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FOREWORD
Universalisation of primary education involves, along witk universal access to 
sckools, an improved and constantly improving quality of tke teaching learning 
process. Among tke many interventions undertaken in DPEP for quality 
enkancement, suck as competency and activity kased textbooks, extensive 
teacker training and many otkers, is tke estakliskment of suk-district resource 
centres at tke cluster and klock level. Tkese centres kave played a critical role in 
disseminating new ideas in pedagogy and also in developing tkem furtker.
Tke estatliskment and development of suk-district or local resource centres kas 
in itself Leen a ckallenging task. Tke centres need to Le vikrantly functiona 
and reack out to tke sckools witk interventions o f liig k quality. Tkese centres 
lave to evolve activities and processes tkat are need kased and induce quality. 
Some states in DPEP kave succeeded in evolving resource centres tkat kave 
Lecome tke kuk of academic activity in tke area and kave contriLutec 
significantly to tke improvement of tke quality of tke classroom transactions. 
Tkis success is wortk skaring, particularly for emulation and learning. We kave, 
consequently, conducted case studies of some of suck centres in five states i.e. 
Assam, Bikar, Karnataka, Kerala and Madkya Pradesk.
Tkis document is a syntkesis of tkese case studies. It attempts to illustrate 
some of tke processes undertaken Ly tkese centres and also to analyse kow tkese 
processes kave come atout i.e. wkat kas enakled tkese centres to kecome as 
productive as tkey are.
We kope tkat tk is document will tkrow ligkt on tke potential of tke resource 
centres as well as wkat makes it possikle for tkese centres to function effectively. 
We also kope tkat it will suksequently inform policy formulation in pkase-I 
states wkick are planning for sustainaLility and in pkase-II states wkick are sti 
developing tkese centres.

t
R .S .  P a n Je y

Joint Secretary (DPEP)
Department of Education,
M inistry of Human Resource Development
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INTRODUCTION
WHY THIS DOCUMENT?

Block and cluster resource centres kave keen estaklisked in D P E P  for extending 

academ ic support to teackers tkrougk sckool visits, teacker training, material 

preparation, discussion of specific proklems at montkly meetings etc. Tkougk tke idea 

of resource centres for teackers in tke form of sckool complexes kas existed for some time in 

government as well as tke N G O  sector and found place in tke P O A  1 9 9 2 , tke actual large 
scale operationalisation o f  gras sroot academ ic resource centres h as  heen an exciting development in 

D P E P . Tkese structures kave supported tke overall pedagogical reform tkat tke programme 

kas triggered and kave played a central role in kelping tke teackers in kringing akout 

necessary ckanges in tke classrooms processes. Regular sckool visits ky C RC  coordinators 
and montkly meetings of teackers kave indeed made a very special contrikution.

Tkougk tkese resource centres kave keen estaklisked in all D P E P  districts, tkey are at 
different stages of development and tkere are significant variations in tkeir activities. In 

some states steps kave keen taken for effective sckool visits, academic discussions in montkly 
meetings, documentation of folklore and its use in classrooms, estakliskment of matks lak, 
developing likraries etc. In  some otkers, tkese structures kave taken up roles tkat are 
more administrative and supervisory in nature. Similarly, tke degree of com m unity 

involvement in functioning of tkese institutions varies, as does tke level of tkeir 
autonomy. Tkese emerging institutions vary considerakly in tkeir focus, structure, 

activities and tkeir role in tke sckool system across states. Som e practices appear to ke 
more rewarding tkan otkers.

T ke experiences in national and state workskops kas skown tkat skaring of ideas, 

activities and experiences among different groups of people enrickes all. Consequently it 
was felt tkat states would kenefit a great deal from a skaring of tke varying practices and 

experiences at local resource centres all over tke country, specially tke experiences, wkere 

tke resource centres kave met witk some success. M any practices tkat kave emerged are 
wortky of em ulation, and can indeed ke replicated. Tke creation of a "good" resource 

centre is not a m atter of accident to, ke left to ckance, kut a practice tkat can ke fostered 
systematically.

We decided, tkerefore, to document tke relatively more successful activities at tke klock and 

cluster resource centres in five states namely A ssam , Bihar, Karnataka, Kerala and M adkya  

Pradesk. Except B ihar all otkers are pkase I states wkere tke programme kas keen underway for 

over 3  years. In Bihar, tke Biliar Education Project (B E P ) kas keen active for a fairly long time. 

Tkus in tke resource centres studied, tke duration of tkeir functioning kas keen long enougk to 
allow for experimentation and learning. Moreover, we kave concentrated only on some of tkose 

areas wkere suck experimentation and learning appears to kave taken place, and our preliminary 
interaction provided sufficient evidence of grassroot level constructive activities.



Based on carefully collected oLservations from  tke atove five states, tk is syntkesis

docum ent aims to provide glimpses of tke activities tkat kave keen initiated ky tke

resource centres and to identify tke necessary conditions for tkeir replication. Specifically

it intends to:

• compile a resource pool of various processes tkat kave keen initiated tkrou gk tk  ese 

structures;
• kigkligkt tke potential of tke klock and cluster resource centres in providing academic 

support to teackers;
• facilitate cross state skaring i.e. learning and transfer of positive experiences;
• identify key indicators wkick contrikute towards making tke resource centres functional 

and effective;
• Lring out tke factors tkat lim it tke effectiveness of tke processes identified in providing 

academic support to teackers and

• suggest a possikle way forward.

DDCU MENTATION PROCESS

In eack of tke five states mentioned akove at least two klock resource centres and four 

cluster resource centres were studie d in deptk (S  ee Annexure 1). Resource Centres known 
to ke active and functional were selected witk tke kelp of tke state project office. W kerever 
possible a visit to a not so successful B R C  was also made for comparison and to 

understand wkat made a resource centre special.
Tkrougk a detailed case study  of eack resource centre selected an attem pt was made to 

understand and document tke genesis, structure, processes initiated till date and factors 

affecting tke functioning of tke centre. A t eack centre tke focus was to understand tke 

following aspects:

• kum an resource at tke centre, tke recruitm ent policy, capacity kuilding and individual 

m otivation of coordinators
• infrastructure, facilities, nature of kooks, reading material availakle at tke centre

• nature of sckool visits, and montkly meetings and otker processes initiated ky tke 

centre

Tkese case studies did not explore teacker training activities in detail, as tkese kave already 
keen tke sukject of muck study and discussion. Tkey concentrated instead, on academic 

support activities otker tkan teacker training. All tke investigators were called fo r a  

kriefin^ meeting kef ore field visits.



During tke field visit tke investigator visited:

S P O , S C E R T  and S R G  

D PO s, D R G s and D iE T s
BRC s an ock resource groups

CRCs

Sckools (to interact witk teackers and ckildren)
Concerned N G O s

Efforts were made to attend tke montkly meetings of tke teackers at tke C RC  and tke 

meeting of C RC  coordinators at tke B R C . Informal discussions at S P O , D P O , D IE T  and 
visits to sckools witk tke coordinators, attending montkly meetings at cluster and Llock level 

kelped to document in detail tke nature of onsite support extended to teackers. Review of 

availakle literature and records of last four to five montks at tke resource centres was also 
undertaken. DeLriefing meetings after field visits were organised and a detailed report was 
submitted Ly eack investigator.

Som e of tkese reports were skared witk all tke D P E P  states in a national workskop to 
identify strategies for  strengthening block an d  cluster resource centres. Skaring experiences of 
tkese states Ly state representatives as well as tke researckers and resource persons kelped in 
understanding tke emerging issues. We intend to continue tkis process of skaring and 
learning in tke future tkrougk state level workskops and Ly circulating tkis document to all 

tke states. Hope fully tk ese efforts will lead to tke development of resource centres

• wkick can kecome tke kuL of academic activity in primary sckools;

• wkick can Le used ky tke teackers to refer to different types of materials, kooks, journals 
on education;

• wkere regular seminars, dekates can ke organised on need Lased issues, wkere teackers can 
learn from resource persons and eack otker;

• wkere teackers in groups can sit and develop new materials and activities wkenever tkey feel 
tke need even Leyond tke prescribed meetings.



EVOLUTIOIV OF
LOCAL RESOURCE CENTRES

MMke visualisation and estaLliskment of resource centres at tke Llock and cluster level inT D P E P  kas meant tkat

• a forum is created wkere teackers come togetker to discuss classroom related issues usually 

in montkly meetings;
• arrangements are made for a resource person to make sckool visits to discuss academic 

issues and advise tke teacker;
• an academic resource centre, ideally witk relevant kooks, teacking learning materials, 

facilities for training etc. is created close to tke sckool, readily accessikle to tke teackers; 
and

• efforts are directed to kridge tke gap ketween tke community and tke sckool.

W itkin tke akove framework of academic support for tke teacker, cluster and klock resource 
centres kave evolved differently in eack state depending upon tke specific need and tke 
existing pedagogical vision. A  scrutiny of tke evolution of tkese structures in tke five states, 

A ssam , Bihar, Karnataka, M adhya Pradesh an d  Kerala, wkere tkis case study was kased, provides 
rick in si gkts.

THE EMERGING RDLES

Tke structure, roles and functions of tke klock and cluster resource centres in tke five states 
seem to kave emerged mainly in response to the vision o f  the overall pedagogical renewal process 

in each state. Tkougk eack state engaged itself in all tke aspects of pedagogical renewal, 

including teacker training, textkook renewal, evaluation, T L M  development etc., each state 

h ad  a different focus determined hy its context an d vision which in turn influenced the evolution o f  its 

suh district institutions.
B ihar  and Karnataka  for example gave special importance to teacker training. Not surprisingly, 

tke klock and cluster resource centres are largely engaged in training teackers tkrougk 

training packages, developed ky tke state resource groups.
In A ssam  it seems tkat tke interaction ketween tke sckool and community kecame tke most 

important aspect of tke pedagogical renewal process. Consequently, tke klock and cluster 

resource centres, in addition to doing a variety of otker tkings like developing materials and 

activities kecame sites for dynamic interaction among tke teackers, resource persons and tke 

community.
In M adhya Pradesh cluster resource centres were estaklisked as a part of tke "Seekkna-Sikkana



package" a classroom transaction metkodology tkat em kraceJ textkooks, teacker training and 
academic resource support at tke cluster. Over time kowever, tke cluster resource centres 

evolved as supportive to tke new pedagogy, organising training, conducting sckool visits and 

cluster meetings, and also aided D P E P  implementation in major ways, undertaking diverse 

tasks. Tke klock resource centres in Madkya Pradesk remained as programme 
implementation units.

In Kerala tke focus of tke pedagogic renewal process was from tke very keginning on a 

participatory and interactive dialogue among teackers, resource persons and tke community 
on all pedagogical aspects. All innovative initiatives in tke different aspects of tke pedagogical 

renewal process including textkook writing, teackers training, evaluation were suksumed and 
fed ky tkis constant dialogue, feedkack from classroom practices and needs of ckildren and 

teackers. Even when the first set o f  materials an d  training were planned centrally their 

implementation an d  subsequent modification was a  local dialogical process. Tke resource centres 
played a key role in tkis dialogue and in facilitating tke process of ckange in tke field. Tkey 
kave consequently kecome sites for tkis discourse, as we skall see.

EVOLVING INSTITUTIDNS

T k  ougk tke role of resource centres is closely linked to tke pedagogical vision of tke state, 
once estaklisked, tkese structures kave at times gone keyond tkat vision and kave acquired 
roles and functions tkat were not kitkerto visualized. For example in Kerala,

tfie originaf concejjt oj a resource centre did not incfude a resource rejerence fWrartjJor tke 
teackers at tke kfocH fevef. But over ayeriod oj time tke teackers and trainers kegan to 

Jeef tke need to consuft kooks. Tke state (jfice in resjjonse fo tkis emerging need supj)(ied 
kooks wortk Rs. 10,000 to eack BRC.

Similarly in K arn ataka, tke resource persons at tke B R C  say

"SoJar we kave sjyent a fot J  time in imj)[ementing tkej)rogramme oj tke state. Now we 
need to ckafk out our own strategies"
"Tke BRC skoufd kecome a resource centre tkat can cater to tke needs oj tke teackers and 
tke ckiCdren. Tke training skoufdke kasedon focaf needs. Tke centre skoufdke ajyface
wkere teackers can access refevant materiafs and magazines......."
"We need to sjpend more time on sckoof visits".

The vision o f  these institutions in different states m ay need to he reviewed an d  renewed on the 

hasis o f  the felt needs an d  the feedback received. I t  is important that policy decisions match these 

emerging needs to facilitate a functional an d  m eaningful institution.



THE STRUCTURE TODAY

As tke roles and functions of tkese centres evolved in tune witk tke pedagogical vision and 

local needs, tke structural patterns in eack state emerged in response to tke varied roles to ke 

performed. Let us take a closer look at tke structural variation i.e. in terms of personnel in 

tkese five states.

Comparative Picture of tke Resource Personnel at tke Centres in tke Five States

States Block Resource Centre cluster Resource Centre

Assam 0  Tke Block resource centre coordinator 
#  Assistant klock resource centre 

coordinator

#  Cluster resource centre coordinator

Bikar ® 3 resource persons (RPs) identified tkrougk 
tke training programme for a period of 1 
year. 3 otker RPs are also identified as 
kack up arrangement

#  Sckool Samanvayak
#  Sankul prakkari

(Tkese are tke CRC coordinator 
and academic coordinator)
(not full time staff-additional ckarge)

Karnataka • 1 klock resource centre coordinator and five 
resource persons (sukject experts)

•  CRC coordinator

Kerala •  1 klock resource centre coordinator
•  1 academic coordinator (DIET memker)
•  15-17  trainers (depending upon tke 

numker of clusters)

#  CRC coordinator (not full time)

M.P. •  1 BRC coordinator 9  Cluster resource centre kead (not full time) 
•  Cluster academic coordinator

In  kotk B ihar an d  K arn ataka  wkere teacker training is
a m ajor activity, a strong team of trainers is located at tke klock resource centre. However, it 

is interesting to see tke variation in tkese teams in tke two states.
In  B ih ar  a team of resource persons for tke klock and tke centre sckool are identified 

tkrougk training programmes. Tkese B R C  and C RC  teams function only for limited periods 

(usually 1 year) and are later repatriated to tkeir sckools. Tke idea underlying tkis pra^ctise is 

to provide opportunities to more and more teackers to Lecome trainers, tkereky enkancing 

tkeir understanding, confidence and teacking competence. After tke Uock level training 
programme tke teackers come togetker every m ontk at tke cluster sckool for tke cluster level 

enrickm ent session. Tke montkly meetings in B ihar  are tkus an extension of tke training 

programme.



