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Introduction:t

The demand for Universalization of Elementaury
Education was firét put forward by Indians like Pada Bhail
Naro ji before the Indian EducationCommiszion (198€) tn make
tho local bedies elected by the Indians responsible for elen
-entary education. In 1893, the project of free and corzulscry
primary education was started in Amrsli Vistrict which spread
throughout Baroda by 1906. In 1910 vopal Krishna Uckhzale
introduced a bill eon elementary education to permit a local
Bndy the option to introduce compulsery education in any selected
area with some conditions fulfilled, but it wae ruled out. His
words in the concluding speech that '"the bill throwﬁ out today
will come back again «....... .came true when the uovernment
of India<deciared her Efucation Policy of Compulsory Education
and inccrporated it in the law in 1921.

Mahatma ngdhi realised the need of rass education and
put forward the hypnthesis of Basic Education, which was also
an effort toéérds the universalization of elementary eddcation.

In 1944, Sarget report recommended the compﬁlsory
schoolinz of 8 years for all ®hildren and developed a leng
term plan te achieve this in 40 years (1944-84), but the
Kher Committee reduced the plan period %o 16 years to achieve
it by 1960 vide Article 45 of the Cqsétitution.

Regarding the Universalization of Elementary Education in
India, the main issue is the education of children from *he
socio~-economically backward seetions 2f the society., Zhe illiteracy
among such children leads t4 adult illiteracy. Therefore

in order to sater to the nesds of this section of children and
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the adults a variety of procsrauwnes by different names, such
as Social Education, Part Time Education, Refresher Courses,
Crntinuving Education, Adult Edueation, Evtension Services,
Life Long Education, Balwadis, Non—formzl Educsziion for
(6=11), (6-~14), (9-14), Farmers' Functiional Literacy,
Non-student youth, Nehru Yuvak Kendra, Functional Litov oy
fer women, Nen-formal Edocaticn for workers, Non—formal
Bducation in the universities, Education through Mass
Media etc have bezn taken up by now,

"Learning to be' (URESCR) sugrests that "Universal 3
Basic Education, in a variety-of ferms depending orn pessi-
bilities and needs, should be the top pricrity for ¢du-
cational pclicies in the 1970s". This is mere true for
1980s. The Central Adviscry Board of Education in 1974
called for giving up the exclusive emphasis on formal
system of education and introduction within the system
a large element of non-formal Edncation for Develomment, New
Delhi, India, January 22 - Februnry 2,1970 recommended
that "Non-formzl Education should be s:en as complementary
to forwai education in each country's development., Govern—
ment should thereforc ensure that different programme
structures are integrated into a total system of recurrent
caucation.™

Non-formal Education programme is complementary to
ferm:! eductvion. It is 2 lone term practicsl plan with
s dedic nted effort tc fulfil promiscs towards the uniw. ~
szlizztion of elementary cdmeation of children not gt

to school fer one reason or the other. The prosra--. of
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i twr, Educition envisa-es the

Universaliz:tion of Elu:
admission and vetention of every child in the nsuzl scheol
for completion of c¢lementnry educiticn, bul part time
education for thosc who either don't join the schocl or

drop out before the prescribed wioe :ir zleimentary eéd-cation

-
}

wititout achicving the toreet. The additi o) populaticn

to be covered in the Sixth Five Yeur Plan in the age sroud
6—14 in India is 320 lakh, In the azo zroup €~14 it is

220 lakh in the age greup 11-74 it is 100 lzkh, Out of 220
lakh in the age grovp 6-11, 100 lakh children are to be
covered through formsal schools, while 120 l2kh throuv:.h

part time e¢lasses. Out of 10C lakh childaren in the a

group 11-14, €0 lakh are to he covercd through forar’
schools, while 40 lakh through part time classes., -

160 lakh children in the zage group 6-14 are to be ¢
under part time non-formsa! cducction, fthe working «

on universalizati n ~f elementary cducatiorn has cate i
announced ip thelr report, " ¥e arc convinced that

goal of universal elemeniary educstion can and shouls =«
achicved throush full-itime schoolin.: nd part—time educa-
tiony but eithrer should be dore withoub sucrificing the
basic minimum knowledge of literacy, numeracy and inculca-
tion of the sacial and ciwvic responsibili:i.s and in both
these options the contert of e¢ducation should be meaningful
and relevant ©c the socio-cconomic milieu and newds.
Content of e¢ither channel should he such os does not
thwart the scoz of vertical mohility."

