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FOREWORD

There had been very little systematic and comparative gtudy
in our country of the effect of the methods used in the prenaration
of literacy primers on the rate of acquisition and retention of the
literacy skills by the adult learners. In most cases the new '
methods of literacy teaching and learmming namely, the word and
sentence methods and more popularly knownthe ecletic method are
introduced by the authors more on the basis of the popularity of
these methods among the adult educators rather than on the basis
of any action research with the adult learners who are expected
to use these primers. The present paper by Shri Ram Siankar,
inspite of 1ts limitations, héppens to be & ~unique research study
in the field of li{teracyv methods used in the popular Hindi literacy
primers, Naya Savera Preveshika and Naya Savera Praveshika Sansho dhit
two primers baged on two distinctly di fferent methods, brought out
by Literacy House in the sixties. The study could not identify
any significant advantage or disadvantage of using any of the two
methods used in preparing the above primers. May be, this very fact
1s significant enough to make us pause, think and rethink while
opting for any of the new methods of iiteracy teaching. ¥t has been
widely observed that most of the adult education instructors insti-
nctively fall back upon the method of literacy teaching and leaming
of which they themselves haprened to be the products.

.

We would feel encouraged {f the present study could ratse some
of the basic issues in the minds of our cn-workers in adult education,
1 am confident, Shri Ram Shankar, Head of the Pese8rch, Evaluation and
Monitoring Section of Literacy House, will take serious note of the
comments and suggestions received by him from the readers of this

paper while designing further studfes in this important area of
11 teracy research.

| A.K. Jalaluddin
Lucknow Director
June 30, 1983 , Literacy House
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Chapter I

INTRODUCI'ION

After over nine years of extensive as well as intenéive
experience, in the field of adult literacy, Literacy House(1)
felt an urgent need of developing a better system of literacy
teaching to non-literate and semi-literate adolescents and
adults. As a result of close cooperation among adult education
workers, a linguist, an educational psychologist, an artist, a
typo-graphist, writers trained in the technigques of simple
writing and literacy teachers, a new system named the Naya
Savera (the New Dawn) teaching technique was evolved. This
was the realization of one of the scores of visions of the
Founderphilanthropist and a pragmatic philosopher in the
person of Late (Mrs.) Welthy H. Fisher. Based on sound educa-
tional principles and philosophy of adult education this new
method was intended to Wwring about a New Dawn to the non-
literate (2) masses of India, removing their ignorance
through literacy education. An adult literacy primer, named
the Naya Savera Praveshika (3) was prepared and published,
in Hindi which is the National Language of Indian Republic,
and is also the spoken and written language of the most
populous states like Uttar Pradesh, Rajasthan, Madhya Pradesh,
Bihar, Haryana, Himanchal Pradesh and Delhi.

1. Shaw, E.C. 'An Institution for PFunctional Literacy,
Literacy House', Literacy Discussion ,Vol. II, No. 1,
Winter 1971, pp. 81-92.

2. The term 'non-literate' is preferable to 'illiterate!
because even some of the so called educated persons could
be illiterate.

3. ©See 'Gloscary of Words' in Appendix-2.




The Naya Savera system of adult literacy teaching
consisted of a course of study which was divided into two
parts: first intended towards teaching basic literacy skills
through the primer and, second consisted of teaching three
graded Naya Savera Readers. The primer of the Naya Savera ,

system is the focus of the present study.

The primer was prepared and published in 1962, It has
been reprinted as many as eleven times since then. The records
tell that right from its first edition in 1962 to the tenth
edition in 1972 a total number of two lakh thirtyfive thousand
coples were printed and used and another three lacs and twenty
thousand copies were printed in its eleventh edition in the
year 1972 (L4). '

The Naya Savera Praveshika is quite popular in the
literacy programmes being carried out by the Government as well
as voluntary agencies in the Hindi gpegking areas. It is based
on the eclectic principles which combines the advantages of
both the synthetic and the gnalytic methods of literacy
teaching to adults. Accordingly the Nayg Savera Primer follows
the word approach in which known words are taught first with
the help of suitable illustrations, then words are analysed
into letters which are recombined (synthesised) to form a
number of new words and sentences. To begin with, a set of
twelve charts, quite big in size with big letters and
illustrations which could be perceived from a considerable
distance and with facility even in dim 1light (5) for each of

4. While this report was being written the primer underwent
four more editions from twelfth to fifteenth in which
three lacs fortyone thousand copies were printed during
the year 1973 before October.

5. In the beginning kerosene lamps were used therefore,
literacy classes were nick named as lamp-1light schools.
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the first twelve lesson of the'primer, is used by the adult
literacy teacher to facilitate teaching in a class room
situation.

The Primer has incorporated concepts derived from adult
life. The subject matter revolves around interests and neédds
of adults. The lessons have been devised on themes vital
for the gevelopment of the individual learner as a worthy
member of the society. Some of the examplesgiven below
illustrate the above statement:

Lesson six : 'Work is pleasure!
" eight : 'None should think one-self too small to
undertake big tasks'
" Nine : 'Do not believe in rumours, find out the
truth yourself!
" Ten : 'The Panchayat Ghars are the new temples'

This Primer develops a habit of learning to read and
reading to understand. It does not encourage'rote learning',
which 1s a characteristic of learning by a child.

A group of review exercises, leading to self learning,
have been devised very carefully and provided after fourth,
elighth and twelfth lessons. The exercises introduce cursive
writing and provide space for writing by the adult learners,
Illustrations as visual aids have been used throughout
the primer.

The primer is divided into sixteen lessons. It
introduces practically all the alphabets: consonants, vowels
and vowel-signs through its first twelve lessons. In rest
of the lessons towards the end of the primer, conjuncts
consonants and certain alphabets relatively more difficult
in shape and having different forms have been dealt with.,
Some proverbs have been gilven after fourteenth lesson and
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there is a poem !'We were one, we are one and we will over
remain one', Numerals from one to hundred Roth in Hindi and
Arabic, have been provided in the sixteenth lesson.

This Primer uses one key word in the second lesson; two
words each 1n lessons: first, third and fourth,three key wérds
each in lessons: sixth, eighth and twelfth: and four key words
each 1n lessons: seventh, ninth, tenth and eleventh. Thus, in
total thirtyfive key words have been used in the first twelve
lessons of the primer. Numerals from one to ten have been
provided in the first four lessons. (6)

Hindi language (7) has fortynine alphabets (8) out of
which the first twelve are vowels. A significant fact about
some of the Hindi alnhabets, specially vowels, is that their
shape and position is changed when these occur in
combination with other alphabets to form words.

The Primer contains five hundred words out of which
three hundred thirtynine words have been sgid to be
functional words.(9) It is accompanied by a Igacher's Guide

which 1is a must for each and every adult literacy teacher
using the Naya Savera Praveshika for teaching literacy to
adults. Thus the Naya Sgvera Praveshika, so carefully and

intelligently constructed, has been in use for the last
about ten years. Obviously the copies of the primer
published during the peinod should have helned about five
lacs non-literate and semi-literate men and women in
becoming neoliterates.

See 'Element Content in 0ld Primer' in Appendix-4
The script used in Hindi Language is known as
Devanagri Scripnt.

See ! Alphabets in Hindi' in Appendix- ?

'Preface to the Naya Savera Praveshika (old) by
Mushtaq Ahmed .

O O

- L
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Soon after its Publication in the year 1962, the
Naya Savera Praveshika was put to test in the field. The

Nay. Savera Bxperimental Project was launched in a cluster

9w

of sixteen vlillages on Lucknow-Sultanpur road at a distance
of about twenty kilometers from Literacy House-North (10).,
One class 1n sach of the sixteen villages was started. These
classes, ten for men and six for women, were openad on 1irst
March,1963. That experiment, since then continued in some
form or the other without any systematic observation being
made and without any scientific reporting of the results.
The only report ever published about this experiment does
not talk bout the concrgte results. It tells that the
percentage of attendance rangedfrom 26,6 to ¢5.6: that

both men and womer were Iound enthusiastic; that peoples
aspirations and hopes wvere raised and that the response

was good (11). During the year 1966-67 a seminar of the
pionecrs of different adult literacy methods was organised
at Literacy House, Lucknow by the erstwhile Department of
Research in closz association and cooperation with the then

Iieid Work Dapartment. As a result of that seminar it was
planned %o conduct a field experiment for making a comparativs
study of e dlfferent adult literacy Primers. That experiment

ould have been the first systematictrial of the I

Primer alongwith many others, but it did not materialise.
Tt may pe mentiongd here that sixty classes in all were
uncticning during the year 1966-57, Those sixty clasess

10. Another Institute nemed Literacy House-South has been

“‘tdollSHQA in Andhra Pradesh under the auspices of
dhra Mehila Sabha which had the privilege of having

Ldtc D1, (Mrs,)Durgabal Deshmukh as its dynamic leader
Literacy House thLOughout this report would mean theracu
Esusz Tucknow (Nortn).