In contrast to Bihar, in Karnataka  a team of five resource persons and tke B R C  coordinator is 

identified Ly tke D P O  and trained to conduct teacker training. Tke cluster resource centre kas 

keen converted into a m atks lak* wkere a kit of materials and activities developed ky an 
N G O  called Suvidya is kept. All coordinators kave keen trained to use tkis kit. Tkougk 

tke mandate of tke klock resource centres is mainly teacker training, sometimes on tkeir 
own initiative resource persons organise otker programmes for tke klock also.

In M adhya Pradesh tke centres function as programme implementation structures, performing 
academic as well as administrative roles. A t tke m om ent in M adhya P radesh  tkere is one 

coordinator at tke B R C  and two coordinators at tke CRC (a full time academic coordinator and 
a part tim e cluster resource centre kead wko is tke kead m aster of tke centre sckool).

Tke B R C  kas not keen developed as an academic structure and does not kave a team  of 

resource persons. However in tke N G O  supported klock tkere is a field centre equipped 
witk likrary kooks, journals, discussion papers etc. Also at tke centre tkere are 6 -7  field 

workers fully involved in follow-up activities like m ontkly meetings, sckool visits, material 
development, training etc. Tkis centre gives academic assistance to tke B R C .

In  A ssam  tkere are as two coordinators at tke klock and one at tke cluster level. However 
compared to M adhya P radesh, A ssam  kas an added advantage of kaving klock and cluster 
resource teams** wkick assist tke centres in performing tke academic and non-academ ic 

functions. In A ssam  tkese centres kave emerged as resource institutions wkick play a 
critical role in eliciting com m unity support for academic and non academic activities. 

Tkese com m unity linked activities may range from  documenting folklore and flora & 
fauna, to mokilising funds to kudd a road (to reack tke sckool) and to developing a learning 
corner at tke centre witk tkeir kelp. Tkese institutions seem to participate in tke overall 
development of tke cluster / klock. Tkese centres kave also organised T L M  workskops, 

mela's, excursion tours for ckildren as and wken required. Som e B R C s also kring out a 
newsletter.

In  comparison to otker states, resource centres in Kerala are structurally very different. 
Instead of one or two coordinators and sukject experts, tke B R C  coordinator is supported 

ky 1 5 -1 7  trainers (depending upon tke numker of clusters) and an academic coordinator 

wko is a D IE T  faculty memker kut is stationed at tke B R C . O tker tkan providing reguL 

support tkrougk sckool visits, tke trainers in Kerala frequently refer to reading material fc 

developing activities for transaction of curriculum and for answering some mind kogglin^

iar

for

* Materials provided by Suvidya are kept in the Maths lab. These are shared as a part of the ongoing training programme (6 
days) for teachers at BRC. Specifically multiple uses of material and their production are discussed in detail during training.

**Cluster Level Resource Group (CLRG) is constituted of village volunteers (2 per VEC). The members of this resource group 
make school visits and help the teacher in TLM preparation. Each volunteer get Rs. 30/- per school visit.

**Block resource group in Assam is mainly constituted of retired teachers and experienced resource persons from NGOs. 
Members of this group make regular school visits (at least 10 every month) and attend monthly meetings at the cluster, block 
and district level. They not only extend support to the teachers but also help the BRC in organising seminars and workshops 
as per the need. Each BRG member is paid Rs. 50/- per visit.



questions raised Ly cliildren. Xkougli tlie community linkages witli centres in Kerala are not 
as strong as in tke case Assam  efforts liave keen to made in tkis direction. In Kerala, tke 

BRC trainers often attend PT A  / M TA meetings and skare tke teacking strategies adopted 

in tke classrooms. Parents kave also started participating in teacker training programmes. 

Recently a kooklet kas keen developed to create awareness akout tke new approackes to 
teacking. Some BRCs kave also assisted in tke planning of tke Block Education Project.

J t needs to be emphasised that these block and cluster resource centres have not emerged as 
isolated entities. T'heir structures and functions have evolved in a certain context of 

pedagogic renewal. They have borrowed heavily from the larger process, often reflecting 
the state specific vision of primary school pedagogy. These are link structures in the whole 
pedagogical intervention strategy. h[ow they develop will influence very strongly how well and 
deeply the pedagogical interventions will take root, further, they have the potential to become 
sites where the pedagogical processes initiated can evolve further.

8



SUPPORT TO TEACHERS
■^kougli eack state kas conceptuakseJ support to tke teacker differently kaseJ on its 

overall pedagogic vision and local needs, teacker training followed ky extension of

JL. support tkrougk sckool visits and montkly meetings seem to kave emerged as critical 

grassroot academic support meckanisms in a 11 tke five states. In tkis section we will take a 

closer look at tkese support processes. W kile sckool visits and meetings kave keen scrutinised 
in greater detail, tke documentation of teacker training is more limited in scope since 

teacker training as a process kas already keen extensively examined in otker studies. Here we 
will discuss only tke contrikution of resource centres to teacker training.

TEACHER TRAINING

In all tke five states klock and cluster resource centres are playing a critical role in tke 

conceptualisation, conduct and organisation of tke teacker training programmes. In Assam, 
Kerala and M adhya Pradesh  tkese centres undertake teacker training at regular intervals 
tkrougkout tke year. E fforts are made to organise tkese training programmes during 
kolidays, so tkat sckool functioning is not disrupted. However during tke teacking period 
feedback  is collected tkrougk regular sckool visits and montkly meetings and it is tkis 

feedkack wkick forms tke kasis of tke next training programme. O n tke otker kand, in B ih ar  
and Karnataka, tke B R C  functions mainly as a training centre tkrougkout tke year, organising 
training programmes 2 0  days a montk.

In Bifiar the 9focH resource centre is essentiaCfij seen as a teacker training centre, 
organising trainingjfrogrammesjor teacfiers 20 dags a montk tkrougkout tke gear. Once a 
montk training at tke CRC is seen as an extension oj tkis 10 dags' kfock Cevef training 

jjrogramme. Tkis 10 dags' motivationaf trainingjjrogramme caffed Ujafa at BRC aims to 
ke(j) tke teacker anafgse kis rofe in tke societg and to eĉ uij) kim to take up imj)roved 
teacking metkods centred around active (earning jjrocesses and a cki(d-centredj)edagogg. 
Tke Basic ajgjroack at ad fevefs seems to ke to demonstrate kow sjjec^ic areasjkard-syots 

Jrom tke contents oj tke textkooks are jfectivefg kandfed in mock-cfassrooms, invofving 
jjfentg oJ ro(e-j)(ag.

Tkougk tk is study did not tackle teacker training as an activity in detail, tke case studies 
revealed some positive and critical ckanges tkat took place in tke teacker training programmes 

witk tke coming up of resource centres. Let us kriefly examine tkese ckanges

C r e a t i n g  a  S p a c e

In tke past teacker training was mainly tke responsikikty of D IETs. Tke training packages or 
modules developed at tke national or state level were conducted at tke district level. In tke



case of mass teacker training programmes like S O P T  an J  P M O S X  block level training 
venues came into tke picture. However tkese remained sporadic and temporary. It was only 

wken tke klock and cluster resource centres were estaklisked in D PEP, tkat a systematic 

effort was made to conduct teacker training programmes at tke klock level. Infrastructure and 

facilities were provided at tkese centres to facilitate tkis process.

In Karnataka, tke 9focH resource centre has an ojjxce roomjor tke BRC coordinator and a 
training fiaffjor conducting teacher training. Sejjarate dormitories arej)rovidedJor fadies 
and gents which makes itj)ossih(e to conduct residentiaf training jjrogrammes. Toifet and 
drinking waterjacifities are a(soprovided. Books, jjhotocojjier, OHP, TVlVCR etc are 
readifg avaiCahfeJor use.

Suck infrastructure, availakle close to tke teackers kas made possikle frequent residential and 

well conducted training programmes.

R e s o u r c e  T e a m s  d f  T e a c h e r s

Never kefore were teackers involved on suck a large scale in tke conceptualisation and 
conduct of teacker training programmes. Bu t now B R C -C R C  coordinators and otker 
identified resource teackers are trained as master trainers to conduct training programmes. 

In all tke five states identified teackers kave keen consistently involved in tke 
conceptualisation and implementation of teacker training programmes.

In Bihar ad teachers jrom a chister come together jo r  the training jjrogramme. It isjrom 
these teachers that the resource yersons jo r  the hfock are selected Jo r ajjeriod oj one gear, 
cjter which theg go hack to their schools. Because c j this jfractice more and more teachers 
get the oj)j)ortunitg to Junction as teacher-trainers which is hkefg to enhance their own 
understanding, conjidence and teaching competence.

Q u a l i t a t i v e  C h a n g e s  in  T e a c h e r  T r a i n i n g

Tke skift in teacker training from tke district to tke klock kas not only krougkt tke trainers 

closer to tke teackers kut kas also led to a qualitative ckange in tke training programmes. A  

space kas keen created for experimentation in tke field followed ky reflection and revision in 

strategies. Kerala's Kinginkhoottom  training programme is a case in point.

A hands on teacher training jfrogramme caff Kinginkkoottom was organised in Mag 98. 
The 16 dag chifdren's camy was cfosefg finked to the ongoingJive-dag in-service training 

programme Jo r teachers organised at the BRC. The teachers during this Jive dag training 
programme identjied common cfassroom djficufties and coffectivefgjormufated cfassroom 
strategies Jo r team teaching, Jacifitating group activities with peer fearning, designing
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cCassroom activities to address the mufti-gradejmufti fevef situations, devfojfing smaff 
jjroJectsJor cftifdren, organisingJiefd trijjs and so on. Immediatefg c^er tkisjxve day 
interaction at the hfocH, these strategies were tried out in the cfassrooms hg teachers and 
trainers together.

Tke traditional teacker training packages were kigkly structured and rigid in terms of kotk 

content and form. In tke aksence of a dialogue ketween expert and teackers tke possikility 

of modifying tkese teacker training packages was extremely limited. Tke local resource 

centres kave made possikle for tke form and content of teacker training programmes to ke 
kigkly flexikle. For example, if tke klock or cluster level teackers feel tkat tkey need to 

focus on matkem atics in a particular grade or on special disakility ckildren tkey can always 
design tke teacker training programme in suck a way tkat it addresses tke specific issue tkat 

tkey kave to kandle. Suck  need h ased  training program m es kave keen organised especially in 
A ssam  and K erala. Let us see wkat a trainee teacker from Kerala kas to say:

"...I was skej}tica[as I ajjjjroAchedthe training centre. I was quite sure that this was 
going to he just another one oj those in-service jprogrammes. But what DPEP gave us 
was certainfg a verg dijjerent experiencejrom what we had gone through earfier As I 
got inside the training centre, thejirst thing that caught mg attention was the 
arrangement oj the chairs in a circfe. It was cfear that this was going to he something 
deferent. The vergjirst grouping itself was quite interesting. The haste with which we 
quickCg introduced oursefves to the other members in the group- hefieving that this group 
was going to he constant - was provedJruitfess when we went through severaf grouping 
activities which were ejfective and quite interesting. Through this we coufd get to know 
everg one oj the participating teachers in the programme. The various wake-up activities 
that we participated in certainfg succeeded in working up the sfeeping minds in everg 
one oj us...
We understood a verg important thing right on thejirst dag: that the most ejfective 
[earning takesp(ace through experiences. Thejact that the chifd Cooks at the worfd 
hofisticaffg and with a fot oj imagination was presented to us using the object which 
everg chifd dreads: the caneJ The irjinite possihiCities oj imagination was sfowfg 
unravefed to us as the cane took on various shapes ... ranging jrom a sfeeping hahg to a 

jishing rodl The activitg that we participated in - to understand that angthing in the 
environment coufd he usedjor creating fearning experiences - was reaffg good. As we 
startedjraming questions in the object identijication activitg we reafised how djficuft it 
is tojrame questions. The basic efements oj a good fearning activitg graduaffg 
emerged. .."

E.P. Saira9anu, scftoof teacher, Fafakkaddistrict, Kerafa.
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A n D n g d i n g  P r o c e s s

Before local centres emerged teacker training kad keen eitker a once in a life time 
activity or available, in more recent tim es, every 3  to 4  years to a particular teacker. In  

D P E P  kowever, tke estakliskm enl of tke local resource centres kas created a potential for 

need kased recurrent training programmes. For instance, in K arn ataka  teackers kave keen 

exposed to a series of training programmes on different issues ranging from M L L , 
activity kased pedagogy, film  Lased training on tkem atic issues to Gender, lE D  and V E C  

training. O ne sees sim ilar experiences in tke otker four states also.

Moreover, tkese training programmes are not an isolated input Lut are part of a 

continuous process. T ke BRC /C RC  coordinators as trainers conceptualise new ideas, and 
skare tkem  witk teackers in tke training programme. T k en  tkrougk sckool visits tkey 

kelp teackers in trying out tkese new ideas in tke classrooms. Tkese experiences are tken 
skared ky teackers in tke m ontkly meetings. It is tkis dialogue, generated tkrougk sckool 

visits and m ontkly meetings, wkick forms tke Lasis of tke next training programme.

In Kerafa (^ter tke introduction oj tke new textkooks witk activity kasedj^edagogy, 
Jie fd  visit ky trainers reveafed tkeyrokiems keinyjaced ky teackers in imyiementiny 
tke integrated new fanyuaye ajjproack. Tkisjeed kack was skared ky tke trainers in 
tke state resource yroujj. Based on tkejeedkack tke next traininyyroyrammejocussed 
on tkis emeryiny issue ^  inteyration. Furtker interaction witk teackers duriny sckooC 
visits and montkfy meetinys reveafed tkat, ''witk ckanyes in tke teackiny fearniny 

process tke evafuation system needs to corresj)ondiny(y ckanye". Tke wkofe issue oj 
evafuation was tken addressed in a series oj state fevef workskojjs in wkick identjied 
teackers and BRC trainers afso j>articij)ated. A new tecknique oj evafuation and 
yradiny was tken devefojjed cjter triaffiny a series ( j  activities in tke jiefd. Teackers 
were trained and evafuation toofs were devefojjed ky tkem in tke CRC meetinys.

T he creation o f grassroot resource centres has inevitably given a new dimension to 
the content and form of teacher training. The centralised and top to bottom modules 

are no longer relevant and the teacher training programmes are driven by the experiences 
and needs of local teachers. VvOiv they cannot hut address the immediate problems of 
classroom transaction and be participatory in nature. This process generally involves 
rewriting and reinterpreting several texts and devising either completely new activities or 
considerably modifying old ones. T he teacher herself is actively involved in the process of 
teacher training. T he centres have also helped to make teacher training a continuous 
process rather than a one time event. The fact that the centres provide a space for 
discussion, libraries, consultation, feedback, sharing etc has created a new potential for 
training.
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SCHODL VISITS

Sckool visits Ly tke resource persons at tke Llock and cluster level kave indeed emerged as 
important means of extending support to tke teacker and implementing tke pedagogical 

vision. However tke nature and frequency of visits ky tke two functionaries differ and kave 
tkerefore keen discussed separately.