Reasons for NFE orororammet

the reasons for Non-furmal educ.vicr programme may be
economic, scciolorical and humone, Eccramically, on the
ne both the

i
individuzl 2nd the society and or the other hond ther.

is scarcity of sood artisang like wechanice, elorfrood an,
carperters, welders, masons elc. in i . coonx . koo
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individual ir earnins the livelihood and the socicty in

e
filling the gacuum of gocd artisans,

Sncielogically, the society is buing divided into
e¢ducationally privile-sd pocple uand deprived people.

c.ple were o healthy link

BEarlier, the middle cln=ss
between the rich and the poor. Now, becauss of the surod
of formal education in the middlc eluse peovlz, thils 1o
is weakening fast. Time may come whern the middl: o
people may not funciisn as a Link boiueen the ricn in
the poor. Forma! education is creating new grougs . 7.1
the traditional social groups.

From the humzne point of view ail children =y
equal. They belong to different persons, famili.: -
classes biologically, but sociolozieally, they :r
and parcel of the society. It is the duty of the = ouovy
to provide then the opoortuniti«s to develop to 1. [l
of their capacity . As it is B4 tc deprive tbe
of the minimum facilities and oprortunities, as 1t 1o »:d

Ao, TV s
L _l,i_a.‘bt

to make children luxurious in their childhood,
type of children become frustrated pcrscons, the sccend
type become parsasities and uxploiters.

< Humane point of view may also help the plarncrs of

.

educztion tc lock towards th. non-scbocl going children ir
& mor> positive and healthy way. Ythose deprived childrsn
are more mutured and active than the children belongirg tc
the cducaticnally privil.ged families who lead a scl-f

ceontersd life restricited ts study and examinations only.

Woreover, most of these children arc the productive members
of the society, they help production either by looking
after the family of their parents or they work at some
places 1o help the oroduction dircetly., Thursfore. =such
children are in no way inferisr to the ol 7o 4 gher =70 =
thie schocls, Ratrer, thoevy ore surc v 0t o Tw 4L

parts in certain respocts,



Kecping in view the above mentioned cceovonmic, ssclo-
legical and hunmanc eonsideratizrs, it is ¢ ci-blc 1. nc 0%
the programm~ of educaticn f.r the 2ducati vully diprivod
children a2s a privileged and a2 productive prograsm. rathoer
than a prosrasme to shew only poor svmpathy wiih the childror.
It may nst be trated ~s 2n innovation in ducstion in the
form of experiments to be conducted only vith the bilo of
supplementary budget. The avalogy of this programm: mav bs
with a patient in the family to be aiven all noccestary
physical, mertal and intellectual conforts for which other
members of the family will have 1. sacrifice their persinal
comforts and necossities even tho progremme ¢f n
education for the children in the age group 9-14 is & s cic-

academic programme to be conducted with the missionzry spirit,

Objectives of NFEs

Keeping in view the elicnicle and their requirocnments
and the inpnt in terms of moncy, warpower, tim: and other
facilitics, th: ohisctives of non-fomszl ~ducatisn programme

for children in th. <o ‘roup 9-14 may be set 28 followse

- To on2ble the willing children to get éntry
in formal schools at multiple pointsg

- 1o dimorsve the quality of life of children.
The first objcetive has heen identified in relation to
formal elementary ciue . tion, while the s2cond one is
cuorresponding to that of the non-f rmal education for adults,
viz., Adult Educaticrn, Yhus, on the one hand, »¢ o programme
for Universalizotion of Elementary Education, sitd on the othes
1t 1s =2kin to adult education because of the requirzment of the
clientele and the approach to be adopted.