. huaned,h. Muya Savera Schools An experiment in Functional
Literacy . Indien Journal of Adult Education. Vol . XXIV ,
No. 3, Anpust 1963,pp.11-12.

=\
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comprised of forty classces in the villages of Sarnjini Nagar
Development Block area in Luckrnow District and twenty cliasces
in the urben industrial area of Kanpur. Thes? twenty claszas
were organised at Labour Welfare Centres to educate the
non-literate workers of the local industries and factories.

Eight hundred and sixtynine adults were enrolled in
the forty classes functioning in the Sarojini Nagar Block.

Later, i.e., during the year 1968, a study (1z) of ths=
Naya Savera Praveshika was undertaken atilising the records
of six selected adult literacyclasses counducted during
1¢566-77. One huncdred and thirtyeight adults were =nrolled
in these six classes which were started on first April, ;67.
After completion of the Primer thc After Primer Test was
adninistered in June 1967. That study brought into 1ight
the following facts:

1) Average number of working days
the six teachers to teach each of the fir
varied from 2.3 days to ©.9.days. More than fiie

days wewe deveted to lessons sixth, seventh,

3y devoted by
T

(1
st twelve léessors

eighth and twelfth. On an average cbout five
days were devoted to teacn a lesgon.

2) Teaching of the Primer wags coupletec wibthin
a period from cixiyseven to seveutyssvea working
days with an azverage of seventy werxing days.

3) Only about si.ctyfou:r percent of the enrolment
participated in the After-Trimer Test,.

12, Singh,T.R. A_repori gn Nayva Savere 2ri=er . Investigation
and Evaluation Section, 7.7 Seracv House, Lucsnow-5U.P.,
n.d.pp. 264 Appendices (wimeographed). Inls report was
revised and it s sescond aditlon was mimeographea in
April 1570.

13. One working day 1s sunpmosed to o2 of tvo lours duration
when the ciass is conducted usually duwing late
evenings for men and after-noons for women,
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4)  gv-r twenty percent dropped out and the rest did not
participate in the After-Primer Test for reasons
unascertained.,

5) The performance of the eightyeight adult participant
in the After-Primer-Test have shown that: .

a) Eightytwo adults could recognise all the ten
alphabets contained in the test, the remaining six
adults could recognise seven to nine alphsbets.

b) Eightyfour adults could read seven or wmore words
the remaining four adults could read less than
seven words out of the ten words contained in the
test paper.

c) Fiftysix percent of the test participants could
attain a reading speed of thirtyone to sixty words
per minute the remaining adults attained a reacing
speed of thirty words per minute or less.

d) Thirtyfive percent of the test participants
attained a writing (copying) speed of four to nine
words e r minute,

However, in view of the absence of any set objective
criteria it is fairly difficult to evaluate or comment upon
the above results waich are at their best somewhat qualitative
statements based on the use of secondary data.

A nzed has been felt and expressed occaslonally to
improve upeon this prirer and publish an improved and revised
version. However, thig could not be fulfilled partly because
of the lack of any systematic cbservation, partly because the
orginators of thls primer had Left this institution, and others
present were not intercsced enough in the lmprovement of
this 'old! Primer,

Literacy House ventured to construct a new primer.

L]
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A Speclalists' Workshop on preparation of literacy primers for
adults was organised from second January to tenth February,

1968 at the Literacy House campus 1n Lucknow. This Workshop had
the unique privilege of having a distinguished American Linguist,
Dr. (Miss) Sarah C. Gudschinsky, as Director. That Worlishowp was
attended by some experts from other than Hindli speaking areas
also. As a result of that workshop a new adult literacy

primer was prepared in Hindi by the Literacy House. This

Primer too bore the same name, i.e. Naya Savera Praveshika

with an adjective "Sanshodhit Sanskaran' which is apparently
'misleading' in the sense that it gives an impression of the
'old! Primer being 'improved and revised' whereas the fact is
that it 1s altogether a new primer based on a different
approach and methodology than the earlier Primer (14).

Though both the Primers have been constructed on what
are known as eclectic Principles whereby the best ideas from
other methods have been used but the 'old! Primer follows
tword amnroach" whereas the 'New'Primer follows the "Syllable™"
approach. The 'New! Primer was published in January 1969.

There are two different views regarding Hindl language.
One view is that Hindli is a hightly phonetic language and,
therefore, it is very simple and easy to learn to read and
write. - The poeple who hold this view-point are of the
opinion that the syllabic principles are not of much
significance and, thcrefore, of little use in teaching Hindi.,
The other group holds the opinion that Hindl language 1s not
as much phonetic as it is thought to Wre. It 1s phonetic-

1%, From now onwards the 1962 edition of the Primer would be
known as "0ld Primer' and the other as '"New Primer",
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-syllabic. Moreover, its syllabales are more complicatad tran
those of the English Language. Hindi can not be taught witlhout
consi@ering the syllapic principles. Both the above oplnions
appear to be on extereme points. In the perscnal opinion cf
this author Hindi is primarily a phonetic language and only
secondarily a syllabic language. Learning of Hindil is nmuch
easier to begin with by following phonetic principles. over-*
emphasis on the application of syllabic principes from the

very beginning wuld naturally make the learning experience

for the beginners a relatively more difficult process.

Broadly speaking, the so called "revised" Naya Savera
Praveghika (the new primer) i1s an outcome of the second view
mentionead above. It is primarily syllabic in the approach te
literacy teaching to non-literate and semi-literate adults.

On the other hand, the old Primer adopts the phonetic apnroach
and therefore, is expressive of the first viewy stated above,

The "New Primer" has been prepared under the infiusnco
of a foreign linguistic expert believing in the syllablc
principles being apnlicable to a 'foreign' language: Hingi,
considering the two major characteristics of fluesnt readinz:
(i) the units of analysis of new words are fgyliables"
rather than alphabels, and

(i1) whole phrases or sentences are read at a glance so Lhof
reading is marked with good phrasing and intonabtior..
The '"New Primer" takes care of both these cheracterisuics.
Following are some of the other characteistic featurss
of the new Primer(1 5).

1) Those key words have been selected whirh could pe
easily read after breaking them into ™syllablilec',

15. Preface to the "aya SaveraPrimer LRevised (Necw)"
by S.J. Mukand.
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3)

%)

9)

6)

7)

(10)

than "letters',

Consonants, as complcte syllables witn the inherant
vowels pronounced, are taught after consonants with
signs (matras) have been practised to sowme extent.
This has been done to enagble the gdult students to
differentiate between the pronunciation of the
former letters and that of latter ones. Specidl puaiuas
are taken to teach the consonant in a syllable's
final position where it is pronounced as though

it has a halant even though it is written as a full
consonant.

Difficult elements, like conjuncts, have not been
detained #ill the end of the Primer. These have
been Lntroduced alongwith easy elements so that

the time a learner reads latter lessons, the
difficult letters become pretty simple.

Letters have not been taught in conventional
alphabetical order (and this fact is sgually

true of the '0ld Primer' also). This is not
necessary anyway. What is necessary, is to

provide known and useful material and avold the use
of meaningless words and sentences. This

principle has been kept in wind while preparing
this Primer,

Only those words are used which can be understood
by all Hindi speaking persons. Colloquial words
have not been used.

To avoid confusion, the letters of similar shapes
have been used adjacently.

Writing exercises which the students will carry outbt
1n a separate exercise book or s ate have been
provided in the !'Teachers' Guide'.
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Lessons two to twenty four consist of two pages each,
The 1zft handpage usually contains the key words with
'illustration' and units or new eleéments introducsd in the

particular lesson, followed by sentences forreading. The
right hand page is devoted entirely to a larger reading
selectlion, The passages give practice in reading new
syllables in new words, primary emphasis being on the
recognition of the grameatical words or word-parts (such as
the post- positions, the verb endings, the conjuncts) and
the reacing of phrases as units. For each page of the
pupil's text detailed instructions to the teachers have been
given in the Teachers' Guide.

The analysis of the 'New Primer! (16) indicates that
in all the lessons, from one to twentyfour, two key words
have been introduced in zach except in lessons: four th,
seventh, tenth,eighteenth and twenty-third where only one
key word has been introduced in each lesson., By the time
the students raach lesson fourteenth, the first ten vowel
signs are introduced to them with the help of key words in
theése lessons. One-half letter 'L' is introduced as early
as in lesson tenth, In all fortythree key words have been
usad upto twentyfourth lesson. Some conjuncts have been
dealt with in twentyfifth and twentysixth lesson. Numerals
from one to ten have been introduced in the first ten lessons.
A more detalled description has been given elsewhere (17).