V i s i t  b y  t h e  CRC C d d r d i n a t d r s

In kotk A ssam  and M aJhya  Pradesh tke CRC coordinators (*academic coordinator in case of 

M adhya Pradesh) visit 1 0 -1 2  sckools in a montk. During tke visit tkey spend tke entire day in 

tke sckool. However tkere are suktle differences in tke nature of visits made ky tke coordinators 
in tkese two states. In Assam tke focus is on demonstration classes and discussing need 

Lased issues identified during tke visit or in tke montkly meeting. In M adhya Pradesh  in 
addition to academic discussion witk teackers, some of tke major tasks of tke cluster 

academic coordinators include ckecking of classwise targets fixed in tke montkly meeting, 

engaging a teackerless class, kolding joint meetings witk teackers and kead masters, 
collection of data and dissemination of information (mid day meal, enrollment etc).
In B ihar  and K arn ataka  tke frequency of sckool visits ky C R C  corordinators is very low. In 
Bihar, tke C RC  coordinator keing a full time teacker (responsikility of C RC  is an additional 
ckarge) is unakle to undertake sckool visits. In K arn ataka  tkougk tke C R C  coordinator is a 

full time appointee ke finds it difficult to provide sustained inputs tkrougk sckool visits, 
mainly due to a large numker of sckools(25-45) in tke cluster.

Tke CRC coordinator expressed fiis concern aBout tfie number ^  scfioofs in a cfuster:
"The qeo^raj}fiica(division is notjjrojjer. The number schoofs on an average is high. The 
fowest in our 9(ock is 17, and it goes up to 40yer cfuster. In the neighboring Srirang(^atna 
Tahid, I have heard that one cfuster has 45 schoofsl In such situation, how can we he 
expected to visit aff the schoofs regufarfg andyrovide continuous siipjjort to the teachers?"

Nagaraj, CRC Coordinator, Mafavaffi, Mandya Dist., Karnataka

Initially in K arn ataka  sckool visits ky tke C R C  coordinator were supervisory in nature, kut 

witk increased interaction witk tke B R C  team of trainers a greater clarity on tke academic 
support needed emerged. Consequently, tkere kas keen a skift from supervision to okservation 
and interaction.

In kotk K arn ataka  and B ih ar  regular academic support tkrougk sckool visits is emerging as a 

perceived need. In Bikar, in response to tkis emerging need for onsite support, sckools were 

graded and tkose requiring more attention were attacked to tke klock resource persons 

(details in tke next section). Some cluster level efforts were also made to overcome tke proLlem 
of erratic sckool visits.
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During the meeting at CRC the issue under discussion was the inahifitg oj the coordinator 
to make regufar schoof visits. As a sofution it was thenj)roj)osed that everg month 4-5 
teachers wiffjorm a groujf and visit schoofs tojjrovide supjjort. Women too decided to 

yarticiyate in this activitg. Ajter discussion with the hCock education (^icer it was decided 
that teachers jrom schoofs with a stc^ oj more than 1-2 wiCf he incfuded in the groujf. The 

jieid  visits undertaken 9g these motivated teachers were a great success.
Cfuster Resource Centre - Gfiagftra, Khunti, Ranchi, Bifiar

Sckool visits in A ssam , M adhya Pradesh, B ihar  and K arn ataka  kave elements of supervision, 

and data collection along witk extension of academic support. However, in Kerala  sckool 

visits Ly tke cluster coordinators (called trainers) are purely academic in nature and do not 
generally involve discussion on administrative issues. Hack trainer, responsikle for one cluster 

(7 -8  sckools) is akle to make 1 3 -1 4  days' visits per m ontk. In some districts, eack trainer 
looks after one cluster for a m ontk or two and tken moves on to anotker cluster. The reason  

for  continuous redistribution o f  clusters am ong the trainers located at the block is to ensure that 
each school benefits from the skills o f  all the trainers. During tke sckool visit tke trainer usually 
spends tke wkole day (1 0 -4  PM ) in tke sckool. Depending upon need ke distributes kis time 
am on g  tke classes. O n on e  of kis \asits during tke m ontk a sckool resource group meeting is 
organised wkere ke meets all tke teackers togetker. Let us look at an extract from tke Kerala 

report:

J n Cherjjuffasserg and Pattamhi hfocks ojFafakkad district in Kerafa teachers and 
trainers usuaffg enter the schoof together in the morning. As the teachers hegin the 
schoof activities, the trainers review the previous records oJ the visit and the rejjorts 

maintained hg teachers. The trainer mag sometimes discuss with the teachers the fesson 
jjfanJor thatyarticu far dag and then decide which cfasses to visit. Cfassroom observation 
hg the trainer invofves active yarticijyation in the teaching fearning process. Most oj the 
time the trainer and the teacher together handfe the cfass to trg out new methods oj 
teaching; sometimes the trainer provides an academic inyut and sometimes he simpfg 
hefps the teacher in organising the cfassroom, jiefd  trijjs etc. At the end oj the dag the 
teacher and the trainer share and discuss their observations andprohfems. The trainer 
records his observation in the schoof visit hook and his own diarg. In Kerafa schoof visits 
hg the trainers havejjfaged a criticaf rofe in imyfementing the newjjedagogg. Feedback ( j  
thejjrobfems identijied through schoof visits helped the SRG inyfanning need based 
training programmes (on integration, whofe fanguage ayyroach, evafuation, EVS projects 
etc). Here are some gfimpses oj the interactions between the trainers and teachers in 
Kerafa:

k  J
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Teacker shares with the trainer (duster coordinator), "each chifd writes on something 
different and I keejj correcting note hooks." The trainer and the teacher then devefojj a 
series oj se(f correction, jjeer correction activities. In one such activity chifdren were asked 
to name aff eatahfe things. These were then cfassified into vegetahfe and rice items, 

Joffowed hy sentence making exercises done hg chifdren. Each chifd then read out his 
sentence and the teacher simuftaneousfg wrote it on the hoard. The chifdren, without 
heing instructed, started making corrections in their notebooks. The exercise was a great 
success and was shared in the schoof resource group meeting.
Trainer, "It was ajjfeasure to see chifdren correcting themsefves without going through the 
humifiating experience oj heing tofd hg the teacher"

BRC trainer, CherrjJuCsser^, FaCakkadDist., Kerafa

During a schoof visit the trainer observed that the teacher was giving a project on 
construction to the chifdren. He was instructing the chifdren to go home andjindout 

Jrom thejfarents the materiafs required to construct a house. The trainer intervened and 
suggested an afternative to make the whofe exercise interestingJor chifdren. This invofved 
a visit to the construction site in groujjs oj and coffecting itjormation through 
discussions with the men working there. Jjter the visit each groujj woufdjyresent the 
observations whife others woufd add to the itjormation heing jjresented.

BRC trainer, PattamBi, PaCakkad Dist., Kerafa

S cH D D L V i s i t s  by  B R C  P e r s o n n e l

In all states, tke sckool visits are also made Ly tke B R C  personnel, tkougk less frequently 

compared to tkat of tke C R C  coordinator. In  M adhya Pradesh  tke B R C  coordinator's 

occasional visit to tke sckool is usually to ckec k tke CAC's visits and supervise tke sckool 

functioning. In Kerala tkougk tke B R C  coordinator makes at least 5 -7  sckool visits in a 
montk, kis interaction is mainly supervisory in nature. In  A ssam  tke B R C  coordinator visits 

at least 10  sckools in a m ontk to monitor pedagogical interventions, assess tke needs of tke 

sckool, teackers and C RC  coordinators. He also organises joint supervision visits of sckools 
witk tke B E  O s, sckool inspectors and C RC  coordinators. A ssam  kas an added advantage of 

a hlock resource group wkick regularly interacts witk tke teackers on academ ic issues and 

provides feedkack to tke B R C .

In  B ihar  and K arn ataka  tke resource persons are too preoccupied witk training programmes 

to make regular sckool visits. In kotk tkese states tke resource persons at tke B R C  spend 
akout 3  weeks of tke m ontk training, and muck of tke remaining days are spent in montkly 

meetings witk tke CRCs. pDSsikility of sustained support tkrougk sckool visits is tkus very 
remote. However in kotk tkese states a perceived need for continuous interaction witk tke 

teackers in sckools is emerging and efforts kave keen directed to overcome tkese proklems.
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In Biftar

On tfie Basis oj tfte Gross Enrofment Ratio + Retention + Acfiievement-fevefs tkere is 
a stjstem oj grading tfie scfioofs in order to identify those scftoofs wfiick need cCoser 
attention. Ayartjrom the 'worst' schoof, which is 'adoj)ted By the resource centre, 2-3 
schoofs are 'visited hy the BRC-RPs every month. An 'observation toot, devefoj)ed at 
the DLO, is used hy the BRC trainers during the schoof visits and the contents are 
discussed Cater at the BRC and at the CRC meetings.

In Karnataka

Even though schoof visits hg resource jjersons at BRC have heenjew and J a r  Between, 
these have hefj)ed in cfarifging douBts oJ teachers regarding the new teaching methods 
and apjjroaches. A BRC resource j^erson rejjortsjrom a schoof visit: "a teacherJound it 
difficuft to Befieve that the sun was much, much Bigger than the earth. I used an 
anafogg refated to the ayyarent reduction in the size oj oBjects that are j a r  awagjrom 
us. For examjjfe, gou can use gourjorejinger to Block jrom gour sight an entire 
Buifding that is at a distance. This does not mean that the Buifding is smaffer than 
gourjinger! The same idea ajjjffies to the sun".

MafavafCi BRC, Mandya Dist., Karnataka

In  K erala  tke B R C  coordinator visits 5 -7  sckools in a m ontk. Unlike tke visit of tke 
trainer, it is more supervisory tkan acaJem ic in nature. A  form at is used to report 

okservations wkick are skared wi tk  tke B R C  team. Tkese visits kelp tli6 B R C  

coordinators to stay in touck witk tke issues emerging in tke field.

/ n flssam , K erala and 7H.1P the cluster coordinators (trainers in the case of 
K erala) provide more academic support to the teachers through school visits compared 

to the IB'RG coordinators, flssam  also has resource groups at block and cluster level who make 
school visits and give feedback to the IB'RG.

In IBihar and Karnataka the resource persons at the IB'RG provide more academic input 
whenever they can visit schools. In both the states some efforts have been made at the field 
level to respond to the emerging need of regular school visits. However these states needs to 
take cognisance of this growing need and take steps to ensure that regular school visits are 
made to extend support to the teacher.
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MONTHLY MEETINGS

A n im portant feature of tke resource centres are tke m ontkly m eetings wkick are ke Id at 

different levels. Teackers come togetker every m ontk at tke cluster. In some states tke C RC  

coordinators kave mon tkly or kimontkly meetings at tke klock. Also, in many states tke 
B R C  coordinators regularly interact witk D IET , D P O  or D R G . E ack meeting wketker at 

tke cluster, klock or district level in its own way contrikutes towards extension of support to 

tke teacker. In tkis section we will focus on Llock and cluster centre meetings wkick are 

directly relevant to tke teacker.

C l u s t e r  M e e t i n g  d f  T e a c h e r s

In A ssam , all teackers of a cluster gatker at tke C R C  once a montk for tke wkole day to 
discuss academic issues. Tke sckools remain closed on tkis day. Tkougk tke CRC 
coordinator is tke key facilitator, tke meeting is also attended ky klock resource group 

memkers, witk tke B R C  coordinator joining in occasionally. Som etim es C R C  coordinators 
of otk er clusters are invited as resource persons for tke meeting. Tkis is made possikle ky 
slotting tke meetings of CRCs of one klock on different dates.

J^ter a briej review oj the Cast meeting eacfi sckoo(presented a rejjort on fesson wise 
jjwgress in eacfi j)rimar\j cfass. Two issues, the concejjt ^  addition Jo r  cfass I and the 
concej t̂ oj muitiyhcationjor cfass III, identified ajterpresentations were then discussed in 
groups. Later in dag teachers devefojjedan actionj)fanJor the next month andafso 
jjrejjared the necessary teaching fearning materiafs.

CRC meeting at Sri Sri Ramkrishna Vidyamandir, 

Mayang BRC, Morigaon Dist., Assam

Initially, wken tke resource centres were set up, montkly meetings in A ssam  were an immediate 

follow-up of tke training programme on activity Lased pedagogy. Efforts were made during 
tkese meetings to furtker clarify concepts introduced during teacker training. Approack 

papers presented at tke meeting, usually ky tke C RC  coordinator, focussed on issues like 

'concept of activity', 'kow to deal witk takles', 'recognition of alpkakets' etc. Tkese papers 

were prepared ky tke academic resource group at tke district and adapted at tke klock and 

cluster level. Over a period of time after teackers kad gained clarity on some kasic principles 

of activity kased pedagogy, tke focus of tke C R C  meetings skifted to lesson planning and 
T L M  preparation.

In M adhya Pradesh, separate meetings are keld for teackers of classes 1 ,2 ,3  and of classes 4  
and 5 for 4 -5  kours in alternate montks. Tke meeting involves interaction on kotk academic 

and non-academic issues. Usually lessons of language, matks or E V S  are discussed tkrougk 

demonstration, skaring of alternative teacking metkods, T L M  preparation etc. Non-academic
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Lut critical issues like mid Jay  meal sckemes, sckool contingency, government circulars,
E G S  sckeme are also discussed.

In tke Eklavya (N GO) supported klock o i  M adhya Pradesh cluster meetings are comparatively 

more academic in nature tkan in tke rest of tke state. Classwise and sckool wise detailed 
feedkack is given ky eack teacker on tke classroom transaction in tke previous montk and on 

specific proklems encountered ky tkem. Discussion on one issue/teacking concept is tken 

taken up. Tkis is followed ky planning activities for tke next montk. Resource persons from 
Eklavya provide tke academic input.

As in M adhya Pradesh, in Kerala too separate meetings are keld for teackers of classes 1 and 
2  and of classes 3  and 4 , so tkat sckools can remain open on tke day of tke montkly meeting. 

However, in KeraJa tke meetings go on for tke wkole day, usually keginning at 10  am and 
ending around 4  pm. Tke first kalf of tke day is spent iri discussing proklems faced ky tke 

teackers in tke classroom and in developing activities to address tkem. Tke second kalf is 
spent in planning for tke next m ontk. Participants usually divide into groups and identify 

activities for different curricular statements to ke transacted during tke coming montk. 
Evaluation tools are also developed in tke montkly meetings, and are later adapted to tke 

sckool specific situations. Tke meetings are facilitated ky one or more trainers from tke 
B R C . T1 le organisational aspects are kandled ty  tke C RC  coordinator (not full time) w ko is 
tke keadmaster of tke sckool, wkere tke C R C  is located.