Dimentions of NFE Curriculums On the basis cof the above given

objectives and the reascns fur NFE programme, the dimensisns
v

of NEE curriculun may e identificd as followss

1) Hesalth 4) Sreial Awarcncss
2) Vieatisn 5) Literacy

— . . ) e uncrec
3) Invircnment (Physicul §}5081h57°y



Out of the abave zenti ned six dinmersions of BFE
curriculum, the first four wr more rclovent tToothe see nc
nbieetive and the Llazt tws to the first ~hjective, Tooabin e
at the dimensions from o different vicw voist, i3 ay be
said that the first four ars lewer level cbjcetives, woile
the last two are the mesns, The ulbtinete wbhjocmive 1s thre
improvement ¢f the quality of 1life which is to be .chicved
through both, the lower level ubjectives und the meuns,

The objectives o the f.rnal cducation z2lso is the dimprovemins
of life, without which 1t wi:l not have any relaovance.
5ti11 from another angle, the first tws and t'¢ last Tw:
dimensicns are more important for the individuai, the fourth
is more impsrtant for the soseiety and the third is relevant
for both the individual and the society. Thrie more ingortant
points are to be kept in view about these dimension.
Firstly, they are to be integrated in the scheme of NFE,
Seccrdly, simple thenreticallfnforarticn ab-ut those dimen-
sioms will not be userul and interesting to learners;g
They need vroctical crierntaticon. Thirdly, these are the
broad areas; the specific problems, needs ard intercstis
of the lecarners are to be identificd ard reflected in the
curriculum,

Keepine in visw the limitaticns of space and time,
2 brief descriviion »f each »f lhen hes bheen conzidered

desirable.

¥

=

¢31th includes thne pars nal health and alsc the
health of fthe environment - both physical and sacial, which
includ:s the herlth of animals, birds, pl:ints =nd the
2fmosphe re in the family and the s ciety., It is very Qiffi.
cult t5 mzintain personal henlth in the sbsencs of healthy
atm.osphere physic:l and s-cizl. 7The ¢ ncept of health
ircludes tre preventive, or motive and curative aspects,

In dcaling with this .spect . f NFE, its relsticnship with

Lath voesiion andg envir-nmert should be realiscd.
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The n?n—SCh'f‘-'.)“l_:___-c ing children in the yse—grup f
9-14 are not so much inv lved in the vic tin s Vho adults,

¥

But they certainly hove to help their purcnts in secunpli-
shing certain tasks inv Tved in the vicutions, ire children
mey be given theerctical information with pragtiesl traininz
shout the patornal vec:tisn. BResides, they may 21352 be man
familiar with the modera Locols and B;ﬁhnilues sn. their uss
for their professioral sadvincem-nt, Howover, th{g‘shfu}d be
helped in cultivating the sceinl attitude in themsclves,
sc that they do anything and everything as o Swrvic?'fv tre
scciety. They should certazinly he productive and pse ful
members of the sociciy. The vocaticn which sre teken up
for training of children at the NEE centres should be such
which emerge out of the locil nviromment. If the products
prcduced by childrer of non-formal oduc tion are nct able to
acquire the saleability,the professicnal Itraining gzot thro-ugh
those centres should enadble the children to produce certain
things, which may be useful for d mestic consumption.
Enyir-nment includes both ths physical and the social,
The physical environment includes climate, vegetation, birds,
animals, 1] ete. It als» ineludes the prysical facilities whie’
ar< crosted by men, Tho secinl crvironment includes the
rites and customs, fairs and festivals etc. On the basis
of the physic-l @nvirornment repinns may be recoznised as

rural, urban, tribal, hilly, coasgtal, desert otc, Of course,

the siecizl vovironmont depends largely on the physical environe
- a4 - s . . .
ont but th. qEy 2% mrire tran one social sub-resions in a

o

igrer region based »n the phy

(/)

ical environment. However,

the envircnment is very imoorrtant for educaticnal planning

25 the problenms, wocds, wvoeution ete. ‘depend very much on the
envircnment. The stratosies ang methods to improve the
existing situati-n in a particular region depends upon the

lywcal environmment.
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oocial awarensss is o very important s
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and hence of non-formal cdue . iine. It is vor, im0 r.on?

L

specially beeause of th: individuslisiic

spirdt wno the

people. It helps in devolopine the <

whose life is larx: self-contored is net sble v devel g

the co~cperative living. the present life is vsry much
competitive which has influcrced human relationship very

badly. Regarding the relationship -f szducsticn ane srcial

An individual .

development a questian is often raiscd whether the sooind
development is possinle without a class conflict. Dut It
should be borne in mind that the clags ¢onflict, though it
may be essential, but it is only the means and not the end,
the objectives of 2ll educational endeavours should b= o
develop social cooperation. The team spirit and the atzitude
of sccial service will bhelp in the develspment oi this
attitude. However, the utility of évcially uscful productive
work in NFE as it has been envisayscd in format ir formal
edueation, is doubtful as most of these children arce =already

engaged in productive work-directly or ingireetly. Of course,

the relevant voenti nzel training, which ma- iaprove profe-

ssional prospecis, is ¢ne o1 thelr nceds.

