre repair and a post repair photograph of the building
would also need to be maintained for records.

(Ref No-2-3/2005-EE-3 dated 4™ January, 2007. This amendment takes

effect from 1-4-2007)

8. Teaching Learning _ .
Equipment (TLE) for New TLE @ Rs.20,000/- per new primary school
Primary Schools/Upper TLE @ Rs.50,000/- for new and upgraded upper primary schools
Primary Schools c. TLE will be as per local specific context and requirement/need to be
determined by the teachers/ School Committee. States to
disseminate an indicative list of basic school requirements, with
scope for local contextualization, after approval of State SSA
Executive Committee
d. Involvement of teachers and parents necessary in TLE selection and
procurement
e. VEC/ school-village level appropriate body to decide on best mode
of procurement
f. TLE Funds cannot be pooled at cluster/block/district/state level for
purchase.
g. Requirement of successful running of EGS centre for two years
before it is considered for upgradation.
h. Provision for teacher & classrooms.
(Ref: F.2-3/2005 - EE.3 dated - 22" February, 2008. This amendment
takes effect from 1-4-2008)

2. Schools grant a. Rs.5000/- per year per primary school and Rs.7000/- per year per
upper primary schools for replacement of non-functional school
equipment and for other recurring costs such as consumables etc.
The amount for Upper Primary School will include items for science
laboratories and computer education requirements.

b. Transparency in utilization
To be spent only by VEC/SMC
d. Primary schools and upper primary schools would be treated as
separate school for the purpose of school grant even if they are
functioning from the same premises.
(Ref: F.2-3/2005 - EE.3 dated - 22" February, 2008. This amendment
takes effect from 1-4-2008)

10. Teacher grant Rs.500/- per teacher per year in primary and upper primary
Transparency in utilisation for low cost teaching aids.

11. Teacher training a. Provision of up to 10 days in-service training for all teachers each
year, at BRC level and above, @ Rs.100 per teacher per day.

b. Up to 10 monthly cluster level meetings and peer group training
sessions, for all teachers each year @ Rs.50 per teacher per day at
CRC level.

C. @ Rs.100 per day for 30 days induction training of newly recruited

teachers.
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d. @ Rs.100 per day for 60 days for on the job, untrained teachers to
acquire professional qualifications through in - service / distance
programmes.
e. Training of BRC & CRC coordinators & resource persons for upto 10
days each year @ Rs.100 per person per day.
f. These ceilings of unit cost should not be allowed automatically as a
default costing norm. Actual unit costs would need to be budgeted.
The number of days of trainings would be decided by the State / UT.
The unit costs for training inputs including training material, resource
persons and other training norms would be based on the inter se
norms for training as approved by the State SSA’s Executive
Committee.
g. Assessment of capacities for effective training during appraisal will
determine extent of coverage.
h. Support for SCERT/DIET under existing Teacher Education Scheme
(Ref: F.2-3/2005 - EE.3 dated - 22" February, 2008. This amendment
takes effect from 1-4-2008)
12. State . Institute of One time assistance up to Rs.3 crore
Educational Management
and Training (SIEMAT) States have to agree to sustain
c. Selection criteria for faculty to be rigorous
13. ;I'racilning of ~ community a. Limited to financial equivalent for 4 persons in a village plus two
eaders persons per school for 2 days in a year - preferably women.
b. @ Rs.30/- per day per person.
c. @ 3 community leaders per school in urban areas.
(Ref.F2-15/2002-EE-III dated on 17-12-2003)
14. Plf](.)l\é'sé?]n for  disabled a. Upto Rs.1200/- per child for integration of disabled children, as per
chiidr specific proposal, per year
District Plan for children with special needs will be formulated within the
Rs.1200 per child norm
Involvement of resource institutions to be encouraged
15. Research, Evaluation, Upto Rs.1500 per school per year
Supervision and
Monitoring Primary schools and upper primary schools would be treated as separate

school, even if they are functioning from the same premises

Norms for State/district/BRC/CRC/ School level expenditures for
research, evaluation, supervision and monitoring will be decided by the
State SSA’s Executive Committee.

States would need to give priority to developing and regularly
implementing, monitoring systems to measure quality related outcomes,
inter alia, for students learning outcomes, teacher performance, student
and teacher attendance rates by gender and social categories, as also
parameters for measuring changes in classroom practices, impact of
teacher training, efficacy of textbooks and textual materials, quality of
academic supervision provided by BRCs/CRCs/DIETs etc.
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State and district provisioning will include inter alia for EMIS, allocations
for regular school mapping/micro planning for location of schools, other
school infrastructure and updating of household data on 6-14 year old
children’s educational status.

Involvement of SCERTs, DIETs and SIEMATs (where SIEMATs are
functional), will be mandatory in the execution of this component.

Funds to be spent at National, State, District, Sub-district, School level
out of the overall per school allocation.

Rs.200 per school per year to be spent at national level.

Each State/UT SSA programme will set up a Research Approval
Committee for processing and approving all research and evaluation
project/studies to be undertaken at the State level. Appropriate
mechanisms should also be set up for district level by the State SSA
programme.

Involvement of other independent national and State level resource
institutions in conducting REMS activities should be encouraged through
appropriate MOUs/contracts

(Ref: F.2-3/2005 - EE.3 dated -22"? February, 2008. This amendment takes

effect from 1-4-2008)

16(a)

Management Cost

Not to exceed 6% of the budget of a district plan

In the districts of NE States and Union Territories where district plan
size is very small, the management cost could be budgeted upto
Rs.20.00 lakh per district subject to the overall ceiling of 6% being
maintained for the State over the project period.

To include expenditure on office expenses, hiring of experts at various
levels after assessment of existing manpower, POL, etc.;

Priority to experts in MIS, community planning processes, civil works,
gender, etc. depending on capacity available in a particular district

Management Costs should be used to develop effective teams at
State/District/Block/Cluster levels

Identification of personnel for BRC/CRC should be a priority in the pre-
project phase itself so that a team is available for the intensive process
based planning.

(Ref No.F.2-3/2005-EE.3 dated 11" July,2007)

16(b)

Learning Enhancement
Programmes

A State/UT to execute District/State specific Learning Enhancement
Programmes with priority to enhance learning levels in language,
mathematics and science by using up to a maximum of upto 2% of
district outlay, with a detailed plan, provided the overall ceiling of
learning enhancement programme and management costs will remain
within the 6% ceiling (for small districts, 6% of State Outlay) provided
the following steps are ensured: -

@) There should be clearly stated outcomes to be achieved through
the learning enhancement programme for selected subjects.
Priority for acquiring basic language/ reading/ comprehension /
numeracy skills in class I to III and Science / Maths learning in
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Class V to VIII should be given.

(i)  The total number of children to be covered, number of schools to
be covered, blockwise, must be clearly indicated.

(iii) Type of additional teaching learning materials to be used for
students / teachers / trainers, etc. be specified.

(iv)  Role of key players like teachers, CRCs, BRCs, DIETs, community
etc. in the implementation of the programme be defined.

) Information about the pedagogic principles including strategies for
learning to be adopted, during the programme be indicated.

(vi)  External Evaluation of the interventions is provided for, and

(vil) There should be no duplication of costs with any other component
of the SSA.

(Ref F.No.2-3/2005-EE.3 Dated 29-8-2007. The amendment shall take
effect from 1-4-2008)

17.

Innovative  activity for
girls'  education, early
childhood care &
education, interventions
for children belonging to
SC/ST, minority
community, deprived
children in urban areas
and computer education
specially for upper primary
level

An Innovation Head upto Rs.1 crore per district per year will apply for
SSA.

Upto half of the funds under the Innovation Head can be targeted to
Computer Aided Education facilities per district per year. The focus of
Computer Aided Learning (CAL) will be to maximize coverage in Upper
Primary Schools with special emphasis on Science and Mathematics.
Hardware, software, training, maintenance and resource support if
required, could inter alia be included in this component.

Upto four innovative projects each within the ceiling of Rs.15 lakh per
district will be permissible on need basis, for the balance funds.

ECCE and girls education interventions will target interventions for
supporting girls education which are not covered under other
components of SSA e.g., NPEGEL and KGBV programmes.

Interventions for Scheduled Caste/Scheduled Tribe communities will be
targeted to enhanced retention and learning levels of children
Interventions for educationally disadvantaged minorities chiefly muslim
children, to target their enhanced enrolment, retention and completion
of elementary education.

Interventions for urban deprived children with focus mainly on creating
facilities for street children, migrant children, rag pickers to enable them
to join elementary education.

No duplication with any other SSA component will be permissible. The
innovation should not duplicate strategies allowed under other
components of SSA or to other interventions of other schemes.

All components under the Innovation Head will need to be designed and
executed in a clearly defined deliverable outcomes to be articulated in
the Annual work Plan of district. The innovation should be area specific
and focused on clearly defined target groups. It can be in the form of a
package including general SSA interventions supplemented by
interventions under Innovative Heads. Steps for its monitoring and
evaluation should also be clearly brought out. The interventions will be in
project mode having no civil work components with clearly defined
areas, target group, outcomes and monitoring and evaluation. The
intervention will be broken in micro activities with indicative financial
requirements.

(Ref: F.2-3/2005 - EE.3 dated - 22nd February, 2008. This amendment
takes effect from 1-4-2008)

18.

Block Resource Centres /
Urban Resource Centres /
Cluster Resource Centres

There would be ordinarily one BRC in each Community  Development
(CD) Block. However, in States, where the sub-district educational
administrative structure like educational blocks or circles, have
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jurisdictions which are not co-terminus with the CD Blocks, then the
State may opt to have a BRC in such a sub-district educational
administrative unit. However, in such a case the overall expenditure on
BRCs and CRCs in a CD Block, both non-recurring and recurring, would
not be more than the overall expenditure that would have been incurred
on BRCs and CRCs in case if only one BRC per CD Block were opened.

BRC/CRC to be located in school campus as far as possible.

Rs.8 lakhs ceiling for BRC building construction wherever required
Cost for CRC construction will be as per unit cost of the State for an
additional classroom. It should be used as an additional classroom in
schools, on non — CRC meeting/training days.

Total cost of non-school (BRC and CRC) construction in any district
should not exceed 5% of the overall projected expenditure under the
programme in any year.

Deployment of up to 20 teachers in a block with more than 100
schools; 10 teachers in smaller Blocks in BRCs/CRCs put together.
Provision of furniture, etc. @ Rs.1 lakh for a BRC and Rs.10,000 for a
CRC

Contingency grant of Rs.20,000 for a BRC and Rs.3000 for a CRC, per
year.

Meetings, Travel allowance: Rs.750/- per month per BRC, Rs.300/-
per month per CRC.

TLM Grant: Rs.5000/- per year per BRC, Rs.1000/- per year per CRC.
Identification of BRC/CRC personnel after intensive selection process
in the preparatory phase itself.

In urban areas urban academic resource centers would be set up
under SSA on the following basis: -

(i) One Cluster Resource Centre (CRC) for 100 - 150 teachers.

(ii) One Urban Resource Centre (URC) on the lines of BRC for 10-15
CRCs.

(iii) Norms of persons to man the CRC/URC will be the same as in SSA
Guidelines/Financial Norms for BRCs/CRCs.

(iv) Unit costs will remain the same as in financial norms of BRC/CRC
laid down in SSA.

If the Municipality or town development authority has academic staff,
they may be deployed in the URCs/CRCs

(Ref. F.2-3/2005-EE-3 dated 4" January, 2007)

(Ref: F.2-3/2005 - EE.3 dated - 22" February, 2008. These
amendments take effect from 1-4-2008)

19.

Interventions for out ofa

school children

As per revised norms approved for Education Guarantee Scheme &
Alternative and Innovative Education, the following kinds of
interventions are provided.

(i) Setting up Education Guarantee Centres in unserved habitations.

1. The cost of individual centre would depend on the number
of learners enrolled. However, over all cost for district as
a whole would have to be maintained within the revised
cost of Rs.1535/- per child per annum for primary level
centres and Rs.2960/- per child for upper primary level
centres.

2. The honorarium for the Education volunteer (EV) would
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be restricted to Rs.2500/- per month.
(ii) Setting up other alternative schooling models:

1. For AIE Centres / interventions, the per learner ceiling would
be Rs.3000/- per annum for interventions of non-residential
nature including Bridge Courses, remedial courses, Back-to-
School Camps with a focus on mainstreaming out of school
children into regular schools

2. The item-wise costs would be worked out for each kind of
AIE strategy to provide adequate flexibility for the needs of
different kinds of children. While the ceiling of cost per
learner is Rs.3000/- per annum, the item-wise cost for
individual strategies should be approved by the State
Implementation Society of SSA within the overall ceiling.

(Ref No.2-3/2005-EE-3 dated 4™ January,2007)

(iii) For residential AIE interventions, such as Bridge Courses,
remedial courses, Back-to-School Camps with a focus on
mainstreaming out of school children into regular schools, the
cost ceiling would be Rs.10000 per child per annum.

(Ref: F.2-3/2005 - EE.3 dated -22"% February, 2008. These amendments
take effect from 1-4-2008)

b. Remedial Teaching

The scheme would allow for the following two kinds of
interventions: -

() For children mainstreamed into formal schools from bridge
courses/campus/back to school strategies.

(i) Remedial teaching for children in formal schools.

Under the strategy (b(ii)):-

1. Only proposals from districts with female literacy rates
below the national average as per the 2001 census would
be eligible.

2. Preference should be given to schools in tribal areas, in

areas with high concentration of SC and ST population and
minority communities.

3. A district may prepare the plan to cover not more than 5%
of the total number of schools in that district (excluding
schools located in urban slums). In addition, 10% of the
schools located in urban slums could also be covered.

It should be ensured that all schools included under this strategy
should have adequate number of teachers as per norms and be fully
functional in all respects. A certificate to this effort should accompany
the proposals.

20.

National Programme for
Education of Girls at

Elementary
(NPEGEL)

Level

a. The SSA Annual Work Plans of districts will reflect NPEGEL block
specific projects for girls at risk/difficult circumstances with
clearly refined outcomes subject to the following conditions:

(i) Focus of interventions should be on retention of girls and
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improvement in the quality of learning. Detailed action
plans for the target group of girls and the specific
strategies to be adopted in the block are spelt out, with
defined and measurable outcomes.

(ii)  All strategies and interventions must target both ‘in’ and
‘out’ of schools girls within the block.

(iii) Funds per block would be the sum total of the sub-
components admissible under the NPEGEL scheme per
cluster namely-

overall annual ceiling of Rs.60,000/- per cluster for the following
interventions:

(a) Recurring Grant to Model Cluster Schools: A maximum
amount of Rs.20,000/- per annum will be provided to each
cluster to meet the requirements of expenditure on various
activities for promotion of girls’ education in that cluster
including maintenance of the school and engagement of part
time instructors for additional specified subjects provided that
no instructor would be hired for more than 3 months in an
academic year and he/she would not receive remuneration of
more than Rs.1,000/- per month.

(b) Awards to schools/Teacher: One award per year @
Rs.5,000/- (in kind) will be provided to a school/teacher at
cluster level for achievements in enrolments, retention and
learning outcomes of girl students.

(c) Student Evaluation, Remedial Teaching, Bridge
Courses, Alternative Schools: Special models of alternative
schooling catering to hard to reach groups of girls including
bridge courses, flexible timings, back to school camps,
remedial teaching, etc. for out of school, irregular girls will be
started such villages where this poses a serious problem. In
addition to the provisions already available under the EGS &
AIE component of SSA, a maximum amount of Rs.20,000/- per
annum will be provided to each cluster for student evaluation,
remedial teaching, bridge course and alternative schools.
There may be two such centres under one cluster.

(d) Learning through Open Schools: Children at the upper
primary level, even in the open schooling system, in certain
special cases, require some short-term residential training at
regular intervals. The scheme will provide waiver of fees of
girls for courses under National Open School and State Open
Schools, setting up of specially designed open learning
centres. The implementing agency will devise suitable system
with NOS, State Open Schools or other such organization for
this purpose. The cluster school will form the venue of the
residential upper primary school / NGO Centre. This will
facilitate bringing to the educational system those girls who
have dropped out from regular schools for some reason. A
maximum amount of Rs.50,000/- per annum will be provided
to each cluster towards the payment of fees and provision of
supplementary teaching to be taken up with the help of
National Open School or State Open School. Short term
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residential courses can also be organized. To the extent
possible, the payment on this account would be made by the
State Societies directly to National Open School or State Open
School as the case may be.

(e) Teacher Training: Under this scheme Teachers and teacher
educators will be trained for gender sensitization. A maximum
amount of Rs.4,000/- per annum will be provided to each
cluster for annual training of at least 20 teachers specially on
gender aspects. This amount will be in addition to the
provisions under SSA for normal teacher training on subjective
issues.

(f) Child Care Centres: The scheme provides opening of
additional Early Childhood Care centres to meet gaps in the
Integrated Child Development Scheme and relieve girls from
the burden of sibling care. Two Child Care Centres per cluster
run by community may be opened in the areas where there is
no child Care Center under any scheme of the Ministry of
Women & Child Development and / or the State Government
concerned. Each centre opened under the ‘Girl Education
Component” of the SSA will have a recurring grant of
Rs.5000/- and non-recurring grant of Rs.1000/- per annum.
These funds can also be used for strengthening existing local
ICDS centres especially for augmenting training for pre
school component, play way kits, joint trainings with primary
school teachers and pro-rata payment of honorarium of
Anganwadi workers due to extension of Anganwadi timings to
match school timings.

2. A one time non recurring grant of Rs.30,000/- for teaching
learning equipment, library, sports, vocational training etc;
and Rs.2.00 lakh for skill building activities (in lieu of
additional classroom) for meeting recurrent costs of skill
building activities for girls to be utilised upto a period of 3
years. This amount will only be available for model cluster
schools which have not availed of Rs.2.00 lakh for an
additional class room and Rs.30000/- for TLE etc. since
inception of the scheme.

3. Additional incentives: SSA provides for free textbooks to all
girl- children upto a limit of Rs.150/- per child at primary level
and Rs.250/- per child at upper primary level. However, if
there are any savings after providing for free text books to the
girls, the balance money out of this amount may be used for
providing additional items such as stationery, slates, work
books, uniform, providing escorts in difficult areas, etc.

4. Community Mobilization (Mobilization for enrolment,
retention and learning): In addition to the provisions
already available under SSA, an amount of Rs.35,000/-for the
first year; Rs.20,000/-for the second and third year; and
Rs.10,000/-for the fourth and fifth year will be provided for the
purpose of community mobilization through training, follow
up of girls’ enrolment, attendance, achievement etc. in each
cluster. This also includes cost towards management
information system and documentation, honorarium and
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TA/DA to the coordinators  and meetings of resource groups
at cluster level. (For Community Mobilization and Management
this amount will form part of 6% for management cost and it
can be enhanced on account of expenses incurred for
community mobilization activities in the EBBs and other

educationally deprived areas selected for special focus on
girls” education. The 6% ceiling of a district shall not be
exceeded by an amount more than 10% of the total ™ Girls
Education Component” of its annual district plan)

5. Management expenses of 6% of project cost including
consultants for appraisal and monitoring and evaluation of the
scheme, coordination with existing schemes, advocacy,
workshops and seminars, establishment and administrative
expenses etc. will be utilized as follows:

(a) Funds to the extent of 1% at National level will be
provided to cover planning, monitoring and concurrent
evaluation.

(b) Funds to the extent of 5% of proposed expenditure at
State and District level for planning and monitoring.

b. The ceiling of 6% for management cost fixed under SSA can be
enhanced on account of expenses incurred for community
mobilization activities in areas where this programme will be
implemented upto 10% of the total amount earmarked for the
district under this programme.

(Ref.F.No.2-3/2005-EE.3 dated 29.08.2007)

(Ref: F.2-3/2005 - EE.3 dated - 22" February, 2008. These
amendments take effect from 1-4-2008)

21.

Kasturba Gandhi
Vidyalaya (KGBV)

Balika

a. For Model -1 (Schools with hostels for 100 girls)
(i) Recurring Grants — Rs.30.27 lakh
(i) Non-Recurring Grants - Rs.46 lakh
b. For Model -II (Schools with hostels for 50 girls)
(i) Recurring Grants — Rs.23.05 lakh
(ii) Non-Recurring Grants — Rs.35.38 lakh
c. For Model -III (Hostels in existing school for 50 girls)
(i) Recurring Grants — Rs.17.05 lakh
(i) Non-Recurring Grants — Rs.31.68 lakh

(Details are in Appendix-A,B & C in Annexure-VI)

The building cost norms should be considered as an upper ceiling.

States could endeavour construct below these Ilimits based on
actuals.
(Ref: F.2-3/2005 - EE.3 dated -22"% February, 2008. These amendments take

effect from 1-4-2008)
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Preparatory activities for
micro-planning, household
surveys, studies,
community  mobilization, |a-
school-based activities,

As per specific proposal of a district, duly recommended by the State.
Urban areas, within a district or metropolitan cities may be treated as a

office equipment, training separate unit for planning as required.
and orientation at all
levels, etc.

The Detailed financial norms and procurement procedure are provided in the Manual on Financial
Management and Procurement issued by the Ministry of Human Resource Development in 2004

19




CHAPTER - I1

PLANNING, APPRAISAL, AND FUND FLOWS UNDER SARVA SHIKSHA
ABHIYAN

2.1

2.1.1

2.1.2

2.1.3

2.1.4

PREPARATORY ACTIVITIES

The Sarva Shiksha Abhiyan assigns greatest importance to the preparatory activities
as these have been conceived as a necessary condition for quality implementation of
the programme. Systematic mobilization of the community and creation of an
effective system of decentralised decision making are part of the preparatory
activities. A number of steps have already been taken in many States and it is
expected that the States/UTs which have not yet decentralised powers to Village
Education Committees/ Panchayats/ Urban local bodies, would do so as a part of the
preparation for implementing Sarva Shiksha Abhiyan.

Strengthening of the office of the District Elementary Education Officer has
also to be undertaken in the preparatory phase in order to adequately equip it
to handle the larger tasks during programme implementation. Setting up of an
effective information system has therefore been highlighted, besides procurement of
essential office equipment and computer hardware. More important than the
hardware component would be the need to provide support for involving community
leaders at all levels and orienting existing governmental functionaries in carrying out
their activities more effectively. An assessment of the additional manpower needs
has also to be made during this period. It must be emphasized that setting up of an
effective MIS would require contractual engagement of data analysts and data entry
personnel, as they are not available in most non-DPEP districts. Similarly, the need
for experts on gender, children with disabilities, other disadvantaged groups, civil
works, pedagogy and community mobilization and planning will also have to be
assessed in the light of the specific State/ UT.

The preparation of habitation level educational plans through effective community
mobilisation for microplanning and school mapping is the greatest challenge of the
preparatory phase. Since Sarva Shiksha Abhiyan has the clear aim of universalization
of elementary education, it is mandatory to track the progress of each and every
child in the 0-14 age group. Preparation of Village Education Registers on the
basis of household survey, regular monitoring through Retention Registers and
Pupil Progress Cards, would have to be developed in the preparatory phase itself.
This calls for a focus on capacity building among the Panchayati Raj Institutions,
members of Village Education Committees, School Management Committees,
Parents' Teacher Associations, etc. The preparatory phase provides for a process and
activity based constitution/organization of such Committees and training of
community leaders for better management of schools. Capacity building in the local
community will also require a constant interface with the school and the teachers.
This is being attempted through a large number of school based activities in the
preparatory phase itself.

Microplanning exercise will include the following:

Through a participatory process a core planning team will be constituted in
each village at the habitation level including selected VEC members, selected
community leaders, NGO representatives, Head Master, selected teachers and some
selected parents, ensuring participation of women as well as persons from the
deprived communities. Parents of children with special needs may be included in the
team. The selection of this team is very critical for effective planning.
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2.1.5

2.1.6

2.1.7

2.1.8

2.1.9

A number of studies on the Base-line assessment in a district, in order to reflect the
current situation with regard to learning achievements, retention, access, gender
equity, social equity, physical infrastructure, etc. would also have to be undertaken
as preparatory activities. Effort should be made to involve regional research
institutions in this process. The reports must be diagnostic and should be able to
feed into the planning process. Besides these locally relevant studies, baseline
achievement tests would be taken up for the primary level in all non-DPEP districts
by NCERT. Similarly, NCERT, in association with the States, will take up baseline
studies for upper primary level in all the districts. Several available studies that are
State specific may also be utilized to determine the base-line status in a State.

For planning to be need-based, it is important that the broad norms for improving
school facilities are shared with habitation level planning team. The norms under
Sarva Shiksha Abhiyan provide the broad framework for such an exercise. The
habitation level planning team would comprise of community leaders with a keen
interest in the education of children. It must have a large number of parents whose
children study in the school whose improvement is being attempted.

Identification of a team at District and Block level would also have to be
undertaken during the preparatory phase. Efforts to identify teachers who could
serve as Cluster and Block Resource Centre Coordinators could also be taken up
during this period. These identified BRC/CRC Coordinators could then facilitate the
planning process. Local level nhon-governmental organisation must also be associated
in the planning activities and in the process of constitution of VECs. The
management needs in a particular district would also have to be assessed by the
State level Implementation Society, to determine the kind of additional support
required to operationalize the team at District, Block and the Cluster level. In
districts that have already operationalized Block Resource and Cluster Resource
Centres, the formation of such teams would be easier. In other regions, efforts to
make an objective assessment of manpower needs and the restructured command
system for the education administration would have to be a priority. The National
and State level Mission will facilitate this process of manpower planning for
programme implementation through objective assessment by expert teams.

Tasks like rationalization of teacher units has also to be initiated during the
preparatory phase in order that deployment of teachers is need based. This will
facilitate assessment of additional teacher requirements as also a convergent
planning process that appreciates the presence of private schools.

Sarva Shiksha Abhiyan highlights transparency in programme implementation.
All efforts have to be made to ensure that expenditure on elementary education is a
public domain subject. The School Display Board has to show all investments being
made in the school. Teacher Attendance should be publicly displayed. For improving
the quality of school-level data regarding Enrolment, Attendance, Retention, Drop
out, etc., besides the mandatory maintenance of Village Education Registers,
Retention Registers, and Pupil Progress Cards, any information sent to Cluster/
Block/ District level, has to be displayed on the School Display Board for public
scrutiny. The seeds of a community based monitoring system can be further
strengthened by following principle of suo-motto disclosure under Right to
Information at the school level. Similar efforts at transparency should be made right
up to the national level. Copies of all sanction orders for pre-project/project
activities would be posted on the web-site of the Department of School Education
& Literacy, Ministry of Human Resource Development.
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2.1.10 Progress details of Sarva Shiksha Abhiyan, fund utilization and any other
relevant and significant aspect of the programme should also be posted on the
website. Sarva Shiksha Abhiyan has launched a dedicated website www.ssa.nic.in.
All the States shall form a State dedicated website of the SSA.

2.1.11 Organization of a large number of school based activities, cultural jathas,
sports and festivals, have been suggested as preparatory activities under the Sarva
Shiksha Abhiyan. Mobilization of the community can come about more effectively
through a series of school-based activities that opens up the school as a social
institution to the community. The objective of all these efforts is to ensure
community partnership in the management of the school.

2.1.12 Opening of Bank Accounts of Village Education Committee/ School
Management Committee/ Gram Panchayat Education Committee/ School
level Committee in urban areas will also be monitored as a preparatory
activity so that effective decentralization can be brought about. The financial
norms clearly state that a number of interventions have to be carried out by the VEC
(or its equivalent).

2.1.13 The preparatory activities must also ensure that the formation of the VECs (or
equivalent bodies in urban areas) is process-based. Process-based implies
selection through activities and participation rather than by official orders
of nomination. Some States have accepted a system of election for School
Management Committees and the same will be continued. There may be a need to
reconstitute such Committees in many places where it had been done routinely in the
past. Involvement of the teachers, representatives of women and other weaker
sections, active community leaders, parents of children studying in that school/EGS,
parents of out of school children from poor habitations, has to be ensured in a
process based approach. The organization of school based activities and
microplanning are ways of identifying active community leaders willing to give time
for the educational reconstruction in a habitation. The planning team has to have a
role in the process-based constitution of VECs. Involvement of NGOs will strengthen
this community-based approach for organizing the preparatory activities.

2.1.14 In order to ensure an effective preparatory phase, up to Rupees fifty lakh
has been provided for such activities, based on the actual requirement in a
particular district. Besides, provision for training and orientation of community
leaders and Education Department functionaries, the preparatory phase provides for
the following:

(a) office equipment as per need,

(b) cultural activities for mobilization for SSA,

(c) computer hardware and software for effective MIS at the district level,

(d) School-based activities up to Rupees 1000 to a school,

(e) household surveys and preparation of habitation Plans up to Rs.3 per household,
(f) a set of base line Studies, etc.

2.1.15 The preparatory phase is need-based and there is a lot of variation in the
demand from districts. Districts that are already implementing DPEP/LJP would
require limited resources for the preparatory activities. During the preparatory
phase, States will also make an assessment of manpower needs at the State level. A
State component plan will also have to be prepared, highlighting these needs.
Assessment of manpower needs would require serious efforts at restructuring of
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education administration, wherever it has not been attempted so far. State level
Resource Groups are expected to facilitate programme implementation.

2.1.16 The preparatory phase will be monitored by joint teams of resource persons
sent by State/ National level Mission. Support for planning activities will be provided
by District/ State/ National level resource institutions. The districts can ask for
resource support for carrying out planning activities and
NCERT/NUEPA/SCERT/SIEMAT/TSG-DPEP would provide the capacity building
support as per requirement. Besides this, the National and the State Mission will
have an effective monitoring and operational support group to facilitate capacity
building at all levels and to meet specific need of districts. Copies of all sanction
orders for Pre-project and Project activities would be posted on the web site of the
Department of School Education & Literacy, Ministry of Human Resource
Development.

2.1.17 State governments will work out arrangements for professional and
operational support at the State level in order to ensure that the capacity
development needs of a district receive top most priority in the preparatory phase.

2.1.18 The preparatory activities are expected to initiate a process of institutional
development and capacity building for professional management of
elementary education sector at the local level. The focus has to be on
capacity building through training, rigorous planning processes, focus on
community based data collection and its analysis, and most of all, a
willingness to allow the local community to manage schools. It is expected
that the preparatory phase will take anywhere from four to eight months.

2.2 COMMUNITY-BASED PLANNING PROCESS

2.2.1 The success of Sarva Shiksha Abhiyan will depend on the quality of the community
based planning process. While SSA is formulated on the premise that the community
can plan, it also accepts the tremendous requirement for developing capacities in
communities to do so. The heterogeneity of local communities in many regions often
poses problems of unanimity on proposed planning criteria. It is important to
recognize a habitation, rather than a village as a unit of planning as most
habitations have a higher degree of community solidarity. Similarly, in urban areas,
a cluster of households in the same slum settlement has to be a unit of planning.

2.2.2 The starting point for planning activities has to be the creation of a core group of
governmental and non-governmental persons, entrusted with the task of
implementing Sarva Shiksha Abhiyan. The State level Implementation Society has to
exercise utmost caution and care in ensuring that the core team at the District and
Block level is carefully selected and is committed to the task of Universal Elementary
Education. Besides Education Department functionaries, these teams could comprise
of faculty members of DIETs, BRCs, CRCs, NGO representatives, representatives of
Teacher Unions, representatives of Women’s Groups, representatives of Self Help
Groups, retired and serving National and State Award winning Teachers, local literary
figures, Panchayati Raj/ Autonomous Council representatives, etc. This list is
illustrative as Sarva Shiksha Abhiyan recognizes the diversity across regions. The
objective is to make district level and Block level core teams competent to take the
community along in its agenda for educational reconstruction. The starting point of
the planning process should be an orientation of the District and Block level teams.

2.2.3 These core teams should then undertake an extensive visit of the district,
covering every habitation/village/urban slum. The funds provided under the
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2.2.4

2.2.5

2.2.6

preparatory activities for cultural activities and school based activities could be taken
up to build advocacy for elementary education. These events could be occasions to
identify individuals and community leaders willing to undertake the educational
activities in the region. Constitution of Mahila Samoohs and Prerak Dals could also be
taken up as a preliminary step towards the constitution of the VEC. These identified
individuals, with large representation of women and weaker sections, should then be
oriented for managing the affairs of the school. The National/ State level Mission
could extend operational support in building capacities for such activities.

The District team must also work out its information needs and steps should also be
taken to develop formats for household and school surveys. This would require
capacity support from National/State level institutions. The local context must
reflect in all such activities.

The school has to play a critical role in the planning process and efforts to bring
community leaders to the school should be encouraged. This will be facilitated by
regular activities in the school. The Head Master and his/her team have to function
like the local resource team for planning.

After orientation of community teams, the process of microplanning should
be undertaken. This would involve intensive interaction with each household to
ascertain the educational status and the educational need. The requirements have to
be discussed at the habitation level before they are finalized. The broad financial and
physical norms regarding school infrastructure, teachers and teaching learning
materials will have to be the basis of the planning exercise.

2.2.7

Requirement of incentives like Scholarship and uniforms will have to be
worked out on the basis of State norms. These would be part of the SSA
framework but not the SSA programme as funding would be from the State
Plan. The planning for mid day meal should also be discussed in the
planning process, even though it will continue as a distinct scheme.

2.2.8

The habitation level plans should be drawn up on the basis of the
microplanning exercise. The Blocks and the Districts should also undertake an
exercise to see that all requirements can be fulfilled by redeployment or by schemes
under which unspent balances are available with the State governments. For
example, teacher deployment could come by rationalization or Teaching Learning
Equipment could come from sanctions already provided earlier under Operation
Blackboard but not utilised so far. As far as possible, a new upper primary school
would be opened by upgrading an existing primary school. The final District Plan will
take note of such investments and would also reflect the process of redeployment of
facilities, wherever required. The habitation level educational plans will be appraised
by the Cluster level units, in consultation with the Block teams. The District unit will
appraise the Block level plans. Due care should be taken to ensure that the demand
for teachers, classrooms, etc. are as per the broad norm for Sarva Shiksha Abhiyan.

2.2.9

The community-based planning process has to result in the effective
enrolment and retention of the hitherto out of school children in school/ an
EGS centre/ or a Bridge Course. This calls for a child specific monitoring by
the local community. Community planning processes must also result in a
specific Action Plan.
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2.3

2.3.1

2.3.2

2.3.3

2.3.4

2.3.5

PERSPECTIVE PLANS AND ANNUAL PLANS

Each district will prepare a perspective Plan and an Annual Plan. The
perspective Plan will be a Plan for Universalisation within the time frame of Sarva
Shiksha Abhiyan. It will be based on the existing position with regard to attendance,
retention, drop out and learning achievement. It will work out the total requirement
for universalisation, spread over a number of years. A clear Plan for improving
access, increasing retention and ensuring achievement will be a part of the
perspective Plan. The Perspective Plan will also be a dynamic document rather
than any blue print and would be subject to modifications based on the feedback on
the programme implementation. It will also work out the requirement of school
infrastructure and teaching learning materials based on these assessments. The
perspective plan will follow the broad financial norms set out in an earlier section.
The perspective Plans will also take note of the presence of the non-governmental
sector and its contribution towards UEE. The perspective Plan will not rule out
modifications in the Annual Work Plans based on field experience. The projections of
the perspective Plan are tentative and departures on possible interventions may be
made as per need.

The Annual Plans have to be based on a broad indication of resource
availability to a district in a particular year. The National and State Mission will try
and finalise the resource likely to be allocated to a particular district at least six
months before the first installment is released to a district. The district would
undertake a prioritization exercise in the light of the likely availability of resources.
The Annual Plan will be a prioritized plan in the light of the likely availability of
resources. The National/ State Mission will appraise these Annual Plans and changes
in keeping with resource availability could be effected by the National/ State Mission.

While the objective of the Perspective plan is to assess and Plan for the
unfinished UEE agenda in a particular district, the Annual plan is an exercise in
prioritization. The perspective Plans of districts would be the basis for placing
demand for additional financial resources for UEE in the years to come. As stated
earlier, these Plans have to be as per broad norms under SSA. The appraisal teams
would ensure that planning is as per nationally/ State accepted norms.

Preparation of Perspective and Annual Plans require creation of
capacities at all levels. Besides the teams of resource persons from the National/
State mission, efforts to develop State specific institutional linkage for planning
support will also be explored. Consultation with research institutions for undertaking
State specific educational agenda has already been initiated. The same would be
finalised in consultation with the State governments. The Sarva Shiksha Abhiyan
would require support of institutions of proven excellence for research, evaluation,
monitoring and capacity building.

The quality of the planning exercise will depend on the efforts at capacity
building and the supervision of the planning process. Institutions like Cluster
Resource Centres and Block Resource Centres, already established under DPEP and
being established under SSA in non-DPEP districts, have to be carefully nurtured to
provide capacity for effective planning. The starting point in any such exercise is
for the States to accept the need for careful selection of personnel from the
existing governmental functionaries and also to deploy experts on contract
from the management costs provided under the SSA. The National/ State
Mission will have a role in selection of personnel in order to ensure objectivity in such
processes. It must be reiterated that quality planning process will require
institutional reforms that allow local communities to participate effectively in the
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2.3.6

2.3.7

2.3.8

2.3.9

affairs of the school. The involvement of the teaching community in the planning
process would also be necessary to ensure that the school system emerges as the
principal institution for community partnership.

The District Institutes of Education and Training (DIETs) have a Planning and
Management unit. These units have to become fully operational. The effort at
entering into Memorandum of Understanding (MoU) with State governments under
the scheme of Strengthening Teacher Education is a step in that direction. As stated
in earlier sections, Sarva Shiksha Abhiyan encourages institutional capacity
development at all levels. Ultimately, no amount of external supervision by
monitoring teams or capacity building teams is a substitute for institutional capacity
development at all levels. The CRCs, BRCs and DIETs have a large role in the
preparation of perspective and Annual Plans and their systematic capacity
development has to be a priority in programme implementation.

EDUCATIONAL MANAGEMENT INFORMATION SYSTEM (EMIS)

The annual plans will make effective usage of Educational Management Information
System (EMIS). Every district shall have a EMIS unit. One of the main data system
of this unit will be a school based annual information system called District
Information System for Education (DISE) and household survey reports. The data
compiled by the EMIS Unit should be utilized for the purpose of planning; be it for
micro-planning at the grass root level or for the AWP&B of a district/State. DISE
based information and analysis throwing lights on infrastructure, facility, access,
retention, quality, teacher related issues shall be used in the process of planning and
even monitoring, evaluation and mid-course corrections. Teachers’ rationalization,
prioritization of physical infrastructure and teachers’ training issues may be
addressed most effectively by usage of DISE data.

The National University of Educational Planning & Administration has developed an
Educational Development Index (EDI) to track progress of the States towards
Universal Elementary Education (UEE), for Primary and Upper Primary levels as well
as for a composite look at Elementary Education. The States shall develop
Educational Development Index (EDI) for the district and sub-districts level. The EDI
ranking will encourage the States and the districts to improve their performance and
have closer look at both the inputs and the outputs of the parameters that affect
elementary education to a larger extent. Educational Development index (EDIs) for
each district should be calculated and should be taken into cognizance while
preparing the AWP&Bs and their appraisals. The EDI for a district clearly indicates
the journey a district is to traverse to reach the overall goal of Universalisation of
Elementary Education (UEE) which is the ultimate goal of SSA. A study of the related
parameters would provide adequate insight to prioritize the activities which will
ultimately improve the elementary education scenario in the district/State. It is
expected that EDI will also enable more effective targeting of Sarva Shiksha Abhiyan
(SSA) to the neediest regions.

SPECIAL FOCUS DISTRICTS

While taking into account the infrastructure gap and other disparities, SSA
recognizes the intra-regional, inter State and inter district disparities and is making
efforts to address these disparities. A crucial step in this direction is identification of
Special Focus Districts (SFDs).These districts are identified based on indicators like
large number of out of school children, high gender gap, and infrastructure gap as
well as concentration of SC/ST/Minority population. School building and classrooms
are sanctioned on need basis to these districts on priority, besides focused scrutiny
during Appraisal.
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2.3.10 URBAN PLANNING

2.3.11

2.4
@
(i)
(iif)
(iv)
(v)

(vi)

(vii)

(viii)
(ix)

Urban areas have different problems like multiplicity of service provider,
executing a household survey; migrating population, urban deprived children etc. In
fact, planning for education of the urban deprived children like street children, rag-
picking children, children working in a industry, household, tea shops etc. shall form
a part of the annual plan. This shall include diverse context specific plans. The cities
with large population (one million and above) shall make separate plans, while other
cities and urban areas shall be a separate part of every district plan. The State
component shall clearly focus on urban issues.

The detailed instructions on Planning and Appraisal process are
contained in the *‘Manual for Planning and Appraisal’.

WHAT A DISTRICT PLAN MUST HAVE

Large scale participation of women and other disadvantaged groups in the planning
process.

A clear gender focus in all the activities under the plan. Every intervention must be
gender sensitive.

A Plan for educational development of children belonging to the Scheduled Castes,
Scheduled Tribes.

Identification of out of school children and context specific strategy with
mainstreaming Plan for them.

Large scale evidence of school-based activities like Bal melas, Jathas, sports, Maa -
beti sammelans, etc.

Evidence of
(a) interface with elected representatives at all levels
(b) process based constitution of committees at each level
(c) institutional arrangements for decentralized decision making
(d) consultation with teachers
(e) community contribution for universal elementary education

(f) school mapping and micro planning habitation wise/ village wise/ cluster
wise/ urban slum wise/ ward wise

(g) joint Bank accounts in each school/VEC/School Committees to receive
community contribution and to spend government grants

(h) focus on making education relevant to life.
Survey of

(a) available school facilities, including non-governmental educational
institutions;

(b) 0-6 age group children and facilities for their education and development;

(c) 6-14 group age children through preparation of Education Registers and
identification of institution for schooling.

Relocation of teacher units taking into account the presence of the non-
governmental sector and its impact on school attendance.

Assessment of
(a) training needs and survey of capacities for orientation and training with
existing institutions;
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(x)
(xi)

(xii)

(xiii)

(xiv)

2.5

2.5.1

2.5.2

2.5.3

(b) needs, school-wise/habitation-wise of additional school facilities, teachers,
etc.;

(c) school wise/EGS centre wise incentives of meals, scholarships, uniforms, free
textbooks and notebooks, etc.;

(d) teaching-learning materials;

(e) Information System;

(f) available financial resources and priority of needs.
Community ownership of the district plan.

A plan for quality education with strategies for capacity building of teachers and
trainers; academic support structure, learning enhancement programmes, remedial
teaching, classroom processes and continuous comprehensive evaluation and
monitoring mechanism for academic aspects.

A plan for:
(a) early childhood care and education;
(b) children with special needs.
Incorporation of issues like local specific school timings, etc.

Reflection of all investments in Plan and Non Plan being made in a particular district
for elementary education.

APPRAISAL OF DISTRICT PLANS

Appraisal of District Plans is critical to the Sarva Shiksha Abhiyan. The National /
State Mission will undertake Appraisal of plans with the assistance of
resource teams constituted by the operational support unit of the National /
State Mission. These resource persons will be fully oriented for undertaking the
task of appraisal. The Appraisal Missions will undertake regular visits to districts in
order to monitor the quality of preparatory activities. The cost of the Appraisal teams
will be fully borne by the National/ State Mission. The monitoring and operational
support teams at the National/ State level Mission will constitute the Appraisal
teams.

Appraisal teams will be jointly constituted by the National and the State
level Mission. One of the National Mission nominees could be a representative of
the research institution that undertakes responsibility for that State. The National
Mission will circulate a list of resource persons on the basis of past experience
gathered under the DPEP and Lok Jumbish Project. The nominees of the State
Mission will also have to be approved by the National Mission. A checklist of activities
will be prepared for the guidance of the Appraisal Team.

For non-governmental representatives in appraisal teams, besides the TA/DA as
admissible for government servants, a modest honorarium will be available.

