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F O R E W O R D

There had been very l i t t l e  systematic and comparative study 
in our country o f the e f fe c t  o f the methods used in the prenaratlon  
o f lite ra c y  primers on the rate o f acqu is ition  and retention o f the 
lite ra c y  s k i l l s  by the adult learners . In most cases the new 
methods o f lite ra c y  teaching and learning namel-y, the word and 
sentence methods and more popularly  knownthe e c le t lc  method are  
Introduced by the authors more on the bas is  o f  the popu larity  o f 
these methods among the adu lt educators rather than on the bas is  
o f any action research with the adult learners who are expected 
to use these primers. The present paper by Shrl Raw Sliankar, 
in sp ite  o f  i t s  lim ita t io n s , happens to be a "unique research study 
in the f ie ld  o f  lite ra c y  rnethods used in the popular Hindi lite ra c y  
primers^ Nava Savera Pt^v»ghtka and Naya Savera Praveshlka Snnsho 
t w  primers based on two d is t in c t ly  d iffe re n t  methods, brought out 
by li t e r a c y  House in the s ix t ie s .  The study could not id en t ify  
any s ig n ific an t  advantage or disadvantage o f using any o f the two 
methods used in preparing the above primers, ffey be, th is  very fact  
i s  s ig n ific an t  enough to make us pause, think and rethink while 
opting fo r  any o f  the new methods o f  lit e ra c y  teaching. Tt has been 
widely observed that most o f  the adu lt education in structo rs  in s t i 
n c tiv e ly  f a l l  back upon the method o f lit e ra c y  teaching and leatn ing  
o f which they themselves happened to be the products.

\»}e would fe e l encouraged I f  the present study could raf se some 
o f the basic  Issues in the minds o f our co-worVers in adult education, 
I  am con fident, Shri Ram Shankar, Head o f the Pesearch, Evaluation and 
Monitoring Section o f  L iteracy  House, w i l l  take serious note o f the 
comments and suggestions received by him from the readers o f th is  
paper while designing fu rther studies in  th is  Important area o f  
lit e ra c y  research.

A.K. Jalaluddin  
Lucknow D irector
June 30j 1983 L iteracy  House
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Chapter I  

INTRODUGUION

After  over nine years o f  extensive as well as intensive 
experience, in the f i e ld  o f  adult l i t e ra cy .  Literacy Housed) 
f e l t  an urgent need o f  developing a better  system o f  l i t e ra cy  
teaching to non-l iterate  and semi-l iterate adolescents and 
adults. As a result o f  close cooperation among adult education 
workers, a l in gu is t ,  an educational psychologist, an a r t i s t ,  a 
typo-graphist, writers trained in the techniques o f  simple 
writing and l i t e ra cy  teachers, a new system named the Naya 
Savera (the New Dawn) teaching technique was evolved. This 
was the rea l iza t ion  o f  one o f  the scores o f  visions o f  the 
Founderphilanthropist and a pragmatic philosopher in the 
person o f  Late (Mrs.) Welthy H. Fisher, Based on sound educa
tional princip les and philosophy of adult education this new 
method was intended to Isrring about a New Dav;n to the non
l i t e r a t e  ( 2 ) masses o f  India, removing their  ignorance 
through l i t e ra c y  education. An adult l i t e ra cy  primer, named 
the Naya Savera Praveshika (3) was prepared and published, 
in Hindi which i s  the National Language of Indian Republic, 
and is  also the spoken and written language o f  the most 
populous states l ik e  Uttar Pradesh^ Rajasthan, Madhya Pradesh, 
Bihar, Haryana, Himanchal Pradesh ahd Delhi.

1. Shaw, B.C. ’ An Ins t i tu t ion  fo r  Rinctional Literacy, 
Literacy H o u s e Literacy Discussion ^Vol. I I  j No. 1 , 
Winter 1971, pp. 81-92.

2. The term ’ non - l i te ra te * i s  preferable to * i l l i t e r a t e  ̂
because even some o f  the so called educated persons could 
be i l l i t e r a t e .

3. See ’ Glossary of  V/ords» in Appendix-2.



The Nay a Saver a s\̂ stern o f  adult l i t e ra cy  teaching 
consisted of  a course o f  study which was divided into two 
parts: f i r s t  intended towards teaching basic l i te racy  sk i l ls  
through the primer and, second consisted o f  teaching three 
graded Naya Savera Readers. The primer o f  the Naya Savera . 
system is  the focus o f  the present study.

The primer was prepared and published in 1962. I t  has 
been reprinted as many as eleven times since then. The records 
t e l l  that r ight from i t s  f i r s t  .edition in 1962 to the tenth 
edit ion in 1972 a to ta l  number o f  two lakh th i r ty f i v e  thousand 
copies were printed and used and another three lacs and twenty 
thousand copies were printed in i t s  eleventh edition in the 
year 1972 ( ^ ) .

The Naya Savera Praveshika i s  quite popular in the 
l i t e ra cy  programmes being carried out by the Government as well 
as voluntary agencies in the Hindi speaking areas. I t  i s  based 
on the e c le c t i c  principles which combines the advantages of 
both the synthetic and the analytic methods o f  l i te racy  
teaching to adults. Accordingly the Nava Savera Primer follows 
the word approach in which known words are taught f i r s t  with 
the help of suitable i l lu s tra t ion s ,  then words are analysed 
into le t t e r s  which are recombined (synthesised) to form a 
number o f  new words and sentences. To begin withj a set o f  
twelve charts, quite big in size v/ith big l e t t e r s  and 
i l lu s tra t ion s  which could be perceived from a considerable 
distance and vrith f a c i l i t y  even in dim l ig h t  ( 5 ) fo r  each of

While th is  report was being written the primer underwent 
four more editions from twelfth  to f i f t e en th  in which 
three lacs  fortyone thousand copies were printed during 
the year 1973 before October,

5, In the beginning kerosene lamps were used there fore ,
l i t e ra cy  classes v/ere nick named as lamio-light schools.
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the f i r s t  twelve lesson o f  the primer, is  used by the adult 
l i t e ra cy  teacher to f a c i l i t a t e  teaching in a class room 
s ituat ion ,

The Primer has incorporated concepts derived from adult
l i f e .  The subject matter revolves around interests  and needs
o f  adults. The lessons have been devised on themes v i ta l  
f o r  the development of the individual learner as a v/orthy 
member o f  the society. Some o f  the examples given below 
i l lu s t ra te  the above statement;

Lesson six ; ’ Work is  pleasure'
” eight ; 'None should think one-self  too small to

undertake big tasks’
" Nine i ’ Do not be l ieve  in rumours, f ind out the

truth yourse l f ’
” Ten : ’ The Panchavat Ghars are the new temples'

This primer develops a habit o f  learning to read and 
reading to understand. I t  does not encourage’ rote learning ’ , 
which i s  a characterist ic o f  learning by a child,

A group of review exercises, leading to s e l f  learning, 
have been devised very carefu lly  and provided a f te r  fourth, 
eighth and twelfth lessons. The exercises introduce cursive 
writing and provide space fo r  writing by the adult learners* 
I l lu s t ra t ion s  as visual aids have been used throughout 
the primer.

The primer i s  divided in to  sixteen lessons. I t  
introduces pract ica l ly  a l l  the alphabets; consonants, vowels 
and vowel-signs through i t s  f i r s t  twelve lessons. In rest 
o f  the lessons towards the end o f  the primer, conjuncts 
consonants and certain alphabets r e la t iv e ly  more d i f f i c u l t  
in shape and having d i f fe ren t  forms have been dealt with.
Some proverbs have been given a f te r  fourteenth lesson and
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there i s  a poeta *We were one, we are one and v/e w i l l  over 
remain one’ . Numerals from one to hundred 2̂'oth in Hindi and 
Arabic, have "been provided in the sixteenth lesson.

This primer uses one key word in the second lesson; two 
words each in lessons; f i r s t ,  tioird and fourth,three key words 
each in lessons; sixth, eighth and twelfth; and four key words 
each in lessons: seventh, ninth, tenth and eleventh. Thus, in 
to ta l  th i r ty f iv e  key words have been used in the f i r s t  twelve 
lessons o f  the primer. Numerals from one to ten have been 
provided in the f i r s t  four lessons. ( 6 )

Hindi language (7) has fortynine alphabets ( 8) out o f  
which the f i r s t  twelve are vowels. A s ign if icant fact  about 
some o f  the Hindi alphabets, specially  vowels, i s  that their 
shape and position i s  changed when these occur in 
combination with other alphabets to form words.

The primer contains f i v e  hundred words out o f  which 
three hundred thirtynine words have been said to be 
functional words.(9) I t  is  accompanied by a Teacher’ s Guide 
which i s  a must for  each and every adult l i t e ra cy  teacher 
using the Naya Savera Praveshika for  teaching l i t e ra cy  to 
adults^ Thus the NaYa Savera Praveshika, so carefu lly  and 
in t e l l i g e n t l y  constructed, has been in use fo r  the la s t  
about ten years. Obviously the copies o f  the primer 
published during the peibd should have helped about f i v e  
lacs non-l iterate  and semi-l i terate  men and women in 
becoming neo l i te ra tes .

6 . See 'Element Content in Old Primer’ in Appendix-^
7. The script used in Hindi Language i s  knov;n as

Devanagri Scr ip t .
8 . see  ̂ Alphabets in Hindi^ in Appendix- ;3
9. ’ Preface to the Naya Savera Praveshika Cold) by

Mushtaq iilimed •
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Soon a f te r  i t s  Publication in the year 19^2j the 
Naya Savera Praveshika was put to test in the f i e ld .  The 
Nayc. Saver a Experiiiiental Projsct was launched in a cluster 
o f  sixteen v i l la ges  on Lucknow-Sultanpur road at a distance 
o f  about twenty kilometers from Literacy House-North (10).^
One class in each o f  the sixteen v i l la ges  was started. These 
classes, ten fo r  men and six fo r  women, were opened on x irs t  
March/i963. That experiment, since then continued in some 
form or the other without any systematic observation being 
made and without any s c ien t i f i c  reporting o f the results.
The only report ever published about this experiment does 
not talk about the concr^jte results .  I t  t e l l s  that the 
percentage o f  attendance rangedfrom 26.6 to 9 5*6 ; that 
both men and vromen were found enthusiastic; that peoples 
aspirations and hopes vrere raised and that the response 
was good (11) o During the year 1966-67 a seminar o f  the 
pioneers o f  d i f fe ren t  adult l i t e ra cy  methods was organised 
at Literacy House, Lucknow by the erstwhile DeiDartment o f  
Research in close association and cooperation with the then 
Field Work Department. As a result  o f  that seminar i t  was 
planned to conduct a f i e ld  experiment for making a comparative 
study o f  ftie di:.fferent adult l i t e ra cy  Primers. That experiment 
V70uld have been the f i r s t  systemati c tirial o f  the N^va Saver a 
Primer alongvrLth many others, but i t  did not materia lise.
I t  may De mentioned here that s ixty  classes in a l l  were 
functioning during the year 1966- 6 7 . These sixty clas-^es

IO0 Another Ins t i tu te  named Literacy House-South has been 
established in Andhra Pradesh under the auspices o f  
/uidhra Mahila Sabha which had the priv:-lege o f  having 
Late Dr, (i-^rs. )Durgabai Deshmukh as i t s  dynamic leader. 
Literacy House throughout this report would mean Literac; 
■House Lucknov/ (North) „

11 o A:iu!ed,K„ :"aya Savera Schools An experiment in Functional 
Literacy . Indian Journal  o f  Adult Education. Vol.XKIV 3 
No. 3, August 1963,pp.11-12.
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coinprised of lorty  clascss in the v i l lages  o f  Sai’o j in i  Nagar 
Development Block area in Lucknow D is tr ic t  and twenty classes 
in the urban industrial area o f  Kanpur. Thes3 tv/enty clas-'e^* 
were organised at Labour Welfare Centres to educate Ghe 
non-literate v/orkers o f  the lo ca l  industries and fac tor ies .