In one CRC meeting tke teachers were discussing tfie nature oj errors or sjjefCing mistakes 
made tke ckifdren. Tkeg defikerated uj)on tke strategies tkat coufdke adojfted to 
overcome tkisj)rok(em and came up witk an activity kank. Some oj tkese activities 
outfined kg tke teackers were:
• Making ckifdren deve(oj) a dictionary
• Using interesting card games. For examj)[e, devefojjing word cards. On one side ojtke 

card tke correct word coufd ke written. On its kack side wifC ke tke incorrectjorm. 
ckifdren wiff ke asked to identify tke correct Jorm.

• Rejyeatedfg using words sjjeffed incorrectfg in a storg to ke tofd to ckifdren.
• Introducing wordjormation and sentence kuifding exercises.
' Using word games fike, "tkink oj aff tke words connected witk coconut" or "make a word 

witk tke fast fetter oj tke wordsj)oken kg tkej)revious ckifd'.

Experience shared 9^ a scfiooC teacher in CherjfuCfassery Bfocd,

PafakkadDist., Kerafa

Some oj tke questions raised kg ckifdren wkick came up to tke CRC meeting incfuded: 
Wkickyart oj tkej)fant is usedjor reproduction?
Does tke gircjfe kave a korn? 
wkere is tke ear oj tke crow?
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Is squirref a vecjetarian or a non-vecjetarian?
Sometimes discussion, sometimes observation, sometimes tfte encycfojfaedia came to tfie 
rescue oj tke trainers and tfie teachers.

CRC Cfieiyjuffassery Bfocic PafaHdacf, Kerafa

In B ihar, all teackers of a cluster come togetker once a m ontk at tke C R C . Tke sckools 

remain closed on tkis day. Tke meeting takes place for tke wkole day and tke discussion 

mainly focusses on tke ways to tackle already identified problematic issues in different 
content areas. T k e discussion involves group work followed ky presentation and skaring 

of different strategies. Som etim es a dem onstration lesson in tke lak sckool precedes tke 
discussion in tke m eeting. A  resource person from  tke klock usually comes to facilitate 

tke discussion. Issues raised in tke V E C  meeting are also deliberated upon in tke cluster 
meeting.

Teachers were divided into groups. Each groujj was wording on a "hard sjjot". Grouj) I 
was devefoj)ing activities on addition and subtraction using marhfes. Grouj) II III 
was wording onjjface vafue. Group IV was identifying different aj>j)roachesJor 
teaching a fesson "Aasman Gira" oJgrade II. Grouj) V was working on the Hindi 
fesson "Kahootar aur JaaP\ Since this fesson is afso taught in grade II and grade III, 
grouj} V was afso trging to work out how it coufd he transacted in a muftigrade 
situation. The groujf work wasjoffowed hg jjresentation and discussion, which hefped 
in creating a fargerj)oof activitiesJor each area. The transaction oj one storg on 
"Kahootar aur Jaaf' was afso taken uj) in the nearhg fah schoof. One teacher took the 
cfass, whife others watchedJrom outside. The teacher presented the storg with a fot oj 
action, mimicrg and rofejjfag, and invited chifdren to act out specific events oj the 
storg, jo  ffowing it up with a series oj other re fated activities.

Cfuster Resource Centre, Birahima Bazar, Motijjur Bfock, Bifiar

In Karnataka, tke role of cluster level meeting's is still evo Iving. Initially, tke C R C  

meeting was mainly a means for collecting and disseminating inform ation for tke B E O 's  

office. Lately kowever, tke focus kas skifted to discussion on academic issues. Now in tke 
meeting a list of topics and com petencies to ke transacted in tke fortkcom ing m ontk is 

prepared and discussed in groups ky teackers, followed Ly an outlining of activities, 
metkods and materials for tke transaction of tkese com petencies. O u r case study revealed 

tkat teackers in Karnataka are not com fortable witk tke idea of jo in t planning in groups. 

According to tke teackers of one C R C  "eack teacker is in a different situation and eack 

situation demands a different approack. T k is cannot ke decided at a C R C  m eeting."

Based on tkis feedback tke next m ontkly meeting in tkat block deviated from  tke usual 
practice and focussed instead on discussion among teackers on academic issues identified 
ky tkem .
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Tfte CRC coordinator, Aswatfiajjjja, (tadseen an interesting game onjjface vafue in one of 
tfte schook. In tfie montfifg meeting he invited tfte concerned teacher (Govindajpjja) to 
share this with the teachers. Govindajjjja actuadg j)rej)ared the modef and made the 
teachers j )  fag the game. It consisted oj ajjacfi oj cards, and each card had on it a singfe 
digitjrom 0 to 9. Fourjyfagers coufdjjfag this game. Aff you had to do was tojjicH up 
the tojjmost card on thejjife, and note the digit on a grid. Once aj^articufar digit was 
written, itsj)face on the grid coufd not he changed J^erjour chances (ifgou were writing 
a 4-digit number), thejrfager who coufd make the highest number with the chosen Jour digits 
won the game.
This was an interesting activitgjor reitjorcement ^  the j j  face vahie concej)t, and the teachers 
enjoged it.

CRC Han^asancfra, GudiBande, Kofar Dist., Karnataka

BRC M e e t i n g

In A ssam , tke meeting of CRC coordinators at tke B R C  is critical for tke ckister level meeting 

and sckool activities. Initially tke meeting of CRC coordinators was keld twice a montk at tke 
BR C  to discuss tke issues emerging out of tke sckool visits, cluster level montkly meeting of 
teackers and V E C  meetings. Tke approack paper to ke discussed eventually witk teackers was 

delikerated upon in tkis meeting. Block resource group memkers and sometimes, academic 
resource group memkers provided tke academic inputs to C RC  coordinators. Lately tkis meeting 

kas keen converted to a two day residential fortnigktly meet in wkick tke B R C  and CRC 
coordinators develop activity kased lesson plans and teacking aids for tke curricular areas of tke 
fortkcoming montk.

BR C  meetings in Kerala also centre around academic issues. However, instead of a fortnigktly 

meet tke B R C  team in Kerala meets every week on Saturday. In tke meeting issues emerging out 

of sckool visits are discussed and plans are made for tke next week and for tke montkly meeting 

at tke cluster. Here are some glimpses of tke discussions tkat took place at tke BR C .

The Evafuation Issue

Heated dehate on the grading sgstem in the new evahiation strategg toodjjface in Fattam,hi 
BRC. It hegan with a smaff argument on the incfusion the grading indicatorJor two digit 
addition injirst term oj cfass I. The trainerj^resenting the casejeft that the grading indicators 
given hg the state did not match the curricufar statements. Taking one examyfe he said that 
"chifdren master two digit addition onfg hg end oj the session, hut one is e^^ected to

*  District resource group/academic resource group in Assam is mainly constituted of DIET/faculty members, BEO, Sis, BRC, 
BRC coordinators, CRC coordinator (on rotation), Assistant BRC coordinator (on rotation) BRG members, district programme 
officers etc. This ARG plans all academic activities in the district after taking detailed feedback from field functionaries.
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evafuate it injirst term. Wfi^ evafuate wfien one knows that tke cfiifd wiff not 9e a9(e 
to accomj)[isfi tke task?" J^ter discussion the entire groujt decided not to give it as a 
grading indicator jo r  jirst term. This discussion fed them to address questions fide, do 
we evafuate the chifds experience or the curricufar statement? Is a fearning activity 
di^erentjrom an evafuation activity? and so on. A^ter discussions this groujj oj 
trainers came to some concfusions which were:
•  A fearning activity is not dij^erentjrom an evafuation activity
•  Present grading indicators do not afways hefjj in assessing the exyerience oj the 

chifdren
•  Term exams are needed to satisjy theyarents.
•  Evafuation is ayart oj every fearning activity

BRC PattamBi, PafaHdacf Dist., Kerafa

The New Abroach

Fiefd visits oj the trainers (jter introduction ( j  the new hook reveafed that teachers were 
jinding it dijjicuft to imyfement the new fanguage aj>j)roach introduced through training 
and textbooks. There was afso ajeefing among the teachers that through this method 
chifdren woufd not fearn fetters. Trainersjeft that whife the teachers were somewhat 
convincedahout the new aj)j>roach during the training j>rogramme, they werejacing 
djficufty in imj)fementing this new ayjjroach in the cfassrooms. Afso observations had 
reveafed that teachers were afways in a hurry to make the chifd read and write syecijic 
words and fetters which did not affow the chifd to move at his ownjyace. Another 
disturbing trend that was observed was that most teachers did notjjfan the cfassroom 
transaction bejore coming to schoof The trainers decided that each oj them woufd sy end 
two consecutive days in the same schoof interacting with teachers and chifdren oj cfasses I 
&  II.
During these two days trainers j j  fanned with the teacher the activities to be undertaken 
throughout the day. Most (jthe trainers jound  thatjfre reading activities were missed out 
by the teacher and they were afso unabfe to expfoit the jjotentiaf j  the text and rhymes 
given in the textbook. The trainers, with hefjyjrom the teachers conducted these activities 
with the chifdren. This gave a fot ( j  hojje and cotjidence to the teachers.

BRC PattamBi, PafakkadDist., Kerafa

Unlike Assam and Kerala, our case study found tkat B R C  meetings in Bikar focus on 

administrative as well as academic issues. W kile in M adhya Pradesh {\cie B R C  meeting usually 
focuses more on administrative and programme implementation issues, suck as collection of 

reports from various clusters and planning for tke next montk's targets. However in tke 
Eklavya supported Llock of M adhya Pradesh, academic issues are also discussed.

In  K arn ataka  B R C  level meetings are keginning to play a critical role in supporting tke
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activities at tke cluster and sckool level. Tke B E O  and tke Inspector of Sckools also attend 

tke meeting, and tkis kas proved to ke a useful practice. Tke C R C  coordinators skare 

experiences witk tke B R C  team and tken plan tke future course of action. It is tkese 

discussion wkick lead to tke desired ckanges in tke activities of tke centre kased on feedkack. 

Let us look at one example:

In tfie meeting tke CRC coordinator shared with the BRC team thejferc^tions oj teachers. 
Thejeedhackjrom the teachers was that a fot oj time was Being wasted in taking Jeedhack 

jrom aff teachers ahout their activities in thejjrevious month. This was not necessary, Jeh  ̂
mang teachers, as theg coufdget awag 9g mentioning things that theg were not doing! In 
addition, thegje(t that the afternoon sessions at the CRC meetings were a cong f̂ete waste oj 
time. During these sessions, theg woufd draw up ajjfanJor the next month, onfg tojorget 
aff ahout it as theg f^t the venue of the meeting. It was strongfgjeft hg the teachers that 
there was nojjoint in j j fanningJ-or the next month during the meeting, as each teacher was 
in a different situation. And each situation demanded a d^erent ajtjjroach. The next 
month'sj)fan was not something to he decided at a CRC meeting, hut had to he decided at 
the schoof fevef, with support jrom the concerned CRC and BRC resource person.
The CRC coordinator expressed concern ahout the perceptions ojthe teachers andjeft that 
necessarg changes needed to he made. The BRC team then proposed a series ideas that 
coufd hefp to provide better support to the teachers and address their needs. These incfuded 

Jorming cfuster resource groups to support the schoofs, bringing out newsfetters, adopting 
schoofs, experimenting in the fah schoof etc.
Regarding the CRC meeting, the decision was to do awag with thejeedhack andpfanning 
session. Instead, the teachers woufd work in d^erent groups and fist out the various 
activities theg undertook in their schoofs during the previous month. These woufd then Be 
fisted in apfenarg session andprioritized. For exampfe, the teachers woufd Be asked to 
identifg the Jive most important things theg wanted to discuss in the CRC meeting, and 
these points woufd Be discussed in detaif.
In addition, Jo r the next CRC meeting, it was decided that there woufd Be a quizjor the 
teachers. It had Been oBserved that the teachers were not regufarfg using the handhook, 
though it had mang usejuf activities and hints Jo r the teachers. The quiz woufdJocus on 
the handbook, and woufd have mang questions taken Jrom it. The idea was to convince the 
teachers that J  theg had not heen using the handbook so Jar, theg were missing something 
important.
This discussion had immediate Jfect in thejiefd. In the next CRC meeting the discussion 
deviatedjrom the norms andjocussed on issues prioritised Bg the teachers.

Meeting between the BRC team and CRC coordinator in 

Gudibande 9(ock, Kofar Dist., Karnataka
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The monthly meeting o f the teachers at the G1R.G is actually the creation o f a 

forum where teachers can come together to share their views on academic and 

other school related issues. A  teacher can present and discuss a teaching strategy 

adopted by him to I 5 -2 0  other teachers. T hese experiences not only encourage 

others to do activities hut instil a lot o f confidence in that innovative teacher.

However, one notes a tendency in some states to focus more on administrative issues 

in these meetings, which are also important, hut there is a need to ensure that a 

balance is maintained between academic and non-academic issues, 

f l l s o ,  there is a close linkage between the and meeting. T h e  issues

emerging in the G K G  meetings are discussed at the block, based on which the next 

meeting is planned. In A ssam  especially, the G1R.G coordinators in a fortnightly 

meet develop lesson plans and m aterials at the 1B1R.G before initiating a sim ilar 

exercise at cluster level. In  fact, in A ssam  the activities at the block and cluster level 

have a close linkage with the activities o f district academic resource group also.
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EIVABLING CONDITIONS
Tke resource centres of tkis study were found to Le different, not only in wkat tkey did i.e. 
tke activities tkey undertook, kut also in terms of kow well tkey performed. Tke case studies 

in tke five states made an effort to identify and understand tke factors wkick kelp tke 

centres to ke effective i.e. translate tke pedagogic vision into reality. Tkese case studies kave 

revealed tkat firstly tkere are some kasic minimum conditions (essential conditions) tkat 
need to ke provided to make a functional resource centre. Secondly, tkere are anotker set of 

factors wkick contrikute towards tke growtk of tke centre.

E s s e n t i a l  C o N D i T i a N S

W e l l  D e f i n e d  Ca r e f u l l y  T h o u g h t  D u t  P e d a g o g i c  V i s i o n

We kave discussed in tke first ckapter tke evolution of tke resource centres in response to tke 

pedagogical vision of tke state. It is tkis vision wkick is perkaps tke most important enakling 
factor for an alive and tkriving resource centre. Tke more kolistic tke pedagogical 
intervention strategy, tke more meaningful will ke tke activities of tke resource centre.

For exarr^fe in Kerafa thej)eda^oqica( renewa(j)rocess invofvecf interventions in textijooks, 
teacher training, evaluation etc. The resource centres j j  fayed a detj rofe in
•  suj)j)orting the teacher through schoof visits and monthfy meetings;
•  imyiementing activity hasedjjedagogg in cfassrooms;
• providingJeedhack to the state on the emerging issues in thejiefd;
•jjfanning need hased trainingjjrogrammes; and
•  devefojjing evaluation strategies.