Literacy includes the reading and writing ahility of
an individual, Nmturaliy, the langus-¢ ©5r this ability in
Nop—frrmal educatison will be the mother—i-nguse »f the learner.
For mother-tongue s me peuvle advocate the use of the dialcet

£

~k e gt e . . : . T 33 S e
Sprken by Ve lewrrvers foym noneforma’ educetion, while nther

are in favour o! the rezicr. wiich 1s of wvital

communicsticn., Keeping in view the future of the Indian
society and the irdividusls, tewching a resionnl langusse to
the children is cesirable, Then, the concept »f literacy in
nen—Iicrmal cdncwilion should not be idertificd with the

langunes in the frrmal schosls,.- The instructional programme
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and the theoretical asvect of lansuse. no 1
ecducation programme cut of the three ob.oscsivis L 7..chine
langusge, viz, 'Languss e for Lansuase', Loraouwec for Litor e
and 'Languzge f5r Commurnic~tisn,' the third me is whe most

sunic :ticn is

important. The te-ching of larguage for c¢o
based on the intceratio. f context, content, lurguize,

style and the format of communic.tisn rather thun languige
as an isnlated phencmencn

Numeracy is very important for the prosent econunile
life. As we have to communicate through languare, wo have to
conmunicate through nunhers alsce, With the help of numoracy
rough estimates are converted ints evaiet figurcs, Numcracy
1s required for evoery sspect of life as e,g. trade, irdustry,
service, domestic budeet cte. In formal schools t e therd-
Tical aspect of mathematics is emphasised, while the emphasis
in the non-formul cducutiosn programne is on its functional
aspect,

Criteria »f NF: Curriculume Tbo eriteria for non~fommal

educ-iticn curriculun ure s followss

A) Flexibilivy

B) ielevance

C) Practicnbility.
(&) Flexibilitys The curriculum for non-formal education
should be flexidle in terms of emphasis on objectives,
instructicin:l mat:irizl, instructional strategsies, evaluatior
procedures ete. 11 is most flexible for the learncers, less
flexible for the instruct.r, stiil less flexible for the
supervisor with dminishing dopre. of flexibility for the
upper level personnel. Of course, a system has 12 be developed
at’ the Centre, Stute, District and Bloe - level but it should
net come in the way of the convénience of the learncrs. T1s
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compare nen—fermsl ana foranal cduc . ti-n or cr.oaon 1T
be said that KRFE is an crgzaniscd progr.oco e £ opeme]

educaticn programme is structurcd hi.rorshisal o

sreaniscd.

cduc vl o

(B) Relevancet The curriculum of n on-for
should be releveunt £ fie loczl life, depoodins on The
specific physical and socisl envir.mmont, It is porsidlce
only if the needs, interests, probvlems znd aspirutiin oFf

the loczl population constitute the basis frr the curriculunm
These zre to be identified at the level of individuals,
different socio—economic and cultural groups ana the toual
local pepulation, Neods of individusls nay include the
physiological, e€,g. hunier, sex and shelter ete., psyeho-—
logical, es,g. achlevement, recogn.tion, indeperndence eic.,
and sccial needs e.g. asscciation and security ctd.
Interests of the people must be identificd in terms of
different aspects of 1ifc, wiz. s.cial, cultural, political,
economic etc, The aspirztisns of the people bused on

their needs and interests create problems which are not

to be avoided bui t. be s:lved. UQhese pribloms arce the
restlt »f the intcoraction betwswen the necds, interests
and the wspiraticns of the individual on the one band and
steial values on the cther, The NFE progrusme should be
developed in such 2 way ss 1t may take care of both, the
individual and the society s thut s healthy relaticonship

between the twn ig developed.

(C) Practiceniliiys Practicability is the most important

critericn for NFE curriculum 28 the success of the prograwme
depands largely on its ¢ nsumers. In the formel system tho
success ~f the prosromme is decided by the hirher authoritics
and the liarners have to satisfy themsclves with the

<ed on them, whether they

certificates and duprecs confer
hels them in futvre 1ife or nst. The sutherities messure
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the success of the formal programme also in terms of
quantity and quality of ce-tificates and de rees. But the
NFE will get recognition only if it is useful to the
learrers in their day to day life, as only o very measgre
percentage of children are expected to join the formal

stream. Moreover, this situation is to continue for

several years until there is a socio-economic revolution

in the country. Therefore, the success of the NFE programme
will depend upon its funeticnality. Lastly it should not
require much investment of time, money and energy on the
part of the learners.