Eight hundred and sixtynine adults were enrolled in 
the fo r ty  classes functioning in the Sarojini Nagar Block,

Later, i . e .  during the year 1968, a study (12) o f  th?; 
Naya Savera Prav'oshika was undertaken utili i^ing the records 
of  six selected adult l i t e ra cy  clab:ses coi'^ducted during 
1966- 7 7 . One hundred and th ir tye igh t  adults were enrolled 
in these six classes v/hich were started on f i r s t  .April, 1 7 6 7 -- 
After completion o f  the primer the A fter  primer Test was 
administered in June 1967c. That sbudy brought into l igh t  
the following facts;

1 ) Average number o f  working days (13) devoted b,y 
the s ix  teachers to teach each of the f i r s t  tv/elve lessoi'-s

varied from 2 o  days to 9 ,9 .days > More than fi.-̂ 'e 
days v/ere devoted to lessons sixthj , seventhj 
eighth and tv/elfth. On an average c.bout f i v e  
days were devoted to teach a lesson.

2) Teaching o f  the primer v/as couipletec \.ibhin
a period from sixtyseven to seveutyseven workinr 
days with an average o f  seventy working days.

3) Only about si*rtyfour percent o f  the enrolment 
participated in the After-Primer Test,

12 . S i n g h , T . R .  A r e p o r c  on j}Tav a  S a y e ra  ? r l -:nr . i n v e s t i g a t i o n  
and E.vaJ.uation S e c t i o n ,  7̂: t e r a c y  House, LucKnow-jU .P,  , 
n . d . p p .  26^ A p p e n d ic e s  ( m im e o g ra p h e d ) . T h i s  r e p o r t  was 
r e v i s e d  and i t s  second e d i t i o n  v/as mimeographea i n  
A p r i l  1970.

1 3 .  One w o rk in g  day i s  supposed t o  be of t v o  hours  d u r a t i o n  
when th e  c l a s s  i s  c o n d u c te d  u s u a l l y  d u v i n g  l a t e  
e v e n i n g s  f o r  men and a f t e r ^ n o o n s  f o r  women.
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h) Ov-r twenty percent dropped out and the rest did not 
partic ipate in the After-Primer Test fo r  reasons 
unascertained.

5) The performance of the eightyeight adult participant 
in the After-Primer-Test have shown that; ,
a) Eighty two adults could recognise a l l  the ten 
alphabets contained in the test ,  the remaining six 
adults could recognise seven to nine alphabets,
b) Eightyfour adults could read seven or more words 
the remaining four adults could read less than 
seven words out o f  the ten words contained in the 
test paper.
c) F i f ty  six percent o f  the test participants could 
attain a reading speed of thirtyone to s ixty words 
per minute the remaining adults attained a reading 
speed o f  th ir ty  words per minute or less .
d) Th ir ty f ive  percent o f  the test participants 
attained a v/riting (copying) speed o f  four to nine 
words r minute «

Howeverj in view o f  the absence o f  any set ob jective 
c r i t e r ia  i t  i s  f a i r l y  d i f f i c u l t  to evaluate or comment upon 
the above results which are at the ir  best somewhat qualitative 
statements based on the use o f  secondary data.

A need has been f e l t  and expressed occasionally to 
improve upon txhis priner and publish an improved and revised 
version. However, thi.s cou].d not be f u l f i l l e d  partly  because 
o f  the lack of any systematic observation, partly because the 
oi%inators o f  this primer had l e f t  this ins t i tu t ion j  and others 
present were not interested enough in the improvement o f  
th is ' o l d ’ Primer.

Literacy House ventured to construct a new primer.
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A Spec ia l is ts ’ Workshop on preparation o f  l i t e ra cy  primers fo r  
adults was organised from second January to tenth February,
1968 at the Literacy House campus in Lucknow, This Workshop had 
the unique p r iv i le ge  o f  having a distinguished American Linguist^ 
Dr. (Miss) Sarah C. Gudschinsky, as Director. That Workshop was 
attended hy some experts from other than Hindi speaking areas 
also. As a result o f  that workshop a new adult l i t e ra cy  
primer was prepared in Hindi by the Literacy House. This 
Primer too bore the same name, i . e .  Nay a Savera Praveshika 
with an adjective ’’Sanshodhit Sanskaran” which i s  apparently 
•misleading’ in the sense that i t  gives an impression of the 
*old ’ primer being ’ improved and rev ised ’ whereas the fact i s  
that i t  is  altogether a new pilmer based on a d i f fe ren t  
approach and methodology than the ea r l ie r  Primer (1 -̂) •

Though both the Primers have been constructed on what 
are kno'.̂ nn as e c lec t ic  Princip les whereby the best ideas from 
other methods have been used but the ’ o ld ’ Primmer follows 
"word approach” vjhereas the ’New’ Primer follows the ’’Sy l lab le” 
approach. The ’New’ Primer was published in January 1969.

There are two d i f fe ren t  views regarding Hindi language.
One view i s  that Hindi i s  a hightly phonetic language and, 
therefore, i t  i s  very sim^ple and easy to learn to read and 
write .  ■ The poeple who hold this view-point are o f  the 
opinion that the sy l lab ic  principles are not o f  much 
significance and, therefore^ o f  l i t t l e  use in teaching Hindi.
The other group holds the opinion that Hindi language is  not 
as much phonetic as i t  i s  thought to l3̂ e. I t  i s  phone t ic -

1^. From now onwards the 19^2 edition o f  the PUmer would be 
known as ’’Old Primer” and the other as ’’New primer” .
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-sy l lab ic .  Moreover, i t s  syllabales are more couiplicated tLan 
those of the English Language. Hindi can not be taught without 
considering the s y l l ^ i c  princ ip les .  Both the above opinions 
appear to be on extereme points. In the personal opinion of 
this author Hindi i s  primarily a phonetic language and only 
secondarily a syl labic  language- Learning o f  lilndi i s  much 
easier to  begin with by following phonetic princ ip les ,  uvor-* 
emphasis on the application o f  sy l lab ic  principles from the 
very beginning would naturally make the learning experience 
for the beginners a r e la t i v e ly  more d i f f i c u l t  process.

Broadly speaking, the so called ’’revised" Naya Savera 
Praveshika (the nev/ primer) i s  an outcome o f  the second view 
mentioned above. I t  i s  primarily sy l labic  in the approach to 
l i te racy  teaching to non- l i tera te  and sernl-literate adults.
On the other hand, the old primer adopts the phonetic ap-nroach 
and therefore^ i s  expressive o f  the f i r s t  view stated above.

The ”Nev/ Primer” has been prepared under the influanco 
o f  a foreign l in gu is t ic  expert be l iev ing  in the syl labic  
principles being applicable to a »fo re ign ’ language: Hindi; 
considering the two major characterist ics o f  f luent readiD::;;:
( i )  the units o f  analysis o f  new i\rords are ^syl lables” 

rather than alphabets, and
( i i )  whole phrases or sentences are read at a glance so thcit 

reading i s  marked with good phrasing and intonatioii.
The ”New Primer” takes care o f  both these characteristi,cs, 
Following are some o f  the other charactr ist ic  featureo 
o f  the new primer(1 5 ) .

1 ) Those key words have been selected v/hlch could be 
eas i ly  read a f te r  breaking them into ’’ s y l lab les '''5

15* preface to the ’’Î aya SaveraPrimer Ptevised (New)” 
by S.Ji Mukand.
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than ’’l e t t e r s ” .
2) Consonants, as complete syllables \<r±th the Inherent 

vowels pronounced, are taught a fter  consonants vilth 
signs (raatras) have been practised to some extent. 
This has been done to enable the adult students to 
d i f fe ren t ia te  between the pronunciation o f  the * 
former l e t t e r s  and that o f  latter  ones, Spoci^^l p^iiis 
are tal^en to teach the consonant in a s y l la b le ’ s 
f ina l  position where i t  i s  pronounced as though
i t  has a balant even though i t  i s  v/ritten as a f u l l  
consonant.

3) D i f f i c u l t  elementSj l ik e  conjuncts^ have not been 
detained felll the end o f  the Primer. These have 
been Introduced alongwith easy elements so that 
the time a learner reads la t t e r  lessons, the 
d i f f i c u l t  l e t t e r s  become pretty simple.
Letters have not been taught in conventional 
alphabetical order (and this fact i s  equally 
true o f  the ’ Old Primer’ a lso ) .  This i s  not 
necessary anyway. What is  necessary, i s  to 
provide known and useful material and avoid the uS3 
of meaningless v/ords and sentences. This 
principle has been kept in mind while preparing 
this Primer,

5 ) only those words are used which can be understood 
by a l l  Hindi speaking persons. Colloquial words 
have not been used.

6 ) To avoid confusion, the l e t t e r s  o f  similar shapes 
have been used adjacently.

7) V/riting exercises which the students w i l l  carry out 
in a separate exercise book or s. ate have been 
provided in the T̂eachers’ Guide’ *
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Les-sons two to twenty four consist o f  two pages each. 
The l e f t  hand page usually contains the key words with
* i l lu s t r a t i o n * and units or new elements introduced in the 
particular lesson, followed by sentences forreading. The 
r ight hcnd page is  devoted ent ire ly  to a la rge r  reading 
selection. The passages give practice in reading new 
syllables in new words^ primary emphasis being on the 
recognition of the grammatical words or word-parts (such as 
the post- positions, the verb endings, the conjuncts) and 
the reacing o f  phrases as units. For each page o f  the 
pup i l 's  text detailed instructioJ^is to the teachers have been 
given in the Teachers* Guide.

The analysis o f  the ’New Primer’ ( 16 ) indicates that 
in a l l  the lessons, from one to twentyfour, two key words 
have been introduced in each except in lessons; fourthj 
seventh, tenth,eighteenth and twenty-third where only one 
key word has been introduced in each lesson. By the time 
the students reach lesson fourteenth, the f i r s t  ten vowel 
signs are introduced to them with the help o f  key words in 
these lessons. One-half l e t t e r  i s  introduced as early 
as in lesson tenth. In a l l  fortythree key words have been 
used upto twentyfourth lesson. Some conjuncts have been 
dealt with in twentyfi fth and twentysixth lesson. Numerals 
from one to ten have been introduced in the f i r s t  ten lessons. 
A more detailed description has been given elsev/here (17).

1 6 , See ^Element content in New Primer’ in Appendix-5.
1 7 . Singh^T.R, 'The Revised Nay a Savera Primer: A Preliminary 

Study Literacy House, May 1970? pp*9 . (mimeographed).