Tke centres in Kerala tkus kad a major task of implementing tke renewal process in tke field. 
We argue tkat if tke kasic teacking learning processes kave not keen gone into in detail, 

dekated, tried out, internalised, tke resource centres will remain lifeless. In otker words, a 

resource centre can only ke as good as tke pedagogy it fosters. Tke soundeness of kasic 

pedagogy tkerefore remains tke cornerstone of a vikrant centre. O nce forme d, tk  e resource 

centre also kecomes a valuakle tool for furtker development and growtk of tke pedagogic 
\dsion. But a kasic clarity in tke original processes needs to ke ensured.

S e l e c t i o n  P r o c e d u r e

A  m ajor contrikutor to tke performance of tke resource centre is tke quality of kuman 

resources, i.e. tke coordinators and tkeir perceptions akout education. Experiences of tke five 
states skowed clearly tkat coordinators wko kave primary sckool teacking experience, well 

developed interaction skills, akility to coordinate activities and listen to otkers and a desire or
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motivation to try out and experiment witli new m etkoJs were kiglily effective. Tkis need to 

kave coordinators witk specific akikties and a kigk degree of motivation sometimes led tke 

states of our case study to make drastic ckanges in tkeir selection procedures for 
coordinators. Tkis is especially true for Kerala, wkere in tke first year of tke programme, tke 
selection was kased on an interview ky tke D P O  of applicants from among teackers wko kad 
experience in secondary sckools. However, tke lack of understanding of tke learning process 

and aksence of experience in teacking and kandling.primary classrooms entailed keavy costs. 

Tkese trainers were unakle to. re late to tke proklems of tke teackers eitker in tke training 
programmes or during sckool visits. Consequently, tke selection procedure of trainers was 

ckanged. Tke teackers witk primary sckool experience were selected as trainers tkrougk a 

workskop mode. In  tke workskop, activities, group discussions and written tests were 

organised to assess tke skills of tke teackers. Let us look at tke experience of a teacker wko 
attended one suck workskop:

In March 1997 Ramankutty went to OttajyafamJor tke sefection test, a one day 
worksfiojj. The worfcshojf hegan with an introductionJrom the districtj>roject coordinator 

Jocusing on the changes needed in the education system, ajter which an inhibition 
breaking activity was conducted. Affjjarticijfants stood in a circfe and onejjerson was in 
the centre asking in Mafayafam "what is green?" Each jjarticijfant had to name a 
different thing. J^ter more such activities, jyarticij)ants were divided into groujjs and each 
group was asked to make an activity Jo r  a sjjecific area. Ramankutty's groujj was then 
asked to make an activity to introduce "Ta" to chifdren. His group made an action song. 
J^ter jjresentation and discussion on the activity affjfarticijjants took a written test. Each 
individuaf was administered a questionnaire which had twoyarts - objective and 
descriptive. The question asked was, "Do you think any change is needed in Primary 
Education? i f  yes, what changes do you suggest?" At the end oj the day the DPC 
addressed the j)articij)ants again injorming them about the rofe oj the trainer. Jjter a 
week, Ramankutty was invitedjor DRG training (aroundJ^rif 97).

Raman/cutty, BRC trainer, Cftety)uffassery, Pa(akkad, Kerafa

As in tke case of Kerala, in A ssam  also tke C RC  coordinators were selected tkrougk an open 

workskop. In Lotk tkese states, tke presence of tke rigkt kind of people at tke centres kas 

contrikuted a great deal towards extending support to tke teackers in tke field.
In Bihar, tke selection procedure is an interesting variation from tke procedure adopted in 

K erala'and A ssam . Here tke B R C  resource persons and C R C  coordinators are selected 
tkrougk training programmes (on tke last day) for a limited time period. Tkis kind of 
procedure ensures acceptakility of tke coordinator among teackers of tkat cluster as tkey 

tkemselves are involved in tke selection. Also, since appointments are temporary, only for 

year or so, more and more teackers get tke opportunity to kecome trainers and coordinators. 
In K arn ataka, in pkase I districts tke resource persons at tke Llock are kigker secondary

25



teackers identified Ly tke D P O  and tke C R C  coordinators are primary sckool teackers 

selected tkrougk interviews at tke district level. However, after tke experience of pkase I, tke 

selection procedure was ckange d fo r  pkase II  districts. In tke pkase II B R C s, tkree resource 
persons are from primary sckools and two from kigker secondary sckools.

In tke N G O  supported klock of M a Jh y a  P radesh , motivated teackers wko kad keen resource 

persons during training and workskops were identified as cluster academic coordinators. Tke 
field okservations reveal tkat tke cluster academic coordinators in tkis klock are in a good 
position to provide academic support to teackers.

Open selection procedures have, where conducted ensured that m otivated individuals wanting to 

hring ahout a change in the education system  are recruited a s  coordinators or resource persons at 

the B R C  or CRC. For example, in Kerala, because o f  the selection procedure, the trainers a t the 
block are actually m otivated energetic teachers who have been a part o f  educational movements 
such a s  the N ational Literacy M ovement in their district.

S t a f f i n g  ( S t r u c t u r e )

Tkougk selecting tke rigkt person as coordinator is important, tkis one individual cannot 
possikly meet all tke demands of a resource centre. Okservations in tke five states reveal tkat 
wkerever teams of resource persons kave come togetker at tke klock and cluster, ketter 

academic support kas keen provided. Let us look at tke numker of resource persons availakle 
at tke klock and cluster in some of tke states.

A t  t h e  b l o c k

In Kerala at tke B R C  tkere is a team of 1 8 -2 0  resource persons and tke B R C  coordinator 

kandles all administrative matters. Tke remaining team is tkus entrusted witk tke academic 
activities of tke klock. Tke B R C  academic coordinator (D IE T  representative located at 

B R C ) and tke team of 1 5 -1 7  trainers extend support to teackers tkrougk regular sckool 

visits and montkly meetings. O nce a week tke trainers of a klock meet togetker to skare 

tkeir okservations and plan for tke next week. Tke presence of 1 8 -2 0  resource persons witk 

different akilities and ideas generates a kealtky discussion in tkese weekly meetings as well as 
tke germination of new ideas and plans. Also, tke presence of a team ensures tkat if one 
trainer cannot meet tke specific needs of a sckool, anotker can kelp out. Moreover, in 

Kerala, tke trainers redistrikute tke clusters on a montkly or kimontkly kasis among 

tkemselves so tkat eack sckool kenefits from tke skills of all tke trainers.

As in tke case of Kerala, in A ssam  too efforts kave keen made to develop a team of resource 

persons at tke klock. But, unlike Kerala, only two coordinators are located at tke B R C  and a 

klock resource group is constituted to support tke activities o f tke B R C . Memkers of tke 
klock resource group make sckool visits, give feedkack in klock meetings, kelp tke B R C  in 
planning and implementing various activities in tke klock.
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In  B ih ar an d  K arn ataka  too, a team of resource persons is located at tke Llock. As 

mentioned earlier, in tkese states tke focus is on imparting training. NotaLly, tke importance 

of coordinated team work kas emerged even witk respect to training. Tke B R C  coordinator 
in Malavalli klock of K arn ataka  says

"Owr strengtfi fies in team work. We understand each others' jfroB ferns and strengths.
Other BRCs havejjroBfems because there is a fot ojinternafjriction in their teams."

A t  t h e  c l u s t e r  l e v e l

A  full time academic coordinator at tke cluster looking after 8 -1 0  sckools can extend Letter 

onsite support tkrougk sckool visits and montkly meetings tkan a part tim e functionary. We 

fin d tkat in  Ajssam  and M a Jh y a  Pradesh  tkere are full time coordinators. A ssam  kas an 
added advantage of kaving a cluster level resource group to support tke activities of CRC in 
sckools. In Kerala eack trainer located at tke B R C  is actually responsikle for one cluster and 
tke kead master of tke centre sckool kas tke responsibility of organising montkly meeting.

Prom the experiences o f  the states it is clear that team s at hlock or cluster level are in a Letter 
position to extend academ ic support instead  o f  individual coordinators.

In f r a s t r u c t u r e , Fa c i l i t i e s  a n d  F i n a n c i a l  P r d v i s i d n s  

A t  t h e  B R C

Infrastructure available at tke B R C  affects tke activities organised ky tke centre. For 
example, kaving a training kail and dormitories for participants kelps in conducting 

residential teacker training programmes. In  all tke five states tkese facilities kave Leen 

provided. Equipments like pkotocopiers, duplicating mackines, typewriters, TV s, VC Rs, 
puklic address systems, megapkones, O H Ps etc. kave facilitated tke functioning of resource 
centres especially in  A ssam , K arn ataka  an^ M adhya Pradesh. Availakility of Looks, activity 

Lanks, directories of teackers and CRCs (specialising in different suLjects and activities), 
learning corners, supplementary teacking learning materials especially in tke Llock resource 

centres of Assam kas facilitated extension of onsite support to tke teackers.

A t  t h e  C R C

In all tke states, rooms kave keen provided for or constructed witkin tke sckool premises.

In  states \^e A ssam  and K arn ataka  two rooms kave keen provided to tke C R C . Books kave 

keen made availakle at tke C R C  especially in  A^sam, Bihar, K arn ataka  an d  M adhya  

P radesh . In  tke case of Assam , model lesson plans, activity kanks, sckool and V E C  data 
kases, teackers' directory, supplementary T L M s and learning corners are some of tke 

additional facilities availakle at tke cluster resource centres.
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A dequate infrastructure an d  facilities are necessary conditions for  a functional resource centre. 

Equally important is the financia l provision for  organising different activities, conducting school 
visits an d  monthly meetings. D epending upon state specific needs funds are provided at the 

resource centre. However there is an emerging need to give more financial autonomy to resource 
centers in all the states.

CnNDiTiDNS C o n t r i b u t i n g

TOWARDS THE GROWTH OF THE CENTRE

Ca p a c i t y  B u i l d i n g

Getting tke rigkt numLer and tke rigkt kind of coordinators or teams at tke B R C  and C RC  

is indeed crucial for a functional resource centre. However, tkese coordinators are actually 

(primary) sckool teackers, now expected to perform a new role. How equipped are tkey to 
extend support to akout 8 -1 0  sckools of tke cluster? W kat is tkeir capacity to extend 
support? Tkese are important questions tkat needed to ke addressed ky tke states.

In all tke five states, tke coordinators kave undergone an orientation for tkeir role and kave 
keen involved in teacker training programmes. Bu t specific training programmes and efforts 

aimed at kuilding tke capacity of tke resource persons are not always adequate. Let us look at 
some of tkese capacity kuilding initiatives wkick kave really enakled tke resource persons to 
extend support to teackers tkrougk sckool visits or montkly meetings.

S c h o o l  P l a c e m e n t  P r o g r a m m e

A  sckool placement programme was organised for tke B R C  teams kotk in K arn ataka  and 

Kerala. In  K arn ataka, tke idea was to orient tke secondary sckool resource person/teacker to 

tke needs of tke primary sckool. In  Kerala, experiences in training programmes kad revealed 

tkat many suggestions of tke trainers/klock RPs were not practically oriented and tkeir skills 

needed to ke upgraded. Tkis led to a 15/21 days' sckool placement programme for trainers 
called 'Kalari'. During tkis programme tke trainers were teackers in classrooms trying out 

new ideas and teacking metkods. Teackers were tke okservers. Everyday in tke sckool 

resource group meeting, tkese okservations were skared witk tke trainers followed ky 

planning for tke next day. Tke trainers not only realised tke proklems faced ky teackers in 

organising, planning and implementing activity kased pedagogy kut also tested tke practical 

implications of suggestions made during training programmes.

Ramankutty - a trainer at BRC Cfieiyuffasser^ said a9out tfie scfiooCjffacement 
jjrogramme "the experience kumh(ed me. Today my suggestions are morejjracticaC. He 
spent six days in a scfioof. During tkese six days he interacted with 38 chifdren oj cfass TV.
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On tkejirst da  ̂ kc observed tfie cfass wftife tke teacfier was teacking. Tke second day 
onwards ke took over tke teacking and tke teacher j)(aged tke rofe oj observerJor tke next 

jive dags.
On tkejirst dag tke teacker kad asked tke ckifdren to write akout 'cow'. Ajter tke cfass 
Ramankuttg, acting as a teacker, coCfected tke ckifdren's cojfies and anafgsed tke nature oj 
mistakes. Based on kis anafgsis ke categorised tke ckifdren in different groujjs and fisted 
out tke activitiesJor eack groujj.
On tke second dag Ramankuttg conducted tkejoffowing activities witk ckifdren:

Grouj) Levef oj Ckifdern Activitg

ckifdren wko were scrikkfing List oj nouns and verks were given 
and ckifdren kad to make as mang 
simj)fe sentences asjfossikfe.

II ckifdren wko coufd write weff A storg kook was given and ckifdren 
kad to write a review oj tke kook.

Ill ckifdren wko were akfe to 
write kut were not connecting 
meaningfuf sentences

He tofd a storg and tken gave it to 
tkem in a written kutjumkfed 

jorm . Tke ckifdren kad to arrange 
tke sentences in a sequence.

IV ckifdren wko aftered fetters 
wkife writing

He gave a storg witkout matras 
(soundsgmkofs) and tkeg kad to
correct it.

Grouj) II and Illjinisked tkeir tasks witkout Ramankuttg's kefj). Groujj I IV 
demanded some ke^ in ketween. Hejound tkat tke cotjidence ( j  grouj) I rose as tkeg 
enjoged making djferent combinations (jsentences.
However, Ramankuttg, wkife doing tkis came across a fot ojjprokfems. First, tke 
instructions ke kad given to group II were not cfear and ke kad to ê gjfain tke task again. 
He afso reafised tkat it was not easg to manage muftifevef activities in tke cfassroom. 
Group Iljinisked tkeir assignment quickfg and were sitting idfe ajter tkat. He tried to 
imyrove kis management skiffs on kis second dag ojteacking. Tke moment tke group 
woufdjinisk a task ke kadanotker activitg readgjor tkem.
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Over the next jew  days Ramankutty organised a series oj other activities. The teacher 
initiaffy reacted By saying that it was too tedious to conduct such activities or to deveioy 
them. However, ajter continued observation, his interest grew over ajperiod oj 2-3 days. 
He soon became an active he(j)erjor Ramankutty and afso his critic.

Tkis programme also Lrougkt tke trainers and teackers closer. T ke teacker actually saw tke 
trainer struggling like kim in tke classrooms. It motivated tke teacker to undertake similar 
activities.

S p e c i f i c  T r a i n i n g  P r o g r a m m e s

In K arn ataka  a ten days' training programme on motivational leaderskip aspects was 
organised for tke B R C  faculty ky a Mangalore kased organisation called A IM -IN SIG H T . 