16, See 'Element content in New Primer! in Appendix->.

17. SinghsT.R. 'The Revised Naya Savera Primer: A& Preliminary
Study ', Literacy House, May 1970, pp.9.(mimeographed).



Chapter -II

LXPERLMENT_T

During the years 1970-71 an experimental project was
launched with two objectives: (1) Tryout of the two adult
litcracy primers:the "0ld" Naya Sagvera Primer and also the °
"Wew'" Naya Saveéra Primer, in the actual ficld situation,
and (2) to make a comparative study of the two Primers.
The "0ld Primer' was introduced into experimental functional
literacy classés just after its publication., However, its

"tryout! continued without reaching any conclusion at any
stage of its use in teaching literacy. Literacy House, which
have had experience in planning, orgainsing and conducting
field experiments undertook this work afresh and launched
present experimental project to tryout and make a comparative
study of the two adult literacy primers in November,1970.

To conduct this field experiment, elght experimental
classes were organised, out of these eight classes four were
for men and four werc for women. These two groups of classes
each comprising of two classes of men and two classes of women.
Suitable persons were trained thoroughly to teach in these
experimental classes. The classes started functioning under
the supervision of the two Departments: Training and
Reszarch and Evaluation Department of Literacy House.

As the experiment continued, the persoins Involved in it
gained more insight into the methodology of the study. The
objectives became moTre clear and were redefined later in
December, 1970 as follows: (1)

1. Draft of deliberations regarding objectives, phasing and
responsiblities for a comparative study of two primers
produced by Literacy House, LucCknow (Meeting held on
Dec.1,1970-attended by Dr.(Mrs.)M.G.Escher Mrs.S. Trivedi,
Dr, T.R, Singh and Mr,V,Tripathi.

G
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Objectives of the Experiment:

1. Test revised Primer in respect to interest of student
and teachers, order of difficulty of wordd, content
material, 1llustrations and achievement of students as

determined by suitable tests. .
2. Conduct similar study of old Primer,
3. Introduce reading material based on aspects of improved

agricultural methods, population educatlion and family
welfare,

4, Make all possible use of data@ collected in 1& 2 above
and conduct a comparative study and other side studies.

To make this study a number of possible 'controls' were
exércised and various records such as village surveys,
particulars of adults, attendance and monthly progress reports,
individual's progress sheets, teachers' notcbooks, students'
exercise notebook, superviser's diary and teacher meetings!
minutes were maintained and series of four graded literacy
tests to measure literacy attainment levels of adult students
weres prépared, pretested, printed in suitable format and
adninistered. The results of the statistical analysis of the
four literacy tests mentioned gbove have been reported
elsewhere., (2) Analysis of the results of t he above mentioned
experiment indicated that there was no significant difference
between the mean achievement of the two comparison groups of
male and female adults, one using the "0ld Primer plus Reader I
(in part) and the other gruop using the '"New" Primer on any
of the four graded literacy tests administered at four
developmental stages to both the groups. On the basis of

2. Shankar, R'A Note on Literacy Test Results of
Experimental Adult Literacy Classes' (unpublished
manuscript) pp.S (typed).
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these rosults 1t was tentatively concluded thst the attainment
levels in 1iteracy of thc group, who were taught the New
Primer, were not significantly different from those who were
tau_ht the old Primer and the first ten lessons of the Naya
Savera Reader I.

The experiment, as it was conducted, did not meet all
the aobjectives stated earlier. Interests of the students and
teachers, for whatsever reasons, were notascertained, order
of difiiculty of words was not established; testing of
illustrations, although begun, was not carried to any extent
worth mentioning. Moreover, reading materials in the form of
content sheets as contemplated, were ncver preparad to be
introducea.

At the best, the project could fulfil part of the first
two objectives, i.e. taest achievement of adults as determinad
by suitable tests for which a series of four graded literacy
test papers were prepared and adminstered to the participants.
The project has already becn reported.(3)

Persons involved with this project did not feesl
contented. Much was still to be done. The conclusions drawn
were under stood as 'only tentative!. It was thought that the
experiment should be repeated. Some of the experiences gained
from this project proved to bc rewarding. WwWhile the
experiment was in operationstwo different views were
expressed and there was some 'sense' in both the vicows. One
view was that these two primers were not comparable since
each was different from the other in its principles, method

3. Singh,T.R.' The Nayg Savera Primers: A comparative study,
Research and Eveluation Départment, Literacy House,
Lucknow pp. 12 (uimeographed).
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and tecimigues of literscy teaching. Moreover, in the first
instance any priuer, should be subjected to "tryout" process to
laprove itself before it is coupared with any other prim.r.

The other view was that there is no point in doing ' tryout,
study' first and then making a comp-arative study of the two
primers. Both wmuld be done simultancously . In fact primer

is only a ‘means® to make the non-literate adults literate.

The view held 1s that unless the primers are similar and
comparable, it would not be quite sensible to attempt &
"comparative" study. On the other hand, if the focus of
attention is the "end" i.e. making the non-literate adult
literate; and if two groups are gimilar .- so fer astheir
background characteristics are concerned results in terms of
literecy attainment levels of the adults would indicate which
primer is "better®, The Primer which gives better results
should be considered better other things remaining constant.
Another point to bring about a cumprowmising state between the
two views was that while data werce being collected and analysed
for making a 'tryout! study of the two primers simultaneously,
the data thus collected could also be used to make a comparative
study of thec two primers. This was the view finally accepted
for unde-rtaking the present field experimental study.

To sum up, the project aimed at making a tryout study
of both the Naya Savera Primers and also comparing the two
primers simultaneously. For determining attainment levels in
literacy skills a set of four graded test papers were developed
and administered. The results of the tests were statistically
analysed and i1t was found that there were no significant
differences between the two comparison groups of adults using
two different adult literacy primers. In view of the heavy

dropout leaving very small sample towards the end for the
last test in the scries it was sug ested to conduct more classes



to have larger sample for the final test in the future eoxperi-
mental project.

An informal meatling of the project committee was held on
27-28 Juna,1971. In that mecting it was decided to reneate
the experiment during the next seéssion in 1671-72 for which
a number of precautions were thought over to Le taken :n cr
to make the experimental study more scientific and hence more

réliable. The objectives were restated in specific and more

il
A - -

clear words.



Chapter-II1
EXPER.MENT_IT

In the light of the experiences gaincd during the year
197C-71 in Conducting a field experimental oroject on making
a tryout and comparative study of the '0ld' and the 'new! .,
Navae Savera Primers the Project design was radrafted and the
objcctives were restated in more clear and specific words.

Objectives of the Experimant

The general aim of this experimental project was to
tryout the two primers in the actual field situation in order
to find out practical merits and democrits inherent in these
primers and suggest possible imnrovemcnt in the primer Wasing
such suggestions on cmpirical data rather than personal biased
opinion so that either of the two primers, whichever could
bring about better results, could be improved upon and adopted.
If need be construct another primer incorporating new knowledge
in the arCagigfwﬁ riculture, population education and family
welfare, That/it was proposed to introduce reading materials
based on aspects of improved agricultural methods, population

egducation and family welfare.

The specific objectives as defined for the year 1971-72

experiment, were as follows:

1. To test the 'new' primer with respect to:
a) Literacy achievements of studcents determined by
suitable tests;
b) Illustrations in the Primer;
¢) Content material covered by the Primer.
d) Order of difficulty of words; and
e) Interests of students and teachers.

{17)
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2. Conduct similar study of the 'old'primer,

3. Make all nossible use of data collect-zd in 1 and
2 above and conduct a comparative study and side
studies,

L. Introduce reading materials based on aspects of
lmproved agricultural methods, population educaY¥ion
and family welfare.

Organisation of the Experimental (Classés:

Villages were geleccted keeping in view (1) availabllity
of young educated men and women to work as adult.literacy
teachers; (2) The availability of suitable places where the
classeés could be conducted and (3) a group of non-literate
adults willing to undergo literacy training and enroll.

Initially it was proposed to organise twenty classcs-
ten for men and ten for women under the supervision of two
supervisors. However, in view of the non-availability of
adequatc number of cducated women willing to work as adult
literacy teachers and budgetary constraints, the total number
of classes was reduced to sixteen out of which only four
dasses were for women and the rest were for men.

A training course was orgainsed and conducted by
Literacy House on its campus for the prospective adult literacy
teachers. Aftocr successful training twelve mnle teachers and
four female teachers were employed on part time basis to
conduct the sixteen sxperimental classes. Each of the two
supervisors was made responsible for the supervison and proper
functioning of the eight experimental classes out of which
six were for men and two for wecmen and these werec further
divided into two comparison groups of four classes each
comprising of threc men's and one women's classes each for the



two primers under study.