Chapter - I I  

EXPEREI'M'T-I

During the years 1970-71 an experimental project was 
launched with two objectives; ( 1 ) Tryout o f  the two adult 
l i t e ra cy  primers^ the ” 01d” Nava Savera Primer and also the * 
’•New" Nay a Saver a Primer, in the actual f i e l d  situation, 
and (2) to make a comparative study o f  the two Primers.
The ”01d Primer" was introduced into experimental functional 
l i t e ra cy  classes just a f ter  i t s  publication. However, i t s  
’ tryout* continued without reaching any conclusion at any 
stage of i t s  use in teaching l i t e ra c y .  Literacy House, which 
have had experience in planning, orgainsing and conducting 
f i e l d  experiments undertook this work afresh and launched 
present experimental project, to tryout and make a comparative 
study o f  the two adult l i t e ra cy  primers in November, 1970.

To conduct th is  f i e ld  experiment, eight experimental 
classes were oirganised, out o f  these eight classes four were 
fo r  men and four were for  women. These two groups o f  classes 
each comprising o f  two classes o f  men and two classes o f  women 
Suitable persons were trained thoroughly to teach in these 
experimental classes. The classes started functioning under 
the supervision of the two Departments; Training and 
Research and Evaluation Department o f  Literacy House.

As the experiment continued, the parsoxis involved in i t  
gained more insight in to  the methodology o f  the study. The 
"object ives became more clear and were redefined la t e r  in 
December, 1970 as follov/s: (1)

1. Draft o f  deliberations regarding objectives« phasing and 
responsibl it ies  for  a comparative study o f  two primers 
produced by Literacy House,. Lucknow (Meeting held on 
Dec .1 , l970-attended by Dr. (Mrs. )M.G.Escher,Mrs.S. Trivedi,  
Dr. T.R. Singh and Mr.V.Tripathi.

0 2 -)
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Obnectivss of the Experiment;

1. Test revised Primer in respect to interest o f  student
and teachers, order o f  d i f f i c u l t y  o f  wordd^ content 
material, i l lu s tra t ion s  and achievement of  students as 
determined “by suitable tes ts .  •

2. Conduct similar study o f  old Primer.
3 . Introduce reading material based on aspects o f  improved

agricultural methodSj population education and family 
we l fare .

h. Make a l l  possible use o f  data collected in 1& 2 above
and conduct a co-uparative study and other side studies.

To make this study a number o f  possible ’ controls ' were 
exercised and various records such as v i l la g e  surveys, 
particulars of adults, attendance and monthly progress reportsj 
ind iv idual ’ s progress sheets, teachers’ notebooks, students’ 
exercise notebook, supervisor’ s diary and teacher meetings’ 
minutes were maintained and series o f  four graded l i t e ra cy  
tests to m.easure l i t e ra cy  attainment le v e ls  o f  adult students 
were prepared, pretested, printed in suitable format and 
administered. The results o f  the s ta t is t i c a l  analysis o f  the 
four l i te racy  tests mentioned above have been reported 
elsewhere. (2) Analysis o f  the results o f  the  above mentioned 
experiment indicated that there was no s ign if icant difference 
between the mean achievement o f  the two comparison groups of 
male and female adults, one using the ’’Old Primer plus Reader I  
( in part) and the other gruop using the ’’New” Primer on any 
of the four graded l i t e ra cy  tests administered at four 
developmental stages to both the groups. On the basis of

2. Shankar, R!A Note on Literacy Test Results o f
Experimental Adult Literacy Classes’ (unpublished 
manuscript) pp,5 (typed).



(1^)

these rasults i t  was tentat ive ly  concluded that the attainment 
le v e ls  in l i te racy  o f  the group, who ware taught the New 
Primerj were not s ign i f ican t ly  d i f fe ren t  from those who v;ere 
taujht the old primer and the f i r s t  ten lessons o f  the Nay a 
Savera Reader I ,

The experiment5 as i t  was conducted, did not meet a l l  
the objectives stated e a r l i e r .  In terests  o f  the students and 
teachers, fo r  whatsever reasons, were notascertained, order 
o f  d i f i i c u l t y  o f  words was not established; testing of 
i l lu s tra t ion s ,  although begun, was not carried to any extent 
worth mentioning. Moreover, reading materials in the form of 
content sheets as contemplated, were never prepared to be 
introduced.

At the best, the project could f u l f i l  part o f  the f i r s t  
two objectives, i . e .  test achievement of adults as determined 
by suitable tests fo r  which a series of  four graded l i te racy  
test papers were prepared and adrainstered to the participants. 
The project has already been reported . (3 ;

Persons involved with this project did not f e e l  
contented. Much was s t i l l  to be done. The conclusions dravm 
were under stood as 'only ten ta t iv e ’ . I t  was thought that the 
experiment should be repeated. Som.e of the experiences gained 
from this project proved to bo rewarding. While the 
experiment was in operation^two d i f fe ren t  views were 
expressed and there was some ’ sense’ in both the viev/So One 
view V7as that these two primers v;ere not comparable since 
each was d i f fe ren t  from the other in i t s  principles , method

3 . Si-ngh,TcIl. ’ The Naya Savera Primers; A comparative study^
Research and Evaluation Department, Literacy House, 
Lucknow pp. 12 (mimeographed).
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and tecL'iniqucis of  litePcicy teaching. Moreover^ in the f i r s t  
instance any primer, should be sub3ected to '’tryout” process to 
improve i t s e l f  before i t  i  s compared with any otxher prim^.r.
The other view was that there i s  no point in doing ’ tryout^ 
study’ f i r s t  and then making a comp-^arative study o f  the two 
primers. Both oould be done simultaneously . In fact  primer 
is  only a ‘’means” to make the non-l iterate  adults l i t e r a t e .
The view held i s  that unless the primers are similar and 
comparable, i t  would not be quite sensible to attempt a 
’’comparative” study. On the other hand, i f  the focus o f  
attention i s  the ’’end” i . e .  making the non-l iterato adult 
l i te ra te^  and i f  two groups are similar so far as their 
background characterist ics are concerned results in terms o f  
l i t e ra cy  attainment le ve ls  o f  the adults would indicata which 
primer i s  ’’b e t t e r ” . The Primer which gives better  results 
should be considered better  other things remaining constant. 
Another point to bring about a compromising state between the 
two views was that while data were being co l lected and analysed 
fo r  making a ’ tryout ’ study o f  the two primers simultaneously^ 
the data thus col lected could also be used to make a comparative 
study o f  the two primers* This was the view f in a l ly  accepted 
fo r  unde-rtaking the present f i e ld  experimental study.

To sum up, the project aimed at making a tryout study 
o f  both the Nay a Saver a primers and also comparing the two 
primors simultaneously. For determining attainment le v e ls  in 
l i t e ra c y  s k i l l s  a set o f  four graded test papers were developed 
and administered. The results o f  the tests were s ta t i s t i c a l ly  
analysed and i t  was found that there were no s ign if icant 
dif ferences between the tv/o comparison groups of adults using 
two d i f fe ren t  adult l i te racy  primers. In view o f  the heavy 
dropout leaving very small sample towards the end fo r  the 
la s t  test in the series i t  was sug, ested to conduct more classes
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to have larger sample fo r  the f in a l  test in the future experi
mental project.

An informal meeting o f  the project coQimittee v/as held on 
27-28 June,1971. In that meeting i t  was decided to repeat* 
the experiment during the next session in 1971-72  f o r  v/hich 
a number of precautions were thought o'̂ er to be taken n̂ crd^_' 
to make the experimental study more s c ien t i f i c  and hence more 
re l iab le .  The objectives were restated in spec i f ic  and more 
clear words.



Chapt o r - I I I  

EXPERxI>iENT-II

In the l igh t  of the oxperiences gained during the year 
1970-71 in Ponducting a f i e ld  experimental project on making 
a tryout and comparative study o f  the 'old* and the »nev/’ . 
Nava Savera primers the Project design was redrafted and the 
object ives were restated in more clear and spec i f ic  words.

Objectives o f  the Experiment ;

The general aim o f  this experimental pro ject was to
tryout the two primers in the actual f i e l d  situation in order
to f ind out pract ica l merits and demerits inherent in these
primers smd suggest possible improvement in the primer Vasing
such suggestions on empirical data rather than personal biased
opinion so that either o f  the two primers3 whichever could
bring about better  resultsj could be improved upon and adopted.
I f  need be construct another primer incorporating new knowledge
in the areas of ^agriculture, population education and family 

1 s why  ̂ ^ ^
welfare. That/it was proposed to introduce receding materials
based on aspects o f  improved agricultural methods, population
education and family welfare.

The specif ic  objectives as defined fo r  the year 1971-72 
experimentj were as follows:

1 . To test the ’ new’ primer with respect to;
a) Literacy achievements o f  students determined by 

suitable tests;
b) I l lu s tra t ions  in the Prinerj
c) Content material covered by the primer.
d) Order o f  d i f f i c u l t y  o f  words; and
e) In terests  o f  students and teachers.

( 17)
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2o Conduct slniilar study of the ’ o ld ’ primer.
3. Make a l l  possible use of  data co l lect-ed  in 1 and 

2 above and conduct a comparative study and side 
studies.

h. Introduce reading materials based on aspects o f
improved agricultural methods, population educa^bion 
and family v^elfare.

Or^anisation of the Experimental Classes:

Villages were selected keeping in view ( 1 ) a va i la b i l i t y  
o f  young educated men and women to work as adult l i t e ra cy  
teachers- (2) The a v a i la b i l i t y  o f  suitable places where the 
classes could be conducted and ( 3 ) a group o f  non-literate  
adults w i l l ing  to undergo l i t e ra cy  training and enroll*

I n i t i a l l y  i t  was proposed to organise twenty classcs- 
ten fo r  men and ten fo r  women under the supervision o f  two 
supervisors. However^ In view of the non-ava ilab il i ty  o f  
adequate number of educated women w i l l ing  to work as adult 
l i t e ra cy  teachers and budgetary constraints, the to ta l  number 
of classes was reduced to sixteen out o f  which only four 
classes were fo r  women and the rest were for  men,

A training course was orgainsed and conducted by 
Literacy House on i t s  campus for  the prospective adult l i t e ra cy  
teachers. After successful training twelve m?.le teachers and 
four fem.ale teachers were employed on part time basis to 
conduct the sixteen experimental classes. Each o f  the two 
supervisors was made responsible f o r  the supervison and proper 
functioning of the eight experimental classes out o f  which 
six were fo r  men and two for  women and these were further 
divided into two comparison groups o f  four classes each 
comprising o f  three men’ s and one v/omen’ s classes each for  the
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two primers under study.

The maximuTT] enrolment in one class was contemplated 
to be t i i ir ty  non-l iterate  adults f o r  which provisional enrol
ment was possible of a larger  number because some o f  them 
were to be el-imlnated on being found to have had some amount 
of l i t e ra cy  already. The provis ionally  enrolled adults were 
subjected to a p re- l i te racy  testing by the respective 
supervisors who v/ere expected to do i t  with the haip of  the 
appointed adult l i t e ra cy  teachers. Supervisors took a l l  
possible care not to enrol l  any a.dult suspected and detected 
to be l i tcra te-thus i t  was tr ied  to enroll only non-l iterate  
adults .

Supervisors conducted v i l la ge  surveys with the help of 
the adult l i te racy  teachers. They were responsible fo r  proper 
record keeping, supervision of the classes3 distribution o f  
teaching and learning materials and supply o f  kerosene o i l  and 
other maintenance materials and class-room equipments. They 
were also responsible for  solving and helping teachers to 
sive their day to day teaching learning problems.