Tke B R C  faculty feels tkat tkis training programme kelped tkem in understanding tkeir 
role.

"It helped us to understand our rofes as BRCCs; we reafised that we had to Become 
jaciCitators, and not use our authority as administrators. Had it not Beenjor this 
training, we woufdaff have ended ujp mainfy as administrators, next to the BEO. That 
would have Been disastrous!”

BRC Coordinator, Mafavaffi, Mandya Distt,Karnataka

Also in K arn ataka  all C RC  coordinators kave undergone training on tke matks kit supplied 
to tkem ky an N G O  called Suvidya. E ack  C R C  is supposed to function as a matks lak. In 

A ssam  all C R C  coordinators kave keen trained to undertake activities in model sckools.

P A R T I  C I PAT I  a  N IN W O R K S H D P S  A N D  E X P O S U R E  V I S I T S

Tke participation of klock and cluster resource persons (especially in tke case of A ssam  and 

Kerala) in state resource group meetings and workskops kas kelped tkem in gaining more 

confidence, a kroader perspective on education, and learning from experiences of otker 

districts.

Similarly, exposure visits witkin tke state or outside can lead to skaring and learning from 

eack otkers' experiences. Suck exposure visits in Assam an d  K arn ataka  kave indeed enkanced 
tke functioning of resource centres. A n example:

Chandrashekar, the CRC coordinator during an exj)osure visit to Rishi Vaffey Centre in 
A.R heard aBout the Metric Mefa and got insjjired By the idea. On his return he 
organised a 'measurementJair" or Metric Mefa on January 13, 1999 with the active
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invoCvement oj c(xi(drcn, teackers and tfie community in (tis duster. Tfiere were 50-60 
staffs in aff andeacfi one ojtfiese staffs was foodedajter By 2-3 cfiifdren. Tfte cftifdren sofd 
mifH,Jfowers,j)eanuts, Bananas, tomatoes, jjotatoes, cucumber, sweet sooji 9affs, tea, 
vegetaBfe 9ondas, vade, Mysorejjak (a sweet originaffyjrom Mysore), Jried  items etc.
Most ojtfie vegetal fes sofd were yrown on tfieir own fands. Eacfi sfioj) sofd a different 
commodity.
Tfie main difference, (^course was tfiat cfiifdren were supjjosedto manaye tfte entire sfiow 
and make a Jjr^it in tfie Baryain. For once, cfiifdren were tfte Resource Persons, manayiny 
tfie staffs, maintaininy tfie records, fiandfiny tfie cfianye. Tfiey were fearniny tfiej)racticaf 
uses oj aritfimetic wfiicfi was J a r  awayjrom tfie Boriny cfiafk-and-tafk methods tfiat 
cfiifdren are ojten tortured witfi. Prjit, wfierever it was made, went Back to tfie resj)ective 

Jamifies.
Tfie measuriny wfteef used to measure tfie distance Between any two j)oints jrom tfie 
matfis faB provided By Suvidya, was a yreat Bit. At anotfier staff, you coufd measure your 
weiyfit and your cBest. The BRC team, tfte Assistant Project Coordinators, Beffashetty, tke 
Bfock Education Ojficer (BEO), Mafavaffi Tafuk were some oJ tfiej)eoj)fe who updated 
themsefves on their Body statistics, as did many viffayers. The Metric Mefa continued weff 
into the eveniny, as anxious parents wandered around to see how their chifdren were 
manayiny.

PoorigaCi CRC, Mafavaffi, Mancfya Dist., Karnataka

L i n k a g e s

Tke linkages tkat tke B R C s and C RCs eslakksk witk tke community, ckildren, klock 

education office and D IE T  kave an impact on tke success of tke activities/processes initiated 

ky tkese centres. In tke five states wkere tke case studies were kased, serious efforts kave 
keen made to estaklisk tkese knkages.

L i n k a g e s  w i t h  t h e  c o m m u n i t y

In all tke five states community involvement is visikle especially witk respect to sckool 

development initiatives i.e. constructing rooms, providing funds for different activities etc. 
However, in A ssam  tke role of tke community kas gone keyond sckool development 

activities. Here tke community kas keen involved in tke documentation and compilation of 

folklore, riddles, proverks, rituals etc. wkick are kept at tke B R C  for furtker use ky tke 

teackers. Tke parents are also invited to take classes (once or twice a montk) on topics suck 

as agriculture, kamkoo craft, storytelling etc. Contrikutions of tke community towards 

learning corners is a common feature in A s s a m . In many sckools agricultural and fisking 
implements, contrikuted ky local craftsmen, can ke seen in tke learning corner. In  anotker 

effort to involve tke community, tke cluster level resource group in A ssam  is constituted of
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village volunteers. Tkese volunteers kelp tke teackers in preparing teacking learning 

materials.

A  series of integrated development activities kave also keen initiated ky tke resource centres 

suck as regular puklic meetings at tke village, cluster and klock level to discuss sckool related 

activities. Tke resource centres kave facilitated tke formation of motkers groups, special 
focus groups, self kelp groups etc. to undertake various developmental activities. All tkese 
efforts to develop a relationskip witk parents kave gone a long way in eliciting community 
support.

In fact, tkis strong relationskip witk tke community kas kelped in kuilding an inform ation 

network in some of tke klocles. W itk tkis system, any information can ke conveyed to all tke 

C RCC s in a suk klock witkin tkree kours. M aintaining relationskips witk neigkkours wko 
kave telepkone connections and two wkeelers goes a long way in passing tke message from 
one place to anotker.

In Amsoi Tea Estate is situated the Baragog Lower jjrimary Scftoof. The ayyroach road to 
the schoof was in a very hadshajje as it was cut across hij a stream. It was verg difficuh 

jo r  the children to wafh esjjeciady during rains. To tackfe thejyrohfem, the CRCC went to 
that area andaj)j)risedthej)eoj)fe ahout thejjrohfem heingjacedhg their own chifdren.
He afso contacted the trade union feaders andjormed a committee under the 
chairmanshijj oj the Generaf Secretarg. Thejjeojjfe, mostfg tea-garden fahourers, got 
convinced and agreed to construct an ajij)roach road Jo r the schoof.

Sri Sri RatnaHrisfina Bidgamandir CRC, 

Mayang, Morigaon Dist., Assam

In Kerala too efforts kave keen initiated to involve tke community in classroom processes. In 
Kerala, kecause of a well developed pedagogic process as well as kigkly evolved panckayats, 

tkis process kas keen far more structured tkan in Assam. A n example is:

Invofvement ^BR C Cheryudasserg with the Panchagati Raj Sgstem 
BRC Chertjfufasserg guided the devefojjment ( J  Bfock Education Project Jo r  the gear 1999- 
2000. Thej^rocess consistedJirstfg J  Schoof Pfan devefojjment, then VECjjfan 
devefojpment andjinaffg Bfock Education Projectjjfan devefoyment. Schoof devefopment 

jjfans were devefojjed in 36 schoofs andj)anicij)ants incfuded PTAjMTA members, schoof 
teachers and SWC members. Thejjfans were devefojyed in workshoj)s conducted at each 
schoof and on an average oJ 20-25yersons attended these workshops. Suhsequentfg, aff six 
VECs afso conductedsimifar wordshojjs to devefoj) VEC Education Projects. Participants 
incfudedPTA/MTA members, educationists in the area, teachers, jjeojjfe's representatives 
and other interestedpersons. Einaffg, the Bfock Education Project was devefoped in the 
BRC Chertpufasserg. It was discussed in a meeting on 6th March, 1999 attended hg aff 
BRC coordinators and trainers, AEO Cherpuffasserg, secretaries ^various VECs and
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cfusters, sefected teachers, BfocH Pancfa^at members etc. Some oj thej)(anned activities 
incfudecf organising campsjor cfiifdren, studg toursJor teachers and students etc.

BRC Cfiertyyufssery, Pafafclcacf Dist, Kerafa

In Kerala, parents kave also Leen involved in tke kands on teacker training programme 

called "Kingnikkoottam". Som e otker activities initiated to create awareness in tke 
community include participation of B R C  trainers in developing klock educational projects, 

P T A  meetings and kringing out of a kooklet to create awareness among parents. However, 

tkere is a growing realisation tkat more efforts need to ke made to elicit tke support of tke 
community.

L i n k a g e s  w i t h  t h e  B l o c k  E d u c a t i o n  D f f i c e

Support of tke B E O  seems to ke critical for tke sustained impact of any activity initiated ky 
tke B R C . It is interesting to see tkat in tke five states wkerever tke B E O  kas played a 

supporting role, a series of academic support activities kave keen initiated in tke klocle. Let 
us see tke nature of linkages tkat kave keen estaklisked in different states.
In A ssam  joint supervisions are organised 3 -4  times in a montk. In tke joint supervision tke 
B R C  coordinator visits tke sckool witk tke B E O  and sckool inspectors. Tkese joint visits 

not only elicit support of tke B E  O s for D P E P  activities kut also kelp in orienting tkem to 
tke processes tkat kave keen initiated tkrougk tkese centres. In K arn ataka, tke B E O  attends 
tke montkly meeting of tke C R C  coordinators at tke klock. His presence kelps in 

clarifying/solving various administrative proklems keing faced ky tke teackers and 
coordinators in tke field.

A CRC coordinator in Karnataka tofd the researcher: “Thejjresence oj the BEO 
throughout the meeting is an importantjactor It hefps to sort out administrative issues 
regarding which we cannot take decisions on our own. For instance, there was a 
comj)(aintJrom a teacher in one oJ the schooCs in mg cfuster that the headmaster was not 
affowing this teacher to utifise the Rs. 500/- grant, and he kej)t defaging the matter hg 
stating that a voucher must hejyroducedjor the expenditures, otherwise, he woufd not 
authorize the teacher to spend the given amount. When thisjjrohCem was brought to the 
attention oJ the BEO, he issued an order to the ejfect that the Rs. 500l~ grant coufd he 
transjerred to the accounts oj individuaf teachers, therehg sorting out the matter. ”

CRC Ragi Bommanahaffi, Mafavaffi, Mandya Dist., Karnataka

In Kerala tke B R C  coordinator kas formally keen given tke powers of A E O . We fin d tkis 

development important since it confers legitimacy to tke B R C . Also, efforts are directed to 

involve tke regular A E O  in various activities. Tke A E O  is invited to attend tke weekly klock 
level meeting of trainers.
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In  Assam, tke District Resource Group (D RG ) consists of D IE T  faculty memLers. Tke 
B R C  regularly (montkly) interacts witk tke D R G  for all academic activities.

In  Kerala one D IE T  faculty memker is permanently located at eack B R C  as an academic 

coordinator. He coordinates all tke academic activities of tke klock and provides regular 

feedkack to tke D IE T  tkrougk ki-m ontkly meetings.
In M aS iy a  Pradesh  eack D IE T  faculty memker kas keen given tke academic responsik ility of 

looking after one or two B R C s. M ontkly reports o ( B R C  s are su kmitted to tke D IE T . 

However, due to otker engagements tke faculty memkers rarely attend B R C  meetings.

Though resource centres have m ade efforts to establish linkages with the community an d  existmg 

structures like B E O s  an d  D iE T s, there is a need to further strengthen these honds. Processes 
need to he initiated to huild the capacity o f  the D IE T  to provide academ ic support to suhdistrwt 
structures an d  to organise need hased  programm es for them. Similarly the B E O  needs to he 

continuously oriented to the processes initiated hy the centres. S teps need to he taken further to 

involve them in programme activities.

In d i v i d u a l  M d t i v a t i d n

L i n k a g e s  w i t h  DIET

Along witk tke presence of all otker enakkng factors tke motivation of tke resource person, 

coordinator or tke klock education officer remain critical. Even in adverse conditions, 
motivated coordinators kave initiated innovative activities in tke limited space tkey were 
provided. Tkis kecame evident from tke experience of tke case study undertaken in 

K arn ataka. Here is an extract from tke report:

w
J t must 9e mentioned that, dad it not 9eenJor tfxe dynamism oj tke BEO, and the 

cajjacity and wiffin^ness the BRC team, Mafavaffi Tafuk ma^ not have Been 
consideredjor either the Nafi KaCijjroJect, orjor thejiefd-testing the class 5 MLL 

hased hoods. Nor wouCd the Metric Mefa have occurred. This has heen achnowfedged the 
SPO, andsjjeaks voCumes ahout th\ejaith that has heen rejjosed on the BEO and the team 
at the BRC. It afso very cfearfy underlines that the wording refationshij) between the Block 
Education Ojfice and the BRC is heahhy; in the absence oj conjiicts, the administrative and 
academic resources are ahfe to converge, leading to many usejui activities Jor thejjrimary 
schools. Thej^ro-active BEO,Beffashetty, has afso ensured that his (Jfice does notjjerceive 
DPEP as ajjaraCfef structure that has given rise to a conjiict oj interest with his own 
department. He has not inyjosed any administrative resyonsihihties on the BRC team. In 
addition, his interest in academic matters has greatfy contributed to a synergy Between the 
administration and the academic structure estahfished at the hfock fevet'.

A
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Similarly in tke case o f A s sam , motivated C RC  and B R C  coordinators kave organised 

workskops, meetings even Ly paying out of tkeir pockets. Tke Kerala case study also reports: 

"Tke training, facilities, policy level discussions kave indeed made a difference kut individual 
motivation of some of tke trainers in Kerala to Lring aLout a ckange in education seems to 

ke a moving force. Many of tkese trainers and coordinators were also a part of tke literacy 

movement in tke district. A  majority of tke trainers were involved witk tke Total Literacy 

Campaign in tke district and also witk otker education projects like "Akskaram", 
Akskarapulari, Vidyaramkkam, etc. Trainers kad close association witk various organisations 

like Kerala Skastra Sakitya Pariskad (K S S P ), Teack er Associations etc. In tkeir words " we 

were not secluded to tke four walls of tke sckools and were actively involved witk educational 

projects, wkick offered us immediate acceptakility among tke fellow teackers. An extract 

from tke Kerala report:

Ramankutty was invofvecf in a series oj activities after TLC and was known as an 
aggressive jjerson. He and some teachers in fiis scftoof got together and took over the 
fihrarg. Around 9000 Books were fging in focked afmirahs never usedsimjjfg 

Because (^Jear oj wear and tear and the ensuing discijjfinarg action. He ojjcned the doors 
oj these afmirahs to the chifdren. Theg coufd Borrow whenever theg wanted. This was 

jodowedBg other activities fike Bringing out children's magazines, discussion seminars 
etc. Thejtrocess created a new Breed oj readers in the schoof. He Became a memBer oj 
Rakshakarthu Sangha (Ujyjjer Bodg oj Baf Sanghas constituted oj parents) oj Ba( Sanghas 
(chifdren's Organisation). One j  his duties was to convene cfasses on educationaf issues 
fike - drawbacks oj traditionaf education, new methods oj teaching etc. Thisjjrocess 
Brought him in touch with Books fike 'Pedagogg oj the Ojjjjressed Bg Paufo Freire, 'De 
Schoofing Societg' Bg Ivan iffich etc.
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A LAST COMMENT

a :.
s mentioned in tke first ckapter, tkree of tkese case studies were presented to 

representatives from all states. In tke keen and sometimes contested delikerations tkat 

ollowed, several issues emerged. Firstly, tke varying vision tkat tkese states kad 
evolved of a "resource centre" was a point of muck dekate. W kile Kerala appeared to focus 

intensely on tke pedagogical processes, tke main activity of its resource centres located in 

detailed and exkaustive discussion akout classroom transaction, resource centres of Assam 
seemed to kave moved out to tke villages, witk academic activity (largely teacking learning 

material preparation) only one of a myriad of otkers, suck as convincing tke V E C  to kuild 

an approack road to tke sckool, developing local youtks to fulfill teacker skortages and 
participation in local cultural activities. In Madkya Pradesk tke resource centres, ratker tkan 

developing institutionalised activities, adapt swiftly to ckanging programme priorities, skifting 
from teacker training to data collection even to adult literacy and so on. In Karnataka and 
Bikar, tke resource centres mainly train teackers, wkile attempting, as far as possikle, a wider 

spectrum of activities. Given tkis picture, tke question tkat we encountered was:

Is a duster or Ofocic resource centre a centreJor academic activities onfy or sfiouCd it 
jyerjorm administrative Junctions afso?

