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CHAPTER 1

INTRODUCTION

Uttar Pradesh bears an unenviable burden o f educational backwardness. Almost 3 

t o f  every 5 persons, and 3 out o f  every 4 females, in the State are illiterate. About 10 

illion children in the 6-14 age group do not attend elementary school. O f tlu)se who do a 

■ge number - assessed at about SÔ o - drop out before completing class 8. And the 

iming achievement o f  children who complete the basic education cycle leaves nuich to 

desired. In such a scenario, immediate and comprehensive steps are retiuircd to attain 

: goal o f Universal Elementary Education.

It should, however, be mentioned that the State has recorded significant gains in 

: field o f  elementary education in the last 48'years. Tlie number o f  primary schools has 

jreased from 32,000 in 1950 - 51, enrolling 27.3 lakh children to 1.17 lakh schools in 

98-99 enrolling 180 lakh students. The number o f teachers working in primary schools 

s increased from 70,000 in 1950-51 to 3,67,000 in 1998-99. At the upper primary level, 

folment has increased from 3.5 lakh in 1950 - 51 to 74 lakh in 1998 - 99. Similarly, the 

mber o f  upper primary schools has increased from 2,854 in 1950-51 to 37,000 in 

98-99. In the saim; manner, the total number o f upper primary school tcachers has 

:ended from 14,505 in 1950-51 to 1.48 lakh (parisadiya teachers) in 1998-99. During 

s period, the total expenditure on education has grown from Rs. 7.5 crore to Rs. 4434.6 

ire in 1997-98. It is, however, evident that major hurdles stand in the way o f  

dversalization o f  Elementary Education. The main problems relate to access and 

iiity, quality and completion, efficiency and efTectiveness o f  education system.

In order to provide greater impetus to the drive towards attaining universal 

mentary education, the U,P. Basic Education Project, funded from IDA credit, was 

inched in 199 3 for a period ot*seven years in ten ilistricts ol the Slate. I he Agiccniciils 

Iween IDA, the Government o f  India, the Slate o f Uttar Pradesh and the U P hducatioii 

r All Project Board (the implementing agency) were signed on 7.7.93. Tlie Project aims 

[universal enrolment in, and completion of, basic education and improvement ot its



quality. Subsequently, another 5 districts were included within project coverage on 

iccount of re-constitution o f  the earlier selected districts. The U.P. Basic Education 

^roject has been in operation for over 5 years and has already recorded significant 

ichieveinents against its stipulated objectives. Success o f ( iPBHP-l cnct)uragcd the Slate 

jovt. to initiate UPBEP phase - II in Sept, 1997 in same 17 districts for a period o f  three 

ears to meet the additional demands for infrastructure and qualitative improvement 

Vhich were generated due to unanticipated surge registered in enrollment in the first three 

 ̂ears o f implementation o f  UPBEP-I.

In 1997, the second phase o f  District Primary Education Programme - a centrally 

jonsored scheme - came up in 15 new districts o f the State out o f  which fourteen had
r
,;male literacy rate lower than the national average o f 39.2% and one district namely
I

irozabad was selected to address the peculiar problem o f working children. With the 

ibsequent bifurcation o f  districts, the number o f  districts where DPEP-II is operational 

IS gone upto 18 in 1998-99.

Four districts viz. Barabanki, Rampur, Bahraich and Srawasti (the last one has 

pen carved out o f  Bahraich) having equally disturbing female literacy rates were 

oposed for inclusion in the Basic Education Project, but due to insut'ficiency o f funds 

ider that project, these districts have been taken under DPEP-II. Tlie project 

lerventions in these districts are scheduled to begin from April 1, 1999. Ihe total 

penditure earmarked for these four districts for the entire project period is Rs. 103.32 

)res. TTie addition o f  4 new districts has taken up the tally o f  DPEP-II districts to 22. 

•llectively these projects cover 39 districts in Uttar Pradesh.

Educational statistics have shown a dramatic spurt in enrollment during the past 5 

irs in the project districts. Enrollment amongst boys has gone up by 48.62% and among 

Js it has shot up by 74,54%.

But in the context o f  a large state like Uttar Pradesh, with an estimated population 

13.91 crore as per 1991 census (projected to be 16 crore in 1998), the project 

Urventions are needed on a much wider scale to realize the dream o f  Universal Primary 

[jcation.

With the rationale, the State Govt, proposed to replicate these interventions in 

laining districts o f  U.P. under DPEP-III. The criteria for selection o f  districts under 

EP-III remained the same as applied to DPEP-II districts. The Identification Mission 

*1'* World Bank came on the visit o f  the State between 8-13 N ov.’98. I he Mission



isited the districts and assessed their educational scene, academic and

nfrastnictural faciUties. Out o f  44 districts lel\ uncovered iVoni project spread, 38 

ualified for immediate project interventions under DPEP-Ill.

The Mission as well as the State Govt, agreed to extend the progranune to eligible 

istricts and it has been decided that most likely the programme would be launched from 

)Ct-Nov.’99. With this step, the distant dream o f UEE in U.P. will become a reality and 

le Govt, o f  U.P. will accelerate the process towards the achievement o f  the goal in a 

me-bound manner and in a mission mode.

The preparation o f  the perspective plans o f the district started in the month o f  

Iov.’98. Tlie district educational officers underwent training in preparation o f  district 

ducation plan and budget at NSDART, Massourie and SIEMAT, Allahabd. The spocillc 

ducational needs o f each village, cluster, block and district were assessed through 

ocussed Group Discussions. Such assessment o f specific educational needs o f  each 

istrict led to emergence o f  district perspective plan for primary education. The district 

erspective plans were scrutinized at the state level and given a final shape. I'he prc- 

ppraisal o f  the perspective plans by the Govt, o f India followed by the World Bank is 

pheduled for March, 1999 and April, 1999 respectively. On the basis o f th^ discussion ' 

ad the recommendations o f  the GOI and the Mission, the State and District perspective 

Ians would be revised.

DISTRICTS SELECTED FOR COVERAGE  

U N D E R  D PE P - III

S. No. Districts Total
Population

(lacs)

Female
Literacy

(%)

Male
Literacy

(% )

Total

1 Padrauna 20.00 (approx.) 18.75 55.34 37.30

2 Pratapgarh 22.11 20.48 60.29 40.40

3 Sultanpur 25.59 20.84 55.36 38.69

4 Hamirpur ~| 14.66 20.88 55.13 39.64

5 Mahoba -*

6 Rae-Bareli 23.22 21.01 53.30 37.78

7 Mirzapur 16.57 22.32 54.75 39.68

8 Jaunpur 32.15 22.-39 62.34 42.22

9 Azamgarh 31.54 22.67 56.13 39.22



10 Etali 22.45 . 22.91 54.09 40.15

11 Faizabad 29.78 22.97 55.49 39.Oi)

12. Aiiibcdkar Nagar -

13. Mathura 19.31 23.04 62.55 45.03

S. No. Districts Total
Population

(lacs)

Female
Literacy

(%)

Male
Literacy

(%)

Total

14. Uttar Kashi 2.40 23.57 69.74 47.23

15. Unnao 22.00 23.62 51.63 38.70

16. Bulandshahar 28.50 24.30 61.96 44.71

17. Ghazipur 24.17 24.38 61.48 43.27

18. Ballia 22.62 26.13 60.76 43.89

19. Tehri Garhwal 5.80 26.41 72.10 48.38

20. Bijnaur 24.55 26.47 52.56 40.53

21. Fatehpur 18.99 27.25 59.88 44.69

22. Mail 14.46 27.86 59.44 43.80

23. Muzaffamagar 28.43 29.12 56.63 44.00

24. Agra 27.51 30.83 63.09 48.58

25. Jalaun 12.19 31.60 66.21 50.72

26. Farrukhabad -] 24.40 31.97 59.48 47.13

, 27. Kannauj _

1 28.t} Mainpuri 13.17 33.05 64.26 50.21

1 29. Jhansi 14.30 33.76 6 6 .7 6 5 1.60

1 30. Haridwar 11.24 34.93 59.41 48.35

31. Meerut —, 34.48 35.62 64.47 51.30

i32 . Baghpat _

|3 3 . Kanpur Dehat 21.38 35.92 62.88 50.71

34. Pithoragarh ~ 5.66 38.37 79.44 59.01

135. Champawat -

I 36. Ghaziabad 1 27.04 38.81 68.96 55.22

|37 . Gautam Budh Nagar

|38. Bageshwar 2.22 32.79 67.20 44.70



UTTAR PRADESH: THE DEVELOPMENT CON XT

Uttar Pradesh is the most populous State o f  India and also one o f the Ica.-st 

developed. With over 80% o f  its population living in rural areas, Uttar Pradesh is 

primarily an agricultural State. An assessment o f  human development levels, using the 

same indicators as in the Human Development Index developed by (ho UMDP (viz. life 

expectancy at birth, literacy levels and per capita income), places Uttar Pradesh at the 

bottom among the large States o f  the country. Tlie comparative figures given below  

^relating to selected indicators o f development, illustrate the huge burden o f  under 

development in the State:

TABLE-1 

COMPARATIVE INDICATORS OF HUMAN DEVELOPMENT

CIIAPTER-2

PopuIatioQ
(million)

Literacy 
Rate %

Life
Expectancy

(Years)

Crude
Death
Rate

Infant
Mortality

Rate

Total
Fertility

Rate

Male
Female
Ratio

Male Female Male Female (Per
HH)0)

(Per I()00 
live birili!.)

Bangladesh 114 49 23 55 56 11 91 4.0 94
1
S ri  L anka 17 94 85 70 74 6 18 2.5 99

China 1162 87 68 68 71 8 31 2.0 94

South Korea 44 99 95 67 75 6 13 1.8 100

Thailand 58 96 92 67 72 6 26 2.2 99

INDIA 884 64 39 59 59 10 79 3.7 93

Uttar
Pradesh

139 56 25 57 55 12 98 5.1 88

(all figures for 1991-92)

During the decade 1981-91, the population o f  Uttar Pradesh increased at an annual 

rate o f  2.3% against the national average o f 2.1%. Taking into account the huge existing 

population o f  the State, the above-average rate growth rate imposes a severe burden on 

the economy.
*  SiMi A , tiiiil D i r /o  .I, liu llii l-i'oiiiMiiU; I)cvcl«)|mu-nl and Soi lal ( ) |)|m)i (uinl



Moreover, llio vviillli o f  the popnlation j)yiamiil ;i( ils ii.i .c, i.il

et'forts to cater to the health and education needs o f  the dispioporiionate niiinbcr o f youn!» 

persons. I'he per capita income in 1995-96 was Rs. 5983/- (at curiciit prices) ai^ainst tiie 

national average o f  Rs. 9321/-. During the period o f 1992-97, the gap between per capita 

income o f  the State and the Country increased by Rs. t)46/-(at current prices). Aiiiuial 

growth rate too has been lower than the national average, and below expectations. Duriiig 

the 8th Plan period (1992-97), industrial growth is expected to be in the range o f 4% 

against the targeted 10%, agricultural growth 2.5°/o against 4 .3°o and the overall growth is 

expected to be around 3.3% against the targeted 6.0%. Weak industrial infrastructure, 

slow growth o f  agriculture, serious under-employment amongst agricultural workers and 

consequent high levels o f  poverty in rural areas, low investment in both public and 

private sectors and suppressed growth o f  the economy as a whole, impose severe 

challenges on the development o f the State.

Jean Dreze and Haris Gazdar, in their Monograph ‘Uttar Pradesh: The Burden o f  

Inertia’, describe life in Uttar Pradesh as ‘short and precarious’. Female life expectancy, 

for instance, is still below 55 years, and the under-five mortality rate is as higii as 141 per 

thousand. To put things in perspective, these figures are not very different IVom say the 

corresponding estimates for Sub-Saharan Africa (53 Years and 160 per thousand 

respectively). Among all major Indian states, Uttar Pradesh has the highest under-tlve 

mortality rate, the second-highest crude death rate, and third-lowest life expectancy 

figure. The number o f  maternal deaths per 100,000 live births in Uttar Pradesh was 

estimated to be as high as 931 in the mid-1980s. Only five countries in the world, among 

those for which official figures are available, had higher estimated maternal mortality 

rates at that time: Sumalia, Bhutan, Ghana, Gambia and Congo.

Even in relation with other Indian States, the backwardness o f Uttar Pradesh in 

terms o f  key demographic indicators is striking (See Table -2 for comparative figures). A 

new bom girl, for instance has six times as high a chance o f  dieing before the age o f one 

in Uttar Pradesh than in Kerala. An area in which Uttar Pradesh fares particularly badly 

in comparison with other States is that o f gender equality. The abnonnally low female- 

male ratio in the population is a clear indictor o f  the disadvantaged position o f  women in 

the Sate. The discrimination against females is also evident in the high death rate o f  

female babies and young girls. The low status o f females is reflecteii in their poor levels 

of participation in economic activity in general, and their consequent denial o f betterment 

opportunities.

* f ) rc z e  J. and ( lazd ar  H. Uttar Pradesh : The Burden o f  Inertia 19 9 7



K E Y  D E M O C R A P H yC  IN D IC A T O R S  FO R  M A JO R  IN D IA N  ST A T E S

States E i t e r a o Rates Average
C hildren

P . r
W om an

Birllis per  
1000 

population

l i i f jn t  
vle;U;is 

p e r  l(M)0 
birth.s

Sex riitii) 
females per 
100 nules

Fem ale Males

Andhni Pradcsli 33.7 56.2 4.0 2 6 :n 97

Assam 43.7 62.3 4.0 29 MA

liihar 23.1 52.0 5.3 34 91

Giijrat 43.5 72.5 3.6 29 8 6

i'!ar;;ar.a 40.9 67.8 4.3 35 S2 S7

Himachal Pradesh 52.5 74.6 3.6 28 100

Karnataka 44.3 67.3 3.4 28 [10

Kerala 8 6 .9 04.5 ■> •) 2 0  1\ 22 If?;

M.idhya Prade:;h 28.4 57.4 4.7 35 ! 17 93

Miliarashtra 50.5 74.8 3.5 2 8  i 59 9 \

()ri:isa 34.4 62.4 3.7 3 0  1 122

Punjab 49.7 ' 63.7 3.4 '  ̂  ̂  ̂ 2^ 1 o7  ̂ ! • ' S') ^

Rajasthan 2 0 .8 55.1 4 8 34 9 6  I

Tamil N ad u 52.3 . 74.8 2.6 23 fi8

Uttar Pradesh 26.0 55.3 5.5 37 U S 88

West Bengal 47.1 67.2 3.8 27 77 91

INDIA 39.4 63.9 4.0 30 91 93

Apart from the issue o f  gender equity, there is the acute problem o f  poor levels of 

participation o f  Scheduled Castes and Minorities. Tlie position o f  females among these 

groups is particularly disturbing. Combined with low per capita income, a sluggish 

predominantly agrarian economy and the denial o f  economic opponuiiity to a large 

section o f  the population, Uttar Pradesh stands at a critical juncture o f  its developmental 

path.

l l ie  challenge faced by the State becomes all the more significant in the context of 

the huge population o f  Uttar Pradesh. Considering the fact that every sixtli Indian is from 

the State, the development o f  Uttar Pradesh is crucial for the progres.i o f  the country as a 

whole. Tlie problem o f  U P ’s backwardness, is therefore, mucli more tiian a regional 

issue.



HKVrrOPMENT INDICATORS

Area

Population (1991):

Population density (per sq. km.)

Decennial population growth (1981 -9 1 )

Per Capita Income (1995 - 96)

Annual Growth Rate (1992 - 95)

Agriculture 

Industry 

Overall 

Literacy Rate (1991)

Male

Female

Total

Growth Rate o f  Population 1981 - 91

Sex Ratio (Females / Thousand Males) 1991

Percentage o f  SC and ST to total population 1991

(a) SC

(b) ST

Percentage o f  Urban Population

1991

1991

1991

Percentage o f  Workers o f  Total Population 1991

294,41 I Sq. Km.

139,112,000

473

25.Sro

Rs. 5983

(at current prices)

1.4%

3.0ro

2.5%

55.7%

41.5%

2.3

879

21.0

0.2

19.8

32.2



lVrceiit;i;4^‘ workers engaged in
(a) Agriculture

(1)) Iiuiuslry 

Credit deposit ratio 

Per capita own tax revenue (Rs.)

Per capita own non-tax revenue (Rs)

Per capita development expenditure (Rs.) 

Per capita state plan outlay (Rs.)

AGRICULTURE
Percentage of operational holdings below 2 hectares 

Average size of holdings (hect.)

Consumption of fertilizer (Kg/ha.)

Percentage of gross irrigated area of gross cropped area 

Average yield of food crops (qtls/ha.)

POWER

Percentage of electrified villages 

Per capita electric consumption (kwh)

INDUSTRY
Average daily number of workers in registered factories 
(per lakh of population)
Per capita value added in registered factories (Rs.)

ROADS
Length of PWD roads

(a) Per lakh of population (km)

(b) Per 100 sq. km. (area)

SOCIAL SERVICES
Number of primary schools(per lakh of population)

Number of hospitals and dispensaries (per lakh of 
population )

Number of hospital beds (per lakh of population)

Birth rate (per thousand)

Death rate(per thousand)

Infant mortality rate (per thousand)________________ '

I9‘>1

1991

1991

1992 

1993-94 

1993-94 

1993-94

i) 1st plan

ii) IV plan

iii) V plan

iv) VI plan

v) VII pkm

vi) VIII plan

1990-91

1990-91

1992-93

1996-97 

1990-93

1997-98 

1995-96

1988-89

1988-89

1994-95

1994-95

1995-96 

1993

1993

1995

1995

1995

72.7

7.7 

14.6 

321 

95 

o93 

25 

132 

329 

588 

1077 

1582

89.3

0.9

84.9

68.7

17.8

78.0

209

441

310

80

40.1

57

4

4.3

34.7

10.4

88



THE BUftPEN OF EDUCATfONAL BACKWARONESS

Although significant progress has been recorded in the field ot education in Uttar 

idesh in the past 5 years, the State still remains as one o f  the most educationally 

:kward in the country. The literacy rate in Uttar Pradesh stands at 41.6% against the 

ionai rate o f  52.1%. Male and female literacy rates are 55.4% and 26%, compared to 

All-India rates o f  63.8% and 39.4% respectively. Enrolment figures display 

)stantial urban-rural disparity, gender differences and disadvantage to Scheduled Caste 

1 Scheduled Tribe children. It is estimated that around a third o f  the children enrolling 

primary school drop-out before completing the primary cycle, with the proportion o f  

Is and Scheduled Caste children being higher still. About 2.58 lakh children o f  the 

:-group 6-10 were not enrolled in primary school in 1998-99 for a variety o f  reasons. 

5 large majority o f  these out -of-school children comprise o f  girls, anti children 

pnging to the Scheduled Castes.

The quality o f  education imparted in publicly funded school in U.P. which 

ount for about 84% o f  primary level enrolment in 1998-99, leaves much to be desired, 

/els o f  learning achievement are below expectations and children acquire inadequate 

jipetence in literacy and numeracy. Unimaginative teaching-learning materials and 

iniques, poorly trained and motivated teachers, inadequate educational facilities and 

ik school management, seriously affect the quality and efficiency o f  the basic 

cation system and diminish the attractiveness o f schooling. The main problems in the 

J o f  education relate to access and equity, quality and completion, etiiciency and 

ctiveness o f  educational management and planning.

The basic education system, as it exists in UP today is characterized by the 

^wing important features:

Inequalities : Average literacy rates in U.P. are low. This is coinpoiuid by 

rmous inequalities in educational achievements o f  males and females, urban and rural 

ulation, different social groups such as Scheduled Castes, Scheduled Tribes and 

orities.

C H A P T E R -3
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TABLE-3

LITERACY RATES

O V E IU L L RUR.VL SC

TOTAL MALE FEM.\LE NL\LE FEMALE MALE FEMALE

erala 89.8 93.6 86.1 92.9 85.2 85.2 75.3

laharashtra 64.8 76.5 52.3 69.7 40.9 70.4 41.5

amataka 56.0 67.2 49.3 60.3 34.7 49.6 25.9

ladhya
radosh

44.2 58.4 28.8 51.0 19.7 50.5 18.6

ttar Pradesh 41.6 55.7 25.3 52.0 9.0 40.8 10.6

ihar 38.4 52.4 22.8 48.3 17.9 30.6 7.0

*^DIA 52.2 64.1 39.2 57.8 30.6 49.9 23.7

P Variations between Regions : Although UP is, by and large, a homogeneous 

tate, significant differences exist in social indicators from region to region. The 

Variations are particularly significant with regard to gender ratio and incidence o f  poverty. 

|ie table given below illustrates literacy rates and other important indicators in the 5 

igionsofU P:

TABLE-4

UTTAR PRADESH : REGIONAL CONTRASTS
Share of 
total UP 

population,

1991( %)

Child mortality 
rate, 1981

Female Male

Female- 
Male 

ratio, 1991

Estimated 
rural birth 

rate, 1988-90

(per 1000)

Literacy rate age 
7+, 19 9 1

%

Female Male

Incidcnce of 
rural poverty 

1987-88

(1) (2) (3) (4) (5) (6) (7) (8) (9)

malayan 4.3 106 110 955 32.4 43 76 8

estem 35.6 170 145 841 39.7 27 55 26

intral 17.4 164 158 855 37.8 28 55 36

stem 37.9 154 144 923 37.4 21 55 43

uthem 4.8 166 147 846 37.1 24 58 50

[gions
100.0 160 146 879 38.0 25 56 35



Limited participation in the Schooling System: Illiteracy in U P. is wiilcspiead 

only among the older age groups, but it is also prevalent among the young p(^pulation. 

large number o f children either do not enter primary school or drop-out before 

Inipleting the 5 year schooling cycle. Tliis is particularly significant among girls aiul 

ildren belonging to the weaker sections. It is estimated that only about 20?o o f  girls 

iter upper primary school. The incomplete participation in primary schooling could 

ierefore, result in a growing number o f  adult illiterates.

TABLE-S

P A R T T C IP A T IO N  IN B A SIC  E D U C A T IO N  IN 
U T T A R  P R A D E SH  *

Male Female
jheracv Rate 
ge 10-14 
987-88)

Rural 68%
Urban 76% 69“,;)

roportion of Children aged 12-14 who have never
een enrolled in a school
i9'86-87r

Rural 27% 68%
Urban 19% 39%

î roportion of niral children school
f 1987-88)

age 5-9 45% i /O
age 10-14 64% 31%

jl) Incomplete E n ro lm en t: The number o f children enrolled in primary schools has 
increased by 23% during the past 8 years, l l ie  gross enrolment ratio has correspondingly 
increased from 81 to 99. Despite the substantial growth in enrolment, a large number o f  
children belonging to disadvantaged groups are still not enrolled in primary schools. Here 
again, girls constitute the bulk o f  the disadvantaged group, as demonstrated in the 
table - 6.

D reze  and Gazdar, 1997



TAIU j :-6

PRFIVTARY l.EV EL ENROLMKiNT IN UTTAR V R \ \)\ S U

(nos. in tliousaiuls)

1 9 9 1 -9 2 1998 - 9 ‘)

Population’*' 

(6-10 years)

Enrolment ** GER Population* 

(6-10 years)

Enrolnicnt ** GER

Boys 9744 9274 95 11080 11368 103

Girls ^S572 5546 65 9810 9264 94

Total 18316 14820 81 20890 20632 99

T A B L E ?

DRO P-OUT RATES (CLASS I TO V) 

1988-89

BOYS GIRLS TO TAL

Kerala -3 -I _2

Maharashtra 34 44 39

Madhya Pradesh 39 43 41

Uttar Pradesh 40 49 41

Karnataka 44 56 50

Bihar 64 70 66

INDIA 46 50 48

5) Low Rate o f  Com pletion : Combined with the incomplete enrolment o f  children 
in the cohort group is the low duration o f schooling for children who are enrolled at some 
stage. It has been assessed that approximately 30% o f children enrolling in class I do not 
complete class 5. An exercise was undertaken with projected drop-out rates o f  25% 
which demonstrated that 6.33 years were required on an average to complete the 5 year

* Directorate o f  Basic Education & Uniccf, "District-wise distribution o f  Fstimatcd Population by age
group .uid (icndcr in U P. : 1951-1991 Caisuscs".

** Directorate o f  Basic Education, U.P.

13



primary scliool cycle. Tliere is substantial scope for reducing the resultant input-output 

ratio o f  1.26, through quality interventions aimed at improving retention in primary 

school. (A World Bank assessment showed that 8.7 years o f  schooling wcie required in 

1991 to produce a Class 5 ‘graduate’.)

6) Poor A chievem ent Levels : Base line studies o f  learners achievement have

indicated that the majority o f  class 2 and class 5 students fall l^r short o f  attaining 

mastery o f  expected Minimum Levels o f I.eaming. (Tliis is discussed in a subsequent

chapter.) Seen in the light o f low completion rates, the poor achievement levels o f
t—....  ...... .

students highlight the need for improving the quality o f  classroom transactions.

7) Low Efficiency o f  the System : Dropping-out o f  school and lower than desired

achievement levels o f  children, results in substantial wastage o f  scarce resources. As 

only about two thirds o f  the enrolled children complete primary schooling and only about 

half o f  those who finish are able to master the curriculum, a substantial portion o f annual 

expenditures is being lost to inefficiency.

8) Unattractive public schooling : Inadequate schools infra-Strticture poor quality o f

educational materials, absenteeism and lack o f motivation among teachers have resulted in 

uniformly poor quality o f  education in publicly - fimded schools whicii has considerably 

diminished their attractiveness. Most parents seem to prefer private schools for their wards, 

riie poorest children and those not having other options are forced to enter Parishad schools. 

\  majority o f  these children are first generation learners, who might not be convinced about 

he rewards o f  education. Given the unappealing school environment, a large number o f  

hese children are, understandably, potential drop-outs.
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U N lV E R S A L IS A T rO N  O F  E L E M E N T A R Y  F D U C A T IO N

‘rovision o f free and compulsory education to all children until they complete the age o f  

4 years, is a Directive Principle o f  State Policy. Recognition o f the need for a literate 

opulation and the crucial importance o f  elementary education, was expressed 

nequivocally in the resolve spelt out in the National Policy on Education, 1986, and the 

rogramme o f  Action, 1992.

Tlie POA emphasizes the following aspects in the context o f  Universalisation o f  

ilcmentary lidiication :

Universal access and enrolment.

Universal retention o f  children upto 14 years o f age.

A substantial improvement in the quality o f  education to enable all children to 

achieve minimum levels o f  learning.

The efforts made by UP in each o f these areas and the present status is briefly out 

(ned below :

UNIVERSAL. ACCESS AND ENROLM ENT :

In order to provide universal access to schooling the Govt, o f UP has adopted the 

[orm o f  providing a primary school within a radius o f  1.5 Km. (IKm. in the hills) tor a 

population o f  300 peoples; and an upper primary school within 3 Km. for a population o f

00. Thus, a slightly different norm in respect o f primary schools is being followed in the 

ttate as compared to the Govt, o f  India nonn o f providing a primary school within 1 Km. 

pr a population o f  300 in all topographical areas.

Almost 12043 new primary schools and 2325 upper primary schools have been 

[pened during the period o f  94-95 to 97-98 , apart from a large number o f  private schools.
I

Nevertheless, recent surveys indicate that a fairly large number o f habitations still remain 

Inscrvcd as per Jhc norm o f  (he GOUP. With financial inputs from ihc l;iw;ili;ir Ki>/j';ir 

p jn a  / Employment Assurance Scheme, as well as external credit under the UP Basic 

Education Project, the Government is committed to saturate all unserved habitations 

vithin the next five years.

CFIAPTFR-4
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Tlie table below illustrates the growth in school int'fastructure over the years

TMU J S 

PR JM A R Y  S C H O O L S  A N D  T E A C f!E R S  ( OOOs)

1 1950-51 1960-61 1970-71 1980-81 1990-91
1

1998-99

1 (1) (2) (3) (4) (^) «») (7)

inools 3L98 40.08 62.13 70.61 78.08 117

jachers 70.30 99.05 203.36 247.75 264.71 367

In tenns o f  enrolment, there has been an almost seven-fold increase at the primary 

|/el, twenty-fold at the upper primary stage.

TABLE-9

PRIMARY SCHOOLS ENROLMENT

j 1950-51 1960-61 1970-71 1980-81 1990-91 1996-97 1997-98

Girlsi 334 787 3867 2774 4068 7708 8414

!
Boys 2392 3171 6748 6593 7893 10606 10991

r o u i 2727 J958 10615 9J6« II96I 18 101 I') (05

UPPER PRIMARY SCHOOI^ ENROLMENT (‘OOOs)

1950-51 1960-61 1970-71 1980-81 1990-91 1996-97 1997-98

Girls 69 103 285 391 721 2261 2341

Boys 278 446 1095 1413 2026 4627 4639

Total 348 549 1380 1804 2747 6888 6980

In 1998-99, out o f  6-10 years age group population o f  2.09 crore, 2.06 crore have 

en enrolled in primary school, resulting in a gross enrolment ratio o f  99.8 %. At the 

)per primary level the GER in 1998-99 is 59.7%. Admittedly, a large gap remains to be 

led before the goal o f universalisation, particularly at the upper primary stage, can be 

tained. Nevertheless, the overall progress made by the state during the past 50 years has 

jen fairly significant in the context o f  the low starting levels. The growth in literacy rate 

IS been substantial as apparent from the figures given below, but it is still slow to make 

N in o  impact on UP’̂  development path to the twenty first century.
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TABI.F-IO

LITERACY RATE

Year (Male FcmaL* r<*t.il
ij.r. India 11.1’ . jndia 11 P. India

1951 17.4 29.4 3.4 7.9 109 16.6
1961 27.3 34.4 7.0 12.9 17 0 24 0
1971 31.5 39.5 18.6 18.5 21.7 2‘) 6

1981 3«,9 •16.7 114 29.9 27 I ^0,2

1991 55.7 60.1 24.3 39.3 415 52.2

Non-Formal Education

For children who cannot attend fomial schools because ot'various socio-ccoiioinic 

reasons, non-formal education is a powerful alternative education facility. At |:>rcscnl, 

596 blocks in 67 districts o f  UP are covered under the non-formal education scheme.

There are 59600 non - formal education centers spread over the State providing 

primary education to 15.81 lakh children in 98-99. In the year ,1999-2000, 15 lakh 

children have been targeted to be brought to non-formal centers. These centers have been 

opened especially in those areas where t'emale literacy is low and the concentration ol 

disadvantaged population is high.

I, RE I ENTION :

High dropout rate from schools at the primary level has been a major obstacle to 

the fulfilment o f the goal o f U.P.E. Tlie 42nd Round o f the National Sample Survey 

(1986-87) attributed the following reasons for dropping out o f school and discontiiuiance 

o f  studies by children in U.P. at the primary school level :

not interested in further studies / education 28.4%

for taking part in household economic activity 24.5“/o

other economic reasons 21.0%

domestic chores 5.9“o

fai litre 11.69̂ o

The drop out rate trends in classes 1 -  V in U.P. as assessed by Planning, 

Monitoring and Statistics Division o f the Ministry o f URD (Deptt. Of l-ducation), (Jovt. 

[)f India, for 38 districts are as follows : -
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TABLE-11

DROP-OUT RATES

Year

1980-81

1990-91

1993-94

1998-99

Boys

63.70

30.67

19.86

41.49

Girls

%

80.20

42.42

20.08

46.54

Toial

7 1 .3 0  

34  82

3 1 82

4 3.43

Tlie alarming factor about drop-out trends is that the large iiiajority o f chiklicn 

who do not complete the tive-year primary cycle are from poor SC families in rural areas. 

Enrolment ratios at the upper primary level which was about 32% of SC boys and less 

than 10% of SC girls in the age group 11-14 has gone up to 71% for SC boys and 2S  ̂o for 

SC girls having total 59% enrolment in upper primary schools in 98-99,

In order to arrest drop-out rate and to sustain retention, the fpllD\yiiig steps are 

being taken :-

i) Training o f teachers on a massive scale to improve teaching practices and class­

room interactions. The UP Basic Education Project ( financed trom World Bank credit) 

and the UNICEF supported ‘Joyfiil Learning programme, have provideil \ aluable inpuis 

in the area o f  teachers training.

ii) Tlie national programme o f  nutritional support to primary education, commonly 

known as Mid Day Meal Scheme, has been introduced which has promoletl retention and 

attendance o f students.

iii) Village Education Committees have been energized and actively associated in 

school activities. This has instilled a sense o f confidence in the community on one hand 

and contributed appreciably to the improvement o f attendance and retention on the other.

iv) Various inputs have been provided to improve the school environment and to 

make schooling more attractive to children and parents alike. Teachers associations have 

pledged to participate actively in programmes to improve enrolment and retention,

v) Besides continuing efforts to improve school facilities, in 1998-99 alone provision 

was made Ibr constructing about 12738 toilets and 20,000 hand pump.s in pritnary 

schools.
vi) I’he supply o f equipments and teaching-learning materials to sclK)ois has assisted 

in creating a more attractive school environment encouraging retention o f students in 

schools.



3. t.MPROVTNG Q U A t.lT Y  OF EDUCATION :

Educational ennui in the classroom ultimately leads chiklion l o  i h o p  out f r o m  

school. The quality o f  transactions in the classroom has a vital role in sustaining pupils 

linterest in education. Assessments o f learning achievement o f Parishail school children 

have revealed that^ large number o f children fall far short o f attaining m a s t e r y  o f  t h e  

c u r i i c i i h i i u .  1 h e  f o l l o w i n g  i n t c r v c n t i i > n s  h a v e ,  l I u M o l o r c ,  hcuMi n i .u l i '  l o  i n i | > u ) \ ( ‘ tiu-  

quality o f  education in primary schools :

i) Teachers’ training in effective teaching methods, improved class room 

interactions, child-centered education and joyful transactions have been launched in 24 

blocks o f  12 districts with UNICEF support under the ‘Joyful Learning Progranuiie’ and 

in 17 districts under the comprehensive UP Basic Education Project and in 18 districts 

under U.P. District Primary Education Programme. In addition, the regular training 

programmes, such as SOPT (Special Orientation o f  Primary School i'eachers) and ( 

training are in progress.

ii) Comprehensive and continuous evaluation has been introduced in primary schools 

in order to facilitate remedial action in case o f  learning difllculties.

iii) Tlie operation Black Board Programme was launched in the state on the basis o f  

National Policy o f  Education. Under this scheme the Govt, o f India has provided for 

training o f  teachers, supply o f  essential teaching aids and additional teachers on the 

understanding that the State Govt, should provide adequate school buildings and 

additional class rooms. Each Primary school has been provided a minimum o f two 

teachers.

iv) Primary school curriculum in all subjects has been reviewed and brought in line 

with Minimum Levels o f  Learning. Textbooks on Language, EVS and Maths for classes

I to 3 have been re-written in a child-friendly format conducive to joyful, activity-based 

classroom transactions.

v) Particularly with a view to retaining girls in primary schools, 50% o f the teachers 

appointed are females, all schools are being provided with toilets, textural materials are 

being reviewed to remove gender bias, etc.

vi) Village Education Committees have been constituted throughout the State. I hese 

Committees have been entrusted with the task o f  checking teacher attendance, promoting 

enrolment, improving the school environment through community participation etc.

vii) Block level supervisory mechanism has been strengthened by decentralizing 

administrative powers to the block level supervisory officers. Special emjihasis is being 

laid on regular and frequent supervision o f  school activities to ensure conducive 

environment in the schools and teacher attendance.



ONCOINC HF.PARTMFNTAF. / SIM)NSOUFn PHOCR_V1 i\ 11:

Non - Formal Hdiication Programme (Centrally sponsored)

Total items Campaigns (Centrally sponsored)

Adult education

Mid - day Meal Programme (Centrally sponsored)

U.P. Basic Education Project (I.D.A. credit)

Scholarships for SC/ST children in primary / upper primary schools (Welhire Deptt.) 

Teacher Education

Operation Black Board Programme (Centrally sponsored)

Special Orientation ot Primary School Teachers (Centrally sponsored)

Joyftil Learning Programme (U nicef sponsored)

Mahila Samakhya (Netherlands / IDA sponsored)

Integrated Child Development Services 

Development o f Women & Children in Rural Areas.

Vocational Training in Schools

Integrated Education for the Disabled (Centrally sponsored)

School Health Programme (Health Dept.)

Schools for Special Groups (Welfare Dept., Labour Dept.)

Jawahar Rozgar Yojana (Centrally sponsored)

Eniploynient Assurance Schcme ((\*nlrally sponsored)
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M A N A G E M E N T  O F  E D U C A T IO N  IN U T T A R  PR SH

Primary and upper primary level education (class 1-8) is the i csf)i)nsibilily o f the 

Department o f  Basic Education o f  the State Government. There are ^epji aie depaiinients 

in the State Govemment for secondary education, adult and non-foniul education, higher 

education.

Tlie Department o f  basic education fiinctions through the Directorate o f  Basic 

Education. Routine management is the responsibility o f  the ‘Basic Shiksha Parishad’, an 

autonomous statutory body created by the U.P. Education Act o f  1972. I he Directorate 

o f  Basic Education has decentralized staff at the divisional level (Assistaiu Director 

(Basic), at the district level (District Basic Education OtTicer or liaiic Shiksha Adhikari) 

and at the block level (Assistant Basic Shiksha Adhikari/Sub-Deputy Inspector o f  

Schools).

C H A P TK R 5

EDUCATIONAL INSTITUTIONS Broadly, there are 3 lypes o f  schools

IN U.P. in the basic education sector

(1 9 9 8 -9 9 ) (i) Schools managed by the Basic

Primary Schools 1,16,553 Shiksha Parishad,

Upper Primary Schools 37,000 (ii) recognizcil private schools.

Secondary Schools 8,339 (iii)un-recogiiized schools. In

Degree Colleges 590 addition there are so called

Universities 26 “attached” schools which may

Engineering Colleges 12 have classes from the lower levels

Technical Institute 90 upto Secondary/Intermediate stage.

(Diploma Level) A small number o f schools for

Medical College 10 special groups is also run by the

Labour Department (for working children) and by the Social Welfare Department 

(for disabled children and Tribal children). Within the category o f  recognized private 

schools, there are some traditional schools known as ‘Maktab’, ‘Madarsa’ and 

‘Pathshala’, which mainly impart orthodox religious education. A large number o f  

these traditional schools, however, fall into the unrecognized category.



Data pertaining to schools coming iiiulcr the preview o f ihe Direilorate ol 

llducation is given below :

T A R I.E -12  

P R IM A R Y  S C H O O L  D A TA  ( 199S -  99)

Parishad Schools

Recognized Schools

Total

No. of  
Schools

97853

18700

116553

Tcachers 
(in lakhs)

2.78

0.89

3.67

Enrolment 
(in hiKhs)

52

54

206

It is estimated that private schools account for 26.21 % o f total enrolment. In 

view o f the urgency to achieve Universalization o f elementary education and the need to 

ihamess all possible resources to achieve this goal, the U P.Govt, is keen to encourage 

private participation in primary and upper level schooling.

In order to promote participation o f the community in educational activities, the 

Education .A.ct o f  1972 established Village Education Committees. llie role and 

responsibilities o f  VECs have been gradually strengthened through various Govt, orders. 

These Committees have been entrusted with school construction, management o f  schools, 

monitoring o f  teachers performance, etc. Block level and district level education 

committees have also been established under the Chairmanship o f  the Block Pramukh and 

Chairman Zila Panchayat respectively. Tlie District Education Committee is an advisory 

body for educational activities in the district. All proposals for opening o f new schools 

are to be approved by the District Committee.

There are 2.78 lakh teachers in primary schools and 0.83 lakh teachers in upper 

primary schools o f  the Basic Shiksha Parishad. The majority o f  these teachers have 

received specialized training through the 2 years Basic Training Cycle. The B.T.C. 

courses are conducted in the districts at Normal Schools and DIETS. The minimum 

qualification for admission to the course is intermediate. Those who complete the B.T.C. 

are assured o f teaching positions in Parishad Schools o f the district, as and when the need 

arises. Every district has been assigned a fixed quota o f  teachers positions, which arc 

lllled in relation to enrolment to maintain a ratio o f 1:40. The Basic Shik.slia Adliikari is



the appointing authority o f  teachers within (he district and lie may recruit t<.\ichcrs at any 

time if  enrohnent jnstitles the same, provided tlie overall quota <>1 teachcis posts is not 

exceeded. In order to ensure larger numbers o f female teachers, 50% o f the intake for the 

B.T.C. course is set apart for females. It is the policy o f  the Govt, to have a minimum o f

2 teachers (including the Head Teacher) in every school, with the third being added when 

the enrolment crosses 100 and the fourth when the enrolment reaches 140, and so on. 

Similarly, new schools are provided 2 classrooms, with the third added when enrolment 

reaches 100 and the fourth at 140.

Education is free in Parishad schools. However, text books, note books and other 

materials have to be purchased by all students. Fhe number o f  text books prescribed at 

each level is indicated below:

Class 1 —  1 Text-162 pages - Rs. 6.745; 2 Notebooks -Rs. 10

Class 2 — 2 Texts (Language, Maths)- 244 pages - Rs. 8.95 & Notebooks - Rs. 15

Class 3 — 4 Texts (Language, Maths, Social Science, Science)

524 pages - Rs. 18; 4 notebooks - Rs. 20 

Class 4 — 4 Texts (Language, Maths, Social Sciences, Science) - 580 pages

18.50; 4 note books - Rs. 20 

Class 5 — 4 Texts (Language, Maths, Social Scicnces, Scicncc) - 1X8

Rs. 14.95; 5 note books-Rs. 25

Production o f  text books in UP has been “nationalized”. Books are revised in 

accordance with changes in the curriculum and syllabus as and when required. The books 

are published by individual publishers who are also responsible for distribution. Tlie 

price o f  text books is fixed by the State Govt. A Text Book Office in the Directorate o f  

Basic Education coordinates the publication o f  ail books. Under DPEP-II, free textbooks 

are being provided to all girls, SC /ST children in 18 districts. Revised textbooks for 

:lass I -  III developed under DPEP-II are being introduced in the state for the academic 

icssion July 1999.

A) (S.C.E.R.T.) ;

State Council o f Educational Research and Training, U.P. established in 1981 is a 

Iwell established institution having various departments specializing in different areas o f  

education and pedagogy. Under the Project, SCERT is being strengthened and its capacity 

is being built to initiate and sustain a variety o f interventions to improve the quality o f  

basic education in the state.
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Under SCERT, Resource groups for specific areas sucli as icacliors training, 

development o f instnictional materials, conduct o f baseline studies, development of 

education system etc., have been established. Tlie capacity o f  these resource groups to 

plan and effect educational interventions is built up from time to time through the 

provision o f  specialized training inputs and exposure to advanced information, supply o f  

books, materials and equipment etc. The institution is supported by external experts and 

organisations in a short term basis as and when the need may arise.

Quality issues being o f  prime concem in the programme, SCERT extends its 

support and provides academic guidance and training to BEP districts in the area of 

pedagogy.

The initiatives taken for the pedagogical improvement by SCERT includes :

Dissemination o f  findings o f  Baseline Studies 

Development o f  self-learing material for multigrade teaching 

Strengthening o f  education system 

Teacher training

Review / revision o f  curriculum and text books developments

« Development o f  training packages and teaching aids

• Strengthening o f  State Institute o f Education

SCERT undertakes a variety o f  interventions to improve the quality o f  basic 

education by taking part in planning, designing and conducting Baseline Learner’s 

Achievement Studies research and evaluation studies.

The SCERT conducted second Base Line Studies o f  Learning Achievement in 

BEP Project districts. The data is valuable in not only indicating variations in 

achievement level in class-5 but in facilitating specific interventions to improve the 

quality o f  the teaching-learning process, teaching training and supervision and classroom 

activities. The data is being distributed to reach the widest audience in the education

sector. In this context SCERT organised one day seminar in each project district to

disseminate the findings o f  BAS and thus bring qualitative change in the attitude o f  

project fiinctionaries.
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Tlie SCERT also conducted Baseline studies in DPEP districts. Based on the 

findings o f  the survey, dissemination seminars were conducted at district levels. For all 

the DPEP districts, workshops were held at nine places during N ov .’97 and D ec.’97 for 

sharing the baseline studies conducted by it.

SCERT undertook and completed the study “Research trend in UP in the domain

o f  Elementary Education” during ’97-98. On the basis o f  the study unexplored areas o f

research were identified and classified viz learner related studies, teacher related studies, 

curriculum related studies, school environment related studies and studies related with 

community participation. Tlie areas identified are being utilised to plan and conduct 

studies in ftjture and also to improve the quality o f  education in Primary schools.

Construction o f  a hostel and training hall is to be started shortly for the SCERT to 

strengthen its capacity for meeting growing training needs.

Tlie SCERT functions through its 11 departments which are as follows

1. Department o f  Elementary Education- 

State Institute o f  Education, Allahabad

2. Department o f  Science and Mathematics - 

State Institute o f  Science Education, Allahabad

3. Department o f  Humanities and Social Sciences,

Central pedagogical Institute, Allahabad

4. Department o f  Education and Foreign Languages,

Allahabad.

5. Department o f  Education Expansion and Audio-visual Education, Allahabad.

6. Bureau o f  Psychology and Guidance, Allahabad.

7. Department o f  Hindi and other Indian Languages, Varanasi.

8. Department o f  Curriculum and Evaluation, Lucknow.

9. Department o f  Planning and Management, Lucknow.

10. Department o f  Vocational Education, LucknovV.

11. Department ofNon-Formal Education, Lucknow.
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In addition to tlicsc 1 1 Dcpailmciits ofSCHRT there arc •} I-. 1' 1 i.iiiiinu ('ollcucs, 

62 1̂ 11̂ 71's (one in each district), 2 Physical Training Colleges and 2 Nurser> 'I'raininu 

Colleges. 'I'hesc Teachers 'I'raining Institutions are at |)resent coiuliiLiing p-ie-service and 

in-service training courscs to prepare required, nian-power in the field of Pre-primary and 

Secondary Education. Under the umbrella organization o f  SCliRT there are 2 

autonomous organizations.

1. State histitutc o f  Educational Technology, Lucknow

2. Vigyan Kit Nirnian Shala, Allahabad.

District Institute of Education and Training (DIET) :

DlE'fs are the outcome of the National Policy o f  luiucation. Dlf'T at district level

serves as a nodal institution in improving liie quality ol'primary education, 'i'he DIET 

provides academic guidance and professional support through in-service and pre-service 

training. It serves as an apex institution for innovative interventions, action research, 

evaluation studies and planning for education at the district level. The functions of DIET 

caji be briefly summaiized a^ follow^

(1) Training and orientation o f :

a. Elementary school teachers (pre-service and in-service education).
b. Head teachers, Heads o f  School complexes. Block Resource Centers
c. Instructors and Supervisors o f  Non-Formal and Adult Education (induction 

level) and continuing education, ECCE Centers, Alternative schooling 
Centers, etc.

d. Members o f  Village Education Committees (VECs), NGOs, community 
leaders, youths and other volunteers who wish to work on educational 
activities.

e. Resource persons who will conduct suitable programmes for the target
groups mentioned at (a) and (c) above.

(2) Academic and resource support to the elementary and adult education system in
the district by
i) extension activities and interaction with the field

ii) provision o f  services o f  a resource and learning centre for tcachers and 

instructors
iii) development of locally relevant materials, teaching aids, evaluation

tools, etc. ,

iv) building up data base o f  local facts, folklore, dialecst, etc.
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v )  m a i n t a i n i n g  a c l o s e  r e l a t i o n s h i p  w i t h  B R C ' s  a n d  N l M v ( " s  l o  m o n i t o r  n iu l  

s i i p c iA ' i s c

activities at these centres

vi) serving as an evahiation center for elementary sclu)ols and j:)rogrammc 

o f N F E /A S

(3) Action research and experimentation to deal with specific problems of the district

in achieving the objectives in the area o f  elementary and adult education.

(i) Analysis o f  BMIS and Micro planning data lo j)lan and suggest ai^propriate

interventions for quality improvement o f  basic education.

Stn(e Institute of E(iiicational Manai»emtMi( A 1 r a m i n ^ i S 1 KJ\L\[I ]j

Till recently NIEPA was the only apex institute imparting training in the area of 

educational planning and management to the key functionaries of education working in 

various states. There was no institute at the state level to impart training in planning and 

management inspite o f  the fact that considerable importance was given in NPI: (1986) for 

the capacity building o f  planners aiid'administrators at the state Alt<?r kuuicjiiug x:)t

the District Primaiy Education Programme in the year 1993, the need as specified in NPE, 

and POA (1992) regarding developing capacity o f  planning and management at the stale 

level was felt more strongly. Accordingly, the U.P. EFA Project included the proposal 

for establishment o f  an Institute to impait training in planning and management to 

educational fiinctionaries in U;P. and Vhe State Institute o f  Educational Management and 

Training (STEMAT) was established, at Allahabad on 5.4.95 under llie Societies 

Registration Act 1960 having registered office at Allenganj, A l l a h a b a d . h e  MOA was 

registered in April ’95 and the Institute started functioning in July '95. At present the 

SIEMAT is fully operational and is undertaking a wide variety o f  activities.