Supervisors were required to maintain their daily diary 
in wiiich they could record any information regaring the 
classes and their observations thereof.  Similarly the 
teachers were also required to f i l l  up daily progress re-oorts 
of  the adult students enrolled and write-up daily d iar ies .
The daily progre^s^^^>Fe .̂ submitted at the time o f  teachers 
meetings o

Teachers’ meetings v/ere conducted in the begining 
v;eekly and la te r  fo r tn igh t ly .  In these meetings one of  the 
main items was the report o f  the teacherss the lessons they 
were teaching and the problems, i f  any, that they wore facing 
in teaching a particular lesson. Any other problem which
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related to tlic project,  v;as also discussed.
I t  was the constant 

e f f o r t  of the project o f f i c e r  and other administrative personnel 
connected \̂ ri.th the project to find solutions to the problems 
raised and d i f f i c u l t i e s  faced by the teachers. Detailed minut 
o f  the teachers’ meetings were prepared by one o f  the 
supervisors.

Suitable l i t e ra cy  tests were prepared and got printed 
in suitable format using suitable print sizes (1 ) .  These were 
graded test papers which contained test items such as copying, 
writing dictation, writing num era ls,  reading and comprehension. 
At the bottom of each test paper there was provision fo r  
recording examinee's name, name o f  the class ( v i l l a g e ) ,  date 
of  testing , to ta l  number of days the class was held t i l l  the 
date o f  testing to ta l  nuraber o f  days attended by him/her, and 
some other informations.

These tests were administered e ither by this author 
with the help of the supervisors or, when i t  v/as not possible 
under certain circumstances fo r  th is  author to administer the 
test in some of the classes himself , the supervisors themselves 
administered the test v/ith the help of the concerned adult, 
l i t e ra cy  teachers.

The instructions and the procedure o f  testing were very 
simple in the case o f  each o f  these four graded test  papers. 
Onthe scheduled dates o f  which the teachers were usually 
informed in advance the adults enrolled were co l lected  and 
seated in a proper manner keeping in view the distribution 
of l i g h t  and to a minimum extent o f  poss ib i l i t y  o f  copying 
each other. After a l l  the enrolled adults present at the

1. See Appendix 1 ’ Literacy Test Papers’ .
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occasion wora seated they wore to ld  o f  the items in the test 
paperj assuring that the paper v/as quite easy and they did noi 
need to be afraid o f  being declared ^ fa i led ” or hoping to be 
declared ^passed". The tes t  aimed at knowing their progress 
and assessing needed e f f o r t  to improve the teaching-learning 
pract ices . A fter  the adults appealed to be ’^ccnfortable^’ • 
the test papers v/ere distributed before v/hich each adult 's  
pencil v/as checked and i f  found bluntj was sharpened. Then 
adults \Â ere asked to start copying, the f i r s t  item in the 
tes t  paper . A fter a l l  had finished copying, the test  item 
of dictation v/as administcrad. An uniform procedure fo r  a l l  
the classes v/as follo,^/ed. The v/riting o f  dictat.'.on depended 
upon the speed controlled by the examiner. Then the third 
itom o f  writing numerals follov/ed.

A l l  the above three items v/ere administ-j red to the 
whole Glass as a group. However, the reading test was ad.iinis- 
tered individually as also the conprehension sub-test. Adults 
were called by the examiner s i t t ing  at some distance from, 
the class one by one and a folded test paper ;/ith only 
"reading” passage open before an adult, the examinee v;as 
asked to read in such a manner that the examiner could hear 
and not so loudly as the other adult participants s i t t ing  at 
a distance could hear. After  the adult had roadj he v/as asked 
questions fo r  testing comprehension5 a fter  v/hich he or she 
could go home. Thus the tests  were administered and la te r  
on scored and analysed. The results of the tests so conducted 
are presented in the follov/ing chapters.



Chapter- IV 

TBE LITERACT gASS PARTI ClPMTS

The classes organised under the 1971-72 Experimental 
Pro ject started functioning from December 1971. I t  was . 
de l iberate ly  arranged to start d i f ferent classes on d i f fe ren t  
dates, raost often on alternate dates so that a la t e r  date 
when tests were adniinisterGdj these could be administered in 
p ract ica l ly  the same sequence so that the to ta l  number o f  days 
o f  conducting the class would be raoie or less about equal fo r  
a l l  classes.

In to ta l  three hundred e ighty five  adults v/ere enrolled 
in a l l  the sixteen classes comprising of  two hundred n inetyf ive  
men and ninety women. For other deta i ls  see Table - 1 .

TABLE -1

liUMBSEL QZ_^.^LT.S EI-IRQLLED IN EAai PRIMER GROUP BY SEX

Old priraer NoV7 Primer

Sex Number o f Total No. Number o f  Total 
classeso o f  adults classes Num.bar 

enrolled o f
adults
enrolled

Grand Total 

Cl. No,

Men

Women

Grand
Total 8

1 hh

189

6

2

1-1

^5

12 295

V 90

8 196 16 385

As is  evident iro:.i Table 1 the nuuber o f  v/omen enrolled 
was equal fo r  both the primer groups. However, to to l  enrolment
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in caso of men was more by seven in the ’’New” Primer group.
Some of the background characterist ics o f  adults enrolled 
are presented belov/ to give some idea about the kind o f  the 
adult l i t e ra cy  class participants in this experimental pro ject .

A^e; One of the controls exercised in enroll ing adults in* 
these experimental* classes was with respect to age. Age 

ranged from f i f t e en  years to forty four years. The mean age 
o f  a l l  the adults enrolled was twentythree years. About 
ninety percent adults were v/ithin the age group- f i f t e e n  to 
thirtyfour years.

Caste-groups;

I.', may not be surpri-sing to note that the majority 
(over ninety pcrcent) o f  the enrolled adults belonged to 
the ’’backward" and scheduled castes/tribes comm.unities. The 
number o f  participants from other communities formed a 
minorty. Table 2 reveals that ’ backward’ communities alone 
formed f i f tyn ine  percent o f  the adult l i t e ra cy  class 
part ic ipants .

TABLE -2

PISTH BUTTON OF ENROLLED ADULTS BY CASTÊ GEQUPS

Caste groups Number percent

Brahmins & Kshatriyas 2 0.5
Muslims 12 3-1
Scheduled castes/tribes 37

Backward castes 277 59-0

Total 385 100.0



Occupations

Almost sixtythree percent adult students v;ere 
occupationally engaged in ’̂farming” and ’’la'oour” . Table 3 
reveals that a l i t t l e  over ten percent were service p-eople and 
less than four percent viero s t i l l  following their  trad it ional 
caste occupations. Although the Poss ib i l i t y  o f  rural woTnen 
assisting the ir  menfolk cannot be overruled, their  !iiain job 
i s  performing ho^isehold duties in which practiceil ly ^11 the 
ninety women were said to bG~engaged.

TABL£.

DISTRIBUTION OF AQJ LT.3 BY OCCUPATION

Occupations Number Percent

Farming 212 55.0
Labour. 31 8.0
Service 39 10.2
Ca st e 0 ccupati on 13 3
Household v/ork (v/omen only) 90 23>

Total 385 100.0

Income
in

The data about income, although highly unreliable/cases 
o f  occupations other than regular service, as given in Table-M- 
indicate that nintythree percent adults ’ monthly income 
estimated was not more than rupees one hundred. The monthly 
income exceeded rupees one hundred f i f t y  only in case o f  
one percent o f  the adults. I t  may be kept in mind here that 
women'indicated incomes v/hich were e ither their  husbands’ 
in case of married women or their  fathers, in the cases o f



(25)

unmarried women o The figures might be talvon only as a very 
crude and rough approximations because income in rural areas 
i s  mostly in "kind” rather than in ’’cash". Moreover, the 
nature o f  income is very irregular in almost a l l  occupations 
except service.

•

DISTRIBUTION OF ADULTS BY INCOME -GROUPS

Income Groups  ̂ ^
(in rupees)' Number Percent

Upto 50 per month 157 ^ . 6
51 to 100 ” 200 52.2
101 to 150 " 2h 6.2
l5l or more” ^ 1 .0

Total 385 100.0

Marital Status

As mentlDned in Table-55 nearly s ix ty f iv e  percent 
adult l i te racy  class participants were married and the remain
ing th ir ty f iv e  percent were unmarried at the time o f  their 
enrolment,

TABLE

DISTRIBUTION OF ADULTS BY MARITAL STATUS

Marital Status Number Percent

Married 2j 0 6^.9
Unm.arried 135 35.1

Total 385 100.0



Chapter -V

RESULTS OF TliE OLD NATA SAVERA PRAVESHIKA GROUP

Out of the sixteen experimental adult l i t e ra cy  classes 
conducted during 1971- 7 2 , eight classes were using the 'old* 
I>'aya Saver a Primer for  teaching- learing l i t e ra cy .  Out o f  
these eight classes s ix were of men and two were o f  women.
2he to ta l  enrolment in these eight classes was one hundred 
eightynine out of which onehundred forty four were men and 
the rest were v/omen. The average enrolment was twentyfour 
adults per class fo r  men and twenty three fo r  women.

As has been mentioned ea r l ie r  the ’ Old* Primer 
consisted o f  sixteen lessons. Daily progress sheets were 
f i l l e d  up by the teachers. From this record i t  was found 
t.iat there was much variation in the number o f days devoted 
to teach a lesson. The records in the form of daily progress 
sheets were available fo r  a l l  the eight classes upto lesson 
tvelve only. One of the six male teacheis stopped maintaining 
daily progress report a f te r  twelfth lesson. A perusal o f  
Tie rocords show that one teacher devoted only one day to 
teach each of the f i r s t  four lessons and then he devoted as 
msny as twentyfour days to teach the f i f t h  lesson. Thus 
ttere was much va r ia b i l i t y  from teacher to teacher in terms 
of number of days devoted to a lesson. However^ on an average 
three days (lesson three) to f i f t e en  days (lesson twelve) 
were devoted to teach the lessons by male teachers. Similarly 
nearly two days (lesson two) to th ir ty  days (lesson twelve) 
were devoted to teach a lesson by v/omen teachers. The overa l l  
average (men and wom.en combined) indicated that three days 
(l-3Sson two) to nineteen days (lecson twelve) were devoted to
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Â /ERAGS MUiEIIR OF DAYS (ROUH'DED) EACH LSSijQM WAS TAUGHT:OT,D R[MER

(27)

Lessons 1 2 3 !+ 5 6 7 8 9 10 11 12 13 il+ 15 l 6

Men's 3.Total 26 21 19 21 5o V? 59 71 58 32 58 92 5l* 55* 57* 3°**

'6 classes  ̂ >-i- >■;- 3 ^ 8 8 10 12 10 5 10 l5 10 11 11 12
Sub-Aver age

Woman's 15 3 12 10 32 8 8 13 7 12 13 6o 8 13 29 12
Sub-Total

2 clas5Jes
SuD-x^verag0 8 2 6 5 16 h 7 ^ 6 7 30 '+ 7 12

Grand Total 2^ 31 31 82 55 67 8  ̂ 65 kk 71 152 59^ 68'  ̂ 86^ 8̂̂ ^

Grand Average 5 3 ^ ^  10 7 8 10 8 6 9 19 8 10 12 10

* N=5 (Reccrds o f  one class not available)

**  N~3 (Records o f  three classes not available ) 

+ N=7 (Men's 5 classes + v/onien̂ s 2 classes)

§  N=5 (Men’ s 3 classes + VIomen's 2 c lasses).
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teach a lesson by these' teachers» (For deta i ls  see Table~6) 

Literacy Test Paticipants

The f i r s t  l i te racy  test v/as administered a fter  the 
classes had been conducted from fo r ty  to fortythree days. The 
average number o f  days classes had been conducted before the 
administration of the f i r s t  test v/as fo r ty  one. In this test 
over eighty percent of the enrolled men and over eignty foir 
percent of enrolled women participated. Table-7 shows that 
over eighty one percent o f  the enrolment (men and women 
combined) participated in the f i r s t  test conducted a fter  on 
an average of fortyone days .v/hen the teachers had taught 
upto seventh lesson.