A few salient features of the Appraisal process will be as follows:

e To be conducted jointly by Central and State government representatives in
the initial phase, along with experts to be selected by
NUEPA/NCERT/SCERT/SIEMAT

e States to undertake appraisal after sufficient institutional capacities are
developed through networking with national level institutions
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2.6

2.6.1

2.6.2

2.7

2.7.1

e Assessment to ensure that mobilization has been the basis of planning and
plan reflects participatory planning process

e Level of community ownership to be the critical factor in appraisal of plans

e Participation of NGOs, institutions, individuals, Panchayati Raj Institutions and
urban local bodies

e Assessment of community contribution in school activities

e Assessment of institutional arrangements for decentralized decision making
and capacity building in local resource institutions.

e Assessment of involvement of teachers in the planning exercise

ALLOCATION OF RESOURCES AS PER APPROVED PLANS

As mentioned earlier, the allocation of resources will depend on the following:
preparation of District Elementary Education Plans and their appraisal; commitment
of the State government with regard to the State share; performance of the State
government regarding resources made available earlier; institutional reforms in
States to facilitate decentralized management of education; reports of supervision
teams regarding the quality of programme implementation; and availability of
financial resources in a particular year. The actual allocation of resources will depend
on all these factors. It is likely that districts with poor infrastructure will require more
resources. However, the release will also be performance linked. If an educationally
backward district does not utilize the resources in the manner intended, it is unlikely
to continue to receive a priority. All the districts of the country will be covered
before the end of the Ninth Plan. Their Plans will also be appraised and
resources made available as per the conditions mentioned above. There are no fixed
criteria for allocation of resources, as the actual allocation will depend on a large
number of factors, including the availability of resources.

The expenditure of a State / UT has to be maintained at the level in 1999-
2000. The State share for Sarva Shiksha Abhiyan has to be over and above the
expenditure already being incurred at the 1999-2000 level in a particular State.
Sarva Shiksha Abhiyan will not substitute State funding for elementary education. In
fact, it is expected to encourage States to invest more on elementary education
along side a higher allocation by the Central Government. The State level
Implementation Society for Sarva Shiksha Abhiyan will certify that the level of
investments are being maintained in the State, at the time of seeking further
allocation of resources from the Central Government. The National level Mission
will also monitor expenditure on elementary education. NUEPA will provide
professional support for regular monitoring of expenditure on elementary
education.

DETERMINING THE BASE LINE STATUS

Many State specific evaluation studies have been carried out in the past. The
National Evaluation of the Operation Blackboard scheme has generated State specific
findings on a large number of parameters regarding elementary education. The
evaluations of the District Institutes of Education and Training have similarly
generated State specific Reports. In a manner these studies give a broad base line
picture with regard to the school system and the effectiveness of the teacher training
institutions. The National Sample Survey 52nd Round (1995-96), the National Family
Health Survey - I and II (1992-93 and 1998-1999) also give us insights on 6-14 age
group children attending schools in various States. These studies serve as a State
specific baseline for the launch of the Sarva Shiksha Abhiyan. Besides these,
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provision for base line studies focusing on the local context has been provided as
part of the preparatory activities. Base line achievement tests would be undertaken
by the NCERT in the non-DPEP States on a priority, to ascertain the current levels.
The National and the State Mission will monitor on the basis of these established
base lines.

2.7.2

Besides the State level Baselines, the Sarva Shiksha Abhiyan provides for
conducting Base line assessment Studies as a part of the preparatory
activities in each district to be covered under SSA. These studies have to be
diagnostic in nature so that these studies contribute to the planning process
by taking note of the local context. NCERT will provide technical guidance.

2.8

2.8.1

2.8.2

2.8.3

2.9

2.9.1

SUPERVISION OF ACTIVITIES

Sarva Shiksha Abhiyan requires regular supervision of activities. Ideally, the
CRCs, BRCs. DIETs have to be developed effectively to carry out supervision
activities. Supervision teams will be periodically sent by the National/ State Mission
usually once in six months. Such supervision visits would also include the
State specific independent resource/ research institution (Monitoring
Institution) that has undertaken the task of monitoring and supervision in
that State/ UT. Theme specific supervision visits besides the overall assessment
visits would also be undertaken. Classroom observation by resource persons has also
been provided for. States will work out their supervision/ appraisal/monitoring and
research Plans, based on the indication of resource availability as per the norm
approved for such activities under the SSA (Rs.1500 per school per year). This
amount would be divided among the National/ State and District Mission under Sarva
Shiksha Abhiyan. Rs.200 per school will be spent at the National level. The Executive
Committee of the State SSA mission will decide regarding the balance amount to be
spent on monitoring, research, supervision and evaluation at the various levels, from
the school to the State level.

Two supervision visits of at least three days each would be undertaken by
the National/ State level Mission each year, to each of the States. Initially
these supervision teams will be constituted by the National Mission in partnership
with the States. Subsequently, States will constitute their own supervision teams.
Each Supervision team will have four Members, two from the State Mission and two
from the National Mission. Representatives of National Resource institutions, State
specific research institutions and University Departments of Education would be
encouraged to participate in the supervision team. The non-governmental
representatives who undertake supervision visits will be entitled to modest
honoraria, over and above the TA/DA.

The visits will be coordinated by the State and the National Mission of Sarva
Shiksha Abhiyan. Suitable supervision formats will be designed through special
workshops to be organised by National /State level resource institutions. Resource
persons involved with training of teachers will also undertake classroom observation.
A modest honoraria may be provided for non-governmental/ retired resource persons
involved in this work. Members of DIET will be entitled to TA/DA for such visits.

PROCEDURE FOR RELEASE OF FUNDS

Sarva Shiksha Abhiyan is conceived as a long-term partnership between the Central
and the State/UT Governments. The procedure for release of funds incorporates this
idea of a partnership. Under the programme of Sarva Shiksha Abhiyan, the districts
will prepare their proposals through a community owned Pre-Project phase, broadly
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2.9.2

2.9.3

based on the Framework for Implementation. The State level Implementation Society
for Sarva Shiksha Abhiyan will forward these proposals to the National Mission of
Sarva Shiksha Abhiyan for release after appraisal by a joint team. The Central
Government will release the funds directly to the State Implementation
Society. The State Governments have to give written commitments regarding its
contribution towards the Sarva Shiksha Abhiyan.

After preparation of the District Elementary Education Plans, the perspective as well
as the Annual Plans will be jointly appraised by a team of experts constituted jointly
by the National and the State level implementation Society. The Governing Council of
the National Sarva Shiksha Abhiyan Mission has empowered the Project Approval
Board under the chairmanship of the Secretary of the department to approve the
Annual Plan on the basis of the appraisal report, the recommendation of the State
Implementation Society, the availability of Central Plan funds, and the commitment
of the State government regarding financial resources. The recommendation of the
State level Implementation Society must also be accompanied by a commitment of
the State government to transfer its share to the State Society within thirty days of
the receipt of the Central contribution, as per the approved sharing arrangement.
The release of the first installment to the State/UT will be processed after receipt of
these written commitments. The appraisal and approval of Plans should be
completed in time for the first installment, to meet the proposed expenditure of the
first six months, to be released by 15 April. Some departure from this norm would be
necessitated in the first year of programme implementation.

There would be two installments each year: one in April for expenditure
between April and September and the second in September for expenditure
between October to March. The Government of India would release an ad-hoc
grant in April every year. (Ref. PAB decision of 88" Meeting held on
6.12.2006) This will be subsequently adjusted based on the approval of AWP&B for
the Year. A supervision visit to the programme implementation districts will be
undertaken by a pool of resource persons selected by the National/State Mission,
before the second installment is processed. The second installment will be based on
the progress in expenditure and the quality of implementation. The utilization
certificates from the districts to the States and to the National Mission for funds
released in the first installment would become due at the time of the release of the
first installment in the subsequent year.
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CHAPTER -1I1

MANAGEMENT STRUCTURE FOR PROGRAMME IMPLEMENTATION AND
INTEGRATION WITH CURRENT EFFORTS

3

3.1

3.2

3.3

MANAGEMENT STRUCTURE AT THE NATIONAL LEVEL

One of the basic features of the Sarva Shiksha Abhiyan is that the mainstream
structure is primarily being used for implementing the programme. A separate
Department of School Education and Literacy has already been created for
this purpose. In order to facilitate convergence and a holistic perspective, a Bureau
of Elementary Education (SSA) has been constituted. The
Government of India vide Resolution No. F.2 - 4/2000 - Desk(EE) dated 2" January,
2001 has set up the National Mission for Sarva Shiksha Abhiyan under the
Chairmanship of the Prime Minister. A copy of the resolution dated 2" January,
2001 is enclosed at Annexure - 1.

At national level the Mission would include the following bodies:

(i) The Governing Council
(ii) The Executive Committee
(iii) The Project Approval Board

The Governing Council at the National level is headed by the Hon’ble Prime Minister
with the Human Resource Development Minister as the Vice-Chairman. The
Executive Committee has been constituted under the Chairmanship of the Hon’ble
Minister of Human Resource Development. The Minister of State for HRD (School
Education) is the Senior Vice Chairman and the Secretary, Department of School
Education and Literacy is the Vice-Chairperson of the Executive Committee. The
Project Approval Board has been constituted under the chairmanship of the
Secretary of the Department. The Joint Secretary (Elementary Education) has
been designated as Director General of the National Mission of Sarva Shiksha
Abhiyan, who is ex-officio Member Secretary of the General Council and the
Executive Committee.
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3.4

SSA National Mission

PRIME MINISTER
Governing Council

HRQ’:’ EII:I:;ID%)ugnﬁhaieran 6 Teacher Union
a . 'g ° sslo representatives
3 Ministers of State 5 Educationists/Scientists
3 MPs . 6 NGO representatives
SRZOILZ:L::‘:\?:: Human Resource Minister 3 women'’s organisation
R o Executive Committee representatives
6 Educatlogtgltl:enslsters from 3 Institutional members
working
for SC/ST
SECRETARY SE&L Ex-officio members
NCERT Project Approval Board
NUEPA
NCTE Department of SE&L Monitoring Institutions
IGNOU |~ Joint Seggfry &DG [—|  Joint Review Missions
TSG (Ed.CIL) EMIS / PMIS

POWERS AND RESPONSIBILITIES OF GOVERNING COUNCIL

3.4.1 As per the notification No. F 2-4/2000-EE-3 dated 3.12.04, the Council shall be the

()

(ii)
(iii)
(iv)
(V)

(vi)
(vii)

(viii)

apex policy planning body for elementary education in India. Within the budget
provision approved by Parliament, the Council shall have full autonomy for their
utilization. More specifically, the Governing Council would:

Review the implementation progress of SSA in various States;

Give overall policy guidance and direction regarding the objectives for better
implementation;

Give directions, as may be necessary, to the Executive Committee;
Call for special reports on specific issues of national/regional importance;

Suggest for convergence between other programmes and schemes of other
Departments/Ministries that impact on children’s education;

Help strengthen Centre-State partnership in implementation of SSA;

Help strengthen the involvement of elected political leadership, voluntary agencies
and the private sector in the Mission for achieving Universalization of Elementary
Education;

Provide guidance and directions to the Executive Committee.

(Ref GOI. Notification No.F2-2/2005-EE-3 dated 30-5-2005)
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3.5

3.5.1

(i)

(i)

(iv)

(v)
(vi)

3.6

3.6.1

(i)

(i)

(i)

(iv)

(v)

(vi)

(vii)

POWERS AND RESPONSIBILITIES OF THE EXECUTIVE COMMITTEE

As per the notification of the National Mission for SSA, the Executive Committee shall
carry out all the functions of the Sarva Shiksha Abhiyan National Mission in
accordance with the policies and guidelines laid down by the Governing Council.
Powers and responsibilities of the Executive Committee would include:

To conduct a regular review of the progress of implementation of SSA in the country;

Approve modifications in the norms, including financial norms of SSA intervention, as
may be necessary;

Discuss and devise meaningful involvement of Panchayati Raj Institutions and
voluntary organizations in the planning and implementation of SSA;

Promote convergence of SSA with other programmes and schemes of the education
department;

Provide guidance for functioning of the Project Approval Board, and

Constitute the national level sub-missions and supervise their functioning.
(Ref GOI. Notification No.F2-2/2005-EE-3 dated 30-5-2005)

POWERS AND FUNCTIONS OF THE PROJECT APPROVAL BOARD

The Project Approval Board was constituted in August, 2001 mainly for scrutinizing
and approving the perspective and annual work plans of States, Districts and other
institutions implementing Sarva Shiksha Abhiyan. The powers and functions of the
National Mission delegated to the Project Approval Board are:

Discuss and approve the Annual Work Plan and Budget of SSA (including DPEP,
NPEGEL and KGBV, wherever applicable) for districts, and States / UTs of the
country;

Provide administrative clarifications and instructions regarding SSA norms and
implementation procedures;

Discuss, formulate and recommend changes in norms, including financial norms to
the Executive Committee;

Review the implementation of SSA NPEGEL, KGBV and DPEP in each State/UT
through half-yearly meetings with Education Secretaries/State Project Directors of
each State/UT and /or other mechanisms;

Suggest proposals for modifications in the SSA Framework for Implementation to the
Executive Committee as and when required, in consultation with States/UTs;

Discuss with representatives of State Government/State Implementation Societies
matters of educational policies and reforms that impact on SSA implementation or
the progress towards UEE, and

The PAB would also discuss matters of inter-departmental coordination and
convergence in elementary education.
(Ref GOI. Notification No.F2-2/2005-EE-3 dated 30-5-2005)
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3.7

3.8

3.9

3.10

3.11

(i)

(iii)

The Directors / Deputy Secretaries of the National Mission will also work as the
Deputy Director Generals of the National Mission under the overall supervision of the
DG. Each Director / DS shall have specific functional and geographic responsibility.
The functional areas may include - i) Monitoring, MIS, Research,
evaluation, and operational support; ii) Gender, ECCE, children with special
needs, and special focus groups; iii) Pedagogy and capacity development for
quality, Teacher Education; iv) EGS, alternative and innovative education,
education of urban deprived children; v) Teacher recruitment,
rationalization and other policy matters; vi) Planning and community
mobilization; vii) Budget, Accounts, Annual Reports and Audit; viii) Civil
works and development of school facilities.

The Under Secretaries and the Section Officers in the Elementary Education
Bureau, along with the Office Staff, etc. will be part of the National Mission.
In order to facilitate effective monitoring and operational support for MIS, a
monitoring and operation support unit will be established from the existing staff and
by appointment of a few need-based Consultants as per rules. The management
costs approved for the National Mission will be utilized for engaging the Consultants
and establishing the monitoring and operational support unit. The operational
support unit will work very closely with the National Resource institutions providing
the professional support.

The National Mission has a major role to play in developing capacities. In
order to facilitate such a process, demand-based capacity development visits would
be organized by the National Mission, in consultation with the State Missions. State
Missions would also play an important role in meeting the capacity development
needs of the districts as per their requirement. The professional and operational
support institutions will also regularly interact with State Implementation Societies
and districts to ascertain the capacity development needs. Flexibility in meeting the
capacity development needs is critical to the success of Sarva Shiksha Abhiyan.

The National Mission has the role of disseminating good practices across the
States. This will include encouraging Study visits and regularly publishing such good
practices. The monitoring and operational support unit of the National Mission will
respond to the demand from States and districts. It will have the flexibility of
sending monitoring teams at short notice. The National Mission will constantly up-
date lists of experts in functional and geographical areas in consultation with State
Implementation Societies. The list of experts would be periodically placed before the
Executive Committee for approval.

The Executive Committee of the National Mission of SSA in its first meeting
held on 23" March, 2005 approved constitution of six Sub-Missions at
national level to develop, implement and review certain specific aspects of
Sarva Shiksha Abhiyan. Accordingly, the following six Sub-Missions have
been constituted:

Sub-Mission on Provision of basic minimum conditions including physical
infrastructure and teachers.

Sub-Mission on Training of teachers and strengthening of academic support
institutions (and other aspects of quality improvement).

Sub-Mission on Defining learning outcomes and assessment/monitoring of students’
achievement levels.
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(iv)
(V)

(vi)

3.12

3.13

3.14

3.15

Sub-Mission on Capacity building for planning, management and monitoring.

Sub-Mission on Education of disadvantaged groups including SC/ST/Minorities/urban
deprived children and disabled children. Issues for achieving UEE in urban areas.

Sub-Mission on Social mobilization, community involvement and role of PRIs.
(Ref-OM no. F-2-46/2005-EE.3 dated 20/12/2005)

A Task Force has been constituted for each Sub-Mission with representatives for

government/ ministries/ departments, institutions like NUEPA/NCERT/NCTE and
individuals representing resource institutions and voluntary organizations and
consultants of the Technical Support Group of SSA.

Each sub-Mission would review the performance of States on the dimensions

allocated to it. The Sub-Mission could also suggest and facilitate capacity building
exercises that may be State-specific or in the nature of cross-State sharing workshops
to promote best practices. Each Sub-Mission would prepare a half yearly report that
would be discussed in the Executive Committee. The sub-Missions would be supported

by the Under Secretaries, Desk Officers, Section Officers and staff in the Elementary
Education Bureau.

For ensuring that there is widespread consultations and involvement of
experienced academic and practitioners, some resource groups/advisory
committees have already been formed:

(a) National Resource Group for SSA (for quality improvement)
(b) Research Advisory Committee and Research Approval Committee (for

identifying subjects for research and approving proposals for conduct
of research/evaluation.

(c) National Resource Group on EGS & AIE (for guiding and reviewing
interventions under the EGS & AIE scheme
(d) National Resource Group for Mahila Samakhya, KGBV& NPEGEL.
ROLE OF TSG

The Technical Support Group in Ed.CIL is created to provide technical support
in the various functional areas of pedagogy, Alternative schooling, Civil Works,
Financial Management, Inclusive Education, Gender, MIS, Planning, Appraisal and
Supervision, Research and Evaluation, Monitoring, Community Mobilization,
Computer Aided Learning, Documentation etc. under SSA to national level and State
level. Accordingly, the service agreement between Ministry of Human Resource
Development and Educational Consultants India Limited (Ed.CIL) for providing
technical support at national level and State level for the implementation of the SSA
programme was entered into for the establishment of Technical Support Group in
Ed.CIL. Technical Support Group is staffed by Senior Technical and Professional
Experts to manage various functional areas on contract basis, supplemented, as
needed by short term consultants, and support staff. The Technical Support Group
also provides capacity building at State/District level to various functionaries in the
above functional areas.
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3.15.1 Clause 6 of the Service Agreement between the Ministry and Ed.CIL provides
for the submission of an Annual Work Plan & Budget for its technical support
services. The Project Approval Board of SSA, approves the Annual Work Plan and
Budget for the Technical Support Group for the programme in Ed.CIL, each year.

3.15.2 In addition to the regular assignments, the experts engaged in Technical
Support Group of Ed.CIL scrutinizes the various study reports, review reports,
evaluation reports etc. submitted by other organizations and take further follow up
action, as this expertise is not available in the Ministry.

3.16 STATE MISSION AUTHORITY

3.16.1 There would be a State Mission Authority for UEE. All activities in the
elementary education sector, including the implementation of the revised NFE
programme, should be under one Society. This would facilitate decision making at
the State level. The Mission mode signifies a focused and time bound arrangement
for decision-making and the presence of representatives of Planning and Finance on
these bodies at the State level would facilitate this process. The Governing Council
could be headed by the Chief Minister and the Executive Committee by the Chief
Secretary/ Development Commissioner/ Education Secretary. Representation of
Finance and Planning Departments on the Governing Council and the Executive
Committee would facilitate decision-making.

3.16.2 Department of Rural Development's involvement will facilitate the process of
mobilizing additional resources under the rural employment programmes for school
infrastructure development. Further for better inter-sectoral convergence,
Department of Women & Child Development for early childhood care and education
support, Department of Labour for addressing issues of children who are out of
school, Department of SC and ST welfare to focus on issue of SC, ST children,
Department of Urban Planning and Development for delivery of education in urban
areas and addressing issues of urban deprived children shall form part of the
Executive Committee of the State Mission for SSA. Involvement of NGOs, social
activists, university teachers, teacher union representatives, Panchayati Raj
representatives, and women's groups would help in ensuring full transparency to the
activities of the Mission. Ministry of Human Resource Development would be
represented both on the Governing Council and the Executive Committee.
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3.17

3.18

SSA STATE MISSIONS

Public Accountability Line Machinery Academic Support
State Government i— State SSA Mission SCERT
L SIEMAT
l Resource Groups |

Chief Minister
Governing Council

|

Chief Secretary
Education Secretary
Executive Committee

State Project Director
Collector/ CEO J
Zila Parishad / DIET
District Programme Coordinator/ DEEO

Block Panchayat Block Education Office BRC /

Samiti ‘ URC
Pannchayat/VEC/S
MC/PTA School | CRC/NGOs |

Sarva Shiksha Abhiyan allows the engagement of professional on
contractual terms, subject to the ceiling on management costs. However, the
engagement of professionals has to be done after taking stock of the available
manpower. The professionals have to work to strengthen capacities in the
mainstream. This would require serious effort and possible restructuring of command
structures in many States. Sarva Shiksha Abhiyan would encourage all efforts at
restructuring that contribute to effective decision making and efficiency. The
accountability framework of institutions has to be considerably strengthened. This
calls for adoption of strict selection criteria while posting officials to institutions like
DIETs and SCERTs. The Memorandum of Understanding (MoU) with States under the
scheme of Teacher Education is already highlighting this need for priority to
institutional development.

Management cost up to 6 percent of the total programme cost has been
provided. It can be used for the following tasks - engagement of experts for specific
tasks and specific periods; data collection and EMIS operationalization and
maintenance; office expenses like stationary, telephone, fax, photocopiers
consumables, postage, POL, vehicle hiring, TA/DA of functionaries; cost of persons
allowed to be engaged on contract basis for the programme duration; recurring
contingent and miscellaneous costs. For specific tasks, experts may be hired for a
given time frame, to provide support to the mainstream educational management
structure. Before hiring experts, it will be mandatory for districts/States to assess
the existing strength. There would be areas like MIS, pedagogy, teacher training,
research and evaluation, community mobilization, gender sensitization, civil works,
alternative schooling, that may require infusion of experts. The actual requirement
would depend on an assessment of the existing structure. In a State where
institutions like SCERT, DIETSs, etc. are already fully and effectively functional, such
requirements will be minimal.
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3.18.1 Within the 6% of the management cost upto 2% of the outlay will be available for
implementation of the Learning Enhancement Programme (LEP). Experience of
elementary education project implementation suggests that a core team of 7-8
persons at the district level and a team of 3-4 persons at the Block level is required
for effective implementation. This team will be constituted by selection from existing
staff, as far as possible. Full time workers on secondment (as in TLCs, with
government's permission), deputation from other government departments, would
be encouraged to work as part of the district and block level teams for UEE. After
assessment of needs and existing availability of manpower, decision regarding
contractual appointments would be taken in consultation with the State level
Authority. All contractual appointees will be engaged for a specified time period by
the State level Implementation Society (and not by the government) and shall work
within the institutional framework. The selection process of professionals hired on
contract (within the 6 percent management cost) has to be very rigorous. Selection
should be done by expert committees specially constituted for the purpose.

3.18.2 The management costs should be periodically monitored to ensure that it is
within the ceiling of 6 %. Sustainability of such costs has to be taken into account at
the time of incurring them.

(a) In the course of implementation of the programme, it was observed that in
some districts of the North-East and the Union Territories where the district plan
size is very small, the 6% ceiling in management cost is not adequate to carry
out the district level project management activities. The amount available in
many cases is small and atleast a minimum of Rs.20.00 lakh per district would
be required for project management. Therefore, in these districts, where district
plan size is very small, the management cost could be utilized upto Rs.20.00
lakh per district subject to the overall ceiling of 6% being maintained at State
level.

(Ref No.F.2-3/2005-EE.3 dated 11 July, 2007)

(b) Further, there are certain States/Districts that do not spend 6% of management
cost. These States/Districts will be entitled for taking up specific Learning
Enhancement Programme upto 2% of the total management cost within the
ceiling of 6% management cost.

(Ref No.F.2-3/2005-EE.3 dated 29*" August, 2007)

3.19 An illustrative management structure had been provided under the
DPEP. The effort will be to first identify the existing strengths and
weaknesses of the implementation team at the district, Block, Cluster and
habitation level. The requirement of additional staff will be worked out on the basis
of this assessment. In the preparatory phase itself, identification of likely BRC and
CRC coordinators from among the teachers should begin. In fact, this team should
start functioning from the preparatory phase itself by deputation, if need be. This
team of up to 20 teachers could provide useful support to the planning process at the
Block and Cluster level. In urban areas academic support would be provided
by Urban Resource Centre (URC) and Cluster Resource Centre (CRC).

3.20 Normally, States find lack of sufficiently trained personnel to handle MIS and
community mobilization related activities, from the existing staff. Gender related
interventions have also required the engagement of persons on contractual
appointment. While making an assessment of manpower needs, districts must assign
the top most priority to engaging experts for MIS, community mobilization and
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gender related interventions. In context specific situations, engagement of experts
on tribal education, education of SC children, minority children, education of children
with special needs, etc., may also be considered. Similarly, in States where the
institutional capacity for quality interventions is weak, engagement of experts on
pedagogy, teacher training and computer aided learning may also be considered.

3.21 Effective management of accounts also requires effective training and
capacity building of personnel through specialized training on financial management
and procurement procedures, the details of which are available in the Manual on
Financial Management and Procurement, under SSA both at State and district level
besides occasionally strengthening of the financial management machinery at the
Block levels.

3.22 As regards requirement of vehicles, the policy should be to hire vehicles as
per need, unless such a practice is not feasible in any particular area. Even in case
purchase of vehicles is permitted, no new post of driver should be created. Such
purchase of vehicles would only be as substitution of condemned vehicles. In any
case, prior permission of the National Mission will be mandatory for any decision
regarding purchase of vehicles.

3.23 The implementation team under the Sarva Shiksha Abhiyan will work within a
framework of decentralised management of education with full accountability to the
community. The Panchayati Raj Institutions and School level Committees will be
involved in the programme implementation, along with the mainstream structures.

3.24 STATE COMPONENT UNDER SARVA SHIKSHA ABHIYAN

3.24.1 SSA provides for support at State level from the 6% management cost as also
the funds for Research, Evaluation, Supervision and Monitoring at State level. The
cost of State level orientation and training programmes can be built into the District
Plans at the State level. This does not imply that there will not be a State
component. The State component has to be integrated with the needs of the district.
The objective of the State component is to facilitate programme implementation and
provide support for capacity development at all levels.

3.24.2 Effective monitoring would also require a system of intensive review and
planning mechanism at the State level. The State level team will constantly
undertake field visits to ascertain the quality of programme implementation.
Information systems to monitor progress with regard to SSA objectives, effective
structures for financial management and audit, support to districts for capacity
development, are some areas that require continuous partnership with the State
level team.

3.24.3 The management structure under the Sarva Shiksha Abhiyan at all levels has
to be accountable to the State specific arrangements for decentralised management
of education. This would require full transparency in all activities. Since the effort is
to strengthen the mainstream structures, SSA would involve investment for human
resource development among the education department functionaries. Exposure
visits, orientation programmes for capacity enhancement, working with Non
Governmental Organisations, developing partnerships with elected representatives
for universal elementary education, focus on special educational needs of focus
groups, capacity for implementation of quality related interventions, will be integral
to the management structure. Partnerships like the Total Literacy Campaign
management structures within the overall Panchayati Raj/ Tribal Autonomous Council
set-up will be required to build an effective management system.
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3.24.4 The State level team also has to encourage diversity across districts and
document good practices so that they could be adopted in other regions.

3.24.5 Management of Accounts and Audit has also to be an important area requiring
attention at all levels. Proper maintenance of books of accounts at all levels,
generation of financial progress reports, utilisation certificates, financial and social
audit of interventions, transparency about findings, systems of continuous
improvement will have to be developed to sustain effective programme
implementation.

3.25 ILLUSTRATIVE MANAGEMENT STRUCTURE AT STATE, DISTRICT AND SUB-
DISTRICT LEVELS

3.25.1 The Sarva Shiksha Abhiyan allows States/ UTs to have their own
management structures, respecting the diversity that exists in these structures
across the States. This, however, does not mean that decentralisation will not be
monitored. In fact, the effort is to empower schools to take their own decisions,
within the overall management context of a State/UT.

3.25.2 The States have to set up the State level Implementation Society. In
DPEP States, it is likely that the existing DPEP Society will be suitably modified to
meet the needs of UEE. In other States/UTs either new Societies are being set up or
existing Societies like the State Level Mission Authorities for literacy are being
suitably modified. The linkage with the mainstream educational administration set up
has been emphasised. An indicative management structure of SSA at State
level is given at Annexure-II.

3.25.3 The State level Implementation Societies have to have effective monitoring
and operational support units. Creation of an effective EMIS unit, a team of
experts to provide support in specific functional areas, regular monitoring,
supervision and appraisal activities, etc. will have to be organized at the State level
Implementation Society. These structures could come up from the 6 percent
management costs available under SSA. While doing so, States have to ensure that
the educational mainstream has to be totally involved in programme activities. This
however, does not rule out the requirement for specific strengthening of the
machinery by infusion of experts.

3.25.4 Each State would like to re-organize the State level set up in the mission
mode. Like the National Mission, the State level Mission will have to carry out a
large number of monitoring and operational support tasks. In the DPEP states, such
support may be provided by the existing State level set up. State level Programme
Support Unit will have to be established in non-DPEP States. This office, suitably
strengthened, will have the added responsibility of implementing Sarva Shiksha
Abhiyan.

3.25.5 District and Sub district units will similarly be set up by the State. An indicative
management structure of SSA at District level is given at Annexure-III. As
mentioned in the section on community planning process, creation of a district, Block
and Cluster level teams comprising governmental and non governmental persons
would go a long way in establishing effective structures. The academic support at
sub-district levels is provided by Block Resources Centres (BRC) at block
level and Cluster Resource Centres (CRC) at cluster level. In urban areas the
academic support at sub-district level would be provided by Urban Resource
Centre (URC) and at cluster level by Cluster Resource Centre. If the
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municipality or town development authority has academic staff, they may
be deployed in the URCs/CRCs. The District Project Office (DPO) in
association with the DIET/DRC in the district would collaborate with all
these URCs/BRCs and CRCs for planning and implementation of activities.
The selection of the core team has to be very careful, as that would determine the
quality of programme implementation. Setting up of EMIS team has to be done on
priority in order to put in place an effective MIS. The infusion of additional
contractual staff will only be after an assessment of the existing staff strength. Effort
will be made to involve representatives of Non Governmental Organisations with
proven excellence while constituting teams for programme implementation at various

levels.

3.26 ROLE OF NON GOVERNMENTAL ORGANIZATIONS IN SARVA SHIKSHA
ABHIYAN.

3.26.1 Sarva Shiksha Abhiyan conceives a vibrant partnership with Non

Governmental Organizations in the area of capacity building, both in
communities and in resource institutions. These partnerships will require
nurturing through an on going partnership in activities. The Research, Evaluation,
Monitoring activities under the Sarva Shiksha Abhiyan is proposed to be done in
partnership with institutions/NGOs. This would improve transparency of programme
interventions and would also encourage a more open assessment of achievements.

3.26.2 In the education sector, non-governmental organizations have been making
very meaningful contributions. Work related to pedagogy, mainstreaming out of
school children, developing effective teacher training programmes, organising
community for capacity development for planning and implementation, expressing
gender concerns, work in the sphere of disability among children, are some such
examples.

3.26.3 Their partnership is conceived in three ways:

(a) through direct funding by Central and State Governments;
(b) through funding activities by identified National and State Resource Institutions;

(c) through participation in community activities funded by Village Education
Committees.

3.26.4 NGOs can discharge a very useful role in advocacy as well as accountability of
the Sarva Shiksha Abhiyan.

3.26.5 Sarva Shiksha Abhiyan emphasized the need for participation of civil
society, NGOs and other expertise outside Government in implementation of
the Sarva Shiksha Abhiyan (SSA). A set of the guidelines on the issue are
listed below:

() Activation of grants-in-aid committees responsible for clearing proposals for financial
assistance to NGOs in all States. Also, encouraging States to involve NGOs in the
implementation of interventions like EGS, alternative education, integrated education
for disabled children, strategies for urban deprived children, social mobilization etc.

(i) Promoting the involvement of Civil Society Organizations, NGOs and interested
individuals in the implementation of innovation activities where area-specific
activities are to be introduced. Programmes for teacher training, community training,
remedial teaching, science popularization, reading promotion, environmental
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(i)

(iv)

(v)

(vi)

(vii)

3.26.6

a)

b)

c)

d)

awareness, health, hygiene and sanitation awareness, life-skills based education
could be allocated for implementation by the non-government sector.

Encouraging State, district and block level structures to use the services of
professionals/volunteers who are willing to help out in the process of planning,
management and monitoring. This would provide an opportunity to educated youth,
college and high school teachers, retired government servants, volunteers from
NGOs to join the SSA Mission and contribute to the UEE effort in the State SSA
programme. These individuals could be selected and placed against agreed terms of
reference at school/village/block/district level, as per approvals of the State SSA
Mission’s Executive Committee. This could be funded through the Research,
Evaluation, Monitoring and Supervision fund available on a per-school basis. Later
this could also help in preparation of school level development plans and more
decentralized and autonomous target setting at the school level.

Encouraging involvement of the private sector through replication of successful
public-private partnership initiatives e.g. school adoption programmes.

Facilitating secondment/deputation of government or private sector or
university/college personnel interested in working in elementary education to the
SSA Mission of state/district level. This had been a very useful measure in the early
years of the National Literacy Programme.

Each State could be asked to indicate the set of SSA activities proposed to be
implemented by civil society organizations, interested workers like college teachers,
self-help groups, NGOs, cooperatives and private sector organizations.

Introducing measures for public reporting of funds received and spent with details of
activities undertaken at the State and district levels. Public report of progress in
implementation of activities as well as overall outcomes like enrolments, dropout
rates, achievement levels of children would also be suggested. This should then take
the shape of state, district, block and school/village level progress cards on selected
indicators that define the progress towards achieving UEE.

(Ref No.D.0.No.2-2/2005-EE.3 held on 4" July,2005)

A component for Assistance for Experimental and Innovative programmes for
the Education at the Elementary stage including Non-Formal Education is being
implemented by the Ministry directly to fund the Non-Government Organization
(NGO) for implementing a variety of experimental and innovative projects. The
overall aim of this scheme is to promote experimentation and innovation for the
achievement of goals spell out in National Policy on Education(NPE) for
Universalisation of Elementary Education(UEE).Within this overall aim, the
specific objectives of the scheme are as follows:

To identify agencies which can take up experimental and/or innovative programmes
in furtherance of the goals set out in NPE/POA;

To provide financial and administrative support to the selected agencies for the
activities taken by them;

To review and evaluate the work of the agencies taking up experimental and/or
innovative programme: and

To disseminate the findings in respect of methods, processes and outcomes in
respect of the various programmes of experimentation and / or innovation.

3.26.7 The scheme envisages constitution of Grants in Aid Committee (GIAC) at the

national level which includes representatives of different Ministries /Departments of
the GOI experts and representatives of resource institutions and a few voluntary
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Agencies. The GIAC is chaired by Secretary, School Education and Literacy. A copy
of the detailed guidelines of the scheme is enclosed at Annexure-IV

3.26.8 Under the Education Guarantee Scheme (EGS) and Alternative and Innovative
Education (AIE), it has been decided to fund NGOs (other than experimental and
Innovative Projects) through State Implementation Societies.

3.26.9 For participation of NGOs the mechanism is decentralized and the scheme

mentions -The state society should constitute a Grants-in-aid Committee (GIAC)
which would include two representatives of the Government of India. The GIAC
would also include one non-official representative of the GOI. It is mandatory that
GOI will be represented in all State GIAC meetings. This committee will examine
the Voluntary Agency (VA) proposals on the parameters of:

a) Credibility and background of the Voluntary Agency (VA)

b) How the VA proposal fits into the overall block/district plan for coverage of all out of
school children?

¢) Whether all processes for starting EGS and AIE including micro planning constitution
of PRIs/VECs, analysis of the number, age group and background of out of school
children has been conducted?

d) Is the strategy adopted by the VA appropriate

e) Other procedural requirements for release of grant in aid.

3.26.10 The GIAC at the State level should consider all VA proposals that are sent to
the State level as a part of the district plan. If some VA proposals are not
recommended at the district level, they should still be forwarded to the State level
by the District Committee, with clearly recorded reasons. After GIAC
recommendation, the entire district proposal (including the VA component) would be
considered by the State society.

3.26.11 The State may approve the proposals of Voluntary Agency at the state level
GIAC provided the AWP&B of the state has been approved by the Project Approval
Board of GOI.

3.26.12 An MOU would be signed by the State Implementing Society and the VA
which would clearly state the terms of reference regarding implementation, academic
support and monitoring, release of fund to the VA etc.

3.26.13 It will also be possible to record the contribution of NGO Projects in the
District Elementary Education Plans, as their interventions would also be made in the
DEEP. It will facilitate transparency of NGO activities also. Substantial partnership of
NGOs is conceived through community organizations like VEC, PTA, MTA, SMCs, etc.
This is suggested so that NGOs actually participate in building capacities in the
community. Efforts to explore a longer-term partnership with NGOs with a well-
defined arrangement for continuity will be encouraged.

3.27 MAIJOR CENTRAL INTERVENTIONS AND THEIR INTEGRATION WITH SSA

3.27.1 There have been several innovative schemes in the sector of elementary
education following the National Policy on Education in 1986 such as Operation
Blackboard, Teacher Education, Non Formal Education, Mahila Samakhya, National
Programme for Nutritional Support for Primary Education, State Specific Education
Projects in Bihar, Rajasthan, UP and Andhra Pradesh and DPEP in 248 districts of 18
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(i)

(i)

(iii)

(iv)

(v)

(vi)

States. It is proposed to integrate these in the fold of Sarva Shiksha Abhiyan in the
following manner:

Operation Blackboard: Operation Blackboard aimed to improve physical
infrastructure of education whereby school space was expanded and more teachers
provided. However, Operation Blackboard could not cover the entire spectrum of
schools. The SSA will qualitatively improve and expand the existing structure. No
fresh teacher recruitment will take place under OBB once SSA programme is
operationalized. Support for teachers' salaries under OBB will; however, continue as
per the OBB scheme where teachers have already been appointed under that
scheme, till the end of the IX Plan. In NE States OBB Teachers’ salary was allowed
upto X Plan. Efforts to access funds for classrooms from rural/urban
employment schemes will continue to be made, even though earmarking is
no more applicable to these funds. The scheme seized to exist with effect
from 1.04.2002

Strengthening of Teacher Education: The revised scheme of Teacher Education
provides for a Memorandum of Understanding with the States in order to ensure that
they receive priority attention of State governments, especially with regard to filling
up of vacancies through a rigorous selection criteria. The scheme will be a part of the
SSA framework till the end of the IX Plan, after which it will merge in the SSA
programme. This will supplement the DIETs, which provide guidance at district level.
The revised Teacher Education Scheme provides for strengthening of SCERTSs.
Support for SCERT will continue under the Teacher Education Scheme.

National Programme of Nutritional Support for Primary Education: Evaluation
of the National Programme of Nutritional Support for Primary Education indicates
that the supply of food grains leads to improvement in student attendance while
raising their nutritional standard. It is proposed to continue the scheme with
suitable modifications, in consultation with States.

Mahila Samakhya: Evaluation studies on the Mahila Samakhya approach indicate
the progress made in empowerment of women. This in turn generates demand for
elementary education of girls. There is a need to further strengthen these linkages
with basic education of girls by giving women's groups a more active role in the
management of the school. Though the scheme of Mahila Samakhya will retain its
distinct identity at the State and the district level, it will provide support for the
planning and implementation of SSA in districts implementing Mahila
Samakhya.

Education Guarantee Scheme and Alternative and Innovative Education:
Studies on the Non-Formal Education scheme have pointed out the lack of flexibility
which impedes effective implementation across different States. Efforts to provide for
a diversity of interventions have been made in the revised scheme that has been
approved recently such as setting up of Education Guarantee Schools, Alternative
Schooling facilities, Balika Skikshan Shivir, 'Back to School' camps, etc. The
restructured NFE scheme called EGS and AIE will be a component of the SSA and be
absorbed in it by the end of the IX Plan. SSA programme will provide planning
and management support to operationalise the EGS and AIE scheme.

District Primary Education Programme (DPEP): DPEP districts indicate that
decentralised planning and implementation facilitates community involvement in the
process of school management. DPEP has met with varied degree of success in
different States. Some have availed of DPEP benefits and have improved their
elementary education sector. A large number of teacher vacancies have been filled

45



(vii)
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up in many DPEP States. Setting up of Block and Cluster Resource Centres has
facilitated academic interaction among teachers. Development of new textbooks with
the participation of teachers and experts has been encouraging in most DPEP States.
All DPEP districts would also be part of the SSA framework. Efforts to prepare
comprehensive District Elementary Education Plans will be made in DPEP districts.
The focus will be on vertical expansion into Upper Primary Education and on
consolidation of the primary schooling efforts.

Lok Jumbish Project: Under the LIP, evaluation studies indicate the positive impact
of micro planning and school mapping in which the community is involved. There are
specific interventions for girls education through Balika Shiksha Shivirs and Sahaj
Shiksha Kendras. While there has been improvement in enrolment and retention, the
actual learning achievements have been modest. LJP implemented in 13 districts
of Rajasthan and holistic District Plans will be prepared for these districts
also. LJP will be a part of the SSA framework. The programme concluded on
1.07.2004.

Janshala (GOI-UN) Programme: Janshala (GOI-UN) Programme is a collaborative
effort of Government of India and five UN agencies, viz., UDNP, UNICEF, UNESCO,
ILO and UNFPA to provide programme support to the on going efforts towards
achieving UEE. Janshala, a community-based primary education programme, aims
to make primary education more accessible and effective especially for girls and
children in reprieved communities, marginalized groups, SC/ST/minorities, working
children and children with special needs. Janshala will form part of SSA
framework in the districts in which it is in operation. The programme
concluded on 31.12.2004.
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4.2

CHAPTER - 1V

MONITORING OF PROGRAMME IMPLEMENTATION

MONITORING OF PROGRAMME

National level half yearly review meetings and quarterly regional review meetings
with State Education Secretaries and State Project Directors.

Quarterly review meetings of State coordinators of important functional areas.
National, Regional and State specific capacity building training programmes.

Independent and regular field visits to monitor performance by Social Science
Monitoring Institutes.

Continuous visit to field by resource persons and suggestions for improvement

Half yearly Joint Review Missions by Government of India, the State Governments
and external funding agencies, if any.

Independent assessment/studies to be carried out for independent feedback on
implementation of the programme.

A Computerized Educational Management Information System giving annual school
based data with school and district report cards.

An Educational Development Index (EDI) to assess State’s/District’s progress
towards Universalisation of Elementary Education (UEE)

A set of Quality Monitoring Tools developed in collaboration with NCERT to provide
quarterly and annual information on quality related indices.

Results framework to measure outcomes against the pre decided targets and
baseline.

Statutory audit of SSA accounts annually by Chartered Accountant Firms (from CAG
approved panel)

Concurrent Financial Review of SSA accounts by Institute of Public Auditors of India
(IPAI).

Internal audit by the States.
Community based monitoring with full transparency

District Level Committee comprising local/public representatives to monitor the
implementation of the SSA programme in the districts.

Community ownership mandatory for preparation of District Elementary Education
Plans

Statement of expenditure in each school to be a public document
Mandatory implementation of many activities by VEC

State specific responsibilities to research and resource institutions for supervision,
monitoring, evaluation and research

MONITORING INSTITUTES

41 Social Science Institutes of national stature have been given the work of
Monitoring of implementation of Sarva Shiksha Abhiyan (SSA) in States & UTs. In
larger States more than one Institute have been assigned the task of Monitoring
.These Monitoring Institutes (MIs) are required to make field visit and report on
progress of SSA at the ground level every six months. The MI is expected to cover
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4.3

4.4

4.5

25% of the Districts allotted to them in a period of six months so that all districts are
covered in a two- year period. This cycle will be repeated every two years. The half
yearly monitoring reports received from the Monitoring Institutes are available on
the website- www.ssa.nic.in SSA programme would modify the terms of Reference
of the Monitoring Institutes as and when required.