The maximum enrolment in one class was contemplated
to be thirty non-literate adults for which provisional anrol -
ment was possible of a larger number because some of them
were to be el.minated on being found to have had some amourlt
of literacy already. The provisionally eunrolled adulis were
subjected to a pre-literacy testing by the respective
supervisors who werc expcicted to do it with the halp of the
appolnted adult literacy teachers. Supervisors took all
possible care not to enroll any adult suspected and detected
to be literate-thus it was tried to enroll only non-literate
adults,

Supervisors conducted village surveys with the help of
the adult literacy teachers. They were responsible for proper
record keeping, supervision of the classecs, distribution of
teaching and learning materials and supply of keérosene o1l and
other maintenance materials and class-room cguipments. They
were also regponsible for solving and helping teachers to
sglve their day to day teaching learning problems.

Supcrvisors were required to maintain thelr daily diary
in wiich they could record any information regaring the
classes and thelr obscrvations thereof., Similarly the
tecachers were also required to fill up daily progress renorts
of the adult students enrolled and write-up daily diaries.

The daily progr§§§%ﬁ§%‘submitted at the timc of teachers

meetings.

Teachers' meetings were conducted in the begining
weekly and later fortaightly. In these mcotings one of the
main itoms was the ronort of the teachers: the lessons they
were teaching and the problems, if any, that they were facing
in tecaching a particular lesson., Any other nroblem which
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related to tho project, was also discussed.

' . It was Ghe constant
effort of the project officer and other administrative personnel
connected with the project to find solutions to the problems
raised and difficulties faced by the teachers. Detalled mibknut
of the teachers' meetings were prepared by one of the
supervisors.

Sultable literacy tests were prepared and got printed
in suitable format using suitable print sizes (1). These were
graded test papers which contained test items such as copying,
writing dictation, writing num erals, reading and comprehension.
At the bottom of sach test paper there was provision for
recording examines's name, name of the class (village), date
of testing , total number of days the class was held till the
date of testing total nuaber of days attended by him/her, and
some other informations.

These tests were administered either by this author
with the help of the supervisors or, when it was not possible
under certaln clrcumstances for this author to administer the
test in some of the classes himself , the supervisors themselves
administered the test with the help of the concerned adult.
literacy teachers.

The instructions and the procedure of testing wers very
simple in the case of each of these four graded test papers.
Onthe scheduled dates of which the teachers were usually
informed in advance the adults enrolled werc collected and
seated in a proper manner keeping in view the distribution
of light and to a minimum extent of possibility of copylng
gach other., Aftcr all the enrolled adults present at the

1. ee Appendix 1 'Literacy Test Papers'.



(21)

occasion were seated they were told of the items in the test
paper, assuring that the paper was quite easy and they did noi

eed to be afraid of being declared "falled" or hoping to be
declared "passed', The test aimed at knowing their progress
and asscssing needed effort to improve the teaching-learning
practices. After the adults appearcd to be "emfortable" °
the test papers were distributed before which each adult's
pencil was checked and if found blunt, was sharpened. Then
adults were asked to start copying, the first item in the
test paper . After all had finished copying, the tast item
of dictation was administcred., 4n uniform procedure for all
the classes was followed, The writing of dictat on depended
upon the speed controlled by the oxaminer. Then the thirg
itom of writing nuwercls followed.,

All the above threc items werc administ. red to the
whole dass as a group. However, the rcading tost was adiinis-
tercd individually as also the couprehencion sub-test., Acdults
weré called by the exeminer sitting at some distance from
the class one by one and a folded test paper with only
"rcading" passage open bafore an adult, thée cxaminee was
asked to rcad in such a wmanaer thet the oxaminer could hear
and not so loudly as the other adult participants sitting at
a distance could hear, After the adult had vread, he was asked
questions for testing comprehension, after which he or sho
could go home. Thus the tests were administcred and later
on scorcd and analysed. The results of the tests so conducted
are presented in the following ch@pters,



Chapter- IV

TEE LITERACY CLASS PARTLCIPANTS

The classes organised under the 1971-72 Experimcntel
Frojsct started functioning from December 1671. It was
deliberately arrangzd to start different classes on differcnt
dates, most often on alternate dates so that a latsr date
when tests were administercd, these could be administored in
practically the same sequence so that the total number of days
of conducting the class would be more or less apnout equal for
all clgsses.

In total threes hundred cightyfive adulss were enrdllcd
in all the sixteen classss comprising of two hundred ninetyfive
men and ninety women. For other details sec Table -1.

TA3LE -1
NUMBEFR QF AD.ITS ENRBOLLED IN BACH PRIMER CROUP BY SEX
01d Primer New Primer Grand Totel
Sex Nunmber of Total No. Number of Total ClL. No.
classes. of adults classes Numbar
enrolicd of

adults

anrolled
Men 6 1l ) 151 12 205
Woman 2 L5 2 45 i 0
Grand e . .
Total 8 189 8 196 16 385

As is evident fro Table 1 the nuiber of women eurolied
was equal for both the primer groups. However, totsl enroluent
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in case of men was more by seven in the "New" Primer group.
Some of the background characteristics of adults cnrolled

are presented below to give some idea about the kind of the
2dult literacy class participants in this experimental project.

Age: One of the controls exercised in enrolling adults ine
thesc experimental’ classes was with respect to agce. Age
ranged from fifteen years to fortyfour years. The mean age
of all the adults enrolled was twentythrsc yecars. About
ninety percent adults were within the age group- fifteen to
thirtyfour years.

Casto-groups:

I. may not be surpri-sing to note that the majority
(over ninety percent) of the enroll=d adults belonged to
the "backward" and scheduled castes/tribes communities. The
number of participants from other communities formed a
ninorty. Table 2 reveals that 'backward!' communities alone
formecd fiftynine percent of the adult literacy class
participants.,

TABLE -2
DI STH BUTTION OF ENROLLED ADULTS BY CASTE.GROUPS

Caste groups Number Percent
Brahmins & Kshatriyas 2 0.5
Muslims 12 3.1
Schedulcd castes/tribes 14 37 .
Backward castes 277 59.0

Total 385 100 .0
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Qccupations

Almost sixtythree percent adult students werc
occupationally engagaed in "farming" and "labour", Table 3
reveals that a 1ittlse over ten percent werc service people and
less than four percent werc still following tholr traditional
caste occupations. Altfough the Possibility of rural women
assisting their menfolk cannot be overruled, their main job
1s performing houschold duties in which practically all the
ninety women werc said to be engaged,

DISTRIBUTION OF AWLTS BY QCCUPATION

Occupations Number Percent
Faming 212 55.0
Labour. 31 8.0
Service 39 10.2
Caste Occupation 13 3.4
Household work (womcn only) 00 23.%
Total 385 100.0
Incone

in

The data about income, although highly unrcliavle/ cases
of occupatinns other than rcgular service, as given in Tavle-k
indicate that nintythrce percent adults! monthly income
estimatcd wes not morc than rupces onc hundrcd, The monthly
income cxcetded rupecs once hundred fifty only in case of
one perccnt of the adults., It may bc kopt in mind hoere that
woman indicoted incomes which were elthor their husbands!
in casc of marricd women or their fathcrs, in the cases of



unmarried women., The figures might be taken only as =z very
crude ancd rough aspproximations because income in rural areas
1s mostly in "kind" rather than in "cash'. Moreover, the
nature of income 1s very irregular in almost all occupations
except service.

TABLE-L
DISTRIBUTION OF ADULTS BY INCOME -GROUPS

Income Grouns

(in rupees) Number Percent
Upto 50 per month 157 40,6
51 to 100 200 50,2
101 to 150 © ol 6.0
1510r more" " 1.0
Total 385 100.0

Marital Status

As mentioned in Table-5, nearly sixtyfive percent
adult literacy class participants were married and the remain-
ing thirtyfive percent were unmarried at the time of their
enrolment.

TABLE -5
DISTRIBUTICN OF ADCLTS BY MARITAL STATUS

Marital Status Number Percent

Married 250 64,9
Unmarried 135 35.1

Total 385 100.0




Chapter -V

RESULTS OF THE QLD NAYA SAVERA PRAVESHIKA GROUP

Out of the sixteen experimental adult literacy classes
conducted during 1971-72, eight classes were using the 'olad!
Pava Savera Primer for teaching- learing literacy. Out of
these elght classes six were of men and two were of women.

The total enrolment in these eight classes was one hundred
eightynine out of which onehundred fortyfour were men and

the rest were women, The average enrolment was twentyfour

adults per class for men and twentythree for women.