Shoufd it mainfij 9e a teacker training center?

Wfiat Hind ̂  interaction shoufd it fiave with the community? Shoufd it become a 
kind oj cufturaf centrejjarticijjating in many community activities or shoufd its 
interaction with the community remain fimited toyrimary schoofjjedayoyy?

w kile  we could not arrive at a final answer, witk tke purists sticking to tke all important 

"classroom processes" and otkers pointing to tke interrelationskip of administrative and 

academic issues, tkere was a kroad consensus tkat tkougk klock and cluster resource centres 

may expand tkeir functions to take care of some administrative issues, their academ ic  
orientation should remain central. In  otker words, tkese centres need to concentrate on tke 

quality of tke teacking learning process in sckools and its improvement, and wandering too 

far away from tkis main goal could ke counterproductive. Even activities oriented to tke 

community may ke focussed on ckildren's learning in tke form of discussion of report cards, 

drama festivals, drawing exkikitions, meetings witk tke parents etc. ratker tkan mere general 
cultural and social contact. Under tkis umkrella of agreement, it was clear tkat eack state 

may need to articulate clearly its v ision  of klock and cluster resource centres and tke 

functions tkey are expected to fulfill. A. fresh  look at the roles o f  these centres a t this point o f  

time is important for  directed growth.
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if  tkese centres are to Le academic resource centres, committed to improving tke teacking 

learning process in sckools, tke question arises as to wkat is tke nature of activities tkat tkey 

ougkt to undertake and kow skould tkey enrick tke academic environment in tke sckools.

We kave seen in our case studies tkat teacker training, cluster meetings and on site support 

to tke teacker kave emerged as tke tkree major supportive and capacity kuilding modalities in 
tke resource centres. Tkese too kave evolved as for example in tke form of "sckool 

attackm ent programmes" in tke case of Kerala and Karnataka. Som e resource centres are 

developing tkeir own specific activities like organising events for ckildren. However, in many 
states tke kalance is skewed in favour of one particular activity only, specially teacker training 
in Bikar and Karnataka, i f  tkese centres are indeed to ke effective academic support and 

resource centres tkere is an urgent requirement to assess tke relative benefits of eack of tkese 
activities and focus on tkat particular klend tkat gives maximum results. Tke time o f  tke 

resource centre m ay he devoted to activities tkat are needed tke m ost hy sckools an d  teackers.
Tke akove ideal m ix  o f activ ities, i.e. teacker training, cluster meetings, sckool visits and 
otkers as tkey evolve, cannot Le static over time. Depending on tke needs experienced Ly tke 
teackers, a centre may devote more or less time to one particular activity at a particular 
juncture. W kick particular activity is most needed at wkat time is an issue for tke resource 
centre to deliberate and decide upon, in consultation witk tke teackers and perkaps otker 

institutions suck as D iE T s and project personnel. OLviously, a certain degree of /Jexihility in 
tke ckoice of activities would kelp tke centre develop into a need kased institution.

Linked to tke issue of a flexikle sckedule of activities is tke question of au ton om y i.e. 
wketker tkese resource centres are actually free to conduct activities tkat appear tke most 
keneficial or are simply agencies for carrying out orders. In otker words:

How sfioufd tke resource centre decide itsj^riorities, on tke kasis oj tke demands 
voiced ky tke sckoofs and teackers or goafs set ky tke state?

In order to ke resyonsive to sckoofs, wkat degree ^autonomy skoufdtkeg kave?

A  pointer to tke answer to tkis question is tke example of Kerala, wkere resource persons 

respond to tke sckools, wkile collakorating closely at tke state level. In fact, tke trainers at 

tke hlock level are part o f  tke state resource group. However, eack state would need to decide its 

own modalities.

It would ke naive and simplistic at tkis point to suggest tkat "decentralization" or devolution 
of certain "powers" to klock and cluster resource centres would automatically make tkem 
responsive to tke sckools and tkat tkey would evolve an effective mix of activities. It needs to 

Le recalled tkat tkese practices of academic resource support are after all emerging practices 

conducted witk more or less success ky tkese nascent institutions : tke Llock and cluster
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resource centres. Indeed, we J o  not know how well equipped the resource persons are to 
understand emerging needs, an d  how well they can respond to them. Tke capacity of tkese 

institutions to analyse needs, plan, formulate strategies and move forward needs to 

considered carefully wkile deciding on issues of autonomy.
However, wkile tke capacities of many of tkese centres to respond to tke needs of tke sckool 

may ke limited, it does appear from our case studies tkat some are now capakle of, and 
clamouring for, more autonomous action tkan tkey are allowed. Suck autonomy, to tke ri gkt 

center, at tke rigkt time, in tke rigkt degree could strengtken sckool support, as well as tke 
resource centre, and also reduce tke work load at state and district level. A  continuous watch 

an d  assessm ent a t the state level o f  the existing capacities o f  these centres would need to guide the 

slow devolution o f  responsibilities an d  independent functioning.
O ur case studies kave Lrou gkt out tkat a resource centre is not static kut grows. It may 
kegin as a teacker training centre Lut over time moves on to make cluster meetings its focal 
activity. As resource persons learn, tkey may kecome more curious and look around more 
keenly for resource material. Tkese processes of ckanging and developing kave to ke fostered 

in any institution wkick is to kecome dynamic. A  degree of autonomy is aksolutely necessary 

for suck growtk to take place.
Depending on tke role envisaged for tke center, tke personnel appointed as coordinators and 
resource persons and tke processes of tkeir selection may need to Le reconsidered. Since 
kuman resources form tke core of tke centres, se lectin g  tk e  ri^ kt team  would Le critical.

In tkis case study states kave exkikited novel and extremely effective ways of selecting tke 
personnel. Tke Lest selection procedures are tke ones in wkick an attempt is made tkrougk 

seminars, training programmes or otker semi formal situations to judge tke personal qualities 
of individuals : tkeir motivation, intellectual caliker, willingness to learn etc. A n invigorating 

fact tkat kas come to ligkt in tkis study is tkat a considerakle numker of kigkly motivated 

individuals do seem to exist in tke system and some states kave succeeded in placing tkem as 

resource persons. Recruiting tkese persons and evolving transparent metkodologies for suck 
recruitment is an issue tkat needs careful consideration. O n  no account can routine 

selection procedures kased on formal qualifications and numker of years of experience or 

seniority lead us to tke rigkt resource person. Tkere is need to consider tke following 

questions in state specific contexts:

Wfiat are tke quafities ^  an icfeaf resource person, inteffectuaffy and in terms oj 
jjersonafity ?

Wkat are tke most suitaBfe meckanisms jo r  sefecting suck resourceyersons?
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A notker point tkat needs careful consideration is tke numker of persons needed at tkese 

resource centres to provide effective academic support. O ur case studies suggest tkat states 
witk successful resource centres kave tended to develop team s of resource persons as against a 

single individual, wko stimulate as well as support eack otker. Academic resource support is 
an activity tkat requires discussion, proklem solving and various kinds of kuman interaction. 

It needs to ke considered carefully in tkis context wketker a single coordinator at tke cluster 

level can indeed ke effective. It also needs to ke considered wke tker tke coordinators skould 
ke supported ky resource groups or encouraged in gome way to form teams witk otker cluster 

coordinators to discuss and solve proklems.
Tkis documentation kas krougkt out an amazing willingness to learn and experiment among 

resource teackers. More successful states kave fostered tkis potential tkrougk training 

programmes, exposure visits and involvement of resource persons in designing textkooks, 
training modules etc. i f  a resource person is really to act as guide and m entor to tke teacker, 
tke understanding and knowledge of tke resource person kimself or kerself needs to ke deep 
as well as wide. A  question tkat needs careful consideration is:

Wfiat kinds oj cajjacities do we need to devefoj) in our resource j>ersons? 

ijsound knowfedge oJj)cda^o^^ is one oj tkese, how is tftis to bejostered?

A  system atic capacity  kuild ing  effort over time, possikly 2 -3  years, wkick includes all tke 

varying skills tkat resource persons need is okviously indicated. Tke nature of tkis capacity 
kuilding could ke quite complex. Resource persons need to understand not just tkeir roles 

and functions kut also kasic pedagogic issues i.e. kow ckildren learn, wkat motivates tkem, 
learning of language, matkematics, management of tke classroom and several otker issues in 

great deptk. A  resource person wko does not kave a view on tkese kasic pedagogic issues, wko 

kas not tkougkt akout tkem, experimented witk tkem, is not a real resource person. Tke 

sckool visits and cluster meetings of suck a resource person may yield little. Consequently, 
careful attention to tke capacity kuilding of tkese resource persons and tkeir systematic 
development would form tke kedrock of any policy to develop resource centres.

It needs to ke pointed out tkat tke development of a resource person in terms of knowledge 

and skills depends partly on exposure to new ideas and programmes as tke example of metric 
mela in Karnataka skowed, and partly on kis or ker experience witk teackers and ckildren, as 

tke experience witk Kerala illustrates. Tke rooted ness of tke resource centre in tke processes 

of tke sckool, tke intensity of interaction witk teackers, regular participation in tke 

classroom is as important a source of strengtk as is learning from otkers. In fact, developing 

a resource person is a question of simultaneously allowing and encouraging kim or ker to 
work intensively witk teackers and providing opportunities for learning from otker sources.
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O ur study revealed tkat tke Lest resource centres function ky estaLlisking strong links witk 

teackers, tke community and otker institutions. Particularly, tke sorting out of 
administrative proklems tkat often arise in various meetings needs to ke ensured. W kile in 

tkis case study tkere was some evidence of tkese lin k s, tkey kad often keen forge d at a 
personal level kut institutionally tkey were tenuous and incomplete. Unfortunately, in tkese 

resource centres we did not fin d tke D iE T s playing a strong supportive role and cannot 

tkerefore, comment on its impact. Tke possikility kowever, needs to ke explored. Certainly a 

network wkick will kelp tke resource centres come across new ideas and practices needs to ke 
promoted.

Q Wfiat are tfie kinds oj finkages tkat resource centres need to esta9fis(t witfi other 
institutions?

It needs to ke ensured tkat tke issue of linkages is not dealt witk in a simplistic manner in 
terms of supervision, if  in tke name of linkages cluster and klock resource centres Legin 
merely to supervise sckools and D iE T s in turn to supervise tke resource centres, no great 
Lenefit may emerge in terms of academic inputs. Tkese linkages kave to ke formed in terms 

of working togetker and skaring of ideas as in tke case of trainers in Kerala wko work with a 
teacker in developing or doing a particular activity witk ckildren. Som e of tkese linkages may 
ke in tke form of joint projects witk tke teacker too.
Taking a long look at wkat tkis study kas krougkt out, cluster resource centres and Llock 

resource centres are emerging as important new institutions. Okservations of some of tkese 
centres wkick kave functioned well skow clear ly tkat a resource centre cannot Le created Ly 
simply recruiting a suitably qualified person and providing Luilding and infrastructure. Tke 
core o f a resource centre lies in  its  practices, and tkese need to  ke visualised and, 

developed. How "good" a resource centre is or kow "well" it functions is a function of wkat it 

does; tke nature of support it provides to tke sckool tkrougk visits, meetings, training 

programmes, liLraries, seminars and its own special processes. W itk clear vision and goals at 

tke state level for tkese resource centres, it is possikle to get tke rigkt people and provide tke 
rigkt kind of infrastructure. However, a resource centre needs not merely to Le estaklisked kut 

needs also to grow continuously if it is to Le a resource centre. Orientation in kasic pedagogy 
and new opportunities for learning are aksolutely necessary. Linkages witk otker institutions of 

a kind tkat foster academic strengtk and rootedness in tke sckools can ultimately provide 

meaning to suck resource centres.

All tkis said, it needs to ke pointed out tkat tkis study is poised at a time wken D P E P  is 

nearing completion in pkase I states, wkere tke positive practices documented in tkese studies 
kave taken place. Suck states are in tke process of taking tkeir own decisions aLout 

su stain in g  tkese resource centres and all of tkem seem to te  unanimous aLout tke
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usefulness of tkese centres. A t tke same time, tkese centres are Leing set up as part of tke 
project in states wkere D P E P  extended subsequently. Tke purpose of tkis study would ke 

served if plans for tke future resource centres are influenced Ly tke learning from tkis study 

and if it can contribute towards tke creation of viLrant and meaningful resource centres.
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A LAST COMMENT

a :
s mentioned in tke first cliapter, tkree of tkese case studies were presented to 

representatives from all states. In  tke keen and sometimes contested delikerations tkat 
ollowed, several issues emerged. Firstly, tke varying vision tkat tkese states kad 

evolved of a "resource centre" was a point of muck dekate. W kile Kerala appeared to focus 

intensely on tke pedagogical processes, tke main activity of its resource centres located in 
detailed and exkaustive discussion akout classroom transaction, resource centres of Assam 
seemed to kave moved out to tke villa ges, witk academic activity (largely teacking learning 
material preparation) only one of a myriad of otkers, suck as convincing tke V E C  to kuild 

an approack road to tke sckool, developing local youtks to fulfill teacker skortages and 

participation in local cultural activities. In  Madkya Pradesk tke resource centres, ratker tkan 
developing institutionalised activities, adapt swiftly to ckanging programme priorities, skifting 

from teacker training to data collection even to adult literacy and so on. In Karnataka and 
Bikar, tke resource centres mainly train teackers, wkile attempting, as far as possikle, a wider 

spectrum of activities. Given tkis picture, tke question tkat we encountered was:

Is a duster or BCock resource centre a centreJor academic activities onfy or skou(dit 
yerjorm administrative Junctions afso?