COMMUNITY BASED MONITORING, EMIS, RESEARCH AND EVALUATION

The Sarva Shiksha Abhiyan will have a community-based monitoring system.
The Educational Management Information System (EMIS) will incorporate provision
for correlation of school level data with community-based information from micro
planning and surveys. Besides this, every school will have a notice board showing all
the grants received by the school and the details thereof. All reports sent to the
Block and the District level with regard to enrolment, attendance, incentive, etc.
shall be displayed on the school notice board. Reporting formats will be simplified so
that the output is demystified and anyone can understand the data. A school would
be required to display the information it sends up so that attendance and
performance of pupils is public knowledge. The EMIS shall form the basis of the
periodic reporting system. Besides this, trainers will act as classroom process
observers to record changes in classroom practices. Periodic monitoring teams will
make random visits to selected schools and these will be discussed at various levels.
The basic principle in monitoring will be its community ownership and periodic quality
checks by external teams - external to the activity but internal to the system. To
encourage independent feedback on programme implementation, research and
resource institutions with proven excellence will be involved in monitoring at all
stages.

The State Implementation Societies (SIS) will also undertake
intensive monitoring. Representatives of the National Mission for UEE and National
level institutions like NCTE, NUEPA, and NCERT will also undertake periodic
monitoring and provide resource support to the SIS to strengthen appraisal and
monitoring systems. Efforts to associate autonomous institutions willing to take up
State specific responsibilities for research and evaluation will also be made. Many
independent institutions would also be associated in developing effective tools for
conducting achievement tests, monitoring quality aspects of programme
implementation, evaluation and research studies.

A total provision of up to Rs.1500 per school per year has been made for
community-based monitoring, research, evaluation, etc. Rs.200 per school will be
available at the National level. The Executive Committee of the State SSA mission
will decide on the division of resources at various levels, from the State to the school
from the balance Rs.1300 per school.

The funds for monitoring will be used for carrying out the following activities:

(i) Creating a pool of resource persons at national, state, district, sub district
level for effective-field based monitoring.

(i) Providing travel grant and a very modest honorarium (as per State specific
norm) to resource persons for monitoring.

(iii) ~ Providing regular generation of community based data.
(iv) Conducting achievement tests, evaluation studies.
(v) Undertaking research activities.

(vi) Setting up special task force for low female literacy districts and for special
monitoring of girls, SCs, STs.

(vii) Incurring expenditure on Education Management Information System.
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4.6

(viii) Undertaking contingent expenditure like charts, posters, sketch pen, OHP
pens etc. for visual monitoring systems

(ix)  Assessment and appraisal teams and their field activities.
(x)  Analyzing data at sub district/ district/State and national level.

Norms for State/district/BRC/CRC/ School Ilevel expenditures for research,
evaluation, supervision and monitoring will be decided by the Executive Committee
in States/UTs.

States would need to give priority to developing and regularly implementing,
monitoring systems to measure quality related outcomes, inter alia, such as
students learning outcomes, teacher performance, student and teacher attendance
rates by gender and social categories, as also parameters for measuring changes in
classroom practices, impact of teacher training, efficacy of textbooks and textual
materials, quality of academic supervision provided by BRCs/CRCs/DIETs etc.

State and district provisioning will include inter alia for EMIS, allocations for regular
school mapping/micro planning for location of schools, other school infrastructure
and updating of household data on 6-14 year old children’s educational status.

Involvement of State SCERTs, DIETs and SIEMATs (where SIEMATs are functional),
will be mandatory in the execution of this component.

Involvement of other independent national and State level resource institutions in
conducting REMS activities should be encouraged through appropriate
MOUs/contracts

Each State/UT SSA programme will set up a Research Approval Committee for processing and
approving all research and evaluation studies to be undertaken at the State level.
Appropriate mechanisms should also be set up for district level by the State SSA programme
of girls, especially those belonging to the scheduled castes and scheduled tribes, is the
primary focus in Sarva Shiksha Abhiyan.

(Ref: F-2-3/2005 - EE.3 dated - 22 February, 2008)

Efforts will be made to mainstream gender concerns in all the activities under the
Sarva Shiksha Abhiyan programme. Mobilization at the habitation/village/urban
slum level, recruitment of teachers, upgradation of primary into upper primary
schools, incentives like midday meals, uniforms, scholarships, educational provision
like textbooks and stationery, will all take into account the gender focus. Every
activity under the programme will be judged in terms of its gender component.
Besides mainstreaming, special efforts like the Mahila Samakhya type of
mobilization and organization, back-to school camps for adolescent girls, large-scale
process based constitution of Mahila Samoohs, will also be attempted. The selection
criteria take into account the low female literacy among the scheduled caste and
scheduled tribe women.

Besides community based monitoring, Sarva Shiksha Abhiyan will encourage
independent research and supervision by autonomous research institutions.
Institutions of proven excellence have been requested to take up State specific
responsibilities. The focus in partnership with institutions will also be on developing
capacities through the interaction in SCERTs /SIEMATs/DIETs to carry out research
and evaluation tasks. Faculty / Department of Education in Universities would
also be requested to participate in such activities under the Sarva Shiksha
Abhiyan. The Regional Institutes of Education (RIE) of NCERT will also be
associated in these tasks.
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4.8

4.9
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4.11

Effective community based-monitoring requires demystification of processes. Sarva
Shiksha Abhiyan will make efforts to develop partnership between communities and
research institutions in order to improve the quality of monitoring and research.

SSA being a programme with long term and far reaching objectives, regular and
periodic financial monitoring is needed for the effective and efficient implementation
of the programme. Since annual audited accounts and reports on progress overview
are received after the close of the financial year, some interim reports e.g. monthly,
quarterly etc. are needed to monitor progress of implementation both from physical
and financial angle. Therefore, certain formats for quarterly financial report need to
be prescribed to help in removing the bottlenecks, if any, for the fast and effective
flow of funds to the district and sub district level.

The system of financial monitoring would also be important in developing demystified
community based approaches that allow for social audit. All financial monitoring has
to work within a system of social monitoring with full transparency. Joint training
programmes for auditors, community leaders, teachers, etc. to understand and
appreciate the context of universal elementary education would be made under the
Sarva Shiksha Abhiyan.

Since quality is a major concern under the Sarva Shiksha Abhiyan, its monitoring will
be a priority. Monitoring of quality will require an understanding of processes of
programme implementation. Process and quality indicators would have to be
developed as per felt needs in order to track the quality of programme
implementation. Such efforts would require partnership with institutions, PRIs,
School Committees, etc. Training and orientation programmes to develop
appropriate monitoring formats, qualitative monitoring through process
documentation, case studies to understand issues comprehensively, will be required.
The monitoring system under SSA will be multi pronged so that a constant strive for
quality is maintained.

A set of quality monitoring tools has been developed in collaboration with
NCERT, to provide quarterly and annual information on several quality
related indices of SSA, covering:-

(i) Student enrollment and actual attendance
(i) Pupil achievement levels
(iii) ~ Teacher availability and teacher training
(iv) Classroom Practices
(v)  Academic supervisions of schools by Cluster and Block Resource Centres
(vi) Community perceptions of school functioning

4.12

NCERT will undertake base line assessment of learning achievements at
primary level in the Non-DPEP States and at upper primary level in all States
in order to provide a base line for the Sarva Shiksha Abhiyan. These
assessments must also take a larger view of the assessment process rather
than simply a one-time assessment of achievements. Efforts to develop
context specific item pools for competency testing must also be
simultaneously made.

4.13

MONITORING OF PROGRAMME BY DISTRICT BASED BODY : A District
Level Committee comprising public representatives would be constituted to
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4.14

monitor the implementation of the SSA programme in that district as per the
following provisions:-

Composition of the District Level Committee:

All Members of Parliament, Members of the State Legislature and Members of the
Zilla Parishad (wherever duly constituted), elected from that district/and/or urban
bodies (duly constituted) as applicable.

The District Magistrate/Collector/Deputy Commissioner/Chief Executive Officer of
the Zilla Parishad/Urban local body will be the Member-Secretary.

District Education Officer in-charge of SSA.

District Officers in-charge of Drinking Water Mission/Total Sanitation
Programme/ICDS programme/Panchayati Raj/Labour/ Handicapped
Welfare/Social Welfare/Minority Welfare etc.

Two NGO’s working on elementary education for SSA in the area, to be
nominated by the District Magistrate/Collector/Dy. Commissioner/CEO Zila
Parishad.

The senior-most Member of Parliament present in the meeting will chair the
Committee on the day it meets.

Terms of Reference of the District Level Committee

The Committee will be apprised of the progress of the SSA implementation in the
district, both in terms of key targets and achievements thereof, and also on
outcome indicators, inter-alia, enrolment, dropout, learning achievement levels of
students etc.

Suggestions of the members may be taken into consideration, within the
parameters of the SSA guidelines and framework of implementation and the
Approved Annual Work Plans & Budgets of the district, for improving SSA
implementation at the local level.

The Committee may also examine the synergy and convergence of other related
Government Departments in improving school infrastructure and other support
services for benefit of children in the 6-14 years age group.

The Committee will meet once a quarter.

(Ref F.N0.2-3/2005-EE.3 dated on 29.8.2007)

MONITORING OF PROGRAMME BY VILLAGE/SCHOOL BASED BODY: "To
provide for supervision and monitoring by Panchayat Raj Institutions over the village
or school based bodies set up by the States/UTs through whom SSA is implemented
at the grass-root level, the following arrangements be ensured:

There should be a Standing Committee or a sub-committee for education under
the Gram Panchayat (GP), which would be the nodal body for all matters relating
to elementary education.

That the school wise or village wise committees responsible for elementary
education/SSA should be linked with the Sub-Committee of the GP in-charge of
Education, as in (i) above, so that overall supervision of PRIs is there over the
elementary education/SSA programmes.

That all tiers of the PRIs (village, block, district) should be given roles of
supervision over the elementary education programmes/SSA. This can be done
by State Government by defining the roles of Sub-Committee on Education of the
GP; the Block Level Education Committee and the Education Sub-Committee of
the Zilla Parishad.”
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(Ref No. F-2-3/2005-EE-3 Dated on 6.11.2006)
415 DISTRICT INFORMATION SYSTEM FOR EDUCATION (DISE)

4.15.1 A school based annual information system, called District Information System
for Education (DISE), is already being implemented throughout the Country. Through
the system, data on very important issues of a school like physical infrastructure and
facilities, availability of teachers, enrolment and academic performances of children,
training of teachers, etc. are collected, annually, with 30" September as the record
date.

4.15.2 Using data thus collected, a fairly large number of indicators are generated
for different levels. To illustrate, the school report card builds a scenario of a
particular school with comparative status of others in the neighborhoods,
block/district level averages, etc. Similarly, reports at the sub-district, district and
State levels are also generated. The whole exercise is carried out utilizing the
facilities available in the DISE software.

4.15.3 The relevant data should be utilized for the purpose of monitoring as well as
planning; be it for micro-planning at the grass root level or for the AWP&B of a
district/State. DISE based information and analysis throwing lights on infrastructure
facility, access, retention, quality, teacher related issues may be immensely useful in
the process of planning and even monitoring, evaluation and mid-course corrections.
Teachers’ rationalization, prioritization of physical infrastructure and teachers’
training issues may be addressed most effectively by usage of DISE data.

4.15.4 Besides, the NUEPA has been bringing out annually publications titled ‘State
Report Card’ and ‘District Report Cards’ based on the Data/ Reports received from
the States .These reports should be taken into account for monitoring outcomes and
similar efforts should be made at the State level

4.16 DUCATIONAL DEVELOPMENT INDEX (EDI)

4.16.1 The National University of Educational Planning & Administration (NUEPA) has
developed an Educational Development Index (EDI) to track progress of the States
towards Universal Elementary Education (UEE), for Primary and Upper Primary levels
as well as for a composite look at Elementary Education. The EDI ranking will
encourage the States to improve their performance and have closer look at both the
inputs and the outputs of the parameters that affect elementary education to a
larger extent. It is expected that EDI will also enable more effective targeting of
Sarva Shiksha Abhiyan (SSA) to the most needy regions.

4.16.2 The EDIs are calculated based on a large number of variables picked up,
mostly in derived form from the DISE data. Educational Development Indices (EDIs)
for each district clearly indicates the journey a district is to traverse to reach the
overall goal of Universalization of Elementary Education (UEE). A study of the
related parameters would provide adequate insight to prioritize the activities which
will ultimately improve the elementary education scenario in the district/State as well
as to monitor the parameter that have low EDI value. Efforts should be made by the
States to develop sub district & school based EDIs.
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4.17 RESULTS FRAMEWORK FOR MEASURING OUTCOMES OF ELEMENTARY
EDUCATION

4.17.1 The thrust of the XI™" Plan is “Quality with Equity”. In keeping with the thrust
strategies and approaches under the SSA are being targeted towards incentivisation
of upper primary, addressing residual equity and improving the quality of learning.
It is important that measurable outcomes are defined simultaneously.

4.17.2 To measure the outcomes, a results framework that will identify the
measurable indicators, inform about the baseline and the targeted results along with
the data collection instrument as well as the frequency of measuring such outcomes
has been developed. The States/districts are expected to develop the State/district
specific results framework on the suggested indicators.
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5.1

5.1.1

CHAPTER-V

COVERAGE OF SPECIAL FOCUS GROUPS

STRATEGIES FOR OUT-OF-SCHOOL CHILDREN: EDUCATION GUARANTEE
SCHOOLS 1IN UNSERVED HABITATIONS AND ALTERNATIVE AND
INNOVATIVE EDUCATION FOR OUT OF SCHOOL CHILDREN INCLUDING
CHILDREN IN DIFFICULT CIRCUMSTANCES

The Education Guarantee Scheme and Alternative and Innovative
Education scheme is a part of the Sarva Shiksha Abhiyan framework.
Guidelines issued separately under the Handbook of EGS & AIE shall apply. The
management structure for implementation of EGS & AIE will be incorporated in the
management structure of the Sarva Shiksha Abhiyan. Planning, appraisal and
supervision processes will also be the same.

The new scheme makes provision for diversified strategies and has flexible
financial parameters. It has provided a range of options, such as EGS, Back to
School Camps, Balika Shivirs, etc. There are four broad focus areas:

(i) Full time community schools for small unserved habitations
(ii) Mainstreaming of children through bridge courses of different duration
(iii)Specific strategies for special groups like child labour, street children, adolescent

girls, girls belonging to certain backward communities, children of migrating families,
etc.

(iv)Innovative programmes - the innovations can be in the areas of pedagogic practices,

5.1.2

5.2
5.2.1

(a)

(b)
(©)

curriculum, programme management, textbooks and TLMs, etc.

All habitations not having a primary school within one kilometre and having a
minimum of school age children will be entitled to have an EGS type school. Children
who have dropped out-of-school will have an opportunity to avail of bridge courses,
aimed at their mainstreaming. The objective is to see the EGS and AIE as integral to
the quest of UEE. The linkages with CRC/BRC/DIET/SCERT will be required for EGS
and AIE.

EDUCATION OF MIGRATING CHILDREN

“To address the issue of seasonal migration for varying periods for work in
brick kilns, agriculture, sugarcane harvesting, construction, stone quarrying, salt
pans etc. and its adverse effect on education of children who migrate with other
members of the family, SSA encourages identification of districts, blocks and villages
from where or to which there is a high incidence of migration, the first and foremost
effort should be made to bring such children to regular schools both in districts
where they stay or in districts to where they seasonally migrate. However, in case
this is not feasible then alternative options be explored, as described
hereunder:-

seasonal hostels / residential camps to retain children in the sending villages during
the period of migration

work-site schools at the location where migrant families are engaged in work

peripatetic educational volunteer who can move with the migrating families to take
care of children’s education
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(d)

5.2.2

5.2.3

5.2.4

5.3
5.3.1

5.3.2

5.3.3

strategies for tracking of children through migration cards / other records to enable
continuity in their education before, during and after the migration.

The receiving district /State where migrant families are located for some
period shall have responsibility for ensuring that education facilities are provided to
the children during the period of migration. It is expected that the AWP&Bs of these
districts would include activities for education of such children, under AIE
component. The involvement of NGOs in the processes of mapping of migration and
planning and implementation of interventions should be actively supported.

Since migration takes place across districts and States, it would be necessary
for sending and receiving districts and States to collaborate with each other to
ensure continuity of education of such children and by other means such as providing
appropriate textbooks, teachers who can teach in the language in which children
have been receiving education. For this purpose “task forces” could be set up to
effect regular coordination between States/districts.

The appraisal process of the AWP&Bs would scrutinize if areas of high
incidence of migration have been identified and whether strategies for education of
seasonally migrating children have been included in district and State plans”.

(Ref .F.No-2-3/2005-EE.3 Dated on 29-8-2007)

URBAN DEPRIVED CHILDREN

There is an urgent need to focus on the educational needs of deprived
children in urban areas. Recent studies indicate the growing problem of schooling of
poor children in urban areas. On account of different administrative arrangements for
the management of schools in the urban areas, often a number of initiatives for UEE
do not reach the urban area schools. Some significant efforts have been made by
NGOs like Pratham in Mumbai in partnership with the Municipal Corporation and the
City Level Plan of Action in Calcutta. The Municipal Corporation of larger cities will be
considered as "district" for purposes of preparation of Elementary Education Plans.
The arrangements for decentralized management will also apply to these proposals.
These proposals can be developed by Municipal Corporations and the State
government will have to recommend these for funding under SSA, clearly specifying
wherefrom the State share will be provided. All norms of SSA will apply to urban
areas. Besides Ward, Urban Slum clusters will be unit of planning in such areas.

Urban areas have special problems like the education of street children, the
education of children who are rag pickers, children whose parents are engaged in
professions that makes children's education difficult, education of children living in
urban working class slums, children who are working in industry, children working in
households, children at tea shops, etc. A diversity of approaches is required to tackle
the educational problems in urban areas. On account of separate administrative
arrangements of schools in the urban areas, there is a need to coordinate and
converge interventions across Departments and local bodies responsible for
elementary education in urban areas. This calls for a provision of planning
distinctively for the urban areas either as separate plans or as part of District Plans
in the case of smaller towns. In either case, this would require partnership with
NGOs, Municipal bodies, etc.

Opening of Non Residential Bridge Courses (NRBCs) for dropped out
and never enrolled children, Child labours, children engaged in domestic chores,
street children, adolescent girls, Children of sex workers, children studying in un
recognized Madarsa etc. Short duration NRBCs of 2-6 months duration cater to
younger children of 7-9 years who can be mainstreamed to regular schools in a
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5.3.4

5.4

5.4.1

shorter period. Long term NRBCs help in mainstreaming of older children in the 9+
age group.

Opening of Residential Bridge Courses (RBCs) also called Residential
Camps for older children, child labourers, include children engaged in household
chores, adolescent girls, deprived urban children and children living on streets
especially in large cities. who have run away from their families or do not have either
or both parents and /or do not have a shelter.

(Ref: F.2-3/2005 - EE.3 dated - 22" February, 2008)
(These amendments take effect from 1-4-2008)

PROVISION UNDER SARVA SHIKSHA ABHIYAN FOR INNOVATIVE
ACTIVITIES FOR GIRL'S EDUCATION AND EDUCATION OF SC & ST
CHILDREN

The Sarva Shiksha Abhiyan will develop context specific interventions, over and
above the mainstreamed interventions, to tackle the problems in SC and ST
education. All successful interventions so far will serve as the guiding principle for
preparing such interventions. The provision of expenditure up to Rupees 15 lakh
per year each given in the norms can be used for taking up innovative
interventions relating to girls' education and education of SC/ST children under the
Sarva Shiksha Abhiyan. The following provisions have been made for girls'
education and education of SC/ST children:

1) Interventions for Early Childhood Care and Education
(i1) School/EGS like alternative facility to be set up within one kilometer of all
habitations.

(iii) Up-gradation of EGS to regular schools

(iv) Special mainstreaming camps for out-of-school girls/ SC/ST children under
the Alternative and Innovative Education component.

) Mahila Samakhya like interventions from the innovation fund.

(vi) Provision of process-based community participation with a focus on the
participation of women and SC/ST

(vii) Provision of context specific innovative intervention for girls' education
and education of SC and ST children. The innovative programmes can

include:

(a) Enrolment and retention drives.

(b) Special camps and bridge courses.

©) Setting up special models of Alternative Schools.

(d) Strengthening of Madarsas and Maktabs for formal education to
girls.

(e) Community mobilization including setting up new working groups
and working with existing working groups.

® Monitoring attendance.

(2) Remedial/coaching classes.

(h) Providing a congenial learning environment inside and outside the
school.
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5.4.2

5.5

5.5.1

(viii)  Training programme for community leaders to develop capacities for
school management.

(ix) Setting up of Block and Cluster Resource Centres for effective academic
supervision.

x) Free textbooks to all girls/SC/ST children up to Class-VIII.
(xi) Mid-day-meal programme to continue as at present.

(xii) Development of bridge materials based on local resources for smooth
transition of tribal and other children from mother language education to
education in States official languages.

(xiii)  Incentives like uniforms and scholarships to be funded from State Plan
only.

(xiv)  Adequate Teaching Learning Equipment for all Primary and Upper Primary
schools.

(xv) At least 50 % of the teachers to be appointed have to be women.
(xvi)  Provision for
(a) school and teacher grants for all teachers.

(b) 10-days in-service training each year for all teachers and 10
monthly cluster level meetings & peer group training sessions each
year for all teachers at Cluster Resource Centre

(¢) all children with Special needs

(d) community-based monitoring, partnership with research and
resource institutions, and periodic feedback on interventions

The availability of innovation funds will be subject to the following
conditions:

ECCE and girls education interventions will target interventions for supporting girls education
which are not covered under other components of SSA e.g., NPEGEL and KGBV programmes.
Interventions for Scheduled Caste/Scheduled Tribe communities will be targeted to enhanced
retention and learning levels of children

Interventions for educationally disadvantaged minorities chiefly muslim children, to target
their enhanced enrolment, retention and completion of elementary education.

Interventions for urban deprived children with focus mainly on creating facilities for street
children, migrant children, rag pickers to enable them to join elementary education.

No duplication with any other SSA component will be permissible. The innovation should not
duplicate strategies allowed under other components of SSA or to other interventions of other
schemes.

All components under the Innovation Head will need to be designed and executed in a clearly
defined deliverable outcomes to be articulated in the Annual Work Plan of district. The
innovation should be area specific and focused on clearly defined target groups. It can be in
the form of a package including general SSA interventions supplemented by interventions
under Innovative Heads. Steps for its monitoring and evaluation should also be clearly
brought out. The interventions will be in project mode having no civil work components with
clearly defined areas, target group, outcomes and monitoring and evaluation. The
intervention will be broken in micro activities with indicative financial requirements.

GIRLS' EDUCATION

Education of girls, especially those belonging to the scheduled castes and
scheduled tribes, is the primary focus in Sarva Shiksha Abhiyan. Efforts will be made
to mainstream gender concerns in all the activities under the Sarva Shiksha Abhiyan
programme. Mobilization at the habitation/village/urban slum level, recruitment of
teachers, upgradation of primary into upper primary schools, incentives like midday
meals, uniforms, scholarships, educational provision like textbooks and stationery,
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5.5.2

5.5.3

(i)

(iii)

will all take into account the gender focus. Every activity under the programme will
be judged in terms of its gender component. Besides mainstreaming, special efforts
like the Mahila Samakhya type of mobilization and organization, back-to school
camps for adolescent girls, large-scale process based constitution of Mabhila
Samoohs, will also be attempted. The selection criteria take into account the
low female literacy among the scheduled caste and scheduled tribe women.

The Sarva Shiksha Abhiyan recognizes the need for special efforts to bring the out-
of-school girls, especially from disadvantaged sections, to school. This would require
a proper identification of girls who are out of school in the course of microplanning.
It also calls for involving women through participatory processes in the effective
management of schools. Experiences across the states under Mahila Samakhya and
under the District Primary Education Programme have suggested the need for a clear
perspective on women's issues. The provision for girls' education would have to be
situated in the local contexts and interventions designed to suit the specific
community needs in this regard. Special interventions need to be designed to
address learning needs of girls and relating education to their life. The Sarva Shiksha
Abhiyan is committed to making these interventions possible.

INTERVENTIONS/INCENTIVES FOR GIRLS EDUCATION

Reaching out to the girl child is central to the efforts to universalize elementary
education. Sarva Shiksha Abhiyan, or ‘Education for All’ programme recognize that
ensuring girl’'s education requires changes not only in the education system but also
in societal norms and attitudes. A two-pronged gender strategy has, therefore, been
adopted, to make the education system responsive to the needs of the girls through
targeted interventions which serve as a pull factor to enhance access and retention
of girls in schools and on the other hand, to generate a community demand for girls’
education through training and mobilization.

The targeted provision for girls under Sarva Shiksha Abhiyan include:
a. Free textbooks to all girls upto class VIII

Separate toilets for girls

Back to school camps for out-of-school girls

Bridge courses for older girls

Recruitment of 50% women teachers

o a0 o

Early Childhood Care and Education centers in/near schools/convergence
with ICDS programme etc.

g. Teachers’ sensitation programmes to promote equitable learning
opportunities

h.  Gender-sensitive teaching-learning materials including textbooks
i Intensive community mobilization efforts

j- ‘Innovation fund’ per district for need based interventions for ensuring
girls” attendance and retention.

k. Girls only schools at upper primary level within the State policy.

Efforts are being made to generate a community demand for girls’ education and
enabling conditions for people’s and women’s participation, to create the push factors
necessary to guarantee girls education. Motivation and mobilization of parents and
the community at large, enhancing the role of women and mothers in school related
activities and participation in school committees, and strengthening the linkages
between the school, teachers and communities are some of the ways in which the
enabling conditions are being created.
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5.5.4

NATIONAL PROGRAMME FOR EDUCATION OF GIRLS AT ELEMENTARY
LEVEL (NPEGEL) - The National Programme for Education of Girls at Elementary
Level (NPEGEL), is a focused intervention of Government of India, to reach the
“Hardest to Reach” girls, especially those not in school. Launched in July 2003, it was
a separate gender distinct but integral component of SSA, which provides additional
support for enhancing girls’ education over and above the investments for girls’
education through normal SSA interventions. The programme provides for
development of a “model school” in every cluster with more intense community
mobilization and supervision of girls enrolment in schools. Gender sensitization of
teachers, development of gender-sensitive learning materials, and provision of need-
based incentives like escorts, stationery, workbooks and uniforms are some of the
endeavors under the programme.

5.5.4.1 The scheme is being implemented in educationally backward blocks (EBBSs)
where the level of rural female literacy is less than the national average and the
gender gap is above the national average; in blocks of districts which are not
covered under EBBs but are having at least 5% SC/ST population and where SC/ST
female literacy is below 10%; and also in selected urban slums. To keep the
emphasis on the programme as a distinct component of the SSA a separate account
need to be maintained for NPEGEL.

5.5.4.2 The scheme has been amended in July, 2007 to provide for block focused
projects for girls at risk/difficult circumstances under the National Programme for

Education of Girls at Elementary Level Programme (NPEGEL) with clearly defined

outcomes subject to the following conditions:

(i) Focus of interventions should be on retention of girls and improvement in the
quality of learning. Detailed action plans for the target group of girls and the
specific strategies to be adopted in the block are spelt out, with defined and
measurable outcomes. SSA Annual Work Plans of districts to reflect NPEGEL
block specific projects, accordingly.

(ii)  All strategies and interventions must target both 'in’ and ‘out’ of school girls
within the block.

(iii)  Funds per block would be the sum total of the sub- components admissible
under the NPEGEL scheme per cluster.

(iv) The amount of Rs.2 lakhs granted for an additional room to a model cluster
school be deleted from the scheme, as SSA already provides for such
infrastructure. Instead the fund should be used for other approved activities
and included in (iii) above.

(Ref.F.No.2-3/2005-EE.3 Dated on 29.08.2007)
5.5.4.3 The revised guidelines of the scheme of National Programme of
Education of the Girls at Elementary Level (NPEGEL) are enclosed at
Annexure -V
5.5.5 KASTURBA GANDHI BALIKA VIDYALAYA (KGBYV)

The Kasturba Gandhi Balika Vidyalaya (KGBV) scheme was launched in July
2004 (merged with SSA from XI ™ Five Year Plan), for setting up residential schools
at upper primary level for girls belonging predominantly to the SC, ST, OBC and
minority communities. The scheme is being implemented in educationally backward
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blocks of the country where the female rural literacy is below the national average
(46.13%) and gender gap in literacy is above the national average (21.67%) such
residential schools will be set up only in those backward blocks that do not have
residential schools at upper primary level for girls under any other scheme of
Ministry of Social Justice & Empowerment, Ministry of Tribal Affairs or the State
Government. This shall be ensured by the District Level Authority of SSA at the time
of actual district level planning of KGBV initiatives by coordinating with the other
Departments/Ministries.

5.5.5.1 The Kasturba Gandhi Balika Vidyalaya scheme ran as a separate scheme for
two years but from 1% April, 2007 is merged with Sarva Shiksha Abhiyan as a
separate component of the programme. Further, the scope of the Scheme is
enlarged to cover the blocks that have rural female literacy below 30% and urban
areas with female literacy more than the national female literacy (urban).

5.5.5.2 Within these blocks, KGBV schools may be located in areas with concentration
of SC, ST, OBC and minority population, with low female literacy and/or a large
number of girls out of school. In view of the targeted nature of the scheme, a
minimum of 75% of the seats shall be reserved for girls belonging to SC,ST,0OBC or
minority communities and for the remaining 25%, priority is accorded to girls from
families below poverty line.

5.5.5.3 The Scheme is being implemented in 2180 blocks. The amendment of
enlarging coverage will provide another 410 KGBYV residential schools.

The revised guidelines of the scheme of Kasturba Gandhi Balika
Vidyalaya (KGBV) are enclosed at Annexure-VI

5.5.6 EARLY CHILDHOOD CARE AND EDUCATION

5.5.6.1 Realizing the crucial importance of rapid physical and mental growth during
early childhood, a number of programmes of ECCE were started particularly after the
National Policy for Children (1974). The existing ECCE programmes include:

(i) Integrated Child Development Services (ICDS).

(ii) Scheme of assistance to voluntary organizations for conducting Early Childhood
Education (ECE) centres.

(iii)Balwadis and day-care centres run by voluntary agencies with Government's
assistance.

(iv)Pre-primary schools run by the State Governments, Municipal Corporations and other
governmental and non-government agencies.

(v) Maternal and child health services through primary health centres and sub-centres
and other agencies.

5.5.6.2 The National Policy of Education (NPE) has given great deal of importance to
Early Childhood Care and Education (ECCE). It views ECCE as a crucial input in the
strategy of human resource development, as a feeder and support programme for
primary education and as a support service for working women of the disadvantaged
sections of society. It has also taken into account the holistic nature of ECCE and has
pointed out the need for early care and stimulation of children belonging to
the vulnerable sector. Since the age span covered under ECCE is from conception
to 6 years, emphasis has been given to a child-centered approach, play-way and
activity-based learning in place of formal methods of teaching and early introduction
of the three R's. The importance of community involvement has also been
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highlighted. Emphasis has been given to establishing linkages between Integrated
Child Development Services (ICDS) and other ECCE programmes.

5.5.6.3 The Revised Policy Formulation reiterates the postulates of NPE, 1986 on
ECCE. The prescriptions of POA, 1992 continue to be of relevance. What is
attempted here is to update the POA, 1992 taking into account the developments
since then and the need to strengthen the programmes by, inter-alia, improving the
programme components, co-ordination mechanism and enlisting community
participation in mobilizing resources, planning and monitoring.

5.5.6.4 The Sarva Shiksha Abhiyan realizes the importance of pre-school
learning and early childhood care and its role in improving participation of
children in schools. In order to facilitate a greater convergence with the Integrated
Child Development Services, efforts to strengthen them in the area of pre-school
education will be made. Specific support may be made available to existing ICDS
centres from funds available under the head innovative activities.

5.5.6.5 In habitations not covered by the ICDS and wherever the State government is
desirous of starting a pre-school education centre in the formal primary school,
support from the Sarva Shiksha Abhiyan could be accessed, through funds available
under the head innovative activities. In case of a new ICDS centre coming in such a
habitation, the pre-school facility will necessarily have to work in conjunction with
the ICDS.

5.5.6.6 A provision of up to Rupees 15 lakh per year in a district for any innovative
intervention including for Early Childhood Care and Education has been made. The
District Elementary Education Plan has to have a Plan for Early Childhood Care and
Education. It also has to list the facility already created under the ICDS. The
supplementary support for ECCE will always be in conjunction with the ICDS.
Provision of honoraria for pre-school teacher, training of Aanganwadi Sevikas for Pre-
school learning, activity materials, play items, etc., could be provided as support for
ECCE.

5.5.6.7 Early Childhood Care and Education (ECCE) is a critical and essential input in
freeing girls from sibling care responsibilities, leading to their regular attendance in
school and in providing school readiness skills to pre-school children. SSA
emphasizes the importance of strengthening convergence with the Integrated Child
Development Services (ICDS) programme of Ministry of Women & Child
Development to promote pre-school education as it directly benefits children in
primary education. Instructions have been issued from time to time that effective
synergy be maintained with the ICDS through the following:

a. Convergence instructions to be issued by State Education Departments in
concurrence with ICDS Department.

b. Regular inter departmental meetings at State, district, block level between SSA
official and the ICDS programme.

c. Representative of ICDS programme on the State Level Executive Committee of SSA
and District Implementation Committee.

d. Location of Anganwadi centres in or close proximity to primary school campus and
synchronization of the timings of the Anganwadi centres with the primary schools.

e. Joint trainings of Anganwadi workers, primary school teachers and health workers
for a convergent understanding of benefits of pre-school for primary school
enrolments.

f. Use of infrastructure of DIETs, BRCs and CRCs for training of Anganwadi workers
and other functionaries of ICDS.

g. Strengthening of training of Anganwadi workers in pre-school activities in both
existing and new projects/Anganwadi centers.
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h. Augmentation of pre-school kits/materials in Anganwadis, where such materials are
required.

i. In very exceptional cases, opening of pre-school centers in areas where Anganwadis
are not presently available, with the clear understanding that once ICDS expands to
the area, then the SSA pre-school facility will cease to exist. Norms of the pre-
school center will be in keeping with ICDS norms.

5.5.6.8 Funds under Sarva Shiksha Abhiyan can be accessed for ECCE support for the
above activities, from the “Innovation fund” available with each district upto a limit
of Rs.15 lakhs per district and also funds available for ECCE support under the
National Programme for Education of Girls at Elementary Level component of Sarva
Shiksha Abhiyan in educationally backward blocks of the country.

5.5.6.9 The detailed instructions issued by the Ministry of HRD about
convergence between ECCE and ICDS are contained in the D.O.letter no.F-
18-10/2001-DPEP-4/EE-8 dated 29-3-2004, copy enclosed at Annexure-VII

5.5.7 LESSONS FROM PAST PROGRAMMES LIKE DPEP AND LOK JUMBISH

The conduct of various previous programmes in the field of elementary education,
like DPEP and Lok Jumbish, have thrown up interesting and successful lessons on
gender intervention for improvement in access, enrolment, retention and
achievement of girls. Some of these, which can be adopted by the States in SSA, are
as follows:

A) Access and Enrolment

(i) Regular enrolment drives conducted in most States. In Uttar Pradesh, a 23 %
increase has been recorded in girls' enrolment in 2000-2001 over last year's
enrolment figures.

(ii) Conducting special camps and bridge courses for girls to mainstream them.

(iii) Setting up special models of Alternate Schools exclusively for girls - angana
vidyalayas, bal vidyalaya, bal shalas, Sahaj Shiksha Kendras, AS cum ECE centres.

(iv) Balika Skikshan Shivirs (Camps for adolescent girls)

(v) Providing formal schooling facilities in centres of religious instruction viz.,
Maktabs and Madarsas.

(vi) Intensive mobilization efforts among the resistant groups.
(vii) Working in close collaboration with the community in identified pockets.

(viii) Using women's groups (both formed under the programme and those already
existing), VECs, MTA, to follow up issues for girls' education.

B) Retention

(i) Monitoring attendance has been high on the agenda in all States where micro
initiatives for girls' education have been taken up. Community involvement is
high in this process, particularly in mobilizing parents for regular attendance of
their children

(i) Follow up of drop out girls to bring them back to school either through camps
or bridge courses.

(iii) Organizing retention drives to put regular pressure on parents and the school
system to ensure retention of girls. These are not one time drives but are
organized at regular intervals to sustain the pressure and take up corrective
measures as may be necessary.
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(iv) In pockets identified for intensive activities, attendance of each child is
monitored to prevent dropouts.

(V) In Uttar Pradesh, children are awarded graded colours for their monthly
attendance - green for the best, yellow for the mediocre and red for the
deficient. This system is showing results. Children are keen to achieve
the green Colour.

(Vi) It is proposed to publically felicitate the children with good attendance
records at local level functions. This has not only enthused the children
further, but has also instilled a sense of commitment and responsibility
among parents and guardians.

C) Achievement

(i) Special coaching classes/remedial classes for SC girls.

(ii) Creation of a congenial learning environment for girls in the classroom where they are
given the opportunity to learn. This is being done through special inputs to teachers -
either in selected pockets or across the programme districts

(iii) Remedial classes being organized by VEC/MTA members for girls who are not faring too
well at school

(iv)Improved classroom environment to provide equitable learning opportunities to girls.
Most interventions have been through teacher sensitization programmes. There are
examples of States that have tried to address the issue of providing congenial learning
environment of girls in the schools/classrooms although the approaches have been
varied. States like Karnataka and Gujarat have taken a lead in this process.

(v) Kerala undertook a study on classroom processes with a gender focus in
168 schools. This formed the basis for the teacher training module developed
on this theme. Almost 28,000 teachers have been taken through this training
and have been given reference material.

D) Planning and Implementation

(i) States have been sensitized on the use of available data for local level planning for girls'
education with community involvement.

(ii) Field-based trainings have been conducted in Assam, Kerala, Orissa, Uttar Pradesh and
West Bengal. States have been building on these skills and are concentrating in certain
very deprived pockets. Andhra Pradesh, Gujarat, Maharashtra, and Tamil Nadu have
also initiated focused interventions along similar lines.

5.6 EDUCATION OF SC and ST CHILDREN

5.6.1 The educational development of children belonging to the Scheduled Castes
and Scheduled Tribes is a special focus in the Sarva Shiksha Abhiyan. Every activity
under the Project must identify the benefit that will accrue to children from these
communities. Many of the incentive schemes will have a sharper focus on children
from these communities. The participation of dalits and tribals in the affairs of the
school will be specially encouraged to ensure ownership of the Abhiyan by all social
groups, especially the most disadvantaged.

5.6.2 The interventions for children belonging to SC and ST communities have to be
based on the intensive micro-planning addressing the needs of every child. The
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Sarva Shiksha Abhiyan provides flexibility to local units to develop a context specific
intervention. Some interventions could be as follows:

providing adequate infrastructure for elementary schooling in districts with
concentration of SC and ST population.

engagement of community organizers from SC/ST communities with a focus on

schooling needs of children from specific households
special teaching support as per need
ensuring sense of ownership of school committees by SC/ST communities

education guarantee scheme in remote, sparsely populated region otherwise
ineligible for schools with flexible norms.

setting up alternative schooling facilities in unserved habitations and for other out of

school children

alternative education interventions for specific categories of deprived children
belonging to scheduled caste and scheduled tribe community living in difficult

circumstances.

training programmes for motivation for schooling

using community teachers

monitoring attendance and retention of children from weaker sections regularly

providing context specific intervention in the form of a hostel, an incentive or a

special facility as required.

involving community leaders in school management

(m) free textbooks to SC and ST students.

()

(0)

5.7

teachers' sensitization programmes to promote equitable learning opportunities and
address in class discrimination.

special coaching and remedial classes.

INTERVENTIONS IN TRIBAL AREAS

5.7.1 The problems faced by children in the tribal areas are often different than that faced

by children belonging to Scheduled Castes. Hence, special interventions may be
needed for such regions. Some of the interventions, which can be considered, are:

(a) Textbooks in mother tongue for children at the beginning of Primary
education where they do not understand regional language.

(b) Bridge Language Inventory for use of teachers.

(c) Anganwadis and Balwadis or créches in each school in tribal areas so that the
girls are not required to do baby-sitting.

(d) Special training for non-tribal teachers to work in tribal areas, including
knowledge of tribal dialect.
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(e) Special plan for nomadic and migrant workers.
(f) Residential facilities for children in tribal blocks.

5.7.2 RESIDENTIAL HOSTELS FOR CHILDREN IN REMOTE AND SPARSELY

POPULATED BLOCKS OF TRIBAL, DESERT AND HILLY DISTRICTS, UNDER
SSA

5.7.2.1 Upper Primary Schools are provided as per State norms of distance and

population. Now with large scale opening of new schools, most States barring a few
have maximized access as per their extent State norms. However, another problem,
which has emerged, is that areas within States with very scattered population are
not getting Primary and Upper Primary Schools within the stipulated norms of 1 Km
and 3 Kms respectively, as they do not meet the required population norms to
become eligible for a school.

5.7.2.2 Sarva Shiksha Abhiyan (SSA) provides for construction of school

5.8

infrastructure as per State norms. States, by themselves do not have norms for
hostels at upper primary level. Therefore, under SSA the States would be allowed to
construct residential hostels, for both boys and girls in the compound of existing
Government upper primary schools, one per block, in the blocks which have a
population density of less than 20 persons per square Km (remote and sparsely
populated blocks of Tribal, Desert and Hilly Districts) as per KGBV construction
norms. Running costs of hostel facilities would be met by States through dovetailing
with other schemes or from Innovative funds under SSA, as per norms approved by
the EC of the State/ UT Implementation Society.

(Ref .F.No-2-3/2005-EE.3 Dated on 29-8-2007)

EDUCATION OF CHILDREN BELONGING TO MINORITY MUSLIM COMMUNITY

5.8.1 To focus on education of muslim children following interventions may be taken up:

to ensure availability of schools in all Muslim Minority concentration districts.
Provision of only Girls Schools under the State Policy.

Support to Madarsa & Maktabs in order to provide regular curriculum to children
who are not attending regular schools by providing EGS/AIE facility.

Provision of urdu text books for urdu medium schools and also for those teaching
urdu as a subject as a part of free text books.

KGBYV also has provision of 2 urdu teachers in KGBV opened in blocks with
muslim population above 20% and select urban areas, if there is a demand
for urdu as a medium of instruction in those schools.

Madarsas affiliated to State Madarsa Boards and satisfying certain conditions are
eligible for such assistance as is available to other grant-in-aid schools e.g.

- school grant @ 5000 per annum, per school for Primary Schools
and Rs.7000/- per annum per school for Upper Primary Schools.

- teacher grant @ 500 per annum per teacher for low cost teaching
aids,
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5.8.

5.8.

5.9

5.9.

5.9
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g. Free text-books to all muslim girls.
h. Provision for Training of Urdu teachers.

2 However, such Madarsas would be expected to follow the curriculum prescribed by
the State Madarsa Board.

3 A large number of children, especially girls, are found studying in other Madarsas not
affiliated to the State Madarsa Board. In such cases, an EGS centre or an AIE
intervention may be started at the Madarsas by the local body concerned /
community based organization, whereby free textbooks, an additional teacher if
required and training to the teacher in State Curriculum can be imparted. Such
interventions shall be planned for and written into the perspective and annual plans
of SSA developed by the district and State Societies.

4 Based on 2001 census data, 88 districts with more than 20% muslim population
have been identified for focused interventions under SSA with provisioning of above
interventions in these districts to ensure participation of muslim children in
Elementary Education.

EDUCATION FOR CHILDREN WITH SPECIAL NEEDS

1 SSA will ensure that every child with special needs, irrespective of the kind, category
and degree of disability, is provided education in an appropriate environment. SSA
will adopt ‘zero rejection’ policy so that no child is left out of the education system.

.2 Approaches and Options:

The thrust of SSA will be on providing integrated and inclusive education to all
children with special needs in general schools. It will also support a wide range of
approaches, options and strategies for education of children with special needs. This
includes education through open learning system and open schools, non formal and
alternative schooling, distance education and learning, special schools, wherever
necessary, home based education, itinerant teacher model, remedial teaching, part
time classes, community based rehabilitations (CBR) and vocational education and
cooperative programmes.

.3 Components: The following activities could form components of the programme:

(a) Identification of children with special needs: Identification of children with
special needs should become an integral part of the micro-planning and household
surveys. A concerted drive to identify children with special needs should be
undertaken through PHCs, ICDS, ECCE centres and other school readiness
programmes.

(b) Functional and formal assessment of each identified child should be carried
out. A team should be constituted at every block to carry out this assessment and
recommend most appropriate placement for every child with special needs.