On the basis o f  the Memorandum of Association c ' SIEMAT, its function are as 

follows :

(2) Training

To organise pre-induction, in-service training programmes for teachers;

To organise training for Educational planners and administralors; 
Orientation of stake-holders, N G O ’s, educational iLinclionaiics and 
community leaders at the state, regional, district and sub district levels;

To organise seminars, conference and thematic w'orkshops related to 
educational planning and management.
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(2) Statistics and Monitoring :

• Capacity building at district and sub district level ;

• Fo manage and utilize the school statistics Management System (I'.MIS) ;

• To carry out micro-planning and school mapping ;

• To prepare annual work plans and budgets ;

• To develop monitoring indicators and provide technical suj)port to Ciovt.,

SPO and SCERT.

(3) Research and Evaluation :

Identification o f  areas, conduct and sponsorship o f  research and evaluation 
studies;

Capacity buildings for action research at district and sub-d^istricts levels ;

To undertake research, evaluation and experimentation in j)ianning and 
management o f  school education ;

To undertake, aid, promote and coordinate research activities including 
comparative studies in various planning technique ;

Dissemination of findings.

Extension Documentation and Dissemination :

• To document and disseminate state, national and international innovations 

and experiments in t'-e area of educational planning, management and 

assessm ent;

• Conduct o f  experiments so as to develop replicable modules for 

educational planning and management.

• 'fo utilize its findings for awareness building aiul coinniunily mobili/ation.
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5. Misvclhiiieoiis :

• I'o provide professional and resource support in educational jilanning and
management at ail levels of administration ;

• To network with other government and non-government organizations,
institutions within and outside the state for training, research, monitoring and 
evaluation in the educational planning and management and students’ 
achievement assessm ent;

• To offer, on request, consultancy sei*vices to the states other than IJ.P. 
Govt, and other educational organizations.

'Fhe manpower position in the SIHMAT are as follows :

S.No. Name of Post Sanctioned Filled Posts

Posts Deputation C ontract

1. Director 1 1 -

2. Addl Director 1 1 -

Head of Department
f f T ' 7

3. Policy & Planning 1 _ 1____ -

4. Management 1 1 -

5. Education Finance 1 - -

6. RES Sl Evaluation 1 - 1

7. Management Information System 1 - 1
8. Administrative Officer 1 - -

9. Senior Accounts Officer 1 1 -

Lecturer
10. Policy & Plamiing 1 1 -

11. Management 1 - 1

12. Education Finance 1 - 1

13. RfiS & Evaluation 1 - I
14. Management hiformation System 1 1 -

15. Training Officer 1 1 -

16. Research Officer 1 - 1

17. Librarian 1 - -

18. Computer Programmer 1 - -

rOTAL 18 S
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Education  F or All IVojcct Bonrd (UP F.FAPB) :

'I’owarcls achieving llio objcclivc of iiclucatioii For All, llic (io \l.  Dfllll.ii I’laJcsh 

crcatccl the 11.P. Fducalioii for All Projcct Board, which was registered in May, 19‘)3 

Liiuicr the Societies Act. 'I'he Board has been established as an autonomous and 

independent body, to function as a Societal Mission to bring iundaniental change in the 

basic education system and thereby in the socio-cultural scenario o f  U.P.

Tlie EFAPB has a General Council whose chairman is the Chief Minister and 

Vice Chairman, the Minister for Education. The Council has about 90 members, 

comprising senior U.P Government officials o f  huha, distinguished educationists and 

representatives o f  voluntary organizations. Tlie State Project Director is member- 

Secretary. The Council is the apex authority o f  the Project and provides overall policy 

guidelines to the Project Board.

The Executive Committee of the EFAPB comprises of 27 members representing 

the Government o f  U.P. and the Government of India, senior State and District officials 

and representatives of voluntary organizations. Its Chairman is the Chief Secretary, 

Government o f  U.P. and Vice-Chairman, the Principal Secretary (liducation) U.P. 'fhe 

State Project Director is the Member-Secretary. Tlie Executive Committee has all 

administrative, financial and executive authority to achieve the objeclivcs of the Project 

Board including the power to create posts and make appointments. To facilitate 

decision- making and expedite execution, the following committees have been created :

The facilitate decision making and expedite execution o f  the programme the 

following committees have been constituted

C om m ittee Functions

Finance
Committee

To examine and recommend AWPB for approval by EC and 
supervise the cash flow

Programme
Committee

To monitor and supervise the implementation o f  the project.

Policy Research 
Advisory Committee

To identify research training needs o f  SCHR 1’ and SIEMAT and 
to monitor the quality of  research supported through the project.

MIS
Committee

To ensure operationalisation of  effective EMIS and PMIS !

I'raining 
Task Force

To monitor design and implementation of training programmes 
at various levels for different groups of teachcis and 
functionaries '

Curriculum 
Review panel

To review curriculum of classes 1 to 5 and classes 6 to 8 
especially in the light o f  MLL. ,
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TAHI.F-13

T O T A L  EX PENDITM RK  ON ED IJCA M O N

Y e a r R s.  in C r o r c O F  S T A T K  P L A N

I 9 8 5 - S 6 48 .2 2.3

1990-91 175.4 4 .6 2

1 9 9 1 -9 2 178 .0 4 .4 8

1 9 9 2 -9 3 125.2 2 .8 6

1 9 9 3 -9 1 129.4 3.33

1 9 9 4 -9 5 3 1 9 .8 6 .6 6

1 9 9 5 -9 6 3 6 4 .9 7.11

1 9 9 6 -9 7 3 9 8 .5 1 2 .19

1 9 9 7 -9 8 4 1 5 .8 9.01

(3) The basic education sector receives the bulk o f  Plan funds allocated to the 
education department. In 1997-98, 75% o f  plan funds o f  the education department 
have been allocated to basic education.

T A B L E -15

SE C T O R W T SE  P L A N  E X P E N D IT U R E  O N  E D U C A T IO N

(Rs. in crore)

Y e a r B a sic S e c o n d a r y H ig l ic r A d u l t S .C .E .R .T . T O l ' A l .

1 9 8 5 -8 6 32.1 3.2 4 .9 7 .6 0.4 4 8 .2

(6 6 ) (6 7 ) (1 0 ) (1 6 ) ( 0 .8 ) -

1990-91 114 .8 3 1 .2 17.8 11 0 .6 175.4

(6 5 ) (1 8 ) (1 0 ) (6) (0 .4 ) -

1 9 9 1 -9 2 98.1 4 8 .6 2 0 .6 8.2 2.5 'Z ' l7 X ^ L _ -
(5 5 ) ( 2 7 ) (1 2 ) (5) (1) -

1 9 9 2 -9 3 65 .4 27.1 26 .5 5.1 1.1 125.2

(5 2 ) (2 2 ) ( 2 1 ) (4) (1) -

1 9 9 3 -9 4 77 .9 20.3 2 4 .2 5.8 1.2 12 9 .T ' '

(6 0 ) (1 6 ) (1 9 ) (^) -

1 9 9 4 -9 5 2 2 8 .0 5 9 .6 19.0 7 .2 6 .0 3 1 9 .8

(7 1 ) (1 9 ) (6) (2) (2) -

1 9 9 5 -9 6 252 .4 6 7 .7 19.6 13.1 12.1 3 6 4 .9

(7 0 ) (1 9 ) (5 ) (4 ) (3) -

1 9 9 6 - 9 7 2 7 7 .8 6 0 .7 34 .5 14.8 10.7 3 9 8 .5

(7 0 ) (1 4 ) (9 ) (4) (3)
“**'T 9'9'7^ 8”  “ 312 .3 3 5 .5 4 0 .8 9 .0 18.2 ~ T \ 5 ^

(7 5 ) (9) (1 0 ) (2) (4)
(F igures in brackcis  denote  percentage)

Tiwtiri. H. , “ State F inance Studies (T:diication)” , U P - F F A B ,  1997.  

l-.(hlcation Dcpaiin iont,  U .P. 1 9 9 9 -2 0 0 0
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(4) Non-Plan cxpenclilurc on education in 1997-98 amounted to 18.1 \% o f  the total 

Non-I*Ian expenditure of the Slate. I')nring the same y'.Mi liic h;isu- ediicaiion 

sector obtained 58.67 % ofNon-Plan funds allocated to tiie education tiepai tincnt.

(5) During the past decade the basic education sector has recei\'ed an average of 

53.63% of the total budget provision for education. In l<)97-98, basic education 

share amounted to 55.67 %.

T A B L E -16  

S E C T O R W IS E  PLAN  E X P E N D IT U R E  ON E D U C A T IO N

(in Ks. crorc)

Year Basic Secondary Ili^licr Adult
i......

h.C.K.H. I . rOTAL

1 2 3 4 5 6 7

1 9 8 5 -8 6 390.1 293 .3 78 .5 2.5 1.1 76 5 .5

(5 0 .9 6 ) (3 8 .3 0 ) (1 0 .2 5 ) (0 .3 3 ) (0 .1 4 ) _

1990-91 1271 .6 6 9 5 .4 183.5 10.5 6.4 2 1 6 7 .9

, ( 5 8 . 6 6 ) /3 :J .0 8 )  ^ - (8 .^ 5 ) ,  , : / 7 / // t t ~f~' f~' 
1 9 9 1 -9 2

I r T r f
11 3 0 .9

---f--- f--- r----r~—;
7 4 5 .9 165.5 8.0 13.7 2 0 6 4 .0

(5 4 .7 9 ) (3 6 .1 4 ) (8 .0 1 ) (0 .3 9 ) (0 .6 6 ) _

1 9 9 2 -9 3 \ \ % 1 2 123.97 183.7 3.2 3.0 2 6 1 7 .3

(4 5 .3 6 ) (4 7 .3 7 ) (7 .0 1 ) (0 .1 2 ) ( O . l l ) -

1 9 9 3 -9 4 1244 .8 9 6 6 .2 28 2 .8 4.1 2.9 2 5 0 0 .8

(4 9 .7 7 ) (3 8 .6 3 ) (1 1 .3 0 ) (0 .1 6 ) (0 .1 1 ) -

1 9 9 4 -9 5 16 8 2 .0 1067 .7 2 8 9 .4 4 .7 1.7 3 0 4 5 .5

(5 5 .2 3 ) (3 5 .0 6 ) (9 .5 0 ) (0 .1 5 ) ( 0 .0 5 ) -

1 9 9 5 -9 6 2 1 2 3 .0 1228 .6 26 6 .2 lO.S 22 .0 3(i50 .6

(5 8 .1 5 ) (3 3 .6 5 ) (7 .2 9 ) (0 .2 9 ) ( 0 .6 0 ) -

1 9 9 7 - 9 8 2 4 8 8 .4 1535 .2 3 8 9 .2 9 .6 4 7 .2 4 4 6 9 .8

(5 5 .6 7 ) (3 4 .3 5 ) (8 .7 1 ) (1 0 .2 1 ) (1 .0 6 )

(T'igurcs in hraoki.-is dc iune pcrci.-p.tajjo)

(6) In 1997-98 17.81 % of the State’s budget (revenue and cajiital account) was spent 

on education. Tlie share o f  the education sector has increased steadily from the 

12.41^0 in 1991-92.

(7) In 1991-92 the expenditure on education was 3.9% of the State Domestic Product, 

an increase from 3.4% in 1985-86. This compares favorably with the all-India 

average o f  4% in 1991-92.
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(8) More tlian 90% of the budgetary allocation for ctiucation soclor is speril oti 

salaries o fs ta f l 'a n d  establishment costs. At the sclmol 1j \ cK sai.iiics accountcti 

for 99.5% expenditure ofParishad schools.

(9) A recent study has calculated the annual cost j)er stutienl in Parishad primary 

schools to be Rs. 906, compared to Rs. 430 in private unaided scliools. The cost 

efficiency o f  private unaided schools is apparently much hii^her than that of 

Parishad schools as well as private aided schools. This could be due to a variety 

o f  reasons, such as flexibility in fixing teacher salaries, etc. The average annual 

salary costs were only Rs. 9717 in private unaided schools compared to FIs. 

35,039 in Parishad Primary schools. The study also indicated that the quality of 

education in these schools was regarded buy clients as being superior to publicly 

funded schools.**

(10) Improvement of the quality o f  education in terms of reducing droi^-outs and 

repetitions will reduce the cost o f  education and will ^result in a substantial 

increase in efficiency o f  the education system. But, as obser\'ed by scholars, “the 

restricted scope and quality o f  public services in U.P. in comparison with south 

India, seems to have less to do with the level o f  government expenditure than with 

the distorted patterns'of spending as well as with the defective functioning o f  the 

services” .+

Srivastava  Ravi S. “A c c e s s  to B a s ic  Education in Uttar Pradesh ; results from  field su rvey  
U N D P  1997  

+  D reze  &  Gazdar
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c n A r r i i : R - 6

E Q l i n  V ISSIJF.S

problem of the Universalization o f  F.ienicntaiy liducatioii is in essciicc, tlic 

problem o f  the girl child and o f  similarly marginalised groups. Large variations exist in 

enrolment, attendance, retention, completion and achievemeiil levels, which can be 

attributed to inequities based on gender, poverty, case, comnuinity, disability. As the 

large majority o f  the children as presently attending primary school, the gaj)s in 

enrolment, completion and achievement levels, can only be filled through contextual 

interventions addressed to removing inequities. Evidence shows that enrolment gaps 

narrow as the education system expands to provide acccss lo all children, and 

achievement gaps (including differences in attendance and leicniion) close when the 

education system targets interventions selectively. This chapter discusses briefly the 

main equity issues relating to primary schooling in UP, as well as the j)roblem of other 

marginalised groups like working children and disabled children.

1. Poverty :

Literacy rates are significantly lower in the lowest income (|uinlish than in the 

highest, both in rural and urban areas. Children of poor house holds are less likely to 

enroll in school and more likely to drop out. An NCAF^R survey (1994) showed that 

these children were four times as likely to drop out of school as compared to children 

from more affluent backgrounds. The study found that lack of fniancc was mentioned by 

50% of households as the reason for not enrolling and dropping out. Lhe direct costs of 

schooling as well as the opportimity costs are the major deterrent to this group, l l ie  cost 

o f  text books and exercise books and o f  suitably clothing the students (more so in the case 

o f  girls), besidtjs the opportunity cost in terms o f  household or other labour, impose a 

particularly heavy financial burden on economically poor parents, l l ie  learning 

achievements o f  the poorest children, too, w'as found to be comparatively low'er, than in 

the case o f  others possibly because most of them w'ere first generation learners, w'hose 

home environment was not conducive to study.

* I)e\ elopment in Practice : Primary Education in India; Tiie World Bank. 1997

U isfiA lU  in U '̂juUiV'iL'i^t A l 
Natic;^^] institute of Educatioiaal 

j:i<l AdniiuistrittieR.
17-B, Sri A urob in do  M arg ,
Ncv/ Deihi-110016 ^

N o .............
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Studies Iku'c also shown tluU those \v)io can aflbrd to do so would ratlicr not send
I

ihcit chikhcii to Parishad schools. More afnuciil parents opt for private schools where 

the inliastmctiiic and stafT motivation are perceived to be better. A poor family desiring 

education for its children might, therefore, send the boys to private schools and the girls 

to Parishad schools. Irregular teacher attendance and unattractive environment, combined 

with the poor image of Parishad schools results in lackadaisical learning.

In order to reduce the poverty gap in primary education, the following 

schcmes will help increase participation of  fmancially weaker children in education :

awareness building,

scholarships to offset opportunity cost,

free text books and stationery,

mid-day meals

subsidised uniforms

free transport, and,

improved, more purposeful, Parishad schoo] environment.

2. (.end  or

Most boys enroll in primary school (GER of boys in UP is about 100), but more 

than 5 lakh girls in the 6-10 years age group are out of school. Moreover, fewer girls stay 

in school and those who do learn less. The gender gap is significantly larger among 

Scheduled Castes and in rural areas. For the average girl child the privations o f  poverty 

(discusscd earlier) are significantly aggravated by value systems, nonns and mores.

In Uttar Pradesh there is a 30 point difference between the literacy levels of males 

and females. Combined with a highly disadvantageous gender ratio, higlier incidence o f  

mortality among young girls, lower overall life expectancy o f  females, the Gender 

Dcvclopiiiciit hidex places the State is a class o f  hs own. The gender gap has imposed 

severe limitations on the development of females in general and on tlie extent o f  their 

parlicii:>aiion in developmental activity. The self-image that society creates for the girl 

child is one o f  w'orthlessness, servitude and dependency.

* Saxcna ,  N .K .  "A conipan it ive  study ol' the quality  o f  education in Primary S c h o o ls  by  F3asic

Shikslia  Parishad and prix’ately  m anaged.''  IJP-HI'APB. 1996

+ A tlas  ofvSou'.i Asian Children and W o m e n .  U N IC E F ,  1996



In terms o f  enrolment, there is a 9 point gap between boys :uul giiis. I'his is more 

pronoiinced among Scheduled Castes r.iui rural comriiuailics. Il also seems tliat girls 

attendance is more irregular and that factors like teacher absenteeism have a greater 

adverse impact on girls than on boys. 'Iliere is also a gap between the learning 

achievement o f  girls and boys. While a boy’s education is generally viewed from the 

possibility of increasing the earnings and status of a family, the value of a daughter’s 

education is gauged in terms o f  her mamage prospects. How'e\'er, marriage o f  an 

educated girl carries its own practical difficulties, and the benefit o f  her education in any 

case is seen as going to her husband’s family. Pailicularly among poor families, 

therefore, tl\e desire or motivation to send girls to school and to ensure their coni]')letion is 

circumscribed by uncertain long-term benefits, high economic costs, ‘unfriendly’ school 

environment and social sanction.

The limited number of female teachers, particularly in remote rural areas (where 

the need is greatest), is a major deterrent to female enrolment and retention in Parishad 

Schools. Teacher absenteeism in these schools results in enrolled girls not attending 

schools as parents are reluctant to send them to an unpredictably supervised school. 

Classroom transactions, too, do not eiiliance girls self image. Studies have shown that 

many songs sung in schools and games played, disparage the role of females*. Gender 

bias exists in classroom behavior of teachers, students and in learning materials. 

Shortage o f  female teachers, also results in the absence of role models for girl students 

and textual materials reinforce stereotyped female rolcs"’"̂.

Gender inequities in schooling in U.P. are significant and disturbing. The effect 

o f  girls schooling on human development indicators is indisputable. The spin-off benefits 

to other social development programmes are such that girls education, at least at primary 

level, must be given the highest priority. For instance, the number o f  infant deaths per 

1000 live births is related to the mother’s educational level in the following manner.

illiterate mother ; 138 deaths
below : 99
middle : 63
matriculate : 43
graduate : 28

1 Pant, Naranjan, Statue o f  Girl Cliild and W om en  in India, 1995
* Nair ,  Latha, “Girls Education Project in Barabanki District; A  P rocess  1'.'aluaiion

Study, IJTMICEF, 1997
** A  Study on  pan icipation  o f  Girls in< C lassroom  Interactions U P H l-A P B  1996,

U N IC E F  1996.
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l-Aliicalioii is the panacca which wiil provide woi'.icn uiiis wT.li tlu: I’.UMr.s U';

not only inij:)rovc their own hves, but to initiate social change.

and retention :

The following strategies are likely to reduce the gender gap in enrolment

awareness building campaigns on the value ot'girls education, 

provision o f  creches and BCCE Centers, 

incentives for girls education : 

fee

textbooks and materials, 

uniforms, 

transport, 

mid-day meal,

non-fomial education centers with flexible school timings,

better school facilities ; toilets, teaching-learning materials.,

more female teachers,

gender sensitatisation of staff,

gender sensitive textbooks/liomew'ork,

development o f  skills.

3. Caste :

Scheduled Castes and Tribes have been historically disadvantaged socially 

economically and educationally. The inequities caused by poverty and gender are all the 

more pronounced in the case o f  SC children. As SCs in general constitute the fmancially 

weakest section o f  society, the poverty gap hits them hardest of all. The gap in literacy 

levels o f  SC males (40.8%) and females (10.6%) is 30 points indeed, ma, y blocks of the 

state have female SC literary rates o f  below' 5% and several habitations have been 

encountered where there is not a single literate SC women.

Tlie SC gap in education is caused by both economic factors and the just 

tradition o f  discrimination. An interesting finding is that most SC parents w'oukl like to 

get their boys educated as this would confer status on the family a n d  provide o p p o r t u n i t y  

for mobility, particularly through quotas for Ciovt. jobs. However, t he  overall possibility 

o f  these children gaining employment is not higher than in the case ; ' o t i i c r  groups,
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resulting in tlic liigh risk and o))portunily cosl o f  schooling. In (he ease o f  S(' girls, 

Iraditional j-jattcrns o f  discriniinalion arc the main for ket'ping (hcin o'.i! ol Sf'l'.oo!.

Studies have repoilcd that SC children enter school at a higher aue lex'cl than others and 

jxirents are reluctant to retain their girls in mixed schools or those not having leniale 

teachers. Due to the combination of economic and traditional iactors, and (Vunily 

background, the learning achievement o f  SC children is lower than that of others.

Blatant forms to caste-based discrimination have by anti large disai^peared iVoiii 

schools. Mowever, more subtle forms o f  discrimination have been reported, such as 

discrimination in the location of schools, attitudes o f  teachers, verbal; and physical abuse 

by fellow students, denial o f  self-worth on account o f  their clothing and study materials, 

etc. which communicate a distinct message o f  social inferiority.

As indicators o f  human development are lowest among SCs the education of this 

section o f  society assumes prime importance. The following strategies are suggested to 

actualize the potential of one-fifth of UP’s population.

location o f  new schools in SC habitations,

admission of SC children at older ages, and prox'ision o f  single-sex 

schools,

pre-school centers to prepare children for formal school, 

more female teachers,

incentives for educating SC children to be dove-tailed with development 

programmes,

health checks for students and medical care,

scholarships/stipends which will meet all costs o f  schooling, including 

opportunity cost,

free text books, notebooks and materials,

uniforms for girls,

improved school facilities,

improved and more sensitive teaching practic;‘s,

regular teacher attendance,

awareness building and community mobilisation.
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4. Sciicdtilod rribc.s :

'I'hc pcrcciilagc o f  S'l's in DP is only 0.2® o. The tribal population is conccntratcd 

in a few districts of the state. Si's arc ycncraily limited to isolated habitations in the terai 

and hilly parts of the Slate anti most of them follow their traditional life-styles as huntcr- 

gathers and casual subsistence farmers. Literacy levels are low anti so is their 

participation in education. By and large, they are confronted with similar handicaps as 

SCs, exacerbated by their segregated habitations and lack o f  access to schooling.

As most hamlets o f  STs have small populations that do not become eligible for 

establishment o f  regular schools, asjiiring ST students either have to traverse long 

distances to school or have to rely of NFl£ Centers, if available in tlie locality. I ’his is a 

major determent to their education, besides the general lack of ajipreciation of the need 

for schooling. Studies liave recommended that locally used dialects must be utilized, and 

relevant curricula be prepared emphasizing life skills, to be imparted through teachers 

belonging to the community.

hi addition to the strategies applicable to improving SC participation in schooling, 

the following targeted interventions are suggested :

Alternative Schools in ST hamlets, 

instruction in the local dialect as well as in Hindi, 

appointment of teachers from the community, 

locally relevant curriculum, 

vocational training.

5. M inority communities :

The participation o f  Muslim children in the school system is much lower than that 

o f  the other communities. This is because of the special emphasis on religious education 

and the lack o f  appreciation, especially among poorer sections of Muslims, o f  the value of 

formal mainstream education. As most of the children o f  poorer Muslim families are 

employed, it is necessary to offset the opportunity cost order to bring them into school. 

But for secular reasons, this would be more difficult than in the case of non-Muslim 

children.

* SCl-LR r liascline Stud)- o f'1.earning Acliicvcinciit o f  Tribal Cliildrcii, III* lil-A l'li.
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I'raditional Miisliiii sciioois (Maklabs, Madarsas) provide j)rcdominniiti\ Koranic 

iiislriictioii and, altliougli this education lias been accorded recouiiilion and ctiui\ alcncc, il 

severely reslricls job opportunities. Among the more afduent sections of Muslims the 

need for mainstream education, in addition to religious instruction, is well-recognizcd in 

case o f  boys’; not so for girls. Muslim girls, by and large, are denied the opportunity of 

formal schooling for reasons imposed by tradition, such as the ‘jMirdah’ system which 

demands their seclusion. A recent study relating to muslim students in primary school 

revealed that repetition rates are higher among boys than girls; and whereas dro})-out rates 

of boys was high in Class I and II, among girls the number of dropouts increased in Class 

IV and V.

Strategies to bring children from very poor families into school would also be 

applicable in the case of Muslim boys from economicalh'-disadvantaged families, 

provided the interventions are accompanied by attempts to create awareness among the 

parents. In the case o f  girls, however, targeted strategies are necessary to bring them into 

the Mnainstreani''without ruflling'traditional sentiments. > Parents 'would ^have to 'be' 

convinced o f  the value o f  a formal education and equally important, local religious 

leaders would level to be inyolved, Until conductive conditions are created for Muslim 

girls to enroll in regular schools, alternative strategies will have to be sought. These 

could take the form of extension o f  the house spent at the ‘anjuii-ian’, ‘maktab’, and 

introduction o f  formal learning inputs. Tliis would entail provision of trained female 

instructors, belonging to the community, to import formal education to Muslim girls 

within their own milieu.

6- W o rk in g  children :

There are varying estimates o f  the number of working children in India, but ii is 

clear that UP has the largest number o f  individuals who spend a large part o f  their early 

years to work for manufacturers, who have a vested interest in maintaining their illiteracy 

and creating a submissive labour force. (This section does not pertain to children who 

work in their homes or parents fields.) Interestingly, a coinparison of the work 

participation rate o f  male and female children show's that there has been an increase in the 

rate o f  girls. A majority o f  the working children are mortgaged or bonded to their 

employers.
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Tlic carpet industry (Varaiiasi-Bhadoi, Mirziipur), glass i i u i u s i r v  (I'irozabaci), 
brass-ware (Moradahad), lock inaminictuiing (Aligarh) arc the [iriiK-iiial cmi'doycrs ol 
child labour in UP working in obnoxious conditions, these children a r e  riut o n l y  robbed oj 
their childhood, but are deprived the choices and opportunities to do a n \ i h i n g  else in the 
future. It is widely accepted that unless education is made comjMilsorN a n d  t h e s e  children 
are conii:>elled to be enrolled in the fornial schooling system., the m a l a i s e  w i l l  continue. 
This has been reinforced by the Supreme Court and the National Human Rights 
Commission.

Several initiatives to tackle the problems o f  the working children have already 
been launched. This needs to be strengthened through targeted interventions involving 
not only enforcement o f  labour laws and establishment of alternative skill-based 
schooling systems for working children, but also creating school awareness environment 
among employers, i'>arents and the public in genera, the elTorts of the various Departments 
and agencies, in addition to voluntary organisations, already woiking in this sphere need 
to be co-ordinated and dove-tailed.

7. Disabled cliildrcn :

Estimates indicate that 5-10% of children either do not enroll in primary school or 
drop-out dii€ to a v-ariety o f  physical o f  learning related disabilities. While sevprQ mental 
and physical handicaps may keep some children out o f  school, many others are
marginalised on account o f  moderate impairments. Mild to moderate learning
impairments may be caused by nutritional deficiencies and easily remediable health 
problems. For instance, impaired hearing, lower attention spans and restricted learning 
abilities may be the result of respiratory infections.

Efforts at bringing disabled children into the educational system have been rather 
sketchy till date. Tlie Government nins a few institutions for the severely disabled, but 
there are hardly any efforts to create a friendly environment for mildly disabled children. 
As the majority o f  such children could, with sensitive handing, be encouraged to 
complete at least basic schooling, the following strategies become evident :

medical examination o f  all students ;
training o f  teachers to recognize learning disabilities ;
sensitisation of  teachers and guardians to deal with children with
disabilities ;
sensitisation o f  teachers and guardians to deal with children with
disabilities;
system o f medical referral ;
creation o f  a well- trained core group in each district on disabilities ; 

'7levelopment o f  specially- adapted teaching - learning materials ; 
provision o f  physical facilities ;

establishment o f  a district- level institution for the severely disabled; 
participation of  voluntary organisations and voluntary workers.

B o ira ,  Ncera 'Born to W o r k ’ Child Labour in India; 1995
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L E A R N IN G  E X P E R IE N C E S  F R O M  U P B IlP A N D D P K P  - II 

T h e U .P. B asic Education P roject

The U.P Basic Educalion Project (funded from IDA Credit) bccanie operational in 

October, 1993 in 10 districts o f  the State. Subsequently, another 5 districts were added to 

the scope o f  project coverage on account o f  re-organization o f  existing districts. The goal 

o f  the BEP is universal enrohnent in and completion of basic educa(i(in (Clas.s 1 to 8) and 

improvement o f  its quality, l l ie  basic facts related to the project are given below;

CHAPTER -7

In ip lcn icn tors

Coverage

D ura tion  

P ro ject cost 

C red i t

M ajor Facts o f  Basic Education Project

Government of Uttar Pradesh and Uttar Pradesh Sabhi Ke l.iye 

Shiksha Pariyojna Parishad (Education i’'or /Ml Project Board - 

EFAPB)

17 districts o f  the State, namely - Varanasi, Gorakhpur, Allahabad, 

Banda, Etawah, Sitapur, Aligrah , Saharaninir. Pauri, Nainital, 

Udham Singh Nagar, Baudohi, Hathras, Chitrakoot, Kosambi, 

Auriya and Chandauli.

Year 1993-2000

US $ 193 million (Rs.728.78 crores)

SDR 116.5 million (US $ 165 million equivalent)

Broadly, the project objectives are defined as folio .vs :

(i) Building Institutional Capacity  to plan, manage and ev aluate a basic education 

development programme by establishing a strengthened framework ol State, district, 

block, cluster and village level planning, management and professional support 

organizations.

(ii) Im prov ing  Quality and Completion of elemenlary educalion through 

strengthened community participation, early childhood cducatii)u, curriculum and
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text-book revision, in-service training, targeted programmes lor women and girls, 

strengthened school management and encouraging pilot projects and iniio\'alions.

(iii) Iinproving Acccss to basic education in project districts by constructing 

additional primary and upper primary schools in unserved habitations and suj)porting 

implementation o f  a re-dcsigned programme of non-forma! primary classes for cliildren 

unable to attend formal schools.

The U.P. Basic Education Project comprises o f  the following components :

(0  BUILDING INS'rrru riONAL CAPACITY

(A) S trengthening Institutions and S truc tures

1) Bstablishment o f  the Education For All Project Board

2) Setting up o f  State Project Office

3) Establishment/strengthening o f  district, block, cluster and village 

level institutions

* District Education Project Committee

* District'ProjectOffice ^

* District Institute o f  Education and Training

* Block Resource Centres

* Cluster Resource Centres

* Village Education Committees

4) Establishment o f  State Institute of Educational Management

and Training

5) Strengthening o f  State Council o f  Educational Research and

Training

6) Support for improved school management

7) Effective supervision and monitoring of educational

activities

(B) Im proving  Inform ation Systems For Decision M aking

1) Microplanning and School mapping

2) Development of Management Information Systems

3) Assessment o f  learners achievement

4) Research and Evaluation Studies

5) Environment Building

44



(II) IMIMIOVING O UALl'rV AK'l) COMlM.liTlON O l' I-PIJCW !K )N

(A) Strcngthcniiifj; Community Purlicipation

1) Development o f  Programmes for Comiminity Mobilization

2) Participatory Planning

3) Motivating and Strengtliening VECs

4) Provision of Incentives for VECs

(B) Improving Readiness 1\) Learn

1) Early Childhood Care and Education Centres

2) Health Check of  Students

(C) Improving Teacher And Staff Performance

1) Regular Pre-service and hi-service Training on 'eache rs

2) hnproving School Staffing

3) Providing Continuous Support to Teachers

4) Publication o f  Teachers’ Journal

(D) Improving Learning Achievement

1) Review and Reform of Curriculum

2) Text-book Revision

3) Development o f  Supplementary Learning Materials

4) Provision o f  Teaching-Learning Materials to Schools

5) Development o f  Learners Evaluation Techniques

6) Production of Teachers’ Hand Books and Guide Materials

(E) Improving School Facilitie s

1) Re-construction o f  damaged school building
2) Construction o f  toilets in schools
3) Provision o f  drinking water in schools
4) Provision of additional classrooms
5) Repair and maintenance of all schools
6) Provision of  goods and equipments
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(!<') Pro^niinnics For Cirls And W omen’s I'.diicntion

1) Appointment of fcmnlc tcnclicrs in 50')o oi'\ <icancics
2) Improvement of school facilities
3) Gender sensitisation of all functionaries
4) Review o f all materials to eliminate gender bias
5) Development o f  Alternative Schooling systems
6) Extension o f  Mahila Samakhya Programme
7) Launching of Pilot Programmes

(C) Pilot Prograniines and Innovations

1) Work experience programme for Upper primary girls
2) Stipend for SC/ST children
3) Establishment of Community Libraries

4) Programmes with NGO involvement
5) Upper Primary NFE programme

(III) EXPANDING ACCESS

(A) Opening o fN ew  Primary Schools
(B) Opening o f  New Upper Primary Schools
(C) Establishment of Primary Non-Fonnal Education Centers

The first stage o f  project implementation focused on putting in jDlace essential 

infrastructure and launching the civil works programme. At the outset, a decision was 

taken that the civil works under the project should be completed witliin the fust few years 

so that the subsequent period could be completely devoted to quality aspects o f  project 

implementation. Tlie next level of activity taken up was teacher education and 

development o f  instructional materials. Subsequently, various other components o f  the 

project w^ere also launched. Shiksha Ghar, an alternative Schooling Model for out-of- 

school children, based on flexibility of time, place, duration and learners needs w'as 

developed and initiated in selected blocks. Early Childliood Care &, Education (ECCE) 

Centres were supported and an innovative NFE Programme at the upper primary level is 

under trial. Meanwhile school facilities and the general schooling environment have iiccn 

substantially improved through repair and beautification o f  buildings. Provision of  goods 

and teaching materials, etc. In order to bring about an overall qualitati\ e improvement in 

primary education in Uttar Pradesh, curriculum renewal and te\l-ix)ok dcvcloi')mcnt 

(Class I -  III) was undertaken, the new textbooks for clr>' ses I - III will be introduced in 

schools from academic session 1999-2000. Capacity building lias taken plac(; thiough ihc
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cslablishiiK'nt o f  SIIZMAT, strengthening o f  SCHl^l' nnci Dll-’ I ;,, civation oi sub-district 

structnrcs (BIUls and NPRCs), dev'clojinicnt o f  an etlucalioiinl MIS, completion of 

niicroplanning, conduct o f  research and evahiation studies, etc.

Mid-'rcrni Review o f  the UP BEP was conducted by a World Bani< Mission in 

December, 1996. Tlie Mission coinmended tlie progress of project implementation. 

While acknowledging that the project was well on coursc to achieving its objectives, the 

Mission recognized that in order to meet the demand for quality education that had been 

created in project districts, it would be necessary to suppoil further interventions. 

Accordingly, a proposal for extension o f  the project, in terms o f  j)rovision of further 

infrastructure and more intensive pedagogy inputs was done and emerged as IJPBEP - II.

As mentioned, UPBEP-II is designed to complement the fust \ IPBliP by assisting 

the GOUP to cope with unanticipated surge registered in enrollment in the first three 

years o f  implementation o f  UPBEP-I. BEP-II became operational in Sept., 1097. 

Improved classroom practices and enhanced student learning remain centre stage in 

implementing UPBEP I and II. Tlie BEP-II finances construction o f  new school and 

adxlitional elc"ussrooms, recruitment o f  additional tea»;hors,, astablishmcnl of sahool, 

improvement funds, provision and development o f  learning materials and recurrent 

in-service training o f  additional teachers.

P ro jec t Objectives : BEP II will sustain the pace o f  implementation o f  UPBEP I in 

order to -

i) provide access to primary education to all 6-10 year old children and upper 

primary education to 75% o f  11-13 year ' old children, cspccially to all 

disadvantaged groups (girls, SC and ST children); and

ii) enhance the quality o f  education and improve completion rates by the year 2000 

P ro jec t cost and  dura tion  :

Cost : Rs.2666 million

Duration : September, 1997 -  March, 2000
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IM PACT OF PROJECT IMPLFMF.N l ATION :

Biirolnicnt al the primary as well as upper primary school levels in tlislriels 
over the period 1991-92 to 1998-99 has shown a remarkable increase. Al the primary 
school level, there has been an increase o f  17.9 lakh (66.8®'o) and at ihe upper primary 
level 6.26 lakh (almost 64.07%). The increase in the enrolment o f  girls has been 
particularly significant. The effectiveness o f  project implementation can be regarded as 
an important factor influencing the growth of enrolment. Significantly, the rale of 
increase in enrolment in project districts has been higher than in non-project districts. At 
the primary level the increase during the past seven years in project districts is 66.79%, 
whereas it is 33.1 l°o in non-project districts. Gross Iinrolment Ratio in the project 
districts at the primary level has increased by 32.5% (from 74 to 106.5) which indicates 
that the project is on track to attaining its objectives. Comparatix'c data regarding |)rimary 
and upper primary level enrolment is given below :

TABLE -  17

PRIMARY SCHOOL ENROLMENT

1991-92 1998-99

Cohort
Population

(lakh)

Enrolment
(Lakh)

GER Cohort 
Populatio 

n (lakh)

Enrolment
(Lakh)

GER /o
Enrolment

Increase

P ro jec t
distric ts

36.2 26.8 74 41.96. 44.7 106.5 66.79

U.P.
(all district)

183.1 148.2 81 208.90 206.3 99.8 39.20

N on-Pro jec t
districts

146.9 121.4 82 166.94 161.6 98.7 33.11
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TABLE -  IS

PRIMARY SCHOOL ENROLM ENT (In 12 Project Disd icls)

1991-92
Enrolment

(‘000)

1998-99
Enrolment

(‘000)

Increase
nos.

(‘000)
K.iirolnicMW

Increase

Boys 1,744 2,637 893 51.20

Girls 939 1,833 894 95.20

TO TAL 2,683 4,470 1,787 66.60

TABLE -  19

UPPER PRIMARY SCHOOL ENROLM ENT (hi 12 Projict Districl)

1991-92
Enrolment

(‘000)

1998-99
Enrolment

(‘000)

Increase
nos.

(‘000)

o//«
Enrolment

Increase

Boys 660 1032 372 53.36

Girls 317 571 254 80.13

TO TA L 977 1603 626 64.07
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MAIN ACHIKVFMKN rS OF H.P. UVV -  I

T A R G E T
(1993-2000)

A C il lL '/E M E N  r  
(Till 31.1.99)

( ; r o s s  e n r o l m e n t  r a t i o

• PRIMARY LEVEL

BOYS 85 118

GIRLS 71 93

• ENROLM ENT (in ‘000)

• PRIMARY LEVEL

BOYS 1704 2637

GIRLS 1318 1833

• UPPER PRIMARY LEVEL

BOYS 972 1032

GIRLS 721 571

C IV IL  W O R K S  P R O G R A M M E

• PRIMARY SCHOOL
(incl. reconstruction/relocation)

4508 4343

• UPPER PRIMARY SCHOOL 
(incl. reconstruction/relocation)

1687 1618

• BLOCK RESOURCE CENTRES 176 175

• CLUSTER RESOURCE 
CENTRES

1768 1743

• ADDITIONAL CLASS ROOMS 3429 3374

• TOILETS 10242 10201

• DRINKING WATER 5299 4638

T R A IN IN G

• TEACHERS

INDUCTION 9398 8442

IN-SERVICE 50,898 First Round -  42,759

Second Round -  41,91 i

l l iird  Round -  39,113

Fourth Round -- T\\\ now 3 1,337

T O T A L  -  1,58,120

• DiS TRICr/BLOCK TRAINERS 558 558

(The trainers arc imparted 
training on annual basis)
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• WM.C.  MBMlUiRS 12,534 VEC 2,28,206

(Mcnibcis of 10,373 VEC^s 
trained)

• N.F.E. INSTRUCTORS 500 441

• BRC CO-ORDINATOR 176 176

(The BRC Coordinator is 
imparted one day refresher 
training at DIE T once in a month)

• ASST BRC CO-ORDINATOR 176 176

(The Asstl. BRC Coordinator is 
also imjiarted one day refresher 
training at Dll{ f  once in a month)

• SCHOOL CLUSTER STAFF 1768 1768

• E.C.C.E. FACILITATORS 1200 1200

IM P L E M E N T A T IO N  P R O G R E SS O F B E P -  II

T A R G E T
(1993-2000)

A C H IE V E M E N T  
(Till 3L1.99)

C IV IL  W O R K S  P R O G R A M M E

• PRIMARY SCHOOL
(including New/Reconstruction/ 
Relocation)

587 340

• UPPER PRIMARY SCHOOL 
(including New/Reconstruction/ 
Relocation)

307 163

• ADDITIONAL CLASS ROOMS 6833 3276
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SSONS AND loxnoK iioN c ( ; a i n i : i) m u ) m  urin<:r

3.1 ECT IM PACT

As coinparccl lo iion-pmject, districts, tliere has been a s ignificant increase in enrolm ent in 
UP BBP districts. This has necessitated a large num ber o f  additional classrooms, additional 
teachers and other infrastructure. DPEP-lII should also plan for increase in dem and on 
account o f  project implmentation.

Quality im provement has been revealed through the second BAS conducted in 1996.

A study conducted by an independent agency in Saharanpur district indicated that teachers 
attendance has increased from 33% to 78%.

ling o f S c c o ih I nnseliiie I^cariiers’ A cliievem eiit Survey in BEP Districts

[[Composite mean score in language (work knowledge and reading ^x^omprehension) has 
ncreased from 34.18 in first survey to 37.30 in second survey.

Mean achievement in mathematics in project districts is highef than in c6ntrol districts.

!;^lassroom activities are getting more varied-reading aloud, dictation, home assignment. The 
am e trend is repoited for correction o f  work which increased by 46 to 89 percentage points.

)5% teachers received in-service training as compared to about 25-60% in first survey.

>0-90% teachers in 2nd survey reported using and m aking teaching aids compared to 25-60% 
n first.

10-70% teachers reported that they were getting assistance from school head & 30-55 from 
luster head.

NAG EM ENT :

A major advantage in the UP BEP, is the substantial autonomy and flexibility  available to 
the State Project Office in planning strategies and in taking im plem entation decisions.

The role o f  the District Magistrate, and to some extent the CDO, are crucial for 
im plem entation progress.



(*) Tlic AF^SA is a key administrative figure in the system o f educational
management and his role must be supported and strengthened. '1 lie AHSA must be 
closely involved, and assigned a suj‘)ervis(>r)', role, in the activities ol tl.e 15KC.

(*) For effective school management, the village community nuist assume the major 
responsibility. Creation o f  a sense of ownership is essential.

(*) A constraint in UP BEP has been the incomplete and unreliable data-base. 7'his
emphasises the importance of operationalising the MIS at the earliest stage.

VECs :

(*) Community mobilization is essential for participation in educational activities. 
Training should be given not only to VBC members but to other active and dedicated 
members o f  the village.

(*) I'he thrust of Vl:C training shouUl be on full participation in educational activities
and operation/running of the school.

(*) VEC, by and large, reflect the local power structure o f  the village and do not
represent all sections of opinion. Tlie Gram Pradhan is the dominant figure.

(*) Despite the authority vested in the VECs with regard to sciiool management,
many of  them have not displayed much interest in this direction.

CLASSROOM TRANSACTIONS :

(*) Positive impact o f  the teachers’ training programme is visible in the classroom.

(*) Tlie supplementary reading materials provided to schools under UP BEP have
been popular and have evoked considerable*interest among students.

(*) Parents involvement and participation in affairs o f  the school should be
developed.

(*) A general desire for tables and chairs in all schools, introduction ot English in
Primary classes, preference for uniforms, was expressed.

(*) Teacher absenteeism is a serious problem particularly in remote areas.

TRAINING :

(*) Teacher motivation should fomi the core o f  the initial capsule of in-service
teachers training.

(*) Effective teaching practices resulting in activity based and joyful classroom
transaction must be emphasized and periodically reinforced during teachers training.

(*) Creation of an attractive and conducive learning environment in the .school should 
be emphasized through practical demonstrations and easily applicable guidelines.
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(*) I’l:insinissi()ii losses can he lediicecl hy caieriil seleclioii, slrciigllieiiing and 
sui^poil ()l l)ll( r Maslei Tiainors, l i lU ’ C'ooulinalois aiui I^csoiikh  ̂ I’cisons.
(*) NIMU’s are not yet functioning lo capacity under BliP. 1 he role ol NPRC 
needs paitieulai allenlion.
(*) Ik'Iween liaiiiing sessions leaeheis may he pmvided simple and alliaclive reading 
materials and guidelines on issues such as creation o f  attractive classroom environment, 
organisation o f  extra curricular activities for children, inputs on learning disabilities, etc. 
These issues could be discussed at monthly Cluster meetings.

(*) I ’he role o f  NPRC is conducive to go beyond the strict realm o f  teacher support. 
The N PR C ’s are becoming significant players in VEC training & promoting com munity 
school interface. They are also playing the role o f  supervision o f  alternative schooling and 
non fonnal education centers.
(*) riie I3RC’s arc also Key players in training Key resource persons or Block 
Resource Groups for VEC trainings & supporting Community based initiatives.

CIVIL WORK :
(*) I'he l ip  n r ,P  strategy o f  completing all works in the first part o f  the project has 
yielded good results.
(*) I he experience o f  entrusting the construction to VECs has been, by and large, 
good. Motivation o f  VECs and creation within the community o f  a sense o f  ownership 
would improve the quality o f  construction still further.
(*) Difllculties were eiicountered under the UP 13EP in technical supervision o f  VEC 
construction activities. A technical supervision system is essential to maintain quality 
o f  construction.

OTHERS :
(*) I he allcrnalive schooling motlel (Shiksha (Jhar) launchetl under UP BliP is 
marked by its Hexibility, contextuality and good quality o f  materials. Lack o f  community 
parlicip.'ilion, delay in releasing honorarium to the Instructor by the (iram Pradhan, tielay 
in providing materials to the centres are some o f  the problems encountered.

(*) ICDS Anganwaris have been upgraded to function as ECCE< Centers by providing
training inputs, materials, consumables, etc. At the village level the response to ECCE 
Centres has been good.
(*) 50 ECCE Centres have been established by a Non-Government Organisation in a
non ICDS-block. The response to this initiative has been encouraging and has 
demonstrated the success o f  pre-school education in the absence o f  nutritional inputs.

(*) SCERT capacity has been strengthened in various core areas.
(*) D IE f  capacity has been substantially strengthened and some DIE'fs are doing
exceptional work on their own initiative. In others, however, poor staffmg and 
molivalion arc obstacles to making an impact.
(* ) SI EM A T has been developed as an institution which can play an important role in
educalional development. Provided SIEM AT faculty is strengthened, it could become a 
training and resource institution for all Hindi speaking States.
(*) SIET has been under-utilized. The institution can play a more significant role in 
various activities under DPEP.
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District Pi iniary Education Prograiniiie

Tlie District Primary Bdiication Programme - II in IJltar Pradesh was sanctioned in 
September,'-!997 and will continue uj) to December, 2002. 'I'lie total project onday is 
Rs.567.55 crores. As per the sharing pattern o f  DPEP as a centrally sponsored scheme, 
the Go\n. o f  India bears 85% of the project cost and 15% share is met by the Govt, of 
Ijtiar Pradesh. Tlie basic facts related to the project are as follows :

Basic facts of the Project

Im plem entors  - Government o f  Uttar Pradesh and Uttar Pradesh Sabhi Ke
Liye Shiksha Pariyojna Parishad (Educational Foi All 
Project Board • HFAPB)

Covera|»e 18 districts o f  the State, namely - Bareilly, Siddarthnagar,
Gonda, Badaun, Lakhimpur Kheri, Pilibhit, Ikisti, 
Maharajganj, Moradabad, Lalitpur, Sonbhadra, Shahjahaninir, 
Deoria, Hardoi, Firozabad, Balrampur, Sant Kabir Nagar and 
Jyotibaphule Nagar.

D uration Year 1997-2002

Project cost Rs.567.55 crores
—.—.—.——.— - — I—r-—^ f ^ —f—*—f—f—1—f—f—f—i—r—i—r—1—i—?—r—i—7—7—

Main Programme interventions:

1. Expanding Access:

• Opening o f  new primary school in unserved iiabitation o f  300 population within a 
distance o f  1.5 Km.

• Providing alternative models o f  schooling for working children, street children, 
girls o f  minority community, migratory groups .and scattered habitations.

2. Promoting Retention:

• Promoting awareness about the programme and eliciting active community 
participation in all aspects o f  planning, implementation and management o f  
DPEP.

• Ensuring regular reconstruction / maintenance o f  primary school buildings.