Models and Strategies for NFE Programme:

The models of the NFE progra me will be determined
on the ®asis of the empha~ 3 on objectives, dimension and
criteria of non formal educaition. 1h strategies for NFE
will depend on thoe type nd loes:l of the instructional
progranme to be taken up at the KFE centres. Again, the
types of the instructional programme will depend upon the
emphasis given to anyone of the above mentioned two

objectives and the level of the instruction programme

upon the number and the a. Lects of the dimensions to be
covered by the programme, If the first objective is
emphasised, the nature of the programme vill be very much
akin to that being followed in the formal schools. According
to this type the curriculum prescribed for five years in
the formal schools is to be covered within two to three
years, which is normally recommended as the period for the
NFE., Therefore, it is natural that the proccdure of
selection‘of the content from the formal courscs and its
consideration is adopted. fThis may be called information
based model, However, in this cuse the emohasis will
usuzlly be on the courses being taught in the final classes

of the formal schools as - - obiective of tne course is
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certification. Out of the six dimensions of non-formal
education literacy and numeracy will be given the priority
in this type of prcgranme zs they arc the founcations of
the f:rmal system of education. In this scheme the learner
may get a certificate for passing a particular class or an
equivalent grade, and he is free to join the formal schocol.
Although the government is thinking of welinting the jJob
with deeree, yet the certificate and degrecs are still very
important for the formal system of educwtion and also for

the Jobs for which the learners qualify themselves through
formal system cof education. But in the non-formal systewn

of education the utility of certificate in doubtful, unless

and until it is wsed for e~me other purpose.

If the emphasis is on the second objective, a different
type of programme will be taken wp. Bub in this case, ithe
programme willbe based on the needs, problems, interests and
aspirations of the local pcgpulation. Secondly, all the six
dimensions of non-foruzal education will be included in this
progranme, Of course, on the basis of the cmphasis on cne
or more dimensions, the levels of this type of prcgrammes
may vary from minimum to maximum, i.e. the coveraece of the
programme will depend uporn the ccverase of the number of
dimensions and their aspects —— the thegritical and practical,
For example, in the case of health and vocation the instruc-
tional programme may be restricted only to information on
health and vocation, the related problems and their remedies

cr it may cover their praciical aspect also. Again, the

practical programme has two as

7y

cets. It may include cnly

the interaction with the officers and the asencies working
for the development of different aspects of life, e¢,g.
agriculture extension centres, health centres, craft centres
c¢te, or it may also include the provision of the training and
facilities pertaining tc t'  above mentioneca dimensions with

the help of different ministries and a.encics,

conta..,
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With respect to the coverage of the number of
dimensions, the programme may be restricted only to literacy
and numeracy through which .he information about the four
remaining dimensions of NFE may be imparted to the learners
and the reépective skills and attitudes may also be developed
in them , This may be identified as 'Ability based Model',
Another level of the instructional programme may include the
information about all the dimensions of NFE through literacy
and numeracy so as to develop respective knowledge, skills and
attitudes in the learners, and a full fledred practical
proegramme nay also be developed around these dimensions
which may incluae both the interacticn and the provision of
fecilities, The former level may be identificd as the minioum
and the latter as the maximum. Then, there may be
other levels also betwesn tt twoe pole depenaing upon the
practical prograrme covering one or mor of the first four
dimensions f the nov-for-2) oiucstion. Thus, the minimun
level instructiconal programm- will emphasise on literacy and
numeracy, while the maximum iavel instructi:nal programme
will take care of all the three processes, viz. development of the
learners in terms of knowleage, skills and attitudes,
interaction with the agencics responsible fur development of
several aspects of 1life and =iso the provision of the
training and facilities for developing the first three
dimensions. About the fourth dimension i.e. the physical
and social environment, the learners muy be given the
necessary information and alss the skills and attitudes to
exploit the environment in a balanced way for the bencfit of
the socizty, The programme 2t the maximum level aspires to
bring in the necesszary social development, which mav include
the improvement of health, vocations, transport 2nd communi—
cations, local marketing sksten, health services, educational
facilities ete. It cuvers pbysical, sceial, financial,

cultural, civic and several other aspects of life. Of course,
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the social development will tuke place in proporation to tlre

inclusion of the practical programme. In this case either
of the two approaches may be adopted., Onc may 20 from

literacy and numeracy to social development which is the
main ¢bjective of the programme cr may start with the soecizl

development using literacy and numeracy =s means, It may
be identified as 'Comprehensive Modelwhich includes
different activities centred arocund craft, vocation, health,
home keeping etes to be named accrodingly.