(c) Educational Placement: As far as possible, every child with special needs should
be placed in regular schools, with needed support services.

(d) Aids and appliances: All children requiring assistive devices should be provided
with aids and appliances, obtained as far as possible through convergence with the
Ministry of Social Justice and Empowerment, State Welfare Departments, National
Institutions or NGOs.
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(e) Support services: Support services like physical access, resource rooms in the
existing BRC/ CRC, special equipment, reading material, special educational
techniques, remedial teaching, curricular adaptation, adapted teaching strategies and
other services like physiotherapy, occupational therapy, speech therapy could be
provided

(f) Teacher training: Intensive teacher training should be undertaken to sensitise
regular teachers on effective classroom management of children with special needs.
This training should be recurrent at block/cluster levels and integrated with the on-
going in-service teacher training schedules in SSA. All training modules at SCERT,
DIET and BRC level should include a suitable component on education of children
with special needs.

(g) Resource support: Resource support could be given by teachers working in special
schools. Where necessary, specially trained resource teachers should be appointed,
particularly for teaching special skills to children with special needs. Wherever this
option is not feasible, long term training of regular teachers should be undertaken.

(h) Individualised Educational Plan (IEP): An IEP should be prepared by the teacher
for every child with special needs in consultation with parents and experts. Its
implementation should be monitored from time to time. The programme should test
the effectiveness of various strategies and models by measuring the learning
achievement of children with special needs periodically, after developing indicators.

(i) Parental training and community mobilization: Parents of children with
disabilities should receive counseling and training on how to bring them up and teach
them basic survival skills. Strong advocacy and awareness programmes should form
a part of strategy to educate every child with special needs. A component on
disability should be included in all the modules for parents, VEC and community.

(j) Planning and management: Resource groups should be constituted at state,
district levels to undertake effective planning and management of the programmes in
collaboration with PRIs and NGOs. An apex level resource group at the national level
to provide guidance, technical and academic support to children with special needs
under SSA may be constituted.

(k) Strengthening of special schools: Wherever necessary, special schools may be
strengthened to obtain their resource support, in convergence with departments and
agencies working in that area.

() Removal of Architectural barriers: Architectural barriers in schools will be
removed for easy access. Efforts will be taken to provide disable-friendly facilities in
schools and educational institutions. Development of innovative designs for schools
to provide an enabling environment for children with special needs should also be a
part of the programme. All new school buildings should be constructed with
barrier- free features.

(m)Research: SSA will encourage research in all areas of education of children with
special needs including research for designing and developing new assistive devices,
teaching aids special teaching material and other items necessary to give a child with
disability equal opportunities in education.

(n) Monitoring and evaluation: On-going monitoring and evaluation should be carried
out to refine the programme from time to time. For this, appropriate monitoring
mechanisms should be devised at every level and field tested at regular intervals.

(o) Girls with disabilities: Special emphasis must be given to education of girls with
disabilities.

5.9.4 Convergence: All activities, interventions and approaches in the area of education
for children with special needs will be implemented in convergence with existing
schemes like Assistance to Disabled Persons for purchase/fittings of Aids/Appliances
(ADIP), Integrated Education of the Disabled Children (IEDC) and in coordination
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5.9.5

5.9.6

with the Ministry of Social Justice and Empowerment, State Department of Welfare,
National Institutions and NGOs.

Expenditure upto Rs.1200 per disabled child could be incurred in a financial year to
meet the special learning needs of such children. The ceiling on expenditure per
disabled child will apply at the district level.

All these components, their implementation mechanism along with related activities
have been explained in detail in the Inclusive Education Manual entitled:
Responding to Children with Special Needs - A Manual for Planning and
Implementation of Inclusive Education in Sarva Shiksha Abhiyan.

68



CHAPTER -VI

QUALITY ISSUES IN ELEMENTARY EDUCATION

6. PEDAGOGY, TEACHER TRAINING AND CAPACITY DEVELOPMENT FOR
QUALITY IMPROVEMENT
6.1 GANDHIJI ON EDUCATION

Real education has to draw out the best from the boys and girls to be educated.
This can never be done by packing ill-assorted and unwanted information into the
heads of the students. It becomes a dead weight crushing all originality in them
and turning them into mere automata

Mahatma Gandhi (Harijan 1 December, 1933)

6.2
6.2.1

6.2.2

6.2.3

6.2.4

THE NATIONAL POLICY RESOLVE

The National Policy on Education, as revised in 1992, had emphasized the
need for a substantial improvement in quality of education to achieve essential levels
of learning. The Programme of Action, 1992, stressed the need to lay down
Minimum Levels of Learning at Primary and Upper Primary stage. This need emerged
from the basic concern that irrespective of caste, creed, location or sex, all children
must be given access to education of comparable standards. The MLL strategy for
improving the quality of elementary education was seen as an attempt to combine
quality with equity.

The main indicator of the quality of elementary education can be visualized in
terms of its product - the learners’ achievement both in scholastic and co-scholastic
areas i.e. the performance in various subjects of study and habits, attitudes, values
and life skills necessary for becoming a good citizen. The factors associated with
success in these areas, which relate to conditions of learning and learning
environment, are also sometimes considered as indicators of quality of elementary
education. Thus ensuring quality in the inputs and processes becomes necessary if
quality achievement is aimed at.

A strong focus on quality issues in elementary education underpins all efforts under
SSA, which will increasingly become centre stage, as the programme advances.
There is a clear outcome orientation within the programme, reflecting an
understanding that inputs of different kinds, whether in the form of additional
teachers, training programmes, textbooks etc. must translate into tangible outcomes
that reflect improvement in the quality of classroom transactions, pedagogic
practices and learning outcomes of children. SSA includes several features that seek
to improve the quality of elementary education, (a) ensuring basic provisioning to
enable improvement in the quality of classroom transactions; (b) large scale capacity
building of States, for undertaking interventions for quality enhancement; and (c)
evaluation of quality related processes and assessment of learning outcomes.

Quality issues in elementary education will therefore, revolve around the
quality of infrastructure and support services, opportunity time, teacher
characteristics and teacher motivation, pre-service and in-service education of
teachers, curriculum and teaching-learning materials, classroom processes, pupil
evaluation, monitoring and supervision etc. Indeed improvement of quality in these
parameters and its sustenance is a matter of grave concern for the whole system of
education. Some issues are mentioned below:
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(a)
(b)
(©

(d)

(e
®

()
(h)
()
()
(k)

®

Providing for reasonably good school building and equipment to all schools;
Providing quality ECCE to all children until 6 years of age;

Ensuring a minimum of 4 to 5 hours per day of meaningful stay of each child in
school;

Providing trained and committed teachers in all schools and really interested and
oriented instructors for all EGS/AIE centres.

Improving the quality of existing pre-service teacher education;

Organizing quality in-service teacher education to all teachers on a periodical basis
and with a follow up mechanism;

Creating and sustaining teacher motivation;
Revitalizing supervision system for quality elementary education;

Re-organization of curriculum to imbibe local needs and in-corporating the concerns
of the National Curriculum Framework 2005;

Development of competency based and contextual teaching-learning material;

Improving teaching-learning processes to make them child centered, activity based,
mastery learning oriented;

Providing for remedial teaching and enrichment programmes at due occasions in all
classrooms;

(m) Introduction of formative evaluation and grading system to make it stress free for

()
(0)

6.2.5

6.3

6.3.1

children;
Reduction of curriculum load; and

Introducing participatory management of elementary education with community
support.

Remedial Education - Very often children admitted to formal schools after
undergoing a bridging programme face problems of adjustment to the formal
environment. These children need to be helped for sometime through community-
based volunteers. The scheme would support activities like home visits, weekly
meetings with parents and children, remedial teaching of such children for a period
of upto 4 months after their admission into formal schools.

APPROACH UNDER SSA FOR QUALITY ENHANCEMENT

Sarva Shiksha Abhiyan will make efforts to take a holistic and
comprehensive approach to the issue of quality. Efforts to decentralize the
whole process of curriculum development down (grassroot level) to the
district level will be made. Reducing the load of non-comprehension by facilitating
child-centered and activity-based learning will be attempted. Learning by doing,
learning by observation, work experience, art, music, sports and value education
shall be made fully integral to the learning process. Appropriate changes will be
made in the evaluation system to make it more continuous and less threatening.
Performance of children will be constantly monitored in consultation with parents but
shall not be restricted only to cognitive areas. Teachers’ role in preparation of
textbooks and secondary learning materials will be enhanced. School timings will be
made contextual. Based on a broad curriculum framework, districts would be free to
define their content areas in their local contexts. State and national level institutions
will facilitate this process of decentralized arrangements for development of
curriculum and evaluation systems. Some guiding principles in curriculum and
evaluation reform will be as follows:
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6.3.2

6.3.3

6.3.4

6.3.5

6.4

(i)
(if)

(iii)

(iv)
(v)
(vi)
(vii)
(viii)
(ix)

Teacher/ community participation in material preparation and in developing a school
vision;

Focus on good quality printing, illustrations for books along side improvement in
content; freedom from ‘cheapest syndrome’ in matters of children’s books;

Use of local dialects as language' in classes one and two;

Community-based and school-based projects for work experience;

Association of local artisans/workmen in school activities;

Primacy to cultural activities, art, sports, etc.;

Content based and motivational training for teachers;

Continuous assessment of students for all round development;

Facilitating child-to-child learning;

Looking upon quality improvement as integral to a holistic School Improvement
Programme.

Norms approved under the scheme of Restructuring of Teacher Education will
apply. Block/Urban Resource Centres and Cluster Resource Centres will be set up as
per the norms mentioned earlier. They will function under the guidance of DIETSs.

Efforts to identify teachers as resource persons will be attempted through
adoption of objective criteria. Teachers as resource persons could then interact with
pedagogy experts and other teacher educators to develop useful learning approaches
for children. Efforts to recognize the unique learning needs of children must be
made. The diversity of learning environments and learning approaches should be
encouraged and teachers should have the freedom to experiment on a much larger
scale.

The effective interface of teachers and teacher educators is critical for developing a
context specific intervention. Study tours of teachers will be encouraged. NGOs with
experience in pedagogy will be associated in developing capacity among teachers for
innovative practices.

The distance education mode will continue to be an important input in the in-service
education of teachers and other personnel in the area of elementary education. It
will supplement the face-to-face training by using multimedia packages like audio-
video programmes, radio broadcast, teleconferencing, etc. This will also facilitate
dissemination of innovative practices of one region to others. DIETs would be the
centre of activity at the district level. The state coordination would be done by
SIETs/SCERTs. These State level organizations would take up capacity building
activities of DIET personnel.

SOME SIGNIFICANT INTERVENTIONS UNDER SSA FOR QUALITY
ENHANCEMENT

Setting up of National Resource Group for Quality Education.

Coordination with NCERT - Department of Elementary Education, Department of
Measurement and Evaluation, Department of Teacher Education and 5 Regional
Institutes of Education..

Constitution of National Expert Group on Assessment in Elementary Education
(NEGAEE)

Reading Development Programme in Early Years with support from NCERT.
Establishment of Resource Groups at different levels (state /district /block /cluster).
Active involvement of State SCERTs (21) and DIETs (556).

Setting up and operationalizing Block and Cluster Resource Institutions.
Documentation of good practices and sharing across States.

Enhancement, convergence and collaboration among major academic bodies and
NGOs at national/state/district level for quality enhancement.
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6.5
6.5.1

6.5.2

6.5.3

6.5.4

6.5.5

6.5.6

6.6
6.6.1

TEACHER RECRUITMENT, RATIONALIZATION AND MANAGEMENT

States have their own norms for recruitment of teachers and a lot of diversity
exists in payments being made to new recruits. In many cases the appointing
authority is the local Panchayat. The States will be free to follow their own norms as
long as these are consistent with the norms established by NCTE. There will be no
compromise on standards even though payments of less than the State pay scale as
an interim measure may be adopted in States with large-scale vacancies.
Rationalization of existing teacher units will be a priority. The presence of the non-
governmental sector has to be taken note of before working out vacancies.

The programme will provide for primary and upper primary school teachers to
ensure that there is no single teacher school . Overall, the effort will be to provide at
least 1: 40 teacher pupil ratio. Qualifications of upper primary teachers will be as per
state specific norms and the number of upper primary schools will be broadly as per
the national policy norm. The practice of at least 50 % women teachers will be
strictly followed.

The support for newly appointed teachers’ salaries (on a reducing
basis) under the Sarva Shiksha Abhiyan will be for a ten year period. The
sharing arrangement will be 85:15 in the IX Plan, 75:25 in the X Plan. For XI
Plan & thereafter, it will be 65:35 for the first two years i.e. 2007-08 and
2008-09; 60:40 for the third year i.e.2009-10; 55:45 for the fourth year i.e.
2010-11; and 50:50 thereafter i.e. from 2011-12 onwards between the
Central Government and State Governments/Union Territories other than
NE States. For the 8 North-Eastern States, the fund sharing pattern between
Centre and States shall be 90:10 under the programme in the XIth Plan
period and till the end of the programme with the centre’s share resourced
from the 10% earmarked funds for the NE Region in the SSA’s Central
Budget. Long term sustainable financing of teachers' salaries is likely to enthuse
States to fill up teacher vacancies as per requirement. Assistance will not be
available for filling up existing vacancies that have arisen on account of attrition.
States that did not utilize the support under Operation Blackboard for a third teacher
in Primary or an additional teacher in Upper Primary will be eligible for assistance for
new posts created to meet the rising enrolment of pupils.

Sarva Shiksha Abhiyan will encourage decentralised management of teacher
cadres. The local government should recruit and the community should have a say
in the selection process. The Gujarat model of recruiting fully trained teachers on
fixed pay as an interim strategy could be adopted in States with large-scale teacher
vacancies. Sarva Shiksha Abhiyan would like to improve the accountability of the
teacher vis-a-vis local community without diluting the standards for selection of
teachers, as laid down from time to time by the National Council of Teacher
Education.

Opportunities for the professional development of teachers have to be
encouraged and all efforts to provide effective in-service training and orientation
have to be made. The norms for Sarva Shiksha Abhiyan provides for effective in-
service teacher training.

Arrangements for class room observation after training programmes, by the
Resource Persons will be encouraged.

CURRICULUM AND TEXTBOOK DEVELOPMENT

The NCF 2005, developed by NCERT after extensive consultations,
endeavours to reduce the curriculum load and make learning more enjoyable for
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children. NCERT has prepared a three-phased programme for the development of
textbooks from 2006-07 till 2008-09. The NCERT textbooks have attempted to
incorporate the concerns articulated in the NCF regarding sensitivity for cultural
diversity, gender and a child centered constructivist approach to learning. NCERT is
supporting States in setting up Core Groups to review their syllabi in the light of NCF,
2005. These groups have to ensure that syllabi for all subjects, namely,
social science, science, mathematics and Languages:

Incorporate the values enshrined in the Constitution of India and the National Policy
on Education in the Organization of Knowledge in all subjects.

Reflect sensitivity to gender, caste and class parity, peace, health and needs of
children with disabilities.

Infuse environment related knowledge and concern in all subjects and at all levels.
Link school knowledge in different subjects and children’s everyday experiences.
Ensure appropriateness of topics and themes for relevant stages of children’s
development.

Ensure continuity from one level to the next.

Make inter- disciplinary and thematic linkages between topics listed for different
school subjects, which fall under discrete disciplinary areas.

Integrate work related attitudes and values in every subject and at all levels.
Nurture aesthetic sensibility and value by integrating the arts and India’s heritage of
crafts in every aspect of the curriculum.

REVIEW OF TEACHER TRAINING AND DEVELOPMENT OF PERFORMANCE
STANDARDS

In order to address issues related to efficacy of teacher training, MHRD
undertook a review of teacher training strategies and programmes, with a view to
impacting the final classroom processes and learning achievement of children. An
initiative called ADEPTS (Advancement of Educational Performance through Teacher
Support) has been rolled out in 2007 - 08.

This was a collaborative exercise between MHRD, the States/ UTs,
NCERT,TSG and UNICEF, for Advancement of Educational Performance through
Teacher Support. It was felt that teacher training under SSA needed to be
strengthened to become more outcome oriented. That is, inputs in training should
translate into positive changes in classroom practices. For this purpose, it was first
necessary to define the desired standards of teacher performance. Then, it should be
possible to device appropriate teacher training programmes that enable teachers to
perform at the identified levels.

The need for strengthening the teacher support systems, simultaneously, was
also felt .In this context, the exercise of defining desired performance standards of
trainers at different levels (DIETS/BRCs/CRCs/) was also undertaken.

SALIENT FEATURES OF THE GUIDELINES FOR IN-SERVICE TEACHER
TRAINING:

NCERT has revised the guidelines for annual in-service training in the
form of “The Reflective Teacher”. The Key features of the guidelines
developed by NCERT are :-

It takes into account the ‘Constructivist’ approach, as advocated in NCF 2005.
This means that the teacher should act as a ‘facilitator’, and should work towards
creating a variety of learning experiences in and out of the classroom that enable
children to construct knowledge from activities and experiences in day to day
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(iii)

@iv)

v)

(vi)

(vii)

6.9

6.9.1

6.9.2

life. The teacher is not to be a ‘transmitter’ of knowledge to passive recipients
(the children).

This approach requires teachers to be reflective, that is they need to become
‘mindful enquirers’ into their own experiences, to guide children meaningfully.

The guidelines advocate a ‘split up’ model of in service training, in which 6-8 days
training is provided at the BRC/DIET level and 2 days training through actual
observation of classroom situations. Thereafter, teachers are expected to return
to their school settings for 2-3 months, to try out the recommended
methodologies and ideas. At the end of the training programme, they once again
return to the BRC/DIET for 2 days to share their experience and reflect on the
new ideas before they complete the training.

The guidelines recommend a formal training duration of 10 days, as evident from
above.

In keeping with NCF 2005, the guidelines recommend training of teachers in
areas such as art and heritage crafts, health and physical education, work
education and education for peace, besides training in basic subjects like
language, EVS and Mathematics.

The guidelines stress identification of training needs and development of
appropriate training modules through BRGs/DRGs/SRGs. It is also recommended
that the training design should emphasize local contextuality and specificities in
the teaching learning situation.

A list of suggested readings, educational audio and video programmes for
teachers have also been provided in the guidelines.

IMPROVING QUALITY LEARNING THROUGH LEARNING
ENHANCEMENT PROGRAMMES (LEP)

Acquisition of literacy and numeracy skills plays a crucial role in children's
learning process, especially in higher classes. Therefore SSA lays special thrust on
acquisition of these basic skills in early years. States under SSA, in course of time,
have realized its importance and have gradually moved from school improvement
programmes and quality improvement programmes to Learning Enhancement
Programmes (LEPs) with focus on basic skills in early grades and Science & Maths at
upper primary level.

For implementing such innovative practices funds available for remedial
teaching, teacher training, REMS, innovation and State/ District project management
are generally being used for such interventions involving activities like material
development, capacity building academic support, monitoring and evaluation. Also,
to take the LEP to the scale funds upto 2% of the total outlay can be utilised subject
to pre defined conditions. Budget available under Project Management (up to an
upper limit of 6% of the total State budget) can be considered for the same. Out of
the said 6% funds available, each State/ UT would be expected to design a Learning
Enhancement Programme (LEP) using a maximum of 2%. The State would also
provide a detailed plan of action for its project management related activities
utilizing an upper limit of the 6% amount. For smaller districts where the
management fund is insufficient to accommodate quality intervention within 6%, the
limit may be observed at State level.
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6.9.3 Major parameters of LEPs. The Following major parameters may be
considered during appraisal or approval of any Learning Enhancement Plan in a
District/ State/ UT:

(i) Objectives of the programme should focus on learning enhancement of students
in selected subject areas over a stipulated period.
(ii) Provision for learning achievement surveys (baseline, mid term and end term)

would be made to track children's performance over the period.

(iii) Information about the background of children, their learning difficulties,
challenges related to their performance along with the total number of children to
be covered.

(iv) Type of materials to be developed for students, teachers, trainers and other
stakeholders.

) Role and functions of key personnel like teachers, CRCs, BRCs, DIETs, community
and others who will implement the programme and strategies for their capacity
building.

(vi) Information about the pedagogic principles including strategies for learning
tracking to be adopted during the programme.

(vii) Strategies for evaluation of the intervention internally and externally.

6.9.4 A State/ UT will provide a detailed plan for a District/ State specific
Learning Enhancement Programme related to reading, mathematics and
science by using up to a total of 2% from the Programme Management cost
of 6%.

(Ref.F.No.2-3/2005-EE.3 Dated on 29.8.2007)

6.10 NCERT SUPPORT FOR READING ENHANCEMENT PROGRAMME FOR EARLY
GRADES:

6.10.1 ‘Reading’ is a very important area in the primary stage curriculum. The
National Curriculum Framework 2005 also advocates creation of opportunities for
reading and developing a print rich environment in schools. NCERT's learning
achievement surveys have shown low achievement in early grades, in basic literacy
and numeracy.

6.10.2 Basic education of good quality should facilitate the acquisition of skills in
literacy and numeracy, at the appropriate time. This is the foundation on which other
competencies are built later. If the foundation is weak, subsequent learning is
impeded. As part of the quality enhancement agenda under SSA, NCERT has
launched a reading programme for the early grades of the primary stage, as an
exemplar for States to build their own programmes for strengthening children’s’
reading skills. The objectives of this programme are as follows:

(i) To select, procure and also develop new graded reading materials for children
(Classes I and II) in Hindi and English

(ii) To design and create a reading corner in each of the selected schools in the pilot
project.

(iii) To orient teachers in reading pedagogy

(iv) To create awareness among teachers as well as community for developing a
reading culture

(v) To devise strategies for wide dissemination of existing and new developed reading
materials
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(vi) To publish a magazine once in two months for children

compositions/writings done by children
(vii) To develop a teacher’s manual for utilization of the reading materials
(viii) To develop guidelines for setting up of reading cells across States
(ix) To identify and document the activities of NGOs working in this area

including

(x) To evaluate and document the process of the pilot project in the form of periodic

reports.

6.11 ACADEMIC FOCUS OF BRCs/URCs AND CRCs

6.11.1 BRCs/URCs and CRCs have been conceptualized under SSA based on their

good performance in initiatives such as DPEP, Lok Jumbish, Shiksha Karmi, etc.
Presently nearly all BRCs/ URCs and about 95% CRCs are operational in the country.
However, much of their potential as academic resource centers are yet to be realized
and their role and functions are to be academically channelised. BRCs/URCs and
CRCs need to function as resource centers near the schools to study the problems
and issues related to quality through effective use of DISE, household survey,
Quality Monitoring Tools etc. Accordingly they need to design strategies to address
the academic issues. Some of the major academic roles of BRCs/URCs & CRCs are
outlined below.

(a) Development of the Center as a rich academic resource center with ample
resource/ reference materials for concerned teachers.

(b) Development of strong resource pools by inviting resource persons from
nearby teacher education institutions, NGOs, Colleges/ Universities and
resourceful individuals form Resource Groups in different subject areas
for primary and upper primary level.

(c) Regular school visits for addressing emerging pedagogic issues and issues
related to school development.

(d) Organization of teacher training and monthly meetings to discuss
academic issues and design strategies for better school performance.

(e) Setting up of performance indicators to track and enhance school
performance.

(f) Consultation with community members and Panchayati Raj Institutions to
strive for school improvement.

(g) Design a Quality Improvement Plan for own block/ cluster as per the SSA
goals and strive to achieve that in a time bound manner.

(h) Monitor the progress of quality using Quality Monitoring Tools in
collaboration with nearby DIET.

QUALITY ISSUES AT UPPER PRIMARY STAGE

6.12.1Since Sarva Shiksha Abhiyan covers the Upper Primary stage also, the focus in

quality interventions would have to be on meeting the complex needs of this stage in
terms of teacher qualification, competency, subject specific deployment in schools,
academic support through BRCs/CRCs, training needs of teachers, classroom based
support and supervision issues. Since SSA will be one of the first major programme
interventions at Upper Primary stage (OBB, LJP, BEP, EFAUP had Upper Primary
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components), greater clarity with regard to the specific needs of this stage will
emerge in the course of programme implementation.

6.12.2 As large number of children are transiting from primary to upper primary
stage, the focus from XI'™" plan is on promotion of upper primary level. The SSA
programme will orient itself by supporting the States for the following:-

(i) Provision of upper primary schools wherever gap exists within the norms;

(i) Providing for subject specific teachers in Maths and Science at upper primary
level.

(iii) Enhancement of Science & Maths learning through specific programme inputs.

(iv) Provision of free text books to all children within the ceiling of Rs.250/- per
child.

(v) Furniture for upper primary schools for more conducive learning environment
@ Rs.500/- per child subject to certain conditions.

(vi) Providing for Computer Aided Learning at upper primary level.

6.13 USEFUL AND RELEVANT EDUCATION AND EDUCATION FOR LIFE

6.13.1 One of the goals of Sarva Shiksha Abhiyan is to promote education for life.
The debate on learning skills and life skills is an old one in India. There is a lot to
learn from the Basic education system advocated by Mahatma Gandhi and the
'Nayee Taleem' advocated by Dr. Zakir Husain. The whole issue of relevance of
education has been raised in the context of education for life. A lot of experts feel
that education is not just the process of imparting literacy and numeracy. It is
actually a process of socialization that helps children cope with the natural and the
social environment. They have therefore, emphasized the need to develop a school
system that builds on the solidarities in societies and tries to learn from the natural
environment. The pursuit of useful and relevant education would imply a much
greater focus on integrating physical and mental development.

6.13.2 The Sarva Shiksha Abhiyan would encourage States to focus on total
development of children. Encouragement to sports, cultural activities, Project work
involving interaction with social and natural surrounding, activity based learning,
exposure to life skills with regard to health, nutrition, professions, etc. Such a focus
will entail looking upon a school as a social institution that is the hub of community
activities. Encouragement to work experience would require the attachment of
children with professionals, farmers, artisans, in order to master the social and
natural context.

6.13.3 The shift in focus should result in a greater involvement of a number of
extension workers in schools. Agriculture Extension Workers, Health Workers,
Aanganwadi Workers, extension workers in artisan based programmes, activities of
the Khadi and Village Industries Corporation, learning from traditional wisdom by
interaction with the respected senior citizens in an area, etc. should form an integral
part of the strategies of education for life. Children should be encouraged to think
and observe independently and the classroom should be a forum for interaction.

6.14 RESEARCH, MONITORING AND EVALUATION

6.14.1 As Sarva Shiksha Abhiyan emphasizes quality education, it is necessary to
periodically monitor and evaluate all aspects of pedagogical inputs like curriculum
and textbook development, teacher training packages and class room processes,
amongst others. In this effort the role of community assumes paramount
significance. The community leaders and groups need to be sensitized on issues
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related to monitoring of children's progress and other quality related school
activities. Existing VECs, PTAs, SECs, MTAs, SMCs, etc., should be involved in this
process by organizing fortnightly/monthly meetings in the schools.

6.14.2

In order to assess enhancement in children's learning achievement and

progress, after the launch of Sarva Shiksha Abhiyan, a periodic assessment every
three years should be done at the primary and upper primary stages, using the BAS
findings as a reference point.

6.14.3

Research groups at the State, district and sub-district levels would be

constituted to facilitate quality improvement in teaching-learning. State, district,
block and cluster resource groups would function in collaboration with the SCERTS,
DIETs, BEOs/BRCs and CRCs respectively. Information regarding the constitution and
functioning of these groups would be incorporated into the Project Management
Information System.

6.14.4

Research plays an important role in implementation of the programme.

Studies are mainly conducted at both national level and State level to provide
feedback on effectiveness of the different inputs, to highlight the problem areas in
implementation and to suggest changes in interventions to make them more
effective. The SSA encourages research & evaluation as an on going continuous
process.

6.14.5 NATIONAL LEVEL RESEARCH STUDIES

a.

Mainly conducted by NCERT, NUEPA and Technical Support Group (TSG) of
Ed.CIL.

Mainly, NCERT is responsible for conducting national pupil achievement
surveys.

The Research, Evaluation & Studies Unit (RESU) of TSG plays major role in
getting large scale studies / surveys conducted on issues arising from analysis
of EMIS; need felt during the implementation of programme or on
suggestions made by National Resource Group / Sub-Mission / JRMs.

The Research Advisory Committee (RAC) at National level is comprised of
experts in education and allied areas from all over the country. Their prime
role is to discuss research issues and to suggest new studies to be
undertaken.

The Committee for Approval of Research Projects (CARP) is chaired by
Secretary (SE&L), Ministry of HRD and comprises of eminent professionals
from different national institutions, NGOs and other organizations approves
the studies that will be commissioned under the SSA. The CARP also
approves the budget for these studies.

After the topic of research is decided, an outline of research proposal is
developed by RESU and then proposals are invited from NGOs, Universities
and other organizations either by advertisement or by selecting agencies on
the basis of their reputation and contribution in research.

For the studies involving several States, effort is made to develop a common
methodology and to prepare the tools of data collection centrally by RESU
with the help of external resource persons. Also detailed sampling plan is
developed and even samples of schools or villages are drawn centrally for all
the participating States, to facilitate data collection and to ensure uniformity
in sampling across states. This is particularly important since usually
different agencies are selected for conducting the study in different States.
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6.14.6

6.14.7

6.14.8

6.15

6.15.1

STATE LEVEL RESEARCH STUDIES

Every State is expected to have a State Research Advisory Committee or
State Research Approval Committee / State Resource Group comprising of eminent
professionals in education from state level institutions, universities, national or state
level Research organizations and NGO's. Their role is to approve and suggest topics
of research studies keeping in view of state needs and to review the completed
studies. States will develop their own procedures of commissioning research studies
such as by empanelling agencies and inviting proposals from them or through
advertisement in newspapers.

DISTRICT AND SCHOOL LEVEL RESEARCH STUDIES

At district level there are District Resource Groups comprising of
representatives from DIETs, other educational institutions, NGOs and eminent
professionals in education and allied science. Studies are undertaken by DIETs at
district level, while Action Research studies are conducted by teachers in schools on
problems identified by them. Financial assistance for such studies is provided from
the SSA funds for REMS at State level, while training programmes for teachers in
Action Research are conducted at district level.

Upto Rs.1500 per school per year will be available for Research, Monitoring and
Supervision, out of which Rs.200 per school per year to be spent at national level. Rs.1300/-
per school per year will be available at State level subject to the conditions laid down under
Norm No. 15.

(Ref: F.2-3/2005 - EE.3 dated -22"% February, 2008. This amendment takes effect
from 1-4-2008)

MONITORING SYSTEMS FOR MONITORING QUALITY ASPECTS IN SSA

(a) All States have ongoing learning assessment systems to keep track of
children’s learning achievement and pedagogical improvement.

(b) A computerized annual educational MIS system (DISE) is operational in the
country. In 2006-07, it covered 609 districts. The DISE includes several
quality related parameters inter-alia, student-classroom ratio, teacher-pupil
ratio, teacher profiles (educational qualifications, teacher training, female
teachers, etc.) and examination results at exit primary and upper primary
classes.

(c) National Pupil Achievement Sample Surveys by NCERT every 3 years for
Classes 111, V, VII and VIII

(d) Karnataka State Quality Assessment Organisation (KSQAOQ)

(e) The States are also encouraged to undertake independent learning
achievement surveys to assess performance of their students. Some of the
State specific large scale independent initiatives include Karnataka State
Quality Assessment Organisation (KSQAO leading to Karnataka Schools
towards Quality Education — KSQE in subsequent years), Gujarat Achievement
Profile (GAP), etc. where students are tested through independent agencies
and learning gaps are identified.

(f)  Quarterly meetings by Government of India with State Pedagogy Coordinators
and SCERT representatives are held to review progress in quality
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dimensions/interventions, plan future strategies, exchange good practices and
build capacities of States.

(g) 41 external monitoring institutions, (including University Departments, Social
Science Institutions etc) also monitor all aspects of implementation of SSA
and provide reports on a half yearly basis.

6.15.2 NCERT’'s QUALITY MONITORING TOOLS - A continuous and

(a)
(b)
(c)
(d)
(e)
()

comprehensive monitoring and supervision system has been developed by the NCERT
in the form of quality monitoring tools. Major quality dimensions of elementary
education covered under these formats are:

Children’s Attendance

Community Support and Participation
Teacher and Teacher Preparation
Curriculum and Teaching Leaning Material
Classroom Practices and Processes

Learners’ Assessment, Monitoring and Supervision

6.16 RESOURCE GROUPS AND RESPONSIBILITY CENTRES
6.16.1 The Sarva Shiksha Abhiyan emphasizes quality improvement in elementary

education for which it deems necessary that resource groups and responsibility
centres from national to sub-district levels are identified. These groups would
oversee the policy, planning, implementation and monitoring of all quality related
interventions. Their major role would be to advise and assist at various levels in
curriculum development, pedagogical improvement, teacher education/training and
activities related to classroom transaction.

6.16.2 In order to facilitate a decentralized mode of education, these groups would

need to be constituted at various operational levels, namely - National, State, district
and sub-district. The following could be involved in the groups:

(a) National level - NCERT, NUEPA, Ed.CIL (TSG), Universities, NGOs,
experts and eminent educationists.

(b) State level - SCERT, SIEMAT, Universities, IASEs/CTEs, NGOs, experts and
eminent educationists.

(c) District level - DIETs, representatives from DPEP District Resource Group,
higher educational institutions, innovative teachers from the districts, NGOs.

(d) Sub-district - URC/BRC/BEO, representatives from CRCs, innovative
teachers.

6.15.3 NATIONAL RESOURCE GROUP OF SSA: The National Resource Group of
SSA has been constituted vide Ministry’s Notification No. F52-1/2004-EE-17
dated 9" April 2008 to advise Central and State Governments on all aspects
of quality improvement in elementary education, through SSA and related
programmes, with special reference to the following:

(1) Curriculum and syllabus

(ii) Quality and content of textbooks

(iii) Development of other teaching learning materials

(iv) Laying down of minimum levels of learning and their incorporation in curricula,

textbooks and teaching process

(v) Monitoring learner achievement vis-a-vis MLL’s and action for improving

attainment levels.

(vi) Appropriate pedagogic and evaluation practices
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(vii)In service training of elementary teachers and elementary teacher educators, in
the context of SSA.
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6.15.4 NATIONAL EXPERT GROUP ON ASSESSMENT IN ELEMENTARY
EDUCATION (NEGAEE):

To improve the quality of the Learning Achievement Surveys under SSA and
to strengthen the existing learning assessment systems in States, a National Expert
Group on Assessment in Elementary Education (NEGAEE) has been constituted under
SSA. The expert group is to advise NCERT for the conduct of achievement surveys
and to develop a Systemic Quality Index that will help State Governments and other
institutions to interpret the outcomes of achievement surveys.
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7.1

7.1.1

7.1.2

7.1.3

7.1.4

7.1.5

CHAPTER- VII

IMPROVEMENT OF SCHOOL FACILITIES AND OTHER CIVIL
WORKS

IMPROVEMENT OF SCHOOL FACILITIES

Community participation should be the only means of undertaking any civil
works in improvement of school facilities. Experiments in community participation
under Lok Jumbish and DPEP in many States have been very encouraging and such
experiments will be further carried out. The Sarva Shiksha Abhiyan would first of all
try to mobilize resources under Rural Employment Programme and other
developmental schemes for constructing school buildings.

Each State must formulate a strategy for repair. The community would have to
come forward to maintain school facilities if any investment is proposed in a village.
An annual support to the community for repair and maintenance is envisaged under
the SSA. The upper ceiling is based on the actual need and the willingness of
the community to contribute. The money will be credited to the VEC. Community
involvement is a must. The school infrastructure has to be well maintained. The Lok
Jumbish Project has had significant success by adopting this procedure. The
expenditure will not be included for calculation of the 33% ceiling on civil works.

The allocation for civil works will not exceed 33% of the approved Perspective Plan.
The ceiling of 33% would apply on the entire project cost based on the Perspective
Plan prepared for the period till 2010. However, in the finalization of a particular
year’'s plan, provision of civil works can be made at a higher level depending on the
priority assigned to various components of the programme. However, in a
particular year’s annual plan, provision for civil works can be considered
upto 50% of the annual plan expenditure, within the overall project ceiling
of 33%.

There are large number of schools that cannot be repaired under the
available maintenance grant. To facilitate the availability of funds for major
repairs, civil works component allows major repairs upto Rs.150 crore per
annum under SSA subject to the conditions laid down in Norm No.7 (b).

FURNITURE FOR UPPER PRIMARY SCHOOLS - There is a continuous demand
for providing furniture to children in schools for a more conducive learning
environment, especially to address learning needs of geometry/geography/Science
at upper primary level, where working on the floor poses severe challenges to
children. The SSA Framework provides for Rs.50,000/- per new upper primary
school for setting up school equipment. New schools therefore get an opportunity to
buy some furniture. However, existing Government upper primary schools are often
without facility of furniture. 33% of the total allocation under SSA is embarked for
civil works. The average utilization for civil works during the last 3 years and
sanctions for 2007-08, show a declining trend in civil work costs, which is likely to
continue in the coming vyears, as more and more States saturate school
infrastructure requirements. Analysis shows that allocations were less than 33% in
many States in the AWP&B 2007-08. Therefore, wherever, the States/UTs’ have
achieved substantial progress in filling up infrastructure gaps and the civil works
requirement is less than 33% of the total district outlay, furniture to Government
Upper Primary Schools @ Rs.500 per child as a one time grant can be given,
provided the civil work ceiling inclusive of furniture for children, is not more than
33% of the district outlay. It is also mandatory that funds are not pooled and
procurement will be done by the Village Education Committee (VEC), School
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Development and Management Committee or equivalent bodies for rural urban
areas.

(Ref. F 2-3/2005-EE-3 dated 29-8-2007)

7.1.6 The participation of the community in all civil work activities will be
mandatory in order to ensure a sense of ownership and a departure from
contractor driven approaches. Engagement of contractors will not be allowed
under the Sarva Shiksha Abhiyan. School Management Committees/ Village
Education Committees/ Gram Panchayat Committee on Education will have to carry
out the civil works activities through a transparent system of account keeping. The
DPEP and Lok Jumbish Project have developed effective community based
approaches for civil works. These will be mandatory in all Sarva Shiksha Abhiyan
districts.

7.1.7 The principle of social audit could be accepted for minor repairs. The School
Management Committee/ Village Education Committee could certify the maintenance
and repair work undertaken in a school. For larger repair and maintenance as well as
new construction, technical provisions will be followed. The technical provisions
however, have to be totally demystified (as has been done under the Lok Jumbish
Project) and the communities' right to know the cost parameters has to be fully
respected.

7.1.8 Efforts to improve the school environment by addition of a few inexpensive
internal and external elements will be made. New building designs developed in Lok
Jumbish and DPEP would be adapted to promote child centred learning. Use of local
materials and cost effective technologies will be encouraged. A civil works innovation
fund will be set up in each State/UT to encourage experimentation with design. Repair
and maintenance of buildings will be given the top most priority.

7.1.9 A large number of (more than 100) building designs for schools have been
developed in DPEP districts. These designs, apart from being attractive, are child
centred, functional and in tune with the new pedagogical concepts. The publication
called "Building rural Primary schools" published by the Ed.CIL and the
building construction manuals developed by the Lok Jumbish Project may be
utilized by all the States / districts to develop their civil works plan. The States
may make use of designs already developed under DPEP/ Lok Jumbish Project in their
specific local contexts. Incorporation of child-friendly internal and external elements
will be mandatory in all the new construction and repair works.

7.1.10 SSA will encourage use of local construction materials and low cost
technologies. This would require a large amount of capacity building, including training
of engineers and masons in these technologies. Apart from the Technical Resource
Group of SSA, assistance of Resource institutions like HUDCO may also be sought for
this purpose.

7.1.11 Civil Work innovation fund of upto Rupees 50 lakh may be set up by each
State. This fund may be created from the State funds or funds provided for
Research, Evaluation, Supervision and Monitoring.

7.1.12 Civil works under SSA should start with a proper assessment of the
infrastructure requirement for each district. There need to be a school-wise
compilation of physical and monetary requirements. The attempt should be to find
out the minimum money required to provide adequate infrastructure to each school
including repairs, toilets, drinking water, boundary wall, etc. Provision of additional
classrooms is to be considered only after exploring possibility of repairs and double
shifts. Once the total requirement for the district is obtained, one needs to find out
how much of this requirement can be funded through the on going schemes and
therefore what is the gap that is required to be funded through SSA.
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7.2
7.2.1

7.2.2

7.3
7.3.1

7.3.2

7.3.3

DRINKING WATER AND TOILET FACILITIES

Provision of drinking water and toilet facilities is one of the basic requirements
in a school. There are a humber of studies now available to establish the contribution
of these facilities in access and retention of children. There is almost a direct
correlation between the drop-out of girls at upper primary level and the availability
of sanitation facilities within the school. However, in spite of large scale provisioning
of schooling facilities in the last decade, there is still a large gap with respect to toilet
and drinking water facilities and it is unlikely that the gap with regard to toilet and
drinking water can be fully met through SSA funds. Hence convergence with other
schemes, specially of the Ministry of Rural Development, Government of India is
crucial to achieve 100% coverage of such facilities.

Department of Drinking Water Supply in the Ministry of Rural Development,
Government of India has got provision under Accelerated
Rural Water Supply Programme (ARWSP) to cover rural schools with drinking water
facility. Further, Total Sanitation Campaign (TSC) provide toilet and urinals for rural
schools. In this regard, there is a need to make a realistic assessment of the total
number of schools to be covered at the State, district and village panchayat levels.
The agencies responsible for implementing DPEP and SSA and drinking water and
sanitation programmes will coordinate their efforts to ensure coverage of all schools.

IMPROVEMENT OF PHYSICAL EDUCATION AND SPORTS FACILITIES

The importance of physical education in the curriculum for primary and upper
primary schools cannot be over emphasized. It has been recognized that exercise
and play are crucial inputs into the overall physical and social development of
children in the 6-14 year age group.

Traditionally in many states, inter-school, block and district level sports
competitions were organized regularly by the State Education Department or the
district level sports offices. This tradition needs to be maintained & enhanced or
initiated in all schools and all districts of the country.

Sarva Shiksha Abhiyan (SSA) offers an opportunity for re-emphasising the

important role of games, yoga and sports in the all-round development of children.
The Ministry vide D.O. letter No. F 2-3/2005-EE.3 dated 29/9/2005 has issued
instructions regarding use of funds under Civil Works/Maintenance grant for adopting
child friendly elements where possible, by providing for play facilities like swings,
seesaws etc. in school compounds, funds under innovative activities for promotion of
Scouts and Guides activities and Panchayat, Block and District level competitions; and
funds under School Grant for purchase or replacement of sports equipment at the
school level as also for sport awards if necessary.

7.4

7.4.1

7.4.2

RESIDENTIAL HOSTELS FOR CHILDREN IN REMOTE AND SPARSELY
POPULATED BLOCKS OF TRIBAL, DESERT AND HILLY DISTRICTS, UNDER
SSA

Upper Primary Schools are provided as per State norms of distance and population.
In some remote, sparsely populated areas, it may be difficult to set up primary/
upper primary schools due to the small number of children. Therefore adequate
residential schools need to be provided at locations that can provide access to a
group of small habitations.

Sarva Shiksha Abhiyan (SSA) provides for construction of school infrastructure as
per State norms. States, by themselves do not have norms for hostels at upper
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7.5

7.5.1

7.5.2

7.6

primary level. Therefore, under SSA the States would be allowed to construct
residential hostels, for both boys and girls in the compound of existing Government
upper primary schools, one per block, in the blocks which have a population density
of less than 20 persons per square Km (remote and sparsely populated blocks of
Tribal, Desert and Hilly Districts) as per KGBV construction norms, and preferably the
design should be an inclusive one for CWSN as well. Running costs of hostel facilities
would be met by States through dovetailing with other schemes or from Innovative
funds for girls/ SC/ ST children under SSA, as per norms approved by the EC of the
State/ UT SSA programme. The civil works costs of the hostels will be within the
existing ceiling for civil works per district.

(Ref.F-2-3/2005 EE-3 dated 29.8.2007)

CONSTRUCTION OF BUILDINGS FOR KASTURBA GANDHI BALIKA
VIDYALAYAS

The KGBV scheme was launched in July, 2004 for setting up residential schools at
upper primary level for girls belonging predominantly to the SC, ST, OBC and
minority communities. The scheme is being implemented in educationally backward
blocks of the country. The Kasturba Gandhi Balika Vidyalaya scheme has been
merged with Sarva Shiksha Abhiyan in the XI'" Plan with effect from 1%t April, 2007.
The Scheme envisaged three models.