• Providing drinking water focility and toilets to all primary schools and 
constructing additional class rooms in overcrowded schools as per requirement.

• Provision o f  free text-books and educational materials for all girls and SC and ST 
children.

• Setting up o f  Early childhood Care and Education (ECCE) Centers for preparing 
children o f  3-6 years age group for school readiness and relieving elder girls Irom 
sibling care responsibility.
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• Provision o f  Integrated Luiucation for children with mild to moderate 
learning/physical disabilities in general schools.

• Activating o f  VECs and to vest them v/ith management po^vcrs for development 
and maintenance o f  schools, ECCE and AS centres.

• Strengthening/setting up other grassroot level structures like Mahila Sainuhs, 
Yuva Mangal Dais, MTAs, PTAs, etc.

3. Quality improvement:

• Review and revision o f  curriculum and teaching-learning materials to facilitate a 
two way interaction between teacher and child and to promote child-centered and 
activity based learning.

• Quality improvement strategies for teachers including motivation and visioning 
exercise and in-service teacher training programme.

• Development o f  teacher-training packages i.e. guides and handbooks.

• Encourage teachers to develop innovative, interesting and low-cost I'LMs with 
locally available environment friendly materials.

I

• Ensure regular academic support, monitoring and supervision o f  teacher and 
school performance through Ni’RCs,BRCs and DIETs.

• Strengthen in-service teacher training programmes and reduce transmission loss 
by suitable Distance Education interventions.

• Develop strategies for multigrade teaching.

• Improve text-books by developing child-centered, joyful, competency based 
teaching-learning materials.

• Developing reliable techniques for learners’ evaluation.

4. Capacity Building:

• Strength o f State Project Office.

• Strengthening institutional capacity o f  SCERT in specific areas such as teachers
training, development o f  new curriculum, textbooks, instructional material and
evaluation system; and conduct o f  Baseline Assessment Studies, etc.

• Enhancing institutional capacity of the State Institute o f  Educational Management
and Training, Allahabad in organising training programmes for functionaries 
involved with the project in educational planning and management,research and 
evaluation, analysis o f  educational statistics, documentation and dissemination of 
project activities.

• Strengthening and supporting SIET through provision o f  improved equipment, 
technology and training in the areas o f  designing, developing and producing 
audio-video and print materials for DEP.

• Strengthening DIETs and establishing District Project Offices by provision of  
adequate staff, equipment, books, vehicles, etc. for implementation o f  the 
programme.
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• Establishing BRC in eacli block o f  the project district to serve as (he nodal centre 
for teacher training and academic support activities.

• Establishing NPRC at the headquarter o f  each Nyaya I^anchayat to act as 
decentralised support system for teacher training programmes.

• Activating VECs to involve them in micro planning (school mapping and
house- hold surv'cys), mobilising community support, school improvement and
community managed school construction.

5. Planning. Research And Evaluation:

• Decentralised planning process.

• Multi-stage appraisal o f  perspective plans and AWP & B

• Research inputs in planning/implementation.

• Building research capacities at all levels.

• Evaluation o f  programme components.

6. Supervision And M onitoring:

• To develop Quarterly PMIS for monitoring o f  programme iuiplementation at state 

and district level and Annual EMIS for collection, compilation and analysis of 

school data.

IM P A C T  O F D P E P ’s IM PL E M E N T A T IO N  :

'Hie various programmes and activities initiated under the project have created a 
tangible demand for primary education. The thrust on adequate schooling facilities, 
gender sensitivity, quality improvement o f  teaching melhodolog>'; combined with 
growing awareness in the community of the need for education, have resulted in an 
upswing in demand for primary schooling.

Enrolment figure at the primary school level iil project districts have shown an 
encouraging increase over the period 1996-97 to 1998-99. I'he lig.ires display an increase 
o f  5.7 lacs (13.13%). The increase in the enrolment o f  girls has been particularly 
significant. The girls enrolment has gone up from 1673 thousand to 2133 thousand 
registering a remarkable increase o f  27.49% in less than two years span. The GER has 
also risen from 70.5 in 1996-97 to 84.7 in 1998-99. This goes to show that gender 
sensitive interventions being applied in project districts have been successful in serving 
their desired purpose.

The districts specific interventions can be regarded as the imj)ortant factor 
influencing the groudi o f  enrolment. Accordingly, the rate o f  increase in enrolment is 
higher (13.13%) in project districts in comparison to 11,78% in non-j)roject districts. The 
comparative data o f  project, non-project and the State regarding primary level enrolment 
is civcn below :
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TABLE-20

PRIM ARY SCHOOL ENROLM ENT

1996-97 1998-99

Cohort
Population
(‘000)

Enrolment
(‘000)

GER Cohort
Population
(‘000)

Enrulnient
(‘000)

GER %
Enrolment
Incrca.sc

Project
Districts

5078 4340 85.5 2381 4910 91.3 13.13

U.P. (all 
districts)

20421 18404 90.1 20890 20632 98.76 12.10

Non-project
districts

15343 14064- 91.6 18509 15722 84.9 11.78

T A B L E -21

PRIM ARY SCHOOL ENROLM ENT IN UTTAR PRADESH

1996-97 199S-99

Cohort
Population
(‘000)

Enrormcnt
(‘000)

GER Cohort
Population
(‘000)

Enrolment
(‘000)

C^ER
1
i

%
Enrolment
Increase

Boys 10831 10696 98.8 11080 11368 102.5 6.2

Girls 9592 7708 80.3 9810 9264 94.4 20.18

Total 20421 18404 90.1 20890 20632 98.76 12.10

T A B L E -2 2

PRIM ARY SCHOOL ENROLM ENT IN DPEP DISTRICTS

1996-97 1998-99

Cohort
Population
(‘000)

Enrolment
(‘000)

GER Cohort
Population
(‘000)

Enrolment
(‘000)

GER %
Enrolment
Increase

B o y s 2704 2667 96.2 2865 2777 96.9 4.12

G ir ls 2374 1673 70.5 2516 2133 84.7 27.49

T o ta l 5078 4340 85.5 2381 4910 91.3 13.13
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IMPLEMENTATION PROGRESS OK DPliP -  II

T arge t
(1997-2002

Acliievemcnt upto F eb ’99

• Total G E R  at P r im a ry  Level 106.07 91.3

• E nro lm ent P r im a ry  Level 
(in ‘000)

5679 4910

Boys 3024 2777

Girls 2655 2133

• Ci\H W orks P rogram m e 
(1997-99)

Primary Schools 
(incluclingg New / 
Reconstruction / 
Relocation)

3727 207

Block Resource Centres 215 Evaluation Report on proposal of 
Cc^DS, UPJN submitted to GOI for 
clearance from WB.

Cluster Resource Centres 
(NPRC)

1

2116 , 8,74

1----- - ------—----------------------------------
I Additional Classrooms 4473 614 !

Toilets 12738 ! 1130

Handpump for Drinking 
Water Facility

6260 The job has been entrusted to U.P. Jal 
Nigam and work is expected to 
commence from M arch’99

SCERT

a) Hostel and Training Hall 
in SIE, Allahabad

01 Evaluation Report on proposal of 
C&DS, UPJN, Allahabad subnu’tted to 
GOI for W B ’s approval.

b) 20 rooms / 40 beded 
hostel in SCERT, 
Lucknow

01 -

c) DPEP Cell in Vidya 
B ha wan

Supervision & Management of 
construction by contractor entrusted to 
C&DS, UPJN, Lucknow. Work has 
commenced.
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•  Training

N ew ly Inducted Teachers 6682 The training has not started as yet.

In-service Teachers 50,522 48,922 teachers trained in 1st round. 
Selection o f TOT’s for lind round 
completed; Ilnd round o f  teachers 
training to begin shortly.

District / Block level 
Trainers

1025 877 (This training is imparted annually)

VEC Members 15076
VECs

About 1,95,404 members o f  8882 VECs 
have been trained so far.

NFE Instructors 3650 605

Block Resource Centre 
Coordinators

215 215 trained in 1st year (This is a yearly 
recurring training)

Asstt. Block Resource 
Centre Coordinators

215 215 trained in 1st year (This is a yearly 
recurring training)

School Cluster Staff 2116 1395 trained in 1st year (This is a yearly 
recurring training)

ECCE Facilitators 1050 997
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Lessons Learnt from D P E P  - M 

V I L L A G E  E D U C A T IO N  C O M M IT T E E

• V EC ’s training module has been improved and training is imparted at village level 
with other members o f  tiie community pailicipating. 'I'here is a need for regular 
follow up and recursive training inputs.

• VF.C’s are now actively involved in school mapping and microplanning process. 
Yearly updation o f  microplanning data is envisaged.

• Assistance from grassroot organisations/NGO’s for sustaining VEC/Community 
interactions with schools and school management is being attempted.

QUALITY IMPROVEMENT

• Motivational inputs in teacher trainings arc required at regular intervals.

• Regular follow-up o f  teacher training modules is done through DIET, DRC, CRC 
to sustain teacher support.

• Tiie creation o f  Academic Resource Groups at State, district and block levels lead 
to development o f  more comprehensive strategies for pedagogical improvements 
as evidenced in revision o f  curriculum for primary classes, revision of  textbooks 
for classes I -  III and the development o f  two rounds o f  teacher s training modules.

• lmpro\’ements in the design and production processes o f  textbooks and 
supplementary materials are critical for qualitative improvements. The lack of 
technical capacities with the SCERT and State Textbook Officer in this aspect is a 
handicap and needs to be remedied.

ALTERNATIVE SCHOOLING

• This area is increasingly emerging as a forceful alternative strategy in DPEP 
districts, given the incidence o f  school dropouts, especially girls; working 
children; remote and scattered habitations in some districts as well as temporary 
dislocations caused in flood-prone areas.

• DPEP has- successfully evolved a battery o f  AS designs to suit these varied client 
groups, with the help o f  a very active State Academic Resource Group which 
includes several N G O ’s working in the field o f  non-formal education.

• A variety o f  AS models place a severe demand on development o f  flexible 
packages for learning with commensurate teaching-learning materials. Existing 
capacities in DIET’s, SCERT need to be augmented and provided with flexibility 
to be able to draw in the lessons learnt and capacities developed, so that it is
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iiislilulionalizcd and arc matlc available for (he increasing demands (Voni (he 
districts / blocks.

• AS initiatives need to be supported by a regular system o f s u r \ ’eys and studies to
estimate emerging needs and micro level requirements.

SUl'ERVISION & MANAGEMENT

• In large and populous districts o f  Uttar Pradesh, it is increasingly being felt that
the block level needs to be strengthened for better supervision and monitoring.
Tlie traditional basic education structure in the State has a designated block
education officer called the Assistant Basic Shiksha Adhikari (ABSA). While this 
level has been augmented in respect o f  academic inputs through the creation o f  a 
Block Resource Centre (BRC), there is still a very pressing need to strengthen the 
administrative supervision aspect so as to bring about effective coordination and 
linkage between the administrative and academic supervision structures. Steps 
have already been initiated in DPEP -  II to clarify roles o f  the two structures at 
block level, provide office space for ABSA in the BRC, providing mobility and 
TA/DA funds to ABSA, hold common visioning workshops for a shared 
perception o f  the goals o f  DPEP and specific inputs on supervision through 
SIEMAT. However, this process needs to be further strengthened and 
instiruti'onalfzed in the project manfigeiiTent structures. ■

With UP BEP aiid DPEP -  II, 35 districts are implementing the project in mission 
mode with time bound targets. The need for regular and constant back stopping, 
problem solving and trouble shooting has raised the need for one level at the 
divisional headquarters to provide the necessary administrative / monitoring back 
up. In several cases like Bareilly division which covers 4 DPEP districts, Basti 
division which covers 3 DPEP districts, Gorakhpur which covers 1 UP BEP and 2 
DPEP districts etc., a divisional level project officer can take care o f  many 
coordination, administrative pushing and problem solving activities which 
otherwise tend to depend on State level inteiventions. To save time and for more 
practical / effective local handling, it is being felt that a divisional level set up for 
the project areas is inevitable. It is equally clear that this level should not be 
another “Layer” o f  bureaucracy but specifically for monitoring and administrative 
back-stopping. Since there are already Asst. Directors for Basic Hducation/posted 
at Divisional levels, it would be prudent to strengthen staff at that level for the 

project purpose.
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IN S T I T U T I O N S

• SIEMAT has emerged as a key institution in providing inputs ibr decentralized 
planning, EMIS data management and capacity building o f  educational 
administrators. However, with tiie increasing gamut o f  activities both for project 
districts staff as well as capacity building for DIET’s educational administrators, 
the institution is already stretched and needs strengthening in terms o f  faculty as 
well as training budgets.

• SCERT has played central role in the academic charter o f  UP BEP I & II as well
as DPEP II. However, its capacities in terms of  alternative schooling, integrated 
education and distance education need to be specially strengthened. Further the 
scope o f  SCERT to network with resource institutions and draw in pools o f  talent
available in the State, NGO sector and the country as a whole, need to be
strengthened.

• 'fhe Director o f  Basic Education handles the very critical function of
administrating the basic education service cadre and the entire number o f  primary 
school teachers and head teachers, this includes personal matters as well as

'  financial recdrds /  management of their salaries, allowfinccs, retirement'benefits, / 
etc.. There are 2546 number o f  officials in the basic education cadre and 3.10 lac 
number o f  primary school teachers. It can be well understood that the personnel 
and financial management task at hand is gigantic and the existing pitfalls in the 
system lead to accumulation o f  grievances, long delays and lack of motivation. To 
improve the system o f  grievance redressal of teachers and educational field staff, 
as well as to ensure speedy responsiveness in personal matters, transfers, salary 
fixation, payment o f  dues and sanction of retirement benefits, it is necessary to 
streamline the system and adopt the use o f  computers and appro[)riate technology. 
The benefits in terms o f  an etTicient personnel and financial management system 
could bear valuable fruit in a motivated and willing cadre o f  officials and teaching 
staff across the districts.
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ClIAl^ riCR - 8 

DPEP : PLANNING PROCESS

Planniiig for Universalisation of  Elementary Education had hitherto been 
ps^rlbrmed mainly at the state level which was too wide and heterogeneous an entity for 
effective planning. Keeping in view broad guidelines, the planning {)rocess and project 
formulation under DPEP -  III in U.P. was initiated with emphasis on location- specific 
planning in a ))articipator>' manner. The district plans have been ])rcj5ared through an 
intensive process o f  interaction with the elected representatives, local bodies, teachers, 
educational officers at decentralised levels, and NGOs so that it is reflects the felt 
problems, issue and needs o f  state’s children and is ‘owned’ by all those who are to be 
associated with its implementation.

1

'Hie “nine pillars” o f  the j)lanning process mentioned in the DPEP 
guidelines have been kept in mind in the planning exercise. An attempt has been made to 
ensure participation o f  Village Education Committees, teachers and ])arents. Alternative 
methods have been given significance and an holistic view has been taken. All 
qualitative aspects such as school effectiveness, text books, teachers’ training and 
improvement in reading and learning skills have been covered. To facilitate synergistic 
:le\elopment, conversion o f  services has been given importance. Improving teacher 
Tiotivation, class room transactions and school management have been kept in mind in 
he plaiiniug,process. Innovations Jiaye, bpei> welcomcyd and focus,has bepn provide^il to / 
mprovenient in access, retention and achievement levels o f  girls. A gender perspective 
las been incoiporated in all aspects o f  planning. Evaluation, monitoring and research are 
nteractive and supportive o f  DPEP. Studies and evaluation have been taken into account 
n project planning and action research to facilitate decision making. The planning 

process for DPEP - III in U.P. has been participatory and opinions and views o f  various 
cross sections o f  society have been given due consideration in plan formulation.

Focus Group Discussions (FGDs), PRA and other techniques have been 
adopted to ensure involvement and participation o f  stake holders in the process. A two 
pronged strategy was adopted for identifying and analysing the problem areas :

• first hand information W'as gathered and community perception was ascertained 
through FGDs and PRA ;

• the available secondary data related to educational development was studied and 
analysed.

Tlie location, causes and probable solution o f  problems were also conceived 
through participative approach to help in deciding the strategies and interventions in the 
light o f  DPEP. objectives, Contextuality lies at the heart o f  DPEP strategy. 
Micro-interventions need to be conceptualised and developed to ensure that local felt 
needs are fulfilled. At the present stage o f  planning, the feed-back from FGDs, PRA and 
available disaggregated data have permitted only a certain degree o f  contextualisation. 
Tlie micro-planning exercise which will be undertaken soon, involving house-hold 
surveys and preparation o f  village-level plans, will'ensure that the educational needs of
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every habitation in tlie project districts \vt)uld be provided for under I ’his will be
redected in subsequent Annual Work Plans.

District Core Planning Teams o f all the 38 districts were constituted in November,
1998. The team consisted o f  Basic Shiksha Adhikari, Accounts Officer, Principal DIET 
and one Asstt. Basic Shiksha Adhikari. These core planning teams were given one day 
orientation to DPEP by State Project Office on 03-12-98 at Lucknow. Therealler, 4 
training programmes o f  9 days duration each were organised for district core planning 
teams on “ how to prepare DPEP perspective plan”. Training programme for 9 districts 
was conducted during 10-18 Dec.,98 at Lai Bahadur Shastri National Academy of 
Administration, Mussourie. Training programmes for remaining 29 districts w^ere 
conducted by SIEMAT, Allahabad in three rounds during 21-29 Dec, 98, 22-30 Dec., 98 
and 4-12 Jan., 99. Fuiliier 6 workshops, each for 2 days were organised at State Project 
Office during 1-12 Feb., 99 in which planning teams o f  all the 38 districts participated 
and presented their perspective plans. Detailed discussions in respect of perspective plan 
of the districts were held by tlie S.P.O officers with the districts teams during these 
workshops.

Baseline Assessment Studies are being conducted by SCERT, UP in all the 38 DPEP 
districts to measure the existing achievement levels. The BAS has a number o f  general 
and specific oijjectives listed as u n d e r :

General Objectives :

1. To study the differences in learning achievement among gender and social groups.

2. To measure the level o f  achievement o f  students both in literacy and numeracy at the 
end o f  the initial stage and both in language and mathematics at the end o f  the 
penultimate stage o f  primary schooling.

3. To assess the effect o f  variables like home, school, teacher, classroom, processes, 
incentive schemes etc. on learners’ achievement.

Specific Objectives

1. To assess the levels o f  achievement of students of class I both in literacy and 
numeracy at the end o f  the year,

2. To study the levels o f  achievement o f  students at the penultimate stage both in 
language and mathematics.

3. To assess the influence o f  teachers’ educational and professional qualifications on the 
overall achievement o f  the learners.

4. To assess the influence o f  the language qualifications o f  the teachers on learners’ 
achievement in language.
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'I’o sliidv •!»<-' t'UVcl ( if llic iiiallieiiiatics (|ii;ilincations i i f  llic Icaclu'i on k-aiiR'is’ 
achicvtMucnl in niallicnialics.

To study Ihe effect o f  teaching experience o f  teachers on learners’ acliievenient.

To find out the number o f  teachers who underwent training conducted by SCERT/DIET 
during the last three years.

I'o find out the specific areas in w hich the training has been imparted to the teachers.

To assess the quality o f  inservice training programmes conducted during the last 3 years.

I'o find out the extent o f  utilisation o f  in-sei-vice teacher training in classroom practices.

'I'o find out the number o f  teachers trained for the use o f  competency based teaching- 
learning material.^

preliminary -- icpoits o f  all the districts aie now available and their findings will be 
!^rporated in the Districts Plans. The Schedule for sharing the findings o f  BAS has been 
llized which is enclosed.

iai Asscssiiieiif S liidics (SAS) were conducted in a sample o f  5 DPEP-Ill di,stricts through 
e  specialised organisation, viz, Organisation for Applied Socio-Economic System (OASES), 
y Delhi; Operation Research Group (ORG), New  Delhi; and Govind Vallabh Pant Science 
^tute.

e 5 districts cover each type o f  geographical region- Hills, Bundelkhand, Central, Eastern and 
tern UP and take into account demographic factors and social conditions im pinging  on 

bation for girls, scheduled caste, scheduled tribes and other disadvantaged groups o f  society, 
following 5 districts have been identified for conduct o f  SAS -

\o. Disd i('l
Pithoiagaih Hills Some tribal group

i -  

I- Mahoba Bundelkhand Scattered habitations _____ ______\ r
[ limao C'entral IMedominant SC population
A m bedkar Nagar Eastern I’redominant SC population
M uzaffar Nagar Western Econom ically  advanced but girls education is an 

issue o f  concern.

overall objective o f  the study was to generate a better understanding o f  the cotistraints the 
dvantaged groups experience among the planners, leading to incorporations o f  more pointed 
responsive strategies in the DPEP-lIl as well as subsequent Annual Work Plans. The specific 
ctives were ^



(a) To identify the nature and causcs o f  disadvantages these ciiildren experience, 
ad\'ersely affecting their participation and learning achievement in scl:ools;

(b) To assess the available incidence on the effectiveness of various schcnies that are in 
operation for some o f  these groups o f  children. The assessment Vv'ould be based 
mainly on published and unpublished information available in t!ie public domain 
supported by some primary information.

(c) To identify and discuss the possible strategies to overcome the disadvantages and 
constraints within the DPEP framework.

Tlie draft reports o f  SAS have been received and shared with the Districts. The findings 
o f  these reports have helped in identification o f  problems and evolution of strategies.

M A TR IX  O F SH A R IN G  SAS

Date

12.3.99

Venue

DIET, Mahoba

Partic ipating  Districts

Mahoba, Hamiipur, Jalaun, Jhansi

6.3.99

8.3.99

9.3.99

Pithoragarh Pithoragarh, Champawat, Bageshwar, IJttarkushi, 
I'ehri Garlnval

DIET, Unnao Unnao, Kanpur Dehat, I-’atehpur, Farrukhabad, 
Kannauj, Rai-Bareli

DIET, Faizabad Faizabad, Ambedkar Nagar, Sultanpur, Jaunpur, 
Pratapgarh, Mau, Azamgarh, (jhazipur, Ballia, 
Padrauna, Mirzapur

20.3.99 DIET, Muzaffar 
Nagar

Mujaffar Nagar, Hardwar, Bijnor, Meerut, Baghpat, 
Ghaziabad, Gautam Budh Nagar, Bulandshahar, 
Mathura, Agra, Etah, Mainpuri

F inance S tudy  o f  the state’s resources, in the context o f  education done for DPEP -II in
1997 has been updated and submitted to GOI and the World Ikink. The study contains a 
wealth of information, covering the financial health o f  the state of U.P., its plans and non­
plan resources, investment in education at various levels with percentage distribution 
thereof, centrally sponsored schemes for elementary education, j)rimary school 
expenditure on teacher salaries, text books etc. primary school teacher data, incentive 
schemes for primary school education, and forecasting of financial resources required at 
the end of Project period keeping in mind the recurring liabilities o f  U.P.BEP, DPEP-II 
and DPEP-in. Moreover, a Fiscal study has been conducted recently in UP which also 
covers the Education Sector, llierefore, a separate study for the expansion districts in UP 
was not held.
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SOCIAL ASSESMEN r STUDIES : Einer^reni issues

Problem Social Causes
All Districts LOW ACCESS Financial Constraint o f  parents.

AND LOW Illiteracy o f  Parents.

DEMAND FOR Low perceived value o f  education among parents.

-EDUCATION Non-availability o f  schools.
Involvement o f  children in household work.|

Co-education generally not favoured. '
Absence o f  female teachers.
Distance between school and home.

In accessibility o f  school during rainy seasons.
Prejudical attitude towards girls education.

Religious education favouredd by muslims.

Dissatisfaction with teaching in schools, especially 
teacher absenteeism.
Irregularity in distribution o f  scholarship.

Discriminatory practice followed by some teachers in 
tural areas. '  ̂ ' / / / ' ■ / / • ■ / / /  ̂ >

Lack o f  Parent- teacher co-ordination and 
co-operation.

LOW RETENTION Cash cost o f  Education

Opportunity cost o f  education

Childrens’ involvement in household chores and 
income generating activites.

Indifferent attitude o f  teachers towards education.

Irregular teaching in schools.
Insensivity o f  present system to special.

educational needs o f  children.
Curriculum not suited to local needs.

Lack o f  space for children in schools.

Lack o f  basic amenities in school - drinking water, 
toilet and blackboard etc.

Social factors such as ‘purdah’ system and 
matrimonial considerations o f  girls.

1Children do not enjoy education.

. . .  _ ...........
1Unsuitable.school timings.

68



LOW
ACHIEVEMENT

-  Burden o f  household chores specially among girls.

-  Lack o f  proper environment for education at home.

-  hregular attendance in schools specially in case of 
muslims and girls.

-  Lack of efficient teachers.

-  Irregular attendance o f  teachers.

-  Scarcity of teaching learning materials.

-  Unpsychological method o f  teaching.

-  SC, ST low achievers.

-  Textbooks not available to all children.
MISCELLANEOUS -  Poor school supervision and school inspection.

-  Mid-day meal befitting more to parents.

-  Scattered population.

-  Teachers do not know how to co])e with multigrade 
situations.

-  Lack o f  administrative support.
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PITHORAGARH : Social Assessment Studies

• Highest incidence o f  dropout among S'F children followed by SC cliildren.

• Highest proportion o f  students, going to school among minorities followed by general 
caste category.

• About 5.9 % o f  the children either dropouts or never attended schools. Tliis problem 
exists in SCs & STs.

• Mostly children o f  all castes go to primary school except 21 % of the ST children.

• Factors responsible for the ST children -

Scattered villages.

Lack o f  school facilities.

Economically very poor.

Cut- off from rest o f  the society.

Separate primary school opened for them on the verge of closure.

Medium o f  instruction in school is not in their Mother Tongue.

In common schools ST children fmd themselves isolated in terms o f  language.

• Majority o f  children working in fields especially ST & SC children.

• Most o f  the children prefer recreational activities to going to school.

• Workload on school going children relating to other than the schooling activities 
found to be very high.

• Poor teaching -learning aids in schools.

• In 60% o f  the schools, teaching method very good.

• Teacher -students relationship good in 80% o f  the school.

• Most o f  the schools poorly equipped.

• Regularity o f  teachers only in 60% o f  schools.

• Text books not available to all students especially to SC students.

• Poor quality o f  teaching and absenteesim among teachers due to distance o f  teachers 
residence from their schools.

• Supervision & school inspection in a sorry state.

70



• Distribution o f  scholarship quite irreguhir.

• Mid-day meal delayed, non- observance of  attendance norm by the teachcrs, therclore 
fake enrolments.

• Mid -day meal provided mostly in uncooked form therefore befitting more to parents.

• Only two Ashram type schools existing in Dharchula block of  the district.

• Poor functiorieing o f  ATS.
I

• Lack o f  coordination between the welfare & basic education clci)artments of the 

districts.

• Less number o f  Aganvadi Centres, adult education centres & NFE centres.

• Special facilities for girls education required.

• School timings in conformity with the seasonal work required.

• The proportion o f  boys attending schools located outside villages almost three limes 
higher than girls.

• A perceptible positive change for education among elders felt.

• School building in general dilapidated and isolated having no playgrounds So 
boundary walls.

• Scattered population.

Anibcdkar Nagar ; Social Assessment Studies

• Inadequate infrastmcture facilities in schools.

• Distance o f  primary & upper primary schools from the habitations.

• Inadequate number o f  schools.

One primary school for 1,528 persons in rural areas.

^  Inaccessibility o f  school during rainy seasons as all the approach roads to the schools 
remain under water even after rains are over.

• Poor ventilation in class rooms.

• Less number o f  classrooms as compared to the number o f  students.

^  Lack o f  most o f  the basic amenities in schools like toilet, drinking water facilities, 
furniture, etc.

'I'cachers do not know how to copc with nuiltigrade situations.
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Hducalion does not lead to job, hcncc meaningless.

Irregularity o f  tcachers.

Poors monitaring o f  schools & functioning oftcachers.

High dropout rate in Muslims.

A significant proportion o f  girl children in general caste have never been to school.

Attitudinal bauier to education among social group except Muslims due to economic 

reasons.

Preference for religions education among Muslims and learning o f  Urdu language,

^  Gender bias towards education found in rural areas.

• Dowry system among Hindus deterrent to education o f  girl child.

• General opinion among general caste & OBCs - education beyond primary level to 
girl - child will pose problem in her marriage.

• Poor status o f  women and religious taboos, and superstitions against the movement o f
the women.

• Practice o f  marrying a girl at yoinigtr age.

• Practice o f  caste discrimination both in the urban & rural areas.

• Male children as earning member o f  the family.

^  Girl child taking care o f  younger siblings at home,

• Cun-iculum not suited to traditional occupation especially among Muslims.

• Presence o f  child labour both in urban & rural are^is.

Illiteracy o f  parents.

• Unaffordable education.
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UNNAO : Social Assessment Studies

Absence o f  coordination and cooperation between parents and teachers. 

Dearth o f  female teachers.

Disruption o f  schooling in mansoon season in the Hood prone areas. 

Gender discrimination towards education o f  girls.

Curriculum not suited to local needs.

Preference for religious education among Muslims.

Lack o f  physical facilities in schools.

Parents hesitant to send their daughters to coeducational schools.

High dropout rate amongst all the groups.

Caste discrimination prevails in some schools.

Education does not lead to emjiloyment, hence meaningless.

ChUdren working as earning members.

Distance between school and home especially for girls.

Borden o f  household chores e'spccialfy anK)ng girl's.

Presence o f  displaced / migratory population.

A predominant propoilion of children working as ‘Bonded Labour’. 

Limited number o f  schools.

Direct cost o f  education unaffordable.

The teacher pupil ratio is 1:70.

Irregularity o f  the teachers.

Unavailability o f  good TLM in school.

P R A ">  no primary school in 2 villages - Newaj Khcra & Girwarkheda 

Illiteracy o f  parents.

Significant proportion o f  SC &. Muslim population never enrolled in school. 

SC people do not foster educating their girl- child.

In urban, due to unsafety on roads enrolment is very less.

Lower literacy rate.

Ineffective teaching methods.
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MAHOBA : A Social Assessment Studies

1. High drop-out rate o f  children especially SC/ST children.

2. hulifferent attitude o f  teachers towards education.

3. Lack o f  efficient teachers.

4. Non - availability o f  separate schools for girls.

5. Altitude o f  Muslim parents discouraging for education of  girls as it is against their

6. traditional and religious believes.

7. Preference for religious education ( Madarsas ) among Muslims.

8. Indifferent attitude o f  parents towards education especially in the illiterates and

9. lower strata.

10. Indifferent altitude of parents towards girls education.

11. Coeducation not prefered by Muslims and girls.

12. Children as income earning member especially among SC/ST.

13. Irregular attendance especially of the SC/ST students.

14. Lack o f  Basic emenities in schools - Bad condition o f  the building, no toilets, no
!

boundary wall, less number o f  class rooms, no hand pump etc.

15. Since no toilet in the school, children go out and do not come back.

16. Due to lack o f  space in the classroom children fight daily for seats in the class.

17. Insufficient supply o f  educational materials.

18. Poor -economic conditions o f  the family.

19. Non- flexible school timings.

20. Distance o f  school from home - lack o f  transport facilities.

21. Teachers engaged in Government Administrative work.

22. Illiteracy of  parents.

23. Lack o f  female teachers and traditional taboos go against education o f  children 

especially for girls.

24. Lack o f  proper atmosphere o f  education at home.
t

25. Burden o f  household chores especially for girls.
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26. No higher school in the proximity o fthc  village results in discontinuity in education.

27. Discriminatory practices followed by teachers in some schools.

28. Some children never enrolled.

29. Irregularity in the distribution o f  scholarship.

30. Raw form o f  mid-day meal scheme benefitting parents and not to children.

31. Many parents do not know about ICDS & NFCs.

32. Academic achievement level o f  SC/ST children very less.

33. Curriculum uninteresting and non- innovative.

34. No economic return from education, therefore irrelevant.

35. Most VECs are non-operational in the district.

36. Lack o f  educational material in schools.

MUZAFFARNAGAR : SOCIAL ASSESSMENT STUDIES
1. Absence o f  school in the village adversly affects education eg. Balta majra and 

especially for gfrls (eg. A!harp('ira)

2. In case, school situated outside the village, adversely affecting education o f  post 
puberty girls.

3. Lack o f  proper transportation facilities to and fro from school, adversely affecting 
education especially o f  the physically handicapped children.

4. Lack o f  teachers and their low motivational level to teach.

5. Lack o f  basic infrastructural facilities in schools like-rooms, toilet, drinking water 
facility, acjversly affecting enrolment o f  children.

6. Poverty acts as hindrance for education.

1^ N.F.E centres not successfiil in creating awareness among people.

8. 'fliough enrolment rate high but drop-out rate also high due to poor-economic 
condition o f  the parents.

9. Lack o f  awareness o f  formal education especially among Muslims.

10. Muslims still give preference to religious education.

11. Parents think education o f  girls create problems during their marriage- main cause for 
drop-out o f  girls after class 8. Eg. Khatoli block.
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12. Low expectation from girls education affecting their enrolment and high drop-out 
rate.

13. Coeducation not prefeiTed.

14. Since education do not help to get jobs therefore meaningless.

15. l^roblem o f  female education especially among Rajputs and Muslims.

16. Girls doing household work leading to their high drop-out rate.

17. The academic achievement o f  boys by and large average, that o f  girls very high.

18. hidifferent attitude o f  teachers towards teaching.

19. Orthodox thinking o f  parents affecting female education.

20. Illiteracy o f  parents.

21. Teachers take lot o f  leave.

22. No blackboard in some schools.

23. Upkeep o f  school not proper.

24. People more attracted towards private schools.

25. Cfiildrens involvement in ihcome ^enei'atfng activities.

26. Dropout rate higher among muslim boys.

27. Instead o f  wheat distribution, children to be given free uniform, textbooks, note books 
etc, suggested by some o f  the parents, teachers and local bodies

28. Wheat not proving to be a very good inceative'for children,

29. Scholarship for girls also -  suggested by the community.
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Scliediile o f  Disscmiiiatioii of  l^aseline Assessment Stucly 
Fiiuiings of  38 DPEP Districts

S.No DiUe Venue P a it ic ipa lii ig  Districts
1. 5-7-99 DIET Siiltanpur Sultanpur, Faizabad, 

A inbedkar Nagar

2. 6-7-99 DIET Jaunpur Jaunpur, Mau

3. 7-7-99 DIET Saidpur, Ghazipur Ghazipur, Ballia

4. 8-7-99 DIET (Imalia-Mau) Azamgarh Azamgarh, Kushi Nagar, 
Mirzapur

5. 10-7-99 DIET Unnao Unnao, Fatehpur, Kanpur 
Dehat

6. 12-7-99 DIET Clihibara Mau 
Farmkhabad

Farmkhabad & Kannauj

7. 14-7-99 DIET Jhansi Jhansi, Jalaun, Hamirpur

8. 16-7-99 DIET Agra Agra, Mathura

9. 17-7-99 DIET Mainpuri Mainpuri, Etah

10. 19-7-99 DIET Bulandshaliar Bulandshaliar, MuzafTarnagar

11. 20-7-99 DIET (Mawana) Meerut Meeiiit, Baghpat

12. 21-7-99 DIET (Hapur) Ghazipur Ghazipur, Gautambudh Nagar

13. 22-7-99 DIET Roorkee (Haridwar) Haridwar, Bijnor

14. 24-7-99 DIET Badkot Uttarkashi Uttar Kashi, Tehri

15. 27-7-99 DIET Almora Almora, Pithoragarh, 
Champavvat

16.
...................  .

29-7-99 DIET Rai Bareli R a i - B a re li, P r a t a pg a r h



»jf)tes;-

irticiiniiHs:

A IIB SA , ABSA, SDI 

Principal and 4 Lecturers o f  DIET

1 Head master/Head mistress to be nominatged by B.S.A from each Block.

1 Primary school teacher to be nominated by BSA  from each Block.

Regional Assistant Director o f  Basic Education.

Five Representatives o f  Prathamic Shikshak Sangh to be nominated l^y)General Secretary 
o f  Uttar Pradeshiya Prathamaic shikashak Sangh, UP.

One officer from Pariyojna Parishad, Lucknow.

All the members o f  District core Resource group.

•proximate num berof participants from each district be about 60.

krntion of S em in a r :-  One day only from 10 AM  to 5 PM.



C H A PTER - 9  

D P E P : GOALS AND APPROACH

DPHP-HI is to be implemented in 38 districts o f  Uttar Pradesii. Broadly, the 

objectives o f  the project are to build State, District and Sub-District level managerial and 

professional capacity for the sustainable development o f  primary education, and, to 

decrease drop-out rates o f  children from primary education, increase learning 

achievement o f  children receiving j^rimary education, imjMove acccss ol* children to 

primary education, in particular for female students. Scheduled Caste and Tribal students 

and children with disabilities, and enhance community participation in primary education.

Specifically, the programme aims to develop and implement in the project districts 

a replicable, sustainable and cost-effective programme :

I. to reduce differences in enrolment, dropout and learning achievement among

gender and social groups to le^s than,5 percent^

n. to reduce overall primary dropout rates for all students to less than 10 percen t;

/II. to raise average achievement levels by atleast 25 percent over measured baseline

levels and ensure achievement o f  basic literacy and numeracy competencies and a 

minimum and 40 percent achievement levels in other competencies, by all primary 

school children ;

IV. to provide, according to norms, access for all children , to primary education 

(classes I-V), through primary schooling wherever possible, or its equivalent non- 

formal education;

V. to strengthen the capacity o f  national, state and district level institutions and 

organisations for planning, management and evaluation of  primary education.
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A PPR O A C H

• H O L IS T IC

DPEP provides a holistic planning and management approacli tiiat perceives the 

task o f  UEE in its totality, and takes an integrated view o f all critical factors that bear, 

directly, or indirectly, on the educational system.

C O N T E X T U A L

Planning is based on heterogeneous needs o f  local units, taking into account the 

varying contexts for attainment o f  UHrZ, and particularly the problems o f  girls and 

disadvantaged groups.

P A R T IC IP A T O R Y

Widest possible participation o f  local bodies, teachers, NGOs, and the community 

as a whole, is ensured through an intensive interactive process so that plans are ‘owned’ 

by all those doncemed with implementation.

SU STA IN A BLE AND R E P L IC A B L E

Programme interventions will be sustainable, even after closure o f  DPEP, and 

capable o f  being replicated throughout the state.,

P R O JE C T  DURA TIO N

November 1, 1999 to October 31, 2004.

78



C H A P T E R -10

S T A T E  L E V E L  I N T E R V E N T I O N S  F O R  EXPANDINC; A C C E S S

L Expanding  Access

L I.  O pening of New Schools :

As per the norms o f  the Govt, o f  UP, a primary school is to be provided to each 

habitntion o f  300 wiliiin a distance of 1.5 km. As per this norm, a large number o f  

unsej'ved habitation have been identified in the project districts. By limiting the cost of 

construction through the use o f  local resources and technologies, and by sharing the cost 

o f  new schools to be opened with the State Government (Jawahar Rozgaar Yqjana, 

HmploNinent assurance scheme), access will be provided to itnserved habitations.. The 

school construction programme will be entrusted to VECs and is t^argetpd for coippjetjou 

by the third year o f  project. Cost effective, child-friendly, environment-sensitive building 

designs are being developed using the School Construction Innovation Fund o f  DPHP II 

(see chapter on Civil Works).

1.2 Development of AKernative Schooling Models :

Even after opening new schools in unserved habitations, many small isolated 

villages and hamlets would still need to be provided access to schooling. Non-formal 

classes as alternatives to formal primary schooling will be provided in such areas. The 

modalities o f  alternative schools would be determined by contextual requirements. The 

district plans reflect the need for such alternative schooling facilities. Broadly the 

following models are to meet specific local needs :

(*) Alternative schools for small isolated communities.

(*) Working with Maktabs / Madarsas, especially for muslim girls.

(*) Special arrangements for flood prone areas, where schooling is disrupted during

monsoon.

(*) “Bal Shalas” for 3-8 year old children, combining prc-school education with

classes 1 & 2.
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(*) SpccinI school for working children, providing for specific ciiirricuhir needs.

{*) Bridge couses through camp niehodology for dropouts, especially for girls.

(*) Praliar Pathaslialas

(*) Shiksha Ghars

Experts at the State level and DIET staff will be exposed to experiments conducted 

in other parts o f  the country, in alternative schooling. Taking into account speci/ic local 

requirements, alternative systems would be developed with the help o f  experts. Training 

of histructors and other staff, development o f  materials, implementation, supervision and 

monitoring, etc. would be coordinated by the core district teams under the guidance o f  the 

State Resource Gr^up. The local community, in all cases, would be closely involved in 

the development o f  the programme and in its implementation. Participation o f  NGOs 

would be encouraged and they would be supported and trained in implementing 

alternative schooling models.

An atlernative schooling model, ‘Shiksha Ghar’, has been developed under the UP- 

BEP. This model provides the element o f  flexibility and senstivity that is lacking in the 

G O I’s NFE programme. New child-friendly instructional materials, trailing ma^iual^, 

evaluation formats and handbooks have been prepared. District plans have recommended 

adopting the ‘Shiksha Ghar’ model for out-of-school children, as it can be implemented 

without delay.

In the context o f  small habitations, where the number o f  learners would not exceed 

30-40, the model developed by the Rishi Valley Education Centre is being trialled in 2 

districts o f  DPEP II. Tlie model, which relies on self-learning materials based on the 

formal school curriculum, would provide 5-6 hours o f  instruction per day in the 

supervision o f  a local instructor, l l i is  model could be effectively used in small 

settlements, and the self-learning materials could be utilized in formal schools as well.

A L T E R N A T I V E  S C H O O L I N G  U N D E R  D P E P  II A N D  L E S S O N S  F O R  

D P E P  III 

(A) Alternative Schooling 

State Resource Group

A  State Resource group for Alternative Schooling has been constituted in May ,

1998 in DPEP II. It comprises o f  Programme Officers (NFE), SCERT, NGOs,
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Educ.'Jtionists & the DPHP Bureau’s Technical Support Group rciire.sciitnlivcs. Tliis group 

is entrusted to guide the implementation o f  different Alternative Schooling packages, 

preparation o f  teaching learning materials & developing an evalualion & monitoring 

system, l l ie  SRG meets every month along with District-Co-Ordinators (A.S.) to discuss 

their districL^area specific problems & then guide support them accordingly.

(b) Different Alternative Schooling Models

After organizing an orientation progranmie for the members of SRG (A.S.) at SPO 

they were sent to an exposure visit to Hyderabad, Jaipur & Siyaldah (Calcutta) to study 

A.S. models working in these states. Tlie experience gained on A.S. models for child 

labour, street children, back to school programme, at M.V. Foundation Hyderabad, Loreto 

Day School Siyaldah, Lok-Jumbish, Dodh Shiksha Samiti Jaipur, Rajasthan were utilized 

for dcveloj)ing insights into designing appropriate A.S. models for Ultar Pradesh. The 

SRG members also visited respective districts to interact with & facilitate the district 

functionaries. Tlirough this process A.S. strategies were evolved for different target 

groups. The following A.S. models evolved out o f  the above

(i) Shiksha Ghar

This is a renewed model o f  the one under BEP, which is meant for children in the 

age group o f  6-11 years providing a flexible, sensitive & a child friendly school, 

managed by VECs.

(ii) Balshala

It is meant for the children of  3-11 age group. Under this model a school readiness 

package will be imparted to the children o f  3-6 years age group while for the 

children o f  6-11 years age group, primary education will be given. By keeping this 

age group together, the girls will be benefited as sibling care will be taken care o f

(Hi) Prahar Pathshala

Tliis model is proposed for the girls of 9-14 age group, who have droped out from 

the fomial schools without completing primary education or those that have never 

joined formal schools.

(iv) Strengthening fo  maktab/niadarsas
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Large number o f  Muslim children, jxu ticularly girls study in Madarsas & Maktabs. 

It has been felt that improved imputs need to be included in madarsas & maktabs. 

Tliis strategy entails mobilizing the community & building an enviroment for 

education reform. Contacts with religious leaders are also made, 'Fhe designing of 

special teaching learning materials, identification & training o f  female instructions 

from the community imparting management training to religious heads & the 

community are included in the intervention.

In 1998-99 under DPEP II, 111 Shiksha Ghar, 176 Balshala, 121 Prahar Pathshala, 

Strengthing o f  86’ Maktabs / Madarsa, 60 Rishi Valley Model Centres (30 each in 

Sonebhadra Sc Lakhimpiir Khiri district) have been opened & one bridging camp 

has also been started in Lalitpur district.

(C) A.S. C entre

'Ilie VHC & the community would have the freedom to determine time, duration & 

venue for the A.S. centre. Convenient timings for transacting, on an average four hours 

o f  learning with flexibility o f  duration, holiday pattern etc., could be determined as per 

local needs.

Competency based text books which are being used in the formal schools will be 

adopted, except where multigrade materials have been evolved or where Shiksha Ghar 

materials are more appropriate.

(D) Selection oflnstructors

For the selection o f  instructors a seleciion committee nas Deen consituted at me 

block level w hich comprises District'Co-ordinator (A.S.), BRC Co-ortlinator, senior 

most NPRC Co-ordinator, two members o f  Block Education committee (One male & 

one female member o f  SC) &, a senior lady teacher o f  the block.

Tlie application o f  candidates from the local community who are willing to serve 

as an instnictor in alternative schooling are forwarded by the VBC to NPRC, who send it 

to the BRC. The educational qualification o f  an instructor is intermediate or high School. 

However if a local person with High School qualification is not available, then a class 8 

qualified person may be considered. Special training will be given to such instructors.
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I lie sc'Icclion is inslmclois is done on Ihc hasis o f a  wiiKc'ii IcxI, f’lo'ii’ (liscussions lKl 
iiilcrvievv by tlic above selection coniiiiiltee. Ihe  instr4uctors are appointed by & paid 

hoiiorariiini by Ihc VRC.

A module for orientation o f  members o f  the selection committee has been developed 
by the SI’O with the help o f  experts o f  an NGO-Nalanda Lucknow I hc resource person o f  

Nalanda oriented 04 members o f  the selection committee for each DPHP district from 17-20 
Sept., 98 at Lucknow. These trained members then organized a two day orientation 
programme for the remaining members o f  the selection committee at the district from Oct. 98 
to Dec. 98.

(E) Training of  Instructors

A training package for the instructor o f  Shiksha Ghar, Prahar Pathshala & 
Maktab/madarsa is being developed with the help o f  Nalanda, Lucknow, fhe resource person 
o f  Nalanda will train the master trainers including 02 D lli l '  Lecturers, one Programme 
O niccr  (Ni'li), one ABSA/SDl & District Co-ordinator (AS) in the 2"‘‘ week o f  l-eburary,
1999. These master trainers will train the instructors o f  the above mentioned A S. centres for 

30 days at the DIBT o f  respective districts.

A training progiam me for 26 ' I 'O r /M r  for Balshala was organized by the Bodh 
Shiksha Samiti, Jaipur from 2"‘*-16‘*̂ Feb, 99 at Jaipur, Rajasthan. These fO T/M T in turn will 
train the instructors o f  Balshala in the month o f  Feb-March, 99. Th6 pre-service traiiiing o f  

the instructors will be 30 days.

(F) Siipci*vision

The supervision o f  A.S. centres set up under D PEP are being done through the 
N PR C ’s in the clusters. The respective supervisors training module is being used for 
orienting the NPRC Co-ordinator. DPEP has also provided for alternative supervision 

systems through N G O ’s or by deputing primary school teachers for a year.

(Ci) Alfci native Schooling for working cliildreii

in the DPI'P districts, Firozabad & Moradabad have saustanlial woiking children. 'I'he 
district co-ordinator (A S.) for Firozabad & the BSA / DPC have been particularly oriented 
with the issues o f  working children in Firozabad. They have been assisted in their elTorts by 
constant support from the A.S. unit o f  the SPO & AS units o f  TSG, Ed. CIL, New Delhi.

In order td^provide alternative schooling to these working children, intensive & 
planned eObrts were started in the month o f  June, 98. OHlcers o f  the SPO held deliberations 
at Firozabad to evolve a mechanism for linkages among DPO, Deptt. O f  Labour, Deptt. O f  
Social Welfare, ICDs, District Urban Development Agency (DUDA), Deptt. O f  Health & 
others so as to evolve a practical strategy for dealing with educatiofi for working children 
engaged in the glass making industry. An assessment about the ----------------------------------- -— •
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number o f  schools run by different Deparlinents & NGOs in llie district to meet the 

needs o f  working children was concretised & areas where mutual sui)port could be taken 

were discussed.

On the basis of the above exercise, Mrozabad district prepared a detailed plan for 

opening o f  Alternative sciiooling for working children by 24 July, 1998. In the first phase,

03 wards o f  Firozabad city have been selected where SC & Muslim populations arc in a 

majority. For rapid implementation o f  the programme “Mohalla Committees”, “Nagar 

Committees” & “ District Committees” have been constituted to guide programme 

inter\'entions & mobilize community participation. Two social animators for each ward 

are being provided to work for environment building, identification o f  children & survey 

work so as to make contact with the parents of out o f  school children & motivate them to 

send their ciiildren to school.