Ti\3LE-7

MROLiuH^T TEST PARTI ClPiĴ 'TS AND PARTI ClPi^TS AS PER C M T  

OF EimomEI\TT : OLD PRIMER- TEST-I

sex No. of 
classes Total enrolment Test p a r t i c i 

pants
Participants 
as percent of  
enrolment

Men 6 1̂ -̂ - 116 80.55
Women 2 38 8^ A ^

Total 8 189 15^ Sl.ifS

The second l i te racy  test was administered a f te r  the 
classes had been conducted from ninety-two to one hundred days, 
the average of which comes to ninetyfour. A perusal o f  Table-E 
would indicate that nearly seventysix percent o f  the enrolled 
men and over seventyfive percent o f  the enrolled v/omen 
participated in the second test.
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T.ABL5 -8

ENRQLMEITT TEST PaRTICIPMT3 AND PARTI CEPMTS AS 
PER CEÎ JT OF EIIROLMÊ 'IT ; OLD PRIMER - TEST I I

Sex Nuuiber
of classes

Total
enrolnient

Test 
parti cl' 
pants

Participants as 
percent of* 
enrolment

Men

Women

109

3^

75.7

75.5

Total 8 189 1̂ 3 75.6

On an average the l i t e ra cy  cla-ses were held fo r  one 
hundred twentysix days before the third l i t e ra cy  test was 
administered. Table-9 reveals that about sixtyfour percent 
o f  the tota l enrolment in men's classes and f i f t y t l i r e e  
percent o f  the in t ia l l y  enrolled women participated in the 
third test which v/as administered a f te r  the classes have 
had been conducted from one hundred twenty three to one 
hundred-thirty days, the average number o f  days being 
one hundred twentysix only. The percentage of a l l  the 
test participants (men and women combined) to the to ta l  
enrolment was a ĵout sixtytwo . ,

The fourth l i t e ra cy  test was administered a fter  the 
classes had been held ranging from one hundred sixtytv/o 
to one hundred eightyone days with an average of one hundred 
seventy. In this test nearly fo r tys ix  percent of the 
enrolled men and forty four percent of the enrolled women 
participated. The combined men and women tes t  participants
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vroTfiQU v/ho participated in ai'^ the four tests o f  their  to ta l  
enroluient v/as s l igh t ly  ii.u.gher than the percentage o f  men 
par-.ici-pante in a l l  the four tests o f  the ir  to ta l  enrolnient.

T^LS  -.11

EKHQLMEKT HUIIBER OF PARTiaPAIITS IK ALL._.g) U g^ S T S  
MD. PAI.TI g  PANTS AS PEECEITT OF MRQLIIENT ; OLD PgIMB

Sex No. of* Total No. o f  participants Participants
classes enrolraent in a l l  four tests  as percent

o f  enrolraent

Men 6 lU-̂ f Vi 28. V7
Woraen 2 ^5 31.11

Total 8 1 89 55 2 9 . 1 0

Li^sT,a ex.. T_2 s t Results

The raarks obtainable by the adult students was
tests f i r s t  and second each and one hundred in tests 

third cz fourth each. Ihe mean scores (marks) obtained by 
msn and vJo.rien are given in Table-12. A perusal o f  this table 
indicates that in comparison to women the scores obta-ined 
by men in a l l  the four tests were higher. However, there was 
pr?.cticaily no difference in the mean scores o f  men obtained 
in the four d i f fe ren t  test  papers. On the other hand, in 
case o f  women, although there was very s l igh t  difference 
in mean scores obtained in the f i r s t  two test papers, 
surprisingly their mean achievement was poor in test four.

Corcaln problems an0, d i f f i c u l t i e s  observed by teachers 
ana reported in teachers' meetings conducted from time to time



have pointed out towards some of the drawbacks in the 'old* 
primer. For examplej in lesson twelve an alphabet has been 
printed in tv;o d i f feren t  shapes (if/4r) . This creates sorae 
confusion and d i f f i c u l t y  in learning by adults. There i s  
also some confusion in v^riting some vowel signs and also some 
d i f f i c u l t y  i s  faced in reading the second, consonant 
which appears to be a combination o f  two other alphabets r (  X ) 
and V ( 3  Writing o f  l e t t e r s  chha ( S i )  and Ym ) as 
VTQll as e ( 5 ) to be d i f f i c u l t  for  adults.

TABLE -12

test,, PARIL gPxVNTS mi) MEAIT scores in a l l  the four TESTS!
OLD PRIMER

Tests Men Women

Test-I N 116 38
Mean 3 2A 1 25.08

Test I I N 109 3^
Mean 32.27 25.56

Test I I I K 93 2h

Mean 68.00 59.71
Test IV 63 20

Mean 68.71 ^9.80

So fa r  as i l lustrat ionsare  concerned only three 
i l lu s tra t ion s  have been reported to be d i f f i c u l t  to recognise. 
These weres ( i )  i l lu s tra t ion  of tongue in lesson nine,
( i i )  cow in lesson f i v e  and ( i i i )  breast than ( )  o f  the 
cov/ in  lesson six. However, a systematic testing o f  the 
i l lu s t ra t ion  i s  badly needed. Certain printing errors have 
also been observed, spec i f ic  mention and suggestions for  

im.provement in the primer vd 11 be given la te r .



HBSDLTS OF THE EAYA S^VERA PRAVESiilKA (SiJ^SHODHIT) GROUP

The other eight classes comprising of  six men’ s classes 
and tv/o vroraen’ s classes were using the so called revised 
”Nev7” Nay a Savera Primer. The to ta l  enrolment in these eiglrft 
classes was one-hundred ninetysix out o f  which f o r t y f i v e  were 
women. The average enrolment comes to about twentyfive adults 
per class .

From the daily progress reports maintained for these 
classes the number o f  days devoted by teachers to teach lessons 
o f the ’’New” pr:lmer was v/orked out and i t  was found that records 
were available for  a l l  the eight classes upto twentieth lesson. 
Records for  lessons from twentyfirst to twentyfifth were 
maintained by only two male teachers and tvfo v7omen teachers.
The daily progress records indicate that there .has been 
much less  va r iab i l i t y  in the number of dsys devoted to 
d i f fe ren t  lessons of the ’ Nev;’ primer Ivy a teacher and also 
much less variations from, teacher to teacher in teaching a 
lesson than v/hat has been seen in the case o f  ’ Old’ primer in 
the previous chapter. Only one teacher (male) devoted a single 
day to teach the second lesson and there was only one teacher 
(again a male teacher) vrho devoted thirteen days to the 
f i f t een th  lesson of the ’ New’ primer. On an average about 
four days to a out eleven days were devoted by male teachers 
to teach a l e  -son of this primer. On the other hand, four to 
ten days were devoted by women teachers. The average fo r  a l l  
the eight classes indicates that about f i v e  to ten days 
were devoted to teach a lesson.(For deta i ls  see Table-13),

l i t eracy test P/JlTig PANTS

The f i r s t  test was administered a fter  the classes had

( S 3 )

C h a p t e r - V I



AVKLAGE mSKFu 0? DAYS (R0uNE5D) EACH LESGOK VJAS TAlJGrT ; NEW PRIMER

iQssons 1 2 3 5 6 7 8 9  10 11 12 13 15 16 17 18

3 6 classes; 

Sub-Total 

Sub-Average 5 6 6 7 7 6 7 11 9 7

Q

32 26 29 29 3'+ 37 'h-4- ‘-̂ 0 37 ':-3 V3 m-5 6/ 50 5̂  ̂ '+2 30 31 37 29

Women * s 2 _cl a^e^s:

Sub-Total '13 11 20 12 17 l6 11 13 12

Sub-Average 6 5 1C 6 & 8 6 6 6

Grand-Total 

Grand-Average

9 15 15 12 8 10 1 ! 16 19 13 12

6 5 6 8 9 7 6

37 ^9 ^1 51 53 55 53 ^9 52 58 60 79 58 66 53 "̂ 6 5o 5o 1̂

6 5 6 5  & 7 7 7 6 6 7  B 1 0  -7 8 O 6 6 5 ’

*Records from lesson 21 to 25 v/ere available only fo r  tv.o o f  the six Men’ s 
classes, thereforej records upto twentieth lesson only hav^ been presented 
in tlus table fo r  both men and ’'/omen.

(3 ^ )
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been conducted fo r  about fortyone days. The nuuiber o f  days 
ranged froni th ir ty  seven to fortynine days. In this test  about 
eightynine percent o f  the men enrolled in the six rnen̂ s
classes and about seventythree percent o f  the v/omen enrolled
in the two ,v/oraen‘ s classes partic ipated. The tota l p a r t i c i 
pants (men and women combined) formed about eighty f i v e
percent o f  the tota l enrolment.

TiiELE -1^

ENROLliaiTT TSST PARTI qp.AI:TS Î 'D Pî HTI ClPiJ[MTS 
AS PBIi CENT OF MROLMEHT 2 NEVI PRIi'lER TEST-I

Sex No. of 
classes

Total
enrolment

Total part i-  Participants as 
cipants percent of

enrolment

Men 6
Women 2

151
^5

13^
33

88.7^
73.33

Total 8 196 167 85.20

About eightyfour percent and sixtyseven percent o f  the
totalenrolment o f  men and women respectively participated in
second tes t .  Combined percentage of participants to to ta l  
enrolment was only eighty percent (See Table-15). This test ,  
i t  may be noted, was conducted in classes a fter  these have 
had been held fo r  nLnetyone to ninetythree days
the average of  v/iuch was ninety two days.

As given in Table - 1 6  ̂ only about f ixtyseven percent o f  
the to ta l  enrolment (men and women combined) participated in 
third tes t .  When men and women participants are taken
separately, about sixty percent men of their  enrolment and
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about fortynine percent women of their  enrolment participated 
in third test.  This test  was administered after  these classes 
•had been conducted for  one hundred twenty to one- hundred 
t'.,^entyseven days, the average being almost one hundred 
twentyfive days.