The States will develop their own innovative designs for KGBV buildings. The
construction of KGBV can be done by the Programme Implementation Society.

THIRD PARTY EVALUATION

Apart from strengthening its own set-up for civil works, the States should
engage an independent agency to undertake the day to day inspection of the sites
where construction work is being undertaken. This agency should be in direct
contact with the SPD/DPC office. This would not only increase the efficiency of the
engineering staff but also apprise the SPD/DPC office of the status of civil works as
being executed at site. The Third Party Inspection team and the proposed technical
staff should also be asked to certify the quality of material being used for the
construction activity. Simple testing techniques should be devised and undertaken
for testing the material at site.
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NORMS FOR INTERVENTIONS UNDER SSA

INTERVENTION

NORM

Teacher

a 0 T o

(Ref:

One teacher for every 40 children in primary and upper primary.
At least two teachers in a primary school
One teacher for every class in the upper primary

Of the three teachers sanctioned under SSA for every new upper
primary school, one each will need to be a teacher with mathematics
and science specific educational background. The teacher
recruitment will be as per State Governments’ norms.

Wherever there is a need for additional teachers at upper primary
level, to maintain the pupil teacher ratio of 40:1, the additional
teachers sanctioned under SSA will need to be provided / recruited
from Science/Mathematics educational background.

States will have to commit that they will redeploy existing
Science/Mathematics qualified teachers to cover as many upper
primary schools as possible.

F.2-3/2005 - EE.3 dated -22" February, 2008 for items (d) to (f).
This amendment takes effect from 1-4-2008)

School /
schooling facility

Alternative

Within one Kilometer of every habitation

Provision for opening of new schools as per State norms or for
setting up EGS like schools in unserved habitations.

Upper
Sections

Primary

schools/

As per requirement based on the number of children  completing
primary education, up to a ceiling of one upper primary
school/section for every two primary schools

Classrooms

A room for every teacher or for every grade/class, whichever is
lower in primary & upper primary, with the provision that there
would be two class rooms with verandah to every primary school
with at least two teachers.

A room for Head-Master in upper primary school/section

Free textbooks

To all children within an upper ceiling of Rs.150 per child at primary
level and Rs.250 per child at upper primary level.

Primers / textbooks developed for tribal languages with bridging
materials to facilitate a transition strategy to the State language of
instruction and English, would be eligible for class I-II within the
ceiling of Rs.150 per child.

Within the ceiling of Rs.150 per child per year at primary level,
States can support workbooks, worksheets and other essential
teaching learning materials which together constitute textual
materials for the subject, class or grade.

States to continue to fund free textbooks being currently provided
from the State Plans.




INTERVENTION

NORM

States to continue to fund free textbooks being currently provided
(2007-08) from the State Plans to non-SC/ST boys studying in
Government and Government-aided primary and upper primary
schools. The financial implication of this charge will be restricted to
cost of free textbooks to non SC/ST boys only to those States where
these are not being provided under any existing State schemes.

In case any State is partially subsidizing the cost of textbooks being
supplied to children in Elementary classes, then the assistance under
SSA would be restricted to that portion of the cost of the books
which is being borne by the children.

(Ref: F.2-3/2005 - EE.3 dated -22" February, 2008. This amendment takes

effect from 1-4-2008)

Civil works

Programme funds on civil works shall not exceed the ceiling of 33%
of the entire project cost approved by the PAB on the basis of
perspective plans prepared for the period till 2010.

This ceiling of 33% would not include the expenditure on
maintenance and repair of buildings.

However, in a particular year’s annual plan, provision for civil works
can be considered upto 50% of the annual plan expenditure, within
the overall project ceiling of 33%.

PAB may allow districts with large infrastructure gaps, annual ceiling
for civil works upto 50% per year, with the provision that their
requirement are completed between 2008-2010, and also that the
overall ceiling of 33% is maintained in these districts for the SSA
programme period as a whole.

For improvement of school facilities, BRC/CRC construction.
CRCs could also be used as an additional classroom.

Furniture to Government Upper Primary Schools @ Rs.500 per child
as a one time grant as a school facility subject to the following
conditions.

(i) The provision will be available only for existing
government upper primary schools, which do not have
furniture already.

(i) These funds will not be accessible for new upper primary
schools sanctioned under SSA since 2001, as they already
have a provision of Rs.50,000 for school equipment at
starting stage.

(iii) Procurement of furniture to be done by
VEC/SDMC/equivalent bodies for rural/urban areas.

(iv) Procedures to mark the furniture as school property and
maintain its’ record in a stock register with due verification
as per procedures laid down by the State/UT Governments
concerned, will be put in place.

(v) The provision will be made within the 33% ceiling for the
civil works in a district’s outlay.

Provision for construction of hostels in an existing government
upper primary school, subject to the following conditions:

(i) Only one such facility per block would be admissible.
(i) Each hostel would accommodate upto 100 children.




INTERVENTION

NORM

(iii) Hostels will be set up only in blocks with population density
of less than 20 persons per square km in remote hilly,
desert and tribal districts, which do not have any such
facility, set up by either Central/State/UT Government in
these blocks.

(iv) Construction norms for the hostels would be as per KGBV
norms and preferably the design should be an inclusive one
for CWSN as well.

(v) The civil works costs of the hostels will be within the
existing ceiling for civil works per district.

(vi) Running costs of hostel facilities would be met by States
through dovetailing with other schemes or from Innovative
funds for girls/SC/ST children under SSA, as per norms
approved by the EC of the State/UT SSA programme.

i. No expenditure to be incurred on construction of office buildings.
j. Districts to prepare infrastructure Plans.
k. SSA shall not fund school buildings for buildingless/dilapidated

schools.

(Ref. No.2-3/2005-EE.3 dated on 29-8-2007, / Ref. F.2-3/2005-EE-3
dated 22" February 2008. These amendments take effect from 1-4-

2008)

7.(a)

Maintenance Grants for
schools

Only through school management committees/VECs

Schools upto three classrooms will be eligible for maintenance grant
upto a maximum of Rs.5000 per school per year while schools having
more than three classrooms would get a maintenance grant upto a
maximum of Rs.10000 per school per year, subject to the condition
that the overall eligibility for the district would be Rs.7500 per school
(Note: Headmaster room and Office room would not count as a
classroom for this purpose).

Primary schools and upper primary schools would be treated as
separate schools for the purpose of maintenance grant even if they
are functioning from the same premises.

For composite schools with primary & upper primary schools in
addition to secondary / higher secondary schools, this grant will be
provided only for the classrooms used for primary & upper primary
classes.

Must involve elements of community contribution.

Expenditure on maintenance and repair of building would not be
included for calculating the 33% limit for civil works.

Grant will be available only for those schools which have existing
buildings of their own.

Grant will be available also to those Government schools in Urban
areas which are running in rented buildings.

(Ref: F.2-3/2005 - EE.3 dated - 22" February, 2008. This amendment

takes effect from 1-4-2008)

7.(b)

Repair of School Building

a.

Funds for major repairs of school building subject to the following
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conditions : -

(i) Rs.150 crore will be available per year under SSA to be spent
on major repairs. This amount will be proportionately
distributed among the States as per the number of schools.

(i)  Major repair would form part of the district AWP&B and would
be appraised and approved by Government of India.
Consequently, it would be within the prescribed ceiling of
33% on civil works.

(iii) Each district can propose upto a maximum of 5% of the
existing schools to be covered under major repairs in a
particular year. States would need to ensure that the total
amount spent by the districts on civil works including major
repairs does not exceed the limits provided State wise.

(iv) Schools constructed within the past 10 years will not be
considered for major repairs out of the SSA repairs fund. Also
the cost of repairs to be undertaken should not be more than
60% of the cost of a new construction.

(v) It will be mandatory for each district to provide the list of
schools to be repaired under the “major repair” category
along with the cost estimates as approved by the competent
authority, as an Annexure in their AWP&B. This list will also
be approved by the PAB of Sarva Shiksha Abhiyan.

(vi) States would first have to put in place a decentralized system
of technical and financial assessment and approvals for the
major repair tasks. Only cases of higher investment
(>Rs.75000) and technical complicacies (e.g. strengthening
of foundation) should come up to the SPO for approval. Rest
of the proposals should be assessed and approved at the
district and sub district levels, appropriately.

(vii) On site technical supervision by professionally qualified
engineering personnel is to be ensured during the execution
of repairs. Additionally, the State would need to develop a
‘repairs manual’ in which it is explained to the community,
how to carry out repair works and the accounts to be
maintained.

(viii) A pre repair and a post repair photograph of the building
would also need to be maintained for records.

(Ref No-2-3/2005-EE-3 dated 4™ January, 2007. This amendment takes

effect from 1-4-2007)

Teaching
Equipment (TLE)

Learning
for New

Primary Schools/Upper

Primary Schools

TLE @ Rs.20,000/- per new primary school
TLE @ Rs.50,000/- for new and upgraded upper primary schools

TLE will be as per local specific context and requirement/need to be
determined by the teachers/ School Committee. States to
disseminate an indicative list of basic school requirements, with
scope for local contextualization, after approval of State SSA
Executive Committee

Involvement of teachers and parents necessary in TLE selection and
procurement

VEC/ school-village level appropriate body to decide on best mode
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of procurement

f. TLE Funds cannot be pooled at cluster/block/district/state level for
purchase.

g. Requirement of successful running of EGS centre for two years
before it is considered for upgradation.

h. Provision for teacher & classrooms.

(Ref: F.2-3/2005 - EE.3 dated - 22" February, 2008. This amendment
takes effect from 1-4-2008)

2. Schools grant a. Rs.5000/- per year per primary school and Rs.7000/- per year per
upper primary schools for replacement of non-functional school
equipment and for other recurring costs such as consumables etc.
The amount for Upper Primary School will include items for science
laboratories and computer education requirements.

b. Transparency in utilization
To be spent only by VEC/SMC
Primary schools and upper primary schools would be treated as
separate school for the purpose of school grant even if they are
functioning from the same premises.

(Ref: F.2-3/2005 - EE.3 dated - 22" February, 2008. This amendment
takes effect from 1-4-2008)

10. Teacher grant Rs.500/- per teacher per year in primary and upper primary
Transparency in utilisation for low cost teaching aids.

11. Teacher training a. Provision of up to 10 days in-service training for all teachers each
year, at BRC level and above, @ Rs.100 per teacher per day.

b. Up to 10 monthly cluster level meetings and peer group training
sessions, for all teachers each year @ Rs.50 per teacher per day at
CRC level.

Cc. @ Rs.100 per day for 30 days induction training of newly recruited
teachers.

d. @ Rs.100 per day for 60 days for on the job, untrained teachers to
acquire professional qualifications through in - service / distance
programmes.

e. Training of BRC & CRC coordinators & resource persons for upto 10
days each year @ Rs.100 per person per day.

f. These ceilings of unit cost should not be allowed automatically as a
default costing norm. Actual unit costs would need to be budgeted.
The number of days of trainings would be decided by the State / UT.
The unit costs for training inputs including training material, resource
persons and other training norms would be based on the inter se
norms for training as approved by the State SSA’s Executive
Committee.

g. Assessment of capacities for effective training during appraisal will
determine extent of coverage.

h. Support for SCERT/DIET under existing Teacher Education Scheme

(Ref: F.2-3/2005 - EE.3 dated - 22" February, 2008. This amendment
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takes effect from 1-4-2008)

12. State . Institute of One time assistance up to Rs.3 crore
Educational Management
and Training (SIEMAT) States have to agree to sustain
c. Selection criteria for faculty to be rigorous
13. ;I'racilnipg of ~ community a. Limited to financial equivalent for 4 persons in a village plus two
caders persons per school for 2 days in a year - preferably women.
b. @ Rs.30/- per day per person.
C. @ 3 community leaders per school in urban areas.
(Ref.F2-15/2002-EE-III dated on 17-12-2003)
14. Plf](')l\clllselﬁn for  disabled a. Upto Rs.1200/- per child for integration of disabled children, as per
chiidrn specific proposal, per year
District Plan for children with special needs will be formulated within the
Rs.1200 per child norm
Involvement of resource institutions to be encouraged
15. Research, Evaluation, Upto Rs.1500 per school per year
Supervision and
Monitoring Primary schools and upper primary schools would be treated as separate

school, even if they are functioning from the same premises

Norms for State/district/BRC/CRC/ School level expenditures for
research, evaluation, supervision and monitoring will be decided by the
State SSA’s Executive Committee.

States would need to give priority to developing and regularly
implementing, monitoring systems to measure quality related outcomes,
inter alia, for students learning outcomes, teacher performance, student
and teacher attendance rates by gender and social categories, as also
parameters for measuring changes in classroom practices, impact of
teacher training, efficacy of textbooks and textual materials, quality of
academic supervision provided by BRCs/CRCs/DIETs etc.

State and district provisioning will include inter alia for EMIS, allocations
for regular school mapping/micro planning for location of schools, other
school infrastructure and updating of household data on 6-14 year old
children’s educational status.

Involvement of SCERTs, DIETs and SIEMATs (where SIEMATs are
functional), will be mandatory in the execution of this component.

Funds to be spent at National, State, District, Sub-district, School level
out of the overall per school allocation.

Rs.200 per school per year to be spent at national level.

Each State/UT SSA programme will set up a Research Approval
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Committee for processing and approving all research and evaluation
project/studies to be undertaken at the State level. Appropriate
mechanisms should also be set up for district level by the State SSA
programme.

j.  Involvement of other independent national and State level resource
institutions in conducting REMS activities should be encouraged through
appropriate MOUs/contracts

(Ref: F.2-3/2005 - EE.3 dated -22"¢ February, 2008. This amendment takes
effect from 1-4-2008)

16(a)

Management Cost

Not to exceed 6% of the budget of a district plan

In the districts of NE States and Union Territories where district plan
size is very small, the management cost could be budgeted upto
Rs.20.00 lakh per district subject to the overall ceiling of 6% being
maintained for the State over the project period.

c. To include expenditure on office expenses, hiring of experts at various
levels after assessment of existing manpower, POL, etc.;

d. Priority to experts in MIS, community planning processes, civil works,
gender, etc. depending on capacity available in a particular district

e. Management Costs should be used to develop effective teams at
State/District/Block/Cluster levels

f.  Identification of personnel for BRC/CRC should be a priority in the pre-
project phase itself so that a team is available for the intensive process
based planning.

(Ref No.F.2-3/2005-EE.3 dated 11" July,2007)

16(b)

Learning Enhancement
Programmes

a. A State/UT to execute District/State specific Learning Enhancement
Programmes with priority to enhance learning levels in language,
mathematics and science by using up to a maximum of upto 2% of
district outlay, with a detailed plan, provided the overall ceiling of
learning enhancement programme and management costs will remain
within the 6% ceiling (for small districts, 6% of State Outlay) provided
the following steps are ensured: -

(i) There should be clearly stated outcomes to be achieved through
the learning enhancement programme for selected subjects.
Priority for acquiring basic language/ reading/ comprehension /
numeracy skills in class I to III and Science / Maths learning in
Class V to VIII should be given.

(i)  The total number of children to be covered, number of schools to
be covered, blockwise, must be clearly indicated.

(i) Type of additional teaching learning materials to be used for
students / teachers / trainers, etc. be specified.

(iv) Role of key players like teachers, CRCs, BRCs, DIETs, community
etc. in the implementation of the programme be defined.

v) Information about the pedagogic principles including strategies for
learning to be adopted, during the programme be indicated.

(vi) External Evaluation of the interventions is provided for, and
(vil) There should be no duplication of costs with any other component
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of the SSA.

(Ref F.No.2-3/2005-EE.3 Dated 29-8-2007. The amendment shall take
effect from 1-4-2008)

17.

Innovative  activity for
girls'  education, early
childhood care &
education, interventions
for children belonging to
SC/ST, minority
community, deprived
children in urban areas
and computer education
specially for upper primary
level

An Innovation Head upto Rs.1 crore per district per year will apply for
SSA.

Upto half of the funds under the Innovation Head can be targeted to
Computer Aided Education facilities per district per year. The focus of
Computer Aided Learning (CAL) will be to maximize coverage in Upper
Primary Schools with special emphasis on Science and Mathematics.
Hardware, software, training, maintenance and resource support if
required, could inter alia be included in this component.

Upto four innovative projects each within the ceiling of Rs.15 lakh per
district will be permissible on need basis, for the balance funds.

ECCE and girls education interventions will target interventions for
supporting girls education which are not covered under other
components of SSA e.g., NPEGEL and KGBV programmes.

Interventions for Scheduled Caste/Scheduled Tribe communities will be
targeted to enhanced retention and learning levels of children
Interventions for educationally disadvantaged minorities chiefly muslim
children, to target their enhanced enrolment, retention and completion
of elementary education.

Interventions for urban deprived children with focus mainly on creating
facilities for street children, migrant children, rag pickers to enable them
to join elementary education.

No duplication with any other SSA component will be permissible. The
innovation should not duplicate strategies allowed under other
components of SSA or to other interventions of other schemes.

All components under the Innovation Head will need to be designed and
executed in a clearly defined deliverable outcomes to be articulated in
the Annual work Plan of district. The innovation should be area specific
and focused on clearly defined target groups. It can be in the form of a
package including general SSA interventions supplemented by
interventions under Innovative Heads. Steps for its monitoring and
evaluation should also be clearly brought out. The interventions will be in
project mode having no civil work components with clearly defined
areas, target group, outcomes and monitoring and evaluation. The
intervention will be broken in micro activities with indicative financial
requirements.

(Ref: F.2-3/2005 - EE.3 dated - 22" February, 2008. This amendment
takes effect from 1-4-2008)

18.

Block Resource Centres /
Urban Resource Centres /
Cluster Resource Centres

aon

There would be ordinarily one BRC in each Community = Development
(CD) Block. However, in States, where the sub-district educational
administrative structure like educational blocks or circles, have
jurisdictions which are not co-terminus with the CD Blocks, then the
State may opt to have a BRC in such a sub-district educational
administrative unit. However, in such a case the overall expenditure on
BRCs and CRCs in a CD Block, both non-recurring and recurring, would
not be more than the overall expenditure that would have been incurred
on BRCs and CRCs in case if only one BRC per CD Block were opened.

BRC/CRC to be located in school campus as far as possible.

Rs.8 lakhs ceiling for BRC building construction wherever required
Cost for CRC construction will be as per unit cost of the State for an
additional classroom. It should be used as an additional classroom in
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schools, on non - CRC meeting/training days.

Total cost of non-school (BRC and CRC) construction in any district
should not exceed 5% of the overall projected expenditure under the
programme in any year.

Deployment of up to 20 teachers in a block with more than 100
schools; 10 teachers in smaller Blocks in BRCs/CRCs put together.
Provision of furniture, etc. @ Rs.1 lakh for a BRC and Rs.10,000 for a
CRC

Contingency grant of Rs.20,000 for a BRC and Rs.3000 for a CRC, per
year.

Meetings, Travel allowance: Rs.750/- per month per BRC, Rs.300/-
per month per CRC.

TLM Grant: Rs.5000/- per year per BRC, Rs.1000/- per year per CRC.
Identification of BRC/CRC personnel after intensive selection process
in the preparatory phase itself.

In urban areas urban academic resource centers would be set up
under SSA on the following basis: -

(i) One Cluster Resource Centre (CRC) for 100 - 150 teachers.

(ii) One Urban Resource Centre (URC) on the lines of BRC for 10-15
CRCs.

(iii) Norms of persons to man the CRC/URC will be the same as in SSA
Guidelines/Financial Norms for BRCs/CRCs.

(iv) Unit costs will remain the same as in financial norms of BRC/CRC
laid down in SSA.

If the Municipality or town development authority has academic staff,
they may be deployed in the URCs/CRCs

(Ref. F.2-3/2005-EE-3 dated 4" January, 2007)

(Ref: F.2-3/2005 - EE.3 dated - 22" February, 2008. These
amendments take effect from 1-4-2008)

19.

Interventions for out of
school children

As per revised norms approved for Education Guarantee Scheme &
Alternative and Innovative Education, the following kinds of
interventions are provided.

() Setting up Education Guarantee Centres in unserved habitations.

1. The cost of individual centre would depend on the number
of learners enrolled. However, over all cost for district as
a whole would have to be maintained within the revised
cost of Rs.1535/- per child per annum for primary level
centres and Rs.2960/- per child for upper primary level
centres.

2. The honorarium for the Education volunteer (EV) would
be restricted to Rs.2500/- per month.

(i) Setting up other alternative schooling models:

1. For AIE Centres / interventions, the per learner ceiling would
be Rs.3000/- per annum for interventions of non-residential
nature including Bridge Courses, remedial courses, Back-to-
School Camps with a focus on mainstreaming out of school
children into regular schools
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2. The item-wise costs would be worked out for each kind of
AIE strategy to provide adequate flexibility for the needs of
different kinds of children. While the ceiling of cost per
learner is Rs.3000/- per annum, the item-wise cost for
individual strategies should be approved by the State
Implementation Society of SSA within the overall ceiling.

(Ref No.2-3/2005-EE-3 dated 4™ January,2007)

(iii) For residential AIE interventions, such as Bridge Courses,
remedial courses, Back-to-School Camps with a focus on
mainstreaming out of school children into regular schools, the
cost ceiling would be Rs.10000 per child per annum.

(Ref: F.2-3/2005 - EE.3 dated -22"° February, 2008. These amendments
take effect from 1-4-2008)

b. Remedial Teaching

The scheme would allow for the following two kinds of
interventions: -

() For children mainstreamed into formal schools from bridge
courses/campus/back to school strategies.

(i) Remedial teaching for children in formal schools.

Under the strategy (b(ii)):-

1. Only proposals from districts with female literacy rates
below the national average as per the 2001 census would
be eligible.

2. Preference should be given to schools in tribal areas, in

areas with high concentration of SC and ST population and
minority communities.

3. A district may prepare the plan to cover not more than 5%
of the total number of schools in that district (excluding
schools located in urban slums). In addition, 10% of the
schools located in urban slums could also be covered.

It should be ensured that all schools included under this strategy
should have adequate number of teachers as per norms and be fully
functional in all respects. A certificate to this effort should accompany
the proposals.

20.

National Programme for s

Education of Girls at

Elementary
(NPEGEL)

Level

The SSA Annual Work Plans of districts will reflect NPEGEL block
specific projects for girls at risk/difficult circumstances with
clearly refined outcomes subject to the following conditions:

(i) Focus of interventions should be on retention of girls and
improvement in the quality of learning. Detailed action
plans for the target group of girls and the specific
strategies to be adopted in the block are spelt out, with
defined and measurable outcomes.

(ii)  All strategies and interventions must target both ‘in’ and
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‘out’ of schools girls within the block.

(iii) Funds per block would be the sum total of the sub-
components admissible under the NPEGEL scheme per
cluster namely-

overall annual ceiling of Rs.60,000/- per cluster for the following
interventions:

(a) Recurring Grant to Model Cluster Schools: A maximum
amount of Rs.20,000/- per annum will be provided to each
cluster to meet the requirements of expenditure on various
activities for promotion of girls’" education in that cluster
including maintenance of the school and engagement of part
time instructors for additional specified subjects provided that
no instructor would be hired for more than 3 months in an
academic year and he/she would not receive remuneration of
more than Rs.1,000/- per month.

(b) Awards to schools/Teacher: One award per year @
Rs.5,000/- (in kind) will be provided to a school/teacher at
cluster level for achievements in enrolments, retention and
learning outcomes of girl students.

(c) Student Evaluation, Remedial Teaching, Bridge
Courses, Alternative Schools: Special models of alternative
schooling catering to hard to reach groups of girls including
bridge courses, flexible timings, back to school camps,
remedial teaching, etc. for out of school, irregular girls will be
started such villages where this poses a serious problem. In
addition to the provisions already available under the EGS &
AIE component of SSA, a maximum amount of Rs.20,000/- per
annum will be provided to each cluster for student evaluation,
remedial teaching, bridge course and alternative schools.
There may be two such centres under one cluster.

(d) Learning through Open Schools: Children at the upper
primary level, even in the open schooling system, in certain
special cases, require some short-term residential training at
regular intervals. The scheme will provide waiver of fees of
girls for courses under National Open School and State Open
Schools, setting up of specially designed open Ilearning
centres. The implementing agency will devise suitable system
with NOS, State Open Schools or other such organization for
this purpose. The cluster school will form the venue of the
residential upper primary school / NGO Centre. This will
facilitate bringing to the educational system those girls who
have dropped out from regular schools for some reason. A
maximum amount of Rs.50,000/- per annum will be provided
to each cluster towards the payment of fees and provision of
supplementary teaching to be taken up with the help of
National Open School or State Open School. Short term
residential courses can also be organized. To the extent
possible, the payment on this account would be made by the
State Societies directly to National Open School or State Open
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School as the case may be.

(e) Teacher Training: Under this scheme Teachers and teacher
educators will be trained for gender sensitization. A maximum
amount of Rs.4,000/- per annum will be provided to each
cluster for annual training of at least 20 teachers specially on
gender aspects. This amount will be in addition to the
provisions under SSA for normal teacher training on subjective
issues.

(f) Child Care Centres: The scheme provides opening of
additional Early Childhood Care centres to meet gaps in the
Integrated Child Development Scheme and relieve girls from
the burden of sibling care. Two Child Care Centres per cluster
run by community may be opened in the areas where there is
no child Care Center under any scheme of the Ministry of
Women & Child Development and / or the State Government
concerned. Each centre opened under the ‘Girl Education
Component’” of the SSA will have a recurring grant of
Rs.5000/- and non-recurring grant of Rs.1000/- per annum.
These funds can also be used for strengthening existing local
ICDS centres especially for augmenting training for pre
school component, play way kits, joint trainings with primary
school teachers and pro-rata payment of honorarium of
Anganwadi workers due to extension of Anganwadi timings to
match school timings.

2. A one time non recurring grant of Rs.30,000/- for teaching
learning equipment, library, sports, vocational training etc;
and Rs.2.00 lakh for skill building activities (in lieu of
additional classroom) for meeting recurrent costs of skill
building activities for girls to be utilised upto a period of 3
years. This amount will only be available for model cluster
schools which have not availed of Rs.2.00 lakh for an
additional class room and Rs.30000/- for TLE etc. since
inception of the scheme.

3. Additional incentives: SSA provides for free textbooks to all
girl- children upto a limit of Rs.150/- per child at primary level
and Rs.250/- per child at upper primary level. However, if
there are any savings after providing for free text books to the
girls, the balance money out of this amount may be used for
providing additional items such as stationery, slates, work
books, uniform, providing escorts in difficult areas, etc.

4. Community Mobilization (Mobilization for enrolment,
retention and learning): In addition to the provisions
already available under SSA, an amount of Rs.35,000/-for the
first year; Rs.20,000/-for the second and third year; and
Rs.10,000/-for the fourth and fifth year will be provided for the
purpose of community mobilization through training, follow
up of girls’ enrolment, attendance, achievement etc. in each
cluster. This also includes cost towards management
information system and documentation, honorarium and




INTERVENTION

NORM

TA/DA to the coordinators  and meetings of resource groups
at cluster level. (For Community Mobilization and Management
this amount will form part of 6% for management cost and it
can be enhanced on account of expenses incurred for
community mobilization activities in the EBBs and other

educationally deprived areas selected for special focus on
girls’ education. The 6% ceiling of a district shall not be
exceeded by an amount more than 10% of the total ™ Girls
Education Component” of its annual district plan)

5. Management expenses of 6% of project cost including
consultants for appraisal and monitoring and evaluation of the
scheme, coordination with existing schemes, advocacy,
workshops and seminars, establishment and administrative
expenses etc. will be utilized as follows:

(a) Funds to the extent of 1% at National level will be
provided to cover planning, monitoring and concurrent
evaluation.

(b) Funds to the extent of 5% of proposed expenditure at
State and District level for planning and monitoring.

b. The ceiling of 6% for management cost fixed under SSA can be
enhanced on account of expenses incurred for community
mobilization activities in areas where this programme will be
implemented upto 10% of the total amount earmarked for the
district under this programme.

(Ref.F.No.2-3/2005-EE.3 dated 29.08.2007)

(Ref: F.2-3/2005 - EE.3 dated - 22" February, 2008. These
amendments take effect from 1-4-2008)

21.

Kasturba Gandhi
Vidyalaya (KGBV)

Balika

a. For Model -1 (Schools with hostels for 100 girls)
(i) Recurring Grants — Rs.30.27 lakh
(i) Non-Recurring Grants — Rs.46 lakh
b. For Model -II (Schools with hostels for 50 girls)
(i) Recurring Grants — Rs.23.05 lakh
(i) Non-Recurring Grants — Rs.35.38 lakh
c. For Model -III (Hostels in existing school for 50 girls)
() Recurring Grants — Rs.17.05 lakh
(i) Non-Recurring Grants — Rs.31.68 lakh

(Details are in Appendix-A,B & C in Annexure-VI)

The building cost norms should be considered as an upper ceiling.

States could endeavour construct below these Ilimits based on
actuals.
(Ref: F.2-3/2005 - EE.3 dated -22"% February, 2008. These amendments take

effect from 1-4-2008)
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22. Preparatory activities for
micro-planning, household
surveys, studies, . o
community  mobilization, |8 As per specific proposal of a district, duly recommended by the State.
school-based activities, Urban areas, within a district or metropolitan cities may be treated as a

office equipment, training
and orientation at all
levels, etc.

separate unit for planning as required.

The Detailed financial norms and procurement procedure are provided in the Manual on
Financial Management and Procurement issued by the Ministry of Human Resource

Development in 2004




Planning, Appraisal and Funds Flow under Sarva Shikha
Abhiyan (SSA)

1.1 PREPARATORY ACTIVITIES

1.1.1 The Sarva Shiksha Abhiyan assigns greatest imp®tém the preparatory activities as
these have been conceived as a necessary corfditignality implementation of the programme.
Systematic mobilization of the community and creatof an effective system dfecentralised
decision makingare part of the preparatory activities. A numbesteps have already been taken
in many States and it is expected that the Stalesithich have not yet decentralised powers to
Village Education Committees/ Panchayats/ Urbamlldodies, would do so as a part of the
preparation for implementing Sarva Shiksha Abhiyan.

1.1.2 Strengthening of the office of the DistricElementary Education Officer has also to

be undertaken in the preparatory phasein order to adequately equip it to handle the large
tasks during programme implementation. Setting @@aro effective information system has
therefore been highlighted, besides procuremengésskntial office equipment and computer
hardware. More important than the hardware compomeunld be the need to provide support for
involving community leaders at all levels and ofieg existing governmental functionaries in
carrying out their activities more effectively. Assessment of the additional manpower needs
has also to be made during this period. It mustraphasized that setting up of an effective MIS
would require contractual engagement of data atsmabysd data entry personnel, as they are not
available in most non-DPEP districts. Similarlye theed for experts on gender, children with
disabilities, other disadvantaged groups, civil kgpmpedagogy and community mobilization and
planning will also have to be assessed in the bifltthe specific State/ UT.

1.1.3 The preparation of habitation level educationddnp through effective community
mobilisation for microplanning and school mappisghe greatest challenge of the preparatory
phase. Since Sarva Shiksha Abhiyan has the clear odi universalization of elementary
education, it is mandatory to track the progressaith and every child in the 0-14 age group.
Preparation oY¥illage Education Registerson the basis of household survey, regular monigorin
through Retention Registers and Pupil Progress Cardsyould have to be developed in the
preparatory phase itself. This calls for a focuscapacity building among the Panchayati Raj
Institutions, members of Village Education Comnafte School Management Committees,
Parents' Teacher Associations, etc. The preparatioage provides for a process and activity
based constitution/organization of such Committe®s training of community leaders for better
management of schools. Capacity building in thall@mmmunity will also require a constant
interface with the school and the teachers. Thiseisg attempted through a large number of
school based activities in the preparatory phasdf.it

1.1.4 Micro planning exercise will include the follovgn

Through apatrticipatory process a core planning team will be constituted in eadlagé at the
habitation level including selected VEC membersjeded community leaders, NGO
representatives, Head Master, selected teachersoamel selected parents, ensuring participation
of women as well as persons from the deprived conities. Parents of children with special
needs may be included in the team. The selectiothisfteam is very critical for effective
planning.
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1.1.5 A number of studies on the Base-line assessmentlistrict, in order to reflect the current
situation with regard to learning achievementsentbn, access, gender equity, social equity,
physical infrastructure, etc. would also have toubeertaken as preparatory activities. Effort
should be made to involve regional research irgtits in this process. The reports must be
diagnostic and should be able to feed into themitenprocess. Besides these locally relevant
studies, baseline achievement tests would be takefor the primary level in all non-DPEP
districts by NCERT. Similarly, NCERT, in associatiovith the States, will take up baseline
studies for upper primary level in all the distsicEeveral available studies that are State specifi
may also be utilized to determine the base-lineistm a State.

1.1.6 For planning to be need-based, it is importaat the broad norms for improving school
facilities are shared witthabitation level planning team. The norms under Sarva Shiksha
Abhiyan provide the broad framework for such anreise. The habitation level planning team
would comprise of community leaders with a keerr@st in the education of children. It must
have a large number of parents whose children stuttye school whose improvement is being
attempted.

1.1.7 Identification of a team at District and Bbck levelwould also have to be undertaken
during the preparatory phase. Efforts to identifgdhers who could serve as Cluster and Block
Resource Centre Coordinators could also be takerdwng this period. These identified
BRC/CRC Coordinators could then facilitate the plag process. Local level non-governmental
organisation must also be associated in the plgrettivities and in the process of constitution of
VECs. The management needs in a particular distactid also have to be assessed by the State
level Implementation Society, to determine the kinfl additional support required to
operationalize the team at District, Block and @lester level. In districts that have already
operationalized Block Resource and Cluster Reso@eetres, the formation of such teams
would be easier. In other regions, efforts to mak@bjective assessment of manpower needs and
the restructured command system for the educatiomirastration would have to be a priority.
The National and State level Mission will facil@athis process of manpower planning for
programme implementation through objective assessineexpert teams.

1.1.8 Tasks likerationalization of teacher units has also to be initiated during the preparatory
phase in order that deployment of teachers is re#d. This will facilitate assessment of
additional teacher requirements as also a converglmning process that appreciates the
presence of private schools.

1.1.9 Sarva Shiksha Abhiyan highlightsansparency in programme implementation. All
efforts have to be made to ensure that expendidnrelementary education is a public domain
subject. The School Display Board has to shownakt$tments being made in the school. Teacher
Attendance should be publicly displayed. For impmgvthe quality of school-level data
regarding Enrolment, Attendance, Retention, Drop etc., besides the mandatory maintenance
of Village Education Registers, Retention Registarsl Pupil Progress Cards, any information
sent to Cluster/ Block/ District level, has to bspiayed on the School Display Board for public
scrutiny. The seeds of a community based monitosiygfem can be further strengthened by
following principle of suo-motto disclosure undeigRt to Information at the school level.
Similar efforts at transparency should be madetrigh to the national level. Copies of all
sanction orders for pre-project/project activitiemuld be posted on the web-site of the
Department of School Education & Literacy, Ministry of Human Resource Development.

1.1.10 Progress details of Sarva Shiksha Abhiyand utilization and any other relevant
and significant aspect of the programme should bisgosted on the website. Sarva Shiksha
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Abhiyan has launched a dedicated webgitew.ssa.nic.in All the States shall form a State
dedicated website of the SSA.

1.1.11 Organization of a large number of schHmded activities, cultural jathas, sports and
festivals, have been suggested as preparatoryitestiwunder the Sarva Shiksha Abhiyan.
Mobilization of the community can come about mdifeaively through a series of school-based
activities that opens up the school as a sociditutisn to the community. The objective of all
these efforts is tensure community partnership in the management oftte school.

1.1.12 Opening of Bank Accounts of Vége Education Committee/ School
Management Committee/ Gram Panchayat Education Comittee/ School level Committee

in urban areas will also be monitored as a preparatry activity so that effective
decentralization can be brought about.The financial norms clearly state that a number of
interventions have to be carried out by the VEGt&equivalent).

1.1.13 The preparatory activities must also ensurettieformation of the VECs (or equivalent
bodies in urban areas) is process-baBedcess-based implies selection through activitiesd
participation rather than by official orders of nomination. Some States have accepted a
system of election for School Management Commitee®s the same will be continued. There
may be a need to reconstitute such Committees ity pkaces where it had been done routinely
in the past. Involvement of the teachers, represiees of women and other weaker sections,
active community leaders, parents of children stuglyn that school/lEGS, parents of out of
school children from poor habitations, has to beueed in a process based approach. The
organization of school based activities and mictanping are ways of identifying active
community leaders willing to give time for the edtional reconstruction in a habitation. The
planning team has to have a role in the processdbaenstitution of VECs. Involvement of
NGOs will strengthen this community-based apprdaclorganizing the preparatory activities.

1.1.14 In order to ensure an effective preparatgrphase, up to Rupees fifty lakh has been
provided for such activities, based on the actual equirement in a particular district.
Besides, provision for training and orientationcommunity leaders and Education Department
functionaries, the preparatory phase provideshferfdllowing:

(a) office equipment as per need,

(b) cultural activities for mobilization for SSA,

(c) computer hardware and software for effectiu& Mt the district level,

(d) School-based activities up to Rupees 1000sichaol,

(e) household surveys and preparation of habit&®ilans up to Rs.3 per household,

() asetof base line Studies, etc.

1.1.15 The preparatory phase is need-basedhaard ts a lot of variation in the demand
from districts. Districts that are already implertieg DPEP/LJP would require limited resources
for the preparatory activities. During the preparatphase, States will also make an assessment
of manpower needs at the State level. A Statmponent plan will also have to be prepared,
highlighting these needs. Assessment of manpowedsevould require serious efforts at
restructuring of education administration, whereitdras not been attempted so far. State level
Resource Groups are expected to facilitate progmaimplementation.

1.1.16 The preparatory phase will be monitorgddint teams of resource persons sent by
State/ National level Mission. Support for plannaugivities will be provided by District/ State/
National level resource institutions. The districemn ask for resource support for carrying out
planning activites and NCERT/NUEPA/SCERT/SIEMATG®PEP would provide the
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capacity building support as per requirement. Besttlis, the National and the State Mission will
have an effective monitoring and operational supgooup to facilitate capacity building at all

levels and to meet specific need of districts. €spif all sanction orders for Pre-project and
Project activities would be posted on the web eitéhe Department of School Education &
Literacy, Ministry of Human Resource Development.

1.1.17 State governments will work out arrangements fafgssional and operational
support at the State level in order to ensure thatcapacity development needs of a district
receive top most priority in the preparatory phase.

1.1.18 The preparatory activities are expected tadnitiate a process of institutional
development and capacity building for professionamanagement of elementary education
sector at the local level. The focus has to be oagacity building through training, rigorous
planning processes, focus on community based datallection and its analysis, and most of
all, a willingness to allow the local community tomanage schools. It is expected that the
preparatory phase will take anywhere from four to éght months.

1.2 COMMUNITY-BASED PLANNING PROCESS

1.2.1 The success of Sarva Shiksha Abhiyan will degemthe quality of the community based
planning process. While SSA is formulated on therpse that the community can plan, it also
accepts the tremendous requirement for developamagities in communities to do so. The
heterogeneity of local communities in many regiaften poses problems of unanimity on
proposed planning criteria. It is important to rgai@ze ahabitation, rather than a village as a
unit of planning as most habitations have a higherekegf community solidarity. Similarly, in
urban areas, a cluster of households in the sames#ttiement has to be a unit of planning.

1.2.2 The starting point for planning activities has te the creation of a core group of
governmental and non-governmental personsentrusted with the task of implementing Sarva
Shiksha Abhiyan. The State level Implementationi@gdas to exercise utmost caution and care
in ensuring that the core team at the District &@idck level is carefully selected and is
committed to the task of Universal Elementary Edioca Besides Education Department
functionaries, these teams could comprise of fgcmembers of DIETs, BRCs, CRCs, NGO
representatives, representatives of Teacher Unioegresentatives of Women's Groups,
representatives of Self Help Groups, retired amdirsg National and State Award winning
Teachers, local literary figures, Panchayati Rajtohomous Council representatives, etc. This
list is illustrative as Sarva Shiksha Abhiyan retiags the diversity across regions. The objective
is to make district level and Block level core tsamompetent to take the community along in its
agenda for educational reconstruction. The stamioigt of the planning process should be an
orientation of the District and Block level teams.

1.2.3 These core teams should therertake an extensive visit of the district, coveng every
habitation/village/urban slum. The funds provided under the preparatory actwifa cultural
activities and school based activities could beemakip to build advocacy for elementary
education. These events could be occasions tafgérdividuals and community leaders willing
to undertake the educational activities in theargiConstitution of Mahila Samoohs and Prerak
Dals could also be taken up as a preliminary stegatds the constitution of the VEC. These
identified individuals, with large representatiohveomen and weaker sections, should then be
oriented for managing the affairs of the schoole National/ State level Mission could extend
operational support in building capacities for sactivities.
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1.2.4 The District team must also work out its informatiaeeds and steps should also be taken
to develop formats for household and school survélis would require capacity support from
National/State level institution¥he local context must reflect in all such activits.

1.2.5 The school has to play a critical role in thenpliag process and efforts to bring community
leaders to the school should be encouraged. THisbwvifacilitated by regular activities in the

school. The Head Master and his/her team have riotiin like the local resource team for
planning.

1.2.6 After orientation of community teambgtprocess ofmicroplanning should be
undertaken. This would involve intensive interaction with eablousehold to ascertain the
educational status and the educational need. Theiremnents have to be discussed at the
habitation level before they are finalized. The datdinancial and physical norms regarding
school infrastructure, teachers and teaching Iegrnmiaterials will have to be the basis of the
planning exercise.

1.2.7 Requirement of incentives like Scholarshipnd uniforms will have to be worked out
on the basis of State norms. These would be part tfie SSA framework but not the SSA
programme as funding would be from the State PlanThe planning for mid day meal
should also be discussed in the planning processiea though it will continue as a distinct
scheme.

1.2.8 The habitation level plans should bawdr up on the basis of the micro planning
exercise. The Blocks and the Districts should alsmlertake an exercise to see that all
requirements can be fulfilled by redeployment orsbiiemes under which unspent balances are
available with the State governments. For exampdacher deployment could come by
rationalization or Teaching Learning Equipment doabme from sanctions already provided
earlier under Operation Blackboard but not utilisexd far. As far as possible, a new upper
primary school would be opened by upgrading antiegigrimary school. The final District Plan
will take note of such investments and would alsflect the process of redeployment of
facilities, wherever required. The habitation leeslucational plans will be appraised by the
Cluster level units, in consultation with the Blaglams. The District unit will appraise the Block
level plans. Due care should be taken to ensutehbalemand for teachers, classrooms, etc. are
as per the broad norm for Sarva Shiksha Abhiyan.

1.2.9 The community-based planning process has tesult in the effective enrolment and
retention of the hitherto out of school children inschool/ an EGS centre/ or a Bridge
Course. This calls for a child specific monitoringby the local community. Community
planning processes must also result in a specifiaccion Plan.

2.3 PERSPECTIVE PLANS AND ANNUAL PLANS

2.3.1 Each district will prepare a pspective Plan and an Annual Plan.The

perspective Plan will be a Plan for Universalisatigithin the time frame of Sarva Shiksha
Abhiyan. It will be based on the existing positieith regard to attendance, retention, drop out
and learning achievement. It will work out the tatquirement for universalisation, spread over
a number of yearsA clear Plan for improving access, increasing retdion and ensuring

achievement will be a part of the perspective PlanThe Perspective Plan will also be a
dynamic document rather than any blue print andldvbe subject to modifications based on the
feedback on the programme implementation. It wisloawork out the requirement of school
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infrastructure and teaching learning materials thase these assessments. The perspective plan
will follow the broad financial norms set out in aarlier section. The perspective Plans will also
take note of the presence of the non-governmeatabsand its contribution towards UEE. The
perspective Plan will not rule out modifications tine Annual Work Plans based on field
experience. The projections of the perspective Rlan tentative and departures on possible
interventions may be made as per need.