Meetings o f  Mohalla Committees were held. Tlie youth / women volunteers were 

identified in these Mohallas during regular meetings. These identified youth volunteers 

helped in door to door survey o f  child labour & out o f  school children in their mohallas. 

At present survey work is complete in one ward while 50% work has been done in 

remaining two wards.

In the year 1998-99, 34 AS centers have been opened with an enrolment above

2000. Tlie instructors for the AS centres have been selected trained in two batches at 

DIET, Firozabad with the help o f  an NGO called CREDA which is working in Mirzapur, 

to eliminate child labour from the carpet industry.

'Flie experience o f  Firozabad has led to adoption o f  the same strategy in 

Moradabad city, which is also a DPEP II district. Tlie SRG resource persons from 

Firozabad as well as N G O ’s in the sector, have come together to guide this district.

(G) Multi G rade  Schools for Small H abitations

A large number o f  scattered habitations do not allow for opening o f  a new primary 

school as per GOUP norms. An alternative model is proposed for such habitations which 

provides for one instructor, multigrade teaching, self learning materials and continuous 

evaluation, enabling the learners to learn at their own pace.

Tlie Rishi Valley Education Centre (RVEC) has substantial experience in running 

schools based on similar concepts. Therefore, the RVEC has been engaged as consultant 

to train, orient and establish 60 alternative schools in the remote area o f  two DPEP
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district i.e. Soncbhadra and Lakliinipur Kiicri. 'Die RVBC also assisted in picjKualion ol 

teaching learning materials in Hindi, designing o f  training modules, conduct training o f  

instructors and evolve evaluation systems.

The RVEC is helping the following activities in phase 1 :

• Material creation for multigrade teaching in class 1 & 2.

• Production o f  trainers modules.

• Development o f  manual for (Alternative) School’s instmctors.

• Training o f  60 instmctors in two districts (Sonebhadra and Lakhimpur Kheri)

• Introducting class 1 & 2 materials through trained instructors in the selected 

alternative schools.

A State Core Team o f  14 resource persons comprising programme Officers (NFE), 

District Coordinators (AS), ABSAs and teachers o f  primary schools, visited Rishi Valley 

Education Centre, Andhra Pradesh from 1-10 March, 98 and again from 15-24 May, 98. 

During this period they were given orientation for development o f  prototype self learning 

materials for class 1 & 2 so as to suit the U.P.. situation.

A series o f  workshop were organized from 19-20 Aug, 03-04 sept, 98 at DIET, 

Lucknow & 23-29 Sept, 98 (07 days) at SPO Lucknow with the help o f  resource persons 

o f  RVEC. hi this workshop materials for class I & II have been fully developed. Again for 

the replication o f  materials tw'o workshops were organized at SPO in which selected ailist 

& good writers / Primary teachers participated. The RVEC & the slate core team visited 

the concerned districts to help in setting up two model schools near the training centres, 

help the DIET/BRC as well as the AS coordinators to prepare for the opening o f  the 

centres. 'Finis, 4 existing primary schools, 2 each in Lakhimpur Kheri & Sonebhadra, are 

being developed as model schools for the prupose o f  testing newly developed multigrade 

teaching learning materials & for the training o f  newly selected instructors.

The first round o f  instructors training commenced at BRC Palia (Lakhimpur) from

18 Dec. 98 and at Obra, Sonebhadra in on 10 Jan’99.

The RVEC based AS centres were opened in the month o f  Jan. 1999 in both 

districts. Now the survey & monitoring o f  these centres are proposed from 11-19 Feb, 99
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with the help o f  RVEC Resource Person & State core team nienibcrs, A very responsive & 

experienced State Core Team has evolved which can guide replication the other districts.

(H) Alternative Schooling in District Lalitpur

In district Lalitpur, block Birdha has a substaintial population o f  the Sahariya 

community. Tlie children o f  this community are engaged in stone cutting & wood 

collection business. Tliese children are first generation learners. It is proposed to run 05 

short / long term camps for these children.

In order to identify & motivate the parents & children o f  non school going & 

working children o f  the Sahariya community to go to school & attend short term camps, 

an intensive planned effort was stalled in th.e month o f  August, 1998. 3 day workshop 

was licld in the last week o f  Sept, 98 at Junior High School, Dalabehat (Lalitpur). I'he 

Resource persons o f  M.V. Foundation, Hyderabad, youth volunteers, VEC members, 

Primar>'/ Junior schools teachers & District Co-ordinators particiapated in this workshop 

& aller a household contact programme, made a profile of the out o f  school children. 

Officers o f  the SPO & DPO visited the selected villages o f  Balabehat nyaya panchayat & 

contacteil the parents, VEC members & community at large.

Tlien a 3 day short term camp was organized at Panchayat Bhawan, Balabehat, 

Lalitpur with the help M.V. Foundation. 65 children (including 09 girls) identified as non 

school going & drop outs, participated in this camp. Tlie camp was fully residential. The 

locally identified youth volunteers, also participated in the camp.

As a next step, a 8 members o f  the District Core Team visited M.V. foundation to 

learn about organizing a long term (90 days) camp. They were trained on how to conduct a 

long term camp & on use o f  TLM, monitoring & evaluation o f  the children in these 

camps, lliereafter, a 90 days camp (Bridge course) was organized from Feb.’99 to May, 

99. Tlie out o f  school/ drop out & w'orking children, who were identified & participated in 

the short term camp were enrolled in this long term camp. Tlie instructors for these camps 

were selected from the youth volunteers who facilitated the awareness building / contact 

programme o f  the short term camp.

Under DPEP III the SPO will extend these AS models to the new 38 districts. 

The SRG will continue as the fulcrum for guiding AS activities. SPO will provide for 

expoxure visits, facilitate inter-district, cross -  state experience sharing. In 

collaboration with SCERT and N G O ’s material development and training of  Master
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Trainers, through DIET’s will be a key activity. The SPO will provide iictworlcing 

with N G O ’s & experts, resource persons, as well as dentify N C O ’s to run the centres 

wherever there are such capable NGOs. An evaluation of AS initiatives in DPEP III 

will be conducted in the Third year of  the project whilst action research the i:reas 

will be identified for the AS programme.
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CHAPTER -  11

S T A T E  L E V E L  I N T E R G E N T I O N S  F O R  P R O M O T I N G  R E T E N T I O N

1.1 Promoting Retention

Participation and continuous involvement o f  the community in planning the 

edilcational needs o f  the area and in implementing programmes is essential for the 

attainment o f  UEE. Awareness building campaigns will be organized on a massive scale 

to inform parents about the need for primary education and its benefit to the community as 

a whole, focusing particularly on girls and children from weaker sections o f  the 

conmiunity. Concerted campaigns will be launched to ensure that all school-age children 

enroll and stay in school. TTiis would be conducted through the media, drama, puppet 

shows, school and village level functions and public events, village level meetings, 

publication o f  materials, etc. DPOs would plan their own campaigns to ?eiye, projpct 

objectives.

The Village Education Committees have been given considerable authority in 

school related matters. Training o f  VECs will facilitate microplanning and school 

mapping, identification o f  specific local needs and preparation o f  village education plans. 

The training programmes will also educate VECs on their role and responsibilities with 

regird to operation o f  schools, non-formal education, ECCE centres, alternative schools, 

etc. Close association o f  the community in the functioning o f  these centres is essential to 

meiiting programme objectives. By creating a sense o f  “ownership” o f  educational 

facilities in the area, the community would also be encouraged to contribute resources and 

services.

Community Mobilization & Participation -  DPEP II Experience

For sustainability as well as local ownership o f  DPEP intei*ventions, it is necessary 

to mobilise the community to participate in developmentul / educational! activities. 

Targetted activities for community moblisation have been undertaken as follows
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N'illage Education Coniinittcc

In order to promote community participation in primary education tiie VECs have 

been constituted by the State. By a recent order the State Government has extended the 

membership o f  tlie VECs to inchide more representatives o f  weaker sections, women, 

voluntar)' groups and for DPEP districts to also include parents o f  disabled child as 

members o f  the VEC.

The VEC is expected to play a major role in bringing positive attitudinal change in 

people towards education and to play an important role in mobilising the community lor 

the following purposes :

« To bring unenrolled children into formal schools.

• To retain children in schools, especially girls &, children from disadvataged 

groups.

• To bring cliildren with disabilities into the mainstream.

• 7'o supervise and ensure children in the age group of 3-6 coma to the ECGB 

centres for pre-schooling.

• To encourage & support ovit o f  school children especially girls, working children, 

to join alternative schools.

For these activities V E C ’s are be involved in identifying accessible place for 

setting up schools, alternative school centres, and appointment o f  para teachers where they 

are needed.

Under DPEP, the VEC has been assigned the responsibility o f  school constniction, 

purchase o f  material, maintenance and repair o f  school buildings, mobilisation and 

environment building activities, taking special measures for education o f  children o f  

deprived sections, ensuring access and retention, supervising schools & alternative schools 

for effective funtioning, conducting micro level plaiining and developing village education 

plans, implementing, monitoring plan activities and ensuring convergence fo services and 

inputs for primary education.

An extensive 3 days orientation o f  members o f  the village education committee 

along with other enthusiastic persons o f  the community has been undertaken under DPEP.
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A training manual and a hand book for llie nicnibeis have been clc\'ciopctl witli the help of 

Gram Pradhans, teachers, BRC / CRCC, Nehru Yuva Kendra, UNlChl" to build an 

information base and understanding with VEC on enrolment, retcnlion, mobilising 

community, girls education, microplanning, school mapping, school improvement plans 

etc. The focus o f  the training manual is as follows

• To activate VEC & the Community towards primary education.

• To sensitive VEC & Community to generate & create environment for 

universalisation o f  Primary education with special emphasis on the girl child.

• To sensitise the community towards integrated education.

• To develop skills through various exercises for microplanning, school mapping

and development o f  a village education plan.

• To sensitise and involve inactivities related to school improvemeni.

• To sensitise for inter-sectoral convergence and moblisation o f  local resources.

For field testing o f  the developed materials for VEC training material, 2 districts 

viz Bareilly and Siddharth Nagar were selected.

In ordef”to sensitize VECs o f  DPEP districts, a ‘State Resource Group’ has been 

formed, hi the State Resource, faculty members o f  each DIET., teachers IVom those blocks 

where N.Y.K. organisation exists and volunteers o f  N.Y.K. have been selected from each 

DPEP district. About 78 members o f  SRG of DPEP districts have been trained by experts 

in two phases at Lucknow during 22-29 Sejitember, 97. These SRG members imparted 

training to members o f  Block Resource Group which have been constituted in those 

blocks where NYK in operational.This group includes NYK volunteers, teachers and 

representative o f  NGOs. Each BRG has 20-25 members. A total o f  176 BRGs have been 

trained till Sept. 98.

After completion o f  4 days BRG training which was organised at DIETs, a 3 day 

training programme for VEC members has been initiated in all DPEP distircts. Training is 

held at the village level, which besides sensitizing VEC members also aims at developing 

skills for village education plans through microplanning and school mnping.
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7'o generate awareness amongst the community, parents & guardians as well as 

other oj)inion makers in respect of primary education issues, many activities have been 

undertaken at the State and district level, Each district has drawn up a calendar of 

activities to be undertaken by V E C ’s in DPliP districts for community mobilization. 

“School Chalo” campaigns were organised in all DPEP districts in the month o f  July, 

August, 98 to encourage enrolment o f  children specially girls.

The districts are organising a lot o f  activities to generate awareness towards 

primary education and to mobilise the community for participation in the school system. 

Prabhat pheries, jathas and various competitions have been organised in DPEP districts to 

ensure community involvement in the attainment o f  DPEP objectives. Special enrolment 

drives were launched in the villages to improve enrolment in the schools in all DPEP 

districts.

Mother-Tcacher Associations

270 Mother teacher associations have been formed in 30 dusters o f  15 DPEP 

districts and are being sensitized regarding various issues related to girl child’s education, 

leadership, attitude^development etc.

Model Cluster Development

Considering the severity o f  low female literacy problem, it has been decided to 

work intensively in 30 clusters by providing all possible inputs-maintaining regular 

contact, core teams, women forum (elected women members from VECs) are formed and 

sensitised.

Core Teams

30 core teams consisting o f  active committed individuals who can influence
I

community thinking and provide leadership, members o f  women’s groups, youth groups, 

NPRC etc. have been formed in 15 DPEP districts. A two day orientation for core team 

was given at cluster level.

W omen’s Forum

19 Women forums o f  elected women members o f  VECs have been formed in 19 

identified cluster for model cluster development approach. These member are sensitized
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and oriented to work as motivator groups for mobilising tlie coniniiinity for girl’s 

education.

Kala Jatthas

10 Kala Jatthas were formed with the help o f  NGOs and performed 194 shows in 

194 villages o f  five districts while in the other districts workshops to form and train Kala 

Jatthas ae being organised with the help o f  I^GVS, UP.

Women’s Awareness Camps

W om en’s awareness camps were organised in 39 blocks to sensitize them to send 

girls to the schools. “Kishori Balika” groups o f  school going adolescent girls are being 

formed in 3 clusters to build a positive pressure on mothers to send their daughters to 

schools.

School Clialo Campaigns

School Chalo Abhiyan has been launched in every village where VECs are already 

trained. Focus o f  the enrplment drive was to impress upon the parents to improye the 

ennjlment o f  girls in school, to improve school environment, to attempt closer interaction 

between the school and the community and finally to involve the community in school 

management.

State Level Activities

(i) District Coordinators for community mobilisation in all 15 districts have 

been placed.

(ii) A four day state level training workshop was organised at Lucknow with 

the help o f  TSG. New Delhi to train the coordinators for their role & 

responsibilities.

(iii) Districts specific action plans for community mobilisation were evolved for 

each district.

NGOs workhsops for partneship in community mobilisation

To w'idcn the networking amongst voluntary organisations to seek their assistance 

in spearheading community mobilisation in the DPEP districts, a 2 day State Level
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workshop was organised on 6-7 August, 1998 with the assistance o f  Sahbliagi'Sliiksiian 

Kendra a nodal NGO in Lucknow. Tlie workshop included representatives of 28 voluntary 

organisations from DPEP districts along with the DPEP district coordinators for 

community mobilisation.

'Hie objectives of this workshop were identified as follows :

• To sensitize voluntary development organisations about DPEP.

• To develop a conceptual understanding of  community mobilisation and

participation in the context o f  DPEP.

• Identification o f  voluntary organizations who could work for DPEP in the area o f

community mobilisation.

• To device a strategy o f  N G O ’s to w'ork with DPEP.

The response o f  NGOs was very enthusiastic and positive. They themselves 

suggested various areas where voluntary development groups can help, a few of 

them are listed below

VEC Training

Environment building activities.

In evolving area specific plans for community mobilisation for girls and 

other deprived sectors.

Microplanning exercises

t)peration & coordination o f  alternative schooling

Serving as resource support groups for V EC’s

Action research

Exchanging information/skills

Monitoring & Evaluation

State Project Office has since received may proposals from NCjOs in the area of 

Community Mobilization. BGVS has offered its support to train and organize Mata
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Saniaj in 6 DPHP districts as motivator groups for girls cciucalioii. 'I'iicy have also 

shown interest in organising regional ^vorkshops to from Kala Jatthas with local 

artists, writers, theater people and comnuinicators.

The SPO has drawn up detailed ceiteria for selection of N G O ’s to assist in 

community mobilisation exercises in OPEP II and also a set of cirteria for their 

field and desk appraisal prior to selection. The SPO has circulatcc! this information 

widely and will seek applications through an advertisement.

Capacity nuilding for FLA techniques

A 5 day residential PLA training, focusing on the theme ‘Primary 

Education’, was organised from 21^' Sept. to 25'*‘ Sept., 98 at State Rural 

Development Institute, Lucknow by SPO with the help o f  Resource Centre on 

Participatory Learning and Action (an NGO). All district coordinators for 

community mobilisation gender, alternative schooling participated in this training 

programme. The main objectives o f  this training were to develop participatory 

techniques, system approach concept o f  PRA/PLA, attitude, behaviour and 

communication techniques, social mapping, transect, tceiid analy^jis, daily routine 

of school going & non school going boys and girls. Skills were developed for 

preparing matrix, V.N.N. diagram, piecharts, system diagram and PMIS 

(education) gender & PLA (Productive-Reproductive activities. Access & control 

etc). Participants did lot o f  field work followed by late night workings and 

presentation.

PLA/PRA is being used in clusters identified for intensive interventions for 

girls education. District Coordinators have acquired capacity to carry out further 

training programmes in their districts.

The DPEP III will support the extension of  coninuinity mobilisation 

strategies tried and tested in DPEP II to the additional 38 districts. The State 

Level Resource will train the Master Trainers of  the DUG and BRG as well as 

the N G O ’s selected for village level support. The newly appointed District 

Community Mobilization Coordinators will be trained & oriented by SPO 

and reviewed evei*y two months. Specific trainings/workshops/seniinars would 

be organised from time to time for skill development, strategy sessions and 

evaluations of field j)erforniance.
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In addition the SPO will coniniission tlirougli p rin t and iiud audio­

visual medial, awareness generation p rogram m es on pi iniary education M’liicli 

>vill reach out to Legislators, policy m akers, govt, olllcials and opinion 

m akers. Development of media packages will be facilitated for w ider 

dissemination through newspaj)ers, radio telcvison.

1.2 S trengthening  School M anagem ent :

All schools will be provided a niiiiinium of 2 teachers, o f  whom one woulci be of 

the level o f  Ffead Teacher. An additional teacher would be provided wiien enrolment 

crosses 100, and the next teacher when the enrolment crosses 140 and so on, 50% of the 

new teachers to be inducted would be females. As discussed earlier, all teachers would be 

provided regular training which would emphasize teacher motivation and effective class 

room teaciiing. Head Teachers would be given separate leadership traim'ng inputs. It is 

proposed to appoint para teachers through the V E C ’s for remote areas, single teacher 

schools and where additional teachers are required due to huge emolment.

School facilities and infrastructure will be improved and all schools will be 

provided regular grants for maintenance and routine repairs, besides i\ school grant for 

materials and consumables. All expenditure would be made jointly by the chairman of the 

VEC and the Head Master, thereby ensuring accountability.

Schools will be provided regular professional support from NPRCs, BRCs and 

DlETs. 'Hie PMIS and EMIS will strengthen the management system and monitoring 

procedures in the district. Administrative Officers (Asstt. BSAs / SDIs) would receive 

training on project objectives and modalities, and would be sensitized (o DPEP processes.

1.3 M ain tenance  o f  Existing Schools and Im proving  Facilities :

Some schools are presently in existence which have dilaj)idated buildings or no 

buildings at all. Such schools would be provided new buildings. Moreover most schools 

in the distnicts are in a poor state o f  repair. A programme for repair of schools will be 

taken up. Detailed repair manuals, decentralising the power of sanction and entrusting the 

responsibility for the work to VECs, has been made under UP (BEP) and will be utilized 

for DPEP III. In addition, all schools would be provided a small maintenance grant for 

routine up-keep and maintenance of facilities amounting to Rs. 2000/- per year. Toilets 

and drinking water provision would be made in presently deprived schools. In all these
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activities the districts will converge as far as possible with other schemes, so that coverage 

is inaxiniiiiii and benefits widespread.

1.4 Interv'cndons for girls education & women’s empowerment

Development and implementation of targeted interventions to enhance delivery of 

project benefits to female students, minorities and SC/ST students is an important part of 

DF^KP strategy. Equity issues are a major constraint in universalization o f  primary 

education. Social assessment Studies conducted in the project districts, and research and 

empirical studies conducted under UP BEP, DPEP II, have indentified a number o f  

problems contributing to the gender and caste gap in primary education and suggest 

apj)ropriate solutions. Tlie district plans indicate contextual interventions to enhance the 

participation rates and achievement levels o f  girls and SC students in primary education.

Some o f  the interventions planned towards these objectives arc :

(*) Awareness building among parents and the community in general regarding

education for girls but particularly those belonging to SC/ST and minorities.

(*) Strengthening the role o f  VECs in educational planning and school management

and ensuring female participation in tlie VEC.

(*) Increasing the proportion o f  female teachers.

(*) Flexibility in school timings

(*) Locating schools in habitations with SC/ST and minority concentration.

(*) Improving school environment and attractiveness.

(*) Preventing teacher absenteeism.

(*) Removing gender bias from instructional materials and teaching practices.

(*) Sensitization o f  teachers to gender and other equity issues.

( -)  Providing toilets in all schools.

(*) Establishing ECCE Centers.

(*) Establishing alternative schooling models where required.

(*) Encouraging innovative interventions and supporting NGOs programmes.

(*) Introducing female instructors to impart formal education in ‘madrsas / maktabs’.

At the State level the DPEP III would assist the following initiatives
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(i) iMaliila Sainakliya (MS), a wonicii’s empowerment programme, has been closely 

associated with UP BEP. MS programmes are in operation in 9 o f  the UP BEP 

districts o f  whicli 6 are funded by UPBEP. I'he impact of MS interventions has 

been significant, and it is feU that it would be desirable, at this stage, to extend the 

spread o f  the programme to DPEP III districts. It is proposed to establish the 

MS p rog ram m e in 7 of the D PEP III districts in a phased m an n er  as well as to 

provide the MS, State Project Ofllce with some support for m onitoring & 

adm inistrative backup  for an enlarged program m e.

Profile of M ahila Sam akhya Projects in DPBEP Funiled Districts

The Mahila Samakhya Project was initiated in India in 1987-89, for the 

empowerment and education o f  rural w'omcn, particularly (hose iVom socially and 

economically marginalized groups. Its main objectives are :

• To enhance their self-image and self-confidence.

• To create an environment where they can seek knowledge and information, so that,

equipped with this knowledge, they able to make informed choices to determine 

their development and that o f  their family / community.

• To enable them to gain control over their health and resources.

MS is a process-oriented organization in which the pace, form and content o f  all 

activities are based on the needs o f  the village-level women. Planning, implementation 

and evaluation are all paiticipatory exercies in which the women play a very crucial role. 

The ultimate goal is to render these collectives into sustainable units, entirely capable of 

playing an interventionist role at all levels for their own development and that o f  the 

whole community.

Mahila Samakhya, U.P., was formally launched in four districts in April, 1989. 

I'he Netherlands Government funded these projects. From 1995, it extended itself to six 

more districts, and it is now fully operational in ten districts. 7’hc last ten years saw the 

establishment o f  processes which have concretized into focused interventions, which are 

visible in a cadre o f  experienced and committed resource women personnel, who have 

effectively established the empowerment process, strong collectives and tangible 

alternative educational centers o f  learning.

P relim inary  strategics for creating a conducive projcct environm ent
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• InteiLsiv'c training o f  field staff in areas related to project estabiishiiient.

• Building a database o f  the district and block through base-line surveys, PilA and 

village mapping.

• Understanding and documenting particular information relevant to the project i.e. 

wom en’s status in the village, gender discrimination, violence against women, 

non-recognition o f  women’s work and so on

• Establishing contact and creating bonds with targeted families / communities 

through home-visits, meetings etc.

• Information sharing / dissemination for awareness raising through meetings with 

women, local community leaders, teachers, functionaries o f  government / non­

government agencies working in the area, and through ‘ja thas’, ‘melas’, ‘gram 

sabhas’ at village / block level.

• Each sahayogini, on the basis o f  all the data / information collected, selects certain 

villages to work in, according to strictly laid down criteria i.e. econoipic level, 

level of discriminatory practices against women, paucity o f  basic civic amenities 

like drinking water, educational facilities and so on.

Project Implementation Strategy

Community mobilization activities in targeted villages to initiate the idea o f  

w om en’s collectives as a means o f  empowerment.

Demand-based establishment o f  sanghas or collectives at village level.

Building relationships / establishing bonds at the community / sangha level.

Developing leadership through capacity building activities like workshops, 

training’s, exposure to other community-based programs like SEWA.

Creating an environment which encourages the sanghas to question traditionally 

discriminatory practices against women and take a proactive stance towards 

changing them.
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I}] Sitapur District there is a fcstivn!, which denianc/s tlhit the little girls o f  the 

village dress their dolls up in new clothes cind take them to soDie central meeting 

place. There, their brothers and their friends proceed to whip the dolls mercilessly 

until they are beyond recognition. This custom has been blindly followed fo r  

centuries because o f  some mythological curse placed on women-kind by “Nag 

Devta" or the Snoke-God. During discussions with the sangha members on 

discriminatory gender practices, the women decided to collectively do something 

about tin's ritual. So, fo r  the past two years in all the sangha villages, the dolls are 

seated in swings and ceremoniously swung, instead o f  being beaten,. This has 

proved an excellent intervention in this area and is perceived as a trademark o f  

women's empowerment and MS activities. It often forms the basis fo r  other radical 

rectificWions in the existing societal /  religious norms and this, in turn, has a 

positive effect on the way these w o/nen/girls are dealt with in their everyday lives.

Establishing alternative learning centers wherever the demand for these were 

raised i.e. “mahila saksharta kencijas” (women’s literacy centers), “kishori 

saksharta kendras” (adolescent girls’ literacy centers) and “bal kendras” 

(children’s ’ literacy centers (Please see the section below on Education),

Celebrating occasions like “Environment Week”, “hiternational Women’s Day” 

and other such important events on a large scale, with the total involvement of the 

community to create an atmosphere conducive to women’s empowerment.

Encouraging the sanghas to take initiative in accessing information which is 

crucial to their own and their families’ / community’s development.

Building the sanghas into activist groups, especially with regard to violence / abuse 

o f  any kind towards women.

Demand -  based initiation o f  savings / self-help groups, but only after a through 

assessment was made o f  their readiness to take on the responsibilities o f  this kind 

of  activity.

T'he publication o f  local broadsheets to disseminate bcneficial information to the 

sanghas and the community at large -  many of  these are brought out by the 

sanghas themselves and are especially useful for the nco-litcrates (Please see j)agc 

5). Many libraries are also maintained at the village level for the same purposes 

and most o f  them are run by men or local youth groups.
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• Liaison and networking both by staff and tiie sangha women, wilii other 

governmental and non-governmental agencies for the convergence o f  services at 

the comnninty level.

• Ensuring adequate representation o f  sangha women in local bodies like the Village 

Education Committee, panchayats etc.

Education as a means of em pow erm ent

• MS initiated educational activities in the community only when the women 

demanded it as a skill necessary for attaining empowerment.

During (he miil-tenu evaluation team's visit to Khojadabar centre, in March ‘99, little 

Meenakshi did not even look up once from  her books, inspite o f  all the singing and 

cornmotiofi that was going on aro\md her. She my/j totally intent on her ]\’ork -  so keen 

was the desire to learn. The pace o f  learning in that center is mind-boggling -  in the space 

o f six months, totally illiterate adolescent girls have attained a commendable level o f  

literacy. They could fluently read totally alien written material, which o f  high-school 

level. w
---- ----------------------------- --------------- ---- --------*------7-- f—

• Education in MS is understood as a process o f  learning to question, critically 

analyze issues and seek solutions, and not as a mere meanb to achieve the
I

functional three ‘R ’s.

In Ilussaifipur village, there was a hue atid cry wheti a young bride returned to her 

m other’s house because she insisted that her husband tried to poison her. She appealed to 

the sangha to do something about the matter. So, the Sangha summoned the offender and 

then proceeded in a very serious manner, to write a form al complaint to the local police 

station inspector. The young man got really worried in the face o f  such action and 

admitted to his misdemeanor readily. He got o ff with a severe censure from  the sangha, 

and a promise never to do it again.

All educational curricula and methodologies followed are based entirely on the 

community’s needs, are culture / region -  specific and gender sensitive. Tlieir 

lessons can be centered around whatever issue is close to their hearts -  be it equal 

wages, the availability o f  drinking water or some incident o f  abuse or violence 

against one / some o f  them.
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Whenever the community has demanded c(hicational inputs towards 

mainstreaming, MS has held literacy camps and devised other ways and means, 

inchiding subsidizing the cost o f  expensive text-books, to succcssruiiy merge them 

w'ith formal schools.

Through their capacity-building efforts in the sanghas, they have managed to 

develop a cadre o f  instructors from within the community who are familiar with 

both, the ways o f  their milieu and MS ethos.

Tlie neo-literates have used their literacy skills in numerous ways i.e. to write 

letters / applications to government /  other authorities for the provision o f  their 

rights or some service which has not been provided as stipulated.

The sangha ladies / girls love it when they write o letter about some issue which is 

bothering them, or some success story from  their village, and it is published in the 

local broadsheet brought out by MS sanghas.

As part o f  marriage ceremonies, it is a custom to write some songs on pottery 

vessels, which ore presented on the occasion, and Basanti’s whole fam ily was 

dumbfounded, when the hitherto unlettered women, volunteered to do so. It uyw a 

proud moment fo r  her and her family.

The resource material used in these alternative centers, is developed within the 

program, and as a result o f  the empowerment process.

I l ie  skills o f  neo-literates are sharpened by the reading material available in MS 

libraries, the broadsheet that it publishes and other newspapers. They also keep 

their learning alive through writing letters / applications.

Tlie project also seeks to create an environment in which the women take an active 

role in the local Village Education Committee affairs, so as to ensure a better deal 

for their children, and especially with regard to increasing girl-child enrollment in 

schools.

MS enlists the co-operation o f  local educational staff in various matters i.e. girl- 

child enrollment, the implementation o f  a gender-sensitive curriculum and the 

formulation o f  condensed course curricula for those who want to join the 

mainstream.
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To have an idea o f  the spread o f  ihc I’lmgrani in (he six new disli icts suppoi ted by 

the World Bank assisted U.P. Basic Education Project (Ei^\), some relevant data is 

presented below.

Mahila Samakhya, U.P. -  DATA pertaining to Efafiinded districts (Upto dec. 1998)

D is tr ic t s P a u r i A l la h a b a d S i t a p u r A u r a iy a C o r i ik h p u r N a in i ta l T o ta l

Established Jan.’95 Jan.’95 April ’96 April ’96 N o v .  ’9 N o v .  ’96

B lo ck 's 3 2 1 1 1 1 1 9

Approx.  no. o f  

\ s o n u n

2 6 0 0 2 0 0 0 2 1 0 0 2 0 2 5  . MOO 2 4 0 0 12525

C o \  e;.‘d by  

sangh.is v i l la g es

1-10 155 70 81 70 SO 59 6

Sanuhas 140 90 70 81 70 80 '531

1. E m p o w er ed 38 6 0 30 25 30 50 23 3

2. ^ in e rg e n i 56 10 SO 30 20 ^ 5 171

3. A m o r p h o u s 4 6 20 10 26 20 5 127

Sahel is  

(Sak .K endra)

24 7 3 1 - - 35

Saliayogin i 13 10 7 9 7 8 54

N F E /C .C ,  Centers - - 2 0 4 6 19 - 4 9

A .E ./S .K .  Centers • 7 - 1 - 4 12

Sa v in g s  Groups 2 6 7 12 5 - 24 74

Kishori S a n ghas 45 - 14 19 14 14 92

Libraries 11 9 10 7 5 - 42

Locally pubiislicd Newsletters /  Broadsheets as a means of  coniniunication and 

empowerment
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Tlie rural areas o f  India arc often starved for good reading matter and they grab 

anything that comes their way. MS cashed in on this opportunity, especially as they were 

facing a dilemma, as to what to do, to keep the literacy skills o f  their neo-literates alive. 

So, the staft, along with the better-lettered sangha women started writing, printing and 

distributing newsletters. Tliese publications carry a wealth o f  information on several 

issues pertaining to community development, like health and sanitation, incidents of 

violence or desertion in which the woman is the victim, panchayat dealings, Government 

nd other schemes beneficial for the commum’ty and their proper implementation. Some 

xamples o f  these newsletters are as follows :

Mahila Dakiya (Banda) is a bi-monthly, which won the Chameli Devi National 
Media Award in ‘95’-96

Rant Raibar (Tehri)

Hindola (Saharanpur) ;

Kahi Suni (Varanasi)

Gulak (Varanasi)

Guiyan (Allahabad)

Dehriya (Sitapur)

Beni (Nainital)

Sakhi (Gorakhpur)

Sahkar (Etawah)

Pallavi (Pauri)

Jaano Fiehno (Pauri)

The publication o f  these newsletters is a very valuable learning experience for ail 

those involved in it. It is an opportunity for normally oppressed women, to have a voice of 

their own, without any fear o f  being rebuked, and is an excellent exercise in creativity. It 

is used as a forum for censure o f  wayward functionaries (government and political) and 

members o f  the local community. It functions as a tool o f  information dissemination, 

especially with regard to health issues, prevalent superstitions, environmental protection, 

w om en’s rights and so on. Matters are followed up in subsequent issues so that there is a 

thread o f  continuity, l l ie  neo-literates see living proof of their newly acquired skills when 

their letters are published.
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/■Is soon as a women wrote complaining o f  the filthy streets in her village in the 

newsletter, the village headmen immediately sanctioned money towards the 

cleaning up o f  the area.

A boy was censured in the newsletter, fo r  verbally abusing his mother. When he 

read about it, he was furious and threatened to harm MS staff, at which the whole 

village came down on him like a ton o f  bricks, and convinced him that he ircw at 

fault.

A woman panchayat member, who is usually just a puppet in the hands o f the 

other male members, read about panchayat funds fo r  various public works in the 

village, from  the newsletter. She used these figures as a rallying point to see to it 

that these plans were implemented according to schedule.

(ii) E arly  Childhood C are  & EdiicaHon (ECCE) :

Establishment o f  Early Childhood Care 8c Education (ECCE) Centres serves a two

pronged strategy o f  preparing children for entry into school while contributing to
, , f t  i l l

enrolment and retention o f  girls by providing a system of sibling care during school hours. 

The Integrated Child Development Scheme (ICDS) is being gradually extended to all 

blocks o f  the State. It is proposed that ICDS Anganwari Centres would be upgraded to 

ECCE Centers which would provide not only nutritional care but also serve educational 

needs. The Anganwari Centres would be provided a room (in most districts), materials 

and consumables, as well as a small recurring grant for contingencies. In order to ensure 

that the Anganwari worker and helper would be given a small honorarium for the extra 

hours o f  work. The workers would be trained in pre-school education, preparation of 

teaching aids and play materials, etc. A recent evaluation o f  the ECCE programme under 

UPBEP I by the NCERT has supported the strategy. Training programmes would be co­

ordinated at the state level by the SPO. At tlie State level, regular monitoring <& review 

of E C C E  will be done and train ing  p rogram m es coordinated though the S C E R T  / 

D IE T ’S. M ateria l development activities would also be supported  by the SPO. An 

evaluation of the E C C E  initiatives would be conducted in the 3*̂^̂ year  of D PE P III 

im plem entation.

(iii) State Resource G roup
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A Gender & ECCE Resource Group at the SPO level has been constituted & 

activated under the DPEP II. Tlie same would extend its advise, support & guidance to 

DPEP III activities as well. The SRG meets every quarter. Coverage with Dept o f  Women 

& Child Development as well as Health, Minorities etc. is also affected through this 

forum.

(iv) Review & Planning Meetings

Two-monthly meetings for review o f girl child focused & ECCE interventions are 

conducted at SPO with district gender coordinators. Tliese meetings are sometimes 

extended for a few days & converted into training & orientation workshops in view of 

new resource needs, special inputs etc. to be provided.

(v) Double Shifting

Double shifting strategies would be used to enhance girls enrolment in Primary 

Schools on a selective basis. (See Innovations)

(vt) Workshops, Seminars, Exposure Visits

Would be conducted on issues pertaining to girls education to build capacity & 

foster better implementation o f  such initiatives with SPO, DPO, SCERT, DIET’s, N G O ’s, 

Universities & other experts.

Visits of State/District project teams to other States/districts would be undertaken 

to expose them to successful practices/programmes for girls education else wherd.

(vii) Model Cluster Approach

A model cluster approach for targeted & intensive interventions for girls education 

has been adopted in DPEP II which is to be replicated in DPEP III districts. Training & 

orientation o f  DPO, BRC, NPRC, teacher & VECs as well as setting up o f  cluster core 

teams, w'omens motivater groups will be undertaken by the SPO. Specialized training in 

PRA techniques will also be given through DIET’s/DPO.

Model cluster development for improved participation of  girls in primary education 

as evolved in DPEP II

Considering the severity o f  low' female literacy problem it has been decided to 

work intensively in a few clusters in DPEP districts. The strategy focusses on providing
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• All possible inputs

VEC training.

J 'ormation o f  mother teacher association, women’s forum and their 

orientation.

PLA and microplanning for identification o f  problems in girls’ education. 

Community mobilisation with messages for girls education.

Arrangement for opening AS & ECCE centres

• Maintaining regular contacts

By district corrdinators for Gender & Community moblisation, VEC 

members, active women members o f  N G O ’s, Female members o f  VEC 

and by the members of the Core team identified for cluster development 

approach.

• Closely monitoring the progress / impact"using a specially ddsi^n6d ' 

operational mechanism for purpose.

• Core teamis oriented to document the whole process regulary.

• Assessment o f  the impact at the end of  the first year.

• Upscaling on the bases of one-year assessment.

• Proposing and opening alternative schools for girls on the basis of

PLA findings.

Two cluster in each DPEP district have been identified on the basis of low female 

literacy. A core team for each cluster o f  active and committed male / female community 

leaders, members o f  women groups, youth groups, NPRC coordinators have been formed. 

Tlie criteria for selection for the core team has been an assurance from these persons that 

they would be willing to devote time and be closely associated with the model cluster 

approach and also that these persons belong to the duster and are familiar with its people.
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Role o f  the Core Team

• This team will conceptualize the model cluster approach.

• At every stage the core team will have to meet and plan the next stage.

• Undertake documentation of the experiment in each village.

• Review and monitor the intervention at regular intervals.

• Encourage such functions in the school that enable greater participation of 

girls.

• Encouraging field study trips in the nearly villages.

• Capacity building of VEC members, especially women niembers. 

Preparator}' Activities

Preparatory activities undertaken in model clusters -

• Identification o f  cluster.

• Sharing the concept o f  the model cluster development approach with the

district team including the NPRC coordinator.

• Identification o f  a core team that will be directly involved in co-ordinating 

the activities in the cluster identified.

• Making village visits to establish contact with key persons and the VEC 

members.

• Orientation o f  the VEC members, teachers, key persons from the village

etc.

• Organisation o f  village meetings.

• Special orientation for house to house survey and PRA for girl’s education.

• Collection o f  the data from the house to house survey / PRA and
'i

development o f  village specifications.
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• Gender sensitisation o f  all the teachers from the primary schools in the 

village being covered under this approach.

• Gender sensitisation o f  the NPRC coordinators to enable them to monitor 

classroom processes from the gender perspective.

• Development o f  gender awareness material for use during enrolment drives 

such as songs, slogans, scripts etc.

(viii) Educational Incentives

Educational Incentives for girls like free textbooks, other educational^ materials, 

escorts & coaching for girls are some o f  the other specific interventions proposed by the 

distric ts. Tlie awareness campaigns will have a special focus on girl child and Meena 

campaigns will be run through the DPO.

(ix) Innovative measures proposed for girls education 

Escorts for older girls through community based effort.

Arrangement for para teachers.

Requirement o f  lady teachers.

Flexible school timings to encourage girls to attend schools.

Felicitation fiinction for guardians who send their daugher to schools.

Alternative schooling centres for girls -

Prahar Pahshalas for girls o f  9-14 age group.

Bala Shalas for girls o f  3 -11 age group.

Shiksha Ghar especially for minority girls.

Early Childhood Care and Education

1050 ECCE centres are being opened in the convergence with the ICDS 

programme. A Government Order has been issued by Dept, o f  Women & Child 

Development, GOUP at D PEP’s behest regarding instructions for convergence,
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monitoring and supervision o f  the ccnlrcs and a district level committee for the 

operational management o f  ECCE in DPEP districts. Existing Aanganwari workers will 

work as ECCE workers. Seven days orientation and seven days refresher training is 

proposed for ECCE workers. Following activities have been undertaken tilj Septemper 

30"', 1998. ;

• Identification o f  1059 ECCE centres in 15 DPEP districts.

• Review workshop to finalise strategies for ECCE material, training o f  SRG

members monitoring and supervision regarding ECCE centres was held on 24-25 

April, 98.

• Training material development workshop from 26-30 May, 1998.

A theme based hand book and training module has been developed through this

workshop with experts from NCERT, SIE, Allahabad, SPO & the SRG.

• Ten days training was provided to master trainers (DIET Lecturers, ICDS 

functionaries, gender coordinators) by SIE from 22 June to 1st July, 1998.

• Inten^ve training programme is going on in each DPEP district for ECCE workers 

(7+7 days).

Tlie first round o f  the 7 day training module emphasises and aims at the 

development o f  -

(x) Documentation & Research

Tlie SPO will provide for periodic documentation & reporting on girl child 

educational initiatives for wider publicity & dissemination. Tlie SPO will also support 

research studies on girl child related issues so that its findings can better inform project 

implementation.

1.5 Special Education :

Based on the experience in UPBEP & DPEP II for intergrating children with mild 

to moderate learning disabilities in the primary school system, it is envisaged that 

microplanning data will reveal the number o f  such children under DPEP III. Thereafter 

with the help o f  medical specialists, the nature 9f  disabilities would be established. It 

would be necessary to sensitize teachers on the issue o f  disabilities, to train them to
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identify such disabilities and educate parents on dealing with disabled children. In 

addition, a group would be constituted in each district conij')rising of doctors, DlE'f 

experts, select BRC/NPRC Co-ordinators and teachers who would guide the district 

strategy for integration. This Resource Group would provide regular guidance to teachers 

of the district, organise awareness programmes for the community and school, guide 

teachers on appropriate teaching aids for such children etc. A resource team would be 

organised at the block level though specialised teachers or N G O ’s. The SPO will 

continue with the State Resource G roup  constituted for In tegra ted  Education under 

DPEP II as well as organise requisite tra in ing  program m es, w orkshops for the 

purpose.

1.6 Innovations :

Based on currently available experience among NGOs and other agencies in UP 

and in other States, innovations would be introduced to improve pedagogy and classroom 

interaction, to create a more facilitative teaching-learning atmosphere, to promote 

focussed initiatives for special groups, to enhance community particijiation and teacher 

motivation, etc. A data bank o f  innovations would be built up, study tours and exposure 

visits o f  DPEP functionaries would be organized and regular cxperiencc-sharing 

workshops w'ould be held. District and sub-district institutions would be encouragcd to 

introduce innovative programmes, and due publicity and recognition would be given to 

workable new' initiatives.

Some o f  the innovations suggested in the district plans include use o f  social 

animators and rescue volunteers in the context o f  working children, mobile instructors, 

‘Prerak dais’ to motivate community involvement in enrolment and retention, female 

instructors to impart formal education in ‘madrasas’ and ‘maktabs’, science fairs., 

teaching aids ‘melas’, ‘shikshak mela’ development o f  wall newspapers in schools etc.

Specific Innovations for D PE P I I I :

(i) Double shifting

It is proposed to take up the strategy o f  double shifting in primary schools on a 

pilot basis and as an innovative measure. The purpose is to utilize the maximum benefit 

from the given infrastructure for Primary schools; to have cost effective options for 

schools which have large enrolments; and particularly to enhance girls enrolment by 

providing a shill time which is convenient for girls to attend.
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l l ic  innovation will be piloted in schools with large cnrolnient (150-200 children 

or more, and where existing infrastructure can be used to the oj)tiinuni by double -  

shifting. Tlie innovation will initially be taken up in 2 blocks for each project district 

where 5 schools will be selected per block. Tlie strategy will be constantly assessed and 

monitored to obtain feedback on its efficacy.

The innovation will be as per any o f  3 models listed below

(i) Two simultaneous shifts o f  classes I-V will run in exiling schools for the entire 

duration of  school timings 10-4 pm. Both shifts will have a separate set of 

teachers, l l i is  model will be taken up where enrolment is 200 or above, where 

there are 3 or more teachers and additional teachers can be arranged through 

redeployment and where existing school infrastructure can be utilized for two 

shifts.

(ii) This model will divide the children o f  classes 1 & 2 from the children o f  classes 3,

4 & 5 and provide them 3 hours 40 minutes o f  instruction from 10 AM to 1 PM 

and 5 hours 40 minutes o f  instruction from 10 AM to 4 PM. respectively. The 

same set o f  teachers will first take up the plasses , 1 & ? for 3 hours in the i^iorning, 

while children in 3, 4, 5 classes do self study and then devote the time from 1 PM 

to 4 PM for classes 3, 4, 5.

(iii) In these model classes 1 & 2 will be provided instruction for 3 hours by the para- 

teachers while classes 3, 4, 5 will be taught simultaneously by regular teachers for 

the entire duration o f  school timings.

Once the experiment is evaluated it will be possible to enlarge coverage.

(ii) Book Bujiks

TTie DPEP programme provides for distribution o f  free -  textbooks to all girls, SC 

& ST children in project districts. Tlie implementation o f  this intervention in DPEP II has 

shown that there are several boys from families below poverty line (BPL) (Rs. 11,000 per 

annum) who are not able to afford access to instructional materials and are placed in 

difficult circumstances o f  wage -  earning due to economic pressures. It is proposed to 

provide for 10 sets o f  textbooks per school for the use o f  such boys. The books will be 

distributed to the school alongwith the distribution o f  free textbooks for other categories. 

Tlie teacher in charge will issue these sets to boys coming from BPL families. The sets

11



will be taken l^ack after the child passes out and will be reissued to the next batch of 

students subsequently.

Tlie village panchayat maintains a register o f  such families in the context of 

several other developmental schemes of  the Dept, o f  Rural Development, Civil supplies 

etc.
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C H A P T E R - 1 2

S T A T E  L E V E L  I N T E R V E N T I O N S  F O R  Q U A L I T Y  f M P R O V E M E N T

L Improving the quality of  education in Primary Schools

Tlie SCERT was closely involved with UPDPEP in developing new textbooks for 

class I -  111 in 1998-99 and workbooks, teacher guides and packages ibr in-service teacher 

training, training o f  ECCE functionaries, BRC/NPRC Coordinators and BSA/ABSAs. 

Appropriate interventions for handling miiltigrade / multilevel classroom situations have 

also been proposed.

State Resource Group

A State Resource Group (SRG) has been constituted at the State level to play a key 

role in order to achieve DPEP objectives for curriculum^ textbooks and nvaterial 

development, teacher training etc.

The SRG for pedagogy comprises o f  35 members drawn from SCERT, primary 

teachers and DIET faculty, experts, academicians, NGOs etc. Tlie SRG is continuously 

strengthened by organizing various workshops and following state capacity building measures 

that are required to equip it to perform the nodal role in curriculum and text book / materials 

development and teachers training. Tlie role of SRG covers the following :

• Initiating change through review o f existing status; planning and strengthening

activities,

• Evaluation and monitoring o f  pedagogical processes and activities.

• Responding to feedback and making necessary modification to plans and

processes.

• Developing capacity in the pedagogical issues o f  the stakeholders at the district

and block level.
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The SRG is also assisting in developing new teaching learning materials or 

selecting materials for supply to project schools. In the long run, it will also help DlETs, 

BRCs and NPRCs to produce materials for their respective areas.

A Technical Resource Centre has been established at SPO which makes use of 

varied experiences available in the context o f  primary education within and outside the 

country. I1iis centre has a wide variety o f  materials collected from other States which are 

being utilized for pedagogical improvement.

This center also has a Documentation Cell which keeps and maintains 

documentation of various activities and processes in ■ the context o f  pedagogical 

improvement.

An Activity Dank has been establii^hed to assist resource persons and trainers to 

provide support to teachers regarding classroom transaction. The Activity Bank is being 

enriched by preparing a variety of activities through various workshops particularly 

related to pedagogy.

Oricntatron

As a first step, a brief orientation of SRG on the specific objectives envisaged 

under DPEP, was organized on 24*'’ Oct., 1997 in ICCMR1\ Lucknow.

Visioning

Tlie ingredients o f  the Visioning workshop were to develop the ‘vision’ o f  

concerned functionaries on -

• Child -  teacher relationship

• Teaching learning process

• Joyful classroom transaction

• school environment

 ̂ To develop a common pedagogical vision among SRG members, a 4 days Visioning 

workshop was organized at STEMAT, Allahabad from 18-21^' July’97. Tlie officerrs of 

SPO, DIET, DPO and SIEMAT participated in the workshop and shared their views. 

Subsequently, Visioning Workshop -  II for SRG was organised at SIEMA7', Allahabad
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from 15lh -  18th Nov. 97. Tliis workshop focussed on the cuiriculuni, textbooks, material 

development and teachers training aspects.

In order to carry the dissemination process further a state level trainer’s workshop 

was also organized from 26 to 30 Dec’97 at ICCMRT, Lucknow with the aim o f 

organizing Visioning workshop for DRG at district levels. Visioning workshops for 

different levels o f  functionaries e.g. DPO, DIET staff, block level officers were organized 

at DIIZT’s in respective DPEP districts.