As has been mentioned earlier the '01d' Primer
conslsted of sixteen lessons. Dally progress sheets were
filled up by the teachers. From this record it was found
taat there was much variation in the number of days devoted
t> teach a lesson, The records in the form of daily progress
sheets were available for all the eight classes upto lesson
tvelve only. One of the six male teachem stopped maintaining
daily progress report after twelfth lesson. A perusal of
The rocords show that one teacher devoted only one day to
teach each of the first four lessons and then he devoted as
meny as twentyfour days to teach the fifth lesson. Thus
ttere was much variability from teacher to teacher in terms
of number of days devoted to a lesson, However, on anaverage
ttree days (lesson three) to fifteen days (lesson twelve)
were devoted to teach the lessons by male teachers. Similarly .
nearly two days (lesson two) to thirty days (lesson twelve)
were devoted toteach a lesson by women teachers. The overall
average (men and women combined) indicated that three days
(12sson two) to nineteen days (lecson twelve) were devoted to
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TABLE-6

DAYS (ROUNDED) BACH LESSON WAS TAUGHT:OLD T RIMER

Lessons 12 3 Lk 5 6 7 8 9 10 11 12 13 14+ 15 16
Men's S.Total 26 21 19 21 50 &7 59 71 58 32 98 92 5T 55" 577 36"
6 closces . L L o3 L4 B8 8 10 42 10 5 10 15 10 11 11 12
Sub-Average

Women''s 1% 3 12 10 32 & 8 13 7 12 13 60 8 13 29 12
Sub-Tatal

2 Classes ‘

Sub-average 5 2 6 0§ 16 ok Lk 7 L 5 7 30 % 7 1k 12
: - - j @D
Gremd Total %1 2% 31 31 82 55 67 8 65 Wy 71 152 59% 687 g™ 1,88
Grand average 5 3 4 4 10 7 & 10 8 & 9 19 8 10 12 10

* N=5 (Reccrds
x* N=3 (Records
+ N=/ (Men's 5

@ N=5 (Mer's 3

of one class not aveilable)
of three classes not avallecble)

classes + women's 2 classes)

classes + Women's 2 classes).
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teach a lesson by these” teachers. (For details see Table-6)

Literacy Test Paticipants

The first literacy test was administered after the

classes had been conducted from forty to fortythree days.

The

average number of days classes had been conducted before the

administration of the first test was fortyone.

In this tést

over eighty percent of the enrolled men and over eignty fouw

percent of enrolled women participated.

Table-7 shows that

over elghtyone percent of the enrolment (men and women

combined) participated in the first test conducted after on

an average of fortyone days .when the teachers had taught

upto seventh lesson.

TABLE-7

ENROL:ZNT TEST PARTICIPANTS AND PARTICIPANTS AS PER CHNT

OF ENROLMENT ; OLD PRIMER~ TEST-I

Sex No, of

classeg <Lotal enrolment Test partici- Participants
e pants as percent of
enrolment
Men 6 1hl 116 80.55
Women 2 k5 38 8l Ll
Total 8 189 15k 81.48

The second literacy test was administered after the
classes had been conducted from ninety-two to one hundred days,

the average of which comgs to ninetyfour.

A perusal of Table-t

would indlcate that nearly seventysix percent of the enrolled
men and over seventyfive percent of the enrolled women

participated in the second test.



ENROLUMENT TEST PARTICIPANTS AND PARTICIPANTS AS
PER CENT OF EXNROLMENT ; OLD PRIMER - TEST II

Sex Nuaber Total Test Participants as
* of classes enrolment partici- percent of
pants enrolment
Men 6 1l 109 75.7
Women 2 L5 34 75.5
Total 8 139 143 75.6

On an averagz the literacy clacses were held for one
hundred twentysix days before the third literacy test was
administered. Table-$ reveals that atout sixtyfour percent
of the total enrolment in men's classes and fiftythree
percent of the intially enrolled women partlclpated in the
third test which was adminigtered after the classes have
had been conducted from one kundred twenty three to one
hundred-thirty days, the average number of days being
one hundred twentysix only. The percentage of all the
test participants (men and women cowbined) to the total
enrolment was alout sixtytwo

The fourth literacy test was administered after the
classes had Deen held ranging from one hundred siztytwo
to one hundred eightyone days with an average of one hundred
seventy. In tihils test nearly fortysix percent of the
enroiled men and fortyfour percent of the enrolled women
participated. The cowbined men and women test participants
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women who participated in ai. the four tests of thelr total
enrolaent was slightly n.gher than the percentage of men
pariicipaits in all the four tests of thelr total enrolment.

ENROLNELT NUIBER OF PARTI G PANTS IN AL B UR TnsTS
AND PALTI G PANTS AS PERCEIT OF ENROLMENT : QLD PRIMER

T e, £ Total Io. of participants Partlcipants
Sex J agan s nrolment  in all four tests as percen
classes  enrolmen of enrolment
Men 6 il 1 2647
P 5 L5 14 31.11
Total 8 189 55 2.1

est Results

The m-- = wmarks obtainable by the adult students was

a1 tests first and second each and one hundred in tests
‘third & fourth each. The mean scores (marks) obtained by
mer ahd wouen are glven in Table-12., A perusal of this table
indicates that in comparison to women the scores obtained

by men in all the four tests were higher, However, there was
practically no dlfference in the mean scores of men obtained
in the four different test papers. On the other hand, in
case of wowen, although there was very slight difference

in mean scores obtained in the first two test papers,

surprisingly thelr wmean achievement was poor in test four.

Certaln problems and difficulties observed by teachers

anil reporéed 1n teechers' meetings conducted from time to time



have pointed out towards some of the drawbacks in the 'old!
primer. For example, in lesson twelve an alphabet has been
printed in two different shapes (&Déi). This creates scue
confusion and difficulty in 1earnihg by adults. There is

also some confusion in writing some vowel signs and also some
difficulty is foced in rcading the second. consonant (I&)

which apnears to Le a combination of two other alphabets r( I )
end v (@), Writing of latters chha () and ha (2 ) as
well as g (%%) to be @ifficult for adults,

TABLE -12

TnsT PARIT CIPANTS AND I[EAN SCORES IN ALL THE FOUR TESTS:
OLD PRIMER

Tests Men Women
Test-I N 116 33
Mean 32.41 25.08
Test II N 109 34
Mean 32.27 25.56
Test III 1 93 ok
Mean 68.00 59.71
Test IV I 63 20
Mean 68,71 49 .80

So far as illustrationsare concerned only three
illustrations have been renorted to be diffilcult to recognise.
These weres (1) illustration of tongue in lesson nine,

(i1i) cow in lesson five and (iii) breast than ( %<\ ) of the
cow 1n lesson six. However, a systematic testing of the
illustration is badly needed. Certain printing errors have
also been observed, specific mention and suggestions for

improvenent in the primer will be given later.



Chapter-VL

RESULTS OF THE NAYA S»VERA PRAVBSHIKA (SALSiiODHIT) GROUP

The other eight classes comprising of six men's classes
and two women's classcs were using the so called revised
"MNew" Naya Savara Primer. The total enrolment in these eiglft

classes was one-hundred ninetysix out of which fortyfive were
women. The average enrolment comes to about twentyfive adults

per class.

From the daily progress reports maintained for these
classes the numbcr of days devoted by teachers to teach lessons
of the "New" primer was worked out and i1t was found that records
were avallable for all the sight classes upto twentieth lesson,
Records for lessons from twentyfirst to twentyfifth were
maintalined by only two male teachers and two woman teachers.
The daily progress records indlcote that there .has been
much less variability in the number of days devoted to
different lessonsof the 'New' primer vy a teacher and also
much less variations from teacher to teacher in teaching a
lesson than what has been seen in the case of '0ld' primer in
the previous chapter. Only one teacher (male) devoted a single
day to teach the second lesson and thare was only one tesacher
(again a male teacher) who devoted thirteen days to the
fifteenth lesson of the 'New' primer. On an average about
four days bto a out eleven days were devoted by wmale teachers
to teach a 1le .son of this primer. On the other hand, four to
ten days were devoted by women teachers. The average for all
the eight classes indlcates that about five to ten days
werc devoted to teach a lesson.(For details see Table-13).