TABLE_

MROLi :SNT TEST PARTIGiPiiNTS AND Piu.TI aPANTS AS
PER GEMT OF mmoLi.mT : NEW PRIMER- TEST- I I

Sex No. of 
classes

Total
enrolment

Test Par t i 
cipants

Participants as 0: 
percent/enrolment /

Men 6 151 127 8 1̂-. 10
Women 2 30 66.67

Total 8 196 157 80.10

Ti-jBLiJi -16

EL'iROLMENT TEST PARTIapANTS AND Pi^TI CIPANTS
AS F h H C m T  OF lilvROLiJiKTs NEW PRIMER - TEST-III

Sex No. o f  
classes

Total 
enroim ent

Test Par t i 
cipants

Participants as 
percent of 
enrolment

Men 6 151 90 59.60
Women 2 22 ^8.89

Total 8 196 112 57.1^
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one jof the six,roen*s classes stopped fantioning a f te r  
third test was administered hence the narriber o f  classes in 
which fourth test could be administered, remained only seven. 
Thus only about fortytv;o percent o f  the enrolled men and about 
tv/entynine percent of  the enrolled women participated in the 
fourth te s t .  Table-17 shows that combined (mea& woman) 
participants in this test comprised o f  about th ir ty  six percent- 
o f  the to ta l  enrolment* This test was administered a f te r  the 
classes had finished the primor. The average number o f  days 
these classes were conducted was about onehundred seventynine 
days.

TiiBLE -17

ElXIPuOLMMT TEST PAIiTI g  PANTS m p  Pi^ TI qpMTS 
AS PER CENT OF MROL.iEMT 2 NEW PBIMEE-TEST-IV

Sex No, o f  Total Test p a r t ic i -  Participants as
classes enrolment pants percent’" o f

enrolment

Men 6 l5l 59 39,07

Women 2 ^5 13 28.89

Total 8 196 72 36.22

Table - I 8 shov/s that there were only fo r ty  three men and 
nine women who pjirticipated in a l l  the fbur tests .  This is' 
mearly twenty seven percent of  the to ta l  enrolment. I t  may 
be noted that biglier percentage o f  enrolled men participated



teachers’ meetings need to be mentioned here. Some adults 
faced d i f f i c u l t y  in writing ' Ghha' ( ^ )  as did tlie ’ o ld ’ primer 
group adults. Moreover^ the shape o f  th is  l e t t e r  v;as often 
confused vrith another l e t t e r  ’Dha  ̂ ) . Similar d i f f i c u l t i e s
have been faced in cases o f  writing < Tha  ̂ ( tT ) and *Dlia* 4 " ^ ) .  
I t  has been observed that in lesson ninetqenanother l e t t e r  
 ̂Jha' (>n) appears in i t s  two shapes j ̂  ) .  ;SomG d i f f i c u l t 

ies have been faced in understanding ’ l^a’ and  ̂va' ( "  ̂ )
and errors have been made in writing these l e t t e r s .  ’ bha* ( K )  
and ’ma' ( IT )  also appeared to be confusing in v/riting.
Certain errors in the use o f  vowel signs have also been 
indicated. The v/riting o f  ’ 1^’ ( ^ )  has been found d i f f i c u l t  
for quite a few adults. I t  may be noted at this juncture 
that most o f  the above d i f f i c u l t i e s  and probleiLS v/ere faced 
by women.

TaSLE - i 8

SNROLi-IErlT NUMB5R OF B^TICIPAN'TS I K ALL FOUR TESTS
MD PARTI CIPAIITS AS PiiRGeil T̂ OF ilNROLl̂ iEiK-T jNEW PRIMER

Sex No. of Total Participants in Participants as
classes enrolment a l l  the~ four percent’* of

tests enrolment

Men 6

V/cmen 2

151

4-5

2S.k-7 

20.QO

Total 8 196 52 26.53

The testing of  i l lu s tra t ion  v/as not undertal^en. Ho;/ever, 
i l lustra t ion  testing is  needed and i t  must be dome sooner 
or la te r  in order to introduce modifications in the primer.
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One o f  the very crude observations i s  that the i l lu s t ra t ion  
o f  plough ( q c A ) depicts rauch older design in the »Neur' Primer 
v/hile the ‘ Old’ pr -̂mer has the i l lu s t ra t io n  of a new  modern 
plough.

The naxt chapter vrould try  to compare the two pii.raers ox". 
the basis o f  l i t e ra cy  tc'^t results and th e ir  s ta t is t i c a l  
analysis.



Chapter- VII 

COKPABJSQN OF RESULTS OF THE TWD PBIMERS

The rational behind liiaking a coirparative study o f  t’he 
two primers on the basis o f  the analysis o f  l i t e ra cy  test 
results of the classes o f  two groups using two d i f fe ren t  
primers rests on the assumption that the tv;o groups o f  adults 
would be comparable as tney had similar background. The 
sirailarl.ty o f  background characterist ics o f  the two sub
samples derived from the same population, i s  assumed in the 
l i g h t  of the fol lowing facts ;

( i )  A l l  the v i l la g es  under the present experimental 
project v/ere selected for  the experiment from the same 
block-Sarojini Nagar Development Block and are located v/itjriLn 
a radius o f  about f i v e  kilometers from Block Headquarters.
Thus inter Block var iab l i ty  has been eliminated,

( i i )  The v i l la ges  are located on e ither  side o f  the 
motalled Lucknow to Kanpur road and connected by Kutcha roads 
which eliminates communication- transportation v a r ia b i l i t y .

( i i i )  P ract ica l ly  a l l  the v i l lages  .are located at 
about a similar distance from urban Lucknow and Nadarganj 
industrial area which fact  makes tr: . urban exposure to the 
v i l lage rs  equally easy. ^

( i v )  The v i l l a g e  charactert is t ies  of  p ra c t ica l ly  a l l  
the vi l lages o f  Sarojini Nagar Block are more or less similar 
in terms o f  soc ia l-  economic structure and otlier factors .

(v) The tv7o groups o f  teachers were trcined together by 
same instructors at L iteracy House campus and these teachers 
had comparable backgrounds v/ith respect to the ir  age.
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education and other socio-econonii c bacl'igrounas.

( v i )  Tlie adult l itGracy class participarits 
cor.nparable vath respc.ct to sex composition, thoir  moan ages and 
other socio-economic backgrounds. The ejcact me-:jn ages may he 
seen in Tahle-19. There vjas p ract ica l ly  no difference betVeen 
the ages o f  the two groups.

TABLE ~19

MEAII AGES Qg TIlE HM M B  WQMM Pi^TI CiP.Û T3 .
IN THE TWO HUMER GROUPS

sex OLD PRIMER ■ KLW PRIMER
N Mecin age (in years) N Mean age ( in years)

Men 1^  ̂ 23.21 151 23.66
VJomen 22.53 21.66

Total 189 23.05 196 23.20

( v i i )  The teaching learning- iTiaterials, clasproom 
equipments etc. ware o f  the same nature and quantity fo r  both 
the experimental groups.

( v l i i )  Supervisor v a r ia b i l i t y  v/as reduiced by bringing 
abo'jfc matched groups o f  the ezperimencsi classes under the 
supervision of both the supervisors. '

( i x )  Same set o f  four graded tests v.̂ ere administered to 
both the experimental groups and except in a ver}' few cases 
when i t  was not possible under the circumstances, th is  author 
himself administered the tests. In this way, very many 
controls were riga^^'ously exercised in cb.nducting the present 
f i e l d  experim^ent.

(X) A11' t h e f  o ’ti'’ tests were a dm 1 ni s t e re d to al 1 the
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classes a fter  the classes had been conducted for  practic-aliy 
equal number o f  days in both the groups.

In view o f  the preceding factors i t  was assumed that 
the tv7o experimental groups were similar in the ir  background 
charactrist ics and adequate controls were exercised by visif o f  
selection and elimination. The two groups d i f fe red  only vath 
respact to the experimental variable^ i . e .  the primors: one 
group was taught v/ith the help o f  the ’’Old'’ Nay a Saver a primer 
and the other similar group was taught vzith the help o f  the 
'NeV/’ Naya Savera Prim.er ,

Under the circumstances i t  could well be hypothesised 
that v/liatever difference vms obseived in the mean achievements 
o f  the two experimental groups, i t  could be ascribed to the 
primers used in teaching l i t e ra cy  sk i l ls  to two comparison 
groups o f  non-l iterate  adults.

S ta t is t ica l  analyses o f  the four l i t e ra cy  test scores 
obtained by pcirticipating adulbs indicate that there was no 
s ign i f icant d if ference betv/een the mean scores obtained 
by e ither  the two groups o f  men or the tv/o goups o f  woman 
using two d i f fe ren t  primers.

A perusal o f  Table-20 indicates th t the mean score of 
’ Old’ primer group (men)- is  smaller the.t the m o m  score o f  
’ Nev;' primer group (men) in test I ,  I I  and I I I ^  but vice- 
versa in the fourth tes t .  Howeva.j the values do not t e l l  
th;.t this d if ference is  s ta t i s t i c a l l y  s ign i f ican t .  Similarly^ 
women in the ’New’ prim.er group have demonstr .̂ ted superiority 
over the women in the ’ Old’ Primer on a l l  the tests; 1 3 I I  j I H  
and IV 3 but this too is  not s ign if icant s tc i t i s t i c a i ly .

The results support the findings o f  the previous 
experimental study and therefore 5 the conclusion that the tv/o 
prim.ers bring about pract ica l ly  the same results holds true.



KUMGijR Off TEST VAK£1CLP^^T3 (N) , 2-lEM (X) SCOEES STANDARD DEVI ATIQNS (S) m i )  t VALUES
OF THE TWO PHIMEh GROUPS FOR BOTH HEN AITD Ia/QMEN

TABLE-20

:..3n N=

Xr: 
Srr 

‘ t:r

rtomen
X--r
S:r
t:r

^iSTJL 
(Maxiiuum r.^arks 5c)

01 d Primer New Printer

116 13̂ -
3 2 A 1 
13.17 
0.10 N3

38
26.08 • 
16,90 
0.56 N3

32.60
16,50

33
28.09
16.55

-Liiikji T3ST I I I lliS'T IV
(KsxiHum raarks 5o) (MaxiBira raarks 100) (MEiXimum marks 100)

Old Prliner Mrv; pnmer Old Primer Kevj Primer 01 H Pri ma r

109
32.27
1>+.̂ -3
0.5b NS

3^
25.56 
16.86 

0.76  SS

P7It;,'
33.35
15.^2

33
28.1(0

13.37

93
68.00

23.55
1 .18  KS

90
7 2 .1 1  
2 3 . V3

2h

59.71 
29.66 

0.71 KS

22
63.95
23.53

63
68.71

23.95
1.56 KS

20
>+9.80 
26.26 

0.36 KS

59
61.81 
2'+. 85

13
53.08
22.69

(M-3)
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Given and equal time periodj e ither of the t;/o primers would 
raeke a group o f  non-literate adults l i t e r a t e  to the same 
extent.

one point v/hi ch must be noted here i s  that the 'Old* 
primer is  completed much ea r l ie r  at a time v/hen the third test 
was administered. To f i l l  up this time gap the teacx.ing of  
Nay a Saver a Repder I  was undert alien. Fourth test v.'as 
administered when the n̂ev/’ primer teo.ching v/as com^pleted.
By that time the ' o l d ’ primer group had taught ahout f i r s t  
eight lessons o f th^ Nay a Saver a Rea..^r I  as done during the 
pre'vious experinental pro ject.

The ’ Old* primer i s  only a pare o f  che beginning o f
the functional literac^^ teaching thr-:^ugh th^ i^aya Saver a
Method, and̂  therefore, tb is  primer i s  not complete in i t s e l f .  
The whole course o f  functional l i t e ro cy  teaching has to to 
covered by teaching primer through the Headers,v/hereat the 

h-jew' ppinier claims to be s e l f - s u f f i c i e n t .  No doubt, there 
seems to be some sense in saying so. Therefore, the 'old* 
primer alone would probably not bring a b o u t  the same results 
that the *new’ primer would, hut then, given the equal time 
the 'old* primer i s  finished at an early date, thus giving 
a sort o f  psychological satis faction to the adult students 
in hâ /*ing finished one book and doing well in the next
book, the Nay a Saver a Reader I .