Exposure Visits

In order to provide exposure to new experiences and expeiimenls conducted 

elsewhere, exposure visits o f  SRG members were organised. These visit were preceded by 

detailed preparation in order to ensure their full utility. The visits included Lok Jumbish, • 

Digantar, Bodhshala, Shiksha Karmi Yojna experiments o f  Rajasthan and M.V. 

Foundation, Deccan Development Society and Rishi Vally Centre in Andhra Pradesh. The 

experimental programme for street children by Loreto School, Sealdah (W.B.) was also 

very enriching.

Tliese exposure visits mainly focussed on areas o f  alternative schooling, teacher
!

training, text book development, multigrade teaching, environment building and women’s 

development programmes.

Conceptual Workshop

One o f  the objectives in pedagogical renewal is to identify and classify broad 

concepts for the work o f  curriculum review, textbook development and teachers training, 

Tlierefore, the SRG tried to ensure ‘conceptual clarity’ about child, teacher, school 

education and learning processes in a Conceptual Workshop-! held from 14-19 Jan’98. In 

this workshop, four base papers were developed on ‘child’, ‘teacher’, ‘learning process’ 

and ‘school education’.

These base papers became the Strategy Papers for the next step i.e.e Conceptual 

Workshop -  II held from 23-27 March, 1998 which mainly focussed on activity based 

teaching learning, child teacher relationship, how children learn particularly with respect 

to Language. Maths and EVS supplemented by enrichment in the field o f  content 

knowledge o f  concerned teachers.
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School Placement Programme

To get direct exposure to the atmosphere o f  the classroom and to observe teacher 

child relationships in existing in rural schools, a school placement programme was 

organised from 15'^ Feb. to 10“’ M ar’ 98 for the State Resource Group members who had 

participated in Conceptual Workshop-1. Since this programme was based on participant 

observation techniques, these SRG members were sent to the primary schools o f  their 

respective districts to get a more realistic and practical approach to the work o f  

pedagogical renewal.

Workshops on M.L.L.

With an aim to seek conceptual clarity about minimum levels o f  learning (MLL) 

and to envision its relevance to all components o f  pedagogical improvement programme, 

a tw'o days workshop (5-6 March 98) was organized, with the technical suppoil of 

DPSEE, at NCERT New Delhi. Members o f  SRG, experts from SCERT, SIE and DIET 

participated in this w'orkshop.

Curriculum : Development And Ravicw

To bring about an overall qualitative improvement in primary education in U.P. a 

collaborative'exercise towards curriculum renewal has been undeilaken by UPDPEP and 

the SCERT.

The SRG constituted a Core Group which began reviewing the existing curriculum 

through an intensive process involving teachers and experts. Tlie process was conducted 

under the overall guidance o f  NCERT & the SCERT. As a part o f  the strategy to improve 

the quality o f  education in primary schools, an intensive exercise was conducted to gather 

feedback from teachers, experts and stakeholders regarding the present curriculum. A 

detailed exercise has been carried out through various workshops to delete easy or 

unnecessary competencies, to defer difficult competencies to a later stage and to 

incorporate missing competencies. Tlie review process has been conducted in the light of 

an understanding o f  classroom realities such as the time available and the learning load on 

children, approaches to be adopted, sequences to be followed when imparting information 

etc.

'Flie following issues were o f  central importance during the entire process o f  

curriculum review.
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Relationship o f  MLL to the cunicuUim.

Problem o f limited working clays, multigrade and multilevel situation, 

overcrowded classrooms.

Assessment o f  curriculum load.

Understanding o f  child’s cognitive development process.

Linkages with teaching methodology.

Assumptions regarding nature o f  textbooks and teaching learning materials. 

Identification o f  topics and skills.

Sequencing o f  topics, spiraling and cross -  curricular linkages.

Linkage with local context.

On the basis o f  clarification o f  pedagogical issues at the conceptual workshop I &

II and the experiences gained during .school placement, the .prpc^s^ o f  c;irdculum re>̂ i9W, 

and its revision was initiated in a 10 day workshop held during 19-29 April, 1998 at SIE, 

Allahabad. Tlie objectives o f  this workshop were to develop clarity on MLL, its use for 

cuiTiculum development and to prepare a detailed paper on each o f  the areas, analysing 

the existing status in the context o f  the visioning and conceptual pedagogical framework 

o f  DPEP. Tlie State Level Core team facilitated this process. The other participants at the 

workshop included representatives o f  SCERT, SIE and the members o f  State Resource 

Group for pedagogical renewal under UPDPEP.

Next in the series, a workshop for finalization o f  draft curriculum document was 

held at IMDLTP, Lucknow from 1-5 June. 1998. Tlie draft curriculum document was sent 

to experts for their perusal and critical feedback. The curriculum was then reviewed and 

edited in the light o f  the feedback received in a workshop on Curriculum Revision 

organised from 14-16 Sept. 1998. '

Tlie curriculum was accepted to the Basic Shisha Parished on Jan. 16, 1999 and 

has been adopted for the whole State.
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Text Book Development

t
Textbooks in Languages for Class 1-3 and in Maths for class -  I were developed 

luider the UP BEP. 71iese books were developed by the Core Group within SCERT 

through a series o f  workshops involving teachers and experts. These textbooks were 

trialled in all schools o f  the state during the current academic year 1997-98. After 

collecting the feed back and following the schedule o f  curriculum review and textbook 

development programme, improved textbooks for class 1-3 have been prepared.

In UPDPEP the process o f  textbook writing which was initiated with the capacity building 

o f  SRG through visioning and conceptual workshop and school placement moved on with 

the identification o f  writers from among practicing teachers. Later, these identified writers 

were shortlisted through two rounds o f  selection test. First, a jMcIiminary test o f  writers 

was held at DIETs o f  tlieir respective districts from 20-25 July’98. 2-3 capable persons 

were selected from each UPBEP and DPEP districts. A final selection test o f  shortlisted 

candidates from the districts was held at state level on 3 P ‘ July, 1998. Nearly 30 

candidates were selected for the purpose o f  textbook writing in the final round. Apart 

from the selected 30 writers, the team o f text book writers also included 24 SRG members 

and illustrators. Thus,'textbobk writing'v/ork is being'done in a participatory mode with 

the help o f  resource persons to facilitate the process. The SCERT, CPI and Hindi 

Sc?nsthan have been closely associated with the process.

An Orientation (conceptual) workshop for the textbook writing team comprising 

o f  SRG members, illustrators and selected writers from districts was organised from 1 to 7 

Aug., 1998 at DIET, Varanasi. The textbook writers were oriented with the concept and 

issues o f  pedagogy. The writing o f  textbooks got off to a start in a workshop from 14-18 

Sept, 1998 at SIRD, Lucknow. While developing the contents o f  the textbooks, the 

classroom transaction methodlogy, sequence o f  imparting knowledge and information, 

number o f  schoal days, time available per subject, capacities o f  children and teachers, 

learning load on children etc. were taken into consideration. Tlius, sample lessons were 

drafted in the workshop. Tlie process continued in another workshop in January’99 after 

the finalzation o f  the course curriculum. The d ra f t  m anuscrip ts  for textbooks for 

classes 1 to 3 w ere readied and  delivered to the Basic Siiikslia P arishad  in mid- 

F e b ’99.

The  textbooks for classes 4 & 5 are to be developed un d er  U PD PEP II in 

‘99-2000.



Textbook Production &. d is tr ibution review exercise

The production and distribution o f  nationalised textbooks in U.P. was ccntraliscd 

at the level o f  Board o f  Basic Education, Allahabad upto 96-97. In 1997-98 Govt, o f  U.P. 

issued an order by which a State level committee had been set up to monitor, executc the 

production and distribution o f  textbooks. The State Textbook Officer is the nodal 

authority for textbooks production for classes I -  VIII.

With the help o f  experts from National Book Trust, New Delhi, a review of 

textbook production and distribution system in the State was done in Sept, 98. In the light 

o f  preliminary information it has been observed that a lot more has to be done for 

publishing textbooks more cost effectively with improvement in quality o f  production in 

terms of  content and text, size and quality o f  paper, print sum area, illustration, printing 

and binding. Current practice o f  incorporating notes, instructions for teachers in the 

textbooks increases the volume for which children have to pay. It would cost 

proportionally less, if  a separate 30-35 page teacher handbook is developed and supplied 

free to teachers instead o f  printing a loaded textbook including teachers’ note. Design 

layout readability, prcf)aratipn,of campn^ rpa^y copy, are ptl)cr area^ vyhpre ri^iit !>ind (^f ̂  

interventions are needed and by this kind o f  approach manufacturing costs and sale prices 

o f  textbooks can be reduced.

Tlie findings o f  this study has gone a long way in producing camera re^dy versions 

o f  the revised text books for class 1-3 as well as informed the processes adopted by the
I

Directorate Basic Education for printing and pricing o f  primary school textbooks. 

S trengthening  the office of State Textbook Office

Tlie production and distribution o f  nationalised textbooks in Uttar Pradesh is done 

through the Directorate o f  Basic Education where a State level Committee has been set up 

to monitor and execute the production and distribution o f  the textbooks. The office o f  the 

State Textbook OfTicer is the nodal authority for production and distribution o f  textbooks 

for Classes 1-8.

Tlie State Textbook Officer receives the sets o f  approved manuscripts from the 

SCERT and the Basic Shiksha Parishad, where upon through open tenders he invites 

printers / publishers for textbook production and printing. There is no qualitative control 

o\'er the design, lay-out o f  the school textbooks, and the quality o f  books in terms of
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readability, illustration, design and lay-out suffer considerably as these asj^ects are left to 

the printers / publishers.

Under the DPEP-II programme a review o f  the textbook production system of the 

State was undertaken. Tlie findings o f  the study have brought out a case for more effective 

textbook publishing and preparation of camera-ready copies before the actual printing is 

under taken. Tlie GOUP has taken serious note of the findings o f  the above mentioned 

review and have already taken several measures to improve the system of production of 

textbooks in the State.

One of (lie critical stages of textbook development is (he design and hiy-ou( 

stage and then to p rep a re  a cam era-ready  copy. It is therefore, proposed to equip the 

SIE (which is the nodal institute of the SCERT) to be able to p repare  the cam era- 

ready copies of newly developed textbooks. Therefore, a proposal for DTP 

equipm ent including accessories is being proposed under the D PE P -  III. This will 

go a long way in ensuring quality control, over textbook development as well as their 

production.

It is also p roposed  to s trengthen the capacities of the S tate  Textbook Officcr as this 

office has to handle a volume of about 18 crore textbooks annually. Presently this 

office has very limited capacities and faces difficulty even to handle the processes of 

inviting tenders, m ain tain ing  the lists of publishers and keeping tracks of the 

released textbooks in various parts  o f  the State. It is proposed to strengthen  this 

office in its capacities to be able to handle the volume of p rin ters  and  publishing 

houses, m aintain  quality  control systems, m aintain inventroies of books published 

and d is tribu ted , as well as m aintain  inventories of free textbooks supplied under  the 

D PE P scheme.

To control quality, p revent distribution of non approved books in (he m ark e t  and to 

ensure royalty  paym ents to the State Govt., the State Textbook Officer has been 

getting the cover page of nationalised textbooks prin ted  and d istr ibuted  to the 

publishers who then the textbooks before releasing them into the m arket. Very often 

the Govt, security  presses are  not able to p rin t  the cover pages in time and this 

causes a delay in the availability of textbooks in the m arket.  The D PE P p rogram m e 

supports  timely availability of textbooks in the m arke t as well as timely availability 

of textbooks for free d is tribution to girls, SCs and STs. Therefore, the p rin ting  of 

textbook covers can be done in house by th e ’STO. F u r th e r  more, those textbooks
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whicJi are intended for free distribution will also have the marking of the scheme 

and indicate that these books are not for sale. This will prevent any misuse of free 

textbooks distributed to the disadvantaged groups.

The DPEP -  III project therefore seeks to create capacities in the State Textbook 

Office for printing of textbook covers and providing equipment and staff to this 

office for discharging functions related to maintaining inventories, status of  printers 

/ publishing firms, records of  distribution in each district.

Teaching Learning Materials

Intcraclion with actual materials offers children the best learning environment. 

DPEP II is giving importance to production and usage o f  teaching learning materials. 

7'LM suited to meet the needs o f  primary schools, cuniculur and field realities such as 

multigrade situations, problems o f  storage and handling, resourse limitations, lack of 

supplementary materials are being aimed.

Under DPEP III, apart from the production o f  supplementary materials having 

regional to local origin, the production of  textbook specific TLM would be brought under 

Sh^rp focus o f  the pedagogical renewal programme. The first round of  teachers training in 

DPEP III districts would orient and motivate teachers to simplify and elucidate their 

teaching styles with the usage o f  TLM. In the same year the DIL'I's and Block Resource 

Centres would organize workshops every six months to identify textbook specific TLM 

requirements and facilitate teachers to develop skills for TLM preparation. In follow up 

programmes every third month at CRC, the teachers would be helped to list out 

lessonwise (Textbook) TLM requirements and prepare.TLM  using locally available 

materials from their TLM grants and to put up these materials in the “material nielas” at 

cluster and block levels. Tliis provision has been proposed from second year to the last 

year o f  the project. Tlie plan is to video document the processes o f  material production in 

the w'orkshops so as to prepare a ready reference for other districts. Regular “material 

melas” at regional, district, block and cluster levels are also envisaged.

Supplementary materials ;

Valuable expertise in the development o f  instructional materials has been acquired 

under the UP BE?. Tlirough a partcipative process involving teachers, writers, exjicrts, 

artists, etc. 5 supplementary readers ( ‘Indradhanush’) for primary classes have been
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developed under BEP I. The response to the materials, which are far removed ironi the 

drab materials in existence has been very encoiiraging.

l l ie  quality improvement objectives o f  the project are to be implemented mainly 

via the institution o f  the DIET. Capacity o f  DIETs will be strengthened to develop region 

specific suppmentary materials which are contextual and based on local dialects.

3.2 fmprovement in the quality of teaching :

Improving the quality o f  teaching in the classroom is critical for the attainment of 

project objectives. This is primarily to be achieved by enhancing teaching competency 

and effectiveness through regular training o f  teachers for improved pedagogy using 

specially developed training materials.

Experience o f  UPBEB & DPEP II indicates the need for child-centred, activity- 

based pedagogy, focussing on joyful transactions and multi-grade teaching situations. 

Creation o f  an attractive school environment, development and use of teaching aids, 

demonstration of good practices in actual teaching situations, must be emphasized during 

training. While training teachers to use effective teaching methods based on these 

requirements, the need for enhancing motivational levels o f  teachers was seen to be a 

necessary condition.

The quality improvement objectives o f  the project ae to be impleniented mainly 

via the institution o f  the DIET. Capacity o f  DIETs will be strengthened and supported to 

enable them to fiilfil this role. Specialisations within DIETs in various project inputs, such 

as in-service teachers training, pre-service teachers training, alternative schooling models, 

pre-school education, learning disablities, gender issues, action research, materials 

developments, etc. will be strengthened through training at the State-level or outside the 

state. In each o f  the concerned fields, state-level resource persons will be identified and 

developed, who will provide regular technical assistance, as well as training, to identified 

DIET staff, (for details, refer SCERT section).

Tlie realization o f  the critical importance o f  teachers training combined with the 

experience gained under UP BEP has influenced the planning o f  the first cycle o f  

inservice teachers training under DPEP. It was felt that instead o f  touching on teaching 

content it is necessary, in the first phase, to bring about attitudinal changes in teachers, to 

assist them to envision an ideal teaching-learning environment and to give them an insight
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into the new pedagogy. Accordingly, I)liVNI£T, Patna was contractcd to act as consultant 

for the first round o f  teacher training.

The teacher training in this first round focussed on -

• Motiviating and improving o f  the self-image o f  teachers,

• Sensitizing teachers to their social rosponsibilites,

0 Equipping teachers to analyse the existing situation, especially in the context of

gender and disadvantaged groups,

• Enabling teachers to promote community participation and ownership,

• Providing an insight into child-centered, activity-based, joyful classroom

transactions and creating a ‘vision’ of an ideal school,

• Empowering teachers for impro\'ed classroom transactions,

• Orienting teachers towards DPEP objectives.

l l ie  cascade model o f  training was used, but one level o f  the cascade has been 

deleted. This has been done not only to limit transmission losses, but also because BRCs 

and NPRCs would take some time to become completely functional. The agency 

conducted training for 25 DRG members for a duration o f  10 days and selected teachers 

o f  each districts. In this continuation two rounds o f  teachers, training, (45 teachers in each 

round) have been done to identify the trainers. From among these trainers, teachers 

trainers are identified to conduct the next level o f  training. The selected trainers under­

went 5 days TOT, which was imparted by the consultant agency. The DRG members and 

teacher trainers also conducted 10 -  day teacher training programmes at the DIET level. 

The identification o f  trainers and TOT was completed within the period o f  Oct’97 to 

M ar’98. New trainers were however continuously identified from among teachers and 

provided with TOT inputs. All the training programmes are necessarily o f  a residential 

nature, in order to promote maximum participation and interaction. The first round of 

teacher training has been completed in DPEP II districts.
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Training Module :

'riie training module “SIIIKSi lAKODAYA” was dcveio])cci witli the liclp o f  the 

consuhant agency, DIET staff, BRC coordinators, primary teachers and Pedagogy Unit of 

SPO. \l is a 10 day motivational training module.

Detailed documentation o f  each training session is carried out by the participants 

themselves. .A. system o f  evaluation and monitoring o f  training sessions has been 

developed, which involves not only visits and observation, but also external assessment

As inservice training programmes stabilised, a 3 nieet (28-30 April, 98) at 

DIET, Bareilly was arranged to provide a forum for trainees to :

• Exchange ideas,

• Share experiences,

• Thra"^h out possible solutions for peri-training difficulties,

Seeic further conceptual clarity^

• Identify areas for second round teacher training.

It is worth mentioning that all the trainers in the above meet expressed the 

common feeling that;

Process o f  self-evaluation amongst trainees begins whereby they evaluate their 

own beliefs and perceptions about various processes o f  teaching-learning and a 

child’s ability to learn.

• I'his training helped them to understand the child and their learning processes. 

I'hey discovered the possibilities o f  their contribution in relation to school and 

environment enrichment.

• Earlier their vision o f  an ideal school was ‘good infrastructure’ but now their 

vision begins with how to make learning a happy experience for every child.

The trainers discussed in detail the problems, apprehensions and questions put 

forth by the teachers during training programmes. They also discussed the problems in
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content and methodology adopted for the first round training package and suggested ways 

for better transaction o f  the same.

T rain ing  of BRC / N PR C  C oordina tors

IZmpowerment and capacity building of  newly appointed BRC and NPRC 

coordinators is crucial for teacher support at school level. Keeping this in view, a three 

day w'orkshop was orgainised for 16-19 June’98 and a training package “SAM ARl'HAN 

for training o f  BRC/NPRC coordinators w;is developed with the help o f  DIF/f faculty, 

SCERT/Pedagogy unit of SPO, along with fresh BRC/NPRC coordinators from DPl'iP 

and experienced BRC / NPRC coordinators irom UPBEP.

In continuation, a five day training of Master Trainers was conducted at Varanasi
I

from 26-30 June, 1998 keeping “SAMARTIIAN” as its base, fhese trainers consisted o f  

members from^BRC, NPRC and DIET o f  each UPDPEP districts. At each district level, a 

Trainer team comprising o f  a member o f  DIET faculty, BRC & NPRC coordinators was 

thus constituted and this team imparted training to BRC/NPRC coordinators organised at 

DIET level.

SeconcJ Round of Teachers^ Training

Tlie content areas that need to be focussed on by the second round o f  teachers’ 

training emerged during the Master trainers’ meet (28-30 April 98) held at Bareilly. Thus, 

the framew'ork for Ilnd round teacher training package has been drafted while keeping in 

view the experiences o f  1st round teacher training.

• A one-day meeting was orgainsed on 18'’’ June, 1998 at SPO to discuss and 

decide the content/focus areas of 2"^ round of  teacher’s training. Those who 

participated the meeting included re|)resentatives from Technical Support Group, 

Ed. CIL, New Delhi. DEVNET, SIE, Director SCERT, SPO and its pedagogy 

unit.

• It was unanimously agreed upon that the second round o f  teacher training will 

focus on activity based teaching learning methodology for Maths, Language and 

EVS.

» An orientation workshop o f  SRG members was held during 8-12 July, 1998 at

Bareilly to develop the framework for the round o f  tcachcr training packagc.

125



Later, the members were given an assignment to write on the decided 

framework.

The SRG members along with the TSG members, Ed.CIL, New Delhi, SIE and 

SPO functionaries once again met at DIET, Varanasi from 1-7 August, 1998 to 

develop the script for the teaciier training package.

The training module was finalised at the Editing workshoj) held between 24-28 

August 1998 at IMDUP, Lucknow.

Preparation for trialling o f  the module ŵ as done at a workshop with teachers held 

at ICCMRT Lucknow during 6-8 Oct. ’98.

Trialling o f  the module with the help o f  teachers done in 4 districts.

On the basis o f  feedback gained from above, the modifications in the package 

have been introduced.

Selection o f  trainers done.

Trialling with the trainers is done.

The objective o f  Ilnd round of  teacher training is to develop an understanding 

among tlie teachers about activity based teaching, learning methodology and 

teaching skills particularly with respect to Language, Maths and EVS, process o f  

learning, beliefs and perceptions about child (how children learn), to address the 

problems that a teacher comes across during teaching o f  Maths, EVS and 

Language, to enrich knowledge of  the teachers, to develop classroom observation 

skills o f  teachers, to provide effective feedback to teachers on classroom 

performance, and developing efective academic support systciu through NPRC 

coordinators. Tlie training package is initially o f  7 days at block level and then 

has to be followed by monthly meetings at NPRC level.

The DPEP II pedagogical plan envisages the development of teacher training 

modules based on the specific content o f  the new textbooks. Thus 3 roimds of 

teacher training will be based on texts while a recursive dose o f  motivational and 

attitudinal aspects will also be included.
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I'eni'liiM rrainiii^ liMerveiilioiis for DIMOl* 111

1'lie tentative plan o f  inservice teacher training under DPHP III has emerged from the 
broadci iindcislaiuling ol' teacher training |)roccsses uiulei Ul’Hli l' UPDIMiP -  child 

centred teaching learning process, field realities -  its resources and constraints and the 

changes that can be elTected through training. The over all training strategy has taken into 

account the post-training support and organizational adjustments at DIET, BRC CRC and 

school level that may be required upon the return o f  teachers to their schools. M ore an more 

primary school teachers will be involved in the SRG to design teacher training package so as 

to make it more responsive to their needs and also to give them a greater sense o f  ownership 

for the training package. Flexible training packages are aimed at to make it easily adaptable

to time, place and group specific needs. Five theme based in-service teacher training

programmes will be conducted spaced over five years in each DPEP 111 district.

• Motivational round having inputs o f  teaching learning methodology.

• Training for the use o f  new text books class I -  III

• 'fraining for use o f  new textbooks class IV -  V

• Content based training : Language and EVS

• Content based training : Mathematics

Acquainting BRC and NPRC co-ordinators with the renewed pedagogy is o f  critical 

importance to ensure their support to teachers at school level. Keeping this in view, the BRC 

& NPRC co-ordinators will be exposed to teacher training programmes. A package 

developed under^DPEP II ‘SA M A R T H A N ’ for the training o f  BRC/NPRC co-ordinalurs 

would be revalidated in reference to new districts o f  DPDP III.

'I'he follow up program o f  training and linkages between academic support structures 

such as DIETs, BRCs, CRCs and schools will be strengthered through academic feebacks, 

monthly meetings, schools visits school placements and active supervision. A programme for

BRC/CRC support system is under preparation in DPEP II and will be replicated for DPEP

III.

Role o f  SCERT in DPEP III for pedagogical r e n e w a l:

Traditionally, in all the UP Project for basic/primary edi^sption. ih e  SCER'f has 

played a pivotal role in quality improvements. This close linkage will be continued under 

DPI'P ill. I ho spccillc tasks which SC'ER’f  will conduct,nic spccillcd under (he sul) head o f  

SCER'F in Chapter 13 on State level interventions for Capacity Building.
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Distance Education P rogram m e

UPDPEP aims to evolve a sustainable system o f  in-service tcacher training linked 

to its Pedagogical Improvement Programme using Distance Education technology. To 

achieve this, SPO is taking up activities for development of distance education material, 

production o f  such materials, evaluation and research activities for such initiatives.

The Govt, o f  India has identified Indira Gandhi National Open University 

(IGNOU) to assist DPEP states in developing the Distance Education Programme. The 

State Institute of Education Technology (SIET) is closely involved in the Distance 

Education Programme o f DPEP. The Institute already house expertise in preparing audio­

video materials.

Appointment o f  State Coordinator, Distance Education was made on May 3, 1998 in 

DPEP II, to facilitate working in this direction. She is located with and is in close 

association with the Pedagogy unit o f  SPO. This is proving useful for coordination and 

systematic interventions o f  the distance education component in the quality improvement 

programmes under DPEP.

State Plan of Distance Education

The State Project Office organised a Planning meeting (May, 3-5, 1998) with the 

officials o f  DEP, IGNOU, New Delhi and a core group o f  primary school teachers, 

members o f  DIET faculty and the District Coordinators to explore and identify 

possibilities o f  distance education support to strengthen on-going teacher training 

programmes. The exercise focused on needs o f  teacher training, primary school 

curriculum, VEC training and the role o f  other academic support institutions like DIETs, 

BRCs, NPRCs. Tlie suitable use o f  various modes o f  distance education (such as 

teleconferencing, audio video programmes, self instructional material) to areas where 

needs assessments are to be done, were also examined. Teleconferencing dovetailed with 

the on-going teacher training schedule was identified as an effective means of 

strengthening and enriching the training programmes.

A State Work Plan was evolved having the following activities

Capacity  Building of Institutions and Individuals for the use of Distace 

Education  Tcchnolgoy.

A) Orientation o f  core group
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B) Supply o f  equipments facilitating use o f  D.FI. material such as VCil, 8113, 

FAX, Generator, Two-in-one etc. to DIETs.

C) Providing ‘down linking or talk back’ facility to each DIE'F for teleconferencing.

• Development & P roduction of DL M aterial

A) Preparatory workshops for developing D.L. material

B) Review o f  existing D.L. material.

C) Preparation o f  content brief for D.L. material (self instructional material (SIM),

Audio video script).

D) Training o f  script writers.

E) Production o f  software.

F) Field trails o f  software and modification.

• Deljv^ry of distance learning nuUeri:)]

• Feed back collection

P rep a ra to ry  w orkshop for developing D.I^. material :

A workshop was orgainsed on July 7 & 8, 1998 to orient tlic core group to 

different types o f  distance learning material and their relative advantages in training 

primary education personnel. Iter-twined with the above objective was also another vital 

aspect o f  the workshop, to strengthen and expand the Core Group for Distance Education.

Review of existing Distance L earn ing  M aterial

Another workshop was organised with the cooperation o f  State Institute o f  

Education Technology (SIET) from July 27 to July 30, 1998 to review existing video 

programmes. A User’s Guide for existing video programmes came out as an upshot of this 

workshop. This will inform users about the content o f  the programmes, pre, peri and post­

usage preparation and also abut possible extension o f  the programme.
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Editing W orkshop

On August 25, 1998 User’s Guide prepared by tlie core group on distance 

education was edited by the content and script experts from SIET & SPO.

W orkshop f^r Content -  Brief Development

I'o identify specific themes and develop content briefs another workshop was 

organised in thelast week o f  July, 1998. Second phase teaciier training package and 

primary school curriculum developed by State Resource Group (curriculum, text-book 

and training) was critically looked into for developing content briefs and selecting themes 

for D.L. material.

• Bareilly and Badaun districts were adopted for intensive D.E. intervention in the 

seond phase teacher training round.

• One day editing workshop for the finalisation of  contcnt briefs for distance 

learning material was organized on Aug. 25, 1998.

A two day workshop with DB experts and pedogcygy unit w^s or^aiiizl'd fr6ir( Nov. f6 to 

17, 1998 to identify the theme o f  the proposed teleconferencing. It was decided that the 

first teleconferencing will interact with trainers o f  teacher training package II, sharing 

their experiences and difficulties afler the first phase o f  teacher training package II. Tliis 

would help them to sort out their difficulties during training and modify their training 

styles.

A work shop with the members o f  the SRG on training w as  organized from Dec. 16 to 17, 

1998 to identify those difficult areas in teacher training package -  II which need video 

illustrations to be more comprehensible. The following areas were identified -

• Mathematics : multiplication, division, use of decimal and concept o f  Zero

• EVS : how to effectively organize information / knowledge collected through

observation and educational tours.

• Prepartion for writing : strengthing pre-writing skills

• TLM : Effective use o f  TLM grant
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• Stress and fear among cliildren and dropping out. Scripts lor the above have

been evolved. Eleven rough self instructional materials lor strengthening 

pedagogical concepts introduced in the first round o f  teacher training have 

emerged, also to train district level educational functionnaries in prepation of 

SIM. Effoils are being made to begin video production in areas identified in 

teacher training package -  II.

Capacity  Building

Capacity within the state, particularly in the SIET, will be developed in the area of 

designing, developing and producing audio-video and print materials. A Resource Group 

at the state level comprising o f  teachers educationists, writers, artists, guides D.E. 

initiatives. The resource persons oversee development o f  materials by SIET and other 

identified agencies and assist in establishing district level capacities. DIET’s are not only 

being equipped for DE but their faculty trained & oriented for SIM development and 

script-writing.

Audio-Video Materials

, / / Well/produced audios and^ vfdeo niAtetiais'are necessa ry 'no t 'on ly  to support 

training activities but also to reinforce overall programme intei-ventions. Some areas 

where audio and Video materials are o f  immediate utility are :

• Improving physical school environment

• Multigrade Teaching, Activity based classroom transactions

• Community Mobilization, School mapping and gender sensitization.

Distance Education under DPEP III

Lessons learnt & materials developed under DPEP II will be extended to DPEP III 

districts. At the district level adequate provision has been made for hardware and material 

development in the DIETs / BRC for D.E. needs. At the SPO the post o f  DE coordinator 

will be continued till end o f  DPEP III.

SIET

n i e  State Institute o f  Education and Technology (SIET) plays a key role in the 

production o f  audio -  video materials for strerigthening various teacher training
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j)rogiainn)e and building mass avvaii'iiess about importance of education for chiklien, as 

well as enliancing programme visibilits. 'I'li:; following activities ha\'e been proposetl for 

SIE T iinderU P P D l'P llI-

Teachcr training :

To strengthen the teacher training programmes with printed materials and 

interactive video programs will be needed. Twenty programmes addressing pre-service 

and in-service training needs will be prepared by SIBT.

Documentation of good and successful practices

SIET would document good and successful practices under DPHP in the field of 

training, classroom interactions, girls education, alternative schooling, integraletl 

education, academic supervision and monitoring, community mobilization etc.

To effectively discharge these tasks the SIET would undergo a visioning exercise 

for its staff so that it shares the goals o f  DPEP and its quality improvement programme. 

Equipments like video-overhead projector video multicopier, computers and Beta cam 

Beta corder will strengthen its technfca^ base. Tlie library at SIET Wduld ills6 He 6n/iched 

with audio, video materials.

Learning Materials and Teacliing Aids :

By and large, Parishad Schools in the project districts are poorly provided with 

equipment and material. It has been obseived that even where materials are available, 

these are kept under lock and key by the Head Master, and not shared with students. 

Under DPEP, materials and teaching aids will be provided to all schools and teachers, will 

be trained in utilising these in the classroom. Apart from an annual grant o f  Rs. 2,000/- to 

the school for school improvement, each teacher would be given a grant o f  Rs. 500/- to 

purchase materials to use in preparing teaching aids. Supplementary instructional 

materials will be developed at the state, as well as DIET levels, which will be distributed 

to schools in the project districts. In addition, small libraries will be established in the 

schools.
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STATE LEVEL INTERVENTIONS FOR CAPACITY lUJTLDlNG

1. PROJECT M ANAG EM ENT

1.1 Strengthening State-Level Management:

a) The State Implem entation Society :

The UP Education For All Project Board (UPEFAPB) was established on May 

17,1993 under the Societies Registration Act to function as a societal mission for bringing 

about a fundamental change in the basic education system. The project Board has been 

established to over see, guide and coordinate over all project implementation, allocate 

flinds to approved programmes, maintain project accounts, coordinate procurement and 

monitor implementation progress.

The EFAPB has a General Council whose chairman is the Chief Minister and 

Vice-Chairman, the minister o f  education, U.P. The council has about 90 members, 

comprising senior U.P. Government officials. State and District education officials, 

representative o f  the Govt. O f India, distinguished educationists and representatives o f  

voluntary organisations. The State project Director is the Member-Secretary. The council 

is the apex authority o f  the project and provides overall policy guidelines and direction for 

implementation o f  project activities.

The Executive committee o f  the EFAPB comprises o f  27 members representing 

the Govemment o f  U.P. and the Government o f  India, senior and District education 

officials and representatives o f  voluntary organisations. Its Chairman is the Chief 

Secretary, Govemment o f  U.P., and its Vice-Chairman, The Principal Secretary 

(Education) U.P. The State Project Director is the Member-Secretary. The Executive 

committee has all administrative, financial and executive authority to achieve the 

objectives o f  the project, including the power to create posts and make appointments.

To facilitate decision-making and expedite execution the following committees 

have been created :

(i) Finance Committee

CH A PTER  -  13
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(ii) Progrriinmc Committee

(iii) Policy Rcscarch Advisory Committee

(iv) MIS Committee

(v) Training Task Force

(vi) Curriculum Review Panel

Tlie existing UPEFAPB management arrangements would be extended for the UP 

DPEP-III.

b) EstaJblishment o f  the State Project Office (SPO):

A State project office set up under the UP EFAPB for implementation o f the UP 

BEP has been expanded to meet the requirements o f DPEP-(II). The SPO headed by ihe 

State Project Director, is responsible for the day-to-day management, administration, 

implementation and monitoring o f  the project. In connection with implementiition o f 

DPEB-III in the state, it is proposed to strengthen and restracture the SPO with a Iditional 

staff, equipment, etc.

S ta ff:  The existing staffing position in the State project ofllce and the proposal for 

DPEP-fll are given in the following table.

S.No. Post No. o f Existing Posts Proposal

UP BEP DPEP II For DPEP III

(I) State Project Director 1 - 1

(2) Additional State Project Director - 1 1

(3) Additional Director (BEP/DPEP II) 1 1 1

(4) Chief Finance & Accounts Officer - - 1

(5) Senior Professional 7* 3^*

(6) Assistant Director 1 - -

(7) Senior Finance & Accounts Officer 1 1 1

(8) Professionals 7 5 7

(9) Purchase Officer (Store) - - 1

(10) System Analyst 1 - 1

(11) Distance Education Coordinator 1 I 1

(12) Administrative Officer 1
......... ' 1
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(13) Computer Programmer 1 1 1

(14) Accounts Officer 1 - 1

(15) Asst. Accounts OtTicer 1 I I

(16) Office Superintendent - I 1

(17) Senior Accountant - 1 1

(18) Computer Operator 4 3 4

(19) Steno 13 6 7

(20) Accountant 2 2 2

(21) Auditor - 1 1

(22) Junior Auditor - - 2

(23) Senior clerk - 2 6

(24) Asst. Clerk 11 2 3

(25) Cashier - - 1

(26) Driver 6 2 6

(27) Daftari 1 - -

(28) Peon (Peon-cum-Messenger) 17 8 8

(29) Watchmaifi - - 1 '

Total 77 43 70

* (Planning and Monitoring / Formal Education / Non Formal Education / Training /

Finance And Accounts / Civil Works / Research and Evaluation).

** (Planning and Monitoring / Programme / Establishment).

*** (Civil Works, Alternative Schooling, Girls Education, Quality Improvement Media

& Documentation, Research & Evaluation, Integrated Education & Community 

Mobilization).

As the UP BEP will terminate in March 2000, the State Project D irector o f  the 

UPBEP/DPEP-II will continue for the DPEP-III, she/ he will be assisted by the key staff 

who will be appointed after a careful selection process, on deputation or from the open 

market on the basis o f  contract.

With the spread o f  project coverage to 77 districts there is a practical need for 

■augmenting the SPO to provide the necessary administrative, academic support to the 

districts and programmes in implementation as well as to ensure monitoring & supervision 

which will ensure time bound implementation, mid course corrections and maintenance o f
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quality control. I lie  proposal for statTing under DPI:P III takes into regard tlie experience 

o f  the existing staffing, the indicative staffing pattern o f  DPEP as coninumicated by CjOI 

and the minimum staff requirements for an expanded programme.

Tlie post o f Additional State Project Director for all the projects as a whole has 

been created in the UP EFAPB after the recommendation o f Govt, o f India in the 

Executive Committee meeting held on 16th Oct '98 and the recommendations o f  the 

Identification Mission for DPEP III in November '98. The post has been staffed with an 

IAS officer, having experience o f  district administration, field implementation and ability 

to coordinate with other on- going programmes o f  various Depts. & NGO’s. It is proposed 

to continue this post till the end o f  DPEP III project period.

One post each o f Additional Director for UPBEP &  DPEP H al ready exists in 

the project. Since the DPEP III will bring in an additional 38 districts, and UPBEP project 

will end in 2000 AD, it is proposed to create a post o f  Additional Director under DPEP 111, 

so that the minimum core strength o f 2 Additional Director continues till the end o f  DPEP 

III to supervise between 60 to 77 districts at given periods o f  time. The tasks o f  the Addl. 

Director will be as fpllpws : -

Addl. Director I :

• Overall responsibility for the implementation o f  BEP I & 11 and thereafter 

DPEP III.

•  Responsibility for project implementation in the ftinctional areas o f  civil 

works, planning, monitoring, administration, establishment, finance, accounts 

& audit. Assembly & Parliament questions interface with Govt., supervision, 

UPEFAPB & its committees etc.

•  Monitoring the progress o f  the project in half the project districts through field 

visits EMIS/PMIS analysis and locational problem solving.

Addl. Director I I :

•  Overall responsibility for the implementation o f  DPEP II

•  Responsibility for project implementation in programmes for 

alternative schooling, girls education, c'ommunity mobilization, quality
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improvement, integrated education, media cV: documentation

research and evaluation.

• Monitoring the progress o f  the project in half the project districts through Held 

visits, EMIS/PMIS analysis and locational problem solving.

This one post o f Addl Director will be created under DPEP III in continuation o f  

the A D ’s post in UPBEP.

As per the recommendation o f  the Identification Mission for DPEP III and the 

LACl arrangements, the post o f  C hief Finance & Accounts Officer has been created for 

DPEP III. It is proposed to continue this post till the end o f  the project period. Tlie job 

description o f  this post is as follows :

The Role o f Finincial Controller in DPEP

Tlie C.F.O. will be overall incharge o f  the financial manangement o f  the project. 

His duties and responsibilities can be defined as follows :

• As financial adviser he is supposed to advise all matters relating to finance, budget,

procurement.

•  He will prepare and scrutinize the budget estimates, supervise timely release to

districts and cooperating institutions.

• As an account officer he will be responsible for proper maintenance o f  accountants

as per financial regulations o f  UPEFA.

As an audit officer he will ensure regular internal audit systems as well as ensure 

timely audit by the independent chartered accountants an AG Uttar Pradesh. He 

will also ensure compliance o f  audit reports.

As procurement adviser he will maintain a procurement plan, and facilitate the 

procurement o f  civil works, goods, equipment, furniture, consutancy etc. in 

accordance with the norms laid down by World Bank.
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The UPEFAB has decided to fill the post o f the CFO with a well qualified & experienced 

Chief Financial Controller level officer from the [JP Finance & Accounts Service. An 

indent has been placed with the Finance Dept, o f  U.P. to locate a suitable candidate. The 

Officer would be in position before appraisal o f the project.

There are presently 10 posts o f Senior Professionals created in the SPO handling 

the various functional areas o f  project implementation. Experience shows that given the 

exposure o f  the programme, the monitoring and supervision required, networking & 

academic resource mobilization required, as well as field visits and on-the-spot assistance 

to be given to districts, it is best to provide for a small unit for each functional area, flie 

unit would be headed by one Senior Professional, a Professional , stenotypist and 

wherever required by Consultants depending on the work load & type o f inputs required. 

There are 10 key functional areas in UPBEP/DPEP project implementation, namely

i) Civil works/opening o f  new school

ii) Alternative schooling

iii) Girls Education & ECCE

iv) Quality improvement & Distance Education

v) Media & Documentation

vi) Research & Evaluation
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vii) Integrated Education

viii) Decentralised planning & AWP & B.

ix) Monitoring - PMIS/EMIS

x) Administrative / Establishment

There are 10 such posts created under the UPBEP & DPFiP II. It is proposed to 

continue the same arrangement under DPEP III by the creation o f 7 Senior Professional 

posts once UPBEP concludes. DPEP II already has 3 posts created for Planning, 

Programmes & Establishment. The other 7 posts cover civil works, aiteniative schooling, 

girls education & ECCE, quality improvement, media & documentation, research & 

evaluation & integrated education.

At the Professional level there are 12 posts in operation, 7 in UPBEP Sc 5 in DPEP

II. The five functional areas for which posts exists under DPEP 11 are training, girls 

education , civil works, media & establishment. It is proposed to continue the 7 UPBEP 

posts o f  Professional under DPEP III for the staffing o f programme units in alternative 

schooling, research & education integrated education, community mobilization, 

decentralised planning, monitoring PMIS / EMIS and quality improvement (other than 

teacher training) aspects. A post o f  Distance Education Coordinator will be created under 

DPEP ni, after conclusion o f  DPEP II which provides for such a post from the national 

component o f  DPEP II.

For administrative back up a post of Administrative Officer & Office 

Superintendent exist under DPEP II. It is proposed to add one post o f  Office 

Superintendent under DPEP III as the work load o f providing administrative backup to the 

districts will go up from 35 to 77.

The finance, accounts &  audit wing o f  the SPG will be, augmented on lines of

the GOI's indicative staffing pattern whereby vide letter No. D.O. No. F 14-4/85-PN III

the DPEP Bureau approved additional staff for the accounting, financing and

disbursement wings o f  the SPO & DPO. Apart from the Chief Finance Officer, there will

be a Senior Finance & Accounts Officer for DPEP III, alongwith one Accounts Officer,

one Asstt. Accounts Officer, one Senior Accountant and one Accountant. There will also

be one Auditor and two Junior Auditors. There will be one Cashier. I here will be one
f

Purchase Officer who will look after procurement and store-in-charge. Tlie above proposal
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contlrms to ihc luiinber o f  posts admissible iimler the slaillng pnltcni o f  lor SIH)

accounts wing.

To |irovi(ie support staff for tlie functional units at Sl’O llicro arc |)osls ot 

Steno’s, 2 Sr. Clerks, 13 Asstt. Clerks, 8 Drivers and 26 Peons. It is proposed to create 

only those posts under DPEP III which are supported by th.e staffing pattern o f  DPliP and 

are minimally required to support each ftinctional unit o f  SPO (see table).

It is noteworthy that SPO staffing will persist witli certain posts o f  IJPBEP till 

March 2000 & fill up the commensurate DPEP III posts, only thereafter. The 

creation / filling up posts in DPEP III will be as per table given below' :

S.No. Post / Designation N o’s 1999 2000 2002

(1) State Project Director 1

(2) Additional Project Director 1 *

(3) Additional Director DPEP III 1 *

(4) Chief Finance & Accounts Officer 1

(5) Senior Professional 7

(6) Senior Finance & Accounts Officer 1

(7) Professionals 7 *

(8) Purchase Officer 1 ♦

(9) System Analyst 1 ♦

(10) Administrative Officer 1 *

(11) (A)inputer Programmer 1

(12) Accounts Officer 1 ♦

(13) Asst. Accounts Officer 1 *

(14) Office Superintendent 1 *

(15) Senior Accountant 1 *

(16) Computer Operator • 4 *

(17) Steno 7
. . . . .  .
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(18) Accountant 2 •î

(19) Auditor 1 *

(20) Junior Auditor o

(2!) Senior clerk 6 *

(22) Asst. Clerk 3 *

(23) Cashier 1 *

(24) Driver , 6 ♦

(25) Peon 8 *

(26) Watchman 2 *

(27) Distance lulucation Coordinator 1 +

T O T A L 70 25 43 2

DPEP IH will avail o f  48 consultancy months per year, as and when required at 

SPO, as per DPEP indicative staffing pattern.

i) Office Spacc : The SPO is presently located in the canipus o f  the Directorate of 

basic education and SCERT. Tliis has facilitated day to day coordination with tiiese 

organisations. Additional staff o f  the DPEP - III will be accommodated in the present 

SPO.

ii) E qu ipm en t and  m ateria l : Office equipment, furniture, books, materials, 

vehicles, etc. under UPBEP & DPEP II will be continued for use under DPEP III. 

However in view o f  the increased work load o f  handling 77 districts, the SPO will be 

augmented by 4 Computer systems for EMIS / PMIS monitoring & documentation as well 

as one photocopier.

iii) Accounts : A separate bank account for DPEP-III will be opened. Detail financial 

guidelines prepared in connection with UPBEP / DPEP-II, covering various aspects o f  day 

to day work o f  the SPO and DPO's will be adopted for DPEP-III. LAC compatible formats 

will be generated from the presently exislin^ financial manaf i :cnuMi l  sys l iMn . ind s i i b m i l l o d  

to C/OI and World Bank as per quarterly schedules.

iv) T ra in in g  : The planning core team responsible for preparation o f  District Ilians

l i o n i  t’ a r h  d r . h i i  l p r o p o s e d  f o r  DIM P III l i a s c  n l r c j i dv  u ' r i ' i v c d  l i . m i i i i ) ’ m  i l i on
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VVilli DIM'I’ ()l)j(*clivfs, iiilcivciilioiis iiiul pioccduics l)y llic NSDAIM mid SlliM AT 

piorcsNioiiiils w illi loi ns on |>nilii’ipnloiy pioi c'ss All sliill'will he* ii|)piopi ijili ly liiiiiu’d niul 

llicir skill dcvcl(i|)cd in their rcspcctive areas o f  specialisalioii, 1liis will be peiiodically 

reinforced through IVesli training inputs, fraining on llnanaicl and procurement rules will also 

be ini pa I (ed to SIH) stall*

c) Kstablisliiiieiit o f iiiaiiagciiieiit iiifoniiaU oii systeiii(M IS): In the context ot the 

Dl’in*-!!, an elaborate system o f  collection and aggregation o f  school data has been 

developed, through DISE Software for EMIS. This will be continued in the DPiZP 111 districts 

and strengthened to ensure further reliability o f  collection, timely datu processing, ellective 

analysis and relevant utilization o f  findings at slate, district & sub disli ict levels Piocurement 

o f  hardware and software for each district and divisional oftlce and training o f  personnel will 

be taken up on priority. SPO staff will also be given training on data analysis & utilisation in 

pioject plamiing, management & implementation.

2 Vehicles for common pool at SPO will be brought for monitoring and supervision, 

of Interventions for ECS Sl Sliiksli:i Miti a

'fhe Govt, o f  UP has decided to implement the scheme o f  Shiksha Mitra (para 

teachers) and the Education Guarantee Scheme. Learning from the experiences o f  the other 

states, especially I^ajasthaii, Madhya Pradesh, Andhra Pradesh, (^ujaial etc , the Slate (iovt. 

has drafted its own version o f  the schemes for implementation in all districts o f  UP. The 

schemes emerge out o f  a commitment o f  the State Govt, to accelei ate the pace for achieving 

universal primary education in a time-bound manner. The (luickened pace for UPE has 

meant creation o f  cent percent access to all children in the 6-11 age group as well as to ensure 

infrastructure and teachers in proportion to the enrolled children. Simultaneously, the Govt. 

o l 'U P  has also decentialized the management o f  basic education to the village pancyhayats, 

in line with the 72"'' Constitutional Amendment.

The EGS Scheiiie therefore emerges in this context. 'I'he scheme envisages the 

opening o f  a school for classes I & II wheie there are 30 children and wheie no (jovt. 

Piimaiy school exists within a radius o f  I Km. The tcacher callcd Achnrya ji will be 

appointed by the Village Panchayats’ Education Committee at a fixed honorarium ol'Rs. 600 

per month. I'he teacher’s qualification will be High School. The community will provide the 

facility for class-room/space for learning Piioiily will be /»iveii to wonu'ii A chaiya’s 'I'he 

scheme expects to provide cent percent access to children o f  remote areas, lell out hamlets 

and caters especially for younger children who cannot walk long distances to school.
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niM{P-lll will limd IKj S cciitres (unit cost @ l^s. 2'^5()/- pci cciilic) in the 38 disliicts. 

Hough cstiniiilcs indicate that about 150 centres per district are likely to be opened -  though 

the exact number will vary from district to district based on detailed niicroplainiing sui veys.

'Hie Siiikslin lNli(ra Scliciiie is patterned on the successful model o fS h iksha  Karmi’s 

in Rajasthan & ^1.1^ I 'he Shiksha Mitra will be a para -  teacher to cater ibr single -  teacher 

schools or schools which need additional teachers to bring the student -  teacher ratio to 40:1. 