LITERACY TEST PARTI G PANTS

The fifst test was administered after the classes had

(
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AVELLGE WUMBEL OF DAYS (ROUNLDED) BACH LESCON Was TAUGIT . NEW TRIMEE

Lessons 17 2 3 % 5 6 7 8 9 10 11 12 13 1% 15 156 17 i8 19 2
Men's 6 classes:

Sub-Total 32 26 29 26 3k 37 Lk ko 37 3 k3 L5 6/ 50 3O 42 30 31 3/ 29
Sub-Average 5 4w 5 5 &5 & 9 97 6 9 v 8 419 1 g vy T 5 45 g
Women's 2 ¢lassess

Sub-Total 13 11 20 12 17 16 11 13 12 ¢ 15 15 12 8 10 11 1% 19 13 12
Sub-Average 5 5 414 6 & & 6 5 6 5 o 9 A L 5 5 & ¢ 7§
Grend-Total 45 37 49 L1 51 53 55 53 L9 52 58 60 Y9 58 66 53 46 50 50 W1
Grand-Average 6 5 & § 6 7 97 97 &6 6 7 5 30 7 & 7 &6 6 6 5

*Records from léesson 21 to 25 were availsble only for two of the six Men's
classes, therefore, records upto twentileth lesson only hovs besn presented
in thig table for both men and women,

(3h)
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been conducted for about fortyone days. The numbsr of days
ranged from thirtyseven to fortynine dzys. In this test aboﬁt
eightynine percent of the men enrolled in the six men's
classes and about seventythree percent of the women enrolled
1n the two . women's clasSes participated. The total partici-
pants (men and women combined) formed ebout clghtyfive
percent of the totsl enrolment,

TABLE 14

ENROLIENT THST PARTI CLPALTS AND P4RTI CIPANTS
A4S PEE _(ENT OF ENROLLENT : NEW PRLMER TRST-I

Sex No, of Total Total Perti- Particilpants as
classes enrolnent cipants percent of
enrolment
Men 6 151 134 88.74
Women 2 45 33 73.33
Total 8 196 167 85.20

About eightyfour percent and sixtyseven percent of the
totalenrolment of men and women respactlvely participated in
second test. Comblned percentage of participants to total
snrolment was only elghty percent (See Table-15). This test,
it may be noted, was conductead in classes after thesc have
had been held for dnetyone to ninetythrees days
the averages of which was ninetytwo days.

As given in Table -16, only about fi.tysaven percent of
the total enrnluent (men and women combined) participated in
third test. When men and women particlpants zre taken
separately, about sixty percent men of thelr enrsliment and



in third test.
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This test was administered after these classes

‘had been conducted for one hundred twenty to one- hundred

tuentyseven days, the average belng almost one hundred

tuentyfive days.

I&BLE -19

ENROLI BNT TEST PARTICIPANTS AND PiiTICIPALTS &S

PER CENT OF ENROLLENT 3 NEW PRINBR- TuST- II

No, of

Participants as

of

Sex Total Test Parti-
classes enrslment cipants percent /enrolment /
Men 6 151 127 8. 10
Women 2 Ly 30 66,67
Total 8 196 157 30.10
I.-féI.J_.E._:‘ié

ELROLMENT TEST PARTICIPANTS AND PARTICLPANTS

4S PERCENT OF ENRQL: ENT; HEW PRIMER -TEST-ILT
Se No, of Total Test Pasrti- Particlpenvs as
=X classes enrolment  cipants percent of

enrolment

Men 6 151 90 59.60
Women 2 L5 22 48.89
Total 8 196 112 57« 1k

o e eme et b e mum h . e A e———
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One pof the six men's classes stopped funtioning after
third test was administerasd hehce the nuuber of classcs in
which fourth test could be administersd, remained only seven.
Thus only about fortytwo percent of the enrolled wmen and about
twentynine percent of the enrclled women participated in the
fourth test. Table-17 shows that combined (men& women)
participants in this test comprised of zabout thirtysix percent.
of the total enrolment. This test was administered after the
classes had finished the priwmer. The average number of days
these classes were conducted was about onehundred seventynine

days.
TABLE -17
ENROLMENT TEST PARTT CIPANTS AND PARTT CIPANTS
AS PZL CENT OF EWROL VENT : NEW PRIMER-TEST_IV
Sex No, of Total Test partici-  Participants as
= classes enrolment  pants percant of
enrolment
Men 6 151 59 39.07
Women 2) Ly 13 28.89

Total & 196 72 36,22

Table -18 shows that theres were only fortythres men and
nine women who participated in all the fbur tests, This is
meariy twentyseven percent of the total enroslment. It may
be noted that higher percentage of cnrolled wmen participated



teachers' meetings nsed to be mentionad here. Some adults
faced difficulty in writing 'Chha' (<% as did the 'old' primer
group adults. Moreover, the shape of this letter was often
confused with another letter 'Dha' (& ). Similer difficulties
kave been faced in cases of writing 'Tha' (%) and ‘'Dha' ¢“d0).
It hes bsen observed that in lesson nincteansnother letter

'Jha! () appears in its two shapes (MR /Z{ ). :Some difficult-
ies have been faced in understanding 'ba' (&) and tva! (% )
and errors have been made in writing thesc letters. ‘'bha' ()
and 'ma' (V) also appeared to be confusing in writing.

Certain errcrs in the usc of vowel signg have clso been
indlLcated. The writing of 'ha! (£) has been found difficult
for quite a few adults, It may be noted =2t this juncture

that most of the above difficulties and problsms were faced

by women,

TABLE -18
INROLMENT NUMBER OF PARTICIPANTS IX ALL FOUR TESTS

AND PARTICIPANTS AS PERCEKT OF ENROLIEKT :NEW PEIMER

No., of Total Participants in Particinants as

Sex classes enrolment  all the four percent of
tests enrolmnent
Men 6 151 L3 28,17
Waomen 2 45 | g 20.00
Total 8 196 52 26,53

The testing of illustration wzs not undertsken, However,
illustration testing is needed and it must be dome sooner
or later in order to introdice modifications in the primer.
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One of the very crude observations is that the illiustration
of plough (34 ) depicts much older design in the 'New' Primer
while the '0la' primer has the illustration of a new modern

plough.

The next chapter would try te compare the two primers on
the basls of litsracy toch results and their statistical
analysis.



Grapter- VII

COrPARISON QF HESULTS OF THE TWQ PRIMERS

The rational behind uaking a comperstive study of the
two primers on the basis of the analysis of literacy test
results of the classes of two groups using two different
primers rests on the assumption that the two groups of adults
would be couwnarable as they had similar bockground. The
similarity of background characteristics of the two sub-

samples derived from the same population, is assumed in the
light ot the following facts:

(1) All the villages under the present experimental
project were gelected for the experiment from the csame
block-Sarojini Nagar Development Block and are located within
radius of about five kilometers from Block Headquarters.

a
Thus inter Block varishiity has been eliminatad,

(11) The villages are located on either side of the
motalled Lucknow to Kanpur road and connected by Kutc o}
which eliminates communication- transnortation variability.

(i1i) Practically all the villages .ere located at
avout a similar discanczs from urban Lucknow and Nadargan]
industriel area which fact makes tr . urban exposure to the
villiagers equally easy. ,

(iv) The village charactertistics of prezctically all
tha villages of Sarojini Hagar Block are viore or less similar
in terms of soclal- econowmic structure and ctilicr facters,

(v) The two groups of teachers were treined together by
same instructors at Literacy House campus and these teachers
had comwparable backgrounds with respect to thelir age,

(40)
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education and other socio-econouic backgrounds.

4

(vi) The adult litcracy class participants were

i3
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comparable with respcct to Sex composition, their ages ana

other soclo-economic backgrounds. The exact me.n ag

o
®
0

nigy bs
seen in Teble~19, There was practically no difference betWeen
the ages of the two groups.

TABLE -19
MEAN AGES OF THE HEN AND WOMEN PARTLCGIPANTS
IN_TiE Tw0 PRIMER GROUPS

OLD_PRIMIR - WoW PRLi

sex R = 2o DiLiiindl
N Mean age (in years) N Mean ages (in years)
Men 1l 23.21 151 23.60
Women L% 22.53 Ly 21.65
Total 189 23.05 196 23.20

(vii) The teaching learning- waveriaels, classroon
equipments ete. were of tha same nature and quantlity Jor both
the experimental groups.

(viii) Supervisor variability was recduced by bringing
about matched groups of the experimentzl classes under the

supervision of both the supervisors.

(1x) Same set of four graded tests were administered to
botih the experimental groups and except in 2 e
when 1t was not possible under the circuastances, this author
himself adwlnisterecd the tests. In this way., very nany
controis were rigorously exerclssd in egndocting the present

L2 AT A iy g e ey i
field experiment.

(x) 411 the fow tests were aduministered to all the



classes after the classes hed been conducted for practically

ggual number of days in both

ry
Cf.
oy
®
oq
-
a
<
’f)
0

In view of the preceding factors it wes ascumed theat
the two experimental groups were similar in their boCnngUuO
charactristicg and adecguate controls were eXsrcised by way of

~ IR
ored oLy wioi

selection and elimination. The two groups dif

.

egpGet to the experimental variable, i.e. the primers: one
group was taught with the help of the "0ld"™ liaya Savsra primor

and the other similar group was tanght with the helo of tho

'Wew' laya Savera Primer.