In the light of the above menticned obsercation it
may be said that the instructicnal programme at non-formal
education centres may bhe of different types and at different
levels. 4s this is the prosramme for social uplift, the
type and level of the imstructicnal programme to be taken up
al a non-formal ¢duc .tion centre will <«epend very much on
the locai needs, problems and resources, 1t is a ccoperative
venture, So, its success d-pends upon the co--perution of
the society and the government and the extent of the success
of the programme will be judged in terms of the development
of both the society and individual.

A Workavle Curriculum Model for Non-formal Educationt

On the basis of the ¢xperience of the past and the
resources and commitment available at present, a workable
model for NFE is hereby proposed, which may help in develop-

ing the necessury competencies in the beneficiastires

through the nmaximum utiliz.tion and expleitation of the
environment zdopting the neod and problem based approach,

3 oy S Ao o T 3 & <
' This type orn the moicl of RFE curriculun may be called,

Competency ouel

with
Envircnment Criented

wY

Beed Based Aporoach
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in order to reveal the nature of this model i1 seems
necessary to specify the three components and realise their

functional relationship.

Competency Models The aim of the model will be to develop

competencies in children to:

Ha

) understand what they listen and read

e
~—

express what they want to say and write

H-
Heo b
H-
S

to add, substract, multiply and divide numbers
iv) to use units of money, length, weight, area,
capacity volume, time ectc.
v) understand and solve the problems in théir life

with the help of funectional mathematics.

vi) identify, analyse =ni understana the necds and
problems of -

a) personal life, including health, vocaticn ete,

%) sceial life at ditferent levels, viz. family,
caste, community, religion, town or .village life,
state and country.

¢) national life, including civic, econom ic ete.

vii) utilise the khowledge gained to solve their needs
and problems pertaining to health, vocation and their
soctal and national life. '

viii appreciafe, promote and use the environment to

' improve their health; vocution and social and
nati nal 1ife.

ix) interact with the'gﬁvernment and socisl agencies

and utilise the developmental facilities provided

by the government =2nd the socisl agencics in his/her

individual eapacity ani also.by organizing certain

community asctivitics.
x)to cdevelop zesthetic sense to aporeciate beauty

and adopt it in persinal and social 1ifec.

..ccnt,,
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Enyi tonment Oriented (Appr ich)s In order t make education

environment oriented the following tasks are to be accompliched: -

1. Practical knowledge of the environment should be given

to the beneficiaries of NFE.

2 Both the physical and the social environment should be
improved by solving the problems and gearing it to
individual and social needs and utilising the facilities
provided by the government and the social agencies and
the efforts of the locwl community.

3. The potential of the environment should be revealed
in terms of its relationship with the health and
vocations of the people.

4. The relation of environment with health and vocations of
the people and their social and national life should be
reflected in the instructional programnme.

5. The whole apprcach should te such as the‘beneficiaries cf
NFE may devélopba healthy and positive attitude and a
sense of belongingness to the environment,

Need Based Approach: In order to adopt the need bhased

approach the following steps may be taken:

1« Local specific and gre specifiec needs =2nd problems
pertaining *- health, vocation and social and national
life should %= identifisd, analysed and understocd.

2. Solutions for satisfying the needs and solving the
problems should be'identified. ‘

3., Local specific and eroup specific needs shéuld be made
the basis of selecting the content for the currisulum
and the instructional programme.

4., The instruction should start Ly posing a problem or by
heiping the | neficiaries in identifyine the I1ocal

problems,

ee..cont,
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The knowledge of the content should be given t> the
beneficiaries and the relevant activities should be
organised in such a way as they may be helpful in

satisfying the needs and solving the problems of both
the individual and society.

On the one hand the relationship between the individual
needs and problems and the social values and between the
physical and social environment, and on the other hand
the inter-relationship of all the four with different

subjects and disciplines should be reflected in the
curriculum and the instructional programme in a functional

way.