1'he teachers’ qualification will be intermediate and they will be appointed by the Village 

Panchayats’ lulucation Committee on a fixed monthly honoratium ol' Ks. 1*130/- Ibr II 

months. Theie will be an incicasc o f  Ks. 200 aller cvciy 2 yeais o rconlinuous seivice by the 

Shiksha Mitra. 'i’he para -  teacher will be given 30 days induction haining and a refresher 

course o f  15 days every year. The scheme envisages minimum recruitment o f  50% women.

It is envisaged that as a result o f  the scheme at least 2 Shiksha Mitras will be available 

per school to handle classes I II , initially. Regular teachers will take up classes 111 V. It 

is hoped to ultimately provide 3 regular teachers for the higher classes based on 

redeployment.

DPHP will fund the honorarium o fS h iksha  Mitras to be appointed in the 38 UPl^i^RP 

III districts. 'I’here are about !^0,000 such para teachers envisaged in 'tli6 dist'ric't {iro|)o^sal's.

I 'he execution o f  both schemes, though decentralized, will require a great deal o f  

administrative guidance and support as well as timely and smooth How o f  funds to the village 

panchayat level. The Shiksha Mitra scheme would envisage close coordination with the 

Basic Shiksha Parishad in terms o f  deployment o f  regular teachers in a complementary mode. 

'I'he scheme would also ensure convergence with the Panchayati Raj apparatus in the districts 

to cnsiiic smooth implcmcntalion. In so I'ai , as the T.CiS schcmc is c-onc c i lU'd, the e.xpei ience 

ol' Madhya Pradesh shows that regular checking/su|)ervision has to be done to ensure 

compliance with norms and the quality o f  schooling. Thus, the management o f  these two 

schemes in 77 project district (out o f  a total o f  83 districts in the State) is going to be a 

gigantic task lecjuiiing good management, timely checks and eHective cooidination and 

control.

It is proposed to execute this scheme holistically though the Diiectorate o f  Basic 

Education, as it is responsible for the whole State. In view o f  effective coordination the 

Diiecloiate o f  Basic lulucation is best suiletl to execute this sclu'nie, as Diieclor Basic 

lulucation is al.so the ( 'haiiinan o f  the Basic Shiksha Paiishad wliii li lonlio ls  the cadic o f  

regular teacheis. Secondly, the Directoiate is already handling the deceiiliali/alioii o f  OBB,
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Nl‘li sclicmcs lo llic district /  grain paiicliayats. I.astly, in view o f  siislaiiuibilily, tlic 

Directorate will be able to smoothly handle the maintenance and coiiliiuiity o f  the schemes, 

as and when districts seize to be part o f  the Projects in the years 2()0(), 2002 and 2004 

respectively ibr UPlMiP, DPIiP II & UP DPIiP 111.

Under DPIiP-IlI it is therefore proposed to execute these schemes through the State 

Directorate o f  Basic Education, with fund support through the DEPC o f  the UPBHP-III in 

each project district. The Directorate will have to be given the necessary support at the state 

level in terms o f  computerization, staft' support and contingencies to conduct these schemes 

on behalf o f  the Project in 77 districts. It is proposed to place with the Directorate o f  Basic 

Education one Senior Professional & one Professional level stalT, with 2 computers & 

computer operators.

Iiiiproviiig I’eaclicr Perforiiiaiicc riiroiigli (*reivaiicc, red iessal / I'JIlcieiU Pcisom iel Si 

riiiaiiciai IMaiiageiiiciit

1’he cadre o f  about 3 lakhs primary school teachers and head teachers is controlled by 

the Basic Shiksha Parishad located at Allahabad. All personnel matters regarding recruitment, 

transfers, promotions and other related administrative matters are handled by this Parishad. 

Similarly financial matters such as payment o f  salaries,^ pensidnery benefits aiul matt(iVs^of 

pay fixations are handled by the same organisaiton. In addition, the Basic Shiksha Parishad 

handles the iiei sonnel and iinancial matters o f  the cadre o f  Basic Shiksha Atlhikaries as well 

as Deputy and Assistant Basic Shiksha Adhikaries at the district and block level resi^ectively. 

I'hus there is a case for strengthening the efficiency o f  the Basic S|iiksha parishad so as to 

enhance speedy redressal o f  personnel and financial matters o f  two critical cadres o f  teachers 

and district level educational administrators. The DPEP project has a very big stake in 

supporting better eificiency in the management o f  the cadre for teachers, district level 

administrators, as they staff all Govt, primary schools and the educational administrators are 

the district and block level project olTicials entrusted with the responsibility o f  timely and 

eflective project implementation.

'feachers recount several grivances in the disposal o f  their personnel and financial 

matters where delays and redtapism causes them great anguish and coniiibutes directly to
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demotivation as well as absence from liiity. In discussions wiih tlic Primary School 

Teachers Association, a strong point has been made by them that iniporvement o f  teacher 

efllciency canj^e ascertained through timely disposal o f teacher grievances both at the 

district level as well as in the Basic Shiksha Parishad.

Several discussions have also taken place with the Directorate o f Basic Education, 

the Basic Shiksha Parishad and the SPO regarding more efficient handling o f  llnancial and 

personnel matters for primary school teachers as well as the cadre o f  educational officers 

posted in districts and blocks. The Basic Shiksha parishad has made a case for augmenting 

their technical capacities through computerisation so that they are able to handle the vast 

load o f  maintaining personnel records, individual financial statements and responding to 

queries from personnel posted across the State. Tlie Basic Shiksha Parishad has requested 

for computerisation and other back-up equipment and one vehicle.

The D P E P -  III programme feels the need to support the requirements o f  the 

Basic Shiksha Parishad for computerisation and ofiice equipment / personnel, as it 

will enhance the effectiveness o f  cadre management and remove several bottlenecks 

in teacher’s /  project personners performance. I t  will lead directly to better 

motivation amongst than which in (urn will directly affect better project 

implementation. With the coming o f  DPEP -  III the IDA assisted projects would 

cover 77 districts o f  Uttar Pradesh which is virtually the whole state. Therefor 

investment in better administrative management and removal o f  managerial 

bottelnecks can go a long way in providing better project administration and 

financial system in the State / Project Districts.

1.2 Setting Up O f Divisional Project Office:

In the field o f  basic education, the Assistant Director o f  Education is the 

representative o f  the basic education directorate at the divisional level. Hierc are 19 

divisions in Uttar-Pradesh. The Assistant Director o f  Basic Education monitors the 

programmes at the divisional level. He conducts monthly meeting o f  district officers o f  his 

division to collect information and to review the progress o f  implementation o f  different 

schemes. He/she is also responsible for inter-departmental coordination at the divisional 

level.

Keeping in view the coverage o f  UP BEP, DPEP-II and the proposed DPEP-III, it 

would be appropriate to provide a DPEP monitoring imit at the regional level. Till now the 

SPO monitors and supervises the implementation o f  the project prograiiuncs/activitics

1'42'



through montlily meetings o f  the DPOs and DIET stat'f for UP BHP an^i DPEP sep:ira(oly. 

With the expansion tlie projects aHer DPIiP-IlI to 77 districts wiiich is ot (he tolal 

U.P. districts, a small DPEP unit will be set up at the divisional level (comprising ot 3-4 

districts) for monitoring, supervision and coordination o f  the DPEP activities:

S.No. Designation No. of Posts

( I ) Deputy project Director (DPEP) 19

(2) Steno 19

(3) Clerk-cum- Computer Operator 19

(4) Driver 19

(5) Peon (Peon-cum-messenger) 19

Tlie above stated staff will be appointed on deputation or contract basis for the 

project period. The Divisional Project Office would be provided office equipment 

(computer, fax, photocopier, etc.) furniture, materials and one vehicle.

SPO will delegate adequate administrative functions to the Deputy Project Director 

(DPEP) for monitoring, supervision and coordination o f the implementation o f DPHP 

activities in the districts that come under the jurisdiction o f  the division. The Deputy 

Project Director’s (DPEP) fimctions will include:-

(i) Monitoring o f  project districts in jurisdiction.

(ii) Supervisory field visits.

(iii) Ensuring PMIS and Project Indicator Reports on monthly basis to SPO

(iv) Monitoring progress o f  Civil Works.

(v) Timely and quality control over EMIS data collection and analysis.

(vi) Attend the DPEC meetings o f  project districts.

(vii) Attend SPO monitoring meetings.

(viii) Regular monitoring o f D IEPs in their jurisdiction activisation o f  DIETs 

capacities for project purposes.

(ix) Attend DIET Academic Resource Group meetings and monitor quality

improvement programmes being implemented by DlET’s/n R r/N P R (\
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(x) Monitoring and quality cliccks on distribution o f inccntives/grnnts given by 

the project.

(xi) Monitor microplanning and VEC participation in school nuinagement in 

project districts.

(xii) Provide administrative support to DPO through local problem-solving, 

ensuring coordination o f DPO with DIET’s, interacting with District 

Magistrates & Divisional Commissioners for administrative support to the 

project and networking with other Govt, depts, Universities, NGO’s etc tor 

convergence and resource support.

1.3 District Project office :

In each project district a District Education Project Committee (DEPC) has been 

established under chairmanship o f  the District Magistrate (DM) for overall guidance ot 

programme. Tlie Chief Development Officer is the vice-chairman o f the coinmittee which 

includes representation, o f  stakeholders, experts and implementers. 1 he District Education 

Officer (Basic Shiksha Adhikari) is the member-secretary o f  the committee.

Day-to-day implementation o f  programme activities would be managed by the 

District Proiect office (DPO). The DPO is responsible for preparation o f  District Annual 

Work Plans and Budgets and coordination o f  project implementation. The DPO would 

fiinction under the direct supervision o f the DM/CDO. Expert BSA would be the head o f  

the DPO, supported by Deputy BSA, a civil works expert, an asstt. accounts officer, 

computer operator, accountant and supporting staff.

I’he job description o f Asst. Accounts officer at DPO will bo as follows
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The duties and responsibilities o f AAO’s posted in DPO would be as financial 

advisor, account officer, procurement otTicer o f the DPO.

He is responsible for maintenance o f  accounts records o f  the DPO as well as other 

working units o f  districts such as DIET, BRC, NPRC and primary schooli. He will assist 

Expert BSA to make the AWP&B. He will be responsible for timely disbursement o f  

funds to the working units o f  the districts such as RRC, NPRC and Primary schools and 

collection o f  statement o f  expenditures from them. He will compile the statement o f  

expenditure o f all working units and DPO every month & tile returns with the State 

Project Office.

He will be responsible for compliance o f audit observations raised by CA, AG and 

internal Auditor and will be responsible for proper observance o f accounts as per the 

regulations o f  UPEFAB.

hi all cases o f  procurement he will assist Expert BSA and ensure that procedure 

and rules laid down by the World Bank and State Project O ftke are followed and 

procurement are done well in time.

In addition 4 programme coordinators for trairting, alternative schooling, 

community mobilization and gender will also be positioned to support and assist the BSA 

in executing the project responsibilities.

There are 2-3 Deputy BSA posts created under the State Govt, staffing scheme in 

each district. It is proposed to designate the Dy. BSAs as Deputy Project Officers o f  the 

project so as to make them responsible for overall monitoring o f  project activities in their 

respective geographical jurisdiction which are sub-divisions o f  the district. The Dy BSAs 

will also be given specific functional area responsibilities such as for EMIS ilata collcction 

and quality control, civil works, distribution o f incentives and grants, micro planning and

Duties and responsibilites of Assistant Accounts Officer posted in DFO
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VnC participation in school management ctc. I'licy will also cooiJin.ilo llio ta:.ks 

ABSAs and BRC Coordinators, and convergence o f  Rural Development, H’OS and Ikalili 

depts. with the project. Tlie DPO would be provided equipment (computers, typewriters, 

photocopier, fax, etc.) materials, vehicles and other resources.

District Planning Teams have already received exposure and orientation to DPliP 

objectives and procedures, during plan formulation. However all DPO staff will be 

oriented to DPEP objectives, financial and procurement rules and regulations at the launch 

o f  the project. Capacities o f  all district level fiinctionaries would be built through periodic 

trainings over the project period. SIEMT will provide the orientation training programmes, 

financial and procurement training (along with SPO stafT) and also the training for AWP 

& B development.

1.4 Block Project office:

The Assistant Basic Education Officer (A BSA) is the key functionary o f  the basic 

education department at the block level. He/She is responsible for implementation o f each 

and every activity related to basic education in his/ her block and is also supposed to 

inspect and supervise the functioning o f  ea6h primary/ uppef primafy school o f the aî ea. If 

is proposed to take the assistance o f  this key fiinctionary in the implementation o f DPIiP 

III by coopting them as Block Projects Officers. Tlie A BSA ’s will be responsible to 

supervise monitor and support all project interventions in the block. He will combine 

academic and administrative supervision roles and will be the critical link between the 

school and the DPO. In the populous and large districts o f  Uttar-Pradesh the experience of 

UPBEP and DPEP II has established the need for strengthening the block level office for 

primary education, so that more decentralised monitoring and relevant/timely support can 

be made available to schools, clusters, BRC’s as well as for more etTective feed back 

systems. Furthei^more, this level has traditionally been responsible for school statistics 

gathering, monitoring civil works, distribution o f  incentives and teacher deployment. Thus 

it is proposed to make the ABSA specifically responsible for these sets o f  project 

activifies. Since the A BSA ’s have no office room, Block Resource Centre buildings will 

also have a small office accommodation for ABSA. Each ABSA office will given a 

lumpsum grants for office stationary TA/DA etc. He will be provided a motorcycle as 

atlmissibic under the DPEP guide lines .

At the block level, an Education Advisory Committee has been established under 

the Chairmanship o f  the elected Block Pramukh as part o f  the block level PR I sti uctiire.
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'I'hc Comniillce lias wide representation o f  stake-liolders o f  the locality and is expccted to 

meet every niontli.

1.5 Villn^c luliienlioii Coiiiiiiittce :

It is widely accepted that the success o f  U FhP  depends on tlie participation ana 

involvement o f  the local community in the project implementalion. in order to t'oster 

“OwncMship” c f̂ ihc proi’ramme, Villai’e l^ducation Committee which has been cslahlished 

throughout the State, have been given an important role in construction o f  schools and in 

educational management, supervision and planning. The VBC is chaired by the Gram 

Pradhan and includes women, parents/guardians, N GO  representatives, etc. The Head Master 

o f  the local school is member-secretary. Recent Govt, orders have vested VECs with 

substantial authority in day-to-day school management, extending to monitoring o f  teachers, 

attendance and performance, etc. All construction o f  school buildings and other school 

facilities, including repairs and maintenance, is the responsibility o f  the VliC. l-unds lor 

school constructions, repairs and maintenance are deposited in a bank account, jointly 

operalctl by ihcliFam I'radlum and local I Icail Master, vSiuiilaiJy |)uiclui;^c ol'inalciials Ibr Ihe 

school, as well as for ECCe and NFE centres in the village has been entrusted to VHCs. VEC 

members will receive training at the NPRCs in the various aspects o f  the programme. A 

training manual and a handbook developed for motivation o f  the community and tor their 

active participation in educational activities with the help o f  Gram Pradhans, teachers, NGOs, 

etc. are available with DPEP-II. This participatory module will be taken up for training o f  

VECs in l)l>E!’-l!I.

1.6 State govl’s decision to decentralize Basic Education to Villaj^e Pancliayat

luliicalioii ( 'oiiiiniKees

'i he j'ovt o f  UP has in keeping wilh the conslilulional Amc'iulmcnl dccidcd to 

delegate the management o f  basic education (class I -  VIII) to the village panchayats. As per 

the Pancliayat Raj Act o f  UP -  the Village Pancliayat has a standing committee on Education. 

Since Ihc basic membership o f  the erst while VEC (as created under the Basic Shiksha 

Adhiniyam) is the same as that o f  the village |)anchayat’s educalioii ciHiiiiiillcc Ihcic is no 

major dislocation in the process o f  decentralization & capacity building lor community
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pailicipalioii in the DlMiP iinplcinciitatioii stialegy. I'lic powcis aiul scopc ol ihis new village 

education coniniittee would be enriched by its association with the Panchayat Raj 

dispensation for the village panchayat/grain sabha.

'I'he new dispensation in fact endorses the powers o f  local bodies to construct new 

school buildings, classrooms, purchase TLM for schools & management o f  school 

maintenance grants -  tasks which VEC’s were already doing in ^project districts. The 

additional powers delegated to VEC’s are control over teachers o f  training & upper primary 

schools as well as instructors o f  non formal education centres.

2. Strciigllieiiiiig S C E R T :

'I'he Sd^K'l’ in Uttar Pradesh is a well established iiisliliilion having various 

departments specializing in different areas o f  education and pedagogy. The capacity 

development o f  SCE.R'f in general, and its subordinate departmenls/inslilutions in particular, 

will be undertaken. Resource groups ibr specific areas such as teachers training, development 

of^instruc^tional materials, conduct o f  base line achievement studies, development o f  

evaluation systems, etc. have been established and will be strengtheneil. The capacity o f  these 

resource groups to plan and effect educational interventions will be built up through the 

provision o f  specialized training inputs and exposure to advanced information, supply o f  

books, materials and equipment, etc. The institution will also be supported by external 

experts and organisations on a short-term basis as and when the need may arise. SCER I’ will 

be given the flexibility to engage consultants/experts to build its own capacity & to leaven up 

its faculty.
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Tlie SCERT will play a key role in the following areas o f DPrii’ - IN .

Miilli^rade reaching :

• Development o f nuiltigrade teaching practices, organi/atii)nal classrt)oin i n a n a g c i u o n i .  

techniques, as well as material development will be central to S C l-R l’s quality iniproveineni 

inputs. Variety o f initiatives for this strategy will be piloted and replicated through DIh F’s.

A lternative Schooling :

• EtTorts to institutionalize the learning achieved in the DPEP II Sc UPBI JiP on AS w- 1 be 

done through the SCEIIT. The SRG for AS & SCERT will work closely and S(:i:K 1' will build up 

its own capacity for developing AS materials, provide training through dccciitiali/cil institulit)ns 

develop evaluation systems and provide the academic back up to take various AS models to scale 

under DPEP III. SCERT will have the flexibility to hire experts and liaison with NGO’s lor tiio 

purpose.

Integrated Education :

•  The Dept, o f Psychology & Guidance under the SCERT will be strengthened to meet the 

increasing demand for integrated education. It will be specifically responsible for networking with 

NGO’s, expert institutions and national agencies working on children with special needs 

development o f  specific curriculum, special learning materials and appropriate pupil evaluation 

systems will be evolved. The SCERT will also be responsible for development / revision ot teacher 

training modules for general teacher as well as for the special teachers which will be deployed at 

block level. Training o f  master trainers and building the capacity o f D lli l ’s & BRC’s towards 

initiative is also planned.

Capacity developm ent o f DIET faculty

•  The SCERT will organise regular and systematic programmes for developing the faculty ot 

DIET’S through trainings / workshops / exposure visits and attachment with other expert 

institutions / field organisations. The purpose is to develop the DIET’s as centres ot 

academic leadership so that they are brought upto date with latest developments in the field 

o f pedagogy and quality improvement as well as are able to disseminate the new thinking 

and latest techniques into the system.
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Sfreii^dieiilii^ B I lC / NPKC in foIlowii|)

• The SCERT will review and impose the training modules, selection procedures and role / 

responsibilities o f  these institutions on a continuous basis by evolving systematic feed 

back procedures to gauge the health o f  academic performance. A regular calender o f  

events for BRC’s, NPRC’s will be constantly updated through interaction with the 

coordinators and teachers. Academic supervision processes will be further refined, 

training & orientation conducted and BRC / NPRC’s monitored on two -  monthly basis 

by (he n il''l”s. 'I'hc capacity building o f  BRC coordinntocrs, assislant coordinators & 

NIM^C coordinators will be done through regular trainings and workshops,

• 'I'he Dili'I ’s will be oriented to their role in guiding monitoring the BRC and NIMlC’s. 

1'he academic leadership o f  D lE T ’s for capacity building o f  these sub-district structures, 

as well as J o  develop regular feedback o f  the academic performance o f  teachers, 

achievement levels o f  students, and the role played by block / cluster coordinators will be 

defined and capacity built for the same. The SCERT will develop the necessary materials, 

design the monitoring system and reconstruct the membership o f  Academic Resource 

Group at district & block levels.

Prcpanitioii of training n iod u le /or  Pani teachers

r' ' . . .

• The SCERT will prepare a one month training module for induction trammg to para

tcachers and a 15 day annual refresher. I ’he training o f  Master I raincr in DiE'I ’s will be

conducted and regular follow up ensured.

Preparation o f  training module for EGS teachers

• The SCERT will prepare a training / orientation module for induction and refresher training for 

Acharya ji appointed in the EGS programme o f  Govt, o f  U.P. The focus will be on joyful 

learning for class I Sc 11 including school readiness as well as activity based methods.

Revision o f  Cnrricnhim, text books, evaluation systems :

• The SPO/SCERT have worked on the revision o f  curriculum and textbooks under DPEP

II in 98-99. In the year 2003 a fresh book will need to be given to curriculum and textual

materials for class I -  V as well as the commensurate teacher training modules and

, teacher handbooks.

• i*upil cvalualion system evolved under DPI'!’ II will also need a ic'look by year 2()01 Ibi 

improvement and revisions.
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Development o f  supplementary materials

•  The SCliR r will facilitate development o f  supplementary learning materials for cliildrcn in 

age group 6-14.

• Selected DIET’s will be integrated in this exercise where local specific materials in the 

local dialects will be developed to facilitate language learning, comprehension and 

enhanced achievement levels among children.

• The SCERT will initiate programes for selected Blocks / schools to develop wall 

newspapers, science comers, learning comers and activity banks where children, teachers 

and NPRC coordinators can be oriented to developing improved and attractive classrooms 

which are stimulating for children’s cognitive development.

Documentation t& Dissemination

• Tlie SCERT will continue to bring out a quarterly newsletter for teachers, BRC, NPRC Sc 

DIET’S on pedagogical and academic issues. This was started under UPBEP I and will 

continue under DPEP III.

• The SCERT will print & disseminate all newly developed materials to DIET’s, BRC,

NPRC’s as well as provide for dissmination o f  good practices, which may emerge in the 

state.

•  SCERT will promote inter-district visits o f  DIET/BRC/NPRC personnel to see god

practices, attend workshops and training programmes. The endeavor will be to build a pool 

o f  academic resources in all project districts.

•  The SCERT will commission documentation o f  good practices, process documentation o f

innovative programmes and ensure dissemination, both within and outside the State.

•  The SCERT will augment the State Library at its headquarters, as well as build the

libraries o f  project at DIET’s, BRCs and NPRCs.

Research &  Evaluation

The SCERT will systematically build capacity for action research through training 

programmes, workshops and other capacity building measures in all DPEP- III DIET’s, 

BRC, NPRC and even amongst teachers.

149



• The SCFRT will commission various topical tlicin.itic rcscarch siiulics dm acaiicniic issiiv.-,

and encourage DIET’s to undertake relevant research programmes.

• Tlie SCERT will conduct both concurrent and mid -  course evaluation studies (br projcci

related interventions under DPEP -  III, especially on AS, integrated education, academic 

supervision, BRC / NPRC roles as well as performance o f DIET’s.

• The SCERT will continue to conduct the Learner Achievement Studies for DPEP 111

districts in its first year, mid-year and in the final year o f the project. I'he SCERT will 

ensure dissemination o f  baseline study findings for all 3 rounds, to the districts, as well as 

for policy planners and implementors.

To discharge the roles expected under the project, the SCERT will need to be 

strengthened in terms o f  manpower, equipment, materials and given the necessary 

administrative flexibility to network with and draw in the best available expertise and 

resources in the country.

Strengthening o f  the DPEP Cell

• DPEP II had created a small cell in the SCERT to assist with the heavy load o f  activities

thrust upon SCERT by the project. Tlie cell has been performing ably and has helped to 

ensure the timeliness and academic quality which is necessary for the discharge o f  project

-  led interventions. Under DPEP III it is proposed to strengthen this cell, as the project will 

now be covering 77 districts which will put added pressure on SCERT.
• .

It is proposed to add 4 consultants to the DPEP cell for the duration o f the project period. 2 

ministerial level functionaires and 2 messengers on contract basis will be depolyed as support stafl'

The DPEP cell will be strengthered with 2 computer systems, and other necessary office 

equipments (generator, fax machine, one telephone line, photocopier) will be provided for necessary 

office expenses, TA/DA, petrol, stationary & contingencies.

The SCERT office at Lucknow is very small and inadequate to meet the increasing load o f  

academic functions, meetings, workshops & seminars which are to be organised by the institution. 

There is not enough place for the DPEP staff either to sit and discharge their functions. However, 

land and spacc is avnilnblo in the SCER T campus. It is proposed Ihcrclorc to construct additional 

'office spacc in the SCERT at an estimated cost o f  Rs. 15.37 lakhs. I he detailed drawings are 

attached.
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D E T A IL S  O F  S C E R T  C O S T IN G

I. IVTiiltigradc s itua tion

A. l)evel<)|)iiieiit o f tr:iiiiiii{^ material

(i) Workshop I 25 persons x 6 clays

(ii) Workshop II 10 persons x 3 days

(iii) Printing o f  1000 copies for training

B. Development o f se lf learning material

Rs. 1,00,000 

Rs. 50,000 

Rs. 25,000

(i) Workshop I 30 persons x 12 days Rs.2,00,000

(ii) Workshop II 30 persons x 8 days Rs. 1,50,000

(iii) Workshop III 15 persons x 6 days Rs. 1,00,000

.(iv) Printing o f  material for trial Rs. 50,000

C. Training o f master trainers regarding multigrade situations.

80 persons x 8 days Rs. 1,20,000

COSTS

(Rs. in thousand)

S.No. ftem Year Total

1 2 3 4 5

I. Development ot Training 

material

150 - - - - 150

2. Development of 

self learning material

450 - - - - 450

3. Printing o f material 
for trial and training

75 ■ - * - 75

4. Training of master I'rainers 120 - 120 - - 240

Total 795 - 120 - - 915

Rs. 9.15 lakh or Rs. 0.915 million
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2. Alternative schoolint!

(A) Curriculum development, review and revision and ilevelopment of 

material.

(i) Workshop for curriculum development 

25 persons x 6 days Rs. 1,00,000

(ii) Workshop for material development (Text books, training 

niateriaI,progress cards and evaluation forms)

25 persons x 8 days

(B) Training o f Resource Persons (38 blocks) 

40 persons x 2 x 6 days

COSTS

Rs. 1,60,000

Rs. 96,000 p.a.

(f<s. in thousand)

S.No. Item Year Total

1 2 3 4 5

1. Curriculum Development 100 - - * - 100

2. Material Development 160 • - - - 160

3. Training o f Resource 

Persons

96 96 96 96 96 ISO

J56 96 96 96 96 710

Rs. 7.4 lakh or Rs. 0.74 million

3. [fitegrated Education

Curriculum, Learning material and Training modules development

(i) Workshop for curriculum development Rs. 1,00,000

(ii) Workshop for development of special learning material Rs. 1,00,000

(iii) Workshop for development of training modules Rs. 1,00,000



(iv) Training o f Resource persons (38 districts) 

40 persons x 2 x 6 days

(v) Evaluation

Rs. 96,000 p.a 

Rs. 1,00,000 p.a.

COSTS

(Rs. in thousand)

S.No. Item Year Total

1 2 3 4 5

1. Workshop 300 - - 300 - 600

2. Training 96 96 96 96 96 480

3. Evaluation 100 100 100 100 100 500

Total 496 196 196 496 196 !5«0

Rs. 15.80 lakh or 1.58 million

4. Trnining for parn tc«ichcrs

(A) Development o f Induction training module.

Workshop 25 persons x 6 days Rs. 1,00,000

(B) Development o f theme based training packages for refresher courses.

Workshop 40 persons x 6 days

(C) Training o f master trainers 120 persons x 6 days

COSTS

Rs. 1,50,000 

Rs. 2,00,000

(Rs. in thousand)

S.No. Item Year Total

1 2 3 4 5

1. Material Development 250 250 250 250 250 1250

2. Training 200 200 200 200 200 1000

Total 450 450 ’ 450 450 450 2250

Rs. 22.50 lakhs'lar 2.25 million
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Rs.  40,000

5. Capacity huilding of DIET Facility

1. (A) Workshop for development o f material

10 persons x 4 days

(B) Printing of 1200 copies of material for training Ks. 30,000

(C) Training o f ResourcePersons

25 persons x 6 days

(D) Training o f DIET Faculty

^  1000 persons x 6 days

2. Exposure Visits

3. Seminar/Workshop

COSTS

Rs. 60,000

Rs. 10,00,000 

Rs. 3,00,000 p.a. 

Rs. 7,60,000 p.a.

(Rs. in thousand)

S.No. Item Year Total

1 2 3 4 5

I. Material Development 70 70 70 70 70 350

2. Training 1060 1060 1060 1060 1060 5300

3. Seminar/work shop 760 760 760 760 760 3800

4. Exposure Visits 300 300 300 300 300 1500

Total 2190 2190 2190 2190 2190 10950

Rs. 109.50 Lakhs or 10.95 million.
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6. Strengthening Role of BRC/NPRCs

(A) Development and improvement o f training modules 

Workshop to develop material

(B) Development of forms for monitoring, feed back 

and Academic Supervision

(C) Training o f  master trainers 

80 persons x 6 days

COSTS

Rs.  1,00,{)()() p.a.

Rs. 1,00,000 p.a.

Rs. 1,20,000 p.a.

(Rs. in thousand)

S.No. Item Year Total

1 2 3 4 5

1. Material Development 200 200 200 200 200 1000

Training 120 120 120 120 120 ooo

Total 320 320 320 320 320 1600

Rs. 16 lakh or 1.6 million

7. Revision o f Textbooks, Curriculum and Evaluation system

COSTS

(Rs. in thousand)

S.No. Item Year Total

1 2 3 4 5

1. Revision o f  curriculum - - 300 - 300

2. Revision o f  Textbooks - - - 600 - 600

3. Revision o f evaluation 
systems

200 200

Total - -
1

1100 - 1100

Rs. 11 lakhs or 1.1 million
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10. News letter (Quantity)

100,000 copies x 4 issues x Rs 10 = Rs. 40,00,000 p.a.

COSTS

(Rs. in thousand)

S. No. Item Year Total

1 2 3 4 5

1. Material collection 
and Development

200 200 200 200 200 1000

2. Printing 4000 4000 4000 4000 4000 20000

Total 4200 4200 4200 4200 4200 21000

Rs. 210 Lakhs or 21 million

11. Documentation and Dissemination of good nractics and fnnovative 

Programmes

COSTS

(Rs. in thousand)

S.No. Item Year Total

1 2 3 4 5

1. Preparation, printing 

and dissemination

200 200 200 ■ 200 200 1000

Total 200 200 200 200 200 1000

Rs. 10 lakhs or .1 million

12. Library enrichment at SCERT level (SCERT, SIE, SISE, and Hindi Santhan 

Bureau o f psychology)

Books, Newspapers, Magazines and Journals

SCERT Headquarters Rs 10,0000 p.a.

I

SIE, SISE, Bureau o f Psychology and Hindi Santhan Rs. 50,000 p a.
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COSTS

(Rs. in thousand)

S.No. Item Year Total

1 2 3 4 5

1. Books 300 300 300 300 300 1500

Total 300 300 300 300 300 1500

Rs. 15 I.akhs or 1.5 million

13. Research studies at SCERT level (Through Departments o f  SCERT)

COSTS

(Rs. in thousand)

S.No. Item Year Total

1 2 3 4 5

1. Studies 300 300 300 300 300 1500

Total 300 300 300 300 300 1500

Rs. 15 Lakhs or 1.5 million

14. Evaluation Studies o f  Project related interventions

COSTS

(Rs. in thousand)

S.No. Item Year Total

- 1 2 3 4 5

1. Studies - 1000 1000 1000 1000 4000

Total - . 1000 1000 1000 1000 4000

Rs. 40 Lakhs or 4.0 million
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15. Learner Achievement .study ;ind dissemination of findn«js

COSTS

(Rs .  in thoiisajul)

S.No. Item Year Total

1 2 3 4 5

1. Study and dissemination - - 12500 - 13500 26000

Total - - 12500 - 13500 26000

Rs. 26 Lakhs or 26 million.

16. Strengthening of SCERT

(A) DPEP cell at SCERT

XI) Posts on,contract basis

Consiiltnnts -  4 Rs. 8 0 0 0  p.m .

Computer Operators - 2 Rs. 5000 p.m.

MinisteriaUevel -fanctffinaries -2  Rs. 3500 p.m.

Messengers -  2 Rs. 3000 p.m.

(ii) Equipments

Computer Systems -  2

Other equipments - Generators, Fax machine, teleplione. 

Photocopiers, e|c.
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COSTS

(Rs .  ill lliousaiul)

S.No. Item Year Tot:iI

1 2 3 4 5

I. Equipments I000>^ - - - 1000

2, Maintenance - 100 100 100 100 400

3. Contingencies 100 100 100 100 100 500

4. POL 100 100 100 100 100 500

5. Travelling allowance 100 100 100 100 100 500

6. Salary (Contract basis) 660 660 660 660 660 3300

7. I lonoraerium (external 

experts)

200 200 200 200 200 1000

Total 2160 1260 1260 1260 1260 7200

Rs. 72 Lakhs or 7.2 million

(B) Construction o f DPEP cell building

COSTS

(Rs. in thousand)

S.No. rtem Year Total

1 2. 3 4 5

1. Civil Work 1537 - - - - 1517

2. Maintenance o f building - - 76 76 76 228

3. Furniture 300 - - - - 300

Total 1837 - 76 76 76 2065

Rs. 20.65 lakhs or 2.065 milliion

(C) Strengthening o f State Institute of Education (SIE)

(i) Posts on contract basis

Computer operators -  2 Rs. 5000 p.m.

(ii) Equipments

Spaced printer, binding machine, water cooler etc.
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COSTS

(Rs. in thousand)

S.No.
— -________ W_________

I tem Year T o tn l

1 2 3 4 5

Training for capacity 

building o f statT

100 100 100 100 100 500

2. Vchicle . 1 , i i of i 400 - - - - 400

3. POL 50 50 50 50 50 250

4. Contingencies 100 100 100 100 100 500

5. Equipments 800 - - - - 800 i
■ --4

6. Maintenance - 80 80 80 80 320

7. Salary (contract basis) 120 120 120 120 120 600 1

Repair and maintenance 

o f training and meeting 

hall and computer room

700 700

I

1

9. Hanorarium
(Consultancy)

50 50 50 50 50 2 5 0

j

Total 2320 500 500 500 500 4320 !

Rs 43.2 Lakhs or 4.32 million

(D) Strengthening o f the Deptt. o f Psychology and Guidance

COSTS

(Rs, in thousand)

S.No. Item Year Total

1 2 3 4 5

1. Epuipments 200 - - - - 200

2. Contingencies 50 50 50 50 50 250

Total 250 50 50 50 50 450

Rs, 4.5 Lakhs or .45 million,
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TOTAL COSTS
(Rs. in tiioiisaiid

S. N o. iCeiii Year I'otai

1 2 3 4 5

1. Miilligrnclc Situalion 795 - 120 - - 915

2. Alternative schooling 356 96 96 96 96 740

3. Integrated lulncation 496 196 196 496 196 15«0

4. Pani teachers 450 450 450 450 450 2250

5. Capacity building of  

niF T  fnciijty

2190 2190 2190 2190 2190 10950

6. 7 R ouA fB R C andN PR C 320 320 320 320 320 1600

1. "Revision of Curriculum 

text books etc.

" " 1100 “ 1100

8. Suppleineiitar>’ nicUiod 390 - 390 - - 780

9. Wall Newspaper, 

Leaiuing courses ctc.

150 150 300

10. Quarterly Newsletter 4200 4200 4200 4200 4200 21000

11. Docunientatioti and 

dissemination o f good 

pnictices

200 200 200 200 200 1000

12. Librar>' enrichment 

SCERT

300 300 300 300 300 1500

13. Research Studies 300 300 300 300 300 -kSOO..

14. Learner’s Achievement 

study

" “ 1250 ) 13500
- /J_

(^^^^^26000

15. (A) DPEP cell at SCERT 2160 1260 1260 1260 1260 7200

(B) DPEP Cell Building 1532 - 76 76 76 1760

(C) State Institute of 

Education

2320 500 500 500

r

500 4320

(D) Bureau of 

Psychology

250 50 50 50 50 450

Totat Cost 16409 10062 23298 19538 23638 84945

I'otal Ks. 8‘)2.5() Lakhs or 89.25 million.
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3. Im prov ing  Ediicntional Planning; and M anaj’cm ent :

The State Institute o f  Educational Management and training (SIEMAT) has 

already been established at Allahabad as a registered society, and is fully operational 

under UPBEP l.The main functions o f  SIRM ATare :

- T r a in in g :  Training o f  education planners and administrators ; orientation o f  stake­

holders. NGOs, etc. seminars, conferences and thematic workshops related to educational 

planning and management.

- Statistics an d  IVIonitoring : Capacity building at district and sub-district level to mange 

and utilize the school statistics management system (EMIS); to carry out microplanning 

and school mapping, to prepare annual work plans and budgets; to develop monitoring 

indicators and provide technical support to Govt., SPO and SCERT.

- Research  an d  Evaluation : Identification o f  areas, conduct and sponsorship o f  research 

and evaluation studies; capacity building for action research at district and sub-district 

levels; dissemination o f  findings.

- Extension, D ocum entation  and  Dissemination : Conduct o f  experiments so as to 

develop replicable modules for educational planning and management; dissemination 

through publication o f  information on innovations and experimentation; awareness 

building and community mobilisation.

As S IE M A T , UP, is well established compared to other states, it is proposed that 

it could function as a regional institute providing training and other support to Hindi­

speaking states. In this context, some additional civil works equipment, furniture, fixtures, 

vehicles are required. In addition, in order to provide the targeted 1000 person training 

weeks per year, S IE M A T  faculty would have to be augmented and strengthened through 

networking and contacts with national and intemational institutions.

Training

The SIEM AT has been estalished to cater to the development and educational 

needs o f  the state o f  Uttar Pradesh in the area o f  plannings and management through 

’training and research. One o f  the main role o f  SIEMAT is to develop capacity o f  the key 

functionaries at the state level as well as other levels o f  educational administration. This 

includes :
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(a) Area level planning and management at the regional and district level ;

(b) Institutional level planning and m anagem en t;

(c) Project management related to Basic Education, NFE and other areas; and

(d) Planning and management o f  school and higher education.

Target groups :

The target groups includes education management key functionaries, institutional

functionaries and programme organizers at the state, region, district and block levels.

Key fiinctionaries :

The key functionaries include :

(i) At state level. Directors, Additional Directors, Joint Directors, Deputy Directors and 

Assistant Directors and Assistant Deputy Directors, etc.

(ii) At regional level, regional deputy directors, assistant deputy director (Basic), associate 

regional inspector o f  girls schools, administrative officers o f  higher education etc.

(iii) At district level are, district inspector o f  schools (boys and girls), deputy inspectors of 

schools, basic shiksha adhikaris, Dy BSA etc.

(iv)At block level. Assistant Basic Shiksha Adhikari/Sub Deputy Inspector o f  schools. 

Project Officer (NFE) etc.

Institutional functionaries :

The state level institutional functionaries are heads o f  the state level institutes and

training colleges. The institutioani functionaries include ;

(i) At the regional level, Principals o f  degree colleges etc.

(ii) The district level institutional fiinctionaries are DIET principals, Vice Principals and 

Senior Lecturers (Planning and Management), Principals o f  Inter Colleges etc.

(iii) At block level the institutional functionaries are co-ordinators o f  BRC and heads of 

Primary and Juiu'or High Schools. These functionaries do not come under Ihc dircct 

training target group.
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Programme Organizers :

Tlie programme organisers include the functionaries o f  Basic Shikslia Parishad 

U.P., Board o f  education, NFE AEP and SPOs.

2.4 Target Groups i

Priority target group for training at SIFZIVfAT will be from the thirty eight projcct 

districts o f  the state as shown below :

DPEP-II districts 19

DPEP-III districts 38

Total : 57 districts

Area wise the key functionaries and institutional functionaries o f  the priority 

districts are given below

2.4.2 Key functionaries :

(i) At state level the key fiinctionaries include the officers o f  UPEFA, DPEPII & DPEP-

III Project.

(ii) At the regional level, the Deputy and Assistant Director (Basic).

(iii) At the district level Basic Shiksha Adhikari/Deputy Inspector o f  Schools and District 

NFE Officers.

(iv)At the block level, Assistant Basic Education Officers/Sub-deputy Inspector o f  

Schools and Project Officers NFE.

2.4.3 Institutional functionaries :

(i) At the state level are heads o f  State Institute.

(ii) At district level are Principal, Vice-Principals and Senior Lecturers.

165



Table

Priority Target Group (DPEP II &  DPEP III District)

S.No. F.diication

Functionaries

State Region District lUock I'olnl

1. Key

Functionaries

5 18 57 800 880

2. Institutional

Functionaries

4 171

(Includes

DIET

Principal,

Vice

Principal

and P & M

Faculty)

100

BRC/NPRC

selected

areas

275

Training Programmes :

The institute will undertake two types o f  training programmes - Carde-based and 

Thematic. These are proposed to be organized on the following lines during the project 

period.

Table

S.No. Programmes 98-99 99-2000 2000-2001 2001-2002 2002-2003

A Cadre - Based 1 3 6 14 20

a) Training need 

Assessment

1 5 8 13 X

b) Training

Modules/Course and

Material

Development

1 4 10 12 X
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c) Training o f  Trainers X I 2 0

d) Net-

working/Collaborativ 

e programmes

2 5 6 6

B 'lliematic - 4 6 8 10

A+B 5 22 38 55 38

Where as the Cadre-based programmes would be directed towards the training 

needs o f  officers o f  the Education Department, the thematic programmes would be 

dedicated to a single theme and participants will include cadre officers and other field / 

institutional functionaries.

2.5.2 In different programmes for elementary education functionaries, the contents 

would mainly include subjects like Microplanning, MIS, Community participation, 

Financing and resource mobilizatipn. Institutional planning, Evaluation and monitoring, 

School-mapping, Institutional management. Effective supervision. Innovative 

management, Leadership training. District educational planning, AWP&B, DPEP 

supervision & Perspective Plan Preparation etc.

CAPACITY BUILDING TRAINING PROGRAM M ES

SI

No.

P lan n in g  &  

M an agem en t

E M IS T rg. o f  

M aster  

T ra in ers’

R esearch  

P ackages  

in d icatin g  

su p p o rt to 

P lan n in g

S upervision

1. Micro Planning & 

School M apping

A nalysis o f  

School Stats.

VEC

Training

A ction Research SD I/A B SA

Training

2. School M anagement Computer

Orientation

DIET 

Faculty 

Trg. Prog.

Research

M ethod

Dy. BSA  

Training

3. AW P&B
.................

Leadership Impact Study BSA Training
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DPEP Supervision Gender

Sensit. T ■ •I i r a i n i n i ;

nvaluation Study Dist. Cord.

Perspective Plan Prep. Survey Study NFE Ol'ficcr 

Trg.

BRC Manac..*mcnt

7. NPRC Management

S trategy of T ra in in g  :

A large number o f  tlmctionaries in different categories, and working in different 

cadres o f  education will have to be included in various programmes o f  SIEMAT. 

Therefore, keeping in view the limitations o f  the faculty o f  SfEMAT and time required for 

doing the Need Assessment Studies, and preparing course material for training- 

courses/workshops/seminars, these training programmes will be taken up in a phased 

manner. Tlie first phase is supposed to be over in almost three years. Tlie second phase 

will cover the next t\vo years. In both phases, the institute will conduct training 

programmes for educational functionaries at the induction stage and during the in-serv ice 

period.

Induction T ra in ing  P rogram m es :

SFEMAT will be responsible for the training o f  the freshly recniited P.E.S. 

probationary officers.

Fnscrvicc T ra in ing  Progri^mmes :

The inservice training programmes will cover the following 

Direct T ra in ing  :

Direct training will be organized for the state, region and district level educational 

functionaries and these fiinctionaries will further deliver it to the lower level functionaries 

as master trainers. Fiowever, in the first phase, the institute has already undertaken training 

for the S.D.I.’s o f  the block level who are directly supervising to primary schools, hi 

future, these trained S.D.I.’s will function as resource persons at block level.
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T ra in ing  of T ra in e r s ’ :

Faculty members o f  DIET and SCERT, working specially in the areas o f  planning 

and management, will be oriented by SIEMAT for the dissemination of management skills 

at block and district levels.

C ollaborative T r a i n i n g :

Tlie institute also proposes to organize some workshops and seminars in 

collaboration with national and international institutes like NIEPA etc. to focus on 

selected themes and programmes. Besides these, some meetings will be organized in the 

institute for the top level fiinctionaries o f  the education department to discuss special 

issues and policy matters. Some regional level programmes will be organized in 

collaboration with SCERT, etc and some district level programmes will be organized in 

collaboration with D IET’s.

F irs t  P h a s e :

In the first phase, priority will be given to the EFA, DPEP II & DPEP III districts.

(A) Direct T ra in in g  :

'Hie officers o f  following cadres will be covered under the direct training 

programmes.

i. Assistant Zila Basic Shiksha Adhikari/Sub Deputy Inspector o f  Schools.

ii. Deputy Zila Basic Shiksha Adhikari/Deputy Inspector o f  Schools.

iii. Zila Basic Shiksha Adhikari.

iv. District Non-Formal Educational Officers.

T ra in in g  o f  T ra in e rs  :

i. DIET Faculty (Principals, Vice-Principals and Senior Lecturers o f  the 

planning and management department)

ii. Community leaders, specially VEC members.
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T h e m a t ic  I 'r o g r a in in e s  :

Workshops/seminars and focused group discussions will be held to involve 

officers, academicians and N .G.O.’s on relevant themes. Some theme based training will 

be conducted for different cadres.

National-level Programmes :

The institute will organize an annual conference and some national and 

international workshops involving top-ranking personalities. Some o f  these programmes 

will be arranged independently by the institute and some with collaborative approach 

because SlEMATJias additional role or Regional Research and Resource center.

Second Phase :

Induction training programme for freshly recruited P.E.S. Probationary officers 

will be continued in the second phase also.

Direct Training :

In this phase the officers o f  the following cadres will be taken in the direct training 

programmes.

1. Assistant Directors (Basic)

2. Programme Organizers

3. Reorientation courses for Education for All and DPEP districts educational 

functionaries.

4. Cadre based training programme for functionaries o f  DPEP districts.

Training o f  Trainers :

The following institutional fimctionaries will be involved in training o f  trainers 

programme.

1. Faculty members o f  DIET.

2. Selected faculty members o f  SCERT.
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T h em atic  P rogram m es ;

Some theme based workshops/seminars and group discussions will be organized in 

this phase also as mentioned in the first phase.

N ational an d  In terna tiona l P rogram m es :

Some national level programmes and international collaborative conferences will 

be organized as given in the first phase.

[n this ^ a s e  the institute may organize a long-term diploma course in planning 

and management for a duration not exceeding one academic year.

D ura tion  o f  the P rogram m es :

The duration o f  different type o f  the programmes will vary however, these 

programmes may fall broadly in the following four categories.

1. Appreciation Programme - 2 to 3 days.

2. General Orientation Programme - 5 to 6 days.

3. Intensive Programme - 2 to 4 weeks.

4. Long-term Programme - 2 to 3 months

F ive-Y ear P lan :

Target o f  the institute, was 1000 persons training weeks after the development o f

infrastructure facilities and fiill complement o f  staff. The implications o f  this target can be

realized from the following :

1. No. o f  participant per programme on an average : 25

2. No. o f  days avullablo willi the institute per year ; 186 (cxhiding monlh o f  March

due to closing o f  financial year)

3. No, o f  working weeks 186/5 = 37

Leaving out 8 weeks time and the entire month o f  March to make necessary 

preparation and arrangements for training programmes are the weeks left with the institute 

for training.
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T A R G E T  O F T R A IN IN G  (^JPBEP, D P E P  II & D PE P HI)

TABLE

Expected Tari^et o f  U PB EP
1

Proposed

Target 1998-99 1999-2000
1

Person week 1030 1000 j
i
1

Expected T arge t o f  D PE P-II Prop4)sed

Target 98-99 1999-2000 2000-2001 2001-2002

Person week 700
. . . . .  ____ 1

1000
1

1000 1000 1
1

Expected T arge t of D PE P-III Proposed

Target 1998-99 99-2000 2000-2001 2001-2002 2002-2003
I

Person week 400 1400 1500 1500
1

2500

T o ta l  ; 2130 3400 2500 2500 2500

Research A nd Evaluation :

Tlie objectives o f  SIEMAT in the context o f  research as stated in the Meinoraiiduni of 

Association o f  the institute are as follows :

1. To  undertake, aid, promote and co-ordinate research activities in<'hi<Hnp coinpar.itivo 

studies in various planning techniques.