The ‘ Old’ primer, as a part o f  a well thought over and 
f in e ly  designed system has very many good points in terms 
o f  the ’ content’ i t  has. The ’ contents’ o f  the 'Old* Primer 
are c-oncerned with giving new knowledge. I t  contains 
purposive messages, t r ie s  to form new habits, develops 
healt l i ier  attitudes towards v7ork and spirit of cooperation. 
This i s  lacking in the 'New’ primer. The ’New’ Primer la '̂S 
much emphasis on d r i l l  which encourages the c'evelopment
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o f  c h i l d - l i k e  r ^ p e t i t i V G  h a b i t s  o f  l e a r n j . n g  - r e a d i n g .

I f  the two primers'in an equal ti'ffle poriodj bring about 
the saiiie results  ̂ s ta t i s t i c a l ly  speslcing^ tho ‘ Old’ Prirner 
having many qualit ies  which'rnal^e i t  better  than the 'Nev/‘ 
priiner^ i t  would be advisable to improve upon the ’ Old'
Primer and print i t s  improved version. Speciric suggestions 
fo r  iraproveraent in the old primer are given in t h e  ne:::t 
chapter.



Qiapter- 1111 

RSCOMI^GNDAllONS

I f  a l i t e ra cy  teaching programr.ia at talcing
non-l i terate  adults functionally l i te ra te^  i t  v/ould be 
advisable to follow^ the old course o f  study v/hich consists o f  
teaching the Nay a Saver a Priiner (Old) and the three graded 
readers preparec" and published by the Literacy House. And in 
that casBj i t  i s  recomnended to continue to pul'lish the old 
primer with the foUovrlng modifications:

i )  In the beginning only one sbape of an alphabet
should be taught to avoid unnecessary confusion.
The f i r s t  lesson of old prijner contains a vowel ( ' i f f )  
Althoug?! the same shape has been used, i t  i s  
noted that the change has already been introduced 
as i s  seen in i t s  sixteenth edition which i s  
agreeal^le. The older shape (%fT) eighth
e di t i  on) v;as more d i f f i  cult to write , 

i i )  In lesson third the order o i  the l e t t e r  at the
bottom below the l in e  should he tlie same ss i t  has

been introduced, i  .e . l ast  two words
a fte r  th is lesson (see page 8 of the old primer5 
sixteenth ed it ion) aiay better ho deleted^ as these 
do not Doroain to the general context o f  the 
lesson. In /xercise No, 2 a f te r  fourth lesson, the 
v/rong v/ord ( <^K )̂ sh ould be printed as struck o f f  

as an exai^inle. This has been r igh t ly  done 
in exercise hoc 3 a f ter  eighth lesson (page 2^
o i  ol d P n  \?. e i.‘ c s i. xt e en t :'i o a l t i  on ) •
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i i l )  In lesson si>: the 1..liustration of than ( '  PT) should 
be improved. I t  i s  d i f f i c u l t  to prec -ive in part, 
and, ther efore 5 perhaps i t  v;ould be uotter i f  the 
i l lu s t ra t ion  of the v/hole cow v/ith emphasis on 
than i s  j iven here.

i v )  In exercise No. 5 a fter  eighth lesson in ol6 Priner 
(sixteenth edition, page 26) ir. the f i r s t  example, 
the word hawa ( "^^ ' )  should be dotzeC l in e  which 
would mean that this blank jpace ivas f i l l e d  up with 
the ri|̂ ;iit word liawa ( ^ ^ ) .

. >
v) The illustr.LtLon o f  pji C o r ma ^ '  be improved 

by giving tl^e fu l l  faco witr' erphasis on tongue,

\7i) In lesson tenth, the s-. ape o f  tae c- L? t r iiia ( T ^ )
was better  in eighth edit ion. Ihe shcipc adjpted 
in the sixtoenth editi.^n i s  rvd.ativcily d i f f i c u l t  
to  w r i te . 11 would be bet uor i f  tho e a r l ie r  shape
is  retained.

v i i )  In  lesson tentn the contone of Nayo Han dir should
be changed, and nov/ dynamic roles o f  the v i l lage
councils should be incorporated hero.

v i i i )  In the reading material a f te r  lesson eleventh
ent it led  Pha3 2hjol a word Phaleri seems
to be superfluous hence i t  laay be deleted. The 
word dhandhe ) has occured on page 3j
(sixteenth editi:>n) which should be deleted because 
the l e t t e r  dha (%^ ) has been introduced in the 
next lesson on page 35 in the twelft^h lesson,

ix )  In lesson twelfth at the bottom, belou  ̂ the l in e  
l e t t e r  sha ( ^  ) also should be printed a fter  
dha C ^ ) .
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x) In the reading matter entit led. Kcetr.nu ( 
a f te r  tv/elfth^ the name o f  tlie persjn v/no 
discovered i t  should be given to increase the 
general knowQ.edge o f  the adults, iinother 
improvement in this lesson is  giving the corrent 
name o f  the s c ien t i f i c  instru^nent \vaich ĥ 'S been 
illustrated.^ The i l lu s tra t ion  i s  b ig  but the name 
i s  missing.

x i )  On page ^3 (sixteenth edit ion) in exercise No, 6 
’ write correct v/ords in the llanks’ the word 
send should be underlined vrith dotted l in e ,

as an example to indicate that the word sand ( -̂T '̂b) 
has been written in the f i r s t  sentence.

x i i )  Materials from page to U-o appear to bv̂  further 
extension o f  exercise. On page pO starts the 
fourteenth l-'^sson but there i s  nov/here the mention 
o f  lesson thirteen (sixteenth ed i t ion ) .  However^ 
lesson thirteenth has been menti.^nod on pa^e V6 
o f  the eighth edit ion. I t  i s  suggested that lesson- 
fourteen should be printed as lesson thirteen 
which deeJ_s with conjunct s.

Poem on ]Dage 5  ̂ (sixteonti:^ ed it ion ) ,  has been treated 
as a lesson (lesson f i f t een th )  and numerals on page 55 
lesson sixteen. In a primer sucli matters may not necessarily 
be taken as a lesson.

In fact the old primers* job f inishes a fter  the twelfth 
lesson. Materials fr^m page 45 onwards should be condensed. 
Due importance 3 o f  course 5 shoulx:. be given to the matter on 
pages 50 to ^2^ v/hich iriay be tciken eicher as a lesson (as i t  
i s  at present) or as on extension of the tii ird review 
exercisej vrhlch f t v - e l f t h  lesson.
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The records (Table-6) have shown that on an average 
about ninty days have beon devoted to teach the f i r s t  twelve 
lessons o f  the old primer. This nanibcr o f  days i s  norc than 
v/hat has been thought over for  the time peri.jc to f in ish 
teaching o f  the primer-, i . e .  two- and a hcilf to three rnontli .̂

I t  would be worthv/hile to regular!c,e the nurnbci' o f  days 
to be devoted to teacl a lesson of the primer. In some l i t e ra cy  
pro ject i t  may be worthwhile to try teaciiing each lesson 
consecutively fo r  f iv e  to six days that i s  one fu l l  v/eek. Thus 
i f  the improved primer i s  arranged into only tv/elve lessons 
with review exerc ises5 i t  sn^uld take tv7olve weeks at the mostj
i . e .  three months. This period siiould be considered enough to 
f in ish  the primc^r and rest o f  the penod should be devoted to 
teaching the Nava S^vera Reader v;hich are intended to develop 
l i t e ra c y  sk i l ls  to a functional le v e l  along v/ith imparting 
functional knov/ledge.

As the Haya Spvera system of moJving the non-literate 
and semi- l i terate  adults functionally l i t e r a t e  wvs or gin a l ly  
planned fo r  a f u l l  sesaon v/ith the course to be cover>..d through 
teaching the prim.er sind three graded readerSj i t  needs to be
reconsidered and a6ain taken into practice in order to bring
about, comparatively spealii-ng, durable results so that the 
chances of lapsing back into non-literacy aro reduced to a 
minimum. An e a r l i e r  study.(1 ) has pointed out that to cover 
functional l i t e ra cy  course developed oy che Literacy Housc  ̂
a period o f  about ten months woula he needed. A study of
retention of l i t e ra cy  has recommended that:

1. Ran Shankar,. ^  Experiment in Functional  Literacy 
Teaching throu,^h Nay a Saver a Method« Literacy House 3 
Lucknow, 1972, 32- pp-.
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as a ininiiTium, i t  i s  necessary fo r  a person Do 
complete a four-year courso at a schoDl in' :.rder to retain 
l i t e ra cy  through a l l  his l a t e r  l i f e .  A lternat ive ly j  an 
adult i l l i t e r a t e  (non- l i tc ra tc )  shoulu hot only pass Grade 
I I I  Literacy Tr-'lningj but should also get ir,ore focussed and 
intensive learning in order to ensure retention"of l i t e ra cy  
sk i l ls  comparcl)le to those who get -four-years o f  
Sehooling. p . 85. ’ ( 1 )

Therefore, i f  las t ing  l i t e ra cy  i s  to oe imparted the 
f u l l  course o f  functional l i t e ra c y  training should be

given in about ten to tv/elve months period and i t  must 
necessarily aim at providing focussed and intensive 
learning experience whicii should be follov/ed by a suitable 
f o l  1 ow- up p ro g raTTime.

Follov/ing are some other suggestionss

1.. The study o f  basic learning materials (Primers) can
. be undertaken follov/ing the f i e ld  experimental 

procedure v/hich has a much v/ider app l icab i l i ty  -and 
is  relevant in studying other primers as v/ell.

2 . Instead o f  ch.anging books at period!c;?l in te rva ls 3 
che?nges can be made in the books a f te r  similar 
s c i e n t i f i c  experiments including experts ’ opinions 
specia lly  in the c o n t^ t  o f  Nationalised Text Books.

3 . Experim.entation even on modified l in es  to var i fy  
the su itab i l i ty  o f  books not merely for  their 
adoption5 but for a post-adoption scrutiny for 
delet ing or revising obsolete cotitents or lessons 
and fo r  introducing new upto-date la te s t  
innovations or leaders should be undertaken.

1. Kapoor^ J .il. d Prodipto Koy. Re ten si on of L i t eracy. 
Council fo r  social Development. Nev; Delh i5 1970.
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Apoendix.l(a)

LITiJRACX aoDSE, LUOKlJOW-5 
Naya Savepa Primers lixperimental Proj e c t , 1971-72 

Test Paper No.1

^ ^ ^  Z  ^  h ' E 10

=rt q ^  ifr 3Tt n't 3fr 5

gin ptcr; gi?f 3ifi  ̂ gift̂  rrt^T

^ToTT (TTcr qtfT f i t n r  ilTPIT 3fTtr ?I^T

srn crrq- I  i 5

10

gTifr MT I HT̂ -fr qr 15
TST MT 1 qTTt" g?i  ̂ ifTH TBT

10i5| T T ^  ^  rST UT ? 

qit^ ^ST TfT qr ?

§T2ft (pgf yr ?

gTsfr 2i ?

HTift ?!Tr ¥ r  T IT  m  ?