2.3.2 The Annual Plans have to be basedlmoad indication of resource availability to a
district in a particular year. The National andt&t&ission will try and finalise the resource
likely to be allocated to a particular district latst six months before the first installment is
released to a district. The district would undegtak prioritization exercise in the light of the
likely availability of resources. The Annual Plaillywe a prioritized plan in the light of the likel

availability of resources. The National/ State Miaswill appraise these Annual Plans and
changes in keeping with resource availability cdugdeffected by the National/ State Mission.

2.3.3 While the objective of th@erspective plan is to assess and Plan for the
unfinished UEE agenda in a particular district, theAnnual plan is an exercise in
prioritization. The perspective Plans of districts would be theisbéor placing demand for
additional financial resources for UEE in the yearsome. As stated earlier, these Plans have to
be as per broad norms under SSA. The appraisalsteauld ensure that planning is as per
nationally/ State accepted norms.

234 Preparation of Perspective amdhnual Plans require creation of capacities at

all levels. Besides the teams of resource persons from thendd#t State mission, efforts to
develop State specific institutional linkage foramhing support will also be explored.
Consultation with research institutions for undeirig State specific educational agenda has
already been initiated. The same would be finalisedonsultation with the State governments.
The Sarva Shiksha Abhiyan would require supportinstitutions of proven excellence for
research, evaluation, monitoring and capacity lngld

2.35 The quality of the planning exercisdl Wepend on the efforts at capacity building
and the supervision of the planning process. litgtits like Cluster Resource Centres and Block
Resource Centres, already established under DPEM&ing established under SSA in non-
DPEP districts, have to be carefully nurtured tovjate capacity for effective plannin@he
starting point in any such exercise is for the Stais to accept the need for careful selection of
personnel from the existing governmental functionaies and also to deploy experts on
contract from the management costs provided underhie SSA.The National/ State Mission
will have a role in selection of personnel in orteensure objectivity in such processes. It must
be reiterated that quality planning process wilijuiee institutional reforms that allow local
communities to participate effectively in the affaiof the school. The involvement of the
teaching community in the planning process woult dle necessary to ensure that the school
system emerges as the principal institution for mmmity partnership.

2.3.6 The District Institutes of Educationdafraining (DIETs) have a Planning and
Management unitThese units have to become fully operationallThe effort at entering into
Memorandum of Understanding (MoU) with State goweents under the scheme of
Strengthening Teacher Education is a step in thattibn. As stated in earlier sections, Sarva
Shiksha Abhiyan encourages institutional capaciyetbpment at all levels. Ultimately, no
amount of external supervision by monitoring teamsapacity building teams is a substitute for
institutional capacity development at all levelseTCRCs, BRCs and DIETs have a large role in
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the preparation of perspective and Annual Planstlagid systematic capacity development has to
be a priority in programme implementation.

237 EDUCATIONAL MANAGEMENT INFORMATION SYSTEM
(EMIS)

The annual plans will make effective usage of Etioical Management Information System
(EMIS). Every district shall have a EMIS unit. €af the main data system of this unit will be a
school based annual information system called Ristnformation System for Education (DISE)
and household survey reports. The data compilethbyEMIS Unit should be utilized for the
purpose of planning; be it for micro-planning atetlgrass root level or for the AWP&B of a
district/State. DISE based information and analytsisowing lights on infrastructure, facility,
access, retention, quality, teacher related isslesl be used in the process of planning and even
monitoring, evaluation and mid-course correctiofi®achers’ rationalization, prioritization of
physical infrastructure and teachers’ training issumay be addressed most effectively by usage
of DISE data.

2.3.8 The National University of Educational Planning &ministration has developed an
Educational Development Index (EDI) to track pragreof the States towards Universal
Elementary Education (UEE), for Primary and Uppem@ry levels as well as for a composite
look at Elementary Education. The States shall ldpvEducational Development Index (EDI)
for the district and sub-districts level. The ERhking will encourage the States and the districts
to improve their performance and have closer lobkath the inputs and the outputs of the
parameters that affect elementary education tagedaextent. Educational Development index
(EDIs) for each district should be calculated anoudd be taken into cognizance while preparing
the AWP&Bs and their appraisals. The EDI for aritistlearly indicates the journey a district is
to traverse to reach the overall goal of Univessdion of Elementary Education (UEE) which is
the ultimate goal of SSA. A study of the relatedapaeters would provide adequate insight to
prioritize the activities which will ultimately impve the elementary education scenario in the
district/State. It is expected that EDI will alsnable more effective targeting of Sarva Shiksha
Abhiyan (SSA) to the neediest regions.

2.3.9 SPECIAL FOCUS DISTRICTS

While taking into account the infrastructure gapl ather disparities, SSA recognizes the intra-
regional, inter State and inter district dispasitand is making efforts to address these disparitie
A crucial step in this direction is identificatiari Special Focus Districts (SFDs).These districts
are identified based on indicators like large numdfeout of school children, high gender gap,
and infrastructure gap as well as concentratio®©fST/Minority population. School building
and classrooms are sanctioned on need basis te thsficts on priority, besides focused
scrutiny during Appraisal.

2.3.10 URBAN PLANNING

Urban areas have different problems like multipjicf service provider, executing a household
survey; migrating population, urban deprived cldldetc. In fact, planning for education of the
urban deprived children like street children, ragkimg children, children working in a industry,

household, tea shops etc. shall form a part ofitireial plan. This shall include diverse context
specific plans. The cities with large populatiang million and above) shall make separate

26



plans, while other cities and urban areas sha#l beparate part of every district plan. The State
component shall clearly focus on urban issues.

2.3.11 The detailed instructions on Rlaing and Appraisal process are contained in
the ‘Manual for Planning and Appraisal'.

2.4  WHAT A DISTRICT PLAN MUST HAVE

0] Large scale participation women and other disadvantaged groups in the
planning process.

(i) A clear gender focus in alkthctivities under the plan. Every intervention tries
gender sensitive.

(i) A Plan for educational devetopnt of children belonging to the Scheduled Castes,
Scheduled Tribes.

(iv) Identification of out of schoathildren and context specific strategy with
mainstreaming Plan for them.

(v) Large scale evidence of scHuded activities like Bal melas, Jathas, sportg Ma
beti sammelans, etc.

(vi) Evidence of

(@) interface with elected representativesldevels

(b) process based constitution of committde=ach level

(©) institutional arrangements for decefteal decision making

(d) consultation with teachers

(e) community contribution for universal mlentary education

()] school mapping and micro planning hatidn wise/ village wise/ cluster wise/ urban
slum wise/ ward wise

(9) joint Bank accounts in each school/VESE¥®I Committees to receive community
contribution and to spend government grants

(h) focus on making education relevantfe li

(vii) Survey of

€) available school facilities, includingmgovernmental educational institutions;

(b) 0-6 age group children and facilitiestteeir education and development;

(c) 6-14 group age children through prepanadf Education Registers and identification of
institution for schooling.

(viii) Relocation of teachanits taking into account the presence of the non-
governmental sector and its impact on school attecel

(iX) Assessment of

€) training needs and survey of capacifis orientation and training with existing
institutions;

(b) needs, school-wise/habitation-wise aitainal school facilities, teachers, etc.;

(© school wise/EGS centre wise incentivemeals, scholarships, uniforms, free textbooks
and notebooks, etc.;

(d) teaching-learning materials;

(e) Information System;

()] available financial resources and ptyoof needs.

(x) Community ownership bétdistrict plan.

(xi) A plan for quality edation with strategies for capacity building of thars

and trainers; academic support structure, learaimttancement programmes, remedial teaching,
classroom processes and continuous comprehensaleadon and monitoring mechanism for
academic aspects.
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(xii) A plan for:

(@) early childhood care and education;

(b) children with special needs.

(xiii)  Incorporation of issues like local spiéschool timings, etc.

(xiv)  Reflection of all investments in PlandaNon Plan being made in a particular district for
elementary education.

2.5 APPRAISAL OF DISTRICT PLANS

2.5.1 Appraisal of District Plans is critical to ther@a Shiksha AbhiyanThe National / State
Mission will undertake Appraisal of plans with the assistance of resource teams constituted
by the operational support unit of the National / $ate Mission. These resource persons will
be fully oriented for undertaking the task of ajgah The Appraisal Missions will undertake
regular visits to districts in order to monitor theality of preparatory activities. The cost of the
Appraisal teams will be fully borne by the Natioh&tate Mission. The monitoring and
operational support teams at the National/ Statel llission will constitute the Appraisal teams.

2.5.2 Appraisal teams will be jointly constitutedby the National and the State level
Mission. One of the National Mission nominees could be pragentative of the research
institution that undertakes responsibility for tigiate. The National Mission will circulate a list
of resource persons on the basis of past experigattered under the DPEP and Lok Jumbish
Project. The nominees of the State Mission willoaleave to be approved by the National
Mission. A checklist of activities will be preparéat the guidance of the Appraisal Team.

For non-governmental representatives in appragsahs$, besides the TA/DA as admissible for
government servants, a modest honorarium will lzélale.

2.5.3 A few salient features of the Appraisgdrocess will be as follows:

To be conducted jointly by Central andt& government representatives in the initial
phase, along with experts to be selected by NUERA&RT/SCERT/SIEMAT

States to undertake appraisal afterd@efft institutional capacities are developed thioug
networking with national level institutions

Assessment to ensure that mobilizatios een the basis of planning and plan reflects
participatory planning process

Level of community ownership to be thigical factor in appraisal of plans

Participation of NGOs, institutions, ividiuals, Panchayati Raj Institutions and urbanlloca
bodies

Assessment of community contributiondhaol activities

Assessment of institutional arrangemémtsdecentralized decision making and capacity
building in local resource institutions.

Assessment of involvement of teachethémplanning exercise

2.6 ALLOCATION OF RESOURCES AS PER APPROVED PIANS

2.6.1 As mentioned earlier, the allocationresources will depend on the following:
preparation of District Elementary Education Pland their appraisal; commitment of the State
government with regard to the State share; perfocmeof the State government regarding
resources made available earlier; institutionalomat in States to facilitate decentralized
management of education; reports of supervisiomsesegarding the quality of programme
implementation; and availability of financial reso@s in a particular year. The actual allocation
of resources will depend on all these factorss likiely that districts with poor infrastructureliwi
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require more resources. However, the release lsil lae performance linked. If an educationally
backward district does not utilize the resourcehi@aamanner intended, it is unlikely to continue
to receive a priorityAll the districts of the country will be covered bdore the end of the
Ninth Plan. Their Plans will also be appraised and resourcesle available as per the
conditions mentioned above. There are no fixeedatfor allocation of resources, as the actual
allocation will depend on a large number of factorsluding the availability of resources.

2.6.2 The expenditure of a State / UT habdaanaintained at the level in 1999-2000. The
State share for Sarva Shiksha Abhiyan has to be aivé above the expenditure already being
incurred at the 1999-2000 level in a particulanté&t&arva Shiksha Abhiyan will not substitute
State funding for elementary education. In facis itxpected to encourage States to invest more
on elementary education along side a higher allmtaty the Central Government. The State
level Implementation Society for Sarva Shiksha Akhiwill certify that the level of investments
are being maintained in the State, at the timesekisg further allocation of resources from the
Central Government he National level Mission will also monitor expendure on elementary
education. NUEPA will provide professional supportfor regular monitoring of expenditure

on elementary education.

2.7 DETERMINING THE BASE LINE STATUS

2.7.1 Many State specific evaluation studies have beenedaout in the past. The National
Evaluation of the Operation Blackboard scheme lemigated State specific findings on a large
number of parameters regarding elementary educafio@ evaluations of the District Institutes
of Education and Training have similarly generaBtdte specific Reports. In a manner these
studies give a broad base line picture with regarttie school system and the effectiveness of the
teacher training institutions. The National SamBlevey 52nd Round (1995-96), the National
Family Health Survey - | and Il (1992-93 and 19%849) also give us insights on 6-14 age group
children attending schools in various States. Tietgdies serve as a State specific baseline for
the launch of the Sarva Shiksha Abhiyan. Besidesehprovision for base line studies focusing
on the local context has been provided as pahepteparatory activities. Base line achievement
tests would be undertaken by the NCERT in the nBEP States on a priority, to ascertain the
current levels. The National and the State Missidhmonitor on the basis of these established
base lines.

2.7.2 Besides the State level Baselines, the SaBhiksha Abhiyan provides for conducting
Base line assessment Studies as a part of the preggary activities in each district to be

covered under SSA. These studies have to be diagtiosn nature so that these studies
contribute to the planning process by taking note fothe local context. NCERT will provide

technical guidance.

2.8  SUPERVISION OF ACTIVITIES

2.8.1 Sarva Shiksha Abhiyan requires regsiguervision of activitieddeally, the CRCs,
BRCs. DIETs have to be developed effectively to agr out supervision activities.
Supervision teams will be periodically sent by tiational/ State Mission usually once in six
months. Such supervision visits would also include the Statspecific independent resource/
research institution (Monitoring Institution) that has undertaken the task of monitoring
and supervision in that State/ UT Theme specific supervision visits besides theralve
assessment visits would also be undertaken. Classobservation by resource persons has also
been provided for. States will work out their swigpn/ appraisal/monitoring and research
Plans, based on the indication of resource avdéitiabs per the norm approved for such activities
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under the SSA (Rs.1500 per school per year). Thisuat would be divided among the National/
State and District Mission under Sarva Shiksha i Rs.200 per school will be spent at the
National level. The Executive Committee of the St&SA mission will decide regarding the
balance amount to be spent on monitoring, reseatgbervision and evaluation at the various
levels, from the school to the State level.

2.8.2 Two supervision visits of at least three ga each would be undertaken by the
National/ State level Mission each year, to each tife States.Initially these supervision teams
will be constituted by the National Mission in patship with the States. Subsequently, States
will constitute their own supervision teams. Eacip&vision team will have four Members, two
from the State Mission and two from the Nationabk&ion. Representatives of National Resource
institutions, State specific research institutiamsl University Departments of Education would
be encouraged to participate in the supervisiomt&&e non-governmental representatives who
undertake supervision visits will be entitled todast honoraria, over and above the TA/DA.
2.8.3 The visits will be coordinated by that® and the National Mission of Sarva Shiksha
Abhiyan. Suitable supervision formats will be desid through special workshops to be
organised by National /State level resource irstiig. Resource persons involved with training
of teachers will also undertake classroom obsarmath modest honoraria may be provided for
non-governmental/ retired resource persons invoiwethis work. Members of DIET will be
entitled to TA/DA for such visits.

2.9 PROCEDURE FOR RELEASE OF FUNDS

2.9.1 Sarva Shiksha Abhiyan is conceived as a long-fsrmership between the Central and the
State/UT Governments. The procedure for releasenofs incorporates this idea of a partnership.
Under the programme of Sarva Shiksha Abhiyan, isteicts will prepare their proposals through
a community owned Pre-Project phase, broadly besdte Framework for Implementation. The
State level Implementation Society for Sarva Shak8bhiyan will forward these proposals to the
National Mission of Sarva Shiksha Abhiyan for rekeafter appraisal by a joint teaifhe
Central Government will release the funds directlyto the State Implementation SocietyThe
State Governments have to give written commitmeatgrding its contribution towards the
Sarva Shiksha Abhiyan.

2.9.2 After preparation of the District Elementary Edtion Plans, the perspective as well as the
Annual Plans will be jointly appraised by a teanegperts constituted jointly by the National and
the State level implementation Society. The GoveyrnCouncil of the National Sarva Shiksha
Abhiyan Mission has empowered the Project Apprdaard under the chairmanship of the
Secretary of thelepartment t@pprove the Annual Plan on the basis of the apgiregport, the
recommendation of the State Implementation Socthyavailability of Central Plan funds, and
the commitment of the State government regardingnitial resources. The recommendation of
the State level Implementation Society must alsadmmpanied by a commitment of the State
government to transfer its share to the State 8owighin thirty days of the receipt of the Central
contribution, as per the approved sharing arrangenide release of the first installment to the
State/UT will be processed after receipt of thegédtem commitments. The appraisal and
approval of Plans should be completed in time Far first installment, to meet the proposed
expenditure of the first six months, to be relealsgdl5 April. Some departure from this norm
would be necessitated in the first year of progranimmplementation.

2.9.3 There would be two installments each year: one in April for expenditure between April
and September and the second in September for expenditure between October to March. The
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Government of India would release an ad-hoc gmamgril every year.(Ref. PAB decision of
88" Meeting held on 6.12.2006) This will be subsequently adjusted based on theaaal of
AWP&B for the Year. A supervision visit to the pragnme implementation districts will be
undertaken by a pool of resource persons selegtethé National/State Mission, before the
second installment is processed. The second imsatl will be based on the progress in
expenditure and the quality of implementation. Tkikzation certificates from the districts to the
States and to the National Mission for funds reddda the first installment would become due at
the time of the release of the first installmenthia subsequent year.
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CHAPTER -III

MANAGEMENT STRUCTURE FOR PROGRAMME
IMPLEMENTATION AND INTEGRATION WITH CURRENT
EFFORTS

1

1.1

1.2

1.3

MANAGEMENT STRUCTURE AT THE NATIONAL LEVEL

One of the basic features of the Sarva Shiksha Abhiyan is that the
mainstream structure is primarily being used for implementing the
programme. A separate Department of School Education and Literacy
has already been created for this purpose. In order to facilitate
convergence and a holistic perspective, a Bureau of Elementary Education
(SSA) has been constituted. The Government of India vide Resolution No. F.2
- 4/2000 - Desk(EE) dated 2" January, 2001 has set up the National
Mission for Sarva Shiksha Abhiyan under the Chairmanship of the Prime
Minister. A copy of the resolution dated 2" January, 2001 is enclosed
at Annexure - I.

At national level the Mission would include the following bodies:

(i) The Governing Council
(i) The Executive Committee
(iii) The Project Approval Board

The Governing Council at the National level is headed by the Hon’ble Prime
Minister with the Human Resource Development Minister as the Vice-
Chairman. The Executive Committee has been constituted under the
Chairmanship of the Hon’ble Minister of Human Resource Development. The
Minister of State for HRD (School Education) is the Senior Vice Chairman and
the Secretary, Department of School Education and Literacy is the Vice-
Chairperson of the Executive Committee. The Project Approval Board has
been constituted under the chairmanship of the Secretary of the
Department. The Joint Secretary (Elementary Education) has been
designated as Director General of the National Mission of Sarva Shiksha
Abhiyan, who is ex-officio Member Secretary of the General Council and the
Executive Committee.



1.4

1.4.1

(i)

(ii)
(iii)
(iv)
(V)

(vi)
(vii)

(viii)

SSA National Mission

PRIME MINISTER
Governing Council

HRM, FM, Deputy Chairman
Planning Commission

3 Ministers of State
3 MPs

6 Teacher Union
representatives

5 Educationists/Scientists
6 NGO representatives

GRZOILE::LF:JS;?: Human Resource Minister 3 women’s organisation
p. o Executive Committee representatives
6 Educatlontlvtllnlsters from 3 Institutional members
states working
for SC/ST
SECRETARY SE&L Ex-officio members
NCERT Project Approval Board
NUEPA
NCTE Department of SE&L Monitoring Institutions
IGNoU || Joint Se‘ggffv &DG —|  Joint Review Missions
TSG (Ed.CIL) EMIS / PMIS

POWERS AND RESPONSIBILITIES OF GOVERNING COUNCIL

As per the notification No. F 2-4/2000-EE-3 dated 3.12.04, the Council shall
be the apex policy planning body for elementary education in India. Within
the budget provision approved by Parliament, the Council shall have full
autonomy for their utilization. More specifically, the Governing Council
would:

Review the implementation progress of SSA in various States;

Give overall policy guidance and direction regarding the objectives for better
implementation;

Give directions, as may be necessary, to the Executive Committee;
Call for special reports on specific issues of national/regional importance;

Suggest for convergence between other programmes and schemes of other
Departments/Ministries that impact on children’s education;

Help strengthen Centre-State partnership in implementation of SSA;

Help strengthen the involvement of elected political leadership, voluntary
agencies and the private sector in the Mission for achieving Universalization of
Elementary Education;

Provide guidance and directions to the Executive Committee.

(Ref GOI. Notification No.F2-2/2005-EE-3 dated 30-5-2005)



1.5

1.5.1

(ii)

(iii)

(iv)

(v)
(vi)

1.6

1.6.1

()

(ii)

(iii)

(iv)

(v)

POWERS AND RESPONSIBILITIES OF THE EXECUTIVE COMMITTEE

As per the notification of the National Mission for SSA, the Executive
Committee shall carry out all the functions of the Sarva Shiksha Abhiyan
National Mission in accordance with the policies and guidelines laid down by
the Governing Council. Powers and responsibilities of the Executive
Committee would include:

To conduct a regular review of the progress of implementation of SSA in the
country;

Approve modifications in the norms, including financial norms of SSA
intervention, as may be necessary;

Discuss and devise meaningful involvement of Panchayati Raj Institutions and
voluntary organizations in the planning and implementation of SSA;

Promote convergence of SSA with other programmes and schemes of the
education department;

Provide guidance for functioning of the Project Approval Board, and

Constitute the national level sub-missions and supervise their functioning.
(Ref GOI. Notification No.F2-2/2005-EE-3 dated 30-5-2005)

POWERS AND FUNCTIONS OF THE PROJECT APPROVAL BOARD

The Project Approval Board was constituted in August, 2001 mainly for
scrutinizing and approving the perspective and annual work plans of States,
Districts and other institutions implementing Sarva Shiksha Abhiyan. The
powers and functions of the National Mission delegated to the Project
Approval Board are:

Discuss and approve the Annual Work Plan and Budget of SSA (including
DPEP, NPEGEL and KGBV, wherever applicable) for districts, and States / UTs
of the country;

Provide administrative clarifications and instructions regarding SSA norms and
implementation procedures;

Discuss, formulate and recommend changes in norms, including financial
norms to the Executive Committee;

Review the implementation of SSA NPEGEL, KGBV and DPEP in each State/UT
through half-yearly meetings with Education Secretaries/State Project
Directors of each State/UT and /or other mechanisms;

Suggest proposals for modifications in the SSA Framework for
Implementation to the Executive Committee as and when required, in
consultation with States/UTs;



(vi)

(vii)

1.7

1.8

1.9

1.10

1.11

Discuss with representatives of State Government/State Implementation
Societies matters of educational policies and reforms that impact on SSA
implementation or the progress towards UEE, and

The PAB would also discuss matters of inter-departmental coordination and
convergence in elementary education.
(Ref GOI. Notification No.F2-2/2005-EE-3 dated 30-5-2005)

The Directors / Deputy Secretaries of the National Mission will also work as
the Deputy Director Generals of the National Mission under the overall
supervision of the DG. Each Director / DS shall have specific functional and
geographic responsibility. The functional areas may include - i)
Monitoring, MIS, Research, evaluation, and operational support; ii)
Gender, ECCE, children with special needs, and special focus groups;
ili) Pedagogy and capacity development for quality, Teacher
Education; iv) EGS, alternative and innovative education, education of
urban deprived children; v) Teacher recruitment, rationalization and
other policy matters; vi) Planning and community mobilization; vii)
Budget, Accounts, Annual Reports and Audit; viii) Civil works and
development of school facilities.

The Under Secretaries and the Section Officers in the Elementary
Education Bureau, along with the Office Staff, etc. will be part of the
National Mission. In order to facilitate effective monitoring and operational
support for MIS, a monitoring and operation support unit will be established
from the existing staff and by appointment of a few need-based Consultants
as per rules. The management costs approved for the National Mission will be
utilized for engaging the Consultants and establishing the monitoring and
operational support unit. The operational support unit will work very closely
with the National Resource institutions providing the professional support.

The National Mission has a major role to play in developing capacities.
In order to facilitate such a process, demand-based capacity development
visits would be organized by the National Mission, in consultation with the
State Missions. State Missions would also play an important role in meeting
the capacity development needs of the districts as per their requirement. The
professional and operational support institutions will also regularly interact
with State Implementation Societies and districts to ascertain the capacity
development needs. Flexibility in meeting the capacity development needs is
critical to the success of Sarva Shiksha Abhiyan.

The National Mission has the role of disseminating good practices
across the States. This will include encouraging Study visits and regularly
publishing such good practices. The monitoring and operational support unit
of the National Mission will respond to the demand from States and districts.
It will have the flexibility of sending monitoring teams at short notice. The
National Mission will constantly up-date lists of experts in functional and
geographical areas in consultation with State Implementation Societies. The
list of experts would be periodically placed before the Executive Committee
for approval.

The Executive Committee of the National Mission of SSA in its first
meeting held on 23™ March, 2005 approved constitution of six Sub-
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(ii)

(iii)

(iv)

(v)

(vi)

1.12

1.13

1.14

Missions at national level to develop, implement and review certain
specific aspects of Sarva Shiksha Abhiyan. Accordingly, the following
six Sub-Missions have been constituted:

Sub-Mission on Provision of basic minimum conditions including physical
infrastructure and teachers.

Sub-Mission on Training of teachers and strengthening of academic support
institutions (and other aspects of quality improvement).

Sub-Mission on Defining learning outcomes and assessment/monitoring of
students’ achievement levels.

Sub-Mission on Capacity building for planning, management and monitoring.

Sub-Mission on Education of  disadvantaged groups including
SC/ST/Minorities/urban deprived children and disabled children. Issues for
achieving UEE in urban areas.

Sub-Mission on Social mobilization, community involvement and role of PRIs.
(Ref-OM no. F-2-46/2005-EE.3 dated 20/12/2005)

A Task Force has been constituted for each Sub-Mission with representatives
for government/ ministries/ departments, institutions like
NUEPA/NCERT/NCTE and individuals representing resource institutions and
voluntary organizations and consultants of the Technical Support Group of
SSA.

Each sub-Mission would review the performance of States on the dimensions

allocated to it. The Sub-Mission could also suggest and facilitate capacity
building exercises that may be State-specific or in the nature of cross-State
sharing workshops to promote best practices. Each Sub-Mission would prepare
a half yearly report that would be discussed in the Executive Committee. The
sub-Missions would be supported by the Under Secretaries, Desk Officers,
Section Officers and staff in the Elementary Education Bureau.

For ensuring that there is widespread consultations and involvement
of experienced academic and practitioners, some resource
groups/advisory committees have already been formed:

(a) National Resource Group for SSA (for quality improvement)
(b) Research Advisory Committee and Research Approval
Committee (for identifying subjects for research and approving

proposals for conduct of research/evaluation.

(c) National Resource Group on EGS & AIE (for guiding and
reviewing interventions under the EGS & AIE scheme

(d) National Resource Group for Mahila Samakhya, KGBV& NPEGEL.



1.15 ROLE OF TSG

The Technical Support Group in Ed.CIL is created to provide technical
support in the various functional areas of pedagogy, Alternative schooling,
Civil Works, Financial Management, Inclusive Education, Gender, MIS,
Planning, Appraisal and Supervision, Research and Evaluation, Monitoring,
Community Mobilization, Computer Aided Learning, Documentation etc. under
SSA to national level and State level. Accordingly, the service agreement
between Ministry of Human Resource Development and Educational
Consultants India Limited (Ed.CIL) for providing technical support at national
level and State level for the implementation of the SSA programme was
entered into for the establishment of Technical Support Group in Ed.CIL.
Technical Support Group is staffed by Senior Technical and Professional
Experts to manage various functional areas on contract basis, supplemented,
as needed by short term consultants, and support staff. The Technical
Support Group also provides capacity building at State/District level to
various functionaries in the above functional areas.

1.15.1 Clause 6 of the Service Agreement between the Ministry and Ed.CIL
provides for the submission of an Annual Work Plan & Budget for its technical
support services. The Project Approval Board of SSA, approves the Annual
Work Plan and Budget for the Technical Support Group for the programme in
Ed.CIL, each year.

1.15.2 In addition to the regular assignments, the experts engaged in
Technical Support Group of Ed.CIL scrutinizes the various study reports,
review reports, evaluation reports etc. submitted by other organizations and
take further follow up action, as this expertise is not available in the Ministry.

1.16 STATE MISSION AUTHORITY

1.1.1. There would be a State Mission Authority for UEE. All
activities in the elementary education sector, including the
implementation of the revised NFE programme, should be under one
Society. This would facilitate decision making at the State level. The
Mission mode signifies a focused and time bound arrangement for
decision-making and the presence of representatives of Planning and
Finance on these bodies at the State level would facilitate this process.
The Governing Council could be headed by the Chief Minister and the
Executive Committee by the Chief Secretary/ Development
Commissioner/ Education Secretary. Representation of Finance and
Planning Departments on the Governing Council and the Executive
Committee would facilitate decision-making.

1.1.2. Department of Rural Development's involvement will facilitate the
process of mobilizing additional resources under the rural employment
programmes for school infrastructure development. Further for better
inter-sectoral convergence, Department of Women & Child Development
for early childhood care and education support, Department of Labour for
addressing issues of children who are out of school, Department of SC
and ST welfare to focus on issue of SC, ST children, Department of
Urban Planning and Development for delivery of education in urban
areas and addressing issues of urban deprived children shall form part of



1.17

1.18

the Executive Committee of the State Mission for SSA. Involvement of
NGOs, social activists, university  teachers, teacher union
representatives, Panchayati Raj representatives, and women's groups
would help in ensuring full transparency to the activities of the Mission.
Ministry of Human Resource Development would be represented both on
the Governing Council and the Executive Committee.

SSA STATE MISSIONS

Public Accountability Line Machinery Academic Support

State Government — State SSA Mission SCERT

' ] SIEMAT
l Resource Groups

Chief Minister
Governing Council

|

Chief Secretary
Education Secretary
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State Project Director

|

Collector/ CEO | I
Zila Parishad  — T/ DIET

District Programme Coordinator/ DEEO

|

Block Panchayat Block Education Office BRC /
Samiti ‘ URC
Pannchayat/VEC/S

MC/PTA School | CRC/NGOs |

Sarva Shiksha Abhiyan allows the engagement of professional on
contractual terms, subject to the ceiling on management costs.
However, the engagement of professionals has to be done after taking stock
of the available manpower. The professionals have to work to strengthen
capacities in the mainstream. This would require serious effort and possible
restructuring of command structures in many States. Sarva Shiksha Abhiyan
would encourage all efforts at restructuring that contribute to effective
decision making and efficiency. The accountability framework of institutions
has to be considerably strengthened. This calls for adoption of strict selection
criteria while posting officials to institutions like DIETs and SCERTs. The
Memorandum of Understanding (MoU) with States under the scheme of
Teacher Education is already highlighting this need for priority to institutional
development.

Management cost up to 6 percent of the total programme cost has
been provided. It can be used for the following tasks - engagement of
experts for specific tasks and specific periods; data collection and EMIS
operationalization and maintenance; office expenses like stationary,
telephone, fax, photocopiers consumables, postage, POL, vehicle hiring,



1.18.1

1.18.2

(a)

(b)

TA/DA of functionaries; cost of persons allowed to be engaged on contract
basis for the programme duration; recurring contingent and miscellaneous
costs. For specific tasks, experts may be hired for a given time frame, to
provide support to the mainstream educational management structure. Before
hiring experts, it will be mandatory for districts/States to assess the existing
strength. There would be areas like MIS, pedagogy, teacher training, research
and evaluation, community mobilization, gender sensitization, civil works,
alternative schooling, that may require infusion of experts. The actual
requirement would depend on an assessment of the existing structure. In a
State where institutions like SCERT, DIETs, etc. are already fully and
effectively functional, such requirements will be minimal.

Within the 6% of the management cost upto 2% of the outlay will be
available for implementation of the Learning Enhancement Programme (LEP).
Experience of elementary education project implementation suggests that a
core team of 7-8 persons at the district level and a team of 3-4 persons at the
Block level is required for effective implementation. This team will be
constituted by selection from existing staff, as far as possible. Full time
workers on secondment (as in TLCs, with government's permission),
deputation from other government departments, would be encouraged to
work as part of the district and block level teams for UEE. After assessment of
needs and existing availability of manpower, decision regarding contractual
appointments would be taken in consultation with the State level Authority.
All contractual appointees will be engaged for a specified time period by the
State level Implementation Society (and not by the government) and shall
work within the institutional framework. The selection process of
professionals hired on contract (within the 6 percent management cost) has
to be very rigorous. Selection should be done by expert committees specially
constituted for the purpose.

The management costs should be periodically monitored to ensure that
it is within the ceiling of 6 %. Sustainability of such costs has to be taken into
account at the time of incurring them.

In the course of implementation of the programme, it was observed that
in some districts of the North-East and the Union Territories where the
district plan size is very small, the 6% ceiling in management cost is not
adequate to carry out the district level project management activities.
The amount available in many cases is small and atleast a minimum of
Rs.20.00 lakh per district would be required for project management.
Therefore, in these districts, where district plan size is very small, the
management cost could be utilized upto Rs.20.00 lakh per district
subject to the overall ceiling of 6% being maintained at State level.

(Ref No.F.2-3/2005-EE.3 dated 11* July, 2007)

Further, there are certain States/Districts that do not spend 6% of
management cost. These States/Districts will be entitled for taking up
specific Learning Enhancement Programme upto 2% of the total
management cost within the ceiling of 6% management cost.

(Ref No.F.2-3/2005-EE.3 dated 29" August, 2007)
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1.24

1.24.1

An illustrative management structure had been provided under
the DPEP. The effort will be to first identify the existing strengths and
weaknesses of the implementation team at the district, Block, Cluster
and habitation level. The requirement of additional staff will be worked out
on the basis of this assessment. In the preparatory phase itself, identification
of likely BRC and CRC coordinators from among the teachers should begin. In
fact, this team should start functioning from the preparatory phase itself by
deputation, if need be. This team of up to 20 teachers could provide useful
support to the planning process at the Block and Cluster level. In urban
areas academic support would be provided by Urban Resource Centre
(URC) and Cluster Resource Centre (CRC).

Normally, States find lack of sufficiently trained personnel to handle
MIS and community mobilization related activities, from the existing staff.
Gender related interventions have also required the engagement of persons
on contractual appointment. While making an assessment of manpower
needs, districts must assign the top most priority to engaging experts for
MIS, community mobilization and gender related interventions. In context
specific situations, engagement of experts on tribal education, education of
SC children, minority children, education of children with special needs, etc.,
may also be considered. Similarly, in States where the institutional capacity
for quality interventions is weak, engagement of experts on pedagogy,
teacher training and computer aided learning may also be considered.

Effective management of accounts also requires effective training and
capacity building of personnel through specialized training on financial
management and procurement procedures, the details of which are available
in the Manual on Financial Management and Procurement, under SSA both at
State and district level besides occasionally strengthening of the financial
management machinery at the Block levels.

As regards requirement of vehicles, the policy should be to hire
vehicles as per need, unless such a practice is not feasible in any particular
area. Even in case purchase of vehicles is permitted, no new post of driver
should be created. Such purchase of vehicles would only be as substitution of
condemned vehicles. In any case, prior permission of the National Mission will
be mandatory for any decision regarding purchase of vehicles.

The implementation team under the Sarva Shiksha Abhiyan will work
within a framework of decentralised management of education with full
accountability to the community. The Panchayati Raj Institutions and School
level Committees will be involved in the programme implementation, along
with the mainstream structures.

STATE COMPONENT UNDER SARVA SHIKSHA ABHIYAN

SSA provides for support at State level from the 6% management cost
as also the funds for Research, Evaluation, Supervision and Monitoring at
State level. The cost of State level orientation and training programmes can
be built into the District Plans at the State level. This does not imply that
there will not be a State component. The State component has to be
integrated with the needs of the district. The objective of the State



component is to facilitate programme implementation and provide support for
capacity development at all levels.

1.24.2 Effective monitoring would also require a system of intensive review
and planning mechanism at the State level. The State level team will
constantly undertake field visits to ascertain the quality of programme
implementation. Information systems to monitor progress with regard to SSA
objectives, effective structures for financial management and audit, support
to districts for capacity development, are some areas that require continuous
partnership with the State level team.

1.24.3 The management structure under the Sarva Shiksha Abhiyan at all
levels has to be accountable to the State specific arrangements for
decentralised management of education. This would require full transparency
in all activities. Since the effort is to strengthen the mainstream structures,
SSA would involve investment for human resource development among the
education department functionaries. Exposure visits, orientation programmes
for capacity enhancement, working with Non Governmental Organisations,
developing partnerships with elected representatives for universal elementary
education, focus on special educational needs of focus groups, capacity for
implementation of quality related interventions, will be integral to the
management structure. Partnerships like the Total Literacy Campaign
management structures within the overall Panchayati Raj/ Tribal Autonomous
Council set-up will be required to build an effective management system.

1.24.4 The State level team also has to encourage diversity across districts
and document good practices so that they could be adopted in other regions.

1.24.5 Management of Accounts and Audit has also to be an important area
requiring attention at all levels. Proper maintenance of books of accounts at
all levels, generation of financial progress reports, utilisation certificates,
financial and social audit of interventions, transparency about findings,
systems of continuous improvement will have to be developed to sustain
effective programme implementation.

1.25 ILLUSTRATIVE MANAGEMENT STRUCTURE AT STATE, DISTRICT AND
SUB-DISTRICT LEVELS

1.25.1 The Sarva Shiksha Abhiyan allows States/ UTs to have their own
management structures, respecting the diversity that exists in these
structures across the States. This, however, does not mean that
decentralisation will not be monitored. In fact, the effort is to empower
schools to take their own decisions, within the overall management context of
a State/UT.

1.25.2 The States have to set up the State level Implementation Society.
In DPEP States, it is likely that the existing DPEP Society will be suitably
modified to meet the needs of UEE. In other States/UTs either new Societies
are being set up or existing Societies like the State Level Mission Authorities
for literacy are being suitably modified. The linkage with the mainstream
educational administration set up has been emphasised. An indicative
management structure of SSA at State level is given at Annexure-II.



1.25.5

1.26

1.26.1

1.1.1. The State level Implementation Societies have to have
effective monitoring and operational support units. Creation of an
effective EMIS unit, a team of experts to provide support in specific
functional areas, regular monitoring, supervision and appraisal activities,
etc. will have to be organized at the State level Implementation Society.
These structures could come up from the 6 percent management costs
available under SSA. While doing so, States have to ensure that the
educational mainstream has to be totally involved in programme
activities. This however, does not rule out the requirement for specific
strengthening of the machinery by infusion of experts.

1.1.2. Each State would like to re-organize the State level set up in the
mission mode. Like the National Mission, the State level Mission will
have to carry out a large number of monitoring and operational support
tasks. In the DPEP states, such support may be provided by the existing
State level set up. State level Programme Support Unit will have to be
established in non-DPEP States. This office, suitably strengthened, will
have the added responsibility of implementing Sarva Shiksha Abhiyan.

District and Sub district units will similarly be set up by the State. An
indicative management structure of SSA at District level is given at
Annexure-III. As mentioned in the section on community planning process,
creation of a district, Block and Cluster level teams comprising governmental
and non governmental persons would go a long way in establishing effective
structures. The academic support at sub-district levels is provided by
Block Resources Centres (BRC) at block level and Cluster Resource
Centres (CRC) at cluster level. In urban areas the academic support at
sub-district level would be provided by Urban Resource Centre (URC)
and at cluster level by Cluster Resource Centre. If the municipality or
town development authority has academic staff, they may be
deployed in the URCs/CRCs. The District Project Office (DPO) in
association with the DIET/DRC in the district would collaborate with
all these URCs/BRCs and CRCs for planning and implementation of
activities. The selection of the core team has to be very careful, as that
would determine the quality of programme implementation. Setting up of
EMIS team has to be done on priority in order to put in place an effective
MIS. The infusion of additional contractual staff will only be after an
assessment of the existing staff strength. Effort will be made to involve
representatives of Non Governmental Organisations with proven excellence
while constituting teams for programme implementation at various levels.

ROLE OF NON GOVERNMENTAL ORGANIZATIONS IN SARVA SHIKSHA
ABHIYAN.

Sarva Shiksha Abhiyan conceives a vibrant partnership with
Non Governmental Organizations in the area of capacity building,
both in communities and in resource institutions. These partnerships
will require nurturing through an on going partnership in activities. The
Research, Evaluation, Monitoring activities under the Sarva Shiksha Abhiyan
is proposed to be done in partnership with institutions/NGOs. This would
improve transparency of programme interventions and would also encourage
a more open assessment of achievements.



1.26.2 In the education sector, non-governmental organizations have been
making very meaningful contributions. Work related to pedagogy,
mainstreaming out of school children, developing effective teacher training
programmes, organising community for capacity development for planning
and implementation, expressing gender concerns, work in the sphere of
disability among children, are some such examples.

1.26.3 Their partnership is conceived in three ways:

(a) through direct funding by Central and State Governments;

(b) through funding activities by identified National and State Resource
Institutions;

(c) through participation in community activities funded by Village Education
Committees.

1.26.4 NGOs can discharge a very useful role in advocacy as well as
accountability of the Sarva Shiksha Abhiyan.

1.26.5 Sarva Shiksha Abhiyan emphasized the need for participation
of civil society, NGOs and other expertise outside Government in
implementation of the Sarva Shiksha Abhiyan (SSA). A set of the
guidelines on the issue are listed below:

() Activation of grants-in-aid committees responsible for clearing proposals for
financial assistance to NGOs in all States. Also, encouraging States to involve
NGOs in the implementation of interventions like EGS, alternative education,
integrated education for disabled children, strategies for urban deprived
children, social mobilization etc.

(i) Promoting the involvement of Civil Society Organizations, NGOs and
interested individuals in the implementation of innovation activities where
area-specific activities are to be introduced. Programmes for teacher training,
community training, remedial teaching, science popularization, reading
promotion, environmental awareness, health, hygiene and sanitation
awareness, life-skills based education could be allocated for implementation
by the non-government sector.

(iii) Encouraging State, district and block level structures to use the services of
professionals/volunteers who are willing to help out in the process of
planning, management and monitoring. This would provide an opportunity to
educated youth, college and high school teachers, retired government
servants, volunteers from NGOs to join the SSA Mission and contribute to the
UEE effort in the State SSA programme. These individuals could be selected
and placed against agreed terms of reference at school/village/block/district
level, as per approvals of the State SSA Mission’s Executive Committee. This
could be funded through the Research, Evaluation, Monitoring and
Supervision fund available on a per-school basis. Later this could also help in
preparation of school level development plans and more decentralized and
autonomous target setting at the school level.



(iv) Encouraging involvement of the private sector through replication of
successful public-private partnership initiatives e.g. school adoption
programmes.

(v) Facilitating secondment/deputation of government or private sector or
university/college personnel interested in working in elementary education to
the SSA Mission of state/district level. This had been a very useful measure in
the early years of the National Literacy Programme.

(vi) Each State could be asked to indicate the set of SSA activities proposed to be
implemented by civil society organizations, interested workers like college
teachers, self-help groups, NGOs, cooperatives and private sector
organizations.

(vii)  Introducing measures for public reporting of funds received and spent with
details of activities undertaken at the State and district levels. Public report of
progress in implementation of activities as well as overall outcomes like
enrolments, dropout rates, achievement levels of children would also be
suggested. This should then take the shape of state, district, block and
school/village level progress cards on selected indicators that define the
progress towards achieving UEE.

(Ref No.D.0.No.2-2/2005-EE.3 held on 4% July,2005)

1.26.6 A component for Assistance for Experimental and Innovative
programmes for the Education at the Elementary stage including Non-Formal
Education is being implemented by the Ministry directly to fund the Non-
Government Organization (NGO) for implementing a variety of experimental
and innovative projects. The overall aim of this scheme is to promote
experimentation and innovation for the achievement of goals spell out in
National Policy on Education(NPE) for Universalisation of Elementary
Education(UEE).Within this overall aim, the specific objectives of the
scheme are as follows:

a) To identify agencies which can take up experimental and/or innovative
programmes in furtherance of the goals set out in NPE/POA;

b) To provide financial and administrative support to the selected agencies for
the activities taken by them;

C) To review and evaluate the work of the agencies taking up experimental
and/or innovative programme: and

d) To disseminate the findings in respect of methods, processes and outcomes in
respect of the various programmes of experimentation and / or innovation.

1.26.7 The scheme envisages constitution of Grants in Aid Committee (GIAC)
at the national level which includes representatives of different Ministries
/Departments of the GOI experts and representatives of resource institutions
and a few voluntary Agencies. The GIAC is chaired by Secretary, School
Education and Literacy. A copy of the detailed guidelines of the scheme
is enclosed at Annexure-IV

1.26.8 Under the Education Guarantee Scheme (EGS) and Alternative and
Innovative Education (AIE), it has been decided to fund NGOs (other than
experimental and Innovative Projects) through State Implementation
Societies.