2. To provide professional and resource support in educational planning and inanagcincnt 

at all levels o f  administration.
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3. To document and disseminate at the state, national and international level information 

in the area o f  educational planning, management and assessment.

The research and related programmes o f  the institute will, thus, provide inputs that can 

be used to further improve the planning and management efficiency in the area o f  

education in general, and basic education, in particular at the state and national level, u  is 

also envisaged to provide empirical evidence with clear conclusions and meaningful 

policy directions to educational planners, managers and policy makers with special focus 

on the needs o f  ‘Education For A ll’ project, Uttar Pradesh. The research programme in 

addition, will provide inputs to training activities o f  the institute.

T h r u s t  A reas o f  Research :

SIEMAT proposes to emphasise on the following areas o f  research during the 

project period :

i) Developing information base for educational research,

ii) Training needs assessment,

iii) Programme Implementation related studies,

iv) Evaluation studies, and

v) Planning and management related studies,

During the initial years o f  the project, higher priority will be given to research

studies related to Primary Education. Some o f  the areas which will receive emphasis are

micro planning and school mapping, project planning and management, inspection and 

supervision, community participation and resource management. Special focus groups will 

be SC/ST, minorities, disadvantaged group o f  the society etc. Besides primary level, some 

challenging issues relating to other levels o f  education will also be taken up for research 

such as management, evaluation system, institutional planning and management.

Approach

SIEM AT will endeavour to adopt a finely mixed blend o f  diagnostic, evaluative, 

empirical and action-oriented projects in its research programme. To attain this objective 

the institute will be guided by the following strategy .

(i) Direct research by the faculty.
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(ii) Research promotion through

(a) Sponsored researches

(b) Research fellowhips

(c) Collaborative research with the district, state, national and international
organizations, inchiding N GO ’s and universities.

R e ^ a r c h  A dm in is tra tion  :

For the effective implementation o f  the DPEP III Project, research has been given 

an important role so as to acquaint the project planners and managers with problems o f  the 

project area and implementation. SIEMAT will assist the DPEP project in this work by 

identifying the relevant areas o f  research, selection and monitoring o f  different agencies to 

carry out the research projects so that the findings o f  the studies can be used in improving 

quality o f  work at implementation level. The research administration work, therefore, will 

be a round the year process and will be carried out by a Research Administration unit. The 

unit may comprise o f  one Research Officer, two Research Assistants and one steno typist. 

The unit will sponsor and assign research projects in the p ro rity  area to identified 

universities/research institutions, NGOs etc in country.

R esearch  D ocum entation  and  Dissemination :

SIEMAT also proposes to develop a system o f  research documentation and 

dissemination by the publication o f  various research study reports, and papers. It also 

plans to organize seminars, conferences and workshops and publish research reports, and a 

journal for wider circulation and dissemination. To attain this objective, the institute 

proposes to setup a well developed publication unit, documentation centre, a library well 

stocked with books, journals, audio/video cassettes and compact disks.

R E S E A R C H  P R O G R A M M E S  F O R  D P E P -III

Par ticu la rs Y ears

I .S IEM A T Research 

P rog ram m e

1998-99 1999-2000 2000-2001 2001-2002 2002-2003

a) Research by faculty 

(No. o f  Studies)

1 1 1 3 5

b) Sponsored Research 

(No. o f  Studies^

4 5 5 , 5 5
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c) Research Methodology 

Course
- 1 2 1

d) Developing MIS data 

(No of Studies)

- 1 2 3 5

II. Sponsored studies for 

U.P. DPEP-III Project

• 20 20 20 20

Costing for DPEP III

3.1 Costing

3.1 A Training:

Being a training institute, training expenses can be termed as most essential 

recurring expenses, the same can be dived into two main categories (1) Expenses on 

module development & (2) Expenses on delivery o f  training.

(I) Module Development

This work can be done through two different methods (i) To develop the same at 

the institute itself by individual faculty or through coursc team approach Sl (ii) By 

assigning the unit work o f  module to competent academician on contract basis.

The expenditure to develop training software under this head is estimated around 

Rs 80,000/- for preparation o f  material for single training course and around 30,000/- for 

printing o f  the same. Thus total expenditure o f  Rs. 80,000 approximately will be required 

for software development.

(II) Delivery o f  Training

A training session generally involves expenses for working lunch and tea for the 

trainees, payment o f  T.A. to trainees and resource persons, cost o f  training kit provided to 

each trainee. Besides these, until all the faculty o f  the institute is in position the institute 

will be needing the support o f  resource persons from outside. Expenditure under these 

heads may be estimated as follows for per person training week (5 days)
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Table 3.1

Lunch and Tea 1500.00 (average)

Travelling Allowance 1250.00

Training Kit 400.00

Consultant Expenses 400.00 per trainee

Other Expenses 400.00

Total 3950.00

To this may be added the cost o f  modules as assessed in para (I) above, and an 

average o f  Rs 400/- per person trainee week as cost o f  resource persons/consultant. While

these expenses will go down during the future years but on the other hand, other expenses 

will have an increase o f  at least 10% per year, keeping in view the rise in cost, price o f  

different commodities/services.

Thus it can be estimated that the cost per person, o f  tjraining vveek as assessed 

above, will be as follows in the remaining part o f  the project period :

Table 3.2

SI.No. Y ear Cost P er  Person T ra in ing  W eek

1 1998-1999 3950

2 1999-2000 4345

3 2000-2001 4780

4 2001-2002 5258

5 2002-2003 5784

Thus the cost o f  proposed training programmes can be estimated as follows
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Table 3.3

COST OF TRAIiNliNG IN DPEP III

S U B JE C T 1998-1999 1999-2000 2000-2001 2001-2002 2002-2003

(A) Software 

Development/R 

ecasting o f  

Software/unit 

cost 80,000/- 

per S/W

Tliree

-courses

240000

Tliree

coursesI
240000

Four

Courses

320000

Four

Courses

320000

Four

Courses

320000

Proposed no. o f  

trg. Weeks

400 1400 1500 1500 1500

Cost/Per person 

trg. Week

3950 4345 4780 5258 5784

(B) Cost for the 

year

1580000 6083000 7170000 7887000 8676000

Cost A+B 1820000 6323000 7490000 8207000 8996000

Grand Total 

(1998-2003)

3,28,36,000

p . W orkshops / Seminars

SIEM AT proposes to hold workshops / seminars from time to time to discuss and 

evaluate various issues and problems in the field o f  education. The number o f  participants 

in such workshops / seminars may range from 15 to 30 persons. So for the purpose of 

costing an average figure o f  20 persons may be considered per occasion.

Generally the workshops/seminars are for a day or two. The participants from 

outside are to be paid their travelling expenses whereas a fixed amount o f  honorarium is 

paid to all the participants. Besides, expenditure is be incurred on providing stationary 

material, lunch and tea etc.

To assess the cost under this head, it will be advisable to first work out the cost per 

workshop or seminar on the basis o f  expenditure incurred per person. On an average, tlic 

aforesaid expenditure per participant may safely be assessed as follows :
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I able 3.4

S.No
1 Cost o f  Stationary Kit Rs. 300' (file, pad, pen, papers, charts

2 Cost o f  lunch/tea Rs. 800

3 TA & Honorarium Rs. 1200

4 Mi sc, lixpcnscs Rs. 900

Total Rs. 3200

'I'lius tlie cost per seminar/workshop comes to Rs. 3200 * 29 = Rs. 64000

Now estimating the m in im um  num ber o f  seminar/workshops per year to be 15, 
per annum cost can quite easily be assessed as Rs. 64000 * 15 = Rs. 960000.

Keeping in view  the above costing at current rates, the future expenditure can be 
calculating at an inflation o f  10% per year as follows :

TAIM.K

I. For Year 1998-99 Rs. 960000

II. For Year 1999-2000 Rs. 1056000

HI. For Year 2000-2001 Rs. 1161600

IV. For Year 2001-2002 Rs. 1277760

V. I'or Year 2002-2003 Rs. 1405536

I 'o ta l Rs. 5815396

C ost of Researcli & Evnliiatioii

As already mentioned, SIEM AT will take up at least 5 policy level studies. These 
research projects will involve expenditure in term o f  fees, materials, equipments, 
travelling expenses, technical assistance etc.
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Besides the above mentioned projects, SIEMAT also proposes to sponsor local 

area related studies to other institutions. The studies prograninime o f  the institutes will 

include

(A) Organisation Work and Methods Studies

! h is iiicludc.s -

• Work Procedure Study

• Organisation Stnicture Study

(B) Research Methodology Courses

SFEMAT also plans to conduct Research Methodology courses for-the research 

scholars working in the field o f  Educational Planning Management and Policy. Every 

batch o f  scholars, on an average, may comprise 25 trainees. During the entire project 

period at least 4 such courses will be organised.

TABLE

Research Expenditure

Cadre 1998-99 1999-2000 2000-200 2001-2002 2002-2003

1. Research 200000 675000 725000 775000 825000

2. Local Area Projects 200000 450000 550000 675000 825000

3. Data Bank Creation 300000 400000 600000 600000 600000

4. Research Methodology course / 
Innovative Study

600000 1000000 1000000 1000000 1000000

5. Research Administration 2200000 2500000 2500000 2500000 2500000

6. EMIS/Microplanning 
Data Analysis

1000000 1500000 1500000 1500000 1500000

7. Documentation & Dssemination 
Expenses

500000 600000 700000 700000 700000

Total 5000000 7125000 7575000 7750000 7950000

Grand Total (1998-2003) 35100000
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Physical Infrastructure :

Though SFEMAT Physical Infrastructure is inadequate to meet the existing requirenicniN 

however, instead o f  going in for fiirther construction SIEMT will hire infrastructure facilities. Hk 

lease rates increase every year. It must be noted that SiCMA r  was planned under UlMiHl* lo 

conduct 1000 persons training week every year. The residential, hostel, training rooms & academic 

staff room were planned accordingly. However, due to increase in the number o f  target group, tiic 

facilities to house faculty members and trainees have become inadequate. The tentative needs o f  tiic 

STEMAT in view o f  expanded coverage, are given below :

PHYSICAL INFRASTURTURE OF HIRE BASIS

SI. No, Year No. of 

persons 

r r r» e «  

k

No. of 

P artidpa 

nti/Progr 

ammc

Total No. 

of

Program

No. of 

dayi

Trg.

Room 

C1iari{n 

per day

No. of 

dayt Trg. 

Room 

reqd.

Total

Charge*

for

training

room

Accomm 

odation 

Charge* 

per day

No. of 

days req.

No. of 

perons lo 

be

iccom.

I'liial

charge*

for

\ccoinm

udation

i ) P » : p  I I I  

Cord 

OfTice

(^ rin l r. 

Accomou 

nt

rriinini>

1 1 9 9 8 - 9 9 4 0 0 2 1< 6 0 0 0 80 4 8 0 0 0 U 15 4(X 36<MKXI 1 4 4 0 X 1 ')S 4 (X X l

2 1 9 9 9 - 2 0 0 0 1 4 0 0 2 5< 5 600*J 2 8 0 1 8 4 8 0 0 0 1 6 tt 1 ilK I3H(S<XK1 1 5 6 4 (X I 1 3 'X )4 i;

3 2 0 0 0 - 2 0 0 1 1 5 0 0 2 6C 5 7 2 6 C 30C 2 1 7 8 0 0 0 1 9 6 17U X K X 18(XXK1 K )ft8(Xl

4 2 0 0 1 - 2 0 0 2 150(1 2 5 7 9 S ft 30C 2 m m 21 r 1 |M9<HXXI i 9 : ( x x ! 4 4 7 7 S ( j

5 2 0 0 2 - 2 0 0 3 150(1 2 6 0 5 8 7 8 5 3 0 0 2 6 3 5 5 0 0 2 4 6 I5(XJ 2 l6 (K X X i 20K X X 1 4 ' W i ( l

Total 9 5 3 7 3 0 0 7 5 0 6 ( y x i 8 7 6 4 M . 1 7 9 1 9 7

Grand Total -  R». 1,79,19,700.00 (One C rore  Seventy Nine l^akh Nineteen Thousand and Seven llunded only)

Cost o f  Construction for First Floor of Library Building :

SI.
No.

Name o f  the Item Cost per 

Sq. ft.

Total

Area

Total

Cost

1999-
2000

2000-
2001

2001-
2002

2002-

2003

1. Library First 

Floor

3500

(approx.)

2000 

sq. ft.

7000000 700000 700000 700000 700000

2. Cost o f Furnitures - - 500000 50000 50000 50000 50000

Total Cost 7500000 750000 750000 750000 750000

(•runt I'otui 1U5(M)0(H) One ( rot e Five l.aikli only)
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Note ; Tlic first floor o f  Library Building will be used for multiple purpose, i.e., training, 

accommodation, study rooms.

(b) Vehicles ;

To meet the transportation requirements o f  the training programmes, the institute proposes 

to procure two Commander Jeeps for field visit.

Table 5.12

I. Cost o f  Two Vehicles Rs. 7 lakhs

2. POL & maintenance Rs. 3 Lakhs

Total Rs. 10 Lakhs

(c) L ib rary :

STEMAT’s own library will be needing additional books and multiple copies for enhanced 

number o f trainees. Accordingly, 6,00,000/- nipees have been budgeted for every year I lence for 

the total project plan period o f  DPEP -  III, expenses on the library for books will be Rs. 30^00,000/-

(d) Equipment Requirem ent

SI.No. Name o f Equipment Unit Cost No. o f Unit Total Amount

1. Overhead Projector 25000 2 50000

2. L.C.D. Projector 500000 • 2 1000000

3. Direct Projector 150000 2 300000

4. White Board 50000 2 100000

5. Computer -  Pentium -II 

(vsith ten dumb terminal)

90000 4 360000

6. Colour T.V. (Theater System) 200000 1 200000

7. Colour T.V, (53 cm.) 30000 3 ';()()()()

8. C D -V .C .R . 10000 3 30000
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9. Xerox -  Machinc (heavy duty) 600000 2 120()()()0

10. Glass Board 15000 30000

11. SPSS SOFTWARES

(Window based. Visual Basic, Visual 

C-H-, Power Builder, Developer- 

2000)

250000 I copy eacli 250()0()

12. Multimedia Kit 20000 1 20000

13. Nick-net Connection 50000 1 5001)0

14. Laser Printer 35000 3 105000

15. U.P.S. 500000 I (10 KVA) 500000

16. Generator (30 KVA) 250000 1 250000

17. Generator (50 KVA) 500000 1 500000

Grand T o ta l: Rs. 5(M5,000/- (Rs. Fifty Lakh Thirty Five Thousand only)

Details o f Existing / Sanctioned Staff Position

SI. No. Name of post Pay scales Sanctioned
posts

Deputation Contact Basis

1. Director 5900-6700 1 1

2. Additional Director 4100-5300 1 1

3. HOD (Policy & Planning) 3700-5000 1 1

4. HOD (Management) 3700-5000 1 Post advertised

5. *HOD (Educational 

Finance)

3700-5000 1 Post advertised 

«& selected

6. HOD (Research & 

Evaluation)

3700-5000 1 Post advertised

7. *HOD (MIS) 3700-5000 1 Post advertised 

& selected

8. Senior Account officer 3000-4500 1 1

9. Administrative Officer 3000-4500 1

10. Lecturer (Policy & 

Planning)

2200-4000 1
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11. Lecturer (Management) 2200-4000 1 Post advertised

12. Lectiuer (Education 

Finance)

2200-4000 1 Post advertised

13. Lecturer (Research «& Eva.) 2200-4000 I 1

14. Lecturer (MIS) 2200-4000 I 1

15. Training OHlcer 2200-4000 1 1

16. Research Officer 2200-4000 1 I

17. Librarian 2200-4000 1 Post advertised

18. Assistant Accounts Officer 2000-3200 1

19. Computer Programmer 2200-4000 1 Post advertised

20. Research Associate 2000-3200 1 1

21. Research Assistant 1600-2660 1 1

22. Hostel Superintendent 1600-2660 1 1

23. Stenographer 1400-2600 2 1 1

24. Accountant 1400-2600 1 1 -

25. Typist cum Clerk 95Q-1500 Z r

26. Driver 950-1500 3 3

27. Electric Cum Tubeweli / 950-1500 1 -

28. Library Asstt. 950-1400 1 1

29. Hostel Caretaker 950-1400 1 1

30. Machine man 775-1025 1 1

31. Peon / Watchman/ 

Messenger

750-940 5 5

Total 39 9 19

1. Total Posts :

2. Post filled - 

On Deputation 

On C ontract: 

Total :

3. Post v a c a n t:

39

9

19

28

11
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(a) Man Power Requirement (A)

SI.No. Name o f the post Pay
Scale

No. 1998-
99

1999-
2000

2000-
2001

2001-
2002

2002-
2003

I. n o n  (Etng. Coord.) 12000.
16000

1 33000 206000 2210(K) :in()()o 260()()0

2. HOD (Res. Admn. & 
Coord.)

12000-
16000

1 33000 206000 221000 240000 260000

3. Lecturer 8000-
13500

5 112000 672000 722000 775000 830000

4. System Analyst 8000-
135000

1 22400 134400 144400 155000 166000

5. Computer Programmer 8000-
13500

2 44800 268800 288800 310000
0

332000

6. Computer Operator 5000-
8000

4 56000 360000 385000 415000 450000

7. A.V. Officer 8000-
13500

1 22400 134400 144400 155000 166000

8. Publishing
Documentation Officer

8000-
13500

1 22400 134400 144400 155000 166000

9. Research Associate

/  ̂ / / / / . '  / / /

6500-
10500j 1 j

2 35700 214200 229800 246000 265000

10. Training Associate 6500-
10500

2 35700 214200 229800 246000
f f f f 

265000

11. Technical Assistant 5000-
8000

1 14000 90000 96250 103750 112500

12. Suprintendant 5000-
8000

2 28000 180000 192500 207500 225000

13. Research Asst. 5000-
8000

2 28000 180000 192500 207500 225000

14. Training Asst. 5000-
8000

2 28000 180000 192500 207500 225000

15. Care Taker 3050-
4590

2 17000 106000 110000 115000 120000

16. Driver 3050-
4590

2 17000 106000 110000 115000 120000

17. Peon 2550-
3200

4 25600 165000 180000 200000 225000

Total 576900 3551400 3804350 4093250 4412500

Grand T o ta l: 1,64^8,400/- (Rs. One Crore Sixty Four Lakh Thirty Eight Thousand Four Hundred 
Only)
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Consultants and Training o f  SIEM AT Staff

No.
1

Activity Head Unit

Cost

Estimate

(98-99)

Estimate

(99-

2000)

Estimate

(2000-

2001)

Estimate

(2001-

2002)

Estimate

(2002-

2003)

Fotal

I. Consultancy 

Charges (b)

10000 

pm for 

48

months

480000 480000 480000 480000 480000 2400000

2. Consultant for 

Research

5000 pm 

for 48 

months

240000 240000 240000 240000 240000 1200000

3. Training of 

SIEMAT Staff

- 500000 500000 500000 500000 500000 2500^)00

/ / To'tal' ^ / ■1220000 ^1220000 ^1220000 '1220000 '1220000 ^ 6100000 '

Vehicle Requirement

SI. No. VEHIC

LES

UNIT/

UNIT

COST

COST 1998-99 99-2000 2000-

2001

2001-

2002

2002-

2003

1. 2

COMM

ANDER

JEEP

2X3.500

00

700000 70000 70000 70000 70000 70000

2., POL

EXP

2X15000

0

- 300000 300000 300000 300000 300000

TOTAL i
700000 370000 370000 370000 370000 370000

The man power will be recruited for the project period only on contract/deputation basis.
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ABSTRACT OF EXPENDITURE ON iMAN POWER

SI. No. Year of Expenditure Amount

1. 1998-99 576899

2. 1999-2000 2551399

3. 2000-2001 3804349

4. 2001-2002 4093249

5. 2002-2003 4412500

Gross Total 15438396

Consolidated Estimates Expenditure at a Glance

Head of 

Expenditure

1998-99

(in

Lakhs)

1999-2000 

(In Lakhs)

2 0 0 0 -  

2001 ( In 

Lakhs)

2001-2002 ( 

In Lakhs)

2 0 0 2 -  

2003 ( In 

Lakhs)

Total (in 

Lakhs)

Training 18.2 63.23 74.90 82.07 89.96 328.36

Research 50.0 71.25 75.75 77.5 79.5 354.00

SeminarsAV orkshops 9.6 10.56 11.616 12.78 14.06 58.62

Meeting 1.06 1.18 1.298 1.43 1.57 6.54

Equipments 50.35 5.035 5.035 5.04 5.04 70.50

Man Power 

Requirement

5.769 35.514 38.043 40.94 44.13 164.40

Vehicle + POL and 

Maintenance

10.7 3.7 3.7 3.7 3.7 25.50

Library 6.0 6.0 6.0 6.0 6.0 30.00

Consultancy Charges 4.8 4.8 4.8 4.8 1.8 24.00

Consiihant For 

Research

2.4 2.4 2.4 '2.4 2.4 I 2.00
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ot'Slt’MAT

S(att

5.0 5.0 5.0 i.O 3.0
' 1

1

L’stablisliniont 

Charges (including 

Meeimg & Otlior 

Contin:'e!it 

[•xpcnscs)

7.0 7.75 8.50 >̂.5 10.0

1

12.75

TotuJ 170.879 216.419 237.1)42 251.16
1

2»>6.I6 i
1
1

11 41.67

Grand Total: (Ks. 11,14,67,000.00/ (Rs. HIcvon Crore FourTccn Lakh Si.xty Seven Thoii;;and Oiiiy)
.... - , -  - ....... i

Plivsicai Infrastructure

No. 1998-99

(in

lakhs)

1999- 

2000 (In 

iakhs)

20 î0-2001 
(in lakhi)

2001-:0i)2 
(in lakhs)

2i)02-2C03 
<in hikhs)

i
1

liiiiil (i.i 
Lakhs)

Option 1 (Hioinu of 

p r e m ises )

9.84 33.90 40,()8 44.78 3(1.01) 1 ;*> ::o

^ --- - I .j.—^ t

Option 2 (const. Of 

all facilities)

116.50 3.33 3.43
\

3.50 I 3 .'5

i
!

1

130.56

Option 3 (const. Of 

r ' floor o f Librar)')

75.00 7.50 7.500 7.50 * 7.50 105.00

4. District Institutes o f Education & Training (D IE T ):

Except in tlie recently constituted six districts, DIRTs exist in all other project district; 

proposed under DPEP III. The neighbouring districts cater to the six districts nieationcd above. /\11 

the DiETs will be strengthened by provision o f  equipment, books, veiiicles, material :; and in casi of 

need, limited civil construction, besides recurring grants for carrying out assigned activities. Thes;  ̂

items are costed in district plan. Adequate staffmg o f  DIETs is an area o f  concern. Tiie Govt, o f I ’P 

is making efforts to fdl vacant staff positions.

Under DPEP, the DIETs will be responsible for the following major activities :

(*) Teachers T rain in g: Apart from conducting regnlar courses, DHiTs wiii he

responsible for the training o f in-service teachers in the district. DIET staff will be trained as 

Master Trainers o f  the in-service teachers training programme. They vyill in turn train resource 

persons who will conduct the training o f  teachers at the block l:vel. In additi<;n, nev ly inducted
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teachers would be given a ’bridge course as, in many cases, several years may have passed sincc 

they completed the BTC course. Para-teachers will also be trained by DIE l"s.

(*) Technical su p p o r t: Being responsible for all quality aspects of the programme, D Ih ls  

will provide technical support to BRCs and NPRCs. Coordinators o f  these Centres would be trained 

at the DIETs and the performance o f  the centres would be monitored by the DIETs.

(*) Other Training ; DIETs will also provide training to ECCE Workers, AS Instructors and 

supervisors o f  alternative schools. These programme interventions would also be monitored by the 

DIETs, Community mobilization, through training o f  VECs, would be coordinated by the DIETs.

(*) Feed Back ; DIETs will obtain regular feed back in the form o f  completed questionnaires

and reports on training conducted at BRC and NPRC level. DIETs will prepare monthly reports tor 

SPO and SCERT.

(*) M aterials developm ent : A core group o f  out-standing teachers will be trained by the

DIETs who will prepare district-specific instructional material for primary classes.

(*) Action Research Studies : DIET staff will be trained to conduct research, pa/tipularly

action research, on locally relevant educational issues.

(*) Data Analyses : School statistics data and microplanning data will be analysed at the

DIET level to identify appropriate programme interventions. DIET staff will be trained in this 

context.

(*) Special Groups : DIETs will study the problems o f  special groups in the district who

would require targeted interventions. DIET staff will be sensitized to gender issues and problems 

associated with learning disabilities.

The DIETs will be responsible for implementation o f  the quality aspects o f  the project at the 

district level. In order to ensure co-ordination between DIETs and the educational administrative 

frame-work in the district, an Academic Resource Group, under the chairmanship o f the Principal ot 

the DIET, will be established in each district. Tlie Group will include officials o f the DPO , 

representatives o f  BRCs and NPRCs, teachers, NGOs, educationists and experts. The Resource 

Group will plan the training schedule, monitor the efTectiveness of programme implementation, 

identify social needs, and formulate targeted interventions.
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Capacity w ill be developed in SIEMAT/SCERT and in district and sub-district 
institutions to undertake research on educational issues and evaluations o f  programme 
interventions and innovations. This w ill be achieved through training on research 
m ethodology and techniques, and inter-action with research institutions. Studies w ill also 
be contracted to universities, institutions and NGOs.

Awards to best Institutions:

In order to recognise the really good performing DIETs/BRCs/NPRCs/VECs 
along certain,objective criteria a system o f  rewards for the best three in the state will be 
instituted . I’his w ill be from with in the project funds.

Researcli and Evaliition:
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C H APTER -  14

CIVIL WORKS

BACKGROUND

The civil works proposed under the project include constmction o f  new primary 

school buildings in unserved areas/liabitations, reconstruction o f primary school buildings 

in lieu o f  existing dilapidated buildings hazardous for use, relocation o f  existing primary 

schools with a new building, as well as extension works in existing schools namely 

construction o f  additional classrooms, two-pit two-roomed toilets (separate rooms for boys 

and girls) and drinking water-supply through installation o f  deep borewell India mark II 

handpumps. In addition, a Nyay Panchayat Resource Centre (NPRC) in the form o f an 

additional class room in existing primary school at each Nyaya Panchayat head-quarter, 

and a Block Resource Centre (BRC) building at each block headquarter is proposed to 

support teachers' training and academic and extra curricular activities.

APPROACH

The civil works (except NPRC and BRC construction) shall be proposed at 

locations identified by micro-planning survey. Commencement o f civil works is expected 

in April 2000, and will be implemented in 2 years duration. Priority for construction o f  

new school buildings would be given t6 habitations where the VECs are keen to contribute 

their own resources towards development o f  schools in the form o f  boundary wall, play 

ground etc. and provide suitable land for it free o f  cost.

The construction o f  new schools and NPRC buildings and extension works in 

existing schools (except handpumps) shall be carried out by the Village Education 

Committees.

INNOVATIVE DESIGNS

Physical infrastructures proposed under the project shall be the visible features 

intended to provide access and facilitate universal enrolment and maximise retention. For 

this, it is envisaged to create an "ideal school" environment by evolving child and teacher 

friendly, cost effective designs o f  primary school buildings giving due consideration to
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facilities needed in a school building from the view point o f multi-grade teaching 

situations and joyful learning transactions.

With this end in view, a "Civil Works Advisory Committee" has been formed at 

the State Project Office level. Tliis Committee is supporte<1 by 4 consultant architects & 

one over all civil work consultant. A portfolio o f  designs o f  primary school buildings has 

been developed and a demonstration prototype o f  each design is been constructed by 

VECs under the technical supervision o f  these architects. Correspondingly, drart other 

construction manuals have been prepared by the architects. In DPEP -  III, VECs would 

have the option to choose from amongst these designs.

A visioning workshop was arranged in March’97 in the context o f  creation o f  an 

ideal teaching-learning environment. The participants, who included teachers, 

educationists and architects, prepared a list of'desirables' for new schools and even came 

up with preliminary conceptual designs. Prior to this workshop, an exercise was conducted 

in schools to elicit ideas and impressions o f  children on what they would wish schools to 

be like. The children threw up interesting responses, which were discussed at the visioning 

 ̂workshop and formed the basis o f  th^ recommendations o f  the workshop.,

Primary school building -  design renewal -  status o f  progress

The DPEP III will use new innovative primary school designs which are being 

evolved through the civil works innovation fiind under DPEP II. Progress in the matter is 

as follows

1. V iew s o f  students and teachers (at Sitapur workshop o f March, 21, 1997) on 

requirements for child and teacher fnendly school building were elicited and 

documented.

2. Resourced mapping survey was carried out by a consultant in 4 representative 

districts (Hardoi, Moradabad, Lalitpur and Maharajganj) to determine local 

building materials, building technology, meterological and geological conditions 

etc.

3. Based on above data and suggestions of 001 /I’SG, proposals (Portfolio o f  designs) 

were obtained from architects for PS buildings through a newspapers 

advertisement.
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4. From 28 proposals received from 7 architects, the Civil Work Advisory Committee 

o f  the project found 9 proposals o f  5 architects appropriate for lurther 

development.

5. Based on unit cost o f PS building, revised by GOUP from Rs. 1.35 lacs to Rs. 1.91 

lacs in Feb. 1998, the 9 design proposals were further developed, from which 

CWAC shortlisted 7 designs o f  4 Design consultants to take to the prototype 

construction stage. A Project consultant was engaged to provide support to SPO on 

supervision / management coordination o f  works o f  the 4 design consultants.

6. Based on the 7 short listed designs, 5 and 2 prototype PS buildings are being 

constnicted at sites in Hardoi and Lalitpur districts respectively. Construction o f  

prototype buildings started in January 1999, after VECs/engineers’ training, and is 

likely to be completed by June, 1999.

7. Preliminary construction manual for these 7 designs has been drawn up.

8. Out o f  these 7 designs, 5 designs are to be taken to main construction stage. Final

constniction manuals and training modules o f  the final 5 designs is to be finalized 

by June 1999. The VEC’s entrusted with PS construction under DPEP III will be 

having the option to choose any o f  these designs and will use the appropriate 

construction manual.

9. The training o f  VECs in DPEP -  II districts concerned with construction o f 1999-

2000 PS will be carried out during July-August 1999.

10. Construction o f  PS targeted for 1999-2000 in DPEP II is to commence in August

1999 based on these 5 designs.

11. The DPEP III will benefit from renewed designs, user friendly construction

manuals and training modules for VEC’s & engeneering staff

12. Tlie requite floor sketch plans for revised school designs & draft construction

manual is enclosed.

13. The floor sketch plans for BRC, additional classroms & toilets as per the designs

followed in DPEP II are also enclosed.

The construction agency for primary school buildings, additional classrooms,

NPRC & toilets wijl be the Village Education Committee. Village Education Committees
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will be trained & Oriented for quality construction and will be given copies o f  user 

friendly construction manuals.

The unit costs o f  constniction works by the VEC are as per state govt, norms & are 

as follows -

I. Primary School Building Rs. 1.91 lakhs

2. Additional Classroom Rs. .70 lakhs

3. Toilet Rs. .10 lakhs

4. NPRC Rs. .70 lakhs

Convergence o f  Funding

There is convergence with the Rural Development Dept, for funds to be allocated 

for primary school construction, where by 40% o f  the unit cost will be provided by DPEP 

and the remaining 60% funds by the Jawahar Rozgar Yojna / SRY scheme. Since both 

flinds are given to the district level and are under the financial control o f  the District 

Magistrate, dovetailing is not a problem. Funds are passed to the bank account o f  the VEC 

by bank transfer.

Technical Supervision

Technical Supervision o f  all constructions done by the VEC will be done through 

qualified engineering staff posted at the Block and District levels. It is proposed to 

contract Junior Engineers at block level and an Asst. Engineer at district level to supervise 

the technical aspects o f  construction at the specificed stages o f  construction, make field 

visits to check quality and to monitor progress, as well as to continuously train and orient 

the VEC ’s in construction tasks. Detailed construction manuals &. training modules for 

VEC’s w ill be provided to the engineering staff for the purpose. A daily work register, 

accounts register and inspection register will be maintained at each site.

For Block Resource Centre to be constnicted under DPEP 111, it is proposed to do 

so by a local contractor and hiring o f  consultancy service for supervision & inanagcnicnt 

o f  construction o f  all BRC’s. Drart bidding documents tor the purpose arc annexed.
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This is an important aspect o f the civil works component. All schools, as well as 

BRCs and NPRCs, will be given a small annual grant for routine maintenance and upkeep 

o f facilities.

As a large majority o f  existing schools would require some degree o f repairs, the 

procedure for sanctioning and implementing such works has been simplified and 

decentralised. A detailed Repair Manual has been developed to assist the VEC/Head 

teacher t^ prepare the estimates (on the basis o f  indicative unit cots) for various types ot 

repairs, and to guide them in actually carrying out the work. Formats for letters o f  

sanction, completion certificate, etc. are printed in the Manual. Works upto Rs.2500 may 

be sanctioned by the ABSA, Rs.^^01 to 1^,5P0 by the DPO, Rs IZiTOl to 30,000 by the 

DM, and above Rs.30,000 by the SPO.

Repairs and Maintenance
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C I I A P T K R -  ! 5  

A N N U A L  W O R K  P L A N  FO R  F IR S T  Y F A R

STATE LEVEL INTERVENTIONS

(i) Access : w

• In order to expand access to schooling, the project envisages construction 

o f  new schools and classrooms.

•  Schools’ designs developed under the ‘Civil Works Innovation Funds’ o f  

DPEP-II will be adopted for construction o f  new primary schools.

• The construction manuals, sketch designs will be finalized, printed and 

distributed to the project districts.

•  The districts will be asked to recruit the staff for technical supervision.

•  The SPG will organize training and orientation programme to orient the 

civil works engineering staff in regional meetings as well as initiate VHC 

trainers in selected locations in the districts.

(ii) Alternative S ch oo lin g :

•  The State Resource Group will meet regularly and includes in its ambit, the 

training and orientation o f  the newly constituted DPGs in the 38 districts, 

DIET personnel and the newly recruited coordinators for alternative 

schooling in the project districts.

•  The SPG will facilitate exposure visits to those DPEP-II and BEP districts 

where good alternative schooling centres are running as well as two other 

programmes out side the State which are note worthy.

•  Tlie SPG will facilitate workshops for sharing o f the alternative schooling 

models evolved under the DPEP-II for the DPEP-III districts and guide and 

orient the Alternative Schooling C oordinators in selling up Ihc.sc models in 

their districts.
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•  Tlie SPO will also facilitate field studies in selected districts to determine

the requirements for alternative schooling models in specific DPEP -  111 

districts, and to evolve local specific models for out o f  school / drop out 

children.

• The SPO will also inititate workshops with experts, NGOs who can run

alternative schooling centres in DPEP -  III districts.

• Tlic assistance o f  NGOs will particulary be taken for so ilin g  up altern;iiivo

schooling facilities for working children in districts like Mirzapur etc.

R ETEN TIO N

(i) Awareness Building &  Strengthening Community Participation :

• State level awareness building seminars / workshops.

• Convergence workshop with other Government departments and

organisations.

•  Development and production o f  pyrint materials for publicity.

•  Dispatching letters to Pradhans and teachers explaining objectives and

strategies o f  DPEP.

• Development o f  audio visual publicity materials like TV spots, jingles for 

radio.

• Initiating processes for “School Chalo Abhiyan”.

•  Making available materials for “Meena” campaign to districts.

•  Training o f  district community mobilisation coordinators in their job tasks 

and orientation to DPEP programme objectives.

•  Put into operation VEC training modules by making them available to the

districts.

•  Training o f  trainers for VEC training through 4 day training at DIETs. 

Training o f  Block Resources Group at DIET level in a phased manner.
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• Refinement o f  manual for improving school facilities (Imnigli utili/alion ot 

Rs. 2000 grant.

Making the manual available to all districts.

(2) Early Childhood Care &  Education (E C C E ):

• Regular meeting o f  the State Resource Group on girls education and 

ECCE. Meetings with Directorate o f  ICDS for convergence.

•  Dissemination o f  training modules for training o f  ECCE workers.

•  Training o f  trainers for ICDS staff / District Gentler Coordinators and 

training o f  master trainers for 5 days.

•  Distribution o f  other instructional materials and handbooks for ECCE 

centres.

(3) Integrated Education :

• Sensitization o f  district resource teams to integrated education and 

objectives o f  DPEP. A 3-day training to address IE issues in the districts 

and provide appropriate interventions.

• Advertise for NGOs / Institutions to support integrated education 

interventions in the districts.

•  Dissemination o f  teacher training modules and other sensitization materials 

developed under UP BEP and UP DPEP -  II to the new districts o f  DPEP -

III.

•  Capacity building o f  DIETs / BRC / CRC Coordinators for integrated 

education.

(4) Girls’ Education ;

•  Regiilar meeting o f  the State Resource Group.

•  Training and orientation to district girls’ education coordinators.
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• Dissemination o f  gender sensitization modules for teacher training, training 

o f educational administrators and academic staff o f DIET, BRC, CRC.

• Convergence meetings with Mahila Samakhya Programme and

commencement o f  that programme in selected districts.

•  Identification o f  clusters for cluster model development.

• Training and orientation o f  Gender Coordinators / Community

Mobilization Coordinators for cluster model development, PR.\

methodology and formation o f  women’s groups.

(5) Quality Im provem ent:

• Dissemination o f  baseline achievement data through district workshops.

•  Visioning workshops to sensitize DPOs, District Magistrates, Chief 

Development Officers, DIET faculty, teachers association, NGOs, etc. for 

goals o f  UPE under DPEP and the strategies to achieve this target.

Development o f  multi grade teaching materials and organisational 

techniques through workshops. Dissemination after finalization.

• Organising experience sharing workshops with UP BEP and DPEP -  II

districts in the DIETs / BRCs o f  DPEP -  III for preparation o f  teaching

aids. Revising manual on teaching learning materials and its dissemination.

•  Processing and finalization o f  civil works for SCERT.

• Finalization and dissemination o f  para teacher training module and the 

training o f  the master trainers in all DPEP -  III DIETS.

•  Development o f  design and modules for DIET faculty capacity building.

•  Finalization o f  action research training modules in SCERT.

•  Provision o f  equipment to strengthen SIET and conduct o f  visioning 

exercise in that institution.
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(6) Capacity Building :

•  Strengthening o f  SPO by creation o f  and filling up o f required staffing.

•  Procurement o f  computer hardware / software and other ot'fice equipments.

•  Training o f  MIS functionaries o f  DPEP -  III districts in F.MIS and PMIS 

packages as well as distribution o f  the concered training manuals and data 

formats.

•  Dissemination o f  financial regulations hand book and procurement 

guidelines to all districts.

• Training o f  District Programme Coordinators, A AOs, DIET staff in 

financial, procurement and administration procedures o f DPEP.

•  Commencement o f  SIEMAT activities for capacity building, training and 

action research.

/SIEMAT^ tp provide, training and orientation to all DPOs and DIETs 

towards the objectives o f  DPEP and annual work planning.

• Training and orientation o f  BRC, CRC Coordinators after appointments.
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STATE LEVEL INTERVENTIONS DPEP-III
Annual Budget Estimates for the year 1999-2000

S.No. Activity/Component 1999-2000 
(6 months)

-1 1 -2 -3
A ACCESS
1.1.1 Alternative Schooling 100
1.1.2 Workshops on Dissemination of appropriate AS models (40persons x Rs.IpOO x 4days) 160
1.1.3 Monthly Review & planning meeting of SRG & AS Coordinators 50x1 daysx.5x3 75
1.1.4 Seminars workshops on AS issues 2 lakh per year 200
1.1.5 Material Development 200
1.1.6 Training of Master Trainers (76 persons Rs 125 x 10) 190
1.1.7 Documentation (76 persons x Rs. 125 x 10) 2 Batches
1.1.8 Grant to NGO’s 500
1.1.9 Eevaluation of AS Centres
1.1.10 Research on A.S. issue 200
1.1.11 Working Children

* Survey 200

Total 1825
B. RETENTION , ^

2.1 Awareness building

2.1.1 State level Seminar / Workshops 100

2.1.2 Development & Production of print materials 200

2.1.3 Printing & Dispatch of letters to Gram Pradhans and teachers 200

2.1.4 State level meetings of
NGOs / Voluntary Agencies 50

(SOperscnsx Rs.lOOOx Iday)
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STATE LEVEL INTERVENTIONS DPEP-Ill
Annual Budget Estimates for the year 1999-2000

S.No. Activity/Component 1999-2000 
(6 months)

-1 -2 -3
2.1.5 Regional Level meetings  ̂ 100

(Public representatives and Community Leaders) (
(Rs.50,000/- per meeting)

2.1.6 Development audio publicity materials
Development & Production of jingles, songs & films. 200
Copying & Production 200

2.1.11 Consultancy 100
Total 1150

2.2 VEC Training

2.2.1 Refinement of VEC training module
-  Planning Workshop ( 40 persons x Rs. 1000 x 4 days ) 160
-  Workshop for Finalisation of modules (15 persons x Rs. 1000 x 2 days) 30
-  Printing of modules for trailing (2000 copies ) 40
Workshop to develop Jraining strategy for trailing 10

2.2.2 Trailing of the VEC training module 20
2.2.3 Finalisation of training module 0

-  Feedback workshop (15 persons x Rs. 1000 x 4 days ) 60
-  Printing of modules (1,00,000 copies x Rs. 10) 1000

2.2.4 Training of Trainers(40 persons x Rs. 1000 x 4 days) 160
TOTAL 1 480

2.3 Improving School Environment

2.3.1 Printing & distribution of school improvement of Teacher Grants manual .1000
2.3.2 Printing & distribution of construction / repair manual 1500

TOTAL 2 5 0 0
2.4 ECCE & Girl's Education

2.4.1 ExDOSure visits 100
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STATE LEVEL INTERVENTIONS DPEP-lII
Annua! Budget Estimates for the year 1999-2000

S.No. Activity/Component 1999-2000 
(6 months)

-1 -  —  -2 ------  I -3
2.4.2 - Planning Review meetings( 50 persons x Rs. 500 x 2 aays) Oj
2.4.3 - Quarterly meeting of SRG for Girl’s Education & ECCE { 50 X 4100^X 1 day ) 100
2.4.4 fv^teriai Development, Printing & distribution 600
2.4.5 training of Master Traineers in SCERT 200
2.4.6 Evaluation of ECCE centre
2.4.7 Printing of monitoring & reporting forms 20
2.4.8 Seminar. Workshop 300
2.4.9 training orientation for input in Model cluster approach
2.4.10 Documentation 100
2.4.11 Research ^ 200
2.4.12 Grant to NGO 500

TOTAL 2170
2.5 Special Education

2.5.1 Quarteriy meeting of SGR & Review of planning with districts 100

2.5.2 Printing & distribution of material 160

2.5.3 Sensitization of district resource teams( 76 persons x Rs. 1000 x 3 days ) 228
2.5.4 Grant to NGO 1000

TOTAL 1433

2.6 Inrovaticns (Wall Newspaper etc.) 500

2.7 Minorities issues

2.7.1 Ccnverger.ce & awareness building meetings 25
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STATE LEVEL INTERVENTIONS DPEP-III
Annual Budget Estimates for the year 1999-2000

S.No. Activity/Component 1999-2000 
------------------ (6 months)

-1 -2 1 -3
2.7.2

2.7.3

Seminar / WorKshop at State Level to promote convergenvce
('

Material develooment & Printing

300

TOTAL 825

TOTAL RETENTION 9613
C.

3.1

3.2

3.3

QUALITY IMPROVEMENT

Dissemination of baseline achievement data
-  2 day workshop (120 persons x Rs. 500 x 2 days)

Visioning Workshop
-  Workshop (100 persons x Rs. 1000 x 2 days)
Workshop on -academic / quality issues with DlETs & DPOs

120

200
50

TOTAL 370
3.4

3.4.1
3.4.2
3.4.3

3.4.4

Multigrade Teaching 
Exposure visits 
Duplication of Materials 
Development of Modules 
Planning Workshop 

(30persons x Rs.1000 x 3days)
Workshop for Resource Persons 

(30 persons x Rs.800 x 5days 
Printing of the module 

(30,000 copies x Rs. 40/-)
Training of Resouxe Teams (114 person x Rs. 800 x 5 days)

80

S O

240

TOTAL 1 410
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STATE LEVEL INTERVENTIONS DPEP-III
Annual Budget Estimates for the year 1999-2000

S.No. Activity/Component 1999-2000 
(6 months)

-1 -  .2 i -3
3.5 Creation of an “Activity Bank"

3.5.1 Workshop to pr6vide exposure to new experiments / innovations {80 persons x Rs. 800 x 3 day: 192
3.6 Preparation of Teaching Aids

3.6.1 Experience sharing workshop(76 persons x Rs. 10000 x 5 days) 380
3.6.2 State Resource Persons Workshop{76 persons x Rs. 1000 x 5 days) 380
3.6.3 District Functionaries Familiarization workshop(114 persons x Rs. 800 x 3 days) 275
3.6.4 Organisation of Teaching Aids Melas 200
3.6.5 Printing of Booklets(60,000 copies x Rs. 30/-)

TOTAL 1 1427
TOTAL: QUALITY IMPROVEMENT 2207

D. CAPACITY BUILDING
4.1 Strengthening of SPO

4.1.1 Staff Salaries (6 months salary in year 1999-2001 )(For details see Annexure -  1) 1505
4.1.2 Recurring Expenditure

POL & Vehicle Maintenance 120
—Telephone (for 6 months in 1997 -  98) 50
Maintenance
Contingent Expenditure 200
T.A 200
Printings 100
Rents & Taxes 100
Incentive / Honorarium 100
Hiring of Vehicle 50

4.1.3 Ccistruction if MIS Cell
4.1.4 Office Equipment

—Hardware (4 computers with accessories) 800
—Laptop 1 200
Heavy Duty Laser Printer 100
Ccmcuter Software 100
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STATE LEVEL INTERVENTIONS DPEP-lll
Annual Budget Estimates for the year 1999-2000

S.No. Activity/Component 199S-20D0
months)

-1 -2 -3
—2 AC for Computer Room@ Rs. 30,000/-
— 2 Typewriters© 30,000/- 60
Photocopier 600

—1TV&VCR 60
4.1.5 Vehide (2)(0ne for APD another for common pool) 700
4.1.5 Purchase of books and journals 10

TOTAL 5055

4.2 Divisional Level
4.2.1 • Divisional Project OfTice{For details see Annex-11) 28323
4.2.2 Devetopment of (AWP&B and Monitoring) 100
4.2.3 Supervision Missions 100

TOTAL 28523
4.3 MIS

4.3.1 Adoption of EMIS & PMIS Package 200
4.3.2 Preparation / duplication of training manuals 200
4.3.3 Operationalisation of system 200
4.3.4 Training of SPO Staff 100
4.3.5 Training of DPO Staff 150
4.3.6 Preparation of EMIS / PMIS formats 100
4.3.7 Printing & Distribution of formats 20
'.3.8 Consultancy 200

- TOTAL 1170
4.4 Administrative & Financial Monitoring

.4.1 Training of SPO /-DPO / DIET Staff(190 persons x Rs. 800 x 5 days) 760
.4.2 LACI Formats ( Printing , distribution, Generation of information) 100

1 TOTAL 850
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STATE LEVEL INTERVENTIONS DPEP-III
Annual Budget Estimates for the year 1999-2000

S.No. Activity/Component 1999-2000 
(6 months)

-1 -2 -3
4.5 Development and Printing of Financial HandDooks(2000 copies x Rs. 50/-) 100
4.6 Development and Printing of Manuals

4.6.1 “ BRC (2000 copies x Rs. 40/-) 80
4.6.1 —NPRC (1000 copies x Rs. 20/-) 200

4.7 Micro planning & School mapping
4.7.1 Training of BRG through SIEMT / DIETS 50

4.8 Research & Evaluation 500
TOTAL CAPACITY BUILDING 36538

Zm DISTANCE EDUCATION
5.1 Strengthening of SiET

5.1.1 Materia! development
5.1.2 Replication & assesmentation of materials 200
5.1.3 Workshops @ Seminars 100

TOTAL 300

GRAND TOTAL OF SPO 50483.00

Strengthening o f SCERT 16769
Strengthening o f SIET 6050
Strengthening o f SIEMET 17522
Strengthening ofMahila Samakhya 1845
Strenathenina o f Basic Shiksha Parishad
(i) Finance Wing 1629
(ii) State Text Book Wing 19033

Total 62848
Grand Total o f State Level Interventions 113331.00
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CHAPTER-16 
PROJECT COST 

STATE LEVEL INTER\'ENTIONS DPEP-III
(Rs. in thousands)

S.N o. A c tiv ity /C o m p o n e n t 1999-2000
(6 montlis)

2000-01 2 0 0 1 -0 2 '' 2002-03  •i' J
2a03 -04 2 0 0 4 -0 5 ;11i

2004-05 
(6 months) j

T o t a l !!
i

■ (1) (2) (3) (4) (5) i (6) (7) (8) I (9) !
A A C C E S S

1
i

1.1 A lte rn a t iv e  S chooling 1
i

1.1.1 - Exposure visits 100 100 100 — — -- 300
1.1.2 - Workshops on Dissemination of appropnate 

AS nlodels (40persons x Rs. 1000 x 4days)
160 • 160 160 160 160 -- 800

1.1.3 - Monthly review & planning meeting of SRG 
& AS Coordinators 50x1 days x.5x3

75 150 150 150 150 75 -50
1
j

1.1.4 - Seminars workshops on AS issues 2 lakh per 
year

200 200 200 200 200 100 IlOO j

1.1.5 - Material Development 200 200 200 200 200 — 1000

1.1.6 - Training of Master Trainers 
(76 persons x Rs. 125 x 10) 2 batches

190 190 --- _ 380

1.1.7 - Documentation — 100 100 100 100 — 400
1.1.8 - Grant to NGO's 500 1000 1000 1000 1000 — 4500 ^
1.1,9 - Evaluation of AS Centres — — 300 — — . . . 300 ,

 ̂ 1.1.10 j- Research on A S. issue 200 1 - 1 300
1

1

i
1 __ 1

i 500 '

1.1.11 ’W orking Children i

j
i
1

1
1
1

1
i
1

j

!