HFtqi He# F4T gt TgT i-lT ?
Total marks obtained

Name... ...................................V i l l a g e . ..............  . .Date*. . • . . .
No. oi* days class held.....................No.of days class attended

No. o f  lessons completed............... ............ Primer old/Revised.

Supervisor, ,, » . »  «. o. . . .  ::iKaininer..................... .
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■̂5

A p p e n d i x - 1 . ( b )

LITERf.CY HOuaE, LUCKJa^-5 

Naya S,avc*ra P r im e rs  Ej^pGriniGntal P r o j e c t / 1 9 7 1 -7 2  

T o s t  p a p e r  No ,2

cTt^f g ^ t ' qgn  ^ T f i ^ r  m  ^ . I

0

. ........ ...................... . ................................. ....................... . jO

53  ̂ ................................................................................................  5

n'Tr' W|fl I  ! '̂ Ti 'CfTW Tt^ft

T g n r  I  I l% gTY^  w>Eh-^'^h ‘m  "f^

m  HHtq-T I rlT'TT r̂̂ >T̂~K ^T"^T 1c>

R yT! 'frllTr ^  l T€ fit Iltn ?T l!Tg

I  I

isj j  3W^T I  7

fwgTTt nT?l %ST 7g;lT S ^

gr'ifr s-1 Sent I  «

f q - g r f t  FTTPi If ^̂^̂ ■̂ ^  3fTqri e '*’

tp-Eft TRfl W  5?% 3>t ^Stfl" I  7

utti ifr ^ 'i
T o t a l  laarjcs o b ta in o d

Name V i l l a g e .................... .. D a te  • • .  . . • . „ » . •

No*ol; day s c la t jy  h o ld *  ................................ ,is[o «of d a y s  a t t o n d c d .  • * «

..................o c N O . o f  le s s o n s  c o rrp le te d *  • , . .  c « ................ ..

P r iia o r  sold/jT^evi.SGC-

S u p e rv is O i', - - U - j .  -a»a9« » «c*au*»a« « «op



LlTlai^CY nouss^ LUCKNai-5 

Naŷ :'- Savera primers a:-gpGrimental Project ,  1971-72 
L iteracy Test paper No,3-

«TTffru ?rpT9iT ^ qrfs'FnT^ ^ gn?! ?i

cR-rl S i'gT ^  s1"f ntffT 7!Ta asfi 

"ferT I  I 0

20

3l ............ ......................................................... .................., . . . 10

5jg fT̂r t  "ft) 5‘T̂ f1‘=r 55TfT ii sirrfi't?! sTt' 4o

joKI eYri ?? I tjT^g 3TT5f ^  fH

HTgFft 3ltT f^sT flt'TlT iSlnt =iet I  1

^  ^  ■fHT qi?* EjTrl WHw, sTTt <3t=r

cJTrT ffeltTT ?( 5̂ ' gT?r 5T5|- , Hsft

3Tcr^-3m% CT h  ^ T F IT  3f1-ir HT6fi fiT

r̂l TBrI 6 1 3ITq- sft' tffe STRHT sSrcfcTT 'flifr-Jlffa

JTT ^Trl T"! clY ^  -TO?) I

■ M r  trt I  I
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!5i 5TFT ^ 5>?S1 lo  sYr! £|? * 10

q3T sfr 75IT 35tT tprrl S ? 

tlrf 'f̂ TT I  ?

fg g r  rT ^  5>Tri f  ?

3TT3I ^ JFT i5 r-rt̂ rf gfr w 't  I  ?V3

T o t a l  iTi:?.rks o b ta in e d

Name • • . ...................... .... . . V i l  la g c  • • ............... o o . , . . .D ate  « • • • • • • • . .

N o .o f  clays c^-'lss h e l d . . . . *  . . o . . c N o , o f  d a y s  c l a s s  o t te n d c d

NO.of lessons corrpletod. •. .» . •. » . . . .priraergOld/Revised.



LITERi~*CY HOUSE/ LUCI<l'Ta^-5 

Naya aavora Pr iraers gr imonta 1 Projoct, 19 71-72

Literacy T e s t  Paper ' No , 4

cr  ̂ as# ?rtn ffrari i ,  cpt^-

ffr ^Tfl i j is f  f?R fr srrn't I ,  Sd T iff 3;r^rl I 1C

(^7) Appendix-1(d)

M  ..................................................... ...................................... ...........  20

gU T ^  ^  ̂  T f e r f  ®T sfTfT-ar f w r  p T  I  i 5 0

5Tfi^ ^  fng , ns ft ,  Irw artr cUTa T f e r f  I  1

^ T ,  ijg r̂T, Fft ,̂ qrqrr, ■%cp gisK

i  I qr^r % 1 q f r ? w  ^  nrfcrr s t ' f

HTTcnt e I g fe p i ii J ig r ^ r r ,  =it?Tg<'T , fs :^ r  3 itr

H rqiif" qgfIT 1 I 

3̂1 KJfF^ gtn $ f=|Jl ?I Ffr Tf^qf

qr srt t̂ I' i wfyf ^ qr=ft

} i fguirl't ?T5T ^  3fTffr I  g t f i t  I  I

S-ITTTI ^  3Tf1^' if tft^T 3{Tr St^FI S t f^ T  I  I

q-fg-qn ^ qrtVfnTH art^ erf i? #fi?rT c;  ̂ % i
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ttS Sari sTfi'ir ii ffl’ Tf̂ 'crf 8 v 20

g5f f ? a  fi55TT I  ?

trfnpi i5 5t ^fOTf I  ?

=Tf5tff q r  qftj f$wfF!V sriT r̂ -iJf s ?

...........................................................................................................C O .  » « •

jajj HT7T1 5) qcf <5t=i-HT c3T I  ?

siTT'fl ^ fqifj fcSTT ?

J?TTn Tffi^ if 5t^-HT ^  I  ?

T o t a l  in? r k s  o b t a  i n o d

Narne. .v i l l^ ig e *  • - o «. . c . • c o . . I>'-itG# • • • • •

N o . o f  ds-ys c l a s s  h e l d .  • • • • • • .  No . o f  d a y s  c l a s s  at-ten d ed * .

N O . i f  l e s s o n s  c o r f p l e t e d ,  ,  .  .......................... . P r i m e r  5 01 d / R e  v i s e d

S u p e r v i s o r .  ................... .. . . .  c . . .  E . x a m i n e r ........... ................. ..
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GH?vR

Bkh

JÊ EBH

KEETANU

I<UTCII?i

M kr®IR

r̂ JfiTRA

m Y h

iSiYE

PAMCI-I?iYAT

PH?*L

PHALEIRI

PKOOL

PRAVE.SHIKA

SAND

SANSHCDHXr

SAInSKARAN

aAHYUKTAI<aHARA

SAVERA

SI'JAR

THAN

\ZARrIAPAlA

VYANOẐ NA

GhÔ iŜ iRY OF WORDS

m

Irf

sHq 

sgr

TITTT

==nrT

qTTT-qfl

CFfT

q%ft

Ha;aa/HOif:

PLOUGH

HALF C ONo. ONî JIT

i! îxX)/ -rilR

TONGUE

GaRr'S/BACTSRIA 

MUD/i-AD£ OF CLAY/EARTH 

TEi'FL^/PLZ^CE. OP WORSHIP 

Va-iElL SIGN 

I€;w ( S in g u la r )

NEM ( P lu r a l)

C OUNC UVVILU^CE. C OUNCIL

FRUIT

?,RU IT (A a  ia  1 ec  t  i c a  1 )

FLC^iiiR

P R II®

BULL

REVISED/ IMPROVED 

EDITION 

C Ol'j iliUixfCThJ;

DAt^N

Va^EL

BREiiST (o f a n  irr& 1 s ) 

LETTx:.R SERIES 

CO îSQNANT
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ALPH/VBiiTS IN

3T 3TT W 3"

3f> 3i ir ♦Ol #

q S'*

l3 ?T 5i'

S*

fl

q- gT T!

u T

SI fl g

k] If

? 9T

♦ last three le t t e r  lom s nave been given
Savera Praveshika. (Saashcdhit).

Primer,
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ELEl'^NT CONTKm IN OLD PRII-iiR

ADpendix-*4 '

L esso n  X N O .of X Vov/els S< VowgI X C o n so n a n ts  X NUiT^cr  “o f
NO, X Isey woi:ds X s ig n s  in tr o d u c e d  X In tro d u c e d  XLNjGv7”v7ord£{ Sen te n

X ___ ____________________. . . . X .  ;> c e s

I .  2 3TT,T 11 2

2* 1 -—  Q", T' 8 3

3 . 2 =T,Jh,^  15  8

4 . 2 # , t  g.TS 20 8

Reviev/ e x e r c i s e s ,  p p . 7 - S . . c ,

5. 3 —  IS 5

6 .  3 ^ , n  3 2 15

7 . 4 3ft, t  ST, S , H ,?  24 19

8 .  3 3 " , -  IS  17

R eviev; e x e r c i s e s ,  p p . l '9’- 2 3 . . . »

9 .  4 23 19

1 0 . 4 S .H .E i -J_y 20

I I .  4 3=> -ty 21 27

1 2 . 3 16 17

R eviev; e x e r c ie e s /  p p . 3 8 . . o c  

13 • l i x e r c i s e s  con cinued# . o .

1 4 .  C o n ju n c ts  and co n j,u n ct c o n s o n a n ts

1 5 .  poern “V-ie a r e  o n e , v;e v;ere o n e . . . . ' *

1 6 .  N um erals from  1 Id 100 in  H in d i and A r a b ic  fo llo v ;e d

b y  v a rn a m a la
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ELSI^.I'JT COiNtt̂ SNT- IM l & t  PR I>ER

L e s s o n r;!umber o f Key w o rd s * S y l l a b l e s v o w e l NO, o'
num ber k ey  w o rd s intx'Od Qccd s e n t e

1 2 3 r r , ^ ' , r i r 3

2 2 FiT'fl', cftqT f t ,  tfr, w r T , r 8

3 2 q tc i.e -T c ft E t T -i.'u

4 1 1c\
. . . 16

5 2 ^rlT, H5TT’ C\ R• <JN 13

6 2 HTefr iS, B T .rf!' 16

7 1 --------------- 13

8 2 ' CN
->

20

9 2 t ’H 3 f 2' _-

10 1 r^scni i faTJ, f  m 23

11 2 5V''iT,niMqTr 26

12 2 n t q i ] , TjTcj--’ C\ T 19

13 2 ^ r ,  (T A o .g - wmw^ » 20

14 2 B'd < 1 3, ^/tfr

15 2 e; , c 24

16 2 5 ^ T c iq T ^ ,^ q r d , q r 28

17 2 q , f j i 26

18 1 vrdTT ■ ■ 'JqT, u"
- L

19 2 ' C \ 2 6

20 2 StPT<I), S fHii t (jO f  ̂ ^ 35

21 2 ^ ^ f .p irg F T V,q=>T 1 9

22 ,2 Jrr, ?■' ^  •■"S'

23 1 crr?T J

24 2 flif, g j
r

“ » 7 2Q

25

26

27

28 

29

G onjunc-cs and c o n ju n c t  con son ^ n tc 

poem '»We a l l  b r e t l ie r n  a re  o n e * - * ” 

N um erals up t o  100

(Ooii j Uiic 'r.-s 

NIEPA DC

ill
D01137

t w e lv e  vo^-rols '̂ .nd for;.-/ ^ sonant;-