1.26.9 For participation of NGOs the mechanism is decentralized and the

scheme mentions -The state society should constitute a Grants-in-aid
Committee (GIAC) which would include two representatives of the
Government of India. The GIAC would also include one non-official
representative of the GOI. It is mandatory that GOI will be represented in all
State GIAC meetings. This committee will examine the Voluntary
Agency (VA) proposals on the parameters of:

a) Credibility and background of the Voluntary Agency (VA)

b) How the VA proposal fits into the overall block/district plan for coverage of all
out of school children?

¢) Whether all processes for starting EGS and AIE including micro planning
constitution of PRIs/VECs, analysis of the humber, age group and background
of out of school children has been conducted?

d) Is the strategy adopted by the VA appropriate

e) Other procedural requirements for release of grant in aid.

1.26.10 The GIAC at the State level should consider all VA proposals that are
sent to the State level as a part of the district plan. If some VA proposals are
not recommended at the district level, they should still be forwarded to the
State level by the District Committee, with clearly recorded reasons. After
GIAC recommendation, the entire district proposal (including the VA
component) would be considered by the State society.

1.26.11 The State may approve the proposals of Voluntary Agency at the state
level GIAC provided the AWP&B of the state has been approved by the Project
Approval Board of GOI.

1.26.12 An MOU would be signed by the State Implementing Society and the
VA which would clearly state the terms of reference regarding
implementation, academic support and monitoring, release of fund to the VA
etc.

1.26.13 It will also be possible to record the contribution of NGO Projects in the
District Elementary Education Plans, as their interventions would also be
made in the DEEP. It will facilitate transparency of NGO activities also.
Substantial partnership of NGOs is conceived through community
organizations like VEC, PTA, MTA, SMCs, etc. This is suggested so that NGOs
actually participate in building capacities in the community. Efforts to explore
a longer-term partnership with NGOs with a well-defined arrangement for
continuity will be encouraged.

1.27 MAIJOR CENTRAL INTERVENTIONS AND THEIR INTEGRATION WITH
SSA

1.27.1 There have been several innovative schemes in the sector of
elementary education following the National Policy on Education in 1986 such
as Operation Blackboard, Teacher Education, Non Formal Education, Mahila
Samakhya, National Programme for Nutritional Support for Primary
Education, State Specific Education Projects in Bihar, Rajasthan, UP and
Andhra Pradesh and DPEP in 248 districts of 18 States. It is proposed to
integrate these in the fold of Sarva Shiksha Abhiyan in the following manner:



(i)

(if)

(iii)

(iv)

(v)

(vi)

Operation Blackboard: Operation Blackboard aimed to improve physical
infrastructure of education whereby school space was expanded and more
teachers provided. However, Operation Blackboard could not cover the entire
spectrum of schools. The SSA will qualitatively improve and expand the
existing structure. No fresh teacher recruitment will take place under OBB
once SSA programme is operationalized. Support for teachers' salaries under
OBB will; however, continue as per the OBB scheme where teachers have
already been appointed under that scheme, till the end of the IX Plan. In NE
States OBB Teachers’ salary was allowed upto X Plan. Efforts to access
funds for classrooms from rural/urban employment schemes will
continue to be made, even though earmarking is no more applicable
to these funds. The scheme seized to exist with effect from 1.04.2002

Strengthening of Teacher Education: The revised scheme of Teacher
Education provides for a Memorandum of Understanding with the States in
order to ensure that they receive priority attention of State governments,
especially with regard to filling up of vacancies through a rigorous selection
criteria. The scheme will be a part of the SSA framework till the end of the IX
Plan, after which it will merge in the SSA programme. This will supplement
the DIETs, which provide guidance at district level. The revised Teacher
Education Scheme provides for strengthening of SCERTs. Support for SCERT
will continue under the Teacher Education Scheme.

National Programme of Nutritional Support for Primary Education:
Evaluation of the National Programme of Nutritional Support for Primary
Education indicates that the supply of food grains leads to improvement in
student attendance while raising their nutritional standard. It is proposed to
continue the scheme with suitable modifications, in consultation with
States.

Mahila Samakhya: Evaluation studies on the Mahila Samakhya approach
indicate the progress made in empowerment of women. This in turn
generates demand for elementary education of girls. There is a need to
further strengthen these linkages with basic education of girls by giving
women's groups a more active role in the management of the school. Though
the scheme of Mahila Samakhya will retain its distinct identity at the State
and the district level, it will provide support for the planning and
implementation of SSA in districts implementing Mahila Samakhya.

Education Guarantee Scheme and Alternative and Innovative
Education: Studies on the Non-Formal Education scheme have pointed out
the lack of flexibility which impedes effective implementation across different
States. Efforts to provide for a diversity of interventions have been made in
the revised scheme that has been approved recently such as setting up of
Education Guarantee Schools, Alternative Schooling facilities, Balika Skikshan
Shivir, 'Back to School' camps, etc. The restructured NFE scheme called EGS
and AIE will be a component of the SSA and be absorbed in it by the end of
the IX Plan. SSA programme will provide planning and management
support to operationalise the EGS and AIE scheme.

District Primary Education Programme (DPEP): DPEP districts indicate
that decentralised planning and implementation facilitates community



(vii)

(viii)

involvement in the process of school management. DPEP has met with varied
degree of success in different States. Some have availed of DPEP benefits
and have improved their elementary education sector. A large number of
teacher vacancies have been filled up in many DPEP States. Setting up of
Block and Cluster Resource Centres has facilitated academic interaction
among teachers. Development of new textbooks with the participation of
teachers and experts has been encouraging in most DPEP States. All DPEP
districts would also be part of the SSA framework. Efforts to prepare
comprehensive District Elementary Education Plans will be made in DPEP
districts. The focus will be on vertical expansion into Upper Primary
Education and on consolidation of the primary schooling efforts.

Lok Jumbish Project: Under the LJP, evaluation studies indicate the positive
impact of micro planning and school mapping in which the community is
involved. There are specific interventions for girls education through Balika
Shiksha Shivirs and Sahaj Shiksha Kendras. While there has been
improvement in enrolment and retention, the actual learning achievements
have been modest. LJP implemented in 13 districts of Rajasthan and
holistic District Plans will be prepared for these districts also. LJP will
be a part of the SSA framework. The programme concluded on
1.07.2004.

Janshala (GOI-UN) Programme: Janshala (GOI-UN) Programme is a
collaborative effort of Government of India and five UN agencies, viz., UDNP,
UNICEF, UNESCO, ILO and UNFPA to provide programme support to the on
going efforts towards achieving UEE. Janshala, a community-based primary
education programme, aims to make primary education more accessible and
effective especially for girls and children in reprieved communities,
marginalized groups, SC/ST/minorities, working children and children with
special needs. Janshala will form part of SSA framework in the districts
in which it is in operation. The programme concluded on 31.12.2004.



MONITORING OF PROGRAMME IMPLEMENTATION
41 MONITORING OF PROGRAMME

a) National level half yearly review meetings and dedy regional review meetings
with State Education Secretaries and State Prdjecictors.

b) Quarterly review meetings of State coaattins of important functional areas.

C) National, Regional and State specific @iyabuilding training programmes.

d) Independent and regular field visits tonibar performance by Social Science
Monitoring Institutes.

e) Continuous visit to field by resource persons amghsstions for improvement

f) Half yearly dint Review Missions by Government of India, that&tGovernments
and external funding agencies, if any.

0) Independent assessment/studies to beedawout for independent feedback on
implementation of the programme.

h) A Computerized Educational Management rinédion System giving annual
school based data with school and district repetds.

i) An Educational Development Index (EDI)dssess State’s/District’'s progress
towards Universalisation of Elementary EducatiorE@)

)] A set of Quality Monitoring Tools devedabin collaboration with NCERT to
provide quarterly and annual information on qualigfated indices.

k) Results framework to measure outcomesnagdhe pre decided targets and
baseline.
) Statutory audit of SSA accounts annublfyChartered Accountant Firms (from

CAG approved panel)

m)  Concurrent Financial Review of SSA accolmtdnstitute of Public Auditors of
India (IPAI).

n) Internal audit by the States.

0) Community based monitoring with full transparency

p) District Level Committee comprising logailblic representatives to monitor the
implementation of the SSA programme in the district

q) Community ownership mandatory for preparation ofstiiet Elementary
Education Plans

r Statement of expenditure in each school to be dqdbcument

s)  Mandatory implementation of many activities by VEC

t)  State specific responsibilities to research andwe® institutions for supervision,
monitoring, evaluation and research

42 MONITORING INSTITUTES

41 Social Science Institutes of national staturesh@een given the work of Monitoring of
implementation of Sarva Shiksha Abhiyan (SSA) iat& & UTs. In larger States more
than one Institute have been assigned the taskooitbting . These Monitoring Institutes
(Mls) are required to make field visit and repont grogress of SSA at the ground level
every six months. The MI is expected to cover 285%he Districts allotted to them in a
period of six months so that all districts are cedein a two- year period. This cycle will
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be repeated every two years. The half yearly mangoreports received from the
Monitoring Institutes are available on the websitevw.ssa.nic.in SSA programme
would modify the terms of Reference of the Moriitgrinstitutes as and when required.

4.3 COMMUNITY BASED MONITORING, EMIS, RESEARCH AND
EVALUATION

The Sarva Shiksha Abhiyan will have a communitgdzh monitoring system. The
Educational Management Information System (EMIS) wicorporate provision for
correlation of school level data with community-e@snformation from micro planning
and surveys. Besides this, every school will havetice board showing all the grants
received by the school and the details thereof. raflorts sent to the Block and the
District level with regard to enrolment, attendaniceentive, etc. shall be displayed on
the school notice board. Reporting formats will fimplified so that the output is
demystified and anyone can understand the datahAos would be required to display
the information it sends up so that attendance perormance of pupils is public
knowledge.The EMIS shall form the basis of the periodic reporting system. Besides
this, trainers will act as classroom process oleserto record changes in classroom
practices. Periodic monitoring teams will make @ndvisits to selected schools and
these will be discussed at various levels. Thecbpsnciple in monitoring will be its
community ownership and periodic quality checksexyernal teams — external to the
activity but internal to the system. To encouragadependent feedback on programme
implementation, research and resource institutiaith proven excellence will be
involved in monitoring at all stages.

The State Implementation Societies (SIS) will also undertake intensive monitoring.
Representatives of the National Mission for UEE &mtional level institutions like
NCTE, NUEPA, and NCERT will also undertake periogionitoring and provide
resource support to the SIS to strengthen apprarsélmonitoring systems. Efforts to
associate autonomous institutions willing to talge State specific responsibilities for
research and evaluation will also be made. Mangpeddent institutions would also be
associated in developing effective tools for corihgc achievement tests, monitoring
quality aspects of programme implementation, evednaand research studies.

A total provision of up to Rs.1500 per school peary has been made for
community-based monitoring, research, evaluatiae, &s.200 per school will be
available at the National level. The Executive Catten of the State SSA mission will
decide on the division of resources at variouslg\feom the State to the school from the
balance Rs.1300 per school.

a. The funds for monitoring will be used for carryiogt the following activities:
0] Creaina pool of resource persons at national, stasérjati
sub district level for effective-field based momitg.
(i) Providjrtravel grant and a very modest honorarium (as per
State specific norm) to resource persons for mango
(i) Providjrregular generation of community based data.
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(iv) Conductiaghievement tests, evaluation studies.

(v) Undertagiresearch activities.
(vi) Setting gpecial task force for low female literacy digisic
and for special monitoring of girls, SCs, STs.
(vii) Incurringkgenditure on Education Management Information
System.
(viii) Undertakirapntingent expenditure like charts, posters, $ketc
pen, OHP pens etc. for visual monitoring systems
(ix) Assessmant appraisal teams and their field activities.
(x) Analyzigigta at sub district/ district/State and natideatl.
b. Norms for State/district/BRC/CRC/ Schdelel expenditures for research,

evaluation, supervision and monitoring will be died by the Executive Committee in
States/UTs.

C. States would need to give priority to eleping and regularly implementing,
monitoring systems to measure quality related ouexinter alia, such as students
learning outcomes, teacher performance, studenteauher attendance rates by gender
and social categories, as also parameters for megsthanges in classroom practices,
impact of teacher training, efficacy of textbooksdatextual materials, quality of
academic supervision provided by BRCs/CRCs/DIETs et

d. State and district provisioning will inde inter alia for EMIS, allocations for
regular school mapping/micro planning for locatiasf schools, other school
infrastructure and updating of household data di¥ 6rear old children’s educational
status.

e. Involvement of State SCERTs, DIETs an&MATs (where SIEMATs are
functional), will be mandatory in the executiontlis component.

f. Involvement of other independent nagiloand State level resource institutions in
conducting REMS activities should be encourageoudin appropriate MOUs/contracts
g. Each State/UT SSA programme will set upesearch Approval Committee for
processing and approving all research and evaluatialies to be undertaken at the State
level. Appropriate mechanisms should also be pdbudistrict level by the State SSA
programme of girls, especially those belonginghe scheduled castes and scheduled
tribes, is the primary focus in Sarva Shiksha Abhiy

h. Efforts will be made to mainstream genttamcerns in all the activities under the
Sarva Shiksha Abhiyan programme. Mobilization a thabitation/village/urban slum
level, recruitment of teachers, upgradation of pryninto upper primary schools,
incentives like midday meals, uniforms, scholarshigducational provision like
textbooks and stationery, will all take into accotire gender focus. Every activity under
the programme will be judged in terms of its gent@nponent. Besides mainstreaming,
special efforts like the Mahila Samakhya type ofbitipation and organization, back-to
school camps for adolescent girls, large-scale gg®dased constitution of Mahila
Samoohs, will also be attempted. The selectioerittake into account the low female
literacy among the scheduled caste and scheduibeviomen.

Besides community based monitoring, Sarva Shiksbaiyan will encourage
independent research and supervision by autononesesarch institutions. Institutions of
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proven excellence have been requested to take atp Specific responsibilities. The
focus in partnership with institutions will also ba developing capacities through the
interaction in SCERTs /SIEMATS/DIETs to carry owsearch and evaluation tasks.
Faculty / Department of Education in Universities would also be requested to
participate in such activities under the Sarva Shiksha Abhiyan. The Regional
Institutes of Education (RIE) of NCERT will also be associated in these tasks.

Effective community based-monitoring requicksmystification of processes. Sarva
Shiksha Abhiyan will make efforts to develop parthg between communities and
research institutions in order to improve the gyalf monitoring and research.

SSA being a programme with long term and far reaglobjectives, regular and
periodic financial monitoring is needed for theeetive and efficient implementation of
the programme. Since annual audited accounts @pokts on progress overview are
received after the close of the financial year, samterim reports e.g. monthly, quarterly
etc. are needed to monitor progress of implememtdioth from physical and financial
angle. Therefore, certain formats for quarterhaficial report need to be prescribed to
help in removing the bottlenecks, if any, for tlastfand effective flow of funds to the
district and sub district level.

The system of financial monitoring would alsilmportant in developing demystified
community based approaches that allow for sociditagll financial monitoring has to
work within a system of social monitoring with futtansparency. Joint training
programmes for auditors, community leaders, teacletc. to understand and appreciate
the context of universal elementary education wdaddmade under the Sarva Shiksha
Abhiyan.

Since quality is a major concern under the S&twksha Abhiyan, its monitoring will
be a priority. Monitoring of quality will require naunderstanding of processes of
programme implementation. Process and quality atdis would have to be developed
as per felt needs in order to track the qualitpraigramme implementation. Such efforts
would require partnership with institutions, PREghool Committees, etc. Training and
orientation programmes to develop appropriate manig formats, qualitative
monitoring through process documentation, case iegudo understand issues
comprehensively, will be required. The monitorisgstem under SSA will be multi
pronged so that a constant strive for quality isnta#ned.

A set of quality monitoring tools has been developed in collaboration with
NCERT, to provide quarterly and annual information on several quality related
indices of SSA, covering:-

(@ Studemtroliment and actual attendance
(i) Pupilldevement levels
(i) Teacherailability and teacher training
(iv) Classroétractices
(v) Academiapegrvisions of schools by Cluster and Block

Resource Centres
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(vi) Communjegrceptions of school functioning

NCERT will undertake base line assessment of learning achievements at primary
level in the Non-DPEP States and at upper primary level in all States in order to
provide a base line for the Sarva Shiksha Abhiyan. These assessments must also
take a larger view of the assessment process rather than simply a onetime
assessment of achievements. Efforts to develop context specific item pools for
competency testing must also be ssmultaneously made.

413 Monitoring of Programme by District Based Body : A District Level
Committee comprising public representatives would be constituted to monitor the
implementation of the SSA programme in that district as per the following provisions:-

(@ Composition of the District Level Committee:

I. All Members of Parliament, Mbers of the State Legislature and
Members of the Zilla Parishad (wherever duly cdostd), elected from that
district/and/or urban bodies (duly constitutedppplicable.

il. The District Magistrate/Catter/Deputy Commissioner/Chief Executive
Officer of the Zilla Parishad/Urban local body wik the Member-Secretary.

iii. District Education Officer ioharge of SSA.

iv. District Officers in-charge ofribking Water Mission/Total Sanitation
Programme/ICDS programme/Panchayati Raj/Labour/ didapped Welfare/Social
Welfare/Minority Welfare etc.

V. Two NGO’s working on elementagucation for SSA in the area, to be
nominated by the District Magistrate/Collector/ommissioner/CEO Zila Parishad.
Vi. The senior-most Member of Panlént present in the meeting will chair the

Committee on the day it meets.
(b) Terms of Reference of the District Level Committee
The Committee Ivbe apprised of the progress of the SSA
|mplementat|on in the district, both in terms of kargets and achievements thereof, and
also on outcome indicators, inter-alia, enrolmedhtopout, learning achievement levels
of students etc.

. Suggestions af thembers may be taken into consideration, within
the parameters of the SSA guidelines and framewfarkplementation and the Approved
Annual Work Plans & Budgets of the district, fopmoving SSA implementation at the
local level.

iii. The Committee nago examine the synergy and convergence of
other related Government Departments in improviegos! infrastructure and other
support services for benefit of children in thedykars age group.

iv. The Committee widehonce a quarter.

4.14 Monitoring of Programme by Village/School Based Body : “To provide for
supervision and monitoring by Panchayat Raj Infititus over the village or school
based bodies set up by the States/UTs through v@®#nis implemented at the grass-
root level, the following arrangements be ensured:
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i There should be a Standing Committee or a sub-ctisemior education under
the Gram Panchayat (GP), which would be the noddlylor all matters relating to
elementary education.

il. That the school wise or village wise coitiees responsible for elementary
education/SSA should be linked with the Sub-Conesitof the GP in-charge of
Education, as in (i) above, so that overall sugoni of PRIs is there over the elementary
education/SSA programmes.

iii. That all tiers of the PRIs (village, laky district) should be given roles of
supervision over the elementary education progras/®®A. This can be done by State
Government by defining the roles of Sub-Committae=alucation of the GP; the Block
Level Education Committee and the Education Sub-+@ittee of the Zilla Parishad.”

4.15 District Information System for Education (DI SE)

4.15.1 A school based annual information system, calledtri@t Information
System for Education (DISE), is already being impated throughout the Country.
Through the system, data on very important issfi@sschool like physical infrastructure
and facilities, availability of teachers, enrolmamid academic performances of children,
training of teachers, etc. are collected, annualith 30" September as the record date.

4.15.2 Using data thus collected, a fairly largamber of indicators are generated
for different levels. To illustrate, the school ogpcard builds a scenario of a particular
school with comparative status of others in theginieorhoods, block/district level
averages, etc. Similarly, reports at the subddistdistrict and State levels are also
generated. The whole exercise is carried outzirdi the facilities available in the DISE
software.

4.15.3 The relevant data should be utilizedtfa purpose of monitoring as well as
planning; be it for micro-planning at the grass tolevel or for the AWP&B of a
district/State. DISE based information and analygisowing lights on infrastructure
facility, access, retention, quality, teacher reldtissues may be immensely useful in the
process of planning and even monitoring, evaluateomd mid-course corrections.
Teachers’ rationalization, prioritization of physicinfrastructure and teachers’ training
issues may be addressed most effectively by us&j&B data.

4.15.4 Besides, the NUEPA has been bringing anutually publications titled
‘State Report Card’ and ‘District Report Cards’ é&hon the Data/ Reports received
from the States .These reports should be takeragtount for monitoring outcomes and
similar efforts should be made at the State level

4.16 EDUCATIONAL DEVELOPMENT INDEX (EDI)
4.16.1 The National University of Educational Planning &drinistration
(NUEPA) has developed an Educational Developmet¢XnEDI) to track progress of

the States towards Universal Elementary EducatldBE), for Primary and Upper
Primary levels as well as for a composite look latientary Education. The EDI ranking
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will encourage the States to improve their perforoeaand have closer look at both the
inputs and the outputs of the parameters that tafEmmentary education to a larger
extent. It is expected that EDI will also enablereneffective targeting of Sarva Shiksha
Abhiyan (SSA) to the most needy regions.

4.16.2 The EDIs are calculated based on a latgaber of variables picked up,
mostly in derived form from the DISE data. Educaél Development Indices (EDIs) for
each district clearly indicates the journey a disis to traverse to reach the overall goal
of Universalization of Elementary Education (UEB. study of the related parameters
would provide adequate insight to prioritize théhaties which will ultimately improve
the elementary education scenario in the distiatéSas well as to monitor the parameter
that have low EDI value. Efforts should be madeh®y States to develop sub district &
school based EDIs.

4.17 Results Framework for Measuring Outcomes of Elementary Education

4.17.1 The thrust of the X1 Plan is “Quality with Equity”. In keeping with ¢h
thrust strategies and approaches under the SSBearg targeted towards incentivisation
of upper primary, addressing residual equity angrawing the quality of learning. It is
important that measurable outcomes are definedisineously.

417.2 To measure the outcomes, a results framework thitidentify the
measurable indicators, inform about the baselirtetha targeted results along with the
data collection instrument as well as the frequesfayeasuring such outcomes has been
developed. The States/districts are expected \elole the State/district specific results
framework on the suggested indicators.
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COVERAGE OF SPECIAL FOCUS GROUPS

5 STRATEGIES FOR OUT-OF-SCHOOL CHILDREN: EDUCATION
GUARANTEE SCHOOLS IN UNSERVED HABITATIONS AND ALTER NATIVE
AND INNOVATIVE EDUCATION FOR OUT OF SCHOOL CHILDREN
INCLUDING CHILDREN IN DIFFICULT CIRCUMSTANCES

5.1 The Education Guarantee Schenand Alternative and Innovative
Education scheme is a part of the Sarva Shiksha Alfan framework. Guidelines
issued separately under the Handbook of EGS & Aigllsapply. The management
structure for implementation of EGS & AIE will bedorporated in the management
structure of the Sarva Shiksha Abhiyan. Plannimgraisal and supervision processes
will also be the same.

5.1.1 The new scheme makes provision for dified strategies and has flexible
financial parameters. It has provided a range aioap, such as EGS, Back to School
Camps, Balika Shivirs, etc. There are four broadiscareas:

() Full time community schools for small unseriebitations

(i) Mainstreaming of children through bridge coessf different duration

(i) Specific strategies for special groups likkild labour, street children, adolescent
girls, girls belonging to certain backward commiast children of migrating families,
etc.

(iv) Innovative programmes - the innovatiocan be in the areas of pedagogic
practices, curriculum, programme management, tekthand TLMs, etc.

5.1.2 All habitations not having a primary echwithin one kilometre and having
a minimum of school age children will be entitleditave an EGS type school. Children
who have dropped out-of-school will have an opputjuto avail of bridge courses,
aimed at their mainstreaming. The objective ise® the EGS and AIE as integral to the
qguest of UEE. The linkages with CRC/BRC/DIET/SCERIIl be required for EGS and
AlE.

5.2 EDUCATION OF MIGRATING CHILDREN

5.2.1 “To address the issue of seasonal migration foyirgrperiods for work in
brick kilns, agriculture, sugarcane harvesting,starction, stone quarrying, salt pans etc.
and its adverse effect on education of children whgrate with other members of the
family, SSA encourages identification of distriddocks and villages from where or to
which there is a high incidence of migration, tlistfand foremost effort should be made
to bring such children to regular schools bothistritts where they stay or in districts to
where they seasonally migratélowever, in case this is not feasible then altative
options be explored, as described hereunder:-

€)) seasonal hostels / residential campsetairr children in the sending villages
during the period of migration

(b)  work-site schools at the location wheigrant families are engaged in work
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(© peripatetic educational volunteer who caove with the migrating families to
take care of children’s education

(d) strategies for tracking of children thgbumigration cards / other records to
enable continuity in their education before, duramgl after the migration.

5.2.2 The receiving district /State where raig families are located for some
period shall have responsibility for ensuring thdtication facilities are provided to the
children during the period of migration. It is exped that the AWP&Bs of these districts
would include activities for education of such dnén, under AIE component. The
involvement of NGOs in the processes of mappingmdration and planning and
implementation of interventions should be activalypported.

5.2.3 Since migration takes place across distand States, it would be necessary
for sending and receiving districts and Statesdiaborate with each other to ensure
continuity of education of such children and by esttmeans such as providing

appropriate textbooks, teachers who can teachdnahguage in which children have

been receiving education. For this purpose “taskefe could be set up to effect regular

coordination between States/districts.

5.2.4 The appraisal process of the AWP&Bs Moscrutinize if areas of high
incidence of migration have been identified and twee strategies for education of
seasonally migrating children have been includedistrict and State plans”.

5.3 URBAN DEPRIVED CHILDREN

5.3.1 There is an urgent need to focus on dtecational needs of deprived
children in urban areas. Recent studies indicaeytbwing problem of schooling of poor
children in urban areas. On account of differenmiadstrative arrangements for the
management of schools in the urban areas, oftanrder of initiatives for UEE do not
reach the urban area schools. Some significanttefftave been made by NGOs like
Pratham in Mumbai in partnership with the Municif@rporation and the City Level
Plan of Action in Calcutta. The Municipal Corpowatiof larger cities will be considered
as ‘"district" for purposes of preparation of Eletagy Education Plans. The
arrangements for decentralized management will afgay to these proposals. These
proposals can be developed by Municipal Corporatiand the State government will
have to recommend these for funding under SSArlglepecifying wherefrom the State
share will be provided. All norms of SSA will apgly urban areas. Besides Ward, Urban
Slum clusters will be unit of planning in such area

5.3.2 Urban areas have special problems like the educatifostreet children, the
education of children who are rag pickers, childrghose parents are engaged in
professions that makes children's education diffi@ducation of children living in urban
working class slums, children who are working irdustry, children working in
households, children at tea shops, etc. A diverditgpproaches is required to tackle the
educational problems in urban areas. On accousedirate administrative arrangements
of schools in the urban areas, there is a needdadmate and converge interventions
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across Departments and local bodies responsiblesl@mentary education in urban

areas. This calls for a provision of planning ididively for the urban areas either as
separate plans or as part of District Plans ircse of smaller towns. In either case, this
would require partnership with NGOs, Municipal beslietc.

5.3.3 Opening of Non Residential Brgge Courses (NRBCsJor dropped out
and never enrolled children, Child labours, childengaged in domestic chores, street
children, adolescent girls, Children of sex workesildren studying in un recognized
Madarsa etc. Short duration NRBCs of 2-6 monthatthur cater to younger children of
7-9 years who can be mainstreamed to regular sshnch shorter period. Long term
NRBCs help in mainstreaming of older children ia 8+ age group.

5.3.4 Opening of Residential Bridgeddrses (RBCs)also called Residential
Campsfor older children, child labourers, include chédrengaged in household chores,
adolescent girls, deprived urban children and childiving on streets especially in large
cities. who have run away from their families orrait have either or both parents and /or
do not have a shelter.

5.4 PROVISION UNDER SARVA SHIKSHA ABHIYAN FOR INNOVATIVE
ACTIVITIES FOR GIRL'S EDUCATION AND EDUCATION OF SC & ST
CHILDREN

5.4.1 The Sarva Shiksha Abhiyan will develop contpecific interventions, over and
above the mainstreamed interventions, to tackleptbblems in SC and ST education.
All successful interventions so far will serve he guiding principle for preparing such
interventions. The provision of expenditure up tgpBes 15 lakh per year each given in
the norms can be used for taking up innovativerwetations relating to girls' education
and education of SC/ST children under the Sarv&sBhi Abhiyan. The following
provisions have been made for girls' educationeahatation of SC/ST children:

0] Interventions for Early Childbd Care and Education

(i) School/EGS like alternativeciigty to be set up within one kilometer of all
habitations.

(i) Up-gradation of EGS to reguknhools

(iv) Special mainstreaming campsduot-of-school girls/ SC/ST children under
the Alternative and Innovative Education component.

(v) Mabhila Samakhya like intervemis from the innovation fund.

(vi) Provision of process-based comityuparticipation with a focus on the
participation of women and SC/ST

(vii) Provision of context specificriavative intervention for girls' education and
education of SC and ST children. The innovativegpgmmes can include:

€) Enrolment and retention drives.

(b) Special camps and bridge cairse

(c) Setting up special models deatative Schools.

(d) Strengthening of Madarsas arakfebs for formal education to girls.

(e) Community mobilization includirsetting up new working groups and

working with existing working groups.
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® Monitoring attendance.

(9) Remedial/coaching classes.

(h) Providing a congenial learneryironment inside and outside the school.
(viii) Training programme for communigaders to develop capacities for school
management.

(ix) Setting up of Block and Clustesource Centres for effective academic
supervision.

(x) Free textbooks to all girls/ST children up to Class-VIII.

(xi) Mid-day-meal programme to cowt as at present.

(i) Development of bridge materials based on local wess for smooth

transition of tribal and other children from motHanguage education to education in
States official languages

(xiii) Incentives like uniforms and starships to be funded from State Plan only.
(xiv) Adequate Teaching Learning Equgninfor all Primary and Upper Primary
schools.

(xv) At least 50 % of the teacherdéoappointed have to be women.

(xvi) Provision for

(a) school and teacher grants for all teexcher

(b) 10-days in-service training each yeardibteachers and 10 monthly cluster level
meetings & peer group training sessions each ywaalf teachers at Cluster Resource
Centre

(c) all children with Special needs

(d) community-based monitoring, partnershiphwesearch and resource institutions,
and periodic feedback on interventions

5.4.2 The availability of innovatiorfunds will be subject to the following
conditions:
a. ECCE and girls education interventiondl t@irget interventions for supporting

girls education which are not covered under otloenmonents of SSA e.g., NPEGEL and
KGBV programmes.

b. Interventions for Scheduled Caste/ScheatlUlribe communities will be targeted
to enhanced retention and learning levels of céiidr

C. Interventions for educationally disadkeayed minorities chiefly muslim children,

to target their enhanced enrolment, retention amapdetion of elementary education.

d. Interventions for urban deprived childreith focus mainly on creating facilities

for street children, migrant children, rag pickeos enable them to join elementary
education.

e. No duplication with any other SSA compunaill be permissible. The innovation

should not duplicate strategies allowed under ottenponents of SSA or to other
interventions of other schemes.

f. All components under the Innovation Head will néethe designed and executed
in a clearly defined deliverable outcomes to béaldted in the Annual Work Plan of

district. The innovation should be area specifid docused on clearly defined target
groups. It can be in the form of a package inclgdoeneral SSA interventions

supplemented by interventions under Innovative He&teps for its monitoring and

evaluation should also be clearly brought out. Fterventions will be in project mode
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having no civil work components with clearly defthareas, target group, outcomes and
monitoring and evaluation. The intervention will beoken in micro activities with
indicative financial requirements.

5.5 GIRLS' EDUCATION

5.5.1 Education of girls, especially those belonginghte scheduled castes and
scheduled tribes, is the primary focus in Sarv&$ta Abhiyan. Efforts will be made to
mainstream gender concerns in all the activitiedeurthe Sarva Shiksha Abhiyan
programme. Mobilization at the habitation/villagéyan slum level, recruitment of
teachers, upgradation of primary into upper primachools, incentives like midday
meals, uniforms, scholarships, educational prowidike textbooks and stationery, will
all take into account the gender focus. Every #gtisnder the programme will be judged
in terms of its gender component. Besides mainsirgg special efforts like the Mabhila
Samakhya type of mobilization and organization,ki@acschool camps for adolescent
girls, large-scale process based constitution ofiilde&Samoohs, will also be attempted.
The selection criteria take into account the low feale literacy among the scheduled
caste and scheduled tribe women.

5.5.2 The Sarva Shiksha Abhiyan recognizes the needpecial efforts to bring the
out-of-school girls, especially from disadvantagedtions, to school. This would require
a proper identification of girls who are out of eohin the course of microplanning. It
also calls for involving women through participatoprocesses in the effective
management of schools. Experiences across the statker Mahila Samakhya and under
the District Primary Education Programme have sstggk the need for a clear
perspective on women's issues. The provision fds'geducation would have to be
situated in the local contexts and interventionsigieed to suit the specific community
needs in this regard. Special interventions nedaktdesigned to address learning needs
of girls and relating education to their life. TBarva Shiksha Abhiyan is committed to
making these interventions possible.

5.5.3 INTERVENTIONS/INCENTIVES FOR GIRLS EDUCATION

0] Reaching out to the girl child is centtal the efforts to universalize elementary
education. Sarva Shiksha Abhiyan, &dtcation for Al programme recognize that
ensuring girl's education requires changes not amlthe education system but also in
societal norms and attitudes. A two-pronged gersteategy has, therefore, been
adopted, to make the education system responsiw@etmeeds of the girls through
targeted interventions which serve as a pull fai@nhance access and retention of girls
in schools and on the other hand, to generate ancmity demand for girls’ education
through training and mobilization.

(ii The targeted provision for girls undem@&aShiksha Abhiyan include:

a. Free textbooks to all girls upto sl&4ll

b Separate toilets for girls

C. Back to school camps for out-of-sdigids

d. Bridge courses for older girls

e Recruitment of 50% women teachers
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f. Early Childhood Care and Educatiemters in/near schools/convergence with
ICDS programme etc.

g. Teachers’ sensitation programmesampte equitable learning opportunities

h. Gender-sensitive teaching-learningemals including textbooks

i. Intensive community mobilizatiorfats

J- ‘Innovation fund’ per district fareed based interventions for ensuring girls’
attendance and retention.

k Girls only schools at upper primagyel within the State policy.

(i)  Efforts are being made to generate a camity demand for girls’ education and
enabling conditions for people’s and women’s pgéton, to create the push factors
necessary to guarantee girls education. Motivasioth mobilization of parents and the
community at large, enhancing the role of womenmanthers in school related activities
and participation in school committees, and sttemging the linkages between the
school, teachers and communities are some of tlye imavhich the enabling conditions
are being created.

55.4 National Programme for Education of Girls at Elemenary Level
(NPEGEL) - The National Programme for Education of Girls aer&¢ntary Level
(NPEGEL), is a focused intervention of Governmehntnalia, to reach the “Hardest to
Reach” girls, especially those not in school. Ldawettin July 2003, it was a separate
gender distinct but integral component of SSA, Wwhirovides additional support for
enhancing girls’ education over and above the itwests for girls’ education through
normal SSA interventions. The programme provides development of a “model
school” in every cluster with more intense commymitobilization and supervision of
girls enrolment in schools. Gender sensitizationtezfchers, development of gender-
sensitive learning materials, and provision of nkased incentives like escorts,
stationery, workbooks and uniforms are some oktideavors under the programme.

554.1 The scheme is being implemented in edocally backward blocks (EBBS)
where the level of rural female literacy is lesarththe national average and the gender
gap is above the national average; in blocks diridis which are not covered under
EBBs but are having at least 5% SC/ST populatiahwahere SC/ST female literacy is
below 10%; and also in selected urban slums. Bpkke emphasis on the programme
as a distinct component of the SSA a separate ataoeed to be maintained for
NPEGEL.

5.5.4.2 The scheme has been amended in July, 2007 to présticblock focused
projects for girls at risk/difficult circumstancesnder the National Programme for
Education of Girls at Elementary Level ProgrammePBGEL) with clearly defined
outcomes subiject to the following conditions:

0] Focus of interventions should be on retention ofsgand
improvement in the quality of learning. Detailadtion plans for the target group of
girls and the specific strategies to be adoptethamblock are spelt out, with defined and
measurable outcomes. SSA Annual Work Plans tifctisto reflect NPEGEL block
specific projects, accordingly.
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(i) All strategies and interventions must target both and ‘out’
of school girls within the block.

(iii) Funds per block would be the sum total of the somponents
admissible under the NPEGEL scheme per cluster.
(iv) The amount of Rs.2 lakhs granted for an additiowaim to a

model cluster school be deleted from the schemesS& already provides for such
infrastructure. Instead the fund should be used dther approved activities and
included in (iii) above.

5.5.4.3 The revised guidelines of the scheme of National Progmae of Education
of the Girls at Elementary Level (NPEGEL) are ensled at Annexure - V

5.5.5. Kasturba Gandhi Balika Vidyalaya (KGBV)

The Kasturba Gandhi Balika Vidyalaya (KGBV) schemas launched in July 2004
(merged with SSA from XI' Five Year Plan), for setting up residential schatlsipper
primary level for girls belonging predominantly tbe SC, ST, OBC and minority
communities. The scheme is being implemented ut&ibnally backward blocks of the
country where the female rural literacy is belove thational average (46.13%) and
gender gap in literacy is above the national awer@y.67%) such residential schools
will be set up only in those backward blocks thathdt have residential schools at upper
primary level for girls under any other scheme ofnistry of Social Justice &
Empowerment, Ministry of Tribal Affairs or the StaGovernment. This shall be ensured
by the District Level Authority of SSA at the tingd actual district level planning of
KGBYV initiatives by coordinating with the other Depments/Ministries.

5551 The Kasturba Gandhi Balika Vidyalaya scheme raa agparate scheme
for two years but from %1 April, 2007 is merged with Sarva Shiksha Abhiyas a
separate component of the programme. Furthersabpe of the Scheme is enlarged to
cover the blocks that have rural female literacpwe30% and urban areas with female
literacy more than the national female literacyoéur).

5.5.5.2 Within these blocks, KGBV schools may be located areas with
concentration of SC, ST, OBC and minority populatiwith low female literacy and/or a
large number of girls out of school. In view oktlargeted nature of the scheme, a
minimum of 75% of the seats shall be reserved fds dpelonging to SC,ST,0BC or
minority communities and for the remaining 25%,opty is accorded to girls from
families below poverty line.

5.5.5.3 The Scheme is being implemented in 2180 blocke aRfendment of
enlarging coverage will provide another 410 KGB¥idential schools.

The revised guidelines of the scheme of Kasturban@a Balika Vidyalaya (KGBV)
are enclosed at Annexure-VI
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5.5.6 EARLY CHILDHOOD CARE AND EDUCATION

5.5.6.1 Realizing the crucial importance of rapldysical and mental growth during
early childhood, a number of programmes of ECCEewstarted particularly after the
National Policy for Children (1974). The existiB@CE programmes include:

(i) Integrated Child Development Services (ICDS).

(i) Scheme of assistance to voluntary organizatiéor conducting Early Childhood
Education (ECE) centres.

(i) Balwadis and day-care centres run by voluptargencies with Government's
assistance.

(iv) Pre-primary schools run by the St@wvernments, Municipal Corporations and
other governmental and non-government agencies.

(v) Maternal and child health services through ryrhealth centres and sub-centres and
other agencies.

5.5.6.2 The National Policy of Education (NPE) lyasen great deal of importance
to Early Childhood Care and Education (ECCE). &ws ECCE as a crucial input in the
strategy of human resource development, as a fesdkesupport programme for primary
education and as a support service for working woofethe disadvantaged sections of
society. It has also taken into account the haliséiture of ECCE and has pointed out the
need for early care and stimulation of children bednging to the vulnerable sector
Since the age span covered under ECCE is from ptinogo 6 years, emphasis has been
given to a child-centered approach, play-way antvigcbased learning in place of
formal methods of teaching and early introductidrthe three R's. The importance of
community involvement has also been highlightedmpkasis has been given to
establishing linkages between Integrated Child Dmpraent Services (ICDS) and other
ECCE programmes.

5.5.6.3 The Revised Policy Formulation reiterates postulates of NPE, 1986 on
ECCE. The prescriptions of POA, 1992 continueambrelevance. What is attempted
here is to update the POA, 1992 taking into accthmidevelopments since then and the
need to strengthen the programmes by, inter-atipraving the programme components,
co-ordination mechanism and enlisting communitytip@@ation in mobilizing resources,
planning and monitoring.

5.5.6.4 The Sarva Shiksha Abhiyan realigethe importance of pre-school
learning and early childhood care and its role infinproving participation of children

in schools. In order to facilitate a greater convergence witie Integrated Child
Development Services, efforts to strengthen thethenarea of pre-school education will
be made. Specific support may be made availabkxigting ICDS centres from funds
available under the head innovative activities.

5.5.6.5 In habitations not covered by the ICDS am@rever the State government is

desirous of starting a pre-school education centthe formal primary school, support
from the Sarva Shiksha Abhiyan could be acces$edugh funds available under the
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head innovative activities. In case of a new IGf@8tre coming in such a habitation, the
pre-school facility will necessarily have to workaonjunction with the ICDS.

5.5.6.6 A provision of up to Rupees 15 lakh pearym a district for any innovative

intervention including for Early Childhood Care aldiucation has been made. The
District Elementary Education Plan has to have anRor Early Childhood Care and
Education. It also has to list the facility alreadyeated under the ICDS. The
supplementary support for ECCE will always be injoaction with the ICDS. Provision

of honoraria for pre-school teacher, training ofnganwadi Sevikas for Pre-school
learning, activity materials, play items, etc., kcblbe provided as support for ECCE.

5.5.6.7 Early Childhood Care and Education (ECGH critical and essential input
in freeing girls from sibling care responsibilitideading to their regular attendance in
school and in providing school readiness skillpte-school children. SSA emphasizes
the importance of strengthening convergence with Ititegrated Child Development
Services (ICDS) programme of Ministry of Women &ildhDevelopment to promote
pre-school education as it directly benefits cleiidin primary education. Instructions
have been issued from time to time that effectiu@esgy be maintained with the ICDS
through the following:

a. Convergence instructions to be issued Stgte Education Departments in
concurrence with ICDS Department.

b. Regular inter departmental meetings ateStdistrict, block level between SSA
official and the ICDS programme.

C. Representative of ICDS programme on tta@eS_evel Executive Committee of
SSA and District Implementation Committee.

d. Location of Anganwadi centres in or clggeximity to primary school campus
and synchronization of the timings of the Anganwaatitres with the primary schools.

e. Joint trainings of Anganwadi workersnpairy school teachers and health workers
for a convergent understanding of benefits of mt@sl for primary school enrolments.

f. Use of infrastructure of DIETs, BRCs a@dRCs for training of Anganwadi
workers and other functionaries of ICDS.

g. Strengthening of training of Anganwadirkers in pre-school activities in both
existing and new projects/Anganwadi centers.

h. Augmentation of pre-school kits/materisisAnganwadis, where such materials
are required.

i. In very exceptional cases, opening oé-gchool centers in areas where
Anganwadis are not presently available, with theaclunderstanding that once ICDS
expands to the area, then the SSA pre-schooltiawiill cease to exist. Norms of the
pre-school center will be in keeping with ICDS nerm

5.5.6.8 Funds under Sarva Shiksha Abhiyan can be access&C{CE support for
the above activities, from the “Innovation fund’adlable with each district upto a limit
of Rs.15 lakhs per district and also funds avadldbl ECCE support under the National
Programme for Education of Girls at Elementary Les@mponent of Sarva Shiksha
Abhiyan in educationally backward blocks of the miow.