’ ■ Sur\'ey 200 : -00 1 - ; 400
; ■ Development of Study material (Seminar, 
! Workshops, ic Printing )

- ; 600 600
1

400
i

! ii
i 1600

1
•Total 1825 ! 2900 2810 2510 ; 1810 ■ 1‘ 5

i

j
I 12030;

1 ^TOTAL ACCESS 1825 j 2900
1

2810 ! 2510 i 1810 I r s - 1 12030!

2.C0



(Rs. in thousands)
S.No. ActivitjVComponent 1999-2000 12000-01 :

6 months) \
2001-02 2002-03 ! 2003-04

11
2 0 0 4 -0 5 !2004-05

(6 months)
T o ta l

(1) (2) (3) ! (4) (5) ! (6) (7) (8) (9)
B. RETENTION

= 1 
! 1

1 1 1 
i i 1

2.1 Awareness building 1 (
1 1 1  1 !

2.1.1 State level Seminar / Workshops 100 i 100 - } _ . -- 200

I
2.1.2 Development & Production of print materials 200 300 300 200 200 - - 1200

I

2.1.3 Printing & Dispatch of letters to Gram Pradhans 
and teachers

200 200 200 200 200 — — 1000 1
1
1

j

2.1.4 State level meetings of
..... i

!
—NGOs / Voluntary Agencies 50 loo' 100 100 100 50 “ 500 j

(50persons x Rs.lOOO x Iday)

2.1.5 Regional Level meetings 100 200. 200 100 100 - - 700 1

(Public representatives and Community 
Leaders) 1

1

(Rs.50,000/- per meeting) I

! 2.1.6 Development audio publicity matenals 1i
—Development & Production of jmales, songs 
& films.

200 i 300-
I

300 200 - — - 1000

! —Copymg Si Production 200 1 600 300 100 - - - 1200

I 2.1.11 Consultancy 100 j 3oa 300 200 - — - 900
; Total 1150 ! 2000 ISOO 1100 600 50 “ 6700
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(Rs. in thousands)

S.No. Actrvin/Cotnponent 1999-2000
(6 months)

2000-01 2001-02 2002-03 12003-04: 2004-05 I Total I

\ (6 months)

(1) i l l (3) (4) (5) (6) (7) (8) (9)
2.2 N T C  Training

II
2.2.1 I Refmemen: of VEC training module

— Planning Workshop 
( 40 persons x Rs. 1000 x 4 days )

— Workshop for Finalisation of modules 
(15 persons x Rs. 1000 x 1 days)

j -  Printing of modules for trailing ( 2000 
■ copies)

I — Workshop to develop training strategy for 
: trailing

Trailing of the VEC training module 
Finalisation of trainihg module
— Feedback workshop 

(15 persons X Rs. 1000 X 4 days )

' — Printing of modules 
(1,00,00- copies xRs. 10)

2.2.4 Training o: Trainers
(40 person: x Rs. 1000 x 4 da\^)

T O T \L

}
i 2.2.2 
I 2.2.3

160 160

(

160 160

I
1

j
160 800

30 30 30 30 30 - 150

40 40 40 40 40 — 200

10 10 10 10 10 — 50

20 20 20 20 20 ~ 100

60 60 60 60 60 ~ 300

1000 1000 1000 1000 1000
1

5000
!

160 i60 160 160 160
1 1 i 1 1

1 800 !
1 11

1480 1480 1480 1480 1480 - j 7400



(Rs. in tliousandsV

S.No. A ctiv ity /C om p on en t 1999-2600
(6 months)

:̂ ooo-oi ii2001^02 2002-03;
1i

2003-04  :
i
2004-05
(6 months)

T o ta l

i (1) (2) (3) (4) .. (5] (6) 1 (7) 1 (8) ' (9)

2 3 Im prov in g  S chool E nvironm ent

(

2.3.1 -  Printing & distribution of school improvement 
Teadier Grants manual

1000 - 1500 - 1500 — 4000

2.3.2 -  Printing & distribution of construction / repair 
manual

1500 3000 3000 ~ ~ - 7500

TOTAL 2500 3000 4500 - 1500 - 11500



ousands)

S.No. I
1!

A ctiv ity /C om ponent 1999-2000
(6 month.s)

2000-01 2001-02 2002-03 2003-04  2004-05
1(6 months)

Total i

( 1 ) ' (2) (3) (-4) (5) (6) (7) i (8) (9)
j

2A E C C E  &  G irl’s E ducation

j

j

2.4.1
(

- Exposure Visits 100 — 100 - — - 200

2.4.2 - Planning Review meetings 

( 50 persons x Rs. 500 x 2 days )

50 — 50 — -

1
1
1

1 0 0 !
1
i

2.4.3 - Quarterly meeting of SRG for Girl’s Education 
& E C C E (5 0 X 4 1 0 0 X ld a y )

100 200 200 200 200 100
!

1

1000

2.4.4 - Material Development, Printing & distribution 600 600 600 600 600 i 3000

2.4.5 -Training of Master Traineers in SCERT 200 200 200 200 — — i 800

2.4.6 - Evaluation of ECCE centre — — 300 — — — 300

2.4.7 -  Printing of monitoring &  reporting forms 20 20 20 20 20 — 100

2.4.8^ -  Seminar, Workshop 300 300 300 300 300 — 1500

2.4.9 -  Training orientation for input in Model cluster 
approach

— — 200 200 200 - 1 600
i

2.4.10 Documentation
; 100 100 1 0 0 1 0 0 1 0 0 500

1 2.4.11
j

1

1 Research 2 0 0 2 0 0 2 0 0 2 0 0 2 0 0 —

i

1000 1

! 2.4.12 ; Grant to NGO 5 0 0 5 0 0 5 0 0 - -

1

1500 :

1 j TOTAL 2170 2120 2770 1S20 1 1620 100 10600 !
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(Ks. in tnousanas)

S.No. I
ii

A ctivin /C om ponent 1999-2600 1
(6 months)

2000-(H :2001-02 2002-03 2003-04^: 2004-05 1
i(6 months)!

Total

(1) =
I

-  (2) - — (3) i ;■ (4) 1 ( 5 ) (6) (7) i (8) ;
2*5 : Special Education i1

2.5.1
(

Quarterly mretmg of SGR &. Review of planning 
with districts

100 200 200 — - ” 500 j
!

1
t1

2.12 Printing & distribution of material 160 200 200 200 - -

I

760

2.5.3 Sensitization of district resource teams 
(  76 persons x Rs. 1000 x 3 days )

228 228 228 228 228 - 1140

2.5.4 Grartt to NGO 1000 1000 1000 1000 1000 - 5000

TOTAL 1488 1628 1628 1428 1228 “ 7400

2.6 Innovations (AVall Nev.'spaper etc.) 500 500 500 500 500 2500

1 1

1 1 TOTAL 500 500 500 500 500 > - i 2500

X o ^



in thousands)

S.No. A ctiv ity /C om ponent 1999-2000 2000-01 2D01-02:
1

t

2002-03 2003-0+ ; 2004-05
(6 months)

T o ta l

(1) (2) (3) (4) (5) (6) (7) 1 (8) (9)

2.7 M inorities  Issues
( \X

!
i
\

2.7.1 Convergence & awareness building meetings 25 50 50 50 50 " 225

2.7.2 Seminar /Workshofj at State Level to promote 
convergenvce

300 300 300 300 300 - 1500
j

2.1.3 Material development & Printing - 150 150
• 300 1

i!

TOTAL 325 500 500 350 350 - 2025

TOTAL RETENTION 9613 11228 13178 6678 7278 150 1 48125
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S.No.
j

Activity/Component 1999-2000
(6 months)

2000-01 2001^02; 2002-03
1!

2003-04^.
1
2004-05
(6 months)!

T o ta l i

0 )  i (2) (3) (4) C5) (6) (7) i (8) ■ (9) i

c . QUALITY IMPROVEMENT 1
i

! ( ......

3.1 Dissemination of baseline achievement 
data
— 2 day workshop 

(120 persons x Rs. 500 x 2 days)

i
I

120 — 120 - “ - 240

3.2 Visioning Workshop
— Workshop 

(100 pefsons x Rs. 1000 x 2 days)
200 200 200 ~ - “ 600

3.3 Workshop on academic / quality issues 
with DIETs & DPOs

1

50 50 50 50 “ 200

1

i
TOTAL 370 250 370 50 0 0 1040



(Rs. in thousands)

S.No. A ctiv ity /C dm ponent -l-999.2fl00J  
(6 months)

2 0 0 0 -a i 12001-02;12002^03: 2003-0+ 2004-05
(6 monthN)

T o ta l

1 (1) (2) (3) ( (4) (5) (6) . (Z i_  . (8) i (9)

3.4 M ultigrade Teaching
I1
i1

3.4.1 Exposure \isits 80 200 200 — —
1

480

3.4.2 Duplication of Materials . --- 100 100 100 - -- 300 1
i

3.4.3 Development of Modules

—Planning workshop 90 — 90 — 180
i

GOpersons x Rs.lOOO x 3days) j

i
—^Workshop for Resource Persons 240 — 240 - — -- 480

(30 persons x Rs.800 x 5days

—Printing of the module — 1200 — 1200 “ — 2400

(30.000 copies x Rs. 40/-)

3,4.4 Training of Resource Teams 
(114 person x Rs. 800 x 5 days)

1

456 456 456

11

456
"

!

1824
1

! TO TA Lj--------—-------- —--------------—----------------------------- 410 i 1956 10S6 1756 456 1
1 5664

:?o2



S.No.
1

1
A ctiv ih '/C om pon en t 1999-2000

(6 months)
2000-01 2001-02;

1!
2002-03 2003-04 2004-051

(6 months)}

----------------
Total 1

i1

(1) (2) ! (3) (4) (5) I (6) (7) (8) i (9) 1

3.5 Creation o f  an “Activ itj B a n k ”
1

!
-------------1----------

i

3.5.1 Workshop to provide exposure to new 
experiments /
innovations (80 persons x Rs. 800 x 3 days)

1Q2 192
f

192' 192 192
I

_  1 9 6 0 ;

3.6 Preparation o f  T each in g  A ids
i( 1

!

3.6.1 Experience sharing workshop 
(76 persons x Rs. 10000 x 5 days)

380 — 380 “ — — 760

3.6.2 State Resource Persons Workshop 
(76 persons x Rs. 1000 x 5 da>^)

380 — 380 “ — — 760

3.6.3 District Functionaries Familiarization workshop 
(114 persons x Rs. 800 x 3 days)

275 275 275 275 275 — 1375

3.6.4 Organisation of Teaching Aids Melas 200 300 300 300 300 - 1400

3.6.5 Printing of Booklets 
(60,000 copies x Rs. 30/-)

1800 1800. — 3600
i

1 i
1

1 TO TA L ! 142" 1 2567 I 1527 I 2567 r  .. V67_ 1 0 SS55 I

T O T A L : Q UA LITY  LMPROXTIVIENT 2207 4773 2983 4373 1223 15559



S.No. A ct iv ity /C om p on en t 1999-2000
(6 months)

2000-01 2 0 0 1 -0 2 :2 0 0 1 -0 3
i1

'2003 -04  12004-05
|(6 months)

Total

(1) ! (2) ! (3) (4) 1 (S) (6) (7) 1 (8) !
D. 11

4.1

4.1.1

CAP.ACITY BUILDING

Strengthening o f  SP O

Staff Salaries (6 months salary in year 1999 - 1505

i1
j

8832 9712 10200

i

10708 5611 46568 j

4.1.2

1

2000) (For details see Annexure -  I)

Recurring Expenditure 

—POL & Vehicle Maintenance

1
i

120 i 800 800 800 800 400

i
I

j

3720 1
—Telephone (for 6 months in 1997 -  98) 50 ; 200 200 200 200 100 950 i
—Maintenance — i 400 400 400 400 200 1800 I
—Contmgent Expenditure 200 i 1200 1200 1200 1200 600 5600
—T.A. 200 I 1000 1000 1000 1000 500 4700
—Printings 100 200 200 200 200 100 1000
—Rents &, Taxes 100 200 300 300 300 150 1350
—Incentive / Honorarium 100 200 200 200 200 100 1000
-- Hiring of vehicle 50 ; 100 100 100 100 50 500

j 4.1.3 Conrimction if MIS Cell -
)
 ̂ •' 1000 “ — - -- 1000 i1 1

' 4.1.4 ! Office Equipment
i

—Hardware 800

-
11
1

i SCO

i

(4 computers with accessories) 
—La;:op 1 ! 200

i1
200 i

— Dut y Laser Printer 100 , — — — — 100 1
1 —Computer Software 100 2 0 0 100 — — — 400

—2 AC for Computer Room - - - 60 — _ _ _ 60
@  Rs 30,000/- '

1
i

2 1 0



S . N o . ! A ctiv if} /C om p on en t 1999-2600
(6 months) 1

2000-01 2001-02 :
j
2002-03 2 0 03-04  12004-05

1(6 months)
Total

(1) (2) (3) ^ i-t) (5) i (6) . . .  (7) (8) I (9)
— 2 Typewriters — —— ----- -  60 1 — . —  ! _i 60 :

i Rs. 30,000/- 1 L
I
i

i
; —J^hotocopier 600 — : —  i --- — 600 j

j — 1 LCD Projector — •; 250 j — — --- — 250

~ 1  T\^ & VCR 60 — — — --- — 60

4.1.5 Vehicle (2) 700 — — --- — 700
(One for APD another for common pool)

4.1.6 Purchase of books and journals
[

10 20 20 20 10 - 80

4.1.7
L[

Purchase of fiimiture 500 50 50 50 - 650

T O T A L 5055 15162 14282 14670 15168 7811 j 72148

i 1

4 .2 ' 1 D i\isional Level

4.2.1 Divisional Project Office 28323 16742 17309 17904 18530 9596 108404
( For details see .\nnexure 11)

1 4.2.2 1I Development of (AWP<tB and Monitoring) 100 100 100 100 100 - 500 !
■ 4,2.3 Supervision Missions 100

1
200 200 200 200 ! ■ 900 :

1

; T O T A L 28523 1 17042 17609 18204 18830 j 9596 ! 109804
!



(Rs. in thousands)

S.N o. A ctiv ity /C om p on en t 1999-2000
(6 months)

2000^01 2001^02
t
2002-03 2003''-04 2 0 0 4 -0 5

(6 months)
Total 1111

0 ) (2) '(3) ^ (4) (5) 1 (6) (7) (8) (9)

4 3

4.3.1

MIS

Adoption o f EMIS &. PMIS Package 200  ̂ 200 400

4.3.2 Preparation / duplication of training manuals 200 — 200 100 - --- 500

4.3.3 Operationalisation of system 200 400 200 100 ’ - --- 900

4.3.4 Training of SPO Staff 100 140 100 60 20 420

4.3.5 Training of DPO Staff 150 300 150 100 100 — 800
♦

4.3.6 Preparation of EMiS / PMIS formats 100 200 100 100 100 — 600

4.3.7 Printing & Distribution of formats 20 20 20 20- 20 — 100

1 4.3.8 Consultancy 200 400 200 200 100 1100

1

TOTAL 1170 1660 970 680 340 — 4820



(Rs. in thousands)

S.Xo. A c tiv ih ’/C om p on en t I
i1
-1 9 9 9 -2 0 0 0  

(6 months)
2000-01 2 0 0 1 -0 r  2 0 0 1 -0 3 '

i
2 0 0 3 ^ -r 2 0 0 4 -0 5 j

|(6 months);
I o ia i ' 1

1

(1) (2) ■ _ i (3) '  (i) (5) ! (6) (7) i (8) ! (9) i

A3

4.3.1

MIS

Adoption of EMIS & PMIS Package 200 200

i
i

400

4.3.2 Preparation / duplication of training manuals 200 — 200 100 - — 500

4.3.3 Operationalisation of system 200 400 200 100 -
1!' 900

4.3.4 Training of SPO Staff 100 140 100 60 20 - 1 420
4.3.5 Training of DPO Staff 150 300 150 100 100 - 800

4.3.6' Pieparation of EMIS / PMIS formats 100 200 100 100 100 - 600
4.3.7 Printing & Distribution of formats 20 20 20 20 20 " ! 100 i

1 i
4.3.8

I

Consultancy 200 400 200 200 100

i

__
i
I

! i 
j 1100

I
I TOTAL 1170 " 1660 970 680 340

i
- 4S20 I

211



(Rs. in thousands)

S.No. A ctiv ity /C om p on en t 1999-2000
(6 months)

2000-01 2001-02 ;2002-03 '2 0 0 3 -0 4  i
1
i
2004-051
(6 month.s)j

T o ta l

(1) - ................................... ..,(2). ............................... (3) (4) (5) (6) (7) (8) (9)

4.4 Administrative & Financial Monitoring

4.4.1 Training of SPO / DPO / DIET Staff 
(190 persons x Rs. 800 x 5 days)

760 760 -- 760 -- 2280

4.4.2 LACI Formats ( Printing , distribution, 
Generation of information)

100 200 200 200 200 " 900

TO TA L 860 960 200 960 200 3180

4.5

11

Development and Printing of Financial 
Handbooks

(2000 copies x Rs. 50 /-)

100 — — —

1
1

1 i 
11 '
I i} ; 1

TO TA L 100 - -
1

1
! - 100



(Rs. in thousands)

S.No.
'

A ctiv ify /C om ponent 1999-2000
(6 months) 1

2000-01 I2001-0211
2002-031

I
2003-04-; 2004-051

i(6 month.s)!
Total

(1) (2) (3) (-1) i (5) i (6) (7) (8) ! (9)

4.6
f

Development and Printing of Manuals !1j
4.6.1 i 

j
~B R C  (2000 copies x Rs, 40/-) 80 — 80 -- -- “ 160

4.6.1 1—NPRC (1000 copies x Rs. 20/-) 200 — 200 -- -- - 400

TOTAL 280 — 280 1 - 560

1
4 J  1Micro planning & School mapping

4.7.1 Training of BRG through SIEMT / DIETS 50 100 100 100 100 450

TOTAL 50 100 100 100 100 ~ 450

4.8 Research & Evaluation 500 1000 1500 1000. 1000 - 5000

I  TOTAL
1

500 1000 1500 1000 1000 - 5000

i ’
1 TO T A L  C A P A C m  BUILDING
i i

36538
1

'  35924 1 34941 35614 35638
j

17407
ii

196062



(Rs. in thousand)

S.No. A ctiv ity /C om ponent 1999-2000
(6m onths)

2000-01 2001-02 2002-3 2003-4 2004-5
(6m onths)

T otal

1 2 3 4 5 6 7 8 9

E.

5.1

/ i . l

5.1.2

5.1.3

DISTANCE ED U C A T IO N  

S trengthening of STET

Material development

Replication & dissem ination of materials

Workshops & Seminars

200

100

1000

500

100

500

100

200

100 100

—

(

1000

1400

500

TO T A L 300 1600 600 300 100 0 2900

F. M gt of Innovative Schem e 1069 974 1019 1079 1143 607 5891

GRAND T O T A L  O F SPO 51552 57399 55531 50554 47192 18339 280567

a i6



(Rs. in thousand)

S.^No. A ctiv ity /C om ponent 1999-2000
(6m onths)

2000-01 2001-02 2002-3 2003-4 2004-5
(6m onths)

T otal

1 2 3 4 5 6 7 8 9

G S treng then ing  of SC ER T 16409 10062 23298 11538 23638 — 84945

H

I

S treng then ing  of S IET  

S treng then ing  of SEEMAT

6050

17522

780

22200

780

24262

855

25656

995

27096

9460

116736

J S treng then ing  of M ahila Sam akhya 1845 935 1100 1296 1529 6705

K S treng then ing  of Basic Shiksha 
P arish ad
(i) - F inance W ing 1629 373 410 451 496 248 3607

(ii) - S tate T ex t Book W ing 18124 3968 4345 4799 5276 2695 39207

T O T A L 62848 1  ̂ 39403 55306 1 45696 60142 3211 266606

G R A S D  T O T A L  OF STATE L E V EL 
IN T E R V E N T IO N S

113331 ' 95828 109818 95171 106191 20943 541282



SUM \L\R Y  OF STATE LEVEL INTERVENTIONS <DPEP-III

(Rs. in thousands)

S.No. A ctiv ity /C om p on en t Y ear Total 1

1999-2000  
(6 m onths)

2000-01 2 001-02 2002-03 2003-04 2004-05
(6 months)

(1) (2) (3) (4) (5) (6) (7) (8) ■

A. ACCESS 1825 2900 2810 2510 1810 175
1

12030 1

B. ' RETENTION 9613 11228 13178 6678 7278 150 48125

C. QUALITY IMPROVEMENT 38643 40570 53243 44163 54586 - 231205 !

D. CAPACITY BUILDING 63250 41130 40587 41820
1

42517 20618

i

249022

GR.AND T O T A L 113331 95828 109818 95171 106191 20943
I

5412S2



Calculation of Staff Salaries -  DPEP III
(R s . in tliousands)

S.No. Name of Posts
I

No. of 
Posts

Pay Scales 
(Rs.)

1999-2000 
6 months---------- ---^

2000-2001 , 2001-2002 1 2002-2003 ! 2003-2004 1 2004-05 
6 months i

TOTAL

r ’ year | 2"% ear 1i 3̂ " year 4'^ year 5 '̂ year

(1) (2) (3) (4) (5) (6) j
1

(7) (8) ((9) I
1

(10) 1
1

(11)

(1) State P ro ject D irecto r 1 18400-22400 - 352 1 370 1 388 i 407 i 213 ! 1730

(2) C hief F inance 
C on tro lle r

1 16400-20000 168 337 1 354 372 390 195 j
11

1816

(3) A dditional S tate 
P roject D irec to r

1 14300-18300 - 300 315 331 347 182 1 1475

(4) A dditional P ro ject 
D irecto r

1 14300-18300 150 300 315 331 347 iS2 1625

(5) Senior P ro fessio n al 7 12000-16500 - 1767 iI 1855 1Q47 2044 1073 8686

(6) Senior F inance & 
A ccounts O fficer

1 10000-15200 - 202 212 223 234 123 ! QQ4

(7) ' System  A nalyst 1 10000-15200 101 202 212 223 . 234 123 1005

(8) Procurem ent M anager 1 10000-15200 101 202 212 223 234 1 123 1095
(9) F inance & A ccounts 

O fficer
1 8000M3500 - 160 168 176 185 97 786!

(10) P ro fessionals 7 8000-13500 - 1120 ! 1176 1235 1297 1 680 . 55OS

? (11) A dm in istra tive  O fficer 1 i 8000-13500 1 [ • ■ 168 1 176 185 07 626

■ (12) Com puter P rogram m er i 1 '8000-13500 1 80 i. 60 168 i 176 i 185 ' 07
i (13)
i

C oord ina tor 
(D istance E ducation)

1 1
i

8000-13500

1
; 168
1

176 j 185
i

I 07 (̂ 2o
!

i1 I T O T A L i! 1 i 600 5002 1 5693 1 5977 i 6274 3282 26828

x \ ^



(Rs. in thousands)

S.No. Name of Posts Nt). of 
Posts

Pay Scales 
(Rs.)

1999-2000 ! 
6 months

2000-2001 2001-2002 r2002-2003
1
1

2003-2004 1 2004-05 
6 months

TOTAL

1 1
r S e a r

1
2"̂  ̂year

1
T rd i3 year ;

1
4 '̂ year {

1
5^’ year 1

I

(1) (2) (3) (4) (5)
(

(6) (7) (8) (9) I
11

(10) (11)

(1 4 ) A sst. F in a n c e  & 
A c c o u n ts  O f f ic e r

2 6500-10500 75 266 279 293 308 1 162 1383

(1 5 ) O ffice
S u p e r in te n d e n t

1 5500-9000 56 113 119 125 131 69 1 613

i
(1 6 ) S en io r  A c c o u n ta n t 1 5500-9000 ■ 56 113 119 125 131 69 ! 613

(1 7 ) S teno 2 5500-9000 - 226 238 250 262 138 I 1114

(1 8 ) S teno 5 5000-8000 - 500 525 551 578 303  ̂ 24 5"

(19 ) C o m p u te r  O p e ra to r 4 5000-8000 200 400 420 441 463 243  ̂ 2167
(2 0 ) A c c o u n ta n ts 3 5000-8000 - 300 315 331 348 183 1 1477
(2 1 ) S en io r A u d ito r 3 5000-8000 150 300 315 331 348 183 ! 1627
(2 2 ) A c c o u n ts  C le rk 2 4000-6000 82 163 171 180 189 99 ! 88 4

(2 3 ) S en io r  C le rk 6 4000-6000 245 489 513 538 565 297 2647
(2 4 ) C a sh ie r 1 4000-6000 41 82 86 90 95 50 1 4 4 4

(2 5 ) D riv e r 6 3050-4590 - 373 392 1 412 i 432 2 2 7 ' 1836

■ (26 ) 1 Peon 8 2550-3200 - ' 404 424 44 5 1 467 I 24 5 1985

‘ (2 7 )
1
I W atch m an ! 2 2550-3200 - [  101 1 103 1 111 i 117 i 6 1 : 403

i 1 T O T A L 1505 8832 1 9712 i 10200 I 10708 ! 5611 46568



. t r n e x u r e  -  i i

CaJculation of Estimated Budget for Divisional Project Office under -  DPEP III-
(Ks, in thousands]

S.No. Name of PDsts/hems No. of 
Posts/ ^

Pay Scales 
(Rs.)

1999-2000 ; 
6 months |

2000-2001 i
i

(

2001-2002 :
i
I

2002-2003 2003-2004 i 2004-05 
6 months |

TOTAL

Items i r ‘ year 2"“ year 3*̂  year | year 5^' vear i
i i1

(1) (2) (3) ^ (4) (5) (6) (7) (8) (9) (10) (11)

(1 ) D iv is io n a l P ro je c t 
o f f ic e r

19 : 10000-15200 1919 3838 4030 4231 4443 2333 20794

(2 ) S teno 19 i 5000-8000 950 1900 1995 2095 2200 1155 10295

(3 ) C o m p u te r  O p e ra to r 19 5000-8000 950 1900 1995 2095 2200 ! 1155 1 10295

(4) C le rk 19 4000-6000 779 1558 1636 1718 1804 i 947 i 8442

(5 ) D riv e r 19 i 3050-4590 590 1181 1240 1302 1368 718 6399

(6 ) P eon 19 1 2550-3200 475 950 998 1048 1100 578 5149.

(7 ) V e h ic le s  @ 350 19 i 6650 - - - - - 6650 i

(8 ) M IS  E q u ip m e n t @ 
250

19 ! 4750 - - - - 4750^

(9 ) E q u ip m e n t (S) 50 19 950 - - - -
i
! i 950

(1 0 1
1

F u rn itu re  & F ix tu re  
@ 120

19
1

2280 1
1
1

- i

i
- • 1 1 2280

: (1 1 ) M IS C ell ^  150 19 2850
>
i 11 1

1
!

1
i 2850

(1 2 ) T e le p h o n e  & F ax  @ 
40

19 1330 1140 1140
1

1140 1140 1 1140
i

1 6460
1

(1 3 )
1

P h o to  C o p ie r @ 100 19 1900 -
1

- - - 1 1900i
i

2 2 1



(Rs. in thousands)

S.No. ; Name of Posts /Items No. of 
Posts/

Pav Seales 
*(Rs.)

1999-2000 
6 months

2000-2001 2001-2002 _2002-2003 2003-2004 I 2004-05 
6 m onths

I TOTAL
i

i■ 1
1 1

Items r ‘ year 2"%’ear | 3"̂  year 4“  ̂year 5̂ *’ year i ; ! 1

(1) (2) ( (3) (4) (5) (6) , (7) (8) (9) (10) i (11) :
!

(1 4 ) P O L  & V e h ic le s  
M a in te n a n c e  @ 1 00

19 950 1900 i
1

1900 1900 1900 950 9500;

(5 5 ) M a in te n a n c e  (a). 20 19 - 380 ! 380 380 380 190 i 1710!

(1 6 ) C o n tin g e n c y  50 19 475 950 950 950 950 475 4750!

1 (1 7 ) T .A . (a). 25 19 240 475 475 475 475 240 2380:

(1 8 ) P r in tin g  10 19 95 190 i 190 190 190 95 950.

(1 9 ) R e n t & t a x e s 19 190 380 i1 380 380 380 190 IQOO'

T O T A L 28323 16742 17309 17904 18530 9596 1 108404'



Annexufe - II

Calculation of Estimated Budget for Divisional Project Office under -  DPEP III-
(R s. in thousands)

S.No. Name of Posts/kems No. of 
Posts/ '

Pay Scales 
(Rs.)

1999-2000 i 
6 months |

2000-2001 I
j

2001-2002
i
j

2002-2003 2003-2004 i 2004-05 
6 months I

TOTAL

Items i r* year 2"‘* year 3*̂  year 4̂  ̂year 5 '̂ year 1
1
I

(1) (2) (3) (4) (5) (6) (7) (8) (9) (10)
1

(11)

(1 ) D iv is io n a l P ro je c t 
o f f ic e r

19 : 10000-15200 1919 3838 4030 4231 4443 20794

(2 ) S teno 19 i 5000-8000 950 1 1900 1995 2095 2200 ! 1155 10295

(3) C o m p u te r  O p e ra to r 19 5000-8000 950 1900 1 1995 2095 2200 ! 1155 1 10295

(4) C le rk 19 i 4000-6000 779 1558 1636 1718 1804 i 947 ii 8442

(5) D riv e r 19 1 3050-4590 590 1181 1240 1302 1368 ! 718 6399

(6 ) Peoil 19 i 2550-3200 475 ' 950 998 1048 1100 578 5149

(7 ) V e h ic le s  350 19 1 6650 - - _ - 6650 '

(8 ) M IS  E q u ip m e n t @ 
250

19 ' 4750 - - - - 4750.

(9) E q u ip m e n t (a), 50 19 950 - - - -
1
1 i 950

( 1 0 1
1

I

F u rn itu re  & F ix tu re  
120

19 2280 i
-

j

i
1

-  •
j

1 2280

i (1 1 ) M IS C ell 0 ). 150 19 2850 i
i
1

i
1 -

]

I 2850

(1 2 ) T e le p h o n e  &  F ax  @  

40
19 1330 1140 1140 1140 1140 j 1140

i
6460

j

( 1 3 )
1

P h o to  C o p ie r @ ,  100 19 1900 - - - - 1900



(Rs. in thousands)

S.No. ; Name of Posts /Items No. of i 
Posts/

Pav Scales 
*(Rs.)

1999-2000 
6 months

2000-2001 2001-2002 .2002-2003 2003-2004 Ii 2004-05 
6 months

1 TOTAL
i

1• 1 Items year 2"% ear ; 3"̂  year 4“̂  year 5̂ ’’ year 1

i (1) (2) ( (3) (4) (5) (6) , (7) (8) (9) (10) (11) :

(1 4 ) P O L  & V e h ic le s  
M a in te n a n c e  @ 100

19 950 1900 !
1

1900 1900 1900 950 9500 ;

(1 5 ) M a in te n a n c e  20 19 - 380 ! 380 380 380 190 i 1710I

! ( I 6 ) C o n tin g e n c y  @ 50 19 475 950 950 950 950 475 4750 1

1 (1 7 ) T .A . (a). 25 19 240 475 i 475 475 475 240 2380;

! (1 8 ) P r in tin g  @ 10 19 95 190 j 190 190 190 95 950:

(1 9 ) R e n t & t a x e s 19 190 380 1̂ 380 380 380 190 1000^

T O T A L 28323 16742 i 17309 17904 18530 9596 1 108404^



Budget estimates -Mahila Samakhva Programme

(Rs.in lacs)

1. Training arrangements for D istrict Programm 
Coordinator, Resource Persons and wor 
supervisors.

r*  Y ear 2"** Y ear Y ear 4**'Year S ^ 'Y ear T otal

A Training Consultant 24 w om en mon. L92 2.11 2.32 2.56 2.81 11.72

B Cost o f training needs and preparation o f 
training modules.

LOO 1.20 1.44 1.73 2.07 7.44

C Environm ent B uilding and M edia-Adocacy. 0.50 0.60 0.72 0.86 1.04 3.72

D Action Research LOO 1.20 1.44 1.73 2.07 7.44

E Lap Top 2.00 0.00 0.00 0.00 0.00 2.00

F Copier 3.00 0.00 0.00 0.00 0.00 3.00

G Com puter with Projector L50 0.00 0.00 * 0.00 0.00 1.50

H Documentary F ilm s 2 each year 3.00 3.60 4.32 5.18 6.22 22.32

I V ehicle for training purposes 4.00 0.00 0.00 0.00 0.00 Q  4.00

J M aintenance o f Vehicle 0.50 0.60 0.72 0.86 1.04 3.72

K H onoraria of Driver 0.03 0.04 0.04 0.04 0.04 0.19

T O T A L 18.45 9.35 ILOO 12.96 15.29 67.05



Budget Estimats-Strengthening of Basic Shiksha Parishad

(Rs. in thousand)

S.NO. A ctiv itiy /C om ponent 19^9-2000 (6 m onths) 2000-01 2001-02 2002-03 2003-04 2004-05 
(6 m onths)

T otal

1 2 3 4 5 6 7 8 9
(1) F inance w ing

4 Computer(according to 223 - - - - - 223
estimate given by NIC)
2 Printer @ 15,000/- 30 - - - - - 30
1 Generator 20 kwtt. 100 - - - - - 100
Computer Room 500 - - - - - 500
1 Vehicles 350 - - - - - 350
U.P.S. 20 - - - - - 20
Furniture& Equipm ent 200 - - - - 200
Honoraria 40 40 44 48 53 26 251
POL & V ehicles 50 100 110 121 133 67 581
M aintenance
Salary for 4 com puter 96 192 ;^ ii 232 2 5 5 ' 127 1113
operator @ 4000 six
months)

'—\

W ages Driver @ 3400 (6 20 41 ^ ^ 5 50 55 28 239
months) 1

1 T otal 1629 373.00 '410 451 496 248 3607



Budget Estimate - Strentheninq of Basic Shiksha Parishad (Text Book Wing)
(Rs.in Thousands)

S.No. Activity/Component 1999-2000 
(6 Month)

2000-01 2001-02 2002-03 2003-04 2004-05 
(6 Month)

Total

1 1 2 4 5 6 1 7 8 9

State Text Book Winq

1 20"x30" coloured offset machine-1 1400 1400
2 4 Coloured Offset Machine 5000 5000
3 Scanner 5000 5000
4 Camera Process 200 200
5 Plate Making & Metal Slides 200 200
6 Cutting Machine 36"(Automatic) 200 200
7 Stiching Machine (Automatic) 150 150
8 Computer -12 900 1 900
9 U.P.S. 60 60

10 Stabiliser-5 35 35
11 Scooner Plate Bed 20 20
12 Laser Printers 40 40
13 Colour Printers 15 15
14 A.C. - 5 200 200
15 Folding Machine - 2 (Automatic @ Rs.2 lakh) 400 1 400
lelGrading Machine 751 1 75
17|Dab Press 101 1 10

I'lSlNumberina Machine - 5 @ Rs.2 Thousand 1 101 1 10
19|Generator 10 HP 751 1 75
20|Motor Process Tube Sink etc. 2001 1 200
21 Plate Film & Chemicals & Other Materials 20001 1 2000

Total 161901 1 16190

Contd.

1 2 X C

Arti:Kns:TBW-IS;5/23/99



■ OIT^LTieTTTTTCI U r  OITmblld r d r i^ t lc tu  \ 1 ^ 1  p<
Contd...

S.No. Activity/Component 1999-2000 
(6 Month)

2000-01 2001-02 2002-03 2003-04 2004-05 
(6 Month)

Total

1 2 3 4 5 6 7 8 9

1

(
Salarv

Officer - 1 @Rs.10 Thousand 60 120 132 145 160 80 697
2 Proof Reader - 5 180 360 396 436 480 240 2092
31D.T.P. Supervisor - 1 42 84 92 101 111 55 485
4ID.T.P. Operator-10 240 480 528 581 639 320 2788
SjFolding Machine Operator - 1 24 48 53 581 64 32 1 279
D IStiching Machine Operator - 1 24 48 53 581 64 321 279
7|Cutting Machine Operator - 1 24 48 53 58l 64 321 279
8lGrading machine Operator - 1 24 48 53 581 64 321 279
9 IScooner Operator -1 48 1 96 106 1171 129 651 551

lOlPrinting Machine Operator - 2 72 144 158 1741 191 961 835
11 iHelper -15 270 540 594 6531 718 3601 3135
12IBindinq Supervisor-1 36 72 80 88| 97 481 421
ISlBinder - 2 54 408 119 131 1 144 721 628
14|Assistant Binder - 6 126 252 277 3051 336 1681 1464
ISlHelper - 5 90 180 198 218! 240 1201 1046
IStOffice Superintendent -1 36 72 79 871 96 481 418
17!Senior Clerk - 3 81 1 162 178 1 1961 216 1081 941
18lSenior Assistant - 4 1321 264 2901 3191 351 1761 1532
19IJunior Clerk -5 1151 230 2531 2781 306 15- 1335
ZOIStore Keeper -2 661 '132 145| 1601 176 855 1 767
21 iPion - 5 90| 180 1981 2181 240 1201 1046

1 Total 1834| 3668 40351| 44391 4886 24451 21307

Contd...

Arti:Kns:TBW-lS:5/23/99



Budget Estimate - Strentheninq of Basic Shiksha Parishad (Text Book Wing)
(Rs.in Thousands)

S.No. Activity/Component 1999-2000 
(6 Month)

2000-01 , 2001-02 2002-03 2003-04 2004-05 
(6 Month)

Total

1 2 4 ^ 5 6 7 8 1 9

State Text Book Winq

1 20"x30" coloured offset machine-1 1400 - 1400
2 4 Coloured Offset Machine 5000 5000
3 Scanner 5000 5000
4 Camera Process 200 200
5 Plate Making & Metal Slides 200 200
6 Cutting Machine 36"(Automatic) 200 200
7 Stichinq Machine (Automatic) 150 150
8 Computer -12 900 900
9 U.P.S. 60 . . . 60

10 Stabiliser-5 35 35
11 Scooner Plate Bed 20 20
12 Laser Printers 40 40
13 Colour Printers 15 15
14 A.C .-5 200 1 200
15 Folding Machine - 2 (Automatic @ Rs.2 lakh) 400 400
lelGrading Machine 751 1 75
17|Dab Press lo i 1 10

j! 81 Numbering Machine - 5 @ Rs.2 Thousand 1 101 1 10
19lGenerator 10 HP 1 751 1 75
20|Motor Process Tube Sink etc. 1 2001 1 200
21 Plate Film & Chemicals & Other Materials 1 20001 1 2000

Total 161901 1 16190

Contd.

Arti;Kns:TBW-IS:5/23/99



^ u u q e i cbiitngrg " oirt?niTrg[iif ro[ UTPdsiu omKbiici rd f i;3t iou \ i ^al p u OK YviiiMr
Contd...

S.No. Activity/Component 1999-2000 
(6 Month)

2000-01 2001-02 2002-03 2003-04 2004-05 
(6 Month)

Total

1 2 3 4 5 6 7 8 9

1

(
Salary

Officer - 1 @Rs.10 Thousand 60 120 132 145 160 80 697
2 Proof Reader - 5 180 360 396 436 480 240 2092
31D.T.P. Supervisor - 1 42 84 92 101 111 55 485
4ID.T.P. Operator -10 240 480 528 581 639 320 2788
5|Folding Machine Operator - 1 24 48 53 581 64 321 279
5IStiching Machine Operator - 1 24 48 53 581 64 321 279
7|Cutting Machine Operator - 1 24 48 53 58| 64 321 279
SiGrading machine Operator - 1 24 48 53 58| 64 321 279
Qsj iScooner Operator -1 48 96 106 1171 129 651 561

lOIPrinting Machine Operator - 2 72 ^44 158 1741 191 96 i 835
11|Helper-15 270 540 594 6531 718 3601 3135
121Binding Supervisor-1 36 72 80 88j 97 481 421
ISlBinder- 2 54 108 119 131 1 144 721 628
14|Assistant Binder - 6 126 252 277 3051 336 168! 1464
ISlHelper - 5 90 180 198 2181 240 1201 1046
ISlOffice Superintendent -1 36 72 79 871 96 481 418
17|Senior Clerk - 3 81 162 1781 1961 216 1081 941
18|Senior Assistant - 4 1321 264 290 3191 351 1761 1532
19IJunior Clerk -5 1151 230 253 2781 306 1531 1335
201 Store Keeper -2 661 132 145 1601 176 881 767
21 IPion - 5 901 180 198 2181 240 1201 1046

1 Total 1834 3668 40351 44391 4886 244.51 21307

Contd.

Arti;Kns:TBW-IS:5/23/99



Contd... 
(Rs.in Thousands)

Budget Estimate - Strentheninq of Basic Shiksha Parishad (Text Book Wing)

S.NO. Activity/Component 1999-2000 
(6 Month)

2000-0t 2001-02 2002-03 2003-04 2004-05 
(6 Month)

Total

1 2 3 4 5 6 7 8 9

Contingency 100 200 200 2401 260 150 1150

Maintenance of Equipnnents 100 110 1201 130 100 560
Total 100 300 310| 3601 390 2501 1710

Grand Total 18124 39681 4345 1 4799 1 5276 1 26951 39207

Arti:Kns:TBW-IS;5/23/99



Budget Estimates - Management of Innovative Scheme
(Rs.in Thousands)

S.No. Activity/Component 1999-2000 
(6 Month)

2000-01 2001-02 2002-03 2003-04 2004-05 
(6 Month)

Total

1 2 3 4 5 6 7 8 9

1 Salarv

1 - Senior Professional 108 252 277 305 335 167 1444
1 - Professional 101 202 212 223 234 123 1095
2 - Connputer Operator 100 200 210 231 254 127 1122

2 2 - Computer with accessories 500 500
3 Computer Fixtures & Fumishing 120| 120
4 Computer Software 101 10 10 10 10 50
5 Computer Consumables 30 1 60 60 60 60 40 310
6 Office Contingency & Maintenance 25! 100 100 1001 100 60 485
7 Monthly Meeting 501 100 100 1001 100 60 1 510
8 T.A. 25 1 50 50 50l 50 301 255

Total 1069 1 974 1019 1 10791 1143 607 1 5S91

Arti;Kns-.TBW-IS:5/23/99
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Procurement Plan (1 9 9 9 -2 0 0 0 )

(R s . ir. 'jio u sa iiG ; >

S. No. Item of procurement Total
Cost

I)nit Cost iii
I. nit Procurem ent i 

Procedure
Procurement
. \ 2ency

Timt' -  Sciieciuic 
(

1.1.5 .
1 ■

.Material development 200 0.08 i
i1

2500 ! National Shoppmg S.P.O.
i

Or: Mn::;: ZO'H'

2.1.2 11Development &. Production of 
Print Materials

200 200 1 package National Shopping S.P.O. 1 Oc. 9^ -  March 200C»

,2.1.3 i1]
Printing of Letters to Gram Pradhan 200 '200 

per issue
1 Issue National Shopping S.P.O. Nov. 00

2.1.6 Development of Audio Publicity 
Materials

400 200 2 package National Shopping S.P.O. No\'. 00 _ M^rch  ̂
2000

2.2.3 Printing of Modules 1000 0.01 1,00,000 National Shopping S.P.O. ! Oa.. Now 00 i

2.3.1 Printing and distribution of school 
Improvement & Teachers Grant Mannual

1000 0.01 1,00,000 National Shopping S.P.O. Dec. 0 0 - J an  2000

2.3.2 Printing and distribution of Construction/ Repair 
! Mannuals

1500 0.025 65,000 National Shopping S.P.O. Nov. 99 ■

' 2.4.3 i Material Development Printing &, distribution 1 600 0.3 1 2€,000 National Shopping S.P.O. 1 Or. 00

2.4.7 Printing of monitoring & Reporting forms. i 20 0.005 i 4000 : National Shopping S.P.O. ; 0 -  -0
I 2.5.2 Pnnting and distribution of niaterials 160 0.05 ■ 3200 i National Shopping

i1
I S.P.O. ; N:-.,. D-c. !1i

! innovations
t^\'all Nev.s Paper etc.)

I 500

!

0.002 ; 5, Issues X 
; 5P,000 
! Copies

National Shopping S.P.O. ■ Dec. oo_i
! 201 j

X l l



(Rs. in thousands)

S. No. Item of procurem ent Totaf
Cost

Unit Cost Unit Procurement
Procedure

Procureme 
nt Agency

Time -  Schedule

4.1.2 Printing 100 0.05 2000 National Shopping S.P.O. Oct. 9Q-March 2000

4.1.4 -Hardware (4Computers with accessories) 800 200 4 ( N.C.B. S.P.O. Oct.99

-Laptop -1 200 200 J N.C.B. S.P.O. ! Oct.99

-Heavy Duty Laser Printer 100 50 2 N.C.B. S.P.O. i Oct.QQ

-Computer Software 100 5 20 N.C.B. S.P.O. I Oct.99 i

-2 T>pewriters 60 30 2 National Shopping 
(DGS & D)

S.PO. Oct.99 j

1
-Photo Copier 600 600 1 National Shopping 

(DGS & D)
S.P.O. Oct.99 1

- I T V & V C R 60 60 1 National Shopping 
(DGS & D)

S.P.O. Oct.99 1
!

4.1.5 Vehicles -2 700 350 2 National Shopping 
(DGS & D)

S.P.O. Oct.99

4.1.6 Purchase of Books & Journals 10 0.05 200 National Shopping S.P.O. Oct.99 -  March 2000 |



(R s . in thousands)

S.Nu.
1

Item of procurement 1 O t a !  

Cost
Unit Cost Unit Procurem ent i Procureme , Time -  Schedule 

Procedure i nt Agency

4.2.1 -Vehicles 6650 350 I-J9! National Shopping 
(DCS & D)

Div. P.O. : Nov. 99
j

j -MIS Equipment 4750 250 f̂ 19 NCB Div. P. 0 . ! O a 99

i - Equipment 950 5 0 f l 9 National Shopping j  Div. P. 0 . 1 Oct. 99
I
t -Furniture & Fixtures 2280 120^ ' 19 National Shopping Div. P. 0 . | O a. 99
i
1 -NUS Cell 2850 150' 19 National Shopping Div. P. 0 . 1 Oct. 99

-Telephone & Fax 760 401 19 National Shopping Div. P. 0 . ! Oct. 99

1 -Photo Copier 1900 l o o ­ 19 National Shopping Div. P. 0 . 1 O a. 99
1 -Printing 95 s ' 19 National Shopping Div. P. 0 . i O a. 9 9 -  .March 2000

4.3.2 Preparation /  duplication of Training Mannuals 200 100-. 2 Package National Shopping S.P.O. O a.. Nov. 99

! 43.6 Preparation of EMIS/PMIS formats 100 O.OOfT 20,000 National Shopping S.P.O. O a., Nov. 99

i 4.3.7 Printing & Distribution of Formats 20 O.Ol 1 2000 National Shopping S.PO. Oa. 99 -  March 2000

4.4.2 LACI Formats (Printing , distribution & 
generation of information

100 0.02 5000 National Shopping S.P.O. O a. 9°-Mardi 2000

}
• 4.5 Development & Printing of financial handbooks 100 0.0^ ! 2000 National Shopping j S.P.O. j Nov. ^0

4.6 1 Development &  Prmting of Mannuals |

i
] I

: -BRC 80 0.04 2000 National Shopping i S.P o. j Oct. -  Dec.

1 -NPRC 200 0.02 10.000 1 National Shopping j S.P.O. I Oct. -  Dec. <̂9

1 iiducatii'O
lid Aaiminiitr»ti«a. 

: . ; i  A u c o b i n d o  M a r | ,
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