Hints for devel;ping the NFE curriculums In order to develop

the NFE curriculum on the proposed model the following hints

nay be observedy

The curriculum should sccept the knuwledge acquired from
life and world as basis hecause it includes the life

experiences and the life styles of different groups °f
society.

Efforts should be made to identify and develop systems
and sub-systems both in know-ledge and be haviour.

The curriculum should he develuped in such a way as the
systems and the sub-systems of knowledge and®behaviour,

instead of running parallel to each other, must help in
nutual development.

Efforts should be made to relate the systems and sub-
systems available in knowledge among themselves and with
life in such a way as, in addition to its being theosritieal
in nature it may be close to life also. The NFE curriculum
may be problem baset, which may help in raking the systems
and sub-systems in the form of subjects and disciplines

functional and in contributing to the mutual development of

contd,, ..
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bot' 1life nd knowledge.  problem may be dciined =2s the

T oA L T N R,

result ~f interaction ievw.en heeds and Values in an atmos
phere created L, an interaction betw. .n Physical and scciel
enviromment whicn niwy oc geploved as follows:

P (Need:® (Valves)

(Physical enviromment) x ( Social environment)

where P denotes 'problems® and X stands for ' interaction’,
Needs can be of various % 1es such as physinlngical, socisl
psychological etc. likewiéé, slues may be broadly classi-
fied as the Universal and‘Contemporary nnes. The environrart
nay be of two types viz.physical and social, The physical
environment includes physical COnditions, climate, vegetaticn
and other physical phenomena wherea# the social environment
mey uo constituted of 1life styles, customs and rites, falrs,
festivals ete, The nceds, values and the environment are *
related with subjects and disciplines as under: .

Physiologica aspect — Physiolngy

Social aspect —~ Soecial servicés

Poycholugical aspect — Pewchology

Valuoes -+ .lcs, Hetaphysics and Socidlogy.

Physical euvirc ment - YCeography, Bc any, Zoology, Physics,
Chemistry, Geology, Kathematics.

Social environment - Humanities, Language, Literature,
Hi tory, Anthropolory, Sociology etc,
The above mentioned model is supposed to have the
following advantages:
1. Keeping in view the limited resources and the mossive
prograrme of NFE, it w.y prove practical.
2. It will ive the beneficisries an understanding of thei

necds and provlems, theri causes and remedies.

3. It will help them in apprecia ing and nwning the environx-

s

ment and understanding the potential to snlve their
problems and satisfy their necds pertaining to health

vocztion and their socizl =nd niticnal 1ife.
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4. It will make the knowledge of the content practically

useful,
5. The m>del can be easily and usefully adopted at both
the levels, viz. primary and middle as it dnes not
reject the knowledge but demands its organization in
a more functional way.
6. ‘e model is expected to be most effective as it utilises
the life experiences of the beneficiaries of NFL,
7. It is relevant for those children also who would like
to join the formal stream, as it dee~ not heglect the
childrenst achicvement in three rupees and the knowledge of

the subject and disciplines prescribed in the syllabus
of the formal school.

8. The model has the potential which may be helpful in
develnping the programme for specific areas, viz. rural
*ribval, urban, desert, 1illy, coastal a:d also for specific
group based on sex, vocation ctc.

9. "Yhe model fuifils the criteria of flexibility, relevance

and practicabilitiy desired for NEE,

C. Yne model has the poter izl ofieliciting_cooper&%ion

from the community also,

Curriculum for Non-formal cduc~tion ( A brief outline)

The curriculum under non-formal educ.tion progranme

is meant for the children ot the age-group 9-14. It includes
information regaruing the objiectives of nen-formal educzation,
accordingly content, teaching methods, stratecsies, instructional
_ materials and eval uation proc~dures,

In preparing curriculum under non-formal education
programme, the following aspcets have been taken into consideration
1. Criteria of curriculum
2, Basis of curriculum
z, Different aspects of non-formal Education

4. Parts of curriculum.
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1., Criteria of Curriculum

(#) Relevance of curricv.um to life
(BY Practicability of curriculum
() Flexibility of the curriculunm

2, Basis of Curriculun

(4) The objectives of non-formal cducution- These are as
follows:
iYto improve the life style of children
ii)to enable willing children gettin, entry
into formal school at multiple points.
(BY Knowledge recarding chilaren
(C) Timings and duration
(DY Content
3, Different Aspects of Non-formal Education

(4A) Health

(B) Profession
(C) Environment (Natural and Social)
(D) Socially Useful Productive Work,
including social Service.
(E) Literacy
(F) Numeracy.