Sftoufd it mainfij Be a teacker training center?

Wkat H ind^ interaction shou(d it kave witk tke community? SkouCdit Become a 
kind oj cufturaf centrejjarticijjating in many community activities or skoufd its 
interaction witk tke community remain fimitedtojjrimary sckoofjfedagoyy?

w kile  we could not arrive at a final answer, witk tke purists sticking to tke all important 

"classroom processes" and otkers pointing to tke interrelationskip of administrative and 

academic issues, tkere was a kroad consensus tkat tkougk klock and cluster resource centres 

may expand tkeir functions to take care of some administrative issues, their academ ic  
orientation should remain central. In  otker words, tkese centres need to concentrate on tke 

quality of tke teacking learning process in sckools and its improvement, and wandering too 

far away from tkis main goal could ke counterproductive. Even activities oriented to tke 

community may ke focussed on ckildren's learning in tke form of discussion of report cards, 

drama festivals, drawing exkikitions, meetings witk tke parents etc. ratker tkan mere general 
cultural and social contact. Under tkis umkrella of agreement, it was clear tkat eack state 

may need to articulate clearly its v ision  of klock and cluster resource centres and tke 

fi.mctions tkey are expected to fulfill . A. fresh  look at the roles o f  these centres a t this point o f  

time is important for  directed growth.
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i f  tkese centres are to Le academic resource centres, committed to improving tke teacking 

learning process in sckools, tke question arises as to wkat is tke nature of activities tkat tkey 
ougkt to undertake and kow skould tkey enrick tke academic environment in tke sckools.

We kave seen in our case studies tkat teacker training, cluster meetings and on site support 

to tke teacker kave emerged as tke tkree major supportive and capacity kuilding modalities in 

tke resource centres. Tkese too kave evolved as for example in tke form of "sckool 
attackm ent programmes" in tke case of Kerala and Karnataka. Som e resource centres are 

developing tkeir own specific activities like organising events for ckildren. However, in many 
states tke kalance is skewed in favour of one particular activity only, specially teacker training 

in B ikar and Karnataka, if  tkese centres are indeed to ke effective academic support and 

resource centres tkere is an urgent requirement to assess tke relative kenefits of eack of tkese 
activities and focus on tkat particular klend tkat gives maximum results. Tke time o f  the 

resource centre m ay he devoted to activities that are needed the m ost hy schools an d  teachers.
Tke akove ideal m ix  o f activ ities, i.e. teacker training, cluster meetings, sckool visits and 
otkers as tkey evolve, cannot ke static over time. Depending on tke needs experienced ky tke 

teackers, a centre may devote more or less time to one particular activity at a particular 
juncture. W kick particular activity is most needed at wkat time is an issue for tke resource 
centre to delikerate and decide upon, in consultation witk tke teackers and perkaps otker 
institutions suck as D iET s and project personnel. Okviously, a certain degree o i  flexibility in 
tke ckoice of activities would kelp tke centre develop into a need kased institution.

Linked to tke issue of a flexikle sckedule of activities is tke question of au ton om y i.e. 
wketker tkese resource centres are actually free to conduct activities tkat appear tke most 

keneficial or are simply agencies for carrying out orders. In otker words:

How shoufd tke resource centre decide itsjfviorities, on tke Basis oj tke demands 
voiced ky tke sckoofs and teackers or goafs set k\j tke state?

In order to ke resjjonsive to sckoofs, wkat degree ^autonomy skoufdtkexj kave?

A  pointer to tke answer to tkis question is tke example of Kerala, wkere resource persons 

respond to tke sckools, wkile collakorating closely at tke state level. In fact, tke trainers at 

tke hlock level are part o f  the state resource group. However, eack state would need to decide its 

own modalities.
It would ke naive and simplistic at tkis point to suggest tkat "decentralization" or devolution 
of certain "powers" to klock and cluster resource centres would automatically make tkem 
responsive to tke sckools and tkat tkey would evolve an effective mix of activities. It needs to 

ke recalled tkat tkese practices of academic resource support are after all emerging practices 

conducted witk more or less success ky tkese nascent institutions : tke klock and cluster
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resource centres. Indeed, we J o  not know how well equipped the resource persons are to 

understand emerging needs, an d  how well they can respond to them. Tke capacity of tkese 

institutions to analyse needs, plan, formulate strategies and move forward needs to 

considered carefully wkile deciding on issues of autonomy.
However, wkile tke capacities of many of tkese centres to respond to tke needs of tke sckool 

may ke limited, it does appear from our case studies tkat some are now capakle of, and 
clamouring for, more autonomous action tkan tkey are allowed. Suck  autonomy, to tke ri gkt 

center, at tke rigkt time, in tke rigkt degree could strengtken sckool support, as well as tke 

resource centre, and also reduce tke work load at state and district level. A  continuous watch 
an d  assessm ent a t the state level o f  the existing capacities o f  these centres would need to guide the 

slow devolution o f  responsihihties an d  independent functioning.
Our case studies kave krougkt out tkat a resource centre is not static kut grows. It may 
kegin as a teacker training centre kut over time moves on to make cluster meetings its focal 
activity. As resource persons learn, tkey may kecome more curious and look around more 
keenly for resource material. Tkese processes of ckanging and developing kave to ke fostered 

in any institution wkick is to kecome dynamic. A  degree of autonomy is aksolutely necessary 

for suck growtk to take place.
Depending on tke role envisaged for tke center, tke personnel appointed as coordinators and 

resource persons and tke processes of tkeir selection may need to ke reconsidered. Since 
kuman resources form tke core of tke centres, selecting tke ri^kt team  would Le critical.

In tkis case study states kave exkikited novel and extremely effective ways of selecting tke 
personnel. Tke kest selection procedures are tke ones in wkick an attempt is made tkrougk 

seminars, training programmes or otker semi formal situations to judge tke personal qualities 

of individuals : tkeir motivation, intellectual caliker, willingness to learn etc. An invigorating 
fact tkat kas come to ligkt in tkis study is tkat a considerakle numker of kigkly motivated 

individuals do seem to exist in tke system and some states kave succeeded in placing tkem as 
resource persons. Recruiting tkese persons and evolving transparent metkodologies for suck 

recruitment is an issue tkat needs careful consideration. O n  no account can routine 

selection procedures Lased on formal qualifications and numker of years of experience or 

seniority lead us to tke rigkt resource person. Tkere is need to consider tke following 

questions in state specific contexts:

Wfiat are tke quafities ^  an idea( resourcejyerson, inteffectuaff  ̂ and in terms oj 
jjersonafit^ ?

Wfiat are tfie most suita9fe meckanisms jo r  sefecting sucft resourcej)ersons?
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Anotker point tkat needs careful consideration is tke numker of persons needed at tkese 

resource centres to provide effective academic support. O ur case studies suggest tkat states 
witk successful resource centres kave tended to develop team s of resource persons as against a 

single individual, wko stimulate as well as support eack otker. Academic resource support is 
an activity tkat requires discussion, proklem solving and various kinds of kuman interaction. 

It needs to ke considered carefully in tkis context wketker a single coordinator at tke cluster 

level can indeed ke effective. It also needs to ke considered wketker tke coordinators skould 
ke supported ky resource groups or encouraged in §ome way to form teams witk otker cluster 
coordinators to discuss and solve proklems.
Tkis documentation kas krougkt out an amazing willingness to learn and experiment among 

resource teackers. More successful states kave fostered tkis potential tkrougk training 

programmes, exposure visits and involvement of resource persons in designing textkooks, 
training modules etc. i f  a resource person is really to act as guide and mentor to tke teacker, 
tke understanding and knowledge of tke resource person kimself or kerself needs to ke deep 
as well as wide. A  question tkat needs careful consideration is:

what kinds oj capacities cfo we need to devefoj) in our resource jjersons?

^sound knowfedge ojj)edacjo0^ is one ^tfiese, how is this to hejostered?

A  system atic capacity  Luilding effort over time, possikly 2 -3  years, wkick includes all tke 

varying skills tkat resource persons need is okviously indicated. Tke nature of tkis capacity 

kuilding could ke quite complex. Resource persons need to understand not just tkeir roles 
and functions kut also kasic pedagogic issues i.e. kow ckildren learn, wkat motivates tkem, 
learning of language, matkematics, management of tke classroom and several otker issues in 

great deptk. A  resource person wko does not kave a view on tkese kasic pedagogic issues, wko 
kas not tkougkt akout tkem, experimented witk tkem, is not a real resource person. Tke 

sckool visits and cluster meetings of suck a resource person may yield little. Consequently, 

careful attention to tke capacity kuilding of tkese resource persons and tkeir systematic 
development would form tke kedrock of any policy to develop resource centres.

It needs to ke pointed out tkat tke development of a resource person in terms of knowledge 

and skills depends partly on exposure to new ideas and programmes as tke example of metric 
mela in Karnataka skowed, and partly on kis or ker experience witk teackers and ckildren, as 

tke experience witk Kerala illustrates. Tke rooted ness of tke resource centre in tke processes 
of tke sckool, tke intensity of interaction witk teackers, regular participation in tke 

classroom is as important a source of strengtk as is learning from otkers. In fact, developing 

a resource person is a question of simultaneously allowing and encouraging kim  or ker to 

work intensively witk teackers and providing opportunities for learning from otker sources.
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Our study revealed tkat tke Lest resource centres function Ly estaklisking strong knks witk 

teackers, tke community and otker institutions. Particularly, tke sorting out of 

administrative proklems tkat often arise in various meetings needs to ke ensured. W kile in 
tkis case study tkere was some evidence of tkese lin k s, tkey kad often keen forged at a 
personal level kut institutionally tkey were tenuous and incomplete. Unfortunately, in tkese 

resource centres we did not find tke D iE T s playing a strong supportive role and cannot 
tkerefore, comment on its impact. Tke possikility kowever, needs to ke explored. Certainly a 

network wkick will kelp tke resource centres come across new ideas and practices needs to ke 

promoted.

Q

Wkat are the kinds oj finkages that resource centres need to estahfish with other 
institutions^

It needs to ke ensured tkat tke issue of linkages is not dealt witk in a simplistic manner in 

terms of supervision, if  in tke name of linkages cluster and klock resource centres kegin 
merely to supervise sckools and D IETs in turn to supervise tke resource centres, no great 
kenefit may emerge in terms of academic inputs. Tkese linkages kave to ke formed in terms 

of working togetker and skaring of ideas as in tke case of trainers in Kerala wko work witk a 
teacker in developing or doing a particular activity witk ckildren. Som e of tkese linkages may 
ke in tke form of joint projects witk tke teacker too.
Taking a long look at wkat tkis study kas krougkt out, cluster resource centres and klock 

resource centres are emerging as important new institutions. Okservations of some of tkese 
centres wkick kave functioned well skow clearly tkat a resource centre cannot ke created ky 
simply recruiting a suitakly qualified person and providing kuilding and infrastructure. Tke 

core o f a resource centre lies in  its practices, and  ̂ tk ese need to  ke visualised and 
developed. How "good" a resource centre is or kow "well" it functions is a function of wkat it 
does; tke nature of support it provides to tke sckool tkrougk visits, meetings, training 

programmes, likraries, seminars and its own special processes. W itk clear vision and goals at 

tke state level for tkese resource centres, it is possikle to get tke rigkt people and provide tke 
rigkt kind of infrastructure. However, a resource centre needs not merely to ke estaklisked kut 
needs also to grow continuously if it is to ke a resource centre. Orientation in kasic pedagogy 

and new opportunities for learning are aksolutely necessary. Linkages witk otker institutions of 

a kind tkat foster academic strengtk and rootedness in tke sckools can ultimately provide 
meaning to suck resource centres.

All tkis said, it needs to ke pointed out tkat tkis study is poised at a time wken D P E P  is 
nearing completion in pkase I states, wkere tke positive practices documented in tkese studies 

kave taken place. Suck states are in tke process of taking tkeir own decisions akout 

su sta in in g  tkese resource centres and all of tkem seem to ke unanimous akout tke
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usefulness of tkese centres. A t tke same time, tkese centres are teing set up as part of tke 
project in states wkere D P E P  extended suksequently. Tke purpose of tkis study wou Id te  

served if plans for tke future resource centres are influenced ky tke learning from tkis study 

and if it can contribute towards tke creation of vikrant and meaningful resource centres.
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MNEXURE
State District B R C CRC

Assam Morigaon Mayang

BkurkanJka

Sri S ri Ram akriskna B iJya  
Mandir

Makaria

Sidakari Hanimaragkat

Dkukri Golokgunj Golokgunj

B ison Jo i

Bikar Muzaffarpur Bonckaka Garkan

Motipur

Muraul

C R C  Birakim a Bagar 

C R C  Dkoli Bagar

Karnatal?a M anJya Malavalk Poorigali

Kolar G u JikanJe H am asanJra

PuksaniocUu

Garudarckaralakalli

IragreJJikalli

Kerala PalakkaJ Ckerpiillassery Detailed Interaction witk 3  
C R C  coordinators

Pattamki Detailed Interaction witk 2  
C R C  coordinators

M aJkya PraJesk Betul Skakpur Bkayawai

Bkaura

G koJaJongri Gkodadongri

Sarni
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ABBREVIATIONS AND WORD MEANINGS
A E O Assistant Education O fficer

B E O Block Education O fficer

B R C Block Resource Centre

E R G Block Resource Group

CAC clu ster Academic Coordinator

C L R G clu ster Level Resource Group

C R C Cluster Resource Centre

D IE T D istrict Institute of Education & Training

D P C District Project Coordinator

D P E P District Primary Education Programme

D P O District Project Office

D R G District Resource Group

Kalari Scliool placement programme for trainers in Kerela

Literal M ean ing: T raining centre for m artia l arts, gym nasium , ancien t v illage sckool (w itk a single teacker) fam ily sKrine.

Kinginikkoottam Hand-on Training Programme for Teackers in Kerala

M TA M otker Teacker Association

N G O Non-governmental Organisation

P TA Parent Teacker Association

RPs Resource Persons

S C E R T State Council for Educational reserack and Training

S I Suk Inspector/Sckool Inspector

S P O State Project O ffice

S R G State Resource Group

s w c Sckool ^^{^rking Committee

T L M Teacking Learning Material

V E C Village Education Committee

P O A  1 9 9 2 Plan of A ction 1 9 9 2

S O P T Special Orientation for Primary Teackers

P M O S T Programme of Mass O rientation for Sckool Teackers

M L L M inimum Levels of Learning

lE D Integrated Education of tke Disakled
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