'
(@]

Under the circumstances it could well bec hypotlesised

1

that wvhatever dirfference was observec in Lle mean achlevenents
of the two expcrimental groups, it could be ascribed to the
primers used in teaching literacy skills {o two comparison

groups of non-literate adults.

Statisvical analyses of the four litsracy test scores
obtained by participating adulis indicate thal there was no
significant difierence betwaen the mein scoreg cobtsained

by either the two groups of men or the two goups of women
using twe different primers.

A perusal of Table-20 indicates th .t the ggan score of
'01d' primer griup (men) 1s smaller thét the pean score of
'Now! primer group (wen) in test I, IT and II:, bubt vice-
versa in the fourth test., Howeva, the values do not tell
thit this differsnce is statistically significant, Similarly,
women in the 'New' primer group have demonstroted superiority
over the women in the '0Ld! Primer on all the testsy; I, II,III
and IV, but this to» is nol significant statisblcaily

Tie results support the findings of the previous

cperimental study and therefore,the conclusisn that the two

primers bring epbout practically theé sameé rosults hiolds true



TABLE-20

WUMSER OF TEST PARTICIPNTS (), MEAY (X) SCORAS STANDARD DEVIATIONS(S) ZND t VALUES
OF THE TWQ_PRIMIL GROUPS FOR BOTH MEN AND WOMEN

aapl T Lmgi IT 48T ITT LEST IV
(Maziwmum r:arks 50) (Mexinum marks 50) (Maxioun marks 10¢) (Maximum marks 1C0)

01¢d Primer New Prinsr Qld Primer New Primer (Q1d Primer New Primer Qlgd Primer New Priwer

en  N= 116 134 109 127 93 90 63 .59
¥ 32,41 32,60 32,27 33.35 68.00 72.11 68.71 61.81
S= 13417 16,50 W43 1542 23.55 23.43 23.9 24, 89

- 0.10 N3 0.59 Ng i 1.18 NS 1.56 NS

Jomen N= 38 .33 34 33 ok 22 20 13
%-  26.08 " 28.0¢ 25.56 28.40 59.71 63.9 k¢, 80 53.08
. 16.90 16.55 16,86 13.37 29.66 23.53 26,26 22.69
f= 0.56 N3 0.76 NS 0.71 NS 0.36 NS ~

(43)



(W)

1

Given =nd egual time period, elthsr of the two riimers would

a2 group of non-literate adults literate to the same

One point whlch imust be noted hers is that the T01d!
Primer is coumpleted umuch earlier at a tims when the third tast
was adminlsterad. To fill up this tiuwe gan the tewcuing of
Nave Savara Resdor I was undertaken. Fourth bLogh vas

administered when the 'now! primcr tenching was complete
By that time the 'old' primer groun hed tought about first

3
=
)
ct

-]

L lessons of the Nava 3avers Readcor I as done during the
yrevious experinentsl project.

The '01¢' priner ig only a part of ohe beginming of
the functional 1literacy tsechivg thr-ugh the Uaya Savera
ethod, and, thersfore, this primer is not conplete in itself.
The whole course of functional literccy teechlng has to be
covered by teaching nriuer throush th? Reudlrs,whereac the
'"WeWw' primer cleims to bo self-sufficient. ¥o doukt, there
s¢emg to be suvme sense in saylag so. Therefore, the ioll!
primer alone would probably not bring sbout the smme results

o) v
that the 'new! primer would, but then, given the equal time

?
the '0ld' primer i1s finished at an esrly date, tLnus giving
a sort of psychological satisfaction to the adult students
in having finished one bozk and doing well in the next

bonk. the Maya Savera Hgader I.

.
The '01d' primer, as a part of a well thought over ang
finely designed system has very many good polnte in taras
of the 'content! it has. The 'contents! of the '01d? Primer
are concernad with giving new knowledge., 1t contaglns
purposive messages, trics to form new headl s, oevelops
hegdltlhier attitudes towards work =nd sprit of cooperation,
This is lacking in the 'Hew'! primer. The 'Now! Primer lays
much emnphasis on drill which uncourages the ¢Cevslopment



(45)

of child-like repetitive nebits of learning -rcading,

If the two primers-in an equel time period, ovring about
the same resultc, statistically spesaking, ths '01d7 Primer
having many qualities which wake it better tlian the 'Now'
primer, it would be advisable o improve upon the '01d!

Primer and print its improved version., Speciflc suggestious
for improvement in the old primer are given in tha necxt

chapter,



Chapter- VIII

RECOMMENDATY QKS

If a literacy teacaing programns cins ob makdng
non-literate adults functionally iiterate, 1t would be

advisable to foliow the 21d coursc 2f study which consists of
teaching the Npya Savera Frimer (014) and the three graded
readers prepared and nublished by the Litveracy House, Angd in
that case, it 1s rgcomiended to continue to publish the olad
primer with the fol lowing wmod.-ficationg:

i) In the bsginring only one shapc of an alpt robet
shoul? be taught o avold unnecesgory confusion,
contains a vowel (z}ﬁ_).

Although the same shaps has been used, 16 is
O b

The first 1asso

o)
O
=h
S
J—1
el
3
@
3

-~
H

rnoted that the change hes already been introduced

v

as is gecen in its gixtoenthh edition which is
agrecoeable. The slder shepe (A7) (502 elghth

“‘5

edition) wos more dlfficult to writs

i1y} In lesson trira the order of the levtter at the
botbom below tae 1line shiopld be the seme as it has
i

Lege =1 &7, < THS Lest two words

lesson., In .xercisc No. 2 alter fourti: lesson, the
wrong word (A) shonld be printed a2s struck off

P N U Mg | I 3 i [ T PR
a3 an examnle. This hos been rightly done

in exercisc iio. 3 «ftsr olgath lesson  (page 2k

of 512 Priver, suybecnti odition

513



iii)

iv)

vii)

viii)

ix)

In lesson six the illustratinsn »f than ("IF) should
ls difficult to precoive ir part,

be ilmproved, It 1
perhaps it would be vatter 1f the

and, therefors,
i1llustration »f the whilc cow with emphasis on
than (¥37) is ziven here, .

ighth lesson Ln olg Priwer
(sixteenth editisn page 26) ir the {irst example,

uld be dotied 1inc which
would mean tnab tnis blanis spacs wos filled up with
the rizht wor? pava (TSV),

~
The illustr¢t13n of je.bh (#H) may be improved
by gilving tire full foce wits arohasis on tongue,

In Jeseon tenth, €

c+ Iy
&)
()
ke
@]
[l
[N
*
¥
G\
et (L’
R
?
~
N

was better iu el;‘
in the sixtecnth cuLti,ﬂ ig val-tivaly dLiijUlb
to write. It would be bebuour LI the carlier shape

is retaincd.

In lésson tente the contone of Nayy Mandlr should

be changed, and new Iynemlc rolss oi the village
councils shouldl be incorporated herc.

In the reading mabterial after Llzsson zleventh

i
-
j

entitled Phal Phiyol a word

to be superfliious hence 1t way ba ucleted. The
word dhondie (?ﬂfé}ﬂ) s occured on pags
(sixtesnth edition) which should b
the letter dh (‘if\ has been introlucec in the
next lesson on page 35 in the twelfth lesson,

C.)
(]

In lesson twelith at the botitom, below the line
letber sha () a should be printed after
gha (27)



(4+8)

.
x) In the rosling matter entitled Kostenn ( gg??fT?t)
after twalfth, the name of the psrsun who
discovered 1t should i
general knowledge of the aduits. another
improvement in tlids lessgon is giviag the corrent
naite of the scisntific instrumont whicl hos bes
illustrate u. The 11

1s wissing.

Llustrotion is Hig bubt the name

xi) On page 43 (sixteenth 23ition) in sxoerclse 0.6
'write COrTec -t words in the Wanks' the word

sond (0 5) saould bo unjerlinced with dotted 1ine

as an example to indicate that the woerd gond (szE)

has wecn written in the first ssnutence

xii) Materials from page 49 to 49 appenr

extension »f exercisc. On page 50 starts
fourtesnth 1:sson but thers ig nowhers the mention
of lesson thirtsen (sixtesnth edition), However
lesson thirtcenth hos been menti aci on poge 4o
of the eiéltj >dition., Tt 1s suggested thal lessen—

shiculd be printed ns lesson thirtcen

which dzals with conjuncts.