4, Parts of Curriculum

(A) Educationzl objectives and their explanation kecepin,,
in mind the objectives of non-formal education, the
objectives have been defined in terms of cxpecteca
outcomes. The suggecoted two yeer curriculum in
ceneral will help in achieving the first objeciive.
To achieve the second objective 3 briw e coursc is
being visualised. It is hoped, that this two-yewrs
curriculum (up to class V) of primary clacses of
formal system. Feed back will help to see how for

this curriculun is diffcrent frow forsai curriculuw

(contd.....)
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and in what aspect content, skills etc. A bridge course
is proposed to be prepared on the basis of tue analytical
and comparative studies for the willing chiluren to
enable them to get entry in formal schools at dificrent

stages.

(B) Content and Teusching Strategy:s The content has besen
proposed around the problems in the curriculum. The

understanding of the problems and their workable sclutions
heve been emphasisea under th: teachin; strategies., The

instructional materials, re.iding materiais, treining
matérials are beiny prepured on the busis wmwntioned
—inthe curriculum. :

() Instructional Materialt: Under this heading the basis of
curriculum, the natur of content has been esplained

(D} Evaluation:

1) Evaluation of the child's achievementy

11) EBvaluation of the ~urriculum;

1ii) Evaluation of the non-formal education programne,
e

i
Content in terms of Problems:

Educational:
T Illiteracy
(a) Inability to read
(b) Inability to cxpress idens in writing
(c) Inability to express heard or read matter
in own words.

2. Inability to maintain accounts in day-to-day 1ife,
(a) Inabilitybtq uncderstand the various ways of
e¢xploitation )
(b) Existence of the local and the standard measures
of time and distance. €onversion of one type of
unit into .ancther.

(¢) Inability tc¢ uncersiand the value of time.

sess.cont,,
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Rel .ted to health

3.

Malnutrition

(a) Lack of nutritioms food stuffs and the dise.ses
related to it.

(b) Lack of health pro” :cting food wuw ithe relaicu
GiscascCs,

Preparatio: for mother-hood anu welfarc,

Gond standard of living.

(a) Personal, physical and about clothing

“(») Family

(c) Social
Infectious diseases.
(a) Epidemic

(v) Others.

Economic

7.

Lack of means of livelihoodl

(a) Low wages
(b) Ienorance of existence of means in the neighbourhoc

(c) Ignorance of the existence of means in ihe
neigbbourhoou une inability to utilise theia.

Lack of skills and scientific attitude necessary
"or increasing product’ n.

(a) Our crops (Vegetation, fruits)
(b) Improveu methods of farming

(c) Cottage industries.

Social

9.

Bad company and bad habits

(a) To ve in the company of bad characters.

(b) Companianship with Goondas.

(¢) Theft and pick-paeksting

(d) Use of narcotics (with reference to indiviweual
ang fomily

(d) Gambling.
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1C. Social Evils

(a) Early marria:e
(v) Dowry system

(¢) Use of narcotics

(d) Untouchability

(d) Difference between boys and ;irls
(£f) Extravagance.

11, Superstitution
(a) Evil spiritg
(1) Newly horn child and the mother

(¢) Prodigy
(4) Regarding diseases.

12, Lack of Healthy entertainment
(a) Worthseeing places.
(®) Fairs and festive 3

(¢) Lack of reading rooms, libraries cte,
(d) Lack of gamss,

13, Lack of attitude of living together and work
togethers:
(a) Amongst family
(v) Amongst different sections of society
Civic Sense

1d. Unawareness of Demogcactic Way.
(a) Importance of voting
(b) Responsibilities and duties of citizenship.
(¢) The different standards and importance of
democracy.
15. Lack of knowledge about the availability

of developmental services in their environment.
(a) The works of 'Block(

(b) The Auties of Police
(c) Responsibilitics, duties, functions of the

developmental agencles involved in rural development
-

(d) Unawareness about the social facilitics and frustrated

attitude about appropriafe advantage ( for cities),
16, Lack of responsibility .~wards national géalth.
17. Lack of feeling of naticrality,
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