62



5.5.6.9 The detailed instructions issued by the Ministry dfiRD about
convergence between ECCE and ICDS are containedthe D.O.letter no.F-18-
10/2001-DPEP-4/EE-8 dated 29-3-2004, copy enclasedinnexure-VII

5.5.7 LESSONS FROM PAST PROGRAMMES IKE DPEP AND LOK
JUMBISH

The conduct of various previous programmes in tblel fof elementary education, like
DPEP and Lok Jumbish, have thrown up interesting) successful lessons on gender
intervention for improvement in access, enrolmeetention and achievement of girls.
Some of these, which can be adopted by the Stat®SA, are as follows:
A)  Access and Enrolment
0] Regular enrolment drivesconducted in most States. In Uttar Pradesh, a 23 %
increase has been recorded in girls' enrolmenOB02001 over last year's enrolment
figures.
(i) Conducting special camps and bridge cosesfor girls to mainstream them.
(i)  Setting up special models of Alternate &ools exclusively for girls - angana
vidyalayas, bal vidyalaya, bal shalas, Sahaj Slaikeéndras, AS cum ECE centres.
(iv)  Balika Skikshan Shivirs(Camps for adolescent girls)
(v) Providing formal schooling fatities in centres of religious instruction
viz., Maktabs and Madarsas.
(vi) Intensive mobilization efforts among the resisguaiups.
(vil)  Working in close collaboration with the conmunity in identified pockets.
(viii) Using women's groups(both formed under the programme and those already
existing), VECs, MTA, to follow up issues for gireducation.
B) Retention

(1) Monitoring attendanhas beehigh on the agenda in all States
where micro initiatives for girls' education haveeb taken up. Community involvement
is high in this process, particularly in mobilizipgrents for regular attendance of their
children

(i) Follow up of drop out girls to bring them back to school either
through camps or bridge courses.
(i) Organizing retention drives to put regular pressure on parents and

the school system to ensure retention of girls.s€hare not one time drives but are
organized at regular intervals to sustain the jpiresand take up corrective measures as
may be necessary.

(iv) In pockets identifiéal intensive activitiesattendance of each child
is monitored to prevent dropouts.
V) In Uttar Pradesh, children are awarded gaded colours for their monthly
attendance - green for the best, yellow for the maéstre and red for the deficient.
This system is showing results. Children are keemtachieve the green Colour.
(Vi) It is proposed to publically felicitate the children with good attendance
records at local level functions. This has not onlgnthused the children further, but
has also instilled a sense of commitment and respghility among parents and
guardians.
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C) Achievement

(i) Special coaching classes/remedial classeS@girls.

(i) Creation of a congenial learning environmémt girls in the classroom where they
are given the opportunity to learn. This is beioge through special inputs to teachers -
either in selected pockets or across the progradistects

(i) Remedial classes being organized by VEC/Miembers for girls who are not
faring too well at school

(iv)  Improved classroom environment to proveltpuitable learning opportunities to
girls. Most interventions have been through teaseasitization programmes. There are
examples of States that have tried to addressstheeiof providing congenial learning
environment of girls in the schools/classroomsaltih the approaches have been varied.
States like Karnataka and Gujarat have taken aitetidls process.

(V) Kerala undertook a study onlassroom processes with a gender focus
in 168 schools. This formed the basis for the telaer training module developed on
this theme. Almost 28,000 teachers have been takd#mwough this training and have
been given reference material.

D) Planning and Implementation

(i) States have been sensitized on the use ofad@idata for local level planning for
girls' education with community involvement.

(i) Field-based trainings have been conductedssam, Kerala, Orissa, Uttar Pradesh
and West Bengal. States have been building on thkils and are concentrating in
certain very deprived pockets. Andhra Pradesh, r@yjMaharashtra, and Tamil Nadu
have also initiated focused interventions alonglamtines.

5.6 EDUCATION OF SC and ST CHILDREN

5.6.1 The educational development of childoefonging to the Scheduled Castes
and Scheduled Tribes is a special focus in the&&hksha Abhiyan. Every activity
under the Project must identify the benefit thatl wiccrue to children from these
communities. Many of the incentive schemes willdavsharper focus on children from
these communities. The participation of dalits &mfehls in the affairs of the school will
be specially encouraged to ensure ownership ofAbhkiyan by all social groups,
especially the most disadvantaged.

5.6.2 The interventions for children belorgito SC and ST communities have to
be based on the intensive micro-planning addresbimgeeds of every child. The Sarva
Shiksha Abhiyan provides flexibility to local united develop a context specific
intervention. Some interventions could be as foiow

@ providing adequate infrastructure for elatagy schooling in districts with
concentration of SC and ST population.

(b) engagement of community organizers fromS3C¢éommunities with a focus on
schooling needs of children from specific housdkol

(c) special teaching support as per need

(d) ensuring sense of ownership of school catess by SC/ST communities

(e) education guarantee scheme in remote, edgamopulated region otherwise
ineligible for schools with flexible norms.
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(H  setting up alternative schooling facilgien unserved habitations and for other out
of school children

(g) alternative education interventions for cfie categories of deprived children
belonging to scheduled caste and scheduled tribmmemity living in difficult
circumstances.

(h) training programmes for motivation for soling

0] using community teachers

() monitoring attendance and retention afdeken from weaker sections regularly

(k)  providing context specific intervention the form of a hostel, an incentive or a
special facility as required.

)] involving community leaders in school nagement

(m) free textbooks to SC and ST students.

(n) teachers' sensitization programmes to pteraquitable learning opportunities and
address in class discrimination.

(0) special coaching and remedial classes.

5.7 INTERVENTIONS IN TRIBAL AREAS

5.7.1 The problems faced by children in the tribal araee often different than that faced
by children belonging to Scheduled Castes. Heresial interventions may be needed
for such regions. Some of the interventions, witah be considered, are:

(a) Textbooks in mother tongue for children a¢ theginning of Primary education
where they do not understand regional language.

(b) Bridge Language Inventory for use of teachers

(c) Anganwadis and Balwadis or creches in eabtloadn tribal areas so that the girls
are not required to do baby-sitting.

(d) Special training for non-tribal teachers torin tribal areas, including knowledge
of tribal dialect.

(e) Special plan for nomadic and migrant workers.

(H Residential facilities for children in tribalocks.

5.7.2 RESIDENTIAL HOSTELS FOR CHILDREN IN REMOTE AND
SPARSELY POPULATED BLOCKS OF TRIBAL, DESERT AND HIL LY
DISTRICTS, UNDER SSA

5.7.2.1 Upper Primary Schools are provided as per Statemsoof distance and
population. Now with large scale opening of newosts, most States barring a few have
maximized access as per their extent State normsekkr, another problem, which has
emerged, is that areas within States with verytsoad population are not getting
Primary and Upper Primary Schools within the stgteld norms of 1 Km and 3 Kms
respectively, as they do not meet the required ladipn norms to become eligible for a
school.

5.7.2.2 Sarva Shiksha Abhiyan (SSA) provides farngtruction of school

infrastructure as per State norms. States, by tbkes do not have norms for hostels at
upper primary level. Therefore, under SSA the &Statould be allowed to construct
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residential hostels, for both boys and girls in¢benpound of existing Government upper
primary schools, one per block, in the blocks Wwhiave a population density of less
than 20 persons per square Km (remote and spgreplylated blocks of Tribal, Desert
and Hilly Districts) as per KGBV construction normRunning costs of hostel facilities
would be met by States through dovetailing witheotbchemes or from Innovative funds
under SSA, as per norms approved by the EC of thte/SJT Implementation Society.

5.8 Education of children belonging to Minority Muslim Community

5.8.1 To focus on education of muslim children followingerventions may be taken

up:
a. to ensure availability of schools inMUlslim Minority concentration districts.

b. Provision of only Girls Schools under the State Puly.

C. Support to Madarsa & Maktabs in ordepttovide regular curriculum to children
who are not attending regular schools by providi@&S/AIE facility.

d. Provision of Urdu text books for Urdu med schools and also for those teaching
Urdu as a subject as a part of free text books.

e. KGBYV also has provision of 2 Urdu teachers in KBV opened in blocks

with Muslim population above 20% and select urban eeas, if there is a demand for
Urdu as a medium of instruction in those schools.

f. Madarsas affiliated to State MadarsarBsand satisfying certain conditions are
eligible for such assistance as is available tergnant-in-aid schools e.qg.

- school grant @ 5000 per annum, per ddioo®rimary Schools and Rs.7000/- per
annum per school for Upper Primary Schools.

- teacher grant @ 500 per annum per tedoh&w cost teaching aids,

g. Free text-books to all Muslim girls.

h. Provision for Training of Urdu teacher

5.8.2 However, such Madarsas would be expected to fottmavcurriculum prescribed
by the State Madarsa Board.

5.8.3 A large number of children, especially girls, anerid studying in other Madarsas
not affiliated to the State Madarsa Board. In seekes, an EGS centre or an AIE
intervention may be started at the Madarsas byldb& body concerned / community
based organization, whereby free textbooks, artiaddi teacher if required and training
to the teacher in State Curriculum can be impart&dch interventions shall be planned
for and written into the perspective and annuahplaf SSA developed by the district and
State Societies.

5.8.4 Based on 2001 census data, 88 districts with mwae 20% Muslim population
have been identified for focused interventions un88A with provisioning of above
interventions in these districts to ensure paréitgn of Muslim children in Elementary
Education.
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5.9 EDUCATION FOR CHILDREN WITH SPECIAL NEEDS

5.9.1 SSA will ensure that every child with special d®eirrespective of the kind,
category and degree of disability, is provided edioo in an appropriate environment.
SSA will adopt ‘zero rejection’ policy so that nbild is left out of the education system.

5.9.2 Approaches and Options:

The thrust of SSA will be on providing integrat@ad inclusive education to all children
with special needs in general schools. It willbassipport a wide range of approaches,
options and strategies for education of childrerthwspecial needs. This includes
education through open learning system and opeoosghnon formal and alternative
schooling, distance education and learning, spesthbols, wherever necessary, home
based education, itinerant teacher model, remé&shahing, part time classes, community
based rehabilitations (CBR) and vocational eduoadiod cooperative programmes.

5.9.3 ComponentsThe following activities could form componentstbé& programme:
(a) Identification of children with special needddentification of children with special
needs should become an integral part of the mi¢aoipng and household surveys. A
concerted drive to identify children with speciaeds should be undertaken through
PHCs, ICDS, ECCE centres and other school readipesgrammes.

(b) Functional and formal assessmermif each identified childshould be carried out. A
team should be constituted at every block to cautythis assessment and recommend
most appropriate placement for every child withcsgleneeds.

(c) Educational PlacementAs far as possible, every child with special neglusuld be
placed in regular schools, with needed supporicesy

(d) Aids and appliancesAll children requiring assistive devices shoulddrevided with
aids and appliances, obtained as far as possitdagh convergence with the Ministry of
Social Justice and Empowerment, State Welfare Deeats, National Institutions or
NGOs.

(e) Support services:Support services like physical access, resourcansoan the
existing BRC/ CRC, special equipment, reading nefespecial educational techniques,
remedial teaching, curricular adaptation, adapted¢hing strategies and other services
like physiotherapy, occupational therapy, speeehapy could be provided

() Teacher training Intensive teacher training should be undertakesettsitise regular
teachers on effective classroom management ofrenilaiith special needs. This training
should be recurrent at block/cluster levels andgrdated with the on-going in-service
teacher training schedules in SSA. All training miegd at SCERT, DIET and BRC level
should include a suitable component on educatiahibdren with special needs.

(g9) Resource supportResource support could be given by teachers wgrkirspecial
schools. Where necessary, specially trained resoteachers should be appointed,
particularly for teaching special skills to childravith special needs. Wherever this
option is not feasible, long term training of regyuleachers should be undertaken.

(h) Individualised Educational Plan (IEP):An IEP should be prepared by the teacher
for every child with special needs in consultatiaith parents and experts. Its
implementation should be monitored from time toetinThe programme should test the
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effectiveness of various strategies and models égsuring the learning achievement of
children with special needs periodically, after eleping indicators.

(i) Parental training and community mobilizatianParents of children with disabilities
should receive counseling and training on how fagthem up and teach them basic
survival skills. Strong advocacy and awarenesgrnarames should form a part of
strategy to educate every child with special negfisomponent on disability should be
included in all the modules for parents, VEC anchgwnity.

() Planning and managementResource groups should be constituted at stag&jodli
levels to undertake effective planning and managemaf the programmes in
collaboration with PRIs and NGOs. An apex levebtese group at the national level to
provide guidance, technical and academic suppochiioiren with special needs under
SSA may be constituted.

(k) Strengthening of special schoolsWherever necessary, special schools may be
strengthened to obtain their resource support,anvergence with departments and
agencies working in that area.

() Removal of Architectural barriersArchitectural barriers in schools will be removed
for easy access. Efforts will be taken to provdaable-friendly facilities in schools and
educational institutions. Development of innowvatdesigns for schools to provide an
enabling environment for children with special neeshould also be a part of the
programme. All new school buildings should be constructed witharrier- free
features.

(m)Research:SSA will encourage research in all areas of edorcadf children with
special needs including research for designing @ewkloping new assistive devices,
teaching aids special teaching material and otteens necessary to give a child with
disability equal opportunities in education.

(n) Monitoring and evaluation On-going monitoring and evaluation should be eairi
out to refine the programme from time to time. Rbrs, appropriate monitoring
mechanisms should be devised at every level afditésted at regular intervals.

(o) Girls with disabilities Special emphasis must be given to education d$ giith
disabilities.

5.9.4. Convergence: All activities, interventions and approaches in thea of
education for children with special needs will beplemented in convergence with
existing schemes like Assistance to Disabled Persfor purchasef/fittings of
Aids/Appliances (ADIP), Integrated Education of thesabled Children (IEDC) and in
coordination with the Ministry of Social JusticedaBmpowerment, State Department of
Welfare, National Institutions and NGOs.

5.9.5. Expenditure upto Rs.1200 per disabled child co@dngurred in a financial year
to meet the special learning needs of such childréne ceiling on expenditure per
disabled child will apply at the district level.

5.9.6 .All these components, their implementation me@ranalong with related
activities have been explained in detail in thelusive Education Manual entitled:
Responding to Children with Special Needs — A Mahutr Planning and
Implementation of Inclusive Education in Sarva Shska Abhiyan.
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Quality Issues in Elementary Education

6. PEDAGOGY, TEACHER TRAINING AND CAPACITY DEVELOPMENT FOR QUALITY
IMPROVEMENT

6.1 GANDHIJI ON EDUCATION

Real education has to draw out the best from the s and girls to be educated. This can
never be done by packing ill-assorted and unwantethformation into the heads of the
students. It becomes a dead weight crushing all giinality in them and turning them into
mere automata

Mahatma Gandhi (Harijan 1 December, 1933)

6.2 THE NATIONAL POLICY RESOLVE

6.2.1 The National Policy on Education, as revised in2,9%hd emphasized the need for
a substantial improvement in quality of educatiorathieve essential levels of learning. The
Programme of Action, 1992, stressed the need todtayn Minimum Levels of Learning at
Primary and Upper Primary stage. This need emefrged the basic concern that irrespective of
caste, creed, location or sex, all children mustghen access to education of comparable
standards. The MLL strategy for improving the oiyatif elementary education was seen as an
attempt to combine quality with equity.

6.2.2 The main indicator of the quality oéelentary education can be visualized in terms
of its product — the learners’ achievement botlsdholastic and co-scholastic areas i.e. the
performance in various subjects of study and haaitdudes, values and life skills necessary for
becoming a good citizen. The factors associatdt siiccess in these areas, which relate to
conditions of learning and learning environmeng also sometimes considered as indicators of
quality of elementary education. Thus ensuringliuan the inputs and processes becomes
necessary if quality achievement is aimed at.

6.2.3 A strong focus on quality issues in elementary atan underpins all efforts under SSA,
which will increasingly become centre stage, as phegramme advances. There is a clear
outcome orientation within the programme, reflegtam understanding that inputs of different
kinds, whether in the form of additional teachdrajning programmes, textbooks etc. must
translate into tangible outcomes that reflect improent in the quality of classroom transactions,
pedagogic practices and learning outcomes of @nldiSSA includes several features that seek
to improve the quality of elementary education, émsuring basic provisioning to enable
improvement in the quality of classroom transactjdiv) large scale capacity building of States,
for undertaking interventions for quality enhancemend (c) evaluation of quality related
processes and assessment of learning outcomes.

6.2.4 Quality issues in elementary education will therefaevolve around the quality of
infrastructure and support services, opportunityeti teacher characteristics and teacher
motivation, pre-service and in-service educatiortezfchers, curriculum and teaching-learning
materials, classroom processes, pupil evaluatioonitaring and supervision etc. Indeed
improvement of quality in these parameters anduttenance is a matter of grave concern for the
whole system of education. Some issues are mexatibalow:

(a) Providing for reasonably good school hinddand equipment to all schools;

(b)  Providing quality ECCE to all children ur@iyears of age;

(c) Ensuring a minimum of 4 to 5 hours per dayneaningful stay of each child in school;
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(d) Providing trained and committed teacheralirschools and really interested and oriented
instructors for all EGS/AIE centres.

(e) Improving the quality of existing pre-semiteacher education;

)] Organizing quality in-service teacher eglimn to all teachers on a periodical basis and
with a follow up mechanism;

(@) Creating and sustaining teacher motivation;

(h) Revitalizing supervision system for qualfgmentary education;

® Re-organization of curriculum to imbikechl needs and in-corporating the concerns of the
National Curriculum Framework 2005;

()] Development of competency based and ciudd teaching-learning material;

(k)  Improving teaching-learning processes t&enthiem child centered, activity based, mastery
learning oriented;

0] Providing for remedial teaching and ehnent programmes at due occasions in all
classrooms;

(m) Introduction of formative evaluation and djreg system to make it stress free for children;
(n)  Reduction of curriculum load; and

(o) Introducing participatory management ofieatary education with community support.

6.2.5 Remedial Educationr Very often children admitted to formal schootseaundergoing a
bridging programme face problems of adjustmenth® formal environment. These children
need to be helped for sometime through communisgthavolunteers. The scheme would
support activities like home visits, weekly meesingith parents and children, remedial teaching
of such children for a period of upto 4 monthsratfteir admission into formal schools.

6.3 APPROACH UNDER SSA FOR QUALITY ENHANCEMENT

6.3.1 Sarva Shiksha Abhiyan will makefforts to take a holistic and comprehensive
approach to the issue of quality. Efforts to decemdlize the whole process of curriculum
development down (grassroot level) to the districkevel will be made.Reducing the load of
non-comprehension by facilitating child-centered activity-based learning will be attempted.
Learning by doing, learning by observation, workpesence, art, music, sports and value
education shall be made fully integral to the l@agrprocess. Appropriate changes will be made
in the evaluation system to make it more continuand less threatening. Performance of
children will be constantly monitored in consultatiwith parents but shall not be restricted only
to cognitive areas. Teachers’ role in preparatibtertbooks and secondary learning materials
will be enhanced. School timings will be made cmhtal. Based on a broad curriculum
framework, districts would be free to define thedntent areas in their local contexts. State and
national level institutions will facilitate this @cess of decentralized arrangements for
development of curriculum and evaluation systenmné guiding principles in curriculum and
evaluation reform will be as follows:

(a) Teacher/ community participation in matkmreparation and in developing a school
vision;

(b) Focus on good quality printing, illustratiofor books along side improvement in content;
freedom from ‘cheapest syndrome’ in matters ofdrbih’s books;

(c) Use of local dialects as language' in dasse and two;

(d) Community-based and school-based projecta/drk experience;

(e) Association of local artisans/workmen ineal activities;

(H  Primacy to cultural activities, art, spgréetc.;

() Content based and motivational trainingtéachers;

(h) Continuous assessment of students fopafid development;

® Facilitating child-to-child learning;
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()] Looking upon quality improvement as imagto a holistic School Improvement
Programme.

6.3.2 Norms approved under the scheme of Restructuring of TexaBiducation will
apply. Block/Urban Resource Centres and Clusteoies Centres will be set up as per the
norms mentioned earlier. They will function undeg guidance of DIETS

6.3.3 Efforts to identify teachers as reseysersons will be attempted through adoption of
objective criteria. Teachers as resource personkl ahen interact with pedagogy experts and
other teacher educators to develop useful learappyoaches for children. Efforts to recognize
the unique learning needs of children must be made.diversity of learning environments and
learning approaches should be encouraged and teastheuld have the freedom to experiment
on a much larger scale.

6.3.4 The effective interface of teachers and teactieca&tors is critical for developing a context
specific intervention. Study tours of teachers viid encouraged. NGOs with experience in
pedagogy will be associated in developing capaitpng teachers for innovative practices.

6.3.5 The distance education mode will continue to heimportant input in the in-service

education of teachers and other personnel in @ @frelementary education. It will supplement
the face-to-face training by using multimedia pags like audio-video programmes, radio
broadcast, teleconferencing, etc. This will alstilitate dissemination of innovative practices of
one region to others. DIETs would be the centreadtfvity at the district level. The state

coordination would be done by SIETS/SCERTs. ThdsteSevel organizations would take up
capacity building activities of DIET personnel.

6.4 SOME SIGNIFICANT INTERVENTIONS UNDER SSA FOR QUALITY ENHANCEMENT

0] Setting up of National Resource GroupQuiality Education.

(i) Coordination with NCERT — Department ofefentary Education, Department of
Measurement and Evaluation, Department of TeacldrcBtion and 5 Regional Institutes of
Education..

(i) Constitution of National Expert Group oAssessment in Elementary Education
(NEGAEE)

(iv) Reading Development Programme in Earlyr¥ @dth support from NCERT.

(v)  Establishment of Resource Groups at diffetevels (state /district /block /cluster).

(vi)  Active involvement of State SCERTs (2H)IETs (556).

(vii) Setting up and operationalizing Block aBllister Resource Institutions.

(viii) Documentation of good practices and shgracross States.

(iX) Enhancement, convergence and collaborationng major academic bodies and NGOs at
national/state/district level for quality enhancerme

6.5 TEACHER RECRUITMENT, RATIONALIZATION AND M  ANAGEMENT

6.5.1 States have their own norms for reomaitt of teachers and a lot of diversity exists
in payments being made to new recruits. In mangsdBe appointing authority is the local
Panchayat. The States will be free to follow tlsin norms as long as these are consistent with
the norms established by NCTE. There will be no mamise on standards even though
payments of less than the State pay scale as animintneasure may be adopted in States with
large-scale vacancies. Rationalization of existeagher units will be a priority. The presence of
the non-governmental sector has to be taken ndiefofe working out vacancies.
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6.5.2 The programme will provide for primamd upper primary school teachers to ensure
that there is no single teacher school . Ovetad, dffort will be to provide at least 1: 40 teacher
pupil ratio. Qualifications of upper primary teachevill be as per state specific norms and the
number of upper primary schools will be broadlyas the national policy norm. The practice of

at least 50 % women teachers will be strictly fatbal.

6.5.3 The support for newly appointedeachers’ salaries (on a reducing basis)
under the Sarva Shiksha Abhiyan will be for a ten gar period. The sharing arrangement
will be 85:15in thelX Plan, 75:25in theX Plan. For Xl Plan & thereafter, it will be 65:35
for the first two years i.e. 2007-08 and 2008-0%0:40 for the third year i.e.2009-10; 55:45
for the fourth year i.e. 2010-11; andb0:50 thereafter i.e. from 2011-12 onwardbetween the
Central Government and State Governments/Union Teiitories other than NE States. For
the 8 North-Eastern States, the fund sharing pattar between Centre and States shall be
90:10 under the programme in the XIth Plan period ad till the end of the programme with
the centre’'s share resourced from the 10% earmarkedunds for the NE Region in the
SSA'’s Central Budget.Long term sustainable financing of teachers' sedas likely to enthuse
States to fill up teacher vacancies as per regeintnfssistance will not be available for filling
up existing vacancies that have arisen on accofi@ittdtion. States that did not utilize the
support under Operation Blackboard for a third beadn Primary or an additional teacher in
Upper Primary will be eligible for assistance femnposts created to meet the rising enrolment of

pupils.

6.5.4 Sarva Shiksha Abhiyan will encourageesdralised management of teacher cadres.
The local government should recruit and the comiyusiould have a say in the selection
process. The Gujarat model of recruiting fully tied teachers on fixed pay as an interim strategy
could be adopted in States with large-scale teadd@ancies. Sarva Shiksha Abhiyan would like
to improve the accountability of the teacher vigisadocal community without diluting the
standards for selection of teachers, as laid dowm ftime to time by the National Council of
Teacher Education.

6.5.5 Opportunities for the professional depenent of teachers have to be encouraged
and all efforts to provide effective in-serviceiting and orientation have to be made. The norms
for Sarva Shiksha Abhiyan provides for effectivesarvice teacher training.

6.5.6 Arrangements for class room observation after imginprogrammes, by the
Resource Persons will be encouraged.

6.6 CURRICULUM AND TEXTBOOK DEVELOPMENT

6.6.1 The NCF 2005, developed by NCERT after extensivesgltations, endeavours to
reduce the curriculum load and make learning majeyable for children. NCERT has prepared
a three-phased programme for the development dbdeks from 2006-07 till 2008-09. The
NCERT textbooks have attempted to incorporate tmeerns articulated in the NCF regarding
sensitivity for cultural diversity, gender and aldlcentered constructivist approach to learning.
NCERT is supporting States in setting up Core Gsdopeview their syllabi in the light of NCF,
2005. These groups have to ensure that syllabi for all subjects, namely, social science, science,
mathematics and Languages:

(@) Incorporate the values enshrinetthénConstitution of India and the National Policy o
Education in the Organization of Knowledge in albgcts.
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(b) Reflect sensitivity to gender, caatel class parity, peace, health and needs of ehildr
with disabilities.

(©) Infuse environment related knowledge concern in all subjects and at all levels.

(d) Link school knowledge in differentogects and children’s everyday experiences.

(e) Ensure appropriateness of topics #meimes for relevant stages of children’s
development.

()] Ensure continuity from one levelth® next.

(9) Make inter- disciplinary and themdiitkages between topics listed for different sdhoo
subjects, which fall under discrete disciplinargas.

(h) Integrate work related attitudes sahlies in every subject and at all levels.

® Nurture aesthetic sensibility arglue by integrating the arts and India’s heritafje o

crafts in every aspect of the curriculum.

6.7 REVIEW OF TEACHER TRAINING AND DEVELOPMENT OF
PERFORMANCE STANDARDS

6.7.1 In order to address issues related to efficacgaéher training, MHRD undertook
a review of teacher training strategies and progras) with a view to impacting the final
classroom processes and learning achievement ddremi An initiative called ADEPTS
(Advancement of Educational Performance througtcheaSupport) has been rolled out in 2007
- 08.

6.7.2 This was a collaborative exercise betw®HRD, the States/ UTs, NCERT, TSG
and UNICEF, for Advancement of Educational Perfaroeathrough Teacher Support. It was felt
that teacher training under SSA needed to be gtrengd to become more outcome oriented.
That is, inputs in training should translate intwsitive changes in classroom practices. For this
purpose, it was first necessary to define the ddsitandards of teacher performance. Then, it
should be possible to device appropriate teactaénitig programmes that enable teachers to
perform at the identified levels.

6.7.3 The need for strengthening the teasbpport systems, simultaneously, was also felt
.In this context, the exercise of defining desipmiformance standards of trainers at different
levels (DIETS/BRCs/CRCs/) was also undertaken.

6.8. SALIENT FEATURES OF THE GUIDELINES FOR IN-SERVICE
TEACHER TRAINING :

6.8.1 NCERT has revised the guidelines for annual in-sefge training in the form of
“The Reflective Teacher”. The Key features of the gidelines developed by NCERT are :-

() It takes into account the ‘Constructivist’ approaas advocated in NCF 2005. This means
that the teacher should act as a ‘facilitator’, ambuld work towards creating a variety of
learning experiences in and out of the classro@nehable children to construct knowledge from
activities and experiences in day to day life. Téecher is not to be a ‘transmitter’ of knowledge
to passive recipients (the children).

® This approach requires teash® be reflective, that is they need to become
‘mindful enquirers’ into their own experiences guaide children meaningfully.

(i) The guidelines advocate aitspp’ model of in service training, in which 6-&yb

training is provided at the BRC/DIET level and 2ysldraining through actual observation of
classroom situations. Thereafter, teachers arectegbdo return to their school settings for 2-3
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months, to try out the recommended methodologies$ ideas. At the end of the training
programme, they once again return to the BRC/DI&T2f days to share their experience and
reflect on the new ideas before they completertiaing.

(i) The guidelines recommend anfal training duration of 10 days, as evident from
above.
(iv) In keeping with NCF 2005, theidelines recommend training of teachers in areas

such as art and heritage crafts, health and pHysittecation, work education and education for
peace, besides training in basic subjects likelagg, EVS and Mathematics.

(V) The guidelines stress ideadifion of training needs and development of
appropriate training modules through BRGs/DRGs/SRIESs also recommended that the
training design should emphasize local contextyalitd specificities in the teaching learning
situation.

(vi) A list of suggested readingdueational audio and video programmes for teachers
have also been provided in the guidelines.

6.9 IMPROVING  QUALITY LEARNING THR OUGH LEARNING
ENHANCEMENT PROGRAMMES (LEP)

6.9.1 Acquisition of literacy and numeracy skills playscaucial role in children's
learning process, especially in higher classeerdfhre SSA lays special thrust on acquisition of
these basic skills in early years. States undéy, 8Scourse of time, have realized its importance
and have gradually moved from school improvememig@ammes and quality improvement
programmes to Learning Enhancement Programmes JL&i#s focus on basic skills in early
grades and Science & Maths at upper primary level.

6.9.2 For implementing such innovative praesi funds available for remedial teaching,
teacher training, REMS, innovation and State/ @is{roject management are generally being
used for such interventions involving activitiegelimaterial development, capacity building
academic support, monitoring and evaluation. Alsdgake the LEP to the scale funds upto 2% of
the total outlay can be utilised subject to prerssf conditions. Budget available under Project
Management (up to an upper limit of 6% of the t@#&ite budget) can be considered for the
same. Out of the said 6% funds available, eacte/Stit would be expected to design a Learning
Enhancement Programme (LEP) using a maximum of PR& State would also provide a
detailed plan of action for its project managenretdted activities utilizing an upper limit of the
6% amount. For smaller districts where the managérend is insufficient to accommodate
guality intervention within 6%, the limit may besdrved at State level.

6.9.3 Major parameters of LEPs. The Following major parameters may be considered
during appraisal or approval of any Learning Enhantent Plan in ®istrict/ State/ UT:

® Objectives of the programme should focus on legreinhancement of students in
selected subject areas over a stipulated period.

(i) Provision for learning achievement surveys (baselnid term and end term) would
be made to track children's performance over thiege

(iii) Information about the background of children, tHearning difficulties, challenges
related to their performance along with the totahber of children to be covered.

(iv) Type of materials to be developed for studentschess, trainers and other
stakeholders.

(V) Role and functions of key personnel like teach€Z®Cs, BRCs, DIETSs,
community and others who will implement the prognaenand strategies for their capacity
building.
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(vi) Information about the pedagogic principles inclgd#trategies for learning tracking
to be adopted during the programme.
(vii) Strategies for evaluation of the intervention intdly and externally.

6.94 A State/ UT will provide a detailed plan for a District/ State specific Learning
Enhancement Programme related to reading, mathematics and science by using up to a total of
2% from the Programme Management cost of 6%.

6.10 NCERT SUPPORT FOR READING ENHANCEMENT PROGRAMME FOR
EARLY GRADES:

6.10.1 ‘Reading’ is a very important area in the primatgge curriculum. The National
Curriculum Framework 2005 also advocates creatfapportunities for reading and developing
a print rich environment in schools. NCERT's leaiachievement surveys have shown low
achievement in early grades, in basic literacyraunderacy

6.10.2 Basic education of good quality should facilitabe facquisition of skills in literacy and
numeracy, at the appropriate time. This is the di@ation on which other competencies are built
later. If the foundation is weak, subsequent learnis impeded. As part of the quality
enhancement agenda under SSA, NCERT has launateedliiag programme for the early grades
of the primary stage, as an exemplar for Statdsitiol their own programmes for strengthening
children’s’ reading skillsThe objectives of this programme are as follows:

® To select, procure and also develop new gradedngadaterials for children (Classes |
and 1) in Hindi and English
(i) To design and create a reading corner in eachecfdtected schools in the pilot project.

(i) To orient teachers in reading pedagogy

(iv) To create awareness among teachers as well as aotyrfar developing a reading
culture

(V) To devise strategies for wide dissemination of texgs and new developed reading
materials

(vi) To publish a magazine once in two months for chidincluding compositions/writings
done by children

(vii) To develop a teacher’'s manual for utilization &f teading materials

(viii) To develop guidelines for setting up of readindscatross States

(ix)  Toidentify and document the activities of NGOs king in this area

(x) To evaluate and document the process of the pitgeqt in the form of periodic reports.

6.11 ACADEMIC FOCUS OF BRCs/URCs AND CRCs

6.11.1 BRCs/URCs and CRCs have been concepdalimder SSA based on their good
performance in initiatives such as DPEP, Lok Jutmbhiksha Karmi, etc. Presently nearly all
BRCs/ URCs and about 95% CRCs are operational é dabuntry. However, much of their
potential as academic resource centers are yeetoehlized and their role and functions are to
be academically channelised. BRCs/URCs and CRG#$ toefinction as resource centers near
the schools to study the problems and issues relateguality through effective use of DISE,
household survey, Quality Monitoring Tools etc. gdingly they need to design strategies to
address the academic issues. Some of the majoreadadoles of BRCs/URCs & CRCs are
outlined below.

(a) Development of the Center asch academic resource center with ample resource/
reference materials for concerned teachers.
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(b) Development of strong resource lpday inviting resource persons from nearby
teacher education institutions, NGOs, Colleges/vdrsities and resourceful individuals form
Resource Groups in different subject areas for primand upper primary level.

(© Regular school visits for addiagsemerging pedagogic issues and issues related to
school development.

(d) Organization of teacher trainimgpd monthly meetings to discuss academic issues
and design strategies for better school performance

(e) Setting up of performance indicatto track and enhance school performance.

)] Consultation with community nfbems and Panchayati Raj Institutions to strive for
school improvement

(9) Design a Quality Improvement Pfanown block/ cluster as per the SSA goals and
strive to achieve that in a time bound manner

(h) Monitor the progress of qualitying Quality Monitoring Tools in collaboration with
nearby DIET

6.12 QUALITY ISSUES AT UPPER PRIMARYSTAGE

6.12.1. Since Sarva Shiksha Abhiyan covers the Upper Pyirst@ge also, the focus in quality
interventions would have to be on meeting the cempleeds of this stage in terms of teacher
gualification, competency, subject specific depleyinin schools, academic support through
BRCs/CRCs, training needs of teachers, classro@adbaupport and supervision issues. Since
SSA will be one of the first major programme intamtions at Upper Primary stage (OBB, LJP,
BEP, EFAUP had Upper Primary components), gredaeityc with regard to the specific needs of
this stage will emerge in the course of programmgementation.

6.12.2. As large number of children are transiting frommary to upper primary stage,
the focus from XI plan is on promotion of upper primary level. T3®A programme will orient
itself by supporting the States for the following:-

0] Prowisi of upper primary schools wherever gap existhiwithe
norms;
(ii) Providjrfor subject specific teachers in Maths and Sa&eatcupper
primary level.
(i) Enhancent of Science & Maths learning through specific
programme inputs.
(iv) Provisiasf free text books to all children within the g of
Rs.250/- per child.
(v) Furnitufer upper primary schools for more conducive legni
environment @ Rs.500/- per child subject to certaimditions.
(vi) Providifigr Computer Aided Learning at upper primary level.

6.13 USEFUL AND RELEVANT EDUCATION AND EDUCATION FOR LIFE

6.13.1 One of the goals of Sarva Shiksha Abhiigato promote education for life. The

debate on learning skills and life skills is an ol in India. There is a lot to learn from the iBas

education system advocated by Mahatma Gandhi antNtyee Taleem' advocated by Dr. Zakir
Husain. The whole issue of relevance of educatambieen raised in the context of education for
life. A lot of experts feel that education is nosj the process of imparting literacy and numeracy.
It is actually a process of socialization that Begfmildren cope with the natural and the social
environment. They have therefore, emphasized thd teedevelop a school system that builds on
the solidarities in societies and tries to leapmfrthe natural environment. The pursuit of useful
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and relevant education would imply a much greabeu$ on integrating physical and mental
development.

6.13.2 The Sarva Shiksha Abhiyan would encou@igees to focus on total development of
children. Encouragement to sports, cultural adtsjt Project work involving interaction with
social and natural surrounding, activity basedriegy, exposure to life skills with regard to
health, nutrition, professions, etc. Such a foculs emtail looking upon a school as a social
institution that is the hub of community activitidsncouragement to work experience would
require the attachment of children with professignfarmers, artisans, in order to master the
social and natural context.

6.13.3 The shift in focus should result in aajez involvement of a number of extension
workers in schools. Agriculture Extension Workekgalth Workers, Aanganwadi Workers,

extension workers in artisan based programmesyitiesi of the Khadi and Village Industries

Corporation, learning from traditional wisdom bydraction with the respected senior citizens in
an area, etc. should form an integral part of thetegyies of education for life. Children should be
encouraged to think and observe independently &edctassroom should be a forum for
interaction.

6.14 RESEARCH, MONITORING AND EVALUATION

6.14.1 As Sarva Shiksha Abhiyan emphasizes quality edwtatit is necessary to
periodically monitor and evaluate all aspects afggmgical inputs like curriculum and textbook
development, teacher training packages and class processes, amongst others. In this effort
the role of community assumes paramount signifiealbe community leaders and groups need
to be sensitized on issues related to monitoringhdifiren's progress and other quality related
school activities. Existing VECs, PTAs, SECs, MTAMCs, etc., should be involved in this
process by organizing fortnightly/monthly meetimgshe schools.

6.14.2 In order to assess enhancement in children's legamchievement and progress,
after the launch of Sarva Shiksha Abhiyan, a p&iegsessment every three years should be
done at the primary and upper primary stages, ubB@AS findings as a reference point.

6.14.3 Research groups at the State, district and subetlilgvels would be constituted to

facilitate quality improvement in teaching-learnirfgtate, district, block and cluster resource
groups would function in collaboration with the S€Es, DIETs, BEOs/BRCs and CRCs
respectively. Information regarding the constitntiand functioning of these groups would be
incorporated into the Project Management Infornmafgstem.

6.14.4 Research plays an important role in imaatation of the programme. Studies are
mainly conducted at both national level and Statellto provide feedback on effectiveness of
the different inputs, to highlight the problem aréa implementation and to suggest changes in
interventions to make them more effective. The $B8ourages research & evaluation as an on
going continuous process.

6.14.5 National level Research studies

a. Mainly conducted by NCERT, NUERNd Technical Support Group (TSG) of
Ed.CIL.
b. Mainly, NCERT is responsible émnducting national pupil achievement surveys.
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C. The Research, Evaluation & &taidnit (RESU) of TSG plays major role in getting
large scale studies / surveys conducted on isgigsgafrom analysis of EMIS; need felt during
the implementation of programme or on suggestioaderby National Resource Group / Sub-
Mission / JRMs.

d. The Research Advisory CommitRAC) at National level is comprised of experts
in education and allied areas from all over thentgu Their prime role is to discuss research
issues and to suggest new studies to be undertaken.

e. The Committee for Approval addearch Projects (CARP) is chaired by Secretary
(SE&L), Ministry of HRD and comprises of eminentofessionals from different national
institutions, NGOs and other organizations apprdkesstudies that will be commissioned under
the SSA. The CARP also approves the budget faetbaudies.

f. After the topic of researchdiscided, an outline of research proposal is deeslo
by RESU and then proposals are invited from NGQsyé&isities and other organizations either
by advertisement or by selecting agencies on ttegs b their reputation and contribution in
research.

g. For the studies involving seleBtates, effort is made to develop a common
methodology and to prepare the tools of data didleccentrally by RESU with the help of
external resource persons. Also detailed sampliag is developed and even samples of schools
or villages are drawn centrally for all the pagiaiing States, to facilitate data collection and to
ensure uniformity in sampling across states. Thigrticularly important since usually different
agencies are selected for conducting the studiffereht States.

6.14.6 State Level Research Studies

Every State is expected to have a State Researclisokg Committee or State Research
Approval Committee / State Resource Group compmgisiheminent professionals in education
from state level institutions, universities, natibror state level Research organizations and
NGO'’s. Their role is to approve and suggest topfceesearch studies keeping in view of state
needs and to review the completed studies. Staiktsdewelop their own procedures of
commissioning research studies such as by empagedljencies and inviting proposals from
them or through advertisement in newspapers.

6.14.7 District and School level resedr studies

At district level there are District Resource Greugmprising of representatives from DIETS,
other educational institutions, NGOs and eminenfgssionals in education and allied science.
Studies are undertaken by DIETSs at district lewlije Action Research studies are conducted by
teachers in schools on problems identified by th&mancial assistance for such studies is
provided from the SSA funds for REMS at State lewdidile training programmes for teachers in
Action Research are conducted at district level.

6.14.8 Upto Rs.1500 per school per year will be availdbteResearch, Monitoring and
Supervision, out of which Rs.200 per school per yede spent at national level. Rs.1300/- per
school per year will be available at State lewddjsct to the conditions laid down under Norm
No. 15.

6.15 MONITORING SYSTEMS FOR MONITORING QUALITY A SPECTS IN SSA

6.15.1 (a) All States have ongoing learning assessment sydteresep track of children’s
learning achievement and pedagogical improvement.

(b) A computerized annual educational MIS system (DiSEyperational in the country. In
2006-07, it covered 609 districts. The DISE inekideveral quality related parameters inter-
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alia, student-classroom ratio, teacher-pupil rati@acher profiles (educational qualifications,
teacher training, female teachers, etc.) and exatin results at exit primary and upper
primary classes.
(c) National Pupil Achievement Sample Surveys by NG&RTy 3 years for Classes lll, V, VI
and VI
(d) Karnataka State Quality Assessment Orgdais@KSQAQ)
(e) The States are also encouraged to undeirtdiependent learning achievement surveys to
assess performance of their students. Some ofSth&e specific large scale independent
initiatives include Karnataka State Quality AssessiOrganisation (KSQAO leading to
Karnataka Schools towards Quality Education — KS@E subsequent years), Gujarat
Achievement Profile (GAP), etc. where students tated through independent agencies and
learning gaps are identified.
() Quarterly meetings by Government of Indithvtate Pedagogy Coordinators and SCERT
representatives are held to review progress in igpalimensions/interventions, plan future
strategies, exchange good practices and build ctipaof States.

(g) 41 external monitoring institutions, ¢lading University Departments, Social Science
Institutions etc) also monitor all aspects of impéntation of SSA and provide reports on a half
yearly basis.

61.15.2 NCERT’'s QUALITY MONITORING TOOLS - A continuous and
comprehensive monitoring and supervision systembegen developed by the NCERT in the
form of quality monitoring tools. Major quality diemsions of elementary education covered
under these formats are:

(@) Children’s Attendance

(b) Community Support and Participation

(c) Teacher and Teacher Preparation

(d) Curriculum and Teaching Leaning Material

(e) Classroom Practices and Processes

()  Learners’ Assessment, Monitoring and Svigen

6.16 RESOURCE GROUPS AND RESPONSIBILITY CENTRES

6.16.1 The Sarva Shiksha Abhiyan emphasizes itguahprovement in elementary
education for which it deems necessary that resogroups and responsibility centres from
national to sub-district levels are identified. $hegroups would oversee the policy, planning,
implementation and monitoring of all quality reldtmterventions. Their major role would be to
advise and assist at various levels in curricul@wetbpment, pedagogical improvement, teacher
education/training and activities related to claesr transaction.

6.16.2 In order to facilitate a decentralizeddemf education, these groups would need to
be constituted at various operational levels, ngm8lational, State, district and sub-district. The
following could be involved in the groups:

(a) National level- NCERT, NUEPA, Ed.CIL (TSG), Universities, NGOsperts and eminent
educationists.

(b) State level- SCERT, SIEMAT, Universities, IASEs/CTEs, NGOsperts and eminent
educationists.

(c) District level - DIETs, representatives from DPEP District ReseuGroup, higher
educational institutions, innovative teachers fitben districts, NGOs.

(d) Sub-district —- URC/BRC/BEO, representatives from CRCs, innoeatéachers.
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6.15.3 NATIONAL RESOURCE GROUP OF SSA The National Resource Group of SSA has
been constituted vide Ministry’s Notification No. F52-1/2004-EE-17 dated ' April 2008 to
advise Central and State Governments on all aspect§ quality improvement in elementary
education, through SSA and related programmes, witlspecial reference to the following:

(@ Curriculum and syllabus

(i)  Quality and content of textb