Poswm on pagc 54 (sixtecnth aditisn), hine been treatod
as a lesson (lesson fiftcenth) and nuserals on page 55 as
lesson sixteen. In o primer such mabters may nob necossarily

be taken as a lesson,

In fact the old priuvers! jot finishces ofter the twelfth
lesson. Materials from pege &5 o

A 1- . s} AN -1
werde shipuld be condenssed,

Dug importance, ofcourse, shoull be given to the matter on
pagls 50 to 52, which uay be taken civher as o lesson (as it
is at present) .r as on uxtension of the third reviow

. . AR 1~ O X L. Sl Ss
exercise, whichh I-° s LRl loeson,



(%9)

The records (Table-6) have shown thot on an avarage
about ninty doys have veen devoted to tench the first twelve
lessons of the old primér. This number »f days 1s more than
what has been thought over for the time perisd to finish
teaching of the primer, i.c. two- and a kol to throe monthg.,

It would be worthwhile to regularisc the nuwiber of days

Ol

to be devotsld to tecack o lesson . of the primer, In some literacy
projcct it may be worthuwhile to try teeching eoch lesson
consecutively for five to six days that 1s one full weck. Thus
if the improved primer is arranged ints only twelve lessons
with review excrcises, it sasuld toke twelve wecks at the most,
i.e., three wonths. This period should he considercd enough to
finish the primur and rest of the pedod should bo devoted to
teaching the Nava Spvern Reader which arc intended to desvelop
literacy skills to a functiosnal lovel along witn imparting
functisnal knowledge. |

Ls the Haya Scvera system of maxing the non-literate
and scoml-literate adults functionally literate wos orginally
planned for a full sosdon with the course tc be coversd through
teaching the primer and threc graded rsacerg, 1t needs to be

econsidered ond asain taken into practice in srder to bring
cbout, Colpar atively speak:ng, durable results so that the
cihances of 1lapsing back into non-literccy ore reduced to a
minimum. An earlier study (1) has polnted osut that to cover
functional literney c-urse Jeveloped vy e Literacy Housc
a period of aboutv ten months would be needad. A study of
retention »f lituracy has recommzndea that:

i Functiosnal Literacy

era péthod, thgrbcy Housc

1 b4 Ra]’" Sl-f‘nqui . -L‘.q ., r-‘)\,lﬁ—' n '\ni.l
Teaching throuzh A_yr Sav
> (@
Lucknow, 1972, 3o oD

ST

y




... as a ulnimur, 17 18 necessary for a porson oo
complete a four-yes coursc at a schodl inm -rder to retain

literacy thrsugh ﬂli his later 1ife. altsrnetively, an
adult 1lliteratz (non-litcratc) sbould hot only pass Grade
ITT Literacy irﬂlnlng, put should also got wore focussed ang
intensive learni ng, in order to ensur» retention’ QP 11tﬂrncy
skiils comparzble Uo those who gebt four-years of

Sehosling. p.85.' (1)

!

«

|“‘.1

Therefore, if lesting literacy ig to be imparted the
full course of functional literscy training sh-uld be
it m

necessarily aim at providing focussed and intensive

r:)J

given in about ten to twelye wmonths periond an

learning expericnce whilch should be followcd by a sultable
follow-up progromue,

Following are some other suggestionss
1 The study of baslic leerning materiazls (Priners) can
be undertaken following the [1old experimental

o™

procedure whicn has a much wider apnlice 0111Ly-and
is relevant in gstudying other primsrs as well.

2. Instead of chonging books at periodicnl intervals,
chenges can be wmade in the books cfter similor
scientific experiments including experts' opinions
speclally in the context of Natlcnalised Text Books.

3. Experimentation gven osn wmodificd 1lines to varify
the suitability of bLo-ks not werely for their
adoption, Lut for a post-adoption scrutiny for
deleting or revising cobsolete cotitente or
and for introduddng now upto-dnie latest

innovations or leaders should be undcricken,

1. Kapoor, J.u. & Prodipto Loy. natansian,of Literacy.
Council £ 1



10.

1.

12,

13.

14,
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Literacy Test Papers
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Element Content in 01d Primer
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LITCRACY HOUSE, LUCKNOW-5
Naya Savera Primers Lxperimeantal Project, 1971-72
Test Paper No.1
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LITERACY HOUIE, LUCKIGI-5
Naye Savere pPrimers Lxperimental Project,1971-=72

Test Papoer No.2
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. LITERACY HOUSE, LUCKNO4=5
Nayt 3avera Primers Experimental Project, 1971-72
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LITERACY HOUZE, LUCKNO§-~D
Naya Savera Primers Bxperimental Projoct, 1271-72
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Litcracy Test Paper Ho.4
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GHAR

HALANT
 HAkA

JREBH
KEETANU
KUTCHA
VANDIR
MATRA

WAYA

NAYE
PANCHAYAT
PHAL
PHALERI
PHOOL
PRAVESHIKA
SAND
SANSHODHIT
SANSKARRHN
SANYUKTAKSHARA
SWAR

THAN
VARNAMALA

VYANTATNA

(59)

GBROLGGARY OF WORDD :

Y
&

aTAT
T
GaT
e
sral
iy

(29

gofsT
ATE
aartfua
TG
FOTITER
BRT
T

el
qomTAT
=T

Appendix=2

HOUSE/ HOME
PLOUGH o

HALE CONZ QNANT

WD/ IR

T CHGUE

CER¥S/ BACTRRIA

MUD/ “RDE OF CLAY/EARTH
TLMPLE/PLACE OF WORSHIP
VOREL SIGN

EW (fingular)

NEW (Plural)

COUNC IL/ VILLACE COUNCIL
FRUIT

Pporr (A dlalectical word)
FLOWGR

PRIMER
BULL

REVIZED/ IMPFROVED
EDITION

CORJUNCTS

DAWN

VGEL

BRUAST (of animels)
IETTLR SERIES

CONa QNANT



(60) . APPC Iy X~

ALPHAB:TS IN HINDI

aryar
¥ ¥ ¥ 3 3 0F
v ¥ #t R A
G T w8
T g @ 3§
g 5 g g O
qa % T 4§ 3
TG g H 7
T T d 7 9
8 & g
g F i
s 7 7

S e S 2 e s s T s S v

* Iast three letter Iorms neve been given
in the Naya Savera Praveshika (Sanshodhit).
Primer.




(61) Lppendix-1

T e e

EIEMENT CONTENT IN OLD PRIMAR

o ——

Lcsson X NOo.of X Vowels & Vvowel X Consonants X Numbcer o

NO. X key words X signs introduced ) Introduced few wordd Senten
X ' X ) Lo . X ——a=_Ces

la 2 AT, T T,9,d 11 2

2 1 ——— g, ¢ g 3

3e 2 atads T,4,3 15 8

4. 2 &, 9,7 20 8
Review excrcisces, pPe 7=8e...

5 3 — q,e,7 1s 5

6 3 v, - d, 5 32 15

7e 4 I, T q,8,8,8 24 19

Be 3 3>z (4 15 17
Revicw cxercisces, pPe 1923 ee.. |

9. 5,8, T 5,7 23 19

10. 4 . 5, 9,9 17 20

11, 4 ST ®,G, 8 21 27

12. 3 #, 7 H, 8,1 16 17
Review exXCrciscsS,; PPe 38ee- -

13 Bxcrcises continucdeso

14, conjuncts and con,unct ccnsonants

15. Pocm M arc One, We WorC ONCecass!

16. Numerals from 1 © 100 in Hindi and Acsabic followed

by varnamala
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ELEMENT CONTINT

Anpendix=5

N EW PRIMER

lesson Number of
number key words

" Koy words.

DR DN DN R DN NDNDNDDNDND R DNDDND R DN R DND DD

conjuncts and conjunct ¢oONsoOnd nto
Poem "de all brethern arge CNCease

« Numerals upto 100

UG THT

HTET, B AT
ATYT, gTgT
arel,eruT
AT

qAT, TET
mﬁ%,ard%

GavT, ST
U, §AAT
INTAGTA, YT
ST 'ﬁ%@Tr )
ogTi

1, goIT
E?Fm,u. iT
vgT, BrasT
ﬁ? REG

_____ -
ﬁﬂ,ﬁﬂ?ﬁﬂ@

twelve vorials

o it e ———— o E

e e g AT

Syllablc; Vowei | NGae OFf
introduced signs sentences
dT,TT, ST = 3
2 fa
,oT, T T, T 8
- ™ -
g1, ! 20
g, ar - 16
™
2 ¥ N .
"T, U N 13
&, 8T, T — L6
- —— 13
‘Qgr . R
EPRE - 20
LN .
Fe, T f 2
= L
e, TEe o~ 22
H) it W™ ._'.6
™ N
oy, o7 i 19
Y
¢, T - 20
. .
&, o - &
s, - 24
3,47 _ -8
e
Y, TH —— 2
\
s T
3 ¥ e nn 26
o
7,3 S 35
T, 0T — )
S, ﬁ,
iy N - -
gT - -,
€ (m- ~
— o
g, dJ > 2Q

(Coujuncis)

N D

NIEPA DC

i

"nd foully s MmEonantiis



